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District Acceptance of Grant Award - District Newcomers 

ACTION REQUESTED: 
Acceptance by the Board of Education of Grant Award from Walker and Elise Haas Fund in the amount of$ I 00,000.00 to support 

District's Newcomer English Learners as described initial grant application, pursuant to the terms and conditions thereof, for the period 

of November 15, 2016 through November I 5, 2017, and authorization to submit Amendments thereto, for the term for the grant year, if 

any. 

BACKGROUND: 
Grant Award for OUSD schools for the 2016-2018 fiscal years were submitted for funding as indicated in the chart below. The Grant 

Face Sheet and Grant A ward letter are attached. 

Backup 

Fil,I.D# Document Type Recipient Grant's Purpose Time Period Funding Source 
Included 

English Language Learner & 
Professional Development November 15, 

17-0160 Yes Grant Multilingual Achievement (ELLMA) 
and Teacher Retention 2016 through Walker and Elise Haas 

Office 
activities for teachers of November 15, Fund 

Newcomer ELLs 2017 

DISCUSSION: 
The district created a Grant Face sheet process to: 

• Review proposed grant projects at OUSD sites and assess their contribution to sustained student

achievement

• Identify OUSD resources required for program success

OUSD received a Grant Face Sheet and award letter for the program listed in the chart by the school. 

FISCAL IMPACT: 
The total amount of grants will be provided to OUSD schools from the funders. 

• Grants valued at: $ I 00.000.00 

RECOMMENDATION: 

Gnant Amount 

$100.000.00 

Acceptance by the Board of Education of Grant Award from Walker and Elise Haas Fund in the amount of$ I 00,000.00 to support 

District's Newcomer English Learners as described initial grant application, pursuant to the terms and conditions thereof, for the period 

of November 15, 2016 through November 15, 2017, and authorization to submit Amendments thereto, for the term for the grant year, if 

any. 

ATTACHMENTS: Grant FaceSheet, Grant Award Letter, Agreement to Grant Purpose and Objectives, Grant Narrative 

& Budget 
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OUSD Grants Management Facesheet 

Title of Grant: Newcomer Teacher Development Retention Funding Cycle Dates: 11/15/2016-11/15/2017 

Grant's Fiscal Agent: Susan Kagehiro, Susan@haassr.org Grant Amount for Full Funding Cycle: 
1 Lombard Str #305, San Francisco, CA 94111 

Funding Agency: Walter and Elisa Haas Fund 

List all School(s) or Department(s) to be Served: 
Office, Site 954 

Information Needed 

How wi ll this grant contribute to sustained 
student achievement or academ ic standards? 

How w ill this grant be evaluated for impact 
upon student achievement? 

(Customized data design and tec hnical support arc provided at 
l % of th e grant awa rd or at a negotiated fee for a community-
based fi sca l agent who is not including OUSD's indirect rate of 
5. 17% in the budge t. T he I% or nego ti a ted data fee will be 
charged according to a n Ag reement for Gra nt Ad ministrati on 
Rel ated Ser vices pay ment sc hedule. T hi s fee should be 
included in the grant 's budget for evaluation.) 

Does the grant require any resources from the 
school(s) or di strict? If so, describe. 

Are serv ices be ing supported by an OUSD 
funded grant or by a contractor paid through an 
OUSD contract or MO U? 

(If yes, include the distri ct 's indirect rate ofS. 17% for all 
OUSD si te services in the grant's budget for administrative 
support, eva luation data , or indirect se rvices.) 

Will the proposed program take students out of 
the c lassroom fo r any port ion of the school day? 
(0 SD rese r ves the ri g ht to limit se r vice access to students 
during th e sc hool da y to ensure Hadem ic a tt end a nce 
co ntinuity.) 

Who is the contact manag ing and assuring grant 
compli ance? 
(Include co nta ct's name, address, ph one number, ema il 
address.) 

A licant Obtained A 
Entity 

Principa l 

Department Head 
(e.g. for sc hool da y program s or for exte nd ed da y and student 
su ort ac ti vi ties) 

$100,000.00 

Grant Focus: Newcomer English Learners 

English Language Learner and Multilingual Achievement 

School or Department Responses 

Devel oping and reta ining teachers of newcomers is essenti a l to 
fostering the achi evement of thi s rapid ly grow ing student group. 

A ll professi onal learn ing activities associated with the grant will be 
subj ect to pre and post evaluations in order to assess impact on 
educators participatin g. Teacher retenti on wi ll be monitored through 
tracking of teachers returnin g or leav ing OUSD between 20 16-201 7 
and 201 7-20 18 school yea rs as we ll as between 2017-20 18 and 
2018-2019 schoo l yea rs. 

No 

No 

No 

N ico le Kni ght, Executi ve Director, Eng li sh Language Learner and 
Mu ltilin gual Achi evement (ELLMA) 
nico le.kni ght@ ousd .org, 5 10-879-11 23 
1000 Broadway, Suite 398, Oakland , CA 94607 

Name/s Signature/s Date 

Nico le Knight 

Grant Office Obtained A roval Sionatures: 
Entity Name/s Signature/s Date 

Fiscal Officer Vernon Hal 

Superintendent Antwan Wi lson 
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DocuSign Envelope ID: 383D4359-A450-4214-8B10-733B5F733AD4 

WALTER & ELISE HAAS FUND 

Antwan Wilson 
Superintendent 
Oakland Unified School District 
1000 Broadway, Suite 680 
Oakland, California 94607 

November 21, 2016 

RE: Agreement for Grant WEHF-20160965 

Dear Superintendent Wilson: 

On behalf of the Board of Directors of the Wa lter and E li se Haas Fund, I am pleased to 
infonn you of the grant award of $ I 00 ,000 to Oak land Unifi ed School District for 
profess ional development for teachers of newcomer students. The grant period is 
November 15 , 2016 to November 15, 2017 . A repo11 wi ll be due on November 29, 2017. 

Consideration w ill be given to a second-year renewal of $ 100,000, subj ect to the 
satisfactory review of progress achieved during the previous year 

This letter and its append ices constitute a legall y binding agreement. lt will be effective 
upon our receipt of this letter and the Agreement to Grant Objectives (Appendix A), both 
signed by an authorized representative of your orga niza tion. We will arrange for payment 
of the $ 100,000 upon receipt. Please keep a copy for yo ur fi !es . 

Please read Appendix B, Grant Terms and Conditions, very carefu lly, including reporting 
requirements. 

Please direct a ll future reports and correspond ence to Susan Kageh iro . On behalf of the 
Fund 's Board and staff, let me express how de lighted we arc to support this important 
work. We wish you every success. 

cc: Devin Dillon 
05 

Nicole Knight ~k. 
Susan Kagehiro L 

Sincerely, 

loDocuSigned by: 

L:9: 51~~A~MJ 
Pamela H. David 
Executive Directo r 

Trustees 
Wally Haas, President 

Elizabeth H. Eisenhardt • John D. Goldman • Wi ll iam S. Goldman • Jennifer C. Haas • Peter E. Haas, Jr. 

Pamela H. David , Executive Director 

One Lombard Street, Suite 305 • San Francisco, California 94111 • Tel: 415-398-4474 • Fax: 415-321-8023 • www.haassr.org 
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Antwan Wilson 
November 21, 2016 
Page Two 

RE: Agreement for Grant WEHF-20160965 

Accepted on behalf of Oakland Unifi ed School District: 
l,DocuSigned by: 

L~t?7 
Antwan Wilson 
Superintendent 

Appendix A: Agreement to Grant Objectives 
Appendix B: Grant Terms and Conditions 
Appendix C: Annual Reporting Instructions 

11/ 23/ 2016 I 7:12 AM PST 
Date: --------------
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APPENDIX A: AGREEMENT TO GRANT PURPOSE AND OBJECTIVES 

OAKLAND UNIFIED SCHOOL DISTRICT 

NOVEMBER 15, 2016 THROUGH NOVEMBER 15, 2017 

This grant is awarded with the understanding th at the entire amount will be expended to address 
the fo llowing agreed-upon purpose and objectives. While minor changes in plan are expected, if 
your organization wishes to modify these fundam ental intentions of the proj ect, you must seek 
prior written approva l of the Walter and Elise Haas Fund. 

Purpose: Professional development for teachers of newcomer students 

Steps you will take to achieve yo ur results: 

To improve the instructional practice of newcomer teachers, we will: 

• Estab li sh content area and grade level lesson study groups for a profess ional learning 
community of newcomer teachers. 

• Provi de a speaker seri es featuring ex pe1is on the social emotional supports needed for 
quality teachin g in newcomer classrooms. 

• Develop a rigorous and supportive community of practice through inquiry-based 
professional lea rning in pminership with the Mills Teacher Scholars program. 

To improve the retenti on rates of newco mer teachers, we w ill : 
• Develop teacher leaders to increase experti se and investment in teaching newcomers. 
• Establi sh a self-care practice specifically for newcomer teachers. 
• Develop curricu lar guidance and resources for content-area newcomer teachers. 

What will change as a result of yo ur project: 

• 50 newcomer teachers w ill increase their knowledge of effective pedagogy for newcomer 
stud ents in a con tent-specific contexts . 

• 75 newco mer teachers and 50 co mmunity stakeho lders will increase the ir knowledge of 
community resources ava ilab le to support newcomers and build connections to networks 
of resources ava il able fo r newcomers. 

• An increase in teachers ' skill s in managing the trauma that surfaces in newcomer 
classrooms and the estab lishment of a co llaborative community of newcomer teachers. 

• An increase in newcomer teaching expertise and commitment to teaching that population 
as well as increased efficacy, retention rates , and job satisfact ion and decreased stress levels 
amongst newcomer teachers. 

• New teachers of newcomers will have access to an intensive inquiry to equip them to begin 
meeting the needs of th eir students at the start of the year. 

• Greater rigor of teaching and learning wi ll be evident in newcomer classrooms as a result 
of the Mills Teacher Scholars program. 
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Accepted and agreed: 
~DocuSigned by: 

L~~ 
Antwan Wilson 
Oakland Unified School District 

RE: Agreement for Grant WEHF-20160965 
November 21 , 2016 



Applicant Agency : Oakland Unified Sch_o_o_l _D_is_tr_ic_t~, _E_L_LM_ A __________ _ 

Request to W &E Haas Fund $200,000.00 for 

PERSONNEL 

Salaries 

Teacher stipend for Mills Teacher Scholars (w/ Fringe) 

Teacher Stipends for Lesson Study (w/ Fringe) 

Teacher Leader Stipends (w/ Fringe) 

Substitute Teachers (w/ Fringe) 

SALARY 

RATE 

Subtotal , Salaries, Wages & Benefits 

Consultants & Profess ional Fees 

24 ------

FTE 

1.00 

1.00 

1.00 

1.00 

Consu ltant(s) / conference fees to Provide Faci litated Teacher Self Care Act iv ites 

Honararia for Speaker Series Speakers 

Subtotal, Consultants & Professional Fees 

Total Personnel Expenses 

NON-PERSONNEL ANNUAL TOTAL % of EXPENSE 
IVlt'Clll lH r\.CI I t"::::>1 111 ICI ll:::> \ IU I 1c:::,:::,u1 I :::,tuu y , :::,t,.JCCH\ CI 

series, self care activit ies) 7 ,000 100% 

Professional books 2,000 100% 

Promotional and informat iona l materia ls and supp lies 
1v1e c u 119 I cl I e5r 1e 1 I 1e1 I(~ II 0 111 Oll It; I I . 1111...AJ l 1 -

1,000 100% 

months 

YEAR ONE 

15,000 

25 ,000 

15,000 

15,000 

$ 70,000 

15,000 

5,000 

$ 20,000 

$ 90,000 

YEAR ONE 

7,000 

2,000 

1,000 

YEAR TWO 

15,000 

25,000 

15,000 

15,000 

$ 70,000 

15,000 

5,000 

$ 20,000 

$ 90 ,000 

YEAR TWO 

7 ,000 

2 ,000 

1,000 

Giving and the Silver Valley Foundation 3,000 3,000 3,000 ______ 0_0_Vo ___ ~-----~-

0% 

Indirect cost 

Fisca l sponsorsh ip fee (if applicab le) 

Total Non-personnel Expenses 

Total Expenses 

GRAND TOTAL FOR TWO YEAR GRANT 

$ 

$ 

10,000 $ 

100,000 $ 

10,000 

100,000 

$200,000 



Newcomer Teacher Development and Retention 
Proposal to the Walter and Elise Haas Fund from Office of English Language Learners and Multilingual Ach ievement 

Proposal Period November l , 2016 through October 31, 2018 

INTRO: Summary and applicant organization 

Building on th e work of 2015-16 in partnering with Mills Co llege in the design of a newcomer program certificate 

made possible by the previous grant, OUSD proposes to use a variety of strategies to professionally develop and 

retain high quality teachers of newcomer students. 

Oakland Unified School District, English Language Learner and Multilingual Achievement 

The English Language Learner and Multilingual Achievement (ELLMA) Office was estab lished in 2013 to improve the 

quality of instruction and programs in service of English Language Learners (Ells). Our miss ion is to work 

collaboratively with all stakeholders to provide Ells with equity and access to an exce llent education, and to ensure 

all Ells achieve at high levels and graduate from OUSD schools prepared for co ll ege, career and ready to contribute 

to their commun ity. We are gu ided by three strong beliefs about our Ells: 

We believe, that given the right support, our English Language Lea rn ers ca n achieve at high levels and 

graduate co llege, career, and comm unity ready. 

We believe that students' home language and culture are tremendous assets that we must leverage for 

their own learning and that of their community. 

We believe that al l educators in our system are responsible for our English La nguage Lea rners, and 

therefore all teach ers are language teachers. 

We have comp leted our first year in a three-year pl an, the OUSD Road map to ELL Achievement (see attached), 

wh ich includes a pillar of signifi ca nt work to improve the educatio nal experi ence and outcomes for our growing 

newcome r population. At th e center of this plan is a commitm ent to deve lop teachers' capacity and experti se to 

provide meaningful and language-rich in struction that addresses both the academic and non-aca demic needs of 

our newest arri vals, w ith specia l attention to our unaccompanied minors and refu gee students. For a report on 

progress- to-date see our Year One Report (see attached) . 

Mills Teacher Scholars 

Mills Teacher Scholars (MTS), a program of the award-winning Mills Co llege Schoo l of Education, is an innovative 

teacher profess ional development program that positively impacts the learning of over 9,000 students in Alameda 

County. Mills Teacher Scholars is designed to build teachers' ability to assess lea rning from an evidenced-based 

perspective. As teachers analyze their data and become smarter about the lea rning cha ll enges their students face, 

th ey are prepared to alter their teaching practice to better meet their students' needs. By improving their teaching 

pra ctices, educators open new lea rning opportuniti es that ultimately resu lt in better aca demic outcomes for 

stu dents. Teachers learn to frame question s, plan teaching that wil l make student lea rning vi sibl e, and collect and 

analyze data from students in a systematic way- all of which are essentia l teaching skills to ensure high quality 

teaching and learning. Our approach draws on the model of the scholarship of teaching developed by the Carnegie 

Foundation for the Advancement of Teach ing as well as on Dr. Anna Richert's experience from over two decades of 

preparing Mills College teacher credential candidates and lead ing teacher research projects for Bay Area teachers. 

Like Carnegie, Mills Teach er Scho lars recognizes the experti se of teachers and the importance of developing that 

expertise over each teacher 's career. This approach has proven effective, w ith 89% of the focal students meeting or 

partially meeting the indi cators of success on the routine data sources. WestEd's evaluation of Mills Teacher 
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Scholars reported that 100% of teachers shihed their practice as a result of what they learned through their Mills 

Teacher Scholars inquiry. 

PROJECT NARRATIVE: Statement of Need 

Addressing th e needs of English Language Learners (Ells), including newcomers, is a compelling and urgent issue 

for the education community. By the end of the 2016-17 school year, the number of newco mers in OUSD is 

projected to be double what it was during the 2012-13 school year, reach ing a total of approx imately 2,500 

com pared with 1,278 just four school years earlier. This drastic rise in numbers of newcomers is predominantly 

attribut ed to refugee students and unaccompan ied minors, large ly from Centra l America, many of w hom are 

fl ee ing viol ence, human trafficking or persecution in th eir hom e country. In th e 2015-16 school year alone, 1,181 

newcomers entered OUSD. It is predicted that by the end of the 2016-17 school year, one in seven high school 

students in OUSD w ill be from this population . Most OUSD teach ers have completed on ly minimal cou rse work in 

English Language Development as part of their credential program and are ill -prepared to meet the language 

development needs of students. Yet nearly all teach ers in OUSD w ill need targeted professional development in 

order to successfully teach newcomer students, who bring numero us strengths but also chal lenges such as 

interrupted schooling, deep trauma, and unstable living si tu ations. 

In Oakland, approx im ately ha lf of ELL students graduate on tim e; 39.5% drop out before graduation and only 22.3% 

graduate A-G comp li ant and are qualified to apply to a four-year university (OUSD, 2016). Similar disma l numbers 

can be seen at the state level where ELL students underperform near ly all other sub-groups, and the stati stics are 

particu lar ly acute for unaccompanied minors. In Oakland, 95% of all unaccompanied min ors come from Guatema la, 

Honduras, and El Salvador (Gordon, 2014). The destinations of these children tend to be mostly large urban 

centers, w ith Oakland and the San Francisco Bay Area one of about ten such sites (Park, 2014). Because of their 

particular circumstances, unaccompanied minors usually have limited or interrupted forma l education, commonly 

exper ience ab use and physical or psycho logical trauma before and during their tri p to the US and, once here, can 

be victims of labor ex ploitation or sex traffickin g and experience homelessness (NAEHCY, 2014) . Unaccompanied 

mino rs also experience cultural and social dislocation and linguistic and academic cha llenges common ly associated 

with sudden and forced migration (Gozdziak, 2015) . 

Within thi s context , OUSD has taken many st eps to ad dress th e professiona l learning needs of teachers se rving the 

newcomer population . With the support of the previou s Wa lter & Eli se Haas grant, the 2015-16 school year saw a 

dramatic increase in the professional development venues avai lab le to this teacher popu lation . Month ly lea rning 

sess ions facil itated by the ELLMA office supported basic understanding of language acquisiti on and foundationa l 

strategies for teachers of newcomers. A cohort for newcomer teachers was offered by Mi lls Teacher Schol ars, 

allowing a cadre of newcomer teachers to go through a supported year-long inquiry process. And a profess iona l 

learn ing series, in partnership with Mills Co llege, took place in the spring of 2016 to provide teachers resources to 

develop a trauma- informed pedagogy in respo nse to th e many newcomers arriving w ith significant traum a. 

Statement of Problem 

In an effort to build on the successes of 2015-16 whi le continu ing to address th e need to improve teacher practice 

and to retain high quality teachers, we conducted an eva luation of our profess ional learn ing offerings and assessed 

th e needs of teachers and students. Here we outline the issues that surfaced that w ill help us address the two 

broad areas of need through the proposed grant activities. 

I. Improving Teacher Practice through Effective and Ongoing Professional Development 
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A. A Lack of Content-Embedded Professional Learning for Newcomer Teachers - Profess ional 

learning opportuniti es for t eachers of newcom ers thus far have fl attened thi s teacher population 

into one group, assuming a uniformity of need that does not exist . Teach ers of newcomers in 

elementary cl assroom settings have dramatically different needs, qu estions, and challenges than 

high school teachers working to provide access to grade level content to emerging language 

learners. The challenge of meeting the needs of a diverse teach er audience has become more 

acute as the t eacher population se rving newcom ers has grown w ith the stud ent population. 

Moreover, second ary t each ers of newcomers cu rrently have t o choose between attending 

content-area PD or content neutral PD focused on th e language needs of newcom ers. The growth 

in the newcomer population also allowed a "critical mass" of tea chers serving newcomers in 

content areas to develop, making coll aborative groups rooted in content areas more possible 

than ever before. 

B. A Large Number of New Teachers - Becau se of th e explosion of newcomer student and 

corres ponding teacher popul ations, we have a significant number of teachers who are either 

brand new to the profess ion (including those teaching with emergency or intern credential s) or 

new to teaching newcomers. We continue to better understand what specialized competencies 

these tea chers need to be successful incl uding knowledge of la nguage acquisition and related 

instructional strategies, cultural competence, and attention to the social emotional needs of 

students. We acknowledge th at our profess ional deve lopm ent offerings cannot be a 

one-s ize-fits-all and must provide multiple entry points th at are appropriate to the level of 

experience and skill set of different profil es of teach ers. 

C. Inquiry without Input - While authentic inqui ry, such as our Mills Teacher Scholars work, is 

undoubtedly a key vehicle to support growth in t eacher practi ce and positive student outcomes, 

th e needs for profess ional lea rning among teachers of newcomers require that inquiry be married 

with input of pedagogical content . Teachers of newcomers across the spectrum of experience 

need exposure to strategies and practi ces that will support the language acquisition of students . 

Inquiry w ithout strategic lea rning about language developm ent presupposes that teachers of 

newcomers are arri vi ng at the inqu iry tab le w it h a full too lkit of st rategies and practi ces t o serve 

thei r stude nts. Instead, we must des ign in qui ry lea rning settings t hat assume th at teachers are 

developing th eir too lkit at the same tim e as they investigate how and w hy ce rtain too ls are better 

suited to th eir parti cular stu dents. 

II. Retaining High Quality Teachers 

A. No Newcomer Teacher Leadership Model - Whil e th e Teacher Lea der model is integrated into 

profess ional lea rning across OUSD, there is currently no fo rmal process for teach ers of 

newcomers to assume lead ership w ith their peers. With th e large and growing newcomer teacher 

population, cultivating teacher leadership is a crucial step towards creating supports for teachers 

who may be overwh elmed or isolated at th eir sites and creating pathways for lead ership, which 

research suggests leads to increased teacher retenti on. 

B. Burn-out and Vicarious Trauma - Teachers are often overwh elmed by the myriad of challenges 

that our newcomers face that are barri ers to their learning including trauma, unstable living 

conditions, deportation hearings, and fin ancial debt or oth er obligation s. Whil e there are many 

initiatives in direct support of students and families, currently, there is no effort to address the 

stress and vi ca rious trauma experi enced by ou r teachers. We believe that address ing the need for 

self-care has the potential to significantly increase the effecti veness of teachers as well as the 

retention rate. 

C. Lack of Curriculum Appropriate for Newcomers - Outside of English Language Development 

programs, there are very little resources and materi als available that are accessibl e to newcomer 
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students in the content areas . While experienced teachers have typica lly bui lt out t heir bank of 

materials and instructional units, new teachers or teachers new to the newcomer classroom are 

left t o buil d lessons and units from scratch, creating an even greater burden on th eir work load. 

We have two main goa ls: 

Goal #1: To deepen professional development for a community of teachers around instructional best practices 

and social emotional learning to support the diverse needs of our growing newcomer student and teacher 

population. 

Goal #2: To improve retention rates of teachers who serve the newcomer student population. 

Goal #1 addresses the need for a profess iona l development catered to the unique needs and chall enges of 

newcomer teachers. Ultimately, we want to ensure that teachers of newcom ers are able to grow profess ionally 

t hrough shar ing best practices, peer-observation s, and quality reflection around pedagogy an d social emotiona l 

learn ing. To accomplish this goal, we have outl ined three concrete outcomes for the duration of the grant. 

• Objective 1.1: Estab lish content area and grade level lesson study groups fo r a professional learning 

community of newcomer teachers. 

• Objective 1.2: Provide a speaker se ries featuring experts on the social emotiona l learning and wrap-aro und 

supports for newcomer students and fam ilies. 

• Obj ective 1.3 : Develop a supportive community of expert teachers and an inqu iry-based approach to 

professional learn ing through the Mi lls Teacher Scholars program. 

Goal #1 will res ult in these changes : 

• Teachers of newcomers wi ll be able to engage in authentic inquiry wi th their co lleagues around qu estions 

related to effecti ve pedagogy w ithin th eir content area. 

• Teacher leaders who support newcomer PLCs will be ab le to effective ly faci litate profess ional lea rning for 

their colleagues and contribute to other initiatives in support of newcomers. 

• Teach ers and other educato rs wil l have greater understanding of and access to the supports and tools to 

address the social emotional needs of newcomer stud ents. 

• The three above outcomes will ultimately result in improved outcomes for newcomer students. 

Goal #2 add resses the rea l phenomena of the high rates of turnover not on ly in the fi eld of teachi ng, but 

particu larly for teachers of high-need popu lations such as the newcomer student popu lation in OUSD. Teachers of 

th is populati on face many dai ly stresses and obstacles which may fee l insurmountable without adequate resources, 

support and encouragement. In order to ensure greater rates of retention among newcomer teachers, we have 

outlined three methods of building support for thi s group. 

4 



• Objective 2.1: Develop teacher leadership in experienced teachers leading to increased expertise, agency, 

and invest ment in the profession. 

• Objective 2.2 : Establish a teacher self-care practice to address the vicarious tra uma experienced by 

teachers of newcomers. 

• Objective 2.3 : Cu ll , develop and refine qua lity curr icu lum specifica lly for newcomer students, in the 

content areas of history, math and science, thereby easing the load for content-area teachers of 

newcomers. 

Goal #2 activities wi ll result in these changes: 

• Teacher leadership w ill bu ild expertise at th e site-level and investment in the profess ion. 

• Support and sel f-care tools w ill buffer feelings of burnout, secondary trauma and isolation, leading to 

greater job satisfaction. 

• Content-area newcomer teachers will have access to high quality materi als that integrate con tent and 

language instruction, resulting in a greater sense of efficacy and a lighter work-load . 

• The three above outcom es wi ll lead to increased job satisfaction and teacher retention rates. 

PROGRAM DESCRIPTION 

Teacher Development 

Teaching newcomer students successful ly requires a un ique subset of pedagogical knowledge and tools. In order to 

ensure that teachers develop thi s specia li zed too lkit, we have outl ined three methods of teacher deve lopment: a 

lesson study cohort, a speaker ser ies on social emotional issues specific to newcomer students, and co llaborative 

inquiry-based profess ional deve lopment through th e Mil ls Teacher Scholars program. 

The first method of teacher deve lopment, lesson study, is an ideal vehicle for supporting teacher practice of 

complex settings such as the newcomer classroom . This teacher-led approach builds community among 

content-a like teachers and addresses the need to differenti ate profess ional deve lopment by grade-level and 

content area. The lesson st udy model provides a col laborative structure to engage in lesson design, peer 

observations, and reflection around a shared problem of practice in order to refine the specific pedagogica l tools 

requi red for qua li ty t eaching of newcomers. Artifacts resulting from the lesson study cyc les wi ll be documented and 

shared with the broader newcomer teacher commun ity. A more detai led description of t he lesson study mode l can 

be found in an attachment to thi s grant proposa l. 

The second method of teacher development centers on a speake r series about topics affecting our newcomers and 

t heir fam il ies. Th e series wi ll prov ide both contextua l information t hat w ill lead to better understandi ng our 

students, t hereby increasing teachers' cu ltura l responsiveness during classroom instruction, and w ill provide 

info rm ation about t he comm unity resources ava il ab le to immigrant students and fam ili es. Topics may include: 

understanding st udents' legal status, how to bui ld on the language assets of students, soc ial services ava ilable to 

students, and the hi storica l context of migrati on and the current events resulting from that history. Through t his 

speaker series, teachers wi ll bui ld a network among fe llow educators and support providers connecting them to 

various sources of knowledge and reso urces withi n the community. 
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For the third method of teach er development, the Mills Teacher Scholars program, we will continue and improve 

upon our work from the previous year. Based on lessons learned from our 2015-16 newcomer teacher cohort, we 

will recruit only experi enced teachers to the program and incorporate more input on pedagogical content and 

strategies for Ells prior to the process of inquiry. By accepting only experienced teachers, the level of rigor evident 

in classroom practice and depth of inqu iry for Mills Teacher Scholar participants will be higher and more consistent 

across the cohort. Teach ers new to the profess ion w ill be encouraged to take a found ational course on language 

and literacy instruction fo r Ells. Secondl y, we w ill improve our work through Mills Teacher Scholars by 

incorporating grea ter input prior to the inquiry process . As a result, t eachers w ill be supported in developing 

rigorous foci of study in the process of inquiry, leading t o greater impact in cl assroom. 

Teacher Retention 

Greater rates of newcomer teacher retention will increase the stability of the schools and cla ss rooms serving 

newcomer students, as we ll as ensure greater experti se amongst a more veteran population of teach ers. We have 

outl ined three methods of ensuring greater rates of retention among newcom er teachers: developing teacher 

leaders, establi shing a tea cher se lf-ca re practi ce, and curating and developing curri cular resources for newcomer 

content-a rea classes. 

The first method, developing tea cher lea ders, will provide newcomer teachers with a profess ional trajectory within 

which to grow and demonstrate their expertise, th ereby increasing fee lings of agency in th e profess ion and 

providing opportuniti es for growth in lea dership . We will cultivate t each er leaders in two ways. First we will identify 

and support t ea cher lea ders to effecti ve ly lea d the lesson study groups and facilitate t ea m lea rnin g. Secondly, we 

will create a community of practice with the small group of newcomer site-based t eacher leaders/TSAs (a new rol e 

in OUSD, now at 7 schools with newco mer programs) and support their leadership by building their capacity to 

effective ly coach, facilitate professional lea rning and probl em-solve compl ex issues . In both cases, teacher lea ders 

w ill deve lop in their understand ing of powerful teaching practi ces fo r newcomers as we ll as th eir in their abi lity to 

lead lea rning fo r oth ers. Providi ng such opportu nities for leadership and growth is key to keeping ta lent in our 

schools. 

Th e second method of increas ing teacher retention, a teacher se lf-ca re practi ce, is criti ca l for decreas ing burn out. 

The teacher self-ca re practi ce may mani fest thro ugh a Restorati ve Justice-a ligned circle process in wh ich teachers 

are led through exercises to process th e day-to-day st resses and chall enges th ey fa ce, moving into a pl ace of hope. 

Teach ers may also choose to inco rporate methods of se lf-care aligned wi th th e distri ct 's Social Emotional Lea rning 

fram ework, or approaches found outside of OUSD such as fostering se lf-compass ion . Building capacity within OUSD 

to support teachers with these or oth er se lf-ca re practices will requi re careful pl anning and assessment of specifi c 

needs and how they align to rela ted district initiatives . A planning and pi lot yea r is proposed for 2016-17, w herein 

t eacher needs can be assessed, aligned initi atives piloted, and plans laid for a more focu sed approach in 2017-18. 

Contracting for these services will allow fl exibility in th e approach after a needs assessment and exploration of 

self-care program options. 

The third and final method of increasing teacher retention involves the curating, refin ement and/or development 

of curriculum for newcom er stud ents, es peci ally in the content areas of history, math and science. We will resea rch 

quality content-a rea curriculu m appropriate for newcomers within and outside of OUSD and bring togeth er a grou p 

of expert teach ers, teach er lea ders and speci alists for a curriculum institute during the two summers of the grant 

period. Newcomer content area t eachers frequ ently cite th e lack of curriculum as a source of stress. By providing 

teachers with curricular resources specifically designed for newcomers, they will fee l a greater sense of support, 
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Jess stress, and t herefore be more likely to remain in service of the newcomer student population and remain in t he 

teaching profession. 

WORKPLAN & MAJOR ACTIVITIES for YEAR ONE (year two activities w ill be developed after evaluation of 

year-one goals) 

September 

October 

Lesson Study & Teacher Leaders: Publicize plan to prin cipals and teacher leaders. Recruit lesso n study 
teacher leaders. 
Speaker Series: Recruit spea kers and paneli sts for fall sess ions, prepare publicity materia ls for sess ions 
t hrough December. Begin publicity. 
Mills Teacher Scholars: Establi sh instructiona l frame for newcomer cohort of Mills Teacher Scholars and 

begin recruitment activities. 
Se lf-care Fac ilitator: no activity during this month 
Curriculum Development: no activi ty thi s month 

Lesson Study & Teacher Leaders: Specialists and teacher leaders prepare to begin first cycle . 
Speaker Series: Publicize first speaker event, host event, ga ther feedback. Pub licize upcoming events. 
Mills Teacher Scholars: Finalize participants, engage ELLMA staff in training to support facilitation of 
cohort, hold first sess ion. Mill s Teacher Scholar and ELLMA staff meet to debrief session and plan for next 

session . 
Self-care Faci litator: no activities thi s month 
Curricu lum Development: no activities th is month 

November 
Lesson Study & Teacher Leaders: Participants in first cycle build community as a group and establish 
shared problem of practice and desi red outcom e of ad dress ing problem. Specia lists work after first session 
to synthes ize a menu of potentia l language strateg ies for each group that are re lated to th e id entifi ed 
problem of practice. Teacher leaders and special ists meet to cali brate faci litation. 
Speaker Series: Publicize Novem ber speaker event, host event, gather feedback. Publicize upcoming 

events. Begin recruiting speake rs and panelists for w inter and spring sessions. 
Mills Teacher Scholars. Hold second session as well as full day session to provide rich instructional frame 
upon w hich teacher inquiry questions ca n hang. Mills Teacher Schol ar and ELLMA staff meet to debrief 
sess ion an d plan for next session. 
Self-ca re Facilitator: Initial needs assessment of t eachers at newco mer sites. Engage wi th Restorative 
Justice, Social Emotional Learning, and Wellness offices to explore potenti al areas of al ignment around se lf 
care practices for teachers of newcom ers. 

Curriculum Development: No activities during thi s month. 

December 
Lesso n Study & Teacher Leaders: Lesson study teams review and se lect a language strategy to potentially 
address their probl em of practice. Team members identify potential ways to exper im ent with strategy 
before next sess ion . Members of each group experiment w ith language strategy se lected by their group 
and consider potential focal students. Lessons are planned using se lected language strategy and 
observation logistics are final ized. 
Speaker Series: Publicize December speaker event, host event, gather feedback . Fi nal ize spea kers and 

panelists for winter and spring sessions. Publicize upcoming events. 
Mil ls Teacher Scholars: Mi lls Tea cher Scho lar and ELLMA staff meet to debrief full day sess ion and plan for 
next session . 
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January 

Self-care Facilitator: Based on reflection s from staff at newcomer sites and suggested approaches from 
OUSD departments, establish priorities for se lf-care initiatives. ELLMA staff identify contractor(s) with 
capacity to facilitate these activities. 
Curriculum Development: Design surveys to collect information on use and areas for improvement in 
available curriculum. Determine where high quality and standards-a ligned curriculum for newcomers has 
already been developed. 

Lesson Study & Teacher Leaders: Public lessons take place and team members observe each other's foca l 
students and gather evidence. Team members review ev idence from public and other lessons. 
Impli cations and potential areas for focus in future cycles are identifi ed. Teacher lea ders and specialists 
meet to debrief first cycle and plan modifications for second cycle. 
Speaker Series: Co ntinue publicizing winter and spring speaker seri es events. 
Mills Teacher Scholars: Hold third sess ion, teachers begin refining inquiry question based on input from full 
day on inst ructional frame. Specialists and Mills Teacher Scholar facilitators begin visi ting classrooms to 
su pport data collection and inquiry question refinement. Mills Teacher Scholar and ELLMA staff meet to 
debrief session and plan for next session. 
Self-ca re Facilitator: Facilitated se lf-ca re activi ti es continue at pilot site in partnership w ith contractor(s) . 
ELLMA staff develop mid-year survey to ga uge initi al efficacy of programs. 
Cu rricul um Development: Finalize mid-year surveys on curr iculum . 

February 

March 

Lesson Study & Teacher Leaders: Participants in second cyc le build community as a group and esta bl ish 
shared problem of practice and des ired outcome of addressing problem. Specialists work after first sess ion 
to synthesize a menu of potential language strategies for each group. Teacher lea ders and specialists meet 
to cal ibrate facilitation Lesson study teams review and select a language strategy to potentially address 
their problem of practice. Team members identify potential ways to experim ent with strategy befo re next 
sess ion. 
Speaker Series: Publ icize February speaker event, host event, ga th er feedback. 
Mil ls Teacher Scho lars: Hold four th sess ion, teachers continue refining inquiry question. Special ist s and 
Mi ll s Teacher Scho lar facilitators continue vi siti ng classrooms to support data co llection and inquiry 
question refinement. Mills Teacher Scholar and ELLMA staff meet to debrief sess ion and plan for nex t 
session . 
Se lf-care Facilitator : Facilitated se lf-care activiti es continu e at pilot site in partnership w ith contractor( s). 
Mid-year surveys administered to assess impact of program to date and allow for adjustm ents. 
In fo rm ation from survey used to info rm any adjustments in approach with contractor(s). 
Cu rri culum Development: Col lect mid-year information on use and areas of improvement for available 
curricu lum. 

Lesson Study & Teach er Leaders: Members of each group experiment with language strategy selected by 
their group and co nsi der potential focal stud ents. Lessons are planned using se lected language st rategy 
and observation logisti cs are finalized . Public lessons take place and team members obse rve each other 's 
foca l students and gather evidence. Team members review ev idence from public and other lessons. 
Implicati ons and potential areas for focus in future cyc les are identifi ed. 
Speaker Series: Publicize March speaker event, host event, gather feedback. 
Mills Teach er Scholars: Hold fifth session, data collection and calibration conc lude wi th specialists and 
Mills facilitators. Pa rtic ipants begin to consider final product to publicize their learning. Mills Teacher 
Scholar and ELLMA staff meet to debri ef session and pl an for next session . 
Self-care Facilitator: Facilitated se lf-ca re acti viti es continue at site in partnership wi th contracto r( s). 
Curriculum Development: Based upon collected feedback, begin designing summer curriculum 
development activiti es. Reach out to other content area t eams in th e OUSD Teaching and Lea rning 
Departm ent to begin coordinating. 
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April 

May 

June 

July 

August 

Lesson Study & Teacher Leaders: Teacher leaders and special ists meet to debrief second cycle and identify 
areas for improvement. 
Speaker Series : Publicize April speaker event, host event, gather feedback. 
Mills Teacher Scholars: Hold sixth session, participants reviewing data collected and begin to synthesize 
conclusions to their inquiry question through consultancy with peers. Mills Teacher Scho lar and ELLMA 
staff meet to debrief sess ion and plan for next session. 
Self-care Facilitator: Facilitated se lf-ca re activities continue at sites in partnership with contractor(s). 

Curriculum Development : Develop tentative plans for summer curriculum development institutes in 
coordination with Teaching and Learning content area team s. Begin integrating plans into overall summer 

professi onal learning calendar and prepare publicity material s with teacher leaders. 

Lesson Study & Teacher Leaders: Team members review evidence from public and other lessons. 
Implications and potential areas for focus in future cycles are id entifi ed. 

Speaker Series: Publicize May speaker event, host event, gather feedback. 
Mills Teacher Scholars: Hold seventh sess ion, participants begin developing presentation to publicly share 
their learning. Mil ls Te acher Scholar and ELLMA staff meet to debrief sess ion and plan for next session. 

Se lf-ca re Facilitator: Facilitated se lf-ca re activiti es continue at sites in partnership with contractor(s). End 
of year su rvey developed by ELLMA staff to gauge year-long impa ct of facilitated se lf-ca re acti vities. 
Curricu lum Development: Finalize summer curriculum development institutes and deve lop application for 
curricu lum developers. 

Lesson Study & Teacher Leaders: Te acher leaders and special ists meet to evalua te lesso n study data, 
identify areas for improvement, and plan for upcoming school year's cycles and other profess ional lea rning 

venu es . 
Speaker Series : Gather data to inform the se ries in 2017-18 . 
Mills Teacher Scho lars: Final sess ion, with presentations of lea rning from co hort members. Presentations 
shared broadly to enrich non-parti ci pating teachers . 
Self-ca re Fac ilitato r : Fa cil itated se lf-care activ iti es conclude. Survey to coll ect info rmation on efficacy of 

programs and potenti al improvements for upcoming year. 
Cu rriculum Developm ent: ELLM A staff and teacher leaders public ize and recruit teachers to apply fo r 
summer curricu lum developm ent institutes. 

Lesson Study & Teacher Leaders: Spea ker Series: Finali ze adjustments to program for upcoming year, 

begin process of recruiting speakers and panelist s. 
Mills Tea cher Scholars: Mills Teacher Scholar and ELLMA staff meet to deb ri ef yea r and plan adjustments 

for subsequent year. 
Se lf-care Facilitator: ELLMA staff review end of year survey and articulate adj ustments to improve se lf-ca re 
activiti es for following year. 
Curriculum Developm ent : Se lect teacher and teacher leader curriculum developers for summer institutes. 

Lesson Study & Teacher Leaders: No major activities during thi s month. 
Speaker Series: Continue recruiting speakers and pan elist s. Begin developing publicity materials. 

Mills Tea cher Scholars: No major activities during this month . 
Self-care Facilitator: No major activities during thi s month. 
Curriculum Development: Curriculum institutes take place, fac ilitat ed by ELLMA staff and content area 

partners in Teaching and Learning, OUSD. 
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ROLES & QUALIFICATIONS OF KEY PERSONNEL 

Nicole Knight, Executive Director 

Nicole Knight is the Executive Director of the English Language Learner and Multilingual Achievement Office at 

Oakland Unified School District. She is honored to have se rved Oakland student s for the last 17 years as a teacher, 

teacher leader and inst ructional leader at the site an d distr ict-leve l. A Nation al Board Certified Teacher in English as 

a New Language, Nicole has expertise in language and disciplinary li teracy development of English Language 

Learners, cu rri cu lum development, and profess ional development for teachers and principals. She is also the 

mother of two bicultural and bilingual children, both students at a dual language school in Oakland . 

Tom Hughes, Director 

Tom Hughes is a Bay Area native who worked in Oakland middle schools for 14 years. After seven yea rs in th e 

classroom, Tom moved to be assista nt principal at Frick Middle School before becoming principal at Bret Harte 

Middle School for the last four years. Bret Harte has become a hub for Newcomers and Tom is continues his work 

supporting thi s population as the Director of Newcomer an d ELL Programs, now beginning his second year. 

Jessica Riady, Project Manager 

Jess ica Ri ady is a Project Manager in the English Language Lea rn er and Multilingual Achievement Office. She 

supports the implementation of the 3-year Roadm ap to English Language Lea rn er Achievement and project 

manages critical ELL processes and initiatives including reclass ificatio n. Prior to her work at OUSD, Jess ica was the 

Manager of Curricu lum and Training at Education Pion ee rs. There she oversaw the design, imp lementation and 

eva luation of Fellowship profess ional development for over 550 emerging lea ders annua ll y. 

Viet-Ly Nguyen, Newcomer/ELL Specialist 

Viet-Ly Nguyen is Newcomer/ELL Teacher Specialist in the English Language Lea rner and Multilingual Achievement 

Office at OUSD. She taught fo r eight yea rs at Westl ake M iddle Schoo l where she served as a Teacher Leader on th e 

Instructiona l Leadership Team for both Language Arts and Hi story. Viet-Ly has participated in a number of teacher 

col laborative inquiry projects including th e OUSD-Mills Co llege Histo ry/ELA Col labo rative, the Nationa l Writing 

Proj ect History Study Group, and Moral Reason ing with Ado lescents. She is also a Bay Area Wr iting Project Teacher 

Consultant. 

Holly Darling, Newcomer/ELL Specialist 

Hol ly Darl ing is a Secondary Language Specialist in the English Language Learner and Multilingual Achievement 

Office at OUSD. She taught high school newcomer students for four yea rs in New York City and six yea rs in Los 

Angeles . She holds a M. A. in TESOL from Teach ers College, Co lum bia University, and a Ph .D. in Education from 

Claremont Graduate University. For her docto ra l research, she studied the peer networks of high school newcomers 

in specia li zed newcomer programs. 

James Kindle, Newcomer/ELL Specialist 

Jam es Kind le, a National Board Certified Teacher, is an El ementary Language Special ist in the English Language 

Learner and Multilingual Achievement Office at OUSD. He taught elementary and middl e school English language 

learners for seven years in Minneapolis Public Schools, where he co-develo ped the district 's New-to-Country 

Accelerated Bilingual Academic Development program. For the past three years, he has been a t eacher/co-manager 

of an Engli sh language summer camp in Ramallah . 

EVALUATION: TEACHER DEVELOPMENT 
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As a result of the Lesson study activiti es (Objective 1.1}, 50 newcomer t eachers wi ll increase their knowledge of 
effective pedagogy and their ability to plan and deliver effective instruction for newcomer students. We will 
measure their knowledge and practice in 2 ways: 1) pre and post surveys after each lesson study cycle and 2) 
evidence of instructional practice and impact on student learning including a research-based observation protocol 
and th e analysis of lesso n study artifacts. 

As a result of the speaker seri es (Objective 1.2}, 75 newcomer teachers and 50 commun ity stakeholders will 

increase th eir knowledge of newcomer stud ents' contexts and community resources. We w ill measure Objective 

1.2 by through eva luations after each speaker sess ion, whereby participants ind icate increased understanding of 

commun ity resources and important social and histo rica l context affecting newcomers and their families . 

As a result of teacher inquiry through the Mills Teacher Scho lars Program (Obj ective 1.3, teachers wi ll hone a 

specific skill in their craft. We will meas ure Objective 1.3 through the metrics identified in the W&E Haas grant 

report for Mills Teacher Schol ars that include pre and post surveys, classroom data co llecti on, and tea cher 

reflection s. 

As a result of these three objectives, we expect that teachers wi ll be better equipped to meet the language and 

social emotion al needs of newcomer students. We w ill monitor progress toward these obj ectives using the 

measures indicated above after each engagement along wi th a deeper evaluation at the conclus ion of each grant 

year period . 

EVALUATION: TEACHER RETENTION 

Teacher leader development (Objective 2.1) wi ll resul t in greater newcomer teaching experti se along with greater 

investm ent in serving newcomers and overall co mmitm ent to th e profess ion. We w ill measure Objective 2.1 

through observations of teacher leaders' facilitation of lesson study and other teacher team s. 

Teacher se lf-ca re practices (Objective 2.2} w ill resu lt in increased efficacy and decreased stress levels and burnout 

amongst newcomer teachers. At th e end of the first year, we expect to have a strong plan and rollout of se lf-ca re 

practices avai lab le for al l newcomer teachers. At the end of the second year, we w ill measure Obj ective 2.2 through 

post-engagement refl ections on stress management, se lf-efficacy, and se lf-compa ss ion, as well as the desire to 

continue in the profess ion. 

Curriculum deve lopment (Objective 2.3} w ill res ult in grea ter se lf-efficacy and job satisfaction amongst newcomer 

content-a rea t eachers. The meas ure for Objecti ve 2.3 during thi s grant period is ev idence of increased resou rces 

and curricular guidance for newcomer teachers in th e conte nt areas. 

As a result of these three objectives, we expect at least 90% retention rate amongst teachers of newcomer students 

over the course of the grant period . We w ill measure thi s through teacher retention rates. 

FINANCES 

In Oakland Unifi ed School District the Senior Bu siness Officer manages the department of Fin ancial Services, 

ensuring effective structure and practices. This lea der oversees the budget and provid es frequent reports to the 

school board rega rding current district statu s in terms of revenue and expenses, and projections for the future . 
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The goal of our funding system is to enable and support student achi evement and increase our students' college 

and career readiness upon graduation from high school. Our district max imizes funding at the school site, where 

parents, community members and other stakeholders have opportunities to participate in the budgeting process 

and to align funding with specific performance results and activities that will result in higher student achievement. 

The ELLMA Office relies prima rily on Title Ill funding which covers the salaries of our speciali sts and other ELL 

professional development initiatives. Over the last tw o years, the ELLMA office has increased the number of central 

specialists focusing on ELLs and newcomers mad e poss ibl e through increased funding through the Local Control 

Funding Formula and in response to needs from th e surge in th e newcomer student population . This grant will 

allow us to focu s on building capacity and experti se at sites through teacher leaders hip and retention that will 

sustain the efforts of ensuring high quality instruction for all stud ents. 
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VIII. Goals and outcomes 

Steps you will take to achieve your results: 

To improve the instructional practi ce of newcomer teachers, we w ill : 

• Estab lish content area and grade level lesson stu dy groups for a professiona l learning commu nity of 

newcomer t eachers. 

• Provide a spea ker seri es featuring experts on th e social emotiona l supports needed for quality teaching in 

newcomer classrooms. 

• Develop a rigorou s and supportive community of practi ce through inquiry-based profess ional learn ing in 

partnershi p with the M ill s Teacher Scholars program. 

To improve the retention rates of newcomer teachers, we w il l: 

• Develop teacher lea ders to increase ex pertise and investm ent in teaching newcom ers. 

• Establi sh a se lf-care practi ce speci fi ca lly fo r newcomer teachers. 

• Develop curri cular guidance and resources for content-a rea newcomer teachers. 

What will change as a result of your project : 

• 50 newcom er t eachers w ill in crease their knowledge of effecti ve pedagogy for newcom er students in a 

content-specifi c co ntexts. 

• 75 newcomer teachers and 50 community stakeholders w ill increase their know ledge of commu nity 

resources ava il able to support newcomers and buil d conn ections t o networks of resources ava il able for 

newcomers. 

• An increase in teachers' skil ls in managing the trauma that surfaces in newcomer classrooms and the 

establi shment of a col laborative commun ity of newcom er t eachers . 

• An increase in newcomer teaching experti se and commitment to teaching t hat popu lati on as we ll as 

increased effi cacy, re tenti on rates, and job sati sfaction an d decreased st ress levels amongst newcomer 

teachers. 

• New teachers of newcomers wi ll have access to an intens ive inqui ry to equip th em to begin meeting the 

needs of their students at th e start of the year. 

• Grea ter rigor of teaching and lea rn ing w ill be ev ident in newcomer class rooms as a res ult of t he Mil ls 

Teacher Scho lars program. 

13 


