


OFFICE OF THE SUPERINTENDENT

We arrived at the final recommendation to adopt Pearson Education, Inc myWorld Interactive for 6-8 by designing and
carrying out a rigorous and inclusive adoption process. The process included 13 middle schools and 11 elementary schools.
There were two core groups involved in the adoption process: 27 teacher leaders that include representation of Special
Education classes and bilingual teachers, and 10 curriculum committee members that represent school administrators,
parents, and other District leaders. See a full list of the curriculum committee members in APPENDIX H.

The adoption process was developed using the CA State Board of Education guidelines for piloting and adoption
Below is a summary of key actions.

e August-Nov: Conduct Internal Review of State Approved Published Materials -- This stage includes vetting of
materials and assessment of the teacher needs and priorities prior to adoption.

e October-March: Facilitate the Piloting Process -- This stage includes identifying pilot sites, curriculum committee
members, curriculum rubric development, providing professional development on the state framework as a
prerequisite for piloting, training teachers in pilot curriculum, and conducting data collection from pilot classroom
teachers and students.

e January-March: Engagement with the Broader Community -- This includes parents learning about the Framework
and giving input on the curriculum options, teacher leaders sharing with other teachers the data collected from
the pilot, and curriculum committee analysis and final rankings.

e April-June: Board Vote and Preparation for Year 1 - This includes final presentation of the summary findings and
rankings, waiver options, and development of professional learning plans and supports for Year 1 of the adoption.

Given that history and social sciences is a deeply personal content area, we made sure the design a pitot and adoption
process that leads the OUSD community to feel confident in the selection of the History instructional materials.
Involvement of all stakeholders was critical to a successful process and outcome. Below is a description by stakeholder of
the different ways that we gathered input and feedback.

e Students - Input collected through classroom surveys in classes that are piloting curricufum, focus group with the
All City Counsel in Spring, and workshop at Middle School Peer Resources and Ethnic Studies Conference.

e Family and Community - Learned and gave feedback about the curriculum through open house events, which
included a presentation of curriculum and a summary feedback from teachers and students. There are also parent
and community representatives on the curriculum committee.

e Representation of Subgroups (SpEd, ELLMA, Office of Equity) - The curriculum committee had representation
from Special Education Department, ELD and Dual Language, and the Office of Equity. Members reviewed and
ranked the curriculum options.

o Network and Other District Leaders - Some District leaders are represented on the curriculum committee,
including Instructional Technology, Literacy, and Social and Emotional Learning. Members will review and rank
the curriculum options.

e Site Leaders - There was representation of elementary and secondary site leaders on the curriculum committee.
Members reviewed and ranked the curriculum options.

e History Teacher Leaders - History teacher leaders had more extensive involvement, including development of the
curriculum criteria rubric used for evaluation of the instructional materials, piloting 2 curriculum and analysis of
student work, and training on the History and Social Sciences Framework. Piloting teachers present the findings,
which was then be reviewed by the curriculum committee.







OFFICE OF THE SUPERINTENDENT

> Cost without 2nd Wednesdays and PD Days - $93,015.83
< 2019-20:

> Cost with 2nd Wednesday and PD days - $3,576.30

> Cost without 2nd Wednesday and PD days - $54,708.60

Funding Source:
The funding source for these materials is INSTRUCTIONAL MATERIALS FUNDS K-8 and the funding source for the

professional development, beyond what is provided by the publisher, is Non-Labor.
APPENDICES:

Appendix A
Appendix B
Appendix C - Pearson Education, Inc. and OUSD Contract
Appendix D
Appendix E
Appendix F
Appendix G
Appendix H
Appendix |
AppendixJ
Appendix K
Appendix L
Appendix
Appendix N
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SCHOOL DISTRICT

Community Schools, Thriving Students

OFFICE OF THE SUPERINTENDENT

RESOLUTION OF THE BOARD OF EDUCATION OF THE
OAKLAND UNIFIED SCHOOL DISTRICT
RESOLUTION NO. 1718-0190

SELECTION AND PURCHASE OF INSTRUCTIONAL MATERIALS

WHEREAS, pursuant to Board Policy 6161.1, the Governing Board is responsible for selecting textbooks
and other instructional materials for use in District schools;

WHEREAS, the State Board of Education has adopted the History-Social Science Framework in
2016;

WHEREAS, the Governing Board shall select instructional materials for use in grades 6th through
8th or shall have otherwise determined which instructional materials align with the state
academic content standards;

WHEREAS, the Governing Board shall select instructional materials for grades 6-8 upon
determining that the materials are:

1. Aligned to applicable academic content standards;

Are provided by publishers that comply with legal requirements;

3. Do not reflect adversely upon persons because of their race or ethnicity, gender, religion, disability, nationality,
sexual orientation, occupation, or other characteristic listed in Education Code 220, nor contain any sectarian or
denominational doctrine or propaganda contrary to law;

4. Reflective of California’s multicultural society, avoid stereotyping, and contribute to a positive learning
environment;

5. Are accurate, objective, current, and suited to the needs and comprehension of district students at their
respective grade levels;

6. With the exception of literature and trade books, use proper grammar and spelling;

7. Do not expose students to a commercial brand name, product, or corporate or company logo unless the Board
makes a specific finding that the use is appropriate;

8. Support the district's adopted courses of study and curricular goals

9. Contribute to a comprehensive, balanced curriculum

10. Demonstrate reliable quality of scholarship as evidenced by:

a. Accurate, up-to-date, and well-documented information
b. Objective presentation of diverse viewpoints

¢. Clear, concise writing and appropriate vocabulary

d. Thorough treatment of subject

11. Provide for a wide range of materials at all levels of difficulty, with appeal to students of varied interests, abilities
and developmental levels

12. Include materials that stimulate discussion of contemporary issues and improve students' thinking and
decision-making skills

13. Contribute to the proper articulation of instruction through grade levels

D

1000 Broadway, Oakland, CA 94607 510.879.8200 ph | www.ousd.org
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-not sure about all Quests (online) but the one trying to connect mandatory minimum
sentences to legal systems in Mesopotamia is way beyond the abstract abilities of
most 6th graders.

-primary sources in 6th text are all by men, about men

-weird identification of some secondary sources as primary sources, also source
placement (e.g. Epic of Gilgamesh in the section about human evolution)

-Early Civ section uses info freely from different parts of the world: Mesopotamia,
China, Mexico, BUT does it with no regard for chronology. For example, instead of
using earlier examples, jumps to Maya from Mesopotamian city-states.

-very strange chronology implied by chapter order (students leam about all of
Mesopotamia and the development of Judaism before Egypt)

-also, chronology in India section - extends through full Gupta empire. Why? That is
7th grade. Better to do more depth on earlier periods

-Having India unit before Greece unit means the book cannot reference Alexander's
conquests or Hellenism when discussing Gupta empire. Not strong on
interconnections

-interesting images, but they are used as illustrations, not sources. Example: in china
section several clearly propagandist and/or mythical images from Ming era are used as
if they are illustrating facts from earlier dynasties

-continued use of some pretty simplified narratives {e.g. Phoenicians were a unified
society, Chinese civilization all originated from Shang, Hinduism is a clearly defined,
essentially monothesitic religion)

-very little on Hellenistic kingdoms, so chapter implies Hellenism was limited to
Mediterranean region - missed opportunity for story of interaction and trade

-book extends well past fall of western Rome rather than using extra space to focus on
interconnections between Rome and rest of World

7th:

. good features:

- Revisits full Roman Empire section, if teacher wants to use it

-more on Mongol Empires than most other books

-more extensive focus on Quanzhou/Site of Encounter than other sources

-small but decent section on Southeast Asia as a crossroads of trade and ideas
-includes section on pre-Columbian North America

-includes section on Kush and Axum (v. small) plus a bit about other African topics
outside Ghana-Mail-Songhai

-best section on Global Convergence of all the texts

weak features:




- first chapter extends from 30 BCE to 1453 CE in Rome. Perhaps useful for setting up
a grand chronology, but it creates a European backdrop for the entire rest of the text.
- Fall of Rome Quest question is “Could the Fall of Rome have been prevented?”
which is interesting, but pre-supposes the answer to the framework question (Did
Rome Fall?). Did Rome fall? Is a better question because it doesn't engage
counter-factuals and because it pushes students to dive deep into questions about
what constitutes a polity and how to tell when its identity has changed.

-entire Ottoman Empire is covered in 3 short paragraphs. Even less on Safavid. One
paragraph on Mughal Empire.

-Renaissance, Reformation could be better contextualized in terms of transregional
connections - partly this problem comes from the regional (rather than chronological)
structure of the text.

page breakdown:

Europe: 247 (55%)

Middle East: 30 (%7)

Africa: 39 (9% incl. section on slave trade)

East Asia: 55 (12%)

Americas: 50 (11% incl. section on Spanish conquests in Latin America)
South Asia: 19 (4%)

SE Asia: 6 (1%)

Qceania: O

CR1: Not as good as McGraw Hill. Also, lack of good use of visual sources creates de
facto tilt toward narrower sources/perspectives

CR2: Varies. Better breadth than some, but not good depth outside of Europe and a
few other instances.

CR3:N/A but no

CR4: Some sections better than others. Global convergence better than other sections
that prioritize regional chronology above interregional contacts and influences.

Inquiry

urriculum
esign

—_

Backwards-designed curriculum
Curriculum is organized around course,
unit, and lesson level questions
Inquiry questions create opportunities
to draw connections to the present
and students' experiences

Units are designed with cascading questions per framework- essential questions
frame the unit, followed by supporting questions in individual lessons (JK)
Sample essential question - “Why do people move?” (EH)

Students generate additional questions related to the essential question - is there
support to help students generate open-ended, critical/ relevant questions?
Questioning is a skill in itself. (EH)










Cons:

The homepage lists only 6/7 content, but have to expand to see all three grade level
content

You have to open up a new window ALL THE TIME (KN)

-movement from one place to another in digital sources is not intuitive (SC)

Response from Publisher: Some of you shared feedback that there were too many
clicks and windows when opening content. PearsonRealize will be updated this
summer to address this! The 'click to open in a new window' page will be removed
and content will open in the same viewing window. This update will occur for students
and teachers, enabling easier and more seamless access to utilize content for whole
group instruction

In 8th gr. classroom observation, teacher used some Pearson materials (videos,
interactive timeline) but created/gathered some materials herself {student worksheet,
primary sources). (EH)

From Publisher:

Editable Active Journal Pages - Currently, the Active Journal pages are fillable when
downloaded and opened in Adobe. We have requested the product enhancement of
the Middle Grades Active Journal pages being available in .DOCX format as well as all
the currently available PDFs being located in one folder. The Pearson Realize platform
allows for continued product enhancement over the life of the course.

Summary chart from piloters:

Pros

Cons

Online text easy to access

Current events and real life connections few and far between, especially in the
6th and 7th grades

Inquiry-based questions and “Big Questions” were good and engaging

Where is the FAIR Act inclusion? Not prominent

Visuals are accessible and easy to read

Would like to see more variations in the activities
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6-8 McGraw Hill

Strengths

Lots of primary sources in the
journals

Highlights the common core
standards

Guiding questions get students to
think historically, builds skills
Quick, _ ts to the point, tells you
what you nee toc now
Describes different kinds of
Buddhism and breaks down social
class. It's more inclusive, for
instance women

Weaknesses/Concerns

Not visually appealing compared to
the other 3

Very Greco-Roman focused (less
than ct ent adoption, of course) -
ties into democracy/citizenship
thread...mal ; sense but..




6-8 National Geographic

Very Versatile/Easy access once
one e platform

The pictures of buildings and
artifacts

Overall, NatGeo’s pictures and
visuals are vibrant

| like the layout and pictures v 1in
the textbook

Time consuming to get onto
platform

Activities for students are weak/
Not sure if they are engaging
enough

Unsure about the student activities.
Very pli 1and t sure how these
are worth it

Only 1 2-page spread on Kush, no
images depicting people from Kush







6-8 TCI

Strengths

Weaknessi Concerns

The theory and researched-based
active Instructions

Interactive Activities for students to
engage with before getting into the
content/text

| really like the inter :tive student
notebooks and anm interested
the inter sciplinary curriculum
methods

It seems very easy to follow
espec ly for 1st year teachers
The interactive version has a
Spanish version

Very well written - it feels like
there’s a narrative and easier to
“get into” as opposed to just
naming fac s

Workbook has graphic organizers:
clear (could use sentence stems
tof academic language learners or
sts w/ IEPs), a range of
modalities...not just notes

Ideas build together for Greece
and Rome

Section with “Connections to
today” in each chapter

The rise of Sumeriar

Wish the : ident interactive
notebook was in color

Where is the new 7th grade
content? SE Asia, Sites of
Encounter???

Textbook doesn’t seem inclusive
for 6th gre “btw, here’s the Kush,
here’s the 1bians” (only 6 pages)
60-70 pages for India, for China,
etc. 70 for Greece, 70 for Rome,
No Mayalll




4-5 McGraw Hill

Strengths

| love the essential question
guiding each chapter

In the Weekly Explorer - COMICS -
the kids will love that!

..1e Weekly Explorer Magazine is
gr-~*

| like the language learners
teaching guide

| like the “report your findings - with
~ntenteiting activities - not fill in
the blank stuff

Student Magazine

Durable text

“People you should know”
California Indians Rebel

More people of color in the text!
Lots of materials

Be a Detective - you can explore
Drimn s Sources with credits

Good maps

Wes Concerns

Light on reading

A lot like [current textbook]

[Not] easy r new teachers to
access

[Not] visue rinteresting and

or¢ ized to be accessible

Are Weekly Explorers

consunr Hles? They won't last 8
years

This would be my choice. The
other two are better in a variety of
ways.




4-5 Pearson

Strengths

Vocabulary is clear °
Lessons are in the book

This looks like it can be done in 30
minutes a day!

Glossary is in Spanish and English
Graphic o1 1nizer to the text

Decent, updated APl inclusion, but °
not in depth

Kid-friendly graphics

I like the standards there for the °
students at the beginning of the

book

The book is theirs to keep °

Leveled reading
Interactive text
Break out texts (smaller books on °
topic)

Writing workshop
CA 18-21 looks great! °
Students can access the videos
online

The students can take notes and
highlight, like in college! °
Thematic based inquiry units
| like the activity guide and how it °
lays out the activities for the unit
Love the pre test

Musical component - ap About It!
The Jumpstart activities are CC
discussions, oup activities

[ like the...leveled readers, big
questions at the beginning of each
chapter, the fact that they can write
in their books, graphic and
interactive pieces t p kids make
sense of text

Weaknesse Concerns

Soft cover materials will get torn up
in 10 months

Only mention of Native Americans
is before European “exploration”
unit - all following units are from

or viewpoint

Not enough space for student
responses - seems not as deep for
students

Does the curriculum include
vocabulary cards or other visual
aids and posters?

posters/vocab resources

Inclusion of federal reps for our
state

Too much! Teacher edition is too
large and bulky to carry around
and very busy

Online components depend on our
wireless connections with are slow
- 1 couldn’t get the quest kickoff
loaded

Too many distractions - can't follow
the thread of history

Where are the people of color and
other perspectives?













Clo MPA
Jaymie Frick

Simone Oakland SOL

Ali Metzler

Next steps for LH/JK:
d Email back to CSMs

Q
Q
Q

Share information about who is piloting
Share ACC meeting date
Some way signing up to support or host an open house

0 Tell pitoters to reach out to their CSMs for support
O Open house suggestions
U Families won’t want to attend an event that just feels like they are

Q
Q

0

Q
Q

rubber-stamping a choice that has already been made

Bring artifacts - especially student work - from the pilot

Bring old textbooks for comparison

Invite piloting teachers and students to present

Figure out a way for people to preview materials in advance — send an email or
a survey with links to the digital materials?

invite families through students involved in the pilot

Invite retired teachers

Ask Office of Equity leaders to invite their community contacts

O UFSA has a parent leadership committee

0 OCO-

Katie Munez-Adler - CBO with contacts in the community









Online research and survey Make your voice heard by taking a

515 -
5:40 Begin your research on the four publishers | survey
with a partner.
bit.ly/48historypreview
e Choose a grade level and topic that
stands out to you.
e Start with one publisher, and look at
the student materials avai »le online.
e As you review the different publishers,
take notes in the survey about what
strengths and weaknesses you see.
5:40 - | Whip around Decide on next steps that you can
5:45 How can you get students 1d families take as ACC members to change the
involved in taking this survey? way history is taught and learned in
Oakland.
How can you encourage more families and
students to come to the open house?
o 4th-5th grade: March 19th, 4-6pm at
Franklin Elementary School, 915
Foothill Blvd, Oakland, CA 94606 -
RSVP at bit.ly/45rsvp
e 6th-8th grade: March 14, 5-7pm at
United For Success Academy, 2101
35th Ave, Oakland, CA 94601 - RSVP
at hit.ly/678rsvp
Notes:

Warm Up: What stood out?

Citizenship - taking an active role in the community. Feels like there’s content and inquiry
in schools already but not citizenship as much.

Inquiry - in my school this is already being used.

Connections to students’ lives in every box

Haven't actually experienced history that is only based on memorization and multiple
choice

“Instead of studying disconnected events, students le n about topics that connect with
them...”

How does this look in a classroom with diverse students?

How do you take into account how students might have experienced trauma?
Citizenship - it's a loaded term.

Closing: How to get more people to give input?

Share with other teachers?



- Students could fill it out in after school
- What are some things that students want to see in a history book?
- Include a scale question






“ommunication to S ld rre: istery/Socie’
—ciences Adoption

Mistrict and Sit Leader Co nunication

TITLE: History Social Sciences Curriculum Adoption for K-12, 2017-2020

ISSUERS: David Chambliss, Deputy Chief, Teaching and Learning
Nancy Lai, Director of Literacy, History, and the Libraries

ROUTING: All Principals
All Network Superintendents
Linked Learning Director
All Instructional Teacher Leaders
Special Education Director
ELLMA Executive Director

Equity Office
DATE: December 8, 2017
PURPOSE: To communicate the timeline and purpose for the QUSD History/Social Science

Curriculum adoption
MAJOR CHANGES: 4-8th grade will adopt new curriculum for the 2018-19 school year

BACKGROUND:

As a result of the 2016 California History/Social Sciences Framework, the expectations for history
teaching has changed dramatically. Most notably, the Framework tasks teachers with developing
students' ability to use historical content to engage in inquiry. History teachers are also expected to
integrate Common Core State Standards, which lay out new expectations for literacy instruction in
history-social science classrooms, as well as California's ELA/ELD framework, which describes necessary
supports for English Learners. In short, current expectations for history teachers and history teaching are
radically different than those in place at the time of the last adoption. Over the next 2 years we will
update our instructional materials and build the capacity of history teachers to meet these new
demands.

1. Timeline: The state and publishing houses have focused primarily on middle school and upper
elementary materials, which is reflected in the staged, multi-year adoption timeline below:



Complete adoption and | Year 1 of implementing | Year 1 of new Year 2 of curriculum
piloting process for new curriculum in implementing support in K-3 and
grade 4-8. grades 4-8. Complete curricutum in K-3 and 10-12.

adoption and piloting 10-12. Year 2 of 4-8

process in grades K-3 curriculum support.

and 10-12.

2. Adoption Process: The adoption process was developed using the CA State Board of Education
guidelines for piloting and adoption.

The Framework, as a key driver of this change, needs to be understood by ail stakeholders in order to
ensure that the final curriculum selection is in alignment with the newly revised expectations for the
discipline. To support this, History Specialists have provided full release days and some second
Wednesday professional learning about the Framework. In addition, piloting teachers will receive
additional professional training from the curriculum developers and/or publishers to ensure that
teachers have a good orientation to the design of the materials.

Here is a link to a more detailed outline of the steps in the process. Below is a summary of key actions.

® August-Nov: Conduct Internal Review of State Approved Published Materials -- This stage
includes vetting of materials and assessment of the teacher needs and priorities prior to
adoption.

e October-March: Facilitate the Piloting Process -- This stage includes identifying pilot sites,
curriculum committee members, curriculum review rubric development, training teachers in pilot
curriculum, and conducting data collection from pilot classroom teachers and students.

e January-March: Engagement with the Broader Community -- This includes parents learning
about the Framework and giving input on the curriculum options, teacher leaders sharing with
other teachers the data collected from the pilot, and curriculum committee analysis and final
rankings.

e April-June: Board Vote and Preparation for Year 1 - This includes final presentation of the
summary findings and rankings, waiver options, and development of professional learning plans
and supports for Year 1 of the adoption.

3. Represen ion and Community Involvement: We hope to have designed a pilot and adoption
process that leads the OUSD community to feel confident in the selection of the History instructional
materials. Involvement of all stakeholders is critical to a successful process and outcome. Below is a
description by stakeholder of the different ways that we plan gather input and feedback to move toward
a final decision. The final ranks are made by teachers and the Curriculum Committee, which is then
presented to the board who votes on the adoption.




e Students - Give input through the surveys collected from classrooms that are piloting curriculum
and the All City Counsel in Spring where they will do ranked voting.

® Family and Community - Learn about the curricufum through open house events, including a
presentation of curriculum, feedback from teachers and students, and provide feedback on
strengths and challenges of each choice. There are also parent and community representatives
on the curriculum committee.

® Representation of Sul o1 ; (SpEd, E VA, Office of Equity) - The curriculum committee will
have representation from Special Education Department, ELD and Dual Language, and the Office
of Equity. Members will review and rank the curriculum options.

® Network and Other strict Leaders - Some District leaders will be represented on the
curriculum committee, including Instructional Technology, Literacy, and Social and Emotional
Learning. Members will review and rank the curriculum options.

® Site Leaders - There will be representation of elementary and secondary site leaders on the
curriculum committee. Members will review and rank the curriculum options.

e History Teacher L 'rs - History teacher leaders will have more extensive involvement,
including development of the curriculum criteria rubric used for evaluation of the instructional
materials, piloting 2 curriculum and analysis of student work, and training on the History and
Social Sciences Framework. Piloting teachers will present the findings, which will then be
reviewed by the curriculum committee.

e History/Humanities Teachers - Attend final presentation from the piloting teachers and assess
the curriculum using the rubric that was developed by History Teacher Leaders. Teachers will
submit their final rankings of curriculum choices through their school Humanities or History
Department.

Please see the full list of curriculum committee members here.
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