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Aspire Triumph Technology Academy: Assurances

Aspire Triumph Technology Academy (“the Charter School”) will follow any and all federal, state,
and local laws and regulations that apply to the Charter School, and shall:

1. Will not charge tuition, fees, or other mandatory payments for attendance at the
charter school or for participation in programs that are required for students.

2. Will enroll any eligible student who submits a timely and complete application, unless the
school receives a greater number of applications than there are spaces for students, in which
case a lottery will take place in accordance with California charter laws and regulations.

3. Will be non-sectarian in its curriculum, programs, admissions, policies, governance,
employment practices, and all other operations.

4. Will be open to all students, on a space available basis, and shall not discriminate on the
basis of the characteristics included in Education Code section 220, including but not limited
to race, color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical
disability, age, ancestry, athletic performance, special need, proficiency in the English
language or a foreign language, or academic achievement.

5. Will not exclude admission based on the student’s or parent’s/guardian’s place of residence,
except that a conversion school shall give admission preference to students who reside within
the former attendance area of the public school.

6. Will meet all statewide standards and conduct the pupil assessments required pursuant to
Education Code Sections 60605 and 60851 and any other statewide standards authorized in
statute or pupil assessments applicable to pupils in noncharter public schools.

7. Will comply with all applicable portions of the 2001 reauthorization of the Elementary and
Secondary Act (also known as “No Child Left Behind”). (20 U.S.C. § 6319.)

8. Will consult, on a regular basis, with parents, guardians and teachers regarding its educational
programs, as required by Education Code section 47605(c)(2).

9. Will offer at least the minimum amount of instructional time at each grade level as required
by law, and comply with Title 5, California Code of Regulations, section 11960(b) with respect
to the legally required minimum school days.

10. Will comply with the conditions of apportionment set forth in Education Code section
47612(b) that average daily attendance not be generated by a pupil who is not a California
resident, and that “a pupil over 19 years of age shall be continuously enrolled in public school
and make satisfactory progress towards award of a high school diploma,” to remain eligible for
generating charter school apportionments.
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11. Will provide to the Office of Charter Schools information regarding the proposed
operation and potential effects of the school, including, but not limited to, the facilities to be
used by the school, including where the school intends to locate, the manner in which
administrative services will be provided, and potential civil liability effects, if any, upon the
school and authorizing board.

12. Will adhere to all applicable provisions of federal law relating to students with
disabilities, including the Individuals with Disabilities Education Act; section 504 of the
Rehabilitation Act of 1974; and Title 11 of the Americans with Disabilities Act of 1990.

13. Will comply with the requirement set forth in Education Code section 47605(d)(3) that
“[i]f a pupil is expelled or leaves the charter school without graduating or completing the
school year for any reason, the charter school shall notify the superintendent of the school
district of the pupil's last known address within 30 days, and shall, upon request, provide
that school district with a copy of the cumulative record of the pupil, including a transcript
of grades or report card, and health information.”

14. Will adhere to all applicable provisions of federal law relating to students who are English
language learners, including Title V1 of the Civil Rights Act of 1964; the Equal Educational
Opportunities Act of 1974; MGL c. 76, 85; and MGL c. 89, 71 § (f) and ().

15. Will comply with the Family Educational Rights and Privacy Act (20 U.S.C. § 1232g; 34
CFR Part 99).

16. Will comply with all other applicable federal and state laws and regulations, including the
California Code of Regulations.

17. Will submit an annual report and annual independent audits to the OUSD Office of
Charter Schools by all required deadlines.

18. Will maintain written contemporaneous records that document all pupil attendance and

make these records available for audit and inspection, as required by Education Code section
47612.5(a)(2).

19. Will submit required enrollment data each March to the OUSD Office of Charter
Schools by the required deadline.

20. Will comply with “[a]ll laws establishing minimum age for public school attendance,”
as required by Education Code section 47610(c).

21. Will operate in compliance with generally accepted government accounting principles.

22. Will maintain separate accountings of all funds received and disbursed by the school.
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23. Will participate in the California State Teachers’ Retirement System, and/or the California
Public Employees’ Retirement System, and/or other retirement systems, as applicable.

24. Will obtain, keep current, and make available for inspection all necessary
permits, licenses, and certifications related to fire, health and safety within the
building(s) and on school property.

25. Will obtain, keep current, and make available for inspection all necessary teacher
certifications, permits or other documents as required under EC Section 47605(]).

26. Will at all times maintain all necessary and appropriate insurance coverage.

27. Will submit to the OUSD Office of Charter Schools the names, mailing addresses, and
employment and educational histories of proposed new members of the Board of Trustees
prior to their service.

28. Will, in the event the Board of Trustees intends to procure substantially all educational
services for the charter school through a contract with another person or entity, provide for
approval of such contract by the Board of Education in advance of the beginning of the
contract period.

29. Will require the Charter School Board to comply with the provisions of the Ralph M.
Brown Act (California Government section Code 54950 et seq.)

30. Will comply with the provisions of the California Public Records Act (California
Government Code section 6250 et seq.).

31. Will provide financial statements that include a proposed first-year operational budget with
start-up costs and anticipated revenues and expenditures necessary to operate the school,
including special education; and cash-flow and financial projections for the first three years of
operation.

32. Will provide to the Office of Charter Schools a school code of conduct, Board of
Trustee bylaws, an enrollment policy, and an approved certificate of building occupancy
for each facility in use by the school, according to the schedule set by the Office of
Charter Schools but in any event prior to the opening of the school.

33. Will be located within the geographical boundaries of the District in locating its site,
or otherwise comply with the requirements in Education Code section 47605 and 47605.1.

34. Will agree to defend, indemnify and hold harmless the District against any and all
liability and claims arising out of the Charter School’s acts, errors and omissions.
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Kimi Kea
Bay Area Region Superintendent
Aspire Public Schools
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INTRODUCTION

Aspire Public Schools (“Aspire”) hereby respectfully submits this charter renewal on
behalf of Aspire Triumph Technology Academy (“The Charter School”).

Aspire Public Schools was founded in 1998 by experienced educators and entrepreneurs
to enrich students’ lives and to contribute to innovation in local public school systems. Aspire
Public Schools currently operates charter schools at 40 different campuses in various school
districts in the states of California and Tennessee. Aspire is a national non-profit 501(c)(3)
public benefit corporation with a vision that every student is prepared to earn a college degree.
Aspire Public Schools’ mission is to open and operate small, high-quality charter schools in low-
income neighborhoods, in order to:

Increase the academic performance of underserved students
Develop effective educators

Share successful practices with forward-thinking educators, and
Catalyze change in public schools

The Charter School has been chartered in the OUSD (“District”) under the auspices of
Aspire since 2014.

Aspire Triumph Technology Academy was founded in 2014 and serves approximately 290
students in grades TK- 5th. We are a public charter elementary school located in East Oakland,
and we are a member of Aspire Public Schools, a leading California-based charter school
organization. We are dedicated to preparing all of our students for college success. Everything
about Aspire Triumph Technology Academy, from the college flags in our hallway to our data-
driven rigorous instruction, is designed to put our students on the road to a four-year college
degree and post-secondary success.

Preparing our students to succeed to and through college is a goal that our community works
toward each day. Specifically at Triumph, our vision is to cultivate an environment where
students are healthy, safe, engaged, supported, and challenged. We integrate technology to
differentiate for each student, to push for further understanding, and to ensure that our students
have agency over their own learning to prepare them for college and beyond. We work toward
equity by meeting each scholar’s academic and social needs, by developing students’ motivation
to work toward ambitious goals, and by honoring the community, culture, and background of our
students and families.

NOTABLE GROWTH

In February 2018, Aspire Triumph Technology Academy was named as a runner up for
recognition as an Oakland “Growth Superstar” by Educate 78, an Oakland-based nonprofit
working to ensure that every child in all 78 square miles of Oakland receive the world-class
education they deserve. The analysis of SBAC data by Educate 78 identified Triumph as among
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the top nine schools in Oakland doing a great job helping students grow and “beat the odds”,
particularly among the most vulnerable students. SBAC scores between 2014-15 and 2017-18
also reveal a 17.3 percentage point increase in ELA and and a 10.1 percentage point increase in
Math. Notably, Triumph has also made exceptional progress in accelerating scholars out of the
lowest performance bands in ELA (from 69.4% to 34.1%) over the past three year. In addition,
SBAC ELA scores for Black scholars (our lowest performing subgroup) increased by 16.9
percentage points over the past three years.

SCHOOL CULTURE

During the 2017-2018 school year, Triumph received over 40 visitors to learn about it’s
innovative Behavioral Health Program. In spring 2018, members of the California State finance
team toured Aspire Triumph Technology Academy and met with staff to learn about the school’s
Behavioral Health Program (BHP), a program developed in partnership with Seneca Family of
Agencies, that brings collaborative, integrated services to the students on campus that are most in
need of support. The visit was organized by Unconditional Education, an organization that
focuses on partnering with schools in high needs, urban communities to build their capacity to
meet the diverse academic, behavioral, and social-emotional needs of students. Unconditional
Education organized this visit to highlight Triumph’s innovative support program. According to
Unconditional Education, “It was an opportunity for us to give the guests a chance to see the
work and to understand the elements that lead to positive student outcomes and school-wide
transformation...” for some our most vulnerable youth.

Students in Triumph’s BHP benefit from supports tailored to their individual needs. Some of the
students have IEPs and some do not. As a necessary complement to these supports, the school
continues to focus on Tier 1 school culture practices which include daily morning meetings,
trauma-informed approaches, twice weekly Toolbox lessons, and Zones of Regulation work in
each classroom.

One testament to the success of this program is the marked decrease in suspensions at Triumph.
The overall suspension rate at Triumph has dropped by 17.6 percentage points from 2014-15 to
2017-18. During the same time period, the suspension rate for students with IEPs dropped by
64.5 percentage points. Aspire Triumph Technology Academy provides a safe, strong
community for scholars that is recognized by our families. In our 2018 family survey, 89% of
families answered “yes” to “The school provides a safe environment for my child.”

We believe that laying a strong social-emotional foundation at Triumph has been the first step

toward academic success. We institute a rigorous CCSS aligned curriculum and firmly believe
that our positive, safe, and healthy culture has contributed to our academic growth.
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PERFORMANCE TO NEARBY SCHOOLS

For the past two years, Aspire Triumph Technology Academy has outperformed these schools in
both ELA and Math, with but one exception. In 2017-18, the exact same percentage of scholars
exceeded or met the SBAC standard in Math at Aspire Triumph and East Oakland PRIDE.

Schools* Within Approximately 1.5 Miles of Triumph
SBACELA - Standard Exceeded or Met

*PK-5, TK-5, K-5 OUSD schools with at least 90% FRL
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The Charter School’s present charter term is set to expire on June 30, 2019. The Charter School
complies with the legal requirements for renewal as set forth in Education Code § 47607(b)(4)
such that the academic performance of the charter school is at least equal to the academic
performance of the public schools that the charter school pupils would otherwise have been
required to attend, as well as the academic performance of the schools in the school district in
which the charter school is located, taking into account the composition of the pupil population
that is served at the charter school.

The Charter School has done a financial analysis and projections that support continued
operation of a TK-5 school in the District on a financially sound basis.
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The Charter School is located at 3200 62nd Ave. Oakland, CA 94605.

In accordance with the Charter Schools Act of 1992, Aspire hereby respectfully petitions
Oakland Unified School District (“the District”) to renew the charter for the Charter School for a
five-year period, from July 1, 2019 to June 30, 2024.

The Charter Schools Act of 1992 states that:

It is the intent of the Legislature...to provide opportunities for teachers, parents, pupils, and
community members to establish and maintain schools that operate independently from the
existing school district structure, as a method to accomplish all of the following:

(@) Improve pupil learning.

(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning
experiences for pupils who are identified as academically low achieving.

(c) Encourage the use of different and innovative teaching methods.

(d) Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at The Charter School site.

(e) Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public school system.

(f) Hold The Charter Schools established under this part accountable for meeting measurable
pupil outcomes, and provide The Charter Schools with a method to change from rule-based to
performance-based accountability systems.

(9) Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

- California Education Code Section 47601(a)-(g)

The Charter School has made and will continue to make important contributions to the
legislative goals outlined above. By granting this renewal, the District will help fulfill the intent
of the Charter Schools Act of 1992 (“Charter Schools Act”), while providing students in the
District with a small school option.
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PETITION ELEMENTS
Element 1

“The educational program of the charter school, designed, among other things, to identify those
whom the charter school is attempting to educate, what it means to be an *““educated person’ in
the 21st century, and how learning best occurs. The goals identified in that program shall include
the objective of enabling pupils to become self-motivated, competent, and lifelong learners.” (Ed.
Code § 47605(b)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils identified
pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of
Section 52060, that apply for the grade levels served, or the nature of the program operated, by
the charter school, and specific annual actions to achieve those goals. A charter petition may
identify additional school priorities, the goals for the school priorities, and the specific annual
actions to achieve those goals.” (Ed. Code 8 47605(b)(5)(A)(ii).)

In accordance with SB 1290, The Charter School pupil outcomes related to annual academic
achievement goals will be set and disaggregated by all numerically significant subgroups as
defined in Education Code section 52052; including race/ethnicity, socio-economic status (SES),
English Learner status, and Special Education designations, in the state priorities that apply for
the grade levels served or the nature of the program operated, as well as the specific annual
actions to achieve those goals, any additional school priorities, the goals for the school priorities,
and the specific annual actions to achieve those additional goals.

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (Local Control Funding Formula), as they may be amended from
time to time, which include the requirement that Charter School shall annually submit a Local
Control and Accountability Plan (LCAP)/annual update to the Office of Charter Schools on or
before July 1. In accordance with Education Code sections 47604.33 and 47606.5, Charter School
shall annually update its goals and annual actions to achieve those goals identified in the charter
pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control and
Accountability Plan template adopted by the State Board of Education, as it may be changed from
time to time. Charter School shall comply with all requirements of Education Code section
47606.5, including but not limited to the requirement that Charter School *““shall consult with
teachers, principals, administrators, other school personnel, parents, and pupils in developing the
annual update.” (Ed. Code § 47606.5(e).)

The Charter School’s pupil outcomes, disaggregated by numerically significant subgroups in
compliance with Education Code section 47607 (b)(5)(A)(ii), are as follows:
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LCAP Year (select from 2017-18, 2018-19, 2019-20)

2018-2019

Local Control Accountability Plan and Annual
Update (LCAP) Template

Addendum: General instructions & regulatory requirements.
Appendix A: Priorities 5 and 6 Rate Calculations

Appendix B: Guiding Questions: Use as prompts (not limits)
LCFF Evaluation Rubrics: Essential data to support completion of this LCAP. Please analyze the LEA’s full data set; specific links to the rubrics are also provided within the

template.

LEA Name Contact Name and Title Email and Phone
Jessica Chacon Jessica.chacon@aspirepublicschools.org

Aspire Triumph Technology Academy
Principal (510) 638-9445

2017-20 Plan Summary
The Story
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Aspire Triumph Technology Academy is a direct-funded charter school in Oakland. It is chartered through OUSD.

The school is designed to serve approximately 285 students in grades TK-5. The school’s demographic profile is 39.7% Latino, 59.1%
African-American, 1% Asian-American, 0% Caucasian, and 22% English Language Learners with 93% of the student body eligible for
the free and reduced price meals program.

Aspire Triumph Technology Academy is part of the non-profit Aspire Public Schools (APS). Aspire serves Triumph through business
services, professional development and other operational support.

Aspire’s vision is that every student is prepared to earn a college degree and was founded to address the long-standing inequities in
TK-12 education. Its mission is to open and operate small, high-quality charter schools in low-income neighborhoods in order to:
increase the academic performance of historically underserved students, develop effective educators, share successful practices
with other forward-thinking educators, and to catalyze change in public schools. Specifically at Triumph, our vision is: Triumph
strives to cultivate an environment where students are healthy, safe, engaged, supported, and challenged. We integrate technology
to differentiate for each student, to push for further understanding, and to ensure that our students have agency over their own
learning to prepare them for college and beyond. We work toward equity by meeting each scholar’s academic and social needs, by
developing students’ motivation to work toward ambitious goals, and by honoring the community, culture, and background of our
students and families

LCAP Highlights

Identify and briefly summarize the key features of this year’'s LCAP.

This school year, we focused on planning effective lessons and actively monitoring student progress. We held data talks every week,
with a focus on math standards. We saw significant gains in our math scores on the Aspire interim assessments. We plan to
continue this work so that teachers are well-versed in the standards and are able to effectively anticipate student misconceptions
and address them during lessons.

Review of Performance
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Based on a review of performance on the state indicators and local performance indicators included in the LCFF Evaluation Rubrics, progress
toward LCAP goals, local self-assessment tools, stakeholder input, or other information, what progress is the LEA most proud of and how does
the LEA plan to maintain or build upon that success? This may include identifying any specific examples of how past increases or improvements
in services for low-income students, English learners, and foster youth have led to improved performance for these students.

Greatest Progress

We increased progress for all students on our ELA assessments (+13.9 points) and significantly increased our English Learners’
progress (+18 points)

We increased progress for all students on our math assessments (+14.5) and significantly increased our English Learners’ progress
(+24.12)

We declined our suspension rate significantly (-4.4) for all students

Referring to the LCFF Evaluation Rubrics, identify any state indicator or local performance indicator for which overall performance was in the
“Red” or “Orange” performance category or where the LEA received a “Not Met” or “Not Met for Two or More Years” rating. Additionally,
identify any areas that the LEA has determined need significant improvement based on review of local performance indicators or other local
indicators. What steps is the LEA planning to take to address these areas with the greatest need for improvement?

Greatest Needs

We need to support our English Learners’ progress on being reclassified, especially our newcomers. We decreased the number of
English Learners’ being reclassified this year. We are planning to have our blended learning instructor pull small groups based on
English Learner level of need, and track their progress closely throughout the school year.

Referring to the LCFF Evaluation Rubrics, identify any state indicator for which performance for any student group was two or more performance
levels below the “all student” performance. What steps is the LEA planning to take to address these performance gaps?

Performance Gaps

Based on CA dashboard, there are no indicators that show 2 or more performance gaps.

If not previously addressed, identify the two to three most significant ways that the LEA will increase or improve services for low-income
students, English learners, and foster youth.

Increased or Improved services

See “LCAP Highlights”

Budget Summary

Complete the table below. LEAs may include additional information or more detail, including graphics.
DESCRIPTION AMOUNT

Total General Fund Budget Expenditures For LCAP Year $ 4,460,000
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Total Funds Budgeted for Planned Actions/Services to Meet The Goals in the LCAP for LCAP Year @ $ 2,760,000

The LCAP is intended to be a comprehensive planning tool but may not describe all General Fund Budget Expenditures. Briefly
describe any of the General Fund Budget Expenditures specified above for the LCAP year not included in the LCAP.

General fund expenditures not included in the LCAP consist of food services, insurance, rent, utilities and communication,
leases and printing, home office contribution and regional office contribution.

DESCRIPTION AMOUNT
Total Projected LCFF Revenues for LCAP Year | S 2,837,000

Annual Update
LCAP Year Reviewed: 2017-2018
Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 1

Deepen implementation of a rigorous TK-12 Common Core and NGSS standards-aligned instructional program so that all scholars are
prepared for post-secondary success.

State and/or Local Priorities addressed by this goal:

State Priorities: 1,2,4

Local Priorities: NA

Annual Measureable Outcomes

Expected Actual
22% of students Meeting/Exceeding on ELA SBAC Data to come summer 2018
18% of students Meeting/Exceeding on Math SBAC Data to come summer 2018

I by 5% of scholars Meeting/E ding Grade Level . . .
A [ e G BIATIEIER 1o 5 ing/Exceeding Grade Leve 13% meeting or exceeding after period 3 based off STAR Assessment
Lexile Band : Increase by 5%
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80% of classes engaged in partial to fully aligned CCSS Based on observations throughout the school year, 11 out of 12 teachers

lessons during 2017-18 Leadership Walk observations demonstrated lessons that had partial to fully aligned CCSS engagement
Sufficient instructional materials : 100% 100% based off SARC report
Teacher credentials for core subjects : 96% 100% based off SARC report

K-5 NGSS Implementation and 35% CAST

R S Data to come summer 2018

Actions / Services
Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as
needed.

Action 1

Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures

1 $1,069,000

2 $130,000

3 $240,000
Implement Aspire-wide TK-5 math Implemented Aspire-wide TK-5 math 4 $25,000
program program > $85,000 1 41,069,000
Implement region-wide TK-2 Foundational Implemented region-wide TK-2 6 516,000 2 31'30 0'00
Skills program Foundational Skills program U »15,000 3 52401000
K-5 curricula (close reading & workshop) K-5 curricula (close reading & workshop) 8 25,000 4 $25,000
Intensively support teachers in their first Intensively supported teachers in their first 1 LCFF 5 $85,000
year with classroom management year with classroom management ) LCEE 6 $16,000
Build capacity of leaders and teachers in Built capacity of 2 teachers in NGSS 3 LCEF & Title | 7 $15,000
NGSS Introduced new rubric and implemented 4 LCFF & Title Il & 55,000
Introduce new AIR rubric and implement process 5 LCFF
process 6 LCFF

7 LCFF

8 LCFF
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1 Sal + Benefits - All

Teachers

2 Sal + Benefits -
Principal

3 Sal + Benefits -
Assistant Principal

4 Lead Stipends
5 Books and
Materials

6 Travel and
Conferences

7 Computers

8 Furniture

Analysis
Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use
actual annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation was successful. We set aside time to ensure teachers had enough time to plan thoughtfully and adjust
curriculum to meet students needs. One challenge was being able to give enough time for all teachers to analyze student work
thoughtfully for every subject.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

We implemented Eureka math in K-5. Based off our spring interim data, the actions were effective because we grew 9% in math in
grades 3-8.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Estimated actual expenditures meet or exceed budgeted expenditures.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this
analysis and analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

We had teachers opt in to learn more about NGSS standards, so not all teachers used NGSS standards this school year. We also
adjusted our close reading curriculum so that teachers could plan together more effectively.
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Goal 2

Implement progress monitoring systems at the school, classroom and student level to drive improvements with a focus on English Learners and
students receiving Special Education services.
State and/or Local Priorities addressed by this goal:
State Priorities: 4
Local Priorities: NA
Annual Measureable OQutcomes
Expected Actual
Increase 7% of students on ELA SBAC Meeting/Exceeding for FRL, EL, and SPED subgroups:

FRL: 23% Data to come summer 2018
EL:14%

SPED:14%

Increase 7% of students on Math SBAC Meeting/Exceeding for FRL, EL, and SPED subgroups:

FRL: 21% Data to come summer 2018]
EL:12%
SPED:14%
Increase 7% of students progressing in proficiency bands on CELDT:
This assessment was discontinued.
65% made annual growth targets
Increase 7% of students reclassified as Fluent English Proficient:
23.1% were reclassified
34% classified

Actions / Services
Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
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Implement consistent formative assessment
cycles for Tier 1 instruction (exit tickets,
student work, CBA, interims)

Monitor progress of EL scholars to drive
instructional strategies through Tier 1
program

Implement regional collaborative data
protocol

Use LLI for Tier 3 intervention & SPED
instruction

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)

Implemented consistent formative
assessment cycles for Tier 1 instruction (exit
tickets, student work, CBA, interims)
Implemented regional collaborative data
protocol weekly

Use LLI for Tier 3 intervention & SPED
instruction

Monitor progress of EL scholars to drive
instructional strategies through Tier 1
program
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Duplicate Goal 1
$82,000
$80,000
Duplicate Goal 1
$112,000
$650,000
Duplicate Goal 1
$40,000
$18,000
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Duplicate Goal 1
LCFF, Title | and

=N B

LCFF
Duplicate Goal 1
ASES
LCFF
Duplicate Goal 1
LCFF
LCFF

©O© 00 NO U b W

1 Sal + Benefits -
All Teachers

2 Sal + Benefits -
Intervention Specialist
3 Sal + Benefits -
Blended Learning staff
4 Sal + Benefits -
Assistant Principal

5 Sal + Benefits -
After School Staff

6 Sal + Benefits -
Sped Staff

7 Books and
Materials

Duplicate

$82,000
$80,000
Duplicate

$112,000
$650,000
Duplicate

$40,000
$18,000



8 Software
9 Other
Professional Services

Analysis

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use
actual annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

The overall implementation was successful. Teachers had time each week during staff PD to review student work, analyze data, and
plan for next steps to address misconceptions. We reviewed school-wide data, including EL and SPED data, every 6-8 weeks to
ensure appropriate interventions for students who were falling behind.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

Both our ELA and math interims have shown growth from last year. Our ELs outperformed our non-ELs on our math interim. Our
SpEd students increased in math proficiency from the previous year.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Estimated actual expenditures meet or exceed budgeted expenditures.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this
analysis and analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

No changes

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as
needed.

Goal 3

Deepen social emotional learning and implement school culture systems, trauma-informed mental health practices, and behavioral health
interventions in positive, safe school conditions.

State and/or Local Priorities addressed by this goal:
State Priorities: 1, 3,5,6
Local Priorities: NA
Annual Measureable Outcomes
Expected Actual
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All subgroups will achieve and maintain a 95% or above attendance rate

Decrease suspension rate by 25% or maintain 1% or lower:

6%

Maintain expulsion rates at 0%

Decrease chronic absenteeism rate by 25% from baseline data

Maintain dropout rate at 0%

Maintain a 90% or higher rate of students feeling safe and welcomed at school per Aspire’s

Student Survey

Maintain a 90% or higher rate of parents feeling safe and welcomed at school per Aspire’s

Family Survey

School Conditions Status reported/evaluated on FIT evaluation as reported on SARC at “Fair”

or better

Actions / Services

91% as of 5/21/18

Decreased by 50% to 3.3%

0%

0%

Increased by .3 to 10.8%

1« & 2~ graders responded 74% favorably

issue

environment

Scored a Fair rating on the latest SARC report

80% of 3=-5= graders felt that cyberbullying is not an

89% of families agreed that school provides a safe

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as

needed.

Action 1
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
Sustain Toolbox implementation Sustain Toolbox implementation 1 Duplicate Goal 1 1 Duplicate
Consistently implement Restorative Consistently implement Restorative 2 Duplicate Goal 2 = Goal 1
Practices, Behavior Wellness Team, Practices, Behavior Wellness Team, 3 Duplicate Goal1 = 2 Duplicate
attendance practices attendance practices 4 $225,000 Goal 2
Identify a vision for Mental Health program = Identify a vision for Mental Health program 5 Duplicate Goal 2 3 Duplicate
Ensure efficient and effective ongoing Ensure efficient and effective ongoing 6 Duplicate Goal 1 = Goal 1
school site operations school site operations 7 Duplicate Goal 1 4 $225,000
Develop and implement year-round Develop and implement year-round 8 Duplicate Goal2 5 Duplicate
enrollment plan enrollment plan 9 $10,000 Goal 2
Ensure ongoing facilities maintenance and Ensure ongoing facilities maintenance and 10 $35,000 6 Duplicate
planning planning Goal 1
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Analysis

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)

1 Duplicate Goal 1 = 7 Duplicate
2 Duplicate Goal 2 = Goal 1

3 Duplicate Goal 1 = 8 Duplicate
4 LCFF Goal 2

5 Duplicate Goal 2 9 $10,000
6 Duplicate Goal1 = 10 $35,000
7 Duplicate Goal 1

8 Duplicate Goal 2

9 LCFF

10 LCFF

1 Sal + Benefits -

All Teachers

2 Sal + Benefits -

Blended Learning staff

3 Sal + Benefits -

Assistant Principal

4 Sal + Benefits -

School Operation Staff

5 Sal + Benefits -

After School Staff

6 Books &

Materials

7 Travel and

Conferences

8 Software

9 Repairs and

Maintenance

10 Facility

Contractors
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Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as
needed. Use actual annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as
applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

We continued our implementation and integration of Toolbox during Morning Meeting lessons as well as in all our proactive and
reactive behavior conversations with students, families, and staff. We were clear with all staff about expectations and how to
respond to any student misbehavior, and how to develop relationships with all students.in order to uphold restorative practices.
Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The actions were effective as we have decreased our suspension rate significantly (-4.5%).

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Estimated actual expenditures meet or exceed budgeted expenditures.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this
analysis and analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

We now have a clear vision for our Mental Health program, so we will need to continue to be explicit about the vision as well as use
the vision to ground our work and our decisions for the program.

Stakeholder Engagement

LCAP Year: 2018-2019

Involvement Process for LCAP and Annual Update

How, when, and with whom did the LEA consult as part of the planning process for this LCAP/Annual Review and
Analysis?

Families were consulted during an open family meeting on 5/03. Families were able to share ideas and suggestions for
focus areas for our school.

Teachers and staff were consulted during an open meeting on 5/01. Teachers were able to share ideas and suggestions
for focus areas for our school.

Impact on LCAP and Annual Update
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How did these consultations impact the LCAP for the upcoming year
We are going to deepen and improve our progress monitoring systems for academics and behavior. For SEL, we are going to have
pre and post tests about the tools from Toolbox (in 3«5« grades), self-assessments on confidence, and trainings for teaching staff.

For academics, we are going to continue to focus on active monitoring and incorporate EL modifications within lessons. In lower
grades, we will focus our progress monitoring on phonics and phonemic awareness and increase the frequency in which we share
information with stakeholders,

Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.
(Select from New Goal, Modified Goal, or Unchanged Goal)

Unchanged
Goal 1

Deepen implementation of a rigorous TK-12 Common Core and NGSS standards-aligned instructional program so that all
scholars are prepared for post-secondary success.

State and/or Local Priorities addressed by this goal:

State Priorities: 1,2,4

Local Priorities: NA

Identified Need:

Increase student achievement through a rigorously aligned standard based curriculum in order to better prepare all students for college and careers
Expected Annual Measureable Outcomes

| Metrics/Indicators | Baseline | 2017-18 | 2018-19 | 2019-20
Increase by 5% of 17% of students 22% of students 27% of students 32% of students
students on ELA SBAC Meeting/Exceeding on Meeting/Exceeding on Meeting/Exceeding on ELA  Meeting/Exceeding on ELA
Meeting/Exceeding ELA SBAC ELA SBAC SBAC SBAC
Increase by 5% of 13% of students 18% of students 23% of students 28% of students
students on Math SBAC Meeting/Exceeding on Meeting/Exceeding on Meeting/Exceeding on Meeting/Exceeding on
Meeting/Exceeding SBAC Math SBAC Math SBAC Math SBAC
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Increase by 5% of scholars
Meeting/Exceeding Grade
Level Lexile Band
Implementation of state
standards: % of
classrooms demonstrating
partial or full alignment to
standards on Leadership
Walks

Sufficient instructional
materials

Teacher credentials for
core subjects

Science: NGSS
Implemented & Increase
of 5% on CAST

Increase by 5% of
students on ELA SBAC
Meeting/Exceeding

Data available Summer
2017

72% of classes engaged
in partial to fully aligned
CCSS lessons during
2016-17 Leadership
Walk observations

100%

91%

TBD

17% of students
Meeting/Exceeding on
ELA SBAC

Planned Actions / Services

Increase by 5%

80% of classes engaged
in partial to fully aligned
CCSS lessons during
2017-18 Leadership
Walk observations

100%

96%

K-5 NGSS
Implementation and
35% CAST
Meeting/Exceeding
22% of students
Meeting/Exceeding on
ELA SBAC

Increase by 5%

85% of classes engaged in
partial to fully aligned CCSS
lessons during 2018-19
Leadership Walk
observations

100%

100%

K-5 NGSS Implementation
and 35% CAST

Meeting/Exceeding

Discontinue: duplicate
outcome from above

Increase by 5%

90% of classes engaged in
partial to fully aligned CCSS
lessons during 2019-20
Leadership Walk
observations

100%

100%

K-5 NGSS Implementation
and 35% CAST

Meeting/Exceeding

Discontinue: duplicate
outcome from above

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures,

as needed.

Action 1

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All Students
OR

Location(s):

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

All schools

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

Scope of Services:

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)

Location(s):
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(Select from English Learners, Foster Youth,
and/or Low Income)

NA
Actions/Services
Select from New, Modified, or Unchanged
for 2017-18
New

2017-18 Actions/Services

Implement Aspire-wide TK-5 math program
Implement region-wide TK-2 Foundational
Skills program

K-5 curricula (close reading & workshop)
Intensively support teachers in their first year
with classroom management

Build capacity of leaders and teachers in
NGSS

Introduce new AIR rubric and implement
process

Budgeted Expenditures

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

NA

Select from New, Modified, or Unchanged
for 2018-19
Unchanged

2018-19 Actions/Services

Deepen TK-5 math instruction

Deepen TK-5 literacy instruction

Intensively support teachers in their first year
with classroom management

Implement NGSS instruction in grades 3-5
Full implementation of new AIR rubric

Pilot culturally responsive teaching practices
in new AIR rubric

Aspire-wide IP roll out TBD

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

NA

Select from New, Modified, or Unchanged for
2019-20
Unchanged

2019-20 Actions/Services

Deepen TK-5 math instruction

Deepen TK-5 literacy instruction

Intensively support teachers in their first year
with classroom management

Implement NGSS instruction in grades K-5
Implement culturally responsive teaching
practices in new AIR rubric

Aspire-wide IP roll out TBD

Year 2017-18

[EEN

$1,069,000
$130,000
$240,000
$25,000
$85,000
$16,000
$15,000
$5,000

LCFF

LCFF

LCFF & Title |
LCFF & Title Il

Amount

Source

A WNPEPOOONOOUVEAEWN
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2018-19

[EEN

$1,200,000
$130,000
$240,000
$25,000
$90,000
$13,000
$5,000
$2,000

LCFF

LCFF

LCFF & Title |
LCFF & Title Il

A WNPEPOONOOUVEAEWN
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Budget Reference

0O NO UL A, WNEFE OONO WM

LCFF

LCFF

LCFF

LCFF

Sal + Benefits - All Teachers
Sal + Benefits - Principal

Sal + Benefits - Assistant Principal
Lead Stipends

Books and Materials

Travel and Conferences
Computers

Furniture

0O NO UL A, WNPEFE OONO WM

LCFF

LCFF

LCFF

LCFF

Sal + Benefits - All Teachers
Sal + Benefits - Principal

Sal + Benefits - Assistant Principal
Lead Stipends

Books and Materials

Travel and Conferences
Computers

Furniture

Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)

Unchanged
Goal 2

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)
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Implement progress monitoring systems at the school, classroom and student level to drive improvements with a focus on
English Learners and students receiving Special Education services.

State and/or Local Priorities addressed by this goal:

State Priorities: 4

Local Priorities: NA

Identified Need:

The need to drive improvements with a focus on English Learners and students receiving Special Education services.
Expected Annual Measureable Outcomes

| Metrics/Indicators | Baseline | 2017-18 | 2018-19 | 2019-20
. 0, . . 0, .
Increase 7% of students on ELA SBAC FRL: 16% FRL: 23% FRL: 30% FRL: 37%
. . EL:7% EL:14% EL:21% EL:28%
Meeting/Exceeding for FRL, EL, and SPED subgroups = ¢;¢p.79, SPED:14% SPED:21% SPED:28%
Increase 7% of students on Math SBAC FRL: 14% FRL: 21% FRL: 28% FRL: 35%
. ing f EL:5% EL:12% EL:19% EL:26%
Meeting/Exceeding for FRL, EL, and SPED subgroups = ¢;¢p.79 SPED:14% SPED:21% SPED:28%
Increase 7% of students progressing in proficiency 58% made annual 65% made annual : ) . :
Discontinued Discontinued
bands on CELDT growth targets growth targets
Increase 7% of students reclassified as Fluent
. o_ . 27% classified 34% classified 41% classified 48% classified
English Proficient
Baseline data coming  Baseline year data Targets coming after Targets coming after
ELPAC A . . . .
soon coming soon baseline data comes in baseline data comes in

Planned Actions / Services
Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures,
as needed.

Action 1

For Actions/Services not included as contributing to meeting the Increased or Improved Services Reguirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
NA NA

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
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(Select from English Learners, Foster Youth,
and/or Low Income)

EL, FRL

Actions/Services

Select from New, Modified, or Unchanged

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))
Schoolwide

Select from New, Modified, or Unchanged

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)
All Schools

Select from New, Modified, or Unchanged for

for 2017-18 for 2018-19 2019-20
New Unchanged Unchanged
2018-19
2017-18 Actions/Services Actions/Services 2019-20 Actions/Services
Implement consistent formative assessment cycles for Tier 1 instruction (exit Same as 17-18 Monitor and deepen regional EL
tickets, student work, CBA, interims) actions/services supports
Monitor progress of EL scholars to drive instructional strategies through Tier 1
program
Implement regional collaborative data protocol
Use LLI for Tier 3 intervention & SPED instruction
Budgeted Expenditures
Year 2017-18 2018-19 2019-20
Amount 1 Duplicate Goal 1 1 Duplicate Goal 1 See 2018-19
2 $150,000 2 $80,000
3 Duplicate Goal 1 3 Duplicate Goal 1
4 Duplicate Goal 1 4 Duplicate Goal 1
5 $80,000 5 $60,000
6 $115,000 6 $112,000
7 $415,000 7 $415,000
8 Duplicate Goal 1 8 Duplicate Goal 1
9 $25,000 9 $50,000
1 $23,000 10 $20,000
Source 1 Duplicate Goal 1 1 Duplicate Goal 1 See 2018-19
2 LCFF 2 LCFF
3 Duplicate Goal 1 3 Duplicate Goal 1
4 Duplicate Goal 1 4 Duplicate Goal 1
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Budget Reference 1
2
3
4
5
6
7
8
9

10

LCFF

ASES

LCFF /Sped

Duplicate Goal 1

LCFF

LCFF

Sal + Benefits - All Teachers

Sal + Benefits - Intervention Specialist
Sal + Benefits - Assistant Principal

Sal + Benefits - Dean

Sal + Benefits - Blended Learning staff
Sal + Benefits - After School Staff

Sal + Benefits - Sped Staff

Books and Materials

Software

Other Professional Services
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LCFF

ASES

LCFF /Sped

Duplicate Goal 1

LCFF

LCFF

Sal + Benefits - All Teachers

Sal + Benefits - Intervention Specialist
Sal + Benefits - Assistant Principal

Sal + Benefits - Dean

Sal + Benefits - Blended Learning staff
Sal + Benefits - After School Staff

Sal + Benefits - Sped Staff

Books and Materials

Software

Other Professional Services

Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.
(Select from New Goal, Modified Goal, or Unchanged Goal)

[Unchanged

Goal 3

Deepen social emotional learning and implement school culture systems, trauma-informed mental health practices, and
behavioral health interventions in positive, safe school conditions.

State and/or Local Priorities addressed by this goal:

State Priorities: 1,3,5,6
Local Priorities: NA
Identified Need:

Inclusive and equitable school climate helps promote positive attendance rates and lowers our suspension and expulsion rates. This also

promotes more parent and stakeholder involvement into the success of all students.
Expected Annual Measureable Outcomes

See 2018-19

| Metrics/Indicators

All subgroups will achieve and maintain a 95% or

above attendance rate
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| Baseline
94.36%

| 2017-18

95% or above

| 2018-19

95% or above
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Decrease suspension rate by 25% or maintain 1% or

9.2% 6% 1% 1%
lower
Maintain expulsion rates at 0% 0% 0% 0% 0%
Decrease chronic absenteeism rate by 25% from Decrease chronic Decrease chronic Decrease chronic
i y £3% 18% absenteeism rate by 25% absenteeism rate by 25% absenteeism rate by 25%
baseline data . . .
from baseline data from previous year from previous year
Maintain dropout rate at 0% 0% 0% 0% 0%
Maintain a 90% or higher rate of students feeling safe = 15-16 baseline N . L . S .
Maintain 909 high Maintain 909 high Maintain 909 high
and welcomed at school per Aspire’s Student Survey data aintain 90% or higher aintain 90% or higher aintain 90% or higher
Maintain a 90% or higher rate of parents feeling safe 15-16 baseli L . L . . .
fntat y & .p , R ing aseline Maintain 90% or higher Maintain 90% or higher Maintain 90% or higher
and welcomed at school per Aspire’s Family Survey data
School Conditions Status reported/evaluated on FIT Fal Maintain Fair status or better = Maintain Fair status or better Maintain Fair status or better
air

evaluation as reported on SARC at “Fair” or better

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures,
as needed.

Action 1
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
All Students All schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
NA NA NA
Actions/Services
Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged for
for 2017-18 for 2018-19 2019-20
New Unchanged Unchanged
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2017-18 Actions/Services

Sustain Toolbox implementation

Consistently implement Restorative Practices,
Behavior Wellness Team, attendance practices
Identify a vision for Mental Health program
Ensure efficient and effective ongoing school site

operations

Develop and implement year-round enrollment plan
Ensure ongoing facilities maintenance and planning

Budgeted Expenditures

2018-19 Actions/Services

Sustain social emotional learning

program

Mental Health team systems &

practices

Behavior Health Interventions

2019-20 Actions/Services

Sustain social emotional learning program and
mental and behavior health interventions

Maintain efficient and effective ongoing school site
operations

Consistently implement year-round enrollment

Maintain efficient and effective plan

ongoing school site operations
Consistently implement year-round

enrollment plan

Ensure ongoing facilities maintenance and
planning

Ensure ongoing facilities maintenance

and planning

Year

Amount

Source

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)

2017-18

B OWONOU DN WN R

cONO UL WN -

Duplicate Goal 1
Duplicate Goal 2
Duplicate Goal 1
$225,000
Duplicate Goal 2
Duplicate Goal 1
Duplicate Goal 1
Duplicate Goal 2
$10,000
$35,000
Duplicate Goal 1
Duplicate Goal 2
Duplicate Goal 1
LCFF

Duplicate Goal 2
Duplicate Goal 1
Duplicate Goal 1
Duplicate Goal 2

2018-19

O oOoNOOULLPE, WN R

[

0

cONO UL A WN B

2019-20

Duplicate Goal 1 See 2018-19
Duplicate Goal 2
Duplicate Goal 1
$225,000
Duplicate Goal 2
Duplicate Goal 1
Duplicate Goal 1
Duplicate Goal 2
$10,000
$35,000
Duplicate Goal 1
Duplicate Goal 2
Duplicate Goal 1
LCFF

Duplicate Goal 2
Duplicate Goal 1
Duplicate Goal 1
Duplicate Goal 2

See 2018-19
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9 LCFF 9 LCFF
10 LCFF 10 LCFF
Budget Reference 1 Sal + Benefits - All Teachers 1 Sal + Benefits - All Teachers See 2018-19
2 Sal + Benefits - Blended Learning staff 2 Sal + Benefits - Blended Learning staff
3 Sal + Benefits - Assistant Principal 3 Sal + Benefits - Assistant Principal
4 Sal + Benefits - School Operation Staff 4 Sal + Benefits - School Operation Staff
5 Sal + Benefits - After School Staff 5 Sal + Benefits - After School Staff
6 Books & Materials 6 Books & Materials
7 Travel and Conferences 7 Travel and Conferences
8 Software 8 Software
9 Repairs and Maintenance 9 Repairs and Maintenance
10 Facility Contractors 10 Facility Contractors

Demonstration of Increased or Improved Services for Unduplicated
Pupils

LCAP Year: 2017-2018
Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services
$520,599 24%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified
above, either qualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required
descriptions supporting each schoolwide or LEA-wide use of funds (see instructions).

In the 2017-2018 school year, $520,599 of the school's LCFF revenues are derived from the supplemental and
concentration grants. These funds will be expended in a school-wide manner because the school’'s unduplicated pupil
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count as a percent of enrollment exceeds the 40 percent threshold required to expend funds school-wide. These funds
are supporting intervention specialists, instructional assistants, social/emotional intervention support, technology,
instructional materials, books, and other supports that meet the needs of these students.

In the 2017-2018 school year, the minimum proportionality percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all pupils is 24%. This proportionality percentage will be
met through a combination of targeting the increased LCFF funds towards supports that disproportionately target
unduplicated.

Demonstration of Increased or Improved Services for Unduplicated
Pupils

LCAP Year: 2018-2019
Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$ 658,407 23.2%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified
above, either qualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required
descriptions supporting each schoolwide or LEA-wide use of funds (see instructions).

In the 2018-2019 school year, $658,407 of the school's LCFF revenues are derived from the supplemental and
concentration grants. These funds will be expended in a school-wide manner because the school’s unduplicated pupil
count as a percent of enrollment exceeds the 40 percent threshold required to expend funds school-wide. These funds
are supporting intervention specialists, instructional assistants, social/emotional intervention support, technology,
instructional materials, books, and other supports that meet the needs of these students.

In the 2018-2019 school year, the minimum proportionality percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all pupils is 23.2%. This proportionality percentage will be

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 34 of 157


https://docs.google.com/document/d/1S15dPzj9hazuTKuNwSYADB3TaDeeZ8ug_bVBKWTD3BE/edit#heading=h.3vac5uf
https://docs.google.com/document/d/1S15dPzj9hazuTKuNwSYADB3TaDeeZ8ug_bVBKWTD3BE/edit#heading=h.3vac5uf
https://docs.google.com/document/d/1S15dPzj9hazuTKuNwSYADB3TaDeeZ8ug_bVBKWTD3BE/edit#bookmark=id.39kk8xu
https://docs.google.com/document/d/1S15dPzj9hazuTKuNwSYADB3TaDeeZ8ug_bVBKWTD3BE/edit#bookmark=id.1opuj5n

met through a combination of targeting the increased LCFF funds towards supports that disproportionately target
unduplicated.
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If Charter School serves students in grades 9-12, Charter School shall obtain Western Association
of Schools and Colleges (WASC) accreditation before Charter School graduates its first class of
students.

Charter School shall comply with the requirements of Education Code section 51224.7 with
respect to implementing a fair, objective and transparent mathematics placement policy for pupils
entering the ninth grade.

The Charter School’s Mission

The Charter School’s mission is to provide all students with an exceptional education that
allows them to excel inside and outside the classroom. The Charter School seeks to achieve this
mission by offering students a rigorous core curriculum, an outstanding staff, high standards and
expectations, extended instructional hours, and personalized learning opportunities. The Charter
School strives to ensure that students are prepared for college and for the 21 Century world and
workplace by helping them develop important basic skills, thinking skills, and life skills.

Student Population to be Served

The Charter School currently serves approximately 285 students in grades TK-5. A summary of
historical enrollment and demographics data can be found in Appendix II.

According to demographic data compiled by the California Department of Education (“CDE”),
the District enrolled 50,231 students in 2017-18. Of these students, Hispanics constitutes 45.6% of the
students, African Americans 24.3%, Asians 12.6%, Whites 10.1%, Filipinos 0.9%, Pacific Islanders
0.9%, and American Indians 0.2%. During the 2017-18 school year, students who spoke English as a
second language made up 31.2% of the District student body. The Charter School seeks to enroll a
diverse population of students that reflects these demographics. An analysis of similar schools can be
found in Appendix IlI.

The Charter School’s educational program is based on the instructional needs of our
target student profile. Aspire targets the following students:

= Students who are not currently successful in their current core academic subjects;

= Students whose academic or English language learning needs necessitate a small school
environment with personalized attention;

= Students whose academic or English language learning needs are not being met in a
traditional school environment;

= Students who live in low-income neighborhoods; and

= Students whose racial and ethnic diversity represents their respective communities.
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In education, one size does not fit all and The Charter School is dedicated to providing
students and families throughout the State of California with a small school option that can meet
their unique needs.

The Educated Person in the 21st Century

The Charter School recognizes that to be an Educated Person in the 21% century, our
students need to have a foundation of knowledge and skills to access this world of ideas, as well
as the ability to analyze information, ask good questions and innovate new ideas, and express
themselves thoughtfully. They must also have habits of mind that include self-motivation,
intellectual curiosity, analytic ability, creative thinking, moral reasoning, self-confidence, and
empathic action. Thus equipped, students will excel in college and become engaged and
empowered citizens in their community and beyond.

How Learning Best Occurs

The Charter School’s educational program is designed to give students the content
knowledge and habits of mind necessary to face the challenges of the 21% century. The
California Common Core State Standards (“CCSS”) drive the instruction of all Aspire charter
schools by providing the road map of what students need to know.

In order to prepare students to succeed in college, The Charter School’s educational
program has drawn on the Center for Educational Policy Research’s study Standards for Success.
This research gathered information about the required skills to succeed in college from more than
400 staff and faculty members at research universities. It believes college students need “critical
thinking, analytic thinking and problem solving; an inquisitive nature and interest in taking
advantage of what a research university has to offer; the willingness to accept critical feedback
and to adjust based on such feedback; openness to possible failures from time to time; and the
ability and desire to cope with frustrating and ambiguous learning tasks.” Aspire has interwoven
these habits into its core curriculum, which The Charter School follows. With the adoption of
the CCSS, The Charter School program will be more tightly aligned to our college readiness
goal.

Additionally, Aspire has built a College For Certain® culture. Beginning in
kindergarten, students are informed and inspired to succeed in high school and attend college.
Classrooms are named after universities with the year the class will graduate from college above
the door. Teachers and principals proudly share their college going experiences, diplomas and
challenges. Through Aspire’s schools, students are given the will, the skills and the habits of
mind to attend college and succeed in life by becoming self-motivated, competent, and lifelong
learners.

The Charter School’s Program Design Elements

The Charter School is designed to incorporate numerous research-based and proven program
elements that are innovative, thoughtfully implemented, and results driven, especially for the
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underserved student population of the Charter School. Aspire Public Schools addresses best
practices in order to achieve the vision of College For Certain. These best practices (described in
the following sections) include the following:

1. Building school communities where students and families are connected and teachers
know their students well in order to meet their individual needs.

2. Providing more learning time per day and per year in order to maximize learning time and
address all elements of the Common Core State Standards. This includes increased time for core
subjects.

3. Instructional Design which is Common Core aligned and which uses strategies, curriculum,
and materials that ensure that student learning is personalized, monitored frequently, and leads to
the wide ranging skills for 21% Century Learners.

4.  Instructional program based on the Instructional Pyramid (see below) so that all areas of
well-aligned content areas (ELA, Math, Science, etc.) are addressed: Vision, College Ready
Metrics, Student Habits and Competencies, Standards, Teacher and Leader
Practices/Development, Content and Curriculum, Assessment Model, Data System, and Multi-
Tiered Support System.

5. Social Emotional Learning and Culturally Responsive Teaching in order to powerfully support
our students’ social and emotional development and academic engagement to be caring and
productive citizens.

Community
Aspire Public Schools are broken into divisions and small classes to create a community
where each student is known personally.

e Small Schools: Students are more likely to succeed in small schools, where teachers and the
principal know each family well. Students and their needs are not lost in the crowd. Target
enrollment is between 300 and 600 students.

e Small Class Sizes: In smaller classes, teachers can give each individual student the time and
individual attention necessary to realize his or her personal academic goals. Aspire strives to
maintain 30:1 ratio in grades four through twelve.

Learning Time

The Charter School provides roughly 10-15% more learning time for students than
traditional public schools, and uses time more effectively during the year and day to maximize
in-depth learning.

e Longer School Day: Students learn more when they are given more time to learn each day.
With more time, teachers can create more effective projects to build higher order thinking
skills. The Charter School has, on average, a 7.5 hour school day for grades 1-12, and at
least a 5-hour school day for kindergarten. In other words, Aspire students receive about one
hour more instruction each day than students in traditional public schools. A sample school
bell schedule is attached in Appendix IV.
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e Longer School Year: The Charter School provides approximately 180-185 days of
instruction, which is more than most traditional public schools. Often there is additional
instruction holiday breaks. Some of these additional days are on Saturday, when families can
attend class with their children. A sample school calendar is attached in Appendix V.

e Modified Traditional Calendar: The Charter School uses a modified traditional calendar
(shorter summer break) to decrease the loss of learning during extended breaks.

Instructional Design

All educators at Aspire Public Schools use a variety of pedagogical strategies to ensure
all students learn and grow continuously. Strategies are selected based on the teacher’s
knowledge of how students best learn different topics, and are usually used in combination. The
Charter School’s Instructional Methods for math, English Language Arts, science and history
provide guidance for the frequency and purpose for each type of instruction. These instructional
strategies are well-aligned to the deep understanding required by the Common Core State
Standards and the Aspire Student Learning Rubric. The Charter School’s instructional methods
are periodically revised to reflect what is being learned through implementation of the CCSS and
the evolution of Aspire’s instructional program. (See Aspire Instructional Program Pyramid
below)

Tisichiedi anid Lisader Deved opmant

Multi-Tier Seppart System [MTES)
Ragpivinal & Solined Srrmonires, Frooeises, sed Tools

The Charter School’s Assessment framework can be found on Appendix VI.

Teaching Methods
The major strategies used include:
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e Explicit Instruction: in this traditional form of teaching, the teacher presents the lesson,
which includes: a purpose; specific instructions; modeling; guided practice; and checking
for understanding. At the conclusion, students individually demonstrate their new skills
or knowledge.

e Massed and Distributed Practice: this retention strategy provides students with many
opportunities to practice new skills upon initial learning. Practice is then distributed over
the course of many months to increase the retention of previously learned skills and
knowledge.

e Multiple Lesson Types/Approaches 6-8 Math: The 6™ grade math instructional program
allows for different types of lesson delivery and engagement. Lesson structures range
from Modeling to Socratic in addition to Exploratory and Problem Set/Practice lessons.
The multiple models allow students to be challenged and engaged through different
methods and structures.

e Close Reading with Text-Dependent Questions: Supported access to complex texts
through standards-aligned text-dependent questions that scaffold in difficulty to support
students’ full understanding of grade-level texts. Students engage in multiple reads of the
text to support a deep understanding of complex texts.

e Student-to-Student Discourse: Daily opportunities for students to engage in protocols that
support academic discourse among peers to push thinking about text to a deeper level.
Protocols include Fishbowl, Final Word, Jigsaw, Socratic Seminar, Tea Party, Say
Something, Think-Pair-Share, and Rank-Talk-Write.

e Building Academic Vocabulary: Regular, ongoing opportunities for scholars to strengthen
Tier 2 vocabulary. Protocols to support include: Frayer Model, Semantic Webbing,
SVES, Vocabulary Squares, and Contextual Redefinition.

e Problem Solving: this method provides students with a step-by-step process for
determining the solution.

e Inquiry: in this process, students are presented with a problem or question, and formulate
and test theories to work towards a solution.

e Culturally appropriate curriculum and instruction: A multicultural curriculum and
culturally relevant pedagogy will enable students to appreciate and respect their own and
each other’s heritages and to develop an understanding of multiple perspectives.
Culturally Responsive Teaching (CRT) and Culturally Relative Pedagogy (CRP) are two
tenants of the The Charter School’s program. Guiding the approach of the Charter
School, is the seminal work of Zaretta Hammond, CRT and the Brain. The Charter
School uses the Ready for Rigor framework which encompasses four key approach:
Awareness, or awareness of self, the backgrounds of students of color and the larger
societal and cultural context; Learning Partnerships, or the intentional building of
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trusting, mutually respectful relationships with students as a foundation for rigorous and
challenging learning; Information Processing, or intentionally taught techniques for
grappling with rigorous and challenging text and content; and Community of Learners, or
the building of an intentional, safe, collaborative learning community within the
classroom. The Charter School’s teacher effectiveness framework includes a section on
cultural relevance as an expectation in the classroom. As an organization when we
adopted units of study for CCSS we replaced texts to be more diverse and appealing to a
broader demographic. The Charter School emphasizes a wide range of books available in
classroom libraries which are reflective of diverse perspectives and include a diversity of
heroes, historical figures and authors that are intentionally reflective of the communities
we serve. The Charter School provides opportunities for students to learn from mentors
and heroes, local, national and global, and from a variety of backgrounds to further
inspire learning and achievement. Further, The Charter School has an equity belief
statement which specifically calls out culturally relevant teaching as a value in all Aspire
Public Schools’ schools.

To measure our effectiveness in meeting the needs of our diverse students, the Charter
School disaggregates achievement data for the subgroups served and determine if our
practices are effective for each group based on their outcomes in a quarterly data cycle to
enable adjustments to supports and instruction at multiple points during the school year.
The Charter School uses this data to plan and adjust instruction.

e Flexible supports: Many supports will be provided within the classroom, The Charter
School and community. For example, pedagogical support might include literacy
support, tutoring across subject areas, and second language learning supports. The
Charter School utilizes flexible groupings in the classroom to target leveled materials
based on students’ needs, for example small reading groups. Teachers will also pull small
groups of students to the U-Table for additional support in math or reading when a gap in
understanding is observed on a particular standard. The Dean of Instruction or para-
professionals come to classrooms to pull or work with small groups of students needing
more intensive support. Computerized interventions such as Lexia are employed to fill
gaps based on diagnostic assessments. Students may also visit the learning center during
or after school for targeted interventions based on need. Finally, both students identified
with 1EPs or those with severe academic gaps may work on modified assignments to fill
gaps with the Intervention Specialist and/or Education Specialist.

e Diagnostic assessment: Teachers will use a wide range of diagnostic assessments to
evaluate how students are learning as well as what they are learning. These assessments
will inform decisions about the curriculum and teaching strategies as well as individual
supports for students. There are a variety of local assessments used for diagnostic
purposes. STAR REN is an online reading assessment done quarterly to identify progress
towards grade level reading. The Lexile levels obtained are used for reading groups and
assigning leveled readers. IReady is a digital assessment that finds standards gaps in both
math and ELA to determine what practices on the computer can fill these gaps. Zearn and
the Aspire Math Interim Assessments are generated to monitor progress on the Eureka
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math curriculum. The data collected inform small group instruction and also the lessons
needing whole class reteach. Finally the ELPAC will be used to assess English Language
Learners to determine their annual English Language Development progress and
prioritize interventions.

e Authentic experiences: In the early elementary grades at The Charter School, students
learn literacy skills through authentic reading and writing experiences, including shared
reading, guided reading, independent reading, shared writing, interactive writing, writing
workshops and independent writing. In the older elementary grades at The Charter
School, students focus on “reading to learn,” through reciprocal teaching, close reading,
literature circles, socratic seminar and the use of both non-fiction books and classical
literature. Students also learn by applying the scientific method to hands-on science
experiments and by interacting with others on understanding and problem solving around
community issues.

Curriculum

The Charter School uses a combination of adopted programs and curriculum developed
in-house to meet The Charter School’s standards and build basic skills, higher-order thinking
skills, and life-skills. The curriculum is clearly articulated as a K-12 system and based on the
CCSS. All elements of the curriculum are research-based and have been proven effective in
schools. The Charter School Elementary ELA program is designed to reflect the ELA Common
Core State Standards, specifically:

e English Language Arts: Students communicate ideas clearly and effectively in
various modes of expression appropriate to audience and purpose. This may be
through oral reports and debates, written letters and essays. Through the examination
of various texts, students demonstrate critical reading and active listening skills in
order to comprehend, interpret and evaluate ideas. Students write extensively in both
expository and creative forms.

When students are learning to read, instruction will focus on phonemic awareness, phonics
instruction, fluency, and text comprehension. Writing is integrated into the learning process.

The primary phonics resource in TK-5 literacy instruction is the Open Court Reading green
section materials. Writing may be supplemented with vocabulary and instruction based on the
Units of Study. In addition, Aspire Oakland elementary schools also use the SEEDS early
literacy curriculum in TK.

1. Increased Rigor/Text Complexity: Emphasis on supporting students in being able to
work with increasingly more complex texts

2. Nonfiction & Informational Text: A heavy focus on nonfiction, with informational
texts used routinely to increase reading comprehension
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3. Writing: Emphasis on written expression, in particular, across the curriculum and for
various purposes and audiences

4.  Content literacy: Development of literacy skills across all content domains

5. Vocabulary: Focus on both general academic vocabulary and domain-specific
vocabulary, especial for English Learners

6. Independent reading: Opportunities for choice and time to become lifelong lovers of
reading

7. Reading, writing, speaking and listening skills- Integrating all lessons to teach,
practice, and reinforce all four communication skills

e To ensure students are growing in their ability to access complex texts and develop a
personal reader identity, scholars are also provided an additional Academic Literacy Block.
During this block, students in Tier 1 work to build stamina through reading diverse, choice
texts at their independent or instructional reading level. Tier 3 students, who struggle the
most with access to grade level texts, are supported with a Leveled Literacy Intervention
(LLI) program to specifically address literacy gaps, build reading strategies, and support
reading confidence.

Throughout the 6-12 instructional program, social science and English Language Arts are
interwoven. The stories and facts in history are the vehicles for instructing students to read and
write.

e Social Science: The Charter School’s history and social studies curriculum ensures that
students are historically literate (including culture, geography, politics, economics, and
ethics) and become active, informed citizens (including U.S. policy and effective research
techniques). Students apply historical, political, philosophical, geographical, economic
and sociological knowledge to local and global situations in order to comprehend
contexts and events, predict and evaluate the outcomes of human actions, and act
responsibly as world citizens. Students learn to apply chronological, thematic and
integrative thinking, develop and test hypotheses about cause and effect, gather evidence
to support conclusions, use methods of historiography, conduct in-depth and relevant
research, critically examine sources, and synthesize ideas. Materials at both the
elementary and secondary level include primary sources, historical literature, History
Alive! Facing History and Ourselves, and a variety of non-fiction texts as recommended
by the CCSS.

Throughout the K-12 instructional program, social science and English Language Arts
are interwoven. The stories and facts in history are the vehicles for instructing students to
read and write.

e Aspire Math Vision: The Charter School’s Math Program is guided by the following
Vision: All Aspire scholars have the right and ability to become confident, independent
mathematical thinkers and problem solvers. It is our collective responsibility to provide a
program of math instruction that will prepare students for college, and career, and
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empower them with the knowledge and skills needed to use math to tackle problems that
matter to them in their lives and communities.

The program is designed to reflect the Math Common Core State Standards, specifically:
 Shifting from mile-wide, inch-deep curriculum: Deep understanding of the most critical key
topics at each grade level

» Coherent progression: Mastery of these key grade level topics through coherent progressions
across grade levels

» Conceptual understanding and procedural fluency: Balance between building conceptual
understanding while increasing procedural fluency

* Foster reasoning and sense-making in mathematics: Critical-thinking and problem-solving skills
students need to be successful 21st century thinkers

With these design elements in mind, teachers choose math materials and plan with the following
guidance on the standards:

1. Focus and coherence: Key topics at each grade level and coherent progressions across grade
levels

2. Balance of concepts and skills: Required both conceptual understanding and procedural
fluency
3. Mathematical practices: Reasoning and sense-making in mathematics are fostered

consistently
4.  College and career readiness: Progression of rigorous skills building at every grade level

The Charter School students apply mathematical concepts and processes, including number
systems, operations, graphics and logic, in order to problem-solve within and outside of
mathematics. Students demonstrate facility with the language of mathematics and express
generalizations discovered through investigation. Students are expected to be competent in
symbolic reasoning and in constructing logical arguments.

A key tool in mathematics instruction is the CCSS-based software program Illuminate. Illuminate
creates, scores and reports CCSS-based assessments. Aspire uses these assessments as both
benchmark exams and formative assessments. The Illuminate reports in all subjects inform the
teacher on whether the students have mastered a standard or need further instruction. Aspire also
plans to administer the Smarter Balanced Assessment Consortium Interim Assessments.

Teachers use this data on a daily cycle. Grade level teams, principals and subject level teams look
at this assessment data every two weeks.

The Charter School math classroom is marked by a focus on the Standards for Mathematical
Practice and the Standards by Domain with a balanced approach provides both the conceptual
understanding of math and the skills to solve problems. The Charter School has intensive math
time in the daily schedule, and teachers weave the Eureka Math Program (grades TK-8), and
CPM or CorePlus (grades 9-12), which is powerfully aligned with CCSS, into other content
areas.
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e Science: Through the implementation of the Next Generation Science Standards (NGSS)
students demonstrate understanding of 3 dimensional learning in their investigations,
analysis, and argumentation as they explain relevant scientific phenomena. Students use
the science and engineering practices and cross-cutting concepts to fully develop their
understanding of disciplinary core ideas. All students apply conceptual understanding of
physical science, life science, and Earth and Space sciences to understand their world
around them. Aspire uses the Amplify curriculum to strategically support all students in
grades 6-8 aligned to the California Preferred Integrated Model instructional sequence.
In grades 9-12, Aspire uses a variety of curricular materials to support courses that dive
deeper into the individual disciplines of biology, chemistry, physics, and engineering
including Living By Chemistry, BSCS Biology: A Human Approach, Mosa Mack
Science, and Holt Physics. All teachers use the 5E instructional model for inquiry-based
science to ensure that students are learning the content of science through the authentic
practice of science. Curriculum is also supplemented with local scientific resources
including Newsela, Science, KQED Science, Discover Science, other science education
journals, field trips, guest speakers, and presentations.

Other subjects essential to a healthy and balanced life are also covered in a variety of ways:
e Social Emotional Learning (SEL):
Aspire Social and Emotional Learning Vision Statement

The Charter School is committed to supporting our students’ social and emotional
development to be caring and productive citizens. We engage in culturally responsive and
equitable practices in our communities of students, families, and teammates to cultivate the
following lifelong skills in each Aspire scholar and educator:

0 Managing emotions and behaviors

o Feeling and expressing empathy and compassion for others
0 Making responsible decisions

0 Setting and achieving positive goals

SEL competencies are taught throughout the school day and during the advisory block
that features the use of circles for relationship and group identity building as well as for
restoration of community. RULER curriculum is being implemented this year with the purpose
of developing self-awareness, empathy, and strategies for managing emotions and conflict. In
addition, smaller groups are organized for 6-8 week blocks to support students with more
intense, Tier 2/3 SEL needs like healthy social relationships, anger management and coping with
grief.
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e Visual and Performing Arts: Appreciation and participation in the fine and performing
arts are essential to each student’s development. Emphasizing creativity and self-
expression, the arts are integrated into the instructional program in order to inspire
students, help concepts and information come to life, support multiple intelligences and
experiential learning, and ensure cultural literacy. Visiting artists, field trips, after school
classes, parent docents, and partnerships with arts-focused organizations like Inner City
Arts also provide important programs in the arts. Aspire secondary schools offer some
on-campus electives in visual and performing arts and establish partnerships with local
arts organizations and colleges to provide additional programs for students.

e Health: Students develop an understanding of the importance of health and nutrition
through classroom instruction, selected special programs, collaborations with local health
agencies, and assemblies. Health instruction follows the California Health Framework
and the California Healthy Youth Act which requires sexual health education in middle
and high school. Data from internal surveys and other sources will inform additional
needed interventions.

e Physical Education: The Aspire Physical Education program is designed to help students
develop cardiovascular fitness and participate in movement activities that contribute to
balance, coordination, and agility. The PE program also promotes physical and emotional
health through activities and instruction focused on building muscles, eating right, and
mental alertness, as well as opportunities for teamwork, cooperation, and creativity
through physical activity. Students are introduced to dance, basketball, handball, soccer,
running, yoga, cardio-vascular exercises, playground games (such as Four Square), and
some net games. Recess time and lunch play time also reinforce the skills, activities, and
games which are learned during PE class.

Interventions and Enrichment

The Charter School instructional program is designed with the understanding that not all students
learn at the same pace in the same way; therefore, all available data drives the teacher’s response
to the individual student’s learning needs. The Response to Intervention Program is used at the
Charter School, in order to provide early, systematic, and appropriately intensive assistance to
children who are at risk for or already underperforming as compared to appropriate grade level
standards. The most important element of Rtl is a tiered approach to progress monitoring in order
to assess how students are doing and the effectiveness of the curriculum, as follows.

e Tier 1isat the classroom instruction level, ensuring that teachers are differentiating the
instruction in order to understand each student’s strengths and weaknesses. This could
mean individual assistance, small group review, and personalized courseware
experiences.

e Tier 2 adds supplemental interventions that can happen in or outside of the regular
classroom and occurs more frequently. Targeting instructional needs like this may often
happen with a specialized teacher or instructional assistant.

e Tier 3 interventions are designed for students who require more intense, explicit and
individualized instruction and have not shown sufficient response to Tier 1 and Tier 2
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interventions. As expected, this type of intervention is intense and typically delivered for
a minimum of two 30-minute sessions every week for nine to twelve weeks, with
specialized materials and approaches.

All teachers at the Charter School receive professional development on intervention strategies,
especially those tailored to the specific needs of English Learners or students of underserved
populations. The tiered approach to intervention moves quickly and must be efficient enough to
give students the support they need and deserve just in time. If Tier 3 assistance is still
unsuccessful, the teacher works with the Principal and Leadership Team to move forward with
the SST process to determine next steps

Assessment

At Aspire Public Schools, assessment is a critical tool for observing individual student
progress, determining the efficacy of individual teachers, and evaluating the success of the
program as a whole. Multiple assessments are used because no single assessment provides
sufficient information on students’ learning regarding all three outcomes. Aspire students are
assessed through:

e All standardized and CCSS-based tests required for traditional public schools that are
mandated in the California Education Code (including, but not limited to, Smarter Balance
Assessment Consortium assessment, ELPAC and Physical Fitness Test)!;

e Other nationally recognized norm-referenced and/or developmentally based tests (e.g. STAR
Renaissance Reading Assessment, Fountas and Pinnell reading benchmarks and running
records)

e Specialized assessments developed by Aspire for all areas of the academic core (e.g. project
rubrics, Performance Tasks);

e Day-to-day assessments related to specific content or skills (running record for English
Language Arts; Open Court phonics, Eureka Interims, Mid Module, and End of Module
Assessments, llluminate assessments; math computation quizzes, unit tests);

e (Qualitative observations of the process of learning (teachers’ anecdotal notes, a child’s
reflection log, internship mentor reports); and

e The final assessment for students at the Charter School will be their Rites of Passage
ExperienceS (ROPES) Presentation. This interdisciplinary project incorporates all of the
rigorous work done in the lower grades to culminate in a project based on an area of interest
to the student. The components include research, a written report and an oral presentation to

1The growing emphasis on norm-reference tests is much debated. Educationally, standardized tests are only a single indicator of
mastery in basic skills; however, they are regarded by employers and policymakers as broadly meaningful. Aspire Public Schools
believes that students should be prepatred to be successful on the tests that they are held accountable for; these tests are often the key
to future opportunity.
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an outside audience. Students have ample time to redo their presentations, but cannot move
on without passing this assessment.

Technology as a Tool

At The Charter School, technology is used as a tool for research, communication, and
production—just as it is in everyday life. Each school in the Aspire network has a combination
of laptops and Chromebooks, usually at 1:1 or 2:1 student to computer ratio. Students exercise
their higher-order thinking skills through simulations and presentations, their communication
and production skills through electronic mail and publishing, and their research skills through
use of electronic references, including the Internet.

Technology is also used as a tool to provide students with additional opportunities for
individualized learning at The Charter School. To best reach students, Aspire believes in
classroom structures that enable small group and one-on-one instruction. Blended learning
empowers teachers to deliver the individualized instruction that underserved students need to
catch up and accelerate the students who have mastered the content. With some students
solidifying skills on computers, teachers can work with smaller groups of students, meeting them
within their zone of proximal development with the lessons they most need that day. Aspire has
identified effective software that is Common Core aligned and generates data to inform teachers’
instruction, addressed bandwidth issues, and developed professional development to support
teachers in moving to this new model. Aspire has also codified best practices around using
technology for differentiation in classrooms, and has successfully helped teachers transition to a
model that individualizes learning for students.

As a result of this philosophy and approach, the Charter School has been leveraging
blended learning in both its ELA and math blocks for several years. This instructional model
combines teacher-led small group instruction with digital learning and interdisciplinary units.
Students will follow individualized learning paths on computers as part of their core instruction.
This model creates a structure that supports more targeted small group instruction in the
classroom and helps hone students’ digital literacy skills. The Charter School also employs a
technology teacher that instructs on technology skills and coding, as well as an Education
Technology Specialist that works with teachers to plan on how best to integrate technology tools
strategically into the curriculum.

Support for all Students

Effective Teachers and Education Specialists

At the center of the educational program are the teachers and Education Specialists. The
faculty will consist of well-prepared and certified teachers and Education Specialists. All core
teachers and paraprofessionals will meet the requirements of the Elementary and Secondary
Education Act. Professional development and teacher collaboration will be scheduled on a
regular and ongoing basis to support teachers throughout their career. In establishing a
professional teaching environment, Aspire will ensure collaborative planning time for teachers to
design student focused curriculum, pedagogy and assessment through which students can make
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connections, deepen their understanding of concepts and achieve at high levels. The focus of
teacher collaboration, which includes the Education Specialist, is to engage the instructional
cycle which includes analyzing data to understand student learning, internalizing 6-8 week
modules and units with a standards lens to gain a wider understanding of overall learning goals,
internalization of weekly lessons with a standards focus, and teach backs which empower
teachers to practice instructional delivery and get feedback before engaging with students.
Finally, The Charter School invests deeply in low ratios for instructional and management
coaching, ensuring that every teacher and Education Specialist is observed and has a coaching
debrief at least once every two weeks.

Support for English Learners

Overview

The Charter School assures equity in access to a rigorous, standards-based, college preparatory,
curricula for English Learners (ELs). Aspire defines an equitable educational system as the
following:

e Opportunity for ELs to receive instruction that produces high academic achievement;
e Commitment to student achievement through allocating sufficient resources;

e Participation, representation and advancement of diverse student groups;

e Teaching and learning is implemented in a culturally relevant manner;

The Charter School meets all applicable legal requirements for English Learners as it pertains to
annual notification to parents, student identification, placement, English Learner and core content
instruction, teacher qualifications and training, re-classification to fluent English proficient status,
monitoring and evaluating program effectiveness, and standardized testing requirements. Aspire
implements policies to assure proper placement, evaluation, and communication regarding EL’s
and the rights of students and parents. Our goal for our English Learner program is to create
college ready students who are proficient in English and capitalize on students’ multilingual and
multicultural proficiencies.

The Charter School administers the English Language Proficiency Assessment for California
(ELPAC). The Charter School’s program for English Learners is research-based, supported by
budget resources and professional development and evaluated regularly for efficiency and needed
improvements. Aspire’s EL Master Plan can be found in Appendix VII.

Home Language Survey

The School administers the home language survey upon a student’s initial enrollment into the
School (on registration forms). Students in the country less than twelve months are given the state’s
Designated Primary Language Test (currently the Aprenda and Standards-Based Tests in Spanish
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or student’s first language) to determine the student’s academic proficiency when tested in his/her
home language.

ELPAC Testing

All students who indicate that their home language is a language other than English will go through
the following:

e The student is given the English Language Proficiency Assessment for California (ELPAC)
or the current California language assessment and tested within thirty days of initial
enrollment and at least annually thereafter between July 1 and October 31 until re-
designated as fluent English proficient.

e Aspire notifies all parents of its responsibility for ELPAC testing and of ELPAC results
within thirty days of receiving results from publisher. The ELPAC shall be used to fulfill
the requirements under the Every Student Succeeds Act for annual English proficiency
testing.

e Assoon as the ELPAC data is received from the state, the data is imported into Aspire’s
Data Portal. The sample report below guides the placement and instruction of all English
Learners, as well as inform professional development for all staff.

Redesignation Procedures

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of the following:

Assessment of language proficiency using an objective assessment instrument including,
but not limited to, the CELDT/ELPAC.

Participation of the pupil’s classroom teachers and any other certificated staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate the pupil’s curriculum
mastery.

Parental opinion and consultation, achieved through notice to parents or guardians of the
language reclassification and placement including a description of the reclassification process and
the parents’ opportunity to participate, and encouragement of the participation of parents or
guardians in the reclassification procedure including seeking their opinion and consultation during
the reclassification process.

Comparison of the pupil’s performance in basic skills against an empirically established
range of performance and basic skills based upon the performance of English proficient pupils of
the same age that demonstrate to others that the pupil is sufficiently proficient in English to
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participate effectively in a curriculum designed for pupils of the same age whose native language
is English.

Assessment of students’ independent reading level as compared to grade level Lexile
expectations using the STAR Reading assessment in conjunction with the Fountas and Pinnell
Reading Benchmark.

Strategies for English Learner Instruction and Intervention

To meet the needs of English learners, Aspire has adopted curricula with embedded supports to
target English Language Learner needs and added an intensive literacy intervention (LLI) to target
EL reading skills. Specifically, strategies in these resources include:
e Integrated strategies to ensure comprehensible input within the Lucy Calkins Units of
Study
e Strategies for honoring and building upon student’s prior knowledge as a key lever for
literacy growth
Daily opportunities for structured oral language practice
Differentiated tools for supporting ELLs in accessing complex academic concepts and
strategies

All teachers will be given professional development to ensure curricular resources for all ELLS is
aligned to grade-level standards in all content areas. Teachers will also be provided context and
support for utilizing the ELA/ELD Framework to support integrated ELD instruction.

Ongoing Assessment of EL Students

The Charter School’s use of achievement data will also drive the instruction and professional
development as it relates to English Learners. The Charter School will analyze the achievement
data by this subgroup, and continue to assess the students through teacher-designed assessments
and Aspire’s interim assessments.

In the beginning of the year, a student data tracker is used to identify levels and multi-year trends
in progress for English Language Learners. The student data tracker is used to identify English
Learners for targeted instruction during the intervention blocks. Special attention in planning
interventions is given to English Learners who are not making expected progress. All
interventions are monitored and progress is tracked to either move students into new levels or out
of intervention services.

Monitoring and Evaluation of Program Effectiveness
The evaluation for the program effectiveness for ELs in The Charter School will include:
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e Monitoring student literacy growth through quarterly STAR Reading Assessments and
F&P Benchmarks
Regular and ongoing Running Record assessments embedded into the Leveled Literacy
Intervention for struggling readers

e FEarly Reading Diagnostic assessment, four times a year, to progress monitor foundational
literacy skills with specific EL foci in grades K-2

e Additional progress monitoring of TK EL scholars with IGDI (Individual Growth and
Development Indicators assessment) to gauge vocabulary acquisition

e Summative ELPAC data analysis (first round of data in Fall 2018) with paired
appropriate ELD instructional strategies targeting specific needs

ELAC meetings and activities to involve families and school staff in monitoring EL instruction,
experiences, and data

Redesignation Procedures & Reclassification (Exit) Criteria
Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of the following

State Criteria *18-19 Aspire Policy

Assessment of English Using ELPAC:

Language Proficiency 1. Overall score of Level 3 (or higher)

2. Oral Language score and Written Language score of Level 3
(or higher)

Teacher Evaluation Teacher (ELA teacher in upper grades), agrees the student should
be reclassified based on classroom evidence of academic
performance

Parent Opinion and Parent receives notice of reclassification eligibility and is given an

Consultation opportunity to indicate if they disagree that the student be
reclassified
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Comparison of student Scored at or above on one of the following academic indicators:
performance in basic skills

against an empirically 1.  Nearly Met level (Level 2) or higher on the ELA SBAC.

eSt"’}b“Shed ra_ngt()e Of Kill 2. Nearly Met level (Level 2) or higher on the ELA ICA

Eg;e%r:;]apﬁf 'ergi'r%;n::es 3. One level below DRA/F&P independent grade level cut off.

of p For K-1 EQY DRA, kinders and 1st graders can be 2 levels below
(scoring 2 and 12 and above, respectively).

Efntgr:lsh proficient students | ;= gajow Grade Level on STAR Ren (Grades 2-12) or lexile of
of the same age. -104 for K and 1

After receiving the ELPAC results each year, the Data & Assessment team at Home Office
generates a list of possible students for redesignation based on these criteria. Parents are notified
by school sites and given the option to review and express an opinion on redesignation.

After a student is redesignated to RFEP, student achievement is reviewed by the Response to
Intervention team every six to eight weeks. Formal assessments happen each year with a review
of the student achievement of reclassified students. Reclassified students must be monitored for
continued progress for 4 years.

Assessment of English Learners with Disabilities

Students with disabilities participate in the state assessments for English Language proficiency as
determined by their IEP team. IEP teams consider whether a student requires accommodations to
participate in the statewide assessment, and specify which accommodations the student needs. If
the team determines the statewide assessment is not appropriate for the student based on their
individual needs and disability, the student participates in an alternate assessment to assess their
English language proficiency. IEP teams use the participation criteria for alternate assessments
provided by the California Department of Education to guide their decision making for
participation in alternate assessments for individual students.

Reclassifying English Learners with Disabilities

A student with a disability may be reclassified as English proficient according to criteria for
students with disabilities. If an IEP team identifies that an alternate assessment is appropriate for
a student, their performance on the alternate assessment is used as a measure of their English
language proficiency in place of the statewide assessment to determine reclassification. IEP
teams, which include the parent, determine whether a student has met the criteria for
reclassification as identified by the LEA, with consideration of alternate assessments as a means
to determine language proficiency and basic skills.
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State Criteria

‘18-’19 Aspire Policy

Assessment of

The IEP team must discuss the individualized criteria and write the chosen

English criteria into the student’s IEP, keeping in mind that the student’s performance in
Language basic skills may be impacted by their disability.

Proficiency

(ELPAC Test | Home Office Recommendation: Score at Somewhat Developed (Level 2)
Results) Overall (to be modified by IEP teams based on student’s disability)

Teacher Ed Specialist and ELA/ELD teacher agrees the student should be reclassified
Evaluation based on classroom evidence of academic performance

Parent Parent receives notice of reclassification eligibility and is given an opportunity
Opinion and to indicate if they disagree that the student be reclassified

Consultation

Comparison
of student
performance
in basic skills
against an
empirically
established
range of
performance
in basic skills
based on the
performance
of

English
proficient
students of the
same age.

The IEP team must discuss the individualized criteria and write the chosen
criteria into the student’s IEP, keeping in mind that the student’s performance in
basic skills may be impacted by their disability. The range of criteria offered
below aims to give students with disabilities several options for demonstrating
ability.

1.  Nearly Met level (Level 2) or higher on the ELA SBAC.

2. Nearly Met level (Level 2) or higher on the ELA ICA

3. Two levels below DRA/F&P independent grade level cut off. For K-1
EQY DRA, kinders and 1st graders can be 2 levels below (scoring 2 and 12 and
above, respectively).

4.  STAR Ren level at the average of an English Only student with a similar
disability

5. The IEP team can use results from another valid and reliable assessment
that can compare the basic skills of English Learners with disabilities to
native speakers of English with similar disabilities of the same grade level to
determine sufficient mastery of the basic skills for reclassification.
Assessments must be given by appropriately credentialed staff. (ex: WJ,
KTEA, WIAT-I1I)
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For Students with Disabilities on Alternate Curriculum

State Criteria

‘17-"18 and “18-"19 Aspire Policy (no change)

Assessment of English Language
Proficiency

VCCALPS assessment with a score of 49 or above

Teacher Evaluation

Education Specialist agrees the student should be reclassified
based on evidence of academic performance

Parent Opinion and Consultation

Parent receives notice of reclassification eligibility and is given
an opportunity to indicate if they disagree that the student be
reclassified

Comparison of student
performance in basic skills against
an empirically

established range of performance
in basic skills based on the
performance of

English proficient students of the
same age.

The IEP team must discuss the individualized criteria and write
the chosen criteria into the student’s IEP, keeping in mind that
the student’s performance in basic skills may be impacted by
their disability.

Basic Skills assessment used in IEP testing (ie., OWLs, WJ or
WIAT)

Student Achievement Goals

1. Academic Achievement — English Learners show evidence of academic achievement at the
same rate or higher as measured by performance tasks, Star Ren, ICA Assessments, Eureka
Math Interims for K-8, and the California Common Core State Standards Assessment
(SBAC). Each school’s individual charter and LCAP provide specific growth targets.

2. Reclassifying English learners - All English Learners who meet established criteria are
reclassified. There is established follow-up procedures to monitor and support reclassified
fluent English proficient students (R-FEPs) as well as assure all ELs show yearly progress
towards meeting the criteria to become English proficient. The state required conditions
for reclassifying are as follows:

a. Students meet the ELPAC criterion, scoring at the Early Advanced or Advanced
level on the ELPAC without any subtest scores below the Intermediate level

b. Students meet district set Academic Criteria
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c. Teacher recommends reclassification based on classroom evidence of academic
performance

d. Notification of parents of student status and right to be involved in the
reclassification process

Strategies and Support

Support for English Learners varies as much as the individual student. English learners’ needs can
vary based on age, grade, native language, language proficiency levels and quality of previous
schooling, but each child also brings some unique strength to meet those needs. The School
provides comprehensive support for English Learners through professional development and data
to support teachers on these differentiated needs. By having a common understanding of students’
needs and the goals for all students, the school provides a needed consistent program no matter the
adult working with a child. The Charter School provides professional development in the ELD
standards and in aligned strategies for delivering instruction and modifying instruction to respond
to the needs of English Learners.

The tenets of the program include these guiding principles:
e The priority for instruction is language learning and exploration.

o In TK-5th grades, teachers incorporate integrated English Learner supports and
instructional strategies from our Reading and Writing Workshop curricula.
These strategies are identified based on trends from multiple sources of data
and incorporated into unit and lesson planning.

0 TK-2nd grade teachers utilize integrated ELD instructional supports during
foundational skills teaching, which support all learners and provide addition
scaffolds and practice for English Learners

o All classrooms TK-5, engaged in structured academic discourse in all content
areas, with appropriate scaffolds (such as pictures, vocabulary previewing,
sentence stems, strategic partnerships) based on students needs

e Using our Rtl program, students are grouped by proficiency level, as determined by
multiple sources such as ELPAC results, formative and summative assessments, and
curriculum based measures (i.e. Star Ren, F&P, SBAC) along with oral language
samples.

e Language tasks are relevant to students and applicable to the real world.

e The school English Learner Advisory Council (ELAC) helps to review EL supports
and provides feedback on additional needs.

Students Achieving Below Grade Level
The Charter School sets high expectations for all students and is committed to working

with students who are not meeting outcomes to help them achieve at expected levels. Students
who perform below the acceptable level may receive a mix of intervention services, including:
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in-class individual targeted instruction by classroom teachers; in-class small-group guided
learning by classroom teachers; before- or after-school instructional support provided by non-
classroom educators in a one-on-one setting or in small groups; participation in a specialized
support class taught by a literacy specialist or other educator. Instructional materials selected for
intervention services are grounded in proven best practices, may be designed by the educator, or
may be a research-based program such as READ 180.

Students targeted for additional instructional support or intervention will include, but are not
limited to, students who, through universal screening or other assessment, meet the following
criteria:

Assessment Criteria For Additional Intervention
Standard Not Met or Approaching the Standard

Smarter Balanced Assessment
Consortium (SBAC) — ELA or

Math

Placement Reading Diagnostic | Below grade level

(PRD)

Parent Recommendation Any

Teacher Recommendation Any

Assessment Criteria For Additional Intervention

Smarter Balanced Assessment Not Met or Nearly Met the Standard
Consortium (SBAC) — ELA or

Math

Fountas and Pinnell Below grade level
Parent Recommendation Any

Teacher Recommendation Any

The Charter School utilizes the Response to Intervention framework (Rtl) of tiered intervention
to ensure that students below grade level, or students achieving below expected levels of
performance, receive additional instruction or intervention to ensure progress towards expected
levels. Through the systematic Rtl process of weekly review of student progress, schools are
universal in assessing students’ academic, behavioral and socio-emotional development needs,
and proactive in providing students with appropriate timely, targeted and effective research-
based interventions. Systematic progress monitoring of results of instruction or intervention,
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which is initiated by the teacher and then overseen by a group of teachers that makes up the Rtl
team, guides decision-making about the intervention’s success and student’s next step.

The Charter School strives to offer a comprehensive approach to assessing, supporting and
monitoring the progress of all students towards grade level and College Readiness outcomes.
The Rtl framework encourages an inclusive, flexible learning environment, encompassing and
extending Aspire’s data driven, student-focused approach to instruction. The Charter School
educators are encouraged to deepen coordination of instruction across all learning environments,
including our grade level or core classrooms, intervention programs, specialized educational
services and non-academic services.

Socio-Economically Disadvantaged / Low Income Students

The Charter School seeks to serve students who are socio-economically disadvantaged and low
income, so the school was designed to create small communities where students are known well.
By having a small school and small classes our students and their individual needs are known
well. Socio-Economically Disadvantaged students are typically identified by qualification for
Free or Reduced Price Meals. Qualification for this program is monitored on an annual basis.

Our instructional program across Aspire Public Schools is designed with the intention of serving
students from traditionally underserved populations and many of our curriculum and
instructional decisions focus on meeting the needs of struggling learners to advance them to
grade level standards so that they are college and career ready. We do not require any specific
parent support, and take ownership to provide any needed materials; however, our hope is to
involve and engage families along their child’s educational journey.

The needs of individual students or groups of these students would be identified and discussed at
grade level Cycles of Inquiry and the school-wide Rtl team. The Rtl team meets on a monthly
basis to determine any students who may not be making adequate progress on the Common Core
grade level standards. They along with the leadership team analyze data by all subgroups and
look for any students requiring intervention. These supports are then provided in the classroom
or a small group setting outside of the classroom. The Rtl lead or the classroom teacher would be
responsible for making sure supports were implemented. At a minimum, supports include:

o0 Social emotional counseling during school
Additional academic help during school and after school
Involvement of the parent/guardian
Enrichment after school
Connections with community agencies made by our Regional Student Support
Coordinator for families and students

O 00O

In addition, Aspire Public Schools’ Data team developed a progress monitoring dashboard that
allows school sites to continuously monitor the progress of their socio-economically
disadvantaged/low income students’ achievement on SBAC, ELPAC, Star Ren, DRA, and other
criteria that affect the outcome of students.
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Support for Academically High-Achieving Students

Interdisciplinary units and final cumulative projects are aligned with all of the program
recommendations for gifted learners. These projects allow high performing students to go a deep
into a topic until they are challenged. It allows a natural source of differentiation.

The Charter School identifies our highest achieving student through multiple measures. For
students in grades 3 and above, SBAC scores are used as the first metric. Additionally, students’
Lexile level on the STAR REN are used as a metric, and finally GPA is an additional factor for
consideration Similar to how struggling students are given differentiated work, small groups and
adapted projects work and tasks are similarly adapted for the highest students are well. There are
occasions where students will move up to a higher grade level for a subject or move up
altogether but these instances are rare. College coursework for high school students is based on
GPA and achievement scores. Student may be placed in zero, one or two college courses per
semester based on their achievement. The highest achieving students are able to graduate from
high school with their Associates Degree from a community college (60 units).

Because Aspire’s Instructional Methods are designed to differentiate and individualize
instruction for students at different levels, students achieving above grade level can be
effectively served at The Charter School. For instance, the instruction during English Language
Arts allows students to be reading at their own instructional level. One student reading at grade
level can sit next to another student doing the same activity at three grade levels higher. Small
class sizes aid in differentiation of instruction because classroom teachers understand each
individual student’s needs. The variety of instructional techniques and materials provided in
Aspire’s program are cited as important features by the National Association for Gifted Children
in the Gifted Educational Program Standards. Finally, any student achieving above grade level
can be accelerated to a higher grade level at the discretion of the parent and principal.

Support for Students with Disabilities
Overview

The Charter School shall comply with all applicable state and federal laws in serving students
with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section
504), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in
Education Improvement Act (“IDEIA”).

The Charter School is its own local educational agency (“LEA”) and holds membership in a
Special Education Local Plan Area (“SELPA”) in conformity with Education Code Section
47641(a). The Charter School is a member in good standing of the El Dorado County Charter
SELPA.
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In the event The Charter School seeks membership in a different state-approved SELPA, The
Charter School will provide notice to the District, the SELPA, and the California Department of
Education before June 30™" of the year before services are to commence.

The Charter School shall comply with all state and federal laws related to the provision of special
education instruction and related services and all SELPA policies and procedures; and shall
utilize appropriate SELPA forms.

The Charter School will provide specialized academic instruction and related services by hiring
credentialed or licensed providers through private agencies or independent contractors.

The Charter School shall be solely responsible for its compliance with Section 504 and the ADA.
The facilities to be utilized by The Charter School shall be accessible for all students with
disabilities.

Section 504 of the Rehabilitation Act

The Charter School recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied the benefits
of, or otherwise be subjected to discrimination under any program of The Charter School. Any
student, who has an objectively identified disability which substantially limits a major life
activity including but not limited to learning, is eligible for accommodation by The Charter
School.

In instances where a student may be eligible for 504 protections, a 504 team will be assembled
by the Principal and encourage participation of the parent/guardian, the student (where
appropriate) and other qualified persons knowledgeable about the student, the meaning of the
evaluation data, placement options, and accommodations. The 504 team will review the
student’s existing records; including academic, social and behavioral records, and is responsible
for making a determination as to whether an evaluation for 504 services is appropriate. If the
student has already been evaluated under the IDEIA but found ineligible for special education
instruction or related services under the IDEIA, those evaluations may be used to help determine
eligibility under Section 504. The student evaluation shall be carried out by the 504 team, which
will evaluate the nature of the student’s disability and the impact upon the student’s education.
This evaluation will include consideration of any behaviors that interfere with regular
participation in the educational program and/or activities. The 504 team may also consider the
following information in its evaluation:

° Tests and other evaluation materials that have been validated for the specific purpose for
which they are used and are administered by trained personnel.

° Tests and other evaluation materials including those tailored to assess specific areas of

educational need, and not merely those which are designed to provide a single general
intelligence quotient.
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° Tests that are selected and administered to ensure that when a test is administered to a
student with impaired sensory, manual or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever factor the test purports to measure, rather
than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the 504 team in writing and notice is given in writing to the parent or
guardian of the student in their primary language along with the procedural safeguards available
to them. If during the evaluation, the 504 team obtains information which may indicate possible
eligibility of the student for special education per the IDEIA, a referral for assessment under the
IDEIA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall
be responsible for determining what, if any, accommodations or services are needed to ensure
that the student receives a free and appropriate public education (“FAPE”). In developing the
504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of
the student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by The Charter School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the student’s
education, including substitutes and tutors, will receive relevant portions of each student’s 504
Plan. The site administrator will ensure that teachers include 504 Plans with lesson plans for
short-term substitutes and that the student review the 504 Plan with a long-term substitute. A
copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be
reviewed at least once per year to determine the appropriateness of the Plan, needed
modifications to the plan, and continued eligibility. More details around Aspire’s 504 procedures
and Enrollment Steps are attached in Appendix VIII.

Services for Students under the IDEIA

In accordance with state and federal law, each student eligible under IDEIA will be
provided a free appropriate education in the least restrictive environment. No student shall be
denied admission to The Charter School because the student is in need of special education
services. The Charter School is dedicated to ensuring that identified special education students
shall be enrolled in the general education classroom setting along with their non-disabled peers
and shall have access to participate in extracurricular activities the same as their non-disabled
peers. The Charter School aims to serve a proportional number of students with mild, moderate
and severe disabilities relative to local, state and national averages. Recent innovations include
revisioning the use of the learning center to provide more strategic and coordinated supports for
students with moderate/severe mental health needs and revisioning the staffing model to provide
higher quality instructional for students with significant cognitive disabilities.
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The Charter School’s special education program is characterized by integrated services
which will support students with special education needs. The decisions regarding specialized
academic instruction and related services that individual students will receive are the
responsibility of the Individualized Education Team, which includes the involvement of parents
in decision-making and developing the written Individualized Education Plan (IEP). The IEP
Teams must also include an Administrator, General Education Teacher and Education Specialist.
When appropriate/relevant, the IEP team also includes related service providers.

In the IEP process, general education teachers, specialists, administrators, students, and
parents work together to share information and create the Individualized Education Plan that
addresses the student’s unique learning needs and supports and services related to a students’
disability. The IEP may include specialized academic instruction, related services, classroom
accommodations or specific supports which will enable a student to progress towards learning or
social/emotional/behavioral goals in the least restrictive environment.

The professional development of all Aspire teachers focuses on differentiating the
curriculum, employing varied instructional strategies, and utilizing technologies or other
resources to ensure that each and every child in the classroom has access to learning, regardless
of disability or need. Multiple measures assess student’s progress towards their IEP goals, grade
level outcomes based on the CCSS, or Aspire College Readiness outcomes.

The Charter School’s educational program includes systems of intervention, as well as
differentiated instructional strategies to meet the diverse learning needs of all students. All
incoming students participate in assessments in the areas of English Language Arts and
Mathematics to assist in identification of student learning needs and provision of appropriate
instructional supports for all students, including English Language Learners, or students with
disabilities. Other measures used to assist with differentiating instruction for all students or
providing appropriate interventions include:

Smarter Balance Assessment Consortium assessments
ELPAC

Curriculum-based Benchmark Assessments

Teacher observation and interview

Child Find

The identification process for students who would be eligible for special education services
under IDEA and/or services under 504 protections begins when students have been accepted
through the enrollment lottery and enrolled in The Charter School. Through the process of
“Child Find,” each school fulfills the obligation of locating, evaluating, and identifying children
with disabilities who may be in need of special education or 504 services. The Student Success
Teams addresses student needs and initiate the referral process, if appropriate, for special
education or other services.
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If a student is eligible for 504 supports their services will be provided as determined in

their 504 plan. As discussed above, the 504 plan is created through a multi-disciplinary team
approach that includes parents and students (when appropriate).

For the purposes of special education, The Charter School shall assume responsibility for the
provision of services and meeting all local, state and Federal requirements of IDEIA. If needed,
the special education resources, services, fees or requirements will be defined in the
Memorandum of Understanding (MOU) between the District and the Charter.

LEA Assurances

The Charter School makes the following assurances:

Free Appropriate Public Education (FAPE)-The Charter School will assure that a free
appropriate public education shall be provided to all enrolled students including children
with disabilities who have been suspended or expelled from school.

Child Find-The Charter School will assure that all students with disabilities are identified.

Full Educational Opportunity-The Charter School will assure that all students with
disabilities have access to the full range of programs available to non-disabled students.

Least Restrictive Environment (LRE)-The Charter School will assure that students with
disabilities are educated with students who are not disabled to the maximum extent
appropriate. This will be addressed through the use of supplementary aids, supports and
services in the general education environment.

Individualized Education Program (IEP)-The Charter School will assure that an
Individualized Education Plan is developed, reviewed and revised for each child who is
eligible.

Assessments-The Charter School will assure that an IEP review shall be conducted on an
annual basis at a minimum. In addition, a reassessment shall be conducted at least once
every three years and more often if conditions warrant or if requested by the student’s
parents or teacher, to determine continued eligibility and needs.

Confidentiality and Procedural Safeguards-The Charter School will assure that the
confidentiality of identifiable data shall be protected at collection, storage, disclosure and
destruction. In addition, students and their parents shall be provided with safeguards
through the identification, evaluation and placement process and provisions for a Free
Appropriate Public Education.
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e Personnel Standards-The Charter School will assure that good faith efforts will be made
to attract, recruit and hire appropriately trained and credentialed personnel to provide
special education services to eligible children with disabilities.

e State Assessments-The Charter School will assure that students with disabilities are
included in State assessment programs with appropriate accommodations and
modifications when necessary and appropriate.

The Charter School shall comply with all requirements of the Federal Individuals with
Disabilities in Education Act (IDEA), State laws and the EDCOE Charter SELPA Local Plan,
and perform all corrective actions deemed necessary by Aspire Public Schools, the Charter
SELPA and/or CDE. The Aspire Director of Special Education will involve The Charter School
team in the development of the budget, hiring necessary staff, contracting for appropriate
services and documenting the qualifications and competency of school leadership to meet the
special education compliance and quality requirements. A Program Specialist shall be assigned
to support The Charter School and to provide coaching support to the site special education team
to ensure that all requirements of IDEIA are met, and each child is well served.

A comprehensive Aspire Special Education Professional Development plan shall be
developed with site team input to provide ongoing learning opportunities and support to special
education staff, and build the capacity of the site team in meeting compliance with state and
federal statutes and reporting requirements.  Professional development will be provided on best
practices that support the specialized learning needs of students with disabilities in the least
restrictive environment. Each staff member’s Professional Learning Plan (PLP) will reflect our
Aspire shared responsibility for student progress and site special education needs, as well as
differentiated opportunities to address individual professional development needs, including the
opportunity to participate in the Aspire Induction Program for the Education Specialist
Credential. Professional development opportunities will include those offered in collaboration
with other Aspire schools, the SELPA, and other organizations with researched based practices
that support students with disabilities.

A Typical Day

Morning community building: Starting at 7:30 AM, scholars and families join us in our student
union for breakfast, and starting at 7:50 scholars have the option of playing outside until our
morning assembly begins at 8:05.

At 8:05 Triumph has a daily morning community builder on the school yard. During this time
we share morning announcements, cheers, affirmations, dancing and birthday celebrations. Once
a week, the class with the highest weekly attendance is recognized and awarded the honor of
keeping the Triumph Tiger in their room. Our Triumph Tiger is a huge stuffed plush toy,
wearing, of course, a college cap to model College for Certain. The entire school cheers and
celebrates the classroom’s achievement.
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One example of our weekly affirmations is our “I love myself” affirmation where our community
shares the following affirmation:

I love myself

I love my eyes

I love my hair

I love my skin

I love my brain

I love myself

And | love you!

After our school-wide cheers, scholars walk to their classrooms with their teachers and receive
an individual greeting as they enter the room for their do now and morning work. Students spend
their first few minutes doing strategic review work and then transition to a class morning
meeting. During morning each day, every student has an opportunity to share something about
themselves and the class does an activity that increases the feeling of belonging. Teachers lead
our social-emotional learning lessons during morning meeting twice a week. During this time
teachers lead lessons on Toolbox, Zones of Regulation, Growth Mindset, Mindset for Learning,
and RULER.

Reader’s and Writer’s Workshop: One of the most important times of the day as a Triumph
scholar is Reader’s Workshop. During this time, the teacher teaches a brief lesson to scholars by
modeling and engaging them in a standards-aligned teaching point. Scholars are then charged
with trying out the teaching point while reading their own “just right” books. While scholars
read, the teacher meets with individual students and small groups. This hour of the day is tailored
to each student and focuses heavily on building a reading life. Triumph’s scholars love reading
at this time because they have choice, get to read accessible text, and receive support from their
teacher.

Writer’s workshop follows a similar format to Reader’s workshop. Writing time is particularly
special because students get to use their imagination or write about nonfiction topics they
researched to create their writing pieces. Because scholars get choice in their writing and
coaching from their teacher, this is a time when students can feel empowered and let their
creativity shine.

Scholars also experience the opportunity to closely read grade level, complex text through a
Close Reading supplement. Close Reading lesson span multiple days, giving scholars the
opportunity to support to gain increasing independence in deepening and clarifying meaning of
difficult texts.

Technology and PE: Monday through Thursday, scholars participates in PE or technology. In
technology scholars study programming concepts, computational thinking, digital citizenship,

and develop interactive games or stories they can share. In addition, students create computer

programs that will help them learn to collaborate with others, develop problem-solving skills,

and persist through difficult tasks.
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In PE, scholars start by doing a physical warm up and stretching. After that students learn about
the topic they engaging in that day and have an opportunity to engage in the activity and receive
real-time coaching in the activity. In addition to learning skills for sports like ultimate Frisbee
and basketball, PE has a large focus on sportsmanship, collaboration and how to play games for
fun.

While scholars are learning in fun and creative ways with teachers who specialize in these
content areas, their regular classroom teachers are involved in collaborative instructional
planning and preparation.

Recess: Recess at Triumph Academy is a time of choice and fun. All scholars are encouraged by
campus monitors and teachers. During recess students play games like basketball, soccer, and
jump rope. For competitive games like basketball, scholars are engaged in the creation of
expectations and agreements which helps all scholars participate positively.

Math: As part of our Eureka Math curriculum, scholars start math each day with engaging fact
fluency “sprints.” Through this process, they build proficiency with math fact families, number
patterns, and place value. This is a short but powerful time of the day. Scholars then transition
into working on an application problem as part of our Eureka curriculum. This application
problem is a challenging word problem that helps them put the objective of the day into real-life
context. After this scholars engage in a Eureka math lesson focused on building conceptual
understanding of key standards in each topic. Each day, scholars complete an exit ticket so their
teacher can understand student progress in the lesson and adjust instruction for the next day.

Workstations or centers: Throughout the day, scholars have the opportunity to work in
collaborative centers. During this time, younger scholars work together on reading fluency or
foundational skills and older scholars work on writing, reading, or projects. The teacher
maximizes this time by pulling guided groups for reading or math.

Departure: Triumph scholars end the day by meeting their families or their after school program
teacher on our playground. Every scholar gets an individual “goodbye” before they leave and our
staff ends the day greeting families and celebrating scholars’ daily achievements as students are
picked up.

After School or Expanded Learning Program (ELP): At 3:30pm, about one third of
Triumph’s scholars end their day with a snack in the cafeteria while socializing with friends and
their ELP teachers. Monday through Friday, scholars in our ELP program complete homework,
participate in afternoon meeting, and engage in enrichment activities. ELP for scholars in
kindergarten through second grade is coordinated through our partnership with SuperStars
Literacy. Students in these classes spend their time in ELP engaging in activities to support
reading development.

Element 2
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“The measurable pupil outcomes identified for use by the charter school.””Pupil outcomes,” for
purposes of this part, means the extent to which all pupils of the charter school demonstrate that
they have attained the skills, knowledge, and attitudes specified as goals in the school’s
educational program. Pupil outcomes shall include outcomes that address increases in pupil
academic achievement both schoolwide and for all groups of pupils served by the charter school,
as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607.
The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section
52060, that apply for the grade levels served, or the nature of the program operated, by the
charter school.”” (Ed. Code § 47605(b)(5)(B).)

In accordance with SB 1290, The Charter School pupil outcomes will be set related to increases
in pupil academic achievement both schoolwide and for all numerically significant subgroups of
pupils served by the charter school, as that term is defined in subparagraph (B) of paragraph (3)
of subdivision (a) of section 47607. The pupil outcomes shall align with state priorities, as
described in subdivision (d) of Section 52060, that apply for the grade levels served, or the
nature of the program operated, by the charter school.

The Charter School’s pupil outcomes, related to increases in pupil academic achievement both
schoolwide and for all numerically significant subgroups of pupils served by the charter school,
as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of section 47607,
shall be aligned with state priorities, as described in subdivision (d) of Section 52060, are as

follows:

Measurable Pupil

Outcomes

Instrument

Target

Progress 2014-15

Trimester Basis:
95% Student Attendance

P1, P2,
Annual

95% attendance rate

14-15 ADA: 96.8%

Analysis:Met. A focus on attendance is a priority
and will continue to be one for our school.

Annual Basis:
Increase proficiency in

Completion of
Coding

14-15 2 projects complete
15-16 3 projects complete

Data not yet available. Results will be available in
the spring.

Increase Proficiency
Levels on SBAC CCSS
Assessment ELA

Year 2 - 5% point growth
Year 3 - 5% point growth
Year 4 — 5% point growth
Year 5 — 5% point growth

coding languages Projects 16-17 4 projects complete

17-18 4 projects complete |Analysis: Baseline data.

18-19 4 projects complete
Annual Basis: Percent P/A  [*Baseline Year 1 We won’t know this until after the SBAC this spring
Increase Proficiency Year 2 - 5% point growth | (that will be the baseline
Levels on SBAC CCSS Year 3 - 5% point growth |data)
Assessment MATH Year 4 — 5% point growth

Year 5 — 5% point growth |14-15 SBAC Math % Met/Exceed:10%

Analysis: Baseline data.

Annual Basis: Percent P/A  |*Baseline Year 1 We won’t know this until after the SBAC this spring

(that will be the baseline
data)

14-15 SBAC ELA % Met/Exceed: 15%

Analysis: Baseline data.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024)

67 of 157




Annual Basis:
Increase Number of
Students Reading on
Grade Level

DRA EQOY
Cuts:
K-4
1-16
2-28
3-38
4-40
5-50

14-15 baseline year 1
15-16 increase by 10
points

16-17 increase by 10
points

17-18 increase by 5 points
18-19 increase by 5 points

DRA Fall 2014 Results in Percent:
Overall: 33%

K-no new data

1st- 61% (14 students)

2nd- 26% (11 students)

3rd- 24% (11 students)

4th- 16% (8 students)

5th- 37% (18 students)

Spring 2015 %At/Above:

Overall: 32%

K:31%

1st Grade: 46%

2nd Grade: 18%

3rd Grade: 27%

4th Grade: 34%

5th Grade: 33%

Analysis: Goal not met. To address this area of need
we put greater emphasis on guided reading the year
after this data. Updated data no longer available as
we no longer use the DRA to measure reading
proficiency.

Annual Basis:

Increase numbers of
students scoring a 3 or 4
on the Aspire Writing
Snapshot

Percent at 3 or
4

14-15 baseline year 1
15-16 increase by 10
points

16-17 increase by 10
points

17-18 increase by 5 points
18-19 increase by 5 points

Data not yet available. Results will be available in
the spring.

14-15 Spring Proficiency Rate - 30.7%

Analysis: Baseline data.

All students with an IEP
receive 100% of their
required service minutes

Meeting Data

percentage of students
with an IEP who receive
100% of their required
service minutes until
target is reached

Annual Basis: Percent at 14-15 baseline year 1 Data not yet available. Results will be available in
Increase numbers of 5th |90% 15-16 increase by 5 points |the spring.

Graders passing Aspire 16-17 increase by 5 points

Math Basic Skills Test 17-18 increase by 5 points |14-15 Spring % Proficient - 0.0%

with 90% or higher 18-19 increase by 5 points | Analysis: Baseline data.

Annual Basis: Annual 10% growth per year until |Surveys are administered in May (that will be the
90% of families are Survey reaching 90% or higher baseline data)

satisfied:

My child is getting a 14-15 Percent Positive: 90%

good education at this

school Analysis: Baseline data.

Annual Basis: Annual Grow or maintain the This year 70% of students received 100% of their

service minutes. All students who did not receive
100% of their service minutes received at least 60%
of these minutes. Students who are owed service
minutes are being provided compensatory services in
the remaining months of the school year.

Analysis: To ensure that service minutes are met, we
have added a second education specialist at Triumph
and have a special education service minutes fidelity
check during our weekly Special Education team
meetings.
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Annual Basis: Annual RFEP |14-15 baseline year 5 students were reclassified

Increase percentage of |Data 15-16 increase by 5 points
students becoming 16-17 increase by 5 points | Analysis: Baseline data
reclassified English 17-18 increase by 5 points
Language Proficient as 18-19 increase by 5 points

measured by CELDT

NEW COLLECTIVE MPO TARGETS

MPO 1-2: By the end of the charter term, schoolwide and for each numerically significant student
subgroup, increase the percent of students meeting or exceeding standards on the ELA portion of the SBAC
by at least [Amount 1] percentage points or achieve a level of [Amount 2] percent.

Group Amount 1 Amount 2 2015-2016

2016-2017

2017-2018

SCHOOLWIDE | 3 26 17

20.7

32.2

American Indian
or Alaska
Native

Asian

Native Hawaiian
or Pacific
Islander

Filipino

Hispanic or 1 20 20
Latino

27.8

35

Black or African | 3 22 14
American

16.1

27.5

White

Two or More
Races

English 2 10 3
Learners

44

18.5

Economically 3 27 16
Disadvantaged

22.3

32.8
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Students in
Foster Care

Students with 7 13.3
Disabilities 17.6

Analysis:MPO 1-2 goal met schoolwide and for all subgroups of students for 2016-2017 and 2017-2018. Adoption
of standards based curriculum, a focus on standards aligned student task, significant increase and understanding of
technology contributed to change.

MPO 3-4: By the end of the charter term, schoolwide and for each numerically significant student
subgroup, increase the percent of students meeting or exceeding standards on the Math portion of the SBAC
by at least [Amount 1] percentage points or achieve a level of [Amount 2] percent.

Group Amount 1 Amount 2 2015-2016 2016-2017 2017-2018

SCHOOLWIDE | 3 22 13 20.7
20.3

American Indian
or Alaska
Native

Asian

Native Hawaiian
or Pacific
Islander

Filipino

Hispanic or 3 23 13 315
Latino 31.7

Black or African | 3 21 11 12.4
American

11.3

White

Two or More
Races

English 2 10 5 8.7
Learners 14.8

Economically 3 22 13 215
Disadvantaged

20.9

Students in
Foster Care
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Students with 7 13.3
Disabilities 5.9

Analysis: Goal 1 was met during the 2016-17 school year schoolwide and for all subgroups except our Black or
African American students. We are implementing bi-weekly math data talks with progress monitoring this year to
ensure we make continued progress in math. In addition, each teacher has a group of focal students that they will
progress monitor more closely to ensure that all of our students meet our math goals.

MPO 5-6: Each year, schoolwide and for each numerically significant student subgroup, [Amount 1] percent
of students will increase [Amount 2] on the [ELA/Reading Assessment] or achieve proficiency.

Numbers below represent the % of students in January 16-17 that either increased a proficiency level (compared to
their 15-16 spring scores) or scored at/above grade level in 16-17. Students had to have tested in both years. The
DRA is used for 15-16 and F&P is used for 16-17, as those were the tests administered.

For 17-18, the percentages reflect the % of students in Spring of 17-18 that either increased a proficiency level
(compared to their 16-17 Winter scores) or scored at/above grade level in 17-18. Students had to have been tested in
both years, and the F&P is used for both years. Only Kindergarteners and 1st graders took F&P during 17-18 so %
simply reflect 1st graders (since Ks wouldn’t have tested in 16-17).

ELA/Reading Assessment Developmental Reading Assessment (DRA)

Group Amount 1 Amount 2 2015-2016 2016-2017 2017-2018

SCHOOLWIDE | 70 one year 55 52.8
69.2

American Indian
or Alaska
Native

Asian

Native Hawaiian
or Pacific
Islander

Filipino

Hispanic or 70 one year 57 62.9
Latino 100

Black or African | 70 one year 52 46.1
62.5

White

Two or More
Races
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English 70 one year 22 37.8
Learners 100

Economically 70 one year 54 53.0
Disadvantaged

63.6
Students in
Foster Care
Students with n/a 41.2 n/a (no
Disabilities students)

Analysis: This goal was nearly met schoolwide during the 2017-18 school year. While our Latino and EL students,
our Black or African American students and economically disadvantaged students did not meet this goal. To help
improve early literacy, we have established a K-2 literacy block and have partnered with community organizations
such as SEEDS and Super Stars literacy to provide increased reading support both during and after school to our K-2
students.

MPO 7: Each year, [Amount] percent of ELs will improve one

overall proficiency level on CELDT. 2015-2016 2016-2017 | 2017-2018

SCHOOLWIDE 50 63 459
n/a

(transition to
ELPAC)

Analysis: We met this goal in 2015-16 and nearly met it in 2016-17. Since then we have transitioned to the ELPAC.
We will learn more about how best to utilize the ELPAC data to drive instruction for our EL students.

MPO 8-9: Each year, schoolwide and for each numerically
significant student subgroup, have less than [Amount] percent
of students absent more than 10% of the school days (chronic
absence).

2015-2016 2016-2017 | 2017-2018

SCHOOLWIDE 13.1 16.5 19.7

171

American Indian or Alaska
Native

Asian

Native Hawaiian or Pacific
Islander

Filipino
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Hispanic or Latino 4.4 13.2 15.6 15.5

Black or African American 7.2 17.4 22.2 18.8

White

Two or More Races

English Learners

Economically Disadvantaged | 7.2 6.3 19.6 16.3

Students in Foster Care

Students with Disabilities 13.9 20.0
12.1

Analysis: We met this goal in the 17-18 school year for our students with disabilities but did not meet it schoolwide

or for other subgroups. To address this we have formed an attendance team that meets weekly to analyze attendance
trends and partner with families. At the start of the 18-19 school year, Triumph’s administrators held meetings with

our families who had chronically absent students in the 17-18 school year to discuss supports we can put in place to

support families with attendance. We have also added additional attendance incentives this year such as weekly free
dress for students with perfect attendance and raffles for families who increase their attendance.

MP.O- 10: Ee.lc.h year, at least [Amount] percent of students and 2015-2016 2016-2017 | 2017-2018
families positively rate school safety.

Percent of Students/Families 90

Student Survey Question | feel safe at this school Students: no Students: | 73.8% (Only
data-not 87.4 | asked on
included in Grades 1-2
survey survey this

year)
Family Survey Question | feel like the school provides a safe environment | Families: no Families:
for my child data-not 88.14

included in
survey 88.9%

Analysis: MPO 10 goal is difficult to analyze. Survey data from 2017-2018 is not comparable to previous years.
Both student and family surveys changes drastically in 2017-2018. Questions were changed and the response scale
for several surveys was also changes (e.g. from a 1-4 response scale to a 1-5 response scale). Although results cannot
be compared, responses each year have been mostly positive.

MPO 11: Each year, at least [Amount] percent of students and
families positively rate academic instruction.

‘ 2015-2016 ‘ 2016-2017 ‘ 2017-2018

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 73 of 157




Percent of Students/Families 80

Student Survey Question When students don't understand something, my
teacher explains it another way so they will

understand. (*Q's differ by grade level)

Students: 92

Students:
92.49

80.74%
(Questions
were “When
something is
hard does
your teacher
help your
class
understand?”
for Gr 1-2
and “How
often does
this teacher
take time to
make sure
you
understand
the
material?”
This differs
from the
previous

year.)

Family Survey Question My child is getting a good education with their

teacher.

Families: 98

Families:
95.69

Question not
asked on 17-
18 survey.
Possible
replacement -
“l would
recommend
my school to
others™:
90.4%

Analysis: MPO 11 goal is difficult to analyze. Survey data from 2017-2018 is not comparable to previous years.
Both student and family surveys changes drastically in 2017-2018. Questions were changed, and the response scale
for several surveys was also changed (e.g. from a 1-4 response scale to a 1-5 response scale). Although results
cannot be compared, responses each year have been overwhelmingly positive.

MPO 12: Each year, at least [Amount] percent of students and

families positively rate their voice in school decision-making 2015-2016 2016-2017 | 2017-2018
and/or opportunity for feedback.
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Percent of Students/Families

75

Student Survey Question

My voice is heard and valued at my school -
Student: " Does your teacher listen to you when it
is your turn to talk in class?"

Students: 93

Students:
93.7

Question
not asked on
17-18 survey.
Possible
replacement -
“Does your
teacher ask
you
guestions
about what
you are
learning?”
for Gr. 1-2
and “How
often does
this teacher
make you
explain your
answers?”
for Gr 3- 12:
73%

Family Survey Question

I am encouraged to share my opinion and
feedback in the school decision process - Family:
"I feel comfortable discussing my child’s needs
with their teacher and/or other school staff"

Families: 96

Families:
91.45

Question not
asked on 17-
18 survey. “I
am
encouraged
to share my
opinion and
feedback in
the school
decision
making
process.”:
72.5%

Analysis:MPO 12 goal difficult to analyze. Survey data from 2017-2018 is not comparable to previous years. Both
student and family surveys changes drastically in 2017-2018. Questions were changes and the response scale for
several surveys was also changes (e.g. from a 1-4 response scale to a 1-5 response scale). Although results cannot be
compared, responses each year have been mostly positive.
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Analysis: MPO 12 goal difficult to analyze. Survey data from 2017-2018 is not comparable to previous years. Both
student and family surveys changes drastically in 2017-2018. Questions were changes and the response scale for
several surveys was also changes (e.g. from a 1-4 response scale to a 1-5 response scale). Although results cannot be
compared, responses each year have been mostly positive.

By July 1, 2015, and annually thereafter: The Charter School shall update the goals and actions
identified in the charter to provide the following, as set forth in Education Code section
47606.5(a):

e A review of the progress towards the goals included in the charter, an assessment of the
effectiveness of specific actions toward achieving those goals, and a description of the
changes to the specific actions the charter school will make as a result of the review and
assessment.

e Listing and description of the expenditures for the fiscal year in implementing the specific
actions included in the charter as a result of the reviews and assessments, classified
using the California School Accounting Manual.

Under Education Code section 47607.3, if the charter school fails to improve outcomes for 3 or
more pupil subgroups (or, if less than 3, all pupil subgroups) in 3 or 4 consecutive school years,
the following shall apply:

e The chartering authority shall provide technical assistance to the charter school using an
evaluation rubric adopted by the State Board.

e The Superintendent may assign, at the request of the chartering authority and approval of
the State Board, the California Collaborative for Educational Excellence to provide
advice and assistance to the charter schools.

e The chartering authority shall consider for revocation any charter school to which the
California Collaborative for Educational Excellence has provided advice and assistance,
and has made findings that: 1) the charter school has failed, or is unable, to implement
the recommendations of the California Collaborative for Educational Excellence; or 2)
that the inadequate performance of the charter school, based upon the evaluation rubric,
IS SO persistent or so acute so as to require revocation of the charter.

An Aspire Public Schools education provides students with access to opportunities for success in
future endeavors — in higher education, work, and citizenship. Through personalized learning
experiences, students master basic skills, acquire the thinking skills needed for the rigorous work
of the real world, and develop productive life skills. Aspire Public Schools ’s educational
program is designed to help all of its students to develop the following measurable pupil
outcomes:

To establish a foundation for success, Aspire Public Schools ensures students will:
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Basic Skills: Master at least grade level competency in the four core subjects:
mathematics, science, social studies, and English Language Arts (including reading, writing,
listening and speaking);

Thinking Skills: Be able to apply classroom learning to their real world experiences in a
relevant and valuable way, using higher-order thinking skills (including critical thinking,
creativity, decision-making, problem solving, reasoning, knowing how to learn); and

Life Skills: Have developed personal qualities of individual responsibility, intellectual
curiosity, sociability, self-management, confidence, and integrity.

Aspire Public Schools sets high standards for all students, based on CCSS, Newmann’s
Standards for Authentic Instruction and Assessment, and the Secretary’s Commission on
Achieving Necessary Skills (SCANS). Students will participate in the legally required statewide
assessments pursuant to Education Code Section 47605(c). Through these assessments, The
Charter School shall demonstrate student mastery of state standards.
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Element 3

“The method by which pupil progress in meeting those pupil outcomes is to be measured. To the
extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent
with the way information is reported on a school accountability report card.” (Ed. Code §
47605(b)(5)(C).)

Pursuant to the transition to California’s Common Core and the California Assessment of Student
Performance and Progress (CAASPP) System, The Charter School will establish baseline
performance in the first year of testing administration and will demonstrate growth in performance
each year thereafter.

If The Charter School does not test with the District, The Charter School hereby grants authority
to the State of California to provide a copy of all test results directly to the District as well as the
charter school.

Test results for the prior year, if not provided directly to the District by the State, will be provided
by the charter school to the District no later than September 1 of each year.

The Charter School’s academic program is CCSS-based and data driven. The Common
Core State Standards, Next Generation Science Standards and multiple sources of data form the
basis of the Charter School’s teachings. Performance assessments will be evaluated with the use
of common benchmarks and rubrics and will be analyzed on a regular basis to help drive the
Charter School’s educational program. The rubrics will be used to inform students and parents
about the standards for student work. Both teachers and students will use the rubric to score the
work and make improvements. Rubrics used throughout the year will show growth over time.

Collecting, Analyzing, and Reporting Data

Aspire will collect and analyze data on student achievement on a regular basis and will provide
student achievement data to staff, parents and guardians, and the District:

= Staff will receive data on student achievement during staff meetings using the Data Portal
and will use this data to help monitor and improve Aspire’s education program;

= The Principal and other administrators will receive data on The Charter School’s student
achievement, attendance, and discipline using Aspire’s Admin Data Portal and Principal
Operational Dashboard;

= Parents and guardians will receive data on student achievement when they meet with their
child’s teacher; and

= The District will receive data on student achievement through School reports and/or
presentations.
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Aspire uses the State Testing and Assessment Reports to assist in identifying strengths
and weaknesses at a student, classroom, grade level, school and organization. Additionally, the
SABE/2 and the California Physical Fitness test will be administered and used to inform The
Charter School program. Every summer each school will have a staff retreat where the data will
be analyzed. School wide plans for professional development will be based on these plans.

Aspire uses many in-house assessments which inform daily instruction. Aspire utilizes
three assessments to provide benchmarks of a student’s progress towards meeting the state
standards in reading, writing, and math.

If any student is not making sufficient progress to meet the benchmarks created by
Aspire, teachers, parents or administrators begin a Student Success Team. From this meeting an
action plan is created to support the student.

Throughout the school year, the health of The Charter School is monitored with a suite of
internal school health dashboards. These tools allow Aspire’s Senior Executive Team to
evaluate a school on more than one facet. At the beginning of the year, the dashboard will help
the Senior Executive Team identify schools that require more focused attention and support. On
an on-going basis, this dashboard will also be used to monitor progress of schools on a monthly
basis. Specifically, the dashboard reports on:

0 Student achievement: SBAC and interim assessment scores, course grades, behavior,
and internal benchmark scores;

o0 Student discipline: Chronic absenteeism, suspensions, student retention

o Affiliation: results on the staff, parent, and student surveys, teacher retention; and

o Financial and Enrollment: actual versus budget and forecast; average daily
attendance, and enrollment.

K-2 Assessment and Monitoring

Since grades K-2 are not assessed on the CAASPP, Aspire has created a standards-based report
card (see descriptors below), to be used in concert with internal ongoing formative assessments
by the Charter School to evaluate and monitor the progress of all primary students.

PERFORMANCE LEVEL DESCRIPTORS
Below the grade level standard 1
Approaching the grade level standard 2
Meeting the grade level standard 3
Exceeding the grade level standard 4

The Aspire Home Office has also developed internal formative assessments and a data dashboard

for every student that allows teachers to monitor how students are progressing in their mastery of
standards. Grade level teams use this data to plan and to create interventions and enrichment as

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 79 of 157



needed. The Principal and Lead Team then use all K-2 student data to address schoolwide
instructional concerns and Cycles of Inquiry.

Reading Assessment

In grades 2-12, Aspire administers the STAR Reading test from Renaissance Learning to
all students. STAR Reading is a nationally normed, adaptive reading test that provides a Lexile
score and CCCSS mastery estimate for each student. It is administered twice (Fall and Spring)
for all students to measure year-long reading growth, while some teachers choose to administer
more often as a progress monitoring tool. Teachers use STAR Reading to differentiate classroom
instruction and texts based on students’ demonstrated Lexile level, while school leaders use
STAR Reading to inform Response to Intervention (Rtl) and assign school-based interventions
as appropriate. At the organizational level, STAR Reading results are used by the Data and
Assessment and Instructional Coaching teams to inform instructional resource development and
strategically deploy instructional coaches.

Aspire Math Assessment

Every student takes an Aspire math assessment based on the specific grade level
standards. The assessment includes both computation and a problem solving section. The
computation is scored with llluminate software. The problem solving is scored with Aspire
teachers and Education Specialists. A task analysis is done of every paper, so that teachers can
identify standards that need to be re-taught. After every administration of the benchmark
exams, the student data is analyzed at several levels — classroom, grade level, school and
Aspirewide.

External Reporting
Aspire maintains sufficient staff and systems, including technology, required to ensure

timely reporting necessary to comply with the law and to meet all reasonable inquiries from
District and other authorized reporting agencies.
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Element 4

“The governance structure of the charter school, including, but not limited to, the process to be
followed by the charter school to ensure parental involvement.”” (Ed. Code § 47605(b)(5)(D).)

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations
of Charter School.

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governing board and/or nonprofit corporation are and remain consistent with the provisions of
this Charter. In the event that the governing board and/or nonprofit corporation operating Charter
School amends the bylaws, Charter School shall provide a copy of the amended bylaws to the OCS
within 30 days of adoption.

Charter School shall send to the OCS copies of all governing board meeting agendas at the same
time that they are posted in accordance with the Brown Act. Charter School shall also send to the
OCS copies of all board meeting minutes within one week of governing board approval of the
minutes. Timely posting of agendas and minutes on Charter School’s website will satisfy this
requirement.

The District reserves the right, but is not obligated, to appoint a single representative to the
Charter School governing board pursuant to Education Code section 47604(b).

Charter School through this Charter and/or a separate Memorandum of Understanding, agrees to
defend, and indemnify and hold harmless the District, its officers, directors, employees, attorneys,
agents, representatives, volunteers, successors and assigns (collectively hereinafter ““District”
and ““District Personnel’”) from and against any and all actions, suits, claims, demands, losses,
costs, penalties, obligations, errors, omissions, or liabilities that may be asserted or claimed by
any person, firm or entity arising out of, or in connection with, Charter School’s performance
under this Agreement or the Charter, the condition or use of its facilities, or any acts, errors,
negligence, omissions or intentional acts by Charter School, its Governing Board, administrators,
employees, agents, representatives, volunteers, successors and assigns.

Aspire Public Schools Board of Directors

The Charter School is an independent charter school governed by the Aspire Board of
Directors. Biographies of the current Aspire Board of Directors are attached in Appendix X. Aspire
is a California, nonprofit, public benefit corporation. Proof of Aspire’s tax exempt status is attached
in Appendix XI.

Aspire is governed by the Aspire Public Schools Board of Directors in accordance with

California’s Charter Schools Act and the Nonprofit Public Benefit Corporation Law. The
Charter School will be governed pursuant to the bylaws adopted by the incorporators, as
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subsequently amended pursuant to the amendment process specified in the bylaws. Copies of the
current Aspire Board’s articles of incorporation, by-laws, and conflicts code are attached in
Appendix XII but not incorporated herein by reference.

The Charter School shall post all governing board meeting minutes and bylaws on the
Charter School’s public website (https://aspirepublicschools.org/discover_aspire/accountability/)
, iIn accordance with the Brown Act, as applicable.

The District reserves the right to appoint a single representative to the Charter School governing
board pursuant to Education Code section 47604(Db).

The Aspire Board of Directors currently consists of a maximum of 8 regular members.
The Board of Directors is responsible for establishing broad policies that affect all Aspire
schools. For example, the Board of Directors and its Executive and Compensation Committee
may set policies related to staff hiring, benefits and compensation, conditions for student
suspension or expulsion, controversial issues that affect more than one school site and teacher,
and principal and staff compensation criteria. Members of the Board may also participate in
raising funds and increasing public awareness of Aspire’s work.

The Board is also responsible for monitoring the programmatic, operational and financial
health of all Aspire schools and the organization collectively in order to identify and highlight
risks and guide efforts to mitigate those risks.

Aspire takes a conscientious approach to recruiting and selecting new Board
members. Aspire’s Board and CEO conduct extensive due diligence to ensure that new Board
members are a strong cultural fit with the organization, will add value in specific areas and, most
importantly, contribute to Aspire’s growth and success.

The recruitment, evaluation and selection of new Board members typically are conducted
through the following seven-step process.

Step 1: Solicit nominations and compile names

Step 2: Initial meeting with nominating Board member

Step 3: Nominator reports back to the Board

Step 4: Prospective member meets with CEO, other Board members and staff
Step 5: Visit schools and attend Board meeting(s)

Step 6: Final meeting with CEO or nominator

Step 7: Board votes on prospective member

Once a candidate completes this process a decision will be issued by the Board based on a
majority vote. The term of any Board member shall not exceed four years and a Board member
may not serve more than two consecutive terms. All Board meetings are noticed and held in
compliance with the provisions of the Brown Act, as applicable. A majority of the directors then
in office constitutes a quorum. All acts or decisions of the Board are by majority vote based upon
the presence of the quorum. Participation through teleconference is permitted and in accordance
with the Brown Act, as applicable.
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At a high level, there are three broad categories that define what characteristics Aspire looks for
in prospective Board members:

Skill Set — All Board members must have expertise in an area that is valuable to Aspire’s
operations, especially where there are gaps in the board skill set.

Fundraising Capacity — All Board members are required to support the fundraising goals and
program of the organization.

Diversity — Geographic, ethnic and gender diversity are very important factors.

Aspire will retain its own legal counsel when necessary. It will purchase and maintain as
necessary general liability, property, workers’ compensation and unemployment insurance
policies.

Aspire’s comprehensive organization chart is below:

- Chief Executive Officer (CEO) — The CEO is responsible for the strategic direction and success
of the organization across all states and regions.

- Chief Financial Officer (CFO) — The CFO is responsible for general accounting and financial
planning and analysis, as well as major facilities planning. The CFO is responsible for
monitoring cash flows, budgets and mitigating financial risks to the organization.

- Chief Operating Officer (COO) — The COQO is responsible for overseeing Aspire’s Operations,
People, Data & Assessment and Technology teams.

- Chief Academic Officer (CAQ) - The CAO is responsible for leading Aspire’s instructional
vision and program design.

- Chief Schools Officer (CSO) - The CSO is responsible for leading Aspire’s four Area
Superintendents, Student and Family Supports and Leadership Initiatives.

- Area Superintendent — This role is focused on providing coaching and mentoring support to the
principals that they manage. This role is responsible for the overall performance of the schools in
their region.

- Principal — The Principal is the instructional leader of the Charter School and is responsible for
shaping the instructional program and helping students achieve.

- Finance Committee- To provide financial oversight for the organization. Responsibilities
include:

- Review and approve quarterly financial statements

- Discuss long-term financial targets

- Review assumptions in the annual budgeting process
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- Review financial results in relation to our organization’s bond covenants

-Executive and Compensation Committee - Assists the Board by having the authority to act on
behalf of the Board between Board meetings. Responsibilities include:

- Act with delegated limited approval authority of the Board (defined below) between
meetings

- Evaluate the CEO

- Perform such other duties as the Board may from time to time assign to the committee.

-Audit Committee - assists the Board in the Board’s oversight of the quality and integrity of
Aspire’s accounting, reporting, and auditing practices. Responsibilities include:

- Select and retain auditor

- Review and approve audit

- Review audit findings

- Review and approve Form 990

-Governance Committee - assists the Board in establishing and overseeing sound corporate
governance practices and procedures by reviewing, among other things, board composition,
structures, functions and Aspire Public Schools” governance policies and practices.
Responsibilities include:

- Identify, cultivate and recruit new directors to serve on the Board.

- Support orientation of new directors

- Engage now directors as active participants

- Plan for board leadership succession.

- Assess how the board, directors and committees

- Identify opportunities for the Board to keep abreast of

-School Site Council- responsible for assessing the needs of the students, analyzing student data
to make programmatic recommendations, collaborating on the development of The Charter
School’s Local Control Accountability Plan, reviewing and allocating available supplemental
categorical funds, and working with other school committees.

LEGAL AND POLICY COMPLIANCE

Charter School shall comply with all applicable federal, state, and local laws and regulations,
and District policy as it relates to charter schools, as they may be amended from time to time.

Charter School shall comply with all applicable federal and state reporting requirements,
including but not limited to the requirements of CBEDS, CALPADS, and Education Code section
47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

NOTIFICATION OF THE DISTRICT
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Charter School shall notify the OCS in writing of any citations or notices of workplace hazards,
investigations by outside regulatory or investigative agencies, lawsuits, changes in corporate or
legal status (e.g. loss of IRS 501(c)(3) status), or other formal complaints or notices, within one
week of receipt of such notices by Charter School. Unless prohibited by law, Charter School
shall notify the OCS in writing of any internal investigations within one week of commencing
investigation. Charter School shall notify the OCS within 24 hours of any dire emergency or
serious threat to the health and safety of students or staff.

STUDENT RECORDS

Upon receiving a records request from a receiving school/school district, Charter School shall
transfer a copy of the student’s complete cumulative record within ten (10) school days in
accordance with Education Code section 49068. Charter School shall comply with the
requirements of California Code of Regulations, title 5, section 3024, regarding the transfer of
student special education records. In the event Charter School closes, Charter School shall
comply with the student records transfer provisions in Element 16. Charter School shall comply
with the requirements of Education Code section 49060 et seq., regarding rights to access
student records and transfer of records for youth in foster care.

The Charter School acknowledges that pursuant to Article XVI section 8.5(e) of the California
Constitution, sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 35256(c), and
35258 of the Education Code require schools, including The Charter School to provide certain
information in certain formats in certain ways to the general public and specifically to parents of
students at The Charter School and of the District. The Charter School further acknowledges
that it has the obligation to provide all of such information to the District that is required by
these referenced authorities in a timely manner so that the District may meet its obligations
under those authorities as well. To the extent that there is information that the District has, but
that The Charter School does not have that The Charter School needs in order to meet its
obligations, the District shall provide the same to The Charter School in a reasonably timely
manner upon request under Education Code section 47604.3.

The Charter School will maintain sufficient staff and systems including technology, required to
ensure timely reporting necessary to comply with the law and to meet all reasonable inquiries
from District and other authorized reporting agencies.

The Charter School in accordance with Education Code Section 47604.3, shall promptly respond
to all reasonable inquiries, including but not limited to, inquiries regarding financial records,
from the District and shall consult with the District regarding any such inquiries. The Charter
School acknowledges that it is subject to audit by OUSD if OUSD seeks an audit of The Charter
School it shall assume all costs of such audit. This obligation for the District to pay for an audit
only applies if the audit requested is specifically requested by the District and is not otherwise
required to be completed by The Charter School by law or charter provisions.

Members of The Charter School’s Governing Board, any administrators, managers or
employees, and any other committees of the School shall at all times comply with federal and
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state laws, nonprofit integrity standards and OUSD’s Charter School policies and regulations
and applicable State and federal law regarding ethics and conflicts of interest so long as such
policies and regulations are not in conflict with any then-existing applicable statutes or
regulations applicable to charter schools.

The Charter School and/or its non-profit corporation will be solely responsible for the debts and
obligations of the charter school.

To the extent that The Charter School is a recipient of federal funds, including federal Title I,
Part A funds, The Charter School has agreed to meet all of the programmatic, fiscal and other
regulatory requirements of the Every Student Succeeds Act (ESSA) and other applicable federal
grant programs. The Charter School agrees that it will keep and make available to the District
any documentation necessary to demonstrate compliance with the requirements of ESSA and
other applicable federal programs.

The Charter School also understands that as part of its oversight of the school, the Office of
Charter Schools may conduct program review of federal and state compliance issues.

Family and Community Involvement

For Aspire board meetings, there is a live teleconference line and video broadcast
available in a conference room at the LA, CV and MEM Regional Offices. The exact location for
each meeting is posted on the Board agendas. An Aspire staff member is present in the
conference room at the location posted on the agenda to assist any parents who would like to
participate via 2-way teleconference or video broadcast. The Board Meeting teleconference
number is posted on all Board agendas. The Brown Act is followed with regard to
teleconferencing. Early in each school year, the board of directors sets and approve its annual
calendar of meetings. A majority of the Directors in office constitutes a quorum. All acts or
decisions of the Board are by majority vote based upon the presence of the quorum.

All meeting agendas are posted in accordance with the Brown Act. All meetings of the
Board are meetings in which the public may attend and participate.

The Board agendas, meeting times, and locations are posted in advance on the Aspire
website and at each Aspire school, including the Charter School, in accordance with the Brown
Act. Local stakeholders can directly participate in meetings by attending them in person, via
videoconference or via teleconference. The procedures are designed to comply with the Brown
Act because they create open, public meetings that comply with the teleconference requirements
identified in Government Code Section 54953.

Board meetings are typically physically held at the principal office of Aspire Public
Schools, currently 1001 22" Ave, Oakland, CA 94606 and are subject to change. Regular Board
meetings are typically held 5 times per year. Executive and Compensation Committee meetings
are typically held every month. Frequency and location of Regular and Executive Board
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meetings are subject to change and noticed in accordance with Brown Act, as

applicable. Special and Emergency Board meetings shall be called according to Brown

Act. The Annual meeting shall be held at a time, date and place as may be specified and noticed
by the Board of Directors, in compliance with Brown Act. Section 6.6 of Aspire’s bylaws details
when and how a Board member may participate in a meeting telephonically and such provisions
are compliant with Brown Act. The Aspire Board has developed conflict policies that have
mechanisms in place for Board member abstentions, which are consistent with Brown Act.

The Board has delegated limited approval authority to an Executive and Compensation
Committee, currently consisting of three Board members, which handles all school-related
matters, such as expulsions, contracts and MOUs for schools, and charter petitions and renewals.
The Executive Committee meets almost monthly and is subject to Brown Act. The Executive
and Compensation Committee typically meets at the Aspire Home Office, and the meetings are
broadcasted in the same way as the full Board meetings.

Their responsibilities are as follows:
1. Routine compliance reports to charter authorizers, including, but not limited to, regional
or school based finance reports;

2. Routine submissions to charter authorizers related to charter renewal or charter oversight,
including, but not limited to, charter renewal documentation and changes to individual school
enrollment preferences or admissions policies;

3. Student discipline matters requiring Board review;

4, Federal, state, local, and private grant program documentation, including, but not limited
to, documentation for Local Educational Agency Plan and Title I compliance;

5. Board of Directors and Executive Committee meeting minutes;

6. Quarterly financial statements;

7. CEOQ evaluation recommendation;

8. CEO and CFO compensation recommendation;

9. Changes to and new salary schedules and bands that fall within the Board approved

organizational budget;
10. Organizational and routine compliance policies;
11. Local Control and Accountability Plans for each individual Aspire school,

12.  Construction project budgets for any project less than $2M; and
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13. Urgent matters that arise unexpectedly between board meetings

Aspire encourages all stakeholders to participate in and share responsibility for the educational
process and educational results. In order to achieve this important end, pursuant to Education
Code (EC) Section 52852, the Charter School shares local control with a School Site Council
(SSC). The SSC is comprised of the principal and representatives of teachers, other school
personnel, and parents of students attending the school; in secondary schools, students
themselves may be part of the group. The group is generally responsible for assessing the needs
of the students, analyzing student data to make programmatic recommendations, collaborating on
the development of the LEA’s Local Control Accountability Plan, reviewing and allocating
available supplemental categorical funds, and working with other school committees. The SSC is
an integral part of the success of the students and the school as a whole; however, there are
certain areas that NOT the scope of the SSC:

Management of the school

Policy-making

Political organizing

Fundraising

Socializing

Personnel recommendations and decisions

Additionally, in order to encourage and support stakeholder involvement, each school’s
website contains the following information in both Spanish and English:

1. Timely notices of board meetings and other school committee meetings that involve
parents.

2. Meetings held/interpreted in Spanish and English.

3. Opportunities to share thoughts and opinions through email and ParentSquare, the
interactive parent communication platform used by the school.

4. Short summaries of issues, ideas, and decisions of school committees

5. At least two opportunities for parents to give detailed input on the Local Control
Accountability Plan

As the leader of the school, the principal also plays a vital role in the success of the SSC
and all stakeholder involvement. The Principal is responsible to ensure clear communication, a
fair voting and/or voice process, timely budgeting, careful agenda creation, essential resources
and training, collaboration on stakeholder priorities and concerns, and guidance for the overall
implementation and success of the group.

Parent volunteering is not a condition of admission and/or continued enrollment at the Charter
School, but the school welcomes parents to participate in morning meetings, assemblies, open
houses, parent education nights, volunteer opportunities, field trips, Coffees with the Principal,
School Site Council, and ELAC meetings.
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According to EC 47605.6(n), a charter school may encourage parental involvement, but shall
notify the parents and guardians of applicant pupils and currently enrolled pupils that parental
involvement is not a requirement for acceptance to, or continued enrollment at, the charter school.

In order to ensure that parents understand that there is no volunteering requirement, information
will be sent home via ParentSquare in English and in Spanish. Additionally, the print out of the
ParentSquare message will be printed in English and Spanish and sent home with each student.
Further, at each meeting that parents attend, this announcement will be reiterated.

Additional Opportunities for Family Involvement

1.

2.

Exhibition panels — Families may sit on panels to judge student work.

School and staff evaluations — Families complete a survey each year evaluating the
strengths and weaknesses they identify with the program at The Charter School.

Student-led conferences — Students will lead conferences on their work during the year
to keep their families informed.

Volunteer Opportunities — Various opportunities will arise for families to volunteer,
such as helping in classrooms, leading extra-curricular activities, assisting in event
planning, attending study trips, and serving on family committees. Parent volunteering
is not a condition of their child’s admission/enrollment and/or continued enrollment
within the Charter School.

Fundraising — Families and community members may work with The Charter School to
raise additional resources to support students and The Charter School program.

Advocacy — Families and community members communicate The Charter School
design and outcomes to the public, educators and policy makers and advocate for
necessary policies and resources.

Aspire Board of Directors meetings (including Executive and Compensation
Committee meetings) — Families and community members are welcome to the Board
meeting. In compliance with the Brown Act as applicable, Aspire posts the agenda for
Aspire Board of Directors meetings at least 72 hours prior to the meeting.

In addition to mid-year and end of year surveys, the Charter School holds two teacher
Town Halls and two family information nights to obtain input on the education program
and LCAP goals.

Addressing Family Concerns and Complaints
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Aspire has established a formal complaint process to address any family complaints about the
employees or employment practices of the organization. Aspire has issued a Uniform Complaint
Procedure Policy and a Community Complaint Form, which can both be found in Appendix XIII.
Finally, Aspire is committed to providing a safe, discrimination-free and harassment-free
education to its students. To help achieve this important end, Aspire has established a formal
Discrimination/Harassment Policy and Complaint Procedure, attached in Appendix XIV.

Element 5
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“The qualifications to be met by individuals to be employed by the charter school.”” (Ed. Code 8
47605(b)(5)(E).)

EQUAL EMPLOYMENT OPPORTUNITY

Charter School acknowledges and agrees that all persons are entitled to equal employment
opportunity. Charter School shall not discriminate against applicants or employees on the basis
of race, color, religion, sex, gender, gender expression, gender identity, sexual orientation,
pregnancy, national origin, ancestry, citizenship, age, marital status, physical disability, mental
disability, medical condition, genetic information, military and veteran status, or any other
characteristic protected by California or federal law. Equal employment opportunity shall be
extended to all aspects of the employer-employee relationship, including recruitment, selection,
hiring, upgrading, training, promotion, transfer, discipline, layoff, recall, and dismissal from
employment.

ESEA/ ESSA AND CREDENTIALING REQUIREMENTS

Charter School shall adhere to all State and federal requirements that are applicable to
teachers and paraprofessional employees. Charter School shall ensure that all teachers meet
applicable state requirements for certificated employment, including the provisions of Education
Code section 47605(1). Charter School shall maintain current copies of all teacher credentials and
make them readily available for inspection.

As part of the Fall Information Update, Charter School will notify the District in writing
of the application deadline and proposed lottery date. Charter School will ensure that all
application materials will reference these dates as well as provide complete information regarding
application procedures, key dates, and admissions preferences and requirements consistent with
approved charter.”

OBLIGATION TO REPORT TO CALIFORNIA COMMISSION ON TEACHER
CREDENTIALING

Charter School shall comply with Education Code section 44030.5 with respect to
reporting the change in employment status to the California Commission on Teacher
Credentialing where the change of employment status is a result of an allegation of misconduct,
or while an allegation of misconduct is pending, and with Education Code section 44939.5
regarding the reporting of egregious misconduct.

EMPLOYMENT OF FELONS

The Charter School shall comply with the provisions of Education Code section 44830.1
and 45122.1 with respect to the employment of persons convicted of violent or serious felonies.
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Aspire will recruit professional, effective, and qualified personnel to serve in
administrative, instructional, instructional support, and non-instructional support capacities.
Aspire believes that all of its employees play a key role in creating a successful learning
environment and will recruit qualified employees throughout the organization. Aspire
recognizes that employment is voluntary, and the Aspire Board of Directors shall not require any
employee to be employed at an Aspire school. The Charter School will conduct background
checks on employee candidates to provide for the health and safety of The Charter School’s
faculty, staff, and pupils and the academic success of the pupils. Aspire’s Human Capital
department, along with the Director of Employee Services and the Controller, shall monitor
compliance with this policy. Employees will meet specific qualifications for employment as
outlined in their job descriptions. Teachers at each school will meet all requirements for
employment set forth in applicable provisions of law, including authorization requirements
outlined in Section 47605(1) of Charter Schools Act and the Elementary and Secondary
Education Act. As provided in the Charter Schools Act, The Charter School may choose not to
require credentials for teachers in non-core, non-college-prep courses (e.g. music, physical
education, various electives, etc.) or as authorized under Education Code 844258.3. The
educational and skill level qualifications and job descriptions of teachers to be employed in The
Charter School shall meet the educational goals as outlined in this charter.

Chief Executive Officer

The CEO is responsible for the strategic direction and success of the organization across all
states and regions.

Aspire does not have a set of specific required background knowledge and qualifications for the
CEO. The following characteristics are generally part of what makes an ideal CEO for Aspire:

e Experience in the charter sector, leading charter management organizations of significant
size.

e Proven ability to lead the organization through its next phase of growth and to its next
level of student achievement.

e Ability to inspire and maintain a strong organizational culture across Aspire.

Bay Area Area Superintendent

Overall responsibility for “dual bottom line” (academic and fiscal results) of all schools in
geographic area. Oversees education program implementation, operations, fiscal management,
and human resource management. Support principals in ensuring results and growth. Uphold
the mission and values established by Aspire Public Schools.

Required knowledge, skills, and abilities:
e Demonstrated success as an instructional leader and in the professional development of
teachers and principals
e Demonstrated command of the intricacies of school operations and planning
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e Exceptional management skills including planning, directing, reporting, budgeting and
administrative responsibilities

e Knowledge of characteristics of successful schools and how to implement them

e Knowledge of California school finance

e Strong problem analysis and problem resolution at both a strategic and functional level

e Proven leadership skills with the ability to attract, develop and inspire a team; exceptional
ability to bridge and enhance cooperative working relationships

e Demonstrated budget management responsibility

e Entrepreneurial passion

Required educational level:
e Master’s Degree or Ph.D. in education

Required experience:
e 5+ years teaching
e 5+ years in school administration at the district level
e 5+ years experience as a principal

Principal Qualifications

The Charter School’s Principal will be the instructional leader at The Charter School and
will be responsible for helping The Charter School and students achieve the outcomes outlined in
this charter petition. Principal applicants are first screened by the Area Superintendent; if move
on, phone screened by the regional recruiter; if move on, participate in a panel interview with
lead teachers and other principals; if move on, participate in a panel interview with students,
parents and community members that have a presence at the school site. A biography of The
Charter School’s Principal is attached in Appendix XV. The Principal will have the following
qualifications:

Required knowledge, skills, and abilities:

= Demonstrated commitment to students and learning

= Demonstrated knowledge of curriculum development and program design

= In-depth experience developing teachers

= Strong experience in performance assessment

= Excellent communication, presentation and interpersonal skills with demonstrated
ability to write clearly and persuasively

= Excellent organization, time management and follow-up skills; high sense of
urgency; demonstrated ability to successfully handle multiple projects concurrently;
ability to work as a team

= Strong community-building skills

= Entrepreneurial passion

= Demonstrated P&L responsibility

= Computer and Internet search skills

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 93 of 157



Required educational level:
= Bachelors degree
= Masters or Ph.D. in Education preferred

Required experience:
= 7 plus years teaching and administrative experience
= 3 plus years working with urban students as a full-time teacher preferred

Office Manager Qualifications

The Office Managers are responsible for overall front office activities, will report to the
Principal, and will work with students, parents, and outside parties. The Office Manager will
have the following qualifications:

Required knowledge, skills, and abilities:

= Strong organizational, time management and multi-tasking skills

= Strong interpersonal and communication skills

= Expedience in office management

= Ability to work with constant interruptions and remain focused; understand and carry
out oral and written instructions; learn new procedures and upgrade skills in order to
meet changing job conditions

= Ability to work independently as well as with a team

= Professional appearance and manner

= Knowledge of Ed Code preferable (or interest in learning)

= Fluency in Spanish - highly desirable

Required educational level:
. A.A. degree or equivalent work experience

Required experience:
. 4 plus years in fast-paced administrative support position
. Experience in school front office preferable
. Proficiency with Microsoft Office
. Some supervisory experience preferred

Teacher Qualifications
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Criteria for the selection of teachers are adapted from the five standards used for
certification from the National Board for Professional Teaching Standards. During the hiring
process, candidates are evaluated using these standards:

Committed to students and learning
Knowledgeable about their subject matter
Skilled in management of learning
Reflective in their practice
Community-oriented

a ks~ ownE

In addition, teachers of core, college preparatory courses at each Aspire school will be
required to hold a valid California authorization similar to that which a teacher in other public
schools would be required to hold. Teachers who are hired to teach a specific subject (e.g. math)
will be required to hold a subject-specific authorization. In accordance with Education Code
Section 47605(1), flexibility shall be given with regard to noncore, noncollege preparatory
courses.

Teacher Hiring

As a public charter school organization with a clearly defined focus, Aspire tends to
attract educators interested in working in more accountable, innovative, collaborative
environments—teachers and principals who are themselves educational entrepreneurs. A
rigorous and sound process for selecting from the pool of teacher candidates is essential.
Aspire’s multiple-stage approach includes: a resume screen; interview with a site hiring
committee (discussed below); demonstration lesson with students; and reference checks.

The Principal will be in charge of making School hiring decisions and may have the
opportunity to work with other staff and community members in making these decisions. The
Charter School may utilize a hiring team that includes some or all of the following individuals:

= Principal: Chairs the hiring committee and makes all final decisions on hiring for The
Charter School.

= Business/Office Manager: Helps organize the process and paper trail, including:
scheduling candidates for interviews and demonstration lessons; collecting score
sheets; coordinating with current staff or participating students for demonstration
lessons; and sending declined candidates’ paperwork to Aspire’s Home Office.

= Teachers: Actively participate in evaluating candidates through interview and
demonstration lesson observation.

= Parents: Actively participate in evaluating candidates through the interview process,
observe demonstration lessons and provide input.
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Other Jobs at the School

Below are other positions that contribute to the daily functioning of the Charter School. The
selection process for all school site positions is first a screening from a regional recruiter, followed
by an interview by the direct supervisor for the role and an optional team interview.

Building Manager
Required knowledge, skills, and abilities:

Knowledge of safe and efficient use of cleaning materials, chemicals, tools and
equipment

Ability to guide and support facility staff

Ability to work independently

Ability to communicate effectively in verbal and written form, with both students and
adults

Ability to maintain simple records

Ability and willingness to meet the physical requirements necessary to perform the
required duties, including ability to lift, carry, push, pull and move heavy objects on a
regular basis

Ability to interact appropriately with children of different ages

Required educational level:

None

Required Experience

1-3 years of janitorial experience preferred but not required

Essential Duties and Responsibilities

Oversees and supports the Assistant Building Manager

Clean classrooms, rest rooms, hallways, multipurpose room, offices and all interior
rooms during the day

Set up and clean dining area before, between, and during breakfast and/or lunch periods
Respond to emergency cleanups during the day, such as clogged drains and spills
Perform minor routine maintenance, including touch-up painting, replacing lights, etc.
Perform routine grounds-keeping duties, including picking up litter, weeding, mowing
the lawn

Coordinate and manage night cleaning service and contractors to ensure building and
grounds are well-cleaned and maintained, and a regular schedule of major cleaning is
kept (e.g. polishing floors, steam cleaning carpets, etc.)

Order cleaning and building supplies

Set up and arrange furniture for assemblies, meetings and special events

May be responsible for locking and unlocking doors, windows and gates, and turning
security system on/off

Identify any major security or safety hazards and major repair needs
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e  Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior

e  Perform other related duties as required and assigned

After School Educator
Required knowledge, skills, and abilities:
e  Ability to effectively implement curricula and program activities
e  Ability to effectively manage classroom activity and promote responsible student
behavior and decision-making
e  Knowledge of child and/or youth development concepts and different learning styles;
demonstrated enthusiasm for working with young people
e  Ability and willingness to reflect and improve own performance, including developing
knowledge of Aspire Instructional Guidelines and participating in Aspire professional
development
e  Proficiency in use of computer technology and the internet

Required educational level:
e  Associate’s degree or 48 units of college credit

Required Experience
e  Experience working with children or youth in a school or community-based setting
e 1+ year as a teacher, teacher intern, or teaching assistant preferred

Essential Duties and Responsibilities
e  Maintains a safe and effective environment for academic instruction and/or enrichment
activities
o Effectively manages student classroom behavior to ensure all students are fully
engaged in learning
o Complies with all safety and other regulatory and/or funder requirements
e  Delivers high-quality instruction in assigned academic or enrichment content areas
which is developmentally appropriate; differentiates instruction to meet individual
student needs
0 Under the guidance of the Afterschool Director or other assigned staff,
implements regular assessments and analyzes student performance data to drive
lesson planning and monitor student progress
o Collaborates with other afterschool staff, school day teachers and outside service
providers to identify unique student needs, diagnose and address learning
challenges, and share information about student progress
0 As needed, provides whole class, small group and individualized instruction to
students
e  Creates an environment of high expectations for learning, student behavior and staff
professionalism
o0 Fosters a program culture of high expectations that includes college preparation
for all students
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o Collaborates with Aspire team members to shares best practices and improve own
and others’ instructional skills, including actively participating in professional
development, training and coaching opportunities

0 Supports regular communications with parents/families to engage them in the
afterschool program to help support student success

e  Fulfills all administrative requirements, including tracking daily student attendance, in
accordance with Aspire procedures

e  Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior

e  Performs other related duties as required and assigned

Counselor
Required knowledge, skills, and abilities:
e  Demonstrated commitment to students and learning
e  Experience with students in applicable grade level
e  Excellent communication, presentation and interpersonal skills with demonstrated
ability to write clearly and persuasively and interact effectively with different audiences
e  Excellent organization, time management and follow-up skills; high sense of urgency;
demonstrated ability to successfully handle multiple cases concurrently
e  Ability to work as a part of a team
e  Demonstrates ability to adjust to and use new approaches in the performance of his/her
duties
e  Deals with obstacles and constraints positively
e  Bilingual - Spanish
e  The ability to perform the following duties is highly desirable:
0 Supervise MSW level interns/PPS Interns
0 Supervise additional MSW level employees pursuing their clinical licensure in
CA

Required educational level:
° Master’s Degree in Counseling/Social Work or related discipline

Required Experience
° PPS Credential or Eligibility for PPS Credential

Essential Duties and Responsibilities

° Possess an extensive knowledge of a variety of forms of intervention and prevention
models for both individuals and group therapeutic settings (ex: CBT, Play Therapy)
° Create and implement therapeutic interventions for the purposes of fostering better

mental health and positive learning environments for all students at Aspire
e  Collaborate with school on universal interventions for students such as peer mediation,
conflict mediation, etc.
e Foster healthy families through community and school programming, including, but not
limited to: parent education and community service
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Create and maintain relationships with outside agencies to help foster better learning
and support for the students of Aspire and their families

Provide crisis counseling and referrals for students as needed

Consistently and routinely update case files for students under their care

Continually improve social work skills by seeking our constructive feedback and
professional development opportunities

Exhibit positive rapport with students

Possess a thorough understanding of and abide by the NASW Code of Ethics

Create positive and consistent communication with Aspire staff and administration
about social work goals and processes

Attend all staff meetings

Attend IEP and inter-departmental meetings for students receiving counseling services
Supervise counseling trainees/interns as necessary

Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior

Perform other related duties as required and assigned

Education Specialist Mild/Moderate/Severe
Required knowledge, skills, and abilities:

Knowledge of special education principles, concepts, methodologies, and
documentation requirements

Knowledge of special education assessment, planning, instruction, and evaluation
Knowledge of child cognitive development and different learning styles

Ability and willingness to implement students’ IEPs

Ability and willingness to reflect and improve

Flexibility and ability to adapt to changing conditions; ability and good judgment to
take initiative to modify activities

Strong written and verbal communication skills; ability to collaborate with general
education and special education colleagues, parents and community

Special Education Experience

Ability to work independently as a self-starter in a new organization

Ability to excel as a member of a team

Ability to work with an ethnically and economically diverse student body

Required educational level:

Current California Education Specialist (Mild/Moderate or Moderate/Severe)
authorization required
Bachelor’s Degree required; Master’s Degree preferred

Required Experience

2+ years working with students which special needs in an educational setting required

Essential Duties and Responsibilities

Administer academic diagnostic tests
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Participate as a member of a team to identify the needs and specific goals and objectives
of each child’s IEP

Instruct students with IEPs for the purpose of developing appropriate academic and
interpersonal skills

Consult and articulate with faculty and parents via meetings, phone, and email regarding
the needs and progress of students

Create and maintain notifications, records, files, and reports as required by federal, state,
and SELPA regulations

Maintain knowledge of current regulations pertaining to special education

Participate in Student Study Team meetings and follow up plans as needed

Collaborate with faculty to ensure that students modifications and accommodations are
being appropriately implemented in the general education classroom

Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior

Perform other related duties as required and assigned

School Psychologist
Required knowledge, skills, and abilities:

Demonstrated commitment to students and learning

Experience with students grades K-6

Excellent communication, presentation and interpersonal skills with demonstrated ability
to write clearly and persuasively and interact effectively with different audiences
Excellent organization, time management and follow-up skills; high sense of urgency;
demonstrated ability to successfully handle multiple cases concurrently

Ability to work as a part of a team

Demonstrates ability to adjust to and use new approaches in the performance of his/her
duties

Deals with obstacles and constraints positively

Spanish bilingual preferred, but not required

Required educational level:

Bachelor’s degree; Master of Science in Psychology or Sociology
Pupil Personnel Services Credential

Required Experience

School Psychologist Intern also acceptable

Essential Duties and Responsibilities

Provide individual and group services to children that emphasize improved educational
performance and/or conduct

Screen and evaluate referred children including selecting appropriate instruments,
administering tests, observations, and writing reports which state the evaluation findings
and provide for educational program recommendations
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e  Participate as a member of the IEP team, contributing evaluation findings and
collaborating with all members of the team to develop education plans

e  Collaborate with school staff around Rtl implementation, Student Study Team meetings,
and Aspire wide Crisis planning

e Consult with  parents, teachers, and other staff regarding any
accommodations/modifications needed for a specific child

e  Maintain appropriate data on students, including present levels of performance and
intervention strategies

e  Establish and monitor necessary caseloads, work with schools and other staff to plan
assessments and meetings; submit records, reports, and assignments promptly and
efficiently

e  Supervise Psychology interns as necessary

e  Demonstrate knowledge of, and support, Aspire Public Schools mission, vision, value
statements, standards, policies and procedures, operating instructions, confidentiality
standards, and the code of ethical behavior

e  Perform other related duties as required and assigned

Professional Development

Once teachers are hired, Aspire invests in their continued professional development.
Teachers new to Aspire participate in regional trainings to become fluent in the Aspire education
program; Aspire culture, literacy instruction, math instruction, rigorous interdisciplinary
instruction, parent engagement and time with other team members examining student data.

In addition, Aspire conducts formal and informal observations of instructional practice.
Teachers receive frequent observations from a trained observer throughout the year grounded in
Aspire’s instructional rubric, the Aspire Student Learning Framework (ASLF). Originally based
on TNTP’s Core Teaching Rubric, the ASLF includes five domains that describe student
academic behaviors and outcomes in effective Aspire classrooms. Each domain includes a
separate list of instructional strategies, known as Core Teacher Skills, that teachers may utilize to
improve student performance in the given area of focus. The Aspire Student Learning
Framework is attached in Appendix XV.
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Element 6

“The procedures that the charter school will follow to ensure the health and safety of pupils and
staff. These procedures shall include the requirement that each employee of the charter school
furnish it with a criminal record summary as described in Section 44237.” (Ed. Code §
47605(b)(5)(F).)

HEALTH, SAFETY AND EMERGENCY PLAN

Charter School shall have a comprehensive site-specific Health, Safety and Emergency Plan,
including but not limited to the acquisition and maintenance of adequate onsite emergency
supplies, in place prior to beginning operation of Charter School each school year.

Charter School shall ensure that all staff members receive annual training on Charter School’s
health, safety, and emergency procedures, including but not limited to training on blood borne
pathogens, and shall maintain a calendar for, and conduct, emergency response drills for
students and staff.

Charter School shall provide all employees, and other persons working on behalf of Charter
School who are mandated reporters, with annual training on child abuse detection and
reporting, which shall occur within the first six weeks of each school year, or within the first six
weeks of a person’s employment if employed after the beginning of the school year, in
accordance with the requirements of AB 1432 (2014).

Charter School shall stock and maintain the required number and type of emergency epinephrine
auto-injectors onsite and provide training to employee volunteers in the storage and use of the
epinephrine auto-injector as required by SB 1266 (2014).

Charter School shall comply with the requirements of Education Code section 49475 regarding
concussions/head injuries with respect to any athletic program (as defined in Education Code 8§
49475) offered by or on behalf of Charter School.

Charter School shall periodically review, and update and/or modify as necessary, its Health,
Safety and Emergency Plan, and keep it readily available for use and review upon CSD request.

In order to provide safety for all students and staff, Aspire has adopted and implemented
full health and safety procedures and risk management policies at each school site in consultation
with its insurance carriers and risk management experts. The Charter School’s safety plan is
attached in Appendix XVII.

Blood borne Pathogens

The Charter School shall meet state and federal standards for dealing with blood borne
pathogens and other potentially infectious materials in the workplace. Whenever exposed to
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blood or other bodily fluids through injury or accident, staff and students shall follow the latest
medical protocol for disinfecting procedures.

FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA)

Charter School, including its employees and officers, shall comply with the Family Educational
Rights and Privacy Act (FERPA) and Education Code section 49060 et seg. at all times.

CRIMINAL BACKGROUND CLEARANCES AND FINGERPRINTING

Charter School shall comply with all requirements of Education Code sections 44237 and
45125.1. Charter School shall designate and maintain at all times at least one Custodian of
Records duly authorized by the California Department of Justice.

Charter School shall maintain on file and available for inspection evidence that (1) Charter
School has performed criminal background checks and cleared for employment all employees
prior to employment; (2) Charter School has obtained certification from each of its contracting
entities/independent contractors that the entity/contractor has conducted required criminal
background clearances for its employees prior to provision of school site services and/or any
contact with students and has requested subsequent arrest notification service; and (3) Charter
School has performed criminal background checks and cleared for service all volunteers not
directly supervised by staff and who may have contact with students. Charter School shall also
ensure that it requests and receives subsequent arrest notifications from the California
Department of Justice for all employees and volunteers not directly supervised by staff. Upon
request, Charter School shall provide a copy of Department of Justice confirmation of Custodian
of Records status for each Custodian of Records.

Charter School shall comply with the requirements set forth in Education Code section 44939.5
regarding the reporting of egregious misconduct committed by certificated employees.

Procedures for Background Checks

Employees, volunteers, and contractors of The Charter School will be required to submit
to a criminal background check and to furnish a criminal record summary as required by
Education Code Sections 44237 and 45125.1. New employees not possessing a valid California
Teaching Credential must submit two sets of fingerprints to the California Department of Justice
for the purpose of obtaining a criminal record summary. Aspire’s Human Resources department,
along with the Director of Employee Services and the Controller, shall monitor compliance with
this policy.

Charter School shall provide all employees, and other persons working on behalf of Charter
School who are mandated reporters, with annual training on child abuse detection and reporting,
which shall occur within the first six weeks of each school year, or within the first six weeks of a
person’s employment if employed after the beginning of the school year, in accordance with the
requirements of AB 1432 (2014).
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Role of Staff as Mandated Child Abuse Reporters

All non-certificated and certificated staff will be mandated child abuse reporters and will
follow all applicable reporting laws. All staff, including teaching and non-teaching shall be
mandated child abuse reporters, and will be required to complete SafeSchools online training
“Child Abuse: Mandatory Reporting (full course)” and will follow all applicable reporting laws

Tuberculosis Testing

The Charter School’s faculty and staff will be tested/examined for tuberculosis prior to
commencing employment and working with students as required by Education Code Section
49406.

IMMUNIZATION AND HEALTH SCREENING REQUIREMENTS

Charter School shall require all employees, and any volunteer or vendor/contracting entity
employee who may have frequent or prolonged contact with students, to undergo a risk
assessment and/or be examined and determined to be free of active tuberculosis (TB) within the
period of 60 days prior to employment/service, in accordance with Education Code section
49406. Charter School shall maintain TB clearance records and certifications on file.

Charter School shall comply with all federal and state legal requirements related to student
immunization, health examination, and health screening, including but not limited to screening
for vision, hearing, and scoliosis, to the same extent as would be required if the students were
attending a non-charter public school. Charter School shall maintain student immunization,
health examination, and health screening records on file.

Immunizations

All of The Charter School’s students enrolled and staff will be required to provide
records documenting immunizations as is required at public schools pursuant to Health and
Safety Code Sections 120325-120375, and Title 17, California Code of Regulations Sections
6000-6075.
Medication in School

The Charter School will adhere to Education Code Section 49423 regarding administration

of medication in school and will abide by all guidance as issued by the California Department of
Education and applicable law.

Vision, Hearing, and Scoliosis
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The Charter School will adhere to Education Code Section 49450, et seq., regarding vision,
hearing, and scoliosis screening as applicable to the grade levels served by The Charter School.

Charter School shall stock and maintain the required number and type of emergency epinephrine
auto-injectors onsite and provide training to employee volunteers in the storage and use of the
epinephrine auto-injector as required by SB 1266 (2014).

Charter School shall comply with the requirements of Education Code section 49475 regarding
concussions/head injuries with respect to any athletic program (as defined in Education Code §
49475) offered by or on behalf of Charter School.

Charter School shall periodically review, and update and/or modify as necessary, its Health,
Safety and Emergency Plan, and keep it readily available for use and review upon CSD request.

Emergency Preparedness

The Charter School shall adhere to Emergency Preparedness Procedures drafted
specifically to the needs of The Charter School. These procedures shall include, but not be
limited to the following responses: fire, flood, earthquake, terrorist threats, and hostage
situations. If assuming a facility that was previously used as a school site, any existing
emergency preparedness plan for The Charter School site may be used as a starting basis for
updating the procedures for The Charter School.

SAFE PLACE TO LEARN ACT

Charter School shall comply with all applicable requirements of the Safe Place to Learn Act,
Education Code section 234 et seq.

Competitive Athletics

Charter School shall comply with the requirements of Education Code section 221.9 with respect
to the disclosure requirements regarding competitive athletics, and shall comply with the
requirements of Education Code section 33479.1 et seq. with respect to any athletic program
that if offers, as well as Education Code section 49475 et seq. with respect to institution of a

concussion protocol.
[AL]

Gun-Free Schools Act
Charter School shall comply with the federal Gun-Free Schools Act.
TOBACCO USE PREVENTION

Charter School shall enact policies to prohibit the use of Tobacco near its school site in
accordance with the provisions of California Health and Safety Code section 104495.
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SUICIDE PREVENTION POLICY (GRADES 7-12)

Charter School shall adopt, at a regularly scheduled meeting, a policy on pupil suicide prevention
in Grades 7 through 12 inclusive, pursuant to Education Code section 215.

TRANSPORTATION

The Charter School shall meet the requirements of Education Code section 39831.3 with respect
to any transportation services provided to or from school or a school activity.

DATA PRIVACY

Charter School shall take the required steps to protect the data privacy of its pupils, including
but not limited to complying with the requirements of Education Code section 49073.6 with
respect to any maintenance of any information obtained from social media in its pupil records.

OTHER REQUIREMENTS

Charter School shall comply with the requirements of Education Code section 33133.5 with
respect to notifying pupils of the appropriate telephone number to call to report child abuse or
neglect, and Education Code section 51900.6 with respect to the age-appropriate content in
sexual abuse and sexual assault awareness and prevention.

Drug Free/Alcohol Free/Smoke Free Environment

The Charter School shall function as a drug, alcohol and tobacco free workplace.
Asbestos

The Charter School shall occupy facilities that comply with the Asbestos requirement as
cited in the Asbestos Hazard Emergency Response Act (AHERA), 40CFR part 763. AHERA
requires that any building leased or acquired that is to be used as a school or administrative
building shall maintain an asbestos management plan.
Facility Safety

The Charter School shall comply with Education Code Section 47610 by either utilizing
facilities that are compliant with the Field Act or facilities that are compliant with the California
Building Standards Code. The Charter School agrees to test sprinkler systems, fire
extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in an
operable condition at all times. The Charter School shall conduct fire drills as required under
Education Code Section 32001.

Comprehensive Sexual Harassment Policies and procedures
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The Charter School is committed to providing a school that is free from sexual
harassment, as well as any harassment based upon such factors as race, religion, creed, color,
national origin, ancestry, gender, immigration status, age, medical condition, marital status,
sexual orientation, or disability. Aspire has developed a comprehensive policy to prevent and
immediately remediate any concerns about sexual discrimination or harassment at The Charter
School (including employee to employee, employee to student, and student to employee
misconduct).

SUICIDE PREVENTION POLICY

Aspire Public Schools’ Suicide Prevention Policy for all grades meets the requirements of
Education Code Section 215 and to California Bill 2246

Element 7
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“The means by which the school will achieve a racial and ethnic balance among its pupils that is
reflective of the general population residing within the territorial jurisdiction of the school district
to which the charter petition is submitted.”” (Ed. Code § 47605(b)(5)(G).)

Aspire will strive to ensure that the student population of The Charter School will be
reflective of the general population residing within the territorial jurisdiction of the District.
Aspire will monitor the racial and ethnic balance among its students on an annual basis and will
engage in a variety of means and strategies, including monitoring and revising its student
outreach plan to achieve a racially and ethnically diverse student population These strategies will
include:

e Developing an enrollment timeline and process that allows for a broad-based recruiting
and application process,

e Engaging in outreach efforts and making presentations via neighborhood groups,
community organizations, churches, other leadership organizations, and local preschools.

e Advertising openings through marketing brochures, posting flyers in neighborhoods,
distributing flyers at local grocery stores, and/or TV/radio public service announcements
targeted towards diverse populations, and when needed, in various languages.

e All outreach and recruiting efforts are done in English and Spanish.

Hosting open houses to provide information on the school’s curriculum and program.

e Recruiting for all student populations, including academically low-achieving and
economically disadvantaged students.

The Charter School is committed to ensuring that all students and families involved with
our outreach and process are made to feel welcome and respected. Aspire shall not discriminate
on the basis of the characteristics listed in Section 220 (actual or perceived disability, gender,
gender identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or
any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55
of the Penal Code or association with an individual who has any of the aforementioned
characteristics). Aspire is committed to upholding the District’s ethnic balance goal, and the
school’s outreach and recruitment efforts described above will support this.
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Element 8

“Admission requirements, if applicable.” (Ed. Code § 47605(b)(5)(H).)

DOCUMENTATION OF ADMISSIONS AND ENROLLMENT PROCESSES

Charter School shall maintain complete and accurate records of its annual admissions and
enrollment processes, including but not limited to documentation of implementation of lottery
and waitlist criteria and procedures in accordance with the terms of the Charter. These records
shall be made available to the District upon request.

Charter School shall also comply with the following requirements of Education Code section
47605(d)(2)(B)(i)-(iv):

(i) Each type of preference shall be approved by the chartering authority at a public hearing.

(i) Preferences shall be consistent with federal law, the California Constitution, and Section
200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities,
academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless
pupils, or pupils who are economically disadvantaged, as determined by eligibility for any free
or reduced-price meal program, foster youth, or pupils based on nationality, race, ethnicity, or
sexual orientation.

(iv) Preferences shall not require mandatory parental volunteer hours as a criterion for
admission or continued enrollment.

HOMELESS AND FOSTER YOUTH

Charter School shall adhere to the provisions of the McKinney-Vento Homeless Assistance Act
and ensure that each child of a homeless individual and each homeless youth has equal access to
the same free, appropriate public education as provided to other children and youths. Charter
School shall provide specific information, in its outreach materials, websites, at community
meetings, open forums, and regional center meetings, that notifies parents that Charter School is
open to enroll and provide services for all students, and provides a standard District contact
number for access to additional information regarding enrollment. Charter School shall comply
with all applicable provisions of Education Code sections 48850 — 48859 with respect to foster
children and homeless youth.

NON-DISCRIMINATION
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Charter School shall not require a parent/legal guardian/student to provide information
regarding a student’s disability, gender, gender identity, gender expression, nationality, legal or
economic status, primary language or English Learner status, race or ethnicity, religion, sexual
orientation, or any other characteristic that is contained in the definition of hate crimes set forth
in section 422.55 of the Penal Code, or any other information that would violate federal or state
law, prior to admission, participation in any admissions or attendance lottery, or pre-enrollment
event or process, or as a condition of admission or enrollment. Charter School may request, at
the time of, and as part of, conducting its lottery process, the provision of information necessary
to apply specific admissions preferences set forth in this Charter.

Charter School shall not request or require submission of a student’s IEP, 504 Plan, or any
other record or related information prior to admission, participation in any admissions or
attendance lottery, or pre-enrollment event or process, or as a condition of admission or
enrollment.

PARENT ENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective or enrolled student
to perform volunteer service hours, or make payment of fees or other monies, goods, or services
in lieu of performing volunteer service, as a condition of his/her child’s admission, continued
enrollment, attendance, or participation in the school’s educational activities, or otherwise
discriminate against a student in any manner because his/her parent cannot, has not, or will not
provide volunteer service to Charter School.

Aspire will be nonsectarian in its programs, admission policies, and all other operations, and will
not charge tuition nor discriminate against any student based upon any of the characteristics
listed in Education Code Section 220 (actual or perceived disability, gender, nationality, race or
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an
individual who has any of the aforementioned characteristics).

Aspire shall admit all pupils who reside in the State of California who wish to attend The
Charter School subject to the provisions set forth below. No test or assessment shall be
administered to students prior to acceptance and enrollment into The Charter School. Aspire will
comply with all laws establishing minimum and maximum age for public school attendance in
charter schools.

The Aspire application process is comprised of the following:

e Completion of a Student Interest Form for each child who is interested in attending
The Charter School

Applications will be accepted during a publicly advertised open application period each
year for enrollment in the following school year. Following the open enrollment period each year,
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applications shall be counted to determine whether any grade level has received more applications
than availability. In the event that this happens, The Charter School will hold a public random
drawing to determine enrollment for the impacted grade level. All students who are currently
enrolled in the Charter School from the previous school year will be exempt from the lottery.
Enrollment preferences in the case of a public random drawing shall be as follows:

Children of Aspire Regular, Full-time employees

Siblings of students already admitted to the Charter School

Children of founding families

Students who are eligible for free or reduced-price meals

All students who seek to continue their preparation and readiness for college from
other Aspire schools

Children residing within the District

e All other students who reside in the state of California

All names will be drawn randomly to determine the students who are accepted and those
who are on the waitlist. The order of names drawn will determine the order of names on the
waitlist. At the conclusion of the public random drawing, students who were accepted will be
notified by the Charter School Office/Business Manager phone, email, and mail within two days
and asked to register within two weeks for the upcoming school year online or in person. All
students who were not granted admission due to capacity shall also be contacted and told their
number on the waitlist. This waitlist will be posted in a public place in the school and will allow
students the option of enrollment in the case of an opening during the current school year. As
openings become available, the Office/Business Manager will offer enrollment to students in the
order as listed on the waitlist through the online enroliment system.

In no circumstance will a waitlist carry over to the following school year.

Upon confirmation that a student has secured a spot at The Charter School, parents must submit
a completed Registration Form usually within two weeks. Every effort will be made to contact
the parents and ensure that the forms are submitted in a timely fashion. The Charter School’s
Office Manager will also help any parents who need assistance in completing the lottery and/or
registration forms, and the school will keep written records of the lottery forms, procedures,
accepted lists, and waitlists for a period of one year.

Founding Parents/Founder Family Preference

1.1 “Founding Period”: The applicable time period in which an individual can be deemed a
Founding Parent/Founder is the specific period during which the charter petitioner team is
developing the charter school through the school’s first day of instruction. The petitioners
must submit to the Charter Schools Division documentation establishing an official start
of founding period at the time of charter petition submission (i.e., typically 12-18 months
prior to charter approval; reflected in board minutes). A school may not add to the
founding group after the first day of instruction.
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1.2 “Founding Parent/s” or “Founders” are respectively defined as parent/s or legal guardian/s or
individuals who contribute substantial personal time and effort to develop the new charter
school during the established Founding Period as noted in subsection 1.1. There shall be
no requirement that Founding Parents/Founders contribute funds as a part of their
commitment. Petitioners must prescribe in their charter petition the eligibility criteria for
Founding Parents/Founders, including defining the appropriate minimum number of
volunteer hours required.

1.3 Founding Parent status cannot be delegated or transferred to other individuals. Preference for
children of Founding Parents/Founders may apply during the life of the charter as long as
pupils who qualify for this preference does not constitute more than 10 percent of the
school’s enrollment. The admissions preference is applicable to all children of the charter
school’s Founding Parents/Founders even if the children do not begin attending the charter
school until after the first year of the school’s operation.

Planned Application, Public Random Drawing, and Admission Schedule

Aspire typically utilizes the following application, public random drawing, and admission
schedule. The schedule below may be abbreviated to ensure all steps are followed within a
shorter timeframe.

December — January Recruit students (via referrals, networking, and
holding enrollment and option fairs). Collect
Student Interest Forms.

January - March Send re-enrollment forms to existing students to
identify open seats. Public random drawing
conducted (if necessary).

March - May Waitlist letters distributed to applicants not
selected in the public random drawing.
Acceptance letters and registration packets
distributed to parent and children who have
been drawn in the public random drawing.
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Element 9

“The manner in which annual, independent financial audits shall be conducted, which shall
employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority.” (Ed. Code 8
47605(b)(5)(1).)

In order to ensure the necessary oversight and review of mandated reports for which the
authorizer must determine fiscal health and sustainability, the following schedule of reporting
deadline to the District will apply each year of the term of this charter;

On or before July 1, an annual update required pursuant to Section 47606.5.
September 1 — Final Unaudited Financial Report for Prior Year

December 1 — Final Audited Financial Report for Prior Year

December 1 — First Interim Financial Report for Current Year

March 1 — Second Interim Financial Report for Current Year

June 15 — Preliminary Budget for Subsequent Year

O O O O O o

An annual fiscal audit, required under the Charter Schools Act, will be conducted by an auditor
with experience in education finance and will use generally accepted accounting principles.
Aspire’s Audit Committee, in conjunction with Aspire’s Chief Financial Officer, is responsible
for contracting with the independent auditor, who shall be selected from the Certified Public
Accountant’s Directory published by the State Controller’s Office. The audit shall be conducted
in accordance with Education Code Section 47605(m) and the applicable portions of Standards
and Procedures for Audits of California K-12 LEAs as published in the California Code of
Regulations. Aspire’s Chief Financial Officer is responsible for overseeing the independent
audit. Aspire shall transmit a copy of its annual independent financial audit report for the
preceding fiscal year to the District or designated staff and any other entities (such as the State
Board of Education, the California Department of Education, the County Office of Education, or
any other agency as the State Board of Education may direct) as required by law and by
December 15 of each year. Aspire will resolve audit exceptions and deficiencies, if any, in a
timely fashion. All exceptions and deficiencies and their remedies and will be communicated to
the District in a timely matter. If any audit exceptions are identified during the audit, Aspire will
immediately look to address the root cause of the issue and seek to determine an action plan to
resolve to ensure that exceptions have been corrected. Aspire will put processes and procedures
in place to minimize the risk of the issues re-occurring. Aspire will adhere to the Education Code
responsibilities, reporting requirements and timeline regarding audit exceptions identified by our
independent auditor.

Any disputes regarding the resolution of audit exceptions and deficiencies will be
referred to the dispute resolution process contained in this charter, or if applicable, referred to the
Education Audit Appeal Panel (EAAP) appeal process as required by Education Code Section
41344. The independent financial audit of The Charter School is a public record to be provided
to the public upon request.
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Financial Statements
Attached, in Appendix XIX, please find the following documents for The Charter School:
e Budget assumptions
e 3-year budget and cash flow
e 3-year budgeted Profit & Loss Statement
Aspire has been receiving funding pursuant to provisions of the California Education Code as it

has opted to be direct-funded. Any funds due to The Charter School that flow through the
District shall be forwarded to Aspire in a timely fashion.
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Element 10

“The procedures by which pupils can be suspended or expelled.” (Ed. Code 8 47605(b)(5)(J).)

The Charter School’s student discipline procedures, at a minimum, shall comply with
federal and state constitutional procedural and substantive due process requirements as follows:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges
against the pupil and, if the pupil denies the charges, an explanation of the evidence that supports
the charges and an opportunity for the pupil to present his or her side of the story.

(i) For suspensions of 10 days or more and all other expulsions for disciplinary reasons,
both of the following:

(1) Provide timely, written notice of the charges against the pupil and an explanation of the
pupil’s basic rights.

(1) Provide a hearing adjudicated by a neutral officer within a reasonable number of days
at which the pupil has a fair opportunity to present testimony, evidence, and witnesses and confront
and cross-examine adverse witnesses, and at which the pupil has the right to bring legal counsel
or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter
school for any reason unless the parent or guardian of the pupil has been provided written notice
of intent to remove the pupil no less than five schooldays before the effective date of the action.
The written notice shall be in the native language of the pupil or the pupil’s parent or guardian
or, if the pupil is a foster child or youth or a homeless child or youth, the pupil’s educational rights
holder, and shall inform him or her of the right to initiate the procedures specified in clause (ii)
before the effective date of the action. If the pupil’s parent, guardian, or educational rights holder
initiates the procedures specified in clause (ii), the pupil shall remain enrolled and shall not be
removed until the charter school issues a final decision. For purposes of this clause, “involuntarily
removed” includes disenrolled, dismissed, transferred, or terminated, but does not include
suspensions specified in clauses (i) and (ii).

The policies and procedures for suspension and expulsion will be periodically reviewed
and the list of offenses for which students are subject to suspension and expulsion will be modified
as necessary and based on California Education Code. The Charter School will notify the District
of any expulsions within 30 days. The Charter School will account for suspended or expelled
students in its average daily attendance accounting as provided by law. In accordance with
Education Code 847605(d)(3), upon expulsion of any student, The Charter School shall notify the
superintendent or superintendent designee of the district of the pupil’s last known address within
30 days, and shall, upon request, provide that school district with a copy of the cumulative record
of the pupil, including a transcript of grades or report card and health information.

This means that the Charter School shall be responsible for maintaining the educational access of
students during and pending the completion of the Charter School’s student expulsion process and
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shall facilitate this access through home and independent study. The Charter School is not required
to maintain the enrollment of the expelled student until they find placement in another LEA.

The Charter School will facilitate placement of expelled students by communicating with the
District as soon as practical. In this communication, the Charter School will provide a copy of
the findings from the expulsion hearing which includes the reason for the expulsion, terms of
expulsion and terms of rehabilitation. The Charter School will also provide all academic and
behavioral records to any LEA requesting the records for any expelled student within 10 school
days per Education Code 49068.

The Charter School will provide advanced notification (in alignment with parent notification) of
expulsion hearings to the Oakland Unified School District Office of Charter Schools, so that an
Oakland Unified School District Representative may attend.

The Charter School will provide to the Oakland Unified School District Office of Charter
Schools for review, all documentation of findings/evidence related to expulsions; including an
audio or video recording, or authenticated written transcript, of the hearing. All documentation
needs to be submitted to the Oakland Unified School District Office of Charter Schools within 1-
2 business days of the expulsion.

Additionally, accommodations, modifications and other services protected under IEP or 504
plans for any particular student will be provided during and pending the completion of the
Charter’s School’s student expulsion process as required by law.

Discipline Foundation Policy

Aspire believes that all students have the right to learn in a safe, respectful and welcoming
environment. The implementation of a school-wide behavior intervention and discipline plan is
essential to the creation of this type of environment and the success of our students and teachers
both behaviorally and academically.

Research shows that positive school climates increase student achievement, lower student
suspensions and expulsions and increase graduation rates. This fits directly with Aspire’s
College for Certain model and Aspire has put additional resources behind creating and
improving these systems for our individual schools and as an organization.

Aspire Public Schools’ vision states: The Charter School believes in caring and authentic
relationships among students and adults that support academic excellence, college readiness,
lifelong learning, reflection and social consciousness. We believe that all students are scholars.
We honor the community, culture and family background of our students.

The below details some of the overarching systems the Charter School employs to limit the

number of students reaching suspension level behaviors and or provide systems for intervening
through alternatives to suspension.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 116 of 157



Positive Behavior Support Systems

Aspire is committed to supporting all students through the implementation of systems that build
a positive school culture. This includes both overarching intervention frameworks as well as
specific culture and positive behavior building programs. Some specific systems we use include:

Multi-tiered Systems of Support (MTSS): MTSS is the next evolution of Response to
Intervention, which focuses much more on the whole child and creating a tiered system of
supports that takes into account not just academic or behavioral needs, but also the impact of
environment on these needs.

Positive Behavior Interventions and Supports (PBIS): PBIS is a problem-solving framework
that supports schools in determining behavioral interventions and support at all tiers within an
MTSS system.

Restorative Practices (RP): RP promote positive relationships and community building while
providing meaningful opportunities for members of the school community to share the
responsibility for making our schools a safe and nurturing environment. Restorative Practices
are used throughout all tiers of support and intervention to create positive school culture,
alternative discipline and change.

Social-Emotional Learning (SEL)

Our approach to Social and Emotional Learning (SEL) is to create positive school climate and
culture and foster the social and emotional growth of our scholars and teammates through
adopting an intentional focus on the integration of SEL throughout our entire instructional
pyramid and beyond. Aspire will be moving forward with an Aspire-wide TK-12 adoption and
roll out of SEL principles and programming in 2018-2019. Our Social and Emotional Learning
Program is a key element in advancing our Equity efforts at Aspire, by ensuring each scholar is
receiving the types and appropriate level of supports they need to reach their potential.

Aspire is committed to supporting our students’ social and emotional development to be caring
and productive citizens. We engage in culturally responsive and equitable practices in our
communities of students, families, and teammates to cultivate the following lifelong skills in
each Aspire scholar and educator:

Managing emotions and behaviors

Feeling and expressing empathy and compassion for others

Making responsible decisions

Setting and achieving positive goals

In addition to Aspire’s overarching positive behavior and discipline policies (found in our

student handbook), the Charter School utilizes a variety of interventions and school-specific
policies. Some examples of specific alternatives to suspension include:

Alternatives to Suspension
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Parent Conference

Reflection Zone (Minutes, Reflection Prompt, etc.)
Friday Detention

Saturday Service Day

Adult-Student Relationship Building through specifically planned activities(EX.
Hiking)

Behavior Daily’s

Mentoring

Counseling

Peer Mediations

In-School Alternatives

Restorative conversations, circles and conferences

In addition to more broad school-based interventions and school culture work, the Charter
School’s counseling team works across different tiers of intervention, not only providing school-
based services, but also connecting parents and students to outside resources to help ameliorate
other concerns that may impede a student’s ability to learn or make it difficult for them to
regulate behavior in school.

In addition to the work the Charter School has put in to their specific school climate, Aspire
provides a variety of supports to our schools and school staff in implementing school-wide
behavior interventions and discipline policies, improving student attendance and implementing
alternatives to suspension.

In direct response to our need to focus on our non-academic indicators of success, Aspire assigns
a Regional Manager or Regional Director of Student Services (RM or RDSS) specifically
assigned to our schools. The RM/RDSS’s role encompasses both school-specific and region-
wide and includes, but is not limited to:

- Provides professional development and individualized coaching to Deans of Students,
APs of Culture and other staff around areas related to student behavior and discipline,
including, but not limited to:

e Creation and use of behavior and discipline data, attendance data and other indicators
to inform decision-making at various tiers of intervention

e Consult on student specific cases, including discussions of alternatives to suspension,
interventions, etc.

e Hold region-wide professional development to support cross-school collaboration and
discussion, increase understanding of recent research in student support, etc.

- Provides professional development and individualized coaching to mental health
counselors around areas related to student behavior and mental health, including, but not
limited to:

e Creation and use of behavior and discipline data, attendance data and other indicators
to inform decision-making at various tiers of intervention
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e Professional development opportunities for mental health counselors
e Coordination of crisis response protocols and regional response teams

- Provides consultation time with principals and Regional Office Staff to discuss discipline
data, attendance data and other non-academic student support needs.

- Creates and Updates Region Specific resource pages that include, but is not limited to,
the following types of information:
e Professional Development topic pages. For example, resource pages dedicated to
Restorative Practices in Schools
Links to authorizer support resources around discipline and behavior interventions
e Family resource referrals for outside agencies and supports

- Collaborate with authorizer and outside agencies to craft and expand supports for our
schools. Ex:

e The RM/RDSS works to keep abreast of authorizer and state recommendations and
requirements around student support and communicate with our schools around that
information.

e The RM/RDSS works with local universities to gain counseling interns in order to
expand the services our schools can provide to our students with social-emotional and
mental health needs, hopefully preventing and/or ameliorating many of the behavioral
issues that occur because of SE needs.

- Regional Directors also engage more deeply in work with authorizers and directly
supervise additional staff at the regional level.

In terms of the data necessary to determine the efficacy of our school’s behavior system, all
Aspire schools utilize OnCourse to track suspension and expulsion data, in order to allow school
personnel (including administration) to get a better picture of their behavior landscape and build
additional interventions as needed. Aspire has built a variety of data reports that allow
administrators to easily access important data trends. Some examples include, but are not limited
to:

e Most common behavior incidents by type

e Suspension rates for students

e Total suspension by month (with comparisons available month to month and by year)

In order to create a more robust system of data around interventions, Charter School will also
implement the RyeCatcher student information system and SEL assessments in order to provide
data on how well interventions are working for both individual students and the Charter School
as a whole.

Part of the RM/RDSS’s role is to routinely access this data and bring trends (positive and
negative) to the attention of the admin team at the school site and the area superintendent.

Additionally, each RM/RDSS works as part of a larger team within Aspire to increase the
knowledge-base and collaboration among different staff stakeholders such as principals, APs,
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deans, counselors, office managers and teachers in order to increase effectiveness and student
achievement. The focus of this work is on non-academic indicators and interventions and
includes routinely analyzing non-academic data such as behavior incidents, suspension data,
attendance data and other indicators. This team includes directors and managers of student
services in other regions, regional special education and other staff, members of the student
services team at Aspire and others. The position is supported by the Chief Schools Officer of
Aspire Public Schools.

Suspension

Suspension is the temporary removal of a student from class instruction for adjustment or
disciplinary reasons

Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion. Students who come to
school during the term of their suspension or expulsion may result in further disciplinary action.

Except in cases where suspension for a first offense is warranted in accordance with law, each
school site shall consider suspension from school only when other means of correction have not
been successful or where the student’s presence would constitute a danger to persons or property
or seriously disrupt the educational process.

Authority to Suspend
1. A teacher may suspend a student only from the teacher’s classroom for the day of the
suspension plus the following school day.

2. The Principal or the Principal’s designee may suspend a student from class, classes or the
school campus for a period not to exceed five school days.

3. The CEO or designee may extend a student’s suspension pending final decision by the
Aspire Administrative Panel on a recommendation for expulsion.

Jurisdiction

A student may be suspended or expelled for prohibited misconduct if the act 1) is related to an
Aspire school activity, 2) occurs at an Aspire school or at any other school, 3) occurs at an
Aspire school’s sponsored event, or 4) occurs between any of the above and home (door-to-
door).

Suspension Alternatives

The Aspire CEO, CEO Designee, or Principal may use their discretion to provide alternatives to
suspension or expulsion, including, but not limited to, counseling and anger management
programs for students subject to suspension or expulsion. An additional alternative may be
community service on school grounds or, with written permission of the parent or guardian, off
school grounds during the student’s non-school hours. [Education Code 48900.6]

Grounds for Suspension and Expulsion

Aspire provides uniformity in matters of student misconduct requiring disciplinary action and
follows Ed Code’s guidance on what constitutes grounds for suspension and expulsion pursuant
to California Education Code 48900 and 48915, inclusive of all subsections for those codes.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 120 of 157



The following information is provided in order to provide uniformity within Aspire in matters of
student misconduct requiring disciplinary action. The following offenses constitute grounds for
suspension and expulsion:

a) (1) Caused, attempted to cause, or threatened to cause physical injury to another person.
or (2) Willfully used force or violence upon the person of another, except in self-defense.

b) Possessed, sold, or otherwise furnished a firearm, knife, explosive, or other dangerous
object, unless, in the case of possession of an object of this type, the pupil had obtained
written permission to possess the item from a certificated school employee, which is
concurred in by the principal or the designee of the principal.

c) Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of,
a controlled substance listed in Chapter 2 (commencing with Section 11053) of Division
10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind.

d) Unlawfully offered, arranged, or negotiated to sell a controlled substance listed in
Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety
Code, an alcoholic beverage, or an intoxicant of any kind, and either sold, delivered, or
otherwise furnished to a person another liquid, substance, or material and represented the
liquid, substance, or material as a controlled substance, alcoholic beverage, or intoxicant.

e) Committed or attempted to commit robbery or extortion.
f) Caused or attempted to cause damage to school property or private property.
g) Stole or attempted to steal school property or private property.

h) Possessed or used tobacco, or products containing tobacco or nicotine products,
including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets, and betel. However, this section does not
prohibit use or possession by a pupil of the pupil’s own prescription products.

i) Committed an obscene act or engaged in habitual profanity or vulgarity.

J) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell drug
paraphernalia, as defined in Section 11014.5 of the Health and Safety Code.

k) (1) Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, school officials, or other school personnel engaged
in the performance of their duties.

(2) Except as provided in Section 48910, a pupil enrolled in kindergarten or any of grades
1 to 3, inclusive, shall not be suspended for any of the acts enumerated in this

subdivision, and this subdivision shall not constitute grounds for a pupil enrolled in
kindergarten or any of grades 1 to 12, inclusive, to be recommended for expulsion.

I) Knowingly received stolen school property or private property.
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m) Possessed an imitation firearm. As used in this section, "imitation firearm™ means a
replica of a firearm that is so substantially similar in physical properties to an existing
firearm as to lead a reasonable person to conclude that the replica is a firearm.

n) Committed or attempted to commit a sexual assault as defined in Section 261, 266c¢, 286,
288, 288a, or 289 of the Penal Code or committed a sexual battery as defined in Section
243.4 of the Penal Code.

0) Harassed, threatened, or intimidated a pupil who is a complaining witness or a witness in
a school disciplinary proceeding for purposes of either preventing that pupil from being a
witness or retaliating against that pupil for being a witness, or both.

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

q) Engaged in, or attempted to engage in, hazing. For purposes of this subdivision, "hazing"
means a method of initiation or preinitiation into a pupil organization or body, whether or
not the organization or body is officially recognized by an educational institution, which
is likely to cause serious bodily injury or personal degradation or disgrace resulting in
physical or mental harm to a former, current, or prospective pupil. For purposes of this
subdivision, "hazing™ does not include athletic events or school-sanctioned events.

r) Engaged in an act of bullying. For purposes of this subdivision, the following terms have
the following meanings:

1. "Bullying" means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a pupil or group of pupils as defined in
Section 48900.2, 48900.3, or 48900.4, directed toward one or more pupils that has
or can be reasonably predicted to have the effect of one or more of the following:

A. Placing a reasonable pupil or pupils in fear of harm to that pupil's or those
pupils' person or property.

B. Causing a reasonable pupil to experience a substantially detrimental effect
on the pupil’s physical or mental health.

C. Causing a reasonable pupil to experience substantial interference with the
pupil’s academic performance.

D. Causing a reasonable pupil to experience substantial interference with the
pupil’s ability to participate in or benefit from the services, activities, or
privileges provided by a school.

2. (A) "Electronic act" means the transmission, by means of an electronic device,
including, but not limited to, a telephone, wireless telephone, or other wireless
communication device, computer, or pager, of a communication, including, but
not limited to, any of the following:

A. A message, text, sound, or image.
B. A post on a social network Internet Web site including, but not limited to:
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i.  Posting to or creating a burn page. "Burn page” means an Internet
Web site created for the purpose of having one or more of the
effects listed in paragraph (1).

ii.  Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in paragraph
(1).

(1) "Credible impersonation™ means to knowingly and without
consent impersonate a pupil for the purpose of bullying the
pupil and such that another pupil would reasonably believe,
or has reasonably believed, that the pupil was or is the pupil
who was impersonated.

(2) Creating a false profile for the purpose of having one or
more of the effects listed in paragraph (1). "False profile"”
means a profile of a fictitious pupil or a profile using the
likeness or attributes of an actual pupil other than the pupil
who created the false profile.

2. B) Notwithstanding paragraph (1) and subparagraph (A), an electronic act shall
not constitute pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.

3. "Reasonable pupil” means a pupil, including, but not limited to, an exceptional
needs pupil, who exercises average care, skill, and judgment in conduct for a
person of his or her age, or for a person of the pupil’s age with the pupil’s
exceptional needs.

t) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension,
but not expulsion, pursuant to this section, except that a pupil who has been adjudged by
a juvenile court to have committed, as an aider and abettor, a crime of physical violence
in which the victim suffered great bodily harm.

In addition to Education Code 48900 (a) to (r), inclusive and (t) specified above, an Aspire
student enrolled in any of grades 4 to 12, inclusive, may be suspended from school or
recommended for expulsion if the CEO or the principal of the Charter School in which the
student is enrolled determines that the student has:

e Committed sexual harassment as defined in the Education Code section 212.5.

e Caused, attempted to cause, threatened to cause, or participated in an act of hate violence as
defined in subdivision (e) of Section 233 of the Education Code.

e Intentionally engaged in harassment, threats, or intimidation, directed against any Aspire
personnel or students, that are sufficiently severe or pervasive to have the actual and
reasonably expected effect of materially disrupting classwork, creating substantial disorder,
and invading the rights of either school personnel or students by creating an intimidating or
hostile educational environment.
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e Made terroristic threats against school officials or school property. Possessed or used any
electronic signaling device that operates through the transmission or reception of radio
waves, including, but not limited to, paging and signaling equipment, cell phones, pagers,
game devices, lasers, laser-pointers, and music playing devices while students are on campus
or attending a school-sponsored activity, or while under the supervision and control of any
Aspire employee.

Procedures in Cases Requiring Suspension
1. Incident Investigation- The school site administrator or teacher investigates the incident and
determines whether or not it merits suspension.

2. Determination of Length of Suspension- The school site administrator determines the
appropriate length of the suspension in conjunction with local school policy and school-
specific disciplinary management plans (up to five consecutive school days).

As defined in Education Code 48903 (a) , except as provided in subdivision (g) of Section
48911 and in Section 48912, the total number of days for which a pupil may

be suspended from school shall not exceed 20 schooldays in any school

year, unless for purposes of adjustment, a pupil enrolls in or is transferred to another regular
school, an opportunity school or class, or a continuation education school or class, in which
case the total number of school days for which the pupil may be suspended shall not exceed
30 days in any school year.

(b) For the purposes of this section, a school district may count suspensions that occur while
a pupil is enrolled in another school district toward the maximum number of days for which a
pupil may be suspended in any school year.

3. Legal Notifications-Prior to the suspension or expulsion of any student, the principal or
designee shall notify appropriate city or county law enforcement authorities of any student
acts of assault which may have violated Penal Code 245. Upon reporting such an incident,
the principal or designee with secure a written copy of the police report and a copy of that
report shall be placed in the private student files.

The principal or designee also shall notify appropriate city or county law enforcement
authorities of any student acts that may involve the possession or sale of narcotics or of a
controlled substance or possession of weapons or firearms in violation of Penal Code 626.9
and 626.10.

Within one school day after a student's suspension or expulsion, the principal or designee
shall notify appropriate city or county law enforcement authorities, by telephone or other
appropriate means, of any student acts which may violate Education Code 48900(c) or (d),
relating to the possession, use, offering or sale of controlled substances, alcohol or
intoxicants of any kind.

When the Principal or other school official releases a student to a peace officer for the
purpose of removing the student from the school premises (after the release), the Principal or
other school official shall take immediate steps to notify the parent, guardian, or responsible
relative of the student regarding the release of the minor to the officer, and regarding the
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place to where the minor is reportedly being taken. Note: The responsibility to notify the
parent, guardian, or other responsible relative concerning the release of a student does not
apply to the release of a student who has been taken into custody as a victim of suspected
child abuse.

4. Suspension Conference- Suspension shall be preceded, if possible, by a conference
conducted by the Principal or designee with the student and the student’s parent and,
whenever practical, the teacher, supervisor or school employee who referred the student to
the Principal.

5. Notice of Suspension- The Principal or designee must complete an Aspire Notice of
Suspension form. The parent will be given written notice of the suspension using this form.
The Aspire Notice of Suspension serves as written notification of the student’s suspension
and indicates the date of return following suspension. This notice shall state the specific
offense committed by the student. In addition, the notice may also state the date and time
when the student may return to school.

A copy of this form is also sent to the Aspire home office (Attention: Director of Student
Services) and placed in the principal’s private student files — suspension notices should not
be placed in the student’s cumulative file.

Appeals Process

A student or the student’s parents or guardians may appeal those disciplinary actions, other than
expulsion, imposed upon a student for his or her school-related offenses. Expulsion appeals are
brought directly to the Aspire Executive Committee.

e  Appeals must be made first in writing at the school level, and should be directed to the
principal. The principal or principal’s designee will attempt to resolve the appeal with
a written response within ten (10) school days.

e  After appeal at the school level, if further appeal is desired, the appeal should be made
to the Aspire Home Office and should be directed to the CEO or designee (Regional
Manager of Student Services) for resolution with a written response within fifteen (15)
school days.

e  After appeal at the Aspire administrative level, if further review is desired, the appeal
may be forwarded to the Aspire Executive Committee for resolution with a written
response within 20 school days.

If any appeal is denied, the parent may place a written rebuttal to the action in the student’s file.

Expulsion

Expulsion is the involuntary removal of a student from all Aspire schools and Aspire programs
for acts of specified misconduct.

Except for single acts of a grave nature, expulsion should only be used when:
e there is a history of misconduct,
e other forms of discipline (including suspension) have failed to bring about proper
conduct,
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e or when, due to the nature of the act, the presence of the pupil causes
a continuing danger to the physical safety of the pupil or others.

Authority to Expel
A student may be expelled by the Aspire Administrative Panel. The Administrative Panel will
consist of at least three members who are certificated and neither a teacher or principal of the
pupil nor a member of the Aspire Board of Directors. The Aspire Administrative Panel may
expel any student found to have committed a suspendable or expellable offense (APS 5144.1)
under the required timelines and provisions of California Education Code. An expulsion
decision may be appealed to the Aspire Board of Directors.

While under expulsion, a student cannot enroll in another Aspire school without approval of
the Aspire Board of Directors. At the conclusion of an expelled student’s term of expulsion, a
student cannot enroll in any Aspire school without approval of the Aspire Board of Directors
through the readmission process. If readmitted, placement is made by the CEO or designee
within the Aspire network of schools, but there is no guarantee of re-enrollment to the
expelling school (or a partner school), even if the rehabilitation plan is met.

Approximately one month prior to the conclusion of the term of expulsion, the Aspire
Registrar contacts the family to remind the student and family that they may apply to return
to Aspire if they have met the terms of their expulsion. Families have two weeks from the
time of that notification to apply for readmission to Aspire. At the time of application,
evidence must be presented substantiating satisfaction of the conditions of the student’s
rehabilitation plan. If this information is not received within two weeks, the family is called
by the Aspire Registrar to remind them of their opportunity to apply for readmission. If the
family does not submit complete documentation or the documentation does not support
completion of the rehabilitation plan during the specified readmission time period, the student
may still return once the rehabilitation plan is satisfied, however, enrollment spots cannot be
guaranteed and the student may be placed on the waiting list. All written communication is
documented and sent via certified mail.

If a student has met all terms, the student’s application for readmission is reviewed by the
board for approval. If approved, the student is re-admitted and a re-entry conference with the
principal of their school is scheduled to promote a smooth transition.
The Charter School shall be responsible for the appropriate interim placement of students
during and pending the completion of the Charter School’s student expulsion process.

Expellable Offenses

e Mandatory Expulsion
The Principal or CEO (or the CEQ’s designee) shall immediately suspend and shall
recommend the expulsion of a student who has been determined to have committed
any of the following acts at school or at school sponsored activity while under the
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school’s jurisdiction. If determined that the student has committed a mandatory
expellable offense, the Aspire Administrative Panel will expel the student.

e Mandatory Expulsion does not require a second finding of fact.

o Possessing, selling, or otherwise furnishing a firearm, unless pupil had obtained
prior written permission to possess the firearm from a certificated school
employee

o Brandishing a knife at another person

o Unlawfully selling a controlled substance listed in Health and Safety Code 11053-
11058

o Committing or attempting to commit a sexual assault or committing a sexual
battery

o Possessing an explosive

e Mandatory Recommendation for Expulsion
The Principal or CEO (or the CEQ’s designee) shall immediately suspend and shall
recommend the expulsion of a student who has been determined to have committed any
of the following acts at school or at school sponsored activity while under the school’s
jurisdiction. The Aspire Administrative Panel may order the student expelled.
Mandatory Recommendation for Expulsion requires a second finding of fact.
» Causing serious physical injury to another person, except in self-defense
» Possession of any knife as defined in Education Code 48915(g) or other
dangerous object of no reasonable use to the student
» Unlawful possession of any controlled substance, as listed in Health and Safety
Code 11053-11058, except for the first offense for the possession of not more than
one avoirdupois ounce of marijuana, other than concentrated cannabis
* Robbery or extortion
» Assault or battery upon any school employee as defined in (Penal Code 240 and
242)

e Permissive Recommendation for Expulsion- Requires a second finding of fact
Upon recommendation of the Principal or CEO (or the CEO’s designee),the Aspire
Administrative Panel may order a student expelled upon finding that the pupil, at school
or at a school sponsored activity on or off school grounds, violated any of the
suspendable acts listed under suspension.

Special Procedures for the Discipline of Students with Disabilities

1. Disciplinary Removals of Less than 10 days:
A LEA may remove a student with a disability who violates a code of student
conduct from his/her current placement to an appropriate interim alternative
educational setting, another setting or suspension, as long as the removal does not
constitute a change of placement (34 CFR 300.536).

2. Disciplinary Removals of 10 Days or More:
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If a student’s removal from his/her current placement exceeds ten days in an academic
school year, the removals qualify as a change in placement and the LEA shall
conduct a Manifestation Determination (MD) meeting within ten days of the decision
to change the student’s placement.

3. Procedural Safequards/Manifestation Determination
Within ten (10) school days of a recommendation for expulsion or any decision to change
the placement of a child with a disability because of a violation of a code of student
conduct, the Aspire School’s principal or designee, the parent, and relevant members of
the IEP/504 Plan Team shall review all relevant information in the student's file,
including the child's IEP/504 Plan, any teacher observations, and any relevant
information provided by the parents to determine:
a) If the conduct in question was caused by, or had a direct and substantial
relationship to, the child's disability; or
b) If the conduct in question was the direct result of the local educational agency's
failure to implement the IEP/504 Plan.

If the manifestation determination team makes the determination that the conduct was
a manifestation of the child's disability or was the direct failure of the LEA to
implement the IEP/504 plan, the child will return to the placement from which they
were removed and the the IEP/504 Team shall convene to address the following:
a) Conduct a functional behavioral assessment or a functional
analysis assessment, and implement a behavioral intervention
plan for such child, provided that the Aspire school had not
conducted such assessment prior to such determination before
the behavior that resulted in a change in placement;
b) If a behavioral intervention plan has previously been
developed,
i. review the behavioral intervention plan,
ii. and modify it, as necessary, to address the behavior

4. Expulsion of Students with Disabilities:
If the manifestation determination meeting participants determine that the behavior was
not a manifestation of the student’s disability and that the conduct in question was not a
result of the failure to implement the IEP/504 plan, then Aspire Public Schools may apply
the relevant disciplinary procedures to children with disabilities in the same manner and
for the same duration as the procedures would be applied to students without disabilities.

Notification of District of Residence
Aspire Public Schools shall immediately notify the District of Residence and coordinate
the procedures in this policy with said District for any student with a disability or student
who is currently undergoing assessment for a possible disability. Aspire Public Schools
is responsible for ensuring that students with known disabilities are provided educational
services during and following expulsion proceedings until they enroll in a different LEA.
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Services Pending a Recommendation for Expulsion
Students pending an expulsion hearing or following expulsion until enrollment in a
different LEA shall continue to receive services so as to enable the student to continue to
participate in the general education curriculum, although in another setting, and to
progress toward meeting the goals set out in the child's IEP;.

Due Process Appeals
In situations where the parent of an Aspire student with a disability disagrees with any
decision regarding placement or the results of a manifestation determination hearing, or
Aspire Public Schools believes that maintaining the current placement of the child is
substantially likely to result in injury to the child or to others, either party may request an
expedited administrative hearing through the Special Education Unit of the Office of
Administrative Hearings to resolve the disagreement.

When an appeal relating to the placement of the student or the manifestation determination
has been requested by either the parent or Aspire Public Schools, the student shall remain in
the interim alternative educational setting pending the decision of the hearing officer or until
the expiration of the forty-five (45) day time period provided for in an interim alternative
educational setting, whichever occurs first, unless the parent and Aspire Public Schools agree
otherwise.

Special Circumstances
Aspire Public School administrators, the CEO or designee (Senior Director of Special
Education) may consider any unique circumstances on a case-by-case basis when
determining whether to order a change in placement for a child with a disability who
violates a code of student conduct.

The CEO or designee (Senior Director of Special Education) may remove a student to an
interim alternative educational setting for not more than forty-five (45) days without regard
to whether the behavior is determined to be a manifestation of the student’s disability in
cases where a student:

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school,
on school premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon
a person while at school, on school premises, or at a school function.

After the student’s removal, the LEA shall conduct a Manifestation Determination meeting.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 129 of 157



Procedures for Students Not Yet Eligible for Special Education Services
A student who has not been identified as an individual with disabilities pursuant to
IDEIA/ADA and who has violated the district's disciplinary procedures may assert the
procedural safeguards granted under this administrative regulation only if the Aspire school
had knowledge that the student was disabled before the behavior occurred.

The Aspire school shall be deemed to have knowledge that the student had a disability if
one of the following conditions exists:
a) The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that
prevents a written statement, to the Aspire school’s administrative
personnel, or to one of the child’s teachers, that the student is in need
of special education or related services.
b) The parent has requested an evaluation of the child.
c) The child’s teacher, or other Aspire school personnel, has expressed specific
concerns about a pattern of behavior demonstrated by the child, directly to the
Director of Special Education or to other Aspire administrative personnel.

If Aspire Public Schools knew or should have known the student had a disability under any
of the three (3) circumstances described above, the student may assert any of the
protections available to IDEIA/ADA-eligible children with disabilities, including the right
to stay-put.

Aspire Public Schools shall not be deemed to have knowledge that the student had a
disability if the parent has not allowed an evaluation, refused services, or if the student
has been evaluated and determined to not be eligible.

If Aspire Public Schools had no basis for knowledge of the student’s disability, the Aspire
school shall proceed with the proposed discipline. If parents request a special education
evaluation at the time of the disciplinary action and the Aspire school did not have a basis
of knowledge for the disability, Aspire Public Schools shall conduct an expedited special
education evaluation.The Aspire school may put the disciplinary proceeding on hold
pending the outcome of the evaluation. Upon completion of the evaluation, an IEP team
will meet to determine eligibility. If the student is found eligible for special education, a
manifestation determination meeting shall be conducted to determine whether the incident
that occurred was a manifestation of the student’s identified disability.

Element 11

“The manner by which staff members of the charter schools will be covered by the State Teachers
Retirement System, the Public Employees’ Retirement System, or federal social security.” (Ed.
Code § 47605(b)(5)(K).)
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All employees of Aspire who qualify for membership in STRS or PERS shall be covered under
the appropriate system. Employees will contribute at the rate established by STRS or PERS. In
the event that PERS is unavailable to the Charter School's classified employees, the Charter
School will offer an alternative retirement plan (e.g. an employer-sponsored 403(b) account).

The Payroll and Human Resources Departments at Aspire will ensure that appropriate
arrangements for the coverage have been made. Aspire will make all employer contributions as
required. Aspire will also make contributions for workers’ compensation insurance,
unemployment insurance and any other payroll obligations of an employer.
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Element 12

“The public school attendance alternatives for pupils residing within the school district who
choose not to attend charter schools.” (Ed. Code 8 47605(b)(5)(L).)

Pupils who choose not to attend the Charter School may choose to attend other public schools in
their district of residence or pursue inter-district transfers in accordance with existing
enrollment and transfer policies of the District. Parents or guardians of each pupil enrolled in
the Charter School shall be informed that the pupil has no right to admission in a particular
school of any local educational agency (LEA) (or program of any LEA) as a consequence of
enrollment in the charter school, except to the extent that such a right is extended by the LEA.

Aspire schools are “schools of choice,” and The Charter School recognizes that pupil attendance
is voluntary and no pupil shall be required to attend an Aspire school.

Students who opt not to attend The Charter School may attend other district schools in
accordance with existing enrollment and transfer policies of their district or county of residence.
The parent or guardian of each student enrolled in The Charter School will be notified that their
student shall have no right to admission in a particular school of any local educational agency (or
program of any local educational agency) as a consequence of enrollment in The Charter School,
except to the extent that such a right is extended by the local educational agency.
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Element 13

“The rights of an employee of the school district upon leaving the employment of the school district
to work in a charter school, and of any rights of return to the school district after employment at
a charter school.” (Ed. Code 8 47605(b)(5)(M).)

Employees of the District who choose to leave the employment of the District to work at Charter
School shall have no automatic rights of return to the District after employment at Charter School
unless specifically granted by the District through a leave of absence or other agreement or policy
of the District as aligned with the collective bargaining agreements of the District. Leave and return
rights for District union-represented employees and former employees who accept employment
with Charter School will be administered in accordance with applicable collective bargaining
agreements and any applicable judicial rulings.
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Element 14

“The procedures to be followed by the charter school and the entity granting the charter to resolve
disputes relating to provisions of the charter.” (Ed. Code 8 47605(b)(5)(N).)

Charter School will establish complaint procedures that address both complaints alleging
discrimination or violations of law and complaints regarding other areas. Charter School will
not, at any time, refer complaints to the District for handling.

The complaint procedures will include the clear information with respect to the response
timeline of the school, whether the school’s response will be in writing, the party identified to
respond to complaints, the party identified and charged with making final decisions regarding
complaints, and whether the final decision will be issued in writing. The procedures will also
identify an ombudsperson for situations in which the school leader is the subject of the
complaint. The complaint procedures will be clearly articulated in the school’s student and
family handbook or distributed widely.

Charter School will designate at least one employee to coordinate its efforts to comply with and
carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title 1X) and
Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any
complaint filed with Charter School alleging its noncompliance with these laws or alleging any
actions which would be prohibited by these laws. Charter School will notify all its students and
employees of the name, office address, and telephone number of the designated employee or
employees.

Charter School will adopt and publish grievance procedures providing for prompt and equitable
resolution of student and employee complaints alleging any action, which would be prohibited by
Title IX, or Section 504.

Charter School will implement specific and continuing steps to notify applicants for admission
and employment, students and parents of elementary and secondary school students, employees,
sources of referral of applicants for admission and employment, and all unions or professional
organizations holding collective bargaining or professional agreements with the recipient, that it
does not discriminate on the basis of sex or mental or physical disability in the educational
program or activity which it operates, and that it is required by Title IX and Section 504 not to
discriminate in such a manner.

Charter School shall comply with the requirements of Education Code section 221.61 with
respect to posting information regarding the filing complaints under Title 1X, including but not
limited to the following: 1) the name and contact information of the Title IX coordinator; 2) the
rights of the pupil and the public and the responsibilities of the Charter School under Title 1X; 3)
a description of how to file a complaint under Title IX, including an explanation of the statute of
limitations, how the complaint will be investigated and how the complainant may further pursue
the complaint; and a link to the United States Department of Education Office for Civil rights
complaint form.
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The staff and Governing Board members of The Charter School agree to attempt to resolve all
disputes between the District and The Charter School regarding this charter pursuant to the
terms of this section. Both will refrain from public commentary regarding any disputes until the
matter has progressed through the dispute resolution process.

Any controversy or claim arising out of or relating to the charter agreement between the District
and The Charter School except any controversy or claim that in any way related to revocation of
this charter, shall be handled first through an informal process in accordance with the
procedures set forth below.

(1) Any controversy or claim arising out of or relating to the charter agreement, except any
controversy or claim that in any way related to revocation of this charter, must be put in writing
(“Written Notification™) by the party asserting the existence of such dispute. If the substance of a
dispute is a matter that could result in the taking of appropriate action, including, but not limited
to, revocation of the charter in accordance with Education Code section 47607(c), the matter
will be addressed at the District's discretion in accordance with that provision of law and any
regulations pertaining thereto. The Written Notification must identify the nature of the dispute
and all supporting facts known to the party giving the Written Notification. The Written
Notification may be tendered by personal delivery, by facsimile, or by certified mail. The
Written Notification shall be deemed received (a) if personally delivered, upon date of delivery
to the address of the person to receive such notice if delivered by 5:00 PM or otherwise on the
business day following personal delivery; (b) if by facsimile, upon electronic confirmation of
receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail. All written notices
shall be addressed as follows:

To Charter School, c/o School Director:
Aspire Triumph Technology Academy
3200 62nd Ave.

Oakland, CA 94605

To Coordinator, Office of Charter Schools:
1000 Broadway, 6th Floor, Suite 639
Oakland, CA 94607

(2) A written response (“Written Response”) shall be tendered to the party providing the Written
Notification within twenty (20) business days from the date of receipt of the Written Notification.
The Written Response shall state the responding party’s position on all issues stated in the
Written Notification and set forth all facts which the responding party believes supports its
position. The Written Response may be tendered by personal delivery, by facsimile, or by
certified mail. The Written Response shall be deemed received (a) if personally delivered, upon
date of delivery to the address of the person to receive such notice if delivered by 5:00p.m., or
otherwise on the business day following personal delivery; (b) if by facsimile, upon electronic
confirmation of receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.
The parties agree to schedule a conference to discuss the claim or controversy (““Issue
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Conference”). The Issue Conference shall take place within fifteen (15) business days from the
date the Written Response is received by the other party.

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue
Conference, then either party may request that the matter be resolved by mediation. Each party
shall bear its own costs and expenses associated with the mediation. The mediator’s fees and the
administrative fees of the mediation shall be shared equally among the parties. Mediation
proceedings shall commence within 60 days from the date of the Issue Conference. The parties
shall mutually agree upon the selection of a mediator to resolve the controversy or claim at
dispute. If no agreement on a mediator is reached within 30 days after a request to mediate, the
parties will use the processes and procedures of the American Arbitration Association (““AAA™)
to have an arbitrator appointed...

(4) If the mediation is not successful, the parties agree that each party has exhausted its
administrative remedies and shall have any such recourse available by law.

Aspire is committed to working with the District in a spirit of cooperation. Matters unable to
be resolved by the District Superintendent or designee and Aspire will be referred to a mutually
agreed upon legally licensed mediator at standard cost. Any costs and fees other than attorney fees
associated with the mediation shall be shared equally by the parties.
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Element 15

“The procedures to be used if the charter school closes. The procedures shall ensure a final audit
of the charter school to determine the disposition of all assets and liabilities of the charter school,
including plans for disposing of any net assets and for the maintenance and transfer of pupil
records.” (Ed. Code § 47605(b)(5)(0).)

REVOCATION OF THE CHARTER

The District may revoke the Charter if Charter School commits a breach of any provision set
forth in a policy related to charter schools adopted by the District Board of Education and/or
any provisions set forth in the Charter Schools Act of 1992. The District may revoke the charter
of Charter School if the District finds, through a showing of substantial evidence, that Charter
School did any of the following:

. Charter School committed a material violation of any of the conditions, standards, or
procedures set forth in the Charter.

. Charter School failed to meet or pursue any of the pupil outcomes identified in the
Charter.

. Charter School failed to meet generally accepted accounting principles, or engaged in
fiscal mismanagement.

. Charter School violated any provision of law.

Prior to revocation, and in accordance with Education Code section 47607(d) and state
regulations, the OUSD Board of Education will notify Charter School in writing of the specific
violation, and give Charter School a reasonable opportunity to cure the violation, unless the
OUSD Board of Education determines, in writing, that the violation constitutes a severe and
imminent threat to the health or safety of the pupils. Revocation proceedings are not subject to
the dispute resolution clause set forth in this Charter.

Pursuant to AB 97, charter schools may be identified for assistance based on state evaluation
rubrics and be subject to revocation pursuant to Education Code section 47607.3.

CLOSURE ACTION

The decision to close Charter School, either by the governing board of Charter School or by the
OUSD Board of Education, must be documented in a ““Closure Action™. A Closure Action shall
be deemed to have been automatically taken when any of the following occur: the Charter is
revoked (subject to the provisions of Education Code section 47607(i)) or non-renewed by the
OUSD Board of Education; the governing board of Charter School votes to close Charter
School; or the Charter lapses or is surrendered.

CLOSURE PROCEDURES
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The procedures for charter school closure set forth below are guided by Education Code
sections 47604.32, 47605, and 47607 as well as California Code of Regulations, title 5, sections
11962 and 11962.1, and are based on ““Charter School Closure Requirements and
Recommendations (Revised 08/2009)”” posted on the California Department of Education
website. All references to ““Charter School’” apply to Charter School, including its nonprofit
corporation and governing board.

Designation of Responsible Person(s) and Funding of Closure

Prior to or at the time of the taking of a Closure Action by either the governing board of Charter
School or the OUSD Board of Education, the governing board of Charter School shall designate
a person or persons responsible for conducting and overseeing all closure-related procedures
and activities, and allocate sufficient funding for, or otherwise determine how Charter School
will fund, these activities.

Notification of Closure Action
Upon the taking of a Closure Action, Charter School shall send written notice of its closure to:

1. The OUSD OCS. Charter School shall provide the OCS with written notice of the
person(s) designated to be responsible for conducting and overseeing all closure activities and
the funding for such activities. If the Closure Action is an act of Charter School, Charter School
shall provide the OCS with a copy of the governing board resolution or minutes that documents
its Closure Action.

2. Parents/guardians of all students, and all majority age and emancipated minor students,
currently enrolled in Charter School within 72 hours of the Closure Action. Charter School shall
simultaneously provide a copy of the written parent notification to the OCS.

3. Alameda County Office of Education (ACOE). Charter School shall send written
notification of the Closure Action to ACOE by registered mail within 72 hours of the Closure
Action. Charter School shall simultaneously provide a copy of this notification to the OCS.

4, The Special Education Local Plan Area (SELPA) in which Charter School participates.
Charter School shall send written notification of the Closure Action to the SELPA in which
Charter School participates by registered mail within 72 hours of the Closure Action. Charter
School shall simultaneously provide a copy of this notification to the OCS.

5. The retirement systems in which Charter School’s employees participate. Within fourteen
(14) calendar days of the Closure Action, Charter School shall notify, as applicable, the State
Teachers Retirement System (STRS), Public Employees Retirement System (PERS), the Social
Security Administration, and the Alameda County Office of Education of the Closure Action, and
follow their respective procedures for dissolving contracts and reporting. Charter School shall
provide a copy of this notification and correspondence to the OCS.

6. The California Department of Education (CDE). Charter School shall send written
notification of the Closure Action to the CDE by registered mail within 72 hours of the Closure
Action. Charter School shall provide a copy of this notification to the OCS.

7. Any school district that may be responsible for providing education services to the former
students of Charter School. Charter School shall send written notification of the Closure Action
within 72 hours of the Closure Action. This notice must include a list of potentially returning
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students and their home schools based on student residence. Charter School shall provide a copy
of these notifications, if any, to the OCS.

8. All Charter School employees and vendors within 72 hours of the Closure Action.
Charter School shall simultaneously provide a copy of the written employee and vendor
notification to the OCS.

Notification of all the parties above, with the exception of employees and vendors, must include
but is not limited to the following information:

1. The effective date of the closure of Charter School

2. The name(s) and contact information for the person(s) handling inquiries regarding the
closure

3. The students’ school districts of residence

4. How parents/guardians of all students, and all majority age and emancipated minor

students, may obtain copies of student records and transcripts, including specific information on
completed courses and credits that meet graduation requirements

In addition to the four required items above, notification of the CDE shall also include:
1. A description of the circumstances of the closure
2. The location of student and personnel records

In addition to the four required items above, notification of parents/guardians of all students,
and all majority age and emancipated minor students, shall also include:

1. Information on how to enroll or transfer the student to an appropriate school

2. A certified packet of student information that includes closure notice, a copy of the
student’s cumulative record, which will include grade reports, discipline records, immunization
records, completed coursework, credits that meet graduation requirements, a transcript, and
state testing results

g8 Information on student completion of college entrance requirements, for all high school
students affected by the closure

Notification of employees and vendors shall include:

1. The effective date of the closure of Charter School

2. The name(s) and contact information for the person(s) handling inquiries regarding the
closure

3. The date and manner, which shall be no later than 30 days from the effective date of the

closure of Charter School, by which Charter School shall provide employees with written
verification of employment

Within 30 days of the effective date of closure, Charter School shall provide all employees with
written verification of employment. Charter School shall send copies of such letters to the OCS.

Records Retention and Transfer
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Charter School shall comply with all applicable laws as well as District policies and procedures,
as they may change from time to time, regarding the transfer and maintenance of Charter School
records, including student records. These requirements include:

1. Charter School shall provide the District with original student cumulative files and
behavior records, pursuant to District policy and applicable District handbook(s) regarding
cumulative records for secondary and elementary schools, for all students, both active and
inactive, of Charter School. Transfer of the complete and organized original student records to
the District, in accordance with District procedures applicable at the time of closure, shall occur
within seven (7) calendar days of the effective date of closure.

2. Charter School’s process for transferring student records to receiving schools shall be in
accordance with OUSD procedures for students moving from one school to another.

3. Charter School shall prepare and provide an electronic master list of all students to the
Charter Schools Division in accordance with the District procedures applicable at the time of
closure. This list shall include the student’s identification number, Statewide Student Identifier
(SSID), birthdate, grade, full name, address, home school/school district, enrollment date, exit
code, exit date, parent/guardian name(s), and phone number(s). If the Charter School closure
occurs before the end of the school year, the list also shall indicate the name of the school to
which each student is transferring, if known. This electronic master list shall be delivered to the
OCS in the form of a CD or otherwise in accordance with District procedures.

4, Charter School must organize the original cumulative files for delivery to the District in
two categories: active students and inactive students. Charter School will coordinate with the
OCS for the delivery and/or pickup of student records.

5. Charter School must update all student records in the California Longitudinal Pupil
Achievement Data System (CALPADS) prior to closing.

6. Charter School must provide to the OCS a copy of student attendance records, teacher
gradebooks, Charter School payroll and personnel records, and Title | records (if applicable).
Personnel records must include any and all employee records including, but not limited to,
records related to performance and grievance.

7. Charter School shall ensure that all records are boxed and clearly labeled by
classification of documents and the required duration of storage in accordance with District
procedures.

8. Charter School shall provide to the responsible person(s) designated by the governing
board of Charter School to conduct all closure-related activities a list of students in each grade
level and, for each student, a list of classes completed and the student’s district of residence.

Financial Close-Out
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After receiving notification of closure, the CDE will notify Charter School and the authorizing
entity of any liabilities Charter School owes the state, which may include overpayment of
apportionments, unpaid revolving fund loans or grants, and/or similar liabilities. The CDE may
ask the County Office of Education to conduct an audit of the charter school if it has reason to
believe that the school received state funding for which it was not eligible.

Charter School shall ensure completion of an independent final audit within six months after the
closure of Charter School that includes:

1. An accounting of all financial assets. These may include cash and accounts receivable
and an inventory of property, equipment, and other items of material value.

2. An accounting of all liabilities. These may include accounts payable or reduction in
apportionments due to loans, unpaid staff compensation, audit findings, or other investigations.
3. An assessment of the disposition of any restricted funds received by or due to Charter
School.

This audit may serve as Charter School’s annual audit.

Charter School shall pay for the financial closeout audit of Charter School. This audit will be
conducted by a neutral, independent licensed CPA who will employ generally accepted
accounting principles. Any liability or debt incurred by Charter School will be the responsibility
of Charter School and not OUSD. Charter School understands and acknowledges that Charter
School will cover the outstanding debts or liabilities of Charter School. Any unused monies at
the time of the audit will be returned to the appropriate funding source. Charter School
understands and acknowledges that only unrestricted funds will be used to pay creditors. Any
unused AB 602 funds or other special education funding will be returned to the District SELPA
or the SELPA in which Charter School participates, and other categorical funds will be returned
to the source of funds.

Charter School shall ensure the completion and filing of any annual reports required. These
reports include but are not necessarily limited to:

Preliminary budgets

Interim financial reports
Second interim financial reports
Final unaudited reports

Awnh e

These reports must be submitted to the CDE and the authorizing entity in the form required. If
Charter School chooses to submit this information before the forms and software are available
for the fiscal year, alternative forms can be used if they are approved in advance by the CDE.
These reports should be submitted as soon as possible after the Closure Action, but no later than
the required deadline for reporting for the fiscal year.

For apportionment of categorical programs, the CDE will count the prior year average daily
attendance (ADA) or enrollment data of the closed Charter School with the data of the
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authorizing entity. This practice will occur in the first year after the closure and will continue
until CDE data collection processes reflect ADA or enrollment adjustments for all affected LEAs
due to the charter closure.

Disposition of Liabilities and Assets

The closeout audit must identify the disposition of all liabilities of Charter School. Charter
School closure procedures must also ensure appropriate disposal, in accordance with Charter
School’s governing board bylaws, fiscal procedures, and any other applicable laws and
regulations, of any net assets remaining after all liabilities of Charter School have been paid or
otherwise addressed. Such disposal includes, but is not limited to:

1. Charter School, at its cost and expense, shall return to the District any and all property,
furniture, equipment, supplies, and other assets provided to Charter School by or on behalf of
the District. The District discloses that the California Education Code sets forth the
requirements for the disposition of the District’s personal property and Charter School shall
bear responsibility and liability for any disposition in violation of statutory requirements.

2. The return of any donated materials and property in accordance with any terms and
conditions set when the donations were accepted.

3. The return of any grant and restricted categorical funds to their sources according to the
terms of the grant or state and federal law.

4, The submission of final expenditure reports for any entitlement grants and the filing of
Final Expenditure Reports and Final Performance Reports, as appropriate.

If Charter School is operated by a nonprofit corporation, and if the corporation does not have
any functions other than operation of Charter School, the corporation shall be dissolved
according to its bylaws.

Charter School shall retain sufficient staff, as deemed appropriate by the Charter School
governing board to complete all necessary tasks and procedures required to close the school and
transfer records in accordance with these closure procedures.

Charter School’s governing board shall adopt a plan for wind-up of Charter School and, if
necessary, the corporation, in accordance with the requirements of the Corporations Code.

Charter School shall provide OUSD within fourteen (14) calendar days of the Closure Action
with written notice of any outstanding payments due to staff and the time frame and method by
which Charter School will make the payments.

Prior to final close-out, Charter School shall complete all actions required by applicable law,
including but not limited to the following:

a. File all final federal, state, and local employer payroll tax returns and issue final W-2s
and Form 1099s by the statutory deadlines.
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b. File a Federal Notice of Discontinuance with the Department of Treasury (Treasury

Form 63).
C. Make final federal tax payments (employee taxes, etc.)
d. File its final withholding tax return (Treasury Form 165).

e. File its final return with the IRS (Form 990 and Schedule).

This Element 15 shall survive the revocation, expiration, termination, cancellation of this
Charter, or any other act or event that would end Charter School’s authorization to operate as a
charter school or cause Charter School to cease operation. Charter School agrees that, due to
the nature of the property and activities that are the subject of this Charter, the District and
public shall suffer irreparable harm should Charter School breach any obligation under this
Element 15. The District therefore reserves the right to seek equitable relief to enforce any right
arising under this Element 15 or any provision of this Element 15 or to prevent or cure any
breach of any obligation undertaken, without in any way prejudicing any other legal remedy
available to the District. Such legal relief shall include, without limitation, the seeking of a
temporary or permanent injunction, restraining order, or order for specific performance, and
may be sought in any appropriate court.

REQUIRED NOTIFICATION TO DISTRICT

The Charter School shall notify, within 30 days, the superintendent of the school district of any
pupil who is expelled or leaves The Charter School without graduating or completing the school
year for any reason. The school district notified shall be determined by the pupil’s last known
address. The Charter School shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card and health
information, pursuant to Education Code Section 47605(d)(3).

The Charter School shall define any student dismissal under the Charter School’s disciplinary
procedure, or termination of a student’s right to attend the The Charter School under its
disciplinary procedure, as an “expulsion” under the Education Code.

In the case of a special education student, or a student who receives 504 accommodations, The
Charter School will ensure that it makes the necessary adjustments to comply with the mandates
of State and federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of
1973, regarding the discipline of students with disabilities. Prior to recommending expulsion for
a Section 504 student or special education student, the charter administrator will convene a
review committee to determine 1) if the conduct in question was caused by, or had a direct and
substantial relationship to the child’s disability; or 2) if the conduct in question was the direct
result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that the student’s
misconduct was not caused by or had direct and substantial relationship to the child’s disability
or the conduct in question was not a direct result of the LEA’s failure to implement the 504 plan
or IEP, the student may be expelled.
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FACILITIES

If Charter School is using District facilities as of the date of the submittal of this charter petition,
renewal petition, or request for material revision, or takes occupancy of District facilities prior
to the approval of this charter petition, Charter School shall execute an agreement provided by
the District for the use of the District facilities as a condition of the approval of the charter
petition. If at any time after the approval of this charter petition, Charter School will occupy and
use any District facilities, Charter School shall execute an agreement provided by the District
for the use of the District facilities prior to occupancy and commencing use. Charter School
shall implement and otherwise comply with the terms of any and all applicable facilities use
agreements between Charter School and the District.

Notwithstanding any provision of any existing agreement for the use of District facilities, no
agreement for the use of District facilities shall automatically renew or extend its term with the
renewal of the charter petition. The circumstances of Charter School’s occupancy of District
facilities may change over time such as, but not limited to, enrollment, programs, and the
conditions of facilities, and the District has a vested interest in having an agreement that is
appropriate for the situation.

Prop. 39 Single Year Co-Location Use Agreement shall be limited to one (1) school year and
expire on the date stated in said instrument, unless otherwise agreed to by the District. There is
no automatic renewal.

For any other use agreement, the term shall not exceed five (5) years or shall be co-terminus
with the charter petition, whichever is shorter, and may be one (1) school year in duration, at the
option of the District. Charter School and the District shall negotiate any modifications of the
agreement with the goal of such amendment or new agreement being considered by the OUSD
Board of Education with the renewal or request for material revision of the charter petition. If
Charter School and the District cannot execute an agreement in time for such to be considered
by the Board of Education with the renewal or material revision of the charter petition, the
approval of the renewal or request for material revision of the charter petition shall be
conditioned upon Charter School and the District executing an amendment to the existing use
agreement or a new agreement no later than May 1st or within nine (9) months of the date of the
Board of Education’s approval of the renewal or material revision of the charter petition,
whichever comes first. During such time period Charter School shall be permitted to remain in
occupancy of the District facilities under the terms and conditions of the immediately preceding,
executed use agreement; provided, that if Charter School and the District cannot agree upon and
execute an amendment or new use agreement by said deadline, Charter School shall vacate the
District facilities on or before June 30th of said school year.

Charter School agrees that occupancy and use of District facilities shall be in compliance with
applicable laws and District policies for the operation and maintenance of District facilities and
furnishings and equipment. All District facilities (i.e. schools) will remain subject to those laws
applicable to public schools.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 144 of 157



In the event of an emergency, all District facilities (i.e. schools) are available for use by the
American Red Cross and public agencies as emergency locations, which may disrupt or prevent
Charter School from conducting its educational programs. If Charter School will share the use
of District facilities with other District user groups, Charter School agrees it will participate in
and observe all District safety policies (e.g., emergency chain of information and participation in
safety drills).

The use agreements provided by the District for District facilities shall contain terms and
conditions addressing issues such as, but not limited to, the following:

. Use: Charter School will be restricted to using the District facilities for the
operation of a public school providing educational instruction to public school students
consistent with the terms of the Charter and incidental related uses. The District shall have the
right to inspect District facilities upon reasonable notice to Charter School.

. Furnishings and Equipment: The District shall retain ownership of any
furnishings and equipment, including technology, (“F&E™) that it provides to Charter School for
use. Charter School, at its sole cost and expense, shall provide maintenance and other services
for the good and safe operation of the F&E.

. Leasing; Licensing: Use of the District facilities by any person or entity other
than Charter School shall be administered by the District. The parties may agree to an
alternative arrangement in the use agreement.

. Programs, Services, and Activities Outside Instructional Program; Third Party Vendors

(1) Any program, service, or activity provided outside the instructional program shall be
subject to the terms and provisions of the use agreement, and, additionally, may require a
license, permit, or additional agreement issued by the District. The term “instructional
program’ is defined, per Education Code section 47612 and 5 CCR section 11960, as those
required educational activities that generate funding based on ““average daily attendance” and
includes those extracurricular programs, services, and/or activities that students are required to
participate in and do not require the payment of any consideration or fee.

(i)  Any program, service, or activity requiring the payment of any consideration or fee or
provided by a third party vendor (defined as any person or entity other than Charter School),
whether paid or volunteer and regardless of whether such may be within the instructional
program, shall be subject to the terms and provisions of the use agreement and such third party
vendor shall be required to obtain a license, permit, or additional agreement from the District.

. Minimum Payments or Charges to be Paid to District Arising From the Facilities:
(1) Pro Rata Share: The District shall collect and Charter School shall pay a Pro Rata
Share for facilities costs as provided in the Charter Schools Act of 1992 and its regulations. The

parties may agree to an alternative arrangement regarding facilities costs in the use agreement;
and
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(in) Taxes; Assessments: Generally, Charter School shall pay any assessment or fee imposed
upon or levied on the OUSD facilities that it is occupying or Charter School’s legal or equitable
interest created by the use agreement.

. Maintenance & Operations Services: In the event the District agrees to allow Charter
School to perform any of the operation and maintenance services, the District shall have the
right to inspect the District facilities, and the costs incurred in such inspection shall be paid by
Charter School.

(1) Co-Location: If Charter School is co-locating or sharing the District facilities with
another user, the District shall provide the operations and maintenance services for the District
facilities and Charter School shall pay the Pro Rata Share. The parties may agree to an
alternative arrangement regarding performance of the operations and maintenance services and
payment for such in the use agreement.

(i) Sole Occupant: If Charter School is a sole occupant of District facilities, the District
shall allow Charter School, at its sole cost and expense, to provide some operations and
maintenance services for the District facilities in accordance with applicable laws and OUSD’s
policies on operations and maintenance services for facilities and F&E. NOTWITHSTANDING
THE FOREGOING, the District shall provide all services for regulatory inspections which as
the owner of the real property it is required to submit, and deferred maintenance, and Charter
School shall pay OUSD for the cost and expense of providing those services. The parties may
agree to an alternative arrangement regarding performance of the operations and maintenance
services and payment for such services in the use agreement.

. Real Property Insurance: Prior to occupancy, Charter School shall satisfy requirements
to participate in OUSD’s property insurance or, if Charter School is the sole occupant of OUSD
facilities, obtain and maintain separate property insurance for the OUSD facilities. Charter
School shall not have the option of obtaining and maintaining separate property insurance for
the OUSD facility IF Charter School is co-locating or sharing the OUSD facility with another
user.

Non-District-Owned Facilities

Occupancy and Use of the Site: Prior to occupancy or use of any school site or facility, Charter
School shall provide the OCS with a current Certificate of Occupancy or equivalent document
issued by the applicable permitting agency that allows Charter School to use and occupy the site
as a charter school. Charter School shall not exceed the operating capacity of the site and shall
operate within any limitations or requirements provided by the Certificate of Occupancy and any
applicable permit. Charter School may not open or operate without providing a copy of an
appropriate Certificate of Occupancy to the OCS. If Charter School intends to move or expand
to another facility during the term of this Charter, Charter School shall adhere to any and all
District policies and procedures regarding charter material revision and non-material
amendment. Prior to occupancy or use of any such additional or changed school site, Charter
School shall provide an appropriate Certificate of Occupancy to the OCS for such facility.
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Notwithstanding any language to the contrary in this Charter, the interpretation, application,
and enforcement of this provision are not subject to the Dispute Resolution Process outlined in
Element 14.

Facility Compliance: Prior to occupancy or use of any school site or facility, Charter School
shall provide adequate documentation to the OCS that the facility complies with all applicable
building codes, standards and regulations adopted by the city and/or county agencies
responsible for building and safety standards for the city in which Charter School is to be
located, federal and state accessibility requirements (including the Americans with Disabilities
Act (ADA) and Section 504), and all other applicable fire, health, and structural safety and
access requirements. This requirement shall also apply to the construction, reconstruction,
alteration of or addition to the facility. Charter School shall resolve in a timely manner any and
all corrective actions, orders to comply, or notices issued by the authorized building and safety
agency or the District. Charter School cannot exempt itself from applicable building and zoning
codes, ordinances, and ADA/Section 504 requirements. Charter School shall maintain on file
readily accessible records that document facilities compliance and provide such documentation
to the OCS upon request.

Pest Management: Charter School shall comply with the Healthy Schools Act, Education Code
section 17608, which details pest management requirements for schools.

Asbestos Management: Charter School shall comply with the asbestos requirement as cited in
the Asbestos Hazard Emergency Response Act (AHERA), 40 C.F.R. part 763. AHERA requires
that any building leased or acquired that is to be used as a school or administrative building
shall maintain an asbestos management plan.

If Charter School] fails to submit a certificate of occupancy or other valid documentation to the
District verifying that the intended facility in which the school will operate complies with
Education Code Section 47610, not less than 30 days before the school is scheduled to begin
operation pursuant to the first year of this renewal term, it may not commence operations unless
an exception is made by the OCS and/or the local planning department or equivalent agency. If
Charter School moves or expands to another facility during the term of this charter, Charter
School] shall provide a certificate of occupancy or other valid documentation to the District
verifying that the intended facility in which the school will operate complies with Education
Code Section 47610, to the District for each facility at least 30 days before school is scheduled
to begin operations in the facility or facilities. Charter School shall not begin operation in any
location for which it has failed to timely provide a certificate of occupancy to the District, unless
an exception is made by the OCS and/or the local planning department or equivalent agency.

Notwithstanding any language to the contrary in this charter, the interpretation, application, and

enforcement of this provision are not subject to the Dispute Resolution Process.

ADMINISTRATIVE SERVICES
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The District may charge for the actual costs of supervisorial oversight of The Charter School not
to exceed 1% of the charter school’s revenue, or the District may charge for the actual costs of
supervisorial oversight of the Charter School not to exceed 3% if The Charter School is able to
obtain substantially rent free facilities from the District. Notwithstanding the foregoing, the
District may charge the maximum supervisorial oversight fee allowed under the law as it may
change from time to time.

DISTRICT IMPACT STATEMENT/CIVIL LIABILITY EFFECTS

The Charter School agrees to observe and abide by the following terms and conditions as a
requirement for receiving and maintaining their charter authorization:

e The Charter School is subject to District oversight.

e The District’s statutory oversight responsibility continues throughout the life of the
charter and requires that it, among other things, monitor the fiscal condition of The
Charter School.

e The District is authorized to revoke this charter for, among other reasons, the failure of
The Charter School to meet generally accepted accounting principles or if it engages in
fiscal mismanagement in accordance with Education Code Section 47607.

Accordingly, the District hereby reserves the right, at District cost, pursuant to its oversight
responsibility, to audit The Charter School books, records, data, processes and procedures
through the Office of Charter Schools or other means. The audit may include, but is not limited
to, the following areas:

Compliance with terms and conditions prescribed in the charter,

Internal controls, both financial and operational in nature,

The accuracy, recording and/or reporting of school financial information,

The school’s debt structure,

Governance policies, procedures and history,

The recording and reporting of attendance data,

The school’s enrollment process, suspension and expulsion procedures, and parent
involvement practices,

Compliance with safety plans and procedures, and

e Compliance with applicable grant requirements.

The Charter School shall cooperate fully with such audits and to make available any and all
records necessary for the performance of the audit upon 30 day’s notice to The Charter School.
When 30 days notice may defeat the purpose of the audit, the District may conduct the audit
upon 24 hour’s notice.

In addition, if an allegation of waste, fraud or abuse related to The Charter School operations is
received by the District, The Charter School shall be expected to cooperate with any
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investigation undertaken by the Office of Charter Schools, at District cost. This obligation for
the District to pay for an audit only applies if the audit requested is specifically requested by the
District and is not otherwise required to be completed by The Charter School by law or charter
provisions.

Charter School, through this Charter and/or a separate Memorandum of Understanding, agrees
to defend, and indemnify and hold harmless the District, its officers, directors, employees,
attorneys, agents, representatives, volunteers, successors and assigns (collectively hereinafter
“District” and ““District Personnel’”) from and against any and all actions, suits, claims,
demands, losses, costs, penalties, obligations, errors, omissions, or liabilities that may be
asserted or claimed by any person, firm or entity arising out of, or in connection with, Charter
School’s performance under this Agreement or the Charter, the condition or use of its facilities,
or any acts, errors, negligence, omissions or intentional acts by Charter School, its Governing
Board, administrators, employees, agents, representatives, volunteers, successors and assigns.

FISCAL MATTERS

Cash Reserves

Charter School acknowledges that the recommended cash reserve is 5% of expenditures, as
provided in section 15450, title 5 of the California Code of Regulations.

Third Party Contracts

Charter School shall ensure that all third party contracts, whether oral or written, for supplies,
equipment, goods and/or services, for the direct or indirect benefit of, or otherwise related to
the operation of, Charter School, require compliance with and otherwise conform to all
applicable local, state, and federal policies, regulations, laws, and guidelines, including but not
limited to licensing and permit requirements as well as requirements related to protection of
health and safety.

Special Education Revenue Adjustment/Payment for Services

In the event that Charter School owes funds to the District for the provision of agreed upon or
fee for service or special education services or as a result of the State’s adjustment to allocation
of special education revenues from Charter School, Charter School authorizes the District to
deduct any and all of the in lieu property taxes that Charter School otherwise would be eligible
to receive under section 47635 of the Education Code to cover such owed amounts. Charter
School further understands and agrees that the District shall make appropriate deductions from
the in lieu property tax amounts otherwise owed to Charter School. Should this revenue stream
be insufficient in any fiscal year to cover any such costs, Charter School agrees that it will
reimburse the District for the additional costs within forty-five (45) business days of being
notified of the amounts owed.
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Audit and Inspection of Records

Charter School agrees to observe and abide by the following terms and conditions as a
requirement for receiving and maintaining its charter authorization:

. Charter School is subject to District oversight.

. The District’s statutory oversight responsibility continues throughout the life of the
Charter and requires that the District, among other things, monitors the fiscal condition of
Charter School.

. The District is authorized to revoke this Charter for, among other reasons, the failure of
Charter School to meet generally accepted accounting principles or if Charter School engages
in fiscal mismanagement.

Accordingly, the District hereby reserves the right, pursuant to its oversight responsibility, to
audit Charter School books, records, data, processes and procedures through the District Office
of the Inspector General or other means. The audit may include, but is not limited to, the
following areas:

. Compliance with terms and conditions prescribed in the Charter agreement,

. Internal controls, both financial and operational in nature,

. The accuracy, recording and/or reporting of Charter School’s financial information,
. Charter School’s debt structure,

. Governance policies, procedures and history,

. The recording and reporting of attendance data,

. Charter School’s enrollment process,

. Compliance with safety plans and procedures, and

. Compliance with applicable grant requirements.

Charter School shall cooperate fully with such audits and shall make available any and all
records necessary for the performance of the audit upon 30 days notice to Charter School. When
30 days notice may defeat the purpose of the audit, the District may conduct the audit upon 24-
hours notice.

Internal Fiscal Controls

Charter School will develop and maintain sound internal fiscal control policies governing all
financial activities.

Apportionment Eligibility for Students Over 19 Years of Age

Charter School acknowledges that, in order for a pupil over nineteen (19) years of age to remain
eligible for generating charter school apportionment, the pupil shall be continuously enrolled in
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public school and make satisfactory progress toward award of a high school diploma. (Ed. Code
§ 47612(b).)

Local Control and Accountability Plan

In accordance with California Education Code sections 47604.33 and 47606.5, Charter School
shall include in its annual update a “listing and description of the expenditures for the fiscal
year implementing the specific actions included in the charter as a result of the reviews and
assessment required by paragraph (1) of section 47606.5(a). These expenditures shall be
“classified using the California School Accounting Manual pursuant to Section 41010.” (Ed.
Code § 47606.5(b).)

[Charter School/District] shall be deemed the exclusive public school employer of the employees
of the charter school for the purposes of the Educational Employment Relations Act.
(Government Code section 3540 et seq.) Charter School shall comply with all applicable
requirements of the EERA, and the exclusive employer shall comply with the duties and
obligations of the exclusive employer under the EERA. In accordance with the EERA, employees
may join and be represented by an organization of their choice for collective bargaining
purposes.

In the event that The Charter School closes and does not continue operating under this
charter or a different charter, the following procedures, which are adapted from the procedures
recommended by the California Department of Education (“CDE”), shall be utilized to ensure a
final audit of The Charter School to determine the disposition of all assets and liabilities of The
Charter School, including plans for disposing any net assets and for the maintenance and transfer
of pupil records.

Charter School will provide the charter authorizer the name, title, and contact information
of the person designated to maintain all Charter School personnel records after the closure.
Personnel records to be transferred to and maintained by the designee must include any and all
employee records, including but not limited to, records related to performance and grievance.
Charter School must provide to the charter authorizer and the designee a list of all active and
inactive employees and their periods of service. Both Charter School and the designee,
individually and separately, shall inform the charter authorizer immediately upon the transfer of
Charter School’s employee records to the designee. The Chief Operating Officer will serve as the
school’s closure agent.

Documentation of Closure Action
The decision to close The Charter School for any reason will be documented by an

official action of the Aspire Board of Directors. The action will identify the reason for The
Charter School’s closure (i.e. whether the charter was revoked, not renewed or closed
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voluntarily) and the effective date of the closure, and an entity and person or persons responsible
for closure-related activities.

Notification to the California Department of Education

Notification will be given to the Charter Schools Unit at the CDE and to the County
Office of Education. The notification will include the following information:

a.  School name, charter number, and CDS code;

b. Date of closure action;

c. Effective date of the closure, if different; and

d. Reason for the closure. (Note: If the charter is revoked pursuant to Education Code Section
47604.5 or revoked or not renewed pursuant to Education Code Section 47607, the notice should
clearly state that the charter has been revoked or not renewed, as appropriate. If it is being
closed for other reasons, the notice should specify the reason(s) and clarify that the charter
school is being closed, but not revoked).

Notification to Parents and Students

The Aspire Board of Directors will promptly notify parents and students of The Charter School,
the State Board of Education, the County Office of Education in which The Charter School is
located , The Charter School’s SELPA, the retirement systems in which The Charter School’s
employees participate (e.g., Public Employees’ Retirement System, State Teachers’ Retirement
System, and federal social security), and the California Department of Education of the closure
as well as the effective date of the closure. This notice will also include the name(s) of and
contact information for the person(s) to whom reasonable inquiries may be made regarding the
closure; the pupils’ school districts of residence; and the manner in which parents/guardians may
obtain copies of pupil records, including specific information on completed courses and credits
that meet graduation requirements.

The Board will ensure that the notification to the parents and students of The Charter Schools of
the closure provides information to assist parents and students in locating suitable alternative
programs. This notice will be provided promptly following the Board's decision to close the
charter.

The Board will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ districts of residence, which they will
provide to the entity responsible for closure-related activities.

Notification to Receiving Districts
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In the event that any students reside outside the District, The Charter School will notify each
school district that is responsible for providing education services so that the receiving district
may assist in facilitating student transfers.

Student and School Records Retention and Transfer

The Charter School will facilitate the timely transfer of student records to each student’s district
of eligibility or school to which the student will transfer. All transfers of student records will be
made in compliance with the Family Educational Rights and Privacy Act (“FERPA”) 20 U.S.C.
8§ 1232g. The Charter School will ask the District to store original records of The Charter
School’s students. All records of The Charter School shall be transferred to the District upon
School closure. The Charter School and the District will assist parents in the transfer of their
students to other appropriate schools. In the event that The Charter School is unable to transfer
student records for any reason, The Charter School will maintain them in a safe and secure
location and will provide authorized District employees with access to these records. The Charter
School will maintain all school records, including financial and attendance records, for a
reasonable period after The Charter School closure.

All state assessment results, special education records, and personnel records will be transferred
to and maintained by the entity responsible for closure-related activities in accordance with
applicable law. The entity responsible for closure related activities is Aspire Public Schools.

Financial Close-Out

Aspire will have an independent audit completed within six months after the closure of
The Charter School. This audit will be conducted by a neutral, independent licensed CPA who
will employ generally accepted accounting principles This may coincide with the regular annual
audit of Aspire. The purpose of the audit is to determine the net assets or net liabilities of The
Charter School. The final audit will include an accounting of all The Charter School’s financial
assets, including cash and accounts receivable and an inventory of property, equipment, and
other items of material value, an accounting of the liabilities, including accounts payable and any
reduction in apportionments as a result of audit findings or other investigations, loans, and
unpaid staff compensation, and an assessment of the disposition of any restricted funds received
by or due to The Charter School. The cost of the audit will be considered a liability of The
Charter School.

In addition to this final audit, The Charter School will also submit any required year-end
financial reports to the CDE and the District in the form and time frame required, pursuant to
Education Code section 47604.33. These reports will be submitted as soon as possible after the
closure action, but no later than the required deadline for reporting for the fiscal year.

Aspire Triumph Technology Academy Charter Renewal Petition (2019-2024) 153 of 157



Dissolution of Assets

On closure of The Charter School, all assets of The Charter School, including but not
limited to all leaseholds, personal property, intellectual property and all ADA apportionments
and other revenues generated by students attending The Charter School, remain the sole property
of Aspire and upon the dissolution of the non-profit public benefit corporation shall be
distributed in accordance with the Articles of Incorporation. The distribution shall include return
of any grant funds and restricted categorical funds to their source in accordance with the terms of
the grant or state and federal law, as appropriate, which may include submission of final
expenditure reports for entitlement grants and the filing of any required Final Expenditure
Reports and Final Performance Reports, as well as the return of any donated materials and
property in accordance with any conditions established when the donation of such materials or
property was accepted.

On closure, Aspire shall remain solely responsible for all liabilities arising from the operation of
The Charter School.

As The Charter School is operated by a non-profit public benefit corporation, should the
corporation dissolve, the Board will follow the procedures set forth in the California
Corporations Code for the dissolution of a non-profit public benefit corporation and file all
necessary filings with the appropriate state and federal agencies.

Aspire will utilize The Charter School’s reserve fund to undertake any expenses associated with
the closure procedures identified above.

CHARTER RELATED ISSUES

Term of Charter Petition

A charter may be granted pursuant to Sections 47605... for a period not to exceed five years. A
charter granted by a school district governing board...may be granted one or more subsequent
renewals by that entity. Each renewal shall be for a period of five years. A material revision of
the provisions of a charter petition may be made only with the approval of the authority that
granted the charter. The authority that granted the charter may inspect or observe any part of the
charter school at any time.

- California Education Code Section 47607(a)(1)

The Charter School’s renewed charter shall begin on July 1, 2019 and will expire on June 30,
2024.

Interpreting the Charter
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All terms of the charter that can be interpreted as within the intent of the California Education
Code shall be interpreted in such a manner.

The terms of this charter contract are severable. In the event that any of the provisions are
determined to be unenforceable or invalid for any reason, the remainder of the charter shall
remain in effect, unless mutually agreed otherwise by Aspire and the District. Aspire and the
District agree to meet to discuss and resolve any issues or differences relating to invalidated
provisions in a timely, good faith fashion.

DISTRICT IMPACT STATEMENT

The governing board of a school district shall require that the petitioner or petitioners provide
information regarding the proposed operation and potential effects of The Charter School,
including, but not limited to, the facilities to be utilized by The Charter School, the manner in
which administrative services of The Charter School are to be provided, and potential civil
liability effects, if any, upon The Charter School and upon The Charter School district. The
petitioner or petitioners shall also be required to provide financial statements that include a
proposed first-year operational budget, including start-up costs, and cash-flow and financial
projections for the first three years of operation.

- California Education Code Section 47605(g)

Facilities
The Charter School intends to continue operating at its current location at 3200 62nd
Ave. Oakland, California.

Administrative Services

Aspire has an experienced administrative staff that handles a variety of “back office”
services like payroll, accounting, and purchasing. Aspire will be responsible for all of its own
personnel salary and benefit plans, provisions and costs. In the event that any administrative
services are to be provided by the District, the specifics will be agreed to in a Memorandum of
Understanding between Aspire and the District.

Potential Civil Liability Effects

The Charter School shall be operated by Aspire Public Schools, a California non-profit public
benefit corporation. This corporation is organized and operated exclusively for charitable
purposes within the meaning of Section 501(c)(3) of the Internal Revenue Code and California

Revenue and Taxation Code Section 23701(d).

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
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obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by The Charter School if the authority has complied with all oversight responsibilities
required by law. The Charter School shall work diligently to assist the District in meeting any
and all oversight obligations under the law, including meetings, reporting, or other authorizer-
requested protocol to ensure the District shall not be liable for the operation of The Charter
School.

The corporate bylaws of Aspire shall provide for indemnification of the Aspire’s Board, officers,
agents, and employees, and Aspire will purchase general liability insurance, Board Members and
Officer’s insurance, and fidelity bonding to secure against financial risks. Insurance coverage
may be made by joint powers authority authorized to conduct business in the State of California
and limits will set at commercially reasonable levels. A copy of Aspire’s Evidence of Insurance
is attached in Appendix XVIII. The District shall be named as an additional insured and Aspire
will institute appropriate risk management practices as discussed herein, including screening of
employees, establishing codes of conduct for students, and dispute resolution.
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Appendix I:
OUSD Performance Report



CHARTER RENEWAL PERFORMANCE REPORT

Guidelines

In reviewing your performance report, the Office of Charter Schools is seeking an honest and reflective
self-appraisal of strengths and weaknesses of the school’s charter, with credible and compelling plans
for building on success, maintaining momentum, and making necessary changes for improvement of
the school.

e Where appropriate, please be evaluative and state your focus outcomes for students. When
descriptive responses are requested, please provide comprehensive, yet concise responses.

e Please rate yourself by placing an “X” in the appropriate box (1-5) which most accurately reflects
your judgment of overall quality in response to the questions.

e Please note that your ratings given here are intended to provide guidance for the inquiry that
will occur during the renewal process, primarily at the time of the Renewal School Site Visit.

e If there are sections where you feel you are not in a position to respond, please consider eliciting
responses from more appropriate parties (i.e. governing board president).

A draft of this report needs to be submitted to the Office of Charter Schools staff (contact information
is available at https://www.ousdcharters.net/contact-us.html) via e-mail in Word format at least 2
weeks in advance of the Renewal School Site Visit. The final draft of this Performance Report needs to
be submitted as an Appendix in the Renewal Charter Petition.

1. How effective is your school overall?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

Aspire Triumph Technology Academy provides a safe, strong community for scholars as they begin their
educational journey to college and careers. Many of our Triumph scholars begin kindergarten or transitional
kindergarten with limited experience in school and we have invested in ensuring that their first year in school
is a strong, purposeful and intensive combination of culturally relevant socioemotional learning,
developmentally appropriate experiences, and a strong academic foundation. We focus on ensuring our
scholars learn pre-literacy skills woven in with kindergarten standards. We prioritize early literacy through our|
full-time SEEDS tutor who is provides literacy interventions to our TK and Kindergarten students and our four
Super Stars Literacy Group leaders who provide daily LLI literacy support to our first and second graders
during the day and provide literacy support to our K-2 students in our after school program. Our team knows
and prioritizes the critical importance of scholars reading on grade level by third grade.

Aspire Triumph Technology Academy has partnered closely with Senecal Center to develop a positive school
climate that is responsive to our student population, who have been significantly impacted by trauma. Our
school program provides students with structure and rigor combined with the specific supports and
wrap-around services they need in a highly coordinated and data driven environment. Our multi-tiered
system of support includes a Tier 1 social-emotional learning program that supports our students in
social-emotional development TK-5. Our SEL program leverages Zones of Regulation, Toolbox, RULER, and
Mindsets for Learning to further support our students’ social-emotional progress. We are proud to serve a




racially diverse student community, 56% of who are African American and our program emphasizes
relationships, student leadership and mentoring that includes a focus on providing mentoring to our African
American males scholars. Our Triumph team, which is also racially diverse with 68% teammates of color,
engages in ongoing equity capacity development to ensure we are living our commitment to equitable
practices and outcomes.

When Triumph was founded in 2014-2015, we began to engage a redesign to be able to more effectively serve
our population of scholars, who were highly impacted by trauma (over 70% demonstrated multiple signs of
trauma through a school-wide survey in 2015) and demonstrated high levels of mental health needs. In
addition to our strong Tier 1 SEL supports, our school partnered with Seneca Center and the Aspire Special
Education Department to create a Behavioral Health Program (BHP) to support our students with high social
emotional needs. Our innovative BHP program supports students who previously struggled with behavior and
were not well supported to access the academic or social emotional learning in class. Through this program
our highest-need scholars have a case manager, weekly collaboration meetings with all of the educators who
support them, and have wrap-around home-school connections. Students in this program have experienced
incredible success; during the 2017-18 school year none of the students in our BHP program were suspended,
one had the second highest reading growth in the school, and another won our spelling bee! This kind of
transformative support for our scholars, through our whole school, integrated approach is something we are
proud of and deeply committed to at Aspire Triumph Technology Academy.

Beyond test scores, we measure our success in whole child outcomes, and we believe that the school culture
foundation we have laid and our ability to respond to the needs of our students and the local community are
foundational to getting the academic results we are striving toward. While some of the culture changes we
have made are difficult to capture in data, our suspension rate has dropped 17.6% since our founding; we had
94.6% attendance in 2017-18, and the positive feedback we receive from families and outside service
providers regularly affirms that our school culture is setting us up to achieve significant academic gains in the
next five years.

\What are its notable strengths?

Aspire Triumph Technology Academy prioritizes reading! We give students a significant amount of time to read
every day and make sure they have books that are accessible and interesting. We use the Reader’s Workshop
model that empowers scholars at a young age to see themselves as lifelong readers, and we prioritize
supporting all of our K-2 students in reading on grade level through our partnership with SEEDS and Super
Stars Literacy.

Our relentless focus on literacy has resulted in reducing the percentage of scholars in significantly below
standard in ELA from 69% of our population in 2015 to 37% in 2018, a decrease of 32% over three years. In
addition, the percentage of scholars meeting or exceeding grade level on the ELA SBAC has increased from 15%
to 33% over three years. While we are far from where we will be in future years’ achievement, we are excited
about our accelerated progress in ELA that demonstrates we are on track for significantly changing the
trajectory of our scholars’ futures in college and career.

In addition, we weave social-emotional learning throughout the day. We have adopted Toolbox in conjunction
with Zones of Regulation, Mindsets for Learning, and RULER to provide robust social-emotional foundations for
our students. We strive to build community throughout the school; each of our classrooms hold morning
meeting each morning to support this goal. In addition, our school-wide approach to discipline is grounded in




restorative practices, and as a result, when something goes wrong, we work with students and community
members to understand what happened and to work to make things better. This approach to establishing a
mutual collaboration grounded in restorative community, relationships and deep respect for the assets of our
community has been a strong aspect of the Triumph program in our East Oakland community.

We are also very excited that Aspire is part of the Next Generation Science Standards Early Implementer
cohort. Through this program, members of Aspire Bay Area receive ongoing professional development that is
shared across our schools. This year Triumph is piloting the Mystery Science curriculum and is engaged in
robust cross-school teacher collaboration to begin scaling science instruction across our classrooms. during
this pilot year, Triumph has leveraged knowledge from our Regional Team through twice monthly support
from Aspire Bay Area’s science content specialist. During these twice monthly meetings, our science specialist
meets with teachers and administrators to plan and conduct joint instructional observations.

\What are the main priorities for improvement?

While maintaining the work we have done to support our school culture and our highest need scholars, we need
to continue to lift the overall achievement of our scholars in reading and math. We have struggled with our 5th
grade results and have reorganized our classes to departmentalize so that teachers can more deeply learn and
focus on the content of the grade level.

In addition, to continued to support student reading growth and intervene regularly for scholars who are below
grade level. We partner with SEEDS and Super Stars Literacy to provide K-2 reading intervention and provide
daily targeted Leveled Literacy Intervention to our 3rd-5th graders who are below grade level. We also believe
that most of our professional learning energy should be invested in supporting tier 1 instruction by:

e holding biweekly data cycles

e focusing on the quality and rigor of student task (instructional core),

e aligning our coaching processes with a stronger focus on a grade level, standards-aligned student task.

Additionally, across Aspire Bay Area, we are prioritizing deepening our expertise in our Eureka math through
the instructional cycle. Our Eureka curriculum is SBAC and Common Core aligned and has proved successful
for schools and CMOs.

Our administrative team and lead teachers, who are responsible for driving the instructional program on site
through professional development, grade level teams and 1:1 bi-weekly observation and feedback works
closely with our Aspire Bay Area early literacy, ELA and Math Content Specialist to provide high-level coaching,
planning support, bi-weekly data analysis, and progress monitoring.

2. How well is the school regarded by its students and parents?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

We are very proud that families continue to choose Aspire Triumph Technology Academy and that we serve a
population that reflects the diversity of the neighborhood with over 50% of our families identifying as African
American. Our yearly survey is our best resource to understand how families and students experience Aspire
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Triumph Technology Academy. 90% of parents replied yes to “l would recommend my school to others.” The
following data show us that our school and efforts of the Aspire Triumph team are regarded positively overall
by students and families.

More than 95% of students agreed with the statements:
° My teacher wants me to do my best
° When something is hard, my teacher helps my class understand

89% of families agreed with the statements:
° | feel welcomed and connected to my child’s school community
° The school provides a safe environment for my child

What do (a) students and (b) parents most like about the school?

(a) Our students love that they have strong relationships with adults across our school and that they feel
like they have the opportunity to talk about their problems and that they have adults on campus who
they can turn to. Our students also love our blended learning program and technology focus; students
love learning to code and use robots beginning in kindergarten and love making google slides to
showcase their learning.

(b) Families see Aspire Triumph Technology Academy as a safe place and feel most connected to their
child’s teacher. Families appreciate that we provide students with additional support through
intervention. Families appreciate that we communicate with students at a young age about the
importance of college.

(c) We have heard many testimonials from families about how they have experienced the wrap around
support, relentless belief and collaboration at our school as different from their past experiences. We
are deeply proud that we have been a part of creating a transformational educational experience for
many of our families.

\What do they feel needs improvement, and what action is being taken?

At Triumph, one of our program strengths is conducting listening meetings with families so that we hear their
hopes, dreams, feedback and input directly. We use family feedback and perspective to inform school goals
each year and to make changes to our program. Through listening meetings with our families, it has become
clear that our families deeply care for their children and the school, and the following themes have emerged:

o Need for more family volunteerism

® More support with math

e More engaging school-wide events

As a result of the needs surfaced by families, we are taking the following actions:

® Began program to celebrate and recognize families for their involvement in Aspire Triumph Technology
Academy

e Developed a Parent Ambassador Group that can leverage and strengthen parent leadership, voice and
volunteerism

e Continued priority to make School Site Council a place to elicit family input and voice and cultivate
leadership

e Created a special events calendar for the year and began signing up families to help organize and
participate during back to school carnival




® Prioritized resources to provide math support during the school day
e Hosted a math family night to support families with Eureka curriculum

3. How well do students achieve?

Evaluation:

Unsatisfactory X Excellent

How do you know?

Over the past four years, we have seen strong improvement in student performance on summative
assessments like CAASSP at Aspire Triumph Technology Academy. While many of our scholars are still
struggling to meet the rigorous SBAC expectations, we have seen strong growth in these areas. In February
2018, Aspire Triumph Technology Academy was named as a runner up for recognition as an Oakland
“Growth Superstar” by Educate 78, an Oakland-based nonprofit working to ensure that every child in
all 78 square miles of Oakland receive the world-class education they deserve. The analysis of SBAC
data by Educate 78 identified Triumph as among the top nine schools in Oakland doing a great job
helping students grow and “beat the odds”, particularly among the most vulnerable students.

We saw two important trends in our ELA SBAC data in 2017-18. First, we saw a dramatic increase in students
who met/exceeded the ELA standards, as 11.5% more students Met/Exceeded SBAC expectations in ELA than
in previous years. In addition, 10% of students moved out of the lowest performance band, Significantly
Below into the Approaching category in ELA. This achievement builds upon three consecutive years of
accelerated growth in ELA.

Over three years, while we have doubled the percentage of scholars who are meeting/exceeding grade level
in math from 10% to 20%, we have much room to improve in our overall progress in math learning. While
some grade levels saw significant growth in math achievement, we are disappointed that our school’s overall
performance in math stayed roughly the same in 2017-18. In response, we have deepened our focus in our
site strategic plan on strengthening our tier 1 math instructional program and rigor with a focus on conceptual
development, our area of greatest need in our analysis of SBAC results.

In 2018-2019, we are monitoring scholar progress through a focus on implementing regular math data talks
that emphasize both module assessments and formative assessment of student work. With the additional
provision of direct support for scholars who are below grade level in math, we expect to see a large jump this
school year into the meeting/exceeding bands and a large drop in the approaching/below bands



http://educate78.org/growth-superstars-schools-move/

Cumrently Viewing Data for: Region: Bay Area, School: ATTA
SBAC/TN Ready Distribution in 2014-2015, 2015-2016, 2016-2017 and 1 more
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In ELA, Triumph has dramatically decreased the percent of scholars in the lowest performance band
from 69.4% to 37.1% Since 2014-2015, Triumph has more than doubled the percent of students at or
exceeding grade level from 15% to 31.2%.
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In Math, Triumph has achieved more modest gains, doubling the percent of scholars meeting or exceeding
grade level from 10.3% to 20.3%. In the lowest performance level, Triumph reduced the percent of scholars
about 5% from 56.2% to 51.7%. Math is a priority and focus for our work in 2018-2019.

\We reviewed SBAC scores for the similar neighboring district schools Futures, Community United, Markham,
Bridges, Horace Mann, and East Oakland PRIDE. These are all PK-5, TK-5, and K-5 schools with at least 90% of
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students eligible for FRL. (Triumph’s eligibility rate is 96%.)
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Comparative SBAC data are provided below. For the past two years, Triumph Academy has outperformed these
schools in both ELA and Math, with but one exception. In 2017-18, the exact same percentage of scholars

exceeded or met the SBAC standard in Math at Aspire Triumph and East Oakland PRIDE.
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In which subjects and grades do students do best, and why?

We have invested significantly in reading instruction by adopting Lucy Calkins Readers and Writers Workshop,
integrating a focus on Close Reading of complex text, engaging in biweekly ELA data talks, partnering with
SEEDs and Super Stars Literacy to provide K-2 reading support, hiring a 3-5 reading interventionist, and
investing in classroom libraries. These investments have had strong impacts on student achievement as
evidenced in the data below.

EQY F&P 16-17 EQY F&P 17-18
21% 41%
21% 41%
51% 15%

In both above and on-grade level categories, we doubled the percentage of students from 21% to 41%. We are
proud to be apart of enfranchising young people in their reading lives by also reducing the percent of Triumph
scholars more than 1 year below grade level from 51% to 15%.

In which subjects and grades is improvement needed, and what action is being taken?

While we have demonstrated multiple years of reading growth on multiple measures, we are committed to

building on our momentum. We believe deeply that reading ability predicts success in so many areas, this is a
major area in need of improvement at Aspire Triumph Technology Academy. As a result, we have continued to
evolve our foundational skills block in our K-2 classes to make sure scholars are getting access to and additional
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support in foundational skills aligned to CCSS that they need to enable their access to grade level standards. We|
have also dedicated resources to reading supports through our partnership with the SEEDS program, Super
Stars Literacy, and our Reading Intervention teacher. In addition, we know that reading volume is a key lever
for reading growth, and as a result we are focusing on reading engagement and using Accelerated Reader to
measure reading growth and volume. At Aspire Triumph Technology Academy our teaching team partners with
families in the use of reading logs, engagement inventories, and conferring sessions to better understand the
successes and struggles of our readers. These strategies are also supporting family ownership in their child’s
reading success.

Math is another area of growth since our achievement stayed mostly flat from the 2016-2017 school year. In
response, our administrator team are planning Eureka instruction with teachers each week in planning and
internalization sessions that also include teachbacks. In addition, we have begun using Eureka Affirm this year
to help us assess student math progress math on a bi-weekly basis, and we have dedicated time every other
week for math data talks so we can analyze this data and plan next steps. Given our needs in math, we have
increased our partnership with our regional team in the areas of data analysis cycles and are focused specifically
on math with our Content Specialist.

We are excited to build out our approach to science instruction aligned to NGSS this year as well, which has
been an area of need. Some of our teaching team is taking the lead on integrating science through participation
in the Next Generation Science Standards Early Adopter grant through a statewide network.

Is there evidence of differential attainment according to gender, ethnic background or other grouping and, if
so, what action is being taken?

In math, there is a gap in SBAC achievement between our African American scholars and Latino scholars and
between our male and female students in both the meet/exceeds categories as well as the not met/nearly met
categories with Latino scholars outperforming African American scholars and male scholars outperforming
female scholars. In order to close these gaps, we are taking two approaches. First, we are working to improve
teacher practice by identifying focus students in each class for teachers to target remediation and progress
monitoring with. In addition, we are studying the individual needs of the scholars so we develop individualized
plans that build on scholars’ assets and address needs that are impeding academic acceleration. To do this,
administrators and counselors meet twice a quarter with teachers to discuss individual student needs and plan
next steps. Next steps in this student-focused approach may involve a wellness referral, providing data-driven
academic interventions, or partnering with the family on behavioral/academic plans.

2017-18 Math SBAC Achievement by gender:
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4. How effective is the quality of instruction, including teaching, learning and curriculum?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

We believe effective instruction leads to accelerated student growth, and so we acknowledge that the
effectiveness of our teaching is an area of continued investment and priority at Aspire Triumph Technology
Academy.

We are proud to have improved teacher retention, which we believe is a key driver of increasing the
effectiveness of instruction. We are also proud of our accelerated growth in ELA and in reading, which is
among the highest in East Oakland as an indication that our sustained instructional efforts can produce
dramatically improved results for scholars.

Over the last four years, we have faced several challenges that affected the effectiveness of our instruction. In
2014-15, Aspire shifted to aligning instruction and assessments to the SBAC and the Common Core, which
meant leaders and teachers needed to study and learn the CCSS shifts, the new standards, and new curricula
in all subject areas.

Over the past year our team has deliberately shifted from a curriculum orientation to a student task and
student outcome orientation. This shift is a more student-centered approach and has changed the way we
look at student work and the way we prepare for teaching. As a result of this shift in orientation, we hold data
talks on a weekly basis where we analyze student work, and we have radically improved and changed our
professional learning structures to focus more deeply on content and conceptual knowledge.

Which are the strongest features of teaching and learning, and why?

Our teachers were a significant part of the committed leaders who redesigned and implemented our
behavioral health program. As a result, they are passionate and dedicated to building strong classroom
communities that are trauma-informed, culturally responsive and aligned across our school community. We
know that the feeling of emotional safety for students is foundational for access to learning. Teachers utilize
community circles, Zones and Toolbox lessons, restorative practices, and effective classroom management
practices to support a healthy learning environment.

Additionally, we believe strongly in the importance of early literacy. We have prioritized ensuring that our TK,
kindergarten, first, and second-grade teachers have created a strong phonics and foundational skills scope
and sequence that includes assessment. Our early education and intervention team rigorously monitors
student mastery of foundational skills and strategies.

What aspects of teaching and learning most need improvement, and what action is being taken?
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Aligning student tasks with CCSS and offering students ample attempts to master the content is an ongoing
area of challenge. As a result, we have continued to adjust our planning processes and data analysis cycles to
focus on student task, CCSS alighnment, and our own understanding of the content we are to teach.
Additionally, to support Aspire’s shift to the TNTP-inspired Aspire Student Learning Framework as our
framework of effective instruction, Triumph has implemented learning walks that focus on supporting
teachers to evaluate the quality of task and instruction in our classrooms using our rigorous student learning
framework. Administrators and teachers at Triumph conduct these student learning framework learning
walks regularly to analyze teaching and learning and give feedback on the task quality.

Classroom observations at Triumph have shown a prominent focus on direct instruction with the teacher
holding more of the cognitive load. In response, there has been a significant reimagining of teaching and
learning at Aspire Bay Area that focuses on the adoption of high-quality materials, and increased professional
development and coaching to use these materials and pedagogy aligned to the CCSS. In addition, Aspire’s
Student Learning Framework frames success based primarily on student actions, behaviors, and
demonstration of learning, rather than teacher actions. Bi-monthly coaching sessions at Triumph are
grounded in Aspire’s student-centered Student Learning Framework, and as a result coaching focuses on
ensuring students are taking on more of the cognitive load in our classrooms.

5. How effective are the professional development opportunities provided to teachers and
administrators?

Evaluation:

Unsatisfactory X Excellent

How do you know?

At Aspire Triumph Technology Academy and Aspire Public Schools, we collaborate to develop annual strategic
plans and align professional development to our goals and community agreements. On-site, we invest in team
development by holding 2.5-hour professional development meetings every Friday in addition to four site PD
days and Regional PD days every year. We start our year together with our team with a two-day launch to
establish common vision, recommit to our values, establish our goals and priorities for the year and build
enduring relationships and collaboration.

During the year we foster a culture of learning and feedback by practicing vulnerability and making feedback a
part of everything we do. Our team provides direct feedback through PLP and goal setting reflections three
times per year. We also participate in a quarterly pulse survey to use our teams’ feedback to drive quarterly
priorities. We prioritize 1:1 coaching of administrators and teachers at Triumph, which manifest in biweekly
observation and feedback and more intensive coaching for newer or more struggling teachers.

We consider team collaboration a critical form of professional development at our site because we believe
that teachers learn the most by collaborating on the things they care about. We have evolved our professional
development to create a greater emphasis on planning and the instructional cycle, rather than stand-alone PD
topics. As a testament to this, on our end of year survey, 97% of staff members agreed that “My site’s goals
for student achievement are clear and well defined,” and 79% of Triumph teammates responded positively to
the question “My principal or assistant principal provides effective feedback and coaching that helps me
improve my teaching.”
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At Triumph we are also proud of our distributed leadership and the critical role our lead teachers play in our
success. Our lead teachers meet weekly with our administrative team to provide input and feedback around
school-wide initiatives and programs. We also leverage our lead teachers to provide ongoing support and
coaching to their fellow teachers, and our lead teachers help facilitate our weekly data talks. Leveraging the
knowledge and expertise of our dedicated lead teachers helps us better understand our staff’s needs and
better target support and PD toward their needs.

Which are the strongest features of professional development, and why?

At Aspire Triumph Technology Academy, we believe that professional development should not be a one-time
learning experience. We strive to plan professional development that builds the capacity of teachers by
strengthening their abilities to reflect and collaborate with each other. As a result, our professional
development involves teacher planning and collaboration, observation and feedback cycles, teacher
observation of best practices at Triumph, and equity-driven collaborative learning groups that meet each
week to provide teachers an opportunity to reflect on their practice and plan next steps collaboratively. At
Triumph we strive to create a culture of collaboration and reflection so our staff is always learning and
reflecting, not just during dedicated Friday PD time.

How are professional development activities selected and evaluated?

In 2015, Aspire reorganized many supports from the national office to be in closer proximity to schools within
a region through forming more robust regional support teams that focus on instruction, student supports and
operations. The Bay Area Region has an annual strategic plan focused on accelerating the quality of teaching
and academic outcomes through a clear professional development plan that aligns growth opportunities for
administrators and teachers. There is a comprehensive instructional calendar with clearly delineated and
complimentary communities of practice for principals, assistant principals, academic counselors, social
emotional counselors and business managers.

Communities of practice are anchored in alignment with regional and Aspire-wide priorities for the year and
are organized with a scope and sequence that connects development, new learning and application in site
context across the year. Participant feedback informs the learning activities and scope and peer leaders are
leveraged to co-facilitate sessions.

School leader learning dives deeply into content and pedagogy to increase the expertise and aligned
understanding of rigor. In the 2016-2017 school year, New Leaders provided full days of professional
development to Aspire school leaders focused on common core literacy and mathematics. In 2017-2018 we
also had over 40 leaders attend the UnboundEd Standards Institute to bolster our learning goals.

To leverage the expertise of our communities of practices and to create pipelines for leadership opportunities
we use a “Buddy Principal” model in which returning principals informally support a new principal peer. We
also have utilized a Lead Principal, who formally coaches and supervises two principals within our region, in
addition to leading a school site of their own.

Over the last two summer, our Aspire Bay Area principal and regional team also participated in learning with
the Relay Graduate School of Education to deepen our coaching and debriefing practices as well as our
practices for using student work in a weekly data meeting. As a result of this training, we implemented weekly
data talks during our Friday professional development sessions and have conducted bi-weekly coaching
sessions with teachers focused on high-leverage action steps rooted in Aspire’s Student Learning Framework.
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On-site, we invest deeply in professional development, Aspire Triumph Technology Academy teachers have
several structures to support their professional development including all staff professional development on
Fridays, weekly planning meetings, induction coaching and 1:1 observation and coaching. These internal
opportunities are evaluated based on student outcomes and survey. To coordinate and align coaching
support, our Admin team meets weekly to analyze data, to plan and debrief coaching, and to problem solve so
that our coaching is most effective and impactful.

Our approach to professional growth also includes opportunities for teacher leadership. Our lead teachers
play vital roles in supporting instruction across the school including monitoring data, leading grade level teams
in planning and data talks, providing coaching and support to teachers, and contributing to the school’s
quarterly focus in professional development. Our lead teachers’ input helps us better understand teachers’
needs, and our lead teachers’ supports

This year two Triumph teachers are Mentor Teachers with the Alder Graduate School of Education. Mentor
Teachers host Teacher Residents for the year and attend Mentor Seminar with the Alder Director to
strengthen coaching skills and improve their effectiveness in mentoring Resident Teachers. Mentoring
provides an outstanding opportunity for teachers to stay in the classroom, while building new areas of skill
and expertise that contribute to the school more widely.

In addition to Mentors, Triumph teachers also serve as Induction Mentors to teachers in BTSA. Induction
Mentors also receive ongoing training and build their skills in coaching and supporting new teachers as they
earn their clear credentials.

What aspects of teaching and learning most need improvement, and what action is being taken?

Although our top priorities for this school year are instructional, our staff has requested more professional
development on trauma-informed practices, equity, and cultural responsiveness. In response, we have
designed our site PD calendar so that two Fridays per month, all of our staff collaborate in 45-minute
professional learning groups to learn more about these topics and reflect on their practice. Additionally, the
Aspire Bay Area Institute was redesigned to include a strong focus on classroom culture grounded in
restorative practices and classroom management practices. Our calendar enables us to provide 17 days of
professional learning for new teachers and 13 days for returning teachers per year, in addition to minimum
days every Friday. The first days of the school year were explicitly restructured to explicitly build relationships,
teach academic and culture routines and to establish strong classroom communities.

6. How effective is the assessment of student learning?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

Aspire Triumph Technology Academy, with the support of Aspire’s Bay Area Regional Team, has an
assessment and monitoring system to determine students’ progress along with the expected schoolwide
learning results. We embrace the Smarter Balanced Assessment system with its three major components to
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help educators keep track of progress: end of year summative assessments designed for accountability
purposes; a suite of tools and resources that support classroom-based formative assessment practices; and
interim assessments designed to support teaching and learning. In addition, Aspire provides an easy to use
central data portal which stores and aggregates scores on our benchmark assessments that have been aligned
to the Common Core State Standards. Each student in 2nd-5th takes is administered the Star Renaissance
Reading Inventory quarterly to assess progress over the year. For our youngest scholars, we use the ERD to
comprehensively assess foundational skills. We also administer Fountas and Pinnell to our scholars to better
understand their developmental reading needs.

We are equipped with data analysis tools which allow us to disaggregate student achievement by strand and
with an equity lens (by subgroup), which allows us to stay abreast of student data trends and revisit
instruction accordingly.

In 2018-2019, we have shifted our assessment focus to formative assessment, including the regular study of
student work. We are excited about narrowing in on authentic student response to better understand what
students are learning and how to make immediate, strategic micro-adjustments to instruction so that scholars
demonstrate their learning of standards.

Analysis protocols and instructional planning tools are provided and we adapt them to use with our
instructional team during weekly data talks so that we turn the data into actionable information that impacts
instruction and differentiation, and we are excited to continue to use student work as a formative data
source. We are refining our systems and building our capacity to use student work analysis to drive
instruction. As part of our open-door policy, all of our school data is openly shared with families and the
community during Student-Led Conferences and at School Site Council meetings.

What are the strongest features of assessment?

In addition to quarterly Aspire-wide and Aspire Bay Area data collaboration, Aspire Triumph Technology
Academy teachers engage in lesson internalization and formative data analysis every week during weekly
planning meetings with their partner teacher and administrator. We have embedded data analysis into our
planning process to increase the consistency with which we analyze student work. Additionally, our teachers
engage in data talks during our Friday PDs and then adjust their upcoming lessons based on their data
analysis. Our data talks provide opportunities to analyze data in a true cycle of inquiry and the planning time
that accompanies it allows teachers to act on their data. We have deliberately built in significant time for data
analysis and planning.

Aspire Triumph Technology Academy also continues to refine a variety of assessments to measure student
achievement and drive the development of the academic program. Each day teachers integrate quick,
informal assessments into the lesson plan sequence that allow teachers to gauge student learning of new and
spiraled material. Our expectation is that teachers use frequent forms of checking for understanding to adjust
instruction, groupings, and review practices. Specifically, we utilize student work samples, Google Classroom,
inventories, and student responses as ongoing informal assessment strategies.

Additionally, our kindergarten, first, and second grade teachers have created a strong phonics and
foundational skills scope and sequence that includes assessment. Our early education and intervention team
rigorously monitors student mastery of foundational skills and strategies.
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\What aspects need improvement, and what action is being taken?

SBAC and many of the assessments integrated into the curriculum and/or curated by Aspire Bay Area region
are highly rigorous and are still relatively new to Triumph’s students, teachers, and administrators. Given the
rigor, format, and content shifts, we need to continue to grow in our understanding of how these standards
are assessed and ensure that daily instruction supports the rigor of assessment while also supporting students
with skill gaps.

While we have leveraged our asset of time to analyze data in the past, we have struggled to use true data
cycles in the CCSS transition. Currently, Triumph’s administrators are working with every team to create true
data cycles for focus standards. We are also striving to better understand what truly CCSS aligned tasks and
assessments look like. To support this, our administrators plan with teachers each week and members of
Aspire’s Bay Area Regional team also coplan with our teachers on a regular basis.

7. How effective are the strategy and processes that you have put in place to ensure your school
enrolls a diverse student population (i.e. representation of English Learners, students with
disabilities, or of homeless status)?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

Aspire Triumph Technology Academy was founded during the 2012-13 school year by a team of educators and
families that are passionate about serving our community in East Oakland, and our families worked tirelessly
to support the opening of our school. Our founding staff and families worked to meet families in walking
distance from our campus and invite them to join our school with a clear vision for scholar success to and
through college. Aspire Triumph Technology Academy aligns its admissions practices and policies to ensure
there is no discrimination on the basis of race, ethnicity, national origin, primary language, gender, sexual
orientation, or disability. The school utilizes enrollment priorities as defined in our charter.

Aspire Triumph Technology Academy’s Enrollment Priorities:

Children of Aspire Regular, Full-time employees

Siblings of students already admitted to the School (after the opening year)

Children of founding families

All students who seek to continue their preparation and readiness for college from other Aspire schools
Children residing within the District

All other students who reside in the state of California

ok wWwNR

After recruiting the founding class, Aspire Triumph Technology Academy has relied heavily on recruitment at
local East Oakland preschools, daycares, and recreation centers. In addition, many of our new students come
from referrals from current students at families.

Aspire Triumph Technology Academy’s student population is representative of our surrounding community.
During the 2017-18 school year African American students comprised 56% of our student population which is
higher than OUSD’s 25%. Last year 40% of our students were Latino compared to OUSD’s 42%.
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During the 2017-18 school year Aspire Triumph Technology Academy served a higher proportion of
socioeconomically disadvantaged students compared to OUSD. In 2017-18 96% of our students were
socioeconomically disadvantaged compared to OUSD’s rate of 75%. Triumph’s student population is matched
to OUSD in Latino students and underrepresented in Asian Pacific Islander and White student groups.

At Triumph, we are proud to serve a student population that is majority African American (56%) as compared
to OUSD which serves 25% African American students. The socio-economic needs of the Triumph student
population are higher with regard to socio-economic status, with 96% of families qualifying for free/reduced
lunch as compared to 75% of families in OUSD.

We are also proud that our current Triumph families play vibrant roles as champions in recruiting new families
to apply to and attend Aspire Triumph.

2017-18 Enroliment by Subgroup

Triumph ousD
Race/Ethnicity African American 56% 24%
Latino 40% 46%
Asian/Pacific Islander 2% 14%
White 0% 10%
Two or more races 1% 4%
Unknown/unclassified 1% 2%
Language Proficiency English Learners 22% 31%
Disability Students with Disabilities 11% 12%
Socio-economic Status | Socioeconomically Disadvantaged 96% 76%

What are the strongest aspects of the efforts to recruit a diverse student population?

Currently, we have four key strengths in our efforts to recruit a diverse student population:
1. Utilizing the recommendation of African American family focus groups at Aspire related to recruitment
2. Advertising and utilizing referrals from Aspire Triumph Technology Academy families to target outreach.
3. Participation in school fairs located in East Oakland, and sponsored by Enroll Oakland charters (EOC).
4. Advertising and utilizing referrals from Head Start preschools.

What aspects need improvement, and what action is being taken?

Aspire Triumph Technology Academy needs to increase our recruitment and retention aligned with our goal of
matching the diversity of OUSD. To achieve this, Aspire Triumph Technology Academy has created a
recruitment and enrollment team to create and execute a recruitment plan. The following are examples of
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recruitment strategies the team will incorporate into their plan:
e Leveraging our current and former families
e Continued recruitment of teachers and staff of color to provide culturally competent resources to
students and families of staff with culturally, racially, and linguistically relevant life experiences.

In addition, we are working to retain a diverse student population by creating a welcoming, supportive
environment and providing targeted supports to our students. We have worked to increase retention of our
students with disabilities through our behavioral health program; as a result of this program we have doubled
our number of education specialists and mental health counselors, and we have hired an additional
administrator to provide supports for our highest needs students. We are working to support and retain our
ELs by providing ELD training to our staff and small-group ELD supports for our students.

8. How effective are the leadership and management of the school?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

The principal, Karen Ringewald, has been a leader at Aspire Triumph Technology Academy since its founding
and has worked with the Triumph community for seven years. Prior to becoming Principal at Triumph,
Ringewald served as Dean of Students at Aspire Millsmont Academy and Dean of Students and Assistant
Principal at Aspire Triumph Technology Academy. Principal Ringewald was trained for her work as an
administrator through Cal State Dominguez Hills’ school leadership program and the Reach Institute for School
Leadership. She has been a leader at the school through significant changes including transitions to the
Common Core, a successful move away from punitive discipline and suspensions toward restorative practices,
and significant shifts in school structures and programs responsive to students and families. Aspire and the
school leadership team use formative and summative surveys to monitor effectiveness. The most recent
Aspire survey feedback responses includes indicators of Ms. Ringewald’s effectiveness as detailed below:

My manager supports my professional 100% agree/strongly agree
development through goal setting and consistent
feedback

My manager sets a vision or direction that helps | 100% agree/strongly agree
my team be successful in our core work

My manager brings a racial equity lens to the 100% agree/strongly agree
work we do in my department.

My manager and | set clear and measurable 100% agree/strongly agree
goals.

My manager fosters a collaborative environment | 100% agree/strongly agree
that helps us accomplish more than what is
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possible individually.

Triumph’s administrative team includes two highly qualified Assistant Principals. Our K-2 Assistant Principal is
an alumna of New Leaders’ Aspiring Principal Program and is in her third year as an administrator. Our
3rd-5th grade Assistant Principal is entering her sixth year with the Triumph community, has also been trained
by New Leaders, and as a former special education teacher brings a wealth of knowledge and passion for
meeting the needs of all students to our team. In addition, Triumph’s administrative team includes a
Behavior Intervention Dean who supports our highest needs students. As a former Therapeutic Behavioral
Supports worker, student support manager, and counselor, our Behavior Intervention Dean is highly qualified
for his role. All of Triumph’s administrative team receive ongoing coaching and training from the Aspire
Regional Team and align their roles to Aspire’s priorities and expectations.

How does your school monitor teacher and staff implementation of the school’s curriculum,
including its alignment with the California State Standards?

All Aspire schools including Aspire Triumph Technology Academy observe teachers informally and formally.
We use Aspire’s Student Learning Framework to monitor and evaluate teacher implementation of the school’s
curriculum with domains dedicated to culture of learning, essential content, academic ownership,
demonstration of learning, and culturally responsive teaching. The school uses monitors teacher progress and
effectiveness through EdReflect. In EdReflect coaches record biweekly coaching points and connect the
coaching points to Aspire’s Student Learning Framework. This system allows Triumph’s coach team to
monitor teacher growth and progress and enables collaboration with Aspire Bay Area’s Regional Team since it
is a database shared with members of our Regional Team.

What steps are taken if school administrators and teachers are not effectively implementing the
curriculum?

At Aspire Triumph Technology Academy we work to proactively support all of our teachers through weekly
planning meetings and biweekly coaching sessions. In addition, we add additional supports for first-year
teachers throughout the first quarter of the year. At Triumph, first-year teachers receive daily real-time
coaching from their coach, weekly observations and feedback, and an additional 30 minute prep each week
dedicated to relationship building with students and families.

If Triumph’s teammates are not effectively implementing the curriculum, administrators increase coaching
frequency for teachers who are struggling. All staff set goals with their supervisor using a Professional Learning
Plan (PLP). If school administrators and teachers are not effectively implementing the curriculum, the
Superintendent or Principal may conduct consultancies or place the administrator or teacher on corrective
review and create an action plan for immediate improvement with supports.

Which aspects of leading and managing the academic performance of the school work best, and
why?

The skill and will of the administrative and teaching staff to engage in coaching conversations with a growth
mindset allow us to use data throughout the school year to monitor and adjust instruction to serve students.
At Aspire Triumph Technology Academy, we prioritize using student data and student work to support our
coaching conversations and professional development, which is important because it ensures that teachers are
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not just implementing the right piece of curriculum or the right strategy, but that student learning is improving
as a result.

The Aspire Triumph Technology Academy administrative team also works closely with Lead Teachers to
implement weekly data talks, professional development, and curriculum internalization meetings. The
school-wide focus on academic improvement is a strength of the team.

9. How well does the charter school collaborate with parents to encourage active participation in
their student’s education?

Evaluation:

Unsatisfactory X Excellent

How do you know?

Aspire Triumph Technology Academy works hard to collaborate with parents to encourage active participation
in their student’s education including the following:

e A summer back to school carnival for families to meet with teachers and staff

e A fall back to school night for families to learn about the academic and social-emotional curriculum at
Triumph and ask questions
Family conferences twice a year to build two-way communication and monitor student progress.
Weekly newsletters and text messages to families.
High levels of communication between families and teachers.

Events that build community and showcase student work like Latino Heritage Night, Black History Night,
and Multicultural Week.

Which are the strongest features, and why?

In the past, our communication between families and teachers was our strongest feature of our collaboration
with families. We know from last spring’s family meetings that this is the most important feature for them to
feel connected to Aspire Triumph Technology Academy and encouraged to actively participate.

What most needs improvement, and what action is being taken?

During last spring’s listening meeting, two themes emerged: 1) volunteerism/involvement opportunities and
2) support with our math curriculum. As a result, of this feedback we have made the following changes:

e Creation of a Family Involvement Incentive system. This year we are incentivizing family involvement;
when families attend school events or volunteer, they will earn family involvement hours, and families
will receive incentives once they earn 5, 10, and 15 points.

e Creation of a Parent Ambassador Group (PAG). Our PAG works with site leaders to coordinate student
and family events and fundraisers throughout the year.

e Increased school-wide celebrations with family involvement. This year we have scheduled eleven new
school-wide celebrations that we are inviting all families to attend.

® We have scheduled a family math night to support families with our math curriculum.

® Our teachers share parent guides to the Eureka math curriculum.
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10. How effectively does the school community analyze and use school-wide data for continuous
improvement?

Evaluation:

Unsatisfactory X Excellent

How do you know?

The collection and analysis of assessment data are common practice at Aspire Triumph Technology Academy
and at all of Aspire’s schools. Our teachers and leaders receive professional development to enhance their
ability to understand and analyze data during Summer Institutes, PD on Fridays, and on Regional Collaboration
Days. Additionally, data is shared with families during School Site Council meetings.

Several school-wide data are analyzed frequently to assess our progress. Some include:
e Reading/Writing Unit assessments, Eureka Affirm bi-weekly assessments, Interim assessments, and
SBAC
® Suspension and referral data
e Attendance and chronic absenteeism data
e Parent participation in conferences

Data is currently collected, analyzed, applied for the following purposes:
® Assess the effectiveness of our current site strategic plan and professional development
® Assess the overall effectiveness of our instructional program
e Inform teachers of where students are performing on standards at given times of the year
e Inform school-wide plan and priorities for instructional coaching

To what extent does the staff as a whole discuss and analyze performance data for programmatic
improvement and to modify instruction?

At Aspire Triumph Technology Academy, the staff utilizes summer retreat and quarterly site days to look at
school-wide data. These days are used to assess school-wide progress and gaps and adjust our site strategic
plan. Student achievement data always inform our continued professional development and instructional
coaching initiatives.

Additionally, at our Professional Development days before school started, the staff looked a variety of data
from the previous year including SBAC levels, Star Ren reading growth data, and data measuring school
culture--at the school and teacher level. Our Regional Curriculum, Instruction and Assessment team provides
analysis tools and differentiated training and support as well. This summer analysis informed our school site
strategic plan for the year.

Describe how the school is training administrators and teachers to understand and use assessment
data.

The shift to CCSS required us to use, create, and understand new assessments. It has been a priority to find
the right CCSS aligned assessments and understand them. During summer training days Aspire Triumph'’s
teachers took and analyzed the assessments we administer. Understanding the assessment is the first step to
effectively unit and lesson plan and should inform the rigor of the student tasks we create. During our Aspire
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Bay Area’s principal community of practice, there is content related to understanding, analyzing and planning
from assessment data. Last summer, our principal and the regional team also were trained in the Relay
weekly data meetings protocols so that we can more regularly use student work as a data source to help
teachers adjust instruction, and this summer members of Triumph’s administrative team attended
UnboundEd’s Standards Institute where they gained a deeper understanding of the shifts and rigor required byj
the CCSS.

To help us learn the standards and assessments, time is set aside for teachers to use Internalization Protocols
to deeply understand the content in a unit including taking the assessment themselves to identify the way in
which rigor shows up in the assessment. In addition, we build in time to our schedule throughout the year for
teachers and administrators to analyze the results of our interim assessments and end of unit assessments so
we can plan the best way to continue supporting our students.

To what extent are parents and students informed of student performance data individually and
schoolwide?

Each quarter, Aspire Triumph Technology Academy families receive a formal report on student progress. In
quarter 1 and 3, they receive progress reports. In quarter 2 and 4, they receive formal report cards. Family
Conferences are held twice per year and provide the family a formal time to come in and meet to discuss their
student's progress with teachers and, most importantly, with the student. Additionally, we encourage families
to ask for updates on their child’s progress more informally.

What most needs improvement, and what action is being taken?

As we work to deepen our understanding of CCSS aligned assessments, teachers need to better understand
what skills, knowledge, and understandings are high a priority in each grade level. After studying the
assessments, our team often struggles to identify what high-leverage teaching, reteaching, or other action
steps to take. As a result, we are adapting our planning structures and data talk structures to always include
the standards and an analysis of the “major work” of each grade level.

11. How effective are the methods and strategies by which your school assures that students with
disabilities are provided a free appropriate public education in the least restrictive
environment and English Language Learners are supported?

1 2 3 4 5

Evaluation:

Unsatisfactory X Excellent

How do you know?

Aspire utilizes an inclusion model of SPED to ensure that all students are provided excellent, differentiated
in-class supports in the least restrictive environment. Our SPED team has grown to two Ed Specialists and six
Independence Facilitators who support our caseload of students by teaching academic and behavioral skills in
the learning center and by pushing into classes to co-teach and provide service minutes. We have invested
significantly more resources in building out Aspire Triumph Technology Academy’s SPED team, which has not
only grown in size, but has also grown in strength over the last five years. In addition to the two Education
Specialists and six Independence Facilitators, students are also supported by an Speech and Language
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Pathologist, Occupational Therapist, a SPED-specific School Mental Health Counselor, and our School
Psychologist to ensure that all academic, physical, and mental health support needs are met.

Which are the strongest features, and why?

Our teachers and Ed Specialists collaborate and closely work with our scholars with IEPs each every day. At
Triumph Ed Specialists are included in meaningful ways in instructional PD and in grade level data talks and
instructional collaboration.

Scholars are included in their grade level classrooms and are given the full opportunity to participate in their
classrooms. In addition, six of the seven students in Triumph’s Behavioral Health Program (BHP) have IEPs.
Our BHP program ensures that these scholars have access to all of behavioral health supports they need.
Triumph holds weekly collaboration meetings where our ed specialists, classroom teachers, school
psychologist, school counselors, independence facilitators, and administrators all meet to monitor these seven
students’ progress and adjust supports as needed. As a result of this program, our highest need students are
in class and learning. During the first year of the program suspensions dropped 77% among students in the
program and our Special Education students’ overrepresentation in suspensions has decreased from 21% in
2015-16 to 1% in 2017-18. In addition, students in the group are making strong academic progress; one
student in the program had the second most reading growth in the school and another won our school’s
spelling bee.

For our English Learners, teachers provide explicit phonics instruction in grade K-2. All teachers use sentence
frames and give students significant time to process with partners and groups.

What most needs improvement, and what action is being taken?

While our Behavioral Health Program supports our highest needs students’ social-emotional supports and our
students with IEPs are included in the general ed classroom and their minutes are being served with fidelity,
our scholars with IEPs are underperforming compared to our scholars without IEPs. We need to improve |IEP
goals and in-class supports so that they can access the learning in the classroom and grow significantly
academically. As a result, our ed specialists receive ongoing support and training from Aspire’s Regional Team
and biweekly observation and feedback sessions from our Assistant Principal to ensure that the supports and
goals put in place for scholars tightly align with the general ed program.

12. How effective is your education program at diagnosing and addressing the needs of the
following students: English Language Learners, students with disabilities, gifted students, and
students in need of remediation?

Evaluation:

Unsatisfactory X Excellent

How do you know?

Our COST team, Special Ed team, and reading interventionist meet twice a quarter to analyze data and student
interventions put in place. This team monitors the growth of individual students across the year on multiple
assessments including CELDT, STAR Reading, SBAC, Fountas and Pinnell, and interim data, we monitor the
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entire school with a specific lens on sub-groups like English Learners.
In addition to these twice quarterly data and intervention meetings, our COST team holds four student success|
team meetings a week. During these meetings our Assistant Principals, counselors, Behavior Intervention
Dean, Ed Specialists, classroom teachers, and families meet to discuss the strengths and areas for
improvement among students who are struggling either academically or behaviorally. At these meetings the
team brainstorms supports for students and implements the supports following the meeting. Follow up
meetings are held 6-8 weeks after the previous meeting where the team checks in on the student’s progress
and plans additional supports and interventions.

Our site Special Education team meets weekly to monitor the progress of students with IEP’s and to adjust
supports. When scholars are not progressing, we put an individualized intervention in place and track
progress.

At Aspire Triumph Technology Academy, English Learners receive intervention targeted to language
development needs. In kindergarten our SEEDS tutor provides English Learners and emerging readers with
targeted interventions and supports using the SEEDS curriculum. In first and second grade, we have four
Super Stars literacy group leaders who provide ongoing reading support to our English Learners and emerging
readers using Leveled Literacy Intervention. For emerging readers and English learners in grades 3-5, we also
provide targeted support using LLI from our highly experienced 3rd-5th grade reading interventionist. In
addition to the curriculum each intervention team uses, each of these support staff and our classroom
teachers use sentence frames, opportunities for discourse, and visuals for English learners. In addition, we
provide designated ELD supports for newcomers to target their specific needs.

This year, we plan to use new learnings from our ELPAC data as well as the ELD standards to learn about and
pilot additional EL instructional practices. In addition, we will work in partnership with the regional team to
provide professional development and ELD supports and strategies to all staff members and families. To
further this work, school leadership will provide observation and feedback targeting the needs of English
Learners, in support ongoing professional learning.

Which are the strongest features, and why?

The strongest feature of our program is our teamwork and collaboration when identifying and responding to
student need. Our Rtl team meets twice quarterly to assess student need, revise intervention plans, and if
needed, increase or decrease services. In addition, our Assistant Principals meet each week with our
intervention support providers to discuss weekly running record progress and brainstorm next steps. In
addition, our teams work in strong ongoing partnership with families as partners when there is a need for
specialized interventions.

What most needs improvement, and what action is being taken?

Our greatest challenge is in strengthening the focus, coherence, and rigor of tier 1 instruction. In class, we
need to improve the clarity of lesson and in-class differentiation in order to support students in all subgroups.
This school year, we are focusing on our tier 1 instruction in all subject areas to ensure that teachers
understand the essential content of their lessons. To support our tier 1 instruction, administrators and
members of the regional team meet with teachers each week for content internalization and planning lessons.
In addition, all teachers receive coaching on a biweekly basis to help strengthen tier 1 instruction. We are
confident that investing in our tier 1 instructional program will reduce the need for tier 2 and 3 interventions.
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13. How effective is the governing board of the school?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

Board members contribute to the effective management of the organization and provide significant benefit to
staff in leading the organization. Those elements include policy setting, financial oversight, strategic direction,
program evaluation and monitoring and compliance. As our organization and environment evolve, the Board
continues to evolve as well. There are appropriate checks and balances built into our bylaws to ensure that
the Board is meeting its fiduciary duties.

Describe the process for selecting your governing board members. List all current board members,
board committees and provide a current resume for each individual as an attachment to this report.

Aspire takes a conscientious approach to recruiting and selecting new Board members. Aspire’s Board and
CEO conduct extensive due diligence to ensure that new Board members are a strong cultural fit with the
organization, will add value in specific areas and, most importantly, contribute to Aspire’s growth and success.
The recruitment, evaluation and selection of new Board members typically are conducted through the
following six-step process.

Step 1: Solicit nominations and compile names

Step 2: Initial meeting with nominating Board member

Step 3: Nominator reports back to the Board

Step 4: Prospective member meets with CEO, other Board members and staff

Step 5: Visit schools and attend Board meeting(s)

Step 6: Final meeting with CEO or nominator

Skill Set — All Board members must have expertise in an area that is valuable to Aspire’s operations, especially
where there are gaps in the board skill set.

Fundraising Capacity — All board members are required to give a personally meaningful gift, and support the
fundraising program of the organization.

Diversity — Geographic, ethnic and gender diversity are very important factors.

Describe the governing board’s primary roles and responsibilities. In addition, give an example of a recent
issue/policy that the board is working on.

The primary role of Aspire’s Board is to serve as a group of engaged thought partners for Aspire’s
management and staff as they work to design and implement the organization’s strategy. The Board issues
broad policies and recommendations which advance the mission of Aspire. In addition, the Board helps to
identify potential “fatal flaws” in staff’s decision making that many not be apparent to the team itself.

The Board is responsible for:

- Mission stewardship and strategic direction
- Financial oversight of the organization

- Fundraising

- Program evaluation

- CEO evaluation
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Aspire’s Board of Directors is highly qualified, engaged and plays a significant role in the organization’s
strategic decision making. In 2011-12, the Board engaged significantly in the organization’s strategic planning
process as they provided strategic guidance and insight into the decision-making process to expand out of
state. The Board helped to identify key risks and gauge the organization's’ ability to effectively mitigate and
manage those risks. They subsequently approved expansion to Tennessee.

What are the notable features of the governing board in the school?

The Aspire Public Schools governing board has a long-standing membership, including many founding board
members.

What aspects of the governing board most need improvement, and what action is being taken?
The Board is working on increasing its capacity by adding new Board members.
How effectively does the governing board work with the school leader/s?

The governing board is very effective in its work with Aspire’s Senior Leadership Team.

The Aspire governing board has a number of key policy statements that impact decisions at the school level,
including the “Must Achieves,” the “Rigor Arch,” and the graduation requirements. All are aligned to the
Aspire-wide mission of “College for Certain.” The implementation of these policies is then delegated to the
Area Superintendents, content-area coaches, school-level administrators, and teachers. The Board does not
have regular contact with Aspire’s school Principals due to the scope of the organization; however, Board
members visit school sites in order to maintain familiarity with the program and connection to the
on-the-ground work.

\What aspects of the governing board most need improvement, and what action is being taken?

The Aspire governing board is improving the process by which new Board members are identified, recruited,
nominated, and elected to serve on the Board. With a focus on diversifying the Board across all levels — racially,
geographically, and experientially — the nominating process is being reimagined to include input from multiple
stakeholders, including Aspire teammates, Board members, and beyond. Stakeholders will have opportunities
to identify and vet potential Board members before the nominating process, and will be asked to share
feedback and input throughout the process. The result of this more expansive approach to Board recruitment
serves Aspire’s goal of having a diverse Board that reflects our commitment to equity.

14. How effective is the school at involving parents, teachers, and community members in the
governance of the school?

Evaluation:

Unsatisfactory X Excellent
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How do you know?

Aspire and Aspire Triumph Technology Academy devote significant resources of time and energy to develop
our equity lens to better identify, discuss, and address equity issues impacting our students, parents, teachers,
and community members. These efforts foster a growth mindset about who and how we govern the school.
Families provide input via parent meetings and at Advisory School Council and English Learners Advisory
Committee. As a result of family leadership, we also added the Parent Ambassador group in 2018. These

strategic parent committees help us make sure that parent voice is heard and incorporated into our planning
and actions.

Aspire and Aspire Triumph Technology Academy embraces and utilize teacher leaders to shape and
implement several elements of the school program. We distribute leadership to increase our shared
responsibility for outcomes and engage teachers in the goals and action plan

Which are the strongest features, and why?

This fall a group of Triumph family leaders came together with support from our Regional Office to form our
Parent Ambassador Group. This group is the first family initiated committee at Aspire Triumph, and it
stemmed from family interest in increasing parent involvement. As a result of their work, our families have
coordinated fundraisers and are planning student events for this year. This committee is notable because it
was family run in its inception and we strive to draw out more family leadership in coming years.

What most needs improvement, and what action is being taken?

The area that needs improvement is the consistency of these committees. In order to work on this, we are
utilizing Aspire’s Bay Area Manager of Family and Community Engagement, who is curating and coordinating
family advocacy groups in a train the trainer model. Once these trainings are completed, we will create a

year-long scope, incorporating family voice in order to sustain the leadership structures that have been put in
place.

15. How effective is the school at ensuring fiscal soundness and legal compliance?

1 2 3 4 5
Evaluation:

Unsatisfactory X Excellent

How do you know?

The school’s fiscal soundness and legal compliance are very strong. The school works closely with the home
office on all budget decision-making, legal and insurance matters, and cash management.

Budget Process and Fiscal Management

There is a set of “Strategic Priorities” that is approved by the Aspire board of directors. The school developed
an annual plan linked to those strategic priorities which led to the creation of ACA’s three-year goals. These
goals, in turn, guide our budget. The budget is mapped out on a 3-year cycle — meaning that at all times we
plan two years out. This is our responsible resource planning. This helps us ensure that we are aligning
resources toward the “Strategic Priorities” and that we will remain fiscally solvent.

The CFO and Controller have implemented various fiscal control policies and procedures that provide
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guidance on processes that have a financial impact. These policies and procedures are reviewed and updated
on a yearly and/or as needed basis. The fiscal control policies and procedures are communicated to the school
through a series of trainings and the organization intranet.

Lastly, the CFO and Controller review the school’s financial and operational compliance on a quarterly basis.
There are several tests and audits performed to ensure the various compliance requirements are being met.

On a monthly basis, an assigned financial analyst reviews the school’s current financial standing with the
principal of the school and the Bay Area Superintendent and compares actual revenues and expenses to the
board-approved budget. If there are any significant variances, the principal talks through the various trade-off
decisions with the financial analyst and area superintendent. Oftentimes the principal consults his/her
leadership team in order to get as much stakeholder input as necessary. The role of the financial analyst is to
ensure the school meets its budget throughout the year and that the school has sufficient cash to do so. In
addition, the financial analyst submits reports to the Director of Finance which are shared with the CFO and
Senior Leadership Team on at least a quarterly basis.

Describe what policies are in place to ensure fiscal soundness and legal compliance.

Aspire has in place a “Fiscal Policy & Procedures” document with standardized policies to ensure fiscal and legal
compliances for all CA schools. This document highlights the authority limits for each officer and employee to
execute contracts and purchase goods or services. All contractual and disbursement obligations must be
reviewed for budget impact, risks, legal considerations, optimal procurement practices, Aspire Public Schools
internal control policies, and consistency with Aspire Public Schools Strategies and Priorities.

We have set tables that outline authorizer approvers and approval limits for HO and school sites employees as
well as board of directors. Approvals may be structured as "up to" approvals. For example, the Board of
Directors may approve of a known commitment in advance with a maximum amount approved. If the item is
renegotiated for an amount greater than 10% of approved maximum amount, the request must be submitted
again for approval. The Board of Directors is to review this policy and the appropriate limits at least annually.

Which are the strongest features, and why?

The strongest features of the school’s fiscal management are the fiscal controls and policies, compliance
reviews, and dedicated financial analyst monitoring the school’s finances on a daily basis. These three items
allow the schools to be monitored by Management at any time. In addition, the Senior Leadership at Aspire
Public Schools takes a very conservative approach to funding rate assumptions and plans ahead to mitigate
the impact of the state cash flow deferrals.

What most needs improvement, and what action is being taken?

Communication of updated policies and procedures needs the most improvement. We are working to build a
clear understanding of the allotment of Title | funds and parent/community input in how these funds are used.

16. What are the most significant aids and/or barriers to raising student achievement?
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Our most significant aids to raising student achievement are:

The skill and dedication of our leadership and teaching staff who work above and beyond in their full
commitment to scholars, families and one another each day

The commitment and capacity of our Instructional Leaders to effectively coach and improve instruction
Our socioemotional learning initiatives that include school-wide approaches to SEL, trauma informed
strategies, restorative practices, mentoring, student leaders and culturally responsive practices.
Dedicated and supportive families who continue to deepen involvement and leadership in the school
Developing strong school culture

Aligned regional approach toward developing leaders and teachers in oth communities of practice,
through learning walks, and through weekly site coaching for leaders from the Area or Associate
Superintendent

Teams committed to securing wrap around services for our scholars and families

Our positive momentum with producing accelerated academic and social emotional outcomes

Our barriers to raising student achievement include:

Recruitment and retention of highly qualified teaching staff
Time it takes to master new Common Core aligned curriculum, instruction and assessments
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CHARTER RENEwAL DATA DOCUMENT

Financial Information (for Year 5 of current charter term)

Total Operational Budget

$4,337,761.32

Per Student Revenue

$15,167

Total Expenditure

$4,460,389.05

Expenditure Per Student

$15,595.77

Balance brought forward from previous year

$1,917,168.11

Projected balance carried forward to next
year

$1,794,540.38

Special Populations (for each year of current charter term)

Number of Enrolled Students in Subgroup Percent of Enrolled Students in Subgroup
Subgroup
Year1l | Year2 | Year3 | Year4 |Year5*] Yearl | Year2 | Year3 | Year4 |Year5*
N Not Not
FRPM-Eligible/ 263 258 261 271 |pavailabl] 93% | 92% | 92% | 94% .
Economically Disadvantaged e Available
N
ot Not
. 0, 0, o) 0,
English Learners 77 71 60 63 |availabll 27% | 25% | 21% | 22% rvaiable
e
N
ot Not
. . palies 16 30 33 30 ; 6% 11% 12% 10%
Students with Disabilities Ava;labl Available
* If official data for this year is not yet available, please provide the most updated unofficial number.
Pupil Mobility
Number of Students Percent of Total Enrollment
Subgroup
Year1l | Year2 | Year3 | Year4 |Year5*] Yearl | Year2 | Year3 | Year4 |Year5*
Students who joined the
37 51 52 34 20 13% 18% 18% 12% 7%
school other than at the
usual time of admission
Students who left the school
. 52 36 36 29 2 18% 13% 13% 10% >1%
other than at the usual time
of leaving
* Enter most recent data available.
Enrollment and Attendance (for each year of current charter term)
Year 1 Year 2 Year 3 Year4 Year 5
Total Enrollment* 277 279 282 285 289
Attendance Rate** 94.32% 94.7% 94.27% 94.56% 94.7%

* As of CBEDs census date. For Year 5, if CBEDs census data has not yet passed, enter most recent enrollment data available.
** Enter year-end attendance rate. For Year 5, enter attendance rate to date.
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Enrollment (for Year 5 of current charter term)

Homeless Students

Subgroup Number Enrolled Percent of Total Enrollment
Asian 5 2%
Black or African American 169 59%
Filipino 0 0%
Hispanic or Latino 98 34%
Native American or Alaskan Native 0 0%
Native Hawaiian or Pacific Islander 0 0%
White 1 0.3%
Two or More Races 0 0%
Not Reported 12 4%
Male 131 46%
Female 154 54%
0 0%

Discipline (for Year 4 of current charter term)

Students with Disabilities

Subgroup # of Suspensions # of Expulsions

Schoolwide 41 0
Asian 0 0
Black or African American 34 0
Filipino 0 0
Hispanic or Latino 7 0
Native American or Alaskan Native 0 0
Native Hawaiian or Pacific Islander 0 0
White 0 0
Two or More Races 0 0
Not Reported 0 0
Male 36 0
Female 5 0
Homeless Students 0 0
English Learners 2 0

3 0
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Lottery/Waitlist Information

Year of Current Date of Grade level |, . . # of Available |# of Students on
Charter Term Lottery of Applicants Spaces Waitlist
6 180 100 80
EXAMPLE (add rows as
necessary to capture all 4/1/18 7 115 100 15
grade levels served) 8 105 100 5
K - N/A Back in in 2014,
lotteries were run
manually, and all data
was saved internally by
Admin. With both
Principal and Business
Manager gone, we do
not have the data for N/A N/A N/A
this school year. Moving|
forward 2015,
Schoolmint will manage
and store all No. of
Year 1 Applicants, No. of
March 2014 available spaces and No.
14-15 of students on the
waitlist.
1 N/A N/A N/A
2 N/A N/A N/A
3 N/A N/A N/A
4 N/A N/A N/A
5 N/A N/A N/A
K 136 43 26
1 30 9 9
2 24 3
Year 1 March 5, 13
201
15-16 ot 3 24 6 4
4 18 8 5
5 21 3 4
K 136 43 6
Year 3 March 7, 1 44 11 2
16-17 2016
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28 5 2
24 8 6
27 14 3
25 0 5
131 39 14
36 11 8
26 5 14
Year 4 March 7,
17-18 2017 20 4 5
22 2 7
13 3 4
174 46 0
52 7 0
54 4 0
18-19 2018 1 1 0
42 2 0
31 4 0
Graduation Information (High Schools only)
Year 1 Year 2 Year 3 Year 4*
Cohort Graduation Rate N/A N/A N/A N/A
Cohort Dropout Rate N/A N/A N/A N/A
* If official data is not yet available for Year 4, please provide preliminary/unofficial numbers.
Post-Graduation Plans (High Schools only)
Year 1 Year 2 Year 3 Year 4
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% attending 4-year college N/A N/A N/A N/A
% attending 2-year college N/A N/A N/A N/A
% attending N/A N/A N/A N/A
vocational/technical training
% joined military N/A N/A N/A N/A
% working exclusively N/A N/A N/A N/A
Teacher Recruitment/Retention (for each year of current charter term)

Year 1 Year 2 Year 3 Year 4 Year 5
Total # of classroom teachers 14 14 15 15 13
H# of new classroom teacher 7 2 3 2 1
hires
# of classroom teachers N/A 11 10 12 11
retained from prior year
# of classroom teachers that 2 0 0 0 0
left their position prior to the
end of the school year (e.g.
resigned, quit, terminated)
# of currently vacant classroom teaching positions (FTEs) 0

*Aspire Public Schools defines “retention” as staff that stays within the Aspire Public Schools network in any role or Aspire site.

ELA SBAC Proficiency — Percent Meeting or Exceeding Standard (for each year of current charter term)
Please note, data is only required for subgroups that had at least 11 students with ELA SBAC scores for

a given year.

English Learners

Subgroup Year 1 Year 2 Year 3 Year 4

Schoolwide 15% 16% 21% 32%
Asian N/A N/A N/A N/A
Black or African American 11% 14% 16% 35%
Filipino N/A N/A N/A N/A
Hispanic or Latino 19% 20% 28% 28%
Native American or Alaskan Native N/A N/A N/A N/A
Native Hawaiian or Pacific Islander N/A N/A N/A N/A
White N/A N/A N/A N/A
Two or More Races N/A N/A N/A N/A

2% 3% 4% 19%
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Students with Disabilities 0% 7% 13% 18%

15% 16% 22% 33%

Economically Disadvantaged

Math SBAC Proficiency — Percent Meeting or Exceeding Standard (for each year of current charter
term) Please note, data is only required for subgroups that had at least 11 students with Math SBAC
scores for a given year.

Subgroup Year 1 Year 2 Year 3 Year 4
Schoolwide 10% 13% 21% 20%
Asian N/A N/A N/A N/A
Black or African American 9% 11% 12% 32%
Filipino N/A N/A N/A N/A
Hispanic or Latino 11% 14% 31% 11%
Native American or Alaskan Native N/A N/A N/A N/A
Native Hawaiian or Pacific Islander N/A N/A N/A N/A
White N/A N/A N/A N/A
Two or More Races N/A N/A N/A N/A
English Learners 7% 5% 8% 15%
Students with Disabilities 0% 7% 13% 6%
Economically Disadvantaged 10% 14% 21% 21%
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MPOs anpo LCAP Goats

Measurable Pupil Outcomes (MPOs)
Insert the MPOs for the charter term under review (i.e. 2014-15 thru 2018-19). If the Collective MPOs
were adopted, this section should include two sets of charts.

If the Collective MPOs were adopted starting for 2015-16. The first chart should include the data for
the former MPOs for the first year of the charter term (2014-15). For each MPO in this chart, include
an analysis as to whether the goals were “met” or “not met” and explain why or why not. Specifically,
provide the goal, target, instrument, and data achieved/results. If the data achieved/results are
unavailable, please indicate as much and provide a brief explanation. For example, if the specific
instrument listed is no longer in use, please indicate “no longer available/given”. If multiple
assessments, grade levels, or subgroups were included in a single goal, please make sure to include the
specific target and data achieved/results for each assessment, grade level, and/or subgroup.

Measurable Pupil

Outcomes Instrument  Target Progress 2014-15
Trimester Basis: P1, P2, 95% attendance rate 14-15 ADA: 96.8%
95% Student Annual
Attendance Analysis:Met. A focus on attendance is a
priority and will continue to be one for our
school.
Annual Basis: Completion |14-15 2 projects Data not available.
Increase proficiency in |of Coding complete
coding languages Projects 15-16 3 projects Analysis: Baseline data not available.
complete
16-17 4 projects
complete
17-18 4 projects
complete
18-19 4 projects
complete
Annual Basis: Percent P/A |*Baseline Year 1 14-15 SBAC Math % Met/Exceed:10%
Increase Proficiency Year 2 - 5% point
Levels on SBAC growth Analysis: Baseline data.
CCSS Assessment Year 3 - 5% point
MATH growth
Year 4 — 5% point
growth
Year 5 — 5% point
growth
Annual Basis: Percent P/A |*Baseline Year 1 We won’t know this until after the SBAC this
Increase Proficiency Year 2 - 5% point spring (that will be the baseline
Levels on SBAC growth data)
CCSS Assessment Year 3 - 5% point
ELA growth 14-15 SBAC ELA % Met/Exceed: 15%
Year 4 — 5% point
growth Analysis: Baseline data.
Year 5 — 5% point
growth
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Annual Basis:
Increase Number of
Students Reading on
Grade Level

DRA EOY

Cuts:
K-4
1-16
2-28
3-38
4 -40
5-50

14-15 baseline year 1
15-16 increase by 10
points

16-17 increase by 10
points

17-18 increase by 5
points

18-19 increase by 5
points

DRA Fall 2014 Results in Percent:
Overall: 33%

K-no new data

1st- 61% (14 students)

2nd- 26% (11 students)

3rd- 24% (11 students)

4th- 16% (8 students)

5th- 37% (18 students)

Spring 2015 %At/Above:
Overall: 32%

K:31%

1st Grade: 46%

2nd Grade: 18%

3rd Grade: 27%

4th Grade: 34%

5th Grade: 33%

Analysis: Goal not met. To address this area of
need we put greater emphasis on guided
reading the year after this data. Updated data
no longer available as we no longer use the
DRA to measure reading proficiency.

Annual Basis:
Increase numbers of

students scoring a 3 or
4 on the Aspire Writing

Snapshot

Percent at 3
or4

14-15 baseline year 1
15-16 increase by 10
points

16-17 increase by 10
points

17-18 increase by 5
points

18-19 increase by 5
points

14-15 Spring Proficiency Rate - 30.7%

Analysis: Baseline data.

Annual Basis: Percent at 14-15 baseline year 1 14-15 Spring % Proficient - 0.0%
Increase numbers of [90% 15-16 increase by 5
5th Graders passing points Analysis: Baseline data.
Aspire Math Basic 16-17 increase by 5
Skills Test with 90% or points
higher 17-18 increase by 5
points
18-19 increase by 5
points
Annual Basis: Annual 10% growth per year Surveys are administered in May (that will be
90% of families are Survey until reaching 90% or the baseline data)
satisfied: higher
My child is getting a 14-15 Percent Positive: 90%
good education at this
school Analysis: Baseline data.
Annual Basis: Annual Grow or maintain the This year 70% of students received 100% of

All students with an
IEP receive 100% of
their required service
minutes

Meeting Data

percentage of students
with an IEP who receive
100% of their required

their service minutes. All students who did not
receive 100% of their service minutes received
at least 60% of these minutes. Students who are
owed service minutes are being provided

36




service minutes until
target is reached

compensatory services in the remaining months
of the school year.

Analysis: To ensure that service minutes are
met, we have added a second education
specialist at Triumph and have a special
education service minutes fidelity check during
our weekly Special Education team meetings.

Annual Basis:
Increase percentage

Annual
RFEP Data

14-15 baseline year
15-16 increase by 5

5 students were reclassified

of students becoming points Analysis: Baseline data
reclassified English 16-17 increase by 5
Language Proficient points
as measured by 17-18 increase by 5
CELDT points
18-19 increase by 5
points

The second chart should include the data updates for the Collective MPOs for the subsequent years of
the charter term (i.e. 2015-16 thru 2018-19). Some data may not yet be available for 2018-19, but
please be sure to include all available data for each yea

MPO 1-2: By the end of the charter term, schoolwide and for each numerically
significant student subgroup, increase the percent of students meeting or exceeding
standards on the ELA portion of the SBAC by at least [Amount 1] percentage points or
achieve a level of [Amount 2] percent.
Group Amount 1 Amount 2 2015-2016 | 2016-2017 2017-2018
SCHOOLWIDE | 3 26
17 20.7 32.2
American Indian
or Alaska Native
Asian
Native Hawaiian
or Pacific
Islander
Filipino
Hispanic or 1 20
Latino 20 27.8 35
Black or African 3 22
American 14 16.1 27.5
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White

Two or More
Races

English
Learners

10

4.4

18.5

Economically
Disadvantaged

27

16

22.3

32.8

Students in
Foster Care

Students with
Disabilities

133

17.6

Analysis:MPO 1-2 goal met schoolwide and for all subgroups of students for 2016-2017 and 2017-2018.
Adoption of standards based curriculum, a focus on standards aligned student task, significant increase
and understanding of technology contributed to change.

MPO 3-4: By the end of the charter term, schoolwide and for each numerically
significant student subgroup, increase the percent of students meeting or exceeding
standards on the Math portion of the SBAC by at least [Amount 1] percentage points or

achieve a level of [Amount 2] percent.

Group

Amount 1

Amount 2

2015-2016

2016-2017

2017-2018

SCHOOLWIDE

3

22

13

20.7

20.3

American Indian
or Alaska Native

Asian

Native Hawaiian
or Pacific
Islander

Filipino

Hispanic or
Latino

23

13

315

31.7

Black or African
American

21

11

12.4

11.3

White

Two or More
Races

English
Learners

10

8.7

14.8

38




Economically 3 22

Disadvantaged 13 21.5

20.9

Students in
Foster Care

Students with

Disabilities 7 13.3

5.9

Analysis: Goal 1 was met during the 2016-17 school year schoolwide and for all subgroups except our
Black or African American students. We are implementing bi-weekly math data talks with progress
monitoring this year to ensure we make continued progress in math. In addition, each teacher has a
group of focal students that they will progress monitor more closely to ensure that all of our students
meet our math goals.

MPO 5-6: Each year, schoolwide and for each numerically significant student
subgroup, [Amount 1] percent of students will increase [Amount 2] on the [ELA/Reading
Assessment] or achieve proficiency.

Numbers below represent the % of students in January 16-17 that either increased a proficiency level
(compared to their 15-16 spring scores) or scored at/above grade level in 16-17. Students had to have
tested in both years. The DRA is used for 15-16 and F&P is used for 16-17, as those were the tests
administered.

For 17-18, the percentages reflect the % of students in Spring of 17-18 that either increased a
proficiency level (compared to their 16-17 Winter scores) or scored at/above grade level in 17-18.
Students had to have been tested in both years, and the F&P is used for both years. Only
Kindergarteners and 1st graders took F&P during 17-18 so % simply reflect 1st graders (since Ks
wouldn’t have tested in 16-17).

ELA/Reading Assessment Developmental Reading
Assessment (DRA)

Group Amount 1 Amount 2 2015-2016 | 2016-2017 2017-2018

SCHOOLWIDE 70 one year

55 52.8 69.2

American Indian
or Alaska Native

Asian

Native Hawaiian
or Pacific
Islander

Filipino

Hispanic or 70 one year

Latino 57 62.9

100
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Black or African 70

one year

52 46.1 62.5
White
Two or More
Races
English 70 one year
Learners 22 37.8 100
Economically 70 one year
Disadvantaged 54 53.0
63.6
Students in
Foster Care
Students with
Disabilities n/a 41.2
n/a(no
students)

Analysis: This goal was nearly met schoolwide during the 2017-18 school year. While our Latino and EL
students, our Black or African American students and economically disadvantaged students did not
meet this goal. To help improve early literacy, we have established a K-2 literacy block and have
partnered with community organizations such as SEEDS and Super Stars literacy to provide increased
reading support both during and after school to our K-2 students.

MPO 7: Each year, [Amount] percent of ELs will

improve one overall proficiency level on 2015-2016 | 2016-2017 2017-2018

CELDT.

SCHOOLWIDE 50 63 45.9 n/a N
(transition to
ELPAC)

Analysis: We met this goal in 2015-16 and nearly met it in 2016-17. Since then we have transitioned to
the ELPAC. We will learn more about how best to utilize the ELPAC data to drive instruction for our EL

students.

MPO 8-9: Each year, schoolwide and for each
numerically significant student subgroup, have

less than [Amount] percent of students absent 2015-2016 | 2016-2017 2017-2018
more than 10% of the school days (chronic
absence).
SCHOOLWIDE 13.1
16.5 19.7 17.1

American Indian or Alaska Native

Asian

Native Hawaiian or Pacific Islander
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Filipino

Hispanic or Latino 4.4

13.2 15.6 15.5

Black or African American 7.2
17.4 22.2 18.8

White

Two or More Races

English Learners

Economically Disadvantaged 7.2 6.3 196 163

Students in Foster Care

Students with Disabiliti
udents with Disabilities 13.9 20.0

12.1

Analysis: We met this goal in the 17-18 school year for our students with disabilities but did not meet it
schoolwide or for other subgroups. To address this we have formed an attendance team that meets
weekly to analyze attendance trends and partner with families. At the start of the 18-19 school year,
Triumph’s administrators held meetings with our families who had chronically absent students in the
17-18 school year to discuss supports we can put in place to support families with attendance. We
have also added additional attendance incentives this year such as weekly free dress for students with
perfect attendance and raffles for families who increase their attendance.

MPO 10: Each year, at least [Amount] percent of
students and families positively rate school 2015-2016 | 2016-2017 2017-2018
safety.
Percent of Students/Families 90
Student Survey Question | feel safe at this school Students: Students: 87.4 73.8% (Only
no data-not askzd on
included in Grades 1'_2
survey survey this
year)
Family Survey Question | feel like the school I _—
provides a safe Families: no Families:
environment for my child | data-not 88.14
included in
survey 88.9%

Analysis: MPO 10 goal is difficult to analyze. Survey data from 2017-2018 is not comparable to previous
years. Both student and family surveys changes drastically in 2017-2018. Questions were changed and
the response scale for several surveys was also changes (e.g. from a 1-4 response scale to a 1-5
response scale). Although results cannot be compared, responses each year have been mostly positive.

MPO 11: Each year, at least [Amount] percent of
students and families positively rate academic 2015-2016 | 2016-2017 2017-2018
instruction.
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Percent of Students/Families 80

When students don't
understand something,
my teacher explains it
another way so they will
understand. (*Q's differ
by grade level)

Student Survey Question

Students:
92

Students:
92.49

80.74%
(Questions
were “When
something is
hard does
your teacher
help your
class
understand?
” for Gr 1-2
and “How
often does
this teacher
take time to
make sure
you
understand
the
material?”
This differs
from the
previous
year.)

Family Survey Question My child is getting a
good education with

their teacher.

Families: 98

Families:
95.69

Question not
asked on
17-18
survey.
Possible
replacement
- “l would
recommend
my school to
others”:
90.4%

Analysis: MPO 11 goal is difficult to analyze. Survey data from 2017-2018 is not comparable to previous
years. Both student and family surveys changes drastically in 2017-2018. Questions were changed, and
the response scale for several surveys was also changed (e.g. from a 1-4 response scale to a 1-5

response scale). Although results cannot be compared, responses each year have been overwhelmingly

positive.

MPO 12: Each year, at least [Amount] percent of
students and families positively rate their voice
in school decision-making and/or opportunity
for feedback.

2015-2016

2016-2017

2017-2018
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Percent of Students/Families

75

Student Survey Question

My voice is heard and
valued at my school -
Student: " Does your
teacher listen to you
when it is your turn to
talk in class?"

Students:
93

Students: 93.7

Question
not asked on
17-18
survey.
Possible
replacement
- “Does your
teacher ask
you
questions
about what
you are
learning?”
for Gr. 1-2
and “How
often does
this teacher
make you
explain your
answers?”
for Gr 3-12:
73%

Family Survey Question

| am encouraged to
share my opinion and
feedback in the school
decision process -
Family: "l feel
comfortable discussing
my child’s needs with
their teacher and/or
other school staff"

Families: 96

Families:
91.45

Question not
asked on
17-18
survey. “l am
encouraged
to share my
opinion and
feedback in
the school
decision
making
process.”:
72.5%

Analysis:MPO 12 goal difficult to analyze. Survey data from 2017-2018 is not comparable to previous
years. Both student and family surveys changes drastically in 2017-2018. Questions were changes and
the response scale for several surveys was also changes (e.g. from a 1-4 response scale to a 1-5
response scale). Although results cannot be compared, responses each year have been mostly positive.

Local Control and Accountability Plan (LCAP) Goals

In regard to the school’s LCAP goals that have been in place, please address the following:




e Areview of the progress towards the goals included in the charter, an assessment of the
effectiveness of specific actions toward achieving those goals, and a description of the changes
to the specific actions the charter school will make as a result of the review and assessment.

e Alisting and description of the expenditures for the fiscal year in implementing the specific
actions included in the charter as a result of the reviews and assessments. (Education Code
section 47606.5.)

Please see Aspire Triumph Technology Academy LCAP Attached.
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FaciuiTies AND FUTURE PLANS

FACILITIES ADA — APPLIES ONLY TO NON-OUSD FACILITIES (CURRENT OR PLANNED)

Please respond to the following:

Does your lease extend through the end of your requested charter term?
No

If the lease does not extend through the end of your charter term, please describe your plans for a
facility solution which includes either:

We plan to renew the lease at the current facility once it expires on June 30, 2020. We have a letter
of intent out to the building owner for signature. The signed letter of intent will be included in
the final performance report submission. Currently we are exploring a longer term solution for a
new facility that allows for two elementary schools to co-locate. The earliest the facility would
be ready is for the 2021-2022 school year.

Describe the condition of your current facility.

Aspire Triumph Technology Academy’s facility is in good condition and has full time Building
Management and Contracted Service providers for maintenance.

What procedures are in place for handling facility repairs?

Aspire Triumph Technology Academy has a Building Manager who responds and accesses all facility
related issues.

Describe your systems for ongoing maintenance of the facility and if applicable, provide a copy of
the contract for provision of maintenance services for the facility.

Aspire Triumph Technology Academy has service providers for all major facility needs in the event
the Building Manager cannot restore a facility issue to its normal state. These include HVAC,
Electrical, Plumbing, and General Contractors. These are further supported by service providers
available and identified by Aspire for use throughout the organization. This school year, Aspire
is also rolling out a new facilities maintenance software system to support our preventative
maintenance.

FUTURE PLANS

Please respond to the following:
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As applicable: Describe any proposals for additional campuses your school may be approved for
and/or are considering seeking approval for during this renewal period.

N/A

As applicable: Describe any material revisions to your charter and rationale for this renewal period.
This request will be considered as part of the renewal process.

e Material revisions include, but are not limited to, adding additional grades, potentially
growing student enrollment beyond the capacity, changing the school’s mission, purchasing
a new facility, etc.

e In order to have the material revision to your charter approved, your school needs to:
o State the revision(s) the school’s governing board wishes to make to the charter.
o Describe the reasons for the request(s).

o Describe the changes in the operations of the school that will be impacted by the
proposed revision(s). Indicate how student enrollment, curriculum, staffing, governance,
facilities, and budge may or will be impacted in the current school year and in the
subsequent school years.

If the revision(s) directly affect(s) the students, explain if and how the proposed revision has been
discussed with the parents.

e If appropriate, describe how student achievement may be impacted by the proposed
revision(s).

N/A
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Joaquin Nava Torres
298 Bonview Street
San Francisco, CA 94110
917.225.7770
jtorres94110@gmail.com

Experience

Deputy Director/Invest in Neighborhoods: Office of Economic and Workforce
Development, November 2012 — Present.

® Oversee and manage neighborhood economic development $8 million budget and team
responsible for design, development, and implementation of:

O [Invest in Neighborhoods, a mayoral neighborhood commercial corridor initiative to
address specific neighborhood needs and leverage City resources across city
departments to maximize positive economic and social impact in low - moderate
income neighborhoods and throughout San Francisco’s commercial corridors;

O  Community Benefit District and Business Improvement District program to further
community district revitalization and economic development in select San Francisco
areas;

0 Jobs Squad, a citywide two person team responsible for direct small business
engagement, corridor inventory, and streamlining access to city program services
that assist small businesses.

® Oversee senior project management team responsible for program and product design and
implementation, request for proposal process, grant negotiations, program monitoring and
evaluation, technical assistance and capacity building, and small business lending.

e Develop and strengthen relationships with key stakeholders including members of the Board of
Supervisors, Commissioners, business leaders, small businesses owners, residents, non-profit
leaders, and other elected officials.

e Support critical department functions including Communications, Finance, and Human Resources.

President: San Francisco Housing Authority Commission, February 2013 — Present.

® Preside over seven member commission responsible for governance of the San Francisco Housing
Authority and a $210 million budget related to HOPE VI, Housing Choice Voucher and Housing
Assistance Payment subsidy administration, oversight of financial and operational policy
recommendations, changes, and implementation across the San Francisco Housing Authority
portfolio, in coordination with newly established Diversity and Finance and Personnel Committees
and in alignment with a mayoral directed public housing re-envisioning process to ensure the long
term financial and operational stability of the authority and to strengthen compliance with the
United States Department of Housing and Urban Development’s operational and financial criteria;

Director, Mayor’s Office of Neighborhood Services: Office of Mayor Edwin M. Lee, San
Francisco, CA, March 2011 — October 2012.

® Directed and managed citywide district and constituent issues across City departments, including
launch of community engagement series - relating to economic development, public works,
education, public safety, cultural development, education, and community building - to ensure
constituent access to and education of robust City services; coordinating joint civic and constituent
issue engagement efforts between Mayor’s Office and Board of Supervisors, including joint
budget town halls, community building events throughout San Francisco neighborhoods;



e Organizing, directing, and fundraising to produce the Mayor’s Heritage Month Celebration and
Awards Ceremonies enlisting corporate, municipal and community support to recognize
innovative and emerging leaders throughout San Francisco’s diverse communities; directing
budget and communications surrounding the event;

Mayor’s Liaison to the Latino Community: Office of Mayor Gavin Newsom, San
Francisco, CA, December 2009 — February 2011.

® Managing district and constituent issues - relating to economic development, public works,
education, public safety, cultural development, education, and community building - to ensure
constituent access to and education of robust City services and coordinating joint civic
engagement efforts between Mayor’s Office and Board of Supervisors;

e Serving on Mayor’s Boycott Arizona Work Group: facilitated conversations with immigration
policy stakeholders city, state, and nationwide as government agencies pursued effective steps to
voice dissent over Arizona Senate Bill 1070;

e Managing, coordinating, and training intern staff to support community outreach and case
management, draft briefs, and to assist with administrative operations;

e Organizing, directing, and fundraising to produce the Mayor’s Latino Heritage Month Celebration
and Awards Ceremony enlisting corporate, municipal and community support to recognize
innovative and emerging Latino leaders in San Francisco; managed budget and communications
surrounding the event;

e Established inaugural Mayor’s Yo Soy EIl Futuro Scholarship available to graduating low-income
Latino San Francisco Unified School District high school students.

Field Organizer: Newsom for California Committee — Governor 2010, October 2009.
e Responsible for volunteer coordination, recruitment, and training;
e Expanding new phone bank sites into the East and South Bay;
e FEast Bay and San Joaquin Region Newsom Neighborhood House Party management;
e Coordinating statewide college and university student minority organization outreach.

Actor: New York and Nationally Recognized Regional Theatres: June 2002 — Present.

e Originated and interpreted roles in both the classical and contemporary repertoire co-starring
with Golden Globe winners Stacy Keach and Stanley Tucci, Oscar winner Kevin Kline, Oscar
nominee David Strathairn, Tony award winning directors Robert Falls, James Lapine, and Bartlett
Sher, Tony nominee and Pulitzer Prize Finalist Anna Deavere-Smith and Pulitzer Prize Finalists
for Drama: Sarah Ruhl and Quiara Alegria Hudes .

Actor, Organizer, Editor: Brooklyn at Eye Level, November-December: 2008.

e Managed, organized, and performed diverse group of interviews with everyday New York
citizens, labor leaders, real estate lawyers, developers, community activists, and architects to
develop and create a live theatrical symposium on the effects of corporate land development
within the Brooklyn community, and highlight the importance of community and civic
engagement in relation to racial, educational, and socio-economic issues.

Teacher/Advisor: Cambridge Rindge and Latin School, MA: June 2003.

e Facilitated, advised, and directed high school students from low and middle income families in the
creation of a theatrical documentary focusing on the conflicts, deficiencies, and successes within
the Massachusetts educational system, highlighting the issues of early drop-out rates, budget cuts,
and their relationship to the struggles of family life.



Research Associate: Vanity Fair Magazine, January 1998-December 1999.

e Responsible for organizing and researching the thinkers, owners, innovators, and buyers in the
field of politics, entertainment, media, technology, and fashion, to create the provocative and
nationally recognized, “New Establishment List.”

e Directed intern collaboration with special projects, as needed.

Volunteer: Newsom for California — Lieutenant Governor 2010
e Assisted political, field, and communications directors as needed with press releases, press
conferences, event support and organization, including 2010 CA State Democratic Convention.

Volunteer/Member: 52™ Street Project, June 2003-June 2009.

e Performing, writing and tutoring for a not-for-profit organization that matches at-risk children in
New York City’s Hell’s Kitchen with professional theatre artists to create new theatre.

Christian Help in Park Slope (C.H.I.P.S.), December 2008.

e Assisted senior staff volunteers in management food donations and serving meals during the
holidays for the homeless community of Park Slope, Brooklyn.

Education:  Stanford University, B.A., Department of English, 1997
New York University, M.A., Tisch School of the Arts, 2002




WARREN FELSON

1100 Sacramento Street, Apt 502 Canadian Citizen
San Francisco, CA 94108 US Permanent Resident
Tel: (415) 933-7511 warren.felson@argosypartners.co.uk

Employment
Since 2000 Private Investor. Manage own family office including public and private investments.

ROCKPORT CAPITAL LIMITED London, England

1993-1999 Principal. Set up and ran long/sort U.S. equities hedge fund based on proprietary
computerised trading program using stocks and index futures. Began, then oversaw
on-going research program. Developed trading, execution and rebalancing strategies.
Designed and implemented portfolio monitoring and accounting system:s.

CODELCO, CHILE Santiago, Chile

1996-2001 Consultant. Hired as industry expert to work with Ernst & Young and UK and New York
lawyers during investigation of $164m copper futures loss. Advised on organisation and
analysis of 40,000 frades, interpretation of results and potential recovery of losses.

GERALD METALS S.A. Lausanne, Switzerland
1990-1991 President. Managed 45-person company engaged in international trading of aluminium
and aluminium products, refined copper and copper, lead and zinc raw materials.

DREXEL BURNHAM LAMBERT LIMITED London, England

1986-1990 Managing Director. Managed Drexel Burnham'’s London Metal Exchange broker-dealer
business. Reorganised group, greatly expanded customer base, implemented more
inteligent market making and starfed what became the dominant LME opfions unit.
Turned loss-making business around to successive record profits in 1988 and 1989.

METAL TRADERS, INC. New York, New York

1979-1986 President (1985-6). Senior Vice President (1982-5). Vice President (1979-82). Started up
and managed global copper and aluminium departments which accounted for half of
company profits. Initiated financial futures trading.

Prior Copper frader at Gerald Metals, Inc (New York); Copper Sales Department at Noranda
Sales Corp (Toronto); Auditor at Price Waterhouse & Co (Montreal).

Education

HARVARD BUSINESS SCHOOL Boston, Massachusetts
1975-1977 Master of Business Administration with Distinction.  First and Second Year Honours.
Co-captain Business School hockey feam.

MCGILL UNIVERSITY Montreal, Quebec
1968-1973 Bachelor of Metallurgical Engineering with Distinction. Kennecott Scholar. Quebec Iron
and Titanium Scholarship. Varsity waterpolo.

Community
ASPIRE PUBLIC SCHOOLS Oakland, California

2014 Board of Directors. Elected to Board of Directors in April 2014. Appointed to Executive
Committee in June 2014,

CHELSEA COMMUNITY HOSPITAL SCHOOL London, England

2003-2008 Chairman, Board of Governors (2007-8). Chelsea Community Hospital School
(www.cchs.org.uk) provides education to children and young people while they are in
hospital at one of the school’s four sites and for a number of other students who cannot
attend mainstream schools due to their medical condition. Financial Governor (2004-8).
Volunteer Teacher (2003-8).



http://www.cchs.org.uk/

2006-2008

1991-2004

1987-1989

1983-1985

ALBERT HALL MANSIONS (FREEHOLD PURCHASE) London, England
Chairman, Albert Hall Mansions (Block 5) Freehold Ltd. Led residents in freehold
purchase of property worth £250m ($500m), largest ever UK enfranchisement.

ALBERT HALL MANSIONS MANAGEMENT LTD London, England
Director_and Treasurer of co-op management company (1991-4, 1997-8 and 2001-4).
Negotiated settlements totalling £460k ($800k) to resolve long-standing claims against
former managing agent, a delinquent tenant and building’s senior leaseholder.

LONDON METAL EXCHANGE London, England
Member. Board of Directors.

COMMODITY EXCHANGE, INC (COMEX) New York, New York
Member. Nonferrous, Warehousing and New Products, and Arbitration committees.



Nisa Frank

1014 53 Street Oakland, Ca,. 94608 (917) 952-5131 nisahara@gmail.com
EDUCATION:
Teachers College, Columbia University Klingenstein Center May 201 |

M.S. Ed,, Private School Leadership (Summer Institute)

Bank Street College of Education June 2004
M.S. Ed,, Early Childhood

San Francisco State University June 2002
B.S., Child and Adolescent Development

PROFESSIONAL EXPERIENCE:
The Hamlin School, San Francisco, CA
Head of Lower School (Kindergarten-4™ grade)

Direct supervisor of 30+ faculty members

Provide professional development opportunities

Observe and evaluate faculty and provide feedback throughout the year

Collaborate with administrative team to fulfill strategic goals

Committee member: Technology, Committee on Community, Standing Committee on Program Excellence
Maintain a vision for innovative curriculum and synthesize current pedagogy and practices

Lead Support Services Team to create action plans for all students

Plan and implement parent education program

Maintain positive and productive partnerships with all constituencies, especially parent community

Manage budget for the Lower School Division

Packer Collegiate Institute, Brooklyn, NY 2012-Present
Assistant Head of Preschool and Lower School (3 year olds - 4" grade)

e Direct supervisor of 20 Associate Teachers

e Provide professional development opportunities, including bi-weekly meetings to address issues relevant to teacher
development throughout the school year.

e Provide observation and feedback for all Associate Teachers at least twice a year. This includes post observation
meetings.

e Coordinate job search workshops, including resume and cover letter review.

e Provide recommendations for employment both written and verbally.

e Coordinate hiring for Associate Teaching positions as well as make recommendations for hire to the Head of
School.

e Recruitment and Retention of faculty of color- Attend all related job fairs as well as co-organize the Packer
Candidates of Color Connect workshop: Opportunity for potential candidates of color to hear from
administrators as well as inquire about independent school hiring policies and support once hired.

e Organize student programs: Lunch sign up, student council, event-centered field trips (All school Earth Day
planting in Brooklyn Bridge Park)

e Formal and Informal observer in Packer’s Supervision and Evaluation model. Provided both written and verbal
feedback to support the growth of Head Teachers and Learning Specialists.

e Participate in development of Packer’s writing curriculum. Align goals of the curriculum to the Common Core
Standards.

e Collaborate with Parent Association on yearly initiatives.

e Collaborate with Director of Diversity and Diversity Council on yearly initiatives.

e Participant in Child Study meetings to help identify student needs and proper supports.

Woaterside School, Stamford, CT 2011-2012
Director of Admission

e Clearly communicated the mission of the school to prospective families, outside agencies and community
organizations.

e Met with all families who have submitted applications to the school.


mailto:nisahara@gmail.com

e Primary source of outreach by attending all recruitment fairs, visiting pre-schools (feeder schools) in the area and
hosting events that invite all interested parties into our school.

e Led organization of all admission related events: Open House, Take A Look Mornings, Assessment and Group
Visits for prospective students/families.

e Administered admission testing to prospective students ages 4 yrs to 4™ grade. Familiarity with testing tools such
as the ERB, Gesell, PLAI, RAN and the WPPSI.

e Led candidate file review committee. Reviewed and selected incoming classes with Head and Assistant Head of
School.

e Additional responsibilities included: Coordinating after school hour for Jr. Kindergarten and Kindergarten students.
Providing students with a time at the end of the day to community build as well as support their learning both
academically and social emotionally.

e Managed admission associate with daily tasks as well as volunteer committees for admission events.

e  Alumni Relations: Tracked academic progress of alumni as well as organized activities and workshops for
supplemental instruction and enrichment.

e Participated in student review committees contributing feedback when necessary.

The Town School, New York, NY 2004-201 |
Second Grade Head Teacher

e Oversaw a classroom of 22 students while mentoring a full time co-teacher.

e Experience with and developed Everyday Math and Math in the City Curriculums

e Developed curricular connections between art and math focusing on artists such as Isamu Noguchi and The
Quilters of Gees Bend.

e Developed reading and writing lesson plans informed by Teacher’s College Reading and Writing Workshop.

e Created lesson plans and curricular units as well as taught daily in all core subject areas. Lesson plans included
integration of technology such as Smartboard Notebook, voice threads, podcasts and screen casts.

o Worked collaboratively with colleagues, the school psychologist, parents and administrative staff to ensure an
active and supportive learning environment. This included comprehensive reports, Guidance Team meetings and
parent conferences.

e Initiated and wrote comprehensive, developmentally appropriate Social Studies curricula for the Second Grade,
using Grant Wiggins “Backward Design” as a guide.

Leadership Responsibilities at The Town School
Board of Trustee Member
2010-2011
Member of the Board of Trustee Diversity Committee
Co-Teacher Advisor 2010-2011
e Provided new co-teachers with professional development opportunities by organizing and leading workshops
focused on community building, teaching skills and educational philosophy.
Co- Chair of the Faculty Evaluation Committee: Developed Town'’s first formal faculty evaluation system. 2009-2010
Associate Program Supervisor (First year associate teachers for grades 15-4™) 2008-2010
e Observed, evaluated and provided professional development opportunities for all first year associates.
Co-founder, Faculty of Color Group
2007-2011
Member of the Faculty Committee (2 terms):
2007-2011
® An elected body of senior faculty that acts as an advisory group to the Head of School.

Bank Street School for Children, New York, NY 2002-2004
Nursery 4 Assistant Teacher and 7/8’s Assistant Teacher: Minority Fellows Scholar
e Served on a faculty advisory committee to develop the Kids of Color group in the Lower School.

RELATED VOLUNTEER OPPORTUNITIES
South Africa “Building Bridges” Project. Kokona Digale Elementary School, Polokwane, South Africa- Summer: 2006 and
2007
o Worked with educators and students to establish administrative programs and technology training to further the
development of the school.



BOARD MEMBERSHIP
Project Tutor: Academic support for students needing financial assistance. 2014-2016

New York City, New York

2GEN Equity: Providing professional and financial support to families 2 generations at a time.

Aspire Public Schools 201 6-Present
California and Tennessee



Beth Hunkapiller

1333 Pebble Drive, San Carlos, California 94070
650-592-3580 (Home) 650-533-4485 (Cell)
bethhunkapiller @me.com

EMPLOYMENT

Kansas City Star—Journalism Intern—(Summers, 1967-1969)

Los Angeles Times—Journalism Intern—(7970-1972)

Mountain View School District + El Monte, California—(1973-1983)
o gt Reading and English Teacher—(1973-1977)
*  Assistant Principal—(1978-1983)

California Department of Education—(2009 to 2011)
¢ Director Charter Schools Division

EDUCATION

BACHELOR OF ARTS, ENGLISH AND POLITICAL SCIENCE—Oklahoma Baptist University
MASTER OF SCIENCE—University of Southern California

CREDENTIALS

K - 9 Standard Life Teaching—Uriversity of California, Irvine

Administrative Services—California State University, Los Angeles

RELEVANT EXPERIENCES

Founder, San Carlos Charter Learning Center

Member, San Carlos School District Board of Education—(7993 to 2013)
Member, California Advisory Commission on Charter Schools—2002-2011)
Chairperson, California Advisory Commission on Charter Schools—(2008-2010)
Member, Aspire Public Schools Board—2002-2010; 2012-present)
Chairperson, Aspire Public Schools Board—(2005-2010; 2012-2015)

Member, Charter Board Partners Board—(2015-present)

Member, The College Ready Promise Board —(2016-present)



James R. Boyd
6367 Shadowood Lane
Memphis, TN 38119
(901) 684-6216 H
(901) 483-3940 C
(901) 818-5234 W
jboyd@pyramidpeakfdn.org

EDUCATION
St. Andrews School, Sewanee, TN 1965
Vanderbilt University, Nashville, TN B.A. 1969
Inter-Met Seminary, Washington, DC, M. Div,, 1977
CONTINUING

EDUCATION  Shalem Institute for Spiritual Formation

St. George’s College, Jerusalem

CAREER HIGHLIGHTS

Executive Director, The Pyramid Peak Foundation 2011 to Present

A private charitable foundation in Memphis which supports initiatives and
organizations that effectively and efficiently strengthen the education, economic
and social structures of Greater Memphis.

President, BRIDGES USA, Inc. 1995 to 2011

Since 1995 BRIDGES experienced a greater than eight-fold growth and serves over
15,000 youth and adults annually in the Greater Memphis area.

Thirty-one (31) million dollars raised for program expansion and the construction of
a 55,000 square foot BRIDGES Center in Uptown Memphis.

Received Carnival Memphis’ Presidents Award of Excellence in 1998.

Recognized by the Rotary Club in 2002 for his outstanding leadership in the
community by receiving the Paul Harris Fellow designation.

Received the Thomas W. Briggs Foundation Community Service Award in 2004.
Honored with the G. Bradley Wanzer Jr. Award of Excellence from the United Way
of the Mid-South in 2007.

Received the Crystal Award for Outstanding Executive Leader for 2009 present by
the Association of Fundraising Professionals.

The first recipient of the Daniel Pearl Legacy Award in 2011

Staff of U.S. Senator Lawton M. Chiles (Florida)

Legislative Assistant
State Campaign Coordinator
o Designed and organized the first of the statewide walking campaigns



Episcopal Priest (Retired)

e St. Mark’s Episcopal Church, Washington, DC

Cathedral Church of St. Luke, Orlando, FL

Episcopal Metropolitan Ministry of Memphis, Memphis, TN
Holy Trinity Episcopal Church, Fayetteville, NC

St. Paul’s Episcopal Church, Salem, OR

Non-stipendiary supply priest in the Diocese of West Tennessee

COMMUNITY INVOLVEMENT
e lLeadership Memphis, Class of 1982
e Memphis Rotary Club
e Board of Trustees, St. Andrews-Sewanee School
Board of Trustees, St. George’s Schools
Goals for Memphis Leadership Academy
Memphis Mental Health Association, President 1983-84

Wolf River Conversancy

Greenfaith Leadership Project

Leadership Academy Masters Program 1988
Board of Directors, KIPP Memphis

Board of Directors, Latino Memphis

Board of Directors, Aspire Public Schools

Board of Directors, Green Dot Public Schools TN

Commission
e Board Member, PeopleFirst
e St. Andrew’s-Sewanee School 2016-2020

HOBBIES
e Bicycling
e Backpacking
e Reading
e Music
e Dancing

e Travel

Memphis Interfaith Association (MIFA), Board of Directors 1983-84
S.M.A.R.T. (St. Mary’s, Manassas, Alabama, Redevelopment Team), Founder

1974 to 1977
1977 to 1980
1980 to 1984
1984 to 1990
1990 to 1995
1995 to 2012

Member, Memphis City Schools/Shelby County Schools Transition Planning



EXPERIENCE

2005 — Today
2000 — 2003

1998 — 2000
1997 — 1998
EDUCATION
2003 —2005
1993 — 1997

JONATHAN GARFINKEL 4 /LM
140 San Rafael Avenue
Belvedere, CA 94920
+1 415637 5739 (M) /+1 415 743 1682 (W)
jearfinkel@alumni.stanfordgsb.org

TPG — Partner San Francisco & London

TPG is a leading global alternative assel manager with over 8§70 billion of assets under management

. Since 2011, have served as Director of Corporate Development; Since 2013, have served as
Director of Compensation; and in 2013 Served as Director of Firm Finance

n From July 2010 through February 2011, led the firm’s investment activities in the financial
services industry in the U.S., including asset management, specialty finance, depositorics
and insurance

" Historically responsible for analyzing, structuring, negotiating and executing private equity
investments of $100 million to $I billion, with particular experience in commaodity
industries, retailers, transportation and distressed companies in North America and Western
Europe

" Prior Board of Director seats have include: ProSight Specialty Insurance, 2Co Energy, Aleris
International and Midwest Airlines

NEWBRIDGE LATIN AMERICA - Analyst Washington, DC

NLA was a $300 million Latin American private equity fund sponsored by TPG and Blum Capital

- Built financial models, wrote descriptive memoranda to the firm’s investment committee and
performed due diligence to evaluate prospective transactions throughout Latin America

LEHMAN BROTHERS — Investment Banking Analyst New York, NY
Global Power & Project Finance Group, servicing electric utilities and independent power producers
u Built financial models and provided valuation analysis

STANFORD UNIVERSITY GRADUATE SCHOOL OF BUSINESS Stanford, CA
STANFORD UNIVERSITY GRADUATE SCHOOL OF EDUCATION

MBA and MA in Education (joint-degree program)

Co-President of Partnership for Education Club; Co-Chair of Business of Education Conference;
Mentor to a 3" grader in East Palo Alto through the I Have a Dream program

STANFORD UNIVERSITY Stanford, CA
Bachelor of Arts — Economics
Four-year varsity rower; Stanford in Berlin; Krupp Intern at Credit Suissc in Ziirich

ADDITIONAL INFORMATION

" Married with four children: Madelyn (12), Oliver (10), Annabelle (7) and Samantha (5)

= Chairman of the Board of Directors of Aspire Public Schools, a leading charter school manager
operating 40 schools serving over 16,000 students throughout California & Tennessee

= Member of the Stanford Graduate School of Education Advisory Council

= Former member of the Board of Directors of Education for Change, a charter school manager
operating three elementary schools serving ~1,000 students in Qakland, California

= Founder of The Skeg Club, the alumni association of the Stanford rowing program



KAY E. HONG
1 Oak Knoll Terrace, Pasadena, CA
khong1360@gmail.com (415) 216-7577

Board Experience

2016 — present ASPIRE PUBLIC SCHOOLS OAKLAND, CA
One of the nation’s highest performing low-income-community school systems, serving approximately
16,000 K-12 students in 40 schools across California and Memphis, TN. Chair of Audit Committee.

2016 - 2017 BELK, INC. CHARLOTTE, NC
$4 billion revenue mid-range to upscale department store with approximately 300 stores concentrated
primarily in the Southeastern US.

Work Experience

2017 — present  TORRID, INC. CITY OF INDUSTRY, CA
Chief Executive Officer and Director
Lead all aspects of strategy and operations of the fastest-growing plus size women’s apparel retailer in the
US, with over 5,000 employees, 500+ stores, and $600MM in annual revenues. Full top and bottom line
responsibility.

2003 -2015 ALVAREZ & MARSAL NORTH AMERICA LLC SAN FRANCISCO, CA
Managing Director — North America Commercial Restructuring
Equity partner and member of the Executive Committee of the turnaround and restructuring division of the
market leading, premier global professional/restructuring services firm. Promoted from Senior Associate
to Managing Director in 6 years. Consistent top producer in revenue and referral generation firm-wide.
Extensive retail and apparel experience. Specialized in providing C-level interim management for
turnarounds and restructurings as well as leading performance improvement initiatives for financially
healthy companies. Awarded TMA’s Large Company Turnaround of the Year Award in 2012 and
recognized as one of Turnaround and Workouts magazine’s “People to Watch” in 2013. Representative
engagements include:

e Served as Interim EVP Direct and Chief Marketing Officer of The Talbots, Inc., a $1.2B women’s
specialty apparel retailer. Responsible for e-commerce, circulation/contact strategy, database
marketing, loyalty, credit card programs, and catalog operations as well as creative, visual
merchandising, PR, and brand marketing. Also held dotted-line responsibility over Direct
merchandising. Immediately prior, served as Talbots’ Interim Chief Operating Officer, overseeing
substantially all back-end functions, including distribution, logistics, customer service, IT, real estate,
finance, legal, and HR. Appointed subsequent to the company’s 2012 public-to-private transaction.
Over the course of 2.5-year involvement, LTM Adjusted EBITDA increased ~$145 million, with
single and double-digit % comp sales increases in stores and direct, respectively; gross profit rate
improved ~550 bps; and SG&A expense decreased over $20 million.

e Served as Interim CEO and CRO of Harry & David, a $400 million multi-channel, vertically
integrated food gifting company. Led both the successful operational turnaround and financial
restructuring. Raised $155 million in DIP financing, negotiated and implemented the Plan of
Reorganization, which converted ~$200 million of bonds to equity; raised $155 million of exit
financing, and achieved a distressed termination ruling and settlement with the PBGC to take over the
company’s pension plan. Oversaw and led operational initiatives to improve gross margins, reduce
overhead, reorganize key functional areas, and improve working capital and liquidity management.
Increased LTM EBITDA ~$37 million in 11 months, with single-digit % comp sales increases in
direct and stores. Reduced calendar year-end inventory and A/R by over 40%.

e Lead a comprehensive performance improvement engagement for a ~$1.5 billion specialty retailer
of outdoor equipment and casual apparel. Detailed specific recommendations for improvements to
pricing and promotional strategy, brand management, merchandising and sourcing operations,
logistics efficiency, SG&A cost reduction and working capital management.

e Served as restructuring advisor to Eddie Bauer Holdings, Inc., a $1+ billion apparel retailer. Lead
all aspects of cash forecasting, reporting and liquidity management and assisted in the DIP financing
negotiations. Led the sale diligence, bid evaluation and auction process which resulted in a going-
concern sale of $286 million, an increase of over 40% from the stalking horse bid.

e Other notable clients included: Spiegel, Inc., Movie Gallery, Inc., the London Fog Group, lululemon
athletica, Columbia Sportswear Company, Nebraska Book Company, and the secured lenders of
Oriental Trading Company and Legacy Estates Group.



KAY E. HONG

2000-2002 TELEDESIC LLC SEATTLE, WA

Fall 1998

1995 - 1998

Education
1999 — 2000

1991 - 1995

Director, Finance

Company raised over $1.2 B in equity capital to build a global broadband satellite network. Promoted
from Associate to Director (2 levels) in 1.5 years and participated in Senior Management Committee.
Responsibilities included:

e Business Planning: Developed new Teledesic business plan based on revised system design/cost
of <$1B (from previous $6B+). Created and presented financial models and business plan to
vendors, investment bankers, prospective partners and Teledesic Board. Identified and evaluated
horizontal and market opportunities, particularly government/defense and maritime. Spearheaded
effort to validate key assumptions such as regional usage, demand and pricing trends, comparative
economics, back office requirements and technical trades.

e Corporate Development/Investment Analysis: Conducted due diligence on prospective deals on
behalf of Teledesic and/or Eagle River LLC (McCaw investment firm). Held primary
responsibility for building financial and investment models, evaluating business cases and
developing fit analysis, if required. Examined several opportunities each year including mergers,
acquisitions, joint ventures, recapitalizations and growth investments.

e Business Development/Product Development: Developed and maintained relationships with
potential distribution partners around the world. Created regional business cases and supported
efforts targeting anchor vertical market customers. Crafted service strategy, customer value
proposition and user specifications for core horizontal access products. Continually assessed
competitive position vs. terrestrial, wireless and other satellite players. Evaluated early entry
opportunities with industrial partners.

e Finance: Assisted in securing initial vendor financing commitment to help fund satellite
construction. Conducted periodic company valuations. Supported communications with
shareholders.

GOLDMAN, SACHS & CO. NEW YORK, NY
Fall Associate, Investment Research

Assisted in creation of sell-side equity research of U.S. telecom services companies for institutional
clients. Contributed to quarterly company reports/models, initiating reports, daily notes and industry and
company analysis. Produced analyst and industry marketing materials. Analyst/team ranked #3 by
Institutional Investor.

SAN FRANCISCO CONSULTING GROUP SAN FRANCISCO, CA
(Acquired by KPMG Consulting)

Senior Consultant, Network Strategy Group

Provided management consulting services to U.S. and international telecom industry clients. Promoted
to MBA-level position in less than 2 years. Managed research analysts and lead client interactions during
engagements and sales efforts. Engagements included diligence support, developing business processes
and IT plans, designing network architectures and operating cost models, and evaluating market strategy
and potential strategic partners.

HARVARD BUSINESS SCHOOL BOSTON, MA

Masters in Business Administration

STANFORD UNIVERSITY PALO ALTO, CA
B.S. Biological Sciences. Jordan Scholar.
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LESLIE P. HUME

235 Locust Street, San Francisco, CA 94118
(415) 922-2569 © lhumel0266@gmail.com

PROFESSIONAL EXPERIENCE

Research Libraries Group (“RLG”), Mountain View, CA

Consultant 1991 - 1993
* Evaluated and developed special projects to make archival and manuscript materials available to scholars
Director of Development & Associate Director of Programs 1980 - 1991

* Developed funding proposals and managed foundation relations for RLLG, a consortium of research universities
and independent research libraries dedicated to building a comprehensive, on-line catalog of their collections and
developing co-operative programs in collection development, preservation, and shared resources

Stanford University, Stanford, CA 1975 - 1977
Teaching and Research Fellow, Department of History
* Lecturer and teaching fellow in Modern European History, British History, and Women’s History

VOLUNTEER EXPERIENCE
Aspire University, Redwood City, CA
Chair, Board of Directors 2015 - Present
Member, Board of Directors 2015 - Present
Aspire Public Schools, Oakland, CA : 2014 - Present

Member, Board of Directors
Stanford University, Stanford, CA

Co-chair, Stanford Live Advisory Council 2013 - Present
Chair, Board of Trustees 2008 - 2012
Member, Board of Trustees 2000 - 2012

* Chair of the Committee on Academic Planning, Policy, and Management; Chair of the Committee on
Development

Member, Campaign Executive Committee, The Stanford Challenge 2005 - 2011
Vice-Chair for Parents, Campaign for Undergraduate Education 2000 - 2005
Member, Parents Advisory Board 1996 - 2005
Member, Humanities and Sciences Council 1991 - 2009
Member, National Advisory Panel, Clayman Institute for Research on Gender 1990 - 2010
The San Francisco Foundation, San Francisco, CA

Chair, Board of Trustees 2002 - 2005

¢ Chair of the Board of one of the ten largest community foundations in the nation

Member, Board of Trustees 1994 - 2005
The Breakthrough Collaborative (formerly Summerbridge), San Francisco, CA 2000 - 2007

Member, Board of Trustees
* A national collaborative dedicated to increasing educational opportunities for motivated middle school students
and encouraging talented high school and college students to pursue careers in education. Served on Executive
Committee of the Board
The San Francisco Opera Association, San Francisco, CA 1988 - 2000
Director and Vice-President, Board of Trustees
* Member of the Board of Directors of the second largest opera company in the nation. Member of the Executive
Committee and Chair of the Nominating and Development Committees
San Francisco Day School, San Francisco, CA 1979 - 1989, 1993-1999
Co-founder and Founding Member of the Board of Trustees
* Co-founder of San Francisco’s first co-educational, K-8 private school, with 400 students. Chair of the Board of
Trustees 1996-1999, Chair of the Nominating, Development and Strategic Planning Committees
Bay Area Discovery Museum, Sausalito, CA 1991 - 1997
Member, Board of Trustees



EDUCATION

Stanford University, Stanford, CA 1970 - 1979
e Ph.D, History. Major Field of Concentration: Modern Britain. Minor Fields of Concentration: Russia and
Modern Europe
Radcliffe College, Cambridge, MA 1965 - 1969

* B.A., History. Magna cum laude

PUBLICATIONS
* The National Union of Women’s Suffrage Socities, 1897-1914 (Garland Press, 1982)
¢ Ed. Victorian Women: A Documentary Account of Women’s Lives in Nineteenth-Century England, France, and
the United States (Stanford University Press, 1981)
* Co-editor, Garland Series in British History
* Miscellaneous reviews for journals and academic presses




September 5, 2018

Jim McCann

Property Manager

Roman Catholic Welfare Corparation of Oakland
2121 Harrison St., Suite 100

Qakland, CA 94612

Sent via electronic mail to JMcCann@oakdiccase.org

Re: Letter of Intent
Asplire Triumph Technology Academy ~
3200 62nd Ave.
Qakland, CA 94605

To Jim McCann:

Aspire Public Schooals, Inc., a California nonprofit publie benefit corporation (“Tenant") is submitting the
following Letter of Intent to formally state our intent to renew the lease for the space referenced above in
the Spring of 2020, As required by Oakland Unified School Disirict as part of the Charter Renewal
process, we are sending this Letter of Intent with request for the landiord’s signature as
documentation that the “Tenant” intends to renew the existing lease with the current landiord hefore the

lease ends on June 30, 2020.

1. PREMISES: 3200 62nd Ave. Oakland, CA

2. AREA: Premises of Triumph the former St, Cyril School.

3. USE: Education - and other legat uses,

4. TERM: Five (8) years, commencing July 1, 2020 and ending June 30, 2025

5. COMMENCEMENT: June 30, 2025.

ghiﬁﬁg;ﬁi‘:ge(gﬁzed The rent shall be $10,636.25. Each anniversary there will be

subject to change at time. | an increase in rent based on the Consumer Price Index cost
of actual renewal): of living increase for the San Francisco Bay Area, all items,
over the previous year or 3% whichever is higher.

7. BUILDING HOURS: Tenants shall use and occupy the premisas for an elementary
school, grades K-8, operating between the hours of 7 am to 5 pm
Maonday through Friday and at other times when requested in writing

Asplre Home Office ¢ 1001 22nd Ave Oakland, CA 94606 ¢ 510-434.5000 e www.asplrepublicschools.org




and agreed upon by the Pastor of the church.

Please acknowledge receipt of this LOI by providing your signature below and return the signed copy to
Aspire Public Schools,

fmf@ émwﬂfw 5 Swv}ﬂwy [ Tm\scm(

Signhature of Landl

% /16/1¢

Date

Notwithstanding any provision fo the contrary contained hersin, this Letter shall not constifute an
agreement fo nagotiate and solely constitutes an outiine of the terms of negofiation. Tenant and Landlord
each acknowledge and agree that each party is proceeding with negotiations relfafed to the proposed
transaction at its sole cost and expense (which may involve subsfantial fransaction costs) and that either
parly may lerminate negotiations for any reason, at any time, without any Kability or obligation
whatsoever.

Sincerely,

'L@V‘/’\J

Mary Cha-Caswell

Aspire Public Schoals

Chief Operating Officer

510-434-5023
Mary.Cha-Caswell@aspirepublicschools.org

Asplre Home Offfce o 1001 22nd Ave Oakland, CA 94606 o 510-434-5000 » www.aspirepuhblicschools.org




Appendix II:
Summary of The Charter School Data



Enrollment Count 2013-2014 | 2014-2015 | 2015-2016 | 2016-2017 | 2017-2018
K n/a 43 44 46 46
1 n/a 46 46 43 45
2 n/a 43 47 47 49
3 n/a 46 43 47 50
4 n/a 55 48 48 47
5 n/a 51 51 52 50
Total n/a 284 279 283 287
ADA 2013-2014 [ 2014-2015 [ 2015-2016 | 2016-2017 | 2017-2018
% n/a 94.1% 94.7% 94.2% 94.6%
Demographics (%) 2013-2014 2014-2015 2015-2016 2016-2017 |2017-2018
Asian n/a 0.0% 0.4% 1.8% 1.0%
Black/African American n/a 58.1% 58.1% 58.3% 56.1%
Hispanic or Latino n/a 37.3% 37.6% 36.0% 39.7%
Hawaiian/Pacific Islander n/a 0.7% 0.0% 0.4% 0.0%
Filipino n/a 0.0% 0.0% 0.0% 0.0%
American Indian/Alaska n/a 0.7% 0.4% 0.4% 0.0%
Native
White n/a 0.0% 0.0% 0.0% 0.3%
FRL n/a 92.6% 92.5% 91.9% 95.5%
ELL n/a 27.1% 25.5% 21.2% 22.0%
SPED n/a 5.6% 10.8% 11.7% 10.5%




Family Survey - % of Positive Responses Spring
2018
- . . . 72.5%
| am encouraged to share my opinion and feedback in the school decision making process.
| would recommend my school to others. 90.4%
How much does the school value the diversity of children's backgrounds? 78.0%
Overall, how much respect do you think the teachers at your child's school have for the 88.0%
children?
2017 SBAC Results All Grades
ENGLISH LANGUAGE ARTSILITERACY
2017 Achievement Level Distribution
All Grades
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MATHEMATICS

2017 Achievement Level Distribution

All Grades
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Mathematics Scale Score Ranges

Subgroup - Economically Disadvantaged
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¥ Economically Disadvantaged.

2017 Achievement Level Distribution

All Grades
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Appendix IV:
Sample of The Charter School Bell Schedule



PUBLIC SCHOOLS

College for Certain

Aspire Triumph Technology Academy
Bell Schedule 2018-19

Regular Day Schedule

7:30am Breakfast Program Begins
8:00am Morning Assembly
8:05am Instruction Begins
10:10-10:25am 2/3 Recess
10:30-10:45am 4/5 Recess

10:50-11:30am

K/1 Lunch & Recess

11:35-12:15pm

2/3 Lunch & Recess

12:25-1:05pm 4/5 Lunch & Recess
1:20-1:35pm K/1 Recess
3:15pm Dismissal

Early Dismissal Schedule
7:30am Breakfast Program Begins
8:00am Morning Assembly
8:05am Instruction Begins
9:15-9:30am K/1 Recess
9:35-9:50am 4/5 Recess
9:55-10:10am 2/3 Recess
12:30pm Dismissal

Town Hall Fridays (twice a month)
7:30am Breakfast Program Begins
8:00am Morning Assembly
8:05am Instruction Begins
9:15-9:30am K/1 Recess
9:35-9:50am 4/5 Recess
9:55-10:10am 2/3 Recess
12:00-12:30pm Town Hall
12:30pm Dismissal
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October

30 [31]

Legend:

School Day

Aspire Triumph Technology Academy
2018-19 School Calendar

2: Triumph Carnival: 5:00-6:00pm

6-31: Minimum Days for TK/Kinders
13: After School Program Begins for 1st-5th grade

3: Labor Day - No School
4: TK/Kinders Begin Full Day Schedule

10: After School Program Begins for Kinders

8-12: Fall Break- No School

15: Faculty Day-No School

12: Veteran's Day- No School
19-23: Thanksgiving Break- No School

24-28, 31: Winter Break- No School

I:l No School

Minimum Days

School Hours
Monday- Thursday: 8:05am-3:15pm
Fridays and other Minimum Days: 8:05am-12:30pm

January
S|M|T|WI[Th|F [S
112)13]|4]|5
617 (8]9([10]11]12
13|14 15|16 (17 19
20|21|22|23|24 26
27128]29 |30 31| |
February
SIM|T|WI[Th|F|S
2
3|14(5]6]7 9
1011 (12|13 |14 16
17118 (19|20 )21 23
24 125|126 (27|28
March

16 (17 (1839 (20

22(23(24 )25 (26|27

29 |30

[m]TIw]m]F]s

17181920 (21|22

2425|2627 (28|29

Important Dates

1-4: Winter Break

7-11: Winter Break

14: Faculty PD - No School
21: MLK Jr. Day- No School

18: President's Day- No School

1-5: Spring Break
8-12: Spring Break
15: Faculty PD- No School

27: Memorial Day- No School

First day of school: Monday, August 6, 2018

Fall Break: October 8-12, 2018

Winter Break: December 24, 2018- January 14th, 2019

Spring Break: April 1-12, 2019

Last Day of School: Friday, June 15, 2019
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The purpose of the framework is to outline our regional approach to assessment, including the required Aspire-wide and regional assessments as well as
the different options sites can choose to drive instruction in each content area. Our assessment framework is grounded in research-based best practices
from Measures that Matter and the Achievement Network’s resources. We aim to use common terminology and language to anchor our understanding
of the assessment framework.

18-19 Bay Area TK-8 Assessment Framework

Assessment Framework

Our regional approach to assessments will be driven by the following guiding principles:

. We use and prioritize assessments that provide teachers with actionable data that can immediately support student learning in the classroom,
including both standards-aligned assessments and curriculum embedded assessments.

. We focus on assessments that benchmark student performance against the standards to ensure the rigor of our instruction matches what is
ultimately expected of students and use data to make strategic decisions that result in improved student learning.

. We engage in regular data cycles to monitor progress at the student, classroom, school, and regional level to make instructional decisions that
support student learning.

Context for 2018-19 Site Assessment Implementation

As we engaged in feedback conversations with teachers and leaders, there was a consistent call for us to narrow the amount of assessment required and
to place a greater emphasis on instructional assessments that teachers can use to strategically guide their instruction and meet student needs. In the
18-19 framework, there are fewer Aspire-wide and regional assessments, and there are more options for sites to choose from to formulate their
assessment strategy to emphasize instructional assessments.

Each site is expected to create an assessment strategy for their site with support and consultation from the regional content team. The intent is for sites
to identify the instructional assessments that teachers will focus on as part of their ongoing work, and will be the foundation for data talks and teacher
collaboration.

Assessment Purposes
Purpose Description
Instructional Instructional assessments enable educators to adapt instruction and curriculum to better suit student needs. Assessments can be

used to enrich the curriculum, determine students’ strengths and weaknesses, or to provide motivational or metacognitive
feedback to students.
Audience: Teachers and school leaders

Final 6.1.2018
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https://www.achieve.org/files/TheRoleofInterimAssessments.pdf
http://www.achievementnetwork.org/

Evaluative

Predictive

Assessment Types

Assessment Type
Universal
Screeners

Formative
Assessments

Interim

Assessments

Summative
Assessments

VG—\ ASPIRE

Evaluative assessments are designed to help learn about curriculum or instructional choices anu wanc speun
action to improve the program. This may involve evaluating the effectiveness of a program, strategy, or teacher to improve
student learning. They also allow for the development of more consistent learning expectations.

Audience: School and system leaders

Predictive assessments are designed to determine each student’s likelihood of demonstrating proficiency on end of year

summative assessments.
Audience: Teachers, school and system leaders

Purpose
Universal screeners will be used to:
e Provide diagnostic data to inform instruction at the start of the year.
e Measure student progress on key foundational skills and reading
levels across the year.
e I|dentify students who need Tier 2 and Tier 3 support.
Formative assessments will be used to:
e Provide feedback during instruction to adjust ongoing teaching and
learning with the goal of helping students develop mastery.

Interim assessments will be used to:

e Evaluate student learning of the content taught at given points during
the school year and position teachers to make instructional decisions
aligned with student needs.

e Provide schools and teachers with ongoing data to assess student
progress.

Summative assessments will be used to:

e Benchmark student performance relative to what students need to
be successful on SBAC.

e Provide teachers, schools, and the region with ongoing data to assess
whether we are on track to meet goals.

Examples
STAR Reading

Exit Tickets
Curriculum Embedded Assessments

Math Fall Interim

SBAC ICA

Final 6.1.201
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TK-8 Assessment Overview
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Assessment | Grades [ Assessment Description and Rationale Data Use
Type and
Purpose
ELA Assessments
SEEDS TK Formative SEEDS is a foundational literacy skills assessment that assess SEEDS data can be used to:
Instructional Phonemic Awareness, Phonics, and Concepts of Print, among other e Drive Phonemic Awareness & Phonics
Regional early literacy skills. It is used specifically with our TK program and instruction
our SEEDS partnership. o Develop small group instruction for
students based on individual needs
e Determine intervention for students
who need additional support
e Monitor student early literacy skills
development
ERD K-2 Formative ERD is a foundational literacy skills assessment that assesses ERD data can be used to:
Instructional Phonemic Awareness, Phonics, Sight Words, and other early literacy ® Drive Phonemic Awareness & Phonics
Regional skills. instruction
o Develop small group instruction for
students based on individual needs
e Determine intervention for students
who need additional support
e Monitor student early literacy skills
development
STAR 2-8 Universal STAR is intended to assess a student’s lexile reading level, which is STAR data can be used to:
Screener highly correlated to student success on both SBAC and ACT, and to e I|dentify potential students who need
Aspire-Wide Instructional students’ readiness for college. additional reading support
e Set reading growth goals and monitor
student reading growth throughout
the year
e Predict student performance on SBAC
Interim 3-8 Summative The Interim Comprehensive Assessment is an SBAC created and ELA ICA data can be used to:
Comprehensi Instructional aligned assessment that is intended to mimic the CAT portion of the e I|dentify the types of complex texts
ve SBAC. It consists of approximately 40-50 multiple choice and short students may need more exposure
Assessment response items. and/or practice with

Final 6.1.2018
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(ICA) e Inform reading instruction to support
students in accessing complex texts
Aspire-Wide e |dentify student mastery with the
language standards
e Predict student performance on SBAC
Math Assessments
Fall Math 3-8 Interim The Fall Math Interims will be designed by an outside assessment Fall Math Interim data can be used to:
Interims Evaluative design company (Centerpoint) and will be aligned to to the e Determine progress on standards
Aspire-Wide Instructional standards covered in the scope and sequence. covered by this point in the year
e Identify areas of focus for further
instruction
e Evaluate the effectiveness of our
instructional program
Spring Math K-2 Summative The Spring Math Assessments will be a summative assessment Spring Math Assessment data can be used to:
Assessments Evaluative measuring mastery on standards covered throughout the course of e Determine student mastery of the
the year. In grades K-1, teachers will have the opportunity to collect standards
Aspire-Wide ongoing data through a checklist to mitigate the time required for e |dentify areas of focus for instruction
individual interviews.
Interim 3-8 Summative The Interim Comprehensive Assessment is an SBAC created and Math ICA data can be used to:
Comprehensi Predictive aligned assessment that is intended to mimic the CAT portion of the e Determine student mastery of the
ve Evaluative SBAC. It consists of approximately 40-50 multiple choice and short standards
Assessment response items. e |dentify areas of focus for instruction
(1cA) e Predict student performance on SBAC
Aspire-Wide
State Assessments
ELPAC K-12 Summative The ELPAC is the new state assessment for ELL students. It will Will be updated in Summer 2018 once more
measure students’ English proficiency in alignment with the CA ELD | information about the data available and
standards. Students in K and/or who have never been tested will reports are released.
take the initial ELPAC in the Fall. All other students will take the
ELPAC in the Spring.
CAST 5,8 Summative The CAST is the new state science assessment intended to assess Will be updated once more information about
the NGSS standards. Students will take the CAST in the 5th and 8th | the reporting is released by the state.
grades.
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http://www.elpac.org/
http://www.caaspp.org/administration/about/science/
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SBAC 3-8 Summative SBAC is the state assessment system that is administered to all SBAC data is used to:

students in grades 3-8 in both ELA and Math. e Measure student mastery of the grade
level standards

® Measure school performance over
time

o Hold schools accountable to their state
accountability and LCAP metrics
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2018 - 2019 TK-8 Assessment Calendar

TK-8 Assessments

VG_\ ASPIRE

Week Dates ELA Math Other / Notes
1 Aug 6 - 10 Welcome Back!
2 Aug 13 -17 BOY STAR Reading | ERD Assessment #1 Initial ELPAC
2-12 K-2 (Only for students who have never taken ELPAC)
3 Aug 20-24 DFA DEA Grades: K-8
4 Aug 27 -Aug 31 Resources - Sample Tests
5 Sept3-7 TK SEEDS #1
Grade TK
6 Sept 10- 14 8/27 -9/14
7 Sept 17 - 21
8 Sept 24 - 28
9 Octl1-5
Oct8-12 Fall Break
10 Oct15-19
11 Oct 22 - 26
12 Oct 29 - Nov 2 Fall Math Interims
Fall STAR Ren Grades: 3-8
13 Nov5-9 2-12 DFA
DEA
14 Nov 12 - 16
Nov 19 - 23 Thanksgiving Break
15 Nov 26 - Nov
30
16 Dec3-Dec7 ERD Q2 & TK SEEDS
TK-2

Final 6.1.2018
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https://hosted369.renlearn.com/2047770/
https://docs.google.com/document/d/1vECYOLyJiki3BuhzHu-zOXuojjupazmEQtu1a22jRXY/edit?usp=sharing
https://drive.google.com/open?id=1EN3EKqmLXNd0doMaqHG80q6Keu7q_yX3QAaEKFj-Zpg
https://my.aspirepublicschools.org/category/aspire-ca-assessments/
https://www.elpac.org/resources/practicetests/
https://hosted369.renlearn.com/2047770/
https://docs.google.com/document/d/1vECYOLyJiki3BuhzHu-zOXuojjupazmEQtu1a22jRXY/edit?usp=sharing
https://docs.google.com/document/d/1SG962q2LUayzUvQsMcmpHrtmzBFvjMzJ6xqUmAajs0k/edit?usp=sharing
https://docs.google.com/document/d/1tlz57DvAn7iy9wZz5tGh8lW2PMr1J7vgdyT8d7g7evA/edit?usp=sharing

4 ASPIRE

A SCHOOLSH
17 Dec 10- 14 DEA
18 Dec17-21
Dec 24 - 28
Dec31-4 WINTER BREAK
Jan7-11
19 Jan 14 - 18
20 Jan 21-25
21 Jan28-Feb 1 Winter STAR Ren
(optional)
22 Feb4-8 2-12 Summative ELPAC
DEA Grades: K-8
23 Feb 11-15
Resources - Sample Tests
24 Feb 18 - 22
25 Feb 25 - Mar 1
26 Mar4 -8
27 Mar 11-15 ERD Q3
K-2
28 Mar 18 - 22 DEA
29 Mar 25-29
Aprl1-5
Apr8-12
30 Apr15-19
31 Apr 22 - 26 TK SEEDS #3
TK
32 Apr 29 - May 3 CAASPP Testing
33 May 6 - 10 SBAC
3-8&11

Final 6.1.2018
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https://drive.google.com/open?id=1EN3EKqmLXNd0doMaqHG80q6Keu7q_yX3QAaEKFj-Zpg
https://hosted369.renlearn.com/2047770/
https://docs.google.com/document/d/1vECYOLyJiki3BuhzHu-zOXuojjupazmEQtu1a22jRXY/edit?usp=sharing
https://docs.google.com/document/d/1SG962q2LUayzUvQsMcmpHrtmzBFvjMzJ6xqUmAajs0k/edit?usp=sharing
https://drive.google.com/open?id=1wsEm6gyU7dDmUhG4j2Cx9IapJr2PIThYRhbhTc6flBk
https://docs.google.com/document/d/1SG962q2LUayzUvQsMcmpHrtmzBFvjMzJ6xqUmAajs0k/edit?usp=sharing
https://docs.google.com/document/d/1rnu8hIEQ95CGLwbUqhu6CK7JwBxBivkkco-_wXMgmC0/edit?usp=sharing
https://my.aspirepublicschools.org/category/aspire-ca-assessments/
https://www.elpac.org/resources/practicetests/
https://drive.google.com/open?id=1EN3EKqmLXNd0doMaqHG80q6Keu7q_yX3QAaEKFj-Zpg
https://pftdata.org/
https://my.aspirepublicschools.org/category/aspire-ca-assessments/
http://www.caaspp.org/

ASPIRE

PUBLIC
SCHOOLS

7

34 May 13 - 17

35 May 20 - 24

36 May 27 - May
31

37 Jun3-7

38 Jun10-14

Final 6.1.2018
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http://sampleitems.smarterbalanced.org/BrowseItems
https://my.aspirepublicschools.org/category/aspire-ca-assessments/
https://docs.google.com/document/d/14KAUcw15mpAdL_XPUkJmlmci5X-VFF0oDKc8R3V-6Zo/edit?usp=sharing
https://my.aspirepublicschools.org/category/aspire-ca-assessments/
https://docs.google.com/document/d/1SG962q2LUayzUvQsMcmpHrtmzBFvjMzJ6xqUmAajs0k/edit?usp=sharing
https://hosted369.renlearn.com/2047770/
https://docs.google.com/document/d/1vECYOLyJiki3BuhzHu-zOXuojjupazmEQtu1a22jRXY/edit?usp=sharing

Instructional Assessments
Standards-aligned instructional assessments are critical to skillful instruction and should be administered weekly/daily within classroom instruction. In
order to best leverage data from instructional assessments, teachers should be engaging in data talks with their grade level/department team and/or
with a coach regularly to analyze their data and determine how to provide feedback to students and respond to their needs.

TK-8 Math Instructional Assessment Options

VG_\ ASPIRE

Assessment Type Grade Description Opportunities Potential Drawbacks
Level
Individual Growth and Screener TK Four 1-2 minute assessments that - Quick and easy to administer - Double assessing (alongside Eureka
Development Indicators measure a 3-6 year old scholars - Research-based checklists/MM/EOM)
(TK) numeracy concepts. - Aligned to ELA (TK) - Exclusively Counting and Cardinality
standards
Curriculum-Embedded Interim TK-8 Culminating Unit/Module Tasks - Curricular resources tightly aligned - Almost exclusively DOK 3 items
Mid and End of Module evaluated on standards-aligned rubric. and backwards mapped - Administration/Scoring/Norming lift
Eureka Checklists (K) Formative K Checklists aligned to the rubrics - Limits the interview style, - Need systems and additional training
generated by Eureka time-consuming end of module on how to collect ongoing data
assessments
End-of-Module Interim K-8 PTs developed by the LA team to - Exposes students to different - Do not provide standards aligned data
Performance Tasks evaluate students abilities to opportunities to engage in problem - an additional assessment to score and
demonstrate the SMPs solving norm around
- Evaluates the SMPs
FAST Adaptive Screener K-8 Computer-adaptive measure of broad - Measures growth over time - An additional site purchase
math that is individualized per student - Standards aligned progress - Has not been thoroughly vetted or
but may be group administered in monitoring tool piloted in our organization
about 20-30 minutes. - Format allows for multiple item
types
Exit Tickets and Zearn Exit | Formative 1-8 1 or 2 item exit ticket narrowed on the - Daily ways to measure progress
Tickets objective for the lesson. towards the objective
- Quick administration
Eureka Affirm Topic Formative 1-8 Digital assessments by topic created by - Different formats and varied DOK - Technology lift
Assessments Eureka’s new product, Affirm. levels - An additional purchase
- Pre-created and digitally scored
Site Selected IABs Interim 3-8 CAASPP created assessments designed - Exposes students to SBAC item types | - Does not provide standard-specific
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https://drive.google.com/open?id=0B1Lbwg-39cEFak4zOVNONWEwOVU
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to mirror the SBAC and measure and rigor of CCSS
progress in a given domain (i.e.
Operations and Algebraic Thinking

it
- ems

data
- Can be taken on the CAASPP portal - Will need to be given at different times
to give students ‘at-bats’ with SBAC for different grade levels given the

domain focus

TK-5 Literacy Instructional Assessments (TK-8 sites should refer to the 6-12 Assessment Framework for 6-8 Literacy Options)

Interims (Grades 3-5)

Assessment

Description

Opportunities

Potential Drawbacks

Reading Workshop End of
Unit Performance Task

Culminating Unit written Performance
Task evaluated by student rubric, learning
progression, or SBAC PT Rubric

Backwards mapped curricular resource
Multiple entry points for scoring
(student checklist, learning
progression, and/or SBAC rubrics)
-Teacher flexibility in how-to
administer (ie- read texts aloud or
independently, self-assess)

- Administration decisions and scoring take
time

- Norming needed to look at data across
classes

- Loosely-aligned to standards - requires
teacher lift to tag to specific standards and
ensure high rigor level of student
responses

Site-Selected |ABs

Target-specific SBAC mini tests
administered and scored in the CAASPP
system.

Exposes students to SBAC testing portal
and item types

Cold assessment- provides data on

RI/RL 10

- Does not provide standard-specific data
- Disconnected from instructional content

Site Selected SAP Close
Reading Mini-Assessments

Close reading tests designed to illustrate
the ELA/literacy shifts and expectations of
CCss.

Exposes students to SBAC item types
and rigor of CCSS

Cold assessment- provides data on

RI/RL 10
Embedded EL adaptations

- Does not provide standard-specific data
- Disconnected from instructional content

Formative
Assessment Grade Level | Description Opportunities Potential Drawbacks
Curriculum Agnostic
Close Reading Mastery 2-5 Weekly or bi-weekly close reading - Constructed Response questions - Teacher-created exemplar responses
mastery text with text-dependent aligned to CCSS Reading Standards, and grading takes time

Final 6.1.2018
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https://docs.google.com/document/d/19kJwFYF_XZrcY6oaug0gZVoZg_-Wawxn1jsBYnq3_4s/edit
http://www.caaspp.org/ta-resources/interim.html
https://docs.google.com/document/d/11erSTyGB-M_diomR0-6izLnJOt3XhOwfG6U9LO5kbqk/edit
https://achievethecore.org/category/415/ela-literacy-assessments
https://achievethecore.org/category/415/ela-literacy-assessments
https://docs.google.com/document/d/11erSTyGB-M_diomR0-6izLnJOt3XhOwfG6U9LO5kbqk/edit

Text: Written Response
Questions

written response questions

especially Standard 10

Designed to illustrate the
ELA/literacy shifts and expectations
of CCSS

Can be administered in Google
Classroom for online practice

rG\ ASPIRE

- Teacher work required to upload to
online platform

Running Record

K-2
(3-5 when
needed)

Running records assess a student’s
reading progress by evaluating a
student's oral reading and identifying
error patterns at their reading level.
Example TCRWP Recording Sheet

Quick 1:1 assessment that can be
used within most texts

Provides immediate data for
planning future
conferences/instruction

- May not utilize grade level text

- 1:1 so can take a lot of time to get
to everyone

- Can be subjective

Fountas & Pinnell (F&P)

K-2
(3-5 when
needed)

Assess a student’s independent and
instructional reading level.

Can be used as a diagnostic to
identify specific student needs,
develop guided reading groups,
determine needs for small group
instruction, and monitor reading
growth throughout the year (along
with running records)

- 1:1 so takes significant time

- Requires norming to look at scores
across classes or with different
assessors (can be subjective)

Reading and Writing Workshop

TCRWP Learning
Progression

2-5

Grade level learning progressions
outline the trajectory of learning that
is visible to teachers and students,
and hat can be utilized as checklists.

Provides grade level focus areas for
mini lessons and conferences

- Not aligned to specific standards
- Strategies may be vague and not text
dependent

End-of-Unit Performance
Assessments

3-5

Performance tasks developed by
TCRWP to assess standards by
focusing on the skills taught
throughout a unit.

Practice with performance tasks
and constructed response
questions

Curriculum embedded and aligned
to most recent unit

Warm assessment

- Time consuming to administer,
score, and respond to data/share
feedback with students

- Requires teacher identification of
standards assessed for
standard-specific data

End-of-unit On Demand
Writing Assessment

K-5

TCRWP created on demand writing
assessment.

Allows teachers to evaluate how
students can transfer learning from
workshop to on demand writing

- Time consuming to administer,
score, and respond to data/share
feedback with students
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ENGLISH LEARNERS MASTER PLAN

Introduction

Who we are. Aspire Public Schools is a charter management organization (CMO) that operates 40
high-performing, college-preparatory public charter schools serving 16,000 students in underserved
communities across California and in Memphis, Tennessee. Founded in 1998, Aspire is one of the
nation’s largest open-enrollment public charter school systems serving predominantly low-income
students, and delivering a rigorous College for Certain education to students in grades K-12.

Our mission is to open and operate small, high-quality charter schools in low income neighborhoods,
in order to: share successful practices with other forward-thinking educators, increase the academic
performance of underserved students, develop effective educators and catalyze change in public
schools.

EL Vision. This EL Master Plan describes the guidelines for schools, parents, teachers and
administrators for: a) maintaining compliance with Federal and state laws, b) ensuring that ELs have
access to rigorous, standards-based curriculum and c) develop students’ English proficiency to support
success in college and beyond.

This Master Plan reflects our broader equity vision. At Aspire we assert the following equity beliefs:

e Understand the significant difference between equity and equality. Every student deserves to
receive what he/she needs to succeed (equity), not that every student receives the same
amount of resources, instruction, attention, etc. (equality).

e Develop school environments where all students are actively and meaningfully engaged in
rigorous instruction.

e Interrupt the “school to prison pipeline” — policies and practices that are directly and indirectly
pushing the most at risk students out of school and on a pathway to the juvenile and criminal
justice systems.

e Engage families as partners in meaningful ways in our work.

e Build the capacity of diverse teams that are more reflective of our students.

e Nurture an open, collaborative, and trusting environment because the work is enormous,
deeply personal, emotional and often difficult.

We believe that language is the vehicle for understanding academic content and essential for all
students to meet their highest potential. Access to language and literature widens perspectives,
illuminates the human experience, and deepens understandings of self and others (Framework, 2015).
Language proficiency enables our students to prepare for college and career goals. However, we
recognize that ELs bear the additional curricular burden of learning language and content and require
additional support in both explicit language instruction and content.
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Aspire is committed to ensuring academic success in college and life for our EL population by utilizing
evidence-based instructional methods and placing a high value on the knowledge and contributions of
our EL students.

Our commitments. In service of this commitment, Aspire pairs high quality instruction using Common
Core State Standards (CCSS) and Next Generation Science Standards (NGSS) in the general education
classroom with EL-specific methodology, provided in both a designated and integrated model. Using
robust data systems for teachers, coaches, administrators and district-level staff to monitor academic
progress of our ELs throughout the school year and after they have reached reclassification. We utilize
interim assessments, curriculum-based assessment and walkthroughs to adjust and refine instruction.
We respond to our progress monitoring with professional development for administrators, teachers
and instructional assistants to help all school staff support the learning of ELs in our schools.

In accordance with the California ELA/ELD Framework (2015), we believe that by the time a student
who is EL has graduated from Aspire, they have:

e developed the readiness for college, careers, and civic life;
e attained the capacities of literate individuals;

e become broadly literate;

e acquired the skills for living and learning in the 21st century

We know that ELs come to our Aspire schools from all over the world, and from within California, with
a range of cultural and linguistic backgrounds, experiences and formal schooling. As educators, we
must always approach keeping in mind that language develops alongside a student’s cognitive
development (Framework, 2015). Thus, when older students matriculate we acknowledge that these
students bring funds of knowledge in their native language, have attained a level of native language
literacy, knowledge of oral vocabulary, language structures that inform the learning of English.

We believe that biliteracy is an asset that deserves frequent appreciation in order to promote student
competence and confidence. We believe that our ELs deserve an educational environment that honors
the asset of biliteracy, utilizes data to inform the instructional program, promote student awareness
and affirms home languages.

We want our ELs to experience rigorous curriculum while accessing appropriate linguistic supports,
including access to projects, field trip, service activities to the extent of their general education peers.
In addition, activities in their native language can also enhance feelings of inclusion and competence in
the educational setting.

This master plan, an embodiment of our equity beliefs, outlines the required legal processes for
assessment, designation, academic programming and reclassification of our scholars learning English..
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Section 1: Initial Identification, Assessment, Parent Notification

GLOSSARY OF TERMS
The following are operational definitions from CDE that help teachers, parents and administrators understand
the policies and instructional guidelines:

CALPADS: California Longitudinal Pupil Achievement Data System is a longitudinal data system used to maintain
individual-level data including student demographics, course data, discipline, assessments, staff assignments,
and other data for state and federal reporting.

TOMS: Test Operations Management System is a secure Web site that permits local educational agency (LEA)
CAASPP (California Assessment of Student Performance and Progress ) coordinators to perform a number of
tasks for the CAASPP System, which comprises the Smarter Balanced Online Summative Assessments for English
language arts/literacy (ELA) and mathematics; the California Alternate Assessments (CAAs) for ELA,
mathematics, and science (Pilot 2 of embedded performance tasks); the California Science Test field test; and,
for the selected LEAs, the pilot of the California Spanish Assessment. Starting with the 18-19 SY, TOMS will will
be used for ELPAC testing as well.

English Language Proficiency Assessments of California (ELPAC): The English Language Proficiency Assessments
for California (ELPAC) is the successor to the California English Language Development Test (CELDT). Beginning in
2017-18, the ELPAC is the required state test for English language proficiency (ELP) that must be given to
students whose primary language is a language other than English.

Initial Assessment: Initial identification of students as English learners

Summative Assessment: An annual summative assessment to measure an English learner's progress in learning
English and to identify the student's ELP level

Initial Fluent English Proficient (IFEP): Student demonstrates proficiency from the ELPAC initial assessment.

English Learner (EL): A student in kindergarten through grade 12 for whom there is a report of a language other
than English on the Home Language Survey and who, upon initial assessment (ELPAC) and from additional
information when appropriate, is determined to lack the clearly defined English language skills of listening,
speaking, reading, and/or writing necessary to succeed in the school's regular instructional programs

English Learner “At-Risk” of Becoming a Long-Term English Learner (“At-Risk”): An English learner (EL) student
to which all of the following apply: (1) is enrolled on Census Day (the first Wednesday in October) in grades 3 to
12, inclusive; and (2) has been enrolled in a U.S. school for four or five years; and (3) has scored at the

intermediate level or below on the prior year administration of the CELDT; and (4) for students in grades 4 to 9,
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inclusive, has scored in the fourth or fifth year at the “Standard Not Met” level on the prior year administration
of the CAASPP-ELA

English Only (EO): A student in kindergarten through grade 12 for whom the only language reported on the
Home Language Survey (HLS) is English or American Sign Language.

“Ever-EL”: A student who is currently an English learner (EL) or who was formerly designated as an EL, but who
has now been reclassified fluent English proficient (RFEP).

Initial Fluent English Proficient (IFEP): A student in kindergarten through grade 12 for whom a language other
than English is reported on the Home Language Survey and who, upon initial assessment in California using an
appropriate state assessment (currently the California English Language Development Test (CELDT)) and from
additional information when appropriate, is determined to be proficient in English.

Long-Term English Learner (LTEL): An English learner (EL) student to which all of the following apply:
(1) is enrolled on Census Day (the first Wednesday in October) in grades 6 to 12, inclusive; and
(2) has been enrolled in a U.S. school for six or more years; and

(3) has remained at the same English language proficiency level for two or more consecutive prior years, or has
regressed to a lower English language proficiency level, as determined by the CELDT; and

(4) for students in grades 6 to 9, inclusive, has scored at the “Standard Not Met” level on the prior year
administration of the CAASPP-ELA. In addition, please note the following: (1) students for whom one or
more of the required testing criteria are not available are categorically determined to be an LTEL; and (2)
the assessment component of LTEL determination for students in grades 10 — 12, inclusive, is based
solely on the CELDT criteria outlined above. For more information see Education Code 313.1

Reclassified Fluent English Proficient (RFEP): A student in kindergarten through grade 12 who, upon entering
public school in California, is identified as an English learner (EL) and subsequently reclassified/redesignated in
California, per Education Code 313, as proficient in English.

To Be Determined (TBD): A student in kindergarten through grade 12 for whom there is a report of a primary
language other than English on the Home Language Survey and for whom the district has not completed the
assessment process. The assessment process must be completed within 30 days of initial enrollment.

Home Language Survey

The School administers the home language survey (HLS) upon a student’s initial enrollment into the
School. The HLS is embedded within Aspire enrollment forms. Students in the country less than twelve
months are given the state’s Designated Primary Language Test, the Initial ELPAC, to determine the
student’s academic proficiency when tested in his/her home language.

The HLS consists of the following questions:

1. What language did the student learn when he or she first began to talk?
2. What language does the student most frequently use at home?
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3. What language do you use most frequently to speak to this student?
4. Which language is most often used by the adults at home (parents, guardians, grandparents, or
any other adults)?

The school site will use the results of the HLS to determine as follows:
e English Only (EQ) if the answers all of the four questions on the HLS are “English.” The student
will be categorized as English Only.

or
e Possible English Learner if the answers to any of the first four questions on the HLS indicate a
language other than English, or a combination of English and another language. Thus, the child
will be assessed to measure his/her level of English proficiency using the Initial ELPAC. Until
language classification is determined, “TBD” will be entered into the student’s profile in
Powerschool.

Parents hold the right to amend their response to the HLS at any time. However, if the student has
already been administered the Initial ELPAC, any changes to the HLS will not affect the student’s official
language classification. If the parent amends the HLS prior to Initial ELPAC administration, the school
must honor the changes made.

Transfers

Students who transfer from local district schools, private schools, out of the state or out of the country
will follow the guidelines outlines below. Regardless of the sending school, all updates to student
information must be entered into Powerschool by the school staff. “TBD” will be used in Powerschool
until accurate information is obtained by the school, as outlined below. Regardless of the sending
school, all students will be looked up in the State longitudinal data system called Cal Pads before
assessing the student with the Initial ELPAC.

Transfers from other California public school districts. Student records, including the cumulative file,
will be requested by the receiving Aspire school upon enrollment. Upon receipt of records, the
receiving Aspire school must review all records carefully in order to determine that the student is
properly placed in the appropriate instructional programs. Cumulative files will ideally include the HLS,
state assessment scores, report cards, and language classification (EO, IFEP, EL, RFEP). Student
information will be cross-referenced with CALPADS. School staff will meet with the parent to discuss
program placement.

Transfers from private schools. Student records will be requested by the receiving Aspire school upon
student enrollment. The initial identification and assessment process will be used for students entering
from a private school. Student will be placed in the grade level assigned with the student age, and/or
based on student transcripts. School staff will look up the student in CALPADS to verify if the student
was enrolled in a public school setting at any time.

Transfers from out-of-country schools and out-of-state schools. Students enrolling at an Aspire
school from outside of California or outside of the country will go through the initial identification and
assessment process. Student will be placed in the grade level assigned with the student age, and/or
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based on student transcripts. Staff will look up the student in CALPADS to verify if the student was
enrolled in a California public school setting at any time.

Assessment - Initial ELPAC

State and Federal regulations require that if a student’s HLS indicates a language other than English is
used at home, the student’s English language proficiency level must be assessed so that the school
team can address the linguistic needs of the student within 30 days of student enrollment.

To ensure accuracy, it is imperative that all student records are verified in CALPADS prior to test
administration so that students are not mis-identified. If CALPADS indicates that the student has
already received the CELDT or Initial ELPAC, the student should not be re-tested unless the school site
identifies a reason to do so.

Starting in the 2018-2019 school year, the ELPAC will take the place of the California English Language
Development Test (CELDT). The Initial ELPAC will be used for students who have not yet taken the
CELDT or ELPAC and who have not yet been classified as an English Learner. Prior to administration,
teachers will be trained in administering and scoring the Initial ELPAC.

Timeline. Assessment will occur within 30 calendar days at the beginning of the school year or within 2
weeks of the student’s enrollment if the student enrolls mid-year.

e Students are given the the Initial ELPAC within 30 days of initial enrollment’
e the initial ELPAC is locally scored by the school site
e Based on the student’s overall performance on the initial ELPAC, they may be classified as

o An English Learner (EL) and must be annually assessed with the Summative ELPAC until
the student meets the eligibility criteria for reclassification and is Reclassified to Fluent
English Proficient (RFEP).

o Initially Fluent English Proficient (IFEP)

Parents are notified using the initial parent notification letter (see Appendix) when the student’s scores
and classification are determined by the site, within 30 days of enrollment (20 United States Code
(U.S.C.) Section 6312).

Assessment - Summative ELPAC

The Summative ELPAC will be used to annually assess EL students’ progress towards mastery of the
English language and reclassification, and will be used to fulfill the requirements under the Every
Student Succeeds Act (ESSA) for annual English proficiency testing.

The Summative ELPAC will be administered every spring between February and May until they are
reclassified as English proficient.

! The thirty day requirement applies to students who are entering a California public school for the first time or for students who have not yet been CELDT
(ELPAC) tested. All other students who have indicated a home language other than English will continue with annual CELDT (ELPAC) testing based upon the

date last tested at the prior school of enroliment.

9
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The four areas tested by the ELPAC are Listening, Speaking, Reading and Writing and the overall scaled
score falls within levels one through four. The figure below illustrates how ELPAC performance levels
correlate with the 2012 California Framework in which EL students fall within one of three
performance levels, Emerging, Expanding and Bridging.2 The Appendix includes descriptions for each
ELPAC level and Framework Level.

EMERGING EXPANDING BRIDGING

Level 1 Level 2 Level 3 Level 4

Emerging: Students at this level typically progress very quickly, leamning to use
English for immediate needs as well as beginning to understand and use
academic vocabulary and other features of academic language.

Expanding: Students at this level are challenged to increase their English skills
in maore contexts and learn a greater variety of vocabulary and linguistic
structures, applying their growing language skills in more sophisticated
ways that are appropriate to their age and grade level.

Bridging: Students at this level continue to learn and apply a range of high-
level English language skills in a wide variety of contexts, including com-
prehension and production of highly technical texts. The “bridge” alluded
to is the transition to full engagement in grade-level academic tasks and
activities in a variety of content areas without the need for specialized ELD
instruction. However, ELs at all levels of English language proficiency fully
participate in grade-level tasks in all content areas with varying degrees of
scaffolding in order to develop both content knowledge and English.

The three levels represent the stages of English language development, describing expectations for
how well students can understand and useathe English language at each level as they continue to build
on existing language skills and knowledge.

Regardless of proficiency-level, all ELs are capable of high-level thinking and can engage in complex,
cognitively demanding social and academic activities requiring language, as long as they are provided
appropriate linguistic support. The extent of support needed varies depending on the familiarity and
complexity of the task and topic, as well as on the student’s English language proficiency level. Three
corresponding levels of support match each language level: substantial, moderate, and light. The

2 https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf

3 https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
10
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descriptors for these general levels of support are intended to signal the extent of linguistic scaffolding
most likely needed for appropriately implementing the CA ELD Standards at each proficiency level.
However, the descriptors are not intended to prescribe program placement or curriculum choices;
schools are encouraged to utilize multiple sources of data to develop a linguistic support program for
each EL student.

Students with Disabilities

Students with disabilities will take the Initial and Summative ELPAC tests and have access to the
universal tools, designated supports, accommodations, updated annually by the California Department
of Education (CDE).4

Primary Language Assessments

Students designated as ELs on the basis of the Initial ELPAC are not automatically assessed in their
primary language. On a case-by-case basis, EL students may be given a primary language assessment
(i.e., Aprenda in Spanish), based on the recommendation of the school site. The purpose of a primary
language assessment is to determine proficiency in content area topics in the student’s home language
and to guide instructional programming. Assessment, whether formal or informal, in a student’s
primary language can indicate a student’s content knowledge, high order thinking and can serve to
demonstrate a student’s assets coming into the classroom.

Parental Notification of Initial Assessment Results and Program Placement
All Parents of EL students who are administered the annual ELPAC receive official notification within 30
calendar days, informing them of their child’s:

* Annual English language proficiency level (provisional, then official when results become
available) and how it was assessed

* Official language classification
In addition to the above, parents also receive information regarding the:
* English language proficiency level from annual assessment, and how it was assessed

* Instructional program, educational strategies, and educational materials to be used in each
program

* Progress expectations for the student’s program option
* Reclassification, or program exit criteria

* Instructional program for ELs with a disability (with an Individualized Education Program [IEP])
and how such program will meet the objectives of the IEP

* Expected rate of graduation for ELs

* https://www.cde.ca.gov/ta/tg/ai/elpacmatrix4.asp
11



VG\ ASPIRE
|

Parents of ELs and IFEP students are informed of the above information via the school’s Initial Parent
Notification of Language Test Results letter and the Parent Notification of Reclassification Criteria (See
Appendix A). Parents are advised to contact the school if they should need additional information.

Parent Confirmation of Program Placement

After parents are informed of the initial ELPAC results, the Initial Parent Notification of Language Test
Results is returned to the school with the parent’s signature. By signing this letter, the parent confirms
receipt of the assessment results and program placement. If the parent does not agree with the
program placement or has questions regarding the assessment results, he/she may request a
conference with the school administrator to discuss the information contained in the letter. The signed
letter is filed in the student’s cumulative record.

Parental Exception Waivers

Per EC Section 310, the requirement to place an EL in an English Language classroom may be waived
with prior written informed consent, to be provided annually, of the child’s parent or legal guardian.
The forms are available at the school office and must be submitted to the school office. At any time
during the school year, a parent may request a change in program or placement into a general
education English language classroom.

The school grants the Parental Exception Waivers unless the school principal and educational staff has
substantial evidence, such as formal assessments, that the alternative program would not be in the
best interest of the child. If a waiver is denied, the reason is documented and provided to the parent
in writing. Parents may appeal the school’s decision by contacting the Vice President of Education at
Aspire Public Schools in writing.

Annual Language Classification/Status

Parents of ELs are notified each year of their child’s current language classification along with the
annual assessment results. A student remains an EL until he or she has met the criteria for
reclassification.

12
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Section 2: Instructional Program

Introduction

This section of the master plan will describe how Aspire schools will adopt curricular and programmatic
strategies to support EL students’ mastery of the English language, Common Core State Standards
(CCSS), Next Generation Science Standards (NGSS) and access to college and career readiness. 2012
ELD standards were written to correspond to the Common Core ELA standards, and highlight and
amplify the critical knowledge about language and skills required to reach the rigor of the new CCSS
standards. A major difference from the previous State ELD standards, is that the new 2012 Framework
requires fewer, clearer and higher targets for EL students.

ELs deserve engaging, meaningful and relevant, and intellectually rich and challenging learning
activities across curriculum and throughout the day. These learning experiences must be appropriately
scaffolded in order to provide strategic support that moves learners toward independence, builds
content knowledge and academic, values and builds on primary language and culture and other forms
of primary knowledge.5

It is critical that all educators hold a belief in the academic and cognitive potential of each language
learner, acknowledging the marriage of language acquisition and the rigor of CCSS and NGSS. In the
spirit of this ‘marriage,” the 2012 Framework and ESSA goals demand that our ELs meet high levels of
achievement as well as master the English language.

As such, this section will also address the criteria and procedures for reclassifying students as
Redesignated Fluent English Proficient (RFEP).

Student Achievement Goals & Accountability
In accordance with federal ESSA requirements, the achievement of ELs will be annually reported to the

state and published as part of the CDE California Dashboard. The English Learner Progress Indicator
(ELPI) measures the percent of EL students who are making progress towards language proficiency and
the number of ELs who were reclassified from EL to RFEP in the previous year

In addition to the ELPI measures, Aspire sites are required to track academic achievement and
reclassification as a requirement of LCAP.

1. Academic Achievement — ELs must show evidence of academic achievement at the same rate or
higher as measured by Aspire-made assessments and benchmarks, StarRen, ICA Assessments,
Eureka Math Interims for K-8, and the California Common Core State Standards Assessment
(SBAC). Each school’s individual charter and LCAP provide specific growth targets.

5 ELD Framework for California Public Schools, (2014)
13
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2. Reclassification- All English Learners who meet established criteria are reclassified and their
progress is monitored for up to 4 years.

English Language Development (ELD) Placement and Instructional Design

Support for English Learners varies as much as the individual student. English learners’ needs can vary
based on age, grade, native language, language proficiency levels and quality of previous schooling, but
each child also brings unique strength to meet those needs. By having a common understanding of
students’ needs and the goals for all students, the school provides a needed consistent program no
matter the adult working with a child.

The tenets of the Aspire ELD program include these guiding principles:6
e The priority for instruction is language learning and exploration.

e Upon frequent analysis of formative and summative data, students are grouped by proficiency
level. Data includes: Star Ren, DRA, SBAC, Eureka Math module assessments, Interim
assessments, EL Achieve end-of-unit assessments, writing samples, oral language samples.

e Language tasks are relevant to students and applicable to the real world.

e Provides a systematic method for language instruction based on the 2012 ELD standards to
address gaps in language proficiency.

Students are placed in the appropriate English Language Development (ELD) program based on
assessment data from CELDT, ELPAC, SBAC and Aspire-wide assessments. Student placement can
change throughout the course of the school year based on progress monitoring or by parental waiver.

Aspire schools provide a general education English instructional placement for all ELs, taught by staff
with the appropriate authorization to each ELs.

ELD is the catch-all term that describes all instructional supports for English learners. The purpose of
ELD instruction is to7advance English learners’ knowledge and use of English in increasingly
sophisticated ways.

ELD instruction both embedded into grade level standards and includes explicit language instruction
tied to the ELD framework (2014). Current research evidence indicates that providing explicit ELD
instruction is valuable for ELs, and there is evidence that ELD instruction should include interactive
activities that require critical thinking and collaboration among students. ’ Further, EL instruction
should build upon the funds of knowledge within students and apply culturally relevant activities based
on student interests.

6 Susana Dutro’s English Language Development Sheltered Instruction Observation Protocol
7 Improving Education for English Learners: Research-based Approaches (CDE, 2010)
8 Van Lier, L. and Walqui, A. Language and the Common Core Standards (2012???)
° Noguera, P. (2012) taken from
https://achieve.lausd.net/cms/lib/CA01000043/Centricity/domain/342/2016%20mpi/Powerful%20Practices-%20ELLs %20V
2.pdf

14
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The tenets of a high quality program include these guiding principles10
e The priority for instruction is language learning and exploration.

e Upon frequent analysis of formative and summative data, students are grouped by proficiency
level. Data includes: Star Ren, DRA, SBAC, Eureka Math module assessments, Interim
assessments, EL Achieve end-of-unit assessments, writing samples, oral language samples.

e Language tasks are relevant to students and applicable to the real world.

e Provides a systematic method for language instruction based on the 2012 ELD standards to
address gaps in language proficiency, including foundational reading.

Integrated ELD is regular class time where teachers with ELs in their classrooms use the 2012 ELD
Standards in tandem with the focal standards—Common Core State Standards for ELA/Literacy and
mathematics, or CA Next Generation Science Standards for Science.

Designated ELD is a protected time during the regular school day when teachers use the
2012 ELD Standards as the focal standards. This allows students to develop critical English language
skills, knowledge, and abilities needed for content learning in English.

All ELs participate in Integrated ELD, which occurs in all core content areas during core instruction and
taught be credentialed staff with EL authorization. Language objectives, vocabulary supports and
formal and informal language practice engages English learners with their non-EL peers through
collaboration, interpretation and production of the English Language.

English Learners at all levels also participate in a Designated ELD program. At Aspire, we have adopted
the EL Achieve® curriculum for Designated ELD, which include daily lessons in ELD ranging from 20-60
minutes, taught by a teacher holding EL authorization. In the elementary schools, these ELD lessons
occur in a small group setting within the general education classroom. In the secondary setting, these
ELD classes are built into the master schedule and reported on transcripts as Academic Literacy. The
following sections describe our two programs in greater detail.

Designated ELD

As stated in the CDE ELD Framework, “designated ELD is a protected time during the regular school day
when teachers use the CA ELD Standards as the focal standards...” Aspire adheres to this philosophy by
offering Designated English Development during the regular school day at all of its schools.

TK-5" Grade. In Transitional Kindergarten (TK) through 5th grade all general education teachers with
ELs in their classroom provide a 20-60 minute block of designated ELD instruction daily. Students are
grouped based on grade-level or grade-span, and then further grouped language proficiency level.

Students are grouped within one level of their proficiency level. Schools utilize lessons based on ELD

12 Susana Dutro’s English Language Development Sheltered Instruction Observation Protocol
15
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Standards. In Los Angeles, the EL Achieve® is utilized during this time and focuses on structured
student talk, giving language learners opportunities to build speaking and listening abilities in the
English language.

Student progress is monitored through formative and summative assessments. For example, EL
Achieve® includes end-of-module assessments that provide formative progress on listening, speaking,
reading and writing domains. Teachers analyze assessment data to provide differentiated learning
targets and supports within each proficiency level. For example, students at the late stages of the
emerging level are taught more advanced vocabulary and language frames than students at the early
stages of the emerging level within the same designated ELD class. Supports are given and removed
according to a student’s proficiency within that level.

Progress of ELs on internal Aspire assessments in ELA and Math helps sites and the regional office
determine if ELs are making adequate progress on CCSS grade level content.

Secondary. In 6th through 12th grade, Designated ELD is built into the schools’ master schedules,
taught by teachers with proper authorization and often students receive letter grades for the courses.
The overall goal of our EL program in secondary, whose student population is mainly comprised of
Long Term English Learners (LTEL)s and the occasional Newcomer, is to a) reclassify students as RFEP
and b) to prepare students to fully participate in the A-G courses and to graduate from high school
prepared for college level coursework and careers.

At minimum, students at all ELD levels are programmed into a designated ELD course called Academic
Literacy. These Academic Literacy courses correspond to EL level with students are grouped within one
level of their proficiency; curriculum and lessons are based on the ELD standards, and include
opportunities to speak informally and using academic language. The focus on secondary designated
ELD is how language works within the content areas. Designated ELD classes do cover content area
topics and vocabulary. Curriculum tools can include Study Sync ELD guides aligned to ELD standards,
and the state-adopted programs such as English 3D, APEX literacy program. In addition, teacher-made
lessons with a focus on oral language development supplants the standards-based instruction from the
other courses in the students’ schedule.

During the quarterly data review, EL students’ progress is measured against Aspire reclassification
criteria. In addition, progress of ELs is monitored through analyzing subgroup data on Aspire interim
assessments in Math and ELA. Data analysis indicates which students may be on track to reclassify, and
which students may need additional supports and scaffolds to master language in the content areas.

Integrated English Language Development

All EL students in TK — 12" grade participate in Integrated ELD in which students fully participate and
access the general education curriculum using CCSS standards. In Designated ELD the focus is the ELD
standards. However, in Integrated ELD, the curricular focus is the CCSS or NGSS standards. As outlined
by the State, Key components of Integrated ELD include:

16
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“effective instructional experiences for ELs throughout the day and across disciplines, are
interactive and engaging, meaningful and relevant and intellectually rich and challenging, are
appropriately scaffolded in order to provide strategic support that moves learners toward
independence, builds both content knowledge and English value and builds on primary language and
culture and other forms of prior knowledge."11

Academic understandings and skills are underpiqped by language, both in terms of understanding
concepts and procedures that are subject-specifics.  To s%pplant the curriculum with language
instruction, educators integrate research-based strategies ~ such as:

e Realia: real objects and materials

e Manipulatives: drawings, posters, brainstorming-clusters, graphs, tables, maps, props,
multimedia presentations, storyboards, storymaps

e Visuals: study-prints, textbook illustrations, overheads-projected prints, reproductions of
paintings and documents, and documents

e Graphic organizers: matrices, Venn diagrams and webs

e Planned opportunities for interaction between all individuals in the classrooms: creating a skit
and acting it out, cooperative learning, collaborative groups and student-generated writing
based on personal experience

e Embedded language instruction while students are learning content

e Opportunities for learning that are meaningful and relevant

e Explicit instruction of key vocabulary and cognates

® The use of Word Walls and anchor charts in every classroom

e Scaffolding text, such as anticipatory pre-reading of text

e Daily use of leveled reading material during Reading Workshop

e Accountable Talk framework teachers explicitly model the type of language students are
expected to use, providing appropriate supports for ELs, such as sentence starters, word banks
and leveled questions.

e Primary language support as needed.

English Language Arts

1 ELD Framework (2014), Chapter 2, Figure 2. California Department of Education.

2 yan Lier, L. & Walqui, A. (2011). Language and the Common Core. Understanding Language. Stanford University.

13 Rubenstein & Avila (2006). Connecting with Latino Learners. Educational Leadership. 23(5) pp38-43. Taken from URL:
https://eric.ed.gov/?id=EJ745490

17



VG\ ASPIRE

Specific strategies are used to support English Learners as they tackle the CCSS in Language Arts' and
the ELD Standards. The school provides instruction in units of study to assist students in building
vocabulary. Different sources on one topic help build context and accelerate vocabulary acquisition. To
support writing, students are exposed to different types of writing, assignments are meaningful to the
student and assessment is focused on content and not only mechanics. Speaking and listening for
English learners requires instructional strategies such as academic discourse, Think-Pair-Share and
extensive collaboration.

Teachers support students in accessing complex texts through building background knowledge,
explicitly teaching academic vocabulary, and teaching metacognitive strategies for understanding texts.
Teachers engage students in the close reading process to first read for clarity and address
misconceptions, understand what the author is saying and why, and to integrate their understanding
with other texts and topics. English learners are supported through the use of texts that capitalize on
their background knowledge and experiences. Academic instruction techniques are implemented
such as Marzano’s 6 steps for vocabulary acquisition as well as frequent opportunities to practice the
language in context with structured oral language activities. Instruction is embedded in content units in
which students have repeated exposure to content vocabulary over time. Teachers also utilize Guided
Language Acquisition Design (GLAD) or Constructing Meaning (EL Achieve) strategies where applicable
in supporting students as they work toward mastery of the grade level common core state standards.

Mathematics

During mathematics instruction, the overall focus is on mathematical thinking and not accuracy in
language. This oral discourse is key for ELs as noted in the ELA/ELD Framework. Just as teachers focus
on meaningful and engaging activities designed to build content knowledge before strategically delving
into specifics about the language of this content, the CA ELD Standards are organized with the focus on
meaning and interaction first and the focus on knowledge about the English language and how it works
afterward.

This meaning making takes place during Student Debrief, Closing, or Problem Solving. Mathematical
vocabulary is taught within the context and not in isolation. Finally, the software used in our blended
learning program (i.e., Dreambox, TenMarks) allows students to manipulate models and hear feedback
orally in a differentiated way.

When learning new concepts, students are given functional language frames and academic vocabulary
to enable them to use the language of the standard in their discussions with each other. Students
explore concepts first through 3-D models and manipulatives followed by pictorial representations and

14 | anguage Demands and Opportunities in Relation to Next Generation Science Standards for ELLs: Helen Quinn, Okhee Lee,
and Guadalupe Valdes;

Mathematics, the Common Core, and Language: Judit Moschkovich;

Realizing Opportunities for ELLs in the Common Core English Language Arts and Disciplinary Literacy Standards: George
Bunch Amanda Kibler, and Susan Pimentel (the articles can be found here: http://ell.stanford.edu/papers/practice)
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finally symbolic expression and algorithms. Mathematical problems involve real-world scenarios that
are meaningful and relevant to students and their communities. Students engage in problem solving
sessions 1-2 times per module in which they are required to collaborate with others, explain their
thinking with evidence, and build upon and challenge the ideas of others. During this time, teachers
support ELs with the Interacting in Meaningful Ways ELD standards, giving them visual supports and
language frames as needed to strengthen their discussions. Students are encouraged to prove their
solutions to others using a variety of methodas and models. Comparative discussions of the strategies
used in the classroom give students increased opportunities to deepen their conceptual
understanding.

One practice used in many Aspire integrated ELD math lessons is the Three-Phase Lesson strategy,15
which increases student independence with solving word problems. In this strategy, students engage in
a process in which they 1) read to understand the story, 2) read to understand the math, and 3) read to
make a plan. Between each read, students are provided with sentence frames (as needed) to
appropriately ask and respond to questions through structured student-to-student discourse protocols.
The Three-Phase Lesson allows students to engage with the language demands of a rigorous, grade
level problem while solving it.

Next Generation Science Standards (NGSS)

Integrated instruction in science involves support through extensive models and diagrams. This
strategy allows learners to describe functions and relationships before acquiring the technical
vocabulary. Additionally, English Learners have extensive academic discourse to build their ability to
reason orally before moving onto written. As ELs progress along the ELD continuum, teachers can
adjust the level of support they provide students in the academic vocabulary of science. Finally,
examples of journal, reports and other written assignments along with opportunities to revise
language supports learners as they master the Next Generation Science Standards.

Students engage in inquiry-based learning as their teachers take them through 5E lesson plans. In this
method, students engage in hands-on experiences and build their schema around a topic at the start of
each unit. Inquiry lessons connect to real-life issues that are relevant to students and their
communities. Repeated exposure to the same topic over an extended amount of time support
students with learning related vocabulary terms within that discipline. As part of the inquiry process,
students collaborate, ask and answer questions, and challenge the ideas of other students. They are
required to closely read scientific texts and use evidence to support their conjectures. Teachers
provide supports to students as needed based on their level of proficiency. These might include
reading a text aloud to students, providing additional language frames and models, or providing
additional visual supports (e.g. GLAD and Constructing Meaning strategies). By using the inquiry
method, EL students engage in productive academic struggle which will simultaneously support the
development of their proficiency in English.

15 https://achieve.lausd.net/Page/11671#spn-content
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Social Studies

Schools build the competence of students in ELD and content aligned with the Common Core State
Standards for History-Social Science. This preparation includes practice with academic discourse, units
of study, extensive use of maps and graphic organizers.

Social studies is taught within content units of study that last approximately six weeks. During this
time, students learn the language of a topic through reading multiple texts on the same topic.
Students are exposed to first- and second-hand accounts, including primary and secondary documents,
of historical events through a variety of genres. Throughout the units of study, students participate in
structured language practice while receiving constructive feedback from their teacher and peers.
Students may participate in culminating projects in which they demonstrate their understanding
through an artistic, written, or oral presentation for an audience. EL’s receive supports as needed,
including differentiated levels of texts, functional language frames, and visual supports.

Long Term English Learners (LTELs)

The state defines Long Term English Learners (LTEL)s as students who have been in school in the US
longer than five years (i.e., in the sixth year of schooling) and have not met the criteria for
reclassification. Many LTEL students have strong social language, however require more intensive and
individualized services to access the academic language demands of secondary content. LTELs are more
likely to be in middle and high schools, struggle academically, less likely to be engaged in school and
less likely to graduate from high school. " In order to meet the needs of these learners, Aspire creates
dashboards to make identification of long term English learners easier for teachers. A screenshot from
our data portal is below.

6 Olsen, L. (2014). Understanding the Needs of Long Term English Learners: A Guide for Educators. NEA Policy Brief. Taken
from : https://www.nea.org/assets/docs/15420_LongTermEngLanglLearner_final_web_3-24-14.pdf
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Once identified, teachers make significant adjustments in their instruction. These strategies identified
as being effective for long term English Learners include:

e Specialized small group instruction or separate classes for long term English learners

e Explicit language and literacy development across the curriculum

o A flexible Rtl process that makes sure students are progressing or getting additional supports
e A focus on engagement and study skills during Advisory

Intervention specialist teachers and Deans of Instruction monitor the progress of LTEL students
throughout the year to ensure that they are making adequate progress towards standards, pass classes
and stay engaged in school. The ultimate goal is for our LTEL population to reclassify, to ensure their
engagement in school and boost their self-efficacy and to actualize their pathway to college.

Newcomers

A newcomer as defined by Aspire is a student enrolled in a US school fewer than two years and whose
language proficiency falls in the Emerging or Expanding category, per the Initial ELPAC assessment.
Students brand new to the country and/or English have unique and personal needs; they may have
limited literacy or formal schooling in their native language or may have extensive educational
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experiences in their native language. Great care must be taken to acculturate these students into life in
the US and C%Iifornia. Research on students new to the country identifies five important elements for
their success . Aspire schools implement the following for newcomer students:

1. Formal and informal data collection — In addition to the Initial ELPAC, a formal assessment,
students may experience informal assessment such as observations, interviews, work samples
so that educators can ascertain their language ability and content knowledge in their home
language

2. Warm and welcoming environment — School personnel find a staff member who can speak with
the student and parent in their home language in order to explain EL policies, programming and
make the student feel comfortable in the new school setting.

3. Heterogeneous Grouping - Because our schools are small, newcomers in general education
classrooms with students at varying levels of language acquisition, peers model the use of
English in instructional and social settings. Peer buddies may provide translation if appropriate.

4. Extended Instructional Time - All of our schools run longer school years and longer school days.
Additionally, after school program can include support for English Language Development for
all newcomers.

5. Targeted Resources for Language and Literacy Development - Newcomers receiving
supplemental designated ELD and other supports via their Personalized Learning Plan use ELD
curriculum such as APEX or Rosetta Stone. This curriculum includes specific programs for
newcomers. Teachers providing the support receive the appropriate professional
development.

Progress Monitoring

English Learners have the same thorough ongoing assessment as all of our non-English Learners. This is
primarily done through our Multi-tiered support system (MTSS) team and our cycles of inquiry.. The
school-site Rtl team meets on a monthly basis to determine any students who may not be making
adequate progress. They analyze data by subgroups and look for any students requiring intervention.
These supports are then provided in the classroom or a small group setting outside of the classroom.

In addition, Aspire’s Data and Assessment team at the home office developed a student progress
monitoring dashboard that allows school sites to continuously monitor the progress of their EL
students achievement on SBAC, ELPAC, Star Ren, DRA, and other criteria that affect the outcome of
students. A screenshot of the Dashboard is provided below:

7 Research-based Recommendations for Serving Adolescent Newcomers, Center on Instruction, 2006.
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Redesignation Procedures & Reclassification (Exit) Criteria

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as

proficient in English including, but not limited to, all of the following

State Criteria

‘18-"19 Aspire Policy

Assessment of English
Language Proficiency

Using ELPAC:

1. Overall score of Level 3 (or higher)

2. Oral Language score and Written Language score of Level

3 (or higher)

Teacher Evaluation

Teacher (ELA teacher in upper grades), agrees the student should
be reclassified based on classroom evidence of academic

performance
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Parent Opinion and
Consultation

Parent receives notice of reclassification eligibility and is given an
opportunity to indicate if they disagree that the student be
reclassified

Comparison of student
performance in basic skills
against an empirically
established range of
performance in basic skills
based on the performance of
English proficient students of
the same age.

Scored at or above on one of the following academic indicators
(see table here for academic indicator cut points by grade):

1. Nearly Met level (Level 2) or higher on the ELA SBAC.

Nearly Met level (Level 2) or higher on the ELA ICA

3. One level below DRA/F&P independent grade level cut off.
For K-1 EQY DRA, kinders and 1st graders can be 2 levels
below (scoring 2 and 12 and above, respectively).

4. Below Grade Level on STAR Ren (Grades 2-12) or lexile of
-104 for Kand 1

N

After receiving the ELPAC results each year, the Data & Assessment team at Home Office generates a
list of possible students for redesignation based on these criteria. Parents are notified by school sites
and given the option to review and express an opinion on redesignation.

After a student is redesignated as RFEP, student achievement is reviewed by the Response to
Intervention team every six to eight weeks. Formal assessments happen each year with a review of the
student achievement of reclassified students. Reclassified students must be monitored for continued

progress for 4 years.
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Reclassifying English Learners with Disabilities
An EL student with a disability may be reclassified as RFEP using the guidance below. The IEP team

must consider how the EL student would compare to another student with a similar disability who is

not identified as EL.

State Criteria

‘18-"19 Aspire Policy

Assessment of English
Language Proficiency
(ELPAC Test Results)

The IEP team must discuss the individualized criteria and write the chosen
criteria into the student’s IEP, keeping in mind that the student’s
performance in basic skills may be impacted by their disability.

Home Office Recommendation: Score at Somewhat Developed (Level 2)
Overall (to be modified by IEP teams based on student’s disability)

Teacher Evaluation

Ed Specialist and ELA/ELD teacher agrees the student should be
reclassified based on classroom evidence of academic performance

Parent Opinion and
Consultation

Parent receives notice of reclassification eligibility and is given an
opportunity to indicate if they disagree that the student be reclassified

Comparison of student
performance in basic
skills against an
empirically
established range of
performance in basic
skills based on the
performance of
English proficient
students of the same
age.

The IEP team must discuss the individualized criteria and write the chosen
criteria into the student’s IEP, keeping in mind that the student’s
performance in basic skills may be impacted by their disability. The range
of criteria offered below aims to give students with disabilities several
options for demonstrating ability.

1. Nearly Met level (Level 2) or higher on the ELA SBAC.

Nearly Met level (Level 2) or higher on the ELA ICA

3. Two levels below DRA/F&P independent grade level cut off. For
K-1 EQY DRA, kinders and 1st graders can be 2 levels below
(scoring 2 and 12 and above, respectively).

4. STAR Ren level at the average of an English Only student with a
similar disability, see table

5. The IEP team can use results from another valid and reliable
assessment that can compare the basic skills of English Learners with
disabilities to native speakers of English with similar disabilities of the
same grade level to determine sufficient mastery of the basic skills for

reclassification. Assessments must be given by appropriately
credentialed staff. (ex: WJ, KTEA, WIAT-III)

N
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For Students with Disabilities on Alternate Curriculum

State Criteria

‘17-’18 and ‘18-"19 Aspire Policy (ho change)

Assessment of English Language
Proficiency

VCCALPS assessment with a score of 49 or above

Teacher Evaluation

Education Specialist agrees the student should be reclassified
based on evidence of academic performance

Parent Opinion and Consultation

Parent receives notice of reclassification eligibility and is
given an opportunity to indicate if they disagree that the
student be reclassified

Comparison of student performance
in basic skills against an empirically
established range of performance in
basic skills based on the performance
of

English proficient students of the
same age.

The IEP team must discuss the individualized criteria and
write the chosen criteria into the student’s IEP, keeping in
mind that the student’s performance in basic skills may be
impacted by their disability.

Basic Skills assessment used in IEP testing (ie., OWLs, WJ or
WIAT)

26



http://www.vcselpa.org/Portals/0/Resources%20for%20Teachers%20&%20Staff/English%20Learners/VCCALPS.pdf?ver=2016-03-14-144433-440

VG\ ASPIRE

Instructional Program for ELs with Disabilities
ELD instruction is mandatory for all English Learners, including those with IEPs, and occurs daily until

they are reclassified. English Learners with disabilities receive ELD in the general education classroom
with students of like age/grade and language proficiency whenever possible. For English Learners with
IEPs, the opportunity to have access to non-disabled peers is essential to their growth and
development. The requirements for instructional time and grouping previously described for
designated and integrated ELD apply to English Learners with disabilities.

The IEP team decide placement of English Learners with special needs based on individual student
needs. At the IEP meeting, the team discusses the instructional components that have been identified
to meet the student’s individual needs and monitors the student’s progress in ELD, which include IEP
goals in the area of English Language Development, as well as accommodations/supports and services.
In order to determine whether a student is making adequate progress in ELD, the IEP team uses
assessments used by the classroom teacher and others appropriate for the student’s disability. If the
team determines that the student is not making adequate progress in ELD due to the impact of
disability, the IEP team reviews and revises the student’s individualized goals, as well as
accommodations/supports and services, including consideration of whether the student should receive
ELD in a specialized education setting.

College Readiness Measures for English Learners

Aspire holds a mission to prepare all students for college upon graduation from an Aspire high school,
and has internal metrics are used to track student preparedness to transition to a university setting.
College readiness at Aspire is defined as:

® ACT: Scoring 22+ on English and 23+ on Math
® SBAC: Level 3 meeting on both ELA and Math
® Pass any college course or Pass gny AP exam
e Participate in an SEL program

All English Learners receive support to meet the A-G requirements for admission to a California public
university and access and pass the college courses or AP classes. High school teachers and counselors
have pre-designated time to support ELs struggling with any of these requirements and a process exists
to waive requirements when appropriate, as long as the student meets the California minimum
graduation requirements.

Students who are EL may also apply for accommodations on the ACT annually during the testing
administration through the school site testing coordinator.
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CAASSP accommodations, designated supports and univ%rsal supports are provided to EL students in
their 11" grade year to meet the Level 3 score on SBAC.

Data for scoring college ready by every metric is disaggregated by subgroups including English Learners

throughout the year to identify any patterns or needs before the master schedule is created at our
secondary schools.

Some secondary school sites have opted into the State Seal of Biliteracy program19 that honors those
students who graduate from high school mastering listening, speaking, reading and writing in English
and one other language. If a student meets the State criteria, the state affords the student a special
seal to be affixed on the high school diploma. For those students who were ELs, this program
celebrates the students’ mastery of their home language and acquisition and mastery of English as
well, as biliteracy is a compentence that will enhance college and career opportunities.

8 Taken from URL: https://www.cde.ca.gov/ta/tg/ai/documents/caasppmatrix1.pdf
9 https://www.cde.ca.gov/sp/el/er/sealofbiliteracy.asp
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Section 3: Program Monitoring, Evaluation and Professional Development

Monitoring and Evaluation of Program Effectiveness

This section focuses on the ways that Aspire will monitor the implementation of processes and
procedures, as outlined in this Master Plan. The ultimate outcome of ongoing monitoring is the timely
progress of EL students towards reclassification and to ensure that effective instructional programs are
implemented, however the goals outlined below also engage community stakeholders, home office
support staff and front office staff. Ultimately, timely reclassification reflects our coordinated efforts to
bolster academic achievement and language acquisition in our EL scholars.

This section also outlines the system-wide accountability procedures that will ensure Aspire EL
programs are effective in meeting the needs of our EL population.

EL Program Goals & Measures
Aspire Public Schools will monitor the following goals to ensure implementation of EL programs and
student progress.

Goal 1. Implement the Aspire Public Schools EL Master Plan fully and consistently across all Aspire sites
in California.

Goal 2. Establish and conduct ELAC meetings at all Aspire sites that require an ELAC, per State law.

Goal 3. Establish a DELAC and hold DELAC meetings to gather feedback and input on the EL programs
and processes from a variety of stakeholders including parents, students, administrators,
teachers and home office staff.

Goal 4. Establish clear processes and associated training for front office staff in ascertaining accurate
demographic data on incoming students.

Goal 5. Implement designated and integrated ELD instructional programs, as outlined in this Master
Plan, across all California Aspire sites.

Goal 6. Create and maintain data systems to track academic growth of EL students. Use data systems
to monitor academic progress of ELs and reclassified students.

These goals will be revisited annually to evaluate the progress of Master Plan implementation and to
assess the effectiveness of instructional programs and supports.

Professional Development and Implementation of English Language Development strategies
Teachers receive ongoing professional development on serving English Learners in many ways.

1. Teachers new to Aspire receive a week of professional development that includes English
Learner strategies in the content area as well as the English Language Development standards.
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2. All teachers in their first two years of teaching receive Induction support which offers a module
on teaching English Learners.

3. Each school has devoted time for professional development. That time is devoted to strategies
for teaching English Learners.

4. New teachers receive ongoing coaching in teaching English Learners.

The implementation of these strategies is done through formal and informal observations of
instructional practice. Teachers receive frequent observations from a trained observer throughout the
year grounded in Aspire’s instructional rubric, the Aspire Student Learning Framework (ASLF).
Originally based on TNTP’s Core Teaching Rubriczo, the ASLF includes five domains that describe
student academic behaviors and outcomes in effective Aspire classrooms. Each domain includes a
separate list of instructional strategies, known as Core Teacher Skills, that teachers may utilize to
improve student performance in the given area of focus.

The ASLF identifies that the needs of subgroups such as English Learners be specifically addressed in
the Essential Content, Academic Ownership, Demonstration of Learning, and Culturally Responsive
Teaching domains and associated Core Teacher Skills. These same domains include discrete language
related to instructional differentiation for subgroups in both lesson planning and classroom pedagogy.

Scores on these indicators inform a principal, Area Superintendent, and teacher on their success in
meeting the needs of English Learners and the strategies taught during professional development.

20 https://tntp.org/publications/view/tntp-core-teaching-rubric-a-tool-for-conducting-classroom-observations
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Section 4: Family Engagement

Aspire believes that parents and guardians are the most important partners in the educational achievement and
outcomes for our students. Our families bring diverse experiences that strengthen each of our school
communities; the hopes and dreams of each family drive our commitment to educating our scholars. Aspire’s
standards for purposeful family engagement are:

Strong Family and Community Ties: Families are encouraged and invited to build strong relationships with
teachers, school staff and other parent communities. Schools create welcoming environments and help
to deepen relationships across diverse groups of students, staff members and families.

Meaningful Communication: Families and schools engage in meaningful two-way communication practices that
are centered on their student’s wellbeing and academic success. Schools provide clear structures and
expectations that support mutual communication with families.

Authentic Voice & Leadership: Families work together with schools to authentically help inform policy and
decision making. Schools invite families to participate in activities as equal partners to help shape school
vision, student culture and strengthen student learning.

Empowered Student Success: Families are acknowledged as their student’s first teacher and empowered to
support student growth. Schools work with families to inform, encourage and support learning at home
and in school, to make college for certain.

Equity Centered Dialogue: Families help identify, discuss, and address equity issues impacting students, schools,
and their surrounding community. Schools provide families with opportunities that help students
receive what he/she needs to succeed.

We know that families of ELs seek opportunities to ask questions, learn about instructional programming and be
thoughtful decision-makers in their student’s lives. We believe that in making our systems know-able,
linguistically appropriate and culturally relevant, in effort to familiarize families with structures that may seem
unfamiliar. To this ends, several processes enable active participation for families of El students.

Communication with Parents
Required written parent notifications include the following:

Initial Identification

Program Options

Program Placement

Progress expectations at each grade level
Annual ELPAC data

Reclassification criteria

Graduation requirements
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Translation and Interpreters

Communication with all parents of ELs in their primary language is essential to upholding our standards of
parent engagement. In addition, per State law, if 15% of the student population or more speak a single primary
language other than English, all notices and records sent to the parent must be in the primary language (EC
48985a). This includes written parent communication such as progress reports, IEPs, discipline notices, school
board meeting agendas and notices. Oral interpretation will be provided to families so that they can
meaningfully access important information for the schools. School sites have processes for offering oral
interpretation to site-based activities. Regional and Home office staff will ensure that oral translation is provided
for regional events.

ELAC

In accordance with State law EC 35147, any school that has 20 or more ELs must have an English Learner
Advisory Council (ELAC) to produce recommendations regarding EL programs and services. The ELAC reviews
programs, procedures and budgetary components of a school site’s EL plan. At least 50% of the committee
should be comprised of parents of ELs. Parents that are employees of the school may not sit on the ELAC. The
ELAC is responsible for advising the principal on programs and services for ELs, advises on the School Site Council
(SSC) on development of the LEAP, LCAP and budget, assists with a school needs assessment and builds parent
awareness. The responsibilities of the ELAC are:

- Advise, review, and comment on the development of the school’s program for English Learners at the
school site, including expenditures of Title Ill funds

- Assist in the development of Needs Assessment Document for English Learners, resulting in a written
plan that accesses their needs

- Assist in the development of the Annul Language Census Form

- Promote among parents the importance of student regular attendance to school.

Elected ELAC officers include a president, vice-president and secretary. The Executive ELAC team is elected at
the start of each school year and votes are collected from EL parents. Meeting calendars should include allotted
times to discuss the responsibilities named above.

Other topics may include: reclassification criteria, uniform complaint procedures, parent waiver information,
ELPAC and ELPAC results, the school improvement plan.

Schools are encouraged to hold ELAC meetings at times that are beneficial to parents and provide childcare.

DELAC

Each California public school district with more than 50 ELs and at least 15% ELs must form a District English
Language Advisory Committee (DELAC) unless a subcommittee such as an ELAC is already in place (EC 35147,
52062(a)(2), 52063(b), 52069, 62002.5, and 64001(a). For schools with an ELAC, they may elect a representative
to participate in the district-wide DELAC. The DELAC must be comprised of a majority (51% or more) parents.
Other members of the DELAC can include teachers, school admins and home office staff.

The major responsibilities of DELAC include:
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1. Development of a district master plan for education programs and services for English
learners. The district master plan will take into consideration the school site master plans.

2. Conducting of a district wide needs assessment on a school-by-school basis.

3. Establishment of district program, goals, and objectives for programs and services for English
learners.

4, Development of a plan to ensure compliance with any applicable teacher and/or teacher aide
requirements.

5. Review and comment on the school district reclassification procedures.

6. Review and comment on the written notifications required to be sent to parents and
guardians.

7. If the DELAC acts as the English learner parent advisory committee under California Education

Code Section 52062(a)(2), the DELAC shall also review and comment on the development or annual
update of the Local Control and Accountability Plan (LCAP).

Creation of the EL Master Plan

This Master Plan was created in collaboration with various stakeholders across our California network, including
teachers, office staff, leaders and regional and central office administration. Over the course of the 17-18 school
year, we met regularly to revisit the last iteration of the EL Master Plan and add and delete sections based on
updated policies and identified gaps and challenges.

Our continued dialogues led to the initial draft of the EL Master Plan, which was shared with the school
administrators, executive directors, and the board of directors. Our DELAC provided feedback and input into the
plan.

Feedback was reviewed and, where appropriate, incorporated into the draft.
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APPENDIX B: RECOMMENDED PROGRAMS & RESOURCES

Professional Development

Quality Teaching of English Learners, West Ed

Opal Institute, Loyola Marymount University

LA Office of Education Multilingual Academic Support (MAS) Unit

Alameda County Office of Education EL Department

Stockton USD Language Development Office

Instructional Program

English 3D
EL Achieve

Family Engagement
Aspire ELAC Manual (includes fillable templates)

Latino Family Literacy Project
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Aspire <Insert School Name Here>»

INITIAL PARENT NOTIFICATION LETTER
Federal Title I and State Requirements

To the parent{s)/suardian(s) of: Achool:
Diate: Student 1D #; Diate of Birth: Crade:

Primary Languags:

Dear Parent(s) or Guardian(s): When your child envolled in our school, a language other than
English was noted on your child's Home Langnage Survey. The law reguires us to assess your child and
notify you of your child's proficiency level in English. This letter also explains the eriterie for a stadent to
exit the English learner program. {20 United States Code section 6512l=10310a0

Language Assessment Results
Primary Language Proficiency Level
Pramatn English Language Proficiency | Test:
Agge=zment Date Administered:

Listening
Apealing
R:ndi[m

Writing

Orverall

Eased on results of the English language proficiency assessment, your child has been identified:
0  Englishlearner (EL)
o Initial Fluent English Proficient (IFEF)

Check If applicable: £ Individualized Edueation Program (IEP) on file
A deseription of how your child's program placement will contribute to mesting the ohjectives of the IEP
is attached.

Reclassification (Exit) Criteria

The goal of language sequisition programs is for stodents to become proficient in English as rapidly as
possible and to meet state peademic achievement measures. This district's reclassification criteria are
listed bebow,

Required Criterks ek .
(1 Sesion 31311 st
English Lanpungs Proficiency Assesement
Teacher Evaluation
Parental Opinion and Consalistion
Comparison of Pecformance in Basic Skills
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|— I Oyptiomal: Caher district criteria

Language Acquisition Programs

We are required to provide a Structured English Immersion (SEI) program option which is a
language acquisition program for English learners in which nearly all classroom instruction is provided in
English, but with corviculum and a presentation designed for pupils who are learning English, At
mininum, students are offered ELD and access to geade level academic subject matter combent.

Parents of English leamers have a right to decline or opt thelr children out of the school distriet’s language
prouisition program, (20 U,5.C Section é318[c][A]lvii]), LEAs remain obligated to provide the student
meaningful instruction (5§ CCR. Section 113020 unti] the student is reclassified, inform the parent when
progress is not made, and offer the parent programs and services to consider at that time.

Pavents may provide input regarding language acquisition programs during the development of the Local
Control Aceountability Plan. If interested in a different program from those listed above, please contact
[insert contact name and information] to ask ahout the process.

If you have further questions, please do not hesitate to reach out.

Sincerely,

<Insert School Leader Name Here
<Insert School Name Here:»
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Aspire <Insert School Name Here>

ANNUAL PARENT NOTIFICATION LETTER
Federal Title I and State Requirements

Tea the parent(s)punrdian{s) of: School;
Draite; Student ID #: Date of Birth: Grade:

Primary Language:

Dear Parent{s) or Guardian{s): Your child continues to be identified as an Englizh learner. Each year,
we are required to assess your child and notify you of your child's proficiency level in English. This letter
aJa-:l_mnlnlns the erlteria for a student to exit the English learner program. (2o Unfted States Code [11.8.0]
Section 6g12[e][3][AT)

Language Assessient Results
Primary Language Proficiency Level
English Language Proficiency [Task:
Darmain Assessment Date Adininistered:
(Optionaly

Lisbéning

eiltin
[Bcading
Writing
Owerall

Check: if applicable: Oindividualized Education Program (IEP) on file
A deseription of how vour child’s program placement will eontribute to meating the oldectives of the TEP is
attached,

Reclassification (Exit) Criteria
The geal of language scquisition programs is for students to become proficient in Eaglish as capidly as

possible and to meet state scademic achisvement measures. This district’s reclassification eriteria are lsted
helaw.

Reguired Critaria LEA Criteria
; [IMatrlet inserts local board-approved
(EC Section S13[£]) reclassification criteria

English Lanpuage Proficiency Assessment

Teacher Evaluation

Farental Opinien and Consubtation

teomparison of Peclormance in Basic Skills

Optional: Other district measures

Academic Achievement Results
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Sleill Aren A Bﬂallﬁdlmmm (SRAC) e Other Measure
ol Mensures
English Languugo Arts
IMathematics

Language Acquisition Programs

We are required to provide o Structured English Immersion (SED program option which isa
language acquisition program for English learners in which neardy all classroom instruction is provided in
English, but with enrriculum and & presentation designed for pupils who are learning English. At
minimum, stwdents are offered ELD and access to grade level academic subject matter content,

Parents of English lewrners have a right to decling or opt their children out of the school district's langoags
acquisition program, {20 U,5.0 Ssction 6318[c][ATviH]). LEAs remain obligated to provide the student
meaningful instroction (5 OCE Section 11302) until the student is reclassified, inform the parent when
progress is not made, and offer the parent programs and services to consider at that time.

Parents may provide input regarding langnage acquisition programs during the development of the Local
Control Accountability Plan. If interested in a different program from those listed abowve, please contact
[imsert contact name and information] to ask about the process,

If you hawve farther questions, plesse do not hesitate to reach oat,

Sincerely,

<Insert School Leader Wame Heres
< Insert School Name Here
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APPENDIX D: PERFORMANCE LEVEL DESCRIPTORS
1. ELPAC

4 English learners at this level have well developed oral (listening and speaking) and writien (reading and writing)
skills. They can use English to learn and communicate in meaningful ways that are appropriate to different tasks,
purposes, and audiences in a variety of social and academic contexts. They may need occasional linguistic
support to engage in familiar social and academic contexis; they may nead light support to communicate on less
familiar tasks and topics. This test performance level corresponds to the upper range of the “Bridging” proficiency
level as described in the 2012 California English Language Development Standards, Kindergarten Through
Grade 12 (CA ELD Standards).

3 English learners at this level have moderately developed oral (listening and speaking) and written (reading and
writing) skills. They can sometimes use English to learn and communicate in meaningful ways in a range of
topics and content areas. They need light-to-minimal linguistic support to engaae in familiar social and academic
contexts; they need moderate support to communicate on less familiar tasks and topics. This test performance
level corresponds to the upper range of the “Expanding” proficiency level through the lower range of the
“Bridging” proficiency level as described in the CA ELD Standards.

2 English learners at this level have somewhat developed oral {listening and speaking) and written {reading and
writing) skilis. They can use English to meet immediate communication needs but often are not able to use
English to learn and communicate on topics and content areas. They nesd moderate-to-light linguistic support to
engage in familiar social and academic contexts; they need substantial-to-moderate support to communicate on
less familiar tasks and topics. This test performance level corresponds to the low- to mid-range of the
“Expanding” proficiency level as described in the CA ELD Standards.

1 English learners at this level have minimally developed oral (listening and speaking) and written {reading and
writing) English skills. They tend to rely on learned words and phrases to communicate meaning at a basic level.
They need substantial-to-moderate linguistic support to communicate in familiar social and academic contexis;
they need substantial linguistic support to communicate on less familiar tasks and topics. This test performance
level corresponds to the “Emerging” proficiency level as described in the CA ELD Standards.

2. 2012 California Framework Levels of English Proficiency Descriptors

41



Emerging: Students at this level typically progress very quickly, leaming to use
English for immediate needs as well as beginning to understand and use
academic vocabulary and other features of academic language.

Expanding: Students at this level are challenged to increase their English skills
in more contexts and learn a greater variety of vocabulary and linguistic
structures, applying their growing language skills in more sophisticated
ways that are appropriate to their age and grade level.

Bridging: Students at this level continue to learn and apply a range of high-
level English language skills in a wide variety of contexts, including com-
prehension and production of highly technical texts. The “bridge” alluded
to is the transition to full engagement in grade-level academic tasks and
activities in a variety of content areas without the need for specialized ELD
instruction. However, ELs at all levels of English language proficiency fully
participate in grade-level tasks in all content areas with varying degrees of
scaffolding in order to develop both content knowledge and English.

APPENDIX E: INSTRUCTIONAL TOOLS
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Appendix VIII:
Aspire Public Schools’ 504 Procedures



Part I: Quick and Basic 504 Process Procedures

Pre-Meeting Process Steps (Before any meeting takes place)

1) Referral comes in from SST/Rtl/Parent OR annual 504 is due

2) Parent Information and Permission forms sent home and returned (within 10 school days of receiving referral)
3) Data gathered on disability and impact on educational access

4) Meeting Scheduled (within 30 days of permission received back from parents)

5) Parent Invite Sent and Returned (Invite sent at least 14 days prior to meeting)

504 Eligibility Determination Meeting Process Steps (done at least each 3yr)

1) Necessary identifying information filled out on student and team

2) Purpose of the meeting discussed: initial, review (at least every 3 years) or dismissal

3) Due Process rights given, discussed if necessary and signed for by parent

4) Review of data/evidence of disability

5) Review of data/evidence of impact of disability on a major life function

6) Eligibility decision: do they qualify for a 504? Yes or no.

7) Parent agreement or disagreement (refer to Director of Student Services)

8) Signatures and documentation, next 504 scheduled

9) Accommodation plan created (checklist for this in next section)

10) Record student’s 504 status in PowerSchool (see “Logging 504s in PowerSchool OM Guide”)

504 Accommodation Plan Process Steps (done at least annually)

1) Necessary identifying information filled out on student and team

2) Purpose of plan checked (initial or review)

3) Due Process rights given, discussed if necessary and signed for by parent
4) Data/Information Reviewed

5) Write the plan

6) Parent agreement or disagreement (refer to Director of Student Services)
7) Signatures and documentation

8) Plan implementation, progress monitoring and review scheduled

Discipline Steps for Students with 504s

1) Student with 504 referred for discipline

2) Determine if Manifestation Determination documentation necessary

3) Determine if behavior part of/because of the student’s qualifying disability

4) Review 504 Plan for student

5) Gather data on repeat behaviors

6) Determine if behavior is result of 504 not being correctly implemented

7) If discipline is related to disability/poor 504 implementation, address concerns with 504 meeting/plan
8) If discipline not related to disability, document steps and continue with normal school procedures

Need more information on any of these steps? Check out the other process
and procedure guides!
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Section 504 Process and Procedure Guide: Introduction

Let’s be honest, 504s can be complicated, confusing and often anxiety producing. The goal of this guide is to give
step by step directions for the 504 process to alleviate these things on a basic level. The 504 decision process will
still be a difficult one as each student’s needs will be different, but 504 compliance is directly related to how well a
school follows proper procedures during the 504 process.

What this guide will not do, what no guide can do, is tell you exactly when a child will qualify for a 504 or what
accommodations to give to a child based on their particular disability. Each child is different and his or her disability
may affect them differently. For example, two girls with ADHD in second grade may have drastically different
needs. One may be able to access her education with basic classroom accommodations, the other may require
more significant accommodations and a 504 plan.

The final decision around what 504 protections may be required rests on your 504 team and their experience as
educators, which is one of the strengths you bring to this process.

Please see the next page for the sections of this guide, but as always, if you have a particular concern, complicated
504s, questions about your SST process or anything else, please contact the Aspire Director of Student Services and
we will be happy to help!

Part I: Basic 504 Process Procedures

The basic steps in the 504 process for those of you who feel confident in your
ability to administer 504s

Part ll: Detailed 504 Process Procedures

504 process steps broken down into their detailed components for new 504
administrators or those who are in need of a 504 refresher.

The process is color-coded according to the following scheme.

Pages 1-3,7 Pre - 504 Meeting Process Steps

Pages 4-6 504 Eligibility Determination Meeting Process Steps

Pages 8-10 ' 504 Accommodation Plan Process Steps




Part I: Quick and Basic 504 Process Procedures

Pre-Meeting Process Steps (Before any meeting takes place)

1) Referral comes in from SST/Rtl/Parent OR annual 504 is due

2) Parent Information and Permission forms sent home and returned (within 10 school days of receiving referral)
3) Data gathered on disability and impact on educational access

4) Meeting Scheduled (within 30 days of permission received back from parents)

5) Parent Invite Sent and Returned (Invite sent at least 14 days prior to meeting)

504 Eligibility Determination Meeting Process Steps (done at least each 3yr)

1) Necessary identifying information filled out on student and team

2) Purpose of the meeting discussed: initial, review (at least every 3 years) or dismissal

3) Due Process rights given, discussed if necessary and signed for by parent

4) Review of data/evidence of disability

5) Review of data/evidence of impact of disability on a major life function

6) Eligibility decision: do they qualify for a 504? Yes or no.

7) Parent agreement or disagreement (refer to Director of Student Services)

8) Signatures and documentation, next 504 scheduled

9) Accommodation plan created (checklist for this in next section)

10) Record student’s 504 status in PowerSchool (see “Logging 504s in PowerSchool OM Guide”)

504 Accommodation Plan Process Steps (done at least annually)

1) Necessary identifying information filled out on student and team

2) Purpose of plan checked (initial or review)

3) Due Process rights given, discussed if necessary and signed for by parent
4) Data/Information Reviewed

5) Write the plan

6) Parent agreement or disagreement (refer to Director of Student Services)
7) Signatures and documentation

8) Plan implementation, progress monitoring and review scheduled

Discipline Steps for Students with 504s

1) Student with 504 referred for discipline

2) Determine if Manifestation Determination documentation necessary

3) Determine if behavior part of/because of the student’s qualifying disability

4) Review 504 Plan for student

5) Gather data on repeat behaviors

6) Determine if behavior is result of 504 not being correctly implemented

7) If discipline is related to disability/poor 504 implementation, address concerns with 504 meeting/plan
8) If discipline not related to disability, document steps and continue with normal school procedures

Need more information on any of these steps? Check out the other process
and procedure guides!




Part ll: Detailed 504 Process Procedures

Pre - 504 Meeting Process Steps

There are actually steps before you jump into a 504 meeting for a student. The Pre-Meeting Process steps
are typically related to referrals and permissions and are vital to the 504 documentation process.

Step 1: 504 Referral

Why is the 504 process being started for this student?

The school’s SST/Rtl
process has identified
this student as having a
disability that may
require 504
accommodations

The student’s parent or
guardian has requested
a 504 evaluation for
their child to determine
eligibility for 504
protections

The student has a 504
plan from a previous
school

The student has a 504
plan from our school
that needs review/
updating

) 4

The team making the referral
must fill out the following
form and give it to the
Principal or 504 Designee for
their site:

Form_1b_504_Referral

The parent/guardian making

the referral must fill out the

following form and give it to

the Principal or 504 Designee
for their child’s site:

Form_1b_504_Referral
Form_2c_504_General_Infor

mation

y

Based on their current 504 documentation,
should the student’s next meeting be a full 504
evaluation or a simple review/update?

v

v

Full 504 Evaluation
(typically every 3 yrs)

Simple 504 review

Please go to Step 2
on the next page for
more information on

next steps.

A

Please go to page 7
of this guide for
more information on
next steps.




Part Il: Detailed 504 Process Procedures 2

Step 2: Determine Evaluation Evidence Needed

Once the 504 designee receives the referral for new 504s/notice of an existing 504 evaluation, he/she must
determine what types of evaluative materials are needed for the 504 team to effectively determine eligibility.

- Transcripts/Grades/Test Scores - Attendance - Classroom observations - Teacher Reports - Educational reports
- Non-classroom observations (cafeteria, play-yard, etc.) - Discipline data
- Observations or other data on disability specific issues (ex: needs of blind student accessing for written text)

- Information from outside professionals familiar with student (must have signed Authorization from parent)

\ 4

Step 3: Parent Permission for Evaluation

The 504 designee has 10 school days from time of referral/notice to send the following to the parents to get
permission for specific evaluation evidence and speak to outside professionals. Documents should be in
parents’ primary language:

Form_2a_504_Parent_Permission
Form_2c_504_General_Information

Form_2d_504_Release_of_Information

Parent Guardian returns forms, but
/Parent/Guardlan returns forms with \ / / \ / Parent/Guardian does not return \
( does not give permission to

ermission to evaluate forms
\ P / \ evaluate \ //
\\7;7777 ] ~—_ - B =

Step 4: Meeting Scheduling and Parent Invitation

A 4 \ 4 A\ 4
Evaluation for a 504 Plan and protections
Evaluation for a 504 Plan and protections cannot occur without parental consent.
Once the parent returns the form to the cannot occur without parental consent.
school, schedule the 504 Team to meet for Document attempts to contact parents.
a 504 Eligibility Determination. Send the following form to the parents:
At 30 days, send the following to the
Meeting should be scheduled for within 30 Form_2e_504_Parent_Permission parents:
school days of receiving permission to Refusal
evaluate. - Form_2e_504_Parent_Permission
o . Continue to support the child using _Refusal
Send an !nV|te to the p.arent/guardlan regular school-based accommodations.
using the following form: Continue to support the child using
Place copies of all documents in 504 regular school-based accommodations.
Form_4_504_Parent_lInvite evaluation folder for the student.

Place copies of all documents in 504
evaluation folder for the student.

\ 4
Continue to page 3 for next steps.




Part Il: Detailed 504 Process Procedures 3

Step 5: Gather Data on Disability and Impact on Educational Access

Between time permission to evaluate is given by parent and before the 504 meeting, members of the 504 teams
should gather pertinent data about the child’s educational access. Examples of data include, but are not limited to:

- Transcripts/Grades/Test Scores - Attendance - Classroom observations - Teacher Reports
- Non-classroom observations (cafeteria, play-yard, etc.) - Discipline data - Educational reports
- Observations or other data on disability specific issues (ex: needs of blind student accessing for written text)

- Information from outside professionals familiar with student (must have signed Authorization from parent)

Step 6: Final Scheduling the Meeting

o \ /P - \ \
/ arent/Guardian returns arent/Guardian returns | / . \
[ / \ [ / \ | Parent/Guardian does not |
L the invitation and can ‘ L the invitation and cannot |

/ return invitation /

x\\ attend the meetmg/ attend the meeting \ /

~_ _ ~_ - ~__ o

~_

Parent/Guardian attendance is not

Parent/Guardian attendance is not . .
/ required to continue the 504

The 504 Eligibility Meeting is held required to continue the 504 rocess
as scheduled. process. If feasible, schools can and P '
h .
should reschedule to include Contact parents and document
parents.

communication.

The 504 Eligibility Meeting is held as

scheduled. The 504 Eligibility Meeting is held

as scheduled.

\ 4

Go to Page 4 for 504 Eligibility Determination Meeting Process




Part ll: Detailed 504 Process Procedures

504 Eligibility Determination Meeting Process Steps

The Basics of 504 Eligibility Determinations:

The 504 Team meets and uses Form_5a_504_Eligibility Determination to determine whether or not there is
documented evidence of the following:

1) The student has a diagnosed disability

AND

2) This disability directly and substantially affects the students ability to access school activities or curriculum

If you have questions about the basics of 504 eligibility, please contact the Director of Student Services! You are not alone ©

For all 504 Eligibility Determinations, the following form should be used:

Form_5a_504_Eligibility_Determination_form

Step 1: Fill Out Necessary Identifying Information

Fill out student information, 504 Team members in attendance (including parents, students, non-Aspire staff)

Step 2: Check correct box for the purpose of the meeting

v v v
. . i i Removal/Dismissal
Initial Evaluation Review Evaluation :
Evaluation
The student has never had a 504 or was The student hE.]S as04, ‘bUt ' pemg .
=) o 7 e B evaluated to see if they still qualify. This It is believed the student may no longer
should be done at least every 3 years. qualify for a 504.

Step 3: Due Process Rights

\ 4
Give Parents a Copy of their Due Process Rights

This form prints out at the end of Form_5a_504_Eligibility document, but you may also print it out separately as
Form_2b_504_Due_Process_Rights

\ 4
Have parents sign on the appropriate line of Form_5a_504_Eligibility _Determination
that they have received their Due Process Rights

\ 4
Continue to page 5




Part ll: Detailed 504 Process Procedures

Step 4: Review the Evidence of Disability

v

v

Evidence does not support
presence of disability

Evidence supports
presence of disability in the

past, but not currently
Note: Does not include disabilities that
are current, but episodic, such as

epilepsy

|

\ 4

Student is not eligible for a current 504

\ 4

Fill out “Part I: Determination of
Impairment” on
Form_5a_504_Eligibility

v

Attach copies of evidence to 504
documentation

\ 4

Skip to Eligibility Step 6

v

Evidence supports current
presence of one or more
disabilities

\ 4

Student may be eligible for a 504

\ 4

Fill out “Part I: Determination of
Impairment” on
Form_5a_504_Eligibility

\ 4

Attach copies of evidence to 504
documentation

\ 4

Step 5: Review Evidence of Impact of Disability on a Major Life Function

In reviewing the evidence, the 504 team must determine whether or not the evidence shows that the disability
substantially affects a major life function compared to that of the average student in the general population.

Additionally, the impact must have been in evidence for at least 6 months

v

Evidence shows disability

a major life function

does not substantially affect

v

Student is not eligible for a current 504

v

Impact to Major Life Function”
on Form_5a_504_Eligibility

Fill out “Part Il: Determination of

v

documentation

Attach copies of evidence to 504

v

Evidence shows disability
substantially affects a major

life function

v

Student may be eligible for a 504

\ 4

Fill out “Part Il: Determination of
Impact to Major Life Function”

on Form_5a_504_Eligibility

\ 4

Attach copies of evidence to 504

documentation

> Continue to Page 6




Part ll: Detailed 504 Process Procedures

Step 6: 504 Eligibility Decision

/The 504 Team determines that the student
“‘ meets both eligibility criteria and therefore
is eligible for 504 protections and a 504

plan. Check the appropriate box.

—

/Parents agree Arents ﬂagrg

[

| with the 504 | with the 504

\

\Em's decision \T\eam's decision

o -

‘ therefore is not eligible for 504 protections
\@ a 504 plan. Check the appropriate box.

[

\ W|th the 504

ﬂ with the 504

am’s deusy eam s decis

A\ 4

Continue to accommodate for student
utilizing normal school-based
accommodations

Refer the parent to the Director of
Student Services immediately

Contact the Director of Student Services
after the meeting to discuss and pass on
copies of documentation

A

y

Ae 504 Team determines that the student
‘ does not meet both eligibility criteria and

/ Parents dlsagrs Aarents agre

y

Step 7: Signatures and Documentation

- Dates for future review are determined

- All parties sign the 504 document.

- Copies of all 504 documentation is kept on file for the
student in both the student’s cumulative file and a

i

Parents refuse to sign 504 Evaluation document. State
this in the comments section of the Evaluation

> document. Place copies of all 504 documentation in

separate 504 file. 7

Continue to page 8 for 504 Accommodation Plan if

student qualifies for a 504

student’s cum file and separate 504 file. Refer parents
to the Direct of Student Services




Part ll: Detailed 504 Process Procedures

504 Accommodation Plan Review Process Steps

For students who need their 504 plan reviewed, but do not require a full 504 evaluation update,
the following steps should be taken to review the 504 plan and determine changes.

Pre-504 Meeting Step 2: Meeting Scheduling and Parent Invitation

1) The 504 team schedules a 504 Plan Review.
2) Send an invite to the parent/guardian using the following form:

Form_4_504_Parent_Invite

Pre-504 Meeting Step 3: Gather Data on Accommodation Implementation and Successes/Concerns

Members of the 504 teams should gather pertinent data about the current 504 accommodations written into the
student’s plan and the success of those accommodations. Examples of data include, but are not limited to:

- Transcripts/Grades/Test Scores

- Non-classroom observations (cafeteria, play-yard, etc.)

- Attendance

- Discipline data

- Classroom observations

- Teacher Reports

- Educational reports

- Observations or other data on disability specific issues (ex: needs of blind student accessing for written text)

Pre-504 Meeting Step 6: Final Scheduling the Meeting

N

v

/Parent/Guardlan returns the\
w invitation and can attend the

\ meeting

-

/\

\ 4

™~
N

//Parent/Guardian returns the\
| invitation and cannot attend /\

the meeting /

e ™~
N

/ Parent/Guardian does not

J
return invitation /

N S

The 504 Plan Review Meeting is
held as scheduled.

Parent/Guardian attendance is not
required to continue the 504
process. If feasible, schools can and
should reschedule to include
parents.

The 504 Plan Review Meeting is held
as scheduled.

Parent/Guardian attendance is not
required to continue the 504
process.

Contact parents and document
communication.

The 504 Plan Review Meeting is
held as scheduled.

Go to Page 8 for 504 Accommodation Plan Process Steps




Part Il: Detailed 504 Process Procedures 8

504 Accommodation Plan Process Steps

The Basics of 504 Accommodation Plans:
1) Accommodations should be specific to the identified student and his/her disability(ies)
2) Accommodation plans should be written for each separate disability (for students with multiple disabilities)
3) Accommodations must alleviate barriers to student access of education

4) Accommodations are not required to address specific academic achievement

If you have questions about the basics of 504 accommodations, please contact the Director of Student Services! You are not alone ©

For all 504 Accommodation Plans, the following form should be used:

Form_5b_504_Plan

Step 1: Fill Out Necessary Identifying Information

Fill out student information, 504 Team members in attendance (including parents, students, non-Aspire staff)

Step 2: Check correct box for the purpose of the meeting

Initial Plan Review Plan
The student was just found eligible for a The student has a plan, but the plan
504 and needs an accommodation plan needs to be reviewed
created (Should occur at least 1x per year)

Y

Step 3: Due Process Rights

v

Give Parents a Copy of their Due Process Rights

This form prints out at the end of Form_5b_504_Plan document, but you may also print it out separately as
Form_2b_504_Due_Process_Rights

\ 4
Have parents sign on the appropriate line of Form_5b_504_Plan that they have
received their Due Process Rights

) 4
Continue to page 9




Part Il: Detailed 504 Process Procedures 9

Step 4: Data/Information Reviewed

The 504 team reviews data/evidence for each proposed/current accommodation and determines what
accommodations are necessary to help ameliorate the student’s disability’s affect on his/her access to education.
Accommodations must be grounded in data in order to ensure proper progress monitoring.

Step 5: Writing the Plan

The Basics of 504 Accommodation Plans:

1) Accommodations should be specific to the identified student and his/her disability(ies) and based on data

2) Accommodation plans should be written for each separate disability (for students with multiple disabilities)

3) Accommodations must alleviate barriers to student access of education

4) Accommodations are not required to address specific academic achievement

\ 4

" The 504 team writes an accommodation plan based on recommendations from the team and available and pertlnen:c%%

S— evidence from other sources.

ﬁ’arents agree W|th
the 504

accommodation
\\Ian as wrlttey

/Igarents @agréé
‘ with the 504

accommodation plan
as wrltten

Continue to accommodate for student utilizing normal school-
based accommodations

Refer the parent to the Director of Student Services
immediately

Contact the Director of Student Services after the meeting to
discuss and pass on copies of documentation

Y

Step 5:

Signatures

All parties sign the 504 document. Copies of all 504
documentation is kept on file for the student in both <

Parents refuse to signh 504 accommodation plan. State
this in the comments section of the Evaluation

the student’s cumulative file and a separate 504 file.

!

Continue to page 10

document. Place copies of all 504 documentation in
student’s cum file and separate 504 file. Refer parents
to the Direct of Student Services.




Part Il: Detailed 504 Process Procedures 10

Step 6: Plan Implementation

Once the plan has been written and signed by the team, it needs to be implemented as written. The steps for
implementation include:

1) Holding a team meeting to inform all necessary staff of their role in implementation and giving them a copy of the
504 accommodation plan only

2) Training staff on necessary accommodations that require it (ex: how to use an epi-pen or necessary procedures if
a student has a seizure)

3) Provide teachers and staff with necessary resources to create/maintain accommodations (ex: if teacher needs to
wear an FM transmitter for a student with limited hearing, providing the equipment to the teacher).

Step 7: Progress Monitoring/Review

Part of the accommodation plan is also the progress monitoring/review of the plan AND it’s implementation.
Scheduled reviews should be written into the 504 plan.

When the deadline for progress monitoring/review is coming up, go to page 1 of this guide:
Pre-504 Meeting Step 1: 504 Referral

Pick the following choice

\ 4

The student has a 504
plan from our school
that needs review/
updating
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 hGReEMENT FoR PARTIGRATION

. ELDORADO COUNTY CHARTERSELPA

The El Dorado County Charter Special Education Local Plan Area (SELPA) as authorized by
the California State Board of Education assists California charter schools that have successfully
completed the SELPA membership process and have signed this Agreement for Participation
(Agreement) which are deemed Local Educational Agencies pursuant to Education Code
Section 47641, in meeting their obligations to provide special education and related services .
(each term as defined in 20 U.S.C. Section 1401 and the applicable rules, regulationsand - .
interpretive guidance issued thereunder.and collectively referred to as Services) to applying or
enrolled students actually or potentially entitled to Services under applicable state and federal -
laws and regulations (Students). :SELPA Membership also ensures compliance with the LEA .

Member's obligations under Education Code Sections 56195, et. seq.

It is the goal of the El Dorado County Charter-Special Education Local Plan Area (SELPA) that
all charter pupils with exceptional needs within the SELPA receive appropriate special education
programs. It is the intent of the Charter SELPA that special education programs be coordinated
and operated in accordance with the governance structure. ... .. ... . v

The respéxcti'v:é"Ch‘artér' Séhbété@ﬁo é\ri'ei"skigha‘,taﬁe;hefre'to. the El D,dradé _CQ,U,nty Ofﬁcé of .
Education (EDCOE), and the El Dorado County Charter SELPA, mutually agree as follows:

DEFINITIONS

LEA: as described in Education Code Sectlon560263, shall refer to é’sipeciﬁc:LVEA Menﬁbberk
Charter School or Charter School development organization as.appropriate. -« .

RLA: Responsible Local Agency, as described in Education Code Section 56030. Federal. .
Regulations use the term “Administrative Unit".or “AU". For purposes of this Agreement, the El
Dorado County Office of Education shall be the RLA or. AU for the El Dorado County Charter.
SELPA. . SREU L L i s R s D e

Charter SELPA CEQO Council: This group is composed of a representative from each Charter
School in the Charter SELPA at the Chief Executive Officer level. .Organizations that operate -
more than one Charter.School at their option may have a single representative for all schools ..
operated, but such representative shall have a number of votes equal to the number of schools
represented. This group would meet regularly with the County Superintendent of Schools to
direct and supervise the implementation of the Local-Plan. . = . - .~ ... . .. ~

Charter Executive Committee; The,_(:harterﬁExecu,tiveCommiﬁéé xs compnsed of
representatives from the Charter. SELPA CEQ Council and shall include the El Dorado County
Superintendent and staff designees. .. oo el LT

Efforts will be made to ensure the committee has broad representation in a variety of areas; e.g.
various geographical areas of the Charter SELPA, CMO representation, single charter, large
charter, small charter, original founding members, new members. This committee makes
recommendations to.the CEO Council on fiscal and policy matters. -~ - S



Charter Special Education Steering Committee: This Steering Committee serves in an advisory
capacity to the Charter SELPA Director. Each Charter School is entitled to select one
representative for this committee — either a teacher or an administrator. Representatives
commit to a full year of service, which would include meeting regularly for the purpose of
advising the Charter SELPA Director and receiving and disseminating direct
program/instructional information.

Special Education Community Advisory Committee — CAC: Each Charter School shall be
entitled to select a parent representative to participate in the Special Education Community
Advisory Committee to serve staggered terms in accordance with E.C. § 56191 for a period of at
least two years. Selected parents will be the parent of a child with a disability. This group will
advise the Charter SELPA Director on the implementation of the El Dorado County Charter
SELPA Local Plan for Special Education in Charter Schools (“Local Plan”) as well as provide
local parent training options in accordance with the duties, responsibilities and requirements of
E.C. §§ 56190-56194.

Because of the geographic diversity anticipated within the El Dorado County Charter SELPA
many meetings will be conducted through the use of teleconferencing or video conferencing.

IEP (Individualized Education Program): A plan that describes the child's current abilities, sets
annual goals and instructional objectives, and describes the education services needed to meet
these goals and objectives in accordance with E.C. § 56032.

IEP Team: A group of team members, as defined in Education Code § 56341, who meet for the
purpose of determining student eligibility for special education and developing, reviewing, or
revising a pupil's IEP and recommendations for placement.

LEA MEMBER RESPONSIBILITIES AND DUTIES:

Each LEA agrees that it is subject to the following nondelegable responsibilities and duties
under this Agreement, all adopted SELPA policies and procedures, the Local Plan, and
governing federal and state laws and regulations (collectively, LEA Member Obligations),
compliance with which is a condition precedent to membership, and continuing membership, in
the SELPA.

The LEA Member as a participant in the Local Plan shall perform the following and be
exclusively responsible for all costs, charges, claims and demands arising out of or related to its
own pupils and its respective programs operated by the LEA Member:

A. Adhere to the Local Plan, Policies and procedures as adopted by the
Charter CEO Council.
B. Select, compensate and determine the duties of the special education

teachers, instructional aides, and other personnel as required to conduct
the program specified in the Local Plan, and in compliance with state and
federal mandates, Charter Schools may contract for these services;

C. Conduct and/or contract those programs operated by the LEA Member in
conformance with the Local Plan and the state and federal mandates;
D. Organize and administer the activities of the |EP Teams, including the

selection of the LEA Member staff and who will serve as members of the
IEP Team in conformance with the Education Code Section 56341 and in
compliance with the Local Plan; o7



E. Organrze and maintain the activities of the Resource Specialist Program
in conformance with Education Code Section 56362; the Designated
Instruction and Service‘in conformance with Education Code Section
56363; and Special Classes and Centers in conformance with Education

- Code Sectron 58364 1 and 56364 2 and in complrance wrth the Local
Plan;
Provrde facrlmes as requrred to house the programs conducted by the
LEA;

G. Provzcle for the acqursrtron and drstrrbutlon of the supplres and equrpment
for the programs conducted by the LEA Member; - S
Provide and/or arrange for such transportation services as may be

“required to provide the special educatron programs specrf‘ ed that are
‘conducted by the LEA Member; * ~
L ~Cooperate in- the development of currrcula for the classes and the
~ ‘development of program’ objectrves with the AU/ Cooperate inthe
~~ evaluation of the programs as specified in'the Local Plan, with the AU;

J. Cooperate in the development of the procedures and methods for
communicating with the parents and/or legal guardians of the individuals
served in conformance with the provisions of the Local Plan with the AU;

K. Provide for the documentation and reporting of assessment _procedures

used for the placement of individuals and the securrty thereof. Provide for -~ -

the continuous review of placements and the assessment procedures
S employed to insure their effectiveness ‘and: applrcabrlrty and i rnsure the i
“continued rmplementatrcn ‘and compllance with eligibility criteria; " 2

v to'the general education school programs and provide for evaluatmg the -
- results 'of such rntegralron according to specifications’ ofthe’ Local Plan;
M. Conduct the review of individual placements requested by the" parents
and/or legal guardians of the individual in accordance with the Local Plan;
<. “Prepare and-submitall requrred reports; mcludmg reports on' s’rudent
“enrollment; progra‘ ‘expenditures, and program evaluation;
0. Desrgnate a person to represent the LEA" ‘Member on the Charter Special
° “Education Steermg Committee to monitor the’ implementation of the Plan
v -and make necessary recommendations for changes and/or modifications;
P Desrgnate aTepresentative for the LEA Member to serve on the Special
~“Education Community ‘Advisory Committee, in ‘accordance with Education
Code Section 561 92—56193 and pursuant to the procedures establrshed
© inthe Local Plan;
Q. ”“JDesrgnate lhe LEA Member Superrntendent/CEO or School Leader by
RS «whatever name desrgnated to represent the LEA Member on the Charter

R. Recerve special education funding from El Dorado Counry in ‘accordance
o with the Charter SELPA's Allocatron and Budget Plan. ,
S. s linderstood that' except as otherwrse may be ‘specifi cally agreed from

_time to time the RLA shall have no responsrbrlrty for the operatron of any
~direct educational program service ‘of any kind. " : :
T. - ‘Each’ LEA" Member shall annually provrde RLA wrth LEA Member’s annual
© “audit report; 'jconducted accordmg to Education'Code’ Section
i i'?“47605(1:})(5)(0 “Annual submission shall be madeﬂa‘nnually, no later than
“ i January 318 LEA"Member further: agrees ‘to forward RLA copies of State
Controller's Office communications regarding audit report corrective
" actions'and a corrected ‘audit report, if applicable.” ‘Should an LEA
Member be the subject of a FCMAT report (or other agency review) that
indicates concern with inappropriate use of funds, financial insolvency

Provide for the. rntegratron of individuals educated under this agreement e



concerns, or operational concerns, the LEA Member shall notify RLA and
provide the RLA with a copy of the report.

U. An LEA Member contracting for external Services, consistent with
definition.... shall do so only with duly licensed and authorized entity or
individual. The contract for Services executed by the LEA Member and
the external consultant or contractor shall include a clause stating the
contractor or consultant agrees to defend and indemnify the LEA
Member, and the SELPA, RLA, the Superintendent, and other
Indemnified Parties in response to any claim arising from the contractor's
or consultant’s actual or alleged failure to provide Services in conformity
with these obligations.

With respect to external services and/or Student placements, the LEA
Member shall affirmatively monitor, assess, and to the extent necessary,
intervene or manage such external placements or Services in conformity
to ensure that the LEA Member's Obligations to the Student are still being
met.

AU/RLA DUTIES AND RESPONSIBILITIES:

Pursuant to the provisions of Education Code Section 56030 et seq., the AU shall receive and
distribute regionalized service funds, provide administrative support, and coordinate the
implementation of the El Dorado County Local Plan for Special Education in Charter Schools
participating in the Charter SELPA. In addition, the AU shall perform such services and
functions as required to accomplish the goals set forth in the plan. Such services include, but
are not limited to, the following:

A. Act as agent for Charters participating in the Plan as specified in the Local
Plan. Receive, compile and submit required enroliment reports and
compute all special education apportionments as authorized under
Education Code Section 56836 et seq. Receive data from each LEA
Member to compile and submit budgets for the programs and monitor the
fiscal aspects of the program conducted. Receive the special education
apportionments of Regionalized Services as authorized under Education
Code Section 56836.02;

B. Coordinate with LEA Member's in the development and implementation of
a systematic method for referring and placing individuals with exceptional
needs who reside in the Charter, including the methods and procedures
for communication with the parents and/or guardians of the individuals
according to procedures in the Local Plan;

C. Coordinate the development and implementation of curriculum and program
objectives and provide for continuous evaluation of the special education
programs in accordance with the Local Plan;

D. Coordinate the organization and maintenance of the Special Education
Community Advisory Committee (CAC) as part of the responsibility of the
AU to coordinate the implementation of the plan pursuant to Education
Code Section 56030. Provide for the attendance of designated members
of the AU's staff at all regularly scheduled Special Education Community
Advisory Committee meetings; -

E. Coordinate community resources with those provided by LEA Member
and the AU, including providing such contractual agreements as may be

. required,; - -



Organize and maintain the Charter Special Education Steering
Committee to monitor the operations of the Local Plan and make
recommendations for necessary revisions, ‘including, but not limited to:

1. “Monitoring the application of eligibility cnterla throughout the Local
‘ Plan area;
2, '-Coordmatmg the lmplementatron of the transportatlon for specral
~ " education pupils; B
3. “Coordinating the system of data collectlon management and
evaluation;
4, ‘Coordmatrng personnel development and cumculum development for
special education, including alternative: dlspute resolution;
5. - Coordinating the identification, referral, assessment, instructional

‘ ~plannmg, and review procedures rnoludmg the communication
- iwith parents andfor. legal-guardians regardm
e ?responSlbllrtres for special education;
6.  Developing rnteragency referral and placement procedures and,
7. Evaluating the effectiveness of special education’ programs.
Support the Charter SELPA CEO Council'by attendance and’ partrcrpatron
of the County Supenntendent and/or desrgnees at meetmg R
Provide tor regular msennce tralmng for AU and LEA Member staff

ights and ‘_ ‘

, ' the forms o enable the LEA Member to report {o the AU
“on student’ enrollmen ind’ program expendrtures Establlsh and mamtaln a pupil
zrnformatron system ‘ S ¥

LE/ Member upon request from
; or mdrwduat cases lncl dlng but not lrmlted

207 Heanng rssues and : ' iR
S "_-53. “Identifi catlon of appropnate programs for speorf c puplls
- Perform other services reasonable and necessary to the admmlstratron
~ and coordination of the Plan; »
“Receive specral education’ fundlng and drstnbute funds in accordance
" with the Charter SELPA’ Allocation and Budget Plan. '
- ‘Schedule a publlc hearmg at the Et Dorado County OfF ice of Educatlon for
“pry P nd Budget Plan

X ;wrthrn their respeotrve LEA Member. -

a »Consrstent with this Agreement each LEA Member shall have full and
~exclusive authonty and responsrbrlrty for classrfyrng employment posrtlons

"No LEA Member may enterinto’ any agreement MOU or other
undertaking that would bind or limit independent decrsron makmg on the

“same or similar matters by any other LEA'Meémber. ** ="

“The managenal prerogatrves of:any partlcrpatlng LEA Member shall not

“be infringed upon by ‘any other participating LEA Member exoept upon

“mutual consent of an affected LEA Member(s) or unless as otherwrse set

“forth by this Agreement :
" Any LEA Member may termmate lts Charter SELPA membershrp at theendof ~
the fiscal year next occurnng after havrng provnded twelve months prior wrrtten
notrce as follows B



1. Prior initial written notice of intended termination to the RLA of at
least one year, and

2, final written notice of termination to the RLA no more than six
months after the LEA Member’s initial notice of intended
termination.

The RLA County Superintendent of Schools may terminate any LEA

Member’s Charter SELPA membership at the end of the fiscal year next

occurring after having provided twelve months prior written notice as

follows:

1. Prior initial written notice of intended termination to the LEA
Member of at least one year, and
2. final written notice of termination to the LEA Member no more than

six months after the RLA’s initial notice of intended termination,
Funding received by a charter is subject to the elements of the allocation
plan. The allocation plan is updated on an annual basis and approved by
CEOQ council. Funding is subject to administrative fees, set-aside
provisions, differentiated funding in year 1 and year 2, and potential
recapture provisions if funds are not spent. All of these details are
outlined in the allocation plan document. Participants agree by signing
this document to agree to the provisions of the allocation plan.
In accordance with their needs the LEA Members and the AU in EI
Dorado County shall continue to manage and operate programs in their
respective LEAs in accordance with Education Code Section 56172.
The Charter CEO Council shall have the responsibility and right to
monitor and correct any special education matter which affects the
Special Education Local Plan Area. The AU staff shall be responsible for
coordinating and informing the governance structure on any such matter.
The LEA Members and the AU will maintain responsibility for program
administration for the service they provide. All administrative
requirements that govern that unit will be in effect regarding special
education services. The Superintendent and/or Administrators of Special
Education in each LEA Member and in the AU will be responsible for the
daily operation of their respective programs.
The student program placement is and shall remain the responsibility of
the respective LEA Member. Student admission and transfer shall be
determined in accordance with the respective charter, SELPA and E
Dorado County Board policies and the respective tharter, SELPA and EJ
Dorado County procedures established in accordance with the
identification, assessment, instructional planning and placement set forth
in the Local Plan. Nothing contained herein shall be interpreted as
providing automatic transfer rights to parents or students. The charter .
enrolling any pupil shall have the exclusive right to approve placement in
any other agency. Each LEA of service shall have the right to determine
if such LEA is able to provide a free, appropriate public education for the
pupil.
Supervision and other incidents of employment of special education staff
will be the responsibility of the respective LEA Member or AU. Each LEA
Member and the RLA shall have full exclusive and independent control
over the development, change, implementation and application of all
evaluation procedures their respective LEA Member or in the RLA as the
case may be. All LEA Members shall have full and exclusive authority to
recruit, interview, and hire special education staff as needed by such LEA
Member to provide continuity and service to their special education
students. - - -



The Charter Executive Committee shall review and make Allocation Plan
recommendations. The Allocation Plan defines the distribution of funds
within the SELPA. CEO Council shall approve all changes. There is a
~legal requirement for a public hearing and adoption of an annual service
~and budget plan. This shall be done annually by the El Dorado County -
- Board of Education. : This document shall be provided to the CEO Council

- .asaninformation item. = . .




WARRANTIES AND REPRESENTATIONS:

As a condition of membership, each LEA Member warrants and represents that at no time
during such LEA Member's membership in the El Dorado County Charter SELPA shall any such
LEA Member, directly or indirectly, provide special education funding for the benefit of a for-
profit entity. All Funding provided through the El Dorado County Charter SELPA shall be
treated as a restricted funding source to be expended only for special education or special
education services. Nothing contained herein shall be interpreted as prohibiting any LEA
Member from expending funds for non-public agency or non-public school purposes for the
benefit of children served.

STANDARD OF CONDUCT

Each LEA Member, at all times, shall conduct itself in such a manner as to act in the best
interests of all other Charter SELPA members. LEA Members shall not engage in any activity or
enterprise which would tend to injure or expose the Charter SELPA or any of its members to
any significant risk of injury or any kind. No LEA Member shall undertake to independently act
on behalf of the Charter SELPA or any of its members without express written authorization of
the Charter SELPA.

RESERVATION OF RIGHTS

The RLA shall not be responsible for any LEA Member or Charter SELPA obligations or duties
of any kind or nature except as explicitly set forth in this agreement.

INDEMNIFICATION AND HOLD HARMLESS

To the fullest extent allowed by law, each LEA Member agrees to defend, indemnify, and hold
harmless the SELPA and its individual other Members, El Dorado County Office of Education,
and the Superintendent, and each of their respective directors, officers, agents, employees, and
volunteers (the Indemnified Parties), from any claim or , demand, damages, losses or expenses
(including, without limitation, reasonable attorney fees) that arises in any manner from an actual
or alleged failure by a LEA Member to fulfill one or more of the LEA Member's Obligations
except to the extent that such suit arises from the RLA’s negligence.

Further, the El Dorado County Charter SELPA shall be responsible for holding harmless and
indemnifying the RLA for any costs of any kind or nature arising out of or related to this
agreement other than as specifically contemplated herein, except to the extent that such cost
arises from the RLA's negligence.

FULL DISCLOSURE

Except as otherwise prohibited by law, upon request by the Charter SELPA or any of its
members, a Charter SELPA member shall provide any requested information, documents,
writings or information of any sort requested without delay.



El Dorado County Charter SELPA

Charter Education SELPA Flow Chart

EDCOE COUNTY
SUPERINTENDENT
(Serves as SELPA General Administrator)

CHARTER CEC
COUNCIL
(SELPA Governing Body that Reviews and
Approves the Local Plan and the SELPA's
governing policies and procedures)

Y

SELPA DIRECTOR
(EDCOE Employee/Administrator,
performing Day-to-Day Administrative and
Support Services)

CHARTER EXECUTIVE
COMMITTEE
(Selected representatives from Council
charged with operational governance of
SELPA and Member Issues)

CAC
(Parent advisory committee on special
education issues ~ No Binding Authority;
not subject to quorum or other
requirements

NN

CHARTER SPECIAL ED.
STEERING COMMITTEE
(Advisory Committee to Director and
Committee on general issues of important
to SELPA gperation and services — No
Binding Authority)




This agreement Is entered into for the 2014-15 fiscal year and, absent a new agreement or
termination, continues each year thereafter,

Executed on this _ 3 & day of T\'\mi ,2014

CHARTER SCHOOL APPROVAL

LEA NAME: ﬂ5§\'r¢ Te.cl\ho\oa Y )‘}Qmmeu

1
Date: Moy ¥ Joi Y Sovmes Willeoy C €O
A CEQ Name, Title !

EL DORADO COUNTY OFFICE OF EDUCATION APPROVAL

Date: Ca// Zy ,// ol W\V\r—/

Jeremy M. Meyérs, Superintendent
ErDorade Col Office of Education

Y I N 2 A

vater & (7Y | Y lbaro—
Robbie Montalbano, Deputy Superintendent
‘El Doradoe County Office of Education

Date: ("/Io/"{

David M. Toston, SELPA%/Eéecﬁtlve Director
El Dorado County Office f Education

10

280



EL DORADO COUNTY
HARTERSELPA

Jeremy M. Meyers, Superintendent

Empowering Charters to Succeed David M. Toston, Executive Director

SPECIAL EDUCATION LOCAL PLAN AREA
LOCAL EDUCATION AGENCY ASSURANCES

1. Free Appropriate Public Education 20 United States Code (USC) Section (§) 1412

(a)(1)

It shall be the policy of this local educational agency (LEA) that a free appropriate public
education is available to all children residing in the LEA between the ages of three through
21 inclusive, including students with disabilities who have been suspended or expelled from
school.

. Full Educational Opportunity 20 USC § 1412 (a)(2)

It shall be the policy of this LEA that all pupils with disabilities have access to educational
programs, nonacademic programs, and services available to non-disabled pupils.

. Child Find 20 USC § 1412 (a)(3)

It shall be the policy of this LEA that all children with disabilities residing in the State,
including children with disabilities who are homeless or are wards of the State and children
attending private schools, regardiess of the severity of their disabilities, and who are in
need of special education and related services are identified, located and evaluated. A
practical method is developed and implemented to determine which students with
disabilities are currently receiving needed special education and related services.

. Individualized Education Program (IEP) and Individualized Family Service Plan (IFSP)
20 USC § 1412 (a)(4) '

It shall be the policy of this LEA that an Individualized Education Program (IEP) or an
Individualized Family Service Plan (IFSP) is developed, reviewed and revised for each child
with a disability who requires special education and related services in order to benefit from
his/her individualized education program. It shall be the policy of this LEA that a review of
an |EP will be conducted on at least an annual basis to review a student's progress and
make appropriate revisions.



5. Least Restrictive Environment 20 USC § 1412 (a)(5)

It shall be the policy of this LEA that to the maximum extent appropriate, children with
disabilities, including children in public or private institutions or other care facilities, are
educated with children who are not disabled. Special class, separate schooling, or other
removal of a student with disabilities from the general educational environment, occurs only
when the nature or severity of the disability of the student is such that education in general
classes with the use of supplemental aids and services cannot be achieved satisfactorily.

6. Procedural Safeguards 20 USC § 1412 (a)(6)

It shall be the policy of this LEA that children with disabilities and their parents shall be
afforded all procedural safeguards throughout the provision of a free appropriate public
education including the identification, evaluation, and placement process.

7. Evaluation 20 USC § 1412 (@)

It shall be the policy of this LEA that a reassessment of a student with a disability shall be
conducted at least once every three years or more frequently, if appropriate.

8. Confidentiality 20 USC § 1412 (a)(8)

It shall be the policy of this LEA that the confidentiality of personally identifiable data
information and records maintained by the LEA relating to children with disabilities and their
parents and families shall be protected pursuant to the Family Educational Rights and
Privacy Act (FERPA).

9. Part C, Transition 20 USC § 1412 (a)(9)

It shall be the policy of this LEA that a transition process for a child who is participating in
Early Intervention Programs (IDEA, Part C) with an IFSP is begun prior to a toddler’s third
birthday. The transition process shall be smooth, timely and effective for the child and
family.

10.Private Schools 20 USC § 1412 (a)(10)

It shall be the policy of this LEA to assure that children with disabilities voluntarily enrolled
by their parents in private schools shall receive appropriate special education and related
services pursuant to LEA coordinated procedures. The proportionate amount of federal
funds will be allocated for the purpose of providing special education services to children
with disabilities voluntarily enrolled in private school by their parents.



11.Local Compliance Assurances 20 USC § 1412 (a)(11)

It shall be the policy of this LEA that the local plan shall be adopted by the appropriate local
board(s) (district/county) and is the basis for the operation and administration of special
education programs; and that the agency(ies) herein represented will meet all applicable
requirements of state and federal laws and regulations, including compliance with the
Individuals with Disabilities Education Act (IDEA), the Federal Rehabilitation Act of 1973,
Section 504 of Public Law and the provisions of the California Education Code, Part 30.

12.Interagency 20 USC § 1412 (a)(12)

It shall be the policy of this LEA that interagency agreements or other mechanisms for
interagency coordination are in effect to ensure services required for FAPE are provided,
including the continuation of services during an interagency dispute resolution process.

13.Governance 20 USC § 1412 (a)(13)

It shall be the policy of this LEA to support and comply with the provisions of the
governance bodies and any necessary administrative support to implement the Local Plan.
A final determination that an LEA is not eligible for assistance under this part will not be
made without first affording that LEA with reasonable notice and an opportunity for a
hearing through the State Educational Agency.

14.Personnel Qualifications 20 USC § 1412 (a)(14)

It shall be the policy of this LEA to ensure that personnel providing special education
related services meet the highly qualified requirements as defined under federal law,
including that those personnel have the content knowledge and skills to serve children with

disabilities.

This policy shall not be construed to create a right of action on behalf of an individual
student for the failure of a particular LEA staff person to be highly qualified or to prevent a
parent from filing a State complaint with the California Department of Education (CDE)

about staff qualifications.
15.Performance Goals and Indicators 20 USC § 1412 (a)(15)

It shall be the policy of this LEA to comply with the requirements of the performance goals
and indicators developed by the CDE and provide data as required by the CDE.



16.Participation in Assessments 20 USC § 1412 (a)(16)

It shall be the policy of this LEA that all students with disabilities shall participate in state
and district-wide assessment programs. The IEP team determines how a student will
access assessments with or without accommodations, or access alternate assessments,
consistent with state standards governing such determinations.

17.Supplementation of State/Federal Funds 20 USC § 1412 (a)(17)
It shall be the policy of this LEA to provide assurances that funds received from Part B of

the IDEA will be expended in accordance with the applicable provisions of the IDEA,; will be
used to supplement and not to supplant state, local and other Federal funds those funds.

18.Maintenance of Effort 20 USC § 1412 (a)(18)
It shall be the policy of this LEA that federal funds will not be used to reduce the level of

local funds and/or combined level of local and state funds expended for the education of
children with disabilities except as provided in Federal law and regulations.

19.Public Participation 20 USC § 1412 (a)(19)
It shall be the policy of this LEA that public hearings, adequate notice of the hearings, and
an opportunity for comment available to the general public, including individuals with

disabilities and parents of children with disabilities are held prior to the adoption of any
policies and/or regulations needed to comply with Part B of the IDEA.

20.Rule of Construction 20 USC § 1412 (a)(20)
(Federal requirement for State Education Agency only)
21.State Advisory Panel 20 USC § 1412 (a)(21)
(Federal requirement for State Education Agency only)
22.SUSPENSION/EXPULSION 20 USC § 1412 (a)(22)
The LEA assures that data on suspension and expulsion rates will be provided in a manner
prescribed by the CDE. When indicated by data analysis, the LEA further assures that

policies, procedures and practices related to the development and implementation of the
IEPs will be revised.



23.Access to Instructional Materials 20 USC § 1412 (a)(23)

It shall be the policy of this LEA to provide instructional materials to blind students or other
students with print disabilities in a timely manner according to the state adopted National
instructional Materials Accessibility Standard.

24.Overidentification and Disproportionality 20 USC § 1412 (a)(24)

it shall be the policy of this LEA to prevent the inappropriate disproportionate
representation by race and ethnicity of students with disabilities.

25. Prohibition on'Mandatory Medicine 20 USC § 1412 (a)(25)
It shall be the policy of this LEA to prohibit school personnel from requiring a student to

obtain a prescription for a substance covered by the Controlled Substances Actas a
condition of attending school or receiving a special education assessment and/or services.

26.Distribution Of Funds 20 USC § 1411(e),(f)(1-3)
(Federal requirement for State Education Agency only)
27.Data 20 USC § 1418 (a-d)

It shall be the policy of this LEA to provide data or information to the CDE that may be
required by regulations.

28.Reading Literacy (State Board requirement, 2/99)

It shall be the policy of this LEA that in order to improve the educational results for students
with disabilities, Special Education Local Plan Area’s (SELPA) Local Plans shall include
specific information to ensure that all students who require special education will participate
in the California Reading Initiative.

29.Charter Schools EC 56207.5 (a-c)
It shall be the policy of this LEA that a request by a charter school to participate as a local

educational agency in a special education local plan area may not be treated differently
from-a similar request made by a school district.



In accordance with Federal and State laws and regulations,
Q\SXPIN« Techmolosy w/%wéamu\

(Charter LEA name)
certifies that this plan has been adopted by the appropriate local board(s) (district/county) and

is the basis for the operation and administration of special education programs, and that the
agency herein represented will meet all applicable requirements of state and federal laws,
regulations and state policies and procedures, including compliance with the Individuals with
Disabilities Education Act, 20 United States Code (USC) 1400 et.seq, and implementing
regulations under 34 Code of Federal Regulations (CFR), Parts 300 and 303, 29 USC 794,
705 (20), 794- 794b, the Federal Rehabilitation Act of 1973, as amended, and the provisions of
the California Education Code, Part 30 and Chapter 3, Division 1 of Title V of the California

Code of Regulations.

Be it further resolved, the local educational agency (LEA) superintendent shall administer the
local implementation of procedures, in accordance with state and federal laws, rules, and

regulations, which will ensure full compliance.

Furthermore, the LEA superintendent ensures that policies and procedures covered by this

assurance statement are on file at the LEA and the SELPA office.

Adopted this_2- 7 day of_fedpruawrd 20 L

Yeas: Nays: O

J
Signed: W 6,@«//4—

Tite: _Aspive Paolic. Seneoly Interine Boasl Seen e ,

Charter CEO/Charter Governing Board Secretary (or use appropriate title) Q




SELPA ADDITIONAL ASSURANCES.

Your signature on this application indicates your assurance that you agree to adhere to
the following additional requirements:

1.

10.

11.

12.

13.

Utilize SELPA approved forms and documents, including the Special Education
Information System (SEIS) and all computer hardware necessary,

Ensure capability to web-conference;
Attend meetings in person or through web-conference as required;

Adopt and implement the El Dorado County Charter SELPA Policy and Procedural
Guide;

Expend all State and Federal special education funds as required by law and
defined in the Charter SELPA Allocation Plan;

Ensure that students will be instructed in a safe environment;

Assume the legal and financial responsibilities to provide a free and appropriate
public education to students with special needs. Financial responsibility may
include, but is not limited to, instruction, related services, transportation, NPA/NPS
placements, intra-SELPA placements, due process hearing proceedings and
attorney fees;

Hold harmless, indemnify and defend the El Dorado County Charter SELPA,
Superintendent and her officers, agents and employees from any and all liabilities,
claims, costs, expenses and damages arising from or connected with the services
to be performed under this agreement.

Submit all reports within required time lines (CASEMIS, budget, Maintenance of
Effort, etc.);

Comply with the requirements of Section 504 of the Rehabilitation Act and develop
appropriate plans for students as needed:;

Ensure facility access compliant with the Americans with Disabilities Act (ADA) or
appropriate plans for future implementation;

Follow all Federal and State Laws regarding discipline and change of placement of
students identified with special needs;

Participate in staff development activities as needed to ensure staff understanding
of special education laws and regulations.

Date of Board Approval for Application and Assurances ""/ 27 / 2.0/ ‘1!

Signature of Applicant CE(;Pire or:

kg Date

%{ 2./ 2 /27/2011



Appendix X:
Aspire Public Schools’ Board of Directors Biographies



Jonathan Garfinkel, Board Chair, TPG Capital

Jonathan Garfinkel is a Partner of TPG, a global alternative asset investment firm. At TPG, he focuses on
corporate development, compensation and human resources, having spent the majority of his career
working on private equity transactions. He is a member of the Advisory Council of the Stanford
Graduate School of Education, and has been actively involved in the LEAD Commission on digital
learning. He holds a BA in Economics, an MBA and an M.Ed., all from Stanford University.

Jim Boyd, Executive Director, Pyramid Peak Foundation

From his work as a church leader to non-profit president to running a charitable foundation, Jim Boyd's
career has been marked by his spirit of service. Since October 2011, he’s been Executive Director of the
Pyramid Peak Foundation in Memphis, focusing on public education and the challenges facing women.
Jim studied political science at Vanderbilt University, attended Episcopal seminary in Washington, DC
and was ordained in 1977. Prior to his work at The Pyramid Peak Foundation, Jim established urban
ministries in Memphis, led churches in Fayetteville, NC and Salem, OR, and served as president of
BRIDGES, a Memphis youth leadership organization.

Warren Felson, Private Investor

Warren Felson has been managing family investments since 2000. He lived in London from 1986 to
2009 where he was President of the commodity trading firm Gerald Metals, S.A., Managing Director of
Drexel Burnham Lambert Ltd and ran a quantitative equity hedge fund. Prior to moving to London he
was President of Metal Traders Inc. in New York. Mr. Felson was Chairman of the Governors and
Financial Governor of Chelsea Community Hospital School, London, where he was also a volunteer
teacher from 2003-2008. He has a Bachelor of Metallurgical Engineering from McGill University,
Montreal, and an MBA with Distinction from Harvard Business School.

Nisa Frank, Lower School Division Head, Hamlin School

Nisa Frank is the Lower School Division Head at the Hamlin School, a K-8 girls school in San Francisco. In
her current role, she is responsible for the growth, safety, and support of various constituencies, as well
as programmatic growth in all-academic and social emotional curriculum. Over the past 15 years, she
has spent most of her career in education in New York City where she has been an educator, director of
admission, assistant head of preschool and lower school, faculty board member at the Town School in
NYC, an active member of various committees dedicated to equity, and remains truly passionate about
her role in ensuring that excellence in education is accessible to all. Nisa is is a Bay Area native and was
born and raised in Berkeley, CA and currently resides in Oakland. She holds a BS in Child and Adolescent
Development from San Francisco State University, a MS Ed in Early Childhood Education from Bank
Street College of Education, and an MS Ed in Private School Leadership from Columbia University,
Teachers College.

Kay Hong, CEO, Torrid LLC
Kay Hong is the Chief Executive Officer of Torrid, a leading women’s apparel retailer selling stylish

apparel, intimates, accessories and footwear for curvy women sizes 10-30. Prior to Torrid, Kay served as
Managing Director with Alvarez & Marsal, a global advisory firm, where she was a member of its



Executive Committee. At Alvarez & Marsal, Kay specialized in providing C-level interim management for
retail companies in distress as well as leading performance improvement initiatives for financially
healthy companies. She holds a BS from Stanford University and an MBA from Harvard Business School.
She lives in the Los Angeles area.

Leslie Parker Hume, Historian

Leslie P. Hume is an active community volunteer in the San Francisco Bay Area, with a particular focus
on education and the arts. For the past twenty years much of Leslie’s volunteer service has been
centered on Stanford University. She has served on a number of advisory councils; been active in the
university’s fundraising campaigns; and recently completed eleven years of service as a trustee of
Stanford, chairing the board from 2008-2012. She currently co-chairs the Stanford Live Advisory Council
and is a member of the Arts Advisory Council. Leslie also volunteers for Radcliffe College and is on the
Dean’s Advisory Council for the Radcliffe Institute. Previously, she served as either a member or chair of
the board of the San Francisco Foundation, the Bay Area Discovery Museum, the Breakthrough
Collaborative, and the San Francisco Day School. She earned her bachelor’s degree from Radcliffe
College in 1969, and a doctorate in history from Stanford University in 1979. Leslie is married to George
H. Hume, the President and CEO of Basic American Foods. They have a son, Parker Hume, and a
daughter, Lilah Hume.

Beth Hunkapiller, Educator & Administrator

Beth Hunkapiller is a former middle school educator and administrator who taught 8th grade reading
and English in El Monte, CA. Mrs. Hunkapiller is a 19-year member of the Board of Education of the San
Carlos School District Board of Trustees. She is also a founder of the San Carols Charter Learning Center,
the first school to receive a charter in California. She graduated from Oklahoma Baptist University with
degrees in English and political science and received her masters from the University of Southern
California.

Joaquin Torres, Deputy Director at the San Francisco Office of Economic and Workforce Development

Joaquin Torres is the Deputy Director at the San Francisco Office of Economic and Workforce
Development where he leads Mayor Lee's Invest In Neighborhoods Initiative leveraging city resources
across city departments to maximize positive economic and social impact in our neighborhoods. He is
the President of the San Francisco Housing Authority Commission overseeing the historic rehabilitation
re-envisioning of public housing. Joaquin also serves on the board of SPUR and the Board of Trustees for
A.C.T. (American Conservatory Theatre). Prior to these appointments, Joaquin served as Director of the
Mayor's Office of Neighborhood Services (MONS) under Mayor Edwin M. Lee. Under former Mayor
Gavin Newsom, Joaquin served as the Liaison to the Latino and American Indian communities and to
districts nine and eleven. Joaquin is a graduate of Stanford University and New York University's Tisch
School of the Arts. He lives in the Outer Mission.



Appendix XI:
Aspire Public Schools’ Proof of Tax-Exempt Status



Internal Revenue Service
Department of the Treasury

P. O. Box 2508
Date: January 24, 2006 Cincinnati, OH 45201

Person to Contact:
ASPIRE PUBLIC SCHOOLS Ms. Lumpkins # 31-08344
% MICHAEL BARR Customer Service Representative
426 17TH ST # 200 Toll Free Telephone Number:
OAKLAND CA 94612-2820 877-829-5500

Federal Identification Number:

94-3311088

Dear Sir:

This is in response to your request of January 24, 2006, regarding your organization’s tax-
exempt status. ,

In December 1999 we issued a determination letter that recognized your Organization as
exempt from federal income tax. Our records indicate that your organization is currently
exempt under section 501(c)(3) of the Internal Revenue Code.

Our records indicate that your organization is also classified as a school under
sections 509(a)(1) and 170(b)(1)(A)(ii) of the Internal Revenue Code.

Our records indicate that contributions to your organization are deductible under section
170 of the Code, and that you are qualified to receive tax deductible bequests, devises,
transfers or gifts under section 2055, 2106 or 2522 of the Internal Revenue Code.

If you have any questions, please call us at the telephone number shown in the heading of
this letter.

Sincerely,

Joes

Jannak K Skufca, Director, TE/GE
Customer Account Services



Appendix XII:
Aspire Public Schools’ Articles of Incorporation, Bylaws,
and Conflict of Interest Code



ARTICLES OF INCORPORATION

E

0
UNIVERSITY PUBLIC SCHOOLS

EFIT CORPORATION

I

\[T

A CAE JFORNI4A PUBLIC BE

BN person. Itis or

L
L

<
Y
v

‘DOl CEITY On BDG

of

COnRIS:

v
ST
——

Tl

=~is

I

!

RESS U

o



FIVE: The nemes and addresses
this corporation are:

Name

Dozn Shal iy
Reed Hestings

Bill Jackson

gl Lig _h thouse Avenus
Stz Cruz, CA 23060

085 Mission Street, Suite 650
S Frencisco, CA 84103

SIX: The property of this corporetion is _rravorn‘ﬂ ; d= ficated t
rmesting the requirem ents of Section 214 of theCalifornia Revenue
and no part of the net income or asssts of the oganizetion shall

of eny director, officer or member thereofor ithe benefit of an

Om the dissolution or winding up of the corpostion, ifs 2ssets reme
of, or provision for pawment of, all debts and ebilities of this cor
digtributad to & nonprofit fund, foundation, orworporation which is org
operated exclusively for sduceional purpesssend which has estz
gtatuc under Seeton S01()3) of the Intemal Revenue Code,

P
Date; [20£/7/ tfé(
e

: 7

RN

< A7 '"L"u- VLA

)

/ .
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1 They are the Chief Eze :‘.LL.\ Officer and Secretery, respectively, of University
Public Schools, 2 Celiforniz Public Benefit Corporztion.
2. Arfic]e I of the Amficles of Inmrporztion of this corporation is amended toread 2t
Tollows:
"Thz neme of this Corporetion is Aspire Public Schools, "
3. The foregoing amendment to e Atticles of Incorporation hes been duly approved
by the Bozrd of Directors of thiz Corporation
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We further 27t under penalty of perjiry under the laws of the Stete of California th
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Chief E}:acumve Officer
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in the office of the Secretary of State
of the State of California

NOV ¢ 3 2003

ARTICLES OF INCORPORATION OF KEVIN SHELLEY
Secretary of State

CERTIFICATE OF AMENDMENT TO

ASPIRE PUBLIC SCHOOLS
-~ A CALIFORNIA PUBLIC BENEFIT CORPORATION

The undersigned certify that:

1. They are the Chief Executive Officer and Secretary, respectively, of Aspire Public
Schools, a California Public Benefit Corporation.

o

Article Six of the Articles of Incorporation of this Corporation is amended to read
as follows:

“The property of this corporation is irrevocably dedicated to charitable and
educational purposes meeting the requirements for exemption provided by
section 214 of the Revenue and Taxation Code and no part of the net
income or assets of this organization shall inure to the benefit of any
private person. Upon the dissolution of the corporation, its assets
remaining after payment, or provisions for payment, of all debts and
liapilities of this corporation, shall be distributed to a non-profit fund,
foundation, or corporation which is organized and operated exclusively for
charitable and educational purposes meeting the requirements for
exemption provided by section 214 of the Revenue and Taxation Code and
which has established its tax exempt status under section 501(c)(3) of the
Internal Revenue Code.

“Tf this corporation holds any assets in trust, or the corporation is formed
for charitable purposes, such assets shall be disposed of in such manner as
may be directed by decree of the superior court of the county in which the
corporation has its principal office, upon petition therefor by the Attorney
General or by any person concemed in the liguidation, in a proceeding to
which the Attorney General is 2 party.”

3. The for

egoing amendment to the Articles of Incorporation has been duly
approved b

ng
y the Board of Directors of this Corporation.

rporation has no momber
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<

[Remainder of Page Intentionally Left Blank]



We further declare under penalty of perjury under the laws of the State of
California that the matters set forth in this certificate are true and correct of our

knowledge.
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Executed on it/ (S ,2003.
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Chief Executive Officer
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Secretaty
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AMENDED AND RESTATED BYLAWS OF ASPIRE PUBLIC SCHOOLS,
a California Nonprofit Public Benefit Corporation

ARTICLE 1: OFFICES
Section 1.1 Principal Office

The principal office for the transaction of the business of the Corporation shall be
located at 1001 22" Avenue, Oakland, California, in Alameda County, California. The
Board of Directors may change the principal office from one location to another, and this
section shall be amended accordingly.

Section 1.2 Other Offices

The Board of Directors may at any time establish branch offices, either within or
outside the State of California, in order to advance the proper purposes of the
Corporation.

ARTICLE 2: OBJECTIVES AND PURPOSES

This Corporation has been formed under the California Nonprofit Public Benefit
Corporation Law for the purposes stated in the Articles of Incorporation, including any
amendments thereto. The Corporation shall not carry on any other activities not
permitted to be carried on by: (a) a corporation exempt from federal income tax under
section 501(c)(3) of the Internal Revenue Code, or the corresponding section of any
future federal tax code; or (b) a corporation, contributions to which are deductible under
section 170(c)(2) of the Internal Revenue Code, or the corresponding section of any
future federal tax code. No substantial part of the activities of the Corporation shall
consist of the carrying on of propaganda, or otherwise attempting to influence
legislation, and the Corporation shall not participate in, or intervene in (including the
publishing or distributing of statements) any political campaign of or in opposition to any
candidate for public office.

ARTICLE 3: DEDICATION OF ASSETS

The properties and assets of this Corporation are irrevocably dedicated to public
benefit and/or charitable purposes. No part of the net earnings, properties, or assets of
this Corporation, on dissolution or otherwise, shall inure to the benefit of any private
person or individual, or any Director or Officer of this Corporation. On liquidation or
dissolution, all properties and assets remaining after payment, or provision for payment,
of all debts and liabilities of this Corporation shall be distributed to a nonprofit fund,
foundation, or corporation which is organized and operated exclusively for charitable



purposes and which has established its exempt status under Internal Revenue Code

§501(c)(3). ~

ARTICLE 4: NO MEMBERS

: This Corporation shall have no members within the meaning of the California
Nonprofit Public Benefit Corporation Law. All rights which would otherwise by law vest
in the members shall vest in the Board.

ARTICLE 5: DIRECTORS

Section 5.1 Powers

(a) General Corporate Powers. The business and affairs of the Corporation shall
be managed, and all corporate powers shall be exercised, by or under the direction of
the Board of Directors.

(b) Specific Powers. Without prejudice to their general powers, the Directors shall
have the power to:

(i) elect énd remove the Officers of the Corporation; prescribe any
powers and duties for them that are consistent with the law, with the Articles of
Incorporation, and with these Bylaws,; and fix their compensation, if any.

(ii) Change the principal executive office or the principal business office in
the State of California from one location to another; cause the Corporation to be
-qualified to do business in any other state, territory, dependency, or country, and
conduct business within or outside the State of California; and designate any place
within the State of California for the holding of any meeting.

: (iii) Borrow money and incur indebtedness on behalf of the Corporation
and cause o be executed and delivered for the Corporation’s purposes, in the

Corporate name, promissory notes, bonds, debentures, deeds of trust, mortgages,
pledges, hypothecations, and other evidences of debt.
(iv) Adopt, make, and use a corporate seal and alter the form of the seal.
Section 5.2 Number of Directors

- The number of Directors shall be not less than three (3) nor more than eleven
{(11), with the exact authorized number of Directors to be determined by the Board from

time to time.
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Section 5.3 Term of Office; Election.

(a) The Directors shall each serve until the later of June 30™ of the final year of their term,
or the date his or her successor is elected. A term may not exceed four (4) years. A
Director may choose and be elected to serve another term and may not serve more
than two consecutive terms.

(b) Directors shall be elected by a majority vote of the Directors at a Board meeting,
including the vote(s) of any Director whose term of office expires with that meeting.

(c) The Chairperson of the Board shall be selected by a majority vote of the
Directors at the last meeting of the fiscal year. The Chairperson shall serve a four
(4) year term and may only serve one term.

(d) A vacancy on the Board shall occur in the event of (i) the death, resignation
or removal of any Director; (ii) the declaration by resolution of the Board of Directors of
a vacancy in the office of a director who has been convicted of a felony, deciared of
unsound mind by a court order, or found by final order or judgment of any court of
competent jurisdiction to have breached a duty under the California Nonprofit Public
Benefit Corporation Law; (iii) the failure of the Board of Directors, at any meeting at
which any Director is to be elected, to elect the number of Directors required to be
elected at such meeting; or (iv) the increase in the number of Directors. Vacancies on
the Board of Directors may be filled by approval of the Board of Directors or, if the
number of Directors is less than a quorum, by (i) the unanimous consent of the
Directors then in office, {b) the affirmative vote of the majority of Directors then in office
at a meeting held according to notice in compliance with the provisions of the Ralph M.
Brown Act, or (c) a sole remaining Director.

(e) Except as designated below, any Director may resign by giving written notice
to the Chairperson of the Board, to the Secretary, or to the Board of Directors. The -
resignation shall be effective when notice is given unless the notice specifies a later
time for the resignation to become effective. Except on notice to the California Attorney
General, no Director may resign if the Corporation would be left without a duly elected
Director. - ' ' ' ' ‘ ' ‘

(H Any Director may be removed, with or without cause, by a vote of the
majority of the entire Board of Directors at a special meeting called for that purpose, or
at a regular meeting, provided that notice of the meeting and of the removal questions
are given in compliance with the provisions of the Ralph M. Brown Act.

Section 5.4 Compensation of Directors
Directors shall serve without compensation except that they shall be allowed

reasonable advancement or reimbursement of actual reasonable expenses incurred in
carrying out his or her duties. Directors shall not otherwise be compensated. ‘
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Section 5.5 Restriction on Employee Directors

No current employees of the Corporation may serve on the Board of Directors.
The Board of Directors may adopt other policies circumscribing potential conflicts of
interest. S S ' ' '

Section 5.6 Non-Liability of Directors

No Director shall be personally liable for the debts, liabilities or other obligations
of this Corporation.

Section 5.7 Contracts with Non-Director Designated Employees

This Corporation shall not enter into a contract or transaction in which a non-
Director designated employee directly or indirectly has a material financial interest
unless all of the requirements of the Corporation’s Conflict of Interest Policy have been

fulfilled.
Section 5.8 Compliance with Laws Governing Student Records

This Corporation and the Board of Directors shall comply with all applicable
provisions of the Family Education Rights Privacy Act (“FERPA”).

Section 5.9 Non-Discrimination

This Corporation shall not discriminate on the basis of race, religion, national
origin, gender, age or sexual orientation in hiring, firing or admissions.

ARTICLE 6: CALIFORNIA CHARTER SCHOOL RELATED MEETINGS

Section 6.1 Place of Meetings

Meetings shall be conducted at the principal office of the Corporation. The Board
of Directors may also designate that a meeting be held at any place within California
that has been identified notice in compliance with the provisions of the Ralph M. Brown

Act.
Section 6.2 Meetings

All meetings of the Board of Directors shall be called, noticed and held in
compliance with the provisions of the Ralph M. Brown Act. The Board of Directors shall
meet at least four (4) times a year for the purpose of organization, appointment of
officers, and the transaction of such other business as may properly be brought before
the meeting. Meetings shall be held at a time, date and place as may be specified and
noticed by the Board of Directors.

25



Section 8.3 Regular Meetings

Regular meetings of the Board of Directors shall be held at such times and
places as may from time to time be fixed by the Board of Directors. At least seventy-
two (72) hours before a regular meeting, the Board of Directors, or its designee, shall
post an agenda containing a brief descnptlon of each item of bussness to be transacted
or discussed at the meeting.

Section 6.4 Special Meetings

(a) Special meetings of the Board of Directors for any purpose may be called at
any time by the Chairperson of the Board, the CEO, or any two (2) Directors. The party
calling a special meeting shall determine the place, date and time. In accordance with
the Ralph M. Brown Act, special meetings may be held only after twenty-four (24) hours
notice is given to each Director and to the public through the posting of an agenda
containing a description of the general nature of the business proposed. Pursuant to the
Ralph M. Brown Act, the Board of Directors shall adhere to the following notice
requirements for special meetings:

{b) Any such notice shall be addressed or delivered to each Director at the
Director's address as it is shown on the records of the Corporation, or as may have
been given to the Corporation by the Director for purposes of notice, or, if an address is
not shown on the Corporation’s records or is not readily ascertainable, at the place at
which the meetings of the Directors is regularly held.

(c) Notice by mail or email shall be deemed received at the time a properly
addressed written notice is deposited in the United States mail, postage prepaid. Any
other written notice shall be deemed received at the time it is personally delivered to the
recipient or is delivered to a common carrier for fransmission, or is actually transmitted
by the person giving the notice by electronic means to the recipient. Oral notice shall be
deemed received at the time it is communicated, in person or by telephone or wireless,
to the recipient whom the person giving the not:ce has reason to belleve will promptly
communicate it to the receiver.

(d) The notice of special meeting shall state the time of the meeting, and the
place if the place is other than the principal office of the Corporation, and the general
nature of the business proposed to be transacted at the meeting. No business, other
than the business the general nature of which was set forth in the notice, may be
transacted at a special meeting.

Section 6.5 Quorum

During open session, a majority of the directors then in office shall constitute a
quorum. For purposes of closed session, a majority of the directors then in office and
eligible to vote on the closed session item shall constitute a quorum. All acts or
decisions of the Board of Directors shall be by majority vote based upon the presence of
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a quorum. Should there be fewer than a majority of Directors present at any meeting,
the meeting shall be adjourned. Directors may not vote by proxy.

Section 6.6 Telephone Conference Meetings

Members of the Board of Directors may participate in teleconference meetings so
long as all of the following requirements in the Ralph M. Brown Act are followed:

(2) Ata minimum, a quorum of the members of the Board of Directors shall
participate in the teleconference meeting from locations within the boundaries of the
school districts in which the Corporation’s schools operate;

(b) All votes taken during a teleconference meeting shall be by roll call;

(c) Ifthe Board of Directors elects to use teleconferencing, it shall post agendas
at all teleconference locations with each teleconference location being identified in the

notice and agenda of the meeting;

(d) All locations where a member of the Board of Directors participates in a
meeting via teleconference must be fully accessible to members of the public and shall

be listed on the agenda;

(&) Members of the public must be able to hear what is said during the meeting
and shall be provided with an opportunity to address the Board of Directors directly at
each teleconference locations; and

(f) The agenda shall indicate that members of the public attending a meeting
conducted via teleconference need not give their name when entering the conference

call.: : :

Section 6.7 Adjournment

- A majority of the Directors present, whether or not constituting a quorum, may
adjourn any meeting to another time and place. Notice of the time and place of holding
an adjourned meeting need not be given, unless the meeting is adjourned for more than
twenty-four (24) hours, in which case notice of such adjournment to another time or
place shall be given, prior to the time schedule for the continuation of the meeting, to
the Directors who were not present at the time of the adjournment, and to the public in
the manner prescribed by the provisions of the Ralph M. Brown Act.
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ARTICLE 7: NON-CALIFORNIA CHARTER SCHOOL RELATED MEETINGS

Section 7.1 Place of Board of Directors Meetings

Meetings shall be held at the principal office of the corporation. The Board of
Directors may designate that a meeting be held at any place within or outside of
California that has been designated by resolution of the Board of Directors or in the notice
of the meeting.

Section 7.2 Meetings by Telephone or Other Telecommunications Equipment

Any Board of Directors meeting may be held by conference telephone, video
screen communication, or other communications equipment. Participation in a meeting
under this Section shall constitute presence in person at the meefing if all of the
following apply:

(a) Each member participating in the meeting can communicate concurrently
with all other members.

{b) Each member is provided the means of participating in all matters before
the Board, including the capacity to propose or to interpose an objection to, a specific
action to be taken by the corporation.

(¢) The Board of Directors has adopted and implemented a means of
verifying both of the following:

(i) A person communicating by telephone, video screen, or other
communications equipment is a director entitled to participate in the Board of Directors
meeting;

(i) All statements, questions, actions or votes were made by that
director and not by another person not permitted to participate as a director.

Section 7.3 Regular Meetings

Regular meetings of the Board of Directors shall be held at such times and
places as may from time to time be fixed by the Board of Directors. The Board of
Directors shall hold regular and special meetings for purposes of organization and
transaction of other business. Notice of this meeting is not required if conducted
pursuant to these bylaws.

Section 7.4 Authority to Call Special Meetings
Special meeting of the Board of Directors for any purpose may be called at any
time by the Chairman of the Board, if any, the CEO or the Secretary, but may only be

conducted if two-thirds of the Board of Directors vote that a situation warranting a special
meeting exists.
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Section 7.5 Notice of Meetings

Regular meetings of the Board may be held without notice if conducted pursuant
to these Bylaws. Special meetings of the Board shall be held upon four {(4) days written
notice by first-class mail or forty-eight (48) hours notice delivered personally or by
telephone, electronic mail, facsimile, or telegraph. if sent by mail or telegraph, the notice
shall be deemed to be delivered on its deposit in the mails or on its delivery to the
telegraph company. Such notices shall be addressed to each director at his or her
address as shown on the books of the Corporation. Notice of time and place of holding
an adjourned meeting need not be given to absent directors if the time and place of the
adjourned meeting are fixed at the meeting adjourned and if such adjourned meeting is
held no more than twenty-four (24) hours from the time of the original meeting. Notice
shall be given of any adjourned regular or special meeting to directors absent from the
original meeting if the adjourned meeting is held more than twenty-four (24) hours from
the time of the original meeting. The notice shall state the time of the meeting and the
place, if the place is other than the corparation’s principal office and the business to be
transacted at the meeting.

Section 7.6 Waiver of Notice and Consent to Hold Meetings

The fransactions of any meeting of the Board, however called and noticed or
wherever held, are as valid as though the meeting had been duly held after proper call
and notice, provided a quorum, as hereinafter defined, is present and provided that
either before or after the meeting each director not present sighs a waiver of notice, a
consent to holding the meeting, or an approval of the minutes thereof. All such waivers,
consents, or approvals shall be filed with corporate records or made a part of the
minutes of the meeting.

‘Section 7.7 Action Without Meeting

Any action that the Board is required or permitted to take may be taken without a
meeting if all Board members consent in writing to the action; provided, however, that
the consent of any director who has a material financial interest in a fransaction to which
the Corporation is a party and who is an “interested director” as defined in Corporations
Code section 5233 shall not be required for approval of that transaction. Such action by
written consent shall have the same force and effect as any other validly approved
action of the Board. All such consents shall be filed with the minutes of the proceedings

of the Board.

~ ARTICLE 8: COMMITTEES
Section 8.1 Committees of Directors

The Board of Directors may, by resolution adopted by a majority of the Directors
then in office, designate one or more committees consisting of at least two (2) or more
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Directors to serve at the pleasure of the Board. Meetings of committees pursuant to
Article 6 of these bylaws shall comply with the provisions of the Ralph M. Brown Act,
including those provisions concerning advisory committees as set forth therein.
Minutes of each such meeting shall be kept and filed with the corporate records. Any
committee, to the extent provided in the resolution of the Board, shall have all or a
portion of the authority of the Board, except that no committee, regardless of the Board
“resolution, may: ' ' ' - - '

(a) Take any final action on any matter that under the California Nonprofit Public
Benefit Law also requires approval of the members or approval by a majority of the
members;

(b) Fill vacancies on the Board of Directors or on any committee;
(c) Amend or repeal the Articles of Incorporation or Bylaws or adopt new Bylaws;

(d) Amend or repeal any resolution of the Board that by its express terms is not
so amendable or subject to repeal;

(e) Designate any other committee of the Board or appoint the members of any
committee;

() Approve any transaction (i) to which the Corporation is a party and as to which
one or more Directors has a material financial interest, or (ii) between the Corporation
and one or more of its Directors or between the Corporation and any corporation or firm
in which one or more of its Directors has a material financial interest.

Section 8.2 Executive Committee

The Board may appoint two (2) or more Directors and the Chairperson to serve
as the Executive Committee of the Board. The Chairperson shall serve as chairperson
of the Executive Committee. The Executive Committee, unless limited by a resolution of
the Board, shall have and may exercise all the authority of the Board in the :
management of the business and affairs of the Corporation between meetings of the
Board.

Section 8.3 Compensation Committee and Compensation Review

At any time this Corporation compensates its CEO or CFO, the Corporation shall
have a Compensation Committee consisting of at least three (3) Directors and
exclusively of Directors. The Compensation Committee shall review the compensation
of the CEQ and CFO, as well as of such other Officers of the Corporation as the
Compensation Committee determines appropriate. This review shall occur when such
officer is hired, when the term of employment of such officer is renewed or extended,
and when the compensation of such officer is modified, unless the modification applies
to substantially all of the employees of this corporation. Based on
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its review, the Compensation Commitiee shall recommend just and reasonable
compensation amounts to the Board. At the request of the CEO or the Board, the
Compensation Committee shall review any issue involving staff compensation and
benefits, including but not limited to housing, health, and retirement plans.

Section 8.4 Audit Committee

At all times that this Corporation is required by applicable law to have an
independent audit, or at any time the Corporation voluntarily chooses to do so, the
Corporation shall have an Audit Committee consisting of at least three (3) Directors and
may include nonvoting advisors. The Audit Committee shall perform the duties and
adhere to the guidelines set forth from time to time by the Board. These duties include,
but are not limited to: (i) assisting the Board in choosing an independent auditor and
recommending termination of the auditor, if necessary, (ii) negotiating the auditor’s
compensation, (iii) conferring with the auditor regarding the Corporation’s financial
affairs, and (iv) reviewing and accepting or rejecting the audit. Members of the Audit
Committee shall not receive compensation for their service on the Audit Committee. If
the Corporation has a Finance Committee, a majority of the members of the Audit
Committee may not concurrently serve as members of the Finance Committee, and the
Chaiir of the Audit Committee may not serve on the Finance Committee.

Section 8.5 Advisory Committees

The Board may establish one or more Advisory Committees to the Board. The
members of any Advisory Committee may consist of Directors or nondirectors. Advisory
committees may not exercise the authority of the Board to make decisions on behalf of
the corporation, but shall be limited to making recommendations to the Board or the
Board’s authorized representatives and to implementing Board decisions and policies.
Advisory Committees shall be subject to the supervision and control of the Board.

Section 8.6 Meeting and Action of Committees

- The Board of Directors may adopt rules for any committee not inconsistent with
the provisions of these Bylaws.

ARTICLE 9: OFFICERS

Section 9.1 Officers

The Corporation shall have the following Officers: Chief Executive Officer {CEQ),
Secretary, Chief Financial Officer (CFO), and any Officers as the Board may designate.
Officers need not be Directors. One person may hold two or more offices, except those
of CEO and Secretary, and CEO and CFO.
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Section 9.2 Election of Officers

The officers of the corporation shall be chosen by the Board of Directors, and
each shall serve at the pleasure of the Board.

Section 9.3 Removal of Officers

The Board of Directors may remove any officer with or without cause. An officer
who was not chose by the Board of Directors may be removed by any other officer on
whom the Board of Directors confers the powers of removal.

Section 9.4 Resignation of Officers

Any Officer may resign at any time by giving written notice to the Board of
Directors, the CEQ, or the Secretary of the Corporation. Any resignation shall take
effect at the date of receipt of that notice or at any later time specified in that notice.
Unless otherwise specified in that notice, the acceptance of the resignation shall not be
necessary to make it effective. Any resignation shall be without prejudice to the rights, if
any, of the Corporation under any contract to which the Officer is a party.

Section 9.5 Vacancies in Office

A vacancy in any Office because of death, resignation, removal, disqualification,
or any other cause shall be filled only in the manner prescribed in these Bylaws for
regular appointments to that Office.

Section 9.6 Responsibilities of Officers

(a) Chief Executive Officer (CEO). The CEQ has shall be the general manager
of the Corporation and shall supervise, direct and control the Corporation’s activities,
affairs, and officers. The CEO shall be responsible to the Board of Directors, shall see
that the Board is advised on all significant matters of the Corporation’s business, and
shall see that all orders and resolutions of the Board are carried into effect. The CEO
shall perform other duties as may be prescribed by the Board of Directors or the
Bylaws.

(b) Secretary. The Secretary shall keep or cause to be kept, at the Corporation’s
principal office or such other place as the Board of Directors may direct, a book of
minutes of all meetings, proceedings and actions of Directors and committees of
Directors. The minutes of meetings shall include the time and place that the meeting
was held; whether the meeting was annual, regular, or special, and if special, how
authorized; the notice given; and the names of those Directors present at such
meetings. The Secretary shall keep or cause to be kept a copy of the Articles of
Incorporation and Bylaws, as amended to date. The Secretary shall give, or cause to
be given, notice of all meetings of the Board of Directors required by the Bylaws to be
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given. The Secretary shall have such other powers and perform such other duties as
may be prescribed by the Board of Directors or the Bylaws.

(c) Chief Financial Officer (CFO). The CFO shall keep and maintain, or cause to
be kept and maintained, adequate and correct books and records of accounts of the
properties and business transactions of the Corporation. The books of account shall be
open to inspection by any Director at all reasonable times. The CFO shall depositall
money and other valuables in the name and to the credit of the Corporation with such
depositors as may he designated by the Board of Directors; shall disburse funds of the
Corporation as may be ordered by the Board of Directors; shall render to the CEO and
Directors, whenever they request it, an account of all financial transactions and of the
financial condition of the Corporation; and shall have other powers and perform such
other duties as may be prescribed by the Board of Directors or the Bylaws. If required
by the Board of Directors, the CFO shall give the Corporation a bond in the amount and
with the surety specified by the Board for the faithful performance of the duties of his or
her office and for restoration to the Corporation of all its books, papers, vouchers,
money, and other property of every kind in his or her possession or under his or her
control on his or her death, resignation, retirement, or removal from office.

ARTICLE 10: RECORDS AND REPORTS
Section 10.1 Maintenance of Articles and Bylaws

The Corporation shall keep at its principal executive office the original or a copy
of its Articles and Bylaws as amended to date.

Section 10.2 Maintenance of Other Corporate Records

The accounting books, records, and minutes of the proceedings of the Board of
Directors and any committee(s) of the Board of Directors shall be kept at such place or
places designated by the Board of Directors, or, in the absence of such designation, at
the principal executive office of the Corporation. The minutes shall be kept in written or
typed form, and the accounting books and records shall be kept in either written or
typed form or in any other form capable of being converted into written, typed, or printed

form.

Section 10.3 Inspection by Directors

Every Director shall have the absolute right at any reasonable time to inspect all
books, records, and documents of every kind and the physical properties of the
Corporation and each of its subsidiary corporations. This inspection by a Director may
be made in person or by an agent or attorney, and the right of inspection includes the
right to copy and make extracts of documents. This right of inspection may be limited
by FERPA or other such similar laws.
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Section 10.4 Annual Report

Within 120 days after the end of the Corporation’s fiscal year, the CEO shall
furnish or cause to be furnished a written report to all Directors containing the following
information: ' '

(a) The assets and liabilities, including the trust funds, of the Corporation as of
the end of the fiscal year;

(b) The principal changes in assets and liabilities, including trust funds, during the
fiscal year;

(c) The revenue or receipts of the Corporation, both unrestricted and restricted
for particular purposes, for the fiscal year,

(d) The expenses or disbursements of the Corporation, for both general and
restricted purposes, during the fiscal year;

(e) Any transaction during the previous fiscal year involving more than $50,000 in
which the Corporation (or its parent or subsidiaries, if any) was a party and in which any
Director or Officer of the Corporation has a direct or indirect financial interest, or any of
a number of such transactions in which the same person had a direct or indirect
financial interest and which transactions in the aggregate involved more than $50,000;
and

(f) Any other information required under these Bylaws.

The report shall be accompanied by any report of independent accountants or, if there
is no such report, by the cettificate of an authorized officer of this Corporation that such
statements were prepared without an audit from the books and records of this
Corporation.

Section 10.5 Financial Audit

The Corporation shall obtain a financial audit for any tax year in which it receives
or accrues gross revenue of $2 million or more, excluding grant or contract income from
any governmental entity for which the governmental entity requires an accounting. Any
audited financial statements obtained by the Corporation, whether or not required by
law, shall be made available for inspection by the Attorney General and by the general
public within 9 months after the close of the fiscal year to which the statements relate.
For 3 years, such statements (a) shall be available at the Corporation’s principal,
regional, and district offices during regular business hours and (b) shall be made
available either by mailing a copy to any person who so requests in person or in writing,
or by posting them on the Corporation’s website.
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ARTICLE 11: INDEMNIFICATION OF DIRECTORS AND OFFICERS
Section 11.1 Right to Indemnification

To the fullest extent permitted by law, this Corporation shall indemnify any
person who was or is a party, or is threatened {o be made a party, to any action or
proceeding by reason of the fact that such person is or was an Officer, Director, or -
agent of this Corporation, or is or was serving at the request of this Corporation as a
Director, Officer, employee, or agent of another foreign or domestic corporation,
parthership, joint venture, or other enterprise, against expenses, judgments, fines,
settlements, and other amounts actually and reasonably incurred in connection with
such proceeding, to the fullest extent permitted under the California Nonprofit
Corporation Law.

In determining whether indemnification is available to the Director, Officer, or
agent of this Corporation under California law, the determination as to whether the
applicable standard of conduct set forth in Corporations Code §5238 has been met shall
be made by a majority vote of a quorum of Directors who are not parties to the
proceeding. If the number of Directors who are not patties to the proceeding is less than
two-thirds of the total number of Directors seated at the time the determination is o be
made, the determination as to whether the applicable standard of conduct has been met
shall be made by the court in which the proceeding is or was pending.

The indemnification provided herein shall not be deemed exclusive of any other
rights to which those indemnified may be entitled, and shall continue as to a person who
has ceased to be an agent and shall inure to the benefit of the heirs, executors, and
administrators of such a person.

- Section 11.2 Insurance

This Corporation shall have the power and shall use its best efforts to purchase
and maintain insurance on behalf of any Director, Officer, or agent of the Corporation,
against any liability asserted against or incurred by the Director, Officer, or agent in any
such capacity or arising out of the Director’s, Officer's, or agent’s status as such.

ARTICLE 12: CONTRACTS AND LOANS WITH DIRECTORS AND
OFFICERS

Section 12.1 Contracts with Directors and Officers

(a) No Director or Officer of this Corporation, nor any other corporation, firm,
association, or other entity in which one or more of this Corporation’s Directors or
Officers are directors or have a material financial interest, shall be interested, directly or
indirectly, in any contract or other transaction with this Corporation, unless (i} the
material facts regarding such Director’s or Officer’s financial interest in such contract or
transaction and/or regarding such common directorship, officership, or financial interest
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are fully disclosed in good faith and are noted in the minutes, or are known to all
members of the Board prior to consideration by the Board of such contract or
transaction; (ii) such contract or transaction is authorized in good faith by a majority of
the Board by a vote sufficient for that purpose without counting the vote or votes of such
interested Director(s); (iii) prior to authorizing or approving the transaction, the Board
considers and in good faith determines after reasonable investigation under the
circumstances that the Corporation could not obtain a more advantageous arrangement
with reasonable effort under the circumstances; and (iv) this Corporation enters into the
transaction for its own benefit, and the transaction is fair and reasonable to this
Corporation at the time the transaction is entered into.

(b) The provisions of this Section do not apply to a transaction which is part of an
educational or charitable program of the Corporation if it: (i} is approved or authorized
by the Corporation in good faith and without unjustified favoritism; and (ji) results in a
benefit to one or more Directors or Officers or their families because they are in the
class of persons intended to be benefited by the ed ucatlonal or charitable program of
this Corporation.

Section 12.2 Loans to Directors and Officers

The Corporation shall not make any loan of money or property to or guarantee
the obligation of any Director or Officer, unless approved by the Attorney General of the
State of California; provided, however, that the Corporation may advance money to a
Director or Officer of the Corporation for expenses reasonably anticipated to be incurred
in the performance of the duties of such Director or Officer, provided that in the absence

of such advance such Director or Officer would be entitled to be reimbursed for such
expenses by the Corporation.

ARTICLE 13: FISCAL YEAR

The fiscal year of the Corporation shall end on June 30.

ARTICLE 14: AMENDMENTS

These Bylaws may be adopted, amended, or repealed by a majority vote of the
entire Board of Directors.

ARTICLE 15: CONSTRUCTION AND DEFINITIONS
Section 15.1 Construction and Definitions
Unless the context requires otherwise, the general provisions, rules of

construction, and definitions in the California Nonprofit Corporation Law shall govern the
construction of these Bylaws. Without limiting the generality of the above, the masculine

36



o

gender includes the feminine and neuter, the singular number includes the plural, and
the plural number includes the singular.

Section 15.2 Electronic Transmission

Subject to any guidelines and procedures that the Board of Directors may adopt
from time to time, the terms “written”, and “in writing” as used in these Bylaws include
any form of recorded message in the English language capable of comprehension by
ordinary visual means and may include electronic transmissions, such as facsimile or
email, provided (i) for electronic transmissions from the Corporation, the Corporation
has obtained an unrevoked written consent from the recipient to the use of such means
of communication; (ii) for electronic transmissions to the Corporation, the Corporation
has in effect reasonable measures to verify that the sender is the individual purporting
to have sent such transmission; and (iii) the transmission creates a record that can be
retained, retrieved, reviewed, and rendered into clearly legible tangible form.
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CERTIFICATE OF SECRETARY

I, the undersigned, the duly elected Secretary of Aspire Public Schools, a
California nonprofit public benefit corporation, do hereby certify:

That the foregoing Amended and Restated Bylaws consisting of sixteen (16)
pages were adopted as the Bylaws of the Corporation by the Directors of the
Corporation on February 25, 2016, and the same do now constitute the Bylaws of said

Corporation.

IN WITNESS WHEREOF, | have hereunto subscribed my name this on February 25,

2018, )
e e 6/1&0{(/

y: Emmile Brack
Its: Corporate Secretary
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CONFLICT OF INTEREST CODE FOR THE
ASPIRE PUBLIC SCHOOLS

The Political Reform Act (Government Code Section 81000, et seq.) requires state and local
government agencies to adopt and promulgate conflict of interest codes. The Fair Political
Practices Commission has adopted a regulation (2 California Code of Regulations Section
18730) that contains the terms of a standard conflict of interest code, which can be incorporated
by reference in an agency’s code. After public notice and hearing, the standard code may be
amended by the Fair Political Practices Commission to conform to amendments in the Political
Reform Act. Therefore, the terms of 2 California Code of Regulations Section 18730 and any
amendments to it duly adopted by the Fair Political Practices Commission are hereby
incorporated by reference. This regulation and the attached Appendices, designating positions
and establishing disclosure categories, shall constitute the conflict of interest code of the Aspire
Public Schools(“Aspire”).

Members of the Board and the Chief Executive Officer must file their statements of
economic interests electronically with the Fair Political Practices Commission. All other
individuals holding designated positions must file their statements with Aspire. All statements
must be made available for public inspection and reproduction under Government Code Section

81008.
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CONFLICT OF INTEREST CODE FOR THE
ASPIRE PUBLIC SCHOOLS
APPENDIX A
DESIGNATED POSITIONS
Designated Positions Disclosure Cateqories

Members of the Governing Board
Chief Executive Officer

Chief Operating Officer
General Counsel

Chief of Staff

Chief People Officer

Chief Schools Officer

Chief Academic Officer

Area Superintendent

Associate Superintendent
Director of Finance

Director of Facilities

Vice President — People

Vice President — Education
Vice President — Advancement
Director of Employee Relations
Director of Technology Operations
Senior Director Data & Systems
Director of Operations

Senior Director of Special Education
Director of Student Services
Financial Analyst

Finance Manager

Principals

Consultants/New Positions
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*Consultants/new positions shall be included in the list of designated positions and shall disclose
pursuant to the broadest disclosure requirements in this conflict of interest code subject to the
following limitation:

The Chief Executive Officer may determine in writing that a particular consultant/new position,
although a “designated position,” is hired to perform a range of duties that are limited in scope and
thus is not required to fully comply with the disclosure requirements described in this section. Such
written determination shall include a description of the consultant’s or new position’s duties and,
based upon that description, a statement of the extent of disclosure requirements. The Chief
Executive Officer’s determination is a public record and shall be retained for public inspection in
the same manner and location as this conflict of interest code.

Page | 2 Revised 1/2018



CONFLICT OF INTEREST CODE FOR THE
ASPIRE PUBLIC SCHOOLS

The following positions are NOT covered by the code because they must file under Government Code Section
87200 and, therefore, are listed for informational purposes only:

e Chief Financial Officer
e Controller

An individual holding one of the above listed positions may contact the Fair Political Practices
Commission for assistance or written advice regarding their filing obligations if they believe that their
position has been incorrectly categorized. The Fair Political Practices Commission makes the final
determination whether a position is covered by Government Code Section 87200.
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CONFLICT OF INTEREST CODE FOR THE
ASPIRE PUBLIC SCHOOLS
APPENDIX B
DISCLOSURE CATEGORIES

Category 1: Interests in real property of the type and legal designation that can be utilized for
public school use within the jurisdiction or located within two miles of an existing school.

Category 2: Investments and business positions in business entities and income (including receipt
of gifts, loans, and travel payments) from sources that are engaged in the performance of work,
training, consulting or services, or sources that manufacture or sell supplies, instructional materials,
machinery, equipment or vehicles, of the type utilized by Aspire Public Schools.

Category 3: Investments and business positions in business entities and income (including receipt
of gifts, loans, and travel payments) from sources that are engaged in the performance of work,
training, consulting or services, or sources that manufacture or sell supplies, instructional materials,
machinery, equipment or vehicles, of the type utilized by the designated position’s department. For
the purposes of this category, the term department refers to the specific area of responsibility for the
following positions: Area Superintendent, Associate Superintendent, Director of Employee
Relations, Director of Technology Operations, Senior Director of Special Education, Director of
Student Services and Finance Manager. For the purposes of this category, a Principal’s department
is his or her entire school.
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Appendix XIII:
Aspire Public Schools’ Uniform Complaint Procedures



UNIFORM COMPLAINT PoLIcYy

The Board of Directors of Aspire Public Schools (“Aspire”) recognizes that Aspire is responsible for
complying with applicable state and federal laws and regulations governing educational programs. We
have established Uniform Complaint Procedures (UCP) to address allegations of unlawful discrimination,
harassment, intimidation, and bullying, and complaints alleging violation of state or federal laws
governing educational programs, the charging of unlawful pupil fees and the non-compliance of our Local
Control and Accountability Plan (LCAP). The UCP shall be used for any program or activity conducted by
Aspire, which is funded directly by, or that receives or benefits from any state financial assistance.

This section contains rules and instructions about the filing, investigation and resolution of a UCP
complaint.

A UCP complaint is a written and signed statement by a complainant alleging a violation of federal or
state laws or regulations, which may include an allegation of unlawful discrimination, harassment,
intimidation, bullying or charging pupil fees for participation in an educational activity or non-compliance
with the requirements of our LCAP. A complainant is any individual, including a person's duly authorized
representative or an interested third party, public agency, or organization who files a written complaint
alleging any of the above listed UCP complaint reasons. If the complainant is unable to put the complaint
in writing, due to a disability or illiteracy, we shall assist the complainant in the filing of the complaint.

Aspire shall follow UCP for all allegations of unlawful discrimination, harassment, intimidation or
bullying against any protected group as identified in Education Code section 200 and 220 and
Government Code section 11135. This includes any actual or perceived characteristics as set forth in Penal
Code section 422.55 or on the basis or a person’s association with a person or group with one or more of
these actual or perceived characteristics. This list may be updated as required by law.

The UCP shall also be used when addressing complaints alleging failure to comply with state and/or
federal laws in: After School Education and Safety, Child Nutrition, Consolidated Categorical Aid, Course
Periods without Educational Content, Education of Pupils in Foster Care and Pupils who are Homeless,
Every Student Succeeds Act / No Child Left Behind, Local Control Accountability Plans (LCAP), Migrant
Education, Pupil Fees!2, Reasonable Accommodations to a Lactating Pupil, School Safety Plans and
Special Education. This list may be updated as required by law.

Complaints other than issues relating to pupil fees must be filed in writing with the following designated
to receive complaints:
Uniform Complaint Officer
c/o Regional Manager of Student Services
Insert Regional Office Address here
Insert Regional Office Phone and Fax Number here

Any pupil fees complaint should be filed with the principal of a school.

t A pupil fee includes, but is not limited to, all of the following:
1. Afee charged to a pupil as a condition for registering for school or classes, or as a condition for participation in a class or
an extracurricular activity, regardless of whether the class or activity is elective or compulsory, or is for credit.
2. A security deposit, or other payment, that a pupil is required to make to obtain a lock, locker, book, class apparatus,
musical instrument, clothes, or other materials or equipment.
3. A purchase that a pupil is required to make to obtain materials, supplies, equipment, or clothes associated with an
educational activity.
2 A pupil fee complaint shall be filed no later than one year from the date the alleged violation occurred.



ASSURANCES

The Board acknowledges and respects every individual’s right to privacy. Discrimination complaints shall
be investigated in a manner that protects the confidentiality of the parties and the facts. This includes
keeping the identity of the complainant confidential except to the extent necessary to carry out the
investigation or proceedings, as determined by the CEO or CEO’s designee on a case-by-case basis.

A pupil fees or LCAP complaint may be filed anonymously if the complainant provides evidence or
information leading to evidence to support the complaint.

The CEO or CEO’s designee shall ensure that employees designated to investigate complaints are
knowledgeable about the laws and programs for which they are responsible. Such employees may have
access to legal counsel as determined by the CEO or CEO’s designee.

The Board prohibits retaliation in any form for participating in complaint procedures, including but not
limited to the filing of a complaint or the reporting of instances of discrimination. Such participation shall
not in any way affect the status, grades or work assignments of those involved.

The Board recognizes that a neutral mediator can often suggest a compromise that is agreeable to all
parties in a dispute. In accordance with uniform complaint procedures, whenever all parties to a
complaint agree to try to resolve their problem through mediation, the CEO or CEO’s designee shall
initiate mediation. The CEO or CEO’s designee shall ensure that mediation results are consistent with
state and federal laws and regulations.

This policy shall be disseminated annually to students, employees, parents or guardians of its students,
school and district advisory committees, and other interested parties.

Aspire designates its General Counsel as the compliance officer. The compliance officer shall receive and
investigate complaints and ensure compliance with the law. A designee appointed by General Counsel
may conduct the investigation.

INITIATION OF COMPLAINT

A complaint shall be presented in writing by way of an Aspire Uniform Complaint Investigation document
and the complaint must be initiated no later than six (6) months from the date when the alleged
discrimination occurred or when the complainant first obtained knowledge of the facts of the alleged
discrimination, unless the CEO or CEO’s designee grants an extension of time.

Within five (5) days of receiving the complaint, the compliance officer or designee shall informally discuss
with the complainant the possibility of using non-binding mediation, and if the informal mediation does
not resolve the problem within the parameters of the law, the compliance officer or designee shall proceed
with his or her investigation of the complaint.

INVESTIGATION OF COMPLAINT

The compliance officer or designee shall hold an investigative meeting within ten (10) days of receiving
the complaint or an unsuccessful attempt to informally mediate the complaint. The investigative meeting
shall provide an opportunity for the complainant and/or his or her representative to repeat the complaint
orally. The complainant and/or his or her representative shall have an opportunity to present
information relevant to the complaint. Parties to the complaint may discuss the complaint and question
each other or each other’s witnesses.

RESPONSE/RESOLUTION

An investigation shall be completed, resolved and decision rendered within sixty (60) days after receiving
a request for direct intervention or an appeal request, unless the complainant agrees in writing to an
extension of time. The complaint officer or designee shall prepare and send to the complainant a written
report of the investigation and decision. The written report shall contain: Findings and disposition of the



complaint; corrective actions (if any); rationale for such disposition; and procedures for initiating an
appeal with Aspire’s Student Services Office. If requested, the Area Superintendent for Student Services
or designee will complete an additional investigation and prepare and send to the complainant a written
report of his or her investigation and decision. The Area Superintendent for Student Services’ written
report shall contain findings and disposition of the complaint; corrective actions (if any); rationale for
such disposition; and procedures for initiating an appeal within fifteen (15) days of receiving the written
report to the California Department of Education (CDE). The appeal to the CDE must include a copy of
the originally filed complaint and a copy of our decision.

MEDIATION

Nothing in this document shall prohibit anyone involved in the complaint from utilizing alternative
methods to resolve the allegations, such as mediation. Nor are we prohibited from resolving complaints
prior to the formal filing of a written complaint. Mediation is a problem solving activity whereby a third
party assists the parties to the dispute in resolving the complaint.

CiviL LAW REMEDIES

Nothing in this policy precludes a complainant from pursuing available civil law remedies outside of
Aspire’s complaint procedures. Such remedies may include mediation centers, public/private interest
attorneys, injunctions, restraining orders, etc. For discrimination complaints in California, however, a
complainant must wait until sixty (60) days has elapsed from the filing of an appeal with the California
Department of Education before pursuing civil law remedies. The moratorium does not apply to
injunctive relief and is applicable only if Aspire has appropriately, and in a timely manner, apprised the
complainant of his or her right to file a complaint.
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PUBLIC SCHOOLS

College for Certain

UNIFORM COMPLAINT PROCEDURES FORM

Last Name First Name

Student Name (if applicable) Grade

Address Apt. #
City State Zip Code
Home Phone Cell Phone Work Phone

Email Address

Date of Alleged Violation School/Office of Alleged Violation

For allegations of noncompliance, please check the program or activity referred to in your complaint, if
applicable:

[IChild Nutrition [ Consolidated Categorical Aid [ Special Education

O Foster/Homeless [ Pupil Fees for Educational Activities O After School Education/Safety
[0 School Safety Plans [ Local Control Accountability Plan [0 Physical Education Minutes

[0 No Child Left Behind [ Every Student Succeeds Act [0 Migrant Education

O Courses without Educational Content/Already Satisfied for Graduation/Postsecondary Education

For complaints of discrimination, harassment, intimidation and/or bullying (employee-to-student,
student-to-student, and third party to student), please check which of the actual or perceived protected
characteristics upon which the alleged conduct was based:

[ Sex [ Sexual Orientation [J Gender [1 Gender Identity [1 Gender Expression [1 Ancestry

[J Ethnic Group Identification [J Race or Ethnicity [J Religion [J Nationality [1 National Origin [ Age
O Color 1 Mental or Physical Disability [] Lactating Student

[J Association with a person or group with one or more of the actual or perceived categories listed above

For complaints of bullying that are not based on the above listed protected
characteristics, and other complaints not listed on this form, please contact your School
Principal, Regional Office or Area Superintendent.

Regional Office Contact Information:

[J Bay Area (EPA, Oakland, Richmond): 510.434.5000

[ Central Valley (Modesto, Sacramento, Stockton): 209.647.3047, ext. 13903
[J Los Angeles: 323.837.9920

If you have contacted your school and Regional Office and still require assistance, referrals or
resources, please contact the Home Office Department of Student Services at 510.434.5000



1. Please give the facts about your complaint. Provide details such as the names of those
involved, dates, whether witnesses were present, etc., that may be helpful to the complaint
investigator.

2. Have you attempted to discuss your complaint with any Aspire Public Schools personnel? If
so, with whom and what was the result?

3. Please provide copies of any written documents that may be relevant or supportive of your
complaint.

I have attached supporting documents. Yes No

Signature

Date

Mail, email or deliver your complaint/documents to your regional office:

Uniform Complaint Officer
c/o Regional Manager of Student Services
Insert Regional Office Address here
Insert Regional Office Phone and Fax Number here



Appendix XIV:
Aspire Public Schools’ Discrimination and Harassment

Policy



r BoOARD OF DIRECTORS: PoLicy NO: 5145
ASPIRE PUBLIC SCHOOLS PAGE: Page 1 of 1

EFFECTIVE: June, 2002

L Students: Discrimination and Harassment REVISED: July, 2009

Discrimination/Harassment Policy

Aspire Public Schools (“Aspire”) shall not discriminate on the basis of the characteristics listed in Education
Code 220 (actual or perceived disability, gender, nationality, race or ethnicity, religion, sexual orientation, or
any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the
Penal Code or association with an individual who has any of the aforementioned characteristics). Aspire’s
programs and activities shall be free from discrimination including harassment with respect to ethnic group,
religion, gender, sexual orientation, color, race, national origin and physical or mental disability.

The Board of Directors (the “Board”) shall ensure equal opportunities for all students in admission and
access to the educational program, guidance and counseling programs, athletic programs, testing procedures,
and other activities. Eligibility for choral and cheerleading groups shall be determined solely on the basis of
objective competencies. School staff and volunteers shall carefully guard against segregation, bias and
stereotyping in instruction, guidance and supervision.

Aspire schools may provide girls and boys with separate shower rooms and sex education classes in order to
protect student modesty. In physical education, when objective standards have an adverse effect on students
because of their gender, race, ethnic group or disability, other standards shall be used to measure achievement
and create comparable educational opportunities.

The Board prohibits intimidation or harassment of any student by any employee, student or other person in
Aspire. Staff shall be alert and immediately responsive to student conduct that may interfere with another
student's ability to participate in or benefit from school services, activities or privileges.

Students who harass or discriminate against other students shall be subject to appropriate counseling and
discipline, up to and including expulsion, An employee who permits or engages in discrimination or
harassment may be subject to disciplinary action, up to and including dismissal.

Any student who feels that he/she is being harassed or discriminated against should immediately contact the
principal or designee. The student and/or parent may file a complaint verbally or in writing under Aspire’s
“Discrimination/Harassment Complaint Procedure.” Upon receipt of a harassment complaint the Chief
Executive Officer or designee will be notified. Complaints of harassment will be investigated immediately
according to the procedures set forth in Aspire’s “Discrimination/Harassment Complaint Procedure.”

Aspire’s “Discrimination/Harassment Policy” and the “Discrimination/Harassment Complaint Procedure”
will be reviewed with students at the beginning of each school year, either in the classroom or in student
assemblies.

At the start of each school year, this policy will be included in each Annual Notification and will be made
available at each school site.



r ADMINISTRATIVE REGULATIONS NO: 5145.7
ASPIRE PUBLIC SCHOOLS PAGE: Page 1 of 2

EFFECTIVE: June, 2002

L Students: Discrimination and Harassment REVISED: July, 2009

Discrimination/Harassment Complaint Procedure

Any parent or student who believes that the student has been subjected to discrimination (including
harassment) based on race, color, national origin, religion, gender, sexual orientation, or physical or mental
disability, in any Aspire Public Schools’ (“Aspire”) program or activity may file a complaint under this
procedure.

Aspire prohibits retaliation in any form for the filing of a complaint, the reporting or instances of
discrimination, or for participation in complaint procedures.

Aspire acknowledges and respects students” and employees’ rights to privacy. Complaints shall be investigated
in a manner that protects these rights. The identity of any complainant shall be kept confidential as
appropriate.

The Chief Executive Officer shall ensure that employees designated to receive and investigate complaints are
knowledgeable about applicable laws and regulations. Such employee may have access to legal counsel as
determined by the Chief Executive Officer or designee.

How to File a Complaint

Aspire schools are committed to providing a safe learning environment for all students. Any student who
believes that he/she has been subjected to discrimination, ot harassment (including bullying, intimidation, or
retaliation) based on race, color, national origin, religion, gender, sexual orientation, or physical or mental
disability in any Aspire program or activity should immediately contact the school principal to file a
complaint. Any patent can contact the school principal to file a discrimination/harassment complaint on
behalf of their child. The following steps will be taken when a complaint is filed:

Procedures
1. The principal or designee shall promptly investigate all complaints of discrimination or harassment in
a confidential, and respectful manner. In doing so, he/she shall talk individually with:
*  The student who is complaining
® The person accused
* Anyone who saw the incident or conduct take place
* Anyone mentioned as having related information

2. The student who is complaining shall have an opportunity to describe the incident, present witnesses
and other evidence, and put his/her complaint in writing.

3. The principal or designee shall discuss the complaint only with the people described above. When
necessary to carry out his/her investigation or for other good reasons that apply to the particular
situation, the principal or designee also may discuss the complaint with the following persons:
® The Chief Executive Officer or designee
* The parent/guardian of the student who complained
*  The parent/guardian of the person accused of the discrimination or harassing conduct
® The school resource officer(s)



* A teacher or staff member whose knowledge of the students involved may help in determining
who is telling the truth

*  Child protective agencies responsible for investigating child abuse reports

*  Legal counsel for Aspire

When the parent or student who complained and the person accused so agree, the principal or
designee may arrange for them to resolve the complaint informally with the help of a counselor,
teacher, administrator or trained mediator. The student who complained shall never be asked to
work out the problem directly with the accused person unless such help is provided.

In reaching a decision about the complaint, the principal or designee may take into account:
* Statements made by the persons identified above

®  The details and consistency of each person's account

* Hvidence of how the complaining student reacted to the incident

* Evidence of past instances of discrimination or harassment by the accused person

* Hvidence of past complaints

If the principal or designee determines that discrimination/harassment has taken place, he/she will
take immediate action to protect the safety of the student who has been discriminated against or
harassed. To judge the severity of harassment, the principal may take into consideration:

* How the misconduct affected one or more students’ education

* The type, frequency, and duration of the misconduct

* The number of persons involved

® The age and sex of the person accused of harassment

*  The subject(s) of harassment

® The place and situation where the incident occurred

*  Other incidents at the school, including incidents of disctimination/harassment

If the principal or designee determines that discrimination/harassment has taken place, he/she will
take every step necessaty (duting and/or following the investigation, as appropriate) to prevent
further discrimination/harassment. For example, a review of policy with students and staff and/or
letter(s) to parents may be among the steps taken.

Within 10 days of receiving the complaint, the principal or designee shall write a report of his/her
findings, decision, and reasons for the decision and shall present this report to the student who
complained and the person accused. If he/she verifies that discrimination/harassment occutted, this
report shall describe the actions he/she took to end the harassment, address the effects of the
discrimination or harassment on the person who was subject to it, and prevent retaliation or further
discrimination or harassment.

The principal or designee shall give the Chief Executive Officer or designee a written report of the
complaint and investigation. Within two weeks after issuing his/her findings, the principal or
designee shall determine whether or not the student who complained has been further harassed or
discriminated against. The principal or designee shall keep a record of this information and shall
continue this follow-up at his/her discretion.
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The Charter School’s Principal Biography



Triumph Technology Academy Charter Renewal Petition

Principal Bio

Karen Ringewald, Principal, Aspire Triumph Technology Academy

For the last 13 years, Karen Ringewald has been an educator striving to close
the opportunity gap for scholars. Karen started her career in education as a
6th grade teacher in the Los Angeles Unified School District. Karen is
passionate about creating and fostering schools that provide students with
holistic learning opportunities that prepare them academically and
social-emotionally to succeed through college and become critically literate
members of society. Karen has served as a classroom teacher, an
intervention specialist, a lead teacher, a mentor teacher, an After School
Director, a Dean of Students, and an Assistant Principal prior to her role as
Principal. Karen studied government as an undergraduate at Cornell University and earned her Master
of Public Administration from Cornell University. Karen also earned a Master of Arts in Education from
Cal State Dominguez Hills and a Master of Education in Instructional Leadership from the Reach
Institute.




Appendix XVI.
Aspire Public Schools Student Learning Framework



Aspire Student Learning Framework (SY 2018-19) m ASPIRE

A tool to support student learning and educator development at Aspire Public Schools

AN

PUBLIC SCHOOLS

What is the purpose of the Student Learning Framework?

The Aspire Student Learning Framework (ASLF) was created to support student learning and educator development at Aspire. Adapted from TNTP’s CORE
Teaching Rubric, the ASLF is grounded in three instructional principles:

1.
2.
3.

An explicit focus on student academic behaviors
Alignment of instructional activities (ie. student task) to rigorous content standards
Culturally Responsive Teaching

What are the key components of the rubric?

The rubric includes five discrete domains: Culture of Learning, Essential Content, Academic Ownership, Demonstration of Learning, and Culturally
Responsive Teaching

Essential questions that are the core questions to answer about the particular domain. In an effective teacher’s classroom, the answer to each essential
question is “yes.”

Descriptor language in each domain is used to differentiate five levels of performance. Descriptors focus on observable student actions and responses.
Core Teacher Skills: A non-exhaustive list of the teacher skills and behaviors that contribute to the student outcomes in each domain. After each
observation, we recommend that teachers and observers identify one or two Core Teacher Skills (or identify a skill not listed) to prioritize for the next
coaching cycle.

How was the rubric developed?

After reviewing several research-based rubrics from high-performing CMOs, districts, and other sources, TNTP’s Core Teaching Rubric was selected as a
foundation for the Aspire Student Learning Framework based on its focus on observable student academic behaviors, alignment with Common Core and
other rigorous content standards, and alignment with Hammond’s Ready for Rigor Framework.

A guiding team of regional Aspire leaders and an advisory team of teachers and administrators provided input on TNTP’s original rubric and crafted the
Culturally Responsive Teaching domain to align with Aspire values and instructional priorities.

In this version of the rubric, descriptor language and core teaching skills have been coded to illustrate alignment between the rubric and culturally
responsive teaching practices.

How does the rubric support culturally responsive teaching practices?

Although there are many ways to approach culturally responsive teaching, we have chosen the four practice areas from Zaretta Hammond’'s Ready for Rigor
Framework as a guide to highlight alignment with the rubric domains. Elements of the rubric that directly align with the Ready for Rigor Framework are tagged
according to the key at the bottom of each page.

What are the general performance descriptor percentages?

Aspire educators have calibrated on the following suggested percentages related to common descriptor language in the domains - “Does not” = 1-24%, “Some” =
25-59%, “Most” = 60-84%, “All/Almost all” = 85-100%. While these percentages are intended to offer general guidance to educators regarding equitable application
of the rubric, they are not “set in stone” - observers are encouraged to use appropriate discretion in applying the framework language to serve both students and
teachers.
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CULTURE OF LEARNING Are all students engaged in the work of the lesson from start to finish?

Very few or no students complete
instructional tasks, volunteer
responses and/or ask appropriate
questions.

Very few or no students follow
behavioral expectations and/or
directions

Students do not execute transitions,
routines and procedures in an orderly
manner. (CL)

Students are left without work to do
for a significant portion of the class
period. (CL)

Some students complete instructional
tasks, volunteer responses and/or ask
appropriate questions.

Some students follow behavioral
expectations and/or directions

Students execute transitions, routines
and procedures in an orderly and
efficient manner only some of the time
and/or require substantial direction
from the teacher. (CL)

Students are idle while waiting for the
teacher or left with nothing to do for
one or two minutes at a time. (CL)

Core Teacher Skills: Culture of Learning

Maintaining High Behavior Expectations

Maximizing Instructional Time

Using efficient techniques for starting and ending lessons
Using efficient routines and procedures

Responding to student requests without interrupting instruction
Planning for and providing work for students to “say yes to” and using strategies to maintain a quick pace throughout the lesson

CRT Key: Awareness (A), Learning Partnerships (LP),Information Processing (IP), Community of Learners (CL)

Most students complete instructional
tasks, volunteer responses and/or ask
appropriate questions.

Most students follow behavioral
expectations and/or directions

Students execute transitions, routines
and procedures in an orderly and
efficient manner most of the time,
though they may require some
direction from the teacher. (CL)

Students are idle for short periods of
time (less than one minute at a time)
while waiting for the teacher to
provide directions, when finishing
assigned work early, or during
transitions. (CL)

Providing specific, concrete, sequential, and observable directions for behavior and academics
Addressing all negative and off-task student behavior immediately and in a way that does not slow or disrupt lesson momentum

Issuing logical and appropriate consequences as needed without hesitation, such that consequences are successful in changing student behavior
Using voice and presence to maintain authority and convey caring for students (LP)

Investing time in knowing individual students and in forming relationships to best support their learning (LP)
Developing an active interest in students’ well-being and demonstrating that interest through his/her engagement with students

All or almost all students complete
instructional tasks, volunteer
responses and/or ask appropriate
questions.

All or almost all students follow
behavioral expectations and/or
directions.

Students execute transitions, routines
and procedures in an orderly and
efficient manner with minimal direction
or narration from the teacher. (CL)

Class has a quick pace and students
are engaged in the work of the lesson
from start to finish. Students who
finish assigned work early engage in
meaningful learning without
interrupting other students’ learning.
(CL)

All descriptors for Proficient are met,
and at least one of the following types
of evidence is demonstrated:

Students assume responsibility for
routines and procedures and execute
them in an orderly, efficient and
self-directed manner, requiring no
direction or narration from the
teacher. (CL)

Students demonstrate a sense of
ownership of behavioral expectations
by holding each other accountable for
meeting them. (CL)



E S S E N T IAL C O N T E N T Are all students working with content aligned to the appropriate standards for their subject and grade?

INEFFECTIVE MINIMALLY EFFECTIVE DEVELOPING PROFICIENT SKILLFUL

The lesson does not focus on content
that advances students toward
grade-level standards or expectations
and/or IEP goals.

Most of the activities students engage
in are not aligned to the stated or
implied learning goal(s) or to each
other.

Instructional materials students use,
such as texts, questions, problems,
exercises and assessments, are not
appropriately demanding for the
grade/course and time in the
school-year, based on guidance in the
standards and/or students’ IEP goals
(ex. Lexile level and complexity of
text).

The lesson partially focuses on
content that advances students toward
grade-level standards or expectations
and/or IEP goals.

Only some activities students engage
in are aligned to the stated or implied
learning goal(s).

Some instructional materials 