
OAKLAND UNIFIED SCHOOL DISTRICT 
Office of the Superintendent 

 
June 26, 2013 

 
 
 
To:    Board of Education 

   
From:  Tony Smith, Superintendent 
  Maria Santos, Deputy Superintendent Instruction, Leadership & Equity in Action 
  Vernon Hal, Deputy Superintendent Business & Operations 
  Susana Ramirez Director, State and Federal Compliance 

 
Re:  2013 - 2014 Community Schools Strategic Site Plan (CSSSP) 
 
 
Action Requested:   
 
The Board of Education is requested to approve the 2013-2014 Community Schools Strategic Site Plan 
for Student Achievement for Montera Middle School. 
 
Background: 
 
In accordance with Education Code 64001, the Single Plan for Student Achievement (Community 
Schools Strategic Site Plan CSSSP) shall be reviewed annually and updated, including proposed 
expenditure of funds allocated to the school through the Consolidated Application, by the School Site 
Council.  The plans shall also be annually reviewed and approved by the governing board of the local 
education agency at a regularly scheduled meeting.  The purpose of the Single Plan for Student 
Achievement is to coordinate all educational services at the school.  The site plan shall address how 
funds provided to the school will be used to improve the academic performance of all pupils to the level 
of the performance goals, as established by the Academic Performance Index. (API). 
 
Discussion: 
 
The Community Schools Strategic Site Plan builds on a premise that students are capable of learning 
with effective instruction, includes school goals aligned with activities, provides analysis of student 
performance data, focuses on student achievement and academic intervention, implements high 
leverage school improvement actions, directs resources where they will most directly improve student 
achievement, ensures that all resources are aligned to serve identified student needs, and identifies 
parent involvement activities associated to student success. 
 
Fiscal Impact: 
 
The Programs listed below are reported in the Consolidated Application and allocated to school sites 
through the Community Schools Strategic Site Plan. 
 
State Programs 

 Economic Impact Aid/School Compensatory Education 
 Economic Impact Aid/Limited English Proficient 
 Quality Education Improvement Act (QEIA) 
 School Improvement Grant (SIG) 

 
Federal Programs 

 Title I, Part A 
 
Recommendation: 
The Board of Education is requested to approve the 2013-2014 Community Strategic Site Plan for 
Montera Middle School. 



California Department of Education  
Academic Program Survey—Middle School Level 

March 2013 
 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
1. Instructional 

Program 
1.1 The school/district provides 

locally-adopted, standards-
aligned, basic core 
instructional programs and 
materials in reading/language 
arts (RLA)/English language 
development (ELD), including 
ancillary materials for 
universal access. The 
school/district may also 
provide Common Core State 
Standards (CCSS)-aligned 
instructional materials. 
 
 

Full implementation means that all students, including 
English learners (ELs), students with disabilities (SWDs), 
students with learning difficulties, and advanced learners 
in all grade levels, are provided locally-adopted, 
standards-aligned basic core instructional program 
materials in RLA/ELD which may include CCSS-aligned 
instructional materials. These materials are implemented 
to support the needs of all students. 
• At all levels, teachers are using the adopted basic 

core and program ancillary materials designed for 
universal access/differentiated instruction to meet 
the needs of students, including strategic learners.  

• If the selected program has been designed with 
additional ancillary materials, those ancillary 
materials should  be used with and beyond the basic 
program. The ancillary materials are used for 
universal access. Universal access is a term that 
describes differentiated instruction that meets the 
needs of all students, including ELs, students with 
reading difficulties, students with disabilities 
(SWDs), and advanced learners. 

• Some SWDs may need special modifications 
and/or accommodations of curriculum or 
instruction, as specified in their individualized 
education program (IEP), to enable them to 
participate successfully in a basic core classroom. 

Objective Fully Substantially Partially Minimally 

1.1 
4 

100% 
 

3 
At least  

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Instructional Program Materials 
All students are  assessed, placed, and   
provided locally-adopted, standards-aligned 
instructional program materials. This may include 
CCSS-aligned instructional materials. 
 
number of Students:  
886     All Students 
39       ELs 
38       SWDs 
 
 
Use  
Identify all that apply:  
       Basic core and/or CCSS-aligned materials are 
          used as designed    
       Ancillary materials are used as designed. 
 
 
 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 District Purchase Date:   
School Distribution Date:  

Classroom Distribution Date:   
Attach publisher purchase order (PO) documentation for sets of classroom basic core materials. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
1. Instructional 

Program 
1.2 The school/district provides 

locally-adopted, standards-
aligned, basic core 
instructional programs and 
materials in ELD. These 
programs are implemented 
as designed 

Full implementation means that ELs are provided locally-
adopted, standards-aligned instructional program materials in 
ELD. These materials are implemented as designed to support 
the assessed English proficiency needs of students. 
• Students are appropriately placed into ELD using California 

English Language Development Test (CELDT) and all 
available English proficiency measures. 
• At all grade levels, teachers use the ELD components 

of the adopted program used in the district or 
supplemental material designed for ELD with students 
identified for ELD on an English proficiency 
assessment. 

 
 

Objective Fully Substantially Partially Minimally 

1.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Appropriate Instructional Program Materials 
All EL students are appropriately  assessed, 
placed, and provided appropriate locally-
adopted, standards-aligned instructional program 
materials. 

 
Appropriate Use 
        Materials/ELD components are used as 
           designed. 

 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
District Purchase Date:   

School Distribution Date:  

Classroom Distribution Date:   
Attach publisher PO documentation for sets of classroom basic core materials. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
1. Instructional 

Program 
1.3 The school/district provides 
RLA/ELD intensive intervention 
programs and materials in grades 
six through eight. These 
programs are implemented as 
designed and documented to be 
in use in every intervention 
classroom with materials for 
every identified student. 
  

Full implementation means that all students identified as 
needing intensive intervention (two or more years below 
grade level in reading) in grades six through eight, 
including ELs and SWDs, are provided the intensive 
intervention materials that offer accelerated instruction at 
the students’ assessed level of need. These materials are 
provided to all identified students and implemented as 
designed. 
• Intervention programs are multi-period, stand-

alone, intensive programs that are designed to 
accelerate student learning two years for every 
year of instruction.  

• The programs should position students to 
progress rapidly toward successful reentry into the 
basic core program at their appropriate grade 
level. Students who reenter the basic core 
program may need an additional period of 
strategic support. 
. 

Objective Fully Substantially Partially Minimally 

1.3 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Appropriate Instructional Program Materials 
All students are  assessed,  placed, and  
provided appropriate intervention program  materials  
 

number of Intensive Intervention Students 
 Gr. 6 Gr. 7 Gr. 8 

All Intensive learners 44 52 38 
All Intensive Els 14 13 12 
All Intensive SWDs  15 13 10 

 
number/Percentage Provided Intensive 

Intervention 
 Grade 6 Grade 7 Grade 8 
All Intensive 
learners 

44/14% 52/18% 38/13% 

Intensive 
ELs  

14/10% 13/9% 12/8% 

Intensive 
SWDs  

15/11% 13/9% 10/7% 

 
Appropriate Use 
 _____ Materials are used  as designed 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
District Purchase Date:   
School Distribution Date:  
Classroom Distribution Date:   
Attach publisher PO documentation for sets of classroom basic core materials. 



California Department of Education   March 2013 
California Department of Education 

Academic Program Survey—Middle School Level 
 

 4 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
1. Instructional 

Program 
1.4 The school/district provides 

California standards-aligned 
or CCSS-aligned, basic core 
instructional programs and 
materials in mathematics, 
including ancillary materials 
for universal access. These 
programs are implemented as 
designed. 

Full implementation means that all students, including 
ELs, SWDs, students with learning difficulties, and 
advanced learners in all grade levels are provided 
California or CCSS standards-aligned,  basic core 
instructional program materials in mathematics. These 
materials are implemented as designed to support the 
needs of all students. 
• At all levels, teachers use the locally-adopted,  basic 

core mathematics program and ancillary materials 
designed for universal access/differentiated instruction 
to meet the needs of students, including strategic 
learners.  

• If the selected program has been designed with 
additional ancillary materials,  those materials should 
be used with and beyond the basic program. The 
ancillary materials are used for universal access. 
Universal access is a term that describes 
differentiated instruction that meets the needs of all 
students, including ELs, students with mathematics 
difficulties, SWDs, and advanced learners.  

• In grade eight, all students, including ELs and SWDs, 
may be placed in CCSS grade 8, Integrated 
Mathematics 1, Algebra I or in a pre-Algebra/Algebra 
Readiness program based on placement assessment 
data. 

• Some SWDs may need special modifications and/or 
accommodations of curriculum or instruction, as 
specified in their IEP, to enable them to participate 
successfully in a basic core classroom.  

Objective Fully Substantially Partially Minimally 

1.4 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Instructional Program Materials 
All students are assessed, placed, and  
provided locally-adopted, standards-aligned 
instructional program materials. This may include 
CCSS-aligned instructional materials.  
 
number of Students: 
887     All Students 
49       ELs 
57       SWDs 
 
Appropriate Use 
Identify all that apply: 
     Basic core and/or CCSS-aligned materials are 
         used as designed. 
     Ancillary materials are used as designed. 

Documentation Additional Comments 

 Mathematics 

 
District Purchase Date:   
School Distribution Date:  
Classroom Distribution Date:   
Attach publisher PO documentation for sets of classroom basic core materials. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
1. Instructional 

Program 
1.5 The school/district provides 

locally-adopted, standards-
aligned mathematics 
intervention programs and 
materials in grades six and 
seven. These programs are 
implemented as designed and 
documented to be in use with 
materials for every identified 
intensive student 

 
Districts using the 2001 and 
2005 SBE adoptions: 
Students identified as needing 
intensive mathematics 
intervention are provided 
additional time and support 
using the ancillary materials 
from the adopted program. 

Full implementation means that all identified intensive 
intervention students (are two or more years below grade 
level in mathematics) in grades six and seven, including 
ELs and SWDs, are provided the locally-adopted, 
standards-aligned intervention materials at the students’ 
assessed level of need. These materials are implemented 
as designed and documented to be in use when additional 
intervention support is needed.  
• For mathematics, grades six and seven,  intensive 

intervention materials are not designed as a 
curriculum to replace basic core instruction.  

• The intensive intervention materials are to be used 
as an addition to the basic core instructional 
program so that students learn foundational skills 
and concepts essential for success in a basic 
grade-level mathematics program. 

Objective Fully Substantially Partially Minimally 

1.5 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Appropriate Instructional Program Materials 
All students are ___ assessed, ___ placed, and ___ 
provided appropriate locally-adopted, standards-
aligned instructional program materials. 
 

number of Intensive Intervention Students 
 Grade 6 Grade 7 

All Intensive learners 73 77 
All Intensive Els 16 17 
All Intensive SWDs  19 18 

 
 
Appropriate Use  
      Materials are used as designed. 

Documentation Additional Comments 

 Mathematics 

 
District Purchase Date:   
School Distribution Date:  
Classroom Distribution Date:   
Attach publisher PO documentation for sets of classroom basic core materials. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2. Instructional 

Time 
2.1 Through the school’s master 

schedule, the school/district 
allocates adequate 
instructional time as 
recommended on page  290 
of the California 
Reading/Language Arts 
(RLA) Framework at 
http://www.cde.ca.gov/ci/cr/cf/
documents/rlafw.pdf for the, 
locally-adopted, standards-
aligned, basic core programs 
for RLA/ELD, which may 
include CCSS-aligned 
instructional materials. This 
time is given priority and 
protected from interruptions. 

 

Full implementation means that the school’s master 
schedule allocates for all RLA/ELD classrooms adequate 
instructional time in the RLA/ELD basic core materials, 
which may include CCSS-aligned instructional materials. 
This provides all students, including ELs, SWDs, students 
with learning difficulties, and advanced learners, adequate 
instruction and practice to meet their instructional needs.  
• This time is given priority and protected from 

interruptions. 
 

Objective Fully Substantially Partially Minimally 

2.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
      Time is given priority and protected from 
          interruptions. 
 
Identify number of instructional minutes (length of 
periods) offered at each grade level: 
 

Number of instructional minutes at  each    
grade level 

 Grade 6 Grade 7 Grade 8 
All 
students 

54 mins 54 mins 54 mins 

ELs 
 

54 mins 54 mins 54 mins 

SWDs 
 

54 mins 54 mins 54 mins 

 
 
 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
District Instructional 
Regulations:   

School Instructional Procedures:  

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2. Instructional 

Time 
2.2 Through the school’s 

master schedule, the 
school/district provides 
adequate additional 
instructional time as 
described and 
recommended on page 290 
of the California RLA 
Framework at 
http://www.cde.ca.gov/ci/cr/
cf/documents/rlafw.pdf for 
students identified for 
strategic support in RLA 

Full implementation of strategic support means that the 
school’s master schedule allocates adequate additional 
instructional time beyond the basic core program to support 
identified strategic students, including ELs, SWDs and 
students with learning difficulties. The district/ school uses 
assessments and placement criteria to determine the 
instructional needs of strategic students and the intensity of 
support offered to these students.  
• This time is given priority and protected from 

interruptions. 
• Students identified  as in need of strategic support are 

defined as students demonstrating proficiency in RLA 
standards no more than two years below grade level.  

• Assessments will determine whether a student’s 
learning difficulties may be addressed by the regular 
classroom teacher with minimal assistance beyond 
differentiation within the core period or whether the 
student’s need will be better met by additional time with 
targeted instruction. 

• The locally-adopted, standards-aligned, basic core 
materials and the core ancillary materials serve as the 
predominant instructional program provided to meet the 
instructional needs of identified strategic students so 
that they can participate in and progress through daily 
lessons in the basic core program with their peers.  
. 
 

Objective Fully Substantially Partially Minimally 

2.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
      Time is given priority and protected from 
          interruptions. 
 
 

Number of additional instructional minutes (or 
length of period) at each grade level for identified 

Strategic Students 
 Grade 6 Grade 7 Grade 8 

Additional  time 
provided 
identified 
Strategic 
students 

54 mins 54 mins 54 mins 

Additional  time 
provided 
identified 
Strategic ELs 

54 mins 54 mins 54 mins 

Additional  time 
provided 
identified 
Strategic SWDs 

54 mins 54 mins 54 mins 

 

 

Documentation Additional Comments 

Reading/Language Arts/ELD  

 
District Instructional 
Regulations:   

School Instructional Procedures:  

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2. Instructional 

Time 
 

2.3 Through the school’s master 
schedule, the school/district 
provides adequate additional 
instructional time within the 
school day as recommended 
on pages 290-91 of the 
California RLA Framework at 
http://www.cde.ca.gov/ci/cr/cf/
documents/rlafw.pdf for ELD 
instruction for identified ELs. 
This time is given priority and 
protected from interruptions. 

 

Full implementation means that the school’s master 
schedule allocates adequate ELD instructional time for all 
identified ELs. This time is in addition to instructional time 
in the basic core program, is given priority, and is 
protected from interruptions. 
• ELs are appropriately placed into ELD using CELDT 

and all available English proficiency measures.  
• ELs who are also identified as SWDs must receive 

daily ELD instruction.   
 

Objective Fully Substantially Partially Minimally 

2.3 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
Identify all that apply 
_____   Time is given priority and protected from 

interruptions. 
_____   ELD instruction is additional time in the 

schedule. 
 
Identify number of EL students by CELDT  level 
and number of ELD minutes (length of periods) 
offered at each CELDT level 
 

Proficiency Levels Levels  
1-2 

Level  
3 

Levels 
4-5 

 
Number of students  
 

24 7 18 

Number  of 
instructional minutes 
in ELD (beyond 2.1 
and 2.2) 

0 mins 0 mins 0 mins 

 
 
 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

ELD instruction is embedded in the curriculum. 
District Instructional 
Regulations:   

School Instructional Procedures:  

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2.  Instructional 

Time 
2.4 The school/district provides 

adequate instructional time 
as recommended on page 
291 in the California RLA 
Framework at 
http://www.cde.ca.gov/ci/cr/c
f/documents/rlafw.pdf for the 
locally adopted intensive 
intervention programs in 
RLA. This time is given 
priority and protected from 
interruptions. 
 

 
 

Full implementation means that the school’s master 
schedule provides adequate instructional time in 
uninterrupted blocked classes for all identified intensive 
intervention students, including ELs and SWDs. The 
RLA/ELD intensive intervention reading program materials 
are utilized as designed to support the needs of all 
intensive intervention students. 
• This time is given priority and protected from 

interruptions. 
• Students in need of intensive intervention are defined 

as students demonstrating proficiency in RLA two or 
more years below grade level. 

• The master schedule allocates sufficient 
instructional time for implementation of the intensive 
intervention programs as stated in the framework. 

• The master schedule reflects that ELs in an 
intensive reading intervention program designated 
for ELs also receive embedded ELD instruction as 
per program design. Program 5 (Intensive Reading 
Intervention for ELs) or the intensive reading 
intervention materials designated for ELs from the 
previous 2002/2005 SBE-adopted materials lists 
meet the recommended time for ELD instruction. 

Objective Fully Substantially Partially Minimally 

 
2.4 

  

4 
100% 

 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
       Time is given priority and protected from 
          interruptions. 
 
Indicate total length (minutes) of blocked periods:  
 

Number of instructional minutes at each grade 
level 
 Grade 6 Grade 7 Grade 8 
All 
Intensive 
learners 

54 mins 54 mins 54 mins 

Intensive 
ELs 

54 mins 54 mins 54 mins 

Intensive 
SWDs 

54 mins 54 mins 54 mins 
 

 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
District Instructional 
Regulations:   

School Instructional Procedures:  

Attach appropriate documents. 
 
  

http://www.cde.ca.gov/ci/cr/cf/documents/rlafw.pdf�
http://www.cde.ca.gov/ci/cr/cf/documents/rlafw.pdf�


California Department of Education   March 2013 
California Department of Education 

Academic Program Survey—Middle School Level 
 

 10 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2.  Instructional 

Time 
2.5 The school/district provides 

adequate instructional time 
as recommended on page 
10 of the California 
Mathematics Framework at 
http://www.cde.ca.gov/ci/cr/c
f/documents/mathfrwk.pdf 
for the locally-adopted, 
standards-aligned, basic 
core programs for 
mathematics and may 
include CCSS-aligned 
instructional materials. This 
time is given priority and is 
protected from interruptions. 

 

Full implementation means that the school’s master 
schedule provides adequate instructional time for all 
mathematics classrooms in the locally-adopted, 
standards-aligned mathematics basic core materials 
which may include CCSS-aligned instructional materials. 
This schedule provides all students, including ELs, 
SWDs, students with learning difficulties, and advanced 
learners, sufficient instruction and practice to meet their 
instructional needs.  
• This time is given priority and protected from 

interruptions. 
 
 

Objective Fully Substantially Partially Minimally 

2.5 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
      Time is given priority and protected from  
          interruptions. 
 
Identify number of instructional minutes (length of 
periods) offered at each grade level: 
 

Number of instructional minutes at each 
grade level 

 Grade 6 Grade 7 Algebra I 
All  
Students 

54 mins 54 mins 54 mins 

ELs 54 mins 54 mins 54 mins 
SWDs 54 mins 54 mins 54 mins 

 
 

Documentation Additional Comments 

 Mathematics 

 
District Instructional 
Regulations:   

School Instructional Procedures:  

Attach appropriate documents. 
 
  

http://www.cde.ca.gov/ci/cr/cf/documents/mathfrwk.pdf�
http://www.cde.ca.gov/ci/cr/cf/documents/mathfrwk.pdf�


California Department of Education   March 2013 
California Department of Education 

Academic Program Survey—Middle School Level 
 

 11 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2.  Instructional 

Time 
2.6 The school/district 

provides adequate 
additional instructional 
time as described and 
recommended on page 
235 in the California 
Mathematics 
Framework at 
http://www.cde.ca.gov/
ci/cr/cf/documents/mat
hfrwk.pdf for 
kindergarten through 
grade eight students 
identified for strategic 
intervention support in 
mathematics. 

Full implementation means that the school’s master schedule 
allocates adequate additional time and periods to support 
identified strategic students, including ELs, SWDs, and 
students with learning difficulties. The district/school uses 
assessments and placement criteria to determine the 
instructional needs of strategic students and the intensity of 
support offered to these students. 
• For grades six and seven, strategic students are defined as 

demonstrating proficiency of mathematics standards within 
two grade levels and are unable to master grade-level 
standards.   

• For grade eight, strategic students are defined as 
demonstrating proficiency at or above the grade seven 
mathematics standards but are unable to master Algebra I 
standards 

• Assessments will determine whether a student’s learning 
difficulties may be addressed by the regular classroom 
teacher with minimal assistance beyond differentiation within 
the core period or whether the student’s need will be better 
met by additional time with targeted instruction.  

• For grades six through eight, the basic core adopted 
materials and the basic core ancillary materials serve as the 
predominant instructional program provided to meet the 
instructional needs of identified strategic students so that 
they can participate in and progress through daily lessons in 
the basic core program with their peers. 
 

Objective Fully Substantially Partially Minimally 

2.6 
4 

100% 
 

3 
At least  

75% 

2 
At least 

50% 

1 
Less than 

 50% 
Key Components 

 
 
Appropriate Allocation of Instructional Time 
        Time is given priority and protected from 
           interruptions. 
 
Identify number of strategic students served 
and the amount of additional strategic 
instructional time (length of periods) offered at 
each grade level: 
 

Number of students at each grade level 
 Grade 

6 
Grade 
7 

Grade 
8 

All  Strategic 73 73 73 
All strategic ELs 16 17 16 

All strategic 
SWDs 

19 18 19 

Additional time 
provided to 
strategic 
students 

54 
mins 

54 
mins 

54 
mins 

Additional time 
provided to 
identified EL 
students 

54 
mins 

54 
mins 

54 
mins 

Additional time 
provided to 
identified SWD 
students 

54 
mins 

54 
mins 

54 
mins 

http://www.cde.ca.gov/ci/cr/cf/documents/mathfrwk.pdf�
http://www.cde.ca.gov/ci/cr/cf/documents/mathfrwk.pdf�
http://www.cde.ca.gov/ci/cr/cf/documents/mathfrwk.pdf�


California Department of Education   March 2013 
California Department of Education 

Academic Program Survey—Middle School Level 
 

 12 

 
 

Documentation Additional Comments 

 Mathematics 

 
District Instructional Regulations:   
School Instructional Procedures:  

Attach appropriate documents. 
 
  



California Department of Education   March 2013 
California Department of Education 

Academic Program Survey—Middle School Level 
 

 13 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
2.  Instructional 

Time 
2.7 The school/district provides 

adequate instructional time 
in the locally-adopted 
mathematics intervention 
materials for identified 
intensive intervention 
students needing 
specialized instruction to 
acquire the mathematics 
skills and concepts 
necessary to meet grade-
level mathematics 
standards. 
 

Full implementation means that the school’s master 
schedule allocates adequate instructional time or periods 
for identified intervention students needing specialized 
instruction to acquire the grade-level or pre-algebraic 
skills and concepts necessary to succeed in Algebra I. 
The district/ school uses assessments and placement 
criteria to determine the instructional needs of intensive 
intervention students.  
• For grades six and seven, students needing intensive 

intervention are defined as demonstrating proficiency 
of mathematics standards below two grade levels and 
are unable to master grade-level standards.  

• For grade eight, mathematics intensive intervention 
students are defined as those students who are 
achieving below seventh grade mathematics 
standards. 

For districts using the 2007 SBE adoptions:  
• For grade four through seven intensive intervention 

materials are not designed as a curriculum to replace 
basic core mathematics instruction. The intensive 
intervention materials are to be used when additional 
intervention support is needed.  

For districts using the 2001 and 2005 SBE 
adoptions: 
• Students who have been assessed and identified as 

needing intensive mathematics intervention should 
be provided additional instructional time and support 
using the ancillary materials from the adopted 
program.  

Objective Fully Substantially Partially Minimally 

2.7 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Instructional Time 
       Time is given priority and protected from 
           interruptions. 
  
Indicate total number of additional minutes: 
 

Number  of instructional minutes at each grade 
level 

 
Grade 6 Grade 7 

Pre-
algebra/Al-
gebra 
Readiness 

Intensive 
learners 

54 mins 54 mins 54 mins 

Intensive 
ELs 

54 mins 54 mins 54 mins 

Intensive 
SWDs 

54 mins 54 mins 54 mins 

 

 

Documentation Additional Comments 

 Mathematics 

 
District Instructional 
Regulations:   

School Instructional 
Procedures:  

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
3. Lesson 

Pacing 
Guide 

3.1 The school/district 
prepares, distributes, and 
monitors the use of an 
annual district 
instructional/assessment 
pacing guide for each 
grade level (six through 
eight) for the RLA/ELD and 
intensive intervention 
programs in order for all 
teachers to follow a 
common sequence of 
instruction and 
assessment. 

Full implementation means that the annual district 
instructional/assessment pacing guides are in use to fully 
implement the RLA/ELD and intensive intervention programs by 
grade level and/or program level (and by tracks if a year-round 
school).  
• Use of the pacing guide ensures that all students receive a 

common sequence of grade-level instruction and common 
assessments. Data analysis of common assessments in 
teacher collaboration informs instructional planning and 
decision-making. 

• The basic core course-pacing guide is the foundational 
pacing guide for the strategic support class. The strategic 
support teacher uses the basic core course pacing guide 
and intensifies the focus on key standards ensuring: 1) an 
alignment to the grade-level RLA/ELD course being taught; 
2) the use of the adopted basic core program ancillary 
materials; 3) time for pre/re-teaching; and 4) time to 
address specific skill needs of students. 

Objective Fully Substantially Partially Minimally 

3.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Instructional/Assessment Pacing Guides  
          Distributed to each grade  
             level. 
          In use at every grade level. 
 
Pacing Guide Use Monitored 
         Principal monitors use. 
 
 
 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
School/District Pacing 
Plan by Grade Level or 
Program Level  

 

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
3. Lesson 

Pacing 
Guide 

3.2 The school/district 
prepares, distributes, and 
monitors the use of an 
annual district 
instructional/assessment 
pacing guide for the 
mathematics programs 
(grades six through eight) 
in order for all mathematics 
teachers to follow a 
common sequence of 
instruction and 
assessment. 

Full implementation means that the annual district 
instructional/assessment pacing guides are in use to fully 
implement the mathematics programs by grade level (and by 
tracks if a year-round school schedule).  
• Use of the pacing guide ensures that all students receive a 

common sequence of grade-level instruction and common 
assessments. Data analysis of common assessments in 
teacher collaboration informs instructional planning and 
decision-making. 

• The basic core course-pacing guide is the foundational 
pacing guide for the strategic support class. The strategic 
support teacher uses the basic core course pacing guide 
and intensifies the focus on key standards ensuring: 1) an 
alignment to the grade-level mathematics course content 
being taught; 2) the use of the locally- adopted basic core 
program ancillary materials; 3) time for pre/re teaching; and 
4) time to address specific skill needs of students. 

Objective Fully Substantially Partially Minimally 

3.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Instructional/Assessment Pacing Guides  
         Distributed to each grade level. 
         In use at every grade level. 
 
Pacing Guide Use Monitored 
         Principal monitors use. 

Documentation Additional Comments 

 Mathematics 

 
School/District Pacing 
Plan by Grade Level or 
Program Level  

 

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
4.  Professional 

Development 
for School 
Administrators 

 

4.1 The district provides the 
principal and vice-principal(s) 
with professional 
development focused on 
leadership, support and 
monitoring to fully implement 
the locally-adopted RLA/ELD 
basic core and intervention 
program materials, locally-
adopted mathematics 
programs, and CCSS-aligned 
instructional materials in use 
at the school through a 
knowledgeable, experienced 
provider.  
 

 
 

Full implementation means the district validates that the 
principal and vice-principal(s) are engaged in professional 
development focused on the locally-adopted RLA/ELD 
basic core or intervention program materials, locally-
adopted mathematics program materials, and CCSS-
aligned instructional materials. The professional 
development provided by a knowledgeable, experienced 
provider focuses on the following: 
• The locally-adopted, RLA/ELD basic core or intensive 

reading intervention materials and  mathematics 
materials including CCSS-aligned instructional 
materials used in the school; 

• The ancillary materials available to differentiate 
instruction for ELs and SWDs, advanced/benchmark 
and struggling strategic learners;  

• Curriculum framework language and the academic 
content standards addressed in the materials;  

• The use of the instructional/assessment pacing 
guide; 

• Leadership strategies to support and monitor the use 
of a variety of formative and summative assessments 
including state, placement and common standards-
based curriculum embedded and benchmark 
assessments, to determine student placement/exit, 
ongoing progress monitoring and program 
effectiveness; 

• Structured teacher collaboration time to analyze and 
use assessment data to inform classroom and 
school-wide practices; and 

• A professional development system to advance 
teachers to a level of fully and skillfully implementing 
all components of the adopted program; and the 
understanding and use of research-based practices 
to plan and deliver instruction to meet varying student 
needs. 

Objective Fully 
100% Substantially Partially Minimally 

4.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 

Key Components 
 
 
Principal 
 Training in RLA/ELD 
 Training in Mathematics 
 Coaching, as resources permit  
 
Vice Principal 
______ Training in RLA/ELD 
______ Training in Mathematics 
 Coaching, as resources permit 
 
 

Suggested Documentation Additional Comments 

RLA/ELD Mathematics  
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
4.  Professional 

Development 
for School 
Administrators 

 
 

4.2 The district provides 
and monitors on-going 
targeted professional 
development and 
support to increase 
the principal’s and 
vice-principal’s 
instructional 
leadership skills to 
monitor and support 
the full implementation 
of the EPCs. 

 

Full implementation means that the district provides and 
monitors regular on-going targeted professional development to 
increase the instructional leadership skills of the principal and 
vice-principal(s) to support the full implementation of the EPCs. 
Targeted professional development and support may include:  
• Development, use, and monitoring of classroom observation 

protocols to include: 
− Full and skillful implementation of instructional materials 

including use of ancillaries. 
− The effective implementation of targeted research-based 

instructional strategies to meet the needs of all students 
including ELs and SWDs. 

• Data team protocol training to lead grade/subject area 
teachers in the analysis and use of data including formative 
curriculum-embedded assessments, district benchmarks, 
and state summative data to inform classroom and school-
wide practices.  

• Supporting and training general, special education, and 
intervention teachers to use common, standards-aligned 
formative assessments to collaborate about the progress 

Objective Fully Substantially Partially Minimally 

4.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 

Key Components 
 
 
Identify type of professional 
development/support (refer to suggested 
targeted professional development and support 
list): 
 
CCCS Math PD for Principals 
CCCS ELA PD for Principals 
Instructional Rounds for Math (Principal) 
Data Review Protocol for Math and ELA 
PD(Principal) 
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and adapt instruction to support struggling learners. 
• Training to facilitate meetings, have difficult conversations, 

and provide teachers with constructive instructional 
feedback. 

• Participation in EL professional development to highlight 
instructional practices to support ELs in learning academic 
content standards. 

• Training on Response to Instruction and Intervention (RtI2) 
to provide support for tiered intervention and implementation 
and monitoring of standards-aligned IEPs. 

• Training in effective communication with teachers, parents, 
and community stakeholders about implementation of 
instructional materials. 

• Coaching for the principal and vice-principal(s) to fully 
implement the various EPC objectives. 
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Suggested Documentation Additional Comments 

 RLA/ELD  Mathematics 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
5. Credentialed 

Teachers and 
Professional 
Development 
Opportunity 

5.1 The school/district staffs all 
classrooms with fully 
credentialed, highly-
qualified teachers, per the 
requirements of the 
Elementary and Secondary 
Education Act (ESEA). 

 

Full implementation means that all classrooms have 
highly-qualified teachers appropriately credentialed for 
their assignment. 

Objective Fully Substantially Partially Minimally 

5.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
100%    Percentage of fully credentialed, highly- 
             qualified teachers. 
 
 
 
 
  

Documentation Additional Comments 

 RLA/ELD Mathematics 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
5. Credentialed 

Teachers and 
Professional 
Development 
Opportunity 

5.2 The school/district provides 
teachers of RLA/ELD (in all 
grade levels and programs, 
including special education 
and ELD) with instructional 
materials-based 
professional development 
focused on locally-adopted, 
standards-aligned RLA/ELD, 
and intensive intervention 
instructional programs, 
and/or CCSS-aligned 
instructional materials in use 
at the school.  

 
 

Full implementation means that all teachers of RLA/ELD and 
intensive intervention are engaged in instructional materials-
based professional development focused on the locally-
adopted RLA/ELD program, intensive intervention program, 
and/or CCSS-aligned instructional materials in use at the 
school.  
 
The professional development focuses on the content, 
structure, lesson planning, pacing, and instructional delivery 
of the locally-adopted materials, including the ancillary 
materials available to differentiate instruction for ELs and 
SWDs, advanced/benchmark and struggling strategic 
learners; curriculum Framework language and the Academic 
Content standards addressed in the materials; the use of a 
variety of assessments including placement and common 
standards-based curriculum embedded/formative 
assessments for student placement/exit and progress 
monitoring; protocols for collaborative data conversations; 
and the need for ongoing professional development at the 
school site to skillfully implement all components of the 
adopted program and understand and use research-based 
practices  to plan and deliver instruction to meet varying 
student needs. Some activities might include: 
 
• Data team protocol training to analyze and use data to 

inform classroom and school-wide practices.  
• Participation in subject area/course level team meetings: 

weekly/monthly collaborative time to discuss and use 
student achievement results to determine student 
progress, the degree to which the adopted curriculum is 

Objective Fully Substantially Partially Minimally 

5.2 4 
100% 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
 
Indicate the number of teachers at each grade 
level engaged in professional development: 
 

 
Number of 
Teachers Training 

Classroom 
Support 

Grade 6 11 11 11 

Grade 7 11 11 11 

Grade 8 11 11 11 
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being implemented, the effective use of research-based 
practices, and to plan, deliver and adjust instruction. 

• Coaching Participation: classroom coaching tied directly 
to the skillful implementation of all components of the 
adopted program, which may include content support as 
well as research-based strategies for effective delivery of 
instruction. 

• Participation in English language learner professional 
development to highlight instructional practices to 
support ELs in learning academic content standards. 

• Teacher-led Demonstration Lessons: reflection and 
summary sheets from an exemplary classroom lesson of 
the adopted curriculum provided by a coach or mentor. 

• Curriculum-Embedded Technology Support: use of 
technology tools provided with the adopted curriculum to 
enhance curriculum knowledge and implementation. 

• Training on RtI2 including support on providing tiered 
intervention. 

• Implementation and monitoring of standards-based IEP. 
• Training for general, special education and intervention 

teachers to use common, ongoing, standards-aligned, 
formative assessments to collaborate about the progress 
of common students and adapt and adjust instruction to 
support struggling learners. 

 

Suggested Documentation Additional Comments 

 RLA/ELD 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
5. Credentialed 

Teachers and 
Professional 
Development 
Opportunity 

5.3 The school/district 
provides teachers of 
mathematics (in all grade 
levels and programs, 
including special 
education) with 
instructional materials-
based professional 
development focused on 
the locally-adopted 
mathematics program, 
intensive intervention 
program, and/or CCSS-
aligned materials in use 
at the school.  
 

Full implementation means that all teachers of mathematics, 
Algebra I, and pre-algebra/Algebra Readiness are engaged in 
instructional materials-based professional development focused 
on the locally-adopted, standards-aligned mathematics program, 
intensive intervention program, and/or CCSS-aligned 
instructional materials in use at the school.  
 
The professional development focuses on the content, structure, 
lesson planning, pacing, and instructional delivery of the locally-
adopted materials, including the ancillary materials available to 
differentiate instruction for ELs and SWDs, advanced/benchmark 
and struggling strategic learners; curriculum framework language 
and the academic content standards addressed in the materials; 
the use of a variety of assessments including placement and 
common standards-based curriculum embedded/formative 
assessments for student placement/exit and progress monitoring; 
protocols for collaborative data conversations; and the need for 
ongoing professional development at the school site to skillfully 
implement all components of the adopted program and 
understand and use research-based practices  to plan and 
deliver instruction to meet varying student needs.  
 
Some activities might include: 
• Use of the locally-adopted grade four through seven 

intensive intervention instructional materials along with the 
basic core program.  

• Data team protocol training to analyze and use data to 
inform classroom and school-wide practices.  

• Participation in subject area/course level team meetings: 

Objective Fully Substantially Partially Minimally 

5.3 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
 
Indicate the number of teachers at each grade 
level engaged in professional development: 
 

 
Number 

of 
Teacher

s 
Training 

Classroom 
Practice 

Grade 6 8 8 8 

Grade 7 2 2 2 

Algebra I 2 2 2 

Pre-
algebra/Al-

gebra 
Readiness 

2 2 2 
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Weekly/monthly collaborative time to discuss and use 
student achievement results to determine student progress, 
the degree to which the adopted curriculum is being 
implemented, the effective use of research-based practices, 
and to plan, deliver, and adjust instruction. 

• Coaching Participation: classroom coaching tied directly to 
the skillful implementation of all components of the adopted 
program, which may include content support as well as 
research-based strategies for effective delivery of 
instruction. 

• Participation in English language learner professional 
development to highlight instructional practices to support 
ELs in learning academic content standards. 

• Teacher-led Demonstration Lessons: reflection and 
summary sheets from an exemplary classroom lesson of the 
adopted curriculum provided by a coach or mentor. 

• Curriculum-Embedded Technology Support: use of 
technology tools provided with the adopted curriculum to 
enhance curriculum knowledge and implementation. 

• Training on RtI2 including support on providing tiered 
intervention. 

• Implementation and monitoring of standards-based IEP. 
• Training for general, special education, and intervention 

teachers to use common, ongoing, standards-aligned, 
formative assessments to collaborate about the progress of 
common students and adapt and adjust instruction to 
support struggling learners. 

 

Documentation Additional Comments 

 Mathematics 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
6. Ongoing 

Instructional   
Assistance 
and Support 
for Teachers 

6.1 The school/district 
provides instructional 
assistance and ongoing 
support to all teachers of 
RLA/ELD, including 
strategic and intensive 
intervention. Some 
possible options include 
trained coaches, content 
experts, and specialists 
who are knowledgeable 
about the adopted 
program, and work inside 
the classrooms to support 
the teachers and deepen 
their knowledge about the 
content and the delivery of 
instruction. 

Full implementation means that the school/district provides 
RLA/ELD and intervention teachers ongoing, targeted support 
through trained and experienced coaches, content experts, 
specialists, or other teacher support personnel with subject-
matter expertise. The coaches/content experts who work 
primarily within the classroom assist with the full and skillful 
implementation of the district’s locally-adopted, standards-
aligned RLA/ELD, intensive intervention, and/or CCSS-aligned 
instructional programs to improve student achievement.  
• The ongoing instructional assistance includes ensuring all 

teachers are trained to an advanced level on research-
based practices and instructional delivery through onsite 
professional development and demonstration lessons, 
including observation and feedback for next steps.  

• Support includes assisting teachers with planning and 
preparation, teacher collaboration, student goal setting, 
progress monitoring, data analysis, intervention placement 
and monitoring, and strategies for instructing intervention 
students, ELs, SWDs, benchmark and advanced learners. 

• The coaches/content experts are trained in and 
knowledgeable about the current adopted program and 
implementation of the CCSS and are provided with ongoing 
professional development and support to assist them in 
strengthening the instructional practices of teachers.  

• The principal structures and monitors the use and impact 
of coaching services on students’ achievement. 

Objective Fully Substantially Partially Minimally 

6.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
 Coaches/Content Experts/Specialists 
          Type of instructional assistance 
          Works primarily in classrooms 
 
Describe type of classroom/teacher assistance 
regularly provided to teachers:  
• Intervention Specialist 
• TSA – Push-in and Coaching 
Describe criteria used for identifying and 
providing coaching support: 
 

• Student need 
• Teacher need 

 
Monitoring Coaching System 
          Principal structures/monitors instructional  
             assistance services 
 
Trained Coaches/ Content Experts/Specialists 
           Provided with materials-based  
              training  
 
Describe type of training/ support planned 
and/or provided for coaches/content 
experts/specialists: 
 
District PD for ELA CCCS implementation 
 

Documentation Additional Comments 

 Reading/Language Arts/ELD  
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School Plan for 
Assistance and Support 
to Teachers:  

 

Attach appropriate documents. 
 

Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
6. Ongoing 

Instructional   
Assistance 
and Support 

6.2 The school/district 
provides instructional 
assistance and ongoing 
support to all teachers of 

Full implementation means that the school/district provides 
mathematics and intervention teachers ongoing, targeted 
support through trained and experienced content experts, 
coaches, specialists, or other teacher support personnel with 

Objective Fully Substantially Partially Minimally 

6.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
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for Teachers mathematics, including 
strategic and intensive 
intervention. Some 
possible options include 
trained coaches, content 
experts and specialists 
who are knowledgeable 
about the adopted 
program and work inside 
the classrooms to support 
the teachers and deepen 
their knowledge about the 
content and the delivery of 
instruction. 

subject matter. The coaches, content experts, and specialists 
who work primarily in the classroom assist with the full and 
skillful implementation of the district’s locally-adopted, 
standards-aligned instructional programs and/or CCSS-
aligned programs in mathematics to improve student 
achievement.  
• The ongoing instructional assistance includes ensuring all 

teachers are trained to an advanced level on research-
based practices and instructional delivery through onsite 
professional development and demonstration lessons, 
including observation and feedback for next steps.  

• Support includes assisting teachers with planning and 
preparation, teacher collaboration, student goal setting, 
progress monitoring, data analysis, intervention placement 
and monitoring, and strategies for instructing students who 
need intervention, ELs, SWDs, benchmark and advanced 
learners. 

• The coaches/content experts are trained in and 
knowledgeable about the current, locally-adopted adopted 
program and/or CCSS-aligned programs and are provided 
with ongoing professional development and support to 
assist them in strengthening the instructional practices of 
teachers.  

• The principal structures and monitors the use and impact 
of coaching services on students’ achievement.  

Key Components 
 
Coaches/Content Experts/Specialists 
          Type of instructional assistance 
          Works primarily in classrooms 
 
Describe type of classroom/teacher assistance 
regularly provided to teachers:  
 
Intervention Specialist 
Math Intervention Coach 
 
Describe criteria used for identifying and 
providing coaching support: 
 

• Student Need 
• Teacher Need 

 
Monitoring Coaching System 
          Principal structures/monitors instructional 
             assistance services. 
 
Trained Coaches/ Content Experts/Specialists 
        Provided with materials-based training. 
 
Describe type of training/ support planned 
and/or provided for coaches/content 
experts/specialists: 

• CCCS Math PD 
• Instructional Rounds 

Documentation Additional Comments 

 Mathematics 

 
School Plan for 
Assistance and 
Support to Teachers:  

 

Attach appropriate documents. 
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Essential 
Program 

Component 
 

Objective Criteria, Clarifications, and Citations 
Implementation Status and Key Components 

Review and identify which key components apply.  
Circle the most appropriate rating. 

7. Student 
Achievement 
Monitoring 
System 

7.1 The school/district uses 
an ongoing assessment 
and monitoring system 
that provides timely 
data from common 
assessments based on 
the locally-adopted, 
standards-aligned 
RLA/ELD, intensive 
intervention, and/or 
CCSS-aligned 
programs used in the 
school district. Student 
achievement results 
from assessments (i.e., 
entry-level placement 
and/or diagnostic; 
progress monitoring, 
including frequent 
formative and 
curriculum-embedded; 
and summative 
assessments) are used 
to inform teachers and 
principals about student 
placement, diagnoses, 
progress, and 
effectiveness of 
instruction. 

Full implementation means that the district provides and 
supports an easily accessible electronic data 
management system, and the school is uniformly 
administering, scoring, analyzing, and using student 
achievement data from entry-level and/or diagnostic 
assessments, progress monitoring assessments 
(including frequent formative and curriculum-embedded 
assessments), and summative assessments, on a 
timely basis. 
• The data from these assessments are 

disaggregated and used to determine student 
placement and/or diagnosis of readiness for grade-
level standards-based instruction, monitor ongoing 
student progress, identify individual student needs, 
inform decisions regarding classroom and school-
wide instructional practice, and determine the 
effectiveness of instructional practices and 
implementation of the adopted programs.  

• For the ongoing monitoring system, data is 
collected and used and teachers are trained to 
disaggregate and analyze student data to assist 
with identifying patterns of performance and 
modifying instruction to meet the needs of all 
students, including ELs and SWDs. 

• Common formative assessments are given at 
least every six to eight weeks to monitor student 
progress. More frequent formative assessments 
will assist teachers in collaborating and to identify 
the most immediate student needs. 

Objective Fully Substantially Partially Minimally 

7.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

Ongoing Assessment and Monitoring System 
 District-supported electronic data management 

system 
 District-wide reporting and analysis of  

              assessment results. 
 School-wide reporting and analysis of assessment 

results. 
 Timely data from assessments available to and 

easily accessible by administrators and teacher 
 Common curriculum embedded/formative 

assessments in use school-wide. 
 
Training on Accessing and Using Electronic Data System  
         Staff trained on using and accessing data from the 
             electronic data system. 
 
Using Formative Assessment Results 

 Common curriculum embedded/formative 
assessments administered frequently. 

 School-wide assessment calendar developed & 
used. 

 Professional development provided for administrators 
and teachers on data analysis and data-informed 
instruction. 

Documentation Additional Comments 
RLA/ELD  

 

Example of Curriculum 
Embedded Assessments:  

Sample report of assessment at the following levels 
Classroom:  
School:  
District:  
Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
7. Student 

Achievement 
Monitoring 
System 

7.2 The school/district uses 
an ongoing assessment 
and monitoring system 
that provides timely data 
from common 
assessments based on 
the locally-adopted, 
standards-aligned basic 
core mathematics, 
intensive intervention, 
and/or CCSS-aligned 
programs used in the 
school district. Student 
achievement results from 
assessments (i.e., entry-
level placement and/or 
diagnostic; progress 
monitoring, including 
frequent formative and 
curriculum, embedded; 
and summative 
assessments) are used to 
inform teachers and 
principals  student 
placement/diagnoses, 
progress, and 
effectiveness of 
instruction. 

Full implementation means that the district provides and 
supports an easily accessible electronic data management 
system, and the school is uniformly administering, scoring, 
analyzing, and using entry-level and/or diagnostic assessments, 
progress monitoring assessments (including frequent formative 
and curriculum-embedded assessments), and summative 
assessments on a timely basis.  
• The data from these assessments are disaggregated and 

used to determine student placement and/or diagnosis of 
readiness for grade-level, standards-based instruction, 
monitor ongoing student progress, identify individual 
student needs, inform decisions regarding classroom and 
school-wide instructional practice, and determine 
effectiveness of instructional practices and implementation 
of the adopted programs.  

• In mathematics, the use of frequent and timely assessment 
data is critical to determine when students need the 
additional differentiated instructional time utilizing the 
locally-adopted intervention materials.  

• For the ongoing monitoring system, data collection 
(including electronic) is used and teachers are trained to 
disaggregate and analyze student data to assist with 
identifying patterns of performance and modifying 
instruction to meet the needs of all students, including ELs 
and SWDs. 

• Common formative assessments are given at least every 
six to eight weeks to monitor student progress.  More 
frequent formative assessments will assist teachers in 
collaborating and to identify the most immediate student 
needs. 

Objective Fully Substantially Partially Minimally 

7.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Ongoing Assessment and Monitoring System 

 District supported electronic data  
management system. 

 District-wide reporting and analysis of  
assessment results. 

 School-wide reporting and analysis of  
assessment results. 

 Timely data from assessments available 
to and easily accessible by administrators 
and teachers. 

 Common curriculum embedded/formative  
assessments in use school-wide. 

 
Training on Accessing and Using Electronic 
Data System   

 Staff trained on using and accessing data  
           from the electronic data system. 
 
Using Formative Assessments Results 

 Common curriculum embedded/formative 
assessments administered frequently. 

 School wide assessment calendar  
developed and used. 

 Professional development provided for  
administrators and teachers on data  
analysis and data-informed instruction. 

Documentation Additional Comments 

 Mathematics 

 Example of Curriculum 
Embedded Assessments:  

Sample report of assessment at the following levels 
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Classroom:  
School:  
District:  

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
8. Monthly 

Collaboration 
by Grade 
Level or 
Program for 
Teachers 
Facilitated by 
the Principal 

8.1 The school/district 
facilitates and supports a 
one-hour structured 
collaboration meeting 
(preferably two) per month 
in order for subject-
matter/course-level 
teachers to analyze, 
discuss, and utilize the 
results of the school/ 
district assessments of 
student progress in the 
RLA/ELD,  intensive 
intervention, and/or 
CCSS-aligned 
instructional programs in 
use at the school. The 
purpose of collaboration is 
to guide student 
placement, instructional 
planning and delivery, and 
progress monitoring. 

 Full implementation means that the school/district, through the 
principal or designee, uniformly provides and supports structured 
opportunities to collaborate monthly on a continuous and 
frequent basis (preferably at least twice monthly) for all teachers 
of reading and language arts, including strategic and intensive 
intervention, special education, and ELD teachers.  
• Teachers are trained in collaboration meeting protocols. 
• Collaboration meetings frequently include using and 

analyzing timely results from the common school/district 
assessments:  
− Entry-level placement and/or diagnostic; 
− Progress monitoring, including frequent formative and 

curriculum-embedded assessments; and 
− Summative benchmark assessments. 

• Collaborative discussions are centered on strengthening 
the implementation of the adopted instructional programs, 
lesson design, and delivery, including the use of research-
based strategies, to support the mastery of content 
standards for all students, including ELs and SWDs. 

Objective Fully Substantially Partially Minimally 

8.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

  
Scheduled Structured Collaboration Meetings 
2          Number per month. 

 All teachers including strategic, intensive  
intervention, special education, and ELD  
teachers participate. 

 Meetings are structured, protocols/tools are 
developed and used. 

 Training for collaboration meeting protocols  
provided to teachers. 

 Professional development provided for  
administrators and teachers on data  
analysis and data-informed instruction. 

 Professional development provided for  
administrators and teachers on setting  
specific and measurable student  
achievement goals at school and  
classroom levels. 

 
Collaborative Meeting Discussion Content  

 Using and analyzing timely student 
common 
assessment results from all students. 

 Strengthening program implementation. 
 Designing and improving lessons/ 

instruction. 
 Identifying research-based strategies to  

support specific skill needs of all students. 

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
School Schedule for Monthly 
Grade Level Meetings and 
Examples of Lesson Plans  

 

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
8. Monthly 

Collaboration 
by Grade 
Level or 
Program for 
Teachers 
Facilitated by 
the Principal 

8.2 The school/district 
facilitates and supports 
one-hour structured 
collaboration meeting 
(preferably two) per month 
in order for subject 
matter/course-level 
teachers to analyze, 
discuss, and utilize the 
results of the school/ 
district assessments of 
student progress in the 
mathematics and/or 
CCSS-aligned 
instructional programs in 
use at the school. The 
purpose of the 
collaboration is to guide 
student placement, 
instructional planning and 
delivery, and progress 
monitoring. 

Full implementation means that the school/district, through 
the principal or designee, uniformly provides and supports 
structured opportunities to collaborate monthly on a 
continuous and frequent basis (preferably at least twice 
monthly) for all teachers of mathematics, including strategic 
and intensive intervention, special education, and ELD 
teachers.  
• Teachers are trained in collaboration meeting 

protocols. 
• Collaboration meetings frequently include using and 

analyzing timely results from the common 
school/district assessments:  
− Entry-level placement and/or diagnostic; 
− Progress monitoring, including frequent formative 

and curriculum-embedded assessments; and 
− Summative benchmark assessments. 

• Collaborative discussions are centered on 
strengthening the implementation of the adopted 
instructional programs, lesson design, and delivery, 
including the use of research-based strategies, to 
support the mastery of content standards for all 
students, including ELs and SWDs. 

Objective Fully Substantially Partially Minimally 

8.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
 Scheduled Structured Collaboration Meetings 
         2  Number per month. 

 All teachers including strategic, intensive 
intervention, special education, and ELD 
teachers participate. 

 Meetings are structured, protocols/tools are 
developed and used. 

 Training for collaboration meeting protocols 
provided to teachers. 

 Professional development provided for 
administrators and teachers on data analysis and 
data-informed instruction. 

 Professional development provided for 
administrators and teachers on setting specific 
and measurable student achievement goals at 
school and classroom levels. 

 
Collaborative Meeting Discussion Content  

 Using and analyzing timely student common 
assessment results from all students. 

 Strengthening program implementation. 
 Designing and improving lessons/ instruction. 
 Identifying research-based strategies to  

support specific skill needs of all students. 
 

Documentation Additional Comments 

 Mathematics 

 
School Schedule for Monthly 
Grade Level Meetings and 
Examples of Lesson Plans  

 

Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
9. Fiscal 

Support 
9.1 The school/district general 

and categorical funds are 
coordinated, prioritized, and 
allocated to align with the 
full implementation of the 
EPCs in RLA/ELD and the 
Single Plan for Student 
Achievement (SPSA). 

Full implementation means that the allocation and coordination of 
district and school site general and categorical funds to support 
implementation of the EPCs in RLA/ELD are aligned and 
prioritized in the SPSA. 

• The SPSA is aligned with the goals and activities in the 
LEA Plan. 

• The district, working in conjunction with the school, 
provides ongoing support, fiscal and in-kind resources to 
implement fully and sustain the strategic priorities 
identified by the school/district in the APS, and applied in 
the SPSA. 

• The district requires that SPSA expenditures detail EPC 
alignment. 

• District general and categorical budgets and LEA Plan 
demonstrate on-going commitment to continue support 
for EPC-related school reform. 

Objective Fully Substantially Partially Minimally 

9.1 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Funds 
          District and site categorical and general  
             funding are aligned to support EPC 
             implementation. 
 
Coordination of Funds 
         The SPSA aligns to the goals and  
             activities in the LEAP. 
              

Documentation Additional Comments 

 Reading/Language Arts/ELD 

 
Plan uses all revenues 
appropriately   
Attach appropriate documents. 
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Essential 
Program 

Component 
Objective Criteria, Clarifications, and Citations 

Implementation Status and Key Components 
Review and identify which key components apply.  

Circle the most appropriate rating. 
9. Fiscal 

Support 
9.2 The school/district general 

and categorical funds are 
coordinated, prioritized, and 
allocated to align with the 
full implementation of the 
EPCs in mathematics and 
the SPSA. 

Full implementation means that the allocation and coordination of 
district and school site general and categorical funds to support 
implementation of the EPCs in mathematics are aligned and 
prioritized in the SPSA.  

• The SPSA is aligned with the goals and activities in the 
LEA Plan. 

• The district, working in conjunction with the school, 
provides ongoing support, fiscal and in-kind resources to 
implement fully and sustain the strategic priorities 
identified by the school/district in the APS, and applied in 
the SPSA. 

• The district requires that SPSA expenditures detail EPC 
alignment. 

• District general and categorical budgets and LEA Plan 
demonstrate on-going commitment to continue support 
for EPC-related school reform. 

Objective Fully Substantially Partially Minimally 

9.2 
4 

100% 
 

3 
At least 

75% 

2 
At least 

50% 

1 
Less than 

50% 
Key Components 

 
Allocation of Funds 

 District and site categorical and general  
             funding are aligned to support EPC  
             implementation. 
 
Coordination of Funds 

 The SPSA aligns to the goals and  
             activities in the LEAP.  
 

Documentation Additional Comments 

 Mathematics 

 
Plan uses all revenues 
appropriately   
Attach appropriate documents. 
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MONTERA MIDDLE SCHOOL 
Parental Involvement Policy 2013-2014 

 
Involvement of Parents School Program 

 
Montera agrees to implement the following statutory requirements: 

 
Offer a flexible number of meetings for parents.  Parents are invited to participate in our 
Montera Parent-Teacher Organization and School Site Council monthly meetings.  Parent 
participation and collaboration plays a critical role in their child’s education.  These 
referenced committees provide parents with decision making opportunities in the school’s 
programs. 
 

School-Parent Compact 
 

Montera has jointly developed with and distributed to parents a School-Parent Compact 
that outlines how parents, the school staff, and students will share the responsibility for 
improved student academic achievement.  It also describes how the school and parents will 
develop a partnership to help children reach proficiency on the California content 
standards. 
 

Building Parent Capacity for Involvement 
 

Montera engages parents in meaningful interactions with the school.  It supports a 
partnership among staff, parents, and the community to improve student academic 
achievement.  To help reach these goals, and build capacity for parent involvement, it does 
the following: 
 Assists all parents in understanding academic content standards, assessments, and 

how to monitor and improve the achievement of their children. 
o The State of California’s academic common core content standards 
o The State of California’s student academic achievement standards 
o The State of California’s and OUSD’s academic assessments, including 

alternate assessments 
o Academic proficiency levels students are expected to achieve 
o How to monitor their child’s progress 

 Six-week Progress Reports are sent home for progress monitoring 
 Teacher informal conference times by appointment are available 

year-round. 
 
 Distributes to all parents, in a timely fashion, program information related to school 

and parent programs, meetings, and other activities in a form and language that the 
parents understand. 

o Several Communication Systems are in place to ensure proper notification 
of all school related events. 
 www.monteramiddleschool.org 
 www.montermiddleschoo.net  (currently) 
 Montera Monitor 
 Weekly e-Bulletin 
 Montera Yahoo Group 
 Jupiter Grades 
 All Call-Robo calls 

http://www.monteramiddleschool.org/�
http://www.montermiddleschoo.net/�
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Accessibility 
 

 
 Provide opportunities for all parents to participate, including parents with limited 

English proficiency, parents with disabilities, and parents of migratory students.  
This includes providing information and school reports in a form and language 
parents understand. 

 
Adoption 

 
 This policy was adopted by the Montera Middle School Site Council on May 1, 

2012 and will continue to be in effect through the school year 2013-2014.  The 
school will distribute this policy to all parents of participating in Montera Middle 
School.  It will be made available to the local community.  The Montera Middle 
School notification to parents of this policy will be in a comprehensible uniform 
format.  Translations into other languages will also be provided. 
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MONTERA MIDDLE SCHOOL COMPACT 
 

2013-2014 
 

It is important that families and schools work together to help students achieve high 
academic standards.  Through a process that includes teachers, families, students and 
community representatives, the following are agreed upon roles and responsibilities that 
we as partners will carry out to support student success in school and life. 
 

 
Staff Pledge 

I agree to carry out the following responsibilities to the best of my ability:   
• Provide high-quality curriculum and instruction. 
• Endeavor to motivate my students to learn. 
• Have high expectations and help every child to develop a love of learning. 
• Communicate regularly with families about student progress through conferences, 

parent-teacher meetings, progress reports, and other available means. 
• Provide reasonable opportunities for parents to volunteer and participate in their 

child’s class, and to observe classroom activities. 
• Provide a warm, safe, and caring learning environment. 
• Provide meaningful, daily homework assignments to reinforce and extend 

learning 60 minutes for grades 6-8. 
• Participate in professional development opportunities that improve teaching and 

learning and support the formation of partnerships with families and the 
community. 

• Actively participate in collaborative decision making and consistently work with 
families and my school colleagues to make Montera accessible and welcoming for 
families to facilitate each student achieving high academic standards. 

• Respect Montera, students, staff and families. 
 

 
Student Pledge 

I agree to carry out the following responsibilities to the best of my ability: 
o Come to school on time, ready to learn and work hard. 
o Bring the necessary materials to complete assignments and homework. 
o Know and follow all school and class rules. 
o Ask for help when I need it. 
o Communicate regularly with my parents and teachers about school experiences so 

that they can help me to be successful in school. 
o Limit my TV watching and choose to study or read every day after school. 
o Respect the school, classmates, staff and families. 

 

 
Family/Parent Pledge 

I agree to carry out the following responsibilities to the best of my ability: 
 Provide a quiet time and place for homework and monitor TV viewing. 
 Read to my child and encourage my child to read every day 30 minutes for grades 

6-8. 
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 Communicate with teachers, counselors, or administrators when I have a concern. 
 Ensure that my child attends school every day, gets adequate sleep, regular 

medical attention and proper nutrition. 
 Regularly monitor my child’s progress in school. 
 Participate in school activities such as decision making, volunteering and/or 

attending parent-teacher conferences. 
 Communicate the importance of education and learning to my child. 
 Respect the school, staff, students, and families. 

 
 
 
 
 
___________________________ 
Student’s Signature 
 
 
 
___________________________ 
Teacher’s Signature 
 
 
 
___________________________ 
Parent’s/Guardian’s Signature 



MONTERA MIDDLE SCHOOL 
SCHOOL SITE COUNCIL MEMBERSHIP ROSTER 

2012-2014 
 

 
Chairperson:  Jay Ward 

 

 
Secretary:  Susan Walton 

 

 
DAC Representative:  Andres L. Williams 

 
(appropriate representation is noted with an X) 

Member’s Names E-mail Address Principal Classroom 
Teacher 

Other 
Staff 

Parent/Comm. 

Tina Tranzor tina.tranzor@ousd.k12.ca.us X    

Ayata Colbert ayata2004@yahoo.com    X 

Judith Gangley judith.gangley@ousd.k12.ca.us  X   

Stephen Hicks slhicks57@gmail.com    X 

Jerry Jenkins jerry jenkinsand1jay2003@yahoo.com    X 

Susan Walton susan.walton@ousd.k12.ca.us  X   

Erica Saephan erica.saephan@ousd.k12.ca.us   X  

Arthur Williams artwilliams53@hotmail.com    X 

Andres Williams andreswilliams@sbcglobal.net    X 

Malina Wolfgramm wolfgramm12@yahoo.com  X   

Dana Sudduth dana.sudduth@ousd.k12.ca.us  X   

Jay Ward jayward@alumni.williams.edu    X 

      

      

mailto:andreswilliams@sbcglobal.net�
mailto:dana.sudduth@ousd.k12.ca.us�
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