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California Department of Education 
Special Education Division 

Form SED-LP-5 (Revised 3/2016) 

. ' 
OAKLAND UNIFIED 
SCHOOL DISTRICT 
Comm,mity Schools Thnvrng Student, 

Special Education Local Plan Area 
Local Educational Agency Assurances 

1. Free appropriate public education (20 United States Code [U.S.C.] § 1412 [a][1]) 

It shall be the policy of this local educational agency (LEA) that a free appropriate public 
education is available to all children with disabilities residing in the LEA between the 
ages of 3 and 21, inclusive, including children with disabilities who have been 
suspended or expelled from school. 

2. Full educational opportunity (20 U.S.C. § 1412 [a][2]) 

It shall be the policy of this LEA that all children with disabilities have access to 
educational programs, non-academic programs, and services available to non-disabled 
children. 

3. Child find (20 U.S.C. § 1412 [a][3]) 

It shall be the policy of this LEA that all children with disabilities residing in the State, 
including children with disabilities who are homeless or are wards of the State and 
children with disabilities attending private schools, regardless of the severity of their 
disabilities, and who are in need of special education and related services, are 
identified, located, and evaluated. A practical method has been developed and 
implemented to determine which children with disabilities are currently receiving needed 
special education and related services. 

4. Individualized education program (IEP) and individualized family service plan 
(IFSP) (20 U.S.C. § 1412 [a][4]) 

It shall be the policy of this LEA that an IEP, or an IFSP that meets the requirements of 
20 U.S.C. § 1436 (d), is developed, implemented, reviewed, and revised for each child 
with a disability who requires special education and related services in accordance with 
20 U.S. C. § 1414 ( d). It shall be the policy of this LEA that a review of an IEP will be 
conducted on at least an annual basis to review a student's progress and make 
appropriate revisions. 

5. Least restrictive environment (20 U.S.C. § 1412 [a][5]) 

It shall be the policy of this LEA that to the maximum extent appropriate, children with 
disabilities, including children in public or private institutions or other care facilities, are 

. educated with children who are not disabled. Special classes, separate schooling, or 
other removal of children with disabilities from the general educational environment, 



occurs only when the nature or severity of the disability of a child i~ such that education 
in regular classes with the use of supplementary aids and services cannot be achieved 
satisfactorily. 

6. Procedural safeguards (20 U.S.C. § 1412 [a][6]) 

It shall be the policy of this LEA that children with disabilities and their parents shall be 
afforded all procedural safeguards according to state and federal laws and regulations. 

7. Evaluation (20 U.S.C. § 1412 [a][7]) 

It shall be the policy of this LEA that a reassessment of a child with a disability shall be 
conducted at least once every three years or more frequently, if appropriate. 

8. Confidentiality (20 U.S.C. § 1412 [a][8]) 

It shall be the policy of this LEA that the confidentiality of personally identifiable data, 
information, and records maintained by the LEA relating to children with disabilities and 
their parents and families shall be protected pursuant to the Family Educational Rights 
and Privacy Act. 

9. Part C to part B transition (20 U.S.C. § 1412 [a][9]) 

It shall be the policy of this LEA that children participating in early intervention programs 
(Individuals with Disabilities Education Act [IDEA], Part C), and who will participate in 
preschool programs, experience a smooth and effective transition to those preschool 
programs in a manner consistent with 20 U.S.C. § 1437 (a)(9). The transition process 
shall begin prior to the child's third birthday. 

10. Private schools (20 U.S.C. § 1412 (a][10]) 

It shall be the policy of this LEA to assure that children with disabilities voluntarily 
enrolled by their parents in private schools shall receive appropriate special education 
and related services pursuant to LEA coordinated procedures. The proportionate 
amount of federal funds will be allocated for the purpose of providing special education 
services to children with disabilities voluntarily enrolled in private school by their 
parents. 

11. Local compliance assurances (20 U.S.C. § 1412 [a][11]) 

It shall be the policy of this LEA that the Local Plan shall be adopted by the appropriate 
local board(s) (districUcounty) and is the basis for the operation and administration of 
special education programs, and that the agency(ies) herein represented will meet all 
applicable requirements of state and federal laws and regulations, including compliance 
with the IDEA; the Federal Rehabilitation Act of 1973, Section 504 of Public Law; and 
the provisions of the California Education Code, Part 30. 

12. lnteragency (20 U.S.C. § 1412 [a][12]) 

It shall be the policy of this LEA that interagency agreements or other mechanisms for 
interagency coordination are in effect to ensure services required for free appropriate 



public education are provided, including the continuation of services during an 
interagency dispute resolution process. 

13. Governance (20 U.S.C. § 1412 [a][13]) 

It shall be the policy of this LEA to support and comply with the provisions of the 
governance bodies and any necessary administrative support to implement the Local 
Plan. A final determination that an LEA is not eligible for assistance under this part will 
not be made without first affording that LEA with reasonable notice and an opportunity 
for a hearing through the State Educational Agency. 

14. Personnel qualifications (20 U.S.C. § 1412 [a][14]) 

It shall be the policy of this LEA to ensure that personnel providing special education 
related services meet the highly qualified requirements as defined under federal law, 
and that those personnel have the content knowledge and skills to serve children with 
disabilities. This policy shall not be construed to create a right of action on behalf of an 
individual student for the failure of a particular LEA staff person to be highly qualified or 
to prevent a parent from filing a State complaint with the California Department of 
Education (CDE) about staff qualifications. 

15. Performance goals and indicators (20 U.S.C. § 1412 [a][15]) 

It shall be the policy of this LEA to comply with the requirements of the performance 
goals and indicators developed by the CDE and provide data as required by the CDE. 

16. Participation in assessments (20 U.S.C. § 1412 [a][16]) 

It shall be the policy of this LEA that all students with disabilities shall participate in state 
and district-wide assessment programs. The IEP team determines how a student will 
access assessments with or without accommodations, or access alternate 
assessments, consistent with state standards governing such determinations. 

17. Supplementation of state, local, and federal funds (20 U.S.C. § 1412 [a][17]) 

It shall be the policy of this LEA to provide assurances that funds received from Part B 
of the IDEA will be expended in accordance with the applicable provisions of the IDEA, 
and will be used to supplement and not to supplant state, local, and other federal funds. 

18. Maintenance of effort (20 U.S.C. § 1412 [a][18]) 

It shall be the policy of this LEA that federal funds will not be used to reduce the level of 
local funds and/or combined level of local and state funds expended for the education of 
children with disabilities except as provided in federal laws and regulations. 

19. Public participation (20 U.S.C. § 1412 [a)[19]) 

It shall be the policy of this LEA that public hearings, adequate notice of the hearings, 
and an opportunity for comments are available to the general public, including 
individuals with disabilities and parents of children with disabilities, and are held prior to 
the adoption of any policies and/or regulations needed to comply with Part B of the 
IDEA. 



20. Rule of construction (20 U.S.C. § 1412 [a][20]) 

(Federal requirement for state educational agency only) 

21. State advisory panel (20 U.S.C. § 1412 [a][21]) 

(Federal requirement for state educational agency only) 

22. Suspension and expulsion (20 U.S.C. § 1412 [a][22]) 

The LEA assures that data on suspension and expulsion rates will be provided in a 
manner prescribed by the COE. When indicated by data analysis, the LEA further 
assures that policies, procedures, and practices related to the development and 
implementation of the IEPs will be revised. 

23. Access to instructional materials (20 U.S.C. § 1412 [a][23]) 

It shall be the policy of this LEA to provide instructional materials to blind students or 
other students with print disabilities in a timely manner according to the state-adopted 
National Instructional Materials Accessibility Standard. 

24. Overidentification and disproportionality (20 U.S.C. § 1412 [a)[24]) 

It shall be the policy of this LEA to prevent the inappropriate overidentification or 
disproportionate representation by race and ethnicity of children as children with 
disabilities. 

25. Prohibition on mandatory medicine (20 U.S.C. § 1412 [a][25]) 

It shall be the policy of this LEA to prohibit school personnel from requiring a student to 
obtain a prescription for a substance covered by the Controlled Substances Act as a 
condition of attending school or receiving a special education assessment and/or 
services. 

26. Distribution of funds (20 U.S.C. § 1411 [e] and [f][1-3]) 

(Federal requirement for state educational agency only) 

27. Data (20 U.S.C. § 1418 [a-d]) 

It shall be the policy of this LEA to provide data or information to the COE that may be 
required by regulations. 

28. Charter schools (California Education Code 56207.5 [a-c]) 

It shall be the policy of this LEA that a request by a charter school to participate as an 
LEA in a special education local plan area (SELPA) may not be treated differently from 
a similar request made by a school district. 



California Department of Education 
Special Education Division 

Form SED-LP-5 (Revised 3/2016) 

OAKLAND UNIFIED 
SCHOOL DISTRICT 
Community Schools Thriving Students 

In accordance with federal and state laws and regulations, the Oakland Unified School 
District SELPA certifies that this plan has been adopted by the appropriate local board(s) 
(district/county) and is the basis for the operation and administration of special education 
programs, and that the agency herein represented will meet all applicable requirements of 
state and federal laws, regulations, and state policies and procedures, including compliance 
with the Individuals with Disabilities Education Act, 20 U.S.C. 1400 et seq., and implementing 
regulations under 34 Code of Federal Regulations, Parts 300 and 303, 29 U.S.C. 794, 705 
(20), 794- 794b, the Federal Rehabilitation Act of 1973, as amended, and the provisions of the 
California Education Code, Part 30 and Chapter 3, Division 1 of Title V of the California Code 
of Regulations. 

Be it further resolved, the LEA superintendent shall administer the local implementation of 
procedures, in accordance with state and federal laws, rules, and regulations, which will 
ensure full compliance. 

Furthermore, the LEA superintendent ensures that policies and procedures covered by this 
assurance statement are on file at the LEA and the SELPA offices, and are available to any 
interested party. 

Adopted this ___ day of ___ ____ , 20 _ _ 

Yeas: ------ Nays: _ ___ _ 

Signed: Devin Dillon Ph.D., Interim Superintendent 



California Department of Education 
Form SED-LP-1 (Revised 3/2016) 

Certification of Participation, Compatibility, 
and Compliance Assurances 

1. Designate the Special Education Local Plan Area (SELPA) Option: 
[ ] Single District [ ] Multiple District 

SELPA Code 0113 1 SELPA Name OAKLAND 

SELPA Address 1000 Broadway, Suite 398 SELPA City Oakland 

SELPA Director Name (Print) Sharon Falk Director Telephone Number 

(510) 879-2211 

Special Education Division 

[ ] District/County 
Application Date 

June,28,2017 
SELPA Zip Code 94607 

Director E-mail 

sharon.falk@ousd.org 

2. Certification of Assurances by the Designated Administrative and Fiscal Agency for this 
Program (Responsible Local Agency/Administrative Unit [RLA/AU]) 

Designated RLA/AU Name Oakland 

RLA/AU Address 1000 Broadway, Suite 398 

Name of RLA/AU Superintendent Dr. Devin Dillon 

Date of Governing Board Approval June 24, 2017 

RLA/AU City Oakland 

Superintendent Phone Number 

( 510) 879-8200 

RLA/AU Zip Code 94607 

Superintendent E-mail 

Devin.dillon@ousd.org 

I certify that this plan has been adopted by the appropriate local board(s) (districUcounty) and is the basis for the operation and 
administration of special education programs; and that the agency(ies) herein represented will meet all applicable requirements of 
state and federal laws, regulations, and state policies and procedures, including compliance with the Individuals with Disabilities 
Education Act, 20 United States Code (U.S.C.) 1400 et seq, and implementing regulations under 34 Code of Federal Regulations Parts 
300 and 303, 29 U.S.C. 705 (20) and 794-794b, the Federal Rehabilitation Act of 1973 as amended, the provisions of the California 
Education Code (EC) Part 30, and Chapter 3 Division 1 of Title V of the California Code of Regulations. 

Signature of RLA/AU Superintendent Date 

3. Certification of Compatibility by the County Superintendent of Schools 
Name of County Office of Education (COE) Alameda County Office of Education 

COE Address 313 West Winton Ave COE City Hayward 

Name of COE Superintendent L. Karen Monroe Superintendent Phone Number 

(510) 670-4140 

COE Zip Code 94544 

Superintendent E-mail 

lkarenmonroe@acoe.orq 
Pursuant to EC Section 56140, I certify that this plan ensures that all individuals with exceptional needs residing within the county, 
including those enrolled in alternative education programs, including but not limited to. alternative schools, charter schools, opportunity 
schools and classes, community day schools operated by school districts, community schools operated by the county office of 
education, and juvenile court schools, will have access to appropriate special education programs and related services. 

Signature of County Superintendent or Authorized Representative Date 

4. Certification of the Community Advisory Committee 

(Complete Form SED-LP-2) 
For Department of Education Use Unly 

Recommended for Approval by the Superintendent of Public Instruction: 

Date: By: Approval Date: 



California Department of Education 
Form SED-LP-2 (Revised 3/2016) 

Certification of Participation, Compatibility, 
and Compliance Assurances 

Community Advisory Committee Certification 

CAC Compliance Verification 

The Community Advisory Committee (CAC) has advised the policy 
and administrative agency during the development of the Local Plan 
pursuant to California Education Code (EC) Section 56194. 

To ensure adequate and effective participation and communication 
pursuant to EC 56195.9, parent members of the CAC, or parents 
selected by the CAC, participated in the development and update of 
the Local Plan for special education. 

The plan has been reviewed by the CAC, and the committee had at 
least 30 days to conduct this review, prior to submission of the Local 
Plan to the Superintendent pursuant to EC 56205(b)(6). 

The CAC has reviewed any revisions made to the Local Plan as a 
result of recommendations or requirements from the California 
Department of Education. 

Certifying Signature 

Name of Chairperson (print) Phone 

Special Education Division 

Yes No 

Lisa Rasler ( 510) 333-3302 

Signature of CAC Chairperson Date 

If you checked [ ./] "No" for any of the above certifications, you may submit specific information, in writing, as 
to why you did not certify that the special education local plan area (SELPA) met the requirement. (Attach a 
separate sheet, if necessary.) The Department will take this into consideration in its review of this Local Plan 
application. 
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Oakland Unified School District SELPA is responsible to the governing body of 

Oakland Unified School District, the Board of Education 

• Jody London 
• Aimee Eng 
• Jumoke Hinton Hodge 
• Nina Senn 
• Roseann Torres 
• Shanthi Gonzales 
• James Harris 

OUSD's CORE BELIEF STATEMENTS 
In efforts to work toward our District mission - Oakland Unified 
School District (OUSD) will build a Full Service Community 
District focused on high academic achievement while serving 
the whole child , eliminating inequity, and providing each child 
with excellent teachers, every day - the OUSD Board of Education identified , 
through community-wide engagements, the following Core Belief Statements : 
We Believe ... 

o That every student should learn in a positive and safe learning 
environment. 

o In the ability of every student to thrive in school and reach their full 
potential - and are committed to ensuring that they achieve college, 
career and community success in the 21st century. 

o In celebrating the diversity of our students with respect to race, culture, 
heritage, exceptional needs, gender and sexual orientation; committing 
to giving each child what they need; teaching them with high 
expectations, and supporting them to find joy and success in their 
education. 

o In full service community schools that - in addition to providing high 
quality education - act as an integral part of the health and wellness of 
our neighborhoods, offering lifelong learning opportunities and support 
for our students and community members. 

o That students are most successful when all of us - students, families , 
educators and community members from all backgrounds and 
neighborhoods - can meaningfully and equitably participate in making 
shared decisions and improving conditions at the district level , school 
site or in the community. 

o In the fair and transparent management of our resources in order to 
ensure the success of all current and future students, and are 
committed to seeking additional resources 



GOVERNANCE 

GOVERNANCE, STRUCTURE AND ADMINISTRATIVE SUPPORT 
Oakland Unified School District, pursuant to Section 56195 of the California Education Code, has the responsibility 
to adopt a plan in accordance with California Education Code 56200 to assure access to special education and 
services for all eligible individuals with disabilities residing in the geographic area served by the Oakland Special 
Education Local Plan Area (Oakland SELPA). 
EC 56205 (a)(l 2)(A) 

1. GOVERNING BODY 
The governing board ofa district shall elect to do one of the following: 
(a) If of sufficient size and scope, under standards adopted by the board, submit to the superintendent a local plan 
for the education of all individuals with exceptional needs residing in the district in accorda11ce with Chapter 3 
(commenci11g with Section 56200) 

Oakland Unified School District meets the criteria of 56195.1 (a) in that its size and scope allows it to be considered 
its own Special Education Local Plan Agency. The Oakland SELPA shall submit to the superintendent and to its 
governing body, a local plan for the education of all individuals with exceptional needs. The governing body of 
Oakland SELPA is the Oakland Unified School District School Board of Education. 
EC 56195. 

2. RESPONSIBILITIES OF LOCAL OUSD BOARD MEMBERS 
The Oakland SELPA Board of Education shall: 
I) Exercise authority over, assume responsibility for, and be fiscally accountable for special education programs 
operated by the SELP A; 
2) By approving the Local Plan, enter into an agreement with other agencies participating in the plan, for purpose 
and delivery of services and programs; 
3) Review and approve revisions of the Oakland SELPA Local Plan for Special Education; 
4) Participate in the governance of the Oakland SELPA through its designated representatives: the Deputy 
Superintendent of Academic Social Emotional Learning, the Deputy Chief of Student Services, and SELPA Director 
who have the authority to act as the Board Designees to approve and amend policies as necessary. 

3. GOVERNANCE, STRUCTURE, AND ADMINISTRATIVE SUPPORT 
A description of the governance and administration of the plan, including ident(fication of the governing body ofa 
multi-district plan or the individual responsible.for administration in a single district plan, and of the elected 
officials to whom the governing body or individual is responsible 

The Oakland SELPA, pursuant to section 56195 of the California Education Code, has the responsibility to adopt a 
plan in accordance with California Education Code 56200 to assure that special education and services for all eligible 
individuals with disabilities residing in the geographic area served by OUSD SELPA are delivered. 
EC 56205 (a) (12) (A) 
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4. IMPLEMENTATION OF ADMINISTRATIVE FUNCTIONS 
Oakland Unified School District is designated as the Administrative Unit (AU) for the Oakland SELPA. It shall be 
responsible for functions such as, but not limited to: 
1. Receipt and distribution of special education funds to its district 's accounts for the operation of special education 
programs and services; 
2. Receipt and distribution of special education funds to accounts exclusively designated for SELPA use; 
3. The employment of staff to support SELP A functions; 
4. The OUSD Special Education Department is designated as the entity responsible for the administration of the 
Local Plan and assuring that the SELPA is in compliance with all applicable laws and regulations. 

5. RESPONSIBILITY OF PARTICIPATING AGENCIES 
Oakland LEA is responsible for implementing those services assigned to it and provided for in the Budget Plan. 
However, when OUSD is unable to provide an appropriate program for an individual student, it shall arrange for an 
appropriate placement, through an Individualized Education Program Team meeting with other agencies as required 
to meet the needs of the student. 
Participating agencies may enter into additional contractual arrangements with OUSD to meet the requirements of 
applicable federal and state law. In adopting the Local Plan, each participating agency agrees to carry out the duties 
and responsibilities assigned to it within the plan. Each agency shall provide special education and services to all 
eligible students, including students attending charter schools where OUSD SELPA has granted that charter. In 
addition, each agency shall cooperate to the maximum extent possible with other agencies to serve individuals with 
disabilities who cannot be served in OUSD programs. Such cooperation ensures that a range of program options is 
available throughout the Oakland Special Education Local Plan Area (see Service Plan). 
EC 56205(A)(12)(d)(I), 56195.l(b)(2), 56195.l(c)(l) 

6. RESPONSIBILITIES OF LOCAL EDUCATION AGENCY ADMINISTRATORS 
SUPERINTENDENT 
The superintendent of the LEA shall be responsible for special education programs operated by the SELPA and.for 
implementing all requirements of the Local Plan. 
EC 5205(a)(12)(D)(ii)(II) 

OUSD is designated as the Administrative Unit (AU) for the Oakland SELP A. It shall be responsible for functions 
such as, but not limited to: 
I. Receipt and distribution of special education funds to district accounts for the operation of special education 
programs and services; 
2. Receipt and distribution of specia l education funds to accounts exclusively designated for SELPA use; 
3. The employment of staff to support SELPA functions. 

The OUSD Special Education Department, under the direction of Deputy Chief of Student Services and SELPA 
Director, is designated as the entity responsible for the administration of the Local Plan and assuring that the SELP A 
is in compliance with all applicable laws and regulations. 

DEPUTY CHIEF OF STUDENT SERVICES 
The Chief for Special Education reports to the Deputy Superintendent for Social Emotional and Academic Leaming 
and is responsible for developing, supporting, and monitoring the delivery of special education services to students 
with disabilities from birth to 22 years in Oakland Unified School District (OUSD). This position provides 
leadership in the District 's strategic priority to improve outcomes for children and youth who receive special 
education services. 

• Responsible for the overall coordination of special education services and programs within OUSD and for 
the implementation of the Special Education Local Plan Area' s (SELPA's) Local Plan 

2 



• Responsible specifically for continuing work that has begun, based on findings of an external audit to 
implement an integrated service delivery model; improve infrastructure, and provide necessary professional 
development 

• Interpret Board policies, laws, rules, and regulations to students, parents, and staff, and ensure district 
compliance with The Individuals with Disabilities in Education Act (IDEA), California Education Code and 
all associated regulations 

• Foster and maintain collaborative relationships with parent and stakeholder groups, city and county human 
services agencies; institutions of higher education, business/industry, and judicial and law enforcement 
agencies community partners and local, state and national experts, and specifically the Special Education 
Community Advisory Committee (CAC) 

• Develop and prepare annual special education budget in alignment with legal requirements, and Department 
and District priorities. Analyze and review budgetary and financial data; monitor and authorize expenditures 
in accordance with established guidelines 

• Ensure compliance with state and federal special education laws; provide leadership to ensure that all 
required reporting to the California Department of Education, and other government agencies, is timely and 
accurate. 

• Play an active role in helping the district achieve its strategic priorities by leading and working across 
departments. 

• Ensure that students with disabilities have access to core curriculum in inclusive schools and in general 
education settings as a rule; addressing ethnic disproportionality in identification, education setting and 
discipline 

• Continue efforts to develop and organize the special education central office to configure it for optimal 
success in achieving the specific goals necessary to improve outcomes for children and youth with 
disabilities; and to increase effectiveness and cost savings 

• Establish clear structures for work to be accomplished with specific team and individual operating 
procedures. 

• Establish and implement uniform standards and procedures for organization, clerical practices and 
performance of functions of staff assigned to the Special Education Department. 

• Advise the District in mediation, due process hearings, complaints and investigations 

3 



SELPA STAFFING 

The OUSD Board of Education assures that the SELPA shall identify the need for and designate positions necessary 
for the operation of the SELPA functions according to this policy. In reviewing and approving the SELPA Budget 
Plan and Service Delivery Plan on an annual basis, the OUSD School Board approves the staffing recommendations 
of the SELP A. 
The OUSD Special Education Department may be requested by the Superintendent and other administrators to 
provide advice or assistance in other areas as needs are identified within the SELP A. 
The duties of the OUSD Special Education Department, under the direction of Deputy Chief of Student Services 
include, but are not limited to, the following: 
I. Provide information and recommendations for the development, modification and implementation of the Local 
Plan; 
2. Develop and implement procedures for the identification, referral, assessment, IEP development and placement of 
individuals with disabilities as established by the Local Plan; 
3. Develop forms, procedures and recommendations for programs and services for review, modification and approval 
by the OUSD Superintendent and School Board; 
4. Develop an Annual Budget Plan for SELPA operations, including modification and approval by the OUSD 
Superintendent and School Board; 
5. Develop in-service/staff development programs, including parent education activities, for review, modification 
and approval by the OUSD Superintendent and School Board; 
6. Provide recommendations for membership for the Community Advisory Committee; 
7. Develop the Annual Service Plan for approval by the OUSD Superintendent and School Board. 
EC 56205(a)(l 2)(D)(ii)(I) 

4 



RESPONSIBILITIES OF OAKLAND LOCAL EDUCATION AGENCY ADMINISTRATORS 

Executive Director: Special Education 

• Collaborate with Business Department to create and oversee annual budgets 
• Work with Talent Department to ensure appropriate staffing of positions in Special Education 
• Work with SELPA Director/Senior Director, Operations to ensure compliance as it relates to Individual 

Education Programs, California Department of Education reviews, Compliance Complaints, and all aspects 
of Due Process 

• Collaborate with Teaching and Leaming department to ensure rigorous curriculum is provided to students 
with disabilities in their Least Restrictive Envirornments 

• Provide programming support for school site 
• Oversee the use of Non Public Agency personnel 
• Oversee the use of Non Public Schools 
• Collaborate with Transportation Department to ensure appropriate transportation for students with disabilites 
• Collaborate with all relevant bargaining units 

EC 56205(a)912)(A), 56195.1 (a)(l 2)(D) 

Special Education Local Plan Area (SELP A) Senior Director 
Administrator/Director 

• Complete all Fiscal and Compliance related reporting to California Department of Education including 
Performance Indicator Reviews, Verification Reviews, and Significant Disproportionality Plans 

• Act as primary contact for California Department of Education 
• Attend Monthly SELPA and Coalition for Adequate Spending for Special Education Meetings 
• Oversee Monthly Community Advisory Committee Planning and Meetings 
• Participate in Regular Community Engagement Meetings 
• Submit All CASEMIS Reporting 
• Oversee All Charter Schools 
• Act as a lead on Coordinated Early Intervention Services/Significant Disproportionality 
• Collaborate to create Professional Development for District staff 
• Maintain Local Plan - Assurances, Procedures, Memoranda of Understanding 
• Maintain Special Education Procedural Manual 
• Participate in interagency collaboration-review and create MOUs and Agreements with Regional Center, 

Head Start, California Children 's Services, Educationally Related Mental Health Services 
• Oversee all Master Contracts and Individual Service Agreements with over 100 Non Public Schools and 

Agencies (NPS/NP A) 
• Management of Special Education Information System (SEIS) and oversee MIS Specialists 
• Oversee and approve Non Public School and Non Public Agency certification and maintain lists of their 

associated administrative, credentialed, and classified personnel 
• Draft Board Policies 

Co-Chair, Bay Area Collaborative (Rate setting group for NPSs & NPAs) 
Member-SELPA Charter Schools Workgroup 
Member-California NPS/NPA Committee 
Member, Alameda County SELPA Directors 
Chairperson, SELPA Low Incidence Disabilities Committee 

5 



Senior Director, Operations 
Supervise: 

• Psychological Services 
• Mental Health Programs and Services and contracts for Educationally Related Mental Health Services 

(ERMHS) with Alameda County Behavioral Health (ACBH) 
• Legal Services 
• Special Education Management lnformation Systems and CASEMIS 
• Financial Analyst-COE Reports 
• Non Public Schools Team 
• Translation Team 

PEC Transportation Liaison to Operations 
Member, Office of Civil Rights Voluntary Resolution Process Team 

Oversight of Legal and Compliance 
• Monthly Hot Cases Agenda 
• Primary contact for F3 contracted attorneys and Director of Legal Support for financial decisions 

regarding Compliance Complaints, Early Resolution, Mediation Only, Mediation, and Due Process 
Hearings 

• Misc 
• LCAP Central Office Leadership Team Member 
• Inclusion Task Force Member 
• OUSD Data Integration Team Member 
• Alameda County Foster Youth Multi-Disciplinary Team Member 
• OUSD Cabinet Member 

Schools Director: 
• Create Professional Development Plan and facilitate professional development/in-services for school 

staff 
• Collaborate with Student Welcome Center 
• Place students and oversee completion of 30 Day Interim Placement IEPs 
• Facilitate Program Specialist Meetings 
• Facilitate Program Manager Team Meetings 
• Faci litate Coordinator Meetings 
• Present at Principal Meetings 
• Attend Network Superintendents' weekly meetings 
• Maintain Spreadsheets/Database 
• Attend High Profile IEP Meetings 
• Complete Level I Internal Complaint Responses 
• Collaborate with Schools Office, Teacher and learning 
• Participate in appropriate district-wide committees for the purpose of ensuring collaboration in 

implementation of school-wide goals regarding curriculum and instruction for all students. 
• Interview and hire staff members; supervise and evaluate all daily activities of staff members relative 

to assigned tasks 
• Assign operational responsibi li ties of staff members as necessary to provide opportunities for cross 

training and growth. 
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• Engage all new staff members in effective induction procedures and facilitate continued professional 
development 

• Involve staff in Continuous Improvement through self-evaluation, goal setting, and professional 
• Assist the Talent Development Division by screening and interviewing special education applicants 

Director, Legal Services 

Provide legal guidance and represent OUSD and OUSD SELPA in every aspect of special education law and 
practice including but not limited to: 

• Providing Preventive Legal Services 
• Resolving complaints 
• Facilitating the mediation of complaints 
• Supporting Due Process cases 
• Responding to California Department of Education Compliance Complaints 
• Supporting responding to Office of Civil Rights Complaints 
• Supporting Manifestation Determination decisions in discipline cases involving students with 

disabilities 
• Supporting the inter-district transfer (IDT) process for students with disabilities 
• Drafting and assisting with execution of IDT-type MO Us 
• Serving as an advocate for students and families served by PEC 
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Coordinator: Psychological Services and Focus Team 
• Provide Case Consultation with School Psychologists and Focus Team members 
• Collaborate with Directors, Coordinators, Principals, Program Specialists and Network Superintendents 
• Evaluate approximately 33 staff members annually 
• Monitor caseloads 
• Read and review reports. 
• Provide coaching and feedback 
• Attend IEPs/counseling sessions/ SSTs/ Teacher Consultations for employee observations; 
• Maintain performance documentation 
• Meet with bargaining unit representatives 
• Meet with legal support staff 
• Monitor professionals goals, completion of Initial and Triennial IEPs, and adherence to procedures 
• Collect, analyze, & maintaining caseload information regarding timelines and eligibility rates 
• Manage specialized requests for psych evaluations and review letters of Prior Written Notice 
• Coordinate monthly crisis intervention 
• Interview and hire staff and interns 
• Collaborate with Talent, Payroll, and Business Departments 
• Arrange, prepare for, and conduct monthly staff meetings and Professional Development 
• Research, purchase, and distribute assessment materials 

Member of CEIS Leadership and Stakeholders teams 
Member of Special Education Leadership Team 
Member of LEA Committee 
Attend Community Advisory Committee meetings 

Coordinator, Mental Health 

• Process student placements: Initial, 30 Day Interim, and internal transfers 
• Consult with Program Specialists regarding available mental health placements and complex cases 
• Attend high profile IEPs involving students with mental health needs 
• Collaborate with local agencies for student service provision 
• Liaise with Alameda County Behavioral Health Services (ACBHS) for coordination of care issues 
• Recruit , interview, and recommend for hire Clinical Social Workers 
• Organize and plan for the Professional Development of Clinical Social Workers (CSWs) and Special Edi 

Specialists 

• Engage in the Professional Goal Development, Observation and Evaluation of CSWs and Supervisors 
• Supervise the timely submission of Medi Cal billing by social worker staff 
• Oversee the utilization and billing of outpatient therapeutic services 
• Validate the compliant use of extended contracts for Medical Billing and the appropriate provision of 

social work services 
• Engage with principals regarding students with challenging mental health issues 
• Liaise with five non-profit behavioral agencies for the provision of intensive outpatient services 
• Schedule and chair ERMHS panel meetings on a twice weekly basis 
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• Consult with Psychologists on ERMHS eligibility and placement alternatives within the school based 
mental health services. 

• Assist Non Public School (NPS) Program Specialists with high level IEPS involving students with 
mental health needs 

• Facilitate NPS students return to District programs 
• Manage the District's timely and compliant implementation of the contract with ACBHCS 
• Prepare and report on compliant expenditures for the Counseling Enriched program 
• Observe Special Education Specialists providing instruction and behavioral management to students 
• Participate in the Bay Area Collaborative to annually address COLA and changes in rates 
• Supervise a LCSW whose sole responsibility is to detennine "medical necessity ' for MediCal billing 
• Track the number of students determined eligible/ineligible for ERMHS services 
• Ensure that classrooms have adequate therapeutic supplies 
• Plan meaningful staff development for supervising socia l workers 
• Standing meetings; CEIS, Leadership, NPS, CAC 
• Assist Legal Support Services with mediated agreement/settlement implementation 
• Support in the development of an age appropriate mindfulness curriculum 
• Share in the renegotiation of NPS contracts regarding mental health / behavioral issues 
• Engage in the revision of the contract between County Mental Health and the District 
• Conduct outreach and training for parents 
• Supervise Administrative Assistant 

Coordinator, Moderate to Severe Programs 
• Develop and implement a program evaluation protocol 
• Manage new teacher supports and interventions 
• Coordinate professional development for teachers, support staff, and site administrators 
• Support site administrators with interviews for staffing vacancies and staffing needs 
• Compile and share evidence-based practices in support of greater programmatic consistency 
• Oversee distribution of curricular and assessment materials 
• Promote use of UDL, EBPs and research in support of effective inclusion 
• Liaise with Teaching and Leaming regarding new teacher supports and curriculum selection 
• Collaborate with Research, Assessment, and Data on compiling and reporting program data 
• Collaborate with leadership and facilities regarding program regionalization 
• faci litate weekly team meetings with Program Specialists 
• Collaborate with Coordinators and Program Specialists to address time-sensitive issues 
• Collaborate with Directors 
• Attend weekly leadership meetings 
• Oversee RSP assignments with Director 
• Facilitate PD for Specialists and Managers and provide evaluative feedback to Program Specialists 
• Manage curriculum for students with moderate to severe disabilities including maintaining licenses and 

Providing Professional Development 
• Work with Information and Assistive Technologies to complete the teclmology implementation in 

SDCs for students with moderate to severe disabilities 
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Coordinator, Programs for Students with Mild to Moderate Disabilities 

• Collaborate with principals and network leaders 
• Collaborate with teachers 
• Collaborate with parents 
• Provide guidance and support around District Inclusion work 
• Assist with recruitment, selection and staff assignments 
• Collaborate with Special Education Specialists to research, select and distribute curricular materials 
• Monitor student placements 
• Supervise and Support Program Specialists (PSs) 

o Weekly Meetings 
o Daily email/phone communications 
o Management of PS/PM deliverables 
o Formal evaluation of PSs 

• Creation and distribution of department communications: 
o IEP Exemplars 
o Resource Guides 
o Teacher Website 
o Newsletter 

• Weekly site visits to observe programming and provide feedback 
• Attend complex/contentious IEPs, Mediations, and Alternative Dispute Resolution sessions 
• Support in investigation of Level I internal complaints and grievances 
• Reconcile and review Extended Contracts 
• Lead Central Professional Learning (with MS Coordinator): 

o Site setup 
o Topic and materials development 
o Collecting participant feedback 

• Direct supervision of PM/PS in Middle and Elevation Networks 
o Evaluation 
o Observation and Feedback 

• Manage Mild/Mod curriculum - continue with Common Core alignment, and implementation of 
strategies, schedules, and start of year information in the PEC Teacher Resource Google folder 

• Work with Special Education Specialists so that they can better use instructional technology 
• Collaborate with Teaching & Leaming to coordinate Teacher-Leaders Training 
• Support Inclusive practices 

Coordinator: Related Services 

• Assist with recruitment, selection and staff assignments 
• Collaborate with Specialists to research, select and distribute testing materials 
• Supervision and support of Speech Pathologists, Occupational Therapists, Physical Therapists, 

Itinerant Teachers of Visually Impaired, Itinerant Teachers of Deaf and Hard of Hearing, 
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Adapted Physical Education, Orientation & Mobility Teachers, Special Education Home Instruction, 
AT/ACC Dept. 

o Monthly Staff meetings and quarterly individual depart meetings 
o Daily email/phone communications 
o Management of all Related Services 
o Formal evaluation of all Related Service Department staff 

• Creation and distribution of department communications and resource guides 
• Attend complex/contentious IEPs, Mediation, or ADR sessions 
• Support in investigation of Level I complaints and grievances 
• Reconcile and review extended contracts 
• Collaborate with Coordinators and Program Specialists to address time-sensitive issues 
• Support site leaders with investigation and response to Level I complaints 
• Organize and support management of caseloads across all related services 
• Manage contracts with NP As to provide related services to students with disabilities 
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Annual Budget Plan 

Provides Information on Special 
Education Program Funding 

Reflects Service Provision to 
Students 

Annual Service Plan 

Describes services available 
and provided to students with 

Mild to Moderate 
and 
Moderate to Severe 

Disabilities 

Throughout the SELPA 
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Purpose of Annual Budget Plan 

To Identify the Following: 

• Expected Program Expenditures 
• Administrative Costs 
• Costs for Students with Moderate to Severe Disabilities 
• Costs for Students with Mild to Moderate Disabilities 
• Supplemental Aids and Services 
• Regionalized Programming 

_,~··. • www.ousd.org f "I a @OUSDnews 4 • 



To Identify the Following: 

• Services Provided to Students by District 
• Locations of Services Provided to Students 

• All Students with Individual Education Programs 
(IEPs) Have Access to All Services Named in IEPs 
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Annual Service Plan, Annual Budget Plan, 
Personnel Data Reoort 

Annual Budget Plan 

and 

Annual Service Plan 

and 

Personnel Data Report 

• 

Together, these three documents provide an overview of Special 

Education programs, services, and individual supports available to 

students with disabilities in OUSD SELPA. 

~ www.ousd.org _f 'I a @OUSDnews 6 • 



Every Student Thrives! 
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California Department of Education 
ABP-01 (rev March 2016) 

1. Check one, as applicable: 

Certification of Annual Budget Plan 
Fiscal Year 2016-17 

Special Education Division 

[ X ] Single District [ J Multiple District [ J DistricVCounty 

Special Education Local Plan Area 
(SELPA) Code 

0113 
SELPA Address 

1000 BROADWAY, STE. 398 

Name SELPA Director (Print) 

SHARON FALK 

SELPA Name 

OAKLAND 
SELPA City 

OAKLAND 

Application Date 

JUNE 22, 2016 
SELPA Zip code 

94607 

SELPA Director's Telephone 
Number 

( 510 I 879-2211 

2 Certification by Designated Administrative And Fiscal Agency for This Program 
(Responsible Local Agency/Administrative Unit [RLA/AU]) 

RLA/AU Name I Name!Title of RLA/AU Superintendent 

OAKLAND UNIFIED SCHOOL DISTRICT ANTWAN WILSON 
RLA/AU Street Address RLA/AU City 

1000 BROADWAY, STE. 680 OAKLAND 
Date of Governing Board Approval 

RLA/AU Telephone Number 

{ 510) 879-8200 
RLA/AU Zip code 

94607 

Certification of Approval of Annual Budget Plan Pursuant to California Education Code 
Section 56205(b) 

I certify that the Annual Budget Plan was developed according to the SELPA's local plan 
governance and policy making process. Notice of th is public hearing was posted in each 
school within the SELPA at least 15 days prior to the hearing. 

The Annual Budget Plan was presented for public hearing on ________ _ 

Adopted this ___ day of ____ ___ , 20_. 

Signed: 
RLA/AU Superintendent 



Annual Budget Plan 
Fiscal Year 2016- 17 

The Annual Budget Plan shall identify expected expenditures for all items required by this part 
as listed below. The Standardized Account Code Structure (SACS) codes provide source 
information from the local educational agency (LEA) reporting. 

Reference/Label Instructions Estimated 
Totals 

A Funds received in accordance with Chapter 7.2 SACS Resource 92,389,455.14 

(commencing with California Education Code [EC] Code 6500 (State), 
Section 56836) 3300- 3499 (Federal) 
(Special Education Program Funding) 6512-6535(General 

Fund) 
B Administrative costs of the plan SACS Goal Code 95,793.18 

5001 
Function 2100 

C Special Education services to pupils SACS Goal Code 215,681 .55 

with: (1) severe disabilities, and (2) low-incidence 5710 
disabilities SACS Goal Code 800,727.40 

5730 
SACS Goal Code 12,008,430.23 

5750 
D Special education services to pupils SACS Goal Code 63,589,224.93 

with non-severe disabilities 5770 
E Supplemental aids and services to meet the individual Any SACS Goal 20,462,405.72 

needs of pupils placed in regular education Code 
classrooms and environments with SACS Function 

Code 11301 

F Regionalized operations and services, and direct SACS Goal Code 0.00 

instructional support by program specialists in 5050 
accordance with Article 6 (commencing with Section 475,187.49 
56836.23) of Chapter 7.2 (SELPA Program SACS Goal Code 
Specialists Funding) 5060 

G The use of property taxes allocated to the special 
education local plan area pursuant to EC Section Statement is included in Local Plan 
2572 

1 Function Activity Classification can be found http://www.cde.ca.gov/be/ag/ag/yr08/mar08item24a6.doc 

For California Department of Education Use Only 

Received by the State Superintendent of Public Instruction: Date : _____ By:-----------
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California Department of Education 
ASP-03 (rev March 2016) 

1. Check one, as applicable: 

Certification of Annual Service Plan 
Fiscal Year 2016-17 

Special Education Division 

[ X ] Single District [ J Multiple District [ ] DistricUCounty 
Special Education Local Plan Area (SELPA) 
Code 
0113 

SELPA Address 

1000 BROADWAY, STE. 398 
Name SELPA Director (Print) 

SHARON FALK 

SELPA Name 

OAKLAND 

SELPA City 

OAKLAND 

Application Date 

JUNE 22, 2016 

SELPA Zip code 

94607 
SELPA Director's Telephone 
Number 

( 510 ) 879-2211 
2. Certification by Designated Administrative And Fiscal Agency for This Program 

(Responsible Local Agency [RLA] or Administrative Unit [AU]) 
RLA/AU Name NamefTitle of RLA/AU Superintendent (Type) RLA/AU Telephone Number 

OAKLAND UNIFIED SCHOOL DISTRICT 
RLA/AU Street Address 

1000 BROADWAY, STE. 680 
Date of Governing Board Approval 

JUNE 22, 2016 

ANTWAN WILSON 
RLA/AU City 

OAKLAND 

( 510 ) 879-8200 
RLA/AU Zip code 

94607 

Certification of Approval of Annual Service Plan Pursuant to California Education Code 
Section 56205(b) 

I certify that the Annual Service Plan was developed according to the SELPA's local plan governance 
and policy making process. Notice of this public hearing was posted in each district within the SELPA 
at least 15 days prior to the hearing. 

The Annual Service Plan was presented for public hearing on ____ ___ __ _ 

Adopted this ___ day of _______ , 20_ . 

Signed: 
RLA/AU Superintendent 

For California Department of Education Use Only 

Received by the State Superintendent of Public Instruction: Date: ____ By:-- ------ --- --



California Department of Education Special Education Division 

Form ASP-0 1a (rev March 2016) California Special Education Management Information System 
Service Descriptions 

Special Education local Plan Area: 

Not 
Compliance Standard 

Code Special Education Service Category Descriptions Adopted Modified Currently 
Utilized 

(Legal Requirement') 

210 Family training, counseling, and home visits (ages 0- 2 only): This 
service includes: services provided by social workers, psychologists, or 

34 Code of Federal other qualified personnel to assist the family in understanding the special 
needs of the child and enhancing the child's development. Note: Services X Regulations (CFR ) 

provided by specialists (such as medical services, nursing services. sections 

occupational therapy, and physical therapy) for a specific function should be 300.34 (c)(3), 300.226 

coded under the appropriate service category, even if the services were 

220 Medical services (for evaluation only) (ages 0-2 only): Services provided 
34 CFR sections 

by a licensed physician to determine a child's developmental status and X 
300.34 (c)(3), 300.226 

need for early intervention services. 
230 Nutrition services (ages 0- 2 only): These services include conducting 

assessments in: nutritional history and dietary intake; anthropometric, 
X 

34 CFR sections 
biochemical, and clinical variables; feeding skills and feeding problems; and 300.34 (c)(3), 300.226 
food habits and food preferences. 

240 Service coordination (ages 0-2 only) X 34 CFR sections 
300.34 (c)(3), 300.226 

250 Special instruction (ages 0-2 only): Special instruction includes: the 
design of learning environments and activities that promote the child's 
acquisition of skills in a variety of developmental areas, including cognitive 
processes and social interaction; curriculum planning, including the planned 

34 CFR sections interaction of personnel, materials, and time and space, that leads to X 
300.34 (c)(3), 300.226 achieving the outcomes in the child's individualized family service plan 

(IFSP); providing families with information, skills, and support related to 
enhancing the skill development of the child; and working with the child to 
enhance the child's development. 

260 Special education aide in regular development class, childcare center, 
X 

34 CFR sections 
or family childcare home (ages 0-2 only) 300.34 (c)(3), 300.226 

270 Respite care services (ages 0-2 only): Through the IFSP process. short-
term care given in-home or out-of-home, which temporarily relieves families 

X 
34 CFR sections 

of the ongoing responsibility for specialized care for child with a disability. 300.34 (c)(3), 300.226 
(Note: only for infants and toddlers from birth through 2, but under 3.) 

330 Specialized academic instruction: Adapting, as appropriate to the needs 
of the child with a disability, the content, methodology, or delivery of 

34 CFR Section 
instruction to ensure access of the child to the general curriculum, so that he X 

300.39(b)(3) 
or she can meet the educational standards within the jurisdiction of the 
public agency that apply to all children. 

340 Intensive individual instruction: IEP Team determination that student 
30 California Education 

requires additional support for all or part of the day to meet his or her IEP X 
Code (EC ) Section 56364 

goals. 
350 Individual and small group instruction: Instruction delivered one-to-one 5 California Code of 

or in a small group as specified in an IEP enabling the individual(s) to Regulations (CCR ) 
participate effectively in the total school program. X Section 3051; 

30 EC Section 56441.2 

415 Language and speech: Language and speech services provide remedial 
intervention for eligible individuals with difficulty understanding or using 
spoken language. The difficulty may result from problems with articulation 
(excluding abnormal swallowing patterns, if that is the sole assessed 5 CCR Section 3051 .1; 
disability); abnormal voice quality, pitch, or loudness; fluency; hearing loss; 30 EC Section 56363; 
or the acquisition, comprehension, or expression of spoken language. X 34 CFR sections 
Language deficits or speech patterns resulting from unfamiliarity with the 300.34 (c)(15), 
English language and from environmental , economic or cultural factors are 300.8 (c)(11 ) 
not included. Services include specialized instruction and services: 
monitoring , reviewing, and consultation, and may be direct or indirect, 
including the use of a speech consultant. 

Services will be provided in the school of attendance unless otherwise determined by the individualized education program (IEP) team. 
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Not 
Compliance Standard Code Special Education Service Category Descriptions Adoptec Modified Currently 

Utilized 
(Legal Requirement*) 

425 Adapted physical education: Direct physical education services provided 
by an adapted physical education specialist to pupils who have needs that 
cannot be adequately satisfied in other physical education programs as 
indicated by assessment and evaluation of motor skills performance and 5 CCR Section 3051.5; 
other areas of need. It may include individually designed developmental 

X 30 EC Section 56363; 
activities, games, sports, and rhythms, for strength development and fitness 34 CFR sections 
suited to the capabilities, limitations, and interests of individual students with 300.108, 300.39 (b)(2) 
disabilities who may not safely, successfully, or meaningfully engage in 
unrestricted participation in the vigorous activities of the general or modified 
physical education program. 

435 Health and nursing-specialized physical health care services: 
Specialized physical health care services means those health services 
prescribed by the child's licensed physician and surgeon, requiring medically 5 CCR Section 3051.12; 
related training of the individual who performs the services and which are 

X 30 EC sections 56363, 
necessary during the school day to enable the child to attend school (5 CCR 49423.5(d) 
Section 3051.12[b]). Specialized physical health care services include but 34 CFR Section 300.107; 
are not limited to suctioning, oxygen administration, catheterization, 
nebulizer treatments, insulin administration, and glucose testing. 

436 Health and nursing-other services: This includes services that are 
provided to individuals with exceptional needs by a qualified individual 
pursuant to an IEP when a student has health problems which require 
nursing intervention beyond basic school health services. Services include 5 CCR Section 3051.12; 
managing the health problem, consulting with staff, group and individual 

X 30 EC Section 56363; 
counseling, making appropriate referrals, and maintaining communication 34 CFR Section 300.107 
with agencies and health care providers. These services do not include any 
physician supervised or specialized health care service. IEP required health 
and nursing services are expected to supplement the regular health 
services program. 

445 Assistive technology services: Any specialized training or technical 
support for the incorporation of assistive devices, adapted computer 
technology, or specialized media with the educational programs to improve 

5 CCR Section 3051 .16; access for students. The term includes a functional analysis of the student's 
needs for assistive technology; selecting, designing, fitting , customizing, or X 30 EC Section 56363; 

repairing appropriate devices; coordinating services with assistive 34 CFR sections 

technology devices; training or technical assistance for students with a 300.6, 300.105 

disability, the student's family, individuals providing education or 
rehabilitation services, and employers. 

450 Occupational therapy: Occupational Therapy (OT) includes services to 
improve student's educational performance, postural stability, self-help 
abilities, sensory processing and organization, environmental adaptation 
and use of assistive devices, motor planning and coordination, visual 
perception and integration, social and play abilities, and fine motor abilities. 5 CCR Section 3051.6; 
Both direct and indirect services may be provided within the classroom, 

X 30 EC Section 56363; 
other educational settings, or the home, in groups or individually, and may 34 CFR Section 
include therapeutic techniques to develop abilities, adaptations to the 300.34 (c)(6) 
student's environment or curriculum, and consultation and collaboration with 
other staff and parents. Services are provided, pursuant to an JEP, by a 
qualified occupational therapist registered with the American Occupational 
Therapy Certification Board. 

460 Physical therapy: These services are provided, pursuant to an IEP, by a 5 CCR Section 3051 .6; 
registered physical therapist, or physical therapist assistant, when 30 EC Section 56363; 
assessment shows a discrepancy between gross motor performance and 34 CFR Section 
other educational skills. Physical therapy includes, but is not limited to, 300.34 (c)(9); California 
motor control and coordination, posture and balance, self-help, functional Business and Professions 
mobility, accessibility and use of assistive devices. Services may be 

X Code 
provided within the classroom, other educational settings or in the home, (B&PC) Chapter 5.7 
and may occur in groups or individually. These services may include sections 2600-2696; 
adaptations to the student's environment and curriculum, selected Government Code ( GC) 
therapeutic techniques and activities, and consultation and collaborative lnteragency Agreement 
interventions with staff and parents. Chapter 26.5 

Section 7575(a)(2) 

Services will be provided in the school of attendance unless otherwise determined by the individualized education program (IEP) team. 
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Not 
Compliance Standard Code Special Education Service Category Descriptions Adoptec Modified Currently 

Utilized 
(Legal Requirement*) 

510 Individual counseling: One-to-one counseling, provided by a qualified 
individual pursuant to an IEP. Counseling may focus on such student 

5 CCR Section 3051 .9; aspects as education, career, personal, or be with parents or staff members 
X 34 CFR Section on learning problems or guidance programs for students. Individual 

300.34(c)(2) counseling is expected to supplement the regular guidance and counseling 
program. 

515 Counseling and guidance: Counseling in a group setting, provided by a 
qualified individual pursuant to an IEP. Group counseling is typically social 
skills development, but may focus on such student aspects as education, 
career, personal, or be with parents or staff members on learning problems 
or guidance programs for students. IEP required group counseling is 
expected to supplement the regular guidance and counseling program. 34 CFR sections 
Guidance services include interpersonal, intrapersonal, or family X 300.24.(b)(2), 300.306; 
interventions, performed in an individual or group setting by a qualified 5 CCR Section 3051 .9 
individual pursuant to an IEP. Specific programs include social skills 
development, self-esteem building, parent training, and assistance to 
special education students supervised by staff credentialed to serve special 
education students. These services are expected to supplement the regular 
guidance and counseling program. 

520 Parent counseling: Individual or group counseling provided by a qualified 
individual pursuant to an IEP to assist the parent(s) of special education 5 CCR Section 3051 . 11 ; 
students in better understanding and meeting their child's needs and may 

X 34 CFR Section 
include parenting skills or other pertinent issues. IEP required parent 300.34(c)(8) 
counseling is expected to supplement the regular guidance and counseling 
program. 

525 Social work services: Social work services, provided by a qualified 
individual pursuant to an IEP, include, but are not limited to, preparing a 
social or developmental history of a child with a disability, group and 

5 CCR Section 3051 .13; individual counseling with the child and family, working with those problems 
in a child's living situation (home, school , and community) that affect the X 34 CFR Section 

child's adjustment in school , and mobilizing school and community 300.34(c)(14) 

resources to enable the child to learn as effectively as possible in his or her 
educational program. Social work services are expected to supplement the 
regular guidance and counseling program. 

530 Psychological services: These services, provided by a credentialed or 
licensed psychologist pursuant to an IEP, include interpreting assessment 
results for parents and staff in implementing the IEP, obtaining and 

5 CCR Section 3051 . 1 O; interpreting information about child behavior and conditions related to 
learning, and planning programs of individual and group counseling and X 34 CFR Section 

guidance services for children and parents. These services may include 300.34 (c)(10) 

consulting with other staff in planning school programs to meet the special 
needs of children as indicated in the IEP. IEP required psychological 
services are expected to supplement the regular guidance and counseling 

535 Behavior intervention services: A systematic implementation of 
procedures designed to promote lasting , positive changes in the student's 5 CCR Section 3001 (d ); 
behavior resulting in greater access to a variety of community settings, X 34 CFR Section 
social contacts, public events, and placement in the least restrictive 300.34 (c)(10) 
environment. 

540 Day treatment services: Structured education, training, and support Health & Safety Code, 
services to address the student's mental health needs. X Div .2, Chap.3, Article 1, 

Section 1502/a) 
545 Residential treatment services: A 24-hour, out-of-home placement that W elfare and Institutions 

provides intensive therapeutic services to support the educational program. 
X Code, 

Part 2, Chapter 2.5, 
Art. 1, Section 5671 

Services will be provided in the school of attendance unless otherwise determined by the individualized education program (IEP) team. 
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Not 
Compliance Standard Code Special Education Service Category Descriptions Adoptec Modified Currently 

Utilized 
(Legal Requirement*) 

610 Specialized services for low incidence disabilities: Low incidence 
services are defined as those provided to the student population who have 
orthopedic impairment (01), visual impairment (VI), who are deaf, hard of 

5 CCR sections hearing (HH), or deaf-blind (DB). Typically, services are provided in 
X 3051.16, 3051.18; education settings by an itinerant teacher or an itinerant teacher/specialist. 

Consultation is provided to the teacher, staff, and parents as needed. These 34 CFR Section 300.34 

services must be clearly written in the student's IEP, including frequency 
and duration of the services to the student. 

710 Specialized deaf and hard of hearing services: These services include 
speech therapy, speech reading , auditory training, and/or instruction in the 5 CCR sections 
student's mode of communication. Rehabilitative and educational services; X 3051.16, 3051.18; 
adapting curricula, methods, and the learning environment; and special 34 CFR Section 300.34 
consultation to students, parents, teachers, and other school personnel. 

715 Interpreter services: Sign language interpretation of spoken language to 
individuals, whose communication is normally sign language, by a qualified 5 CCR Section 3051 .16; 
sign language interpreter. This includes conveying information through the X 34 CFR Section 
sign system of the student or consumer and tutoring students regarding 300.34 (c)(4) 
class content through the sign system of the student. 

720 Audiological services: These services include measurements of acuity, 
monitoring amplification, and frequency modulation system use. 5 CCR Section 3051.2; 
Consultation services with teachers, parents, or speech pathologists must X 34 CFR Section 
be identified in the IEP as to reason, frequency, and duration of contact; 300.34 (c)( 1) 
infrequent contact is considered assistance and would not be included. 

725 Specialized vision services: This is a broad category of services provided 
to students with visual impairments. It includes assessment of functional 
vision; curriculum modifications necessary to meet the student's educational 
needs including Braille, large type, and aural media; instruction in areas of 
need; concept development and academic skills; communication skills 

X 5 CCR Section 3030(d); 
including alternative modes of reading and writing; and social, emotional, 30 EC Section 56364.1 
career, vocational, and independent living skills. It may include coordination 
of other personnel providing services to the students such as transcribers, 
readers, counselors, orientation and mobility specialists, career/vocational 
staff, and others, and collaboration with the student's classroom teacher. 

730 Orientation and mobility: Students with identified visual impairments are 
trained in body awareness and to understand how to move. Students are 5 CCR Section 3051.3; 
trained to develop skills to enable them to travel safely and independently 

X 30 EC Section 56363; 
around the school and in the community. It may include consultation 34 CFR Section 300.34 
services to parents regarding their children requiring such services (c)(7) 
according to an IEP. 

735 Braille transcription: Any transcription services to convert materials from 
5 CCR Section 3051.16; print to Braille. It may include textbooks, tests, worksheets, or anything 
30 EC Section 56363; necessary for instruction. The transcriber should be qualified in English X 
34 CFR Section 300.8 Braille as well as Nemeth Code (mathematics) and be certified by 

(c)(13) appropriate agency. 
740 Specialized orthopedic services: Specially designed instruction related to 5 CCR sections 

the unique needs of students with orthopedic disabilities, including 3030(e), 3051.16; 
specialized materials and equipment. X 30 EC Section 56363; 

34 CFR Section 300.8 
/cl/81 

745 Reading services X 5 CCR Section 3051.16 
750 Note taking services: Any specialized assistance given to the student for 

the purpose of taking notes when the student is unable to do so 
independently. This may include, but is not limited to. copies of notes taken 

X 5 CCR Section 3051 . 16 by another student or transcription of tape-recorded information from a class 
or aide designated to take notes. This does not include instruction in the 
process of learning how to take notes. 

755 Transcription services: Any transcription service to convert materials from 
print to a mode of communication suitable for the student. This may also 

X 5 CCR Section 3051 .16 include dictation services as it may pertain to textbooks, tests , worksheets, 
or anything necessary for instruction. 

Services will be provided in the school of attendance unless otherwise determined by the individualized education program ( IEP) team. 
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Not 
Compliance Standard Code Special Education Service Category Descriptions Adoptec Modified Currently 

Utilized 
(Legal Requirement*) 

760 Recreation services, includes therapeutic recreation: Therapeutic 
recreation and specialized instructional programs designed to assist pupils 5 CCR Section 3051.15; 
to become as independent as possible in leisure activities, and when X 34 CFR Section 300.34 
possible and appropriate, facilitate the pupil's integration into general (c)(11) 
recreation programs. 

820 College awareness: College awareness is the result of acts that promote 
and increase student learning about higher education opportunities, 

X 34 CFR sections 
information, and options that are available including, but not limited to, 300.39 (b)(5), 300.43 
career planning, course prerequisites, admission eligibility, and financial aid. 

830 Vocational assessment, counseling, guidance, and career assessment: 
Organized educational programs that are directly related to the preparation 
of individuals for paid or unpaid employment, and may include provision for 5 CCR Section 3051 .14; 
work experience, job coaching, development and/or placement, and X 34 CFR sections 
situational assessment. This includes career counseling to assist a student 300.39 (b)(5), 300.43 
in assessing his/her aptitudes, abilities, and interests in order to make 
realistic career decisions. 

840 Career awareness: Transition services include a provision for self-
advocacy, career planning, and career guidance. This also emphasizes the 5 CCR Section 3051.14; 
need for coordination between these provisions and the Perkins Act to X 34 CFR sections 
ensure that students with disabilities in middle schools will be able to access 300.39 (b)(5), 300.43 
vocational education funds. 

850 Work experience education: Work experience education means organized 
5 CCR Section 3051 .14; educational programs that are directly related to the preparation of 

X 34 CFR sections individuals for paid or unpaid employment, or for additional preparation for a 
300.39 (b)(5), 300.43 career requiring other than a baccalaureate or advanced degree. 

855 Job Coaching: Job coaching is a service that provides assistance and 
guidance to an employee who may be experiencing difficulty with one or 

5 CCR Section 3051 .14; more aspects of the daily job tasks and functions. The service is provided by 
X 34 CFR sections a job coach who is highly successful, skilled and trained on the job who can 

300.39 (b)(5), 300.43 determine how the employee that is experiencing difficulty learns best and 
formulate a training plan to improve job performance. 

860 Mentoring: Mentoring is a sustained coaching relationship between a 
student and teacher through ongoing involvement. The mentor offers 
support, guidance, encouragement and assistance as the learner 5 CCR Section 3051 .14; 
encounters challenges with respect to a particular area such as acquisition X 34 CFR sections 
of job skills. Mentoring can be either formal, as in planned, structured 300.39 (b)(5), 300.43 
instruction, or informal that occurs naturally through friendship, counseling, 
and collegiality in a casual, unplanned way. 

865 Agency linkages (referral and placement): Service coordination and case 
management that facilitates the linkage of individualized education 
programs under this part and individualized family service plans under part 30 EC Section 56341 .5 (f); 
C with individualized service plans under multiple Federal and State X 34 CFR Section 300.344 
programs, such as title I of the Rehabilitation Act of 1973 (vocational (3)(b) 
rehabilitation), title XIX of the Social Security Act (Medicaid), and title XVI of 
the Social Security Act (supplemental security income). 

870 Travel training (includes mobility training) 5 CCR Section 3051.3; 
X 34 CFR sections 300.39 

lc\17\ 
890 Other transition services: These services may include program 

coordination, case management and meetings, and crafting linkages X 
between schools and between schools and postsecondary agencies. 

900** Other special education/related services: Any other specialized service 
X required for a student with a disability to receive educational benefit. . B&PC - Business and Proessional Codes 

CCR-California Code of Regulations 
CFR- Code of Federal Regulations 
EC - Education Code 
GC - Government Code 

Services will be provided in the school of attendance unless otherwise determined by the indiv idualized education program (IEP) team. 
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Not 
Compliance Standard 

Code Special Education Service Category Descriptions Adoptec Modified Currently 
Utilized 

(Legal Requirement•) 

•• Use of CASEMIS Code 900 necessitates further explanation. Please list the 
other special education/related services to be provided as Code 900 on the 
form ASP-01 b: Customized Service Descriptions. 

Services will be provided in the school of attendance unless otherwise determined by the individualized education program (IEP) team. 
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California Department of Education 
ASP-02a (rev March 2016) 

Special Education Local Plan Area: 

Location 
List the site name and type 
of facility providing services 
to students enrolled in the 

LEA. 
Type 

Site Name Of 
Facility 

Acorn Woodland 10 

~ llendale 10 

!Bella Vista 10 

aridges Academy 10 

arookfield 10 

Burckhalter 10 

Carl Munck 10 

Chabot 10 

Cleveland 10 

Community United 10 

Crocker Highlands 10 

East Oakland Pride 10 

Emerson 10 

Encompass Academy 10 

Esperanza 10 

Franklin 10 

1i::red T. Korematsu 
10 

Discovery Academy 

Fruitvale 10 

Futures 10 

Garfield 10 

Glenview 10 

Global Family 10 

Grass Valley 10 

Greenleaf 10 

Hillcrest 10 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

330 

Special Education Division 

Local Educational Agency (LEA): 

Annual Service Plan (001) 
Services Provided at this Location 

List the California Special Education Management Information 
System (CASEMIS) code associated with each service that is 

provided at the location listed in the left-hand column. 

CASEMIS Service Codes 
(Use of Code 900 requires further explanation) 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 
Use these codes to identify the tvoe of facility orovidinq services to students aqes 6-22: 

10-Public Day School 11-Public Residential School 15-Special Education Center/Facility 

19-0ther Public School/Facilities 20- Continuation School 22-Alternative Work Education Center/ 
Work Study Program 

24-lndependent Study 31 - Community School 55-Charter School ( operated by an LEA/ 
DistricUCountv Office of Education) 

56-Charter School (operating as an 
LEA) 
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California Department of Education 
ASP-02a (rev March 2016) 

Special Education Local Plan Area: 

Location 

Special Education Division 

Local Educational Agency (LEA): 

Annual Service Plan (001) 
Services Provided at this Location 

List the site name and type of facility 
List the California Special Education Management 
Information System (CASEMIS) code associated providing services to students 

enrolled in the LEA. 
with each service that is provided at the location 

listed in the left-hand column. 
Type CASEMIS Service Codes 

Site Name Of (Use of Code 900 requires further explanation) 
Facility 

Hoover 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Horace Mann 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Howard 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

International Community 
10 

$chool 
330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Uoaquin Miller 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Kaiser 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

... a Escuelita 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Lafayette 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

... aurel 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Lincoln 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Manzanita Community School 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Manzanita SEED 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Markham 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Martin Luther King, Jr. 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Melrose Leadership 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Montclair 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

New Highland Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Parker 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Peralta 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Piedmont Avenue 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

PLACE @ Prescott 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Reach Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Redwood Heights 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Rise 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Sankofa 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 
Use these codes to identify the tvpe of facility providinq services to students aqes 6-22: 

10-Public Day School 11- Public Residential School 15-Special Education Center/Facility 

19-0ther Public School/Facilities 20-Continuation School 22-Alternative Work Education Center/ 
Work Study Proaram 

24-lndependent Study 31-Community School 
55-Charter School ( operated by an LEA/ 

DistricUCountv Office of Education) 

56-Charter School (operating as an LEA) 
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California Department of Education 
ASP-02a (rev March 2016) 

Special Education Local Plan Area: 

Location 

Special Education Division 

Local Educational Agency (LEA): 

Annual Service Plan (001) 
Services Provided at this Location 

List the site name and type of facility List the California Special Education Management 
Information System (CASEMIS) code associated 

providing services to students 
enrolled in the LEA. with each service that is provided at the location 

listed in the left-hand column. 
Type CASEMIS Service Codes 

Site Name Of (Use of Code 900 requires further explanation) 
Facility 

Sequoia 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Think College Now 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Thornhill 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

All iance Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Bret Harte 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Claremont 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Edna Brewer 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Elmhurst Community Prep 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Frick 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

!Madison Park Lower Campus 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Madison Park Upper Campus 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Montera 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Roosevelt 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Roots International 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

United For Success 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Urban Promise Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Westlake 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

West Oakland Middle 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Castlemont 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Colisuem College Prep 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Dewey Academy 20 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Fremont 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

._ife Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

MyClymonds 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Metwest 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 
Use these codes to identify the type of faci lity orovidinq services to students aaes 6-22: 

10-Public Day School 11-Public Residential School 15-Special Education Center/Facility 

19-0ther Public School/Facilities 20-Continuation School 22-Alternative Work Education Center/ 
Work Study ProQram 

24-lndependent Study 31 - Community School 
55-Charter School (operated by an LEA/ 

DistricVCounty Office of Education) 

56-Charter School (operating as an LEA) 
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California Department of Education 
ASP-02a (rev March 2016) 

Special Education Local Plan Area: 

Location 

Special Education Division 

Local Educational Agency (LEA): 

Annual Service Plan (001) 
Services Provided at this Location 

List the California Special Education Management 
List the site name and type of facility 

providing services to students 
Information System (CASEMIS) code associated with 

each service that is provided at the location listed in the 
enrolled in the LEA. 

left-hand column. 
Type CASEMIS Service Codes Site Name Of 

(Use of Code 900 requires further explanation) Facility 

Oakland High 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Oakland International High 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Oakland Technical 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Ralph J. Bunche 20 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Rudsdale Continuation School 20 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

!Skyline 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Sojourner Truth 24 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Street Academy 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

~merican Indian Public Charter 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

~merican Indian Public Charter II 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

~merican Indian Public Charter High 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

~RISE High School 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Bay Tech 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

~astlemont Primary Academy 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

:Conservatory of 
55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Wocal/ lnstrumental Arts (COVA) 

'COVA High 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

East Oakland Leadership Academy 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

Francophone Charter School 55 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

'CIP - Foster 22 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 830 870 

'CIP - Laney 22 330 415 425 435 436 445 450 460 510 530 535 610 71 0 725 730 740 830 870 

'C IP - Merritt College 22 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 830 870 

'C IP - De Fremery 22 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 830 870 

K:;ollege of Alameda 22 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 830 870 

Community Day School 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

K,ateway to College at Laney College 10 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 
Use these codes to identifv the tvoe of facilitv orovidina services to students aaes 6-22: 

10-Public Day School 11-Public Residential School 15-Special Education Center/Facility 

19-0ther Public School/Facilities 20- Continuation School 
22-Alternative Work Education Center/ 

Work Study ProQram 

24-lndependent Study 31-Community School 
55-Charter School (operated by an LEA/ 

DistricUCounty Office of Education) 

56- Charter School (operating as an LEA) 
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Cal ifornia Department of Education 
ASP-02a (rev March 2016) 

Special Education Local Plan Area: 

Location 

Special Education Division 

Local Educational Agency (LEA): 

Annual Service Plan (001) 
Services Provided at this Location 

List the site name and type of facility 
List the California Special Education Management 
Information System (CASEMIS) code associated providing services to students 
with each service that is provided at the location 

enrolled in the LEA. listed in the left-hand column. 
Type CASEMIS Service Codes 

Site Name Of (Use of Code 900 requires further explanation) Facility 

Home & Hospital Program 330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

If emporary Alternative 
10 

Placement (TAP) 
330 415 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

California School for the Blind 15 330 41 5 425 435 436 445 450 460 510 530 535 610 710 725 730 740 

California School for the Deaf 15 330 415 425 435 436 445 450 460 510 530 535 610 710 740 

Use these codes to identify the type of facility providing services to students aaes 6-22: 

10- Public Day School 11-Public Residential School 15- Special Education Center/Facility 

19-0ther Public School/Facilities 20- Continuation School 
22- Alternative Work Education Center/ 

Work Study Program 

24- lndependent Study 31-Comrnunity School 
55-Charter School (operated by an LEA/ 

DistricUCounty Office of Education) 

56-Charter School (operating as an LEA) 
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California Department of Education 
ASP-02a 002 (rev March 2016) 

Special Education Local Plan Area: 

Location 

Special Education Division 

Local Educational Agency (LEA): 

Other Facilities (002) 
Services Provided at this Location 

List the site name and type of facility List the California Special Education Information 
System (CASEMIS) code associated with each service 

providing services to students enrolled 
that is provided at the location listed in the left-hand in the LEA. 

Site Name 

A Better Chance 

Anova Center for Education, 
San Rafael 

Bayhill High 

Cypress 

Devereux - Georgia 

Edgewood Center 

Fred Finch 

Jean Weingarten Peninsula 

La Cheim 

Oak Hill 

Phillips Academy 

Raskob Day School 

Seneca - Building Blocks 

Seneca - James Baldwin 

Seneca - Pathfinder 

Spectrum - Camden 

Use these codes to identif the t 
30-Juvenile Court School 

column. 
Type 

CASEMIS Service Codes 
of 

Facility (Use of Code 900 requires further explanation) 

70 330 415 450 

70 
330 415 450 

70 330 415 450 

70 

71 /72 

70 330 415 510 

71 330 415 540 

70 

70 330 510 515 

70 330 415 450 

70 330 415 450 

70 330 415 450 

70 350 510 515 

70 330 415 436 

70 330 415 515 

70 330 415 425 

32-Correctional Institution or 
Incarceration Facilit 

535 

510 515 

725 730 

540 

510 535 

510 515 535 

510 

540 

510 515 540 535 

535 540 

445 450 510 515 535 
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Cal ifornia Department of Education Special Education Division 
ASP- 02a 002 (rev March 2016) 

Special Education Local Plan Area: Local Educational Agency (LEA): 

Other Facilities (002) 

Location 
Services Provided at this Location 

List the site name and type of facility List the California Special Education Information 
System (CASEMIS) code associated with each service 

providing services to students enrolled 
that is provided at the location listed in the left-hand 

in the LEA. 
column. 

Type 
CASEMIS Service Codes 

Site Name of 
(Use of Code 900 requires further explanation) Facility 

Spectrum - Delta 70 330 415 450 510 515 535 

Spectrum - Mission Valley 70 330 415 450 510 515 535 

Springstone 70 330 

Star Academy 70 330 415 535 

STARS High School 70 330 510 515 

Tobinworld 71/72 330 540 545 

Via Center 70 330 415 450 

Victor Treatment 71 /72 330 510 515 535 540 545 

Alameda County Court 
30 330 

School 
Alameda County Jail 30 330 

OUSD Home Instruction 40 350 

30-Juvenile Court School 32-Correctional Institution or 40-Home Instruction 
Incarceration Facilit 
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California Department of Education 
ASP-02a 003 (rev March 201 6) 

Special Education Local Plan Area: 

Special Education Division 

Local Educational Agency (LEA): 

Infant Services (003) 

Location 
Services Provided at this Location 

List the site name and type of facility 
List the California Special Education Management 

providing services to students enrolled Information System (CASEMIS) code associated with each 
service that is provided at the location listed in the left-hand 

in the LEA. 
column. 

Site Name 
Type of CASEMIS Service Codes 
Facility (Use of Code 900 requires further explanation) 

Burbank Preschool Center 10/62 210 240 250 415 445 450 460 725 730 

Use these codes to identify the type of facility where Infant Services (aqes 0- 3) are provided: 
00-No School (AQes 0-5 only) 10- Public Day School 
11-Public Residential School 19-0ther Public School/Facilities 
40-Home 45-Hospital Facility 
62- Child Development or Child Care Facility 65-Extended Day Care 
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California Department of Education 
ASP-02a 004 (rev March 2016) 

Special Education Local Plan Area: 

Special Education Division 

Local Educational Agency (LEA): 

Pre-School Services (004) 

Location 
Services Provided at this Location 

List the site name and type of facility 
List the California Special Education Management 

providing services to students Information System (CASEMIS} code associated 

enrolled in the LEA. with each service that is provided at the location 
listed in the left-hand column. 

Type 
CASEMIS Service Codes 

Site Name Of 
(Use of Code 900 requires further explanation) Facility 

Sankofa Academy 10 330 350 415 

Fred T. Korematsu 
10 330 350 415 436 460 Discovery Academy 

Burckhalter Elementary 10 330 415 450 

Howard Elementary 10 330 350 415 450 460 

Emerson Elementary 10 330 350 415 

Glenview Elementary 10 350 415 436 710 730 

Montclair Elementary 10 330 350 415 450 460 

Prescott Elementary 10 330 350 415 

Martin Luther King Jr. 10 415 

Use these numbers to identif the t e of facilit 
40-Home Instruction 

64-Private Preschool 
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OAKLAND UNIFIED SCHOOL DISTRICT 

NOTICE OF PUBLIC HEARING 

REGARDING FINAL REVIEW AND PROPOSED ADOPTION OF SPECIAL EDUCATION 
LOCAL PLAN AREA AND ANNUAL BUDGET PLAN FOR 2016-2017 

TO ALL INTERESTED PARTIES, PLEASE TAKE NOTICE that on June 22, 2016, Oakland 

Unified School District, at the Regular Meeting of the Governing Board, will hold a Public Hearing on its 

Special Education Local Plan Area (SELPA) Annual Service Plan and Annual Budget Plan for 20I6-2017 

and, at the conclusion of the hearing will propose adoption/ratification of each by the Governing Board. 

The Public Hearing will be held June 22, 20 I 6, at 7:30 p.m., or as soon thereafter as the matter may be 

heard, in the Great Room, LaEscuelita Center, 1050 2°d Avenue, Oakland, CA 94606-2212. 

The purpose of the Public Hearing is to take comments from the public regarding the Plans and to make 

any modifications thereto, if warranted . 

A copy of the Plans are available for review prior to the Public I !earing via computer tenninal in the 

Office of the Superintendent, Oakland Unified School District , 1000 Broadway, Oakland, cA 94607-

4099, the Office of Programs for Exceptional Children, 1011 Union Street, Oakland, CA 94608 and on 

the internet at http://www.ousd.org. 

s/ Antwan Wilson 

Secretary, Board of Education 

Oakland Unified School District 
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California Department of Education 
Revised March 2016 

Annual Budget and Service Plan 

Checklist of lfems to Submit to the 

Special Education Division 

California Department of Education by June 30, 2016 

Annual Budget Plan: 

~ Form ABP-01 : Certification of Annual Budget Plan 

G Annual Budget Plan-Page 2 

~ Copy of Public Hearing Notice 
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C,..I N 
Literacy proficiency, especially reading and writing proficienc.y, is critical in today's knowledge­
based economy. For children, as for eve,yone, language is the primary tool for making meaning 
of the world and a primary way to ~onnect with others, with language belng a powerful means of 
rommul'licating. literacy in the 21" century includes the four domains of reading, writing, 
· speaking, and listening for various p1.uposes and audiences. It involves the efficient and skillful 
use of technology, fluency in multiple gen res of writing, research and inquiry utilizing multiple 
forms of media and proficiency with oral and written prese"tations. 

Research indicates that the demands that college, careers, and citizenship place on readers have 
either held steady or increased over the last fifty years (CCCSS, 2011). Our goal is that every 
student Ir, Oakland Unified School District will have the knowledge, skills, and abilities to be 
prepared for college and careers when they graduate from high school, to ensure th at they can 
read, write, speak, think critically, and reason for post-secondary success. Our students will 
share ideas and information, for mu late anci support argumer,ts, and critically analyze texts of 
i ncreasl ng complexily, in order to thrive in their pursuits 

Literacy proficiency is especially important for. the academic success of students of color, English 
Learners and low-income students in our district. Yet, we know that there are large r,umbers of 
children who are not developing the essential literacy skills needed to be successful in school 
and ir, life. Our goal is to be a full service, community school district that supports the social, 
emotional, physical, and intellectual development of each and every student inside and outside of 
school. This ir,cludcs a comprehensive approa<:h to literacy that will ensu,e that each student 
moves throllgh his or he.- academic career (from birth until graduation) build Ing the essential 
skills to be a critical reader, thinker, and writer. 

Purpose of the Literacy Framework 
The OUSD Literacy Framework is a guide that outlines what schools and teachers in Oakland 
Unified School District do to help students develop literacy in the essential skills of reading, 
writing, speaking, and listening, in order to construct meaning in multiple environments and to 
develop socially and intellectually and in increasingly complex ways. The Framework guides 
OUSD staff, parents, and community stakeholders through the academic literacy experiences 
each student r,eeds to be successful in school and to be prepared for college and career. 

In order !O provide an effective Literacy Framework for instruction, we acknowledge that we must: 

~ Address the reali!ies of multilingual and multicultural settings 
'.i'- Bridge the technical aspects of literacy instruction to the contexts of community, culture 

and relationships 
;i. Support and build strong literacy educators that are themselves continuous learners and 

growing in their cultural competence 
» Identify a common language a common set or principles, and a common set of powerful 

practices across the district to support each students' literacy development 

The OUSD literacy framework facilitates and supports student learning so that as they advance 
through the graces, they are able to exhibit with increasing regularity the following capacities of 
the 21•• Century literate individual as stated in the California Preschool Learning Foundations and 
the California Common Core Content Standards for English Language Arts & Literacy in 
History/Social Studies, Science, and Technical Subjects: 
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>- Students come to understand other perspectives and cultures 
./ They actively seek to understand other perspectives and cultures through reading and 

listening, and they are able to communicate effectively with people of varied 
backgrounds . 

./ They evaluate other points of view critically and constructively. 

;;.. Students comprehend as well as critique 
./ They are engaged and opel'l-minded-but discerning-readers and listeners. 
"' They work diligently to understand precisely what an author or speaker is saying, but, 

they also question an author's or speaker's assumptions and premises and assess the 
veracity of claims and the soundness of reasoning. 

:.- Students demonstrate independence as learners 
./ They can, without significant scaffolding, comprehend and evaluate complex texts 

across a range of types and disciplines, and they can construct effective arguments 
and convey intricate or multifaceted information . 

./ They build on others' ideas, articulate their own ideas, and confirm they have been 
understood . 

./ They become self-directed learriers. effectively seeking out and using resources to 
assist them, including teachers, peers, and print and digital reference materials. 

> Students build strong content knowledge 
./ They establish a base of knowledge across a wide range of subject matter by 

engaging with works of quality and substance and become proficient In new areas 
through research and study . 

./ They read purposefully and listen attentively to gain both general knowledge and 
discipline-specific expertise . 

./ They refine and share their knowledge through writing and speaking. 

> Students respond to the varying demands of audience, task, purpose and discipline 
./ They adapt their communication in relation to audience, task, purpose, and discipline 

and they also know that different disciplines call for different types of evidence (e.g., 
documentary evidence in history, experimental evidence in science). 

~ They set and adjust purpose for reading, writing, speaking, listening, and language 
use as warranted by the task . 

./ They appreciate nuances, such as how the composition of an audience should affect 
tone when speaking and how the connotations of words affect meaning. 

> Students value evidence 
./ They cite specific evidence when offering an oral or written interpretation of 1ext . 
./ They use relevant evidence when supporting their own points in writing and speaking, 

making their reasoning clear to the reader or listener . 
./ They constructively evaluate others' use of evidence. 

;i. Students use technology and digital media strategically and capably 
"' They employ technology thoughtfully to enhance 1heir reading, writing, speaking, 

listening and language use . 
./ They tailor their searches online to acquire useful information effidently . 
./ They integrate what thev learn using technology with what they learn offUne . 
./ They are familiar with the strengths and limitations of various technological tools and 

mediums and can select and use those best suited to their communication goals. 
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Organization of the Framework 
The framework is organized into 3 Chapters: 

Chapter 1: Our Guiding Principles 

Chapter 2: Instructional Practices: Ensuring Academic Excellence for All Students 

Chapter 3: Weaving 11 All Together: Developing the Infrastructure to Supper! Literacy 

Achievement 

T1tis Literacy Framework is a worlc in progn,ss and is subject to updates as legislation and regulations 

cllange. 

Oakland Unified Sa.ool Distnct Literacy Framewotk 

4 



CHAPTER 1 

OUR GUIDING PRINCIPLES 
Our Guiding Principles reflect our beliefs about best practices in 
the drea of Literacy lnstruc(ion. These principles are in allgnmen( 
wi(h and in serYice of Oak.land Unified School Disfr!ct 's mission of 
ensuring that all students become caring, comperent and critical 
thinkers, as well as fully-informed, engaged and contributing 
cftlzens, prepared to succeed in college and career. These 
principles guide what we do, as well as why Jnd how we do It. 

021'.1..anu Unified School Dislrict L«eracy Framewo,k 
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CHAPTER 1 

OUR GUIDING PRINCIPLES 
In an effort to accelerate and sustain all learners' proficiency in literacy, we offer twelve principles 
that guide the OUSD Literacy Framework a11d express our values and beliefs about literacy 
development and language arts instruction. The principles guide our thinking, planning, and 
Instruction around literacy development. Tnev are highly imerdepende nt, working together to 
ensure strong student achievement. We state the twelve principles below and then follow with a 
more detailed description of each. We also provide a brief list of source materials that inform 
each guiding principal. 

literacy Development is most effective whe11 instruction: 

1. Builds upon s1udents' literacy practices at home and in the community. 

2. Enables students to become critical readers of text as well as constructive agents 
of change. 

3. Provides high challenge and high support. 

4. Builds upon and extends· students' listening and speaking skills. 

s. Is supported by strong teacher-student relationships. 

6. Makes use of predictable learning progressions, particularly in the areas of 
reading and writing. 

7. Is conslsten1ly equity-focused and data-driven. 

8. Continues to build foundalional skills, such as sound-spelling correspondences, 
even as It keeps a laser focus on meaning-making. 

9. Is informed by a balanced approach. 

10. ls integrated into learning in core contenl areas. 

11. ls guided by a shared set of high-quality standards for content and performance. 

12. ls delivered by high-quality teachers who collaborate to continually improve 
their practice. 

Qakland Unified Sc~ool Dislrict Ltt0,acy Frame'lfork 
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1. Literacy development is most effec1ive when instruction builds upon students' literacy 
practices at home and In the community. 
Rather than assume our students come to us as blank slates, educator and researcher Dr. 
Luis Moll and his colleagues remind us that students come with rich funds of knowledge that 
often 90 untapped in 1he classroom. This Is especially true of traditionally marginalized 
populations such as Latino and African American students. Part of our job Js to understand 
and tap those funds of knowledge as we extend student learning further. We acknowledge 
that all our students have developed substantial vocabulary at home, either in English or 
other languages. We acknowledge that these students use reading. writing, speaking and 
listt>ning in ways that help them navigate their everyday world. 

(Moll, Gonzale>.: & Amanti, 2005) 

2. literacy development is most effective when Instruction enables students to become 
critical readers of text as well as constructive agents of change. 
Th is guiding principal has five components: 

a. E:,:tensive close reading and 11igorous discussion of text. Beginning in the early grades 
students should work constantly with the higher levels of Bloom's Taxonomy 
(applying, analyzing, evaluating and creating) as they discuss meaningful questions 
about complex text, supporting their ideas with evidence, and using both speaking 
and writing. In sum, students should become fluent in Conley's "Habits of Mind" 
(2005): 

I. !tead to infer /interpret/draw conclusions. 
N. Support arguments with evidence. 
ii. Resolve conflicting views encountered In source documents. 
Iv. Solve complex problems with no obvious answer. 

b. Inclusion of texts and topics that are relevant to student's lives. Dr. Alfred Tatum, 
educator and author of Teaching Reading to African American Male Adolescents, 
suggests that texts can either enable or disable the identity and intellectual 
development of students. He defines an enabling text as one that moves beyond a 
sole cognitive focus, such as skill and strategy development, to include academic, 
cultural, emotional and soclal foci that move students closer to examining issues they 
find relevant to their Jives. 

c. Guiding students toward active inquiry .and action in their community and rhelr world. 
For example, preschool, transitional kindergarten or elementary students studying 
water habitats might be guided by teachers to test the water quality in a local stream 
bed and then follow up by contacting elected officials. A high school social studies 
class could collect and analyze demographic information that highlights problems in 
the community, and then brainstorm and inv~stigate possible solutions to these 
problems. 

d. Systemarit:ally instructing students in utilization of all available information and 
learning resources, including physical libraries and web resources such as databases, 
forums, biogs, wikis, etc. library visits supported by qualifit>d staff provide an 
important anchor in developing a love of reading, a spirit of inquiry and a toolkit of 
critical research skills. 

e. Literacy organized around content unirs driven by an essential inquiry question. Units 
of study, particularly when they are driven by essential questions such as "What is 
matter?" promote a spirit of inquiry and support the deeper learning and critical 
thinking goals of the new California's Common Core Content Standards. This 
alignment with the new standards is particularly strong when students acquire 
knowledge through the reading of rich and challenging texts that support Reading 

7 
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Standard 10: Read and comprehend ,·omplex literary a11d informational cexts 
indepe,1dent/y and proficiently. Inquiry coordinated around a central question leads to 
in-depth study of a topic with rich discussion and other engaging activities. Both 
student tasks and challenging texts become more n,e.aningful be<:ause they answer a 
question that students are interested in. And because such units are coordinated 
around an essential question, they promote vocabulary and language developmertt by 
connecting them to a common ·'schema" of ideas for more powerful recall, deepe.­
thinking and further learning. (Anderson, R.C., 1984a and Wiggins and McTighe, 
2005). 

When we combine rigoro1.>s textual engagement with topics and actions that are relevant to 
studen1s' lives, students understand how reading and wr!tir.g skills a;,ply to personal, familial 
and comm unity experiences. This leads to increased engagement, effort and perseverance it1 
becoming a bP.Uer speaker. reader, writer and d1izer.. 
(Conley. 2.005: Friere, 197S; Giroux, 1981; Schmoker. 2011; Tatum. 2009) 

3. literacy development is most effective when instruction provides high challenge and 
hlg h support. 

Thls guiding principal has three components: 
a. The c.reatlon of a safe and su pporlive environment in which \tudents feel valued and 

motivated to Interact and share th in king. 
b. Structured inte.-actio11s in which language plays a pivotal role irt accelerating s[udent 

learning. 1n these "high support" and "'high challenge" interactions, the structure and 
assistance provided by the teacher and peers is referred 10 as ·scaffolding." For 
example, an English learner comparing the French and American Revolutions might 
be provided with 'compare and c.ontrast' language pauerns to scaffold her speech and 
wriling. 

c. Timely removal of the scaffolds to hand responsibility over to the learner. Pearson and 
Gallager (1983) and Campione (1981) called this process of ca.-efully removing 
support the ·"The Gradual Release of Responsibility Model." It is critical to reduce and 
remove these scaffolds at the righl moment so that students can exert independence 
irt their use of new knowledge. · 

Supportive settings, student learning ar.celerated by scaffolding and the gradual release of 
responsibility are strategies 1hat. while important for all students, are critical for Eng llsh 
\.earners and Standard English leame.rs. In this way, not only do students develop their 
literacy skills to the point of independence, but they also bring their social identities and 
home- and com mu nily-based funds of knowledge to i r.form and infltJente the meaning they 
make of what they hear. say, read and wri:e. 

(Campione, 1981: Cazder.. 2001; Gutierrez. 2008; Pearson, & Gallagher, 1983; Vygotsky. 
1978: Walqui & van lier, 2010) 

4. Literacy development is most effective when instruction builds upon and extends 
students' listening and speaking skills. 

The listening and speaking skills that students bring to each learning experience are the 
foundation upon which new and more complex academic learning occurs. Because we can 
more easily read and write what we can hear and say. listening and speaking are also 
indispensable tools for extending academic language and c.ontent knowledge. Structuring 
productive listening and speaking opportunities into our instruction Is parttcularly critical for 
Enghsh Learners, Standard English learners and economically disadvantaged students. There 
are two basic reasons for this: 

Dal<.la!\d Unified S<;hcol D1s1nct lite!acy i'ra:newo,k 
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a. As many researchers have discovered, students love to talk, argue and dispute when 
the text and the task are relevallt and vital (Schmoker. 2011). 

b. Listening and speaking embedded in literacy and content instruction provide multiple, 
efflcient opportunities for practice and application. Including: 

i. Scaffolded and structured rehearsal of new and complex language forms 
that students acquire and then take to reading and writing. 

ii. Authentic discussions in which students take risks with language to co­
construct arid gain ownership of new insights a11d knowledge. 

(Beck & McKeown. 2007; Schmoker, 2011; Stahl, 1998: Won!)-Fil!more, 2002; Valdes, 1S96} 

S. Literacy development is most effective when Instruction is supported by strong 
educator-student relationships. 

Literacy development Is deeply rooted in personal relationships between adults and children. 
Through the demonstration of caring and respect. the teacher creates a rlchly positive humari 
context for nurturing and extending the skills and critical thinking of .students. This type of 
support builds student confidence and the belief that she or he can master what initially feels 
like a stretch. Over time supportive relationships with teachers and other adults in the school 
community help create a positive identity for a student, as a reader, writer and thinker 
supported by her teacher and community. 

(Cunningham & Stanovich, 2003; Irvine. 200 3) 

6. LiteraC'y development Is most effective when instruction makes use of predlctable 
learning progressions, particularly in the areas of reading and writing. 

Successful llteracy development requires that we help students master grade-level skills to 
the level of automaticity. If they have fallen behind in reading and writing, we can use our 
knowledge of learning progressions together with effective assessments to quickly identify 
and support the closing of any learning gaps. This is essential to ensure equity since reading 
and writing development are cumulative. Any weaknesses in foundational skills wlll result in 
low fluency and comprehension, further slowing down the acquisition of new knowledge 
when reading is the primary vehicle for learning. 

(Chall, 1995; Popham, 2011; Shefe/bine, 1998) 

7. Literacy development is most effective when Instruction is conslstently equity-focused 
and data-driven. 

Employing assessments to screen students and inform ever more targeted and powerful 
instruction Is the best way to achieve the goal of grade-level proficiency for All students In 
language arts and content-area literacy. literacy assessment is not a slngle test given at the 
end of a unit or a block of study, separate from the ongoing daily activities of instruction. 
Instead, effective assessment is ongoing, forms an integral part of instruction and informs 
instructional choices as educators keep a laser focus on equity. 

The ultimate goal of assessment ill the teachirig and learning process Is helping stude11ts 
develop the skills and habits of mind of self-assessment and self-monitoring. When paired 
with a focus on equitable outcomes, data use has the potential to vastly improve student 
achievement. 

Os~!and Unified School Dis1ritt Literacy Framewolll 
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(Black & Wiliam, 1998; Buffum, Mattos and Weber, 2009; Popham, .?011; Schrnoker, 1999; 
Shepard, 2.000) 

8. Literacy development is most effective when Instruction continues to build foundational 
skills, such as sound-spelling conespondences, even as It keeps a laser foe.us on 
meaning-making. 

from preschool through high school we must strike the prope.- balance between word work 
and romprehension. depending on the needs of particular students. Ute,acy irisuuction 
situates the learning of basic skills within the larger context of critical literacy, or how 
language shapes studer,ts' understanding of their world. Yet without strong word ,ecognition 
skills (e.g., decoding with automaticity and syllabication), studenu' reading and writing 
development will stall. 

(Chall. Jean. 1995; National Institute of Health, 2000) 

9. Literacy development is most effective when Instruction is Informed by a balanced 
approach. 

A balanced approach to literacy refers to balancing our attention between whar we teach and 
how we must teach in orde.- to meet the specific needs of all students As teachers plan and 
implement instruction, they must constantly create "instructional paths" for all students, in 
which they "guide and monitor learning and teaching on a daily basis:· Withir, each lessor., 
teachers are checking for understanding and adjusting instruttion. Teaching is a dvnamic 
discipline and skilled teachers use a variell' of instructional materials (including libraries and 
technology), groupings and strategies to engage studer,ts iri high levels of academic 
discourse and in authentic literacy experiences. 

(fountas & Pinnell, 1996; Fullari, Hill & Crevola, 2006; Schmol<er, 2011} 

10. Literacy development Is most effective when literacy instruction is integrated across 
core content areas. 

Literacy instructiori is the key to unlocking meaning in content area instructiori. Therefore it 
is crucial that every core subject teacher explicidy support literacy development, i.e., fluency 
development, expository writing, rhetorical sl<ills and reading comprehension. When literacy 
is integrated across all content areas, students deepen their conceptual understanding of 
those core subjects while deepening their own lite.-acy. Th is requires each teacher in our 
district to have not only subject-specific literacy knowledge but also a fouridation in literac.y 
development. 

Of critical importanc.e beginning in middle elementary ar>d continuing through college is the 
mastery of academic literacy, or proficiency in the kinds of reading, writing, I isle n i ng, and 
speaking that are .-equired to construct the meaning of content-area texts. One e$sential 
aspect ofacademic literacy is fluen<:y in the use of disciplinary lar,guage, defined as the 
vocabulary and forms of discourse specific ta different subject matter areas. For example, 
history typically employs a narrative form rich with cause and effect language, and qualified 
by skeptical reflections on the reliability of the naf(ative being presented. Systematically 
usirig and teaching disciplinary language is a critical strategy to ensure that our students are 
college and career ready. 

(California's Common Core Content Standards, 2011: Dutro & Levy, 2008; Schmoker. 2011; 

Walqui & van Lier, 2010) 

Oaldand Unified School Oi$1rict Liwacy Framework 

10 



11. literacy development is most effective when It is guided by a shared set of high-quality 
standards for content and performance. 

As Oakland moves to adopt and implement both the California Preschool Learning 
Foundations (Plf) and the new California's Common Core Content Standards. we have an 
opportunity to forge a common understanding as to what constitutes proficiency and social­
emotional and academic excellence, from Pre-K to grade 12. A common understanding 
around academic excellence allows us to communicate with one another as we plan powerful 
instruoion that progressively challenges students as they move up the grades. The Preschool 
learning Foundations and the Common Core Standards also put a strong emphasis on 
comprehension of increasingly complex texts, and thus provide an opportunity for us to put 
complex, text-based literacy at the core of our instruction. This means that literacy 
instru(.tion ir> eleven!h grade will look, sound and feel different than literacy instruction in 
ninth grade, much the same way literacy instruction in first grade will look, sound, and feel 
different than literacy instruction in Pre-K. 

(Ainsworth, 2011; California's Common Core Content Standards. 2011; Conley, 2005; FuJlan, 
2006: Schmoker, 2011) 

12. literacy development is most effective wh,n Instruction Is delivered by high-quality 
teachers who collaborate to continually improve their practice, 

Experience an(! research tell us that the most critical factor in student success is teacher 
quality. and that collaborative professional learning and inquiry are the best methods to 
increase the effectiveness of teaching staff. It Is essential that the District hire and retain 
quality teachers and that it provide the resources and structures that allow collaborative 
learning, reflection, data analysis and planning to take place on a regular basis. 

Teachers also deserve to be held accountable to the high standards that are natural to a 
profession that strives to do what no other dares: prepare out children to be vibrant, 
engaged, critical and happy citizens of a just, kind and hopeful world. We must be clear about 
what excellence for teachers is and is not, in the same way that we are clear about what 
excellence is and is not for students. It is the responsibility of all stakeholders to clarify this 
definition and set up structures that promote excellence and discourage mediocrity, 
beginning with our student's earliest experiences with OUSD schools and affJUated 
community partners. 

(Dufour & Dufour, 2008; Darling-Hammond, 2000; Hawley & Valli, 1999; Schmoker, 1999). 
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CHAPTER 2 

INSTRUCTIONAL PRACTICES: 

ENSURING ACADEMIC 
EXCELLENCE FOR ALL STUDENTS 

"Skills and strategies are only working tools; they have little utility 
for advancing students' literacy. They are similar to providing a 
student with a hammer and nails: simply giving someone a 
hammer and nails does not me;:m the person will come up with 
the idea of building a house. In the unlikely event that the person 
does think of using the equipment to build a house, he or she will 
also need apprenticeship or additional suppoas in order to 
maximize the likelihood that the house will be built with a solid 
foundation." (Alfred Tatum) 

Likewise, literacy instruct/on must include differentiated 
Instructional strategies that apprentice our students and support 
them in building their skill; rowards being /Iterate adults. Just as 
1:>very house is designed to meet the needs of each occupant. 
literiJcy instruction needs to include varying insm.1ctional 
strategies to reach and build upon the unique learning styles, 
strengths, cultures, and, languages of our student population. 

In the first section of this chapter. the instructional needs of 
various populations of learners in Oakland 1./nlfied Schools will be 
addressed; £ngiish learn1:>rs, Stand.1rd English Learners, Advanced 
Learners, Students with Special Needs, and Family Literacy. 
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Section 1: Instructional Practices to 
Support Diverse Learners 

Achieving College and Career Literacy for English learners 
Ensuring college and career literacy for our English Learners is a shared responsibility that 
depends on the active engagement and commitment of all OUSD educators and administrators. 
Consistent and systematic implementation of instruction and polity, from the individual lesson to 
District enrollment procedures, is essential, In this section we begin with a definition of English 
Learners, and then discuss iostructional opportunities, challenges and supports that are critical 
to ensuring English I.earner success. We also address essential operational and policy details that 
support our work with English Learners. 

Definition of English Learners and Demographic Information 
An Eng lisn learner ts a student who is not yet flu em in conversational and/ or a cad em ic English. 
Approximately 29% of OUSD students are English Learners according to 2010-2011 statistics 
collected by the California Departmenl of Education. An additional 19% are former English 
Learners who have been "re-designated" as fluent because they have rnet minimum criteria in 
terms of conversational language and academic language and achievement. Although the.se 
students have been re-designated as fluent, they still need monitoring, attention, and specific: 
instructional support. In sum, almos! half of the OUSD student population con sis ts of students 
who need specific supports because they are Eng Ii.sh Learners. or were English Learners but are 
now re-designated as Fluent English Proficient. 

Unique Instructional Opportunities 
When an English learner enters Pre-K, transitional Kindergarten or kindergarten with mastery of 
the basic grammatical structures and vocabulary of a language other than English, we have a 
great educational opportunity. If there are enough students in the student's language group, we 
car, create a program that maintains and develops the student's first language while adding 
English. This type of education is called a One-Way Dual-Language p109rarn and must be 
carefully constructed, staffed and monitored to ensure that students reach high levels of 
achievement in both languages. The benefits of full hiliteracy for the gr ad uates of this type of 
program are s ignifical'l, as are the uniquely important contributions these students can make to 
our multi-lingual, multicultural city, and to our increasingly global community. 

We can also provide a Two-Way Dual-Language program in which both English-ooly students 
and English L.earners reach high levels of literacy in two languages. These programs are 
structured 10 allow boti1 lang ua!)e and cultural groups to provide each other su fl port in language 
learning. l.ike One-Way Dual-l.ang uage programs, Two-Way iJual-Language programs mu st have 
rigorous criteria for design, staffillg and monitoring of student achievement in both languages. 
Oakland Unified is committed to expanding the Dual Immersion model because it brings cultural 
competencies, social skills and biliteracy to both English Learners and English Only students. It 
al so bu i Ids strong bridges be.tween the different ethnic and language communities of our city. 
Finally, research consistently demonstrates a statisticatty significant advantage in English literacy 
achievement for English Learners enrolled in quality bilingual programs of any type. 
(Golden berg, 2008) 

Unique Challenges 
English Learners face a number of unique challenges. First, they mu.st acquire general 
communication skills in English, including familiarity with the vocabulary, grammar and usage 
that typical native English-speakers already possess. Second, while. acquiring these general 
communication skills. English learners must become proficiertt in the same academic skills as 
native English speakers, demonstrating grade level mastery in reading. writing, speaking and 
listening. While it is very difficult to avoid temporary lags in the acquisition of general and 
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academic English, ii is possible to prevent those lags from becoming permanent. It is imperative 
that students progress adequately in order that their status as English Learners not become Jong 
term or permanent. Preventing a situation in which language proficiency stagnates and error 
patterns become fixed depends upon our consistently providing crucial instructional supports. A 
final lnstructlonal challenge is the fact that Engllsh Learners arrive at our schools at different 
points In their school career with multlple competencies and challenges that must be carefully 
assessed and systematically addressed. 

Crucial lnstructlonal Supports 

Much of what is critically important for the academic success of English Learners is often 
generally useful for most students, particularly economlcalfy disadvantaged students and 
Standard English Learners. In fact, the faithful application of the Guiding Principles outlined at 
the beginning of this document wilt /ead to many of the specific strategies we recommend for 
English learners below. 6ut while it is useful to apply the instructional approaches presented in 
this section to other student groups, it Is essential that English learners in particular receive 
these supports. The 197;? landmark Supreme Court decision Lau v. Nichols mandates full access 
to the core curriculum for English Learners. The recommendations below provide a guide to 
Implementing decades of research and practice designed to meet this mandate. Providing the 
necessary level of instructional support to En9lish Learriers is a challenging task for the lndivldual 
teacher, the grade level or school site. Strong Implementation takes commitment and leadership 
at all levels, and careful use of available resources. 

English Language Development to Support the California Common 
Core State Standards 
1. Leveled ELD Instruction 
One way we provide support in the acquisition of English is to provide systematic English 
language Development (ELD) on a daily basis, with students leveled into relatively homogeneous 
instructional groups (beginning, early intermediate, intermediate, early advanced) so that they 
can comprehensively acquire the fundamentals of communicating in English. Providing 
instroction to students at their level is critical in preventing awkward •gaps" in a student's 
knowledge of Engllsh. It is imponant to note that ELD Is its own co,,tent area with its own 
specific scope and sequence related to achieving general communicative competence. This 
means it needs It's own dedicated daily time slot of at least 30 minutes (Dutro and Moran, 2002). 

In addition, schools mus, have systems for assessing students beyond the mandated annual 
CELDT (California English Language Development Test), so that they can know more precisely 
where students are, and therefore how to best group them, and what exactly to teach them. A 
formative ELD assessment, such as the ADEPT (A Developmental English Proficiency Test), allows 
teachers to target instruction to the specifk Instructional needs of specific groupings of Eng fish 
learners. The goal for all ELD Instruction is to achieve full communicative proficiency, and this 
growth should be reflected in a gain of one English proficiency level per year as measured by the 
CELDT. The exception to this pattern of growth is the intermediate level, where students often 
need two years to move up to the early advanced level. 

2. Language-Driven Literacy Instruction across the Curriculum 
There is one thing that all successful instructional programs for English Learners seem to have in 
common, and that is a systematic focus on developing language. ay language we mean 
vocabulary and backgroond knowledge as well as syntax and grammar. The following strategies, 
dosely aligned with the Guiding Principles outlined at the beginning of this document, are of 
critical imponance. Our goal Is to provide full access to and grade-level comprehension of the 
curriculum Pre-K through 12•• grade. 

15 
Oa~Jend Unified School Dis1Jict lieracy frsmewotk 



a. Provide Full Access to Grade-level Text. like all students. English Learners 
need time to read texl at their own independent level, but they also need to be 
supported in regular and frequent encounters with complex, grade level text that 
is frequently above their independent reading level. It is largely through these 
supported encounters with complex text that students wll1 gain familiarity and 
independence with academic English. Work with grade-level text should make use 
of a clear and effective Before, During and After Reading routine that: 

i. Clarifies important backgrourid knowledge, vocabulary, forms of discourse 
specific to the content area, text structures and features, and sets dear 
purposes for reading (Before Reading). 

ii. Helps students practice monitoring their owro comprehension and engage 
in meaningful discussions around text (During Reading). 

iii. Scaffolds grade-level spoken and written expression with the use of 
appropriate serotence frames linked to cognitive processes such as cause 
arod effect (After Reading). 

iv. Removes scaffolds as soon as possible to allow students to move on to 
further learning 

($hefelbine and Adams, et. al., 2011; \1\/alqui and van Lier, L., 2010) 

b. Maintain a Language Focus across all Content Areas, Including: 
i. High expectations for language use and proficiency 
ii. Supportive and timely corrective feedback 

iii. Development of every lesson with these questions in mind: 
What are the language demands my English Learners will face when 
they enrnunter this text, arid how can I help them meet these 
demands? 
What are the opportunities for rehearsing and extending language 
use in a meaningful context during my lesson? 

(Walq ui and van lier, 2010) 

c. Provide High Challenge and High Support. We restate this Guidil'lg Principle 
because it is of special Importance to English Learners. By definition, English 
Learners are constantly "making up ground," specifically in the area of language. 
To review, the three key components of this part of instruction are: 

i. The creation of a safe and supportive environment in which students feel 
valued and molivated to interact and share thinking. 

ii. Structured interactions in which language plays a pivotal role in 
accelera1ing student learning. ln these ·'high suppon" and "high 
challenge·· interactions the structure and assistance provided by the 
teacher and peers is referred to as "scaffolding." 

iii. Timely removal of the scaffolds to hand responsibility over to the learner. 
It is critical to reduce and remove these scaffolds at the right moment so 
that s1udents can e><ert irodependence in the use of r,ew knowledge. 

(Campione, 1981; Ca:zden, 2001; Gutierrez, 2008; Pearson, & Gallagher, 1983; 
Vygotsky, 1978; Walqui & van Lier,, 2010} 

d. Shift Emphasis Between Content Demands (Difficult Concepts) and Language 
Demands (Difficult language Structures). Re$earch shows that allowing 
students to work separately on 1hese two challenging aspects of academic 
language is an effective support. Once they have been worked on separately, 
content and language can be brought together in gr a de-level reading, writing, 
listening arid speaking. For example. when Introducing difficult new vocabulary 
concepts related to the French and American Revolutions, use a conversational, 
interactive discourse style supported by labeled pictures and an appropriate 
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graphic organizer. Separately, have students practice the difficult grammatical 
forms (such as language patterns related to compare and contrast thinking) using 
a familiar topic such as oranges and lemons. Finally, ask students to use the 
compare and contrast language patterns with the difficult content to produce 
grade level speech and writing comparing the French and American Revolutions. 
(Gersten, R, and and Saker. S., 2000). 

e. Employ Strategies to Promote Engagement and Active learning with a Strong 
Oral Language Component. A common example is the Think Pair Share structure 
In which the teacher provides a question, gives students silent thinking time, gives 
them time to pair and discuss their thoughts. and then opens the discussion up to 
a class-wide "share." To enhance the language development, the teacher also 
provides a language pattern appropriate to the task: "The French Revolution and 
the American Revolution are similar because ; for example. 
(Lyman, 1991) 

f. Enable Students to Become Critical Readers of Text as well as Constructive 
Agents of Change. We restate this Guiding Principle because it is of special 
importance to English Learners. Our mission is to extend the critical capacity of 
English Learners, not keep them in a narrow focus on development of skills 
disconnected from the exciting engagement that true literacy implies. To review, 
the four components of this instructional practice are: 

i. Extensive close reading, and vigorous discussion of text. Beginning in 
the early grades students should work constantly with the higher ·1evels 
of Bloom's Taxonomy-applying, analyzing, evaluating and creating-as 
they discuss meaningful questions about complex text. supporting their 
ideas with evidence, and using both speaking and writing. 

ii. lncluslon of texts and topics that are relevant to student's lives, including 
an academic, cultural, emotional, and social focus that moves students 
dose, to examining issues they find relevant to their lives. 

iii. Guiding students toward active inquiry and action in their community 
and their world. 

iv. Systematically Instructing students in utilization of all available 
information and learning resources, including physical libraries as well as 
online databases, web resources, forums, biogs, wikis, etc, 

(Conley, 2005; Freire, 196S, 1993; Giroux. 1981; Schmoker, 2011; Tatum, 2009) 

g. Validate and Celebrate the Culture and language of English Learners. This is 
impo11ant for all English Learners, but is critical in instructional contexts where 
there are few English Learners. or a mix of English Learners from different 
language groups. These students need to .have their culture reflected and 
celebrated in authentic texts and ac~vities so that they feel validated and the 
learning is more relevant for them. 

h. Leverage Primary Language Knowledge Whenever Possible as a Tool for 
Accelerating Learning In Engllsh. This approach is typically referred to as· 
"Transferabilijy,'' because it seeks to transfer knowledge from one language to 
another. For example. if a student already knows how to compare and contras! in 
a language other than English, ii is not necessary to provide deep teaching in this 
area: instruction consists mostly of relabeling and using the skill in an English 
context. It is important to have accurate knowledge about what students actually 
know in their first language before lrying 10 use that knowledge as a lever for 
learning in English. 
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Crucial Procedure and Policy Coordination at all Levels 
District policy al'ld procedures also have a critical role to play in supporting strong outcomes for 
our English Learners. Careful adherence to the following policies and procedures is essential: 

1. Consistent placement of students in the proper program. We must avoid moving 
children back and forth between bilingual and Structured English Immersion programs, 
and this consistency of placement must start in our preschools and conti1>ue up the 
grades. Moreover. parents must be fully informed of their child's placement options from 
the beginning of each student's educational career. 

2. Consistent Implementation of Program Models across the District. Program models 
need to be consistently defined and implemented across sites so that a developmental 
bilingual program. for example, looks very similar from site to site in terms of the 
staffing, language use. and specific supports it provides. 

3. Systematic Support for Newcomer Students. Students who arrive later in their 
instructional career (e.g. 3,• or 6•h or 10••• grade) must be carefully assessed and 
monitored. and their needs must be met with well-designed and systematic instructional 
supports. This means the Distric1 must be careful about identifying and placing newcomer 
students in the appropriate instructional program. 

4. Instruction is delivered by high-quality teachers who collaborate to continually 
improve their practice. We restate this guiding principle here because working effectively 
with English Learners requires the development of a specific knowledge base and the 
sharing of implementation across a site and across our district. Educating our English 
Learners is a shared responsibility both in terms of building teacher expertise and 
ensuring that students receive precisely the learning experience they need. Experience 
and research tell us that the most critical factor In student success is teacher quality, and 
that collaborative professional development and inquiry is the best way to increase the 
effectiveness of teaching staff. 
(Dufour & Dufour, 2008; Darling-Hammond, 2000; Hawley & Valli, 1999; Schmoker, 
1999). 

Concluding Comments 
Our English Learners have unique and exciting educational opportunities that require specific 
approaches to ins1ruction and policy. Providing rigorous. daily ELD instruction as well as a 
language focus across the curriculum are particularly critical supports for the nearly 50% of our 
students who are or have been classified as English Learners. Full literacy for our English 
Learners is also an incalcu I able benefit to our com mu niW because now more than ever the ability 
to think and communicate at a sophisticated level is necessary for all. And since the multi-lingual 
and multi-cultural competencies natural to English Learners can only increase in Importance 
during th is centu rv, fully developing and sharing these competencies wi II be key 10 our success 
as a school district, city, state and country. 
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Achieving fuU Literacy for our Standard English Learners 
Oakland is an increasingly diverse multicultural city, providing a unique mix of ethnic groups, 
languages, social backgrounds, and economic status. As a result, the needs of students and 
families within the Oakland Unified School District are varied. Our goal is to be a full service 
district that supports the social. emotional, physical, and intellectual development of each and 
every student in school and outside of school. The emphasis is on educating and caring for the 
whole child. 

Definitions of Standard Engli$h Learners and Demographic Information 
Standard English Learners, SELs, are a group of students that have English as their primary or 
first language, but need additional support in the development of Mainstream American and 
Academic English. In our OUSD population, many of these students may speak African American 
English or Chicano English. These languages are a derivative of English with overlays of other 
languages: for example, Ebonics/African American English is American English with overlays of 
West African languages. It has origins in the African Diaspora as a result of the slave trades. The 
resulting language, African Arnerlcan English, is a language: it has it's own phonological, 
semantic, syntactic, pragmatic, prosodic, and non-verbal rules. (Green, 2002) It has It's own 
slang and dialects, depending on the region of the United States the speaker is in. Because the 
primary language of Standard English Learners is Eng II sh, Teaching EngHsh Language 
Development as a content area is not necessary. Though there are good instructional strategies 
that may work for Standard English Learners and English Learners. there are specific instructional 
strategies are essential to the literacy success of Standard English Learners. 

The majority of Standard English Leamers in Oakland Unified School District are African 
American, Teachers often assume that all English speakers have or should have control of 
Mainstream American English sentence structure and grammatica: patterns. In reality, many 
African American students' primary language uses different sentence structures and grammatical 
patterns than mainstream English. It is not Incorrect, but follows a distinct set of language rules. 
They are using the language rules of African American English to communicate. They need 
instruction that helps them learrt to recognize and understand the phonologital, grammatical 
patterns and sentence structure of mainstream English. This is particularly important in writing 
instruction, where many of the patterns of African American students' primary language show up 
and are usually treated as errors 

This section of the framework wlll outline instructional needs and strategies of Standard English 
Learners as a general population and in particular meeting the needs of African American Males. 

Unique Instructional Opportunities 

"Literacy development is most powerful when Instruction builds upon students' literacy practices 
at home and in the community" (Literacy Framework). Our students come to us with rich funds of 
knowledge and ways of expression that demonstrate intelligence, imagination. and the ability to 
construct, and socio-centric-group-oriented styles of learning and inquiry rather than working in 
isolation. Standard English Learners can successfully adapt to any style of instruction when they 
are given the opportunity to develop and expand their repertoire of discourse styles and skills. 
Teachers of Standard Engllsh Learners must do the following through Instruction with an 
objective of removing barriers to learning and enhancing achievement." 
Literacy Instruction for Standard English Learners must: 

• Acknowledge and build on the unique learning styles that $Els bring to the school 
environment. 

• Focus on the differences as strengths rather than as deficits, 
• Place students' experiences, realities, and inter~ts at center of instruction, and 

• Avoid negative characterization and sanctions toward student behaviors that may reflect 
cultural norms or individual learning styles (AEMP, LAUSD 2009). 
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With the proper instruction in the situational appropriateness of language, our Standard English 
Learners can learn to code-switch effectively between their home language and Mainstream 
American English, to become, in essence, l:lilingual. 

Unique Challenges 
"For African American Learners in particular, literacy has been an especially tenuous struggle, 

from outright denial during slavery, to limited a,cess in the early 1900s, to segregated schools 
with often outdated textl:looks wen into the 1960s, to - many might argue - marginal ac,eptance 
of their culture and ,apacity as learners, even into the 1990s." (Gadsden, 1991) In order for 
Standard English Learners to be suc,essful in literacy or any other area of their academic careers, 
there must be a mindset change in our educational rnmmu nity, including, l:lut not limited to 
teachers, principals. s,hool staff and community stakeholders. "Transforming instructional 
practices must o,cur. Not only must educator think differently, they must teach differently." 
(Hollie, 2011) 

Given the historical edu,ational disparities that have resulted in a chronic achievement gap for 
African American students, especially African American males, special attention must be paid to 
African American males' literacy develops. Too often, struggling African American students don't 
get the necessary instructional support they need to become proficient. In order to provide 
effective instruction for African American Males, teachers need to be culturally responsive. 
Teachers must know their own culture as well as that of 1heir students and the relationship 
between the two. Through research on the connection to students' culture and learning, it has 
been determined that using an instructional approa,h that is disconnected from the students' 
culture causes resistance). Educators need to be able to ''check their assumptions or 
misconceptions about what it means to be Black and male in the United States." (Tatum, 2005) 
African American Males look at their educational experiences as an ''investment model". How 1hey 
are treated in school and what they will get from their schooling is very important. (Tatum 2005). 
It's important that they are in an environment that validates their culture and language, affirms 
positive pert:eptions and that builds and bridges their strengths to their educational experiences 
from home to that of Mainstream American Society (Hollie, 2 O 12). 

Critical Instructional Supports 
Two of the key areas that need to be addressed in the literacy program are engagement (Tatum, 
2010) and mainstream language development (Hollie. 2012). Supporting the needs of Standard 
English Learners focuses on engagement. Engagement builds on students' l:lackgrounds, using 
enabling texts (Tatum 2 009), and quality interactions th rough the use of culturally responsive 
discussion and participation protocols and ,ulturally responsive texts enabling texts. 

Use of Culturally Responsive and Enabling Texts 
There is a level of disengagement in school beginning in early elementary grades among African 
Ameri,an boys particularly (Tatum 2005). The culture and context of school seems disconnected 
from the real life issues in their communities. Exposure to culturally responsive texts is 
important to: 

• Develop literacy proficiency for Standard English Learners to strengthen the students' 
pride in her or his ethnic and cultural heritage; 
Praise their own culture and teach others about their cultural heritage; and 
Incorporate multi-cultural information, research and material in all sul:ljects/skills taught 
in school. 

Exposure to a rich ··textual lineage" should include literature and narrative texts. poetry, proverbs 
and standards-based vocabulary development strategies through conceptual understandings 
across cultures, subjects and gen res. 
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Dr. Tatum suggests using texts that are "enabling•, especially for our African American Males. An 
enabling text is one that moves beyond a sole cognitive use - such as skill and strategy 
development - to include cultural and emotional engagement naturally. Enabling texts have four 
characteristics: 

l. Promotes a healthy cultural self-identity 

2. Reflects an awareness of the real world the student must navigate and understand 

3. Focuses on the collective struggle of African Americans, especially African American boys 
and men 

4. Serves as a road map to being, doing, thinking and acting In a way that is empowering 
and leads to a positive life trajectory 

It is important to note that meaningfu! texts, although important, are not sufficient to improve 
literacy skills. The use of enabling texts as part of the foundation of the literacy program should 
be complemented by robust word work and vocabulary development. 

Use of Cooperative learning Strategies 

The use of cooperative learning strategies such as discussion and participation protocols for 
engagement during Instruction is key to increasing and ensuring quality Interactions In the 
classroom for Standard English Learners. Socio-cultural !earning theory highlights the fact that 
we li,arn language through interactions with others In our social networks, beginning at home 
and in our immediate community (Dutro, 2007; leMoine, 2000; $choenbach, R., Greenleaf, C., 
Cziko, C. & Hurwitz, L .. 1999: Walqui & Van Lier, 2011). literacy instruction that builds on cultural 
behaviors such as when to speak, tone, movement and social interactions provide students with 
the daily opportunities to practice and learn situational appropriateness of behavior. These 
formal and informal discourse patterns/ interactions not only serve to model language use and 
acquisition, but also help to construct meaning and build background knowledge. Research 
points out that students develop higher order functions and capacities as they engage in 
interactive activities that require language use (Vygotsky, l 97S; Walqui & Van Lier, 2011). Social 
cultural !earning theory points to the synergetlc effect of social learning - two heads are better 
than one as the old maxim says. Through authentic, relevant literacy tasks that take place with 
supportive relatlonships, children develop strong reading, writing, listening and speaking skills 
across home, community and school. ·some youngsters may become more engaged in school 
tasks when the language of those tasks is posed in real-life contexts that when they are viewed 
as de-contextualized problem completion" (Delpit, 1999) 

To develop proficiency in Mainstream American English, Standard .English Learners can benefit 
from contrastive analysis techniques during interactive reading and Writing. (Rickford) 
Contrastive analysis involves the comparing of students' horne language and Mainstream 
American English. Teachers instruct students In oral and written discrimination of phonemes and 
syntactical and grammatical patterns so 1hat students can learn to recognize "differences" in 
patterns and structures and learn to code switch or to use both in appropriate situations. Two 
important components to contrastive analysis are the affirmation and validation of students' 
home languages and usisng that affirmation as a bridge to teaching Mainstream American 
English. ThJs technique Js especially helpful in that it builds on one of the nine research-based 
instructional practices - identifying simllarities and differences through contrast and comparison. 
(Marzano. 2007) 

Establishing proficiency in Academic English across content areas is important as well. As 
learners move through the developmental stages of reading, writing, and speaking, more and 
1nore emphasis is placed on developing the ability to read and write fluently and comprehend all 
types of texts and material as expressed in the California Preschool learning Foundations and 
California's Common Core Content Standards. "To build a foundation for college and career 
readiness, students must read widely and deeply from a range of high quality literary and 
informatlonal texts" (Common Core State Standards, 2011).Students build their academic 

21 
Oe!<!3nd Unifiecl School Oistrtc( Literacy Frame'IIOrk 



vocabulary through explic.it language instruction, exposure to more complex texts and being 
required to "improve and vary their reading strategies, depending on subject matter of the texts 
they are reading as well as vary the purpose for reading· (Common Core State Standards, 2011). 

Concluding Comments 
Literacy experiences for Standard English Learners. and particularly African American Males 
should be based ol'I the following tenants: 

Students whose educational, social, economic, polilical and cultural futures are most 
tenuous are helped to become intellecLual leaders in the classroom 

Students are apprenticed in a learning community rather than taught in an isolated and 

unrelated way 
Students' real-life experiences are legitimized as they become part of the "official" 

curriculum 
Teachers and students participate. in a broad conception of literacy and incorporates both 

literature and oratory 

Teachers and students engage in a collective struggle against the "status quo" 

Teachers are cognizant of themselves as political beings 

(Ladson-Billings, 2009) 
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Meeting the Needs of Advanced Learners 
Throughout Oakland's diverse cultural groups there are Gifted and Talented students whose 
continued development requires special services. It Is important to identify these students and to 
support them in their efforts to become productive, independent. creative and caring adults. 
Differences in interests, learning styles, strengths, and needs require a variety of programmatic 
approaches so that the unique needs of these students will be met. Gifted and Talented 
Education (GATE) is a way to meet the needs of these students. 

Who are our Gifted and Talented Ch!ldren? 

Advanced learners/Gifted and Talented students, are students with exceptional talents and 
abilities that set them apart from other students. Gifted and Talented students can be identified 
by several measures from 3"' grade and beyond. Students are identified by exceptional scores on 
the California Standardiied Test (CST) or on the Raven's Standard Progressive Matrices exam. 
Students that score Advanced on CST English Language Arts, Mathematics, or a combination of 
the two for two consecutive years qualify for the GATE services. In addition, students tllat score 
in the 97•• percentile for their age on the Raven's exam, which is a multiple choice non-verbal 
test of reasoning and general intelligence, are eligible for GATE. 
All third graders in the district are given the Raven's exam. Students are not identified prior to 3,• 
grade to allow for them to have 2 years of high achievement on the CST (first given in 2°d grade) 
and to allow students who may not have socio economic advantages to develop their talents and 
skills. Students in upper grades may be referred for testing by parents, teachers and other 
educational professionals. 

There are 2 categories of GATE students: Mainstream CATE students, students that are in 
mainstream classes that demonstrate exceptional abilities; and Twice Exceptlonal GATE students, 
students that have a learning or physical disability, and are gifted and talented in other areas. 
Meeting the needs of both groups of children provide unique opportunities and challenges that 
must be addressed by curriculum differentiation (Van-Tassel-Baeka, 1998). 

Unique Opponunitles 

Gifted and Talented students usually have the ability to absorb abstract concepts, organize them 
more effectively, and apply them more appropriately than other students. These are students that 
may finish assignments quickly, show particular expertise in art or music and may perform well 
on standardized tests. "Gifted students usually have unusual talent In one or occasionally two 
areas. Below are six areas where we will find giftedness. No child will be gifted in all six, but 
some may be in more than one area. Within specific academic ability, students again usually have 
one or two subjects that they are best in and passionate about. "{National Society for the Gifted 
and Talented) 

• Creative Thi nl<ing 

leadership 

• General Intellectual Ability 

Psychomotor 

• Specific Academic Ability 

Visual/Performing Arts 

Asking Gifted students to do more of the same stuff faster, for example: reading more books that 
are too easy and doing more math problems that have ceased being a challenge are killers of 
motivation and interest. In addition asl<ing Gifted students to act as tutors for their peers or to 
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work independently for long periods of lime deprives them or meaningful peer interactions and the 
important interaclion and instruction that needs to come from the teacher {National Association 

for the Gifted and Talented). 

Meeting the needs of Gifted and Talented Students 

In the Classroom 
Differentiation of instruction, meanln9ful academic tasks and ongoing assessments are effective 
to meet the various needs of Gifted and Talented students. By leveling assignments and 
outcomes, teachers can differentiate assignments in the same conlent area to meet the needs 
and cilaller,ge students. Involving Howard Gardner's theory of multiple intelligences(Garde.ner, 
1983) in assignments students will be challenged Reading and writing workshop within a 
comprehensive approach to balanced literacy provide the opportunities for differentiation. A 
research study conducted in 1991 (Shore et al., 1991) found a combination of acceleration (in 
which cnildren move to material above gradP. level) and enrichment (in which students study 
current material in more depth and complexity) to be the most produr.tive ,ombination. Gifted 
and talented students can be clustered into homogenous groupings tu work on ta~ks in small 
groups. These tasks can be allowi11g students 10 explore areas of imerest based on the content 
covered in the core instruction 

Subject acceleration begins with the administration of a pre-test 10 students in a particular area 
of study. If they pass with 95% proficiency, they "'test out" of the basic instr.,clior. in that subject 
area. Teachers accelerate ins.ruction by giving students a ··pass", .1llowing them to engage in 
research, work in small groups with peers and the teacher on higher level assignments. Using 
Bloom's Taxonomy, Bloom's Taxonomy - a model of critical thinking that progresses from the 
most ba~ic level to the most complex, teachers can provide Gifted and Talented students with 
increasingly complex academic tasks. Gifted students should be asked to utilize the upper three 
levels - analysis, creation, and evaluation (TeacltersFirst.com, 2006). By providing students with 
vertical enrichment activities, they will be challenged above and beyond what's covered m the 

core curriculum. 

tCememb•ing 

Site Level 
School sites can provide Advanced Placement (AP) and Honors Placement (HP) courses for 
students that either test out of a subject or have demonstrated exceptional academic 
achievement in a content area.In AP classes, high school students can learn at an accelerated 
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pace and earn college-level credit for courses passed and passage of che Advanced Placement 
Exam (College and Career Readiness, 2011). 

Unique Challenges 

Gifted and Talented Students are often perfectlonistlc and Idealistic. They may equate 
achievement and grades with self- esteem and self-worth, which may sometimes lead to fear of 
failure and a heightened sensitivity to their own expectalions and those of others. This may 
further result in guilt over achievements or grades perceived to be low. Addressing the social and 
emotional needs of C ifted and Talented Students is importanc to their continued success. The 
Student Study Team (SSTI can be used to address social and emotional needs of students. 
including gifted students. The SST is a group comprised of teachers, counselors. the student's 
parent(s), the studMt, and other educational professionals that meet to address these needs. 
Some high schoc!s work with outside agencies to provide social and emotional support for at risk students. 

Twice Exceptional Students 

These students have a unique set of needs that transcend jtJst the emptional needs of Gifted 
Students, but also their physical or learning disability need to be addressed. These students, 
because of their remarkable abitillties may manifest rn the classroom as average students 
(Clardk, 2002; Cossfield, 2005). A collaborative effort between classroom teachers, speclal 
educacors, gifted educators, and parents is needed to identify twice-exceptional students and 
implement strategies to meet their diverse needs. It is essential that the disabilities are identified 
early so appropriate interventions can be provided at optimum times. 

Weaving it all together 

All students have unique assets and challenges that they 
bring and develop during their educational careers. 
Nurturing the unique abilities of students that 
demonstrate exceptional talents and abilities by 
acceleration of academic achievement and differentiating 
instruction are ways tc meet those needs. Gifted and 
Talented students in our schools are a growing 
population in our district. In order to ensure their growth 
and continued success, we must not only meet their 
academic needs but encourage higher levels of 
achievement. 
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Achieving Full Literacy for Students with Special Needs 
In order for Spec.ial Education students to reach tl>eir highest potential, it is essential that the 
general education a!'ld special education community work together to best understand che needs 
of our special education students. 1t is a shared responsibility that depends on auive 
engagemem and commitment of all OUSD educators and administrators. Con~istent and 
systematic implemer1tation of instruction and policy, from individual instruction to District 
enrollment procedures, is critical. In this section we begin with a definitiol'I of Special Education, 
and then discuss instructional opportunities, challenges and supports that are r1eeded to er1su,e 
success for our Special Education students. 

Definition of Special Education and Demographic Information 
Special Education refers to instruction that is specially designed to meet the unique needs of 
students with physical, emotional, deve 1opmental and learning disabilities. It is intended for 
students whose needs cannot be met solely by the general education program. The Office of 
Programs for Exceptional Children offers a wide range of special cd ucation programs for 
students with special needs from birth to 22 years of age. OUSD has more than 5.000 identified 
Special ~ducation students, and the Special Education Office conducts about 7,000 Individual 
Education Plan (lEP) meetings each year. ®'1','1,0usd.k 12.ca.us, Program for Exceptional 

Child renJ. 

A student having one or more of the following thirteen conditions whi('.h adversely affect his or 
her educational per.-ormance, may be eligible to receive special education servic~s. The 
conditions defined in the State Education Code are: 

visual impairment, deaf/hard of hearing, deaf-blind, specific learning dlsabilities, 
autism, traumatic brain injury, ordtopedic impairn,ent, intellectual disability, other 
health impairments, emotionally disturbed, and multiple disabilities. 

Students who meet the criteria for Sped al Education under these conditions must be provided a 
free, appropriate public education in the least restrictive environment. Students n,ay be .-eferred 
for evaluation by a parent, teacher or other education professional. Referrals are made when the 
child has a known or suspected disability that is believed to be adversely affecting their ability co 
learn. A team, such as the Student Study Team or the site-based Special Education staff, may 
review 1he referral to ensure the student has had adequate access to quality instruction as well as 
appropriate interventions. If a full special education evaluation is needed, an assessment will be 
completed and the Individualized Education Plan (IEP'J team (including the parents) will meet 
together to disrnss the resuhs and recommend:nions. 

Unique Instructional Opportunities 
Studenls enrolled in Special 1:ducatio11 are diverse a!'ld distinct; each student possesses unique 
strengths and skills that arc an asset to a class room and the larger school cum munity. Special 
Education offers an opportunity to provide inter1sely differentiated in stmction for students. 
Starting with comprehensive, differentiated assessments educators design ind ivid 1.1ali1.ed 
instruction,!! paths for students, building .rpon strengths that are identified in the assessments. 
Like all students, students enrolled in Special Education may show different patterns of literacy 
development. for example, a student may have strong comprehension skills but needs co further 
develop decoding skills in reading or a student may have strong conceptual organization put 
needs to develop convention skills in writing. General education teachers and special education 
teachers must work together to fully understand ways to support, encourage and celebrate areas 
of strength so that students are able 10 thrive and achieve. 

Unique Challenges 
Developing ful I literacy skills can be particularly difficult for students within Special Education. A 
large percentage of students enter Special Education because of specific processing deficits that 
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directly affect the development of reading skills (dyslexia). Students who enter special education 
with other types of disabilities may also struggle to develop full literacy as an indirect result of 
their disability. As stated in the previous section, Special Education offers an opportunity to 
provide truly differentiated instruction for students. Starting with comprehensive, differentiated 
assessments, educators design indlviduallzed Instructional paths for students, including an 
instructional plan that addresses the needs Identified in the assessments 

Unique Instructional Supports 

Collaboration between general education, special education teachers, administrators. support 
staff and parents creates a lmique instructional support for developing the strengths and 
addressing the needs of special education students. When a student is determined eligible for 
services, the team works to keep students in the least restrictive environment, or as much a pan 
of the general edcca:ion program as possible. Special education students may need more 
support on specific areas of literacy or may need additional accommodations and modifications 
beyond other students. There are many structures In Oakland Unified for serving students in 
Special Education, the most common placements being Special Day Classes and the Resource 
Specialist Program. Students in Special Day Classes are supported by·smaller class size and 
additional support staff, spending over SO% of their time in a Special Education environment. 
Students receiving Resource Suppon are given support from Resource Specialists and 
Instructional Aides on a pull-out or push-in basis, but spend the majority of their time within the 
gen er al education class. 

Another Special Education program OUSO offers is an intensive, targeted reading clinic for 
Special Education students. The Special Education Reading Clinic was created in .2001 as a 
collaborative effort between Oakland Unified School District and the Lindamood-Bell Learning 
Processes Corporation. The goal of the clinic Is to assist third to fifth grade special education 
students who have not responded successfully to intervention programs at their home school 
sites. Students are referred to the clinic by teachers in special education programs. Children 
accepted to the clinic are programmed into small instructional groups based upon their needs. 
They then receive intensive daily Instruction using research-based techniques for one to two 
semesters. 

The staff within the Reading Clinic programs has received extensive tr ainlng in the lindamood-
6ell"' reading Intervention programs, as well as Read Naturally••, a highly-rated reading fluency 
program. lnsuuction Is driven by the assessed needs of the children with dally record-keeping on 
progress made, The Reading Cllnic staff also has established communication with the special 
education and general education teachers working with the students at their home schools. In 
addition, reading support trainings are offered throughout the academic year by the Reading 
Clinic staff. 

Concluding Comments 

Our Special Education students have unique and e)(cJting educational opponunities that require 
general education and special education to work collaborativetv to best meet the specific needs 
of each chlld. As the·general education and special education community continue to collaborate 
and deepen their understanding of how best to meet the literacy needs of our $pedal education 
students, all OUSD students will benefit from this partnership as all educators refine and build 
strategies and supports that focus on improving literacy outcomes. 

Family Literacy 
As we state in Guiding Prlnciple #1: literacy development is most powerful when instruction 
builds upon students' literacy practices at home and in the community. We want to access the 
knowledge the family already possesses as we seek to increase the literacy skills of the child. We 
also want to provide opportunities for parents and family members to develop their own literacy 
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skills so that they can better help their children at home. Increasing the literacy skills of the 
parents with strategies and practices that are consistent with those of the children is a way to 
leverage what is being taught at school. 

Researchers funded by the National Institutes of Health found that a mother's reading skill is the 
greatest determinant of her children's future academic success, outweighing other factors, such 
as neighborhood and family income (NIH, 2010). As a result of these findings, NIH concluded 
that the academic achievement of children might be more successful if they also provided 
targeted adult literacy education to the parents (NIH, 2010). From experience working with 
families, we know that when parentf literacy skills increase, they are able to read and discuss 
more books and other forms of text with the entire family beginning in the first years of their 

chi Id's life. 

Oefin ition of the four Components of Family Literacy 
The federal definition of Family literacy is to assist adults who are parents to obtain educational 
skills necessary to become full partners in the educational development of their children (WIA, 
1998). In the Title II Adult Education and family Literacy Act (WlA, 1998), family literacy services 
are described as services that are of sufficient intensity iro terms of hours, and of sufficient 
duration, to make sustainable changes in a family, and that I Meg rate all the following four 
components: 

1. Interactive literacy activities between parents and their children 
Interactive literacy activities between parents and their children include any activity where the 
parents and children are physically present in the same space involved in the same literacy 
activity. Examples of these activities include: literacy games in afterschool programming, parent 
observations of their child's learning during the school day, technology assisted activities before 
school, after school or at home, interactive homework that the parent and child must complete at 
home to be returned to 1he child's teacher. and parent and child field trips designed to enhance 
the literacy skills of the child and the parent. 

At school sites with a Family Literacy Program, this component is provided in the form of PACT 
(Parent and Child Together) Time. PACT Involves parents regularly visiting and participating in 
their children's classrooms, at least one hour a week. The Family Literacy Instructor prepares the 
parents with the English language skills and vocabulary necessary to participate and observe in 
their child's classroom. The family literacy Instructor also· provides an observation tool or 
activity that provides focus for the parents as they observe their child's learning. After the 
observatiOl'I, the parents return 10 their adult classroom and debrief what they learned from 
being in their child's classroom. The purposes of PACT time as defined by the National Center for 
Fam lly Ute racy (200 7) are to: 

Aid parents in discovering, reaffirming and expanding their roles as parents to bulld on 
their strengths as leaders of their families and teachers of their children 

Enhance parents' awareness of how children learn and develop language ancl literacy and. 
specifically, how their own children learn best 

Give parents tools. techniques and strategies to support their children's learning, 
language and literacy development 
Provide an opportu l'lity for parents to practice these new strategies i l'l a supportive 
environment where teachers can model learning techniques and offer suggestions and 
support 
Help parents fee I comfortable using these new strategies while interacting with their 
children daily at home, at school and in the community 
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PACT time works best when the interactive activities between the children and the parents are 
aligned to the rigorous language and literacy practices that are happening in the child's 
classroom every day. 

2. Train Ing for parents regarding how to be the primary teacher for their children and full 
partners in the education of their chlldren 

Parent training activities include trainings, offered In English and or the parent's native language, 
on any issue or topic that WIii help the parent better understand ,1nd support their child's 
academic success. Sample topics and issues include: interpreting school data, the imponance of 
attendance, discipline procedures and routines, understanding the standards, gang influences in 
the community, how to ~ad a report card, parent-teacher conference preparation, healthy food 
and life style choices, domestic violence, neighborhood safety, etc. 

At school sites with a Family Literacy Program this component is provided by offering Parent 
Time. Parent Time is an event or training about one of the topics or issues listed above that are 
offered at the school site; often it is provided in the native language or in English with 
translation. The family Literacy Instructor is charged with coordinating the trainings that are 
either provided by the school site staff, community-based organizations or the district central 
office. The Family Literacy Instructor ensures that Parent Time is integrated into the other three 
components: the parent literacy class, the child's class and the PACT time. When the children and 
parents are receiving language and literacy Instruction around the same issues and topics that 
are presented in Parent Time, the learning is maximized fo, the entire family. 

3. Parent literacy and technology training that leads to economic sufficiency 
Parent literacy and technology training involves creating a separate, dedicated learning space for 
tne parents and family members. The parent literacy class meets on a regular basis at the school 
site or neighborhood community site. The parents receive adult education to develop their own 
language, literacy and technology skills. In order for the parents and family members to become 
more involved in their child's education they must also have the language, literacy and 
technology skills needed for the 21" century. 

At schools with a Family Literacy Program, this component is provided by offering the parents 
and family members English Language Development (ELD) and/or General Education 
Development (GED)·classes taught by a Family Literacy Instructor who is certified in Adult 
Education. The instructional content and practices in these classes are closely aligned with the 
content and practices of the child's education at the school. This alignment provides instructional 
coherence and redundancy which creates an accelerated impact on the child's academic success. 
The Family Literacy Instructor regularly meets with K-12 staff to collaborate in planning lessons 
and other activities. 

4. An age-appropriate education to prepare childten for success in school and life 
experience 

This compo11em of Family literacy highlights the need. which is emphasized in the rest of this 
document,that the child's education must include a balanced instruction of strong literacy skills 
that will prepare the child for college and career readiness, beginning with key literacy 
experiences in early childhood. The importance of listing this component of Family literacy is so 
that the child's literacy instruction is not separate, but rather integrated into the other three 
components of family Literacy. Offering parent training, parent literacy instruction and 
interactive activities benveen parents and children will not be effective unless those components 
are aligned with what Is happening in the child's classroom every day. 

It is the integration of these four components that ensures gains in the literacy for the entire 
family. Offering just one or two of the components is a starting point, but is not to be the end 
goal when implementing family literacy practices for the entire district. 
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Crucial Procedures and Policies Coordinated at all Levels 
Providing this level of instructional support to parents and family members is a challenging task 
because the real impact occurs when not just one., but all four components of Family Literacy are 
present and highly integrated at a school. Strong implementation takes commitment and 
leadership at all levels, and careful use of available resources. District policy and procedures also 
have a critical role to play In supporting and advocating for Family Literacy. It is important to 
have a dedicated staff member to oversee the coordination of the integration of the four 
components of Family Lite.racy. 

The Family literacy Program provides a Family Literacy instructor who is largely responsible for 
the coordination of the four components. ChOosing to implement a Family Literacy Program at 
the school site is one option for providing school site coordination and management of the 
implementation. The Family Lite.racy Program is provided by the central office but its design 
promotes school site ownership of Family Literacy and builds school site capacity over the course 

of four years. 

Conc.luding Comments 
Ensuring the academic success of all students, including English language learners and Standard 
English learners from low income families, must include maximizing community and family 
resources. Accessing and developing the literacy skills of the parents and family members of 
OUSD students, aids in increa~ing the academic success of the children by increasing literacy 
development at school and in the home. 
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Section 2: The Role of Culturally Responsive Pedagogy 

Cu/rurally responsive reaching Is a "pedagogy chat empowers students 
intellectually, socially, emotionally, and pclitically by using cultural and 
historical referents to con\ll!y knowledge, to imparr skills and ro change 
attitudes. · 

Glor/a Ladson- Billings 

"With the activis t potential in critical literacy education, students will learn how 
to envision a world In which all people have access and opportunity." 

Lisa Delpit 

Culturally and Linguiselcally Responsive Pedagogy 
Literacy Instruction in Oakland Uni fie d School District is most powerful when it builds on 
students ' literacy practices at home and in the community; provides high challenge and high 
support to stretch students'; learning; is supported by strong teacher-student re lationships ; is 
guided by a share set of high quali ty sundards for cont~nt and performanc.e; is consistently 
eQuity focused and data driven. One of th• ways to incorporate these guiding princlples Into our 
dally instruction is with the infusion of culturally and linguistically re spons ive teaching. 

Culturally responsive literacy instruction Is the validation and affirmation of the home culture and 
home language for the purposes of building and bridging the student to success In the culture of 
academia and mainstream society. (Hollie, 2012). It ls consistent with the studen t's values and 
lite racy practices . The notion of cu lturally responsive education Is premised on the idea that 
culture is central to student learn ing. Geneva Gay defines culturally responsive teaching as using 
the cultural knowledge, prior experiences. and performance styles of diverse students to make 
learning more appropriate and effective for them; it teaches to and through the strengths of 
students Gay, 2000). "Teachers practicing culturally relevant teaching know how to support 
!urning In student.s by consciously creating social interactions to help them meet the criteria of 
academic success, cultural competence and critical consciousness." (Ladson-Billings, 2009) 

This link between culture, learning, and instruction is based on research that explains how 
cultural practices shape the ways we organize Information In our heads and how we com~ to 
understand core concepts. Neuroscientists call this · schema·. We know it as "background 
knowledge• (Hollins, 1996; Marzano, 2004). Thus, culturally responsive pedagogy recognizes, 
res pects, and uses students' Identities and backgrounds as meaningful sources to help explain, 
process, and internalize new learning (Nieto, 2000). To be most effective, cultural responsiveness 
is utilized beyond the community building or relationship building stages. It must be utilized 
throughout all literacy activ!ties as a way to "mediate" instruction or make It more effective. 

A key conduit for bridging that gap between school and home is social interaction in the 
classroom, the basis of socio-cultural !earning theory. A balanced approach to literacy Is 
structured around Interactive, group tasks as well as independent activit ies that build posit ively 
on students' culturally-rooted cognition processes. Oackson, 2009) Hence , a balanced literacy 
framework allows fo r more cultural responsiveness; consequently, utilizing cultural 
responsiveness within a balanced approach to literacy can enhance outcomes. The use of 
culturally responsive discussion and e(lgagement strategies provide quality Interactions and 
avenues for critical thinking and social Interaction for many of our students of color. Giving 
students opportunities to move around the clas sroom while involved In instructional 
conversations: takes learning from the abstract to the concrete, reinforces cultural norms, and 
provides a way of learning that is validating and affirming to facilitate optimal learning 
environments and experiences (Hollie, 2012). 
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An important pan of culturally responsive literacy instruction is helping students build multiple 
ways of reading, writing, listening and speaking that are appropriate to different setti ngs such as 
home, community school, and the larger world. Part of the process involves helping students 
build on the.I r cu rrent strengths as they build confidence and proficiency in using mainstream 
English and academic language. The idea Is not to use cultural responsiveness to "correct" 
student 's home reading, writing, and speaking patterns, but instead, to use it to help students 
add other types of discourse to their repertoire. Students need to be provided with rich culturally 
relevant texts that validate and affirm their cultu re t hrough positive historical and current 
referents and reflections of students ' communities and backgrounds. The use of enabling texts 
as pan of the foundation of the literacy program should be complemented by robus t word work 
and vocabulary development (Tatum, 2009). 

Key Components of Culturally RC!sponsive teaching and learni ng: 

Validatng: Legitimizing the stuc!enfs experiences and ways of being that are culturally specKic as 
legitimate {i.e., language. learning styles, etc.) by creating a community of learners and a mutual respect 
for different forms of verbal and non-verbal communication. 

Affirming: Making positive the student's identity as a learner, as a member of a particular cultural group, 
11$ a valued member o! the classroom wmmunity. 

Bu~dlng: Extending student's understanding beyond home/community practices (broadens student's 
worldview to embr11ce multiple perspectives) 

Bridging: Making connections between student's culturally organized scheme (prior knowled9e) and new 
knowledge and/or skills to be learMd by utilizing the appropriate cultural and linguistic behavior. Culturally 
congruent nonns of behavior that create a physlcally, socially and ir,teuectually safe learning environment 
are: varied communication styles (verbal and non-verbal), expliciUy setting emotional tone of 1he cla5~room 
and giving opportunities for the situational appropriateness or utilization of the appropriate cultural or 
linguistic behavior. 

(Honie, 2012; Tatum 2009; Ladson-Billings, 2009) 

Cultu rally Re sponsive Instructional St rategies 

Creating and Malntaining A Culturally Responsive, Inviting Learning Environment for 
Student Success 
All arranged environments can influence behavior. "How learning materials are selected, where 
they are placed, and how the materials are arranged for the learners' use can have profound 
impact on student achievement" (Hollie, 2011). Students should be surrounded with Images of 
themselves, people in their community and culture, including positive historical and present 
cultural icons. Classroom environments should be safe and conducive to various learning styles. 
Arran ging seating so that students have access to the instruct ional tools in the classroom (e.g. 
word w alls. culturally responsive libraries, technology, positive images and the main Instructional 
area) are some ways of responding to students' needs. In addition, teachers create opportunities 
for students to discuss and move around. work in small groups and independently. 

Responding lo Students' Learning Sty les and Strengths Through Responsive Classroom 
Management for the Purposes of a Positive Classroom Community 

It's impossible to teach when you have not mastered classroom management. Cultural norms 
from the home, In the community and from heritage have high value in the classroom and can 
lead to cultural misunderstandings and miscommunicatlon (Hollie and Coventry 2008). 
Culturally responsive classroom management involves the systemic use of routines/ protocols for 
engagement, panicipatlon and discussion with clearly conspicuous behavioral expectations. 
Below Is a list of culturally responsive protocols that may be used in the classroom: 
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Corners 
Circle the~ ______________ _ 
Musical Shares 
SilentAppointmen_t __________ _ 

Culturally Responsive behavior management should: place students' experiences, realities, and 
interests at center of instruction and avoid negative characterization and sanctions toward 
stud~nt behaviors that may reflect cultural norms or individual learning styles. 

The use of Culturally Responsive Literature 

Culturally Responsive literature should include books and other printed materials that represent 
the interests of the students and are reflective of those students. Every person from every 
culwre should be portrayed as an individual with unique strengths, weaknesses, interests, 
lifestyles, and beliefs. Culturally Responsive texts should include authentic representations of 
the culture. Teachers should avoid texts that exclude, erase or promote negative stereotypes. 
Exclusion is one of the most insidious and painful forms of bias. The implicit message is that the 
group does not exist, is Insignificant, or, has made no contributions to society. Erasure is 
destructive not only to the groups involved but to the larger society. A stereotype Is a 
generalization about a particular group which usually carries derogatory implications. Culturally 
Responsive texts should be enabling. An enabling text is one that moves beyond a sole 
cognitive use - such as s~ilJ and strategy development - to incJode cultural and emotional 
engagement naturally. Enabling texts have four characteristics: 

• Promotes a healthy cultural self-identity 

• Reflects an awareness of the rear world the student must navigate and understand 

Focuses on the collective struggle of African Americans, especially African American boys 
and men 

• Serves as a road map to being, doing, thinking and acting in a way that is empowering 
and leads to a positive life trajectory 

(Tatum, 2005) 

Vocabulary Developrnent Through the Use of Conceptually Coded Words 

Students need to learn vocabulary strategies to access the language of various genres of text. 
C:.ilturally Responsive vocabulary instruction can be used to: 

Expand lexicon 

Heighten comprehension 

Aid concept understanding of content 

Improve writing 

Build spe/llng-meaning connection 

Learn how to learn new words and their meanings 

'"Indeed definitions are synonymous witli vocabulary in many classrooms. However, the reality is 
that definitions are not an effective vehicle for learning word meanings. Students that provided 
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dictionary definitions to create sentences with words or answers to brief questions about the 
words revealed that: 63% of the students' sentences were judged to be 'odd" 60% of students' 
responses were unacceptable, students frequently interpreted 1 or 2 words from a definition as 
the entire meaning" (Beck. Mckeown, Kucan). 

Vocabulary strategies need to be explicitly taught. This can be done through the use of·. 
semantic word ,naps to build on word parts and structure: a personal thesaurus to build ol'I and 
teach synonyms and antonyms for Tier 2 words (Isabel &eek), words for which students already 
have a concept -conceptually coded words: a personal dietionary for build il'lg on Tier 3 
words/ content specific vocabulary. The personal dictionary provides opponun ities for: visual 
context for vocabulary, students use clear. concise definitions builds on newly gained and 
background knowledge. 

r='tl;~A·Q 
~ · ~;;;.:..···:r :;.. - .l 
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(Personal Thesaurus) (Personal Dictionary) 

Situational Appropriateness and Contrasd11e Analysis 
In student interactions with each other, adults, and the world around them, students will 
encounter sicualior,s in which they must make informed decisions on how to respond and which 
discourse is most approrriatc. Teaching the situational appropriateness of behavior and 
language is an essential, culturally responsive, instructional strategy. Our stuclents are taught to 
in essence 'code switch" behavior and language. This can be taught through role playing and 
contrastive analysis of language. 

Our students come 10 us with rich language structures that need to be valued as they are taught 
Mainstream American English and Academic English. Many of the grammatical difference~ we 
notice when our students are speaking m writing are rooted in the contras·ts of differences 
between the structure of their fast/home lar,guage and the structure of English 
Contrastive analysis is a strategy for comparing and contrasting: 

• Sounds of langllages 

• Spelling patterns 

• Word forms 

• Word meanings 

• Grammar features 

• Sentence structure 

Contrastive J>.r,alysis is one way of equipping our students with the knowledge of sounds they 
need to compreher,d speech and support decoding. It "draws students' attention specifically to 
the differences between vernacular and Standard English" (John Rickford, 19981. Contrastive 
Analysi~ can be explicitly taught during Word Work (contrastive analysis of phonemes) and du ring 
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Writer's Workshop Responding to student writing - t reating features of home language as areas 
for negotiation, discussion. and analysis of situational appropriateness - not as errors. 

1/tmust be stated clearly: Conuastlve Analysis is not a strategy for teaching Home Languag~ 
I to students. Our students come to us with their home languages intact. Our job Is to teach the I Mainstream American and Academic English . 

--- ------------ ------------ ------ ------
Concluding Comments 
We have a unique opportunity to facilitate positive and effective academic experiences for alf our 
students by validating, affirming, bridging and building school experiences that lin k to students' 
cultures, communit ies homes. Culnm11ly Responsive pedagogy In the classroom across content 
area in;truction is essential to deve loping students that are literate in 21" Century skills and are 
prepared for college, career and life. 
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Section 3: A Balanced Approach to Literacy 
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A Balanced Approach to Literacy 

Oakland Unified School District utilizes a balanced approach to literacy as an 
Instructional planning framework ("what we teach") and an 
implementation fnlmework ("how we teach"). It involves the analysts of 
grade level standards, developmental stages of literacy acquisition, and the 
careful use of assessment to make instructional decisions. It also involves the 
utilization of instructional delivery modes and teaching practices that develop 
students' ability to work Independently and in collaborative learning groups. 
Our approach to balanced literacy is always embedd11d in a socio-cultural 
ori,mted teaming framework with opporluniti8S for frequent and meaningful 
social interactions rooted in supportive relationships, relevance, and authentic 
purposes. We strive to integrate each of these frameworks in the servloo of 
higher order thinking In the classroom. students are provided with ample 
opporlunities to read and write for authentic purposes, engage in academic 
discourse, and interact with challenging texts while drawing upon their own 
experiences. 

A Balanced Approach 10 literacy Guides Our Instructional Planning Framework 

Our approach requires us to examine "what we teach" and to Include these essential 
components: 

• The five core areas of reading instruction as identified by the National Reading Panel 
(phon0Jogic;1I awareness, phonics, fluency, vocabulary and comprehension) 

The domains of reading, writing, listening, and speaking 

Grade level standards (California's Common Core Content Standards) 

• Foundational skills, content area knowledge. conceptual understanding, and 
supportive affective outcomes {e.g. a love of reading) 

Literature .ind informational text {and the genres within these twO categories) 

• Writing for a variety of purposes and across genres 

The use of assessments (screenings, diagnostics, progress monitoring, formative and 
summative) to inform Instruction 
Inquiry-based approaches to content-area learning that a.llow students to grapple 
with real problems in their communities and beyond 

Teachers in Oakland Unified Schoof District have a deep understanding of the five core areas of 
reading instruction {phonemic awareness, phonics, fluency, v-0cabulary, and comprehension). 
Careful consideration is given to each area and embedded into well designed instructional units 
and lessons created with authentic opportunities for inquiry. These instructional units and 
lessons are informed by a thoughtfu l analysis of grade level standards that takes place at the 
district, school, and classroom level, and employ multiple assessments throughout the process to 
inform Instruction. 

(Freire, 1968, 1993; Fullan, Hill & Crevo!a, 2006; Vygostsky, 1978: Walqui, 2010) 
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A Balanced Approach to Literacy Guides Our ltnplen,entation Framework 

Our approach requires us to examine "how we teach" and to flnd balance within: 

a. Teacher-directed instruuion and student-directed· practice (as embodied in the 
release of respon s ibi I ity model) 

b. 1nsm.1ction in grade-level text and text at a student's instructional and/or 
independent level 

c. In structlon that is whole class, small group, and indivldual 

d. Process-based approaches to literacy (such as the writing process / workshop or 
readiog workshop) which incorporate explicit instruction in specific skills and 
knowledge in conjunction with student application during content area 

e. The use of student-centered cooperative learning structures such as literature and 
informational text study groups or reciprocal teaching along with teacher-centered 
direct instruction 

f. Engagement in oral language development through academic discourse along with 
ti me for reading and writing 

Teachers are constantly reflecting upon and refining their craft for the organization and de livery 
of effective and equity-centered instruction. Multi pie structures must be utilized throughout the 
year and within the school day so that students are given access to and engaged in high quality 
instructional experiences that are designed to meet their needs. 

All students should be able to express ideas, work together, and listen carefully to integrate and 
evaluate information. Reading, writing, listening, and speaking work together to facilitate this 
type of deep learning. While we recognize that reading is the primary vehicle of learning new 
information and acquiring new information throughout a student's academic career. we know 
from research and experience that the starting point for all literacy development is oral language, 
it is from oral language -- //scening and speaking -- thar vocabulary. concepcs, and ide.is are 
underscood and internalized. 

(Beck and McKewon, 2007; Cazden, 1972; Fountas and Pinnell, 1996; Pearson and Gallaghar, 
1993: Wong-Fillmore, 2000) 

A Balanced Approach to Lite.racy at the PreKITK/Kindergarten Level 

Similar to elementary schools, the early chi Id hood class room is srructu red d lfferently than the 
upper and middle grades, in that teachers and students are engaged throughout the day with 
integrated content. and inquiry based e1wironrnents that provoke learning from an experiential 
level as to better promote optimal brain development during children's crucial development 
period of 0-S years (sources). Exposure to "high leverage" literacy experiences (i.e. oral language 
development. concepts of print, alphabet knowledge, phonemic awareness, etc.), in the early 
years are critical In forming a child's Ute-long love of learning, self confidence of expression, and 
abi I ity to self regulate while I istening to others thoughts and opinions (National Early Literacy 
Panel Report, 2 009). It is also important to note that these '"high leverage'' early literacy practices 
are best utilized by children when they are introduced via an "emergent" discovery process in the 
context of a high quality early chi Id hood play-based environment as weU- as being explicitly 
taught via developmentally responsive small group facilitation, one-on-one coaching, and 
limited large group instruction (Epstien 2010. PLF 2008, ECERS). 
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Balancing Reading, Writing, and listening and Speaking In the Early Childhood Classroom 
Teachers and students explore the multiple strands of literacy development (reading, writing, 
listening and speaking) throughout the day, as literacy content is both explicitly taught, and 
emergemly explored through the intentional planning and use of an integrated content 
environment, rich with language and literacy materials woven throughout the various content 
areas of the classroom (Epstlen 2010, ECERS). 

Targeted, direct instructional time in the three core areas of literacy is necessary to support early 
learners as they develop themselves into skilled and literate citi2ens of the classroom 
community. A balanced approach to direct instruction provides young chlfdren with the needed 
scaffolds of exposure and information they will need as they evolve into the next phases of their 
educational careers. In much the same way, provision of cross-content. inquiry-based 
environments equip young students with opportunities to take calculated risks, ask questions, 
and discover new realities with the support and encouragement of knowledgeable teachers who 
help our youngest students learn how to balance exploration and curios icy with self regulation 
and the ability to attend to tasks for longer periods of cime. 

A Balanced Approach to Literacy at the Elementary level 

It is important to note that Elementary Schools are structured differently than Middle and High 
Schools. We hold the same core principles for becoming literate across all grade levels. However, 
having a structural difference is crucial and ensures that students in Elementary Schools are 
given ample time to learn to read and write. For example. the "literacy block" in Kindergarten 
through 2•• grade is given a significant amount of time. This allows students to engage in 
multiple activities designed to develop the foundational skllfs that will support them a.s they 
engage in authentic opportunities for discourse, reading and writing. In 3"', 4•h and S•h grades, 
there is still a substantial llteracy block in place, however, students are given even more time to 
engage in core subject matters such as history/ social studies and science, continuing to build 
literacy skills in an authentic and meaningful way. 

Essential Instructional Approaches: Reading, Writing, and Word Work at the Elementary 
Level 

.., In practice, a balanced approach to literacy incorporates key instructional approaches 
that. at the elementary level, are organized into three daily Instructional blocks of 
time within the overall literacy block: 

1. Word Work 
2. Reading Block (sometimes referred to as Reading Workshop) 
3. Writing Block (sometimes refer~d to as Writing Workshop} 

Proper instructional time in these areas is necessary in developing skilled and literate learners 
and instruction in these areas interact in service of each other. 

Word work includes .phonological awareness, phonics, and the study of word parts such as 
prefixes, suffixes, and root words. During this instructional block of time, students develop 
automaticity with sound/spelling correspondences and spelling patterns, improve auditory 
discrimination through phonemic awareness activities, and begin word study activities that 
Increase reading fluency, Improve writing and build vocabolary. Word Work Is different at each 
grade level and according to student needs within each classroom. For example, there is a larger 
emphasis on phonological awareness and phonics in Kindergarten and First Grade, but. these 
skills might need to be reviewed and/or taught to older students if a diagnostic assessment 
indicates a need. Each teacher will need to consider his/her own grade level and students, 
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determine the i nstruc.tional focus, and then allocate the appropriate amount of ti me for word 

work. 

Reading activities include mini-lessons, modeled reading, shared reading, 9u lded reading. and 
independent reading. Similarly, Writing activities include mini-lessons, interactive writing, 
shared and guided writing as well as independent writing. In our balanced approach to literacy 
we provide reading instruction that includes opportunities for all students to grapple with 
complex, grade-level text and content with appropriate scaffolding and support as needed. We 
also provide time for extensive srndent practice with relevant text at a student's independe11t 
level. Students are constantly engaged with texts and tasks that are motivating and authentic. 
Reading arid writing skills are taught within the context of meaningful interactions with texts that 
elicit students' emotional and Intellectual responses to ideas, characters, and events. 

(Allington. 2006. fountas and Pinnell, 1996: Schmoker, 2011, Shefelbine, Adams. 2012) 

.1 In this context, we should remember the power of inquiry driven units of content-
based study mentioned in Guiding Principal# 2: 

Units of study, particularly when they are driven by essential questions such as "What is matter?" 
promote a spiril of inquiry and support the deeper learning and critical thinking goals of lhe new 
Common Core Content Standa,ds. This alignment with the Common Core Standards is 
particularly strong when students acquire knowledge through the reading of rich and challenging 
text that supports Common Core Reading Standard 10: F/ead and comprehend complex literary 
and informational texts i11dependencly Jnd proficiently. Inquiry coordinated around a central 
question leads to in-depth study of a topic with rich discussion and other engaging activities, for 
example an experiment exploring differenl states of matter. Both student tasks and challenging 
lext become 1Y1ore meaningful because they answer a question students are interested in. And 
bee au se such units are coordinated around an essential question, they promote vocabulary and 
laiig uage development by coii necting them to a common "schema·· of ideas for more powerful 
recall, deeper thinking and further learning. (Anderson, R.C., 1984a and Wiggins and McTighe, 

2005}. 

Transitioning Elementary Schools to a Balanced Approach to Literacy 
OUSO is moving forward in refining our balanced approach to literacy instruction. We are 
building upon the successes that we have experienced in past years while recognizing the need 
to imp rove our practices and learning outcomes for students. This document is mear,t to guide a 
school sites process in moving forward with a balanced approach to literacy. 

:-- Conditions for Success in Moving Towards a Balanced Approach to Literacy I 
I I 

An understanding of, and, effective teaching of the essential components of literacy 
instruction: Oral language development, concepts of print, letter name knowledge, sight 
word knowledge, phonological awareness, phonics, fluency, vocabulary, reading 
comprehension, writing, spelling ancl grammar are all essential components of literacy 
instruction. A critical instructional understanding is that these components are taught 
explicitly and within the context of extensive opportunities for reading, writing and 
discussion. 

• Data-driven Instruction: Multiple data sources a,e utilized to create instructional 
learning paths for students in thei, literacy development. A crucial piece of data in a 
balanced approach is a student's independent reading level. 
Classroom Instruction is Differentiated: Instruction reflects a balance between whole-
group instruction with appropriate scaffolds, small-group differentiated instruction and . 

i independeiit practice. Small-group diffe,entiated instruction is especially important as a '. 
, teacher must be able to~ and imp)ement lessons for smallgroups of students while I 
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I 
• 

engaging the other students In meaningful and appropriate learning activities. 
An understanding of the need for reading grade-level text and independent-level 
text: Students need to have access to grade level text (with appropriate scaffolding and 
background knowledge) and to grade-level tasks associated with that reading. In 
addition, students need opportunities to build their literacy skills with a "just right" book 
that is at their Independent reading level. I 

• 

I 
L· 

An organized classroom / school resource room with leveled books: Teachers and 
students need access to organized, leveled libraries to promote guided reading and 
independent -leveled reading. 

Dedicated Time for Reading and Writing Workshop: Students need more time to be 
engaged in authentic reading and writing ta~ ___________ _ 

The fo!!owing diagrams represent moving from a classroom centered on Open Court instruction 
to a classroom centered on a Balanced Approach to literacy. Open Coun instruction as we know 
it in OUSD, contains many elements of a Balanced Approach to Literacy. Open Court materials 
can and should be used in a Balanced Approach to Literacy. For example, the "Green Section" 
(especiaJJy the phonics section) is utilized in a Balanced Approach to Literacy and the Open Court 
anthology selections can be 1Hed as shared reading in a Balanced Approach to Literacy. 
A rnajor shift in rnoving towards a Balanced Approach to Literacy is that there is considerably 
more time given to small-group differentiated instruction. Another prominent change is that 
dedicated time Is given for students to read independent-level text in addition 
to grade-level text (with appropriate scaffolding and background knowledge). 
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Literacy Approach with Open 
Court 

"Green Section," Preparing to 
Read 

Phonological Awareness (including 

phonemic awareness) 
Phonics and Fluency (including 
phonology and morphology) 

Word Knowledge 

"Red Section," Reading and 
Responding 

Read-Alouds 
Whole Group Shared Reading of a 
Grade-Level Text with Print and 
Book Awareness, Background 
Knowledge. Vocabulary, 
Comprehension Instruction, Text 
Structures, Discussion and Written 

Responses 
Inquiry and Investigation 

Wo11<.shop, Independent Work Time 
Teacher is working on small-group 

differentia1ed instruction 
Students are working independently 
on a variety of independent literacy 
(reading and Wl'iting) activities 

"Blue Section," Language Arts 
Word Analysis (Vocabulary and 

Spelling)"Taught during Word 
Knowledge in a Balanced Approach 
Writing Process and Craft with 

conferences 
English Language Conventions 
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A Balanced Approach to Literacy 

Word Work 

• Phonological Awareness (including phonemic 

awareness) 

• Phonics and Fluency (can be whole group 

and/or differentiated) 

• Spelling (can be whole group and/or 

differentiated) 

• Word Knowledge (including phonology, 
phonetics syntax, semantics and 

• Read-Alouds and Reading Mini-lessons 

• Whole Group Shared Reading of a Grade-Level 
Text with Print and Book Awareness, 
Background Knowledge, Vocabulary, 
Comprehension Instruction, Text Structures, 
Discussion and WriUen Responses 

. Small group, differer,tiated instruction built 
around a Guided Reading lesson with 

instructional-level text 
. Students are wor1dng independently and in 

small groups with an emphasis on independent-
level reading, discussion and responding 

Includes activities that were typically found in "Red 
Section· and "Workshop· from OCR, a major 
addition is guided reading. Writing during this time 
is focused on short, responses to independent I 
guided reading books. 

Writing Workshop 
• Independent Writing, Writing Mini-lessons, 

Guided Writing in Small Group and Interactive 

Writing 
• Writing Conferences 

Oral Language Development 
• Grammar (called English Language 

Conventions in Open Court) 

This is different from Open Court in that there is a 
larger amount of time dedicated to this task, with 
daily writing conferences and small group lessons 



A Balanced Approach to Literacy at the Secondary Level 

Similar to the balanced approach at the elementary level, literacy instrvction is woven throughout 
all content areas at the secondary level. A key structural difference at the secondary level is that 
instruction is compartmentalized across the disciplines. This requires a shared approach to 
literacy development where all teachers have a role to play Jn students' understanding and use of 
reading, writing, Ustening, speaking. viewing, and thinking. This respoMibllity cannot solely rest 
on the English departments· shoulders. 

In order to prepare students for college. careers and citizenship, we need to ask a different 
question when thinking about literacy development of adolescents: What wlll students need to 
know to become critical consumers of Information and participate more fully in a technological 
world? (Schmoker, 2011). Improving adolescent literacy is a school-wide responsibility that needs 
a coordinated, sustained effort of aa stakeholders in order to make 21" century literacy a reality. 

Esse11tial l11structional Approaches: Reading, Writing, Listening and Speaking at the 
St!condary Level 

./ The immense amount of reading and writing students must do lo become truly literate 
requires us to appreciate the amount of time needed for students to be engaged with 
texts and tasks. Literacy activities must motivate and engage students by using 
authentic and high-interest themes and texts that build on students· relevant life 
experiences. 

1. Explicit Teaching of Literacy Strategies for Reading, Writing and Discussion Before 
Reading, During Reading, and After Reading 

./ The role of the English teacher is to explicitly reach literacy strategies while addressing their 
specific content standards. This occurs through consistent incorporation of before, during, 
and after reading routines intended to scaffold students' access to text and extend their 
thinking and expression In speech a11d writing. Students engage in a.:tivities before reading 
to access prior knowledge al\d develop vocabulary and complex, content-related concepts so 
that new learning can take place. E.stabllshing a purpose for reading is also a critical activity 
to motivate students throughout the reading. During the reading, graphic organizers and 
structured note-taking are used to help students organize their learnlng and thinking. 
Students are encouraged co monitor their comprehension and are held accountable for 
understanding tfie critical information. After reading, students engage in discussions and 
debates, both teacher led and student initiated, to critically examine the text. This leads to 
writing activities where student reference the text from their notes and discussions that have 
taken place. The wrlti11g process is used to further develop concepts and Ideas that lead to 
published work. 

2. Incorporation of Literacy Strategies Across All Content Areas 
./ Learning, in any subject, depends on and is enriched by engaged reading, writing, listening, 

speaking and viewing activities. Sharing a clearly defined set of core literacy strategies across 
all content areas allows students to transfer the strategies they learn in one class to 
comprehend the content in another. The strategies become part of the students' thinking and 
students apply these strategies when needed. Across all content areas, materials and 
instructional routines must engage the adolescent learner In contemporary, relevant, and 
interesting issues and texts that support their understanding of the co11tent . 

./ Of critical importance beginning In middle elementary and continuing through college is the 
mastery of academic literacy, that is. proficiency in the kind ofrcadini:, writing. listening and speaking 
that is requited to construct the meaning of content-area texts. One essential aspect of academic literacy Is 
fluency in the use of disciplinary language, defined as the vocabulary and forms of discourse 
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specific to different subjeu maner areas. For example, history typically employs a narrative 
form rich with cause and effect language, and qualified by skeptical reflections on the 
reliability of the narrative being presented. Systematically using and teaching disciplinary 
language Is a critical strategy to ensure that our students are college and career ready. 

3. Accountable Independent Reading Every Day 
., Research shows that reading itself is perhaps the most important contributor to growth in 

reading ability (Ivey & Fisher, 2003). Therefore, daily instructional ti me must be dedicated to 
self-selected reading and school policies and procedures must support the use of this time. 
Motivating adolescents to read independently requires a large and varied classroom library 
with a ratio of lS-20 texts for each student (Taylor & Collins, 2003). Classrooms must be 
equipped with adequate reading materials that span difficulty levels and relate to students' 
interests. The teachers' role is to help students select reading materials and create a wstem 
to hold students accountable for completing and understanding their independent reading. 

Balancing Modes of Instructional Delivery: To Students, With Students, 6y Students (at the 
PreK, TK, Elementary, and Secondary Level) 
A balanced approach to literacy utilizes a variety of instructional delivery methods: whole group, 
small group, and individual work. Some activities are teacher directed and other activities are 
student directed. with teacher monitoring. The idea is to organize and balance literacy 
instruction according to students' needs and along a continuum of student independence. At one 
end of the spectrum are teacher directed actiVities with dependent readers while at the other end 
are student-directed activities that call for more independence. 
It is common practice to see teachers working with small groups of students while the rest of the 
dass is engaged in small, cooperative learning groups or independent work time. We must 
,arefullv consider these student-directed activities to ensure that the work beir,g clone is 
meaningful and high leverage. If not, students run the risk of ··waiting to learn'' when they meet 
with the teacher. 
One key goal in balancing modes of instructional delivery is to provide a gradual release of 
responsibility over time as students master key skills and demonstrate readiness to move toward 
reading and writing more complex texts independently. Teachers balance high support activities 
with low support activities ta begin the process of gradual release of responsibility. 
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Literacy Approaches Within 
the Gradual Release of Responsibility Model 

High 
~ ....... 

·,,_ Student 

High 

~::~i:::~ii::···~--------..... __ _ 
Low Low 

Read Aloud Shared Reading Guided R"ading 
Modeled Writing Shared Writing Guided Writing 

(Fountas and Pinnell, 1996; Pearson and Gallaghar, 1993) 
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Independent R&adlng 
Independent Writing 



Section 4: The Role of Technology and Libraries 

Role of Technology and Library 
Our students live. in a digital world, They have instant access to a weahh of 
information and multimedia They communicate, create. collaborate, and 
present while actively using technology .. They are "digital natives," neve.r 
knowing a lime without cell phones, DVDs, social networking and search 
engines (Prensky, 2001). Growing up with these devices and resources does 
not mean that students automatically ha.Ye the knowledge and skills to 
carefll I ly evaluate information and make responsible, res pectfoil and safe 
choices about how they use these digital tools. Students must be taught to 
seek diverse perspectives, gather, organize, validate., use. information 
ethically and to responsibly use social media academically (AASL Standards 
for the 21 .. Century Learner, 2011}. In OUSD, we must guide our students 
to become technologically lite.rate and tom mu nity-minded in order to 
thrive in our local arid global economies. 

Unique Opportu nitles 
The ease. and fearlessness of the use of technology [ools in students' private lives ca11 easily be 
mirrored in the academic setting. Community involvement in the process of providing rich 
supports to improve. reading and digital literacy is essential for a balanced literacy approach. 

The role of technology and Li brarv use in creating a literate, civic ally engaged and thriving adult 
is an essential pan of teaching, learning and ac.h ievement. 1"hi s value is a driver for overall 
design of school and the schooling that occurs therein (Weston & Bain, 2009). The OUSD 
community wstemalically and deliberately applies this value to the complete picture of academic 
design. This value is embedded in decisions such as curriculum adoption, classroom de.sign, 
professional practice, performance. assessment, professional development, data driven 
Instruction. The systemic, equitable and ubiquitous use of technology and library services in all 
schools and classrooms. help community members: 

• Design and deliver curriculum 

• Manage portfo \ios 

• Enable re~earch 

• Inform classroom practice 
• Gather and share feedback about practices and processes 

• Engage parents and community stakeholder. 
(Bain & Parkes, 2006: Bain, 2004) 

Transforming schools into 21" cen1ury learning communities means recognizing 1hat teachers 
must become members of a growing networl< of shared expertise (Fulton, Yoon, Lee, 2005} and 
to know how to use data to personalize. instruction. This is marked by the ability to interpret 
data to understand student progress and challenges that drive daily decisions and to design 
instructional intervel'ltions to customize instruction for eve.ry students' unique needs. (OUSD 
Technology Plan, 2008) "Bes ides pedagogical support to help students use technology to reach 
learning goals, teachers also need lime 10 become familiar with available products, software, and 
online resources .. They also need time to discuss technology use with other teachers." (OUSD 

Technology Plan) 
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Teachers who receive timely and supportive professional development in technology and library 
services will be hener equipped to use technology and these resources in their teaching. The 
professional development needs to be aligned with the effective teaching practices at the school 
site so the technology tools are not trained separately but are seen as a seamless means to 
delivering instruction. There has to be capacity at the school sites for the teachers to collaborate 
and train using the new tools in order to enhance their best teaching and learning practices in 
service of students. Adult educators must keep abreast of the technologies that students use 
easily and intuitively, and re-direct them to acad~mic 1>ursuits and applications 

Unique Challenges 

All OUSD students and teachers need access to quality online educational resources that 
consistently provide the access they need to build and complete their assignments. There is, 
however, ;;in opporturiity gap between sliJdents who get consistent high quality supports and 
those who do not. "Enormous energy is devoted in the US to discussions of the achievement 
gap. Much less attention, however. Is paid to the opportunity gap--the accumulated differences 
in access to key educational resources--expert teachers, personalized attention, high-quality 
curriculum opportunities, good educational materials, and plentiful information resources--that 
support learning at home and at school." (Linda Darling-Hammond, 2010). In Oakland, between 
the years of 2007 and 2010, child poverty has increased more than SO percent (Census Bureau, 
2011). OUSD has confronted these inequities and Is proving that all students-regardless of 
race, ethnicity, income, or background-can achieve at high levels when we provide them with 
the right opportunities. When local and district support of Library services is at its hest it is 
supporting the critical elements of the infrastructure of the school, so that all students have 
equity of access to Information, sufficient numbers of books and other materials, and a quality 
staff person who is capable of teaching the skills that contribute to the making of 21st Century 
skilled learners. 

Instructional Implications 

Access to quality school libraries, staffed by trained professionals can help students develop the 
skills and knowledge needed to achieve in a digital world. OUSD currently has a technology plan 
that Is grounded and driven by rigorous academic goals aligned with the National Education 
Technology Standards for Students, Teachers and Administrators. These goals are determined by 
the skills needed to succeed in the classroom and the workplace: 

• Science and mathematics skills, creativity, information and communication 
technologies skills and the ability to solve complex problems (Business­
Higher Education Forum, 2005) 

• Use technology as a comprehensive resource that supports and extends 
inquiry to 

• Identifying technology applications and electronic learning resources and 
integrate them into their curricula and instruction, first in ELA and Math and 
then throughout the core content areas 

Teachers should set academic learning goals for students that include "educational practices 
that have been transformed by technology, that accelerates differentiates, deepens, and most 
importantly maximizes the learning experience of all students" (Collins, 2001; Tomlinson & 
McTighe, 20060arling-Hammond, 2008; Slavin et al., 2001: Herrington & Kervin,2007; Weston & 
Bain, 2010). Data literacy - the ability of instructional leaders and teachers to work 
individually and collectively to examine outcomes-based achievement data, formative 
assessment measures of student performance, and students' work products, and to 
develop strategies for improvements based on these data- is now widely recognized as 
a critical strategy in the academic performance of schools (Fullan, 1 *999; Haycock, 
2001; Schmoker, 1999, Zalles, 2005} 
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True technology integration enables, empowers. and accelerates the teaching profession's core 
transactions and classroom learning experiences. When this happens, distinctions between 
computers and professional practice evaporate. Beginning with Preschool, students can create. 
share, publish and promote informatio" that can be viewed online. Students can use educational 
search engines and create on line surveys to research the amount of partlcu late matter In the air 
around schools and it's effects on the number of pre-school and school-aged children with 
asthma in ce nain areas. They can then organize their results onto a social media platform arid 
promote their findings in the form of an informational movie to be shown at a community 
engagement given at the school site. 

Concluding Comments 
Technology and Library focused instru,;tion benefits our students because they enhance 
innovative teaching, including individualized and problem-based instruction, and more 
intellectually demanding work. Giving all stude.,ts an equitable opportunity to succeed and 
become the kind of adult who is equipped with the literacy skills and technological knowledge 
that can contribute to their community. 
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Section 5: Considerations for Spanish 
Bilingual and Dual Immersion Programs 

·smreracy, in this conception, is "the acquisirlon of a more 
comprehensive set of language skills· than simply reading and writing 
(Gutierrez, 1993, p. 8S). It comprises not only oral and written 
communication, but also social and participatory norms around 
language use in given contexts ,ind communities. One of the great 
potential benefits of dual language education for emergent bilingual 
students is that It opens possibilities for them to add the registers of 
schooling withouc requiring them to give up their home /;1ngua9e and 
culture.• 

Audrey Lucero, University of Washington 2011 
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Considerations for Dual Language Programs 
Dual language programs enrich educational outcomes for students by allowing them 10 achieve 
academic mastery in n<vo languages. Here we delineate the specific requirements and approaches 
that allow the attainment of that goal, referencing a rich body of research about these programs. 

OUSD has experience and some notable successes implementing dual language. Our district is in 
a strong position to refine our program models, coordinate stronger logistical support and move 
ahead with an ex pans ion of th is powerful approach to language and literacy. 

As we begin our discussion about the essential elements of dual language education, we wish to 
emphasize that all of the Literacy Framework Guiding Principles apply. Dual language programs 
aim for the same level of academic rigor as English-only programs, with the added benefit of 
literacy in two languages achieved through instruction in grade-level content aligr,ed to grade-

leve 1 standards. 

I. Shared Features of all Dual Language Programs 
&efore we delve into the features of specific dual language program models, we begin by 
outlining their shared essential features. 

A. Program Goals and Outcomes: 
Students in dual-language schools will proficiently read, write, speak and comprehend 
text, demonstrating grade-level proficiency in all currlcular areas in English and the target 
language. They wi 11 also develop a deep understanding of culture including the ability to 
show empathy and understanding towards cultures that are new to them. They wi 11 
participate in the creation of meaningful relationships that leverage linguistic, ethnic and 
socio-economic differences as a strength. 

B. A Minimum Kinder to 8th Grade Commitment: 
Since research indicates that a full 6 to 8 years is requ i re.d for grade-level competence to 
emerge (Lindholm, 200S), it is necessary to provide articulated program support through 
at least 8•• grade, with ongoing development in the target language continuing in some 
form throughout high school. The program can be either K-8 at a site, or a K-S with a 
clearly designated middle school to continue language development. 

C. Language-Driven Literacy Instruction Across the Curriculum 
We emphasized this point when discussing English Learners earlier in this framework. 
Since dual language programs are designed to bring students to grade level proficiency in 
two languages, leveraging opportunities for language development is critical, and 
requires demanding planning and implementation. In a dual language program, 
instruction in each language should reinforce instruction in the other in terms of literacy, 
content and language. Often grade levels are assigned certain content areas in certain 
languages. For example, 4"' and 5,h grade might be in charge of delivering science 
content in Spanish. while 6th grade follows by de.live ring science in English. with 
everything from vocabulary development to literacy tasks such as writing a report 
building consistently over ti me. This mutual reinforcement of the two languages of 
instruction may occur across the day and week. with work in each language extending 
work in the other. 

let us now sum up the points from the section on English Learners regarding language­
driven instruction across the curriculum, elaborating to put these concepts in the context 
of dual language education: 

i, Provide Full Access to Grade-Level Text including making use of a dear and 
effective Before, During and After Reading routine to build background 
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knowledge, help students monitor comprehension and sort through difficult 
vocabulary, and create a structure for student discourse with scaffolds as needed. 

j. Maintain a Language Focus across all Content Areas, including high 
expectations for language use and proficiency, supportive and tlmely corrective 
feedback and development of every lesson with language demands and learning 
opportunities in mind. 

k. Provide High Challenge and High Support, including the creation of a safe 
supportive and Interactive learning environment, structured interactions in which 
language plays a pivotal role In accelerating student learning with teacher 
assistance (referred to as "scaffolding") and timely removal of the scaffolds to 
ha11d responsibility over to the learner. Two-way dual language programs in 
particular should make sure they maintain a high standard for both languages that 
matches the expectations for grade-level academic language. and avoids the trap 
of over-slmplifylng language for the sake of making things comprehensible. 

I. Shift Emphasis Be1ween Content Demands (Difficult Co11cepts) and Language 
Demands (Difficult Language Structures). We teach difficult con,epts and 
vocabulary from a grade-level text in a non-demanding, student-friendly format 
such as a background overview chart with pictures and verbal explanations. We 
teach difficult language structures, such as compare and contrast language. with a 
non-demanding, student-friendly concept lil<e cats and rabbits. Once we have 
practiced both, we bring them together to talk about the grade level text using 
compare and contrast language. 

m. Employ Strategies to Promote Engagement and Active Learning with a Strong 
Oral Language Component, The dual lariguage teacher in particular must strive 
to keep students engaged, and a big part of this engagement is giving students a 
chance to talk, and making sur;: the instruction delrvered is comprehensible to 
them so that their competency in two languages continues to grow over time. Dual 
language instructors continually monitor student learning to answer the 
questions: 

Do the students understand the purpose of the lesson? 
Are they meeting the learning target for content? 

• Are they meeting the learning target for language? 

n. E11able Students to 6ecome Critical Readers of Text as well as Constructive 
Agents of Change (Guiding Principal 2), including extensive close reading and 
vigorous discussion of text in both language, texts and topics that are relevant to 
student's lives, an emphasis on active inquiry and action in their community. 
systematic instruction in utilization of all available information and learning 
resources, and the use of content-driven units of study, particularly when they are 
driven by essential questions such as ·what is matter?" We have noted that such 
units promote a spirit of inquiry and support the deeper I.earning and critical 
thinking goals of the new Common Core Standards (Guiding Principal 2). Though it 
is possible to create successful dual language programs that do not embrace 
instruction based on content-driven units. such units solve two pressing 
Instructional problems particular to dual language Instruction: 

They help teachers address the goal of grade level proficiency in two 
languages by saving time through the melding of content delivery, literacy 
developm~nt, and language development. 
They make content interesting and cohesive so that students maintain the 
high level of engagement necessary to learn two languages. 
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o. Validate and Celebrate the Culture and Language of English Learners. This is 
particularly important in dual language programs since maintaining the status of 
the target language is critical for sustaining interest and learning. Students 
naturally see English as the language of power and status: all authority figures and 
most pop culture icons use it. To nurture and sustain student enthusiasm for the 
target language, we must put practices In place that give the target language 
higher profile. For example: 

i. Use the target language consistently during planned instruction time; 
ii. Celebrate student use of the target language; 
iii. Celebrate the beauty and opportunities for fun in the 'language; 
iv. Highlight the target language's value and power by using tt in assemblies, 

on the yard. in newsletters, etc.: 
v. Include parents and comm unity members who speak the target language in 

assemblies, class visits, etc.: 
vi. Continually educate the community on the benefi1s of knowing the target 

language, and being bilingual and biliterate. 

0. The Pivotal Role of English Language Development 
ELD must be provided in a systematic way to English Learners in a dual language 
program. Often dual language programs have provided a form of ELD in which English 
Learners are mixed with native English speakers during ELD time, rather than being 
separated and leveled to re,eive more tailored instruction. The rationale for this approach 
is that native English speakers provide better English models, while melding ELD time 
with the teaching of content saves time and connects the learning of English to a relevant 

topic. 

Interestingly, these two arguments run counter to our rationale for systematic, leveled 
ELD outlined in the English Learner section of this document. In any case, the importance 
of providing ELD that is at a student's level and tailored to students' spe,ific language 
gaps should not be lightly dismissed. Dual language schools should ensure that formative 
data related to the ELD Standards is driving instruction to meet the needs of their English 
Learners. It is also important to remember that there are many ELD Standards that are 
very difficult to teach as part of a content unit. For example, the skills of properly 
introducing somebody to a friend or manipulating complex compound tenses are not 
eastly or authentically taught in a science unit on matter. If a dual language site is no1 
achieving a gain of one CE LDT level per year for its English Learners, or If formative data 
indicates stagnating learning for Els, the school needs to consider whether its ELD 
program is sufficient. 

Finally, it is necessary to systematically monitor native English speaker's acquisition of the 
target language as well, using formative assessments to make instruction more tailored to 
the gaps of students acquiring the target language. Leveled instruction in the target 
language can be offered to native English speakers while leveled ELD is offered to English 
Learners, thus meeting the language development needs of both students. This dedi,ated 
time for native English speakers also has the benefit of increasing the status of the target 

language. 

E. Language Proficiency and Knowledge Ba5,e of Staff 
Dual language instructors must possess a special skill set. For example, a teacher 
h1structing students in math in Spanish must have fluency in the domain specific 
language in Spanish. That teacher also mu st navigate skillfully the different cu I tu res in 
her cla~sroom to encourage engagement ancl crate a supportive and safe environment 
that is necessary for learning to take place. At a minimum, a teacher working in a dual 
language program should possess the following attributes; 
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• The l<nowledge, flexibillty and curiosity to nurture students from different 
cultures; 

• A strong knowledge of the language of instruction. This often means the target 
language but there are also English-only teachers in dual language programs who 
team with tlielr colleagues, and any teacher instructing in English also needs 
proficiency in academic English; 

• A high level of skill and disposition for leaming with other teachers to orchestrate 
the complex demands of multi-lingual instructional plarinlng and implementation; 
A passion for bi literacy. 

All of these skills are in addition to the sl<llls of strong classroom management, content 
and pedagogical knowledge and a passion for children and learning that we expect from a 
teacher working in an English-only program. 

It is the job of each site, the District and the teacher's union to make sure that staff 
placed at dual language sites have adequate training and skills to make the goals of dual 
language education possible. Dual language staff also need continual professional 
development sustained within and outside the site to keep up to date on language and 
pedagogy for dual language programs. 

F. Clea, Enrollment Policies and Proper Placement 
Proper placement of swdents is critical, and improper placement has the potential to 
damage program integrity and student learning. Imagine the distress of an English-only 
third grader mistakenly enrolled in a classroom where half the instruction is in a language 
he does not understand. Now Imagine the difficulty a teacher would face in supporting 
this student in this context. 

The goal of achieving biliteracy for all students determines a number of specific 
enrollment protocols. For example, Two-Way Dual Language programs do not usually 
allow English-only students to enter after the first half of first grade, though they may 
allow a student wllo is already bilingual Jn English and the target language to do so. Two­
Way Dual language programs also need certain balances of language groups to function 
optimally, with each language group comprising at least a third of the total enrollment 
per class so that peers may learn language from each other. 

Jn a One-Way Dual Language program, students without proficiency in the target 
language should not be enrolled because these programs are not designed to support an 
English-only student's acqoisition of llteracy in two languages. 

Once a site has decided on a particular model, It must establish procedures and protocols 
related to enrollment tllat supports that model, and the District must help craft and 
implement these protocols. For example, if part of the vision of a school is to serve 
lower-income English-dominant neighborhood students, then enrollment protocols at the 
school and the Student Assignment Office should support that goal. 

Additionally, proper placement depends on well-informed parents and guardians. It is 
very helpful to provide clear informational brochores arid staff dedicated to e><plaining the 
model at the Student Assignment Office and the school site. Promotional community 
events to both celebrate the goals of tile program and fully inform parents are also 
helpful. 

<,. A Shared Vision at the Site and within a School Community 
Because of the inherent complexity of designing and implementing a dual language 
program, the school community must be fully apprised of the benefits of the program, 
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and support the program goals. Th is is the case whether the whole site is dual language, 
or whether dual language is a strand only al the site. (Howard et. al., 2005) 

H. Clear assessment and Monitoring of Program implementation over Time 
Further on in this document, assessment is addressed in detail. Meanwhile, dual language 
programs have specific assessment needs: 

Monitoring of English acquisition, particularly for English Learners, with formative 
assessments to tailor instruction 
Monitoring of target language acquisition, also with formative assessments to 
tailor in struo:tion 

• The use of shared assessments specific to dual language to measure progress 
within and across sites. For example. all Spanish/English dual language schools 
might choose to use the Diagnostic Reading Assessment to compare progress 
across sites. since this assessment exists in both Spanish and English 
Monitoring of program model Im plementatlon, with assistance from the District to 
determine the success of the program in terms of students achievement, and to 
document how well the model is being implemented 

II, Definition of Dual Language Program Models: Which Best Fits a Particular School? 
Clear definition of program models e nab I es consistency and clear communication within the 
school community and across the District. But we note that passionate arguments abo,n which 
model is most effective sometimes take. energy away from the more important task of ensuring 
that a model is well-implemented at a site and across a school district. Research shows that dual 
language education is associated with higher achievement in English Language Arts for English 
Learners, but it is less clear about which dual language models are the most powerful in this 
regard (Goldenberg, 2008). Choosing a model, in other words, does not guarantee success: 
success is achieved by setting high goals, monitoring rigorously and modifying implementation 
as necessary to ensure that the high goals are achieved. This requires an ongoing cooperative 
effort between the school site and the District that we have discussed above. 

The selection of a model should be based on a weU-i nformed dialogue involving the school 
community and District Leadership. As a site strives to define a "theory of action" to justify their 
selection of a model, they take into account such questions as: 

Is there sufficient population to support the chosen program? If the site chooses a two­
way program, are there sufficient students from each language group (at least a third 
English dominant and a third target language)? If not, wi 11 outreach and education be 
enough to attract students to the program? 
If the school decides to do a one-way program, are there enough students to fill the 
program with students dominant in the target language (or strong bi lingual in the target 
language and English)? 
How will English-only students be served if there is no space for them in the program? 

• Does the model depend on literacy development for native English speakers happening at 
home in the early grades? If it is not happening for a particular student or group. of 
students, what supports are in place? 
How does the model account for the higher mobility associated with economically 
disadvantaged s11.1dents? If these students need to leave the program, will they be able to 
function in an English-only setting? 

• Wi 11 the entire school implement the dual language model, or will the dual language 
model exist as a strand within the school? If so, how will the school maintain cohesion, 
particularly among the teaching staff and students? 

In sum, individual sites and their communities, in cooperation with District leadership, should 
make choices about models with a theory of action in mind that explains why a particular model 
promotes success for the. specific students and families who form the school community. 
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Now let us define three different models of dual language education that a site might choose: 
One-Way Dual language, Two-Way Dual Language and Foreign Language Immersion. 

A. One-Way Dual Language 
In a One-Way Dual Language model, aU students enter the program dominant or strongly 
bilingual in a target language other than English. Since there is only one language g1oup, it is 
referred to as "one-way." The instruction is carefully designed to systematically develop 
literacy in both languages. A SO/SO model may be used, providing 50% instruction in each 
language beginning in kindergarten, with target language Instruction in some cases tapering 
off but still maintained In middle and high school. Higher percentages of the target language 
may also be used in the early grades. Special attention is paid to students' acquisition of English. 

One critical Issue for One-Way Dual language sites to ponder is the importance of integrating 
children from different language and ethnic groups. Ideally, students in One-Way Dual 
Language programs will enjoy exposure to the rich linguistic and cultural diversity that are 
readily available in OUSD, and implied in a multi-lingual educational model. There are many 
ways to structure purposeful and regular interactions among different language and ethnic 
groups. both within a school and/or across neighboring sites. 

B. Two-Way Dual Language: 90/10 an !;0/SO 
In a Two-Way Dual Language model, t\\lo different language groups begin kindergarten (or 
preschool) together: students dominant in a language other than English and students 
dominant in English. The Instruction is carefully designed to systematically develop literacy in 
both languages, partly by using the language competencies of each group as an asset to 
develop bilingualism and biliteracy. 

Over time, Two-Way Dual Language programs in the U.S. have favored two different models. 
The most popular is the 90/10 model, with about 2/3 of the over 200 Immersion programs in 
California followlng this model. In a 90/10 model, students In kindergarten receive 90 
percent of their instruction in the target language (for example, Spanish, or Mandarin) and 10 
percent of their instruction in English. As they move up the grades, more English is added, 
with language use achieving a 50/SO balance by 4•• and 5"' grade. The percentage of 
instructional time dedicated to target language instruction often diminishes somewhat in 
Middle and High School as content area !earning demands in English increase. In the SO/SO 
model, equal amounts of target language and English instruction occur beginning in 
kindergarten, with these percentages maintained through S•h grade, and some possible 
tapering off of target language instruction in middle and high school, 

OUSD utilizes both the 90/10 model and the 50/50 model. While research is not definitive on 
whether one model is more effective than the other, variations in outcomes across schools for 
the same model indicate that quality of implementation of either model is the more important 
factor. It can also be argued that different models work better in some contexts, but not so 
well in others (Lindholm, et. al., 2005). That makes the presence of both models in Oakland a 
benefit because It gives our schools the option to choose the model that Is best-suited to 
their communities. 

I. Rationale for the 90/10 Model 
The rationale for emphasizing the target language so strongly in the early grades is as 
follows: 

a. Jt provides sufficient language practice in the target language for the English­
dominant su,dents 
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b. lt provides sufficient primary literacy support in the target language, especially 
for students dominant in the target language who come from an economically 
disadvantaged i:,ackground 

c. It heightens the prestige of the target language, leading to higher levels of 
acquisition 

d. Some research suggests that if ELs stay in the program long enough (six years 
or more), they will overcome early lags in English acquisition and outperform 
students in English-only settings on English Language Arts (Thomas and 
Collier, 2004). 

Since there is a high percentage of instruction 11, the target language in the 90/10 
model, language development in English must be well-monitored, particular attention 
must be paid to development of English language and literacy with the specific needs 
of individual students and student groups in mind. 

Rationale for the 50 / 50 Model 
The rationale for providing equal amounts of English and the target language from the 
beginning of the program is in the early grades is as follows: 

a. The SO/SO model allows ti me to teach reading in English as well as Spanish in 
the early grades. 

b. When substantial numbers of English-only students in a Two-Way Dual 
Language program do not arrive at school with developed reading skills in 
English. teaching reading in English directly to these students is critical. 
Indeed, it is just as critical as teaching Spanish reading to Spanish-dominant 
students who do not arrive at school with Spanish developed reading skills 
(see letter bin 90/ 10 rationale .above). 

c. Research shows that there is no detriment to providing reading instruction in 
phonics and decoding before English Leame rs reach competence in 
conversational English (August, D. and Shanahan, P. 2006). 

d. If a student has to move out the school or even the District, he may be moving 
into an English-only school setting where Eng Ii sh reading skills will be needed 
immediately. Both English Learners and English-only students will be better 
prepared for this possibility if they have knowledge of English reading from 
early on, and this can be provided in the SO/ 50 model. If the historical paltern 
at the school shows a high number of transfers, the SO/ 5 0 model may be more 
appropriate. 

e. Staffing of the 50/50 program is more flexible since more teachers can be 
English only as they team teach with their gr ade-leve I colleagues who are 
expens in the target language. 

In the SO/ SO model, since not as much time is dedicated to the target language. 
special attention must be paid to maintaining the status of the target language, and 
monitoring its acquisition. 

C. Foreign Language Immersion 
As of the writing of this document, there are no programs of this type in OUSD, though some 
sites have expressed interest in th is approach. In a Foreign Language Im me rs ion program. 
there are no English Learners, but rather English only students "immersed'' in the target 
language, for example Spanish or Mandarin. Therefore, the programs do not seek to leverage 
the language capacity of English learners who speak a given target language. Instead, the 
teacher is the primary Spanish language model. The advantage of this type of program is that 
it does not require the careful balancing of different language groups as in the two-way dual 
language model. The disadvantage is the lack of language teaching from English-dominant 
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peer to target-language-dominant peer which can be structured into the instruction of Two­
Way Dval Language programs. 

Ill. Concluding Comments 

As OUSD builds upon its successes in dual language education, refining models and 
implementation and extending bi literacy to more students, we will depend opon the vigorous 
participation of parents, community, District leadership, teachers, principals, researchers and 
providers of professional development. Dual language education continues to be one of the 
strongest options for getting our students truly prepared for college and career. 
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Section 6: Assessments 
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Assessment is an integral part of teaching and learning. Assessment in the area of literacy, 
in particular, is dynamic and often complicated. Literacy assessment includes multiple 
measures: phonological awareness, knowledge of the alphabetic principle, phonics and 
vocabulary, assessment of fluency levels. reading levels with comprehension, writing, 
standards-based assessments, and the list goes on arid on. The variety of llteracy 
assessments that we utilize serve three primary purposes: universal screenings, 
summative information sources, and formative information sources. 

Regardless of the complexity associated with this task, literacy assessment must not simply 
serve as a process for measuring progress or as a means for evaluation; it must ultimately 
be used to improve teaching and student learning (Fisher and Frey, 2007). In order to do 
this, teachers must use the data from assessments to examine how and what they teach, 
making adjustments when needed. Students must also be involv~d in the process. They 
must be aware of what they are expected to know (teachers must explicitly convey these 
expected learning outcomes) and they must be given timely feedback with clear next steps 
for achievin9 the learning outcomes (Marzano, 2007). Assessment information needs to be 
shared with student's families and caregivers. Students need well-informed support 
systems to assist them in the process of becoming literate learners who are prepared for 
college and career. 

Unll,ersal Screenings 

Universal Screenings are assessments that are given to all students. These assessments 
are designed co determine a student's developmental level in relation to an established 
benchmark or learning standard. Screenings are typically given early on in the academic 
year and two or three times thereafter during the remainder of the year. These assessments 
provide valuable information for determining instructlonal support throughout the course 
of the year. Universal screenings are followed by diagnostic assessments for students who 
need extra support in reaching Che established benchmark or standard identified by the 
screenings. In addition, follow up assessments in the form of progress monitoring allow us 
to track a student's growth towards reaching the established benchmarl< or standard. 
Several commonly used universal screenings In OUSD are: the Desired Results 
Developmental Profile (01\DP) Language and Literacy Measures (Pre-K & School Readiness 
Tools, COE}, the Dynamic Indicators of Basic Early Literacy Skllls or DIBELS (Kindergarten 
and l" grades} and the Scholastic Re~ding Inventory or SRI (2•• - 12•• grades). 

S11mmative Assessments 

Summative assessments are the assessments given at the end of a unit, year, or some 
other pre-determined, long terrn, time frame. These comprehensive assessments can be 
teacher created or can be created at the district, state, or national level. Summative 
assessments are assessments of learning and are generally used to show growth towards a 
set of grade level goals and to track the overall effectiveness of instruction. Sometimes 
summative assessments are used for grades and promotion (Fisher and Frey, 2007) as is 
the case with the California High School Exit Exam (CAHSEE). Interim, OUSD Benchmark 
Assessments and the California Standards Test (CST) are other examples of sumrnatlve 
assessments. 

Formative Assessments 

Formative assessments are usually thought of as the frequent, ongoing assessments that 
are utilized throughout a unit of study. These assessments are most likely created by a 
classroom teacher or a grade level team. These ongoing assessments allow teachers to 
check for understanding and to adjust instruction (Fisher and Frey, 2007). Ultimately, 
formative assessments are assessments for learning. 

The term checking for understanding is sometimes used synonymously with the term 
formative assessment. Effective teachers utilize regular, frequent, checks for understanding 
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throughout a lesson and throughout a unit to provide evidence of student learning. This 
seemingly simple, yet powerful use of assessment is essential for both teachers and 
students. Teachers need to know if students are responding to the instruction and students 
need to monitor their own learning to see if they are meeting the learning outcomes that 
teachers are expecting them to attain (Fisher & Frey, 2007; Schmoker. 2011). 

Interestingly, almost all assessments can be considered formative in nature. For example, 
the District Benchmark Assessments administered throughout the school year are 
s•Jmmative assessments. However, the teacher should use the results to identify areas 
where students need further instru,tion, making the assessment formative as well. 
Ultimately, what determines whether an assessment is formative Is what the teacher 
chooses to do with it. This being said, there is a large body of research that supports the 
frequent use of formative assessment that informs tea,hing and learning, starting with 
teachers and educators of ,hildren in the earliest years of a child's life (California lnfar1t 
Toddler and Preschool Learning Foundations (standards) and the Desired Results 
Developmental Profile for Infants and Toddlers, Preschoolers, and School Readiness (CDE). 

Assessment Formats 
It is important to carefully rnnslder the formats we are utilizing in our approach to 
assessment. In 2010 the state of California adopted the "Common Core Content Standards 
for English Language Arts." In addition, the State Department of Education adopted the 
California Preschool and Infant Toddler Learning Foundations in 2.008. These foundations 
and standards define what students should know and be able to do, emphasizing the use of 
quality assessments to provide evidence of student understanding. 

California has partnered with the SMARTER Balance Assessment Consortium (SBAC) in a 
move to align our state assessment system to a renewed emphasis on the role of 
assessment in encouraging higher-order thinking and reasoning. In order to do this, our 
state assessment system will comist of more constructed-response and performance­
based task assessments in addition to multiple choice questions. It is also noteworthy to 
mention the proposed use of computer adaptive assessments within the context of state 
testing. These computer adaptive assessments wi 11 allow us to receive timely feedback and 
to place students on a learning continuum in relatlon to rea,hing an assessed benchmark 
or standard. Our students need to be comfortable and familiar with the use of computers 
for a variety of purposes, including assessment. 

Teachers need a set of tools to provide them with "evidence that students are developing a 
sophisticated understanding of the curriculum over time" (Fisher and Frey, 2007). This 
necessitates the use of a variety of assessment formats to accurately capture that 
understanding. Wiggins and M,Tighe (2005) offer the following categories of assessment 
formats that shou Id be used to create balance in our approach towards assessment: 

Performance Tasks: Ranging from short term tasks to multi-staged projects these 
assessments are aimed at engaging students in real life and simulated tasks that are 
rooted in authentic, complicated challenges 
Academic Prompts: Rooted in the idea of •,onstructed responses" (as opposed to 
selected responses) these tasks require critical thinking and can range from short 
answers to essays 
Quiz and Test Items: Usually consist of "selected response" items (multiple choice. 
true-false, matching) but can include short answer questions, are best for assessing 
factual information, concepts and skills 
Informal Checks for Understanding: Ongoing, used throughout the instructional 
process, these assessments include questions. discussion, examining student work 

etc. 
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It Is imperative that our district- level assessment svstem is in alignment with this shift 
towards a balance of varied assessment formats (Tankersley, 2007). We strive to utilize our 
writing assessments as open ended performance bas ed assessments. Our current 
standards- based, Interim assessments (also ~nown as benchmark assessments) are 
selected response (multiple choice), however, these assessments will be revised to Include 
more constructed response Items and performance tasks. Teacher-created assessments 
should also reflect a balance of varied as sessment formats. At the classroom level, teachers 
utilize selected response formats, oral assessments , short answer •exit tickets." project­
based assessments, group presentations, and other forms of constructed responses to 
~apture the integration of skills and highe r order thinking. 

Assessment and the Cycle of Inquiry 
Whenever feasible, assessments should be embedded within the curriculum, as part of an 
ongoing inquiry cycle that provides useful data and helps teachers effectively de.1 lgn future 
lessons to teach or r~teach content. In OUSD, we commonly create formative assessments 
in grade level and/or content area teams for this purpose. These assessments are referred 
to as common formative asHssments and are an integral part of planning and reflecting. 
These assessments are a powerful way for teams of teachers to examine studen ts learning 
and reflect upon their own teaching In the conte ,ct of a profess ional learning community 
(Dufours, 2008). Teachers also thoughtfully examine the results of universal screenings 
and summative assessments on a regular, ongoing basis within this context. Teachers are 
constant ly learning from each other in t his interactive and insightful process of inquiry. 

As teachers engage in these cycles of In quiry around student data, they are involved in true· 
professional learning• within t he context of where they work (Fullan, Hill, Crevola 2006). 
These cycles of inquiry around data must also Include feedback for students . In this way, 
students are able to set their own goals, increasing motivat ion and creating condicions for 
their success (Marzano, 2007). 

Bringing It All Together 
The OUSD approach to assessment recognizes the importance of quality screenings and 
summatlve assessments as well as formative assessments . Moreover, we know that 
assessment of student learning should utili ze mu ltiple formats In order to accurately inform 
instruction and /earning. It is imperative that teachers. students and families are aware of 
the data and use the data to reflect upon and improve teaching and learning. A coherent set 
of assessments is essential in the a lignment of curriculum and instruction throughout the 
district, in service of preparing all students ready for college and a career. 
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CHAPTER 3 

WEAVING IT ALL TOGETHER 

DEVELOPING AN 
INFRASTRUCTURE TO SUPPORT 

l·ilGH QUALITY LITERACY 
INSTRUCTION 

In addlrion to h;;ving high qui1/IW llter~cy insrrvctiona/ strategies, it 
is important co create ~choo/ cultures ;md strucwres which allow 
high quality teaching and lei1rning to happe11. Three fmport;;nt 
structvres designed to support literacy development are quality 
professional learning opportunities, a robust professional 
/earning community and a we/1-strucrured response to 
intervenrion process. These strucrvres do not work in isolation, 
inscead these structures are aligned to support the same ou/Come 
of providing qua/Icy, intentio11a/ and targeted i11strucrion for all 
students (Buffum, Marcos, and Weber. 2009; Ful/an, Hill and 
Crevo/a, 2006) 

Section 1: Professional Learning 

Sect ion 2: Professional Learning Com munitles 

Section 3: Response to Intervention 
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Section 1: Professional Learning 

As ls the case in all professions, principals. teachers and other staff need to develop and refine 
their knowledge and skills. This is especially true for teachers of English Language Arts. Teaching 
students to read and write and preparing students to engage in high level discussions is 
complicated and requires constant learning, reflection and refinement on the part of the 
professionals who are preparing students for the literacy demands of college and careers. 
Professfonal development refers to the learning opportunities that educators have to advance 
their knowledge and skills. 

Quality professional development is essential for supporting principals, teachers and staff in the 
advancement of effective pedagogy and content knowledge in the area of literacy. In OUSD, we 
believe that professional development must be In alignment with and in service of the guiding 
principles outlined previously in this literacy framework. Jn addition, professional development 
has to be job-embedded within the context of instruction and student learning. Ultimately, 
professional development must lead to professional learning and result in a knowledge base 
and high-yield strategies that suppon all students In reaching their learning goals (Fullan. Hill 
and Crevola, 2006), 
There are two main avenues for professional learning: 

l. Independent leaming opportunities that educators plan for themselves, which can 
take place within or outside of the school site or district 

2. Collective learning opportunities that are planned for groups of educators, whole 
staffs and often for all educators in the district. these opportunities may take place 
at the school site or district level. 

As mentioned above, many opportunities for professional learning take place at the district level. 
These opportunities are thoughtfully and intentionally chosen to be in alignment with district 
goals and vision, the OUSD Framework for Professional Development, Guiding Principles for 
Literacy and the Standards for Professional Learning (from Learning Forward). These 
opportunities are rooted in models of adult learning theory and are designed to share research, 
models of exemplary practice and Issues of curriculum, pedagogy and instruaion (Elmore. 2006). 
In addition. these opportunities are embedded in the context of student learning and are 
intended to support and build upon practices at the site level. District-level professional learning 
opportunities cannot exist in isolation; it must be integrated into the !earning that takes place at 
the site level. 

Most professional learning opportunities. for teachers, occur at the school site level. Each school 
site develops a Community Schools Strategic Site Plan (CSSSP) which outlines a well-articulated 
plan for addressing student needs based on data. This plan guides the professional !earning 
opportunities at the site in all areas Including literacy. In alignment with this document, 
principals, teachers and staff focus on literacy-based curriculum, pedagogy and instruction 
within the context of student learning at the site and classroom level. At the site level. there are 
daily learning opportunities for individual teachers and teams of teachers to learn and reflect 
upon their practices. Teachers must have regular times set aside to Interact with each other with 
a focus on instructional practices in service of student learning (Fullari, Hill and Crevola, 2006). 

Finally. professional learning opportunities have to be sustained over time, allowing for 
cycles of inquiry around the practices that are being developed to support student learning. 
It is not wise or effective to jump from one initiative to another without thoughtful reflection 
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upon the effectiveness of the implemented practices. Professional learning must have built­
in processes for planning, implementing, and reflecting upon literacy practices that support 
student learning, beginning with our youngest students until they graduate college and 

career ready. 

Insert 1he Standards for Professional Learning (Learning orward); 
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Section 2: Professional Learning Community 

A crucial, school-site level structwe for supporting professional development and professional 
learning ls the professional learning community. The professional !earning community creates a 
collaborative structure In which teachers examine their practice in relationship to student 
learning. The professional learrilng community model assumes that the core mission of fonnal 
education is not simply to ensure chat students are caught but to ensure that they learn. This 
simple shift-from a focus on teaching to a focus on learning-has profound implications for schools. 
The school staff asks itself: 

What school characteristics and practices are most successful in helping all students 
achieve at high levels? 

How could we adopt those characteristics and practices in our own school? 
What commitments would we have to make to one another to create such a school culture 
and community of practice? 
What indicators could we monitor to assess our progress? 

When the staff has built shared knowledge and found common ground on these questions, the 
school has a solid foundation for moving forward with its improvement initiative. 

According to Richard Dufour (2004}, as a school moves to improve teaching and learning, every 
professional in the bullding must engage with colleagues In the ongoing exploration of four 
crucial questions that drive the work of those within a professional !earning community: 

What do we want each student ro learn? 
• How will we know when each studenc has learned it? 
• How will we respond when a student experiences difficulty In learning? 
• What will we do next when they m<1ster it? How will we advance and differenti;m~d 

instruction for advanced learners? 

When a school begins to function as a professional learriing community, teachers often become 
aware of a lack of a coordinated nrategy to respond when some students do not learn. The staff 
addresses this problem by designing strategies to ensure that struggling students receive 
additional time and support, no matter their grade or their teacher. In addition to being 
systemaric and school-wide, the professional learning community's response to students who 
experience difficulty is: 

• Timely. The school quickly identifies students who need additional time and suppon. 
• Based on intervention rather than remediation. The plan provides students with help as 

soon as they experience difficulty rather than relying on summer school, retention! and 
remedial courses. 

• Oirective. Instead of Inviting students to seek additional help, the systematic plan 
requires teachers and students to devote extra time and focus during the school day to 
those areas where students are still struggling until they have mastered the necessary 
literacy skills and concepts. 

O..~!and Unified School Disll'lct Lireracy Frame ... ork 
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Section 3: Response to Intervention 

A ttmely, Intervention-based, directive approach to helping struggling students is achieved 
th rough a Response to Intervention rnodel. Response to Intervention (RTI) supports academic, 
behavioral and comrnu nity needs within general education through systems of data analysis, 
problem solving, instruction and intervention. RTI is not a program but a process, a way to 
identify who is at-risk. why they are struggling, and how we can support them as a community. 
!UI is often represented by a ''pyramid of interventions" that go from high-quality first 
instruction to smaller and smaller groupings with increasing intensity of iMtrUCtion at each level. 

At each level of intensity, or Tier, teachers examine student dara, collabora!e with other staff a11d 
community members, and target specific skills for insuuctlon and intervention. These three 
elements constitute the structure of the RTI process. For RTI implementation to work well, datd, 
problem solving collaborative te.Jms, and insmJClion and interventiori must be implemented wtth 
fidelity and rigor. 

THE THREE BIG IDEAS OF RTI 

Idea #l: Data 
Data is the driving force behind an effective Response to Intervention proce5s. Assessments must 
be efficient, accurate and immediately applicable to student learning. State testing and District 
Ber1chmark data can tell us who is falling behind, but not necessarily why. Through a systematic 
process of universal screening, diagnostic assessment and progress monitoring, we are able to 
determine why a student is not learning, connect their difficulties directly to targeted 
interventions, and adjust instruction and intervention immediately as student needs change. 
- Universal screening: A general measure given to all students targeting basic skills in an 

academic area or behavior. These assessments are quick and eastly administered. They are 
often described as "taking a temperature" or "pointing us in the right direction" regarding a 

student's school success. 
:. Diagnostic assessmenr: Diagnostic assessments provide an in-depth assessment of specific 

skilts, telling us where the gaps are and where to focus instruction. This assessment data ca11 

be used to plan specific, targeted interventions. 
.. Progress moniroring: A quick measure given to students receiving intervention designed to 

evaluate the effectiveness of instrudion and Intervention and determine if students are 
learning the intended skill. Formative assessments ('assessments that can be used to 
immediately in form instruction) may serve as one type of progress monitoring. 
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Idea #2: Problem Solving 

Some students struggle in predictable ways; others present complex challenges. When we are 
having difficulties figuring out how to help one or more students, we need the help of a Problem 
Solvlng team. Here are a few different types of Problem Solving teams; these teams likely already 
exist in some shape or form within school sites. 

Professional learning Communities (PLC): 

This first type of problem solving team was discussed at length previously. PLCs emphasize 
student learning, closely examining student data and performance to determine who is 
responding to Instruction and strategically intervene when students are not responding. Creating 
a school culture where teachers constantly engage in a problem solving process to identify the 
best ongoing supports for students is paramount to success. 

Coordination of Services Team (cosn: 
COST is a team of educators and support staff, lncludlng the principal, which meets regularly to 
review referrals for struggling students. Referrals are discussed and handed over to the 
appropriate support staff member(s) such as the intervention specialist. nurse and/or 
psychologist. The COST monitors which students are receiving which support as well as its 
effectiveness. which is then communicated to the teacher(s), parent(s), or other provider(s). 

Student Srudy Team (SST): 

An SST is a school site team that includes the parents or guardians and the student in a positive, 
problem solving process, focused on supporting one specific student. At this meeting, home, 
school and community come together to ensure all student needs are being met: academic, 
soc/al, emotional and behavioral. This team varies from COST in that it Is focused on one student 
and actively Involves the parents and community in developing appropriate suppons. 

Professional Learning 
Community 

(PLC} 

PLC Is a group of educators 
working collaboratively in 
ongoing processes of collective 
inquiry and action research in 
order to achieve better results 
for the students they serve. 
{Richard a11d Rebecca Dufour). 
Creating a school culture 
where teachers constantly 
engage in a problem solving 
process to identify the best 
ongoing s uppons for students 
is paramount to success: "RTI 
is a verb, not a noun." 

Coordination of Services 
Team 

(COST) 

Tier 2 
Some Students 

COST is a team of educators 
and support staff, including 
the principal, that meets 
regularly to review referrals 
for struggling students. 
Referrals are discussed and 
handed over to the 
appropriate support staff 
member. This team often 
focuses on many students at 
once. The COST team Is aware 
of the resources on a school 
and community level and 
ensures that the school is 
matching Its resources to the 
needs of the students. 
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Student Success Team 
(SST) 

SST Is a school site team that 
includes the parents and the 
student in a positive, problem 
solving intervention process. 
At this meeting, home, school 
and community come together 
to ensure the student's needs 
are being met: academic, 
social, emotional and 
behavloral. It serves as a way 
to brainstorm, document and 
track the interventions used to 
support a student at home 
and school 
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Idea #3: Intervention 
The purpose of intervention is to target specific skill needs of students so that they are able to 
access core curricutu m. Intervention may increase in time, intensity, and specificity based on data 
collected from Progress Monitoring tools. 

Tier 1: Quality Core Instruction and Differentiated Instruction 
Quality core instruction is at the heart of Tier 1, Teachers design and teach thoughtfully­
constructed lessons and constantly check for understanding throughout the process. When 
students receive quality "first teaching," the number of students needing intervention is greatly 
reduced. All Tier 1 interventions happen within the core classroom during the regular 
instructional block and are available to all students as needed. Tier l interventions are also often 
referred 10 as differentiated instruction. 

Tier 2: Core and More 
At any given time, some students wm need something more than what a teacher is able to give 
within the context of the regular classroom period. 11'1 addition 10 the supports within Tier 1 and 
the ger,eral classroom, a student may require more intensive intervention: more intensive means 
more time, more specific feedback and a smaller group. 

Tier 3: Core al\d Even More or a Core Replacement 
A small percen,age of students will continue to struggle even with targeted Tier 2 instruction. If a 
student does not make progress after a reasonahle amount of time, Tier 3 in1erven1ions may be 
considered. This level of ir,tervemion is intensive and individualized to the student need. Again, 
more intensive means more time, more feedback and smaller groups with a highly trained 
teacher. In some cases, schools may offer a full intervention curriculum as a replacement for the 
core curriculum. These intervention curricula are designed to accelerate learning to help students 
meet grade level standards. This option must be used jud lcious ly and prudently with clear criteria 
for exiting from this program as a studel'lt meets his/her learning goals. As is the case with all 
intervention, students, parents ar,d caregivers must be well-informed throughout this process. 

WHAT DOES EFFECTIVE LITERACY INSTRUCTION ANO INTERVENTION LOOK LIKE ACROSS 

THE GRADES? 
At any grade level, the daca, problem solving and intervention 
elements of RTI are critical: however, these systems may look 
d1flerent depending ol'I the grade level or structure of the 
school. The text below is meant to guide a school's thinking in 
developi rig systematic, intentional and targeted instruction and 
intervention for all students. 
At all times it is important to remember that the Tiers are 
cumulative: they add onto each other to enhance learning in the 
classroom, not in lieu of the classroom. The Tiers are also more 
fluid than is implied by 1, 2, 3: the following is meant to guide thinking, r,ot to imply hard and 
fast rules. Responding to student needs in the most effective and efficien1 way possible is crucial. 

Pre-K 
Response To Intervention (RTO in the youngest years of a child's academic career is much more 
focused on "prevention· than it is on "intervention", particularly when it pertains to formal 
academic content areas like reading and math. Content specific skills and dispositions are just 
btginning to emerge at the ages of 3-S. and there is a deep responsibility on the part of teachers 
and families to help support and frame the development and expression of language(s), literacy, 
and numeracy in ways that both engage and empower our youngest st1.1dents. 
Specifically in regards to early literacy, educators (and families) can use the following research­
based framework as a precursor to the more formalized Intervention strategies of RTI. Indeed, 
this is a framework that could also be used through elementary, middle. and high school. 
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The Teaching Pyramid: 

• Euilding Positive Relationships 

• Implementing Classroom Preventative Practices & Classroom Design 

• Using Social-Emotional Teaching Strategies 

• Planning Intensive, lndividuali,:ed Interventions 

Socio-emotional literacy, and formal reading, writing, listening, and speaking forms of literacy 
are inextricably tied. Facilitating the discovery between feelings and words for young children 
serves a dual purpose in the early education classroom: 

a) children are better able to describe their emotions and challenges with adults and 
peers, benefiting the academic development areas of language, Vocabulary, and listening 
and Speaking 

b) reduces a child's need to express challenging behavior, as they are being given the 
tools, strategies, and svpports that enable them to effoctively communicate and self­
regulate strong emotions in a group setting; thereby reducing the need for Individual 
interventions. 

As mentioned in the July 2003 issue of Young Children (NAEYC), "The Teaching Pyramid: A model 
fvr supporting social competence and preventing challenging behavior in young children•, 
authors Lise Fox, Glen Dunlap, Mary Louise Hemmeter, Gail Joseph, and Philip Strain share write, 
·Key emotronal literacy skills Include being able to identify feelings In self and others and act 
upon feelings In appropriate ways:· By providing chlldren with highly Intentional socio-emotional 
supports - that are linked to content literacy goals - students are much more likely to be 
successful in accessing formal teaching, and much less likely to need RTI supports in early 
elementary or beyond. 
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Grade& K-5 
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Tier 1: High-Quality Core Instruction, Differentiation and 
Collaboration 

Data: Universal Screening 
When students first enter a classroom. it is Important 10 get to know each of them and assess 
their skills in an efficient and accurate manner. Universal Screening for literacy means quickly 
assessing students' abilities in one or more ofthe following areas as ,s appropriate for t he grade 

leveli: 

1. Phooological Awareness 

2. Decoding and Phonics 

3. Fluency 

4. Vocabulary 

s. Comprehension 

6. Writing 

Across the district, schools are using a variety of tools to screen students. The following skill­
based screening tools are widely used and available, though others may serve the same purpose: 

Dyoamic Indicators of Basic Early Literacy Skills (D1BEL5) - www.dibels.org 

Scholastic Reading Inventory (SRI) 

1 Youns s.tudents r:uy only need lO be screened in the areas 1'f r>honologlcal awa:~nes.s anci dec.oc!ing as. this is tt'lelf main tP.a'"in3 task, vAii1e 
olde-r studcr.t~ miy onlv be sc;reP.ned in thP areas of Coir.pretians\on and WritinR .!.ince it I~ .assumed 2at the majority 411 studef\tS. h.ave t!ie more 

~sic skills. 
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CORE Multiple Measures - )vww.corelearn.com 

Open writing prompts 

Problem Solvlng: Professlonal learning Community 

Within Tier 1, the Professional learning Community is the major problem solving team. Within 
the PLC, screening data is analyzed for patterns of dlfficultv and success for the whole class to 
determine how to differentiate instruction to best meet the needs for all students. 
Intervention: Differentiated Instruction and Small Croup instruction 
As teachers examine their screening data during PLC meetings, they may identify specific skill 
needs for difforent groups of students. Variations in teaching during whole class instruction may 
help meet some of these needs, while other needs must be addressed during small groups. 
Workshop is a general term used for the 45-60 minute block of small group instruction during 
language arts. During this time, teachers work with small groups of students on targeted skills 
while other students are engaged In authentic literacy activities. Groups needing more support 
may work with the teacher a few times a week, while groups needing just a little boost or 
enrichment may work with the tead1er once each week. These groups are also opportunities to 
"catch up" students who missed a single concept or a few days of school. 

Tier 2: Targeted Intervention 
Students not making adequate progress in Tier 1 are provided with additional. increasingly 
intensive instruction matched to their needs on lhe basis of levels of performance and rates 
of progress based on progress monitoring dara. The structure of interventions may vary but 
should seek to install confidence in the learner, prov:de high quality reading practice and 
,:,ppo,tunities tor students to process and internalize sf(IIJs and strategies so that they are 
developing automaticity. 
Data: Diagnostic Assessment 

When students are not succeeding with Tier 1 interventions, additional iMormation is needed 
about their skills. Diagnostic assessment reveals the discrete skills students need within the 
larger screening areas of reading and writing. For example, a diagnostic assessment may reveal 
that. within the category of Phonemic Awareness. a student lacks the specific skill of Phoneme 
Substitution. 

Examples of diagnostic assessments currently used by elementary schools include: 
CORE Phonics Survey 

Basic Phonics Skills Test 

Diagnostic Reading Assessment 

Qualitatlve Reading Inventory 

Problem Solving: Coordination of Service Team (COST) 
COST teams are becoming more and more common at elementary schools. The team works 
together to identify the student's needs and match him or her with the best interventlon{s) for 
those needs. The multiple voices at the table help to gain a larger perspective on posslble 
explanations for the difficulties as well as coordinate multiple supports for a single student. 
Since this team lool<s at multiple cases at once, the COST is often able to identify school-wide 
patterns that may inspire changes in programming or allocation of resources to be more efficient 
and reach more students. For forms and processes, go to www.ousd.kl2.ea.us/RTI under the 
Problem Solving tab. 

lntervemion: Core and More 

At Tier 2, students continue to receive strong core instruction as well as more Intensive, targeted 
intervention. Many of the stri,ggles our studl!nts face are common: for example, many students 
struggling to read in elementary school have difficulties with phonemic awareness. Therefore, it 
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is possible to create systematic. standardiztd small groups ti.I suppo•t clas;ruom (Tier l) 
learning. lncrea,ing intensity of intervention is happening at elementary schools in a number of 

ways. 
In one sc-. nario, an i ntc rve.ntion specialist may be used to pu Ii stude 111s from multiple dasses 
with similar needs. These intervention gro•Jps are II'\ addition to reg.ilar classroom instruc.tion 
and are sl<lil-specific. Alternative.iv. a school may increase the intensity of the small group 
structure rnen1ione.ci above. lns1ead of organiiing workshop wilhir1 a single classroom. te•chers 
in the same grade or one grade apart may hold a coordinated workshop time where studer.rs 
~hange claH'°oms based or. need. For example, within the first i;irade, a s1naUer group of 
studerm who are strugg!ing may be sent to the first grade teacher most high\• skilled in reading 
instruction while a larger wou p of more proficient and independent re.a de rs a re scril with 
,u,other first grade teacher for more independent workshop time. 

When students enter TiE!r 2, they are progress-monitored approximately every two weeks to 
ensure they are improving in the. t,ngct sldil area; for e~ample, students may be given a timed 
nonsense-word decodir,g tasi< to measure impr·ovcment in thP.ir phonics sk:l;s. (See 
www.dibels.org for an exampl~ of prngrcss-·monitoting tool~.) 

Many schools are becot1',i11~1 creative w;th w;;.vs to target the n~eds of their ~:udcnl~. More 
intensive interventio:1 does not necessarily me.an "with someone else". More i11tenslvc means 
more time, more feedback, smaller group and a highly t(ainE!d teacher. Wiiiie orae 5ingte 
tcad;ef may not have all the tim"'- and training m,ecJed to teac.h ~very studen, every day, as 11 

community we have wh.it we r,eec to reach all our sluoJents. 

Tier 3: Intensive, Individualized Intervention and Support 

Studetus not makin9 acie11uate progress in 1·ie.r 2 are provided wilil eve;~ more int~nsive 
int~1ventio11s either in small group or individ•Jally. 
Data: More Diagnostic Assessment 
At T;er 3, s~tJdents mav b~. given additional, more fine-grained assessment to determine more 
specific skill needs. Additional assessment in other areas may also be beneficial; for 
example, looking further into a child's behavior, mental health and home situation may help 
the analysis of their scores. At \his level, a teacher or intervention specialist may ask for 
consultation with Special Education slaffthat may have additional tools or resources to help 
determine the exact needs of the student. This can be done through consultation. observation 
and screening without having to go through a full formal Special Education evaluation. 
Problem Solving: Student Study Team (SST) 
The SST is critical for determining a specific student's needs and ensuring everyone is on board 
10 support him or her. As mentioned above, this team focuses on one student at a time and 
formally involves the parent or guardian irt the plan. An SST may be held for a variety of reasons 
(i.e. to build relationships with families, create a behavior plan. discuss absences, etc.); however, 
within the. RTI framework, SSTs are helrl for sl•.idents who have bee!'! through many intervemiort~ 
but we are still unsurt why they are not mak!n9 suffid-2nt progr.css. 

The information r.ollected at the SST is used to s pedfically pinpoint the rearnn why a chi Id is not 
makir,!J su rticiem progress and to develop a plan to intervene. Th is may invc Ive multi pie 
supports at home and in the school, and in muhip1e areas of the child's life $Uch as ac:adeo1ics, 
behavior and commu nstY. Within RTI, a follow· ·UP SST withi r'l 6-8 weeks is re com mended to 
ensure a stude:,t is progressing towards their goa!s artd further investigate ways to support him 
if he is ~ot progressing. 
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Intervention: Strong Core and Even More 
At Tier 3. students continue to receive strong core instruction, now with more information about 
their needs as provided by the SST, as well as more intensive, targeted interven tion. Students at 
this level meet in very small groups or individually with a highly trained teacher working on 
targeted discrete skllls . At this leve l, the Resource Specialist and School Psychologist may be 
consulted to help inform intervention and coach teachers through diffe ren t ways to a pproach 
student needs. At this level. students are progress-monitored weekly to ensure the intervention 
is working and help guide the teacher's instructional decisions. 
Students who do not achieve the desired level of progress in response to these targeted 
Interventions may then be considered for a comprehensive evaluation and considered for 
efigibilfty for special education services under the In dividuals with Disabilities Education 
lm!)rovement Act of 2004 {IDEA 2004). The data colfected during Tiers l, 2, and 3 are included 
and used to make the eligibili ty decision. 

Response lo Intervention at the Secondary Level 
The most critical piece of creating an RTI system at the secondary level is· the Master Schedule. Sy 
its nature, an RTI s tructure provides timely intervention in a systemaelc and flexible way; 
therefore, we must be able to place students immediately Into intervention at the first sign of 
difficulty and el<it t hem from intervention when they meet their goals . The need for fle,cible 
scheduling within the secondary context Is challenging but possible. OUSD Is committed to 
developing quality instrucrion and interventions at all three tiers in order to move students 
toward college and career readiness. In order to achieve this goal, we will need to adopt new 
practices around the use of time, organizing personnel, and creating the structures so that It is 
possible to address the needs of all secondary students. 

Tier I: High Quality Instruction and Differentla1ion 

Data: Universal Screening 
At the secondary level, students must understand Increasingly complex text. Therefore, Universal 
Scruning most often includes comprehension and vocabulary measures, along with a writing 
prompt. The tools currently being used throughout the district are: 

• Scholastic Reading Inventory (SRI) 

• CORE Multiple Measures 

AIMSweb measures - ~.almsweb.co m. 

Open writing prompts 

These measu res help teachers to (1) determine the overall comprehension , vocabulary and 
writing skills for each clas s and (2) identify students who are far below the rest of the class for 
further assessment and possible intervention, Depending on the need and resources at a si te, 
Fluency mea$ures may also be used at the screening level of data collection. 

Problem Solving; Professional Learning Communities (PLC) 
Within Tier 1. the PLC is the major problem solving team. This team, as described above. 
provides a space for educato rs to look at data, discuss studen ts, and deve lop solut ions for 
patterns of problems. At the secondary level, teachers may meet in grade level teams or In 
departments, both of which are beneficial for examining student patterns and consulting wi th 
other educato rs. 

Intervention: Small group, skill- based insrruccion 
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Using the data collected through the universal screening process and analvzed by lhe PLC, 
teachers may group students within the classroom for specific skill practice. During Independent 
practice, some students may be pulled together with the teacher to target difficult areas. For 
example, a teacher mav assign a writing prompt to the class to work on independently, then pull 
aside a small group to work on vocabularv development 

As additional data is collected from formal and informal measures, the teacher and PLC again 
examine the patterns of student performance and make decisions about who needs what type of 
~upport. Groupings are meant to be flexible and fluid, responsive to students' changing needs. 

Tier 2: Targeted Intervention 
Studems not making progress within Tier 1 may need additional time and Intensity, The Master 
Schedule becomes critical at this polnt: manv schools design an intervention/enrichment period 
that is meant to be flexible, allowing s11.1dents to enter and exit as they rieed help and then meet 
their goals. An example of this type of schedule may be found at ~.ousd.k12.ca.us/RTI under 

the Home Crowl'I and Growing tab. 

Dara: Diagnostic Assessment 
When students are not succeeding with Tier 1 illterve.m,ons, additionai \nforma,;on is nee.dee 
abuut th~ir ,kilts. Diagnostic assessm~.r,1 identifies rhe dis<.rete ,kills srnde:its f1(·Pd to ac<.r.ss the 
curricu lum. for reading instruction, the Build ing Blocks of Reading Proficiency (available at 
www.ousd.k12.ea.us/RTI) Identify th e specific skills under the screening categories (Phonemic 
Awareness, Decoding. Ftuenc.y. Vocabulary and Comprehension} that may be areas of concern for 
snugglin~ stucler,ts. for example, a d1a9no~tic ass-.,ssmen1 may revel! thi\t, within the category 
of Vocabulary, a st:Jdem hcks knowledgoe of roots, prefixes and suffixes. 

Examples of diagr.ostic assessments curre:11.l·,1 used by secondary schools include: 
CO'!.E Phonks Su rve•t 

D,a;;:-iostic Reat1i:ig A~sessment 

Word~ T nei r W av Vocabqt>1.ry Assessment 

Qualitative Reading lnventorv 

Problem Solving: Coordination of Services Team 
Many secondary schools collaborate with a number of outside organizations providing mental 
health, physical health. after school, mentoring, or tutoring services, in addition to having 
interrial suppons such as special education staff and literac.y coaches. These support staff 
members are critic.al fo.- the direct sup port they provide as well as their potential as a resource 
for problem solving. The COST at the secondary level meets weekly 10 discuss new referrals and 
follow up on previous cases. 11 is not necessary for every support ~taff member to be present; a 
representative from each area or a liaison to the various supports wi II suffice for the purpose of 
this team. Some schools find less members actually make for a more efficient meeting. 

Intervention: Core and More 
Students in Tier 2 interventions receive targeted instruction in addition to their core classes. 
During the intervention/enrichment block, st1.1dents in need of intervention attend a class geared 
towards their specific skill need. For example, one class may address vocabulary building while 
another class will address multisyllabic decoding skills. Looking at the data from the screening 
and diagriostic assessments, teachers create their Tier 2 intervention focus based on the patterns 
they see. During the intervention, students are progress-moriitored 10 ensure they are improving 
in the target skill area. After approximately 6-8 weeks. or at the end of the marking period, 
student progress is analyzed to determine who needs additional intervention or who can exit 

74 

Oakland Unified Sct.ool Di,1net Literacy F,ameworl< 



Intervention and a ttend an enrichment class instead. In t his manner. no s tude nt gets · stuck" in a 
remedia l class and students may enter the class mid- year if needed. 

With all st udents receiving something "d ifferent" it is also Important to consider che social­
emotional impact o f being in an intervention class instead of an enrichment class . Teachers have 
fou nd that when they speak candidly to their students about their skill needs, let them know that 
we (the teachers) can help them with those skills, and that this is a ti me-limiled endeavor, 
students are verv WIiiing to att end intervention. When a posit ive culture is c reated around t he 
intervention classes, students often choose to s tay as they experience more success in reading o r 
uther skills. Still, some students need extensive inte rvention but would also be nefit from 
exposure to the enrichment classes. For these students, the 6 week flexible scheduling allows 
them to have a period "on" and a period .. off' o f intervention so that they may pa rticipate in all 
the school has to o ffer. 

Tier 3: Intensive, Individualized Intervention Support 

Data: More Diagnouic Assessment 
At Tier 3, students may be g iven additional, mo re fine-grained assessment ro determine more 
specific s kill needs. Additional assessment in other a reas may also be beneficial; for example, 
looking further Into a child 's behavior, mental health and home s ituation may help the analysis of 
their sco res. At this level, a teacher o r inte rven tion specialfs t may ask for co nsultation with 
Special Educatio n s taff t ha t may have additional tools o r resources to help determine the exact 
needs of the student. This can be done through consultatio n, observation and screening without 
having to go throu gh a foll fo rm al Special Education evaluacion. 

i'roblem Solving: Student Study Tum (SST) 

The SST Is critical fo r determining a specific student's needs and ensuring everyo11e is on board 
to support him or her. As mentioned above, th is te am focus es o n one stud ent at a time and 
involves the pare11t o r guardian in the plan. A11 SST may be held for a varietY of reasons (i.e. to 
build relationshlps with familie s, create a behavior plan, discuss absences , etc.); however, within 
the RTI framework , SST$ are held for m 1den1s who have been through many interventions but we 
are still unsure why they are not making sufficient progress . 

The info rmatio n co rrected at the SST is used to specifically pinpoint the reason why a child Is not 
making sufficient progress and to develop a plan to Intervene. This may involve multiple 
supports at home and in the school, and in multiple a re~s of the child 's life such as academics, 
behavior and community. Within RTI, a follow-up SST within th e 6-8 weeks is recomme nded to 
ensure a studen t is progressing t owards their goals and further lnves!'lgate ways to support him 
if he is not progressing. 

Intervention: Core and Even More or Core Replacement 
It a student is nor progressing a t Tie r 2, interventions may be intensified t o better target t he ir 
needs. Tie r 3 means more time, smaller group and a more highly trained teache r. Many schools 
u tilize before and after school prog rams In addition to in-school support to meet this leve l of 
need. 

At rhe secondary level, Tier 3 may also mean a replacement curriculum. In place of the regula r 
English class, students attend an alternate class with a specialist in reading who uses an 
inlervention curricu lum designed to accele rate learning and help students meet g rade level 
standards. As with a ll interventions, the goal ls to provide students with the skills they need to 
learn successfully in the regul ar classroom. Student progress a t th is level is mo nitored weel(ly to 
ensure the intervention is working , to make changes as applicable, and to exit the student as 
soon as s/he is able to access the regular curri culum and return to th e classroom. 

Oal4and Unified S<:hool District Literacy Framework 



Conclusion: Key 1m.plementa1ion Issues 

In order for a school to truly grasp the Response to Intervention process. a few significant 
conceptual, cultural, and struuural shifts are ·necessary: 

L Collective Belief in Studerus' Ability to Learn. The key to helping all students learr> to be 
critical readers and writers is a belief in their ability to overcome their current level of 
achievemem. This belief fuels our actions in explicitly guiding each student through 
systematic. intentional instruction, and interventions to accelerate learning. This isn't that is 
about the individual beliefs of teachers, but should be something discussed as a faculty so 
that everyone is on the same page with their commitment to going the distance with students 
who have traditionally been underserved such as African American boys, English learners, and 

older struggling readers. 

2. Creating a Master Schedule that Allows for 1ruervention and Re-Grouping. A major 
expectation in RTI is that swdents mo\/e through the tiers based on their need. Schools need 
to support this movement through its structures and master schedule, so that teachers have 
the ability to move students out of Tier l (general classroom) into Tier 2 services and once 
students have made progress in Tier 2 interventions, back into the general classroom (Tier l). 

3. Consistent Use of Data for Instructional Decision Making. Within an RTI struccure, 
teachers will have to shift from thinking about their instructional delivery task as covering the 
scope and sequence of the curriculum to seeing instructional delivery as a type of inquiry 
cycle, using feedback loops in the form of screening, diagnostic and progress monitoring 
assessments to inform you of whether students are learning. The essential question is always: 
is the student learning? If not, why? Where is the glitch? Then the task is to close that learning 
gap by adjusting what is taught. how it is taught or when it is taught. 

4. Increased Collaboration of General Ed Teachers and Special Ed Teachers. Within RTI 
general education teachers and special education teachers are natural allies and collaborative 
partners. They can offer each other consultation on ways to deliver instruction to support 

students at the first sign of challenges. 
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MOVING T OWARDS A BALANCED APPROACH TO LITERACY 
OUSO is moving forward in refining our balanced approach to literacy instruction. We are building 
upon the suci:esses that we have experieni:ed in past years while recognizing the need to 
improve our practkes and learning outcomes for students. This document ls meant to guide 
school sites' process in moving forward with a balanced approach to literacy. 

··-----·--· --- ---·-----, 
Conditions for Success in Moving Towards a l 

Balanced Approach to Literacy I 
l Effective teaching of llteracy instruction based on an understanding of literacy's 

essential components: Orat language development, concepts of print. letter name 
knowledge, sight wore! knowledge, phonological awareness, phonics, fluency, vocabulary, 
reading comprehension, writing, spelling and grammar are all essential components of 
literacy instruction. A critical instructional understanding is that these components are 
taught explicitly and within the context of extensive opportunities for reading, writiog 
and discussion. 

• Oata-dri11en instruction: Multiple data sources a,e used to create instructional learning 
paths for students In their literacy development. A crucial plet:e of data in a balanced 
approach is a student's iodependent rHding level. 

• Classroom Instruction is differentiated: Instruction reflects a balance between whole­
group instruction with appropriate scaffolds, small-group differentiate.cl instruction and 
independent practice. Small-group differentiated instruction is especially important 
because a teacher must be able to plan and implement lessons for small groups of 
students while engaging the other students lo meaningful and appropriate learning 
actiVities. 

An understanding of the need for reading grade-level text and Independent-level 
text: Students need to have access to grade level te,ct (With appropriate scaffolding and 
background knowledge) and to grade-level tasks associated with that reading. In 
additioo, students need opportunities to build their literacy skills with a '1ust right" book 
that is at their independent reading level. 

An organi:zed classroom/school resource room with leveled books: Teachers and 
stlldents need access to organized, leveled Ii brarles to prornote guided reading and 

! 

l 
I 

Dedicated time for reading and writing workshop: Students neeo more time to- bP. .. _JI 
engaged in authentic reading and writing tasks. 

independent-leveled reading. 

L----· ·-------------------·--------···-- --

The following diagrams are an attempt co represent a move frorr. a classroom centered on Open 
Court instruction to a classroom centered on a Balanced Approach to Literacy. Open Court 
instruction, as we know it in OUSD, contains many elements of a Balanced Approach to Literacy. 
Open Court materials can and should be used in a Balanced Approach to Literacy. For example, 
the "Green Section,"' especially the phonics section, is used in a Balanced Approach to Literacy. 
The Open Court anthology selections can be used as shared reading in a Balanced Approach to 
Literacy. A major shift in moving towards a Balanced Approach to literacy is that there is 
considerably more time given to small-group differentiated instruction. Another prominent 
change is that time is dedicated for students to read independent-level texts (with appropriate 
scaffolding and background knowledge) in addition to grade-level texts. 
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• 

lltera<y Approach with Open Court 

"Creen Section," 
Preparing to Read 

Phonological awareness (including 
phonemic awareness) 
Phonics and fluency (including 
phonology and morphology) 
Word knowledge 

"Red Section," Reading and Responding 
• Read-Alouds 

Whole-group shared reading of a 
grade-level text with print and book 
awareness, background knowledge, 
vocabulary, comprehension 
instruction, text structures, 
discussion and written responses 

• Inquiry and Investigation 

Workshop, Independent Work lime 

• Teacher is working on small-group 
differentiated Instruction. 

• Students are wor!<lng independently on a 
variety of independent literacy (reeding 
and writing) activities. 

Language Arts 
Word analysis (vocabulary and spelling) 
Writing process and craft with 
conferences 
English language conv~nt;ons 

O•kli,nd Unified School District literacy Framework 

• 

• 

• 

A Balan<ed Approach lo literacy 

Word Work 

Phonological awareness (including phonemic 
awareness) 
Phonics and fluency (can be whole group 
and/or differentiated) 
Spelling (can be whole group and/or 
differentiated) 
Word knowledge (including phonology and 
morphology} 

This is primarily the same work that takes place 
during the OCR "Green Section" with the addition 
of Spelllng. 

• 

Reading Workshop 
Read-Alouds 
Reading mini-lessons 
Whole-group shared reading of a grade-level text 
with print and book awareness, background 
knowledge, vocabulary, comprehension 
instruction. text structures, discussion and written 
responses 
Small group, differentiated instruction built 
around a guided reading lesson with 
insrructional-level text 

• Students are working independently and in small 
groups with an emphasis on Independent-level 
reading, discussion and responding. 

Includes activities that were typically found in 
"Red Section" and 'Worl<shop'' from OCR, a major 
addition is guided reading. Writing d,uring this 
time Is focused on short, responses to 
independent/guided reading books. 

• 

c>: 

Writing Workshop 

Independent writing, writing mini-lessons, 
guided writing in small group and interactive 
writing 
Writing conferences 
Oral language development 
Grammar (called English language 
conventions in Open Court) 

This is different from Open Court in that there is 
a larger amount of time dedicated to this task, 
with daily writing conferences. 
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Welcome to the Assessment 
The OUSD Assessments Office supports schools and education partners by providing a 
reliable and equitable assessment system that prepares our students for college, career 
and community opportunities following graduation from an OUSD school. 

This site contains important information for parents and charter schools. 

OUSD Site Testing Coordinators will find key assessment resources on the OUSD 
Assessments Intranet Site. 



General Testing Information: 

Elementary School Middle School 

Contact Us: 

Email 
Phone 
Fax 

testing@ousd.org 

510-879-2286 

510-879-2336 

High School 



Oakland Unified School District 
Administrative Regulation 

AR 1312.4 
Corumuoity Relations 

\\'lLLIAMS UNIFORM COMPLAINT PROCEDURES 

Types of Complaint$ 

The district shall use the following procedures to investigate and resolve complaints 
when the complainant aJlcges that any of the following has occurred; (Education Code 
35186; 5 CCR 4681, 4682, 4683) 

I. ·rextbooks and Jnstl'uctional materials 
a. A pupil, inclu<liug an English learner, docs not have standards-aligned 

textbooks or instructional materials or state- or district-adopted textbooks 
or other required instructional materials to use in class. 

h. A pupil docs not have access to instructional materials to nse at home or 
after school. 

c. Texthooks or in.sttuetim1al materials arc in poor or unusable condition, 
have missing pages, or are unreadable due to da111age. 

d. A pupil was provided photocopied sheets from only a portion of a 
textbook or instructional materials to address a shortage of textbook~ or 
instmctional materials. 

(cf 6161. I - Se/ec1i1m and Ew/unlion of b«tructic,naf Materials) 

2. Teachtr vacancy or misassignment 
a. A semester begins and a teacher vacancy exists. 

b. A teacher who lacks credentials or training to teach English learners is 
assigned to teach a class with more than 20 percent English learner 1rupil~ 
in the class. 

(cf 4 JJ .2.22 · · S,,ajfTeaching S,,udems of limiJed F.ngli,h PrQ/icir.nc.~) 

c. A teacher i:; assigned to teach a cla~s for which the teach(,'f lacks su~ject 
matter competcm:y. 



Teacher vacancy means a posmon to which a single designated certificated 
employee !,as not been assigned at the beginning of the year for an entire year or, 
if the position is for a one-semester course, a position to which a single designated 
certificated employee has not been assigned at the beginni.11g of a semester for an 
entire semester. (Education Code 3 5186; 5 CCR 4600) 

Begi,ming of the .vear #f seme.ger means the first day classes necessary to serve 
all students enrolled are established with a single designated certificated employee 
assi:,,rned for the duration of the class, hut no, later than 20 working days after the 
first day pupils attend classes for that semester. (5 CCR 4600) 

ilfiw1ssigmnent me1111s the placement of a certificated employee in a teaching or 
services position for which the employee does not hold a legally recognized 
cenificate or cred.,"lltial or the placement of a certificated employee in a teaching 
or services position that the employee is not otherwise authorized by statute lo 

hold. (Education Code 35186: 5 CCR 4600) 

lc.f. 41 J 2.2 - Certif/.catim1i 
I({: 41 /J -A s.<ignments) 

3. Facilities 
a. A condition poses 1111 emerge11cy or urgent threat to the health or safety of 

pllpils or staff. 

./:J'mergeiicy or urgent threat means structures or systems that are in a 
condition that post:s a threat to the health and safety of students or staff 
while at school, including but not limited to gas leaks; noufunctioning 
hcati.llg, veutilatio11, fire sprinklers, or air-conditioning systems; electrical 
power fai\w·e; major sewer stoppage; major pest or ve11nin infostation; 
·bmken windows or exterior doors or gates that will not lock and that pose a 
security risk; abatement of bw.ardous materials previously undiscovered that 
pose an immediate threat to pupils or staff; or structural damage cre.ating a 
hazardous or uninhabitable condition. (Education Code 17592.72) 

b. A school restroom has not been cleaned, maintained, or kept open in 
accordance with Education Code 35292.5. 

Cleatt or maintained .vchool.v l'estmm11 means a school restroom has hocn cleaned 
or maintained regularly, is fully operational, and has hcen stocked at all times 
with toilet paper, soap, and paper towels or functional hand dryers. (Education 

Code 35292.5) 

Ope11 Restrooms means, except as necessary for pupil safety or 111 make repairs, 
the school has kept all restmoms open during school hours when pupils are not in 
classes and has kept. a sufficient number of restrooms opeu during school hours 
when pupils are in classes. (Education Code 35292.5) 



4. California High School E,dt Examination (CAHSEE) Jntcusivc lnstructiou 
:md Sen-ices (Vale11mela Settlement) 
A pupil, including an English learner, who has not passed lhe exit exam by the 
end of grade 12 was not provided the opportunity to receive intcn8ive instmction 
and services pursuant to Education Code 37254(d) (4) ,md (5) aller completion of 
grade 12 for two consecutive academic years or until rhe pupil has passed both 
parts of the exam, whichever comes first. (l::dttcation Code 35186). 

(if 6162.52 - High Schou/ F-Xil Examinmionj 
(~f 6179 - Supp/emen1af l11s1ruetim1) 

Filing of Complaint 

A complaint alleging any condition{s) specified in Education Code 35186 shall be filed 
with the principal or designec at the school in which the complaint arises. TI,e principal 
or designec .shall fonvard a complaint about problems beyond his/It~ authority to the 
Superintendent or designee in a timely manner, but not to exceed l O working day... 
(Education Code 35186; 5 CCR 4680) 

lnvcstigation and Rc~ponse 

The principal or designee of the Superintendent, as applicable, shall make all reasonable 
efforts to investigate any problem within his/her authority. Heishc, or where applicable. 
the Superintendent or his or her dcsignec, shall remedy a valid complaint within a 
rcasouahle time period not to exceed 30 working days from the date the complaint was 
received. (Education Code 35186; 5 CCR 4685) 

All copies of Williams Uniforni Complaint Procedure (UCP) complaints and responses 
shall he fon,,ardcd to the Superintendent or designee (Office of the Ombudspcn:on) as 
~oon as possible. 

Complaints may be filed anonymously. [f the complainant ha5 indicated on the 
complaint fonn that he/s11c would like a response lo the complaint, the principal or where 
applicable, the Superintendent or his or her designee shall report the resolution of the 
complaint to him/her within 45 working days of the initial filing of the complaint. Tf a 
response is requested, the response shall be marlc to the mailing addre~s of the 
complainant as indicated on rhc complaint fonn. A.t the same time, if the principal makes 
thi8 report, the principal or designee shall report the same infonnation to the 
Superintendent or his or her de..~ignoe. (Education Code 35186; 5 CCR 4680, 4685) 

When Education Code 48985 is applicable and the complainant has requested a response, 
the rc8ponse shall be written in English and in the primary language in which the 
complaint was filed. (Education Code 35 l 86) 

If a coniplainant i~ 1101 satisfied with the resolution of the complaint t>y the principal, or 
the Superintendent or bis or her dcsignce, he/she has the right to describe the complaint to 
the Governing Board at a regularly scheduled meeting. (Education C'ode 35186; 5 CCR 
4<i86} 



For any complaint concerning a facility condition that poses an emergency or urgent 
threat to the health or safety of pupils as described in item #3a above, a complainant who 
is not satisfied with the resolution protfored by the principal or Supcri11tendeJ1t or 
dcsignec bas the right to file an appeal to the Stale Supcri.t1tendent of Public Instruction 
within 15 days of receiving the district's respon~e. Ihe co1I1plainant shall comply with 
the appeal requirements specified in 5 CCR 4632. (Education Code 35186; 5 CCR 4687) 

All complaints and \v1ilten respo11scs shall be public rocords. (Education Code 3 S 186; 5 

CCR 4686) 

(c.f. I 340- Access to Llisrrict Recm-d,) 

Reports 
The Superintendent or designee shall report summaritod data on the nature and resolution 
of all complaints to the Governing Board and the County Supe1intcndenl of Schools on a 
qua11crly basis. The report shall include the number of .:omplaints by general subject 
area with the number of resolved and unrcsolvt:d complaints. These summaries shall be 
publicly reported on a quarterly basis at a regularly scheduled Board meeting. (Education 

Code 35186; S CCR 4686) 

l•'orms and Notices 
The Superintendent or designee shall ensure that the district's complaint form contains a 
spa.:c to indicate whether the complainant desires a response to bis/her complaint and 
specifics the location for filing a complaim. A complainant may add as much text to 
cxplah\ the complaint as he/she wishes. However, complainants need not use the district's 
Williams complaint fo1m to file a complaint. (Education Code 35186) 

TI1c Supcrintendeut or designee shall t:n~ure that a notice is posted in each classroom in 
each sch no I c<mlai11ing the componeuts sped ficd in Education Code 3 5186. (Education 

Code 35!86) 

In order to identify appropriate subject of complai11t, a notice shall be posted in each 
classroom in each school in the school district. notifying parents, guardians, pupils and 

teachers of the following: 

1. There should be sufficient textbooks and insu-uctional materials. For there to he 
sufficient textbooks and insttuctional materials, each pupil, including English 
leamers, must have a textbook or instructional material, or both, to use in class 

arid to take home. 

2. School faciliti~ must he clean, safr, and maintained in good repair. 

3. There should be no teacher vaeaJlcies or misassigmncnts. There should be a 
teacher assigned to each class and not a series of substitute,; or other temporaTy 



teacher~. The teacher should have tl1e proper credentials to teach the class, 
including the certification required to teach English learners, if present. 

4. Pupils, including English learners, who have not passe<l one or both parts of the 
high school exit examination hy the end of grade 12 are to be provided the 
opporlunity to r~eivc intensive instruction and service8 for up to rwo consecutive 
academic years after the completion of grade 12. 

5. A complaint fonn can be ohtaincd at the school office or district office, or 
downloaded from the school or district wch site. You may also download a copy 
of the California Department of Education complaint fonn from the following 
web site: http://www.cde.ca.gov/re/cp/uc. 

Legrzl Refer,mce: 
I::DUCA1JON COlJE 
I Ufl County .niperinrr.ndem ,,fscl1ouls, duries 
17592. 72 Urgent or emergency repai1~, School Faciliry E1t1ergency Repair Accuwit 
33126 School Accounmhility Re.p,n·r Card 
35186 Wi/liwn., uniform mmpk,int pro,•edure 
35292.5 Restrooms, maintenance <md deanlinP.SS 
3 7292. 5 Sttpp/euumtal instruction based u11 failure !CJ pass exit <'Xam by ,,,,d of grade 11 
48985 Norice ro parenrs n a language <>lher tJum £11glish 
6011.9 Hearing w1 sujfi.cte.n(,"}' nf inssnu:lional maiP.1'ials 
QOnE OF RF.GVLAT70i'iS T!TlE 5 
4600-4687 Un/fom, ,-ompluint procedures. espedal/y 

4680-4687 Williams cnmplaims 

Manag€ment R<>soutces: 
WEJJSITES 
CS.IU: http://www.c.sba.m-g 
Califi,min Cuunty Superi111endents Educmio>:al Services A.ssucu1lion: ht1p:llwww.ccesa.org 
California Department o.f Education, William.< case: http:liwww.cde.c<1.gnv/eolceiwcli11de,;.a.,p 
Srate All"cati<>n Bnard. 0./Ji,·e <>! l'uhlir: Schou! Co11stn,ctio11: h11p:!At~1·w.1Jp.<c.dgs.ca.gm• 

02118/05; 10/14J05A, 12/05/05A. 08!03/07A, 04f21!08A 



WILLIAMS UNIFORM COMPLAINT PROCEDURES (WUCP) 

For complaints concerning lack of textbooks or instructional materials. teacher vacancy or 
misassignment, unsafe conditions of school facilities, unclean bathrooms and/or CAHSEE 
Intensive Instruction and Services. 

These procedures are required to be posted in the main office of each school as well as at 
the district office. The Notice of Complaint Rights (E1) is required to be posted in every 
classroom of every school. 

Williams UCP Administrative Regulation 1312.4 
[English]. [Spanish). [Chinese], (Vietnamesel, [Cambodian) (doc) 

Williams UCP Notice to Parents, Guardians, Pupils and Teachers 1312.4 (E1):Complaint 
Rights 
{English], (Spanish]. [Chinesel, M etnamesej, [Cambodian] (doc) 

Williams UCP Complaint Form 1312.4 (E2): 
[English), (Spanish), [Chinese], (Vietnamese), [Cambodian] (doc) 



Memorandum 

To: 

From: 

RE: 

Principals, PEC Teacher Leaders 

Laurie Panther, Teaching & Learning - Special Education Manager 
Ramona Burton • Director of State and Local Assessment 

District and State Assessment Guidelines, Grades K-5 

The purpose of this memo is to provide elementary sites with additional guidance 
regarding SPED/PEC student participation in required district and state assessment. 

As.sessment Outcomes 

• Improve student participation rates. 
• Collect assessment data to determine program/assessment needs related to 

future accommodations and modifications. 
• Collect feedback regarding how to improve district assessment program. 

New Course Codes 

As of the 2015-16 school year, students in Elementary SOC classes have new codes in 
Aeries (Attachment A- see PEC Student Scheduling Guide). These codes comply with 
IDEA regarding non-disclosure of disabilities. 

1. District: These codes are how we distinguish who to include/exclude for district 
licensing, reporting, and ordering printed assessments 

2. State: These codes are how we distinguish who to include for ordering state 
assessment materials 



I 

Required Testing 

Resource SOC - Mild/Moderate L 1 • soc-
RSP formally NSH Severe/Moderate L2 • 

formally SH 

DISTRICT All students All students required with None 
Attachment required with IEP supports, modifications, 
B IEP supports accommodations 

--
STATE All students All students required CELOT 

required with with IEP suppcrts, with IEP supports 
Attachment IEP supports modifications, and/or and/or modifications 
C accommodations 

CAA ELA & Math 
CAPA Science 
with accommodations 

PEC Woodcock Woodcock Johnson4 (3 yrs) Brigance (3 yrs) 
Johnson4 (3 
yrs) WRAT (3yrs) 

WRAT (3yrs) 

Test Materials 

• District - to access click here. 
• State - to access click here. 
• PEC · to order printed materials email laurie.panther@ousd.org 
• All-In-One computers with 23 inch screens for all SOC Moderate/Severe (L2) 

classes were delivered last week of September 2015 to support students, 
especially the visually impaired, with online testing and instruction. 

·-

• Chromebook distributed to Mild/Moderate (L 1) SOC classes based on a 1 :3 ratio 
were delivered the last week of September 2015 to support online testing and 
instruction. 



PEC Professional Learning for Teachers 

• In-Person on 3rd Wednesdays 
Job-alike and special topic cohort group support (Attachment D PEC Teacher Professional 
Leaming 2015-16) 

SPED assessment training dates " 
• DISTRICT 
• STATE 
• PEC 

• Self-Study via Staff Assessment Website 
Communication 
Training Materials 

PEC Assessment Training Table 

Resource SDC-
RSP Mild/Moderate 

L 1 - formally NSH 

DISTRICT Administration Training with Gen Ed 
Training with Gen Ed teachers with site 
teachers with sites 

STATE Training with Gen Ed Training with Gen Ed 
teachers with sites teachers with sites 

Accommodation Accommodation 
Training with PEC Training with PEC 

PEC Woodcock Woodcock Johnson4 
Johnson4 (3 yrs) (3 yrs) 

WRAT (3yrs) WRAT(3yrs) 

Data Collection and Analysis 

SDC-
Severe/Moderate l2 -

formally SH 

None 

CELDT 
Training with Gen Ed 
teachers with sites 

CAA ELA & Math 
CAPA Science 

Accommodation Training 
with PEC 

Brigance (3 yrs) 



• Continuous Improvement Guide 
Includes district Cycles of Inquiry calendar and protocols. 

• Illuminate 
Includes all assessment data entered into the system regardless of SPED program. Schools are 
encouraged to pull their own school and teacher level reports as soon as testing is completed. 

• Data Dashboards 
RAD will produoe distriC1 and school dashboard reports one week after the close of the window. 
SDC Moderate/Sever (L2) data will NOT be included because that student group is not included 

in dislrict assessments. 
• Comprehensive Student Data Roster (CSDR) 

SDC Moderate/Sever (L2) data is included allhough district assessments are optional. 
CSDR is updated ori a monlhly/bi-montly basis and posted to OUSDdala.org with dashboards 

• State DataQuest 

NOTE: Testing data collected before/after the testing window will riot be included iri RAD district 
reports. However all data will be be available in Illuminate 24/7 once eritered into the system. 

School Support lnfonnation 
• For SPED questions or assistance email Laurie.Panther@ousd.org. 
• For Illuminate login or technical support email helpdesk@ousd.org or call the helpdesk at 510-879-S 178 

to request a new district email address or reset your Illuminate password. 
• For general testing questions, tlluminate support and policy information email testing@ousd.org. 
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Publishing Information 
Compilation of Early Start Statutes and Regulations, 10th Edition, 2015, was 

developed under the leadership of the Department of Developmental Services 

(DDS). It was produced through a contract with the WestEd Center for 
Prevention & Early Intervention. 

The compiled statutes and regulations are for training purposes only and may not 

be the most accurate source of information. Comments to the federal regulations 
may be found at http://idea.ed.gov/part-c/regulations/1 . Visit the DDS website at 

http://www.dds.ca.gov/earlystart for the latest statutes and regulations. 

Ordering Information 
Additional copies may be downloaded from http://www.dds.ca.gov/EarlyStart or 

http://www.ceitan-earlystart.org. 

For information about California Early Start, contact DDS at 800/515-BABY, visit 
our website at http://www.dds.ca .gov/earlystart or e-mail earlystart@dds.ca.gov. 

© 2015 Department of Developmental Services 



Early Start Statutes and Regulations 

This document is a compilation of federal and state statutes and regulations that 
authorize, fund, and regulate early intervention services for infants and toddlers 
who have a developmental delay or disability or have an established risk 
condition with harmful developmental consequences for a developmental 
disability and their families. In California, the early intervention system is known 
as Early Start. 

TAB 1:FEDERALSTATUTE 

INDIVIDUALS WITH DISABILITIES EDUCATION ACT (IDEA) Parts B 
and C govern special education and related services for children with disabilities 
from birth through 22 years of age. 

IDEA, Part C, 20 United States Code (USC), Section 1431 et seq ., 
Infants and Toddlers with Disabilities is the section of IDEA that 
addresses how states must implement and maintain their statewide, 
comprehensive, coordinated, multidisciplinary, interagency system of early 
intervention services. 

Last amended 2004. 

TAB 2: FEDERAL REGULATIONS 

34 Code of Federal Regulations (CFR), Part 303, Early Intervention 
Program for Infants and Toddlers with Disabilities provides specific 
guidance on the requirements for Part C of IDEA. Comments to the federal 
regulations may be found at http://idea.ed.gov/part-c/regulations/1 . 

Last amended 2011 . 



TAB 3: STATE STATUTE 

Title 14, Government Code (GC), Section 95000 et seq., California 
Early Intervention Services Act (CEISA) provides authorization for 
California to fulfill the Part C federal requirements and provides the overall 
structure for providing early intervention services under California Early Start. 

Last amended 2014. 

TAB 4: STATE REGULATIONS 

Title 17, California Code of Regulations (CCR), Chapter 2, Section 
52000 et seq., Early Intervention Services provide the rules and specific 
procedures for fulfilling the requirements under the state statute (CEISA). 

Last amended 2012. 

TAB 5: EDUCATION REGULATIONS 

Title 5, California Code of Regulations (CCR), Part 30 Education 
Code, Chapter 4 .4, Early Education for Individuals with Exceptional 
Needs governs the provision of special education and related services for young 
children with exceptional needs. 

Last amended 2002. 

RELATED STATUTES AND REGULATIONS 
The following state statutes and regulations are not included in this compendium. 
Early Start was built on existing systems through local educational agencies and 
regional centers that provide services to young children. Consequently, they are 
relevant to the provision of services to children eligible under Early Start. For 
further information, contact the appropriate state or local agency as indicated 
below. 



TITLE 5, Education Regulations, Part 30, Special Education 
Programs 

• Chapter 1: General Provisions 

• Chapter 4.45, Special Education Programs for Individuals with Exceptional 
Needs between the Ages of Three and Five Years, Inclusive 

Contact: California Department of Education 
Special Education Division 
800/926-0648 or 916/445-4613 
http://www.cde.ca .qov/spbranch/sed/index. htm 

Local Special Education Local Plan Areas 
Local County Offices of Education 

Welfare and Institutions Code (WIC), Division 4.5, Chapter 5, Section 4500 et 
seq., Lanterman Developmental Disabilities Service Act governs the provision of 
services to persons with developmental disabilities. 

Contact: Department of Developmental Services 
Children and Family Services Branch 
800/515-BABY or 916/654-2777 
http://www.dds.ca.gov/earlystart 

Local Regional Centers 



• 
FEDERAL STATUTE 

INDIVIDUALS WITH DISABILITIES EDUCATION ACT (IDEA), 
Parts B and C govern special education and related services for 

children with disabilities from birth through 22 years of age. 

IDEA, Part C, 20 United States Code (USC), Section 1431 et 
seq., Infants and Toddlers with Disabilities is the section of IDEA 

that addresses how states must implement and maintain their 
statewide, comprehensive, coordinated, multidisciplinary, 

interagency system of early intervention services. 

Last amended 2004 . 

••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 



Interagency Agreement for 
Children from Birth to Thirty Six (36) Months of Age 

Eligible for Services Under Part C of the Individuals with 
Disabilities Education Act (I.D.E.A.) 

between 

Regional Center of the East Bay 

and 

Alameda County Special Education Local Plan Areas 

Mid-Alameda County SELPA 
Mission Valley SELPA 
North Region SELPA 

Oakland Unified School District 
Tri-Valley SELP A 

Contra Costa County Special Education Local Plan Areas 

Contra Costa County SELP A 
Mount Diab lo Unified School District 

San Ramon Valley Unified School District 
West Contra Costa Unified School District 

January 2017 through January 2020 



Interagency Agreement between the Regional Center of the East Bay 
and 

Alameda County Special Education Local Plan Areas 
Contra Costa County Special Education Local Plan Areas 

For Children Birth to Thirty Six Months of Age 
Eligible for Services Under Part C of the Individuals with Disabilities Education Act 

(I.D.E.A.) 

REFERRAL PROCEDURES: The Regional Center of the East Bay (RCEB) and the Alameda 
County and Contra Costa County Special Education Local Plan Areas (SELPAs ), 
representing their Local Education Agencies (LEAs) shall work cooperatively to meet the 
needs of all children eligible for services under Early Start Part C of the Individuals with 
Disabilities Education Act (I.D.E.A.). California Early Intervention Services Act Government 
Code, Chapter 4. Eligibility, Section 95014 is revised, to read: 

California Government Code 
Division 14. California Early Intervention Services Act 
Chapter 4. Eligibility 
(a) The term "eligible infant or toddler" for the purposes of this title means infants and toddlers from birth 
through two years of age, for whom a need for early intervention services, as specified in the federal Individuals 
with Disabilities Education Act (20 U.S.C. Sec. 143 1 et seq.) and applicable regulations, is documented by 
means of assessment and evaluation as required in sections 95016 and 9501 8 and who meet one of the 
following criteria: 

( I) Infants and toddlers with a developmental delay in one or more of the following five areas: 
cognitive development; physical and motor development, including vision and hearing; communication 
development; social or emotional development; or adaptive development. Developmentally delayed 
infants and toddlers are those who are determined to have a significant difference between the expected 
level of development for their age and their current level of functioning. This detennination shall be 
made by qualified personnel who are recognized by, or part of, a multidisciplinary team, including the 
parents. A signifi cant difference is defined as a 33-percent delay in one or more developmental areas. 
(2) Infants and toddlers with established risk conditions, who are infants and toddlers with conditions of 
known etiology or conditions with establ ished harmful developmental consequences. The conditions 
shall be diagnosed by a qualified personnel recognized by, or part of, a multidisciplinary team, including 
the parents. The condition shall be certifi ed as having a high probability of leading to developmental 
delay if the delay is not evident at the time of diagnosis. 
(3) Infants and toddlers who are at high risk of having substantial developmental disability due to a 
combination of biomedical risk factors, the presence of which are diagnosed by qualifi ed personnel 
recognized by, or part of, a multidisciplinary team, including the parents. 

A) Under California Education Code 56425, LEAs are responsible for providing Early Start Part C 
services to infants and toddlers with Solely Low Incidence (SLI) Disabilities, defined as severe disabling 
conditions that include hearing impairments, vision impairments, and severe orthopedic impainnents, or 
any combination thereof. 

Regional Center of the East By (RCEB) Local Educational Agency (LEA) 
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( 

1.0 RCEB will refer all infants and toddlers that may be 
potentially eligible for LEA services, under Part C 
for solely low incidence condition or dually eligible 
condition within seven (7) days of identification (34 
CFR, Part 303.303). The LEA is responsible for 
evaluating and determining eligibility. [LEAs who, 
prior to 198 l , were providing early intervention 
services to infants and toddlers with low-incidence 
disabilities in addition to other disabilities, continue 
to provide these services. These infants and toddlers 
are considered "dually eligible" and receive services 
from both the LEA and the Regional Center.] 

I. I RCEB will use the Early Start Referral form for 
referrals to the LEA. 

1.0 The LEA will refer all infants and toddlers that may 
be potentially eligible for Regional Center, IDEA 
Part C services. All cases regarding children 
suspected of being eligible for services under Part C 
will be referred to the RCEB within seven (7) days 
of identification (34 CFR, Part 303.303). The RCEB 
is responsible for evaluating and determining 
eligibility. 

1.1 The LEA will use the Early Start Referral 
form for referrals to RCEB. 

2.0 If solely low incidence eligibility can be determined 2.0 
without the RCEB assessment, RCEB will refer 

Each LEA is responsible for providing services to 
children with a solely low incidence birth to thirty 
six months of age. directly to the LEA infant contact person. If the 

RCEB conducts an assessment, as soon as "solely 
low incidence·' eligibility is determined, the RCEB 
shall make a referral to the LEA within seven (7) 
days (34 CFR, Part 303.303). 

3 .0 If toddler is 2 years, IO months of age or more at 3 .0 
the time of initial referral to RCEB, the RCEB 
shall refer child to the LEA for educational 
assessment and recommendations regardless of the 
suspected disabling condition, with parent consent. 

4.0 The RCEB will identify an individual who will act 4.0 
as infant contact for all children birth to three years 
of age referred to the LEA. 

If toddler is 2 years, IO months of age or more at 
the time of initial referral to RCEB, the LEA will 
accept referral for educational assessment and 
recommendations regardless of the suspected 
disabling conditions, with parental consent. 

Each LEA will identify an individual that 
will act as infant contact for all children 
birth to three years of age referred to 
the RCEB. 

5.0 All children currently receiving early intervention 
services through the RCEB will 

5.0 All children currently receiving infant 

continue to be served by RCEB regardless of the 
suspected disabling condition. 

5. l If a child is determined to be no longer eligible 
for Part C services, the RCEB will discharge 
child in accordance with standard practice and 
applicable regulations. 
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services through the LEA will continue to be served 
by the LEA regardless of the suspected disabling 
condition provided the SELP A does not exceed its 
1980-1981 mandate and its funded capacity per the 
current fiscal year related to Maintenance of Effort. 

5.1 An LEA serving infants prior to 
October 1, 1993, will continue to serve non­
categorical infants under the Maintenance of 
Effort process. The LEA shall notify RCEB 
when it reaches its funded capacity and when 
openings for services occur. 



5.2 If the child has a solely low incidence disability, 
the RCEB will refer child to the LEA. 

6.0 Within 45 days of referral for all children 6.0 
suspected of being eligible for services under Part 
C, the RCEB will complete the evaluation and 
assessment process, and if eligible develop an 
IFSP with family. 

6.1 Entering the Regional Center system for Part 
C services, early intervention services shall 
be child and family directed and voluntary on 
the part of the family. 

6.2 If assessment cannot be completed within 
45 days due to exceptional family 
circumstances, an interim IFSP may be 
written. Documentation of family status 
with proposed follow-up by the RCEB will 
be inc luded in the child 's file. 
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5.2 The LEA is under no obligation to continue the 
services RCEB provided prior to the LEA 
referral. 

Within 45 days of referral, the LEA will complete 
the evaluation and assessment process for all 
children referred, and suspected of having a solely 
low incidence disability, and if eligible develop an 
IFSP with family. 

6.1 Entering the LEA system for Part C services, 
earl y intervention services shall be child and 
family directed, as agreed to by the family. 
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B. EVALUATION AND ASSESSMENT PROCEDURES: Assessment means the ongoing procedures 
used by appropriate qualified personnel throughout the period of a child's eligibility to identify the 
child's unique strengths and needs in five developmental areas consisting of: 1) cognitive development, 
2) physical and motor development including vision and hearing, 3) communication development, 4) 
social or emotional development, and 5) adaptive development; or as a child with a Solely Low Incidence 
Disability. Assessment and the sharing of results shall be completed within the 45-day timeline. All 
children referred for assessment and/or services are afforded individual rights and protections as required 
by federal and state statutes from the time referral is made. (CCR 17 Sec. 52082) 

RCEB 

1.0 The RCEB will evaluate all children suspected of 1.0 
being eligible for services under Part C to enter 
the Early Start system. 

2.0 If a Solely Low Incidence disability can be 2.0 
detem1ined without RCEB assessment, referral 
will be made directly to the LEA contact person. 

2.1 The RCEB shall accept referrals for dually 
eligible infants and toddlers from the LEA 
and will assume responsibility for ongoing 
assessment(s). 

2.2 If child is 2 years, 10 months of age or more, 
the RCEB shall refer child to the LEA for 
educational evaluation, assessment and 
recommendations regardless of di sabling 
condition with parental consent. 

Local Educational Agency 

Upon notification of a child suspected of 
being eligible for services under Part C, the Local 
Educational Agency will refer to RCEB within 
seven (7) days. RCEB is responsible for 
evaluating and determining eligibility. 

The LEA will accept referrals from the 
RCEB for a child who has a SLI disability. The 
LEA assumes responsibility for assessment and 
determining eligibility. 

2.1 Per state mandate, the LEA shall accept 
referrals of children with hearing 
impaim1ents from the COE Newborn 
Hearing Screening Program. The LEA shall 
contact child ' s family to initiate evaluation 
and assessment. 

2.2 If a child is 2 years, IO months of age or 
more, the LEA shall accept direct referral for 
educational evaluation, assessment and 
recommendations for Part B, IDEA, 
regardless of disabling condition and with 
parental consent. State and federal laws will 
apply. 

3.0 The RCEB will provide all service coordination to 
infants and toddlers eligible for Part C services. 
The RCEB will serve as lead agency for dually 
eligible infants and toddlers and will coordinate 
all IFSP meetings with the LEA. 

3.0 The LEA will provide all service coordination to 
infants and toddlers determined to have a solely 
low incidence disability. 
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C. INDIVIDUALIZED FAMILY SERVICE PLAN (IFSP): Each child eligible for services under Part C 
must have an Individualized Family Service Plan. The evaluation, assessment, and meeting to develop the 
IFSP must be held within 45 calendar days from the date of referral. All IFSP meetings shall be in the native 
language of the family and the IFSP shall be provided in the family 's native language unless to do so is not 
feasible. 

RCEB 

1.0 The RCEB is responsible for developing the 
IFSP for children found eligible for Part C 
Early Start service, under state and federal 
laws. 

1.1 The IFSP team will include representation 
from all agencies that provide necessary 
services to the infant and/or family. 
Conference by telephone or by written 
report can be used if IFSP attendance is 
not possible. 

2.0 The IFSP document will be written and 
implemented in accordance with state and 
federal regulations. 

3.0 The RCEB service coordinator and family 
must conduct a six (6) month and annual 
review of IFSP as required, either in person 
or by telephone. 

Local Educational Agency 

1.0 The LEA is responsible for developing the 
IFSP for children with SLI disabilities, under 
state and federal laws. 

1.1 The IFSP team will include representation 
from all agencies that provide necessary 
services to the infant and/or family. 

2.0 The IFSP document will be written and 
implemented in accordance with state and 
federal regulations. 

3.0 The LEA service coordinator and family must 
conduct a six (6) month and annual review of 
IFSP as required, either in person or by 
telephone. 
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0. TRANSITION: All children receiving Early Start services are potentially eligible for LEA special 
education and related services at age three. The Regional Center must ensure to notify the LEA of 
all potentially eligible toddlers, not fewer than 90 days prior to the toddler' s third birthday in 
accordance with 34 CFR 303.209(b). The purpose of transition is to begin planning for service 
options as the individual with exceptional needs approaches age 3 (no later than 36 months of age). 
The child who is served by either an LEA or Regional Center shall have the benefit of transition 
planning from Part C infant services program to educational services operated by an LEA under Part 
B of the Individuals with Disabilities Education Act. The service coordinator shall notify the LEA 
where the toddler resides that there will be a Transition IFSP and conference (IFSP/TPC), requiring 
the attendance of an LEA representative to establish a transition plan in the IFSP not fewer than 90 
days and not more than 9 months before the toddler·s third birthday (36 months of age) in 
accordance with 34 CFR 303.209 and 303.344. 

RCEB 

1.0 The RCEB service coordinator shall identify 
mutually agreeable dates, times, and locations 
in advance and send the invitation to the LEA 
and parent for the transition planning 
conference and IFSP meeting between 2.6-2.9 
years old, but not fewer than 90 days prior to 
the child's third birthday. 

( 2.0 During the IFSP/TPC, the RCEB shall 
facilitate discussion of the transition process 
as part of the IFSP. Service Coordinator will 
update and document: 

• present levels of development, 
• resources, priorities, and concerns 
• review of progress on outcomes and 

continuing services 
• transition services and activities the 

IFSP team identifies as needed 
• notification referral date of at least 90 

days prior to the third birthday 
• obtain written parental consent 

for additional information to be sent 
to the LEA at the time of referral 
beyond name, birth date, and parent 
contact infonnation 

• to provide a copy of the IFSP/TPC to 
the LEA 

• identify additional information to be 
included 

, 3.0 The RCEB will send the referral form as 
discussed at the IFSP/TPC, but no fewer than 

Local Educational Agency 

1.0 The LEA shall confirm receipt of invitation 
and attend the transition planning conference 
and IFSP meeting between 2.6-2.9 years old 
but not fewer than 90 days prior to the child' s 
third birthday. 

2.0 During the IFSP/TPC, the LEA shall 
participate in the discussion of the transition 
steps as part of the IFSP including: 
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• assessment process, 
• timelines 
• eligibility criteria 
• IEP meeting process 
• review possible preschool program 

and services options 
• suggest a notification/referral date at 

least 90 days prior to the third 
birthday 

• identify additional information to be 
included 

• parent ' s rights 



90 days prior to the third birthday (no later 
than thirty three months of age) to the LEA, 
which will include: 
• name, date of birth, and parent contact 

information 
• referral may include other information 

with parent consent 

4.0 When the IFSP/TPC is held with the LEA in 
attendance and toddler is between 2.6 and 
2.8 years of age, the IFSP Team will 
determine the date the LEA 
notification/referral will be made. RCEB 
must ensure that the LEA 
notification/referral will be made in a timely 
manner but not fewer than 90 days prior to 
the toddler's third birthday. The LEA will 
respond to the referral in accordance to state 
and federal regulations. 

4. I LEA Assessments: If the IFSP/TPC 
meeting is held between 2.8 and 2.9 
years of age but fewer than 90 days 
before the toddler' s third birthday, 
LEA may present the assessment plan 
during the meeting. 

5.0 The RCEB Service Coordinator may attend 
the IEP meeting, at the request of the parent. 

5.1 The final IFSP may be held concurrently 
with the initial lEP team meeting. As an 
exception with accordance of guidelines 
indicated in section 4648.5.(c) of the 
Lanterman Act, the RCEB may continue 
providing or purchasing services for a 
child who has been determined eligible 
for services under the Lanterman Act, 
until the beginning of the next school 
term after the child ' s third birthday 
during an extended period when the 
LEA special education program is not in 
session for longer than 3 weeks. 

4.0 When the IFSP/TPC is held with the LEA in 
attendance and the toddler is between 2.6 thru 
2.8 years of age, the IFSP Team will 
determine the date the LEA 
notification/referral will be made. LEA 
notification/ referral cannot be fewer than 90 
days prior to the toddler' s third birthday. 
Upon receipt of the notification/ referral, the 
LEA will respond to the referral m 
accordance to state and federal regulations. 

4. I LEA Assessments: If the IFSP/TPC is held 
between 2.8 and 2.9 years, LEA may present 
the assessment plan or prior written notice to 
the parent during the meeting. 

5.0 The LEA will schedule an IEP team 
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meeting, to include parent/guardian, the 
RCEB Service Coordinator (at the request of 
the parent), and all other appropriate LEA 
personnel. The IEP will be developed and 
implemented upon written parent consent by 
the child 's third birthday. 

.. 

• 
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E. SERVICE COORDINATION: Service Coordination is an early intervention service and must be 
provided under public supervision. The role of the Service Coordinator is to facilitate implementation of the 
IFSP and to coordinate services with other agencies and persons. The Service Coordinator must be 
knowledgeable about eligible infant and toddler programs, Part C law and regulations, nature and scope of 
services under Part C of I.D.E.A. 

The following applies to both the RCEB and the LEA 

1.0 The RCEB and/or the LEA will appoint a service coordinator that meets the standards under Part C. 

2.0 The service coordinator will serve as the primary point of contact for eligible children and families 

3.0 The service coordinator shall be responsible for coordinating with other agencies and persons 
providing services to the family. 

4.0 Service coordination activities include: 
• Coordinating evaluations and assessments. 
• Facilitating and participating in the development, review, and evaluation of individualized family 

service plans. 
• Assisting families in identifying service providers and informing families about additional non-

required services. 
• Coordinating and monitoring the delivery of services outlined on the IFSP. 
• Infom1ing families of Early Start Parent Rights and procedural safeguards 
• Facilitating the development of a transition plan from Part C to Part B preschool service (as 

appropriate) and/or other community resources. 
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F. PROVISION OF SERVICES: All services must be provided and monitored by appropriate qualified 
personnel. Services to families are to provide the " ... supports and services necessary to enhance the 
capacity of the family to meet the developmental needs of the child." It is understood that the level , type, 
frequency, and provider of services may change upon transfer of a case between agencies. 

RCEB 

1.0 RCEB shall coordinate and/or provide 
services pursuant to Part C, IDEA (34 CFR 
Part 303) listed on the IFSP, as payor of last 
resort. 

2.0 If a child is determined to be no longer 
eligible for Part C, RCEB shall discharge 
child in accordance with standard practice 
and applicable regulations. 

3.0 With parent consent, the RCEB shall provide 
records regarding services provided via RCEB 
prior to child transitioning to the LEA for 
services. 

LOCAL EDUCATION AGENCY 

1.0 The LEA shall provide services to all 
children with solely low incidence disabilities 
pursuant to E.C. Chapter 4.4, Section 56026.5. 

2.0 An LEA serving infants prior to October I , 
1993, shall continue to serve non-categorical 
infants at their 1980-81 mandated funded 
capacity numbers. [Maintenance of Effort] 

3.0 The LEA shall consider the RCEB 
recommendations, but is not obligated to 
implement or continue services provided by 
RCEB prior to LEA referral. 
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G. PAYOR OF LAST RESORT: The RCEB or the LEA is ultimately responsible to arrange, provide, or 
pay for appropriate Early Intervention Services as defined in Federal Regulations 34 CFR, Part 303 as 
listed on an IFSP as a required service, after all other providers or payors have been considered and 
eliminated because their legal responsibilities have been fulfilled under state or federal law. Other 
providers or payors shall include insurance, community resources and other agencies. 

RCEB 

1.0 The RCEB is the payor of last resort for all 
children eligible for Part C Early Start. In 
compliance with federal and state law and 
regulation, other than for evaluation and 
assessment, families are required to use their 
private insurance or health care service plan for 
medical services identified in the IFSP. 

2.0 For children eligible for services through both 
the RCEB and the LEA, the RCEB shall fund 
services that are beyond the 1980-81 mandated 
funded capacity numbers for the LEAs. 

3.0 Any review or referral to other providers or 
payors shall not delay the provision of early 
intervention services specified on the IFSP and 
shall begin as soon as possible, but no later 
than 45 days of the parent signing the IFSP. 

Local Educational Agency 

1.0 The LEAs are payor of last resort for infants 
and toddlers who meet eligibility as a child 
with a solely low incidence disability: (vision, 
hearing, or severe orthopedic impairment, or 
any combination, thereof). 

2.0 For children eligible for both the LEA 
and the RCEB services, the LEAs must provide 
services up to their 1980-81 mandated funded 
capacity numbers. 

3.0 Any review or referral to other providers 
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or payors shall not delay the provision of 
early intervention services specified on the 
IFSP and shall begin as soon as possible, but no 
later than 45 days of the parent signing the 
IFSP. 



H. PROCEDURAL SAFEGUARDS AND SURROGATE PARENT(S)/HOLDER OF 
EDUCATIONAL RIGHTS: The RCEB and/or LEA's IFSP process assures a timely, comprehensive, 
multi-disciplinary evaluation for each infant/toddler from birth to 36 months of age and their family. If 
eligible, the infant/toddler and family have the right to appropriate Early Intervention Services. 

PROCEDURAL SAFEGUARDS SUMMARY 
The following applies to RCEB and the Local Educational Agency's Early Start Program 

1.0 Written parental consent must be obtained prior to conducting evaluations, assessments, and beginning of 
Early Intervention Services. 

I. I The RCEB or the LEA shall make reasonable efforts to ensure that the family is aware of the nature 
of the evaluation, assessment, and or services available. 

1.2 Parents will be informed that they have a right to decline any or all of these services. The RCEB or 
the LEA shall document this. 

2.0 Parents are to be notified, in their native language, of meetings when issues of eligibi lity and services are 
discussed. This includes identification, beginning or modifying services, and denial of evaluation, services, 
or placement. 

2. 1 Meetings shall be held at times mutually convenient to families, unless it is clearly not feasible to do 
so. 

3.0 Parents have the right to confidentiality of personally identifiable infonnation. 

4.0 Parents have the right to invite anyone of their choosing to assist them at meetings. 

5.0 Parents have the right to utilize administrative process to resolve complaints. Procedures for complaints and 
due process hearings shall be available to parents. 

6.0 Parents have the right to be infonned of the location of records, and the policies and procedures regarding 
the maintenance of records. Parents have the right to access the child 's Early Intervention records. 
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SURROGATE PARENT 
The following applies to the RCEB and Local Education Agency's Early Start Program 

1.0 When needed, the RCEB and the Local Education Agency will cooperate in the assignment and training 
of surrogate parents. The surrogate parents may be called upon to ensure that the rights of eligible children 
are protected if no parents can be identified, if the whereabouts of the parent cannot be determined, and if 
the child is a dependent of the juvenile court and the parental rights of the parent have been limited by the 
court or relinquished. Surrogate parents may represent the child in all matters related to the evaluation and 
assessment of the child, the development and implementation of the child ' s JFSP and reviews, the ongoing 
provision of early intervention services and any other rights established under Part C. 

2.0 RCEB and the LEA will collaborate in the recruitment and sustaining of surrogate parent program by: 

• Communication with the Department of Children and Family Services on the process of 
appointing a surrogate when appropriate. 

• Utilizing a common set of materials to conduct training of surrogate parents to ensure continuity 
of programs between agencies. 

• Conduct, when feasible, joint staff trainings about the surrogate parent process and utilize a 
common set of materials for trainings. 

• Ensuring when a surrogate is assigned by either the RCEB or the LEA, the appointment forms 
will be kept in the child's record for transfer if the child moves between the agencies, to provide 
continuity of the surrogate parent appointee. 

3.0 Both agencies agree to ensure that a person selected as a surrogate parent has no interests that conflict 
with the interests of the child he or she represents, and has the knowledge and skills that ensure adequate 
representation of the child he or she represents. A surrogate parent shall be designated in accordance with 
Federal Regulations (34 CFR 303.422). 

3.1 Each lead agency must ensure that a person selected as a surrogate parent ---
• ls not an employee of the lead agency or any other public agency or EIS provider that provides 

early intervention services, education, care, or other services to the child or any family member 
of the child; 

• Has no personal or professional interest that conflicts with the interest of the child he or she 
represents; and 

• Has knowledge and skills that ensure adequate representation of the child 

4.0 The surrogate parent has the same rights as a parent for all purposes under this part. 
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I. DISPUTE RESOLUTION: It is the intent of the RCEB and the LEA to resolve all disputes at 
the lowest administrative level possible. Dispute resolution for issues between RCEB and the LEA 
will be resolved at the earliest opportunity. 

RCEB 

Step 1: The RCEB staff is encouraged to resolve 
disagreements at their lowest administrative level 
whenever possible. If agreement cannot be 
reached, the dispute will proceed to Step 2. 

Step 2: The RCEB staff will refer the dispute to the 
RCEB Supervisor for resolution. If agreement 
cannot be reached at this level, the dispute 
resolution will proceed to Step 3. 

Step 3. The RCEB designee will meet with the 
LEA designee to resolve the dispute. 

Step 4. If the RCEB Executive Director requests, 
or if resolution of a dispute cannot be reached 
within 60 calendar days, the matter will be referred 
immediately in writing to DDS and COE for state 
level review and resolution, with a decision to be 
rendered in 60 days of the dispute. 

Local Educational Agency 

Step l: The LEA staff is encouraged to 
resolve disagreements at their lowest 
administrative level whenever possible. 
If agreement cannot be reached, the dispute 
will proceed to Step 2. 

Step 2: The LEA staff will refer the 
dispute to an LEA designee for resolution. 
If agreement cannot be reached at this 
level, the dispute resolution will proceed 
to Step 3. 

Step 3: The LEA designee will meet with 
the RCEB designee to resolve the dispute. 

Step 4. If the LEA Director of Special Education 
requests, or if resolution of a dispute cannot be 
reached within 60 calendar days, the matter will be 
referred immediately in writing to DDS and CDE 
for state level review and resolution, with a 
decision to be rendered in 60 days of the dispute. 

STATUS OF SERVICES AND PROGRAM PLACEMENT DURING DISPUTE 

During the pendency of a dispute, a child must continue to receive the appropriate early intervention 
services currently being provided. If the dispute involves initial early intervention services, the child must 
receive all of the early intervention services and placement identified and agreed to in the IFSP. If only one 
lead agency has signed an IFSP service agreement, that agency is responsible for payment for services 
signed for, and not agreed to by the other agency, until the dispute over those services is resolved. 

lf the dispute arises around procedures prior to the development of the initial IFSP and local discussion 
cannot be resolved within 15 days, the issue will be referred to DDS and COE for a state-level review and 
resolutions. 
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ASSIGNMENT OF FINANCIAL RESPONSIBILITY 

During the pendency of a dispute, DDS will assign financial responsibility in accordance with the Budget 
Act (Section 12, Article 4 of the Constitution of the State of California) and consistent with the Act. 

J. JOINT TRAINING: All agencies agree to the joint training of staff regarding the implementation of Part C 
within the County. Staff will be informed of the contents of this Agreement. Future joint trainings may be held 
if new procedures are developed. 

K. LIABILITY. All parties to this agreement agree to defend, indemnify, and hold the others hannless from 
any and all claims, liability, or loss arising from or incidental to any party's rendering of services or 
preparations for rendering services. In the event that such claims, liability or loss arises primarily from any 
negligence, error or omission on the part of any party, the party responsible for the negligence, error, omission, 
shall be the party responsible for defense and indemnification. Further, all parties agree to hold the others 
hannless for any claim or liability, including cost and attorney's fees, arising from audit exceptions taken by 
any bonafide audit agency, based on negligence and/or acts of omission of the indemnifying party or its agents 
or employees. 

L. TERMS OF AGREEMENT. The provision of this agreement replaces provisions of prior agreements 
between the above parties regarding services, procedures and policies for infants and toddlers, ages O through 2 
years of age, and their families who are eligible for early intervention services as defined in the California Early 
Intervention Services Act (Government Code, Title 14, Section 95000, et.seq.) 

M. EFFECTIVE DATE OF AGREEMENT: 

This agreement shall become effective when signed by all parties. This agreement may be cancelled at any time 
by any of the parties upon 30 days written notice. The agreement will be reviewed annually and thereafter 
revised by mutual agreement. 
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APPROVALS 
IN WITNESS WHEREOF, we have signed this document as of the day and year set forth. 

REGIONAL CENTER of the EAST BAY 

Executive Director of Regional Cent~ ~ast B~ 

St11vT1 J'. Ro6f:=..fJS ~-~/'---· ~----
Name (print or type) Signature 

ALAMEDA COUNTY: 

MID-ALAMEDA COUNTY SELPA 

Suzy Williams 
SELPA Director 

MISSION VALLEY SELPA 

Karen L. Russell 
SELPA Director 

Date 

'1, } Z-) zo ,.-,_ 
Date 

NORTH REGION SELPA 

Martha R. Schultz 
SELPA Director ~~~ ~#11: 

Signature Dat6 

OAKLANDSELPA 

Sharon Falk, Ed.D, 
SELP A Director/Senior Director 

TRI-VALLEY SELP A 

Sara Woolverton 
Senior Director, SELPA 

Sfgnature Date 

Signature Date 
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CONTRA COSTA COUNTY: 

CONTRA COSTA SELPA 

Brian Inglesby, Ed.D 
Executive Director 

MT. DIABLO UNIFIED SCHOOL DISTRICT 

Wendi Aghily, Ed.D. 
Executive Director 

Jean Anthony, Ed.D. 
Executive Director 

WEST CONTRA COSTA UNIFIED SCHOOL DISTRICT 

Steve Collins 
SELPA Director 

.7 
" Signature 
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3-/0--17 
Date 

2-,J,w(?P!i 
Date 

Date 



OAKLAND UNIFIED 
SCHOOL DISTRICT 

s 

Oakland SELP A 

Local Plan 

6. Community Advisory Committee 



These amended By-La" s "en• voted upon h~· hH1-thirds of the voting mcmbcnhip of the Community 

Advisor~ Committee for Special Education on February 8, 2010 . 

BY-LAWS OF THE COMMUNITY ADVISORY COMMITTEE 

FOR 

OAKLAND UNIFIED SCHOOL DISTRICT 

PROGRAMS FOR EXCEPTIO AL CIIILDREN 

ARTICLE I 

RESPONSIBILITY 

1.1 The community Advisory Committee CAC) shall have such authority as defined the the 

State of California and fulfill such responsibilities are are defined for it in the Comprehensive plan 

for Special Education (plan) 

1.2 Responsibilities of the CAC include, but need not be limited to all of the following : 

1.3 

a. Advising the policy and administrative entity of the Oakland Unified School Di!:,trict 

regarding the development amendment and review of the Plan. Such entity shall review and 

consider comments from the Community Advisory Committee. 

b. 

C. 

d. 

C. 

f. 

a. 

b. 

C. 

d. 

Recommending annual priorities to be addressed by the Plan. 

Assisting in parent. staff and community education and in recruiting parents and other 

vo lunteers who may contribute to the implementation of the Plan. 

Encouraging community involvement in the development and review of the Plan. 

Supporting activities on behalf of indi\ iduals with exceptional needs. 

Assisting in parent awarcnc::,s of the importance of regular school attendance. 

As required in State Education Code 56200(f) and the Plan, responsibilities of the 

Committee wi th respect to Plan de\-c lopment sha ll include: 

Public input sessions during plan developmen t. 

Re\'iew of drafts as they arc completed. 

Public input sessions and revie\\ of the Plan. The Committee !:,hall be given at least thiny 

(30) days to review the Plan prior to its submiss ion to the state Department of Education. 

Signature by the chairperson denoting compliance with the 30-day review requirement 

H~ J;l\\' \ 111~ ntlll\Clll /l pp1 m<:d Oil 2·~11 0 p.,g..: lot ~ 



ARTICLE II 

GOALS AND OBJECTIVES 

2. 1 The community Advisory Commiltec may determine annual or long-term goals and objectives 

to guide its work in fulfil ling the CAS 's legal responsibilities 

ARTICLE Ill 

MEMBERIIIP 

J . I The CAC voting membership may consist of at least fi ve (5) and up to twenty-five (25) 

voting members. The majority of \'Oting member shall be parents or guardians of distri ct students 

enrolled in school , while the majority of those shall be parents or guardians of students with 

exceptional needs who arc enrolled in di stri ct spec ial education programs. The composition of the 

membership shall re fl ect the types or programs and disabilities of the pupils. as well as the ethnic. 

socio-economic backgrounds and age groups of the pupils. Members shall include parents of 

individuals with exceptional needs enrolled in public or private schools, parents of' other pupils 

enrolled in school. pupils and adults with disabilities, regular education teachers, special educations 

teachers. and other school personnel , rcprescntati\'es of other public and priv:itc agencies. and 

person concerned w ith the needs of individuals with exceptional needs. 

J.2 The Director of Programs for Exceptional Children shall be an ex-officio non-voting 

member of the CAC. A member of the district's board of education may be an ex-o rti cio. 

non-voting member. 

J.J Appointment : The CAS shall maintain a Nominating Subcommittee. which shall be 

responsible for recommending voting members for the CAC. Recommendations or requests for 

nominat ion to the voting membership of the C AC may be made at any time by any member or 

interested community person . Such recommendations or requests shall be direc ted to the 

Nominating Subcommittee, which will seek to ensure that all prospecti ve nominees understand and 

arc ,,. illing to accept the responsibilities of the CAC membershi p as \\'C l! as the time commitment 

invoh-ed and the duties required as a voting member of the CAC. In addition , nominees must have 

attended at least th ree CAC monthly meetings during the six months pri or to nomination in order to 

be eligible for membership. The Nominating Subcommittee shall submit the names of the 

nominees to the CAC voting members for approva l. . 1c\\ members may be appointed at any CAC 

meeting during the year by a majorit y vote of the CAC \·oting members present . 

J.4 Tenn of Membership: Terms of appoi nted members arc for a minimum of two years and 

arc annually staggered to ensure that no more than one-Im If of the membership sen cs the first year 

of any term in any one yea r. terms pf membership begin as soon as new membership is approved . 



3.5 Termination of Voting Membership: Voting membership on the CAC may be terminated 

if: 

a. The member resigns in writing 

b. The member is inactive for more than three (3) regularly scheduled meetings and/or a 

majority of the CAC recommends replacement. 

3.6 Vacancies: The CAC Nominating Subcommittee sha ll recommend a replacement Committee 

member following tem1ination of voting membership of any CAC member. The recommendation 

should be made\\ ithin forty-ti,-c (45) days following termination of the original member. The new 

member shall serve the rest of the vacant term. 

3.7 Voting Members ' Duties and Privileges: Each voting CAC member shal l ha\'e the right 10 

cast one vote on issues considered by the Committee, to send the motions, to hold office, and to 

sen·c on standing and special subcommittees, subject to other provision!:> of these by-lav-,1s . A 

committee voting member may designate. in v.riting, an alternate with ,oting power. Said alternate 

~ha ll be of the same representation as the , oting member (parent. etc.) and may not represent the 

member at more than two consecu ti ve Comm ittee functions unless otherwise approved by the 

Executive Board. 

3.8 Non-Voting Participants: Wherea~ the CAC seeks to involve interested members of the 

community, including parents and district staff, in reali?ing the stated responsibilities of the 

Committee (Article I), par1icipation in the CAC shall not be limited to appointed or voting 

members, but sha ll be open to all concerned indi viduals. These individua ls shall be given 

maximum opportuni ty and an effective channel for participation in the CAC. Each non-voting 

participant shall have the right to partake in discussions of the Commi11ce, and serve on standing or 

special subcommitt ees subject to other provisions of these by-laws. 

ARTICLE JV 

COMMITTEE OFflCERS 

4.1 Executi ve Board: Members of the Executive Board shall consist of a Chairperson . fir~t 

Vice Chairperson and Secretary or two (2) CO-Chai,vcrsons. First Vice-Chairperson and a 

Secretary. All officers must be voting members. 

4.2 Election and Term of Office: Officers shall be ekctcd annually by a majority ,ote of those 

CAC voting members present at the meeting. In No, ember of each year nominations f'or each 

position for the ensuing year shall be made by the Nominating Subcommittee. Nominations shall 
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also be accepted from the floor. The balloting of CAC voting members shall be completed during 

December of' the same year. Officers elected in December shall assume their duti es at the fi rst 

C AC meeting in January follo\\' ing the election. 

4.3 Vacancies: If there arc unfilled positions, such positions can be filled at any CAC' meeting 

during the year by a majority vote of those CAC voting members present. 

4.4 Removal from Office: Officers may be removed if two thirds of the membership of the 

CAC. by secret ballot. so elect. The Nom inating Subcommittee is responsible for coordinating the 

ballot and procedures for the ba llot in advance of a vote. 

4.5 Duties of Officers: 

a. Chairperson or Co-Chairperson : The Chairpt:rson(s) shall preside at all the meeting~ of the 

CAC and any Executive Board or special meetings. I le/She/They shall meet with the 

SELPA director monthly, or as needed to prepare for C AC meetings and work on Special 

Projec ts. He/She/They shall al so work with the First Vice-Chairperson. if one exists, to 

prepare the agenda for the regular monthly meetings of the C AC and all Exective Board 

and specia l meetings. The Cha irperson(s) may sign all letters. reports and other 

communica tions of the CAC and will act as CAC spokcspcrson(s) to the school di strict 

and SFLPA. In addition he/she/they shall perform all duties inc idental to the Offi ce of 

Chairperson and such other duti es as may be prescribed by the CAC from time to time. 

I le/she/they may serve as an ex-officio member of all the subcommittees. 

b. f irst Vice-Chairperson: The duties of the First Vice-Chairperson shall be to represen t the 

Chairpcrson(s) in his/her/ their assigned duties and to substitute fo r the Chairpcrson(s) 

during hi s/her1their absences. He/she shall be responsible for working with the 

Chairpcrson(s) in preparing the agenda for the regular monthly meetings. lie/she shall 

perform such other dut ies as from time to time may be ass igned to him/her by the 

Chairpcrson(s) or by the Committee. 

c. Secretarv: The Secretary shall maintain a record of att endance of members and guests at all 

regular monthl y meetings. I le she shall maintain a list of members that includes date or 

appointment and category of representation. He/she shall also main tain a list of 

sub-committee membership as prO\ idcd by subcommittee chairs. The Secretary shall keep 

the minutes of all Committee meetings and shall assure transmittal of copies of the minutes 

to each Committee member and to such other person as the CAC may deem necessary. 

He1she shal l obtain and maintain the collection of parent information materi al at CAC 

meetings. The Secretary shall maintain CAC mail. email and distribution lists and also sec 

that all not ices arc duly given in accordance with the provisions of these by-laws. Typing, 

duplicating and mailing services shall be furni shed by the Oak land L'niticd School District 

Programs for Exceptional Chi ldren Department. 
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ARTICLE V 

CAC MEETINGS 

5. I Frequencv: The CAC shall schedule not less than nine(9) meetings per year. Special 

meetings may be planned to consider issues and programs of special interest to parent/guardians of 

indi,·iduals \\'ith exceptional needs. All meetings of the CAC shall be open to the public. 

Emergency or special meetings of voting members may be called by the Chairperson(s) provided 

the voting membership has received twenty four (24) hours notice. 

5.2 Meeting Notices: All meetings shall recei, e prior public notice. CAC members shall 

receive written notification of meeting schedules at least five (5) working days in advance of each 

meeting. The Director of Programs for Exceptional Children shall send these notices. which shall 

include the location, date and hour. 

5.3 Quorum: A quorum for the transaction of business shall consists of a majority of the 

current C AC voting members. Matters may be discussed and information recei,ed but no 

business may be transacted without a quorum. 

5.4 Conduct of Meetings: Robert ·s Rules of Order. recently revised. will be the authority in the 

event or a procedural problem. 

5.5 Meeting Records: The Secretary shall duly record minutes of all CAC meetings acti, ities. 

Minutes of meetings shall be apprnved by the CAC voting member~ at the next regularly 

scheduled meeting. The Director of the Department of Programs for Exceptional Children shall be 

responsible for maintaining historical records of CA C activities. including meeting minutes and 

agendas. 

5.6 Special Concerns and the Local Plan: From time to time the CAC may choose to address 

significant efforts that result in great benefit to special education or items or issues that arise 

concerning the Local Plan. The CAC shall maintain and follov,: specific procedures, such ns the 

Advice and Recognition Procedure. adopted January 2006 in such cases. 

ARTICLI.:. VI 

SUBCOMMITTl.:.SS OF TH}: CAC 



6.1 Standing and Special Subcommittees: The CAC may, from time to time, establish and 

abolish such standing and special subcommittees as it may determine necessa,y in performing its 

func tions. Members or standing and special subcommittees shall include voting members or the 

CAC and other concerned individuals. Subcommittees shall report to and make recommendations 

to the CAC. No standing or special subcommittee may exercise the authority or the CAC. nor 

issue public statements without the prior approva l of the Execut ive Board of the CAC. 

Standing subcommittees shall include: 

a. Loca l Plan Review Subcommittee 

b. Nominating Subcommittee 

c. Outreach Subcommittee 

6.2 Rules: Each subcommittee shall adopt rules for its own governance not inconsistent with 

these by- lav.-s or with rules adopted by the C/\C. 

6.3 Quorum: Unless otherwise provided the establishment of each subcommittee by the 

subcommittee, a majority or each subcommittee shall constitute a quorum and the act of c1 majority 

of htc members present at the meeting at which a quorum is present shall be the act of the 

subcommittee 

6.4 Membership: The membership of subcommittees or the addition or termination or 

subcommittee members sha ll be reported to the CAC at a regular meeting following the creation of 

the subcommittee or a subcommittee membership change. 

6.5 Chairperson: Each Subcommittee shall appoint a Chairperson. The Chairperson of 

subcommittee sha ll be a voting member of the CAC and report to the Chairperson(s) of the CAC. 

6.6 Reports: Each subcommittee shall appoint a member to keep written records and to report 

on subcomm ittee actions at the next regular meeting or the CAC. 

ARTICLE Vi l 

BY-LAV..'S ADM i r-.: ISTRATIVF PROCEDURES 
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7.1 Effective date of by-laws and Changes thereto: These by-laws shall become cffecti\c 

immediately upon adoption. Amendment~ to these by-laws shall become effective upon adoption 

unless the CAC members, in adopting them as hcreinaticr set forth, provided that they arc to 

become effective at a la ter date. 

7.2 l3y Law Changes: These by- law~ may be amended at any time by two-thirds affirmati\'e 

\ otc of the\ oting members of the CAC, pro\ ided that each amendment carries out the the goals of 

the CAC and conforms to the Comprehensive Plan for Special Education. The By-la~ !'l shall be 

automatically updated in the case or changes in State or Federal law or regulation which these 

by-laws. 

**end*** 



EDUCATION CODE - EDC 
TITLE 2. ELEMENTARY AND SECONDARY EDUCATION (33000 • 64100] 

( Title 2 enacted by Stats. 1976, Ch. 1010. ) 

DIVISION 4. INSTRUCTION AND SERVICES [46000 • 64100) 
( Division 4 enacted by Stats. 1976, Ch. 1010.) 

PART 30. SPECIAL EDUCATION PROGRAMS [56000 • 56865) 
( Part. 30 repealed and added by Stats. 1980, Ch. 797, Sec. 9.) 

CHAPTER 2. Administration (56100 - 56194] 
( Chapter 2 added by Stats. 1980, Ch. 797, Sec. 9. ) 

ARTICLE 7. Community Advisory Committee [56190 - 56194) 
( Article 7 added by Stats. 1980, Ch. 797, Sec. 9. ) 

56190. 

Each plan submitted under Section 56195.1 shall establish a community advisory 
committee. The committee shall serve only in an advisory capacity. 
(Amended by Stats. 1997, Ch. 854, Sec. 11. Effective January 1, 1998.) 

56191 . 

The members of the community advisory committee shall be appointed by, and 
responsible to, the governing board of each participating district or county office, or 
any combination thereof participating in the local plan. Appointment shall be in 
accordance with a locally determined selection procedure that is described in the local 
plan. Where appropriate, this procedure shall provide for selection of representatives of 
groups specified in Section 56192 by their peers. Such procedure shall provide that 
terms of appointment are for at least two years and are annually staggered to ensure 
that no more than one half of the membership serves the first year of the term in any 
one year. 
(Amended by Stats. 1981, Ch. 972, Sec. 2.) 

56192. 

The community advisory committee shall be composed of parents of individuals with 
exceptional needs enrolled in public or private schools, parents of other pupils enrolled 
in school, pupils and adults with disabilities, regular education teachers, special 
education teachers and other school personnel, representatives of other public and 
private agencies, and persons concerned with the needs of individuals with exceptional 
needs. 
(Amended by Stats. 1992, Ch. 759, Sec. 29. Effective September 21, 1992.) 

56193. 



At least the majority of such committee shall be composed of parents of pupils enrolled 
in schools participating in the local plan, and at least a majority of such parents shall be 
parents of individuals with exceptional needs. 
(Added by Stats. 1980, Ch. 797, Sec. 9. Effective July 28, 1980.) 

56194. 

The community advisory committee shall have the authority and fulfill the 
responsibilities that are defined for it in the local plan. The responsibilities shall include, 
but need not be limited to, all the following : 
(a) Advising the policy and administrative entity of the special education local plan area 
regarding the development, amendment, and review of the local plan. The entity shall 
review and consider comments from the community advisory committee. 
(b) Recommending annual priorities to be addressed by the plan. 
( c) Assisting in parent education and in recruiting parents and other volunteers who 
may contribute to the implementation of the plan . 
(d) Encouraging community involvement in the development and review of the local 
plan . 
( e) Supporting activities on behalf of individuals with exceptional needs. 
(f) Assisting in parent awareness of the importance of regular school attendance. 
(Amended by Stats. 2007, Ch. 56, Sec. 31. Effective January 1, 2008.) 
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OAKLAND UNIFIED SCHOOL DISTRICT 
Board Policy 

BP 5144 
Students 

Discipline 

TI1e Governing Board de.sires to prepare students to be caring, competent, critical thinkera and 
ful!y-infonncd, engaged, contributing members of society who are ready to succeed in college 
and career. The Board expects each school to create a safe and positive school environment in 
which all st11dt>nts feel accepted, Sllpponcd, and respected. The Board desires that its 
disciplinary policies furrher its mission of serving the whole child, c!iminate inequality io 11,c use 
of punitive consequences, and provide each child with excellent teachers who are equipped to 
promote academic .ond behavioral learning. 

The Board desires the 11sc of a positive approach to ,1udcnt behavior and the u.,c of prcve11ta1i ve 
and restorative practices to minimize the need for discipline and maximize instructional time for 
every student. The Board recognizes the importance of developing the social and cmotio11al 
health of all youth and adults in our organization. 

Th.: Board desires the adoption of the Response to Interwntion (RT!) fiamework wherein 
schools provide a tiered system of academic and behavioral suppor1.s to enable all students to 
equitably access rhe core cuniculum. Each school is responsible fo1 adopting strategies, 
programs, and intervcrllions within an RT! framework to facilitate a consistenr approach for 
positive, pro-social behavior management in order to reduce student loss of instructional time 
dt1e to disciplinary sanctions. 

The Board recognizes rhat an opportunity gap for significant po1tions of its student popul.1tio11 
exists, namely amongst AfricHn American, I .atino, and English L.onguage Leamer students and 
students with disabilities. The Board desires to iden1ify and address the causes of 
disproportionate trea1mem in discipline to reduce and eliminate the racial disparities in the use of 
p1.mitive school discipline, and any other disparities that may exisc for other under-served 
populations. Schools shall enforce disciplinary mies fairly, con~isten!ly, and without 
discrimination. 

The Bo,trd recognizes the illlp01tance of using ~chool and classroom nianagemenr strategies rhat 
keep studcms in school and w the classroom. Mis.sing too much school for any reason ha~ a 
di.reel impact on academic achievement --both short-term and long-term. Removal of students 
from the classroom environment for misbehavior should be avoided. 

The Board does 1101 support a ;:e:o tolerance approach ro <facipline excepr where mandated by 
law. School~ may not adopt zero tolerance policies or practices that conflic: with District 
discipline policies. 



Except where suspension for a tirst offense is pc1mitled by Education Code 48900.S, as further 
dcscrihcd iu AR 5144.l, an administrator or administrator's de&igncc may only impose in-school 
and our-of-school suspension when other means of correction fail to bring about proper conduc1 
or the &tude:u's presence causes a d~nger to persons. (Educatio11 Code 48900.5) The other 
means of correction that have been aUClllJJted must be documented and evaluated for 
effectiveness prior to referring the student for a di~ciplinary ~anction that 1esults in the student's 

removal from an assigned clas~room or the school site. 

Other means of correction include, but arc not limited to, conferences with stlident~ ancl their 
parencs/guardians; use of student .~rudy teams 01 other intervention-related teams; enrollment in a 
program teaching social/emotional behavior or anger management; participation in a restorative 
justice program or rcstoral i vc circle&; and positive behavior ,1:ppml approaches. (1:-:dccation 

Code 48900.5) 

The Superintendent or dc~ignce shall provide professional development as 11ecessary to assist 
staff i.n ilcvcloping consistent classroom management skills, implementing effoctive disciplinary 
techniques, eliminating unconscious bias, and establishing coopern1ive relatio1:ships with 

parents! guardians. 

With the participation of community stakehoh.lc1 s, each school may develop rlisciplinary rules 10 

meet the school's particular needs as described in AR ~144. The rules shall be consistent with 
law, Board pt•licy, dis1rict regulations, and school-level discipline data. 

The Snperi111c11denl or de~igi,ee shall proVilic prnfossio11al tlcvelopmcnt where appropriate to 
assist slaff in dcvc loping classrOOJll management sk ilts and implementing cffec,i ve discii1J inary 

techniques. 

To CI1&urc th at discipline is appropriate and equitable. schools and the District sbal I colkCl and 
review discipline data that is disaggregated by ~chool, race, gender, stams as an English 
Language J ,eam<:r, ,gtatu~ as a sLudeJJt with a disability, and type of infraction on a monthly basi~. 
The District will perform a ccntralizccl review of school-level and District-wide discipline data rn 
measure progress toward the goal of eliminating disproportionate rates of suspension and referral 
for African-American students, and dcte1minc whether the site strategics require adjusnnenl 10 
mcc! the goal. Site administrators, OJJ a quarterly basis, ~hall meet with the site's teaching staff to 
review the school site'~ discipline data and cli&cuss su-ategics for leaching, encouraging and 
reinforcing positive student behavior that do nol require engagement with the discipline system 

anti loss of instructional time. 

CnrporaJ l'uni&hment 

CorpoJai pm1ishmea1t shall not be us~d as a rliscipliua1y me,a$ure against any st1.1dent. CorporaJ 
p1mi~hmcnr inci11des the willful infliction o( ur willfully ca;.1~ir.g the infliction of, physical pain 

on a student. (Education Cocle 49001) 

For purpose~ of this policy, corµoral punishn1en1 docs not induce an employee's use of force that 
;s re,,sonabk and necessary to protect t}1e employee. st\ldent!', ;;rnff 01 oilier 11ersons or to pr~vcnt 
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damage to property or to obtain posscs~ion of weapons or other dangerous objects within the 
control of rhe srudent. (Education Code 49001) 

Effective July l, 2014 

(cf 0450 - Comprehensive Satdy Plan) 
(ct: 3515 • Campus Security) 
(cf 3515.3 - District Police/Security Department) 
(cf 3515.'1 • Recovery for Property Loss or Damage) 
(cf. 4158i4258/435R - Employee Security) 
(ct: 5 l 36. Gangs) 
(cf 5144.1 - Suspension and .expulsion/Due Process) 
{cf. 5144.2 . Suspension and Expulsion/Oue Process (Students with Dis~hilities)) 
(cf 6.164.5 - Student Success Teams) 
(cf. 6159.4 • Behavioral lntcrventiom foJ Special Educatioo Students) 
(cf 6182 • Opportunity School/Class/Program) 
(cf. 6184 - Continuation Education) 
(cf. 6185 - Commuuiry Day School) 
(cf. 04l0 - Nondiscrimination ill District Programs and Activities) 
( ct: 5 J 45. 3 • Nondiscrimi.nafion/Har3$smcnf) 
(cf 4131 · StaffDevelopmenr) 
(cf. 4231 - Staff Devdopment) 
(cf. 4.r\J - St.affDcvelopment) 

Legal Reference: 
CIVIL CODK 
1714.1 Parental liability for child's misconduct 
l-.DUCATIO;,.J CODE 
35146 Closed sessions 
35291 Ruks 
])291. 5-3529 J .7 Sr.bool-adopred discipline rules 
35294-35294.9 School safety plaus 
3 7223 Weekend classes 
44807. 5 Restriction from rc,;ess 
48630-48644 5 Opportu1Jity schools 
48900-48926 Suspcn~ion am) expulsioo 
48980-48985 Notification of parents or guardians 
49000-4900 l Prohibition of corporal pu11ishmeri1 
49330-4933.5 lnjurious objects 
CODE 01-· REGULATIOl'.S, TITLE 5 
307 Parti<;ipation in school ~ctivilic:s until departure of bus 
JS 3 Deten1ion after school 

Management Resources: 
CSBA l'LBLICATJOKS 

Protecting Our Schools: Governing Board Stra1egies to Combat School Violence, 1999 
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CDI' PROGRA\! i\P\'ISORIES 
1010.8') Physical Exercise a5 Corporal Punishment, CU. K9.'9-3 
J 223 .88 Corporal ?imishmcnt, CIL: 88i!)-5 

WEB SITES 
CDE: bttp:i.'www.cde.ca.gov 
(;SJ)OE: http:'!www.ed.gov 

7/14/04; 4i23il4 
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OAKLAND UNIFIED SCHOOL DISTRICT Board Policy 
Students 

BP 5144.1 Suspension and Expulsion / Due Process 

The Governing Board has established policies and standards of behavior in order to 
µromole learning and protect the safety and well-being of all students. In response to 
serious or repeated violations of established policies and standards, it may be 
necessary to suspend or expel a student from regular classroom instruction. 

( cf. 5144 - Discipline) 

The Board does not support a zero tolerance approach to discipline. The Board 
recognizes the importance of providing school-wide positive supports, using discipline 
strategies that keep students in school and in the classroom, and supporting students 
in learning to behave appropriately and solve conflicts peacefully. 

Before subjecting a student to disciplinary sanctions that result in a loss of instructional 
time, the Superintendent or designee shall, to the extent allowed by law, first use 
a!temative strategies as described in AR 5144 - Discipline. Except where suspension 
for a first offense is permitted by 48900 5, as further described in AR 5144. 1, in-school 
and out-of-school suspension shall be imposed only when other means of correction 
fail to bring about proper conduct or the student's presence causes a danger to 
persons. (Education Code 48900.5) Expulsion is an action taken by the Board only for 
severe breaches of discipline by a student. 

(cf. 1020 - Youth Services) (cf. 5138- Conflict Resolution/Peer Mediation} (cf. 5144 -
Discipline) (cf. 6142.4 - Service Learning/Community Service Classes) (cf. 6164.2 -
Guidance/Counseling Services) (cf 6164.5 - Student Success Teams) 

The teacher of any class from which a student is suspended pursuant to Section 
48910 shall require the student to complete any assignments and tests missed during 
the suspension. The school will monitor and address the educational needs of the 
student that arise due to the loss of instructional time. (Education Code 48913). 

Suspension and expulsion may not be imposed for truancy, tardiness, or absence. 
Alternatives to suspension or expulsion shall be used with siudents who are truant. 
tardy. or otherwise absent from assigned school activities. 

BP 5144.1 Ssspension anci Expulsion/ Due Process 1 



(cf. 5113 - Abser:ces and Excuses) (cf. 5113.1 - Chronic Absence and T;uancy) 

Effective January 1, 2015, as provided in California Education Code section 48900(k}, 
no student enrolled in grades T-Kindergarten through third grade may be suspended 
for disrupting school activities or willfully defying the authority of school personnel 
('"disruption and willful defiance") and no student enrolled in grades TK through twelve 

{TK-12} shall be expef!ed for the same. 

Effective July 1, 2016, no student enrolled in grades T-Kindergarten through twelve 
(TK-12) grades may be suspended or expe:led for disrupting schooi activities or 
willfully defying the authority of school personnel. The Board wili review data 
regarding suspensions for defiance in Grades 4 through :2 in />.ugus! 2015 and 
January 2016. If based on review of the data, i1 appears further steps should be 
undertaken io meei the goal of eliminating suspensions for disruption and willfui 
defiance by July 1, 2016. the Board will direct ihe Superintendent to imp:ement such 
additional measures lo achieve the goal of no suspensions !or disruption and willful 

defiance by July 1, 2016 

The grounds for suspensior. and expulsion and the procedures for considering, 
recommending, and/or imp;ementing sc1spension and expu:sion shall be specified by 
administrative regu:ation and must be consistent with the requirements set forth here. 

Effective January 1, 2015. the District may noi involuntarily transfer a student in grades 
TK- 3rd grade to anottier school based on a finding of disruption of school activities or 

willful defiance of the authority of school personnel (California Education Code section 

48900(k)). 

Effective July 1, 2016, the District may not involuntarily transfer a studenl lo another 
schoo! based on a finding of disruption of school activi1:es or wi!lful defiance of the 

authority of sctioo: personnel (California Education Code section 489CO(k)}. 

involuntary transfers may only occur following a recommendation for expu:s:on and 
after a hearing before the District's Disciplinary Hearing Panel (DHP) consistent with 
the requirements ir. Education Code section 48918 and the notice and hearing 
procedures fer expulsions. DHP shall recognize the use of a positive approach to 
student behavior and maximize instructional time for every student. An involuntary 
transfer to a continuation school must be made pursuan: 10 Education Code section 

48432.5. 

Dis1rict staff shall enforce the ruies conceming suspension and expulsion of students 
fairly, consistently, ar>d in accordance with the district's nondiscrirnination po,icies. 

(cf. 0410 .. Ncndiscrimina1ion in District Programs and Activities) 

Ou" Process 



The Board shall provide for the fair and equitable treatment of students facing 
suspension and expulsion by affording them their due process rights under the law. 
The Superintendent or 

BP 5144. 1 Suspension and Expulsion i Due Process 2 



designee shall cornpiy with procedures for notices. hearings, ana appeals as specified 
in taw and administrative regulation. (Education Code 48911, 48915, 48915.5) 

{cf. 5119 - Students Expelled from Other Districts) (cf. 5144.2 - Suspension and 

Expulsion/Due Process (Students with Disabilities)) 

Expansion of Restorative Justice, the Manhood Development Program, PBIS and 

other restorative and youth development approaches 

The Board recognizes that the Districi has made progress toward creating a positive 
schoo! culture through various means, incluaing through the use of Restorative Justice 

{RJ), Positive Behavioral lnlerventions and Supports, and the Manhood Development 
Program. The Board believes that the continued expansion of such programs is 
centra! to the creation of safe, healthy and supportive schooi environments for all 
students in the District. The Board supporis and will prioritize funding for RJ, Manhood 
Developmer:t Prcgram and PBIS programs and coordinators at school sites and 
professional development. coaching and support for teachers and administrators to 

successfully implement these programs. 

Supervised Suspension Classroom 

Supervised suspension shall be imposed only wher. other means of correctior. have 

failed lo bring about proper conduct. (Education Code 48900 5) 

The Board recognizes that students who are suspended from school often have no 
supervision or guidance during the school hours when they are off campus and may 
fall benind in the coursework. The Board believes that, in many cases, it would be 
better to manage the student's behavior by keeping the student at school and 
providing t,im/r.er with supervtsion that is separated from the regular classroom 

To ensure the proper supervision and ongoing learning of students who are 
suspencied for any of the reasons enumerated in Education Code 48900 and 48900.2, 
but who pose no imminent danger o~ threat to anyone al school and for whom 
expulsion proceedings have not been initiated, the Superintendent 01 desigr.ee shail 
establish a supervised suspension classroom program which meets the requirements 

of law. 

Decision Not to Enforce Expulsion Order 

On a case-by-case basis, the enforcame<1t of an expulsion order may be suspended 
by the Board pursuant to the requirements of law and administrative regulation. 

(Education Code 48917} 

Expungement of Student Disciplinary Records 

As provided in Board Policy 5144 3, effective January 16, 2014, a student, parent, 



guardian. appointed advocate on behalf of the student, or Superintendent on behalf of 
a student, may apply for expungement of student disciplines record which meet the 

criteria set forth in BP 5144.3. 
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Monitoring the Use of Suspension and Expulsion 

By July 1, 2015, the Superintendent shali promulgate Admfnistrative Regulations that 

establish the procedures for regular, accurate, and public data reporting on 
disciplinary measures and interventions The procedures wiil include at least a 

requirement that the District make available on the District's public website twice 

annuaily. within 60 days after the completion of each semester, data on school 

discipline, behavioral interventions, and student outcomes. 

The data will include at least the following: 

1. The aggregate number and rates of office referrals, teacher suspensions, 

supervised in-school ar.d out-of·sct1ool suspensions, involuntary transfers, expulsion 

referrals, expulsicns, on-campus citations, and school-based arrests (from bolh OPD 
and OSPD), and fou~-year graduation and drop--out rates, disaggregated by all 

subgroups, including race. gender, ethnicity. English Language Learner status, 

socio-economic status, foster youth, homeless youth. and disability and by offense for 

!he district and by school-site. 

2. The number of ;nstructional days and ADA fonding lost to suspensior.s, transfers, 

and expulsions disaggregated by the aforementicned subgroups. 

3. The school sites to which students were transferred after the Disciplinary Review 

Hearing procedure or through any involuntary transfer process, whelher they enrolled 

subsequently. and the outcomes for Sl!Ch students, including, but net limited to, 

graduation and drop-out rates. 4. Ir. reporting such data, the privacy of individual 

students and teachers shall be protected. Data will not be disaggregated in any 
manner that could reveal s1udent identity to the public or :o knowledgeable members 

of ihe school community. The data shall be reported for the district as a whole and for 

each school-site. 5. The procedures shall also include ;equirements that appropriate 

district and school officials regularly review ihis data and take action to address 

disparities or disproportionate use of punitive discipline measures for particular 

subgroups. 

Convene Safe And Strong Schools Sub-Committee 

The Superintendent shall convene a Safe and Strong Schools sub-committee as part 

of the Pathway to Excellence Strategic Plan Qua!ity Comm:;nity Sct1ools Committee 

that will inciude parents, students, representatives from community organizalior:s, 

teachers, administrators and partner organizatior.s. The sub-committee wiil meet at 

least twice a year, one meeting to occur ir. January lo review the annual report to OCR 

that is submitted in the fal! of the prier year and review the District's progress in 

successful implementation of RJ. PBIS and Manhood Development programs and the 

l hree Year Plan ('Transforming School Culture" Three Year Plan OCR Compliance 



Review No. 09125001 ); and one meeting in October to review 1) 1he 
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discipiine data from the prior school year, 2) the District's progress in successfui 

implementation of RJ, PSIS and Manhood Developmen1 programs and the Three Year 

Plan ("Transforming School Culture" Three Year Plan. OCR Compliance Review No. 

09125001 ). and 3) through June 30, 2016, data regarding suspensions for defiance in 

Grades 4 through 12. In reviewir.g the suspension for defiance data, the 
sub-committee shall consider whether 1o recommend that ihe Superintender:t 

undertake additional measures if it appears the Distr1ct is not on target for the 

successful elimination of willful defiance as a basis for suspension or expuision for all 

grade ievels TK-12 effective July 1, 2016. 

Annual Community Forum 

The Superintendent wii! convene a commur.ity forum in the Spring of 2016 and 2017 

to update the community on transforming schocl climate and disparities in school 

disc.ipline, including but not limiteci lo the implementation of !he VRP and the Three 

Year Plan and to esiablish a dialogue with the community about the types of 

r.on-policing resources and in1erventions needed to keep schools strong ano safe and 

students ou! cf the juvenile justice system. The Superintendent will report ihe resui1s cf 
the Community Forum lo the Board during the Superintendent's report as a part of a 
regularly scheduled Board meeting. The need to continue an annual forum wil! be 

considered as part of the dislricls exit plan from lhe VRP with the OCR ir: 2017. 

Complaint Process 

The Superiniendcnt shail develop a cornpiaint form to allow members of the school 

community and public to raise concerns if restorative justice or another restorative 

approach is not available al a school site as an alternative 10 suspension. The 
comolain1 form will be availabie on 1he District's website. the District Discipline Oflice 

and the District Ornbudspersor.'s Office. The Crnbudsperson shall investigate such 
complaints and within 90 days of compiaint submiss;on develop a plan with the schooi 

:;:1e for addressing the complain! and provide a written response io the complaining 

party. 

(cf. 9320 - Meetings and Notices) 

Legal Reference EDUCATiON CODE 212.5 Sexual harassment 233 Hate violence 

1981 Enrollment of students in community school 17292.5 Program for expelled 

students 32261 !nteragency School Safely Demonstration Act of 1985 35145 Open 
board meetings 35146 Closed sessions (regarding suspensions) 35291 Rules (for 

government and discipline of schools) 35291.5 Rules and procedures on school 

discipline 
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48645.5 Readmission; contact with juvenile justice system 48660-48667 Community 

day schools 48853.5 Foster youth 48900-48927 Suspension and expulsion 48950 

Speech and ottier communication 48980 Parental notifications 49073-49079 Privacy 
of student records CIVIL CODE 47 Privileged communication 48.8 Defamation liability 
CODE OF CIVIL PROCEDURE 1985-1997 Subpoenas; means of production 

GOVERNMENT CODE 11455.20 Contempt 54950-54963 Ralph M. Brown Act 

HEAL TH AND SAFETY CODE 11014.5 Drug paraphernalia 11053-11058 Standards 

and schedules LABOR CODE 230.7 Discharge or discrimination against employee for 
laking time off to appear in school on behalf of a child PENAL CODE 31 Principal of a 

crime, defined 240 Assault defined 241.2 Assault fines 242 Battery defined 243.2 
Battery on school property 243.4 Sexual battery 245 Assault with deadly weapon 

245.6 Hazing 261 Rape defined 266c Unlawful sexual intercourse 286 Sodomy 

defined 288 Lewd or lascivious acts with child under age 14 288a Oral copulation 289 

Penetration of genital or anal openings 417.27 Laser pointers 422.55 Hate crime 

defined 422.6 Interference with exercise of civil rights 422.7 Aggravating factors for 

punishment 422.75 Enhanced penalties for hate crimes 626.2 Entry upon campus 

after written notice of suspension or dismissal wittiout permission 626.9 Gun-Free 

School Zone Act of 1995 626.10 Dirks, daggers, knives, razors, or stun guns 868.5 
Supporting person; attendance during testimony of witness WELFARE AND 
INSTITUTIONS CODE 
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729.6 Counseling UNITED STATES CODE, TITLE 18 921 Definitions, firearm UNITED 
STATES CODE, TITLE 20 1415(K) Placement in alternative educational setting 7151 
Gun-free schools COURT DECiSIONS T.H. v. San Diego Unified School District (2004) 
122 Cal. App. 4th 1267 Woodbury v. Dempsey (2003) 108 CaL App. 4th 421 Board of 

Education of Sacramento City Unified School District v. Sacramento County Board of 
Education and Kenneth H. (2001) 85 Cal.App.4th 1321 Garcia v. Los Ar.geies Board of 
Education (1991) 123 CaL App. 3d 807 Fremont Union High School District v. Santa 
Clara County Board (1991) 235 Cal. App. 3d 1182 John A. v. San Bernardino School 

District (1982) 33 Cal. 3d 301 ATTORNEY GENERAL OPINIONS 84 Ops.Cal.Atty.Gen. 
146 (2001) 80 Ops.Cal.Any.Gen. 91 (1997} 80 Ops.Cal.Ally.Gen. 85 (1997) 

Management Resources: CSBA PUBLICATIONS Safe Schools: Slrategies fer 
Governir.g Boards to Ensure Student Success, 2011 U.S. DEPARTMENT OF 
EDUCATION PUBLICATIONS Office for Civil Rights' (OCR) April 2011 Dear Colleague 

Letter: Sexuai Violence Civil Rights Data Collection Summary, March 2012 WEB 
SITES CSBA: http://www.csba.org California Allorney General's Office: 
http://www.oag.ca gov California Department of Education: http://www.ccJe.ca.gov U.S. 

Department of Edc1cation, Office for Civil Rights: 
http//www.ed.gov/about/offices/list/ocr/docs/crdc-2012-data-summary.pdf U.S. 

Department of Education, Office of Safe and Drug-Free Schools: 

httpl/www.ed.gov/aoout/offices/list/osdfs 

7/14/04; 4/23/14A; 4/1/15A; 5/13/15A 
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OAKLAND UNIFIED SCHOOL DISTRICT 
Administrative Regulation 

AR 5144 
Students 

Discipline 

The Di~tricl a.o.d staff are commilled 10 establishing po~itiw leaming l.11vironmcnts that cru.,m: 
that all students have access to a quality education. The District recognizes that a key aspect of 
maintain ing a healthy and safe en1:ironment is estabfohing order and maintaining discipline in 
our schools. This goal cm, only be achieved through the cooperative efforts of our school 
pcrsonm), students, parents, guardians, and unr community. 

The District believes that developing strong relationships with families is the first step in 
cstal>lishing ~afo and healthy schools . The l}js1rict and staff desire ro work ~>llaborativcly wilh 
families 10 establish positive relationship~ that ~id in the development and achievement of al I 
studcncs. School staff members ure encouraged to contact parent~ early in the school year to 
proactively establish positive school-home communication and throughout t'1e school year to 
share student succe.~scs and challenges, and develop plans to help ,rodents have ac¢e~s lo a 
quality education. 

The District is committed to eliminating disparity in school discipline with respect to its under­
served populations by ,:educing the number of referrals, suspensions, and expulsions. TI1e s1a ff 
will engage in restorative practices that enhance school culture and improve discipline systems to 
address equity. 

Site-Le\'el Rules 

In developing site-Jcvel disciplinaiy rules, the school shall solicit tile par1icipatiun, ,-iews, and 
arlvice of one representative selected by each of the following groups: (Education Code 
35291.5) 

l . Parents/guardian., 
2. TcHcbcrs 
3. School administrators 
1. l'or j unior higli and high school~, stude1its enrolled in the school 

The iules shall bt: consistent with law. Governing Bt,2rd policy, and district regulations. 111e 
development of the rnles shall h e informed by school-level discipline data as described in BP 
5144. 

The school shaH also solicit pa11icipants' views on whether site-Jcvel and District-level di~cipl ine 
rules are being equi:ably and fairly applied. The confidentiality of student records shall be 
maintain~d at all times. 



Alternative Means of Correction 

Each school is responsible for incorporating a Rcspon,c to lnterve!lticm (RTI) framework into its 
Community Schools Strategic Site Plan (CSSSP) lo reduce referrals and suspensions through 
pro-active intervention, posi live behavioral support, restorative practices, am! other non-punitive 
approaches to di,cipline. RT! is a p.-evention system focused on maximi:.:ing student 
a.chievcment, reducing behavior problems, and avoiding loss of instructiona: time through the 

use of tiered i:1tervcotions. 

Referral of students rrom the classroom environment for mishehavior should be avoided. The 
J)iSlTict expects thut altem::tives 10 suspension ar.d progressive discipline approaches shall be 
utili7.e<l prior lo referring a student out of the classroom. The District expects that alternatives 
aligned with the ~choo I's RT! framework and District policies will he undertaken witl1i ri the 
classroom except where suspension for a first offense is pennitlcd by Ed,ication Code 48900.S, 
a~ fiuther dcsc1ibcd in AR 5144. I, or \\'here it can be documented tha( the behavior violation 
imposes a ckar danger to persons. Classroom-based strategies include, b11t are not limited to: 

l. P.xplicit re-:cac.hing of behavioral expectations: 
2. Separaling students; 
3. ·writing an apology letter; 
4. Assignment of addilional tasks; 
5. Phone call to parent; 
6. Keeping students after class; 
7. Rcstorati \iC conference with student( s} or class; 
8. Creation of a po~iLivc behavior contract; 
9. Conference with student; 
I 0. Conference with parent and tl1e st~dent. 

Parents ~hould be notified if there is all escalating pallcrn of misbehavior that couid lead co 
clas~roo111 or scl1ool removal Students who exhibit a pattern of 1J1isbchavior ~hould he provided 
more intensive ,11ppor1 :md interventions. Appropriate school-base<! sm1tcgies include, but an~ 

not limited to: 

1. A conference b~twe~'ll school ~taff and the student and h.isihe.t pareJ1ts/guardians. 
2. Rcfenal to a school counsdot or othe.:· ,school suppo1t service personnel for case 

manage1nenl and c,mnseling. 
:l. Rcfenal for drug or alcohol counseling. 
4. Convening of a S1l1deJ1t Study Team (SST). Coonliuatjon of Services Team (COST), or 

other intervention-related team to assess the bchavinr and drvclop and implement an 
individual plan to addres~ the behavior in paitnersh ip with the s(udent and his/her 

puents/ guardi,ms. 
5. When applicable, refe1Tal for a comprehensive psychosocial or psychot~<l ucational 

assessment, i:ic!nding fo.- purposes o:· creating M individuali:i:cd cduca1io11 pmgrmr: or a 

Section 504 pl an. 
6 Enrollment in a program for teaching ~ocialiemotionai behavior or anger n:a1iagemc1:t. 
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7. Participation in a restorative justice program or conven;ation/circ!c. 
8. A positive behavior support approach with tiered int=entions that occur during !he 

school day on campus. 

9. A ftcr~,chool program; that address specific behavioral issues or expose students ro 
positive activities and behaviors, including, hut not limited lo, 01ose operated m 
collaboration with local parent and community groups. 

J 0. Detention after school hours as provided in the section below entitled "Detention After 
School.'' 

I J. Community service as pmvjtled in the section below entitled "Community Service." 
12. In accordance with Board policy am) administrative regulation, restriction 01 

disqualification from participation in extracurricular activities. 

Recess Rcstnction 

A teacher may restrict a student's recess time only when he/she believes that this action is the 
most effective way to hring ahout improvecl behavior. 'When recess restriction may involve the 
withholcling of physical activity from a student, the teacher shall try other interventions heforc 
imposing the rc,triction. Rcvess rc~trietion shall he S\l~iect to the following condition,;: 

I. The student shall he given adequate time lo use the restroom and get a clrink or eat lunch, 
as appropriate. 

2. The student shall remain under the supervision of an appropriate employee during the 
period of restriction. 

3. Teachers shall inform the principal of ?.ny recess restrictions they impose. 

(cf. 5030 - Student Wellness) 
(cf. 6)42.7 - Physical Education and Activity) 

Detention After ScJiool 

Students may be detained for disciplinary reasons up to one hour after the close of the 1naximum 
school day. (5 CCH 353) 

If a student will miss his/b.cr school bus on account of being detained after school, or if the 
student is not lranspor1ed by school bus, the principal or designee shall notify parents/guardians 
of the detention al least one day in advance so that altcmativc tnmsportation arrangements may 
he made. The student shall not be dct~ined unless the piincipal or designee notifies the 
parent/guardian. 

In case~ where the school bus de,11arts more thaiJ one hour afl.cr the end of the school day, 
s1<,deots may l>e detained until the hus departs. (5 CCR 307, 153) 

Students shall remain under the supervisio!l of a certificated employee during the period of 
detention. 

3 



StudcJJts may be offered the choice of serving their detention on Saturday rather than aflt.T 

school. 

(c£ 6176 · Weckend!Sat,1rday Classes) 

Community Service 

As pa11 of or instead of disciplinary action, the Hoard, Superintendent, principal, or principal' s 
de,ignec may, al his!ber discretion, require a student to pcrfonn community service during 
nonsehool hours on school grounds, or, with wriuen permission of the student's parent! guar<lian, 
off school grounds. Such .service may inclu:le, but is not Ii mi led to, community or school 
outdoor bcautificmion, campus bettenncnt, and teacher, pt<er, o:· youth assistance programs. 

(J:-.duc.ati011 Code 48900.6) 

This community service option i, not z.vaifoblc for a sh1deJ1t who has been suspended, pending 
expulsion, pursuant to Hducatfon Code 48915. However. if tlle recomme11ded expulsion is not 
impicmenlcd or the expulsion itself is suspc11ded, chen a student may be required to pcrfo:m 
community ser,ice for the reslllting suspemion. (Lducation Code 48900.!i) 

.Referrals 

I11c Board desire., the adoption of rhe R Tl frameworl< to facilitate a consistent approach for 
1,ositivc, pro-social behavior management (BP 5144). TI1c J)istric! expects teachers to allcmpt 
RT! interventions prior lo making a referral out of the classroom except where suspcnsi(lJl for a 
first offon~e is pcrmittec or mandated by Jaw as desc1ibcd in AR 5144.l pp. 8-9. 

When a referral 01.11 of the classroom is ma<lc, site admi11i;trator or dcsignee must ensure thac site 

siaff completed che following: 
!. Tead1cr completed 11nivt:1sal .-eft:-Tial form (starting in the 2014-20!5 school year); 
2. Site administrator or designcc reviewed uni versa! refe1Tal form and, if warranted, 

assigned appropriate consequence~; 
:!. Site administrator or teacher CO!Jtactcd 1hc studem's parentsiguardians and notified them 

of any consequences; 
4. Site administrator or dcsignee inve.stig-ated the reasons fort he srnrlent' s comiuet; 
5. Site administrator or dcsignee recorded the clas~room intervemions a1Jd reforrai in the 

Di&trict's database. (Education Codt> 48900.5) 

!\otkc to Parcr.ts/Gna.rdians and Student. 

At the beginning of the ~choul year, the Superintendent or desi_b'llCC shall notify 
parents,guardians in the Paren1 Gu!de abo11t the availabili1y of disuict rules relateo tu discipline. 
(Education Code 35291, 48980) 

( d, 5 J 4 5. 6 - Parental ;( ociti cations) 
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The Superintenncnt 01 designee shall also provide wriHen notice of the n!llls related to discipline 
to trans fer student, at the time of rhcir enro llment in ,he district 

Effecti ve July l, 20 14 
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OAKLAND UNIFIED SCHOOL DISTRICT 
Administrative Regulation 
Students 

AR 5144.1 

SuspeMion and E:fpulsion Proces., 

Notice of Regulations 

Al the begioning of each school year, tflc Dislrict shall l,'1lsurc that all students and 
parents/guardians are no tifi ed in writing of the availability of all rules related to discipline, 
inclucling suspension an~ expulsion. (Education Code 35291, '18900. f , 4R')80) 

(cf 5 144 - Discipline) 
(d. 5145.6 - Parental Noti fications) 

l)cfiuitinns 

Suspension from school meaus removal of a studelll from ongoing instmction for adjustment 
purposes. 

The teacher of any c.lass from which a student is suspended pursuant to Sect ion 48910 shall 
require the student to complete any assignments and lcsts 1nis.~ed during the suspension. The 
school will monitor and address the educational needs of the student that arise due to the loss of 
in.structional time. (Education Code 48913). However, suspension docs nor mean any of the 
following (Education Code 4 8925) 

J.. Reassigoment ro another education program or claM al the :same ~cbool wht,7e the snidenl. 
v.ill receive ,ontinuing in.~truction for the length of <lay prescribed by the Govcming Board for 
students of the same grade lt:vel. 

2. Referral to a certificated employ~e clcsiJ!Tlated by the principal to advise ~t11dents. 

3. Removal from the class, b\ll without reassignment lo anoth ..... r class or program, fur the 
remainder oft.he class period without sending the student to the princ'pal or designee as provided 
in P.ducation Code 48') I 0. Rem oval from a particular class shall not occur more tha n once every 
fiv~ sclJ.ool da,•s. 
Referral means removal from classroom instruction for discipl inc reasons. 

Expulsion means r~noval of a sntde.nt :frorr. the immediate supervi~ion and contro l, or the 
gencrnl ~upcrvision, of school personnel. (l'.ducation Cock 48925) 

Day Olt;;11lS a ca lendar day wJ.lcS-' ot/1CTWise SJlecifically provided. (Education Code 48925) 

School day means a day upon which :he schools of the distric1 arc in session or weekdays d111ing 
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Lhc summer recess. (Education Code 48925) 

Studen: include~ a ~\\idem's parcm!guardian or legal counsel. (Education Code 48925) 

Principal's designec means one or more admini~tra1ors or, if there is no( a second adminisu·ator at 
one school site, a certificated person specifically desig11a1ed hy the princip,tl, in writing, lO assist 
with discipl h1ary procedures. On I y one snch person may be designated al any lime as the 
principal's primary designee and only one .such perso11 may he dcsig11ated as sccoJldary designcc 
for the school yc,ar. The names of s1;ch persons shall be on file in the principaJ's office. 

(Education Code 48911) 

School property, for the purposes described in Educati011 Code 48900, i!lcludes, bul is not 
limited to, electronic files and databases. (Ed11cation Code 48900(u)) 

The District database is the Ae1ies Snidenl Infonnarion System. 

Restorative Justice (RJ) is a process where al I stakeholders affected by an ill justice have an 
opportu11ity lo discu~., how they have been alfocted by the injustice and to decide what should be 

done to repair theo harm. 

Positi vc Behavioral Interventions and Suppolis (PDJS) is a framework for providing a range of 
sysr.c.mic and individualized sirategies for achieving importa11t acatkrnic and behavioral 

outc<Jmcs wbik preventing prohlem behaviors. 

Social and emolio11al learning (SEL) i~ a process through which children and adults develop the 
fundamental skills for life effectiveness. The five SEI. competencies arc: self-aw;,rcncss, self. 
management, social awarene~s, relationship skills, and responsible decision-making. 

Response 10 .IJJtervtm1iou ( RT!) is a prevention system focused on maximizing sludcnr 
achievement, reducing behavior problcn1s. and avoiding loss of instmctional lime through the 

use of riercd interventions. 

Grounds for Suspension and l':xpulsion 

The following is a list of grounds for which .,u.~pension and expulsion may be pennitted or shall 
he imposed subjccr to the restrictions and n:q1,ircments herein: 

( c.f. 5144. 2 - Suspension and ExpulsioniDul'. Proce5s (Studci,t~ with r>i sahi Ii ties)) 

1. Ca.11~l·d, attempwd 10 cause, or threatened to .:ause physic.al injnry to another per~on or 
willfully used force or violem:c UJJOn a11other pcrso.o, except in self-defense (Educ,ttion Code 

48900(a)) 

A student who aids or abet~ the inthctioll o:· attemplct1 infliction of physic~) injury 011 another 
persor., as defined in Penal Code 31, JJ1ay be suspended, b·Jt no! expelled. However, such a 
sn1de11t may be su~pcnned c,r expel led pur.,uant to I'rl•.1caLio11 Coce 48900( a) w!ien he!~hc bas 
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been adjudged by a juvenile court to ha ve commiUed, as an aider or abcttor, a crime of physical 
violem,e in which the victim suffered great or serious bodily injury. (Education Code 48900(t)) 

2. Possessed, sold, or otherw ise furr.ished any tirea.t-ai, knife, explo~ivc, or other dangi:rous 
object, unless, in the case of possession of any ohject of this type, the smden1 had obtained 
writtcr1 permission to possess the item from a cenifictttecl school employee, with the principal or 
designee's concurrence (Education Code 48900{b)) 

(ct: 51 J l • Conduct) 
( cf. 5 131. 7 - Weapon~ and Dangerous Instruments) 

3. Unlawfully possessed, used, sold, othe1"\l>-ise furnished, or wa~ under the iJIIluence of any 
controll ed suhstance as defined in Health and Safety Code 1lOS3-1 1058, alcoholic beverage, or 
intoxicunt ohny kind (Education Code ~8900(c)) 

(cf. 5131.6 - Alcohol a::id Other Drugs) 

4. Unlawfully offererl, aiTanged, or negotiated to sell any coritrolled suhsta11cc as defined in 
Heal1l1 und Safety Code I 1053-1 )058, alcobolic beverage, or intoxicant of any kind, and then 
sold, delivered, or otherwise furnished to any person another liquid, substance, or material and 
rcprescnlerl same as such controlled substance, alcoholic beverage, or inloxicanl (Education 
Code 4R900(d)) 

5. Conunitted or attempted to commit robbery o r extortion (Education Code 4890-0(e}) 

6 . Caused or ~tteinptcd to cause damage to school property or private property (Education 
Code 4 8900(t)) 

7. Stole or attempted to steal school property or piivate property (Educarion Code 
48900(g)) 

8. Possessed or used tobacco or products contaiJJing tobacco or nicotine products, including, 
but not limited to, cigars, cigarettes, miniatuTe cigars, clove cigaretteR, smokeless rohaccn, snuff, 
chew packets, and betel, cx.cepr that this restriction shall 001 prohibit a student from using or 
posscs~ing his/her own prescription products (Education Code 48900(h)) 

(cf. 513 l.62 - T obacco) 

9 . Com milled a11 obsr.cne act o r engaged in habitual profanity or vulgariry (hd ucarion Code 
48900(i)) 

I 0. ur.lawfolly possessed, offered, arranged , or 1JCgot1atcu to sell any drng paraphernalia, as 
dciined i11 H~alth anrl S.,fety Code I 1014.5 (Educa1ion Code 48900U}) 

11. l::ftcctive January J, 20 l 5, as provided in California Education Code section 48900(k), no 
student enrolled in grades T-Kinckrgarren through third grade m ay be ~uap~nrlcd or expelled for 
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dismpting school activities or willfully defying chc authority of school pcrsoimel ('"disrnption 
and willful defiance") and no student in TK-l 2 may be expelled for willful disruption or 

defiance. 

Effective .luly I, 2016, 110 student enrolled in grades T-Kinderganen through twelve (TK-12) 
grades may be suspended or expelled for disrupting scliool activities or willfnlly defying the 
authority of school personnel. The Board will review data regarding suspensions for defiance in 
Grades 4 1hro11gh 12 inA11eust 201S and January 2016. Iihascd on review oft.he data, ii appears 
funhcr steps should be undc1t&ken lo meet lhe goal of diminating suspension~ for defiance by 
July 1, 2016, the Board will direct the Superintemknt to implement such additional measures to 
ad1icvc the goal ofno suspensions for defiance by July:, 2016. 

( cf. 51 31.4 - Student Disnirbances) 

J 2. KnowiDgly received s!OiclJ school property or p1iva1c property (Ed11cation Code 

·18900(1)) 

13. Poss..:ssed an imilation fircarl)l (Educ3tioJ1 Code 489(}()(m}) 

Imitation fin:ann means a replica of a fire,mn that i~ so substantially similar in physical 
properties to an existing firearm as lo lead a reasonable person to conclude that lhc rep I ica is a 
fireamt. (Education Code 48900(111)) 

14. Cornmittcd or attempted to commit a sex.ual as~ault as defined in Penal Code 261, 2(;(ic, 
286,288, 288a, 01· 289, or commit1ed a sr.:xuaJ battery as defined in Penal Code 243.4 (Educacion 

Code 48900(11)) 

1 5. Harassed, threatened, or intimidated ~ scu<!cnt who is a complaining witness or witness in 
a school disciplinary proceeding for the purpose of preveming !hat student from being a witness 
and/or .retaliacing against thM studl-111 for being a witness (f.lducatiou Code 48900(0)) 

16. Cnlawfully offered, arranged to sell, negotiated to ~ell, or ;old the prcscripticm drug 

Soma (Educatio!l Code 4 8900(p)) 

17. Engaged in, or att.empteci to engage in, ha:.:ing (J:-.:ducation Codc48900(q)) 

Hazing means a method of initiation or pre-initiation in1o a sludclll organization or body, 
whether or nor the organization or body i.s ofticially recognized by an educatfo11al institution, 
which is Jj.kely to cau~e serious bodily injury or personal degradation or disgrace resulting in 
physical or mental hann to a fonner, current, or prospective student. Ha:.:ing does not include 
ath lelic events or ~chool-sanctioned events. 

J 8. I'.ngag:cd in an act of bullying (Educalion Code 4891)0(r)) 

Jlullying means any ,cvcre or pervasive physical cir verbal a:t or t,ond11ct, including 
communicatior.s made in writiI:g or by means of an e lee Ironic act. directed toward one or mnre 
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snidents that has oT C3n reasonably be predicted to have the effcc1 of placing a reasonable student 
in fear of ham, to him~elf.'herself or hisihcr property; cause lhe ~tudent Lo experience a 
substantially detrimental effect on hislher physical or mental health; or cause the Btudent to 
experience !:llbstantial interferences with his/her academic performance or ubi lity to participate 
in oT b;:nefi! from the services, activities, OT privileges provided by a school. 

Bullying shall include any act of sexual harassment, hate violence, or harassment, threat, or 
intimidation, as defined in F.ducation Code 48900.2, 48900.3, or 48900.4 (itt;ms #20-22 below). 
that has any of the ef fects described above on a reasonable student. 

Electronic act means the transmission of a communica1ion, including, but nor limited to, a 
m essage, text, sound, image, or post on a social network bllemel web site, by means of au 
elec tronic device, including, but not limited to, a telephone, wireless tclt:phone, or other w ireless 
conununicaliou device, computer, or pager. A post 011 a social network l mcme{ web site shall 
include, but is no1 limited to, rhc posling or creation of~ burn page or the creation of a credible 
impersonation or false profile for the purpose of causing a reasonable student any of the effects 
of bullying described above. 

Reasonable student means a student, inch,<liug, bw nol limi ted to, a student who bas been 
identified as a student with a disability, who exercises average care, skill, and judgment in 
conduct for a person of his/her age, or for a person of his/her age with his/her disability. 
(ijducatio11 Code 48900(r)) 

(cf. 1114 • Dislrict-Spo1i.sored Social Media) 
(cf. 5131.2 - Bullying) 
( cf. 6 l 64.4 • Identification and Evaluation of Individuals tor Special Education) 
( cf. 6 J 64.li - Identilicaliml and Education under Section 504) 

19. Made terroris t threats against school officials and/or school pro1,erty. (Education Code 
48900.7) 

A terrorist threat include, any written or oral statement by a person who willfully threatens to 
commit a crime which will result in deatb or great bodily injury to another person or property 
damage i11 CJ{<'ess of Sl,000, with the specific intent tl1a1 the statemerJt i~ to he taken as a threat, 
even i f there is no intent of actually cany ing it ou t. (Education Code 48900. 7) 

A ~tuder.t in grades 4- l 2 is also subject to suspension or recommendation for expulsion when it 
is determined that he!shc: 

20. CommiHed st·xual hara.1.,mcnt as defined •u F:ducation Code 212.5 (.E<lucat.ion Cod~ 
48900.2) 

Sexual lla~a~srnent meaus conduct which, whe11 ,oi1sidercd from the pe~pecl ivc of a reasona ble 
person of the same gender as the victim, is sufficiently severe or pervasive a~ to have a negative 
impact upon the victim's academic performance or to create an inti midating, hostile, or offen.~ive 
educational environment. (Education Code2J2.5, 48900.2) 
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(cf. 5]45.'i · Sexual Haras~mcnt) 

2 l. Caused, alicmpted tc cause, threatened to cause, or participated in an act of hate violc1:ce 
as defined in Education Code 233 (Education Code 48900.3) 

Hate violence mean~ any act punishable under Penal Code 422.6, 422.7, 01· 422.75. Such acts 
include injming or intimidating a victim, interfering with the exercise of a victim's civil rights, or 
cfamaging a Yictim\ property because of the ,•ict:m·s race, ethnicity, religion, nationalily, 
disability, gender, gender identity, gender expre~sion, or sexual orientation; a pel'cepLiou of the 
presence of any of those characte1istics in the victim; or the victim's association with a person or 
group with one or J)lore of those actual or percei vcd characteri~tics. (Education Code 23 3; Penal 

Code 422.55) 

(cf 5145.9 - J late-Motiva1cd Ilehavior) 

22. Intentionally engaged in harassment, threal&, or i111imidation against district personnel or 
students that is sufficiently severe or pc,vasivc to have 1}1e accual and reasonably expected cffoct 
of materially disrupting classwork, creating substantial disorder, and invading the rights of 
~chool personnel or .students by creating an intimidating or hnstilc educational envirunmc~t 

(Education Code 48900.4) 

(cf. 5 J 45.3 • Nondiscrimination/Harassment) 

A student may bl: suspended or expelled for a.tJy of \he ac\s listed above if the act ts related lo 
school activity or school attendance ocCUITing al any district school or within any other school 
distri cl, a, any lime, including, but not limited to, the fol lowing: (Education Code 48900( s)) 

I. Wbi le on school grouuds 

2. Wt,ile going to or co.ming from ~chool 

( cf. 5131. 1 - Bus Conduct) 

3. During the lunch period, whether on or off the school campus 

( cf S 112 5 - Opcn/Clciscd Campus) 

4. During, going IC, or coming from a .school-spomored activity 

Teal·hcr-lnitiated Su~pension• Pursuanl to Section 48910 

The Board deshe~ the ac.option nf 1hc RTI framework to facilitate a <:onsi5tent approach for 
positive, pm-social behavicr management (BP 5144). The J)istrict c~pec:s tcache1s to attempt 
R Tl interventions prior to initiating a suspension ;:,u.:SWllll t.o Section 4 8910 except where 
suspension for a tir~t offense is pmnitted or manil?.ted by law, ~.s described on pp. 8-9 below. 
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When removing a srudent from his/her class pw·s\Hmt lo Sccuon 48910, 1he teacher shall 
immediately report this action to the principal or designee lll!d send the student to the principal or 
designcc for appropriate action. If that action requires the continuing presence of the student at 
school, hci she shall be appropriaiely supervised during the class periods from which hei~he has 
b1.:en removed. (Educa tion Code 48910) 

The si te admini~trator or de.~ignee shall ensure that site staff completed the following: 

1. The teacher 1.:01nplete<l the Teacher-lnitiati,d l'upil Suspension Report and, starling in the 
20l4-20 15 school year, the universal office rcfmal fonn. 

2 . The teacher contacted the parent/guardian to request th.::ir participation in a parent­
teacher conference regarding the suspension wi thin 24 hours. /\ counselor or 
p.sychologist may attend the conference if ii is pracficahlc, a,id a school administrator 
shall attcud if either the pa.re11t/guardian or teacher so requests. (F.duca1ion Code 48910) 

3. The site administrator or designee reviewed the universal office referral form and 
completed the in-school suspensimJ fom1 ifwWTantcd 

4. ·nic site udm inis1rator or designee contacted pHrent/guardian regarding the strspc!ls iou. 
5. The site administrator or cicsigocc recorded the classroom interventions and referral in the 

Disttici database. 

(cf AR 5144) 

A student suspended from class purnuant to Section 489 JO shall not be returned to class during 
the period of suspension without the approval <>f the teacher of the class and lhe principal. 
(Education Code 48910) 

/\ student suspended from class pursuant to Section 489 l O shall not be placed in another regular 
class during the period of suspension. However, if a student is assigned 10 more than one class 
J)Cr day, he/she may be placed in any o tl:icr regular classes exccpl those hcld al the saJllc liinc as 
the class from whkh the student was re.moved. (Education Code 48910) 

The teacher of any class from which a student is suspended pursuant to Section 489 10 shall 
requirt the student to complete any assignments and test$ missed during the suspension. The 
school will rnonitor and addtcss the educational need~ of tbc student that arise due to lhe Joss of 
iostruciioo.al time. (.r..ducation Code 48913) 

When suspending a student in Grades TK-3 from class for commifling ai1 obscene acl , e11gugi,,g 
in hab itual profanity or vulgarity, the teacher of the class may require any parentiguardian who 
lives with the student to attend a portion of the school day in lhe cla~~ from which 1hc ~"tudcnt is 
being imspe11ded, to assist in resolving the classroom behavior problems. (Education Code 
48900.l) The teacher of the class may also require any parent/guardian who lives wi th the 
student to atlend a port.ion of th e school <lay in the clas~ to as~ist in resolving clai.sroom behavior 
problems. 

Through June 30, 2016, when suspending a student i11 Grarlcs 4-12 from clo~s for comrn itli11g 3n 
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obscene act, engaging in habitual ;:,rofanily or vulgarity, disrupting school acrivities. 01 otlien,ise 
willfully defying valid staff authori:y, the teacher of the class may require any parent.iguardian 
who lives with the student to aucud a po.riion of the school day in the class from which the 
student is being ~uspcnded, lo assist in resolving the classroom behavior problems. (Education 

Code 48900.1) 

Effective .J-Jly l, 201 ti, when ~uspending a student in any grade from class for co1mnitling an 
obscene act, engaging in habitual pro fan it y or vulgarity, the teacher of the class may require any 
paremiguardian who lives with the ~tudcnt to atrcnd a portion of tl1e school day in the class from 
which the snident is being suspended, to assist in resolving the classroom behavior prob I ems. 
(Education Code 48900 J) The teacher of the class may abo require any parent/guardian who 
lives with the student lo attend a por1ion of the school day in 1hc clas~ to assist in re.solving 

cl asHoom behavior problems. 

Teachers shouicl reserve the option of required parental attendance for cases in which they have 
determined that it is th.: best strategy to promote po~ilivc interaction between the teacher and lhc 
student and his/her parents.1guardi ans and lo ilnprnvc the s!ude11t's behavior . 

.l\ny teacher requi.nng parental attendance pursuant to this policy shali apply 1),e policy 
unifotml}' to all .student~ withil• the classroom. (Educatinn Code 48900.1) 

Wl1cn a teacher makes this request, the p1inc ipal shal I send the p~rcnt!gmudian a wriHcn notice 
that the parenliguartlian'& attendance is reque.s\c<I pursuant to iaw. (Edt,catmn Code 48900 I) 

The notice shall ~pecify that 1he attendance may he on either the tlitlc 1he sludc!ll is sd1cduled to 
return lo clas~ or within one week thereatler. 

TlJis 1101ice shall al&o: 

1. lnfonn the parcntiguar<lian "'her, his/her presence i~ expected and by what means hci~hc 

may arrange an alternate d,1re 

2. State that if the parent/guardian docs not have " means of tra11sportation to school, heishe 

may ride the schoo I bus with the student 

.1. Ask th~ parent/guardian to meet with the principal after th('. visit and before leaving 

~chool, as required by Education Code 48900. l 

Al the meeting with 1he studeni's parentiguardian, tht\ principal or dcsignee sliall explain the 
dis:rict's and scJ1ool's discipline policies, i11cl11ding the disciplinary strategie~ that may be used to 

.tchieve proper student conduct. 

When a p.!.renli guardian does r.01 re-~po11d to the req11est lo attend school, lhc princi]}al or 
cksignee shall contact himiher by tdephcme, mail, or mht-'t me~hod t;1at maintains the 

confidcntialit y o:' the ~mdenL's records. 



(cf 5125 - Student Record~) 

District regulations shall include procedures for implementing parental attendance requirements. 
Parents/guardians shall be notified of this policy prior to its implementation. (Education Code 
4R'>OO. J) 

Suspensions by Superintendent, Principal, or Designee 

The Board does not support " zero tolcrnncc approach to discipline except where mandated by 
law. Schools may not adopt zero tolerance policies that conflict with District discipline policies. 
The Board desires rhat schools will adopt, engage, and implement positive approaches to 
addressing problem behavior prior to ini1iating the su~'Pension of a student. 

Suspension for a first time offense is limited to ccmiin scriou~ offenses (listed below i11 
peJ11lissible and mandato1y categories) or where it can be documented that the presence of a 
student causes a danger 10 persons. 

Defiance 

Effective January I, 2015, as provided in California Education Code section 48900(k), no 
student enrolled in grades T-Kindergatfen through third grade may he suspended or expelled for 
disrupling scl100J acrivities or willfolly defying the authority of school p1,"TS011nel ("<lisniption 
and willful defiance") and no student. regardlc~s of grade may be expelled for willful defian1:e or 
disruption. 

Effective July l, 2016, no student enrolled in grades I-Kindergarten throt1gh twelve (TK-12) 
grades may be suspended or expelled for disrupting school activities or willfully defying tbe 
authority of .school personnel. Suspension and expulsion shall not be imposed for a violation of 
Education Code section 48900(k), including disruption of school aciivitics or willfol defiance. 
The Di.strict expects schools to ncvelop appropriate interventions, for example, behavioral pla11s, 
for students who engage in a pattern of defiant behavior. 

Defiance is when a srudent continues to disobey a school official, teacher, or adminisrralor a(lcr 
having been tauglu the mies and expectations of the s<ohool and the studem displays behavior that 
directly inltrrfercs with lhe rights of oihers le learn. 

The Board will review data regarding suspensions for defiance in Grades 4 through 12 in August 
2015 and Ja11uary 2016. If based on review of the data, it appeais fot1her steps should be 
undertaken to meet the goal of eliminating suspensions for <lefian1;c by July I, 2()16, th.c Boa rel 
will direct rhe Superintendent lo implement such addiliona/ measures to achieve the goal of 110 
suspen&ions forde.fiance by July I, 2016. 

Di1ciplioe and (nlervcurion Matrix for Admini<tralors 

Attached lo this Administrative }{egulation i~ the discipline and intervention matrix aligned to 
the District's Respor.se to Intervention (RTI) framework and models a progres~ive anti holistic 
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approach to discipline. As provided in ihe Hoard Policy, each school is responsible fo,. adopting 
strategics, programs and interventions within an R.Tl framework In facililat.e a positive approach 
to behavior management. Even if suspc.nsion is appropriate, administramrs must first consider 
whether ot!Jer interventions should be used. 
Exce11t where suspension for a first offense is permitted or mandatory (as described above), in­
schooi and out-of~schoo I ~uspcnsion and other sanctions that result in a student's los~ of 
ins1ruction shall on I y be imposed when 1he principal or desi gnce bas de:emiincd that other means 
of correction that arc consisttml with Dislrict policies imd procedures have failed to bring about 
proper cond11ct. (Education Code 48900.5) As desc1ibed in AH 5144. RT! interventions ancl 
other al ternati vcs to suspension should b~ attempted and evaluated prior to rcfon·al from the 
classrcom. Jn addition, the p1ineipal or clesignce shall document the other mea11s of correction 
u;;.ed and retain them in the student's record. (Education Code 48900.5) 

Toe Principal or designee shall complete the suspcnsio.n fonn an,l record the suspension in the 

Di~trici 's database. 

(cf. 5125 - Student Records) 

The Supe1intcndcnr, principal, or designee m~y suspend a studen1 from school for not more than 
five consecuth·e school days unless the suspension is extended pending ~xpulsion. (Ediication 

Code 48911) 

A student. me.y be suspended from school for not more thao 20 school day, iii any school year 
unless, for purposes of adjustment, the student enrolls in or i;, transferred to another regu iar 
school, an opportunil y school, or continuation scboo I or class, in which case suspension shall not 
exceed 30 days in any ;,chool year. However, this resuiclion on the number of days of 
$USpension does not apply when the suspension is extended pending an expulsion. (Education 

Corle 48903, 4891 I, 48912) 

(cf 5144.2 Si1spension & HxpulsioniDue Pro<.0ess (S:udenls With Disabiluics)) 
( cf. 61 !i4 - Contim1ation Educatio11) 

The di~rrict may count suspensions tha! occur while 2 sntdent is enro I led ill ano1hcr schoo I 
distric: toward the maximum number of <lay~ for which tlu~ sh1dent may be snspended iu any 

school year. (Education Code 4 8903) 

Suspensions shall be initiated according to the following procedures: 

1. !nfonnal Confercncc: Suspension s!iall be preceded by an informal conference 
conducted by the Superintendent, principal, or designce with the student and, whcncvc.­
practicable, fac t,eacher, ,upcrv.isor, or school employee who rcfcrreri the student to the pri11cipal. 
At the conference, the srudcnl shall be :nformeci of the reason for !be disciplinary action, 
prcsemeu with tl;e evidence against him/her, and giveri the opportunity to present bi.,!her version 
and evidence in :;;uppon of his/her defeme. (f,duc&tion Code 48911) 

This eonforence may be mni t (t,d if the Supcrintcndem. ,:,rinci pal, or dt>sigr;cc determines 
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that an emergtmcy sitllation exists involving a clear and prcst1nt danger to the lives, safety, or 
health of students or school personnel. lf a student is suspended without this conference, both 
the parent/guardian and student shall be notified of the student's right to return to school for the 
pu.rpose of the conference. The conference shall he held within two ~chool days, unless the 
student waives his/her right to iL or is physically unab le to attend for any reason. ln such n case, 
the ccmfercnce shall be held as soon as the student is physically able to return to ~chool. 
(Education Code 4891 l) 

2. Adininisn·~iive Actioos: All requt1sts for stude nt suspensio n are to he proccsse,J by the 
principal or designee. A.II suspensions shall be recorded in the District datal>as~. A school 
employee shall report the suspension, including the name of the student and the cause for the 
suspension, to the Superintendent or designec. (Education Code 48911) 

3. l\'otice co Parcnts/C.iuardians: At the time of the suspension, a school employee shall 
.make a reasonable effort to contact the parent/guardian by telephone or in person. Whenever a 
student is suspended, the parent/guardian shall be notified in writing of the suspcn,ion. 
(Jiducation Code 489 l 1} 

This notice sl1all stale the specific offense committed by the student. (Education Code 
48900.8) 

Iri addition, the notice rn~y stalt1 the date and time wheTJ the ,mdent may rc1urn to school. 
If school ollidals wish to ask the parcntiguardian t.o confer regarding matters pertinent to the 
suspension, the notice may add that state law requires the parent/guardian to respond to such 
requests without delay. 

4. Parent/Guardian Conference: Whenever a student is suspended, school o11icials may 
meet with the parent/guardian to discuss the causc(s} and duration of the suspension, the 5chool 
policy involved, ancl any oilier pertinent rn~tter. {Educatioi1 Cock 489 l 4) 

Although the parenl/guardian is required to respond without delay to a request for a 
conference about llllifber child'5 behavior, no penalties may be imposed on the student for the 
failure of the parentigua.rdian to attend such a co11ference. The student ma y noL be denied 
readmission solely because the pare111/guardian failed to anend the conference. (Education Code 
4891 l) 

5. Extension of S uspension: If the Board is considering the expulsion of a ~uspendcd 
st11dent from any school or the ~t,spcnsion of a student for the balance of (he semcsler from 
continuation school, the Superintendc111 or Principal may, in writing, extend the suspension until 
such time as the Board has made a decision. (Education Code 489 1 J) 

Any ~xtcnsion of the original period of suspension shall be preceded by notice of such 
cxLension with an offer to hold a conference cunceming 1he extemion, giving the student au 
opportunity lo he heard. This ccmforencc may be held in c.,onj w1ction with a m,:eting requested 
by the swdent or parent/guardian to challenge the original susptmsion. Extension of 1he 
suspension may be mHde only if the Superintendent or Principal dc lemtines, following n meeting 

AR 5144. : 1 I 



iJ1 which the studcm and U1e ~tudent's parent! guanlian were invited to participate, that tl1e 
student's presence al lhc school or at an altemati vc schoo 1 would endanger per.sons or property or 
threalcn :o disrupt the insm1ctional process. (Education Code 489 l J) 

If the student involved is a foster youth, the Superintendent or dcsignee shall notify the distrk1 
liaison for foster youth of the need lo i1ivi1e the snident's attorney and a rnprcsentative of the 
appropriate. county child welfare agency to attend the meeting. (Education Code 488.~3.5, 

48911. 489 llU) 

( cf. 6173. l - P.ducation for Faster Youth) 

In addition to suspending a .srudcnt, the Supcri ntendcnt, principal, or dcsignee may provide 
~c1~0ices or require \he student to participate in an alternative disciplinary program designed lo 
com:ct hi~iher behavior and keep Jiim1Jier in schoo I. 

The student shall he responsible for comm;ting the school to receive assignments to be completed 
<illring the period of the rnspcnsion. The school shall make available all assig:unents and test, 

that il:,e student will miss whik suspended. 

Suspension by the Board 

The Board may suspend a student for any of the acts listed in "Grounds for Suspension a11d 
Expulsion'' above and within !he limil:s specified in "Suspensions by Slipcdntendcnl, Principal, 

or fksig.nee" above. (Education Code 48912) 

The Board rr.ay suspend a student enrn!kd in a continuation sd1ool or dass for a pt~riorl not 
longer than the remainder of the semes1er if any of the acts listed in "Grounds for Suspension and 
Expulsion'' occurred. The suspension shall meet the requirements of Education Code 48915. 
(Education Code 48912.5) 

When the Hoard i8 considering a suspension, disciplinary action, or any other action ( except. 
expulsion) against any student, it shall hold a closed session if a public hearing would lead to 
disclosure of information ,,iolating a studenl's right to privacy under Education Code 49073-
49079. (Education Code 3.5146, 48912) 

( (;r. 9 321 .. Closed Sc~sion Purposes and Agendas) 

The Board shall provide the student ,md his/her pareutiguardian with v.-Titten notjcc. Cpon 
receiving this notice, Lhc student or parent' gual'dian may request a public meeting, and rhis 
request .~hall be granted if made in writing within 48 hours after receipt of the Board's notice. 
However, any discussion that conflicts wilh any other siude:it's right to privacy still shall be held 

in closed se&sion. (Ed11caticm Code 35146, 48912) 

Sl!pfrvis"d Suspension Classroom 

A ~tu:lcnr for whom ai: expulsion acti or: has not hem initiated and wbo poses r.o imminent 
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danger or threat to the school, stud~~1ts, or staff may be assigned lo a supervised suspension 
clas&ruom in a separate clas.,room, building, or site for the entire period of suspension. The 
following conditions shall apply: (Education Code 4891 l. l) 

l. The supervised su~pension classroom shall be Slllffed in accordance with law and by 
certificated employees. 

2. The s111dent s.hall h.avc access to appropriate counseling services. 

3. The supervised suspension classroom shall promote complctio1i of schoolwork and tests 
missed by the student during the suspension. 

4. The stude111 shall b~ responsible for contacting his/her teacher(s) to receive assigr,ments 
to he completed in the supervised suspension classroom except where otherwise set out in the 
student's Individualized Education Program (JEP) of Section 504 plan. The teacher(&) shall 
provide all assignll)ents and tests that the student will miss while suspended. rf 110 sncl1 wo1k is 
assigned. the person supervi~ing the suspension classroom .shall assign schoolwork. 

The Principal or desigocc shall complete ibe in-school suspension fonn and record the 
suspension in the District's database. 

Al !he time a student is assigned to a supervised suspension cJassroo1n, lhe principal or dcsigncc 
shall notify tile student's paJ·cnt/g11ardian in person or by telephone. When lhe assignment is for 
longer th.an one class period, this notification shall be made in writing. (Education Code 
489ll .J) 

Involuntary Transfer 

Effective January l, 2015, . the District may not involun1.trily transfer a student in Grades TK-
3'" grade lo allolher school based on II finding of disruption of school activities or willfull 
defiance of the authority of school personnel (California Education Code section 48900(k)}. 

Effective July I, 2016, the District may not involuntarily transfer a studeot to another school 
hased 011 a lir1ding of disruption of school ac1ivitics or willful! defiance of the autho1ity of school 
personnel (California Education Code scclion 48900(k)). 

Involuntary transfers may only occur following a recommendation for expulsioll and after a 
hearing hefore the District's Disciplinary Hearing Panel (DHP) consistent with the requirements 
in l-:ducation Code ~ec1ion 489 J 8 arid 1he notic~ and hearing procedures set forth below for 
expulsions. In addition, an i1Jvolt111tary transf.:r to a continuation school must be made 
pursuant to Education Code section 48432.5. 

Expulsiolls 

The Board shall expel, as required by law, any .student found lo have committed any offense 
lisrcd below m1der "Mandatory Rccmwnendaiion 8nd Malldatory Expulsion" (~ec page B). 
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(Education Code 48915) 

For all other grounds listed under "Grounds for Suspension and Expul~ion," the Board 8hall 
cm1cr a student expelled upon the recommendation of the Superintendent, priJlcipal. or designee, 
only if che Hoard makes .: finding of either or both of the following: (Educ?.tion Code 489 l 5(b) 

and (e)) 

l. Thal other mc~ns of correctJon have repeated! y failed 1o bring about proper conduct 

2. TI1at due :o che nature of the violation, the presence of the slll<le11t causes a continuing 

danger to the physical safety of the student or others 

,\ uthority to Ex)lel 

!\ ;rodent may be expelled only by the Board. (Educ,l!ion Code 4B'JJ8(i)) 

The Board shall expel, a.s r.:quired by Jaw, any student found to have committed any offense 
listed below under "\fauclatory Recommendation and Mandatory J'.xpulsion." (Educaiion Code 

4B9l 5) 

.l'or all other grounrl~ li~ted above under "Grounds for Suspension and Expulsion," the Board 
;,hall order a student cxpelkd upon the recommendation of the Supcrintcndenl, principal, or 
designce, only if the Board makes a finding of either or both of the following: (Education Code 

489l 5(b) aud (e)) 

I . That other means of correction are not foa&i ble or have repeatedly failccl 10 bring about 

proper cnnduct 

Z. Thal due to the nature of the violation, the presence of the shidcnt causes a continuing 

dangc1 to the physical safoty of the st.ndenl or otliers 

Rccomme11dation for Expulsion Expected Unless II ls "-!ot Appropriate or ,\ltcrnaliv~ 

'1eam of Correc1ion Would Address tJ1e Condud 

Unle~s the Superintendent, principal, or designcc determine~ that expulsion should not be 
recommended under the circumstance~ or that an a\c"-rnative means of c01rection would addre~s 
the conduct, he/she ~hall recommend a student's expulsion for any of the following acts: 

(Education Code 4891 S( a)) 

I. Causing serious physical inju,y to another person, except in self-dcten.se 

2. Possession of any knife as ddincd in Education Code 4891 S(g), explosive, or other 
dangt:rous obje.:1 of no reasonable use to the student 

3. t:r.Jawli1l possessfo11 of any controlled .subs,ance as listed in Health and Safely Code 
110:53-11058, except for (a} the firs: offense fut the possession of not mort: than one ounce of 
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marijuana, other than conc,mrrated cannabis, or (b) tbc student's possession of over-the-counter 
medication for his:her use or other mc<lication prescribed for him:her by a physician 

4. Robbery or cJctoriion 

5. Assault or ba\te.ry, as defined i.o Pen~l Co<le 240 ao<l 242, upon any schoo l employee 

In detennining whether or 1101 to recommend the expulsion of a siudcnt, the S1lperi11lendent, 
principal, or desigTiec shall act as quickly as possible lo ensure thar the student does not lose 
instructional time. (Education Code 489 1.5 ) 

1\-.landatory Recommendation and Mandator-y Exp11lrion 

The Superintendent, principal, or designee shall recomrncnd dmt the lloard l<xpcl any student 
found at school or ut a school acti vity to be: (Education Code 48915(c)) 

I . Possess ing, as verified hy a district employee , selling, or otherwise furnishing a fiream,, 
unless the student had ohtainerl prior written pcnnission to possess the fi rea nn from a certi ficated 
school cmploy<.,e, with tho: principal o r designee's concurrence 

'Pos.sessio11 of an imitation f1reann, as defined in Education Code 48!/00(m), shall no1 be 
regarded as ai1 offense requiring a mandatory recommcndatiun for expulsion and mandatory 
t:Xpulsion. However, an administrator shall have discretion 011 a case-by-case basis lo 
recommend expulsion for the possession of an imitation firearm. 

2. 13randishing a knife as defined i.u Education Code 4891 S(g} at another per.son 

3. Unlawfully selling a conuolled subslance listed in Health and Safety Code l J 053-1 J 058 

4. (A:>mmitting or attempting to commit a sexual assault as defined in Penai Code 2(,1, 266c, 
286, 288, 288a, or 289, or commit1ing a sexual b~llery as dclincd in Pmal Code 243.4 

5. Possessing an explosive a., defined in 18 USC 921 

~pon finding that the student committed any oft11c above acts, the Board shall expel rhc student. 
(Education Code 4891 5) 

Student's Rlglit to F,xpulsion lieariug 

Any stud~u rt'.commend1.:d for eltpulsion shall be emirled tc a hearing to determine w hether 
heishc should be expelled. TI1e hearing shall be held within 30 school days after 1he 
Superintendent, principal, or dcsigncc determine.; that the st11dent has committed ouc of the acts 
listed above under "Orounds for S>J~pensiou mid Expulsion." (Educatio11 Code 48918(2)) 

T he student is ~ntitl ed to at l east one postponement of an expulsion hearing for a period of not 
more 1ha:i 30 calendar days. The 1egucst for postponement shall be in writing. Any .subseq(1rnt 
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postpo11ement may be g:·amed at the Board's discretion. (Education Code 48918(a)} 

l f the Hoard tinds ii j mprac1.ical during the regular school year lo comp! y with these rime 
requirement, for conducting an expulsion hearing, the Superintendeut or dcs.ignee may, for good 
cause, extcr.cl the time period by an additicnal five school days. Reasons for the extension shall 
be inch1ded ,1s a part of rhe record when the expulsio11 hearing is held. (Educati011 Code 

4891 S(a)) 

If rbe Board finds it impractical to comp I y with the ti me requirements cf the expulsion hearing 
due le a summer rec es& of Board meet ill gs of more than two wec.h, the days during the rece~~ 
~hal I not be counted as school day5. The days noi counted during the recess may not exceed 20 
school day~. as define cl j n Education Cede 48925. Unless the student requests in writing !hat the 
c:,; pulsion hearing be postponed, the hearing ~hall be held not later than 20 calendar days prior to 
the first day of :he next ~chool year. (Educadon Code 4S918(3)) 

Once the hearing starts, all mallcrs shall be pursued with I casonablc di ligcuce ai1d cone luded 

without unm:ccssary delay. (Education Code 4891 R(a)) 

Righls of Complaining Witness 

An expulsion hearing involving allegations of sexual as~wlt or sexual battery may be postponed 
for one school day in order tu accommodate the special physical, 111ental, or emotional needs of a 
si11dent who is the complaining witness. (Education Code 4S'} 18. 5) 

Whenever the Superintendent or designee reconunend& an expulsion hearing Iha! addre,scs 
allegations of sexual assault or sexual ha:lcry, he1.shc sJ1all give the complaining witness a copy 
of the district's suspension and expulsion policy and regulation and shall advise the witness of 

hisiher right to (Education Code 48918 .5) 

1. Receive five day~· notice ofbis/hrv-r scheduled testimony al the J1earing 

2. Have up to two adult support persons of his/her choosing present at the hearing al the 

time he/she tcstjfies 

3. J!ave a closed hearing during the time he/she k'.stities 

Whcneve~ any allegation of sexual a.ssauit or sexual hattcry ,~ made, the Superintendent or 
dcsignec shall immediately advise complaining witnesses and accused smdcnts tc refrain from 
personal or telephone comact with each other during tne time when an e.x.pulsion precess is 

pending. (.l'dueation Code 48918.S) 

The 1ights of a complaining witness arc further outlined ir. !\.dmini~lraiive Regulation 5145.7 

(Scxua! Harassment). 



Written Notice of tbe Expulsion Hearing 

Written notice of the cxpuJ;ion hearing shall be forwarded ro the studet1t and the st\,dent's 
parem/guardian at least IO calendar days before the date of rhc hearing. The notice .,hall include: 
(Education Code 48900.8, 489 I 8(h )) 

I. The date and place of the hearing. 

7.. A staten:cnt of the specific facts, c!1ijrges, and otlcnse upon whid1 the propose<1 
expulsion is based. 

3. A copy of district disciplinary rules which relarc to the alleged violation. 

4. !';otification of the st\,<lent's or parent!guardia.n's obligation, p1.1rsuanr to Education Code 
489 J 5. I, to provide infonnation about the student's status in the dis1rict ro any other district in 
which the s!Udcnl seeks enrollment. This obligation applies when a sn1den1 is expelled for acts 
other rhan those descrihed in Education Code 489! 5(a) or (c). 

(cf. 51 J 9 - ~ti.Idem& Expelled from Other Districts) 

5. The opponunity for the st11dcnt or the student's p.irenl/guardian to appear in person or be 
represented by legal counsel or by a nonallorncy advisor. 

Legal counsel means an attomey or lawyer who is admitted to the practice of law in 
California and is an active member oflhe Stale Bar of California. 

Nonattomey advisoT rncans an individual who is not an attorney or lawyer, bu! who is 
familiar with the facts of the case and has been selected by the student or student's 
parent/guardian to provide assistance at lhe hearing. 

6. 'J'he right to inspect and obtain copies of all documem~ lo be used al the hearing. 

7. The opportunity to confro1Jt and que~tion all wilnesses who testify at the hca1ing. 

8. The opportunity to question all cvide1Jcc presented and to present oral and ciocumentary 
evidence on the student's behal( including wilr.esses. 

Additional Notice of Ktpulsion Hearing for Foster Youth 

A I least JO days prior to a hearing to dcte1mine if a studc111 who is a foster youth as defined 
under Education Code 48&53.5 8hould be expelled for an offense not requiring a mandatory 
reconunendation for expulsion, the Superintendent or dcsigncc shall notify the smdent's attorney 
and a representative of an appropri~te county child welfare agency. If the hearing .is pursuant to 
an offonse requiring a mandatory expulsion recommendation, the Superintendent or dcsigoce 
may provide the same norification. The notice shall be provided by the most cost-effective 
rr.ethod pos~ihle, including by email or a telephone call. (Education Code 48!) J 8. ;) 
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Conduct of F.xpulsio11 Hearing 

1. Closed Session: ::,.;otwithstaoding ihe provisions of GovcrnmeJlt Code 54953 and 
rduca11on Code 35) 45 the Board shall conduct a hearing to consider the expu!sion of the 
student in a session dosed to the public unless the student requests in writing al least five days 
prior to the hearing that tloc hearing be a public meeting. lf sucli a re{Juest i~ made, the meeting 
shall be public unless another ;mdent's privacy rights would be violated. (Education Code 

489l8(c)) 

Whdltcr the expulsion hearing is i1eld in closed or public session, 1he Board may meet in 
closed session to deliberate and determine whether or not tile student should be expelled. If the 
BoaJd admits any other person to this closed session, the parentiguardian, the student, and the 
counsel of the student also shall be allowed to attend the closed session. (J\ducalion Code 

4891 S(c)) 

If a hearing Lha1 invnlves a cbargt: of sexual assault or sexual batteiy is to be conducted in 
public, a complaining witness shall have lhe right lo have his1her testimony hear<l ill closed 
session when teslifying in public would threaten serious JJsychologkal harm 1.o the witness and 
wbcJl there are no alternative procedures to avoid the threatened ham;, including, but not iimited 
to, videotaped deposition or contemporaneous examination in another place communicated lo the 
hearing IOOJl1 by closed-circuit television. (E<hicati1m Code ~K918(c)) 

2. Record of Hcari ng: A record of the hearing shall be made and may be maintained by any 
means, including electronic recmding, a.~ long as a reasonably accura1c Md comp I ch~ written 
transcription of the proceedin:;s can be made. (Edu(;ation Code 489 J 8(g)) 

3. Subpoenas: Before commencing a student e,c1iulsion bearing, the .Board may issue 
subpoenas, at the request of either the student or the Superintendent or de~ignet:, for the personal 
appcara nee al the hearing of any person who acfoally wimesscd the action tJ1at gavt: rise to the 
recommendation for cxpalsior:. After the hearing has co1J1menccd, the Hoard or the hearing 
officer or administrative panel may issue such subpoenas at the request of the s1udcn1 or the 
County Superintendent of Schools or designee. All subpoenas shall be issued in accordance with 
Code of Civil Procedure 1985-1985.2 and enforced in accordance with Govemmcr.t Code 
I 145520. (Education Code 489 lS(i}) 

J\ny ohjection raised by the student or the Superintendent or designt:c to the issuance of 
subpoenas may be considered by the Jioard in closed session, or in open session if 80 requested 
by t)u, sn1dent, before the mccti11g. TI1c Board's <lt:cision in response to such au objection shall 
he final and binding. (Education Code 489 I 8(i)) 

Jf the J3oard dctel'mines, or if the hearing officer or administrative panel finds an<l 
suhmils :.o the Board, that a witness would be rnbjcc1 to unreasonable risk of harm by testifying 
ar the hearing, a subpoena ~hall not be issued to compel tllc per~onal attendance uf that witness at 
the hearing. However, that wimess may be compelled 10 testify by means of a sworn dcdaration 
as c:iescrib,~d in item ft4 below. (Educ;:tior. Code 489i8(i)) 



4. Presentation of Eviden1,;e: Techni1,;aJ rules of evidence shall not apply to the expulsion 
hearing, but relevant evidence may be admitted and used as proof only if it is the kind of 
evidence on which reasonable pt:rsons can rely in the conduct of serious affairs. ·1111: decision of 
the Hoanl to expel shall he supported by substantial evidence that the student committed ~ny of 
the acts pursuant to Education Code 48900 and lisu:d in "Grounds for Suspension and 
Expulsion ·· above. (Education Code 4891 S(h)) 

Finding,; of focr shall be based solely on the evidence at the hearing. i\h:hough no finding 
shall he based solely on hearsay, sworn declarations may be admitted as testimony frum 
witnesses whose disclosure of their identity or testimony at the hearing may subj~1 them to an 
unreasonable risk of physical or psychological harm. (Eclucatiou Code 489 18(t)) 

In cases where a search of a student's person or property has ocClJJTcd, evitleocc 
describing !he reasonableness of the search shall be included in the hearing record. 

5. Testimony by Complaining Witnesses: The following procedures shall be ob.,erved 
wheJl ,1 hearing involves allegations of sexual assault or sexual battery by a ~ludcnt: (Edm:ation 
Code 489 J 8, 489 18.5) 

a. Any complaining witness shall be given five days' notice before being call"ci to testify. 

b. Any complaining witness shall he entitled tu have up to two adult s11pport persons, 
including, but not limited to, a parent/guardian or legal counsel, present during h:i!llhe.r testimony. 

c . Before a complaining witness testifies, support persons shall be admonisht:d that the 
hearing is confidential. 

d. The person pre~iding over the hearing may remove a suppo11 person whom hei.,hc finds is 
tlisrnpting th~ hearing. 

e . If om: or both support persons arc also witnesses, ihe hearing shall be conducted io 
accordance with Penal Code 868.5. 

f. Evitler.tcc of specific instonces of prior sexual conduct of a complaining witness sball be 
prerumcd iuadmis,;ible and shall not b~ heard uni.:,~ the person conducting the hearing 
determines that extraordinary circumstances require the evidence to be heard. Before such a 
delennination is made, tlie complaining witness shaff be given notice and an opportunity to 
oppose the introd1iction of this evidence. Tn the hcaring on the admis.~ibility oftbis evide11cc, the 
complaining witness shall be entitled to be represented by a parent/guardia:11, legal counsel, or 
other support person. Reputation or opinion evidence regarding the sexual behavior of a 
complaining witness shafl not be admissible for any purpose. 

g. in order ro fac ili1ate a free and accurate ~tate1:ucnt of che experiences of the complnining 
wilness Bll<l 10 prevent discouragement of complaints, the dis:riet shall provide a 1,onthreatening 
environment. 
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(I) The district shall provide a room scparalc from 1he hea:riug room for the use of the 
compliining witness before an<l during breaks in testimony. 

(2) At the di.,crelion of the per~on conducting the hearing, the complaining witness shall be 
,dlowed reasonable period~ of relief from exarni11ation and cros~-examination during which 

heishe may leave the bearing room. 

(3) The person eonducti:1g the hearing may: 

(a) Arrange the seating within the hearing room so a,5 to facilitate a less intimidating 

cnviromnenl for the complaining witm;ss 

(h) l.imil the lime for taking the testimony of a complaining witness I<: the hours hcfslie is 
normally in school, if there i~ no good cause to take the testimony during o1hcr hours 

(c) Permit one of tl,e support persons to accompany the complaining witness to the witness 

smnd 

6. Decision: The Board's decision as to whether to expel a student shall be made within 40 
,choo! days after the student is removed from hisihcr school of attendance, unless the s1udent 
r,~quest$ in writing that ihe decision he postponed. (r.ducation Code 4891 B(a)) 

Altcrnntivc Expulsion Hearing: )fearing Officer or Adminislrative Panel 

.Tn~tcad of ccnrlueting an expul~ion hearing iiself. the Board may coutract with the cou11ty 
hearing officer or with the Office of Administrative Hearings of the State of California for a 
hearing officer. Alternatively, the Doar<l may appoint an impai1ial ailmi11istrative panel 
composed of three or more cerli!icated personnel, none of whom shall be members of the Board 
or on the slaff of the school in whi(;h the st11dent is l:nrol led. (Fducation Code 4 8918( <l)) 

A hearing conducted hy the bearir..g officer or admini~trarive panel shall conf01m to the same 
procedmes applicahk to & hearing conducted by the Board a, specified above in "Conduc1 of 
F.xpulsicm Hearing," including the requirement to issue its dccisio11 within 40 school days of the 
stndent's removal from school, unless the .siudent request~ 1hat the decision be postponed. 

(Education Code 4891 R(a) aod (d)) 

The hearing officer or administrative panel slrnll, within three school days after the heaiing, 
determine whether to recommend expulsion of the sn1den! to the Board. Ir expulsion is not 
recommended, the expul~io,i procecdmg shall be 1erminated and rile ~tudcnt shall be immediately 
reinstated and pem:.ia.erl to return 10 the cla.ssmom instructional progrmn fro l1J which the 
exp1,lsiu11 refen&l wa~ made, unless the p«renl, g1Jr.rdian, or 1cspon~iblc a1!ult of the pupil 
:eq.:est~ anuther sd10ol pfacemem in wr: ting. 8efo1e tbe placenm1r cieci~ioi: j ~ made by the 
.Pare:11, g11ardi~n, or rs:;;pnnsibk adu\:, the supe;·inte:idc.nt of school:; c,;- the supcnntend,~nt's 
desigoee shajJ c(ms·.1)1 wi1h schuol c!Jmic: personnel, indiding the pupil's :ea~hers, and !ht~ 
pare:it, guardiw, or ;s:;,pcnsi'Jl~ adul1. rcearcing ,.r.y 01i1cr ~cl:oo! plr . .:rnic.n~ oplion.s fo: Lhc. pupi I 
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in addition to rhe option to return to his or her ela~sroom instructional program from which the 
expulsion rcfonal was made. If tbc hearing officer or administrative panel finds that the pupil 
committed any of the acts specified in subdivision (c) of Section 489 l 5, but does not rccornmei:d 
expulsion, the p1Jpil ~hall he immediately rei11,tated and may be reforrerl to flis or her prior 
school or a1101her comprehensive school, or, pllr&uanf to the procedures set fo11h in Section 
4lM32. 5, a con!itJuation school of the school district. The decision not to recommend expulsion 
shall be final ... (Education Code 48918(e)) 

1f expulsion is recommended, findings of i'act in support of the recommendation shall be 
prepared and suhmiued to the Board. All findings of fact and rccorruncndations shall be bas~d 
solely on the evidence presented at the hearing. The Board may accept the recommendation 
based either upon a review of the findings of fact and recommendations submined or upon rhc 
result, of any supplementary hearing the Board may order. (Education Code 489 I 8(f)) 

1n accordance with Hoard policy, the hearing officer or administrative panel may recommend 
that the Board suspend the enforcement of lhe expulsion for a period of one year. (Education 
Code 48917, 48918) 

Final Aclion hy the Board 

WheJhcr the expulsion bearing is conducted in closed or public session by the Board, a hearing 
oflicer, or an administrative panel, the final action to expel shall be taken hy the Board at a 
public meeting. (Education Code 481Jl8(j)) 

(cf. 932!. I - Closed Sc~sion Actions and Report.,) 

If the Board conducts the hearing and rc~chcs a decision not 10 expel, 1his decision shall be final 
and the student shall be rein.stated immediately. 

Upcm or<kring an expulsion, the Board shall set a date when the stt,dent shall be reviewed for 
readmission to a ~chool within the district. For a student expelled for any acr listed under 
"Mandatory Rcconuncndation and Mandatory Expulsion" above, this date shall be one year from 
the date the expulsion occurred, except thal the Board may set an earlier date on a case-by-case 
bH~is. For a stt1dem expelled for other acts, this date slial1 be no ra:er than the last day of the 
semester follov.-ing the semester in which the expulsion occu!l'cd. If an expulsion is ordered 
during summer session or tb.e intersession period of a year-round progiaru, the Board shall set a 
date when the student shalJ be reviewed for readmission not later than the last day of the 
scmcsler following the summer se~sion or intersession period in whicl1 1he expulsion occu.rrcd. 
(Education Code 489 l 6) 

At the lime of the expulsion order, the Boar<i shall recommend & plan for the studem'.s 
rehabilitation, which may include: (F.ducation Code 4891 6) 

J. PeTiodic review, as well as assessment at the time of review, for readmission 

2. Rccomrncndalions for improved academic perfom1ar1ec, ~1torir1g, special education 
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assess1nents, joh training, counseling, employrr.ent, communi!y ~ervicc, or other rehabilitative 

progrnms 

With parent/guardian consent, sn1dents who have been expelled for reasons relating to controlled 
substances or alcohol may be required to enroll in a county-spor,sored drug rehabilita1ion 
program before returning to school. (Education Code 489) 6.5) 

\Vritten Notice to J•:xpel 

The Superintendent or designcc shall send written notic,~ ofth,~ deci.sim1 to expel !O the ~tudcnt or 

parcm!guardian. This notice shall include the following: 

1. TI1e spccitic offcn~e committed by the sllldent for any of the cames for smpensiou or 
exp\1lsion listed above under "Grou.nd~ for Suspension and 1-:xpulsion" (Erlncaticn Code 

48900.8) 

2. The fact that a description of readmission procedures will be made availahle to th~ 
sn1denc anc! hi~/her parcntiguardia.11 (Education Code 48916) 

.s. '-Jotiee of the tight to appeal the exp,1lsion to the County Board of Education (hduca1ic,n 

Code 48918) 

4. Notice of the alternative cducatioual plac.cmenl to be provided to the student during the 

time of expulsion (Educaiion Code 48918) 

5. Notice of the student's or parentiguardian's cb\igatiou to infom: any new disuict in which 
the student seeks to enroll of the student'~ ~tat us with the expelling district, pursuant to Education 

Code 48915 I (Education Code 489 J 8} 

Decision ;'i!ot to Enfo1·cc Expulsion Order 

In accordance with Board policy, wht--:l deciding whether m suspend the enforcement of an 
expulsion order, the Doard shall take into account the following criteria: 

J. The sn1dem's panem of behavior 

2. The sniden1's a\litude toward the misconduct and his/her willingness to follow a 

rchabili1ation program 

The suspension of thi: cnforcc:ncnt of an exp,llsion shall be govcrr.ed by the fo [lowing: 

J. The Board may, as a condi1ion of the suspension of enforcement. assign the student to a 
schc,ol, class, or program appropriate for the s:udcnt's rehabilitatiou. This rehabilitation program 
may provi<l~ for the i1wol vernen1 of the sn1dent's parent' guardian in the student's education. 
However, a parc11tiguardian's refusal tc participate in the rehabilitation program shall i,ot he 
considered in the Board's dc~crn1ination as to whethct T}Je ~tudcn1 has sati,foctorily co.mplelt:d the 
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rehabilitation program. (Education Code 48917) 

2. During the period when enforcement of the expul.~ion order is suspended, the student 
shall be on proba1ionary status. (1-:ducation Code 48917) 

3. The suspension of the enforcement of an expul•ion order ll!ay be revoked by the Board if 
the student commits any of the acts listed under "Grounds for Suspension and Expulsion" ahove 
or violates any of the district'.s rules and regulations governing i;tudcnr conduct. (Education Code 
489]7) 

4. When !he suspension of enforcement of an expulsion order is revoked, a sntdent may be 
expelled under the terms of the original expulsion order. (1-:dueation Code 489 l 7) 

5. Upon satisfactory completion of ihe rehabilit.:itiou assignrnr.JJt, tlJ.c Board shall reinstate 
the student in a district school. Upon reinstatement, the Board may order the expunging of any 
or all records of the expulsion proceedings. (Education Code 48917) 

6. 1'hc Superi11lenne111 or dcsignec shall serid wrirtcn notice of any decision to suspend the 
enforcement of an expulsion order during a period of probation to the student or parent/guardian. 
The notice shall inform the parent/guardian of the right to appeal the expulsion to the County 
Boai-d, the alternative educational placement to be provided to the s1udent during the period of 
expulsion_. and the stutle!Jt's or pan;nt/guardian\ obligatioCJ to infonn any new district in which 
the srudenf seeks lo enroll of his/1:lcr status with the expelling district, p1mmant to Education 
Code 48915.J(b). (Education Code 48918(j)) 

7. Suspension of the enforcement of an expulsion order shall uol affoct tlJ.c time period and 
requirements for the filing of an appeal of the expulsion order witb the County Board. 
(Education Code 48917) 

Right to Appeal 

The studenl 01 parent/guardian is entitled to file an appeal of the Board's decision with the 
County Board. The appeal must he filed within 30 days of the Board's decision to expel, even if 
!he expulsion order is suspemfod and the s1udent is placed on probation. (Education Code 
48919) 

The student shall submit a ,vrilten request for a copy of the writteri transcripts and supponing 
documents from the district simult,meously with !he fi lillg of the notice of appeal with the 
County Hoard. The d;slricl shall provide the ,tu<lcnt with these docurncms within IO school days 
following the student's written request. (Education Code 489 l 9) 

Notification to Law Enforcement Authorities 

The Oakland Schoo) Police Department (OSPJ)) o;xisrs :o wpport the educational mission of the 
District !ly ensuring the safely and security of the District's students, staff, and propcny. 
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Prior lo the ~usper.sion or expulsion of any student, the principal 01· designcc shall notify 
appropriate cily or county Jaw enforcement authorities of any ~tudent acts of assault which may 
ba,·e violated Penal Code 245. (Education Code 48902) 

The principal or dcsi gnee also shall notify appropriate city or county 1 aw enforcement authorities 
u!· any sll1dcn: acts which may involve the possession or sale of narcotics or of a co11trolled 
substance. In addition, law enforcement authDrities shall be notified regarding any acts by 
students regarding the possession, sak, or farnishmrnt of firearms, explosive;., or other 
dang~rous weapons in violation of Education Code 489JS(c)(l) or (5) or Penal Code 626.9 and 

626 10. (.Education Code 41\902) 

Within one school day after a siudent's suspensio1: or c11.pulsion, tJ,c principal or designee shall 
notify appropriate city or COllnty law cnforctm1ent authorities, by telephone or other appropriate 
means, of any s1udc11t acts which may violate Education Code 48900(c) or (d), relating Hl the 
possession, me, offering, 01 sate of controlled s11bstances, alcohol, or int.o~icants of any kind. 
(Rdu1;a1ion Code 48902) 

.!'ost-Expulsion Placements 

The Board .;hall refer expelled students to a program of study that is: (.Education Code ~89 IS, 
48915.0J) 

1 . Appropriately prepared to accommodate s( udcnl5 who eJ1.hihit discipline problems 

2. :-Jot provided al a comprchcnsivt: mi,idlc, junior, or senior high school or at any 
elementary school, ;mless the program is offered al ~ community day school established al such a 

site 

3. l\ot housed a! the school sit~ attended by the .mtdcnl at the Lime of suspension 

( cf (i J 58 - Independent Study) 
(cf. 6185 - Cornnmnity Day School) 

When the placement described above i~ not available and when tJie County S11perinlendem so 
certifies, stud~nts Cll.pelJ ed for acts describeci in items 116· 13 and 1/20-22 under "Grounds for 
Su~pcn&icm an<l E,cpulsion" above may be rc.fcncd to a program of sludy that i~ provided at 
another comprehensive middle, Jtmior, or senior high school or at an elementary school. 
(Educatinn Code 4 8915) 

The program for a student expeJJcd from any of grades K-6 shall nut be con1hint:<l or merged 
with programs offered tn studcnr.s in any of grades i-12. (Education Code 48916.1) 

ReadmissioJl After Expulsion 

Readmis~ion procedure~ shall be as follows: 
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I. On the date set by the Board when it ordered the expulsion, the district shall consider 
readmis~io11 of the srudent. {Education Code 48916) 

2. The Superio{endcnl or designee shall hold a conference with the parcnt!g\lardian and the 
sn1de11t. .'\t the conforence, the student's rehabilitation plan shall be reviewed and the 
Superimendm t or desiguee shall verify that the provisions of this pfan have been met. School 
regulations shall be reviewed and the student and parent/guardian ihall be asked to indicate in 
writing the.it williugne.ss to comply with these rcgufotions. 

3. The Superimendcnt or designee shall transmit to the Board his/her rccommendution 
regw:diog readmission. Th£ l:loard shall consider rhis recommendation in closed session if 
information woulrl be disclosed in vio.lation of F.ducation Code 4907349079. If a writren 
request for open session is received from the paren1fguardian or adull ~tudtmt, it ,hall be: 
honored. 

4. If the readmission is granted, the Superintendent or designce shall notify the student an<l 
purcni!guardian, by regislered mail, of the Boar<l's decision reg,1nling rcadmissio11. 

S. The Board may deny readmission only if it finds that the snident has not sa1isfied the 
conditions of the rehabilitation plan or that the student continues to pose a danger to campus 
safety or to other district students or employees. (Education Code 48~)16) 

6. Jr the Board denies the readn1i.ssion of a st\Jdent, !he Board shall determine either to 
continue the student's placement in the alternative educational program initially selected or to 
pl:1.Ce the sturlcnt in ~.nothcr program that serves expelled students, iuc:luc!ing placi,mcnt in a 
county community school. (l:!dt,cation Code 489i 6) 

7. The Board shall provide written notice to the expelled student and parent/guardian 
describing the reasons for denying readmitlance into the regular prognim. This 11oticc shall 
indicate the Ooard's determination of the educational program which the l:loar<l h~s chosen. The 
student shall enroll in that program unless the parcnt!g11ardia.11 chooses ro enroll the student in 
anor11cr school clisu:ict. (Educarion Code 48916} 

~ o studcnl shall be denied readmission into the district based solely on the student', arrest, 
adjudicat io& by a juvenile coun, formal or informal supe1visiou by a probation officer, <letcniion 
in a juvenile facility, t:nrollment in a juvenile school, or other such con\act with the juvenile 
justice system. (Education Code 48645.5) 

i\-hintenance of Records 

The district shall maintain a record of each suspension and expulsion, including its specific 
causc(s) . (Education Code 48900.8) 

Expulsion records of any student shall be maint~ined in the student's nim1ciaro11' inte rim record, 
aod sent to any scllool in which the student subsequently enrolls upon written request by that 
school. (Education Code 48918(k)) 
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The Superintendent OI de~ignec shall, withill five working days, honor any other di~trict's .-equesl 
for infonn;.tion abo1lt ar. expulsion from :his district. (Education Code 48915.1) 

(cf. .5119 - Students l'xpc!led from Other Districts) 

Outtome Pata 

Outcome Data 
The SupcrintendeIJt or designce shall main1air1 the following data and report such data annually 
to the Califomia J)epartmem of Education, using forms supplied by !he California D~-parrment of 

Education: (EducafioJ1 Code 48900.8, 48916. l) 

1. The number of sludcnts rcco.mrm:nded for expu 1 sion 

2. The specific groun<ls for each recommended expulsion 

J. Wh.,lhc:· the student was subsequently expelled 

4. Whether the cxpulsiou order was suspended 

5. TI:c type of referral made after the expulsion 

6. The disposition of :he studco: after the end of the expulsion period 

)';.iblic Reporting of J)is,:ipJit,£ Da1ta 

The Supcri11tendcnt or designee sh~ll ensure that the following data is publicly ~vailable on th(~ 
District's public website twice annually, within 60 days after the completion of .:ach semester: 

1\R 5;4G.! 

l. The aggregate number and rate8 of office referrals, teacher suspcnsi ons, 
;,uperviscd in-s-:hool and out-of-school suspensions, imolunta.ry transfers, 
expulsion refci-rai8, expulsions, on-campu.s citallons, and school-based arrest~ 
(from bolh OPD am'. OSPD), and four-year graduation and drop-out rates, 
disaggregated by ali subgrm1ps, inciuding race, gender, ethnicity, F.nglish 
J ,anguage Learner ~tat us, socio-cconnmic; stetus, foster youth, homeless youth, 
and disability and by offense for th.: district and by school-site. 

2. The number of ins1n1cti011al days and ADA f11nding Just 10 suspensions, 

transfers, and expulsions. 

3. TI1e school sites to which student;; were tran~ferrcd after the Disciplina1y 
Review Heariug procedure or through any involun:&ry transfer proce~s, 
whether r]ley enrolled Sllbsequently, and the outcome, for sucl1 .students, 
including, but not limited to, graduation and drop-ou( rnt.:s. 

4. ln reporling such data, the privac;y of i1,ci,idnal students and teachers shall he 
prutccted. Dita will not b~ disaggregated in any manner thai could reveal 
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sn,dent identity lo the public or to knowledgeable members of the ~chool 
community. The data shall be reported for the district as a whole and for each 
school-site. 

5. The procedures shall also include rcquirem~nts that appropriare district and 
school officials regularly review thi.s data ~nd rake action to addre.ss 
disparities or disproportionate use of punitive discipline measure~ for 
particular subgroups. 

Convene Safe and Strong Schools Suh-Commitle<: 

The Superintendent shall convene a Safe and Strong Schools suh-cornrnittce as part of the 

Pathway to Excellence Strategic PI.m Q1,~lity Community Schools Comrniuee that will include 

par(,-nts, student&, representatives from community organizations, teachers, ad,ninistrators and 

partner organizations. The sub-cornrniuee will lllc<,1 at lcasr twice a year, one mee:ing to occur 

in January to review the aJmual report to OCR that is submitted in the fall of the prior year an<! 
review the District's progrcs, in successful impleme11ta1ion ofRJ, PDIS arid Manhood 

Development progr<1ms and the Three Y car Plan ("Transforming Schoof Cultme'' Three Year 

Plan, OCR Compliance Review l\'o. 09125001); and one meeting in October to review l) the 

discipline data from the prior school year, 2) the District's progress io successful implemcntalion 

ofRJ, PBI~ and Manl1ood Development programs and the Three Yeilr PlalJ ("Transforming 

School Culture" Three Year Plan, OCR Compliance Review No. 0912500!), and 3) through fone 

30, 2016, data regarding suspensions for defiance in Grades 4 through 12. In reviewing the 

suspen.•ion for defiance data, the suh-committc;; shall congidcr whtther to recommend that the 

Superintendent undertake additional measure, if it appears the District is not on target fox the 

successful elimination of willful defiance as a ba~is for suspension or expulsion for all grade 
levels TK-12 effective July I, 2016. 

Ammal Communjt.y Forum 

The Superi11tendenr. will convene a conununity forum in the Spring of 20 l 6 and 20 l 7 to update 

the conum:nity on transforming school climate and disparities in school discipline, including bur 

not limited to the implementation of !he VRP and the ·111ree Year Plan and to cstahtish a dialogue 

with the com1m.mity about 01c types of non-policing resources and interventions needed to keep 

&chools strong and safe and studen,s out of the juvenile justice sy~tem. The Supeiintendenl will 
report the results of the Cornmu,,ity Forum to the Board during the Sl1perintendcnt ·~ repo1t as a 

part of a regularly sched11kd Board meeting. The need to contin\lc an annual forum will be 
considered as part of the districts exir plan from the VRP with the OCR in 2017. 

Expungement of Student Disciplinary Records 

A., provided in Board Policy 5144.3, a student, par,;nt, guardian, appointed advocarc on behalf oi 
the student, or Superintendent on behalf of a student, may ~pply for expungement of student 
discipli:i.es rec.ord which meet the criteria set forth in Bl' .5144.3. 
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Complaint Process 

The Superintendent shall develop a complaint form to allow rn~rnhers oftbe school community 
lllld public to raise conct:ms if restorative justice or another reslota.tive approach is not available 
al a school site as an altemaci,·c to su~pcnsion. 111c complaint fom1 will be available on the 
District's we-bsitc, the District Discipline Office and the Distric! Omhudspcrson ·.~ Office. 
The Ombud.sperson shall investigate such complaims and within 90 days of complaint 
submission develop a plan with rhe school site for addressing the complaint and provide a 

writter. rcspotJse to 1hc complaining party. 

8i25i04; 4i2:,il 4A; 5!13:\ 5A 

Attnchm~nt 

Student Discipline and ln1.crvention Matrix dated April 7, 2015 
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Student Discipline and Intervention Matrht 

leehavior/Offense 
l--.-·-

Recommended ---, Suspensipn I Referral for l Notice to Police l 
Intervention I Exgulsio11 I 

1 _______ . ---·----

HOre~s code v;olation 

Picking on, bothering or distracting other 

~ students 
Technology violation (I.e. using cell phone 

~ class without pem1lssion) 

Use of profanitY or vulgarity (not directed 
\ towards adults) ____ __ _ 

~ailure to follow directions (all grades)_ 
I__Sutting da~ or repeatedly truant 

Possessed or used tobacco 

Type I (Oassroom-Managed Beheviors) 
Teachers are expected to I No 

complete at INst 3 Pre- \ 
Referral Interventions from 
the Universal Referral Form \ 
(URF) before an office 
referral (see Pre-Referral 
Intervention Guide for 
detalls). 

\ No 

I 
I 
I 
l 

No I 
I 
I 
I 
l 

TvlM! II j 
~epeated .!Y_pe I offense - - - - One or more appropriate I No TNo . I No I 

L
. Repeated failure to follow directions (K-3) interventions from the \ \ \ 

(suspension never permitted for K·3) Post-Referral Guide (also L- \ . 
~epeated failure to follow directions (4·12) listed at the bottorn of the l Oiscou~edand n.ot- -1 I \ 
~ s~f £!:!>fanity t~ard _adul~ _ _ _ URF). pe,mnted unless nered \ \ 

R;eespassing lote:ventrons have been \ 

I
. Sullying/Harassment level 1 (te asing, name •httemptedf andh f•i,led. (Note \ . I 

Ill 1 d. , . d • · t a1 out-o -sc oo I 
ca ng. exc v ing. g,v,ng irty loo..,, suspensions !or defiance wilt 

· gossiping) b -• d b 2017) [ \ __ _ _ _ _ _ _ _ _ _ e 1,11,ase out v • 

Gexual Harassm ent Level 1 (verbal. written, [ Sexual Harassment Optional [ \ 

\ or elccttonic comments that are sexually J 1 day ·1 l 
offensive or degrading) i [ 

\ 1ntentional destruction of school property l Optional1d3y·- -- l 
~~~m~ng_____ __ \ 
[Possession of firecrackers (non-projectile) ] Optiona l 1 day \ 

~alse activation of fire alarm 1 _ _ ~ ~ Optional 1 day 

'- - - -- - ·- ·-------__ . ___ !IP!'!'---------·--·- ·---_ ___ J 
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I 8ehavior/Offense ··-· --·--·· . ·-· -~c:nmmeiideii" ... ·-- . 5USD!1_nslon ---,Referral for J"ii!otice toPolice 

·1-RepeatedTy~tl- --···-- ·· 1 ~nat::~~~s~lt;t;;;;;-·a-;,d I Discourag;;-dond not·······-+~opulsio'! ... 1 ·No· .. 
one or more appropri(lte I ~erm1tted o~~es~ t1ert-d I 

· . intervent;ons froM the intervent\OJ\~ have bcc:n 
I Post-Reforral Intervention :. attempted and failed. X-3 I 

1

-f~il~;~-t~follo"idir~(.tions whe~-it~;~~~;- -1 Guide. I i;::i;:];:"~~r~-'~~ -- i-N~ -... ---- -'1 ·N~--
. an unsafe situation (4-12) (suspension I depending on safety issue J 
I 

never pcrmined for K-3) I or mitigating factors 
Bullyin-g/H~~a~~~ent Lev;i-2 (bullying based ·1-0ption~l i-2 days (except 1· Discouraged- ·-·1 

, on race, disability, sexuality, and other · that K-4 students may not unless 

·1 protected classes . . or. pushing, poking. I . be suspended for secondary I 
_ tripping, shovins or making threats) ··-·· ·--· I harassment or sexual I factors 

Sexual Harassment level 2 (touching tllat is 
I 

harassment) present• 
unr.nmfortable, em bar, assing, and/or 
offensive but does not arise to th<> lr.vc,I of 

f {~:~~~::::~ted to steal school or - ----1 
I priv~t!> property (not directly from a person , l :~::~~;kr unattended location such as 'lj 

Posscsse,d nr sold drug paraphernalia · 

r
-·--···-·· ·-· -- -·-····--·--·· ·-·· ------1 
Engaging in sexual bch~vior on campus . ·-·. 

. Caused, ~ttemptcd to cause, or threatened 
to (ause physical injury to another person l 
{not involving threats re weapons) .. ·- __ 
Fighting level 1 (mutual combat resulting in 
minor injuries such as cuts, scrapes) o, · 

I 

I 

I 

I I If force like lv to 
cause great bodily 
injury or a deadly 
weapon was 
involved 

f 
_i.11stigatin~ a_~h.ysical altercatio~·---~ . . . ···-··· -·· 
Intoxication Parent consultation plus 

referral for substance 
.. .J. abuse assessment. 

T:b~;~~~~~t~:;t-r-cfu~-s-!I No - · -----·-tNo __ _ 
__ assessment ----·-· .. 1. ... ·------ - -- .... _____ __J 
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Beh~ior/ Offs ns~ 

f"Fighting level 2 (one-sided fighting resulting 
. in minor injuries such as cuts, scrap;!S) 

I Bullying Level 3 fsevere or pervasive 
conduct, including online conduct, that has 

I a substantiallv detrimental effect on 
physical or me,nal heal th or as described in 
48900(r)l 

\ Seirual~H~a-,-as-s-ment Level 3 (severe or 

. pervasive conduct of a sexual na ture as 

\ described in 48900 .. 2_1 _______ _, 

I Possessing and/or using matl)uana (with no 
1 

intent to sell) 

I 
I 
I 
I 
l 
\_. ____ . ______ _ 

Re.commended I Suspension l Referral for I Noti,e to ~lice 
ln~rvention Ex11.utsl9n 

Type IV 

Parent conferer1ce ~one Toptio~ more tha~ Expulsion l 'f force used was \ 
or more appropriate .

1 
days (e)<cept that K-4 I permitted if likelv to cause 

interver1tions from the students may not be I secondary great bodily Injury \ 
Post-Referral Gulde. suspended for harassment factors present or ~ deadly weapon 

\ or sexual t>arassment) \ was involved I 
I \ I No (but note that~ 

sexual battery - J \ i must be reported l 
·1 to olice) . 

Expulsion not No - - · -1 
I 

permitted for \ 

l first off~nse of . 1· 

I 
. possession of I 
I one ounce of I 
. marijuana; 1· 

I e1<puls1ons . 

\ permitted for \ l 
I · repeated · 

I offenses If · \ 
t iered I 
I interventions . I 
. have failed or l 

_______ l~~:g:tpnses .i__ ____ \ 

I
' Posses.~ion of an imitation firearm such as • 

SB gun \ 

I . 
ca,e-by-case ba sis .

1 
Case -by-case I Yes ·1 

depending on safety basis .

1 
threat or mitigating \ depending on 

factors saf~ty t_hreat or \ ____________ __ l ________ ., __ --·- m1t,gat1ng _J_ __ ____ _ 
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r- ·- ··---- -·· ·-···-·· ····-·- -··· 
Behavior/Offense . Recommended 

~ intervention 

. Committed harassment, threats,-or ··--

~ 
1ntimid3tion ag;;sinst a stude:'lt witness 

(including gang related behavior) 
Thrcater>ing to cause physical injury with a 
wcnpon 

- I_ Suspension -1::~:7.~~or I Notic~i;;-Poli~~ 

rOptional." up to >days·-· ~a.~~l,~on -----tOepcnds on nature l 
. cUscretionary ~-of threats 

No unless in ' 
possession of a J 
weapon at the time 
of the threat 

I : ~~:~s;~~~-,e-0:_o_:_:-~~~~::{-::-~~-~:~~~;·~ ~~~;;~-r ~:~i;;,~~%:~::~:~:~-;Y::.~;i:~/:::~~:i~~-- . jl. ~::=~t~d. --
. and possessing firearm/explosive listed . referral to COST. administrator I 

1 t 

separately) 1 determines 
ca~;cd icrio11;i,.;y;;-~;i iniurvto~noth;;- that expulsion ' 1fiorce useci ,,;,·~~--. 

Yes --, 
person except in self-defense (or Fighting , should not be likely to cause 

r 

l evel 3) rc,commended . great bodily injury 
Committed or threatening an assault o, 1 under the or a deadly weapon 
_£_a_(!~'}'._O_'!_~ s~ho_?~!~Pl<?Y~!:____________ circumstances I was inv~lved ___ _ 
Committed robbery (takir,g property or an Vcs 

· dir<'ec.tly frorn someone) alternative 1 t ?.;-s~~-s;i;;-g ~ndA>~-using ~ c;ntrolled-·-· -1 . means~· ·1v~s--------
l substance other th;m m()rijuana correction 

f ~~;;;;i:::;;;;;.;;-•d ;.;,;,; ;.;.,,;.,-I wo,~m,l~'(: ~'!'J.J!' S" .:':.:t Sdo~ - - - ·· -~;~::::

7
" - ,~ -1 

· battery . reentry plan including . 
·- --·-·--·----·- -··---1 I 

j_;_; l;;t.~: ~tro~led.su~~t~nce'_ (see note . _ l_r~effa'..t~ c~~~- -- .. ·- _ . _ .... _ . _ ---· _ --- _ _l_ _ ___ --·· _ ___ ..] 

1 Admiriistrators ,vho find an ounce or le~s of marijuana on a student ~hou!d presume that the student had the marijuana for their own consumption (see Type 

IV offense) and ft.QtJor the purDose of selling. 
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I Behavior/ Offense Recommended I Suspension _µReferral for 
·~ I tervenfon ~xpulsjon 

Pos~_§i,setting, or furnishing a firearm - - - - ·-- - - - - · - -- • 

Brandishing a knife I 
LPossession o f an explosive . _____ .,_ _______ _ __ _..._ _ __________ _,__ _ _ ____ ..__ _______ ...., 

:t~.t:.::_ ~ 
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OAKLAND UNIFIET) SCHOOL DISTRICT 
Administrative Regulation 
Students 

AR5l44.J 

Suspension and Expulsion Procc~s 

Notice of Regulations 

At the beginning of each school year, the District shall ensure that all slud<:1.11., au<l 
parcnt~iguardians are notified in writing of the availahiliry of all n1Jcs related to discipline, 
including suspcnsio11 anti expulsion. (Education Code 3 5291, 48900. l, 48980) 

( cf 5 I 44 - Discipline) 
(cf. 5145.(i - PareJJlal l\'otifications) 

Definitions 

Suspension from school means removal of a st.u<lenr from ongoivg instnietiori for adjustment 
purposes. 

The teacher of any class from which a student is suspended pursuant to Sectio:i 48910 shall 
require the slucicnt to complete any assignments an<l tests missed <luring the suspension. The 
school will monitor an<l address the educational needs of the student that arise due to the loss of 
instructional time. (Education Code 48913). However, suspension does not mean any of the 
following: (Education Code 48925) 

I. R(>as~ignment to another educatioo program or class at th<: sarne school where tb.e student 
will receive continuing instruction for !he length of day prescribed by The Governing Board for 
~!udents of tlie sarne grade level. 

2. Referral to a certificated employee riesignarc<l hy the principal to advise .students. 

3. Removal from the class, but without reassignrnem to another cfass or program, for the 
remainder of the class period without sending the student to the principal or designee as provided 
in Education Code 48910. Removal from a particular class shull not occur more tha11 once every 
five school days. 

Referral means removal from classroom in8t111ction for discipline reasons. 

F.xpulsion means removal of a student from the immediate supervision and <:ontrol, or the 
general supervision, of school personnel. (Education Code 48925) 

Day means a r.;alendar day unless otherwise specifically provided. (.Education Code 4892S) 

School day means a day upon which the sehooh oftl)c district a;e in .sc,sion or weekdays during 
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the summer recess. (Education Code 48925) 

Student include, a ~tudent's parent'guardian or legal counsel. (Education Code 4892 5) 

Principal's designt:c mean~ one or more adm i.nistratvrs or, if there i& not a second administrator al 
one school site, a certificated person specifically designated by the principal, in writing, to assist 
with discipJ inary procedures. Only one such person may be designated at any time as the 
principal's primary designce and only one such person may be designated as secondary dcsignee 
for the school year. The name~ of such persons shall be on tile in tht' principal's office. 

(Education Code 48911) 

School prC>perty, for the purposes described in Hducation Code 48900, includes, bUT is not 
limited to, electronic files and clatabitScs. (Education Code 48900(11)) 

The District database is the Aeries Sludent Infon11a1ion System. 

Restorative Justice (RJ) is a process where all stakeholders affected by an inj usticc ha vc an 
oppormn i1y to discus., how they have been affected by the injustice and to decide w!1al should be 

done to rcpail' :lie harm. 

Positive Behavioral Interven!ions and Supports (!'BIS) is a framework for providing a range of 
systemic and indi,·iduali7.cd stmtegies for achieving imprntanl academic and bcha,·ioral 
outcomes while preventing problem behaviors. 

So<:ial aud emotional leaming (SEL) is a process thro11gh which children and adults develop the 
fundamental skills for life effoc1iveness. The five SEL competmcie& are: self-awareness, Relf­
managenient, social awareness, relationship skills, and responsible decision-making. 

Response to Intervention (HTI) is a prevention ~yslcm focused on maximizing student 
achievement, miucing behavior problem~. and avoiding lo~~ of insuuctional time through the 

u~e of tiered inte1venlioi:s. 

Gi-ound~ for Suspension and .1<:xpulsion 

111c following i~ a li~t of grounds for which suspcn&ion and expulsion may be permitted or shall 
be imposed subject to the n;&trictiom imd requirements herein: 

( cf. 5144. 2 - Suspen5ion and BxpulsioniJ)ue Process (Sn1dent~ with Disabilities)) 

J . Caused, attempted to cai;se, or threatened to cause physical injury to another person or 
willfully usc<l force or violence upon another person. except in ,clf-defen~e (Education Code 

48900(a)) 

A student who aids or abets the. int;iction 01 attempted inilictio11 of physical ir,jury on another 
person. a.s defined in l'enal Code 31, may be su~pcnded. but not exJielted. Hcwever, such a 
student :nay be 511spc11dcd or e.x.peJled pursuan1 to EdllCation Codl'- 489DO(a) wh"n heishe has 
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been adjudged by a juvenile court to have committee!, as an aider or abcuor, a crime of physical 
violc.nce ill which the victim suffered great or serious hodily injury. (Education Code 48900(1)) 

2. T'osscssed, sold, or otherwisc furnished a1Jy firearm, krii!c, el(plosivc, or other dangerous 
ol:!iect, unless, in the case of possessio11 of any object of !his type, tbc student had obtained 
writkn penni.ssion to possess the item from a certificated school employee, with the principal or 
designec's concuTTence (Education Code 48900(b)) 

(cf. 5J3J - Conduct) 

(cf. 5l31.7 - Weapons and Dangerous Instruments) 

3. Unlawfully po.,sessecl, used, sold, othenvise furnished, or was umler the itl.!luencc of any 
controlled substance as defined in Health and Safoty Code I 1053. J J 058, alcoholic beverage, or 
intoxicant of any kind (Education Code 48900(c)) 

(cf. 51316 - Alcohol atid Other Drugs) 

4. Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in 
!leallh and Safety Code 11053-l !058, alcoholic beverage, or intoxicant of any kind, and then 
sold, delivered, or otherwise fumished to any person another liquid, substance, or material and 
represented same as such controlled substance, alcoholic beverage, or intoxicant (Education 
Code ~8900(d)) 

5. Committed or aUempted to corrunit robbery or extortion (Education Code 48900(e)) 

6. Cau~ed or altempted to cause damage to school property or private prop~rty (Education 
Code 48900(1)) 

7. Stole or attempted to steal school property or private properry (Education Code 
48900(g)) 

8. Possessed or used tobacco or products confaiuing tobacco or nicotine products, including, 
but not limited to, cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, &nuff, 
chew packets, and betel, except that this tcs!riction shall nol prohibit a student from using or 
possessing his1l1er own prescription products (Education Code 48900(h)) 

(cf. 5131.62 - Tobacco) 

9. Committed ai1 obscene ac;1 or engaged ir1 habitual profanity or vulgarity (Educarion Code 
48900(i)) 

J 0. Unlawfully possc~sed, offered, arranged, Ol' 11cgotfot~d to sdl ar.y drug parnpftcmalia, as 
defined in Health aod Safety Code 11014.5 (Education Code 48900(j)) 

l l. Effective January l, 2015, as provided in California Education Code section 48900(k), no 
student enrolled in grade., T-Kindcrgar1cn tbrough rbird grade may be st>spendcd or expelled for 
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disnipting school activities or willfnlly defying the au1j1ority of school personnel {"di&mption 
and willfol defiance") and oo student in TK-12 may be expelled for willful disruption or 

delillJlce. 

EJfective July 1, 2016, no student enrolled in grades T-Kindcrgamm !hrough twel vc (TK-12) 
grades may be &uspendcd or expelled for disrupting ~chool activities or willfolly defying the 
amhority of school pcrsonnr.J. The Board will review data regarding suspensions for defiance in 
Grades 4 tnrnug!1 12. in Ari gust 2015 and Jamiary 2016. If based on review oflhe data, it ~µpears 
further steps should be und~ria ken lo meet the goal of dimina.tmg sus;:;cnsi nns for detiance by 
.July I, 2016, the Board will direct the Supt:rintendent co implement such additional measures to 
~chievc the goal ofno suspensions for defiance by July 1, 2016. 

(cf. 5131.4 - Student Disturbances) 

12. K1~owingly received stolen school prope1ty or private prnperty (Education Code 

48900(1)) 

13. Possessed an imitation firearm (Educaiion Code 48900(m)) 

lmi1atio11 firearm means a replica of a firemm that i~ so substantially similar in physical 
prope1tics to an existing firearm as to lead a reasonable person to conclude that the replica is a 
fircann. (Education Code 48900(m)) 

14. Committed or all.empted ro commit a sexual assault as defiJied in Penal Code 261, 266c, 
2l«;, 288, 288a, or 289, or cornmined a sexual battery as defined in Penal Code 243.4 (r.ducation 

Code 48900(n)) 

I 5. Harassed, threatened, or intimidated a student who is ,1 complaining witness or witness in 
a schoo 1 disciplinary proceeding for the purpose of preventing that student from being a witness 
aud!or retaliating against that student fot being a witness (Education Code ·18900( o)) 

16. U::ilawfull y offered, arranged to sell, negotiated to sell, or sold rJ1e prcscriprion drug 

Soma (Edue?.tion Code 48900(µ)) 

17. f:ngagl~d in, or attempted to engage in, hazing (Education Code 48900(q)) 

Ha:d.ng mean;; a method of initiation or pre-ir1itiation into a student organization or body, 
whether or not the organization or body is officially recognized by an educational instituiion, 
whid is likely to cause se1ious bodily injury or pcrsoual degrada1ion or disgrace rcs\1lting in 
physical or menial harm to a former, cmnmt, or pro~pc.ctive student. lia1.ing docs not include 

athletic event; opchool-sanctioned eveuts. 

18. Engaged in ~n act ofbrillying (Education Code 48900(r)) 

B,illying means any severe or pervasive physical or verbal act or conduct, mc luding 
c<mll!ll111icJtions made in "lkTiting or by rnoa.o~ of an electronic act, direl'.lcd toward one or m0rc 
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students thar has or can reasonably be predicted to have the etfocl of placing a rc~sonable student 
in fear of harm to himselti'he:rself or his/her property; cause lhe student to e)(perience a 
substantially detrimental effect on his/her physical or mental health; or cause the student to 
exp<-'Tience suhstar.tial interferences with hi.s/hcr academic performance or ability to participate 
in or benefit from the services, activities, or privileges provided by a school. 

Bullying shall include any act of sexual harassment, hate violence, m· harassment, threat, or 
intimidation, as defined in Education Code 48900.2, 48900.3, or 48900.4 (items #20-22 helow}, 
llsat has any of the etfocts described above on a reasonable student 

Electronic act meam the transmission of a communication, including, bur not limited 10, a 
message, text, sound, image, or post on a social JJetwork fnternct web site, hy means of an 
clecll'or1ic device, incl11tling, but not limited to, a telephone, wireless telephone, or otlicr wireless 
communication device, compuler, or pager. A post on a social network Internet weh sire shall 
include, but is not limited to, the posting or creation of i bum page or the creation of a crcdihle 
impersonation or false profile for the puqiose of causing a reasonable smdent any of the effects 
of bullying described above. 

Reasonable student means a studenl, including, but not limited lo, a srudent who has been 
identified as a student with a disability, who exercises average care, skill, and judgment in 
conduct for a person of his/her age, or for a person of his/her age with hisihcr disahilily. 
(E<lucation Code 48'JOO(r)) 

(cf. 1114 • District-Sponsored Social Media) 
(cf 513 l.2 - Bullying} 

(cf 6 l 64.4 - Identification a11d Evaluation of hidividuals for Special Education) 
(cf. 6164.6 - Identification and Education under Section 504) 

19. Made terrorist threats against school officials and!or school propei1y. (Education Code 
48900.7) 

A terrorist threat includes any \\'litten or oral statement by a person who willfully threatens to 
corumjt a crime whicb will result in death or great bodily iriiury lo another person or property 
dmuagc in excess c>f $ l ,000, wrth the specific inrent tliat the statement is lo he taken as a threar, 
even if tl:cre is no intent of actually carrying it 0111. (Education Code 48900. 7) 

A stlldent in grades 4-12 is also subject to suspension or recommendation for cxpnlsion when it 
i, determined that heishe: 

20. Committed sexual haramncm as defined in Education Code 2 l 2.5 (Education Code 
48900.2) 

Sel!ual harassment rucam conduct which, when considered from the perspective of a rrasonalilc 
person of the same gender as tile victim, is sufficiently severe or pervasive as to have a negative 
impact upon the victim's academic perfonnance or to create an intimidating, hostile, or offensive 
educariona! environment. (Educ?.tion Code 212.5, 48900.2) 
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(cf. S145.7 · Sexual llarassmcnt) 

21. Cause<l. attempted lo cause, threatened to cause, or participated in an act of hate vio le nee 
as defined in .Educalion Code 233 (Education Code 48900.3) 

Hate violence means any act punishable under Penal Code 422.6, 422.7, or 422.75. Such acts 
include injuring or inlimidating a victim. i11te1fering with the exercise of a victim's civil rights, or 
damaging a viciim's property because of the victim's race, ethnicity, religion, nationality, 
di~ability_. gtmdcr, gender identi1y, gen,kr expression, or sexual orientation; a perception of the 
presence of any of tho~e characteristics in the victim; or the ,ictim's association with a person or 
·group with one or more of those 11.ctual or perceived characteristics. (Ed11cation Code 233; Penal 

Code 422 . .55) 

(cf. .5145.9 - Hacc•Motivatcd .Behavior} 

22. Intentionally engaged in harassment, threacs, or intimidation against district personnel or 
sludents that is suflicientl) severe or pe1vasi11c: to have !he actual and reasonahly expected cffoct 
of materially disrupting classwork, creating substantial disorder, and invading tbe rights of 
;,chool personnel or students by creating an intimidating t•r hostik cducaticnal environment 

(Education Code 48900.4) 

( cf. 514 5. 3 - \ ondiscriminationiHatassment) 

A student may be su~pettded or expelled for any of the acts )isled above if the act is related to 
Rchool acti vi1y or s1:hool allcnd:t11ce occurring at any district school or wi Lhin any other school 
district at any time, including, but not limited to, the following: (Education Code 48900(s)i 

1. W hilt: on school grounds 

2.. W hilc going to or coming from school 

( ct. 5131 . l · Bus Conduct) 

3. During the lunch period, whether on or off the school campus 

( cf. 5112. 5 • OpeniC'loscd Campus) 

4. J)uring, going to, or corning from a .,chooJ.sponsored activily 

Teacher-Jniti.1lecl Suspensions Pursuant to Scc!ioll 489HI 

The Board desires the adoptiOJl of chc RTI framework to facilitat~ a consistent appro~cb for 
po~iti ve, pm-social behavior management ( Hi' 5144 ). Tht' D i;tri ct expects teachers to attempt 
R Tl interventions prior Lo ini:ia'.ing a suspension pursnam to Section 4 891.0 exct:pt where 
suspension for a fos: offense is pcrmillcd er mandated by law, a.~ described cm pp. 8-9 l1el0\,. 
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When re,uoving u student from hi~/her class purs1.1ant to Section 48910, the teacher shall 
immediately report this action to the principal or designee and send the student to the principal or 
designcc for appropriate action. If that action requires lhe continuing presence of the student at 
school, hc!she shall be appropriately s~pervised during the class periods from which hcishe has 
beer. removcu. (Education Code 48910) 

The site administrator or dcsignec shall ensure that site staff completed the following; 

J. The teacher coniplcteci tl,e 'J'cacher-Iniriateu Pupil Suspension Report anu, starting in the 
2014-2015 school year, the universal office referral form. 

2. The teacher contacled the parentiguardian to rct1uest. their participation in a parent­
teacher conference regarding the suspension wilhin 24 hours. A counselor or 
psychologist may auend the conference if ii is practicable, anu a school administrator 
shall attenu if either the parent/guardian OT teacheJ so ,equests. (Educatio1J Code 489 J 0) 

3. The site administrator or designec reviewed the uoivcrsaJ office referral fonn and 
completed the in-school suspension form ifwan-dnted. 

4. The site administrator or dcsignce contacted parenl/guardi,m regarding the suspension. 
5. The site administrator or <lesignee recorded tbe classroom interventions and referral in the 

District database. 

(cf AR 5144) 

A student suspended from class pursuant to Section 48910 shall not be returneu to cla~s during 
the period of suspension withour. the approval of the teacher of the class and ihe principal. 
(Education Code 48910) 

A smdem suspended fi-om class pursuant to Section 48910 shall not be placed in another regular 
class during the period of suspension. However, if a student is assigned to more rhan one class 
per day, he/she may be placed ic any other regular classes except those held at the sam.: time a.s 
rhc class from which the student was removed. (EducatioJJ Code 48910) 

The teacher of any class from which a student is suspended pursuant to Section 4891 O shall 
require the student to complete any assignmcnis an<l tests missed during the suspension. The 
school will moJJ.itor and aduress the ~<lucational n~eds of the studen1 thar arise due to the loss of 
instructional tirue. (Education Code 48913) 

When .,uspending a srudent ir1 Grades TK-3 from class for committing an obscene acl, engaging 
in habitual profanity or vulgarity, the reacher of the class may require any parem/guardian who 
lives with the student to aaend a po!1ion of the school day in the class from whicl1 the student is 
being suspe11ded, to as~ist. in resolving the classroom behavior problems. (Education Code 
48900. l) The teacher of the class may also require any parentiguardian who lives with the 
sluuent to attend a portion of the school day in rhe class to assist i.n resolving classroom behavior 
problems. 

Through Julle 30, 2016, when su~pcnding a student in Gmdcs 4-12 frorn class for committing an 

AR5144.l 



obscene act. engaging in habitm1J profanity or vulgari1y, dismpting school activi1ies, or otherwise 
willfully defying rnlitl ~taff authority, die teacher of the class may require any parenti guardian 
who lives with the studem 10 attend a po1ti on of the school day in the cla;,s from which the 
sn1dent is being susp~nded, to assist j n resolving the classroom behavior problems. (Education 

Code 48900.1) 

Effocti ve July 1, 201 c, when suspending a student in ally grade from cl ass for committing fln 
ohsccne act, engaging in habitual profanity or vulgarity, the teacher of the class may require any 
parenvguardiai, who Jin:~ with the student to attend a portion of chc school day in the class from 
which the student is being ~uspcnded., tu assist in re sol ~ing tbe classroom behavior problems. 
(Education Code 48900.1) The teaclier of the class may also require any parc11t.'guardian who 
Ii vcs with the student to attend a p:irtio11 of the school day in the class to assist in re sol \/ing 
classroom behm·ior problems. 

Teachers should reserve the option of required parei11al ancndance for cases in which they have 
dctcrmi ned that it is the best strategy 10 prnmole positive interaction ben,;een the :cacher and the 
student and his/lier parentsiguardians and 10 improve the student's behavior. 

Any teacher rcquiiing parental attendance p:.irsuanl to this policy shall apply the policy 
uniformly to all students within 1he classroom. (Education Code 48900.1) 

When a teacher make~ this rc<t ucst, the principal shall send the 11arenliguardian a v:ritten notice 
that the parcm/guardian's attendance is requested pursuant to law. (Fducatiori Coclc 48900. 1) 

The notice shall spt,cify that the auendance may be 011 either the date the sludcnr is scheduled to 
relurn to class 01 within on<, week tht--rcafter. 

This notice shall also: 

I. Inform the 1iarcnligllardia11 when his/her presence i.~ expected and by what means beishe 

may arrange an alternate date 

2. State that if the parent/guardian docs not have a means of transportatio1J to school, hci~hc 
may ride the schoo! bus ,vith the student 

3. Ask T1Je panml/guardian to meet with 1hc principal after the v;sit and before leaving 
school, as required by P.ducation Code 4lt900. l 

At the meeting wid1 the student's parcnVguardian, tbc principal or c!csignee shall explain lhe 
district's and ~chool's discipli11e policies, including the disciplinary strategics that may be used to 
achieve JJrnper student conduct. 

\Vhcn a pe.rcnr/guardian doe~ not rcspcind to the rcqlle$t to attend school, the princ:pai or 
designec shall 1;ontact himihcr by telephone, mail, or other method that maintains the 
confidentiality of the ~tudcnt's records. 
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(c[ 5 J 25 • Student Records) 

District regulations shall include procedures for implementing pare11tal attendance requircmen1s. 
Parents/guardians .,hall be notified of this policy prior to its impkmenlatiotJ. (Education Code 
48900.1) 

Suspensions by Superintendent, Principal, or Designee 

The Board does 1101 support a zero tolerance ap_proach to discipline except where ma11da1ed by 
law. Schools m<1y no1 adopt zero lolcrance policies 1ha1 conOict with District di8cipline poli1:ies. 
The Board desires that schools will adopt, engage, and implement positive approaches to 
addressing problem hebavior prior Lo i11i1iating the suspension of a ~1ude11t. 

Su.,pension for a first lime offense is limited to certain serious offenses (listed below in 
pellllissibJe and mandatory categories) or where it can be documenrcd that the presence of a 
student causes a danger to persons. 

Defiance 

Effective January I, 2015, as provided in California Education Code section 48900(k), no 
sludenr enrolled in grades T-Kindergarten tJirough third grade ma)' be suspended or cxpelled for 
rlisrupting school activities or willfolly defyiog the authority of ~chool personnel ("disruption 
and willful deffance") and no sludent regardless of grade may be expelled for willful defiance or 
disruption. ·' · 

Effective July I, 2016, no studem cnrnlJcd in grades T-Kindergarten through twelve (TK- J 2) 
grades may be suspended or expelled for disrupting school activities or willfully dciyi.ng the 
authority of school personnel. Suspension and expulsion shall not be imposed for a violation of 
Education Code section 48900(k), including <lisn1ption of school acrjvities or willful defiance. 
The Distri1:1 expects schools to develop appropriate interventions, for example, behavioral plans, 
for students who e11gage in a pattern of deliant behavior. 

Defiance is when a student continues to disobey a school official, teacher, or administrator afier 
having been caughi the rules and expectations of lhe school and the student displays hehavior that 
directly interforc, with the rights of other& to learn. 

The Board will review data regarding suspensions for defiance in Grades 4 through 12 in August 
2015 and Jam:iary 2016. If b~sec! on review of the data, it appears i'urthc:r steps should br. 
unde1takcn to meet the goal of eliminating su~pensions fo1 defiance by July l, 20 If>, ihe Board 
will direct tJic Superintendent to implemeni such additional measures to achieve the goal of no 
suspensior.s for defiance by July I, 20 l 6. 

Discipline and Intcnenrion Matrix for Administrators 

Anached to this Administrative Regulation is the discipline and intervention matrix aligned to 
the Districr's Re$pOnse to Intervention (RTI) framework and rnodels a progressive and holistic 
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approach ro discipline. /\s provided in the Board Policy, eacl1 school is responsible for adopting 
strategies, pro grams and interventions within ar, RTI framework 10 facilitate a positive approach 
to behavior management. Even if sus11ension is appropriate, administrators must fir.st consider 

whether other inte,venlions should be used. 
Except where suspcn.sion for a first offense is permitted or mandatory (as described above), in­
school and out-of-school suspension and other sanctions thal result in a srudent 's los~ of 
i11strucrio11 shall only be imposed when the principal or dcsignee has determined thac ocher means 
of correction that are consistent with District policies wd procedures have failed to bring about 
proper conducl. (Education Code 48900.5) As described in AR 5144, RTI interventions and 
other alternative;; to suspension should he allemplcd and evaluated prior to referral from the 
classroom. In addition, the principal or dcsignee shall document the otber means of correction 
u&ed arnl n~tain them in the student'& record. (Education Code 48900.5) 

The Principal or design cc .,hall complete the suspension fonn and record the suspension in the 

District's database. 

( cf. ~ 125 - Student Rt'cords) 

The Supcri11tendent, principal, or dcsignee may suspend a sludent from school for not more than 
five consecutive school days unless !he suspension is extended pending expulsion. ( Hdncati on 

Code 48911) 

A student may be suspended from school for not more than 20 school days 111 any school ycat 
m1less, for purposes of adjusnncnt, the sludcnl enrolls in 01 is transferred to another regular 
school, an oppol'!\mity school, or conti1watio11 school or class, in which case suspension shall 1101 
exceed 30 days in any school year. However, this restriction on the: n11Jnher of days of 
suspension docs not apply when the suspension is Clltcnded pending an expulsion. (Education 

Code 48903, 4891 l, 481) 12) 

(cf. 5144.2 Suspension & EJtpulsion!Dut: Process (Students With Disabilities)) 
( cf. 6 184 - Continuation Education) 

The district may coun1 sus11ensions that occur while a student is enrolled in another school 
dishict toward the maximum mJJnher of days for whil'h the ~tudenl may be ~usptmdcd in any 

school y•:ar. (.liducation Code 48903) 

Su$pensions shall be initjated according Lo the following procedures: 

l. Informal Couforence: Suspension shall he prccecled by ,m mformal conference 
conducted by the Superintendent, principal, or dcsignee with the student and, whenever 
practicable, the tead1cr, supervisor, or school employee who refe1Ted the ~tudent to the principal. 
At the conference, the student ,hall be i11 fom~cd of the reason for the disciplinary actio11, 
presented with the evidence agair.s1. J1im/hcr, and given lhc opportunity 10 pre~ent hisiht:r version 
and evidence in support of hi.siher <lcfcnse. (Education Code 4 89 J 1) 

This confermcc may be omitted iflhc Superintendent, prir,cipal .. 01 dc9ignee determi11es 
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that an emergency situation exists involviiig a clear and present danger to the lives, safety, or 
health of students or school personnel. Jf a student is suspended without this conference, both 
the parent/guardian and student shall be notified of the snident's right to retum to school for the 
p11rpose of the conference. The conference shall be held within two school days, unless the 
student waives hisiher right to it or is physically unable to attend for any reason. hi such ~ case, 
l}1c conference shall be held as soon as the student is physically able to return to school. 
(Education Code 489 l 1) 

2. Administrative Actions: /\II requests for student suspe11sion arc to be processed by the 
principal or designee. All S\lspensions shall be recorded in the Dishict datab~se. A school 
employee shall report the s11spension, including the name of the student and the cause for the 
suspension, to the Superilltendcnt or dcsignec. (.Education Code 489 l I) 

3. Notice to Parentis/Guanliand: At the time of the suspension, a school employee shall 
make a reasonable effort to contact lhe parent/guardian by telephone or in person. Whenever a 
student is StLspended, the parent/guardian shall be notified in writing of the su..spcnsion. 
(Education Code 481J 11) 

This notice shall state the specific offense committed by the student. (Education Code 
48900.8) 

In addition, the notice may state the date and lime when tbc student may returu to school. 
If school officials wish lo ask the paremiglwrdian to confer regarding matters pertinent to the 
suspension, the notice may add that st.ale law requires the parent/guardian to respond to such 
req,,csts without ciefay. 

4. Parcn1/Guardia11 Conference: Whenever a student is suspended, school officials may 
meet with the parent/guardian to discuss the cause(s) and duration of the suspension, the school 
policy involved, and any other pertinent matter. (Education Code 48914) 

Although the parent/guardian is required to respond without delay to a request for a 
conference about hisiher child's behavior, no penalties may be imposed on the studenl for the 
failure of the parentig\lard.ian to attend such a conference. The student may not be denie<l 
readmission ~olely because the parentig\uU"rlian fai!c<l to atlc::nd the conference. (Hducation Code 
48911) 

5. Extension of Suspension: Jf the Board is considering the expulsion of a &uspendcd 
student rrom any school or the suspension of a st\ldent for the balance of tlie semcstec from 
continuation school. the Superintendent or Principal may, in writing, extend the suspension until 
such time as rhc Board has made a decision. (.cd\lcation Code 48911) 

Any extension of the origi11al period of suspension shall he preceded hy notice of such 
cxten~iori with a11 offer to holci a conference concerning lhe ext.cnsion, giving tlJ.e ~tudent an 
opportunity to be heard. Tbis conference may be held in conjunction with a meeting requested 
by the student or parent/guardian to challenge the original suspension. Extension of the 
suspension may be m~de only if the Superintendent or I'rincipal determines, following a mcc1ing 
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in which lhe student and the student's parent/ guardian were invited to pamc,pate, that the 
&turlent's presence at the school or <11 an alternative school would endanger persons or propeJty O( 

threat.ell to disrnpt tl1e instructional process. (Education Code 489 l l J 

rr the student involved is a foster youth, the Superintendent or designec shall notify the distticl 
liaison for foster youth of the need to invite the student's atlomey and a representative of the 
appropriate county chiki welfare agency to attend the meeting. (Education Code 48 8 S 3. S, 
48911, 48918.1) 

( cf 6173. I - Education for F osier Youth) 

In additior. Lo suspending a st11dent, the Superintendent, principal, or dcsignee may provide 
services or require the snident to participate in an alicrnative disciplinary program designed to 
correct his/her behavior and keep him1her in school. 

The student sha) I he responsible for contacting the school to receive .tssigi1me111s to be compktcd 
during the pe1iod of the suspension. The ~choo! shall make available all assillllJlleflts and tests 
that the student wi IJ miss while suspcudcrl. 

Suspension by the Bo~rd 

The Boarrl may ~uspcnd a student for any of the acts listed in "Grounds fo! Suspension and 
Expulsion" above and within the iimi1s specified in "S11&peosion~ by Superintendent, Principal, 
or Dcsignee" above. (Education Code 48912) 

The Board may suspend a student enrolled in a conlinualion school or class for a period not 
!011ger than tbe remainder of the semester if any of lhc acts listed in "Grounds for Suspension and 
Expulsion" OCC\lrred. The S\l&pension shall meet the requirements of Education Code 48915. 
( HduC?.liOll Code 48912 .5) 

When the Hoard is considering a suspension, disciplinary action, or any other action (except 
Cllpulsion} against any stude11t, it shall hold a cluse<.l session if a public hearing would !cad to 
disclosure of information violating a student's right to privacy 1mder Education Corle 49073-

49079. (Education Code 35146, 48912) 

(cf. 9321 - Closerl Session Pmpose, and Agenda~) 

The l::loard sbal I provide the student and his;1ter parent' guardian witb written notice. Upon 
receiving this notice, the student or parent/guardian may rcque~t a public meeting, and this 
reque.,t shall be granted if made in writing within 48 hours after receipt of the Board's notice. 
However, any discussion that contlict~ with any other student's right to privacy still sha[) he held 
io clost:d session. (Education Code 3514 6, 48912) 

Supervised .Su~pcnsion Clas~room 

A slul1Cl)t for whom an expulsion action ha~ not been initi?.tcd and who poses no imminent 
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danger or threat to lhe school, s1udcnts, or staff may he assigned to a supervised suspension 
classroom in a 1,cpara1e cfa,sroom, l>uilding, or gite for the entire period of suspension. The 
following conditions shall apply: (Education Code 489 l l .1) 

I. The supervised suspension classroom shall be s1affod in accor<l.mcc with law and by 
ce11ificalc<l employees. 

2. The student shall have access to appropriate counseling services. 

3. The supervised suspension dassrnorn shall promote completion of schoolwork an<l tests 
missed by the student during the suspension. 

4. The student sh~ll be responsit>Ic for coniae,1ing hi,iher tcacher(s) to receive assignments 
to he complete<l in the $Upcrvised suspensio11 classroom except where otl11,-iwisc set out in tile 
student's Individualized Education Program (JEP) or Section 504 plan. lhc teachcI(s) shall 
provide all assignrnents and tests that the student will miss while suspcnderl. ff no such work is 
assigned, the person supervising the suspension classroom shall assign schoolwork. 

The Principal or designcc shall complete the in-school suspension form and record the 
suspengion in the District's database. 

At the lime a student is assigned to a supervised suspension classroom, 1he principal or designet: 
shall nolify the student's parent/guardian in person or by telephone. When the assignment is for 
longer than one class period, this notification shall be made in writing. (Education C:ode 
48911. l) 

Involuntary l'ransfrt· 

Effective .January I, 2015, , the District may not invohmtatily lransfer a studcat in Grmles TK-
3"' grade to another school based on a finding of <listuption of school activities or willfuJI 
defiance of the authority of school personnel (California Education Coric section 48900(k)). 

Effective July I, 2016, the Distric1 may not involuntarily transfer a $IUdcnt to another school 
bHsed on a finding of <lis1uption of school aciivities or will full ddfancc of the authority of school 
personnel (California l!ciucation Code section 48900(k)). 

Involuntary transfers may only occur following a recommendation for expulsion anci after a 
hearing lieforc the Districl's Disciplinary Hearing Panel (DHJ>) consistent with the requirements 
in r.ducation Co<lc scction 489 l 8 and the 110rice aud hearing procedures set forlh below for 
expulsions. . In additio11, an involuntary transfer to a continuation school must be made 
pursuant to Education Code section 48432.S. 

Expulsions 

The Board shall expel, as required by law, any smdent found to have committed any offense 
listed below under "Mandatory Rcconunc:ndat.ion and !Vfondatory Exp11lsion" (see page I 3). 
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(Ed\1cation Code 4K915) 

ror all other grounds li$led under "Grounds for Suspension and Expulsion," the Board shall 
order a studelll expelled upon the recommemfalion of the Superintendent, principal, or designee, 
only if the Board makes a finding of either or hoth of ihc following: (l'clucation Code 489 I 5(b} 

and (c)} 

I. Thal otlR~r mean., of con·ccrion have repeatedly failed to bring about proper conduct 

2. Thal due to the nature of the violalion, the presmce of the student causes a continuing 
danger to the physical safety of the student or olhers 

Auttiorlty to •:xpd 

A st1,dent may be expel i ed only by the Board. (Ecliication Code 489 l 8(i)) 

The Board shall expel, as required by law, any student found to ha vc committed any offonse 
lisced below under "i.\.fandatcry Recommendation an<l :Vlai1datory Expulsion." (Education Code 

4891.5} 

r:'or all other grounds listed above under "Grounds for Suspension and Expulsion,"' ihc Iloard 
shall order a smc:lent expelled upon the recommendation of the Superintendent, 11rincipal, or 
design cc, only if the Board makes a finding of either or both of U1c following; (Education Code 

489i 5(b) and (e)) 

J. That other means of correction arc not fea~ibk or have repeatedly fa1 ied to bring a bou1 

proper conduct 

2. That due to the nature of the viol:nion, the presence of the studenl causes a conti1luin1,1 
danger to rJ,e physical safety nf the stuclent or other~ 

Recomme11dation for Expulsion Expected Unless lt Js Not Ap))ropriatc 01· Alterna1ive 
'.\feans of Correction Would Addrcs~ the Conduct 

t:nle~s the Superintendent, principal, or designee di:tcmlines that expulsion should not be 
recorilll1e11ded under the circumslanccs or thal an alternative means of corre,;tion would address 
tile conduct be/she shall recommend a student's cxpulsi011 for any of the following act~: 
(Education Code 489J 5(a)) 

1. Causing serious physical injury to anolhcr person, except ir. se lf-defcnsc 

2. Po~session of emy knifo as defin~d in Education Code 4891 S(g), explosive, or mher 
dangeroos object of no rca(;onablc use to the studenl 

1. Cnlawful possession of anv controlled sub.stance as listed in llealth and Safety Code 
11053- 11058, ~xcepl for ( 3) the first offc11se for the ;:iosses~ion of no• more than one ounce of 
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marijual}a, other than concentrated cannabis, or (h) the student's possession of over-the-counter 
medication for bis/her use or other medication prescribed for him/her by a physician 

4. Rohhery or extortion 

5. Assault or battery, as defined in Penal Code 240 aud 242, up011 any school employee 

fo determining whether or 1101 lo rccomrncn<l the <:xp>Jlsion of a sludclll, tbc Superi11tendem, 
principal, or designee shall act as quickly as possible to ensure that the student does 1101 lose 
i1Jstruc1ional lime. (.Education Code 489 J 5) 

Mandatory Re.:ommtndation and Mandatol'y Expulsion 

The Superintendent, principal, or dcsignee shall recommend that the f.loard expel any student 
found at scl1ool or at a school activity 10 be: (Education Code 4891 S(c)) 

I. Possessing, ~s verified by 2 district employee, selling, or olherwise furnishing a fircann, 
unless the s1uden1 had obtained prior wriHtm permission to possess thr. fireann from a cenificated 
school employee, wit!, rhe p1-lncipal or designee's concurrence 

Possession of an imitation firearnJ, a& defined in Education Code 48900(m), shall 1101. be 
regarded as an olknse requiring a mandatory reconur,endatioa for expulsion and mandatory 
expulsion. However, an administrator shall have discretion on a case-by-case basis to 
recommend expulsion for the possession of an imitation fireann. 

2. Brandishing a knife as defined in Education Code 489 l 5(g) al anolher person 

3. L'nlawfully selling a controlled xub&tance listed in Health and Safety Code 1 1053-11058 

4. Committing or aHemp1ing to commit a sexual assault as defined in Penal Code 261, 266c, 
286, 288, 288a, or 289, or commit1i11g a sexual bauery as defioed in l'enal Code 243.4 

5. Possessing an explosive a.sckfine<l in l 8 lJSC 92 l 

l!pon finding that the studenl conunilled any of the ahovc a.:ts, the Board shall expel tl,e student. 
(Education Code 48915) 

Student's Rigbt to t,-:xpuhion Heariog 

Any ~taclent recommended for expulsion shaJl be entitled to a hearing to detemiine whether 
he/she should be expelled. The hearing shall be held within 30 school days after the 
Superintendent, principal, or de$ignec determines that th~ student has commirtc<l one of the acts 
foted above under "Grovnds for Suspension and Expulsion." (Education Code 48918(a)) 

The stude!lt is entitled to at least one postponer;ient of an expulsion hearing for a period of not 
rr?ore than 30 calendar ,fays. The request fo~ po~1pm1cmcn1 shall be in writing .. .l\ny subsequem 
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po~tponcment may be granted al the Board's discretion. (Education Code 48918(a)) 

If tlu: Board fir.Gs it i mpraciical during the regular school year to comply wi1h these ti me 
requirements for conducting an expulsio,1 hearing, the Superintendent or dcsignee may, for good 
cause, cxter.d the time period by an additional five school day.,. Reasons for the extension shall 
be included as a parl of the record when the ci<pulsion hearing is hc!d. (Education Code 

489 l !!(a)) 

lithe Board finds it impractical to comply with thtt lime requirements of the expulsion hearing 
dne to a summer recess of Board meetings uf more than two weeks, the days during the recess 
shall nor be counted as school days. The days not counted during the recess may nor exceed 20 
,chool days, as defined in }idw.:atioJJ Code 48925. Unless the student rnque&ts in writing that the 
cxpul sion hearing be poslponed, the hoaring shall be heid not later tha11 20 calendar day., prior lo 
the firsl day of the next school year. (Education Code48918(a)) 

Once the hearing sta1ts, all matters shall be pursued with reasonable diligence and cor,cluded 
without unnecessary delay. (Education Code 48918( a)) 

Rigitts of Compli1i11ing Witness 

An expulsion hearing involving allegations of sexual assault or sexual battery may be postponed 
for one school day in order to accommodate lhc special physical, menial, o:- emotional 11ee:Js of a 
student who is tbe complaining witness. (f.ducation Code 48918.5) 

Whenever lhe Superintende!ll or designee recommends an cxpulsio:i hearing that addresses 
allegation., of sexual a~sault or sexual battery, he/she shall give the complaining witm,ss a copy 
of tbe district's ;;uspension and expulsion policy and .-egula1io11 and shall ad,•ise the witness of 
hisiher right lo: (Education Code ilf!918.5) 

l. R eceivc live days' notice of hisihcr scheduled rcst.imony al 1hc bearillg 

2. Have up to two ad ult supporl persons of his/her choosing pre~ent at lhc hearing at the 

ti !)le ~cishe testi lie; 

.3. Have a closed hearing duiing the rime he/she testifies 

Whenever any allegation of $CX11al assault or sexual ba1t.ery is m~dc, the Superintendent or 
dcsignee shall immediately advise complaining witnc~ses and accused studculs to retrain from 
personal or telephone contact with each other during lhc time when an expul~ion process is 
pending. (Education Code 4891 R .5) 

The rights of a complaining witness are further outline<l i1! Administrative Reg\1larion S\45.7 

(Sexual J.larnssmcnt). 
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W.-itten Notice of the ~:xpulsion Hearing 

Written notice of !he expulsioll hearing shall be forwarded to the student and the student's 
parent/guardian at least 10 calendar days before the date of the hearing. The notice shall include: 
(Education Code 48900.R, 48918(b)) 

I. The date and place of the hearing. 

2. A statement of the 5pecitic facts, charges, and oftc11se upon which the proposed 
expulsion is based. 

3. A copy of district disciplinaiy rules. which relate to the alleged violalio11. 

4. Notification of the student's or pal'cnUguardian's ohligation, pursuant to Education Cock 
48915.1, to pro-vi<le infonnation about tJie student's status in the di~trict to any other distncr in 
which the student seeks enrollmenl. This obligation applies when a student is cxpellctl for acts 
other than those dcscril:lcd in Education Code 489l 5(a) or (c). 

(cf. 51 l9 • Sludeuts Expelled from Other Districts) 

5. The opportunity for the student or the student's pare1itlguardian to appear in person or be 
represented l:ly legal co1.mseJ or by a nooallomcy advisor. 

Legal counsel means an attorney or lawyer who is admitted to the practice of law in 
California and is an aclive member of the State Bar of California. 

Nonatt.omey advisor means aii inciividual who is not an atromey or lawyer, but who is 
familiar with the facts of the case and has been selected by the ~tudent or student's 
parentiguartlian t.o provide assistance at the hearing. 

6. The right to in.~pcct and obtain copies of all documellls to be u.sed at the hearing. 

7. The opportunity to confront anti question all witnesses who testify at the hearing. 

R. The opportlmity to que&tion all evidence presented and to presem oral and dorninentary 
evidence on the studcnrs behalf, including wi1nesses. 

Additional Notice of Expulsion Heuring for Foster Youlb 

At lc.:ast l O days prior to a hearing to dctenninc if a student who is a foster youih as defined 
under Education Code 48853.5 should be expelled for an offense not requiring a mandatory 
recommendation for expulsion, the Sliperintcndent or dcsigi,ec shall notify the student's attorney 
and a representative of an appropria,e county child wt>lfarc ugency. If the hcari11g i~ pursuant to 
an offense requiring a 1nantlatory expulsion recommendation, the Supe1intendent or dcsigncc 
:nay provid~ the same notification. Tb.e notice shall be provided by the most CO$t-effective 
method possible, including by email or a telephone call. (Education Code 4891R. I) 
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Conduct of fxpulsiofl Hearing 

I. Closed Session: Notwithstanding the prov1smns of Govemment Code 54953 and 
Fducation Code 3 5 14 5, ihc Board shall conduct a hearing to consider the expulsion of the 
student in a session closed to the public 1mless the student requests in writing at least five days 
prior to the hearing that the hearing be a public meeling. If such a request is made, the meeting 
$hall he public unless anolhe1 ~mdcnt's privacy rights would be violated. (Education Code 

4891 S(c)) 

Whelhcr the expulsion hearing is held in closed or public se.~sion, the Hoard may meet in 
closed session ICl deliberate and dewnnine whether or no! the student should be ex pellcd. If the 
Board admits a!1y other person :o this closed session, the parent/guardian, the student, and lhc 
counsel of the student also shall be allowed to attend the closed session. (Education Code 

48918(c)) 

If a J1caring that involves a charge of sexual assault or sexual battery is to be conduc1cd in 
pubiic, a complaining witneBs sha 1l ha vc the iigh: to havt: hisiher tcsti111or.y heard in cklsed 
session when tesiifyi.ng in public wo11lci threaten se1ious psychological h~nn :o the witness and 
whcJJ there are no ahernari ve procedures to avoid the threatened ham1, including, bur not limited 
to, videotaped deposition or contempor.meous examination in another place commuuicalcd ro the 
hearing room by closed-circuit le levisicn. (Education Code 48918( c)) 

2. Record of Hearing: A record of the hearing shall bl~ made and may be maintained by any 
means, including electro11ic recording, as long as a reasonably accurate and complete wrillen 
transcriptio:1 of !he proceedings can be made. (f.duca1iu11 Code 4891 !i(g)) 

3. Suh1ioenas: Before commencing a student expul~ion hca1ing, the Board may issue 
subpoenas, at the request of either the smdem or the Superintendenl or designee, for the personal 
appearance at the heaiing of any person who actually witnessed the al1tio11 that ga vc rise to the 
recommendation for expulsion. Aflcr the hearing has commenced, the Board or the hearing 
officer or administrative pauel may i.ssue such s~1bpocna.s al the request of the swdcnr or the 
Co1mty Superintendent of Schools or dcsignee. All subpoenas shall be issued in accorda1lCC with 
Code of Civil Procedure l 985-1985 .2 and enforced in accordance witb Government Code 
11455.20. (Education Code489J8(i)) 

Any ob,iection raised by the sll!dent or the Superintendent or designce ro the issuance of 
~ubpocna~ may be considered by the Board in closed session, 01· in open ses~ion if so l'equested 
by the student, before the n1c,etjng. The Board'~ decision in response to such an objection shall 
he final and binding. (Education Code 48918(i)) 

If the Board <!ctennincs, or if lbe hearing officer 01· administrative panel finds and 
submits to the Board, that a witnes.s would be rnbjel:t to unreasonable risk of he.m1 by tcstrfying 
at the he.:ring, a ~ubpoem, ~hall not be issued lo compe I the pers<lnal attendance of that witness at 
the hearing. However, that witness may be compelled to testify by means of a ~wom declaration 
as described in item 1/<1 below. (Education Code 48'11 8(i)) 
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4. Presentation of l::vidence: Technical ru.lcs of evidence sliall not apply to the expulsion 
hearing, but relevant evidence may be admitted and used as proof only if it i, the kind of 
evidence on which reasonable pcrsom can rely in the condtrct of serious affairs. "J'he deci~ion of 
the Board to expel shall be supported by substantial evidence that the sludcnt commilted any of 
the acts pur.mant to Edm;atio11 Code 48900 and listed in "'Grounds for Suspension 3Dd 
Expulsion" above. (Education Code 489 \S{h)) 

r indings of fact shall be based solely on the evidence at the hearing. A !though no finding 
s.hall be has~ ~olely o.n hearsay, sworn declarations may be admitted as testimony fron1 
witnesses whOl!e disclosure of their identity or testimony ai the bearing may subject them lo an 
unreasonable risk ofpliysical or p;.ychological harm. (Educatio11 Code4R918(f)) 

In cases whe,c a sc:arcb of a srndent's person or property has occurred, evidence 
describing the reasonableness of rhc search shall be i.ocludod in the hearing record. 

5. Testimony by Complaining Witnesses: The following pcocedures shall he observed 
wbcn a bearing involves allegations of sexual as.~ault or sexual oa.ih:ry by a studmt: (Education 
Code 489 18, 4R9 l R.5) 

a. Any complaining witno,ss shall he given live days' I\Otice before being caller! to testify. 

h. Any complail\ing witness shall be entitled to hove up lo two adul t support persons, 
including, but not limited to, a parent/guardian or legal counsel., present duriug his/her testimony. 

c. Before a crnnplailling witness tcstifi<'.S, support persons shall he admoni~hed that the 
hearing is confidential. 

d. 1be person presiding over the heari ng may remove ~ support person whom he/she find..\ is 
d isrupting the hearing. 

e. 1f one or both support persons are also witnesses, the hearing shall be conducted in 
accordance with Penal Code 868.5. 

f. Evidence of spe<..-ific insumccs of prior sexual concluct of a complaining witness shall he 
presumed inadmi~sible and sha.11 not be hear<l unless the person conducting the hearing 
determines that extraordinary circumstances require the evidence to be heard. Before such a 
detennination is made, rhe compla in ing wicness shall be given noiice und an opportunity to 
oppose rJ1e introduction of this evide11<>e. In the J1earing on the admissibility o f rl,is evidence, the 
complaining witne.~s shall be eolitlc<l to be represented by a parent/guardian, legal counsel, or 
otlicr suppon person. R eputation or opinion evidence regarding the sexual behavior of a 
complaining witness shall not be admissible for any purpose. 

g. In order to focilitate a free a:1d accurate statement t1f the cxperknccs of !he complain ing 
wituess and tu prevem discourngement of complaints, the district shall provide a nonthreatening 
environment. 
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(I) The district shall provide a mum sepa:rafe from the hearing room for the use of the 

complaining wilncss before and during breaks i r. testimony. 

(2) At the discretion of the person cunducting the hearing, the cumplaining witness shall be 
allowed reasonable periods of relief from cxamini:tion ,md cross-examination during which 

he/she may leave the hearing room. 

(3) The person conducting the hearing may: 

(a) ,\rrange the seating within the bearing room so as to facilitate a less i11rimidating 

en vironmcnt for the complaining witness 

(b) Limit lhc ti me for taking the tesLimoJly of a complaining witness to the hours heishe i, 
nonna!ly in school, if there is no good cause to lake the testimony during other hollIS 

(e) l'e11nit one of the support persons to accompany the complaining witness to the witJJess 

sta11d 

6. De-:ision: The Board's dcci~ion as to whether 10 expel. a student sh~ll he made within 40 
school days afier the student is removed from his,lier school of attendance, unless the student 
requests in writing that the decision b-: postponed. (Educalion Code 48918( a)) 

Alternative E~pulsion Hearing: HeHing Officer ur Administrative P,rnel 

Instead of conducting an expul~ion hearing itsdt; the Board may contract with the coumy 
heaiing officer or with the Oflice of Administrative Hearings of the Stale of California for a 
hearing officer. Alternatively, tht~ Board may appoint an impartial adminiWativc panel 
composed of three or more certificated personncL none of whom shall ht members of the Board 
or 0;1 thc stafT of the school in which the student i;. enrolled. (Education Code 48918(d)) 

A hearing conducted by the hearing office, llT administra1ivc panel shall conform to the same 
procedure~ applicable to a hearing coniluctcd by the Bo~rd a., specified above in "Conduct. of 
Expnl~ion Hearing," including the requirement to issue its deci;io11 withir. 40 &chool days of the 
studcn:'s removal from school, unless the studei11 requcsl~ that. the decision be iloslponed. 

(Education Code 489 l 8(a) and (cl)) 

The hearing officer or administrative panel shall, wilhi11 three school days after the hearing, 
determine whether to recommend expulsion of Ilic studcnr to 1he Buard. lf expulsion is nol 
recommended, the expulsion proceeding shall be tenninared and the student shall he immediately 
reins1.ated .1.l)d per mi Lied to return 1.o the da~Broom instJ11ctio1ial program from which the 
cxpubion rcfeJral wa., made, u:,less the par<.1tl, guardian, or responsible adult of the pupil 
reql,e~ts aeothc1 .school placement in wri1.ing. Before lhc pl~ccme.nl decision is made by the 
p2.ren1, 1su~rdian, or respcnsibk adult, tl1f, s,;peri1t1cndet1t of schools or tl:e ~upcrintende1it's 
:lcsign•x> .,hall consult with schoo~ distric1. pe~wnnel, it:duding the p·.1pil'~ •cachers, end ,he 
pe1re11t> g~l11dia:1, 01 respons1hk adult 1cgardin3 2.r.y other s:::}~onl ?Jact.'111~.r:r or,tiuu~ fOr t~c pupil 
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in addition to the option to rerJm to hi.5 or her classroom instructional program from which the 
e.x pulsion rvferral w as made. If thi, hearing officer or administrative panel finds that the pupil 
committed any of the acts specified in subdivi.~ion (c) of Section 4891 5, but does not recommend 
t:xpulsion, the pupil ,hull be irumediatt:ly reinstated and may be referred to his or her prim 
school or another compixhensive school, or, pursuant to the procedures set f0111J in Section 
4 RI\ 32. 5, a continuation school of the school distric t. Tlie decision not to recommend expulsion 
shall be final... (Education Code 489 18( e )) 

If expulsion is recomnicnded, findings of fact in support of the recommendation sh~II be 
prepar~d and submi tted to the Boar d. All tiudi ngs of fact and recommendations shalJ be based 
solely on the evidence presented at the hearing. The Board may accept fhe recommendation 
based either upon a review of the frndi.ugs of fact and re.:mn.rncndations ~ubm1Ued or up-0n the 
results of any supplementary hearing the Board may order. (Education Cude 48918(1)) 

lo accordance with Board policy, the hearing officer or administrative panel may recommend 
(hat the Board ~US'Pend the e ri forcement of the expuls ion for a period of one year. (F..ducarion 
Code 489 17, 489 18) 

Fin al /\clion by the Board 

Whether the i,xpulsion hearing is c.onm.icted in closlld or public sessio11 by the Board, a hearing 
officer, or an administrative panel, the final action tu e )(pel shall be lakcn hy the Board a l a 
public meeting. (Education Code 489) 8(j)) 

(cf. 932 1.1 - Closed Se~sion Ac1ions and Reports) 

If the Board cond11c1.s the hearing and reaches A decision not to expel, lhis decision shall be final 
and the student shall be reinstated immediately. 

L:poo ordering an expulsion, the Board shall set a date when the ~tudenr shall be rc,iewed for 
,e3dmission tO a ~chool withio the dishict. f or a sludeut expelled for any ae1 listed under 
"Mandatory Recommendation and ;1,1andatory E>r.pulsion" above, thi s date shall be one year from 
the date the e,q,ul&ion occurred, except that the Doard may set an earlier date on a case-by-case 
1:rn:;is. for a student expelled for other acis, this date sf:iall be no later dian the lasr day of 1he 
seo1cster following the semester in which tl1e expulsion occurred. Tf an expulsion is ordered 
during summer session of lhe intersession period of a year-round program, the Board shall set a 
date when the student shall be reviewed for readmission not later than tbe last <lay of rhe 
semester following the summer sess ion or intersession period in which the expulsion occurred. 
(Education <.:.:.de 4891 6) 

A t the time of the expulsion order, the Board shall r ecommend a plan for 1he ~tudell!'s 
rehabilitation, which may include: (Ed11cati on Code 4~9 J 6) 

l . Periodic review, as well as assessm~11t ai the time of review, for readmission 

2. Reco,nrnendRiions for improved acade.rnic p1,-rformance, ,utoring, special education 
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assessments, job training, counseling, emplo)~nent, community service, or other rehabilitative 

programs 

With parent/guardian consent, students who have bo;cn expelled for reason~ relating to controlled 
substances or alcohol may be required to enroll iu a county-sponsored drug rehabilitation 
program before returning to school. (Education Code 4 8916. 5) 

Written :'lloticc to Expel 

TI1e Superintcud¢JJt or dcsignee shall send written notice of the decision to expel to the smdent or 
parent/guardian. This notice shall include the following: 

1 . The specific offense commit.red by tJ1c student for any of the causes for snspension or 
expulsion listed above under "Grounds for Suspension and Expuhion" (Education Code 

48900.8) 

2. The fact that ~ description of readmission prcccdul'es will he made available to the 

student and lns!hcr parent/guardian (Education Code 48'J i 6} 

3. ::-lotic.e. of the righl to appcai the expulsion to the County Boa1rl of Education (Education 

Code 48918) 

4. Nolice of lhc alternative educational placemc111 to be provided lo the student during the 

time uf expulsion (Education Code 48918) 

5. Notice of the stuclent's or parcn;,lguardian's ohligatinn to infonn any new dislrict in which 
:he stndenr ,eeks 10 enroll of :he sl udent's status with the expelling disu-ict, pursuant tn P.ducalicn 

C0<k -18915.1 (Edu(;ation Code 48918) 

J)ccision 'l'io1 to J•:nforce Expulsion Order 

Tn accordance with Board policy, when deciding whetlJer to suspend tbe enforcement of an 
expulsion order, the Board shall take into account the following criteria: 

I. 111e s1udenfs pattern of behavior 

2. The st\ldent's attitude toward the misconduct and his/her willingness lo follow a 

rehabilitation program 

The suspension of the enforceme.nt of an expulsion shall be govemed by tb e following: 

l. The Hoard may, as a c011difion of th~ suspension of enfmcement, assib'll the sniden1 :o a 
schol):, class, or prog::am appropriate for !ht: s1udent's rchabi litatio11. This rebahilitation program 
r:1ay provide for the inYolvemcnl of the ~tudenfs paren1!g1tardian in the studeJ11's e.c\ucation. 
However. a parent/guardian's refusal to panicipa1e in the R>haoilitation program shall not be 
considct'ed in the Board'& delemunation as to whether the ~ntdent ha~ saLisfactori ly complctcrl the 



rclmhilitaiion program. (Education Code 4&917) 

2 . During the period when enforcement of the expulsion order is suspended, the s1udcnl 
81,aJI bi; on prohationary ~tatus. (Education Code 4891 7) 

3. The suspe.n.sion of the enforcement of an expulsion order may be revoked by the Board if 
the student commits any of the acts listed under "Grounds for SuspeMion and Expulsion" above 
or violates any of the dis trict's rules and 1cgu] ations go veming student conduct (Educ11lion Code 
48917} 

4. \'v'ben the suspension of enforcement of an expulsion order is revoked, a student may be 
expelled under the terms of the original exp ulsion order. (J:i<lucalion Code 48917) 

5. Gpon satisfactory completion of the rchahili(atiou assigmnent, the Boan] sliall reinslate 
tbe student in a district school. Upon reinstatement, the Board may order the expunging of MY 
or all records of the expulsion proceedings. (Education Code 48917) 

6. The Superiotcndent or dcsignce shall send written notice of any deci.sicm lo suspend the 
ei:Jforcemeol of an expulsion order during a period of probation to the student or parent/guardian. 
Tbe notice shall infonn the pa.rent/guardian of the right to appeal the expulsion to tJ,e Comity 
Board, the alternative educational placement to he provided to rhe student during the period of 
expulsion, and the snident's or pa11:nt/guardi~n·s obl igation to inform any new district in which 
the student seeks to enroll of his/b.cr status wilh the e11pelling district, pursuSJlt to Education 
Code 489 15.1 (b). (Education Code 489 l 8(j)) 

7. Suspension of the enforcement of un expulsion order sh.all not affect the time period and 
requirements for the filing of an appeal of. the expulsion order with the County Board. 
(£ducation Code 48917) 

1:Ught to Appeal 

The student or parcntiguardian is entitled to fi le an appeal of the Board's decision wi th the 
County Board. The appeal must he filed within 30 days of the Doarct·s decision to expel, ev~n if 
:he expulsion order is suspended aud the student is placed on prnhation. (lidllcation Code 
48919) 

The student shall submit a written request for a copy of the wrillen transcripts Rnd suppor!ing 
documents froin the di~o·ict simul(uncously with the filing of the notice of app<;al with rhe 
Cowity Boa.rd. Toe di!<tricl shall provide tile student with these documents withii1 JO .5chool day, 
followin£ the srudent's wri tten request. (Education Code 48919) 

~olification to Law Enforcemcot Aut}1oritie~ 

The Oaklar.<l School Pol ice De{laitment (OSPD) e,ci,-ts co ~upport the euucational mission of the 
District by ensuring the safety and security oi the District'~ students, staff, and property. 
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Prim io the suspension or expulsion of any student, the principal or designce shall notify 
appropriate city or county Jaw enforcement aulhoritics of an}' student acts of assault which may 

have violated Penal Code 245. (Educi:tion Code 4S'>02) 

The principal or dcsignee also shail no1ily appropriate city or county law enforcement auihorities 
of any student act~ which may involve the possession or sale of narcutics Ill of a controlled 
substance. h1 additi<m, law enforcement authorities shall be notified regarding any acts by 
students regarding lhe posscs~ion, sale, or fumi&hment of fircanns, explosives, or other 
dangerous weapons in violation of Education Code 489)5(c)(I) or (5) or Penal Cotk 626.'} and 

62610. (Education Code 48902) 

Within one school day afw1 a student'~ suspension or expulsion, the principal or designcc .shall 
notify appropriate city 01· county law enforcement authorities, by telephone or other appropriate 
means, of any student acts which may violate Education Code 48900(c) or (d), re!atiug to the 
pos~essicn, Lise, offering, or sale of eontrolicd substances. alcohol, or intoxicants of a,'ly kind. 

(Ed\1cation Code 48902) 

l'ost-J•:~pulsion Placements 

The Board shall refer c1qiellcd ~tudcnts I<• a program of study thal is: (Ed11cation Code 489 IS, 

48915.0l) 

1. Appropliately prepared lo accommodate students who ex hibil discipline problems 

2. Not provided at a comprehensive middle., junim, or senior high ~chool or at any 
elementary school, tmles~ the program is offere.d at a communily day school established at .such a 

site 

3. l\ot housed a: the school site attended by the studcmt at the time of suspen~iO!I 

(cf. 6158 - Independent Study) 
( cf. 6185 - Community Day School) 

When the p\ace:ncnt described above is not a,·ailahk and when the County S11perin(1,'11dcnt so 
certifies, students ex.peiled for acts described in ite.ms #6-J 3 and li20-22 unde,T "(;)rounds for 
Suspension and E'ltpulsion·· above may he referred to a program of study that is pro,·ided at 
anoihcr comprehensive middle. junior, or senior high school or al a11 elementary school. 

(Education Code 48915) 

The program for a student expelled fi:om any of grade~ K-6 shall noi he com bim:d or merged 
with programs offered to students in any of grades 7 · J 2. (Ed·.1c~!iOJl Code 489} 6.1) 

Readmi~sion After E:l'pulsio11 

lh:admission procedures shall be as follow,: 

AR 5:4L.: 



I. On the date set by the Board whcii it ordered the expulsion, the district .,hall consider 
readmission of the student. (Education Code 48916) 

2. The Superintendent or de.,ignee sbal I hold a conference with the parem!guar<lian and the 
student. At the conference, the studen1's rehabilitation plan shall be reviewed and the 
Superintendent or designee shall verify that the provisions of tfiis plan have been met. School 
regulations shall be reviewed and the student and parent/guardian shall be asked to indicate in 
wri!ing their willingness to comply witb H,ese n:gu(ations. 

J. Tlw Superintendent or design,ee shall transmit to the Board his/her recommendation 
regarding readmission. The Board shall consider this recommendation in closed session if 
infonnation wo11ld he disclosed ill violation of bh1cmion Code 49073-49079. If a '-'lritten 
request for open session is received from the panmtiguardian or adult &tudent, it shall be 
honored. 

4. If 1he readmi$sion is granted, the Superintendent or dcsignec shall notify the studerlt and 
parent/guardian, by registered mail, of the Board's decision regarding readmission. 

5. The Board may deny re<idnli8sion only if it finds that the student has noi satisfied the 
conditions of the rehabilitation plan or that the student continues to pose a danger to campus 
safety or to other di.,tTic! students or employees. (Education Code 489 J 6) 

6. If 1he Hoard clcnies tlLc readmission of a student, the: Board shall detennine either to 
continue the sntdent's placement in the alternative educational program initially selected or to 
place ihe student it, another program lhat serves expelled students, including placerneni m a 
county community school. (Education Code 489 I (i) 

7. The Board shall provide written notice to the expelled student and parent/guardian 
describing the reasons for denying readmin.ance int<l tlic regular program. This notice shall 
indicate the Board'~ detcnninaiion of the educational program which the Board has cliosen. The 
studem shall enrol) in that program unk,~ the parcntiguardiau cliooscs to enroll 1he studem in 
another school district. (Education Code 489l 6) 

·r,.;o sluderJt shall be denied rea<lmi.,sion into the district ha~cd solely on the s1udcn1's am,~t, 
at(iudiciilion by a juvenile coUI1, fonnal or informal supervision by a probation of!iceL detention 
ilJ a juvelJilc facility, er>Iollmem in a juvenile school, or other such contact with the juvenile 
justice system. (Education Code 48645.5) 

Maintenance of Records 

The district shall maintain a record of each suspension and expulsion, including its specific 
cause(s). (Education Code- 48900.8) 

Expulsion records of any student sf)8ll be mai,itained in the s!udenf's mandatory intc1irn fC(;ord, 
and sent to auy school in which the smdent subsequently enrolls upon written reques1 by that 
school. (Educatioll Code 489l8(k)) 

i\H 5144.1 
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The Sllperintendcnt Of designce shall, within five working days, honor any other district's req11est 
for information about an cxpul~ion from this district. (Education Cod: 48915.1) 

( cf. 5119 - Snident~ E.~pelled from Other Districts) 

Outcome Data 

Outcome Data 
The Superin1cndent or designee .shall maintain the following data and report such data annually 
10 !he California Department of Education, using form& supplied by the California Uepartmcnt of 
Education: (Education Code 48900. 8, 48916. l) 

I. The num her of student~ rccommt:ndcd for expulsion 

2. The specific grounds for each recommended expul~icm 

3. Whelher the studen! was subsc<1ucntly expcllcrl 

'1. Whether the expulsioJl order was suspended 

5. The type ofrefon·aJ made atkr the expulsion 

6. Th<~ disposition of the student after the end ofthc expulsion period 

Public Kcporti11g of Discipline Data 

The Superintcnde:,t or dcsignec &hall ensure that the following data is puh lie\ y availah le on the 

.District's public websilc twice annually, within 60 days after the completion of each sen1ester: 

,\R 5:44. ! 

1. The aggregate number and rates of office referrals, teacher suspensions, 
supcr\'ised in-:school and out-of-school su~JK'TISions, involun1ary tramfers, 
expulsion referrals, expulsions, on-eampu; citations, and school-based arrests 
(from both OPD and OSPD), and four-year b,raduarion and drop-out rates, 
disaggregated !iy all suhgroup:s, including race, gender, ethnicity, English 
Language Learner ,raws, socio-economic status, foster yourh, homeless youi!J, 
and disability and by offense for the district mid by school·-site. 

2. The number of instructional day~ a;:id ADA funding lost to susprnsiOIJS, 

tran~ fer;;, and expulsions. 

3. The school sites 10 which studeJll.< were tnmsicrrcd after the Disciplinary 
Review Hearing procedure er through any involuntary transfer process, 
whether they enrolled subsequently, and the outcomes for such students, 
incbding, but not limited to, graduation and drnp-ou\ rates. 

4. ln reporting such data, the p11Yaey of individual students and teachers shall be 
proteeled. Data will not be di;aggregatcd in any manner that co11ld reveal 
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student identity lo the publi c or to knowledgeable members of the school 
co1llI!lunity. 'fhe data shall be repu11ed for the district as a whole and for each 
school-s ite. 

5. The procedures shall also include requirements that appropriate district and 
school officials regularly review 1bis data and take action to address 
disparities or dib-proportionate use of punitive discipline me~ures for 
particular subgroups. 

Com•enc Safe and Strong Schools Suh-Committee 

The Superintendent shall convene a Safo and Strong Schools sub-conunittce as part of the 
Pathway to F.xcellence Strategic l'lan Quality Comm111n1y Schools Comm.inee tl,at will include 

parents, ~tudc;nts, r<--p:·est-11talive~ from community organi2Alions, teachers, administrators and 
partner organi.7.ations. The sub-committee will meet at lca~t twice a year, one meeting to occur 

in January to review the annual report to OCR that is submitted in the fall of the prior year and 
review the District' s progress in succe.5s ful implementation of RJ, P8TS and Mllllhood 
l)cvelopment programs and th<:: Three Year Plan ("Trnnsfonni,,g School Culhrrc" Three Year 
Plan, OCH Compliance Review No. 09125001); and one meeting in October to review J) the 
discipline data from the prior school year, 2) rhe District 's progress in successful implementation 
ofRJ, PBJS a11d :V.anhood Development pmgrnms and lhe Three Year Plan ('T.-ansforrn ing 
School Culturc"Thrce Year Plan, OCl{ Compliance Review No. 09125001), and 3) lhrnugh June 

30, 2016, data regarding suspensions for defiance in Grades 4 through 12. In rcviev.'lng the 
suspension for defiance data, lhe sub-committee shall consider whether to recommend that lhc 
Superintendent un<le1take additional measures if il appears the District is not on target for the 

succo:s~ful elimination of willful defiance as a basis for suspension or expulsion for all grade 
levels TK-J 2 effective July J, 2016. 

Am1ual Comwunity Forum 

The Superintendent will convene a community forum in the Spring of20J 6 and 20!7 to update 
the community on transfonning school climate and disparities in school discipline, including but 
11,11 Jimite<l to the implemenMion of the VRP ao<l the 'l"h1·c.: Y car Plan and to cstabli~h a dialogue 
with the community abon1 lhe types of non-polic i11g resources ancl interventions needed to keep 

schools strong and safe and studenrs out of the juvenile ju5ricc system. The Superintendent w ill 
report rbe resu lts of lhe Communi ty Forum to the Boan! during the Superinten<lcnt's report as ft 
pa1t of a regularly sched·uled Board meeting. The need to continue an armual fonun will he 
considere-0 ru; part of the. districts exit plan from the VRl:' with the OCR in 20 J 7. 

E1'puniement of Student J>iscipllnary Records 

As provided in Boa:·d Polir,y 5144.3, a sh1dem, p arent, guardian, appointed ad vocate on behal f of 
the s tudent, or Superintendent on behalf of a student, may apply for expungcmenl cf student 
disciplines record which meet t he c~iteria set forrh in Bl' 51 44 .. 1. 
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Co1nplai11t Process 

The Superintcndem shall develop a complaint form tu allow mcmberg of the school community 
and public to raise concerns ifrestorativc justice or another restorative approach is 1101 available 
at a schoui site as an alternative to suspension. The coroplaint fonn will be available on the 
District's website, ,he Di.strict Discipline Office and the District Ombutlspcrson 's Otlice. 
The Ombudsperson shall investigate such cnmplaillts and within 90 days of complaint 
,ubmi~;don develop a plan with the school site for addressing the complaint and providt> a 

writ1cJ1 rcspon5e to the complaming party. 

8i25i04; 4!2'.li 14A; 5/\3il 5A 

Att~dimcnt 

Stndenc Discipline and IntervenliOJl xlalrix dated Aprii 7, 2CJ 15 
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Student Discipline and Intervention Matrix 

18el)avlor/Offe,,-se \ Recommended ·~;;jienslon --rR;i;.:;:;i'to~- N~I~ ~~;- -. 

~ _ ~N~~ ~ ·----~liE~•~u~l~~~o~n~-~------~ 
I ___ -· _ -· _ - · _ _ _ _ Tyne I (CJassroom-Manilged Behnlors) ·-\ 
i Dress code violation Teachers are expected to \ No I No No 
[ Picking on, bothering or distracting other complete at least 3 Pre- \ \ 

students Referral Interventions from \ 
\ Techn~logy violati~i:; using ce\lpho~e- the Universal Referral Form l 1· 

in class without Pi!rmission) (URF) before an office \ 
\ Use of profanitv o r vulgarity (not directed referral (see Pre-Referral • \ 1· 

. towards adults) lntervenlion Guide for \ 
l Failure to fc>llow directions (all grades) · - details). \ I \ 
I ~tting ~s~ or repeatedly tru~nt \ \ \ 
. Possessed or used tobacco I I 
~epeated Typer offense-·---- ·one or more.appropr1?1e 

II 
No ___ --·- ·-No ·- --!No - -·-~ 

tRepeated failure to follow directions (K-3) interventions from the . \ ·1 \ 

W,s_uspenslon never permitted for K-3) Post-Referral Guide (also k·- _____ _j \ 
~ peated failure to foflow directions (4-12) hsted at the bottom of the \ Discouraged aod Mt - l \ 
I u~ o.!..erofanity ~ard ~ Its ·-_ - · URF). ll'!•mitted unlesstoered \ \ 
lrrespas5iing 1ntervent1ons have been \ 

lauliylng/Hara.ssment Level 1 (teasing. name \ ahttompted
1

andh failled. (Note \ \ I ~ . . . . . t at out~o -r.c OD 
caltmL excluding, g,VTng dirty looks. · suspensions (0< nefiance will \ 

( gos~!£!!'!1L _ ____ - · _ _ be phased out by 2017.) \ \ \ 

I Sexual Harassment Level 1 (verbal. written, Sexual Harassment Optional \ . 
or electronic comments that are sexually \ 1 day I \ 

l offensive o r degrading) -l 
I Intentional destruction ofscho~lpropertv 1 Optlon-;;-1 d~v-·-- I I l 
~ncludlng graffi!!_Er t agging ___ - ·- _ _ \ \ 
~~':5iO~ of firecrackers (non-proje~ Optional 1 day \ . 
I False activation of fire a larm I Optional_!_ day 

' ~m---------------·- --·-~ --·- ---- ---- -- -- ------- ---- ------
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+
R;c~;mmended .. I Suspension ·- - ----T R~f;;;.a, for I Notice to Police 

Intervention j...Expulsion I 
-· P-~rent ~;ns,;iiat,on a"nd ----trn;.;urag;c!and no,- I No ~i~ 

r::-· ····-··-··-·. ····-
I i,ehavior/Offense 

I.·------. ···--···--·--····-·· 
Repeated Type II 

I I one or more ~ppropriate 

I 
permitted unless tiered 

I 
I 

. interventions from the ,nrcrvcnt~ons have been 

I 
Post-Referral Intervention attempted and fai!ed. 1(.3 ·. 
Guide. lstudents. n'HiV not be I 

f-c::lure to toii~~-d-i-,e~tions \~hen i~~,;;~~--j ~~::.::~~!: :1;:;ce ---No··-
I ~~· unsafe sitt1;,tion {4-12)(suspcnsion I I depending on safety issue I 
l never permitted for K-3) I or mitigating factors 
1 ·s~ilying/~~i;~;;e~t-te~~i2-{b~llvi~gb~;ci I Opti~~al i::2days(exz;;;t -1-Discourag~d 

I 
on race, disability, sexualitv, and other I t!\M K-4 students may not . unless 
:,rotected classes, or pushing, poking, I be suspended for I secondary 

·~tripping.shoving or ma1'-ing_threatsl _--,--j , harassment or sexual factors 
I Sexual Harassment level 2 {touching that is I I harassmen!l I present• 

uncomfort~bJ,,, ~mbarrassing, and/or 

l offensive but does not arise to the level of j 
~~~~ca~~:::~pted to ;;~~I sch.oolo-; .. .. . - I I 
I private property (not directly from a person I I I 

but from an unattended location sur.h as a I 

I I 
-rN;; 

1 
I 

I 

I 

I 
I I :~~*::~! or sold d~;;-g p~r•p.hernalia· · ·· _j I I 

~ ~~::~ga~~]t;;i~dbt~t:~'.i~~::~t~~:a~:ned j I I ~-If force iikciv-io __ l 
I to cause physical Injury to another person I · .

1 

cause great bodily 
~(not involving threats re weapons) I I injury or a deadly 

1 

Fighting level 1 (mutual combat resulting in I weapon was 

::~:a~~;:e;i::i:a~sa~:et:~:t~::es) or -·-- -- _ .... --·--- -1· ·---__ _ _ _ _ I . -·· -· _____ [ invol_v_ed- - ----1 
· 11,toxication I Parent consultation plus No unless student relus~o No 

~~:;: a~::;s::;~~~ce _. ___ J :~:;::~~e~bus_: _. ·--··· ·1 _ . _ ___ _ J. 
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Behavior/Offense 

\
--- - ·----·---­Fighting level 2. (one-sided fighting resulting 

• in minor injuries such as cutS, scrapes) ,_ 

I Bullying level 3 (severe or pervasive I 
, conduct, including onllr,e conduct, that has I 
· a substantially detrimental effect on 
\ physical or mental health or as described in 
f-:48900(rl) 
I Sexual Harassment level 3 (severe or 

I 
pervasive conduct of a sexual nature as 
describild in 48900.2) 

\Possessing and/or using marijuana (with no 
\ intent to sell) 

I 
I 
I 
I 
I 
I 
h;ossession of an imitation firearm such as a 
\ BB guo 

L - ·-----·- ·---,-

Revision date: April 7, 2015 

· Suspension Notice to Police 

Type lV 
Parent conf~ce plus one \ Optional; no more than 3 -r Expulsio-;;- 1,r force used was 
or more appropriate days (except that K-4 \ permitted if likely to cause 
Interventions from the \ students may not ba secondary great bodily injury 
Post-Refe rral Gulde . suspended for harassment \ factors.present or a deadly weapo n \ 

\ or sexual ha rassment) was involved 

I I . I 
I I 
I 
\ \ permitted for 

I 
first offense of 

\ possession of 

\ 

one ounce of 

\ marijuana; 

I expulsions 
\ permitted for 

-----1 No (but note that a 
sexual battery 

must be reported \ 
!!l ~lice) ___ .

1 No 

I 
I 
I 
\ 

I · repeated 

\ ~f!enses if \ 

l tiered 
I Interventions \ 

I have falled or 

\ student poses ~ \ 

~------ dan~-- ·---·-
. Case-by-case basis -+ c~e-by-<:ase Yes 1 

J
epending on safety \ basis \ 
hreat or mitigating depending on \ 
a~tors \ safety t.hrea t orL \ 

--·----· m~ ,ng -----



r - - - ··----·-·- -·--T-··-- - " 

't.Be~a~io:-/Offense _ ·-.~ ~ ---~-~~=:.i ~~;;~~::ed ·r Suspension 

··-+ _ .. _ ... __ - -----
h:;ptional, up to 5 days 

! Referral for 

1 
.. Notic.e to Polic·e--J 

I Expu!s~!l.n_ _ . . . . . .. _ ... 
factors 

Committed harassment, threats. r,r 

I intimidation against a student witacss j 
Uincluding gang related behavior) ·--- _. _. _ 
1 Threatening to cause physical injury with a 

expulsion ·l Depends on nature I 

discretionary of threats 

---···---·- --·--·1 
weapon 

'. Type V (Expulsion "Expected") 
I ··-·· ••••• -· --··· •••• -······ •••••• • • - • 1·· .... ···-·-· ·- ·-----·---··--~ ··•·-·. --

POSSeSSiOn of a knife, taser, stun gun. or Welcome circle to develop ' Expected, 5 days if Expected, 
other dangerous object (brandishing a knife r<?entry plan including referring for expulsion unless 
and po~scssing firearm/explosive listed , referral to COST. administrator 
separately) 

1
. dclcrmi nes 

Caused serious physical injury to nnother . thal expulsion 

Person except in sclf-Clcfcns~ (or fighting 

1

. should not be 

. Level 3)_. --·-----······-···-·-·--····· . recommended 

~

Committed or threatening an assault or · 
battery on a school employee ----- .... _. ·---· --- . -
Committed robbery (taking property 

di~e~l:,:!rr>rns~me<:>~e)_ ... . -----·-1 
Posses~ing and/or using a controlled 
~ubstancc other than marijuana 

under the 
circumstances 
or an 
alternative 
means of 
corl"€ctiol"! 
would address 

· No unless in 
; possession of a 

weaoon at the time 
of the threat . 

Yes 

~ ...... -··-. ---· --·-·-··-----··!' If force used was 

likely lo cause 

, great bodily injvryJ 
or a deadly weapon 
was involved - ·--· --· .. -... --
Yes ' 

.... ···-----·--J 
Yes I 

I ~;;; ... ,.; ~-~"" ~.;;; au;;;,;.. I w·;lcom~ :~: r! ~::e~:: Sr" i::d"~\:~~, 5 -d~.y~ ---·1·M~~d~~;,;;- I y~-;----
attery reentry plan ,ncludmg 

: Selling a controlled substance1{sc~ note·- referral to COST. . 

j below) ... _ .........• ... --··· ·--·-··_J _________ _______ · -----····---·---. ---------··-L __ _ 

the conduct 

3 Administrj:ltors who flnrl an ounce o< less of marijuana on a student should p~esume that the student had the marijuana for thefr own consumption (see Type 

IV offe.,se) and ".o_r_ for the ourpose of selling. 
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~ghavior/ Offense -· .. ~ne::e:~~ed ·- -·- fiu~pension _ --_ \ ~:~~or _ Notice to Police ' 

Possess~, scll~yr furnishing a firearm T \ 1 
r 

Brandishing a knife 
Posse$.Sion of an c.xplosive · i 

-- - - ---
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OAKIAND UNIFIED SOiOOL DISTRICT 
LOCAi. PLAN FOR SPECIAi. EDUCATION 

Programs for Exceptional Children 
Juvenile Justice Center Initiative 

Supporting Youth with Disabilities to Exit Sustainably 
from Detention/ Probation Placements 

MAJOR GOALS: 

• Develop and implement special education (SpEd) policies that are responsive to 
the needs of a very high risk, mobile population. 

• Provide fast access to the most appropriate level of special education and mental 
health services for students on probation and/or at risk of delinquency. 

• Support receiving school sites and special education teams by providing 
comprehensive and current special education, mental health and medic.al records 
for students exiting detention and/or on probation. 

• Increase collaboration with key service providers - Probation, Alameda 
Courts/Collaborative Mental Health Court at )JC, Alameda County Office of 
Education (ACoE), Alameda County Behavioral Health care Services (ACBHCS), 
Children's Specialized Services, and Children's Hospitals Medical Unit at JJC. 

SCOPE OF WORK AT THE JUVENILE JUSTICE CENTER (JJC): 

1 Continuity ofSpEd Services for OUSD Youth Entering Detention 

PEC will monitor the OUSD Special Education (SpEd) caseload at JJC) and work 
collaboratively with ACoE SpEd staff and Probation to: 

i. Accelerate the identification of OUSD special education students entering 
detention. 

ii. Ensure fast transfer of SpEd records and the appropriateness of SpEd 
placements for students entering JJC. 

iii. Prioritize IEP development/update and AB3632 referrals for detained youth 
with IEPs that are inconsistent with prior records, academic performance, 
current behaviors and mental health functioning. 
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OAKLAND UN!FJED SC1i00L DISTIUCT 
LOCAi. PLAN FOR Sft:CIAL EDUC.A TION 

iv. Accelerate IEP development/updates for very high risl< OUSD SpEd students 
based on anticipated release dates. 

2 Supporting OUSD students referred to Collaborative Mental Health 
Court 

PEC fully supports the goals of the Alameda County Collaborative Mental Health Court 
at JJC to divert youth with mental health disabilities out of the juvenile justice system to 
less restrictive sustainable community placements. (Youth referred to Collaborative 
Mental Health Court meet the criteria for Axis 1 psychiatric disorders, (schizophrenia, 
psychotic disorders, bi polar etc).) 

i. PEC staff at JJC will attend Collaborative Mental Health Court at JJC to ensure 
that all youth referred to the court have access to the most appropriate levels 
of special education services. 

ii. PEC staff at JJC will support ACOE staff to accelerate the comp!etion of IEPs 
and AB3632 referrals for all OUSD youth referred to the Collaborative Curt 
prior to release, in place of the standard 30/60 day timelines. 

iii. PEC staff at JJC will act as bridge case carriers for exiting Collaborative Court 
youth until the OUSD special education placement has been stabilized. 

3 School Placement for OUSO SpEd students Exiting Detention 

1. PEC staff at JJC will work collaboratively with Probation and ACoE to ensure 
continuity of special education services for youth exiting JJC and/or on 
probation. PEC staff are available to consult or work as part of the IEP team 
for all SpEd youth returning to OUSD students from JJC or any Probation 
placements. 

ii. PEC staff at JJC will provide Probation with comprehensive information 
regarding OUSD special education services, individual eligibility and school 
placement to facilitate continuity of services for students transferring LEAs. 
PEC staff are available to attend/consult at SOS meetings. 

iii. PEC staff will identify OUSD school placements for all exiting special 
education students prior to release, or within three days of release. 

___________________ Q _________ _ 

Page 23 of ZS 
REVISION: June 2010 



OAl(l..AND UNIFIED SCHOOL DISTRICT 
LOCAL PtAN fOFI. SPS:IAL EDUCATION 

iv. P!:C staff at JJC wUI provide bridge SpEd case management services to 
returning OUSD youth exiting detention in collaboration with Probation and 
County Mental Health. 

v. PEC staff at JJC will track released youth and prioritize IEP completion 
immediately post release for any youth at risk of inappropriate school 
placement, due to out-of-date annual /triennial individual education plans. 

vi. PEC staff at JJC will provide staff support to IEP teams and families if a youth 
exits/enters the JJC with a SpEd assessment in process, so the assessment 
and IEP can be completed as quickly as possible, and the youth can access 
the most appropriate level of SpEd services with minimum delay. 

vii. To ensure that approprtate special education placements are made, PEC staff 
at JJC will conduct, when necessary, administrative placement IEPs at the J 
time of release, or immediately post release, and thereby ensure that youth 
exit detention with special education services based on the most recent IEP. 

viii. PEC staff at JJC will work with Probation and receiving IEP teams to put in 
place protocols to improve the transfer of information and collaboration 
between SpEd case carriers and Deputy Probation Officers (DPOs). Protocols 
include: 

• Regular weekly updates by email from SOC and mental health IEP teams 
to supervising POs regarding attendance, ATOD abuse, medication 
compliance, disciplinary issues etc. 

• Incorporation of "terms and conditions" of Probation into IEP Behavior 
Support Plans. 

• Formal Requests for DPO attendance at all IEP meeting. 

4 Ongoing Activities 

Based on required Dept. of Justice standardized intake testing, close to 100% of all 
students at JJC are achieving at elementary grade revels. An estimated 75°/o to 80o/o 
meet the diagnostic criteria for a psychiatric disorder. (The academic levers and mental 
health challenges are consistent with a 2010 report just released by the Office of 
Juvenile Justice and Delinquency Prevention. (Addressing the Unmet Educational Needs 
of Children and Youth in the Juvenile Justice and Child Welfare Systems: Office of 
Juvenile Justice and Delinquency Prevention, Leone, Peter & Weinberg, Lois) 
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i. PEC will work with ACoE, OUSD General Education and County Mental Health 
to develop more consistent, reliable referrals to SSTs and improved SpEd 
screening protocols for youth in detention or on probation. 

ii. PEC staff will at JJC will work with ACoE and Probation to develop a common 
bank of educational rights holders ar.d advocates for SpEd youth with non­
involved or under-involved parents/guardians to ensure the needs of these 
youth are met across the multiple LEAs and service providers working with 
these youth. 

iii. In collaboration with ACoE, Probation, and County Mental Health, PEC will 
work to identify and overcome challenges to collaborative case management, 
appropriate SpEd placement and provision of SpEd services to OUSD youth 
exiting Juvenile Hall. 

iv. PEC staff and ACoE staff will continue to work collaboratively to track SpEd 
students in the Juvenile Justice system and document outcomes. 

v. PEC will continue to work with OUSD to find ways to staff a special education 
staff person in JJC's student Transition Ctr. (release point), to improve the 
communication with families and youth as they exit back to OUSD schoo! 
placements. 

S MOU with Alameda County Office of Education, Butler Academic CTR. 

i. ACoE will provide PEC with one work space for PEC staff. PEC at JJC will 
work collaboratively as part of the ACoE IEP teams to implement the scope of 
work outlined above. This MOU is contingent upon PEC's capacity to continue 
to fund a staff position at JJC, and ACoE's capacity to provide physica! space. 

ii. The Scope of Work outlined above will be adjusted if PEC/OUSD needs to 
adjust anticipated staffing levels due to funding constraints in the next fiscal 
year. 
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( Oakland Special Education Local Plan Area 

Policies and Procedures Related to Charter Schools 

These procedures apply to all charter schools located within the Oakland Special Education Local Plan Area 

(SELPA) that are chartered by the District or granted a charter by the State Board of Education in which oversight 

responsibilities are assigned to the SELPA. The procedures support a clear relationship between charter schools 

and Oakland SELPA and may assist charter schools in understanding their individual and mutual responsibilities 

under the law . In addition, the procedures assist applicable charter schools in meeting the needs of all their 

enrolled and eligible students, including those with disabilities. 

Consistent with their Individual Education Programs (IEPs), students attending charter schools are to be 

considered for special education services in the same manner as students enrolled in other public schools in 

accordance with the law. Charter schools within Oakland SELPA shall comply with all requirements of applicable 

state and federal law regarding the provision of special education services. A charter school may establish cri teria 

specific to its program that applies to all applicants. However, the charter school may not discriminate against any 

student in its admission criteria on the basis of disability. The following factors shall be considered in determining 

whether a charter school is an appropriate placement for a student with a disability: 

• The educational benefits available to the child, supplemented with appropriate aids and sen,ices, 

compared to the educational benefits of a self-contained special education program 

• The non academic benefits to the child of interaction with non disabled peers 

• Availability of a Free Appropriate Public Education 

A request by a charter school to participate as a Local Educational Agency in Oakland 's Special Education Local 

Plan Area will not be treated differently from a similar request made by a school district. In reviewing and 

approving a request by a charter school to participate as a Local Educational Agency in Oakland Special 

Education Local Plan Area, the following requirements shall apply : 

(a) The Special Education Local Plan Area complies with Section 56140. 

(b) The charter school shall participate in state and federal funding for special education and the allocation plan 

developed pursuant to subdivision (i) of Section 56195.7 or Section 56836.05 in the same manner as other local 

educational agencies of the special education local plan area. 

(c) The charter school shall participate in governance of the Special Education Local Plan Area in the same 

manner as other local educational agencies of the Special Education Local Plan Area 

(EC 56207.5). 

The addition of new members to the Oakland SELPA, as approved by the Board of Education, shall be fo llowed 

by an amendment to the Local Plan. 

Individuals with exceptional needs attending charter schools pursuant to Part 26.8 (commencing with Section 

47600) shall be served in the same manner as individuals with exceptional needs are served in other public 

schools. 

(EC 56145). 

A child with disabilities attending the charter school shall receive special education instrnction or re lated services, 

or both, in the same manner as a child with disabilities who attends another public school of that local educational 



agency. Oakland SELPA shall ensure that all children with disabilities enrolled in the charter school receive 

special education and re lated services in a manner that is consistent with their Individual Education Program and 

is in compliance with the federal Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.) and 

implementing regulations, including Section 300.209 of Title 34 of the Code of Federal Regulations. 

In administering the local operation of special education pursuant to the local plan established pursuant 

to Chapter 3 (commencing with Section 56205) of Part 30, in which the local educational agency that 

granted the charter participates, the local educational agency that granted the charter shall ensure that 

each charter school that is deemed a public school for purposes of special education receives an 

equitable share of special education funding and se111ices consisting of either, or both, of the following: 

(1) State andfederal.fi111ding provided to support special education instruction or related services, or 

both, provided or procured by the charter school that serves pupils enrolled in and attending the charter 

school. Notwithstanding any other provision of this chapter, a charter school may report average daily 

attendance to accommodate eligible pupils who require extended year services as part of an Individual 

Education Program. 

(2) Any necessa1y special education se111ices, including administrative and support services and itinerant 

services, that are provided by the local educational agency on behalf of pupils with disabilities enrolled 

in the charter school. 

(c) In administering the local operation of special education pursuant to the local plan established 

pursuant to Chapter 3 (commencing with Section 56205) of Part 30, in which the local educational 

agency that granted the charter participates, the local educational agency that granted the charter shall 

ensure that each charter school that is deemed a public school for purposes of special education also 

contributes an equitable share of its charter school block grant funding to support districtwide special 

education instruction and services, including, but not limited to, special education instruction and 

services.for pupils w·ith disabilities enrolled in the charter school. 

(EC 47646). 

In carrying out this subchapter with respect to charter schools that are public schools of the local educational 

agency, the local educational agency serves children with disabilities attending those charter schools in the same 

manner as the local educational agency serves children with disabilities in its other schools, including providing 

related services on site at the charter school to the same extent to which the local educational agency has a policy 

or practice of providing such services on the site to its other public schools. The local educational agency provides 

funds under this subchaptcr to those charter schools on the same basis as it provides funds to the local educational 

agency's other public schools, including proportional di stribution based on relative enrollment of children with 

disabilities and at the same time as the agency distributes other Federal funds to the agency's other public schools, 

consistent with the California's charter school law. 

(20USC 1413). 

Funding and provision of special education services is the responsibility of the SELPA. The establishment or 

renewa l of a charter school may not be refused solely because the charter school might enroll students who reside 

in another SELP A. 

(EC 47647) . 

Charter schools must delineate in writing the entity responsible for providing special education instruction and 

services. This document must reference any ant icipated transfer of special education funds between the granting 



( entity and the charter school and any provisions for sharing deficits in funding . This document must affirm that 

the district where the student resides, if different than the chartering entity, is not responsible for providing special 

education services to students who are enrolled in the charter school. 

Categories of Charter Schools 

For the purpose of provision of special education services, all approved charter schools shall be deemed a public 

school within the district and will be treated in the same manner as any other public school of the district. 

Public School Within Oakland SELPA 

Charter schools that are public schools within the district will participate in state and federal funding in the same 

manner as other schools or programs within the district. The district will be responsible for ensuring that all 

children with disabilities enrolled in charter school s receive special education and related services in a manner 

that is consistent with all applicable provisions of state and federa l law. The district will determine the policies 

and procedures necessary to ensure that the protections of special education law extend to students in the charter 

school. 

The District will receive all applicable special education funds as specified in accordance with the AB602 funding 

model and represent the needs of the the charter school in the SELPA's governance structure. It will be 

responsible for ensuring that all eligible students enrolled in the charter schools receive special education and 

related services in a manner consistent with applicable state and federal laws. The District and charter school may 

enter into agreements whereby the charter school agrees to pay for the excess costs associated with providing 

special education services to identified students, including the administration of special education programs. 
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SURROGATE PARENTS 

There are times when a District or SELP A may need to appoint a surrogate parent to represent the rights of a 
student with disabilities in matters related to the provision of a Free Appropriate Public Education (F APE) 
under the Individuals with Disabilities in Education Act (IDEA). The rights of students with disabilities 
must be protected even when a parent is unavailable. 

BASIC CRITERIA FOR DETERMINING THE NEED TO APPOINT A SURROGATE: 

The following are circumstances where a surrogate parent may need to be appointed: 

1. No parent can be identified; 

2. The District, after reasonable efforts, cannot locate the parent; 

3. The child is a ward of the court of the State under the laws of that State; 

4. The child is an unaccompanied homeless youth as defined by the McKinney­
Vento Homeless Assistance Act. 

RECRUITMENT OFVOLUNTEERS 

The SELPA Director will work with community agencies and organizations, both public and 
private, to secure applicants for the position of surrogate parent volunteer. 

The SELPA Director will coordinate activities of the SELPA in seeking volunteers. 

Each volunteer must complete a Surrogate Parent Application Form. 

SCREENING OF APPLICANTS 

The following areas must be addressed by the SELPA Director in the screening process for the 
appointment of surrogate parents. 

1. The volunteer must have an active interest in the student(s) to be served. 

2 The volunteer must have a willingness to learn the requirements of special education 
3. The volunteer must have no criminal background (arrest/conviction) that includes a 

misdemeanor involving abuse or neglect or others, or contributing to the 

delinquency of minors or any .felony conviction. Misdemeanor convictions past five 
years will be considered on a case-by-case basis. 

4. The volunteer must have a valid California Driver's License and provide proof of 
insurance or demonstrate the ability to fulfill all duties of a surrogate parent without 
needing to drive. 

5. The volunteer must meet the district's requirements for becoming a school volunteer. 
6. The vo lunteer must not have a conflict of interest, including financial , with the 

specific student represented, or other interests, including institutional or other biases 
that might restrict or interfere with his or her ability to advocate for the services 



required to ensure a free appropriate public education for the assigned individual 
with exceptional needs. 

7. The volunteer must not be an employee of an agency that has a direct relationship to 
the student, e.g., school employee, probation officer, social worker, group home 
provider, or other who may have a conflict of interest. 

8. The volunteer should display sensitivity to the cultural, socio-economic and 
individual needs of the student served. 

APPOINTMENT OF SURROGATE PARENT 

Upon satisfactory completion of the surrogate parent training session and upon passing the 
SELPA screening process, the surrogate parent volunteer shall be assigned to one or more 

students, using the following criteria: 

Cultural and socio-economic sensitivity 

• Location, based on reasonable travel time for the surrogate parent 

• Ability to understand and relate to the disability and needs of the student 

• The interest of the surrogate parent volunteer 

TRAINING 

Prior to assigning a surrogate parent to represent a student, the SELPA Director will arrange for 
training for the surrogate parent. Training shall include, but not be limited to, the following 
topics: 

• Special Education services available within OUSD as well as other educational placement 

options 

• Federal and State laws and regulations regarding Special Education 

• Parent and student rights under federal and State Special Education laws and regulations 

• Surrogate parent responsibilities, including participating in Individualized Education 
Program (IEP) meetings and discipline proceedings for the assigned student 

• Conflicts of interest and ethical concerns, including the responsibility to hold all 
information regarding the assigned student in confidence 

• Observing the student's classroom(s) and consulting with the student's teacher(s) and 

personnel providing related services 

• Visiting with the student outside the educational environment 

• Consulting with the student's foster parent(s), group home provider/staff members, or the 



person(s) with whom the studentresides 

• The Community Advisory Committee (CAC) and available parent support groups 

• Child and adult abuse reporting laws 

The SELPA Director will develop a post-training interview to take place after training has been 

completed. 

The SELPA Director shall maintain records of the dates surrogate parents received training so 
that update/review training may take place on a biannual basis. 

ACCESSTOTHESTUDENT 

The surrogate parent must meet with the student under the supervision of the student's group 
home provider, foster parent, person with whom the student resides, placing agency 
representative, or designated school staff. 

School personnel shall make every reasonable effort to ensure that the surrogate parent has 
access to the student as it relates to the student's educational needs. 

ACCESS TO STUDENT RECORDS 

The surrogate parent retains the same rights as a parent/legal guardian to access studentrecords. 
He or she must request copies in writing, including signature, and will receive them 
within five business days. 

Due to the continual need for confidentiality, when a surrogate parent discontinues representing a 
specific student, he or she must return to the district all copies of the student's records in his or 
her possession. 

USE OF INTERIM SURROGATE PARENTS 

When any of the following conditions prevail, the SELPA Director may assign an interim 
surrogate parent: 

• If no parent is immediately available, and the student has been referred for an 
assessment 

• The student transfers into the OUSD SELPA and is provided an interim placement 
for special education and related services. 

The SELPA Director shall assign a surrogate parent, within five working days, depending upon 
the availability of surrogate parents. 

The SELPA Director shall terminate the services of the interim surrogate parent when/if any of 
the following exist: 



• The student. after assessment, is found to be ineligible for special education and/or 
related services. 

• The student is determined to be ineligible for the services of a surrogate parent. 

• A permanent surrogate parent is appointed for the student. 

TERMINATION OF SURROGATE PARENT APPOINTMENT 

The SELPA Director may tenninate a su1Togate parent's appointment. This may take place as a 

result of any of the following conditions: 

1. Notice is received from the court that the student is no longer a dependent or ward 
of the court, under Section 300.601 or 602 of the Welfare and Institutions Code. A 
copy of said notice should be forwarded to the SELPA Director within two working 

days of receipt 

2. Notice is received from the court that the right of the parent or legal guardian to make 
educational decisions for the student, who is a ward, has been reinstated. A copy of 
said notice should be forwarded to the SELP A Director within two working days of 

receipt 

3. The student reaches the age of majority, as documented by the Oakland Unified 
School District 

4. The student exits from special education, as documented by an IEP team 

5. The parent, guardian, or educational rights holder appears and assumes the 
responsibility for making educational decisions for the student 

6. The surrogate parent is alleged to have committed a misdemeanor involving the 
abuse or neglect of others or contributing to the delinquency of minors, or any felony 

7. A surrogate parent is found to have a conflict of interest: 

If the SELPA Director determines that a conflict of interest exists, that conflict shall be 
documented and investigated. 

The SELPA Director shall investigate the allegations of any action by the surrogate parent that 
threatens the safety or well-being of the student. 

The SELPA Director shall determine whether the surrogate parent's appointment should be 
terminated, based on the results of the investigation. If the SELPA Director receives information 
indicating the possible need to terminate a surrogate parent, the SELPA Director shall consider 
the validity of the information and make a decision to terminate or not terminate within five 
working days . 

If the SELPA Director determines that the surrogate parent should be terminated, the SELPA 
Director shall notify the surrogate parent within five working days of such decision. 



Notice of termination shall be by documented phone call or certified mail, with return receipt 
requested. 

At the discretion of the SELPA Director, the terminated surrogate parent may be granted the 
right to discuss the termination with the possibility of eventual reinstatement. 

A surrogate parent who has been terminated may protest the termination in writing to the Deputy 
Chief of Student Services, whose decision regarding the appeal shall be final. 

A student whose surrogate parent has been tem1inated shall be so notified by the SELPA 
Director. 

A student who remains eligible for the services of a surrogate parent shall be assigned an interim 
or new surrogate parent as soon as possible. 

CONFLICT RESOLUTIONS AND APPEALS 

Conflicts must be brought to the attention of the SELPA Director, who will work with all parties 
involved to bring resolution to the conflict. 

HOLD HARMLESS 

The SELPA Director and the surrogate parent shall enter into a signed agreement of a hold 
harmless clause. 



OAKLAND UNIFIED SCHOOL DISTRICT 
APPOINTMENT OF SURROGATE PARENT 

I appoint---------------- to act as surrogate parent in matters 

involving the education of __________ ____ Date of Birth ______ _ 

This representative shall have parental authority in matters relating to identification, assessment, 
instructional planning and development, educational placement, reviewing and revising the 
Individualized Family Service Plan (IFSP) or the Individualized Education Program (IEP). This 
includes non-emergency medical services, mental health services and occupational or physical 
therapy services as related to the IFSP/IEP, and in other matters relating to the provision of a free 
appropriate education for the individual. 

This appointment shall remain in effect until any of the following occur: 

1 . The pupil's parent is located and/or appoints an educational representative 
2. The surrogate parent is unwilling or unable to carry out his/her responsibilities to the best 

interest of the child 
3. The surrogate parent is in a position with a conflict of interest in the above matter 

SELP A Director Printed Name SELP A Director Signature Date 

ACCEPTANCE OF APPOINTMENT 

I, , hereby accept the above appointment. At such time as 
I am unable or unwilling to continue this appointment, I will notify the Oakland SELPA Director. I 
understand that I shall be held harm less by the State of California when acting in my official 
capacity except for acts or omissions which are found to have been wanton, reckless, or malicious. 

I acknowledge that Oakland Unified School District has provided information/training regarding the 
laws applicable to surrogate parent responsibilities and the continuum of education program 
placements and services available for individuals with disabilities. 

I agree to maintain all studentrecords and information in a confidential manner. Upon the 
terminationofthisagreement,Iwillreturnallsuchrecords to Oakland Unified School District. 

Surrogate Parent Signature Date 

Surrogate Parent Street Address City Zip Code 

Telephone Number email address 
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MEMORANDUM OF UNDERSTANDING 

For 

Educationally Related Mental Health Services for FY 2015/2016/2017 

Between 

County of Alameda Health Care Services Agency, Behavioral Health Care 
Services and Oakland Unified School District 

THIS MEMORANDUM OF UNOEHSTANDING ("MOU"), is made between the County of Alameda Health 
Care Services Agency. Behavioral Health Care Services ("BHCS"), and Oakland Unified School District 
( collectively the "Parties") with respen to the provision of Educationally Related Mental Health 
Services ("llRMHs·J under the Individuals with Disabilities Education Act ("IDEA"). 20 lJ.S.C. § 1400, et 
seq. 

RECITA!.S 

WHEREAS, the federal Individuals with Disabilities Education Act (IDEA) entitles all students with 
disabilities to a '"free, approp1iate public education;" and 

WHEREAS, the federal law includes a requirement for llducationally Related Mental Health Services 
for children "rith disabilities who require such services to benefit from special education; and 

WHEREAS, in 1984, the California State Legislature enacted AB 3632, the Special Education Pupils 
Program (at Government Code Sections 7S70 et seq.), which transferred responsibility for 
providing mental health services required by special education students as determined by a11 
individuali:zed education program ("I.EP'") rrom school districts to county mental health 
departments; and 

WHEREAS. the California Commission on State Mandates determined that AB 3632 constituted a 
state mandate for which coullties are entitled to reimbursement under Article Xll!B, Section 6 of the 
California Constitution; and 

WIIEREAS, due to attions by the California Legislature and Governor of California, the 
responsibilities and funding for ERMHS has been transferred away from the counties and back to 
the County Offices of Education, including Oakland Unified School District; and 

WHEREAS federal IDEA funds allocated to the State of California and other funding from the State of 
California will be distributed by Special F.ducation l.ocal Plan Areas ("SEI..PAs") to be used to 
provide Educationally Related Mental Health Services ("ERM HS") to students with disabilities as 
determined by their IEP; and 
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WHERBAS, the SEI..PAs are currently responsible for: (l) board and care for JEP designated 

residential placement for eligible students, and (2) mental health services which include 

assessment, assessment reports, consultations and IEP attendance. individual therapy - including 
those provided in a counseling enriched special day class -- group therapy, family therapy, crisis 
intervention, collateral therapy. case management, day treatment - both rehabilitative and 

intensive ("Mental Health Services") - services that may continue to be provided through BHCS: and 

WHEREAS, the Parties have collaborated and enter into this MOU in order to work together for the 
provision of ERM HS to students with disabilities who receive such services as part of their JEPs; 
and 

NOW, THEREFORE, it is agreed as follows: 

A. Services 

(1) Services: BHCS will provide ERM HS to students with disabilities. as requested by Oakland Unified 
School District. including assessment, assessment reports, consultations and lEP attendance, 
individual therapy- including those provided ill a counseling enriched special day class -- group 

therapy, family therapy, crisis inlervention. collateral therapy, case management, day treatment 
both rehabilitative and intensive from July 1, 2014 through June 30, 2017, and shall bill Oakland 

Unified School District, and Oakland Unified School District shall be responsible for paying all costs 
pursuant to the terms of this MOU (Refer to Appendix "List of Rates·). BHCS will not provide Board 
and Care services, and is not responsible for any payments related to Board and Care. 

(2) Assessments and Attendance at IEP Meeti119s: BHCS will provide an assessment for a student 

once a referral is received from Oakland Unified School District. Once completed, BHCS will write 
an ERM HS assessment report prior to the IEP meeting, including recommendations, which will be 
sent to the Oakland Unified School District for review. BHCS will attend and participate as 

requested in lllP meetings. BHCS will sign as a participant to the IEP, however, it is doing so as a 

service provider to the district and shall not be liable for any allegations of or acrual failure of the 
district to provide !'APE or other claims. All costs related to the assessmem and participation in IEP 
meetings shall be invoiced and billed to Oakland Unified School District. 

(3) Notification of New Students: If Oakland Unified School District desires Educationally Related 
Mental Health Services to start for a student, Oakland Unified School District shall, using the 

appropriate authorization form from BBCS, transmit notification of the date and specific services 
they wish BHCS to begin providing to student. All services and costs shall be invoiced and billed to 

the Oakland Unified School District. Oakland Unified School District will be invoiced for actual costs 
of the services pursuant to this MOU. 

(4) current Students: For students who have been receiving ERM HS through llHCS prior to the 
signing of this MOU, BHCS will continue providing ERM HS for that student, unless written notice to 
change service(s) and/or provider is received by l:IHCS. All services and costs shall be invoiced and 
billed to the district. 
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(SJ lEP Copies: Oakland Unified School DistriC't shat! provide a copy to BHCS of any IEP that is 

completed for a student. A copy of the IEP is not considered a request or notification to begin or 
change services for a student. 

(6) Provision o/Services: When requested by Oakland Unified School District. BHCS and contracted 
service providers shall present service logs for direct treatment of student as listed on student's 
!EP. Addition.illy, service providers should be prepared to provide evidence of any additional 
agreed upon costs, such as travel .time, mileage, etc. 

(7) Change in Services: BHCS will continue to provide ERM HS as specified in the sn1dent's IEP, until 
written notice to change services, on an approved BHCS/District Authorization for ERM HS form, is 
received by BHCS. Oakland Unified School District wlll send BHCS an Authorization for ERM HS fonn 
following each student's IEP Annual Review to confirm continuation or change to ERM HS, A copy of 
the approved form• Authorization for BRM HS" is attached hereto as Exhibit A. BHCS and Oakland 
Unified School District may agree to modify or amend the form as needed throughout the year; 
however, the form may not be modified unless agreed to in writing by duly authorized 
representatives of both BHCS and Oakland Unified School District. If so modiflt,d, Oakland Unified 
School District will promptly distribute the form for use in referrals and changes to services. 

(8) Out of State Services: The costs for all ERMHS provided to students in out of state placements 
are the sole responsibility of Oakland Unified School District BHCS will not provide any out of state 
ERM HS. If Oakland Unified School District wishes BHCS to provide ERMHS for an out of state 
placement, a separate written agreement for that student may be entered into between Oakland 
Unified School Disttict and llHCS, including specific.ition of the service being provided, costs and 
payment of ~xpense. 

(9) Medico/ Insurance Coverage: BHCS will direct all providers of l!RMHS to ask a sn1dent's parent 
or guardian aboul any rnedlcal insurance covel'age a student may have. If there is private medical 
insurance coverage and the parent/guardian consents, provider will first bill the student's private 
medical insurance for services. If the parent/guardian refuses to disclose prtvate medical insurance 
information or refuses to allow ERMHS provider(s) to bill their insurance th.en the total cost of the 
ERMHS services provided remains the responsibility of the district. If payment is received from 
private medical insurance, the amount received shall be deducted from the amount billed to the 
district Oakland Unified School Disttict is responsible for payment of any and all unreimbursecl 
costs, including insurance coverage dentals of payment for part or all of the F-RMHS services. BHCS 
shall not be rnsponsible for checking or applying for Medi-Cal coverage nn behalf of any student, or 
related to services for any student. 

(l O)Stoppin9 Services by Notice: If Oakland Unified School District wants all services for a 
student stopped; it shall give notice by "Authorization for ERM HS" form, signed by Oakland Unified 
School District, to Bl!CS. Oakl.ind Unified School District shall give at least 30 days notice to stop 
servlces. If BHCS receives .in Authorization for ERM HS that is illegible or incomplete, BHCS will 
immediately notify the individual who sent the fo1m that the request is incomplete. Nutice to stop 
services shall not be considered given until an accur.ite and legible Authorization for ERM HS fonn 
is received, BHCS will stop providing services to a student not more than 30 days after notice is 
received or the date identified on the form if that .date is later. Ill cases where services must he 
stopped immediately, Oakland Unified School District shall clearly indicate that on the 
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Authorization for ERM HS, and BHCS shall promptly notify the provider to immediately stop 
servkes. 

(11) Failure to Pay for Services: If payment is not received by BHCS, BHCS may at its sole discretion 
stop providing services to some or all Oakland Unified School District students following 30 days' 
written notice to the district to correct the problem. lffulJ payment is provided to BHCS within 
those 30 days. services will not be discontinued. 

(12) Service Period: The service period will be July l, 2014 through June 30, 2017. 

(13) BHCS Assistance: BHCS will provide an individual as a point of contact for Oakland Unified School 
District who call assist with facilitation ofperformauce obligations of BHCS related to ERM HS, 
including accurate invoicing. 

(14 )Payment Address: Payments to BHCS for ERM HS are to be made payable to: 

Alameda County Behavioral Health Care Services and remitted to: 

Alameda County Behavioral Health Care Services 
Attn: ERM HS Financial Services specialist 
2000 Embarcadero Cove, Suite 101 
Oakland. CA 94606 

B. Board and Care 

Oakland Untiled School District is responsible for all Board and Care costs. 

C. Payment for Services by Oakland Unified School District 

(1) Payment: Oakland Unified School District agrees to pay BHCS for all services provided by or 
through BHCS and all related costs. The obligation to make full payments pursuant to the terms of 
this MOU shall continue until full payment has been received from Oakland Unified School District 
Payment shall be made for all services and costs provicled starting July 1, 2014, even though this 
MOU may be signed by one or more parties at a later date. 

(2) Cost:: Wherever costs are referred to in this agreement, it refers 10 all costs included in the array 
of ERM HS provided and all associated costs, including clinician salaries and benefits, cost and 
expenses associated with student's failure to attend appointments, and administrative support 
costs specifically attributable to the provided services. Administrative costs include, but are not 
limited to staff time for management of invoicing. billing, reimbursement. payments and program 
and payment monitoring activities. Costs may be calculated and billed based on a cost per unit that 
includes all administrative costs. 

(3) Interim Reimbursement Charges: As final actual rates and costs may not immediately he 
available, BHCS shall invoice for the provisional or interim rate being used at 1he time and Oakland 
Unified School District shall pay these amounts to BHCS under this Agreement for all ERM HS. After 
the final actual rates and rnsts are known, BHCS will do reconciliation and credit or invoice Oakland 
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Unified School District for the difference in the amount paid by Oakland Unified School District and 
the actual cost. Oakland Unified School District will promptly pay any amounts owed. 

{4) Invoicing for ERMHS: BllCS will provide Oakland Unified School District with invokes accounting 
for services, interim reimbursement rates and other costs incurred on a monthly basis. The 
invoices will include the student's name, the student's school district of residence, l!RMHS provided. 
the date(s) on which such services were provided, amount of service, costs incurred by BHCS 

assoclatecl with providing the services and breakdown of federal and non-federal funds needed for 

Medi-Cal match. Oakland Unified School District has up to 45 days to question or dispute charges on 

the invoice. Oakland Unified School District shall reimburse and pay County the full invoice amount 
no later than 60 days after receiving each invoice. 

{S) Settlemeut.: BHCS will use its best efforts to calculate settlements for the year promptly. 

Settlement Is accounting and adjustments based on actual costs to BHCS, final reimbursement 

charges, actual cost of pl"oviders plus administrative cost less ~ny revenues (Medi-Cal, Other Health 
Insurance, etc.) received by BHCS for the service(s) provided. Settlement will be based on 

information available to BHCS, however, does not include any adjustment tliat may be made after 
review, audit or directions from the State or other auditing or funding agency. 

(6) Audit by District: Invoices may be subject to verification by an independent audit, at Oakland 

Unified School District's election. Cost for this audit will be borne by Oakland Unified School 
District. 

(7) Payme11t for Student Costs: Oakland Unified School District shall be obligated for and make 

payments for all ERM HS and costs for a student until actual notice from Oakland Unified School 

District is received by BHCS that services are to stop, including notice that the student is no longer 
enrolled in the Oakland Unified School District. When the IEP team (as defined i11 California 

Education Code Section S6341) has agreed to end ERM HS, the Oakland Unified School District will 
give BHCS at least 30 days notice to stop services and costs. BHCS will stop district services and 

costs immediately upon receipt of notice for students who have moved out of district If Oakland 
Unified School District fails to notify BHCS that student is no longer enrolled, Oakland Unified 

School District shall pay for services and costs for a student, even if that student was not enrolled in 
the district when services and costs were incurred. BHCS and Oakland Unllied School Di.strict will 
use best efforts to Inform each other that a student has moved out of Oakland Unified School 
Distric« or Alameda County. 

(8) Schools: District will provide information for a contact person at each school at whidi ERM HS 
services may be performed under this Agreement including any charter schools for which the 
District is responsible in the attached hereto as Exhibit B. Unless specifically identified on the 

attached Exhibit B. a school is not part of the Oakland Unified School District for the provision of 
1:RMHS services by BHCS. 

ll. Medi·Cal 

(1 J Medi-Col Beneficiaries: funding for any student from Medi-Cal reimbu1·sements received by 
BHCS for bllled ERM HS services shall offset any amount District may be required to pay to BHCS. 
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When requested by District, BHCS will contact the family and mal<e inquiries into determining 
Medi-Cal eligibility However, nothing in this agreement obligates BHCS to apply for Medi-Cal for 
any student. 

(2) Amount: Medi-Cal reimbursements are considered the actual amounts received from the Medi-Cal 

state program forthat srndent. Any match funding (see E-S) ihat may be required are part of actual 
costs and. pursuant to the terms of this MOU, shall be paid by Oakland Unified School Disnict. The 

Medi-Cal State Maximum Allowable charges for services may not be the actual cost of services and 
Oakland Unified School District shall pay acmal costs. 

(3) Change i11 Eligibility: District understands that Medi-Cal eligibility may change while a student 

is in service, and after any reconciliation shall he credited by BHCS or paid to BHCS any difference 
in costs related to Medi-Cal eligibility, stan1s or reimbursement 

(4) Reco11ci/iation: Oakland Unified School District understands that the Medi-Cal reimbursement 
process, through no fault of Bl-lCS, can take years to be reconciled by the state and agrees to make 
final Payments for all amounts due/or owed under the terms of this MOU at the time of 
reronciliation. 

(SJ Payment of Local Shore: District 11nderstands that payment of any federal share of Medi-Cal. 
Healthy Families and other federal public funding is based on the amount of local fundi'ng that must 

be provided by Oakland Unified School District. Oakland Unified School District agrees to timely 
payment of the local share of cost attributable to the student being served, so as to not jeopardize 
the federal share match. District shall not use any federal funding for payment of the match funding 
for Medi-Cal students. 

K General Terms and Conditions 

(1) Confidentiality of Records, As the invoices are records that will contain collfidential information 

concerning specific student information, and information that rnuld identify the student, even if the 
names were redacted, the invoices shall he treated as confidential to the extent allowed by law. 

These records may contain information and are to be considered protected health information 
and/or student records protected under the Education Code. 

(2) State Relmburseme11t: Nothing in the MOU is intended to, or shall, prevent any party to this MOU 
from pursuing reimbursement from any state or federal agency or funding source for ERM HS. 

(3) Finality: This MOU is created in par1 to create predictability and certainty for the providing and 
funding services for the time period of the MOlJ. Regardless of any further court determination, 

including appeals, neither party shall pursue reimbursement from the other except as specifically 
set forth in this MOU, 

( 4) Termination of MOU: This MOU may be terminated upon the giving o( tliirty (30) days prior 
written notice to the other Parties. 
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(S) Informal Resolution: If a dispute arises between any of the signatories of this MOU, the Parties 
involved in the dispute will make a good faith effort to resolve the dispute between them in a timely 
fashion before seeking an intervention. 

(6) Term: This MOU ls effective July 1, 2014 through June 30, 2017. 

(7) Provision of Services: 
terms of this MOU. 

The Parties agree to meet and confer on a regular basis to carry out the 

(8) DoJ•s: Days shall mean calendar days. 

(9J !11tegratto11: This MOU rnpresents the entire understanding of the Parties as to those matters 
contained herein, and supersedes and cancels any prior oral or written understanding. promises or 
representations with respect to those matters covered hereunder. This agreement may not be 
modified or altered except in w1•iting signed by all Parrie-s hereto. 

(10) Laws a11d Venue: This MOU contains the complete and final understanding of the Parties' 
rights. duties and obligations with respect to th!! transaction discussed in this MOU and supersedes 
all prior MO Us. contracts, understandings and commitments whether oral or written with respect 
to the provision of .ERMHS for the t~rm of this MOU. This MOU shall be interpreted in accordance 
wlth the laws of the State of California. If any action is brought to interpret or enforce any term 
agreemt>nt. the action sha!l be brought in a state or federal court within the jurisdiction of Al<1meda 
County, State of California. 

(11) Third Party Rights: Nothing in this agreement shall be construed to give any rights or benefits 
to anyone other than the Parties to this MOU. 

( 12) lmpositio,, of Obligations: Nothing in this MOU is intended to establish or impose upon the 
County of Alameda, including BHCS, any legal obligation under IDEA or other federal or state law, to 
provide F.:RMHS. 

(13) Sei'erability: The unenforccability, invalidity or illegality ofany provislon(s) of this MOU shall 
not render the other provisiOl)S unenforceable. invalid, or illegal. If a court of competent jurisdiction 
holds any provision of this MOU to be illegal, unenforceable. or invalid in whole or in part for any 
reason, the validity and enforceability of the remaining provisions, or portions of them, will not be 
affected, unless an essential purpose of this MOU would be defeated by the loss of the illegal, 
unenforceabie, or invalid provision. 

(14) Waiver: No waiver of a breach, failure of any condition, or any right or remedy contained in 
or granted by the provisions of this MOU shall be effective unless it is In writing and signed by the 
Party waiving the breach, failure, right or remedy. No waiver of any breach, failure, right or remedy 
shall be deemed a waiver of any other breach. failure. right or remedy, whether or not similar, nor 
shall any waiver constitute a continuing waiver unless the writing so specifies. 

(15) Due Process: Un fess otherwise prohibited by law, BHCS agrees to cooperate with Oakland 

Unified School District in providing information and services that Oakland Unified School District 
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deems appropriate and requests for purposes of settlement or hearing, in any IDEA action against 
the District th.at involves ERM HS, These services may include attendance at preparatory meetings, 

attendance at hearings and follow up activities as directed by the hearing officer or Oakland Unified 
School District, BHCS shall biJJ Oakland Unified School District and Dlstritt shall be responsible for 
paying all costs. 

(16) Settlement: Oakland Unified School District will conduct all settlement negotiations in good faith 
and in a manner that is not injurious to County's interests. If County is made a party to the action, 

Oakland Unified School District will conduct all settlement negotiations with the participation of the 
County. 

(17) Headings: Beadings are for convenience of reference only and shall in no way affect 
interpretation of the MOU. 

(18) Notices: All notices, requests, demands, or other communications under this MOU shall be in 
writing. Notices shall be given for all purposes as follows: 

Personal de)il(ery· When personally delivered to the recipient. notices ill'e effective on delivery, 

first Class Maj); When mailed first class to the last address of the recipient known to the party 
giving notice, notice is effective three (3) mail delivery days after deposit in a United States Postal 
Service office or mailbox. Certified Mail: When mailed certified mail. return receipt requested, 
notice is effective on receipt, if delivery is confirmed by a return receipt 

Overnight Delivez:y: When delivered by overnight delivery (Federal Express/Airborne/United 
Parcel Service) with charges prepaid or charged to the sender's account, notice is effective on 
delivery, if delivery is confirmed by the delivery service, Telex or facsimile transmission: Whe11 

sent by telex or facsimile to the last telex or facsimile number of the recipient known to the party 
giving nohce, notice is effective on receipt, provided that (a) a duplicate copy of the notice is 
promptly given by first-class or certified mail or by overnight delivery, or (b) the receiving party 

delivers a written confirmation of receipt. Any notice given by telex or facsimile shall be deemed 
received on the next business day if it is received after S:00 p.m. (recipient's time) or on a non­
business day, 

Addresses for purpose of giving notice are as follows: 

Oakland Unified School District: 
Bernice Stanley, ERMHS Coordinator 

28SO West Street 
Oakland, CA 94608 

BHCS: 
Jeff Rackmil, u:sw 
Director, Children's System of Care 
Alameda County Behavioral Health Care Services 
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2000 Embarcadero Cove. Fourth Floor 
Oakland, CA 94606 

Any correctly addressed notice that is refused, unclaimed, or undelivcrahle because of an act or 
omission of the party to be notified shall be deemed effective as of the first date that said notice was 
refused, unclaimed, or deemed undeliverable by the postc1I authorities, messenger, or overnight 
delivery service. 

Any party may change its c1ddress or telex or facsimile number by giving the other party notice of 
the change in any manner permitted by this Agreement. 

(19)Authority: Oakland Unified School District represents and warrants that it has the legal and 
actual authority to enter into this MOU, including all terms and conditions, on behalf of each and 
every school in the district. 

(20) Signatory; By signing this agreement, signatory warrants and represents that he/she executed 
this MOU in his/her authoTized capacity and that by his/her signanire on this MOU, he/she or the 
entity upon behalf of which he/she acted, executed this MOU. 

IN WITNESS WHEREOF. the parties hereto have executed this MOU as of the dates of their signatures. 

Alameda County Office of Education: 

BykViJ~,__ 
Karen Monroe, Superintendent 

Datc_&_,_,_/;_2 /.....,,./,['----

Alameda County Behavlo 1 Health Care Services: 

Date 
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Oakland Unified School District 

10 

Datc __ cJ,_"'_c/crJ:..._q_,_/:..._/_:~c___· __ _ 

APPROVED AS TO FORM 
Donna( Ziegler 

Alameda County Counsel 

By:-~'-_..--:--"':___ ____ _ 

l'arand Kan 
Deputy County Couns<!l 



ALCOHOl. DRUG & M€NTAL HEALTH SERVICES 
MANUEL JIM!NE.Z. MA. MFT. DIHEClOR 

September 29, 2016 

Mr. John Rusk 
OAKLAND UNIFIED SCHOOL DISTRICT - ERMHS 
1011 Union Street 
Oakland, CA 94607 

Re: Executed Contract 

Dear Mr. Rusk: 

Nesy,m otrieo 
1900 Embarcadero Cove, Suite 205 
Oakland, C•lifomla 94606 
(510) 567-8296 FAX (510) 567-8290 

Enclosed please find a copy of your organization's fully executed Final MH contract for 
FY 16/17. 

If you have any questions, please do not hesitate to contact me at (510) 383-1592. 

Sincerely, 

t>awee-~~ 
Daivee-Chantel Allen 

Enclosure 

" A Oepartmc11t of A•amada County Health Care Servi~ A.gene>· 



COMMUJ\TfY BASED ORGANJl.A TlON 
l\,f4STER CONTRACT EXHIBIT A & ll COV.~RSH£t,;T 

Ocp1 Name: Behavforaj lkahh .Care Services Vendor JD#: "'OO,cO..,Oe,0:,,3,,26,.3.c4,_ ___ _ Board PO#: 
Bus linit· llHSVC Master Contrac1 #· 900322 Procu,-em t Con1 a t #· 134•7 en r C o. B dgetY 2017 u ear: 

Acct# Fund.# Dept JI Program# Subclass.ii · J'1oje<ll / Ojant # Amount to be Encun1wcd . To1al Contratt Afliount 
610341 10000 35059) 00000 NIA NIA 
610341 lOOOO 350591 40200 "" NIA NIA $1,140,524 $1,140.S:24 610341 10000 350591 41431 NIA NIA -610341 10000 350591 41432 NIA NIA 
610341 11000 3S0850 40305 NIA NIA 

Justification if partial encumbrance or liquidation reque,,1ed: ----------------

l'e<fcral Funds Waiver#: 

Procurement Contract Begin Date: 07101120!6 
Contract Maximum: $1,140 524 

Expire Date: 06/3012017. l'eriod offunding horn: 07/0l/2016 To: 06/301.2017 

Dc'J)artment Con1act· Network Office Administration Tclcpho I!· (SIO) S61 &296 QIC Cod 28007 - ne .. - . e: 
-Contr~ctor Name; Oakland Unified School Districl - CESDC 

Proje<:t Name; 

Contractor Addr=: 1011 Union St., Oakland, CA 9460? 

Remittance Addro.s: 101 l Union St., Oakland, CJ\ 9460? I ALCOL.JNK Vendoz Ad<lres,-11: 

I BOS Dist. Ii: 
Contractor J'dephone ii: (510) 639-3340 I Fax#; E-mail (Signatory): john.rusk@ousd.org .. Cor.trac:o, Contact J>erson: Mr. John Rusk 

E-mail (Contact): john.rusk@ousd.o,g 
Contract Se.rvicc Calegory: Mental Heallh 

Estimated 1J!lits of Service, Ser. Exhibit B-3 
_J - .. 

M<thod of Reimbursement (lnvo,c.ing Procedures): See Exlnb,t 1:1-3 

History off'unding: Original l\mendment # I Amendment #2 Amendment #3 Arm:.odnient /i4 
Fu.odi11g Level $1,140.$24 

Amount of Encumhranet: $1.140,524 

File !)ate 611411016 

Item II 16 
Reason Pinal --

fuD<ling Source Allocation: l. F5cd0 era!· CffiA_l._'' ____ _jl'-s-ta-tc----------..1../ :o
0

u111y I s1,140,s24 .• 

'f'b: sig111111.1r<:! bt:low signify We 1hi: • a~ 
DEl'ARTMENT 

By 

Date 
By 

Signature 

Print or "type K'a,;,e-- ----
---· ___________ Oatc Title 



EXHIBIT A 

PROGRAM DESCRIPTION AND PERFORMANCE REQUIREMENTS 

Contractin2 Deoartment Al311leda Countv Behavioral Health Care Services fBHCS) 
Contractor Name Oakland Unified School District (OUSD2- CESDC 
Contract Period Julv I , 2016- June 30. 2017 
Twe of Conlntet Master 
Contract Number 900322 

I. Program Name 

• Counseling-Enriched Speciru Day Class (CESDC) 
• Educationany Related Mental Health Services (ERMHS) Initial Assessments 

11. Contracted Servlce.1 

Outpatient Services: 

• Mental Health Se.vices 
• Case Management/Brokerage 
• Crisis lntervention 

Ill. Program Information and Requirements 

A. Program Goals 

Contractor shall provide Educationally Related Mental Health Services (ERMHS) to 
help clients acromplish the following goals: 

• Rooeive benefit from their special education sen~ces; 
• Reduce the impact of emotional problems on the ability of children and adolescents 

to aoguire new knowledge and skills in the school setting; 
• Reduce symptomatology, absenteeism, and school suspensions; and 
• Improve social-emotional functioning soores; 
• Improve academic achievement, as shown by increase in classroom participation 

and completion of in-class and homework assignments. 
• Be successful in a less restrictive educational environment; 
• Have more satisfying relationships with adults and peers in the school setting; and 
• Continue to enh1111ce the quality of client/family life and community functioning. 

B. Target Population 

Contractor shall provide services to the following populations: 

I 



Comroctur. OakJJJld Unified School lJislrict (OUSD)- CESOC 
Com"'~ Pe,.iod: July l, 2016. June 30, 2017 

1. Service Groups 

Exl>ibil A 
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Contractor shall provide services to students qualifying for special cducDtion 
whose emotional disturbance impacts their ability to engage in their education. 
The target population shall be students who are Oakland residents unless a special 
inter-district transfer is obtained involving both OUSD and BHCS. 

2. Referral Process to Program 

Clients shall be refeiTed and authorized to receive services by the client's school 
district per their Individualized Education Plan (IEP). 

3. Program Eligibility 

CESDC 

Contractor shall only serve clients referred tlu-ough the IEP J)rocess who: 
• Ase school aged (up to age 22•d birthday); 
• Have been assessed for ERlvfHS Services and found to qualify; and 
• Have been referred and authorized to receive services by the client's school 

district. 

Students shall begin receiving services upon entering CESDC and shall be 
eligible for the foll range of services ( consistent with IEP) for as long as they 
remain enrolled in the program (inclllding when they are absent from school). 

ERMHS Initial Assessments 

Contractor shall only serve clients who are in special education or are in the 
process of being assessed for special education. 

4. Limitations of Service 

Contractor shall stop services upon the implementation of an IEP documenting 
the exit of the student from the program or service, the student moved out of the 
distric.1 or county, or termination of services. 

C. l'rogr.11m Description 

Contractor shall maintain programmatic services at or above the following minimum 
levels: 

I. Program Design 

Contractor shall ensure that its staff are trained and certified to use Child and 
Adolescent Needs and Strengths (CANS)/Ad11lt Needs and Strengths Assessment 

l'r<p11ration o.,, .. ; 03/0J/16 
R~~sion D11te: 06127/J 6 
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Conttaelor: Olklwl Ul\ificd School o;..,;e1 (OUSD) • CESDC 
<:cmr.ct l'eriod: July I, 2016 - June 30, 2017 

El<hibil A 
P~c~,,C9 

Transition-Age Yo1.uh (ANSA-1), and trained to enter CANS/ANSA-T data into 
the BHCS CANS/ANSA Automated Data Collection and Reporting Sy,tem. 

CESDC 

ContraC!Or shall align treatment plans and subsequent interventions with the IEP 
goals. The CESDC shall be an integrated special education mental health 
program where eligible students (and their families) receive mental health 
services aimed at com:cting or ameliorating persistent emotional problems that 
impair essential school functioning. Contractor's program shall provide a 
structured learning environment, clearly articulated classroom rules, a functioning 
positive behavior system, and a collaborative team approach between the 
cduc11tional staff (teacher, inBtructional aides and/or intervention specialists), 
mental health providers (Licensed Practitioners of the Healing Arts - LPHA - and 
Mental Health Rehab Specialists - MHRS), school site administrators and Special 
Education administrative staff. Team meetings including Contr.icror's staff shall 
occur on a weekly basis with large;r coordinating meetings as needed. 

Contractor shall provide case rnanagernent/hrokerage and mental health services 
including behavioral health assessment, evaluation, plan development, collateral, 
family engagemeot,1 individual therapy, group therapy, ind1vid1.1al rehabilitation, 
and group rehabilitation. Contractor's staff shall provide support to students to 
enable their participation in mainstreaming opportunities for course work and 
extra-curricular activities as appropriate. Contractor shall provide crisis 
intervention, as needed. Contractor shaU utilize family engagement strategies for 
all clients served within this program. 

As determined by the client assessment and treatment plan, Contractor shall 
utilize evidence-based or promising practices including Cognitive Behavioral 
Therapy (CBT), Positive Behavioral Intervention and Supports (PBIS), 
Dialectical Bebavio1' Therapy (DB1) and Collaborative Problem Solving (CPS). 

The majority of seIVices provided by Contractor shall be individualized and 
provided "around and into" students' educational milieu so 1bat educational goals 
can be met in the least restrictive setting. Contractor shall provide collateral 
support to family members, significant others, outside physicians and 
psychiatrists, and nny other involved professionals (e.g., Social Services, 
Probation, Regional Center), as necessary to meet treatment goals and objectives. 

Contractor's clinicians shall be responsible for ensuring that each CESDC student 
receives, according to the student's IBP and treatment plan, the appropriate 
combination of mental health services. 

Case management shall be provided by Contra1.1or through the students' assigned 

1 Family Eng>g<menJ is an umbrella tenn which includu Family Therol>Y, Collatenol family Therapy, ColWcnil family Gt-oops, 
Multi•Family Groups. Colateral C2'eglver, ano any Olha new codes s_p«lfibCI by llHCS. 

Prepantion Oa,,;: 03IO I/Hi 
R•,i•ion Dato: 06127/1~ 



C'.on1rac1or: Oai:iaflll llnificd School Distzi<t (OUSD) • CE.SOC 
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clinician-case carrier. Case management shall include a detennination of the need 
for additional resources, both within and outside of the mental health system, and 
efforts to link sn1denls to those resources/providers. The general purpose of case 
management efforts shall be to expand the network of positive supports available 
to the student and family with the goal of improving home, community, and 
school functioning. 

ERMHS Initial Assessments 

Contractor shall provide initial assessments to determine whethe.r students qualify 
for ERMHS and make referrals as appropriate. Contractor shall send ERMHS 
eligibility asses~ment report, most recent IEP, most ~ent psycho-educational 
evaluations and ERMHS authorizations forms to Cnildren's Specialized Service~ .. 
Contractor may also provide brief case management and mental health services to 
ERMHS qualified students and their families who have challenges accessing 
mental health services with the goal of making referrals and linkages. 

2. Consumer/Client Flow 

Contractor shall prt.1vide services as follows: 

> f4ifo11iode-.,\\.L~'l/.}yy:, ii 
Screening 

lnfonning Materials 

Episode Opening 

Assessment 

Initial CANS/ 
ANSA-T 

!>teparao,,., D,1e: 03/01/J 6 
:Ri1.'1sion Date: 06.'2711 <, 

'~li4-,':' ~ ·: ~:: .. :~· .... ~u~:1· ;f/~···.·.· .. ~)?·~·.\ ..... : .. ··::. :.'·t/·~ :··.:;·: ... ;:. "'··'. · . ., .. ,: 

BHCS Behavioral Health Screening Form for 
Assessment and Treatment as Medically Necessary 

. shall be completed by Contractor's staff over the phone 
orior to intake. 
Prior to client's entry into the program, and annually 
thereafter, Contractor's staff shall review BHCS 
Infonning Materials \vith each client and obtain all 
required client signatures, or initials for annual review. 
Upon client's cn11y into the program, an episode 
opening which matches the date of client's entry into 
the program shall be entered by Contractor's staff in the 
electronic data collection and claiming 
aooroved by BHCS Infonnation Systems (IS). 

system 

Assessments shall be completed and signeJ by 
Contractor's staff within 30 days from the episode 
opening date Ill the ele1,1ronic data collection and 
claimint> system, and undated annually. 
New clients: Initial CANS/ANSA-T shall be 
completed by Contractor's staff within 60 days from 
the episode opening date but prior to the completion of 
the treatment plan. 
Existing clients: Initial CANS/AN'SA-T shall be 
completed at the time of the next required update of the J 
assessment or treatment elan. . . 



( 

l 

C'.ontcictor. OakJMd Unificc! Sdlool District (OllSD) - C£SDC 
Cootroc, Paind: >uJy J,2(ll6 -luno30,20l7 

El<hilm A 
.Pago s or9 

il. . : ,~--'-. ; : •, ' .. [~ ..... "'"' ~... . .. .. I' .. ... • ••••••• • -·~ . •• •• ···~·, .. ! ··.¥• .• ' M este~- . ·. v.itv. ;~; . . : ·~~~·.ti::r;:11!;'·);"'1' ,:~,r.~~~.;;.1.1.·,,.?(.;"<-t'r;!:.i····,.~-~1 ..... 1;~{:: .•. ;1,-::,vr.!',, ~~·.·:,.,,..,, 
• , , • •• ,, , • •~ , _ • •,.••, Y• !' ,,! • .~ ,•• , , •,, ,,., •• -•' •r,•, , ·~r :•• 

Treatment Plan Treatment plans shaJI be completed and signed by all 
Development* required persons within 60 days from the episode 

~ date. 
Intervention Interventions, including mental health services, case 

management/brokerage and crisis inteivention, shall be 
on110ing between plan develonroent and discher2e. 

Review/Update of CANS/ANSA-T shall be reviewed and updated by 
CANS/ANSA-T Contractor's staff every six months from the episode 

opening date or more frequently if clinically indicated 
to measure pro gross. If appropriate, Contractor shall 
revise the treatment plan based on CANS/ANSA-T 
updates. CANS/ANSA·T shall also be completed by 
Contractor's staff at client discharn:e. 

Update of Treatment Treatment plans and the BHCS Behavioral Health 
Plan and Intervention Screening Form for Assessment and Treatment as 

Medically Necessary shall be updated by Contractor's 
staff annually and whenever there is any change in 
goals, mental health objcctives, service modalities, 
interventions, and significant events in the client's life. 
Client Contact Infoonation and Client and Service 
Infonnation (CSI) Periodic Data sliall be updated by 
Contractor's 6taff, at a minimum, annuallv. 

• Treaf111en1 Plan Development sholl be strength-based, conducted m partnership ,vith tha c/ienJ 
a"d family whenever possible. Treatment P/a,u 3/u,I/ inclu<k de,,r goals, mcntul he,,/rh q/Jjectiws. 
,er'l'ica modalities (with frtt(JUi!nl:)' and d11rot/on), derailed pro1>ider intuventions for each sen,ice 
modality, and criJeria for su,:cesef.,/ discharge from the program. 

3. Discharge Criteria and Process 

CESDC 

Contractor shall establish a projected discharge plan for each student through the 
pro= of assessment, evaluation, and treatment planning. The students and their 
parent/guardians shall be critical members of the treatment/IEP team. The 
discharge criteria, upon wbich the plan is based, shall be reflected in the treatment 
plan'~ goals and objectives, and the student's IEP goals, standards, objectives and 
benchmarks. The IBP goals, standards, objective.~ and benchmarks shall be 
fonnally reviewed at least annually. 

Discharge planning shall involve collaboration between Contrd.ctor's 
treatment/JEP team., students/parents, and BHCS. h1 general, a planned discharge 
shall occur wben the student's emotiooal problems impacting the:ir ability to learn 
are reduced or ameliorated. Discharge may also occur when treatment has shown 
to have little or no impact on reducing or a.meliorating the student's emotional 
barriers to learning. Contractor shall consider discharge to a lower or higher level 

~O,te: Olllll/16 
RovWon Date: 06'2711 6 
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of care based on assessment of the student's needs at the time of discharge, and 
shall ensure that a transfer to a different level of care occurs when appropriate. 

ERMHS Initial Assessments 

For youth who are eligible for ERMHS, Contractor shall send ERMHS eligibility 
l!ssessment report, most recent IE.P, most recent psycho-educational evaluations 
and l::RMHS authorizations fonlls to Children's Specialized Services. 

For those youth where an ERMHS assessment is completed and the youth is not 
eligible for ERMHS, Contractor shall advise parents (or other caregiver) that they 
can contact the County if they still want to access rnental health services for their 
child; contr.ictor shall provide the ACCESS phone number and any other relevant 
infonnation. 

4. Hours of Operation 

Contractor shall maintain the following hours of operation for all clients: 

Monday through Friday (during the school year): 8:30 a.m. - 4:30 p.m. 

S. Senice Delivery Sites 

Conti·actor shall provide services at the following locations: 

CESDC Sites 

Martin Luther King, Jr. Elementary School (one cla~s.room) 
960 10th Stree1, Oakland, CA 94607 
RU 01071 

P.L.A.C.E. (Preparatory Literary Academy of Cultural Excellence) 
@ Prescott Elementary School (one clas~room) 
920 Campbell Street, Oakland, CA 94607 
RU OILOl 

Edna Brower Middle School (one classroom) 
3748 13th Avenue, Oakland, CA 94610 
RU 01081 

Frick Middle School (one classroom) 
2845 64th Avenue, Oakland, CA 94605 
RU 01061 

Prepar.iiun [)ate: 03/0l/l6 
Re\~~iou Oo.(t:; 06.:27/16 
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Roots Jntemational Academy (one classroom) 
1390 66th Avenue, Oakland, CA 94621 
RUOJHY1 

Urban Promise Academy (one classroom) 
3-031 East I ga. S1reet Oakland, CA 94601 
RU Pending 

Fremont High School (one classroom) 
4610 Foothill Boulevard, Oakland, CA 94601 
RU 01091 

McClymonds High School (one classroom) 
2607 Myrtle Street, Oakland, CA 94607 
RU OIM61 

Oakland Technical High School (one classroom) 
4351 Broadway, Oakland, CA 94611 
RU OJ PAI 

Oakland Technical Fashion Academy (one classroom) 
5263 Broadway Terrace, Oakland, CA 94618 
RU OJLNJ 

Skyline High Sc}lool (one classroom) 
12250 Skyline Boulevard, Oakland, CA 94619 
RU OJMSl 

ERMIIS Jnitial Assessments 

OUSD - Special Education 
1011 Union Street, Oakland CA 94607 RU 01 K71 

Exhibit A 
l'•g< 7 of9 

As a very time-limited service, the ERMHS initial ~essments may take place at 
any site within OUSD. 

Contractor shall obtain writtt:n approval from BHCS lhrougb the BHCS Program 
Contract Manager prior to implemt:nting any changes in service delivery sites. 

D. Minimum Staffmg Qualifications 

Contractor shall notify the BHCS Program Contract Manager of any change in 
administrative, supervisory 1U1d/or other personnel that m~y occur during the term of 
this contract. 

Prcpor-Jlim !Jaie-. 03/01116 
Rt"\,;,;,m Date: 06.l'.27116 
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Contractor shall maintain 111 least one full-time equivalent Licensed Practitioner of Ote 
Healing Arts or Waivered Clinical Staff per classroom. 

IV. Contract Deliverables and Requirements 

A. Process Measures 

CESDC 

Contractor shall provide each client with up to 12 hmirs per month of mental health 
and/or case management/brokerage support services. These services shall include at 
lea~t tw9 30-minute check-ins, at least one hour of group therapy per client per week, 
and at least one hour per month of family engagement. 

ERMHS hiitial Assessments 

Contractor shall provide a total of 742 hou:rs of service to 80 unduplicated clients. 

B. Outcome Measures 

Contractor 8hall work collaboratively with BHCS tlu·ough FY 16/17 to develop 
benchmarks in the following areas: increased coping skills, increased academic 
achievement, and improved school attendance. 

V. Reportfog and Evaluation Requirements 

A. Reporting Requirements 

Contractor shall input data into an electronic data collection and claiming system 
upproved by BHCS Information Systems (IS), by the third business day of each 
month, according to the written data entry procedures specified by BHCS IS, and 
complete any con-ections based on the test claim by no later than the 20°' of each 
month. Contractor shall input CANS/ANSA-T data for each client into the BHCS 
CANS Automated Data Collection and Reporting System. Contractor shall submit their 
fire clearance to BHCS Quality Assurance aiumally. 

Contractor shall submit a CESDC Placement Notification to BHCS Children's 
Specialized Services (CSS) within five d~ys of opening an episode in an electronic 
data collection and claiming system approved by BHCS IS for the purpose of 
monitoring ERMHS eligibility and ERMHS authorization. 

Contractor shall submit any specinl reports requested by County financial or program 
monitor!<. Contra<-'tor shall oomply with the reporting requirements of County, State, 
or Federal agencies, and applicable !aw and regulations, as a condition of fonding. 

P,q,ar.ll;on Dote: OJiOliH\ 
Revision naite Ot\127/16 
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Contractor shall submit periodic aod ammal review~ of program delivery and fiscal 
reporting as required by County, State, and Federal funding sources. 

Contractor shall participate in BHCS evaluations and surveys as needed. 

Vl, Additlooal Req uireinet1 bi 

A. Site Certificatioll/Licensure 

Contract0r shall have 3Jld maintain current: 

• Fire Clearance; and 
• Medi-Cal Certification. 

B. Other R.equiremcnts 

Not applicable for current fiscal year. 

C. Supplemental Terms and Conditions 

Contractor agrees to comply with the following supplemental tenns and conditions 
Hnached to this Exhibit A: 

• Exhibit A-1; Additional Tenns and Conditions of Program and Performance. 
• Exhibit A-2: Addendum for Quality Assurance. 

P,q,ar.,cioo D><c:: 03A>J/16 
Revision O.te: 0&27116 
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COMMUNITY BASED 0RGANIZA110N MASTER CONTRACT 

Additional Terms and Conditions of Program and Performance 

Contracting Deplll'tment: 

Contractor Name: 

Contract Period: 

Master Contract Number: 

Behavioral Health Care Services (BHCS) 

Oakland Unified School District - CESDC 

711/2016 to 6/30/2017 

900322 

l. Confidentiality: Contractor shall comply with all applicable federal and state laws and regulations 
pertaining to the confidentiality of individually identifiable health information including, but not 
limited to, the Health Insurance Portability and Accowitahility Act (HIPAA) and Welfare and 
Cnstitutions Code requirements regarding confidentiality of patient infonnation, and records, 
commencing with Section 5328. Contractor shall infonn and train its officers, employees and agents 
of the provisions for confidentiality of all information and records as set forth in applicable laws and 
policies referenced above. 

(',-0ntractor shall follow California state and federal guidelines pertaining to breaches of 
confidentiality. Contractor agi-ees to hold BHCS harmless for any breaches or violations arising 
fiom the actions/inactions of Contractor, their staff and subcontractors. 

Contractor shall provide necessary client information to any other service provider within the 
Alameda County Behavioral Health Care Services (BHCS) System of County-operation and C'.-0unty­
contracted providers for treatment activities (including the need to make timely referrals among 
programs forpUJposes of providing integrated sen,jces within this system of care) and/or for payment 
activities of said providers, and/or for health care operations of said providers if each of the entities 
has or had a relationship with the client. Contractor shall obtain clients' informed consent whenever 
pos~iblc, however the absence of such consem will not preclude Oie exchange of information with 
other BHCS service providers. Contractor shall obtain client consent, in a form mandated by 
applicable state or federal law, before releasing infonnation to fhose who are outside the BHCS 
system of services exoept as othenvise provided by law. Cn accordance with the law, Contractor shall 
disclose to appropriate treatment providers information conceming clients served pursuant to this 
Agreement for purposes of securing treatment, and to the extent minimally necessary to 
accomplish the purpose of coordinating or managing health care and to perform the functions 
specified in the California Welfare and Institutions Code. 

2. Maintenanoe of Records: The maintenance, access, di~posal and transfer of reoords shall he in 
accordance with professional standards and ap.plicable County, State, and F'ederal laws and 
regulations including, if applicable, the specified regulations of Ilic Substance Abuse and Crime 
Prevention Act of 2000. 

Records shall contain sufficient detail to make it possible for contracted services to be evaluated. 
Contt.1ctor shall pennit authorized BHCS personnel to make periodic inspections of the rocords. 
Contractor shall furnish information and patient rerords such as these· personnel may require for 
monitoring, reviewing and evaluating fiscal and clinical effoctiveness, adherence to regulations, 
appropriateness, and timeliness of the service, being rendered under this contract. County policies 

I.as, revised: 41281201(, 
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and proce.durcs in regards co this section may be found in the Quality ·Assurance Manual posted 
online at http://www.acbhcs.org/providers/QA/qa manua\,htm. 

3. Patient Rights: PatienlS' rights shall be assUrt'd in complisnce with Welfare and Institutions Code, 
Divisiou 5, Section 5325; and California Code of Regulations, TitJe 9, Division 1, Chapter 4.5. Patient 
records must comply with all appropriate state and federal requirements. 

4. General Supervision: Services shall be under the general supervision of the Director ofBHCS, 
as specified in Title 9, Division 1, Chapter 3, Section 521 of the California Code of Regulations. 
Further, said Section allows the aforementioned Director to supervise and specify as to the kind, 
quality, and amount of the 9Cfvices provided and the criteria used for dctennining patient eligibility. 

5. Enrollment: All Contractors that bill third parties for provisions of services (e.g., Medi-Cal, 
Medicare, HeallhP AC) shall check eacb client's insurance status upon client's first entry into their 
program (admission/episode opening) and monthly thereafter. Contractor .shall inform uninsured 
clients about options for health care coverage, including but not limited to federal and local 
programs, such as Medi-Cal, Medicare, HealthPAC, or other sources of payment, such as private 
insurance. Contractor is responsible for the verification of benefits. Contractor shaTI provide or 
arrange fur, through referrals or otherwise, assistance with benefits enrollment and/or re­
enrollment where benefits do not exist or covt:rage has lapsed. 

6. Culturally and Linguistically Appropriate Standards (CLAS): Contractor shall implement each 
of the National Standards for CLAS in Health and Health Care, available online on the BHCS 
website, at http://www.acbhcs.orgipTOviders/network/cbos.htm. Contractor shalJ oornplet.e and 
submit an electronic survey regarding their implementation of CLAS by July lOu, oftbe following 
fiscal year. 

7. BHCS Tobacoo Policy: Contractor must adhere to the BHCS Tobacco Policy which is available 
on the BHCS website, at http://www.acbhcs.org/tobaccol!ruidelines.htm. 

8. Materials and Presentations: Contractor shall give/publish credit in all media transmissions, 
published materials, or presentations to the community or other inn:a-ested groups, supported in part 
or entirely by this contract, to County of Alameda Health Care Services Agency, Department of 
Behavioral Bcalth Care Services. 

9. Orl!llllizational Chart: Contractor shall have and maintllin an organizational chart reflecting the 
current operating structure on file with BHCS. Contractor shall provide BHCS with an upda1cd 
version of this document in the event of any change to tlie operational structure. 

10. Admirostrative and Program Standards: Contractor shall comply with all administrative standards 
and program requirements as specified by specific State and Federal guidelines. Contractor shall 
en~ure that each of their staff comply with the Ethic-..J Code of C'.-0nduct of all professional 
organizations t11at applies to their credential, certification and/or licensure. 

11. Licenses. Pennits and Certificates: Contractor shall obtain and maintain during th.e term of 
this Contract, all appropriate licenses, pennits and certificates required by all applicable Federal, 
State, County and/or municipal laws, regulations, guidelines and/or directives as ,nay be amended 
1rom time to time for the operation of its facility and/or for the provision of services hereunder. 

h •• ..,vised: 412812016 
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l2. Quality Assurance {OA): C'.ontractor shall comply with the following QA prov1s1ons. 
Contractor shall comply with BHCS' Consumer Grievance and Appeal Policy and Procedures, as 
set forth in the BHCS QA Manual and such amendments as posted on the BHCS website, 111 
http://www.acbhcs.oig/providers/ONOA htm. Contractor shall comply with procedure.~, postings 
and adherence guidelines perwining to the posting and distribu1ion ofBHCS' Informing Materials 
pertaining to Consumer Rights. 

Contractor shall submit reports per the BHCS Unusual Occurrences and Death Reporting Policy 
within seven business days of knowledge of the event, as set forth in the BHCS QA Manual, 
available on the BHCS website, at hHp:iiwww.acbhcs.org/providerstOA/ga manual.him and shall 
also adhere to State reporting guidelines for Unusual Occurrences per the appropriate State 
licensing agency. 

Contractor shall comply with the fonnalized case review policies as set forth in the BHCS QA 
Manual. Contractor shall ensure that staff providing services under this Agreement, both \:linical and 
non-clinical, are in good standing with Centers for Medicare and Medicaid Services (CMS) and (he 
California Department of Health Care Services and are not on any list of providers who are excluded 
from participation in federal health care programs or on the Medi-Cal Exclusion List. Via the BHCS' 
Staff Number Request Fann, Contractor shall notify BHCS of changes in clinical staffing, and shall 
notify BHCS of changes in non-clinical staffing as well if Contractor is not perfonning its own 
monthly Feder.:11 and State exclusion list checks on tlleir non-clinical staff. BHCS has the right to 
perfonn monthly exclusion li.'11 checks on all of Contractor"~ clinical staff who have a BHCS staff 
number and on those non-clinical staff who1;e infonnation was submitted to BHCS on the Staff 
Number Request Fonn. Contractor shall complete and submit the BHCS Monthly Staff Change 
Attestation E-Fonn on a monthly basis to attest that all staff changes have been submitted to BHCS 
as described in the August 24, 2014 utter which is available online at: 
http://www.acbhcs.org,'providers/nct\vork/cbos.htm. 

I 3. Continuity of Services: Contractor shall have a plan for the continuity of services to clients, 
incl\Jding the maintenance and security of records. The continuity plan must provide for the 
transition of services and records in the event that a direct service staff dies or becomes unable to 
continue providing services, or in the event that a program closes. 

14. Program Modification: Contrnctor shall secure the prior written approval of the Director of 
BHCS, or their Designre, in the event contracted services and activities require modification during 
the oontract year. TI1e rogues! for modification shall be submitted to BHCS in writing. 

! 5. Compliance with Contract Provisions: Contractors not in compliance wi1h contract provisions, 
State or Federal law and/or regulation shall be immediately responsible for remedy and/or a plan 
of correction subject to BHCS approval. 111e cost of the plan of correction shall be borne by the 
Contractor/Provider. 

16. Medi-Cal Administrative Activities (MAAl: Contractors reporting Medi.Cal Adminisrrative 
Activities (lv1AA) will comply with the policies and procedures required by the MAA conttact between 
Alameda Co1mty and the State of California. 
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COMMUNITY BASED ORGANIZATION MASTER CONTRACT 
Addendum for Quality Assurance 

Contractor shall he responsible for knowing and implementing the policies contained io Alameda 
Cowity Behavioral Health Care Services' (BHCS') Quality Alsurance (QA) Manual as may be 
updated from ti.roe to time by BHCS. The manual and updates shall be available on the BHCS 
website, at http:/f..,.-ww.acbhcs.org/proyjders/OAIOA.htm. Email communications may be made to 
notify providers of periodic updates and changes made to the QA Manual. Contractor shall have and 
maintain a QA Plan that meets the requirements of the BHCS Office of QA. This plan shall be 
available on-site for review by BHCS and include Contractor's policies and procedures on such QA 
topics as listed below Md in tlie BHCS QA Manual. 

• UPDATES: Contractor shall be responsible for informing the BHCS QA Office of any changes 
to Contractor's contact person and/or lead QA contact per1,on and their contact information 
including email address 10 receive notices from the BHCS QA Office. Contractor shall regularly 
verify co11swner 's contact infoonation and update BHCS records for purposes of service 
verification a.s described in the QA Manual. 

• CREDENTIALlNG: Contrac1or shall be responsible for verifying the credentials and licensing 
of 1heir staff and employees as contained in BHCS, stale and federal requirement$. Waivers fur 
certain clinical i;taff are required in order to bill Medi-Cal and Contractor shall familiarize 
1hemselves and comply with the waiver requirements posted in the BHCS QA Manual. 

• AUTHORIZATION, 011.LIZATION MANAGEMENT AND DOCUMENTATION 
STANDARDS: Con1ractor shall have an intemal review 1111d authorization process that is 
described in its policies and procedures nnd that ensures that consumers served by ContTactor 
meet, on an ongoing basis, the medical necessity criteria to receive Specialty Mental Health 
Services. Contractor shaU comply with policies related to tJie Utilization Management Program 
of BHCS as set forth in the QA Manual and the Clinical Quality Review Team (CQRT) Manual 
as may be updated from time to time by BHCS. Contractors shall comply with Documentation 
Standards, Policy and Procedures as set forth in the QA Manual and as may be amended by 
notice on the BHCS Provider website. Contractor shall have an internal quality review process 
that ensures that clinical documeotation meets federal, state, and BHCS standards. In paniculac, 
Contractors shall reference the followin,g tools within the QA Manual: Clinical Record 
Documentation Standards, CQRT Fonn/Regulatory Compliance Sheet, and the CQRT Manual. 
On &11 annual bHsis, Contractor's lead QA staff shall attend tbe following train-the-trainer 
trainings provided by B HCS: Clinical Documentation Training and CQRT Training. On a regular 
basis, Contractor shall in turn provide similar trainings to its staff. 

• QA AUDITS: Contractor shall cooperate with BHCS in any review and/or aurut initiated by 
BHCS, the California Dq,artment of Health Care Services, or any other applicable regulatory 
body. 

• OTHER APPLICABLE POLIC IES: All Contractorsl.Providers shall comply w ith all other 
applicable policies and procedures as set forth in the QA Manual and such amelldrnenl-s as poSted 
on the BHCS Provider website. 

Lai.t rt"\~: 03/l 1/16 
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....... ... -. 
Contracting Department Behavioral Health Care Services 
Contractor Name Oakland Unified School District- CESDC 
Contract Period 7/1/2016 to 6/30/2017 ·-
Contract M:axioium $1,140.524 -
In addition to all tenns of payment described in the Master Contract Tenns and Conditions and 
all relevant Exhibits and Attachments, Parties (Contractor and BHCS) to this Contract shall abide 
by the tenus of payment ~ontained herein. 

I. Budget (Exhibits) 

BHCS, may, at its sole discretion, wit.h or without notfoc to the Contractor, add or delete 
sources of funding used by BHCS for purposes of reimbursement for Contractor costs in 
providing services covered by this Contract as set forth in Exhibit A. Contractor shall use 
all payments solely in support of the contract budget, set forth as follows: 

• Exhibit B-1 : F uoded Program Budget 
• Exhibit B-2: Composite Agency Budget 
• Exhibit B-3: Method and Rate of Reimbursement {Rate Sheet) 
• Exhibit B-4: Cost Report Submis~ion Timcline 
• Exhibit B-5: Cost Settlement Appeal Proc<ldure 

II. Terms and Conditions of Payment 

A- Contract Amount/Maximum 

J . Contract and Program Maximwn Funding 
Total payments under this Contract shall in no event exceed the total contract 
maximum specified above. Payments shall be hased on Exhibit B-3: Method and 
Rate of Reimbursement (Rate Sheet). Any change in the contract maximum shall 
be made through an amendment to this Contract. 

B. Budget Revision Procedu1·es 

I. Revisions to Personnel and/or Operating Expenses 
a. Contractor must request written approval from BHCS Fiscal Contract 

Manager of any variance of ten percent or greater between actual costs and 
approved budget costs in each program budget column for Personnel and/or 
Operating Expenses.1 

1 A singnl3r ffl eumul.u.tlve :sh.if\ in e.M.::c::.ss or 10 p,e:tC~t (10%) of ch<: smount within the budl!ct \;,,11.ltCP'Y l't.Q.\)ifes prior wrinen apr,r<>V8J froi,), lhc 
Grant or. Thi& i11 a common m.iuitet.nt:nt Cot fedet~t and uatc fun<linB !>Ourca; that Ule Ctrunt)' .also requiJes. 

U.st rc,iS<d: 4/28/2016 



Ex1UBl1·8 
PAGl:l OF JO 

2. Movement of Funds Between Programs/Reporting Units (RUs) 

a. Contractor may move an amount that is not greater than ten percent of the 
program/RU budget from which the funds are being shifted without prior 
,llritten approval from BHCS, as long as the requested chaoge WOULD NOT: 

1. Impact the amount of required County match; and/or 
ii. Move services between age-based Systems of Care (i.e., Children, 

Tl'aruiition-Age Youth, Adults, Older Adults); and/or 
iii. Move services between different seivice modalities (i.e. outpatient 

versus day treatment versus residential); and/or 
iv. Move school-based services across Special Education Local Planning 

Areas; and/or 
v. Modify an allocation that has been set by a competitive procurement 

request for proposals {RP'P) process; and/or 
vi. Impact a caiegorical allocation aud/or funding stream for a particular 

program/RU including but not limited to grants, Mental Health Services 
Act (MHSA), Educationally Related Mental Health Services (ERMHS), 
CalWORKS; and/or 

vu. Shift funds between programs/RUs that have a different method of 
reimbursement such as provisional rate, negotiated rate or actual cost. 

b. Contractor may als~ move funds across program/RVs in the following 
situations: 

i. The programs are school-based outpatient service.~ within the same 
school district that do not fall under ERMHS; 

11. Contractor is fol)owing the BHCS Children's System of Care protocol, 
available online at http://www.acbhcs.org/providers/network/cbos.htm, 
related to an idmtified decline in referrals at a particular .rule. 

Failure to follow this protocol may result in costs that a:re ineligible for 
payment via the final cost report. 

c. BHCS may retrospectively approve written requests to move more than ten 
percent of funds between programs/RVs in response to unforeseen events 
which meet the following criteria: 

,. Natural disasters, terrorist attacks, act of war 
11. Emergency purchases as necessary to protect client and public safety, 

avoid interruption of services, and/or to avoid financial loss, property 
loss and damage, or idled worlcers. 

d. Contractor must submit a writt~n request t-0 move funds between 
programs/RVs to the BHCS Fiscal Contract Manager, under the following 
circumstances: 

La,.c revised: 4i28/2016 
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11. More than ten perce.iH of funds for a program/RU are be.ing removed from 
any one program; and/or 

iii. The impact of the funds transfer from a larger program/RU into a smaller 
program/RU results in a program expansion of greater than 25 percent for 
the smaller program/RU; and/or 

iv. The cumulative transfer of funds from numerous programs/RUs is greater 
than 20 percent of the tolal contract allocation during the contract term. 

e. When approval is required, written requests to move funds between 
programs/RUs must be received by the BHCS Fiscal Contract Manager as 
specified below: 
,. By December 1 of the current c-0ntract year for any change that would 

result in an increase to the contract maximum allocation for the current or 
subsequent contract year, or 

11. By December I of lhe current contract year for requests that fall under any 
ofthc exclusions identified under Section ll.B.2.a.i-vii; or 

iii. By February l of the current contract year if the reqllest will not result in 
an increase to the total contract allocation for the current contract year or 
the subsequent contract year. 

f. All change request5 must include the following: 
1. The names of impacted programs/RUs; 

11. The amounts to be moved; 
111. Whether the changes are being requested on a one-time versus ongoing 

basis; and 
iv. Justification of why funds are needed in one program/RU more than the 

other, and any available information about' the timing of changes in 
specific prograrn(s)/RU(s), i.e., when utiliie:ation began to drop/increase. 

Where required, Contractor must receive prior wriuen approval from BHCS for 
the movement of funds between programs/RUs that fit under any of the 
circumstances described prior to moving funds or making program changes. 
Contractor may request updates on the status of the request one month from 
submission. 

Failure to seek and receive BHCS approval for the contract changes described in 
this se<..1ion 11.B may result in denied claims against the program/RU allocation, 
unreimbursed costs or increased amount due to the County at Cost Settlement, 
reduced allocations in future contrlll..1 years or termination of impacted programs 
within the contract. 

It is the re$pOnsibility of Contractor to contact BHCS if it is unclear whether prior 
approval is needed. Change requesh for this Contract will only be considered 
once per contract year. 

Lait rcvisod; M28/2016 
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3. Cost of Living Adjustment (COLA) 
COLAS are at the County's discretion. If, during the term of this Contract, the 
Alameda County Board of Supervisors approves a COLA, the incre11Se may be 
retroactive to July l of the corrcrit contract year for the approved funding slreams. 

4. Available Resources 
Parties to this Contract acknowledge the uncertainty of the fun ding resources 
supporting this Conttact, which may impact BHCS' dollar allocation for 
contracted services. Should it be necessary to adjust the amowt of the funding 
during the term of this Contract, BHCS shall notify Contractor at least thirty day~ 
prior to the effective date of the adjustment. 

C. Cost Settlement/Final Payment Provisions 

A Cost Settlement between BHCS and Contractor is considered 1111 interim settlement 
subject to audit by County, State, Federal and/or indepcndC1Jt auditors. 

Rate of reimbUISe.ment may be subject to renegotiation after BHCS review of 
Contractor's prior fiscal year Year-End Cost Report. Final reirnburscroent rates shall 
be determined by Contractor's Vear-End Cost Report. 

I . Provisional Rate Rcimbursement Method 
Final reimbur.iement is contingent upon and limited to funds made available to the 

County as a result of participation in the State mental health pro.gram. 

BHCS shall base final reimbursement on cost per unit (CPU) of service, not to 
exceed the lesser o f the following: 

a. Actual Cost per unit of service lt:SS applicable revenues collected from all 

other payment sources; or 

b . Contractor's published charges Jess applicable revenues colleci'ed :from all 
other payment sources; or 

c. The County Contract Maximum Rate (CCMR), less any applicable 
revenues collected from all other payment sourc~. 

Should Contractor's actu.i! CPU of service exceed the CCMR, Contrac1or's 
reimhun;able cost will b e reduced to the CCMR times allowable units of service. 

Settlement based on Relative Value of all Outpatient Programs or Day Treatment 

Progiams 
The costs of ell programs within II Mode of Service (Outpatiellt or Day 

Treatment) are totaled and all the utilization for that Mode of Service is totaled by 
Service Function (Brokerage, Mental Heolth Services, Medication Support and 

Crisis Intervention). The oost per unit is calculated based on the total cost divided 
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by the total utilization. This cost per unit up to the County Contract Maximum 

Rate (CCMR) is use<l to detennine the cost reimbu!'sement per contntct. 

2. final Reimbursement 

Final reimbursement is made after County's submission of an acceptable Year­
End Cost Report to the State. The tenn "acceptable" shall be understood as a 
Year-End Cost that has been ae<:epted by the State. Should the Contractor's final 
maximum allowable reimbursement be less than the total interim payments made 
pursuant to submitted invoices, Contractor agrees to remit said difference to 
County within sixty (60) calendar days of Contractor's receipt of Final Contract 
Settlement, unless otherwise approved by BHCS. 

If applicable to Contractor's funding source, BHCS will provide the Final Medi­
Cal Reconciliation data submitted to State of California based on the Final Mental 
Heallh 1930- Final Short Doyle Claim for Reimbursement and Mental Health 
1931· Cost Report/Claims Paid Comparison Final Reimbursement (Final Medi­
Cal Reconciliation} for Contractor's review. If Contractor has any adjustments 
that would impact Medi-Cal, non Medi-Cal, Crossover units or O·ossover 
revenue, Contractor must advi~e BHCS prior to the appropriate State of Californiii 
depa11ment determining the FinaJ Medi-Cal Reconciliation. No adjustment to 
total cost or units can be made after the Final Medi-Cal Reconciliation. 

3. Audit 

Contractor's records shall be subject to audit and dis.illowances by all applicable 
County, State and Federal authorities. Contractor sh11ll account for each program 
separately and provide specific cost centers and audit trails for each program. 

Cost Settlements will he COJ1sidered interim until all Co,mty, State and Federal 
audits and appeals have been completed. Audit results shall superse<le the 
infonnation previously provided by Contractor and accepted by BHCS. Should 
County, State and Federal or any other funding agency refuse to reimburse BHCS 
or disallow previous payments, Contractor agrees to refiu1d excess to BHCS 
within 120 days of notific~tion, unless otherwise approved by BHCS. BHCS may 
withhold all fluids owed from any subsequent payments due to Contractor until 
the settlement is satisfied in full. 

D. Conditlons of Withholding Payment 

BHCS may withhold paymellts to Contra~tor due to one or inore of the following 
conditions. 

J. Contractor Non-Compliance Sanction Policy 
If BHCS detennine.~ !hat Contractor is not in com11liance with any provisions of 
this Contract, BHCS will provide Contractor with a written notice of non­
compliance and may withhold payment, or a portion of payment, or apply a 
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payment penalty of one percent of the total of the next monthly claim. Non­
compliance includes failure to submit required programmatic and/or fiscal 
reports, which are complete and accurate by the specified due date, such as, but 
not limited to Contract Renewal d0<,-uments, Year-End Cost Reports, audit 
report, or other information required for contract administration, monitoring 
and/or renewal. 

BHCS may, after three months of withholding funds or applying payment 
penalties for non-compliance, impose a non-refundable penalty of two percent of 
the total contract amount each month thereafter, until BHCS deems Contract-Or in 
compliance with the Contract. 

2 . Disallowances 
BHCS may withhold all funds owed to Contractor based on disallowances and/or 
penalties until settlement is satisfied in full. If applicable, Contractor shalJ refund 
any disaUowances and/or penalties resulting from the Medi-Cal Utilization 
Review Proce~s within 120 days of notice, unless otherwise agreed upon by 
BHCS. 

County will indemnify Contractor as set forth in the gCIJeral provisions of the 
Contract between the parties should the disallowance and/or penalties be the 
result of: a) County's negligence or intentiolllll acts or omissions as it relates to 
the Year-End Cost Report; or b) Contractor's compliance with the written 
directions, guidelines, policies or insttuctions of the County. 

-Any disallowance and/or penalties where County does not indemnify Contractor 
shall be the sole responsibility of Contractor. This includes any and all State 
disallowances and/or penalties. 

3. Contract or Program Terptlnati-0n 
ln the event of termination of this Contract or any program within this Contract, 
BHCS may withhold a sum not to exceed ten percent of the total contruct amount 
or applicable program, until all p rovisions of this C<Jntract are satisfied by 
Contractor aod accepted by BHCS. 

III, Invoicing Procedures 

A. Monthly luvoict$/Mouthly Reimbursement Claim/Service Report 

Contractor shall submit a mombly invoice/reimbursement claim for services rendered 
that month, using a BHCS template with units of service based on the rates fo Exhibit 
B-3: Method and Rate of Reimbursement. Contractor shall submit invoices no later 
than 35 calendar days after the last day of the ~ervice inonth. 

Contractor will submit one original Provider Claim / Service Report form (Invoice) 
per service penod on a monthly basis. The invoice must include appropriate 
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documentation. Invoices that do not contain the infonnation required under this 
section are incomplete and will not be paid until complete infonnation is submitted. 
Invoices need to be received by BHSC no later than the 35,i, calendar day of the 
month following the services provided. BHCS will authorize payment to Conuactor 
no later than 45 County business days after r~ipt of a monthly claim/service report. 
Invoices received after 35 calendar days after the last day of the service month, may 
be subject to a penalty of two percent of the total monthly invoice/reimbursement 
claim. 

Contractor shall submit the original invoice with appropriate attaclunents to the 
BHCS Fiscal Contract Manager. 

Invoice/Claim Atuclunents 
For Negotiated Rate and Provisional Rate Programs: Contractor shall attach the 
corresponding reports from the RHCS electronic claims system to the monthly 
invoice/claim. 

B. Reimbursement of Invoices After End of Contract Terms 

Contractor shall submit all invoices for reimbursement under this Contract within 
forty-five calendar <lays following the end of the term of th.is Contract. All invoices 
submitted after forty-five calendar days following the end date of this Contract will 
be subject (o reimbursement at the sole discretion of BHCS. 

C. Cash Advance 

Contractor may be eligible to receive a one-time cash advance, consistent with 
Alameda County's Cash Advance Policy located on BHCS' Provider website: 
bttp://www .acbhcs.org/providers/network/docs.htm. 

Repayment metho<l is subject to BHCS approval. BHCS may make repayment 
adjustments or demand full repayment at any time after BHCS review to ensure 
service levels, contract compliance and adequate reimbursement, including holding 
payment of invoices, until repayment is satisfied. 

JV. Funding and Reporting Requircmenu 

A. Financial Reports 

1. Year-End Cost Report 

Contractor shall submit a Year-End Cost Report in the format issued by BHCS. 
Contractor shall submit a separate Year-End Cost Repon for each program 
contained in this Contract. 

!.;;ct rc:visc<I: 4,128/2016 
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BHCS may establish targets for revenues eamecl by contractors, with those targets 
becomiug part of operational budgets. FullJre contract allocations will be impacted 
by the revenue generated and by deficits. Contractor shall implement any new 
procedures related to local, State and/or Federal insurance revenue maintenance er 
enhancement within thirty (30) days from BHCS notice. BHCS shall provide 
Contractor with specific infonnation on how to operationalize any new procedures. 

For services provided undec this Coctract, Contrnctor must bill for said services to 
any third party payer and/or client for clients that have share of cost Medi-Cal or self­
pay. For services covered by such third party payers and/or Share of Cost Medi-Cal, 
charges must be billed in the amount of the Contractor 's published charge rate or 
ncgo1iated insurance rate. 

For indigent or self-pay clients, Contractor shall comply with the Unifonn Billing and 
Collection Guidelines !llld the Unlfunn Method of Determining Ability to Pay 
(UMDAP) procedures prescribed by the State ofcalifomia. 

Medi-Cal Funding Provisions 
Contractor shall mai11tain, implement and utilize procedures to collect appropriate 
charges from clients for services provided under this Contract. Contractor must bill 
charges for said services to any third party payer and/or for Share of Cost Medi-Cal to 
client responsible for payment of services. All revfflUe collected from third-party 
payers and/or from clients must be reported to the County in accordance with 
instructions included in the Denied Correction Report (DCR) Cover Letter, Year-End 
Cost Repott ins1ructions and any rubsequent letters or instructions from the County. 

Contractor shall complete monthly Medi-Cal eligibility verification for aU clients 
prior to submission of Medi-Cal claims to the State. BHCS will provide test claim 
reports for all claims prior to sub!lllssion lo the State. Should BHCS receive 
notification of claims denied by State for any Medi-Cal claims submitted to the State 
for reimbursement, sald information will be provided to Contractor after the County's 
receipt of a OCR. Contractor will submit the OCR providing any necessary 
corrections for the denied claim within the timeframe noted in the DCR Cover Letter. 

For additional provisions, please sec Section IJ.C: Co~'t Settlement/Final Payment 
Provjsions. 

1.ast TC".'Uc<l: 4/28.12016 
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B. Contrac:t or Program Termination 

I. Notice of Termination 
In the event of termination of this Contract or a program within \his Contract; 

a. If initiated by Contractor, Contractor shall provide writkn notice to BHCS 
Program and Fisc.il Contract Managers at least 3 0 calendar days prior to 
termination; and 

b. If initiated by BHCS, BHCS Fiscal Contract Manager shall provide 
written notice to Contractor at least 30 calendar days pri<>r to tennination. 

2. Contractor Responsibility 
Upon notice of a Contract 01· program te1mination, Contractor shall d9 the 
following: 

a. Jnunediately eliminate all new costs and expenses under this Contract or 
program. 

b. Provide a(X)Ounting of any unused or un(;J(pended equipment and/or supplies 
purchased by Contractor with fonds obtained through Olis Contract and 
deliver such equipment Wldlor supplies to BHCS upon written request from 
BHCS. 

c. Promptly submit a written report of all information necessary for the 
reimbursement of any outstanding invoices and/or continuing costs to 
BHCS Fiscal Contract Manager. 

d. Surrender all applicable records to BHCS, if requested by BHCS. 
e. Ensure appropriate transition and continuity of care for clients who will no 

longer be served by the program{s} in accordance with all BHCS Quality 
Assurance (QA) and professional requirements. 

f. Make aJTangements to assure that confidential client files and materials are 
stored following QA procedures and protocols. 

g. Make arrangements to hold Contractor's financial records for five years, 
or UJJtil all audit and appeal processes with the State and County are 
completed 

h. Ensure that a point person is identified to assist with retrieving said 
records in the event that they are requested. Ensure that BHCS receive, 
contact information for this point person, and any updates, in a timely 
manner. 

1. Complete a Cost Repo11 within 30 calendar days of receipt of C'.ost .Repo11 
template from BHCS. 

J. Participate in any requil'ed close-out audit. 
k. Reimburse the County for any outstanding balances owed relatod to prior 

year cost settlements and/or current year cash advances. 

BHCS may reimburse Contr.ictor fur reasonable and necessary costs or expen~es 
incurred after BHCS' receipt of Contractor's notice of termination, within the contract 
maximum. 

1.ast ,e,i,ed: 4.128/2016 



C. Termination for Cause 

BXlUB!TB 
J'AGc l00fl0 

If Co1mty determine~ that Contractor has failt:d, <1r will fail, through any cause, lo 
fulfill in a timely and proper manner its obligations under the Agreement, or if 
County determines that Contractor has violated or will violate any of the covenants, 
agreements, provisions, or stipulations of the Agreement, County shall thereupon 
have the right to terminate the Agreement by giving written notice to Contractor of 
such termination and specifying the effective date of such termination, which may be 
the Sll!Tle date as the notice. 

Last revised: 4/28/2016 
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EXHIBIT B-2 
COMPOSITE AGENCY BUDGET 

REVENUE/EXPENSE SUMMARY 

CONTRACTOR: 

Oakland Unified School Olst<lct • CESOC 

SOURCES OF FUNDS 

REVENUE CATEGORIES 

I. ALAMEDA COUNTY ALLOCATED FUNOS 

A ALCOHOl & DRUGS 

Federal 

8. MENTAL HEAl TH 

Federal • IDEA 

Federal· SAMHSA 

Mental Health • AOD 

C. ALAMEDA COUNTY· OTHER (specify dept) 

Probation Department 

Health Care Services Agency 

SUBTOTAL 

II. OTHER SOURCES OF FUNDS 

A. FEDERAL 

Community Development Block Grant 

B. STATE 

C. COUNTY (other th~n Alameda)/ CITY 

first S Alameda County 

City of fr11mont General Fund 

D. PATIENT I CLIENT FEES 

E. PRIVATE 

F. MISCELLANEOUS I OTHER 

Fremont. Newark & New Haven Unffied 
School o,stlicls 

SUBTOTAL 

GRAND TOTAL 

TOTAL 

1,140,524 

1,140,524 

1,140,524 

Page 1 of 1 

PERIOD: 

JULY 1, 2016 • JUNE 30, 2017 

APPROPRIATION REQUIREMENTS 



EXHIBrT B-3 
ME'tHOO AND RATE OF REIMBURSEMENT 

RATE SHEET 
MASTER CONTRACT 

FY 16117 

Cotrtrac!or: Oahfand Unified School Olslrict • CESDC 

Repot1ing Relml>ursement Unhs 
Unit Service / Program Method o1SetVlce Rate Aliooalion 

••• IMPORTANT NOTICE -

The County of Alameda ,ets thfi County Contract M8Ximum Reta (CCMR). All oontracted rates that appear on this Rate Shl!flt will 
be ri,duced rr ar eny time !hey exceed Iha CCMR. 

01071 Outpatlent-MLK Provlsional Rete $ 87.498 
Case Management 130 92.94 pe<hour 
Mental Heallh S8Nlces se, 120. 12 per hour 
CrislS 1/tefvention 45 178.43 per hour 

01L01 Outpatient.PLACE at Prescott Provisional Rate $ 93,747 
case Management 130 09.58 per hoot 
Menial Health Services 561 126.70 per hour 
Crisis lnlervention 45 191.17 per hour 

01081 OutpaUen!·Edna e,-er Pravisional Rate $ 93,747 
Case MaMgMlenl 130 99.58 per hour 
Mental Health Services S61 128.70 per hour 
Cri$is Intervention 45 191.17 per hour 

01081 Outpatlen~Fr!Ck Pr1lYiS1onat Rate s 87,513 
Caso Management 130 92.95 per hOur 
Ment&I Hea"h Services 561 120.14 per ho<,, 
Crisis lnt...ventlon 45 178.46 per hour 

01HY1 Outpatfenl-Roots Pr1lYisit>nal Rate $ 93,747 
case Management 130 99.58 per hour 
Me<,tat Haallh Services 561 128.70 per hOur 
Crisis rntervention 45 191.17 per hOll 

Pen<!ln9 Outpatlent-UPA Pravision31 Rate $ 93,747 
Case Managemenl 130 99.511 per hour 
Mental Heellh Ser,lces 661 128.70 per hour 
Crisis Intervention 45 191.17 pef hOU< 

01091 Outpatient-FremQnl Provisional Rate $ 93,747 
Case Manag,cnent 130 99.58 per hour 
Men1al Health S,,,vices 661 128.70 perhovr 
Crisis lnlervenllon 45 191.17 p..-ho .... 

01M61 Clulpatient-Mcc.tymoncls Prc>visional Rate $ 87.513 
Case Management 130 92.95 per hour 
Mental Heallh Se!Vices 561 120.14 par hour 
C1isls lntervenijon 45 178.46 per hour 

01AB7 Outpatient-Oakland Tech High PlO'llSionat Rate $ 87,498 
Case Management 130 !!Z.84 per hOur 
Mental Heallh SeMCe$ 561 120.12 per hour 
Crisis Intervention 45 178.43 par hOur 

01LN1 CMpallent-OakJand Tech Fashion Academy Provisional Rate $ 93.747 
case Marulgemant 180 99.58 pe1 hour 
Mental Heallh Services 561 128.70 per hour 
Crisis Intervention 45 191.17 pGt hout 

01"'51 Outpalien1.Sky.1ne Provisional Rate $ 90,207 
Cit&e ManagMW)nt 130 95.82 per hour 

Pa;t1ot~ 



EXHIBIT 8·3 
METHOD AND RATE OF REIMBURSEMENT 

RATE SHEET 
MASTER CONTRACT 

FY 16/17 

Contnictor: Oakland Unified School District. CESOC 

Service/ Program 
Reimbursement 

Melhod 
Units 

or Service 

.. * IMPORTANT NOTICE ... 

Rate Allocation 

Too County of Alameoa sets the County ContMct Maximum Rate (COAR). All cor.tracted rates that arpear on this Rale Sheet will 
be reduced ~ at eny time lhey exceed the CCMR. 

Mental Heallh Services 561 123.84 per hour 
Crisis Intervention 45 183.95 per hour 

OtK71 Outpatient•tnltial Assessment Provisional Rate $ 137.813 
Case Management 130 127.26 per hour 
Mental Health Services 567 164.43 per hour 
Crisis Intervention 45 244.44 per hour 

$ 1,140,524 



' - Ex.lilBtr B-4 
COST REPORT St:BMISSIQN TlMEL!NE 

I Tiinetines for Master 

l- Settlement StcP.s Time.lines, for Ma,ter . . . Conh'acfw/EPSDT & 
Contr:acf non-EFSDT" · .. Servitet As Needed (SAN) 

- EPSDT* 

I Contractor completes service input into INSYST 
Fi.rst month after close of fiscal year (July) 

After BHCS receives cost report instructions and forms from the 
C'.ost Report forms & !ettet sent to Contractor State (August) 

Contractor complete & submit Cost Report to BHCS Third month afttll' close of fiscal year (September) 

BHCS sends copy of Contractor State Cost Report for Contractor 
Sixth month after close of ffacal year (December) 

review 
BHCS submits IX!mt,lete State Cost Reoort to State 
BHCS submits Final Contract Settlements to Master Contract non- Seventh month after close of 

Not applicable 
EPSDT Contractors fiscal year (January) 
BHCS submits an infonnational contract settlement to Master Contract Seventh month after close of 
w/EPSDT & EPSDT SAN Contracton.. Contractor has 15 days to notify Not applicahlc fiscal year {January) BHCS of intent to appeal eitllcr cost issues or total utilization issues. 
BHCS provides Master Contr.ict w/EPSDT & EPSDT SAN CBO's with Sixteen.th month after close of 
Medi-Cal rcnort used to complete State Reconciliation fiscal year (October) 
BHCS submits State Reconciliation Seventeenth month after close of fiscal year (November) 
BHCS submits Contract Settlemeut to Master Contractors with EPSDT 

Not applicable Nineteen.th month after close of 
and EPSDT SAN contract. Contractor has 15 days to notify BHCS of 
intent to ,; Medi-Cal utilization i~sues onlv. 

fiscal year (January) 

State be<rins Cost Renort audit During fourth year after submission of Cost Rcnort 
State sends Fiscal Audit Renort to BHCS Before end of fifth vear after submission of Cost Reoort 
If necessary, anneal orocess be,rins Bclrinnini of sixth vear after submission of Cost Reoort 
BHCS sends notice to Contractor that fiscal year is closed After anneal orocess bas been oomnleted ·-

Lost revise<!: 07/27/12 
.. All timd tDa1 .-ro ,t1ffjccl to ~lianRe. J!acti year ac1u1,1I dClefl)nc5 will bct:Unlinwiicakd vi.a 1he hHCS 



EXIiIDJT B-5 
MENTAi. HEAJ.lH COST SETJ'l. .. lSMENT APPEAL PROCcDURE~ 

t. ContJactor must submit Appeals and/or Intent to Appeal for Cost Report Selllement to BHCS 
within fifteen business days of receipt of Preliminary Contract Settlement Reimbursement 
and/or Cet1ified Final Reconciliation of Cost Repo:rt. All appeals shall be submitted to: 

Behavioral Health Care Services 
ATTENTION: Network Office 

1900 Embarcadero Cove, Suite 205 
Oakland, CA 94606 

REFERENCE: Appeal FY XX/XX 

a. BHCS will send notice to Contractor within ten busines~ days of receipt oflnte.nt to Appeal 
with the deadline for submitting the appeal and supporting documentation. 

2. Each appeal must be for a l.lnique fiscal year and shall be so indicated in the Reference Section 
of tlic Appeal. Contractor must clearly and concisely state the reason or area of disagreement 
for the appeal; a statement of 'do no1 agree' does not meet the definition of a clear statement. 

a. Contractor must include payors and/or financial records. If no supporting documentation 
is available, state the reason !hat no supporting documentation is being submitted. 

b. The following are example~ of what Contr'dt-tors should include in appeals: 

<Contrt,ctor Name> is appealing Cost Report Settlemem Form .for FY <XX/XX> on the 
following basis ... 

1. Examole One: 
The roial cost reported in the Settlement does 1101 agree with our agency's cost. BHCS has 

listed <$> as 1he cast versus <Contractor· Name> cost of <$3>. 

ii. Example Two: 
Our records indicate that the number of EPSDT approved servic<!s provided wer<! 
different from services im:luded in the Seulement Form. Our total,1 are as follows: 

Case Ma11ageme111 <XX'> 
Mental Health Services <XX> 
Medication Support <XX> 

iii. Example Three: 
Our records indicate rhat some of clients listed on BHCS Unfunded Report were Medi­
Cal EPSDT eligible, as fol/ows4

: 

Client A 
Clienr R 
Client C 

) Cvm,.aclor mu.,:l lnc:!ude,finu1'Cial f'eCfitd.\· lo :.upptJrl the: 4P/)e"l. 
4 Cc,,ltractor must include copies of cHgibility records for each dient included in the &ppeal. 



EXHIBIT C 
COUNTY OF ALAMEDA MINIMUM INSURAN~E REQUIREMENTS 

W11hoot 5mlli~ any other o~etion or liabi~y IJ/lder dlis ~ieement, the Contracior, al ils sole cost ~ 8llJlellSe, 5haN secure aod keep in bte 
durinQ lhe emre \ell11 or the AQreGmenl or lo~, as may be specified tiebw, the fo:'IOW\ll! lnsuraooe 00".eralle, lim!ls a,ci endorsements: 

I 

,. 
A Commerci.tl General Liability $1,000,000 per OCCV11ence (CSL) 

Pre!TVSeS Liability; Products and Completed Operations; Cootractual Bodily Injury and Propef1y Damage 
Uablrrty; Personal-Injury and Advertising Uabmty, Abuse, Molesla1Jon, 
Sexual Actions, and Assault and Bat!""' 

B ColMlercial or Busin_ess Automobile Liability $1,000,000 per OGQ/ffence (CSl) 
AnyAulO Aff owned vehicles. hired or leased vehicles, ll()ll-OWl\ed, borrowed and 

permissive uses. Peioo11al Automobile Li(lblllty is ilCCeptab!e fol 
indMdual contractors with no trarisoortation or hauSno related acH~ 

Bodily Injury and Property Damage 

C Worl<ers' Compensation (WC) and Employers Liability (EL) 
~M11Jred for au ccnlractors with em 

WC: Statutory Limits 
El: $100 000 ""r accidell\ lorbodtty iniurv or disease 

D 

E 
F 

Professional liabifitylEITors and Omissions 
Includes endonemerds of con\ractual llabifrtv · 
Employee Dis honesty and Crime 

Endorsements and Conditions: 

$1 ,000.000 per occurrence 
$2,000,000 nrruect aaoreaa1e 
Value of Cash Advance 

1. AOOITl()NAL INS\)RED: All Insurance required above Mtli lhe ei«:eption of Professional Liabilty, Personal Aufomobire Liability, 
Womirs' Compensation and Efll)loyers Uabil~y shall proVide an additional insurance endorsement page lhal names as aclcfllional 
insured: county o! Alameda, lls Board of Supemsors. lhe indivi'1ual membe;s tlieieof, and a~ County officers, agents, employees aid 
¥0lurrteers. Employee Dishonesly and Crime Insurance Policy shall be endoJSed lo name as Loss Payee (as Interest may ariset 
County of Alameda, ils Board of Supervisors, the Individual members !hereof, and an County officers, agents, employees and 
VOIUnteers. 

2. DURATION OF COVERAGE: AR required iosuranoe shall be rnainla11ed during tile en1Jre tenn of the Agreemenl v,ith lhe foll<r,,mg 
exception: Insurance pol!cies 81\l! cove1age(s) wrttten on a claims-made basis shall be mainlained during lhe en1lre te1m ol lhe 
Agraemenl and until 3 years foUClYNIQ 1e!mina1ion and acceptance or an wort< provided under .1he AQreemenl v.;lh Iha retroactwe dale 
01 said insurance (as may be applk:allleJ concurrent wilh Ille comme11cement of acliYi!ies purwan110 this Agreement 

3. REDUCTION OR LIMIT OF OBUGA TION: Ali insuiance pol,icies shall be prilTlill)' insurance 1o any ~urance available to !be 
lnclemnifiect Parfies and Adoitiorial lnsured(s). Pursuant 10 the proviskms of \~Is Agreement, irisuranca effected or procure<! by the 
Coollactol shall not reduce 01 lir!il Contractor's oontractual obligation to indemnify and delend \he lrn!emnifted Parfies. 

4. INSURER FltlAHCIAL RATING: Insur.nee shall be maintained lhrwgh an insurer w!lh a A.M. Bes! Ra1lllg ol no less lhan A:Vll ir 

equivalent. shalt be admitted to the Stale of Cafibnia unless .o1herwise waived by Risk Managemeo~ and Willi dooliclible amoimts 
aooeptable to the Coun1y. Accepoooe ot Con1raclo(s insurance by County shall not relieVB or docrease the lial)ijit; of Conllacror 
herwrder. Any deductible or sett-klsured retention amount or other slm\tar obligation under lhe poricies shall Ile tile sole responslbllily 
of Illa Contraclor. 

5. SUBCONTRACTORS: Conllac!or shall Include a~ subcootractOII • an filsured (co-.el8d pe/!y) IHlder ils policies or shall furnish 
separa~ oertil'l1:a!es and em!orsements fol each ~ubconlrac!Or. Al cove1 ages for subcontracio15 sh~ll be subject to an of the 
requlremenls &taled herein. 

6. JOINT VENTURES: If Conlraclor is an .issocialion.-partnershipor other joinl business venlure, required inwrarn;e shaW be provided 
by any one of tile follov.ing melhods: 
- Separate insuflllce policies issued for each Individual enlity, v.i1ll eaeti entity Included as a 'Named Insured (oowred party), or a/. 

mlh.'mum named as an "Addioon81 Insured' on lhe o1Jle~8 policies. 
- Joint Insurance pr091am wilh the association. partnership or o1hef Joint business veolure induded ~ a "Named Insured. 

7. CANCELLATION Of INSURANCE: An required insurance shall be endorsed to provide lhirty (30) days advance written notice 1o fhe 
County of cancellation. 

6. CERTIFICATE OF INSURANCE: Belote C'.l!Tlmendng operaUcns undef 1his Agreement, Conlracto, shaU provide Certificate($) Ii 
Insurance and appli<:8bfe lnsoranoe endorsements, fn lo!m and sat1s1actory lo Coonty, evidencing 1'lal a~ required klsurance Wlef;)9e 
is in effect. The County reserves Ille rights to require Vie Coolract<lf to prCNide complete, cerfdied copies 01 all required insurance 
po(icies. Ths required c:ertificate(s) .rid endors~meots must be sent to: 

- Alam~a COllllly - BHCS, Insurance co·ordinalDr, 1900 Embarcadero, Suile 205, Olkland; CA 94606 

P0911 oil 



Notthem Galifoml.a R$LIEF' I "'5u& Oate CERTIFICATE OF COVERAGE 6/22/2016 
ADMIN1$TUTO•: llCEf'I.SE 11 0451271 f~IS CERllflCATE IS ISSUED A& A .. ATTER OF INFORl,IATIQN ONLY 

Keenan & Associates AND C¢NFERS NO RIGHTS UPON Tl<'E CERTIFICATE HOU)EO. THIS 
1111 Broadway. Suite 2000 C"ER11FlCATE 00);$ NOT AM£HD, tX"ru<O OR Al.TER TlfE COVEil AGE 

AFFORD El> BY THl COVERAGE DOCUMEN't.9 8ELOW. Oakland, CA 94607 
EN11TTE" AFFOfU)tNG COVEJlAGE: 

510~H75-0 www. eenen.a;,m f:llftl'Y A· Northern California ReliEF 
COVlaREI> l>ARTY, 

E:llfll'y 8· 
Oakland Unified School District 
1000 Broadwa)'. Suite 300 l:NffT'f' C: 

03kland CA 9'1607 ENTITY 0: 

eNTm e: 

THIS IS JO(;f~TIFY THAT THE COVERAGE'S USlEO 1*;1,C)l,\I NAY~ SEEN ~SS\.IEL> TO JHE 00\l'E.Reo PAflJY HAMED A&O\lf: F'OR TICE F'ffU.00 INOICA1£C>. HO'l'WllliS1'AND1tlGAUY 
REQUIREME!lT, TERLI OA o:>NOITIO,C OF 4.tN COMTAACT OR OTHER OOCUtlEUT V\\Tli RESPECT 10\~ THIS CE~'CIFICATE MAY tt. l&SUED OR MAV PERTAIN. 
.11,ff=OROEO MalEl~ 1$ SOBJECT 10 AU tta: TERMS Af.10 COt,omoNSOF SUCH CQV6AAGE OOClA\ENTS. 

THE CQ\ll;l'W,;E 

Ml,Ua.l;.R 
Et<T T'J'PE OI' CO\IJ;RAGE COVERAGE EFFECTN'E/ •EtAIHEO Ll!IIT 

LIMITS LT/l DOCUMENTS EXPIRATIOHDATE /DEOUClmLE 

A O"ENEl>ll LIABILITY CON,91H1:0 SINGlE UMrT EACH OCCURRE~;ce 

J ~ GEtlERAL l.f.ll.9l,l,ll'Y NCR 01711•08 7/1/2016 $ 250.000 s 2,000,000 
1 ~cv.ms "~ M occu~RENte 
) 00\li:FOit~NT CODES 7/1/2017 
I ERROR$ & OMISSIONS 
l I 

A AUroMOBJLE LIA&tUT"Y COllfllNEO SINGLE ltMIT EACH OCCURRENCE 

laAN'r'AUTO NCR 0171-108 7/112016 s 250,000 • 1,000,000 
t tt:A.£0AUTO 7/112017 t ~QtJ.~o.a.vro 
C J8~ L\t.tlllllV 
i "1.IT'O i"'MYS1CAl t)ll.lU-GE-

A PROPERTY NCR 01711-08 7/112016 ' 250,000 • 250,250.000 
(~Al.\ A:1M 
( excLOOES EAR>HOUA'<E t FLOOC, 
' ) 8UILOER'S RISK 

7/112017 U.Ctt OCCURREt>X:E 

A STVD~~T PROFESSIONAL LIABILITY 
NCR 01711•08 7/1/2016 ' 250.000 ' Included 

7/1/2017 ~KOCCVkRUl'C:E 

WORKE.RSCOMPEMSA'nON ( JWCST.o.TWO,::Y llMltS i I OTHER 
( ) EMPL0YfR$' LIA81lMY ' ' E.L. EACliAOCIO'ENT 

U.CE::$::S \VOf,U(.£R.S COMPi:H$A TlON ' C f J l;Ll?L0¥ER~' ll.f18!LITY • f.l. USE.AH. EAOl1 E:UP\OY£E 

• 
,J.1.)$$$..Sf: • FO:llCV Ul~ITS 

OTHER • 
• 

0£SCA!Ptto/~ o, Ofl EA.A f'JQ:H$.ILOCA'l'IOHSN tHJCLUIRH'JllU(:'"rfONSISP'EC:IA\ , ROVISION~ 

A& te~c:1$ to th~ Stel'\da,d S~rviee:s. Agreement betvleen the County of Alameda. Behavioral He..a.tlh Care Servic,es an<! Oc)k.land Unified 
Sctioo Oislrict lo p1ovide school•bssed behaviofal health services to s1U<$en\ through the ooverage &xpiratioo date. 

b£:R'JlF)tAlE HOlOEfl.: <;ANCELLATIOM ...... SHOULD ANY OF THEASOVE OESCRl(IED COVERAGES SE 
C:ANCELEO BEFORE lHE EXPIAATIOfi. OATE ™EREOf, lHE 1$$1JING ENTITY/JP A 

County of Alameda WILL ENDEAVOR 10 Mo\lL ~ DAY$ WRITIEN NOTICE TO THE CCRTIFtC>.TE 
liotOi:RNA&IIEO TO THE L£FT. BVT FAJLURE TO MAIL SUCttN'OlTCE SNALl 8ehav1oral Health Care Services IMPOSE NO 06LIGATION OR l1A81l.11Y OF /',NY KINO UPON THE ENlfiV1JPA., IT$ 

Attn: Freel Zhang AGENTS Oft REPAESENTA'l'IVES. 
1900 Embarcadero Cove, Suite 205 J~( ), Oakland CA 94606 -

John Stepturns AUT tl'..)fUZEO 1..EPRESf;.n'AlMO 

·-"""''"°"""''""' 30!.lCH'J I C....ICU,U>f? I l~/1' Sw,t• ~e! Pf.I. 8:i~l';c1· C.tn1tt 1 R:~ 7ryon I 6!2li201' 3:3$,U >.o,: :l>.:;':) ~ P...9• , "' \ 



~RD- CERTIFICATE OF LIABILITY INSURANCE 
l .,.,._) 

7/22/2015 
THIS CERTIRCATf IS ISSUED AS A llo!ATTER OF INFORMATION OKLY AN!> CONFERS NO RIGHTS UPON J'HE CERTIFICATE HOLDER. THIS 
CERTIFICATE DOES NOT AFflRMATIVav OR NEGATM:LY AMEND, EXTEND OR ALTER THE CO\IEl!AGE Afl'OROED BY THE POUCIES 
BELOW. TtftS CERTIFICATE OF INSURA.NCE DOES NOT c;oNSTITUTE A CONTRACT BETWEEN TIIE ISSUJHO 11/SURER(St AU'ntOIUZEt> 
REPRESEIITAlWE OIi PRODUCER, AND 'll!E CER'Tl'ICATE HOI.DER. 

IMPORTAHT: If tho Ullllle«la holder lo ... ADDITIONAL INSURED, tile pollcy(lot) must lie endornd. II 6UBR0GA1l0N IS WAIVED, aut,Jt<t 10 
the term• ena condltlonuf SM pallcy, -•• Policies may ••quire •n •ndorsemont. A sutemont on 11>18 cenl~c.Ut does not confer ri91\to \011\o 
--,..!fteat• hold"""'" In liltu of S\t(:h .... n6on--1~1f'. 

~~Cl ,i:t(IOU¢£1t Debra Hardwick 
IANiant lnsurtince Services, Inc. ....,,.. , 94&-768--0271 , ... . R4!A.756-2713 _ 
1301 COIi<! SI S1e 200 
Newport Beach CA 92660 

....... . dhardWlci<l!ltalliant.oom 
..,_,_,,.,.,--. C:O,Y.E••taf ..... 

- ... u- • ,Nsw York Marine Gu,un 
IN:\U,t'EO OAKlUNl-01 °'n•u•,State NatiOnsl Ins Co Inc. 12831 
Oakland Unified SC1lool Oooic:t aaliuDlAC: 

1000 Broe~ Snet ...-s.lMllo ! Oakland CA 07 ............. : ·-m.sum,~ 
C 

. ct<>n..,. • TE NUMBER· 1185696895 Ml'"Bh>· 
7HIS IS TO CElrllFY TWIT THE POl.lCIES OF INSUAANC£ LISTED BELOW WI¥£ BEEN ISSUED lO ltlE INSURED IIMIED ABO\/E FOR TIE FOLICY PERIOD 
INDICATED. NOTIMTHSTANOIHO A>IV fl£0ll1REMENT, TERM OR COHl>fllON OF ANY CONTRACT OR OTHER DoCOI.IENT WITH RUPECT TO 1/HCII TlilS 
CERTIFICATE tMY BE ISSUED OR IMY PERTAIN, THE INSUAANC~ AFFORDED BY THE POUCIES OESC!I.IBED HER1:1N IS SUMCT TO All THE lERMS. 
EXCLUSIONS ANO CONDITIONS Of SUCH POUCIES. LIA!TS SltOl'>tOM Y AAVE BEEN REDUCED BY P.A10 CIAJMS. ,,~ ~~ ---

""' 0, lN&VM.HOl ------ IJMITS 

C()kM£11C""L CE"HIML LU.IIILJT'f I =letl • ~ooccu, I '~ _, • - -
~ E;)P 1'--Uw: - • ~ I --~-- I ~PEI\.SOW\1. .. ADI/ HU.IIW' ' -

r=i~o;;·o: I ' G.£f€SV,L AG(;Dct1.t.7t 

• 00'4PJOPu.:t:. I 
OH.eR.: • 

1-IITOMOJll.l! UA-.iUTY • l~nu _ .. 
' ,__ I NffM110 ~ Ytl(JUR'( W.1i*t(ln) l --mi&'"ll!D - ~~ ,__ ,_ bODll. y INJUR'r" (hr WiCOOlltJIJ ~ 

Hlf'4eD J..Vl'OS Al>lOO I ' ' - ,_ 
i I 

UN&f!N.Aa..l HOCGUR I lJAJtENOE ' -
a...uM:S..}111.CE' 

-UCl!SI ""11 N)GQ:GAlf: l' ND f I o,;r,tmnN < 
·--·-• 

A WOIUWt4, COIIPa«Ut.noN 'M;201 IEPP0028' 7hf201S 7/1120'\5 x Jae.,_, I , ,,, ... 
e AM~ O&'J"J.OVUB l.lMilUTV rt. ' Nt>E.Q!,41!Ma.16 711®15 711Q018 

Mff '"1\0P"laQltfPMT!ft::M!JltCUTN£ N ", ... l LL ~~AOCJDflJT ,,.000.000 
Ol"flCER/MQ1MI' E)I.CLIJQEQt _ .. .., .. ~ f..LOl,SIASt .e-,.£-_., ,,.000.000 

·- 158.cllbe .RA"l10NC: ---- llf I OI.SD.$1!. • f,O\JC( LltaT 11.000.000 

OE.ICJtln'IOH OF QHI\AlQ,IS IU)CATION.I IVIH'ICLIS &ACC*D tia. Adatl:e......a "'-"-"• 'c.4141, nM\" ba 111'11.t""f H ~ JIC*>a C.~WrNII 

Evidence of Coverage Only. Sut)jed to policy te«ns. oondijions and excJuSions. 

As 1e;;r::cts the agreement beiween the Be!Ul'<ioral Heanh Care Se1Vioe$ A9ency and Oakland Uoihed Scl1ocl Olslrict for School Baae<I 
Menlll Health Consultation through tile covoiaee expiration date. 

CERTIFIC.A TE HOLDER "•HCELI.A TION 

Sl10UL.0 •h'Y Of l'W~ MlOVI. D£$CRl5EO POlJCIES BE CANC£1.LEO 6EFORt 
TM£ EXPI"-' TION QA 1£ TMEREOf', N011CE WILL er Dtu\lEIIEI> "' 

BohaviOlal Health Care Setvices Arney ACCORDANCE Wll'H Tlff.. POL.IC-., fROVIStONS. 
1900 Embarcadero Cove. SUite 20 
Oakland CA 94606 ,t,U1"MOlmll) IU'MO!:NfA'nVf 

' 
,:,f..; ,11:. .. ~ .... 

........ 
~ 1988-2014 ACORD CORPORATION, All r!ihlll roso,..d: 

ACORD ~S (2D14/01) The ACORD name and lo;<> ~re reg~terad markG ol .t,CORO 



DISCLAIMER 

The Certificate of CO\ler~e on the reverse .side of th!$ fonn does not oonslilute a con1ra~ ~tweoo lhe issuing 
entity{ies), aultlotiz:eel representative or produur. atitt the certificate holder. nor does. it atfurnlltively o, neg.atfvely 
amend. e>.1:el"CI or tNer the coverage att<:,,rd,e(I by the ooveraae documen&s·tls.ted lhereoo. 



( 

COVERED PARTY 

Oakland Unified School District 

ENDORSEMENT 

ADDITIONAL COVERED PARTY 

COVERAGE DOCUMENT 

NCR 01711-08 

ADMINISTRATOR 

Keenan & Associates 

Subject to all i1s tenns, conditions, exclusions, and endorsements, such additional 
covered party as is afforded by the coverage document shall also apply to the following 
entity but only as respects to liability arising directly from the actions and activities of the 
covered party described under "as respects· below. 

Additlnoal Covered Party: 
Co~ of AJ011u,d1 
Beha..,,al H6allh C..re :Sel'\'i­
Mn: F,-d ZIIIU)G 
1900 Embatcadl!IJO Cove. Suilt 200 
Ooldand CA 94506 

As Respects· 
As respects to the Standard Services Agreement between the County of Alameda. Behavioral Health Care 
Services and Oakland Unified Scho<>f District to provide school-based behavioral heal!h ~rvlces to student 
through the coverage expiration date. 

The County of Alameda_, Its Board of SuperviSO<s, the indMdual members thereof, and all County officers, 
agents, employees, ano volunteers are Included as an Addltionaf Covered Party. 

Authorized Representative 

Issue Date: 6/221.2016 



EXBTRJT D 
Aumr REOUJR..EMENTS 

The County contracts with various organizations to carry out programs mandated by the Federal 
and State governments or sponsored by the Board of Supervisors. Under the Single Audit Act 
Amendments of 1996 (31 U.S.C.A. §§ 7501-7507) and Board policy, the County has the 
responsibility to detennine whether organizations receiving funds through the County have 
spent them in accordance with applicable Jaws, regulations, contract tenns, and gr'dllt 
agreements. To this end, effective with the first fiscal year begimling on and after December 26, 
2014, the following are ™JUired. 

1. AUDIT REQUIREMENTS 

A. Funds :from Federal Sources: 

J. Non-Federal entities which are determined to be subrecipients by the supervising 
department according to 2 CFR § 200.330 and which expend annual Federal awards 
in the amount specified in 2 CfR § 200.501 are required to have a single audit 
perfoimed in accordance with 2 CFR § 200.514. 

2. When a non-Federal entity expends annual Feder.ii awards in the amount specified 
in 2 CFR § 200.50!(a) under only one Federal program (excluding R&D) and the 
Federal progr.mi's statt1tes, regulations, or temis and conditions of the Feder.ii 
award do not require a financial statement audit of the auditee, the non-Federal 
entity may el<let to have a program-specific a\1dit conducted in accordance with 2 
CFR § 200.507 (Pl'Ogram Specific Audits). 

3. Non-Federal entitiei which expend annual Federal awards less than the amount 
specified in 2 CFR § 200.SOJ(d) are exempt from lhe single audit requirements 
for that year except that the County may require a limited-scope audit in accordance 
with 2 CFR § 200.S03(c) . 

B. Funds from All Sources: 

Non-Federal entities which exp.end annual fonds from any source (Federal, State, 
County, etc.) through the C'.ounty in an amowit ot: 

I. $100,000 or more must have a financial audit in accordance with the U.S. 
Comptroller General's Generally Accepted Govcmment Auditing Standards 
(GAGAS) covering nil County programs. 

2. Less than $100,000 are exempt from these audit requirements except as 
otherwise noted in the contract. 

Non-Federal entities that are required to have or choose to do a single uudit in 
accordance \>.nth 2 CFR Subp311 F, Audit Requirements are not required to have a 
financial audit in the same year. However, Non-Federal entities that are required 
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to have a financial audit may also be requirr.d to have a limited-scope audit in the 
58IllC year. 

C. General Requirements for AU Audits: 

1. All audits must be conducted in accordance with Generally Accepted 
Government Auditing Standards issued by the ComJ?troiler General of the United 
States (GAGAS). 

2. All audits must be conducted annually, except for biennial audits authorized 
by 2 CFR § 200.504 an<l where specifically allowed otherwise by Jaws, 
regulations, or County policy. 

3. The audit report must contain a separate schedule that identifies all funds received 
from or passed through the County that is covered by the audit. County 
programs mus1 be identified by contract number, contract lil'llO\IJlt, contract 
period, and amount e.xpended during the fiscal year by funding source. Ari 
exhibit number must be included when applicable. 

4. If a funding source bas more stringent and specific audit requirements, these 
requirements must prevail over those described above. 

II. AUDIT REPORTS 

A. For Sjng)e Audits 

I. Within the earlier of 30 calendar days after receipt of the auditor's report or nine 
months after the end of the audit period, the auditee must electronically submit to 
1he Fede.ral Audit Clearinghouse (FAC) the data oollection form described in 2 CFR 
§ 200.512(b) and the reporting package descn"bcd in 2 CFR § 200.5J2(c). The 
auditee and auditors must ensure that the reporting package does not include 
prolected personally identifiable information. The FAC will make the reporting 
package and 1he data collection form available on a web site aDd all Federal 
agencies, pa=-through entities and othCl'13 interested in a reporting pacl<age and data 
collection fonn must obtain it by accessing the FAC. As required by 2 CFR § 
200.512(11)(2), unless restricted by Federal statutes or regulations, the auditce must 
make copies avail.able for public inspection. 

2. A notice ofthe audit report issuance along wifu two oopies of the management lettllT 
with its corresponding response should be sent IO the County supervising 
department within ten calendar day;; after it is submitted to the FAC. The County 
supeivising department is responsible for forwarding a oopy of the audit report, 
management letter, and oorresponding responses to the County Auditor within one 
week of receipt. 



B. For Audits other than Single Audits 
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At least two copies of the audit report pac.kage, including all attachments and any 
management letter with its conesponding response, should be sent to the County 
supervising department within six months after the end of the audit year, or other time 
frame as spe<:ified by the department. The County supervising department is 
responsi"ble for for.~arding a copy of the audit report package to the County Auditor 
within one week of receipt 

Ill. AUDIT RESOLUTION 

Within 30 days of issuance of the audit report the entity must submit to its County 
supervising department a con-ectivc action plan consistent with 2 CFR § 200.511 ( c) 
to address each audit finding included in the current year auditor's report. Questioned 
costs and disallowed costs must be resolved according to procedures established by the 
County in the Contr<1ct Administration Manual. The County super.-ising department 
will follow up on the implementation of the co=tive action plan as it pertains to Cowity · 
programs. 

IV. ADD1Tl0NAL AUDIT WORK 

The CoW'lty, the State, or Federal agencies may conduct additional audi!S or reviews to 
carry out their regulatory responsibilities. To the extent possible, these audits and 
reviews will rely on the audit work already perfonned under the audit requirements listed 
above. 

(.,,51 reviS<ld: 112015 



ExtmlJTJ! 
HIPAA BUSINESS Ass0CIATE AGREEMENT 

This Exhibit, the HIP AA Business Associate Agreement ("Exhibit") supplements and is made a 
part of the underlying agreement ( .. Agreement") by aod between. the County of Alameda, 
(''County" or "Covered Entity") and Oaklaud Unified Scllool District - CESDC, ("Conh'actor" 
or "Business Associate") to which this Exhibit is attached. This Exhibit is effective as of the 
effective date of the Agreement. 

1. RECITALS 

Covered Entity wishes to disclose certain information to Business Associate pursuant to the terms 
of the Agreement, some of which may constitute Protected Health Information ("PHI"); 
Covered Entity and Business Associate intend to pro{ect the privacy and provide for the secwity 
of PHI disclosed to Business Associate pursuant to the Agreement in con1pliance with the Health 
Insurance Portability and Acoowitability Act ofl996, Public Law l 04-191 ("HJ PAA"), the Health 
Infonnation Technology for Economic and Clinical Health Act, Public Law 1 I 1-005 (the 
"HITECH Act"), the regulaiions promulgated thereunder by the U.S. Department of Health and 
Human Services (the ~HIP.AA Regulati~"), and other applicable Jaws; and · 

The Privacy Role and the Security Rule in the HIP AA Regulations require Covered Entity to enter 
into a contra<.t, containing specific requirements, with Business Associate prior to tbe dis-closure 
of PHI, as set forth in, but notlimited to, Title 45, sections 164.314(a), I 64.502(e), and 164.S04(e) 
oftbe Code of Federal .Regulations ("C.F.R.") and as contained in this Agreement. 

Il. STANDARD DEFlNlTIONS 

Capitalized leims used, but not otherwise q_efined, in this Exhibit shall have the same meaning as 
those ternls are defined in the HIP AA. Regulations. In the event of an inconsistency between the 
provisions of this Exhibit 3Ild the mandatory provisions of the H.JP AA Regulatfons, as amended, 
the HIP AA Regulatioil3 sh.all control. Where provisions of this Exhibit are different than those 
mandated in the HIP AA Regulations, but are nonetheless pennitted by the HIP AA Regulations, 
the provisjons of this Exhloit shall control. AJI regulatory references in this Exhibit are to HIP AA 
Regulations unle-~ otherwise specified. 

The foUowing tenns used in this Exlu'bit shall have the same meaning as those terms in the HlP AA 
Regulations: Data Aggregation, Designated Record Set, Disclosure, Electronic Health Record, 
Health Care Operations, Health Plan, l.ndividual, Limited Data Set, Marketing, Minimum 
Necessary, Minimum Necessary Rule, Protected Health lnfonnation. and Security lncideoL 

The following term used in this Exluoit shall have the same meaning as that term in the HITECH 
Act: Unsecured PHI. 

OJ. SPECIFIC DEFINITIONS 

.Ag,..eement. "Agreement" shall mean the underlying agttement between County aod Contractor, 
to which this Exhibit, the HJ PAA Business As~ociate Agreement, is attached. 

Business Associate. "Business Associate" shall generally have the same meaning as the term 

usi ,~vised: G/2812013 



£.xttullT E 
PAG£20F7 

"business associate" at 45 C.F.R. section 160.103, the HIP AA Regulations, and the HITECH Act, 
and in reference to a party to this Exhibit shall mean the Contractor identified above. "Business 
Associate" shall also mean any subcontractor that creates, receives, maintains, or transmits PHI in 
pe1fonning a function, activity, or service delegated by Contractor, 
Co11tract11af Breach. "Contractual Breach" shall mean a violation of the contractual obligations 
set forth in !his Exhibit. 

Covered Enti1y. "Covered Entity" shall generally have the same meaning as the term "covered 
entity" at 45 C.F.R. section 160.103, and in reference to the party to this Exhibit, shall me-an any 
part of County subject to the HIP AA Regulations. 
Electronic Protected Health l11fonnatio11. "Electronic Protected Health lnfonnation" or 
"Electronic PHI" means Protected Health lnfonnation that is maintained in or transmitted by 
electronic media. 

Exhibit. "Exhibit" ~hall mean this HJPAA Business .A.ssociatc Agreement. 

HIPAA. "HlPAA" shall mean the Health Insurance Portability and Accountability Act of 1996, 
Public Law I 04-191. 

HIP AA Breach '"HIPAA Breach" shall mean a breach of Protected Health lnfomiation as defined 
in 45 C.F.R. l 64.402, and includes the unauthorized acquisition, access, use, or Disclosure of 
Protected Health Infonnation which compromises the security or privacy of such infonnation. 

HIP AA Regulations. "HIPAA Regulations" shall mean the regulations promulgated under HIP AA 
by the U.S. Department of Health and Human Services, including those set forth at 45 C.F.R. PaJts 
J 60 and 164, Subparts A, C, and E. 

H/TECH Acr. "HITECH Act" shall mean the Health Infonnation Technology for Eoonomic and 
Clinical Health Act, Public Law l 11-005 (the ·'HJ TECH Act"). 

Privacy R11Je and Privacy Regulations. "Privacy Role" and "Privacy Regulations" shall mean the 
standards for privacy of individually identifiable health infonnation set forth in the HIP AA 
Regulations at 45 C.F.R. Part 160 and Part 164, Subparts A and E. 

Secretary. "Secretary" shall mean the Secretary of the United States Depa11ment of Health and 
Human Services ("DHHS") or his <Jr her designee. 

Secu,.ity Rufe and Security Regulations. "Security Rule" and "Security Regulations" shall meari 
the ~tandards for security of Electronic PHI set forth in the HIPAA Regulations at 45 C.F.R. Parts 
160 and 164, Subparts A and C. 

IV, PERJVIITTED USES ANO DISCLOSURES OF PHI BY BUSINESS ASSOCIATE 

Business A8,;ociatc may only t1se or disclose PHI: 

A. As necessary to perform function.5, activities, or services for, or on behalf of, Covered Entity 
as specified in the Agreement, pmvided that such use or Disclosure would not violate tlie 
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Privacy Rule ,r done by Covered Entity; 

B. As required by Jew; and 

C. For the proper manegem01t and administratioo of Business Associate or to cmy out the legal 
resp<li'l&ibilities of Business Asaociate, provided the disclosures are rcquin,d by law, or 
Business Associate obtaim IUSOnable assunmces from the person to whom the infom:uition 
is disclosed that the infonnation will remain confidential and used or further disclosed only 
$ required by law or for the purposes for which it was discl-Osed to the person, end the person 
notifies Business Associate of any instances of which it is aware in which the confidentiality 
of the infoon.ation has been breached. 

V. PROTECTION OF PHI BY JIUSTNESS ASSOCIATE 

A. Scope of Exhibit. Business Associate acknowledges and agrees that all PHI that is created 
or received by Covered Entity and disclosed or made available in any fonn, including paper 
record, oral communication, audio recording and electronic display, by Covered Entity or 
its operating units to Business Associate, or is created or received by Business Associate 
on Covered Entity's behalf, shall be subject to this Exhibit. 

B. PHI Disclosure Limits. Business Associate agrees to not usc or further disclose PHI other 
than as pennitted or required by the HIP AA Regulations, this Ex.hibit, or as required by 
Jaw. Business Associate may not use or disclose PHJ in a manner that would violate the 
HIP AA Regulations if done by Covered Entity. 

C. Minimum Necessary Rule. Wbeai the HJPAA Privacy Rule requires application of the 
M'munum Necessary Rule, Busioess Associate agrees to use, disclose, or 1equest only the 
Limited Data Set, or if that is inadequate, the minimum PHI necessary to accomplish the 
intended purpose ofthal use, Disclosure, or request. Business Associate agrees to make 
uses, DisdoSlm&, and requests for PHI consistent with any of Covered Entity's existing 
Minimmn Necessary policies and procedures. 

D. HlPAA Security Rule. Business Associate agrees to use appwpxiate administrative, physical 
and lechnical safeguaros, and comply with the Security Rule and HIP AA Security 
Regulations with tesped to Electrooic PHI, to prevent the use or Disclosure of \he PHI Olher 
than as provided for by this Exhibit. 

E. Mitigation. Business Associate agrees to mitigate. to the extent practicable, .any harmful 
effect that is known to Business Associate of a use or Disclosure ofPHl by Busine:;s Associate 
in violation of the requiremeots of this EJdnbit. Mitigation includes, but is not limited to, the 
lakirig of reasonable steps to ensure that the actiomi or omissions of employees or agents of 
Business Associare do not C&lSC Business .Associate to commit a Contractual Bn:ach. 

F. Notification of Br€4ch. During the tcm of the Agreement, Business Associate shall notify 
Covered Entity in writing within twenty-four (24} hours of any suspected or actual breach 
of security, intru~ion, HIP AA Brotch, and/or any actual or suspected use or Disclosure of 
data in violation of any applicable fcdc:ral or state Jaws or regulations. This duty ioclude.~ 
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the reporting of lilly Secmity b1cident, of which it becomes aware, affecting the Electronic 
PHI. Business Associate shall take (i) prompt corrective action to cure any such 
deficiencies and (ii) any action pertaining to such unauthorized use or Disclosure required 
by applicable federal and/or state laws and regulations. Business Associate shall 
investigate such breach of security, intrusion, and/or HIP AA Breach, and provide a written 
repon of the investigation to Covered Entity's HIP AA Privacy Officer or other designee 
that is in compliance with 4:S C.F.R. section 164.410 and that includes the identification of 
each individual whose PHJ has been breached. The report shall be delivered wilhin fifteen 
(15) working days of the discovery of the breach or unauthorized use or Disclosure. 
BU-~iness Associate shall be r~ponsible for any obligations under the HIP AA R,egulations 
to notify individuals of such breach, unless Covered Entity agrees otherwise, 

G. Agents and Subcontractors. Business Associate ugrees to ensure that any agent, including a 
subcontractor, to whom it provides PHI received from, or created or received by Business 
Associate on behalf of Covered Entity, agrees to the same restrictions, .conditions, and 
requirements that apply through this Exhibit to B1L~ness Associute with respect to such 
infonnation. Business A~sociate shall obtain written contracts agreeing to such tenns from 
all a.gents and subcontractors. Any subcontractor who contracts for another company's 
services with regards to the PHI shall likewise obtain written contrae1s agreeing to such tenns. 
Neither Business Associate nor any of its subcontractors may subcontract with respect to this 
Exhibit without the advanced writlen consent of Covered Entity. 

H. Review of Record<. Business Associate agree.• to make intemal practices, booh, and records 
relating to the u~e and Disclosure of PHI received from, or created or received by Business 
Associate on behalf of Covered Entity available to Covered Entity, or at the request of 
Covered Entity to the Secretary, in a time and manner designated by Covered Entity or the 
Secretary, for purposes of the Secretary detennining Covered Entity's compliance with the 
HIP AA Regulations. Business Associate agrees to make copies of its HIP AA train.ing records 
and HW AA business associate agreements with agents and subcontractors available to 
Covered Entity at the request of Covered Entity. 

I. Performing Covered En1iry's J/IPAA Obligatiom. To the extent Business Associate is 
required to carry out one or more of Covered Entity's obligations under the HIP AA 
Rebrulations, Business Associate must comply with the requirements of the HIP AA 
Regulations that apply to Covered Entity in the perfonnance of such obligations. 

J. Restricted Use of PHI/or Markering Purposes. Business Associate shall not use or disclose 
PHI for fundraising or Marketing purposes unless Business Associate obtains an 
Individual's authorization. Business Associate agrees to comply with all rules governing 
Marketing communications as set forth in HJPAA Regulations and the HITECH Act, 
including, but not limited to, 45 C.F.R. section 164.508 and 42 U.S.C. section !7936. 

K. Restricted Sale of PHI. Business Associate shall not directly or indirectly receive 
remuneration in exchange for PHI, except with the prior written consent of Covered Entity 
and as pennitted by the HJTECH Act, 42 U.S.C. section 1793S(d)(2); however, this 
prohibition shall not affect payment by Coverod Entity to Business Associate for services 
provided pun,uant to the Agreement. 

Last revised: 6l28/2013 



L De-ldentification of PHl Unless otherwise agreed to in writing by both parties, Business 
Associate and its agents shall not have tne right to de-identify the PHl. Any such do­
identification shall be in compliance with 45 C.F.R. sections 164.502(d) and 164.514(a) 
and (b). 

M. MaJerial Controctual Breach. Business Associate understands and agree; that, in 
accordBJJce with the HITECH Act and the HIP AA Regulations, it will be held to the same 
srandards as Covered Entity to rectify a pattem of activity or practice that constitutes a 
material Contractual Breach or violation of the HIP AA Regulations. Business Associate 
further understands and agrees that: (i) it will also be subject to the same penalties as a 
Covered Entity for any violatioo of the HIPAA Regulations, and {ii) it wi1l be subject to 
periodic audits by the Secre1ary. 

VJ. INDMDUAL CONTROL OVER PHI 

A. Individual Access to PHI. Busint.ss Associate agrees to make available PHI in a Designated 
Record Set to an lndividual or Individual's des.ignee, as necessary to satisfy C'.overed 
Entity's obligations under 45 C.F.R. !Cciion 164.524. Business Associate shall do so solely 
by way of coortlination with Covered Entity, and in the time and manner designated by 
Owered Entity. 

B. Accounting of .Di.scJosures. Business Associate agrees to maintain and make available the 
information required to provide an accounting of Disclosures to an lndividual as necessary to 
satisfy Covered Entity's obli~s unda 45 C.F.R. section I 64.528. Business Associate 
shall do so solely by wuy of coordination with Covered Entity, and in the time and manner 
designated by Covered Entity. 

C. Amendmen1 co PHI. Business Associate agi-ees to make any ameodme.nt(s) to PHl in a 
Designated Recoid Set as directed or agreed to by Covered Entity pursuant to 45 C.F.R. 
section 164.526, or take other measures as necess!II)' to satisfy Covered Entity's obl igations 
under 45 C.F .R. section 164.5:U,. Business Associate shall do so solely by way of 
coordination with Covered Entity, 811d in the time and manner designated hy Covered Entity. 

Vll. TERMINATION 

A. Termmation for Cause. A Contractual Breach by Business Associate: of any provision of 
this £,uul>it., as detenmned by Covered Entity in its sole discretion, shall coostitnte a 
material Contractual Breach of the Agreement and shall provide grounds for immediate 
termination of the Agreement, any provision in tl1e Agreement to the contrary 
notwithstanding. Contracts between Business Associates and subcontractors are subject to 
the same requirement for T cnnination for Cause. 

B. Ttrminazion due to Criminal Prcx:eedings or Sr.atutory Violations. Covered Entity may 
tenninate the Agreement, effective immediately, if (i) Business Associate is named as a 
defondanl iD a criminal proceeding for a violation of HIP AA, the HJTECH Act, the HIP AA 
Regulations or olhc:r security or privacy laws or (ii) a finding or stipulation that B11sine$S 
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Associate has violated any standard or requirement of HIP AA, the HlTECH Act, the 
HIPAA Regulations or other security or privacy laws is made in any administrative or civil 
proceeding in which Bu~iness Associate has been joined. 

C. Retum or Destruction of PHI. In the event of termination for any reason, or upon the 
expiration of the Agreement, Business Associate shtdl return or, if agreed upon by Covered 
Entity, destroy all PHI received from Covered Entity, or created or received by Business 
Associate on behalf of Covered Entity. Business Associate shall retain no copies of the PHI. 
This provision shall apply to PHI thal is in the possession of subcontractors or agents of 
Bu~iness Associate. 

If Business Associate determines that returning or destroying the PHI is infeasible under this 
section, Business Associate shall notify Covered Entity of the conditions makir,g return or 
destruction infeasible. Upon mutual agreement of the parties that return or destruction of PHI 
is infeasible, Business Associate shall extend the protections of this Exhibit to such PHI and 
limit further uses and Disclosures to those purposes that make the return or destruction of the 
information infeasible. 

VIII. MISCELLANEOUS 

A. Disclaimer. Covered Entity makes no warranty or representation that compliance by 
Business Associate with this Exhibit, HIPAA, the HIPAA Regulations, or the HITECH 
Act will be adequate or sntisfactory for Business Associate's own purposes or that any 
information in Business Associate's possession or control, or transmitted or received by 
Business Associate is or will be secure from unauthorized use or Disclosure. Business 
Associate is solely responsible for all decisions made by Business Associate regarding the 
safeguarding of PHI. 

B. Reg11latory References. A reference in this Exhibit to a scctio1l in HIPAA, the HIPAA 
Regulations, or the HITECH Act means the section as in effect or as amended, and for 
which compliance is required. 

C. Amendments. The parties agree to 1ake such action as is necessary to amend this Exhibit 
from time to time as is necessary for Covered Entity to comply with the requirements of 
HIP AA, the HIPAA Regulations, and the HITECH Act. 

D. Survival. The respective rights and obligations of Business Associate v.'ith respect to PHI 
in the event of termination, canccllatioi\ or expinition of this Exhibit shall survive said 
termination, cancell0tion or expiration, and shall continue lo bind Business Associate, its 
agents, employetos, contractors and successors. 

E. No Third Party 'Reneficiarie.<. Except as expressly provided herein or expressly stated in 
the HfP AA Regulations, the parties to this Exhibit do not intend to create any rights in uny 
third parties. 

F. Gaveming Law. Tiie provisions of this Exhihit are intended to establish tlie minimum 
requirements regarding B usi.ness Associate' s use and Disclosure of J>H I under HIP A A, the 
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HIPAA Regulations and the HlTECH Act. The use and Disclosure of individually 
identified health infozmation is also covered by applicable California law, including but 
not limited to the C.Onfidentiality of Medical Infonnation Act (Califomia Civil Code 
section 56 ct seq.). To the extent that California law is more stringent with respect to the 
protection of such information, applicable California law shall govern Business 
Associate's use and Disclosure of oonfidential information related to the perfunnance of 
this Exhibit. 

lnu,pretalion. Any l!!Dbigulty in this Exhibit shall be resolved in favor of a meaning that 
pennits Covered Entity to c.oroply with HIP AA, the HIP AA Regulations, the HITECH Act, 
and in favo1 of the protection of PHL 

This EXHIBIT, the HIP AA Business Associate Agreement is hereby executed and agreed to by 
CONTRACTOR: 

Name: Oakland Unified Sohool District - CESDC 

By (Sipature): ./ .,..,.Cc_ 
Pri.ntName: ~ 
Title: ERMHS Coordinator 

1..-,11 n,_.;,ccl: 6.'28/2013 
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COUNTY OF ALAM:EI)A 

DEBARMENT AND SUSPENSION CERTiflCA TlON 

(Applicable to all agreements funded in prot or whole with federal funds and contracts ove,r $25,000). 

The contractor, under penalty of perjury, certifies that, except as not~ below, the contractor, its 
principals, and any named and unnamed subcontractor: 

• ls not CUJTently under suspension, debannent, voluntary exclusion, or determination of 
ineligibility by any federal agency; 

• Has not been suspended, debarred, voluntarily excluded or detennined ineligible by any 
federal agency within the past three years; 

• Docs not hnve a proposed debarment pending; and 
• Has not been indicted, convicted, or had a civil judgment rendereo against it by a court of 

competent jurisdiction in any matter involving fraud or official misconduct within the past 
three years. 

If there are any exceptions .to this certification, insert the exceptions in the following space or 
- .,11Uacl:i aA,..adGitional page. 

Exceptions will not necessarily result in dei1ial of award, but will be considered in detcnnining 
contractor responsibility. For any exception noted above, indicate below to whom it applies, 
initiating agency, and dates of action. 

Notes: Providing false infonnation may re~ult in criminal prosecution or administrative 
sanctions. The above certification is part of the contracting process. 

By signing this contract and Exhibit F, Debannent and Suspension Certification, the 
Contractor/Grantee agrees to comply with upplicable federal suspension and debannent 
regulations, including but not limited to 7 Code of Federal Regulations (CFR) 3016.35, 
28 CFR 66.35, 29 CFR 97.35, 34 CFR 80.35, 45 CFR 92.35 and Executive Order 12549. 

CONTRACTOR: Oakland Unified School District - CESDC 

PRINCIPAL: John Rusk TITLE: ERMHS Coordinator 

SJGNATURE~d:·'-:-_____ _ DATE: 7~ 

i,a,;\ revised: ~/.22120(19 
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EXWBITO 

CoUNTY Of ALAMEDA 
THE IRAN CONTM,CTJNO ACT (ICA} OF 2010 
(For Procurements of$1,000,000 or more) 

The California Legislature adopted the lran Contracting Act (!CA) to respond to policies of Iran 
ina unifonn fashion (PCC § 220I(q)). The !CA prohibits persons engaged in investment activities 
in Iran from bidding 011, submitting proposals for, or entering into or renewing contracts with 
public eJJtities for goods and services of one million dollars ($1,000,000) or more (PCC § 2203{a)). 
A pernon who "engages in inves1ment activities ill lrau" is defined in either of two ways: 

1. The person provides goods or services oftweoty million dollars ($20,000,000) or more in 
the energy sector of Iran, including a person that provides oil or liquefied natural gas 
tankers, or producl.s used to construct onrurintain pipelines used to transport oil or liquefied 
natural gas, for the energy sector oflren; or 

2. The person is a financial institution (as that term is defined in 50 U.S.C. § 1701} that 
extends twenty million dollars ($20,000,000) or mo~ in credit to another person, for 45 
days or more, if that person will use the credit to provide goods or services in the energy 
sector in Iran and is identified on a list creatod by the California Department of General 
Services (DGS) pursuant to PCC § 220l(b} as a person engaging in the investment 
activities described in paragraph 1 above. 

By signing below, I hereby certify that as of the time of bidding or proposing for a new contract 
or renewal of an existing contract, neither I nor the company I own or worlc for are identified on 
the DGS list of ineligible persons and neither .1 nor the company I own or work for are engaged in 
invcstment activities in Iran in violation of the Iran Contracting Act of 2010. 

If either I or the company I own or work for are ineligible to bid or submit a proposal or to renew 
a coatract, but I believe I orit qualifies for an exception listed in PCC § 2202(c), I have described 
in detail the nature of the exceptioa; --------------------

CONTRACTOR: Oakland Unified School District - CESDC 

PRJNCIPAL: John Rusk 

SlGNATURE:~--------

/ 

LioS! rovisod: 2010 

TITLE: ERMHS Coordin11tor 

DATE:"'.°&?~ 
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Memorandum of Understanding 
Between 

The Alameda County Office of Education 
Alternative Education School Programs 

And 

Alameda County Local Educational Agencies 

Alameda USD 
Albany USD 

Berkeley USD 
Castro Valley USD 

Dublin USD 
Emery USD 

Fremont USD 
Hayward USD 

Livermore USD 
Mountain House USD 

New Haven USD 
NewarkUSD 
Oakland USO 
Piedmont USD 

Pleasanton USO 
San Leandro USO 
San Lorenzo USO 
Sunol Glen USD 

The organizations above through this memorandum of understanding (MOU) agree 
to the following: 

I. Purpose: The purpose of this Memorandum of Understanding is to establish and 
maintain a clearly defined, effective procedure for placement and delivery of services to 
identified special education students placed by school districts in the Alameda County 
Office of Education Community/ Alternative Education schools. 

U. Terms of Agreement: The te1m of this agreement will be for three years beginning 
July l, 2015 - June 30, 2018. 

Special Education MOU 
5-1-t S 
rs 



Ill. Description of Services: 

A. Local Education Agencies: During the duration of this agreement, the 
placing school district requesting placement for a special education student 
in the Alameda County Community School/Alternative Education Program 
will: 

B. 

1. Contact the ACOE SPAS department, (510) 670-7738 (Daisy Guzman), or (510) 
670-4244 (Monica Corbett), to refer an identified special education student (with 
an IEP) to the County Community School Programs. 

2. Complete and sign the ACOE referral packet, which includes a per student cost of 
$34.43 per day enrolled to the sending district for special education services, and 
attach the current IEP, educational and psychological assessment. (Note: IEP's 
must be current to consider placement) 

3. 

I. 

2. 
3. 

4. 

5. 

Remain the district ofresidence. 

Alameda County Office of Education: During the duration of this agreement 
Alameda County Office of Education will: 

Provide general education services to Special Education students and special 
education services identified on the student's IEP and the Inter-SELPA 
Agreement. 
Provide appropriately credentialed Special Education s taff to implement the lEP. 
If invited by the district ofresidence, attend the referred student's IEP meeting, 
prior to enrollment at ACOE, to provide placement advice. 
Schedule and hold placement IEP's and 30 day review IEP's, to which the district 
of residence will be invited. 
Consult with the district of residence to arrange mutually agreeable dates for IEP 
meetings (initial, annual, placement. and/or requested for any reason). No 
changes in placement or services will occur except through an IEP meeting which 
invites representatives of the district of residence and all other legally required 
members. 

6. Complete any assessments as required by the IEP. 
7. Notify the district of residence of any referrals for additional assessments for 

identified special education students and/or new referrals for special education 
services for students placed in ACOE programs within seven days of the receipt 
of the referral. 

8. Act as the district of service. 
9. Billing for special education students emolled in the Community School / 

Alternative Education Program will be calculated at $34.43 per day enrolled. 
Billing will be sent out quarterly. Services logs will be included upon request. 

Special Education MOU 
5-1-15 

2 

rs 
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Board of Education 

Vemon Hal, Senior Business Officer 

August 10, 2016 

SCHOOL DISTRICT 

Lommuni1y Schools, 1hrtvmg Student< 

Amendment to Agreement - First Student - Buslness 
services 

Ratification by the Board of Education of the Amendment to the Agreement 
between the Oakland Unlfled School Dlstrlct and First Student, Inc. for 
trarisportation services for students with special needs for the period from 
July 1, 20161D July 31, 2018 in an amount not to exceed an additional 2 
Milllon Dollars ($2,000,000) total over the 2016·2017 and 2017-2018 school 
years. 

Faced with, among other things, a ~nding tennination notice from First 
Student and the need ro ensure the continued transportation of District 
special education students, on June 22, 2016, the Board of Education 
approved Resolution No. 1516-0231 (Enactment No. 16-1209) authorizing 
the Superintendent of SChools to execute on behalf of the District an 
amended agreement with Arst Student tor the transportation of students 
with special needs for the period from July 1, 2016 to July 31, 2018 In an 
amount not to exceed ( over the orlglnal oontract amount) an additional 2 
Million Dollars ($2,000,000) total over the 2016-2017 and 2017-2018 school 
years, provided said amended agreement was ratified by the Board of 
Education at the first meeting In August 2016. The original not to exceed 
amount Is 7 Million Dollars ($7,000,000) per year. 

Ratification by the Board of Education of the Amendment to the Agreement 
between the Oakland Unified School District and first Student, Inc. for 
transportation services for students with speclal needs for the l)el"'lod from 
July 1, 2016 to July 31, 2018 in an amount not to exceed an additional 2 
Milllon Dollars ($2,000,000) total over the 2016-2017 and 2017-2018 school 
years. 

Not to exceed an additional $2,000,000 total over the 2016·2017 and 2017· 
2018 school years. 



QOO.ANO Ul<lFti,I> 
SCKOOl. OtS,:ll'IC1 

CONTRACT JUSTIFICATION FORM 
This Form Shall Be Submitted to the Board Office 

With Every Consent Agenda Contract. 

Legislative File ID No. lf>-16:il! 

Department: Senio1 B::...••::...i".::." ... '.c:Offi_,..;.°":...' - ---- ·----------·--·-------

-·-·----------
Contract Term: Start Date: 2::1-201'":.___ _ ____ End Date: _,_.3_1-_20_1cc~-----­

Annuat Cost: $ i.occ.o~ oo 

Approved by: ~!nio• B,,sines,; Officer 

Is Vendor a local Oakl.m<S :iuslne-.,s? Yes Iv' I No 0 
1 w1,~as this \/enoorsdectea? ____________ ··-··--···· ·----····- ··---·--·-······ 
! L:. >..i:·1.:,;·:••,; 1..:':11:':•, ~ :c.· 1 .. ·~ -.,:··,,:.::,! ·~·•:;,·s 

Summarize _!!:Je services this Vendur will ~ providing. 
r')iS vend<1t w!II prC1\o¥.ie 1·;inspor1abon ~er\li<::e$ fol student$ with specie I n&ed~. 

i 
··--_J 

Was this contract eompetit ively bid? Yes Ill Nao 
1) How did you determine the price is compet irl·: ,,, 

------.. --···------ -- ... __ , __ _ 
1 



2) Please check the competitive bid exception relied upon: 

0 Educational Materials 

0 Special Services contracts for financial, economic, accounting, legal or 
administrative services 

0 CUPCCAA exception (Uniform Public Construction Cost Accounting Act) 

0 Professional Service Agreements of less than $87,800 (increases a small 
amount on January 1 of each year) 

0 Construction related Professional Services such as Arcllitects, DSA Inspectors, 
Environmental Consultants and Construction Managers (require a "fair, competitive 
selection process) 

0 Energy conservation and alternative energy supply (e.g., solar, energy 
conservation, co-generation a,,d alternate energy supply sources) 

0 Emergency contracts (requires Board resolutlon declaring an emergency) 

0 Technology contracts 

0 electronic data· processing systems, supporting software and/or services 
(inch.1ding copiers/printers) over the $87,800 bid limit, must be competitively 

D 

B 

advertised, but any one of the, three lowest responsible bidders may he 
selected 

contracts for computers, software, telecommunications equipment, 
microwave cQuipment, and other related electronic eQuipment and apparatus, 
including E-Rate solicitations, may be procured through an RFP process 
Instead of a competitive, lowest price bid process 

Western States Contracting Alli~nce Contracts (WSCAJ 

California Multiple Award Schedule Contracts (CMASJ [contracts are often 
used for the purchase of information technology and software) 

0 Piggyback" Contracts with other governmental entities 

0 Perishable Food 

0 Sole Source 

0 Change Order for Material and Supplies if the cost agreed upon in writing does 
not exceeo ten percent of the orlgirial contract price 

0 Other, please provide specific:: exception 
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SPECtAL fDU£ATION lCHOOl BUS TRANSPORTATfON SERVfCES AGREEMENT 
AMENDMENT NO. 1 

This Amendment is effective the 1st day of July 2016, by and between Oakland Unified 
School District, with principal offices at 1000 Broadway, Oakland, Cafifomia 94607 
(hereinafter, "the District"), and First Student, Inc., with Its regional business offices at 13200 
Crossroads Parlcway, Suite 450, City of Industry, California 91746 and local business offices 
for purposes of this Agreement located at 333 Filbert Street, Oakland, California 94607 
(herelnarter, ·First Student"). 

WITN ESSETH 

WHEREAS, the District selected First Student to provide special education pupil 
transportation servloes described herein; 

WHEREAS, First Student desires to provide such transportation services; and 

WHEREAS, on May 28, 2014, by Enactment No. 14-0905, the District Board of Education 
approved a contract for transportation sel\'ices for special education students with First 
Student, Inc. ('Agreement'). The term of said Agreement began on August 1, 2014, and 
expires on July 31, 2018, unless the J)8rties to the Agreement agree in woling to extend the 
Agreement pucsuant to Section 1.1 of the Agreement; 

NOW, THEREFORE. In consideration of the covenants hereinafter oontained, the J)8rtles 
agree to amend the following Sections of the Agreement effec!Jve July 1, 2016 as follows: 

SECTION 1: TERM 

1.1 Agreement Term: ~ term of this Agreement shan commence July 1, 2016 and 
shall oontlnue through July 31, 2018. This Agreement may be extended by mutual 
wtltten agreement for up to two (2) additional one-year periods based on Flist 
Student's salisfactOI)' sel\'ice/performance, subject to terms and <:0nditions set 
forth In this Agreement. Fot µurposes of this Agreement, the term •eontraa Year" 
shall mean each one-year period commencing Ol't July 1 of each year during the 
term of ttiis Agreement. 

SECTION 3: TRANSPORTAtiON RATES, COMPEN~TION AND BILLING 

3.1 Payment for S!!Yices: In coosideratlon for services rendered hereundet", the 
District shall pay to First Student all sums due and owing and calculated In 
aCCQ/dance with the rates set forth In Exhibit A attached to and Incorporated Into 
1his Amendment to the Agreement and the Agreement, as may be adjusted 
pursuant to the provisions herein. 

First Studfflt-OUSD Amendment 
for Special .Education Transponation 



3.1.1 2016-2017 School Year 

The Rate Schedule, as set forth ir. Exhibit A is amended to provide for a rate 
increase cf 16% for the 2016-2017 school year. eflecti•,e July 1, 2016, which 
amended rates are set forth in amended Exhibit A. 

First Student agrees to implamen\ a starting driver pay rate of at least $19 per 
hour effective August 1, 2016 for all drivers. including sta11dby. b:,ickup and fiil· 
ir. drivers. performing any S(ltvices to the Di~trict vr.der the Agree,r:enl. 

31.2. 2017-2018 School Year 

Effec!ive .hiiy 1, 2017, lhe Rate S.-:hedv!e :s arr.er,ded to orovide for a rate 
,ncrear,e of 14.3% of the 2016-2017 schoo: year r<1!es, whict1 arner,ded rates are 

set forth in amended Exhibit A. 

SECTION 5: RATE ADJUSTMENTS 

5. 1 Calculation of Rate Adjustmeots: All rates set forth in Exhibit A of this amendment 
will be subject to upward (but not downward) adjustment once each year, 
ccmmer:cing J:.ine 30. 2017, and on each June 30th thereafter. such 
adjusttm;'lt s~a:i ba based on !he nercen!age ir,;:rease or der.r<:)ase in the 
"Consumer Fdce index .. All Urban Consumers" for the area: "San 
Francisco-Oakland-San Jose." as reported by the U.S. Department of Labor 
for the June-to-June period immediately preceding the adjustment date. 
Consumer Pr:ce Index ("CPI") adjustments: (i) sh2it not in any 
event result in a decrease in rates; and (ii) shall be in additiori 
tc, and not in lieu of, the 14.3% rate increase effective as of 
Ju I y 1 , 2 O 1 7 . The rate adjustment will be one hundred percent ( 1 00%) of 
the increase ( but not cecreastl) ::,I such CPI change, but not to exceed five 
percent (5%). Th(/ rate adjustmen1 formula sha:: be aript:cabln to tho Base 
Cost per s:udent and the excess hours and miles charged as set forth in 
amended Exhibit A, and shall be computed in accordance with the following 
formula: 

R~1.-o•f) 

Where R= Revised rate for any subsequent year, applicab:e 
to the Base Cost Bid and excess hours and miles 
charged. 

I= Initial Rate /base ccs!, as per Firsl Student's bid 
and subsequen1 revised ra1e). 

f= One hundred parcent { 1 00%) of the annual increase 
or decrease or the .. Consumer Price Index - All Urban 

First Smdent·O\;su J\i:ncn,!ment ') 
fot· Speci3l Education Tran~pomdon 



Consumers· for the area: ·san Francisoo-Oaldand­
San Jose," 3$ reported by the U.S. Department of 
Labor for the June-to.June period Immediately 
preceding the adjustment date. 

If the approved Consumer Price Index (CPI) is negatlve resulting in a downw111rd 
price adjustment, the CPI shall be ~isregarded. 

SECTION 16: EQUIPMENT AND sum1es 

16.14 fuel: First Student shall purchase at its own oost. ira.isive of an fi.Jel taxes. all fuel 
requlred for the operation of bU38S under this Agreement. However, fuel prices are 
assumed at $3.00 per gal/on. Should First Student's coot of fuel exceed $3.00 per 
gallon including taxes, the District will reimburse First Student the SXCilSS cost. 
First Student wm provide docwlentation substantiating its fuel costs upon written 
requesl of the District. 

SECTION 19: TERMINATION 

19.1 Tenninalion of Agreement fgr Cony§!Ji§DK@: 

Either party may terminate the Agreement without cause at any time with one­
hundred eighty (180) days written notice to the other party. Should First Student 
terminate this Agreement for convenience, First Student agrees to provide 
reasonable transition $S!Vices for an aelditional sixty (60) deys beyona the initial 
180 days to the District and any other desJgnee at the then-wrrent contractual 
rate&. 

SECTION 21: LIQU!DATEI> DAMA~ES 

Section 21 of the Otlglnal Agreement (liquidated Damages} 1$ deleted in its 
entirety from this AmendmenL 

SECTION 26: NQTICI; JO PARTIES 

26.1 Notirfur All notices provided for under U\ls Amendment to the Agreement and 
Agreement shall be in wr1Hng and either personally deli11ered during nonnal 
business hours or sent by U.S. Mail (certified, retmn receipt requested) With 
postage prepaid to the other party's designated contact. Notice !hall be effective 
when received lf pe1$0nally se!VEd or, if mailed, three days after mailing. 

NotJces to the District shall be addressed to: 

Oakland Unllled School District 
Attn: Kimberly Raney (or, Director of Transportation) 
Oakland Unified School District 

First Stucknt-OUSD Ame.ndment 3 
for Special Education Transportation 



1000 Broadway, Suite 440 
Oakland, CA 94607 
Fax No. : (510) 874-3687 

Oakland Unified School District 
Attn: Office of the General Counsel 
1000 Broadway Si.ite 680 
Oakland, CA ~J4S07 
Phone No. : {51 O} 879-8535 
Fax No. ; (510) 87!l-404G 

Notices lo First Stvdent shall be addressed to: 

First Student 
Area General Manager 
333 Filbert Street 
Oakland, CA 94607-2529 
ATIN: John Olivares 
Fax No.: 510-628-0095 
Email : john.oliva;·es~'1irsigr0t,p.com 

Wlth a copy lo : 

FirstGroup America, Inc. 
600 Vine Street. Suite 1400 
Cincinr,ali. OH 4!:i202 
AT7N: General Counsel 
Fax No.: (513) 362-4537 
Email : mike.petruoci@lirstoroup.com 

SECTION 27: ENTIRE .AGREEMENT 

27. 1 Entirety of Agreement: ihis Amendment to the Agreement, as well as the Original 
Agreement. constitute the entire agreement between the District and First Student 
concerning the subject ma11er hereof. There are no representations. either oral or 
written, between the District and First Student other than those contained in this 
Agreement. All understandings. agreements, covenants, and representations 
express or implied, oral or written between Parties are contained and merged 
herein. No other agreements. covena,;ts, represcr.tation~. express er implied. oral 
or written have l.>een made betweer! the Parties concerning tne subject of this 
Amendment. This is an integrated ai;reemert. It may not be altered, rr:odified, or 
otherwise changed ir. any respect except ir. a writing signed by each pa1ty. 

First Srudent-OUSD Amendment 4 
for Special Education Tr~ns11ortation 
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SECTION 28: COMPLIANCE !NITH LAW; LIC~NSES AMP PJRMII§ 

28.2 CettJfqliQn Reqarping De$!a~nt, Su3oenl$iQO. lnejjgibjttty ang VofMMiJY 
l;J«;lusjQn: The District i:erli~s to the best of its knowledge and belief. Iha! it and 
its officials are not presently dobarred. suspended, pr~sed tor debarment, 
declared ineligible, or voluntarily excil.l(j&d from c:ollefed transactions by ar1y 
Federal department OI" a(Ji!UlCY acoording lo Federal Aoqubitkm Regulation 
Subpart 9.4, and by signing this Agreement, oertif,ea that First Student does not 
appear on the Excluded Partie& Liet found at 
https:ttwww.sam.gov1po11ar1pyb(ic1SAM. 

S&CTf9N 29; PUCE QF CONTRACT ANQ CQNTROLI.ING LAW 

29. t ControUjnq Li).!!: This Amendment to cne Agreement and lhe P.Qreement shall be 
governed br !he laws of tile State Of Caifomia, excluding Callfcmia's confliet or 
laws rules AH references in this Agreement to the "state" shall mean the Stale of 
Califom1a. All iegulatiOns, laws and requlremems cA the state sha!f mean Ille 
regulations, laws or requirements of the State Of California. 

29.2 ~eoua: First Sludent and tne Oilltrlet agree that the legal venue tor any anti all 
litigation relative to the formation, Interpretation and performance of this 
Amendment to ltle Agreement and the Agreement is vested in Alameda County, 
California. without resort to c:onffict of lBWll. 

SECJJQN 39; AVD1981IY 

28.1 fatties ~ 1p Enter Amendment to Ao{eQment 8oll'I partJes warrant that 
they are propeny authorized lo enle!" into lhis Amendment to tho Agreement. 

IN WITNESS \NHEREOF, tile patties heftlto have executed this Amendment 10 the 
Agreement on the day and year first hereinabove written. 

Oakland Unlftad Schoo! Dittrtct 

By; ~~-
Name:uzsa~ Name: Aptwao ~BOn 

Tl1le: Superintendent & Board Seqet.ary 

Dete: --~-M._ _____ . 2016 Date: 

Fim Student-OUSD Amendment s 
for Special Edui:ation Tr.u15p0rtatton 



Approved as to Form 

Ben d 
F~tGroup America, Inc. 
A&sociate General Co~sel 

;lf:::s 2 ~/.2.;16 
Michael L. Smith 
Oakland Unified School District. 
Deputy General Counsel 

Jam~ 
President, BoMd of Education 

~ Y7"2 ( ~ 
~~~ 
1,\nr.war. Wilson 
Secretary, Board of Educat ion 
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AMENDED EX~JBIT A 

RAT£ SCHEDULE FOR JULY 1, 2016 TI) JUNE JO, 2017 

t. Home to School Tr.ir,sportation (per IEP) for Regular School Year and &tended 
School Year Program: 

LO(.AL-Wlthin 1't"'W countr 
Rate per pupll per day (ambulatory}: $27.52 

Rab? per pupll per day (wheelchalr): $51.99 

Rate per pupil per day (~mbulatory)": $92.80* 

Rate per pupil per day (wheelchair)*: $98.~ 

• Minimum of four ( 4) stuc/ents required, fllherwisc rate will be based ll!)OII 
negotlared attua1 miles and hour... 

2. Fietd Trip Rate with trip as specified by special request, on equipment in 
11ormal use for the above service: 

Amby!atp{y 

Cost per hour of service: $82.94 

Wheelchair 

COst per hour at service: $87 .00 

RATE SCHEDULE fff!CTIVE JULY 1, l017 

1. Home tD School Transportutlon (per IEP} for Regular School Year and Extended 
School Y~r Program; 

Rate per pupil per day (ambutatll!y): $31.46 

Rate per pupil per day (whevlchatr): $59.42 

QIITQF THEAR.fA -GaMM BavArw outpide ofAlsmeda C'pqnty 

Rate per pupil per day (a~ry}*: $106.07* 

Pim Student-OUSD A111olldmeot 7 
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Rate IX'' pupil per day (wheelcfiair}~: $112.70" 

• Minimum of four (4) students required, otherwise rate will be ba~d upon 
negoti11t.!d actual miles and ho~rs. 

2. field Trip Rate with trip as spccifiecl i:>V special request on equipment in 

r.on~1<'i use fo< thf: 1~bove scrvic:e; 

AmbulatorY 

Cost per hour of service: $94.80 

Wheelchair 

Cost per hour of service: $99.44 

First Smden:. -Ol )51) A~nendmt·t1t 
for Special Education Transportation 
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Soard of Educatioo 

Jacqueline MlnCf, Co-General Counsel 
Marion Mc:Wlfffams, Co-Geneial Counsel 
Mid!~el Smith, Deputy General CounseJ 

ll.lne 22, 2.()16 

CommU11/ty $e/,¢,o/,, ThtMn9 Students 

Resolution Authorizing tfle Superintendent to Enter Into Amended 
Agreement with First Sul dent tor Special Education Transportation 
5er,,ices 

AppN)val at the Resolution No. 1516-0231 authoriiing the 
Superintendent to cnt!lr into Amanded Agreernetit With First Student fot 
Special Education Transpo,tatfon Senices subject to ratlflcatfon by the 
Board of Educatton at the Augul5t: 10, 2016 Board Meeting 

On May 28, 2014, tfle Board of Education apProved a four (4) year oontract for 
tranSf)Qrtlltion ~= for special educ:ation students with First Student, Inc. 
("Origlnal Agreementj tn an amount llOt to exa!ed $7 mtllion ($7,000,000) a year. 
On April 21, 2016, First ~e<\t sent the Oistf!ct a 120-day Termlna!IOn Nella). The 
District has entere(I Into negotiatiOlls !'or an amended agreeme,11 for the 2016-2017 
and :!017-2018 $ChOOI ~rs to ensure the continued provision of minSj)Oltiltion 
~ioos for studern:s wfth s,,eclal needs. 

The resolution authorize:; the Superintendent ol Schools to exeo.ite oo behalf of 
the District an amended agr~t with First Stooent for 1he provision of 
tratlsportation seivioes for students wlth Special needs for the period from July 1, 
2016 to June 30, 2018 In an amount not to exceed an addlUonal 2 mUUon dollars 
($2,000,000) 11,taJ over the 2016-2017 and 2017•2018 sehool ~rs. provide<l said 
amended agreement is ratified by the Board d E'ducation at the tirst meeting In 
August 2.016. 

Approval by the Boand of Edvartion of the Resolution No. 1Sl6-023l authorizing 
the S1Jperintendent to enter lntu Amended Agreement with Arst Student for 
Spedal Edooatlon Ttansponation SEtvioes subject to ratification by the Board of 
Education at the August 10, 2016 Board Meeting 

Funding ResouA:e: Special E'ducatfon - n40- Not to exceed an addltiotial 2 
milHon dollars ($2,000,000) totill over the 2016-2017 and 2017-2018 school years. 

• Resolution 



RES0l1JT10N OF THE BOARD OF EDUCATION Of THE 
OAKLAND UNIFIED SCHOOL DISTRICT 

ltESOlUTJOti NO. 1516·0231 

Authori1.ing the Superintendent to Enter into Amended Agreement witb First 
Student for Special Education Transportation Service!> Subject ti> RatifiC11tion by the 

Board of Education 11t the Aug11st 10, 1016 Board Meeting 

WHEREAS, bl/ Er.actrnent ,; H-0905 approved 'Ci"f the 601<0 of C:dlJc<1tion •>n Nlay l.8, 20l"t, 
!toe Bo!lTd of F.d..ia,toon cf the District, apprcvt.'(I a lcvr { "1) yr;:.ar cOt\traci for tr·~nspoctation 
sc.~rvices for s~d~! ed=.;cation students witli fir!:it Stude~t, !nc. ("Od1=f1t1a: ;'.r,reeri';ent'') in or: 
,1rno.int net to e·,c~~,j S'7 m;!iion ($7,000,0vfl) J yea,·; 

WHEREAS, tl>e term of said 01igir1al Agreement began on August l. 2014, and expires on Juiy 

31, 2018; 

WHEREAS, the District Lcg~l oepart:mem met with First Student on l>larch 22, 2016 and Fir$t 
Student requested ao increase in rates for services for the two remaining years cf ,t:e Origi•al 
Agreement (2016-201'1 anci 20J7·2::!, f! ~cr:o;:>i yews); 

WHEREAS, 011 April :n, 2016, First Student sent the DiWic:t a 120-day Termination Notice; 

WHEREAS, the Termination Notice will be effective on August 19, 2.016 al'ld result in students 
elig1ble for special education and related services under the Individuals with Disabilities 
Education Act not having access to tra11$portation that takes our students to and from their 

educational programs; 

WHEREAS, proper, efficient. and roSt-eftec:t:ve transportation of students with special needs 
demonstrates our commitment to all students and families; 

WHEREAS, in oroer to provide proper, efficient, reliable, an;,; cost·effect',ve transport;iti<'.ln tor 
D,str,d ~i.uder,ts, the District is negot;arir.g "r, Amended A\)reem~nt ,.,;th First St~dent for the 
p,,;!rl.od •rom July 1, 20 16 to June 3C, 2018 to ,erov'dc minlmG~', driver wages and an iorrease 
r~te for ser,,ic.es ay Er,t Student 1n ar;1ount that €<\~ates to 2 n aod:tional, mill'lcn ($: ,c00,000) 
~~i ; , ~ . .,c·, yf:ar; 

WHfftEAS, the Pz:1iif.-f. c.anriot ,<m,p;ete "" .l',:'."lelld(?a Agrei:-,111:nt !:<.:for~ the •Jrcl of the fiscal 

ye;:i.-; 

NOW THEREFORE, BE IT RESOLVED THAT die Board of Education of the District authorizes 
111,~ SupP.1 ir,ter,dr.nt of Scr.oois to exe~ute or• behalf cf tr,e D!st,!ct an arnenoed agreeroent with 
Fir$l Stuclent for the provisior, of u~nspcrtat,on seivices fer studer,l:s w!t:1 $p<xi;;I r.e,ids for the 
period from .luly 1, 2016 to June 30, .1.018 in an i!moi.,nt not t::i exceed an ad,ttiona! 2. miili0n 
<ioHar~ {$7.,000,(.IC(I) tol.>I over the 2il!6-2017 anr.l lC17-2GlH schco! year,, proviu,?d ~aid 
aroet,ded agrcetne,it is rat\f1e<I ~Y the Board of Eci:1c2:·,~n <It tr:e first !";",P.P.ting :., A•.gust 20J 6. 



PASSED AND ADOPTED by the 6oard of Education of the Oal<land Unified School District this 
22"' day of June, .2016, tly the following vote, to wit: 

AYES: Aimee Eng, Shanthi Gonzales, Roseann Torres, Jody London, Jumoke Hinton 
Hodge, Vice President Nina Senn, President James Harris 

NOES: None 

ABSTAINED; None 

ABSENT: None 

CERllFICAilON 

r hereby certify that the foregoing Resolution was duly approved and adopted by the Soard of 
Education of said district at a Special Meeting l thereof held on the 22~ day of June, 2016 with 
a copy of such Resolutfon being on file in the Office of the Board of Education of said district. 
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Board of Education 

August 14, 2013 --

~ OAKLAND UNIFIED 
1
~ SCHOOL DISTRICT 

Approval of AGREEMENT wit.1' Fll'llt Student,. Inc To Pl"OYlde 
School Pupil Ac:ti111fy Bus ("SPAB") transportation semoes for 
District school sitas and programs 

Approval of the AGREEMENT wilh First Student,, Inc"' Concord 
To Provilte SPAB transportation services for District school ~ 
and pn,g,arns 

The Olstric.t iS$1.1ed an RFP for School Pupil Activity Bus (SPAS) 
providers to contract with for local/short trips and longer 
distance/overnight field trips. In issuing the RFP the District's 
intent was to have an approved list of SPAil providers and to 
authorize District school sites and school programs that need 
bus transportation to select from the preapproved 11st. 

lhe District hes inittatly selected five SPAS vendors to proVlde 
transportation seNlces as a part of the RFP process. The five vendors are 
Walker Charter of Oakland, Delta Charter of Stockton, Michael's 
Transportation of Vallejo, Durham of C.Oncord and First Student of 
Richmond. The term of the Agreements is August 1, 2013 to June 30, 
2016; with an option to exblnd fur two additional one year \l!l'ms. 

Approval of AGREEMENT with First Studen~ Inc To Pl'cr1ide SPAB 
uanspomitinn Hrvke5 tor District school sites and programs 

SChool Bus Costs for Field Trips are funded by each ~lte using a variety of funds 



AGRE£M ENT FOR SCHOOi. PUPIL ACTlVITY BIJS 
TRANSPORTATION SERVICES 

THE OAKLAHI> UNIFlfD SCHOOl l>ISTIUCT 
AND 

FtRSf STUDENT, INC. 

THIS AGREEMENT ("A9reemE<1t"} is entered into as of August l, 2013 between Fi~t Student, 
rnc ("Contractt>r") and the Oakland un:fied School District (the "District"), for Contractor to 
provide School f>upil Activity Bus (''SPA6") transportation services (or District school sites ano 
progr.ms. 

NOW THEREFORE:, for a Vllluable consideration, the receipt and sufficl~ncy <>f wtilch Is hereby 
ackno"1edged the ~a -ties agree as follows, 

A, Term and Termination 

The term o• this Agreement shall commence on August l, 2013 ana s~all terminate June 
30, 20!6.After ~e Initial term, the Agreement may be exte:1dec for two additional une 
year terms upon m;.1tual agreement of both pa111es. The Agre.iment may be tem1inated by 
Contractor at any time Wiln 90 days prior Written notice. ouso may at eny time terminate 
this Agreement upon written notice to CONTRACTOR OUSD shall compensell! COITTAACfOR for 
seivrce~ satisfactorUy provided through the elate of termination. Jo addition, OUSD may tem111late 
tllis Agreement tor cause should CONTRACTOR fail to perfcm, any part of tf>is Agreement. In the 
even: of termfnatioo tor cause, OUSO may secure the required services from a~other contractcr. If 
the wst to OUSO P.Xceeds the <:OSI of provioing the services PU11iuant t£J this Agr~enient, 
CONrnACtOR shall pay the ~tio~I cost. 

a. Vehides 

The Contractor agrees to supply, at Its sole cost and el(!)ense, S\lch vehicles ("Vehides") as 
MiJY be necessary to lawfvlly perform the Services and which .re Sl>AB certified ,,r exceed SPAB 
certification requirenent">. All such Vehldes shall fully comply with all applicable laws and 
regulatiol'ls. The Contractor shall be solely respmsible for all Vehicles used In transporting 
students. 

The Contractor agrees to permit the D1Strlct's <lu!Y authorized agents, to i!lspect said 
bus(es) at any reasonable time, during normal business hours, subject to coordination wittl 
Contractor relative to loca1ion, and the maintenance schedules of the bus(es}. The lime ancl place 
of such Inspection shall be as mutually agreed. 

Upon arrival for schedule!/ bl.is service: 
·Sus(es) shall be clean and in good worl<ing order. 
·Excessively ripped or stained seat c:.sshions will not be deemeo' acceptable. 

1 



·Rest moms will be c!ean, stccKed ancl functioning. 
·Floors will be vacuumed .nd no ;:ash is ta be found (c.y., storage area or sP.att>ack 
magazine holders} 
Al)propt1;;te env;ronme~t io, ,'he tr,ms;,0>1 of students . 

C. Cantnctor's Persoonel 

1. The co,11.r~~tor ~r S!Jb(.ontracted drivers mi.;st; 

a. ~iavc ~I! appllcable state ver,ide permits ?.:id !icer,sin9. 

P. fle lkmsed in accordar,:e w;m ~It ,polic&!->ic federal and state reguiatio11s ijr!G policies. 

•.. Have ,. g!lotl drivfr,g rec.en.I a, verli;ed by U>! st;,t~ and ctht1· ~ppiic~bte rcgulato,y bodies. 

{ "\ 1, 

(11) 

The Cor.uactoj· shcin ·.;er~fy ead, drivi:19 record i.;p.:>r. i~?;;::,tion of setvice, and ,t:en 
wvcry si,., {C) ff:~):1t.tl5 t!il.ir~~.~fter, 5l~<:h ,·t':x;rd5 sh;j!t tJc oi<'c00 i;1to thE: d~r's file 
ar.d ~~SI be accessibiP. ·J!)on req,iest. 
·:r.~. C:cnt;actor s~a;.i r.ot i1se dr:vur, to pnNick serv•ccs wM 11~112 accrued :nore 
th~r. three (3) movi"g v!'llations fl)r ac~ reasof' ir. the las: two (2) year!., and shall 
r~ot use ::river$ who ha-,e na,1 a DU!, 0Vv1, or LOl'.tro!leC: subs1,mtc·relatt,-0 
violation. 

d. Crivc; ;t: a ca;('fl:i an~ pn.Jde;~t ma""lr1er, ?Xf!:-dsfnq at ell frn~ the h;qn~st dsgrec of carP., 
end obsar-,,·l~g <i'1d co.-rplvi.n~· :.>1itn 3tate rna:-,datec rui{.:s of the roed rind trar.-:c n~{jt.1lauoris. 

e. Abstain from using tobacm µrO(!\:t:ts "'h'•t! student~ ~,e present i" the vehicle or on school 
grounas. C,,;vcrs a~ w,;I! as- their ve~icles must not smell ot smoke or dnV other offensi,re 
odor. 

r. Not prrr,ide se!'vice to the Oi~:ritt wher. any b;;ck.<.Jr:11Jnd check or findings Indicate criminal 
r,i!t:Orr ccr,v,ctio,is, as obtci;1e.d ~i,u~~h s,ate anci Mtionai se.;rc;-,es (DOJ and FBl), 

(i) The Contractor shall ve,'fy ~~c b,! liable!~, \he pa•;:nent of,;: 6,;,.,, crimlnal 
record <'he<:ks prkx t·~ t~~,:~:Jo:tinH ;tudert:;. 5u(h \.'&t'i~cotich sh~i~ oe p~ated in lh~ 
~river's f!le. The C.cnt1ar:tor sh~1. e1$ure ~hat all c!:ive;~ ~;sp!ay tt1eir ~rrent oriv12r's. 
license upon request of a school official or the Ols:,lct authorized Individual. 

;he Corctroc..tor sha1! ~ave !ta1,dards mi~o::issing p:-c&ss:o~a~ c~e~-s .:·tnd ~~ygjf!n~ -
i:ode for it~ :irlw·~. F1ofcssi:mai ii,e;s :r.ckces c.lea:'\ dotl!es (;,ants, sk•rts, 
and shirts with steeves ~no collars). Toe Gnve:-s must r,.ot wear attire that :nisnt 
generally be ccnside,eci offens:ve. Hygiene lndudes clean shaven, groomed hair 
(;ric!uding facial) and refrai~inc_:: from 1ne u;e frorr me use oi t,e.;vy, offensive 
r.ologne~. Drive,-,, mu,i; a<ltl c,~t o:splay e>ffensive tattoo$ er-.:; tiiercfngs. 

Chi\~ Ab,u5t end! Negt,~ct Reporting Act, CONTIV>CTOR ~nd tticif ix,,~-onnel will comply wllh 
tt>e Child Ab~sr. and Neg'rect lleporti"!) Act (.:IINRA) guidultnes as ~l;~datttl Reporters to 
report suspi~iors. cf posslbie C":hi!C ab~se to ltJe apprcorlete reporting agtncy a! ~left ~n 

c~tif.:,rnia Pana: C<:>de § ll.11>4 - llJ74, 



2. The Contractor ~hall maintain recorcJs on ali empklyees, drivers Ot sub-Contr.1ttors that 
demonstrate that all requirements of tllls Agreement have beer .11et. The file shall include but not 
necessarily b~ limited to applicable C\Jrrent ccpk.>s of the following: 

a) Department of Motor Vehicle Reoord'£ Check - historical driving record. 
b) Department of Justice (OOJ) background checks that meet or exceed state Jaws. 
c) federal Bureau of Investigation (fBl) background check, to include Child Index. 
d) Verificatior, of enrollment in an on-going dr1J9/alcohol testing at random, and "for cause" 

drug/alcohol testing as deemed appropriat~ for drivers authorized to perform services for 
this C011tr~ct. All <hvers must abstain from the = of alcohol and drugs In the 
performance of their dutles unoer this contract. In addition, drivers will not be under the 
influence of alcohol or drugs during the petformance of their (lUlies unO:er this contract. 
~he Cont.1,Ktor s1alJ be Ii.Ible for all Drug end Alcohol ·resting. No driver may be utililec 
for this contract that fails a drug ana/or alcohol test. 

e) Veriflcation of a negative test result for Tuberculosis ('TB resting}. 
f) CLJrre;,t driver's license and certifcatlons approprtate for arivin9 the vehicle type that 

corresponds with the assignment, and Include Sl>A8 or higher certification. 
Troinir.g records 

3. Contractor shall take reasonabie ste~ to prevent its employees from exposing any pupil ro 
impropriety of woro or condu(:!, Contractor shall not permit its drivers to smoke on the vehicle at 
any t<me students are on the vehicle. umtractor shall require that dri'vers comply w:th all sa~ 
laws and re9ulati011S, iricluding but r.ot limited to the prohibition l!gainst driving under the 
Influence of dr1.1gs or a!cohOI. Such proh!bltion shall exterid to ttie use of prescription and non­
prescription drugs that impair the safe oper«tion of the vehicle. 

4. Contractor shall be responsible for hiring anc: aischar9in9 personnel employed by 
Contractor; provided, however-, that the Distrl(t shell have the right to require Contractor to 
remove from st!tYice any employee wllO, in the District's sole discretion, Is deemed unsuitable for 
the performance of tral'\Sporuition services for the Dis:nct. The District may make a request in 
wrlting and state the reasons therefore. Rea!",Ons may lndude l<ilure of any driver to oper~te a 
vehicle in a safe manner, in accordance with the laws of the state of California and the ordinances 
of any city in whim such vehicle operates, or a finding by the District that the personal habits 
and/or conduct of ~n employee ere Cletrlmeotal to the best Interests of the Oist<ict or to the 
welfare and bests interest of the students being transported 

D, A!islgnmentofCantnctor'$ Rights 

Except as it relates to the hiring of independent Contractor drivers, the Contractor shal: 
have no right to assign its righ15 or ohligatlons under tt:is Agreement, it being unclerst:l>od that thfs 
is a personal services agrP-emeot. 

E. In4emi1ity(Hol,rl tf~rmless) of tht Diistrict 

CONTRACTOR shall indemnify, hold hormless and defeno :>USD and each of its ollict!rs, off,ciafs, 



emplo¥ee5, vorunteeas al)d agc,~ts rrom any !ot.s., l;~bi1it}'., tines! pta:i!altse&., 1v11ettures, costs end damag~s 
(whether in r:ontract, tort or sLr1ct ,iaP!lity, ind-Jd'r,~ but riot :·imlte~ to ?ersona: in_lur)', deitth at er.y ~i,ne 
and property damage) inc,,red by OUSD, COl\'TRAC."rO~ or ~"Y othc, =sor. a,,d from any c:~,>11s. 
dema~d~ and attio~s il> 1,w o, equity (mcl~din~ attorney·s fees ar:d !it;galiun •»<pcnses;. art~irg er al:e..3cd 
t-0 tk>vc: ari~n djrect1y or im1:reclly 01Jt of oerf:jrrr.at.ce o,. tNs Ayrecr,ier,~. ~.ON fAAC:: OR'~ ot)l;g;,.r.or1;,; 
v1·-der the pm~ding seo,tc:r.c~ <;hall ap:Jly ;:::i;nt~· a~, scverall~· ,.egardless o( whf!r.her OUSD or any or Rs 
oftlcer~. nfltda!.; e,r:plo•tees, vcJunreers o .. agents. arc: altivel~· c~ passJ ... ·ely negligCflt. tiu~ ~ha!l :"Vt ap~y to 
a,,\' K>s$ of habi,ity, f:ue!:::, penaiti~,;, fc,;i'eitur~s! r.oi;ts or d7.t'Y'age$ caosc:":c! ~<>1~Jy by the acti· .. e r i:g~:gent.'€ o·· 
by the willr:JI misconduct of \).JS!>. If CONT~C f OR shoul~ ~ubcc~tra~ <1li or c=in}' p1rtion ef {ht: w-;.r:.:. or 
~ctivities to br. verformed urldei this r,.~olJ,. r:oN rRACTOR. f~:.tl ,eq:.lire ,~~c::·\ ~tbr.C1nt1~C"..or tn inde:i'!nh\,, 
hold ha,mies!. a1d defend OUSO, its office,s, offiCtals, ernptoyees, volunteer! Gr a9ent5 In i:5<.:co,daoce wjth 

the tern,~ of the preceding poraqrap~ .. Contractor als:> agrees to hold harr>1less, indemnify, ancl 
oefend the Cistrict and it~ elective board, officers, agents, and employee:; from any and .?II claims 
or :osses lncl!~·-~·rl i::v 'ci:·,~ !-~~;piie:·. CoNr;c.tut. or subcontractor tumishing work, se.rvke."i, 0< 

materials to Contractor in connection witn the performance ot this ,<l,greemerit. This pr<>vislon 
survives tcrmi.1aUon of this Agr9.ement. 

F. tndepe:ftdent ,contractor 

ln pro\'111:ng rt··e s~rv:ccs, the eo·,~icct~:- s~:cr! be z.nC a<::. ~~ i:m :r.depe•irie:)t ·Cor:~rHttor in 
oil respt'Cts and shall not, for any J>Ur,>Ose hereunder, be or a~t as an employee or agent of the 
Dist~ict. Nothing contained ln tnis Agreemertt shall be deemed to create .; partriership or jo;,..t 
vec.tllre bet"el'n e;ther of th! parties to :~ls /l.gree'>1ent wfth e1.'Ct; :>l'1er. rhe Cor,tret:.~r 
:.mder::;ta~ds arit1 agret!s that as ?ir. ;~~pel"!c~r!11~ ~ni1tr~r.;:.,:::-, lt w;~~ "~ct bu ~!g!ble ~e µu~t:r.:pc:t-e ir. 
any benefits or privileges giver, or extended l!y the District to its err.ployees. The Contractor shall 
be solcN res.pcn!>;b~e fo~· the ~ayn!t!nt wht-:r: <l::e tl: a:::p:-cptiat~ ta!<irig author!tjes of e,!'. fed~1t1J a'1d 
state lr:corr:e tax~s ar.d r~iatec ob::9ati~r.:.:: of t!ny ni!rnre \.\:~atsceve:- Gr. ar.~1 cor~sirle.~~tiC;l paid 
pursuant to this Agreement, as well as any ·,;;t~a:£t. :,e~slties or ot:,er ~,Jn-,s duP. thece:m ~·id shall 
indemnify, de~nd and hold !ru> District, its Board Members, Officers, employees and agents free 

and harmless therefrom. 

G. Noti«:.s 

All r,otices or otller comm1.1nlcatlon required or permitted hereunder shall be in wntir,g, ano 
shal! be personally delivered (including by means of professional me:,sengl!f se.rv;ce) or sent by 
registered or certified mail, po$tage prep~id, return receipt requested, 0( by facsimile or email 
transmission fo!lowed by de!ive,y of ~ "hard" copy, ar.d shall be deemed received upon the date of 

r~eipt thereof. 

Contractor will prr.wide a tus\omer service single po:r.t of comact 24i<7x365 for che 
Dir.trlct users to cootact during I'll/~ trips should issues cf s~hecl\Jfing, service. qVclity, bus 
breiikdowns or other issues arise and rnquire imm~d1o\e remc(ly by th~ Contractor. 



The District shall desig'>ate agents who shall b<? responsible for coordination of the student 
transportation reQulremenl!i rurnlshecl under tftis Agreement and who shall he tr. District's llalson 
to Contractor. The District will d<!signate a crisis management contact per~on for emtrgencv 
contact with Contractor. By August 3011

' of each calendar year, the District shall inform Contract.or 
of the oamc(s), contact telephone nvmber(s) and address(es) of such management personnel. All 
accidents snail be reported to 1tle Distr'i:t's Risk Manager at 510-273-0475 and Claims Man~er at 
510-273-3282 In addition to the school site prhcipal. 

Contractor: Paul Egger 
First Student, Inc. 
13200 Crossroads Parkway, Suite 450 
Qty of Industry, CA 917'16 
ph: 562·271-4413 

The District: Rebecca Cingolani 
95S High Street 
Oakland, Ca 94601 
Ph: (510) 535-2750 
Rebecai.cingo/anltlilous6' 1\:12.f&\.~ 

H. Waivers 
The waiver by each party of a breach or violation Qf any provisions of this agreement shall 

not operate as, Qr be constrved to be, a waiver of aoy subsequent breach of this agrl!ement. 

r. R>rce Haje~sre 

Contractor shall b~ excu~d from perfom1ance hereunder during the time and to '.he 
extent that it Is prevented f,om performing in the o.istomary manner fly an acl of God, fire, flood, 
war, riot, civil disturbance, ter.or1sm, epidemic, quarantine, strike, lockout, labor dispute, oil or 
fuel shortage, freight embargo, rationing or unavailability of materials or products, loss of 
transportation facilites by the Goverr,ment, or any other occurrence which Is beyond the control 
of the Contrzctor, when satisfactory evidence thereof Is presented to the Distnct. 

J. C1>mr1liance with t!te Law 
No:withstanding any concrary proVision i,, t/lis Agrl!ement, Contractor shall comply with 

federal, state and local laws, rules and regulations In providing transport:atiOl'I services deS(ribed 
herein. 

K. Dispute RE!SO!utlon 

:he pa~es agree to meet and confer In good faith on all matters a11d dispute. under this 
Agreement. If a dispute is not resolved LlndP.r the foregoing, and one party Informs the other in 
writing fl>at it reasona!.>ly bdieves that ~iie difference betw,:en the 1111rtits are not iikcly to be 

s 



•econcilcd throu;,ih farther negc~atiiln, j,en c11e pa:t;es agree to subrr.it such dispute to non­
oinding arbitr~tion u11de: l"le Comm~rciat 11.ul~s ar Americ;ir, Arll:tratior. ,\ssociation. Such 
arbitration will be t:elo as promptly as poss;b!.: in Al~;>1eda County, Ca,ifomia and will be 
cooducterl t-cfore a per:c! of three (3) mern!:>ers. Tt:e Distr.ct and the Contractor sha1i ~ac.h select 
one arbitrator. and tt,e third arbitr<>tor shall be seleGed by aweement i,f the ot~er two arbitrators 
so chose;;. l\!i costs and e,.per.ses associated with :M a1bitratio11 shall he bor~e entirely ~Y the 

n<>n·p~vai:ir,g party. 

L. t.aws Governing contract 

Ths contra(! shall be in ~ccordtnce with tne laws o! ltle S\~te of Ca,;fomia, Tne partie$ 
stipulate 11,a: tl1is contrac: Vlt;l~ "ntcred i~~o ;n t!1e County :): Ala;neC:6, i11 the St.ate of 
Califor:iia. The ?arties lurtr.er siip~late t~e'. ih2 u)u~ty of Alameda, Caiifom;a, is t'le only 
al)Jlropriace. 'oru<11 for arry !it:gatlor> resc'ti!'lg fro:!' a brea;h hereof O' a1w qile~ti0<,~ risen here 
frOrfl. 

M. No Rights In Third Parties 
The Agreement does not create any rights in or inure to the tenefit of any third party. 

N. Submittal of Documents 

CONTRACTOR shai: nor cornmer,cc Ii'~ Wo:1<. 1:n<1e, this ContJact until CONTRACTOR Ms 
sub1T1itteJ ar.c: m.JSO ha~ apµroved e·,•i:lencie of the to:!~w!ng: 

Individual consultants: 
C ·:llterculosis ::1earanc!! · D0wr;;e,1r,;:lG'1 from health c.,re provider showing negative 
TB st.r::.:s within t~e ,a,t fm;r years. 

LI r:~surance ·:·:ert.lf:r.ftes ~mj fr,dor:;e:n-::~,:­

Agen~:es or or;;ar.izations; 
0 lns·Jr~r.<e c~rtif:cat.e~ and :.-ido'se~·.~r-ts ·· w.:i,k~:s' Corr.ptnsat!o;, 

O. Contt'adJ)rs Insurance 

Commercia! Gener el i..iability Jns·~ranoe: The followlns insurance's required: 

i. 1! Ccntractor ~n,ploys any :,ersi:m :o pe(.~rm vvllrk ,n mnnect,on with this Agreemen'., 
C:>r.tr~ctcr shall procure 3nd mai~:ain .it a!i times during tr.e perfo1"1~l!ce of s•Jr.h 
work, 'Norkers· Compen.si!Cor. I:1strrari<:e 'n c~:iformanc:e w1t.i the laws. of ~e State cf. 

UUfo;nia and fi'der.sl :aws when a;ip!!,:al~e. C::m;>l~r~· LiabiU:y J,1,11rance shall not be 
Jes~ t!1~11 One Mi111on Doilars ($1,000,000) per accldP.nt or disease. 

ii. C.'lntra(.tor is aware of the provisions of Sect10'1 370() of the labClr t".ode wbid, r,1quire 
every employer to be insured against liatil!ty tor workers' compen~ation or to 
vrocertake 5e.lf-i,1s,m,nce kl accordance with the provis:0'1S of tha~ co~. and Will 
ro;nply v1itr, such provisio11s tl~fcre commericing the pertormance of :t.e Werk of this 

C.ontr<lc.t. 
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2. Contractor shall mafntl!in C:>mmerclal General Liability insurance, including automobile 
coverage with limits of Five Million Dollars (tS,000,000) per occurr!!nce and which ~r,~11 
include coverage for oorporat punishment. sexual misconduct, harassment, bodily injury and 
ixoP•rty oam~g~. 
iii. The coverage shall be rrimary as to tt.e District and shall name the District as an 

additional insured. Evidence of insurarice and addltronal insured endorsement must be 
attached. 

iv. fnoorsemcnt of the District as ar, cdditional insurec' shall no: affect the District's 
rights to ar.y claim, cemand, suit or juogment m2de, l>rought or recover«J against 
Contractor. The policy shal! protect Contractor and the Dlslrict in the same manne; as 
though each were separately issued. Nothing in .said :iolicy shall operate to increase 
the lnsu·er's liability as set forth in the policy beyoM the amount or amounts shown 
or to which the Insurer wovld have been liable if only one interest were named as an 
insored. 

P. Licenses and Permits 

CONTRACTOR shali obtain ano keep in force all licenses, pcrnits, and certific.tes necessary for 
the pert'orm3ncc of this A9r2emer.t. 

Q. Non·Olscrimiriation 

2. lllon·Olscrtrnlnation. Consistent W1th the policy of 0050 In oonnectll>n with al work pe<formed 
under Contracts, CO/ITRACTOR shall not engage In unlawful discrimination in employment on the baSi, 
of actual or perceived iace, color, natioflal origin, ancestry, religion, age, marital statu~, pregnancy, 
physic.al or mental 01sabfl!ty, medical condition, veteran status, gender, sex or sexual orientation. 
COITTRACTOR agrees to comply with ~pplicable Fedetol ond O,filolnio laws lnciudlng, but not llmlted ID, 
the ca11tcml.l Fair ~mployment and Housing Act begftlni119 wUh Government Code Section 12900 sn6 
Labor Code Secl'lon 1735 and OUSD polfcy. ln addilion, CON'TAACTOR agrees to require like 
comptianoo by al: its sv~ntro<tor{s). CONTRACTOR agr~es to comply with applicable Federal and 
california laws prohibiting disc1imfnaflon a!)ainst st~dents. 

In addition, CONTRACTOR a9rees to require like compnance by all its subcontractor(s). 

It. Dru9·f"ree / Smoke Free Polley 

No drugs, alcohol, and/or smoking are allowed at any time in any buildings and/or grounds or, 
OUSD property. No students, staff, visloors, COIITRACfOR5, or subcontractors arc to use 
controlled substances, alcohol or tobacco on these sites. 

s. local Business Program 

In order to provide economic opportunity for Oakland residents and businesses and 
stimulate economic development in Oilkland, the Dl.tlfct nas implemented a local, Small 
Local and Small Local Resident Business Enterprise Program. C'l.Ocal Business Program'). 
The 20% local business participation requirement must be met with a maximum 
participation of 10% for Local Business Entetl)rises {tSE) and a minimum partlcipatior. of 
10% (or Sir.all local and Small Local Resident Business foterprises (St.SE / SLl<BE). Any 
percentage combfnij\ion of SLBE's and SLRBE may be used to calculate llie full 20% 
re(!ulrement. More details about thi, Program are provided in the hid pa(ket. 

Contractor~ daiming preference 6S a ccl'/ifiedOakland Small Business must attach a copy 
of their certification le'.ter to their bid. (Information at l:xhibit _) 
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T, Seve.-ability 

JI ~ny provisions, a, portion~ of any J>rovis!ons, of th;s c.ornact are held invalid, illegal, or 
unenfor(liable, they shal! be severed from the contr;;ct and tfie remainin~ provisions shall be 
valid ar.d enforceable. 

Certific.ation R.egarding Debarment, Suspension, Ineligibility and Voluntary E::cduslo,, 

ll'e Oistri~t cerr:fies to the be~: of ilS knowledge and beltef, that it and it'; cffki~:s: Are not 
~resently tiebarretl, s·J~p;;!nded, proposed for debarment. declared incl,gl!lie, or volunt~.rily 
e>:clL.ided from co\./er£~d tiar,sadiuns by any fet:le:ai C~PEirtment or age,~cv a<:r.crtl:r:;,i tc. F~ercl 
Acqu!s!tio1; Reg11latio11 Suo::,art 9.~. an.:! bv ~igni1g th;s c:in:r~.:!:. ct,r(fle~ th~t I.his ve~.oor .foe$ ·1r,t 

.,pp!!ar er, the Exch.r4eci Parties List. https:l/www.sam.gov/portal/publiC/SAM 

U. Entire Agreem,ent 

This Agref!ment and the attached prop05a' coristitute tne e~tire Agreement betweP.n the 
parties with res;:>ect to th?. provisior, o' t~(! Ser,,i~e a"cl may not be amended e>'teJ)l by?. wrltit'lg 

signed by each of the p9r1.ies. 
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Cont,actor: FIRST STUDENT, INC. 

CL -4 e,,.,,-a ~ 
Tltle 

----
:::-c-:-::--::';~:=J--···· ·----­
David Kakishil>a, 
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SPECIAL EDUCATION SCHOOL BUS TRANSPORTATION §ERVICES AGRFfMENT 

THIS AGREEMENT is effective the 1st day of August 2014, by and between Oakland 
Unified School District, with principal offices at 1000 Broadway, Oekland, California 94807 
(hereinafter, "the Oist11ct'1, and First Student, Inc .. with its regional business offices at 13200 
Crossroads Parkway, &lite 450, City of Industry, C.allfornla 91746 end local buBineu off1c;es 
for purposes of this Agreement located at 333 Filbert Street, Oakland, California 94607 
(hereinafter, "fist Student;. 

WITNESSETH 

WHEREAS, the District has selected First student to provide special education pupil 
transp<Jrtalion services described herein; and 

WHEREAS, First Studerrt desires to provide such transportation services, 

NOW, THEREFORE, In consideration of the oovenants hereinafter contained, the parties 
agree es follollll: 

SECTION 1: TERM 

1.1 Agreement Tenn: The term or this Agreement shall commence Augusl 1, 201-4 and 
shall continue through July 31, 2018. This Agreement may be extended by mutual 
written agreement for up to two (2) additional one-year periods ba&ed on Flrtt 
Sladent's sallsfactoiy servloe/pertonnanoe, subject to terms and condfHons set 
for1h In this Agreement For purposes of 1h!s Agreement, the term "Contract Year" 
shall mean each one-year period commencing on August 1 of eaell year during Iha 
term of this Agreement. 

SECTfQN 2: §COPE OF SERVICES REQUIRED: 

First Student sllall, during the term of th~ Agreement 

2.1 Provision of S11rvlces: Supply and maintain such achool buses (In quantity and 
capactty) 11nd personnel as are required lo fulfill the Olstrttl's needs for 
transportation of pupils qualified for special education servlees residing wilhai 
the jurisdiction of the District from the pickup address to drop off address and 
return to designated delivery address, said addressee to be designated by the 
Oistr1ct. Such tnlnsportatlon ehall be provided, in acconfance with bus routes and 
schedules established between the Dlstrlct and First Student, to designated 
addresses on all days schoc,ls are In session for the 2014/2015, 201512018, 
201612017 and 20171201B &chool years, and for all summer schooltextended 
school year session& during the 1erm of this Agreement. This i, nol an exclueive 
Agreement. The Olstrtct may contract with other vendors or contrectors to 
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provide transportation services to District students, including special education 
students. 

2.2 Spare Buses: Maintain and have available for immediate use and 
dispatch an adequate number of spare buses (above and beyond the 
number of buses designated to regularly service the District routes) 
with a minimum of ten percent (10%) spare bus factor for each type and 
capacity calculated to the closest whole bus, but not less than one (1). Bu.es 
designated as spare shall not be considered as part of the regular fleet 
nece6sa,y to provide for State- mandated safety inspections, and/or 
preventawe maintenance. 

2.3 Spare Drillers: Have available for immediate tasking and dispatch an 
adequate number of spare drivers (above and beyond the number of 
driver, designated to regularly ser11ice District routes) with a minimum 
of ten percent (10%) spare driver factor. Spare drivel'S shall meet the ellgfbility 
and screening raquirements of SecUOns 14.2 to 14.10 of this Agreement. 

Z.4 Extracurrlcular Transportation: Transport any and all special education pupils or 
other authorized persons as mey be requested by the District for field trips, 
excursions, ethletlc activities or any other purpose designated by the Dts1rict 

2.5 Bells, Restrairits ~nd Hamesse~: Furnish all vehicles with a seat belt for each 
passenger and driver. It shall also furnlSh all equipment r1ecessa,y for said 
transportation of passengers (e.g., car seats, restraints and harnesses). It shall 
be the driller's responslblllty to see that such seat belts, car seats, restraint,, or 
hames1;es are property adjusred and fastened as soon as the pupil occupies 
his/her seat and for lhe duration of the trip (Including wheelchair students). First 
Student shall at an times provide for the safety and welfare of the students 
transported. 

2.6 Adlustment of SeNjces: The Dlstricl and Fust Student may at any time convene a 
roeetlng to discuss adjustments or changes in the special education pupn 
transportation requirements of the District. In the event of increases or de<:reases 
In the number of students requiring transportation, or in routes or s~edules, Iha 
number of buses and drivers, and the number of spare buses and spare drivers, wm 
be adjusted accordingly. The District may increase or decrease aervices to be 
provided by First Student under lhis A{lreemenl. During the first year of this 
Agreement. the Partle& shall meet on a mutually agreeable date within the week 
of November 17 -21, 2014 and on a mutually agreeable date wittlin the waek of 
Marcil 16-20, 2015 to review implementation and discuss any needed 
modifications or changes in this Agreement. After the first year, and every year 
thereafter tt,at this Agreement Is in effect, the Parties shall meet at least once on 
or before March 15 of ttle fiscal yeer to review the services provided, to identify 
modifications In the Agreement, and for a thorough quality review. District may 
increase or decrease service levels to be provided by First S1ur:lent under lhls 
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Agreement. However, where such Increases or decreases impact by greater 
than 5% the students transported, &e1Viee levels or equipment levels required of 
First Student under the assumed route&, schedules, days of service, hours or 
miles, or vehicle requirements oontalned In this Agreement, First Student shall be 
permitted to adjust rates commensurately to cover increases or decreases in cost 
structure associated with such changes by District. 

SECTION 3: TRANSPORTATION RATES, COMPENSATION AND BfUING 

3.1 Pavment for Services; In consideratJon for services rendered hereunder, the 
District shall pay to First Student all sums due and owing and calculated In 
accordance with 1he rates set forth in Appendix A attached to and Incorporated into 
this Agreement, as may be adjusted pursuant to the provisions herein. 

3.2 l11yoice aod payment Tlrr)ing: Not rater than the 10th working day after the end of 
eaoh monthly bllling period during the term of !hi• Agreement. Firat Student will 
submit to 11\e District a stall!ment of its servires rendered during the prior billing 
period. After verification oftt,e statement, and provided Finlt Student complies with 
all terms, covenant&, and conditions of ttle Agreement, the District shaU issue 
payment for First Student's services within forty.five (45) days of receipt of Flret 
Student's lnvolce(s). 

In the event that the District falls to make a payment on any sums due 
hereunder, alld such sums remain unpaid for 45 days foHowilig receipt of the 
invoice by District, Fir&t Student shen be entltled to charge Interest on unpaid 
amounts at the rete af 1.5% per month or the maximum alJowable statutory 
amount. 

In the event Illa! any statement amount ls dlspuled by District, District shall 
deliver wrttten notice specifying the disputed amount to First Student within 30 
days of receipt of the statement by District. District shall pay all amouna not 
dlspllled to First Student on or before the 45111 business day following the date on 
which the statement was submitted. 

3.3 Jnvolpe Format: Invoices fumlahed by First Student under the A13reement must 
be in a form acceptable to the District. AH amounts paid by the District shaff be 
subject to audit by the District or ill deslgnee. Invoices shall include, but not be 
limited to: .First Student'$ name, First Student's address, invoice date, invoice 
number, purchne order number, period of service, date service was rendered, 
brief description of services provided, number and classification (e.g., 
ambulatory, Wheetctiair, etc.; within or outside of Alameda County) of pupils 
transported, miles and hours {where appficable}, per pupH and per day rate, and 
total payment requested. 

3.4 Authorization for Extra Wort Required: No bill or claim for extra work or materials 
shall be allowed or paid to Flr..t Student unles3 the doing of such extra wo.rk or the 
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fumishin9 of such extra materials shall have been authorized in writing by the 

Oistriet. 

$.5 In the event of unforeseen and unanticipated changes in state or federal taxe&, 
laws or speclllcations, Increased Insurance or surety premiums or any other 
condition which causes any of the First Student's overall operating costs 
hereunder to Increase et e rate in excess of the CPI provided for in Section 5.1 
below, then the parties shall determine a reasonable and just amount to cover 
such Increase, and rates of First Student compensallon set fonh in Exhibit A shall 
be adjusted to reflect such Increase. 

SECTION 4: ADDITIONAL DIS!RICT RIGHTS AND RESPQNSIB(l,.ITIES 

4.1 Dls!rjct Provision of l[lfoJ1Tla)ion to Fk_st Student No later than 30 days before the 
start of each school year. the District shall provide First Student with all 
lnfonnation relevant for scheclullng and providing a student's transportation 
needs {e.g., name of each student; birth date; day telephone number(s); pick-up 
and drop-off addresses; lhe school/program to which a student is assigned; the 
start and end times for the student's school/program; an Indication of whether or 
not !he student requires special handling and/or equipment as specified In the 
IEP: and emergency lnronnatlon). All student data provided under this Section 
4 .1 Is subject to the confldentialily provisions of Section 7. 7 and 7 .8 of this 

Agreement. 

~ECTION li: RATE ADJUSTMENTS 

5.1 Calculallon of Rate Adiustments: All ratK set forth In Appendix A of this 
Agreement will be subject tQ adjustment once eaeh year, commencing August 
1, 2016, and on each August 1 thereafter. There shall be no rate 
adjustment during 2015. Such adjustment shall be based on the 
percentage increase or decrease in the "Consumer Price Index - All Urban 
Consumers" for the "area: san Francisco-Oakland-San Jose," as reported 
by the U.S. Department of Labor for the June-to-June period Immediately 
preceding the adjustment date. The rate adjustment will be one hundred 
percent (100%) of the Increase or decrease of such CPI change, but not to 
e:icceed five percent (5%). The rate adjustment formula shall be applicable 
to the Base Cost per student and the excess hours and miles chBrged as set 
forth in Appendix A, and shall be computed in accordance with the following 

formula: 

R;: I+ (I *f} 

Where Ri= Revised rate for any subsequent year, applicable 
to the Base Cost Bid and excess hours and mlles 
charged. 
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I• lnltl11I Rate (base cost, as per First Student's bid 
and subsequent revised rate). 

fa One hundred percent (100%) of the annual increase 
or decrease of the 'Consumer Price lnda1e - All Urban 
Consumeni" for the 'area: San Francisco-Oakklnd­
San Jose," as reported by the U.S. Department of 
Labor fer the June-to-June period Immediately 
preceding the adjustment date. 

If the approved Con,umar Price Jndex (CPI) is negative resulting in II downward 
price adJu&tment, the CPI shall be disregarded and the rate for the extanded te1m 
shan be determined by the District and First Student. 

SECTION 6: ROUTES ANO SCHEDULES 

8.1 Etectrpnlc Royllng Sy§tem: First Student shall have and use a fully functlonal 
electronic routing system to route buses and students. This electronic routing 
system must be made accessible to the District at any time upon request. 

6.2 Firnt Student Responsible for Routing: Fi111t Student shall establish aH routes, 
schedules, and bus stops for students, In comp!!ance with all schedules and 
other requirements of the Agreement. Up-to-date route sheets and infom,aUon, 
retained In the alorementioned electrcnlc rou!lng system, lhat include, al a 
minimum, full driver names, full student names, bus/vehicle numbers, route 
names/numbera, and pick up and drop off sHes and addresses, shall be avallable 
to the Disttlet at any Ume upon request. First Student shall (1) furnish the Oistrlct 
a complete route map prior to the start of each sclloo! year and (2) shall calculate 
the approximate time of pick up and drop off for each stop and shall prollide the 
District a 11st of such times. Fifllt Student's route sheets and information mu«t atao 
be made available to the OlatJict in hard copy format within two (2) busineBB days 
of the District's request. 

6.3 Timely Delivery of Students: St11dents are to be transported directly to their 
sehoola from their places af residence (or pre-deelgnaled boarding point, If 
different). Pupl!s are to be delivered to achoo! not more than fifteen (15) minutes, 
nor leas than five (S) minutes, prior to class starting time, nor are they to be kept 
waiting more than ten (10} minutes after dismisser time. The driver and vehicle 
shall wait a minimum of ten (10) minutes after arrival at school to pick up 
students before departing for the nelCt deatinatlon. 

6.4 Ma!(ln'lum Trip Length: The travel time a child is en roula on any trip aha II not 
exceed sixty (60) minutes one way except for (a) delays caused by conditions 
beyond First Student's control, as determined by the District or (b) medical and/or 
behavioral needs of a student that necessitate Jess travel time, as documenll!<I ln 
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the student's IEP. Trips anticipated to eKceed this time limit must be approved in 
advance In writing by the Oistrlet. 

6.5 ~!gent Circumstances and Staying on Scheduf!l; Recognizing that exigent 
clrcumstanoes arise where a driver must leave a student at a pick up or drop off 
location (e,g., when a student refuses to enter the vehicie) in on:ler to adhere to 
the driver's scheduled route and to not prejudice other students, the driver shall 
immediately communicate to First Student the circumstances that required the 
driver to depart without a student: First Student shall then Immediately telephone 
and email the District's designated personnel regarding the matter; and First 
Student shall also Immediately telephone the student'1, parent/guardian regarding 
the matter. First Student shall, within three ($) business days of a driver 
departing without a student, provide the District with a written report regarding 
the clrcumstanoes giving rise to that particular matter. 

6.6 Notice to Oistrict Regardln9 Route Changes: First SIIJdent must info1m the 
District In writing, within flve (5) business days, of any changes lo established 
routes. This Includes, but is not limited to, informing the District of any instances 
where First S1udent determines that a student is not in need of transportation 
services on one or more routes. 

6, 7 1n;p1ementing Dlstrict-lnitiate,d Changes: First Student shalt implement the 
Dis!rict's addition, suspension or deh:tion of transportation seivioe(s) for a 
student within five {5) busine.ss days of the District's trensmittal of the ~Ille 
change to First Student. In the event the District changes routes or schedules 
onee seNioe has begun or be,en published, the District will assist (but not supplant) 
First Student in republication of changes or other notification to those patrons 
whose service has been changed. · 

6.8 Safety Concerns Regardlng Route,: First Student shall consult with the District as 
to stops or portions of routes that Flret Student considers to be a safety concern 
due to traffic patterns or configurations. In the event any stop or portion of a route 
remains unchanged by 1he District after St1Ch discussions, and first Student 
believes such stop or route presents an unacoeptabl& safety risk to First Student's 
property or students, First Student may reject the stop or route portion and provkle 
the District with alternative designations by written notice. 

6.9 F!rst Slydent's Beginning of year t-/Qli!l§ to- Parents/Guardians: No later than one 
{1) week before the beginning of a school year, First Student shall notify {by 
telephone and written confirmation) the parent(s) or guardian(s) of each student 
of the time end location of pick-up and drop-off for the beginning of the school 
vear, allowing no more than a ten (10) minute window for pick-up and drop-off. 

6.10 First Student's Notice to Parents/Guardians Raqarding Change In Trensportetton: 
First Student shall notify {by telephone and written conflnnatton) the parent(s) or 
guardian(s) of a student no later than five business days before any 1:1lteratlon of 
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transportation se,vlees for said student, including but no\ limHed to drop off or 
pick up time(s) or locallon(s) fot that student 

6.11 District's Right to Audit Routes and Approvai of Addll)onal Bus Services: The 
District shall have the right to audit (for perfonnance, mileage and routing) any or 
aff routes and may require changes In routing and scheduling if, In ils opinion, 
such changes would result in increased bus and seat utl/Jzalfon or better service 
to pupils or schools. In addition, the written approval of the Olstrlcl Is required for 
tne addit!on of any buses to the Agreement or to any bus modification, which will 
result in any Increase In overall charges to the District. 

6.12 Limitation of Patsengers: First Student/drivel"$ will not transport any person, 
except a student enrotted within ltle Dil.trict's Jurisdiction, or an employee of the 
Disl!lct or First Student, without first obtaining the Dlslrict's permission. Further, 
the District has the sole authority and right to place an aide/assistant with a 
student when deemed necessary, Including on First Student's bus/vehlae. 

8.13 District's Right to Pr9ylde Routjng/Sphedu!iog: The District, may, et Its sole 
discretion, elect to provide all, or part, of the routing and scheduling services 
required under the Agreement. 

SECTION 1: RECORDS ANO REPORTS: SHARING OF INFORMATION 

7.1 Accldenlllncident Reports: All accldants or incidents involving First Student's 
equipmen1, personnel, or student$ being transported while opera1Jng for the 
District, as well as all Incidents involving a traffic Violation or accklent reportable 
by law, shall be reported in writing to the District within five (5) working days. 
Where an accident is involved, a preliminaiy oral report shall be made to District 
within thirty (30) minutes following the a~ldenl, and shall include whelher any 
fatalities or injurie, occurred and a general description of property damage. The 
parenta/guardiana and school of attendance, as well as any student affected, 
shall be notified by First Student as soon as posslble and the whereabouts of the 
student disclosed. Follow-up accident written reports shall be made perloa1eally 
until all the pertinent facts have been reported lo the District. A legible copy of 
both the responding poflce agency and First Student's acoldent Investigator's 
ttnal report shall be submltted to the District within ten (10) worl<lng days 
followlng the accident or Incident or when sucti report Is completed, whichever 
occurs first. Finally, First Student's Internal communicaUon problems shaR not 
relieve First Swdent of ii$ obligation to provide suffiaant infoffllatiOn and advance 
notlllcatfon to !he Dlstrlct, law 11nforternenl or any other perso n/enllty regarding 
an accJdenVlncident as may be required by the Califomla Highway Patrol's 
Passenger Transportation Safety Hanc1tiool<. (Attached hereto as Exhibit B for 
ease of referenee is the contact Information for Ina District's various relevant 
departrntntstper&0nnef.) 
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7.2 Operational Becor11s: First Student shall provide within ten (10) business days, 
as the Olstf~ deems necessary and requests. any and all operational reports 
and records pertaining to students. routes, mileage audits, and other Information 
having to do with daily operations. In re11iewin9 First Student's records, !he 
Dlstrlc! shall protect the confldentlallty of Flr$t Student's proprietary or 
confidenllal information, provided any such records are clear!:,, marked as 
·confldentiaVOo Not Disclose.· 

7.3 Repor1inq of Complaints: First Student shall keep complete and accurate records 
of all writteo and oral complaints re~ived reganflng First Student's services for 
the Dlstrlct from all source& including, but not limited to: District employees or 
agenti., parents/guardians, students, school-related service providers. private 
schools, state or federal agencies and other school distrlc!i,. First Student shall 
provide to the District a written monthly report llsting said complalnts and acttons 
taken by First Student, if any, to rei,olve eacti complaint. 

7.4 provision of Information to District In Support of Reimbursement Effo,!jS: Firnt 
Student sha II supply the Oistrtct with all necessary information within First 
Student's control so that the D1Strlct may apply to the Callfomia Department of 
Education or any other state or federal agency for reimbursement for pupil 
transportation. First Student further agrees to submit to the District: 

• A monthly writteo report not later than the 15"' of the followlng month 
showing the total number of miles each 11ehlcle tra\/eled and the number of 
students transported on each vehicle for eactl day on Which studen1s were 
transported. 

• An annual written report no later than July 30 showing the average daily 
number of students transported and the average distance pupils were 
transported, 

However. First Student is not responsible for filing on behalf of the District any state 
or federal regulatory reports conc:emlng ridership or relmbun;ement 

7 ,5 Maintenance Reports: First Student shall maintain vehicle Inspection reports for 
three years and shall make said reports available to the District for review wtthin 
five (5) bu$iness days of the District's ,equest. 

7 .6 Customer Suryey: First Student shall include the District In Firs\ Student's 
annual customer satisfaction suNeys oonducted by an independent, professional 
reuarch company. Said sur11ey shall be timely communicated to (1) the 
Dis1ricl's Director/Associate Superintendent of Programs for Exoeptional Chlldren 
and (2) the District's designated liaison identifled by the District pursuant to 
Section 13.3 of this Agreement. 

7,7 Sharing of Student Information w~h First Student The District will provide Fi~t 
St11dent with IEP Behavior Plan and other educational Information as neoessaty 
for perfonnance under the Agreement. First Student agrees that it will use IEP 

First Student•OUSD Agreement 9 
for Special Education Tran~portation 



Behavior Plan and other educational information only for thi& pulJ)OSe and 
acknowledges that it Is prohibited by law from sharing this information. First 
Student further understands and agrees that pursuant to this Agreement it 
provides a service to tile District that the District would otherwise provide ~self, 
and therefore First Student has legltlmate educational interests In any student 
information which it receives, uses; maintains or to which It hu acesss. 

7.8 Fnt Student to Compjy with FERPA, Etc.: First Stodent and it& agents, 
personnel, employees, and/or subcontractors shall maintain the confldentiality of 
elf Information received In the course of performing the selVices pursuant to the 
Agreement. First S1udent and its agents, personnel, employees, and/or 
subcontractors shall maintain records in accordance with au applicable federal 
and state law~ and regulations and agree that recoros relattng to !ncllVidua! pupils 
provided by District are subject to the Family Educational Rights and Pttt~y Act. 
C'FERPA") . Such records shall be oonlldentlaf to the extent requ]red by FERPA, 
20 U.S.C. § 1232g; 34 C.F.R. Part 99; and California Education Code §§ 4S060, 
et seq.; and other state and federal law. This requirement to maintain 
confidentiality shall eltlend beyond the termination of this Agreement. First 
Student and lls agents, personnel, employees, and/or subcontractors wtU be 
permitted ac<:ess to student data only where permissible under gtale and federal 
law. 

SECTION 8; DEFENSE AND INDEMNIFICATION 

8.1 Duty lo Defend and fndemnjfy: Except to the extent arlain9 from or caused by the 
negllgenee or wlllftll misconduct of District, Its governing board, State Trustee, 
offk:era, agents, and employees, First Student agrees to hold harmless, defend, 
and indemnify the District and its governing board, State Tru,;tee, offioera, 
agents, and employees from and against any end all claims or losSEls a~rulng or 
resulting from Injury, damage, or dealh of any person, flnn, or eoiporation in 
connection with the performance of this Agreement and/or arlBlng or alleged to 
have arisen directly or indirectly out of any negligent or wlllful eats or omissions 
of First Student. Except to the extent arising from or caused by the negligence or 
willful misconduct of District, its governing board, State Trustee, offioers, agenta, 
and employees, Firal Student abo agrees to hold harrnle-.. defend, and 
Indemnify lhe District and Its elective board, State Trustee, officers, a9en1&, and 
employees from any and au claims or los.es incurred by any supplier, contractor, 
or aubcontractor furnishing work, sesvices, or material& to F'trSt Student ln 
connection with the performanoe of thla Agraemenl and/or arllllng or alleged to 
have arisen directly or fndfrectly out of any negl!gent or wRlful acts or omislllons 
of Firat Student First Student'& hotel harmless, defense and indemnity 
obUgatlons under this Agreement shall not be limited by the insurance 
requirements set forth In this AgreemenL 

8.2 Survival of Sec!jpn: This Section (Dafense and fndemnif1eaflon) shall survive the 
tennina:ticn or expiration of this Agreement 
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SECTION s; INSURANCE 

9.1 Worl<ers' C9mpensalion Insurance: First Student shell, at ils eJCpense, procure 
and keep tn force during the entire term of this Agreement for claims arising 
under this Agreement, Wor1<ers' Compensation Insurance In conformance with 
the laws of the State of California and federal laws. when applicable. Employers' 
Liability Insurance shall not be less then Ffve Million Dollars {$5,000,000} per 
accident or disease. 

9.2 Llab!llty Insurance and District as Addltjonaj Insured; First Student shell, at (ts 
expense, procul'f: and keep In force during the entire term of this Agreement for 
claims arising under this Agreement, Commercial General Liability Insurance, 
Including automobile coverage for bodily injury and damage to property for all 
owned, hired and non-owned autos, as well as uninsured/und.erinsured motorist 
coverage and medical payments coverage, with limits of Five Mllllon Dollars 
($5,000,000) per occurrence for bodily injury and property damage. First Student 
shall also maintain Abuse and Molestation insurance coverage, wllh a minimum 
limit of Two-Hundred Fifty Thou&and Dollars ($250,000). The ooverage shall be 
primary .is to the District and shall name the District as an additional insured. 
Endorsement of the District as an additional Insured for claims arlslng under thls 
Agreement $hall not affect District's rights to any claim. demand, suit or Judgment 
made, brought or recovere<I against First Student. The policy shan protect First 
Student and the District in the sama manner as though each were separately 
issued. Nothing in said policy shall operate to increase the lnsuret's liability as 
set forth in the policy beyond the amount or amounts shown or to which the 
Insurer would have been liable if only one Interest were named as an insured. 

9.3 Provision of Certificate of jnsurance: First Student agree& to provide the District 
with a certificate of insurance evidencing the foregoing coverage an<I dee!gnatrng 
the Distlict as an additional insured for claims arising under this Agreement as Us 
interest may appear for both the Gene~I and Automobile Liability programs, and 
reference to the hold harmless and lndemnifi<:elion provisions In this Agreement. 
such Cf:rt!ficate to be provided ttle District by July 1st of each cori\ract year, or on 
renewal of such policier;. All Insurance policies shall provide that no coverage 
shall be canceled except by thirty (30) days' wrHten notice to First Student end 
the District. Insurer shall maintain a minimum A.M. eest's & Company rating of A 
or First Student shall obtain insurance from a company mutually agreed upon 
between First Student and the District. Fir&! Student shall provide the District witn 
a certificate of Insurance as. evidence of having the workers' compensatlon 
coverage required by this Agreement. 
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SECTION 10: FORCEMAJEURE 

10.1 Excused Perfcmnapce Because of fog Majeure: First Student Shllll be excused 
from performance under this A9N1ement during the time and to the extent that ii 
Is prevented from performing in tile customary manner by an act of God, fire, 
flood, war, riot, civil disturbance, terrorism; epidemic. quarantine; strike, lockout, 
labor diepulll, oil or fuel shortage, ~(ghl embargo; rationing or unevaUabmty of 
equipment, malerialt, products, plants or faomlles; commandeering of equipment. 
materta Is, products, plants. or facilltlea by Ille Government; or any other 
occurrence wnich Is beyond the contrtil or Finit Student, when satisfactory 
evidence thereof is presented to the Oistricl. 

SECTiON 11: SCHOOL CLOSINGS OR CHA.NOES IN SCHEDULE 

11. 1 Whenever (a) school Is canceled or delayed, (b) the school day is scheduled for 
other than regular start or end times, or (c) school ii dismissed early for any reason, 
the District ahaO notify Fnt Student not later than 6:00 a.m. on the day of such 
cancellation or delay or not later than two (2) hours before early dismissal or the 
cancellation of school. If the District does not notify Fir.st Student by 6:00 a.m. ihat 
day, the Oistrfct shall pay First Student hall the dally rate per atudent ac1Ually 
affected for that day. 

11.2 No!withstendlng Ille foregoing, in the event of clrcumstanoes In the operation of any 
school which neoessllate early dlsmisSIII for student health or safety reasons, Flnst 
Student and the District shall cooperate to faolitata omerly transportation of 
students in the most efficient manner possible ln light of the ciroumstancas 
presented. 

SECTION 12: SAFETY PROGRAM 

12. 1 First Student shall be responsible for lmpremantlng, maintaining, and reviewing 
annually a comprehensilre pupil transporlallon safely program for !he transportation 
of District students pursuant to this Agreement First Student shall provldv 1he 
Dis1rlct a copy of tt,e safety program plan on or before August 1 of eadl Contract 
Year. 

122 First Student's employees shall not be required to perfonn any medleal functions for 
passengers. However, Fln;t Student and its employees shall comply 'l'ri!h all 
requirements of a pupR's IEP that relates to 1h11 transportation of that pupil. 

SECTION 13; FIRST STUDENT AND DISTRICT MANAGEMENT PERSONNEL 

13. 1 First Student Managers, Supervisors and Polntls) of Conttlct: Fust Student shall 
employ 1md maintain staff as required for effective management and 11upeMSlon 
of the special education uansportatlon eervice, provided to the District. In 
addlliOI\ to such other personnel es may be required to administer the agreement 
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for student transportation, Fir$\ Student shall designate a liaison and Cfi8is 
management contact person for emergency contact with the District. By July 1'1 

of each calendar year, and any time a liaison and crisis management contact 
changes, First Student shall inform the Distticl of the name(s), contact telephone 
number(s), email address(es), and address(~} of such management personn&I. 

1 $.2 District Involvement Regarding HiringlAssignmenl of Location Manager: First 
Student shall include the District's liaison (or the liaison's deslgnee) identified 
pursuant to Sec:tJon 13.3 of this Agreement on the selection committee for the 
hiring and assignment of the Location Manager responsible for supervising First 
Student's Oakland, California site for First Student's operations under this 
Agreement. However, the decision to hire or assign a person as Location 
Manager shall rest solely within First Student's discretion, wkh the District's 
Ila is on serving in only an advisory capacity. 

13.3 District Dl)signated Liaison and Crj§jS Management Contact: The District shall 
des~nata a liaison and crisis management contact person for emergency contact 
with First StudenL By July 1" of each calendar year, and any time a liaison and 
crisis management contact changes, the District shall inform First Student of the 
name(s), contact telephone number(s), email address(es), and address(es) of 
such management personnel. 

SECTION j4: OPERATIONS PERSONNEL AND DRIVERS 

14.1 Adminlslrati11e and Support Staff: First Student shall maintain a faetlity locate<! in 
Oakland, California 1hat Ghall be staffed as requileQ to administer and support the 
transportation of stud.ents. lncludlJig 1he avai1ablllty of personnel to receive and 
pla<:$ telephone GliUs and monitor the radio equipment during the ttoura that 
students are being trensported each school day. First Student shall maintain a 
private telephone number solely dedicated to District-related business, at no cost 
to the District. 

14.2 Pre-Employment Screening: First Student shall develop and implement a pre­
employment screening program for all candidates for employment, inciuding 
dnvers, that wlll provide the District servk:es. The screening program shall be 
designed to assist First S1udenl In determining a candidate's suitability for 
assignment to District-related services. 

14.3 Pcovjsion 91 Personnel: First Student shall employ a sufficient "umber of 
qualified drivers and support personnel to assure the District of continuous, 
reliable, safe and on-time service. 

14.4 bicanseg: All drivers employed by First Student to provide the District service 
must have, from the California Oepartmoot of Motor Vehicles (·OMV'), a valid 
and current Ca-1omia Commercial Class B Driver's License; a school bus •s• 
endorsement; and a valld and current 'School Bus Driver Certificate." ~nd each 
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driver must meet the minimum California legal licensure requirements to operate 
any vehicle used by First Student to tral\8port Ol&trlct students. First Student 
shall maintain a fist of each driver's name, California Driver's license numbers 
and DMV s1ST1mary record (also known as a OMV ·employer pull notice'), which 
list shall be made available to Ille Oistrltt upon two (2) days request. 

14.5 Prohjbltlon: First Student shall not UH drivers to provide the D!strict services 
who have accrued more than three (3) moving violations for any reason In the 
last two (2) years, and shaU not use drivers who have had a DUI, OWi, or any 
controlled subet8nce-retated violation. 

14.6 Fingerprtntipq of Emp!ome and Agen!f: The Jlngerprintlng and crimlnal 
background Investigation requirement& of Education Code section 46125.1 apply 
to First Student's services under lhia Agreement and First Student certifies its 
compliance v,;th these provisions as follows: "First student certilles that it ha• 
complied with the fingerprinting and criminal background lnvastlgatloB 
requirements of &lucetloll Code section -45125.1 wlltl nispect to aH First 
Student employees, subcontractors, agents, and subcontracton.' employees or 
agenb ('Employees") regardleu cf whether those Employees are paid or 
unpaid, or acting as Independent contractora of Fnt Student, Who may have 
contact with OUSO pupils rn the courae cf providing services under to the 
Aoreement, and the Callfomla Department of Justice has dete1mlned that 
none of those Employees has been convicted of a felony, as that term Is 
defined in Education Code section. Fir$! Student shall be liable for the payment 
of eU driver criminal record ch11clls prior to transporting students, with euch 
verlncatlon placed in the drl118r's file. 

14.7 Health Requirements: Each driver employed by First Student to provide services 
to the District shall be In good health. Each driver shall have a akin test or chest 
x-ray indicating the driver ts free from Tuberculosla prior to driving for the Dbtrict, 
which test or examination shall then talce place every two (2) ~ars thereafter. 
Random testing of drugs end alcohol may be r~ulrad by the District. Any driller 
failing to be tested or found to have a "positive" drug test result ehaff be 
immediately 1'81Tlaved from service to the Oiatrict. First Student shall establish 
and maintain a record keeping system to aesure that each driver meets fflese 
requemenl$. These records shall be available for review by the Dlslrk:I within 
two (2) business days upon request. 

14.8 Smoking Prohlbttioq: Drlve1'5 shall abstain from using tobac:co or marijuana 
products while 1tudenta are present in the vehicle or on school grounds. Drivers, 
as well a& thelr vehle!es, must not smell of amol(e or any other offensl\/e odor. 

14.9 Moral Chargcter. Fifi! Student recognizes that, for the protection of stUdents, 
drivers, other oontractora, and the District, First Student'• employees who have 
contact with the r.tudents and their famOies must be responsible and flt for the 
job. First Student shall ensure that ail of its personnel meet these qualifications. 
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First Student will not allow any pel'$on to drive {a) whose conduct might In any 
way expo6e a child to any impropriety of word or conduct; (b) who First Student 
knows or has reason to know Is not in a condition of mental or emotional stability; 
or {c} who is under ttte influence of drugs or alcohol, Including prescription and 
non-prescription drugs that Impair the safe operation of the vehicle. 

14.10 Lift Operation Requirements: Drivers who are required \o lift students in and out 
of vehicles shall have special training, including refresher ln-servlce training, 
provic1ed by First Student In lifting technlquet and treatment of the handicapped 
children who mus\ be lifted, lncludlng appropriate methods of seC'Jring 
wheelchairs within a bus/vehicle. Such personnel shall by physlcally capable of 
performing the required lifting. Proof of training will be submitted to the District 
within two (2) business days upon request. 

14.11 Time §ehedules: All dri11&rs shall be provided and required to have an up-to-date 
route sheet, area map and a timepiece with them while on duty so that they can 
maintain established route end time schedules. 

14.12 Route Assignments: Drivers shall be permanently assigned to the same route, 
whenever possible and shall have no more than two (2) reassignments during 
1he school year unl&$S a reassignment is detennined by the District to be in the 
District's best interest. 

14.1~ Strict Adherence to Routes: Drivers shall strictly adhere to the driver's specific 
route and schedule and shall not alter his/her route for any personal reason. 
He/$he is prohibited from stopping along hislh.er route tor any peri;onal reason(s), 
including but not limited to making a stop at a convenience store, bank, or dell. 

14.14 Evaluations: Drivers shan be evaluated by First Student at least once each 
semester for the purpose of observing their driving pracnees Including: safety; 
mechanical operation; conformance with laws, policies and regulations; 
adherence to established roules and schedules: handling of students; and other 
factors Inherent In the transportation of special education pupils. Coples of the 
avaluation& shall be maintained by F1Nil Student during the term of th& driver's 
employment by First Student, plus one (1) year. All drivers assigned lo perfonn 
services under the agreement shall maintaln a minimum evaluation rating of 
satisfactory in all evaluation categories. In the event of an •at fault" accident. the 
driver shall be re-evaluated and retrained. 

14.15 priver Assignments. Reassignments and Rerooyals: At the District's sole 
discretion, the Oistrlcl may require the removal or reassignment of any driller 
under this Agreement: provided however. !he request by the Dlslllct to remove or 
reassign a driver shall be In wtltlng, state the reasons therefor, and Include any 
supporting dotumentation. First Student shall comply with such a request within 
two (2) business days of receipt of the written request. The District shall not require 
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reassignment or removal of a driver in violation of applicable focal, state or federal 
laws, rules or regulatlons. 

SECTION 15: TRAINING REQUIREMENTS 

15.1 Trajnlng: First Student wlll conduci, on an annual basi$ and whenever a parson 
Is hired ae a n.aw driver, driver orientation seaslons. The driver orientation shall 
Include, but not be limited to: &late and federal safety and operations 9uicleHne& 
and regulations; commercial driver's license requirements and test preparation; 
drug-free wot1<place requirements; pre-trip and post-trip equipment and safety 
inspections: defensive driving; loading and unloading procedures (Including 
wh~lchaira); railroad crossing safety procadums: backing maneuvers; 
emergency procedures; special equipment instruction (including car seat 
training); e11Bouatlon procedures; seasonal weather condition•; student 
management; disability awareness and sensitivity; dealing with 
parents/guardians of handicapped students: relationships with school personnel 
1ind the general publlc:; student discipline: and other pertinent Information. 

15.2 DisL1c:t Right to Re11lew: The District shall have Ute tight to review First student's 
course content either during live training sessions and/or through review of written 
coui.e matenals. 

15.3 District Presentation: Prior to the start of a school year, First Student wlll offef and 
provide ilrne at one of its driver orlenlallon sessions so that Dlsbict 
admlnistrators/representalive$ may addrus driver• atsigned to wor1< undef lhls 
Agreement Dn matters relating to the expectations for atudent conduct and to 
familiar1te drive,s wilh members of Dlstl'l(;t admlnlstratlon. Such orientation ~I be 
at a tlnie and place mutually agreed upon by First Student and ihe District. The 
District may not distribute written materials to drivers without First Sludenfs 
approval. 

SECTION 16: EQUIPMENT I.ND SUPPLIES 

16.1 Buses Le911.Jty Compliant and Maintained: All 11chool busea supplied by Flrat 
Studenl In performance of thil Agreement shall meat or exceed the atendards 
establlllhed by the applicable slate alld federal laws and regulations. First 
student shall maintain the buses uged to provide transportation services under 
this Agreement in accordance wilh state and federal laws and regulations, &$ 

well as aix;epted indvstry maintenance &tandems. 

16.2 Bus Permit and Age: Firal Student shall only use Transportation Charter Party 
("TCP') andfor municipally pennltted vehicles that meet all applicable regulaliona 
and laws relatlng to special educetlon student transportation, First Sludent shaQ 
11$8 only certified school buae&, as l'tlqulred by federal and llate Jaws and 
regulations, which all shall have been newly built in 2014 or later. In addition, 
First Student's buses used for subsequent service shall have an average age no 
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older than eight (8) years. and at no time shall lhe age of any bus used exceed 
the maximum of ten (10) years on July 1 of each year. First Student shell furnish 
the District proqf that an vehicles utilized for this Agreement are TC'P certlfled by 
the Public utilities Commission or have municipal permits applicable to the areas 
served. This proof shaU be furnished prior to beginning operation under Iha 
Agreement and at any time during the term of the Agreement upon the OISlricra 
request. 

16.3 Bus Accommodations: All bu1;1es shall be equipped with air conditioning and 
indlvidusl seal belts or harnesses. All vehicles shall also be equipped wilh two• 
way radios; fire extinguishers (as described In California Education Code Section 
39838); and fJrst aid and blood borne pathogen kits. 

16.4 Whaek:hair Ufts: AIL buses traneportln9 students In wheelchairs shall be 
equipped with hydraulic lifts and wheelchair securement devices that comply with 
federal and state legal requirements. Lifts purchased in or after 1995 shall have 
a manual overtide to provide for operation in the event of failure in the elecirlc.al 
system. 

16.S S~s;laVM02ilied Egujpment: If any equipment used by First Student in the 
performance of this Agreement is required to be installed or modified due to an 
unforeseen and unanticipated change In the law or applicable rules and/01 
regulations. such modification or installation shall be made by First Student 
Wltlloul notification from the District. First Student and District shell negotiate in 
good faith .concerning pri~ increases applicable to such equipment installatlon 
and any associated increase in vehicle maintenance costs. 

16.6 Radio E;guipm(Wt: Ftrst Student shall equip each vehicle: with radios/phones for 
communication to a base station dfspatch terminal befon:1 bei~ used pursuant to 
the contract. A citizens band radio is not allowed. All communication equipment 
will be maintained in good wor1cing condition at all times during the term of Uie 
contract. 

16.7 §tudent Tracking: First Student shall p'rOvlde the District electronic-based 
student tracl<ing thro1.1gh ZPass or an equivalent whereby a computer program 
records when a student boards and 8)(ils a bus and enables First Studeol and 
the District to monitor ridership and locate students whtte In route. 

16.8 Ojgital Video Cameras: First Student shall equip each vehicle with at least one 
fully f1mctioning In-vehicle digital video camera that displays the full Interior of the 
vehicle where students are positioned during transportation. The video camera 
shall capture and record images, either on the in.vehicle video recording unit or 
in a remote location, which must be copied/retained by First Student (and 
~viewable immediately upon demand by the District) ror at least 30 days. 
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16.9 Global PoslHonlng System: First Student shall equip each vehicle with a fully 
functlOnlng global positioning system (GPS) that First Student may use to track 
and record the vehicle's position at a11y giwn time. 

16.10 Appearance: All vehicles utilized by First Student under this Agreement shaU be 
clean and sanitary, and ahall have an excellent exterior and interior appearance 
during the entire term of the Agreement. In addition, repairs to visible body 
damage, Inside and out, shall be made within thirty (30) days from the date such 
damage occttrs. 

16.11 lnspectton: First Student ahatl allow !tie District to inspect all vehicles used fn 
furnishing the seNices at any time durl119 the term of Chia Agreement. A copy of 
each vehlcle's yearly TCP or Municipal inspection shall be sent to the District's 
deslgnee. First Student agrees that if the Olstrict has just cause and requests 
removal of a bus from Us fleet, said bus wilt be removed. The District ahaN make all 
such requests In writlng to First Student, and Arst Student shall have a rellSQ!lab/e 
opPortunily to review and respond to eoneems advanced l:r'J the District. Any such 
bus that is replaced shall be replaced by First Student with anolher vehicle of the 
same size, type and capacity, and in proper condition. Any required apecial 
education eQu!pment shall be altered or installed on el.I e.uch replacement 
vehicles at First Slude1lf 1 sole expenee. 

16.12 Maintenance Faci!lty: First Student shall establish and maintain, throughout the 
duration of this Agreement, a maintenance facility/garage adequately equipped 
and staffed as required to perform preventative maintenance and repairG to 
veh.iotea used under This Agreement The 1n11lntenance facility shaU be 
maintained and staffed in Oakland, Callfomia. 

16.13 Electronic Da1abasc: FiTSt Student shall supply and maintain a computemed 
database, accessible by the 01$trict, that conlaine all pertinent Information for 
each student served. Firet Student's elactronlc database shall be able to 
seamlessly imPi)rt files from and export tl!es to the District's Special Education 
Information System ("SEIS") or any other information system the District uses 
regarding special education students. 

16.1-4 Fuel: First Student shall purchase at Its own cost, lndusive of all fUel taxes, all fuel 
required lor the operation of buses under thl!I Agreement 

16.15 LocalJlt-Sourced Provjdgrs and Supplies: Local Hint: In order to provide economic 
opportunity for Oakland residents and businesses and stimulate economic 
development in Oakland, the District has implemented a Local Hire and Local, 
Small Local and Smalt Local Resident Business Enterprise Program. Fnt 
Stlldent is encouraged lo hire Oakland residents and purchase services, 
15upplies, parts, fuel, tires and other Items from provldel"8 and auppliers situated 
within the City of Oakland whenever It Is economically feasible for First Student 
to do so. 
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SECTION 17: PUPIL DISCIPLINE AND VANDALISM 

17 1 PupH Discipline: Students transported by First Student shall be under the 
authority of. snd responsible directly to. the driver of the vehicle, and the driver 
shall be held responsible for the safe and orderly conduct of the students at au 
time& whne they are In the vehicle. The uttlmate re&pQnslbility and authority to 
suspend or expel any pupil from transportation servi(:es hereunder shall rest 
exclusively with the District. Each driver shall handle all disciplinary matters in strict 
accordance witll District policy. In no case will a driver eject a pupil from a bus for 
misbehavior except in the event of an axtrem& emergency endangering \ha safety 
of other pupils and then only alter radio notice to First Student's terminal and to the 
pupirs bulldlng or school principal. In all cases of discipflnary ejection, the bus sl'lall 
remain at the approximate aree of student discha1ge until authorities arrive on site 
and authorize it to proceed on route. All dis<:ipline problem$ &hall be reportoo in 
writing l:>y the next school day following comptetlOn of the route. The District and 
First Student will, In the event it determines that a pupil poses a danger to 
hlmsetf/heraelf or other passange<'8, cooperate to provide a safe transportation 
environment prior to First Student being required to transport such pupt Further 
procedures and regulations for the administration of dlsdpline shall be established 
cooperatively between the District and First Student. 

17.2 Parental NotificatlQn: If a determination is made that First Student wlll no longer 
transport a student, First Student and the District shall immediately notify (by 
telephone and written confirmation) the parent(s) or guardian(s) of the student. 

17.3 Vandalism: Damage from vandansm to Fimt Student's aqulpment or facilities shall 
be the responsibility of First student. The District shall give First Swdent 
reasonable assistance in obtaining restitution from a third party for damaged 
equipment or facUlt!es where damage is determined to be caused by Dl$1Tic:t 
students or personnel. First Student may, wilti the written concum:ince by the 
District, refuse to provide a pupil v.ith transportation services until vandalism 
damages caused by such District student or personnel are paid. 

SECTION 18: ASSIGNMENT AND SUB.CQNTRACTING 

18.1 No Asslg!)ment or Rights in llJlr-d Parties: This Agreement shall not be assigned by 
the parties hereto, Without. the written consent of the District. whleh consent shall 
not be unreasonably withheld or delayed. This Agreement does not create any 
rights in or inure to the benefrt of any third party. Notwithstanding ttle above. First 
Student may assign this AgreemE>nl ff the assignment Is made to a parent, 
subsidiary, relale<I or affiliated company. 

18.2 No Sy9:Contractjng: fir$! Student shall not enter Into any subcontract1; for any of 
the services required by this Agreement without first obtaining the written approval 

of the District. 
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SECTION 19: TERMINATION 

19.1 T~rminatlon of Aareernentfor Convenience: 

Either party may terminate the Agreement without ceuse at any time with one­
hundred twenty (120) days written notice to the other party. 

19.2 Termination of Agreement for DefBult: 

Subject to full compliance with Section 20.1 beloW, If etther party violates any of 
the covenants or duties imposed upon it by this Agreement, S\ich violation shall 
entitle the other party to terminate thi1 Agreement in accordance with the 
following PJOCedure: The non-defaulting party shat! give the offending party thirty 
(30) days' written notice of default end the opportunity to remedy the violation or 
take steps to remedy the violation. If at the end of such 3~ay default notice 
period, the party notified has not remedied the purported llioletlon or taken ateps 
to do so, the non-defaulting party may terminate ttus Agreement as fol!OIN$: on 
the first business day fol!OWing the last day of the 30-day default notice peJiod, 
the non-defaulting party shaU give the defaulting party 15 days' notice of 
termination. If the non-defaulting party does not provide this 1~-<lay notice of 
termination, the default notice shall be deemed rescinded. 

19.3 Tennlnatlon of Agreement Based on Funding: The District reserves the ~elute 
right without ca11se to cancel this Agreement elfectllle at the end of an:,, Contract 
Year upon the faWure of the state legislature to proYlde adequate funding to anow 
the District to pllMde transportation Sel\llooa to atudents within the District. In the 
event the District shall elect to terminate lh(s Agreement due to state leglsla1ive 
funding deficiencies, the District shall give written notice to First Stlidelll on or 
before May 1 prior to the end or any Contract Year for services to be rendered in 
the following Contract Year. In the event state funding is restored folloWlng a 
termfnatlon of 1h18 Agreem.ant under this Seet!on 19.2, First Student shall be anfflled 
to a right of first refusal to provide conlirlu1ng service to the O!strlct under the terms 
and conditions of this Agreement so long as the Agreemenfe present tsrm of 
servk:e. as selforth In Section 1.1 (A!)reement Term), has not nalUr,lly expired. 

SECTION 20: DISPUTE RESOLUTION 

20.1 Dispute Resofutioa: Notwithstanding anything ln this Agreement to the contrary, 
prior to the initiation of any litigation, disputes between the District and First 
student ... gardlng this AQreement. Including, any alleged \/lolatfon, 
misinterpretation, or misapplication of thli. Agreement and prior to the 
aasessment of llquldated damages as provided in Section 21, shall first be 
resolved using the dispute resolution proce&a ldenllfled In thl& Section 20.1. 

In the event of a dispute, the party inltlallng the dispute resolutlD11 process shaQ 
prepare and send to the other party e notice of dispute that shall include the 
following infonnatlon: (1) the name(s), address(es) and phone number(s) of 
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designated representatives of the party (the designated representative(s) must 
be an employee(s) of First Student or the District); (2} a statement of the facts of 
the dispute, including information regarding the parties attempts to resolve the 
dispute: (3) the specific s~tions of tne Agr~ment \hat are In dispute; and (4) the 
specific resolution sought by the party. Within ten (10) business days from 
receipt of \he notice of dispute the representatives from First Student shall meet 
with representatives from the District iri an Informal setting lo t,y lo resolve 11\e 

dispute. 
If the lnfo(mal meeting fails to resolve lhe dispute the party initiating the dispute 
resolution process shall notify the o1her party {the responding party) in writing 
that It intends to proceed \o mediation of the dispute and sl\alt reciuest the Stale 
Mediation and Concillalton Seivice ("SMCS") to appoint a m&diator wtthin ten 
(10} business days to assist the parties in resolving the dispute. If the SMCS is 
unable or refuses to provide a mediator the parties shall mutually agree upon a 
mediator with fifteen { 15) days from notice that SMCS will be unable to provide a 
mediator. The initiating party shall request appoinlmenl of a mediator who is 
available to meet as soon a& posslble but not later than 30 calendar days after 
receipt of lhe request for appointment. The party initiating the dispute shall 
forward a copy of the notice of the dispute to the appointee! mediator. The 
responding party shall flle a written response with the mediator and seNe a copy 
on the Initiating party within seven (7) business days of the first scheduled 
mediation. The mediation procedure shall be entirely Informal In nature; however, 
copies of exhibits upon which either party bases its case shell be shared with the 
other party In advance of the mediation. The relevant facts should be elicited in a 
narrative fashion to the extent posslble, re1her than through examination and 
cross examination of witnesses. The rules of evidence wlll not apply and no 
record of the proceedings wUI be made. tf an agreement i8 reached, the 
agreement shall be reduced to wriHng and shall be si9ned by the District and 

First Student. 
Neither party may commence a clvll action related to the matters submitted to 
mediation until after the completion of the Initial mediation session, or 80 
calendar days after the date of filing the written request for mediation, whichever 
occurs first. Mediation may continue alter the oommencemen1 of a civil action, if 
the parties so desire. If, following the mediation. the dispute remains unresolved, 
First Student shall proceed wtth the claims presentation process under 
Government Code section 900 et. seq. as a prerequisite to initiating litigation. if 
appl!cable. Either party may file equitable remedies such as Injunctive relief 
while proe~ing through mediation in order to preseNe the status quo. 

~ECTION 21: ugUJDA rep DAMAGES 

21.1 Assessment of liquidated Damages: If First Student fails to provide 
transportation to students as specified in this Agreement, it shall be liable to the 
District for all losses and damages therefrom; and because from the nature of the 
selVfces to be provided under this Agreement, it Is and wm be im,:>ractlcable and 
extremely difficull to ascertain and fix tne Dlstrlcf, actual <lamages fl'Qm any 
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such failure of performance, It is agreed that First Student will pay as liquidated 
damages to the Dlsll)ct: 

A. One hundred dottars ($100.00) pe, First Student-operated vehicle that is 
dispatched without the proper, functioning equipment (e.g., seat belts, 
harnesses, air conditioning} and/or functioning two-way radio and/or 
functioning video camera or GPS. 

B. Two hundred dollaTS ($200.00) per student per day who is not routed and 
transported by the sixth business day of the Districrs request to First 
Student for route addition or change. 

C. rwo hundred dollars ($200.00} pet student per day not transported. 
0. Two hundred dollai,; ($200.00) per bus per day that an111es at school or at 

a school-related site more than fifteen minutes OR less than five (5} 
minutH before cJasaes or school-related ac:tlvilles begin. 

E. Two hundred dollar& ($200.00) per bus per day that arrives to pick up a 
student/students at a schOol-related site more than ten (10) minutes after 
classes or school-related actll/lti81i are dismissed. 

F. Three hundred dollars ($300.00) per student per day who Is (a) en route 
on a trip in excess of sixty (60) minutes one way or (b) en route on a trip in 
exe&si. of the time l!mits set forlh in the student'& IEP, if applicable. 

If the Hme be not paid, the Dlstsict may, in addition to Its other remedies, deduct 
the same from any moneys due or to become due First Student under this 
Agreement. 1ne Dlstrici hae the expressed right to seek and obtain "actual 
damages• in addition to Liquidated Oamagei.. TIie provisions of this pa111graph 
do no! apply, as defined in liquidated Oama;es, when delays are caused by 
conditions beyond 1ha control of First Student, as described In the Force Majeure 
section. 

Liquidated damages shall not be Imposed during the first lhlrty (30) daya of the 
contract period. Further, liquidated damage& shall only be impcsed where the 
servk;e fallure results from factors within the control of First Student. District 
must tnfomn Fnt Student within 30 days of the District's knowledge of a listed 
violation of Its intent lo assess liquidated damages for such event and must bill 
for 1uch liquldated damage within 31 days of so informing First Student. 

21 ,2 Survl11al of Section: This Section {Liquidated Damages) shall survive the 
tenniMtion or expiration of this Agreement. 

SECTION 22: BREACH AND REMEDIES 

22. 1 Material Breactl: If First Student, for any reason, fB~15 to me111taln insurance 
coverage that is required pursuant to 1hi6 Agreement, the same shell be desmed a 
materlaf breach of conttact. The Distrlct, al tis sole discretion, may llnmedlately 
terminate this Agreement and obtain damages from First Student resulting from 
said breach. Alternatively, the Dlsbicl may purchase such required insurance 
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OO\lerage, and without further notice to First Student, the District may deduct from 
sums due to First Student any premium costs advanced by the District for such 
insurance. These remedies shall be in addition to any other remedies available to 
the District 

22.2 Attorneys' Fees apd costs: In the event a suit or action is Instituted in connection 
with any controversy arising out of or relating to this Agreement, the prevailing 
party shall be entltled to recover such sum as the court may adjudge ~asonable 
as to attorney's fees and costs, in addition to all legally available damages. 

§ECTION 23: STATUS Of FIRST STUDENT MID TAXES 

23.1 Status of First Student a§ Contractor: This Agreement Is not one of employment. 
Firat Student, in the performance of this Agreement. shall be and act as an 
lridependent contractor. First Student understands and agrees that lt and all of 
i\s employe,es shall not be considered officers, employees, agents, partners, or 
joint ventures of the District, and are not entitled to benetils of any kind or nature 
normally provided employees of the District and/or to which ernployees of the 
District are normally entttled, Including, but not ffmlled to, State Unemployment 
Compensation or Worker's Compensation. First Student shall assume full 
responsibility for payment of all Federal, State, and local taxes or contributions. 
including unemployment insurance, social security and income taxes with respect 
lo Fits1 Slucl.ent's employees. In the performance of the work contemplated in 
this Agreement, First Student rs en Independent contractor or business enllty, 
wtth the sole authority for controlling al)d directing the perfonnance of the detall8 
of the work, the D\stcict being Interested only in the resurts obtained. 

23.2 ~: First Student shall be solely responsible for and pay all taxes. levies, 
duties and assessments of every nature due in connection with any wort( under 
this Agreement; shall make any and all payroll deductions required by law; and 
shall defend, indemnify and hold harmless the Oistrtct from any liablltty on 
acC<lunt of any and all such taxes, levies, duties, assessments and deductions. 

SECTIQN 24: Sl;VERABIUTY 

24.1 begal §everability: In the event any provision. or portion of any provision. of ltlis 
Agr"ment 1$ tield or detem1lned by a court of competent jurisdiction to be Illegal, 
void or in oontravenllon of any applicable law, the remainder of this Agreement 
shaW remain valid and enforceable. 

SECTION 26: EXTENSION AND MODIFICATION 

25.1 Changes to or Extension of the Agreement: This Agreement may be changed, 
amended or extended by written. mutu11l consent of the District and First 
Student. No alteration or variation of the terms of this Agreement shaU be valid 
unless made In writing and signed by the parties thereto, and no oral 
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understanding or agreement not Incorporated hereln shall be binding on the 
parties hereto. 

SECTION 28: NOTICE TO PARTIES 

26.1 Notices: AO notices provided for under tills Agreement shall be In writing and 
either peraon11Ny delivered during normal buslnes11 hours or sent by U.S. Mail 
(certified, retum receipt requested) with postage prepaid to the other party's 
designated contact. NoUce shall be effective when received It peraonally served 
or, if malled, three days after mailfng. 

Notices to the Dlstrlct shaH be addl'&SS4d to: 

Programs for Exceptional Children for Oakland Unified School District 
Attn: Maryanne ConnerfTransportatlofl Director 
Oakland Unified School Dialrict 
2850 West street 
Oakland, CA 94608 
Fax No. : (510) 874-3717 
Email: mary.oonner@ousd.k12.ca.1.1f 

Notices to First Student shall be addressed to: 

First Student 
Location Manager 
333 Filbert Street 
Oakland, CA 994607 
Fax No. : [To be provided by First Student upon appointment or 
Location Manager) 
Email: [To be provided by Fll'llt S1udent upon appointment or 
Location M11nager] 

end to (only until a Location MBnBger is appointed): 

Fll'II Student 
Brian Rutfnrd, Regional Director 
436 Parr Boulevard 
Richmond, Callfornia 94801 
Fax No. : (51 O) 237-0440 
EmaW : brtan.rytfgrd@fir:$roup.com 

With a oopy to : 

First Group Amenca 
600 Vine Street, Sul!e 1400 
Cincinnati, OH 45202 
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AliN : General Counsel 
Fax No.: (51 S) 362-4537 
Email : bruce.rasch@flrstgroup.<»m 

28.2 Address Chan9e: The District or First Student may change tts address of record for 
receipt of official notk:e by giving the other wnt\tln notice of such change and any 
necessary mailing Instructions. 

SECTION 27: ENTIRE AGREEMENT 

27 .1 Entjretv of Agt§emept: This Agreement sets forth the entire agreement between 
the District and First Stvdent concerning the subject matter hereof. There are no 
represe ntatlons, either oral or written, be~ the District and First Student 011\er 
than those contained in this Agreement. 

SECTION 28: COMPLIANCE WITK LAW; LICENSES AND PERMITS 

28.1 Legal Compliance: Notwithstanding any contrary provision in this Agreement, First 
Student shall comply with federal, state and local laws, rules and regulations In 
providing transportation seivices pursuant to this Agreement, including but not 
limited to licensing. employment and purchasing practices. and wages, hours and 
conditions of employment, including non-<llse<imlnation. 

26.2 Certification Regarding oei2annent. Etc.: The District certifies to the be.st of Its 
knoW,edge and belief, that it and its officlels are not presently debarred, 
suspended, proposed for. debarment, declared ineligible, or voluntarily excluded 
from covered transactioni by any Federal department °' agency according to 
federal Acquisition ReQUlation Subpart 9.4, and by signing lhis Agreement. 
certifies that First Student does not appear on the Excluded Parties Ll$t found at 
https:/lwww.sam.gov/portal/public/SAM. 

28.3 Licenses and Permits: FiBt Student shall. at Its sole expense, obtain all permits 
and licenses and pay all charges and fees necessary for the performance of this 
Agreement, and shall give ell public notices necessary for the lawful performance 
of this Agreement. 

28.4 &)tj-Discrimlnatjon. It is the policy of the Disttlct that there be no discrlmillation 
against any person because of race, color, ancestry, national origin, religious 
creed, physical disability, medical condition, marhal status, sexual orientation, 
gender, or age and therefore the First Student agrees to comply with applicable 
Federal and Callfomla laws Including, but not flmited to, the California Fair 
Employment and Housing Act beginning with Government Code Sectiort 12800 
and t.abof Code Section 1735 and OUSD policy. In addition, the First Student 
agree a to require like compllance by all Its $Ubcontractor(s}. first Student stiall 
not erigage in unlawful diserlminatlon in emJ)loyment on the basis of actual or 
perceived; race, color, national origin. ancestry, religion, age, marital status, 
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pregnancy. physical or mental disablllty, medical condition, veteran status, 
gender, sex Of sexual orientation. 

SECTlQN 29: PLACE OF CONTRACT AND CON~QLLING LAW 

29.1 Controfting Law: This Agreement shan be governed by the lawi; of 1,-. State of 
California, excluding California's contict of lews rules. All referonces In this 
Agreement to the "state• shall mean 1he Slate of California. An regulations, laws 
and requirements of the &late shall mean the regulations, Jaws or requirements of 
the State of Caifomia. 

29.2 Venue: Fi1St Student and Iha District agree !hat the legal venue for any and all 
litigation relative to the formation, interpmtatlon and perfotmanee of this 
Agreement is vested in Alameda County, camomia, without resort to conflict of 
laws. 

SECTION 30: AUTHOR.ITV 

30.1 Parties Authorized to Enter AgreemenJ: Both parties warrant that they are property 
authorized lo enter into !hi$ Agreement. 
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IN WITNESS WHEREOF, ttie parties hereto have executed this Agreement on the day 
and year first 'herefnabow written. 

~~ 
Name: £//14 M. ]n.k>, , 

(Print) 

Title: .5! /{t,..&s,r!kJf 

Date: _...,x..,,-,fl-'1"'"/J'""''I.__ ___ _ 

File ID Number: U!.::..Oi}O 
1nt1oductlon Dale: fl~ 
Enactment Number: I *f\9': 
Enactme nt Dale: --'"'E"-~"""-tJol"'f* 
By: -~--

p1oved as to Fonn 
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o,kland Unified Sch<>ol Dlsbtct 

4 
' 

By; 

Name: Oayid Kaklshiba 

Title: President. Board of Education 

Date: 

By: 
J). 

Name: Or. Gary Yee 

Title: Superintendent & Board Sectetary 

Date: 



EXHIBrT A 

RA TE SCHEOUl.E 

1. Home to School Transportation (per IEP) for Regular School Year and Extended 
Sohool Year Program: 

LOCAL - Within Afp,ned1 County 

R11te per pupil per day (ambulatory): $23.72 

Rate per pupil per day (wheelchair): $44.82 

OUT OF THE AREA - GrHter Bav Area ou&slde of Alamedlt County 

Rate per pupil per dey (ambUla!l)ry)*: $80.00" 

Rate per pupil per day (wlleelchair)': $85.oo• 

• Minmum of four (4} students required, o1'1erwise rate w11! be based upon 
negotiated actual miles and hours. 

2. Field Trip Rate with trlp as specified by special request, on equipment in normal 
uae for the above service; 

Ambulatory 

Cost per hour of service: $71 .50 

Wheelchair 

Cost per hour of setvlce: $75.00 
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EXHIBIT@ 

DISTRICT DEPARTMENTAUPERSONNEL CONT ACT INFORMATION 

TransportaUon Director 
Programs for Exceptional Children 
Oaldand Unified School District 
2850 West Street 
Oakland, CA 94608 
Telephone Nos. (510) 874-3732 or (510) 874-3705 
Fax No. {510) 874-3717 
Emall: mary.conner@ousd.k12..ca.us 

Clalm& Manager 
Oakland Unified School District 
Office of the General C<,unsel 
1000 Broadway, Suite 398 
Oakland, CA 94607 
Teleptlone No. (510) 879-8535 
Fax No. (510) 878-4046 
Email: Janette.puocetli@ousd.k12.ca.us 

Risk Management Officer 
Oakland Unified School District 
1000 Broadway 
Oaldand, CA 94607 
Telephone No. (510) 3eo.tl111 
Email : rlsk@oosd.k12.ca.ue 
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l 

INTERAGF:NCY AGREEl\tf.1£NT 

OAKLA'.'ID Ul\lFIEl) SCHOOL DISTRICT 
SPECIAL EDUCATION LOCAL PLA~ AREA 

AND 
ALAJ\1EDA COU;\ITY CAJ.Jl'ORNIA CJHT,DRE~'S SERVlCKS 

Effective October 2013- ])RAFT 

PURPOSE 

This agreement has been formulated and agreed ro by Oic concerned parties to facilitate application of the 
provisions of Sections 7570, 7572, 7S75 and 7587 of the Government Code (GC) Division 7 of Title 1 and 
Title 2 lJivision 9, Chapter 1, Article 5 California Code of Regulations (CCR) Sections 60300, 60310, 60320, 
60323, 60325, 60330 and shall become effective upon agreement of all pa11ics. 

The local intel'agcncy plan cari be reviewed and modified as necessary at the request of either party. 

____ ___ 1_,rAISON PF.RSONS 
---·--- ---· _J 

LOCAL l'LAN AREA 
(LEA): 
J. The Liaison person(s) shall be designated by 

the SELP A Director. 
(See Attachment I) 

CALIFORNIA CHILDREN S):;RVfCES 
(CCS): 
I. The Liaison p1.,7son for 1hc Alameda County 

CCS shall be designated by the Alarneda 
County Family I lealth Services Division 
Deputy Director/ C'CS Administrator. 

CHILl) 1<'1ND 

l. Shall include CCS in the child find sys1.em. 

2. Shall inform CCS of the appropriate local 
referral procedures and retcmrl information 
that ncctls to he provided for consitleration 
of Special ~ducation for a student. 

<:CS: 

I. Shall inclutle LE.A ir, the child find system. 

2. Shall infonn LEA of the appropriate local 
{eforral procedures and rcfef!'al iofonnation 
that needs to be provided. 

[ ____ ---~RF.:FEllRAL.::S ___ __ _ ,_] 
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LEA: 
I. The local eclucation agency shall 1·eter to 

CCS sruclents who have or are suspecwtl of 
having neuromuseula1'/mu;;culoskclctal or 
otl1er physical impairment who may require 
nm.lie all)' necessary occupational ( OT) or 
pby&ical therapy (PT). Refer to Appendix A, 
CCS Medical .Eligibility for lhc Medical 
Tht.T•PY Prngram (.MTP). 

2. With signed con,em, the LEA shall refer 
ptllcntially CCS M'11' eligihle srudems lo 
CCS via the Referral Procedures as specified 
in Appentliit B. ( see AJipemlix R ). 

CCS: 
1. CCS shall rete.- parentsiguardiaus of an 

individual who may he eligible for special 
education who is receiving service from 
CCS to the I.EA if that individual i~ not 
enrolled in a school program. Refer to 
Appeudix B (Refenal Procedures 10 LEA). 

2. CCS shall accept rcfonals from LEA of 
students who have or are suspected of having 
neuromuscular or musculoskclctal 
conditions. 

3. CCS shall notify the LEA an<l 
parents/guardian in wriling within 15 days of 
the receipt of the .-eterral. (CCR Tille 2, 
Uivision 9, Chapter I, 1\rtic)e 5, Section 
60320) 

------
c_ ____ F.:..:.:•-LIGI81LITY FOR THi: M.EDIC:\1 0 THUtAPY J>RO<:.:.;:..:R!:..:A.:.cM=-----

J.E:A: 

After review of the student's current medil:al records, the CCS :Vkdi1;al Consultant will determine if 
the sluclcn! meets the medical eligibility crilcria for the CC'S \1cdical Therapy Program. Please refer lo 

Appendix A. 

[ 
------· ··------

EXCHANGE _()F l'.\~'OR:VlATIO_'.\ ____ _ 

CCS: 
I. With signed parenVgua,·dian consenl LP.A 

will: 

l. With signed parcnligua.-dian conseni. CCS 
will: 

a.) P.xchange inforniation with CC'S. a) Sh,ue infonnation with the LEA, 
Special Education Services. 

b) Send current medical therapy unit 
(MTU) PT10T reports and )IJT? plans 
to tl1e designalcd ;pecial education 
distiict representative. 

2. CC'S Administra1ivc Office will distribute 
medical records. An o.-iginal signed l!J1il 

da1ed consent fonn musl accompany each 
request for medical records. 

3. CCS will nolify the parent and LEA within 5 
day.s of the deterrninatio11 of eligibility starns 
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for the Medical Th~apy Program (CCR 
Title 2, Division 9, Chapter J, Article 5, 
Section 60320) 

4. In cases of impending tennination, change, 
or significant delay andior intern1ption of 
medical therapy services, CCS will notify 
the LEA and parenl/guardiar1 10 days prior 
to effecrive date of change. Refer to 
Appendix C (CCS Therapy Change of 
Service& Form & Medical Therapy 
Conference Appointment Notice). CCR Title 
2, Divisiou ?, Chapter I, Anicle 5, Section 
603!0 

5. If the parent!guan.lian docs not sign lbe 
consem lO "xchangc i11fonnJ1tion, CCS 
cannot share any infom1acion with LEA. 

ASSESSMENT 
--- ---- --- _J 

LF..A: 
I. All ilSticssments will be completed within 

specified timelines as stated in Education 
Code (EC) Section 56344 unless the 
timelines have hecn waived in writing by the 
parem/guanlian. 

2. If CCS determines !he student is not 
"medically eligible" for its services, 1he 
lndividuali:,:ed Education Program (IEP) 
team must nevenhclcss make its own 
separate determination of whether the 
~erviccs are needed in order for the student 
lo benetil from his/her program i11 regular or 
special education. 8a~cd on disrricl 
assessment results, if occupational or 
physical therapy services are educationally 
necessary, the lac.ii education ~gency (LEA) 
has the responsibility to ensure tha1 services 
are provided per signed IE!'. 

'.l. lndividuali:tcd Education Program (IEP) 
meeting shall occur within 60 days frorn 
when the district l"CCCives signed 
parent!guardi~n consent for assessment. 

C<.:S: 
1. As per standard pmctice, all assessments will 

be completed within 30 days of initial 
assessmenr date. 

2. CC'S shall semi a cory of the 
parent/guardiau's signed consent fur 
assessment 10 the LF.A. Refer to Appencli>< 
I) (Medical Th~rnpy Program 'f1lerapy 
A~sessment Plan). CCR Ti1!c 2, Division 9, 
Chapter I, Article 5, Section 60320 

3. With wrill<.-11 pare11t/guardian consent: 

a) CCS will complete the 
assessment/evaluation and determine if 
the studenl require& medically necessary 
therapy. The results of tJ,c 
assessmcntievalua1ion report will he 
forwarded to the LEA Liaison. 

b) For a sln<lcnr with~ disability who has 
an eligible medical condi1ion for the 
CCS Medical TI1crapy Prngram ancl 
requires medically necessary therapy, 
CCS will provide a copy of the 
a~sessmcnc!evaluation report and the 
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proposed/approved therapy plan to the 
paren!/guardian and LEA prior to the 
mJ> team meeting when possible. 

The proposed therapy plan will be 
reviewed by the !El' team. Proposed 
therapy plans approved by the medical 
therapy conterence team will include 
proposed services, goals, ol:,jectivcs to 
achieve a measurable change in 
function, and proposed initiation, 
frequency and durntion of services ~nd 
will specify a periodic re-evaluation. 
RcfL'r to Appendix E. CCS Medical 
Therapy Program (MTP} Plan. CCR 
Title 2, Division 9, Chapter l, Article 5. 
Section 60325 

c) For a student with a disability who has 
an eligible medical condi1ion, bul does 
no1 require medically necessary therapy, 
CCS will forward the result~ of the 
evaluation to the LEA. 

PltOVISION OF SERVICES 

J,F.A: 
I. The LEA shall give adequate notice 

(recommended no less than 10 days) of all 
I EP meetings when participation by CCS 
staff is requested by LEA. 

LEA is responsible for docume1?ting that a 
srudenl is receiving medically necessary 
therapy from CCS. 
a) Upon receipt of the OT/PT Reports and 

Medical Therapy Program (MTP) Plans. 
the I.EA will include these documents in 
the student's IEP file. Refer to 
Appendix. E (MTP Plan). 

h) For medically nccc:;.safY therapy only, 
LEA will document CCS services under 
the IEP meeting notes page. 

2. Therapy may be both medically necessary 

CCS: 
I. With signed parent/guardian consent CCS 

shall: 

a) Ensure that CCS paneled physicians and 
therapists plan for and identify lhc need, 
level, duration and modification of 
1hcrapy services for CCS enrolled 
students. The CCS Medical Therapy 
Program (MTP) conference team has 
primary responsibility for review and 
approval for all prescriptions submitted 
for implcmetitation by the CCS therapy 
program. CCR Title 2, DM.<io11 9, 
Chapter l, Article 5, Sec:lion 60323 

b) Send the PTiOT reports and .MTI' Plans 
to the LEA. CCS MTP Plan is to include 
frequency and duration of se1vices as 
prescribed by CCS paneled clinic 
phy6ician. Refer 10 Appendix E ('.'VITP 
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(provided by CCS) and educationally 
necessary (provided by LEA). The IF.P learn 
mus, determine the appropriate thcrnpy 
services needed to support the student's 
educational program, as determined by LEA 
a~scssments. 

Plan). 

2. CCS will provide the parcn1s/guardians of a 
CCS enrolled studetil with a written MTI' 
Pla11 of medical therapy unit services every 6 
months f01 studcui.s receiving dircc1 (active) 
lrcatmenr or every l 2 months for sh1dents 
receiving monitor services only. 

3. CCS will no, duplicate therapy services of 
the same di~cipline for the same medical 
condition. Medical therapy plans and goals 
must clearlv be diffcrentialed from 
educational goals. 

4. CCS will provide on site consultation 
services as needed upon request. 

IEP PAR11C[PA1'lON ---, 

I 

LEA: 
I. LEA will l)l'OVide adequa~ no1icc to CCS lo 

participa!e in IEP meeting (recommended I 0 
calendar days per local practice). CCR Title 
2, Division 9, Chapter l, Article- 5, Section 
603 JO 

2. Jf l£A receives documentation from CCS 
indicaung that parent/guardian does not wish 
for CCS participalion in IEP meetiog, this 
documen1. will be k~'pt on file, 

CCS: 
1. CCS will make a concerted effort to 

designate a MTU thcr-Jpist or designec to 
attend IBP meetings, when requested by 
I.EA. 

2. When a MTG thcrnpist is unaole lo attend an 
!EP meeting, CCS will make a concerted 
effort for a CCS designce to he availnhle by 
telcconfei-cnce at a designated time, muh1ally 
agreed upon by CCS and the LE:A. 

3. The CCS MTU therapist shall sign the 
attend•nce ~heel to indicate attendance al 
IBP team meetings. 

4. CCS will request documen1ation from 
parent/guardian if they do no1 wfah CCS 
participation in IEP mce1ing and will provide 
lhis documentation to I.EA if 
parent/guanliru1 has signed consent to 
exchange info!1llation. 
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LL __________ ----.!T:..:.::.RA:'l!Sl'ORTATION 

LEA: 
l. The LEA shall he resporuiblc for the 

transportation of an individual wilh 
exceptional needs lO a MTU or satcll ite site 
on days school is in session. The LEA shall 
be r~sponsihle for 1hc srudent at all times 
other than whmi direct se,vice is ;,rovided l:,y 
CCS. (E<lucation Code 56363) 

2. Transportation to and from therapy 
appointment will be provided as necessary 
anti appropriate. 

3. The LEA, CCS and transport~tion providers 
will work cooperntivciy to ensure students 
arc adequately supervised during arrival and 
depat1urc from therapy. 

____ =-:_] 

CCS: 
1. CCS staff shall discuss, plan and coordinate 

with thi: LEA the neoo for a CCS enrolled 
slue.lent to he transported to an MTU or 
satt'llite unit in order to meet the scudcnt's 
medically necessary therapy se,vices. The 
therapy staff shall be responsible for the 
student transported by the LEA only during 
actual scheduled rreatmen1 lime. 

2. J)clays in transport may preclmk treatment 
services. CCS shall nolify the LEA when 
tta11spo11ation is no longer required. Effort 
will he made to schedule therapy services so 
thal the need for transpozuuion i5 minimized. 

3. The LEA, CCS and transportation providers 
will work cooperntivcly to ensure students 
arc adequu1ely ~upervised during arrival and 
deparlurc from therapy. 

LOCATION AND OFF.RA 110N OF 
MTU AND SA TEL LITE UNITS 

LEA: 
I. LEA staff ~hall discuss, plan and coordinate 

with CCS when the need for the 
establishment andior relocarion of an MTU 
or saicllite unit is proposed. Plans shall be 
murually agreed upon prior to the 
cstablishm"-'Jlt or relocation ofMTU/satellitc 
units in accordance with State Education 
Code and Regulations. The LEA ~hall make 
the MT\J site available on a 12-month basis 
including required custodial services and 
necessary mainicnance (CCR. Title 2, 
Pivision 9, Chapter L Article 5., Section 
60330) . 

CCS: 
1 . CCS slaff shall discuss, plan and coordinate 

with I.he LEA when the need for the 
cstahlishmcnl :llld/or relocation of lhc MTI I 
or satellite unit is proposed. Plans shall be 
mucually ag,eed upon prior to the 
csrablishmenl or relocation of MIU/satellite 
,mits in accordance with State Education 
Code aod CCR, Title 2, PiviRion 9, Chapter 
] , Article 5, Section 603 30. 

. -··----- ------------------ -------
PROVISION AND MAJNTE;\A.'\CE OF 

-·----
:Vl'fU /S/\}'ELLITE SPf\,CE & EQ\;JPl\·'11:::xr 
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LEA: 
I. ·me LE/\ shall provide necessary space and 

equipment for an MTU or satellite unit. The 
space and cquipme11f of the MTU and 
satellite site shall be for the exclusive use of 
the CCS staff when they arc on site. ArumaJ 
budget recommendations h'orn CCS shall be 
S\Jbmitted to and 1evicwed hy LEA, and 
funds allocated in an equitable manner 
contingent upon district funding. 

2. The LEA, with CCS, will jointly establish a 
plru1 for 111ilization of therapy space 11ot in 
USC by CCS Staff. 

CCS: 
I. lo accordance with St.tie guidelines, CCS 

shall present rc,1uests for the space, basic 
therapc\Jtic and office equipment, supplies 
and furniture required for a medical lherapy 
unit andior satdlite units. CCS shall submit 
to the LEA an annual budget 
recornrncndarim1 for maintenance, additional 
equipme11t and &upplies by February I' of 
the r=eding fiscal year. 

2. CCS, with LEA, will jointly cs1ablish a plan 
for utilization of therapy space when not in 
use by CCS staff. 

PROVISION OF SERVICES 
TO STATF. SPECIAL SCHOOLS 

LEA: 
I . The LEA shall refer day stud en ts attending 

the Stale Special Schools 10 CCS when 
medically necessary occupational or physical 
therapy is indicated. If a day srudent is 
eligible for CCS seJVices, he/she may be 
transrorted to a mul\ially agreed upon MTU 
or satellite site. 

a) LEA will coordinate with CCS to 
provide transportation to MTV or 
satellite unit. 

CCS: 

I. CCS shall be responsible for provision of 
medically necessary therapy for CCS 
enrolled students attending State Special 
Schools. 

CONFLICT Rl::SOl,UTION ------- -·=i 
LEA: 
I. The local interagency agreements required 

pursuant to California Code of Regulations 
(CCR), Title 2, Division 9, Chapter I, 
Article 5. section 603 I 0, must specify each 
agency's responsibilities from referral 
through the delivery of services to ensure 
that all timelines are met and no smdcnc with 
a disability who has a need is wiihout 
~ervices. 

2. In cases of dispute by family regarding 

CCS: 
I. The local interagency agreements required 

pur:ruant lo California Code ofRegnlations 
(CCR), Title 2, Division 9, Chapter I, 
Anicle 5, section 60310, must specify each 
agency's responsibilities from referral 
through the delivery of services to ensure 
that all timelincs are met and no student wilh 
a disahility who has a need is without 
services. 

2. ln cases of dispute hy fomily regarding 
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pro,;igions of educationally based OT and;or 
PT sen,ic~s, pending resoluti<>n of a filed 
complaint: 

a) LEA will con1inue 10 provide the OT/PT 
s~'Tviccs as identified in the !El' umil a 
resolution has been reached. 

J. l'arent.s of a child wilh an JEP have the 
right to request mediation andior file for 
a due process hearing witb u,c Cal ifomia 
Departtnent of Educalio1L Special 
Education Division, as outlined in the 
SELl'A'~ Procedural Safeguards (provided at 
th~ IEP meeting}. 

provisions of medically necessary CCS OT 
aml:or PT services, pending reRolution of a 
filed comp I.uni: 

a) CCS will contilulC to provide OT/PT 
services a$ identified in the cnmml CCS 
MTP plan until a resolulion bas been 
reached. 

3. If parents are in dispuh: of CCS se,-~;ce;., 
they have a right lo file an appeal through 
the DepartmCJ11 ofl lea Ith Services 
through the Alameda County CCS 

Administrative OJftcc per the CCS dispute 
rcs.olution proc,~ss. 

EARLY _JNTF..RVENTIO;:\' 

TI,c agencies acknowledge difference& in legal requi rcments rel a led to the provision of sc,vices m infants Oto 
.1 years of age. Parties to this T nteragency Agreement agree to abide by laws aml regulations governing service 

to info11ts, birth tluough age 3.0. 
(Pursuant to Part C of IDJ::i\ 2004) 

.---· STAFF_ J):F.,VELOP.MENT 

LEA: 
I. '.\1ulually plan and implement with CCS 

imeragency lraining that facilitalcs 
interagr.:ncy collaboration a11d Rervice 
ddivcry. 

CCS: 
I. Mutually plan and implement with LEA 

interagcncy training tha1 facilitates 
in1cragency collaboration and se1vice 
delivery . 

.. ______ ------- ·, 
___ Ac..::..."-·~UAL REVIEW ' 

LEA: 
I. Annually review local interagency 

agreemenl with CCS and modify and revi~c 
as needed. 

CCS: 
1. Ammally review Joe.al int<,'11tgcncy 

agre~ment with LEA and modify and re,ise 
as needed. 

ATTACHMENT I 
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'--·--- --- --- LIAISON PERSONS _____ .·--___ __] 

OAKLAND liSD/ SF.LPA: 

The Liaison person shall be the SELPA Director or designee. 

S£1.PA Director: 
Sharon Falk 
IO 11 Union Street 
Oakland, CA 94607 
Phone: SI 0-879-R366 
rax: 510-45 l-4364 
Email: sharon. falk(i4ousd.org 

ALAMEDA COUNTY CCS: 

·nie CCS SEI.PA liaison pcrrnn shall be the CCS Assistant CbieftChicfTherarisl. 

CCS Chief Therapist: 
Patricia Louie, OT 
1000 Broadway, Suite 500 
Oakl,md, C.'1 94607 
Phone: 510-267-3260 
Fax: 5!0-268-7110 
Email: pat.louic@acgov.org 

Jm,·;,,gcncy Ag«·er.1c,·,t 01/SD & /\Jaa;eo• Cour.:y CCS - r" dr•ft 3!T 5/l 7 
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APPE!\"DIX A 

Medical Eligibility for Medical Therapy Program 

Department of Health Services 
Children's i.\1edical Services Branch 

California Children Services (CCS) Program 

lnlcr:.gency A~rc~l1lent OUSD & .4.lameda Cul:!)1)' CCS · rev d!::lft 1:' 15.: 17 10 



Medical l!:Jigibility for the _\,fedical Therapy Program (MTP) 

There arc rwo Sl-'Paratc groups ofchildr·cn served in lhe M~dical Therapy Program. 

A. Children wiLh diagnosed neuromuscular, 11lusculoskelc1al, or muscular diseases arc eligible, as 
follows: 

1. Cerebral palsy, a gross nonprngressive nei.romu,cular disability of early onset, resulting from 
a pathological lesion in the brain, manifested by the presence of one or more of the following 
findings: 

a. rigidity or spastieity 

b. hypotonia with nonnal or increased DTRs and exaggeration of or persistence of 
primitive reflexes beyond the normal age 

<:. involuntary movemenrs ( athetoid, chorcoids, or dy.~tonic) 

d. ataxia (incoordinalion of voluntary movement, dysdiadochokinesis, iJitcntiou lrernor, 
reeling, or shaking of trul'lk and head, staggering or stumbling, and broad basecl gait) 

2. Other t\Curomuscular diseases that produce muscle wealmess and atrophy, such as 
poliomyelitis, m.yasthcnias, muscular dysrmphies. 

3. Chronic musculoskeletaJ diseases, deformities or injuries, such as osteogcnesis imperfect.a, 
arthrogryposis, rheumatoid arthritis, amputation, and contracturc.s resulting from burns. 

ll. Children below lhrce years of :tge who den,onslrate neurological findings that suggest a high 
probability of;, physical di~ability out who have no obvious or visible diagnosed neuromuscular, 
musculoskcletal, or mu,cular disease. These children are eligible when two or more of the following 
neurological findings are present: 

1. 13xaggcrnrions of or persisll.'IlCC of primitive reflexes hcyond lhe normal age (corrected for 
prematurity). 

2. Increased DTRs (3 + or greater). 

3. Ahnonnal posturing. 

4. I lypotonicity with no1111al or increased DTRs in infants hclow one year of age. (Infant.• above 
one year mu,1 meet criteria described in A.I) 

.'i. A.symmetry ofncurologic ll\otor findings of lrunk and/or extremities. 

Septembor 2000 
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APPENDIX B 

Rcfi:rral Procedures to CCS 

CCS School Referral form 

Refen-al Procedures to LEA 

lrnerag~::icy :'\gn:~:;ne,~t Ol~SI) & Abm<:da Couu1y CCS - j ev drafl 3/J 5: t? 12 



LEA may refer to CCS with signed r,arenl/guardian con~em. 

Process: 

I. Complete Alameda County CCS school refom1l form. 

2. Refer the infonnation to: 

a. Mail: 

b. FAX: 

C. Telephone: 

Alameda Cotmty California Children·.~ Services (CCS) 
Assistant Chicf!ChiefThemJ)isl- SELl'A Liaison 
1000 Broadway, Suile 500 
Oakland, CA 94607 

AUcntion CCS J\s.,is1ant Chiet!Chiefl'berapist 
(5!0) 268-71 IO 

CCS Chief Therapist 
(510) 267-3260 

lnwro~<1,cy Agree:n<'at O!JSD & A!•rneda Colioty C"C:S - rn draft 3!15/17 
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ALAi\'lEDA COUNTY HEALTH CARE SERYlCE AGENCY 
(' ALIFOR.'llA CHlLDREN SERVICES 

School Referral Form 
SUD'.1.1ll'TO: 

PAT LOl:l.E, OTR 
SELJ'J\ Liaison 

CALIFOR:-.IIA CHJLUREN SERVlCLiS 
1000 BROADWAY, SUIT.E 500 

OAKLA!\D, CA 94607 
FAX: (510} 268-7110 

l'HONF.: (510) 267-3260 

UAT!:: Rf.FF.RRf.D ! KEfF.RliliD 8-Y-- TITLE i l'IIONF. Kl:MBER I FAX NUl'vIBf.R 

I I SCHOOL APDflliSS 
I 

SCHOOL l}!STRICT 

l l'IIYSICIAN'S PllO:lF. !'!UMBF.R I •HYSOC<AN'S NAM' 
I 

I , NAML! OF CHILI) LAST I FIRST 
MIDI>LE. 

---
AKA [J.J} ~IO/UAYiYEAR SE.X PRIMARY LANGFAOl! I 

N/\ll·tE:: OF MOTHER 
HOME ADPRliSS 

DA YTIMI! PHONl2 

I N/\MlJ OF FATIIF,R 
] HOME ADDRESS 

I CARETAKER!LcG/\L GL:ARDIAN ontER THAN J>AREt-., 

J>A YTIME PHON!? 
AUDRF.\S 

l 
DIAGNOSIS 

f>ARENT SIGNATURE . 

SERVICE REQt!cS1F.O: OT l'T 

REASOJ\ FOR REFERRAL: 

bitm<goncy Agreement Ol!SD & A lamed• Cm1nty CCS re,· draft 3i J 51\ 7 
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CCS ma:,, refer to LEA with signc-d parent consent. 

Refer tu: 
• CCS Liaison: 

Pam !.ellis , PT 
Programs for F.xcet>tional Children 
Oakland Unified School Districl 
JOI I Union Street 
Oaklund, CA 94607 
l'honc: 510-879-85<,S 
Fax; 510-451-4363 

Send copit>s of C<.:S M'f P reports, plans and notifications to: same. 

lnlcrt.gcnr.y Ap_1 "C"1.1nem OUSD & ,\ltn:t:011 Cl)unry C(S re·\: draft V l 5/1 7 15 



APPF.ND1X C 

CCS Therapy Change of Services Form 

CCS Medical Th..:rapy Conference Appointmeni Notice 

16 



r 

r 

r 

CALIFORNIA CHII.DRl:\'S SERVICES (CCS) 1 HERAPY CHANGE OF SERVICES )<'ORM 

Student 
Birth Date 
CCS# 
MTU 
School 
Date 

---------
---------

-- -- --·--

This i~ to notify all Mncerned parties that there will he ~ change of sen,ice occurring at CCS for 
the above student. 

An increase in occupational/physical therapy treatment frequency, from 
____________ to dfecrln ___ _ 

A drrreas~ in occupational/physical lhcrapy treatment frcquenry, from 
_____________ to effective. ___ _ 

A change from ac1hc occupationallpbysical therapy lreatmcnr status to monitor ~ervices 
effcctiw ----
Other _________________________ _ 

effective --------------------·-------·--- ----

cc: School District 
MTU 
Parent/Guardian 

CALIFORNIA CHILDREN'S SElfvlCES (CCS} MEDICAL THERAPY UNIT 
CONFEREl\"CE APPOI"ITJ\>JENT 

fn!et1)gcncy A~'TI,~!Hcr,t OUSL> & .4.Jamed9 Cour,ty CC'S rev <lraft .V 15/ii 
17 



l\OTJCE 

Dear Pan.mt: 

A <ioctoriclinic appointment has b~cn schct.luled at __ _ 

Lnit for your child, _ 

\D•lc} 

(!\a01c of Child) 

al 
(Tituc) 

Pate: 

\fodical Therapy 

___; on 
(Day) 

l'lca_sc bring all vour chiJd' s braces and equipment to thi;, armoint!,'.Jlent. If you have any questions for the 
chcrarist or doctcr, try to jot them down and h1ini; them with you. 

Please call os immediately wh~-.,, you recci>'c this notice. We m.:cd to know if you will attend or if you musl 
cancel. (If you need to canc<.:l, we cao give your :111pointmc111. time to someone else.) l f !here i;; no one in the 
office, please leave a message on o.it 24-hour message machine. 
If a: all possible, please try to avoid canceling. ChiJd,-en recehing therapy services must be seen by the t!octo1· 
every 6 months in order 10 continue direct therapy services and every 12 momhs to comillne therapy monitor 

serv1~cs. 

At this clinic appointment, your chlld's occupationHl a11dior physical therapy scrvi<:ts may be niodilkd. 

Clinics :ore scl1cdul~d 011 ---------from ___ to __ 

cc: School district 
:-vin: 

PH0'.\1:'. II 

ThankYoul 

l11lc1t1gt'nC'}' ;\grct'.1llent OCSD & ,.\ta:nc<.h1 Cmmty C'C'S (t\' dr.tfl 3-'L5.:1 "J 

Supervising Therapist 
MTI; 
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APPRNDIXD 

;'vledical Therapy Program Therapy Assessment Plan 

CAUFORNIA CHILOREN'S SERVJC~:s (CCS) 
MEDICAL IDRRA l>Y PROGRAM (MTP) 

THERAPY ASS};SSME!\'f PLA:'\ 

tnte1>igcncy Agr~ mcnt OUSf) & /\lar.1cda C'ou111y CCS rev <.1rafl 3/1 S/17 19 



NA.'.1,1r.: Birth dare: -- -- ·--- -- -~ -- -- --· 

Your child has been referred to !be C'CS \1TP for a phy;ical therapy (I':) iu,d;or nccupan,mal Therapy (OT) 
assc~~ment for medically necernuy therapy services. All or ~ome of the following te;ts will be aclminisLcred W 

a!Jow the therapists to develop a propo:;cd th~-rapy plan. 

• CJ .TKlCAL OBSERVJ\ TIO!sS: The therapist's obscrvarions ofrhc cbihl during !he evaluatiou. 

• ,'\CTIVJTIES OF D1\ll.Y UVNO: funcl1onal skills ;uch as mt>bility, 1ra11sfon;, ambulation, gait, eating, 
dressing, bathing, gwnming, toileting, home skill~ and 11se of adaptive cquipmcn1. 

• MOBIi .!TY: Manner in which tbc child moves ahout hislher ~:1virom:nen1. 

• RA)lOh OF :VlOTIOJs: Standardii.ed testing of pas;,ivc and acti•e jo1111 range. 

• :'1,11JSCJ.E STRl1NGTH: Standardi,.cd tesling of specitic mnsck~ or rnu.,cle group. 

• SENSORY: Rcspon~c• to position in space, object idenLificarion. 2-puint discriminalmn and tactile 

(~haipidull). 
• rtNE!fiROSS MOTOR: Motor maturity through age appropriate responses. 

• REFJ .EXES: Pos1ural response~, balance a11d equilibrium reactions. 

• POS' JlJRl\ L AUGl\'\.IE1'T: Po;.1ure ;IS it rell,tes to lhc ,kelctal system a~cl functiunal abilities. 

• ORJ\l. MOTOR: Examinatiou & funclion of L/Jc oral cavity, oralifacial reflexes and muscles. 

• PERCEPTION: Standardi1.eo Jesting of child's abilily to recci\'e, inL~rpn:L and use senst>ry imprc.~sions. 

• RESPlRld'OR Y: Standardized testing t1f vilal capacity. 

I give ;iermission ror my child tu be evaluated in any of rhe above areas. 

- -- -- -- --- -- --
}'aren1/Ciuar<lian 

cc: MJ'.,,,, 
I FA:Sli~.l',4-
Pe~<:f'l•.,<:".:tJc.::li:,-,.-· 

-----------
Date 
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.... l.AMF..DA cot.:NTY CALIFORNIA CHU.Dl{E;-; SERVICf.S (CCS) 
MEDICAi. THF.RAPY PROGRAM (MTP) l'J,AN* 

Medic•I Therapy t:1111 (MT\;) 

._ccss: ______ DO[l: ----Child: ______ _ 
Treating Dit,gno~i.s: __ ---· ______ _ __ __ .. Dat~: --------

.Mtend:.tncc: Phf~ical The1apy - £>OOd .: rair i pv,,r 
Occn11~tional ThcrApy - g<.1od: foi!' ,: pov1 

<:cmunc-;11t~: ______________ _ 

<:o!nmenc..~: ------------

Fundinnal St~rus: 
r,.:r:r. ,~=,;:acptt•:,IC',·ir. l'('-rC';f>!.o,' ,·;,er.<. S8:J ... ,,,,,..;t,.1• o,,i.rtlmc,:. ('G-<~•:f-,,:~ g:1t1~·;•'. ,\l;,,=1.•1,.,,i,,~1111.• :iS$£•:u,.-.. ~, ,f.f.,J. - 11:crir:rc:10: !,·ss:)1,.·,~·o:, .',f{IY'·•,•c~\·1111•1."• ar.t!it,m,·, .. 

fJep-,1, .. ,r:::, :It,!:, ...-l.(-to:Jt <IPl'~i..:<.:l'>,'t. WNl.s~wiri,/11 ,;')r,t•r,f :':min) 

M,~hility: __ 

A1nbu)i1l(m: 

C'mnmm1lty Skm~: __ 

Tnnufcrs; 

]'rea\mCllt Plan: 

l'T OT 
J>T OT 
PT OT 
fl or 

l'T OT 

Fu11ctio11al Goa);: 

HomcSkil~$: __ _ 

Vv'heelch<l)r SkiH::· 

rT!OT EVALUATlO!\' 
l'TiOT MON11'0R 

Chit T,aming l"T 
Tranliter Twining PT 
Funi.;11onal J\·fohHity PT 
Po,(.,·er chtllr TraininB P'l 

l::lat:~nce ·rraining PT 

OT 
OT 
OT 
OT 

OT 

PHYSICAL THERAPY 

fc-ec1m": 
C: -· 

Dre~~ing: _ 
T'oileci:"lg: 
Bitlhing: . 

Otho,._ ·-- __ 

PTiOT ACTIVE TREATMENT 
PT!OT CONSULTATION 
F u11cli ona l A I) ls 
Fi.Ju: Motor Skills 
0Jal \·1olu:' SkilJs 
ll1acing/Sp,intin& 
(IJF:l.Il 
Thetapcuii,: ~:.Xcrch,e 

PT 
PT 
PT 
t•f 

PT 

OT MTI ! Conference 
OT Community Skills 
OT H"rr,e.' School Progr.:im 
C )f Fguipn,cnt moni1(1ring 

OT Olhcr__ --· 

OCCUPATIONAL THERAPY 

·----·--· --- --- --- -- -----------·-- ·---------
--- --- --- ·-- ---·--·--·-
. --- --- --------- ---·--- -
- ---· -- ------ ---- ·---

----·------·------·---
-· --- --- --- --- ------
-- ---·---- --·---- --
.--- --- ·-- --·---·-------

Fr<.'<r,1ency; ____ Du1ation: __ 

Ch>1t1ge fror:i prcvi<.u1~ k..X · yes no 
}f 'j<t~. eff<~hV('; __ __ 

Thcraph,1 signa:wre: _ __ __ __ __ 

lbi:raJli!:.t r.~xne {pr;JJted): _ __ __ ___ . 

-- -- ------ --- ---· -- --
.-- --- --- ------·------ -
- -- ---- -----------
- --- --- ----- ·-- --·---
-·-------- -- ----
----- -- --·-- --- --- --
-------- --------- ---· -

Fret\U~r.cy; __ __ l'h.:ration: __ 
Chflngc frvm prc ... iOU$ R.X: yes "" 
lf y~~- c-ffcctivc: __ 
·1 h.cr.tpi~t sigru1rurc:. __ ·-­

Thtf3.Jlist name (prir,~ed): 

Phys:idans: l>lt:1:1.st l'f:Vi~·,, tbt :dan•t and iudj('31\' ~uy ~h::tnfl,f$ M aJ.ditinn,. l<> rbt info:nu3fiuu prn"·idtd .and $ien brlcrw. 

Rctnib Po1.1;:ntial (pl~ase drcle one): go~1<1 :· foir / (imil~J 
-- -- --- --- ·--

Phy!lci~,.·~Signarurc: .. ________________ Date:. _________ _ 

Phy~iciar,'~ n:m1<.· (i1rintcd). _______________ Ucenic ";'\1m1bcr: ------

-- -- -- -- -- ---· 

Proposed date oi n1edical frc) enluution: __ 
Dis<.:hargc lfom Mc<l,c:ll n,er;;py P"~gram:. ____ _ Rcasvn: ------------

"'{'h~·~kiao~!I signatttrc anti thc,·apbr's: si~arurte »tc rttJuircd iD ordCl' for CCS '.\ffl' St'f\'ites W he pn,,·idcd anti to si.~n,fy an 

appraYt-d thtnrpy plan. 
,:,c: !v1;l.;.1':11C:'l!:(t,r<\J!.i~·~r. ll:N~El.PA __ __ 
!{..:~ :wcr-:: :1'2·:0P · -

lntcrugency Agrecr.1~:-:t Ot.:SD & ,>\1a:nC'dl't Cot~nt)· C<:S 1<.·v dra:t 3/l.~/11 
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lNTERAGE~CY AGREEl.\>lENT 

9AKLA1''"D UNIFIED SCHOOL DISTRICT 
S\>ECl.AL EDI.JCAT!O'.'i'. LOCAL PLA~ AN.EA 

ALAl\1EDA COV'.'ITY.CALlJ:t'OR.'-lA CHU.l>REN'S SEI~YICES 

- --· ·-- --· --· -- -
Sharon ralk. SELi'/\ Director 
Programs for Exceptional Children 
Oakland Unificrl School District 

--· -- -- ·-- --
Date 

-- --· -- ·--
Katie Schla~eter, J)cpury Director 
Alameda County Family Health Services 
CCS Admini$nator 

- -- -- ·--
Oatc 

Jr,t:=nitc-ncy A~.,.e~mcnt ot:sn & Ahl.meta Co1::,ty CCS :'tv draft 3/~5,.17 24 



INTERAGE~CY AGRF.EMENT 

OAKJ .A~O lJNIFIED SCHOOL DlSTRICT 
SPECIAL EDUCATION LOCAL PLAA AREA 

ANO 
ALAMEDA COlJ!'iTY CALU'ORNIA CHJLOREN SERVICES 

Effective October 2010 through October 2013 

I - - - - - - - · - l'URPOSl~ - · - - · - - - - - 1 
'--------·--·-- - - ·- --_J 

This agreement has heeo fonnulatcdan<l agreed to by thccom.-emcd panies to facilitate application of the 
provisions of Sections 7570, 7572, 7575 and 7587 of the Government Cooe (GC) Division 7 ol'Titk I and 
Title 2. Division 9, Chapter l, Article S California Code of Regulations (CCRj Sections 60300, 6031 0, 60320, 
60323, 60325, 60330 and shall become eflective upon agreement of all parties. 

'rile local imerage1icy plan can he reviewed an<i modified as 11ccessary 11l the request of either pa1ty. 

LOCAL l'LA~ AREA 
(LEA): 
1. The Liaison person(s) shall be de~igoatcd by 

th.: S.ELl' ;\ Director. 
(Sec Attachment I) 

CALlFOlt.'HA CHILDREN Sl:':RVICES 
(CCS): 
1. Tbc Liaison person for the Alameda County 

CCS shall be designated by (he Alameda 
County Family J !calrh Services Division 
Deputy Director/ CCS Administrator . 

. ------------ ---- --------L____ curLo FIND 

L~A: 

I . Shall include CCS in the child !ind system. 

2. Shall infonn CCS of rhc appropriare local 
referral proccdun:s an<l reforrnl infonnation 
that needs to be provided for consideratio11 
of Special Education for a student. 

ln1..-1.geno)' A~rcemcm Ot.:SD & Alar.icoa Cocn!y CCS final 1 Oi28!1 l 

CCS: 

l. Shall include LEA in the child find system. 

2. Shall infonn LEA of the appropriate local 
referral procc<lurcs and referral infom1ation 
that need, to be provided. 

l 



--·. -- ---- Rf:Fte:RR~S 

LEA: 
I. The Jocl:ll education agency shall refer to 

CCS students who have or are sl1Spec1ed of 
ba\'ing or other physical impairment who 
may require medically necessary 
occ,tpational (OT) or physical therapy (l'T). 
Refer lu Appendix A, CCS Medical 
Eligibi 1 ity for the Medical Therapy Program 
p,r rP). 

2. With signed consent, the LEA shall refer 
pote,1tiall y CCS MTP cligihk srudents to 
CCS via the Referral Procedure, as speci lied 
in Appendix B. (sec :\ppendix 13). 

CCS: 
I. CCS shall refer parcnts/guanlians of an 

individual who may be ciigible for special 
education who is receiving service from 
CCS to the LE • .; ifth11t individual is not 
e.nrollcd iJ1 a school program. Refer to 
Appendix I3 (Referral Procedures to LEA). 

2. CCS shall accept referrals from J .EA of 
students who have or arc sus1iectcd of having 
neuromuscular or musculoskcletal 
conditions. 

3. CCS slmll nori fy the Lr.A and 
parents/guardian in writing within 15 days of 
the receipt of tht: referral. (CCR Titk 2, 
Division 9, Chapter l, Article 5, Section 
60320) 

1_. _ • ELIGIBl1.ITY FOR TIU: MEDICAi, l'HER/\l'Y PROCTW-I . . . · 1 

After review of the student's <:un·ent medical records, the CCS .Medical Consultant wili detcnn.ine if 
the ~tudem meets the medical eligibility critcrfo for the CCS Medical Therapy Program. Please refer to 

Appendix A. 

--·· -- -- --·· t:XCH,\l'i'GE Ot' P,l<"OR!VlATIO'.'l 
·--, 

I ., 
--·· 

LJ<:A: 
l. With signed pare.t1tiguardian consent I.EA 

will: 

a) Ex.change information with CCS. 

h::eragcn;,:y AgrccmtT.1 OlISD & .~.ii'.!.mcda Co.:n~y C:CS final l0/28/: l 

CCS: 
1. With ~igned parentiguanlian consent, C:CS 

will: 

a) Share infomi.ation with the LEA, 
S1iecial J-:ducation Services. 

b) Send current medical therapy uni I 
(MTl:) PT/OT rcpomi and MTP plans 
to the designated special education 
di st1ict repre~entative. 

2. CCS Administrative Office will distribute 
medical recorrls. An original signed and 
dated consent fonu mu~t accompany cacb 
request for merlical rcconk 

2 



3. CCS will notify the parent and LEA within 5 
days of the determination of elig ibilily status 
for the Medical 'Iberapy Program (CCR 
Title 2, Division 9, Chapter l, Article 5, 
Section 60320) 

4. In cases ofin1pending tennination, change, 
or significant delfty and!or interruption of 
medical therapy services, C<..'S will notify 
the LEA and parent/guardian 10 days prior 
to effective date of change. Refer to 
Appendix C (CCS 1111:,rapy Change of 
Services Form & Medical Therapy 
Conference Appointment Notice). CCR Title 
2, Division 9, Chapter I. Article 5, Section 
(,0310 

5. If the parent/guardian docs not sign the 
consent to exchonge infornltttion, CCS 
c.innot share any infom1ation with LEA. 

L=====·- ASSESSl\O:NT========i 
Lt:::A: 
l . All assessments will be completed "'; thin 

speciiiec! timelines as stated in .Educat ion 
Code (EC) Section 56144 unless the 
timelincs have been waived in writing by the 
parent/guardian. 

2. 1f CCS deterD1incs the s tudent is not 
"medica lly e ligible" for its servic<:>s, the 
Individualized Education Program (IEP) 
team must nevertheless make its own 
separale determination of whether the 
services ai·e needed in order for the student 
to benefit fi:om his/her program in regular or 
special education. Tf the detennu1ation of 
1he team, ba~ed on the a8scss1ncnt results, is 
tht\l occupational or physical therapy 
serviccij are necessary, the local education 
agency (LEA) has the responsibility to 
ensure that services are provided . 

3. Individualized Educatioa Program (IBP) 
meeting would occur within 60 days .from 
when the district receives signed 
p11rent/guardian consent for assess01e111. 

lntt r.geney Agreemen: OUSD & Alameda Ccnm1y CC.S final 10/28111 

CCS: 
1. All assessments will be completed in a 

rimcly ma1111er so that an n-:p meeting can 
occur within 60 days of re<:cipt of signed 
parenc/guardian COtlSeJlt for an assessment as 
stated in EC: Section 56344. 

2. CCS sha.11 send II copy of !he 
parent/guardian's signed consent for 
assessment to the LEA. Refer to Appendix 
D (Modica! Therapy Program Therapy 
Assessment Plan) . CC:.R Title 2, Division 9, 
Chapter 1, Article 5, Section 60320 

3. With writtc.n parent'guardian consent 

a) CCS will complete the 
assessment/evaluation and d~ine if 
the student requires medically necessary 
therapy. 111c results of the 
assessmentitlvaluation report will be 
forwarded to the LEA Liaison. 

b) For a sl\Jdent with a disability who has 
an eligible medical condition for the 

3 
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CCS :Vlcdical 111empy Program and 
requil'es medically necessary therapy, 
CCS will provide a copy of the 
asscssmcnt!evaluation rcpo.rt and the 
proposed/approved therapy plan 10 tl,e 
parent!guardii1n and LEA prior to the 
fEP team meeting. 

The proposed lhcrapy plan will be 
reviewed by the IEP team. J'rnµosed 
lherapy plans approved by !he medical 
therapy coJJference team will include 
proposed services, goals, objecti liCS to 
achieve a measurahle change in 
function, and proposed initiation, 
frequency and durntion of services and 
will specify a periodic re-evaluation. 
Rcfor to Appendix .E, CCS Medical 
n,er11py l'rogram (!'v1T.P) Plan. CCR 
Title 2, Division 9, Chapter I, Article 5, 
Section 60325 

c) For a studenl with a disability who has 
an eligible medical condition. but does 
1101 require medically necessary therapy, 
CCS will forward the results of the 
evalu~tion to the Lr.A. 

4. Whenever an as~essment has been conducted 
by qllalifled medical personnel, the 
recommendation of the person who 
conducted the asscssrnenl shall be reviewed 
and discussed with the part--nliguardian and 
with appropriate memh1.,-rs of the l.EI' Learn 
prior 10 the meeting of the Individuali7.ed 
Education l'mgram team as approprialc. 
Wht.-n the proposed reconuuendalioJl of 1he 
person has been discussed with the 
parent/guardian and there is disagreemcat on 
the recommendation pertaining to the related 
service, tile parent/guardian shall be notified 
in writing and may require the person ,vl10 
conducted the assessment lo attend the 
lndividuali:r.ed Education Program team 
meeting to discuss the recommendation. The 
person who co11ductcd the assessment shall 
allend the Jndividualizcd Education Progiam 
team meeting if requested. Following this 
discussion and review, the rceommcnda1ion 
of the perso1: who conducted the assessment 
shall be the recommendation of the I EP team 

4 



members who are altending on behalf of the 
LEA. (Government Co<le 7572) 

[~ _________ P_R_O_V_IS_l_ON OF SERVICES. ____ _ 

LEA: 
1. The LEA shall give adequate notice (no less 

than IO days) of all TEP meetings when 
participation hy CC:S staff is requested. 

2. LEA is respcmsible for documenting that a 
student is recei viog medieaUy necessary 
therapy from CCS. LEA is respomible for 
dchmnining ifCCS th1.,-rapy is, in addition, 
educationally necessary. 

a) Upon receipt of the OT/PT Reports and 
Medical Thernpy l'rogram (MTP) Plaus, 
1he LEA will includ<! these documents in 
the student's lt-:P file. Retcr to 
Appendix E (MTP Plan). 

b) For medically necessary therapy only, 
LEA will document CCS sen,ices under 
Lhe !El' meeting notes page. 

c) lfthe IEP team determines that CCS 
i;ervices are in addition, educationally 
ne,:<.,~-sary therapy, LEA will write CCS 
services on the IEP services page !IS a 
related service pe~ MTl' Pla.u as 
approved hy the CCS authori7.eo 
physician, with frequency & duration. 

3. Therapy may be both me.dically neceSl<ary 
(provided by CCS) and educationally 
necessary (providod by LF.A). The lEP team 
must determine the appropriate therapy 
services needed to support rhe student' s 
educational program, as pmvid~ by the 
.LEA. 

lnteragoncy Agrecr:,ent 01:so & Alameda Cnunty CCS flnal 10/28/J l 

CCS: 
l. With signed parent/guardian consent CCS 

shall: 

a) l::nsure that CCS panel ph)'1'icians and 
therapists plan for a:nd identify the need, 
level, durdtion and modification of 
thcr<1py services for CCS enrolled 
students. The CCS Medical Therapy 
l'rogram (MT!') conference team has 
primary responsibility for review and 
approval for all prcscrip1ions submitted 
for implcmenlation by the CCS therapy 
program. CCR Tit!<? 2, l)ivision .9. 
Chapter 1, Article 5, Section 60323 

b) Send the PT/OT reports and MTP Plans 
to the LEA CCS MT I:' Plan is to include 
freq\lency and duration of se1vices as 
prescribed by CCS paneled clinic 
physician. Reier to Appmdix F. (MTP 
Plan). 

2. CCS will provide the parents/guardian~ of a 
CCS enrolled srudent with a written MTP 
Plan of medical thenrpy unit services every 6 
months for students recoiving direct (active) 
treatment or eve.ry 12 months for students 
receiving monitor services ooly. 

3. CCS will not duplicate therapy services of 
the same discipline for the same medical 
condition. Medical \herapy plans and goals 
must clearly be diftj,ren1iatc<l from 
edu(,-atjonal goals. 

4. CCS will provide on site consultation 
services as needed upon request. 

5 



l-=-=---= ____ . TEP l'ARDCIPATION __________ j 

Ll-:A: 
CCS: 

1. LE.A will provide adequate notice to CCS to 
participate in IBP meeting ( l O calendar days 
per local practice). CCR Title 2, Division 9, 
Chapter l, Article 5, Section 60310 

2. ,\n IEP team meeting may he convened in 
any of 1he following circumstances: 

a) CCS deLcnnincs thal a student with 
disabilities ha"ing a medical condition 
1lult makes him eligible for the CCS 
Medical Therapy Program does not m.,cd 
medically necessary occupational and 
physical Uierapy. 

b) CCS plans to temunate, decrease or 
sub~tantially change services for a 
MudeJ1t with disabi litics. 

,;. ) There is an annual or triennial review or 
lEP meeting requested hy the parc11t or 

otht-'IS. 

3. If LH A recei vcs docu1nentation from CCS 
indicating that parentiguardia11 docs not wish 
tor CCS participation in lf.P meeting, this 
document will be kept on file. 

I. CCS will designate a MTU therapist or 
designee to attend J EP meetings, when 
requested by Lf.A. 

2. When a !vtfli tncrapist is unable to aucncl an 
IEP meeting. a CCS designee will be 
availahk by tdcconlcrence at a designated 
time, mutually agreed ;ipoll by CCS and the 

LEA 

3. The CCS MTU therapist shall sign the 
attendance ~hcct to indicate attendance al 

IEP team meetings. 

4. CCS will request documentation from 
parent/guardian if they do not wish CCS 
participation in rEP meeting and will provide 
this documentation 10 l ,EA if 
parent/guardian has signed consent Lo 

exchange information. 

5. CCS will notify the LE.A in writing under 
the conditions specified in 2 a-b ill IEP 
Pa11icipation. See Appendix C (CCS 
Therapy Change of Scr,..ices Form & CCS 
Medical Therapy Unit Conference 
Appointment 1'< oiice ). 

[_-=--=---=--=-~. 'fRA,"SPORTATION -=--=--=--=-----· i 
LEA: 
l. \\/hen idcntifitxl as a related service, the 

UiA shall be responsible for the 
n·ansportation of an individual with 
C)(ct.-ptional needs 10 a Mn; or satellite site 
on days school is in session. The LEA shall 
be responsible for the student at all times 
other than when direct service is provided by 
CCS. (Educatior. Code 56363) 

2. T ranspo1tation 10 and from therapy 
appoinunem will he provided as necessary 
and appropriate and ,1s spedfied in the If.I'. 

3. The LEA, CCS and transpo1tatio11 providers 

Jnten,gcni.:y Agrcr.1ncnt Ol ~SD & ,.\lamc::da County CCS final 1 (J/28,'l ~ 

CCS: 
1. CCS staff shall discu.-.s, plan and coordiuate 

with the I £A and parent!guai-dian the need 
for a CCS enrolled student to be transported 
to an Jl,f\1) or ~atcllite utrit in order to meet 
the student's medically ncccssar~ therapy 
services. The therapy staff shall he 
responsible for the snulcnt transported by the 
LE.A. only during actual scheduled treatment 

time. 

2. Delays in transport may preclude treatment 
services. CCS shAl I notify the LEA wheu 
transportation is no longer required. Ello.rt 
will be made to sclu:dule therapy services so 
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will v.•ork cooperatively to ensure srudems 
are adequately supervised during arrival and 
departure from therapy. 

that the need for transportation is minimized. 

3. The LEA, CCS and transportation providers 
will work cooperatively to ensure students 
are adequately supervised during anival and 
departure from therapy. 

LOCATION A~D O\>ERAT-lO_N_O_F __ - - --- 1 
MTU A."ID SATJ<:LLlTE UNITS - - - --------- -- -- -- - - -- --

LEA: 
1. LEA staff shall discus~. plan and coordinate 

with CCS when the need for the 
establishment and/or relocation of ftn MTL' 
or satellite unit is proposed Plans shall be 
mutually agreed upon prior to the 
cstabli~hme11t or relocation of MTU/satcllitc 
units in ac.:or<lan,.;e with State Education 
Code and Regulations. The Lr.A shall make 
the Mru site available on a 12-rnonth basis 
including required cus1odial sen-ices and 
necessary maintenance (CCR. Title 2, 
Division 9, Chapter I, Article 5, Section 
60330). 

CCS: 
I . CCS stair ~tiall discuss, pla11 and coor<linale 

with the LP..A when the need for the 
cstablislu11ent ,md/or relocation of lhe MTU 
or satellite unit is proposed. Plans shall be 
mutllally agn,ed upon prior lo tht: 
esiabli~hmcnt or reloca tion ofM'rU:Sllt.ellitc 
u11its in accordance with Seate Education 
Code and CCR, Title 2, Division 9, Chapter 
I, Article 5, Section 60330. 

P.ROVISION AND MAJNTENANCE OF 
_ __ MTU /SA TELl..Il II, SI> ACE & EQUll'ME . ..:..N.=...T_ J 

Ll<:A: 
1. The LEA shall pro vi de neces.sary space and 

equipmeni for an MlU or satellite unit. The 
space and equipment of1he l'vITl! and 
satelliti, site ;.hall be for the exclusive use of 
the CCS staff when they areo11 site. Annual 
budget revommendations from CCS shall be 
submi1ted to and reviewed by LEA, and 
funds allocated in an equitable manner 
contingent upon district funding. 

2. The LEA, wit ll CCS, will jointly establish a 
plan for uti lization of therapy space not in 
use by CCS staft: 

lnteroge11cy Agreement OVSD & Alamcd.> County CCS find! IOJWI I 

CCS: 
I. Jn accordance wi1.h State gui<leJines, CCS 

shall present requests for the space, basic 
therapeutic an<l office equipmc.mt, supplies 
and furniture required for a medi~l lhe,-apy 
unit and/or satellite units. CCS shall submit 
to the LEA an annual budget 
rt!Comrncndation for maintenance, additional 
equipment and supplies by Februaxy 1" of 
the proceding .fiscal year. 

2. CCS, with LEA, will jointly establish a plan 
for utili?.otion of therapy space when not in 
use by CCS staff 
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,- - · - - - ·-PRO\'ISJO~ OF SJ<:RVICES - ---, 
I TO STATE SPECIAL SCHOOLS I - - -·- -·--·- -·-- -- ·-- ----·-- -- - -· - - -- - - ·--~ 

LEA: 
I . The J .EA sh11ll reft.-r day studt:nts at rending 

the State Special Schools to CCS when 
medically or educationally necessary 
occupational or physical therapy j ~ indicated. 
If 11 <lay student is eligible for CCS services, 
ht:!she will be transportod to a mutually 
agreed upon :v!TU or satellite site. 

a) Lt,/\. will coordinate with CCS 10 

provide transponation t.o MTU or 
sa1cllitc unit 

b) LEA wil l coordi1111te wiih CCS regarding 
school calendars. 

LEA: 
l . The local intcragcncy agreements required 

pursuam to California Code of Regulations 
(CCR), Title 2, Division 9, Chapter 'J. 
Article 5. sect ion 603 10, musl specify each 
agency's responsibilities from rcfe1Tal 
through the delivery of service., to ensure 
that all timclioes are met an<l no stude!lt with 
11 disabili ty who has a need is without 
sc1vi c;cs. 

2. In cases of dispute by family regard ing 
provisions of ITT 111)dior .PT sc,n,i CC$, 
pendinK resolution of a filed complaint: 

a) J,EA will continue to provide the OT/PT 
scr\<iccs as identified in the IBP until tt 

resolution has been reached. 

3. Pnrcnt~ of a child with an lr.P have the 
right to request mediation and•or file for 
a due proces~ bearing wilh the Californi1t 
Depm1ment of Education, Sp~iaJ 
Education Division, as outlined in the 
SELPA's Procedural Sa!cgum:ds (p:ro~i dcd at 
the IEP meeting). 

lnteragcr.cy A~fecment OU~I) & Alamed a County CCS limo! 10i28.'! 1 

C.CS: 
1. CCS shall be responsible for pro\ ision of 

medically necessar:' thi,npy for CCS 
enrolled students ancnding State Special 
Schools. 

CCS: 
I. The local intcragency agrceinenis required 

pursuant to Califomia Code of Regulations 
(CCR), Tille 2, Division tJ, Chapter I, 
Article 5, section 603 I 0, musl specify each 
agency·s rcsponsibili1ics from re ferral 
through the delivery ol' services to ensure 
that all 1imelincs arc met and no student with 
a disabili1y who has a need is without 
servi1:cs. 

2. In cases of dispulc by family regarding 
provisions of OT and/or PT serl'ices, 
pending rcso lu lio.n or a filed complaint: 

a) CCS wi ll continue to pro,i dc OT!PT 
services as iclc.ntiiicd in the current CCS 
MTP plan unlil 11 ri:solution hos been 
reached. 

3. If pan::nts arc in dispute of CCS services, 
tJ1ey have a right to file an appeal through 
the Department of He.11th Services 
lhrough the Alamt:da County CCS 

1~dminis1J11tivc Office per the CCS dispute 
resol ution process. 

8 



_ __ · ___ 1,;ARl ,Y lNTJ-:Rvt:..lWfoN - - -- -- -- =1 
T he agencies acknowledge differences in legal requirements related to the provision of seivices to infants Oto 
3 years of age. Parties to this Interagency Agreernent agree to abide by laws and regulations governing service 
to infant.'!, birth through age 3 .0. 
(Pursuant to Part C of JDE A 2004) 

1·- - · - - - - - - - - -· - - - - - - - - - - - · -, '- _____ . STAFF DEVELOP:\,mNT ____ ·- __J 

LEI\: 
l. Mutually plan and implement with CCS 

interagency training that facilit11tes 
i ntcragem:y collaboration and service 
delivery. 

CCS: 
l. Mutually plan and implement wi tb LEA 

untm1gcncy training that facilitates 
interagency co!labora1ion and service 
delivery. 

r --- - - -------~---- - -·--, 
L ANl'iUAL REVlEW - - -· J ----------- - - -- - - -

LEA: 
l. Annually review loc.,l intc.Tagcncy 

agreement with CCS and modify and revise 
as needed. 

Jn1a·•s<1.~cy A&rocine.~{ OLSD & Aian,eda County CCS final l 0128il ~ 

CCS: 
I. Annually review local intcragency 

agreement with LEA and modify and revise 
a~ needed. 
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ATTACH\lE~T I 
-·-·--·-··- - -· -- LIAISON PERSONS 

L.- -·------

OAKLA:'<D l;SD/ Sl<'.LPA: 

The Liaison person shall be lhc s£;:,PA Cocrdinalor. 

SELPA Coord.ina1m: 
Katy Babcock 
2850 West SLicet 
Oakland, CA 9460!1 
Phone 510-874-3706 
Fax: 510-874-3707 
Emai I: katv .baocock:16.ousd. k p.ca. u.§. 

ALAMEDA COli~TY CCS: 

The CCS SE!.PA liaison person shall he the CCS Assistant ChicfTh.:rapist. 

CCS 1\ssistant ChiefTh,ernr.ist: 
Patricia Louie, OT 
1000 Broadway, Suite 500 
Oakland, CA 94607 
Phone: 510-267-3260 
hu<: 510-268-711 0 
Email: l!!!.t.louie(o)ac~>v.org 

_j 

10 



APP'F.NDlX A 

Medical Eligibility tor Medical Therapy Program 

lnt<n1geoc.y Agrcen,or.1 OUSIJ & Alornoeo Cour.ty CCS fmal I0/4Si( l 11 



Depar tment of Health S ervices 

Children's :\.'lcdical Services Br.u1ch 
California Children Services (CCS) Program 

Medical E ligibility for lbe Medicai Therapy l'rogn,m ('.\1TI') 

Thot'e arc rwo separate groups of children sen:ed in tht: Medical Therapy Program. 

A. Child ren wi!h diagnosed nt:uromoscular, musculoskcletal, or muscular diseases arc el igible, as 
follows: 

l . Cerebral pal5y, a gross nonprogressive ncurnmuscuJar d i~abil ity of early onset, resulting from 
a pathological lesion in the brain, manifested by tht: prescuce of gn~ more-of the following 
findings: 

a. rigidity or sp11stici!y 

b. hypo1onia with normal o r increased DTRs nnd eitaggernfion of or p<:rsi~tcnce of 
primitive re-l]c)(es beyOIJd the Jl(mnal age 

c. involuntary movcmcnt5 (at]iewicl, choreoid.,, or dystonic) 

d. ataxia (incoonlinatio1i or voluntal)· movement, dysdiadochokint:sis, intention tremor. 
reeling, or shaking of tn.mk and hea<l, staggering or stumbling, and broad ba~cd gait) 

2. Other neuromuscular diseases th.it produce mu~d e wwilmt:ss and atrophy, 8Uch as 
poliomyelitiR, mya.sthcnias, muscular clyst.rophies. 

3 . Chronic muscuJoskcJet<1l ctiscases, deforrr, itics or i!\iuries, such ~s ostcogi:nesis imperfocta, 
arthrogryposis, rheumatoid orthritis, amputlltion, and cont111.cmres rC$uhing from burn, . 

/l. Childn:v below lhree. years of age who demonstrate neurological findings tha l suggest u high 
probability of a physical disability bul who have no obvim1s or visib le diagnosed neuromuscular, 
musculoskeietal, or muscular disease. These chi)d:rC!J arc eligihlt: when~> .2!:.B.l~ of the follo" ing 
neurological 1incli11gs are present: 

I . l..:xaggerntions of or persistence of primitive reflexes beyond the normal age (cmrec1t:d for 
prematurity). 

2. fncreast:d J)TRs (3 + or greater). 

3 . Abnonnal po~turu.1g. 

4. I 1:-poto.nicity with normal o r increase<! DTRs in infants below one year of age. (lnfams above 
one year rnusl mecr criteria described io A I) 

5. Asymmetry of ncurolog,ic motor findings of tn.m.k and·or extremities. 

S•p:embe- 2COO 
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APPENDIX .B 

Referral Procedures to CCS 

CCS School Referral form 

Referral Procedures to LP.A 

!nt<ragenci• ~etncnt Ol:~D & Alameda County CCS final 10/28/11 13 



JU:FEH.RAJ, PROCF.Dt:.RE . ------··--- ---- . 

LBA may refer 10 C:CS with signed pl\renl!guardian consent 

1. Complete Alameda Coonty CC:S school referral fo,m. 

2. Reier the i11fon11ation to: 

a. Mail: 

b. FAX: 

C. Telephone: 

Alam1:d11 Co1mty Californi~ Children Services (CCS) 
Assistant ChicfThcrnpisi- SELi' A J .iaison 
I 01)() Broadway, Suite 500 
O~kland, CA 94607 

Attention CCS Assistnnt Chief Th1:r11pisi 
(SIU) 268-?! JO 

CCS Assistnnt Chief Therapist 
(5JO) 267-3260 

14 



i---
ALAMEDA COV~TY HEALTH CARE SERVICE AGENCY 

CALJFORl\'IA CRIT.-DREN SERVICES 

School Referral Form 
SUBMIT TO: 

PAT LOUIE, OTR 
l>ELP A Liaison 

CAUFORNI/\ CI-Ul.J)l{E:',l SERVJCli$ 
IOOOBROADWAY, SUlTE 500 

OAKLt\:-,D, CA 94607 
FAX: (510) 26!l-7J JO 

PHONE: (5 10) 267-3260 

~1T:-: l{E_"_ER_R_H_D ! RE_r_hR-Rl_m_nY _______ 'nTLB I PHONEt--lJMBER I FA)(NJ..;-~-F-R- - -

1 
SCIIOOLADDRESS -----1-s-c"n'_oo_L DISTRICT l 

I PHYSICLI\ N'S PHONE ~tJMBER I 

>-'-·-=-=-·--·- ~---.-~-c------_..l - -~---1 
NAMH o r c mr.n LAST \ FIRST MIDDLE 1 

PHYSICIAN'S "!AMF. 

I - - --- -..--·------·-'---
AKA I ll.D. .MO/DA Y/Yh\.R snx PRlMAltY LI\N0 llA<rE 

NAlltfil OF MOTHER I HOME ADDRESS 

NAME 0~ FATHER 
--kYTIME P_H_O_~_E ________ _ __, 

HOMR ADDRESS 

l)A YT.!Mh Pil<)J\'Tl I CARJ"TAKr:::,VU::-oAL GUJ\RDli\N on mR THAN PARi-::~ ADDRli~---------

DlAGNo_s_rs__ _ __L -----------------i 

PARENTSJONAnmE: ---------
S.cRVICE Ri:iQUHSTBI): OT PT 

REASOJ\ FOR REFERRAL: 

L __ ___________________ ~ 
1oragency Ae,ecment 01.iSD &; Alameda County CCS final J 0/28/1 J 15 



[_ R.lIFERRAL PRO<.iouRE TO L.K~ _ _j 

CCS may rell:r m LEA wi1b .,igned parent consent. 

Refer to: 
• CCS L jaison: 

.Program~ for EA:ceptional Chi ldren 
Oakland Unified School District 
2850 W est Street 
Oakllllld, CA 94608 
Phone: 510-874-3730, 3f. 
Pa.{: 510-874-3739 

Send copi« of CCS MJ'P reports, plan$ aJld notifications to: same. 

lntcra.~ency Agrccmem OUSD & A lor,1c<la Co·Jr.ty CCS fin. J l Oi28' J : 16 



APPENDIX C 

CCS Therapy Change of Scrvi.ces Form 

CCS Medical Therapy Conference Appointment Notice 

bner•gency Agreement O USD & A!~meda County CC:$ final 10i2All J 17 



CALlfOR'.';JA CIJTLOREN Sf:RYJCES (CCS) THERAPY CHA~GJ,: Of SERVICES FOR.VI 

Student 
Birth Date 
CCS# 
'.\-1TU 
School 
Date 

This is to notify all concerned purties 1h111 there will he a change of sen•icc uccur riJlg at CCS for 
the llbove student. 

n An increase in occupational/physical therapy treatment fr~qucncy, from 
_ _ _ _ _ ___ _____ lo effective ___ _ 

n A d ecrease in oct .upntional/pbysicaJ therapy h"eatment frequency, from 
to effective -------------- -- - - -

n A change from a c1he occ11pat io1U11/physical therapy treatment status to monitor services 
effective _ _ _ 

n Other _ _ 

--------- - --- - - - --- - - --- - - --- - -effective __ _ 

cc: $ch(l01 District 
M'fU 
l'arc nt.'Guardiun 

lnta;;ge:1cy AgreemeJlt OUSD & Al• n:cd3 County CCS tionl i0'2&'1 J 



CALll"ORNIA CB'ILDREN SERVICES (CCS) M1':DlCAL THERAPY lJNJT 
CONFERE~CE APPOINTME.'.'iT 

NOTlCE 

Date: _______ _ 

r>car Parent 

A doctor/cl inic 11ppoi11trnenl has been scheduled at ___ ---· Med.icaJ Therapy 

Unit fur your child, _______________ _,on . ____ . 
(;\~me uf Child) (Oay) 

at ----·-~~---- --mJ--

.!1~..l!.6!!& all yours_hild's braces and C9!J.ill!!!tonl to thisJU?QQjntrneut. If you have any questions for the 
therapist or doctor, try to jot them down and bring them with you. 

Please c111l 11s immediately when you receive this notice. We need to know if you will attond or if you must 
cancel. (lf you need to cancel, we can give your iippointrnrnt 1i111e to someone else.) If there is no one in the 
otlicc, please leave a m~~sage 0 11 our 24-hour message machine. 
If at all possible. please try to avoid canceling. Children receiving therapy services must be seen by the docwr 
every 6 months in order 10 continue direcr therapy sel'vices and every 12 1uonths 10 continue therapy monitor 
services. 

At this clinic avpoinlment, your child's occupational and/or phyJrical therapy services may be modified. 

cc: Sd 1ool d istrict 
M'n..: 

Clinic., arc scheduled on ---- --- - - from ___ to 

.PHONE# ____ _ 

11Jank You! 

Supervising Therapist 
MTv 

lrJtcr2gency Agrcemc,,: O l,'SlJ & Alamed2 Cow:ly CCS final l 0/28/I I 19 



Al'PF.NDIX 0 

Medical Therapy Program Therapy Assessment Plan 

20 



CALlFOM-:IA CHILDREN SJtRVJCF.S (CCS) 
MEDICAi. TID,;~y PROGRAM ()1Tl') 

TJIER.\PY ASSESSMENT J'I .A. 'i 

------ Ilirth date: - - - -- - - - -

Your child has been refcrretl to the CCS .'vlTP for a physical the.rapy (Pl) and'or occupational the.apy (on 
asst,.'lSment for medically neces:sary therapy set\'iccs. All or some oftlle following tests will be administered to 
ailiow the therap1s.ts to develop a proposed therapy plan. 

• r.L~ICAI, OBSERVATIONS: The therapi,t's observations oft.he child during the e"aluation. 

• ACTIVf!TuS Of · DAILY LIVING: functional sk.tlls such~ mobility, transfers, ambulalioo, gait. caLiDg, 
dressing, bathing, grooming, toileting, homo skills and use of adl!ptive cquipme111. 

• MO'BILlJY. ~lanne.r in which the chikl moves about hi~ber e11vironme111. 

• RAt-.uE O.F MOTION: Standardized testing of passive and active joiot range. 

• MUSCLE STRENGTH: Standardi?.1.-d 11:st ing of specific muscles or muscle group. 

• SENSORY: Re.~pon= to position in space, ob;cct iden!ilication, 2-point discrimination and laclile 
(sbmp/dull). 

• FINE!GR.OSS MOTOR: M otor maturity through age oppropriate responses. 

• Rr:fl.E.XES: Postural responses, balance al\d equilibrium l'\:aCUOus. 

• POS TURAi . At.lC,NMEN'f: Po.,-rure as i1 rclatcs to the skeletal RysteJn and functional abilities. 

• OR.AL MOTOR: Exain.il\ation & functi0!1 of the oral cavity, oral/ fuciill reflexes and rnu~les. 

• PERCF. PTION: Stsnd6rdi.red testing of child 's uhility to receive, inrcnin,t and u~ scnsoiy impre!1sions. 

• RE.SPIRA 1-0R Y: Staudacdii-.cd testing of vit.al capacity. 

[ give permission for my child 10 be evaluated in any of the above areas. 

------ ·------------Parent/Guardian T>ate 

cc MTIJ 
LF.NSFLi'A 
p~ -------

lnt<ngeuey J\graa.c.,, Ol!Sll & Ala,ncda Coult:y CCS !inal l 0.'28! l t 21 



APPE~JHX E 

"1cdicu! Therapy Program Plan 
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C!i i!u: 

ALAMEDA GOli~TY CALIFORNIA CHLLJ>Rl';N SERVlCES (CCS) 
MEl>ICAL THERAPY PROGRAM (MTP) PLA.~* 

-· __ - · _ Mcdicn! n,e:apy lfoit(MTI,) 

- - - _CC.~#: _ - - - - -- DOLi: 
Trearir1g Di"gnu.si.;.: __ 

_ _________ Dste: ______ _ 

Attendance: P~ysic• l Tbcral')! - good I fair/ poo, 
Occupntional 11icropy - gnou / fair I poor 

Fu11t·ti9n.aJ Stalus : 

C:onur:.euls: __ -· _______ _ 

C.om:r.cn1~: . __ - · _____ --

(Key: J-.J,ide,,f11d111t, fl'C• "Ui>ul c;,~:1. SSA • Jto,rdbJ ~s.s(fl«nt6. Cu'=oo,;:~d 6'4GTd. ,\lin~fftinMl.,-..,, !USftltUt~A. M,t! - ttindc1a1e n,f.·,'~·r: ,u r. Afux--muyi::t11m a.t.ti~·,11,:cc. 
I.Jep-~ .YA- NII aprilfr,ob!o. W?',."/..J= -.·irkifl r.orrnnl /i111i1s) 

Mohility: _ _ _ _ Co<nmu ni'.y Slcills: _ ·- Toileting: ___ _ Fceuing: ___ -· 
Amhu!• tion: -· _ _ _ Home S~ills: ___ _ 

'('ransfcrs: ___ _ Wheelchair Skills: 

l'T err 
n OT 
l'T OT 
PT 01 

PT OT 

f<un<:tional Goals: 

PT/OT EVA T.UATTON 
PT/OT MONITOR 

Gai, T l'itin i1Jg PT 
Transfer Traioing VT 
Functional Mobility PT 
l'uwer clulir r rauung PT 

Balanc<: T1aining PT 

PHYSICAl, TllERAPY 

O'r 
OT 
or 
OT 

OT 

f requency: l>uia<ion: _____ _ _ 

Change ftom previous RX: ye.< no 
JJ'ye~. cf{cctivc:. _ _ _ _ _ -· __ _ 

Then1.pi~t 5ig:n1turc.: _ _ _ _ _ _ __ 

Thcroµist n•m• (printed}: _____ _ 

Ba1hmg .• ___ _ Orci;sing: ___ _ 

Olhor. ___ ~-

PT/OT AC11VE TREATMENT 
PT/OT CONSUl,TATION 
Fu,1ctioo:il AOL, PT O'l .'YITu Conference 
Fine Motor Skills l'T OT Community Skil!s 
Ora) Moto, Skills Pl OT ll\hTt<:/ Sc.houl Progritm 
llracingiSplin1ing 
( ,.: C/1.F.} 

f'T OT F.quipmcnc mo1tit0t ir.g 

Therapeutic F.xcrcisc Pl OT Otner _____ 

OCCUPATIONAL THERAPY 

Ftequency: ·- __ Duration: ____ _ 

Cb•nge f<un> prc:viuus RX: ye, ll<> 
lf ycs, effcc1ive: ________ _ 

n,eraf}ist signalure: ----___ _ 

Thc,.ap1st narnc (printed): ----____ _ 

Physicians: PJea•e rnlew the: abo\'t auJ indk alt aa}' cUogtt 01· tdrUriuos ln We iufonn1:1tiot1 providttl nd 11':,n bclow. 
Re/Joh J'oternial (please c.irrlc on <): gond I fair/ limilcd 
Precautions: _______ _________ -----__ 

Ph~iciat1's ~ignnture: ----------_____ Date _ 
Physlcian's name(printcd): __ ·-· _____ ·- ___ _ L:r-<>>Se~umher: ___ _ 
Proposed date of mcdit.ai (,c) .,..,.J,v.tion: _ _ _ _____ _ 
n isch~rg• from Me4ical Therapy Program:_ _ _ _ . Re\son: _______ -· ___ ·- __ 

'l'bysid•n 's .signature and tberapist's sipature ue •~quired in on ltr for CCS MTP servk u to be provided and lo , i~oify an 
approved Therapy plan. 
~ ~U, f\a:(.11VC'l!rct,;,•e,, l.JJA,'51:l.Ph _ _ _ _ _ _ _ _ _ 
Rcv1.5C('i I 2l2:ll2G 16 

lo1crogcncy ,\r,:rcom01:t 0 1.iSD & Alarneda County CCS ::r.al 10-'28/i I 23 
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Signature. Page 
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INTERAGENCY AGREE~iENT 

OAKLAND UNIFIED SCHOOL DISTRICT 
SPECIAL EDUCATION LOCA I , PLAN AREJ\ 

ALAMEDA COUNTY CALIF0R1'i"lA CRTLDU'l SERVICES 

!11 · ;,) /1 ' 
~~'<'1'...- · .L"'-4 -~Y,-_~ ---
• Sharon Casanares, Executive Direi;!o, 

Programs for Exceptiooal Children 
Oakland Unified School District 

--' ~ &/3 -·--· - -- -
J)~(e. 

I~/ ~ (1 
¢~~2-#'.:5Zhi~~ 
K..,cie ~chlageter, Deputy DirectuTI 
Al..m<i.da County Family Healtli Services 
CCS Administrator 

;;,.f z) JI 
- - f.=....l~----· -- - ·-
nate 

fo:<!zge,:,c,y Agrcm,eul OllSD & Aiame.l& Coun1y CCS fino! lD/'2~!:l ">< 





MEETING NA~E; OUSD-CCS Meeting 
LOCATION: 1000 Broadway Suite 398 
DATE: l2-8-'l6 
START TIME: 3-4prn 

AGENDA /MKETING MINUTES 

Desired Outcome(s) of the meeting: 
To provide Informational updates, have opportunity for discussion and further collaboration 

Present: Sharon Falk (OUSD), Pam Lellls (OUSD), Pat Louie (CCS), Irene DeCredico (CCS), June McIntyre (CCS) 

AGENDA/ MEETING NOTES 
A.!!_en<la MEETING NOTES 

l 
Agenda 

_ & Start time _ 
[ 3:00-3:45 
I - Informational 
\ Updates & Discussion 

l 
l 

I 

Discussion Summary 

Review of20 16 accomplishmcnls: 
-AAC meeting on I 1/30/16 
-Pam Lcllis @ WO/CbaVC7. staff mt:e(ing on 9/15/ 16; provided list. of ousn ccs 
clients 
-CCMTU gate ~ystem working 
-Obtained SELPA orders from 2015-16 
-Review Intenigcncy Agreement 
. WO/Chavez ~tllffing updnte 
-Sr.LP A requests in process 
-Bussing challenge.~- wheelchair bus limitations 
-IEP· late noliccs 
- l)ccember school holidays - WOMTU (12122, l 2i23, I 2/30) 

I 

l 
l 
I 
I 
I 
l 
I 
I 

Decision- Action By & 
DueDat~ 

l 

l 

I 
I 
I 

I 
l 
I 
I 
I l -Additional items from participants 

!~~;;::ext StepJ---------- --- - - -
I ----+---- I ------ - 1 

---------------------------------------------------------------------- · 
1 
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MEETING NAME: OUSO-CCS Meeting 

-

LOCATION, 

DATE: 
TIME, 

r Print Name 
I 

Irene OeCredico -
Sharon Falk 

Pam Lellls 

Patlou!e 

June McIntyre 

1000 Broadway, Suite 398 

D1!cember 8, 2016 

3-<lpm 

MEETING SIGN-IN SHEET 

~ Signature Title 

I\ , ~ • • .-----.. Supervl~lng Therapist 

-.b.. / ,/ -) Ekecutiv\i Officer SELPA 

. , ) OUSO CCS liaison .• ~ I"? -( 

'!:!# . Chief Therapist 

c:."?./ Y? Supervising Therapbt 

.~ 

- - -Program Division 

ccs FHS 

ouso ouso 
-ouso ouso 

-ccs FHS 

ccs FHS 
---~--- - -





OAKLAND UNIFIED 
SCHOOL DISTRICT 
C , .,:, Sci '< 

Oakland SELPA 

Local Plan 

14. Department of Rehabilitation Agreement 



D#?.;.R D E PA RT M E N T of 
~ REHABILITATION 

Employment, Independence & Equal ity 

August 11 , 2016 

Oakland Unified School District 
Leslyn Henry 
1000 Broadway, Suite 398 
Oakland, CA 94607 

Dear Leslyn Henry: 

Edmund G. Brown Jr., Governor 

State of California 
I lealth and Human Services Agency 

Contracts & Procurement Section 
P.O. Box 944222 

Sacramento, CA 94299-9222 
(916) 558-5680 Office 

(916) 558-5681 Fax 
scoolev'a,dor.ca.gov Email 

Attached for your records is one fully executed copy of contract 29579, 
amendment #2 for all fiscal years. 

If you have any questions regarding this agreement, please call me at 
(916) 558-5690. 

Sincerely, 

Sleau~ 
Shari Cooley 
Contract Analyst 

Enclosure 
cc: Contract Administrator 



111 , v1v XI-INI I y Connect 

XF INITY Connect britelight2@comcast.net 
::. Font Size: 

Oakland USD 29579 amendment 2 

From : Shari L@DOR Cooley <Shari.Cooley@dor.ca.gov> 

Subject: Oakland USO 29579 amendment 2 

Thu, Aug 11, 2016 08:47 AM 

~ 2 attachments 

To : bri tel ight2@comcast.net 

Cc : sheilagh andujar <sheilagh.andujar@ousd.org> 

Attached is an electronic version of the approved amendment. An origina l executed 
copy was mailed to you today. If you have any questions, please contact me. 
Thank you , 

Shari Cooley, Contract Analyst 
Department of Rehabil itation 
Contracts and Procurement Section 
721 Capitol Mall, 6th Floor 
Sacramento, CA 95814 
(916) 558-5690 
(916) 558-5681 fax 
Shari.L.Cooley@dor.ca.gov 

CONFIDENTIALITY NOTICE: This communication w ith its contents may contain confidential and/or legally 
privileged information. It is solely for the use of the intended recipient(s). Unauthorized interception, review, 
use or disclosure is prohibited and may violate applicable laws including the Electronic Communications Privacy 
Act. If you are not the intended recipient, please contact the sender and destroy all copies of the 
communication. 

executed letter 29579.2.doc 
~SKB 

Executed Contract 29579.2.pdf 
~MB 

https://web.mai I .comcast.neVzi m br a/h/pr I ntm essage?i d= 227 4 75&tz= Am er ica/Los _ Angeles&xim = 1 1/1 
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ST.e.TE OF CALIFORNIA 

ST AN DARO AGREEMENT AMENDMENT 
sm. 213 A (Rev Mi3) 

~ CHECK HERE IF ADDITIONAL PAGES ARE ATIACHED __ 22 __ Pagu I AGREEMENT NUMBER 

: 29579 

A -:--:M:-::E=:-N=o .,...,ME~N-=--=r -:cNc:-::UM:-c:B=E=R ·----

2 
!R EGISTRATION NUMBER . 

~ 417628 
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STATE AGENCY'S NAME 

Department of Rehabil __ it ___ at'--io'--'-n~ -----------
CONTRACTOR'S NAME 

Oakland Unified School District 
2. The term of this 

Agreement is ·----·- - July 1, 2015 _ _ through June 30, 2018 __ _ -- ·---·---
3. The maximum amount of this $1,174,917.00 

Agreement after this amendment is: Certified Expenditure $885,381.00 

4. The parties mutually agree to this amendment as follows. All actions noted below are by this reference made a part 
of the Agreement and incorporated herein: 

- - -
CFDA #84, 126A- State Vocational Rehabilitation Services Program 

Exhibits B,D,E,F, certified budget and narrative are hereby revised as attached hereto for fiscal years 
2015/16, 2016/17 and 2017 /18. The amount of this agreement does not change. 

This amendment is effective January 1, 2016. 

All other terms and conditions shall remain the same. 

IN WITNESS WHEREOF, this Agreement has been executed by the parties hereto. 

CONTRACTOR 

CONTRACTOR'S NAME (If olher than sn individual, state whether B ccrporation, psrtrHlrshlp, etc.) 

Oakland Unified School District 

Sheilagh Andujar, Deputy Chief 
ADDRESS 

1000 Broadway, Suite 398, Oakland, CA 94607 

STATE OF CALIFORNIA 

AGENCY NAME 

DATE SIGNED (Donottype) 

, I i.e, 
'->RINTED NAME AND TITLE OF PERSON SIGNING 

Jimone Dumas, Chief, Contracts & Procurement Section 
ADDRESS 

721 Capitol Mall, 6th Floor, Sacramento, CA 95814 

CAUFORNIA 
Department of General Services 

UH Only 

OFFICE OF LEGA _ 
DEPT. OF GFNf:RAl SSEERAVVICES 

' ICES 
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EXHIBIT B 
(Standard Agreement - Subvention) 

BUDGET DETAIL AND PAYMENT PROVISIONS 

1. INVOICING AND PAYMENT 

A. Service Budget Payment of Expenditure 

1 . This is a cost reimbursement Agreement for subvention services. For services 
satisfactorily completed, and upon receipt and approval of the invoices, the 
Department of Rehabilitation (DOR) agrees to reimburse the Contractor for 
actual expenditures incurred subject to the approved Scope of Work, Service 
Budget, Budget Narrative, and applicable regulations as attached or referenced 
hereto and made a part of this Agreement. 

2. All expenses shall be reviewed and approved by the DOR Contract 
Administrator before payment can be made to the Contractor. 

3. The Service Budget must set forth in detail the reimbursable items, unit rates 
and extended total amounts for each line item. The Contractor's Service Budget 
shall include items directly related to this Agreement to include a Budget 
Narrative that fully explains why and how the costs are necessary to the 
Agreement. 

B. Submission of lnvoice(s) 

Rev 10/2015 

1 . Monthly invoices must be completed using the DR 801 B Service Invoice form 
(DR801 B) and shall provide an actual line-item detail of expenditure(s) that 
supports the approved Service Budget and Budget Narrative. The DA801 B shall 
include the Agreement Number, Registration Number, and be submitted in 
duplicate not more frequently than monthly in arrears to the DOR Contract 
Administrator or designee (listed in Exhibit A) . 

2. An original DR801 B must be submitted and signed by authorized personnel as 
listed on the Signature Authorization (DR 325) form. 

3. Supporting documentation must be available upon request at any time by DOR 
staff, or other State and Federal representatives. 

4 . Federal and State funds are time limited, therefore, invoices (service and 
certified match) must be submitted as soon as possible, but no later than 60 
days after the service month. Final submission of all fiscal year-end invoices is 
due no later than November 1st, to allow for payment and draw down prior to the 
close out of Federal/State funds. 

5. If budgetary funds revert due to failure to submit timely invoices or failure to 
submit a properly prepared invoice, related Federal and State funds will no 
longer be available for use which will require the contractor to submit a claim 

1 



through the Victims Compensation and Government Claims Board, where 
approval to pay is not guaranteed. 

6. The DOR is committed to issue payments as quickly as possible following the 
receipt of an accurate and complete invoice of allowable costs as approved by 
the DOR Contract Administrator. 

C. Appropriate Expenditures 

Budgets must not contain line items that are or will be reimbursed/paid by another 
source of funding during the period covered by this Agreement. Unexpended funds for 
a fiscal year shall not be carried over to another fiscal year. Agreement expenditures 
reimbursed by DOR must be reported as federal funds in the contractor's accounting 
records and on the Schedule of Federal Awards under the CFDA # listed for this 
Agreement and prepared for the Title 2 Code of Federal Regulations, Part 200 (2 CFR 
200) Single Audit. 

D. Invoice Claim Adjustments 

1. Surplus funds from a given line item, within a fiscal year budget may be used to 
defray allowable costs under the approved budget line items contained within 
the same fiscal year. A claim adjustment is required on the Service Invoice 
(DOR 801 B) with an attached brief narrative explaining each line item impacted 
and may not exceed up to a cumulative amount of ten percent (10%) of the total 
annual contract Service Budget for all budget years as long as there is neither 
an increase nor decrease of the total annual contract Service Budget. A formal 
amendment is required if it does not meet the above criteria. 

2. Staff line item salary ranges and percentage of time are projected estimates and 
are subject to change based on actual salary and chargeable time costs. Claim 
adjustments are allowable as long as the annualized total line item costs do not 
exceed what is allowed in Item 1 above. 

E. Budget Contract Amendments 

A contract amendment between both parties is required for any budget changes not 
covered in Section D above. This includes any major category or detailed line item 
description changes to the approved Service Budget and Budget Narrative as outlined 
below: 

Rev 10/2015 

• Adding and deleting a major category budget or detailed line item. 
• Line item adjustments that exceed a cumulative amount of 10%. 
• Decrease/increase to the total annual budget award or the total Agreement 

award for all budget years. 
• Any word for word changes to the written budget narrative or budget cost detail. 

(Note: ALL changes must be made in bold.) 
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F. Travel Reimbursements 

If travel is reimbursable, the Contractor agrees that all travel expenses and per diem 
rates paid to its employees under this Agreement shall be reimbursed at actual costs 
not to exceed the California Department of Human Resources (CalH R) designated 
rates for excluded employees. Go to CalHR website at 
http://www.calhr.ca.gov/employees/pages/travel-reimbursements.aspx. No travel 
outside the State of California except for bordering California states shall be 
reimbursed without prior documented written authorization from DOR. 

Upon request from the DOR, Contractor will provide sufficient documentation to 
support travel expenditures such as travel claims, mileage logs, and receipts for 
lodging, transportation, and meal costs. 

2. BUDGET CONTINGENCY CLAUSE 

A. It is mutually agreed that if the Budget Act of the current year and/or any subsequent 
years covered under this Agreement does not appropriate sufficient funds for the 
program, this Agreement shall be of no further force and effect. In this event. the State 
shall have no liability to pay any funds whatsoever to Contractor or to furnish any other 
considerations under this Agreement and Contractor shall not be obligated to perform 
any provisions of this Agreement. 

B. If funding for any fiscal year is reduced or deleted by the Budget Act for purposes of 
this program, the State shall have the option to either cancel this Agreement with no 
liability occurring to the State, or offer an Agreement amendment to Contractor to 
reflect the reduced amount. 

3. BUDGET CONTINGENCY CLAUSE FOR FEDERALL V FUNDED AGREEMENTS 

A. It is mutually understood between the parties that this Agreement may have been 
written for the mutual benefit of both parties before ascertaining the availability of 
congressional appropriation of funds to avoid program and fiscal delays that would 
occur if the Agreement were executed after that determination was made. 

B. This Agreement is valid and enforceable only if sufficient funds are made available to 
the State by the United States Government for the current year and/or any subsequent 
year for the purpose of this program. In addition, this Agreement is subject to any 
additional restrictions, limitations, or conditions enacted by Congress or to any statute 
enacted by Congress that may affect the provisions, terms, or funding of this 
Agreement in any manner. 

C. The parties mutually agree that if Congress does not appropriate sufficient funds for 
the program, this Agreement shall be amended to reflect any reduction in funds. 

4. PROMPT PAYMENT CLAUSE 

Payment will be made in accordance with, and within the time specified in, Government 
Code Chapter 4.5, commencing with section 927. 
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5. PRINCIPLES AND STANDARDS FOR DETERMINING ALLOWABLE COSTS, 

INCLUDING REQUIREMENTS FOR DOCUMENTING PERSONNEL ACTIVITY 
CHARGEABLE TO THE AGREEMENT 

Agreements awarded by the Department shall be subject to actual costs for services 
rendered under this Agreement. Allowable costs under this Agreement must meet the 
following general criteria: 

• Be generally recognized and necessary for the operation of the Contractor's 
organization. 

• Be reasonable for the performance of the Agreement, including acceptable sound 
business practices. 

• Be subject to the terms and conditions of the Agreement and approved DOR budgeted 
line items. 

• Not be used for general expenses required to carry out other responsibilities of the 
Contractor. 

• Be properly documented and supported. 

Documenting and supporting the distribution of all costs, including the allocation of time 
chargeable to the Agreement, is required. The Contractor agrees to comply with the 2 CFR 
200 cost principles regarding documentation for the support of personnel activity 
chargeable to the Agreement. 

6. ACCOUNTING SYSTEM REQUIREMENTS 

A. Contractor must maintain an appropriate fund accounting system that accurately 
accumulates and segregates reasonable, allocable, and allowable costs in compliance 
with state and federal regulations, and generally accepted accounting principles. The 
Contractor's financial management system shall provide: 

• Accurate, current, and complete disclosure of the financial results of each 
federally sponsored project. 

• Records that identify adequately the source and application of funds for federally 
sponsored activities. 

• Written procedures for determining the reasonableness, allocable, and allowable 
costs in accordance with the provisions of the applicable federal cost principles 
and the terms and conditions of the Agreement. 

• Accurate fund accounting records that track the revenues received from 
funders/sources and the expenditures paid to vendors for goods and services, 
and that are supported by adequate source documentation. 

B. Contractor shall submit to State such reports, accounts, and records as deemed 
necessary by the State to discharge its obligation under State and Federal laws and 
regulations. 

4 
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COOPERATIVE AGENCY-CERTIFIED EXPENDITURE BUDGET 

July 1, 2015 - June 30, 2018 

Contractor Name and Addreu Cooperative agency agrees It will make the following expenditures during the fiscal 
Oakland Unified School District year, In conformity with the following narrative section Utled "Cooperative Agency-

1000 Broadway, Sixth Floor CerUfted Expenditure Budget Narrative". These are not legally mandated services 

Oakland, CA 94612 and are not services that the Cooperative agency otherwise provides. ""NOTE"* No 
porUon of the below expenditures shall come from Federal Funds. 

Item Expenditure Fiscal Year 2015/16 Fiscal Year 2016/17 Fiscal Year 2017/18 
Affl1Ual Annual I Annual 

PERSONNEL· Percw Annual Amount Percent Annual Amount Annual Percent I Annual Amount 
PosJtlon Title & Time Bau Annuaf Sefary FTE Certlfltd Annual Sa!a,y FTE CertHl•d Salary FTE Ctrttfted 
Transition Service Teachers - 10 FTE = 30 
hrs/Wk, 10 mos $742,455.00 16% $11~792.80 1742,455.oo I 16%] $11e,792.ao I s142.4ss.oo I 16%1 $118,792.80 
English TPP Teachers· 6 FTE= 30 hrs/wk, 10 
mos I $407,449.00 I 16%1 $65,191 .841 $407,449.oo I 16%1 $65,191 .841 $407,449.oo I 16%1 $65,191 .84 
Community Based Support CoordinatOl's • 2 

s154,420.oo I 40%1 FTE= 30 hrs/wl<, 11 mos se1 , 768.oo I s_1_54,42_<>_.()()L . -"°"' I __ S41J,768.C)Q_LS1~,420.00 I 40%J _ $6},768.00 
Community Based Support Specialist • 1 FTE 
=37.Shrs/wk, 11 mos _1 __ $63,no.oo I 10%1 S6.3n.oo I $63,no.oo I 10%1 $6,3n.oo I S63,no.oo I 10%1 $6,377.00 
Community Based Transition Assistant • 1 
FTE= 30 hrs/wk, 11 mos I S41.s1s.oo I 10%1 S4.1s1.so I $47,515.00 1 10%J $4,751.501 $47,515.00 ! 10%j ~,751.50 
Transition Assistant· 2 FTE= 30 hrs/wk, 10 
mos $65,035.00 9% $5,853.151 $65,035.00 [ 9%1 $5,853.151 $65,o3s.oo I 9%1 $5,853.15 
TPP Administrator - 1 FTE= 37.5 hrs/wk, 12 

$10,139.01 I $144,843.00 [ :mos $144,843.00 7% 7%[ s,0.139.01 I s1«.843.oo I 7%1 $10,139.01 
ITPP Deputy Chief· 1 FTE = 37.5 hrs/wk, 12 
mos $174,~5.0Q. --~-·"'~ se,a14.20 I s114,355.oo I 4%1 se.974.20 I s114,355.oo I 4%1 $6,974.20 

Personnel Subtotal- $279,847.50 ~ 
OPERATING EXPENSES 

$279.847.50 ~ s21s.a41.so I 
~ 
~ 

.,//A 

Operating Subtotal 
Personnel and Operati1'19 Subtotal $279,847.50 $279,847.50 $279,847.50 

Indirect Cost Percentage 5.46% 5.46% 5.46% 

Indirect Cost Total $15,279.67 $15,279.67 $15,279.67 
TOTAL EXPENDITURES "CERTIFIED" $295,127 $295,127 $295,1 27 
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BENEFITS: 

OAKLAND UNIFIED SCHOOL DISTRICT 

CERTIFIED EXPENDITURE 
BUDGET NARRATIVE 

Benefits for each position includes: Medical, Vision, Dental, and Retirement. Benefits to salary 

percentage range is about 40%. 

PERSONNEL: 

Former/Current Education Agency Functions 

Individualized Education Plan (I EP} Case Manager 
• Work with special education students (15-19 years old} in development of IEP goals. 

Transition Program Functions (New pattern of service for students/DOR consumers only) 

Transition/Career Service Teacher 
• Obtains appropriate documentation and evaluation information to assist DOR Counselor in 

determining eligibility for DOR Services 
• Collaborates with Special Education Teacher, General Education or English TPP Teacher 

in teaching the PETS Skills Class, at least 1 class period/week with skill-based TPP 
functional curriculum to 10th, 11th and/or 121

h grade students/DOR clients 
• Provides one-on-one Instruction In teachlni the PETS Skills with skill-based TPP 

functional curriculum to 10th, 111
h and/or 12 grade students/DOR clients 

• Evaluates and monitors student/DOR client performance and progress in the Pre­
Employment Transition Services Skills Class and/or Work Experience placement 

• Coordinates with TA, L TS and DOA Counselors to identify needs and provide services 
• Coordinates and assists in writing IEP/ITP goals and objectives for students/DOR clients as 

related to TPP services 
• Meets with TST, TA, LTS, Transition staff, and/or DOR Counselors to discuss 

student/DOR client progress, needs and/or services 

Former/Current Education Agency Functions 

Special Education English Teacher 
• Provides academic instruction to special day class students 
• Record keeping related to student attendance, classroom progress and performance 

6 
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Transition Program Functions (New pattern of service for students/DOR consumers only) 

English TPP Teacher 
• Provides Pre-Employment Transition Services Skills instruction to special education 

students through English curriculum 
• Teaches PETS Skills, 1 class ~eriod/day with the modified skill-based TPP functional 

curriculum to 1 oth, 11th and 12 h grade students-DOR applicants/clients at least 1 day/week 
• Evaluates student/ DOR client performance in Pre-Employment Transition Services Skills 

Class 
• Coordinates and assists in writing IEP/ITP goals and objectives for students/DOR clients as 

related to TPP services 
• Coordinates with TST, TPP staff to identify needs and/or services 
• Meets with TST, TA, LTS, Transition staff, and/or DOR Counselors to discuss student/DOR 

client progress, needs, and/or services 

Former/Current Education Agency Functions 

Special Education Instructor - Community-Based Program 
• Coordinates OUSD young adult special education program for student 18-22 years old 
• Record keeping related to students' goals and objectives, abilities, and capabilities 

Transition Program Functions (New pattern of service for students/DOR consumers only) 

CB Transition Support Coordinator--Community-Based Program 
• Provides one-to-one instruction in using individu Pre-Employment Transition Services 

Skills using individualized functional curriculum including life, socialization, self-advocacy, 
self-determination, dally living skills, work place readiness training and experiential 
activities, to young-adult students/DOR clients 

• Evaluates student/DOR client performance in PETS Skills training class/small group 
instruction and/or Work Experience placement 

• Coordinates with TA, L TS, Employment Specialist and DOA Counselors to identify needs 
and provide services 

• Coordinates and assists in writing IEP/ITP goals and objectives for students/DOR clients as 
related to TPP services 

• Meets with DOR Counselors and Transition staff at regularly-scheduled student/DOR client­
centered staffings 

Former/Current Education Agency Functions 

Job Coach - Community-Based Program 
• Assists OUSD young adults' special education for students18-22 years old with job 

placement and on-the-job training job training and coaching 
• Record keeping related to students job performance 
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Transition Program Functions (New pattern of service for students/DOR consumers only) 

CB Transition Support Specialist-(Job Developer/Job Coach) Community-Based Program 
• Develops appropriate job placements for students/DOR clients, and provides job coaching 

as needed 
• Provides support for students/DOR clients in job-related activities, such as job shadowing, 

and exploring career requirements for specific jobs 
• Trains students/DOR clients in traveling on public transportation as needed 
• Coordinates with L TS and DOR Counselors to identify needs and develop strategies for 

providing services 
• Meets with DOR Counselors and/or Transition staff at scheduled student/DOR client­

centered meetings, as needed 

Former/Current Education Agency Functions 

Instructional Assistant 
• Assists and tutors OUSD special Education students age 16-19 year olds with 

academic/functional skills curriculum 

Transition Program Functions (New pattern of service for students/DOA consumers only) 

CB Transition Assistant 
• Tutors students/DOR clients in PETS career/vocational skills activities 
• Trains students/DOR clients in the use of public transportation 
• Assists L TS and CBTS in record keeping and monitoring progress of students/DOR clients 
• Meets with CBTSS, LTS, TA, Employment Specialist and/or DOR Counselors when needed 

Former/Current Education Agency Functions 

Instructional Assistant 
• Assists and tutors OUSD special Education students age 16-19 year olds with 

academic/functional skills curriculum 

Transition Program Functions (New pattern of service for students/DOR consumers only) 

Transition Assistant 
• Tutors students/DOR clients in PETS career/vocational skills training activities 
• Assists L TS and/or TST in recordkeeping and monitoring students/DOR clients 
• Meets with TST, L TS, TA, Employment Specialist and/or DOR Counselors as needed 
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Former/Current Education Agency Functions 

Secondary Education Administrator 
• Performs administrative duties Specific to Secondary Education 
• Provide support to middle and high School certificated and classified staff 

Transition Program Functions (New pattern of service for students/DOR consumers only) 

TPP Administrator 
• Oversees the TPP program 
• Works with L TS to monitor and review contract goals and outcomes 
• Reviews production reports 
• Meets with L TS monthly and/or as needed 
• Works with TPP to achieve contract goals 
• Attends contract meetings, as appropriate 

Former/Current Education Agency Functions 

Deputy Chief of Programs for Exceptional 
Children 

• Oversees all of the programs in the Programs for Exceptional Children's Program 
• Oversees all of the PEC staff for all of the program 
• Oversees PEC operations and facilities 
• Develops PEC budget in alignment with district's vision and goals 
• Reports to OUSD Superintendent 

Transition Program Functions (New pattern of service for students/DOR consumers only) 

TPP Deputy Chief 
• Communicates with TPP Lead Transition Specialist {L TS) regarding the TPP 
• Communicates with TPP's Financial Analyst 
• Communicates with TPP staff on contract updates regarding community partnerships 

with famllles/parent groups and outside community agencies, developing additional 
community resources for TPP students/DOR consumers to assist them In achieving 
successful employment outcomes. 

• Directs TPP staff regarding the monitoring of the TPP contract, outcomes, and 
contract budget 

• Meets with DOR staff and DOR administration, as appropriate and when needed 

INDIRECT: 

Indirect/Administrative Overhead (5.46%) 

Indirect cost rate of the Education Agency Cooperative Program is the rate calculated and 
approved by the California Department of Education (CDE}. 
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EXHIBIT D 
(Standard Agreement - Subvention) 

SPECIAL TERMS AND CONDITIONS 

1. NOTIFICATION & COMPLIANCE 

All notices required by either party shall be in writing and sent by email, mail, or personally 
delivered to the appropriate address. Mailing addresses may be changed by written notice. 

Contractor agrees to comply with all laws, regulations, ordinances, and policies of any 
governmental unit having jurisdiction over the rehabilitation program with regards to 
construction, medicine, health, safety, wages, hours, working conditions, workers' 
compensation, licensing and all other activities requiring compliance. Contractor shall accept 
financial responsibilities in the event of non-compliance. 

2. DISPUTES 

If Contractor believes that there is a dispute or grievance between Contractor and the State 
arising out of or relating to this Agreement, Contractor shall first discuss and attempt to resolve 
the issue informally with the DOR Contract Administrator. If the issue cannot be resolved at this 
level, Contractor shall follow the following procedures: 

A If the issue cannot be resolved informally with the DOR Contract Administrator, Contractor 
shall submit, in writing, a grievance report together with any evidence to the DOR Contract 
Administrator's Supervisor. The grievance report must state the issues in the dispute, the 
legal authority, or other basis for the Contractor's position and the remedy sought. Within 
ten (1 O) working days of receipt of the written grievance report from the Contractor the DOR 
Supervisor shall make a determination on the problem and shall respond in writing to the 
Contractor indicating the decision and reasons therefore. Should the Contractor disagree 
with the Supervisor's decision, Contractor may appeal to the next level following the 
procedure in "Disputes", paragraph B listed below. 

B. Contractor's letter of appeal must be submitted within ten (10) working days of the receipt of 
the Contract Administrator's Supervisor's written decision. Contractor must submit a letter 
of appeal to the Department's Contract Officer explaining the disagreement with the 
Contract Administrator's supervisor's decision. The letter must include, as an attachment, 
copies of the Contractor's original grievance report, evidence originally submitted, and 
response from Supervisor. The Contracting Officer shall, within twenty (20) working days of 
receipt of Contractor's letter of appeal, review the issues raised and shall render a written 
decision to the Contractor. The decision of the Director or designee shall be final. 

3. RIGHT TO TERMINATE 

A. Either party reserves the right to terminate this Agreement subject to 30 days written notice. 

B. However, the Agreement can be immediately terminated for cause. The term "for cause" 
shall mean that the Contractor fails to meet the terms, conditions, and/or responsibilities of 
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the Agreement. In this instance, the Agreement termination shall be effective as of the date 
indicated on the State's notification to the Contractor. 

4. TRAINING SEMINARS, WORKSHOPS OR CONFERENCES 

If said Contractor provides training seminars, workshops, or conferences, Contractor must 
obtain prior DOR approval for the location, costs, dates, agenda, instructors, instructional 
materials, and attendees at any reimbursable training seminar, workshop, or conference 
pursuant to this Agreement and of any reimbursable publicity or educational materials to be 
made available for distribution. The Contractor shall acknowledge the support of the State 
whenever publicizing the work under this Agreement in any media. The provision does not 
apply to necessary staff meetings or training sessions held for the staff of the Contractor to 
conduct routine business matters. 

5. INSURANCE REQUIREMENTS 

A. Commercial General Liability - Contractor shall maintain general liability on an occurrence 
form with limits not less than $1,000,000 per occurrence for bodily injury and property 
damage liability combined with a $2,000,000 annual policy aggregate. The policy shall 
include coverage for liabilities arising out of premises, operations, independent contractors, 
products, completed operations, personal & advertising injury, and liability assumed under 
an insured Agreement. This insurance shall apply separately to each insured against whom 
claim is made or suit is brought subject to the Contractor's limit of liability. The policy must 
include: 

(Agency/Department Name), The State of California, its officers, agents, employees and 
servants as additional insured, but only with respect to work performed under the 
Agreement. 

Endorsements must be physically attached to all requested certificates of Insurance 
and not substituted by referring to such coverage on the certificate of Insurance. The 
endorsement must be acceptable to the DGS Office of Risk and Insurance 
Management. 

B. Automobile Liability (If Applicable) - For DOR consumers being provided transportation 
under said Agreement, the Contractor shall maintain motor vehicle liability with limits not 
less than $1,000,000 combined single limit per accident. Such insurance shall cover liability 
arising out of a motor vehicle including owned, hired and non-owned motor vehicles to 
include the following additional insurance coverage below: 

• For public schools and for-profit organizations: Automobile Liability insurance must 
include Any-Auto, Hired-Autos, Non-Owned Autos, and any other auto used in 
performing services under the Agreement. For seating capacity up to 7 people 
(includes driver), the Contractor's certificate of insurance shall state a limit of liability of 
not less than $1,000,000 per occurrence for bodily injury and property damage liability 
combined. For seating capacity for 8 -15 people (includes driver) the certificate of 
insurance shall state a limit of liability of not less than $1,500,000 per occurrence for 
bodily injury and property damage liability combined. For seating capacity for 16 
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passengers or more the certificate of insurance shall state a limit of liability of not less 
than $5,000,000 per occurrence for bodily injury and property damage liability combined. 

• For non-profit organizations: Automobile Liability insurance must include Any-Auto. 
Hired-Autos, Non-Owned Autos, and any other auto used in performing services under 
the Agreement. For seating capacity of up to 15 people (includes driver) the certificate 
of insurance shall state a limit of liability of not less than $1,000,000 per occurrence for 
bodily injury and property damage liability combined. For seating capacity for 16 
passengers or more the certificate of insurance shall state a limit of liability of not less 
than $5,000,000 per occurrence for bodily injury and property damage liability combined. 

The same additional Insured designation and endorsement required for general 
liability Is to be provided for this coverage. 

C. Workers Compensation and Employers Liability- Contractor shall maintain statutory 
worker's compensation and employer's liability coverage for all its employees who will be 
engaged in the performance of the Agreement. Employer's liability limits of $1,000,000 are 
required. 

The workers' compensation policy shall contain a waiver of subrogation in favor of 
the State. The waiver of subrogation endorsement shall be provided. 

D. Self-insurance - Contractor shall supply the consent letter of self-insurance or the Certificate 
of Consent to Self-Insure. The Waiver of Subrogation is not required. 

6. CONFLICT OF INTEREST 

A. Contractor certifies that it's employees and the officers of its governing body shall avoid any 
actual or potential conflicts of interest and that no officer or employee who exercises any 
functions or responsibilities in connection with this Agreement shall have any personal 
financial interest or benefit which either directly or indirectly arises from this Agreement. 

B. Contractor shall establish safeguards to prohibit its employees or its officers from using their 
positions for a purpose which could result in private gain or which gives the appearance of 
being motivated for private gain for themselves or others, particularly those with whom they 
have family, business, or other ties. 

7. CONFIDENTIALITY 

A. Contractor agrees to comply with the provisions applicable to consumer information as set 
forth in 34 Code of Federal Regulations, Section 361 .38 and Title 9. California Code of 
Regulations. Section 7140 et seq., and personal information as set forth in the Information 
Practices Act of 1977 (California Civil Code Section 1798 et seq.) . 

8. Contractor agrees that any personal information, as defined by the Information Practices Act 
of 1977 (California Civil Code Section 1798 et seq.) and this Agreement, obtained in the 
performance of this Agreement is classified as confidential and shall not be subject to 
disclosure to any source except as required by this contract or otherwise authorized by 
DOR. 
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C. Contractor agrees to remove all confidential, sensitive, or personal information from any 

reports, publications, or other materials created during the performance of this contract prior 
to being released to the scientific and academic community, or other individuals or entities. 
The removal method(s} must be reasonable and appropriate to ensure that any confidential, 
sensitive, or personal information cannot be recovered, accessed, used or disclosed, which 
would result in a security breach or an information security incident. 

D. Subject to the applicable requirements of the regulations cited above, Contractor agrees to 
report any security breach or information security incident involving confidential, sensitive, or 
personal information (e.g., consumer information) obtained in the performance of this 
contract to the DOR's Contract Administrator and the DOR's Information Security Officer. 
The DOR's Information Security Officer can be contacted via e-mail at iso@dor.ca.gov. 

E. Security breaches or information security incidents that shall be reported include, but are not 
limited to: 

1 . Inappropriate use or unauthorized disclosure of confidential, sensitive, or personal 
information (e.g., consumer information) obtained in the performance of this contract by 
the Contractor or the Contractor's assignees. Disclosure methods include, but are not 
limited to, electronic, paper, and verbal. 

2. Unauthorized access to confidential, sensitive, or personal information (e.g., consumer 
information) obtained in the performance of this contract. Information can be held in 
medium that includes, but is not limited to, electronic and paper. 

3. Loss or theft of information technology (IT)·equipment, electronic devices/media, paper 
media, or data containing confidential, sensitive, or personal information (e.g., consumer 
information) obtained in the performance of this contract. IT equipment and electronic 
devices/media include, but are not limited to, computers (e.g., laptops, desktops, 
tablets), smartphones, cell phones, CDs, DVDs, USB flash drives, servers, printers, 
peripherals, assistive technology devices (e.g., notetakers, videophones), and copiers. 
Data can be held in medium that includes, but is not limited to, electronic and paper. 

F. Contractor agrees to provide annual security and privacy training for all individuals who have 
access to confidential, sensitive, or personal information (e.g., consumer information) 
obtained in the performance of this contract. 

G. Contractor agrees to obtain and maintain acknowledgements from all individuals to evidence 
their understanding of the consequences of violating California privacy laws and the 
contractor's information privacy and security policies. 

H. For contractors that do not have a security program that includes annual security and 
privacy training, a self-training manual is available on the DOR website in the "Requirements 
for Becoming a Service Provider" section under "Annual Security and Privacy Training for 
VR Service Providers." The self-training manual is named "Protecting Privacy in State 
Government" and can be downloaded at the following link: 
http://www.dor.ca.govNRED/Security-n-Privacy-Training.html. 
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I. Additional training and awareness tools are available at the California Information Security 
Office (CISO) website and the California Department of Justice - Privacy Enforcement and 
Protection website. These state entities created the self-training manual, "Protecting 
Privacy in State Government" that DOR revised to meet its business needs. 

8. AUDIT AND REVIEW REQUIREMENTS 

A. General Audit and Review Requirements 

1 . The State shall have the right to conduct inspections, reviews, and/or audits of the 
Contractor to determine whether the services provided and the expenditures invoiced by 
the Contractor were in compliance with this Agreement and other applicable federal or 
state statutes and regulations. 

2 . Contractor agrees that Department of Rehabilitation, State Controller's Office, 
Department of General Services, Bureau of State Audits, Federal Department of 
Education Auditors, or their designated representatives shall have the right to review and 
to copy any records and supporting documentation pertaining to the performance of the 
Agreement, including but not limited to, accounting records, consumer service records, 
records and evaluations of individuals referred to the program, and other supporting 
documentation that may be relevant to the audit or investigation. 

3. The Contractor shall submit to the State such reports, accounts, and records deemed 
necessary by the State to discharge its obligation under State and Federal laws and 
regulations, including the applicable 0MB cost principles and administrative 
requirements. 

4 . Contractor agrees to allow the auditors access to such records during normal business 
hours and to allow interviews of any employees who might reasonably have information 
related to such records. 

5. Contractor agrees to maintain such records for possible audit for a minimum of five (5) 
years after final payment or until resolution of all issues which may arise as a result of 
any litigation, claim, negotiation, audit, or any other action involving the records prior to 
expiration of the five (5) year period, whichever is later. 

B. Annual Federal Audit (For Agreements that received Federal Funds $750,000 and above): 

1. In addition to the General Audit and Review Requirements above, the Contractor agrees 
to provide an annual audit as required by the federal USingle Audit Act" of 1994, as 
amended. This audit shall be made in accordance with 2 CFR 200. 

9. COMPETITIVE BIDDING AND PROCUREMENTS 

A. Contractor shall comply with applicable laws and regulations regarding securing competitive 
bids and undertaking negotiations in Contractor's Agreements with other entities for 
acquisition of goods and services with funds provided by the State or Federal under this 
Agreement. A minimum of two competitive quotations is required for any purchase order or 
subcontract for services over $2,500, and should be submitted to the DOR contract 
administrator or adequate justification provided for the absence of bidding. 
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B. Contractors must maintain a copy of the narrative description of the procurement systems 
guidelines, rules or regulations that will be used to make purchases under this Agreement. 
The State reserves the right to request a copy of these documents and to inspect the 
purchasing practices of the Contractor at any time. 

C. The Contractor should seek prior approval for any purchase or subcontract exceeding 
$2,500 per unit or more for commodities, supplies, and services related to this Agreement. 
The Contractor must provide in its request for approval all particulars necessary, as 
specified by DOR, for evaluating the necessity or desirability of incurring such costs. 

D. For all purchases made, subject to this Agreement, the Contractor must maintain copies of 
all paid vendor invoices, documents, bids and other information used in vendor selection, for 
inspection or audit. 

10. USE OF SUBCONTRACTOR(S) 

If the Contractor desires to accomplish part of the services through the use of one (1) or more 
subcontractors, the following conditions must be met: 

A The Contractor shall submit any subcontracts to the State for approval prior to starting any 
of the work; 

B. The Agreement between the primary Contractor and the subcontractor must be in writing; 

C. The subcontract must include specific language which establishes the rights of the auditors 
of the State to examine the records of the subcontractor relative to the services and 
materials provided under the Agreement; and 

D. Upon termination of any subcontract, the State shall be notified immediately, in writing. 

E. Contractor shall assure that all subcontractor administrative fees are reasonable considering 
the services being provided, and they may only pay overhead charges on the first $25,000 
for each subcontract. 

Further, any subcontract in excess of $100,000 entered into as a result of this Agreement shall 
contain all applicable provisions stipulated in this Agreement. 

11. POTENTIAL SUBCONTRACTORS 

Nothing contained in this Agreement or otherwise, shall create any contractual relation between 
the State and any subcontractors, and no subcontract shall relieve the Contractor of his 
responsibilities and obligations hereunder. The Contractor agrees to be as fully responsible to 
the State for the acts and omissions of its subcontractors and of persons either directly or 
indirectly employed by any of them as it is for the acts and omissions of persons directly 
employed by the contractor. The Contractor's obligation to pay its subcontractors is an 
independent obligation from the State's obligation to make payments to the Contractor. As a 
result, the State shall have no obligation to pay or to enforce the payment of any moneys to any 
subcontractor. Contractor shall not subcontract any services under this Agreement without 
prior approval of the State. 
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12. CONTRACT AMENDMENTS 

In the event that additional program services must be performed which was wholly 
unanticipated and is not specified in the written Scope of Work, but is, in the opinion of both 
parties necessary to the successful accomplishment of the general scope of work outlined, an 
amendment to the Agreement is required. 

13. SOFTWARE 

Contractor certifies that it has appropriate systems and controls in place to ensure that state 
funds will not be used in the performance of this contract for the acquisition, operation or 
maintenance of computer software in violation of copyright laws. 

14. THEFT SENSITIVE ITEMS 

DOR is requiring nonexpendable items to be listed and purchased under a separate line item 
titled "Theft Sensitive Items". The contractor shall maintain an inventory record for each 
nonexpendable item purchased or built with funds provided under the terms of the contract. 
The inventory record of each item shall include the date acquired, total cost, serial number, 
model identification and any other information or description necessary to identify said item. A 
copy of the inventory record must be submitted annually to the State Contract Administrator. 

The following items, regardless of cost must be inventoried: 

1. Computers/printers 
2 . Laptops/tablets 
3. Copiers/fax 
4. Smart phones/cell phones 
5. Other items required to provide contract services 

15. ATTRIBUTION 

The Contractor agrees to acknowledge the sponsorship of DOA with respect to any public 
statement, press release, news item, or publication related to a program funded all or in part 
with funds from DOA. Contractor further agrees to identify the role of DOR with respect to any 
individual highlighted or publicized by or through Contractor, when such individual is a DOR 
consumer. 
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EXHIBIT E 

(Standard Agreement · Subvention) 

ADDITIONAL PROVISIONS - Federally Funded Agreements 

1. FEDERAL REQUIREMENTS 

The Federal Office of Management and Budget (0MB) has established uniform administrative 
requirements and cost principles for determining allowable costs chargeable to Federal awards. 
The Contractor agrees to abide by the Title 2 Code of Federal Regulations! Part 200 (2 CFR 
200), except where the Agreement is more restrictive. The federal regulations are available for 
review on the Internet at www.ecfr.gov under Title 2-Grants and Agreements. 

2. FEDERAL FUNDING INTELLECTUAL PROPERTY 

A. In any Agreement funded in whole or in part by the federal government, DOR may acquire 
and maintain the Intellectual Property rights, title and ownership, which results directly and 
indirectly from the Agreement. However, the federal government shall have non-exclusive, 
non-transferable, irrevocable, paid-up license throughout the world to use, duplicate, or 
dispose of such Intellectual Property throughout the world in any manner for governmental 
purposes and to have and permit others to do so. 

B. Evaluation of Discovery or Invention: If any discovery or invention arises as a result of 
funded work, the Contractor must refer the discovery or invention to the DOR. The 
Rehabilitation Services Administration (RSA) and its representatives have the sole and 
exclusive power to determine whether or not and where a patent should be filed and the 
disposition of all rights, including title and license rights, which may result. RSA's 
determination of these issues shall be considered final. In addition, the DOR and RSA 
shall acquire at least an irrevocable, non-exclusive, and royalty-free license to utilize for 
government purposes of any of these inventions. By signing this Agreement, the Contractor 
agrees that determinations of rights to inventions made in the course of or under the 
Agreement shall be made by RSA or its authorized representative. 

C. Copyrights and Patents: The Federal awarding agency and/or the DOR reserves a royalty­
free, nonexclusive, and irrevocable license to reproduce, publish or otherwise use, and to 
authorize others to use, for Federal Government purposes: 

1 . The copyright in any work developed under a grant, subgrant, or Agreement under a 
grant or subgrant; and 

2. Any rights of copyright to which a grantee, subgrantee or a contractor purchases 
ownership with grant support. 

3. DEBARMENT, SUSPENSION, INELIGIBILITY AND VOLUNTARY EXCLUSION 

Federal and State agencies shall not award assistance to applicants that are debarred or 
suspended, or otherwise excluded from or ineligible for participation in Federal assistance 
programs under Executive Order 12549. By signing this Agreement, Contractor certifies that 
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neither it nor its principals or subcontractors are presently debarred, suspended, proposed for 
debarment, declared ineligible, or voluntarily excluded from participation in this transaction by 
any Federal department of agency. 

4. PROHIBITION ON TAX DELINQUENCY 

Any Agreement that a state agency enters into after July 1, 2012, is void if the contract is 
between a state agency and a contractor, or subcontractor, whose name appears on either list 
of the 500 largest tax delinquencies pursuant to Section 7063 or 19195 of the Revenue and 
Taxation Code. In accordance with Public Contract Code Section 10295.4, agencies are 
required to cancel Agreements with entities that appear on either list. 

(Franchise Tax Board) https:Uwww.ftb.ca.gov/aboutFTB/Delinquent Taxpayers.shtml, 
(Board of Equalization) http://www.boe.ca.gov/cgi-bin/deliq.cgi 

5. THE FOLLOWING PROVISIONS ARE SUBJECT TO THIS AGREEMENT 

A. Equal Employment Opportunity--AII Agreements require compliance with E.0. 11246--Equal 
Employment Opportunity, as amended by E.O. 1137--Amending Executive Order 11246 
Relating to Equal Employment Opportunity, and as supplemented by regulations at 41 CFR 
Part 6--0ffice of Federal Contract Compliance Programs, Equal Employment Opportunity, 
Department of Labor. 

B. Clean Air Act (42 U.S.C. 7401 et seq.) and the Federal Water Pollution Control Act (33 
U.S.C. 1251 et seq.), as amended--Agreements of amounts in excess of $100,000 shall 
require the Contractor to agree to comply with all applicable standards, orders, or 
regulations issued pursuant to the Clean Air Act (42 U.S.C. 7401 et seq.) and the Federal 
Water Pollution Control Act as amended (33 U.S.C. 1251 et seq.). Violations shall be 
reported to ED and the Regional Office of the Environmental Protection Agency (EPA). 

C. Byrd Anti-Lobbying Amendment (31 U.S.C. 1352)--By signing this Agreement, the 
Contractor who is awarded an Agreement of $100,000 or more certifies that it will not and 
has not used Federal appropriated funds to pay any person or organization for influencing or 
attempting to influence an officer or employee of any agency, a member of Congress, officer 
or employee of Congress, or an employee of a member of Congress in connection with 
obtaining any Federal contract, grant, or any other award covered by 31 U.S.C. 1352. 
Contractor shall also disclose any lobbying with non-Federal funds that takes place in 
connection with obtaining any Federal award. 

D. All contractors shall comply with the following statutes and regulations: 

1. Subject: Discrimination on the basis of race, color, or national origin. 
Statute: Title VI of the Civil Rights Act of 1964 (45 U.S.C. 2000 through 2000d-4). 
Regulation: 34 CFR part 100. 

2. Subject: Discrimination on the basis of sex 
Statute: Title IX of the Education Amendments of 1972 (20 U .S.C. 1681 -1683). 
Regulations: 34 CFR part 106. 
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3. Subject: Discrimination on the basis of handicap. 
Statute: Section 504 of the Rehabilitation Act of 1973 (29U.S.C. 794). 
Regulation: 34 CFR part 104handicap. 

4. Subject: Discrimination on the basis of age. 
Statute: The Age Discrimination Act (42 U.S.C. 6101 et seq.). 
Regulation: 34 CFR part 11 o 

6. RETURN OF INAPPROPRIATE USE OF FUNDS 

By signing this Agreement, Contractor shall certify that in the event of funds used 
inappropriately, funds must be returned to DOR. 

7. AMERICANS WITH DISABILITIES ACT (ADA) 

By signing this Agreement, Contractor/Grantee agrees to comply with the Americans with 
Disabilities Act (ADA) of 1990, which prohibits discrimination on the basis of disability, as well 
as, all applicable regulations and guidelines issued pursuant to the ADA (42 U.S.C. 12101 et 
seq.). In compliance with the Rehabilitation Act of 1973, 29 U.S.C. §794 et seq. and 
Government Code, Section 11135 et seq.; Section 504 imposes affirmative disability-related 
responsibilities on recipients of federal financial assistance as well as federal programs and 
activities and prohibits disability-based discrimination; and Section 508, requires electronic and 
information technology be accessible to people with disabilities. 
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EXHIBIT F 
(COOP/Case Services Agreements-Subvention) 

ADDITIONAL PROVISIONS· COOPERATIVE/CASE SERVICES 

1. MATCH REQUIREMENTS 

For Agreements that include CERTIFIED EXPENDITURE MATCH: 

A. Contractor shall certify to the State, on a monthly basis as specified in Exhibit B & G, the 
Contractor's allowable costs to provide the cooperative program services identified in the 
Scope of Work, in accordance with the Cooperative Agency Certified Expenditure Budget 
Summary and Narrative, and applicable Federal regulations. All such expenditures shall be 
under the administrative supervision of the State and no portion of the certified expenditures 
shall come from Federal funds. The State shall not be obligated to pay the Contractor for 
any contributions made by the Contractor in accordance with the Cooperative Agency 
Certified Expenditure Budget Summary. 

B. The total Cooperative Agency certified expenditure share will be matched to Federal funds 
at no less than 25%, as indicated on the DOA Program Budget Summary. If the value of the 
certified expenditures by the Contractor is below 25% of the actual total program cost, the 
Service Budget may be reduced after review by the DOR Contract Administrator. The State 
will not pay the Contractor for actual costs claimed on the Service Invoice (DOR 801 B) until 
the certified expenditure summary for the same period has been submitted. 

C. Contractor contributions, including any excess of the amount specified in the "Cooperative 
Agency Certified Expenditure Budget Summary", will be used by the State to obtain Federal 
funds under Section 11 O of the Rehabilitation Act of 1973, as amended. Federal funds 
obtained in excess of the "Total Program Cost" as identified on the "DOR Program Budget 
Summary" shall accrue to the State. 

For Agreements that include CASH MATCH: 

A. Each fiscal year Contractor will pay to State, no less than monthly and in advance, upon 
receipt of an invoice from the State, all those cash matching funds which are identified within 
the Program Budget Summary for that fiscal year. The State shall not be obligated to pay 
the Contractor for any contributions made by the Contractor in accordance with the 
approved budget, it being understood that all matching funds obtained by the State from the 
Contractor shall be exclusive funds of the State and no portion of the cash match shall come 
from Federal funds. 

B. The total Cooperative Agency cash share will be matched to Federal funds at no less than 
21 .3% as indicated on the "DOR Program Budget Summary." 
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2. INDIRECT COSTS 

( Indirect costs are allowable expenses incurred by an organization which support the activities of 
a program or contract, but are not directly assigned to the specific program or contract and are 
allocated to the program or contract using a method in compliance with 2 CFR 200. The 
allocation method must be fully explained in the contract budget narrative and must be 
supported by actual costs incurred and paid by the organization. The allocation of indirect costs 
cannot be based on an arbitrary fixed rate and there is a 1 5% cap on the service budget. There 
is no cap on the certified match, however, indirect costs over 40% require a copy of the rate 
approval document from the cognizant federal agency or state department designee (e.g. 
California Department of Education {COE} or established through an independent audit). 

3. CONTRACT HANDBOOK 

Contractor acknowledges and agrees with the policies requirements and conditions of the 
Department of Rehabilitation's Contract Handbook and its additional policy requirements and 
conditions for Case Services/Cooperative Program Agreements as applicable for the Fiscal 
Year(s) covered under this Agreement. Match requirements are applicable to Cooperative 
Programs Agreements only. Contract Handbook can be downloaded from the DOR website at: 
http://www.dor.ca.gov/Public/Grants.html. 

4. DOR'S CONTRACT MONITORING 

The DOR Contract Administrator will monitor and document the contractor's performance to 
ensure compliance with all Agreement provisions. The DOR Contractor Administrator will: 

A. Maintain documentation on all Agreement activities, including the performance of the 
Agreement services, invoice reviews and approvals, monitoring activities, and other 
Agreement administration activities. 

B. Monitor the Agreement to ensure services were performed according to the quality, quantity, 
objectives, timeframes and manner specified in the Agreement, and that the Contractor 
prepares and maintains adequate documentation to support the services provided, 
expenditures reimbursements, and/or any applicable match requirements. 

C. Review and approve invoices for payment to substantiate expenditures for the work 
performed, including verification that costs invoiced for the provision of services to DOR 
applicants/consumers during the Agreement period are based on reasonable costs, and that 
the invoices are current, correct, and timely. 

D. Ensure that all Service Invoices (DR801 B) and Certified Expenditure Summaries, if 
applicable, are received no later than November 15

\ to allow for payment and draw down 
prior to the close out of Federal/State funds. 

E. Verify that the contractor has fulfilled all requirements of the Agreement before approving 
the final invoice. 

F. Ensure there are sufficient funds to pay for all services rendered as required by the 
Agreement. 
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G. Ensure, by the end of the second quarter, that the projected certified expenditure match will 
be sufficient to support the budgets as outlined in this Agreement. If not, contact the 
appropriate Collaborative Services Program Specialist. (Cooperative Program Agreements 
only) 

H. Identify low usage levels and consider partial disencumbrance of Agreement funds. 

I. Periodically review personnel activity reports for staff funded by the Agreement to ensure 
that the Contractor is preparing and maintaining personnel activity reports in compliance 
with the applicable 0MB cost principle. 

J . Verify that all Agreement staff are providing services in accordance to their duties specified 
in the Agreement, including ensuring that: 

• Personnel duty statements or a copy of the Agreement Budget Narrative/Agreement 
Duty Statement has been provided to each staff person to communicate the specific 
duties to be performed under the Agreement. 

• Verify that job duties, as provided by the Agreement staff, match Agreement duty 
statements and service descriptions. 

• Ensure that the contractor has submitted to DOR appropriate documentation that 
supports the services provided to DOR applicants/consumers, including monthly (or 
otherwise specified) progress reports, consumer listings, utilization/service reports, 
and/or other agreed-upon documentation. 

• Verify that Contract staff provide services only to authorized. 
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OAKLAND UNIFIED 
SCHOOL DISTRICT 

Approval of Amendment No. 2 for Standard Agreement - Subvention Contract -
California State Department of Rehabilitation - Programs for Exceptional Children's 
Career Transition Department 

Approva] by the Board of Education for the Amendment #2 for Standard Agreement -
Subvention Contract- Vocational Rehabilitation Third Party Cooperative/Case 
Agreement - Transition Partnership Program - between District and California State 
Department of Rehabilitation (grant period July I, 2015 through June 30, 2018), 
authorizing the three-year Agreement Professional Services Contract between the District 
and California State Department of Rehabilitation. The DOR contract's Service Budget 
for three-years is SI, 174,917.00. This presently funds 5- J 00% FTEs and the program's 
operating expenses. The district's match funding for the three-years is $885,381 .00. 
Services to be provided to Programs for Exceptional Children's Career Transition 
Department participants for the period of 07 /0 I /20 J 5 through 06/30/18. 

This partnership enriches the services provided to 10", 11., and 12" grade 
disabled students'/DOR clients' ability to gain meaningful employment and/or 
post-secondary education. The DOR contract's Service Budget for three-years 
is $1,174,917. This budget presently funds 5-100% FTEs and the program's 
operating expenses. The district's match funding for the three-years is 
$885,381. for the period of 07/01/15 through 6/30/18. 

Approval by the Board of Education will allow the contract to provide support to 
students enrolled in the Transition Partnership Project (TPP) program. The DOR 
has funded this program for 20-years. The total number of students projected to 
be served each year is approximately 200. The district and DOR have combined 
their resources to enrich the service provided to disabled students / clients to 
enable them to alleviate, ameliorate, or compensate for the limitations imposed by 
their disabilities. By providing services to this population, the students benefit in 
terms of employability and independent living. Through this joint partnership, the 
students are able to attain and maintain employment, achieve greater 
independence, and become contributing members of society. 

Approval of Amendment #2 for Standard Agreement - Subvention Contract - Vocational 
RehabiJitation Third Party Cooperative/Case Agreement - Transition Partnership 
Program- between District and California State Department of Rehabilitation (contract 
period July I, 20 J 5 through June 30, 2018), authorizing the three-year Agreement 
Professional Services Contract between the District and California State Department of 
Rehabilitation. The DOR contract's Service Budget for three-years is Sl,174,917. The 
district's match funding in the Certified Expenditure Budget for the three-years is 
$885,381. Services to be provided to Programs for Exceptional Children's Career 
T~nciti nn nP.n~rtment narticinants for the neriod of 07/01/2015 through 06/30/ l 8. 
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• ~ 16--0833 

• ~ 1( ... 0846 

Profeulonal Services Contract - ~O BUU. Y - Bebavloral 
Health IDldaUves Unit - Community Schools & Student 

Service,Departnient I 
Ratlfation by the Board of Education of.a Professional Services Contract between 

the District and NO BULLY, san Franclsco: CA, for the latter to provide two part-time 

content experts In the NO BUU Y System !O support 6 schools - Crocker, Franldln, 
Lafayette, Joaquin Miler, Allendale. Community United, Futures, Horace MaM, 
International Community, Burckhalter,. New Highland, and REACH- to provide bully 
prevention training to all staff, via the ~unity SChools and Student Services 
Department, for the term of s~ptember l, 2015 through June 30, 2016, in an amount 

not to extffd $15,000.00. 

Resouru Code~ 0000:222 
f)uuUng Source; General Pp.rpose Uamtridrd fipd1 

I 
1,;. (·:!~:2 t>:-.;!c~·=,· ... -:~, r·p~vi(.q : Ct:.,~:\'h '. 1,: ... , n; n, v t H,1 ;~ .iai:,t.~1 

Health loit;atives Unit ~ Commuailv Schoola & Student services 
Department 

Amendment No. l tor SCaadanl Agreement - Subvaatloa 
Contract - CalirorAia State DeparJment or Kdlabililation -
Pro~nm for Ei:c:epdom Chlldrer, Career Trantfdon 
Department 
Approval by the Board of 6duca1ion of Amendment No. 2, Standard Agrccmcnt • 
Subvention Contract- Vocational Rehabilitation Third P;my Coopc,alivc/Case 
Agreement - Tnnsition Partner9b.ip Program - betwtien District and Califomia State 
Dq,anment of Rehabilitation, accepting tam and condJtion cl1angea. in E .• 111!.•rt.; 

0,0,C,F, cert1t1~d hudgel ant.I 11arr"tive arc hereby revised as allached hereto tor 
li~~dl y,l::r~; ,ml ;o! 11. 2016/17 ..; :id 20i~ 7 / 1(11 ineoll')Or•ted 1 ... uni11 l,y reference 11~ 

though fully ICl f urih, regarding original graut 11wiutl ur $I, 174~ 17 .00, tor the period 

July 1, 201S through June 30, 2018, fur Special Education J1UJlllA. All ulht:r tmns m,d 

conditiona of A~nt remain in full 'force and effect. 

Rec<1narcc Code- 3410--975 

Fandlne SoDn;e; Special EdacaJtoo 

1 .,. •Y t..' .'\tr1(. rijt,""r·11t Nr• ;> f, r·•: ,;·~
1
·r:..: ., .: :,- ... 'r.~, r-,• . '~ :J~,.-, ·,!' .:· 

Contract -Cplftom,., stotc Dcpertme111 of Rebabildation - Programs rw 
E1u;,u1lionB ChilrtrAn r..arecr Tran;;ltlon Depn<lmeat 

May 11, 2011 
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Meetlng Minutes Long - Final May 11,2016 

Amendment No. 2 for Standard Aereemot - Subvention Contrad - California 
Shate Department of Rehabuttation 1 Programs for Exceptions Children 
Carttr Tnnsldoa Department 
Approval by the Board of Education of Amendment No. 2, Standard Agreement­

Subvention Contract - Vocational Rehabilitation Third Party Cooperative/Case Agreement 
I 

- Transition Partnership Program - between District md California State Department of 

Rehabilitation, accepting term and condition chang~ in l:xr11t11ts Fl D r: f'. . cert 
t~!•d~1ct cir~<J riarralr•:c are t1ereby revisec: cJ~ attached hereto fnr ii:: i:.af vf':-Hs :.io1~1H3, 

20 '1 6/17 w,rl ;•o: 7i 18, incorporated herein by reference as thou¢> fuJly set forth, 
regarding original grant award ofSl,174,917.00, for the period July 1, 2015 through June 

30, 2018, for Special Education pupils. All other tenns and conditions of Agm:mcnt 

remain in full force and effect 

Resoune Code - 3410-975 

Fandlng Source: Special Educalton 
iJ.i .. ~1:"'4f3.£,r11t_1Jd11,e1,t fl.:,, 2 !_c'lr t~!,11•<,0!..Q ,\_gth_,·,:i. .. 1~_t-~ 1 tlj.;tJ ,l1(11 

C:0111.h'lLI - C;;!!f.f.rn1:; St.,,1¢ 09>;;1 trne111 of (gj.ll!!A1tn!1nr, - Pn.fil•.!!!"r_ 
f:::,1 [ >:<:<~(,l1un,:;.Q21ld1t.r, Ori,uur 1 r;ins,tion UepcHi'llen: 

A motion was made by Vice Pnaldent Senn, seconded by Director London, to 
Approve the 6-n•ral Consent Report. The motion carried by the following vota 

Aye: 7 • Director Aimee Eng 
Director Jumoke Hodge 
Din:ctor Roseann Tones 
Director Shanthi Gonzales 

Director Jody London 
Vice President Nina Senn 
President James Harris 

AbHat: 2 - Student DiRctor Bianca Ramirez 
Student Director Darius Aiken, 

Noa-votbic: 0 

EnactrnentNo:16-0683 
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STATE OF CALIFORNIA 
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OAKLAND UNIFIED SCHOOL DISTRICT 
Programs for Exceptional Children 
1000 Broadway, Suite 398 
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The following persons are authorized to request reimbursement of 
expenses incurred as a result of the agreement between the 
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Significant Disproportionality 
Coordinated Early Intervening Services 

Required Fonns 

Significant Disproportionality 
Coordinated Early Intervening Services Plan Fonns 

lnfonnation for 2016 

The following Significant Disproportionality Coordinated Early Intervening Services (SD-CEIS) reporting forms are required 
components of the SD-CEIS Plan. The 2016 SD-CEIS period is from July 1, 2016, through September 30, 2018. 

• 2016 Significant Disproportionality Coordinated Early Intervening Services Plan Fonn 

o Purpose: This form collects brief information on the activities completed by the Local Education Agency (LEA) as 
part of the programmatic improvement process to develop their action plan for implementation of Coordinated Early 
Intervening Services (CEIS). It includes the completion and submission of a Programmatic Improvement Action 
Plan. This template provides the necessary components to summarize the measurable outcomes tied to selected 
root cause(s) and focus area(s) selected by the LEA. 

• 2016 Significant Disproportionality Coordinated Early Intervening Services Progress Report Form 

o Purpose: This form summarizes the activities completed and progress on the measurable outcomes selected by 
the LEA in their Programmatic Improvement Action Plan during the six-month period following the submission of 
the SD-CE IS Plan Form and the Programmatic Improvement Action Plan. 

Submission Process 

The LEA submits the completed forms to the State Performance Plan Technical Assistance Project (SPP-TAP). The SPP-TAP 
Guidance Team will provide written qualitative feedback to the LEA no later than March 1, 2017. The LEA completes any 
necessary adjustments and submits their final plan documents to the California Department of Education (COE) as noted in the 
table below. 

Action to Be Completed Submit to Due Dates 



California Department of Education 
Special Education Division 

LEA submits 2016 SD-CEIS Plan Form and 
Programmatic Improvement Action Plan 

LEA submits final 2016 SD-CEIS Pl~n Form 
and Programmatic Improvement Action Plan 

LEA submits 2016 SD-CEIS Progress Report 

Significant Disproportionality 
Coordinated Early Intervening Services 

SPP-TAP Guidance 
Team: 

February 1, 2017 jen .deshazer@spptap .or 
g 

COE: 
April 1, 2017 sigdisp@cde.ca.gov 

CDE: 
October 1, 2017 sigdisp@cde.ca.gov 
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Significant Disproportionality Coordinated Early Intervening Services (SD-CEIS) Plan Form 

Oakland Unified School District 10-Disproportionate ED 11-16-2016 

Local Education Agency (LEA) Name Indicator Date 

Service Period: July 1, 2016 through September 30, 2018 

Significant Disproportionality Coordinated Early Intervening Services 
(SD-CEIS) Plan Form Due to SPP-TAP: February 1, 2017 SD-CEIS Progress Report Due Date to COE: 

October 1, 2017 
Final SD-CEIS Plan Form Due to COE: April 1, 2017 

Describe the Plan Development Activities for SD-CEIS 

Phase One: Getting Started 

Find guidance on this phase at bttg1:l[1ggtas;u;u:glRha1g-j ::9etting:1tarted/ 

1. Convene a Leadership Team and Stakeholder Group 
1a. Leadership Team: List members name and role 

Name Role LEA/Agency Email Address 
Robert Churchill Chair OUSD robert.churchill@ousd.org 

Barbara McClung General Ed. representative OUSD barbara.mcclung@ousd.org 

Sharon Falk Special Ed representative SELPA-OUSD sharon.falk@ousd.org 

Sondra Aguilera Superintendent designee OUSD sondra.aguilera@ousd.org 

Andrea Bustamante General Ed. representative OUSD andrea.bustamante@ousd.org 

John Rusk Special Ed representative OUSD John.rusk@ousd.org 

Valerie Lopes Special Ed representative OUSD valerie.lopes@ousd.org 
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I Carlos Padilla I Special Ed representative I OUSD I carlos.padilla@ousd.org 

1 b. Stakeholder Group: List members name and role 

Name Role · LEA/Agency 
Robert Churchill Chair-BCBA OUSD 
Barbara McClung Behavioral Health Unit OUSD 
Sharon Falk Special Ed representative SELPA-OUSD 
Sondra Aquilera Superintendent desiqnee OUSD 
Andrea Bustamante General Ed. representative OUSD 

John Rusk Special Ed representative OUSD 

Christina McClain Research, Assessment & Data Analyst OUSD 

Rosa Bay East Bay Community Lawyer East Bay Community Law Center 
Heather Palin Principal OUSD 
Chris Chatmon Office of Equity OUSD 
Andrea Bustamante Communitv Schools & Student Services OUSD 
Christina Walker Psychologist OUSD 
Ashley Martin Principal OUSD 
PattvCeia Principal OUSD 
Wandra Boyd Community Advisory Committee OUSD 

Representative 
Michael Lawson Parent Dr. 

Attach list of additional members if needed. 

D List attached. 

2. Contact the State Performance Plan Technical Assistance Project (SPP-TAP) at the Napa County Office of 
Education (NCOE) 

Check the types of technical assistance support or engagement received and anticipated. 
IZl Information via phone 
181 Attended or plan to attend virtual Community of Practice meetings 
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~ Attended Regional Session 

Significant Disproportionality 
Coordinated Early Intervening Services 

~ Attended or plan to attend two-day Leadership Workshop 
181 Information via SPP-TAP Web site 
D Other (describe below): 

' 
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3. Choose Technical Assistance (TA) facilitator(s) 

Significant Disproportionality 
Coordinated Early Intervening Services 

Name the facilitator(s) and describe the current and anticipated services. 

Dr. Edward Fergus-Assistant Professor of Educational Leadership and Policy NYU-Steinhardt 

• Dr. Fergus provides technical assistance to OUSD's CEIS Leadership team on identification of Root Causes for disproportionality and 
recommended action steps to eliminate racial inequities in Special Education. Dr. Fergus provides expert guidance in the identification and 
implementation of culturally responsive programs and policies designed to address identified root causes of disproportionality. 

Dr. Kenneth Hardy, professor at Drexel University. 
• Dr. Hardy provides consultation and technical assistance in the design and implementation of our Implicit Bias professional development 

curriculum for teachers, staff, and district leadership. Dr. Hardy is an internationally recognized clinician, author, and trainer in trauma-Based, 
culturally competent systems of care for children and youth. 

Dr's. Fergus and Hardy will collaborate with the district's Cultural Responsiveness Task Force to ensure that there is broad stakeholder input in the 
development of OUSDs implicit bias training. 

4. Gather relevant data 
List the types of data that are used to inform decision-making. Include areas of identified data gaps. 

Longitudinal as well as daily progress data on students referred for Tier Ill behavioral interventions. Referrals for special education assessments for 
emotional disturbance. Students found eligible for ED. Office discipline referral data, suspension data, expulsion data. These data are reviewed and 
categorized across gender, grade level, and ethnicity. The selection of data listed here reflect an early warning system for identification of students at 
greater risk for Emotional Disturbance. Disproportionality in discipline also correlates with higher rates of racial bias and served as an indicator for 
more targeted training and capacity building for teachers and site leaders to reduce implicit bias. Graduation rates also reflect a significant 
achievement gap across gender and ethnicity but due to the CEIS focus on prevention, graduation rate does not serve as a flag for early intervention. 
Tiered Fidelity Index data is also produced twice annually and reviewed in partnership with the National PBIS Technical Assistance center to measure 
our progress with implementation of MTSS with fidelity. 
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Phase Two: Data and Root Cause Analysis 

Find guidance on this phase at https://spptap.org/phase-ii-data~nd-root-cause-analysls/ 

1. Complete a Local Educational Agency (LEA) Initiative Inventory 
List current LEA initiatives that align or have some areas of integration with the efforts to address disproportionality. 

Restorative Justice, Positive Behavior Intervention and Supports, Social Emotional Learning, African American Male Achievement, African American Girls and Young 
Women's Achievement. Trauma Informed Practices and Implicit Bias training. 

2. Complete a programmatic self-assessment 
List programmatic self-assessment tool(s) used and describe process of completion. 

To better understand the potential root causes of significant disproportionality in the OUSD, self-assessment activities were completed in 2016 with the assistance 
of OUSD's Technical Assistance Facilitator, Dr. Edward Fergus. The New York University-Steinhardt Behavioral Support and Special Education Root Cause Analysis 
Workbook was chosen as the assessment tool. This workbook assists school districts to conduct a root cause analysis using a framework that examines 
disproportionate representation of a specific group in behavioral areas relative to the presence of this group in the overall student population. The workbook was 
completed and submitted to Dr. Fergus for comments in June of 2016. A subsequent 3-day, Root Cause and Equity Planning meeting was convened on July 27-29, 
2016 with key OUSD stakeholders. Dr. Fergus led this work group for the purpose of examining root causes of OUSD disproportionality and to discuss educational 
policy and practice changes for developing protective environments for our students. OUSD incorporated the results of the self-assessment in the current SD-CEIS 
Plan. 

3. Conduct reflective data analysis 
Describe the processes used to collect, analyze and interpret data. 

Root cause data was collected throughout May and June of 2016 with the relevant sections of the NYU Steinhardt Behavioral Support and Special Education 
Root Cause Analysis Workbook completed. Data was also sent to Dr. Fergus for his advice and guidance in completing the workbook. A 3-day Root Cause and 
Equity Planning meeting was convened on July 27-29. This work group was led by Dr. Edward Fergus from to examine Root Causes of OUSD disproportionality 
and to discuss educational policy and practice changes for the purpose of developing protective environments for our students. Specifically, this group 
reviewed suspensions and office discipline referrals across ethnicities, gender and grade level. 

The steps of our reflective analysis occurring during this meeting included group discussions on the following topics: 

Problem Identification: What is happening at OUSD relative to our over-identified population? What are the cultural implications/results (e.g., 
over-identification)? 
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Reflection: How does the OUSD system operate? Are there identifiable gaps and do they exacerbate the risk to this or other populations? What is working 

and what isn't? 

Interpretation: How do our systems recreate the same patterns of racial inequity over time? What specific practices and policies maintain this pattem? 

Decisional: Implement multi-tiered Systems framework to replace subjective and punitive disciplinary practices. Provide targeted early intervention to 
students whose behavior is flagged by early warning indicators, provide cultural competence/implicit bias training to address persistent beliefs that result in 

inequitable treatment of African American students. 

4. Determine root cause(s) based on data 
4a. Name the identified root cause(s) of disproportionality. 

Some of the salient root causes identified for significant disproportionality in the overrepresentation of African American students found eligible for special 

education as ED include but are not limited to the following: 

District lacks capacity to implement MTSS with fidelity due to the following factors: Lack of dedicated time for professional development in MTSS/PBIS, leadership 
lacks capacity in implementation of MTSS/PB1S, district has not adopted systemic response to intervention approach to address academics deficiencies, district 
lacks policies and practices to educate all staff on cultural responsive pedagogy and the elimination of implicit bias, schools maintain alternate data systems for 
tracking office referrals so that students referrals are not reflected in AERIES, principal and teacher evaluation does not reflect requirements to implement effective 
classroom or behavior management, participation in behavior support services to high risk students remains optional for classroom teachers, high numbers of 
uncredentialed teachers lack basic skills in teaching and classroom management, high staff turnover at all levels (Supt, Cabinet, Principals, Teachers) results in lack 
of capacity to implement MTSS due to lack of knowledge, training, and prioritization of MTSS as a core deliverable in every school and classroom. Absence of 
effective early intervention systems result in high rates of referral to discipline and SPED due to belief that student behavior requires specialised services outside of 

the general education classroom. 

4b. Describe how data supports each determination. 
Review of sign in sheets for MTSS Professional Development indicates that principals are often absent when PSIS teams are training. Upper 
leadership is also difficult to access and has not received sufficient training in MTSS due to competing priorities. High turnover of leaders and staff 
result in the need to continuously re-train and re-build PSIS teams. Lack of professional development time with teacher and other school site staff 
based on contractual requirements results in insufficient uptake of PBIS/MTSS principles and practices across cohort sites. Principal professional 
development agendas and calendar indicates that little to no training has been provided on academic response to intervention resulting in an absence 
of consistent Tier II interventions across sites. Coordination of Services team data indicates that up to 50% of referrals are for academic concerns yet 
there are often no designated staff assigned to provide Tier II academic interventions. Also attempts to provide professional learning in classroom 
management, trauma infom,ed practices, and implicit bias is met with resistance in part due to training calendars over burdened by other initiatives 
designed to improve the instructional core. Without placing MTSS at the center, efforts to build capacity must compete with other priorities and fall 
short of achieving competency. 
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Finally when attempting to provide Tier Ill behavioral interventions as a preventative to referral to SPED, it is frequently difficult to obtain teacher 
participation with implementing behavior support plans. This is likely based on a historical pattern of being able to defer this support to SPED. 
Correlated with this pattern of referring out to SPED is a mindset that locates the problem in the student and not the environment and a belief that 
therefore the solution resides in SPED .. Disproportionate disciplinary responses to African American student behavior which unequally exclude them 
from the general education classroom appear rooted in 1) a lack of systems for differentiated behavior support, 2) lack of training/capacity/agreement 
about how to manage disruptive behaviors in the classroom, and 3) lack of awareness of the rote that implicit racial bias plays in exclusionary discipline 
and referral practices .. 
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. Phase Three: Plan for Improvement. 

• Find guidance··on this phase at https://spptap:org/phase-111-plan-for-improvement/ 
. . 

1. Select focus area(s) 
List selected area(s) of focus and describe their connection to the identified root cause(s). 
Multi-Tiered Systems of Support (MTSS) /Culturally Responsive Positive Behavior Intervention and Support: 

The District will continue to focus on implementing a district-wide MTSS focusing on academic and behavioral interventions. In choosing this framework to eliminate 
significant disproportionality, OUSD has the opportunity to address the universal needs of all students with a particular focus on African American students in 
general education settings. The provision of effective intervention supports for students in general education increases the capacity of teachers and other school 
staff and leadership to address behavioral problems through effective first instruction. MTSS was adopted to address the academic and behavioral needs of 
students by creating systems of identification and support aligned with targeted universalism. The goal being that all students receive the individualized instruction 
and services needed to succeed. This is associated with the elimination of a fail-first approach to student support which has resulted in an over referral of African 
American students to SPED. MTSS and PSIS reflect a response to intervention process which targets pre-referral interventions within the least restrictive 

environment, and offers intensive behavioral support prior to referral to special education programs and services. The PSIS initiative is a multi-year process focused 
on creating the conditions for learning needed to ensure that all students can access the curriculum by creating equitable school-wide behavioral expectations and 
systems to teach and reinforce desired behaviors. PSIS places a heavy emphasis on lier 1 universal supports because research confirms that fewer students are 
referred for special education when their academic, behavioral and social-emotional needs are effectively addressed within the general education classroom. 
Site-based PSIS teams are receiving intensive coaching and training to ensure that MTSS/PBIS is implemented with a culturally responsive lens and engage in an 
ongoing process of reflection and data analysis to measure fidelity. The overarching goal of MTSS/PBIS is to ensure that teachers differentiate academic and 
behavioral supports to meet the needs of a diverse student body. By applying an equity lens to outcome data teams are able to target and correct areas of inequity 
and bias in both discipline, achievement, and referral for SPED. 

2. Develop Programmatic Improvement Action Plan 
2a. Attach completed Programmatic Improvement Action Plan. 

IZI Programmatic Improvement Plan attached. 
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2b. Describe how the budget allocation aligns with the Programmatic Improvement Action Plan. 

PBIS Coaches (5) 19.0% Provide coordination· and Data Analyst (1) 6.6% Manage CEIS 'data collection 
gu,idance to site-based PBIS and reporting 
teams to maximize the site's 
capacity to practice PBIS. 
Assist the sites to measure 
outcomes for data~based 
decision making 

Behavior Specialists 26.0% Provide support to OUSD Teacher Stipends 6.7% Stipends provided for each 
(5) networks with intensive, cohort site for funding PBIS 

student-specific interventions. team participation (i.e., 
Coach site-based teams to teachers participating in 
maximize capacity of schools to weekly meetings for the 
provide intensive interventions maintenance of school-wide 

PBIS) 
Program Managers 16.0% Manag.e Coordinated Ear1y Site PBIS Materials .85% Budgetary allowance for 
(2) Intervention-services plan and supplies related to PBIS 

manage overall implementation activities at each cohort site 
of MTSS for OUSD networks 

CEIS Manager 8.1% Coordinate with state/SPP-TAP, PBIS Technical 1.4% Quarter1y training for school 
manage tier 3 PBIS team, lead Assistance and PD PBIS teams and coaches 
leadership team and provided by Northwest PBIS 
stakeholder meetings-submit Network. Training establishes 
progress reports best-practices for all levels of 

PBIS implementation . 
Classroom Support 14.4% Provide time-limited, Substitutes .57% Budgetary allowance for 
Specialists (5) student-specific services. providing coverage for 

Coach and model behavior teachers who are attending 
interventions. Systematically professional development 
transfer plan management to opportunities related to PBIS 
site-based partners 
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Phase Four: lmpleme~ting, Evaluating and-Sustaining 

Find guidanc9. on this phase at https;//spptap-,oliJ/phase~iv-implementing-evaluating-and:§ustajningf. 

1. Implement Programmatic Improvement Action Plan 
List staff responsible for oversight of CEIS activities (including submission of Progress Report and Quarterly Expenditure 
Reporting Forms). 

Name Role LEA/Agency Email Address 
Barbara McClung Director-create/manage budget. OUSD barbara.mcclung@ousd.org 

Recruit and retain talent 
Robert Churchill Program Manager-coordinate OUSD robert.churchill@ousd.org 

with state/SPP-TAP, manage 
tier 3 PBIS team, lead 
leadership team and 
stakeholder meetings-submit 
proaress reports 

Joy Meng, Aaron Gray, Angela Instructional Support OUSD joy.chao-yimeng@ousd.org, 
Alfaqih Specialists. aaron.gray@ousd.org, 

Provide classroom support to angela.alfaqih@ousd.org 

students and teachers with Tier 
Ill needs 

Aleja Rambonga, Christina Network PBIS Coaches-guide OUSD aleja.rambonga@ousd.org, 
Gillen, Joyce Hum site-based network teams in Tier christina.gillen@ousd.org, 

1 & 2 PBIS practices joyce.hum@ousd.org 

Kasey Clifton, Tacorra Network ner 3 intensive OUSD kasey.clifton@ousd.org, 

.. 

McCullough, Kasey Kaufman, behavior services consultants tacorra.mcculough@ousd.org, 
Britnee Abbott kasey.kaufman@ousd.org, 

britnee.abbott@ousd.org 

Julia Sitko, Kathleen Bennett Network Behavior Health OUSD julia.sitko@ousd.org, 
Program - Elementary Networks Kathleen.bennett@ousd.org 
manage Tier II and lier Ill 
behavioral health services 

Dave Vigo Dept. of Special Education OUSD david.vigo@ousd.org 
Financial Ooerations 
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2. Evaluate effectiveness 

I 

Significant Disproportionality 
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I 

List types of data, tools and other resources that will be used to collect data connected to root causes of disproportionality and 
reducing rates. Describe process for: ongoing collection and analysis of data; sharing data with stakeholders; and adaptation 
of action plan based on data. 

The U.S. Department of Education's Office of Special Education Programs (OSEP) Technical Assistance Center on Positive Behavioral Interventions and Supports 
Tiered Fidelity Inventory (TFI) will guide site-based teams in the roll out of PSIS. TFI data are collected twice per school year to indicate school site success on 
implementation across all t iers of PBIS. 

Individual student data: these data are collected pre and post intensive interventions (Tier 3) by Behavior Specialists, Support Specialists, and when feasible, by 
teachers. These student-specific data will detail daily changes in rate and/or intensity of problem behaviors as well as replacement skills for guidance of program 
modification. 

Office discipline referrals made via OUSD's Universal Discipline Form (URF) are reviewed for each school site as well as for individual students. These data support 
implementation of PBIS as well as highlight sites that require program modification. 

Suspension and expulsion data are reviewed for each school site as well as for individual students. These data also support the implementation of PSIS and will 
assist the team to make modifications. 

All data are synthesized quarterly and presented to stakeholders for review and comment. 
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3. Build supports and sustainability 

Significant Disproportionality 
Coordinated Ear1y Intervening Services 

Describe the process for adding support for sustainability of CEIS activities that demonstrate success in reducing 
disproportionality. 

OUSD completes the DCA District Capacity Assessment bi-annually to measure district capacity to effectively lead and sustain an evidence based practice such as 
PBIS/MTSS. in 2016-2017 OUSD has the support of Rob Horner of the National PBIS Technical Assist ance center leading this assessment. Sustainability measures are 
incorporated into the DCA as well as measures of cultural responsiveness in PBJS implementation. By adhering to the identified action plan that results from this 
assessment OUSD has greater likelihood of maintaining gains in operationalizing MTSS universally across all school sites longitudinally. The DCA also accounts for 
leadership turnover and provides recommendations for institutionalizing MTSS in policy and practice to ensure sustainability. 

Another important feature of the MTSS approach is capacity building by district-level PBIS Behavior Coaches and Behavior Specialists with site-based teams. The 
district-level Coaches have specialized training in PBIS, functional behavioral assessment, and intensive supports for higher-needs students and serve as a link 
between the district and schools. Each school implementing the model has a PBIS team, which is comprised of four to five teachers, an administrator, and a team 
leader participating in training to embed skills and practices for sustained PBIS implementation among school sites leadership and staff. Coaching is provided for a 
period of three consecutive years until sites have achieved fidelity across Tiers 1-111. Behavior Specialists train site based staff to support the implementation of 
behavior support plans and improve conditions for learning to lessen reliance on outside specialists to manage student behavior. 

Currently MTSS is supported by grant funding and SPED carveout. In order to ensure that it continues beyond the terms of these funding sources, Superintendent 
and school board leadership will be needed to ensure that MTSS is reflected in district policy and budget. 

4. Complete and submit SPP-TAP Feedback survey 
List staff responsible for completing and submitting survey provided by SPP-TAP at the end of the CEIS period. 

Name Role LEA/Agency 

Robert Churchill Program Manager OUSD 
Sharon Falk SELPA Director OUSD 

By signing this form, the authorized agents _yalidate the accuracy of the inforf!1ation _l"!p_orted: 

LEA Superintendent (Print & Sign) D-ev,· Y) oate 3/31/17 
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Significant Disproportionality 
Coordinated Early Intervening Services 

s 
SELPA Director (Print & Sign) 

Complete, sign, scan, and submit electronically by February 1, 2017 to the State Performance Plan Technical Assistance 
Project (SPP-TAP), by e-mail at jen.deshazer@spptap.org 

Written feedback will be provided to the LEA from the SPP-TAP guidance team by March 1, 2017. 

Complete, sign, scan, and submit final SD-CEIS Plan Form and the SD-CEIS Programmatic Improvement Action Plan 
electronically by April 1, 2017 to the COE, Special Education Division, by e-mail at sigdisp@cde.ca.goy 

Programmatic Improvement Action Plan Template 
This template is provided as a sample of a Programmatic Improvement Action Plan format. 

If an LEA has an alternative action plan table, that form may be used. 
Complete and submit a Programmatic Improvement Action Plan with the completed 

Significant Disproportionality Coordinated Early Intervening Services Plan Form. 

Oakland Unified School District February 1, 2017 

Local Education Agency (LEA) Name Date 

Measurable Outcomes 
Activities to Accomplish 

Staff Time Line Data Source and 
tied to selected root Responsible Methods for 

cause and focus Measurable Outcomes Evaluating Progress 
area(s) 
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SELPA Director (Print & Sign} 

Significant Disproportionality 
Coordinated Early Intervening Services 

Date 

Complete, sign, scan, and submit electronically by February 1, 2017 to the State Performance Plan Technical Assistance 
Project (SPP-TAP}, by e-mail at jen.deshazer@spptap.org 

Written feedback will be provided to the LEA from the SPP-TAP guidance team by March 1 , 2017. 

Complete, sign, scan, and submit final SD-CEIS Plan Form and the SD-CEIS Programmatic Improvement Action Plan 
electronically by April 1, 2017 to the COE, Special Education Division, by e-mail at sjgdjsp@cde.ca.gov 

Programmatic Improvement Action Plan Template 
This template is provided as a sample of a Programmatic Improvement Action Plan format. 

If an LEA has an alternative action plan table, that form may be used. 
Complete and submit a Programmatic Improvement Action Plan with the completed 

Signfficant Disproportionality Coordinated Early Intervening Services Plan Form. 

Oakland Unified School District February 1, 2017 

Local Education Agency (LEA} Name Date 

Measurable Outcomes 
Activities to Accomplish 

Staff Time Line · Data Source.and 
tied to selected root Responsible Methods for 

cause and focus Measurable Outcomes 
· Evaluating Progress 

area(s) 
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PBIS/MTSS Provide professional development 

implemented w ith and site based coaching to all PSIS 

fidelity at all cohort cohort sites and measure impact 

schools using PBIS validated measures 
including the Tiered Fidelity Index. 

PBIS/MTSS reflected as Provide PD in PBIS/MTSS to upper 

a top priority among district leadership. Document that 

Supts Strategic 80% of leadership has attended 

Initiatives PBIS/MTSS training. PBIS/MTSS 
represented in Principal Professional 

Learning agendas 

PBIS/MTSS reflected as Site teams have a designated leader, 

primary strategy to reduce admin attends 80% of meetings, 

disproportionality by school teams are provided adequate PD 

site leadership teams time with all site staff 

Implicit Bias Training Create administrative regulations in 

reflected as policy for all alignment with the district's equity 

staff policy that define required hours of 

18 training and approved curriculum 

PBIS/MTSS reflected as PBIS/MTSS is written into the 
primary strategy for district's LCAP plan in the Culture 
improving school culture and Climate Section 
and climate 

Significant Disproportionality 
Coordinated Early Intervening Services 

BHU Director, PSIS July 2016-June Sign in sheets for PD 
Program Manager, PBIS 2018 Tiered Fidelity Index (administered 
Coaches, BH Program bi-annually} 
Managers 100% of schools will self-assess 

using the TFI and achieve Tier 1 
scores of at least 70% (nationally 
recognized standard for Tl fidelity} 
Classroom PBIS Assessments 
Decreasing office referrals via 
Aeries 
Decreased referrals of African 
American students for ED 

PSIS Leadership Team July 2016-June MTSS is reflected in Supt Cabinet 
2018 agendas 

MTSS is reflected in Principal 
professional learning agendas 
MTSS is reflected in school site 
plans and budget 

PBIS Coaches. PBIS site July 2016-June PSIS team agendas 
teams, school site 2018 PBIS team sign in sheets 
administrators All staff training agendas 

TFI data 

Expanded CEIS July 2016-June Approved IB curriculum 
leadership team 2018 Admin Regs reflecting IB training 

Documentation of completed IB 
training by all staff 

District LCAP January 2018 District LCAP Budget 

leadership Team, District LCAP Plan 

CSSS Dept LCAP site based budgets 
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Staff Evaluations reflect LGDS and TGDS are updated to reflect 
measures of MTSS increased measures of MTSS 

Significant Disproportionality 
Coordinated Early Intervening Services 

Expanded planning July 2018 TGDS and LGDS reflect 
team with teaching increased MTSS 
and Learning and Planning meeting agendas 
BHU Sign in sheets of planning team 
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Special Education Rights of Parents and Children 
Under the Individuals with Disabilities Education Act, Part B, and the 

California Education Code 

Notice of Procedural Safeguards 
Revised October 2016 

Note: The term school district is used throughout this document to describe any public 
education agency responsible for providing your child's special education program. The term 
assessment is used to mean evaluation or testing. Federal and state laws are cited throughout 
this notice using English abbreviations, which are explained in a glossary on the last page of 
this notification. 

What is the Notice of Procedural Safeguards? 

This information provides you as parents, legal guardians, and surrogate parents of children 
with disabilities from three (3) years of age through age twenty-one (21) and students who have 
reached age eighteen (18), the age of majority, with an overview of your educational rights or 
procedural safeguards. 

The Notice of Procedural Safeguards is required under the Individuals with Disabilities 
Education Act (in English, referred to as IDEA) and must be provided to you: 

• When you ask for a copy 
• The first time your child is referred for a special education assessment 
• Each time you are given an assessment plan to evaluate your child 
• Upon receipt of the first state or due process complaint in a school year, and 
• When the decision is made to make a removal that constitutes a change of placement 

(20 USC 1415[d); 34 CFR 300.504; EC 56301 [d) [2], EC 56321 , and 56341 .1 [g) [1)) 

What is the Individuals with Disabilities Education Act (IDEA)? 

IDEA is a federal law that requires school districts to provide a "free appropriate public 
education" (in English, referred to as FAPE) to eligible children with disabilities. A free 
appropriate public education means that special education and related services are to be 
provided as described in an individualized education program (in English, known as IEP) and 
under public supervision to your child at no cost to you. 

May I participate in decisions about my child's e~ucation? 

You must be given opportunities to participate in any decision-making meeting regarding your 
child's special education program. You have the right to participate in IEP team meetings about 
the identification (eligibility), assessment, or educational placement of your child and other 
matters relating to your child's FAPE. (20 USC 1414[d] [1]B- [d][1][D] ; 34 CFR 300.321 ; EC 
56341 [b], 56343[c]) 

The parent or guardian, or the local educational agency (LEA), has the right to participate in the 
development of the IEP and to initiate their intent to electronically audiotape the proceedings of 
the IEP team meetings. At least 24 hours prior to the meeting, the parent or guardian shall notify 
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the members of the IEP team of their intent to record a meeting. If the parent or guardian does 
not consent to the LEA audiotape recording an IEP meeting, the meeting shall not be recorded 
on an audiotape recorder. 

Your rights include information about the availability of FAPE, including all program options, and 
all available alternative programs, both public and nonpublic. (20 USC 1401 (3), 1412[a][3]; 34 
CFR 300.111; EC 56301 , 56341.1 (g](1], and 56506) 

Where can I get more help? 

When you have a concern about your child's education, it is important that you contact your 
child's teacher or administrator to talk about your child and any problems you see. Staff in your 
school district or special education local plan area (SELPA) may answer questions about your 
child's education, your rights, and procedural safeguards. Also, when you have a concern, this 
informal conversation often solves the problem and helps to maintain open communication. 

You may also want to contact one of the California parent organizations (Family Empowerment 
Centers and Parent Training Institutes), which were developed to increase collaboration 
between parents and educators to improve the educational system. Contact information for 
these organizations is found on the COE special education California Parent Organizations Web 
page at http://www.cde.ca.gov/sp/se/ga/caprntorg.asp. 

Additional resources are listed at the end of this document to help you understand the 
procedural safeguards. 

What if my child is deaf, hard of hearing, blind, visually impaired, or deaf-blind? 

The State Special Schools provide services to students who are deaf, hard of hearing, blind, 
visually impaired, or deaf-blind at each of its three facilities: the California Schools for the Deaf 
in Fremont and Riverside and at the California School for the Blind in Fremont. Residential and 
day school programs are offered to students from infancy to age 21 at both State Schools for 
the Deaf. Such programs are offered to students aged five through 21 at the California School 
for the Blind. The State Special Schools also offer assessment services and technical 
assistance. For more information about the State Special Schools, please visit the California 
Department of Education (COE) Web site at http://www.cde.ca.gov/sp/ss/ or ask for more 
information from the members of your child's IEP team. 

Notice, Consent, Assessment, Surrogate Parent 
Appointment, and Access to Records 

Prior Written Notice 

When is a notice needed? 

This notice must be given when the school district proposes or refuses to initiate a change in the 
identification, assessment, or educational placement of your child with special needs or the 
provision of a free appropriate public education. (20 USC 1415[b][3] and (4), 1415[c][1], 1414[b] 
[1]; 34 CFR 300.503; EC 56329 and 56506[a]) 

The school district must inform you about proposed evaluations of your child in a written notice 
or an assessment plan within fifteen (15) days of your written request for evaluation. The notice 
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must be understandable and in your native language or other mode of communication, unless it 
is clearly not feasible to do so. (34 CFR 300.304; EC 56321) 

What will the notice tell me? 

The Prior Written Notice must include the following: 

1. A description of the actions proposed or refused by the school district 
2. An explanation of why the action was proposed or refused 
3. A description of each assessment procedure, record, or report the agency used as a basis 

for the action proposed or refused 
4. A statement that parents of a child with a disability have protection under the procedural 

safeguards 
5. Sources for parents to contact to obtain assistance in understanding the provisions of this 

part 
6. A description of other options that the IEP team considered and the reasons those options 

were rejected ; and 
7. A description of any other factors relevant to the action proposed or refused. (20 USC 

1415[b][3] and [4]. 1415[c)[1], 1414[b)[1]; 34 CFR 300.503) 

Parental Consent 

When is my approval required for assessment? 

You have the right to refer your child for special education services. You must give informed, 
written consent before your child's first special education assessment can proceed . The parent 
has at least fifteen (15) days from the receipt of the proposed assessment plan to arrive at a 
decision. The assessment may begin immediately upon receipt of the consent and must be 
completed and an IEP developed within sixty (60) days of your consent . 

When is my approval required for services? 

You must give informed, written consent before your school district can provide your child with 
special education and related services. 

What are the procedures when a parent does not provide consent? 

If you do not provide consent for an initial assessment or fail to respond to a request to provide 
the consent, the school district may pursue the initial assessment by utilizing due process 
procedures. 

If you refuse to consent to the initiation of services, the school district must not provide special 
education and related services and shall not seek to provide services through due process 
procedures. 

If you consent in writing to the special education and related services for your child but do not 
consent to all of the components of the IEP, those components of the program to which you 
have consented must be implemented without delay. 
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If the school district determines that the proposed special education program component to 
which you do not consent is necessary to provide a free appropriate public education to your 
child , a due process hearing must be initiated. If a_due process hearing is held, the hearing 
decision shall be final and binding. 

In the case of reevaluations, the school district must document reasonable measures to obtain 
your consent. If you fail to respond, the school district may proceed with the reevaluation without 
your consent. (20 USC 1414[a][1][D] and 1414[c]; 34 CFR 300.300; EC 56506[e] , 56321[c] and 
[d] , and 56346). 

When may I revoke consent? 

If at any time subsequent to the initial provision of special education and related services, the 
parent of a child revokes consent in writing for the continued provision of special education and 
related services, the public agency: 

1. May not continue to provide special education and related services to the child , but must 
provide prior written notice in accordance with 34 CFR Section 300.503 before ceasing such 
services 

2. May not use the procedures in subpart E of Part 300 34 CFR (including the mediation 
procedures under 34 CFR Section 300.506 or the due process procedures under 34 CFR 
Sections 300.507 through 300.516) in order to obtain agreement or a ruling that the services 
may be provided to the child 

3. Will not be considered to be in violation of the requirement to make a free appropriate public 
education (FAPE) available to the child because of the failure to provide the child with further 
special education and related services 

4. Is not required to convene an IEP team meeting or develop an IEP under 34 CFR Sections 
300.320 and 300.324 for the child for further provision of special education and related 
services 

Please note, in accordance with 34 CFR Section 300.9 (c)(3), that if the parents revoke consent 
in writing for their child's receipt of special education services after the child is initially provided 
special education and related services, the public agency is not required to amend the child's 
education records to remove any references to the child's receipt of special education and 
related services because of the revocation of consent. 

Surrogate Parent Appointment 

What if a parent cannot be identified or located? 

School districts must ensure that an individual is assigned to act as a surrogate parent for the 
parents of a child with a disability when a parent cannot be identified and the school district 
cannot discover the whereabouts of a parent. 

A surrogate parent may also be appointed if the child is an unaccompanied homeless youth, an 
adjudicated dependent or ward of the court under the state Welfare and Institution Code, and is 
referred to special education or already has an IEP. (20 USC 1415[b][2] ; 34 CFR 300.519; EC 
56050; GC 7579.5 and 7579.6) 

Nondiscriminatory Assessment 
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How is my child assessed for special education services? 

You have the right to have your child assessed in all areas of suspected disability. Materials and 
procedures used for assessment and placement must not be racially, culturally, or sexually 
discriminatory. 

Assessment materials must be provided and the test administered in your child's native 
language or mode of communication and in the form most likely to yield accurate information on 
what the child knows and can do academically, developmentally, and functionally, unless it is 
clearly not feasible to so provide or administer. 

No single procedure can be the sole criterion for determining eligibility and developing FAPE for 
your child . (20 USC 1414[b][1]-[3], 1412[a][6][B]; 34 CFR 300.304; EC 56001 Li] and 56320) 

Independent Educational Assessments 

May my child be tested independently at the district's expense? 

If you disagree with the results of the assessment conducted by the school district, you have the 
right to ask for and obtain an independent educational assessment for your child from a person 
qualified to conduct the assessment at public expense. 

The parent is entitled to only one independent educational evaluation at public expense each 
time the public agency conducts an evaluation with which the parent disagrees. 

The school district must respond to your request for an independent educational assessment 
and provide you information about where to obtain an independent educational assessment. 

If the school district believes that the district's assessment is appropriate and disagrees that an 
independent assessment is necessary, the school district must request a due process hearing to 
prove that its assessment was appropriate. If the district prevails, you still have the 
right to an independent assessment but not at public expense. The IEP team must consider 
independent assessments. 

District assessment procedures allow in-class observation of students. If the school district 
observes your child in his or her classroom during an assessment, or if the school district would 
have been allowed to observe your child , an individual conducting an independent educational 
assessment must also be allowed to observe your child in the classroom. 

If the school district proposes a new school setting for your child and an independent 
educational assessment is being conducted, the independent assessor must be allowed to first 
observe the proposed new setting. (20 USC 1415[b][1] and [d][2][A] ; 34 CFR 300.502; EC 
56329[b] and [cl) 
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Access to Educational Records 

May I examine my child's educational records? 

You have a right to inspect and review all of your child's education records without unnecessary 
delay, including prior to a meeting about your child's IEP or before a due process hearing. The 
school district must provide you access to records and copies, if requested, within five (5) 
business days after the request has been made orally or in writing. (EC 49060, 56043[n]. 
56501 [b][3], and 56504) 

How Disputes Are Resolved 

Due Process Hearing 

When is a due process hearing available? 

You have the right to request an impartial due process hearing regarding the identification, 
assessment, and educational placement of your child or the provision of FAPE. The request for 
a due process hearing must be filed within two years from the date you knew or should have 
known about the alleged action that forms the basis of the due process complaint. (20 USC 
1415[b][6); 34 CFR 300.507; EC 56501 and 56505[1]) 

Mediation and Alternative Dispute Resolution 

May I request mediation or an alternative way to resolve the dispute? 

A request for mediation may be made either before or after a request for a due process hearing 
is made. 

You may ask the school district to resolve disputes through mediation or alternative dispute 
resolution (ADR), which is less adversarial than a due process hearing. The ADR and mediation 
are voluntary methods of resolving a dispute and may not be used to delay your right to a due 
process hearing. 

What is a pre-hearing mediation conference? 

You may seek resolution through mediation prior to filing a request for a due process hearing. 
The conference is an informal proceeding conducted in a nonadversarial manner to resolve 
issues relating to the identification, assessment, or educational placement of a child or to a 
FAPE. 

At the prehearing mediation conference, the parent or the school district may be accompanied 
and advised by nonattorney representatives and may consult with an attorney prior to or 
following the conference. However, requesting or participating in a prehearing mediation 
conference is not a prerequisite to requesting a due process hearing. 
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All requests for a prehearing mediation conference shall be filed with the Superintendent. The 
party initiating a prehearing mediation conference by filing a written request with the 
Superintendent shall provide the other party to the mediation with a copy of the request at the 
same time the request is filed . 

The prehearing mediation conference shall be scheduled within fifteen (15) days of receipt by 
the Superintendent of the request for mediation and shall be completed within thirty (30) days 
after receipt of the request for mediation unless both parties agree to extend the time. If a 
resolution is reached, the parties shall execute a legally binding written agreement that sets 
forth the resolution. All discussions during the mediation process shall be confidential. All 
prehearing mediation conferences shall be scheduled in a timely manner and held at a time and 
place reasonably convenient to the parties. If the issues fail to be resolved to the satisfaction of 
all parties, the party who requested the mediation conference has the option of filing for a due 
process hearing. (EC 56500.3 and 56503) 

Due Process Rights 

What are my due process rights? 

You have a right to: 
1. Have a fair and impartial administrative hearing at the state level before a person who is 

knowledgeable of the laws governing special education and administrative hearings (20 
USC 1415[f][1][A], 1415[f][3][A]-[D]; 34 CFR 300.511 ; EC 56501[b][4]) 

2. Be accompanied and advised by an attorney and/or individuals who.have knowledge about 
children with disabilities (EC 56505 [e][1]) 

3. Present evidence, written arguments, and oral arguments (EC 56505[e][2]) 
4. Confront, cross-examine, and require witnesses to be present 
(EC 56505[e][3]) 
5. Receive a written or, at the option of the parent, an electronic verbatim record of the hearing, 

including findings of fact and decisions (EC 56505[e][4]) 
6. Have your child present at the hearing (EC 56501 [c][1]) 
7. Have the hearing be open or closed to the public (EC 56501 [c][2]) 
8. Receive a copy of all documents, including assessments completed by that date and 

recommendations, and a list of witnesses and their general area of testimony within five (5) 
business days before a hearing (EC 56505[e][7] and 56043[v]) 

9. Be informed by the other parties of the issues and their proposed resolution of the issues at 
least ten (10) calendar days prior to the hearing (EC 56505[e][6]) 

10. Have an interpreter provided (CCR 3082[d]) 
11 . Request an extension of the hearing timeline (EC 56505[f][3]) 
12. Have a mediation conference at any point during the due process hearing (EC 56501 [b ][2]), 

and 
13. Receive notice from the other party at least ten days prior to the hearing that the other party 

intends to be represented by an attorney (EC 56507[a]) . (20 USC 1415[e]; 34 CFR 300.506, 
300.508, 300.512 and 300.515) 
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Filing a Written Due Process Complaint 

How do I request a due process hearing? 

You need to file a written request for a due process hearing. You or your representative needs to 
submit the following information in your request: 

1. Name of the child 
2. Address of the residence of the child 
3. Name of the school the child is attending 
4. In the case of a homeless child, available contact information for the child and the name of 

the school the child is attending, and 
5. A description of the nature of the problem, including facts relating to the problem(s) and a 

proposed resolution of the problem(s) 

Federal and state laws require that either party filing for a due process hearing must provide a 
copy of the written request to the other party. (20 USC 1415[b][7], 1415[c][2]; 34 CFR 300.508; 
EC 56502[c][1]) 

Prior to filing for a due process hearing, the school district shall be provided the opportunity to 
resolve the matter by convening a resolution session, which is a meeting between the parents 
and the relevant members of the IEP team who have specific knowledge of the facts identified in 
the due process hearing request. (20 USC 1415[f][11[B]; 34 CFR 300.510) 

What does a resolution session include? 

Resolution sessions shall be convened within fifteen (15) days of receiving notice of 
the parents' due process hearing request. The sessions shall include a representative of the 

school district who has decision-making authority and not include an attorney of the school 
district unless the parent is accompanied by an attorney. The parent of the child may discuss the 
due process hearing issue and the facts that form the basis of the due process hearing request. 

The resolution session is not required if the parent and the school district agree in writing to 
waive the meeting. If the school district has not resolved the due process hearing issue within 
thirty (30) days, the due process hearing may occur. If a resolution is reached, the parties shall 
execute a legally binding agreement. (20 USC 1415[f][1 ][B]; 34 CFR 300.510) 

Does my child's placement change during the proceedings? 

The child involved in any administrative or judicial proceeding must remain in the current 
educational placement unless you and the school district agree on another arrangement. 
If you are applying for initial admission of your child to a public school , your child will be placed 
in a public school program with your consent until all proceedings are completed. (20 USC 
14150]; 34 CFR 300.518; EC 56505[d]) 
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May the decision be appealed? 

The hearing decision is final and binding on both parties. Either party may appeal the hearing 
decision by filing a civil action in state or federal court within 90 days of the final decision. (20 
USC 1415[i][2] and [3][A], 1415[1]; 34 CFR 300.516; EC 56505[h] and [k], EC 56043[w]) 

Who pays for my attorneys' fees? 

In any action or proceeding regarding the due process hearing, the court, in its discretion, may 
award reasonable attorneys' fees as part of the costs to you as parent of a child with a disability 
if you are the prevailing party in the hearing. Reasonable attorneys' fees may also be made 
following the conclusion of the administrative hearing, with the agreement of the parties. (20 
USC 1415[i][31[B]-[G]; 34 CFR 300.517; EC 56507[b]) 

Fees may be reduced if any of the following conditions prevail : 

1. The court finds that you unreasonably delayed the final resolution of the controversy 
2. The attorneys' hourly fees exceed the prevailing rate in the community 

for similar services by attorneys of reasonably comparable skill , reputation , and experience 
3. The time spent and legal services provided were excessive, or 
4. Your attorney did not provide to the school district the appropriate information in the due 

process request notice. 

Attorneys' fees will not be reduced, however, if the court finds that the State or the school district 
unreasonably delayed the final resolution of the action or proceeding or that there was a 
violation of this section of law. (20 USC 1415[i][31[B]-[G]; 34 CFR 300.517) 

Attorneys' fees relating to any meeting of the IEP team may not be awarded unless an IEP team 
meeting is convened as a result of a due process hearing proceeding or judicial action. 
Attorneys' fees may also be denied if you reject a reasonable settlement offer made by the 
district/public agency ten (10) days before the hearing begins and the hearing decision is not 
more favorable than the offer of settlement. (20 USC 1415[i][31[B]-[G]; 34 CFR 300.517) 

To obtain more information or to file for mediation or a due process hearing, 
contact: 

Office of Administrative Hearings 
Attention: Special Education Division 
2349 Gateway Oaks Drive, Suite 200 

Sacramento, CA 95833-4231 
(916) 263-0880 

FAX (916) 263-0890 
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School Discipline and Placement Procedures 
for Students with Disabilities 

School Discipline and Alternative Interim Educational Settings 

May my child be suspended or expelled? 

School personnel may consider any unique circumstances on a case-by-case basis when 
determining whether a change in placement is appropriate for a child with a disability who 
violates a code of student conduct from his or her setting to: 

• An appropriate interim alternative education setting, another setting, or suspension for 
not more than ten (10) consecutive school days, and 
Additional removals of not more than ten (10) consecutive school days in the same 
school year for separate incidents of misconduct 

What occurs after a removal of more than ten (10) days? 

After a child with a disability has been removed from his or her current placement for ten (10) 
school days in the same school year, during any subsequent days of removal the public agency 
must provide services to enable the child to continue to participate in the general education 
curriculum and progress toward meeting the goals set out in the child's IEP. Also , a child will 
receive, as appropriate, a functional behavioral assessment and behavioral intervention 
services and modifications, which are designed to address the behavior violation so that it does 
not recur. 

If a child exceeds ten (10) days in such a placement, an IEP team meeting must be held to 
determine whether the child's misconduct is caused by the disability. This IEP team meeting 
must take place immediately, if possible, or within ten (10) days of the school district's decision 
to take this type of disciplinary action. 

As a parent you will be invited to participate as a member of this IEP team. The school district 
may be required to develop an assessment plan to address the misconduct or, if your child has 
a behavior intervention plan, review and modify the plan as necessary. 

What happens if the IEP team determines that the misconduct is not caused by 
the disability? 

If the IEP team concludes that the misconduct was not a manifestation of the child's disability, 
the school district may take disciplinary action, such as expulsion, in the same manner as it 
would for a child without a disability. (20 USC 1415[k][1] and [7]; 34 CFR 300.530) 

If you disagree with the IEP team's decision, you may request an expedited due process 
hearing, which must occur within twenty (20) school days of the date on which you requested 
the hearing. (20 USC 1415[k][2]; 34 CFR 300.531[c]) 

Regardless of the setting the school district must continue to provide FAPE for your child . 
Alternative educational settings must allow the child to continue to participate in the general 
curriculum and ensure continuation of services and modifications detailed in the IEP. (34 CFR 
300.530; EC 48915.5[b]) 
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Children Attending Private School 

May students who are parentally placed in private schools participate in publicly 
funded special education programs? 

Children who are enrolled by their parents in private schools may participate in publicly funded 
special education programs. The school district must consult with private schools and with 
parents to determine the services that will be offered to private school students. Although school 
districts have a clear responsibility to offer FAPE to students with disabilities, those children, 
when placed by their parent in private schools, do not have the right to receive some 
or all of the special education and related services necessary to provide FAPE. (20 USC 1415[a] 
[1 O][A] ; 34 CFR 300.137 and 300.138; EC 56173) 

If a parent of an individual with exceptional needs who previously received special education 
and related services under the authority of the school district enrolls the child in a private 
elementary school or secondary school without the consent of or referral by the local 
educational agency, the school district is not required to provide special education if the district 
has made FAPE available. A court or a due process hearing officer may require the school 
district to reimburse the parent or guardian for the cost of special education and the private 
school only if the court or due process hearing officer finds that the school district had not made 
FAPE available to the child in a timely manner prior to that enrollment in the private elementary 
school or secondary school and that the private placement is appropriate. (20 USC 1412[a][10] 
[CJ ; 34 CFR 300.148; EC 56175) 

When may reimbursement be reduced or denied? 

The court or hearing officer may reduce or deny reimbursement if you did not make your child 
available for an assessment upon notice from the school district before removing your child from 
public school. You may also be denied reimbursement if you did not inform the school district 
that you were rejecting the special education placement proposed by the school district, 
including stating your concerns and intent to enroll your child in a private school at public 
expense. 

Your notice to the school district must be given either: 

• 

• 

At the most recent IEP team meeting you attended before removing your child from the 
public school, or 
In writing to the school district at least ten (10) business days (including holidays) before 
removing your child from the public school. (20 USC 1412[a][10][C); 34 CFR 300.148; 
EC 56176) 

When may reimbursement not be reduced or denied? 

A court or hearing officer must not reduce or deny reimbursement to you if you failed to provide 
written notice to the school district for any of the following reasons: 

The school prevented you from providing notice 
You had not received a copy of this Notice of Procedural Safeguards or otherwise been 
informed of the requirement to notify the district 
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• Providing notice would likely have resulted in physical harm to your child 
• Illiteracy and inability to write in English prevented you from providing notice, or 
• Providing notice would likely have resulted in serious emotional harm to your child 

(20 USC 1412[a] [10] [C]; 34 CFR 300.148; EC 56177) 

State Complaint Procedures 

When may I file a state compliance complaint? 

You may file a state compliance complaint when you believe that a school district has violated 
federal or state special education laws or regulations. Your written complaint must specify at 
least one alleged violation of federal and state special education laws. The violation must have 
occurred not more than one year prior to the date the complaint is received by the California 
Department of Education (COE). When filing a complaint, you must forward a copy of the 
complaint to the school district at the same time you file a state compliance complaint with the 
COE. (34 CFR 300.151- 153; 5 CCR 4600) 

Complaints alleging violations of federal and state special education laws or regulations may be 
mailed to: 

California Department of Education 
Special Education Division 

Procedural Safeguards Referra l Service 
1430 N Street, Suite 2401 

Sacramento, CA 95814 

For complaints involving issues not covered by federal or state special education laws or 
regulations , consult your district's uniform complaint procedures. 

To obtain more information about dispute resolution, including how to file a complaint, contact 
the COE, Special Education Division, Procedural Safeguards Referral Service, by telephone at 
(800) 926-0648; by fax at 916-327-3704; or by visiting the COE Web site atJlt1Q.JL 
www.cde.ca.gov/sp/se. 
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ADR 

CFR: 

EC 

FAPE 

IDEA 

IEP 

OAH: 

SELPA: 

USC: 

Glossary of Abbreviations Used in This Notification 

Alternative Dispute Resolution 

Code of Federal Regulations 

California Education Code 

Free Appropriate Public Education 

Individuals with Disabilities Education Act 

Individualized Education Program 

Office of Administrative Hearings 

Special Education Local Plan Area 

United States Code 



( . OFFICE OF THE OMBUDSPERSON 

Origin: 1950s from Swedish - "legal representative" - "an official appointed 
to investigate individual's complaints against maladministration, especially that 
of public authorities." 

OVERVIEW 

The Office of the Ombudsperson is responsible for the intake and monitoring 
of all formal District complaints . Formal complaints can be filed in this office. 

The Ombudsperson is also responsible for investigating discrimination 
complaints (filed by students or parents/guardians) as well as complaints 
concerning the state program for English Language Learners (ELL) and 
retaliation for, or interference with ELL Program advocacy. The 
Ombudsperson also coordinates Williams Uniform Complaints and submits a 
Quarterly Report to the Governing Board. The Ombudsperson also serves as 
the Title IX Coordinator. 

( FILING A COMPLAINT 

The District encourages the early, informal resolution of complaints at the site 
level whenever possible. If parents or guardians have a concern they should 
first contact the principal at their child's school. Please see the 2016-2017 
School Directory for principal contact information for each school. 

If you have additional questions or are not satisfied with the resolution offered 
by your child's school principal, please contact the appropriate Network 
Superintendent or the Office of the Ombudsperson . 



Ombudsperson 
• Overview 
• Contact Information 
• Charter Schools 
• Non-Discrimination / Harassment and Transgender Policy (Students) 
• Sexual Harassment Policy (Students) 
• Bullying Policy (Students) 
• OUSD Police Complaints Process and Complaints Reports Policy 
• Uniform Complaint Procedures 
• Williams Uniform Complaint Procedures 
• California High School Exit Exam (CAHSEE) 
• Nondiscrimination in Employment (Personnel) 
• Sexual Harassment (Personnel) 
• Foster Youth Rights 

• Home 
• District Services 
• Ombudsperson 
• Contact Information 

OFFICE OF THE OMBUDSPERSON 

Gabriel Valenzuela 
Ombudsperson 
gabriel. valenzuela@ousd.org 

Rose Alarcon-Harris 
Administrative Assistant I - Confidential 
rosa.alarcon@ousd.org 

Phone: (510) 879-4281 
Fax: (510) 879-3678 

Oakland Unified School District 
1000 Broadway, Suite 150 
Oakland, CA 94607 

NETWORK SUPERINTENDENTS 

Area 1 Elementary Network Superintendent: Kyla Trammell-Johnson 
Trans Pacific Centre 
1000 Broadway, 6th Floor, Suite 600 
Oakland, CA 94607 
(510) 879-3662 
kyla.johnson@ousd.org 
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C. . Jrnia Department of Education 
Assessment, Evaluation and Support Unit 

CDS Code I 0161259 

2014-15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

FMT A Region I 4 

Special Education Division 
Report Prepared on 2-22-16 

District Name I OAKLAND UNIFIED SELPA I 0113 Oakland Unified 

Indicator 1 - Graduation Four Year Rate: Percent of all exiting students in grade twelve, and exiting ungraded students eighteen and over, who 
graduate from high school with a regular diploma. This is a Prior Year Calculation. 

Graduation Rate Taroet Tarqet Met 
46.41 69.25 No 

Data Source: AYP Graduation Rate http://www.cde.ca.govldslsd/sdl filescohort.asp 
All LEAs have the same Graduation Rate Target. It is equal to the State target for Students with Disabilities. 

Indicator 2 - Dropout Four Year Rate: Percent of all students in grades nine and higher, and ungraded students thirteen and over, who exit 
special education by dropping out o~f_s_c_h_o_o_l. ____ __________________ __ ~ 

I Percent Drop_eed Out I Target I Target Met I 
1.50% I <14.72% I Yes 

Data Source: A YP Data http://www.cde.ca.gov/dslsdlsdl filescohort.asp 
An asterisk (*) appears to protect student privacy where there are ten or fewer students 

Indicator 3 - Stat 

Area 
Percent Target Target Percent Proficient Target 

Participated Met or Advanced 
English Language Arts NC 95% NA NC 100 
Math NC 95% NA NC 100 

Data Source: AYP Data http://www.cde.ca.qovl talacl aylaypdatafiles.asp 
A "- " in the Target column indicates there were insufficient students to determine whether the Target was met. 
A district may fall short of the statewide Target Rate but still be marked as "Met" due to Safe Harbor. 
http:llwww.cde.ca.gov/talac/ay/altmethod13.asp 

). 
Target 

Met 
NA 
NA 

Indicator 4-Suspension and Expulsion: Percent of all students ages three through twenty-two receiving special education that are suspended 
or expelled for greater than ten days in the school year. 

A. Overall : Percent of all students with disabilities in the local educational agency (LEA) that was suspended or expelled for greater than ten 
days in a school year. 

No. of Students with Total No. of Percent of Students with 
Disabilities Suspended or Students with Disabilities Suspended or 

Statewide Rate 
Over Statewide 

Expelled for More than Ten Disabilities Expelled for More than Ten Rate? 
Days (Age 3-22) Days 

26 5,119 0.51 2.43% No 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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C. .Jrnia Department of Education 
'"'""cssment, Evaluation and Support Unit 

Special Education Division 
Report Prepared on 2-22-16 

2014-15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

B. Percent of all students with disabilities , by race or ethnicity, in the local educational agency (LEA) that were suspended or expelled for 
greater than ten days i_!'l a schoo_l yea_£.__ _ _ _ ____ __ _ ______ __ _ _ 

Students Suspended Total No. of Percent of Students 
Statewide Over 

Ethnicity or Expelled for More Students Suspended or Expelled for 
Rate 

Statewide 
than Ten Days (Age 3-22) More than Ten Days Rate? 

American Indian NA 22 NC 
Asian NA 421 NC 
African American 22 2,275 0.97 
Hispanic * 1,782 0.22 2.43% No 
Multi-Ethnic NA 198 NC 
Pacific Islander NA 37 NC 
White NA 384 NC 

Data Source: June 2014 CASEMIS Submission; District of Accountability, Birth Date, SELPA, Student ID, Ethnicity and Discipline Days. 
NOTE: A denominator of at least 20 AND numerator of at least 2 was required to perform calculation for suspension/expulsion 

Indicator 5 - least Restrictive Environment: the average amount of time students ages six through twenty-two receive their special education 
or services in settings apart from their non-disabled peers: 

A. Inside of the regular class 80% or more of the day 
B. Inside regular class less than 40% of the day 
C. In separate schools, residential facilities, or homebound/hospital placements . 

- - -- - ---- -- ---~-
Total No. of Students 

No. of Students in 
Percent of Students 

Measure receiving Special 
in environment 

Education (Age 6-22) 
the environment receiving Special 

Target This Year Target Met 

Education 
A. >80% 2,443 52.2% >49.2% Yes 
B. <40% 
C. Separate 

4,679 
1,546 33.0% <24.6% No 

Schools 
246 5.3% <4.4% No 

Data Source: December 2014 CASEMIS Submission Items District of Accountability, Age, and a compiled data field consisting of unduplicated 
Federal School Setting and Percent in Regular Class. 
NOTE: Separate Schools includes Students in Separate Schools, Residential Facilities and Homebound/Hospital. It does not include students in 
Correctional Facilities or those that are Parentally Placed in Private School 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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Cc.. ... ..irnia Department of Education 
Assessment, Evaluation and Support Unit 

Special Education Division 
Report Prepared on 2-22-16 

2014--15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

Indicator 6 - Preschool Least Restrictive Environment: The percent of children aged 3 through 5 with IEPs attending a: 
A. Regular early childhood program and receiving a majority of special education and related services in the regular program 
B. Separate special education class. separate school or residential facir . 

Total No. of Percent of Students 

Measure 
Students receiving No. of Students in in environment 

Target This Year Target Met 
Special Education the environment receiving Special 

(Aqe 3-5) Education 

A. Regular Program 
702 

429 61.1 % >32.9% Yes 

B. Separate 185 26.4% <34.4% Yes 

Data Source: December 2014 CASEMIS Submission Items District of Accountability, Age, and Federal Preschool Settmg. 

Indicator 7 - Preschool Assessments: This is a SELPA level calculation. Percent of preschool children aged 3 through 5 with IEPs who 
demonstrate improved: 
A. Positive social-emotional skills (including personal relationships) 
B. Acquisition and use of knowledge and skills (including early language/communication and early literacy) 
C. 

Outcome A Improved Total Percent Target Met? 

1. Substantially Increased 48 89 53.9% 72.7% No 

2. Functioning within age expectations 104 172 60.5% 82.1% No 
Outcome B 

1. Substantially Increased 55 90 61 .1% 70.0% No 
2. Functioning within age expectations 106 172 61 .6% 82.5% No 

Outcome C 
1. Substantially Increased 58 91 63.7% 75.0% No 
2. Functioning within age expectations 106 172 61 .6% 79.0% No 

Data Source: Napa County Office of Education (via a DROP contract - compilation of CASEMIS Data) 

Indicator 8 - Parent Involvement: Percent of parents with a child receiving special education services who report that schools facilitated parent 
involvement as a means of improving services and results for children with disabilities. 

Positive Involvement Total Percent Positive 
Target This Year Target Met 

Responses Responses Involvement 
5,355 5,586 95.9% >90% Yes 

Data Source: June 2015 CASEMIS Submission Items District of Accountability and Parent Input 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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C~ Jrnia Department of Education 
Astessment, Evaluation and Support Unit 

Special Education Division 
Report Prepared on 2-22-16 

2014- 15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

Indicator 9-Disproportionality Overall : Percent of racial and ethnic disproportionality among students ages six through twenty-two which may 
be due to policies, procedures, or practices. 

Overall Native American Asian 
African-

Hispanic Multi-Ethnic Pacific Islander White 
Dis proportionality American 
Disproportionate? Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 
Data Source: CALPADS and December 2014 CASEMIS Submission Items District of Accountability, Birth Date, Ethnicity, Primary Disability, and 
Student's Residence Status 

Indicator 10-Disproportionality Disability: Percent of racial and ethnic disproportionality by disabil ity among students ages six through twenty­
two which may be due to policies, procedures, or practices. District Disproportionality for each disability can be found here: 

Disability 
Native 

Asian 
African-

Hispanic Multi-Ethnic 
Pacific 

White 
American American Islander 

Autism Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Emotional Disturbance Not Dispro Not Dispro Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Intellectual Disability Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Other Health Impairments Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Specific Learning Disability Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Speech/Language Impairment Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro Not Dispro 

Data Source: CALPADS and December 2014 CASEMIS Submission Items District of Accountability, Birth Date, Ethnicity, Primary Disability, and 
Student's Residence Status 

Indicator 11 - Eligibility Evaluation: Percent of children ages birth through twenty-two whose eligibility for special education was determined 
within 60 days of receipt of parental consent for evaluation. 

No. of No. Assessed within 60 No. delayed but within 

Students 
days of receipt of state established time 

Assessed 
parental consent for line (e.g. school breaks) Percent On time Target Met Target 

evaluation 

1,017 617 327 89.4% 100% No 

Data Source: June 2015 CASEMIS Submission Items District of Accountability, Birth Date, Referral Date, Parental Consent, Initial Evaluation 
Date, Plan Type and Last IEP Date 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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C. .,rnia Department of Education 
Asvessment, Evaluation and Support Unit 

Special Education Division 
Report Prepared on 2-22-16 

2014-15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

Calculation: Number of students assessed within 60 days I (students assessed - students delayed) • 100 

Indicator 12 - Part C to Part B Transition: Percent of children ages birth through two in each district receiving special education under IDEA 
Part C who were referred for assessment for special education under IDEA Part B, found eligible under Part B, and had an IEP developed before 
their third birthdays . This is a SELPA level calculation. 

Referred to 
Percent On 

No. Children 
On Parental 

Part C within 
Target Met Target Referred from On Time 

Time Consent 90 days of 3rd Time Elig ible Part C by Their Ineligible 
Eligible Refusal 

birthday 3rd Birthday 

95 12 62 13 * 91.2% 100% No 
I I 

Data Source: June 2015 CASEMIS Submission Items SELPA_code, Birth Date, Referral Date, Parental Consent, Initial Evaluation Date, Plan 
Type and Last IEP Date 
Calculation: Students On Time Eligible I (Children Referred - On Time Ineligible - Parental Consent Refused - 90 days) * 100 

Indicator 13 - Secondary Transition Goals and Services: Percent of youth aged 16 and above with an IEP that includes all eight coordinated , 
measurable , annual IEP goals and transition services that will reasonably enable the student to meet the postsecondary goals. 

No. with Post-secondary Total No. of Students Percent of students with Post-
Goals and Transition Reviewed for Transition secondary Goals and Transition Target Target Met 

Services Services Services 
1,214 1,155 95.1% 100% 

Data Source: June 2015 CASEMIS Submission Items District of Accountability, Age, Transition Service Goals 1 through 8 
Calculation: Students with "Yes" Responses in Goals 1 through 8/Number of Students 16 or older* 100 

No 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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L Jrnia Department of Education 
A~sessment, Evaluation and Support Unit 

2014-15 District Level Special Education Annual Performance Report Measure for 
OAKLAND UNIFIED School District 

Indicator 14 - Post-school: Percent of youth who had an IEP, are no longer in secondary school, and who have been: 
A. enrolled in higher education, 
B. enrolled in higher education or competitively employed, 

Special Education Division 
Report Prepared on 2-22-16 

C. enrolled in higher education, or in some other post-secondary education or training program; or competitively employed or in some other 
employment 

Number of Percent of 
Measure Responders Responders in the Responders in the Target This Year Target Met 

Category Category 
A. Higher Education . 14.3% 52.30% No 

B. Higher Ed or 
21 . 28.6% 72.4% No Competitively Employed 

C. Any Post-Secondary Ed 
21 100.0% 81 .0% Yes or Employed 

Data Source: June 2015 CASEMIS Submission Items District of Service, Age, Postsecondary Program, Students Competitive Employment 

NOTE: "NA" indicates that the there was no data for the district for this Indicator or the item is not applicable. "NC" indicates that the item was not 
calculated due to small N-Size. 
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