
































































































































Attachment 6

Page 1 of 1
CALIFORNIA e
S3 Proo am 1 :ic atervention Grant
APPL ATIC CHECFk .IST
INCOMPLETEOR| S§S !G . ATION FROM THIS Ck CKLIST AY RESULT

IN THE DISQUALIFICATION OF YOUR APPLICATION.

Applicants must use and include this checklist to verify that the S3 Programmatic
Intervention application elements are complete:

X Original Evidence of Readiness (ER) and one copy (original has authorized
signatures in blue ink)

X] Single-sided pages on 8- by 11-inch paper
X ER stapled or binder-clipped only in the upper left-hand corner

Submit your application in this order:

ER Cover Sheet

Application Checklist (self-checked by applicant)
ER Review Guide (self-checked by applical

ER Narrative (10 pages maximum, single-spaced, 12-point font, one-inch margins;
page numbers and question numbers required)

S3 Intervention Team Roster

XX KXKXKX

Technical Assistance Assessment
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-~ Yes [ ] No Academic and other enrichment activities

X Yes [ ]No Learning support staff—school counselor, school psychologist,
school nurse, health clinic, etc.

"MYes [ ]No Professional development opportunities for staff

[ ]Yes [ ]No Other_

A minimum of four boxes must e checked “Yes” to pass this section.

Sectiond.” TPASS | | FAIL

e. This application adequately discusses other bart ‘s to stuc 1t learning and well-
being, including:

X Yes | No Needs supported by other data sources, focus groups, anecdotal
information, etc.

X Yes [ ]No Atleast one example of other student learning barriers, such as
student safety concerns in getting to an from school, additional
unmet needs, etc.

All boxes must be checked “Yes” to pass this section.

Sectinne. [ | PASS [ ]| FAIL

District and School Capacity an Commitment

f. The application adequately describes district capacity and commitment to the S3
project, including:

X Yes [ ]No How district policies are enforced and by whom

DX Yes T T'No A minimum of two examples of existing district programs
to support school safety and climate at this school
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FINAL EVIDENCE C EADI SF /IEWRESULTS

Note: All sections (a—i) must pass to achieve a passing determina >n for this
application.

Overall Application: [ ] PASS | ; FAIL

Reviewer:
Date of Review:
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The CHKS results also revealed that OHS ranks in the 9t percentile for stu 1t connectedness. Only
27% and 29% of 9t and 11t graders respectively report that they feel connected to the school, compared
to 43% state-wide. One potential cause for this lack of connection is that, because of the Oakland Unified
School District (OUSD) school options policy, OHS students come from communities all around Oakland,
rather than from the neighborhood surrounding the school. With no relationship to the neighborhood, efforts
to build community with students and their families are less successful. Further, OHS is a place that many
students come to later in their high school careers. Because OHS is generally seen as turf-neutral, with no
specific gang-associations, it is a likely eventual destination for students who have gotten into trouble at
other OUSD high schools. Some of these transfer studer  have a sense of instability and many have built
up walls around themselves, making authentic connection with the school community difficult.

c. Past Efforts to Address Needs

Over the past couple of years, a number of efforts were made to specifically address safety and climate
at OHS. Most of these were suggestions put forth by the school's Discipline Committee. The first was to
require all students to wear a student ID card on a lanyard to ensure that students were accounted for and
that non-students were prevented from entering campus. This system quickly broke down as it required the
participation of all staff and teachers, but never had their full support ur  :rmore, there was no method for
enforcing the policy beyond punishing students, which was neither effective nor a sensible use of
administrators’ time. The next effort to address school climate was to institute a system for addressing
tardiness so that students were not simply turned away from class when they were late. Under the new
system, tardy students would report to an attendance area where their names would be noted so that
administrative staff could follow up with a phone call. Analysis of this strategy found that students were
enjoying the waiting area and this unstructured hang-out wait time was actually an incentive to be tardy.
The underlying issues surrounding student tardiness were not being resolved by the follow-up phone calls,
and it was suspected that the new system was in fact exacerbating the problem, so this policy was also
abandoned. OHS next instituted a “reflection room” which was staffed by a case worker who was meant to
work with students to resolve disciplinary infractions. Within a few months of its initiation, however, the
reflection room was being abused by both students and faculty — students were just hanging out in the
reflection room and not getting back to class promptly, and teachers were sending problem students to the
reflection room to get them out of the classroom. All of these attempted solutions focused on students’
problem behavior, were deficit-driven and discipline-oriented, and all «  these solutions failed. Eventually
the Discipline Committee was disbanded.

The more effective attempts to address climate at OHS have been those that build upon student
strengths and assets. For example, OHS developed special initiatives to support two of the most at-risk
groups: African American boys and Latino students. This includes a class specifically for African American
young men focusing on building leadership, and involving a Latino-focused community-based organization
(CBO) to support efforts to engage gang-affiliated Latino students in academic and pro-social pursuits.
Although the school recognizes the need to go deeper, both of these efforts have seen some success, with
recent increases in Latino and African American participation in Advance Placement classes.

Another successful effort is the Wellness Center. This clinic not only provides healthcare onsite with a
director and a nurse working 5 days a week, and a physician two days a week, it also connects students
with approximately 34 culturally competent, community-embedded partner organizations that provide
mental health and family counseling support. With support from Kaiser and Alameda County Health Care
Services Agency, the Wellness Center houses case managers who act as mentors and tutors for students
who are socially and academically at risk, and enables more effective connection with students who live in
group homes or foster homes.



The Graduation and Beyond (GAB) program targets up to 40 students who are identified at high risk for
academic failure. These students are provided a higher level of ¢ ntion 1d learning supports, including
dinner with the principal. The Wellness Center counselors closely attend to these students’ academic
achievement, social development, and school attendance, going beyond monitoring and accountability to
include supporting their visions for greater achievement. Together with the principal these counselors let
these students know that the school believes in their success through high school graduation and beyond.

All three of these programs use conventional methods to identify kids at risk for violence, failure, or
crisis, but then provide interventions that address needs and build upon student assets to go well beyond
what punishment-only efforts have been able to achieve.

d. Strengths and Resources Conducive to Learning

School Leadership

The Faculty Council has described Principal Romero as a strength, especially in terms of creating a
climate in which teachers are heard and respected. Since her arrival, teacher turnover has dropped
significantly. Ms. Romero recognizes that the school has had adeai  of sound administrative management
in the past and that this has led to both a  1ger for leadership and a resistance to it. She spent 14 years in
the classroom, and then worked for the district for several years as a support for high school principals; she
therefore understands the role of principal from multiple vantage points. As a bilingual bicultural Latina who
grew up in a low-income family, she uni  stands the population that OHS serves. She is committed to a
high level of academic rigor and wants an equally rigorous commitment to positive school climate. She has
earned the respect of staff and faculty by making bold curricular changes (including dropping Earth Science
and instituting an Engineering Learning Pathway and a Public Health & Policy Academy), and by listening
to them with respect. Alicia Romero is well-poised to lead OHS’ S3 initiative.

Community involvement

Through the Wellness Center OHS has formal partnerships with 34 community-based organizations to
provide services to students inside and outside the walls of the school. This is a particularly valuable aspect
of this school because the climate needs of the school go w beyond its doors. So many of the behavioral
health issues among OHS students are rooted in home instability and community violence, and the work to
reach these students cannot penetr: : their families and communities without support from these partners.
Furthermore, as noted above, OHS has a very diverse student body, with high numbers of Asian, Latino
and African American students who come from all corners of Oakland. The partnerships with these CBOs
ensure that kids and their families can access supports in their neighborhoods with agencies that have
developed linguistic and cultural competency with their communities.

Academic and Enrichment Activities

In the past two years, under the leadership of the new principal, a renewed focus has been placed on
academic rigor. Student achievement indicators show that these efforts have been successful (Please see
graph on next page). These trends are part of an overall emphasis on student success which also includes
the AVID program which has been very successful. Working with 90 students who have a 2.0 grade point
average the program imparts writing skills, study skills and academic  tivation. OHS's AVID parents have
been very responsive to the recognition ceremonies and celebrations, and have learned how to support
their kids in their achievement.

A vital after school program, operated by OHS’s community ased partner, East Bay Asian Youth
Center (EBAYC), offers academic, enrichment and recreation supports to a diverse group of students. All






e. Other Barriers Experienced at This School

Despite many strengths, OHS continues to struggle to connect disparate efforts happening around the
school into a coherent approach. Physically, the scho is not centralize - this is even truer in terms of
communication and coordination. In the first Intervention Team meeting, people repeatedly said that they
didn't feel staff, faculty and administration were “on the same page” in terms of how to effect a more
positive school climate — a major obstacle that the S3 opportunity could remedy.

Finally, OHS has a continuous problem with tardiness and truancy. These problems are related to the
distance from which many students come, due to the non-neighborhood-based high school assignment
system. But that does not account for all of it. OHS students often come from difficult circumstances in their
neighborhoods and in their homes. OHS has 400 students (22% of the schor  who live in subsidized
housing - the most in the district. St: |, faculty and administration recog e that many OHS students face
challenges in the home, including the struggle to make ends meet, parents who are overwhelmed or
absent, family members who are involved with crime, and exposure to various forms of family violence,
abuse and neglect. Issues like these can have a tremendous negative img  t on a young person'’s ability
and motivation to regularly attend school. These yc g people don’t generally have easy access to
resources to help them overcome these barriers and challenges. T school would be an ideal access
point, and with the Wellness Center, it has great poter s such. However, two years ago OHS had five
case workers to help these students w  family-level ¢ art and interver  on. Now there are only two. In
an atmosphere of economic strife that only exacerbates tne stability of these families, this falls woefully
short of meeting the need.

District and School Capacity and Commitme
f.  District Capacity and Commitme!

Oakland Unified School District (OUSD) policies are enforced on site by school administrators and
reviewed by the Network Executive Officer who oversees multiple schools. 1e Superintendent and Deputy
Superintendent are responsible for ensuring district policies are llowed and for implementing a plan for
safe and supportive schools.

OUSD is committed to the values and principles of the S3 Initiative. To date OUSD has implemented
two major initiatives to enhance school climate and safety: School Based :alth Centers (SBHC) and the
School Based Behavioral Health Initiative (SBBHI). OHS is a recipient of both of these District-level
initiatives. Evaluation findings demonstrated that OUSD students participatin  in SBHC youth development
and empowerment programs feel greater satisfaction with the school experience and more connectivity to
people at school. Students receiving  1avioral health interventions show significant improvements in
internal residency factors, especially expressing emotions in healthy ways.

Budget challenges have been a major barrier to success, with layoffs throughout the district. Over the
past 18 months, $122 million has been cut from OUSD’s budget. Layoffs were made to over 250 teachers
in spring 2010, and additional layoffs over the past few years have drastically reduced school security
officers, counselors, social workers, and truancy specialists - the very staff who help to ensure school
safety efforts are carried out as intended and needed. Administration, staff, faculty and students at OHS
have felt the impact of these cuts.

All S3-related efforts will be linked through District level persc el that are coordinating implementation
of the initiatives described below. OHS will receive administrative support from the Family Schools and
Community Partnerships Department and can expect active engagement from the Program Managers
responsible for: Violence Prevention, Restorative Justice, and SBHCs. Additional support will be provided



by the Coordinator of Behavioral Health and the Director of Health and Wellness who will convene quarterly
meetings of all S3 recipient school principals and project coordinators and act as liaison between S3
Intervention Teams and the District. All of these District employees are all full-time positions. The Regional
Mental Health Program Manager will allocate 10% time to the project.

The District's new Strategic Plan creates Full Service Community Schools (FSCS) with a mission of:
serving the whole child; eliminating health, social and educational inequity; and providing each child with a
caring learning environment that supports student learning and success. Core challenges are continued
disproportionate student achievement, i.e. low academic success for African American and Latino students.
Data informed decision making is critical to the FSCS approach and the analytic framework will assess
indicators that broadly impact student lives, contribute to student inequities, and testify to the role that
schools play as safe and healthy centers of the community. The S3 initiative provides an enormous
opportunity to leverage the S3 Intervention Team to develop a school-based FSCS plan. The close
participation of the above listed District personnel will ensure that outcomes from S3 implementation will, in
turn, help inform the District’s policies regarding strategies for school safety ar  :limate.

An additional example of the District's support of S3 is the OUSD Board's adoption of a Restorative Justice
(RJ) approach allowing school administrators flexibility to develop post incident responses that address and
repair harm. This approach will help to address a disproportionately high rate of African American
suspensions by providing more culturally appropriate and family/community based approaches to
disciplinary issues including student conflicts. Restorative justice practices are not yet embedded at OHS,
but it is hoped that the S3 Intervention Team will help the school explore this as an option and allow OHS
staff to participate in district approved (but not funded) trainings.

g. School Capacity and Commitment

Principal Romero currently spends approximately half of her time  olving school climate issues.
Having the S3 grant, and the technical assistance it affords, will ensure that the time she spends will be
more effective, proactive, and vision and ¢  a-driven. To this end, she will initially dedicate no less than 10-
20 hours a week to its implementation. She will convene the Intervention Team, call monthly meetings, and
personally conduct outreach to extant committees, bodies, and organizations to ensure that efforts are
coordinated. Eventually, her weekly commitment will be 5-10 hours a week, but because the initiative will
be guided by a multi-disciplinary team using a strategic approach, these hours’ impact will be magnified
well beyond what she is currently able to accomplish in 5-10 hours of school climate-focused work.

Initial outreach to school staff has already happened this summer. To put this proposal together the
OHS principal called on a member of the Faculty Council, the director of the Wellness Center, and OHS's
case manager/African American Student Support Coordinator to 1) brainstorm around school climate
problems and solutions, 2) think about how the project would be best managed, and 3) identify strategies to
engage parents and students. These individuals have committed to participating in the initiative and have
agreed to participate in 1-2 monthly hour-long Intervention Team meetings; recruit parents, students and
community-based partners to join the team; and facilitate communication between the team and other
committees, staff and faculty, students and community partners. Each of the team members will commit 2-5
hours a week to the effort, with the exception of the project coordinator who will dedicate .5 FTE to the
project. As part of his role he will chair the meetings that the principal calls and lead school-wide
communication strategies.

The S3 effort will draw upon parent involvement efforts already taking place. For example the AVID
program, the English Language Advisory Committee (ELAC), and the School Site Council (SSC) all have
parent components or membership. The S3 effort will first attempt to gain purchase with these already



committed parents. Additionally, S3 will work with the PTSA and will take advantage of purpose-driven
events that typically attract large numbers of parents, such as Back-to-School Night, Latino Celebration
Events, etc., to spread information and solicit deeper involvement from parents. By requesting feedback
and listening to input, the S3 initiative seeks to establish trust and enlist parents as partners.

The formal relationships already in place with the 34 CBOs will be the starting point for involving the
community in the effort. This input will help to ensure that the effort is responsive to minority groups who
may not be directly represented on the S3 Intervention Team due to language, cultural, or practical barriers.
It will also ensure that the perspective of  )se organizations that work d  Hly with students and their
families are represented, and that the community has buy-in on the effort. The Wellness Center board will
help to convene those community partners an  serve as a vehicle for communication, allowing S3 report-
outs and input-gathering sessions.

OHS is committed to sending S3 Intervention Team members, and add nal key staff members to any
training and coaching opportunities offered by S3. Under the current principal OHS has demonstrated its
ability to find coverage for staff to ensure that faculty gain knowledge that\  improve the school.

As another example of the school's commitment to improvin the S3 project, OHS is dedicating one of
two staff development buy-back days exclusively to school climate. This day will involve group discussions
and break-out sessions, and will be co-chaired by the principal and the . 1dance coordinator/case
manager. Additionally, a multi-committee retreat wil e held focusing on how the S3 Intervention Team will
coordinate with other school site bodies, create a shared vision for improved school climate, and establish
agreements that will enable the effort to go forward successfully.

S3 Intervention Team
h. Intervention Team Membership

The Intervention Team will be led by Alicia Romero, the school principal, and will also include two
students, two parents, two teachers, two Ik ning support staff, and the assistant principal. Additional
members may be identified in the early stages of planning, and are likely to include another parent and
another student who will have to be iden  2d and recruited (please see Attachment 3 for a roster of the S3
Intervention Team). Below is a brief description of identified each team member's relevant involvement with
the school and/or school improvement efforts:

Alicia Romero, Principal: Ms. Romero has been leading reforms at OHS for two years and is now
firmly established at the school. Her qualifications are descri | ve in the Leadership discussion under
the Strengths and Resources section.

Jamie Tran, Student Commissioner of Safety: The O 5 student who holds this position was elected
by his peers to work with school faculty, administrators, support staff, and learning support personnel to
ensure the safety of the school. He was identified by Intervention Team members as an important student
representative.

Chris Snellings, President of Associated Student Body: Like the Co  issioner of Safety the All
Student Body (ASB) President will start serving his term in this office when  fall semester begins. As the
elected leader of the entire student body, he was identified by Intervention Team members as a key
individual to assist in S3 implementation.

Veronica Carillo, Parent: Ms. Carillo has been involved in the Small Learning Community at OHS and
is experienced, not only as a parent, but as someone who has collaborated with school personnel and
helped planned for positive outcomes for students.



Claudia Garcia Aguilar, ELAC | : The English Language Advisory Committee is an important
mechanism for reaching English lear  students and families. The principal has reached out to active
parents in this group in order to secure the commitment of an ELAC parent on the team.

Mark Piccillo, Teacher: Mr. Piccillo teaches Chemistry, is the Science Department Chair and serves on
the Faculty Council. As such, he is involved in voicing the preferences of OHS teachers around disciplinary
policies and measures to improve school climate. His participation on the Intervention Team is confirmed.

Catherine Darwish, Teacher: Ms. Darwish teaches F  ich and is the OHS Faculty Council President,
and has, like Mr. Piccillo, been involved in disciplinary policies. She is well positioned to convey faculty
concerns, think strategically about the implementation of S3 interventions, and communicate Intervention
Team strategies to other faculty. Her ¢ licipation is confirmed.

Susan Yee, Wellness Center Director: East Bay Asian Youth Center (EBAYC) a dedicated community
based organization serving Oakland youth for over 30 years, administers and operates the Wellness
Center. The Wellness Center Director, Susan Yee, is a central contact point for students and families
seeking support for behavioral health concerns. She works very closely with OHS's community-based
partners and is well-positioned to enlist their support and participation.

Tiago Robinson, Proposed S3 Coordinator: Mr. Robinson has served as a case manager and the
African American Student Support Coordinator. He has very close knowledge of students in acute risk for
school failure, drop-out and violence. He will be an essential member of the team and has been identified
as the ideal candidate for the S3 coordinator position if funds are received. His participation is confirmed.

Ben Schmookler, Assistant Princij : Mr. Schmookler is just joining OHS after having served as
principal of OUSD's Media Academy where he oversaw the implementation of a $750,000 grant that
targeted reducing suspensions and violence. Successful strategies thev enacted included effectively using
Saturday School and developing a closer rel:  anship with Oakland P e. s participation is confirmed.

An additional parent will be recruited from among parents who have demonstrated a high level of
commitment but who have perhaps struggled with some of the challenges that stand as barriers to positive
school climate. Similarly, the team members who have already convened are attempting to identify an
additional student representative who has shown leadership capacity and has more first-hand experience
with the risks that the Intervention Team will be addressing. Two additional students have been
recommended, Edwin Manzano and Luis Inda, though their participation has not yet been confirmed. The
principal will personally approach these additional students and parents, explain the S3 opportunity and the
level of commitment required in order to secure their participation.

The current OHS Safety Committee significantly overlaps with the Intervention Team in membership
and purpose, and therefore the two committees will be merged once the S3 program is underway. The
Intervention Team will have representatives from several extant key school committees and teams,
including the Faculty Council, ELAC, ASB, the African American Student Support Council, and the
Wellness Center board and staff. Their membership will help ensure effective communication and
coordination with these groups. In addition to this coordination, the Intervention Team will make a specific
effort to reach out to the School Site Council for regular communication and coordination. Generally, the S3
Intervention Team will work with these entities through regularly scheduled Intervention Team report
out/input agenda items in their meetings, invitations to Intervention Te  meetings on specific matters, and
semi-regular school committee assemblies for formal updates and co  1ation.

The Intervention Team will begin with two hour-long meetings per month. Once the groundwork has
been laid, the trainings are being absorbed and implementation is in progress, these meetings will be



reduced to a once-monthly schedule. The principal will convene the meetings, and the S3 Coordinator will
chair them. The S3 Coordinator will be ¢ narily responsible for staff work, incl.  1g communication,
following-up on action items, and, with the su  ort of the principal, dele  ng tasks to other team
members. Decisions will be made through consensus-building discussion. If consensus cannot be reached,
a majority vote will carry the decision. The principal will serve as tie breaker and will have the power to veto
any decisions that are not aligned with district policy, the school’s mission, or the spirit of the S3 initiative.

Data-Driven Decision Making
i.  Current Data-Driven Improvement Efforts

In the past, return rates have been too low to effectively use CHKS data to guide school improvements,
the Single Plan for Student Achievement or the School ¢ty Plan; however other sources are used in data-
driven decision-making. Every year the district works with the school to produce the Annual School
Scorecard. This serves as sort of a report card for the school, compiling school, district and California
Department of Education data into a single document  at lists indicators on enroliment, academic
performance, student achievement, school climate and culture, and a teacher profile. Wherever available,
the School Scorecard provides three-year retrospective data so that trends can be discerned. The district
also publishes suspension data for every high school, which is disaggregated by gender and ethnicity to
compare performance against other schools in the district. These data have been used to focus school
improvement and safety planning, including efforts to increase Latino and At :an American representation
in AP classes, the creation of a leadership class for African American young men, and enlisting a Latino
CBO to partner more closely with OHS. Based on this past year's success in obtaining high response rates
from students, staff and parents on the CHKS (spearheaded by the Wellness Center Director), the school is
now in a position to ensure that the California School Climate, Health, and Learning Survey will guide
further improvements. On an annual basis, the S3 Intervention Team will review changes from baseline
scores and assess whether they present evidence of the effectiveness of specific interventions — student
input will be essential in this interpretation phase. Where there are no changes, the Team will brainstorm
reasons for the failure of specific strategies and solutions for better results.

In order to ensure that the S3 Intervention Team does not end up operatikng in isolation from other
bodies designed to perform related functions and other school improvement efforts, the initiative will be
kicked-off with a retreat that incorporates all the school site committees listed above. The three-pronged
purpose of the retreat will be: 1) to establish how the S3 Intervention Team will coordinate with other school
site bodies and school improvement efforts, 2) to create a shared vision for  droved school climate, and 3)
to establish agreements that will enable the S3 effort to go forward successfully. As the Team monitors
changes in school climate, the Principal and administrative staff will scrutinize indicators of other school
improvement objectives to study the impact that school climate improvements have on academic and other
performance indicators. Findings will inform adjustments to school improvement efforts, and through the
communication plan described above these efforts will integrate seamlessly with S3 strategies.

OHS will not only send all intervention Team members to the S3 trainings, but will send other key staff
and faculty who can help to promote the S3 interventions that the team adopts for the school. Intervention
Team members will present in pairs to groups of parents, CBO partners, faculty and staff, including existing
committees, as the strategies begin to take shape, to provide updates, solicit input and promote ownership
of the effort. Newsletters and the school website will also be used to communicate with the public about the
program.
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