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Approval by the Board of Education of the 2020-2021 School Plan for
Student Achievement (SPSA) for Think College Now.

In accordance with Education Code 64001, the School Plan for Student
Achievement (SPSA) shall be reviewed annually and updated, including
proposed expenditure of funds allocated to the school through the
Consolidated Application and the Local Control and Accountability Plan
(LCAP) by the School Site Council (SSC). The plans shall also be reviewed
and approved by the governing board of the local education agency at a
regularly scheduled meeting. The purpose of the SPSA is to coordinate all
educational services at the school. The plan shall address how funds
provided to the school will be used to improve academic performance of all
pupils to the level of the proficiency goals, as established by the California
Department of Education.

The SPSA builds on a premise that students are capable of learning with
effective instruction and includes school goals aligned with activities,
provides analysis of student performance data, focuses on student
achievement and academic intervention, implements high leverage school
quality improvement actions, directs resources where they will most impact
student achievement, ensures that all resources are aligned to serve
identified student needs, and identifies parent involvement activities
associated with student success.

The programs listed below are reported in the Consolidated Application and
allocated to school sites through the School Plan for Student Achievement
(SPSA):

e TitleI, Part A

e Title IV, Parts A and B

e After School Education and Safety (ASES)

2020-2021 School Plan for Student Achievement (SPSA) for Think
College Now
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The School Plan for Student Achievement (SPSA) is a plan of actions to raise the academic performance of all students. California Education Code
sections 41507, 41572, and 64001 and the federal Every Student Succeeds Act (ESSA) require each school to consolidate all school plans for
programs funded through the Consolidated Application (ConApp) into the SPSA.
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The District Governing Board approved this revision of the SPSA on: 8/26/2020
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2020-2021 School Plan for Student Achievement Recommendations and Assurances

School Site: Think College Now Site Number: 190
Title | Schoolwide Program Additional Targeted Support & Improvement (ATSI) LCFF Concentration Grant
D Title | Targeted Assistance Program After School Education & Safety Program (ASES) D 21st Century Communily Learning Cenlers
D Comprehensive Support & Improvement (CSI) Local Control Funding Formula (LCFF) Base Granl D School Improvement Granl (SIG)
D Targeted Support & Improvement (TSI) LCFF Supplemental Grant D Low-Performing Students Block Grant (LPSBG)

The School Site Council (SSC) recommends this comprehensive School Plan for Student Achievement (SPSA) to the district governing board for approval, and
assures the board of the following:

1. The School Site Council is correctly constituted, and was formed in accordance with district governing board policy and state law, per Education Code 52012.

2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating lo material changes in the
School Plan for Student Achievement requiring board approval.

3. The school plan is based upon a thorough analysis of student academic data. The actions and strategies proposed herein form a sound, comprehensive, and
coordinated plan to reach stated safety, academic, and social emotional goals and to improve student achievement. :

4. The School Site Council reviewed the content requirements of the School Plan for Student Achievement and assures all requirements have been met, including
those found in district governing board policies and in the Local Control Accountability Plan (LCAP).

5. Opportunity was provided for public input on this school's School Plan for Student Achievement (per Education Code 64001) and the Plan was adopted by the
School Site Council at a public meeting(s) on:

Date(s) plan was approved: ?-I ?-1‘ 2 O
Nparamy

6. The public was alerted about the'meeting(s) through one of the following:

B‘(]yers in students' home languages B’Announcemenl at a public meeting DOther {notices, media announcements, etc.)
Signatures: ‘.Y A g],sl
ﬁ myfn 50 e‘n :" " Dale'

Principal % M ’\\\m(x ,“'m.\ Signature & 17/’ 7

SSC Chairperson S ! \J Signature
. June 5, 2020

Kathleen Arnold
Date
ture

Network Superintendent ﬁ’\) {P Signa u 6/30/2020

Lisa Spielman
Date
Director, Stralegic Resource Planning

s

Jody London
President, Board of Education

Signature

s
_ 8/27/2020

8/27/2020 Kyla Johnson-Trammell S B e SR ety
Superintendent and
Secretary, Board of Education
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2020-21 SPSA ENGAGEMENT TIMELINE

School Site: Think College Now Site Number: 190

List the engagements with students, staff, faculty, parents, and community partners that contributed to the development of the 2020-21 SPSA. Include ILT, SSC,
staff, faculty, students, and othes who were engaged in the planning process.

Stakeholder Group Engagement Description
9/26/2019 SSC & SELLS com Shared rationale and overview of site plan
Conducted ILT work session to flesh out teacher, leadership, and organization practices aligned to
1/29/2020 ILT school goals.
2/27/2020 ssc Budget training and review budget priorities including planned strategies & activities for 2020-2021.

Documented feedback for ILT review.




2020-2021 BUDGET SUMMARY

Budget Summary

Description Amount
Total Funds Provided to the School Through the Consolidated Application $97,660.00
Total Federal Funds Provided to the School from the LEA for CSI $0.00
Total Funds Budgeted for Strategies to Meet the Goals in the SPSA $409,942.00

Federal, State, and Local Funds

The School Site Council intends for this school to participate in the following programs:

Federal Programs P?&fizt:td Final Budget State and Local Programs P?&Z;t:td Final Budget

Title I, Part A: Schoolwide Program Local Control Funding Formula Base Grant
(Title 1 #3010) $95,604.00 8D (General Purpose Discretionary #0000) $18,252.00 TBD

Title I, Part A: Parent Engagement Activities Local Control Funding Formula Supplemental
(Title 1 #3010) $2,056.00 TBD Grant (LCFF Supplemental #0002) $252,450.00 TBD

21st Century Community Learning Centers Local Control Funding Formula Concentration
(Title IV #4124) $0.00 TBD Grant (LCFF Concentration #0003) $41,580.00 TBD

Comprehensive Support and Improvement After School Education and Safety Program
(CSI#3182) $0.00 8D (ASES #6010) $0.00 TBD

School Improvement Grant Low-Performing Students Block Grant
(SIG #3180) $0.00 8D (LPSBG #7510) $0.00 TBD
Measure G
(Measure G #9334) $0.00 TBD
Measure G1: Teacher Retention and Middle $0.00 TBD
School Improvement Act (Measure G1 #9332) ’
Measure N: College & Career Readiness For All

(Measure N #9333) $0.00 8D
SUBTOTAL OF FEDERAL FUNDING:| $97,660.00 $0.00 SUBTOTAL OF STATE & LOCAL FUNDING: | $312,282.00 $0.00

TOTAL PROJECTED FEDERAL, STATE & LOCAL

$409,942.00
ELINDING:

TOTAL FINAL FEDERAL, STATE & LOCAL FUNDING:

TBD




2020-21 SCHOOL PLAN FOR STUDENT ACHIEVEMENT (SPSA): NEEDS ASSESSMENT
1A: ABOUT THE SCHOOL

School: Think College Now School ID: 190

School Description

The urgency reflected in our school’s name, Think College Now (TCN), arose from an immediate need. At the time of our founding,
fewer than one in 20 high school graduates in our District were eligible to attend a University of California college. Our vision and
theory of action took shape around the idea that all elementary and middle school students needed to be ‘thinking college’, and not
waiting until high school to do so. In 2003, a team of parents, educators, and community organizations founded TCN in Oakland’s
Fruitvale neighborhood to close the achievement gap and give all students the chance to go to college and pursue their dreams.
Twice named a California Distinguished School, TCN offers students a well-rounded, rigorous, diverse learning environment, and
boasts a robust parent community. Our teachers work relentlessly with students and parents to set personalized goals and provide
each child what they need as a learner. Through field trips, a state-of-the-art science lab, classroom workshops and student
leadership roles, students are exposed to a wealth of opportunity. As our motto states: Juntos, si se puede. Together, yes we can!

School Mission and Vision

Our vision at Think College Now is that all students will have the tools to choose their life’'s path and desired occupation with an
equitable opportunity to attend college and pursue their dreams. We believe that access to college is the key to bringing about
educational equity for our children. We work relentlessly to help our students develop the habits to make the dramatic student
achievement gains required for college entrance. We believe the following elements will enable Think College Now students to reach
their goals:

High Expectations for all students, staff, parents — Students are expected to make significant gains in literacy and math each year and
attain grade-level mastery in all subjects.

College Focus: Unite the entire community in our college-focused mission - Elementary school students in higher-income
neighborhoods know they are expected to go to college. Our students do, too. We deliberately begin "thinking college" in kindergarten.

Data-Driven Instruction: Outstanding Standards-based, data-driven instruction and assessment - Utilizing data to drive instruction and
monitor progress will increase learning and strengthen student achievement

Family and Community: Strong Family Involvement and Community Partnerships - We know that we cannot reach our goals alone.

Outstanding Staff: Outstanding Staff with a sense of urgency to reach our goals - Dedicated, high-achieving staff members are the
backbone of a school's success.

1B: 19-20 STRENGTHS, CHALLENGES & ROOT CAUSES

Focus Area: Priority Strengths Root Causes of Strengths




College/Career Readiness

Math: increased proficiency on Math SBAC by
9%; decreased students scoring below by
12%. Improved in DFS by +29.7 points.

ELA: increased proficiency on ELA SBAC by
+7%; decreased students scoring below by
5%. Improved n DFS by +15.6 points.

Year-long math focus in PD. Coaching and PD
for teachers in ELA via 1:1 coaching and
PLCs

Focal Student Supports -AA students: URFs decreased by 71%; Implented Check In/Check out; hired more
decreased disproportionality by 7% staff of color; strengthened Tier 1 and Tier 2
-ICE SDC students with IEPs: suspensions RJ practices; formed Culture Leadership
decreased by 55%. 5150s were eliminated. Team; partnered with Seneca for staff-wide
-ELs: Increased ELs proficiency on ELA SBAC |PD; partnered with The Teaching Well for
by +6%; decreased ELs scoring Below on staff-wide PD and Mindful Mentoring.

ELA SBAC by -6%. Increased ELs proficiency |Year-long math focus in PD. Coaching and PD
on Math SBAC by 7%; decreased ELs scoring |for teachers in ELA via 1:1 coaching and
Below on Math SBAC by -19% B. PLCs

-Students with IEPs: Increased proficiency on

ELA SBAC; decreased students scoring

Below on ELA SBAC by 4%. Increased SPED

proficiency on Math SBAC by 8%; decreased

SPED students scoring Below on Math SBAC

by 19%.

Student/Family Supports URFs decreased by 11% Implented Check In/Check out; hired more
Suspensions decreased by 55% staff of color; strengthened Tier 1 and Tier 2
5150s eliminated RJ practices; formed Culture Leadership

Team; partnered with Seneca for staff-wide
PD; partnered with The Teaching Well for
staff-wide PD and Mindful Mentoring

Staff Supports Team Barometer and The Teaching Well Staff are aligned in vision and mission. We
Research Reports indicate that students feel |have clear communication streams and
healthy and supported. Teachers feel regular facetime with each other. We are
connected to TCN and each other. Staff is responsive to staff concerns and challenges.
flexible and supportive of each other.

Focus Area: Priority Challenges Root Causes of Challenges




College/Career Readiness

Math: 40% of students scored below/far below
on Math SBAC
ELA: 44% of students scored below/far below
on ELA SBAC

Teachers need more PD on supporting
students conceptual understanding and
productive struggle in math. Teachers need
more PD on supporting math fact fluency.
Teachers need more PD on close reading of
complex texts. Students far below grade level
need intervention. Newcomer students need
intervention.

Focal Student Supports AA students: URFs remain disproportional by |Staff need more PD in trauma-informed
race (11% of students are AA,; yet 32% of practice; need to increase hiring of staff who
URFs are for AA students) reflect our students' identities. Staff need more
ICE SDC students with IEPs: made up 100% |[PD, resources, and intervention to support
of suspensions (5) Newcomers. Staff need to deepen GLAD
Newcomers: 74% reading below grade level |practice
(F&P)
ELs: 44% of students reading below grade
level
Student/Family Supports AA students: URFs remain disproportional by |-In order to increase our Culturally Responsive
race (11% of students are AA; yet 32% of Practices, and decrease disproportionality of
URFs are for AA students) office referrals and suspensions for African-
ICE SDC students with IEPs: make up 100% |American students, staff need more PD in
of suspensions in 19-20 (5) trauma-informed practice including de-
escalation strategies.
-Pay teachers Extended Contract for Parent
Workshops to improve outcomes for students
-Need to increase hiring of staff who reflect
our students' identities.
Staff Supports Staff has named needing more resources Many new out-of-classroom staff to onboard;

(intervention, coaching, supplies) in order to
best do their jobs. Staff has named needing
more support for Newcomers as a challenge.

unclear roles among out-of-classroom staff;
shift in school leadership; decreased
intervention services

1C: 20-21 STUDENT GOALS & TARGETS

School Goal for May 2023:

Increase proficiency on the ELA and Math SBAC by 10% per year, & decrease the
percentage of students in the “below” band by 10% per year, significantly decreasing

SPED & EL disportionality over time.




Instructional Focus Goal: All students experience success in the early years.

Measure Target Student e 18-19 School Baseline | 19-20 School Target 20-21 School Target
Group Targets
K at or above All Kindergarten . o
Benchmark Students elp 18:17% e 75:0%
1st Grade at or All Grade 1 o o
above Benchmark Students PR 28.3% n/a 75.0%

Instructional Focus Goal:

All students continuously grow towards meeting or exceeding standards in Language Arts.

Measure VB SR lilEe o 18-19 School Baseline | 19-20 School Target 20-21 School Target
Group Targets
SBAC ELA All Students +15 points DF3 36.0% n/a 56.0%
Reading Inventory
(SRI) Growth of | All Grade 3-5 +5pp 38.8% n/a 59.0%
Students

One Year or More

Instructional Focus Goal:

All students continuous

ly grow towards meeting or exceeding standards in Math and Science.

SBAC Math

All Students

+15 points DF3

33.0%

n/a

53.0%

CAST (Science)

All Students

TBD

6.8%

n/a

27.0%

Proposed LCAP Goal: Focal student groups demonstrate accelerated growth to close our equity gap. (Current

Goals 3 & 4)

School Goal for May 2023:

Increase proficiency on the ELA and Math SBAC by 10% per year, & decrease the
percentage of students in the “below” band by 10% per year, significantly decreasing
SPED & EL disportionality over time.

Instructional Focus Goal:

All students continuously grow towards meeting or exceeding standards in Language Arts.

Measure Targtét L AL Sl 18-19 School Baseline | 19-20 School Target 20-21 School Target
roup Targets
SBAC ELA EiLems v +20 points DF3 8% n/a 28%
Disabilities
SBAC ELA English Learners +20 points DF3 16% n/a 36%
Reading Inventory
(SRI) Multiple All Grade 3-5 ) o o
Years Below Students SRR e e e
Grade Level

Instructional Focus Goal: All students continuously grow towards meeting or exceeding standards in Math and Science.




SBAC Math

Students with
Disabilities

+20 points DF3

8%

n/a

28%

SBAC Math

English Learners

+20 points DF3

20%

n/a

40%

Instructional Focus Goal:

English Learner studen
years or less.

ts continuously develop

their language, reaching English fluency in six

ELL

P English Learners Reclassify 16% 13% n/a 43%
Reclassification
LTEL Long-Term . o o o
Reclassification English Learners RO e Y e Ve

Proposed LCAP Goal: Students a

nd families are welcomed, safe, healthy, and engaged. (Current Goals 5 & 6)

School Goal for May 2023:

time.

Decrease URFs by 10% per year, eliminating racial and gender disportionality over

Instructional Focus Goal:

All students build relationships to feel connected and engaged in learning.

Measure Targt(a;trihupdent Dist_rlig:;rtcs)wth 18-19 School Baseline | 19-20 School Target 20-21 School Target
Connectedness All Students +5pp 75.0% n/a 85.0%
Suspensions All Students -2pp 1.8% n/a 0.0%
Suspensions Afrlcgrsl;g\;nn(?(gcan -2pp 10.0% n/a 5.0%

. Students with % a
Suspensions Disabilities -2pp 12.5% n/a 3.0%
Chronic Absence All Students -2pp 40.7% n/a 21.0%
Chronic Absence Afrlcgrt]l;g;nnigcan -2pp 46.5% n/a 27.0%

Proposed LCAP Goal: All staff are high quality, providing optimal service to our students, families, and staff.

School Goal for May 2023:

Increase feelings of students' connectedness to school and staff, as measured by the
annual K-5 TCN survey.

Measure

Target Group

District Growth
Targets

18-19 School Baseline

19-20 School Target

20-21 School Target

"l can name an
adult at school
who cares about
mell

All Teachers

n/a

2.6%

n/a

2.9%




"| feel important at

" All Teachers n/a 2.5% n/a 2.8%
school

1D: IDENTIFIED NEED

Instructions: Describe the basis for establishing the goals above. The goal should be based upon an analysis of verifiable state data,
including local and state indicator data from the California School Dashboard and data from the School Accountability Report Card.

To develop the school goals and targets outlined above, school leadership worked with staff, the School Site Council, and District
support teams to review student performance data and complete a root cause analysis for each area of challenge and strength. The
school also reviewed Districtwide LCAP targets. Based on this analysis, the school crafted goals and set annual growth targets.

1E: RESOURCE INEQUITIES

Instructions: Do your students have equitable access to funding, effective and experienced teachers, and academic opportunities
relative to other students in OUSD and across the state? Briefly identify and describe any resource inequities identified as a result of
your needs assessment. How might inequities affect your school programs, and how might you mitigate this impact?

Though are certainly many inequities faced by our students and school, we do try to stay focused on what's in our locus of control. We
pride ourselves at TCN on developing exceptional PD for teachers in order to develop them and ensure that teaching is a sustainable
and fulfilling profession for our team. However, one major inequity we face is the lack of additional funding for to support the students
in our Intensive Counseling Enriched Special Day Class (ICE SDC). Though this is a small number of students (7), our students have
incredibly high needs and - as a school that centers equity - we are working towards an inclusion model in order to decrease the
equity gap these students are experiencing as a result of the school to prison pipeline. In order to effectively support an inclusion
model, however, we need more funding in order to support an inclusion model.

1F: SCHOOL PLAN FOR MEETING ESSA REQUIREMENTS

Instructions: Briefly describe the school’s plan for effectively meeting the ESSA requirements in alignment with the Local Control and
Accountability Plan (LCAP) and other federal, state, and local programs.

To ensure that this school's SPSA effectively meets ESSA requirements, the school has reviewed student performance data for all
students, with special attention to historically underserved student groups, including low-income students, students with disabilities,
English learners, African-American students, and Latino/a students. The school has developed practices to address the unique needs
of each student group, and will measure effectiveness of these practices by monitoring practice implementation and tracking progress
towards the school's annual student performance targets. Goals, targets, practices, and budget expenditures align to Oakland
Unified's LCAP goals and to the specific purposes of each funding program.




2020-21 SCHOOL PLAN FOR STUDENT ACHIEVEMENT (SPSA): ANNUAL REVIEW & UPDATE
School: Think College Now SPSA Year Reviewed: 2019-20 SPSA Link: 19-20 SPSA

2: ANNUAL REVIEW & UPDATE OF 2019-20 SCHOOL PLAN (SPSA)
19-20 Language & Literacy Priority: [Literacy

If teachers facilitate the Close Reading of Complex Texts 3 days/week, and if K-2 teachers teach systematic phonics 4 days/week,
Theory of Change: |then we will increase proficiency on the ELA SBAC by 10% per year, & decrease “below” by 10% per year, significantly decreasing
SPED & EL disportionality over time.

Related School Goal: | Increase proficiency on the ELA SBAC by 10% per year, & decrease the percentage of students in the “below” band by 10% per year,
Briefly describe the overall implementation of 19-20 practices for this priority. If you changed any planned staffing or activities after
completing your SPSA, please describe.

-PLC COils focused on literay, based on grade level needs, and facilitated and/or supported by an admin or coach
-5x/year goals conferences focused on SBA & IABs (3-5) and F&P (K-2)

-all teachers' goal-setting with students around reading goals

-7/12 teachers participated in a PD cycle focused on close reading of complex texts

-K-3 teachers all teaching systematic phonics via SIPPS

What evidence do you see that your practices are effective?

-students growing in F&P, IAB, and SBAC scores
-students know their independent reading levels
-teachers can identify student needs in reading during goals conferences

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this goal as a
result of this analysis. Identify where those changes can be found in the SPSA.

-PD on and implementation of close reading within the workshop model in K-2

-mapping standards and SBAC claims onto the TCRWP readers' workshop curriculum to ensure alignment in rigor and questioning
-school-wide reading challenges to cultivate a love of reading and learning

-teachers goal-setting with students around reading strategies and target standards

19-20 Standards-Based Instruction Priority: | Mathematics: Standards-Based Instruction

If teachers implement the EngageNY math curriuclum with fidelity which targets each aspect of rigor called for by the CCSS shifts
(fluency, conceptual development, and application), engage in professional learning (PD) that is coherently aligned to COls within
Theory of Change: | PLCs, and receive bi-weekly coaching and feedback focused on instructional and class culture practices, then we will increase
students' Math SBAC proficiency by 10% per year, & decrease “below” by 10% per year, significantly decreasing SPED & EL
disportionality over time.

Increase proficiency on the ELA SBAC by 10% per year, & decrease the percentage of students in the “below” band by 10% per
year, significantly decreasing SPED & EL disportionality over time.

Briefly describe the overall implementation of 19-20 practices for this priority. If you changed any planned staffing or activities after
completing your SPSA, please describe.

Related School Goal:



https://docs.google.com/spreadsheets/d/1hWYDXMUnsPzcgqtf610fOEFHrdHQ8Q6pxowh-9kxNrk

-PD cycle on questioning and rigor

What evidence do you see that your practices are effective?

-use of GLAD strategies with math academic vocabulary
-creation of anchor charts that align with standards and strategies called for by the CCSS math shifts
-all teachers using EngageNY (aligned curriculum aligned with CCSS)

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this goal as a
result of this analysis. Identify where those changes can be found in the SPSA.

-alignment of PD and PLC cycles to ensure coherence of input

-create year-long PD scope & sequence with measurable outcomes at the end of each cycle that can be observed / data can be gathered during
walkthroughs

-pre- and post- cycle walkthroughs focused on the identified goal focused on teacher practice

-peer observation and reflection time

-release time for planning / internalization of EngageNY

Culture (Trauma-Informed Practice, Logical Consequences, and

19-20 Conditions for Student & Adult Learning Priority: Restorative Justice)

By implementing Tier 1 PBIS practices in all classrooms, creating a school-wide system for supporting students with Tier 2
behavioral needs, revamping COST using a tiered RTI approach to behavioral wellness, norming on logical consequences, and
implementing restorative justice, we will decrease Level 3 and Level 4 behaviors that require URF documentation by 10% per year,
eliminating racial and gender disportionality over time.

Theory of Change:

Related School Goal: | Decrease URFs by 10% per year, eliminating racial and gender disportionality over time.

Briefly describe the overall implementation of 19-20 practices for this priority. If you changed any planned staffing or activities after
completing your SPSA, please describe.

-deepening of COST practices and expansion of COST team

-implementation of Check In/Check Out for students with Tier 2 behavioral needs
-trained RSP in creation of BIP

-coaching by Seneca UE Coach around best practices in response to behavior

What evidence do you see that your practices are effective?

-URFs decreased
-Suspensions decreased

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this goal as a
result of this analysis. Identify where those changes can be found in the SPSA.




-combine attendance and COST teams, and hold regular meetings (bi-weekly or weekly based on need)

-refine COST and behavioral wellness RTI approach that includes ensuring the implementation of Tier 1 classroom practices before submitting a
COST referral, followed by a peer consult, followed by a CLT team consult, and then leading to a COST referral

-continue individual and class incentives

-target mentorship and boys group for highest-need students

19-20 Conditions for English Language Learners

. . EL Reclassification
Priority:

If K-5 teachers utilize systematic and integrated ELD into the teaching of science and social students content via GLAD strategies,

UIEE) E e e then our percentage of students who reclassify as English Proficient will increase by 7% per year.

Related School Goal: Lr:/c:erfta;rsneethe percentage of students reclassifying as English Proficient by 7% per year, eliminating disproportionality for Newcomers

Briefly describe the overall implementation of 19-20 practices for this priority. If you changed any planned staffing or activities after
completing your SPSA, please describe.

-implementation of GLAD strategies when teaching content
-LLI intervention groups targeting students in grades 3-5 (especially newcomers)
-SIPPS intervention groups targeting students in grades K-2 who are 2 years behind in reading as measured by F&P

What evidence do you see that your practices are effective?

-50% of teachers using GLAD strategies to integrate ELD into teaching content
-50% of K-2 teachers teaching phonics in a systematic way

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this goal as a
result of this analysis. Identify where those changes can be found in the SPSA.

-ensure all teachers trained in GLAD
-all teachers teach content through use of integrated and systematic ELD via GLAD strategies
-release days for teachers to internalize phonics units, create integrated ELD units to teach content using GLAD strategies

DEPARTURE FROM PLANNED 19-20 SPSA BUDGET

Please describe any significant differences between your 19-20 SPSA proposed budget and your estimated actual budget for 2019-20.
If you made changes, why?

-we shifting funding in order to fully fund our .8FTE TSA for Reading Intervention through Title 1, as opposed to .6 through Title 1 and .2 through
other means (e.g. supplemental). Our SSC voted on this due to the significant increase in Title 1 Fall Revisions.




2020-21 SCHOOL PLAN FOR STUDENT ACHIEVEMENT (SPSA): STRATEGIES & PRACTICES

3: SCHOOL STRATEGIES & ACTIONS

School: Think College Now

School ID: 190

Click here for guidance on SPSA practices
District Strategy: Building CONDITIONS FOR STUDENT LEARNING

School Priority

("Big Rock"): | per year

Culture (Trauma-Informed Practice, Logical Consequences, and Restorative Justice): Decrease URFs by 10%

School Theory of

Change:

By implementing Tier 1 PBIS practices in all classrooms, creating a school-wide system for supporting students

with Tier 2 behavioral needs, revamping COST using a tiered RTI approach to behavioral wellness, norming on

logical consequences, and implementing restorative justice, we will decrease Level 3 and Level 4 behaviors that
require URF documentation by 10% per year, eliminating racial and gender disportionality over time.

Related Goal(s):

All students build relationships to feel connected and engaged in learning.

Students to be served

All Students

by these actions:

IF TITLE I-FUNDED:

TEACHING ACTION LEADERSHIP ACTION ) WHAT NEED IS THIS
& SN 2 SHSNS IMPLEMENTATION ADDRESSING?
3 Levels of Tier 1 PBIS -TCN Culture PD at August Retreat (all |-Culture walkthroughs
systems implemented in all staff) (admin/coach & CLT) with
classroom: individual -TCN Culture 101 PD for new staff feedback loop to teams and
incentives, group incentives, |(return earlier in August) teachers
1-1 and whole class incentives. -4 week Culture PD & PLC cycle -1:1 coaching biweekly for all
focused on Tier 1, relationship-building, |classroom teachers; use of
Culturally Responsive Teaching & The [action-step tracker
Brain, and trauma-informed practice -improvement in focal students
behavior and engagement
found during PLC cyle
All teachers have a normed -TCN Culture PD at August Retreat (all |-Culture walkthroughs
behavior management system | staff) (admin/coach & CLT) with
in every classroom that -TCN Culture 101 PD for new staff feedback loop to teams and
includes a 5-step system of (return earlier in August) teachers
1-2 scaled logical consequences |-4 week Culture PD & PLC cycle -1:1 coaching biweekly for all

that with the same color levels
across all grades in order to
ensure equity and clarity for
families around behavior
communication

focused on Tier 1, relationship-building,
Culturally Responsive Teaching & The
Brain, and trauma-informed practice

classroom teachers; use of
action-step tracker
-improvement in focal students
behavior and engagement
found during PLC cyle



https://docs.google.com/document/d/1_dT-kzaPAwY511_-zBFZ2-o5lTGw2F_Oy9JqA72-twY/

All teachers communicate a
daily behavior grade/color
according to the in-class
behavior management
system, e.g. as part of a
weekly homework packet

-TCN Culture PD at August Retreat (all
staff)

-TCN Culture 101 PD for new staff
(return earlier in August)

-4 week Culture PD & PLC cycle
focused on Tier 1, relationship-building,

-Culture walkthroughs
(admin/coach & CLT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of

13 Culturally Responsive Teaching & The |action-step tracker
Brain, and trauma-informed practice -improvement in focal students
behavior and engagement
found during PLC cyle
-Feedback from families at
Parent Rep meetings
All staff give out Panther Paws |-TCN Culture PD at August Retreat (all |-Culture walkthroughs
in public spaces for positive staff) (admin/coach & CLT) with
displays of Core Values -TCN Culture 101 PD for new staff feedback loop to teams and
(return earlier in August) teachers
-4 week Culture PD & PLC cycle -1:1 coaching biweekly for all
14 focused on Tier 1, relationship-building, |classroom teachers; use of
Culturally Responsive Teaching & The |action-step tracker
Brain, and trauma-informed practice -improvement in focal students
-yellowcards used in COST and/or CLT |behavior and engagement
as 1) data point in a triangulated BRTI  [found during PLC cyle
approach in conjunction with 2) Tiered [-use of school-wide yellowcard
in-class BRTI system and 3) URFs tracker
Teachers implemented tiered |-time in Sept staff meeting to Tier -Culture walkthroughs
MTSS as part of a revamped |students with a BRTI lens (admin/coach & CLT) with
COST referral system when -leverage monthly staff meetings to feedback loop to teams and
they have a concern about a |consult with peers, CLT, and COST teachers
student team around Tier 1 and 1 in-class -1:1 coaching biweekly for all
interventions classroom teachers; use of
1-5 action-step tracker

-improvement in focal students
behavior and engagement
found during PLC cyle
-teachers are utilizing Tiered
BRTI system when addressing
and/or advocating for needs of
ID'd students




Teachers utilize CSC lessons
welcoming new students into
the class, including

-Leverage RJCSM, counselor, and
counseling interns to support students
experiencing transitions (e.g. Kinders
struggling to adjust; newcomers)
-Implement Newcomer Intake Protocol

-bi-weekly bRTI meetings via
COST

1-6 Newcomers. Teachers with key stakeholders to gather key
communicate with bRTI team |family information, connect families to
(RJCSM, counselors, admin) |resources, supporting newcomers
about students who are through adjusting to school, and hold a
struggling to transition. Newcomer Intake SST
To support our African- -TCN Culture PD at August Retreat (all |-Culture walkthroughs
American, Latinx students, staff) (admin/coach & CLT) with
low-income students, foster -TCN Culture 101 PD for new staff feedback loop to teams and
youth, and homoeless (return earlier in August) teachers
students, teachers will utilize [-4 week Culture PD & PLC cycle -1:1 coaching biweekly for all
Culturally Responsive focused on Tier 1, relationship-building, |classroom teachers; use of
Teaching & the Brain practices | Culturally Responsive Teaching & The |action-step tracker

17 and leverage relationship- Brain, and trauma-informed practice -improvement in focal students

building strategies with
students and families.

-Move towards an Inclusion Model for
our ICE SDC students, some of whom
are foster youth

-Partner with RICSM & COST team to
ensure students have appropriate
supports

-PD on Tier 2 behavior supports for
identified students

behavior and engagement
found during PLC cyle"

District Strategy: Providing Equitable Access to STANDARDS-BASED INSTRUCTION

School Priority
("Big Rock"):

Mathematics: Standards-Based Instruction

School Theory of

Change:

If teachers implement the EngageNY math curriuclum with fidelity which targets each aspect of rigor called for by
the CCSS shifts (fluency, conceptual development, and application), engage in professional learning (PD) that is
coherently aligned to COls within PLCs, and receive bi-weekly coaching and feedback focused on instructional

and class culture practices, then we will increase students' Math SBAC proficiency by 10% per year, & decrease
“below” by 10% per year, significantly decreasing SPED & EL disportionality over time.

Related Goal(s):

All students continuously grow towards meeting or exceeding standards in Language Arts. All students
continuously grow towards meeting or exceeding standards in Math and Science. English Learner students
continuously develop their language, reaching English fluency in six years or less.




Students to be served

All Students

by these actions:

IF TITLE I-FUNDED:

EVIDENCE OF
# TEACHING ACTIONS LEADERSHIP ACTIONS IMPLEMENTATION WHAAI;DNREEEst:ﬁ(.;r;"S

Teachers will implement -BOY PD on school-wide instructional -Instructional walkthroughs
EngageNY with fidelity to routines including Fluency (e.g. Springs, |(admin/coach & ILT) with
address all 3 CCSS shifts Happy Counting) and Application (e.g. |feedback loop to teams and
daily: fluency, conceptual Read/Draw/Write; Number Talks) teachers
understanding, application. All |-creation of exemplar schedules that -1:1 coaching biweekly for all
teachers are trained in GLAD |give 1-3 examples of how to teach all classroom teachers; use of
and will use ELD supports (e. |components/shifts in our instructional action-step tracker
g. TPR, pictorial input charts, [minutes -Math content PDs are
cognitive content dictionaries, [-BOY PD focused on internalization facilitated in coherence and
etc.) to support ELs and (module & topic level) alignment with PLC COls
students with IEPs. -PD cycles on rigor 1/tri -internalization practices

2-1 -facilitate Peer Observations as part of |present and used by teams

PLCs, during 3rd prep, or via Friday
coverage from STIP

-guided visit to spotlight schools to
observe highly effective implementation
-release days throughout year (1-2/tri)
shift away from assessment and towards
data analysis, action planning, and
module internalization

-1/month support from admin with
module-level internalization during Wed
collaboration time

during collaborative planning




Teachers will use a normed
internalization/planning
process for each component
of EngageNY, in particular
Concept Development.
Teachers explicitly plan
differentiated supports in order
support ELs, newcomers,,

-BOY PD on school-wide instructional
routines including Fluency (e.g. Springs,
Happy Counting) and Application (e.g.
Read/Draw/Write; Number Talks)
-creation of exemplar schedules that
give 1-3 examples of how to teach all
components/shifts in our instructional
minutes

-Instructional walkthroughs
(admin/coach & ILT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of
action-step tracker
-internalization practices

2-2 |[students with IEPs, and GATE |-BOY PD focused on internalization present and used by teams

students. (module & topic level) during collaborative planning

-release days throughout year (1-2/tri)

shift away from assessment and towards

data analysis, action planning, and

module internalization

-1/month support from admin with

module-level internalization during Wed

collaboration time
Teachers will use a blended |-BOY Zearn training led by 18-19 Zearn |-Instructional walkthroughs
learning model, using Zearn, |implementers (admin/coach & ILT) with
to support smaller, flexible -bi-weekly live coaching during math feedback loop to teams and
student groupings that teachers
includes: -1:1 coaching biweekly for all
-using the coherence map to classroom teachers; use of
target students' ZPD in action-step tracker
coherence w/ current -Math content PDs are
module/topic facilitated in coherence and
-flexible student grouping (e.g. alignment with PLC COls

2-3 |hetereogenous vs.

homogenous) for the concept
development portion via a
station model or a back-to-
back model

-data talks (1:1, small group,
whole class) focused on Zearn
data

-goal setting with Zearn data
with regular incentives tied to
completion/other ID'd targets




Teachers will encourage
productive struggle supported
by peer-to-peer academic
discourse

-Peer observations

-using teacher video during PD for
spotlight practices

-coaching on rolling out academic
discourse and peer-to-peer coaching

-Instructional walkthroughs
(admin/coach & ILT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all

2-4
classroom teachers; use of
action-step tracker
-Math content PDs are
facilitated in coherence and
alignment with PLC COls

Teachers partner with parent |-leverage SSC and Parent Reps to -weekly Parent Rep meetings
leaders on monthly workshops |create scope & sequence of parent -monthly SSC meetings

in a "Train the Trainer" model |workshops. -feedback from parents and
wherein we leverage "Parents |-pay teachers EC hours to train parent |families via google form

2-5 |[As Partners" so that parents |reps on a monthly basis, focused on a  |survey after trainings

can train other parents on key
skills in order to support their

children at home and children
in classrooms

different key skill/month so that parents
can disseminate knowledge and training
among other parents

District Strategy: Developing LANGUAGE AND LITERACY Across the Curriculum

School Priority |Literacy

("Big Rock"):

School Theory of
Change:

If teachers facilitate the Close Reading of Complex Texts 3 days/week, and if K-2 teachers teach systematic
phonics 4 days/week, then we will increase proficiency on the ELA SBAC by 10% per year, & decrease “below’
by 10% per year, significantly decreasing SPED & EL disportionality over time.

Related Goal(s):

All students continuously grow towards meeting or exceeding standards in Language Arts. English Learner
students continuously develop their language, reaching English fluency in six years or less.

Students to be served

by these actions: All Students

# TEACHING ACTIONS

LEADERSHIP ACTIONS

EVIDENCE OF
IMPLEMENTATION

IF TITLE I-FUNDED:
WHAT NEED IS THIS
ADDRESSING?




Teachers map standards onto
TCRWP RUQS, including use
of SBAC claims. Teachers
explicitly plan differentiated
supports (e.g. small group

-stipend teachers for planning release
(e.g. over summer; BOY)

-guided visit to spotlight schools to
observe highly effective implementation
-release days throughout year (1-2/tri)

-unit plans/internalization
-mini lesson plans and
conferring checklists/note-
takes

-walkthroughs (ILT/admin)

Math: 40% of students
scored below/far below
on Math SBAC

ELA: 44% of students
scored below/far below
on ELA SBAC

3-1 |shared reading, small group |shift away from assessment and towards |with lens on standards
corrective instruction, ELD via |data analysis, action planning, and
explicit vocabulary instruction) [module internalization
in order support ELs, -1/month support from admin with
newcomers, students with module-level internalization during Wed
IEPs, and GATE students collaboration time
Teachers give normed and -Intervention groups determined by a -use of triangulated RTI grid | Math: 40% of students
agreed upon assessments to  |triangulated, data-driven approach to by interventionist/admin/coach |scored below/far below
both drive instructional academic RTI following each major team on Math SBAC
practice, small groups and a  |assesment cycle (3-6x per year) based 3 |-SST system is utilized and ELA: 44% of students
triangulated approach to RTl |of the following asessments: F&P, followed by teachers, SST xo;eLdAbSelB?&/vC/:far below
that results in cycles of SIPPS, WTW, ELA SBAC, ELPAC) coordinator, and admin
3-2 |reading Intervention -create academic RTI system that -interventions received are
includes tracked over time to determine
-during Sept Staff meeting or PLC, appropriate supports for
facilitate teachers' tiering of students and |students who are in
corresponding Tier 1 and Tier 2 in-class |intervention over time
interventions to support students and
convey guidelines for frequency
Teachers utilize complex texts |-PD cycle and coherent PLC COl on -Instructional walkthroughs Math: 40% of students
within the readers workshop |Close Reading via text dependent (admin/coach & ILT) with scored below/far below
model via Close Reading question road maps, differentiated feedback loop to teams and  |on Math SBAC
between K/1-2 and and 2-3/5 teachers 5&3;34;/(;18\‘:;;:?32&\,\,
-1:1 coaching biweekly for all on ELA SBAC
classroom teachers; use of
3-3 action-step tracker

-reading PDs are facilitated in
coherence and alignment with
PLC COls

-internalization practices
present and used by teams
during collaborative planning




Teachers implement a data-
driven approach (e.g. by
analyzing student data during
PLCs) to the workshop model
when using the TCRWP
RUOS and WUOS including:
-Guided reading 3x/week for
students who are far below

-plan and execute 1:1 goals conferences
5x/year with every teacher to analyze
data (F&P and IAB) and create action
plans for target students

-facilitate a DDI approach to PLC COls
using formative reading data (e.g.
running records, F&P, conferring notes,
written response to close reading of

-Instructional walkthroughs
(admin/coach & ILT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of
action-step tracker

-reading PDs are facilitated in

Math: 40% of students
scored below/far below
on Math SBAC

ELA: 44% of students
scored below/far below
on ELA SBAC

3-4 |(F&P levels A-K, depending complex text) that includes the planning |coherence and alignment with
on the grade level) of small groupcorrective instruction PLC COls
-1:1 conferring and goal based on student misconceptions and/or
setting 4x/week for students  |reading needs
for students who are -lab sites facilitated by literacy
approaching coach/admin
-Strategy groups for students
who are on or above reading
level 2x/week
K-2 implements systematic, -stipend teachers for planning release -Instructional walkthroughs Math: 40% of students
aligned phonics program via |(e.g. over summer; BOY) (admin/coach & ILT) with scored below/far below
SIPPS. Teachers explicitly -guided visit to spotlight schools to feedback loop to teams and  |on Math SBAC
plan differentiated supports (e. |observe highly effective implementation |teachers ELA: 44% of students
g. small group re-teach, visual |-release days throughout year (1-2/tri) ~ |-1:1 coaching biweekly for all |3¢0red below/far below
. . on ELA SBAC
supports) in order support shift away from assessment and towards | classroom teachers; use of
ELs, newcomers, students data analysis, action planning, and action-step tracker
with IEPs, and GATE students | module internalization -reading PDs are facilitated in
3-5 -1/month support from admin with coherence and alignment with

module-level internalization during Wed
collaboration time

-create exemplar schedule options that

meet the designated number of phonics
instruction

-when 3-5 is engaging in Close Reading
PD & PLC COl, K-2 engages in phonics
PD and COI

PLC COls




Staff cultivate and model a
love of learning, reading, and
writing and a growth mindset
in these areas

-4 week Culture PD & PLC cycle focused on
Tier 1, relationship-building, Culturally
Responsive Teaching & The Brain, and
trauma-informed practice

-school wide reading challenges

-content is integrated into ELA via GLAD
strategies that support ELD

-teachers are stipended to plan integrated,
thematic, vertically aligned Sci and SS units
that are culturally relevent

-create K-5 rituals around RW & WW
celebrations (buddy classrooms, families,
parades, competitions, anthologies of
published pieces, publishing parties, etc)
-units and lessons on growth mindset are
shared at BOY and teachers are given time
to review, adjust, and plan how to explicitly
teach these concepts in the first month of
school

-SEL calendar is created by CLT with
monthly foci throughout the year and weekly
foci for the first 6 weeks of school including:
each core value, growth mindset, stamina,
how to solve conflicts, how to ask for help,
how to calm down, etc.

-first PD and PLC COI focused on culture (e.
g. behavior, relationships, trauma-informed
practice) builds teachers' capacity to support
SEL skills that result in a love of learning)
-begin new rituals: e.g. daily "Call out" on the
yard; school-wide cheers and chants, weekly
passing of the "Panther Pup" to staff
members modeling core values) that excite
students and staff and build community

-students are excited each
morning; staff model that
excitement and encourage
and hold students to living the
Core Values

-student surveys and 1:1
interactions

Math: 40% of students
scored below/far below
on Math SBAC

ELA: 44% of students
scored below/far below
on ELA SBAC

3-7

Teachers refer students
identified as having needs to
the ASP Extended Learning
Program

Monitor ASP Extended Learning
Program & Roster to ensure students in
need of supports are enrolled

ASP Attendance

District Strategy: Building CONDITIONS FOR ADULT PROFESSIONAL LEARNING

School Priority
("Big Rock"):

Professional Development




School Theory of

Change:

By engaging in professional development cycles on school culture including trauma-informed practice, de-escalation, logical
consequences, and restorative justice, we will increase teachers capacity to build strong relationships and defuse

escalations thereby decreasing Level 3 and Level 4 behaviors that require URF documentation by 10% per year, eliminating
racial and gender disportionality over time.

Related Goal(s):

All students experience success in the early years. All students continuously grow towards meeting or
exceeding standards in Language Arts. All students continuously grow towards meeting or exceeding standards
in Math and Science. English Learner students continuously develop their language, reaching English fluency in
six years or less. All students build relationships to feel connected and engaged in learning.

Students to be served
by these actions:

All Students

IF TITLE I-FUNDED:

EVIDENCE OF
# TEACHING ACTIONS LEADERSHIP ACTIONS IMPLEMENTATION WH:I')I'DNR!EEESDS:ﬁ(';I';IIS
Teachers utilize a tiered -time in Sept staff meeting to Tier -Culture walkthroughs
approach to behavioral RTI as |students with a BRTI lens and consult (admin/coach & CLT) with
part of a revamped COST with peers, CLT, and COST team feedback loop to teams and
referral system when they around Tier 1 and 1 in-class teachers
have a concern about a interventions -1:1 coaching biweekly for all
student -School Leadership team meets to norm |classroom teachers; use of
4-1 on priorities and create an organizational | action-step tracker
chart with workflow; communicates this |-improvement in focal students
to staff at August Retreat behavior and engagement
found during PLC cyle
-teachers are utilizing Tiered
BRTI system when addressing
and/or advocating for needs of
ID'd students
-Leverage RJCSM, counselor, and -bi-weekly bRTI meetings via
counseling interns to support students [COST
Teachers utilize CSC lessons |experiencing transitions (e.g. Kinders
welcoming new students into  |struggling to adjust; newcomers)
42 the class, including -Implement Newcomer Intake Protocol

Newcomers. Teachers
communicate with bRTI team
(RJCSM, counselors, admin)
about students who are
struggling to transition.

with key stakeholders to gather key
family information, connect families to
resources, supporting newcomers
through adjusting to school, and hold a
Newcomer Intake SST




To support our African-
American, Latinx students,
low-income students, foster
youth, and homoeless
students, teachers will utilize
Culturally Responsive
Teaching & the Brain practices
and leverage relationship-
building strategies with
students and families.

4-3

-TCN Culture PD at August Retreat (all
staff)

-TCN Culture 101 PD for new staff
(return earlier in August)

-4 week Culture PD & PLC cycle
focused on Tier 1, relationship-building,
Culturally Responsive Teaching & The
Brain, and trauma-informed practice
-Move towards an Inclusion Model for
our ICE SDC students, some of whom
are foster youth

-Partner with RICSM & COST team to
ensure students have appropriate
supports

-PD on Tier 2 behavior supports for
identified students

-Culture walkthroughs
(admin/coach & CLT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of
action-step tracker
-improvement in focal students
behavior and engagement
found during PLC cyle"

CONDITIONS FOR ENGLISH LANGUAGE LEARNERS

School Priority
("Big Rock"):

English Language Development

School Theory of

Change: year.

If K-5 teachers utilize systematic and integrated ELD into the teaching of science and social students content via
GLAD strategies, then our percentage of students who reclassify as English Proficient will increase by 7% per

Related Goal(s):

English Learner students continuously develop their language, reaching English fluency in six years or less.

Students to be served
by these actions:

English Language Learners

# TEACHING ACTIONS

LEADERSHIP ACTIONS

EVIDENCE OF
IMPLEMENTATION

IF TITLE I-FUNDED:
WHAT NEED IS THIS
ADDRESSING?




5-1

Teachers integrate ELD into
the teaching of content via
GLAD strategies via
intentionally planned science
and social studies units that
align with RUOS, WUQS, and
NGSS FOSS Kits

-create exemplar schedule options that
meet the designated number of minutes
for teaching of content (e.g. science and
social studies) via integrated ELD
through GLAD strategies

-ensure all teachers are trained in
GLAD; leverage on-site Gladiator to train
new teachers

-compensate identified teachers to
develop GLAD units in science and
social studies that align to the ROUS
and WUOS over the summer

-facilitate teachers' engagement in peer
observation, co-teaching, and feedback
focused on execution of GLAD
strategies

-facilitate school visits for identified
teachers to observe the implementation
of integrated ELD via GLAD strategies
-plan a PD Cycle focused on teaching
content via integrated ELD through
GLAD strategies that includes planning
time and "make and take" sessions for
teachers

-with this ELD PD COl, dive into the ELD
standards and progression K-5 to
develop teachers knowledge of the
standards

-Instructional walkthroughs
(admin/coach & ILT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of
action-step tracker

-reading PDs are facilitated in
coherence and alignment with
PLC COls

-internalization practices
present and used by teams
during collaborative planning




Teachers partner with families
of EL students to
communicate progress, goal-
set, and prepare for ELPAC in
February

-support teachers in hosting targeting
family workshops at each grade level
-support RICSM in targeting famiiles for
attendance at workshops

-leverage Interventionists and RJCSM to
gather resources for families to support

-Instructional walkthroughs
(admin/coach & ILT) with
feedback loop to teams and
teachers

-1:1 coaching biweekly for all
classroom teachers; use of

Math: 40% of students
scored below/far below
on Math SBAC

ELA: 44% of students
scored below/far below
on ELA SBAC

5-2 ELPAC preparation at home action-step tracker
-dedicate a winter staff meeting to begin |-reading PDs are facilitated in
ELPAC preparation; leverage a long- coherence and alignment with
time TCN teacher to lead this work and |PLC COls
share best practices -internalization practices
present and used by teams
during collaborative planning
Teachers analyze language
data of Newcomer students in
order to form leveled language
5-3 |groups for in-class teacher-
delivered tier 2 intervention
(including sharing of students
across classes based on data)
Teachers will partner with -Leverage SSC and Parent Rep to plan [-Workshop agendas Math: 40% of students
parents via workshops to train |"Parents As Partners" workshop series |-Parent rep meetings scored below/far below
families in best practices in ~ |-Use Title | Parent money to -Parents present in on Math SBAC
5-4 |reading and math instruction |compensate teachers for extended classrooms in the morning for |ELA: 44% of students
in order to best support their | contract hours "tutoring" with students (S)f]oéiibseé?