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CALIFORNI/

HOOLS

S3 Programmatic Intervention Grant
APPLICATION CHECKLIST

INCOMPLETE OR MISSING INFOF ATION FROM THIS CHECKLIST MAY RESULT
IN THE DISQUALIFICATION OF YOUR APPL >ATION.

Applicants must use and include this checklist to verify that the S3 Programmatic
Intervention application elements are complete:

X] Original Evidence of Readiness (ER) and one copy (original has authorized
signatures in blue ink)

X Single-sided pages on 8%- by 11-inch aper
X] ER stapled or binder-clipped only in the upper left-hand corner

Submit your application in this order:

ER Cover Sheet

Application Checkilist (self-checked by applicant)
ER Review Guide (self-checked by applicant)

ER Narrative (10 pages maximum, single-spaced, 12-point font, one-inch margins;
page numbers and question numbers required)

S3 Intervention Team Roster

IXK KKXKXK

Technical Assistance Assessment
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b. This application provides an adequate discussion about the school safety or
climate needs, including:

X Yes [ INo The use of SCI or other CHKS data to support needs

Xl Yes - - No Atleasttwo SCI sub-domains or CHKS data references

All boxes must be checked “Yes” to pass this section.

Section b. [ |PASS " ' FAIL

c. Have there been past efforts at this school to address school climate or school
safety needs?

X Yes | j No

IF “Yes”
c—1. This application provides an adequate discussion about:

X Yes " "No Past efforts to address school safety and/or school climate needs
Xl Yes " "No What did or did not work in the past

IF “No”

c—2. This application provides an adequate discussion about:

- *Yes " "No Why no past efforts were made to address school climate or
school safety n¢ is

All boxes in c—-1 OR ¢c-2 must be checked “Yes” to pass this section.

Sectionc.” 'PASS | | FAIL

d. This application adequately describes strengths and resources at this school
that are conducive to learning, including:

X Yes - No Schoc leadership
X Yes [ |No Commitment and experience of staff
X Yes [ ] No Parent involvement

X Yes [ ]No Community involvement (on school site and referrals)
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X Yes [ | No Academic and other enrichn 1t activities

X Yes [ I No Learning support staff—school counselor, school psychologist,
school nurse, health clinic, etc.

X Yes - -No Professional development opportunities for staff

[ ]Yes [ ]No Other

A minimum of four boxes must be checked “Yes” to pass this section.

Sectiond [ 1 PASS [ ] FAIL

e. This application adequately discusses other barriers to student learning and well-
being, including:

X Yes L1 No Needs supported by other data sources, focus groups, anecdotal
information, etc.

X Yes [ ] No At least one example of other student learning barriers, such as
student safety concerns in getting to and from school, additional
unmet needs, etc.

All boxes must be checked “Yes” to pass this section.

Section e. [ | PASS [ | FAIL

District and School Capacity and Commitment

f. The application adequately describes district capacity and commitment to the S3
project, including:

X Yes [ | No How district policies are enforced and by whom

X Yes [ No A minimum of two examples of existing district programs
to support school safety an climate at this school



X Yes [ ] No
X Yes [ | No
X Yes [_] No

X Yes [ ] No

X Yes [ ] No

X Yes [_] No

X Yes [ | No
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The effectiveness of existing supports or programs
Current district budget cha :nges

Impact of these budget challenges on district school
climate/si ool safety effort programs

District staff assigned, incluc g time base (full-time, half-
time, etc.)

How a district-level person w be invc red in the S3 Intervention
Team efforts

How policies/resources/support programs may be reviewed
or changed as result of S3

At least one other exar )»le to demonstrate district commitment

All boxes must be checke “Yes” to pass this section.

Section f. [ | PASS [ ] FAIL

. This application adequately describes the school capacity and commitment to
improve school safety and school climate, including:

X Yes [ ] No

X Yes [ ] No

X Yes [ ] No

X Yes [_] No

X Yes [ ] No

X Yes [ ] No

How principal will be involved— what capacity and time
dedicated to this project

How will other school steé be involved— 1 what capacity and
time dedicated to is project

Efforts to reach out to, build trust, and create ownership among
parents

Efforts to reach out to, uild trust, and create ownership in the
community

Commitment to send staff and/or S3 Intervention Team to
training and coaching opportunities « zred by S3

At least one other example to demonstrate school commitment
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All boxes must be checked “Y 3” to pass this section.

Section g.[ | PASS " 'FAIL

S3 Intervention Team

h. This application adequately discusses the S3 Intervention Team, including:

X Yes [ ] No

X Yes [ ] No

X Yes [ ] No

X Yes [ ] No
X Yes [ | No
X Yes [ ] No
X Yes [ | No

X Yes [ ] No
X Yes [ | No

Composition of the S3 Intervention Team, which includes
the followin members:

X Yes - - No School p cipal
.v Yes [ ] No Two students

X Yes |y No Two parents

X Yes | No Two teaching staff
~Yes " "No Two learning support staff

~”Yes (] No Optional: Community  resentatives

School improvement and/or involvement experience of the S3 team
members

Recruitment process to identify specific team members, if
applicable (optional)

Relationship to other school-site teams
Process for reporting to or getting input from other groups
S3 Intervention Team meeting schedule

If meeting less than monthly, e: lanation of how that schedule will
not adversely affect needed improvements

Person that will convene mee 1gs

Persons responsible for staff work



X Yes [ ] No
X Yes [ ] No
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Team'’s decision-making process

Comp ed S3 Intervention Team Roster (attached)

All boxes must be checked “Yes” to pass this section.

Section h. [ | PASS | | FAIL

Data-Driven Decision Making

This application adequately describes current or prior data-driven improvement
efforts, including:

i—1
X Yes " ' No

X Yes [_] No

X Yes - - No

«~ Yes [ ] No

i—-2
X Yes [_|No

X Yes || No

i-3

X Yes [ | No

X Yes [_] No

How data was used to guide past school improvement efforts

How prior CHKS results were used in the single plan
for student achievement or the school safety plan

A descriptic  of the data gathered or used

How the S3 program will impact other school improvement efforts

An explanation of challenges, if data was not used for school improvement

How school plans to utilize annual Cal-SCHLS data to guide school
improvements

How school climate in rovements will be integrated into overall
school improvements

How school staff will be informed, trained, and develop ownership about
the nportance of st ool ¢ nate

All boxes must be checked “Yes” in i-1 OR i-2 and all joxes must be checked
“Yes” in i-3 to pass this section.

Section i.| | PASS [ |FAIL
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FINAL EVIDENCE OF READIM :SS REVIEW RESULTS

Note: All sections (a—i) must pass to achieve a passing determination for this
application.

Overall Application: [ ]| PASS " ' FAIL

Reviewer:
Date of Review:

10






city/metropolitan area with the fifth highest crime-rate (CQ Press 2010).3 A 2006 publication of the Alameda
County Department of Public Health reports the Unified Crime Report homicide rate in Oakland to be three
times higher than the average rate for Alameda County, and four times higher than California and U.S.
homicide rates (ACDPH 2006). Within the immediate neighborhood of Tech, crime is problematic. A look at
the online Oakland Crimespotting Map provides a visual representation of violent and nonviolent crimes in
the area, and demonstrates that within a five-block radius of school campus, there were 13 violent crimes in
the past month including 5 robberies, 6 simple assaults and 2 aggravated assaults. Additionally, in the last
month there were 10 burglaries, 8 vehicle thefts, and 25 other thefts. Given the rampant nature of violence
in the neighborhood and in Oakland generally, a large portion of Tech students have been exposed to
trauma, through the loss of family members to homicide, gang violence in their neighborhoods, domestic
violence in their homes, and through their direct involvement in violent activities. Two Tech students were
homicide victims in 2009-10 — both of these crimes remain unsolved.

Oakland Tech is a large school, and as such communication can be a persistent problem. Itis a
challenge to let the entire faculty and staff know about the resources and services that are available and
make sure that they are conveying these effectively to students in need. Teachers are often the first to
know when a student is in crisis, so the importance of a coordinated system for communication and
streamlining access to supports is necessary. The second challenge that the size of the school presents is
the potential depersonalization of education. When students, especially those who have low skills, come
into an environment where they do not get enough personal attention, there is a risk that they will fall adrift
of the educational process and become behavior risks. To counter this, a significant recent change has
been implemented at Tech —a small learning community has been put in place with the St grade class.
Other significant changes include recent layoffs described in Section E below.

B. ScHooL CLMATE NEeDS IDENTIFIED BY CHKS AND SCi

Two need areas stand out from Tech's 2010-11 California Healthy Kids Survey (CHKS) results. The first
is associated with the high level of violence and trauma to which Tech students are exposed in their daily
lives, especially during the hours they are not at school. The second has to do with creating a general
climate of consistency, respect and empathy.

While Tech has never had the resources to conduct a validated study of trauma exposure, Tech staff
and faculty are acutely aware of the high incidence of violence that takes place in the homes of Tech
students, in their neighborhoods, and among their extended network of friends and family. On top of the
general levels of trauma exposure that come with living in the city of Oakland, some Tech students have
lost a parent to incarceration, have been incarcerated themselves, or have been victims of crime. Many see
weapons on a regular basis and some carry weapons themselves, which helps explain the CHKS finding
that only 55% of Tech 9t graders and 63% of 11t graders stron * disapprove of weapon possession.

There is an extensive and growing body of research that points to the psychological injuries of trauma
exposure, and the resulting risk of depression, anxiety, other mental health disorders, high risk behaviors,
substance abuse, and criminal offending. This research-informed lens provides insight into the most recent
CHKS findings which show that only 40% of 9t graders and 44% of 11* graders agree with the statement
that they “feel safe” at school. In other words, a majority of students cannot say that they feel safe at Tech.
But the actual incidence of violence on campus during school is low at Tech, and research shows that
youth are less likely to be victimized or traumatized at school during school hours than in any other place or

3 The crime rate rankings are calculated using six crime categories: murder, rape, robbery, aggravated assault,
burglary, and motor vehicle theft and use statistics released by the Uniform Crime Reporting Program of the FBIL






includes serving as Student Attendance Review Board an Student Attendance Review Team coordinator,
serving as a mentor, conducting home visits, and providing gang intervention strategies school-wide. Part
of the success of this effort is due to the High Priority Schools Grant which arrived at the same time as a
21t Century Community Learning Center grant. Linking these two funding opportunities together with a
common vision maximized each program’s impact. As aresi there have been increased opportunities at
Tech for student enrichment, both during school hours and after, and a better opportunity for the
Attendance Liaison to share experiences with the afterschool coordinator.

A more unconventional strategy to improve school safety was discovered when the Head School
Security Officer took it upon himself to bake breakfast pastries for students on testing days. Research, the
Wellness Committee, and the Head SSO have all noted that when they are hungry, students are distracted.
But what had not been noted before was that by distributing food on campus at breakfast time, behavioral
problem, including interpersonal conflict, would be avoided. The fact that it was a uniformed security officer
demonstrating his commitment to the students’ well-being (and showing that he was not simply interested
in apprehending rule-breakers) may have contributed to the «  :ctiveness of this innovation. Based on the
success of this experiment, the Welliness Committee w  soon be distributing brown bag breakfasts to
students as the front doors open; teachers have agreed to permit eating in class during 1st period.

These initiatives and efforts have been successful in curbing some of the most acute forms of negativity
and risk, but thus far Tech has not arrived at a comprehensive strategy to address the underlying trauma
that affects students, the levels of harassment and bullying, or the sense that the school does not provide a
consistent and fair environment.

D. STRENGTHS AND RESOURCES CONDUCIVE TO LEARNING

SCHOOL LEADERSHIP

Sheilagh Andujar is starting her 9t year as principal at Tech. When she arrived, the school was rife with
violence and fights. Enrollment was low (the district’s school options policy allows families to select their
high school of choice, so low enroliment can represent low esteem for 2 school among district families).
Ms. Andujar immediately worked to reduce els of violence and help Tech recover its good reputation in
the district. While the school continues to struggle with aspects of school climate, it is now widely regarded
as one of the district's most desirable schools, largely because of its rich academic environment.
Enrollment is up and, thanks to the leadership of Principal Andujar, the school has improved its standing.
Further, the principal has the respect and cooperation of Tech faculty and staff.

PARENT INVOLVEMENT

Tech benefits from a good deal of parent involvement. One of the foundations of this support from
parents is the Family Resource Center. The center started as a district initiative but was defunded due to
district fiscal constraints. Utilizing discretionary funds, the school has kept the center open with a parent
volunteer continuing operations. The resource center serves as a liaison between the school and the parent
community, directs parents to community resources when they need them, and even offers computers for
parents to use. A mural painted by art students directs people to the location of the resource center so that
itis easy to find and utilize. Tech also has a strong Parent Teacher Student Association (PTSA) which is
involved in many aspects of the school from e  acurricular activities to academic support. In response to
non-representativeness on the PTSA an effort to involve African American parents in the school was
launched. The African American parents group began to meet monthly to discuss student resources, plan
an annual Black College Tour, and reach out to other African American families. Now this group has been
integrated into the PTSA so that this body is truly representative of the school. Tech's active PTSA includes
a number of subcommittees, including Sports, College Mentoring, School Beautification, Engineering,



Performing Arts, and Fundraising. PTSA members write grants, hold an annual silent auction, and organize
a grant giving program. All of this parent involvement is in addition to the Parent Patrol discussed earlier.

COMMUNITY INVOLVEMENT

When Principal Andujar began at Tech, the surrounding community was hostile towards the school —
students littering, loitering and not showing respect for the neighborhood were making residents feel that
the school was not a good neighbor. The principal began a campaign to get students to demonstrate good
citizenship in the neighborhood. There were near constant announcements and assemblies conveying
messages about being a good citizen, and reminding students that school faculty, staff and administrators
were not going to turn a blind eye to bad behavior, even if it happened outside of the school walls. The
principal modeled good citizenship by going around the neighborhood and picking up trash herself. This not
only made an impression on students, it engendered good will in the neighborhood. She also reached out
to neighbors, by giving out staff cell phone numbers, encouraging them to call if there was a disruptive
student around their homes, and then immediately responding whenever she received a call. Students saw
that there was accountability for their behavior outside of the school and the loitering and littering both
diminished. As the community started seeing changes, they began to invest more. The school now has a
better relationship with the neighborhood and community. The Pz 5 and Recreation Department uses the
campus as a site for activities that allow community and neighborhood members to feel more connected to
the school and get familiar with the students. The school and district have developed a relationship with the
Chamber of Commerce and have an annual “Principal for a Day” program  at puts people from the
business community into the role of principal, helping them gain an appreciation for the importance of
quality public high schools in Oakland. Tech's biggest community support, though, have come through the
study academies that have been developed at Tech. Academies that focus students on health, engineering,
biotech, etc. bring in community organi:  ons to offer internships to students. These have been a valuable
way to bring community members into the school, and help students make :eper, service-learning
connections to the community.

ACADEMIC AND ENRICHMENT ACTIVITIES

Tech boasts a number of study academies that provide students with focused, applied lessons in
Health, Computers, Engineering, and Biotechnology, as well as a thriving Performing Arts program. These
programs attract high-achieving students from around the district, and inspire lower-achieving students to
reach for more. Tech also offers Paideia, an advance humanities program for Sophomores through
Seniors connecting English Literature and History that is being expanded to serve 9t graders. Additionally,
community-based partner, Bay Area Community Resources (BACR), operates an academic, enrichment
and recreation program; all academic activities are linked to the school 1y and S3 Intervention Team
members are involved in this vital program, ensuring that strategies will be integrated here, as well. These
academic strengths contribute tremendously to Tech’s positive reputation in Oakland and its desirability
among OUSD public high schools. Tech is able to maintain this level of academic excellence by pursuing
support from a variety of private and public funders, including the Irvine Foundation; the State of California,
and through parent-led fundraising drives.

LEARNING SUPPORTS

Providing for students' physical and behavioral health is essential to supporting their learning. Tech has
one of the original school-based health clinics in Oakland. Tech faculty works closely with the clinic
operator, La Clinica de La Raza, a community-based primary health care provider, to ensure that students’
health needs are met. The clinic also supports students’ social and emotional needs in part through a
partnership with Girls, Inc. The five staff members provide nursing, counseling and administrative support.



A recent Kaiser grant will allow the clinic to hire a full time site coordinator/case manager and an additional
nurse. This enhancement will be developed in coordination with the S3 prc ~ am.

E. OTHER BARRIERS EXPERIENCED AT THIS SCHOOL

As noted above, Tech has an ethnically diverse student body. Because it's considered a desirable
school, it also has one of the more economically diverse high school populations in Oakland. In Tech's first
S3 Intervention Team meeting, held in preparation for submitting this application, it became clear that there
is a need for cultural competency and appreciation for diversity among students and staff. While diversity
makes a learning environment rich with culture, it can also result in divisions. The data around harassment
and bullying, the disproportionate representation of African American students suspended, and a general
consensus around the table among staff and students i  <e indicate that Tech would benefit from a school-
wide movement to build cultural sensitivity, appreciation and celebration.

Additionally, there are a number of resources at Tech, but Intervention Team members agreed that the
response to crises are often fragmented, and that many crises that could be prevel d are not because
students are unaware of the resources available to them. Furthermore, the need for mental health, social
work and case management services exceed the school's current capacity.

DISTRICT AND SCHOOL CAPACITY AND COMMITMENT

Oakland Unified School District (OUSD) policies are enforce  an site by school administrators and
reviewed by the Network Executive Officer who oversees multiple schools. The Superintendent and Deputy
Superintendent are responsible for ensuring district policies are followed and for implementing a plan for
safe and supportive schools.

OUSD is committed to the values and principles of the S3 Initiative. To date OUSD has implemented
two major initiatives to enhance scho:  climate and safety: School Based Health Centers (SBHC) and the
School Based Behavioral Health Initiative (SE  1l). Tech is a recipient of both of these District-level
initiatives. Evaluation findings demonstrated that OUSD students participating in SBHC youth development
and empowerment programs feel greater satisfaction with the school experience and more connectivity to
people at school. Students receiving behavioral health interventions show significant improvements in
internal residency factors, especially expressing emotions in healthy ways.

Budget challenges have been a major barrier to success, with layoffs throughout the district. Over the
past 18 months, $122 million has been cut from OUSD's budget. Over 250 teachers were laid off in spring
2010, and additional layoffs over the past few years have drastically reduced school security officers,
counselors, social workers, and truancy specialists - the very staff who help to ensure school safety and
healthy climate. Administration, staff, faculty and students at Tech have felt the impact of these cuts.

All S3-related efforts will be linked through District level personnel that are coordinating implementation
of the initiatives described below. Tech will receive administrative support from the Family Schools and
Community Partnerships Department and can expect active engagement from the Program Managers
responsible for: Violence Prevention, Restorative Justice, and SHCs. Additional support will be provided by
the Coordinator of Behavioral Health and the Director of Health and Wellness who will convene quarterly
meetings of all S3 recipient school principals and project coordinators and act as liaison between S3
Intervention Teams and the District. All of these District employees are all full-time positions. The Regional
Mental Health Program Manager will allocate 10% time to the project.

The District’s new Strategic Plan creates Full Service Community Schools (FSCS) with a mission of:
serving the whole child; eliminating health, social and educational inequity; and providing each child with a
caring learning environment that supports student learning and success. Core challenges are continued



disproportionate student achievement, i.e. low academic success for African American and Latino students.
Data informed decision making is critic. 0 the FSCS approach and the anal - framework will assess
indicators that broadly impact student lives, contribute to student inequities, and testify to the role that
schools play as safe and healthy centers of the community. The S3 initiative provides an enormous
opportunity to leverage the S3 Intervention Team to develop a school-based FSCS plan. The close
participation of the above listed District personnel will ensure that outcomes from S3 implementation will, in
turn, help inform the District's policies regarding strategies for school safety and climate.

An additional example of the District's support of S3 is the OUSD Board’s adoption of a Restorative
Justice (RJ) approach allowing school administrators flexibility to develop post incident responses that
address and repair harm. This approach will help to address a disproportionately high rate of African
American suspensions by providing more culturally appropriate and family/community based approaches to
disciplinary issues including student conflicts. Restorative justice practices are not yet embedded at Tech,
but it is hoped that the S3 Intervention Team will help the school explore this as an option and allow Tech
staff to participate in district approved (but not funded) trainings.

G. SCHooL CAPACITY AND COMMITMENT

The principal currently dedicates between 40% - 50% of her time to school safety and climate. Having
the S3 grant and the technical assistance it affords will help to ensure that the time spent will be more
effective, proactive, and vision and data-driven. To this end, she will initially dedicate a minimum of 10-20
hours a week to its implementation. She will convene the entire Intervention Team, call monthly meetings,
and personally conduct outreach to extant committees, bodies, and organizations to ensure that efforts are
coordinated. Eventually, her weekly commitment will go down to 5-10 hours a week, but because the
initiative will be guided by a multi-disciplinary team using a strategic approach, these hours’ impact will be
magnified beyond what she is currently able to accomplish in 5-10 hours of school climate-focused work.

Initial outreach to school staff has already happened this summer. To put this proposal together the
principal called on two students, two parents, the Head SSO, a teacher, the Attendance Liaison,
Afterschool Coordinator, and the School Based Health Center Coordinator to brainstorm around school
climate problems and solutions, to think about how the project would be best managed, and to identify
strategies to engage parents and students. These individuals have committed to participating in the
initiative and have agreed to participate in 1-2 monthly hour-long Intervention Team meetings; recruit
parents, students and community-based partners to join the team; and facilitate communication between
the team and other committees, staff and faculty, students and community partners. Each of the team
members will commit 2-5 hours a week to the effort.

The S3 effort will draw upon parent involvement efforts already taking place, such as the PTSA, the
Parent Patrol, the Wellness Committee, and the English Language Learners parents group. The S3 effort
will first attempt to gain purchase with these already committed parents. Additionally, S3 will work with the
Family Resource Center to spread information and solicit deeper involvement from parents. By evoking and
really listening to their input, the S3 Team will establish trust and enlist parents as partners in this effort.

The formal relationships already established with the CBOs involved in the health clinic and the various
study academies will be the starting point for involving the community in the effort. This input will help to
ensure that the effort is responsive to minority groups who may not be directly represented on the S3
Intervention Team due to language, cultural, or practical barriers; that the perspective of these
organizations who work deeply with students and their families are represented; and that the community
has buy-in on the effort. The School Site Council will help to convene community partners and serve as a
vehicle for communication, allowing S3 report-outs and input-gathering sessions.



Tech is committed to sending S3 Intervention Team members, and additional key staff members to any
training and coaching opportunities offered by S3. Tech will provide coverage for staff in order to ensure
team members gain the knowledge needed to improve the school.

A clear commitment to support the S3 program was demonstrated when Ms. Anduijar called the first S3
Intervention Team meeting in mid-July. In the middle of summer vacation, she was able to gather 10
dedicated school-community members, including 2 students, 2 parents, a teacher and other staff
mentioned elsewhere in this statement. Recognizing the importance of the topic, all stayed for the full
discussion and contributed their best thinking toward strategies to improve Tech's school climate.

S3 INTERVENTION TEAM
H. INTERVENTION TEAM MEMBERSHIP

The Intervention Team will be led by Sheilagh Andujar, the school principal, and will also include no less
than two students, two parents, two teachers, and two learning support staff. Additional members may be
identified in the early stages of planning, and are likely to include another parent and another student who
will have to be identified and recruited (please see Attachment 3 for a roster of the S3 Intervention Team).
Below is a brief description of each team member’s relevant involvement with the school and/or school
improvement efforts:

Sheilagh Andujar, Principal: Ms. Andujar has been leading reforms at Tech for nine years and is firmly
established at the school. Her qualifications are described above in the Leadership discussion under the
Strengths and Resources section.

Shawn Raeke, Assistant Principal. Mr. Raeke is a science teacher who also dedicates his time as the
head coach of golf at Tech. He has been involved in other efforts to improve the school, attended the first
meeting and has already committed to participating on the S3 Intervention Team.

Kimi Guillermo-Fujioka, Associated Student Body President (Student): Ms. Guillermo-Fujioka was
elected by her peers to represent the student body. She was identified by Intervention Team members as
an important student representative. She will begin serving her term as the ASB President in August 2011,
but she has already attended the first S3 Intervention Team meeting and has committed to participate.

Kes Rittenberg, Associated Student Body Vice President (Student): The ASB Vice President will
also start serving his term in this office when the Fall semester begins. As the elected second-in-command
for the entire student body, he was identified by Intervention Team members as a key individual to assist in
S3 implementation. He also attended the first meeting and his participation is confirmed.

Terri Cullinanae, PTSA President (Parent): As the President of the PTSA, she has spearheaded
outreach efforts to broaden and deepen parent engagement and will serve as a vital link to the parent
community in the S3 effort. She is also closely involved with the Family Resource Center and is cognizant
of the various resources available to families and to support the S3 program. Her participation is confirmed.

Chris Vernon, PTSA Member (Parent): Mr. Vernon is the Vice President of the PTSA and over the past
three years has actively supported school improvement working the parent patrol, serving as a parent
chaperone; hosting back-to-school events, and spearheading fundraising efforts. He also moderates the
school's Yahoo chat group and makes sure the group is up to date on current school activities.

Maureen Nixon-Holtan, Teacher. Ms. Nixon-Holtan co-directs the He. h Academy and applies a
public health lens to safety and climate issues at Tech. She is respected by her peers and will be an
important team member in terms of facilitating communication with the faculty. She attended the first
meeting and has confirmed her participation.



Timothy Broderick, Special Education Teacher: Mr. Broderick works with youth who have identified
social and emotional needs. Through this work he is well connecte o the county agencies and non-profits
that support special needs youth and w  serve as a liaison to the broader social service community that
works with Tech students.

La Clinica, Health Center Coordinator. The coordinator of the health center is a central contact point
for students and families that are seeking support for behavioral or behavioral health concerns. A new
coordinator will be appointed by La Clinica in the fall. The coordinator will work very closely with Tech’s
community-based partners and will be weli-positioned to enlist their support and participation.

Fred Trotter, Head of School Security. Mr. Trotter works on every climate-concerned effort that Tech
initiates. He leads the SSO team in matters of safety and security, but also has demonstrated his
commitment to proactively creating a positive school climate at Tech through his daily interactions with
students. He has direct knowledge of the key safety issues at the school, attended the first meeting and
has already committed to participating on the team.

Carlos Carmona, Afterschool Coordinator: Mr. Carmona is a gang specialist who has been working
with the most at-risk high school youth for over ten years. He is a bilingual bicultural Spanish speaker who
has worked in both school-day and out-of-school time settings. His understanding of the gang cuiture in
Oakland and his close work with at-risk Tech students and their families ensures that he will play a valuable
role on the team. He attended the first meeting and has committed to parti ate.

Lamar Hancock, Attendance Liaison: As an African A srican Mr. Hancock contributes to the diversity
of the S3 Intervention Team, and because of his experience working with Tech’s at-risk students and their
families as the Attendance Liaison and as a case manager, he will contribute substantively to the work. He
attended the first meeting and has committed to participate.

The team and the principal will recruit another teacher, a peer educator (student) and a representative
from the African American parent group by contacting them personally and describing the opportunity.

The Intervention Team will have representatives from several extant key school committees and teams,
including the Faculty Council, the SSOs, the ASB, the PTSA (and specifically from the now-integrated
African American parent group), and the health center. Their membership will help ensure effective
communication and coordination with these groups. In addition to this coordination, the Intervention Team
will make a specific effort to reach out to the School Site Council for regular communication and
coordination. Generally, the S3 Intervention Team will work with these entities through regularly scheduled
Intervention Team report out/input agenda item in their meetings, invitations to Intervention Team meetings
on specific matters, and semi-regular school committee assemblies for formal updates and coordination.
Communication with the student body will be facilitated through the ASB Facebook page, the ASB
directory, student groups and clubs, and the Black Student Union.

The Intervention Team will begin by meeting two times a month for an hour at a time. Once the
groundwork has been laid, the trainings are absorbed and implementation is in progress, these meetings
will be reduced to a once-monthly schedule. The principal will convene the meetings, and the S3
Coordinator will chair them. The S3 Coordinator will be primarily responsible for staff work, including
communication, following-up on action items, and, with the support of the principal, delegating tasks to
other team members. Decisions will be made through consensus-building discussion. If consensus cannot
be reached, a majority vote will carry the decision. The principal will serve as tie breaker and will have the
power to veto decisions not aligned with district policy, the school's mission, or the spirit of the S3 initiative.

DATA-DRIVEN DECISION MAKING



i, CURRENT DATA-DRIVEN IMPROVEMENT EFFORTS

In the past, return rates have been too low to effectively use CHKS data to effectively guide school
improvements, the Single Plan for Student Achievement or the School Safety Plan, but the school does
have some experience with data-driven decision-making. The University of California at San Francisco
collects, analyzes and interprets data on the school based health center. These analyses have helped
guide decision-making around physical and behavioral health priorities. Attent  ce data, collected at the
school level and published annually by the district for comparison purposes, has also driven school
improvements. Over the last number of years these data have been used to improve overall attendance
from 85% to 93%. Principal Andujar would present ADA numbers to the entire faculty and staff every month
to raise their awareness and motivate them to work with students on attendance. Now the system has
become more sophisticated and Tech has a truly data-driven attendance system using PLASCOTRACK -
tardiness data are scanned in and student attendance patterns are monitored and shared with families.
Chronic tardiness and truancy cases are referred to Saturday and Friday night school. The district also
publishes suspension data for every high school, which enables a disaggregation by gender and ethnicity
and a comparison of Tech's record against other schools in the district. These data have been used to
focus school improvement and safety planning, including efforts to increase African American parent
involvement. Based on this past year's success in obtaining high response rates from students, staff and
parents on the CHKS, the school is now in a position to ensure that the California School Climate, Health,
and Learning Survey will guide further improvements.

On an annual basis, the S3 Intervention Team will review changes from baseline scores and assess
whether they present evidence of the effectiveness of spec interventions — student input will be essential
in this interpretation phase. Where there are no changes, the Team will brainstc  reasons for the failure of
specific strategies and solutions for better results. In order to ensure that the S3 Intervention Team does
not end up operating in isolation from other bodies designed to perform related functions and other school
improvement efforts, the initiative will begin by establishing a clear communication plan. The three-pronged
purpose of the plan will be: 1) to establish how the S3 Intervention Team will coordinate with other school
site bodies and school improvement efforts, 2) to create a shared vision for improved school climate, and 3)
to establish agreements that will enable the S3 effort to go forward successfi . As the Team monitors
changes in school climate, the Principal and administrative staff will scrutinize indicators of other school
improvement objectives to study the impact that school climate improver  ts have on academic and other
performance indicators. Findings will inform adjustments to school improvement efforts, and through the
communication plan (described on the previous page) these efforts will integrate seamlessly with S3
strategies.

Tech will not only send all Intervention Team members to the S3 trainings, but will send other staff and
faculty who can help to promote the S3 interventions that the team adopts. Intervention Team members will
present in pairs to groups of parents, CBO partners, faculty and staff, including existing committees, as the
strategies begin to take shape, to provide updates, solicit input and promote ownership of the effort.
Newsletters and the school website will also be used to communicate with the public about the program.

One of the key challenges at Tech is that it is a big school. It is difficult to communicate even among
Tech's own faculty and staff in a way which results in a consistent, schor - wide philosophy and method
toward discipline, support, and school climate. The S3 opportunity should allow Tech to, for the first time,
approach school climate with a sound, evidence-based theoretical foundation designed to address the
underlying causes of negativity, fear and risk at Oakland Technical High School.
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