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INTRODUCTION 
The organizers of the Roses in Concrete Community School (RiC) are pleased to submit 
this charter school petition to the Oakland Unified School District (OUSD) to request that a 
charter be granted for the term July 1, 2015 to June 30, 2020. In the process of developing 
this petition, the petitioners spent over two years meeting with local families, community 
leaders and educators in East Oakland, as well as national urban education experts to 
design a school that will serve as a model to meet the needs of East Oakland and other 
urban communities. 

Roses in Concrete will provide students with a challenging, engaging, and community­
responsive education that equips them with the knowledge, skills, and community 
sensibilities they will need to succeed in college, in their careers, and in their contributions 
as agents of change for communities like East Oakland. Our educational model for 
addressing the needs of children from East Oakland focuses on operationalizing Abraham 
Maslow's basic needs framework, every day in every classroom, to maximize student 
engagement and achievement. I, along with our founding teachers and school leadership 
have decades of successful experience in Oakland and Los Angeles schools utilizing this 
very approach with documented success and wide acclaim in the field (Duncan-Andrade, 
2007; Hidalgo, 2011). We are poised to contribute to OUSD on a larger scale via our plans 
to develop Roses in Concrete as a lab school that will support the District in its effort to 
create pipelines of urban teachers and urban leaders to increase the flow of highly qualified 
educators of color into OUSD schools. 

Our founding team is an exciting mix of some of the nation's top minds across the many 
disciplines needed to sustain an effective and successful charter school. Our team includes 
veteran educators who have demonstrated decades of successful educational practice in 
East Oakland schools and similar urban communities. Our team also includes educational 
leaders who have designed, launched, and led successful urban schools in California and 
around the country. As well, we have university faculty from San Francisco State 
University, University of San Francisco, and Stanford University on our team as part of our 
commitment to create a lab school that partners with local universities to create 
recruitment and training pipelines for educators of color to work in Oakland 
schools. Finally, our team includes youth and families from East Oakland who believe the 
Roses in Concrete Community School will fundamentally improve the educational 
experience and lives of children in our community. 

We have wide community support. The number of verifiable signatures from 
parents/guardians and faculty who have expressed meaningful interest in being a part of 
the Roses in Concrete learning community far exceeds charter requirements. 

ou for considering our petition. 

Jeff D can-Andrade, Ph.D. 
Lead Petitioner for the Roses in Concrete Community School 





CERTIFICATION STATEMENT 

Proposed Charter School Name &s.e~ I(\. ~cvek {K-3 &11t!tUVtv9 s~ !) 
~1 

Proposed School Location ( City)_ ..... ~'"'4.."""'""l<'-"lt<.a...a.M""'"--'~---------------

I hereby certify that the information submitted in this petition is true to the best of my knowledge and belief; 
that this petition has been or is being sent to the Superintendent of each of the districts from which we intend 
to draw students; and further I understand that, if awarded a charter, the proposed school shall be open to all 
students on a space available basis, and shall not discriminate on the basis of race, color, national origin, 
creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic performance, 
special need, proficiency in the Engl ish language or a foreign language, or academic achievement. This is a true 
statement, made under the penalti es of perjury . 

Signature of 

Authorized Person Date 
-+-----.'!--'----------------~ 

hat has original signatures.) 

Print/Type Name J.e,,f F Diu1 C-tU1 • trn.ArnAt: 

Daytime Phone_~(t7~f_IJ_)~1b~7_-~Lf~2~iP3~_ Fax: (<;LO) i 3 2- 28 33 
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AFFIRMATIONS AND ASSURANCES 

As the authorized lead petitioner, I, Jeff Duncan-Andrade, hereby certify that the 
information submitted in this petition for a California public charter school to be named 
Roses in Concrete Community School ("RiC" or the "Charter School"), and to be located 
within the boundaries of the Oakland Unified School District ("OUSD" or the "District") is 
true to the best of my knowledge and belief; I also certify that this petition does not 
constitute the conversion of a private school to the status of a public charter school; and 
further, I understand that if awarded a charter, the Charter School will follow any and all 
federal, state, and local laws and regulations that apply to the Charter School, including but 
not limited to: 

• The Charter School shall meet all statewide standards and conduct the student 
assessments required, pursuant to Education Code Sections 60605 and 60851, and any 
other statewide standards authorized in statute, or student assessments applicable to 
students in non-charter public schools. [Ref. Education Code Section 47605(c)(l)] 

• The Charter School shall be deemed the exclusive public school employer of the 
employees of Roses in Concrete Community School for purposes of the Educational 
Employment Relations Act. [Ref. Education Code Section 47605(b)(5)(0)] 

• The Charter School shall be non-sectarian in its programs, admissions policies, 
employment practices, and all other operations. [Ref. Education Code Section 
47605(d)(l)] 

• The Charter School shall not charge tuition. [Ref. Education Code Section 47605(d)(l)] 

• The Charter School shall admit all students who wish to attend the Charter School, and 
who submit a timely application; unless the Charter School receives a greater number of 
applications than there are spaces for students, in which case each application will be 
given equal chance of admission through a public random drawing process. Except as 
required by Education Code Section 47605(d)(2), admission to the Charter School shall 
not be determined according to the place of residence of the student or his or her 
parents within the State. Preference in the public random drawing shall be given as 
required by Education Code Section 4 7605( d) (2) (B). In the event of a drawing, the 
chartering authority shall make reasonable efforts to accommodate the growth of the 
Charter School in accordance with Education Code Section 47605(d)(2)(C) . [Ref. 
Education Code Section 47605(d)(2)(A)-(C)] 

• The Charter School shall not discriminate on the basis of the characteristics listed in 
Education Code Section 220 (actual or perceived disability, gender, gender identity, 
gender expression, nationality, race or ethnicity, religion, sexual orientation, or any 
other characteristic that is contained in the definition of hate crimes set forth in Section 
422.55 of the Penal Code or association with an individual who has any of the 
aforementioned characteristics). [Ref. Education Code Section 47605(d)(l)] 



• The Charter School shall adhere to all provisions of federal law related to students with 
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973, 
Title II of the Americans with Disabilities Act of 1990 and the Individuals with 
Disabiliti es in Education Improvement Act of 2004. 

• The Charter School shall meet all requirements for employment set forth in applicable 
provisions of law, including, but not limited to credentials, as necessary. [Ref. Titl e 5 
California Code of Regulations Section 11967.5.l(f)(S)(C)] 

• The Charter School shall ensure that teachers in the Charter School hold a Commission 
on Teacher Credentialing certificate, permit, or other document equivalent to that 
which a teacher in other public schools is required to hold. As allowed by statute, 
flexibility will be given to noncore, noncollege preparatory teachers. [Ref. California 
Education Code Section 47605(1)] 

• The Charter School shall at all times maintain all necessary and appropriate insurance 
coverage. 

• The Charter School shall, for each fiscal year, offer at a minimum, the number of 
minutes of instruction per grade level as required by Education Code Section 
4 7 612 .5 (a) (1) (A)-(D) . 

• If a pupil is expelled or leaves the Charter School without graduating or completing the 
school year for any reason, the Charter School shall notify the superintendent of the 
school district of the pupil's last known address within 30 days, and shall, upon request, 
provide that school district with a copy of the cumulative record of the pupil, including 
a transcript of grades or report card and health information. [Ref. Education Code 
Section 47605(d)(3)] 

• The Charter School shall maintain accurate and contemporaneous written records that 
document all pupil attendance and make these records available for audit and 
inspection. [Ref. Education Code Section 47612.S(a)] 

• The Charter School shall, on a regular basis, consult with its parents and teachers 
regarding the Charter School's educational programs. [Ref. Education Code Section 
47605(c)] 

• The Charter School shall comply with any jurisdictional limitations to locations of its 
facilities. [Ref. Education Code Sections 47605 and 47605.1] 

• The Charter School shall comply with all laws establishing the minimum and maximum 
age for public school enrollment. [Ref. Education Code Sections 47612(b), 47610] 



• The Charter School shall comply with all applicable portions of the Elementary and 
Secondary Education Act. 

• The Charter School shall comply with the Public Records Act. 

• The Charter School shall comply with the Family Educational Rights and Privacy Act. 

• The Charter School shall comply with the Ralph M. Brown Act. 

• The Charter School shall meet or exceed the legally required minimum number of 
school days . [Ref. Title 5 California Code of Regulations Section 11960] 

I 
Date 

Roses in Concrete Communi ty School 



0 



STATEMENT OF ASSURANCES 

This form or other similar must be signed by a duly authorized representative of the petitioner group and 
subm itted with the petition. A petition will be considered incomplete if it is not accompanied by the 

Statement of Assurances or does not otherwise contain these assurances. As the authorized representative of 
the applicant group, I hereby certify under the penalties of perjury that the information submitted in this 

petition for a charter for Ao~r ~ /vt ltrrt c. ve-k (name of school) to be located at 
rrltf-i Ott {(I~ is true to the best of my knowledge and belief; and further, 

I certify that, if awarded a charter, the school: 

1. Will not charge tu ition, fees, or other mandatory payments for attendance at the charter school or for 

participation in programs that are required for students. 

2. Will enrol l any eligible student who submits a timely and complete application, unless the school receives a 
greater number of applications than the re are spaces for students, in which case a lottery will take place in 
accordance with California charter laws and regulations. 

3. Will be non-secular in its curriculum, programs, admissions, policies, governance, employment practices, 
and all other operations . 

4. Will be open to all students, on a space available basis, and shall not discriminate on the basis of race, color, 

nationa l origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic 

performance, special need, proficiency in the English language or a foreign language, or academic 
achievement. 

5. Will not base admission on the student's or parent's/guardian's place of residence, except that a conversion 
school shall give admission preference to students who reside within the former attendance area of the public 
school. 

6. Will offer at least the minimum amount of instructional time at each grade level as required by law. 

7. Will provide to the Office of Charter Schools information regarding the proposed operation and potential 
effects of the school, including, but not limited to, the facilities to be used by the school, including where the 
school intends to locate, the manner in which administrative services will be provided, and potential civil 
liability effects, if any, upon the school and authorizing board. 

8. Will adhere to all applicable provisions of federal law relating to students with disabilities, including the 
Individuals with Disabil ities Education Act; section 504 of the Rehabilitation Act of 1974; and Title II of the 

Americans with Disabilities Act of 1990. 

9. Will adhere to all applicable provisions of federal law relating to students who are English language learners, 
includ ing Title VI of the Civil Rights Act of 1964; the Equal Educational Opportunities Act of 1974; MGL c. 76, § 

5; and MGL c. 89, 71 § (f) and (I). 

10. Will comply with all other applicable federal and state laws and regulations. 

11. Will submit an annual report and annual independent audits to the OUSD Office of Charter Schools by all 

required deadlines. 

Revised: 3/15/2013 26 



12. Will submit required enrollment data each March to the OUSD Office of Charter Schools by the required 
deadline. 

13. Will operate in compliance with generally accepted government accounting principles. 

14. Will maintain separate accountings of all funds received and disbursed by the school. 

15. Wil l participate in the California State Teachers' Retirement System as applicable. 

16. Will obtain, keep current, and make available for inspection all necessary permits, licenses, and 
certifications re lated to fire , health and safety within the build ing(s) and on school property. 

17. Will obtain, keep current, and make available for inspection all necessary teacher certifications, permits or 
other documents as required under EC Section 47605(1). 

18. Will at all times maintain all necessary and appropriate insurance coverage . 

19. Will subm it to the OUSD Office of Charter Schools the names, mailing addresses, and employment and 
educational histories of proposed new members of the Board of Trustees prior to the ir service . 

20. Will , in the event the Board of Trustees intends to procure substantially all educational services for the 
charter school through a contract with another person or entity, provide for approval of such contract by the 
Board of Education in advance of the beginning of the contract period . 

21 . Will provide financial statements that include a proposed first -year operational budget with start-up costs 
and anticipated revenues and expenditures necessary to operate the school, including special education; and 
cash-flow and financial projections for the first three years of operation. 

22 . Will provide to the Office of Charter Schools a school code of conduct, Board of Trustee bylaws, an 
enrollment policy, and an approved certificate of building occupancy for each facility in use by the school, 
according the schedule set b Office of Charter Schools but in any event prior to the opening of the 

school. 

Signature Date 

Print Name 

Revised: 3/15/ 2013 27 



CHARTER SCHOOL ROSTER OF KEY CONTACTS 

Complete the following Roster for the Board of Directors and key administrative leaders and/or partners for 
the proposed school. Be sure to include titles and roles. , '"' ,, ' '<,;; ; , ' . 

Name of 
School(s): 

Name of 
Nonprofit 
Corporation: 

Primary Contact 

Person: Jeff PwiU:Wl-Andn:v(e. 
Mailing Address: _.-.1.3--itf....1...I uc..k___,..b.L<a""-v"--'1,......s.__S=...JtL.:C/.J-' --"O~a."-...!...:lc~la:x.n!..l."3d~,,___:C:::::...L..A:'--~9r-l/--(p0~~1,__ _ _ ____ _ 
Phone: 
(day & eve.) 

Fax: 
( 5 I 0) 9 b 7 - 4 2b3 

NONPROFIT BOARD OF DIRECTORS 

Position: Lea...d. Peti-h01er" 
Name: ,j e ff: ];) u Vl t:-p,,,rA - Arid ov£e 
Mailing Address : 

Phone: 

(day & eve.) 

Fax : 

Position: 

Name: 

Mailing Address: 

Phone: 
(day & eve.) 

Fax : 

Position : 
Name: 
Mailing Address : 

Phone : 
(day & eve.) 

Fax: 

Revised: 3/15/2013 
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NONPROFIT BOARD OF DIRECTORS continued 
Position : 

Name: 

Mailing Address: 

Phone : 
(day & eve.) 

Fax: 

Posit ion: 

Name: 

lS!o] ~35 - zoo?J' 

i5n 'aM ])a' s C/2 t I 

Email: 

Mailing Add ress: 

Phone : 
(day & eve.) 

Fax: 

,·seed ,, f6U cla.J.f <+ / c&+-:e loOZ? ,. Oa k:iaYtd. Utft/0 f 2, 

(_21 h) 7 g9- 1./-JoCf 

J . 

SCHOOL PERSONNEL 

Prineipal Name: ]), recff2r ,.. ])g,Yii ~c,,{G ~Mc -tk 
Phone (day/eve) : Da ~(1' 6 / (?lf?) 'i3z-z-;.J'8 
Fax: CGf O)S~Z--2 283 Email : · davrsM, f-~jMt< t' (. GfY0... 

Business 
Manager: 
Phone (day/eve) : 

(may be undetermlired. at time af submission) ,. 

~-----------------------~ 

Fax: Email: 

OTHER AS APPLICABLE (school management entity, partner) 

Contact Person: TJILYSON It /1, ±id n9 c 0 - Cukt< (es 
Title/Position : --p1,. e , + 12 c . 
Organization: - iSeuf 

1 
"22¢. C[a"j 9t-, 1 Ste boo, (212 k,la.vt d 1 % l 2 

Phone (day/eve) : (Sio) 4'S2- - 2-'2d 2 
Fax: CS"w) f~2 - - 2~33 Email : c.-flCM..@1'scee.d.o?j 

Contact Person: Vt G:tV Trl1Q ~ 
Title/Position: 'J)J re,c,-to (' 
Organization : 3c./J~Ia.A1{C .£t .. DiaJ:;,.Laud 1 ct\- t(l/-bo/ 7 ~ 
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... 

Revised: 3/15/2013 25 







EXECUTIVE SUMMARY 

MISSION 
The Roses in Concrete Community School ("RiC') will be a K-8 school in East Oakland founded 
on the belief that schools should emphasize knowledge of self, character, and intellectual 
growth to prepare students to fundamentally impact the global society while learning to live, 
learn, work and thrive in their own communities. 

Our principal goal is to develop youth committed to lives characterized by self-discipline, 
integrity, love and hope in the pursuit of justice and equity for all communities. We 
encourage our students, who are broadly invested in academic, artistic, athletic, and 
extracurricular pursuits, to demonstrate the spirit of the Warrior-Scholar1. As Warrior­
Scholars, our students will cultivate the courage to stand as warriors on the side of justice 
while having the scholarly faculties to decipher where justice resides in a complex society. 

"ROSES IN CONCRETE" 
The name of the Roses in Concrete Community School was inspired by the book of poetry 
based on the writings of Tupac Shakur released in 1999, The Rose That Grew from Concrete. 
This vivid image captures the need to celebrate the tenacity and will of the rose that 
against-all-odds, finds a way to grow in the inhospitable and toxic environment of the 
concrete. 

Our country is at risk of losing an entire generation of young people in urban centers who 
feel trapped in "the concrete"-a vicious cycle of poverty, violence, hopelessness and 
despair. Rather than continually investing in models that try to save the "deserving few" 
who can escape from these communities, we need solutions that can help the vast majority 
overcome these toxic conditions to become the responsible and productive adults that will 
eliminate those conditions. By creating a sustainable community, centered around a school 
that gives students and families love, security, nourishment, care, and education, we can 
create a model of success and revitalization that reverses decades of disinvestment. 

We believe that the point of education is not to escape poverty. The point of education is to 
end poverty. We can do this by cultivating new generations of Warrior-Scholars who 
understand the importance of developing careers and returning to vulnerable communities 
like East Oakland, to invest and serve as community leaders. By partnering with 
community partners and institutions of higher learning that have traditionally worked in 
silos, we can dig in the same ground together to bust up the concrete. Instead of designing a 
model that plucks out the individual roses that find their way through the few cracks in the 
concrete, the Roses in Concrete Community School will break up the concrete so that entire 
rose gardens can blossom in our highest need neighborhoods. 

1 The Warri or-Scholar is a co ncept borrowed from a 1 5 th Century Japanese text, which articulates the Warrior­
Scholar as the "highes t form of humanity" because such a person has cul tiva ted the courage to stand on th e 
side of justi ce while having the intellectual faculti es to decipher where justi ce res ides in a complex society. 

1 



OUR TARGET STUDENT POPULATION 
The founding team collaborated with the Alameda County Public Health Department to 
identify the boundaries of Oakland's highest need neighborhoods and to determine specific 
demographic data. The results indicated a need to focus on the East Oakland 
neighborhoods bounded by High Street, Highway 880, 106th Avenue and Highway 580 
where a compounding of negative socioeconomic health factors plagued the community: 
uncommonly high rates of teen birth (69.8%), premature deaths, families led by single 
mothers ( 41 %), little education (36.4% with less than high school education), 
unemployment (13.2%) and poverty ( 41.1 % children living in poverty). The racial/ethnic 
mix of this area of East Oakland is predominantly Latino ( 4 7.5%) and African American 
(38.1 %). Asian Americans and Pacific Islanders combined represent 7.3% of this area's 
population. A community-responsive school located in this region would benefit not only 
the children, but also the surrounding community. 

THE ROSES IN CONCRETE COMMUNITY SCHOOL'S PROPOSAL FOR ADDRESSING 
NEEDS OF THE TARGET STUDENT POPULATION: 
Drawing from our founder's two decades of research and practice in teaching OUSD's 
highest need students, we know that his pathway to engagement and achievement is highly 
effective. From his research and practice, he knows that learning best occurs by connecting 
Abraham Maslow's "Hierarchy of Needs" with our five thematic elements of effective 
practice (5R's): Resources, Relationships, Relevancy, Rigor, and Responsibility. 

The figure below illustrates how these five core elements of school culture and instruction 
mesh with Maslow's five levels of human need. Level 1 is the foundational level, the entry 
point--the concrete. Students will rise, level by level, until they reach Level 5, and blossom. 
This approach cultivates students that become Warrior-Scholars; a new generation of 
community members who understand their individual and collective responsibility to be 
warriors for the cause of equity and justice in our community and the broader global 
society. 
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The Roses in Concrete Community School 
responds to the hierarchy of our Students' Needs using the "5R's." 

LEVEL 5 NEED: SELF-ACTUALIZATION 
RiC 5R RESPONSE: RE SP 0 N SI BI LIT Y 
APPROACH: Model and e ncourage students to live as Warr ior-Scholars responsible 
to Self , family , community and our world. 

LEVEL 4 NEED: ACCOMPLISHMENT 
RiC 5R RESPONSE: RIG 0 R 
APPROACH: Offer highly rigorous academic , athletic and artistic environments 
coupled with high levels of support result ing in hard won successes for each student. 

LEVEL 3 NEED: SELF-ESTEEM 
RiC 5R RESPONSE: REL E VA NC Y 
APPROACH: Introduce curriculum, pedagogy and school culture that are community 
and culturally responsive; teach knoweldge of Self, self-love and hope. 

LEVEL 2 NEED: LOVE & BELONGING 
RiC 5R RESPONSE: R E L A TI 0 N S H I P S 
APPROACH: Create school and classroom cultures that are community responsive, 
inclusive and embracing of the whole child. 

LEVEL 1 NEED: PHYSIOLOGICAL & SAFETY 
RiC 5R RESPONSE: R E S 0 U R C E S 
APPROACH: Offer secure access t o food , clothing, s helt er, physicas l and psycho­
logicasl safety. 
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CORE PROGRAM STRATEGIES FOR MEETING TARGET POPULATION NEEDS: 

LEVEL 1: RESOURCES Identify basic needs through invested Students' basic needs TEN Feedback Loop 
Physiological relationships with families, students, are met (i.e., food, Data; Teacher/ Adm in. 
and Safety and the community (home visits, clothing, shelter, and Observation 
Needs observations, active community safety). 

presence, robust community agency 
artnershi ps). 

LEVEL 2: RELATIONSHIPS Looping. Community Council. Intensive Students feel included TEN Feedback Loop 
Love & involvement in student lives and and cared for; can Data; Teacher/ Adm in. 
Belonging community during and after school identify at least one Observation 
Needs hours. Culturally and community adult on campus that 

responsive educators. they can go to for 
immediate support. 

LEVEL 3: RELEVANCY Culturally and community-responsive Students understand TEN Feedback Loop 
Self-esteem curriculum and pedagogy and SEL. Use and articulate their Data; Teacher/ Adm in. 
Needs of TEN Priorities Survey and Feedback own value and cultural Observation; 

Loops. Community and university history. 
artnerships. 

LEVEL 4: RIGOR Culturally and community-responsive Students feel TEN Feedback Loop 
Accomplish- curriculum and pedagogy aligned with comfortable and Data; Teacher/ Adm in. 
ment Needs CCCS, State Priorities, and Ed Code. confident in any Observation; Smarter 

Rigorous pedagogy, high expectations rigorous academic Balanced 
for all students, consistent support. environment. 

LEVEL 5: RESPONSIBILITY Service Learning Projects & YPAR Students reflect the TEN Feedback Loop 
Self- (Youth Participatory Action Research) . spirit of the Warrior- Data; Teacher/ 
actualization Community Council peer mentor Scholar. Understand Admin. Observation; 

structure. the importance of Children's Hope Scale; 
education in "social Smarter Balanced 
justice" and "returning 
to the Communit- -" 
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BENEFITS TO OUSD AND THE CITY OF OAKLAND 
1. The Roses in Concrete Community School will be a stabilizing force in East Oakland and 

offers an approach not currently existing in the District to serve one of the highest need 
communities in the City-a location where very few schools (public, private or charter) 
have been successful in serving neighborhood children. 

2. The Roses in Concrete Community School will provide a permanent source of multi­
year apprenticeships to create a pipeline of exceptionally well-trained urban school 
administrators and teachers, with an emphasis on candidates of color. Our work in 
teacher development includes an ongoing partnership with local (OEA), state (CTA, 
AFT) and national teachers' unions (NEA). All four of these organizations are 
supportive of our plan to apprentice new teachers that will be able to join the rank and 
file in OUSD schools and other urban schools around the country. 

3. The Roses in Concrete Community School will cultivate a pipeline of Oakland youth that 
go away to college and come back to our city. These young people will be imbued with 
the sensibility and commitment to serve in our highest need neighborhoods. They will 
become community leaders and role models for other urban youth for generations to 
come in Oakland and beyond. 

4. The Roses in Concrete Community School will bring national and international 
recognition to Oakland as the site of a 21st century model of urban education, family 
engagement, teacher recruitment, development and support. 

MANIFESTING THE ROSE GARDEN 
Lead petitioner, Jeff Duncan-Andrade, has been researching, practicing and refining the 
best practices in educating urban youth in the highest need neighborhoods for over 20 
years. He has developed a network and cultivated deep relationships with leading thinkers 
in urban education, community organizations, teachers' unions and the nation's leading 
graduate schools of education. In December 2012, he and the founding team of the Roses in 
Concrete Community School convened the leading urban educators from around the nation 
to discuss and refine the Roses in Concrete concept so it could be realistically implemented 
and highly effective. Because of this robust network of long-standing partnerships with 
local community organizations and nationally recognized institutions of higher learning, 
the Roses in Concrete Community School will be one of the best-resourced and supported 
programs the OUSD has encountered. 

By approving the Roses in Concrete Community School's petition for a charter, the 
OUSD will be credited for two significant achievements: 
1. OUSD will be seen as creating a central site where multiple institutions of higher 

learning can become part of a collective effort to realize theory in practice. The Roses in 
Concrete Community School taps the leading institutions in research and education in 
the greater Bay Area: Stanford, San Francisco State, University of San Francisco, Mills 
College, Diablo Valley College, and creates the opportunity for them to dig together, in 
the same ground, to cultivate a garden of young people in our community. 

2. OUSD will be seen as bringing together historically isolated community partners and 
foundations as a brain trust to focus their collective efforts on one central site, the 
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Roses in Concrete Community School, as a model for urban education. This allows 
groups such as the Alameda County Public Health Department, The California 
Endowment, the United Way of the Bay Area, Skyline College, Kids First, EBALDC, 
Greenlining, etc. to share their expertise and to work synergistically to end poverty. 
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ROSES IN CONCRETE'S FOUNDING TEAM AND BOARD'S EXPERTISE AND EXPERIENCE 

E ..c:: ClJ 
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tl.O ..... Vl 
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..... 
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a:i U..l f- 0... u <i: t..L. ~ t..L. i:.;, ....l ~ 0 

Petitioner: Jeff DUNCAN-ANDRADE x x x x x x x x I I I x 
Jessica ARROYO SOLIS x x x x I I I x 
Bryan BROWN x x x x 
Ashley CH RISTIANI x x x I I x 
Brian DRISCOLL x x x x I I x 
Yusef FREEMAN x x x 
James GI LLILAND x x x x x 
Salina GRAY x x x x I I x 
Michael HSIEH x x x x x x I I x 
Tonia Chao HSIEH x x x 
Pamala NOLI x x x x x 
Darrick SMITH x x x x 
Laurence TAN x x x x x 
Allyson TINTIANGCO-CUBALES x x x x x x x 
Vien TRUO NG x x x x x x 
NOTE: The Roses in Concrete Community School is also supported by Charter Schools Management Corporation (CSMC), and 
represented by Young, Minney and Corr. 
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FOUNDATION FOR SUCCESS: THE FOUNDING TEAM 

FOUNDATION FOR SUCCESS 
A great concept is only a concept, unless it has a team of seasoned, effective and proven 
leaders to ensure successful implementation of the program proposed in the petition. The 
global reputation of the lead petitioner, Jeff Duncan-Andrade, as a leader in urban 
education, has been a lightning rod for attracting talent. As a result, our powerhouse 
Founding Team of educators and community leaders has worked together since 2011 to 
pave the way for successful implementation of the Roses in Concrete Community School. 

LEAD PETITIONER 
JEFF DUNCAN-ANDRADE, Ph.D., is Associate Professor of Raza Studies and Education at 
San Francisco State University, Director of the Educational Equity Initiative at the Institute 
for Sustainable Economic, Educational, and Environmental Design (ISEEED), Director of the 
East Oakland Step-to-College Program and Co-founder of the Teaching Excellence Network. 
For the past 21 years, he has had a powerful impact on East Oakland high school students 
as a coach, and English Literature teacher where he practiced and studied the use of critical 
pedagogy in urban schools. 

Jeffs publications and lectures on the elements of effective teaching in schools serving poor 
and working class children is world renown. Domestically and internationally (as far 
abroad as Brazil and New Zealand), he works closely with teachers, school site leaders, and 
school district officials to help them develop classroom practices and school cultures that 
foster self-confidence, esteem, and academic success among all students. 

His research interests and publications span the areas of urban schooling and curriculum 
change, urban teacher development and retention, critical pedagogy, and cultural and 
ethnic studies. He has authored numerous journal articles and book chapters on the 
conditions of urban education, urban teacher support and development, and effective 
pedagogy in urban settings that have been published in leading journals such as Harvard 
Educational Review and Qualitative Studies in Education. He recently completed two 
books, The Art of Critical Pedagogy: Possibilities for Moving from Theory to Practice in 
Urban Schools and What a Coach Can Teach a Teacher. with Peter Lang Publishing. These 
books focus on effective pedagogical strategies for urban schools. He is currently 
completing his third book on the core competencies of highly effective urban educators 
with Routledge Press. 

Jeff holds a Ph.D. in Social and Cultural Studies in Education and a Bachelor of Arts degree 
in Literature, both from the University of California - Berkeley. 

EDUCATORS: 
JESSICA ARROYO SOLIS, received her M.Ed., a Bilingual Multiple Subject Teaching 
Credential, and her Bachelor of Arts degree (minor in Raza Studies) from San Francisco 
State. She is a first generation Puerto Rican and a multi-faceted artist and educator living in 
the Bay Area. A recognized leader in K-5 education, Jessica has taught Kindergarten, first 
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grade, fourth grade, and fifth grade at Malcolm X Elementary, in the Berkeley Unified 
School District for nearly a decade. Jessica has served on several school and district-wide 
committees focusing on providing student intervention and tutoring, as well as supporting 
more family engagement. For the past three years she has been the Equity Teacher Leader 
at Malcolm X Elementary. Furthermore, Jessica created the Life Skills Curriculum now used 
by her colleagues at the school. She has a strong commitment to building bridges of 
communication and understanding across all stakeholders in the school realm, and 
bringing social-emotional curriculum/support to students, families, and teachers a like. In 
addition to her contributions as a multi-talented K-5 educator, Jessica is an initiated priest 
of Obatala, samba dancer, avid world traveler, and a lover of Cuban salsa. 

SALINA GRAY, Ph.D., received her doctorate from Stanford University in Curriculum and 
Instruction in Science Education. Her research focuses on the intersection of racial and 
science identity and has been disseminated at the National Association for Research in 
Science Teaching, the Teachers for Social Justice conference, Free Minds Free People, and 
the American Educational Research Association. 

As a veteran teacher of nearly 20 years (grades 3 to 12) and a social justice educator, she 
has facilitated workshops, lectured extensively, and designed curricula that provide 
students and teachers fair and equal educational access. 

At Stanford, she supervised science teachers in the field, scored science Performance 
Assessment for California Teachers (PACTS), and was an instructor for three courses: 
Curriculum and Instruction; language, Policies & Practices; and Equity and Democracy. 
Salina received a Master's in Education from Pepperdine in Curriculum and Instruction and 
a Bachelor of Science in Biology /Pre-Med with a minor in Chemistry from Prairie View 
A&M University, a historically Black college. 

PAMALA NOLI, Ph.D., is a founding partner of Noli-Porter Associates and has been 
engaged in organization and leadership development for urban schools and districts for 
over 20 years. Her focus has been on systems, standards, assessment, racial equity and 
student achievement. A former math teacher, she became a lower and middle school 
principal (10 years) then a district administrator, and finally a state and regional director 
of the California School Leadership Academy where she wrote materials and trained 
leaders to deliver professional development to over 15,000 administrators in California 
from 1991-2000. 

Concurrently and thereafter she has served a number of school districts including: 
Compton Unified School District - DAIT Team provider; 
Memphis City Schools - Diversity Consultant training 200 principals over three 
years; 
Nashville Public Schools - Consultant working with all principals and lead teachers 
for two years; 
Oakland Unified School District - monthly leadership professional development 
provider and executive coach to principals for three years; 
San Francisco, West Contra Costa, San Mateo/Foster City, and San Leandro School 
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Districts in Northern California-monthly and top management professional 
development, and coached principal in all the major Bay Districts. 

Pam has been a keynote or session speaker for over SO school districts and organizations 
around the United States on leadership, assessment, systems and deinstitutionalizing 
racism. She has served on six Boards, three of which were headed by David Berliner, Ann 
Lieberman and Glenn Singleton. Her university teaching experience includes California 
State University Fresno, Fresno Pacific College, Santa Clara Extension, University of San 
Diego Extension and University of California Riverside. In addition to A Call To Action on 
Racism with Glenn Singleton Uourna/ of Staff Development, 2001), Pam has 23 other 
publications. She is currently designing and leading a Tier I Administrative Service 
Credential program for charter school aspiring leaders through the San Diego County Office 
of Education. 

DARRICK SMITH, Ed.D. is an Assistant Professor of Educational Leadership at the 
University of San Francisco and a long-time Bay Area educator. His research interests are 
culturally responsive discipline practices; critical pedagogy; transformative school 
leadership, and social justice schooling. He currently serves as an administrative coach for 
the Oakland Unified School District and an educational consultant to the Superintendent's 
Office of the Castro Valley Unified School District. He has served as an educator, school 
leader, and consultant in the K-12 system for 18 years. 

Darrick formerly served as the Center Director for LearningWorks, an educational policy 
organization focusing on improving student success rates in higher education. He also 
founded the TryUMF (pronounced "triumph") program in Oakland, CA a youth 
development program for adolescents with a curriculum rooted in sociology, feminism, and 
critical theory. The program served 170 youth a year at Oakland Technical High School 
while operating at three other schools in the Bay Area as well. After directing the TryUMF 
program for 10 years, Darrick became the Co-Principal for the June Jordan School for 
Equity in San Francisco, California. During his tenure, this small high school had the 
highest percentage of students of color admitted into four-year universities of any public 
high school in San Francisco. 

Darrick has also taught in the Department of Sociology at De Anza College and the Child and 
Adolescent Development Department at San Francisco State University. He is frequently 
invited to speak at national and statewide conferences on issues of educational reform as 
well as work in California's correctional facilities while maintaining his lifelong dedication 
to youth work in his native area of Northern California. 

LAURENCE TAN, M.Ed. is Founder of the Watts Youth Collective (WYC), Teaching 
Tolerance Advisory Board member and Ambassador, and long-standing fifth grade teacher 
serving the community in and around Watts (LAUSD, South Los Angeles). He works with 
youth from all ages conducting workshops, presentations, and teacher professional 
development. He is an active participant in UCLA's Council of Youth Research (CYR). At the 
Watts Youth Collective, he developed these key components: Critical Mentorship and 
Elementary to College Critical Pipeline, Critical Media Literacy Analysis and Counter Media 
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Production, Community Problem Solving and Organizing, Personal Growth and Community 
Action, as well as, Youth Participatory Action Research (YPAR) and presentations. He is 
currently the 5th grade Lead Teacher and Science & Technology Coordinator at the 122°d 
Street Elementary School (as well as their Student Council Coordinator, resident school DJ 
and artist/muralist). 

Laurence earned his Master's in Education from UCLA and remains connected to the 
University as a frequent guest lecturer and a Guiding Teacher for UCLA's Teacher 
Education Program. He has been involved with UCLA's Institute for Democracy, Education, 
and Access since 2001 as a teacher leader and facilitator in Ernest Morrell's and John 
Rogers's Summer Seminar and Council of Youth Research (CYR) program. As a CYR 
teacher, he works with middle school and high school students (primarily from Watts and 
Locke High School) teaching Sociology and Education Theory and YPAR in order for the 
youth to conduct research, problem solving, community understanding, and action through 
academic tools. 

Laurence works with youth and families toward social change and community building, 
drawing upon his experiences as an immigrant growing up by the San Diego border. 
Involved in many community and justice-based grassroots organizations, Laurence is 
currently most invested and proud of his work with his former 5th grade students and 
associates, in their formation of the grassroots WYC, as they organize themselves towards 
positively building themselves and changing their Watts community. 

Laurence has been cited in such works as Literacy with an Attitude 2°ct Edition by P. Finn, 
Learning Power by J. Rogers and E. Morrell, Culturally Responsive Pedagogy by Geneva 
Gay, etc. He has also published in The Social Justice Handbook in Education, "Teaching to 
Change LA", and many online articles pertaining to education. He has received much 
recognition for his social justice teaching, including the "Champions of Unity and the 
Institute for Advancing Unity ExtraORDINARY People" award, Southern Poverty Law 
Center's (SPLC) "Teaching Tolerance's" Teacher of the Year 2012 award, Semi-Finalist for 
the Fishman Prize for Superlative Classroom Practice National Teacher of the Year (2014), 
and Los Angeles Unified School Board Teacher of the Year (2014). Laurence Tan's 
passions are towards creating positive changes in the conditions for communities, families, 
and youth he serves through education and action. 

ALLYSON TINTIANGCO-CUBALES, Ph.D. is a professor in the College of Ethnic Studies at 
San Francisco State University. She is also a faculty member in the doctoral program for 
Educational Leadership and the current coordinator of the Master's program in Asian 
American Studies. She has worked with youth, teachers, public schools, and community­
based organizations for over 20 years and has published several books and a wide array of 
articles focusing on the development of ethnic studies curriculum and community 
responsive pedagogy. Her other research focuses on urban youth, community studies, 
critical performance pedagogy, motherscholaring, and Pinayism, a concept that she coined 
in 1995. 
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Allyson has worked closely with the Lead Petitioner, Jeff Duncan-Andrade, to cofound the 
Institute of Sustainable Economic, Educational, and Environmental Design (I-SEEED) where 
she is the Director of Culturally and Community Responsive Curriculum Development and 
Teacher Training. Amongst her many projects, she has led initiatives that have forwarded 
Youth Participatory Action Research (YPAR) and Teacher Participatory Action Research 
(TPAR), which she developed in 2010. Additionally, both she and Jeff are co-directors of the 
Teaching Excellence Network (TEN), a robust service that works with school communities 
all over the nation to improve the experiences of young people in classrooms. 

Widely recognized and lauded for her work with youth and students, Allyson has received 
numerous university and community awards for her work including UCLA's Distinguished 
Young Alumnus Award (2006) and the Faculty Service Award (2008) from the Office of 
Community Service Learning, which is granted only to one faculty member per year. In 
2011, she received the highly coveted Distinguished Faculty Award for Service from San 
Francisco State University. In 2013, she was named one of the 100 most influential 
Filipinas in the world. In 2014, she received the Community Advocacy Award from the 
Critical Educators for Social Justice group from the American Educational Research 
Association and the Social Justice Educator & Movement Builder Award from Filipino 
Advocates for Justice. 

Allyson has also been extremely dedicated to the Filipina/o American community. She is on 
the board of the directors for the Filipino Community Center located in San Francisco's 
Excelsior District, serves on the advisory board for Manilatown Heritage Foundation, and is 
on the board for Artists in Motion, Bay Area. To respond to the social, academic, and 
emotional challenges that Filipina/o American youth face, in 2001 she founded Pin@y 
Educational Partnerships (PEP), an ethnic studies educational pipeline that creates 
partnerships and projects that work toward social justice. Every year, PEP sends hundreds 
of students to college, graduate school, credential and doctoral programs. Also related to 
PEP, one of her major accomplishments was working with community organizations and 
educators to get ethnic studies instituted in high schools in San Francisco. 

Along with all of her work in both academia and in the community, Allyson Tintiangco­
Cubales is also a partner to Val Tintiangco-Cubales who is also teacher, athletic director, 
coach, and jiu jitsu instructor. And a central part of her identity is also her life as a mother 
to Mahalaya who has taught her so much about how to act with love and hope. 

Allyson received her B.A. from the UC Berkeley and her Ph.D. in Education from UCLA. 

COMMUNITY SUPPORT: 
BRIAN DRISCOLL (Fundraising) - Brian's passion is enabling organizations that serve low­
income communities and communities of color. For over 25 years, he led the advancement 
and business development efforts at numerous schools and other non-profit organizations 
including: Health Leads, Urban Community School, Regis College, Babson College, Thacher 
School and Northfield Mount Hermon School. He has served on the Boards of Lawrence 
School, Monica Ross School and Anjna Patient Education. 
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Brian is the Director of Individual Philanthropy at Genesys Works in San Francisco, a 
nonprofit organization that changes the life trajectory of underprivileged high school 
students by enabling them to work in meaningful internships, at major corporations, 
during their senior year in high school. 

Previously, he served as Vice President of Advancement at Health Leads, a national, non­
profit agency that mobilizes undergraduate volunteers, in partnership with providers in 
urban clinics, to connect low-income patients with the basic resources - such as food, 
housing, and heating assistance. At Cleveland's Urban Community School, he served as 
Director of Advancement and worked extensively on public-private partnerships within the 
city. His work at Urban led him to become involved in issues around health, nutrition, and 
wellness for the families of the near west side of Cleveland where he worked to bring 
locally grown produce to the school. Brian has been a part of the Mayor's Sustainability 
Steering Committee; and served on the board of Neighborhood Family Practice, a 
local health center, in his efforts to address issues around securing a medical home for the 
families at his school. 

Before venturing to Cleveland, Brian was Vice President of Development and Alumnae 
Relations at Regis College and Vice President for Resource Development at Babson College 
in Massachusetts. He spent the early days of his career at the secondary school level, 
serving as Campaign Director and Director of Major Gifts at Thacher School in Ojai, 
California and Director of Special Gifts at Northfield Mount Hermon. Brian has a B.A. in 
English from Columbia University. He is a graduate of Roxbury Latin and Northfield Mount 
Hermon. 

He has been a key part of the Roses in Concrete team for the last three years and like our 
lead petitioner, Jeff Duncan-Andrade, Brian is a star basketball coach. 

MICHAEL HSIEH (Finance/Legal) is a venture capitalist managing investments for Fung 
Capital USA as its President for over 25 years. He started his career in finance as an 
investment banking analyst on Wall Street with Merrill Lynch Capital Markets Group. He 
has served on a number of corporate boards such as Li & Fung (BVI) Ltd., StudioDirect, 
Kosiuko, Danskin, Cyrk, Albert Kessler, Millwork Trading, BodyFX, Winco, Wilke Rodriguez, 
Minami International, Wood Associates, Santana, The Lodge at Harvard Square, Prism, 
ecVision and 500 Friends. 

Michael has also served on the boards of various non-profit organizations, including Head 
Royce School in Oakland, Center for the Pacific Rim at University of San Francisco, Harvard 
Club of San Francisco, Center for Asian American Media in San Francisco, and Wokai in 
Beijing, China. 

Together with Tonia Hsieh, he founded Karma Pictures, LLC, a media company focused on 
developing feature films and documentaries showcasing Asian Americans as leaders and 
heroes to the American public audience. Michael has a Bachelor of Arts degree from 
Harvard College and a Master of Business Administration degree from Harvard Business 
School. Michael has been "Minister of Finance" on the founding team since 2007. 
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TONIA CHAO HSIEH (Admin/Facilities) has been an advocate for equity and social justice 
through education and media for nearly 30 years. With Michael Hsieh, she co-founded 
KarMa Pictures, an independent film production company whose mission is to create 
stereotype-shattering films. She began working in this area in the early 80' s as a Business 
Consultant with ASIAN Inc, just as the San Francisco Human Rights Commission made it a 
priority to assist women and minority-owned businesses in securing contracts with various 
public agencies. 

Her experience in education includes her role as Undergraduate Dean in the College of 
Environmental Design at UC-Berkeley, and as Facilities Planner and Facilities Manager at 
Stanford University's School of Medicine. Tonia co-chaired the Board of Trustees at The 
College Preparatory School in Oakland with fellow Roses in Concrete Board member, Jim 
Gilliland. During her tenure at College Prep, she chaired the Board's Governance Committee 
and the Trustees' Diversity Committee. Tonia served on the Strategic Planning Committee 
and the Campus Master Plan Committee and she co-chaired the Head Search Committee for 
College Prep. She served on the Board of the Partners Program, a summer academic bridge 
program for Oakland Unified middle school students who qualify for free or reduced lunch. 
A long-time Oakland resident, she is a past board member of the Hillcrest Estates 
Improvement Association. She currently serves as a Director on the Board of the 1990 
Institute, promoting cross-cultural education and better understanding between U.S. and 
China. 

She and Michael first met the Lead Petitioner, Jeff Duncan-Andrade, in 2007 when he 
presented the keynote speech on "Introducing Love Back into the 'Hood" at the People of 
Color in Independent Schools (PoCiS) conference. As trustees of two top independent 
schools in Oakland, they were committed to finding ways to provide private school type 
learning to public school kids, tuition-free. She found his talk riveting and his arguments 
compelling. Afterwards they sat with him at lunch to discuss how they might help make his 
visions become reality. They have worked together for the last 7 years to bring The Roses 
in Concrete Community School to the Oakland Unified School District. 

Tonia holds a Bachelor of Science degree in Psychology from the University of Wisconsin­
Madison, a Master of Architecture and a Ph.D. in Architecture from the University of 
California - Berkeley, where she earned a Distinguished Teaching Award. 

VIEN TRUONG (Community Building/Legal) leads the Greenlining Institute's 
Environmental Equity Team Leader, working to create solutions for poverty and pollution 
at the state legislature, California Public Utilities Commission, and in localities around the 
state. She has created nationally recognized programs and policies to increase billions in 
funding and resources to the communities most vulnerable to climate change. And as a 
former Chair of the City of Oakland's Planning Commission, Vien has helped guide the 
growth and development of her hometown. 

Her personal passion is work force development, fundraising and policy for disadvantaged 
youth and minorities. Vien has received congressional, state, regional and local awards for 
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her work on behalf of low-income communities and communities of color. In 2013, Vien 
was featured in the SF Chronicle as one of San Francisco's "Top Women Leaders." 

Prior to joining Greenlining, she led Green For All's state policy and workforce 
development efforts. Vien was an Associate Attorney for the New Business Practicum at UC 
Berkeley's Boalt School of Law, has worked with California Senator Joe Simitian in 
researching and developing state law, clerked with Chief Magistrate James Larson at the 
San Francisco Federal District Court and was the Community Economic Justice Law Fellow 
at UC Berkeley's East Bay Community Law Center, helping to develop innovative, long-term 
economic development solutions to address the systemic problems confronting low­
income communities. 

She holds a B.A. from the University of California at Berkeley and a J.D. from the University 
of California Hastings College of the Law. When she's not at work, she's juggling twin boys 
and her 1.75 dogs. 
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ROSES IN CONCRETE BOARD MEMBERS 

LEADERSHIP 
The Roses in Concrete Community School will be lead by a Board of Directors with 
impressive expertise and diversity of experience. Directors include eight members of the 
Founding Team (biographies above), in addition to the following Directors: 

BRYAN A. BROWN, Ph.D. 
Bryan Brown is a tenured Associate Professor of science education at Stanford University. 
He joined Stanford in 2004 after completing a post-doctoral fellowship at Michigan State 
University. His work in the Center for Research on Teaching at Stanford focuses on 
improving urban science education by exploring how language and identity impact urban 
students' learning. He developed an instructional approach, known as "Disaggregate 
Teaching," designed to improve learning for underserved populations. Bryan's current 
research explores the similarities, or Conceptual Continuities, that exist between students' 
conceptual understandings in informal learning environments and those valued by science. 
Additionally, he is the founder and executive director of Etu Schule, a non-profit 
organization that supports the educational development of minorities throughout the state 
of California. 

Bryan is a former high school science teacher who earned a Bachelor's degree in Biological 
Sciences from Hampton University, a Master's degree in Educational Psychology from the 
University of California, and a Ph.D. in Educational Psychology from the University of 
California, Santa Barbara. His research project on "Disaggregating Science Instruction" was 
awarded the journal of Research in Science Teaching's award as the top research 
manuscript of 2009. He won the National Association for Research in Science Education's 
(N.A.R.S.T.) award for outstanding early career scholarship in 2007. He was named a 
prestigious National Academy of Education and Spencer Foundation Fellow for 2005. 

ASHLEY CHRISTIANI, M.D. 
Ashley Christiani is the Director of Community Medicine TPMG for the Napa-Solano Area. 
She is also the Associate Program Director for Kaiser Permanente's Napa-Solano Family 
Medicine Residency Program. 

Dr. Christiani brings to the Roses in Concrete Board her invaluable experience of 
overseeing the Kaiser Permanente Volunteers in Public Service (VIPS) program, which 
cultivates relationships between the (four) Kaiser Napa Solano facilities with local safety 
net clinics and other community partners through direct engagement and physician 
volunteerism. VIPS helps to identify, develop and support physician volunteers with a 
passion for social justice and reducing health disparities. In doing so, VIPS has engendered 
a thriving peer group of 30-40 physician volunteers who support each other and serve as 
powerful role models for medical students, residents and other colleagues. This innovative 
program was honored with the David Lawrence Service Award in 2012 and has grown to 
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include KPSOARS (Kaiser Permanente Specialists Offering Access to Referral Services) and 
other programs to help address identified needs of the community. 

Dr. Christiani also serves as Associate Program Director of Kaiser Northern California's first 
stand-alone Family Medicine Residency Program, which has just welcomed its inaugural 
class of six interns. Beginning this year the Vallejo City Unified School District (VCUSD) will 
have a Family Medicine resident physician embedded at each of its three high schools and 
three middle schools over the duration of his or her residency training. During this time, 
each resident physician receives training in Trauma Informed Care, Positive Youth Justice 
and other school-based initiatives designed to address both health disparities and 
academic achievement gaps. In addition, over the three years, each resident physician will 
conduct a community based research project (starting with a needs assessment in year 1; 
design and implementation of an intervention that meets the identified need(s) in year 2 
and data collection, analysis and presentation of findings in year 3). Her lessons from this 
program wi ll inform the Roses in Concrete Community School on best practices when 
addressing the basic needs of our East Oakland students and their families. 

Over the past 18 months, she has been involved in the design of a one-year Community 
Medicine & Global Health Fellowship anticipated for 2015. The fellowship will be open to 
applicants from the primary care specialties of Family Medicine, Pediatrics and Internal 
Medicine. In describing her vision for the future, Dr. Christiani expresses a passion for 
se rvice-based learning and the stepwise goal to build curriculum and mentoring programs 
for children from under represented minority and socio-economically disadvantaged 
populations that will inspire and nurture them for careers in science and medicine. Her 
hope is to see physician recruiting programs that rival the most successful college 
basketball and football scouting programs in the world in their effectiveness. She shares 
the opinion expressed by Dr. Jeff Andrade-Duncan and other educators: "if sports coaches 
can identify and nurture talent among youth from a very young age, so can we!" Her work 
in medical education and community engagement centers on laying down flagstones for 
this path and developing the mentors and role models to help show the way. 

YUSEF FREEMAN 
Yusef Freeman is a Vice President at McCormack Baron Salazar focusing on the 
development of mixed-income, mixed-finance multi-family housing and commercial real 
estate. He is responsible for project management, securing funding from public and private 
sources, and managing relationships with clients, public officials and other partners. He has 
been a featured speaker at the White House Forum for Urban Innovation as well as other 
national engagements. 

Yusef managed the company's redevelopment of the former Magnolia/CJ. Peete public 
housing complex in post-Katrina New Orleans, LA into a revitalized mixed-income 
community. The $170 million rental component reached initial financial closing and began 
construction at the end of 2008, and completed construction in December 2010. The 
comprehensive development includes 471 mixed-income housing units, a neighborhood 
charter school and approximately 500,000 square feet of future retail development. 
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In 2011, Yusef opened the company's San Francisco office where he manages Northern 
California development projects including the revitalization of the Alice Griffith public 
housing complex located in the Bayview Hunters Point Naval Shipyard Redevelopment 
Area. When complete, the project will include 504 units of mixed-income housing, retail 
opportunities and community supportive services. The project received an inaugural 
Choice Neighborhoods Implementation Grant from HUD. 

Prior to joining MBS, Yusef served as a senior researcher for Social Compact in Washington, 
DC, creating inner-city neighborhood market profiles for retail development across the 
nation. His research for Social Compact on urban informal economies was published by the 
Brookings Institution. Before Social Compact, he worked in the neighborhoods 
development initiative at the Annie E. Casey Foundation in Baltimore, MD. 

Yusef holds a Bachelor's degree from the University of California-Berkeley where he spent 
one year studying abroad at the American University in Cairo, Egypt and a Master of Public 
Administration from New York University, where he majored in public finance as a Public 
Policy and International Affairs Fellow. Yusef lives in his hometown of Oakland, CA where 
he serves on local committees and boards, and invests in community businesses. 

JAMES GILLILAND, J.D. 
Jim Gilliland is a partner in the San Francisco office of the law firm Kilpatrick, Townsend & 
Stockton LLP. He specializes in the protection and enforcement of intellectual property 
rights such as trademarks, copyrights and patents. Jim is the chairman of Kilpatrick 
Townsend's national litigation department. Previously he was the chairman of Townsend 
and Townsend and Crew, LLP. 

Jim obtained his Bachelor's Degree in Political Economy from Williams College in 1976, a 
Master's Degree in Political Science from the University of California at Berkeley in 1978, 
and a Juris Doctor degree from Boalt Hall School of Law at Berkeley in 1979. 

Jim and his wife, Vickie, live in El Cerrito, California, and have four children, all now in their 
twenties. Jim served on the Board of Trustees of The College Preparatory School for eight 
years, including as head of the Finance Committee, Vice-Chair and for two years, Co-Chair 
of the Board together with Tonia Hsieh. 
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ELEMENT 1: EDUCATIONAL PROGRAM 
Governing Law: A description of the educational program of the school, designed, among 
other things, to identify those whom the school is attempting to educate, what it means to be 
an "educated person" in the 21st century, and how learning best occurs. The goals identified 
in that program shall include the objective of enabling pupils to become self-motivated, 
competent, and lifelong learners. California Education Code Section 47605(b)(5){A)(i). 

Governing Law: A description, for the charter school, of annual goals, for all pupils and for 
each subgroup of pupils identified pursuant to Section 52052, to be achieved in the state 
priorities, as described in subdivision ( d) of Section 52060, that apply for the grade levels 
served, or the nature of the program operated, by the charter school, and specific annual 
actions to achieve those goals. A charter petition may identify additional school priorities, the 
goals for the school priorities, and the specific annual actions to achieve those goals. 
California Education Code Section 47605(b)(5)(A)(ii). 

I. MISSION 

The Roses in Concrete Community School will be a K-8 school in East Oakland founded on 
the belief that schools should emphasize knowledge of self, character, and intellectual 
growth to prepare students to fundamentally impact the global society while learning to 
live, learn, work and thrive in their own communities. Our principal goal is to develop 
youth committed to lives characterized by self-discipline, integrity, love and hope in the 
pursuit of justice and equity for all communities. We encourage our students, who are 
broadly invested in academic, artistic, athletic, and extracurricular pursuits, to demonstrate 
the spirit of the Warrior-Scholarz. 

II. VISION 

The vision of the Roses in Concrete Community School ("RiC" or "the School") is a model of 
education that no longer requires urban youth and families to escape their communities in 
order to live, learn, work, and thrive. We believe that a well-resourced state-of-the-art 
school complex, built with justice and equity at the core of its philosophy and practice, is a 
central component in breaking the vicious cycle of poverty, racism, violence, and 
hopelessness facing many students and families in our most economically deprived 
neighborhoods. 

We believe that learning best occurs when students and their families feel a sense of safety, 
stability and agency. Based on the concept of that schools should be centers of health in 
our community, we intend to provide an environment that addresses our community's 

2 The Warrior-Scholar is a concept borrowed from a 15th Century Japanese text, which 
articulates the Warrior-Scholar as the "highest form of humanity" because such a person 
has cultivated the courage to stand on the side of justice while having the intellectual 
faculties to decipher where justice resides in a complex society. 
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basic physiological and safety needs by training and supporting staff and faculty to be 
responsive to those needs, and by developing meaningful partnerships that are able to fill 
basic needs gaps for our students and their families; providing food, shelter, medical care 
and counseling to secure the baseline conditions that promote academic achievement, 
creativity, hope and community health. 

In addition, role models of school success who understand the challenges of growing up in 
under-resourced communities are critically important in motivating students to dedicate 
the time and effort needed to attain high standards of academic performance. Many 
students in Oakland's highest need neighborhoods lack real-life evidence that studying 
hard and going to college will lead to a better life for them in the future. We will address 
this by recruiting, hiring and training educators who come from similar socio-economic 
and racial backgrounds and communities so that their daily presence in the lives of 
students begins to fill that gap. By recruiting and developing staff that have a deeper 
understanding of the challenges of growing up in poverty, RiC is able to motivate students 
to become lifelong learners with the knowledge, skills and habits of mind necessary to 
succeed in the 21st century. The message to our students will center around the 
importance of developing careers and returning to vulnerable communities like East 
Oakland to invest and serve as community leaders. 

To translate our vision into the context of school and classroom, we are committed to 
aligning our practice with Abraham Maslow's "Hierarchy of Needs", as referenced in the 
"Executive Summary" section (see a detailed explanation of this relationship in "How 
Learning Best Occurs"). To do this, we center our vision for instruction and school culture 
around "Five R's" (Resources, Relationships, Relevancy, Rigor, and Responsibility). These 
five strategies are designed to cultivate students who understand their individual and 
collective responsibility to be warriors for the cause of equity and justice in our community 
and the broader global society. As Warrior-Scholars our students will understand that to 
fully realize their potential impact in society, they must also be extraordinary 
scholars. This approach to educating urban youth with a critically conscious purpose of 
transforming our communities is one that research and practice, time and time again, bear 
out as an essential component of sustained and purposeful instruction. 

III. Targeted Student Population and Enrollment Plan 

The vision of the Roses in Concrete Community School is to serve low-income students of 
color from surrounding East Oakland neighborhoods, specifically those who have, 
historically, been underserved in schools. RiC plans to open Fall 2015 with grades K, 1, 2, 4, 
adding a Kindergarten cohort (two sections of 20 students each year) until the school has 
grown to its full K-8 capacity with an enrollment of about 360 students in its seventh year. 

We have chosen to rollout this way for two main reasons. The first reason is that our school 
will place a high value on developing a culture of youth leadership and responsibility for 
themselves and their peers. By opening with lower grade and upper grade cohorts, we will 
be able to carry out our plans to have older students (4th graders) invest themselves in 
mentoring their younger peers (Kinder and 1st graders). The second reason for our rollout 
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plan is that our school's professional culture will place a high value on collaboration. By 
linking grades (K/1, 2/3, 4/5, 6/7 /8) teachers will be able to collaborate more easily 
around curriculum, student support, and family engagement. 

Table 1.1. Enrollment Plan for Years 1-5 

Grade Students /section 2015-16 2016-17 2017-18 2018-19 2019-20 

K 20 40 40 40 40 40 
1 20 40 40 40 40 40 
2 20 40 40 40 40 40 
3 20 40 40 40 40 
4 20 40 40 40 40 
5 20 40 40 40 
6 20 40 40 
7 20 40 
8 20 40 

Total 160 200 240 280 320 

East Oakland, the focus of the Roses in Concrete Community School, is a community 
profoundly affected by social and structural inequalities, and the pursuant multi­
generational poverty and corresponding social ills that come with rampant disinvestment. 
High performing schools, usable playgrounds, healthy food, and safe streets are all but 
nonexistent in underserved neighborhoods like East Oakland. Because of the high priority 
we place on community-responsiveness, we wanted to identify, understand, and serve the 
highest need neighborhoods of Oakland. The founding board worked with Matt Beyer, 
Geographic Information Systems Epidemiologist of the Community Assessment, Planning, 
and Education (CAPE) divis ion of the Alameda County Public Health Department to obtain 
specific demographic data about the East Oakland communities bounded by High Street, 
Hwy 880, 106th Avenue and Hwy 580. (Figure 1.3. Map of Target Neighborhoods in East 
Oakland.) A community-responsive school located in this region would benefit not only 
the children, but also the sur rounding community. 

A. Demographics of Our Target School Population 

A compounding number of negative, socioeconomic health factors plagues our target 
school population in East Oakland: uncommonly high rates of teen birth, premature 
deaths, families led by single mothers, little education, unemployment and poverty. (The 
poverty level is set yearly by the General Accounting Office and is based on household size. 
This ratio compares number of people in poverty vs. total number of people in the census 
tract.) Table 1.2 summarizes aggregated socioeconomic health indicators data from the 
American Community Survey (2006-2010), the Alameda County vital statistics files (2006-
2010), and the 2010 U.S. Census for the specific census tracts in our region of East Oakland 
(2010 U.S. Census). 
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Table 1.2. Summary of Socioeconomic Health Indicators. 

Socioeconomic Health Indicator East Oakland Alameda S.F. U.S. 
Oakland Co. 

Teen birth rate 69.8 47.9 26.2 22.1 34.3 
Age-adjusted mortality rate per 100,000 975.4 735.6 640.2 601.2 793 .8 
Families with Single Mother 41.0% 32.4% 20.6% 18.2% 18.9% 
Adults (age>25) with less than High School 36.4% 21.1% 14.1% 14.3% 15.0% 
education or no GED (compared to all 
age>25) 
People living in Poverty3 28.8% 18.7% 11.4% 13.8% 11.9% 
Children ( age<l8) living in Poverty 41.1% 27.2% 14.4% 19.2% 12.5% 
Unemployed 13.2% 10.1% 8.5% 7.1% 7.9% 
Median Household income $33,803 $49,721 $69,384 $71,304 $51,914 

Sources: Oakland and Alameda County (CAPE, with data from Alameda County vital statistics fi le) ; SF 
(HealthMatterlnSF.org) ; US: CDC Faststats, http://www.cdc.gov/nchs/fas tats; For all geographies, from American 
Community Survey (2006-20 10). 

This is what we know about our target population: 

1. The racial/ ethnic mix of our target population in East Oakland is predominantly 
Latino (47.5%) and African American (38.1 %). Table 1.3 shows that our target 
community has a greater number of Latinos, African Americans and Pacific Islanders 
than typically represented in the rest of Oakland or Alameda County. Asian Americans 
and Pacific Islanders combined represent 7.3% of this population. Whereas Caucasians 
represent 34.1 % of Alameda County and 26.1 % of Oakland, they represent only 4.5% of 
our East Oakland community. (Sources: Oakland and Alameda County (CAPE, with data 
from Alameda County vital statistics file); SF (HealthMatterinSF.org); US: CDC Faststats, 
http://www.cdc.gov/nchs/fastats; For all geographies, from American Community 
Survey (2006-2010} 

Table 1.3. Comparison of Ethnic Diversity. 

Ethnicity East Oakland Oakland Alameda County 
Latino/ Hispanic 47.5% 25.4% 22.5% 
African American 38.1% 27.3% 12.2% 
Asian American 6.0% 16.7% 25.9% 
White 4.5% 26.1% 34.1% 
Multiracial 2.3% 3.6% 4.0% 
Pacific Islander 1.3% 0.5% 0.8% 
American Indian 0.3% 0.3% 0.3% 
Other 0.2% 0.3% 0.3% 
Total 100% 100% 100% 

Sources: CAPE, Alameda County vital statis tics, HealthMattersinSF.org, CDC Fastats. 
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Figure 1.3. Map of Target Neighborhoods in East Oakland 
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2. The median household income of our East Oakland families is less than half of 
the rest of Alameda County residents. The median household income in East 
Oakland is $33,803 or 68% of the City median, 49% of Alameda County's median 
income and 4 7% of San Francisco's median income. The median household income 
is calculated by dividing the income by the number of people in the household. 
Then every household is ranked. The median income is the number ranked in the 
middle. (Figure 1.4) 

Figure 1.4. Median Household Income. 
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Sources: CAPE, Alameda County vital statistics, HealthMatterslnSF.org, CDC Fastats. 

3. Unemployment in East Oakland is nearly double the national rate. The 
unemployment rate for our target population in East Oakland is 13.2%, compared to 
10.1 % in Oakland, 8.5% in Alameda County and 7.9% in the U.S. (Figure 1.5.) 
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Figure 1.5 Unemployment 
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Source: Employment Development Department. 

4. Single-mother families comprise 41 % of all families with children in East Oakland, 
which is double the percentage in the County or around the nation. This represents the 
ratio of number of single mothers with chi ldren under age 18 compared to all fami lies with 
children under age 18. (F igure 1.6.) 

Figure 1.6. Single Mother Families 
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Sources: CAPE, Alameda County vital statistics, HealthMatterslnSF.org, CDC Fasta ts . 
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5. East Oakland has twice the number of teen births (69.8per1,000 population) 
compared to the rest of the U.S. and nearly three times the number of teen births in 
Alameda County. This represents the ratio of number of 15-19 year old mothers 
compared to number of 15-19 year olds in that census tract x 1000 for 2006-2010. 
(Figure 1.7.) 

Figure 1.7. Teen Birth Rate (per 1000) 
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Sources: CAPE, Alameda County vital statistics, HealthMatterslnSF.org, CDC Fastats. 

6. The percentage of children and teenagers under the age of 18 living below the 
poverty level in East Oakland is 41.1 %, which is 2.85 times the percentage in Alameda 
County and over three times the national percentage. This is the ratio of number of 
children in poverty compared to all children in the census tract. If a household is living in 
poverty, then every individual in that household is deemed to be living in poverty. (Figure 
1.8). 
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Figure 1.8. Children Living in Poverty. 
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7. Residents of the East Oakland neighborhoods to be served by the Roses in 
Concrete Community School experience over half of all homicides reported in 
Oakland. An East Oakland resident is 1.3 times more likely to die prematurely than 
someone who lives elsewhere in Oakland, or 1.5 times more likely to die than someone 
living elsewhere in Alameda County. Furthermore, according to the 2000 Census data, 
age-adjusted mortality rates are "normalized" by age (i.e., taking into account that older 
people have a greater likelihood of dying). The Bay Area Newsgroup's annual Homicide 
Maps show that in 2011, 58 out of 110 homicides occurred within our geographic area 
(52.3%). In 2012, this region experienced another 58 homicides out of 131 reported in 
Oakland ( 44%). The youth in these neighborhoods exhibit the same Post Traumatic 
Stress Disorder (PTSD) symptoms as war veterans: sleep problems, trouble 
concentrating, irritability anger, poor concentration, blackouts or difficulty 
remembering things, increased tendency and reaction to being startled and hyper­
vigilance to threat. Any one of these symptoms represents a serious impediment to 
learning (see Duncan-Andrade, 2012). 

8. The academic achievement gap in East Oakland is particularly striking when the 
percentage of the population with less than a high school education is 36.4%, 
which is 73% higher than Oakland and 2.4 times the national percentage. (See 
Figure 1.9. Adults with less than High School Education.) Furthermore, according to the 
latest data from EdWest's Report on how well African-American, Latino and low-income 
students are faring, all East Bay school districts received grades of Dor F except for 
Castro Valley Unified which received a grade of "C". 
(http: //reportcards.edtrustwest.org/regional-resources) 
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Figure 1.9. Adults with less than High School Education. 
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Students in the 31 East Oakland schools within our target neighborhood 
perform in the lowest two deciles per State rankings of 2012-2013 Academic 
Performance Index. In the East Oakland region bounded by High St., Hwy 580, Hwy 
880 and 106th Avenue, 31 schools posted their School Accountability Report Cards 
(SARC): 21 K-5 elementary schools, five K-8 elementary schools, and five grade 6-8 
middle schools. See Appendix: Comparison of School Accountability Report Cards 
{SARC) for East Oakland Schools in the Attendance Area. (The State Rank is 
determined by a school's API Score in comparison to all other schools in California 
where 1 is the worst and 10 is the best. An equal number of schools occupy each 
rank. Ratings are based on the California Department of Education's 2012 Base 
Academic Performance Index (API). The school information was last updated 05-
May-2012. The API Score is a number between 200 and 1000 that reflects a school's 
or school district's performance on statewide student assessments administered in 
2012.) 

Their API scores and State rankings for 2012-2013 revealed: 

• The average Academic Performance index (API) for these 31 schools was 734, 
compared to the State's standard of 790 for 2012-13. 

• Eighteen of these 31 schools (58%) were ranked a 1or2 by the State-the two 
lowest deciles, where 1 is the worst and 10 the best. 
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10. A child's performance appears to be positively correlated to the length of time 
the child/family attends one school. The five K-8 schools in our East Oakland region 
had a median state ranking of 3, which was slightly higher than the K-5 schools' median 
state ranking of 2. The lowest median state ranking of 1 was given for the five grade 6-8 
middle schools, representing performance in the lowest decile. This trend suggests that 
the longer the relationship a child and family have with one school, the better the child's 
performance on these standardized tests. See Appendix: Comparison of School 
Accountability Report Cards (SARC) for East Oakland Target Neighborhoods . 

B. Meeting the Needs of Our Target Population 

1. Serving urban students living in poverty 

There is extensive and conclusive research into the most effective practices with urban 
students living in poverty (Delpit, 2006; Perry, Steele & Hilliard, 2003; Valdes, 1996; 
Valenzuela, 1999). Our school is founded by educators that have decades of effectively 
implementing the principles illuminated in this research in public schools in Oakland and 
similar urban communities. At the core of this research into effective practices in high 
poverty communities is the importance of developing school and classroom cultures that 
meet students and families where they are (Delpit, 2006; Perry, Steele & Hilliard, 2003; 
Valdes, 1996; Valenzuela, 1999), designing institutional and pedagogical practices that are 
directly responsive to those needs. 

This idea of putting the child and the family at the center of school practices is not new. In 
fact, it dates back to the turn of the 20th Century with the work of scholars such as John 
Dewey (1902), Carter G. Woodson (1928), and W.E.B. DuBois, all of whom argued for 
school and curriculum design to center the needs of the student and the family. Not long 
after their groundbreaking work, Maslow's "Hierarchy of Needs" (1943) emerged and 
remains the gold standard for developing community responsive practices in the nation's 
highest need communities. Maslow's work has recently been taken back up in the world's 
largest study into the core social indicators of healthy communities (Adelman, Smith, & 
Herbes-Sommers, 2009), reaffirming conclusions that have become widely accepted across 
fields such as social epidemiology, public health, medicine, and education for the past five 
decades. 

At the heart of each of these paradigms and their recommendations is an understanding 
that young people, in their natural state, are self-actualizing. Moreover, the practice of self­
actualization as a defining characteristic of successful students of color appears in seminal 
studies of the country's most successful students of color (Gandara & Contreras, 2010; 
Perry, Steele, & Hilliard, 2003). The success of our school's founders with Oakland youth, 
and our founding teachers' success with similar youth populations in other cities, is directly 
relatable to our proven ability to translate into practice the most definitive research on 
effective teaching from the last 100 years. At the heart of this translation is our 
understanding that Herbert Kohl (1995) was right when he said, "children don't care what 
you know, until they know that you care". Thus, the core of our school's educational 
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paradigm is rooted in deep and caring relationships with families and students. These 
relationships are informed by a profound and experiential understanding of the reality of 
life in the flatlands of Oakland. These lived experiences as community members and as 
veteran educators are complemented by decades of study into the nation's leading research 
on trauma informed practices with youth (Perry & Szalavitz, 2007; Sapolsky, 2004). These 
efforts have led to numerous research publications by our school's founder that have 
impacted the national K-12 conversation about teacher recruitment, development, and 
daily practice (Duncan-Andrade, 2009; 2007; 2006) . 

The goal of the Roses in Concrete Community School is to expand the efforts of our highly 
accomplished founding team to an entire school-wide set of structures and practices 
focused on community-responsiveness. At the heart of this work are our priorities surveys, 
our family and community engagement structures which constantly engage our families in 
conversation about what is most important to them in the education that we provide to 
their children. The common language about what is most important created by our 
priorities surveys, sets the stage for ongoing engagement via regular home visits, active 
presence at community events, and consistent and meaningful parent engagement on 
school wide committees. Additionally, twice a year families and students are asked to 
evaluate our teachers on their performance, offering feedback on things that are working 
and practices that could be improved. This feedback acts as the guiding core for our entire 
coaching and development structure for teachers to insure that our teachers are always 
developing practices that are responsive to the specific needs of the community we are 
serving. 

2. Serving the children of East Oakland through community responsiveness. 

We are well aware that the needs of our student population are pressing and profound. 
The data and maps provided, along with educational achievement data for East Oakland, 
clearly establish the need for a radical rethink in how we approach education in our 
community. As shown above, East Oakland has one of the highest rates of unemployment 
and highest murder rates in the country. In fact, on virtually every health indicator 
measurable, East Oakland scores as one of the highest need communities in the country. If 
we can meet the needs of the communities in East Oakland, then we can use the Roses in 
Concrete model to begin to inform similar efforts across the city, in similar urban 
communities across America and around the world. 

For this reason, our school is designed with community responsiveness at its core. From 
our mission and vision, to our pedagogical philosophy, to the design of our broader school 
culture, we are focused on the cultivation of deep and meaningful relationships with 
students and families . 

• Our recruitment, hiring, and apprenticeship strategies will primarily seek candidates 
that are racially and culturally representative of the community we are 
serving. Beyond the obvious importance of having a staff that is reflective of the 
student body, the broader educational philosophy of the school is one that supports 
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staff to be embedded in the community so that we are aware of the most pressing 
needs facing our students and families; 

• We will cultivate a culturally and community responsive approach to school and 
classroom culture to insure that we meet the physiological, social, and academic 
needs of every child that joins our school community. We will focus on further 
cultivating urban teachers who are responsive to cultural and community needs 
through ongoing mentorships and professional development; 

• Students will be met at their level and guided toward academic excellence with high 
levels of individual planning and support using a looping model where families and 
students get to work with the same teacher over multiple years, and mentoring by 
caring and committed adults . 

• We will form key strategic partnerships with East Oakland community leaders and 
service providers to insure that we are connecting students and families to basic 
needs security. 

Research is clear that there are a set of school and classroom based practices that are 
consistently impactful in our nation's highest need communities (Duncan-Andrade, 2009). 
Our hiring and teacher training practices are attentive to these skills. In the event that we 
must hire educators that lack some of these prerequisite pedagogical skills, our founding 
team consists of the some of the nation's leading researchers and practitioners in the field 
of urban teacher development. 

Our school will act as a national model of urban teacher coaching and support, using a 
robust national network of experts and tools to develop every staff member that we hire, 
and to annually apprentice cohorts of future urban educators that we can draw from and 
place in other high need schools in Oakland. As described in the section detailing our 
founding team, we already have a track record of doing this kind of development in 
Oakland and in other urban centers around the country. 

There are two key design elements that warrant expanded discussion here to drive home 
the unique position we have to successfully meet the needs of our student population. 
First, our philosophy is very much in line with OUSD's recent shift to develop educational 
practices that are attentive to the whole child via the district's full service school model. 
Our founding board is emblematic of our school's reach to develop deep partnerships with 
key providers that will allows us to meet some of the most basic needs of our families and 
students. Research across disciplines such as public health, social epidemiology, and 
education are all in agreement that attention to the basic needs of a child is a central 
precursor to their academic success. To make sure that we are attentive to these needs, we 
have already begun developing relationships with key strategic partners to insure that we 
can provide our families and students access to the kind of wrap around support services 
that will allow them to spend greater amounts of their time and energy focused on 
academic progress. 
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Table 1.4. Vision for Key Strategic Partners 

Name Organization Basic Needs Met 

Evette Brandon Alameda County Health/wellness 
Public Health 

Shawn Ginwright, The California Health/wellness 
Board Member Endowment 

Sandra Davis, East 
Oakland Program 
Office 

Castle Redmond, CA 
Statewide Program 
Officer 

Ashley Christiane, Kaiser Permanente Health/wellness 
Director of 
Community Health 

Vien Truong, Greenlining Institute Healthy Communities; Economic 
Environmental Equity Development 
Director 

Olis Simmons, CEO Youth Uprising Youth Leadership Development, 
Community Partnerships, Youth 
Employment 

Nicole Lee, Executive Urban Peace Safety 
Director Movement 

Malia Ramler First Five Early childhood 

Betty Cohen or new Bananas Child care/parenting classes 
ED 

Antwi Akom, ISEEED Sustainable Community Development; 
Executive Director STEM Design and Implementation 

Jim Gilliland Kilpatrick, Townsend Legal support for families, IP 
& Stockton, LLP 

Yusef Freeman, Vice McCormac, Baron & Housing/real estate development 
President Salazar 

Joel Ramos, Regional Trans Form Transportation 
Planning Director 

Claudine Naganuma Dance Naganuma DanceArt and Performance 

Bidyut Bose, Founder Niroga Institute Mindfulness/Meditation/Yoga 

Jose Lopez & Ruben Dev Labs Entrepreneurial Fellowships & Software 
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Hernandez, Founders Engineering 

Kim Miyoshi, Kids First Youth Development 
Executive Director 

James Kass, Founder Youth Speaks Art and Performance 
and Executive 
Director 
Lashawn Route The National Equity Educational Equity 
Chatmon, Executive Project 
Director 

Bryan Brown, PhD Stanford University, Teacher recruitment and development; 
Professor curriculum development 

Allyson Tintiangco- San Francisco State Teacher recruitment and development; 
Cubales, PhD University, College of curriculum development 

Ethnic Studies 

Fania Davis, Founder Restorative Justice for Restorative Justice practices 
Oakland Youth 

Ann Milne, Principal Te Whanau o Maori restorative justice practices; equity 
Tupuranga based school design and implementation 

Patrick Camangian, University of San Urban teacher recruitment and 
PhD Francisco development 

Newin Orante, EdD Diablo Valley College, School to college pipeline 
Vice President 

Pedro Nava, PhD Holy Names College, Family engagement; teacher recruitment 
Professor 

Christine Arrostuto, Bay Area United Way, Family support on basic needs 
Executive Director Rise Together 

Regina Stanback- Skyline Community School to college pipeline 
Stroud, President College 

Jerry Tello, Executive National Compadres Community Engagement 
Director Network 

Paul Flores, Program Latino Men and Boys Community Engagement; Youth 
Manager Initiative, Unity development 

Council 

In theory, a school's ability to connect young people and families to these kinds of robust 
resources is critical in a community like East Oakland. We believe, however, that the 
efficacy of this approach is greatly enhanced when key school personnel are tracking family 
and student needs. For us, the central player in this process is the teacher. This is one of 
the primary reasons we use a multi-year looping process. There is clear value in having a 
skilled teacher working with the same group of students over multiple years. But, in a 
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community like ours, the value of this approach grows exponentially because the strength 
of the teacher-family relationships built by looping programs provides teachers greater 
insights into the needs of the family. When you connect the looping structure to the kinds 
of teacher development and community partnerships that our school will have, you have 
built a formula for much greater success than we typically find in urban schools. 

IV. WHAT IT MEANS TO BE AN EDUCATED PERSON 

IN THE 2 lsT CENTURY 

Heretofore, our petition has heavily emphasized our foundational belief that engaging 
students in meaningful academic development requires us to under-gird all our content 
instruction with caring relationships that are attentive to Maslow's Hierarchy of Needs. As 
we transition here to discuss our academic content and assessments, it is important to note 
that academic rigor and content will be delivered in the context of school and classroom 
cultures that are always attentive to deep, caring, and joyful relationships with students 
that keep track of their basic needs. In this section we have parsed out our academic 
framework and assessments for the purposes of focus and clarity, but in practice our 
relentless commitment to an academically rigorous environment will not be separate from 
our efforts to develop a loving, caring, and socially supportive environment. 

As an urban educational institution, the Roses in Concrete Community School recognizes 
areas of occupational and technological skill-building as central to our students' need to 
explore and navigate the modern world. However, we see these as extensions of their more 
foundational critical consciousness and grounded understandings of self via their studies of 
history, liberal arts, science, fine arts, and languages. Thus, we expect a graduate of RiC to: 

• Exude characteristics of courage, humility, natural inquiry, kindness, creativity, and 
resiliency (see Appendix for definitions of each of these core characteristics). 

• Have a solid grasp on effective uses of technology and multimedia tools to better 
themselves and inspire positive social change. 

• Have an understanding of the critical lenses and tools developed in the 20 th Century 
to examine issues of race, power, status, gender, and wealth distribution in the 21" 
Century. 

• Express pride and honor in their ancestral roots and be able to identify historical 
and contemporary alliances across lines of national and ethnic identities. 

We will insure that our graduates exemplify the skills and characteristics listed in the four 
bullets above in a manner that has them college and career ready. To do so, we will 
develop those skills and characteristics inside the "Framework for 21 st Learning" (see 
Partnership for 21st Century Skills, www.p21.org) to promote College and Career 
Readiness: 

Core Academic Knowledge: At the Roses in Concrete Community School, the 
development of 21st century skills will happen for all our students primarily through 
instruction in the core academic subject areas. We will adhere to the Common Core State 
Standards (CCSS) in ELA and math, Next Generation Science Standards (NGSS) for science, 
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and the California State Standards for Social Studies (CSS), which were designed to scaffold 
learning toward college and career readiness starting in Kindergarten 

Learning and Innovation Skills: 
• Creativity and Innovation through proj ect-based learning oppo1iunities such as Youth 

Patiicipatory Action Research (YPAR) to develop idea creation ski lls/brainstorming, teamwork 
and communication ski ll s, to understand failure as an opportunity to learn, and to understand that 
creativity and innovation is a long-term, cyclical process of small successes and frequent 
mistakes. 

• Critical Thinking and Problem Solving via the five stages of critical praxis (Duncan-Andrade, 2008) across 
grade levels and subject matter via group projects that also allow them to share and understand the 
approaches used by others to so lve similarly complex problems. 

• Value Evidence. Students learn how to use and cite specific, relevant, evidence when supporting their 
arguments. 

• Comprehend as well as critique. Students are engaged and open-minded, yet di scerning readers and 
listeners. 

• Model with mathematics. 
• Reason abstractly and quantitatively. Students will develop the ability to make sense of quantities and 

their relationships in problem situations . 
• Identify and make use ofpatterns and structure via detailed investigations and analyses. 
• Use appropriate tools strategically. Students will become fa miliar with a wide range of age-appropriate 

tools such as pencil and paper, concrete models, a ruler, a calculator, survey tools, or software and 
understand the strengths and limitations of these different tools. 

Communication and Collaboration: 
• Respond to the varying demands of audience, task, purpose, and discipline. Our students will be able to 

adjust their communication in relation to audience, task, purpose, and content. They will set and 
adjust purpose for reading, w riting, speaking, listen ing, and language use as warranted by the 
task. They will appreciate nuances, such as how the composition of an audience should affect tone 
when speaking and how the connotations of words affect meaning. They will also know that 
different di sciplin es ca ll for different types of evidence (e.g., documentary evidence in history, 
experimental evidence in sc ience) . 

• Construct viable arguments and critique the reasoning of others. Our students will learn to use what 
others have said in constructing arguments. They will develop the ability to analyze situations by 
breaking them into parts, and recognize and use counter examples. Ultimately, they will be able to 
justify their conclusions, communicate th em to others, and respond to the arguments of others. This 
will include the ability to reason inductively about data. Our elementary students will construct 
arguments using concrete referents such as objects, drawings, diagrams, and actions. Such arguments 
can make sense and be correct, even though they are not generalized or made formal until later 
grades. 

Information, Media and Technology Skills: Our students will be able to use technology 
and digital media strategically and capably to enhance their reading, writing, speaking, 
listening, and language use. As they move up the grades, they will learn to tailor their 
searches online to acquire useful information efficiently, and integrate what they learn 
using technology with what they learn offline. Ultimately, they will be familiar with the 
strengths and limitations of various technological tools and mediums and be able to select 
and use those best suited to their goals. 
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Life and Career Skills: 
• Flexibility and the ability to adapt to change especially in times of ambiguity and changing 

priorities. They will understand. negotiate and balance diverse views and beliefs to reach workable 
solutions. particularly in multicultural environments. 

• Initiative and self-direction. Our students will learn to monitor, define, prioritize, and complete tasks 
independently without direct oversight. 

• Independent, self-directed learners who will go beyond basic mastery of skills to explore and expand 
their own learning and opportunities. They will demonstrate commitment to learning as a lifelong 
process. They will reflect critically on past experiences in order to inform future progress. 

Social and Cross-cultural Skills: 
• Our students will understand, respect, and connect to perspectives and cultures outside of their 

own. Students will appreciate that the 21st century classroom and workplace are settings in 
which people from often widely divergent cultures, experiences, and perspectives must learn and 
work together. Students will actively seek to understand other perspectives and cultures through 
reading and listening, and they will be able to communicate effectively with people of varied 
backgrounds. They will be able to evaluate other points of view critically and constructively. 
Through exposure to classic and contemporary works representative of a variety of periods, 
cultures, and worldviews, our students will vicariously inhabit worlds and have experiences much 
different than their own. 

• Our students will interact effectively with others, conducting themselves in a caring and 
respectable manner. Students will know when it is appropriate to listen and when to speak 

• Our students will work effectively in diverse teams. Students will respect cultural differences and 
work effectively with people from a range of social and cultural backgrounds. 

Productivity and Accountability: 
Our students will learn to effectively manage goals and time, and be able to set tangible 
success criteria. They will balance tactical (short-term) and strategic (long-term) goals. 

Leadership and Responsibility: 
• Manage projects and time effectively. 
• Produce results and be accountable. 
• Work positively and ethically 
• Participate actively as well as be reliable and punctual. 
• Collaborate and cooperate effectively with teams. 
• Respect and appreciate team diversity. 
• Our students will act responsibly with the interests of the larger community in mind. 

Guide and lead others: 
Our students will use interpersonal and problem-solving skills to influence and guide 
others toward a goal. They will be able to leverage strengths of others to accomplish a 
common goal. They will be able to inspire others to reach their very best via example and 
selflessness. They will demonstrate integrity and ethical behavior in using influence and 
power. 
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V. HOW LEARNING BEST OCCURS 

We believe learning best occurs when a school provides the necessary resources for 
supporting students' emotional, physical, social and academic needs. As veteran classroom 
educators and school leaders, we understand the challenge of meeting these expectations 
with every child that is a member of our school community. Our philosophy on how 
learning best occurs has been developed over decades of successful practice in East 
Oakland and similar communities around the country, as well as deep and committed study 
and participation in some of the nation's leading research on effective practices in urban 
schools (Duncan-Andrade, 2009; Duncan-Andrade, 2007). Our lead petitioner has written 
extensively on identifying and developing successful urban educators (Duncan-Andrade, 
2010; Duncan-Andrade, 2009; Duncan-Andrade, 2008; Duncan-Andrade, 2007). His 
research is used in many of the nation's most prestigious and accomplished schools of 
education and will be at the core of the educational practices used in this school. 

Drawing from our founder's research and practice in Oakland's classrooms, we believe that 
learning best occurs by connecting Maslow's Hierarchy of Needs with our five thematic 
elements of effective practice: Resources, Relationships, Relevance, Rigor and 
Responsibility. We believe that learning is a process rather than product, resulting in a 
permanent change in knowledge, core beliefs, attitudes, and behaviors. It requires time 
and optimal conditions where students can work through their own process, incorporating 
new knowledge, reflecting, and eventually transferring and applying this information and 
understanding to new situations. To make this connection between research on effective 
instruction and Maslow's basic needs framework, we believe school and classroom 
environments must assess and respond to individual student academic needs and social­
emotional needs. In short, we believe there are a number of variables that influence and 
optimize students' learning. However, there are very clear recurring themes in the leading 
research (Ladson-Billings, 2009) on effective school and classroom practices and our 
school will connect Maslow's attention to the physical, social, and emotional needs of 
students to five core elements of effective education: Resources, Relationships, Relevance, 
Rigor, and Responsibility. 

To more clearly illuminate how our use of Maslow's framework ties into our educational 
practice, we will reiterate here how we have situated our five core elements of school 
culture and instruction (the 5 Rs) directly into the five tiers of the Hierarchy of Needs (see 
Figure 1.10 below). In the "Vision" section of this proposal, we privileged the discussion of 
Maslow's five tiers. For the purposes of this section, we will invert the focus by centering 
our discussion on our five core elements of effective education. 
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Figure 1.10. How Learning Best Occurs for the Target Population. 

Response: 
Responsibility 

Approach: Students 
encouraged to live 

as warrior schola rs: 
responsibl e to self, fa mily, 

Need: Accomplishment 
Response: Rigor 

Approach: Highly rigorous academic, 
athletic, artistic environments coupled 
with high levels of support resulting in 
hard won successes for each student. 

Need: Esteem 
Response: Relevance 

Approach: Curriculum, pedagogy and school culture that 
are community and culturally responsive, teaching 

knowledge of self, self-love, and hope. 

Need: Sense of Love and Belonging 
Response: Relationships 

Approach: School and classroom cultures that are community responsive, 
inclusive, and embracing of the whole child. 

Need: Physiological and Safety Needs 
Response: Resources 

Approach: Secure access to food, clothing, shelter, physical and psychological safety. 
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Level 1: RESOURCES--Meeting our students' basic physiological needs 

The base needs in Maslow's framework are often referred to as the basic human needs 
(food, clothing, shelter, and safety). In the context of our school, we see this as our first "R", 
which is securing the basic resources necessary for meetings students' emotional, 
physical, and social needs so they can concentrate on learning. 

To accomplish this goal, we will work with all our families to secure the necessary 
resources so that every child we serve has a stable basic needs framework in place. This 
will be accomplished with training and support for our teachers to develop a school culture 
that is under-girded by secure access to food, clothing, shelter, and safety. We acknowledge 
that securing this level of stability for all our children will require robust partnerships 
beyond just our core staff. Our founding board and existing community partnerships, along 
with our track record of successfully meeting these needs with Oakland youth and families, 
are evidence of our commitment and capacity to this approach to educating our youth. 
These efforts to partner with community, city, and county organizations to provide a full 
service school model will continually expand in response to the needs of our families. 
Three primary areas of focus for providing the necessary basic resources for our students 
to be able to focus their energies on learning are school environment, classroom 
climate/culture, and physical health and fitness. 

Environment 
The environment of a school includes everything from the physical layout and aesthetics of 
the school buildings as well as the school climate. We will provide students a structurally 
and emotionally safe and visually appealing physical environment that reflects who our 
students are culturally, how much they are loved, cared for and belong, and is maximally 
conducive to learning. This will manifest in everything from the murals on our walls to the 
presentation of materials in the home languages of our students. At every turn, students 
will be reminded of their value, their history, and their potential. Our extensive community 
partnerships and deep relationships with the community will also allow us to insure a 
steady presence of caring adults that reflect the community. Adults on our campus will be 
visible and present in all spaces at the school so that students are always reminded of our 
presence in their lives and our availability to provide the basic safety comforts of an adult 
to care, listen, and support whenever they might need us. 

Climate/Culture 
As a small school with looping patterns throughout our grade levels, our reduced class 
sizes (20) and consistent multi-year relationships with adults will establish classroom 
cultures that allow students to feel part of a learning community. This feeling of connected 
relationships will also extend to their peers because they will share these multi-year 
relationships in their loops, but also through their peer mentoring relationships across age 
levels via our houses structure. 

The looping model and small class size we will provide teachers the opportunity to know 
students and families better and give individual attention to students, differentiating 
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instruction to best meet the needs of all learners. These structures will allow our teachers 
to be much more conscious of and attentive to the basic needs of students, which in turn 
will allow them to appropriately differentiate academic instruction and social-emotional 
development. 

Four members of our founding team have been so successful at developing these kinds of 
classroom environments that multi-year, award winning research studies have been 
conducted on their practices (Duncan-Andrade, 2007; Hidalgo, 2011) . 

Physical Health and Fitness 
Healthy meals and exercise are central to students' physical and intellectual well-being. To 
insure that our students have the resources to be well-fed, active participants at our school, 
we will provide students with balanced, nutritious breakfast, lunch, and after-school meal 
options as well as daily access to structured and unstructured play. In keeping with our 
founder's tradition of athletic excellence in Oakland, rigorous physical education classes 
and sports programs will be a trademark of our school, and will be coupled with robust 
informal play opportunities at recess. Our lead petitioner is an award-winning and highly 
accomplished coach in the Oakland public schools and his research into the value and 
potential of sports as a vehicle for promoting academic success has been nationally 
recognized (see Duncan-Andrade, 2010). 

Levels 2 and 3: RELATIONSHIPS and RELEVANCY--Cultivating a Sense 
of Love and Belonging to Build Self-Esteem 

We believe that attention to the second strata of Maslow's "Hierarchy of Needs", love and 
belonging, is achieved by developing deep and caring relationships among students, 
among students and teachers, among teachers and families, and among all school staff. The 
use of looping will allow teachers, students, and families to cultivate strong, multi-year 
relationships. Our two-house model described below, will develop cross-grade peer 
mentoring opportunities for students, strengthening peer-to-peer relationships in the 
school. These cross-grade opportunities will also deepen relationships and support 
structures among teachers allowing them to work collaboratively and support each other 
with students and families from across the school community. The depth of relationships 
that form as a result of this looping will increase opportunities for students and families to 
communicate basic needs that the school can help them close so that children can focus on 
learning. As well, our emphasis on group projects and youth led community based 
research projects, will create a rigorous but collaborative academic environment where 
students will learn how to support each other across social and academic needs through 
their work together on the projects. 

In short, relationships are the foundation of our school. There is no debate about the fact 
that students learn best when they feel safe, valued, and supported (Kohl, 1995). Research 
clearly indicates that strong relationships between students and teachers must be based on 
mutual trust, respect, and healthy communication (Valenzuela, 1999). Additionally the 
relationships between students must be mutually cooperative and encouraging, with 
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individuals working together towards their individual as well as collective success and 
achievement (Duncan-Andrade, 2007). 

Students will constantly be reminded by every adult in our school of their value, of the 
greatness of their ancestors, and of their responsibility to themselves, their families, our 
community, and our world. These reminders will come in the form of culturally responsive 
curriculum design as well as through the relationships that are built between the adults on 
our campus and the students and families that we serve. Our capacity to deliver on this 
kind of curriculum is clearly reflected in the work of our founder and that of key strategic 
partners and board members, such as Drs. Allyson Tintiangco-Cubales (San Francisco State 
University) and Bryan Brown (Stanford University), both of whom are considered national 
leaders in the design of rigorous culturally responsive curriculum across grade levels and 
in core content areas such as literacy, science, and mathematics. Their expertise, along 
with the skill and experience of our founding teachers assures that we will both design and 
deliver curriculum that will supplement and support the development of deep and 
connected relationships between our students and teachers . 

Over the last two decades of our work in Oakland and other urban communities, our 
founding team has consistently built classroom and program cultures where students learn 
first to love themselves, building self-esteem as a foundation for elevating individual 
achievement and a greater sense of responsibility to one's peers and one's 
community. Over that time, our founder developed a code of conduct called the "Definite 
Dozen," (see Appendix) to capture the core principles of classroom cultures that develop 
these kinds of relationships. The "Definite Dozen" is another example of the kind of 
cultural habits of mind that will be developed by our teachers and school leadership and 
incorporated into the daily rituals of our school as affirmation of our purpose to create 
transformative spaces for young people that are affirming, inclusive, and loving. 

A Bit More on Our Culturally Relevant Curriculum Design 
Students learn best when they understand the relevancy of the skills and concepts being 
taught (Brown, 2006; Gay, 2000; Howard, 2010 Ladson-Billings, 1995; Tintiangco-Cubales, 
2014). The educators at Roses in Concrete will design and organize lessons in relationship 
to one another, rather than as isolated and discrete curricular events. The learning goals 
and objectives will be organized thematically, and taught using essential questions, as well 
as real world problem based and inquiry activities. 

Individual content objectives will be taught in an interdisciplinary fashion, with teachers 
encouraging and facilitating students to make connections across subject areas. As a 
student-centered and community-responsive school, Roses in Concrete will provide 
opportunities for students to determine for themselves what is relevant and deepen their 
capacity to critically interrogate, articulate, and defend the learning choices they make for 
themselves. Additionally, students will be challenged to engage, debate and solve some of 
our community's and society's most pressing problems as a regular part of their school 
experience. The value of giving students increasing levels of control over the direction of 
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their learning and connecting that direction to the most pressing problems in their every 
day lives has been show to radically increase engagement and achievement. 

Students also learn best when the curriculum is culturally relevant (Cammarota and 
Romero, 2011; Gay, 2000; Howard, 2010 Ladson Billings, 1995). Students will be exposed 
to images and experiences that reflect and are attentive to their prior knowledge, interests, 
community, language, and demographics including gender, race, ethnicity, religion, etc. In 
order to see themselves as having a more robust sense of self and identity, it is crucial that 
students see a diverse representation of academic and professional excellence. The 
population of our founding team, staff, and school leadership will serve as immediate 
representatives and exemplars of people that have come from similar socio-economic, 
racial/ethnic, and gender backgrounds as our students, which research also suggests 
positively impacts learning. 

Level 4: RIGOR--Preparing Students for College, Career, and 
Community Change 

The concept of the warrior-scholar, referenced in our mission statement, is borrowed from 
the Hagakure. This 14th century Japanese text describes the warrior-scholar as the highest 
form of humanity, explaining that we must develop both our instincts to stand and fight for 
justice and our intellectual capacity to effectively sustain ourselves and strategize to 
emerge victorious in those struggles. In order to accomplish this audacious goal of creating 
an institution of learning that cultivates the warrior-scholar in all our students, we will 
emphasize the concept of discipulus, the Latin root of the word discipline. Research clearly 
reveals that discipline has become synonymous with punishment in many schools serving 
student populations like that of East Oakland (Noguera, 2009; Yang, 2009). Our framework 
around rigor reclaims the concept of discipline, by returning to its root meaning: "rigorous 
training through meaningful repetition toward a collective goal". 

This investment in a school culture that instills and values discipline in our students and 
teachers, is the over-arching principle of the aforementioned Definite Dozen in the form of 
statement "discipline yourself so that no one else has to." The rigor that will permeate 
every aspect of our school is one that emphasizes each student's individual and collective 
responsibility to be warriors for the cause of equity and justice in our community and the 
broader global society, while emphasizing that to fully realize their potential impact they 
must also be extraordinary scholars. This approach to educating urban youth with a 
critically conscious purpose of transforming our communities is one that research, time 
and time again, bears out as an essential component of sustained and purposeful 
instruction. 

Our curriculum will be both academically rigorous and culturally aligned with the histories 
and present day realities of our students. In the previous section, our capacity to design 
such a curriculum is clearly laid out. We would add here that Laurence Tan, one of our 
founding teachers was recently given the prestigious national Teaching Tolerance's 
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Culturally Responsive Teaching Award (see http://www.edweek.org/tm/events/teaching­
tolerance/resources 2013.html?intc=thed) and has been credited by his principal and 
colleagues alike as an instrumental component of his elementary schools move from a 
"Program Improvement School" to a "California Distinguished School." Laurence will not 
only bring his teaching skill to our school as one of our upper grade elementary teachers, 
but he will also bring nationally recognized and classroom tested curriculum design skills 
that provide both cultural relevance and academic rigor. 

Level 5: RESPONSIBILITY--Beyond Traditionally Measured Outcomes 

The pinnacle of Maslow's framework is "self-actualization". Medical research shows that 
self-actualization is the natural human state (Perry & Szalavitz, 2007; Sapolsky, 2009; Len 
Syme, 2004). We believe that learning best occurs when students are self-actualizing, 
which is why our model invests in Maslow's framework. Maslow's framework is supported 
by every substantial field dealing with child development (see 
http://www.pbs.org/ unnaturalcauses/) and his work makes the pathway to self­
actualization clear. Up to this point, we have laid out why our school believes in each of the 
phases of Maslow's hierarchy and how they will be realized in our school. 

However, an often unattended to segment of the discussion in our field about learning is 
the "for what" question. Students in our school will be resourced to have their basic needs 
met, they will have caring relationships with each other and the adults in the school and 
they will have access to a relevant and rigorous curriculum. They will also learn to 
understand the responsibility that comes with having access to this kind of high quality 
education as we believe that learning best occurs when students are freed up to self­
actualize in their learning with an understanding that their learning brings with it a 
responsibility to serve the greater good in the community. 

Through the aforementioned four pathways to self-actualization, our students will 
experience: 1) adults in our school that model responsibility; 2) a curriculum that teaches 
them about their ancestral traditions of responsibility; and 3) access to the resources and 
the rigor to achieve academic excellence, permitting them to take on greater responsibility 
as young adults and adults in our communities. In short, we believe that learning best 
occurs when schools provide an academic experience for students that develops a sense of 
purpose for their learning. Additionally, we believe this purpose must illuminate for them 
a clear sense of responsibility to themselves, their families, and their communities. To 
achieve this, the Roses in Concrete Community School will provide an instructional 
program that goes beyond subject matter content, recruiting and training our teachers to 
be skilled in practices such as restorative justice, problem solving, habits of mind, 
community building and service. 

Our partnerships with organizations such as Restorative Justice for Oakland Youth (RJOY), 
Te Whanau o Tupuranga (a Maori school in New Zealand that has spear headed the use of 
Maori indigenous restorative justice practices in school settings), Stanford's "Gateways to 
Science Careers" Project, San Francisco State University's College of Ethnic Studies, along 
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with the proven achievements of our founder and founding teaching staff at implementing 
these practices in our own schools while also developing other teachers to do the same, 
insures that we have both the will and the skill to normalize this deeper sense of 
responsibility in our students. 

Our teachers and staff will undergo a rigorous selection and hiring process in order to 
ensure the best matches for our school and students. 

The Roses in Concrete Community School aspires to create lifelong learners, committed to 
their own academic, social, and emotional success and well-being. Further, our mission is to 
provide an academic experience for our students which encourages a sense of 
responsibility to the health and healing of their classmates and their communities. To 
achieve this, RiC will provide an instructional program that goes beyond subject matter 
content and includes conflict resolution, problem solving, habits of mind, community 
building and service. 

VI. CURRICULUM AND INSTRUCTIONAL DESIGN 

Per our Mission, Vision, and How Learning Best Occurs sections of this proposal, the Roses 
in Concrete Community School will provide a welcoming, safe, nurturing, engaging, and 
critically conscious learning community for students, families and teachers. The strategies 
used to develop these types of learning environments will, as previously discussed, anchor 
the core principles of Maslow's Hierarchy of Needs with our five core educational 
strategies: resources, relationships, relevance, rigor, and responsibility. 

A. Learning Environment 

Our classrooms will be designed to facilitate flexible grouping arrangements to 
accommodate our frequent use of group projects and collaborative learning activities. A 
variety of materials and technology (writing and art supplies, manipulatives, 
laptops/tablets, print rich walls, learning software, and books of all genres and reading 
levels) will be available for students to use and engage in the learning. The walls will reflect 
our student-centered, community and culturally responsive approach and will be covered 
with student work, learning charts developed with and by the students, empowering and 
communally responsive images to validate students, and evidence of on-going 
investigations and projects. Cooperation, collaboration, mentorship, and apprenticeship 
will guide interactions among all stakeholders. 

Personalization will be a central characteristic of our school community. "Personalization" 
is a term that has been used in recent decades to describe education reform efforts 
designed to "create more positive and caring relationships that form strong connections 
between students and the adults responsible for teaching and mentoring them" (Mcclure, 
L., Yonezawa, S., & Jones, M., 2011). In other words, students in a personalized school 
environment feel connected to, known by, and cared for by the adults in the school. 
Students who have positive relationships with adults and who feel connected to their 
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education do better in school and are less likely to engage in risky behaviors (Connell, 
2004). A recent study of 14 California schools with high-risk, high-needs populations found 
students who reported higher levels of personalization in school had higher GP As and 
higher scores on the English California Standardized Tests (Mcclure, Yonezawa and Jones, 
2011). 

Personalization at Roses in Concrete will include the following components: small learning 
communities, looping, advisory, peer mentorship, long term relationships with adults, and 
family engagement. Personalization will lead to our overall goal of student investment in 
their school environment as a central space in their community. 

1. Small Learning Communities 
By design, Roses in Concrete Community School will be a small school with an enrollment 
of 360 by year seven. There are a number of benefits associated with being a small school. 
These benefits include: increased student engagement, more positive interpersonal 
relationships, and increased academic achievement, particularly for underserved student 
populations. In a small school, all stakeholders (teachers, parents, students, and 
administrators) feel a greater sense of belonging and more positive attitudes (Cotton, 
2006). This sense of community, belonging, and investment is central to the mission of RiC, 
particularly given our commitment to identifying and supporting our students with their 
most basic physical, social, and emotional needs as the starting point for their path to 
achievement. Maintaining a small school environment will allow us to stay true to this 
mission. Additionally, studies comparing small and large schools found that there are fewer 
behavior problems and higher attendance rates at small schools (Rutter, 1988). 

Being a small school will also be part of our efforts to improve educational equity for all of 
our students. For students from typically underserved populations, engagement in school 
and positive, on-going relationships with adults is particularly important in improving 
academic outcomes. In Cotton's analysis of research on school size, small schools 
consistently had positive effects on academic achievement of minority students and 
students of low socioeconomic status (Cotton, 1996). 

To enhance the feeling of community and belonging at our school, we will be organized into 
two small cross-grade level learning communities called "Houses." At full enrollment (360 
students) each House will have approximately 180 students. Each House will consist of 
three multi-grade Community Council "Mentorship Families" of about 60 students 
each: one Mentorship Family for each grade cluster: K-2, 3-5 and 6-8. This cross-grade 
structure will further nurture and reinforce relationships within the student body and 
between teachers and students. 

In the first year of operation, we expect to have two Mentorship families for grades K-2 
and two Mentorship families for grades 3-5. Mentorship families for grades 6-8 will begin 
in the third year, 2017. The K-2 Mentorship families will consist of approximately 60 
students split evenly across the grade levels. The 6-8 Mentorship families will be slightly 
smaller. Every teacher and administrator at Roses in Concrete will be assigned a 
Mentorship family. Mentorship families will meet one morning each week. 
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2. Community Council 
An important part of personalization at Roses in Concrete is the Community Council 
program. As outlined above, each classroom will be assigned to multi-grade mentorship 
families. They will remain in the same mentorship family, with the same mentors (teachers, 
administrators, and peers) for three years. These groups will be assigned by teacher. The 
Yellow House will have a K-2 "family" consisting of Kindergarten teacher A, 1st grade 
teacher A, and 2nct grade teacher A The Yellow House will have a grade 3-5 "family" 
consisting of 3rd grade teacher A, 4th grade teacher A, and 5th grade teacher A Likewise, 
the Yellow House will have a grade 6-8 family consisting of 6th A, 7th A and 8th A teacher (as 
the school fills out its middle school). The Blue House will have all the "B" teachers 
grouped into K-2, 3-5 and 6-8 grade Mentorship families. The idea here is to provide 
structures beyond traditional classroom groupings to allow for cross-age and cross-adult 
interactions, collaborations on projects, and support each others' growth. This is essential 
to build a sense of community among all the stakeholders in our school that extends 
beyond their basic relationship to their assigned grade level and classroom(s). 

Each Mentorship family will meet for two hours each week. The first 45 - 60 minutes of 
the morning block will be spent on Mentoring, Restorative Justice Circles, and Council 
activities. The remaining time will be spent on student directed Service Learning projects, 
based on Youth Participatory Action Research (YPAR). With the teaching staff working as 
guides and facilitators, students will design, research, plan, implement, and reflect upon 
implementing service projects for their school and the broader community. This structured 
time will enable students to put into practice the character development and standards 
based academic skills in real world settings to pursue real world solutions. Examples of 
Service Learning projects can be found in Section B. Instructional Approach. 
The goals of the Community Council program include: 

• Promoting opportunities for cross-age social development. 
• Developing a school culture that promotes social, physical, and emotional well­

being. 
• Developing strong, caring relationships between students and adults on the school 

campus. 
• Providing at least one strong adult advocate for every student in the school. 
• Providing a structure for monitoring and supporting students' academic progress, 

college-career-readiness, community awareness and action. 
• Promoting a positive school climate. 
• Promoting development of leadership and communication skills. 
• Developing a sense of community ownership, global awareness and problem 

solving. 

The adult mentors (teachers and administrator) of each mentorship family will facilitate 
the activities of the group and serve as the primary advocate for the students in their 
group. Adult mentors will be expected to advocate for the individual needs (academic, 
social and emotional) of each child with other staff members and the community. As such, 
adult mentors will serve as an additional contact between the family and the school, along 
with the child's assigned classroom teacher. Mentorship activities will be designed to 
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address the previously stated goals will be designed by teachers in collaborative groups, 
with assistance from community and community organizations where appropriate. 

Additionally, all of our upper grade students (grades 5-8) will be paired with adult mentors 
to act as peer mentors to their younger peers in their houses. They will learn to facilitate 
conflict resolution and group activities that include healing and restorative justice circles 
and academic support circles with their younger peers. 

The process for determining priorities for the activities in our Community Council Program 
will begin with whole staff discussions before each school year to define the school-wide 
goals and trajectory of the program. We will use data from the priorities identified by all 
the stakeholders on our "Priorities Survey" (see www.lOteaching.net) . Then, the staff will 
meet in smaller groups by grade level to plan specific elements and activities guided by the 
community-generated data from the survey. There will be one group of K-2 Mentors, one of 
3-5, and, ultimately, one of 6-8. These groups will meet before the school year begins to 
develop a scope and sequence for mentorship lessons. One faculty collaboration period (on 
an early release day) per month will be designated for mentors to evaluate and refine the 
program. Lessons will fall into the following categories: creating community; academic 
advisement; restorative justice; learning-to-learn skills; development of organic leadership 
and communication skills; life skills; and collaboration skills. 

In developing mentorship lessons, our staff will draw on experience and research-based, 
published resources and guides that align with the school's mission and our social­
emotional learning (SEL) program. Potential resources include The Advisory Guide and 
Connected & Respected. lessons from the Resolving Conflict Creatively Program by 
Educators for Social Responsibility and Tribes learning Communities by Center Source 
Systems. 

Topics and examples of each type of activity may include: 
• Creating Community 
• Team-building activities 
• Establishing group norms & routines 
• Academic Advisement 
• One-to-one conferencing 
• Guided work periods 
• Learning-to Learn 
• Understanding learning preferences/styles 
• Understanding effort and learning (mindsets) 
• Study skills, such as organization, time management 
• Life Skills 
• Making healthy choices 
• Healthy Relations (Gender, Race, Ethnicity, etc.) 
• Character development 
• Leadership Development 
• Communication Skills 
• Critical Mentorship (how to be a mentor /role model for others) 
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• Collaboration Skills (connected with SEL program) 
• Resolving conflicts 
• Managing emotions 
• Problem Solving Skills (Local and Global) 

3. Building Long-term Relationships through "Looping" 
Students are able to build stronger, caring relationships with adults at the school if there 
are multiple opportunities to extend those relationships over longer periods of time. Just 
as we will use the aforementioned Community Council structure to cultivate multi-year 
mentoring relationships across adults and students, we also plan to have teachers "loop" 
with students for multiple years at both the elementary and secondary level. For instance, a 
teacher starting with a Kindergarten class would continue with that class as their 1 st grade 
in the following year. When that class moves to znct grade, the teacher would loop back to a 
new group of Kindergartners and repeat the looping cycle. These cycles will repeat in the 
upper elementary grades as well. We will run three loops in the core academic content 
areas (Language Arts, Social Science, Mathematics, and Science) of the middle school. In 
this looping structure, each student will be with the same teacher for multiple years. This 
will allow the teacher to know each student and family more deeply, insuring stronger and 
more responsive relationships from our staff to the students and families they 
serve. Additionally, looping will provide a structure for teacher collaboration at all levels 
as each teacher will have a peer working with the same two grades. For example, the 
Kindergarten and 1 st grade teachers will rotate between these two grades, so they can 
share resources for curriculum planning. 

4. Family Engagement 
Family involvement is crucial in creating a nurturing and safe school community. Research 
shows that long-term parental involvement is a critical factor in student success 
(Henderson The Roses in Concrete staff is committed to welcoming and working with 
families to engage them in their students' education. Families will have many opportunities 
throughout the year to build connections and genuinely be a part of the school. 

To start, every family will participate in the TEN "Priorities Survey" to identify their main 
priorities for teachers. (See Appendix.) These priorities will drive teacher development 
and feedback throughout the year. There will also be annual family orientations to explain 
key policies and procedures. There will be frequent communication between the school 
and families through classroom and school newsletters. Teachers will email and send home 
monthly newsletters in the home language of the families, highlighting the classroom 
activities and events of the past month and informing parents of up-coming events. As 
well, all teachers will conduct informal home visits and be visible and accessible within the 
community during non-school hours. School-wide programming and events (Literacy, 
Math and Science Family Nights, musical and performing arts events and performances, 
parent workshops, etc.) will be developed with the involvement of families and community 
to encourage active participation of families within the school. In addition, the Principal 
will oversee the development of school-wide monthly newsletters. 
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Parents' input will be regularly queried about how the school is meeting the needs of their 
children and how staff can be more responsive to those needs via the Priorities Survey and 
through bi-annual performance "feedback loops" for teachers (see Appendix: TEN 
Screenshots). Focus groups, racial affinity groups and grade level groups of parents will be 
organized on a needs-basis to address issues as they arise in any or all of the SR 
foundations of our school. 

Families will be advised of student progress through trimester report cards, Family Nights, 
and annual conferences. In addition, the Roses in Concrete Community School will host a 
variety of social and educational events to promote community building. These might 
include Family Math and Literacy Nights, parent education seminars, student 
performances, and exhibitions of student work. Families will also be expected to make a 
commitment of participation. The Roses in Concrete board will adopt policies to specify the 
details of participation, which will be included in the annual family orientation. 
Participation will take many forms so that all families can be included. There will be 
opportunities for parents to be involved within and outside of the school day. Examples of 
family participation include, but are not limited to volunteering in the classroom, technical 
assistance, preparing materials at home, providing language support for other families, 
supervising field trips, helping with school-wide events, gardening, volunteering on any 
adjunct committees, and serving as liaisons to community groups. 

Additionally, the Board will select Parent Coordinators to oversee parent participation. The 
Parent Coordinators will set up and operate a Parent Center where Parents have their own 
autonomous space within the school where they can run workshops, coordinate 
volunteering and tasks, and have childcare for younger children, allowing parent 
volunteers to provide worry-free support. These policies will ensure that families can 
participate in ways that reflect their own skills and talents while taking into consideration 
school needs and the constraints of family commitments outside of Roses in Concrete. The 
Parent Coordinators will be responsible for making sure that parent participation is 
accessible regardless of linguistic or cultural background. The Coordinators will do this by 
making sure that written and in-person outreach occurs in the preferred home language of 
parents. They will also make sure that parents are informed of participation opportunities 
through a variety of methods including newsletters, phone calls, and orientation meetings. 
Finally, families will be involved in the governance of the school as outlined in the School 
Governance section of the charter petition. 

5. Academic Interventions 
Roses in Concrete will use a Modified Response to Intervention System which is a 
systematic, tiered approach intended to resolve student learning difficulties by 
systematically providing the necessary level of support and intervention. Tier I will consist 
of the core academic program in which all students receive instruction. Informal formative 
assessments in class give teachers the on-the-spot opportunities to provide feedback and 
support to students in a timely fashion . Tier 2 will provide supplemental instruction for 
small groups of students who are slightly behind on an common core standard assessment 
and need a little assistance to reach a common core standard. Tier 3 is reserved for 
students who still have not met a standard, or group of standards, and need additional 
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support through before or after school instruction. Many students will move in and out of 
after-school interventions once they have shown mastery on the standard(s) for which 
they are referred. We will have a system in place for immediate, skill by skill referral for 
after school support with laser targeting on that skill. Tier 4 is intended for students who 
are one or more years behind grade level in general, have not experienced significant 
success in Tier 3 interventions and have gone through an SST (Student Study Team) 
Process which may have been initiated in Tier 2. It implies that a student has an active IEP 
and receives the services outlined in the IEP. Students will be referred for Tier 2 and 3 
services through the SST process. Students who enter the Roses in Concrete Community 
School with an active IEP will automatically receive Tier 4 services indicated by the IEP. 
However, a transfer student with an IEP may also be eligible for additional services through 
Tiers 2 and 3 if those services are deemed appropriate. 

B. Instructional Approach 

The instructional model at Roses in Concrete Community School will address the needs of 
the whole child, focusing on Maslow's five levels and our corresponding five R's (resources, 
relationships, relevance, rigor, and responsibility). In previous sections, we have described 
in detail the rationale and strategies we will use to implement this approach. This section 
will focus on the more technical aspects of the pedagogy that will be used in our school. 
At Roses in Concrete we expect our teachers to be well-informed, reflective practitioners. 
We respect their ability to change and adapt their instructional practices as they deem 
necessary, provided that their professional decision making produces adequate progress 
for students. The foundations of our educational model will be an inquiry-based approach 
to teaching grounded in Maslow's framework and situated in constructivism, differentiated 
instruction, and an integrated social and emotional learning program. 

1. Constructivism/ Helical Model 

Our teachers will utilize a constructivist view of learning and teaching. Constructivist 
theory says that learning is an active process through which people construct their own 
meaning and knowledge. Constructivism as a learning theory has been present for over a 
century (Vygotsky, 1978). More recently, educators and neuroscientists have re-examined 
the theory with our current understanding of how the brain develops. Scientific research 
indicates that learning is an active process within the brain and that the brain literally 
constructs understanding by building and refining connections between neurons (Gulpinar, 
2005). Research shows that student engagement in interactive lessons where 
relationships between instructor and learners are strong and with content that focuses on 
learning for meaning (relevance. rigor. and responsibility) leads to greater retention and 
use of information and ideas (Bransford and Cocking, 2000). Students engaged in this type 
of learning gain greater conceptual understanding that is retained and transferred to other 
meaningful applications (responsibility), instead of rote memorization that is easily 
forgotten. For example, data from the Trend in International Mathematics and Science 
Study (TIMM SS) supports the use of problem solving and reasoning in increasing academic 
achievement. A recent analysis of TIMM SS data from seven countries indicates that the 
high-achieving countries devote more instruction to exploring concepts and making 
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connections to solve problems as opposed to using procedures (Stigler & Hiebert, 2004) At 
Roses in Concrete we have chosen to build an instructional program based on 
constructivism as a brain compatible learning theory. 

When a person experiences or encounters something new, it must be reconciled with 
previous ideas and experience. New understandings and knowledge developed through 
this process of reconciliation leads to greater levels of relevance. ri1:or, and 
responsibility for students to actually apply their knowledge in their lives. In a 
constructivist teaching model, teachers function as facilitators providing students with 
hands-on, real-life experiences that are based on relationships to the students, their lives, 
and the needs of the community. Constructivist teaching requires students to think 
critically, to make connections, and then to reflect upon and analyze their own experiences 
so that they are understanding their responsibility to apply their knowledge in their own 
lives and for the betterment of their community. Through these learning experiences 
students gain a deep understanding of the material that stays with them over time. 

At Roses in Concrete Community School we plan to utilize the Helical Model, an inquiry­
based application of the constructivist learning theory, developed by Dr. Gigi 
Carunungan. Dr. Carunungan is currently the Director of Programs at Synapse School in 
Menlo Park. According to Dr. Carunungan, the Helical Model "engages students in a 
systematic and progressive series of activities that build on each other. Starting with 
simple, fun, lessons to build interest and to introduce the topic, the methodology provides 
students with hands-on activities to expand, apply, and master subject matter. The process 
progresses to increasingly complex and imaginative tasks. At the end of every module, 
students review the lesson and collectively underscore the meanings behind their 
experiences and discoveries." 

Our use of the Helical Model will follow this structure: 
Play - The learners begin their construction of knowledge and development of skills by 
participating in a game-like activity that introduces a key element of a topic. 
Explore - A brief reflection on the observations leads the class to investigate by engaging in 
various types of data gathering. 
Connect - Information-driven interactions allow new findings and new problems to 
surface. Students are then encouraged to deepen their comprehension of the topic through 
an activity that integrates information and skills. 
Imagine - Students then "transfer" newly learned knowledge and skills to solve a different 
problem. 
Remember - Guided by their teachers, students create meanings, distill theories, and 
formulate new questions. 

Learning Activities within the model will be adapted based on age level and the specific 
needs of the class to insure that they are culturally and community relevant and 
academically ri1:orous. The Helical Model is designed to incorporate multiple modalities 
so that students with diverse learning styles and abilities can access the academic concepts. 
At Roses in Concrete we have structured the school day so that there are extended 
uninterrupted blocks of time dedicated to exploring concepts through activities based on 
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the Helical Model. As discussed in Section IV ("What it Means to be an Educated Person in 
the 2ls1 Century") assessments of student learning will include both traditional quantifiable 
performance on teacher developed criteria and observation, as well as on state and 
national performance criteria (i.e. Common Core, Smarter Balanced Assessments). 
The following is an example of how we might use the Helical Model to teach the science 
concept of buoyancy. 

Students begin with Play by trying out a variety of paper boats in tubs of 
water. Throughout this hands-on activity the teacher asks them questions like--"Which 
boat stayed afloat the longest?" and "Why?" The students are encouraged to think about 
other experiences they've had with floating and sinking objects. Conversations between 
students and with the teacher continue throughout the activities as students share 
materials and observations. 

Students then Explore and expand their experience with buoyancy by adding pennies to 
the boats. During this activity, they graph which boats stayed afloat the longest and the 
number of pennies on the boat(s). They also expand their knowledge by looking at 
technical drawings of historical boats that the teacher has provided. 

Next, students make culturally and historically relevant connections to their 
experiences by using clay to create different types of hulls based on historical examples 
of boats that were used by their ancestors. They make a graph to show which designs 
float the longest. 

In the Imagine phase, they use their new knowledge to create their own ship design, 
rigorously applying and testing their knowledge. They test out their designs by making 
models. Once they have a design that floats, they make a technical drawing with text 
explanations. 

Finally, in the Remember phase the teacher guides them through discussion and 
reflection on the activities of the day. The teacher connects the results of their 
experiments with the relevant scientific laws and theory of buoyancy. As part of the 
discussion, the students develop new questions that will connect to future learning. 

Throughout this session, the teacher acts as a facilitator and guide by asking probing 
questions and guiding discussion. As the students engage in the different experiments, the 
teacher observes and assesses which students need additional support or challenge. These 
observations along with the Remember discussion guide future lessons and instruction. 

2. Differentiated Instruction 

Children grow and develop at different rates in different skill areas. At the Roses in 
Concrete Community School we recognize and value these differences and plan to 
differentiate instruction so that all students' needs are met. Differentiated instruction is an 
approach that will be incorporated into all teaching at RiC and will be a core strategy for 
adherence to Maslow's Framework. 

52 



RiC teachers will use a variety of techniques to differentiate instruction throughout the 
curriculum. Carol Ann Tomlinson and David Sousa have identified five key principles to 
effective differentiation (Sousa and Tomlinson, 2011): 

Work in a differentiated classroom is respectful of each student. No matter what their 
need and ability, students' tasks are engaging and require complex thought and problem 
solving. As we differentiate instruction around individual student's needs, we will be 
especially aware of times of greatest hardship for students, providing them with 
additional material resources (food, clothing, shelter, etc.) and more invested 
relationships. The provision of these spaces that provide for students' need for basic 
resources, love and belonging. self-esteem. and accomplishment, will not interrupt 
our commitment to rigorous training for every student. 

Curriculum is rooted in the critical ideas of a topic and relevant to students' cultural 
identities to develop thei r sense of belonging and self-esteem. Understanding is 
prioritized over mere recall to insure rigor. 

Teachers use flexible grouping. Groups may be based on interests, learning preferences, 
or specific learning needs. Groups may be selected by the teacher, the students, or 
randomly. The length of time groups stay together varies as well. Grouping is 
interwoven with whole group instruction and independent work to insure that students 
are able to develop relationships with a variety of classmates, learning styles, and 
academic skill ranges. 

Teachers use ongoing assessment to inform their instruction to insure that students 
receive the resources they need to succeed. A variety of assessment tools are used 
before, during, and after every unit of study to insure that all students are experiencing 
growth in their sense of love and belonging, self-esteem, and accomplishment. 

The learning environment supports students in taking the risk of learning. Students feel 
safe and connected in a community of learners via relationships with the teacher and 
with their peers. 

The following example demonstrates how a differentiated instruction approach could be 
applied to teaching reading in the language arts skills lessons. In this sample primary 
classroom, there is a wide range of reading levels and interests. The teacher has set up the 
learning environment with materials and routines that secure all SR's of our instructional 
paradigm (resources. relationships, relevance. rigor. and responsibility) so that 
students can focus on learning. At the beginning of the year, the teacher devoted a 
significant amount of time to developing these routines and structures. In conjunction with 
the school-wide Social-Emotional Learning program (Self-Science) the class has also 
developed and continues to revisit behavioral norms that insures that students basic 
needs are met to create a supportive and caring learning community that fosters a sense of 
love and belonging and self-esteem. 

For the language arts skills lessons, the teacher posts a reading schedule of activities and 
groups each week. For this particular lesson, the class meets as a whole group to 
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participate in an interactive read aloud in which the teacher models a comprehension 
strategy. The students then settle into group or individual work based on the week's 
schedule. A small group meets with the teacher for a guided reading lesson on decoding 
strategies providing them the support to elevate the levels of rigor at which they can 
engage with their reading. Another group meets to read on a topic of mutual relevance. 
even though the books they are reading may be at different difficulty levels. Some students 
also spend time reading relevant material alone, self-selecting books that the teacher has 
organized by interest and/or by reading level. The teacher spends the work time leading 
small groups, observing, and conferencing with students assessing students' progress. The 
teacher uses this formative assessment to plan design subsequent activities and groupings. 
At the end of the lesson, the class re-convenes as a whole group. The teacher facilitates a 
brief discussion of what worked well and what could be improved and a few students 
volunteer to share something that they learned or accomplished as a way to boost self­
esteem and feelings of love and belonging. 

Successful implementation of this approach will require that teaching staff are attentive to 
all the levels of Maslow's Hierarchy of Needs and our SR's of instructional practice. To 
insure that our teachers are prepared and supported to differentiate their instruction in 
this manner, you can refer to our model of Professional Development that is outlined in 
Section E. below. 

3. Integrated Social and Emotional Learning Program (SEL) 
In recent years, an increasing amount of research has been published demonstrating the 
positive effects that Social and Emotional Learning (SEL) programs can have on social and 
academic outcomes in schools. In a meta-analysis of 379 SEL programs, Durlak and 
Weissberg reported that SEL intervention programs produced a variety of positive student 
outcomes including fewer serious discipline problems and school suspensions, better 
school attendance, higher grade point averages, and higher academic achievement scores. 
Their analysis of research studies found significant gains in academic performance at 
schools with complete SEL programs (Durlack, Weissber, Dymnicki, Taylor, & Schellinger, 
2011). Furthermore, research indicates that SEL programs may be especially important for 
students at risk. In particular, the development of a "growth mindset" instead of a "fixed 
mindset" can help students overcome perceived incompetence based on ethnic or gender 
stereotypes (Walton & Cohen, 2003). As defined by Carol Dweck, in a growth mindset 
people believe that most basic abilities can be developed through dedication and hard 
work. In a fixed mindset, people believe that basic qualities are fixed traits. A growth 
mindset develops a love of learning and resilience, both of which are key to students' 
developing three of the key elements of Maslow's Hierarchy of Needs: love and belonging, 
self-esteem. and accomplishment (Dweck, 2006). Thus, an SEL program that addresses 
the development of a growth mindset can help to close the opportunity gap, creating 
stronger relationships. and greater levels of resources. relevance. rigor. and 
responsibility. 

At Roses in Concrete, Social and Emotional Learning (SEL) will be integrated throughout 
the curriculum as key strategy for meeting our vision of providing for all five levels of 
Maslow's framework. Classroom teachers, administrators and specialists work together to 
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be role models and to reinforce the lessons of the SEL program through our SR's. We will 
be following the Self-Science curriculum published by Six Seconds, a world leader in 
Emotional Intelligence. Locally, the Self-Science curriculum is being used by Synapse 
School, an independent K-8 school in Menlo Park, CA. In Joshua Freedman's study of the 
Self-Science curriculum, teachers identified the program to be highly effective in improving 
both classroom relationships and academic performance (Freedman, 2003). Guided by the 
five levels of Maslow's framework, our SEL program will inform classroom management 
and school-wide discipline policies. SEL concepts will be integrated into cross-curricular 
units using our SRs of effective instructional practice. 

For example, in a social studies unit about the civil war, the teacher might facilitate 
discussions about the emotional consequences of brothers fighting brothers. The 
discussions might also include how those emotions might have influenced the choices 
made by soldiers and leaders. In a unit on weather in the primary grades, students might 
identify the emotions they feel depending on the weather and then discuss how those 
feeling influence the choices they make. See Appendix for a detailed Self-Science SEL 
example. 

4. Service Learning Projects through Youth Participatory Action Research (YPAR) 
Service Learning Projects through YPAR will put the essential values of Roses in Concrete 
into action. Students will use their critical and creative thinking skills to identify and 
address relevant needs in the community related to the academic content they are 
studying. Through these group projects, they will practice and develop deeper 
relationships with their peers and their community, apply their learning in relevant and 
ri~orous real life conditions that exercise their responsibility to apply what they learn in 
their communities. The opportunities afforded through these projects directly provide 
students' access to top four levels of Maslow's Hierarchy of Needs: love and belonging. 
self-esteem, accomplishment. and self-actualization, as well as key opportunities to 
expand social-emotional intelligence competencies such as empathy and optimism. Service 
Learning projects will also incorporate key academic content and skills as way for students 
to directly apply classroom and book learning in their communities. 

Youth Participatory Action Research (YPAR) will be the primary instructional approach 
used to conduct the Service Learning projects. These projects will be anchored in the 
Community Councils, as a way to insure that cross-grade relationships are developing as 
part of our instructional model. The projects also create opportunities for older students to 
develop leadership and mentorship skills by working with their younger peers. The 
founder of our school is recognized as one of the originators of the concept of YPAR in 
urban schools, and has used this as a core component of his own instructional methods for 
almost two decades in East Oakland (see Duncan-Andrade, 2008). Critical Research 
coupled with academic and curricular related content will allow students to further their 
project-based work on key common core elements such as: 

Critical Analysis 
Research and Methodology to Unpack Issues 
Problem Solving and Actualizing Solutions 
Action (products based on the outcomes of the YPAR) 
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Reflection (on process, action, growth, and transformation both personal and 
communal) 

Students will also apply math, literacy and problem-solving skills to real-life 
situations. The development and implementation of these projects will take place in 
Community Councils during one morning block each week. The Mentor teacher will guide 
students to develop projects related to thematic content-area units that are age and skill 
level appropriate. Depending on the age of the students and the scope of the identified 
need, projects may take place over the course of a month or extend longer. They may 
involve action within the school and/or in the greater community. Each project will include 
the following five stages: 

Investigation 
Preparation and planning 
Action 
Reflection 
Demonstration 

Each time students engage in YPAR projects, they work through the process of "critical 
praxis", which teaches them the five stages of critical thinking and problem solving. These 
five stages are also part of the school's "Definite Dozen" (see Appendix), making it both a 
part of instructional practice and a part of the broader school culture and climate. 
For example, students might identify the lack of available fresh foods in their immediate 
neighborhood as a problem they want to tackle. They would research in the community to 
identify if and where there are places that provide fresh and healthy food options. They 
could also investigate other urban communities, including other Oakland neighborhoods, to 
see if there are models for creating greater access. Based on their research, they would 
work as a team to develop a plan of action to address the problem in the community. So, 
they might decide to start a community garden at the school and then provide the yield 
from the garden to families in the community. Then, they would implement that plan of 
action and over the course of the project, they would study its impact on alleviating the 
problem they identified. At the end of the project, they would produce a report that 
covered their analysis from all the stages of critical praxis. They would present their 
findings at a public forum, inviting families, elected officials, local media, and other 
community members to share their findings and solutions. 

C. Proposed Schedule and Academic Calendar 

Roses in Concrete Community School's academic calendar will comply with the annual 
instructional minutes requirements set forth Education Code Section 47612.5. The 
proposed school calendar for 2015-2016 will include 180 instructional days and 40 teacher 
workdays. Teacher workdays will focus on professional development as detailed in the 
Professional Development section of this document. The calendar may be modified to 
coordinate with the calendars of the Roses in Concrete Community School and professional 
development partners. 
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1. Daily and weekly schedules 
The Roses in Concrete daily schedule and annual calendar amounts to more than the 
minimum number of instructional minutes set forth in Education Code Section 47612.5 and 
more than the required number of 175 school days. This code requires: 
a) To pupils in kindergarten, 36,000 minutes 
b) To pupils in grades 1 to 3, inclusive, 50,400 minutes. 
c) To pupils in grades 4 to 8, inclusive, 54,000 minutes. 

At Roses in Concrete students will have 59,654 minutes of instructional time (not including 
lunch or passing periods) each year which equals 33 weeks. 

2. Instructional day 
The instructional day at Roses in Concrete is designed to reflect the school's mission and 
vision. There will be 4 days/week of 405 instructional minutes and one reduced day with 
205 instructional minutes. The total of 59,654 minutes for the year will be completed in 33 
weeks. All grades (K-8) will include the following structural elements: 

Table 1.5. Base Schedule 

Inst. Hour Activity 

Time 

0700-0800 Academic Support+ Supplement +Breakfast 

15 0800-0815 School-wide Yoga+ Meditation 

30 0815-0845 Morning Business + Drop Everything and Read! (D.E.A.R.) 

80 0845-1005 Instructional Block #1 

M, Tu, W, and Th-Math 

Fri-Community Councils, Youth Participatory Action Research 
Projects (YPAR) 

1005-1025 Healthy Snack+ Open Play 

80 1025-1145 Instructional Block #2 

Tu, W, Th, Fri-Language Arts (social studies integration) w /Literacy 

Emphasis 

M-Health/Wellness 

1145-1230 Lunch + Open Play 

80 1230-1350 Instructional Block #3 

M, Tu, F-Science 
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Th-Applied Problem Solving Puzzles (Interdisciplinary) 

10 1350-1400 Mindfulness 

45 1400-1445 Instructional Block #4 

M, Tu - History + Social Studies 

Th, F - Music and the Arts 

20 1445-1510 Closing Activity 

1510-1520 Snack 

45 1520-1605 Structured P.E. 

1605-1730 After School Programming 

1730-1830 Dinner 

405 

Table 1.6 Sample Wednesday Schedule 

Inst. Hour Activity 

Time 

0700-0800 Academic Support+ Supplement +Breakfast 

15 0800-0815 School-wide Yoga+ Meditation 

30 0815-0845 Morning Business + D.E.A.R. Time 

70 0845-955 Instructional Block #1 (Math) 

955-1015 Healthy Snack+ Open Play 

70 1015-1125 Instructional Block #2 (Language Arts w / Literacy 
Emphasis) 

20 1125-1145 Closing Activity 

1145-1230 Lunch + Open Play 

205 
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D. Culturally and Community Responsive Curriculum Design 

In keeping with our school vision, the curriculum at Roses in Concrete will be 
designed to focus on the education of the whole child. The California Content and Common 
Core State Standards (CCSS) will be used as a foundation to build curriculum and guide 
instruction. The Roses in Concrete School curriculum will be aligned to Common Core State 
Standards for English Language Arts and Mathematics, Next Generation Science Standards, 
and the California State Standards for Social Studies. Our curriculum will also include 
cross-curricular project-based learning (as with the aforementioned Service Learning 
Projects) and will address the individual needs of all learners by having multiple learning 
modality components. 

1. Culturally and Community Responsive Curriculum 

The first step of the cultural relevance cycle (Flory & McCaughtry, 2011) is to understand 
community dynamics, which requires knowledge acquisition. Teachers must have rich, 
sophisticated knowledge of their students and community dynamics, to understand 
particulars of students' reality. Many researchers have identified the importance of 
knowing students in profound ways (Barrett & Noguera, 2008; Graybill, 1997; Lenski et al., 
2005; Monroe, 2005) and challenged teachers to know students as cultural beings (Irvine, 
2003; Monroe, 2005). The second step of the cultural relevance process is to understand 
how community dynamics influence educational processes. Similar to the work of Irvine 
(2003), and Lenski, et al. (2005), this step requires introspection about how values, biases, 
feelings, and worldviews differ from students'. Several authors have documented ways that 
urban students' home experiences affect their education (Brown, 2004; Delpit, 2006; 
Godley, Carpenter & Werner, 2007). The final step in the cultural relevance cycle is to enact 
strategies reflecting teachers' cultural knowledge, where teachers must consider ways of 
instructing and connecting with students through physical education and the arts. Even 
experienced teachers may find previous methods of instructing students "misses the mark" 
in urban schools similar to Roses in Concrete. This action-oriented step has been well 
documented by many researchers (Delpit, 2006; Gay, 2000; Irvine, 2003; Ladson-Billings, 
1995); however, it requires teachers to bring students' cultural realities to the forefront of 
their pedagogy. Each of these phases allows teachers to more effectively identify and react 
to the 5Rs of our pedagogical model in ways that provide resources. relationships, 
relevance, and ri&:or to cultivate students' responsibility. 

There is perhaps no school in the nation that will be better equipped to deliver on 
curriculum and pedagogy that meets these standards of cultural and community grounding. 
Our founding team is compromised of many of the nation's leading scholars on culturally 
and community responsive curriculum design (Akom, 2009; Brown, 2006; Camangian, 
2009; Duncan-Andrade & Morrell, 2008; Ginwright, 2009; Tintiangco-Cubales, et. al. 
2014). Our national reputation and resources will insure that Roses in Concrete 
Community School always has the resources to be on the cutting edge of curriculum 
design. The incredibly robust set of resources we have to do this part of the work will 
allow our lab school model to make major contributions to the local and national 
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discussions about effective curriculum design. We expect to use these resources to design 
and research the impact of our curriculum and share our most impactful discoveries and 
designs with all the schools in our city. To this end, our staff members will use their 
professional development time to constantly explore and reconsider their own 
assumptions, to understand the values and practices of families and cultures that are 
different from their own in our neighborhood, and to construct curriculum and pedagogy 
that takes these into account in locally appropriate and culturally sensitive ways. 

2. Curriculum Planning 

Our initial curriculum planning will happen in our planning year (Fall 2014 through 
Summer 2015). There will be a curriculum planning team that includes our impressive 
group of university partners from Stanford University, San Francisco State University, 
University of San Francisco, and Mills College working in partnership with our founder, 
several of the founding teachers, and our founding principal. We will bring other staff onto 
the team as they are hired in the late Spring and Summer to include them in final 
preparations of the curriculum and to on board them for the school year. 

This curriculum planning team will investigate the quality of accessible resources and will 
develop our own integrated culturally and community responsive lessons/units/projects 
to prepare for the Fall 2015 launch according to the following schedule: 

T bl 1 7 C a e urncu um p ann1n1 h d I SC e u e. 

Curriculum Development Task Target Date 

Scope and sequence in Scope and sequence of CCSS, NGSS and K- July 2014 
ELA/Math/Science/HSS CSS standards for each grade 1-August 2014 

2-Sept 2014 
4-0ctober 2014 

Program Materials* Identify culturally and community K-August 2014 
responsive materials, lessons, units in 1- Sept 2014 
each content area 2- Oct 2014 

4- Nov 2014 

Projects/YPAR Design Design projects and action research K- Sept/Oct, 
applications that integrate the 2014 
standards 1,2,4 -

Nov./Jan., 2015 

Lesson /Unit Design* Design aligned lessons and units K - Oct 2014-
leading to those projects Feb., 2015 

1- Jan/Feb, 
2015 
2 - March/ April 
4- May/June 
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*To assure fidelity to the CCSS, the development team will use rubrics designed by EQuIP 
(or similar process) to assess quality alignment. EQuIP (Educators Evaluating the Quality of 
Instructional Products) is an initiative of the American Diploma Project (ADP) Network 
designed to identify high-quality materials aligned to the Common Core State Standards 
(CCSS). 

Much of the heavy lifting for on-going curriculum design and modifications will happen 
during the summer with a select curriculum design team that includes some portion of the 
group mentioned in the preceding paragraph. As well, curriculum will be tuned during 
buyback days in late summer. Finally, curriculum will be modified throughout the school 
year during planning time as part of Praxis Learning Communities (PLCs), which will be 
one of the teacher development activities used on Wednesdays after students are released 
early. PLCs will be comprised of teachers inside their grade level bands (K-1, 2-3, 4-5, and 
6-8) . 

Curriculum mapping, based on the work of Heidi Hayes Jacobs (2012), will be the major 
process used at the Roses in Concrete Community School to align curriculum integration, 
pacing, assessment and a process of collecting data representative of the operational 
curriculum. Staff will work in grade level bands (K-1, 2-3, 4-5, and 6-8) to design consensus 
maps to agree on when and what things are taught in like-grade level classrooms. 
The mapping process will begin with the common core standards in each content area, 
identify the standards that align most strongly with the design principles below and 
calendar mapping them for the school year. Teachers will use curriculum templates that 
display key components of the curriculum: content, skills, assessments and essential 
questions. The work will be displayed via internet-based programs, and is open for viewing 
by all personnel at Roses in Concrete. Technology is central to this work as it enables the 
teachers to create organic documents which all staff members have access. 

Since a complete list of aligned curricular materials will not be available from the State 
until 2016, at the opening of the Roses in Concrete Community School, we propose a 
teacher-developed, community-responsive approach to curriculum design and 
implementation based on our decades of successful practice in urban schools and backed 
by numerous research studies. We draw heavily from the principles of critical pedagogy 
(Darder, 1991; Duncan-Andrade & Morrell, 2008; Freire, 1970) and culturally responsive 
teachin (Gay, 2000; Howard, 2010; Tintiangco-Cubales, 2014; Valdes, 1996) to 
differentiate instruction, meeting students where they are, socially and academically, to 
create classroom lessons and practices that are at once both meaningful and responsive to 
the needs of each student. See Table 1.8. Proposed Sample of Potential Base Curricular 
Materials for an example. 
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Table 1.8. Proposed Sample of Potential Base Curricular Materials (Core 

Subjects)[!] 

Subject Curricular Materials 

ELA Lucy Caulkins ' s "Writer' s Workshop"; "Comprehension Connections"; 
culturally-relevant and community-responsive core literature aligned to CCSS 

Social "History Alive"; "Teaching Tolerance" 
Studies 

Math 2014 California Department of Education adopted CCSS text series; ST 
Math (Spatial Temporal); CGI Math (Cognitively Guided Math); Marilyn 
Burns "Math Solutions" 

Science FOSS Science 

Arts Visual and Performing Arts Content Standards for California Public 
Schools (COE, 2001) 

Physical Physical Education Model Content Standards for California Public Schools 
Education (COE, 2006) 

3. Rationale for Curriculum by Subject Area 

a. English Language Arts: 
The English Language Arts curriculum will be organized and presented as the foundation 
and connection between all subject matters. The reading, writing, speaking and listening 
strategies and skills taught will be used to enhance both the receptive and productive tasks 
in science, mathematics, as well as social sciences. Across all subjects students will read, 
and develop mastery of sharing their ideas, posing questions, using and analyzing evidence, 
and crafting arguments using their writing and oral communication skills. 

Until a list of State-aligned materials becomes available in 2016, the Roses in Concrete 
Community School , will use a teacher-developed combination of Lucy Caulkins ' s "Writer 's 
Workshop," "Comprehension Connections," and culturally-relevant and community-responsive 
core literature aligned to CCSS. 

Reading: 
As outlined in the Common Core State Standards (CCCS), students will engage with 
increasingly more complex texts as they progress to a level of college and career readiness. 
In addition to being able to decode and comprehend text, students are expected to develop 
and utilize increasingly sophisticated language practices that include, but are not limited 
to: making inferences, weighing evidence, critical weighing of evidence to support an 
argument, and discerning nuance. 
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Writing: 
The demands of the writing curriculum increase as students progress across grade level. 
Students are expected to develop and master the ability to write across genres. This 
includes narratives, persuasive texts, as well as the ability to write arguments and 
explanations in regards to what they have read. Students will be encouraged to write with 
their audience and a specific purpose in mind. The writing must be logically sequenced, 
supported by evidence from the reading and other sources, and demonstrate their grasp of 
learned ideas. The English Language Arts curriculum will demonstrate a clear and deep 
connection and transfer between what students read and what they write. Students will 
utilize a variety of research techniques to create writing that clearly reflects the use of 
evidence from a variety of written texts. 

Speaking and Listening: 
Students will develop and utilize a range of critical language practices associated with 
speaking, listening and the use of language conventions. Students will acquire the essential 
language practices of syntax, grammar, mechanical conventions, and word meaning in 
order to communicate ideas from the simple to the more complex. Students will use their 
oral skills to integrate and evaluate academic and other content while being mindful of 
tone, audience, and the context. Students will have various opportunities to use their 
language to teach, learn, and transfer learning in a variety of settings: one on one, small 
group, whole, group, formal as well as informal. Students will learn to work effectively in 
teams and small groups, developing their capacity to actively listen and engage. The 
students will learn to listen to one another with a critical ear, understanding how to 
express their own ideas and arguments clearly and respectfully. The art of argumentation 
will be taught and learned, with students being able to process, analyze, and weigh 
evidence when listening to others. Additionally, they will craft arguments based on what 
they hear, and develop the capacity to oral communicate their statements and questions 
based on their understanding of what others have said. As students progress through each 
grade level they will grow in their ability to strategically use the various language practices 
in order to create prose across genres, for different audiences, and contexts, and purposes. 

b. Mathematics 
The mathematical practices will be deeply embedded in language arts practices. In addition 
to developing number sense, having opportunities to use a variety of arithmetic procedures 
to engage in simple to increasingly more complex computations and word problems, 
students will combine mathematical and English language arts standards to make sense of 
mathematical processes. In order to successfully solve mathematics problems students 
will be exposed to the language of mathematics, including the math specific vocabulary as 
well as the range of mathematical representations. Students will explain abstract 
mathematical concepts and relationships. The use of text, visual models and 
representations such as graphs, charts, and symbols, as well as talk. Students will be 
required to explain their thinking, using explicit and precise language. Students will 
construct and defend arguments in math, using various logarithms, diagrams, and the 
language of mathematics. In mathematics, students will use proofs, specific definitions and 
mathematical reasoning to produce and comprehend mathematical arguments. While 
students will use more informal and less precise mathematical language an expressions in 
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earlier grades, they will develop more precision in later grades to inform their claims and 
arguments. 

At the opening of the Roses in Concrete Community School, the curriculum will consist of a 
teacher-developed combination of a 2014 California Department of Education adopted 
CCSS text series, ST Math (Spatial Temporal), CGI Math (Cognitively Guided Math), and 
Marilyn Burns. 

c. Science 
The Science instruction and curriculum at the Roses in Concrete Community School are 
rooted in the content and processes of scientific thinking, communication, investigation, 
experimentation, teamwork, research, and design that are integral to Science, Technology, 
Engineering, and Mathematics (STEM) fields and professions. Students will make sense of 
science: examining and challenge their preconceived notions and misconceptions of 
science, developing ideas founded on more scientifically based perspectives. Rather than 
simply accepting scientific explanations of phenomena and theories, students will 
constantly engage in discussion and experiences that challenge them to answer the 
question: How do you know? Students will craft their responses using the discourse 
unique to science as well as the English Language Arts practices of reading, writing, and 
oral communication. The Science materials will include FOSS Science and CCSS additions. 

Scientific Content and Communication: 
As with Mathematics, students will learn to read and represent ideas using visual 
representations such as models, graphs, charts, and diagrams. These literary tools and 
devices will serve as evidence as they engage in both oral and written argumentation with 
others. Students will learn to analyze arguments, weigh evidence, and distinguish between 
strong and weak scientific justification of claims. The language in a science classroom is 
unique, including textbooks as well as discourse, are unique and different from students' 
everyday language. In earlier grades students will learn to discuss science concepts using 
informal language that will become increasingly more complex and formal as they progress 
through grades. 

Science Investigation and Inquiry: 
Students engage in science thinking long before they reach school age. They are naturally 
curious about the world around them, tasting, touching, and questioning, discovering how 
things work. Their scientific experimentation, though informal, fosters student 
explanations and conceptions about the world and phenomena around them. At Roses in 
Concrete students will learn the history of scientific developments as well as the facts 
discovered by others. Even more however, our students will learn science through active 
involvement, or investigative and inquiry based experiences. Students' involvement with 
science will be hands-on and minds-on in nature. Pedagogical strategies will provide 
students opportunities to manipulate and investigate elements physically and mentally. 

Scientific Experimentation: 
Students will ask questions, come up with hypotheses, make predictions, design 
experiments to test their hypotheses, as well as collect and analyze data. Students will 
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experience science as more than simply rote memorization of facts and formulas. Rather, 
they will be engaged the real world application and transfer of science knowledge, 
discovering and constructing meaning for themselves. As 21st Century Learners, students 
will move far beyond the passive learning and objectives of finding the "right" answers, to 
coming up with ideas on their own, through experimentation and investigation. As students 
learn to ask questions, test their hypotheses, and generate ideas, they will develop the 
disposition central to scientific inquiry and discovery. Their curiosity, desire to share ideas, 
and question theories will be valued and nurtured by the teachers and staff at Roses in 
Concrete. 

d. History and Social Science 
According to the California Framework, engaging and thoughtful history-social science 
instruction teaches students to connect to people, ordinary and extraordinary, who came 
before and whose stories build sensitivity and appreciation for times past and for the long 
continuity of human experience. It also allows teachers to develop and cultivate a sense of 
community and civic duty and responsibility. At the Roses in Concrete Community School 
we seek to create 21st Century Learners who study and understand the historical context 
of current political, social, and economic conditions. At the early levels students learn 
central historical facts, geography, as well as habits of mind and character such as empathy, 
fairness, respect, equality, discipline, and responsibility. Additionally, the curriculum will 
provide students a culturally diverse experience where they learn to appreciate and value 
the myriad languages, religions, races, ethnicities, and other categories and structures by 
which humans classify and categorize themselves. 

At the opening of the Roses in Concrete Community School, we anticipate using History 
Alive, modified by teachers to be culturally-relevant and community-responsive for East 
Oakland. 

Historical Thinking: 
In addition to the standard knowledge about and memorization of important historical 
dates, events, names, and places, students will engage in historical thinking. They will 
explore and study primary sources: artifacts, journals, diaries, photographs, and other 
documents as a way to more actively and creatively interact with history. Students will 
compare and contrast documents, considering the historical context of the time. Students 
will work individually and collectively to read, discuss, analyze and create historical 
narratives and arguments based on evidence from the past. As with English Language Arts, 
Science, and Math, students will write essays, engage in discussion and debate, and create 
visual representations of their understanding, transferring their learning across different 
contexts and scenarios. As students thoughtfully and carefully read and interpret 
documents from competing narratives, they will assess and evaluate the degree to which 
claims are supported or disproved by evidence. 

e. Physical Education 

A student at the Roses in Concrete Community School will experience yoga and meditation 
25 minutes a day in two sessions daily; organized free play 40 minutes a day and formal 
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Physical Education 45 minutes a day. A full-time Physical Educator will lead this program, 
organize classroom teachers to participate and support the program in their areas of 
interest, and solicit professional providers for specific skills and sports. We will deliver the 
Physical Education Model Content Standards for California Public Schools (COE, 2006) K-
12, with culturally relevant modifications. 

Culturally Relevant Physical Education examples: 

• Violence and safety issues are a barrier to physical activity in some neighborhoods. 
Green spaces and parks are scarce, and some parents do not want their children 
outside. 

• Family structures sometimes mean older siblings have responsibilities after school 
while parents work Chores, meal preparation, and caring for younger siblings make 
physical activity after school difficult. 

• Low socioeconomic status and poverty-like conditions mean families lack additional 
resources for extracurricular activities (i.e., recreational sports leagues, clubs). 

• Religious practices limit students' participation in physical activity. Many Muslim 
students fast during religious holidays, making physical activity impractical. 
Furthermore, some Muslim girls face additional barriers because standards of 
modesty prohibited physical activity in sight of boys. 

• Finally, students' race and ethnicity place greater cultural value on some activities, 
and these usually differ from the activities that physical education teachers 
included. 

According to Flory and McCaughty (2011), urban students craved activities done easily in 
their homes, with friends and family, and activities with specific cultural meaning. For 
instance, students reacted positively to exercise videos because their mom's could use 
them at home. Understanding what sports, such as soccer or basketball, are highly valued 
in the neighborhood and teaching aligned skills at every grade level further connect 
students to the program. Students indicate that it would be better if they developed skills 
for skating, dancing or bowling - things they want to do in their lives. Other strategies 
demonstrating cultural knowledge to accommodate safety concerns, family structures, and 
restrictive budgets, RiC teachers will include content that could be done easily at home and 
with little equipment. During a fitness unit, for example, students will learn to replicate 
strength exercises using bottles filled with water. For step benches, students can just do 
stairs. When religious practices impeded physical activity, we will adjust dress 
requirements and teaching schedules. 

f. Visual and Performing Arts (V APA) 

A student at Roses in Concrete Community School will experience VAPA instruction 45 
minutes a day, two days a week and as daily part of our after school program. A full-time 
certificated Arts coordinator /instructor will lead this program, organize classroom 
teachers to participate and support the program in their areas of interest, and solicit 
professional providers for specific skills in visual arts, performing arts, and music. We will 
deliver the Visual and Performing Arts Content Standards for California Public Schools 
(CDE, 2001) K-12, with culturally relevant modifications. We will implement standards in 
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each of the four content areas: Dance, Music, Theatre and Visual Arts. Artist ic perception; 
creative expression; historical and cultural context; aesthetic valuing; and connections, 
relations, and applications will be included in each of the content areas as appropriate for 
each grade level. 

RiC's emphasis on the arts is based on five basic premises (Eisner, 2002): 

• Art is critical for educating the whole child. 
• Art is a basic part of a good education. 
• Arts education fosters brain development. 
• Arts education fosters the development of social skulls. 
• Skills developed in art increase achievement in other areas. 

We recognize that arts are also important in reaching students who otherwise do not 
subscribe to traditional educational programs. RiC expects to attract students who have not 
achieved success in school in other areas. Many studies (Deasy & Catteral, 2002; IAEEA 
test; Rauscher, 2003; Welch & Greene, 1995) refer to the academic and social benefits 
accruing to at-risk and failing students who are involved in various arts education 
programs. A 20 -year program among low-achieving students in 8 inner-city New York 
elementary schools that integrate visual and performing arts showed positive results in 
improving reading performance. (Welch & Greene, 2005) . Research studies show that art­
based reading instruction promotes better reading, largely through the added motivation 
that art offers for learning. (Burger & Winner, 2000; Deasy, 2002) The RiC arts program 
will be integrated with other instructional content areas and projects to create meaningful 
applications as well as the stand-alone value of each of the arts. 

g. Character and Conduct 

See Section VI.A-2, above, on "Community Council" for an in-depth discussion of this key 
curriculum component. Concepts include: 

• Right and Wrong: Embody core beliefs that allow students to quickly identify the difference 
between right and wrong as well as acknowledge when transgressions occur and be willing 
to seek either atonement or resolution. 

• Respect for Elders: Clear understanding of the necessity for and performance of respect for 
elders. 

• Right to Privacy and Personal Space: Embody core beliefs that emanate respect for a right to 
privacy and personal space. 

• Resiliency and Grit: Willingness to take emotional risks, such as trying new things, and 
reattempting tasks where they have previously failed. 

• Environmental Consciousness: Fundamental understanding of the need to be 
environmentally conscious with respect to litter and waste, while also being able to 
distinguish art from vandalism. 

• Curiosity: Preparation to follow direction and receive guidance with a curiosity and 
enthusiasm that does not lean into disrespectful defiance. 

• Openness to making and learning from mistakes: Willingness to make mistakes on their 
pathway into adolescence with the understanding of what constitutes a mistake and what 
must be identified as a bad habit. 
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In essence, we expect students will transition into their upper school experience prepared 
to receive the instruction and socialization they both need and deserve in order to develop 
into the teenagers, the community and the world needs them to be. 

A detailed example of a "Day in the life" at Roses in Concrete Community School in the 
Appendix may help the reader envision the learning environment and conditions proposed. 
The Appendix also offers a detailed example of how the RiC curriculum will follow Common 
Core State Standards for English Language Arts and Mathematics, Next Generation Science 
Standards, and the California State Standards for Social Studies for each grade level. 

E. Professional Development 

According to Killian's national review of professional learning paradigms in education, 
"finding time for job-embedded professional learning is one of the most frequently cited 
challenges with implementing change in education" (Killion, 2013). Yet, professionals and 
experts alike agree that successful professional development is at the heart of effective 
classroom practice, teacher job satisfaction, and teacher retention. By extension then, 
professional development has direct and profound impact on student performance. For 
this reason, the Roses in Concrete Community School will place a heavy emphasis on 
developing and supporting a professional development program that becomes a national 
model of teacher development. 

The tools and infrastructure necessary to achieve this ambitious agenda is already in place. 
Our founding team and partner organizations are recognized as some of the nation's 
leading voices in urban teacher recruitment and development. Through our research and 
practice, we have received over $2 million dollars in funding over the last two years to 
develop the Teaching Excellence Network (TEN), an electronic platform to take our model 
of teacher feedback and development to a national scale. The success of the project has 
been significant enough for the W.K. Kellogg Foundation to choose it as one of the featured 
projects in its annual report to the board (see http://blog.wkkf.org/ fa mily­
engagement/engagin g-parents-and-students-in-transforming-teacher-performance/). 
Moreover, our research supporting this approach to teacher development has become 
seminal in some of the nation's leading schools of education, including Harvard University, 
UC Berkeley, Stanford University, and Columbia University's Teachers College, and as far 
abroad as New Zealand (see Duncan-Andrade, 2011, 2010, 2008, 2007). 

TEN has already been acknowledged by OUSD and the Oakland Educator's Association 
(OEA) as one of only two viable alternatives to existing systems of teacher feedback and 
evaluation. To this end, the TEN platform was named in the district's most recent collective 
bargaining agreement with the OEA as a tool that had the potential to revolutionize the way 
the district approaches teacher development. The platform is currently in the first year of 
district and union sanctioned beta-testing in OUSD schools. It is also currently being used 
in K-12 schools in Detroit and Los Angeles. The 20 years of teaching and teacher 
development in Oakland that went into developing TEN will be brought to bear at every 
level of our professional development platform at the Roses in Concrete Community School, 
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creating a professional culture of learning and collaboration that is unmatched. 

1. Our approach to Teacher support and development 
Our approach to supporting and developing our teachers integrates some of the most 
cutting edge strategies from Improvement Science (Sparks, 2013) and teacher 
development (Duncan-Andrade, 2011). It is our position that while we have acknowledged 
the need for differentiated instruction in classroom teaching, we have not applied this same 
understanding to the ways that we develop teachers. For this reason, schools typically 
employ one-size fits all models of professional development that stymie teacher growth 
and exacerbate levels of teacher attrition. Oakland is no stranger to the impacts of this kind 
of professional culture. However, research (Duncan-Andrade, 2005 & 2007, 
www.metproject. org/ ) suggests, that when urban teachers are provided with the 
opportunity to get meaningful feedback on their practice and to participate in professional 
structures that allow them to use that feedback in collaboration with colleagues, then levels 
of job performance, job satisfaction, and persistence in the profession all trend upward. In 
accordance with this research, we developed TEN, which uses technology to support a cycle 
of teacher inquiry and improvement that applies the classic three-phase cycle of learning 
development and assessment (diagnostic, formative, and summative) common in 
instructional approaches such as the Common Core State Standards. 

Phase 1: DIAGNOSTIC 
This begins with the "Priorities Survey". This user-friendly survey enables families, 
students, and educators to have greater self-determination and build a collective voice to 
shape the educational priorities in the school. Utilizing an easily accessible electronic 
platform, the survey allows them to choose teacher qualities that they consider most 
important for effective teaching in three domains: "Relationships," "Relevance," and 
"Responsibility". This phase directly engages the stakeholders and transforms their 
relationship to the educational experience, empowering them to shape priorities of the 
schools serving their children. 

The data from the Priorities Survey is then analyzed in teaching inquiry groups in 
accordance with the looping patterns of the school (K-2, 3-5, and 6-8). Teachers develop 
customized professional growth plans in accordance with the instructional priorities 
determined by the community and based on their personal strengths and needs. These are 
designed and executed in collaboration with their inquiry group team, and also shared with 
the entire instructional staff in quarterly whole staff sessions and annual staff retreats. 

Phase 2: FORMATIVE 
The formative phase uses the priorities identified by the community in Phase 1 to create an 
electronic feedback loop that allows families, their children, administrators, and educators 
to provide feedback to teachers about how they are doing on the teacher qualities selected 
as priorities. 

The formative phase also allows teachers to create personalized growth plans based on the 
feedback they receive on their actual classroom practice. These plans are developed, 
assessed, and revised as part of their collaborative work with their colleagues in inquiry 
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groups. But, teachers are also able to get coaching, support, and access resources in TEN's 
Teaching Excellence Community (TEC), the section of our website designed to develop and 
support their individual growth plans. TEC provides a space for families and educators to 
create communities that share strategies, stories, and resources to develop and support 
effective community responsive teaching. It also serves as clearinghouse of excellence, 
where curated educational materials to improve teaching are accessible. 

Phase 3: SUMMATIVE 
At the end of each school year, teachers can access a report detailing progression of their 
classroom practice, which includes feedback from families, students, and colleagues. 
Administrators can access reports that measure improvements in practice at the school so 
that investments in professional development can be more effectively evaluated and so 
they can plan for the following school year. This summative feedback will be used by 
teachers in their inquiry to design their summer growth plans, identifying some key areas 
of development they are interested in exploring during the summer. As we ramp up the 
following school year, inquiry groups review their summer learning and revise these plans 
so that they start each school year already focused on their own learning targets for their 
practice. 

TEN transforms unquestioned institutional norms about expertise and input on the 
education of vulnerable children by centering the priorities and feedback of 
disenfranchised families in the discussion about what schools do and how they do it. This 
approach to family engagement and teacher development stands to revolutionize the field 
of education, and the Roses in Concrete Community School will be the epicenter for the 
development and refinement of this approach. It guarantees a highly sophisticated and 
well tested approach to teacher development and retention, but it also insures a steady 
influx of supplemental resources to the school that can be used to solidify a culture of 
professional excellence among our teaching staff. 

2. Lab School 
This approach to developing teachers will be opened as a lab to other Oakland schools and 
educators, as well as to similarly committed educators around the world. This is fitting 
with our founder's practice in the Oakland public schools over the past two decades, where 
he opened his classroom to educators from around the world to learn from his successes, 
share ideas and collaborate, building a global network of educators from which our school 
will draw both talent, expertise, and partnerships. 

Our capacity in this area is one of the most unique and intriguing aspects of our charter 
because it stands to have a significant and positive reverberating impact on the entire 
district. First, OUSD will be our primary partner with whom we will share our model to 
support similar paradigms in schools that could benefit from our approach. Secondly, our 
capacity and university partners position us to act as a lab school to train annual cohorts of 
educators and school leaders with a specific aim to place those educators in OUSD's highest 
need schools. We will be able to offer a pipeline of highly trained urban educators and 
school leaders for the district in keeping with our longstanding commitment to support 
Oakland's children, families, and schools. 
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3. Establishing time for professional growth 
Finding time for professional learning is one of the most frequently cited challenges in 
education (ASCD, 2013; Metlife, 2012, 2013; Scholastic Press & Bill & Melinda Gates 
Foundation, 2011). Acknowledging that no time plan is sacred, we propose the following 
(See Table 1.9 for sampling of Professional Development Topics.): 

Summer Session 2015, Pre Session. Professional development will begin four weeks before 
school starts. The Founder and leadership staff will acculturate staff in a two-week seminar 
to include areas such as: school culture, classroom management, backup systems, planning, 
data analysis, home/family visits, student support systems, instructional techniques, and 
professional growth planning. 

A second two-week summer session will expand existing foundations with an eye toward the 
cultural expectations of the school, how to properly assess student achievement and 
progress, pedagogical standards unique to RiC, the aforementioned TEN phases, and the 
development of customized professional growth plans for the upcoming school year. 

The third session deepens their understanding of the school culture and behavior 
management models that meet the needs of students who may be experiencing high levels 
of stress in their lives. The rest of the days are committed to curriculum alignment and 
mapping, the development of the curriculum and pedagogical approaches required in a 
constructivist environment, and visits to the homes (or visit at a convenient location) for 
each of the students and their parents before school starts. By granting them this additional 
time, teachers will enter the regular school year better prepared and more comfortable 
with the programs. 

Summer Session 2016 - Post session. After a few days of rest, the staff will reconvene for 
two weeks of post session review of the year, changes that need to be made for the next 
year, and team collaborative planning for the first quarter of the 2016-17 school year. 
These sessions will be data driven, guided by the data analytics portion of the TEN platform 
on the priorities survey, the teacher specific feedback data, and the school wide 
performance data. 

T b l 19 S a e amp e o f p f ro essrnna ID eve opment T . y op1cs m ear 1 
Vision, Culture, Climate Curriculum Alignment and Pacing Pedagogy Community /Student 

Needs 
* Applying Mas low's * TEN: teacher use of data from priority * Student se nse of * TEN 
hie ra rchy of needs and surveys pos itive self: * Teacher use of student 
Praxis. * lea rning-to-l ea rn skills (Howard, Delpit, etc.) and parent feedback 
* Conflict resolution, * Integrated Socia l and Emotional * Vygotsky, Piaget, * Tracking family and 
restorative justice Learning Program (SEL) Freire student needs 
circles *Servi ce Learning proj ects/ YPAR * Mentoring * Cultural and community 
* Community Council * Mapping Common Core s tanda rds fo r * Constructivist responsive approach to 
activities each content a rea and each grade. learning/H elica l teaching 
* Crea ting communi ty * Mapping cross-grade level proj ects mod el * PTSD / Stress 
* Sha red leadership and products * Differentiated accommodations 
* Collaboration skills * Introduction to the materia ls available instruction * Mindfulness, meditation, 
* Tea m building in English/ Language Arts, mathematics, * academic yoga 

sci ence and history /social science advisement 
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Embedded. High-quality professional development usually takes place during the school 
day, is sustained, and is embedded in the work of teachers. There is simply no substitute for 
finding time during the day for educators to collaborate, apply new ideas, and share their 
learning. Evidence shows that effective professional development needs to be seen as a 
regular, on-going part of school life. Training needs to be accompanied by coaching during 
the school day, and educators need to have opportunities to share experiences and learn 
from each other. In order to accomplish this, RIC leaders will alter scheduling so that key 
groups of teachers can have shared planning time, provide early-release days so that 
teachers can work together in their inquiry groups during afternoons, and use existing 
meeting time in new ways to foster professional collaboration. 

•Daily. Grade level professional learning communities (PLCs) will have 45 minutes 4 days 
a week for collaboration around data, lesson planning and feedback. Arts and athletics 
specialists will offer enrichment activities to the students whose teachers are so engaged. 
•Weekly - Peers. One day a week will be an early release for the entire staff from 1:30-4:00. 
The time will be used for all school needs, professional development topics, and cross­
grade-level collaborations work. 
•Weekly - Principal. Each grade level team of teachers will meet with the principal 
approximately one morning (7:30-8:15) a week to share data, resulting plans made by the 
team, supports needed for the week, etc. 
* Occasionally - Intersession. Full day clinic/workshops will be included in the calendar 
and during intersessions to add to the professional growth of the staff. 
•On-demand. Because of the position of RiC as a lab school, teacher and leadership teams 
will be attending and presenting at professional events that align with the mission, vision 
and activities of the Roses in Concrete Community School. Information gained will be 
shared with the entire staff through whole staff and PLC collaborative sessions. 

VII. PROGRAM GOALS AND ACTIONS TO ACHIEVE THE STATE PRIORITIES 

Pursuant to Education Code Section 4 7605(b )(5)(A)(ii), following is a table describing the 
Charter School's annual goals to be achieved in the state priorities schoolwide and for all 
pupil subgroups, as described in Education Code Section 52060( d), and specific annual 
actions to achieve those goals. 

Local Control Accountability Plan ("LCAP") 
The Charter School will produce a Local Control Accountability Plan ("LCAP") using the 
LCAP template adopted by the State Board of Education pursuant to Education Code 
Section 4 7606.5 . The Charter School shall submit the LCAP to the District and the Alameda 
County Superintendent of Schools annually on or before July 1, as required by Education 
Code Section 47604.33. 
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Table 1.10. School's goals and actions to achieve the State priorities. 

State Priority #1- Basic Services 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and every 
pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and school facilities are 
maintained in good repair (E.C. §17002(d)) 

Subpnonty A: Teachers 
Annual Goals to achieve Priority #1. 

• We will hire and maintain a staff 
that is highly qualified to work 
authentica lly with East Oakland 
students and assure that they meet 
the RiC achievement goals listed in 
this petition. 

u 1pnon :v : ns rue 10na s b "t B I t t" IM 
Annual Goals to achieve Priority #1. 

• RiC will obtain, and create up-to-
date, culturally proficient CCCS 
aligned instructional materia ls. 

s b u 1pnonty : act 1t1es C F T . 
Annual Goals to achieve Priority #1. 

• A school facility will be obtained 
that reflects respect for the students 
and parents to be served by RiC. 
High levels of maintenance and 
repair will attest to the love and 
caring embedded in the culture. 

Actions to Achieve Annual Goals 

• Rigorous recruiting will take place to find teachers who are highly 
qua lified and are committed to coaching pre-service teachers as part 
of our lab school model. All candidates will undergo initia l paper 
screening, interviews with multiple stakeholders, evidence of data 
ana lysis proficiency, teaching demonstrations, portfolio review and 
reference checks. 

• Faculty will have 3 weeks of professional development prior to 
the beginning of school. 

•Staff will receive meaningful feedback on their practices regularly 
throughout the year using the Teaching Exce llence Network (TEN) 
process, which includes feedback from students, fam ilies, and 
professional colleagues. 

•Staff will participate in professional structures that includes TEN 
and Professional Learning Communities that allow them to use 
feedback in collaboration with colleagues. (See Element 1. VI.E. 
Professional Development for a fuller description of TEN.) 

. I atena s 
Actions to Achieve Annual Goals 

• Faculty and leaders will research, design and obtain the most 
current materials that are aligned to common core standards, 
critical pedagogy, culturally responsive approaches, differentiation, 
and materials that can easily be revised to be both meaningful and 
responsive to the needs of each East Oakland student we serve. 

Actions to Achieve Annual Goals 

• School leadership, in partnership with community stakeholde rs 
will participate in regular walk-throughs of the school to be sure 
that the physical environment reflects the cu ltures of and respect for 
the students being served at RiC. 
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State Priority #2 Implementation of Common Core Standards 
The charter school will meet or exceed the same accountability standards as district schools regarding the 
implementation of Common Core State Standards, including how EL students will be enabled to gain 
academic content knowledge and English language proficiency. 

s b u 1pnonty A CCSS I mp ementat10n 
Annual Goals to achieve Priority Actions to Achieve Annual Goals 

#2. 

•The RiC curriculum will be •Curriculum maps will be developed by each grade- level team prior 
aligned to CCSS in to the opening of school and will be revised as they are implemented. 
English/Language Arts and 
mathematics; to the Next 
Generation Science Standards, and 
to the California standards in 
History /Social Studies, Physical 
Education and the Arts 

Subpriority B: EL Students - Academic Content Knowledge and English Language 
p f . ro 1c1ency 
Annual Goals to achieve Priority #2 . Actions to Achieve Annual Goals 

•All curriculum will be designed to •All maps will include ELD standards aligned to the content 
support EL learners and other standards to maximum language support. 
subgroups who experience 
difficulties with the curriculum. •RiC will actively recruit and prioritize the hiring of faculty and 

leadership that are fluent in the home languages of our students. 

•RiC will implement an asset-based instructional approach 
designed to ensure accelerated and effective acquisition of academic 
English. 

•RiC will implement a Structured English Immersion approach to 
ensure students acquire the English ski lls necessary to master the 
standards. 

•RiC will demonstrate that we value students' bilingual capacity 
as a true asset, an admirable and important skill for present and 
future goals through our relationships with families, our 
commitment to hiring multilingual staff, and the obvious presence of 
the cultures and languages of our students at our school. 
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State Priority #3 - Parental Involvement 
The charter school will meet or exceed the same accountability standards as district schools for parental 
involvement, including efforts to seek parent input for making decisions for schools, and how the school will 
promote parent participation 

Subpnority A: Achievmg and Maintaining Parent Invo vement 
Annual Goals to achieve Priority #3. 

•Parents participate in the TEN 
feedback process at all levels 
knowing that family engagement is 
central to the mission of RiC. 

•RiC parents consider themselves as 
central to the success of their 
students and the school. 

•Parents input regularly queried 
and used about how the school is 
meeting the needs of their children 
and how staff can be more 
responsive to those needs 

Actions to Achieve Annual Goals 

•Teachers and/or parent liaisons visit each family to explain how 
TEN works and how their voices will be heard. 

•Founder and principal host neighborhood meetings to explain the 
essential nature of TEN to the success of RiC and parents centrality 
to the success of their students and the school. 

•Group meetings, home visits, neighborhood meetings and other 
communication strategies will be utilized to inform parents of the 
importance of their feedback and how it is used. 

•Principal appointed Parent Coordinators support parent 
participation. 

Subpnonty B: Promotmg Parent Part1c1pat10n 
Annual Goals to achieve Priority #3. 

•RiC families will participate in a 
wide range of school activities. 

•Parents/family members will be 
active members of leadership teams 
(ie. SST, PTSO, advisory groups) . 

•Increase cohesiveness and 
ownership between the families and 
the school by engaging them in a 
process to rename the school to 
reflect the preference of the East 

Oakland families to be served. 

Actions to Achieve Annual Goals 

•Published list of additional, diverse opportunities for parents to 
be involved in the school. 

•Establish regular, designated times for parents to give feedback to 
school leadership. 

•Parents' Center established where they have their own 
autonomous space within the school for workshops, volunteer 
coordination, support tasks with childcare for preschool children 

•Communicate regularly with parents via written and electronic 
media, encouraging them to participate in whole school functions 
and opportunities. 

•Leadership teams that include parents/family members will be 
formed as needed and as major changes become necessary. Parents 
will be notified of all leadership team openings with clear 
information on the roles and responsibilities of membership. Parents 
will be actively recruited as needed. 

•Founder hosted neighborhood meetings and facilitation of a 
consensus process that engages the community being served in the 
renaming of the school. 
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State Priority #4 - Student Achievement 
The charter school will meet or exceed the same accountability standards as district schools for pupil 
achievement, as measured by all of the following, as applicable: 
A. California Assessment of Student Performance and Progress (CAASPP), statewide assessment (as 
available) 
B. The Academic Performance Index (AP!) (as available) 
C. Percentage of pupils who are college and career ready 
D. Percentage of ELs who make progress toward English language proficiency as measured by the California 
English Language Development Test (CELDT) and/or English Language Proficiency Assessment for 
California (ELPAC) 
E. EL reclassification rate 

Subpriority A: CA Measurement of Academic Progress and Performance on 
statewide assessment (as available l 
Annual Goals to achieve Priority #4 

•All RiC students will become 
proficient in reading, writing, 
mathematics, science and 
history/ social science. 

Subpnonty B: API 
Annual Goals to achieve Priority #4 

•All students will meet or exceed 
state required assessments of 
similar school rankings as identified 
by new CCSS regulations. 

•RiC students will show growth on 
interim/benchmark assessments 
designed by teachers. 

Actions to Achieve Annual Goals 

•Teachers will effectively deliver standards-based and mapped 
curriculum; be responsive to TEN feedback; constantly monitor 
student progress towards standards using formative assessments 
and employ time-sensitive interventions. 

Actions to Achieve Annual Goals 

•Regular use of embedded standards aligned classroom formative 
assessment. We will use teacher designed and state designed 
(Smarter Balanced) assessment tools to get robust data about what 
students have learned and then use this information to decide what 
to do next. 

•Regular interim and benchmark assessments that indicate students' 
progress towards the standards based CCSS in grades 3-8. 

•K-2 staff will design aligned interim and summative assessments 
that students will enjoy and that will inform progress to the 
standards at those grade levels. 

•Before and after school interventions, tightly aligned to the day's 
work, will be provided 4 days a week. Intersessions and summer 
school will provide remediation for the areas identified on 
interim/benchmark assessments. 

•Extensive professional development will be provided on the use of 
formative assessments to improve learning, how to use formative 
and interim assessments to inform the work of each grade-level's 
professional learning community and how to design and implement 
just-in-time interventions. 

•Specialized and intensive supports will be made avai lable to 
students with IEPs and to EL students to insure adequate progress 
and reclassification, respectively. These will include before and after 

76 



• RiC participation rate in all state 
assessments will exceed 97%. 

(Subpriority C not applicable) 

school 1 on 1 academic supports, and additional in class supports 
from teacher apprentices, classroom aids, and the classroom teacher. 

•Teachers and support staff will create an environment for testing 
that will be encouraging and satisfying for students to fully engage 
and attend. 

Subpnonty D & E EL Proficiency Rates and Rec assificatrnn Rates 
Annual Goals to achieve Priority #4 

•All students, including EL students, 
will meet or exceed state required 
assessments of similar school 
rankings as identified by new CCSS 
regulations. 

Actions to Achieve Annual Goals 

•Curriculum maps designed to support emerging bilingual students. 

• Extended professional development to enhance teacher skills to 
employ asset-based instructional approaches and accelerated 
effective acquisition of academic English based on formative, interim 
and summative assessments. 

•Full time Special Education/Emerging Bilingual Coordinators will 
lead and support teachers success with EL/Emerging bilingual 
students 

• Respect for students' mother tongue and culture will permeate all 
activities that move students toward the acquisition of academic 
English while maintaining and enhancing their home language. 

State Priority # 5 - Student Engagement 
The charter school will meet or exceed the same accountability standards as district schools regarding pupil 
engagement, as measured by all of the following, as applicable: 
A. School attendance rates 
B. Chronic absenteeism rates 
C. Middle school dropout rates fEC §52052.lf a)f3)) 

Subpnority A School Attendance 
Annual Goals to achieve Priority #5. 

• Students attend school on time, 
regularly, and consistently. 

Actions to Achieve Annual Goals 

• Deliver curriculum and instruction that is relevant, success 
oriented, and engaging so students want to be at school. 

• Create such positive and powerful relationships between teachers, 
students and parents that any communication about an absence or 
tardy is immediate and welcomed. 

• Looping students creates multi-year relationships between a 
student, their family, and their teacher making it easier to identify 
and respond to reasons for absence. 

Extensive support systems and community partnerships to insure 
that if a child misses school repetitively, we can intervene with the 
appropriate resources as aligned with our attention to Maslow's 
basic needs framework. A potential middle school drop out will 
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receive extensive interventions and follow-up counseling to prevent 
such action, including 1on1 support before school, after school, 
and in-school breaks. 

Community Council Mentorship Families will provide broader 
range support for engagement and intervention that will include 
multiple adults in addition to the child's teacher and peer support. 

Time-on-task engagement will be maximized to insure direct 
relationship to student learning by using engaging pedagogy and 
frequent use of project based and hands on learning opportunities. 

s b "t B St d tAb u 1pnoncy u en t sen ee1sm R t a es 
Annual Goals to achieve Priority #5. Actions to Achieve Annual Goals 

• RiC students will come to school on RiC's daily attention to hierarchal Levels 1 (Physiological and Safety 
time and will attend 97% or more of needs) and 2 (Love and Belonging Needs) by teachers. 
the time. 

Teacher calls/visits home at the first sign of absentee patterns 

EL/SPED Coordinator's support 
for home contacts. 

Reward system of high attendance rates 

State Priority #6 - School Climate 
The charter school will meet the same accountability standards as district schools regarding school climate, 
as measured by all of the following, as applicable: 
A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and school 
connectedness 

Annual Goals to achieve Priority #6 

• Develop students' knowledge of self 
and character. 

• Develop the sense of responsibility 
and skills for students to impact their 
communi and lobal societ . 

Actions to Achieve Annual Goals 

• Goals listed for this priority will be imbedded in all pedagogy 
and curriculum as a result of grade-level professional learning 
communities and cross-grade level mentorship family weekly 
planning sessions that focus on these attitudes in their lesson 
designs. 

•Students will also be regularly reminded of larger 
responsibilities to themselves, their families, and the community 
via the consistent reciting and use of the Definite Dozen (see 
Appendix) as a paragon of the school culture. 

•Hire and support teachers and community partners that build 
community and culturally responsive arts and athletic programs 
to insure hi h levels of en a ement and health for students. 
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• Develop attitudes and behaviors 
characterized by self-discipline, 
integrity, love and hope in the pursuit 
of justice and equity of all 
communities. 

• Develop commitments to academic, 
artistic, athletic and extracurricular 
pursuits. 

• Provide classroom, school, and 
supplemental level supports that 
attend to Maslow's Hierarchy of 
Needs. 

•Students consistently demonstrate 
strong SEL skills. 

The culture and climate at RiC will be 
consistently identified as positive and 
supportive of student growth by all 
major stakeholders. 

• Pupil suspensions and expulsions 
will be minimal. 

(Subpriority B - Not Relevant) 

• Engage a robust group of community partners (see Board and 
partner letters as sample) to insure that we can meet broad family 
and student needs. 

• Direct instruction relative to the integration of these values 
utilizing the Self-Science curriculum published by Six Seconds and 
supplementary activities from such resources as Rethinking 
Elementary Education, Making Space, Math That Matters,, A 
Culturally Proficient Response to the Common Core, Global 
Education Toolkit for Elementary Learners. 

•Social Emotional Learning (SEL) resources integrated 
throughout the instructional day and included in individual 
student growth plans. 

•Full implementation of the TEN program 

•Only the most egregious violation - those that put students 
and/or the school in 
• Full implementation of the TEN program 

•Only the most egregious violation - those that put students 
and/or the school in physical danger - will be considered grounds 
for suspension or expulsion. All other infractions will be hand led 
with various levels of restorative justice and counseling. 

Subpriority C - Other School Safety and School Connectedness Measures 
Annual Goals to achieve Priority #6. Actions to Achieve Annual Goals 

•Staff will understand Restorative •Staff will receive extensive training and support to implement 
Justice, SEL and TEN priorities and Restorative Justice, SEL and TEN through community partners 
programs and will support them (lSEEED, RJOY, etc). 
consistently. 

• Develop community partnerships to support all our families to 
•Student referra ls for behavior will be secure the necessary resources so that every child we serve has a 
minimal. stable basic needs framework in place. 

• Looping to enhance connected relationships and family 
involvement. 

• Provide students with balanced, nutritious breakfast, lunch, and 
after-school meal options as well as daily access to structured and 
unstructured play 

•Cross grade opportunities will also deepen relationships and 
support structures among teachers allowing them to work 
collaboratively and support each other with students and famil ies 
from across the school community 
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•Emphasis on group projects and youth led community based 
research projects, will create a rigorous but collaborative 
academic environment where students will learn how to support 
each other across social and academic needs through their work 
together on the projects 

State Priority #7 - Course Access 
The charter school will meet the same standards district schools are held to regarding the extent to which 
pupils have access to, and are enrolled in, a broad course of study, including programs and services 
developed and provided to unduplicated students (classified as EL, FRPM-eligible, or foster youth; E.C. 
§42238.02) and students with exceptional needs. "Broad course of study" includes the following, as 
applicable: 
Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, physical 
education, and other as prescribed by the governing board. (E.C. §51210) 
Grades 7-12: English, social sciences, foreign language( s ), physical education, science, mathematics, visual 
and erformin arts, a lied arts, and career technical education. E.C. §51220 a - i 

Annual Goals to achieve Priority #7 Actions to Achieve Annual Goals 

•All RiC students are enrolled in a •All K-8 students will be engaged in the same highly motivating, 
broad course of study that puts them relevant materials. All will be held to the same achievement 
on a path to success in high school, standards with additional time and support to reach them. 
college and career. 

•TEN's priority survey and feedback loop wi ll be used to track 
community va lues and our responsiveness to them in our 
instruction. 

•Professional support and development for teachers will be driven 
by feedback and outcome data (see Professional Development 
discussion in Element 1), creating a collaborative community so 
that teachers can continually respond in ways that deepen 
relationships with students and families while maintaining high 
levels of rigor and support for students . 

State Priority #8 - Other Student Outcomes 
Pu ii outcomes, if available, in the sub'ect areas described above in #7, as a licable 

Annual Goals to achieve Priority #8 Actions to Achieve Annual Goals 

•All RiC students will become •Individual learning plans (ILP) for each student designed as part of 
proficient readers and writers of each teacher's instructional plan, based on previous performance 
English; proficient in mathematical and adjusted as relationship develops, and agreed upon by student 
ski lls and content; proficient in and family. 
science concepts and scientific 
thinking; and proficient in •Daily formative assessment processes that result in additional just-
history/social science practice and in-time interventions. 
content. 

•Interim assessments that identify additiona l gaps fo llowed by 
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immediate before school/after school interventions. 

•Extensive professional development on formative and 
interim/benchmark assessment and Response to Intervention 
process es to maximize interventions. 

•Curriculum maps that include ELD standards, EAP assessments and 
supports for struggling students. 

VIII. PLAN FOR STUDENTS WITH DISABILITIES 

A. Overview 

Core to the Roses in Concrete Community School's vision and purpose is inclusive 
education for students from diverse backgrounds. Research-based, culturally and 
linguistically sensitive practices will be utilized to promote positive academic, behavioral, 
and social outcomes for students with a wide range of abilities and disabilities. We take a 
stand against all forms of segregation and marginalization, whether based on racism or 
ableism or any other -ism (Ferri & Connor, 2006). This requires that RiC take 
responsibility for all our students and reject deficit models of disability and ethnocentric 
views of culture, ethnicity, and race. Our vision is to be a model urban school, inclusive and 
just, one that takes responsibility for all of our students and rejects deficit models of 
disability and ethnocentric views of culture, ethnicity, and race. 

The Roses in Concrete Community School will adhere to the provisions of the Individuals 
with Disabilities Education Act (IDEA) and state special education laws and regulations to 
assure that all students with disabilities are accorded a free, appropriate public education 
(F APE). RiC will also ensure that no student otherwise eligible to enroll in their charter 
school will be denied enrollment. We will comply with Section 504 of the Federal 
Rehabilitation Act, the Americans with Disabilities Act, and all Office for Civil Rights 
mandates for students enrolled in The Roses in Concrete Community School. 

The Roses in Concrete Community School will adhere to all Oakland Unified School District 
policies and procedures regarding special education and pupils with disabilities. RiC plans 
to operate as a public school within the district for special education services in Year 1. As 
such, the District is entitled to RiC's state and federal special education revenue, as well as a 
fair share encroachment payment from the school. RiC reserves the right to modify this 
option in subsequent years. 

The Roses in Concrete Community School shall initially remain, by default, a public school 
of the authorizer for purposes of special education, pursuant to Education Code Section 
47604 (b). However, RiC reserves the right to make written verifiable assurances that it 
shall become an independent local educational agency (LEA) and join a special education 
local plan area (SELPA) pursuant to Education Code Section 47641(a) either on its own or 
with a grouping of charter school LEAs as a consortium. A change in LEA status or SELPA 
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membership shall not require a material revision of this charter. 

The Roses in Concrete Community School is committed to maintaining high expectations for 
all students, and will ensure all receive a free and appropriate public education in the least 
restrictive environment. Our education program is designed to meet the academic and 
behavioral needs of all students, including those with learning differences and disabilities. 

B. Services for Students Under the IDEA 

The following description regarding how special education and related services will be 
provided and funded is being proposed by the Charter Schoo/for the sole purpose of providing 
a reasonably comprehensive description of the special education program in the Charter 
Petition, and is not binding on the District. The specific manner in which special education and 
related services will be provided and funded shall be set forth in a Memorandum of 
Understanding ("MOU'), delineating the respective responsibilities of the Charter School and 
the District, which MOU shall be executed at least six (6) months prior to the commencement of 
operation, or as otherwise agreed upon by the parties. The following provisions are meant to 
summarize the Charter School Petitioner's understanding of the manner in which special 
education instruction and related services shall be provided by the Charter School and the 
District. The following language mirrors the typical "industry standard" arrangement between 
a school district and a charter school and aligns with State and Federal law which requires 
that students in charter schools receive special education and related services in the same 
manner as any other student in the District. The language that follows is not meant to 
unilaterally bind the District, or to preclude alternative arrangements between the District 
and the Charter School as agreed upon in a MOU: 

The Charter School intends to provide special education instruction and related services in 
accordance with the IDEA, Education Code requirements, and applicable policies and 
practices of the Special Education Local Plan Area ("SELPA"). The Charter School shall 
remain, by default, a public school of the District for purposes of Special Education pursuant 
to Education Code Section 4 764 l(b ). However, the Charter School reserves the right to 
make written verifiable assurances that the Charter School shall become an independent 
LEA and join a SELPA pursuant to Education Code Section 47641(a) either on its own or 
with a grouping of charter school LEAs as a consortium. 

As a public school of the District, solely for purposes of providing special education and 
related services under the IDE IA pursuant to Education Code Section 4 764 l(b ), in 
accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks 
services from the District for special education students enrolled in the Charter School in 
the same manner as is provided to students in other District schools. The Charter School 
will follow the District and SELPA policies and procedures, and shall utilize SELPA forms in 
seeking out and identifying and serving students who may qualify for special education 
programs and services and for responding to record requests and parent complaints, and 
maintaining the confidentiality of pupil records. The Charter School will comply with 
District protocol as to the delineation of duties between the District central office and the 
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local school site in providing special education instruction and related services to identified 
pupils. An annual meeting between the Charter School and the District to review special 
education policies, procedures, protocols, and forms of the District and the SE LP A and 
District protocol, will ensure that the Charter School and the District have an ongoing 
mutual understanding of District protocol and will facilitate ongoing compliance. 

As long as the Charter School functions as a public school of the District solely for purposes 
of providing special education and related services under the IDEA pursuant to Education 
Code Section 47641(b), then we would anticipate that a Memorandum of Understanding 
("MOU") would be developed between the District and the Charter School which spells out 
in detail the responsibilities for provision of special education services and the manner in 
which special education funding will flow to the students of the Charter School. 

The District shall be designated the Local Educational Agency ("LEA") serving Charter 
School students. Accordingly, the Charter School shall be deemed a public school of the 
District pursuant to Education Code Section 47641(b) and 47646(a). The Charter School 
agrees to adhere to the requirements of the Local Plan for Special Education and to District 
policies. As a public school of the District, solely for purposes of providing special education 
and related services under the IDEIA pursuant to Education Code Section 47641(b), in 
accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks 
services from the District for special education students enrolled in the Charter School in 
the same manner as is provided to students in other District schools. 

The Charter School acknowledges the importance of cooperating with the District so that 
the District can provide special education services to Charter School students. The Charter 
School agrees to promptly respond to all District inquiries, to comply with reasonable 
District directives, and to allow the District access to Charter School students, staff, facilities, 
equipment and records as required to fulfill all District obligations under this Agreement or 
imposed by law. The Charter School believes that the allocation of responsibility for the 
provision of services (including but not limited to referral, identification, assessment, case 
management, Individualized Education Plan ("IEP") development, modification and 
implementation) shall be divided in a manner consistent with their allocation between the 
District and its school sites. 

Intervention, Assessment, and Identification 

The Roses in Concrete Community School's focus is to provide support for all students who 
need support-regardless of the cause of academic or behavioral difficulty. Furthermore, 
RiC will plan and account for the inclusion of a wide range of learners, by providing 
researched-based instruction in the general curriculum. We honor different ways of reading, 
writing, perceiving, and moving through space as equally valid (Hehir, 205; Reid & Valle, 
2004). RiC adopts a "resumption of competence" rather than a deficit orientation (Biklen, 
2005) . 

Identification of disabilities will only be used as a last resort option when RiC staff members 
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strongly believe that a disability diagnoses will provide greater understanding of the 
student (for the student, parents, and teachers) and the identification of this disability can 
be used to directly improve his/her outcomes. We will think carefully about the efficacy of 
labels and special education services that come to feel like a form of oppression. When 
students are asked, they share that when they are labeled, they feel robbed of the 'energy 
and passion' for learning (O'Connor in Rodis et. as!, 2001) 

Adopting a Response to Intervention model (RTI), all students will be given research-based 
instruction. On-going assessment will be employed to determine if students are at-risk for 
academic and/or behavioral difficulties. If a student is not making adequate progress in the 
general curriculum (Level 1), he/she will be given targeted support in the classroom (Level 
2). When a student is consistently struggling to achieve mastery at RTI levels 1 and 2 
students will be further screened from already available data (i.e. school tests, cumulative 
record, teacher observations, grades, etc.) to help inform eligibility for special education. 

For students who are identified as needing additional interventions, a Student Study Team 
(SST) composed of the student, the student's parent or guardian, the site special education 
coordinator, and a faculty member will be responsible for identifying the student's needs 
and developing a plan to enable that student to be successful, including, but not limited to, 
the appropriate individual tutoring, classroom modifications, strategies and techniques to 
enhance that student's ability to be successful. If the Student Study Team finds that the pre­
intervention plan is not sufficient to meet the student's needs, they will recommend that 
student for a formal special education assessment. Roses in Concrete Community School 
may also choose to refer a student for services through the provisions of a Section 504 
Plan, if appropriate. All provisions of the section 504 are the responsibility of the school. 
Parents will be informed that special education and related services are provided at no cost 
to them. Eligibility for special education will be determined through the use of RTI and/or 
the Discrepancy Model (IDEA, 2006). 

1. Interim and initial placements of new charter school students 
The Charter School shall comply with Education Code Section 56325 with regard to 
students transferring into the Charter School within the academic school year. In 
accordance with Education Code Section 56325(a)(1), for students who enroll in the 
Charter School from another school district within the State, but outside of the SE LP A with 
a current IEP within the same academic year, the District and the Charter School shall 
provide the pupil with a free appropriate public education, including services comparable 
to those described in the previously approved IEP, in consultation with the parent, for a 
period not to exceed thirty (30) days, by which time the District and Charter School shall 
adopt the previously approved IEP or shall develop, adopt, and implement a new IEP that is 
consistent with federal and state law. In accordance with Education Code Section 
56325(a)(2), in the case of an individual with exceptional needs who has an IEP and 
transfers into the Charter School from a district operated program under the same special 
education local plan area of the District within the same academic year, the District and the 
Charter School shall continue, without delay, to provide services comparable to those 
described in the existing approved IEP, unless the parent and the District agree to develop, 
adopt, and implement a new IEP that is consistent with federal and state law. For students 
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transferring to the Charter School with an IEP from outside of California during the same 
academic year, the District and the Charter School shall provide the pupil with a free 
appropriate public education, including services comparable to those described in the 
previously approved IEP in consultation with the parents, until the District conducts and 
assessment pursuant to paragraph (1) of subsection (a) of Section 1414 of Title 20 of the 
United States Code, if determined to be necessary by the District, and develops a new IEP, if 
appropriate that is consistent with federal and state law. 

2. Referral for assessment 
The Charter School shall have the responsibility to identify, refer, and work cooperatively 
in locating Charter School students who have or may have exceptional needs that qualify 
them to receive special education services. The Charter School will implement District and 
SE LP A policies and procedures to ensure timely identification and referral of students who 
have, or may have, such exceptional needs. A pupil shall be referred for special education 
only after the resources of the regular education program have been considered, and where 
appropriate, utilized. 

It is the Charter School's understanding that the District shall provide the Charter School 
with any assistance that it generally provides its schools in the identification and referral 
processes, and will ensure that the Charter School is provided with notification and 
relevant files of all students who have an existing IEP and who are transferring to the 
Charter School from a District school. The District shall have unfettered access to all 
Charter School student records and information in order to serve all of Charter School's 
students' special needs. 

In the event that the Charter School receives a parent written request for assessment, it will 
work collaboratively with the District and the parent to address the request. Unless 
otherwise appropriate pursuant to applicable State and Federal law, the Charter School and 
the District will provide the parent with a written assessment plan within fifteen days of 
receipt of the written request and shall hold an IEP within sixty days of parent's consent to 
the assessment plan to consider the results of any assessment. 

The Charter School will follow District child-find procedures to identify all students who 
may require assessment to consider special education eligibility and special education and 
related services in the case that general education interventions do not provide a free 
appropriate public education to the student in question. 

3. Assessment 
The term "assessments" shall have the same meaning as the term "evaluation" in the IDEIA, 
as provided in Section 1414, Title 20 of the United States Code. The District will determine 
what assessments, if any, are necessary and arrange for such assessments for referred or 
eligible students in accordance with the District's general practice and procedure and 
applicable law. The Charter School shall work in collaboration with the District to obtain 
parent/guardian consent to assess Charter School students. The Charter School shall not 
conduct special education assessments unless directed by the District. 
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IEP Meetings 
It is the Charter School's understanding that the District shall arrange and notice the 
necessary IEP meetings. IEP team membership shall be in compliance with state and 
federal law. The Charter School shall be responsible for having the following individuals in 
attendance at the IEP meetings or as otherwise agreed upon by the District and Charter 
School: the Principal and/or the Charter School designated representative with appropriate 
administrative authority as required by the IDEIA; the student's special education teacher; 
the student's general education teacher if the student is or may be in a regular education 
classroom; the student, if appropriate; and other Charter School representatives who are 
knowledgeable about the regular education program at the Charter School and/or about 
the student. It is the Charter School's understanding that the District shall arrange for the 
attendance or participation of all other necessary staff that may include, but are not limited 
to, an appropriate administrator to comply with the requirements of the IDEIA, a speech 
therapist, psychologist, resource specialist, and behavior specialist; and shall document the 
IEP meeting and provide of notice of parental rights. 

IEP Development 
The Charter School understands that the decisions regarding eligibility, goals/objectives, 
program, services, placement, and exit from special education shall be the decision of the 
IEP team, pursuant to the District's IEP process. Programs, services and placements shall be 
provided to all eligible Charter School students in accordance with the policies, procedures 
and requirements of the District and of the SE LP A and State and Federal law. 

The Charter School shall promptly notify the District of all requests it receives for 
assessment, services, IEP meetings, reimbursement, compensatory education, mediation, 
and/or due process whether these requests are verbal or in writing. 

IEP Implementation 

Pursuant to District policy and how the District operates special education at all other 
public schools in the District, the District shall be responsible for all school site 
implementation of the IEP. The Charter School shall assist the District in implementing 
IEPs, pursuant to District and SELPA polices in the same manner as any other school of the 
District. The District and Charter School will need to be jointly involved in all aspects of the 
special education program, with the District holding ultimate authority over 
implementation and supervision of services. As part of this responsibility, the Charter 
School shall provide the District and the parents with timely reports on the student's 
progress as provided in the student's IEP at least as frequently as report cards are provided 
for the Charter School's non-special education students. The Charter School shall also 
provide all home-school coordination and information exchange unless directed otherwise 
by the District. The Charter School shall also be responsible for providing all curriculum, 
classroom materials, classroom modifications, and assistive technology unless directed 
otherwise by the District. The Charter School shall comply with any directive of the District 
as relates to the coordination of the Charter School and District for IEP implementation 
including but not limited to adequate notification of student progress and immediate 
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notification of any considered discipline of special education students in such matters, the 
petitioners would notify the District of relevant circumstances and communications 
immediately and act according to District administrative authority. 

Staffing 

All special education services at the Charter School will be delivered by individuals or 
agencies qualified to provide special education services as required by California's 
Education Code and the IDEIA. Charter School staff shall participate in all mandatory 
District in-service training relating to special education. 

It is the Charter School's understanding that the District will be responsible for the hiring, 
training, and employment of site staff necessary to provide special education services to its 
students, including, without limitation, special education teachers, paraprofessionals, and 
resource specialists unless the District directs the Charter School that current District 
practice is for the individual school sites to hire site special education staff or the District 
and the Charter School agree that the Charter School must hire on-site special education 
staff. In that instance, the Charter School shall ensure that all special education staff hired 
by the Charter School is qualified pursuant to District and SEPLA policies, as well as meet 
all legal requirements. The District may review the qualifications of all special education 
staff hired by the Charter School (with the agreement of the District) and may require pre­
approval by the District of all hires to ensure consistency with District and SE LP A policies. 
The District shall be responsible for the hiring, training, and employment of itinerant staff 
necessary to provide special education services to Charter School students, including, 
without limitation, speech therapists, occupational therapists, behavioral therapists, and 
psychologists. 

The Roses in Concrete Community School will have a full time position designated as the 
Special Education/Emerging Bilingual Teacher-Coordinator who, in addition to having the 
proper credentials to teach general education and will also possess a Special Education 
Credential and assure RiC is addressing the IEP and core programs appropriately. This 
coordinator will oversee all aspects of the Special Education program and in addition, the 
Emerging Bilingual Learners program, based on the assumption that many RiC students 
may be in both categories initially, and that some ELLs may be misdiagnosed as disabled 
and will need reclassification and on-going language support. 

The Coordinator position, along with the Principal of the school, will be the primary school 
representative tasked with assuring that 1) students with disabilities are thriving at RiC 
and 2) all aspects of the IEP and any possible 504 plans are properly implemented. All 
teaching staff at RiC will also be involved in assuring that all IEPs and 504 plans are 
properly implemented. 

The Coordinator's tasks will include: 
• Ensure that all aspects of the IEP RiC are followed; 
•Arrange for the teacher's to attend the team meetings; 

87 



• Communicate with parents about progress made toward attaining the goals stated on 
the student's IEP, and inform them of due process procedures and rights; 

• Consult quarterly with the principal to ensure that the objectives and goals of students 
with IEP's are being met; 

• Complete the requisite paperwork, updating and filing of necessary information for 
initial referrals, triennial evaluations, ongoing monitoring of student progress, and 
appropriate provision of any /all test modifications as stipulated in the IEP; 

• Maintain a central file with all special education evaluation material and IEP's in 
accordance with FERPA and IDEA guidelines; and 

• Provide a report of student progress on the same schedule as students in general 
education; 

• Support teachers' understandings of and challenge their misunderstandings about 
students with disabilities; 

• Support the school-wide vision of inclusivity. 

Notification and Coordination 

The Charter School shall follow District policies as they apply to all District schools for 
responding to implementation of special education services. The Charter School will adopt 
and implement District polices relating to notification of the District for all special 
education issues and referrals. 

The Charter School shall follow District policies as they apply to all District schools for 
notifying District personnel regarding the discipline of special education students to ensure 
District pre-approval prior to imposing a suspension or expulsion. The Charter School shall 
assist in the coordination of any communications and immediately act according to District 
administrative policies relating to disciplining special education students. 

Reporting 

The Roses in Concrete Community School, in collaboration with the authorizer will collect 
and maintain the following information on disabled students as required by IDEA: 

• A calculation of all school-age students with disabilities being provided special 
education services by age, grade, category of disability and the number of students 
with disabilities who are English Language Learners; 

• The number of students provided with test modifications and the types and the 
number of students exempted from District assessments; 

• The settings in which students with disabilities receive their services, specifically 
including the portion of the school day they receive services with non-disabled 
peers and time away from the regular classroom; 

• The number of students with disabilities suspended "in-school" and out of school, 
organized by disability and length of suspensions; and 

• The basis of exit from the School of students with disabilities (i.e., attainment of 
diploma and type, declassified, moved, etc.). 
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All necessary procedures and practices to ensure confidentiality and accurate/ timely 
reporting will be the responsibility of the School. The Principal will ensure that a central 
file with all special education evaluation material and IEP's is maintained and that this file 
is locked and confidential, in accordance with IDEA guidelines. The Principal will oversee 
access to these records, and will be responsible for ensuring that all providers responsible 
for the implementation of a student's IEP will have access to a copy of the IEP and will be 
informed of their specific responsibilities in implementing the IEP. 

Non-Public Placements/Non-Public Agencies 

The District shall be solely responsible for selecting, contracting with, and overseeing all 
non-public schools and non-public agencies used to serve special education students. The 
Charter School shall not hire, request services from, or pay any non-public school or agency 
to provide education or services to special education students without the prior written 
approval of the District. The Charter School shall immediately notify the District of all 
parental requests for services from non-public schools or agencies, unilateral placements, 
and/or requests for reimbursement. 

Non-discrimination 

It is understood and agreed that all children will have access to the Charter School and no 
student shall be denied admission nor counseled out of the Charter School due to the 
nature, extent, or severity of his/her disability or due to the student's request for, or actual 
need for, special education services. 

Due Process and Procedural Safeguards 

The District may initiate a due process hearing or request for mediation with respect to a 
student enrolled in Charter School if the District determines such action is legally necessary 
or advisable. The Charter School agrees to cooperate fully with the District in such a 
proceeding. In the event that the parents/guardians file for a due process hearing, or 
request mediation, the District and the Charter School shall work together to defend the 
case. In the event that the District determines that legal representation is needed, the 
Charter School agrees that it shall be jointly represented by legal counsel of the District 
choosing. 

The Charter School understands that the District shall have sole discretion to settle any 
matter in mediation or due process. The District shall also have sole discretion to file an 
appeal from a due process hearing or take other legal action involving any Charter School 
student necessary to protect its rights. 

Teachers and other persons who provide services to a student with disabilities shall be 
knowledgeable of the content of the student's IEP a copy of which shall be maintained at 
the school site. If a disagreement or concern persists, parents or guardians have the right to 
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initiate a due process hearing to challenge a decision regarding the identification, 
evaluation, or educational placement of their child. 

The Roses in Concrete Community School will provide the parent with a written Notice of 
Procedural Safeguards, which will include information on the procedure to initiate both 
formal and informal dispute resolutions, at least once per year. RiC will utilize the Notice of 
Procedural Safeguards used by the OUSD or SELPA in which it is a member. The school will 
adhere to all FERPA and Pupil Confidentiality Records. 

Parent/Guardian Concerns and Complaints 

The Charter School shall follow District policies as they apply to all District schools for 
responding to parental concerns or complaints related to special education services. The 
Charter School shall instruct parents/guardians to raise concerns regarding special 
education services, related services and rights to the District unless otherwise directed by 
the District. The Charter School shall immediately notify the District of any concerns raised 
by parents. In addition, the Charter School and the District shall immediately bring to the 
other's attention any concern or complaint by a parent/guardian that is in writing and/or 
which involves a potential violation of state or federal Jaw. 

The District's designated representative, in consultation with the Charter School's 
designated representative, shall investigate as necessary, respond to, and address the 
parent/guardian concern or complaint. The Charter School shall allow the District access 
to all facilities, equipment, students, personnel, and records to conduct such an 
investigation. 

The Charter School and the District shall timely notify the other of any meetings scheduled 
with parents/guardians or their representatives to address the parent/guardian concerns 
or complaints so that a representative of each entity may attend. The District, as the LEA, 
shall be ultimately responsible for determining how to respond to parent concerns or 
complaints, and the Charter School shall comply with the District's decision. 

The Charter School and the District shall cooperate in responding to any complaint to or 
investigation by the California Department of Education, the United States Department of 
Education, or any other agency, and shall provide timely notice to the other upon receipt of 
such a complaint or request for investigation. 

SELPA Representation 

It is the Charter School's understanding that the District shall represent the Charter School 
at all SE LP A meetings and report to the Charter School of SE LP A activities in the same 
manner as is reported to all schools within the District. 
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Funding 

The Charter School understands that it will enter into a MOU with the District regarding 
Special Education funding, and cannot at this time unilaterally dictate the fundi ng 
relationship between the District and the Charter School. The Charter School anticipates, 
based upon State and Federal law that the fiscal relationship could be summarized as 
follows: 

Retention of Special Education Funds by the District 

The District shall retain all state and federal special education funding allocated for Charter 
School students though the SELPA Annual Budget Plan, and shall be entitled to count 
Charter School students as its own for all such purposes. 

Retention of ADA Funds by the District for Non-Public Placements 

The Parties acknowledge that the District may be required to pay for or provide Charter 
School students with placements at locations other than at the Charter School's school site 
in order to provide them with a free appropriate public education. Such placements could 
include, without limitation, programs or services in other District schools, in other public 
school districts within the SELPA, in a County Office of Education program, in a non-public 
school, at home, at a hospital, or in a residential program. When such programs or services 
are provided at District expense, the District shall be entitled to receive from the Charter 
School the pro rata share of all funding received for such student, including, without 
limitation, all ADA funds, based on the number of instructional days or minutes per day 
that the student is not at the Charter School site. 

Contribution to Encroachment 

The Charter School shall contribute its fair share to offset special education's encroachment 
upon the District's general fund. Accordingly, the Charter School shall pay to the District a 
pro-rata share of the District's unfunded special education costs ("encroachment"). At the 
end of each fiscal year, the District shall invoice the Charter School for the Charter School's 
pro-rata share of the District -wide encroachment for that year as calculated by the total 
unfunded special education costs of the District (including those costs attributable to 
Charter School) divided by the total number of District ADA (including Charter School 
students), and multiplied by the total number of Charter School ADA. The Charter School 
ADA shall include all Charter School students, regardless of home district. 

C. Section 504 of the Rehabilitation Act 

The school recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the school. 
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Any student, who has an objectively identified disability which substantially limits a major 
life activity including but not limited to learning, is eligible for accommodation by the 
school. 

A 504 team will be assembled by the principal and shall include the parent/guardian, the 
student (where appropriate) and other qualified persons knowledgeable about the student, 
the meaning of the evaluation data, placement options, and accOlmnodations. The 504 
team will review the student's existing records; including academic, social and behavioral 
records, and is responsible for making a determination as to whether an evaluation for 504 
services is appropriate. If the student has already been evaluated under the IDEA but found 
ineligible for special education instruction or related services under the IDEA, those 
evaluations may be used to help determine eligibility under Section 504. The student 
evaluation shall be carried out by the 504 team who will evaluate the nature of the 
student's disability and the impact upon the student's education. This evaluation will 
include consideration of any behaviors that interfere with regular participation in the 
educational program and/or activities. The 504 team may also consider the following 
information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 

• Tests and other evaluation materials include those tailored to assess specific areas 
of educational need, and not merely those which are designed to provide a single 
general intelligent quotient. 

• Tests are selected and administered to ensure that when a test is administered to a 
student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the student's aptitude or achievement level, or whatever factor the test 
purports to measure, rather than reflecting the student's impaired sensory, manual 
or speaking skills. 

The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation, the 504 team obtains information 
indicating possible eligibility of the student for special education per the IDEA, a referral 
for assessment under the IDEA will be made by the 504 team. Section 504 is considered a 
program within the regular education program and therefore the school will be responsible 
for all aspects of the 504 plan and delivery. 

If the student is found by the 504 team to have a disability under Section 504, the 504 team 
shall be responsible for determining what, if any, accommodations or services are needed 
to ensure that the student receives the free and appropriate public education ("F APE"). In 
developing the 504 Plan, the 504 team shall consider all relevant information utilized 
during the evaluation of the student, drawing upon a variety of sources, including, but not 
limited to, assessments conducted by the schools professional staff. The 504 Plan shall 
describe the Section 504 disability and any program accommodations, modifications or 
services that may be necessary. All 504 team participants, parents, guardians, teachers and 
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any other participants in the student's education, including substitutes and tutors, must 
have a copy of each student 504 Plan. 

The principal will ensure that teachers include 504 Plans with lesson plans for short-term 
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the 
504 Plan shall be maintained in the student's file. Each student's 504 Plan will be reviewed 
at least once per year to determine the appropriateness of the Plan, needed modifications 
to the plan, and continued eligibility. 

Roses in Concrete will support all special education students in compliance with state and 
federal laws. No student will be denied admission because of need of special education 
services. 

D. Professional Development 

Professional development for teachers will first and foremost be driven by feedback from 
students, families, and skilled observers by using the aforementioned TEN platform. This 
feedback will allow us to highlight excellence in practice and customize support for each 
individual teacher so that they can implement best practices for students with a wide range 
of abilities in the general curriculum. In addition, we will help RiC teachers see the fluid 
nature of disability and provide supports when they are needed. We will insure that our 
teachers, instead of thinking abut disability an either /or category, or as severe/or mild - as 
if impairment-related needs are static cross settings - we will focus professional support 
on the setting and the availability of supports, resources, accommodations that determine 
the level of impact of any disability (Michael, 2005). Professional Development will also 
include annual special education compliance training, as well as monthly trainings to 
maximize teacher effectiveness in working with special needs students and to ensure we 
are implementing each student's IEP fully and successfully. 

The school leader, regular and special education teaching staff, as well as other appropriate 
organizational faculty and staff members will attend professional development and/or 
training meetings necessary to comply with state and federal special education laws, 
including those sponsored by the District or SELPA. 

So long as RiC operates as a "school of the district" for special education purposes, the 
authorizer agrees to allow Roses in Concrete staff access to all Special Education related 
professional development opportunities that are available to district employees. 

Student discipline and procedures for suspension and expulsion will be in compliance with 
discipline procedures set forth in the IDEA and consistent with federal and state law. 

Discipline procedures will include positive behavioral interventions. Roses in Concrete 
Community School is responsible for keeping daily attendance for each student by 
reporting and certifying attendance monthly on district forms, and filing them with the 
District. 
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To ensure effective implementation of services for Pupils with Disabilities we will hire a 
site coordinator with the appropriate Special Education credential and experience to 
oversee and implement our program. Our primary model of will be inclusion: all regular 
education and pupils with Disabilities students will take the same academic classes 
together. Students with IEPs will receive additional in-class support, out-of-class support, 
accommodations, and/or modifications to enable them to meet high standards for their 
achievement. Pupils with disabilities will be supported with accommodations and 
modifications as identified and explained in their IEPs. 

E. Instructional Practices 

Roses in Concrete will follow a student's specified program in accordance to each 
individual IEP, and offer the regular comprehensive program as appropriate. Each 
student's IEP requires different kinds of modifications for instruction and services (e.g., 
targeted researched based instruction in phonological awareness for a student with 
dyslexia/a reading learning disability or social support for a student on the autism 
spectrum), therefore the educational strategies of the IEP will be built around the student's 
needs and how these fit within the general educational program of the school. 

Accommodations will include adjustments to instruction and delivery, while ensuring that 
students have equal opportunity to master grade level content and standards. In addition, 
modifications may include adjustments to the curriculum. In order to ensure that Pupils 
with disabilities, lesson plans, instruction, and assignments may be differentiated in a 
variety of ways including: amount of information given, time student receives to complete 
a task or demonstrate mastery, a variety of input including visual aids, regalia, and hands­
on activities, the level of support students receive during an activity or task, and 
differentiation in output, or how students can demonstrate their understanding. 

IX. PLAN FOR ACADEMICALLY LOW-ACHIEVING STUDENTS 

As evidenced by the aforementioned pedagogical strategies, we are well aware that many 
of our students will arrive at the Roses in Concrete Community School having had some 
challenges with their academic preparation. Upon entering our school, looping teams will 
work closely with each child's family to develop Individualized Learning Plans (s) to insure 
that students are being met where they are academically. These plans are student specific, 
taking into account a student's strengths, needs, weaknesses, and previous successful and 
failed support efforts. This kind of individualized documentation of learning growth and 
needs allows staff to collectively plan, implement, and evaluate strategies that are 
collectively designed and tracked for impact and modification. Moreover, because ILPs are 
designed in partnership with the families, they allow for full transparency and partnership 
between the school and a child's family, ensuring that we are reinforcing our collective 
efforts to support every child in ways that are community responsive. ILPs will be 
regularly reviewed after quarterly comprehensive assessment periods to insure that they 
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are adjusting according to each student's progress. These plans will also be the guiding 
documents to support students as they transition on to the next looping team of teachers. 

Roses in Concrete Community School will use multi-leveled support system that insures 
that no matter where students are when they arrive, they will receive the necessary care 
and support to succeed. The first level of support is the provision of the high level 
instruction on a daily basis in every program and every classroom in which they are 
involved. This high quality instruction includes all the aforementioned levels of Maslow's 
hierarchy of needs, and our SRs (see Vision, How Learning Best Occurs, and Instructional 
Approach) , along with socially and academically appropriate materials to insure a healthy 
level of success, rigor, and challenge for students that are academically behind. 

The second level of support will come in the form of individualized 1-on-1 adult support for 
students that are struggling. This is made possible because of the robust university 
partnerships we have cultivated with San Francisco State University, the University of San 
Francisco, and Stanford University. (See Appendix: Letters of Support.) Via those 
partnerships, each classroom will have at least one teacher apprentice that will be able to 
work 1 on 1 with students throughout the course of the day as part of their apprenticeship. 

The third level of support will come in the form of peer coaching, via our Community 
Council Mentorship Family /House model where students in our upper grades will loop 
back with peers in lower grades to support their social and academic growth. Close 
attention will be paid to the peer pairings for academically low achieving students to insure 
that they are receiving access to peers that can support their growth in meaningful and 
accelerated ways that are complementary to the adult support they are already receiving. 

The fourth level of support shows up in the form of extended school days, both in the 
mornings and afternoons. For academically low-achieving students, these extra minutes 
will be used to provide small group (2-3 students) and 1on1 tutoring and supplementary 
learning opportunities from our teacher apprentices, university undergraduate tutors, and 
upper grade level peers. Over the course of the school year, these intervention levels will 
total up to 120 additional hours of academic support. 

In the event that a student does not show adequate academic progress in consecutive 
quarters, their ILP will be referred to a more intensive phase of review and support. This 
begins with a review of their ILP with the Student Success Team (SST), the student, the 
student's family, and the team of looping teachers responsible for the original ILP. The SST 
is comprised of the Principal, the school counselor, and at least two of the school's most 
accomplished teachers as appointed by the Principal. This larger and more comprehensive 
group will complete a revised ILP and identify any necessary external resources to support 
the student and family to begin getting back on track. The SST will continue to monitor the 
student's ILP until they show adequate academic progress for two consecutive quarters, at 
which point they will return back to their grade level looping team for on-going ILP review. 
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X. PLAN FOR ACADEMICALLY HIGH-ACHIEVING STUDENTS 

We expect that all of our students will be high achieving in some aspect of their 
participation in our school. We believe that it is important that students experience 
success early and often in school, but we also believe that these successes must not be 
artificial. The value of the ILP approach to student assessment and individualized growth 
planning (introduced earlier in the discussion of "Personalization" in the Curriculum and 
Instruction Design portion of Element 1) is that we are able to modify definitions of success 
in ways that are developmentally appropriate and appropriately rigorous across a wide 
spectrum of skills. In areas where students are excelling beyond the normal achievement 
band for their age level, our ILPs allow us to push the bar higher on them so that they are 
always being challenged. The high number of adults in our school that will result from our 
robust family engagement program, our teacher and school leader apprenticeship 
programs, and our various enrichment programs (music, arts, and athletics) will allow 
students to excel in any number of venues. Our deep partnerships with some of the Bay 
Area's most prestigious universities will insure that our students have frequent and 
extensive access to clear pathways into post-secondary opportunities in their areas of 
greatest interest and success. 

As veteran educators, we acknowledge that any two students might be coming to school 
with wide variances between them in their social and academic skills. Our response to the 
pursuant range of needs these students will have is built into the very essence of our 
instructional approach. Our community-responsive culture and emphasis on family 
engagement, as discussed previously as a key component of Curriculum and Instructional 
Design, gives us ample opportunity to notify parents/guardians that their student is high­
achieving. More importantly, our approach of frequent family engagement allows parents 
to keep pace with their student's progress and achievements. Our deep investments in 
relationships with families and students, coupled with the collaborative professional 
culture of our school and robust community and university partnerships, powerfully 
positions to meet the needs of a wide range of student needs and interests. 

XI. PLAN FOR ENGLISH LANGUAGE LEARNERS/EMERGING BILINGUAL 
LEARNERS 

We will uphold the same rigorous academic and behavioral expectations for every Roses in 
Concrete Community School student, regardless of native language, and will implement 
research-based instructional programs and strategies to meet the specific needs of our 
English Language Learners (ELL), who we refer to as Emerging Bilingual learners (EBL). 

Roses in Concrete will meet all legal requirements for Emerging Bilingual Learners as they 
pertain to annual notification of parents, student identification, Emerging Bilingual 
Learners and core content instruction, teacher qualifications, reclassification, monitoring, 
training, and standardized test requirements. Roses in Concrete will meet all requirements 
of federal and state law relative to equal access to the curriculum for Emerging Bilingual 
Learners. RiC will exercise the autonomies afforded by Education Code 47600 ("Charter 
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Schools Act of 1992"), as it establishes methodologies and practices, all within the law, that 
may be different than those of the school district in which it operates. 

Supporting our Emerging Bilingual Learners requires that we implement an asset-based 
instructional approach (Fuentes, 2013) designed to ensure accelerated and effective 
acquisition of academic English in alignment with our mission of high school and college 
preparation as laid out in the Common Core Standards. It also requires that we respect and 
value the culture and home language of our students (Rogoff, 2003). In order to reach the 
dual goals of English acquisition and respect for the mother tongue of our speakers of other 
languages, we will provide a developmentally appropriate and highly structured approach 
to teaching English in our core academic classes (Walqui, 2013). We will value students' 
bilingual capacity as a true asset, an admirable and important skill for the present and for 
their future educational and leadership goals. 

Roses in Concrete will employ evidence-based practices that enhance the academic 
engagement and learning of our Emerging Bilingual Learners. Students will actively 
construct understandings within a social and cultural context (Greenfield, 2009), build new 
knowledge on what they already know (Bransford, Brown, & Cocking, 2000; Vygotsky, 
1978), and develop the metacognitive skills necessary to regulate their own learning 
(Bruner, 1985; Rogoff, 1998, 2003; Vygotsky, 1978). All EB Ls regardless of their 
socioeconomic or cultural background bring to school immense resources and a range of 
learning skills that need to be appreciated and built upon. In other words, the cultural 
backgrounds of the RiC students, as well as their social foundations of learning are 
important. The prior knowledge on which students build new learning is culturally shaped 
(Greenfield, 2009; Heath, 1983; Rogoff, 2003) and will be respected. This includes ideas 
about social roles in the classroom, the role of schooling, and how to use language in the 
learning process (Bransford et al., 2000). 

A. Student Identification 

Roses in Concrete will serve its Emerging Bilingual Learners in accordance with all 
applicable state and Federal laws and regulations. We will adhere to the following plan 
with Emerging Bilingual students: 

• Upon enrollment into the school, students' parents will complete a survey (available 
in the language(s) spoken by the parents) indicating languages spoken in the home. 

• We will assess the English proficiency of students whose dominant language may 
not be English within 30 calendar days of enrollment using instruments and 
techniques approved by OUSD such as the CELDT. 

• Educational programs will be responsive to specific needs of Emerging Bilinguals 
and in compliance with all state and federal guidelines. 

• Parents will be notified of CE LDT testing results within 30 days following receipt of 
test results. 

Each Roses in Concrete Community School family will be connected with a staff liaison with 
home language compatibility. In addition to reaching out to the family to establish a 
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friendly point of contact and for regular feedback, the staff member will: 
1) provide explanation and support for completion of the home language survey; 
2) provide literature in the student's home language that explains RiC's plan for meeting 

the specialized need of Emerging Bilinguals; and 
3) explain all assessments, including CELDT levels. 

We will report the number of Emerging Bilingual Learners attending the school to the 
district and the state. In compliance with the Office for Civil Rights (OCR) of the U.S. 
Department of Education, upon enrollment at Roses in Concrete, if a parent affirms on the 
home language survey that the child learned first to speak a language other than English, 
that the child currently speaks a language other than English, or that a language other than 
English is spoken in the home, the child will be classified as having a primary home 
language other than English. 

B. Implementation of Structured English Immersion 

All ELBs will learn with all other students in the regular classroom setting during 
instructional time. We will incorporate a Structured English Immersion (SEI) approach for 
Emerging Bilingual Learners as a variety of Sheltered Instructional (SDAIE- specially 
designed academic instruction in English) practices to ensure that students develop their 
English proficiency while simultaneously working towards grade and subject level content 
standards. Making meaning of academic language - as with any language - requires 
drawing on relevant background knowledge and previous participation in discourse, a 
process Aukerman calls "situating that language vis-a-vis other experiences and what 
others have said" (Aukerman, 2006, p. 631). This contextualization serves as a gatekeeping 
mechanism and obscures meaning when students cannot draw upon this shared context. 

English language arts and other subjects will integrate specific strategies to promote 
English vocabulary acquisition, oral language development, reading comprehension, and 
writing production. We do not intend to adopt a singular English Language Development 
program (ELD), rather we will accelerate our Emerging Bilingual Learners 'acquisition of 
English through our balanced literacy approach, focus on vocabulary development, 
implementation of the targeted instructional strategies delineated below, and training for 
teachers in the most effective practices of SDAIE all within a safe, structured, supportive 
school environment. Thus effective instruction involves the integrated learning of concepts 
and language through meaningful experiences in conjunction with scaffolding by teachers 
and peers of the features of academic language, both spoken and written, that are needed 
to construe meaning (Heritage, Silva & Pierce, 2007; van Lier, 2004;). Teachers will 
understand the ELD standards for the grade-levels they serve and will use cross-walk 
documents to align their Common Core content instruction with ELD strategies. 

Instruction in the four core academic subjects of English language arts, mathematics, 
science, and social studies will be delivered by teachers who hold or are in the process of 
obtaining a Cross-cultural, Language and Academic Development (CLAD) Certificate or a 
Bilingual, Cross- cultural, Language and Academic Development (BCLAD) Certificate. We 
will work to recruit and hire teachers who are bilingual in English and Spanish to ensure 
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accurate assessment of students' language and literacy skills, appropriate academic 
support, and effective communication with parents. 

We will implement the following strategies in all re academic areas: 

Screen and monitor progress 
Provide reading interventions 
Teach vocabulary 
Develop academic English 
Peer communication 

1. Screen and monitor progress 
The federal recommendation for EMERGING BILINGUALS students is an effective 
program of well-developed assessments to identify student needs. We will assess our 
students' progress frequently (as outlined on the Ongoing Cycle of Assessments section) 
and use the results of the assessments to drive overall instruction of as well as identify 
students in need of individual intervention. In addition, RiC will insure that assessment 
tasks are appropriate to students assessed language development and that enough time 
to complete tasks is provided. On-the-spot formative, appropriate feedback, rubrics & 
models to guide students' self-assessment; guided reading, completing chapter pre­
reading guides, reciprocal teaching, double entry journals, learning logs/journals, 
quick-writes, vocabulary journals, vocabulary cards word webs, interactive editing, 
doze paragraphs understanding, dictations, subject-specific journals and regalia usage 
will all stand as authentic assessments to guide on-going interventions. 

2. Provide reading interventions 
Recognizing that Emerging Bilingual students are often at risk for reading problems, the 
strongest programs respond quickly to the results of formative assessments by offering 
small group reading intervention for struggling readers that augments the core reading 
program. We will provide these interventions during daily ELA blocks during the 
regular school day and provide additional support as needed and appropriate during 
other core blocks. Our Special Education/Intervention specialist who will be bilingual 
and/or highly trained to work with emerging language learners will work with 
classroom teachers design interventions for each student's individual learning plan and 
provide classroom support as needed. 

3. Teach vocabulary 
One of the most critical components in language acquisition is vocabulary development. 
In order to be able to read and understand grade-appropriate material, students will be 
taught vocabulary through formal instruction as Emerging Bilingual Learners as 
through authentic use in language-rich settings in and out of the classroom, across 
subject areas. Roses in Concrete classrooms will provide formal vocabulary instruction 
using essential word lists and words in context. Our structured vocabulary program will 
feature child-friendly definitions and cumulative spiraling assessments to ensure 
students maintain and are able to utilize all words they have learned. 
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4. Develop academic English 
For EBLs to achieve academic success, it is imperative for them to develop cognitive 
academic language proficiency (CALP), and not simply the basic interpersonal 
communication skills (BICS) of social language. CALP includes not only the content area 
vocabulary specific to academic subjects, but also the sophisticated use of language 
necessary to carry out higher-order academic tasks such as comparing, synthesizing, 
and inferring. At Roses in Concrete, vocabulary development will be integrated into all 
subjects and will include application to higher-order academic tasks. 

5. Peer communication 
Throughout the instructional day, students will have the opportunity to work in 
partners and small cooperative groups, which, when facilitated effectively each day, 
provide a significant cumulative increase in authentic language practice. Furthermore, 
English language development sessions during daily Academic Support time will utilize 
structured oral response, role-play, pair-share, and conversation techniques to provide 
speaking practice and authentic application of language. 

C. Strategies and Practices for English Learners: 

In order to address the needs of our EMERGING BILINGUALS population, curriculum will 
incorporate strategies to address the needs that will include (Schleppegrell & Colombi, 
2002): 

• 
• 
• 
• 
• 
• 
• 
• 

Use of Realia 
Recasting and Ball parking techniques 
Total Physical Response (TPR) and the use of gestures 
Communication Guides and Sentence Frames/Starters 
Various Thinking Maps and Graphic Organizers 
Pre-Teach lessons to front load content 
Pair Sharing with others both heterogeneously and by ability grouping 
Visual Dictionaries and Cues 

Culturally Responsive and Relevant Pedagogical strategies will be implemented and fused 
into the curriculum to address the needs of our Emerging Bilingual Learners. Effective 
instruction involves the integrated learning of concepts and language through meaningful 
experiences in conjunction with scaffolding by teachers and peers of the features of 
academic language, both spoken and written, that are needed to construe meaning 
(Heritage, Silva & Pierce, 2007; van Lier, 2004;). Other examples include: 

• Incorporating Academic English Mastery Program strategies 
• Developing "Personal Thesaurus" 
• Use of Realia/TPR 
• Use of Contrastive Analysis techniques and T-Charts 
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D. Assessment, Monitoring, and Exit or Re-designation Criteria for 
Students 

Students who have been identified as EMERGING BILINGUALS will be assessed on an 
ongoing basis to determine improvement in English proficiency. Students will also take the 
CELDT (California English Language Development Test) assessment annually to measure 
English Language Development. Students who score above the established scores of 4-5 on 
CELDT will be deemed no longer EMERGING BILINGUALS - RFEP Redesignated Fluent 
English Proficient - while those who score 3 or below on the CE LDT will continue to be 
classified as EMERGING BILINGUALS. Appropriate assessments, instruction and 
interventions will be conducted to be sure that students are classified appropriately. 

E. Metrics for Progress of our Emerging Bilingual Students 

• Teachers paying close attention to emergent language and content learning during 
the ongoing course of instruction so that they can adapt their teaching to keep 
student learning moving forward. RiC teachers will integrate assessment into the 
process of teaching and learning to have the information they need to engage in 
contingent learning. (Walqui. 2013) 

• Emerging bilingual students are making strong academic progress as measured by 
school-based interim assessments. 

• Emerging bilingual students are classified as proficient in English in three years or 
less . 

• Emerging bilingual students are proficient in English Language Arts as evidenced by 
proficiency on state and other standardized exams. 

• Emerging bilingual students are meeting promotion standards to advance from 
grade level to grade level, evidencing mastery of foundational skills and core 
subjects on par with native English-speaking students If students are not making 
sufficient academic progress as indicated through CELDT results and the above data, 
we will modify our Emerging bilingual program as needed based on the latest 
research in the field. 

• In addition, Emerging Bilingual student who do not make the minimum expected 
growth of one EL level per year may be referred to the SST process through the 
Special Education/ Emerging Bilingual Teacher-Coordinator. Parents, teachers and 
administrators may also refer an Emerging Bilingual learners to the SST process 
due. 

• Through the SST process, a student becomes eligible for intervention service 
through the tiered RTI program. Within RTI, there are specific supports tailored to 
Emerging Bilingual students that are research based and aligned to the RiC 
approaches to learning. 

F. English Learner Advisory Committee (ELAC) 

Roses in Concrete will have an active ELAC with or without the 21 minimum requirements. 
In addition to being engaged in all aspects of the Emerging Bilingual program including 
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data analysis, methodology, assessments and interventions for their children, they will also 
be key players in the Teaching Excellence Network (TEN). Our Special 
Education/Emerging Bilingual Teacher-Coordinator will facilitate for this group on a 
monthly basis, keeping all required notifications and minutes. 
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ELEMENT 2: MEASURABLE PUPIL OUTCOMES 
Governing Law: The measurable pupil outcomes identified for use by the charter school. 
"Pupil outcomes, "for purposes of this part, means the extent to which all pupils of the school 
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in 
the school's educational program. Pupil outcomes shall include outcomes that address 
increases in pupil academic achievement both school-wide and for all groups of pupils served 
by the charter school, as that term is defined in subparagraph (BJ of paragraph (3) of 
subdivision (a) of Section 47607. The pupil outcomes shall align with the state priorities, as 
described in subdivision ( d) of Section 52060, that apply for the grade levels served, or the 
nature of the program operated, by the charter school. California Education Code Section 
47605(b)(S)(B). 

The Roses in Concrete Community School has clearly defined school-wide outcome goals in 
compliance with California Education Code sections 47605(b)(S)(B) and 52060(d). 

The Roses in Concrete Community School will pursue the following school-wide and 
subgroup outcome goals, as measured by multiple and varied benchmark assessments that 
are aligned to state and federal standards (including the new Common Core State 
Standards) and reflect required proficiency measures, as well as applicable state priorities 
detailed in California Education Code Section 52060( d) that apply for the grade levels 
served, or the nature of the program operated, by the charter school. For purposes of 
measuring achievement of these goals, a numerically significant pupil subgroup will be 
defined as one that meets the criteria set forth in Education Code Section 47607(a)(3)(B). 

As a proposed lab school, the Roses in Concrete Community School's goals are ambitious. 
We seek to develop both our students and teachers. Our goals for students are described 
below, and apply to ALL of our students-schoolwide, and across all numerically significant 
student subgroups. 

Following the statement of the School's goals is a chart that demonstrates how Roses in 
Concrete's proposed school-wide and subgroup outcome goals align with the state's 
priorities as required by California Education Code Section 47605(b)(S)(B). 

As the State and District finalize new standardized assessment tools (e.g., the California 
Assessment of Student Performance and Progress (CAASPP), including the Smarter 
Balanced Assessments) and other school performance measures (e.g., API), the Roses in 
Concrete Community School will work with the District to ensure that it creates and 
updates its plans and goals accordingly. (The LCAP shall not be deemed part of the charter, 
and therefore, annual amendments to the LCAP shall not be considered a "material revision 
to the charter" as defined on section 4 7607. Actions intended to insure that the school 
meets these goals and targets are delineated throughout this charter petition.) 
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I. MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 

Roses in Concrete's student outcomes are designed to align with our mission, vision, 
curriculum and assessments, and our definition of an educated person in the 21st century 
as discussed in Element 1, as well as the Common Core State Standards for Literacy and 
Mathematics and currently adopted standards in science, history /social studies, physical 
education and the arts. We have created the following goals and measures of student 
achievement to ensure that we meet our mission and that we meet federal and state goals 
for all subgroups attending of school. The staff will continuously examine and refine our 
outcomes and measurement tools to reflect our mission and any changes to state or local 
standards that support our vision and mission. 

Goal 1: Students will demonstrate the school's philosophy, mission, ethical and 
leadership values. 
(a) School, classroom, and individual student rubrics will be developed to measure 

character, leadership values and the skills listed below. They will indicate an average of 
90% of students demonstrating the values and skills an average of 90% of the time they 
are in school: 

• Knowledge of self, character, and spiritual growth to prepare students to 
fundamentally impact their community and the global society; 

•Youth committed to lives characterized by self-discipline, integrity, love and hope 
in the pursuit of justice and equity for all communities.; 

• Students committed to academic, artistic, athletic, and extracurricular pursuits, to 
demonstrate the spirit of the warrior-scholar. 

(b) Roses in Concrete Community School will support student attainment of these goals by 
holding all staff accountable for effectively implementing a culture that manifests our 
"SRs": Resources, Relationships, Relevance, Rigor, and Responsibility. We will measure 
staff effectiveness by using the TEN feedback loop data to monitor teacher effectiveness 
and to develop individualized support plans so teachers can continually grow. (See the 
discussion in the "Professional Development" section of Element 1.) 

Goal 2: Students will be proficient readers and writers of the English language. 
(a) An average of at least 75% of all students who have been enrolled at our school for at 

least 2 full academic years will score at the proficient or advanced level on the English 
Language Arts Smarter Balanced Assessment Consortium Testing and on consortium's 
interim/benchmark assessments, formative assessments and performance assessments 
that track progress towards the goal. 

(b) The average percentage of students who have been enrolled at our school for at least 2 
full academic years scoring at proficient or advanced will exceed the average 
percentage of students in OUSD similar schools (see list of the K-8 cohort in Appendix: 
Comparison of School Accountability Report Cards for East Oakland Schools in the 
Attendance Area) scoring proficient or advanced in English Language Arts Smarter 
Balanced Assessment Consortium Testing and consortium's interim/benchmark 
assessments, formative assessments and performance assessments that track progress 
towards the goal. 
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( c) Each cohort of our students will improve their literacy scores on English Language Arts 
Smarter Balanced Assessment Consortium Testing by an average of 5 percentile points 
per year. Progress will be tracked using aligned interim assessments designed by staff 
that track progress towards the goal and consortium's interim/benchmark 
assessments, formative assessments and performance assessments that track progress 
towards the goal. 

Goal 3: Students will be proficient in mathematical skills and content. 
(a) An average of at least 75% of all students who have been enrolled at our school for at 

least 2 full academic years will score at the proficient or advanced level on the 
Mathematics Smarter Balanced Assessment Consortium Testing and progress will be 
tracked using aligned interim assessments designed by staff as well as consortium's 
interim/benchmark assessments, formative assessments and performance assessments 
that track progress towards the goal. 

(b) The average percentage of students who have been enrolled at our school for at least 2 
full academic years scoring at proficient or advanced will exceed the average 
percentage of students in similar OUSD schools (see cohort listed in Appendix) scoring 
proficient or advanced on the Mathematics Smarter Balanced Assessment Consortium 
Testing and progress will be tracked using aligned interim assessments designed by 
staff as well as consortium's interim/ benchmark assessments, formative assessments 
and performance assessments that track progress towards the goal. 

( c) Each cohort of our students will improve their math scores by an average of 5 
percentiles per year up to the 75th percentile as measured on the Mathematics Smarter 
Balanced Assessment Consortium Testing. Progress will be tracked using aligned 
interim assessments designed by staff as well as consortium's interim/benchmark 
assessments, formative assessments and performance assessments that track progress 
towards the goal. 

Goal 4: Students will be proficient in science skills and content. 
(a) An average of 75% of all fifth and eighth grade students who have been enrolled at our 

school for at least 2 full academic years will score at the proficient or advanced level on 
the California CST, CAPA and CMA assessments. Interim assessments will mark 
progress to that level. 

Goal 5: Students will be proficient in history and social science skills and content. 
(a) An average of 75% of all eighth grade students who have been enrolled at our school for 

at least 2 full academic years will score at the proficient or advanced level on the 
History and Social Science California CST, CAPA and CMA assessments. 

Goal 6: English Language Learners will progress academically at the same average 
rate as all other students. 

(a) English Language Learners, considered "Emerging Bilinguals" at Roses in Concrete, will 
demonstrate the same average rate of improvement in proficiency on the Smarter 
Balanced Assessment Consortium Testing as the rest of the student population at our 
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school. 

Goal 7: Our school will meet or exceed state targets on the CAASPP which includes 
the Smarter Balanced Assessment Consortium Test, CST's among others. 

(a) The school will meet or exceed the state target for performance on the Smarter 
Balanced Assessment Consortium Testing within the first three years of the school's 
testing. 

(b) The school will meet or exceed growth targets each year for each subgroup following 
our first year of Smarter Balanced Assessment Consortium Testing. 

II. ALIGNMENT OF OUTCOMES WITH STATE PRIORITIES 

The following charts delineate our school-wide and subgroup outcome goals and 
performance targets aligned to the state's priorities that apply for the grade levels served 
by the charter school actions to achieve the goals, and methods for measuring progress. As 
the State and District finalize new standardized assessment tools and new school 
performance measures, and finalize the format for the new Local Control Accountability 
Plans as applicable to charter schools, the Roses in Concrete Community School will work 
with the District to ensure that it creates and updates its plans and goals accordingly. The 
LCAP shall not be deemed part of the charter, and therefore, annual amendments to the 
LCAP shall not be considered a "material revision to the charter" as defined on section 
4 7 607. Actions intended to ensure that the school meets these goals and targets are 
delineated throughout this charter petition (e.g., Element 1: Educational Program, Element 
4: Governance, etc.) See the charts below for specific actions and outcomes their 
corresponding assessments and the school personnel responsible for their implementation. 

State Priority #1 - Basic Services 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and 
every pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and 
school facilities are maintained in good repair (E.C. §17002(d)) 

s b u 1pnonty A T : eac h ers 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes, Methods of 
achieve Priority Measurement and Person(s) 
#1. Responsible 

•We will hire and • Rigorous recruiting will take place •Number of candidates recruited for 
maintain a staff to find teachers who are highly each position is greater than 5. 
that is highly qualified and are committed to 
qualified to work coaching pre-service teachers as part • No more than 10% of RiC faculty 
authentically with of our lab school model. All candidates leave after 2 or fewer years based on a 
Eas t Oakland will undergo initial paper screening, lack of fit with the vision, mission and 
students and interviews with multiple stakeholders, culture. 
assure that they evidence of data analysis proficiency, 
meet the RiC teaching demonstrations, portfolio 
achievement goals review and reference checks. 
listed in this 
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petition. • Faculty will have 3 weeks of • 90% of faculty will report that they 
professional development prior to were adequately prepared to begin 
the beginning of school. school based on the professional 

development received. 
•Staff will receive meaningful 
feedback on their practices regularly •90% of faculty will report that the 
throughout the year using the information gained from the Teaching 
Teaching Excellence Network (TEN) Excellence Network process had a 
process, which includes feedback from positive effect on their teaching 
students, families, and professional practices. 
colleagues. 

•Staff will participate in professional •90% of respondents to the TEN 
structures that includes TEN and summative survey express support for 
Professional Learning Communities staff. 
that allow them to use feedback in 
collaboration with colleagues. (See • 100% of the staff submit customized 
Element 1. VI.£. Professional professional growth plan based on the 
Development for a fuller description of results of the TEN priorities and 
TEN.) feedback. 

• 100 % of staff will demonstrate 
responsive actions based on the TEN 
Formative and Summative Feedback 
Data. 

•90% of staff will have demonstrated 
significant growth on the areas 
identified on the professional growth 
plan as verified by the TEN 
Summative, end-of-year, feedback 
from families, students and 
colleagues. 

Person(s) Responsible : Director of 
Recruitment and Teacher 
Development and Principal 

s b u 1pnon ty B I nstruct10na IM . I atena s 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority of Measurement and Person( s) 
#1. Responsible 

• RiC will obtain, • Faculty and leaders will research, •100% of teachers will participate in 
and create up-to- design and obtain the most current the process of mapping the standards 
date, culturally materials that are aligned to common for their grade level and aligning 
proficient CCCS core standards, critical pedagogy, curriculum with those pacing guides. 
aligned culturally responsive approaches, 
instructional differentiation, and materials that can •90% of faculty will agree that they 
materials. easily be revised to be both have the materials, time and support 

meaningful and responsive to the needed to identify, obtain, modify and 
needs of each East Oakland student create the materials need. 
we serve. 
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Subpnontv C: Facilities 
Annual Goals to 
achieve Priority #1. 

•A school facility 
will be obtained 
that reflects 
respect for the 
students and 
parents to be 
served by RiC. High 
levels of 
maintenance and 
repair will attest to 
the love and caring 
embedded in the 
culture. 

Actions to Achieve Annual Goals 

• School leadership, in 
partnership with community 
stakeholders will participate in 
regular walk-throughs of the 
school to be sure that the physical 
environment reflects the cultures 
of and respect for the students 
being served at RiC. 

• 100% of the faculty will participate 
in an annual review of all curriculum 
needs. 

Person(s) Responsible: Principal 

Measureable Outcomes and Methods 
of Measurement and Person( s) 
Responsible 

• 90% of stakeholders agree that the 
school is clean, orderly and supports 
the culture, climate and instructional 
needs of the students being served on 
school wide TEN reporting data. 

•Participants in regular walk­
throughs rate the environment as 
excellent based on a walk-through 
check-list designed by leadership, 
custodians, students, parents, and 
staff. 

Person(s) Responsible: Principal 

State Priority #2 Implementation of Common Core Standards 
The charter school will meet or exceed the same accountability standards as district schools 
regarding the implementation of Common Core State Standards, including how EL students will be 
enabled to ain academic content knowled e and En lish Ian ua e roficienc . 

s b u 1pnonty A CCSS I : mp ementat10n 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #2. of Measurement and Person( s) 

Responsible 

•The RiC curriculum •Curriculum maps will be • 100% of the grade-level teams will 
will be aligned to CCSS developed by each grade-level collaboratively develop curriculum 
in English/Language team prior to the opening of maps as confirmed by cross-grade 
Arts and mathematics; school and will be revised as they level team map review and feedback. 
to the Next Generation are implemented. 
Science Standards, and • 100% of the grade level English 
to the California Language Arts and mathematics maps 
standards in will reflect the implementation of ELD 
History /Social Studies, state standards as confirmed by cross-
Physical Education and grade level team map review and 
the Arts feedback. 

Person(s) Responsible: Principal 
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Subpriority B: EL Students - Academic Content Knowledge and English Language 
p f . ro 1c1ency 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #2. of Measurement and Person( s) 

Responsible 

•All curriculum will be • All maps will include ELD •100% of grade level content maps 
des igned to support EL standards aligned to the include ELD standards by the 
learners and other content standards to maximum conclusion of pre-school staff 
subgroups who language support. development 
experience difficu lties 
with the curriculum. 

• RiC will actively recruit and • Recruitment records documenting 
prioritize the hiring of faculty outreach through professional 
and leadership that are fluent organizations and their conferences 
in the home languages of our such as the California Bil ingual 
students. Association, Latino Educators 

Association, National Hispanic 
Education Coalition and through 
Latino Studies Departments of IHE 
statewide and nationally. Simi lar 
outreach efforts will be made for 
other significant home language 
groups. 

•RiC will implement an asset- •75% of ELs are redesignated yearly 
based instructional approach as measured by CELDT. 
designed to ensure accelerated 
and effective acquisition of 
academic English. 

• RiC will implement a Structured •90% of ELs advance at least one 
English Immersion approach CELDT level toward EL profic iency. 
to ensure students acquire the English Language Learners will 
English skills necessary to master demonstrate the same average rate of 
the standards. improvement in proficiency on the 

Smarter Balanced Assessment 
Consortium Testing as the rest of the 
student population at our schoo l. 

• RiC will demonstrate that we •90% of RiC's emerging bili ngual 
value students' bilingual students (ELs) will make oral 
capacity as a true asset, an presentations in two languages and 
admirable and important skill for will be rewarded for that ski ll. 
present and future goals through 
our relationships with families, 
our commitment to hiring 
multilingual staff, and the obvious 
presence of the cultures and 
languages of our students at our 
school. 
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State Priority #3 - Parental Involvement 
The charter school will meet or exceed the same accountability standards as district schools for 
parental involvement, including efforts to seek parent input for making decisions for schools, and 
how the school will promote parent participation 

Subpnority A: Achievmg and Maintaining Parent Invo vement 
Annual Goals to 
achieve Priority #3. 

•Parents participate in 
the TEN feedback 
process at all levels 
knowing that family 
engagement is central 
to the mission of RiC. 

•RiC parents consider 
themselves as central 
to the success of their 
students and the 
school. 

•Parents input 
regularly queried and 
used about how the 
school is meeting the 
needs of their children 
and how staff can be 
more responsive to 
those needs 

Actions to Achieve Annual Goals 

•Teachers and/or parent liaisons 
visit each family to explain how 
TEN works and how their voices 
will be heard. 

•Founder and principal host 
neighborhood meetings to 
explain the essential nature of 
TEN to the success of RiC and 
parents centrality to the success 
of their students and the school. 

•Group meetings, home visits, 
neighborhood meetings and 
other communication strategies 
will be utilized to inform 
parents of the importance of 
their feedback and how it is 
used. 

•Principal appointed Parent 
Coordinators support parent 
participation. 

s b "t B P u 1pnon:y : romotmg p arent p art1c1pat1on 
Annual Goals to Actions to Achieve Annual Goals 
achieve Priority #3. 

• RiC families will •Published list of additional, 
participate in a wide diverse opportunities for 
range of school parents to be involved in the 
activities. school. 

•Establish regular, designated 
times for parents to give 
feedback to school leadership. 

•Parents' Center established 

Measureable Outcomes and Methods 
of Measurement and Person( s) 
Responsible 

•A minimum of 90% of families will be 
individually visited as documented by 
parent engagement records. 

•Neighborhood meetings will be 
attended by a minimum of 7 5% of the 
families in each local as documented 
by attendance records. 

•Parent survey results indicate 
positive parent understanding of their 
importance to the structures of the 
school and how essential their 
feedback is to the TEN process. 

75% of parents will respond to the 
Priority Survey and through bi-annual 
performance feedback loops. 

Person(s) Responsible: Founder 
and Principal 

Measureable Outcomes and Methods 
of Measurement and Person(s) 
Responsible 

•80 % of parents will engage in one or 
more school-related activity as 
documented by volunteer records. 

•90% of parents who are asked or 
volunteer give authentic, useful 
leadership feedback a minimum of 
twice a year or when the need arises 
as documented by feedback forms and 
meeting minutes. 
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where they have their own 
autonomous space within the •90% of parents will indicate a high 
school for workshops, volunteer knowledge level regarding schoo l 
coordination, support tasks with functions and opportunities to 
childcare for preschool chi ldren participate and support as 

documented by RiC's annual parent 
survey. 

•90% of leadership team positions 
•Communicate regularly with wi ll be filled by volunteers; the 
parents via written and remaining 10% will be recruited as 
electronic media, encouraging needed. 
them to participate in whole 
school functions and 
opportunities. 

• Parents/family • Leadership teams that include 
members will be active parents/family members will be 
members of leadership formed as needed and as major 
teams (ie. SST, PTSO, changes become necessary. 
advisory groups). Parents w ill be notified of all 

leadership team openings with 
clear information on the roles 
and responsibilities of 
membership. Parents will be 
actively recruited as needed. 

• Increase cohesiveness •Founder hosted neighborhood •75% of the families will participate in 
and ownership meetings and faci li tation of a neighborhood meetings to name the 
between the families consensus process that engages school. Agendas and minutes of these 
and the school by the community being served in meetings will document the process. 
engaging them in a the renaming of the school. 
process to rename the 
school to reflect the 
preference of the East 
Oakland families to be 

served. 

Person Responsible: Principal 
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State Priority #4 - Student Achievement 
The charter school will meet or exceed the same accountability standards as district schools for pupil 
achievement, as measured by all of the following, as applicable: 
A. California Assessment of Student Performance and Progress (CAASPP), statewide assessment (as 
available) 
B. The Academic Performance Index (API) (as available) 
C. Percentage of pupils who are college and career ready 
D. Percentage of ELs who make progress toward English language proficiency as measured by the 
California English Language Development Test (CELDT) and/or English Language Proficiency 
Assessment for California (ELPAC) 
E. EL reclassification rate 

Subpriority A: CA Measurement of Academic Progress and Performance on 
statewide assessment (as availablel 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #4 of Measurement and Person(s) 

Responsible 

•All RiC students will •Teachers will effectively deliver •80% or more of all students wi ll 
become proficient in standards-based and mapped demonstrate at least one year of 
reading, writing, curriculum; be responsive to TE N growth, and/or proficiency or above, 
mathematics, science feedback; constantly monitor on all measures of the California 
and history/social student progress towards Assessment of Student Performance 
science. standards using formative and Progress (CAASPP) assessments, 

assessments and employ time- California Modified Assessment for 
sensitive interventions. children with IEPs (CMA), California 

Alternative Performance Assessment 
for children in grades 2-5 with 
significant cognitive disabilities 
(CAPA), teacher assessments and 
observations 

Person Responsible: Principal, PLC 
lead teachers 

s b u 1pnonty B API : 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #4 of Measurement and Person(s) 

Responsible 

•All students will meet •Regular use of embedded •An average of at least 75% of all 
or exceed state standards aligned classroom students who have been enrolled at 
required assessments formative assessment. We will our school for at least 2 fu ll academic 
of similar school use teacher designed and state years will score at the proficient or 
rankings as identified designed (Smarter Balanced) advanced level on the English 
by new CCSS assessment tools to get robust Language Arts and Mathematics 
regulations. data about what students have Smarter Balanced Assessment 

learned and then use this Consortium Testing, SPED, CMA, 
information to decide what to do and/or CAPA. 
next. 

•The average percentage of students 

•Regular interim and benchmark who have been enrolled at our school 
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assessments that indicate for at least 2 full academic years 
students' progress towards the scoring at proficient or advanced will 
standards based CCSS in grades exceed the average percentage of 
3-8. students in OUSD scoring proficient or 

advanced in English Language Arts 
and Mathematics Smarter Balanced 
Assessment Consortium Testing, 
SPED, CMA, and/or CAPA. 

• RiC students will •K-2 staff will design aligned 
show growth on interim and summative • The average percentage of students 
interim/benchmark assessments that students will who have been enrolled at our school 
assessments designed enjoy and that wi ll inform for at least 2 fu ll academic years 
by teachers. progress to the standards at scoring proficient or advanced will 

those grade levels. exceed the average percentage of 
students attending similar schools in 

• Before and after school OUSD scoring proficient or advanced 
interventions, tightly aligned to on the English Language Arts and 
the day's work, will be provided 4 Mathematics Smarter Balanced 
days a week. Intersessions and Assessment Consortium Tes ting, 
summer school wi ll provide SPED, CMA, and/or CAPA by at least. 
remediation for the areas 
identified on interim/benchmark 
assessments . •An average of 75% of all fifth and 

eighth grade students who have been 
• Extensive professional enrolled at our school for at least 2 fu ll 
development wi ll be provided on academic years will score at the 
the use of formative assessments proficientoradvanced level onthe 
to improve learning, how to use Ca li fornia State Test (CST) in science 
formative a nd interim and history /socia l studies and on the 
assessments to inform the work Science Smarter Balanced Assessment 
of each grade-level's professional Consortium Testing as ava ilable. 
learning community and how to 
design and implement just-in-
time interventions. •90% of K-2 students will 

demonstrate proficient levels on 
•Specialized and intensive teacher developed interim and 
supports will be made available summative standards aligned 
to students with IEPs and to EL assessments in read ing, writ ing and 
students to insure adequate mathematics. 
progress and reclassification, 
respectively. These wi ll include • RiC students wi ll meet or exceed 
before and after school 1 on 1 growth targets each year for each 
academic supports, and subgroup following our first year of 
additiona l in class supports from Smarter Balanced Assessment 
teacher apprentices, classroom Consortium Testing and will 
aids, and the classroom teacher. demonstrate achievement in the top 

halfof the Oakland Unifi ed School 
District based on AP! and/or other 
cumulative measures that will evolve 
from the California Assessment of 
Student Performance and Progress 
(CAASPP) . 

•Teachers and support staff will 
create an environment for testing 
that will be encouraging and 
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satisfying for students to fully 
engage and attend. 

• RiC participation rate •AP! participation rate data 
in all state assessments 
will exceed 97%. 

Person(s) Responsible: Principal 
and PLC leads 

(Subpriority C not applicable) 
Subpnority D & E: EL Proficiency Rates and Rec assification Rates 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #4 

•All students, including 
EL students, will meet 
or exceed state 
required assessments 
of similar school 
rankings as identified 
by new CCSS 
regu lations. 

• Curriculum maps designed to 
support emerging bilingual 
students. 

• Extended professional 
development to enhance teacher 
skills to employ asset-based 
instructional approaches and 
accelerated effective acquisition 
of academic English based on 
formative, interim and 
summative assessments. 

•Full time Special 
Education/Emerging Bilingual 
Coordinators wi ll lead and 
support teachers success with 
EL/Emerging bilingual students 

• Respect for students' mother 
tongue and culture will permeate 
all activities that move students 
toward the acquisition of 
academic English while 
maintaining and enhancing their 
home language. 

of Measurement and Person(s) 
Responsible 

•English Language Learners will 
demonstrate the same average rate of 
improvement in proficiency on the 
Smarter Balanced Assessment 
Consorti um Testing as the rest of the 
student population at our school. 

•70% of students will be reclassified 
by at least one level as measured by 
the CELDT. 

•100% of EL students who have been 
at RiC for 3 or more years will be 
reclassified as Fluent English 
Proficient. 

•Adequate individual progress 
towards proficiency on CAASPP 
benchmark assessments twice a year. 

•Rubric assessments of oral 
presentation in both English and 
home language. 

• Person(s) Responsible: Principal, 
EL/Special Education Coordinators 
and PLC leads 
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State Priority # 5 - Student Engagement 
The charter school will meet or exceed the same accountability standards as district schools 
regarding pupil engagement, as measured by all of the following, as applicable: 
A. School attendance rates 
B. Chronic absenteeism rates 
C. Middle school dropout rates (EC §52052.1(a)(3)) 

S b "t A S h I Att d u ,pnon :y : c 00 en a nee 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #5. of Measurement 

• Students attend • Deliver curriculum and • 97% average daily attendance as 
school on time, instruction that is relevant, verified by weekly and month ly ADA 
regularly, and success oriented, and engaging so data. 
consistently. students want to be at school. 

• Create such positive and 
powerful relationships between 
teachers, students and parents 
that any communication about an •Less than 2% daily tardy rate. 
absence or tardy is immediate 
and welcomed. 

• Looping students creates multi-
year relationships between a 
student, their family, and their 
teacher making it easier to 
identify and respond to reasons 
for absence. 

Extensive support systems and 
community partnerships to 
insure that if a child misses 
school repetitively, we can 
intervene with the appropriate 
resources as aligned with our 
attention to Maslow's basic needs 
framework. A potential middle •Less than 1 % middle school drop out 
school drop out will receive rate. 
extensive interventions and 
follow-up counseling to prevent 
such action, including 1 on 1 
support before school, after 
school, and in-school breaks. 

Community Council Mentorship 
Families will provide broader 
range support for engagement 
and intervention that will include 
multiple adults in addition to the 
chi ld's teacher and peer support. 
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Time-on-task engagement will be 
maximized to insure direct 
relationship to student learning 
by using engaging pedagogy and 
frequent use of project based and 
hands on learning opportunities. 

Subpriontv B: Student Absenteeism Rates 
Annual Goals to 
achieve Priority #5. 

• RiC students will 
come to school on time 
and will attend 97% or 
more of the time. 

Actions to Achieve Annual Goals 

RiC's daily attention to hierarchal 
Levels 1 (Physiological and Safety 
needs) and 2 (Love and Belonging 
Needs) by teachers. 

Teacher calls/visits home at the 
first sign of absentee patterns 

EL/SPED Coordinator's support 
for home contacts. 

Reward system of high 
attendance rates 

State Priority #6 - School Climate 

•80% student engagement rate in any 
classroom activity as measured by 
time-on-task data collection protocol. 

Person(s) Responsible: Principal 
and Lead PLC teachers 

Measureable Outcomes and Methods 
of Measurement 

Chronic absenteeism at 3% or less 
annually 

Person(s) Responsible: Principal 
and Lead PLC teachers 

The charter school will meet the same accountability standards as district schools regarding school 
climate, as measured by all of the following, as applicable: 
A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and 
school connectedness 

b Su 1prionty A P ·1 - UPI Suspens10n R ates 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes, Methods of 
achieve Priority #6 Measurement and Person(s) 

Responsible 

• Develop students' • Goals listed for this priority will • School, classroom, and individual 
knowledge of self and be imbedded in all pedagogy and student rubrics will be developed to 
character. curriculum as a result of grade- measure character, leadership values 

level professional learning and the goals listed on the left. They 
communities and cross-grade will indicate an average of 90% of 
level mentorship family weekly students demonstrating the values 
planning sessions that focus on and skills an average of90% of the 
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these attitudes in their lesson time they are in school. 
designs. 

•Students will also be regularly 
reminded of larger 
responsibilities to themselves, 

• Develop the sense of their families, and the community 
responsibility and via the consistent reciting and 
skills for students to use of the Definite Dozen (see 
impact their Appendix) as a paragon of the 
community and global school culture. 
society. 

•Hire and support teachers and 
• Develop attitudes commun ity partners that build 
and behaviors community and culturally 
characterized by self- responsive arts and athletic 
discipline, integrity, programs to insure high levels of 
love and hope in the engagement and health for 
pursuit of justice and students. 
equity of all 
communities. •Engage a robust group of 

community partners (see Boa rd 
• Develop and partner letters as sample) to 
commitments to insure that we can meet broad 
academic, artistic, fami ly and student needs. 
ath letic and 
extracurricular 
pursuits. •Direct instruction relative to the 

integration of these values 
• Provide classroom, utilizing the Self-Science 
school, and curriculum published by Six 
supplemental level Seconds and supplementary 
supports that attend to activities from such resources as 
Maslow's Hierarchy of Rethinking Elementary Education, •Self-reflective assessment built into 
Needs. Making Space, Math That Matters, the Self-Science curriculum will 

, A Cu lturally Proficient Response demonstrate students' perceptions of 
•Students consistently to the Common Core, Global their attitude, values and behavior 
demonstrate strong Education Toolkit for Elementary improvement by the Spring of the year 
SEL skills. Learners. as compared to the previous Fall. 

•Social Emotional Learning (SEL) 
resources integrated throughout • 75% of students rated proficient or 
the instructional day and above on SEL rubric. 
included in individual student 
growth plans. 

•Full implementation of the TEN 
• 100% of students will demonstrate program 
strong SEL skills based on the SEL 
rubric. 

•Only the most egregious 
*60% or more of the students referred violation - those that put 

students and/or the school in for suspension level infractions will 

• Full implementation of the TEN participate in Restorative Justice 

program 
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•TEN will show significant 
improvements between the Fall 
feedback loop and the summative 
survey at the end of the school year on 
key cultural and climate indicators on 

The culture and TEN. 
climate at RiC will be •Only the most egregious 
consistently identified violation - those that put 
as positive and students and/or the school in 
supportive of student physical danger - will be 
growth by all major considered grounds for 
stakeholders. suspension or expulsion. All 

other infractions will be handled 
with various levels ofrestorative 
justice and counseling. •Less than 5% suspension; less than 

1 % expulsions and less than 5% 
•Pupil suspensions and repeat offenders as documented by 
expulsions will be ADA reports. 
minimal. 

Person(s) Responsible: Principal 

(Subpriority B - Not Relevant) 
Subpriority C - Other School Safety and School Connectedness Measures 
Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #6. of Measurement 

•Staff wi ll understand •Staff will receive extensive • Student referrals will not exceed 5% 
Restorative justice, SEL training and support to of the population per quarter as 
and TEN priorities and implement Restorative justice, documented by discipline date sheets. 
programs and will SEL and TEN through community 
support them partners (lSEEED, RjOY, etc). 
consistently. 

•Develop community 
•Student referrals for partnerships to support all our 
behavior will be families to secure the necessary 
minimal. resources so that every child we 

serve has a stable basic needs 
framework in place. 

•Looping to enhance connected 
relationships and family 
involvement. 

•Provide students with balanced, 
nutritious breakfast, lunch, and 
after-school meal options as well 
as daily access to structured and 
unstructured play 

•Cross grade opportunities will 
also deepen relationships and 
support structures among 
teachers allowing them to work 
collaboratively and sunnort each 
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other with students and families 
from across the school 
community 

• Emphasis on group projects and 
youth led community based 
research projects, will create a 
rigorous but collaborative 
academic environment where 
students will learn how to 
support each other across social 
and academic needs through 
their work together on the Person(s) Responsible: Principal 
projects 

State Priority #7 - Course Access 
The charter school will meet the same standards district schools are held to regarding the extent to 
which pupils have access to, and are enrolled in, a broad course of study, including programs and 
services developed and provided to unduplicated students (classified as EL, FRPM-eligible, or foster 
youth; E.C. §42238.02) and students with exceptional needs. "Broad course of study" includes the 
following, as applicable: 
Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, 
physical education, and other as prescribed by the governing board. (E.C. §51210) 
Grades 7-12: English, social sciences, foreign language(s), physical education, science, mathematics, 
visual and erformin arts, a lied arts, and career technical education. E.C. §51220 a - i 

Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #7 of Measurement and Person 

Responsible 

•All RiC students are •All K-8 students will be engaged •80% of students will demonstrate 
enrolled in a broad in the same highly motivating, on-grade level, proficient achievement 
course of study that relevant materials. All will be as measured by two or more 
puts them on a path to held to the same achievement summative assessments . 95% of the 
success in high school, standards with additional time remaining 20% will meet all the 
college and career. and support to reach them. achievement goals on their IEP or 

other individual learning plans. 

• 100% of students are engaged in a 
broad course of study in all core 
subjects as documented by the master 
schedule 

•TEN's priority survey and •TEN Survey feedback loop will serve 
feedback loop will be used to as an observation tool for principal 
track community values and our and lead teachers in providing 
responsiveness to them in our feedback to teachers relative to their 
instruction. implementation of the data. 

• Professional support and 
development for teachers will be 
driven by feedback and outcome 
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data (see Professional 
Development discussion in 
Element 1), creating a 
collaborative community so that 
teachers can continua lly respond 
in ways that deepen relationships 
with students and fami lies whi le Person(s) Responsible: Principal 
maintaining high levels of rigor 
and support for students. 

State Priority #8 - Other Student Outcomes 
Pupil outcomes, if available, in the subject areas described above in #7, as applicable 

Annual Goals to Actions to Achieve Annual Goals Measureable Outcomes and Methods 
achieve Priority #8 of Measurement and Person(s) 

Responsible 

•All RiC students will •Individual learning plans (!LP) • 80% or more of all students will 
become proficient for each student designed as part demonstrate at least one year of 
readers and writers of of each teacher's instructional growth on the California Assessment 
English; proficient in plan, based on previous of Student Performance and Progress 
mathematical skills performance and adjusted as (CAASPP) assessments in English and 
and content; proficient relationship develops, and agreed Mathematics and the STAR test in 
in science concepts upon by student and fam ily. science and social science. 
and scientific thinking; 
and proficient in •Daily formative assessment 
history/ social science processes that result in additional 
practice and content. just-in-time interventions. 

•In terim assessments that •90% or more will show growth on 
identify additiona l gaps followed their internal interim/benchmark 
by immediate before school/after tests in English, mathematics, science 
school interventions. and social science. 

• Extensive professional •75% or more will score at the 
development on formative and proficient level on the California 
interim/benchmark assessment Assessment of Student Performance 
and Response to Intervention and Progress (CAASPP) assessments 
processes to maximize in English and Mathematics and on 
interventions. the K-2 internally designed, standards 

aligned assessments. 
•Curriculum maps that include •RiC leadership audit to assure that 
ELD standards, EAP assessments 95% of curriculum maps are aligned 
and supports for struggling to CCSS and ELD standards and have 
students. supports for Els and struggling 

students based on formative 
assessment data. 

Person(s) Responsible: Principal 
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ELEMENT 3: METHODS OF STUDENT ASSESSMENT 
Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be 
measured. To the extent practicable, the method for measuring pupil outcomes for state 
priorities shall be consistent with the way information is reported on a school accountability 
report card. California Education Code Section 47605(b){S)(C). 

I. SCHOOL ACCOUNTABILITY PLAN 

Our Board of Directors will approve and adopt a school accountability plan that sets goals 
and measures for student achievement in order to measure the extent to which students 
demonstrate that they have attained the skills, knowledge, and attitudes specified in this 
charter petition using a variety of assessments. 

The Principal will be accountable for meeting the stated student achievement outcomes 
detailed in Element 2, as well as ensuring alignment with the 8 State Priorities in the Local 
Control Accountability Plan (LCAP). Roses in Concrete may modify academic outcome 
goals annually based on changes to State and/or Federal accountability goals. The Schools' 
Board of Directors will approve such changes. 

All stakeholders will be noti fi ed of accountability measures and performance through 
newsletters, the school website, and the LCAP. 

II. METHODS OF ASSESSMENT 

A. Assessment 

Roses in Concrete shall adhere to all state testing requirements, including provisions of AB 
484/2012 and any revisions of Education Code that are applicable to charter schools. As 
established in the previous section, Roses in Concrete will be utilizing diverse assessments 
that are aligned with the curriculum and instructional program, compliant with state 
expectations. They will be administered according to the assessment cycle below: 

ASSESSMENT DESCRIPTION ASSESSMENT SCHEDULE 
State required tests CAASPP (Smarter Balanced Annually, as available for 

Assessments, CSTs, etc), PFT, students enrolled > 2 full 
CE LDT academic years at RiC 

Placement exams CELDT, Math and English Annually, as available 
Diagnostics 

School Designed Tests, Quizzes, Projects Ad-hoc, weekly, bi -weekly, 
Assessments monthly, at entry. 
Summative Assessments CCSS aligned tests Bi-annually 
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Roses in Concrete will implement a comprehensive assessment system to measure and 
track student mastery of grade-level content standards and requisite skills in each subject 
area. 

Initial Diagnostic Assessments. At the onset of the academic school year we will conduct 
individual student pre-assessments to determine students' reading level and CAASPP 
Smarter Balanced math proficiency. Initial student levels will provide data against which 
we can measure student growth over the course of the school year. In addition this data 
will be formative in nature, providing information that will help us determine pacing, make 
curricular choices, and ensure that we are strategic in our efforts to move all students to 
grade level proficiency and mastery by the end of the school year. 

Interim Benchmark Assessments. Assessments will be used as instructional as well as 
evaluative tools. We conduct a variety of assessments throughout the academic year to 
inform teachers about student learning which directly impacts teacher decision-making. 
We will conduct CCSS standards-based assessments of student progress in English 
language arts and mathematics using Smarter Balanced interim assessments which are 
designed to be given at regular intervals throughout the school year to evaluate a pupil's 
knowledge and skills relative to a specific set of standards. Science and history social­
science interim assessments will utilize released CST assessments. In addition, we will use 
internally created standards based assessments aligned with the Common Core State 
Standards as well as the Next Generation Science Standards, and The California State 
Standards for History and Social Sciences as benchmark measures. 

Formative Classroom Assessments. Formative assessment processes are among the most 
powerful learning strategies identified by research to date. Research suggests that 
attention to the use of assessment to inform instruction, particularly at the classroom level, 
in many cases effectively doubles the speed of student learning. (Black and William, 2012)., 
An assessment functions formatively to the extent that evidence about student 
achievement is elicited, interpreted, and used by teachers, learners, or their peers to make 
decisions about the next steps in instruction that are likely to be better, or better founded, 
than the decisions they would have made in the absence of that evidence. RiC teachers will 
administer and utilize assessment data daily /weekly through just- in-time tools such as 
exit/admit tickets, quizzes, writing prompt, problem of the day, performance task, 
presentation, questions, learning/response logs, graphic organizers, peer /self assessments, 
visual representations, kinesthetic assessments, individual whiteboards, four corners, and 
think-pair-share and from reports from online assessment systems such as Mastery 
Connect. 

As constructivist educators we believe that assessment should be used as a tool to enhance 
both the student's learning and the teacher's understanding of the student's current 
understanding (Brooks and Brooks, 1993). RiC assessments will not be used as an 
accountability tool that makes some students feel good about themselves and causes others 
to give up. When we, as constructivists, assess students, we will use methods that either 
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allow us to engage in dialogue with the learner, or give us opportunities to observe a 
student as he or she develops knowledge (Wilson, Teslow, & Osman-Jouchoux as cited in 
Skaalid, n.d. ; Holt & Willard-Holt, 2000). RiC teachers will initiate a wide variety of verbal 
discussions such as interviews, debates, knowledge telling, co-investigations, or 
dramatizations. Our constructivist evaluation is based on observation, which not only 
means listening to a student for comprehension of a concept, but a physical assessment of 
the whole child as well. When observed, RiC teachers will note physical stance and 
expression. Baseline assessments, mind mapping, portfolios, checklists, investigative 
projects, paper and pencil tests, and performance tasks will also be used to evaluate work 
in a constructivist frame (Badders, 2000). Many technology tools will be integrated into our 
constructivist teaching and assessment, including blogging, podcasting and audio sharing, 
social networking, video sharing, wiki creation, web authoring, and mashups. 

Roses in Concrete teachers will analyze assessments and results in their PLCs in order to 
identify patterns of progress and partial understandings and misconceptions noted in 
student progress. The data will also give information about gaps in skills and proficiency 
levels. Teachers will create instructional action plans for individual students, sub-groups, 
classes, and grade levels based on the assessment data. Students and their 
parents/guardians will be apprised on students' and goals with both individually and 
through progress reports and report cards. 

B. Testing and Reporting: CAASPP 

We will administer annual state mandated assessments as required under Education Code 
Section 60605, including but not limited to the CAASPP, the PFT and the CE LDT. The 
Smarter Balanced Assessments in English Language Arts and Mathematics will be 
administered to students in grades two through eight in the spring of each year and CST in 
science in grades 5 and 8 to measure students' mastery of grade-level standards and to 
assess annual progress in meeting Common Core State Standards. 

The chart below provides an overview of the assessment tools, timelines, and minimum 
performance levels required to attain standards that we will employ to measure pupil 
progress in meeting the outcomes delineated in Element B of this charter. 
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ENGLISH LANGUAGE ARTS 
ASSESSMENT PURPOSE GRADES TIMELINE MINIMUM 

Diagnostic pre- Determine initial K-5 Fall NA 
assessment instructional level 
Formative Classroom Measure competency K-8 Daily Variable: 
Assessments against lesson objectives indicat ion that 

leading to CCSS students 
reached 
mastery 

Rubrics Provide feedback to 2-8 As Highest 2 
students on ELA aspects produced levels 
of projects/YPAR work 

Interim CCSS and Measure competency 3-8 Periodically Proficient 
teacher developed against standards 
aligned assessments 
Smarter Balanced State Criterion-Based 3-8 Annually Proficient 
system; CAPA for Assessment 
special needs 

MATHEMATICS 
ASSESSMENT PURPOSE GRADES TIMELINE MINIMUM 

Diagnostic pre- Determine initial K-5 Fall NA 
assessment instructional level 
Formative Classroom Measure competency K-8 Daily Variable: 
Assessments against lesson objectives indication that 

leading to CCSS students 
reached 
mastery 

Rubrics Provide feedback to 2-8 As Highest 2 
students on ELA aspects produced levels 
of projects/YPAR work 

Interim CCSS and Measure competency 3-8 Periodically Proficient 
teacher developed against standards 
aligned assessments 
Smarter Balanced State Criterion-Based 3-8 Annually Proficient 
system; CAPA for Assessment 
special needs 
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SCIENCE 
ASSESSMENT PURPOSE GRADES TIMELINE MINIMUM 

Formative Classroom Measure competency K-8 Daily Variable: 
Assessments against lesson objectives indication that 

leading to CCSS students 
reached 
mastery 

Rubrics Provide feedback to 2-8 As Highest 2 
students on ELA aspects produced levels 
of projects/YPAR work 

Interim CST and Measure competency 5 and 8 Periodically Proficient 
teacher developed against standards 
aligned assessments 
for Next Generation 
Science Standards 
Smarter Balanced State Criterion-Based 5 and 8 Annually Proficient 
system; CAPA for Assessment 
special needs 

SOCIAL STUDIES/HISTORY 
ASSESSMENT PURPOSE GRADES TIME LINE MINIMUM 

Formative Classroom Measure competency K-8 Daily Variable: 
Assessments against lesson objectives indication that 

leading to CCSS students 
reached 
mastery 

Rubrics Provide feedback to 2-8 As Highest 2 
students on social studies produced levels 
aspects of projects/YPAR 
work 

Teacher developed Measure competency 5 and 8 Periodically Proficient 
aligned assessments against standards 
for CA Content 
Standards 
CST State Criterion-Based 8 Annually Proficient 

Assessment 
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EMERGING BILINGUAL STUDENTS 
AB 484 exempts English learners who have been attending school in the U.S. less than 12 
months (i.e., recently arrived English learners) from taking the Smarter Balanced English­
language arts assessments. All English learners, including recently arrived English 
learners, are required to take the Smarter Balanced mathematics assessments. In addition, 
they are required to take the grade level science assessment (either the CST, CAPA, or CMA) 
in grades 5, and 8. 

ASSESSMENT PURPOSE GRADES TIMELINE MINIMUM 
California English Measure English language K-8 Upon Growth of 1.5 
Language acquisition enrollment grade levels 
Development Test and until grade 
(CE LDT) annually level is reached 

thereafter & maintained. 

SPECIAL EDUCATION 
ASSESSMENT PURPOSE GRADES TIMELINE MINIMUM 

Individual Education Measure student progress K-8 Three Meet IEP goals 
Plan (IEP) times 

annually 

C. Collecting, Analyzing, and Reporting Student/School Performance 
Data 

Technology is essential to provide useable and understandable date to all concerned 
stakeholders. Our technology system will be designed to maximized leadership, teachers, 
parents and students access to progress towards RiC's vision, mission and goals and we 
move forward. We will implement a student information management system that is 
compatible with the OUSD system, to collect student and school performance data for all 
outcome measures. We will use this system to create reports that will allow us to 
disaggregate, analyze, and disseminate performance data to staff, parents, students, and the 
authorizing agency. School leaders and teachers will review and dissect student 
performance data systematically throughout the school year and use this data strategically 
to inform instructional plans and strategies. We will adhere to the Family Educational 
Rights and Privacy Act (FE RP A) policies relative to the use of personal student data. 

Because technology changes to rapidly in this area, we will research available systems in 
2015 to acquire the most up-to-date programs available at that time. We anticipate that 
such systems as Activiate Instruction, Mastery Connect, Google Apps and others will 
provide the type of resources needs to create formative assessments, instructional content 
and experiences based on individual student and group learning needs. 
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We will produce a School Accountability Report Card (SARC) each academic year to report 
required school data to our authorizing agency, parents, the Board, and the community at 
large. The SARC will describe our school, including student demographics as well as 
teacher and staff qualifications. The SARC will include information about students' 
performance on the Smarter Balanced Assessments, statewide rank, growth API scores, and 
whether or not AYP requirements are met. All student data will be disaggregated at 
benchmark/interim points and annually to track subgroups by race/ethnicity, gender, 
English Learners, socioeconomically disadvantaged students and students with disabilities, 
regardless of the number of students in each subgroup. 

D. Grading 

Because we agree with Marzano (2012) that "grades are so imprecise that they are almost 
meaningless," Roses in Concrete Community School will implement a Common Core State 
Standards-based grading policy that is based on the following principles: 

Standards-based grading and reporting will be clear and meaningful to all 
stakeholders. 
Grades/marks will reflect academic standards demonstrating what students know 
and are able to do. 
Non-academic indicators are essential in understanding the whole child and will be 
reported on separately from academic grades and marks. 
The teaching of essential standards and providing multiple opportunities/methods 
to determine proficiency are necessary. 
Quality assessments and rubrics are key to the process. 

Professional development and the work of grade level PLCs, will design and implement a 
standards-based grading and reporting system with mastery as the standard. RiC students 
can retest or resubmit any summative assessment not mastered earlier and the new score 
will replace the original score in a grade book. The consequence for a student who fails to 
meet a standard is not a low grade but rather the opportunity, the requirement, to resubmit 
his or her work. There are no zeros. ( Guskey, 2011; Reeves, 2011) Our summative 
assessments, assessment of learning, will be designed to provide information to be used in 
making judgments about a student's achievement at the end of a period of instruction 
include quizzes, tests, exams, quarterly assessments, final drafts, assignments, projects and 
performances. Summative assessments provide measurable evidence of learning and 
therefore will be counted for the overall grade. Reassessment of summative assessments 
will be required on any score below a proficient level. When reassessment is offered, all 
students may reassess, regardless of grade on original task/assessment if they meet the 
following requirements: 

• complete all required formative assessments 
• complete reteaching/ relearning activities as determined by the teacher. 
• Reassessment is completed within the predetermined timeline 
• When tasks/assignments are reassessed, they may be reassessed partially, entirely, 

or in a different format, as determined by the teacher. 
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Proficiency Levels Based on Common Core Grade Level Standards may include: 
• Exceeds Standard - In addition to exhibiting level 3 performance, in-depth 

inferences and applications go beyond what was taught in class. 
• Meets Standard - No major errors or omissions regarding any of the information or 

processes (simple or complex) that were explicitly taught 
• Approaching Standard - No major errors or omissions regarding the simpler details 

or processes but major errors or omissions regarding the more complex ideas or 
processes 

• Beginning- Only a partial knowledge of some of the simpler details or processes or 
no understanding or skill demonstrated 

• Insufficient Evidence - Student has not submitted required evidence of learning. 
Assignments have not been completed by the due date. 

• Standard Not Assessed - (Used 1st and 2nd trimester only) - Standard has not been 
taught and/or measured to date. This symbol is not used third trimester. 

Progress 
• On Track- (Used 1st and 2nd trimester only) based on what has been taught and 

assessed, the student is on track to master the standard by the end of the year. 
• Progressing - based on what has been taught and assessed, the student is moving 

quickly toward becoming proficient, and should be expected to meet standard with 
additional time. 

• Inadequate Progress - Based on what has been taught and assessed, the student has 
not demonstrated thats/he is on track to master the standard by the end of the 
year. 

E. Report Cards 

The purpose of the report card is to report separately: 
• Student achievement based on content standards 
• Student social development and work habits 

RiC grades will be accurate in describing what students know and are able to do in terms of 
academic standards. We will not include things like effort, participation, or adherence to 
school rules in grades. To accurately communicate specific information about achievement 
to students and their families, grades must be a pure measure of student achievement. 
Other behaviors that promote learning like social development and work habits are 
important, but they will be reported in a separate section. There will be no letter grades in 
grades K-6. 

Educate Parents & Students 
Roses in Concrete will share the grading policy with every parent and child during their 
first home visit and will publish written grading policy for each level, include grading policy 
in the parent handbook, include the policy and questions and answers in school 
newsletters, explain during parent nights and explain during conferences. 
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ELEMENT4: GOVERNANCE 
Governing Law: The governance structure of the school, including, but not limited to, the 
process to be followed by the school to ensure parental involvement. California Education 
Code Section 47605(b)(S)(D). 

The following demonstrates that the Roses in Concrete Community School ("RiC") proposes 
an effective governance structure, an extremely knowledgeable and seasoned Board of 
Directors ("The Board") with sound plans and capacity for governance, management, 
employment and financial operation to successfully operate the school and implement the 
program. 

I. AFFIRMATIONS 

The Roses in Concrete Community School affirms that it will be non-sectarian in its 
programs, admissions policies, employment practices, and all other operations, will not 
charge tuition, and will not discriminate against any student on the basis of race, ethnicity, 
sexual orientation, national origin, gender, gender expression, gender identity, disability, or 
any of the characteristics listed in Education Code Section 220. 

Members of Roses in Concrete Community School's Board of Directors, any administrators, 
managers or employees, and any other committees of the School shall at all times comply 
with applicable federal and state laws, and will comply with OUSD's policies regarding 
charter schools. 

The Roses in Concrete Community School, in accordance with Education Code Section 
47604.3, shall promptly respond to all reasonable inquiries, including but not limited to, 
inquiries regarding financial records, from the District and shall consult with the District 
regarding any such inquiries. RiC acknowledges that it is subject to audit by OUSD. If OUSD 
seeks an audit of RiC, it shall assume all costs of such audit. This obligation for the District 
to pay for an audit only applies if the audit requested is specifically requested by the 
District and is not otherwise required to be completed by the Roses in Concrete Community 
School by law or charter provisions. 

Pursuant to California Education Code Section 4 7 604( c ), the District shall not be liable for 
the debts or obligations of Roses in Concrete Community School, operated as a California 
non-profit public benefit corporation, or for claims arising from the performance of acts, 
errors, or omissions by Roses in Concrete Community School, if the District has complied 
with all oversight responsibilities required by law. RiC and/or its non-profit corporation 
will be solely responsible for the debts and obligations of the charter school. 

II. LEGAL STRUCTURE 

The Roses in Concrete Community School will be an independent charter school in 
accordance with Education Code Section 4 7 604. With the exception of the supervisory 
oversight as required by statute and other contracted services as negotiated between the 

129 



District and the School, the Roses in Concrete Community School will operate 
autonomously from the District. 

The Roses in Concrete Community School will be operated as a California non-profit public 
benefit corporation. This non-profit corporation has been formed for charitable purposes, 
to support and improve urban education, and to create a model that prioritizes the needs of 
youth and families as the pathway to building healthy and sustainable communities across 
the U.S. and around the world. 

See the Appendix for documentation of our sound and appropriate legal structure (i.e., 
Articles of Incorporation stamped by the California Secretary of State's office and corporate 
Bylaws), evidence of our 501 (c)3 Non-Profit Corporation Status in the State of California and 
a sample conflict of interest policy and disclosure form. The sections below employ 
excerpts from the Bylaws, policies and procedures for governing body operations to detail 
our process for director selection and removal, decision making, powers and duties, 
expansion and transition plans. 

III. BOARD OF DIRECTORS 

A. Directors 

Members of the founding team, including the lead petitioner, Jeff Duncan-Andrade, will 
transition to the initial Board of Directors upon charter authorization. Initial Board 
members were recruited by the Lead Petitioner, and were selected based upon mission 
alignment, deep commitment to the community, and a professional skill set that 
contributes to the successful founding and governance of a charter school. 

As demonstrated in Table 1: Roses in Concrete's Founding Team and Board's Expertise and 
Experience, the proposed members of the initial Board of Directors possess and will 
contribute a wide range of knowledge and skills needed to establish and oversee a 
successful charter school. Furthermore, our board members have a proven track record of 
collaborating effectively in various combinations on past educational initiatives and 
endeavors. See the sections following the Executive Summary titled Foundation for Success: 
The Founding Team and Roses in Concrete Board Members for detailed profiles of founding 
board members. 

Additional and future directors will be sought who reflect the qualities, qualifications and 
diversity determined by the Board. Information on proposed new board members (e.g., 
names, mailing addresses, employment and educational histories) will be shared with 
OUSD prior to the commencement of their service. All Directors will act in full accordance 
with the Board Bylaws. 
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B. Governance Training 

Even though members of the governing board have served on various independent school 
boards and other non-profit boards together and individually, all Directors will attend a 
Governance orientation prior to serving on the Roses in Concrete Community School Board. 

Directors will receive proper training annually. Board professional development will be 
focused on effective governance practices, maintaining organizational accountability, and 
in-person study of high-achieving urban charter schools. Governance training topics may 
include the following: Brown Act compliance, parliamentary procedures, conflict of 
interest, delineation of roles and responsibilities, legal and financial responsibilities, 
effective board-staff relations, creating effective committees and effective board self­
assessment. 

C. Conflict of Interest 

The Board shall adopt a Conflict of Interest Code that complies with the Political Reform 
Act, Corporations Code conflict of interest rules, and which shall be updated with any 
charter school-specific conflicts of interest laws or regulations. As noted above, the Conflict 
of Interest Code is attached in the Appendix. As required, the Conflict of Interest Code will 
be submitted to the County Board of Supervisors for approval. 
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TABLE 1. ROSES IN CONCRETE'S FOUNDING TEAM AND BOARD'S EXPERTISE AND EXPERIENCE 
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Petitioner: Jeff DUNCAN-AND RADE x x x x x x x x I I I x 
Jessica ARROYO SOLIS x x x x I I I x 
Bryan BROWN x x x x 
Ashley CHRISTIANI x x x x 
Brian DRISCOLL x x x x I I x 
Yusef FREE MAN x x x 
James GILLILAND x x x x x 
Salina GRAY x x x x I I x 
Michael HSIEH x x x x x x I I x 
Tonia Chao HSIEH x x x 
Pamala NOLI x x x x x 
Darrick SM ITH x x x x 
Laurence TAN x x x x x 
Allyson TIN TIAN GCO-CUBALES x x x x x x x 
Vien TRUONG x x x x x x 
NOTE: The Roses in Concrete Community School is also supported by Charter Schools Management Corporation (CSMC), and 
represented by Young, Minney and Corr, LLP .. 
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IV. OPERATING PLAN 

A. Board Duties 

The Roses in Concrete Community School is governed by a policy-making corporate Board 
of Directors. The Board shall be ultimately responsible for the operation and activities of 
the school. The Board shall be governed in accordance with its corporate Bylaws (See 
Appendix), which shall be consistent with the charter, the Charter Schools Act and all other 
applicable laws. 

The school's mission and vision guides the work of the Board of Directors, which hires, 
oversees, and evaluates the Principal, who in turn, hires, leads, and evaluates a staff in 
executing on the mission and vision. The Board governs the school and oversees the 
leadership of the school. The Board will delegate school management decisions such as 
hiring teachers and school staff, day-to-day school management, and implementation of 
and adherence to school policy to the Principal. The Principal will work with the advisory 
committees, parent and guardian councils, and any other supporting groups that may arise 
to assist on the school's behalf. 

The Board of Directors will maintain oversight of The Roses in Concrete Community 
School's academic performance in accordance with the Measurable Student Outcomes 
outlined in Element 2 of this charter. Furthermore, the Board will maintain oversight of the 
following organizational viability factors to which the school will be held accountable: 
student enrollment, financial solvency and soundness, parent satisfaction, legal compliance, 
satisfactory facilities, and organizational viability. 

The Roses in Concrete Community School Board of Directors will be responsible for the 
operation and fiscal affairs of the School, including but not limited to: 

• Monitoring the performance of the School and taking necessary action to ensure 
that the School remains true to its mission, charter, and applicable laws; 

• Negotiating and approving the MOU or other contracts with the District; 
• Approving the annual school budget, salary schedules, major fundraising events, 

and grant writing; 
• Selection, hiring, evaluation and discipline of the position of Principal as necessary; 
• Approving bylaws, resolutions, and policies and procedures of school operation; 
• Approving all changes to the charter to be submitted to the District as necessary in 

accordance with applicable law; 
• Supporting development of, and approving, the long-term strategic plan for the 

School; 
• Participating as necessary in dispute resolution with the District; 
• Monitoring the fiscal solvency of the School; 
• Participating in the School's independent fiscal audit; 
• Participating in the School's performance report to the District; 
• Increasing public awareness of the School; and 
• Leading fundraising efforts. 



The Board of Directors may initiate and carry out any program or activity that is not in 
conflict with or inconsistent with its charter, governance documents, and any applicable 
law and which is not in conflict with the purposes for which charter schools are 
established. The Board's governance and decision-making will be informed by its 
committees, described below in section F. (See Appendix: Bylaws for details.) 

B. Board Delegation of Duties 

The Board may execute any powers delegated by law to it and shall discharge any duty 
imposed by law upon it and may delegate to an employee or contractor of the school any of 
those duties with the exception of employment of the Principal, dismissal of employees, 
approval of Board policies, approval of the budget or budget revisions or purchases over 
$25,000. The Board however, retains ultimate responsibility over the performance of those 
powers or duties so delegated. Such delegation will: 

• Be in writing; 
• Specify the entity designated; 
• Describe in specific terms the authority of the Board of Directors being delegated, 

any conditions on the delegated authority or its exercise and the beginning and 
ending dates of the delegation; and 

• Require an affirmative vote of a majority of present Board members. 

C. Meetings, Notices and Selection Process 

1. Board Meetings 
The Board of Directors shall hold an annual meeting each year for the purpose of electing 
directors and officers of the corporation and for the transaction of other business. See 
sections 15-18 of the Bylaws for details about Board meetings. All meetings of the Board of 
Directors shall be held in accordance with the Ralph M. Brown Act ("Brown Act"). The 
Board of Directors meetings will be headed by the Board Chair, who will be elected 
annually by the Board of Directors. 

2. Meeting Notices 
Board agendas shall be distributed to Board members and the public in accordance with 
the Brown Act. All meetings of the Board of Directors and Board committees shall be called, 
noticed, and held in compliance with the provisions of the Brown Act, Chapter 9 
(commencing with Section 54950) of Division 2 of Title 5 of the California Government 
Code. Robert's Rules of Order shall govern the conduct of all meetings of the Board. The 
School shall accurately record governing board actions. 

3. Board Membership and Selection Process 
The Board of Directors will consist of not fewer than 3 directors nor more than 25 
directors, unless changed by amendment of the Bylaws. All methods for board elections 
and selection are delineated in Roses in Concrete Community School's Bylaws (See 
Appendix). 
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The Roses in Concrete Community School Governance Committee will present potential 
Board members and officers for election by the Board of Directors. This list will be 
presented at the annual meeting of the Board, although additional members may also be 
added between annual meetings if deemed necessary by the Governance Committee and 
approved by a vote of the Board. 

Directors will serve three-year terms. Any vacancy occurring on the Board of Directors and 
any position to be filled by reason of an increase in the number of Directors may be filled, 
upon recommendation of a qualified candidate by the Governance Committee, by majority 
vote of the seated Directors. A Director elected to fill the vacancy will be elected for the 
unexpired term of his/her predecessor in office. A Director may resign at any time by filing 
a written resignation with the Chair of the Board. 

In accordance with Education Code Section 4 7604(b ), the District may appoint a 
representative to sit on the Board of Directors. If the District chooses to do so, the Board 
shall ensure that the Board is maintained with an odd number of directors. 

The Board may remove any Officer or Director by a majority vote of the entire Board of 
Directors at any regular or special meeting of the Board, provided that a statement of the 
reason or reasons shall have been mailed by registered mail to the Officer or Director 
proposed for removal at least thirty (30) days before any final action is taken by the Board. 
This statement will be accompanied by a notice of the time when, and the place where, the 
Board is to take action on the removal. The Officer or Director shall be given an opportunity 
to be heard and the matter considered by the Board at the time and place mentioned in the 
notice. 

D. Members of the Board 

While the Roses in Concrete Community School Board of Directors delegates management 
of the school to the Principal, the Board is ultimately responsible for the educational and 
fiscal integrity of the school and for fulfilling the terms of the charter. The Board is 
responsible for ensuring that the school meets its mission of preparing students with the 
knowledge, skills and strength of character needed to succeed in college and serve as 
leaders in their communities. Therefore, the primary qualification for serving on the Board 
is an unwavering commitment to this mission and the expectation that the school and all its 
students can and will attain it. 

Additionally, Board members possess a set of personal and professional skills and 
attributes including but not limited to: 

• A commitment to improving access to quality education for all children regardless of 
race, ethnicity or socio-economic status; 

• An understanding of the Board's obligation to act as an effective and vigilant 
steward of public funds; 

• The ability to evaluate information regarding the Principal's educational and fiscal 
management of the school, and a willingness to replace the Principal if results are 
not satisfactory; 
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• A commitment to focusing on the academic achievement of children from deep 
urban environments who may be suffering from traumatic stress which manifests in 
the school; 

• An ability to fairly and accurately assess the needs of the community, and to 
represent the school to the community and others; 

• Financial, legal, business, fundraising, marketing, non-profit, community, 
management, governance, human resources, real estate development, technology, 
and/or educational experience; and 

• Having reached at least 18 years of age. 

Board members also demonstrate the willingness and ability to: accept and support 
decisions made in accordance with our Bylaws; give time and energy to the school; 
provide access to resources, both financial and in-kind, in order to support and strengthen 
the school. The Principal and the leadership of the parent/guardian association shall 
serve as advisors to the Board. 

In addition, Board members shall: 
a. Receive no payment of honoraria, excepting reimbursement for expenses incurred 

in performance of voluntary Roses in Concrete Community School activities in 
accordance with School policies. 

b. Serve the Roses in Concrete Community School with the highest degree of undivided 
duty, loyalty, and care and shall undertake no enterprise to profit personally from 
their position with the School. 

c. Be bound by The Roses in Concrete Community School Code of Conduct and Conflict 
of Interest policy statements. (See Appendix.) 

E. Board Officers 

The work of the Board of Directors is organized according to the Officer positions of Chair, 
Vice-Chair, President, Secretary, and Treasurer detailed in Sections 7 through 10 of the 
Bylaws. 

V. PARENT AL AND COMMUNITY INVOLVEMENT 

As required by Education Code section 47605, the Roses in Concrete Community School 
will use a range of methods to consult with and receive parental/family input. Parents and 
families of the Roses in Concrete Community School students will have ample and ongoing 
opportunities to communicate and engage with school leadership and the Board. 

While there will not be a Board seat specifically reserved for parents, the Board will invite 
parents to join standing or ad hoc committees of the Board of Directors. Parents will be 
encouraged to form a Parent Advisory Council ("PAC") to be responsible for parent 
involvement in school activities, fundraising, and advising the Charter School Board of 
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Directors on any and all matters related to the strengthening of the Charter School 
community. Parent participation will play a vital role in the effectiveness of our program. 
Additionally, all regular Board meetings will be open meetings as required by the Brown 
Act. Parents will be notified of meeting times and locations so that they may attend to offer 
public comments to the Board, offer feedback about the school, or make suggestions for 
Board action on items being discussed by the Board. Parents who fulfill needed expertise 
identified by existing Board members may also be recommended to the RiC Board of 
Directors in future years. 

As a community-responsive school, the Roses in Concrete Community School considers 
parental input vital to the school's effectiveness. The School will conduct regular surveys of 
parents to measure their satisfaction with the school's performance and to gather parent 
input. Other methods used at RiC to engage parents, as described in Element 1, include 
parent/teacher conferences, orientation meetings for all new and incoming student 
families, town halls, special events, phone/internet communication. 
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ELEMENT 5: EMPLOYEE QUALIFICATIONS 
Governing law: The qualifications to be met by individuals to be employed by the school. 
California Education Code Section 47605(b)(S)(E). 

I. ORGANIZATIONAL STRUCTURE 

The Roses in Concrete Community School will employ a staff of professionals committed to 
upholding the highest academic and behavioral expectations for each child and to 
providing a rigorous, college-preparatory educational program. All staff members will 
demonstrate alignment with the mission and vision of Roses in Concrete Community 
School and will work diligently to assure they are realized. 

During Operational Year 1, the Board of Directors, Principal, and Operations Manager will 
ensure all necessary components are in place for opening the school. The Board of 
Directors will hire the Principal in the planning year, following charter approval. The 
Principal will work to identify and hire the Operations Manager in the spring of 2015. The 
Principal will then hire instructional and support staff for the school opening in the fall of 
2015. We intend to open with all Operational Year 1 positions filled; operating as 
effectively as possible at start-up will ensure immediate strong results for students and 
the organizational capacity necessary for execution of the mission. Figure 5.1 illustrates 
the organizational structure for Operational Year 1. Figure 5.2 illustrates the projected 
organizational structure in Year 5, operating at full capacity as a K-8 school. 

Figure 5.1 Operational Year 1: Grades K,1,2,4; 160 Students; 11 FTE 
faculty + 5 aides 

3 Special Ed/EBL 
Teacher-Coordinator and 

Enrichment Teachers; 
~·'.-: " . ) ~ ~ ' • ' ~1 ) 1 .,,'. 

-----
1 Custodial; 

,, .h.,; !t~ .• ,~ .. ··'!!, 

-----~---~ 

138 



Figure 5.2 Operational Year 5: Grades K-8; 320 students; 20 faculty FTE + 10 aides. 
Four new hires in Operational Year 4 include: Dean of Academics, additional 
Nurse/counselor, Operations, Security /Cafeteria staff and Custodian. 
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II. HIRING PROTOCOL 

The Board of Directors hires the Principal. The Principal makes all other staffing decisions. 
Once the Dean of Academics position is filled in Operational Year 4, the person holding that 
position will collaborate with the Principal to recruit and select additional instructional 
staff. 

The Roses in Concrete Community School will not discriminate against any employee on 
the basis of race, religious belief, color, gender, gender identity, gender expression, 
pregnancy, sexual orientation, age, national origin, ancestry, physical or mental disability, 
medical condition, marital status, or any other protected classification in Education Code 
Section 220, in accordance with applicable law. 

See Appendix: fob Descriptions for details on key positions at the Roses in Concrete 
Community School including qualifications and responsibilities. These job descriptions will 
be revised as necessary to reflect the needs of the School. 

• Principal 
• Teachers 
• Special Education/Emerging Bilingual Teacher Coordinator 
• Operations Manager 
• Operations Coordinator 
• Vice Principal/Dean of Academics (hired in Operating Year 4) 

A. Staff Recruitment and Selection Process 

We will recruit and hire staff who possess the qualifications to work successfully with the 
target student population, deliver the education program effectively, and support and 
sustain the school's college-going culture. All staff will meet applicable state and federal 
requirements for credentialing and "highly qualified" status as applicable to the position. 

To ensure selection of the highest quality staff, we will implement the following selection 
process: 

• Post job openings (career and education websites, newspapers, Schools of 
Education, referrals, and email). 

• Request resume, cover letter, and short essay responses to selected sections of the 
Community Responsive Index of Teaching Qualities (CRITQ) (see Appendix). 

• Brief screening interview (in-person or by phone). 
• Sample teaching lesson followed by debrief with the Principal (for instructional 

positions). 
• Extensive in-person interview with members of the school's current staff. 
• Verification of credential and previous employment. 
• State and Federal background checks including criminal background and other 

required health and safety checks. 
• Personal reference checks. 
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• The Principal will make offers of employment to the strongest candidates. 

B. TeacherCredentialAssurance 

The Roses in Concrete Community School agrees to comply with the provisions of 
Elementary and Secondary Education Act (ESEA) as they apply to certificated and 
paraprofessional employees of charter schools in the District. It will conform to the legal 
requirement that all Roses in Concrete teachers shall hold a Commission on Teacher 
Credentialing certificate, permit or other document equivalent which a teacher in other 
public schools would be required to hold pursuant to Education Code Section 47605(1). 

C. Recordkeeping and Minimization of Use of Emergency Credentialed 
Teachers 

The Roses in Concrete Community School will maintain current copies of all teacher 
credentials and ensure that they are readily available for inspection. The Roses in Concrete 
Community School will take all steps necessary to minimize the use of teachers holding 
emergency credentials, including active recruitment of duly credentialed teachers through 
EdJoin, the California Charter Schools Association, the Charter School Development Center, 
state-wide and national job search sites and agencies, and local newspapers. The Roses in 
Concrete Community School will seek to maintain a potential list of credentialed teachers 
from which to draw in the case of a teacher vacancy during the school year. 

The Principal or designee will ensure that credentials are processed and maintained in 
accordance with requirements as set forth by the California Commission on Teacher 
Credentialing and the State's interpretation of Highly Qualified for the purposes of 
compliance with the ESEA. Credentials will be reviewed during the hiring process for new 
staff and reviewed on an annual basis for all staff. All credential materials will be kept at 
the school. 

D. Personnel Policies 

During the planning year, the founding team will develop a sound set of personnel practices 
that are aligned with the School's mission and vision, and meets all applicable state and 
federal regulations, to present to the Board for approval. The Board will adopt and 
maintain personnel policies that shall be compiled and included in a personnel manual to 
be provided to all employees upon commencing employment. 

III. EMPLOYEE QUALIFICATIONS 

All members of the staff of Roses in Concrete Community School must have an unwavering 
commitment to preparing all students with the knowledge, skills, and strength of character 
needed to succeed in college and serve as leaders in their communities. Furthermore, all 
staff members, in all positions, must hold a firm belief in the potential of every child and be 
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willing to uphold the same high academic and behavioral expectations for all students. In 
order to serve low-income students of color from the school's surrounding neighborhoods, 
specifically that have historically been underserved in schools, RiC will hire dedicated 
professionals who: 

• Exude characteristics of humility, natural inquiry, kindness, creativity, courage, and 
resiliency. 

• Have a solid grasp on effective uses of technology and multimedia tools to not only 
better their teaching but also to inspire positive social change for the greater good. 

• Have the will and skill to use critical lenses and tools developed in the 21st Century 
to examine issues of race, power, status, gender, and wealth distribution. 

• Express pride and honor in ancestral roots and be able to identify historical and 
contemporary alliances across lines of national and ethnic identity. 

• Local educators from similar socioeconomic culture and racial backgrounds 
preferred. 

A. Leadership Qualifications 

The warrior-scholar leaders of The Roses in Concrete Community School, including the 
Principal, Operations Manager, and Dean of Academics (to be hired in the fourth operating 
year), must have the commitment and ability to execute on the comprehensive educational 
vision and mission of the school and communicate to others those executions. They must 
manage and make decisions based upon student academic achievement as the determining 
factor. School leaders must be skilled in hiring and managing teachers to meet ambitious 
performance standards and capable of aggressively developing teachers to improve their 
practice. They must possess familiarity with charter schools and the target population, 
facility with technology, and supervisory experience. Preference will be given to educators 
that reflect the socioeconomic, cultural and racial/ethnic backgrounds of our surrounding 
neighborhoods. 

The minimum criteria for administration candidates include: 

• Bachelor's degree (Master's degree preferred) 
• Tier I Administrative Service Credential 
• Minimum of three years as a classroom teacher for instructional leader positions 
• Minimum of three years in a management position preferred 
• Experience working with Oakland urban youth preferred 
• Positive references 

B. Teacher Qualifications 

Pursuant to Education Code Section 47605(1), all teachers at the Roses in Concrete 
Community School will be required to hold a Commission on Teacher Credentialing 
certificate, permit, or other document equivalent to that which a teacher in other District 
public schools would be required to hold. Flexibility will be granted only in accordance 
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with Education Code Section 47605(1) for teachers in non-core courses. A modified 
version of the Community Responsive Index of Teaching Qualities (CRITQ) will serve as a 
basis for initial interviews of potential members of the professional teaching staff. (See 
Appendix.) Preference will be given to professionals who live in the neighborhoods served 
by Roses in Concrete. 

Instruction in the four core academic subjects of English language arts, mathematics, 
science, and social studies will be delivered by teachers who hold or are in the process of 
obtaining a Cross-cultural, Language and Academic Development (CLAD) Certificate, or a 
Bilingual, Cross-cultural, Language and Academic Development (BCLAD) Certificate. 

In general, a teacher of core, college-preparatory academic subjects must have: 
• Bachelor's degree 
• CA teaching credential or Preliminary Certificate/Credential for no more than three 

years while actively working toward completion of CA credential; highly-qualified 
status according to ESEA 

• Demonstrated successful instructional expertise with deep urban students, subject 
matter competence and cultural and ethnic backgrounds 

• Background clearance 
• TB clearance 

A teacher of non-core, non-college prep courses at Roses in Concrete may not necessarily 
need to hold a teaching credential but will be required to meet the expectations to be a 
"Highly Qualified" teacher as set forth under the ESEA. 

We will work to recruit and hire teachers who are bilingual in English and Spanish to 
ensure accurate assessment of students ' language and literacy skills, appropriate academic 
support, and effective communication with parents. 

In addition to the qualifications noted above, staff qualifications will include: 
• Shares the mission and vision of the Roses in Concrete Community School. 
• Has the qualities of a master teacher who can model best practices, is comfortable 

with visitors in the classroom and can explain the programs and processes being 
implemented to best serve deep urban students. 

• Models the high standards s/he has for students. 
• Maintains positive and productive relationships with families, community, and 

colleagues 
• Demonstrates ability to collaborate in an effective and productive manner with all 

stakeholders. 
• Has the will and skill to participate in effective professional learning communities as 

adult scholars. 
• High levels of professionalism in daily business. 
• Validates sound pedagogical experience with expertise in the utilization of 

resources, relevancy, relationships, responsibility and rigor to create a learning 
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process that results in a permanent change in knowledge, core beliefs, attitudes, and 
behaviors; one that requires time and optimal conditions where students can work 
through their own process, incorporating new knowledge, reflecting, and eventually 
transferring and applying this information and understanding to new situations. 

• Strong work ethic. 
• Flexibility and resiliency. 

• Experience with technology, 
• Strong verbal and written communication skills, 
• Organizational skills, 
• A commitment to continuous scholarship and implementation of research and data­

based information, 

Roses in Concrete Community School may also employ or retain non-certificated 
art/music/athletic teaching staff in any case where a prospective staff member has an 
appropriate mix of subject matter expertise, professional experience, and the 
demonstrated capacity to work successfully in an instructional capacity. All non­
certificated staff members will possess experience and expertise appropriate for their 
position within the school as outlined in the Charter School's staffing plan and the Charter 
School's adopted personnel policies. 

C. Teacher Apprentice Qualifications 

The Roses in Concrete Community School is committed to providing individualized, 1-on-1 
adult support for students that are struggling (see Element 1 on "Special Populations: Low 
Achieving Students"). Via our robust partnerships with San Francisco State University, 
University of San Francisco, Mills College and Stanford University, we will have at least one 
teacher apprentice throughout the course of the day as part of their apprenticeship. This focus 
on sharing best practices in teacher development in an urban setting is what defines us as a lab 
school and will allow us to become a landmark urban teacher pipeline for OUSD and other 
urban centers. 

We seek Teacher Apprentices whose cultural and ethnic backgrounds reflect the diversity 
of the student body and the East Oakland community. It is of paramount importance that 
apprentices are committed to realizing the mission and vision of the school. Apprentice 
candidates must be enrolled full-time in a four-year undergraduate program, or a 
graduate program, with the intention of earning a full-time multiple subject teaching 
credential or other appropriate California teaching credential. Preference will be given to 
individuals who live in the neighborhoods served by Roses in Concrete. 

IV. COMPENSATION AND BENEFITS 

The Principal, in consultation with the Board of Directors, will develop a competitive 
salary scale for the school. This salary scale will be informed by the salary schedule of the 
Oakland Unified School District, the salaries of leading private and charter schools in 
Oakland and surrounding communities, and best practices in salary schedules among 
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charter schools nationally. We aim to offer salaries that compensate teachers and staff for 
the additional workdays and hours and to attract top talent to the Roses in Concrete 
Community School. 

Administrative and staff salaries will be set at the discretion of the Principal, based on the 
candidate's experience and responsibilities. The Principal's salary will be set by the Board 
of Directors. 

A comprehensive benefits package (medical, dental, and retirement) will be included as 
part of each full-time employee's compensation. 

V. PROFESSIONAL DEVELOPMENT 

Professional development will be one of Roses in Concrete Community School's hallmark as 
a robust lab school and urban teacher pipeline. (This is discussed in great detail in Element 
1.) Professional development will be provided on an on-going basis and will be built into 
the school calendar. Professional development workshop days include: 

• An intensive four-week summer institute Operational Year 1 only and a 2-week 
session in subsequent years, to implement and develop curriculum and instructional 
strategies that address the needs of the school's targeted student population. 

• A year-end two-week session to reflect and do initial planning for the coming year. 
(See Element 1.) 

• Weekly three-hour PLC/professional development sessions. 
• Other designated professional development days scheduled during intersessions. 

VI. PERFORMANCE EVALUATION 

All Roses in Concrete staff will be evaluated formally by their supervisor once a year. Goals 
and objectives will be developed jointly by each staff member and the supervisor in 
accordance with the mission and vision of The Roses in Concrete Community School and 
the school's accountability plan. Staff evaluations will be based on the degree to which 
goals and objectives have been achieved. If a staff member is having difficulties achieving 
his/her goals, the supervisor will provide appropriate support and training. Those staff 
members not meeting expectations will be given at least one verbal warning followed by 
two written warnings and thirty (30) days notice and then may be terminated. If a 
grievance arises regarding the evaluation process, an employee should attempt to resolve 
the issue with his or her immediate supervisor who conducts the employee's evaluation. 

The Principal will be evaluated annually by the Board of Directors. This evaluation will be 
based on the degree to which the school has reached the academic and organizational goals 
established in the adopted accountability plan. (See Appendix: Sample Principal Evaluation 
Tool.) If the Principal fails to reach acceptable academic and organizational outcomes, the 
Board of Directors may terminate the Principal and seek a qualified replacement. 
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ELEMENT 6: HEAL TH AND SAFETY 
Governing Law: The procedures that the school will follow to ensure the health and safety of 
pupils and staff These procedures shall include the requirement that each employee of the 
school furnish the school with a criminal record summary as described in Section 44237. 
California Education Code Section 47605(b)(SJ(F). 

In order to provide safety for all students and staff, the Charter School will adopt and 
implement full health and safety policies and procedures and risk management policies at 
its school site in consultation with its insurance carriers and risk management experts. 
These policies will be incorporated into the Charter School's student and staff handbooks 
and will be reviewed on an ongoing basis by the Principal and Board of Directors. The 
Charter School shall ensure that staff are trained annually on the health and safety policies. 
A full draft will be provided to the District for review at least 30 days prior to operation or 
as otherwise agreed upon by the District and Charter School. 

The following is a summary of the health and safety policies of the Charter School: 

I. BACKGROUND CHECKS 

Employees and contractors of the Roses in Concrete Community School will be required to 
submit to a criminal background check and furnish a criminal record summary as required 
by Education Codes sections 44237 and 45125.1. New employees not possessing a valid 
California Teaching Credential must submit two sets of fingerprints to the California 
Department of Justice for the purpose of obtaining a criminal record summary. Volunteers 
who will volunteer outside of the direct supervision of a credentialed employee shall be 
fingerprinted and receive background clearance prior to volunteering without the direct 
supervision of a credentialed employee. 

The Principal shall monitor compliance with this policy and report to Roses in Concrete 
Community School Board of Directors on a quarterly basis. The Roses in Concrete 
Community School Board Chair shall monitor the fingerprinting and background clearance 
of the Principal. (Also see Element 5.) 

II. FACILITY SAFETY 

The Roses in Concrete Community School will comply with Education Code Section 47610 
by either utilizing facilities that are compliant with the Field Act or facilities that are 
compliant with the California Building Standards Code. If OUSD facilities are used during 
the term of this charter, The Roses in Concrete Community School shall abide by all OUSD 
policies relating to Maintenance and Operations Services. The School will pass all required 
fire inspections and will possess a Certificate of Occupancy prior to the school's opening. 

Asbestos Management: The Roses in Concrete Community School shall occupy facilities 
that comply with the Asbestos requirement as cited in the Asbestos Hazard Emergency 
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Response Act (AHERA), 40CFR part 763. AHERA requires that any building leased or 
acquired that is to be used as a school or administrative building shall maintain an asbestos 
management plan. 

Certificate of Occupancy Assurance: The Roses in Concrete Community School assures 
that a site will be secured with an appropriate Certificate of Occupancy 45 days prior to the 
opening of school, or as otherwise agreed upon by the District and Charter School. 

Emergency Preparedness: The Roses in Concrete Community School will adhere to an 
Emergency Preparedness Handbook drafted specifically to the needs of the school site in 
conjunction with law enforcement and the Fire Marshall prior to school opening. This 
handbook will include, but not be limited to, the following responses: fire, flood, 
earthquake, terrorist threats, gang activity, and hostage situations. If assuming a facility 
used prior as a school site, any existing emergency preparedness plan for the school site 
shall be used as a starting basis for updating the handbook for The Roses in Concrete 
Community School. All Roses in Concrete Community School staff will be trained on 
emergency preparedness procedures. All instructional staff and school leadership will be 
CPR and first aid certified. 

Fire, Earthquake, and Evacuation Drills: Students and staff will participate in earthquake 
drills every other month, fire drills monthly, and at least one lock-down drill annually. As 
noted above, the school will develop a school safety plan which will be kept on file for 
review. School staff will be trained annually on the safety procedures outlined in the plan. 

Fire Safety: The Roses in Concrete Community School agrees to test sprinkler systems, fire 
extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in 
an operable condition at all times. 

III. HEAL TH SAFETY 

Blood Borne Pathogens: The Roses in Concrete Community School will meet state and 
federal standards for dealing with blood borne pathogens and other potentially infectious 
materials in the work place. The Roses in Concrete Community School Board will establish 
a written infectious control plan designed to protect employees and students from possible 
infection due to contact with blood borne viruses, including human immunodeficiency 
virus ("HIV") and hepatitis 8 virus ("HBV"). Whenever exposed to blood or other bodily 
fluids through injury or accident, staff and students shall follow the latest medical protocol 
for disinfecting procedures. 

Drug Free/ Alcohol Free/Smoke Free Environment: The Roses in Concrete Community 
School will function as a drug, alcohol and smoke free environment. 

Food Service and Other Auxiliary Services Safety: The Roses in Concrete Community 
School will contract with an outside agency for its food service needs. The Roses in 
Concrete Community School will be responsible and accountable for filing all documents 
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necessary for operating the food service program, as well as for reimbursement. The Roses 
in Concrete Community School will ensure that its auxiliary services such as food services, 
transportation, and custodial services are safe and free from hazardous materials. 

Immunizations: All students enrolled and Roses in Concrete Community School staff will 
be required to provide records documenting immunizations as is required at public 
schools pursuant to Health and Safety Code Section 120325-120375, and Title 17, 
California Code of Regulations Section 6000-6075. All rising 7th grade students must be 
immunized with a pertussis (whooping cough) vaccine booster. 

Medication in School: The Roses in Concrete Community School will adhere to Education 
Code Section 49423 regarding administration of medication in school. 

Tuberculosis Testing: The Roses in Concrete Community School faculty, staff and 
volunteers will be tested for tuberculosis prior to commencing employment and working 
with students as required by Education Code Section 49406. 

Vision, Hearing, and Scoliosis Screenings: Students will be screened for vision, hearing 
and scoliosis. The Roses in Concrete Community School will adhere to Education Code 
Section 49450, et seq. as applicable to the grade levels served by the school. 

Role of Staff as Mandated Child Abuse Reporters: All non-certificated and certificated 
staff will be mandated child abuse reporters and will follow all applicable reporting laws, 
the same policies and procedures used by the District. 

Diabetes: The Charter School will provide an information sheet regarding type 2 diabetes 
to the parent or guardian of incoming 7th grade students, pursuant to Education Code 
Section 49452. 7. The information sheet shall include, but shall not be limited to, all of the 
following: 

1. A description of type 2 diabetes. 

2. A description of the risk factors and warning signs associated with type 2 diabetes. 

3. A recommendation that students displaying or possibly suffering from risk factors 
or warning signs associated with type 2 diabetes should be screened for type 2 
diabetes. 

4. A description of treatments and prevention of methods of type 2 diabetes. 

5. A description of the different types of diabetes screening tests available. 

Comprehensive Discrimination and Harassment Policies and Procedures: The Roses 
in Concrete Community School is committed to providing a school that is free from 
discrimination and sexual harassment, as well as any harassment based upon such factors 
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as race, religion, creed, color, gender, gender identity, gender expression, national origin, 
ancestry, age, medical condition, marital status, sexual orientation, or disability. The Roses 
in Concrete Community School will develop a comprehensive policy to prevent and 
immediately remediate any concerns about discrimination or harassment at The Roses in 
Concrete Community School (including employee-to-employee, employee-to -student, and 
student-to-employee misconduct). Misconduct of this nature is very serious and will be 
addressed in accordance with the Charter School's discrimination and harassment policies. 
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ELEMENT 7: MEANS TO ACHIEVE RACIAL AND ETHNIC BALANCE 
Governing law: The means by which the school will achieve a racial and ethnic balance 
among its pupils that is reflective of the general population residing within the territorial 
jurisdiction of the school district to which the charter petition is submitted. California 
Education Code Section 47605(b)(S)(G). 

The Roses in Concrete Community School shall strive to achieve a student population from 
surrounding neighborhoods within East Oakland and the greater OUSD area that is 
reflective of the general population residing within the territorial jurisdiction of OUSD. No 
test or assessment shall be administered to students prior to acceptance and enrollment 
into our charter school. As previously noted, students will be considered for admission 
without regard to ethnicity, national origin, gender, gender expression, disability, sexual 
orientation, race, gender identity, achievement level, or upon any of the characteristics 
listed in Education Code Section 220. Inclusive recruitment strategies will be implemented 
throughout our communities to provide East Oakland families with the opportunity to 
participate in the school. The Roses in Concrete Community School will work with 
community organizations, churches, stores, merchant associations, Bay Area charter 
schools, and public schools within the Oakland Unified School District boundaries to recruit 
a student population that reflects the community. 

I. TARGETED COMMUNITY 

As described in Element 1 of this charter, the Roses in Concrete Community School seeks to 
serve the families of Oakland, with a particular emphasis on the most underserved 
communities in East Oakland. Based on OUSD data, it is our expectation that approximately 
80% of the children in our school population will qualify for free or reduced-price lunch 
according to federal and state guidelines. 

On behalf of the Roses in Concrete Community School, Geographic Information Systems 
Epidemiologist, Matt Beyer of the Community Assessment, Planning and Education (CAPE) 
division of the Alameda County Public Health isolated demographic data about the East 
Oakland communities bounded by High Street, Hwy 880, 106th Avenue and Hwy 580. The 
results show that a number of compounding, negative socioeconomic health factors plague 
this community: 

• high teen births (69.8%) 
• premature deaths (975.4 age-adjusted mortality rate per 100,000) 
• families led by single mothers ( 41 % ) 
• little education (36.4% adults over the age of 25 have less than a high school 

education) 
• unemployment (13.2%) 
• children living in poverty ( 41.1 % ) 

The racial/ethnic makeup of this East Oakland region is predominantly Latino (47.5%) and 
African American (38.1%). Asian Americans and Pacific Islanders combined represent 
another 7.3%. Caucasians represent only 4.5%. Based on the CAPE analysis of census data, 
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we anticipate that our student population will reflect similar racial, ethnic and 
socioeconomic demographics. 

Furthermore, the Roses in Concrete Community School has an extraordinary commitment 
to serving students traditionally defined as "academically low-achieving" and 
"economically-disadvantaged." We will aggressively recruit these students from East 
Oakland neighborhoods. 

II. RECRUITING FOR RACIAL AND ETHNIC BALANCE 

While we are committed to serving any child who wishes to attend the Roses in Concrete 
Community School, the majority of our recruitment efforts will focus on attracting students 
living in East Oakland with its high numbers of Latino, African American and 
socioeconomically disadvantaged residents in order to reflect the ethnic and racial balance 
of these communities. 

Our recruitment plan includes ongoing community outreach in English and Spanish that 
will provide an educational alternative for any interested families in Oakland, with a 
particular emphasis on families residing in East Oakland. Our school will facilitate 
presentations and individual interactions with families in other languages as appropriate. 

Community outreach and recruitment will begin immediately upon authorization and 
continue through the school's open enrollment period. Planned outreach strategies will 
begin in September 2014 and will include, but are not limited to: 

• Development and distribution of marketing materials in English and Spanish. 
• Presentations and information distribution at community organization meetings 

and local churches. 
• Presentations and information distribution at adult classes, such as those held at 

the local public libraries, social service agencies, and park and recreation centers. 
• Information booths and information distribution at community events, 

community centers, local businesses, faith-based organizations, grocery stores, 
and shopping centers. 

• Hold Open Houses and informational meetings at the school site (as appropriate). 
• Outreach to local television, radio, and print media reporters . 
• Advertisements in local newspapers. 
• Advertisements in local organization newsletters . 
• Advertisements on local radio stations. 
• Visit "feeder" pre-schools and day care centers located within the Roses in 

Concrete Community. 
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III. ACHIEVING RACIAL AND ETHNIC BALANCE 

The Roses in Concrete Community School will keep on file documentation of the efforts 
made to achieve a racial and ethnic balance and the results achieved, as well as an accurate 
accounting of the ethnic and racial balance of students enrolled in the school. In order to 
accomplish this, the School will continuously track and refine its recruitment efforts, 
outreach programs, and activities through the following or other indicators of 
effectiveness: 

• Maintain student demographic data to ensure accurate accounting of racial and 
ethnic balance of students enrolled in the school. These data will inform our annual 
self-evaluation on our progress in achieving our desired population balance. 

• Keep copies of flyers or brochures, applications, and other recruitment materials 
developed in the primary languages of the families in the surrounding 
neighborhoods (i.e., English and/or Spanish). 

• Establish a database of contacts at various distribution channels to enable 
public relations efforts to reach a wide audience, including community 
presentations, flyers, the school website, and/or sending out press releases to the 
local media. 
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I 

ELEMENT 8: ADMISSION REQUIREMENTS 
Governing Law: Admission requirements, if applicable. California Education Code Section 
47605(b){S){H). 

The Roses in Concrete Community School will be an open enrollment, tuition-free public 
school with no specific requirements for admission (e.g., minimum grade point average, 
test scores, discipline records, etc.) as outlined in Education Code§ 4 7605( d)(2) (A). 

The Roses in Concrete Community School intends to be a neighborhood school, but will 
enroll all pupils who wish to attend to the extent that space allows. Admission, except in 
the case of a public random drawing, will not be determined by the place of residence of a 
pupil or his or her parent or legal guardian within the state. 

The Roses in Concrete Community School will be nonsectarian in its programs, admission 
policies, and all other operations, and will not charge tuition nor discriminate against any 
student based upon the characteristics listed in Section 220 (actual or perceived disability, 
gender, gender expression, gender identity, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate crimes set 
forth in Section 422.55 of the Penal Code or association with an individual who has any of 
the aforementioned characteristics). 

The Roses in Concrete Community School will adhere to all applicable state laws regarding 
the minimum age of students. 

Upon authorization, the Roses in Concrete Community School will implement an 
aggressive recruitment campaign to ensure we are fully enrolled ( 40 kindergarten, 40 first 
grade students, 40 second grade students and 40 fourth grade students) prior to our 
proposed August 2015 opening. Our outreach/recruiting street team will include the lead 
petitioner, founding faculty, staff and families. (See Element 7: Means to Achieve Racial and 
Ethnic Balance for details.) 

No admission test will be required for enrollment; however assessments may be 
administered after enrollment to help the school determine the appropriate level of support 
for new students and/or grade placement for students who transfer to the Roses in 
Concrete Community School from other schools. 

I. OPEN ENROLLMENT PROCESS 

Formal recruitment of incoming students will begin upon charter authorization for 
Operational Year 1. Going forward, formal recruitment will be in the fall each year for the 
following school year. Enrollment forms will be made available in Spanish and English. We 
will begin accepting enrollment forms on September 1 of each calendar year, or on the first 
business day following September 1 if that date falls on a weekend. We will accept 
enrollment forms until 5:00pm on the last business day in January. 
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II. ADMISSION PREFERENCES 

Applications will be accepted during a publicly advertised open enrollment period each 
year for enrollment in the following school year. Following the open enrollment period 
each year, applications shall be counted to determine whether any grade level has received 
more applications than availability. In the event that this happens, the School will hold a 
public random drawing to determine admission for the impacted grade level, with the 
exception of existing students, who are guaranteed admission in the following school year. 
Admission preference in the case of a public random drawing shall be given to students in 
the following sequence of priority: 

• Siblings (as defined by California Family Code) of current Roses in Concrete 
Community School students4 

• Children of Roses in Concrete Community School faculty, staff and founding board 
members (not to exceed 10% of the total school enrollment)5 

• Children from the surrounding East Oakland neighborhood 
• Residents of OUSD 

The Charter School and District mutually agree that the preferences in the public random 
drawing as listed above are consistent with Education Code Section 47605(d)(2) and 
applicable federal law and non-regulatory guidance; however, should the preferences 
require modification in order to meet requirements of the Public Charter Schools Grant 
Program (PCSGP), such modifications may be made at the Charter School's discretion 
without any need to materially revise the charter as long as such modifications are 
consistent with the law and written notice is provided by the Charter School to the 
District. 

III. PUBLIC RANDOM DRAWING 

In the event that we receive more enrollment forms than the number of seats open for a 
particular grade by the application deadline, we will conduct an annual public random 
drawing to determine admission in accordance with Education Code Section 
4 7605( d) (2)(B). The drawing will occur 7-10 days following the enrollment deadline in a 
public space large enough to accommodate all interested families. The lottery will be 
scheduled to accommodate the maximum number of family schedules, most likely a 
weekend morning or weekday evening. The exact date, time and location of the drawing 
will be printed on the enrollment form. 

4 During the PCSGP grant period, siblings of existing students may be exempted from the public random 
drawing. 
5 During the PCSGP grant period, children of teachers, staff and founders may be exempted from the public 
random drawing. 
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The drawing will be officiated by an uninterested party, preferably a respected public figure 
from the community. All proceedings will be conducted bilingually in Spanish and English. 
The names of each prospective student will be put on a card. The cards shall be of equal 
size and shape. The cards will also indicate if the applying student has any sibling(s) 
applying for admission the same year or if the student qualifies for any other admission 
preference. The name on each card will be read as it is placed into a container or drawing 
device that will randomly mix the cards. The person officiating the drawing will draw the 
cards one at a time and read the name on the card. As each card is pulled it will be posted 
visibly on a display in the order it was drawn. Names will be given a numerical ranking 
based on the order they were drawn. The drawing will continue until all cards have been 
drawn and all names have been assigned a numerical ranking. These rankings will be 
recorded in an electronic database that will be verified by the drawing official. 

Drawings will be conducted for each grade in which there are fewer vacancies than pupils 
interested in attending. All drawings shall take place consecutively on the same day in a 
single location. During the course of the drawing, if a card is drawn that indicates a sibling 
(of any grade) is also applying, the sibling will also be assigned the next available numerical 
ranking for the appropriate grade-level. If there is not a vacancy in the appropriate grade 
for the sibling, he/she will go to the top of the waiting list for that grade, after any other 
siblings of current students who are already on the list. 

While the drawing will be open to the public and families will be encouraged to attend, 
families are not required to be present at the time of the drawing to be eligible for 
admission. Results will be published in Spanish and English and will be posted online and 
in hard copy in public locations. Results will also be mailed to all applicants and follow-up 
phone calls will be made. 

IV. WAITING LIST 

At the conclusion of the public random drawing, all students who were not granted 
admission due to capacity shall be given the option to put their name on a wait list 
according to their draw in the lottery. 

Families of students who are offered admission will have two weeks to confirm in writing 
their intent to enroll and submit an enrollment packet including proof of age, proof of 
address, and immunization records. Any families who decline admission or who fail to 
confirm will lose their position to the next name on the waiting list. It is the responsibility 
of the family to ensure that up-to-date contact information is on file with the school and no 
exceptions to the two-week deadline will be made for families that fail to respond within 
the two-week period due to incorrect contact information. We will make phone calls to 
ensure families receive clear instructions and the information needed to complete and 
return the enrollment packet. 

The waiting list will be kept on file at the school and will be valid only for the duration of 
the current the school year. During the school year if vacancies should arise, the school will 
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notify families on the wait list to see if they would like to enroll. If the notified family 
declines or does not respond within 7 business days, they are removed from the wait list 
and the next family is contacted. 

Enrollment forms received after 5:00 pm on the enrollment deadline date will be marked 
with the date and time of receipt and will be added after the last name on the waiting list 
on a first come, first served basis. 

The school may refine the public random drawing policies and procedures following the 
first year of operations in accordance with written policy adopted by the Board of 
Directors. A copy of the revised policy, designed to improve the school's admissions efforts, 
will be provided to the District within 45 calendar days of the approval by the Board and 
prior to the enrollment period of the year in which the revised drawing policy will be 
implemented. Figure 8.1 outlines Roses in Concrete Community School's Enrollment 
Process Timeline. 

Figure 8.1- ENROLLMENT PROCESS TIMELINE FOR 2015-2016 SCHOOL YEAR 

DATE STEP in PROCESS 
September 1, 2014 Applications available 
January 28, 2015 Application window closes at 5:00 pm 
February 5, 2015 Public Drawing (if necessary) 
February 7, 2015 Enrollment results mailed and phone calls made to families 
February 22, 2015 Deadline to confirm intent to enroll and submit enrollment packet 

V. RECORD KEEPING 

The Roses in Concrete Community School will keep the following records on file in the 
main office: 

• Public Lottery Procedures: Documentation of drawing procedures as defined in the 
school's charter and any subsequent policy or policies approved by the Board of 
Directors. 

• Public Lottery Results: Results of the public drawing, indicating ranking. 

• Updated Waiting List: The most up to date waiting list, including names that 
were added after the drawing, including contact information. 

As part of the Fall Information Update, the Roses in Concrete Community School will notify 
the District in writing of the application deadline and proposed lottery date. RiC will 
ensure that all application materials will reference these dates as well as provide complete 
information regarding application procedures, key dates, and admissions preferences and 
requirements consistent with the approved charter. 
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ELEMENT 9: INDEPENDENT FINANCIAL AUDIT 
Governing Law: The manner in which an annual, independent financial audit shall be 
conducted, which shall employ generally accepted accounting principles, and the manner in 
which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering 
authority. California Education Code Section 47605(B)(S)(L). 

An annual independent financial audit of the books and records of the Roses in Concrete 
Community School will be conducted as required by Education Code Sections 
47605(b)(S)(I) and 47605(m). The books and records of Roses in Concrete Community 
School will be kept in accordance with generally accepted accounting principles, and as 
required by applicable law, the audit will employ generally accepted accounting 
procedures. The audit shall be conducted in accordance with applicable provisions within 
the California Code of Regulations governing audits of charter schools as published in the 
State Controller's K-12 Audit Guide. 

The Roses in Concrete Community School Board of Directors shall oversee the selection of 
an independent auditor and the completion of an annual audit of the schools financial 
books and records, including attendance. The independent auditor must have at a 
minimum, a CPA and educational institution audit experience, and must be named on the 
State Controller's published list of approved educational audit providers. To the extent 
required by law, the scope of this audit will be expanded to include any relevant items or 
processes specified in applicable Office of Management and Budget circulars. 

It is anticipated that annual audits will be completed within five months of the close of each 
school year. A copy of the auditor's findings will then be forwarded to OUSD, the Alameda 
County Superintendent of Schools, the State Controller's Office, and the California 
Department of Education (CDE) by December 15th of each year. The Audit Committee will 
review the audit and report to the Board of Directors with any deficiencies and 
recommendations on how to resolve them. The Board will submit a report to the District 
describing how the exceptions and deficiencies have been or will be resolved to the 
satisfaction of the District along with an anticipated timeline for the same. Audit appeals or 
requests for summary review shall be submitted to the Education Audit Appeals Panel 
("EAAP") in accordance with applicable law. 

The independent financial audit of the Roses in Concrete Community School is a public 
record to be provided to the public upon request. Any disputes concerning the resolution of 
audit exceptions shall be referred to the dispute resolution process described in Element 14 
of this charter. 
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ELEMENT 10: PUPIL SUSPENSION AND EXPULSION PROCEDURES 
Governing Law: The procedures by which pupils can be suspended or expelled. California 
Education Code Section 47605(b)(S)(l). 

I. DISCIPLINE PROCEDURES 

The founders of the Roses in Concrete Community School recognize that the humanization 
of our students must be our most pressing priority. Without an environment that affirms 
the value of our students as precious human beings, all attempts to prepare them fo r the 
future becomes less potent. Student discipline and proper conduct is essential to the 
success of the school, each student, and the broader community. Researchers have 
demonstrated a correlation between discipline and achievement. High expectations for 
student behavior are a key characteristic of high-performing urban charter schools. We 
also acknowledge that such high expectations for performance and behavior are deeply 
embedded in historically targeted communities. Therefore, we will implement a discipline 
policy that will hold all students to a standard that reflects the legacy of sociopolitical 
struggle and critical resistance that appropriately prepares students to move forward in 
our nation and keep each other healthy while doing so. 

It is our belief that respectful behavior can be anticipated when the behavioral expectations 
for the students are made clear and consistently implemented through community-wide 
messaging, culturally relevant instruction, and culturally responsive discipline practices. It 
is the responsibility of the teachers to prevent and intervene upon inappropriate behaviors 
through direct confrontation of social transgressions, keeping their lessons relevant, and 
treating each mistake as an instructional moment. Students who are deeply engaged in 
learning are far less likely to demonstrate inappropriate behavior when they also have 
skilled adults that prioritize their safety and healthy development. We will encourage 
regular discussions between parents and their children to foster developmentally 
appropriate reflection on their behavior. Additionally, parents will be asked to voice their 
opinion of the efficacy of the school's discipline policy and offer suggestions through the 
establishment of an open door policy for parental visits and communication with school 
administrators. 

The approach to discipline at Roses in Concrete Community School will be culturally 
congruent to the community it serves and will be rooted in our school's core values of 
Resources, Relationships, Relevancy, Rigor, and Responsibility. Teachers will implement 
developmentally appropriate systems, consistent across each grade level, that record 
student behaviors and assign incentives and consequences according to a pre-determined 
progressive scale. Class-wide and school-wide incentives, including monthly field trips 
linked to learning goals, will be awarded based on attendance, homework completion, and 
demonstration of the school's core values. Parents will receive notification of positive and 
negative behavior through weekly behavior logs. Students in our lower grades will receive 
star stickers on a behavior chart and take-home log for appropriate behavior each day. 
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When discipline issues develop a typical progression of consequences might follow this 
sequence: 

a. Warning 
b. Loss of privilege 
c. Discussion with advisor /administrator with an opportunity for act of class/ 

teacher /peer atonement 
d. Conference with parent, develop an analysis of cause including possible PTSD and 

behavior action plan. 

Atonement, literally meaning "reparation for offense or injury," is at the core of the Roses in 
Concrete disciplinary culture. The goal of our work is to ensure that students continue to 
develop the awareness necessary to acknowledge when wrong has been done and seek the 
appropriate resolution- especially when they are the perpetrator of a transgression. 
Discussions with students and mediations between students are to lead to a reconciliation 
that is humanizing to all parties involved. Our aim is to evoke a sense of communal 
responsibility without using guilt or shame as a tactic to induce empathy. Instead, our staff, 
faculty, and administrators will rely on framing incidents in terms of human safety and 
inclusion with the needs of the community as the overarching realm of concern. We do not 
intend for students to feel no guilt or shame when harm has been done, but we expect these 
feelings to come from the students' realization of the depth of the violation, rather than 
attempts at shaming from our staff. 

Corporal punishment shall not be used as a disciplinary measure against any student. For 
purposes of the Policy, corporal punishment does not include an employee's use of force 
that is reasonable and necessary to protect the employee, students, staff or other persons 
or to prevent damage to school property. 

For the most severe cases, a student may be referred to the Roses in Concrete 
administration for consideration of suspension (in or out of school) or expulsion in 
accordance with the policies and procedures described below. 

II. SUSPENSION & EXPULSION POLICY AND PROCEDURES 

This Pupil Suspension and Expulsion Policy has been established in order to promote 
learning and protect the safety and well being of all students at Roses in Concrete 
Community School (the "Charter School"). In creating this policy, the Charter School has 
reviewed Education Code Section 48900 et seq. which describes the noncharter schools' list 
of offenses and procedures to establish its list of offenses and procedures for suspensions 
and expulsions. The language that follows closely mirrors the language of Education Code 
Section 48900 et seq. The Charter School is committed to annual review of policies and 
procedures surrounding suspensions and expulsions and, as necessary, modification of the 
lists of offenses for which students are subject to suspension or expulsion. 

When the Policy is violated, it may be necessary to suspend or expel a student from regular 
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classroom instruction. This policy shall serve as the Charter School's policy and procedures 
for student suspension and expulsion and it may be amended from time to time without the 
need to amend the charter so long as the amendments comport with legal requirements. 
Charter School staff shall enforce disciplinary rules and procedures fairly and consistently 
among all students. This Policy and its Procedures will be printed and distributed as part of 
the Student Handbook and will clearly describe discipline expectations. Corporal 
punishment shall not be used as a disciplinary measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical 
pain on a student. For purposes of the Policy, corporal punishment does not include an 
employee's use of force that is reasonable and necessary to protect the employee, students, 
staff or other persons or to prevent damage to school property. 

The Charter School administration shall ensure that students and their parents/guardians 
are notified in writing upon enrollment of all discipline policies and procedures. The notice 
shall state that this Policy and Procedures are available on request at the Principal's office. 

Suspended or expelled students shall be excluded from all school and school-related 
activities unless otherwise agreed during the period of suspension or expulsion. 

A student identified as an individual with disabiliti es or for whom the Charter School has a 
basis of knowledge of a suspected disability pursuant to the Individuals with Disabilities 
Education Improvement Act of 2004 ("IDEIA") or who is qualified for services under 
Section 504 of the Rehabilitation Act of 1973 ("Section 504") is subject to the same grounds 
for suspension and expulsion and is accorded the same due process procedures applicable 
to general education students except when federal and state law mandates additional or 
different procedures. The Charter School will follow all applicable federal and state laws 
including but not limited to the California Education Code, when imposing any form of 
discipline on a student identified as an individual with disabilities or for whom the Charter 
School has a basis of knowledge of a suspected disability or who is otherwise qualified for 
such services or protections in according due process to such students. 

A. Grounds for Suspension and Expulsion of Students 

A student may be suspended or expelled for prohibited misconduct if the act is related to 
school activity or school attendance occurring at any time including but not limited to: a) 
while on school grounds; b) while going to or coming from school; c) during the lunch 
period, whether on or off the school campus; d) during, going to, or coming from a school­
sponsored activity. 

B. Enumerated Offenses 

1. Discretionary Suspension Offenses. Students may be suspended for any of the 
following acts when it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another 
person. 
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b) Willfully used force or violence upon the person of another, except self­
defense. 

c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 
influence of any controlled substance, as defined in Health and Safety Code 
11053-11058, alcoholic beverage, or intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance 
as defined in Health and Safety Code Sections 11053-11058, alcoholic 
beverage or intoxicant of any kind, and then sold, delivered or otherwise 
furnished to any person another liquid substance or material and 
represented same as controlled substance, alcoholic beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 

f) Caused or attempted to cause damage to school property or private property. 

g) Stole or attempted to steal school property or private property. 

h) Possessed or used tobacco or products containing tobacco or nicotine 
products, including but not limited to cigars, cigarettes, miniature cigars, 
clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This 
section does not prohibit the use of his or her own prescription products by a 
pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 
any drug paraphernalia, as defined in Health and Safety Code Section 
11014.5. 

k) Disrupted school activities or otherwise willfully defied the valid authority of 
supervisors, teachers, administrators, other school officials, or other school 
personnel engaged in the performance of their duties. 

1) Knowingly received stolen school property or private property. 

m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so 
substantially similar in physical properties to an existing firearm as to lead a 
reasonable person to conclude that the replica is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Penal Code 
Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as 
defined in Penal Code Section 243.4. 
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o) Harassed, threatened, or intimidated a student who is a complaining witness 
or witness in a school disciplinary proceeding for the purpose of preventing 
that student from being a witness and/or retaliating against that student for 
being a witness. 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the 
prescription drug Soma. 

q) Engaged in, or attempted to engage in hazing. For the purposes of this 
subdivision, "hazing" means a method of initiation or preinitiation into a 
pupil organization or body, whether or not the organization or body is 
officially recognized by an educational institution, which is likely to cause 
serious bodily injury or personal degradation or disgrace resulting in 
physical or mental harm to a former, current, or prospective pupil. For 
purposes of this section, "hazing" does not include athletic events or school­
sanctioned events. 

r) Made terroristic threats against school officials and/or school property. For 
purposes of this section, "terroristic threat" shall include any statement, 
whether written or oral, by a person who willfully threatens to commit a 
crime which will result in death, great bodily injury to another person, or 
property damage in excess of one thousand dollars ($1,000), with the specific 
intent that the statement is to be taken as a threat, even if there is no intent 
of actually carrying it out, which, on its face and under the circumstances in 
which it is made, is so unequivocal, unconditional, immediate, and specific as 
to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person 
reasonably to be in sustained fear for his or her own safety or for his or her 
immediate family's safety, or for the protection of school property, or the 
personal property of the person threatened or his or her immediate family. 

s) Committed sexual harassment, as defined in Education Code Section 
212.S. For the purposes of this section, the conduct described in Section 
212.S must be considered by a reasonable person of the same gender as the 
victim to be sufficiently severe or pervasive to have a negative impact upon 
the individual's academic performance or to create an intimidating, hostile, 
or offensive educational environment. This section shall apply to pupils in 
any of grades 4 to 12, inclusive. 

t) Caused, attempted to cause, threatened to cause or participated in an act of 
hate violence, as defined in subdivision ( e) of Section 233 of the Education 
Code. This section shall apply to pupils in any of grades 4 to 12, inclusive. 

u) Intentionally harassed, threatened or intimidated a student or group of 
students to the extent of having the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder and invading 
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student rights by creating an intimidating or hostile educational 
environment. This section shall apply to pupils in any of grades 4 to 12, 
inclusive. 

v) Engaged in an act of bullying, including, but not limited to, bullying 
committed by means of an electronic act. 

1) "Bullying" means any severe or pervasive physical or verbal act or 
conduct, including communications made in writing or by means of an 
electronic act, and including one or more acts committed by a student or 
group of students which would be deemed hate violence or harassment, 
threats, or intimidation, which are directed toward one or more students 
that has or can be reasonably predicted to have the effect of one or more 
of the following: 

i. Placing a reasonable student (defined as a student, including, but 
is not limited to, a student with exceptional needs, who exercises 
average care, skill, and judgment in conduct for a person of his or 
her age, or for a person of his or her age with exceptional needs) 
or students in fear of harm to that student's or those students' 
person or property. 

ii. Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial 
interference with his or her academic performance. 

iv. Causing a reasonable student to experience substantial 
interference with his or her ability to participate in or benefit from 
the services, activities, or privileges provided by the Charter 
School. 

2) "Electronic Act" means the creation and transmission originated on or off 
the schoolsite, by means of an electronic device, including, but not limited 
to, a telephone, wireless telephone, or other wireless communication 
device, computer, or pager, of a communication, including, but not limited 
to, any of the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Web site including, but not 

limited to: 
(a) Posting to or creating a burn page. A "burn page" means an 

Internet Web site created for the purpose of having one or 
more of the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for 
the purpose of having one or more of the effects listed in 
subparagraph (1) above. "Credible impersonation" means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil 
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would reasonably believe, or has reasonably believed, that the 
pupil was or is the pupil who was impersonated. 

(c) Creating a false profile for the purpose of having one or more 
of the effects listed in subparagraph (1) above. "False profile" 
means a profile of a fictitious pupil or a profile using the 
likeness or attributes of an actual pupil other than the pupil 
who created the false profile. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic 
act shall not constitute pervasive conduct solely on the basis that it 
has been transmitted on the Internet or is currently posted on the 
Internet. 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension, but not expulsion, except that a pupil who has been 
adjudged by a juvenile court to have committed, as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision 
(1). 

x) Possessed, sold, or otherwise furnished any knife unless, in the case of 
possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, with the 
Principal or designee's concurrence. 

2. Non-Discretionary Suspension Offenses: Students must be suspended and 
recommended for expulsion for any of the following acts when it is determined the 
pupil: 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other 
dangerous object unless, in the case of possession of any object of this type, 
the students had obtained written permission to possess the item from a 
certificated school employee, with the Principal or designee's concurrence. 

3. Discretionary Expellable Offenses: Students may be recommended for expulsion for 
any of the following acts when it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another 
person. 

b) Willfully used force or violence upon the person of another, except self­
defense. 

c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 
influence of any controlled substance, as defined in Health and Safety Code 
Sections 11053-11058, alcoholic beverage, or intoxicant of any kind. 
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d) Unlawfully offered, arranged, or negotiated to sell any controlled substance 
as defined in Health and Safety Code Sections 11053 -11058, alcoholic 
beverage or intoxicant of any kind, and then sold, delivered or otherwise 
furnished to any person another liquid substance or material and 
represented same as controlled substance, alcoholic beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 

f) Caused or attempted to cause damage to school property or private property. 

g) Stole or attempted to steal school property or private property. 

h) Possessed or used tobacco or products containing tobacco or nicotine 
products, including but not limited to cigars, cigarettes, miniature cigars, 
clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This 
section does not prohibit the use of his or her own prescription products by a 
pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 
any drug paraphernalia, as defined in Health and Safety Code Section 
11014.5. 

k) Disrupted school activities or otherwise willfully defied the valid authority of 
supervisors, teachers, administrators, other school officials, or other school 
personnel engaged in the performance of their duties. 

1) Knowingly received stolen school property or private property. 

m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so 
substantially similar in physical properties to an existing firearm as to lead a 
reasonable person to conclude that the replica is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Penal Code 
Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as 
defined in Penal Code Section 243.4. 

o) Harassed, threatened, or intimidated a student who is a complaining witness 
or witness in a school disciplinary proceeding for the purpose of preventing 
that student from being a witness and/or retaliating against that student for 
being a witness. 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the 
prescription drug Soma. 
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q) Engaged in, or attempted to engage in hazing. For the purposes of this 
subdivision, "hazing" means a method of initiation or preinitiation into a 
pupil organization or body, whether or not the organization or body is 
officially recognized by an educational institution, which is likely to cause 
serious bodily injury or personal degradation or disgrace resulting in 
physical or mental harm to a former, current, or prospective pupil. For 
purposes of this section, "hazing" does not include athletic events or school­
sanctioned events. 

r) Made terroristic threats against school officials and/or school property. For 
purposes of this section, "terroristic threat" shall include any statement, 
whether written or oral, by a person who willfully threatens to commit a 
crime which will result in death, great bodily injury to another person, or 
property damage in excess of one thousand dollars ($1,000), with the specific 
intent that the statement is to be taken as a threat, even if there is no intent 
of actually carrying it out, which, on its face and under the circumstances in 
which it is made, is so unequivocal, unconditional, immediate, and specific as 
to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person 
reasonably to be in sustained fear for his or her own safety or for his or her 
immediate family's safety, or for the protection of school property, or the 
personal property of the person threatened or his or her immediate family. 

s) Committed sexual harassment, as defined in Education Code Section 
212.5. For the purposes of this section, the conduct described in Section 
212.5 must be considered by a reasonable person of the same gender as the 
victim to be sufficiently severe or pervasive to have a negative impact upon 
the individual's academic performance or to create an intimidating, hostile, 
or offensive educational environment. This section shall apply to pupils in 
any of grades 4 to 12, inclusive. 

t) Caused, attempted to cause, threatened to cause or participated in an act of 
hate violence, as defined in subdivision (e) of Section 233 of the Education 
Code. This section shall apply to pupils in any of grades 4 to 12, inclusive. 

u) Intentionally harassed, threatened or intimidated a student or group of 
students to the extent of having the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder and invading 
student rights by creating an intimidating or hostile educational 
environment. This section shall app ly to pupils in any of grades 4 to 12, 
inclusive. 

v) Engaged in an act of bullying, including, but not limited to, bullying 
committed by means of an electronic act. 
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1) "Bullying" means any severe or pervasive physical or verbal act or 
conduct, including communications made in writing or by means of an 
electronic act, and including one or more acts committed by a student or 
group of students which would be deemed hate violence or harassment, 
threats, or intimidation, which are directed toward one or more students 
that has or can be reasonably predicted to have the effect of one or more 
of the following: 

i. Placing a reasonable student (defined as a student, including, but 
is not limited to, a student with exceptional needs, who exercises 
average care, skill, and judgment in conduct for a person of his or 
her age, or for a person of his or her age with exceptional needs) 
or students in fear of harm to that student's or those students' 
person or property. 

ii. Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial 
interference with his or her academic performance. 

iv. Causing a reasonable student to experience substantial 
interference with his or her ability to participate in or benefit from 
the services, activities, or privileges provided by the Charter 
School. 

2) "Electronic Act" means the creation and transmission originated on or off 
the schoolsite, by means of an electronic device, including, but not limited 
to, a telephone, wireless telephone, or other wireless communication 
device, computer, or pager, of a communication, including, but not limited 
to, any of the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Web site including, but not 

limited to: 
(a) Posting to or creating a burn page. A "burn page" means an 

Internet Web site created for the purpose of having one or 
more of the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for 
the purpose of having one or more of the effects listed in 
subparagraph (1) above. "Credible impersonation" means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil 
would reasonably believe, or has reasonably believed, that the 
pupil was or is the pupil who was impersonated. 

( c) Creating a false profile for the purpose of having one or more 
of the effects listed in subparagraph (1) above. "False profile" 
means a profile of a fictitious pupil or a profile using the 
likeness or attributes of an actual pupil other than the pupil 
who created the false profile. 
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iii. Notwithstanding subparagraphs (1) and (2) above, an electronic 
act shall not constitute pervasive conduct solely on the basis that it 
has been transmitted on the Internet or is currently posted on the 
Internet. 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension, but not expulsion, except that a pupil who has been 
adjudged by a juvenile court to have committed, as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision 
(1). 

x) Possessed, sold, or otherwise furnished any knife unless, in the case of 
possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, with the 
Principal or designee's concurrence. 

4. Non-Discretionary Expellable Offenses: Students must be recommended for 
expulsion for any of the following acts when it is determined pursuant to the 
procedures below that the pupil: 

a) Possessed, sold, or otherwise furni shed any firearm, explosive, or other 
dangerous object unless, in the case of possession of any object of this type, 
the students had obtained written permission to possess the item from a 
certificated school employee, with the Principal or designee's concurrence. 

If it is determined by the Board of Directors that a student has brought a fire arm or 
destructive device, as defined in Section 921 of Title 18 of the United States Code, on to 
campus or to have possessed a firearm or dangerous device on campus, the student shall be 
expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. 

The term "firearm" means (A) any weapon (including a starter gun) which will or is 
designed to or may readily be converted to expel a projectile by the action of an explosive; 
(8) the frame or receiver of any such weapon; (C) any firearm muffler or firearm silencer; 
or (D) any destructive device. Such term does not include an antique firearm. 

The term "destructive device" means (A) any explosive, incendiary, or poison gas, including 
but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more 
than four ounces, (iv) missile having an explosive or incendiary charge of more than one­
quarter ounce, (v) mine, or (vi) device similar to any of the devices described in the 
preceding clauses. 

C. Suspension Procedure 

Suspensions shall be initiated according to the following procedures: 
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1. Conference 

Suspension shall be preceded, if possible, by a conference conducted by the Principal or 
the Principal's designee with the student and his or her parent and, whenever practical, 
the teacher, supervisor or Charter School employee who referred the student to the 
Principal or designee. 

The conference may be omitted if the Principal or designee determines that an 
emergency situation exists. An "emergency situation" involves a clear and present 
danger to the lives, safety or health of students or Charter School personnel. If a student 
is suspended without this conference, both the parent/guardian and student shall be 
notified of the student's right to return to school for the purpose of a conference. 

At the conference, the pupil shall be informed of the reason for the disciplinary action 
and the evidence against him or her and shall be given the opportunity to present his or 
her version and evidence in his or her defense. This conference shall be held within two 
school days, unless the pupil waives this right or is physically unable to attend for any 
reason including, but not limited to, incarceration or hospitalization. No penalties may 
be imposed on a pupil for failure of the pupil's parent or guardian to attend a 
conference with Charter School officials. Reinstatement of the suspended pupil shall not 
be contingent upon attendance by the pupil's parent or guardian at the conference. 

2. Notice to Parents/Guardians 

At the time of the suspension, an administrator or designee shall make a reasonable 
effort to contact the parent/guardian by telephone or in person. Whenever a student is 
suspended, the parent/guardian shall be notified in writing of the suspension and the 
date of return following suspension. This notice shall state the specific offense 
committed by the student. In addition, the notice may also state the date and time when 
the student may return to school. If Charter School officials wish to ask the 
parent/guardian to confer regarding matters pertinent to the suspension, the notice 
may request that the parent/guardian respond to such requests without delay. 

3. Suspension Time Limits/Recommendation for Expulsion 

Suspensions, when not including a recommendation for expulsion, shall not exceed five 
(5) consecutive school days per suspension. Upon a recommendation of expulsion by 
the Principal or Principal's designee, the pupil and the pupil's guardian or 
representative will be invited to a conference to determine if the suspension for the 
pupil should be extended pending an expulsion hearing. This determination will be 
made by the Principal or designee upon either of the following: 1) the pupil's presence 
will be disruptive to the education process; or 2) the pupil poses a threat or danger to 
others. Upon either determination, the pupil's suspension will be extended pending the 
results of an expulsion hearing. 
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D. Authority to Expel 

A student may be expelled either by the Charter School Board following a hearing before it 
or by the Charter School Board upon the recommendation of an Administrative Panel to be 
assigned by the Board as needed. The Administrative Panel should consist of at least three 
members who are certificated and neither a teacher of the pupil or a Board member of the 
Charter School's governing board. The Administrative Panel may recommend expulsion of 
any student found to have committed an expellable offense. 

E. Expulsion Procedures 

Students recommended for expulsion are entitled to a hearing to determine whether the 
student should be expelled. Unless postponed for good cause, the hearing shall be held 
within thirty (30) school days after the Principal or designee determines that the pupil has 
committed an expellable offense. 

In the event an Administrative Panel hears the case, it will make a recommendation to the 
Board for a final decision whether to expel. The hearing shall be held in closed session 
(complying with all pupil confidentiality rules under FERPA) unless the pupil makes a 
written request for a public hearing three (3) days prior to the hearing. 

Written notice of the hearing shall be forwarded to the student and the student's 
parent/guardian at least ten (10) calendar days before the date of the hearing. Upon 
mailing the notice, it shall be deemed served upon the pupil. The notice shall include: 

1. The date and place of the expulsion hearing; 
2. A statement of the specific facts , charges and offenses upon which the proposed 

expulsion is based; 
3. A copy of the Charter School's disciplinary rules which relate to the alleged violation; 
4. Notification of the student's or parent/guardian's obligation to provide information 

about the student's status at the Charter School to any other school district or school 
to which the student seeks enrollment; 

5. The opportunity for the student or the student's parent/guardian to appear in 
person or to employ and be represented by counsel or a non-attorney advisor; 

6. The right to inspect and obtain copies of all documents to be used at the hearing; 
7. The opportunity to confront and question all witnesses who testify at the hearing; 
8. The opportunity to question all evidence presented and to present oral and 

documentary evidence on the student's behalf including witnesses. 

F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery 
Offenses 

The Charter School may, upon a finding of good cause, determine that the disclosure of 
either the identity of the witness or the testimony of that witness at the hearing, or both, 
would subject the witness to an unreasonable risk of psychological or physical harm. Upon 
this determination, the testimony of the witness may be presented at the hearing in the 
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form of sworn declarations that shall be examined only by the Charter School or the 
hearing officer. Copies of these sworn declarations, edited to delete the name and identity 
of the witness, shall be made available to the pupil. 

1. The complaining witness in any sexual assault or battery case must be provided 
with a copy of the applicable disciplinary rules and advised of his/her right to (a) 
receive five days notice of his/her scheduled testimony, (b) have up to two (2) adult 
support persons of his/her choosing present in the hearing at the time he/she 
testifies, which may include a parent, guardian, or legal counsel, and (c) elect to have 
the hearing closed while testifying. 

2. The Charter School must also provide the victim a room separate from the hearing 
room for the complaining witness' use prior to and during breaks in testimony. 

3. At the discretion of the entity conducting the expulsion hearing, the complaining 
witness shall be allowed periods of relief from examination and cross-examination 
during which he or she may leave the hearing room. 

4. The entity conducting the expulsion hearing may also arrange the seating within the 
hearing room to facilitate a less intimidating environment for the complaining 
witness. 

5. The entity conducting the expulsion hearing may also limit time for taking the 
testimony of the complaining witness to the hours he/she is normally in school, if 
there is no good cause to take the testimony during other hours . 

6. Prior to a complaining witness testifying, the support persons must be admonished 
that the hearing is confidential. Nothing in the law precludes the person presiding 
over the hearing from removing a support person whom the presiding person finds 
is disrupting the hearing. The entity conducting the hearing may permit any one of 
the support persons for the complaining witness to accompany him or her to the 
witness stand. 

7. If one or both of the support persons is also a witness, the Charter School must 
present evidence that the witness' presence is both desired by the witness and will 
be helpful to the Charter School. The person presiding over the hearing shall permit 
the witness to stay unless it is established that there is a substantial risk that the 
testimony of the complaining witness would be influenced by the support person, in 
which case the presiding official shall admonish the support person or persons not 
to prompt, sway, or influence the witness in any way. Nothing shall preclude the 
presiding officer from exercising his or her discretion to remove a person from the 
hearing whom he or she believes is prompting, swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of the 
complaining witness and the complaining witness shall be excluded from the 
courtroom during that testimony. 
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9. Especially for charges involving sexual assault or battery, if the hearing is to be 
conducted in public at the request of the pupil being expelled, the complaining 
witness shall have the right to have his/her testimony heard in a closed session 
when testifying at a public meeting would threaten serious psychological harm to 
the complaining witness and there are no alternative procedures to avoid the 
threatened harm. The alternative procedures may include videotaped depositions or 
contemporaneous examination in another place communicated to the hearing room 
by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness' prior sexual conduct is 
presumed inadmissible and shall not be heard absent a determination by the person 
conducting the hearing that extraordinary circumstances exist requiring the 
evidence be heard. Before such a determination regarding extraordinary 
circumstance can be made, the witness shall be provided notice and an opportunity 
to present opposition to the introduction of the evidence. In the hearing on the 
admissibility of the evidence, the complaining witness shall be entitled to be 
represented by a parent, legal counsel, or other support person. Reputation or 
opinion evidence regarding the sexual behavior of the complaining witness is not 
admissible for any purpose. 

G. Record of Hearing 

A record of the hearing shall be made and may be maintained by any means, including 
electronic recording, as long as a reasonably accurate and complete written transcription 
of the proceedings can be made. 

H. Presentation of Evidence 

While technical rules of evidence do not apply to expulsion hearings, evidence may be 
admitted and used as proof only if it is the kind of evidence on which reasonable persons 
can rely in the conduct of serious affairs. A recommendation by the Administrative Panel to 
expel must be supported by substantial evidence that the student committed an expellable 
offense. Findings of fact shall be based solely on the evidence at the hearing. While hearsay 
evidence is admissible, no decision to expel shall be based solely on hearsay. Sworn 
declarations may be admitted as testimony from witnesses of whom the Board or 
Administrative Panel determines that disclosure of their identity or testimony at the 
hearing may subject them to an unreasonable risk of physical or psychological harm. 

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, 
and the charge is committing or attempting to commit a sexual assault or committing a 
sexual battery as defined in Education Code Section 48900, a complaining witness shall 
have the right to have his or her testimony heard in a session closed to the public. 

The decision of the Administrative Panel shall be in the form of written findings of fact and 
a written recommendation to the Board who will make a final determination regarding the 
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expulsion. The final decision by the Board shall be made within ten (10) school days 
following the conclusion of the hearing. The decision of the Board is final. 

If the Administrative Panel decides not to recommend expulsion, the pupil shall 
immediately be returned to his/her educational program. 

I. Written Notice to Expel 

The Principal or designee, following a decision of the Board to expel, shall send written 
notice of the decision to expel, including the Board's adopted findings of fact, to the student 
or parent/guardian. This notice shall also include the following: (a) Notice of the specific 
offense committed by the student; and (b) Notice of the student's or parent/guardian's 
obligation to inform any new district in which the student seeks to enroll of the student's 
status with the Charter School. 

The Principal or designee shall send a copy of the written notice of the decision to expel to 
the authorizer. This notice shall include the following: (a) The student's name; and (b) The 
specific expellable offense committed by the student. 

J. Disciplinary Records 

The Charter School shall maintain records of all student suspensions and expulsions at the 
Charter School. Such records shall be made available to the authorizer upon request. 

K. No Right to Appeal 

The pupil shall have no right of appeal from expulsion from the Charter School as the 
Charter School Board's decision to expel shall be final. 

L. Expelled Pupils/ Alternative Education 

Pupils who are expelled shall be responsible for seeking alternative education programs 
including, but not limited to, programs within the County or their school district of 
residence. The Charter School shall work cooperatively with parents/guardians as 
requested by parents/guardians or by the school district of residence to assist with 
locating alternative placements during expulsion. 

M. Rehabilitation Plans 

Students who are expelled from the Charter School shall be given a rehabilitation plan upon 
expulsion as developed by the Board at the time of the expulsion order, which may include, 
but is not limited to, periodic review as well as assessment at the time of review for 
readmission. The rehabilitation plan should include a date not later than one year from the 
date of expulsion when the pupil may reapply to the Charter School for readmission. 
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N. Readmission 

The decision to readmit a pupil or to admit a previously expelled pupil from another school 
district or charter school shall be in the sole discretion of the Board following a meeting 
with the Principal or designee and the pupil and guardian or representative to determine 
whether the pupil has successfully completed the rehabilitation plan and to determine 
whether the pupil poses a threat to others or will be disruptive to the school environment. 
The Principal or designee shall make a recommendation to the Board following the meeting 
regarding his or her determination. The pupil's readmission is also contingent upon the 
Charter School's capacity at the time the student seeks readmission. 

0. Special Procedures for the Consideration of Suspension and Expulsion of Students 
with Disabilities 

1. Notification of District 

The Charter School shall immediately notify the District and coordinate the 
procedures in this policy with the District of the discipline of any student with a 
disability or student who the Charter School or District would be deemed to have 
knowledge that the student had a disability. 

2. Services During Suspension 

Students suspended for more than ten (10) school days in a school year shall 
continue to receive services so as to enable the student to continue to participate in 
the general education curriculum, although in another setting, and to progress 
toward meeting the goals set out in the child's IEP /504 Plan; and receive, as 
appropriate, a functional behavioral assessment or functional analysis, and 
behavioral intervention services and modifications, that are designed to address the 
behavior violation so that it does not recur. These services may be provided in an 
interim alterative educational setting. 

3. Procedural Safeguards/Manifestation Determination 

Within ten (10) school days of a recommendation for expulsion or any decision to 
change the placement of a child with a disability because of a violation of a code of 
student conduct, the Charter School, the parent, and relevant members of the 
IEP /504 Team shall review all relevant information in the student's file, including 
the child's IEP /504 Plan, any teacher observations, and any relevant information 
provided by the parents to determine: 

a. If the conduct in question was caused by, or had a direct and substantial 
relationship to, the child's disability; or 

b. If the conduct in question was the direct result of the local educational 
agency's failure to implement the IEP /504 Plan. 
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If the Charter School, the parent, and relevant members of the IEP /504 Team 
determine that either of the above is applicable for the child, the conduct shall be 
determined to be a manifestation of the child's disability. 

If the Charter School, the parent, and relevant members of the IEP /504 Team make 
the determination that the conduct was a manifestation of the child's disability, the 
IEP /504 Team shall: 

a. Conduct a functional behavioral assessment or a functional analysis 
assessment, and implement a behavioral intervention plan for such child, 
provided that the Charter School had not conducted such assessment prior to 
such determination before the behavior that resulted in a change in 
placement; 

b. If a behavioral intervention plan has been developed, review the behavioral 
intervention plan if the child already has such a behavioral intervention plan, 
and modify it, as necessary, to address the behavior; and 

c. Return the child to the placement from which the child was removed, unless 
the parent and the Charter School agree to a change of placement as part of 
the modification of the behavioral intervention plan. 

If the Charter School, the parent, and relevant members of the IEP /504 Team 
determine that the behavior was not a manifestation of the student's disability and 
that the conduct in question was not a result of the failure to implement the IEP /504 
Plan, then the Charter School may apply the relevant disciplinary procedures to 
children with disabilities in the same manner and for the same duration as the 
procedures would be applied to students without disabilities. 

4. Due Process Appeals 

The parent of a child with a disability who disagrees with any decision regarding 
placement, or the manifestation determination, or the Charter School believes that 
maintaining the current placement of the child is substantially likely to result in 
injury to the child or to others, may request an expedited administrative hearing 
through the Special Education Unit of the Office of Administrative Hearings or by 
utilizing the dispute provisions of the 504 Policy and Procedures. 

When an appeal relating to the placement of the student or the manifestation 
determination has been requested by either the parent or the Charter School, the 
student shall remain in the interim alternative educational setting pending the 
decision of the hearing officer or until the expiration of the forty-five ( 45) day time 
period provided for in an interim alternative educational setting, whichever occurs 
first, unless the parent and the Charter School agree otherwise. 

5. Special Circumstances 
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Charter School personnel may consider any unique circumstances on a case-by-case 
basis when determining whether to order a change in placement for a child with a 
disability who violates a code of student conduct. 

The Principal or designee may remove a student to an interim alternative 
educational setting for not more than forty-five ( 45) days without regard to 
whether the behavior is determined to be a manifestation of the student's disability 
in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on 
school premises, or to or at a school function; 

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a 
controlled substance, while at school, on school premises, or at a school 
function; or 

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon 
a person while at school, on school premises, or at a school function. 

6. Interim Alternative Educational Setting 

The student's interim alternative educational setting shall be determined by the 
student's IEP /504 Team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 

A student who has not been identified as an individual with disabilities pursuant to 
IDEIA and who has violated the Charter School's disciplinary procedures may assert 
the procedural safeguards granted under this administrative regulation only if the 
Charter School had knowledge that the student was disabled before the behavior 
occurred. 

The Charter School shall be deemed to have knowledge that the student had a 
disability if one of the following conditions exists: 

a. The parent/guardian has expressed concern in writing, or orally if the 
parent/guardian does not know how to write or has a disability that prevents 
a written statement, to Charter School supervisory or administrative 
personnel, or to one of the child's teachers, that the student is in need of 
special education or related services. 

b. The parent has requested an evaluation of the child. 

c. The child's teacher, or other Charter School personnel, has expressed specific 
concerns about a pattern of behavior demonstrated by the child, directly to 
the director of special education or to other Charter School supervisory 
personnel. 
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If the Charter School knew or should have known the student had a disability under 
any of the three (3) circumstances described above, the student may assert any of 
the protections available to IDEIA-eligible children with disabilities, including the 
right to stay-put. 

If the Charter School had no basis for knowledge of the student's disability, it shall 
proceed with the proposed discipline. The Charter School shall conduct an 
expedited evaluation if requested by the parents; however the student shall remain 
in the education placement determined by the Charter School pending the results of 
the evaluation. 

The Charter School shall not be deemed to have knowledge that the student had a 
disability if the parent has not allowed an evaluation, refused services, or if the 
student has been evaluated and determined to not be eligible. 
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ELEMENT 11: STAFF RETIREMENT SYSTEM 
Governing Law: The manner by which staff members of the charter schools will be covered by 
the State Teachers' Retirement System, the Public Employees' Retirement System, or federal 
Social Security. California Education Code 47605{b)(S)(K) 

All full-time certificated staff at Roses in Concrete Community School shall be covered by 
the State Teachers' Retirement System (STRS) and all full-time classified staff shall 
participate in the Public Employees' Retirement System (PERS). All other employees not 
covered by STRS or PERS shall participate in the federal social security program as 
applicable to the position. In the event that employees of charter schools are prohibited 
from participating in PERS, Roses in Concrete Community School will provide an 
alternative retirement program( e.g., a 401(k) program) and will make comparable 
contributions to the alternative program. The Operations Manager shall be responsible for 
ensuring that appropriate arrangements for retirement coverage are made for all 
employees. 

The Roses in Concrete Community School will also provide employees access to a Flexible 
Benefit Plan that allows all employees access to a Flexible Spending Account (FSA), 
Dependent Care Flexible Spending Account, childcare benefits, and commuter benefit plan 
on a tax-free basis. 

Mandatory benefits, such as workers compensation, unemployment insurance, Medicare, 
and social security will be provided to all employees by the Roses in Concrete Community 
School. Health, dental, vision, and related benefits will also be provided to all full-time 
employees at the cost of the school. 
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ELEMENT 12: ATTENDANCE ALTERNATIVES 
Governing Law: The public school attendance for pupils residing within the school district 
who choose not to attend charter schools. California Education Code Section 47605(b)(S)(L). 

No student may be required to attend Roses in Concrete Community School. Students who 
reside within the District who choose not to attend RiC may attend school within the 
District according to District policy or at another school district or school within the 
District through the District's intra- and inter-district transfer policies. 

Prior to enrollment, parents and prospective students will attend a Family Orientation and 
will be briefed regarding the School's mission, procedures, expectations, and philosophy. 
The parent or guardian of each student enrolled in RiC shall be informed that the student 
has no right to admission in a particular school of any local educational agency (or program 
of any local educational agency) as a consequence of enrolling in the School, except to the 
extent that such a right is extended by the local educational agency. 
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ELEMENT 13: EMPLOYEE RETURN RIGHTS 
Governing law: Description of the rights of any employee of the school district upon leaving 
the employment of the school district to work in a charter school, and of any rights of return 
to the school district after employment at a charter school. California Education Code Section 
47605 (b)(S)(M). 

No public school district employee shall be required to work at Roses in Concrete 
Community School. Employees of the District who choose to leave the employment of the 
District to work at the Roses in Concrete Community School will have no automatic rights 
of return to the District after employment by the School, unless specifically granted by the 
District through a leave of absence or other agreement in accordance with applicable 
District Board Policy and/or collective bargaining agreements. School employees shall have 
any right upon leaving the District to work in the School that the District may specify, any 
rights of return to employment in a school district after employment in the School that the 
District may specify, and any other rights upon leaving employment to work in the School 
that the District determines to be reasonable and not in conflict with any law. 

All employees of Roses in Concrete Community School will be considered the exclusive 
employees of Roses in Concrete Community School and not of the District, unless otherwise 
mutually agreed in writing. Sick or vacation leave or years of service credit at the District or 
any other school district will not be transferred to Roses in Concrete Community School. 
Employment by Roses in Concrete Community School provides no rights of employment at 
any other entity, including any rights in the case of closure of the School. 

180 



ELEMENT 14: DISPUTE RESOLUTION FOR SCHOOL-AUTHORIZER ISSUES 
Governing law: The procedures to be followed by the charter school and the entity granting 
the charter to resolve disputes relating to provisions of the charter. California Education Code 
Section 47605(b){S){N). 

The following provisions are intended to define a mechanism for a) resolving any disputes 
within the Roses in Concrete Community School pursuant to their policies; b) ensuring the 
high operational standards of the Roses in Concrete Community School while minimizing 
the oversight burdens on the District; and c) ensuring a fair and timely resolution to 
disputes. 

RiC recognizes that it cannot bind the District to a dispute resolution procedure to which 
the District does not agree. The following policy is intended as a starting point for a 
discussion of dispute resolution procedures. RiC is willing to consider changes to the 
process outlined below as suggested by the District. 

The Roses in Concrete Community School and Oakland Unified School District will be 
encouraged to attempt to resolve any disputes amicably and reasonably without resorting 
to formal procedures. 

In the event of a dispute between the RiC and the District, the staff and Governing Board 
members of the Roses in Concrete Community School agree to resolve all disputes between 
the District and the School regarding this charter pursuant to the terms of this section. 
Both will refrain from public commentary regarding any disputes until the matter has 
progressed through the dispute resolution process. 

In the event of a dispute between the RiC and the District, Roses in Concrete Community 
School staff, employees and Board members of RiC and the District agree to first frame the 
issue in written format ("dispute statement") and to refer the issue to the District 
Superintendent and Principal of RiC. In the event that the District Board of Education 
believes that the dispute relates to an issue that could lead to revocation of the charter in 
accordance with Education Code Section 4 7607, RiC requests that this shall be noted in the 
written dispute statement, although it recognizes it cannot legally bind the District to do so. 
However, participation in the dispute resolution procedures outlined in this section shall 
not be interpreted to impede or act as a pre-requisite to the District's ability to proceed 
with revocation in accordance with Education Code Section 47607 and its implementing 
regulations. 

The Superintendent and Principal shall informally meet and confer in a timely fashion to 
attempt to resolve the dispute, not later than five (5) business days from receipt of the 
dispute statement. In the event that this informal meeting fails to resolve the dispute, both 
parties shall identify two Board members from their respective boards who shall jointly 
meet with the Superintendent and Principal and attempt to resolve the dispute within 
fifteen (15) business days from receipt of the dispute statement. 
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If this joint meeting fails to resolve the dispute, the Superintendent and Principal shall meet 
to jointly identify a neutral third party mediator to engage the parties in a mediation 
session designed to facilitate resolution of the dispute. The format of the mediation session 
shall be developed jointly by the Superintendent and Principal. Mediation shall be held 
within sixty (60) business days of receipt of the dispute statement. The costs of the 
mediator shall be split equally between the District and RiC. If mediation does not resolve 
the dispute either party may pursue any other remedy available under the law. All 
timelines and procedures in this section may be revised upon mutual written agreement of 
the District and RiC. 

Internal Disputes 

The Roses in Concrete Community School will establish complaint procedures, including a 
Uniform Complaint Procedure, that address all internal complaints including those alleging 
discrimination or violations of law and complaints regarding other areas. Roses in 
Concrete Community School will not, at any time, refer complaints to the District, and 
requests that the District promptly forward any complaints it receives regarding RiC to the 
RiC Principal. 

The complaint procedures will include the clear information with respect to the response 
timeline of the school, whether the school's response will be in writing, the party identified 
to respond to complaints, the party identified and charged with making final decisions 
regarding complaints, and whether the final decision will be issued in writing. The 
procedures will also identify an ombudsperson for situations in which the school leader is 
the subject of the complaint. The complaint procedures will be clearly articulated in the 
school's student and family handbook or distributed widely. 

Roses in Concrete Community School will designate at least one employee to coordinate its 
efforts to comply with and carry out its responsibilities under Title IX of the Education 
Amendments of 1972 (Title IX) and Section 504 of the Rehabilitation Act of 1973 (Section 
504) including any investigation of any com plaint filed with Roses in Concrete Community 
School alleging its noncompliance with these laws or alleging any actions which would be 
prohibited by these laws. Roses in Concrete Community School will notify all its students 
and employees of the name, office address, and telephone number of the designated 
employee or employees. 

The Roses in Concrete Community School will adopt and publish grievance procedures 
providing for prompt and equitable resolution of student and employee complaints. 
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ELEMENT 15: EXCLUSIVE PUBLIC SCHOOL EMPLOYER STATUS 
Governing Law: A declaration whether or not the charter school shall be deemed the exclusive 
public school employer of the employees of the charter school for the purposes of the 
Educational Employment Relations Act. Chapter 10. 7, commencing with Section 3540) of 
Division 4 of Title 4 of Title 1 of the Government Code. California Education Code Section 
47605(b)(S){O). 

The Roses In Concrete Community School shall be deemed the exclusive public school 
employer of the employees of the Charter School for the purposes of the Education 
Employment Relations Act (EERA) and with respect to collective bargaining. As such, the 
Charter School will comply with all provisions of the EERA and will act independently from 
the Oakland Unified School District for any collective bargaining purposes. 
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ELEMENT16: PROCEDURESFORSCHOOLCLOSURE 
Governing law: A description of the procedures to be used if the Roses in Concrete Community 
School closes. The procedures shall ensure a final audit of the school to determine the 
disposition of all assets and liabilities of the charter school, including plans for disposing of 
any net assets and for the maintenance and transfer of pupil records. California Education 
Code Section 47605(b)(S)(P). 

The decision to close the school shall be documented by an official action of the Roses in 
Concrete Community School's Board of Directors. The action will identify the reason for 
closure. The official action will also identify an entity and person or persons responsible for 
closure-related activities. 

The Board of Directors will promptly notify parents and students of RiC, the District, the 
Alameda County Office of Education, RiC's SELPA, the retirement systems in which RiC's 
employees participate (e.g., Public Employees' Retirement System, State Teachers' 
Retirement System, and federal social security), and the California Department of 
Education of the closure as well as the effective date of the closure. This notice will also 
include the name(s) of and contact information for the person(s) to whom reasonable 
inquiries may be made regarding the closure; the pupils' school districts of residence; and 
the manner in which parents/guardians may obtain copies of pupil records, including 
specific information on completed courses and credits that meet graduation requirements. 

The Board will ensure that the notification to the parents and students of RiC of the closure 
provides information to assist parents and students in locating suitable alternative 
programs. This notice will be provided promptly following the Board's decision to close 
RiC. 

The Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils' districts of residence, which they will 
provide to the entity responsible for closure-related activities. 

As applicable, RiC will provide parents, students and the District with copies of all 
appropriate student records and will otherwise assist students in transferring to their next 
school. All transfers of student records will be made in compliance with the Family 
Educational Rights and Privacy Act ("FERPA"), 20 U.S.C. § 1232g. RiC will ask the District to 
store original records of RiC students. All student records of RiC shall be transferred to the 
District upon closure. If the District will not or cannot store the records, RiC shall work 
with the County Office of Education to determine a suitable alternative location for storage. 

All state assessment results, special education records, and personnel records will be 
transferred to and maintained by the entity responsible for closure-related activities in 
accordance with applicable law. 

As soon as is reasonably practical, RiC shall prepare final financial records. RiC shall also 
have an independent audit completed within six months after closure. RiC shall pay for the 
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final audit. The audit shall be prepared by a qualified Certified Public Accountant selected 
by the Roses in Concrete Community School Board of Directors and shall be provided to 
OUSD promptly upon completion. The final audit will include an accounting of all financial 
assets, including cash and accounts receivable and an inventory of property, equipment, 
and other items of material value, an accounting of the liabilities, including accounts 
payable and any reduction in apportionments as a result of audit findings or other 
investigations, loans, and unpaid staff compensation, and an assessment of the disposition 
of any restricted funds received by or due to RiC. 

RiC will complete and file any annual reports required pursuant to Education Code Section 
47604.33. 

On closure of RiC, all net assets of RiC, including but not limited to all leaseholds, tangible 
and intangible personal property and all ADA apportionments and other revenues 
generated by students attending RiC, remain the sole property of RiC and, upon dissolution 
of the RiC non-profit public benefit corporation, shall be distributed in accordance with the 
Articles of Incorporation. Any assets acquired from a school district or district property 
will be promptly returned upon RiC closure to the District. The distribution shall include 
return of any grant funds and restricted categorical funds to their source in accordance 
with the terms of the grant or state and federal law, as appropriate, which may include 
submission of final expenditure reports for entitlement grants and the filing of any 
required Final Expenditure Reports and Final Performance Reports, as well as the return of 
any donated materials and property in accordance with any conditions established when 
the donation of such materials or property was accepted. 

On closure, RiC shall remain responsible for satisfaction of all liabilities arising from the 
operation of RiC. 

As RiC is operated as a nonprofit public benefit corporation under California Law, should 
the corporation dissolve with the closure of RiC, the Board of Directors shall follow the 
provisions set forth in the California Corporations Code for the dissolution of a nonprofit 
public benefit corporation, and shall file all necessary filings with the appropriate state and 
federal agencies. 

As specified by the attached Budget, RiC will utilize the reserve fund to undertake any 
expenses associated with the closure procedures identified above. 
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MISCELLANEOUS CHARTER REQUIREMENTS 

I. BUDGET 

Governing law: Provide financial statements that include a proposed first-year operational 
budget, including startup costs, and cash flow and financial projections for the first three 
years of operation. California Education Code Section 47605(g). 

The Roses in Concrete Community School (RiC) relies on State and Federal funding sources 
to support its basic program, instruction, and curriculum. Grant, foundation, loans, and 
corporate monies as well as in-house fundraising may be used to support and enhance 
learning opportunities and provide extra activities and events. 

RiC's start-up year and five-year budgets, cash flow and financial projections (detailed in 
Appendix: Budget Projections) were prepared in consultation with Charter Schools 
Management Corporation (CSMC). 

The following is a narrative description of the five-year budget projection. All estimates 
are projections based on the currently reported funding amounts by the California 
Department of Finance and California Department of Education. Numbers are accurate as 
of August 27th, 2014. The deferral projections and funding rates are based on the current 
2014-15 proposed schedule, as well as Department of Finance and FCMAT estimates for 
2015-16 and 2016-17. Currently, the DOF is estimating no further deferrals after the 
current 2014-15 year. 

Should any statewide issues in funding occur, resulting in significant changes in ADA 
funding estimates between petition submission and Board decision, it is hopeful that the 
District would allow an immediate budget revision and resubmission to address the 
unforeseen changes. 

The following descriptions are broken up by section for clear articulation of our budget 
projection. 

A. Budget Assumptions 

The following assumptions were used in creating the budget: 
• Enrollment: Operational Year 1 includes160 students (120 Kindergarten to Third 

Grade students and 40 Fourth and Fifth graders). The total enrollment is projected 
to rise to 320 students by year 5. 

• ADA LCFF base funding rate of $8,377 in 2015-2016, as per Department of Finance 
and Fiscal Cris Management and Assitance Team estimate for a new Oakland Unified 
School District charter school. With the unduplicated count we are expecting. 

• RiC will commence serving students in 2015. We have created a 5-year budget that 
ends in 2019-2020. 
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• ADA rate for RiC of 96%, te same as the average ADA rate for OUSD. 
• English Language Learner population of 32% of total enrollment, similar to the 

OUSD. This percentage is likely conservative as we expect to attract many more 
English Learners than a typical district school. 

• 80% of students eligible for Free or Reduced Lunch, just above the OUSD 
unduplicated percentage. This percentage, which we are also using as our 
unduplicated student percentage, is likely conservative; we have not counted any 
foster youth or EL students for budget purposes. 

• 40% of students being classified as Economically Disadvantaged, again a 
conservative estimate since the cohort of OUSD K-8 and K-5 schools in the 
attendance area is 7 6%. (See Appendix for Comparison of SARC data.) 

• Special Education funding of $500 per student starting in Year 2 when RiC will join a 
SELPA such as El Dorado County Charter SELPA. $500 is the per pupil rate received 
through EDCOE Charter SELPA. In the first year, RiC envisions participating in the 
OUSD SELPA, and paying a contribution of $850 per puil, which is why the first year 
SPED outgo is higher than in subsequent years. In Years 2-5, the excess contribution 
will be at most $100, according to EDCOE Charter SELPA. 

• Eight classroom teachers and three FTE special education and enrichment teachers 
in Year 1, increasing to 16 classroom teachers and four FTE special education and 
enrichment teachers in Year 5. 

• Average full time teacher salary in Year 1of45,000, rising to $49,000 in year 4, and 
all teachers in STRS. 

• One Principal at $120,000 in Years 1-5. Office administration will be handled by an 
office manager starting in Year 1 at $40,000. 

• In addition to credentialed teaching staff, five classroom aides in Year 1, as well as a 
nurse/counselor in Year 1, with a second added in Year 4. 

• $7,200 allocated per each of the 27 Year 1 employees for Health & Wellness benefits. 
• $300 average per student allocated for curriculum costs in year 1, with an additional 

$120 per student allocated for additional classroom curriculum and supplemental 
materials. 

• $350 per student in the first year for technology equipment, e.g. Chromebooks and 
Elmo projectors. 

• Charter School revolving loan of $250,000, to be repaid starting in Year 3. 
• RiC is not including Public Charter School Grant Program grant dollars in this 

budget. We will apply and are highly likely to receive these funds. Should RiC 
receive the PCSGP grant, it will apply the grant funding to additional teacher 
stipends and professional development opportunities for the first and second year. 
The full-funding of the PCS GP grant is subject to the approval of the California DO E's 
No Cost Extension request. CSMC has successfully applied for multiple PSCGP grants 
in the past. 

• Facility cost of $140,400 in year 1, rising to $262,080 in Year 5, based upon a rate of 
$1.20 per square foot per month. This facility cost is based upon rates researched by 
the RiC team. Of this first year cost of $140,400, 75% or $105,300 will be 
reimbursed by the California Charter School Finance Authority under its SB 7 40 
program. Please note that RiC will apply for a Proposition 39 facility. Costs for a 
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Proposition 39 facility should be substantially lower than what RiC budgeted for 
facilities, $140,400 in Year 1. 

B. Start-Up Budget 
The Start-up budget included in this petition reflects those costs ($167,375) that RiC 
projects to spend prior to opening its doors for Year 1. Those costs are not projected to be 
exhaustive amounts that RiC expects to pay within the various line items, but rather the 
amounts needed to be paid up front, such as down payments, partial payments, or deposits. 

Additional funding has been projected for these costs, but covered in the Year 1 budget, as 
much of the balance for those expenditures will be paid in portion throughout the year. 
Additional expenditures can be found in the 4000, 5000, and 6000 series line items of the 
Year 1 budget. 

C. 5000 Series Expenditure Breakdown 

The 5000 Series Breakdown form is a compilation of all the Service and Other Operating 
Expenses we project to have throughout the 5 years of operation. Some notes on the 
proposed expenditures: 

• Conservative estimates have been used for teacher and administrative conferences: 
$1,500 for teachers in Yl and $380 for administrators in Yl. 

• Professional development expense is for robust training in Yl. We have allocated 
$9,000 for profession development in Year 1 growing to $17,000 in Year 5. In 
addition to $30,000 for teacher summer professional development in Year 1 rising 
to $63,000 in Year 5. 

• General Liability Insurance is budgeted at $10,000 in Year 1, which will more than 
cover the District's required coverages. Insurance costs will rise to $18,000 by Year 
5. 

• Business Services expense is for our back office provider, CSMC, which will handle 
all financial operations of the school. 

• Legal Services expense is for our outside counsel, Young, Minney and Corr, which 
will handle legal matters for the school. 

D. Employee Salaries & Benefits 

RiC intends to always provide its employees with fa ir compensation and benefits packages. 
RiC believes that its starting average salaries are equivalent to the District's average for 
similar schools in Oakland. 

The average proposed salary is $45,000 in year 1, rising to $49,000 in Year 4. We expect to 
be able to pay our teachers a higher average once our student demographics are known 
(we expect our overall LCFF funding to be higher than budgeted here due to the greater 
number of students in poverty we plan to serve), and once various grants have been 
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awarded. However, out of budgetary prudence have kept the average salary level until 
other funds are guaranteed. 

RiC will create its own salary range for our various positions. Compensation will be based 
on experience, skill sets, position demand, and other factors. RiC will not be using a step 
and column salary schedule, but will pay stipends to attract and retain teachers who have 
demonstrated successful experience working with English Language Learners and students 
in poverty. RiC believes that its starting average salaries are equivalent to the District's 
average for similar schools. 

Given our overall salary levels and compelling program, we are fully confident that we will 
be able to attract and retain very highly qualified teachers and staff. The current state 
economy has left thousands of new and experienced teachers seeking quality employment 
and there are also a large number of teachers who specifically seek out opportunities to 
teach in a small charter school atmosphere. 

E. Cash Flow Statement 

Our 5-year Cash Flow Statement in included in our Budget Projections in the Appendix. As a 
result of the State's deferrals, cash on hand has become the largest challenge for the State's 
charter schools. As a result of our conservative budgeting and projected expenses, RiC 
clearly demonstrates a sound and comprehensive cash plan. 

F. 5-Year Operating Budget 

Our 5-year budget exceeds the State minimum requirement of a 3-year budget projection, 
and demonstrates RiC's plan to remain a strong and fiscally solvent operation. We have 
created a school that is focused on the student's needs and allows us to bring forward the 
very best elements of a high quality charter school, which we believe will help hundreds of 
students to thrive and find their voice. 

We have used conservative, OUSD LCFF revenue estimates based upon the FCMAT 
calculator, and only funding that RiC is qualified to receive upon opening. RiC will 
aggressively seek out additional funding sources, fundraising opportunities, and expense 
saving opportunities that will likely place the school on even better fiscal footing than we 
project here. 

G. Reserves 

Even though charter schools are not required to have a minimum reserve, best practices 
dictate that we manage our funds as conservatively as possible. Our budget includes a 5% 
reserve each of the five years, as well as a growing net fund balance that ends with more 
than $845,000 by Year 5. 
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H. Fundraising 

The Board of Directors is mindful of the need to raise additional funds in order to create an 
optimally effective educational program. Fundraised dollars in the startup year total 
$200,000, pledges for which have been received at the time of charter submission. 
Because of this proven ability to generate funds at the $200,000 level, RiC is assuming only 
$200,000 in Year 1 and $150000 in Year 2. The support will be a balance of individual and 
foundation giving. In the first quarter of 2015, we will host a series of home events or 
"Dialogue Dinners" to introduce Jeff to a broader group of funders. Foundations and other 
philanthropic leaders such as Tipping Point Community, Greenlight Fund, and the 
Philanthropic Ventures Foundation will be part of the discussion as well. In Years 3-5, RiC 
is budgeting only $50,000 per year in fundraising revenue, due to a lower need as a the 
school grows. The RiC board and leadership team have a strong record of fundraising, 
having raised $5mm+ for education causes during their careers. 

I. Financial Reporting 

Local, state, county and federal financial and other reporting requirements are an 
important part of operating a public carter school. The Roses in Concrete Community 
School plans to utilize an outside firm such as CSMC for its financial reporting needs. RiC 
shall provide reports to the District and County Superintendent of Schools as follows in 
accordance with Education Code Section 4 7604.33, and shall provide additional fiscal 
reports as requested by the District: 

1. By July 1, a preliminary budget for the current fiscal year. For a charter school in its 
first year of operation, financial statements submitted with the charter petition 
pursuant to Education Code Section 4 7605(g) will satisfy this requirement. 

2. By July 1, an annual update (LCAP) required pursuant to Education Code Section 
47606.5. 

3. By December 15, an interim financial report for the current fiscal year reflecting 
changes through October 31. Additionally, on December 15, a copy of the Charter 
School's annual, independent financial audit report for the preceding fiscal year 
shall be delivered to the District, State Controller, California Department of 
Education and County Superintendent of Schools. 

4. By March 15, a second interim financial report for the current fiscal year reflecting 
changes through January 31. 

5. By September 15, a final unaudited report fo r the full prior year. The report 
submitted to the District shall include an annual statement of all the Charter 
School's receipts and expenditures for the preceding fiscal year. 
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II. FACILITIES 

Governing Law: The facilities to be utilized by the school. The description of the facilities to be 
used by the charter school shall specijj; where the school intends to locate. California 
Education Code Section 47605(g). 

The Roses in Concrete Community School anticipates serving approximately 160 students 
from East Oakland in grades K, 1, 2 and 4 beginning in its first year (2015-16). RiC's Plan A 
for facilities is to apply to the District for a Proposition 39 facility with at least 18,000 
square feet of indoor space to accommodate the five-year charter term. At a minimum, we 
need 10,000 square feet for operational year 1 to accommodate 8 classrooms (6 for K-3; 2 
for 4-6), support areas (i.e., multi-purpose room, admin space and parent support space) 
and appropriate outdoor play space. By operational year 5 we will need a minimum of 
14,000 square feet for classrooms alone plus additional support areas and outdoor space. 
Ideally, the facility will be in the center of an East Oakland neighborhood with easy access 
to public transportation. 

RiC's Plan B for facilities is to research lease/purchase options in East Oakland with our 
Cornish and Carey broker. (See Appendix: Letters of Support.) Our goal is to negotiate a 5-
year lease and be able to take possession by June 2015 for tenant improvements and 
building code compliance work, in the event that suitable Proposition 39 facilities are not 
available. 

RiC shall submit a certificate of occupancy or other valid documentation to the District 
verifying that the intended facility in which the school will operate complies with 
Education Code Section 47610, not less than 30 days before the school is scheduled to 
begin operation pursuant to the first year of this charter term, or as otherwise agreed to 
between RiC and the District. 

III. ADMINISTRATIVE SERVICES 

Governing Law: The manner in which administrative services of the school are to be provided. 
Education Code Section 47605(g). 

The Roses in Concrete Community School will maintain sufficient staff and systems 
including technology, required to ensure timely reporting necessary to comply with the law 
and to meet all reasonable inquiries from District and other authorized reporting agencies. 
Our School has selected the Charter Schools Management Corporation (CSMC) for its 
financial reporting and other back-offices services needs. CSMC has been providing 
financial reports to local, state and federal authorities on behalf of charter schools for more 
than a decade, and will ensure that RiC is fully compliant with all reporting requirements . 
CSMC has provided support for the RiC petition process via creating our petition's financial 
plan, making themselves available to attend district and county meetings and hearings (as 
needed), and reviewing the business aspects of our petition narrative. 
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CSMC, founded in 2001, is the largest provider of back office support to charter schools in 
both California and the nation. CSMC currently supports over 100 charter schools in 
California, and 50 more in 7 other states. CSMC, with offices in Temecula, Los Angeles, 
Oakland, Indiana, Louisiana, Colorado and Florida, supports charter schools that are 
currently authorized by local districts, County Offices of Education, and the State Board of 
Education. 

CSMC is not a charter management organization. CSMC does not provide day-to-day 
operational leadership or oversight to its charter school clients. Rather CSMC is a high 
quality contracted service vendor, supporting charter schools seeking to outsource their 
school business services. 

Services that CSMC provides include: 
• Annual budget development, cash flow projections, and financial planning 
• General ledger and booking 
• Accounts payable & receivable 
• Payroll, retirement reporting, and benefits administration 
• Local/State/Federal reporting for compliance 
• ADA tracking & reporting 
• CALPADS reporting 
• Charter school board financial reports 
• Communicating with and reporting to authorizer on financial matters, as needed. 

CSMC also provides clients with its cutting edge web portal, CharterVision, a 24/7 on­
demand resource that provides access to all financial records and reports of the charter 
school. CharterVision provides in depth information, access and transparency to charter 
leaders and their board. 

Pursuant to California law, the District will be required to provide oversight and 
performance monitoring services, including monitoring school and student performance 
data, reviewing the school's audit reports, performing annual site visits, engaging in any 
necessary dispute resolution processes, and considering charter amendment and renewal 
requests. In accordance with Education Code Section 47613(a), the District may charge for 
the actual costs of supervisorial oversight of RiC not to exceed one (1) percent of the 
revenue of RiC. The District may charge up to three (3) percent of the revenue of RiC if RiC 
is able to obtain substantially rent free facilities from the District. Pursuant to Education 
Code Section 47613(f), "revenue of the charter school" is defined as the amount received in 
the current fiscal year from the local control funding formula calculated pursuant to 
Education Code Section 42238.02, as implemented by Education Code Section 42238.03. 

IV. INSURANCE 

RiC shall acquire and finance general liability, workers compensation, and other necessary 
insurance of the types and in the amounts required for an enterprise of similar purpose 
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and circumstance. Coverage amounts will be based on recommendations provided by the 
District and RiC's insurer. The District Board of Education shall be named as an additional 
insured on all policies of RiC. Prior to opening, RiC will provide evidence of the above 
insurance coverage to the District. Our budget includes $10,000 for required insurance 
coverage in Year 1 growing to $18,000 by Year 5. With the assistance of our back office 
provider, we will seek out the most cost effective insurance for our school. 

VI. POTENTIAL CIVIL LIABILITY EFFECTS 

Governing Law: Potential civil liability effects, if any, upon the school and upon the District. 
California Education Code Section 47605(g). 

The Roses in Concrete Community School shall be operated as a California non-profit public 
benefit corporation. This corporation is organized and operated exclusively for charitable 
purposes within the meaning of Section 501( c) (3) of the Internal Revenue Code and 
California Revenue and Taxation Code Section 23701(d). 

Pursuant to Education Code Section 4 7 604( c ), the District shall not be liable for the debts 
and obligations of the Roses in Concrete Community School, operated as a California non­
profit benefit corporation or for claims arising from the performance of acts, errors or 
omissions by the School as long as the District has complied with all oversight 
responsibilities required by law. Roses in Concrete shall work diligently to assist the 
District in meeting any and all oversight obligations under the law, including regular 
meetings, reporting or other District -requested protocol to ensure the District shall not be 
liable for the operation of Roses in Concrete. 

Furthermore, Roses in Concrete and the District shall enter into a memorandum of 
understanding, wherein RiC shall indemnify the District for the actions of the School under 
this charter. 

Roses in Concrete's corporate bylaws shall provide for indemnification of the School's 
Board, officers, agents and employees. The School will purchase general liability insurance, 
Board Member and Officer's insurance, and fidelity bonding to secure against financial 
risks. 

As stated above, insurance amounts will be determined by recommendation of the District 
and RiC's insurance company for schools of similar size, location, and student population. 
The District shall be named as an additional insured on the general liability insurance that 
of the Roses in Concrete Community School. 

The Roses in Concrete Board of Directors will maintain and implement appropriate risk 
management practices as discussed herein, including screening of employees, establishing 
codes of conduct for students, and dispute resolution. 
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CONCLUSION 
By approving this charter, the Oakland Unified School District will be fulfilling the intent of 
the California Legislature to encourage the establishment of charter schools. 

Per Education Code Section 47601: It is the intent of the Legislature, in enacting this part, to 
provide opportunities for teachers, parents, pupils, and community members to establish 
and maintain schools that operate independently from the existing school district 
structure, as a method to accomplish the following: 

(a) Improve pupil learning. 
(b) Increase learning opportunities for all pupils, with special emphasis on expanded 

learning experiences for pupils who are identified as academically low achieving. 
( c) Encourage the use of different and innovative teaching methods. 
( d) Create new professional opportunities for teachers, including the opportunity to be 

responsible for the learning program at the school site. 
( e) Provide parents and pupils with expanded choices in the types of educational 

opportunities that are available within the public school system. 
(f) Hold the schools established under this part accountable for meeting measurable 

pupil outcomes, and provide the schools with a method to change from rule-based 
to performance-based accountability systems. 

(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools. 

The Lead petitioner, Jeff Duncan-Andrade, and the founding team feel strongly that this 
application for a charter describes an educational program that meets all the necessary 
conditions for approving a charter school petition, in service to the Oakland Unified School 
District. According to the Charter Schools Act, Education Code Section 47605 which outlines 
the criteria governing the approval or denial of charter school petitions, the application for 
a charter for the Roses in Concrete Community School to serve the children of East Oakland 
in grades K-8 has met the following conditions: 

(1) The Roses in Concrete Community School presents a sound educational program 
for the pupils to be enrolled in the charter school. 

(2) The petitioners are demonstrably likely to successfully implement the program set 
forth in the petition. 

(3) The petition exceeds the number of signatures required. 
( 4) The petition contains an affirmation of each of the conditions described in 

Education Code section 47605(s). 
(5) The petition contains reasonably comprehensive descriptions of the 16 required 

charter elements. 

The Roses in Concrete Community School asks that the District approve this application for 
a charter and pledges to partner with the Oakland Unified School District in its review of 
this charter as submitted, and in serving the children of Oakland. Approval of the charter 
shall be governed by the standards and criteria in Education Code Section 4 7605. 
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ARTS-PB-
501(c)(3) 

Articles of Incorporation of a 
Nonprofit Public Benefit Corporation 

To form a nonprofit public benefit corporation in California . you can fill out this 
form or prepare your own document. and submit for fi ling along with: 

A $30 fi ling fee. 

- A separate, non-refundable $15 service fee also must be included, if 
you drop off the completed form or document. 

Important! Cal ifornia nonprofit corpora tions are not automatically exempt from 
paying Cal ifornia franchise tax or income tax each year. A separate application 
is required In order to obtain tax exempt status. For more information. go to 
https ://www.ftb .ca .gov/businesses/exempt_organizations or ca ll the Ca li fornia 
Franchise Tax Board at (916) 845-4171 . 

3670 on 

flLED ~~ 
Secretan.1 of Sfa!t~ ~ ';JA"--
State of C<llifomi~ f' 

Note: Before submitting this form , you shou ld consult with a private attorney for 
advice about your speci fic business needs. This Space For Office Use Only 

For questions about this fonn , go to www.sos.ca.gov/businesslbelfiling-tips.htm 

Corporate Name (Lisi the proposed corpurate name. Go to \WM·.sos ca.gov/businesslbelname-availability.htm tor general ~-orpora te name requirements 
and restrictions ) 

CD The name of the corporation is _R_o_se_ s_ in_ C_o_n_c_re_t_e _ ____________________ _ 

Corporate Purpose (Item 2a: Check one or both boxes. !\em 2b: The specific purpose of the oorporalion must be listect if you are organizing for "public" 
purposes, or 11 you intend to apply for tax-exempt status in California.) 

~ a. This corporation is a nonprofit Public Benefit Corporation and is not organized for the private gain of any person. It is 
organized under the Nonprofi t Public Benefit Corporation Law for: [Z] public purposes. D charitable purposes. 

b. The specific purpose of this corporation is to support and improve education 

Service of Process (List e Cali fornia re&ident or an active 1505 corporation in California that agrees to be your initial agent to accept service of process 
in case your corporation is sued. You may list any adult who lives in California. You may not list your own corporation as t11e agent. Do not list an address if 

the agent is a 1505 corporation as the address for service of process is already oo file ) 

CD a. CORP2000 
Avent's Name 

b. CA 
Af/8nf's Straet Address (if agent is not 8 corporation) - Do no! list a P.O Box City (no abbrevia tions) S la/9 Zip 

Corporate Addresses 

® a. 3416 Davis Street, Oakland CA 94601 
lnihal Street Address of Corpore tion- Do not list a P.O. Box City (no abbreviations) Stele Zip 

b. 
lmHal Mailing Address of Corporation, II different from 4a City (no abt:>rovialions) Stole Zip 

Additional Statements (The following statements are required to obtain tax exemption from the Internal Revenue Service or the California Franchise 
Tax Board under Internal Revenue Code section 501 (c)(3) . Note: COfporations seeking other types of tax exemptions shou!d not use t11 is form.) 

® a. This corporation is organized and operated exclusively for the purposes set forth in Article 2a hereof within the 
meaning of Internal Revenue Code section 501 (c)(3). 

b. No substantial part of the activities of this corporation shall consist of carry ing on propaganda, or otherwise attempting 
to influence le;;1is lation , and this corporation shall not participate or intervene in any pol itical campaign (including the 
publishing or distribution of statements) on behalf of any candidate for public office . 

c . The property of U1is corporation is irrevocably dedicated to the purposes in Article 2a hereof and no part of the net 
income or assets of this corporation shall ever inure to the benefit of any director, officer or member thereof or to the 
benefit of any private person. 

d. Upon the dissolution or winding up of this corporation. its assets remaining after payment, or provis ion for payment, of 
alt debts and liabilities of this corporation shalt be d istributed to a nonprofit fund. foundation or corporation which is 
organized and operated exclusively for charitable , educational and/or religious purposes and which has established 
its tax-exempt status under Internal Revenue Code section 501(c)(3). 

each incorporator. If you need more space, attach extra pages that are 1-sided and on standard 
hments are made part of these articles of incorporation . 

Make check/money order payable to: Sec retary of State 
Upon filing , we will retu rn one (1) uncerti fied copy of your 
filed document fo r free , and will certify the copy upon 
request and payment of a $5 certification fee. 

Carole H. Bellis 
Print your name here 

By Mail 

Secretary of Stale 
Business Entities, P.O. Box 944260 

Sacramento. CA 94244-2600 

Corporations Code§§ 5130-5132 el seq., Revenue and Taxation Code§§ 23151 el seq. and 23701 et seq. 
AR TS-PB-50 1(c)(3) (REV 05/2013) 

Drop-Off 
Secretary of State 

1500 11 th Street, 3rd Floor 
Sacramento. CA 95814 

20 13 California Secretary of State 
vN.rw.sos.ca.gov;businesslbe 



APR ·: 0 2014 ' ' '; 

Date: 

--~fu- ~~=----
DEBRA BOWEN, Secretary of State 



Roses in Concrete Assumptions Worksheet 

I 
I 

General School Information 

School Name: Roses In Concrete 

Enter Data in Yellow Boxes 

Automatically Generated 

Leave White Boxes Empty 

Is this budget for a new charter school (in first year of operations)? 

Do you plan on offering staff CalPERS? 
If not PERS, please estimate the % of sa lary for Employer Matching Contribution Rate for Retirement: 

Please estimate your District's Oversight Fee (genera lly 1·3%): 

Do you plan on applying for Title I funding? 

New School's District base funding rate for 2015 
I New School's District Undup/icated FRUEU Foster Youth Rate 

Enrollment 

YEAR ONE ·-· - ~·--

Grades K-3 
Grades 4-6 
Grades 7-8 
Grades 9-12 

TOTAL 

YEAR TWO . -· .. . . · · -

Grades TK-3 
Grades 4-6 
Grades 7-B 
Grades 9-12 

TOTAL 

YEAR THREE 

Grades TK-3 
Grades 4-6 
Grades 7-8 
Grades 9-12 

TOTAL 

YEAR FOUR 

Grades TK-3 
Grades 4-6 
Grades 7-8 
Grades 9-12 

TOTAL 

YEAR FIVE 

Grades TK-3 
Grades 4-6 

Enter Target ADA % 

Estimate % of English Language Learners (El) 

Estimate % of Economically Oisadavantaged (ED) [Le. below federal poverty line] 

Estimate% of Free/Reduced Lunch Students (FRL) 

Encroachment Rate 

Enrollment ADA# 

120 
40 

160 

Enrollment ADA# 

160 
40 

200 

Enrollment ADA# 

160 
80 

240 

1::nrollment ADA# 

160 
80 
40 

280 

Enrollment I ADA # 

160 
120 

Unduclicated El Unduolicated Foster FRL # 

115.20 38 0 
38.40 13 16 

0.00 0 0 
0.00 0 0 

153.60 51 16 

Undunlicated El Undunlicated Foster FRL # 

153.60 51 0 
38.40 13 16 

0.00 0 0 

0.00 0 0 
192.00 64 16 

Undunlicated El Undunlicated Foster FRL # 

153.60 51 0 
76.80 26 32 

0.00 0 0 
0.00 0 0 

230.40 77 32 

Unduo licated EL Undue Heated Foster FRL # 

153.60 51 0 
76.80 26 32 
38.40 13 16 

0.00 0 0 
268.80 90 48 

Unduplicated EU Unduolicated Foster! FRL # 

153.60 1 51 I 0 
115.20 38 

96 
32 

0 
0 

128 

128 
32 

0 

0 
160 

126 
64 

0 
0 

192 

128 
64 
32 

0 
224 

128 
96 

Yes 

No 
4.00% 
1.00% 

Yes 

7779 

77% 

96.00% 

32.00% 

40.00% 

80.00% 

$ 100.00 

Worksheet Contains the 
Following Calculators: 
l ) Enrol lment 
2 ) Certificated Staff 
3 ) Classified Staff 
4) Benefits 
5 ) Books & Supplies 
6) Entitlement Block Grant Fu nd ing 

btta·uw.ww aar 'a g2~lre,u;u:t:i aad '2:eclgdt~l5Lll15trl'1 1:5tlmat1l02'.umeatslLCEE Euadlag ~5Umat~s ag[ 
htto ://www .cde ca .gay/ds/sd/sd/filessp asp 

Students Per Teacher 

20.00 IGrades K-3 
20.00 Grades 4-12 

Students Per Teacher 

26.671Grades K-3 
10.00 Grades 4- 12 

Students Per Year 

Kindergarten 
Grade 1 

Grade 2 
Grade 3 
Grade 4 
Grade 5 
Grade 6 
Grade 7 
Grade 8 

TOTAL 

Year 1 
40 
40 

40 

40 

180 

Year 1 

Annual Budget! $1,839,911 
( .ost Per Student $11,499 

Students Per Teacher 

20.00 IGrades K-3 
20.00 Grades 4-12 

Students Per Teach er 

20.00 IGrades K-3 
20.00 Grades 4-12 

$4,000,000 

$3,500,000 

$3,000,000 

$2,500,000 

$2,000,000 

$1,500,000 

$1,000,000 

$500,000 

so 

Year2 
40 
40 

40 
40 

40 

200 

Year2 

$1,984,061 
$9,920 

Year 3 
40 
40 

40 
40 
40 

40 

240 

Year3 

$2,486,384 
$10,277 

Year 4 
40 
40 

40 
40 
40 
40 

40 

280 

Year 4 

$2,938,957 
$10,496 

$12,000 

$11,500 

$11,000 

$10,500 

$10,000 

$9,SOO 

$9,000 
Year 1 Yearr-A'l'!~jl,j!ud•"lear:r-c't'ih/'r"S Stud"'\ 

Students Per Teacher 

20.00 IGrades K-3 
20.00 Grades 4-12 

Years 

40 
40 

40 

40 
40 
40 
40 

40 
320 

Year 5 

$3,339, 186 
$10,435 



0 

0 

0 



G rades 7-8 
G rades 9-12 

TOTAL 

Salaries 
Certificated Staff Salaries - - · - ·------ ---·· --·- · ·--

40 

320 

38.40 
0.00 

307.20 

13 

102 

16 32 

16 256 

1000 Teachers {Classroom a:nd Part Time Lanouane\ SPED + Enrichment Teachers {PE1 Musi~ 1 Art) 
Ava. Salarv Teacher Total # teachers Avn. Salarv Enrichment Total 

Year One 8 45,000 $ 360,000 3.0 $ 45,000 $ 135,000 

Year Two 10 $ 45,720 $ 457,200 3.0 $ 45,720 $ 137,160 

Year Three 12 $ 46,452 $ 557,418 4.0 $ 46,452 $ 185,806 

Year Four 14 $ 49,000 $ 686,000 4.0 $ 49,000 $ 196,000 
Year Five 16 $ 49,784 $ 796,544 4.0 $ 49,784 $ 199,136 

# of Half-Cay 
# of Teachers Kinderg arten 

K-3 Students Eligible for this funding if 24: 1 

Year One 6.0 
Year Two 6.0 

Year Three 8.0 
Year Four 8.0 
Year Five 8.0 

Classified Staff Salaries 
2000 Aides (Classified) Custodial Custodial 

# Teachers Ava. Salarv Aides Total #Su~ Ava. Salarv Custodial Total 

Year One 5.0 $ 25,000 $ 125,000 1.0 $ 30,000 $ 30,000 

Year Two 6.0 $ 25,400 $ 152,400 1.0 $ 30,480 $ 30,480 

Year Three 8.0 $ 25,806 $ 206,451 1.0 $ 30,968 $ 30,968 

Year Four 9.0 $ 26,21 9 $ 235,974 2.0 $ 31,463 $ 62,926 

Year Five 10.0 $ 26,639 $ 266,368 2.0 $ 31,967 $ 63,933 

C£OLA 1.e%:J 

Administrators 
# Admin Avn. Salaru Admln Total 

1.0 $ 120,000 $ 120,000 
1.0 $ 121 ,920 $ 121 ,920 
1.0 $ 123,871 $ 123,871 
1.0 $ 125,853 $ 125,853 
1.0 $ 127,866 $ 127,866 

2000 Office Managers Nurse1 gQunselor Othtr (Sesturtb'.1 ~lf!ttri!) 
#Admln Avg. Salary Admin Total #Office Ava. Salarv Office Total #Other 

Year One 1.0 $ 40,000 $ 40,000 1.0 $ 40,000 $ 40,000 1.0 

Year Two 1.0 $ 40,640 $ 40,640 1.0 $ 40,640 $ 40,640 1.0 

Year Three 1.0 $ 41,290 $ 41 ,290 1.0 $ 41 ,290 $ 41 ,290 1.0 

Year Four 1.0 $ 41,951 $ 41 ,95 1 2.0 $ 41 ,951 $ 83,902 2.0 

Year Five 1.0 $ 42,622 $ 42,622 2.0 $ 42,622 $ 85,244 2.0 

Benefits 

Staff Benefits and Health Plan - - - - - -- - ··- -- -

3000 lleneflts Health Plan Cost #employees Health Plan Total Tota l Benefits 
IS/Person) 

Year One $ 88,600 $ 7,200 21 $ 151,200 s 239,800 

Year Two $ 101 ,872 $ 7,200 24 $ 172,800 s 274,672 

Year Three $ 122,851 $ 7,200 29 $ 208,800 s 331,651 

Year Four $ 150,282 $ 7,200 35 $ 252,000 s 402,282 

Year Five $ 165,493 $ 7,200 38 $ 273,600 s 439,093 

Books & Sunnlies ($ Per Student 
4000 Textbooks Other Books Sun"'lies Enuioment 
Year One $ 300.00 $ 20.00 $ 100.00 $ 350.00 
Year Two $ 108.00 $ 20.00 $ 100.00 $ 350.00 
Year Three $ 100.00 $ 20.00 $ 100.00 $ 350.00 

Year Four $ 102.86 $ 20.00 $ 100.00 $ 350.00 

Year Five $ 90.00 $ 20.00 $ 100.00 $ 350.00 

General Purpose Entitlement Block Grant 

Schools often receive ADA funding from two sources: the state and the local district (also known as "in· lieu of property tax" funding). The total amount is the 
same regardless of the source, however the timing oT the payments va1ies slightly. Contact your charter authorizer to find out what percentage of the general 

purpose entitlement thoy fund. If unknown, put 100% in the state portion below. 

8000 

State Portion 
Local District 
TOTAL 

% from Source 
85% 
15% 

100% 

Ava. Solarv Other Total 
$ 25,000 $ 25,000 
s 25,400 $ 25,400 
$ 25,806 $ 25,806 
$ 26,219 $ 52,439 
$ 26,639 $ 53,278 

Total Certificat, ed 

$ 815,000 
$ 718,280 
$ 887,095 
$ 1 ,007.~3 

$ 1,123,5"8 

Total Classiried Specialist Partnerships 
# other 

$ 260,000 
s 289,580 
$ 345,808 
$ 477,191 
$ 511,485 

l I u I 





Roses in Concrete School Start-up Budget (Year 0) 

School Name: Roses in Concrete 

Operating Year: 

Time Period: 

Start-up Year (i.e. Prior to School Opening) 

July '14 - June '15 

Enter Data in Yellow Boxes 

Automatically Generated 

Leave White Boxes Empty 

category 

Enrollment Projections by Grade level 

Projected Enrollment K-3 

P"'jected Enrollment 4-6 

Projected Enrollment 7-8 

Projected Enrollment 9-12 

Total Projected Enrollment 

Certificated Salaries: 

Certificated T eechers FTE 

Certificated Instructional Aides 

Certificated Administrations and Management 

Total Certificated Staffing Startup 

Classified Salaries 

Director 

Admin Support 

Sub-total 

Benefits 

STRS/PERS/OASDl/Medicare (16.5% salaries) 

Health and Welfare Benefits 

Unemployment Insurance 

Workers' Compensation Insurance 

Retiree Benefits 

Other Employee Benefits 

Sub-total 

Facilities 

Lease Deposit. prepaid rent & rent 

Site preparation, Tenant Improvement 

Interior Decorating 

Network Wiring 

Power & ventilation tor Computer Server 

Sub-total 

Initial Staff Development 

Staff Orientation 

Instructional Consultation 

Sub-to tat 

Furniture, Fixtures & Equipment 

Student Work Stations, Desks & Tables 

Students Chairs 

Staff Workstations. Desks & Chairs 

Book shelves 

File Cabinets 

Fire Proof Storage Student Records & MIS Backup 

Bulletin Boards, Dry Erase Boards 

Storage Cabinets 

Sub-t otal 

Instructional Materials & Equipment 

Textbook{ s) & Curriculum 

Teacher/Students Computer{s) 

Classroom Printer{s) 

Classroom Software License{s) 

Classroom Fax Machine{s) 

Television{s) 

VCR(s)/DVD(s) 

Document Camera 

Video Display Projection System(s) 

Projection Screen{s) 

Public Address System 

Sub-total 

Office Equipment & Supplies 

Startup 

Cost 

120 

40 

0 

0 

160 

s 35,000 

$ 35,000 

$ 50,000 

$ 20,000 

$ 70,000 

$ 17,325 

s 1,050 

$ 6,300 

s -
s 
$ 24,675 

$ 2,300 

$ 7,500 

$ -

$ 9,800 

$ 1,500 

$ 1,500 

$ 2,000.00 

$ 350.00 

$ 400.00 

$ 1,500.00 

$ 350.00 

$ 

$ 300.00 

$ 225.00 

$ 5,125 

$ 6,000 

$ 1,000 

$ 150 

$ 100 

$ 

$ -
$ -

$ 7,250 

Guidelines 

1 % at total salaries 

6% of total salaries 





First Aid Kit{s) $ 50 
Copier Lease or Purchase? s -

Initial Office Supplies & Equipment $ 1,000 

Fire Extinguishers s 50 

Cleaning Equipment/Supplies $ 500 

Telephone System $ 250 

Admin Computer(s) $ 500 

Admin Printer(s) s -
Admin Software License(s) s 100 

Admin Fax Machine(s) $ -
Tool Kit s 75 

Misc s 1,000 

Sub-total s 3,525 

Professional Services & Consultants 

Legal s 5,000 

Testing, Accountability & Assessment s 500 

Finance & Operations s 2,500 

Special Education s 1,000 

Technology s 1,500 

Sub-total s 10,500 

-
TOTAL $ 167,375 





Roses in Concrete Planning Budget (Year 1-5) 

I Object Code 

REVENUES 

8015 

8290 
8110 
8190 
8220 

8260-8299 

8321 
8556 
8545 

8536 

8600 
8660 
8699 
8700 
8710 
8979 

Description 

LCFF State revenues 
General Purpose Entitlement Block Grant 
Grades K- 3 
Grades 4 - 6 
Grades 7 - 8 
Grades 9 - 12 
LCFF State revenues 

Federal Revenues 

School Name: Roses in Concrete 

Operating Years: Startup - Year 5 

Time Period: July '1 5 - June '20 

Enter Data in Yellow Boxes 

AutomaUcally Generated 

l eave White Boxes Empty 

YearO 2015-2016 

.. 

$ 1,276,589 

No Child Left Behind (fille I) (assumes school will apply) $ 55,296 
CDE PCS Grant 
EESA/Math & Science $ -
Child Nutrition - Federal $ 62,484 
Other Federal Revenues s -

Tota~ Federal Revenues $ $ 117,780 

Other State Revenue 
Special Education $ 500.00 
State Lottery $ 121 
SB 7 40 Facility Grant (see facilities tab) $ 105,300 
Mandate Block Grant K-8 $24 $ 3,686 
Mandate Block Grant ~1 2 $42 $ -
All Other State Revenues $ -

Total, Other State Revenues $ 108,986 

Other Local Revenue 
Transfers from SponSOfing LEA s - $ -
Interest $ - s -
F undraising $ 200,000 $ 200,000 
Other Grants $ - s -
All Other Local Revenues $ -
Loan Financing (e.g. Charter School Revolving Loan) $ 250,000 

Total, Local Revenues $ 200,000 $ 450,000 

TOTAL REVENUES $ 200,000 $ 1 953,356 

EXPENDITURES 
Certificated Salaries 

1100 Teacher Salaries $ 360,000 
1170 Substilute Teacher Salaries (4% of Teacher Salaries) $ 14,400 
1200 Ceruficated Pupil Support/Teacher Aide Salaries $ 135,000 
1300 Certificated Supervisor and Administrator Salaries $ 120,000 
1900 Founding teacher bonuses $ 

Total, Certificated Salaries $ 35,000.00 $ 629,400 

Classified (non-certificated} Salaries 
2100 Non-certificated Teacher Salaries $ 125,000 
2200 Non-certificated Support Salaries $ 30,000 
2300 Non-certificated Supervisor and Administrator Salaries $ 40,000 
2400 Clerical and Office Salaries $ 40,000 
2900 Other Non-ceruficated Salaries (IT support, etc.) $ 25,000 

Total, Non-certificated Salaries $ 70,000.00 $ 260,000 

Employee Benefits 
3101-3302 STRS/PERS/OASDllMedicare $ 88,600 
3401-3402 Health and Welfare Benefits $ 151 ,200 
3501-3502 Uncmpkiyrr.ant :nsurar.ca 1.51% $ '! -4, 3~9 

3601-3602 Workers' CompensaUon Insurance 4.00% $ 35,576 
3701-3702 Other Retiree Benefits 4.00% $ 10,400 
3901-3902 Other Employee Benefits 

Tota~ Employee Benefits $ 24,675.00 $ 300,095 

Books and Supplies 
41 00 Approved Textbooks and Core Curricula Materials $ 48,000 
4200 Books and Other Reference Materials $ 3,200 
4300 Materials and Supplies $ 3,525.00 $ 16,000 
4400 Non-capitalized Equipment(computers, printers, servers) $ 7-250.00 $ 56,000 
4700 Food $ 62,484 

Total, Books and Supplies $ 10,775.00 $ 185,684 

Services and Other Operating Expenditures 
5200 Travel and Conferences ;I 3;1w: 
5300 Dues and Memberships s -

COLA 1.6% 

2016-2017 2017-2018 2018-2019 

· ~· 

$ 1,666,780 $ 2,060,286 $ 2,407,724 

$ 69,120 $ 82,944 $ 96,768 
s - $ -

$ $ - $ 
$ 78,106 $ 93,727 $ 109,348 
$ - $ - $ -
$ 147,226 $ 176,671 $ 206,116 

$ 96,000 $ 115,200 $ 134,400 
$ 18,586 $ 23,604 $ 28,778 
$ 126,360 $ 154,440 $ 175,500 
$ 4,608 $ 5,530 $ 6,451 
s - s - $ -
$ - s - $ 

$ 245,554 $ 298,nJ $ 345,129 

s - $ - $ -

s - $ - s -
$ 150,000 s 50,000 s 50,000 
s - s - $ -

s - $ -
$ 150,000 $ 50,000 $ 50,000 

$ 2,209,559 $ 2,585,730 $ 3,068,969 

$ 457,200 $ 557,418 $ 686,000 
$ 18,288 $ 22,297 $ 27,440 
$ 137,160 $ 185,806 $ 196,000 
$ 121 ,920 $ 123,871 $ 125,853 
$ - $ 23,000 $ 28,400 

$ 734,568 $ 912,392 $ 1,063,693 

$ 152,400 $ 206,451 $ 235,974 
$ 30,480 $ 30,968 $ 62,926 
$ 40,640 $ 41,290 $ 41 ,951 
$ 40,640 $ 41,290 $ 83,902 
$ 25,400 $ 25,806 $ 52,439 

$ 289,560 $ 345,806 $ 477,191 

$ 101,872 $ 122,851 $ 150,282 
$ 172,800 $ 208,800 $ 252,000 
$ 16,488 $ 20,257 $ 24,808 
$ 40,965 $ 50,328 $ 61 ,635 
$ 11,582 $ 13,832 $ 19,088 

$ 343,708 $ 416,068 $ 507,813 

$ 21,600 $ 24,000 $ 28,800 
$ 4,000 $ 4,800 $ 5,600 
$ 20,000 $ 24,000 $ 28,000 
$ 70,000 $ 84,000 $ 98,000 
$ 78,106 $ 93,727 $ 109,348 

$ 193,706 $ 230,527 $ 269,748 

: .:uoo • 3,480 s 4.240 
•nnn s 1- s 1400 

2019-2020 

$ 2,686,057 

$ 110,592 
$ -
$ -
s 124,969 
$ -
$ 235,561 

$ 153,600 
$ 34,111 
$ 196,560 
$ 7,373 
$ 
$ -
$ 391,644 

$ 
$ -
$ 50,000 
$ -
$ -
$ 50,000 

$ 3,563,262 

$ 796,544 
$ 31,862 
$ 199,136 
$ 127,866 
$ 33,600 
$ 1,189,008 

$ 266,388 
$ 63,933 
$ 42,622 
$ 85,244 
$ 53,278 
$ 511 ,465 

$ 165,493 
$ 273,600 
$ 27.376 
$ 68,019 
$ 20,459 

$ 554,948 

$ 28,800 
$ 6,400 
$ 32,000 
$ 112,000 
$ 124,969 
$ 304,169 

$ <tll80 
s 1600 
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5400 Insurance s 10,000 s 12,000 s 14,000 s 16,000 s 18,000 
5500 Utilities and Housekeeping Services $ s 4,980 s 5,494 s 8,309 s 8,360 s 8,415 
5600 Rentals. Leases, Repairs. and Noncap. Improvements $ 9,800.00 s 141,900 s 172,575 s 213,380 s 241,972 s 270,052 
5800 ProfessionaVConsulting Services and Operating Expend. $ 12,000.00 s ... • 153,815 s ... * -- .. 204,9114 
5900 Communications (Phones, ISP, Internet) $ - s 4111D • 41l'l2 s .~ I 5 ftl8 s 5,248 

Total, Services/Other Operating $ 21,800.00 I -- s _... ..... I .......... , s ........... s .. . .,_, 

Capital Outlay 
61~170 Land and Land Improvements $ - $ - $ - $ - $ -

6200 Buildings and Improvements of Buildings $ 12,000 $ 13,000 $ 30,000 s 30.000 s 30,000 
6300 Books and Media for New Libraries s 6,600 $ 4,400 s 4,400 s 4,400 s 4,400 
6400 Equipment (computers, servers. etc. over $5,000) $ 1,500 $ 1,500 $ 1,500 $ 1,500 $ 1,500 
6490 Furniture $ 5,125.00 $ - $ 15,136 $ 15.136 s 15,136 s 15,136 
6500 Equipment Replacement $ - s - s - s $ 

Total, Capital Outlay $ 5,125.00 $ 20,100 $ 34,036 $ 51 ,036 $ 51,036 $ 51 ,036 

Other Outgo 
7110-7143 Tuition to Other Schools $ - $ - $ - $ $ 

7221-7223SE Transfers of Apportionment to Other LEAs (except SPED) $ - $ - s - $ - $ 
7221 Transfers of Apportionment to LEAs (Special Ed) $ 136,000 $ 19,200 $ 23,040 $ 26,880 $ 30,720 

7221 -7223AO All Other Transfers of Apportionments to Other LEAs $ - $ - $ - s - $ -
7281 All Other Transfers s - $ $ - $ - s 
7350 District Oversight (currently set to 1.00%) $ 12,766 $ 16,668 $20,603 $24,677 $28 ,861 
7430 Loan Repayment $ - $ - $ 50,000 s 50,000 s 150,000 
7438 Debt Interest $ - $ - $ 2,500 s 2,500 $ 6,000 

Total, Other Outgo $ $ 148,766 $ 35,868 $ 96,143 $ 104,057 $ 215,581 

TOTAL EXPENDITURES 67,3 ' ·- 9, 11 $ 1,9 ,06 $ ' 6, $ 2. 33,957 3, 9, 86 
Cash Reserve Requirement ( 5% Operating Expenses) $ 91.996 $ 7,208 $ 24,116 s 23,629 s 20,011 

Excess of Revenues over Expenditures and Reserve $ 32,625 $ 21,450 $ 218,291 $ 95,230 $ 106,333 s 204,065 

Beginning Cash Balance (less reserves) s 32,625 $ 54.075 s 272,365 s 367,595 s 473,978 
Net Cash Balance s 32.625 s 54,075 $ 272,365 s 367,595 s 473,978 s 678,043 
Cumulative ReseNe Total s 91,996 s 99,203 s 123,319 s 146,948 s 166,959 

Total Cash Balance Including Reserves $ 32,625 $ 146,070 $ 371,568 $ 490,914 $ 620;926 $ 845,002 
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5000 Series Breakdown 
Services and Other Operating Expense 

This an optional worksheet created to assist you in thinking about some of the specific expenses in each sub-category of 
the 5000 series. Please feel free to not enter expenses in some line items and to add additional line i1ems for expenses 
soecific to vour school. 

Line Item Year1 Year2 Year3 Year4 Year5 

Travel and Conferences 
Teacher Conference Fees $ 1,520 $ 1,520 $ 1,900 $ 2,280 $ 2,280 
Teacher Travel $ 900 $ 900 $ 900 $ 900 $ 900 
Administration Conference Fees $ 380 $ 380 $ 380 $ 760 $ 1,500 
Adminstration Travel $ 300 $ 300 $ 300 $ 300 $ 300 

TOTAL 5200 $ 3100 $ 3100 $ 3480 $ 4240 $ 4 980 
Dues and Membership 
California Charter Schools Assoc Membership $ 800 $ 1,000 $ 1,200 $ 1,400 $ 1,600 
Other Membership Dues $ - $ - $ - $ - $ -

TOTAL 5300 $ 800 $ 1,000 $ 1,200 $ 1,400 $ 1,600 
Insurance 
General Liability Insurance (Including D & 0) $ 10,000 $ 12,000 $ 14,000 $ 16,000 $ 18,000 
Other Insurance $ - $ - $ - $ - $ -

TOTAL5400 $ 10,000 $ 12,000 $ 14,000 $ 16,000 $ 18,000 
Utilites and Housekeeping 
Power/Electricity $ 3,000 $ 3,000 $ 5,000 $ 5,000 $ 5,000 
Water $ 1,000 $ 1,000 $ 1,000 $ 1,000 $ 1,000 
Sewer Hookup $ - $ - $ - $ - $ -
T rash/Recyclinig $ 480 $ 494 $ 509 $ 525 $ 540 
Custodial Service $ 500 $ 1,000 $ 1,800 $ 1,835 $ 1,875 

TOTAL 5500 $ 4,980 $ 5,494 $ 8,309 $ 8,360 $ 8,415 
Rentals, Leases, Repairs 
Facili1y Lease $ 140,400 $ 168,480 $ 205,920 $ 234,000 $ 262,080 
Facility Repairs $ - $ 2,500 $ 5,000 $ 5,500 $ 5,500 
Copier Lease & Repair Contract $ 1,500 $ 1,595 $ 2,440 $ 2,472 $ 2,472 
Phone System $ - $ - $ - $ -
Other Leases/Contracts $ - $ - $ - $ - $ -

TOTAL 5600 $ 141,900 $ 172,575 $ 213,360 $ 241 ,972 $ 270,052 
Professional/Consulting Services 
Third Party Certification (e.g. WASC) $ - $ - $ - $ -
Advertising $ 3,000 $ 4,000 $ 5,000 $ 6,000 $ 7,000 
Legal Expenses $ 7,500 $ 7,500 $ 7,500 $ 7,500 $ 7,500 
Fundraising/Marketing Consulting Services $ - $ - $ - $ - $ -
Back Office Financial Services $ 52,000 $ 53,000 $ 54,000 $ 55,000 $ 56,000 
Annual Audit $ 8,000 $ 8,000 $ 8,000 $ 8,000 
IT Services $ 5,000 $ 6,000 $ 7,000 $ 8,000 $ 9,000 
Teacher Excellence Network (TEN) $ 3,285 $ 4,015 $ 4,745 $ 5,475 $ 6,205 
Workshops for Teacher Development $ 9,000 $ 11 ,000 $ 13,000 $ 15,000 $ 17,000 
Board Development $ 7,500 $ 7,500 $ 7,500 $ 7,500 $ 7,500 
Student Information System $ 7,500 $ 7,500 $ 7,500 $ 7,500 $ 7,500 
Student Field Trips $ 5,600 $ 7,000 $ 8,400 $ 11,200 $ 12,600 
Teacher summer professional development $ 30,000 $ 38, 100 $ 46,452 $ 57,167 $ 66,379 
Yoga classes $ - $ - $ - $ - $ -
Food Costs 

TOTAL 5800 $ 130,385 $ 153,615 $ 169,097 $ 188,342 $ 204,684 
Communications 
Postage & Postage Meter Rental $ 1,200 $ 1,234 $ 1,268 $ 1,304 $ 1,340 
Landline Phone Service and Long Distance $ 1,200 $ 1,234 $ 1,268 $ 1,304 $ 1,340 
Cell Phone Service $ - $ - $ - $ - $ -
Website Hosting $ 500 $ 514 $ 528 $ 543 $ 558 
Internet Service Provider $ 1,800 $ 1,850 $ 1,902 $ 1,955 $ 2,010 

TOTAL 5900 $ 4,700 $ 4,832 $ 4,967 $ 5,106 $ 5,249 

$365 per teacher and admin 
$1K per teacher and admin 

One month of teacher salary 
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Roses in Concrete Facilities Worksheet 

The facilities needs of eacll charter school are unique and vary widely based on lhe mission of lhe school and lhe students that lhe school se<Ves. However. many charter developers 
and operators have asked for some rutes of thumb as they begin their search. This template wilt provide general guidelines on size of building and what you may be able to afford to 
pay in rent or in mortgage payments. 

Before you begin lhe facilities search, lhe Associaiion recommencl$ you speak with experts in your area. NCB Capital Impact has also created a helpful guide on charter school 
facilities entitled The Answer Key. 

Cl.ick here to downk>ad ~ cooy of The Answer Kev 

Lease Payments 
Detennine How Much Space You Need and Anticipated Lease Payments 

Contact Local Brokers to Get an Estimate on Commercial Prices in Your Target Neighborhood 
S 1.20 S Sq./Ft. per monu 

Year1 Year2 Year3 Year 4 Years 
Enrollment (From Assum2tions Tab) 

Grades K-3 120 160 160 160 160 
Grades 4-8 40 40 80 80 120 
Grades 7-8 40 40 
Grades~12 

Total 160 200 240 260 320 

Classroom Count {based on Student Teacher ratio entered on Assum12tions tab} 
Grades K-3 6 6 8 8 8 Grades K-3 
Grades 4-8 4 4 4 6 Grades 4-8 
Grades 7-8 2 2 Grades 7-8 

Grades ~12 Grades ~12 

Total 8 10 12 14 16 

Building §9uare FOOtalJ!! 
9,000 11,000 12,500 14,000 Classroom Square Footage 7,500 

Circulation and Support Areas 2,250 2,700 3.300 3,750 4,200 Circulation and Support I 
Specialty Rooms 

Total Square Footage Needed 9,750 11,700 14.300 16.250 18.200 

Cost Estimates 
Cost Per Year 140,400 166,480 205,920 234,000 262,060 

Monthly Lease Amount 11,700 14,040 17,160 19,500 21 ,840 

Cost Per Student Per Year $ 878 $ 842 $ 858 836 $ 819 
% of Budget on Facilities 7% 8% 8% 8% 7% 

3S740 Facilities Funding 

Determine your school's eligibility for $8740 Facilities Funding and see an estimate for the amount of this funding based on the 
above facilities assumptions. NOTE: This tool is intended for initial planning purposes only. You should consult a charter 
advisor to determine your school's actual eligibility. 

In order to qualify for S8740 funding, your school must have at least 70% of students enrolled be eligible for FRL, or be physically 
located in an elementary school attendance area where at least 70% of students enrolled are eligible for FRL 

Eligible charter schools are funded $750 per unit of ADA, up to 75% of its annual facilities rent and lease costs for the schoot 

Year1 Year2 Year3 Year4 Years 
% FRL Population (from [Assumptions] tab) 80",!, 80% 80% 80% 80% 

Does school qualify based on enrollment? Yes Yes Yes Yes Yes 
If not, is it located in a qualifying attendance area? I Nol 

Estimated Lease Cost Per Year 140,400 166,480 205,920 234.000 262.060 
Estimated SB740 Funding $ 105,300 $ 126,360 $ 154,440 $ 175,500 $ 196,560 

Mongage t"avmert ... 

After two years of operations, a charter school may be able to borrow funds to acquire or rennovate a facility. Please fill out the model 
below based on your long term strategic plan. This will provide you with a ballpark figure on what you may be able to borrow and what 
the total project size you could afforc. 

School Information 
Number of Students (ADA) 

Budget % to Pay for Facilities Loan Debt 
Cash Available for Down Payment 

Loan Terms 
Interest Rate (Annual) 
Amortization (Years) 
Loan to Value 

Loan Amount 
Annual Affordable Loan Payments 
Loan Amount 
Cash Needed 
TOTAL POSSIBLE PROJECT SIZE 

$ 
$ 

$ 

How many students will you have in your pennanent facility? 

0.00% Call lenders for current figures 
25 20 - 25 years for acquisition loans; 10 - 20 years for tenant improvements 

90% 80 - 90% is common for charter schools 

Recommended 
Sg. Ft Qer Class 

1,000 
750 
750 
650 

30% 1 
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Staff Benefits Percentages 

2013-2014 2014-15 2015-16 2016-17 2017-18 

STRS 8. 250% 9.250% 10.730% 12.580% 14.430% 

PERS! 10.923% I 12.107% [ 14.207% I 14.507% I 14.507% I 

Medicare/OASDII 1.950% !Rate is set by federal government; constant each year 

Social Security I 8.000% !Rate is set by federal government; constant each year 

Unemployment Insurance in your area: I 1.610% lot salary expense 

Workers Compensation Insurance: I 4 .000% lot salary expense 

Other Revenue Assumptions 

Title I FRL threshold 45% 
Title I conversion factor 0 .36 

Title I funding level (per student) $ 1,200 

General Purpose Entitlement Block Grant 
Grades K - 3 
Grades 4 - 6 
Grades 7 - 8 

$ 
$ 
$ 

Grades 9 - 12 $ 

9 ,049 
9,049 
9,049 
9,049 

Categorical Block Grant 
New School Block Grant 

Special Educat ion 
State Lottery 

Class Size Reduction 
SB 740 - % of eligible lease: 

n/a 
$ 121 
$ 1,070 

75% 
Economic Impact Aid (EIA) 

Include? 

or '~· ~$~~7_5_o~lperADA 
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Apportionment Payment Schedules 

LCFF funds LCFF funds LCFF funds LCFF funds 

STATE Aid Portion STATE Aid Portion STATE Aid Portion LOCAL Revenue (Jn Lieu of Property Tax) 

ADVANCED APPORTIONMENT Schedule 1ST YEAR Deferral Schedule PERMANENT Deferral Schedule Payment Schedule 
Year 1 for New Schools in 1st Year Year 1 for Existina Schools Years 2-5 for all schools 

Jul 0.0% Jul 5.0% Jul 5.0% Jul 6.0% 

Aug 0.0% 
Sep 37.0% 
Oct 0.0% 

Aug 5.0% 
Sep 9.0% 
Oct 9.0% 

Aug 5.0% 
Sep 9.0% 
Oct 9.0% 

Aug 12.0% 
Sep 8.0% 
Oct 6.0% 

Nov 0.0% Nov 9.0% Nov 9.0% Nov 8.0% 

Dec 9.0% Dec 9.0% Dec 9 .0% Dec 8.0% 

Jan 9.0% Jan 9.0% Jan 9.0% Jan 8.0% 

Feb 9.0% ' ' Feb 9 .0% Feb 9.0% Feb 14 .0% 

Mar 9.0% I 9.0% Mar 9.0% Mar 7.0% 

Apr 9.0% 
May 9.0% 

~ ~--
9.0% 

0ererred 1o.rcii1ow1nueiF" ::= 

9.0% 
9.0% 
9 .0% 
Qfolls 

Apr 9.0% 
May 9.0% 
Jun 9.0% 

RttmmU!l.follo.W:ln11 me 

Apr 7.0% 
May 7.0% 

,--1.\!!) 7.0% --=.: ~~ to19J!!wtn11Year --
Jul 0.0% Jul 0.0% Ju l 0 .0% Ju l 0.0% 

Aug 0.0% 
Sep 0.0% ' I' ') 

Oct 0.0% 
Nov I" 0.0% ' 
Dec 0.0% J 

I Jan 0.0% 
·~ Feb 0.0% 

Mar 0.0% 

Aug 
1,1 

0.0% 
Sep I 0.0% 
Oct . ' (. 0.0% ~ ':' 

. 
Nov l 1··11 0.0% •I r•, 
Dec I 0.0% '1•) ,, ' Jan ~I { 1 0.0% I 
Feb \ 0.0% 
Mar 0.0% 

Aug 
' 

0.0% 
Sep 0.0% i 

Oct ' . 0.0% 
Nov ' 0.0% 
Dec t 0 .0% 
Jan 0.0% 
Feb 0.0% 
Mar ' 0.0% 

Aug 0.0% 
Sep 0.0% 
Oct 0.0% 
Nov 0.0% 
Dec 0.0% 
Jan 0.0% 
Feb 0.0% 
Mar 0.0% 

Apr 0.0% 
May 0.0% 
Jun 0.0% 

Apr 
' 

0.0% 
May 0.0% 
Jun 0.0% 

Apr 0.0% 
May 0.0% 
Jun 0.0% 

Apr 0.0% 
May 0.0% 
Jun 0.0% 

TOTAL 100.00% TOTAL 100 .00% TOTAL 100.00% TOTAL 100.00% 





Section I. 

BYLAWS 

OF 

ROSES IN CONCRETE 
(A California Nonprofit Public Benefit Corporation) 

ARTICLE I 
NAME 

NAME. The name of this Corporation is Roses in Concrete. 

ARTICLE II 
PRINCIPAL OFFICE OF THE CORPORATION 

Section 1. PRINCIPAL OFFICE OF THE CORPORATJON. The principal office for 
the transaction of the activities and affairs of the Corporation is City of Oakland, County of 
Alameda, State of California. The Board of Directors may change the location of the principal 
office. Any such change of location must be noted by the Secretary on these bylaws opposite this 
Section; alternatively, this Section may be amended to state the new location . 

Section 2. OTHER OFFICES OF THE CORPORATION. The Board of Directors may 
at any time establish branch or subordinate offices at any place or places where the Corporation is 
qualified to conduct its activities. 

ARTICLE Ill 
GENERAL AND SPECIFIC PURPOSES; LIMITATIONS 

Section 1. GENERAL AND SPECIFIC PURPOSES. The purpose of the Corporation 
is to support and improve urban education, and to create a model that prioritizes the needs of youth 
and families as the pathway to building healthy and sustainable communities across the U.S. and 
around the world. Also in the context of these purposes, the Corporation shall not, except to an 
insubstantial degree, engage in any other activities or exercise of power that do not further the 
purposes of the Corporation. 

The Corporation shall not carry on any other activities not permitted to be carried on by: (a) 
a corporation exempt from federal income tax under section 50l(c)(3) of the Iiitemal Revenue 
Code, or the coJTesponding section of any future federal tax code; or (b) a corporation, contiibutions 
to which are deductible under section 170( c )(2) of the b.1ternal Revenue Code, or the c01Tesponding 
section of any future federal tax code. No substantial part of the activities of the Corporation shall 
consist of the carrying on of propaganda, or otherwise attempting to influence legislation, and the 
Corporation shall not participate in, or intervene in (including the publishing or distributing of 
statements) any political campaign on behalf of or in opposition to any candidate for public office. 

Section 1. 

ARTICLE IV 
CONSTRUCTION AND DEFINITIONS 

CONSTRUCTION AND DEFINITIONS. Unless the context indicates 
otherwise, the general provisions, rules of construction, and definitions in the California Nonprofit 

B YL 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-
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Corporation Law shall govern the construction of these bylaws. Without limiting the generality of 
the preceding sentence, the masculine gender includes the feminine and neuter, the singular 
includes the plural , and the plural includes the singular, and the term "person" includes both a legal 
entity and a natural person. 

ARTICLE V 
DEDICATION OF ASSETS 

Section 1. DEDICATION OF ASSETS. The Corporation ' s assets are irrevocably 
dedicated to public benefit purposes as set forth in the Charter School ' s Charter. No part of the net 
earnings, properties, or assets of the Corporati on, on dissolution or otherwise, shall inure to the 
benefit of any private person or individual , or to any di rector or officer of the Corporation. On 
liquidation or dissolution, all properties and assets remaining after payment, or provision for 
payment, of all debts and liabilities of the Corporation shall be distributed to a nonprofit fund, 
foundation, or corporation that is organized and operated exclusively for charitable purposes and 
that has established its exempt status under Internal Revenue Code section 501 ( c )(3). 

ARTICLE VI 
CORPORATIONS WITHO UT MEMBERS 

Section 1. CORPORATIONS WITHOUT MEMBERS. The Corporation shall have no 
voting members within the meaning of the Nonprofit Corporation Law. The Corporation's Board 
of Directors may, in its discretion, admit individua ls to one or more classes of nonvoting members; 
the class or classes shall have such rights and obligations as the Board of Directors finds 
approp1iate. 

ARTICLE VII 
BOARD OF DIRECTORS 

Section l . GENERAL POWERS. Subject to the prov isions and limitations of the 
California Nonprofit Public Benefit Corporation Law and any other applicable laws, and subject to 
any limitations of the articles of incorporation or bylaws, the Corporation's activities and affairs 
shall be managed, and all corporate powers shall be exercised, by or under the direction of the 
Board of Directors ("Board") . 

Section 2 . SPECIFIC POWERS. Without prejudice to the general powers set forth in 
Section 1 of these bylaws, but subj ect to the same limitations, the Board of Directors shall have the 
power to : 

a. Appoint and remove, at the pleasure of the Board of Directors, all corporate officers, 
agents, and employees ; prescribe powers and duties for them as are consistent with 
the law, the articles of incorporation, and these bylaws; fix their compensation; and 
require from them security for faithful service. 

b. Change the principal office or the principal business office in California from one 
location to another; cause the Corporation to be qualified to conduct its activities in 
any other state, territory, dependency, or country; conduct its activities in or outside 
California. 
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c. Bon-ow money and incur indebtedness on the Corporation's behalf and cause to be 
executed and delivered for the Corporation's purposes, in the corporate name, 
promissory notes, bonds, debentures, deeds of trust, mortgages, pledges, 
hypothecations, and other evidences of debt and securities. 

d. Adopt and use a corporate seal. 

Section 3. DESIGNATED DIRECTORS AND TERMS. The number of directors shall 
be no less than three (3) and no more than twenty-five (25), unless changed by amendments to these 
bylaws. All directors shall have full voting rights, including any representative appointed by the 
charter authorizer as consistent with Education Code Section 47604(b). If the charter authorizer 
appoints a representative to serve on the Board of Directors, the Corporation may appoint an 
additional director to ensure an odd number of Board members. All directors shall be designated by 
the existing Board of Directors. 

Except for the initial Board of Directors, each director shall hold office unless otherwise 
removed from office in accordance with these bylaws for three (3) years and until a successor 
director has been designated and qualified. 

Section 4. RESTRICTION ON INTERESTED PERSONS AS DIRECTORS. No 
more than 49% of the persons serving on the Board of Directors may be interested persons. An 
interested person is (a) any person compensated by the Corporation for services rendered to it 
within the previous 12 months, whether as a full-time or part-time employee, independent 
contractor, or otherwise, excluding any reasonable compensation paid to a director as director; and 
(b) any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-law, son-in-law, 
daughter-in-law, mother-in-law, or father-in-law of such person. The Board may adopt other 
policies circumscribing potential conflicts of interest. 

Section 5. DIRECTORS ' TERM. Each director shall hold office for three (3) years and 
until a successor director has been designated and qualified. 

Section 6. NOMINATIONS BY COMMITTEE. The Chaim1an of the Board of 
Directors or, if none, the President will appoint a committee to designate qualified candidates for 
election to the Board of Directors at least thirty (30) days before the date of any election of 
directors. The nominating committee shall make its report at least seven (7) days before the date of 
the election or at such other time as the Board of Directors may set and the Secretary shall forward 
to each Board member, with the notice of meeting required by these bylaws, a list of all candidates 
nominated by committee. 

Section 7. USE OF CORPORATE FUNDS TO SUPPORT NOMINEE. If more 
peop le have been nominated for director than can be elected, no corporation funds may be 
expended to support a nominee without the Board's authorization. 

Section 8. EVENTS CAUSING VACANCIES ON BOARD. A vacancy or vacancies 
on the Board of Directors shall occur in the event of (a) the death, resignation, or removal of any 
director; (b) the declaration by resolution of the Board of Directors of a vacancy in the office of a 
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director who has been convicted of a felony, declared of unsound mind by a court order, or found 
by final order or judgment of any comt to have breached a duty under California Nonprofit Public 
Benefit Corporation Law, Chapter 2, Article 3; or (c) the increase of the authorized number of 
directors . 

Section 9. RESIGNATION OF DlRECTORS. Except as provided below, any director 
may resign by giving written notice to the Chairman of the Board, if any, or to the President, or the 
Secretary, or to the Board. The resignation shall be effective when the notice is given unless the 
notice specifies a later time for the resignation to become effective. If a director' s resignation is 
effective at a later time, the Board of Directors may elect a successor to take office as of the date 
when the resignation becomes effective. 

Section 10. DlRECTOR MAY NOT RESIGN IF NO DlRECTOR REMAINS . Except 
on notice to the California Attorney General , no director may resign if the Corporation would be 
left without a duly elected director or directors. 

Section 11. REMOVAL OF DIRECTORS. Any director may be removed, with or 
without cause, by the vote of the majority of the members of the entire Board of Directors at a 
special meeting called for that purpose, or at a regular meeting, provided that notice of that meeting 
and of the removal questions are given in compliance with the provisions of the Ralph M. Brown 
Act. (Chapter 9 (commencing with Section 54950) of Division 2 of Title 5 of the Government 
Code). Any vacancy caused by the removal of a director shall be filled as provided in Section 12. 

Section 12. VACANCIES FILLED BY BOARD. Vacancies on the Board of Directors 
may be filled by approval of the Board of Directors or, if the number of directors then in office is 
less than a quorum, by (a) the affirmative vote of a majority of the directors then in office at a 
regular or special meeting of the Board, or (b) a sole remaining director. 

Section 13. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS. Any 
reduction of the authorized number of directors shall not result in any directors being removed 
before his or her tenn of office expires. 

Section 14. PLACE OF BOARD OF DIRECTORS MEETINGS. Meetings shall be 
held at the principal office of the Corporation. The Board of Directors may also designate that a 
meeting be held at any place within the granting agency's boundaries designated in the notice of the 
meeting. All meetings of the Board of Directors shall be called, held and conducted in accordance 
with the tern1s and provisions of the Ralph M. Brown Act, California Government Code Sections 
54950, et~' as said chapter may be modified by subsequent legislation. 

Section 15. MEETINGS; ANNUAL MEETINGS. All meetings of the Board of 
Directors and its committees shall be called, noticed, and held in compliance with the provisions 
of the Ralph M. Brown Act ("Brown Act"). (Chapter 9 (commencing with Section 54950) of 
Division 2 of Title 5 of the Government Code). The Board of Directors shall meet annually for 
the purpose of organization, appointment of officers, and the transaction of such other business 
as may properly be brought before the meeting. This meeting shall be held at a time, date, and 
place as noticed by the Board of Directors in accordance with the Brown Act. 

Section 16. REGULAR MEETINGS. Regular meetings of the Board of Directors, 
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including annual meetings, shall be held at such times and places as may from time to time be 
fixed by the Board of Directors. At least 72 hours before a regular meeting, the Board of 
Directors, or its designee shall post an agenda containing a brief general description of each item 
of business to be transacted or discussed at the meeting. 

Section 17. SPEClAL MEETINGS. Special meetings of the Board of Directors for any 
purpose may be called at any time by the Chairman of the Board of Directors, if there is such an 
officer, or a majority of the Board of Directors. If a Chairman of the Board has not been elected 
then the President is authorized to call a special meeting in place of the Chairman of the Board . 
The party calling a special meeting shall detennine the place, date, and time thereof. 

Section 18. NOTICE OF SPECIAL MEETINGS. In accordance with the Brown Act, 
special meetings of the Board of Directors may be held only after twenty-four (24) hours notice is 
given to the public through the posting of an agenda. Directors shall also receive at least twenty­
four (24) hours notice of the special meeting, in the following manner: 

a. Any such notice shall be addressed or delivered to each director at the director 's 
address as it is shown on the records of the Corporation, or as may have been given to 
the Corporation by the director for purposes of notice, or, if an address is not shown 
on the Corporation ' s records or is not readily ascertainable, at the place at which the 
meetings of the Board of Directors are regularly held. 

b. Notice by mail shall be deemed received at the time a properly addressed written 
notice is deposited in the United States mail, postage prepaid. Any other written 
notice shall be deemed received at the time it is personally delivered to the recipient 
or is delivered to a common carrier for transmission, or is actually transmitted by the 
person giving the notice by electronic means to the recipient. Oral notice shall be 
deemed received at the time it is communicated, in person or by telephone or 
wireless, to the recipient or to a person at the office of the recipient whom the person 
giving the notice has reason to believe will promptly communicate it to the receiver. 

c. The notice of special meeting shall state the time of the meeting, and the place if the 
place is other than the principal office of the Corporation, and the general nature of 
the business proposed to be transacted at the meeting. No business, other than the 
business the general nature of which was set forth in the notice of the meeting, may be 
transacted at a special meeting. 

Section 19. QUORUM. A majority of the directors then in office shall constitute a 
quorum . All acts or decisions of the Board of Directors will be by majority vote of the directors 
in attendance, based upon the presence of a quorum. Should there be less than a majority of the 
directors present at any meeting, the meeting shall be adjourned. The directors present at a duly 
called and held meeting at which a quorum is initially present may continue to do business 
notwithstanding the loss of a quorum at the meeting due to a withdrawal of directors from the 
meeting, provided that any action thereafter taken must be approved by at least a majority of the 
required quorum for such meeting or such greater percentage as may be required by law, the 
Articles of Incorporation or these Bylaws. Directors may not vote by proxy. The vote or 
abstention of each board member present for each action taken shall be publicly repo1ied. 

Section 20. TELECONFERENCE MEETINGS. Members of the Board of Directors 
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may participate in teleconference meetings so long as all of the following requirements in the 
Brown Act are compli ed with : 

a. At a minimum, a quorum of the members of the Board of Directors shall 
participate in the teleconference meeting from locations within the boundaries of 
the school district in wh ich the Charter School operates; 

b. All votes taken during a teleconference meeting shall be by roll call ; 

c. If the Board of Directors elects to use teleconferencing, it shall post agendas at all 
teleconference locations with each teleconference location being identified in the 
notice and agenda of the meeting; 

d. All locations where a member of the Board of Directors participates in a meeting 
via teleconference must be fully accessible to members of the public and shall be 
listed on the agenda; 1 

e. Members of the public must be able to hear what is said during the meeting and 
shall be provided with an opportunity to address the Board of Directors directly at 
each teleconference location; and 

f. The agenda shall indicate that members of the public attending a meeting 
conducted via teleconference need not give their name when entering the 
conference cal l. 2 

Section 21 . ADJOURNMENT. A majority of the directors present, whether or not a 
quorum is present, may adjourn any Board of Directors meeting to another time or place. Notice 
of such adjournment to another time or place shall be given, prior to the time schedule for the 
continuation of the meeting, to the directors who were not present at the time of the adjournment, 
and to the public in the mam1er prescribed by any applicable public open meeting law. 

Section 22. COMPENSATION AND REIM.BURSEMENT. Directors may not receive 
compensation for their services as directors or officers, only such reimbursement of expenses as the 
Board of Directors may establish by resolution to be just and reasonable as to the Corporation at the 
time that the resolution is adopted. 

Section 23 . CREATION AND POWERS OF COMMITTEES. The Board, by 
resolution adopted by a majority of the directors then in office, may create one or more committees 
of the Board, each consisting of two or more directors and no one who is not a director, to serve at 
the pleasure of the Board. Appointments to committees of the Board of Directors shall be by 
majority vote of the directors then in office. The Board of Directors may appoint one or more 
directors as alternate members of any such committee, who may replace any absent member at any 
meeting. Any such committee shall have all the authority of the Board, to the extent provided in the 
Board of Directors ' resolution, except that no committee may: 

1 This means that members of the Board of Directors who choose to utili ze their homes or offi ces as teleconfe rence 
locations must open these locations to the public and accommodate any members of the public who wish to attend 
the meeting at that location. 
2 The Brown Act prohibits requiring members of the public to provide their names as a condition of attendance at the 
meeting. 
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a. Take any final action on any matter that, under the California Nonprofit Public 
Benefit Corporation Law, also requires approval of the members or approval of a 
majority of all members; 

b. Fill vacancies on the Board of Directors or any committee of the Board; 

c. Fix compensation of the directors for serving on the Board of Directors or on any 
committee; 

d. Amend or repeal bylaws or adopt new bylaws; 

e. Amend or repeal any resolution of the Board of Directors that by its express terms is 
not so amendable or subject to repeal; 

f. Create any other committees of the Board of Directors or appoint the members of 
committees of the Board; 

g. Expend corporate funds to support a nominee for director if more people have been 
nominated for director than can be elected; or 

h. Approve any contract or transaction to which the Corporation is a party and 111 

which one or more of its directors has a material financial interest. 

The Board may also create one or more advisory committees composed of directors and 
non-directors . It is the intent of the Board to encourage the participation and involvement of 
faculty, staff, parents, students and administrators through attending and participating in open 
committee meetings. The Board may establish, by resolution adopted by a majority of the 
directors then in office, advisory committees to serve at the pleasure of the Board. 

Section 24. MEETINGS AND ACTION OF COMMITTEES. Meetings and actions of 
committees of the Board of Directors shall be governed by, held, and taken under the provisions of 
these bylaws concerning meetings, other Board of Directors ' actions, and the Brown Act, if 
applicable, except that the time for general meetings of such committees and the calling of special 
meetings of such committees may be set either by Board of Directors' resolution or, if none, by 
resolution of the committee. Minutes of each meeting shall be kept and shall be filed with the 
corporate records. The Board of Directors may adopt rules for the governance of any committee as 
long as the rules are consistent with these bylaws. If the Board of Directors has not adopted rules, 
the committee may do so. 

Section 25. NON-LIABILITY OF DIRECTORS. No director shall be personally 
liable for the debts, liabilities, or other obligations of the Corporation. 

Section 26. COMPLIANCE WITH LAWS GOVERNING STUDENT RECORDS . 
The Charter School and the Board of Directors shall comply with all applicable provisions of the 
Family Education Rights Privacy Act ("FERP A") as set forth in Title 20 of the United States 
Code Section 1232g and attendant regulations as they may be amended from time to time. 
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ARTICLE YIU 
OFFICERS OF THE CORPORATION 

Section 1. OFFICES HELD. The officers of the Corporation shall be a President, a 
Secretary, and Treasurer. The Corporation, at the Board ' s direction, may also have a Chairn1an of 
the Board and a Vice-Chair. The officers, in addition to the corporate duties set forth in this Article 
VIll, shall also have administrative duties as set forth in any applicable contract for employment or 
job specification. 

Section 2. DUPLICATION OF OFFICE HOLDERS. Any number of offices may be 
held by the same person, except that neither the Secretary nor the Treasurer may serve concunently 
as either the President or the Chairman of the Board. 

Section 3. ELECTION OF OFFICERS. The officers of the Corporation shall be 
chosen ammally by the Board of Directors and shall serve at the pleasure of the Board, subject to 
the rights of any officer under any employment contract. 

Section 4. REMOVAL OF OFFICERS. Without prejudice to the rights of any officer 
under an employment contract, the Board of Directors may remove any officer with or without 
cause. 

Section S. RESIGNATION OF OFFICERS. Any officer may resign at any time by 
g1vmg written notice to the Board. The resignation shall take effect on the date the notice is 
received or at any later time specified in the notice. Unless otherwise specified in the notice, the 
resignation need not be accepted to be effective. Any resignation shall be without prejudice to any 
rights of the Corporation under any contract to which the officer is a party. 

Section 6. VACANCIES IN OFFICE. A vacancy in any office because of death, 
resignation, removal, disqualification, or any other cause shall be filled in the manner prescribed in 
these bylaws for norn1al appointment to that office, provided, however, that vacancies need not be 
filled on an annual basis. 

Section 7. CHAIR OF THE BOARD. If a Chair of the Board of Directors is elected, 
he or she shall preside at the Board of Directors ' meetings and shall exercise and perform such 
other powers and duties as the Board of Directors may assign from time to time. If a Chairman of 
the Board of Directors is elected, there shall also be a Vice-Chairman of the Board of Directors. Il1 
the absence of the Chair, the Vice-Chairman shall preside at Board of Directors meetings and shall 
exercise and perfonn such other powers and duties as the Board of Directors may assign from time 
to time. 

Section 8. PRESIDENT. The President, also known as the Principal, shall be the 
general manager of the Corporation and shall supervise, direct, and control the Corporation's 
activities, affairs, and officers as fully described in any applicable employment contract, agreement, 
or job specification. The President shall have such other powers and duties as the Board of 
Directors or the bylaws may require. If there is no Chainnan of the Board, the President shall also 
preside at the Board of Directors' meetings. 
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Section 9. SECRETARY. The Secretary shall keep or cause to be kept, at the 
Corporation's principal office or such other place as the Board of Directors may direct, a book of 
minutes of all meetings, proceedings, and actions of the Board and of committees of the Board. 
The minutes of meetings shall include the time and place that the meeting was held; whether the 
meeting was annual , regular, special , or emergency and, if special or emergency, how authorized; 
the notice given; the names of the directors present at Board of Directors and committee meetings ; 
and the vote or abstention of each board member present for each action taken. 

The Secretary shall keep or cause to be kept, at the principal California office, a copy of the 
articles of incorporation and bylaws, as amended to date. 

The Secretary shall give, or cause to be given, notice of all meetings of the Board and of 
committees of the Board of Directors that these bylaws require to be given. The Secretary shall 
keep the corporate seal, if any, in safe custody and shall have such other powers and perform such 
other duties as the Board of Directors or the bylaws may require. 

Section I 0. TREASURER. The Treasurer shall keep and maintain, or cause to be kept 
and maintained, adequate and colTect books and accounts of the Corporation' s properties and 
transactions. The Treasurer shall send or cause to be given to directors such financial statements 
and repo1is as are required to be given by law, by these bylaws, or by the Board. The books of 
account shall be open to inspection by any director at all reasonable times. 

The Treasurer shall (a) deposit, or cause to be deposited, all money and other valuables in 
the name and to the credit of the Corporation with such depositories as the Board of Directors may 
designate; (b) disburse the corporation's funds as the Board of Directors may order; (c) render to the 
President, Chairman of the Board, if any, and the Board, when requested, an account of all 
transactions as Treasurer and of the financial condition of the Corporation; and ( d) have such other 
powers and perfonn such other duties as the Board, contract, job specification, or the bylaws may 
require. 

If required by the Board, the Treasurer shall give the Corporation a bond in the amount and 
with the surety or sureties specified by the Board of Directors for faithful perf01mance of the duties 
of the office and for restoration to the Corporation of all of its books, papers, vouchers, money, and 
other property of every kind in the possession or under the control of the Treasurer on his or her 
death, resignation, retirement, or removal from office. 

ARTICLE IX 
CONTRACTS WITH DIRECTORS 

Section 1. CONTRACTS WITH DIRECTORS. The Corporation shall not enter into 
a contract or transaction in which a director directly or indirectly has a material financial interest 
(nor any other corporation, firm, association, or other entity in which one or more of the 
Corporation' s directors are directors and have a material financial interest) . 

ARTICLEX 
CONTRACTS WITH NON-DIRECTOR DESIGNATED EMPLOYEES 

Section 1. CONTRACTS WITH NON-DIRECTOR DESIGNATED EMPLOYEES. 
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The Corporation shall not enter into a contract or transaction in which a non-director designated 
employee (e.g. , officers and other key decision-making employees) directly or indirectly has a 
material financial interest unless all of the requirements in the Roses in Concrete Conflict of 
111terest Code have been fulfilled. 

ARTICLE XI 
LOANS TO DIRECTORS AND OFFICERS 

Section 1. LOANS TO DlRECTORS AND OFFICERS. The Corporation shall not 
lend any money or property to or guarantee the obligation of any director or officer without the 
approval of the California Attorney General; provided, however, that the Corporation may advance 
money to a director or officer of the Corporation for expenses reasonably anticipated to be incurred 
in the performance of his or her duties if that director or officer would be entitled to reimbursement 
for such expenses of the Corporation. 

ARTICLE XII 
INDEMNIFICATION 

Section 1. INDEMNIFICA Tl ON. To the fullest extent permitted by law, the 
Corporation shall indemnify its directors, officers, employees, and other persons desc1ibed in 
Corporations Code Section 5238(a), including persons fo1merly occupying any such positions, 
against all expenses, judgments, fines , settlements, and other amounts actually and reasonably 
incurred by them in com1ection with any "proceeding," as that term is used in that section, and 
including an action by or in the right of the Corporation by reason of the fact that the person is or 
was a person described in that section. "Expenses," as used in this bylaw, shall have the same 
meaning as in that section of the Corporations Code. 

On written request to the Board of Directors by any person seeking inde1m1ification under 
Corporations Code Section 5238 (b) or Section 5238 (c) the Board of Directors shall promptly 
decide under Corporations Code Section 5238 (e) whether the applicable standard of conduct set 
forth in Corporations Code Section 5238 (b) or Section 5238 (c) has been met and, if so, the Board 
of Directors shall authorize indemnification. 

ARTICLE XIII 
INSURANCE 

Section I. INSURANCE. The Corporation shall have the right to purchase and 
maintain insurance to the full extent permitted by law on behalf of its directors, officers, employees, 
and other agents, to cover any liability asserted against or incmred by any director, officer, 
employee, or agent in such capacity or arising from the director's, officer's, employee 's, or agent's 
status as such. 

keep: 
Section 1. 

ARTICLE XIV 
MAJNTENANCEOFCORPORATERECORDS 

MAINTENANCE OF CORPORATE RECORDS. The Corporation shall 

a. Adequate and correct books and records of account; 
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b. Written minutes of the proceedings of the Board and committees of the Board; and 
c. Such reports and records as required by law. 

ARTICLE XV 
INSPECTION RIGHTS 

Section I. DIRECTORS' RIGHT TO INSPECT. Every director shall have the right at 
any reasonable time to inspect the Corporation's books, records, documents of every kind, physical 
properties, and the records of each subsidiary, as permitted by California and federal law. This right 
to inspect may be circumscribed in instances where the iight to inspect conflicts with California or 
federal law (e.g., restrictions on the release of educational records under FERPA) pertaining to 
access to books, records, and documents. The inspection may be made in person or by the 
director 's agent or attorney. The right of inspection includes the right to copy and make extracts of 
documents as permitted by California and federal Jaw. 

Section 2. ACCOUNTING RECORDS AND MINUTES. On written demand on the 
Corporation, any director may inspect, copy, and make extracts of the accounting books and records 
and the minutes of the proceedings of the Board of Directors and conunittees of the Board of 
Directors at any reasonable time for a purpose reasonably related to the director's interest as a 
director. Any such inspection and copying may be made in person or by the director ' s agent or 
attorney. This right of inspection extends to the records of any subsidiary of the Corporation. 

Section 3. MAINTENANCE AND INSPECTION OF ARTICLES AND BYLAWS. 
The Corporation shall keep at its principal California office the 01iginal or a copy of the articles of 
incorporation and bylaws, as amended to the current date, which shall be open to inspection by the 
directors at all reasonable times during office hours . 

ARTICLE XVI 
REQUIRED REPORTS 

Section I . ANNUAL REPORTS. The Board of Directors shall cause an annual report 
to be sent to itself (the members of the Board of Directors) within 120 days after the end of the 
Corporation 's fiscal year. That report shall contain the following infom1ation, in appropriate detail: 

a. The assets and liabilities, including the trust funds , or the Corporation as of the end 
of the fiscal year; 

b. The principal changes in assets and liabilities, including trust funds ; 

c. The Corporation's revenue or receipts, both unrestricted and restricted to particular 
purposes; 

d. The Corporation's expenses or disbursement for both general and restricted 
purposes; 

e. Any infonnation required under these bylaws; and 

f. An independent accountant 's report or, if none, the certificate of an authorized 
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officer of the Corporation that such statements were prepared without audit from the 
Corporation 's books and records. 

Section 2. ANNUAL STATEMENT OF CERTAJN TRANSACTIONS AND 
INDEMNIFICATIONS. As part of the annual report to all directors, or as a separate document if 
no annual report is issued, the Corporation shall , within 120 days after the end of the Corporation's 
fi scal year, annually prepare and mail or deliver to each director and furnish to each director a 
statement of any transaction or indemnification of the following kind: 

(a) Any transaction (i) in which the Corporation, or its parent or subsidiary, was a party, 
(ii) in which an "interested person" had a direct or indirect material financial 
interest, and (iii) which involved more than $50,000 or was one of several 
transactions with the same interested person involving, in the aggregate, more than 
$50,000. For this purpose, an "interested person" is either: 

(l) Any director or officer of the Corporation, its parent, or subsidiary (but mere 
common directorship shall not be considered such an interest); or 

(2) Any holder of more than l 0 percent of the voting power of the Corporation, 
its parent, or its subsidiary. The statement shall include a brief description 
of the transaction, the names of interested persons involved, their 
relationship to the Corporation, the nature of their interest, provided that if 
the transaction was with a partnership in which the interested person is a 
partner, only the interest of the partnership need be stated. 

(b) The amount and circumstances of any indemnifications aggregating more than 
$10,000 paid during the fiscal year to any director or officer of the Corporation 
pursuant to Article XII of these Bylaws. 

ARTICLE XVII 
BYLAW AMENDMENTS 

Section l. BYLAW AMENDMENTS. The Board of Directors may adopt, amend or 
repeal any of these Bylaws by a majority of the directors present at a meeting duly held at which a 
quorum is present, except that no amendment shall make any provisions of these Bylaws 
inconsistent with the Corporation ' s Articles of Incorporation, or any laws. 

ARTICLE XVIII 
FISCAL YEAR 

Section 1. FISCAL YEAR OF THE CORPORATION. The fiscal year of the 
Corporation shall begin on July 1st and end on June 30th of each year. 
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CERTIFICATE OF SECRETARY 

I certify that I am the duly elected and acting Secretary of Roses in Concrete, a California 
nonprofit public benefit corporation; that these bylaws, consisting of 14 pages, are the bylaws of the 
Corporation as adopted by the Board of Directors on ; and that these bylaws have 
not been amended or modified since that date. 

Executed on at , Cali fornia. 
~~~~~~~~- -~~~~~~~ 
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The Roses in Concrete Community School (K-8) will develop an age-appropriate 
code of conduct based on the "Definite Dozen" used by the Lead Petitioner, Jeff 
Duncan-Andrade at the East Oakland Step to College program which produced 
extraordinary results .. 

East Oakland ~ ;l 
SteptoCollege. ~! ;;, 

)"1} 
~PROMISE 

THE DEFINITE DOZEN 
"Discipline yourself so that no one else has to." 

TO ENTER YOUR 
REVOLUTIONARY STATE OF MIND 

1. Be responsible (To yourself, to your family, to your community, to our 
world.) 

2. Be respected, be respectful (Respect yourself. Demand that others 
respect you. Respect others.) . 

3. Be honest (Leaders don't make excuses, they make improvements.) 
4. Be loyal (Stand alongside those who have the least.) 

TO DISCIPLINE YOUR 
REVOLUTIONARY STATE OF MIND 

5. Work (Everyday, everywhere.) 
6. Study (To study is a revolutionary duty.) 
7. Character over reputation (Character is who you are when no one else 

is looking. Reputation is who other people say you are.) 
8. Believe (Doubters never win, revolutionaries never doubt.) 

TO BUILD 
A SUCCESSFUL REVOLUTION 

9. Be self-critical (No revolution is complete without a culture of self­
improvement. There is no culture of self-improvement without a culture 
of self-reflection.) 

10. Acknowledge the knowledge (Teach and be teachable.) 
11. Build with allies, influence the enemy (Execute the 5 phases: identify, 
analyze, plan, implement, evaluate.) 
12. Be relentless (Never, ever give up.) 





COMPARISON OF SCHOOL ACCO NT ABILITY REPORT CARDS (SARC) FOR EAST OAKLAND SCHOOLS IN THE ATTENDANCE AREA (2012-2013 API) 

State Rank: 1 =worst; 10 =best 

Pa rent Education: 1 = not a high school grad. To 5=Graduate school 

K-5 Schools 
Acorn K-5 
Aspire College Acad K-5 
Aspire Millsmont K-5 
Aspire Monarch K-5 
Bridges Acad K-5 
Brookfield K-5 
Burckhalter K-5 
Community United K-5 
East Oakland Pride K-5 
Encompass K-5 
Esperanza Elem K-5 
Futures Elem. K-5 
Global Family K-5 
Horace Mann K-5 
Howard K-5 
Korematsu K-5 
Markham K-5 
New Highland K-5 
Parker Elem K-5 
Reach K-5 
Rise K-5 

Mean K-5 
Range K-5 

Median K-5 

2012-2013 2012? 2012 2012 Parent % 
E/LA Math Sci H/SS API API rank Ed EL 

58 61 798 848 7 2.11 

n/ a 

38 48 18 n/a 732 2 2.58 

43 59 11 n/a 761 3 1.97 

715 1 1.64 

33 37 689 738 2 2. 12 

45 51 769 808 5 2.69 

700 1 1.72 

22 46 668 660 1 1.8 

59 69 833 805 5 1.93 

762 3 1.55 

613 1 1.99 

testing irreg. n/a n/ a 1.75 

40 46 739 796 4 2.09 

49 67 777 792 4 2.81 

735 2 1.96 

46 43 749 754 2 2.19 

25 42 678 721 1 1.73 

847 7 2.26 

18 35 628 625 1 2.27 

14 14 556 654 1 1.84 

41 48.4 724 740 2.789 
14-5' 14-72 613-848 lto7 

64 

33 

90 

74 

50 

15 

58 

64 

62 

82 

39 

10 

37 

13 

60 

33 

71 

13 

33 

49 

# 

% SE % % % % % AsAm % % 1213 
DIS Dis FRL Lat AfrAm /Pl/F White Other SUSP 

99 11 42 88 5 2 0 1 
n.a n.a. 89 69 30 0 0 0 

88 4 85 37 57 2 1 0 28 

96 6 93 94 4 1 1 0 12 

41 4 39 93 3 1 1 1 

85 19 83 60 31 5 0 1 
84 19 85 16 63 18 2 1 

60 6 49 66 26 5 1 0 

92 13 49 74 21 2 1 0 
64 3 45 77 16 6 1 1 

50 5 37 99 1 0 0 0 

64 7 53 48 43 5 3 0 

100 12 43 93 5 0 0 1 

59 8 52 46 33 14 2 1 

73 16 92 17 74 4 3 1 
48 6 43 77 18 2 1 1 

80 13 89 so 44 3 1 1 

52 7 39 81 16 1 1 1 

93 12 93 16 71 11 2 0 
61 7 50 34 53 11 0 
58 7 49 67 29 3 0 0 

21 

1025 81st Ave.; bet Int '! and SL 

8030 Atherton, Eastmont 

Mills College 

1445 lOlst Ave., lveywood 

1325 53rd Ave., above SSth @ Int' ! 

401 Jones Ave., above 98th next to 880 

3994 Burckhalter Ave. nr 580/ edwards 

6701 Internationa l @ 66th 

8000 Birch St. (82nd@Bancroft) 

1025 81st Ave., nr SL St. 

10315 E St. so of 98th nr SL St. 

6701 lnt' I Blvd ., with Comm United and Roots 

2035 40th Ave. nr Foothi ll 

5222 Ygnacio Ave. below High @ Foothill 

E of Mac, nr 580 

10315 E. St. next to Esperanza be low 98th nr SL 

7220 Krause Ave., 73rd nr Bancroft. 

8521 A St., with Rise nr Allen Temple 

7929 Ney Ave., above Mac nr 580 

9860 Sunnyside St., 98th@Bancroft 

8521 A St., with New Highland, nr Allen Temple 





K-8 Schools 

Aspire ERES K-8 

E 0 Leadership K-8 

Greenleaf P-8 

Melrose leadership K-8 

Reems K-8 

Mean K-8 

Range k-8 

Median K-8 

6-8 Schools 

Alliance 6-8 

Frick 6-8 

Elmhurst 6-8 

Madison Park 6-8 

Roots 6-8 

Mean 6-8 

Range 6-8 
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CONFLICT OF INTEREST POLICY (SAMPLE) 

Board members and employees of the Roses in Concrete Community School (''the School" 
or "RiC") owe a fiduciary duty to the school which requires that in serving the school they 
act, not in their personal interests or in the interests of others, but solely in the interest of 
the school. Board members and employees* must avoid any actual or potential conflict 
between personal interests and the interest of the school. Both the fact and the appearance 
of a conflict of interest should be avoided. Board members and employees may not use 
their positions, or information they have about the school or the school's property, in a 
manner that allows them to secure a pecuniary benefit for themselves or their relatives.** 

School business transactions in which a Board member or employee has an interest shall 
be subject to close scrutiny. Such proposed transactions shall be reviewed carefully to 
determine that they are in the best interests of the school and that they will not lead to a 
conflict of interest. For the purposes of this policy, a Board member or employee has an 
interest in a proposed transaction if he/she or a relative has a substantial financial interest 
in it, or has a substantial financial interest in any organization involved in the proposed 
transaction, or holds a position as trustee, director, general manager, or principal officer in 
any such organization. 

Board members and employees are expected to make full disclosure to the best of their 
knowledge of any dual interest in a proposed transaction by submitting a report to the 
Chair of the Board of Trustees ("Chair") or other officer designated by the Board to handle 
such matters, supplying any reasons why the transaction might not be in the best interest 
of the School. 

In matters requiring prior approval of the Board of Trustees, the Chair or other officer 
shall, complying with notice requirements, forward copies of this disclosure report to the 
Board. 

After disclosure of the potential conflict and all material facts, and after any discussion with 
the interested person, he/she shall leave the Board or Committee meeting while the 
determination of a conflict of interest is discussed and voted upon. The remaining Board or 
Committee members shall decide if a conflict of interest exists. 

If it is found that a conflict of interest exists, the Board or Committee shall determine 
whether the School can obtain with reasonable efforts a more advantageous transaction or 
arrangement from a person or entity that would not give rise to a conflict of interest. If a 
more advantageous transaction or arrangement is not reasonably possible under 
circumstances not producing a conflict of interest, the Board or Committee shall determine 
by a majority vote of the disinterested Trustees whether the transaction or arrangement is 
in the school's best interest, for its own benefit, and whether it is fair and reasonable. In 
conformity with the above determination it shall make its decision as to whether to enter 
into the transaction or arrangement. 



Board members, including individuals serving in an advisory capacity, and employees have 
a duty of confidentiality and shall not use inside information of the school for personal 
benefit, or use such inside information to the detriment of the Roses in Concrete 
Community School. Inside information is information obtained through a Board member's 
or employee's position that has not become public information. 

Board members and employees have a continuing responsibility to comply with the 
requirements of this Conflict of Interest Policy. The Roses in Concrete Community School 
will require an annual disclosure statement to be completed and returned which will seek 
confirmation as to conformity with this policy, as well as related information required by 
the IRS. 

* For the purposes of this policy, "employees" will include those persons with discretionary 
decision-making authority to select outside services for the school, including but not 
limited to the Principal and the CFO. 
** For the purposes of this policy, "relative" means spouse, parents, siblings, children, 
grandchildren, the spouses of children and grandchildren, and any other blood relative, if 
the latter resides in the same household. 



CORE CHARACTERISTICS OF A ROSES IN CONCRETE GRADUATE 

Courage: Roses in Concrete understands courage as a trait of confrontation. Students are 
expected to develop the habit of confronting their "fears and peers" when regarding the 
daily trials of mental, emotional, and spiritual growth. In this manner, courage becomes an 
act of challenging one's self and those with which they have influence on matters of 
humanization and decision-making. Such reflection and interactions with others can be 
very difficult as one must endure the discomfort of questioning her fundamental 
assumptions about life while also risking the stability of important relationships. Expecting 
our students to stand up for what is right and fair for all people is a challenge that many 
students won't get in school. RIC understands courage as a developmental and political 
necessity for our students as they move forward towards maturity. 

Humility: The ability to balance a confidence in one's own capacity while understanding 
their limitations and areas of needed growth. This manifests in a way of being in the world 
that affirms people and nature for what is both seen and not yet visible upon first contact. 

Natural Inquiry: The state of curiosity with which all thinking beings are born. RIC intends 
to both nurture and restore the sense of wonder and the hunger for investigation that all 
humans need to grow into creative, innovative, knowledge creating, nurturing community 
members. We acknowledge the reality that the monotonous, mechanistic structures and 
pedagogies of what has become conventional schooling can leave some students partially 
emptied of their zest to learn in classroom settings. RIC bas no intention of replicating such 
a dehumanizing pattern. 

Kindness: As the old West African Proverb states, "If there is no enemy within, the enemy 
outside can do no harm." The habit of relating to others with a generous and optimistic 
disposition is a critical element for the development of a healthy and productive 
community. Without the ability to see others as worthy of such open-hearted treatment, 
one cannot establish a community that is aware of its own value and thus adequately 
protective of its members. Therefore, a student must attempt to be personable and work 
towards the establishment of positive relationships and impressions throughout the RIC 
community- if for no other reason- to model the type of character we yearn to develop as a 
school with a social justice intent. 

Creativity: Viewed as an extension of one's inner-self combined with a sense of freedom 
and confidence, creativity must be encouraged and supported by our staff Creativity 
involves risk, out-of-the-box thinking, and a curious, adventurous mind. These are elements 
that students need in order to imagine and construct answers to longstanding questions 
regarding social problems and personal struggles. It is critical for all students to know that 
they have creative capacity and- as school- our job is to provide them with an array of 
opportunities to find out which areas of life sparks their creative fire. 

Resiliency: The ability to endure and progress through adversity is an essential trait in our 
communities. Thanks to the families in the community, many of our students will arrive to 



school very familiar with the manifestations of this trait. It is our responsibility to provide 
students with an environment that nurtures this characteristic through a provision of 
opportunities to try, fail, and succeed with support. Students will be expected to be their 
best selves and will be exposed to clear boundaries and appropriate consequences when 
they are failing to do so. RIC will also teach the histories of struggle and success that 
demonstrate the strength and perseverance of their communities in order to provide a 
social and political context for the models they see at home and in the broader community. 
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A DAY IN THE LIFE AT ROSES IN CONCRETE 
The following exemplifies a typical day in the life of a student attending the Roses in Concrete School. This is intended to be a 
representative sample only. (On Wednesdays, Instructional Blocks 1 and 2 are shortened by 10 minutes each to allow time in 
the afternoon from 1:30-4:00 for professional development topics, and cross-grade-level collaborati ons work.) 

Time Schedule Ashley's Day 
7:00- Morning Activities Ashley is a 4th grader at the Roses in Concrete School. She gets dropped off at 
8 :00am Students will be allowed access to school around 6:50 am because her mother has to avoid traffic if she plans to 

school as early as 7:00 am. get to work on time. Luckily, Ashley knows her teacher and most of the other 
Teachers will allow students staff are already there. She checks in with the front desk, a parent worker she 
varying options at this time, knows, and heads to her class. A couple other students are already there with 
including Academic Support, the teacher, Mr. Anthony, who is reviewing an interactive reteach math lesson 
Tutoring, Supplemental Academic (fractions using pattern blocks) with them. Ashley takes out the laptop checked 
Activities and Enrichment, and out to her by the school, and works on her project. When Mr. Anthony finishes 
general space to read or catch up up the reteach lesson, she meets with him to get "unstuck" on a couple math 
on homework. These morning problems. They go over the problem that confused her and finish up just in time 
activities are designed to allow for breakfast. Ashley and the other students make their way to the cafeteria 
students opportunities to ease where they eat fresh fruit and a choice of oatmeal or cereal. 
into their morning and catch up, 
get help, or jump start their 
academic days. Supplemental 
activities will be determined by 
teachers, but may include: book 
clubs and literacy circles, 
extracurricular clubs, arts and 
crafts, pre-teaching of lessons, 
language support, or homework 
help. A nutritious breakfast will 
also be provided to all students 
during this time to provide the 
necessary energy throughout the 
morning. 
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8:00- Morning Calisthenics and Ashley eats just enough to satisfy her, but has learned not to overstuff herself as 
8:15am Definite Dozens period food is readily available to students throughout the day. She is aware that with 

Understanding that physical 5 minutes before the bell rings, she wants to be able to fully participate in the 
activity increases brain morning stretches. She sees that today is Mr. Anthony's turn to lead the school. 
productivity, energy levels, and a He goes over Choy Lee Fut stances and arm work. She knows her teacher knows 
readiness to learn, the Roses in this particular martial art because he has shared it with the class before and he 
Concrete School will start each has gotten the class to perform a Lion dance during Lunar New Year. The 
morning with so me quick warm- stances are very much like the yoga poses Ashley learn ed from Ms. Diana. There 
ups school-wide to include, but are a lot of circular arm movements the students go through, and while Ash ley 
not limited to: yoga, martial arts, enjoys them, she gets slightly confused with the opposite arm motions that her 
tai chi, and meditation. These light teacher, Mr. Anthony, calls the "Ying and Yang" style of it. "Oh well," she thinks 
activities will focus on stretching to herself she is having Jun doing the stretches as she realizes that it is also 
and breathing to help increase similar to the Tai Chi she has learned early in the year, only it is faster. During 
blood flow and circulation. At the the last 5 minutes the whole school cools down with some deep breathing 
end of the calisthenics, all exercises and meditation. Ash ley really enjoys this time because she gets to close 
students will recite a variation of her eyes and just hear the sounds of the city as she tries to focus in on her 
the "Definite Dozen" social justice breathing. She slowly opens her eyes and fee ls refreshed. With enthusiasm and 
commitment to who they are and understanding of what the name of the school means, what the goals of learning 
what they are here to accomplish. are and why she is there, she recites the "Definitive Dozen" with the rest of her 

Roses in Concrete family. 
8: 15- Morning Business & D.E.A.R. Ashley digs into her backpack to take out her homework and places it in an 
8:4 5am The first 30 minutes will be organized pile on the corner of her desk. She's relieved that she had help in the 

assigned for "Drop Everything and morning to finish off the problems she didn't understand. She can't wait to 
Read" (D.E.A.R.) time where continue reading her Percy Ja ckson book, since she's getting to a good part. She 
students will be allowed to didn't think she would like a story about Greek gods, but she saw her teacher 
leisurely read a book, comic or read the book last month and she knows that there's a movie on it. Her teacher 
tablet. Teachers wi ll be modeling promised to let her borrow the movie after she finished the book and said they 
similar behavior and checking in would discuss the differences between the two during lun ch. Ash ley sees Mr. 
with students who might want Anthony reading a "b ig person" book, some dude named Paulo Freire (whom he 
individual counseling. already introduced to the class before during a lesson about "reading the 

world']. She wonders if she could borrow her teacher's book and check out what 
all the fuss was about. If it's good enough for her teacher, she believes it's good 
enou_qh for her, just like that Percy fackson book. 
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8:45- Instructional Block 1 Math has become Ashley's favorite subject. Sh e looks forward to it every 
10:05am Mondays through Thursdays, morning as the class starts out reviewing yesterday's lesson on equivalent 

Instructional Block 1 will fractions by playing the gam e "Cover Up". She has becom e an expert at being 
emphasize Math. It will focus on able to find multiple ways to represent fractions using the Geo Blocks the class 
covering the Common Core State uses. During the bulk of the tim e, Ashley and her group have to plan out 
Standards using hands on fractional values of how th ey want to split up their planter's box for the school's 
manipulatives, interactive games, community garden. Each group is tasked to present a proposal for the 
and conceptual understanding. classroom to vote on, with which th ey get to devise a plan for their planter's box. 
Cognitively Guided Instruction Ashley really hopes her team's proposal makes it as she and her 3 other 
(CGI), Algebraic Thinking, and classmates calculated how to divide the 4 ft x 5 ft x 3ft box to incorporate 5 
Spatial Temporal Math (ST Math) different fruits and vegetables. She 's even more proud of the fact that her group 
programs will be implemented. did their research on how much soil space each plant's roots will require, and 
Overall, mathematics instruction factored in that into their proposal. Ashley figures that carrots have a larger 
will be rooted in real-life root system to account for, so their group's decision to stick with 2/5 of the box 
situations, practical applications, being spinach, 1/5 strawberries, 1/5 tomatoes, 4/10 herbs, and 6/10 beans 
and projects that require hands- made sense since they should receive crops all year long! She is also relieved to 
on problem solving. Cross- know that their math project coincides with their YPAR on healthy food options 
curricular components such as in the community. Ashley figures that creating more community gardens would 
literacy development, will also be a reasonable solution to all the fast food and liquor stores their class has 
factor in during math. On Fridays, surveyed around the block. As soon as her group finishes up their work, she goes 
students will engage in to get her tablet and play some ST Math. She is stuck on one math puzzle that 
Community Councils and Youth incorporates fractions. Sh e can't figure out what she is doing wrong because 
Participatory Action Research there are no words or directions. Sh e has to get the penguin,jiji, to the other 
(YPAR) projects when students side by figuring out the correct fractional problem. She knows she just can 't ask 
meet with their family pods to for help. Luckily Mr. Anthony notices her "hurdle" from his laptop and goes over 
check in and develop that critical to help. Every student or group is doing something different which allows her 
mentorship. This allows cross- teacher to pay attention to smaller groups or individuals. just before the 
grade level interaction and instructional block is done, Ashley is able to complete th e level where she will 
development of a school-wide come back to ST Math later on a different task and game. 
community and greater cohesion. 
Additionally, they will utilize their 
math skills (data analysis, fraction 
and number sense, etc.1 to 
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conduct research based on 
community issues and create 
viable solutions to those 
problems. 

10:05- Recess (Healthy snack & Open Ashley quickly lines up for the trail mix provided by the school. Even though her 
10:25am Play) mom packed her a snack in her lunch pail, she decides that the dried fruit and 

In order to maintain their energy nuts will hit the spot. She throws away her trash and meets up with her friends 
and focus for the next to play a game of Four Square. Mr. Anthony already thinks he owns the court, 
instructional block, students at but Ashley feels she's been getting a lot better the past couple weeks and has 
Roses in Concrete will receive a developed a few strategies for her teacher. After beating him, she steps away 
healthy snack and Open Play. from the game wanting to leave on a high note and looks to see which teacher 
Students will be able to bring their would be the next victim. Looking around she sees the other teachers playing 
own snack, but the school will soccer, jumping rope, and playing freeze tag with the students. It isn't unusual 
provide one as well as PE to see the teachers run around with the students, teaching them proper playing 
equipment for Open Play. techniques. Before she can decide, the bell rings and she gets ready to go back to 

class satisfied that she bested her teacher. just before the class reenters, there is 
a friendly .Qlare shared between two rivals as Ashley resumes student mode. 

10:25- Instructional Block 2 Ashley is excited to return from recess because it means that she can return to 
11:45am Language Arts and Literacy is the what has quickly become her favorite novel, Esperanza Rising. Her literature 

emphasis of Instructional Block 2 circle group had the task to revisit the pages they read thus far to find evidence 
Tuesdays through Fridays. On from the text that proved that division was a tactic of oppression. Her circle 
Mondays there will be an quickly split up the chapters to find three examples to discuss. The group 
emphasis on Health and Wellness. feverishly debated why some examples worked, while others were a stretch. In 
During this block, literature the end they settled on their evidence and worked to back up their claims by 
circles will be conducted using deconstructing their example from the text. They would have to share out with 
culturally responsive and the rest of the class and Ashley wanted to be ready to make the connection to 
decolonized texts. Thematic units today's treatment of immigrants in California. Mr. Anthony navigated the class 
will blend in the other curricular through the novel while tying in elements of the Social Studies standards, it was 
strands, like social studies, and California History after all. They ended up comparing elements of the real 
reflect in the strategic literature farmworkers movement, the VFW, and the importance of the Filipinos' 
chosen. During writing, elements contributions to go along with Cesar Chavez and Delores Huerta. Ashley finds all 
of the "Writer's Workshop" will this interesting, however she secretly wishes to return to the book so they can 
also be emphasized. Students will ,qet to the next chapter. She wants to be able to finish the book so she will have 
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develop their critical analysis and the opportunity to blog a book review on it for her class site and use it for an 
writing skills to create change in Amazon review. Before the end of instructional block Ashley is glad that they 
meaningful ways through the don't have "Buddy Reading" today, not because she doesn't enjoy her time with 
production of biogs, newsletters, her 2 11 d grade partner, but because she wants to finish writing up her article on 
magazines, and more. During the her school's participation at the May Day rally. She decides that she will add 
literacy block, cross-grade level elements from the Esperanza Rising book into her newsletter article. Realizing 
pairs do "Buddy Reading" where that the period was about to end, she saves her work on the laptop and jots a 
older students work with younger Jew notes in her agenda so she can finish up the article the next day. 
ones in read-aloud and literacy 
activities. 

11:45- Lunch and Recess Mom packed her lunch, but Ashley decides to at least grab the A La Carte being 
12:30pm Students will enjoy well-balanced offered. She loves the steamed broccoli and broiled chicken, but the veggies will 

lunch options. Every student have to do. Mom packed her a turkey torta and she doesn't want to eat too 
receives a free lunch, but each also much because it was soccer club today. Ms. Ana, the 1 st grade teacher, was 
has the option to bring in his/her running the club today. Ashley considered her a role model because she was 
own. Lunch Recess will offer really good at soccer and seemed very nice and smart--all the qualities that 
similar options as before. Clubs Ashley wanted. Ms. Ana was setting up some scrimmages and Ashley and her 
will be offered based on teacher teammates were learning how to spread out and use the whole field. Each team 
and student interest to allow for was rotating out every 5 minutes to allow everyone a chance to play. Luckily 
organized sports and activities. there were only three teams to cycle through, which meant more playing time 

for everyone. She scanned the field and play area and thought it was weird to 
not see Mr. Anthony around. He must have needed to take care of business 
because it was rare to not see him out there helping out with Soccer club. 

While Ashley's team was waiting their turn, she saw a police helicopter circling 
overhead and she suddenly felt sad. She started remembering last week when 
that same sound circled over her bedroom and the helicopter's floodlight 
engulfed her room and worked her up. When she looked out the window facing 
the street, she saw commotion and heard her friend's Mom screaming and 
crying loudly. Ashley's Mom came in to comfort her and told her that Oscar, her 
friend and neighbor, had been shot and killed outside their house. Ashley could 
not hold back her tears. She had looked up to Oscar. He had just started high 
school and was always lookin,q out for Ashley wh en they played outside. Oscar 
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never hurt anyone. He never even had a bad word to say about anyone. How 
could this happen? 

The sound of the helicopter brought all these emotions rushing back to her. 
Ashley f elt herself starting to cry and rush ed away from the gam e. Sh e burst 
into the classroom to find Mr. Anthony who was setting up for th e science lesson 
they were going to do after lun ch. Tears of f ear and rage streamed down her 
face as she rushed up to him. Ashley's Mom had already told Mr. Anthony about 
Oscar's death and he and Ashley had already talked about it several times. 
Ashley was grateful that she had Mr. Anthony in her life. Sh e trusted him to 
listen to her, understand what she was going throug h, and help her f eel a little 
bit better. Th ey talked f or the rest of th e lun ch and recess period. He told her 
that she could come to him any time with any problems she had. Ashley f elt 
relieved to have someone like him at her school. 

12:30- Instructional Block 3 Th e entire class makes a quick trip to the Community Garden for th e start of the 
1:50pm Hands-on Science (experiments Science lesson. Mr. Anthony asked Ashley if she was up to the job of observing 

and activities) according to th e and measuring the beanstalk g rowth. Sh e was g lad that he thoug ht to ask her 
Next Genera tion Science instead of just telling her to do it and she welcomed the chance to g et involved 
Standards are emphasized in this in something that would take her mind off Oscar for a little while. Sh e 
instructional block on Mondays. measured 10 stalks in centimeters and compared them with her team 's 
Tuesdays, and Fridays. It is an measurements of the bean stalks planted with different f ertilizers. Sh e didn 't 
integral part of the day where like the fact that her responsibility was to watch over the control group because 
students not only learn the it was so boring and predictable. So far, th e majority of her plants coincided 
content area through with what th e class researched for their abstracts, approximately 5 cm every 3 
investigations, experiments, and days. Th e highlight of her measurements came when on e stalk decided to grow 
projects but show the Science and bend to almost make a perpendicular edge. Mr. Anthony called th e class's 
application in a ll areas and fields. attention to the worm tub used for composting. Although it was a necessary 
An explicit connection to Science lesson, Ashley f elt grossed out about the idea of decomposers and how those 
and career pathways and option earth worms were eating up dead materials. Although she kn ew their role was 
will be made as wonderment, necessary for creating nutrient-rich soil, she just couldn 't g et past those worms. 
questioning, and connections to Before heading back to class, Mr. Anthony has them walking around the garden 
real world is nurtured and in order to create Food Webs in our little ecosy stem. Ashley notices the insects 
encouraged. Thursdays will be that eat the leaves, as is evident with all th e holes in them. Noticin,q the birds 
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used for interdisciplinary Applied flying in and out of the garden, she realizes thatthey look for those fat and juicy 
Problem Solving Puzzles that will insects. Settling for a few interconnected food webs, she wonders if anything ate 
be focused on project-based the birds. Going back to the class, Mr. Anthony has the class discuss their 
learning. findings in the garden. He shows a few You Tube clips to show other ecosystems 

and food webs. There is a discussion and emphasis on how things endanger 
ecosystems, especially we humans. Mr. Anthony asks a question relating to how 
our neighborhood is an ecosystem and what endangers it. Ashley quickly raises 
her hand knowing the answer to that, but the teacher said that the question was 
meant to be thought upon and would be come back to tomorrow. 

2:00- Instructional Block 4 After going through a Jew mindfulness exercises that addressed conflict 
2:45pm Research shows that Music and resolution, especially with potentially brewing drama happening in the 5 th 

Arts increase student engagement grade, Ashley hurries off to her music lesson. Nothing beats mindfulness like 
and learning. On Thursdays and playing a finely tuned viola. Ashley has learned 4 songs now and has developed 
Fridays, students participate in an ear for music, because she's learned how to play that Darth Vader Song from 
the fine arts: music, art, Star Wars that Mr. Anthony likes to play in class. Now she can play the chorus 
performing, and dance. An just by constantly hearing it. Sh e wanted to practice it some more during class 
emphasis on creativity and because Mr. Anthony wanted to record her playing it in order to make it his 
creative expression will be phone's ring tone! She loved how music class always calmed her down after a 
nurtured. Along with learning long day. She wasn't sure if she loved this any more than her art or dance 
how to play or do a particular art classes, but she was glad she didn't have to choose between them after getting 
strand, students will also learn equal shares of them. Ms. Lisa wants the class to sharpen up their song so that 
about the history, culture, and they would be ready to perform at the Winter Cultural Festival for the school. It 
theory behind it. Mondays and was cool that she knew how to teach the classics, as well as be able to play more 
Tuesdays are reserved for History of the modern stuff Ashley really liked how Ms. Lisa would play the ((Happy" 
and Social Studies exploration. Song and remix it with Vivaldi. The whole class lit up when they recognized the 

song and then followed with laughter at how she abruptly mixed in ((Spring" 
from Vivaldi's ((Four Seasons". It was moments like those that made Ashley glad 
she was learnin,q a strin,q instrument. 

2:45- Closing Activity After a long, but very eventful day, Ashley takes out her reflection journal to 
3:10pm Students will participate in detail all that transpired. She knows Mr. Anthony will read and respond to the 

various reflection activities which journal entry, but she was worried how her mother was going to be able to read 
will allow them to contemplate and respond to her journal as well. She purposefully wrote phrases into Spanish 
the day's events. There will be a so it would allow her mom to pick up bits and pieces. Ashley knew she was ,qoin,q 
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component embedded into this to have to verbally explain it to her anyway. Sh e wasn't worried about having 
time where they will be her mom write a quick response to her in Spanish beca use she kn ew that Mr. 
responsibl e for creating some sort Anthony, although being Pilipino, kn ew som e Spanish. She wouldn 't call him an 
of check-in for their family. One of expert, but sometim es he kn ew more words than her. Ashley can't wait for the 
the last activiti es during thi s time newsletter to be done beca use it will have pictures that her Mom could see to 
will be to crea te a daily goal for better understand all that she was doing in school. Thinking about everything 
tomorrow. and reflecting on the day, Ashley decides that her goal for tomorrow is to beat 

Mr. Anthony in four square and to finish reading her Percy Ja ckson book so she 
ca n ask Mr. Anthony about that Paulo Freire book. Sh e really wants to try and 
read colleg e level material, and not just the beginning chapter like they did in 
class, but the whole book. 

3:2 0 - After School Ashley knows her mom doesn't get off of work until about 6pm. Most kids end up 
6 :30pm The Roses in Concrete Community staying after school anyways so she doesn't f eel alon e. Over 2/3 of her class 

School realizes the importance of alone participates in clubs. After g etting her snack, Ashley continues to develop 
providing quality activities and her soccer skills by play ing in the soccer club. Ms. Ana is still one of the coaches 
enrichment during th e after and she has told everyone she has set up a friendly match against another 
school hours. Snack will be school. Soccer practice is long and draining, but Ashley has enoug h energy for 
provided along with Structured her Mural program. Sh e and her f ellow classmates are working on th e mural 
P.E. again coming in the form of they designed to include People's Rights. Th ey have to finish painting the piece 
clubs and sports. Students will be of plywood so that it can be covered with a clear coat. Ashley is excited to see 
able to choose what activity they how the mural is turning out, but will be even more excited wh en th e mural is 
want to participate in. After- installed in the hallway of her school. Sh e knows when it finally goes up, it will 
school programming will also truly be "her school" and everyone will see her contribution to it. Her mom 
include enrichment activities and comes to pick her up, but before she does, joins Ashley for some dinn er provided 
clubs. These clubs and activities by the school. After a hard day 's work, Ashley is glad her mom can sit down with 
may include, but are not limited other staff members and relax. It's been a long day, but fortunately there was 
to: music production, DJ-ing, enough going on to keep her engaged. Sh e decides to pull out her reflection now 
Martial Arts, Mural Production, to share with her mom, while it was all still so fresh. After explaining her daily 
Capoeira, etc. Dinner will also be g oal for tomorrow and explaining to her mom just how she was g oing to 
made availabl e for those that achieve her goal, Ashley goes home excited to come back tomorrow to see what 
choose to participate. adventures and fun stuff she was going to go throug h. 
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JOB DESCRIPTIONS 

The following job descriptions articulate the qualifications and responsibilities desired for 
key positions at the Roses in Concrete Community School. These job descriptions will be 
revised as necessary to reflect the needs of the School. 

• Principal 
• Teachers 
• Special Education/Emerging Bilingual Teacher Coordinator 
• Operations Manager 
• Dean of Academics/ Vice Principal (hired in Operational Year 4) 
• Operations Coordinator (hired in Operational Year 4) 

A. Principal 

The Principal's responsibilities include management and oversight of all instruction and 
operations, including academic achievement, personnel management, and financial 
oversight. Leadership skills and characteristics required include the ability to: 

• Embody, advocate and execute on the mission, vision and strategic direction of the Roses 
in Concrete Community School. 

• As the school becomes a laboratory school for the District, communicate to visitors, all 
aspects of the underlying values, beliefs and resultant programs and pedagogy that are 
manifest at the Roses in Concrete Community School. 

• Be the 'keeper of the vision' in direct and symbolic leadership actions every day. 
• Create, monitor and sustain a school culture of academic rigor through clear 

expectations of students, families, faculty, and leadership team. 
• Communicate school-wide instructional practices and pedagogical approach to staff, 

parents, students and the community. 
• Develop and implement mission-driven programs and policies. 
• Develop the school's annual performance report and SARC. 
• Advocate on behalf of the students, families, and faculty in a manner that is consistent 

with the mission of the school. 
• Achieve dramatic and consistent improvement in student academic performance. 
• Attend Board meetings and serve on all Board committees, providing the essential data, 

relevant reports, and information necessary to govern the school in, a timely and 
responsible manner 

• Drive the professional development and growth of faculty and administrative staff, 
• Develop and administer the budget as approved by the Board of Directors in 

accordance with generally accepted accounting principles; present quarterly financial 
reports to the Board of Directors. Monitor the budget and provide regular reporting to 
the Board. 

• Draft the school budget for Board approval. Recommend staffing levels and budgetary 
priorities to the Board of Directors. 
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• Build positive, productive relationships with families, community members, non-profit 
organizations, corporations, foundations, and others who will support the realization of 
Roses in Concrete Community School's mission and vision, 

• Welcome input from staff, parents, and students and the Board of Directors on the 
school's functioning through formal and info rmal structures in order to make positive 
changes over time while maintaining program continuity and comprehensiveness. 

• Serve as the primary spokesperson for the school, and represent the school to external 
audiences including investors, media, community partners, government, and local 
leaders. 

• Provide day-to-day leadership of the school, modeling the vision and mission of Roses in 
Concrete Community School. 

• Model excitement about learning and excitement about engaging children in 
constructivist learning. Get to know every student attending the school and uphold high 
expectations for students and teaching staff. Provide appropriate discipline and 
encouragement for students when needed. 

• Lead community meetings, faculty meetings, and school leadership meetings. 
• Develop and implement fundraising initiatives that contribute to student and staff 

development and meet the school's financial commitments. 
• Anticipate future needs: 

1. Involved parents and the larger community 
2. Discuss potential problems and generate potential solutions 
3. Coordinate programs and procedures 
4. Participate in grade level and cross-grade level professional learning 

community meeting. 

In addition to the above leadership responsibilities, the Principal will have key 
administrative duties: 

• Attend meetings at the District as requested by the District and stay in direct contact 
with the District to assist the District in its oversight duties. 

• Ensure educational and regulatory compliance at all governmental levels. 
• Comply with the charter, accountability requirements, and all relevant laws. 
• Provide a meaningful and efficient system for maintaining necessary student 

records. Attend IEP meeting as required by law. 
• Recruit, appoint, support, manage, and evaluate teachers, the Operations Manager, 

Operations Coordinator, Academic Dean, and Special Ed/Emerging Bilingual Teacher 
Coordinator. 

• Manage leadership team (Operations Manager and Dean of Academics). 
• Recruit and enroll students; manage the public drawing. 
• Design, teach and lead strategic professional development for instructional and 

administrative staff. 
• Have regularly scheduled staff meetings and work with staff to: Use data to evaluate 

teacher performance and student academic achievement and develop targeted action 
plans for improvement. 
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• Provide all necessary resources, training, and materials for the staff to effectively raise 
student academic achievement. 

• Develop a sense of community while respecting and responding appropriately to the 
strengths and needs of staff. Be available to staff on a consistent daily basis to help 
address their individual and collective needs .. 

• Model and maintain a safe, structured, supportive school culture and oversee student 
discipline. 

• Implement and oversee school-wide and classroom-based parent communication 
systems and involvement. 

• Document and disseminate the school's academic and operational processes. 
• Assure that necessary equipment and supplies are available to support the School's 

program and enhance the school's physical plant. 
• Conduct statistical ana lysis of student achievement and financial data. 
• Mediate and manage school-related conflicts. 
• Handle employment and dismissal of personnel, salaries and contracts, job 

assignments, performance evaluation, orientation and training. 
• Establish budgets and plans to ensure that school meets its financial commitments to 

its students, staff, and community. 
• Manage the application process for public and private funding. 
• Interface with community and business leaders to achieve academic, marketing, and 

financial goals for the school and to share best practices. 
• Manage and allocate the finances of the school prudently and efficiently to maximize 

student achievement. 
• Ensure the accuracy of all financial documents in conj unction with the operation of the 

school including budgets, cash flow statements, expenditures, revenues, payroll, 
benefits, taxes, etc. 

• 
• 

• 

• 

• 

• Perform and execute other tasks as assigned by the Board of Director. 

The above duties may be delegated as approved by the Board of Directors to another 
employee of the Roses in Concrete Community School or to an appropriate third 
party provider as all owed by applicable law. 

Key qualifications: 

Outstanding commitment to the mission and vision of the school. 
Experience in education, strategic planning, staff development, board relations, 
financia l management, fund development, organizational leadership, and operations. 
Solutions-oriented strategic thinker who has overcome complex organizational 
challenges. 
Unwavering in pursuit of excellence even in the face of difficult opposition and 
challenges. 
Results-driven educational leader with a commitment to standards-based curriculum 
and the use of data and assessments to drive instructional decisions. 

• Teaching experience in deep urban areas with marked and measurable impact on 
student achievement. 
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• Fundraising experience with a history of cultivating and securing financial support 
from individuals, foundations, and corporations. 

• Experienced public speaker. 
• Professional and persuasive writer. 
• Master's degree preferred. 
• Bilingual in Spanish/English preferred. 
• Ability to obtain California Driver's License with a clean DMV printout. 
• Ability to pass state and federal background checks. 
• Ability to obtain First Aide/CPR Certificate. 

B. Teachers 

Teachers at the Roses in Concrete Community School are relentless in their aim to 
advance student achievement and work continually to improve their instructional 
practice and meet the learning needs of every student. They are dedicated to their own 
professional growth. 

Leadership skills and characteristics required include the ability to: 

• Embody and advocate the mission, vision, and strategic direction of the school 
• Work closely with the Principal to develop and implement strategies for all students to 

attain ambitious academic goals as outlined in the accountability plan 
• Consistently reinforce school-wide rules and expectations 
• Communicate effectively and maintain strong relationships with students, families and 

colleagues 
• Assist in the design and implementation of research-based curricula based on the 

common core standards 
• Maintain the school culture of high academic and behavioral expectations 
• Use detailed data analysis of student performance to inform and modify instruction to 

ensure all students meet the school's ambitious academic goals 
• Work cooperatively with colleagues 
• Implement new curriculum, instruction, assessment, and personal development 

programs which may include: 
1. Grade level looping 
2. Multi-age mentorship family grouping 
3. In-class differentiation 
4. Community responsive critical pedagogy 
5. Personalized instruction 
6. Constructivist/Helical lesson design that maximizes resources, relevancy, 

relationships, responsibility and rigor in the attainment of common core standards 
7. Social and Emotional Learning Program 

Specific responsibilities that Teachers must carry out: 

• Commitment to work intensely and cooperatively with the Founder and Principal daily 
to attain the skills necessary to actualize the vision, mission and abilities listed above. 
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• Assist in student arrival and departure, transitions between class periods, and lunch 
periods. 

• Communicate team-planning outcomes to the Principal in a timely fashion. 
• Provide supervision before- and after-school and at lunch as assigned in order to 

maintain student safety. 
• Plan and deliver the programs mentioned above as they are implemented at Roses in 

Concrete Community School. 
• Assess students daily and regularly, through informal, formative measures that align 

with the pedagogy being implemented to assess mastery of common core standards 
aligned with the lessons being delivered. 

• Reinforce school-wide rules and expectations in classrooms and elsewhere on campus. 
• Reflect continually on their practice in order to ensure a culture of high academic and 

behavioral expectations. 
• Communicate effectively with students, parents, and colleagues and follow all school 

requirements for reporting student achievement data. 
• Use detailed data analysis of student performance to inform instructional practices. 
• Identify students who are academically at risk and initiate effective intervention 

strategies. 
• Participate in all school-based professional development and instructional coaching 

sessions, understanding that the time required for to develop the vision, mission and 
programs enumerated in Element 1 of this proposal and above will require 
commitments far beyond the norm. 

• Complete any other tasks assigned by the Principal. 

Key qualifications: 

• California Teaching Credential; CLAD or BCLAD clear or in progress. 
• Successful manager of an urban classroom who has used structure and high 

expectations to drive student success and demonstrated quantifiable and objective 
student performance gains. 

• Ability to work with a variety of learning abilities, including those with special needs 
and low skill level in a variety of classroom groupings. 

• Demonstrated ability to work well in a team, especially with parents and community 
members. 

• Analytical problem solver. 
• Basic understanding of data analysis. 
• Willingness to exert extra time and energy to manifest the vision, mission and programs 

of the Roses in Concrete Community School. 
• Experience in English Language Development and demonstrated success in supporting 

English Language Learners to reach ambitious achievement outcomes preferred. 
• Bilingual in Spanish/English a plus. 
• Ability to obtain California Driver's License with a clean OMV printout. 
• Ability to pass state and federal background checks. 
• Ability to obtain First Aide/CPR Certificate. 
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C. Special Education/Emerging Bilingual Teacher-Coordinator 

Because there are a number of similarities between SP and ELL program (ours however is 
called an "Emerging Bilingual" program to reflect our inclusive perspective and 
expectations), we are proposing to combine their leadership under one position. Those 
similarities include: 

• Historically viewed from a "deficit" perspective. 
• Focus on "remediation" versus a stands based, acceleration approach. 
• Heavy emphasis on compliance. 
• Historical context of educational marginalization. 
• Generally and historically speaking, there is not an intentional, systemic focus on 

rigorous instruction, supporting the schools/classrooms, teachers serving students 
equitably. 

• Struggle at the school site level to mobilize and galvanize collective ownership for the 
students' education (siloed approach). 

• Heavy use of "specialized vocabulary" that can be confusing. 
• Overreliance on a 'pull out" programmatic model despite the research. 
• Questions around valid and reliable assessments. 
• Struggle with havening qualified staff to fill positions. 
• High dropout rates, low graduation rates. 

The Special Education/Emerging Bilingual Teacher-Coordinator will work closely with 
teachers and families to determine and implement the strategies that are most conducive 
to individual students' learning capabilities. 

Leadership skills and characteristics required include the ability to: 

• Embody and advocate the mission, vision, and strategic direction of the school 
• Work closely with the Principal to develop the procedures and processes to assist 

students in meeting ambitious achievement goals 
• Create, monitor and sustain a school culture of academic rigor through clear 

expectations of students, families, faculty, and administrators 
• Advocate on behalf of the students, families, and faculty in a way that is consistent 

with the mission of the school 
• Achieve dramatic and consistent improvement in student academic performance 
• Administer, teach and lead professional development when appropriate. 

Specific responsibilities that the Special Education/Emerging Bilingual Teacher­
Coordinator must uphold: 

• Maintain records of all students on IEPs, 504s and CELDT assessments and follow all 
mandated services and timelines. 

• Schedule students for specific special education services. 
• Present professional development that will help all teachers incorporate learning 

techniques that are beneficial to all students. 
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• Ensure compliance with all state and federal special education requirements. 
• Coordinate review of student IEPs with general classroom teachers and offer detailed 

recommendations on successful techniques for meeting accommodations. 
• Review intake assessments of new students. 
• Develop flexible groups for students within individual classes with the assistance of 

teachers. 
• Employ special educational and language acquisition strategies and techniques during 

instruction to improve the development of sensory- and perceptual-motor skills, 
language, cognition, and memory. 

• Meet with parents and guardians to discuss their children's progress, and to determine 
their priorities for their children and their resource needs. 

• Comply with the charter, accountability requirements, and all relevant law. 
• Provide all relevant data, reports and information to the administrative 

team. 

Key qualifications: 
• Strong commitment to the mission and vision of The Roses in Concrete Community 

School. 
• California Special Education Teaching Credential. 
• Bilingual in Spanish/English a plus 
• Deep understanding of language acquisition and a commitment to maintaining and 

enhancing home language skills. 
• Experience in education, strategic planning, and staff development. 
• Motivational and energetic leader who is committed to excellence. 
• Unwavering in pursuit of excellence even in the face of difficult opposition and 

challenges. 
• Results-driven educational leader with a commitment to standards-based 

curriculum and the use of data and assessments to drive instructional decisions. 
• Team member committed to attending all full staff professional development sessions 

and participate in PLC planning. 
• Teaching experience in urban areas with marked success, and quantifiable and 

objective student performance gains that surpass state averages. 
• Proven ability to work collaboratively with a diverse team of teachers . 
• Analytical problem-solver and solutions-oriented strategic thinker who has overcome 

difficult organizational challenges. 
• Exceptional writer and editor, especially oflesson plans, unit plans, and other curricular 

materials . 
• Technological proficiency with a basic understanding of statistics, regression and data 

analysis. 
• Three to five years of urban special education teaching and/or educational leadership 

experience is preferred. 
• Master's degree preferred. 
• Ability to obtain California Driver's License with a clean DMV printout. 
• Ability to pass state and federal background checks. 
• Ability to obtain First Aide/CPR Certificate 
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D. Operations Manager 

The Operations Manager will assist in the development and management of financial 
systems, plan and implement strategies to meet overarching operational needs, and 
support daily school operations. Leadership skills and characteristics required include the 
ability to: 

• Embody and advocate the mission, vision, and strategic direction of the school. 
• Oversee compliance with all federal and state financial reporting requirements. 

• Create, monitor, and sustain high standards of financial management and oversight 
with regards to budgets, cash flow statements, expenditures, revenues, payroll, taxes 
etc. 

• Handle all school finances, including paying bills, overseeing purchase orders and 
payroll. 

• Prepare for annual audit. 
• Manage student records. 
• Handle all personnel paperwork including all benefits offered by the school, W2s, 

disability, family leave, etc. 
• Ensure compliance with all employment and records management law. 
• Report all pertinent data to administrative team. 
• Manage grants, disbursements, guidelines and reporting in conjunction with 

administrators and faculty. 
• Develop and maintain relationships with the school's banking institutions and 

understand cash-flow needs of the school so as to maximize interest earnings and 
minimize short-term credit obligations. 

Specific administrative responsibilities that the Operations Manager must carry out: 

• Ensure compliance with generally accepted accounting principles and any additional 
applicable standards. 

• Coordinate the purchase of goods and services for the school. 
• Provide the bookkeeping services for the school. 
• Work with the Principal on developing the yearly budget. 
• Develop financial reports for the Board of Directors and also attend the all Finance 

Committee meetings. 
• Teach and lead professional development on reporting/finance when appropriate. 
• Complete other projects as assigned by the Principal. 

Key qualifications: 
The Operations Manager will assist in the development and management of financial 
systems, plan and implement strategies to meet overarching operational needs, and 
support daily school operations. Leadership skills and characteristics required include: 
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• Commitment to The Roses in Concrete Community School's mission and organizational 
success. 

• Embody and advocate the mission, vision, and strategic direction of the school. 
• Oversee compliance with all federal and state financial reporting requirements. 
• Create, monitor, and sustain high standards of financial management and oversight 

with regards to budgets, cash flow statements, expenditures, revenues, payroll, taxes 
etc. 

• Handle all school finances, including paying bills, overseeing purchase orders, and 
payroll. 

• Prepare for annual audit 
• Manage student records 
• Handle all personnel paperwork including all benefits offered by the school, W2s, 

disability, family leave, etc. 
• Ensure compliance with all employment and records management law 
• Report all pertinent data to administrative team 
• Manage grants, disbursements, guidelines and reporting in conjunction with 

administrators and faculty 
• Develop and maintain relationships with the school's banking institutions and 

understand cash-flow needs of the school so as to maximize interest earnings and 
minimize short- term credit obligations 

• Ability to obtain California Driver's License with a clean DMV printout. 
• Ability to pass state and federal background checks. 
• Ability to obtain First Aide/CPR Certificate 
• Results-driven business leader with experience in, and commitment to, operational 

and financial excellence and the use of data and assessments to drive operational and 
financial decisions 

• College degree and two years of experience in operations and/or finance preferred 
• Experience in an educational setting preferred 
• Ambition and desire to grow as a leader 
• Excellent technical and persuasive writer 
• Technological proficiency in Microsoft Office, especially Excel, QuickBooks, and/or 

other financial management software 

E. Dean of Academics/Vice Principal (hire in Operational Year 4) 

The Dean of Academics provides instructional leadership for the academic success of the 
school. Leadership skills and characteristics required include the ability to: 

• Embody, advocate and operationalize the mission, vision and strategic direction of the 
school. 

• Create, monitor and sustain a school culture of academic rigor through clear 
expectations of students, families, faculty, and administrators. 

• Advocate on behalf of the students, families, and faculty in a way that is consistent 
with the mission of the school. 

• Achieve dramatic and consistent improvement in student academic performance. 
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• With the Principal, recruit, interview, select, evaluate, and retain outstanding 
instructional staff. 

• Support the professional development and growth of faculty. 
• Design, teach and lead professional development when appropriate. 
• Design and implement coherent, research-based curricula and assessment systems in 

the core subjects. 
• Ability to obtain California Driver's License with a clean DMV printout. 
• Ability to pass state and federal background checks. 
• Ability to obtain First Aide/CPR Certificate. 
• Comply with the charter, accountability requirements, and all relevant law 
• Provide all relevant data, reports and information to the administrative team. 
• Create, monitor, and sustain a disciplined culture of high academic and behavioral 

expectations. 
• Support the needs of the faculty in ensuring all children meet ambitious academic goals. 
• Work collaboratively with the Principal. 
• Observe teachers on a regular basis, both formally and informally, and provide 

strategic coaching and feedback, both written and oral. 

Specific administrative responsibilities that the Dean of Academics must carry out: 

• Develop school systems and structures that will maximize student learning. 
• Evaluate academic achievement through detailed data analysis and present that 

information to faculty and administrators in an easily accessible format. 
• Provide all necessary resources, training, and materials to the teaching staff to 

effectively raise student academic achievement. 
• Assist in student recruitment and family outreach. 
• Set and monitor grading policies and practices, classroom structures, and teaching 

methodologies to ensure school-wide consistency here applicable. 
• With the Principal, design the school's academic standards, benchmarks, assessments, 

and curricula to align with state and national standards. 
• Assist in the planning and implementation of all teacher professional development. 
• Coordinate administration to students of all standardized evaluations including CST, 

CELDT and national norm-referenced exams. 
• Document and disseminate the schools' curriculum units and academic processes. 
• Mediate and manage conflicting demands of the teaching staff. 
• Establish personnel policies and standards of conduct in conjunction with the 

administrative team. 
• Set and monitor the teaching schedule for the core faculty. 
• Prepare and submit timely reports and evaluations to all external agencies and 

funding sources as required. 
• Teach as needed. 
• Serve as the primary substitute teacher. 
• Perform other tasks as assigned by the Principal. 

A qualified candidate will bring: 
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• Strong commitment to the mission and vision of the school. 
• Experienced in education, strategic planning, staff development, curriculum 

development, and management. 
• Motivationa l and energetic leader who is committed to exce ll ence. 
• Unwavering in pursuit of excellence even in the face of difficult opposition and 

challenges. 
• Results-driven educational leader with a commitment to standards -based curriculum 

and the use of data and assessments to drive instructional decisions. 
• Teaching experience in deep urban areas with marked success and quantifiable and 

objective student performance gains that surpass state averages. 
• Proven ability to lead a diverse team of teachers. 

• Analytica l problem-solver and so lu tions-oriented strategic thinker who overcomes 
difficult organizational chall enges. 

• Three to five years of urban teaching and educational leadership experience preferred. 
• Master's degree preferred. 
• Tier I Administrative Service Credential preferred. 
• Bilingual in Spanish/English preferred .. 

F. Operations Coordinator (hire in Operational Year 4) 

The Operations Coordinator is responsib le for the daily operations of the front office, under 
the general supervision of the Operations Manager. 

Leadership ski ll s and characteristics required include: 

• Support for the school's mission and vision 
• Strong reception skills and interpersonal skills 
• Outstanding organizational skill s 
• Able to communicate effectively with various stakeholders (Board members, parents, 

students, teachers, school leadership) 

Specific responsibiliti es that the Operations Coordinator must carry out: 

• Collect and enter data into adm inistrative databases 
• Serve as a general office manager by ordering, managing, and maintaining inventory of 

school supplies 
• Take notes in meetings and conferences and prepare accurate summaries 
• Coordinate special events 
• Collect and enter stud ent attendance and make fo llow- up call s with fami lies 
• Coordinate school mailings 
• Coordinate daily distribution of school-wide information and documents 
• Develop and edit school newsletters 
• Coordinate and serve breakfast, lunch and snack 
• Review and edit documents to ensure consistency with policies, regulations, 

operational procedures, formatting, grammatical construction and punctuation 

11 



• Maintain school calendar 
• Contact parents and emergency assistance agencies in the case of serious illness or 

injury 
• Create systems to file all important school documents 

• Complete other responsibi lities as the Principal or Operations Manager may request. 

Key qualifications: 
• Bilingual in Spanish and English: oral and written proficiency required 
• College degree preferred 
• Previous experience as an administrative assis tant 
• Proficiency in all Microsoft applications 
• Prior experience in urban communities preferred 

12 
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dansf acJJ 
473 Hudson St.-- Oakland CA 94618 
Founder: Beth Hoge - Director: Claudine Naganuma 

August 24, 2014 

To Whom it May Concern: 

I am writing in support of Jeffrey Duncan-Andrade's petition to open the 
Roses in Concrete Community School in East Oakland. 

I first had the opportunity to work with Mr. Duncan-Andrade in 2012 in 
my capacity as Artistic Director and Choreographer for dNaga, an 
intergenerational, multi-ethnic, Oakland-based dance company. I 
conducted interviews with Duncan-Andrade and some of his students 
on the topic of what it is like to live in Oakland as a person of co lor. 
These interviews helped to inspire and narrate the dancing for dNaga's 
evening length work FREEDOM House, a dance art experience about 
civil rights in Oakland which premiered at the EastSide Cultural Center 
in Oakland in 2012 . In our work together, it became clear that Mr. 
Duncan-Andrade is doing so much more than just teaching . He is 
providing mentorship, leading through example, and giving back to his 
community in a very tangible way. He is incredibly generous with his 
time, and I've seen him demonstrate his commitment to young people, 
and how they in turn trust and depend on him. 

As the Director of Danspace dance studio in Oakland, which serves 
approximately 300 students and their families, and as the Artistic 
Director of dNaga, I am invested in the education of our youth and am 
committed to the development of Oakland's future leaders. It is so 
important for our youth to see examples of successful leadership . As a 
person of color myself, I know that it is imperative that we see a 
reflection of ourselves in the leaders around us . Only then can we see 
what is possible, and that we, too, may have the courage to develop 
our own leadership in order to make a difference in our own 
communities and have a positive impact on the world at large. 

My dances are inspired by the personal stories of those in our 
community who are less visible . Duncan-Andrade's vision of courage, 
hope and critical pedagogy is inspired and is proven to be effective 
with Oakland youth . With more than a third of high school students in 
Oakland dropping out before they graduate, it is crucial that vision and 

Home of dNaga and Dance for PD ® 
Phone: (510) 420-0920 e-Mail: info@danspace.com Web: www.danspace.com 



leadership such as th is be taken seriously and provid ed the support 
necessary to make a change happen. 

I wholeheartedly support Jeffrey Duncan-Andrade in his endeavor to 
open the Roses in Concrete Community School in Oakland , and to 
continue his incredible support of Oakland's youth . 

Please do not hesitate to contact me if you have any quest ions. 

Sincerely, 

Claud ine Naga numa 
Director, Danspace 
Artistic Director, dNaga 
claudine@dnaga.org 

Home of dNaga and Dance for PD ® 
Phone: (510) 420-0920 e-Mai!: info@danspace.com Web: www.danspace.com 



August 11, 2014 

Dear Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete Community School 
petition . The vision and mission of the school aligns with my belief that an approach 
to education that invests in the whole child, engages the family as an authentic and 
m ea ningful partner, and that is committed to providing community responsive 
teaching is an important step toward equity in the City of Oakland. The educational 
track record in Oakland and interna tionally acclaimed scholarship of the founder, 
Jeffrey Duncan-Andrade sets a solid foundation for the school to deliver on its 
mission. Additionally, the founding team and board that has already been 
assembled is clear evidence of the extensive community and institutional backing 
for the school. 

As a managing partner of Devi abs LLC, a loca l software incubator in Oakland, ou r 
company's mission is aligned with Roses in Concrete's goal to provide culturally 
relevant and community responsive education to h istorically underserved and 
marginalized communities. We value their student-centered approach to pedagogy 
and community participatory learning that will promote creative thinking and 
en trep reneurship to combat social problems and disparities in Oakland and other 
s imilar communities. Finally, we are excited to partner with Roses in Concrete's on 
their vision of creating a lab school that will develop a pipeline of highly skilled and 
well prepared entrepreneurs and business leaders that are poised to attract 
economi c opportunities to our communities. 

Sincerely, 

Jose Lopez 
Devlabs LLC 
1350 Franklin Street, Suite 250, Oakl a nd, CA 



August 11, 2014 

Dear Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete Community School 
petition. The vision and mission of the school aligns with my belief th a t an approach 
to education that invests in the whole child, engages the family as an authentic and 
meaningful partner, and that is committed to providing community responsive 
teaching is an important step toward equity in the City of Oakland . The educational 
track record in Oakland and internationally acclaimed scholarship of the founder, 
Jeffrey Duncan-Andrade sets a solid foundation for the school to deliver on its 
mission. Additionally, the founding team and board that has already been 
assembled is clear evidence of the extensive community and institutional backing 
for the school. 

As managing partner of Devlabs LLC, a local software incubator in Oakland, our 
company's mission is aligned with Roses in Concrete's goal to provide culturally 
relevant and community responsive education to historically underserved and 
marginalized communities. We value their student-centered approach to pedagogy 
and community participatory learning that will promote creative thinking and 
entrepreneurship to combat social problems and disparities in Oakland and other 
similar communities. Finally, we are excited to partner with Roses in Concrete's on 
their vision of creating a lab school that will develop a pipeline of highly skilled and 
well prepared entrepreneurs and business leaders that are poised to attract 
economic opportunities to our communities. 

Sincerely, 

Ruben Hernandez 
Devlabs LLC 
1350 Franklin Street, Suite 250, Oakland, CA 
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DIABLO VALLEY COLLl:J~E 

August 22, 2014 

Oakland Unified School Dist ric t 
Board of Education 
Paul Robeson Bu ilding 
1025 2nd Avenue, Suite 320 

Oakland, CA 94606 -2212 

Dear Oakland Unified School District Board of Directors : 

Please accept thi s letter of support for the Rose s in Concrete Community School petition. The 

vision and mission of the school aligns with my bel ief th at an approach to education that 

invests in th e whole child, engages the family as an authentic and meaningful partner, and that 

is comm itted to providing community responsive teaching is an impo rtant step toward equity in 

the City of Oakland. The educational track record in Oakland and internationally acclaimed 

scholarship of the founder, Jeffrey Duncan-Andrade sets a sol id foundation for the school to 

del iver on its mission. Addit ionally, the founding team and board that has already been 

assembled is clear evidence of the extensive com munity and inst itutiona l backing for the 

school. 

As t he Vice President of Student Services at Diablo Valley College, our college's mission is 

aligne d with Roses in Concrete's goal to provide culturally relevant and community responsive 

ed ucation to historica lly underserved and margina lized commun ities . We value their student­

centered approach to pedagogy and community participatory learning that will promote 

creati ve thinking to combat social problems and disparities in Oakland and other similar 

comm un ities. Finally, we are excited to partner with Roses in Concre te's on their vision of 

creating a lab school that wi ll deve lop a pipeline of high ly ski lled and well prepared educators 

and school lea ders that are poised to transform urban edu cat ion . 

s;7 fy, A .. 
/}{;~:,~::: blr-::_. -~ 

1 / Vice Pres ident of Student Services 

321 Gol f Club Road • Plecsant Hill, CA 94523 • 9 25-685 - 1230 • www .d v c .edu 



August 21, 2014 

RE: SUPPORT ROSES IN CONCRETE COMMUNITY SCHOOL PETITION 

Dear Oakland Unified Schoo l District Board of Directors, 

I write to give our strong support for the Roses in Concrete Community School petitio n. 
The vision and mi ssi on of the school aligns with our belief that an approach to education 
tha t invests in th e whole ch ild, engages th e family as an a uthentic and meaningful partner, 
and that is committed to provid ing community responsive teaching is an important s tep 
toward equity in the City of Oakland. Th e educational track record in Oakland and 
internationally acclaimed scholarship of the founder, Jeffrey Duncan-Andrade sets a sol id 
foundation for the school to deliver on its mission. Additionally, the founding team and 
board that has already been assembled is cl ear evi dence of the extensive community and 
institu tional backing for the school. 

The Greenlining Institute works to bring the American Dream within reach of all, 
regardless of race or income. Our Leadership Academy trains the leaders of the future be 
effective advocates for justice and fairness. We know that thriving communities of color 
urgently need young people who are informed and engaged. As such, we are especia lly 
excited and supportive of this school 's student-centered approach to pedagogy and 
community participatory learning that wi ll promote crea ti ve thinking to combat social 
problems and di sparities in Oakland a nd other s imilar communities. 

Greenlining looks forward to collaborating with Roses in Concrete and their vision of 
creating a lab school that will develop a pip eline of highly ski lled and well prepared 
educators and school leaders that are poised to transfo rm urban education. 

Sincerely, 

-· - . -----(, ~-5 
'---··- · L-----

Preeti Vissa 
Chief Operating Officer 
The Greenlining Institute 
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22 August, 2014 

Dear Oakland Unifi ed School District Board of Di rectors, 

It is my privilege to provide this letter of support for the Roses in Concrete Community School 
petition. As the principal of a New Zealand secondary school, we have worked closely with Dr Jeffrey 
Duncan-Andrade over the last eight years, hosting his several visits to our country and visiting his 
classes and programmes in East Oakland many times. I am therefore very aware of the research and 
planning that has been done to establ ish the vision and mission of the Roses in Concrete Community 

School. This vision and mission are closely aligned to our belief that an effective education must invest 
in the whole child, engage th e fami ly as an authentic and meaningful partner, and be committed to 
providing an education which is specifica lly responsive to a school's community . Our experience has 
proven this type of schooling is an importan t step toward equity in our commu nity, which is very like 
the community of East Oakland . 

Kia Aroha College is a community school developed with a "designated character" within New 
Zealand's education system . Our cha rte r is to provide culturally relevant and community responsive 
educa tion to our historically underserved and marginalized community . Our goals and practice 
therefore mirror those of Roses in Concrete. We have the same student-centered, critical approach to 
pedagogy and community participatory learn ing, that are successfully challenging social problems and 
dis parit ies in our community . We are confi dent the Roses in Concrete Community School will have the 
same success . 

We can also attest to the far-reaching impact of the community and international scholarship of Dr 
Jeffrey Duncan-Andrade, who has lectured and interacted with large audiences throughout New 
Zealand. There could be no one better to provide the solid foundation and networks that will support 
the proposed school to deliver on its mission. Additionally, th e founding team and board that has 
already been assembled is cl ea r evidence of the ext ensive community and institutional backing for the 
school. 

Fin ally, we are excited to be an international partner with Roses in Concrete In their vi sion of creating 
an innovative school that will transfo rm urban education. 

Sincerely, 

Ann Milhe PhD 
PRINCIPAL 

S 1 Othello Drive, Otar a, Auckland 2023, New Zealand 
Phone. (09) 274 5807 I Fax: (09) 274 5942 

frna il: office@kiaarohaschool.nz I Web www.kiaaroha.school.nz 



MILLS 
August 23, 2014 

Dear Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete Community School petition. 
The vision and rnission of the school aligns with my belief that an approach to education 
that invests in the \vhole child, engages the family as an authentic and meaningful partner, 
and that is committed to providing community responsive teaching is an important step 
toward ec1uity in the City of Oakland. The educational track record in Oakland and 
internationaUy acclaimed scholarship of the founder, Dr. J effrcy Duncan-Andrade sets a 
solid foundation for the school to deliver on its mission. AdditionaUy, the founding team 
and board that has already been assembled is clear evidence of the extensive community and 
institutional backing for the school. 

r\s an assistant professor of Education at Mills College, the mission of our school parallels 
Roses in Concrete's goal to work closely with historically underserved and marginalized 
communities by providing culturally relevant and community responsive education. I'm 
excited to lend my support to Roses in Concrete and am impressed by their student-family­
community pedagogical and participatory approach to learning which seeks to do away with 
and contes t social inequities through an innovative "home grown mentoring model." I'm 
confident that the es tablishment of Roses in Concrete will serve as an important trnining 
ground by providing educators and school leaders throughout the Bay Area apprenticeship 
opportunities and serve as a strong model of transformation for urban education. 

Sincerely, 

Pedro E. N ava, PhD 
.Assistant Professor 
School o f Education 
Mills College 
5000 Mac.Arthur Boulevard 
Oakland, California 94613 
pnava@milJs.edu 



MI ,LS 
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August 24 , 2014 

Dear Colleagues, 

I am delighted to 'Nrite a letter in support of the Roses in Concrete Community School 
petition to the Oakland Unified School District Board of Directors to establish a new 
school. I have been impressed by the careful and community-based approach the design 
team has taken in bringing together community members to create this school. Further, 
the school promises to put theory into action with its pedagogical approach to education 
that highlights the role of families and communities and envisions education as extending 
beyond the school day and building walls. The team that Dr. Jeffrey Duncan-Andrade has 
put together to implement these ideas is stellar. The youth and families of Oakland will 
clearly benefit from this model that puts their needs and desires at the center. 

Roses in Concrete will establish a laboratory school to prepare future teachers and 
educators in Oakland. This goal is closely aligned with Mills College's commitment to 
Oakland and to the success of the youth in our city. As Dean of the School of Education 
at Mills College, I value several aspects of the current plan including their focus on 
familie s and communities as integral to the education of youth. I see their model of urban 
education as impo11ant to the District as it seeks to successfully education all children and 
youth and to all of us working toward new understandings of how best to teach youth 
who have grown up in historical ly underserved and marginalized comn1lmities. 
I hope you will seriously consider this proposal. 

Sincerely, 

Katherine Schultz 
Dean and Professor of Education 
School of Education, Mills College 
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August 11, 2014 

Dea r Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete Community School petition. The vision 
and mission of the school aligns with my belief that an approach to education that invests in the whole 
child, engages the family as an authentic and meaningful partner, and that is committed to providing 
community responsive teaching is an important step toward equity in the City of Oakland. The 
educational track record in Oakland and internationally acclaimed scholarship of the founder, Jeffrey 
Duncan-Andrade sets a solid foundation for the school to deliver on its mission. Additionally, the 
founding team and board that has already been assembled is clear evidence of the extensive 
community and institutional backing for the school. 

As the Executive Director of 1-SEEED, our mission is to train the next genera tion of climate scientists, 
ene rgy innova tors, health advocates, and social justice educators from low-in come communities and 
communities of color. We strive to build an ecosystem of "solutionists" to solve the problems plaguing 
tho se communiti es most in need. We believe that through innovative economic, educational, 
envi ronmental, and technological des ign, we can create thriving communities, without displacement, 
fo r poor people and people of color around the world. 1-SEEED's mission is aligned with Roses in 
Concrete's goal to provide culturally relevant and community responsive education to historically 
underserved and marginalized communities. We value their student-centered approach to pedagogy 
and community participatory learning that will promote creative thinking to combat social problems 
a nd di s parities in Oakland and other similar communities. Finally, we are excited to partner with 
Roses in Concrete's on their vision of creating a lab school that will develop a pipeline of highly skilled 
a nd well prepared educators and school leaders that are poised to transform urban education. 

~*' Antwi Akom Ph.D . 
Executive Director 
1-S EEED 



Hec lor Sanchez-Flores 
Execulive Direclor 

hsf:§'·nlffi. org 

Jerry Tello 
Founder & Direc tor 
jerryle llo@' nlfli.org 

Roy Cuellar 
Direct or o f Operolions 

roycuel lor@nlffi .org 

Anlhony "Tony" Guilleon 
Direclor o f lnil iolives 
oguilleon@ntf fi .org 

Sout hern Ca lifornia Office 
7648 Greenleaf Avenue 

Whi ttier. CA 90602 

(213) 325- 1699 

National Compadres Network 
Nclionol Lo l ino fc lherhood & Fomi'y lml i lule 

1550 Th e Alameda. Suile 303 
San Jose. CA 95126 

Te l: (408) 676-8215 fox: (408) 693-3735 

wwv-.• .no l ionoicompodresnetwork.org 

August 1 1. 2014 

Dear Oakland Unified School District Boord of Directors, 

Please accept this letter of support for the Roses in Concrete 
Community School petition. The vision and mission of the school aligns 
with my belief that on approach to education that invests in the 
whole chi ld, engages the family as an authentic and meaningful 
partner. and that is committed to providing community responsive 
teaching is an important step toward equity in the City of Oakland. 
The educational track record in Oakland and internationally 
acclaimed scholarship of the founder, Jeffrey Duncan-Andrade, sets 
a solid foundation for the school to deliver on its mission. Additionally, 
the founding team and board that has already been assembled is 
clear evidence of the extensive community and institutional bocking 
for the school. 

As an internationally recognized expert related to trauma, healing 
and boys of color, myself and the National Compodres Network have 
seen the tremendous need for educational institutions that address 
the total needs of the marginalized students that are addressed by Dr. 
Duncan Andrade's approach. The proposed student centered 
pedagogy and community participatory learning promoting creative 
thinking will go for to combat the social problems and disparities in 
Oakland and other similar communities. Finally, as a nationally 
recognized organization with over 30 years of experience in working 
with this population, The National Compodres Network is excited to 
partner with Roses in Concrete's on their vision of creating a lob 
school that will develop a pipeline of highly skilled and well prepared 
educators and school leaders that are poised to transform urban 
education . 

Respectfully, 

Qfol#f ~7-:ttu--
J errY Tellb 
Founder & Director 

• The Nat ional Latino Fatherhood & Family Institute is an institute of the National Compadres Network. 



NATIONAL 

EQUITY 
PROJECT 

De liver on the p rom ise 
of a quality educal 1on 

To the Members of the Oakland Unified School Board of Education : 

Monday, August 4, 2014 

It is our distinct honor and pleasure to send this letter in support of the Charter Petition for Roses in 

Concrete Community School! 

The vision and mission of the Roses in Concrete aligns with my persona l belief and our organizational 

tenets that an approach to education that invests in whole child development, engages family and 

community members as an authentic and meaningful partner, and that is committed to providing 

community responsive teaching is an important step toward achieving educational equity in the City of 

Oakland. The educational track record in Oakland and internationa lly acclaimed scholarship of my 

colleague and school founder, Jeffrey Duncan-Andrade sets a solid foundation for the school to deliver 
on its mission. Additionally, the founding education team and governing board that have been 
assembled is clear evidence of the extensive community and institutional support and confidence in 

this school's concept and design. 

As the Executive Director of National Equity Project, I have witnessed the tremendous talent, 
unparalleled pedagogical approach, and dedication of the founding members of Roses in Concrete 

Community School and believe that the Roses' design will be an essential feature in facilitating 
conditions whereby young people can critical thought leaders and actors in their own lives and in the 

future of this great city. 

At National Equity Project our mission is to dramatically improve educational experiences, outcomes, 
and life options for students and families who have been historically underserved by their schools and 

districts. We partner with schools, d istricts, organizations and agencies to facilitate the culture, 
conditions, and competencies necessary to increase educational opportunity for children and families . 

National Equity Project enthusiastically supports Roses in Concrete School Community, believes it truly 
represent an innovative and effective approach and will be proud to contribute to its success. 

Respectfully, 

LaShawn Route Chatmon 

Executive Director 

1720 Broadway, 41
h Floor Oa kland, CA 94612 I 510.208.0160 



August 21, 2014 

To Whom it May Concern, 

AFRICANA STUDIES DEPARTMENT 

COLLEGE OF ETHNIC STUDIES 

SHAWN A. GJNWRIGHT 
1600 Holloway A venue 

San Francisco, CA 94132-
Tel:415/338-6236 

I would like to offer this letter of support on behalf of the Roses in Concrete Community 
School's petition for implementation of its' programs to be initiated in common strategies 
of community and youth empowerment. This Jetter comes with strong support of the 
vision and mission of the school which aligns with my own belief about community 
development, youth empowerment and educational equity . 

As educators who promote investments that focus on the whole child, Roses in Concrete 
Community School engages young people and their families as authentic and meaningful 
partners, and is committed to providing community responsive teaching in Oakland. 

Roses in Concrete Community School brings a variety of unique and much needed 
approaches to engage students in innovative evidence based practices. Under Dr. Jeff 
Duncan Andrade's leadership, I am confident that these efforts will produce robust 
educational outcomes and community impact. 

I understand the need for schools to provide powerful strategies to engage students from 
working class neighborhoods and create pathways for their success. Roses in Concrete 
Community School will be successful because of its thoughtful planning, and insightful 
program implementation. 

I enthusiastically suppo1i Roses in Concrete Community School and I am excited about 
working with them. 

San Francisco State University 
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August 18, 2014 
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Dear Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete Community School 
petition. The vision and mission of the school a ligns with my belief that an approach 
to education that invests in the whole child, engages the family as an authentic and 
meaningful partner, and that is committed to providing community responsive 
teaching is an important step toward equity in the City of Oakland. The educational 
track record in Oakland and internationally acclaimed scholarship of the founder, 
Jeffrey Dunca n-And rade sets a so lid foundation for the school to deliver on its 
mission. Additionally, the founding team and board that has already been 
assembled is clear evidence of the ex tensive community and institutional backing 
for the school. 

I am honored to be a founding board member for Roses in Concrete. As a professor 
of ethnic studies and education at San Francisco State University, I am directly 
aligned with Roses in Concrete's goal to provide responsive education to historically 
underserved and marginalized communities. I also run a teacher pipe line that will 
directly provide excellent teachers to Roses in Concrete who reflect the students ' 
backgrounds. As a scholar who's work has focused on culturally and community 
responsive pedagogy, I value Roses in Concrete's student-centered approach and 
community participatory learning. I believe that not only will this school serve 
marginalized students in Oakland, it will also serve the families in the Oakland 
co mmunity. I am personally excited to partner with Roses in Concrete's on their 
vision of creating a lab school that will develop a pipeline of highly skilled and well 
prepared educators and school leaders that are poised to transform urban 
ed ucation. 

Sincerely, 

Allyson Goce Tintiangco-Cu 
Associate Professor, Asi an America n Studies 
Master's Coordinator, Asian American Studies 
Affiliated Faculty, Educational Leadership 
San Francisco State University 
Director, Pin@y Educational Partnerships 



Bryan A. Brown, Ph .D, 

Date: Augu st 14, 2014 

To : Charter Review Committee 

Re : Roses in The Concrete School 

Oakland Unified School District Board of Directors 

Dear Review Committee, 

I take great pleasure in writing my letter of support regarding the Roses in the Concrete School's proposal. I fully 

understand and support the overall scope of this project. As an urban educator for nearly 20 years I have become 

quite famil iar with the comp lex challenges that shape success and failure in urban schools. More importa ntly, as a 

Native of Oakland and a scholar who has stud ied Oakland schools, I am familiar with comp lex challenges that frame 

success for the students of Oakland. There are few leaders who understand the depth of students ' t alent, the 

volume of their creativity, and their passion fo r education. For this reason, the leadership of the Roses in the 

Concrete school have the unique and rare set of skills and experiences t hat are necessary to make success a ways of 

life of all potentia l students who may attend the school. It is difficu lt to explain each detail of the schoo l and makes 

in uniq ue and molds its potential success. However, I will attempt to explain my perception of this school 's potential 

success by describe the school's unique Leadership, Curriculum Design, Human and Intellectual Resources, 

Pedagogical Content Knowledge, and Deep Understand ing of Students. The notes that follow highlight each of these 

unique characteristics. 

Lea dership 

The first, and perhaps the most significant, feature of th e school's design is the unique and ta lented leadership that 

proposes this institution . I have had the privilege of knowing and work ing wi t h Dr. Jeff Dunca n-Andrade for over 12 

yea rs. As young academics working at Michigan State University, UCLA, and now SF State University I have always 

been impressed as his keen ability to understand urban communities in pragmatic ways. While many people talk 

about urban communiti es and conduct research about urban communities, few have research that leads to 

pract ical solut ions for schools. Dr. Duncan-Andrade is one of a kind in th is dimension. He is the true hybrid, as his 

inte llectua l and pragmat ic expert ise converge to allow him to understand what research says about best practices, 

while understanding how to execute these practices in a school design. 

Another dimension of the school's un ique leadersh ip involves its track record of success at Fremont High School. 

The work he has conducted over the years with students at Fremont has been stellar and demonst ra tes his capacity 

to take that work to a higher scale. To do this, you must have and maintain deep connectio ns with the com munity. 

In this way, the Roses in the Concrete school , it well ahead of other institutions as it has developed ingrained 

relationships with community organizations and families throughout east Oakland . These community relationships 

represent deep connections that are critical for any school's success. Finally, the leadership of t his schoo l is 

powerful because of vis ionary lens on how to improve education. The school 's vision to help students move from 

Bryan A. Brown, Ph.D.· Associ at e Professor of Science Ed ucation• 

520 Galvez Mall- CERAS Building #228, Stanford , CA 94305 • T 650.723.4662 • F 208.460.8085 • E brbrow n@stan fo rd.edu 
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their position as passive recipients of knowledge towards critical ana lysts of the real ities of thei r current lives is both 

vis ionary and deeply rooted in scholarship about student empowerm ent. Ultimately, this schoo l's leadership is 

comprised of a team of young proven leaders who are world-renown college professors, award-winn ing teachers, 

and recognized community leaders. This collection of school leaders in simp ly extraordinary and one of a kind. 

Curriculum Design 

Another area where this school has the potential to be ground breaking is in its application and creation of school 

curriculum. Many urban schools struggle to provide pertinent curriculum for their students. The Roses in the 

Concrete School is rooted in using culturally relevant pedagogy. Many people say their instruction is rooted in 

culturally relevant pedagogy, but these programs reflect CRP in name alone. By contrast, the Roses in the Concrete 

school is designed by people who are renown for teaching teachers across the country how to teach using the CRP 

approach. Given this expertise, this group and its curriculum design are sure to excel. 

What is powerful about their understanding of curriculum is that they leadersh ip has years of experience teaching 

usi ng this method. Over the past few years, the Roses in the Concrete team worked with students at Fremont high 

school to engage in Critical activism. As students learned about community history they developed their own 

intervention programs and t raveled the country teacher others about their learned insights and vision to train their 

community. The power and experience of those years of experience put the Roses in the Concrete schoo l in a unique 

position . They have years of experience developing and implementing CRP curriculum in the commun ity where they 

want to start a new charter institution. 

Human and Intellectual Resources 

Another area of strength that may sound repet itive, but needs to be revisited is the team 's human and intel lectual 

resources. As mentioned before Dr. Duncan-Andrade is a one of a kind leader and scholar, but he is not alone. Dr. 

Camaga n of University of San Francisco, Dr. Yang of UCLA, and Dr. Morrell of Columbia University are all project 

partners. Essential ly, the school has access to a team of some of the best teacher educators in the nation to 

participate in teacher training, coaching and design. Additionally, the team of teachers documented, as project 

partners are all teachers with urban school expertise and a deep familiarity with Oakland schoo ls. Th is combination 

of human and intellectual resources is impressive. 

Deep Understanding of Students 

A final aspect of this school's design that is impossible to replicated bu t is, in my eyes, the most important aspect of 

this school's design is the team's deep understanding of the community. Many urban schoo ls are lead by 

sympathetic outsiders . These are individuals who come to the community with th e best intentions, but must quick 

learn the terrain of th e city and the families that make up the community. Although described as intellectuals above, 

the leaders in this school are men and women who grew up and lived in Oakland and the surrounding communities. 

To have a team of school leaders who spent their teenage years in inner city Oakland, San Francisco, and Los 

Angeles provides this team of leaders with a unique vision of the students. They truly understand the kids and the 

community they are teaching in. So instead of seeing the kids and the community as deficient, they understand that 

2 
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this is a community that is fu ndamentally misunderstood. At the end of the day, effect ive teaching is about 

understanding the students; this group is rich in that understanding. 

As a project partner and supporter, I am willing to take t he time to work with the teachers and developers to provide 

them w ith the necessary training ensure t heir success. I plan on providing t he leadership team with the necessary 

supports to insure the successful execution of this school. Th is lette r is an official documentation of my full support 

of this project. I hope the board recognizes the potential of this institution and sees fit to approve it application. 

Sincerely, 

Bryan A. Brown, Ph .D. 
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August J l, 2014 

Dear O;:ikLrnd Unified Srhool District Board of Di rectors. 

Please a cu~pr this letter of support for the Roses in C:oncrPtP Cornnrnnit_y Sdrnol petirion. 
The vis ion and mission of the school <il ign s v:ith my belidand un derstan ding that an 
approach to education tha t invests in the \vhole child , engages the fami ly as an '1uthentic 
and meani ngful partne r, and that is committee! to providing community respons ive Leaching 
is an important step toward equi ty in the City of Oakland. It is important tha t schools are 
des igned by ed ucators with extended experience in the designated community The 
educational track record in Oakland and internati onal ly acclaime d scholars hi p uf Lhe 
founder , Jeffrey Duncan-Andrade sets a so lid fou ndati on for· the school to de liver on its 

mission. Additionally, the founding team and board that has already been assemb led is 
dear evidence of the extensive community ;rn d institutional backing for the school. 

As an Assis tant Professor of Educational Leadership in the School of Ed ucation at th e 
Univers ity of San Franc isco, my wo rk is aligned vvith Roses in Concrete's goa l of providing 
Oakland with the safe, empowering, hi gh quality educa tion al exp erience that the famil ies of 
my hometovvn dese rv e. As a former graduate, teacher, and professional ;.illy of OUSD, J 
und erstand that the schools we seek to create and supp ort must be ones that emphasize Lile 

healthy and respo nsib le development of highly prepared global cit izens. My role al USF 
involves the preparation offutu re school administrators as they work row;irds their 
administra tive credential. Such a position situates me in an ideal position to select and 
evci luale leaders to guide this very important en dea vo r a nd I am very excited to rlo so. The 
student-centered ap proach to pedagogy and community participatory lc il rning requires 
consistent messaging, support, and communication with families. Roses in Concrete wiH n u L 

only have high-quality teachers, but also, ;i leadership Lbat can maximize the effectiveness of 
all involved. This is ve ry exciting and long overdue.Jam honored to be a pa rt or it and 
happy for my city. 

Sincerely, 

Darrick Smith, Ed .D. 
Department of Lericlership St udies 
Orga nizati on Jnd Leadership 
University of San Francisco 
2130 Fullo n SL. 
San Fra ncis co, CA 941 17 
0: ('l15) 422 -5802 
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I ;nn 11k C1:-.i:d w \\'1 ill" this ktk1 of ~uppon for the l\o::-.c:- in C:oncre1e Co111rnuni1y Schon! petition 

The scl1o{i! desiun 1s c,'nkrcd lll ~l vis ion of cc.luca1inn th;11 invests 1n the whole child_ engage'.> 
till'. f':miil\ J~ :.in ;iuthc111ic and meaningful partner. and is committed 10 providing com111unity -­
n;.spo11si\ c 1e:1ching. and n~ such_ thJt ;.i(h ances cquit\ and educ;nional quality in the City or 
Oakbnd. Furthermore. the school values a student-centered appronch to pedagog) and 
com1mm1ty pal11cipatory learning that will promote creaiive thinking to combat social prohlcrns 
and disrarit1cs in Oakland and be~ ond The school f(rnnder, Professor .Jeffrey Duncan-A ndradt·. 
is an intematiorwllv recognized scholar whose aceompl1shments in and commitments to 
educational cquit~ · in Oakland h~l\ c already laid Cl s0lid foundation for this ~chool. and the 
found ing learn and hoard deinon.str;:ites !he c:xtensiYe community' and institutional backing 
<.ilread; in place fo1 the proposed school. 

The Uni\ CL!{\' or San Frnncisc0 School or Education .shares the Roses in Concre1e Community 
Schoo l's go;:il.s nC pro\ idmg culturally relevant a11d community-responsive education 10 

h1storically u11dcrscn cd and marginalizc.d communities. ~e\ er::il members of the USF facultv 
are already irn oh·ed in the development or this school. and we expec1 continued involvement 1n 
and .support h\· USf focl!ll;, as the school launches. One possible partnership with USF i.s the 

creation of a lab school that can de\ clop a pipeline or highly skilled and well-prepared educators 
:rnd school leaders who are poised to transform urban cduc::ition . 

I look forward to seeing the changes that this :;chuol makes possibl' as it increases the 
cducat1onal opportun1tic::: for children and youth in Oakland and beyond. Than~ you fo1 yow 
l'<HNdcrntion. 

'.Jinccrch. 

Kevin Kumashiro 
De-an 



August 11, 2014 

Dear Oakland Unified School District Board of Directors, 

COLLEGE OF ETHNIC STUDll.::S 

OFl-'IC'E OF THE D EAN 

I 600 Holloway A venuc - EP 121 
San Francisco . CA 94 132 

Tel: 41 :'i-338- 1694 
Fax: 4 15-7593 

Please accept this Jetter of support for the Roses in Concrete Community School petition . The 
vision and mission of the school aligns with my belief that an approach to education that invests 
in the whole child, engages the family as an authentic and meaningfu l partner, and that is 
committed to providing community responsive teaching is an impo11ant step toward equity in the 
City of Oakland . The educational track record in Oakland and internationally acclaimed 
scholarship of the founder , Jeffrey Duncan -Andrade sets a solid foundation for the school to 
deliver on its mi ssion. Additionally , the found ing team and board that has already been 
assembled is clear evidence of the extensive community and institutional backing for the school. 

As the Dean of the College of Ethnic Studies at San Franci sco State University, our college 's 
mission is aligned with Roses in Concrete 's goal to provide culturally relevant and community 
responsive education to hi storically underserved and marginalized communities. We value their 
student-centered approach to pedagogy and community participatory !earning that will promote 
creative thinking to combat social problems and disparities in Oakland and other similar 
communities. Finally, we are exci ted to partner with Roses in Concrete's on their vision of 
creating a lab school that will develop a pipeline of hi ghly skilled and well prepared educators 
and school leaders that are poi sed to tran sform urban education. 

Sincerely , 

Ken1Zeth P . Monteiro (electro1Zically s igned verijzed by em ail) 

Kenneth P. Monteiro , Dean 
College of Ethnic Studies 

THE CA LIFORNIA STATE UN IVERSITY: Bakersfield, Channel Islands, Chico. Dominguez Hills. Ea st Bay. Fresno. Fullerton, Humboldt, Long &ach, Los Angeles, 
.V.b.r itimc Academy, lvlomcrl'y Hay, Nonhndge, Pomona, S:icramcmo, Snn Bt:'rn:irdino, San Die-go, Sall Fr~nc i sco , San Jos 1.\ San Luis Ob1~po, San ?\1:.trcos, So no rn::i , Stanislaus 



UNIVERSITY O F 
SAN FRANCISCO 

August 21, 2014 

Dear Oakland Unified School District Board of Directors, 

I, 

' 

It is with the greatest of pleasures, and without reservation, that I suppo11 the Roses in Concrete 
Community School petition. The vision and mission of the school is in line with my belief that 
an approach to education that invests in the whole child, engages the family as an authentic and 
meaningful partner, and that is committed to providing community responsive teaching is an 
important step toward equity in the City of Oakland. The educational track record in Oakland 
and internationally acclaimed scholarship of the founder, Jeffrey Duncan-Andrade sets a solid 
foundation for the school to deliver on its mission. Additionally, the founding team and board 
that has already been assembled is clear evidence of the extensive community and institutional 
backing for the school. 

As an Associate Professor of Education at the University of San Francisco, my research in 
socially transformative teaching and critical literacy supports Roses in Concrete's goal to provide 
culturally relevant and community responsive education to historicaI!y underserved and 
marginalized communities . l believe that their approach to student-centered pedagogy and 
community participatory learning will foster the creative thinking necessary to transfom1 the 
social inequiti es in Oakland and other similar communities. Lastly, I am excited to partner with 
Roses in Concrete on their vision of creating a lab school that will develop a pipeline of highly 
skilled and well prepared classroom teachers that are poised to transform urban education. This 
teaching will provides my university students a space for observation and a concrete entree into 
the world of teaching as they will actually observe their professor teach urban youth in Oakland. 

Sincerely, 

1ck Camangian 
Associate Professor 
University of San Franci sco, Teacher Education 
213 0 Fulton Street 
San Francisco, CA 94117 
( 415) 4 77-03 86, pcamangian@usfca.edu 



August 23, 2014 

Dear Oakland Unified School District Board of Directors, 

Please accept this letter of support for the Roses in Concrete 
Community School petition. The vision and mission of the school 
aligns with my belief that an approach to education that invests in the 
whole child, engages the family as an authentic and meaningful 
partner, and that is committed to providing community responsive 
teaching is an important step toward equity in the City of Oakland. 
The educational track record in Oakland and internationally 
acclaimed scholarship of the founder, Jeffrey Duncan-Andrade, sets a 
solid foundation for the school to deliver on its mission. Additionally, 
the founding team and board that has already been assembled is clear 
evidence of the extensive community and institutional backing for the 
school. 

As the Founder & Executive Director of Youth Speaks, I believe deeply 
in the school's mission to provide culturally relevant and community 
responsive education to historically underserved and marginalized 
communities. Organizationally, we at Youth Speaks value Roses in 
Concrete's student-centered approach to pedagogy and community 
participatory learning that will promote creative thinking to combat 
social problems and disparities in Oakland and other similar 
communities. Finally, we are excited to partner with Roses in 
Concrete's both in the classroom and in creating professional 
development opportunities for educators as they develop a pipeline of 
highly skilled and well prepared educators and school leaders that are 
poised to transform urban education. 

Pease do no hesitate to contact me if you have any questions. I thank 
you in advance for consideration of this petition. 

Sincerely, 

James Kass 
Founder & Executive Director, Youth Speaks 

. 1:. 
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Dear Oakland Unified School District Board of Directors, 

On behalf of Youth UpRising, it is my distinct honor and pleasure to provide a letter of 
support for the Roses in Concrete Community School petition . 

As the Founding President and Chief Executive Officer of Youth UpRising, a nationally 
acclaimed community transformation hub that provides comprehensive , fully 
integrated health , wellness, educational, career, arts , and cultura l programming, our 
goal is consistent with Roses in Concrete. Our partnership will contribute to the 
health, social, and economic vitality of students at RIC by providing pathway 
opportunities that encourage positive community change. 

The vision and mission reflected in the Roses in Concrete Community School petition 
aligns with my belief that an approach to education which invests in the whole child, 
engages the family as an authentic and meaningful partner, and is committed to 
providing a community responsive curriculum is an important step toward creating 
equity in the City of Oakland. 

I have the utmost confidence that between the community-minded scholarship of the 
school's founder , Jeffrey Duncan-Andrade, and the founding team and board, RIC has 
set a solid foundation for the school to deliver on its mission to provide culturally 
relevant and community responsive education to historically underserved and 
marginalized communities. 

As a community partner with extensive experience serving youth and young adults in 
Oakland , many which have fallen through the cracks, I value their student-centered 
approach to pedagogy and community participatory learning that will promote 
creative thinking to combat social problems and persistent disparities . 

I look forward to a deep partnership between RIC and Youth UpRising in order to 
demonstrate that when schools provide youth with relevant services and programs, 
meaningful engagement with caring adults , and opportunities to practice leadership­
they will become change agents and contributors to a healthy, thriving community. 

Finally, we are excited to partner with Roses in Concrete's on their vision of creating a 
lab school that will develop a pipeline of highly skilled and well prepared educators 
and school leaders that are poised to transform urban education . 

Thank you! 

Sincerely, 

Olis Simmons 
Founding President and CEO 

YOt'Tll l·P rusi~c I s-;11 \!\l ' ·\1n1HHHL\1Jo:\l\r. .. , s i,1. .\.n l·f><1.1 
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August 26, 20 14 

To whom it may concern: 

lllLPATl11CK TOWNSENl.l & STOC llTON LI.I' 

www.kilp:tlnr:klowm>P11d.1:om 

Eighth Floor, Two Embarcadero Center 
San Francisco, CA 94 1 I I 

t41 5 5760200 f4 15 5760300 

di rect dial 415 273 7560 
direct fax 415 723 7207 

jgi 11 i Jand@k i lpatricktownsenu.com 

T am writing thi s letter in support of the Roses in Concrete charter school application . 
believe the schoo l will provide to families in East Oakland with e lementary and middle-school 
aged students a much-needed opportunity to obtain access to high quality education in a 
supportive and sustainable environment. 

Over the past 6 months my firm and I have been providing legal advice to Roses in 
Concre te in rev iewing the C harter, By laws, Board approvals and other regulatory and tax 
documentation. Because we beli eve strongly in the mission and goals of the school , my partners 
and I have been provid ing our services on a pro bono basis . We look fo rward to working w ith 
Roses in Concrete and the East Oakland community going forward. 

I urge you to approve their charter petition. 

665 I 6384V. J 
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To whom it may concern, 

; am writing this letter in suppo1t of Roses in Concrete charter school. 

Roses in Concrete has engaged our firm as its real estate representative to locate the appropriate 
property within the City of Oakland for its school facility. We have been working with Jeff 
Duncan-Andrade and Michael Hsieh over the past three months to identify the appropriate 
square footage and approximate lease rate for the school. Given our research to date. we believe 
a $1.20 per square foot per month is a reasonable and achievable rate. 

I am pleased to offer my support for the creation of Roses in Concrete that will provide a much 
needed option for families in East Oakland with elementary and middle-school aged students to 

access quality education in a supportive and sustainable environment. I urge you to approve 
their charter petition. 

Sincerely, 

Kevin Delehanty 

Senior Vice President 

CA RE License #00843404 

Newmark 
Cornish & Carey 





August 22, 2014 

David Kakishiba, President 
Board of Education 
Superintendent Antwan Wilson 
Oakland Unified School District 
1000 Broadway 
Oakland, CA 94607 

Dear Board of Education and Superintendent Wilson: 

We are founding team and board members of Roses in Concrete School. We are 
excited and humbled by the opportunity to open a high-quality charter school to 
serve East Oakland students. 

As longtime Oakland residents, parents and community supporters, we are deeply 
committed to making this school a success. We understand how important financial 
stability is for the students' academic successes at Roses in Concrete. 

Therefore, we are jointly pledging $200,000 in support for the school, immediately 
upon its approval. We are attaching a letter from our banker that supports our 
ability to donate this amount to Roses in Concrete School. 

Starting immediately, we will be leveraging our donation to obtain other donations. 
We are confident in our abilities to raise a further $200,000 and $150,000 in each of 
the first two operational years of the school. My fellow board members and l have a 
strong track record of fund raising and have collectively raised over $5 million for 
various school causes in our careers. 

Please do not hesitate to contact us with any questions about this donation. 

Michael Hsieh 
Tonia Chao Hsieh 
Founding Board Members 
Roses in Concrete School 



HSBC ID 
08/25/2014 

David Kakishiba, President 
Board of Education 
Superintendent Antwan Wilson 
Oakland Unified School District 
1000 Broadway 
Oakland, CA 94607 

Dear Sir/Madam: 

This letter shall serve as confirmation that Michael Hsieh and Tonia Hsieh have a long standing 
relationship with HSBC Securities (USA) Inc. We are aware they have pledged to donate $200,000 in 
support of Roses in Concrete Community Charter School. Please be advised that as of August 25, 2014, 
the assets held at HSBC Securities (USA) Inc. will more than satisfy their ability to fulfill this pledge. 

The information contained in this letter is being provided to you as an accommodation. This information 
is based upon sources deemed to be reliable; however HSBC Securities (USA) Inc. does not guarantee its 
accuracy. HSBC Securities (USA) Inc. considers the written account statements to be the official record 
of the account. 

Should you have any questions regarding this letter, please contact your HSBC Securities Financial 
Advisor or HSBC Securities Wealth Services Desk at 1-800-662-3343 option 4. 

Wyatt 
Wealt ices Desk 
HSBC Securities (USA) Inc. 

HSBC Securities (USA) Inc. 
P.O. Box 4217, Buffalo, NY l4240-8929 
Tel: (800) 662-3343 

Securities and Annuity Products are provided by Registered Representatives and Insurance Agents of HSBC Securities (USA) Inc .. member 
NYSEIFINRAISIPC, a registued Futures Commission Merchant, a who//y-ow11ed subsidiary of HSBC Markets (USA) Inc. and an indirectly 
wholTv-owned subsidiary of HSBC Holdings pie. Ill California, HSBC Securities (USA) Inc., conducts insurance business as HSBC Securities 
Jnsur~ce Services. license#: 0£67746. SecuriJUis and Annuily Products are: Not a deposit or other obligation of the bank or anJ of its 
affdiaJes; Not FDIC insured or insured by any federal government agency of the United Stales; Not guaranteed by the bank or any of its 
affiliotes; and are subject to investment risk., including possible loss of principal invested. 



August 26, 2014 

David Kakishiba, President 
Board of Education 
Superintendent Antwan Wilson 
Oakland Unified School District 
1000 Broadway 
Oakland, CA 94607 

Dear Board of Education and Superintendent Wilson: 

We are excited and humbled by the opportunity to support the opening of the Roses 
in Concrete Community School as a high-quality charter and lab school to serve 
Oakland students. 

As longtime supporters of community initiatives such as the Roses in Concrete, we 
are deeply committed to making this school a success. We understand how 
important financial stability is for the students' academic successes at Roses in 
Concrete. 

Therefore, we are jointly pledging $10,000.00 in support of the school upon its 
approval. 

In addition to this pledge to help launch the school, we have also committed to 
naming the Roses in Concrete Community School in our family trust. 

Starting immediately upon approval of the school, we will be leveraging our 
donation to obtain other donations. We are confident in our abilities to raise an 
additional $15,000.00 in each of the first two operational years of the school. 

Please do not hesitate to contact us with any questions about this donation. 

Sincerely, 

,._}~7-~--

C)J,~ ~ 
Jack Duncan 
Alisa Duncan 
26A Woodland Ave 
San Francisco, CA 94117 
415.242.4472 (h) 
541.221.6829 (c) 





PRINCIPAL EVALUATION TOOL (SAMPLE) 

Each of the questions below uses this rating scale and includes a section for narrative 
explanations and examples. 

1. Completely agree 
2. Agree 
3. Neutral (Neither agree nor disagree) 
4. Disagree 
5. Completely disagree 
6. Don't know 
7. Not applicable 

QUESTION 1: The Principal works in partnership with the Board of Directors to establish 
and refine the school's mission; articulates the mission to all constituencies; and supports 
the mission in working with all constituencies. Please rate how well the Principal performs 
in this capacity: 
A. The Principal strives to keep the mission at the center of all leadership and 

management decisions. 
B. The Principal regularly evaluates the program to assess its fit to the mission. 
C. The Principal works with the board to refine the school's mission when changing 

student needs require it. 
D. The Principal ensures that the mission is accurately conveyed to families at admission. 

QUESTION 2: The Principal oversees the shaping of the school's program and the quality 
of life in the school community. 
A. The Principal ensures that the school's program is continually enhanced to meet the 

changing student needs. 
B. The Principal ensures that the school provides a welcome and nurturing environment 

for all students and their families. 
C. The Principal ensures that individual student needs are met as delineated in the 

school's mission statement. 
D. The Principal provides vision for the faculty in developing and delivering a high-quality 

program. 

QUESTION 3: The Principal establishes an effective manner of leadership and 
appropriately involves members of the administration and faculty in decision-making. 
A. The Principal works with all key administrators in develop appropriate goals and 

objectives for the year. 
B. The Principal provides leadership to ensure the effective day-to-day operations of the 

school. 
C. The Principal delegates authority appropriately to ensure a highly productive team 

operation. 
D. The Principal involves the appropriate school faculty and administrators in decision­

making. 

1 



QUESTION 4: The Principal is responsible for attracting, retaining, developing, and 
evaluating qualified faculty and staff. 
A. The Principal has a formal process in place for recruiting well -qualified and diverse 

faculty and staff. 
B. The Principal implements a system for evaluating faculty and staff performance on an 

ongoing basi s. 
C. The Principal actively works to keep faculty and staff motivated and engaged in the life 

of the school. 
D. The Principal impl ements a system for mentoring, nurturing, and supporting new 

teachers. 
E. The Principal works with the board and business manager to set appropriate salaries 

and benefits. 
F. The Principal ensures that there is an effective professional development program in 

place to help faculty and s taff develop. 

QUESTION 5: The Principal is accessible and communicates effectively with all 
constituencies. 
A. The Principal has an effective program for communicating routinely with parents. 
B. The Principal has a system in place for contacting families quickly and effectively in the 

event of an emergency. 
C. The Principal, in conjunction with the Board, has an effective process for 

communicating routine ly with the District. 
D. The Principal, in conjunction with the Board and Fundraising Committee Chair, 

communicates with exis ting and potential grantors, organizations and donors as 
needed. 

QUESTION 6: The Principal is responsible for financial management, maintenance of the 
physical plant, strategic planning and fund-raising. 
A. The Principal works with the Board to ensure the long-term sustainability of the school. 
B. The Principa l, in conjunction with the Board, develops sound, multi-year, strategic 

financial plans for the school. 
C. The Principal, in conjunction with the business manager, oversees the financial 

operations of the school to ensure that the school operates within budget guidelines. 
D. The Principal, in conjuncti on with the busin ess manager, oversees pla nning for and 

execution of a ll physical plant requirements. 
E. The Principal, in conj unction with the Fundraising Committee Chair, sets realistic 

fundraising goa ls for the school. 
F. The Principal is actively involved in cultivating and soliciting major donors . 
G. The Principal oversees the general compliance of school policies and procedures with 

local, state, and federal laws. 

QUESTION 7: The Principal ensures that every element of school life reflects the principles 
of equity, justice and the dignity of each individual, and is aligned with the school's mission. 
A. The Principal regularly evaluates the school climate to ensure that it is welcoming and 

nurturing for a ll. 
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B. The Principal regularly evaluates the school 's operating principles to ensure that they 
are fair and equitable to all in the community. 

C. The Principal ensures that the school actively seeks diversity in its faculty, staff and 
student body. 

3 





SCOPE & SEQUENCESAMPLE 
The following chart is a sampling of how the Roses in Concrete Community School curriculum will follow Common Core State 
Standards for English Language Arts and Mathematics (CCSS), Next Generation Science Standards (NGSS), and the California 
State Standards for Social Studies (CSS) . Enrollment for the first two years of operation will be K-5 . The middle school 
program will begin in operational year three. 

Grade Common Core Standards/Next Generation Science Example of Integration of Standards into Curriculum 
Standards 

K Reading: Key Ideas and Details #3 Stra tegic selection of age a ppropriate book(s) tha t is cu ltura lly 

With promoting and suooor t, ide ntifv cha racte rs, settings, a nd maio r events in a s to rv. res po ns ive a nd a ligned w ith decoloni ze d/socia l just ice pedagogy. 

1 Reading: Key Ideas and Details #3 • Cri t ica l a nalys is of cha ra cters in li tera tu re to a ddress themes 

Describe cha racte rs, settinrzs, a nd maior events in a sto rv, usinl?. kev deta ils. such as : "fa ir" vs. "un fa ir '', "right" vs. "wro ng", "equa li ty", etc. 

2 Reading: Key Ideas and Details #3 • Stud ents w ill progress ove r t ime as they matri cu la te th ro ugh 

Desc ribe how characte rs in a sto ry respo nd to majo r events and cha ll enges. 
the yea rs a nd the co mplexity to whi ch the cur ricu lum 
in creases 

Example Lit: Click, Clack, Cows that Tvpe, Th e Rats o{Nimh, We Sha ll 
Contin ue, En counter, From Slave Shio to Freedom Road etc. 

3 Reading: Key Ideas and Details #3 Stra tegic sel ection of age a ppropria te chapte r book(s) that is cultura lly 

Desc ri be characte rs in a sto ry (e.g ., the ir t raits, moti vations, or fee lings) and ex pla in how their respo ns ive a nd a li gned with deco loni zed / socia l jus ti ce pedagogy. 
actions contri bute to the sequence of eve nts. • Cri t ica l ana lys is of cha racters in litera ture to address t hemes 

4 Reading: Key Ideas and Deta ils #3 such as : "se lf-hate vs. se lf-love", "huma nization vs. 

Desc ribe in depth a characte r, setting, o r eve nt in a sto ry or d ra ma, d rawing on spec ific deta ils dehum a ni zation", "s truggle a nd res ista nce", etc. 
in the text (e.e., a cha racter's thourz hts, wo rds, o r acti ons) . • Students w ill progress ove r ti me as they matricu la te th rough 

5 Reading: Key Ideas and Deta il s # 3 the yea rs and the co mplexity to whi ch the cur ri culum 

Co mpare and contrast two o r more cha racters, settings, o r events in a s to ry or d rama, draw ing in creases 
on spec ifi c deta ils in the text (e.g., how Example Lit: Morning Girl, Esperanza Rising, Skin I'm In House on Mango 
cha racte rs inte ract) . Street, Wo nder. Th e Hunger Games series, Diverg en t 

6 Reading: Craft and Structure #3 
Descri be how a particula r sto ry's o r dra ma's plot unfolds in a se ri es of episodes as well as how 
the cha racte rs resnond o r chanr>e as the plot moves towa rd a resolutio n. 

K Reading: Craft and Structure #6 Em phas is on Point of Vi ew and Author 's Purpose in Lite ra ture ca n 

With prompting and sup port, name the author and illustrator of a sto ry and defin e the rol e of exte nd in to Medi a a nd Criti ca l Med ia Li te racy to develop Readers ' 
each in tel ling the sto rv. Criti ca l Lens 

1 Reading: Craft and Structure #6 • Connect li te ra ture to ma inst ream medi a 

Ide ntifv who is te ll ine the sto rv at va ri ous po ints in a text. • Deconstru ct point of view through mainstream m edi a li ke 

2 Reading: Craft and Structure #6 Di sney's co nglomera ti on (what point of view are th ey 

Acknowledge d iffe rences in the poin ts of view of characte rs, incl ud ing by speaking in a spreading throu gh "Di sney Princesses" tales?) 

d ifferent vo ice for ea ch cha racter whe n reading d ia logue • Deve lop skill to show how poin t of view infl ue nces domina nt 
a lo ud. id eology a nd a cti on 

3 Reading: Craft and Structure #6 • Develop skill to be more crit ica l of dominant narrat ives a nd 

1 



Distingu ish their own noint of view from that of the narrato r or those of the characte rs. create a counter narrative 

4 Reading: Craft and Structure #6 • Students w ill progress over time as they matriculate through 
Co mpare and contrast the point of view from which different sto ri es are narrated, includ ing the yea rs and the complex ity to whi ch th e curriculum 
the d iffe rence between first- and th ird-perso n narrati ons. in creases 

5 Reading: Craft and Structure #6 Example: Analyze documents, newspaper articles, on line content on 
Desc rib e how a narrator's or speaker's po int of view influe nces how eve nts are desc r ibed. Trayvon Ma rtin/Zimmerman court decision. Go over text books, like 

6 Reading: Craft and Structure #6 Social Studies, and go over history being co vered from a 

Expla in how an author develops the point of view of the nar rator o r speaker in a text. Western/Eurocentric Point of View 

K Reading Informational Text: Integration of Knowledge and Develop stud ents' abili ty to "Read the World" and deconstruct images in 

Ideas #7 th eir literatu re an d the ir co mmuni ties. 

With prompting and support, desc ribe the relationsh ip betwee n illustrations and the text in • Ana lyze pictures in litera ture both from a dominant narrative, 

which they appear (e .g., what person, place, as well as, counter na r rative to see how id eas of race, class, 

th in!!, or idea in the text an illustration depicts]. gende r a re co nstru cted 

1 Reading Informational Text: Integration of Knowledge and • Develop skills for students to apply the ir developing "critical 

Ideas #7 
lenses" to make sense of th e images they interact with 

Use the ill ustrations and deta il s in a text to describe its kev ideas. 
(b il lboards, magazin es, box a r t, e tc.) 

• Develop skills to recogni ze "hidd en curriculum" a nd agend as 
2 Reading Informational Text: Integration of Knowledge and through the images 

Ideas #7 
Explain how s pecific images (e.g., a d iagra m showing how a machine wo rks) contribute to and 
cla ri fv a text. 

3 Reading Informational Text: Integration of Knowledge and Develop students' Digita l Med ia Literacy skills by critically 

Ideas #7 
deco nstructing popu la r youth med ia 

Use information ga ined from illustrations (e.g., maps, photog raphs) and the wo rds in a text to • Stra tegically connect li terature to medi a and make connectio ns 

de monstrate understa nding of the text (e.g., to skill sets used expli cit 

where, whe n, whv, a nd how kev events occu r]. • Leve l of complexity a nd dep th of a na lys is in creases over tim e; 

4 Reading Informational Text: Integration of Knowledge and lead to s tud ents creating the ir own counte r media 

Ideas #7 • Builds upon skills learned from (K-2) a nd by 6 th grade, 

In te rpret in formatio n presented visually, o rally, or quantitatively (e.g., in cha rts, graphs, 
complexity of Med ia Analys is and Deco nstruction w ill greatly 

diagrams, time lines, an imations, o r interactive elements 
in crease 

on Web pages) and explain how the information contrib utes to a n understand ing of the text in • Cross-Age tutoring/mentoring ca n occur w ith K-2 
wh ich it appea rs. Example: Read Aloud Encounter by Jan e Yo/en and deconstruct the images 

5 Reading Informational Text: Integration of Knowledge and that accompany story about Christoph er Columbus contact. Use clips of 

Ideas #7 
Avatar movie and discuss. Show Vim eo clip of the "First Thanksgiving" by 

Draw on info rmat ion from multipl e pri nt or d igita l sources, demonstrating th e abili ty to loca te 
youth. Ha ve students create th eir own video regarding European contact 

an answer to a question qu ickly o r to so lve a 
with Indigenous People. 

Problem effi cientlv. 

6 Reading: Integration of Knowledge and Ideas #7 
Analyze va rious acco un ts ofa subject told in differen t mediums (e.g., a 
pe rson's life s tory in both prin t and multimed ia), dete rmining w hi ch deta ils a re emphasized in 
each account. 

K Writing: Research to Build and Present Knowledge #7 Students ca n sta rt to participate and beco me fa milia r w ith Youth 

Particioate in sha red resea rch a nd wri ting projects (e.g., exolo re a number of books bv a Pa rt icipa tory Actio n Resea rch (YPAR). 
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favorite author and exp ress opinions about • YPAR cove r s cross -curr icula r s tra nd s 
them]. • ELA focu s on deve loping Lit Review a nd Co ntext Resea r ch 

1 Writing: Research to Build and Present Knowledge #7 • De pth a nd Comp lexity increases as stud e nts m a tricul ate 
Participate in shared resea rch and writing projects (e.g., explore a numberof"how-to" books t h ro ughout t h e yea rs 
on a given top ic and use the m to wri te a • Each Sch oo l year ca n have a diffe r e nt t h e m e to focu s o n the ir 
sequence of instructions). 

2 Writing: Research to Build and Present Knowl edge #7 
YPAR 

• K-2 focus o n particul ar co mp o ne n ts o fYP AR a nd w ill require 
Pa rticipate in shared research and wri t ing proj ects (e.g., read a number of books on a s ingle 

m o r e teacher fac ilita ti o n 
topic to produce a repo rt; record science 
observations]. • Cross -Age tutoring/mentoring ca n occu r w ith l<- 2 

3 Writing: Research to Build and Present Knowl edge #7 Examp le: YPAR dealing with local community conditions and action, 

Conduct short research projects that bu ild knowledge about a to pic. 
research can be don e on community history and the Black Panthers. 

4 Writing: Resea rch to Build a nd Present Knowl edge #7 
Groups can also research about other areas similar to the local 
community {i.e. NYC and the Young Lords) 

Conduct short research proj ects that build kno wledge through investigation of di ffe rent 
aspects of a topic. 

5 Writing: Research to Build and Present Knowledge #7 
Cond uct short resea rch projects that use several sou r·ces to build knowledge through 
inves tigation of diffe rent as pects of a topi c. 

6 Writing: Research to Build and Present Knowl edge #7 
Conduct short research projects to answer a question, drawing on several sources and 
refocusing the inquiry when ap propri ate. 

K Math : Operations and Algebraic Thinking (K.OA) Ge nerate pro bl e ms that a re grou nd ed in rea lity. Emphas is on r eal -wo rld 

Understand addition as putting together and adding to, a nd unders tand word problems. 

subtraction as taking apart and ta king from. • In corpo r ate yo uth culture into pro bl ems 
1. Represent addition and s ubtraction with objects, fingers, mental • Use historical co ntexts in prob lem solving 
images, drawings,, sounds (e.g., claps), acting out situations, verbal • Strategically co nn ect m ath e m atics to othe r c ross -curr icu lar 
explanations, expressions, or equations. 

subjects 
2. So lve add ition and subtraction word prob lems, and add and s ubtract withi n 10, e.g., 
by us ing ob jects or drawings to re present the problem. . Sa m e sce nar ios can b e used throughout the K-2 spa n (even if 

K Math : Measurement and Data (K.MD) they have b een a stud e nt s in ce K) , the d epth a nd comp lex ity of 

Describe and compare measurable attributes. the problem a nd sce nar io wi ll in crease/change (t hi s w ill a ll ow 

1. Describe measurable attributes of obj ects, such as length or weight. Describe several for deepe r u nderstand ing o f o ve ra ll t heme a nd co n cept 

measurable attributes of a s ingle object. m astery over t im e) 

2. Directly compare two objects with a meas urable attribute in common, to see which Examp le: Deconstruct "Than ksgiving " and what impacts the Pilg rims had 
object has "more of'j"less of' the attribute, and describe the diffe rence. For example, when they "take away" supplies f rom the Indigenous People. Students can 
directlv comoare the heiah ts of two children and describe one child as taller/shorter. act out the "adding and subtracting" of that scenario. Students can th en 

1 Math: Operations and Algebraic Thinking (1.0A) compare who had "m ore" and who ended up having "less". 
Represent and solve problems involving addition and subtraction. 
1. Use ad dition and subtraction within 20 to so lve word problems involving situa tio ns of 
adding to, ta ki ng from, putting together, taking apart, and co mparing, with unknowns in 
a ll positions, e.g., by using objects, drawings, and eq uations with a symbol for the 
unknown number to represent the problem_, 
2. So lve word problems that ca ll fo r additio n of three whole numbers 
whose s um is less than or eq ual to 20, e.g., by using objects, drawings, and eq uations 
with a symbol for the unkno wn number to re present the problem. 
Work with addition and subtraction equations. 
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7. Unde rstand the meani ng of the equal sign, and determi ne if equa ti ons involvi ng 
addition and s ubtraction are true or fa lse. For example, which of the fo llowing equations 
are true and wh ich are false? 6 = 6, 7 = 8 - 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2. 

2 Math: Operations and Algebraic Thinking (2 .0A) 
Represent and solve problems involving addition and subtraction. 
1. Use addition and s ubtraction within 100 to solve one- and two-step word problems 
involving situations of adding to, taking from, putting toge ther, taking a part, and 
comparing, with unknowns in a ll positions, e.g., by using drawings and equations with a 
symbol for the unknown num ber to represent the problem. 1 
Add and subtract within 20 . 
2. Fluently add and s ubtract wi th in 20 usi ng mental strategies.2 By end of Grade 2, know 
fro m memory all sums of two one-digit numbers. 

1 Math : Measurement and Data (1.MD) YPAR 
Represent and interpret data. 
4. Organize, represent, and interpret data wi th up to three categori es; ask and answer 
ques tions about th e total numb er of data points, how many in each ca tegory, and how 
many more or less are in one category tha n in another. 

2 Math: Measurement and Data (2.MD) 
Work with time and money. 
7. Tell a nd write time from analog and digital clocks to the nearest fi ve minutes, using 
a.m. and p.m. 
8. Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, 
us ing$ and¢ symbols appropriate ly. Example: If you have 2 dim es and 3 pennies, how 
many cents do you ha ve? 

3 Math: Operations and Algebraic Thinking (3 .0A) Ge nerate comp lex multi-step problems tha t are grou nded in real ity . 
Solve problems involving the four operations, and identify and Em phas is o n rea l-world word prob lems . 
explain patterns in arithmetic. • In corporate youth culture into probl e m s 
8. Solve two-step word problems using the four operations. Represent • Us e historica l contexts in probl e m so lv ing 
these problems using equations with a letter standing for the . Stra tegically connect m athe mati cs to other cros s -curricu lar 
unknown quantity. Assess the reasonableness of a nswers using mental computation and 

s ubjects 
es timation strategies including rounding"' 

4 Math: Operations and Algebraic Thinking ( 4.0A) Example: Students can compute tota l known numbers of Indigenous 

Use the four operations with whole numbers to so lve problems. deaths by small pox. Students can manipulate numbers to find out 

3. Solve multiste p word problems posed wi th whole numbers and hav ing whole-number s tatistics of th e amount of youth have access to technology in classrooms 

a nswers using the fou r operations, includ ing probl ems in which remainders must be and compare what areas are more equipped than oth ers. 

interp reted. Represent these prob lems using equations with a lette r s tand ing fo r the 
unknown qua ntity. Assess the reasonableness of answers using menta l compu ta tion and 
es t imation strategies includ ing rou ndi ng. 

6 Math : the Number System (6.NS) 
Apply and extend previous understand ings of multiplication and division 
to divide fractions by fractions. 
1. Interpret and compute quoti ents of frac tions, and solve word 
prob lems invo lving di vis ion of frac tions by fractions, e.g., by us ing 
vis ual frac t ion models and equations to re prese nt the pro ble m. Fo r 
example, create a sto1y context fo r (2/3) + (3/4) and use a visual fraction model to show 
the quotient; use the relationship between multiplication and division to explain that (2/3) 
+ (3/4 ) = 8/9 because 314 of 8/9 is 2/3. (In aeneral, (a/ b ) + (c/d ) =ad/be. ) How much 
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chocolate will each person get if 3 people share 1/2 lb of chocolate equally? How many 
3/4-cup servings are in 2/3 of a cup of yogurt? How wide is a rectangular strip of land with 
len.qth 3/4 mi and area 1/2 square mi? 
Math: Measurement and Data (3.MD) 
Geometric measurem ent: understand concepts of area and relate area to 
multiplication and to addition. 

Geometric measurement: recognize perimeter as an attribute of 
plane figures and distinguish between linear and area measures. 
Math: Measurement and Data ( 4.MD) 
Solve problems involving measurement and conversion of 
measurements from a larger unit to a smaller unit. 

Represent and interpret data . 
Math: Measureme nt and Data (5.MD) 
Represent and interpret data. 
2. Make a line plot to di sp lay a data set of measurements in fractions of a unit (1/2, 1/4, 
1/8). Use opera t ions on fract ions for th is grade to solve problems involving information 
presented in line plots. For example, g iven different measurement> of liquid in identical 
beakers, find the amount of liquid each beaker would contain if the total amount in all the 
beakers were redistributed equally. 
Math: Geometry (5.G) 
Graph points on the coordinate plane to solve real-world and 
mathematical problems. 
2. Represent rea l world and mathematica l problems by gra phing points in the first 
quadrant of the coordinate plane, and interpret coordinate va lues of points in the 
context of the situation. 

Math: Ratios and Proportional Relationships (6.RP) 
Understand ratio concepts and use ratio reasoning to solve problems. 
1. Understand the concept of a ratio and use ratio language to describe a ratio 
relationship between two quantities. For example, "The ratio of wings to beaks in the bird 
house at the zoo was 2: 1, because for evety 2 wings there was 1 beak." "For evety vote 
candidate A received, candidate C received nearly three votes." 

Science: K.Forces and Interactions: Pushes and Pulls 

K-PSZ-1. Plan and conduct an investigation to compare the effects of 
different strengths or different directions of pushes and pulls on the 
motion of an object. [Clarification Statemen t: Examples of pus hes or pulls cou ld inc lude a 
string attached to an object being pu ll ed, a person pushing an object, a person stopping a rolling ball, 
and two objects colliding and pushi ng on each other.1 fAssessment Boundary: Assessment is limited 

Des ign Proj ects that have students take on the ro le of an Urban Pla nn er. 
• Sta rt w ith s tudents ana lyz in g the ir class roo ms; meas uring 

space 
• Task would be to d es ign the ir "drea m school " or "id ea l 

com mun ity block" a nd in corporate geo metry into the ir des ign 
projects 

• Measureme nts would take place on thei r scaled projects 
• Can deve lop a scale to match poss ibili ty of a real schoo l/ block 

YPAR 

Generate complex ra tio probl ems that are grou nd ed in rea lity. Emphasis 
on rea l-worl d word prob lems. 

• Incorporate yo uth cu ltu re into problems 
• Use historical contexts in proble m solving 
• Strategically co nn ect mathematics to other cross-curricu la r 

subjects 
Example: Students can analyze admission rates in UCs to develop a ratio, 
look at incarceration rates, or even ratios of healthy food options in th eir 
neighborhoods vs. fast food places and liquor s tores. Students should 
interact with their comm unities and world to develop understanding of 
mathematical concepts. 

Students w ill begin to understand the concept of Force w hich ca n be 
t ied to va rying th ematic concepts : 

• Tying into Math sce na rio s, ca n apply kn owledge of force to 
include "explo itation" o f the In digenous People 

• Tie into Bullying 
• Show how force is NOT JUST a phys ical push and pull 
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to different relative strengths or different directions, but not both at the sa me tim e. Assessment does . Start deve loping ideas of hege mony in dea lin g with the 
not includ e non -co ntact pushes or pu ll s such as those produced by magnets.] 

concept o f force that ca n be de veloped ove r time 

K Science: K.Interdependent Relationships in Ecosystems: Animals, Plants, Students develop and ma inta in a Commun ity Ga rd e n 
and Their Environment 

K-LSl -1. Use observations to describe patterns of what plants and 
animals (including humans) need to survive. (Cl ar ifi cation Statement: Exa mples of 
patterns co uld include that animals need to take in food but plants do not; the different kinds of food 
needed by different typ es of anima ls; th e requirement of plants to have light; a nd, tha t all li ving 
things need water.] 

K-ESS2-2. Construct an argument supported by evidence for how plants 
and animals (including humans) can change the environment to meet 
their needs. [Clarification State ment: Exam ples of plants and an ima ls changing th eir 
environment coud include a squirrel digs in t he groun d to hide its food an d tree roots ca n b reak 
concrete.] 

K-ESS3-1. Use a model to represent the relationship between the needs of 
different plants or animals (including humans) and the places they live. 
[Clar ificat ion Statement: Examp les of re lat ionsh ips could include that dee r eat buds and leaves, 
therefo re, they usua lly li ve in forested a reas; an d, grasses need sunlight so they often grow in 
meadows. Plants, a nim a ls, and the ir s urroundi ngs make up a system.] 

K-ESS3-3 . Communicate solutions that will reduce the impact of humans 
on the land, water, air, and/or other living things in the local 
environment.* (Clarifi cation Stateme nt: Examples of huma n impact on the land could incl ud e 
cutting trees to produce paper and using reso urces to produce bottl es. Examples of so lutions could 
includ e reusing paper and recycli ng cans a nd bottl es.] 

1 Science: 1.Structure, Function, and Information Processing Stud ents develop and ma inta in a Com m un ity Garde n 

1-LSl-1. Use materials to design a solution to a human problem by Ana lysis of Community as Stud ents' Ecosyste m. 

mimicking how plants and/or animals use their external parts to help • Resea rch native plant and w il dlife 

them survive, grow, and meet their needs.* [Clarification Statement: Exa mpl es of • Deco nstruct challe nges to ecosys tem 
hu man problems that can be so lved by mimicking pla nt or animal so lutions co uld include desig ning • Develop problem-solving skill s as s tudents begin to offer 
clothing or equipment to protect bi cyclists by mimicking tunl e shells, acorn shel ls, and ani mal sca les; solutions to problems in the ir ecosyste m Environmental 
stabilizing structures by mi 111i ck ing a ni111a l ta ils and roots on plants; keeping out intruders by justice issues 
mimicking thorns on branches a nd animal qu ills; a nd, detecting intruders by mimi cking eyes and 
ca rs.] 

1-LSl-2. Read texts and use media to determine patterns in behavior of Con nect "survival" in com munity 

parents and offspring that help offspring survive. [Cla rifi ca ti on Statemen t: • Analyze what it ta kes for va ryi ng life syste ms to th r ive in 
Exa mples of patterns of behav iors could includ e the sign als that offspring 111ake (such as crying, cr it ical cond it io ns (plants, a nima ls, hum a ns, fa mili es) 
cheep ing, and other vocalizations) and t he responses of the pare nts (such as feeding, co111fort ing, a nd • Cha rt/obse rve s imi la riti es an d d iffere nces a mongst d ifferent 
protecting the offspring).] 

1-LS3-1. Make observations to construct an evidence-based account that co mmuni ties/people's SURVIVAL tactics (what ca n bring us 

young plants and an imals are like, but not exactly like, their parents. together) 

[Clar ification State111ent: Examples of patte rns cou ld include features pl ants or ani111a ls s hare. 
Exa mpl es of observations could includ e leaves from the sa111e kind of pla nt a re the same shape but 
ca n differ in size; and, a particular breed of dog looks like its parents but is not exactly the sa me.] 
fAssessment Bound ary: Assessment docs not includ e inheritance or ani mals that und ergo 
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metamorphosis or hvb ri ds.l 

1 Science: 1.Space Systems: Patterns and Cycles Many cultura l practices a nd hi stori es revo lve a round the Sun and Moo n 

• Supp lem ent w ith varying Ind igenous knowledge 

1-ESSl-1. Use observations of the sun, moon, and stars to describe • Cross -cu rri cu lar modul es can bring in Peo ple's myths, legends, 

patterns that can be predicted. (Cla rifi cation Sta tement: Examp les of pa tterns cou ld and a ncestry 
include that th e su n and moo n appea r to rise in o ne part o f the sky, move across the sky, and set; and • So lar ca lendar vs. Lunar ca lendar 
sta rs other th an our su n a re vis ibl e at n ig ht but not du ring the day.] [Assessment Boundary: • Tie into these patte rn s w ith Com muni ty Garden, hab its of 
Assessment of sta r patterns is limi ted to sta rs be ing see n at night an d not du rin g t he day.] 

people a nd other li vin g things 1-ESSl-2. Make observations at different times of year to relate the 
amount of daylight to the time of year. [Clarificatio n State ment: Emphas is is on • Globa l Warming 

relat ive compariso ns of the amount of daylight in the winter to th e amount in the sp ring or fall. ) 
[Assessme nt Bou nd ary: Assessment is limited to re la ti ve amounts of daylight, not qu antifying th e 
hours or tim e of daylight.] 

2 Science: 2.Structure and Properties of Matter This strand ca n be appli ca bl e to var ious projects a nd themes: 

• Plan /Create/Test properties of matter to he lp create 

2-PSl-1. Plan and conduct an investigation to describe and classify Commun ity Garden (what su bsta nce wou ld make the best 

different kinds of materials by their observable properties. [Clar ification p lanters box, trell is, gree n house?) 

State ment: Observations cou ld in cl ud e co lor, texture, hard ness, and nexibi li ty. Patte rns cou ld include • Des ign Projects 
t he si milar properties that different mate ri a ls sha re.] • Ana lyze construction of school, houses, commu ni ty to develop 
2-PSl-2. Analyze data obtained from testing different materials to a plan for upgrade 
determine which materials have the properties that are best suited for . Convertin g the ir school, hou ses, and co mmuni ty to be more 
an intended purpose.* [Clarificat ion State ment: Exa mples of properties coul d include, ecofri endly 
s trength, flexibility, hardn ess, texture, and absorbency.] [Assess me nt Boundary: Assessme nt of 

• Determin e the properti es of ecofriendly material s to generate quantitat ive measu reme nts is limi ted to length.) 

2-PSl -3. Make observations to construct an evidence-based account of a "green" wo rld 

how an object made of a small set of pieces can be disassembled and 
made into a new object. [Cla rifi cation Statement: Exa mples of pieces could includ e blo cks, 
buil ding bricks, or other asso rted sma ll objects.] 

2 -PSl-4. Construct an argument with evidence that some changes caused 
by heating or cooling can be reversed and some cannot. [C larifi cation 
Statement: Examp les of reversibl e cha nges cou ld inc lud e mater ia ls such as water a nd butter at 
d ifferent temperatures. Examp les of irreve rsi bl e changes co uld includ e cooking an egg, freez ing a 
p la nt leaf, and heatin g paper.l 

2 Science: 2.Interdependent Relationships in Ecosystems Students develop and maintain a Community Gard en 

2-LS2-1. Plan and conduct an investigation to determine if plants need Analys is of Community as Stud ents' Ecosystem. 

sunlight and water to grow. [Assessment Boundary: Assess ment is limited to testing one • Resea rch native plant and w ildlife 

variable at a time.] • Deconstruct cha ll enges to ecosys tem 
2-LS2-2 . Develop a simple model that mimics the function of an animal in • Develop problem-solvin g skill s as students begin to offer 
dispersing seeds or pollinating plants.* solutions to problems in their ecosystem Environmental 
2-LS4-1. Make observations of plants and animals to compare the Justice issues 
diversity of life in different habitats . [C larification Statement: Emphasis is on th e 
dive rsi ty of living things in each of a variety of different habitats.) [Assess ment Bou ndary: 
Assessme nt does not include specific an imal and plant names in soecifi c habitats.] 

K-2 Science: K-2.Engineering Design YPAR 

• Creating a sustainable comm unity ga rd en 
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. Developing plans to imp rove, add- on, reconstruct their school 

K-2-ETS1-1. Ask questions, make observations, and gather information Build school pride and ownership by letting students invest their thoughts 

about a situation people want to change to define a simple problem that and ideas into con tinuing build/construction of "th eir school" 

can be solved through the development of a new or improved object or 
tool. 

K-2-ETS1-2. Develop a simple sketch, drawing, or physical model to 
illustrate how the shape of an object helps it function as needed to solve 
a given problem. 

K-2-ETS1-3. Analyze data from tests of two objects designed to solve the 
same problem to compare the strengths and weaknesses of how each 
performs. 

3 Science: 3.lnterdependent Relationships in Ecosystems Analys is of Co mmunity as Stud ents' Ecosystem. 

• Resea rch na tive plant and wildlife 
3-LS2 -1. Construct an argument that some animals form groups tha t help • Deconstruct challe nges to ecosyste m 
members survive. • Deve lop prob lem-solving sk ill s as stud ents begin to offe r 
3-LS4-1. Analyze and interpret data from fossils to provide evidence of solutions to proble ms in their ecosys tem 
the organisms and the environments in which they lived long ago. • Env ironme ntal justice issues 
(C lar ificatio n Statement: Examples of data could include type, size, a nd distributions of foss il 
organis ms. Exa m ples of fossils a nd environm e nts could include m arine fossils found on dry la nd , 
t ropica l plant fossils found in Arctic areas, a nd fossils of exti nct organisms.] (Assessme nt Boundary: 
Assessme nt does not inc lude identification of specific fossils or p resent p lants and a nim a ls. 
Assessment is lim ited to major fossil types and relative ages.] 

3-LS4-3 . Construct an argument with evidence that in a particular habitat 
some organisms can survive well, some survive less well, and some 
cannot survive at a ll. fClarification Statement: Examples of evid e nce cou ld includ e needs and 
cha racteri s tics of the o rga nisms a nd habita ts invo lved . Th e organ is ms and the ir ha bitat ma ke up a 
system in w hich the pa rts d epend o n eac h other.] 

3-LS4-4. Make a claim about the merit of a solution to a problem caused 
when the environment changes and the types of plants and animals that 
live there may change.* (Clarification Sta tement: Examples of e nvironmental changes could 

includ e cha nges in land characteristics, water distribution, te m perature, food , and othe r organisms.] 
rAssessme nt Boundary: Assess ment is li mi ted to a single environm e nta l change. 

4 Science: 4.Structure, Function, and Information Processing Students deve lop and maintain a Co mmunity Garden 

• Analys is of ga rden from beginning to end 
4-LS1-1. Construct an argument that plants and animals have internal • Resea rch on plants that go into the ga rd en, as well as, the 
and external structures that function to support survival, growth, insects and wildli fe that in teract with the ga rden 
behavior, and reproduction. [Cla rifi cation State m ent: Examples of structures co uld • Refl ect on successes and chall enges of ga rd en and create plan 
in clude tho rn s, ste m s, ro ots, co lo red petals, heart, sto mach, lu ng, b ra in, a nd s kin.] [Assess ment for fo ll owing yea r or for other gardens in and out of the 
Bou ndarv: Assessme nt is limited to macroscooic structures w ithin o la nt an d anim a l svstems.l 

4 Science: 4.Earth's Systems: Processes that Shape the Earth 
com munity 

• Test Rock and Soil samples in and around various parts of 

4 -ESSZ-1. Make observations and/or measurements to provide evidence community 

of the effects of weathering or the rate of erosion by water, ice, wind, or • Study geology of co mm un ity and its impacts on how 
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vegetation. [Cla rifi cation Sta te me nt: Examples of variables to test cou ld include a ng le of s lope in commun ity was deve loped/des igned 
t he downhill movement of water, amount of vegetation, speed of wi nd, relat ive rate of deposition, 
cycles of freezing and thawing of water, cyc les of hea ti ng a nd cool ing, a nd volume o f wate r flow.] 
fAssessment Bo unda rv: Assessment is limited to a s inele form of weathering or erosi on .] 

5 Science: 5.Earth 's Systems Analys is of Commu nity as Students' Ecosystem. . Resea rch native plant and wild li fe 
5-ESSZ-1. Develop a model using a n example to describe ways the • Deconstruct challenges to ecosystem 
geosphere, biosphere, hydrosphere, and / or atmosphere intera ct. • Develop prob lem-so lving skills as stud ents begin to offer 
(Cl arifica tio n Statement: Examples co uld incl ud e the influ ence of the ocean on ecosys tems, land form sol utions to pro blems in their ecosystem 
shape, an d climate; the influence of the atmosph e re on landforms and ecosystems t hrough weather 
a nd clim ate; a nd the infl uence of mou nta in ra nges on w ind s a nd clouds In the a tm osphe re. The • Environmental justice issues 
geosp he re, hydrosp here, a tmosphere, and biosphe re a re eac h a system.] [Assessment Boundary: 
Assess ment is li mited to the interactions of two syste ms at a tim e.] Students deve lop and ma inta in a Commu ni ty Garden 
5-ESS2-2. Describe and graph the amounts and percentages of wate r and • Analys is of ga rden from beginni ng to end 
fresh water in various reservoirs to provide evidence about the • Resea rch on plants that go into the ga rd e n, as well as, the 
distribution of water on Earth. [Assessme nt Bounda ry: Assessment is limited to ocea ns, insects and wild li fe that interact with the garden 
lakes, rivers, glacie rs, ground water, a nd po lar ice caps, a nd does not in clud e the atmosph e re.] 

5-ESS3-1. Obtain and combine information about ways individual • Refl ect on successes and chall enges of garden an d create pla n 

communities use science ideas to protect the Earth's resources and for fo ll owing year or for other gardens in an d out of the 

environment. commu nity 

5 Science: 5.Matter and Energy in Organisms and Ecosystems 

5-PS3-1. Use models to describe that energy in animals' food (used for 
body repair, growth, motion, and to maintain body warmth) was once 
energy from the sun. [Cla r ifi catio n Statement: Examp les of mod els cou ld includ e diagra ms, 
a nd fl ow cha rts .] 

5-LS1-1. Support an argument that plants get the materials they need for 
growth chiefly from air and water. [Clarifi cation Stateme nt: Emphas is is on the idea t hat 
p la nt matter co mes mostly from air a nd water, not from the so il.] 

5-LSZ-1. Develop a model to describe the movement of matter among 
plants, animals, decomposers, and the environment. (Clarifcation Statement: 
Emphasis is on the idea that matter that is not food (air, water, decomposed materials in so il) is 
cha nged by pla nts into matte r that is food. Exa mpl es of systems could incl ud e orga nisms, 
ecosystems, a nd t he Ear th.] (Assess me nt Bounda ry: Assessment does not include molecular 
exp lanations.] 

3-5 Science: 3-5 .Engineering Design YPA R 

• Creating a sustainable commun ity ga rd en 

3-5-ETS1-1. Define a simple design problem reflecting a need or a want • Develop ing plans to imp rove, add- on, reconstruct their schoo l 

that includes specified criteria for success and constraints on materials, Build school pride and ownership by letting students invest their thoughts 

time, or cost. and ideas into continuing build/construction of "their school" 

3-5-ETS1-2. Generate and compare multiple possible solutions to a 
problem based on how well each is likely to meet the criteria and 
constraints of the problem. 

3-5-ETS1-3. Plan and carry out fair tests in which varia bles are 
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controlled and failure points are considered to identify aspects of a 
model or prototype that can be improved. 

6 Science: MS.Structure and Properties of Matter Stude nts ca n delve into Health and Environm ental justice iss ues in thi s 

Mid di 
stran d: 

MS-PSl-3. Gather and make sense of information to describe that • Co mparin g natural ingred ients in foo ds to syntheti c ones 
e synthetic materials come from natural resources and impact society. . Analyze food labels in their snacks and foo d 

School [C la rifi ca tio n Sta t ement: Em p hasis is on natura l r es ources that und e rgo a che mi ca l p rocess to fo rm • Resea rch effects of p rolonged consump tion of syntheti c 

(MS) 
the synth etic ma te r ia l. Exa mples of new mate ri a ls co ul d includ e new medi cine, fo ods, a nd a lte rnat ive mate ri als 
fu els.l fAssess ment Boundary : Assess me nt is limited to qualitative informati o n.l • Create projects (P ublic Se rvice Announ cements, Presentations, 

6 Science: MS.Structure, Function, and Information Processing Me di a) to share with K-5 stu dents 

Middl • Crit ica lly analyze "Orga ni c" labelling and actual benefi ts 

e 
MS-LSl-3. Use argument supported by evidence for how the body is a . Analyze Hea lthy Opti ons and Access in and aro und communi ty 

School 
system of interacting subsystems composed of groups of cells. fClarifi cation • Help pro mote healthi er optio ns and Co mmuni ty Gard en 
Stateme nt: Emphas is is on t he con ceptu a l understa nd ing tha t ce lls form t iss ues a nd ti ss ues fo rm 

(MS) 
orga ns specialize d for pa rticu la r body fu nctio ns . Exa m ples co uld includ e the inte raction o f 

Analys is of Co mmuni ty as Students' Ecosystem. subsystems with in a syste m a nd the nor mal fu nctio ning of those syste ms.] [Assess me nt Boundary: 
Assess me nt does no t include th e m echa nis m of o ne body syste m in depe nde nt o f oth ers. Assess me nt • Resea rch native plant and wildlife 
is limi ted to the ci rcul atory, excretory, di gest ive, res pirat o ry, mu sc ular, a nd nervo us systems.] • Deconstruct chall enges to ecosystem 
MS-LSl-8 . Gather and synthesize information that sensory receptors 

• Develop pro bl em-solving ski lls as stu dents begin to offe r 
respond to stimuli by sending messages to the brain for immediate 
behavior or storage as memories. [Assess me nt Bounda ry: Assess ment does not in clude 

solutions to problems in their ecosyste m 

mecha ni s ms fo r t he t ra ns m iss ion o f t hi s in fo rm ati on.] • Enviro nmenta l justice issues 

6 Science: MS.Matter and Energy in Organisms and Ecosystems Students develop and mainta in a Co mmuni ty Ga rde n 

• Analys is of ga rd en from beginning to end 
Middl • Resea rch on plants that go into the ga rd en, as we ll as, the 

e 
MS-LSl-6 . Construct a scientific explanation based on evidence for the 

insects and wildli fe tha t in te ract with the ga rd en 

School 
role of photosynthesis in the cycling of matter and flow of energy into 

Refl ect on successes and chall enges of ga rd en and create plan for 
and out of organisms. [Cla rifi cation State me nt: Em phasis is o n trac ing move m ent of matte r fo llowing year or for other gardens in and out of the community 

(MS) and now of energy.] (Assessment Boun da ry: Assess me nt does no t includ e th e bio che m ica l 
mec ha nis ms of photosyn thes is .] 

MS-LSl-7. Develop a model to describe how food is rearranged through YPAR 
chemical reactions forming new molecules that support growth and/or • Deve loping plans to improve, add -o n, reconstruct their school 
release energy as this matter moves through an organism. (Clarificatio n and co mmuni ties 
Sta tem e nt: Emphas is is on describ ing t ha t mo lecu les a re broke n a pa rt a nd put bac k together a nd that 
in t h is process, e nergy is r e leased.] [Assess ment Bounda r y: Assess m e nt does not in clud e deta ils of 
the che mical rea ctions for ph otosy nthes is or resp ira ti on.] 

MS-LSZ-1. Analyze and interpret data to provide evidence for the effects 
of resource availability on organisms and populations of organisms in an 
ecosystem. [Clar ifi catio n Statement: Em phasis is on ca use a nd e ffect relatio nships betwee n 
resources a nd growth of individua l orga ni sms a nd t he nu mb e rs of orga ni sms in ecosys tems durin g 
pe ri ods of a bu nda nt a nd sca rce resources.] 

MS-LSZ-3. Develop a model to describe the cycling of matter and flow of 
energy among living and nonliving parts of an ecosystem. [Cl a rification 

Stateme nt: Emp has is is on descr ibing th e conservat ion of ma tte r a nd no w of energy into a nd out o f 
various ecosyst e ms, a nd on defini ng th e bou ndari es of th e syst em.] [Assessm ent Bou nda ry: 
Assess m e nt does not include t he use of chemica l rea ct io ns to describe the p rocesses.] 

MS-LSZ-4. Construct an argument supported by empirical evidence that 
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changes to physical or biological components of an ecosystem affect 
populations. [Clarificatio n Statement: Emphasis is on recogn izi ng patterns in data and mak ing 
warra nted infere nces about changes in populations, and on evaluating emp irical evide nce suppo rting 
argume nts abo ut changes to ecosystems.] 
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SELF SCIENCE (SEL) SAMPLE LESSON 

Social and Emotional Learning (SEL) lessons will be taught directly in weekly classes. Self­
Science classes will be structured in four parts. The lesson starts with a Rating Scale, a 
quick activity in which students rate their own feelings for the day. Next, the students 
Engage with discussion designed to connect with prior knowledge and build interest in the 
focus of the lesson. The primary substance of the lesson comes with Activate. The teacher 
leads an exercise or game that gives students real-life experience with the con tent. Finally, 
in Reflect the students pull their learning together and prepare to apply it through small or 
whole group discussion or journal writing or drawing. 

The content of the Self Science lesson s will follow a developmental progression. In the early 
grades, children are introduced to the basic vocabulary of emotions. They learn 
cooperation and problem solving skills and develop an understanding of what it means to 
be a member of a group. 

Intermediate students build on these introductory concepts to include respect for 
themselves and others, management of strong feelings, development of effective listening 
skills, and the ability to set academic goals. During the middle school years, the curriculum 
broadens to encompass the physical and emotional changes of adolescence, provides 
guidance in analyzing stressful social situations and develops peer leadership ski ll s. In the 
Self-Science curriculum, students develop in eight Emotional Intelligence (EQ) 
competencies: Enhance Emotional Literacy; Recognize Patterns; Apply Consequential 
Thinking; Navigate Emotions; Engage Intrinsic Motivation; Exercise Optimism; Increase 
Empathy; Pursue Noble Goals. 

Through weekly lessons in Self Science, students will learn to use and apply a systematic 
approach to making choices. In this process, students : 

• Observe what happened, paying particular attention to their own emotions and 
responses as well as those of others. 

• Interpret or analyze the implications of different choices. 
• Conclude and commit to a plan of action. 

This process will be taught through role play and discussion in the Self Science lessons. The 
same process will also be used to mediate social problems throughout the school day. 
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PeticiOn para establecer la Escue/a Charter Roses in Concrete Community 
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PETITION FOR THE ESTABLISHMENT OF Roses in Concrete Community CHARTER SCHOOL 
Petici6n para establecer fa Escue/a Charter Roses in Concrete Community 

The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the Roses in Concrete 
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PETITION FOR THE ESTABLISHMENT OF Rvses In Concrete Community CHARTER SCHOOL 
Peticion para establecer la Escue/a Charter Roses In Concrete Community 

The petitioners listed below certify that they are parents meaningfully interested in enrolling tbeir student(s) at the Roses in Concrete 
Community Charter School. As such, petitioners believe !bat the charter merits consideration and hereby petition the governing board of the Oakland 
Unified School District Lo grant approval of the charter pursuant to Education Code 47600 el seq. The petitioners authorize the Leadership Team to 
negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las personas que aquf dan su /Irma certifican que son padres de Jam ilia con un interes autentico en inscribir a su(s) estudiante(s) en la Escuela 
Charter Roses in Concrete Community. Por lo tanto, /os suscritos a es/a peticion afirman que es/a merece consideraci611 y pi den que fa Junta 
Directiva Escolar del JWses in Concrete Community distrita apruehe esta petici6n charter, segz'm lo provee la Ley Educativa 47600 ef seq. Los 
suscritos autorizan al Equipo Fundador de dicha escuefa para negociar las e11miendas a esta petici611 que sean necesarias para asegurar la 
aprobacion de la Junta Directiva Esco/or. Esta pitgina de ftmws estit adjunta a la petici6n cuando se fm116. 

NAME SrGNATURE ADDRESS PHONE STUDENT NAME OF DATE 
Nombre Firma Direccion NUMBER GRADE IN NEIGHBOR- Fecha 

m1mcrode 2015-2016 HOOD 
teJefono SCHOOL DISTRICT 

YEAR SCHOOL/Nam 
Grado de/ brede/a 
estudionle esr:uefa banio 
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PETITION FOR THE ESTABLISHMENT OF Roses in Concrete Community CHARTER SCHOOL 
Petici6n para establecer la Escuela Charter Roses in Concrete Community 

The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the Roses in Concrete 
Community Charter School. As such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland 
Unified School District to grant approval of the charter pursuant to Education Code 4 7600 et seq. The petitioners authorize the Leadership Team to 
negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

NAME SIGNATURE ADDRESS PHONE STUDENT NAME OF DATE 
Nombre Firm a Direccion NUMBER GRADE lN NEIGHBOR- Fecha 

m.Jmero de 2015-2016 HOOD 
feletono SCHOOL 

DISTRICT YEAR 
Grado de f SCHOOU 
estudiante Nombredela 

escue/a barrio 
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PETITION FOR THE ESTABLISHMENT OF Roses in Concrete Com munity CHARTER SCHOOL 
Petici6n para estab/ecer la Escue/a Charter Roses in Concrete Community 

The petitioners li sted be low certify that they are parents meaningfully interested in enrolling their student(s) at the Roses in Concrete 
Community Chai1er School. As such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland 
Unifi ed School District to grant approval of the charter pursuant to Education Code 4 7600 et seq. The petitioners authori ze the Leadership Team to 
negotiate any amendments to the cha1ter necessary to secure approval by the District Board . Signature page is attached to petition upon signature. 

Las personas que aqui dan sufirma cert{fican que son padres defamilia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue la 
Charter Roses in Concrete Community. Por lo ranto, los suscritos a est a peticfr5n afirman que es ta merece consideraci<5n y piden que la Junta 
Directiva Escofar de / Roses in Concrete Community distrito apruebe esta peticidn charter, segiin lo provee la Ley Educativa 47600 et seq. Los 
suscritos autorizan al EqwjJO Fundador de dicha escuela para negociar las enmiendas a esta petici<)n que seem necesarias para asegurar la 

NAM E SI GN ATURE ADDRESS PHON E STU DENT NAME OF DATE 
Nombre Finnu Direcc i6n NUMB ER GRAD E IN NEIGH BO Fee ha 

numero de 2015-2016 R-HOOD 
telefono SCHOOL DISTRfCT 

YEAR SCHOOL/ 
Grado de f Nombre 
estudicmte de la 

escue!a 
barrio 

1. Viki Hernandez v~R.~ H-er-v\,C! 11\,c;\ez 2 127 27th Ave Oakland CA 94601 510 532-0654 K 8/21/ 2014 
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·entSignatureTemplate (1 ).doc - Google Docs Page 1 o .-) I 
PETITION FOR THE ESTABLISHM ENT OF --~i~· r~(,'-""~ ~f'f __ /7-[_· ....,.,~/;~'1____,,(~j~i;~l~'l~?'~--~---:_) _ _ CHARTER SCHOOL 

Peticion para estabfecer fa Escue/a Charter 
~~~~~~~~~~-

,r; ·-r ('· 
The petitioners listed below ccrtil)t that they are parents meani ngfully interested in enro lling their studenl(s) at the ,,.c<..._;,;.. ·U Charter School. 
such, petitioners believe that the charter merits consideration and hereby petiti on the govern ing board of the Oakland Unified School District to gra 
approval o f the charter pursuant to Education Code 47600 el seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
churter necessaiy to secure approval by the District Board. Signature page is attached to petiti on upon signatu re. 

NAME SIGNATURE ADDRESS PHONE STUDENT NAME OF DATE 
Nomhre ,_. ... irmu Direccion NUMB ER GRADE IN NEIGHBOR-H Fe cha 
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PETITION FOR THE ESTABLISHMENT OF fZ ~ { /'/ VcHARTER SCHOOL 
Peticion para establecer la Escue/a Charter ' l'Y)t/1~ 

Tl · · i· d b I ·r h h · f 11 · d · 11 · l · d c hKct;/ 'n f!f!:h s h l A 1e petitioners iste e ow certi y t at t ey are parents mean mg u y mtereste m enro mg t 1eir stu ent s) at t e ~ m IA . art er c oo . s 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unifo;dS<: ool District to grant 
approval of the charter pursuant to Education Code 4 7600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las pers~ngs . ue Arjff [dB sufirma certifican que son padres de Jam ilia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue la 
Chap~r. \ O \ () CJ?,) 1 & . For lo tanto, los suscritos a esta p eticic)n afirman que es ta merece consideraci6n y piden que la Junta Directiva Escolar 
def 'l,Y,j //': ' ' distrit apruebe esta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fzmd;;do·r de d cha escue a para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina de finnas est a adjunta a la petici6n cuando se firm6. 

NAME I SIGNATURE 
I ~~~~~~s I PHONE STUDENT NAME OF I DATE 

Nombre Firm a NUMBER GRADE IN NEIGHBOR- Fecha 
numero de 20£2~-lz_ HOOD 
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estudiante 
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PETITION FOR THE ESTABLISHMENT OF Y \l CHARTER SCHOOL 
Peticion para establecer I I\ /J') mtvhl y 

'fh . . i· db 1 'f' l 1 . full . d. 11. h . d ( ) hf~ in {l~*Ch S h 1 e pet1t1oners iste e ow cert1 y t 1at t 1ey are parents meanmg y mtereste m enro mg t en stu ent s at t e (An 1/llV/LV, arter c oo . As 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified Shool District to grant 
approval of the chaiier pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las pers,pnqs que C::lf/d dqn su firma cert~fican que son padres de familia con un interes autentico en inscribir a su(s) estudiante('i) en la Escuela 
Charte,k 0Hi·J.Q, ,Qf/F~?ffr-~t Por lo tan to, las suscritos a esla petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar 
de! OUlsD distrit6 apruebe esta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de die ha escuela para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina de.firm.as esta adjunta a la petici6n cu.ando sefirm6. 

NAME I SIGNATURE 
Nombre Firm a 
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PETITION FOR THE ESTABLISHMENT oF \ _J in Conu({!;tG &Jrn n1LutLJ-1 CHARTER scHooL 
Peticion para establecer La Escue/a Charter ,.. 1, !Jn(~ e ,,,.,. 1/) /?7ll 1U1;( 

/)C[Jj In CcnC<ffl 
The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the (!DIJ'ltf!~Charter School. As 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified Sthool District to grant 
approval of the charter pursuant to Education Code 4 7600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature_ 

L..,as persg13as_ que C:2.):!.i dan su firma cert?fican que s.on padres de .(a~~ilia con un inte;es aulentico en :·nscri~i': a su_(s) estudiante(s) en fa E~cuela 
Charter l.WJ!.f· Jn ( ,.tfr~ Par lo tanto, las suscntos a esta petzczon qfirman que esta merece conszderaczon y pzden que la Junta Dzrectzva Escolar 
de! · L · distrito apruebe esta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de die a escuela para negociar las enmiendas a esta petici<5n que sean necesarias para asegurar la aprobacion de la Junta Directiva 
Escolar. Esta pagina defirmas esta adjunta a la peticion cuando se firm6. 
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YEAR SCHOOL 
Grado de! 
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PETITION FOR THE ESTABLISHMENT OF ~sx:;s, \ n Coocfek Corn Y\JlAAJA Va C~ARTER SCHOOL 
Petici6nparaestablecerlaEscue/aCharter /ZO£.Q~ ·iC\ tOnCVQte e ,Ot'Yll'Yll,,(.-fLlh.j . 

Tl · · 1. db 1 ·t· h h · fi 11 · d · 11' h · d ( ) h tzo,se<;. 1 n ce_phcY-efe s 1 1 A 1e petitioners iste e ow cert1 y t at t ey are parents meaning u y mtereste memo mg t eu stu ent s at t e t.orn tri vin'.'...:J'·"' arter c 100 . . s 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified School District to grant 
approval of the charter pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las personas que aqui dan sufirma certifican que son padres defamilia con un interes autentico en inscribir a su(s) estudiante(.<>) en la Escue/a 
Charter r<...0ti7 1+,~SJW~ t1>or lo tanlo, las suscritos a esta petici6n afirman que esta merece consideraci6ny piden que la Junta Directiva Escolar 
del _Q l{ ~ D distrito' pruebe es ta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina defmnas esta adjunta a la petici<'m cuando sefirm6. 
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PETITION FOR THE ESTABLISHMENT oF JS Con()( · C0m «JM '~ARTER scHooL 
Petici6n para establecer la Escue/a Charter . I/) lOJtC11 ' ~~ 

1:/"c~ /fl lCJricrt+-l! 
The petitioners listed below certify that they are parents meaningfully i11terested in enrolling their student(s) at the ~/)) tr) 01t1h.Charter School. As 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified School District to grant 
approval of the charter pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Bomd. Signature page is attached to petition upon signature. 

Las persf!J,fJJ U.e a~u,,i d9[1
1
Sjifirma cert(fican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue la 

Char er l) fn /\~ ~~ /iJrU1J 'For lo tanto, las suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar 
def ,-;_A · '/ < , distrito apruebe esta petici6n charter, segi'm lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundad r de dicha escuela para negociar las enmiendas a esta peticion que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina de .firm as est a adjunta a la petici6n cuando se .firm6. 
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PETITION FOR THE ESTABLISHMENT oF os>s. \ n. Coner cHARTERscHooL 
Petici6n para establecer la Escue/a Charter / · . ' /r){li)f/ . 

4?Q$if in dunt/f!# (om mt//JJ/[Y 
The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the Chruier School. As 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified School District to grant 
approval of the charter pursuant to Education Code 4 7600 et seq. The petitioners authorize the Leadership Team to negotiate any runendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las persq ws que aqui dan su firma certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escuela 
Charter · in {)n{Atl( ~U'fl()lltfbY(/.lo tanto, Los suscritos a esta petici6n afirman que es ta merece consideraci6n y pi den que la Junta Directiva Escolar 
def · distrito apruebe esta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de dicha escuela para negociar las enmiendas a es ta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina de firmas est a adjunta a la petici6n cuando se firm6. 

NAME I SIGNATURE I ADDRESS I PHONE STUDENT NAME OF 1 DATE 
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PETITION FOR THE ESTABLISHMENT OF f\'.OieS. \\] ~· 00 CYP±£ L,,OiY)'f{)lUV\.~ CHARTER SCHOOL 
Peticion para establecer la Escue/a Charter j2.. 0~e.s:. Jn C.0i1Cl'efi C..Ornm vntt°'j 

The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the ~5~0~t fr1- fjh8'fifrier School. As 
such, petitioners believe that the charter merits consideration and hereby petition the governing board of the Oakland Unified S'chool District to grant 
approval of the charter pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Tean1 to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las personas que aqui dan sufirma certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(:,) en la Escue/a 
Charte: _J-c~o&~19R.Haj.\-{'por lo tanto, las suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar 
del 0 \{ ~ Q_ distrito apruebe es ta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de di cha escuela para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Escolar. Esta pagina de f ir mas est a adjunta a la petici6n cuando se firm6. 
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PETITION FOR THE ESTABLISHMENT OF 1.1.e.f f ( ) Cvm / YJ Cl !U~ 1 

HARTER SCHOOL 
Petici6n para establecer la Escue/a Charter /1 I nc f, . mu !VIY. 

. ft.sis ;n {;:Qr:lPfl 
The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at the" t orr1/rx.,{/t\,W Charter School. As 
such, petitioners believe that the chai1er merits consideration and hereby petition the governing board of the Oakland Unified School District to grant 
approval of the chaiier pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
charter necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

L:1s persm as qu7) acqJ?f f<;Jn sufirma certifican que s.on padres de fa-:r:_ilia con un inte~-es autentico en ~nscri~i~ a surs) estudiante(s) en ~a E~·cuela 
Cha~ter · ,0 1 

11 l tJi;.-:.r-. . Por lo tanto, las suscntos a esta petzczon afi.rman que esta merece conszderaczon y p1den que la Junta Dzrectzva Escolar 
de/ {), distrifo apruebe esta petici6n charter, segun lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Esco far. Esta pclgina de firmas estcl adjunta a la petici6n cuando se firm6. 
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PETITION FOR THE ESTAB~~~HMENT oF Rose& in C CJDCYQ/.-e C wvn 1 w ·1 N . CHARTER scHooL 
PettCl0/1 para establecer la Escue/a Charter Rc;;:es:. \ D C.Ubcfe.±€ (\ ornmtJ11,cK 

The petitioners listed below certify that they are parents meaningfully interested in enrolling their student(s) at theRC:it'cb\,';b£~(1~'t~er School. As 
such, petitioners believe that the cha1ier merits consideration and hereby petition the governing board of the Oakland Unified School District to grant 
approval of the charter pursuant to Education Code 47600 et seq. The petitioners authorize the Leadership Team to negotiate any amendments to the 
chai1er necessary to secure approval by the District Board. Signature page is attached to petition upon signature. 

Las personas que qqui r;l.911 su jirma certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue la 
Charle~" \2,JJS:;(:5 10 c~ot-£~jJtj Par lo tanto, las suscritos a esta petici6n afi.rman que es ta merece consideraci6n y piden que la Junta Directiva Escolar 
del I,) v\.S: ~ distrito apruebe esta petici6n charter, segiin lo provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo 
Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva 
Esco Zar. Esta pagina de f lrmas est a adjunta a la petici6n cuando se f irm6. 
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NEW CHARTER PETITION 
uvH:A~~u~\BGfUllL v ~~~rE~lESlftED ~~~ lfEAcH 11~~G Al: 
Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 

term . The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(1} and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 

We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 
Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 

the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education . 

Teacher Name Today's Date Phone Contact Expiration Date 
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Education Code §47605{a){3) The petition has been signed by a number of teachers that is equivalent ta at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include o prominent statement that a signature on the petition means[. .. ] that the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphasis added} 

Form May Be Copied To Accommodate All Required Signatures 



NEW CHARTER PETITION 

TEACHERS MEANINGFULLY INTERESTED IN TEACH ING AT: 

Roses in Concrete Community School 

The charter schoo l estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter 
renewal t erm. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605 (1) and who are 
meaningfully interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renew al request of our charter petition and beli eve the attached charter pet ition merits consideration. 

We hereby petition the Oakland Unified School District (OUSD) Board of Ed ucation to grant a renewal charter term to Roses in Concrete 
Com munity School pursuant to Education Code Section 47605 beginning July 1, 2015 w ith the opportunity to request subsequent renewal terms of 
th e charter as described in th e Charter Schools Act. 

The petitioners authorize th e Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board o f Education. 

Teacher Name Phone Contact Expiration Date 
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Education Code §47605(0}(3} The petition has been signed by a number of teachers that is equivoleiit to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means[. . .] that the 
teacher is meaningfully interested in teaching at the charter school. Th e proposed charter shall be attached ta the petition. (emphasis added) 

Form May Be Copied To Accommod ate All Required Signatu res 



NEW CHARTER PETITION 
TEACHERS M!EANiNGFUllV INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 

term . The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(/) and who are meaningfully 

interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and bel ieve the att ached charter petition merits consideration . 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter te rm to Roses in Concrete 

Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 
the charte r as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education. 

Teacher Name Today's Date Phone Contact Credential Type Expiration Date 
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Education Code §47605(a)(3) The petition has been signed by a number of teachers that is equivalent to at leas t one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means [ .. . ] that the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphasis add ed) 

Form May Be Cop ied To Accommodate All Requ ired Signatu res 
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NEW CHARTER PETITION 
TEtl.CHtRS ~/9EAN aNGfUltV ijft\JTERfESTED ~N Tf.1AC!f-rnNG Alf: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 
term. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605{/) and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses In Concrete 
Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 
the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 
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Education Code §47605{a){3) T~e petition has been signed by a efii'ber of teaohers ttJ&t is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during Its first year of operation. A petition shall Include o prominent statement that a signature on the petition means [ ... ] that the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphasis added) 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 

TEACHERS MEANI~f F:~~ Y INTERES.TED IN TEACHING AT: 
Rose~a:f( ~Pf~.rr_te Commuruty School . 

The charter school estimates that 8 teachers will be employed by' the charter school during its first year of operation under the charter renewal 
tenn. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(l) and who a1·e meaningfully 
interested in teaching at the Scbool under the renewal charter petition. Signatures are subjecr ro verificarion 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. We 
hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete Community 
School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of the charter as 
described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to secure 
approval by the OUSD Board of Education. 

Teacher Name Si1IDarnre Today's Date Phone Contact CredentiaJ Type Expiration Date 

Jill Guerra Burger 
~~ . fl~ 

8/21/14 (510) 883- BCLAD 
o" !oi /;of i 1317 Multiple 
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Education Code §-J 7605 (a) f3) The petition has been s igned by a number of teachers that is equivalent to at least one-half of the number of teachen thai the chcm er school 
estimates will he employed ill The sclzoo/ during its first year of opera1ion. A petition shall incillde a prominen1 s1a1ement 1hal a sig11awre on the p erition means[ ... } that the 
teacher is meaningjiilly interested in teaching at the chaner school. The proposed charter shall be attqched to the aeliljon, (emphas is added) 



PETITION FOR ESTABLISHMENT OF Roses in Concrete Community CHARTER SCHOOL 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 
term. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(/} and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification . 

We, the undersigned teachers, support the request of this charter petition and believe the attached charter petition merits consideration . We 
hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to Roses in Concrete Community School 

pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of the charter as 

described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education . 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Jessica Bender jessica bernjer 8/18/14 (760) 815-4725 Clear Multiple Subject 07/01/20'15 

Education Code §47605(0)(3) The petition hos been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the teacher 
is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



PETITION FOR ESTABLISHMENT OF Roses in Concrete Community CHARTER SCHOOL 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 
term. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(1) and who are meaningfully 

interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the request of this charter petition and believe the attached charter petition merits consideration . We 
hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to Roses in Concrete Community School 
pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of the charter as 
described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Reena Valvani 'Ree11a Vatva111 8/20/2014 
t:" ~ f"\ 0r)r) r-r-~· 

multiple subject 8/2020 
- - - - ~~~ 

plus BCLAD spanish 

Education Code §47605(a)(3) The petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the teacher 
is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



PETITION FOR ESTABUSH.MENT OF Roses in Concrete Community CHARTER SCHOOL 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 
Roses in Concrete Community School 

The charter school estimates that 8 teachers wil l be employed by the charter school during its first year of operation under t he charter l 
renewal term . The petitioners listed below certify that they are eligib le teachers as defined under Education Code§ EC47605{/) and who are 

meaningfully interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. ··- ---·_J 

We, the undersigned teachers, support the request of th is charter petition and believe the attached charter petition merits consideration. We 
hereby petition the Oa kland Unified School District (OUSD) Board of Education to grant a charter term to Roses in Concrete Community School 
pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of the charter as 
described in th e Charter Schoo ls Act . 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

- --·- -----
Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date --
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Education Code §47605(a){3} The petition has been signed by a number of teachers that is equivalent to at least one-half of th e number of teachers that the charter school 
estimates will be employed at the school during its first year of operation . A petition shall include a prominent statemen t that a signature on the petition means that the teacher 
is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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NEW CHARTER PETITION 
TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Commu nity School 

The charter school estimates that 8 teachers wil l be employed by the charter schoo l during its fi rst year of operation under the charter renewal 
term. The petiti oners listed below certify t hat they are eligible teachers as defined under Education Code§ EC47605(f} and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 

Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 
the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Joemy Ito-Gates doemu '7to-QAtes 8/21/14 510-414-8686 Multi-Sub. 8/2016 

Education Code §47605(a}(3) The petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means[. .. ] that the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphas is added) 

Form May Be Copied To Accommodate All Required Signatures 



NEW CHARTER PETITION 
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Roses in Concrete Community School 
····-·-

The chart er school estimates that 8 teachers w il l be employed by t he charter schoo l during it s first year of operation unde r the charter renew al 

term. The petitioners listed below certify that they are eligib le teachers as defined under Ed ucation Code§ EC47605{1} and w ho are meaningfully 
inte rested in teaching at the School under t he renewal charter petition . Signatures are subject to verification. -- -···--· - ----------------------------------------~ 

We, the unders igned teachers, support the renewa l request of our cha rter petition and bel ieve the attached charter petition merits considerat ion. 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 
Commun ity School pursuant to Education Code Section 47605 beginning July 1, 2015 w ith the opportunity to request subsequent renewa l terms of 
the charter as described in the Charte r Schools Act. 

The petitioners authorize the Lead Pet itio ner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charte r as necessa ry to 
secure approva l by t he OUSD Board of Education. 

-------·-----·-··------·-·····--·----J Signatu r~------·-·- - - --1 
Today's Date Phone Contact ' Credent ial Ty pe Expirat ion Date 

·-\/ 1_cl01~\0 ~\f~\ ______ ! 1 ~1o5J,°'L_ . __ ~~JJ__·. \-1- 2-\~·~~~1 .c1~{£l~cu:0t~'~J\ V1Luh~ \O\ \ \2r:J\(j 

Teacher Name 
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· ····-----~-~ --····~=:__~t=--= ~·~~~~--- · r-·--------- ·--··---=-----t----~ -- ··t-- ----·-·-11! 
I . 

I l i i ·········-····-·····----·------·------·--·-·-1·- ···-·-·--·-·---·-··-----··· ··-··-- ········-··-·-·-·----- ---- --- ----, 

• I j 1' ---r--------- ---r I i -------1 
. -- ---- - -- ----- t-·- - -- . - ---- ----- --··- ------- . -· ------·---------1·· --------·-1 

. ----------------- _____ j_ ··---- _________ t_____ _ ________ J ______ --·-····--
Education Cade §47605(a}(3) The petition has been signed by a number of teachers tha t is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A petition shall include a prominent statement that a signature on the petition means[ ... ] that the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition . (emphasis added) 

Form May Be Copied To Accommodate All Required Signatures 



NEW CHARTER PETITION 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 
term . The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605{/) and who are meaningfully 
interested in teaching at the School under the renewa l charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 
Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 
the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Nzinga Wood ~7f)aod4 08.22.14 916-320- Sing Sub 08/1/2019 
0906 PE/Dance w/ 

authorization 
In 
dram a/theatre 



NEW CHARl~ER PETITION 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 

term. The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(/) and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

W e, the unders igned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration . 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 

Community School pursuant to Educat ion Code Section 47605 beginning July 1, 2015 w ith the opportunity to request subsequent renewal terms of 
the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education . 

Teacher Name Sigl)ature / Today's Date Phone Contact Credential Type Expiration Date 

J/11(/fk ~/:;-£aG(;J //~£ ?/z1/J lf fsiz )66 7--'::</I~ 
/'4'Wc./- St-<,gfCc...."f 

!/;/;p j7teGZ--1Nft/J,A tZ'Y° _,/ ( I ( 

Education Code §47605{a}{3) The petition has been signed by o number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its f irst year of operation. A petition shall include a prominen t statement that a signature on the petition m eans [ .. . ] that the 
teacher is meanin gfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphasis added) 

Form May Be Copied To Accommodate All Requ ired Signatures 



NEW CHARTER PETITION 
TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 
tenn . The petitioners listed below certify that they are eligible teachers as defined under Education Code § EC47605(l) and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are suhjecr to ver!fication. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. We 
hereby petition the Oakland Uni fled School District (OUSD) Board of Education to grant a renewal charter tenn to Roses in Concrete Community 
School pursuant to Education Code Section 47605 beginning JuJy 1, 2015 with the opportunity to request subsequent renewal tenns of the charter as 
described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to secure 
approval by the OUSD Board of Education. 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Jill Guerra Burger 
fu_o_~ . 8'.-~ 

8/21/14 (510) 883- BCLAD Unsure, 
1317 Multiple renewed 

Subject June 2014 

Education Code §-1 7605(a) (3} The petition has been signed by a number of teachers that is equivalent to at feast one-half of the number of teachers thaJ the charier school 
estimates wilf he employed at 1he school during its firs t year of opera/ion. A petit ion shall include a prominent s /atemenl that a signature on the petition means [. .. ] that the 
reacher is meaningfully inferl!sted in reaching lit the charier school. The oroposed charrer shgU be qttqched to the petition. (emphasis add ed) 



NEW CHARTER PETITION 
TlEACHERS MEANINGIFUllY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter school during its first year of operation under the charter renewal 

term . The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605{/) and who are meaningfully 
interested in t eaching at the School under the renewal charter petition . Signatures are subject to verification . 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 

We hereby petition the Oakland Unified School District (OUSD} Board of Education to grant a renewal charter term to Roses in Concrete 
Community School pursuant to Education Code Section 47605 beginning Ju ly 1, 2015 with the opportunity to request subsequent renewal terms of 

the charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education. 

Teacher Name I sign_ature / / Today's Date Phone Contact Credential Type Expiration Date 
.- . I / / I / ' 

J~ .} ..-:,-;_~ ' '·· 
~ 
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I 

I 
---
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Education Code §47605(a}(3) The petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be emploved at the school during its first year of operation . A petition shall include a prominent statement that o signature on the petition means[. .. ] that the 
teacher is meoningju!lv interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emph asis add ed) 

Form May Be Copied To Accommodate All Required Signatures 



NEW CHARTER PETITION 

TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers wil l be emp loyed by the charter school during its first year of operation under the charter renewal 
term . The petitioners listed below certify that they are eligible teachers as defined under Education Code§ EC47605(1} and who are meaningfully 
interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration. 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter t erm to Roses in Concrete 
Community School pursuant to Education Code Section 47605 beginning July 1, 2015 w ith the opportunity to request subsequent renewal terms of 

th e charter as described in the Charter Schools Act. 

The petitione rs authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 
secu re approval by the OUSD Board of Education . 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Daniel 'Danie( 8/23/14 510 533 multiple 
Muhammad 'Muhammad 6598 subject 



NEW CHARTE'R PETITION 
TEACHERS MEANINGFULLY INTERESTED IN TEACHING AT: 

Roses in Concrete Community School 

The charter school estimates that 8 teachers will be employed by the charter sc hool during its first year of operation under the charter renewal 

term . The petitioners listed below certify that they are eligible teachers as defined under Education Code § EC47605(/} and who are meaningfully 

interested in teaching at the School under the renewal charter petition. Signatures are subject to verification. 

We, the undersigned teachers, support the renewal request of our charter petition and believe the attached charter petition merits consideration . 
We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a renewal charter term to Roses in Concrete 

Community School pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent renewal terms of 

the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Jeff Duncan-Andrade, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education . 

Teacher Name Signature Today's Date Phone Contact Credential Type Expiration Date 

Aldrich Sabac ~~-· 08/21/14 209-483-2 617 Primary, Secondary 2016 

English, & Secondary 
History 

Education Code §47605(0)(3) The petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school 
estimates will be employed at the school during its first year of operation. A pe tition shall include a prom inent sta tement that a signature on the petition means[ ... ] tha t the 
teacher is meaningfully interested in teaching at the charter school. The proposed charter shall be attached to the petition. (emphasis added) 
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~ Sra. Sanchez 
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QUALITY 
Lessons reflect cultura lly relevant preparation. 

DESCRIPTION 
Teachers plan lessons that use their students' experiences, 
history, language.and culture. They use this understanding 
to connect the lessons to students' lives to motivate and 
empowerthem to change the world. 
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