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upon student achievement? and resources developed . 
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The Regents of the University of California at :§erkeley application · 

for the 2015 CDE CEMSPLI grant 

Oakland_ Language immersion Advancement in Science ( OLAS) 

PART 1: The Context 

Purpose · .Oakland Language immersion Advancement in Science (OLAS) is a partnership 

between the University of California at Berkeley (UCB) and the Oakland Unified School District 
' 

(OUSD) that foc~ses on supporting the implementation ofthe NGSS (J/e choose to use NGSS 
' . . 

rather than CAc·ss in this document because it reflects the most updated language for 

California's new science standards.) in five elementary dual language schools, especially 

prioritizing the need to create equitable access for students from low-income families, girls, 

students of color, and English Language Learners. OLAS partners at UCB include the Principal 

Leadership Institute (PLI), Multicultural Urban Secondary English (MUSE) program, and the 

University of California Museum of Paleontology (UC1v1P). Ad~tionalfy, OLAS partners in 
~ . . 

OUSD are the OUSD Science Department and the ·ouSD English Language Learner and 

Multilingual Achievement (ELLMA) Office. 

Context- High needs LEA The Oakland Unified School District consists of 86 schools and 

36,923 students district wide. There are a total of 1,911 teachers PK-12 grade. Seventy (70%) 

perce~t of the students participate in the federally subsidized ~ree and Reduced Lunch program 

and approximately 25% of students live in public housing. · Under the Local Control Funding 

Formula (LCFF), OUSD has an LCFF unduplicated pupil percentage of 78% of students are . . 

English Language v~arn~rs, Foster Youth and living in poverty. The student ethnic composition 

of the District is 38% Latino, 31 % African-American, 14% Asian, and 12% White. There are 

over forty-nine languages spoken in the District, 31 % of the District's students are English 

Language Learners and 34.9% of students speak Spanish at home. Ten (10%) percent of students 

are in the Special Education program. The Djstrict's mission is to build a Full Service 

Community District focused on high academic achievement while serving the whole child, 
t 

eliminating inequity, and providing each child with excellent teachers, every day. 

For this project, OLAS will focus on supporting five dual language elementary schools: 

Melrose Academy, Esperanza, Manzanita SEED, International Community School, and Global 
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Family. Together, they serve 1,965 students in grades K-5. 64% of the students are English 

Language Learners (ELLs) and 83% are considered socio-economically disadvantaged. The 
I 

racial makeup of th~ student population is 82% Hispanic/Latino, 9% African American, 5% 

White, and_ 2% Asian. Eighty (80) teachers work in these five schools. 

Over the past nine years, OUSD has nurtured a districtwide K-12 science program. The 

elementary program includes a science board policy with weekly required science instructional 

minutes, a. system for-providing FOSS curriculum materials to every classroom·three times a 

year, the Science Ins~ctional Reflection and A_ssessments (SIRA) for 3-5th grade, ·a wide range 

of professional learning opportunities for teachers, support for teacher leadership at every school, 

professional learning for principals, and award-winning citywide science events. In the past 

three years, much of the work has focused on the NGSS transition with support from a dedicated 
, 

central district office that include~ the Chief Academic Officer, Network Superintendents, and a 

district Science Department. However, there has been little attention paid to the specific 

curricular needs of the dual language elementary schools. 

OUSD' s LCAP ~d English Leamer Subgroup Self-Assessme~t (ELSA) tool both 

indicate that professional development is needed to build teachers' and principals' capacity to 

provide quality, language rich instruction across that content areas that meets the needs of 

dive~se language learners. Specifically, the ELSA-identified a lack of opportunities for site 

leaders to· develop their knowledge base to support their English Language Leamer students. 

Project Development UCB and OUSD have a long history of cross organizational partnership 

both related to staffing and professional development. Currently, over 60 PLI alumni work in 

OUSD: 71 % of them in administration. Nearly 60 percent of the teachers MUSE has trained 

since 1998 are currently teaching _in OUSD. In addition, PLI, MUSE (via its outreach arm Bay 

Area Writing Project or BA WP), and UCMP have all provided extensive professional 

development in partnership with the district. In the last ten years, :PLI provided multiple years of 

site based coaching and mentoring for new principals in OUSD. BA WP has-facilitated the 

development of writing assessments for elementary schools within OUSD. UCMP has served as 

. a university partner on a California Math Science Partnership grant as well as a CPEC Improving 

Teacher Quality grant. The UCMP Understanding Science resources have been an instrumental 

part of OUSD's efforts to support the integration of the nature and process of science into 
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existing- courses or professional develop~ent worbhops. All ofthese long standing working · 

relationships have been maintaine~ through regular and ongoing communications, joint efforts, 

and cross participation in events. 

When planning for the OLAS proposal, UCB and OUSD used these prior connections and 

relationships as a foundation. First, we met to update each other on. our most recent work. Then, 
. ~ . . . . 9 

we identified and reviewed key data and feedback, which included school wide and district wide 

educational'improvement plans as weµ as principal and teacher feedback. These discussions 

informed and shaped our project development and planning. _The OUSD Science Department 

reported that they recently provided a first ever Oakland Unified Next Generation Scie~ce 

Standards and Language Development Institute at the end of the 2014-2015 school year. In the 

participant feedback through the event, the dual language elementary schools expressed strong . 

interest in continued collaborations to support the equitable implementation of the NGSS. . . 

Therefore, the OUSD Science department invited the OUSD ELLMA department to join our 

discussions. 

ELLMA recently commissioned a study conducted by the Understanding Lf1g~ge division 

of the Stanford University Graduate School of Education entitled The Review of Services for 
\ . . . 

English-Language Learners in the Oakland Unified School District (2015). This report then 

informed the recently published OUSD Roadmap to ELL Achievement 2015-2018 that outlines 

. four priorities including: advancing quality instrqction, meeting the needs of the whole child, 

expanding and enhancing robust language programs, and developing policies and practices 

across the central office. With the focus schools selected, the UCB partners then brainstormed 

their potential contributions that matched the school level and district identified needs related to 

content and instructional leadership areas. 

Collaborative Relationship between PLI and MUSE The PLI and MUSE programs are 

two of six credential programs in the Graduate School of Education. Underlying Berkeley's 

programs or educator preparation are two fundamental bodies of educational theory and research. 

First, the -programs share a vision anchored in research on professional preparation. From that 

body of research; the programs derive their emphasis on the integration of theory, research and 

practice; their approach to a progressive sequence of field experiences; their deep concern for 

issues of diversity and equity; their sensitivity to the particularities and demands of local 
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The primary participants in OLAS are the site level Instructional Leadership T~ams 

(ILTs). Composed of the lead teachers from various subjects as well as the site a~strator, the 

IL Ts at each school are responsible for leading the instructional charge. In,the first phase of the 

project, IL Ts from each school will be supported in engaging in an evidence based site level 
. . . 

assessment focused on a variety of factors related to the implementation of the NGSS including: 

tea_cher capacity, curre~t state of science instruction, student performance, issues of access for 

low-income families, girls, students of color, English Language Learners, and family and . 

community feedback to identified needs. Instruments that will be used include the OUSD K-12 

Science Learning Principles and Actions Tool, Oakland Unified School District Leadership 

Dimensions, Equity Audit tools developed by researchers McKenzie and Skrla (2009, 2011), 

student outcome scores such as the CELDT or benchmark assessments, as well as staff, student, 

family and community surveys. The process will model research based use of evidence to inform 

instructional leadership as well as· professional learning. In addition, the evidence itself will serve 

as the .basis ror determining a problem of practice that the ILTwarits to address, monitor, and 

refine during the school year. 

Rationale As described in the QPLS, quality professional learning uses varied sour:ces and 

kinds of information to guide priorities, ·design, and assessments. Phase 1 incorporates all .four 
. \ 

. elements of the QPLS Data Standard including :qiultiple measures of student data, an 

µnderstanding of the educators' current capacity and future d~veiopment n~eds~ ~;h~~l-~d;-··-··----.... 

information, as well as reviewing purposes, processes, and outcomes. In addition, Phase 1 also 

incorporates all of the elements of the QPLS Equity Standard, specifically academic, systemic 

and climate equity. 

Phase 2: Summer Institute 2016 
"Leaders with content-embedded knowledge will have the confidence to not turn over or 
abdicate leadership to others, but to take an active role in effective equity-oriented reforms." 

(Theoharis & Brooks, 6) 

In the second phase of the project, the UCB partners will provide 40 hours of 

differentiated professional learning using the UDL framework through a one week summer 

institute to be hosted in Oakland. The four purposes of the institute are to (1) deepen and expand 

NGSS content knowledge for teachers and principals; (2) provide expanded tools such as 
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community contexts; and their commitment to the educative value of performance assessment. 

Second, the programs also shape their purposes, curriculum, and assessments in response to 

theory and research in the· area of specializatio·n represented by their credential. 
. - . 

To support the programs in these two areas, collaborative program structures are already 

in existence for PLI, MUSE, and the other credential programs. For example, the Teacher 

Education Inquiry Group; which includes the Director of Professional Programs, faculty, and · 

program directors from teacher education and PLI, focuses on innovations and inquiry that 

respond to .emerging issues in policy and practice. Last year, the MUSE program presented. about 

their exploration into the ways in which digital technology can be integrated more seamlessly in 

teacher preparation and with greater attention to discipline-specific needs. Thus, PLI and MUSE 

have the benefit of on~oing collaborations within the GSE that can serve as both a foundation 

and springboard for this grant. 

Part 2: Professional Learning Strategies 

Overview OLAS is comprised· of five phases of professional learning a<;,tivities that have 

been sequenced according to the grant timelines and the professional development sequence of 

ousn· a.swell as aligned to the Universal Design for Learning (UDL) Model, the Design and 

Structure Standards of the Superintendent's Quality Prof~ssional Learning Standards (QPLS), 

and other research based professional learning strategies. They are: (1) Site assessment, (2) 

Summer Institute, (3); Site based leade.rship coaching and equity centered professional learning 

community, (4) Regional Summer institute, and (5) Regional network launch. Together, these 
. . 

five phases reflect the elements of the Design and Structure Standard of the QPLS with 

purposeful professional learning sustained over time, many opportunities to analyze their school 

and practice, differentiated and relevant oppo~ities to learn, as well as a variety of active · 

learning opportunities. 

. . 
Description of learning strategies, rationale, and outcomes 

Phase 1: Site assessment 
«Le'adership effects on student achievement occur largely because effective leadership strengthens 
professional community- a special environment within which teachers work together to improve 
their practice and improve student learning. Professional community, in turn, is a strong predictor of 
instructional practices that are strongly associated with student achievement." 

(Louis & Wahlstrom, 25) 
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curriculum frameworks, instructional m~terials, equipment and technology to assist the IL T 

teams in the next steps they identify for thefrsite to advance the implementation.of the NGSS; 

(3) create a supportive professional network of dual language schools across the district; and (4) 

provide time for site teams to design an NGSS implementation plan for the school year. 

PLI will provide content related to instructional leadership such as creating the structures, 

conditions, and resources for leadership teams to successfully implement the NGSS. Strategies 

may include conducting an organizational analysis; establishing collegial relationships through 

. structures such as professional learning communities, and developing a coaching stance for 

giving feedback about instruction. MUSE and BA WP will focus on developing content and 

evidence based pedagogical strategies related to language development and the integration of 

literacy through the science content area. For example, teachers may learn about the "genre 

approach" and the stages of the integrated curriculum cycle: 1. Building the field, 2. Modeling 

the text type, 3. Joint construction, and 4. Independent writing. UCMP will focus on providing 

content and pedagogic.al strategies related to the NGSS Science and Engineering Practices such 

as (1) Asking questions and defining problems, (2) Developing and using models, (3) Planning 

and carrying out investigations, and (4) Analyzing and interpreting data. In addition, time and 

support will be provided to help each ILT to finalize the school site NGSS impJementation plans 

for 16-17 school year. 

Rationale The National Center for Universal Design for Learning suggest providing 

multiple means of engagement, representation, action and expression in order to increase reduces ·. 

barriers in instruction, provides appropriate accommodations, supports, and challenges, and 

maintains hi~h achievement expectations for all students, including students with disabilities and 

. students who are limited Eng}ish proficient. In Phase 2, the summer institute will include 

professional learning that both models and demonstrates UDL strategies as well as builds the 

capacity of the participants to implement UDL strategies at their sites. UDL is in alignment with 

the QPLS Content and Pedagogy Standard, specifically the building of educators' knowledge 

and understanding of subjectmatter curricula and materials, the expansion of instructional and 

assessment skills, practices, an~ behaviors, as well as the educators' attitudes, beliefs, and 

dispositions to ensure that all students have differentiated support to meet content and 

performance expectations. 
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The QPLS Collaboration and Shared Accountability standard calls for the development 

of a shared purpose for student learning and collective responsibility for achieving it. P~ase 2 
. \ _ ' . 

activities focus on buildin$ a collaborative culture within each ILT as well as across school sites, 

provides a mechanism for shared accountability throug~ the development oEthe NGSS 

implementation plan, and facilitates external networks with UCB partners, OUSD district office, 

as well as other school sites. 

. · Phase 3: Site based support . 
"Teachers and principals agree that the mpst instructionally helpful specific leadership practices 
are: (a.) focusing.the schoolon goals and expectations for student achievement; (b.) keeping 
track of teachers' professional deyelopmentneeds; and 
(c.) creating structures aµd opportunities for teachers to collaborate." (Leithwood, 57) 

In Phase 3 of the grant, professional learning will take place in three formats: cross site 

curricular working groups; equity centered professional learning communities for principals, and 

site based leadership support in the form of coaching and facilitation. The cr:oss site curricular 

workinRgroups will provide curricular supportto fill gaps identified by the schools during Phase 

2 of the project. They will be supported by OUSD personnel as well as UCMP and MUSE. PLI 

' will provide facilitators to facilita{e equity-centered professional learning for the principals, 

providing a confidential and supportive space to discuss leadership dilemmas, particularly those 

relate~ to issues of equity and instruction in Dual Language schools. Finally, PLI will provide 

trained leadership coaches who will provide 10 hours of coaching and fa~ilitation to· each school 

to support the IL T to meet the goals set in the NGSS implementation plan. 

Rationale QPLS Alignment and Coherence Standard states that qual~ty professional learning 

contributes to a coherent system of education learning and support that connects district and 

school priorities and needs with state and federal requirements and resources. Phase 3 of OLAS 
' 

specifically integrates NGSS policy expectations within a local context, aligns district and school 

improvement efforts, and provides support thatmeets the needs of the ILT team, considering 

their development on the professional career continuum, to lead school wide initiatives. In 

addition, the cross curricular working groups will leverage cross campus expertise to address , 

.gaps in the instructional program as noted in QPLS Content and Pedagogy Standard Element A. 

Phase 4: Regional Summer Institute 2017 

"A6countability deepens and becomes a more meaningful guide to individual and collective 
action as individual educators talce on new classroom practices and collaborate in new 
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ways ... Horizontal accountability emerges more clearly and is recognized among professionals 
who hold a collective sense of purpose and integrity,. with public expectations for themselves and 
each other." (Wagner? Kegan, et. al, 155) · 

This phase will build on the new learning in phases 1, 2, and 3 and include a regional 

learning ·showcase focused on opportunities for educators to an~yze their evidence-based 

practice, apply new learning, .,and incorporate new learning through reflection, feedback,' and 

support from a broader professional learning community. Dual language elementary schools 

r · from neighboring high needs LEAs such as Hayward Unified, SF Unified, Pittsburgh Unified, 

and Ravenswood School District, will be invited to attend the Regional Summer Institute 2017 at 

no fee. Each ILT will be ·given an opportunity to exchange and share one promising practice, 

strategy, resource and/or accomplishment learned or developed in this project. In addition, the 

external collaboration provided by UCMP, MUSE, and PLI as effective professional learning 

options for educators will be shared as local and'regional resources. 

Rationale Phase 4 rationale parallels the Sunimer Institute in Phase 2. Additionally, it also 

addresses QPLS Resource Element, specifically utilizing various sources of expertise and 

experience to address collective learning goals (Element B: Human Capital); maximizing time 

for educators to collaborate and learn (Element C: Time), and expanding the availability of the 
I 

learning (Element D: Equipment and Materials). 

Phase 5: Regional Network Launch 

"We must begin by acknowledging that the source of the problem of underachievement among 
many children of immigrants is not the students' language,. but the way our school system treats 
language difference. Rather than building n these students' assets,' we define them as liabilities 
and treat them as though their langu~ges and cultures are ofno value and need to be replaced." 

(Gandara, 166) 

This phase will sustain the OLAS grant activities beyond the grant period by supporting 

the IL Ts of dual language elementary schools from across the region. The grant will pay for all 

OUSD schools to participate in two regional learning institutes consisting of content knowledge 

and pedagogical strategies in the areas of science, language, and instructional leadership. In 

addition, PLI will provide a facilitator and support for an online equity centered professional 

learning community for all principals. 

Rationale Phase 5 rationale parallels Phase 4 as it is the extension of the work that is 

launched in Phase 4. 
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Increasing Family Involvement OUSD Science will develop multi~lingual materials 

to help build awareness and understanding of the shifts and changes demanded ·by the new N GS'S 

tliat can be utilized by participating teams to increase parent involvement. In addition, the 

department has cj.eveloped kits and professional development that teaches schools how to host 

Family'Science events and Science Fairs·that complement the science and engineering p~actices 

and cross cutting concepts in the NGSS. The summer professional learning offerings during 

P~~e 2 and 4 will.include these materials as a way of supporting the schools to create authentic 

learning experiences for both·students and families . 

Impacting Teacher Content Knowledge and Pedagogical Skills In Greatness by Design· 

Supporting outstanding teaching to sustain a golden state, professional learning is described as 

ac_tivities that "bring together the priorities of the state, district, schools and individual.educator 

needs, along with the unique needs of the culturally and linguistically .diverse student population 

that educators are serving" (page 50). OLAS, through its researched based design that is aligned 

to the principles of UDL and the QPLS standards, provides such an opportunity, specifically 

focused on the needs of dual language elementary teachers who are implementing the NGSS. It 
( ! 

is our belief that by providing deep and sustained learning· opportunities for each school's IL T, 

they will have increased capacity to improve the teaching and learning within their school sites 

thereby improving equitable access, opportunities, and outcome for all students; especially 

English Learners. 

Ongoing Project Improvements The UDL model describes assessment as the 

process of ga.thering information about a learner's performance using a variety of methods and 

materials in order to determine learners' ·knowledge, skills, and motivation for the purpose of 

making informed educational decisions. Within the UDL framework, the goal is to improve the 

accuracy and timeliness of assessments, and to ensure that they are comprehensive and articulate 

enough to guide instruction- for all learners. OLAS will enact the UDL assessment strategies 

throughout the grant by systematically collecting and analyzing data regarding participants' 

experience of each phase of activities through observation, survey, and individual feedback. 
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Part 3: Goals and Expected Outcomes 

Primary Goals and Outcomes The two main goals of OLAS are to 1) support the 

successful implem~ntation ofNGSS in dual_ language elementary schools by providing 

professional learning opportunities tha,t strengthen the IL Ts content and pedagogical knowledge . 

as well as instructional leadership skills; and 2) develop the capacity of school teams to provide 

equitable access to NGSS for students from low-income families, girls, students of color, and 

English Language Learners. Measurable outcomes-include: 

1. 90-95% of impleinentation goals met in the School Site NGSS Implementation 
Plans for each school (includes an _equitable access goal) 

2. 90-95% of participants report increased science and language development 
content artd pedagogical knowledge 

3. 90-95% of participants report increased instructional leadership skills for the 
· successful implementation ofNGSS 

4-. 100% of schools have increased observations of vital student actions as described 
in the OUSD K-12 Science Learning Principles.and Actions Tool 

5. 100% of regional participants express increased collaboration and knowledge _ 
exchange of promising practices & resources 

Desired impact in teacher content knowledge and pedagogicaf.skills NGSS demands three 

dimensional teaching and learning that includes the science engineering practices, cross cutting 

concepts, and disciplinary core ideas. OLAS seeks to increase teacher content knowledge and . 

pedagogical skills focused on the NGSS science and 'engineering practices as they overlap with 

the CA CCSS and create opportunities for students to accelerate language learning and apply 

language arts skills within the content area of science. For example, academic discussions as 

well as non-fiction reading and writing can be systematically integrated into science 

instructional practices to increase opportunities for English Language Development. The grant 

will also increase content and pedagogical knowledge for the science engineering and practices 

that are more focused on science content such as modeling, argumentation, evaluating 

information, analyzing data, and constructing explanations. Through a range of well-tested 

activities, the UCMP will provide professional learning strategies so teachers can guide their 

students in the process of science in an exploratory fashion. These activities include working 

with authentic data to emulate what scientists do when they study things: making observations, 

posing questions, formulating hypothesis that can be tested and explained. 
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Integration of content and language, within science content in particular, is an area of 

need for OUSD instructional leadership development according to the 2015 Review of Services 
r 

for English Language Learners in Oakland Unified School District. MUSE and BA WP will 

provide a series of inquiry-based literacy workshops during the summer institutes that will 

support teachers in using science as content for explicit .instruction in reading strategies, such as 

questioning, activating background knowledge, searching for information, summarizing, and 

synthesizing.information in order to communicate with others that is aligned to the CA English 

Language Development Standards (CA ELD). For example, the series of workshops will assist 

the IL Ts in developing a more nuanced understanding of hbw to address the 8 science and 

engineering practices within the NGSS through CA ELD Part I: Interacting in Meaningful Ways 

through collabor~tive, interpretive, and productive strategies. Sci~nce as a content area provides 

the unique opportunity to consistently integrate inquiry-based learning and language 

development as "Science provides a setting in which students are intellectually obligated to make 

sense of data, draw inferences, construct arguments based. on evidence, inf er word meanings, · 

and, of course, construct meanings for text" (Pearson, Moje & Greenleaf, 2010, p. 460). An 

ambitious conception of inquµ-1- oriented instruction in science requires that students develop 

their. lexicon, language, and discourse abilities. 

Research in elementary science classrooms has demonstrated·that integrating content­

lap.guage and literacy with inquiry-based science increases students science lmowledge and their 

language and literacy skills to engage in the key activities of science~ such as developing inquiry 

· questions, investigating-texts, communicating hypothesis through multiple representations, and 

reflecting on their own learning. Language is essential to successfully engage in the science 

practices and therefore provide multiple language. learning opportunities. The impact is essential 

for English Language Learners, particularly when science notebooks and peer discussions on 

scientific activities are key routines within the classroom (aligned with CA ELD Part 2 and 3). 

Designing learning .environments that engage students in inquiry-based science while also 

developing students' language and literacy skills, especially a language that is not the- students 

native language, requires that teachers understand the various aspects that impact lear~ing such 

as the nature of texts, in terms of their grammatical, lexical and discourse features. To support 

teachers in identifying and preparing scaffolds as necessary texts both in English and Spanish, 

MUSE and BA WP, will include sessions that guide teachers in applying the Lexile Framework 

Judith Warren Little 
11 

The Regents of the University of California, Berkeley 



both in English and in Spanish to improve the ability to select texts in English and Spanish that 

both support and guide the development of students' abilities to engage scientific texts that 

inform their science inqlll!')'. Applying the Lexile Framework is significant as the transition to 
. . 

Common Core State Standards requires teachers to understand and support the reading and 

writing development of students through a selection of various text types at various complexities. 

The understanding of text complexity, in this case by using of the English and Spanish Lexile 

Framework also supports the IL Ts deepened understanding of the grammatical variation of 

Spanish which can impact a student's fluency in Spanish as a second language or inform 

translation of key ideas from Spanish to English in written form. 

In combinatipn with supporting complex language development through text 

deconstruction and reconstruction, structured opportunities for student talk leading to a~ademic . 

discussion, and leveraging students' home language to increase bi-literacy transfer across the two 

languages of instruction, the combin~tion of reading strategies and focus on identifying and 

modifying texts, for complexity will result in a set of core practices that will support the literacy 

development of students within the bilingual program. The core practices will provide the IL Ts 

with the opportunity and structure to create a set of terminology across bilingual.program school 

sites. The development of core practices and terminology allows for movement across and within 

schools without losing the learning from the initiative, as the knowledge gained will not reside in 
I . . ' ' 

· one or a few educators. This is vital for sustaining and evaluating the work beyond the initiative 

and it allows for movement across programs without losing the expectation that science literacy 

and language development hold a vital role within bilingual programs. 

Outcome decision making process and goal setting As described in Part 1 of the 

application, UCB and OUSD have a long standing partnership that serves as the foundation for 

this grant. Outcomes were identified through our grant design conversations and were informed 

by student level and school level data as well as district reports such as The Review of Services 

for English-Language Learners in the Oakland Unified School District (2015) and the OUSD 

Roadmap to ELL Achievement 2015-2018. 

Goal setting will be strongly informed by evidence throughout the project mirroring an 

inquiry process in which a question is posed, evidence-is collected, and analysis is conducted to 

inform the design of professional learning activities. For example, in Phase 1 of the grant 
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activities, the focus is on assisting the IL Ts in assessing their school's progress and professional 
. . • • r- . 

learning needs to fully irµplement the NOSS. Through the evidence collection process that will 

include data such as staff, fam,ily & community surveys, instructional. walkt:hroughs, analysis of 

student achievement, and equitable access audits including issues of language fluency and 

language status of language-minority students, the Core Leadership Team and Grant Advisory 

Team will be ·able to set appropriate and ambitious goals for the summer institutes. Then, the · 

cycle "\\jll be repeated in subsequent phases throughout the project. 

Capacity to collect, analyze, and use data The Graduate School,ofEducation at Berkeley 

takes as its mission to be a ':"Orld academic leader in producing and promoting scholarship.that 

improves the quality and equity of educational practices in all. settings in which teaching and 

learning occur. We take improvement to include the generation of new knowledge that informs -

our understanding of core micro processes in practices of teaching and learning as well as the 
. . \ 

macro institutional and policy contexts that support them: Our mission entails four central goals, 

each related to out primary function as a professional graduate school in a world-class research · 

university: (1) producing high quality scholarship; (2) preparing the next generation of 

educational scholars; (3) Improving professional practice; (4) contributing to the public 

educational and social good. 

As·a School of Education in a flagship public institution, we bear a significant 
" 

responsibility. What we do to fulfill this miss.ion and achieve these goals must also improve the 

learning, achievement, and quality of life for students in America's public· schools. Everything 

we do- research, professional programs, doctoral p~ograms, and outreach to school and 

community organizations- must stand the ultimate test of improving pr~ctice, extending 

educational and social opportunity, and enhancing performance in our society's educational 

institutions. We view educational opportunity for all as a central feature of a democracy. 

Research is at the heart of the work at UCB. All faculty· and graduate students receive 

extensive and high level training on how to collect and analyze data as well as design and 

conduct evaluations. Through this grant, we intend to use both qualitative and quantitative data 

such as observation, survey, semi-structured interviews, field notes as well as document analysis 

to inform our decisions, monitor ongoing progress, and evaluate overall effectiveness·. 
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Part 4: Project Leadership 

Man_agement Structure The OLAS' Core Leadership Team will consist of one 

representative fro111 each ofthe·par1ners. Mia Settles Tidwell, Coordinatqr of Leadership 

Connection for PLI, will serve as the OLAS grant coordinator for UC Berkeley. She will also 

· design the leadership professional development offerings, and coordin~te-the s·ite based 

coaching, facilitation, and principal's equity centered professional learning communities. Dr. . . ~ . . 
. . 

Lanette Jimerson, Program Director of MUSE, will serve as the evaluation coordinator and will 

design the professional development offerings· focused on.literacy and language in conjunction 

with BA WP. Dr. ~isa White, Director of Education and Outreach for UCMP; will serve as the 

coordinator for science professionaJ learning offerings. Laura Prival, Elementary Science 
. ' 

Coordinator, will serve as the grant coordinator for Oakland Unified School District. 

Periodically, the Core Leadership Team will ask for support and input froJ? the OLAS Grant 

Advisory Team composed of the fol19wing members: 

• Dr. Judith Warren Little, Professor and Project Director, Graduate School of Education 
-cGsE) 

• Dr. Rebecca Cheung, Program Director, Principal Leadership.Ins.titute, GSE 
• Ni~ole Knight, Executive Director of English Language Learner and Multilingual 

Achievement (ELLMA) Office, Oakland Unified School District · 
• Caleb Cheung, Manager of Science, Oakland Unified School District 

Collaborative Process With four par1ners, it is critical to establish a rhythm to t~e 

collaborative process. In addition, it is important to weave the evaluation plan throughout the 

grant project so that it is meaningful and supports the overall direction of the grant. As the lead . . . 

applicant, PLI will create a regular mteting schedule with the Core Leadership Team, Grant 

Advisory Team; as well as. various members of the four partner organizations as appropri~te. The 

U. C. Berkeley Grant Coordinator will be the_ main project manager of this grant providing 
.. 

accountability checkpoints and progress updates for the core and advisory teams. In addition,. 

PLI will develop electronic systems and structures that support the collaboration such as a shared 

calendar for grant activities as well as file sharing mechanisms. 

Partners and Partner Selection The Univers'ity of Cal1.fornia at Berkeley embraces a 

mission of teaching, research, and service in pursuit of the public good. The preparation of 

professiqnal educators (teachers, administrators, and pupil services personnel) is distributed 
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among four of the University's decanal units: ·Graduate School of Education, the School of 

Social Welfare, the Division ofMathematical .. and Physical Sciences within th~ College of 

. Letters and Sciences, and University Extension. Institutional ,leaders have a shared mission in 

professional education: to ~repare educators wh9 demonstrate the knowledge, skill and 

dispositions to advance both excell~nce and equity, and who will emerge as leaders in their 

schools, districts, and profession. 

The preparation of education professionals constitutes a central component of the 

Graduate School of Education's mission at the University of California, Berkeley. Our 
. . . 

programs, ,and those sponsored by other units on campus with whom we collaborate, demonstrate 

· our commitment to the preparation of education professionals for California schools and districts 

and represent a significant contribution of our faculty and staff to the quality ofK-12 education. 

As the lead applicant for OLAS, PLI was responsible for selecting the members of the . . 

parttiership. Criteria included prior successful working relationships, the existence of current 

successful working relationships, willingness, interest, and expertise related to the OLAS grant 

goals. 

The mission of the Principal Leadership Institute is to prepare, induct, and support a 

diverse community of equity focused school leaders who will improve education for· vulnerable 

and historically underserved stu.dents in California's publi~ schools in suppo..rt of social justice: 

To date, the program has graduated over 500 educational leaders, 88% of whom work in the Bay 

Area. Currently, ~)Ver 60 alumni work in OUSD. 

The Multicu1tural Urban Secondary English (MUSE) program develops teacfo~rs that are 

able to effectively respond to the complex context of urban schools. To-date, MUSE has 

prepared over 360 teachers, 60% ofwhomwork in OUSD. Dr. Lanette Jimerson will be leading 
I ' 

the evaluation portion of OLAS. In a previous role, she was one of the designers of the Writing 

Performance Tasks for the Smarter Balanced Assessment Consortium and has led trainings "tor 

the Literacy Design Collaborative, a nation-wide collaborative, that support teachers in all genres 

to implement content-area literacy. Dr. Jimerson is also a trained educational researcher and a 

former Program Manager for the Stanford Center for Assessment, Learning and Equity 

(SCALE). In this position she designed, implemented ·and evaluated teacher and student 

performance assessments 

UCMP has a long history of providing educational support for undergraduate and 
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.graduate students as well as K-12 teachers and students. They have developed award-winning 

online resources that are highly regarded by educators and support professional development for 

teachers. Since, the site Understanding Evolution http://evolution.berkeley.edu) was launched in 

2004, it has been recognized throughout the evolution education community, by instructors and 

students alike with more than 1,000,000 page requests per month during the school year. UCMP 

· has also developed the stie Understanding Science (http://undsci.berkeley.edu/) which supports a · 

broader public understanding or what science is and why it matters and improves teacher 

understanding of the nature of the scientific enterprise. Finally, UCMP is developing a new web 

resource, Understanding Global Change, which will be an accessible and scientifically valid site 

· designed to meet the needs teachers and the general public seeking information that describes 

and explains the nature of global change. 

Common Interests, Benefits, and Contributions Founded in 1868, the University of 

California's fundamental missions are teaching, research and public service. Informed by the 

University of California Academic Plan, the UC system strives to "serve society as a center of 

higher learning, providing long-term societal benefits through transmitting advanced knowledge, 

discovering new knowledge, and functioning as an active working repository of organized 

knowledge." OLAS is aligned to the UC mission because it provides a formalized opportunity 

for .PLI, MUSE, and UC:MP to share the latest educational research in a practice oriented setting 

that will ultimately support California's K-12 student population. In addition, the opportunity to 

work in depth with Instructional Leadership Teams provides important insight and learning that 

will inform the preparation of future teachers and leaders as well as professional learning 

offerings provided by the university. 

OUSD has benefitted from multiple partnerships with UCB particularly in the areas of 

content knowledge· and professional development. OLAS presents an opportunity to focus on a 

current gap- the systematic support of English Learner students through content instruction in a 

dual language environment with the support of deep content expertise. In addition, it provides an 

opportunity for the Science and ELLMA departments to work closely together. 

Private School Outreach In accordance with the grant requirements, all 44 private schools 

within the LEA boundaries were contacted via email about the grant. The email described the 

focus of the work and invited them to apply if we receive funding. To date, one private dual 

language school has expressed interest in applying. Others have responded, but have not met the 
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qualifications. 

Local and Regional Impact Currently, each district is individually responsible for supporting 

effective professional learning.;opportunities for the NGSS as well as the support for dual 
" . 

language instruction at large. One of the strengths of the OLAS grant is that it will spark the 

creation ~fan ongoing network that supports the IL Ts· of dual language elementary schools in the 

region to implement the NGSS. This network will sustain the work of OLAS and expand the 

reg_ional reach of the grant beyond OUSD to ·other high needs LEAs who have dual language 

programs·such as Hayward Unified, Vallejo Unified, Ravenswood School District, Pittsburgh 

Unified, and San Francisco Unified . . 

Part 5: Project Staff 

OLAS Organizational Chart 
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Core Leadership Team Responsibilities Mia Settles Tidwell is the coordinator of Leadership · 

Connection, the outreach arm of PLI. Mrs. Tidwell will be the OLAS ·Grant Coordinator 

responsible for the full implementation of all grant activities in collabor~tion with the four · 

partners. In addition, she will develop the instructional leadership component of the grant and 

coordinate the site based coaching and facilitation as well as the provision of the Equity Centered 

Professional Learning Communities. Prior to joining the PLI in July of 2015, Mrs. Tidwell 

served as the Chief of Operations for OUSD. Her deep knowledge of our LEA partner, OUSD, 

and 23 years of experience designing and implementing professional learning and project­

management leading projects within the district will support her role as the OLAS project 
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coordinator. 

Dr. Lanette Jimerson is the director the MUSE program and former co-director of the 
Bay Area Writing Project. The MUSE program has a 15-year history of training educators tnat 

understand how to plan and implement.lessons that support students' literacy development with 

BA WP, a reg101:1al professional network that supports teachers in K-16 educational environments 

in implementing literacy development with a particular focus on developing literacy across the 

content areas for undersef'l?ed populations. Dr. Jimerson will dev~lop the literacy component of 

the sunnn.er institute. · 

·Dr.Lisa White is the Director of Education and Public Programs at the UC:MP. She has 

also served as a Professor of Geosciences and Associate Dean of the College of Science and 

Engineering at San Francisco State University. Lisa is active in efforts to increase diversity in the 

geosciences and, through programs such as SF-ROCKS (Reaching Out to Communities and Kids 

with Science in San Francisco) and METALS (Minority Education through Teaching and 

Learning in the Sciences), she trains and guides underrepresented minority students in wide-
\ • • I • 

ranging geoscience learning experiences. Lisa holds degrees from San Francisco State University 

(B.A. in Geology) and the University of California at Santa Cruz (Ph.D. in Earth Sciences). 

Laura Prival is the Coorcli,nator of Elementary Science in thy Oakland Unified School 

District. Laura has taught science ·in both urban and rural schools and' was previously a fifth 

grade teacher in Oakland. She has also worked as a service learning specialist, a curriculum 

writer, and an education consultant for non-profit organizations. Laura is a doctoral student in 

Education at MI11s College. She holds a B.A. 'in sociology,,.an M.A. in Teaching, a Single Subject 

Teaching Credential in Biological Sciences, and a Multiple Subject Teaching Credential. 

Part 6: Project Participants 

Recruitment and Selection OUSD Science and ELLMA departments identified the five dual 

language elementary schools that would most benefit from participating in the grant. Criteria 

included length of implementation of the dual language model at the site as well as principal 

capacity for collaborative work. Then, the two departments approached the Network 

Superintendent who supervises the five schools asking for her support. Once she gave her 

approval, the OUSD science department reached.out to each of the principals, informing them 
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that their supervisor was. supportive. Prii1cipals discussed the opportunity with their Instructional 
. I 

Leadership Teams (IL Ts) and submitted a letter of support if they. were interested. 

Instructwna/. Leadership Team D_escription OUSD has required each principal to create an 

Instructional Leadership Team composed of teacher leaders who support the implementation of 
. . 

. variou·s 'subjects including the Elementary Leac:l. Science Teacher. These teams will be participating 
. . 

. together in the OLAS grant. The IL Ts of th~se schools are among the strongest in the district. This 

can, in part, be attributed to the fact that all of them engaged in a design period and incubation to 

build their program that was supported· by the district such as support in developing leadership 

structures and providing authentic opportunities for teams to engage in shared visioning work and 
. . 

distributed· leadership. These teams Me instructionally focused, regularly use data to evaluate, 

inform, and progress monitor their services to students, and carry the school vision. 

Retention Activities As described earlier in Part 1, the partners who will implement the 

OLAS grant have long-_standing relationships and consistent leadership. There is little risk of non.­

completion. In addition, the schools and teachers recruited for OLAS are deeply committed to their 

school's dual language instructional model and are eager to receive more support. Stipends will be 

. provided for all school personnel who participate. District leadership support from the Regional 

Superintendent as well as the Executive Director of ELLMA and Manager of Science will help to 

bAffer the schools from competing commitments. UCB will also provide publicity support to UCB 

and OUSD to celebrate the work of the OLAS grant. 

Part 7: Evaluation Plan 

Evaluation Overview and Key Questions The evaluation component of OLAS has been 

designed to be primarily a process evaluation that is integrated into the project goals ·and 

objectives throughout the grant. In addition, it is informed by an intersection of the survey 

responses from participants in the Oakland Unified Next Generation Science Standards and 

Language Development Institute,; the California Quality Professional Learning Standards; the 

Review of Services for English Language Learners in the Oakland Unified School District 

report; and the Oakland Unified School District Leadership Dimensions. The evaluation will 

investigate the following three key questions through a mixed-methodology: 

1. How does the convening of Instructional Leadership Teams from different schools 
provide opportunities for learning within and inform the learning across Instructional 
Leadership Teams? 
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2. How does the current student outcome data infonn: the implementation needs for NGSS 
as evaluated by the Instructional Leadership Teams and how do the grant activities align 
to the identified needs? . 

3. How do Instructional Leadership Team members engage in inquiry to further develop 
their instructional leadership capacity? 

Evaluation rationale, instru'!'entation, activities, and techniques 

Question 1 : · Ho:w does the convening of Instructional Leadership Teams from different schools 

provide opportunities for learning within and inf orril the learning across Instructional Leadership 

Teams? 
. . 

Rationale Results from .the 2014-15 Oakland Unified Next Generation Science Standards 

and Language Development Institute survey responses jndic'ate a need to provide additional 

professional development to support 'teachers in developing units that have content literacy 

including opportunities during the school year. Furthermore, the 2015 Review of Services for 

English Language Learners in Oakland Uniped School District recommended that additional 

opportunities for collaboration across school sites are created and that "extensive professional 

development to all educato_rs on how the new standards work together and the importance of 

using both language and content standards to guide instruction" (Understanding Language, 

Stanford University. School of Education, 2015, p. V). 

Evaluation ac~vities include Pre and Post Surveys based on Oakland Unified Leadership 

· Dimension 7 .1 Instructional Expertise Leader and Leadership Dimension 7 .2 Instructional 

Expertise: Teacher and Teams. Individual Interviews using a semi-structured interview protocol. 

Observations and field notes oflnstructional Leadership Team meetings-. both at a particular 

site and whole group meetings. Dat~ analysis techniques will be descriptive coding (Saldana, 

2009) and simple quantitative analysis such as averages, median, and percentages .displayed in 

graph and numerical form. 

Question 2: How does the current student outcome data inform the implementation needs for 

NGSS as evaluated by the Instructional Leadership Teams and how do the grant activities align 

to the identified needs? 

Rationale The 2015 Review of Services for English Language Learners in Oakland Unified 

School District report noted a need for Oakland Unified to "establish measurable and ambitious 

language development and academic achievement targets" (Understanding Language, Stanford 

School of Education, 2015, p. vi). Establishing measurable targets requires Instructional 
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Lea~ership Teams to be effective users of data both in identifying appropriate data ~d analyzing · 

the impact of data on instruction. Additionally the California Quality Professional Learning 
' 

Standards also indicate the use of disaggregated data as a key point of Element A~ indicator 1 : 

Addressing Students' Capabilities and Ne.eds. Lastly,'although Oakland ~ecently engaged in 

prof~ssional development focused on the Next Generation Science Standards and Language 
' ' 

Development there was not an explicit focus on data collection and an~lysis for informed 

decision-making. 

Evaluation activities include Pre and Post Surveys on data' informed decision-making, 

individual Iriterviews using a semi-structured i,nterview protocol, coding oflLT meeting agenda 

items (indication of focus for ILTs). Data analysis techniques will be descriptive coding 

(Saldana, 2009) and simple quantitative analysis such as averages, median, and percentages 

displayed in graph and numerical form. · Sources of evidence in~lude student performance data, 
\ 

observation of vital student actions as outlined in the OUSD K-12 Science Learning Principles 

arid Actions Tool. 

Question 3: How do Instructional Leader Team members engage in inquiry to further develop 

their instructional leadership capacity? 

Rationale The QPLS identify ongoing and consistent engag~ment in professional learning 

with colleagues as key indicators. Aligned to the QPLs· standards are the Oakland Leadership 

Dimensions of Resilience and Instructi~n which frames effective instructional leaders as 

providing consistent opportunities for teachers to push through ch~lenges and engage in 

collaboration, inquiry, and reflection to respond to student needs and social and organizational 

structures that may prove challenging. 

Evaluation activities include reflection protocol, observations and field notes of 

Instructional Leadership Team meetings, individual Interviews using a semi-structured interview 

protocol. Data analysis techniques will be descriptive coding (Saldana, 2009) and simple 

quantitative analysis such· as averages, median, and percentages dispiayed in graph and 

numerical form. 

Dissemination of results to the field of education and UCB The ev;aluation :findings will 

provide key information for institutes of higher education (IHEs) on how to adequately prepare 

teachers and administrations to work collaboratively to develop students' content literacy skills. 
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Given that the new standardized writing performance tasks focus on literacy across the . 

disciplines, such as the released 4th and 5th grade practice writing performanc~, which both focus 

on science procedures and biology, and thus requires content literacy skills such as reading 

scientific charts and biological information about animals, IHEs must adequately prepare 

teachers and principals to plan and implement effective instruction focused on content literacy. 

Additionally, UIEs play a significant role in developing teachers and leaders that engage in 

inquiry and collaborate with colleagues through a learner perspective. The evaluation wiil 

provide IHEs with information on which strategies and areas of need are .most impactful for 
. . . 

developing both teachers and leaders understanding of how to plan and implement content 

literacy as well as the conditions necessary to· support inquiry and a learner perspective. 

The·evaluation t~am will prepare four white papers that will focus on each of the inquiry 

questions and the overall implementation, successes and challenges of the grant. The white 

papers will be disseminated through the Bay" Area Writing Project Network that engages over 
. ' 

750 educ;l.tors in K-16 educational environments, regional Summer Institute members who will 

attend a profe.~sional learning event in June 2017, presentations at various educator preparation 

conferences such as the California Council of Teacher Educators, University Council for 

E,ducation Administration, and California Association of Bilingual Education conference, 

presentations at the GSE Teacher Education Research Group, and finally the white papers will be 

posted on the GSE Professional Programs website, PLI website, and BA WP website. 

Evaluation impact on LEA The evaluation activities seek to track the use of data and research 

to impact decision-making. This focus along with the reflection protocol, semi-structured 

interviews, instructional leadership team meeting design, and summer institute will provide 

OUSD with a model of professional development gearesf toward the assets of the participants and 

useful data to understand how to best utilize its structures, such as Instructional Leadership 

Teams, and develop systematic opportunities for instructional leaders to collaborate and respond 

to students' needs. 

Part 8: Budget and Cost Effectiveness 

Personnel UCB 

Project Coordinator UCB: Funding based on the amount of $80,000 is requested for the cost of 

the Project Coordinator's salary covering the two years oftb.e grant and summer institute 

activities. Equivalent to .35 FTE (Project yr. 1) and .34 FTE (Project yr. 2) of the Project 
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. Coordinator's time will be spent on project manag~ment of the grant, coordinatiqn of core team . 
. . 

activities and professional learning, and reporting on meeting annual goals, objectives and 

activities. Total request is $55,744. 

Evaluation Coordinator MUSE: Funding in the amount based on $91,464 is provide for . 

evaluation support for two years of the grant and summer institute activities. Equivalent to .12 

FTE (each project year)ofthe time will be spent on supervising the evaluation of the grant and 

managem~nt ofthe Graduate School Researcher. Total request is $22,171. 

Field Supervisors: Funds in the amount of $24,000 is requested from the for 6 Field Supervisors 

to provide 10 holl!s of support, coaching, and critical feedback on leadership dilemmas 

throughout the two years of project; active participation activities, meetings and summer 

institute. 

Coordinator for Science Content: Funds in the total amount of $2,500 for the 2 year project is 

requested to develop of science professional learning offerings. Total personn~l costs: $104,415 

Fringe Benefits: The amount of $45,943 is being requested and is calculated at the federally 

negotiated rates of 44% for the salaries of the personnel listed above equal $45,943. 
. . 

Graduate Student Researcher: Funding total amount of$21,180 is requested for the GSR based 

on a salary ~f $41,940 t~ provide evaluation, research support for the grant, analysis, designing, 

reporting instrumentation, activities, and techniques. Equivalent to .25 FTE (each project year 1. 

Graduate Student Researcher Fee Remission 

A Partial Fee Remission is for Graduate Student Researchers (GSRs) working 25-44% 

time. This type of remission is equal to the amount assessed in CARS for the Tuition, 

the Student Services Fee, and the Health Insurance Fee*. A total of $34,263 is requested f~r 

fee remission. 

Other-Services & Direct Costs: 

Content Expert Speakers & Content Support 

A total of $30,000 is requested for stipends for 15 content expert speakers to provide research­

based support, content, pedagogy, and curriculum innovations in the field of Education. 

Facilitators: A total of $9,200 is requested for stipends for two facilitators to lead equity-centered 

principals professional learning community and virtual equity-centered principal professional 

learning community 'in the fall and spring. 

Judith Warren Little 
23 

The R·egents of the University of California, Berkeley 



Indirect Costs for UCB:. Indirect costs totaling $18,859 at the rate(s) of 8%% are requested. 

Sub-Contractual Costs: 

Funding in the total amount of $235,729 requested for a subcontract Wlth Oakland Unified 

School District. 

Project Coordinator OUSD: Funding in the amount of $88,022 is requested for .44 FTE of the 

Project Coordinator's.salary covering the two years of the grant to support the OUSD 

Instructional Leadership Teams (IL Ts) and content development. 

~articipants' Stil)end: To support our teacher and principal retention strategies, funds for 25 

teacher and principal stipends are requested in the total of $75,000 over 2 year project. 

Fringe Benefits: Fringe benefits are calculated at the federally negotiated rates of 51 % for full 

benefits of the project coo~dinator for OUSD, and 19% for participant stipends. Fringe benefits 

for the salaries of the P~!"sonnel listed above equal $59,141. 

Materials and Supplies Sub-Contractor: 

Funds are requested to cover materials and supplies for 25 participants totaling $1,361. 

Indh-ect Costs o~the Sub-Contractor: Indirect charges totaling $12,204 at the rate(s) of 5.~6% are 

requested from the CEMSPLI Grant. 
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Application Section III: Required Forms 

• Form A: Copy of Intent to Submit an Application 

• Form C: Statement of Assurances 

• Form E: Proposed Budget Narrative 

• Drug-Free Workplace, CDE-100DF 

• Lobbying ED .80~0013· 

• · Debarment and Suspension, ED 80-0014 

• General Assurances (CDE-lOOA) 
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Form C: California Elementary Mathematics and Science 
Professional" Learning Initiative 

Statement.of Assurances 

I support the proposed project and commit my organization to completing all of the tasks 
and activities that were described in the application. I also certify that each of the following 
requirements of the California Elementary Mathematics and Science Professional Leaming 
Initiative application has been met: · 

., 

1. If a funded Grantee seeks to make a significant change in the work plan and/or 
budget, a project amendment must be requested and approved by the COE Project 
Monitor and the Title II Leadership Office prior to making any changes in the activities 
or expenditures of the project. 

2. All of the parties entering into this grant agree to be subject to the examination and 
audit of the State Auditor for a period of five years after final payment under the 
grant. Grantee· agrees to obtain a timely audit where required in accordance with 
applicable audit guidelines. In the case of grants supported with federal funds, this 
shall include audit requirements of the applicable federal Office of Management and 
Budget Circular. 

3. All subcontracts or subgrants pursuant to this grant must be approved by the COE. 
prior to execution of the agreement and shall be subject to the examination and audit 
by the State Auditor for a period of five years after the final payment under the grant. 
Grantee must submit a formal request to the COE Project Monitor for review. 

4. Each partner LEA has;contacted all accredited private schools within its boundaries 
to determine if any private schools want their teachers to participate in the California 
Elementary Mathematics and Science Professional Learning Initiative and evidence 
of this contact is on file with the Project Director. 

5. Ownership of any copyrights, patents, or other proprietary interests that may result 
from grant activities shall be governed by applicable federal regulations. 

6. Grantees commit to reviewing the Family Educational Rights and Privacy Act 
(FERPA) in relation to the proposed project. Information on FERPA is available at the 
U.S. Department of Education FERPA Web page at 
http://www2.ed.gov/policy/gen/quid/fpco/ferpa/index.html. 

7. The Project Director commits to gathering teacher and student release forms for 
videos, interviews (which may include focus groups), and observations, if applicable. 
The Project Director must gather agendas and minutes for meetings of the 
Partnership, professional learning activities, and follow-up professional learning. 

8. Timely Reporting: Grantees commit to providing all reports according to the pre­
- determined reporting schedule. 

9. Grantee and partner LEAs shall comply with the General Assurances on Form D. 



10. Complies with Section 2132( c) of the No Child left Behind Act of 2001, which 
requires that "No single participant in an eligible partnership" (i.e., no single high­
need LEA, no single IHE and its division that prepares teachers and principals, no 
~i.ngle school.of a~s and sciences, and no single other partner) "may use more than 
50 percent" of the ·subgrant. The provision focuses not on which partner receives the 
funds: but on which partner directly uses or benefits from them. 

. . 
11 . Grantees will ensure that Improving Teacher Quality State Grant funds are used to 

supplement and not to supplant funding that would otherwise be used to support 
proposed activities. · 

12. If funded all gr!=}nte~s will comply with the Uniform Administrative Requirements, Cost 
Principles, and Audit Requirements for Federal Awards; Final Rule (2 CFR Chapter I, 
Chapter II, Part 200, et al.). 

Signature by Authorizing Officials: By signing this document, I certify that my organization 
will participate in the project and related follow-up activities. In addition, I confirm that any 
specific resources listed in the attached budget will be made available for this project. 

Dean of School of Arts & Sciences Signature 

~c~ 
;~ 

, SuperintenentofHlgh EAS\gnature 

· JVl BALDWIN 
ASSOCIATE DIRECTOR 
SPONSORED PROJECTS OFFICE 

·~ 

c;.(,o/ f~ 
Date 



Oakland Language immersion Advancement in ~cience (OLAS) Logic Model 

Inputs 
. Deepened collaboration 
between UCB and OUSD 

Sustained quality 
professional learning 
offerings from UCB (PU, 
MUSE, UCMP) . 

Collaborative partnership 
between OUSD Science 
and ELLMA 

Collaborative partnership 
among five dual language 
elementary school 
Instructional Leadership 
Teams {IL Ts) ·· 

Regional support for dual 
language elementary 
school Instructional 
Leadership Teams 

\ 

Assui:nptioos .. 

¢1 Outputs I 
- Conduct a site assessment for 
each school to support the 
implementation of NGSS 

- Provide 86 hours of quality 
professional learning and cross 
site networking 

- Provide cross site curriculum 
groups to address gaps in the 
curriculum 

- Provide on-site coaching and 
facilitation support to IL Ts 

- Provide equity centered . . 
professional learning community 
for principals 

- Provide regional network for 
dual_fanguage elementary 
school IL Ts across the area 

¢ 

- Instructional Leadership Teams need high quality professional learning 
experiences to improve their practice: 
- DUal language elementary schools need professional learning and support 
that is specific to their instructi.onal.model. 
.:. Universities and school districts both benefit from deep collaboration. 

·) 

Outcomes -- Impact · 
Short 

- IL Ts will be able to identify a problem of 
practice ·and devise an appropriate action 
plan. 

- IL Ts will have greater knowledge of 
content and pedagogical skills in the areas 
of NGSS, Literacy, Language, and 
Instructional Leadership to inform their 
work. 

- IL Ts will successfully develop and 
implement a site NGSS lmplementatipn 
Plan that addresses the needs of ELL 
students. 

- IL Ts will share a successful outcome with 
other schools. 

.a. Schools will have improved curricular 
tools. 

- Principals will have greater capacity to 
identify and address equity issues at their 
site, 

- Dual language elementary network will 
provide supotrt for teachers and principals. 

External Factors 

Outce>mes -- Impact 
Long 

- The schools will have greater capacity 
to use evidence to inform their 
improvement efforts. 

- The schools will value the theory to . 
practice connection and seek out similar 
opportunities to inform their work in the 
future. 

- The schools will fully implement the 
NGSS standards while integrating 
appropriate language and literacy 
strategies for ELL students. 

- The schools will continue in the network 
and continue to function as a community 
of practice . 

- Principals and teachers will feel 
supported in their work, building their 
commitme11t. rather than fighting 
burnout. 

- Science instruction will improve and 
student achievement will increase. 

- Schools districts will continue to have limited resources to support all 
professional learning that is needed to improve teaching and learning. 
- Dual language elementary school models will continue to exist, but will not 
become the dominant instructional model across the region. 
- Uriive~\ties will continue to have deep content expertise and can benefit 
from ~eep collaboration with school districts. 



Form D: Cali 

Logic Model/, 

Instructions: 

1. Develop a chart t 

2. use the chart bel1 

Timeline, Respon 

3. · Add additional lin 

-

Key Project Activity Pr1 

PHASE 1. 
Initial Assessment & 

Self Assessme1:1t 

1) Introductory 
Letter/Email 

2) Initial Site Visit 
3) Inaugural Core 
. Team Meeting _ 

.. 

·ornia Elementary Mathematics and Science 
, rofessionaJ Lear.r ing Initiative 

ctivities, Timeline, and Responsible Parties · 

, owinQ the Logic Model for the proposed project. 
1w as a template to outline the Key Project Activities, 
, ible Party/Parties and Evaluation. 
,s as needed. 

I., 

~elates to Which Completion · Responsible 
,ject Component or Date Party/Parties 

Outcome (Timeline) 

Supporting 5/30/2016 Grant 
CEMSPLI Coordinator 
Teachers UCB 
Establishing a 
professional 6 $chools 
learning culture ·anci'their IL Ts 
Adherence to the 
Quality 
Professional 
Learning . 
Standards 
(QPLS) use of 
summative and 
formative data in 
addressing 
students' 
capabilities and 

· needs; use of 
data shared by 
educators about 
knowledge, skills, 
and dispositions 
to determine 
strengtlls and 
gaps in content 
and pedagogical 
knowledge; use 
c f scf:)ool wide 
i.nformation to 

J determine current 
policies1 practices 

Expected 
Learning 

Outcomes 

Gathering 
baseline data 

on each 
participating 

school 

Assessment of 
the school 

teams 
professional 

learning needs 

Strengths· & 
· Challenges of 

each 
participating 

school 

Expectations & 
Shared Goals 
of the Oakland 

Language 
immersibn 

Advancement 
in Science 

Project 



and outcomes 
that improve 
efforts in . 
identifying 
strengths, _gaps 
and needs 

• 
PHASE II • Quality 8/31/2016 '• Grant Deepen 

professional Coordinator Knowledge of 
Summer Institute learning builds ·ucs research 

Part I educators' based 
1) 40 hours-of knowledge and Coordinator strategies anc;i 

differentiated understanding of Science pedagogical 
professional subject matter ' Content approaches to 

· learning in a curricula and teaching and 
one week materials to meet Evaluation leading in · 
summer content and Coordinator NGSS in dual 
institute performance language 
focused on expectations ·and Coordinator communities 
science make· students Elementary ., .. 
instruction , college and Science Alignment of : 

literacy and · career ready OUSD NGSS 
leadership • Alignment with Implementation 

2) ln school the plans to meet 
teams, - Superintendent's the identified 
development & . Quality needs of 
design of Professional schools 
school site learning through the 
NGSS Standards analysis of 
implementation (QPLS) which multiple 
plan 2016-17 outlines best sources of data 

3) Building practices in 
capacity of improving The role of 
school teams professional parental 
to assess learning · involvement in 
current state of opportunities. the acad~mic 
implementation • Improved and achievement of 
at school sites expanded students and 
through the teacher content how to 
use of knowledge and incorporate 
research- pedagogical skills family and 
· based tools to • Increasing famlly school wide 
expand and involvement in activities to 
broaden school achieve a 
knowledge and • Develops shared goal or 
practice educators' address an 



4) Data AnalY,sis · abilities to use · identified need 
& Research formative and 
Based sumrnative data 

-: Activities and to inform 
I 

Strategies planning, . ' 

su·ch as: resource 
Universal acquisition and 
Learning allocation, and 

., Design, CA modification of 
QPLS, content and 
Greatness by i nstru cti on 
Design, Data • Analysis of 
Analysis/Self school program 
Assessment and inclusion of 

5) Examining the Special 
role and Education 
strategies used colleagues in 
to increase CACSM or 

- family CACSS 
involvement in 
schools 

,PHASE Ill • Creating 'multiple 5/31/2017 Grant Analysis and 
. . opportunities, ii) Coordinator successful 

School ~ite Based different settings consultancy 
Supports & . for educators to PLI through 

Conditions for · practice and Facilitators & exploring a 
Success receive-feedback Coaches problem of 

1) Provide 10- on new skills practice 
hours monthly • Support school 
of on-site instructional Establishing a 
coaching and leadership teams community of-
facilitation in identifying a practice and 

2) Facilitate problem of implementation 
curricular work practic~. of the NGSS 
groups addressing and school plans 
composed of making 
diverse recommendations Innovative 
colleagues and for future ways in 
across school improvement in addressing the 

I 

sites to identify the LEA NGSS for Dual 
a problem of Language 
practice • Modify Programs 
(POP), instructional and 



address the · leadership 
(POP) within practices 
the ·• grounded in 
professional researched 
learning based activities 
community, and strategies 
link it to 
student • Professional 
educational learning activities 
outcomes, and that will support 
make principals in 
recommendati creating the 

1 

ons to the LEA condition for the .. 

for future CEMSPLI 
improvements teachers to 
in science enhance their 

.. 

instruction, content 
litera.cy and knowledge and . 
instructional pedagogical skills 
lead~rship while establishing I 

3) Facilitate a professional 
equity- learning culture 
centered 
professional • Quality 
learning for professional 

.. 

school site / 

learning develops 
administrators educators' 

attitudes, beliefs, 
and dispositions 
to ensure 
differentiated 
support is 
provided to meet 
performance 
expectations, 
build flexible and 
equitable 
pathways and 
strengthen 
students' 
participation, 
engagement, 
connection and 
inclusion 

~ 



PHASE IV • Value ·and 8-~1:·2017 Grant Deepen ., 

demonstrate the Coordinator knowledge of ' 
Summer Institute II essential role of UCB research 
Regional Support current and I based 
Network Launch & prospective K-12 Coordinator strategies and . 

Learni·ng Showcase personnel in Science . · pedagogical . 
1) 40 hours of planning and Content ' approaches to · 

differentiated implementing teaching and 
professional professional Evaluation leading in · 
learning in a learning activities 

~ 

Coordinator NGSS in dual 
one week • Builds on language 
summer educators' Coordinator communities 
institute . school-wipe and Elementary 
focused on district goals, Science Demonstration 
science needs and OUSD of 
instruction, perspectives; meta cognitive 
literacy and responsive to learning 
leadership educators' l facilitated by 

2) Host and contexts by , participating 
expand, considering grade , school 
professional level, subject instructional 
learning matter, school teams 
sessions to setting, 
additional performance and Implementation 
OUSD Spanish· demog r~ph ics plans to meet 
Dual 1 

the identified 
Language •• Applies evidence- needs of \ 

schools based practices, schools 
3) Offer the is grounded in through the 

Greater research and analysis of 
Region of LEA provides 

.,/ 

multiple 
high needs educators with sources of data 
schools into opportunities to 
the Network to analyze, apply, The role of 
participate in modify, engage, regional 
the and evaluate instructional 
professional learning · teams in 
learning (such advancing and 
as: SFSUD, • Improved and improving 
HayWardUSD, expanded .1 academic 
Pittsburg USO, teacher content achievement 
Ravenswood, knowledge and for Spanish 
Vallejo City pedagogical skills Dual Language 
USO) programs in 

• Increasing family · high needs 
involvement in contexts 



school . 

• Quality ·-
·professional 
learning builds a 
culture of 
collaboration and 
mutual trust by 
facilitating 
opportunities for 
educators to work 
together to 
strengthen 
practice and . -

improve student 
learning; Analysis 
of school 
program and 
across schools 
and regional 
learning 
exchanges 

• Quality 
Professional 
learning 
structures 
opportunities for 
educators and 
external 
collaborators to ' 

exchange ' 

promising 
practices and 
resources; 
Regional 
demonstratiori of •. -

learning and 
professional 
growth amongst 
educational peers 

PHASEV • Quality 12/1/2017 Grant Evaluation by 
professional Coordinator school teams · 

Fall Network development and 
Activities offers diverse, Evaluation accountability 

1) Design, research-based Coordinator for meeting the 



! 

develop, and . learning designs . Coordinator goals set in the 
participate in with an emphasis · Eleme11tary school site 
two 3-hour -on active. Science · N.GSS 
(face:.face) engagement of OUSD implementation 
sessions on educators ; pla_ns 
curriculum Ensures that 

. 
' • 

development educators -interact Analysis of 
and cross with content and curricular gaps, 
networking and with internal and student needs, 
learning external learning shifts in 
exchanges networks during a practice and 

·2) Facilitate continuous conditions for 
equity · le~rning process successful 
centered • Uses technology implementation 
online to enhance and 
professional extend learning Identifying 
learning for opportunities leadership and 
scliool site · instructional 
administrators practice 

3) Anc;1lysis of dilemmas ; 
evaluations · using· 
from phases 1- · strategies and 
4 approaches 

that are critical 
.. and 

constructive 



Object 
Code 

(if 

Form E: California Elementary Mathematics and Science Professional 
Learning Initiative 

Each application must include this Budget Summary to reflect the projected 
expenditures for all partners during the project period of January 1, 2016, through 
December 31, 2017. Please add additional rows as needed. 

PROPOSED BUDGET SUMMARY 
Object of Expenditure Proposed Expenditures Other 

FY 2015-16 FY 2016-17 Total Amount from 
(1-1-16 to (1-1-17 to Other Source(s) 

applicable) 12-31-16) 12-31-17) (In-Kind) 

1000, Certificated Salaries $10,·976 $11 ,195 $104.415 0 
$28 ,000 $27,744 
$12,000 $12,000 
$1 ,250 $1,250 

2000 Classified Salaries $10,485 $10,695 ,· $21,180 0 

3000 Employee Benefits $4,829 $4,926 $45,943 0 
$12,320 $12,207 
$5,280 $5,280 
$550 $550 

4000 0 ' 0 0 Q . 0 

5000 Services and Other $16,552 $17,711 $73,463 0 
Operating Expenditures $15,000 $15,000 
(excluding Sub- $4,600 $4,600 
agreement for Services 
and Travel) · 

5200 Participant 0 0 0 0 
Travel/Project Staff 
Travel 

SUBTOTAL $205,801 0 



7000 Indirect Costs (p!Jfl{f~o:), $10,423 $8,436 $18,859 0 
Cannot Exceed 8% 

5100 Sub-agreement for $116,873 $118,856 $235,759 0 ·-. -:-

Services 
6000 Capital Outlay 0 0 0 0 

$249,138 $250,450 $499,588 
TOTAL 

COE use only R . d dA ev1ewe an pp rove db ,y: 
CDE Fiscal Analyst: Title: Date: 

COE Program Monitor: 

COE Administrator: 



Form F- California Elementary Mathematics and Science 
Professional Learning Initiative 

Provide a proposed Budget Narrative to explain the calculations that led to the 
budget figures in the Proposed Budget Summary on Form E and how the funds 
link to the Partnership's Narrative Responses in Parts 1 through 7. Use additional 
pages of this form as necessary. Note: Applicants can opt to use Form F for each 
project year separately. 

PROPOSED BUDGET NARRATIVE 
. Object Code Detailed Explanation of Expenditure CEMSPLI Amount from 
(if applicable) Funding Other Source(s) 

(In-Kind) 
Year 1: Year 1: Year 1: 

$52,226 
Grant Coordinator UCB: Funding cost Year 2: 

of the Project Director's salary covering Year 2: 
$52,189 

the two years of the grant and summer 

institute activities. Equivalent to ;~5FTE 

and .34 FTE (each project year) of the 

Project Director's time will be spent on 
1000 Certificated 

project managing the grant, coordinating Salaries 
professional learning , and reporting on 

meeting annual goals, objectives and 

activities. 

Evaluation Coordinator: To manage 

the evaluation and planning of the GSR. 



Object Code Detailed Explanation of Expenditure · CEMSPLI Amount from 
(if applicable) Funding Other Source(s) · 

(In-Kind) 
Coordinator Science Content for 

science curriculum development and 

design 

Field Supervisors 
To provide facilitation of site curricular 
working groups, equity centered 
professional learning communities for 
principals, and site based leadership 
support in the form of coaching and 
facilitation. 

Year 2: 
Grant Coordinator UCB: Funding cost 

of the Project Director's salary covering 

the two years of the grant and summer 

institute activities. Equivalent to .35 FTE 

(each project year) of the Project 

Director's time will be spent on project 

managing the grant, coordinating 

professional learning, and reporting on 

meeting annual goals, objectives and 

activities. 

Evaluation Coordinator: To manage 

the evaluation and planning of the GSR. 

Coordinator Science Content for 

science curriculum development and 

design 

Field Supervisors 
To provide facilitation of site curricular 
working groups, equity centered 
professional learning communities for 
principals, and site based leadership 



Object Code Detailed Explanation of Expenditure CEMSPLI Amount from 
(if applicable) Funding Other Source(s) 

(In-Kind) 
support in the form of coaching and 
facilitation. 

i 

Year 1: Graduate Student Researcher Year 1: Year 1: 
UCB: Funding to provide evaluation $10,485 
support for two years of the grant and Year 2: 
summer institute activities. Equivalent to Year 2: 
.25 FTE (each project year) of the time $10,695 
will be spent on evaluation, design, 
supervision and oversight of the 
Graduate Student Researcher (GSR). 

2000 Classified Year 2: 
Salaries Graduate Student Researcher UCB: 

Funding to provide evaluation support 
for two years of the grant and summer 
institute activities. Equivalent to .25 FTE 
(each project year) of the time will be 
spent on evaluation, design, supervision 
and oversight of the Graduate Student 
Researcher (GSR) .. 

Year 1: Fringe at 44% Year 1: Year 1: 

3000 Employee 
$22,979 

Year 2: Fringe at 44% Year 2: Benefits 
Year 2: 
$22,963 

4000 Books and 
Year 1: Year 1: Year 1: 

Supplies 
Year 2: Year 2: Year 2: 
Year 1: Year 1: Year 1: 
Facilitators: Will host professional $36,152 
learning communities· for principals Year 2: 

Year 2: 

5000 (excluding Sub-
Speakers: Content experts to provide $37,311 

agreements for 
content, pedagogy and curriculum 

Services and Travel) 
Year 2: 
Facilitators: Will host professional 
learning communities for principals 

Speakers: Content experts to provide 



Object Code Detailed Explanation of Expenditure CEMSPLI Amount from 
(if applicable) Funding Other Source{s) 

(In-Kind) 
content, pedagogy and curriculum 

5200 Participant Year 1: Year 1: Year 1: 
Travel/ Project Staff 
Travel Year 2: Year 2: Year 2: 

Year 1: Year 1: Year 1: 
$121 ,842 

SUBTOTAL Year 2: Year 2: 
Year 2: 
$123,158 

Year 1: Year 1: Year 1: 
It costs money to manage a project of $10,423 
this significance, beyond direct services, Year 2: 
there are indirect costs such as: Year 2: 
Equipment and maintenance of services, $8,436 
copiers, phones, IT support, grant 
management, auditing and reporting , 
insurance and liability 

7000 Indirect Costs 
Year 2: 

\ 

It costs money to manage a project of 
this significance, beyond direct services, 
there are indirect costs such as: 
Equipment and maintenance of services, 
copiers , phones, IT support, grant 
management, auditing and reporting , 
insurance and liability 

Year 1: Sub-agreement with OUSD Year 1: Year 1: 
Project Coordinator $116,873 
Stipends for participants Year 2: 
Materials/Supplies Year 2: 

5100 Sub.agreement 
Indirect Costs $118,856 

for Services 
Fringe Benefits 

Year 2: 
Sub-agreement with OUSD 
Project Coordinator 
Stipends for participants 



Object Code Detailed Explanation of Expenditure CEMSPLI Amount from 
(if applicable) · Funding Other Source(s) 

(In-Kind) 
Materials/Supplies 
Indirect Costs 
Fringe Benefits 

Year 1: Year 1: Year 1: 
6000 Capitol Outlay 

Year 2: Year 2: Year 2: 
- Year 1: Year 1: Year 1: 

$250,129 
TOTAL Year 2: Year 2: 

Year 2: 
$249,459 



PI: Little/ Phoebe 8390 

Senior Personnel 

Judith Warren Little 

Other personnel 
Project Director L. Jimerson 
Project Director M. Settles-Tidwell 
Field Program Supervisors 
Coordinator for UCMP 

Other Personnel - GSR 
GSR -Evaluation support 

Fringe Benefits 
PI 
·Project Director L. Jimerson 
Project Director M.Settles-Tidwell 
Field Program Supervisors 
Coordinator for UCMP 

mo. Rate 

0 

7,622 
6,667 

3,495 

Oakland Lanugage immersion Advancement in· Science (OLAS) 
January I , 2016-December 31, 2017 

no. months Yr11Yr21 Yr3 

0 0 cal 

12 
12 

9 

12 cal 
12 cal 

3 

Year I ·Year2 
percentage Y1 1/1/16 - 12/31/16 1/1/17 - l2/31/l 7 ~?J~-~;~I J)t~Lii 

100% 100% o of~.~~~~J:':~:J:T{'J~,:101 

12% 12% 1~~i 1tl!it;f f ii 
1,250 1,250;=·.,::::1.:,·.:,~:,•· 2,50.0., 

T<ital Pl salary 

35% 34% 

~226 52.l··~ti.t,mi~ 
10,485 l 0,695 :t;:i~+/: :.;J,,;:;2'1,,1.801 0.25 0.25 

Total Other Personnel 

10,485 10,695f:i{::, >',·i :-:21~[!3'91 

. f.iIJ\/~::JitJ 
62,711 62,884 U1-.'.'-:,~-.. :,,;,V.-..9?-::-'\ 

o ot;l~{flfJjf;~/ 
4 829 4 926 !:•:r,>,,.·.'. :·:9·75§: 

' ' ~:--~~-' '. ; ·:- .~ .. ' - A•.;.,•:;..,l 

44.0% 44.0% 12,320 12,207 f/L:· .:f'. ~ 4f5:Z]c, 
44.0% 44.0% . 5,2so 5,2so:ttr..C>~i·.:toJ 6'o'i 
44.0% 44.0% 550 55oi'.~..:?:: ~< ~'.J'roo/ 

Total Other Personnel 

TOTAL SALARIES 

.Rate 

44.0% 44.0% 

Fringe benefits for Other Personnel 22,979 22,963 [?· ·.· ,t .. :. •:.;;s·;9.43., 
. . . W~(.:?': (/f ?::-i 

GSR fee rem1ss1on ".,. ·: · ~- ,,,,, .. ,_,. ,, .. ) 
1 GSR fee remission 2 semesters (est. 7% ann increase) 8,276 8,855 16,552 l 7,7ll ~';:,}t).-/3.4,zg3;1 

Other Direct Costs 

Speakers 
Facilitators 

Subaward 
OUSD 

9/23/15 

15 /yr 
2 /yr 

1,000 
2,300 

GSR fee remission 16,552 17,71E '': / .. ~,:~4i26;l! 
. f.:-: :;/ /:_: ?'. .'.·;"'J~i ;~:i 

TOTAL IlEi\:lWITS 39.531 40,674 [t'f,::()fs'Oii0S'i 
ti: -~_.'.: ~j~}:ll~~r):f ·-~ 

TOTAL SALARIES AND BENEFITS 102,242 103.558f /';_: .'-"iOSi ~O; 

~~?;,} ;~;J 
15 ooo 15 ooo ~w,,i,·,:c>ii-•1·:~30,000; 
4'600 4'6oo r,,:,_- ·~::t~:'·"9~io·o! , , }v_.:"-:t~:· · '.·_ · J . ·.: 

19 Goo 19 600 i· :,; .:. ·: d 9' 1001 

· · ~1}t:rti~~:·~~~i 
117,865 };.;;f.· .~\.:'. !Z3$TI_~ i 

TOTAL OTlffiR DrRECT COSTS 

117,864 
TOT-\L SllBAWARD 117,864 

117,865 thti:·::::~: tf.J?~~i 
2•tl,023 ,~;t~ ;'):dS.O;J-29., TOTAL DIRECT COSTS 239,706 

Copy of 8390-Draft9.15.V3.xls 



Indirect Costs 
8% 

9123115 

Yrl Yr2 
130,290 105,447 

TOTAL INDffiECT COSTS 

TOTAL REQUEST 

102423 f~: .. _.:~ \?~{:~: :·=~ ~·~ A 
8,436, ...... "' "-· -1.8285.9, 

10,423 

249::::tf f !f 1ii!~ 250,129 

Copy of 8390-Draft9.15.Y3.xls 



1. 

2. 

Form: California Education Leadership Professional Learning Initiative 

Organizational Partner Roles, Responsibilities, and Resource Chart 

List each partner in the project and describe their roles and responsibilities for each 
proposed project component in your grant application. Roles and responsibilities should 
be clearly defined in terms of specific tasks, services, and/ or support that they will 
provide for project activities. Add additional rows as needed. 

Partner/Organization 
Name 

U.C. Berkeley, 
Graduate School of 
Education (GSE) 

Multicultural Urban 
Secondary English 

Master's and Credential 
Program (MUSE) 

Dr. Lanette Jimerson 

U.C. Berkeley 
Museum of 

Paleontology 
(UCMP) 

Roles and Responsibilities in the Resources/Support Provided for 
Project Project Activities 

Dr. Lanette Jimerson -will serve as Manage the evaluation plan 
the evaluation coordinator and will Design all instrumentation and 
design the professional complete the analysis of the project 
development offerings focused on implementation and annual goals 
literacy and language m Communicate and coordinate 
conjunction with the Bay Area egularly with Partnership/ Core 
Writing Project (the outreach arm Team. 
of MUSE) Attend all project planning and 

Dr. Lisa White, will serve as the 
coordinator for science 
professional learning offerings. 

eadership meetings. 

0 lan & Design the professional 
earning offerings for science 

. ~nstruction. Communicate and 
coordinate regularly with 
Partnership/Core Team . 
Attend all project planning and 



3. 

U.C. Berkeley 
Principal Leadership 

Institute (PLI) 

Mia Settles-Tidwell will serve as 
UC Berkeley grant coordinator for 

the OLAS grant; design the 
leadership professional 

development offerings, coordinate 
the site based coaching, 

facilitation, and principal's equity 
centered professional learning 

communities, and provide 
accountability checks for grant 

implementation. 

ssist with communication to 
roject partnership. 

Serve as the·u.c. Berkeley point of 
ontact for OUSD, MlJSE, BA WP, 

dUCMP. 
ommunicate and coordinate 

egularly with Partnership. 
ttend all project planning and 

eadership meetings. 
oordinate and plan project 
ctivities with Core Leadership 
earn. 
ct as the liaison for the U.C. 
erkeley for the partnership 
Ian, collaborate and facilitate Core 
eamMeeting 
rack and document the process and 
rogress of the implementation of 
he project 
eport to and seek guidance from 
LAS Advisory Team 
omplete administrative functions 

or operations and reporting o 
equirements 



Science Coordinator, will serve as R.ecruit participating teachers and 
Oakland Unified School the grant coordinator for Oakland principals. 

District Unified School District Assist with communication to 
Laura Prival oroj ect participants. 

Serve as the OUSD point of contact 
for UC Berkeley staff. 
2ommunicate and coordinate 
egularly with UC Berkeley staff. 

Attend all project planning and 
eadership meetings. 
8oordinate and plan project 
iactivities with Leadership Team. 
!Act as the liaison for the OUSD 
Science Department and the English 
...,anguage Learner and Multilingual 
Achievement (ELLMA) Office. 

4. Completing all stipend payments and 
treporting requirements 
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1nces 2013-14 
1tion General Assurances and Certifications for fiscal year 2013-14. 

ces are and will be in compliance with Title VI and Title VII of the Civil Rights Act of 1964; the 
loyment Practices Act, Government Code §11135; and Chapter 4 (commencing with §30) of 
California Code of Regulations (CCR) 

ces are and will be in compliance with Title IX (nondiscrimination on the basis of sex) of the 
ients of 1972. Each program or activity conducted by the LEA will be conducted in compliance 
Jf Chapter 2, (commencing with §200), Prohibition of Discrimination on the Basis of Sex, of 
of Title I of the Education Code (EC) , as well as all other applicable provisions of state law 
,ation on the basis of sex. 

ces are and will be in compliance with the affirmative action provisions of the Education 
72. 
ces are and will be in compliance with the Age Discrimination Act of 1975. 

ces for individuals with disabilities are in compliance with the disability laws. (PL 105-17; 34 
gu/ations (CFR) 300, 303; and Section 504 of the Rehabilitation Act of 1973) 

are made available, they will be used to supplement the amount of state and local funds that 
ce of such federal funds, be made available for the uses specified in the state plan, and in no 
state or local funds. (20 United States Code (USC) §6321 (b)(1); PL 107-110 §1120A(b)(1)) 

I statutes, regulations, program plans, and applications appropriate to each program under 
te funds are made available through this application will be met by the applicant agency in its 
ch program. 

have developed and approved a Single Plan for Student Achievement (SPSA) for schools 
rams funded through the consolidated application process, and any other school program they 
md that school plans were developed with the review, certification , and advice of any 
j visory committees. (EC §64001) 

al agen·cy (LEA) will use fiscal control and fund accounting procedures that will ensure proper 
:1.te and federal funds paid to that agency under each program. (CCR TS, §4202) 

reports to the state agency or board and to the Secretary of Education as may reasonably be 
; the state agency or board and the Secretary to perform their duties and will maintain such 
: access to those records as the state agency or board or the Secretary deems necessary. 
elude, but will not be limited to, records which fully disclose the amount and disposition by the 
nds, the total cost of the activity for which the funds are used, the share of that cost provided 
and such other records as will facilitate an effective audit. The recipient shall maintain such 
ars after the completion of the activities for which the funds are used. (34 CFR 76. 722, 76.730, 
760; 34 CFR 80.42) 

board has adopted written procedures to ensure prompt response to complaints within 60 
iminated these procedures to students, employees, parents or guardians, district/school 
s, appropriate private school officials or representatives, and other interested parties. (CCR TS, 

1at it neither uses nor will use federal funds for lobbying activities and hereby complies with the 
Tients of 34 CFR Part 82. · 

lied with the certification requirements under 34 CFR Part 85 regarding debarment, suspension 
~nts for a drug-free workplace. (34 CFR Part 85) 

easonable opportunity for public comment on the application and considers such comment. (20 
'O USC, §1 11 8(b)(4) ; PL 107-110, §1118(b)(4}) 

e the certification on constitutionally protected prayer that is required by PL 107-11 O, §9524 

's all funds and property related to programs funded thro'ugh the Consolidated Application. (20 
1L 107-110, §1120(d)(1)) 

and use proper methods of administering each program including enforcement of any 
l by law on agencies responsible for carrying out programs and correction of deficiencies in 
identified through audits , monitoring or evaluation. (20 USC §7846 (a)(3)(B)) 

pate in the Standardized Testing and Reporting program. (20 USC §6316(a)(1)(A-D); PL 107-
·D); EC §60640, et seq.) 

1at classroom teachers who are being assisted by instructional assistants retain their 
.~ instruction and supervision of the students in their charge. (EC §45344(a}) 

board has adopted a policy on parent involvement that is consistent with the purposes and 
1 11502. These include all of the following : (a) to engage parenis positively in their children's 
g parents to develop skills to use at home that support their children's acade.mic efforts at 
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school and their children's development as responsible future members of our society; (b) to inform parents that 
they can directly affect the success of their children's learning, by providing parents with techniques and strategies 
that they may utilize to improve their children's academic success and to assist their children in learning at home; 
(c) to build consistent and effective communication between the home and the school so that parents may know 
when and how to assist their children in support of classroom learning activities; (d) to train teachers and 
administrators to communicate effectively with parents; and (e) to integrate parent involvement programs, including 
compliance with this chapter, into the school's master plan for academic accountability. (EC §§11502, 11504) 

21. Results of an annual evaluation demonstrate that the LEA and each participating school are implementing 
Consolidated Programs that are not of low effectiveness, under criteria established by the local governing board. 
(CCR T5, §3942) 

22. The program using consolidated programs funds does not isolate or segregate students on the basis of race, 
ethnicity, religion ; sex, sexual orientation or socioeconomic status. (USC, Fourteenth Amendment; Calif. 
Constitution, art. 1, §7; Gov.C §§11135-11138; 42 USC §2000d; CCR T5, §3934) 

23. Personnel, contracts, materials, supplies, and equipment purchased with Consolidated Program funds supplement 
the basic education program. (EC §§62002, 52034(1), 52035(e)(I), 54101: CCR T5, §§3944, 3946) 

24. At least 85 percent of the funds for School Improvement Programs, Title I, Title VI and Economic Impact Aid (State 
Compensatory Education and programs for English learners) are spent for direct services to students. One 
hundred percent of Miller-Unruh apportionments are spent for the salary of specialist reading teachers. (EC 
§63001; CCR T5, §3944(a)(b)) 

25. State and federal categorical funds will be allocated to continuation schools in the same manner as to 
comprehensive schools, to the maximum extent permitted by state and federal laws and regulations. (EC §48438) 

26. Programs and services are and will be in compliance with Section 8355 of the California Government Code and 
the Drug-Free Workplace Act of 1988, and implemented at CFR Part 84, Subpart F, for grantees, as defined at 34 
CFR Part 84, Sections 84.105 and 84.11 o. 

27. Federal grant recipients, sub recipients and their grant personnel are prohibited from text messaging while driving 
a government owned vehicle, or while driving their own privately owned vehicle during official grant business, or 
from using government s_upplied electronic equipment to text message or email when driving. Recipients must 
comply with these conditions under Executive Order 13513, "Federal Leadership On Reducing Text Messaging 
v\lhile Driving," October 1, 2009. 

Questions: Education Data Office) con;,ppsupport@cde.ca.qov I 916·319-0297 

Last Reviewed: Friday, August 28, 2015 

httn://www.cde.ca.eov/f!!lfo/fm/eenernlassur2013.asn?nrint=wes 



IV. Supporting Documentation 

• Copies of letters of support 

• Formal agreements between partners 

• Vitas or resume' (one page maximum) for each of the key personnel 

• List of references used to develop proposal 



UNIVERSITY OF CALIFORNIA 

Berkeley 
OFFICE OF THE DEAN 

September 10, 2015 

To Whom It May Concern: 

GRADUATE SCHOOL OF EDUCATION 
1501 Tolman Hall #1670 

Berkeley, California 94720-1670 
PH: (s10) 642-3726 

FAX: (s10) 643-8904 

I am writing in support of the grant application for the California Elementary Mathematics and Science 
Professional Learning Initiative submitted by the Principal Leadership Institute, Graduate School of 
Education at the University of California, Berkeley. As Director of Professional Programs in the Graduate 
School of Education at UC Berkeley, I strongly support this application because of the collective strength 
of the programs that are partnering to fulfill the grant's objectives; the commitment of this partnership to 
Oakland schools; arid the substantial benefits that our teacher education and leadership programs stand 
to gain from this initiative. 

The Graduate School of Education is dedicated to preparing highly effective, reflective and responsive 
educators to lead in our local schools and districts. In order to achieve that mission, we recognize the 
strength that comes from partnership with the field, and from cross,.programmatic collaborations on our 
own campus. The activities proposed for this grant opportunity embody the best of that type of 
collaboration and stand to position our own programs to learn and improve. Drawing on science 
expertise from the UC Museum of Paleontology, language and literacy expertise from our MUSE program . 
and the Bay Area Writing Project, and our highly regarded and successful leadership program, the 
Principal Leadership Institute, this proposal will contribute to the School's long-standing mission to serve 
Oakland students and educators by providing effective and quality professional learning activities, 
coaching, and support. 

This initiative also dovetails with our existing internal organizational structures that enhance and 
support cross-programmatic'collaboration. In our Teacher Education Inquiry Group, for example, leaders 
from the MUSE program, the Bay Area Writing Project and the Principal Leadership Institute contribute 
and discuss research across our programs and implement program changes based on a collective focus 
on ongoing improvement and commitment to program evaluation and research. This grant could bolster 
that structure and provide other mechanisms for cross-programmatic collaboration that could benefit 
not only the partners involved, but all the teacher education programs sponsored by the School, including 
our elementary credential program and our single subject science and math credential program. 

As the flagship research university in California, Berkeley is well positioned to lead the charge to better 
understand the supports that teachers and leaders need to implement math, science and dual language 
literacy initiatives in the state. Not only do we have the internal capacity to implement innovative 
activities such as those described in this proposal, and evaluate them for the purpose of improving our 
own approach to teacher and leader education, we also have the responsibility and the public platform to 



lead other institutions to innovate and respond to the findings from the evaluation of the grant's 
activities. · 

If you have questions, I am happy to discuss the strengths of our programs and the institutional supports 
that currently exist at Berkeley that make this an outstanding application. 

SincerelY..L--·--·-···--·---- .__ ·-
Director of Professional Programs 



UNIVERSITY OF CALIFORNIA AT BERKELEY 

BERKELEY • DAVIS • IRVINE • LOS ANGELES • MERCED • RJVERSIDB • SAN DIBGO • SAN FRANCISCO 

Marcia Trott, Education Programs Consultant 
Professional Learning Support Division 
California Department of Education 
1430 N Street, Suite 4309 
Sacramento, CA 95814 

Dear Ms. Trott and Grant Review Panel, 

SANTABARBARA • SANTACRUZ 

September 9, 2015 

I am submitting this letter in strong support of the California Elementary Mathematics and 
Science Professional Learning Initiative titled OLAS: Oakland Language Immersion 
Advancement in Science. As a faculty member of the Graduate School of Education as well as 
faculty director of the Multicultural Urban Secondary English Program (MUSE) and the Bay 
Area Writing Project (BA WP), my research seeks to strengthen the teaching practice of our 
teacher candidates and alumni. 

Key to developing strong teachers is an investment in their leadership growth and a deepening of 
their content and pedagogical knowledge. The OLAS proposal engages both of these two 
principles. It provides a structure for teacher leaders with administrators to investigate the core 
literacy practices that will support the development of students within the bilingual programs 
with a specific focus on underserved populations. 

MUSE and BA WP have a history of engaging with the Oakland Unified School District (OUSD) 
to support underserved populations and strengthen the skillsets of teachers.,First and foremost, 
MUSE trains English teachers with a focus on rigorous instruction and equity to serve Oakland 
students. Nearly 60 percent of the teachers MUSE has trained since 1998 are currently teaching 
in OUSD. MUSE partners with the Bay Area Writing Project (BA WP) to provide professional 
development. · 

The partnership with BA WP is designed to both support the academic needs of students and to 
develop the leadership capacity of teachers. The success of these two goals is evidence in the 
number of MUSE students that first become Bay Area Writing Project Teacher Consultants and 
after honing their ability to collaborate and share their practice with the members of the BA WP 
network, they apply for an administrative credential within the Principal Leadership Institute 
(PLI). 

As MUSE and BA WP continue to serve OUSSD, the OLAS project provides an opportunity to 
inform the training of MUSE teachers and creates new pathways for BA WP to support the 



leadership development and instructional practice of teachers. For these reasons I fully support 
the OLAS project and its intended outcomes. 

Sincerely, 
J~H~ 
Jabari Mahiri, PhD 
Professor of Education, UC Berkeley 
William and Mary Jane Brinton Chair in Urban Teaching 
Faculty Director, Multicultural Urban Secondary English MA 
Faculty Director, Bay Area Writing Project 
jmahiri@berkeley.edu 



OFFICE OF THE SUPERINTENDENT 

September 8, 2015 

Marcia Trott , Education Programs Consultant 
Professional Learning Support Division 
California Department of Education 
1430 N Street, Suite 4309 
Sacramento, CA 95814 

Dear Ms. Trott, 

8 OAKLAND UNIFIED 
~ I SCHOOL DISTRICT ~.. ;: 

" ·~ ,~'fl' Community Schools, Thriving Students 

Oakland Unified School District (OUSD) fully supports the California Elementary Mathematics and Science Professional 
Learning In it iative titled GLAS: Oakland Language Immersion Advancement in Science. This important initiative will create 
a unique body of work focusing on leadership in our Dual Language Schools and the Next Generation Science Standards 
(NGSS) . Participating teacher leaders and principals will increase their science content knowledge for use in a dual 
language setting and develop the leadership skills to implement NGSS schoolwide. These leaders will also create the 
culture, conditions, and competencies necessary at each school site for all students to succeed. Our Dual Language 
schools serve some of our most high need students. During a t ime of new standards implementation, Oakland is excited 
for the opportunity to lead this work and develop a sustainable model for the region. 

As a district, our mission is to build a Full Service Community District focused on high academic achievement while serving 
the whole ch ild, eliminating inequity, and providing each child with excellent teachers, every day. A strong, high quality 
science program is an integral part of realizing this mission. In addition, our vision is that all OUSD students will find joy in 
their academic experience while graduating with the skills to ensure they are caring, competent, fully-informed, critical 
thinkers who are prepared for college, career, and community success. Science is subject that provides daily experiences 
to make this vision a real ity. In the coming year, it w ill be especially important to explicitly address issues of equity. 
Failure to do so will lead to the replication of the historical achievement gap. If we believe that all students will benefit 
from NGSS, then it is our obligation as educators to provide the appropriate resources and experiences that will enable all 
students to ach ieve at their highest potential. 

We look forward to partnering with local and national experts the fie ld at UC Berkeley including the School of Education 
and the UC Museum of Paleontology. Their support to plan, design and deliver professional development is critical to our 
mission to implement NGSS. Much of th is work will also dovetail with the implementation of Common Core and the 
leadership development of our principals. 

Thank you and we look forward to building a district where every student thrives! 

Sincerely, 

Antwan Wilson 
Superintendent 

1000 Broadway, Suite 680, Oakland, CA 94607 510.xxx.xxxx ph I 510.xxx.xxxx fax 
www.ousd .org 



UNIVERSITY OF CALIFORNIA, BERKELEY 

BERKELEY • DAVIS • IRVINE • LOS ANGELES • RIVERSIDE • SAN DIEGO • SAN FRANCISCO SANTA BARBARA • SANTA CRUZ 

MUSEUM OF PALEONTOLOGY 
1101 VALLEY LIFE SCIENCES BUILDING 

Marcia Trott, Education Programs Consultant 
Professional Learning Support Division 
California Department of Education 
1430 N Street, Suite 4309 
Sacr~ento, CA 95814 

Dear Ms. Trott and Grant Review Panel, 

BERKELEY, CALIFORNIA 94720 

September 11, 2015 

I am pleased to offer this letter of strong support to the California Elementary Mathematics and Science 
Professional Learning Initiative titled OLAS: Oakland Language Immersion Advancement in Science. As 
the Director of Education and Outreach at the University of California Museum of Paleontology (UCMP), I 
manage a range of educational programs that promote the understanding of Earth and life history and create 
learning materials that utilize authentic data. 

The UCMP has long been involved in K-16 science education and we have several highly regarded web 
resources supporting instruction in evolution, nature and process of science, and global change 
(Understanding Evolution, http://evolution.berkeley.edu, Understanding Science, 
http://undsci.berkeley.edu, and Understanding Global Change will launch in 2016). Together, 
Understanding Evolution and Understanding Science average in excess of five million page requests per 
month and have been translated in several languages, including Spanish. We serve the education 
community in many others ways, through a UCMP annual short course, a summer evolution institute, and a 
summer glol:,al change workshop, and the UCMP supports graduate students interested in developing skill 
in science education and science communication. 

The UCMP education and outreach staff is well versed in the Next Generation Science Standards, and we 
have been partners in past OUSD programs (CAL-BLAST, Collaborative Approach to Learning Bridging 
Language and Science. Teaching). These programs supported teacher content knowledge related to the 3rd-
5th grade science standards and guided teachers in implementation strategies in science instruction while 
addressing ELA and ELD standards. As a part of our scope ofwo'rk for this OLAS project, the UCMP will 
·provide professional learning in the life sciences and Earth sciences through a combination of onsite and 
online learning activities. We will tailor the learning opportunities for teachers to strengthen their content, 
pedagogical, and collective knowledge of life and Earth science topics while helping the build leadership 
skills to better serve their school communities. 

Sincerely, 

~0- VJ.~ . 
Lisa D. White, PhD 
Director of Education 
UC Museum of Paleontology 



JNIVERSITY OF CALIFORNIA AT BERKELEY 

;ERKE LEY· • DAVIS • IRVINE • LOS ANGELES • MERCED • RIVERSID E • SAN DJ.EGO • SAN fRANCfSCO 

September 14, 2015 

Marcia Trott, Education Programs Consultant 
Professional Learning Support Division 
California Department of Education 
1430 N Street, Suite 4309 
Sacramento, CA 95814 

Dear Ms. Trott and Grant Review Panel, 

SANTA BARBARA • SANTA CRUZ 

As director of the Bay Area Writing Project (BA WP), I am writing to communicate my support 
of the California Elementary Mathematics and Science Professional Learning Initiative titled 
GLAS: Oakland Language Immersion Advancement in Science. The OLAS project is an 
extension of the collaboration between BAWP and the Oakland Unified School District (OUSD). 

The history of the extensive collaboration between BA WP and OUSD includes multiple projects 
focused on developing teacher instruction as a means of supporting the growth of student 
literacy. In the 2000s, BA WP facilitated the development of writing assessments for elementary 
and middle schools within OUSD. The writing assessments were created with two key 
principles: 1) Students are able to write effectively when provided the appropriate scaffolds and 
2) It is possible to design writing assessments that draw upon the background knowledge and 
cultural experience of students. The writing assessments provided instructional support for 
teachers as well as structures and content designed to support student access and engagement. In 
one of the collaboratively created assessments students were invited to demonstrate their writing 
ability by describing their neighborhood, content they could readily engage with. The assessment 
also supported quality instruction by including pre-writing activities to elicit the highest potential 
of each student. In addition to the writing assessment initiative, BA WP also facilitated a Summer 
Institute specifically for OUSD teachers and frequently serves OUSD teachers in our Summer 
Open Programs and school-year professional development workshops. 

The OLAS initiative provides BA WP the opportunity to support greater numbers of teachers and 
students in two of our core focus areas : 1) disciplinary-specific writing pedagogy, including 
science writing, and 2) pedagogy focused on supporting English learners. With a focus on 
scienc~ writing, BA WP partnered with the Chabot Space & Science Center to develop 
elementary science texts and collaborates with the Bay Area Science Project and Bay Area Math 
Project to provide free teacher workshops throughout the school year. BA WP is also well known 
for its ongoing research and professional development offerings focused on English learners. Our 
foundations in both disciplinary writing and English learner literacy position BA WP to provide 
mean~ngful support of the OLAS initiative objectives. 



As with all of the initiatives we engage in, BA WP seeks to learn from our participation in the 
OLAS project. Understanding how to develop teacher leadership with regards to the CA NOSS 
and the CA CCSS provides a valuable inquiry opportunity for BA WP as we continue to increase 
our capacity with the new standards, another of our core focus areas. 

We strongly support the OLAS project and would greatly appreciate the opportunity to 
contribute to and benefit from this initiative. If you have any questions regarding our 
participation, please do not hesitate to contact me directly at ksuyeyasu@berkeley.edu or 510-
642-0889. 

Sincerely, 

4. 
Katherine S. Suyeyasu 
Director, Bay Area Writing Project · 
University of California, Berkeley 
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,~;- Equ(fy. ¢;nt~f;i~~~f$.s\ory~l:l~~rnl0it¢~rn~~if/ f9~'th-¢:ic69;ta;d~ioi~f~ato~. (5,x:1.5 hour ni~etjhg~)' . 

Stipends f:$3POO) per, P.~ttlcipatit and r'e~ources Will be. P,TOilided,':' 
. . .. : '~ :· l ~ . · ·· ·. -· . ~ .. .. -~:- .:·::- . . . 

. } 1¢ase _g:il'.l'.)P·i~te. ~nt(ret~r~ i'~~a:nned copy·<;ifthi~form ~py,Sep;en,h~r i'o;:201:S:to i&ie,lii;Ch~i.ir\~; . . . . 
·cat_eb.cheun)i@to!1~.d.~org; ·.Nq~e tliis. is.an .el~c:troriic'forqi:thaf~n b~:c!)mplet~!i e.le~ronicalfy a.lid p)'ir:ifed 0,1.11: for · 

: signing; O.(,J~ i0;s,jA~0GMN.tJieq,i;i"irlEME~t:$;.A.t'L.StGNATL(R_ES N~tb.To ~~.:i~ BL,l!l~!Ni<;, . 
:· .;-· . . , . : . :•, . . .. . . . -- · 

School: f;iP~ 

Phone:·--~--=--.,.,,.,..-,.,...-------(school) 650 9i2 s1:s4,_ .. ·_. : _ (cell) 

Email: ~~t~1e@~;~.!1Q9!~«e?.~~g.org-... 
By sigr iqg-thi~for:11}, I am comm~ting to the benefits_a,!ld full'pa-rtlcipatj~n of all activities listed above from 

January io16t9 q:ecember 2017~ .YJ ~ :· \ j(_ 
Principal Slgnatur~ (BLUE INK), · ~ D,te,_9_-,...10"--=1s ___ ;;._.. __ -'-

More program details wii'I be proyided. in January 2016. !n the rne~ntime, if you have any questions, please contact 
Caleb Cheung, caleb,cheung@_ot1sd.org.- · 



.•.. . -;;,.;m·s···o: 
: . '·;'1:-,:t ±t'J. &·~r.a 

-~ ·:-:~-... :.~ i~ -.. ~~ .J-~ \ ~~ 

~Me O;,kland Unifie"d School District is applyiiit:for a new grant to fund OtA de CiericiarOakl~ndla11gt.iage 

+~··if.;:,~;~11·:~J!.-cr,~,:.:.:b1:·~i~t~;iw:;:;i~~-:;~~,;~~-•ftf/:Jf~6:n:i~ii~~Pl;t6:e.~tt~ilgJti9l.:~i~~~tf~:~:t;~~:~u1~ 
·. / ·:. ·\ ,,· :' ;, Science a.n:9 ELLM.A.;-qepa.r,tme11t_s, arid,mqltlpl~,d~pa.rtmeDts:atl,JC. ~erkel~yJr.jdLJdir)gthe.Prir(tipalJ eaqership 
\f \ Y IJ.(,, .lns_t.i t1,1t~:{~~!}~ M\:lltic;ulti,.iral Urban.Secoridary Engfish Master,'s'Program (M USE};:UC °rv1i.iseumofPaleoiifology; and 
t-\ : , '";~;~the .Bay Are·awritlng Pi:oJect ·· · · · ·· ·· 

:i: 

/'~ fiif . ··· ·-·· .. . .. . .·.• .•.· .. . ··-·· :····· . .• .. •• .. -·-: ' 
'' -~~·,QPf~t.igr.r oJ tbe:~rn-~tis from Janu.~ry20lEithr9ugb Qecer:i_ber 20n aryd_: ha~, the fo.llqy,ii()ggq~I~; 
;;, .; :i. vJ.or~ vi.ffh t~.~rns compo~~c qf 4t~~_cl:l.erS.·a.n~.th¢.iXPri'.r:iclpaiJrem:ol1~b·S.§p_alii.sbou~l ~a.)i"g1,1ag!:: 

E.feni.~ntary s;:l:l9olst9 impl~r:rie.QHh¢ Ne~r G¢oer:atlon sctence:Stifndards (NGSS). lhstructiorfal ' 
teadership.:Team·s are' encouraged to be: the .. partidifarit$, 

2 Strengthen each tean:,'s corit¢nt peqagdgi¢~1~ ~tid ~oll~~tfye ~nowl~dge &n~.ihstru~ti_onc\l; l4?ade.rship s~lHs. f<>"r~h~ cb~tirite:d)~pi~~·en.tati~ri -~iNGss~· ·. . . ... . . . . . .. ·· . .. . . . . .. . .... .. . .. . ...... . . . ... . . ... . . . 
3; F~~µs 9.D eqµity ·for- ·ait"stUd!:l:nt~i . . . . . . 
4; Lciut1cb,a· prqf~ssional developm·ent n~twork of Spanish Oi:i:;il lan·gu~ge. Elementary. Schools in the .. say 

Area. ttiat.·supports the tmplemenfation of NGSS/ . 

rn~ rr~i.n· a~1_vtti~s"rds1i:i:c!~, 
• t11itfal plan~ln.g/ ~sse.~sm~r,t9f.11e.eds, te-a~hetfE!C.(Uitm¢r.it, ,and an:ihtrqductii:>liJo the project during the 

sprl.ng·of 2Q1~. ,. ·. 

• Week~Jong sµmmer ihsfifuteS qti.ringJ iJh~.2.QJ.6\foq 2017. Pfofession.at·.deyeloprnenJ ,;1:l9icesJnclud1ng 
llrih.i.efsal ·oe.-5.ign fqr,; Learnf~g{UD°L(s.~ience contei:tt,me~ting. rie~d\;_pf Elsiud~r.i\~, Profes~iq~al ~~arning 
Communities; .I ~a ders h i.p ·d.eviloprn e1 )t~ Spa r)is_h,. 1~ nguag~:sq ppb rt, ~t~; In ~luc;I~~ cx~11tl ("ig)i.ti . instructional 
.pl_al) for eac;_h:sc_h.oo( relat~d, .tci th~. im:?Jern~ntc1tip(l bf N.GSSar\d,curricular goals. . 

~ :OnssitEf supporno the llTs -fo-"i'i"leet their iristr.uctloiial. goals$~\ a.i: .th~ .surnroer iostiti:ite d.urjng the ZOi6-
17'schoql \ieat. (10 hours -~ffc)c:ilitatjon antfc:9achir,g} . .. .. . . . . . .. ·. . . . . 

• curricui'ar wqr_k g·roupst.hqt. aie composed· ()f~_embers acr9$s ~cbopl sites. 
--~ . EqµJty¢entered. professional learning community for the scho"ol adrninJstrafors, ·{sx 1,$ h_Otir rn~~tings} . .•. ' .. ·: ...... · ·. . _ .... .... .. . ·.· .. . . 

_Stipends ('."?~000) per pa11;1dparit ·c'lnd r_esowces wiH be pr9vided , 

Piease complete arjd r~turn c1 scanned copy of this form by Sept~mber 10; io1s to Caleb Cheung, 
calei:>.cbeung@1"9qsd.bi"g .. , Note this i~ a.h .electronic form that can be completed .elecfrcinfcally a,rj'd printed C>Ut for 
signing. DUE TO STATE GRANT REQUIREMENTS, All SIGNATURES NEED TO BE IN BLUE INK. . . . . . . . 

Prin~iP.al Nan}¢,:; 13xaitl t(' il~f .0 . · - --·: --··-- ·-- -·- · ~-,,:;.~·;:-•.:::;~.~~----::.:.:.;.::_:~;-~·~·· :::.,:.:~,! 

School;< - :~}d~) )ft[;;,,~ 
Phonet~ :~i~~ -~~~~[ ;;,,,~-i~-7i:;.,· ····"""- ,.,._,.;-~:~::·nCJb(q_ .!lfiJi:f _"6.l/fi~~3:> :(~~II) 

Err1a_il?, .. &wfie...,._rr.til~ll.~S,_d I p:!;i: .:···.~;,; ;.: :~;::;.::;:;~:_ .. :~ . r- ·. --~ -

By.signing this form, I.am committing to. the benefits and full j)a'rt(cfp'ijtJon of a.II actlvit:Ies H~ted apo~e from 
January 2016 to December 2017.-. . .. · . .' . .'" ;,-, r .. .. rr . . ... .. . ,, ~-· .. . f I/ 
Prindpal Signature (BLUE INK}.: .. -··---"··'·. ~ ·.. ·----<~~-~;~~~: . ':·· :, --~-'.-pate: -~·("'sf' . ~:) __ , 

.. , More prog~_c1_m de~aJ~ wJII be_ pr9yided. iD)an~~ry .?016, _ In th~ rneantfaf < ;you have! ~Ii~ questio_ns, pl~ase contacL .... 
Caleb Cheung~ calel:i.cheung@ousd.org, .. . . .. . 



·-·· · · .: . .. 6USD' ,5._.- ·( ·· I a Y;\~a . 
. - . . ~.: ... ~ ·._1,:: .-~~; : 

QLAS: Oakland Language ltnrrlfi!rsion Ac;tv~ncement in Sd.ence: 
Principal Com m'itment Form 

The OakJanc:I Vni.f[ed School otsfrict'.is'~j:>plying for a new grant.to fund ·olA de Ciencia: bakland \aJiguage 
'iifiln~riion A_dvar:iciment in Sd~nce. This.new prnject will:.supportan .imazing two·ye-;jt progran:i:foclisiniton 
l°eadership, .D'uai language programs; anc;J the N_e){t Gineration Science Standards. P.artners include.the OUSD 
Sd¢ii¢e ?..tid iiL.MA qe'J:i.art,m~ots; and mi.Jltip.le ,departme·nts: at UC Berkeley including the.Prin¢ip~I t ~aderiihip; 
Instit1,1t~,(PLl), Mlllticultural Urban Secondafy English M~sforr's Progt'~rn(Mi.JSE), UC Museum of P"aleontology, and 
the Bay Ai-ea Writlng 'P.r¢JE;fCtc . . . .. . . 

The;,dµ ~atror1··of. t!iE!'. gra'ht IS. frorn) ~r:iQary:,46}~ :t_hro_agh,.D~¢!'!i:r1.bet ,_2'017 .ahd. h.as the:-fol.lowlrig-goafs; 
_t. , W,prk wltrr t~~i):is c:¢.ti'.jpqs~o;of 4 feac;her.s an.cl.their prfiicipal:ftom 0USD's Spanish Dyal :L'c!rigu_age 

El.en:ientary Schools,to imp!e'm'e'nt fhe Next·Geh:eratioh S~i¢:n~e .$t~t5dattjs (NGSSt ins\rug:i~n.131 
leadershi1tTe-am~ are '~ri~oµra~Ei:tj tp ·be t_li¢{:>af tidP.aT1ts-, · · · · · · · .-\ . 

2, sii~ngthen· e'~ch t ea.m's conteot. pedagogical, and.collective, krioWledge'c!n~ instn}cttqfj_~T le~rd~'r~hip .skHlt 
fori:he cont:i'nu.ecf implemeqfation pf NGSS'~ 

3' .. · Focos·on e~qLJTtV, for-a~f stlJde):'its , 
4; Lau.nch_a·prqfessiona!. deyelopmentnetwork of.Spariisli D.ual Language E[¢rtien:tary.Schools.fti:J°h¢. 8.ay 

Area .thaB'!Jppcirt~ th.e i.roplerii'!intatioh of NGSS.., · · · · ·· · 

th.e•,mair.i activities include!-
• 1nltlc1f piarini.ngi as:s.essrnen.t of oeeos,. teadier.,:ecru itment, an·a an introd 1.Jctl'onto t.h~ tit~)ett g'u:ring,tfie 

spring on.0:1.s~ · · · 
•. W-Efok-lon~·sl;jml)1er insti.tutes:during June ioi6 and 2oJi. ProfessHmal develbprnent,~hoi9e~ thcJl.lding: 

Universal Oesign for Learning (UN), science i;onrent) ,hJe¢ti'tig· r,~e·d.s pf EL·:St):id_ef\ts, Pro.fessio.nal Lea~nirig, 
~omro:i:f_njtigs, l¢11dJ~rS:hip. .tjeyr;!m:~m~i:Jf, :Spanlsh lan~l.la~e su8p_ort1• ek .. Includes .cr~ating. an :fristructJprwl -
plahJor each schi:iol ·relafad to tl:re· fm·plemehfatiori offi.fGSS ·a·nd cl(rricUlat g_9a,!s; 

._ Onss\t¢,supi:i.or-t·ti:ttbir in~ to rneet .tbefr.instr.uction;al gqals ~~t attn.e summer ih~tit(lt~· otfl:'i°i:ig the·'.Z016'-
17 school year .. [10 .hours offatilitatioh arid-c~ach'Lngj 

•· (;;ui{ic'ufa:r wotk groups that are ,c_ornposed ot members across school sltes. 
• Equit'ite'nte'red pro_fe~sihnal lg·a,rn'fng.corrirn~ni'tyfbo tfie scho_o( acimin)strato.rs,. (5 X 1.5 hour m·e·etings) 

Stipen.ds0('''$3000), per, partidpant and resources. wiil 'be: provided.: 

Pl~ase,corffp.le.te ar\.d return a:scanned'copy of t_his form by s·eptetnher io,. 20.lS 'fo taleb qtie,µpg, 
caleb.cheung@ousd.tirt( Nol e thi.s is an· e!ec;t_rohLt form that can be cqn,pleted electroniJ:ally and printed out for 
signii)~. Dl/ETO STATE GRANT REQUIREMENTS, ALL SIGNATURES NEEo_"ro BE ii'feLuE: INl<. ·· · 

Principal Na'rn-e·~ &Jt6,v\~l.C0,- . G;at)~(A,r'\' 

School: \n:k,( vi:a--b irYI es,\ Cd1'.'{'l!Zl1 c'.l v1::"t15 Sci<ce b I 
c,:· E) ' ~ -· ...... -~ . . . 

Phone:·. 2.)J.;.- .~-s 327'. r9 C) %'. ~ .. ·. (school)_;,,c . S id ,...t5 '.:;tL~ ~ -l:fDb' {m:) 

Email:, · -:·,\CO Qh~I C ~ -, jd z.ynd.v\ @ 'O 0 $ & ,-:, b-yj . 
By signing this form,.! .am committing to the benefits ancl fulJparticipation·of all activities listed· above frorn 
January 2016 to oecerrjber 2oj., i '. ,..:-: ..... .:..c'-- . . · • ·'1. · 

Piindi>al Slgn.atu,e (BLUE INK), . Y ·~ · ,.-e-,--~ -- Date, :) / I l -[ 1,5" 
' . . . ) ) 

rylpre pro~rarn details will be provided in January 2016. l~ime, if you have ·any q~estions, P,le.a.se con.tact 
Caleb Cheung, caleb.cheung@ousd .org. 
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•s • OUSD ._ c1ence 
OLA de Ciencia: Oakland Language Immersion Advancement in Science 

Principal Commitment Form 

The Oakland Unified School District is applying for a new grant to fund OLA de Ciencia : Oakland language 
Immersion Advancement in Science. This new project w ill support an amazing two year program focusing on 
leadership, Dual language programs, and the Next Generation Science Standards. Partners include the OUSD 
Science and EllMA departments, and mult iple departments at UC Berkeley including the Principal Leadership 
Institute {PLI), Multicultural Urban Secondary English Master's Program (MUSE), UC Museum of Paleontology, and 
the Bay Area Writing Project. 

The duration of the grant is from January 2016 through December 2017 and has the following goals: 
1. Work with teams composed of 4 teachers and their principal from OUSD's Spanish Dual Language 

Elementary Schools to implement the Next Generation Science Standards (NGSS). Instructional 
Leadership Teams are encouraged to be the participants. 

2. Strengthen each team's content, pedagogical, and collective knowledge and instructional leadership skills 
for the continued implementation of NGSS. 

3. Focus on equity for all students. 
4. Launch a professional development network of Spanish Dual Language Elementary Schools in the Bay 

Area that supports the implementation of NGSS. 

The main activities include: 
• Initial planning, assessment of needs, teacher recruitment, and an introduction to the project during the 

spring of 2016. 

• Week-long summer institutes during June 2016 and 2017. Professional development choices including 
Universal Design for Learning (UDL), science content, meeting needs of EL students, Professional Learning 
Communities, leadership development, Spanish language support, etc. Includes creating an instructional 
pla11 for each school related to the implementation of NGSS and curricular goals. 

• On-site support to the IL Ts to meet their instructional goals set at the summer institute during the 2016-
17 school year. (10 hours offacilitation and coaching) 

• Curricular work groups that are composed of members across school sites. 
• Equity centered professional learning community for the school administrators. (5 x 1.5 hour meetings) 

Stipends {~$3000) per participant and resources will be provided. 

Please complete and return a scanned copy of this form by September 10, 2015 to Caleb Cheung, 
caleb.cheung@ousd.org. Note this is an electronic form that can be completed electronically and printed out for 
signing. DUE TO STATE GRANT REQUIREMENTS, ALL SIGNATURES NEED TO BE IN BLUE INK. 

Principal Name: ____ __.,,.Re...,a....,t .... r""'i_._c.,,_e....JMe.ua ..... c__.t__.i ..... o .... e .... z _____________________ _ 

School: _____ __.M""a""'n"""z_._a ..... o .... i .... ra..__s ..... E ...... E ..... D'-'C.E..LJJ e"""m,.,__ ____________________ _ 

Phone: __ __.5'1'-:lll±lO~s3~5r-r2~
83

i',
2
,__ _______ (school) _____ 9_2_5_32_3_2_1_63 ______ (cell) 

Email: Beatrice. marti nez@ousd.org 

By signing this form, I am committing to the benefits and full participation of all activities listed above from 
January 2016 to December 2017. 

~~ 9/10/2015 
Principal Signature (BLUE INK): I-{!;- Date: _______ _ 

More program details will be p~ovided iz:::6:::e meantime, if you have any questions, please contact 
Caleb Cheung, caleb.cheung@ousd.org. 



, ., . .. 

Education 
Ph.D. in Sociology 
B.A. in English 

Research Interests 

Prof. JUDITH WARREN LITTLE 

jwlittle@berkeley.edu 

University of Colorado 1978 
University of Colorado 1968 

Social, organizational, and policy contexts of teachers' work; qualitative research methods. 

Professional History 
July 2015 - present 

July 2010 
July 1987 

-June 2015 
-present 

Awards and Honors 

Professor of the 'Graduate School; Carol Liu Professor of Education Policy, 
emerita 
Dean, Graduate School of Education 

· Professor, Graduate School of Education, U. C. Berkeley 

Carol Liu Chair of Education Policy, UC Berkeley Graduate School of Education (2002-2015) 
Member, National Academy of Education (elected 2000). 
Fellow of the American Educational Research Association (2009) 
Frank H. Klassen Award for leadership and scholarly contributions in teacher education. International Council 

on Education for Teaching (2008) 

Selected Professional Activity 
1983-present Reviewer, selected education research journals 
2012-present Chair, Board of Directors, National. Writing Project 
2012-2014 National Research Council, Consensus Committee on Strengthening Science Education 

2008-2012 
2010 

through a Teacher Learning Continuum 
Board of Directors, National Academy of Education 
Spencer Foundation, Initiative on Datil Use and Educational Improvement 

Selected Publications 
Little, J.W. (1982). Nonns of collegiality and experimentation: Workplace conditions of school success. 

American Educational Research Journal 19:3: 325-340. 
Little, J.W. (1990). The persistence of privacy: Autonomy and initiative in teachers' professional relations. 

Teachers College Record 91 (4), 509-536. 
Little, J.W. (1993) Teachers' professional development in a climate of educational refonn. Educational 

Evaluation and Policy Analysis. 15 (2), 129-151. 
Little, J. W. (2003). Inside teacher community: Representations of classroom practice. Teachers College Record 

105(6): 913-945. 
Little, J .W. & Bartlett, L. (2010). The teacher workforce and problems of educational equity. Review of 

Research in Education 34, 285-328 · 
Horn, LS. & Little, J.W. (2010), Attending to problems of practice: Routines and resources for professional 

learning in teachers' workplace interactions. American Educational Research Journal 47 (1), pp. 1 S.l-217. 
Little, J.W. (2012). Understanding data use practice among teachers: The contribution of micro-process studies. 

American Journal of Education 118(2), pp. 143-166. 
Little, J.W. (2015). Insights for teacher education from cross-field studies of professional preparation. In 

Smeby, J-C. & Sutphen, M. (Eds.) From Vocational to Professional Education: Educating for Social 
Welfare . (pp. 50-69). London: Routledge. 

Current Sponsored Projects 
2015-2017 Investigating How and Under What Conditions Effective Professional Development Increases 

Student Achievement in Elementary Science (Institute of Education Sciences, $699,354). 
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EDUCATION 

Rebecca Ein Whey Cheung 
Principal leadership Institute, Graduate School of Education, 

3651 Tolman Hall# 1670, Berkeley, CA 94720-1670 
510-418-2631, rcheung@berkeley.edu 

Ed.D. Joint Doctoral Program in Educational Leadership 
University of California at Berkeley 

WORK EXPERIENCE 

2008 

Program Director, PrincipaJ Leadership Institute 2011- Present 
University of California, Berkeley, CA 
The Principal Leadership Institute is composed of three areas of work: leadership preparation, 
leadership induction, and leadership outreach. The preparation program is a fourteen month program 
leading to a Master's degree and the issuance of the Preliminary Administrative Services Credential. The 
induction program, Leadership Support Program, is a two year program leading to the issuance of the 
Professional Clear Administrative Services Credential. Leadership outreach consists of short term 
programs for supporting Pll alumni, as well as local and visiting educational leaders. 

Director, Berkeley Evaluation and Assessment 
Berkeley Unified School District, CA 

2008-2011 

OTHER PROFESSIONAL CONTRIBUTIONS 

Member, Administrative Services Credential Coaching/Induction Workgroup, 
California Teacher Credential Commission 
Member,·'Advisory Board, California Academy of Sciences, Teacher Education Division 
Member, :CPSEL Update Panel, California Teacher Credential Commission 
Member, ASC Program Standards Committee, California Teacher Credential Commission 
Co-Lead, State Superintendent Torlakson's Educator Excellence Task Force, 

2014- 2015 
2013- present 

2013-2014 
2012-2013 

Induction Subcommittee 

PUBLICATIONS AND INTERVIEWS 

Cheung, R. (2015) A Model of leadership induction for Ca/iofnira: A candidate's perspective of the 
Leadership Support Progr.am at University of California, Berkeley. Retrieved from 
http://principals.berkeley.edu/sites/defau1t/files/LSPWhitePaper.FinalWeb.April2015.pdf. 

2012 

Grubb, W.N., Liao, P., & Cheung, R. (2015) How do you evaluate leadership? Principal Leadership 15(8), 
30-35. 

-· 
Cheung, R. & Grubb, W.N. (2014) UC Berkeley Impact Report: Colletive and team leadership. Retrieved 
from http://principals.berkeley.edu/sites/default/files/PLI IMPACT REPORT 2014 web O.pdf. 

Cheung, R. (2013) UC,Berkeley Impact Report: Alumni and district partner feedback. Retrieved from 
http://principals.berkeley.edu/sites/defau1t/files/PL!lmpactReportDec2013.pdf. 
Presenter, California Educational Research Association Conference 2012 
"From Skeptics to Believers: Creating an Online Learning Environment to Support Leadership 
Development" 



MIA SETTLES-TIDWELL 
418 Ladera Drive Vallejo, CA 94591 • (707) 704-9511 • mia.tidwell@berkeley.edu 

ADMINISTRATIVE EXPERIENCE 

UNIVERSITY OF CALIFORNIA, BERKELEY 
PRINCIPAL LEADERSIDP INSTITUTE Berkeley, CA 
Coordinator of Leadership Connection July 2015- Present 

• Coordinate & design activities to expand professional learning opportunities for school leaders 
• Coordinate and manage grants for Principal Leadership Institute (PLI) programs 
• Coordinate and build capacity of site-based coaches and school leaders growth and development 
• Coordinate the facilitation of o~line professional learning for educators 
• Research best practices in professional learning design, delivery, and discourse 
• Analyze data to inform a needs based approach to professional development.and program offerings 
• Advise and make strategic recommendations for program expansion, development, and implementation 

OAKLAND UNIFIED SCHOOL DISTRICT 
Chief of Operations/Associate Superintendent 

Oakland, CA 
July 2012 - June 2015 

• Supervised 10 service operations departments and managed a collective budget of over $28M 
• Advised and made data-driven recommendations to the Superintendent to ensure effective implementation and 

development of board policies and administrative regulations 
• Led a cross-departmental team in the development of a Strategic Regional Analysis (SRA) 
• Led cross-departmental collaborations to address system-wide attendance issues and decrease audit findings 
• Developed policies, procedures and practices that ensure effective District operations under LCFF- Local Control 

Funding Formula and alignment with Local Control Accountability Plan (LCAP) 
• Led the effort to modernize our district-wide Results-Based Budgeting System for all 84 schools serving 38,000 

students; created the 2013-14 Budget Development Handbook 
• Planned, designed and executed the professional development for new school site leaders 

Regional Executive Officer 2010 - 2012 
• Led 25 elementary and middle schools in increasing academic outcomes for students 
• Establish a STEM Corridor in West Oakland at 4 elementary schools, 1 middle and 1 high school 
• Hired,;.trained, supervised, and built the capacity of25 school site leaders 

Principal, Cleveland Elementary School 2006 - 2010 
• Co-constructed and implemented a school site plan that resulted in greater achievement for all students and closed 

the achievement gap between subgroups by 10% annually 
• Grew the school's Academic Performance Index (API) from 810 to 910 in 4 years 
• Improved parent participation at the school site by 50% and increased student attendance rates 
• Used data to measure all strategic actions and the outcomes for student achievement 

EDUCATION 
CALIFORNIA STATE UNIVERSITY, EAST BAY 
Doctoral Program for Educational Leadership & Social Justice 
Masters of Arts in Educational Leadership, 2006 

PATTEN UNIVERSITY 
California Teaching Credential, 1996 

UNIVERSITY OF CALIFORNIA, BERKELEY 
Bachelor of Science in Social Welfare, minor in Education, 1992 

· LICENSES, CERTIFICATIONS & Awards 
Central Office Leadership Award (2010) 
Professional Clear Administrative Credential (2006) 
California Early Education Supervisory License (1997) 
California Multiple Subjects Teaching Credential (1996) 

\ , .. . . 

Hayward, CA 
2017. 

2005-2006 

Oakland, CA 
1994-1996 

Berkeley, CA 
1987-1992 

1 



BIOGRAPHICAL SKETCH - Lisa D. White 
Museum of Paleontology University of California, Berkeley . 

{a) Professional Preparation 

San Francisco State University 
University of California, Santa Cruz 

Geology 
Earth Sciences 

8.A., 1984 
Ph.D., 1989 

(b) Appointments 

2012 

2012-

2001-2012 
2008-2012 
2006-2008 
2005 

2001-2004 
1995-2001 
1990-1995 

(c) {i) Products 

Director of Education and Outreach, Museum of Paleontology, University of California, 
Berkeley. 
Adjunct Professor, Department of Earth and Climate Sciences, San Francisco State 
University. 
Professor of Geology, Department of Geosciences, San Francisco State University. 
Associate Dean, College of Science and Engineering, San Francisco State University. 
Associate Dean, Division of Graduate Studies, San Francisco State University. 
Visiting Professor, Department of Geology and Geophysics, University of New Orleans, 
New Orleans, Louisiana. 
Chair, Department of Geosciences, San Francisco State University. 
Associate Professor of Geology, Dept. of Geosciences, San Francisco State University. 
Assistant Professor of Geology, Dept. of Geosciences, San Francisco State University. 

1. White, L.D., 2013. The University of California Museum of Paleontology: Leveraging Onsite 
Collections and Expertise Through Online Media, Geological Society of America Abstracts with 
Programs. Vol. 45, No. 7, p.436. , 

2. White, L.D., Berbeco, M., Stuhlsatz, M., and McCaffrey, M. 2013. Communicating the 
Science of Global Change: A New Web Resource From the University of California Museum of 
Paleontology. Geological Society of America Abstracts with Programs. Vol. 45, No. 7, p.506. 

3. White, L.D., 2013. Engaging the Next Generation of Earth Scientists: Project METALS 
(Minority Education Through Traveling and Learning in the Sciences). Abstract 1815028 presented at 
2013 Fall Meeting, AGU, San Francisco, Calif., 9-13 Dec 2013. 

4. White, L.D., 2010, METALS: Minority Education through Traveling and Learning in the Sciences, Natl 
Assn of Black Geologists and Geophysicists (NABGG) Conference Abstracts. 

5. Serpa, L. , Pavlis, T, and White, L., 2007. Recruiting and graduating minority geoscientists from 
the University of New Orleans, Journal of Geoscience Education v. 55, no. 6. pp., 560-566. 

(d) Synergistic Activities 

1. Geoscience outreach programs for diverse high school and college students 
Principal investigator of the SF-ROCKS and SF-METALS geoscience education program, 2001-present; 
Meeting Chair, National Association of Black Geologists and 301h Annual Technology Conference, San 
Francisco, CA, Sept. 2011 . . 

2. Professional development for science teachers 
Coordinator, Think Evolution professional development workshop, UC Museum of Paleontology, 2012-present; 
Co-Pl, CA Math and Science Partnership Project, Working to Improve Scier:ice Education (WISE), S.F. Unified 
School District, 2003-2011; Project Advisory Board, Understanding Evolution, and Understanding Science 
website projects, UC Museum of Paleontology, 2002-2008. · 

3. Web-based instructional development 
Co-developer, How Science Works, an iTunesU course on Understanding Science. Collaboration between 
the UC Museum of Paleontology and the California Academy of Sciences. Posted on iTunesU in August 
2013; Project Director, Understanding Global Change: A web-based resource for teachers and the public, UC 
Museum of Paleontology, 2012-present; Project Manager, The Tree Room: Teaching and learning about 
evolutionary relationships, UC Museum of Paleontology, 2012-present. 

1 



Education 
2011 

Work Experience 
2014- present 

2012- 2014 

Consultancies and 
Advisory Appointments 
2013- present 

Publications 
2011 

Lanette Jimerson 
1729 Crescent Ave 

Castro Valley, CA 94546 
lj imerson@berkeley.edu 

510-760-4709 

Ph. D. in Education 
Language, Literacy, Society and Culture 
University of California, Berkeley 
Emphasis: Teacher Development 

Program Director 
University of California, Berkeley 
Multicultural Secondary English Credential and Masters Program 
Manage all aspects of program: admit students, hire and supervise 
lecturers and student teacher supervisors, teach methods course, 
recruit and train cooperating teachers, engage in research. 

Academic Research and Program Manager 
Stanford Center for Assessment, Learning and Equity 
Stanford University 
Design and field-test a Tier II Teaching Performance Assessment 
for the state of Ohio. Develop writing performance assessments in 
English Language Arts for the Smarter Balanced Assessment 
Consortium. Support the implementation of the Gates Foundation 
Literacy Design Collaborative modules and jurying tool. Support 
charter school networks in aligning curriculum to the common 
common. 

Board Member, ForWords Literacy Lab 

Writing Assignment Framework and Overview. 
National Writing Project 

http://www.nwp.org/cs/public/download/nwp _ :file/l 5410/Writing_ Assignment _ 
_ Overview.pdf?x-r=pcfile _ d 



EDUCATION 

CALEB CHEUNG 
13087 Brookpark Road , Oakland, CA 94619, 510-418-0607 
calebcheung l@gmail.com , http://science.ousd.k12.ca.us 

• Administrative Services Credential, School Leaders Licensure Assessment 
• Stanford University, Stanford, CA, M.A., Education, Curriculum and Teacher Education 
• National Board Certification, EA Science 
• California State University, Hayward, Single Subject Credential in Life Science 
• University of California, Berkeley, B.A., Integrated Biology 

EMPLOYMENT 

2007 
2003 
2000 
1997 
1994 

Manager, Science, Oakland Unified School District, CA 2006-present 
• Design and implement an extensive K-12 science program focusing on the Next 

Generation Science Standards 
• Director, WestEd NGSS Early Implementation Initiative 
• Director, CAL-BLAST, California Postsecondary Education Commission Improving Teacher Quality Grant 
• Director, Project POSIT, California Math and Science Partnership Grant with UC Berkeley 

Science Teacher/Department Chair, Oakland Unified School District 

Adjunct Professor, Science Methodology, Holy Names University & JFK University 

PROFESSIONAL CONTRIBUTIONS 

• Advisory Board, Berkeley Science and Math Initiative, CalTEACH 
• Advisory Board, Community Resources for Science 
• Vice Chair, Joint Powers Authority Board, Chabot Space and Science Center 
• Advisory Board, California Science Project 
• Member, Science Curriculum Frameworks and Evaluation Criteria Committee, 

California Department of Education 
• Member, California Teacher Advisory Council, California Council on Science and Technology 
• Certification Council, National Board for Professional Teaching Standards 
• Participant and Presenter, National Science Teacher Association's Annual Conference 
• Chair/Commissioner, California Commission on Teacher Credentialing 
• Director, California Space Education and Workforce Institute 
• Research Committee, National Board for Professional Teaching Standards 
• Advisor, Understanding Science Project, WestEd 
• Master Teacher, MACSME Program, University of California, Berkeley 
• Master Teacher, Mills College, Teacher Education Program 
• Member, National Board Early Adolescence Science Standards Committee 

AWARDS AND RECOGNITION 

• Distinguished Alumnus of the Year, California State University, East Bay 
• STEMposium Awardee 
• Presidential Award for Excellence in Math and Science Teaching Awardee 
• Marcus A. Foster Educational Institute Distinguished Educator of the Year 

1996-2006 

2003-2005 

2012-present 
2011-present 
201 a-present 
2007-present 

2014-2015 

2009-2014 
2007-2013 
2001-2011 
2006-2009 
2006-2008 
2006-2008 
2005-2007 
1999-2006 
2000-2005 
2002-2003 

2011 
2011 
2005 
2002 



Laura B. Prival 
3961 Hanly Rd. • Oakland, CA 94602 • 510-918-0422 • Laura.Prival@ousd.org 

EXPERIENCE 

Elementary Science Coordinator 
Oakland Unified School Distnct, July 2015 to present 

Elementary Science Specialist 
Oakland Unified School District, Jan. 2011 to June 2015 

Science Teacher and Coach 
Oakland Unified School District, Teacher: Aug. 2007 to June 2011; Coach: Aug. 2009 to Jan. 2011 

Education Consultant and Curriculum Writer 
Mendocino County, Nov. 2005 to Aug. 2007 

Science.Teacher, Mendocino Middle and Grammar School 
Mendocino Unified School District, Aug. 2005 to Jan. 2007 

Adjunct Faculty and Guest Presenter, New College of California 
San Francisco, California, Mar. 2004 to Sept. 2007 

Multiple Subject Teacher; Allendale Elementary School 
Oakland Unified School District, Aug. 2002 to June 2005 

Teacher and Instructional Aide, Paul Robeson and Diego Rivera Academy 
San Francisco Unified School District, Nov. 2001 to July 2002 

School Site Supervisor, Project YES, East Bay Conservation Corps 
Oakland, California, June 1999 to June 2001 

AmeriCorps -Fellow, Project YES, East Bay Conservation Corps 
Oak.land, California, Sept. 1997 to June 1999 

EDUCATION AND CREDENTIALS 

Doctoral Candidate in Educational Leadership, focus on equity in elementary science 
Mills College, Oakland, California, Expected completion Aug. 2016 

Clear Single Subject Teaching Credential in Science 
Courses taken at California State University East Bay, Completed Oct. 2006 

Master of Arts in Educational Leadership 
Mills College, Oakland, California, Completed May 2013 

Master of Arts in Teaching 
New College of California, San Francisco, California, Completed Sept. 2003 

Clear Multiple Subject Teaching Credential 
New College of California, San Francisco, California, Completed Aug. 2002 

Bachelor of Arts in Sociology, with Honors 
Brown University, Providence, Rhode Island, Completed May 1997 

Semester in Durban, South Africa 
School for International Training, Spring 1996 

COMMUNITY LEADERSHIP 

Kids for the Bay Advisory Board Member, Nov. 2007 to Jan. 2012 



KATHERINE S. SUYEYASU 
Department of Language, Literacy, and Culture 
Graduate School of Education 
University of California, Berkeley 
3639 Tolman Hall 
Berkeley, CA 94720-1040 
ksuyeyasu@berkeley.edu 

Work: 510-642-0889 
Cell: 510-520-5180 

Positions 
July 2015 - present 

Education 

PROFESSIONAL EXPERIENCE 

Assistant Principal 
(2014-2015) 

6th, 7th & 8th Grade Humanities 
Teacher (2003-2014) . 

6th Grade Humanities Teacher 
(2002-2003) 

Nonprofit Consultant 
(2000 - 2002) 

Acting Director & Program 
Director (1999 - 2000) 

5th Grade Teacher 
(1996 - 1998) 

4th Grade Teacher 
(1994 -1995) 

Director, Bay Area Writing Project, U.C. Berkeley 
Lecturer, Graduate School of Education, U.C. Berkelei; 

Instructional Leadership Academy, Reach Institute (2015) 

M.A. in Education with Multiple Subject Teaching Credential, U.C. 
Berkeley (1998) 

B.A. in Sociology and Education with Elementary Teaching · 
Credential, Swarthmore College (1994) 

ASCEND K-8 School, Oakland 
• Student and Family Engagement 
• Teacher Evaluation & Coaching 

ASCEND K-8 School, Oakland 
• Humanities Department Chair 
• Middle School Lead 
• Arts Integrated Expeditionary Learning 

Martin Luther King Jr. Middle School, Berkeley 
• Integrated curriculum 

Ripple Effect Consulting, San Bruno 
Organizational Development 
Leadership coaching 

SportsBridge, mentoring program for adolescent girls, San Francisco 
Fundraising & Development 

• Program Oversight 

Barnard-White Middle School, Union City 
Math Instructional Leader: TERC Investigations professional 
development 

Swarthmore-Rutledge School, Swarthmore, PA 
• Multiple subjects instruction 

Math instructional planning leadership 



Experience and leadersh 

academic development c 
years as a teacher, teachE 

EXECUTIVE DIREC 

Responsible for instructic 

implementation of a thre, 

Prepares and delivers re£ 

of Ells. Leads a design p 

dollar budget. Works acr, 

Responsible for providin~ 

Standards (CCSS}. Provid 

leaders, and principals or 

Curriculum guide in ELA 

INSTRUCTIO ~ 

Responsible for design ar 
Team, responsible for ere 
promise academy, OUSD 

Taught Engl ish and Histor 

based curriculum. Worke, 

Humanities curriculum. 

5TH GRADE SPANISf 

Design team member. DE 
leadership team for three 

aligned curricula across f 

4TH/5TH GRADE SP 

Co-chaired 4th and 5th g 

program in which trained 

REACH INSTITL 

NATIONAL I 

CALIFORNIA STATE L 

UNIVERSITY OF WIS< 

UNIVERSITY OF SAO 

3971 G 

NICOLE KNIGI-IT 

PROFILE 

pin curriculum, instruction, and program design that accelerates the linguistic and 

f English Language Learners. Commitment to equity in education as demonstrated by 17 

r leader, and district leader in the Oakland Unified School District. 

EXPERIENCE 

OR ,ENGLISH LANGUAGE LEARNER AND MULTILINGUAL ACHIEVEMENT, 
OUSD - 2013 - PRESENT 

1al program and services for over 11,000 English Language Learners (Ells). Leads the 

-year district-wide strategic plan to improve the experience and outcomes for Ells. 

.i lar reports to the Board of Education. Overse·es professional development for teachers 

ocess for emerging newcomer and dual language programs. Manages multi -million · 

ss OUSD departments to align central office practices and policies in service of Ells. 

LITERACY AND ELL SPECIALIST, OUSD - 2011-2013 

instructional an_d curricular guidance on the transition to the Common Core State 

don-going professional development to all middle and high school teachers, teacher 

the instructional shifts of the CCSS in literacy. Lead author of the 6th-8th grade Core 

AL FACILITATOR, URBAN PROMISE ACADEMY, OUSD - 2006-2011 

d facilitation of professional development. Lead member of Instructional Leadership 
,ting, revising and carrying out school's vision. 8th grade humanities teacher, urban 
- 2005-2006 

/ to 8th grade students. Developed and implemented Expeditionary Learning project­

I with Harvard's Project Zero arts-integration framework to integrate visual arts into 

BILINGUAL TEACHER AND CO-FOUNDER INTERNATIONAL COMM UNITY 
SCHOOL, OUSD - 2001 -2 005 

veloped mission/vision, school policy, and structure of shared leadership. Served on 

years. Facilitated professional development, revised school policy, and developed 

·ades. Master teacher for three Mills College student teachers. 

\ NISH BILINGUAL TEACHER, HAWTHORNE ELEMENTARY, OUSD 1998 -
2001 

ade-level team. Served on budget committee. Managed student conflict reso lution 

200+ student peacemakers each year. 

DEGREES AND CERTIFICATIONS 

TE, OAKLAND, CA- MASTERS IN EDUCAT IONAL LEADERSHIP, 2014 

OARD CERTIFICATION IN ENG LISH AS A NEW LANGUAGE, 2010 

NIVERSITY, HAYWARD-MULTIPLE SUBJECT TEACHING CREDENTIAL, 2000 

ONSJN , MAIDEN - BA IN HISTORY AND TIN AMERICAN STUDIES IN 1993 . 

~AULO IN BRAZIL THROUGH WU ' S STUDY ABROAD PROGRAM, 1991 -1992 

eenwood Ave. Oakland, CA 510-55 1 -8945 nicole.knight@ousd.org 
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