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As the authorized lead petitioners, we, Math ilde Andrejko and Renae Wan eka, hereby certify under the penalties 

of perjury that the information submitted in this petition for a charter to be named the French American Charter 

School of the East Bay ("FACSEB" or the "Charter School") to be located within the boundaries of the Oakland 

Unified School District ("OUSD" or the " District") is true to the best of our knowledge and belief; we also certify 

that th is petition does not constitute the conversion of a private school to the status of a pub lic charter school; and 

further, we certify that, if awarded a charter, the school wi ll follow any and all federal, state, and local laws and 

regulations that apply to the Charter School, including but not limited to: 

• The Charter School will meet all statewide standards and conduct the student assessments required, 

pursuant to Education Code §60605, and any other statewide standards authorized in statute, or student 

assessment applicable to students in non-charter pub lic schools. [Ref. Education Code §47605(c)(l)] 

• The Charter School will be deemed the exclusive public school employer of the employees of t he Charter 

Schoo l for the purposes of the Educational Employment Relations Act. [Ref. Education Code 

§47605(b)(5)(0)] 

• The Charter School will be nonsectarian in its programs, admissions policies, employment pract ices, and 

all other operation s. [Ref. Education Code §47605(d)(l)] 
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• The Charter School will not charge tuition, fees, or other mandatory payments for attendance. [Ref. 

Education Code §47605(d)(l)] 

• The Charter School will admit all students who wish to attend the school, and who submit a timely 

app lication, unless the Charter School receives a greater number of applications than there are spaces for 

students, in which case each application will be given a chance of admission through a public random 

drawing process. Except as required by Education Code Section 47605(d)(2), admission to the Charter 

School shall not be determined according to the place of residence of the student or his or her parents 

within the State. Preference in the public random drawing shall be given as required by Education Code 

Section 47605(d)(2)(B). In the event of a drawing, the chartering authority shall make reasonable efforts 

to accommodate the growth of the Charter School in accordance with Education Code Section 

47605(d)(2)(C). [Ref. Education Code §47605(d)(2)(A-C)] 

• The Charter School will not discriminate on the basis of the characteristics listed in Education Code 

Section 220 (actual or perceived disability, gender, gender expression, gender identity, nationality, race or 

ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate 

crimes set forth in Section 422.55 of the Penal Code or association with an individu al who has any of the 

aforementioned characteristics). [Ref. Education Code §47605(d)(l)] 

• The Charter School will adhere to all provisions of federal law re lated to students with disabilities 

including, but not limited to, the Individuals with Disabilities in Education Improvement Act of 2004 

(IDEA), Section 504 of the Rehabilitation Act of 1973, and Title II of the Americans with Disabilities Act of 

1990. 

• The Charter School wi ll meet all requi rements for employment set forth in app licab le provisions of law, 

inc luding, but not limited to credentials, as necessary. [Ref. Titl e 5 California Code of Regulations 

§11967 .5. l(f)(5 )(c)]7 

• The Charter School will ensure that teachers in the Charter School hold a Commission on Teacher 

Credentia ling certificate, permit, or other document as equivalent to that which a teacher in other public 

schools are requ ired to hold. As allowed by statute, flexibility will be given to non-core, non-co llege­

preparatory teachers. [Ref. Education Code §47605(1)] 

• The Charter School will at all times maintain all necessary and appropriate insurance coverage. 

• The Charter School wi ll, for each fiscal year, offer at a minimum, the number of minutes of instruction per 

grade level as required by Education Code Section 47612.S(a)(l)(A)-(D). 

• If a pupil is expe lled or leaves the Charter School without graduating or completing the school year for any 

reason, the Charter School shall notify the superintendent of the school district of the pup il's last known 

address within 30 days, and shall, upon request, provide the school district with a copy of the cumulative 

record of the pupil, including a transcript of grades or report card and health information. [Ref. California 

Education Code Section 47605(d)(3)] 

• The Charter School will ma intain accurate and contemporaneous written records that document al l pupil 

attendance and make these records avai lable for audit and inspection. [Ref. California Education Code 

Section 47612.5(a)] 

• The Charter School will on a regular basis consult with its parents and teachers regarding the Charter 

School's education programs. [Ref. California Education Code Section 47605(c)] 

• The Charter School wi ll comp ly with any jurisdictional limitation s to locations of its fac ilities. [Ref. 

California Education Code Section 47605-47605.1] 

• The Charter School will comply with all laws establishing the minimum and maximum age for public 

school enrol lment. [Ref. California Education Code Section 47612(b), 47610] 

• The Charter School will comp ly with all appl icable portions of the No Child Left Behind Act. 
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• The Charter School will comply with the Public Records Act. 

• The Charter School will adhere to all applicable provisions of federal law relating to chi ld ren who are 

English Learners, including Title VI of the Civil Rights Act of 1964; and the Equal Educational Opportunities 

Act of 1974. 

• The Charter School will comply with the Family Educational Rights and Privacy Act. 

• The Charter School will comply with the Ralph M. Brown Act. 

• The Charter School will meet or exceed the lega lly required minimum of school days app licable to charter 

schoo ls. [Ref. Title 5 California Code of Regulations Section 11960]. 

Signature of Co-Lead Peti ioner, Mathilde Andrejko 

~ ~ lzo/!t-1 

SI ~<?( 1] 
Date 

Signature of Co-Lead Petitioner, Renae Waneka Date 

This form or other similar forms must be signed by a duly authorized representative of the petitioner group and 

submitted with the petition . A petition will be considered incomplete if it is not accompan ied by the Statement of 

Assurances or does not otherwise contain these assurances. As authorized representat ives of the app licant group, 

we hereby certify under the penalties of perjury that the information submitted in th is petition for a charter for 

the French American Charter School of the East Bay (" FACSEB" or the "Charter School") to be located in Oakland, 

Californ ia, is true to the best our knowledge and bel ief; and f urther, we certify that, if awarded a charter, the 

Charter Schoo l: 

• Will not charge tuition, fees, or other mandatory payments for attendance at the charter school or for 
participation in programs that are required for stu dents. 

• Will enroll any eligib le student who submits a t imely and comp lete application, unless the school receives 
a greater number of application s than there are spaces for students, in which case a lottery wi ll take place 
in accordance with California charter laws and regulations. 

• Will be non-secu lar in its curricu lum, programs, admissions, policies, governance, employment practices, 
and all other operations. 

• Will be open to all students, on a space avai lable bas is, and sha ll not discriminate on the basis of race, 
color, national origin, creed, sex, ethn icity, sexua l orientation, mental or phys ical disability, age, ancestry, 
ath letic performance, special need, proficiency in the English language or a foreign language, or academic 
achievement. 

• Will not base admiss ion on the student's or parent's/guardian's place of residence, except that a 
conversion schoo l shal l give admission preference to students who reside within the former attendance 
area of the public school. 

• Will offer at least the minimum amount of instructional time at each grade leve l as required by law. 

• Will provide to the Office of Charter Schools information regarding the proposed operation and potential 
effects of the school, including, but not limited to, the fac ili ties to be used by the school, including where 
the schoo l intends to locate, the mann er in which administrative services will be provided, and potential 
civi l liabi lity effects, if any, upon the schoo l and authorizing board. 

• Will adhere to all applicable provisions of federal law relating to students with disabi lities, inc luding the 
Ind ividuals with Disabi lities Education Act; section 504 of the Rehabil itation Act of 1973; and Title II of the 
Americans with Disabilities Act of 1990. 
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• Will adhere to all applicable provisions of federal law relating to students who are English language 
learners, includ ing Title VI of the Civil Rights Act of 1964; the Equal Educational Opportunities Act of 1974; 
MGL c. 76, § 5; and MGL c. 89, 71 § (f) and (I). 

• Will comply with al l other applicable federal and state laws and regulations. 

• Will submit an annual report and annual independent audits to the OUSD Office of Charter Schools by all 
required deadlines. 

• Will submit required enrollment data each March to the OUSD Office of Charter Schools by the required 
deadline. 

• Will operate in compliance with generally accepted government accounting principles. 

• Will maintain separate accountings of all funds received and disbursed by the school. 

• Will participate in the California State Teachers' Retirement System as appl icab le. 
• Will obtain and keep current all necessary permits, licenses, and certifications related to fire, health and 

safety within the building(s) and on school property. 

• Will at all times maintain all necessary and appropriate insurance coverage. 
• Will su bmit to the OUSD Office of Charter Schools the names, mailing addresses, and employment and 

educational histories of proposed new members of the Board of Directors prior to their service. 

• Will, in the event the Board of Directors intends to procure substantially all educationa l services for the 
charter school through a contract with another person or entity, provide for approval of such contract by 
the Board of Education in advance of the beginning of the contract period. 

• Will provide financial statements that include a proposed first-year operational budget with start-up costs 
and anticipated revenues and expenditures necessary to operate the schoo l, including special education; 
and cash-flow and fin anc ial projections for the first three years of operation. 

• Will provide to the Office of Charter Schools a school code of conduct, Board of Directors bylaws, an 
enrollment policy, and an approved certificate of building occupancy for each faci lity in use by the schoo l, 
according to the schedule set by the Office of Ch arter Schools but in any event prior to the opening of the 
schoo l. 

Signature of Co-Lea , Petitioner, Mathilde Andrejko 

eahaAe~ 
Signature of Co-Lead Petitioner, Renae Waneka 

s/~~/t~ 
Date 
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.. 

THE NEED FOR A SCHOOL LIKE FACSEB 

Parents in the Bay Area are hungry for language immersion education
1

. While private language immersion 

programs have been in the area for decades, families unable to afford a private school education for their children 

have historical ly been denied this invaluable ed ucationa l opportunity. Within the last few years, education leaders 

have recognized this unmet demand for language immersion education, resulting in the opening of mu ltiple 

language immersion charter schools2 in the Bay Area and the development of language immersion programs in a 

variety of languages, inc luding French, Arabic and Farsi. These programs provide some offerings for parents but 

continue to receive more appl ications for admissio n than they can accommodate and leave parents sc rambling for 

other high-quality, affordable language immersion opportunities for their children. 

A small number of schools in the East Bay offer language immersion programs to public school students starting in 

elementary schoo l. These programs teach Spanish and Mandarin Chinese, but no French language immersion 

program currently exists. Offering a broader range of languages through public language immersion programs 

leads to a richer linguistic and cultural tapestry in the community and enhances its overa ll diversity. Other school 

districts, including those in New York City and St. Paul, Minnesota have incorporated language immersion 

programs (in a wide variety of languages, including French ) into their public schools and have been successfully 

operating these programs in diverse urban environments for many years. These schools model the need for and 

success of public, French language immersion schoo ls. 

A January 2014 artic le3 in the New York Times shows the growing interest and dedication to French language 

immersion programs across the country. The demand for a high-quality, publ ic, French language immersion 

program is staggering. One Principal in New York received hundreds of app lications for on ly 18 kindergarten 

spaces. While the district increased the number of classes and students it can accommodate in its French 

immersion program, the school continues to turn away interested parents every year. Most of the famil ies 

interested in New York's French immersion program do not speak French but have chosen t his language as one 

they want their children to learn we ll at a young age. Families al so understand th e va lue that learning a second 

language has on academic, cognitive and ca reer development and opportun ity. 

Data from the Bay Area are just as compe lling. The Santa Rosa French American Charter School opened its doors in 

2012 and has East Bay students whose parents are so thirsty for a high-quality, pub lic, language immersion 

program that t hey drive almost 60 miles one-way to take their children to a public, French language immersion 

school. Some parents interested in FACSEB drive almost two hours to attend our monthly meetings and learn more 

about the school. Other parents plan to move to t he Dist rict in order to increase their chances of being able to 

send their chi ld to FACSEB. Census data also show a high concentration of French speakers in Oakland and 

Berkeley, as shown in the map below In addition, a demographic survey conducted by the Arab American Cultural 

1 http://www.insidebayarea.com/education/ci 13404444 
2 Two language immersion charters that recently opened in the area are Yu Ming Mandarin Chinese Immersion 
Charter School (Alameda County, CA) and Santa Rosa French American Charter School (Santa Rosa, CA)). 
3 Semple, K. A Big Advocate of French in New York School's: France, Jan 30, 2014; 
http ://www.nytimes.com/2014/01/31/nyregion/a-push-for-french -in-new-york-schoo ls- from-france .html 
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and Community Center4 in 2012 shows more than 2,200 people from Lebanon, Morocco, and other French­

speaking Arab countries live in Alameda County. 

Census Map of Francophones in the Bay Area, Census, 2010
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As of May 20, 2014, FACSEB has more than 450 people on its mai ling list and 300 fam ilies who signed the petition 

with meaningful interest in enrol ling thei r ch ildren in the program during its first year of operation . Th ese families 

includ e francophone fam ili es from Algeria, Haiti, Ivory Coast, Mali, Senegal, Tunisia, and France. Each play date, 

fund raising event and outreach activity brings more inte rest and diversity to our group of interested famil ies. The 

diversity of interest in French language immersion comes from a wide range of communities in Oak land and the 

greater East Bay including- but not limited to - people with t ies to Senegal, Tunisia, France, Ivory Coast, Canada, 

Philippines, Russia and Mexico. Immigrants from these countries do not necessarily speak French, but parents 

interested in sending their children to FACSEB have something in common . They want a high-quality, pub lic, 

French language immersion program where the rich cu ltural traditions of their ch ildren and other children will be 

ce lebrated. FACSEB is committed to providing such an environment, understanding that the leaders of tomorrow 

need to commun icate in mu ltiple languages and understand and navigate a diverse and interconnected wor ld. 

Beginn ing these teachings in elementary schoo l - when children's minds are most capable of learning and 

incorporating these skills into their vernacular - is key and integral to the foundation an d success of FACSEB' s 

4 http://www.arabcu lturalcenter.org/ - data have not been pub lished yet, but were prov ided by the Executive 
Director of the Arab Cultural and Community Center for use here. 
5 Source: US Census Bureau, American Community Survey, 2010, 

http://www.census.gov/h h es/socdemo/langu age/ data/language map .html 
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educational program. Letters of support for FACSEB's educational program from a variety of organizations and 

individuals are included in Appendix 1-2. 

I WHY LANGUAGE IMMERSION? 

Language immersion is a proven educational methodology in which grade-level content is taught in a language 

other than English6
. Research on the value of bilingual education confirms that young children have a strong 

capacity for language and that learning two languages early in life has a profound positive impact on academic 

performance and lifelong cognitive skill s. Students in two-way immersion language programs like the one that will 

be implemented at FACSEB achieve greater academic success than their peers in monolingual programs7
, are more 

advanced readers, perform better on standardized tests, and are less likely to drop out of school. 8 Research also 

indicates that students can simultaneously master a rigorou s academic curriculum taught in the target language 

and master both languages.9 Unfortunately, most students in the East Bay will not have an opportunity to learn a 

second language until it is too late to benefit from all the cognitive advantages of being bilingual. 

With increasing demand for affordable language immersion education in the East Bay, and the limited number of 

spaces available in public language immersion schools, FACSEB provides a unique educational opportunity for the 

children in the East Bay that will serve them well throughout th eir lifetimes. 

I WHY FRENCH? 

The Internat ional Organization of Francophonie has 56 member states and governments that span 29 countries 

and five continents 10
. In addition to learning th e French language, learning about the diversity of culture and 

t radition in the francophon e world provides a unique opportun ity with which to reflect on our own diversity, 

culture and traditions. After English, French is the second most frequently taught language in th e world. Since 

English has adopted more words from French th an from any other language, learning French can also increase a 

student's English vocabulary. Canada, our largest t rade partn er, and many large multinational organization s such 

as the United Nations, NATO and The Intern ational Red Cross conduct their bus iness in English and French . M any 

of the emerging economies of Africa and t he Caribbean - such as Burkina Faso, Haiti, Mal i, Mauritius and 

Seychelles - are also fran cophone nations and offer mult iple career opport unit ies in business, tourism, 

communication s, non-profit servic e, and diplomatic and outreach industries. French language proficiency provides 

increased access to these opportunities. 

Public French language immersion programs are becoming more popular across t he United States, and especially 

in the Western United States, where two French immersion charter schools began enrolling students in 2012 and a 

6 Center for Applied Linguistics, http://www.carla.umn .edu/immers ion / bibliograp hies/one-way.html. Al so see 
http ://www.ncssfl.org/papers/Benefi tsSecondLanguageStu dyNEA.pdf for a complete su mmary of th e varied 
benefits of second language acquisition at a young age. 
7 Lindholm-Leary, K. J. (2005). Th e rich promise of two-way immersion . Educational Leadership, 62(4), 56-59. 
8 Pimentel, C. (2011) . The color of language: Th e racialized educational trajectory of an emerging bilingual 
student. Journal of Latinos & Education, 10(4), 335-353. doi :l0.1080/15348431.2011.605686 
9 Tong, F., Lara-Al ec io, R., Irby, B. J., & Mathes, P. G. (2011). The effects of an instructional intervention on dual 
language deve lopment among fi rst-grade Hispanic English-learning boys and girls: A two-year longitudinal 
study. Journal of Educational Research, 104(2), 87-99. doi :l0.1080/00220670903567364; Met, Myriam, " Improving 
Students' Capacity in Foreign Languages," Phi Delta Kappa, November, 2004. 
10 See Appendix 1-1 for a map of members of t he International Organization of Francophonie. 
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public school in Los Angeles will begin enrolling students in its French immersion program in fall 2014. The 

increased interest in French immersion programs across the country demonstrates the appeal of these programs 

to students from diverse ethnic, linguistic, socio-economic and learning backgrounds, and presents an opportunity 

to create a French immersion public school in Oakland, accessible to al l. 

FACSEB will help address the growing need for a high-quality, public, French language immersion schoo l in the East 

Bay by adhering to its mission, vision and educational program, as outlined here. 

FOUNDING TEAM 

Most members of the Founding Team of FACSEB are highly proficient or fluent in multiple languages and 

understand the value that proficiency can bring to cross-cu ltural understanding, commun ity and lifelong learning 

and opportunities. We are excited and energized to provide this educational opportunity to the loca l community. 

Below are bios of the Founding Team. 

Mathilde Andrejko- Originally from Norman die, France, Mathilde has lived in the United States for ten years. 

Mathilde holds a Master's in bilingual journalism from La Sorbonne as well as a Bachelor's in French as a Second 

Language. In Wisconsin for seven years, she worked in public broadcasting before turning to higher education at 

the University of Wisconsin . She now works in the field of service- learn ing at the University of San Francisco, 

where she exp lores issues of socia l justice; power, privilege and oppression; and how to build mutually beneficial 

partnerships with the community. Mathilde has a 4-year old daughter, to whom she speaks French, and who 

answers in English. 

Eric Eidlin - Eric is a transportation planner and the sustainab ility lead with the Federal Transit Administration 's 

San Francisco office. He received a Fulbright Fellowship to study urban issues in Berlin , Germany and a German 

Marshall Fund Fellowship to study non-auto access to high-speed ra il stations in France and Germany. His near­

native proficiency in French, German and Span ish gave him access to these unique educationa l and career 

opportunities, and he hopes the same for his children. He speaks to his children in French and expects that t hey 

wi ll follow in his footsteps and learn multiple languages as well. 

Galienne Eriksen - With experience in Human Resources, finance, operations and event plann ing, Galienne has a 

w ide range of expertise. She is a native French speaker and speaks to her two chi ldren in French . Galienne is also a 

classically trained singer and dedicated to education in the arts. 

Emily (Emi) Johnson - Emi retired from the El Dorado County Office of Education in June 2011. For 10 years she 

served as the SELPA Director for El Dorado and for the last five of those years was also the SE LPA Director for the El 

Dorado County state-wide Charter SELPA. The Charter-only SELPA was a pilot with the California Department of 

Education and the State Board of Education. Starting in 2006-07 it has grown from representing 10 initial schools 

to over 200 schoo ls. Prior to coming to El Dorado, Emi served as the District and County Superintendent of Amador 

County schoo ls, Director of Special Education, Professional Developer, faculty member of several col leges and 

universities and a general education and special education teacher . Emi holds a M.A. in Educational 

Administration, M.A. Special Education and a B.A. Psychology/Early Childhood Education. Emi now serves as a 

consultant to support charters and districts with special education. 

Lucie Lebon - Lucie has bachelor's degrees in biology and chemistry. She is certified to teach by the French 

Ministry of Education and has been teaching for six years . After teaching in Paris for three years, she taught pre­

school for two years at Ecole Bilingue in Berkeley. She now teaches third and fifth grade at a French schoo l in 

Barcelona, Spain. She is flu ent in French, English, Spanish and Creole and proficient in Catalan. 
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Corinne Petit- Corinne has a Masters in Urban Planning and Bachelors in Lingu istics and Socio logy. She is Co­

founder and Board Chair of Les Petits Francophones, the only French immersion pre-school in Oakland. She has 

experience in non-profit management, govern ance and community-building. With strong ties to her community, 

Corinne created an emergency preparedness plan for her neighborhood and has served as a Block Captain for four 

years . Corinne speaks Cambodian and Lao and is a native French speaker who speaks to her two chi ldren in French. 

Maggie Schoon - M aggie began learning French at the age of five and lived in France for two years as an adult. She 

has a Bachelor's degree in Psychology from Loyola Marymount University and a Master in Education from 

University of Californ ia at Davis. She also holds a Ca lifornia multiple subject teach ing credentia l with a cross­

cultural language development certification. She has taught first and second grade for many years in California 

pub lic schoo ls. She has also worked as a Literacy Coach and Instructional Coach helping elementary teachers in 

their professional growth . She current ly provides private educational consu lting and teaches reading intervention 

and English language learn ers in the San Ramon Valley Unified School District. She is ra ising her two daughters 

bilingual ly in English and French. 

Sarah Sharp- Sarah is a French teacher at Head Royce School in Oakland . She holds a Master of Arts degree in 

Teaching from Mills Co llege in Oakland and a Bachelor of Arts degree from Macalester Co llege in St. Paul, 

Minnesota. She is credentia led to teach French, Social Studies, and English Language Arts. She has more than 12 

years of teaching experience in all grade levels from K-12. She has taught in both publ ic and pr ivate schools 

including Oakland and San Lorenzo Unified School Districts. Sarah herse lf was given the gift of a bilingual French 

education as a young child and has subsequently found joy in helping others learn language. Sarah has a son and a 

daughter with whom she is also sharing the gift of bi lingualism. 

Sandie Stringfellow - Sandie is earn ing her doctorate in education at the University of San Franc isco, where she is 

majoring in organization and leadership, and minoring in learn ing and instruction. She has worked with numerous 

schools, programs and organ izations that serve youth typ ical ly underrepresented in higher education, including 

KIPP Bay Area Schools, the National Youth Leadership Forum and t he Prison University Project. Sandie also works 

as the Chief Operating Officer for Eastern Horizons, a col lege access nonprofit. She holds an AB in psycho logy from 

Harvard Univers ity, and an MSc in organizationa l and socia l psychology from the London School of Economics and 

Politica l Science. An av id traveler, lingu istic and educator, Sand ie spent two years in Kazakhstan with the Peace 

Corps train ing over 100 primary and secondary schoo l teachers and becoming high ly proficient in Russian . Sandie 

also speaks Japanese and French. 

Renae Waneka - Renae holds a Masters in Public Hea lth with an emphasis in Community Health Education. After 

teaching middle and high school Span ish in pub lic schools in Colorado, she began working for t he Un iversity of 

California San Franc isco researching nursing education and managing leadership programs for hea lthcare 

professiona ls. In this capacity, she has conducted research and managed projects with key stakeholders in higher 

education, state government, private foundat ions and the community . Renae is highly proficient in Spanish, and 

her partner is a near-native French speaker who speaks to the ir children in French . Renae expects that her ch ildren 

wi ll learn multiple languages. 

Neda Wo - Neda rece ived her BS in Biochemistry and Molecu lar and Ce ll Bio logy from UC Davis. She went on to 

work in Research and Development in the Biotech in dustry before making the transition to education. Neda holds 

a California Single Subj ect Credentia l in both Chemistry and Bio logy, and began her teaching career at a Charter 

School in Sacramento before moving to the Bay Area. Neda's passion for education has led her to posit ions beyond 

the classroom as we ll, including wo rking as an instructor at science camps for children and tutoring students in 

various subjects. Neda is part of a Chinese-Iranian-American fami ly and wishes she had been taught mu lti ple 
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languages when she was a child. She understands the value and importance of such endeavors and plans for her 

two chi ldren to learn mu ltip le languages while they are still young. 

The table below summarizes the skil ls and expertise of the Founding Team. 

Eric Eidlin x 
Galienne Eriksen x x 
Emily Johnson x x x x x x 
Lucie Lebon x x 
Corinne Petit x x ___ _j_~ x x 

------·------ - - -- -- --- · 
Maggie Schoon x x x ! 

Sarah Sharp x x x x 
Sandie Stringfellow x x x ! 
Renae Waneka x x x x 
NedaWo x 

FACSEB is also supported by the California Charter School Association and EdTec and is represented by attorneys 

Young, Minney & Corr . 

Founding Families and aspiring Founding Fami lies of FACSEB have also dedicated their talents, expertise and time 

to build ing a strong community in support of the Charter School and developing the elements included in this 

charter petition. See Appendix 2 for additional information on Founding Fami ly status and bios from many of these 

families . 

We wou ld also like to thank the Oakland Unified School District and the School Board for their time and 

consideration. 
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INTENT OF THE CHARTER SCHOOLS ACT 

The Charter Schools Act of 1992 states that: 

It is the intent of the Legislature ... to provide opportunities for teachers, parents, pupils, and community 
members to establish and maintain schools that operate independently from the existing school district 
structure, as a method to accomplish all of the following: 

a) Improve pupil learning. 
bJ Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving. 
cJ Encourage the use of different and innovative teaching methods. 
d) Create new professional opportunities for teachers, including the opportunity to be responsible 
for the learning program at the school site. 
eJ Provide parents and pupils with expanded choices in the types of educational opportunities that 
are available within the public school system. 
/J Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance­
based accountability systems. 
g) Provide vigorous competition within the public school system to stimulate continua/ 
improvements in all public schools. 

- Education Code 47601 

The French American Charter School of the East Bay {FACSEB) believes that it provides positive contributions to the 

educational programs available in the Oakland Unified School District (OUSD) that align with legislative intent 

outlined above by: 

• Providing an excellent bilingual education - in French and English - that is not ava ilable in any other 

public school in the OUSD or the greater East Bay community {Education Cod e 4760l{a), (c), (e) and (g)); 

• Delivering an educational program that increases students' cognitive ab ilit ies, which ultimately leads to 

more flexible learning and increased learnin g {Education Code 47601{a), (b), (e), (g)); 

• Increasing access to diverse learn ing opportunities usually unavailable to low-income st udents in OUSD 

{Education Code 47601{a), (b), (e), (g)); 

• Using innovative language immersion strategies {Education Code 47601 (c)); 

• Offering professional opportunities for teachers to use or learn French language skills in a public schoo l 

setting (Education Code 47601 (c) and {d)). 

The Charter Schools Act of 1992 provides that a petition for a charter school must include a reason ab ly 

comprehensive description of the elements described in California Education Code Section 47605{b)(S){A). These 

elements are included below. 
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Governing Law: A description of the educational program of the school, designed, among other things, to identify 
those whom the school is attempting to educate, what it means to be an "educated person" in the 21st century, 
and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to 
become self-motivated, competent, and lifelong learners. A description, for the charter school, of annual goals, for 
all pupils and for each subgroup of pupils identified pursuant to Section 52052, to be achieved in the state priorities, 
as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the program 
operated, by the charter school, and specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those 
goals. 

-California Education Code Section 47605{b)(5){A)(i)-(ii) 

EDUCATIONAL PHILOSOPHY 

The mission of the French American Charter School of the East Bay (FACSEB) is to provide a dual-immersion 

curriculum to a diverse community of students. Our goal is to develop bilingual and bi-literate global citizens who 

are open-minded and value intellectual curiosity, personal integrity and creativity. 

1,·--·-------·--·--·-------------------------------·-----·---- -----------------------------------------
1 VISION 

FACSEB will achieve its mission by: 

• Providing an academically rigorous curriculum that teaches students to excel in French and English and 

prepares them for the best high schools and colleges; 

• Preparing students for the 21st century by offering a well-rounded education that also incorporates global 

themes, arts and technology; 

• Valuing and incorporating community into the life of the school, including civic engagement on a local and 

global level; 

• Recruiting and maintaining a diverse student body and staff; 

• Teaching the value of inquiry, analysis, evaluation and creative problem solving as strategies for making 

well-informed decisions; 

• Encouraging students and staff to work in teams, learn from each other, and share in the decision-making 

process; 

• Fostering values of accountability and responsibility. 

WHAT IT MEANS TO BE AN EDUCATED PERSON JN THE 215
T CENTURY 

An educated person in the 21' ' century needs a strong foundation of knowledge and skills to be able to address 

and solve complex problems. Rapid changes in technology bridge gaps between continents and cultures that were 

once iso lated and are now closer and more interconnected than ever before. These changes emphasize the 

increased pace of globalization and crystallize the importance of self-awareness, cross-cultural sensitivity, multiple 

language proficiency, global citizenship, and technological skills in developing an educated person who appreciates 

and values the perspectives of others. Awareness and knowledge of cultures, histories, and stories of resilience 
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within their own families, loca l communities and global communities, help students develop better self­

awareness11 to manage and succeed in this increasingly complex world. 

The French language provides a common link between geographically and culturally diverse communities that span 

five continents. After English, French is the most frequently taught language in the world. French language mastery 

provides a framework by which students can explore the diversity of francophone arts and culture, the global 

impacts of their actions, civic engagement on a global scale, and how language can unite and provide context to 

cultural diversity. Learning French also allows students to develop deeper relationships with francophones and 

positions them well for opportunities with many businesses, governments, non-profit organizations and large 

multi-national organizations that conduct business in English and French 12
. 

FACSEB plans to provide the following- as outlined in the vision - in order to ensure that each one of its students 

is an educated person in the 21' t century. 

• Providing academica lly rigorous curriculum that teaches students to excel in French and Engl ish and 

prepares them for the best high schools and colleges; 

• Preparing students for the 21st century by offering a well-rounded education that also incorporates global 

themes, arts and technology; 

• Valuing and incorporating community into the life of the school, including civic engagement on a local and 

global level; 

• Teaching the value of inquiry, analysis, evaluation and creative problem solving as strategies for making 

well-informed decisions; 

• Encouraging students and staff to work in teams, learn from each other, and share in the decision-making 

process; 

• Fostering values of accountability and responsibil ity. 

11 http://www.nytimes.com/2013/03/17 /fashion/the-family-stories-th at-bind-us-th is­
life. html?pagewanted=all& r=3& 
12 Canada (our largest trade partner}, the United Nations, NATO and The International Red Cro ss conduct their 

business in English and French . Additionally, many of the emerging economies of Africa are French-speaking 

nations. 
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STUDENTS TO BE SERVED -TARGET STUDEN T POPULATION. 

FACSEB will grow to serve students in transitional kindergarten through eighth grade for the Oakland Unified 

School District and surround ing area. The Charter School will serve grade levels that coincide with the District's 

grade levels (Ed Code section 47605(a)(6)). In the first year of operation, the Charter School will serve 

approximately 130 students in two kindergarten classes (transitiona l kindergarten 13 and kindergarten) and one 

class each of first, second and third grades. The Charter School will add one grade per year until t he schoo l reaches 

its full capacity of 494 students in 2024, as shown in the table below.14 

Approximate Number of Students by Grade Level by Year 

IG~a8'e>11i1Bl:t~o1sfti,·,,:i.201a;Yi:A?20:1l~8f2~:Jti19120191112o2 '"RW!,fli o:e••~2~~;t\?02al"•o2~:i:"t 
Transitional 

26 26 26 26 26 26 26 26 26 26 
Kindergarten 

Kindergarten 26 52 52 52 52 52 52 52 52 52 

First 26 26 52 52 52 52 52 52 52 52 

Second 26 26 26 52 52 52 52 52 52 52 
Third 26 26 26 26 52 52 52 52 52 52 

Fourth 26 26 26 26 52 52 52 52 52 

Fifth 26 26 26 26 52 52 52 52 
Sixth 26 26 26 26 52 52 52 

Seventh 26 26 26 26 52 52 

Eighth 26 26 26 26 52 
Total 130 182 234 286 338 390 416 442 468 494 

13 
Transitional kindergarten wil l be offered as the first year of a two-year kindergarten program. Pursuant to law 

(Educational Code 48000[c]), a child is eligib le for transitional kindergarten (TK) if his/her fifth birthday occurs 
between September 2nd and December 2nd. As recommended by the California Department of Ed ucation, chi ldren 
who are age-eligible to attend kindergarten, but choose to enro ll in TK wil l need a signed Kind ergarten 
Continuance Form ver ifying that the parent/guard ian agrees to have his/her child continue in kindergarten for one 
add it ion al year. (http ://www.cde.ca.gov I ci/gs/ em/kind erfaq .asp#E 3) 
14 

If funding is ava ilable, class size will be red uced and/or teaching aides wil l be added, with an emphasis on making 
these changes in grades TK-3 first. 
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I STUDEN T POPULATION AND TH E DEMOGRAPHICS OF THE TARGETED SCHOO L CO M M U N ITY 

According to data from the Oakland Unified School District (OUSD) 15
, t he district enro lled 36,180 students in 2012-

13. Of these students, 32% were designated English Learners and 69% were eligible for Free and Reduced Lunch . 

The table below shows the ethnic distribution of students enro lled in OUSD in 2012-13. Activities in the Outreach 

Plan (Appendix 3) are designed to attract students who represent the population living in the jurisdiction 

comprising the Oakland Unified Schoo l District. 

Et hnic Distribut ion of OUSD Students 

·-eh • .·o,, 'j ii' *p4'.Ac~'!'i' 11ousd's 'd ' ~ u l f> ji; t g1c1~·:;i;ct.,? i 1 ' .,_ ·:'".&:1,, , tu ents , , :' 
0. \1 ··>·ill·i'' ,, fa<\\'\', l il&lll\ifd'. ~4 -~li''h" .,fil. if • 
~ "~";.~"!£? ~ ~~MR~~~"",,,.~,,,.~ t< ~:.,~s:P\"t~ ~w¥rw~2012713 1ns ~~Mlf~!--

Latino 38.5% 

African American 30.8% 

Asian 14.1% 

White 10.7% 

Pacific Islander 1.2% 

Filipino 0.9% 

American Indian/ Alaska Native 0.4% 

Other Race 3.4% 
-· 

There is broad support for FACSEB's educational program in our community, as demonstrated by the geographic 

distribution map below. This map is a graphic representation of families who signed the petition with meaningful 

interest in sending their children to the Charter School in its first year of operation and undersco res our goal of 

securing a fac ility in the centra l part of Oakland . 

Parent Signatures M ea ningfully Interest ed in Sending Thei r Child(ren) to FACSEB in 2015-16 
i~l'"t,:';oo ,..~;]_ _ Y 

Geographic spread of French-A ... 

:.irt' FACSEB parent signatures 

" A•t-1 

,. G 

i;, l!!I 

f , Scylt 

15 http://www.ousd.k12.ca .us/cms/l ib07 /CA01001176/Centricity/Shared/Fast Facts.pdf 
16 http://www.ousd.kl2.ca . us/cms/lib07 /CA01001176/Centricity/Shared/Fast Facts.pdf 
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Over the past 18 months, the Founding Team conducted diversity surveys to collect data on the race of interested 

students and on family income and will continue to collect these data as a method of ensuring student diversity 

that is comparable to that of the diversity within the jurisdiction comprising the OUSD. Data collected will guide 

modifications to outreach strategies. Once the inaugural group of students has been enrolled, annual enrollment 

applications will request race and income data so that the diversity of the Charter School will continue to be 

assessed and outreach efforts modified to ensure continued diversity among the student population. Below are 

data collected on race and income from FACSEB's diversity surveys at two points in time, September 2013 and May 

2014.17 These data show that a diverse group of families is interested in FACSEB's educational program and that 

FACSEB's targeted outreach has increased diversity among those interested in sending their children to FACSEB. 

Additional targeted outreach will continue through the start-up and enrollment phases of FACSEB in order to 

increase diversity among interested families and ensure a diverse student body in the first year of operation and in 

subsequent years. 

Annual Household Income of Families Interested in FACSEB, 9/2013 and 5/2014 

35.0% 

30.0% 

10.0% 

5.0% 

0.0% 

<$25k $25-5Gk $50-75k 

«I.I % of FACSEB interested 

students, 9/2013 

•%of FACSEB interested 

students (Year 1), 5/2014 

IVledian Income, 9/2013 

$75-lOOk $100-15Gk $150-200k > $200k 

17 
Data for May 2014 are from parents who signed the petit ion with the meaningful intent to send their chi ldren to 

FACSEB during its first year of operation . 
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Racial/Ethnic Diversity of Children Interested in Attending FACSEB, 9/2013 and 5/2014 

Interested Students, 9/2013 

Other, 1.5% 

African-

Latino/Hispanic, 3. 7% 

Native 
American/ Alaska 

Na tive, 4 .5% 

Interested Students (Year 1 ), 512014 

Whlte,30.1% 

~Jotivc 

Amt>rinn/Ala o;;ka -. -. 

Narive, 0.0%- ----~...,~ 

Middle 

American, 2.0% 
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Public French immersion programs are becoming more popular across the United States, and especially in the 

Western United States, where two French immersion charter schools began enrolling students in 2012 18 and the 

Los Angeles Unified School District started a French immersion academy as part of its public school system that will 

begin enrolling kindergarteners in August 2014
19

. The increased interest in French immersion programs across the 

country demonstrates the appeal of these programs to students from diverse ethnic, linguistic, socio-economic 

and learning backgrounds. The enrollment in the New York French American Charter School includes 10.3% English 

Language Learners, 38% who qualify for free and reduced lunch, and rac ial diversity that is 12% White, 65% African 

American, 16% Hispanic and 5% Asian. 
20 

t-----····-··-····------·····················-··········-············-················------······································--··············--··············--········································ ················ 
i BENEFITS OF TWO-WAY IMMERSION FOR SPECIAL POPULATIONS 

There are clear benefits of language immersion education for low-income students. Research shows that low­

income African American children in a language immersion program outperform children of similar background in 

English-only programs, 21 and that low-income African American children who enrolled in a French language 

immersion program performed as well as their African American peers in a non-immersion setting. 22 Just over half 

of the students in Cincinnati's foreign language magnet program receive free and reduced lunch . Students in this 

magnet program show math and reading scores far better than the national average and better than any of the 

other magnet programs in Cincinnati. 
23 

A study of the Milwaukee Public Schools showed that African American 

students and students of disadvantaged backgrounds who enrolled in the district's French immersion program had 

better test scores than students with the same characteristics who enrolled in other public schools in the district, 

as shown below.24 

18 
The Santa Rosa French American Charter School {www.srfacs.org) in Santa Rosa, California, and Le Monde 

French Immersion Public Charter School {www. lemondeimmersion.org) in Portland, Oregon, began enro lling 
students for the first time in 2012. 
19 http ://www.richlandavenueschool.org/richland-french-academy 
20 http://ins ideschools.org/high/browse/school/1686 
21 Lightbown, 2007 
22 

Haj Broussard (2002); Holobow, Genesee, Lambert, Gastright, and Met (1987); Holobow, Genesee and Lambert 
(1991) 
23 

http://www.ncssfl .org/papers/BenefitsSecondLanguageStudyNEA.pdf 
24 

http ://french immersion. mpls. k 12. mn. us/up loads/pbfi marketingtwopager072312 .pdf 
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Comparison of Student Performance in Math and Reading, French Immersion versus All Schools, Milwaukee 
Public Schools, 2008-2009 
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Milwaukee is a large urban area, and its public schools struggle w ith many issues also faced in the Oakland Unified 

School District, includ ing addressing t he achievement gap between Whites and African Americans, serving low­

income students, and addressing violence. 
25

'
26 

Overall demographic data from Milwaukee public schools show that 

56% of its students are African American and 82% qualify for Free and Reduced Lunch, while Mi lwaukee's pub lic 

French immersion program is 62% African American and 61% Free and Reduced Lunch. 27 These data show that low 

income students and students of color in a large urban area similar to Oakland enroll in these education al 

programs and are successful in them. Research also shows that a greater variety of educational cho ices, including 

language immersion, for students in diverse urban school districts improves test sco res for al l students. 28 

Data also show that English Learners (Els) enro lled in a two-way immersion program outperformed Els in every 

other EL program on English reading standardized tests. 29 Els in the TWI program showed continued improvement 

in English reading sk ills from kindergarten through 12'h grade, while Els in non-TWI programs 30 showed 

improvement until middle school or early high school followed by decline. While late-exit bi lingual programs was 

25 http ://oakland local.com/2014/02/oaklands-african-american-male-achievement-init iative-is-working/ 
26 http://wpt.org/Here and Now/report-wisconsins-achievement-gap-highest-nationwide 
27 http://www.greatschools.org/wisconsin/mi lwaukee/1221-Mi lwaukee-French-lmmersion-School/ 
28 Metropolitan areas with maximum interd istrict choice elicit consistently higher test scores than do areas with 
zero interdistrict choice. The 8th grade read ing scores of students in highly competitive areas are 3.8 national 
percenti le points higher than those of students in areas with no competition; their 10th grade math scores are 3.1 
national percentile points higher; and their 12th grade reading scores are 5.8 national percentile points higher." By 
Caroline Hoxby, retrieved from http://educationnext .org/rising-t id e/ on Apri l 24, 2014. Jay Greene finds simi lar 
results in his research on school choice and test scores (http://jaypgreene.com/2012/02/27 /new-milwaukee­
choice-results/). 
29 http://www.berkeleyschools.net/wp-content/uploads/2011/09/Effectively Implementing Two­
Way Immersion in Berkeley - M Rivera - APAl.pdf 
30 Non-TWI programs included in the study are (1) late-exit with content ESL, (2) ear ly-exit with content ESL, {3) 
early-exit with traditional ESL, (4) ESL through academic content, and (5) traditional ESL pull-out. 
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the only other program in which Els reached the 50th percentile in English reading and maintained it through lih 

grade, average reading scores for Els in lih grade were just over 50% for this group versus over 60% for Els in the 

TWI program. Research conducted by the Berkeley Unified School District on its TWI programs shows that its EL 

students in the TWI program perform on par - or better than - their non-TWI peers in English reading. 31 These 

data indicate that TWI programs can help close the achievement gap for Els. 

To ensure that teachers are prepared to teach a diverse community of learners, FACSEB will offer professional 

development opportunities in cultural competence through an organization such as The Center for Culturally 

Responsive Teaching and Learning, which builds teachers' background knowledge in the cultures and languages of 

underserved students to ensu re that teachers and administrators are able to adequately teach and maintain a 

diverse and successful student body . 

FACSEB's plans for addressing the needs of low-income students and other special populations are included below, 

under the Plan for Special Learners. 

HOW LEARNING BEST OCCURS 

Becoming bilingual expands a stud ent's world view. In an increasingly global society, being able to communicate 

with others in multiple languages is paramount to cross-cultural understanding. Through early and sustained 

immersion in the French language, students of FACSEB will excel academically, become highly proficient in two 

languages and develop an apprec iation for and sensitivity to other cultures. Foreign language immersion is a 

proven educational methodology in which the grade-level content is taught in a language other than English32
. 

Research shows that students in two-way immersion language programs like the one that will be implemented at 

FACSEB achieve greater academic success than their peers in monolingual programs33
, are more advanced 

readers
34

, perform better on standardized tests, and are less likely to drop out of school 35
. Research also indicates 

that students can simultaneously master a rigorou s academic curriculum taught in the target language and master 

both languages. 36 Language immersion programs particularly benefit young children, such as those in elementary 

or TK-8 schoo ls. Of the few schools that offer a second language program to students in the Oakland Unified 

School District (not including schools that offer a transitional bilingual program), most are high schools that offer 

second language courses. However, th ese language offerings come well after the best time for initial exposure to 

31 
http://www.berkeleyschools.net/wp-content / uploads/2011/09/Effectively Implementing Two­

Way Immersion in Berkeley - M Rivera - APAl.pdf 
32 

Center for Applied Linguistics, http ://www.carl a.u mn .edu/immersion/bibliographies/on e-way. html. Also see 
http://www.ncssfl.org/papers/BenefitsSecondlanguageStudyNEA.pdf for a complete summary of the varied 
benefits of second language acquisition at a young age. 
33 

Lindholm-Leary, K. J. (2005). The rich promise of two-way immersion. Educational Leadership, 62(4), 56-59. 
34 http ://www.sfgate.com/education/arti cle/S-F-seen-as-model-in-bilingual-education-over-5229826.php 
35 Pimentel, C. (2011). The color of language: The racialized educational trajectory of an emerging bilingual 
student. Journal of Latinos & Education, 10(4), 335-353. doi :l0.1080/15348431.2011.605686 
36 

Tong, F., Lara-Alecia, R., Irby, B. J. , & M athes, P. G. (2011) . Th e effects of an instructional intervention on dual 
language development among first-grade Hispanic English-learning boys and girls: A two-year longitudinal 
study. Journal of Educational Research, 104(2), 87-99. doi:l0.1080/00220670903567364; Met, Myriam, "Improving 
Students' Capacity in Foreign Languages," Phi Delta Kappa, November, 2004. 
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learning multiple languages (before age seven) 37 and the period when children have the greatest faci lity to learn 

multiple languages (from the time they are infants until they are in their early teens
38

). FACSEB will offer a French 

immersion program for students starting in transitional kindergart en, which allows students to take advantage of 

these benefits of early language acquisition. 

The benefits of second language acquisition go beyond performance in schoo l. Research shows numerous other 

benefits to learning more than one language, which inc lude increased executive functioning and cognitive 

development39
, better problem solving skil ls

40
, delaying the onset of dementia and other forms of Alzhe imer's 

disease
41

, better conflict resolution skills, and increased adaptabi lity to new environments
42

. Fu rther, research has 

shown children who speak more than one language are more highly attuned to processing sound, can pay 

attention better than their monolingual peers, showed reduced levels of anxiety, loneliness, and poor se lf-esteem, 

and were less likely to argue, fight, or act impulsivel/3
• 

Learning a second language also creates economic and sociocultural opportunities locally and around the world. 

Proficiency in multiple languages provides access to additional employment opportunities in international 

business, tourism, communications, non-profit service, and dip lomatic and outreach industries. Research shows 

that competence in multiple languages increases both job opportunities and wages in a wide range of ca reer 

opportunities, including- but not limited to - business, technology, the US military, and non-profit humanitarian 

organizations44
. Learning multiple languages also expands a student's world view, helps connect people, and 

provides a bridge to deeper re lationships with people from diverse backgrounds. Learning about diversity both 

with in t he French-speaking world and among the fam ilies and staff at FACSEB can provide a unique opportunity to 

make the celebration of diversity an integra l part of the schoo l's culture and build on the schoo l's mission and 

teachings in globa l citizensh ip.45 

The Charter School's two-way immersion model, configuration, use of time, teaching strategies, curricu lum 

materia ls, assessments, and support systems will al l be aligned with best practices in language immersion 

education. 

37 
http://carl a.acad .umn.edu/immersion/documents/lmmersionResearch TaraFortune.html 

38 Conboy & Kuh l, 2011; Giannakopoulou, Uther, & Ylinen, 2013; Klein, Mok, Chen & Watkins, 2013; Kuh l, 2011. 
39 Curtain, H. & Dahlberg, C.A. (2004), Languages and children : Making the match. New languages for young 
learners, grades K-8. Boston, MA: Allyn & Bacon. 
4° Center for App lied Linguistics 
41 

Bhattacharjee, 2012 
42 

Marian & Shook, 2012 
43 

Gi llette, 2013 
44 The US military offers a Foreign Language Proficiency Bonus as a financial incentive for members to help the 
armed services enhance its foreign language capab ili ties. The law authorizes payment of a bonus up to $12,000 for 
a 12-month period . (http://militarypay.defense.gov/pay/specialindex.html#316) 
45 In addition, a bibliography on the benefits of language immersion education at an early age is included in 
Appendix A-1. 
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I INSTRUCTIONAL APPROACH 

1------·-------··------- -------- ··-------··----------------------- ----------- ----··· -------------------------------· ···------· ·------ ·· ------ -- ·------··-------· ·------ -·------- ·········· ·-----·· ·------ ·· --·----··------· 
i LANGUAGE IMMERSION MODEL 

The focus of the instructional approach of FACSEB is the two-way immersion (TWI) model, a specific type of 

language education that allows students to learn a second language while continuing to develop their first 

language. In the TWI model, two languages are used for instruction at different ratios throughout the educational 

experience of the student, with at least 50% instruction in the second language. FACSEB will offer instruction in 

French and English. TWI programs promote bilingualism and bi-literacy, academic achievement and cross-cultural 

awareness and behaviors for all students. 

For the TWI model to be most successful, the program should enroll an equal number of students with proficiency 

in each of the languages (50% with some level of French proficiency and 50% with English or other language skills). 

Students are integrated througho ut the school day, regardless of their French language skills. This strategy allows 

for students to model their French and English language skills, thus enhancing the learning environment for both 

groups. In language immersion programs, the emphasis is on learning the content being taught, rather than the 

language. While TWI programs vary in implementation, fidelity to the model includes the following characteristics: 

instruction in two languages, one language at a time, and peer-to-peer facilitated language sharing.46 

The ratio of French to English instruction will gradually decrease over a student' s experience at FACSEB. Students 

in transitional kindergarten, kindergarten, first and second grades w ill receive 90% of their instructional time in 

French and 10% in English . This ratio was chosen to provide more contact hours for non-French speakers in order 

to enhance their French proficiency at an earlier age and to maximize language acquisition early and fully. 47 

Starting in third grade, students will receive 70% of their instruction in French and 30% in English. The ratio will 

decrease to 50/50 in sixth grade and will remain that way through eighth grade. Subjects taught in French will be 

taught by native or near-native francophones who are also proficient in English. Subjects taught in English will be 

led by teachers with native English proficiency. The following table shows th e approximate allocation of 

instructiona l time by language and subject for each grade level.48 

46 
http://www.ksbe.edu/spi/pdfs/bilingual%20immersion%20full.pdf 

47 
Research shows th at students in language immersion programs transfer literacy and math skills developed in 

French to literacy and math ski lls in English. Despite receiving classroom instruction in English for the first time in 
4th grade, one study found that the majority of French language immersion students in grades 3 to 5 performed at 
or above grade level on math assessments and English read ing assessments. Longitudinal analysis of student data 
show increased performance in both math and reading in English between grades 3 and 5, with fewer than 3% of 
stu dents in 5

1
h grade scoring below grade leve l in these subject areas. 

http://www.carla. u mn .ed u/i mmersion/ acie/vol 10/may2007 research find in gs. html, 
http://www.carla.umn.edu/immersion/acie/vo lll/BridgeNov07.pdf 
48 

Percentage of time spent in each language at any particular grade may shift over time, depending on the latest 
findings in language immers ion research and the schoo l's experience. 
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Approximate Share of Instruction in French by Subject Area 

~ G~aaes! ·:.%pf I ns~rud~ph in Ereocn,;:I So bjects r?ugnt'J~ Frecych~~·iTJl~uJ5JectsjT~llgf\t Jtl Engf lsH 
TK-2 90% M ath English Language Arts 

Science 

History /Social Science 
French Language Arts 
Music 
Art 
Physical Education 

so 

3-5 70% Math English Language Arts 
Science History /Social Science 
French Language Arts 

Music 
Art 
Physica l Education 

6-8 50% Math Engl ish Language Arts 
Science History /Soc ial Science 
French Language Arts Math 
Music Science 
Physica l Education Art 

------·--------·--- ·---------------·---·--·-·-·------ ------------·---------····-··--------

The approximate ratio of French to English allocated at each grade leve l by year is shown in the table below. 

Approximate Ratio of French to English Taught in Each Grade Level by Yea rs1 

:Graae's•••~~:a :·291s~•2oxff~¥Uf2011,·":; '2o:ts11tJgo19• 2020±11 
Transitional I 90;10 90/10 90/10 90/10 90/10 90/10 
Kindergarten I 
Kindergarten ' 90/10 90/10 90/10 90/10 90/10 90/10 
First 90/10 90/10 90/10 90/10 90/10 90/10 
Second 90/10 90/10 90/10 90/10 90/10 90/10 
Third i 70/30 70/30 70/30 70/30 70/30 70/30 

---- --·-·-- ·---- --·-----
Fourth 70/30 70/30 70/30 70/30 70/30 
Fifth 70/30 70/30 70/30 70/30 
Sixth I 50/50 50/50 50/50 I 

Seventh 50/50 50/50 
Eighth 50/50 

49 
In preparation for state testing, teachers may conduct some lessons in English in order to provide the best 

preparation for students. Some of th is preparation wi ll include teaching app licable English vocabu lary and 
providing necessary vocabulary sheets and study materials. Dual immers ion math vocabulary worksheets have 
been developed by the Granite School District in Salt Lake City, Utah and are samples of what can be used by 
teachers: 
http://www.graniteschools.org/depart/teachinglearning/curriculuminstruction/math/Pages/DIMathVocab.aspx. 
so FACSEB wil l attempt to teach physical education cou rses in French. Since rec ess may be part of physical 
education in elementary school, and children are less directed during this time, instruct ion in French may not occur 
at recess. 
51 The ratio of French instruction may shift depending on the needs of the student body and the latest research in 
early language acqu isition and language immersion education . 
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See Appendix A-1 for additional evidence on the benefits of language immersion education . 

i ADDITIONAL INSTRUCTIONAL STRATEGIES 

As a two-way immersion school, FACSEB will employ a variety of instructional methodologies to support students' 

academic success. In addition to established language acquisition methodologies, the Charter School founders 

believe that the following strategiess2 are central to the mission and vision of FACSEB: 

1. Differentiated instruction 

2. Content Based Instruction (CBI) 

3. Inquiry-based learn ing 

4. Social Emotional Learning 

5. Technology 

6. Looping 

7. Specia lized language acquisition strategies 

8. Educational and career planning 

DIFFERENTIATED INSTRUCTION 

Providing differentiated instruction is essential given the diverse learning needs of students in two-way immersion. 

A key component of learning a language well is continued practice. In order to provide students of varying 

language abi lities the opportunity to practice at their level and build upon that level, differentiated instruction may 

include different exercises during which students of comparable language abilities are grouped together for a short 

times3
. The teacher will provide gu idance to each of the groups and will gather the class as a whole at the end of 

the lesson for students to share what they learned . Teachers may also use aides or parent and community 

volunteers to help guide small groups. This strategy may mix students of different grade leve ls, depending on 

language proficiency of the student body, and will allow beginners to become more confident in their language 

skills and proficient speakers to enhance and grow their language skills . s4 

CONTENT BASED INSTRUCTION 

Content Based Instruction (CBI) is a well-researched instructional methodology that is commonly used when 

acquiring a second languagess_ CBI focuses on immersion in the second language so that the content- rather than 

the language itself - is the focus of the lesson and the learning. While the language cannot be divorced from the 

sz These instructional methodologies may be revised depending on the latest educational research and FACSEB's 
exper iences with these strategies. 
s

3 
The founding Principal and student body will determine actual strategies so that the latest in educational 

research and the needs of the student population are taken into consideration for instructional strategies used in 
the classroom. 
s
4 

In its first year of operation, the Santa Rosa French American Charter School learned that students with higher 
levels of French proficiency needed more differentiated instruction and small group time with other highly 
proficient French speakers in order to continue advancing in the French language. 
ss Content Based Instruction (CBI) has ach ieved popularity in Canadian French Immersion models, and is supported 
by the CoBaL TI (Co ntent Based Learning Through Technology) instructional models. The Center for Advanced 
Research on Language Acquisition (CARLA) supports the use of CBI. FACSEB will work with CARLA and the Center 
for Applied Linguistics (CAL) to guide curricu lum development. http://www.carla.umn.edu/cobaltt/cbi.html 
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content, CBI promotes concurrent learning of both by building stronger associations between content and use of 

language in context. The goal of CBI is for students to learn how to read, write, discuss and analyze content being 

taught in the classroom using the second language. CBI promotes these skills by providing language forms that are 

both relevant and contextually appropriate to learning the content. These instructional strategies develop more 

meaningful connections between language and content and support stronger acquisition of both. FACSEB will use 

CBI to concurrently teach grade-level content and the French language. 

INQUIRY-BASED LEARNING 

In Inquiry-Based Learning {IBL), students will be given a question or a problem for which they will need to design 

and test hypotheses in order to find a solution. This style of learning aligns well with the mission and values of 

FACSEB by teaching the value of inquiry, analysis, evaluation and creative problem solving as strategies for 

decision-making and deeper understanding of concepts. Research shows that more involvement in the learning 

process leads to greater engagement and deeper understanding for students56 and can improve academic 

performance, motivation, and participation in group work for students with learning disabilities 57
. 

When implemented in small groups, IBL requires collaboration among group members and enhances learning by 

allowing students in one group to learn about the processes and outcomes of other groups. With an emphasis on 

collaboration and community at FACSEB, using IBL in smal l groups helps achieve the mission and vision of the 

school. FACSEB will integrate IBL into its science, math and social studies curriculum. In its inaugu ra l year, FACSEB 

will use inquiry-based curriculums for both sc ience and social studies {FOSS science curriculum and Teacher 

Curriculum lnstitute's Social Studies Alive!). Prior to the third year of operation, the Curriculum and Education 

Program Evaluation Team will work with math teachers to develop inquiry-based math lessons to complement the 

Singapore math curriculum. 58 

SOCIAL EMOTIONA L LEARN IN G 

Socia l Emotional Learning (SEL) is a comprehensive pedagogical approach that develops core life competencies 

associated with lifelong learning and success and is known for creating a positive school climate and classroom 

culture conducive to maximizing every child's academic and intellectual development. SEL also aligns well with the 

personal integrity and citizenship aspects of the mission of FACSEB an d is a current initiative in the Oakland Unified 

School District {OUSD). The Charter School plans to ad here to the current SEL curr iculum goals outlined by OUSD. 59 

Current OUSD goals 60 for SEL include : 

56 http://www.edutopia.org/inquiry-project-learning-research; C Wirkala, D Ku hn {2011). Problem-Based Learning 
in K-12 Education: Is it effective and how does it achieve its effects? American Educational Research Journal, 
48(5):1157-1186. 
57 Filippatou, D. Kaldi, S. (2010). The effectiveness of project-based learning on pupils with learning difficulties 
regarding academic performance, group work and motivation. International Journal of Specia l Education, 25(1):17-
26. 
58 

While this is the goal of the Founding Team, the Principal and Board of Directors will determine the best timeline 
for implementing IBL accord ing to the needs of the students and resources ava ilable. 
59 http://www. thrivingstudents .org/ 46/social-and-emotiona l-lea rn ing-oakland-unifed-schoo l-d istrict 
60 FACSEB will consider revising its goals in the event that OUSD mod ifies its goals for this curriculum or in the 
event that the latest educationa l research suggests modifications to these goals. 
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• Students will develop and demonstrate self-management skills, regulate emotions, monitor and achieve 

behaviors related to school and life success. 

• Students will develop self-awareness ski lls, have knowledge of one's emotions, develop an accurate and 

positive self-concept, and recognize individual strengths and external support systems. 

• Students will develop social-awareness skills needed to establish and maintain positive relationships, 

including recognizing feelings and perspectives of others, appreciating individual and group differences, 

and contributing to the well-being of one's school and community. 

• Students will demonstrate interpersonal skills needed to establish and maintain positive relationships, 

including using socia l ski lls and communication skills to interact effectively with others while developing 

healthy relationships and demonstrating an ability to prevent, manage, and resolve interpersona l 

conflicts . 

• Students will demonstrate decision-making skills, problem-solving skills, and responsible behaviors in 

school, personal, and community contexts. 

The Founding Team of FACSEB will investigate partnerships with Caring School Community, Second Step, Mindful 

Schools, and Roots of Empathy. All of these organ izations currently work with, or have worked with, K-8 Oakland 

schools to implement SEL curricu lum. Within its first year of operation, FACSEB will schedule at least one 

professional development opportunity for staff to learn about implementing SEL in the classroom and at the school 

in general. 

LOOPING 

Looping is a process whereby students stay with the same teacher for two years in a row. This strategy builds a 

stronger community by building stronger relationships between students and teachers and between teachers and 

parents. The better the teacher knows the student, the better the lessons can be targeted to the learning style of 

the student and promote greater academic success.61 Looping has also shown to increase student attendance and 

decrease discipline problems. 62 FACSEB will implement looping in grades TK-3. Since looping is most effective in 

well -established schoo ls in which the teachers have had multiple years to refine their teaching strategies for a 

particular curricu lum, the Founding Team plans to start looping in Year 4. However, the Principal and Board of 

Directors wil l decide on the best time to start looping so that it is implemented according to best practices and 

with the best interests of the students and the Charter School in mind . 

TECHNOLOGY 

The use of computers and/or tablet computers and learning software will promote differentiated instruction, 

increase the number of educationa l modalities available to teachers and students, provide alternate ways of 

learning and assessment, and allow for communication with francophone communities across the globe. Software 

such as Dreambox and Accelerated Reader may be used as ed ucational tools for math and reading. Computers 

61 
http://www.ascd.org/publications/newsletters/education-update/mar98/vol40/num02/Looping.aspx; 

http ://eric .ed.gov/?id=E 0496341 
62 

htt p://eric.ed.gov/? id=E 0496341 
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and/ or tablet computers 63 will be used as too ls for conduct ing research, communicating locally and globally, and 

producing works that demonstrate se lf-expression and understanding of content. 

SPECIALIZED LANGUAGE ACQUISITION STRATEGIES 

Teachers may use a variety of techniques to assist w it h language acquisit ion, some of which may inc lude: 

• Gestures and fac ial expressions 

• Speaking more slowly 

• Repetition of key words and phrases 

• Using context to convey meaning 

• Bui lding on learned vocabu lary to teach new vocabulary 

• Specia lly Designed Academic Instruction in English (SDAIE) 64 

o Rea lia (concrete objects and materials) 
o Manipulatives (drawings, posters, brainstorming-clusters, graphs, tables, maps, props, multimed ia 

presentations, storyboards, story maps) 
o Visuals (study-prints, text book illustrations, overheads, projected prints, reproductions of pa intings 

and documents) 
o Graphic organizers (matrices, Venn diagrams and webs) 
o Concrete experiences, includ ing planned opportunities for interaction between al l individuals in the 

classrooms (creating a skit and acting it out, cooperative learning, collaborative groups and student­
generated writing based on perso nal experience) 

EDUCATIONAL AND CAREER PLANNING 

FACSEB is committed to preparing al l of its students for college and career. Exp licit activities and instruct ion that 

introduce students to colleges, businesses, career opportunities, and the use of their francophone skills in a 

context outside the school wi ll foster col lege and career readiness. FACSEB wil l investigate partnerships w ith local 

and global entities that wil l he lp achieve this goal. 

CUR RICUL UM 65 

The Common Co re State Standards and the Ca lifornia State Standards wil l provide the foundation for bui lding 

curriculum and guiding instruction for English Language Arts, Math, Science and Histo ry/Social Science. FACSEB will 

offer the aforementioned core courses, global citizenship, art, music, add it ional world languages, health and 

physica l education in order to provide a comprehensive and we ll-rounded education for its students. For subjects 

and grades taught in English, the Charter School w ill use texts and materials adopted by the State of California or 

63 FACSEB has budgeted for a computer/tab let for every two students in its inaugural year with a computer/tab let 
for each additiona l student in subsequent years to ensure access to techno logy. 
64 Yu Ming Mandarin Immersion Charter School uses many of the SDAIE techniques detai led below. 
65 The curriculum materials named in this section have been identified as the most promis ing by the Founding 
Team. This list is subject to change based on the input and experience of the founding Principal and educators and 
by the Curricu lum and Educat ion Program Evaluation Team as well as any changes by the State of Ca liforn ia in its 
standards or textbook adoptions. 
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ones that align with the California Common Core State Standards.66 For subjects taught in French, FACSEB will 

adapt and align grade-appropriate and linguistically accessible French teaching materials and may also use 

curriculum from other established French immersion programs (i .e. Santa Rosa French American Charter School, Le 

Monde Charter School, New York French American Charter School). Curriculum will be standards-based and will 

include formative, benchmark and summative assessments. 

Prior to the first day of school, the Principal will lead the development of curriculum maps for all grades and all 

subjects that will be taught in the first year of operation. Curriculum maps for grades and subjects that will be 

offered in subsequent years will be developed by the Curriculum and Education Program Evaluation Team at least 

annually and reviewed and approved by FACSEB leadership. All FACSEB staff and leadership understand that the 

development of curriculum maps will be a continuous and collaborative process aligned with the best educational 

practices and current research considering the Charter School's mission, vision and educational program described 

herein. 

I SUBJECT AREAS 

Curriculum maps will be developed for all subjects and all grades and will include the major themes for each 

subject, the materials that will address those themes, the standards for content knowledge and skills that students 

are expected to master, and the benchmark and summative assessments that will measure student success. 

Teachers will determine the benchmark assessments used in courses they teach, and all teachers will use 

formative assessments to regu larly evaluate student learning and needs for differentiated instruction and other 

modifications to ensure student success. Th e proposed scope and sequence for sc ience is included in Appendix A­

S. 

Literacy skills are vital to the academic and career success of students. The language arts curriculum wi ll focus on 

the acquisition and appl ication of oral, reading, writ ing and comprehens ion skills and wi ll provide materials and 

instruction that serve to increase complexity of vocabulary and content as methods of preparing stud ents for 

chal lenging academic and career environments. Literacy skil ls wi ll be incorporated into all courses at FACSEB so 

that students have the opportunity to develop these skills across the curr iculum. Technology will be incorporated 

into language arts activities as a way to illustrate student command of both technological devices and the 

languages being stud ied. 

ENGLISH LANGUAGE ARTS 

The Charter School plans to adopt the reading and writing curriculum developed by the highly-respected Teachers 

College Reading & Writing Project (TCRWP) 67 at Columbia University, because it is aligned to the Common Core 

State Standards, state priorities and the mission an d goals of the Charter School. Some strategies that may be used 

to enhance literacy are: reading aloud, phonics and phonemic awareness, shared reading, guided reading, 

independent reading, shared and modeled writing, and reading and writing workshops. The scope and sequence 

66 FACSEB may reevaluate the use of its adopted texts annually. New research, changes in materials adopted by the 
State of California and other factors will inform the Charter Schoo l's decision to change its materials. 
67 

http://readingandwrit ingproject.com/about/overview.htm l; a summary of this program is provided in Appendix 
A-3 . 
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for ELA will focus on English language development to teach transferable skills. Teaching during ELA time will be 

intentional so that it is about the English language and not just in the English language. Literature will come from a 

wide variety of sources and will cover topics that enhance the global citizenship component of the Charter School's 

curricu lum. 

FRENCH LANGUAGE ARTS 

Research shows that in addition to Content Based Instruction and teaching multiple subjects in a second language, 

there is a need for formal instruction in the second language in order to achieve native-like flu ency and grammar. 68 

FACSEB plans to use leveled books th at are available in French from Reading A-Z
69

. Leveled books are a component 

of differentiated instruction and can be used in guided reading and small-group instruction. FACSEB also plans to 

use materia ls such as Alpha-jeunes: trousse d' evaluation de lecture ("Alpha-youth: kit for reading evaluation") as 

reading resources in grades one and two. For literacy, FACSEB plans to use materials such as Envol en litteratie 

{"Flights in literacy") for grades TK-2 and L'Jle aux mots {"The island of words") for grad es 3-5. 

French Language Arts will incorporate strategies, such as Reading and Writing Workshops, as used in t he Engl ish 

Language Arts curriculum deve loped by Teachers College Read ing & Writing Project. FACSEB is committed to 

providing students with a library of French language books for their reading time that align with the global 

citizensh ip mission and vision of the school, al lowing students to explore the rich cultural diversity within 

francophone cu lture through books. The Charter School will also collaborate with other establ ished French 

immersion programs in order to benefit from their experiences and to incorporate lessons they have developed 

into FACSEB. 
70 

.. ------·-----···· ·------ ··· ----- ··-----·· ·------···-----···------· ·· ----- ·· ·-----····----- ···------ ·· ·----····------ ··· ----- ···------· ·· ----- ·· ·------··· ·--· -· ··------···-----·· ·------···-----· ·· ------· ·· -----· 
i M ATHEM ATICS 

FACSEB will use Singapore Math, which aligns with the Common Core State St andards for Math ematics and centers 

on problem-so lving and a three-step learn ing process {concrete, pictorial and abstract) to help students maste r 

mathematical concepts and apply those concepts to complex math problems. 
71 

Singapore M ath emphasizes word 

problems, rather than repetitive math dr ills, and is used by many lead ing schoo lsn FACSEB intends to teach all of 

its math content in French; it will use Singapore Math materials from La Librairie des Eco/es. 
73

This will be 

supplemented with on line games that provide opportun ities to incorporate technology and differentiated 

instruction into the math curriculum. 

68 See referen ces Harley, 1984, 1996; Lyst er, 1987; Swain, 1985; Swain & Lap kin, 1986 in Lindholm-Leary, K.J., Ph .D, 
Review of Research and Best Practices on Effective Features of Dual Language Education Programs, March 2005. 
69 http ://www.readinga-z.com/translations/french/leveled-books/ 
70 Some English Language Ar ts (ELA) strands are not transferable from French Language Arts. Canada has a long 
history of provid ing dual language immersion education in French and Engl ish and developed a guide to the 
strands that are non-transferable (see Appendix A-2). FACSEB will use guides such as this one and the most recent 
research in French language immersion education to teach strands that need to be exp licitly taught in ELA to 
ensure that students meet know ledge and sk ill objectives at each grade leve l. 
71 See Appendix A-4 for alignment of Singapore Math with the Common Core. 
http://www.achieve.org/files/ CCSSandSingapore.pdf 
72 Yu Ming Charter School, Internationa l School of the Peninsula, Sidwe ll Friends School, etc. 
73 http://www. la librai riedeseco les.com/librai rie/ math ematiq ues,3 
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In addition, research shows that students do better in math when they learn it in conjunction with music. 74 Since 

FACSEB is committed to integrating creativity and arts throughout the curriculum, FACSEB will integrate music into 

some of its math lessons. For example, singing provides students opportunities to match and compare (through 

changes in tone, rhythm, pitch and volume), to pattern and sequence (through repetition of melodies, rhythms 

and lyrics), and to count and add (identifying cardinal numbers and adding one with each verse).75 

As needed, students will also be taught English terms for mathematical concepts so that they can succeed in 

English-language mathematical assessments . 

.. --------------------------------------------------------------------------------------------------------------------- ---------- ---- -- -------------------------------·-----------------------------------------------------
: SCIENCE 

The Charter School will use the inquiry-based Full Option Science System (FOSS) to inform the science curriculum. 

FOSS is a research-based program designed for grades K-876 that was developed by the Lawrence Hall of Science at 

the University of Ca lifornia, Berkeley. The FOSS curriculum aligns well with FACSEB's focus on technology: one of 

the hallmarks of this program is its interactive sit e which provides students and their fami lies opportunities to 

participate in instructional games and interactive simulation s. Each module has tips on how to connect the 

concepts in the lesson with activities at home, providing parents another way in which to participate in their child's 

learning experience. See Appendix A-5 for a sample of the FOSS curriculum. Scope and Sequence for sc ience are 

provided in Appendix A-5 . 

Given the mission and vision of FACSEB, lessons related to global citizenship and the science of arts and music will 

also be integrated into lessons. One example of teaching science and global citizenship is through TeachUNICEF's 

four lessons related to water and san itation for transitional kindergarten through second grade. These lessons are 

designed: 

• To raise awareness of the problems facing children with inadequate access to clean water or sanitation 
facilities. 

• To increase students' understanding of the global water cr isis as one that affects everyone. 
• To explore how organizations, agencies, and individuals are working to address the problems. 
• To encourage students to take their own steps in addressing the local and global issues of water and 

sanitation. 77 

For the science of arts and music, exp loring questions such as, "Why can you hear the bass from your neighbor's 

stereo, but not the treble?" allows students to learn how science and the arts interconnect. 78 

•SOCIAL STUDIES 

Social studies content will be based on the California Common Core State Standards and will develop student 

knowledge and understanding of local and global communities, including those of the francophone world. The 

74 
http://www.ncbi.nlm.nih.gov/pubmed/10100200 

75 
http://www.scholastic .com/teachers/article/math-music-movement 

76 
FACSEB will use the strands for the FOSS kindergarten curriculum as the bas is for the development of the 

transitional kindergarten curriculum. 
77 

TeachUNICEF, "Water and Sanitation for All: Bringing the Issue Home, An Early Childhood Unite (Pre-K to 2)", 
page 5. 
78 

The Exploratorium has an on line program investigating the science of music. The question included here and 
many others are part of this on line learning program. 
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curriculum will include history, geography, civics and economics and will incorporate the history of the 

francophone diaspora. Social studies units will draw from a wide variety of resources and materials, including 

lessons from the Teacher Curriculum lnstitute's (TCI) Socio/ Studies Alive! (K-5) and History Alive! (6-8). 79 These TCI 

lessons and units are inquiry-based, incorporate language arts and global citizenship themes, and align with the 

California Common Core State Standards. 

In addition to these lessons, social studies will incorporate family history and origin into its curriculum in order to 

provide examples of the rich diversity within the school community. For example, a parent who is a Haitian 

immigrant could provide a cultural lesson to students by giving a short presentation about his or her home 

country, discussing the similarities and differences between life there and in Oakland. FACSEB will also celebrate 

International Francophonie Day (March 20), giving students and their families an opportunity to experience food, 

art, dance and music from the francophone world . Students will have an assembly related to this event during 

school hours, and the Parent-Teacher Association will organize an event with activities for the whole family on a 

weekend day. 

i ARTS & MUSIC 

Development of student artistic expression and appreciation for art and music are integral to a well-rounded 

education, and a core part of a student's experience at FACSEB. Students will receive instructional examples of art 

and music from around the world, including from the francophone world, which will provide additional context 

and depth to their French language education. FACSEB will investigate partnerships with organizations such as Rara 

Tou Limen Haitian Dance Company and Diamano Coura West African Dance Company to provide education and 

enrichment for students in the diversity of francophone arts and culture . While FACSEB will employ art and music 

teachers
80 

who will provide specific instruction in these areas, all teachers will integrate arts and music into th eir 

teachings as a method of integrating creativity into other disciplines and aligning the curriculum with the mission 

and vision of the Charter School. 

j PHYSICAL EDUCATION 

FACSEB students will learn the lifelong benefits of regu lar exercise and physical activity by participating in physical 

education courses for a minimum of 200 minutes per ten days of school (Education Code 51210(g)). Haitian and/or 

West African dance and other physical activ ities characteristic of francophone communities will be incorporated 

into physical education opportunities at the Charter School, either through formal physical education classes or 

after-school enrichment. In addition to physical activity, teamwork and cooperation will be incorporated into 

physical education courses. The Charter School will conduct all mandated physical fitness tests. 

! HEALTH 

Health education provides students with the knowledge and skills they need to lead healthy lives. Instruction in 

this area will include classroom instruction, physical ed ucation class, collaborations with organizations that provide 

special programs, thematic units related to health, and special programs and/or events for students, parents and 

the broader community. A thematic unit related to hea lthy cooking and eating that focuses on francophone cuisine 

79 http://www. teachtc i. co m/prog r a ms/i nterac tive-soci a 1-stu d ies-textb oo ks-and-cur ric u I um. h tm I 
80 The employment of specialized art and music teachers will depend on the availability of funding. Fund raising 
may be required to employ teachers specialized in these areas. 
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provides an opportunity to learn about, cook and taste foods from a variety of places (i.e. Vietnam, Morocco, 

France) and expands a student's world view. 

FACSEB will follow the Health Education Content Standards used by the California Department of Education. 81 

t---------------------------------------------------------·----------------·-------·-------··--------------------------------·-------------------------------------------------------------------·-------------------------
! ADDITIONAL WORLD LANGUAGES 

To further emphasize the importance of language and its ability to connect people from diverse backgrounds, 

FACSEB intends to offer additional world languages (i.e. Spanish, Mandarin Chinese, and Arabic). These may be 

offered during the school day or as an optional afterschool program
82

• Providing such programs is another way by 

which FACSEB celebrates cultural identity and diversity from all origins, not just francophones. 

t·-----------------------------------------------·--------------------------------------------------------- ----------------------------------------------------------------------------------------------------------------
! GLOBAL CITIZENSHIP 

Global citizenship is a core component of the mission and vision of FACSEB. In addition to weaving these lessons 

throughout the curriculum, FACSEB will also teach explicit content in this area through TeachUN ICEF's Global 

Citizenship curriculum83 and the Oxfam Education for Global Citizenship84
. Lessons explore topics such as rights 

and responsibilities of citizens, social justice and equity, diversity, globalization and interdependence, sustainab le 

development, and peace and conflict. See Appendix A-SA for a samp le of how global citizenship can be 

incorporated into the curriculum of most subjects. Prior to the second year of operation, the Curriculum and 

Education Program Evaluation Team will work with teachers to integrate this curriculum into their classes and to 

teach explicit content as available through TeachUNICEF and Oxfam. 

81 
http ://www.cde .ca.gov/be/st/ss/ 

82 
If funding is available, FACSEB plans to offer this as part of the school day. 

83 
http://teachunicef.org/explore/topic/global-citizenship 

84
http ://www.oxfam.org.uk/- /media/Files/Education/Global%20Citizenship/education for global citizenship a g 

uide for schools.ashx 
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1-----------------------··---------------··------··-------------------------·------··------------------ ---------------------------------------------------------···------·--------· ------··-------·-------------------------i TECHNOLOGY 

Students will have access to computers and/or tablet computers with the expectation that they will become 

technologically proficient in ways that will prepare them for the best high schools and colleges. Most subject areas 

will incorporate technology into their lessons so that students gain adequate exposure to and experience with 

technology85 and understand how it can be used in both pragmatic and creative ways. Availability of computers 

also offers additional opportunities for differentiated instruction within the classroom86
. FACSEB will develop 

relationships with schools in the francophone world so that there are regular opportunities for an exchange 

between students via technology. A sample lesson would be creating videos on a tablet computer about daily life 

at FACSEB and exchanging them with videos created by students at a francophone school in Tunisia. This also 

provides integration with the arts by providing students guidance to use multi-med ia skills to create something 

original to share with others. Technology also provides an opportunity to have virtual pen pals and to conduct live 

interviews via video chat with francophone students in a variety of places across the globe . 

.------···----- ··------- ·· ·-----··------- ·------···------··------·· ·------··------· ··------··------··-------···-----···------ ···-----···------····----····-----···-----···------·· ···-· ····------ ··-----··· ------· ··-----· 
i LIFE SKILLS 

For students to be well-rounded and most successful, they need to develop more than knowledge and skills in 

academics. FACSEB's teaching of life ski lls will center on : socia l-emotional skills (se lf-awareness, se lf-management, 

social awareness, relationship skills, and social decision making); collaboration; and personal integrity, including 

personal accountability and respon sibility. Teachers will explicitly guide students in learning how to use these life 

skills every day, and reinforce this behavior through norms, incentives, and other classroom management 

practices. For the younger grades, teachers may build these skills during the morning meeting and may also have 

other time dedicated to explicit development of these skills. 

The Principal will manage the selection, adaptation, development and regular reviews of curricula at all grad e 

levels to ensure continued alignment with th e California Common Core State Standards. Every year, the Principa l 

will work with the Curriculum and Education Program Evaluation Team, the Advisory Board, and mentors from 

more established immersion programs, to conduct a review of all curriculum and materials, using student 

achievement results and a variety of other metrics outlined in Elements Band C to evaluate the effectiveness of 

the curriculum.87 

I LEARNING ENVIRONMENT 

~-- ------- .. -------· ------· ·. ----·-······--.. ···--·-·······-· .. ······ ····---·------ ------------ -· · ···-· ·· ------··--- --·· -- -----··· ···-- ·- ··-----......... ·-. -----· ......... . ····-··· · ··--·- .. ........ --------··------ .. .. . 

: SMALL SCHOOL ENVIRONMENT 

FACSEB plans to be a small community in which each student is known as an individual. Small schools have 

increased student engagement, stronger and more positive personal relation ships for students and teachers, and 

85 Parent volunteers will serve as technology coaches or technicians. 
86 Combining on line modules and classroom teaching is the hallmark of Blended Learning and is presented here as 
way to differentiate instruction in that on lin e modules can provide student-dr iven pacing to enhance learning and 
understanding wh ile the classroom teacher provides small group instruction to other students. 
87 The Founding Team created a proposed implementation plan (Appendix A-SB) to incorporate th e inst ructional 
strategies and curricula discussed here. This proposed plan may be modified by the Principal and/or Board of 
Directors. 
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increased academic achievement, particularly for underserved student populations.BB Providing a strong sense of 

community is a core part of the mission of FACSEB, and maintaining a small school will allow us to stay true to the 

mission. Additionally, studies comparing small and large schools found that there are fewer behavior problems and 

higher attendance rates at small schools. B
9 

FACSEB intends to have a teacher to student ratio of 26: 1 in transitional kindergarten through eighth grades. If 

additiona l funding becomes available, the schoo l may reduce the ratio, especially in grades TK-3, or add native or 

near-native French-speaking aides in grades TK-3 to increase the intensity of French exposure and provide more 

opportunities for differentiated instruction . 

to----- -·------ ··· ------ ---·---- ··· ------··------ ··-------· ·------ ··------····----··· --- ---- ·------ -·------ -- ------- ·- -------- ·------ --- ·--·--·· ··--······----------······----·-··---- --··-- ----- ---·---- ----- -- -- -- -------
! SCHOOL DRESS CODE 

FACSEB will require all students to abide by a school dress code. A dress code shows that all students are part of 

the school community and will promote a culture of inclusiveness by limiting words, pictures, logos, commercial 

characters, and other embellishments. These gu idelines will provide choices for students and families while also 

reducing distractions and disruptions caused by clothing, making economic disparities between students less 

obvious, minimizing the use of clothing to signa l gang affi liation and other risks to student safety, and promoting 

student achievement. Colors and other spec ifications of the dress code will be determined by the Board of 

Directors in consultation with the Parent-Teacher Association . Th e dress code specifications will be detailed in the 

Parent-Student Handbook, and there will be several options so that students can express their creativ ity within the 

confines of the dress code. FACSEB wi ll designate funds to support families who may need assistance in meeting 

the dress code requirements. 

i FA MILY ENGAGEMENT 

Developing a strong sense of community and engagement among families of FACSEB students is a centra l part of 

the Charter Schoo l's mission and vision . Long-term parental involvement is a key factor in student achievement. 90 

A variety of events will be organized and scheduled throughout the year to encourage family involvement. Parents 

wi ll be encouraged to share their family history as part of classroom lessons that teach students about community­

building, diversity and history. FACSEB will also celebrate International Francophonie Day in March with specific 

activities for fam ilies on a weekend day. These festivities will showcase the variety of cultures, food s, traditions 

and arts within the francophone world and provide families an opportunity for socia l involvement with the school. 

BB A number of large-sca le studies have demonstrated that sma ll schools are more productive and effective than 
large ones. Findings from these studies show that students in small schoo ls learn more and better, make greater 
progress toward graduation, persist in larger numbers, and behave better. (Raywid, Mary Anne. 1999. "Current 
Literature on Small Schoo ls," West Virginia: ERIC/CRESS.). In addit ion, compared with students in large schoo ls, 
students in small schoo ls experience a greater sense of belonging, and their academic and personal self-concepts 
are more positive {Cotton, Kathleen. 1996. "Affective and Socia l Benefits of Small-Scale Schooling, " West Virginia: 
ERIC.). Howley, C., Strange, M., and Bickel, R. {2000). Research about school size and schoo l performance in 
impoverished communities. Charleston, WV: ERIC Clearinghouse on Rural Education and Small Schools. Retrieved 
January 17, 2014, from http://www.ericdigests.org/2001-3/size.htm 
B9 Howley, C., Strange, M., and Bickel, R. {2000). Research about school size and schoo l performance in 
impoverished communities. Charleston, WV: ERIC Clearinghouse on Rural Education and Small Schools. Retrieved 
January 17, 2014, from http://www.ericdigests.org/2001-3/size.htm 
90 

Henderson, A., & Mapp, K. (2002) . A New Wave of Evidence: The Impact of School, Family and Community 
Connections on Student Achievement. Austin, TX: Southwest Educational Development Laboratory. 
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Additional social and educational events hosted by the Charter School will promote community-building and might 

also include Family Literacy Nights, student performances and exhibits of student work. 

Parent representatives on the Parent-Teacher Association and at least one representative on the Board of 

Directors will provide families with opportunities to take part in decisions about the Charter School. The Charter 

School will also have a monthly Coffee Hour that occurs on a weekday morning at least every four weeks for 

parents to interact with the Principal and ask questions. Parents will also be asked to complete an annual survey 

evaluating FACSEB, the Principal and their child 's teachers as a method for continued improvement for the Charter 

School and its teachers, students and community. 

Families will also be expected to be involved in the school community and encouraged to volunteer a minimum of 

30 hours per year . Opportunities for participation will be varied and may occur during or outside of the school day 

so that all families can be included. Parent participation may include, but will not be limited to, volunteering in the 

classroom, preparing materials at home, providing language support for other families, supervising field trips, and 

helping with school-wide events. 

THREE-WAY CONTRACT 

Student learning is best facilitated by a three-way partnership between the student, family, and school. 

Accordingly, the Charter School will have a Three-Way Contract, which all parties will sign as part of the enrollment 

process. The contract will include expectations for student behavior and academic effo rt, family support of the 

student, and school responsibility for supporting the student and communicating with the family . A draft of 

FACSEB's Three-Way Contract is available in Appendix A-6. 

[PROPOSED SCHEDULE AND CALENDAR 

i-- -- -- ---·· ·-------------- ----------------------------·--------- -------------- -----------------------·----------·-----------------------------------------·------· --· ·······--------· --- -- --------·····---- ---------------
. SCHOO L YEAR 

The proposed academic calendar of FACSEB will provid e at least 180 regular days of instruct ion, which exceeds the 

175 instructional days required by Education Code §47612.5 . FACSEB will operat e on an aca demic ca lend ar similar 

to that of schools within the Oakland Unified School District (OUSD) in order to provide families with children at 

multiple schools within OUSD flexibility in scheduling. In the first year of operation, prior to the start of school fo r 

students, th e Charter School will have a week-long Teacher lnstitute91 that will enable all faculty and 

administration to prepare curriculum, pedagogical practices, assessments and oth er logistical processes to ensure 

a smooth first year of school. The proposed school calendar for 2015-2016 is included in Appendix A-8. 

r··-· · ····· ··· ·······-·····-·· ····------ ·---··· ····----····-----········ -····--· ·-·•···· ·· ·•· ····· ·····-·· · ···· ··· · ·····-·······----···--·-· ·•····-·· ···-----·· ·· ······· ···----· ·· ---· ···· ······· ·•····· ·· ··-···· ·· ·· ··-- · 

i SCHOOL DAY 

More consistent exposure to a second language boosts acqu isit ion
92

• An extended school day will provide students 

with more opportunities for learning and will allow them to have time for their core subjects, French Language Arts 

and elective courses. The school day will run from approximately 8:25 am to 3:30 pm. This exceeds th e minimum 

91 For Year 0, FACSEB has budgeted $10,000 for consultants and trainers relat ed to both the Teach er Institute and 
curriculum development. 
92 http ://www.carl a.umn.edu/immersion/ acie/ vol10/may2007 researchfindings.html 
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number of instructional minutes set forth in Education Code §47612.5, is more daily instruction than students 

receive in many traditional public schools, and is similar to the schedule implemented by other language 

immersion programs in the area93
. A proposed weekly schedule for a Kindergarten student is included in Appendix 

A-8. Scope and sequence for science is included in Appendix A-5 . 

The Charter School may also provide after-school programs to provide homework help, enrichment activities, and 

aftercare for working families. After-school programs will be designed based on the interest of FACSEB families and 

will be self-sustaining by having a fee-based structure. The programs will provide a sliding fee scale or use other 

methods to ensure that students from economically disadvantaged families have access to after-school . 

opportunities. 

l EXTENDED LUNCH HOUR 

FACSEB intends to have a 60-minute lunch hour in which all students have the opportunity to eat together . This 

strategy provides enough time for students to eat a nutritious lunch, socialize with their classmates, have 

interactions with students from different grades and classes, and engage in a choice of activities (i .e. sports, 

playground, reading, community clean-up). Students may also serve in roles (e.g. Recycling Ambassador) to 

reinforce aspects of the global citizenship curriculum throughout the school day. 

Eating nutritious food takes time. FACSEB will offer healthy lunches for students
94 

and will develop a mindful 

eating policy with input from students, staff and parents. As recommended by California Food Policy Advocates, 

the importance of healthy eating habits - choosing nutritious foods and taking the time to eat them - needs to 

be modeled and taught. Mindless eating can lead to obesity; forcing people to eat quickly often leads to higher 

caloric intake and feeling hungry sooner than when sitting to eat at a slower, mindful pace. 95 Providing a venue for 

stu dents to sit and eat their lunch accord ing to a mindful eating policy models this important behavior. 

Th e lunch hour will be supervised by the Principal, Teac her on Special Assignment, aides, and/or parent or 

community volunteers. 

i MAXIMIZIN G ATTENDANCE 

The Charter School has a target of 95% attendance and will use a variety of strategies to maximize attendance, 

including: 

• Clearly highlighting the longer school day in all student recruiting and enrollment materials; 

• Emphasizing the importance of attendance for learning during family orientation; 

• Proactively working with families as soon as students demonstrate a pattern of tardiness or absenteeism. 

93 Yu Ming Mandarin Chinese Immersion Charter School offers students a longer school day, similar to what is 
described here. 
94 

Lunches will be provided at reduced cost for students who qualify for Free and Reduced Lunch and will be 
ava ilable for other students to purchase. FACSEB will order lunches for about 60% of its student enrollment, 
assuming that not all students will choose to purchase lunch . 
95 

http ://www.takepart.com/article/2013/12 /08/why-fixing-school-lunch-needs-inc lude- longer-lunch-periods 
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The proposed school calendar for the 2015-16 academic year will include 189 instructional days and 9 teacher 

work days. The calendar may be modified to coordinate with the calendars of the OUSD. A sample calendar and 

daily school schedule is included in Appendix A-8. 

FACSEB daily schedule exceeds the minimum number of instructional minutes set forth in Education Code 

§47612.5, as shown in the table below. 

Grade Required Proposed FACSEB,,, 
Minutes Minutes 

Transitional 36,000 61,485 
Kindergarten 
Kindergarten 36,000 61,485 

Grades 1-3 50,400 61,485 

Grades 4-8 54,400 61,485 

i PROFESSIONAL DEVELOPMENT 

FACSEB understands the valu e of teacher col laboration in curriculum design and is committed to provid ing t ime for 

teachers to work together. Teachers w ill be given a minimum of five planning and professional development days 

for which they will be pa id. In addition to these dedicated days, teachers will have early dismissal days, recess, and 

the daily 60-minute lunch hour to meet with other teachers, plan collaborative lessons and conduct other 

admin istrative tasks (i .e. lesson plan preparations, grad ing, cal ling parents, conducting parent meetings, etc. ). 96 

The Charter School will also invest in the continued professional development of its teachers and provide support 

and encou ragement for such activities, espec ial ly as they relate to current research and strategies for language 

immersion education and the mission and vis ion of the Charter School. Every year, FACSEB will provide support for 

teachers to attend a conference on language immersion education or early acquisition of a foreign language (e .g. 

Association of Two-Way & Dual Language Education's National Two-Way Immersion Conference). In add ition, 

FACSEB may contract with language immersion experts to provide additional suppo rt to teachers in this area. 

FACSEB wil l also provide teachers with professional development and/or training in: 

• Cultural Competence through an organization such as The Center for Cu lturally Responsive Teaching and 

Learning, which builds t eachers' background knowledge in the cultures and languages of underserved 

students to ensure that teachers and administrators are ab le to adequate ly teach and maintain a diverse 

and successful student body; 

• English Learners through on-site trainings organized and delivered by a Teacher on Specia l Assignment. 
For teachers not trained in Specially Designed Academic Instruction in English (SDAIE), the Charter School 
will tra in teachers to use instructional strategies used in Project GLAD (Guided Language Acquisit ion and 
Design). Project GLAD is a nationally-recognized program that trains staff in specific methods of 
instruction for successful immersion education in a multi- lingual classroom. 

96 Over time, as funding is avai lable, the Charter School plans to increase staff so that elective teachers, 
instructional aides, paraprofessional s, and Teachers on Specia l Assignment wi ll be ass isting classroom teachers or 
teaching their students for part of the day so that classroom teachers have additiona l time to plan, co llaborate, 
and engage in professional development. 

Charter Petition - French American Charter School of the East Bay 41 



• Social Emotional Learning (SEL) online professional development opportunities through an organization 

such as the Developmental Studies Center's Caring School Community97
; 

• Students with Disabilities Training and professional development in order to address the needs of specia l 

education students as detailed in the Plan for Students with Disabilities section of this charter petition will 

also be provided. A Teacher on Special Assignment will provide on-site training related to special 

education. FACSEB has approached Aspire Public Schools about negotiating a partnership whereby 

FACSEB can send its specia l education staff to Asp ire's monthly trainings. 98 

At the start of every school year, teachers will have at least three days prior to students starting schoo l for 

col laborating and planning curriculum units for the year. Prior to the first year of operation, the Charter School will 

offer a week-long Teacher Institute to prepare for the year and ensure a smooth first year. 

I PLAN FOR SPECIAL LEARNERS 

With its sma ll school and longer school day, the FACSEB educational program is designed to meet the needs and 

promote academic success of all students. In addition to the educational program, the Charter School is committed 

to assessing and eva luating student needs so that all students receive the most effective education possible. 

PLAN FOR STUDENTS WHO ARE ACADEMICALLY LOW ACHIEVING 

FACSEB will have high expectations for the academic achievement of all its students. For students who are not 

meeting defined outcomes for grade- level standards in any of the core subjects or French Language Arts, FACSEB 

staff will work with these students and their families to help students reach expected levels of achievement. 

Identification of low-achieving students will include, but will not be limited to, the following. 

• External and internal assessments 
o Smarter Ba lanced ELA and Math 
o CSTs in sc ience and social studies 
o DELF-PRIM French language proficiency assessment 
o Scoring below a Con internal benchmark and/o r summative assessments 
o Incomplete homework 
o Difficulty understanding knowledge, skills and concepts as determined through formative 

assessments 

• Observations in the classroom 
o Difficulty completing work 
o Disruptive classroom behav ior 

As soon as classroom teachers have ev idence of low achievement, they wi ll contact parents to discuss student 

performance and strategies for improvement. Some strategies may include: 

• Differentiated instruction and mini-lessons targeted to the academic cha llenges of the student occurring 

in the classroom; 

97 
http://www.devstu .orf!./ caring-school-commu n ity-implementatio n-resou rces 

98 
Delphine Sherman is Vice President of Finance at Asp ire and on the FACSEB Advisory Board. She has discussed 

th is possibi lity with Aspire's Director of Special Education, who agreed to negotiate a way for FACSEB staff to 
attend these monthly trainings. 
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o During English and French Language Arts, the Readers and Writers Workshop model is structured 

to break students into groups that allow for targeted teaching and learning for students who 

need additional help in certain areas. Students may receive one-on-one help from the classroom 

teacher, Teacher on Special Assignment (TOSA), teaching aide, community/parent volunteer, or 

student mentor. 

• Small group tutoring by classroom teachers, Teacher on Special Assignment, aides, other students and/or 

volunteers before, during or after school; 

o In alignment with the community engagement focus of FACSEB's mission and vision, students 

who have been identified as high-achieving by the classroom teacher will be designated as 

student mentors and provide individualized and small-group tutoring for other students during 

break-out sessions in the class. 

• Office hours by classroom teachers at the end of the instructional schoo l day; 

o Classroom teachers will have at least two hours per week in which they are available to help 

students outside of regular instructional time. Students who need extra support will be 

encouraged to attend office hours so that they can receive targeted help in areas of need. 

• Individual or small group tutoring by non-classroom teachers before or after schoo l; 

o TOSA and community/parent volunteers will be avai lable to help students work on specific 

knowledge and skills needed for success in the classroom. 

• A Student Study Team ("SST" ) for any student who is persistently tardy, absent, has behavior challenges, 

or is struggling academically. The SST will include parent(s)/guardian(s), a school administrator, teachers, 

and other school staff. The SST will meet regularly to develop strategies and monitor to meet the 

student's needs. The SST Approach can be found in Appendix A-9 . 

Parents/guardians are encouraged to discuss their child' s academic, social and emotional performance with the 

child's teachers if they are concerned about low ach ievementthat has not been identified by any of the 

aforementioned means so that appropriate interventions can be discussed and implemented. FACSEB is 

committed to working with fami lies to ensure student academic, social and emotional success. 

In addition, pedagogical practices to support low-achieving students will include: expl icitly teaching learning 

strategies, providing concrete experiences to enhance concepts, encouraging cooperative learning, balancing 

instruction with challenging activities that allow for student choices and actively involve students in their own 

learning. Teachers will use the following best practices in order to reach and engage the greatest number of low­

ach ieving students. 

High Expectations: 

By believing in and identify ing each student' s potential, teachers then uti lize the student's strengths to help 

him/her reach this potential. 

Reality-Based Teaching: 

Students need to be provided with "real life" purposes fortheir reading, writing and problem- so lving. Reality­

based learning approaches help to build a bridge between school and home, thereby helping students see 

rel evance to their learning. Many at-risk students do not see the relevance in their schooling and, therefore, lose 

motivation to succeed and learn. 

Active Learn ing: 
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Students who are motivated and engaged in their learning are more likely to achieve higher levels of performance 

and learning than those students who learn only to please others and pass a test or course. A student-centered 

classroom where students take an active role in their education fosters better learning than class rooms where the 

teacher does all the work and students play a passive role . 

Varied Grouping: 

Keeping students in stagnant groups for the entire year or semester is often a detriment for the student. Research 

supports practices where groupings are often varied from homogeneous to heterogeneous, and they change often 

with different activities. 

Cooperative Learning: 

Students learn well from each other and opportunities should be provided for students to work together in order 

to plan, create and perform projects, as well as to discuss and debate issues. Cooperative grouping al lows 

students to practice the social aspect of learn ing, contributes to active participation and team work, and 

reinforces the mission and vision of t he Charter School. Each student can utilize his/her strengths in groups and 

learn from the strength of his/her peers. 

Peer Tutoring and Cross Age Tutoring: 

Tutoring students in one's own classroom and at other grade levels is an effective strategy for enhanced learning 

in literacy as we ll as in academic areas. Benefits are the tutor and the student being helped. A variety of both 

cross-age and peer tutoring models can be used successfully , and teachers can use these in our multi-age 

classrooms. 

Metacognition: 

Teachers who share their thoughts on how they approach and complete a task or arr ive at a conclusion help 

students become aware of their own thinking, which is ca lled metacognition. Successful students are able to 

understand and are aware of the most effective strategies they need in order to study and learn. Teachers help 

less successful students by modeling effective learning strategies for them, showing th em how and when to use 

these strategies and teaching them why they are important for t heir success. 

Direct Instruction: 

As an instructional strategy, direct instruction responds to the student's needs by focusing directly on the ski lls 

required to be successfu l in schoo l and ensuring that these skills are learned {Better Th inking and Learning, 

Maryland State Department of Education) . Students can learn high level concepts if they know how to learn, how 

to qu estion, how to access prior knowledge, and how to integrate new knowledge. 

Elements of Direct Instruction include: 

• Clearly commun icating goals for students. Structuring academic tasks for students. 

• Demonstrating the steps necessary to accomplish a particular academic task. Monitoring student 

progress. 

• Providing student practice and teacher feedback to ensure success. 

• Holding students accountable for their work through frequent teacher review. 
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By continuing to look to research, and giving teachers time to meet, to discuss, and learn what works best with 

their students, teachers will continually assure that they are using the most effective strategies for helping all of 

their students become active and motivated learners who master the knowledge necessary for life-long learning 

and success. 

t-··--·····--·-···-···-·· ··-----· ··---·······-··-·· ··----·· ··----····-----····----····-----······-····-.-----···--····------·-···-······· ·-----·· -----····------····---····-----· ···----· ................................. . 
j PLAN FOR STUDENTS WHO ARE ACADEMICALLY HIGH ACHIEVING 

The Charter School will support students achieving above grade-level so that they continue to be cha llenged and 

supported in the classroom. 

Identification of high achieving students will include, but will not be limited to, the following. 

• External and internal assessments 
o Smarter Balanced ELA and Math 
o CSTs in sc ience and social studies 
o DELF-PRIM French language proficiency assessment 
o Scoring an A on internal benchmark and/or summative assessme nts 

• Observations in the class room 
o consistently finishing their work more quickly than other students 
o asking questions that tend to differ from their classmates in depth of understand ing and 

frequency 

Research finds that high-achieving students differ from the ir classmates in their intellectual ability, pace at which 
they learn, task commitment, and depth of understanding.99 The following strategies address these differences in 
order to ensure that th is group of students will be engaged and supported in the classroom. 

Strategies to support these students may include: 

• Differentiated instruction that provides a challenge to the student in the app licable content area; 

• Opportunities to work in groups with other high-achieving students; 

• Additional opportunities to lead and mentor other students; 

• Engaging and supporting these students in developing their own su pplemental learn ing goals and 

objectives. 

The Maker Model, developed by June Maker in 1982, provides a framework to help teachers differentiate 
cu rr iculum {content, process and product modifications) for high-achieving students, addresses the strategies 
listed above, and will be used by FACSEB to support these learners. 100 The table below shows modifications from 
the Maker Model that will enhance learning among high-achievers. 

99 Th e Maker Model, developed by June Maker, incorporates strategies for modifying content, process, product 
and the learning environment to address the needs of high-achieving learners. This model serves as a foundation 
for adapting the learning env ironment for high-achieving learners since it was published in 1982. 
100 The Principal will review these strategies with the Curriculum and Educational Program Evaluation Team so that 
the most current strategies and research are used to support high-achievers. 
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Sample Modifications for High-Achieving Students Based on the Maker Model
101 

Content Modifications 

Abstraction Going beyond the facts 

Complexity Dealing with greater breadth and depth 

Variety Exposure to new ideas or content 

Organization Selecting new arrangements of content 

Study of people Relating content to people 

Methods of inquiry Relating content to the methods used in a particular field 

Process Modifications 

Higher-order th inking skills Using questions from the analysis, synthesis and evaluation area of 
Bloom's taxonomy 

Open-ended processing Encouraging divergent thinking 

Discovery Inquiry approach to determine own conclusions 

Proof and reasoning Required to give reasons, substantiate conclusions 

Freedom of choice Opportunities for self-directed learning 

Group interactions with peers Group problem-solving, in matched and mismatched abil ity groupings 

Product Modifications 

Real-world problems Investigating real-life problems 

Real audiences Products for eva luation by teachers, peers, community, others 

Transformation Practical uses for what is learned 

It is well-documented in research and practice that high-achieving students greatly benefit academically, socially, 

and emotiona lly from grouping practices that al low them to learn with their intellectual peers with appropriate ly 

challenging and engaging curriculum. GATE programs and AP classes provide evidence of such research put into 

practice. 

In alignment with the community engagement focus of FACSEB's mission and vision, students who have been 

identified as high-achieving by the classroom teacher will be designated as student mentors and provide 

individualized and sma ll-group tutoring for other students during some break-out sessions in the class. This allows 

high-achievers to reinforce their knowledge and skills and build communication ski ll s. 

PLAN FOR ENGLISH LEARNERS 

"Students achieve (second-language acquisition) significantly better in programs that teach language through 

cognitively-complex content, taught through problem-solving, discovery-learning in highly- interactive classroom­

content .. . In the long term, students do less well in programs that focus on discrete units of language taught in a 

structured, sequenced curriculum with the learner treated as a passive recipient of knowledge." -- Virginia P. Collier 

The goal of the Charter School is to meet the education al needs of all students and foster an environment that 

appreciates, understands and values other languages and cultures. The two-way language immersion program that 

will be offered at FACSEB uniquely positions the schoo l to provide English Learners (Els) full access to the 

curricu lum. Differentiated instruction, Content Based Instruction (CBI), and Specia lly Designed Academic 

Instruction in English (SDAIE) are some of the commonly used instructional strategies in language immersion 

programs that help students with varying linguistic backgrounds learn the language(s) of instruction. These 

strategies are well-researched and successfu l teaching techniques for making curriculum accessible to al l 

101 Maker, 1982; Renzulli , 1986; Treffinger, 1986; 
http://www.cu rricu I u msu ppo rt.education. nsw .gov .au/polic ies/gats/ assets/pdf I ust3elctr. pdf 
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students.102 In the case of FACSEB, these strategies103 will be used to help Els learn English and non-French 

speaking students learn French, developing both English and French literacy skills for al l students. 

FACSEB will comply with all federal, state and district legal requirements regarding the education and designation 

of Els and will promptly redesignate Els. Within 30 days of initial enro llment in the Charter School, students will 

complete the state-required home language survey to identify their level of English proficiency. Students who 

indicate that their home language is not English will also be given the California English Language Development 

Test (CE LDT) within 30 days 104 of the beginning of the school year. Parents will be notified of the results of the 

CE LDT within 30 days following the test. Results of the home language survey and CE LDT test in combination with 

teacher assessments, standards for English Language Arts and parent consultation will determine reclassification of 

Els as proficient in English when appropriate. Teachers will use th is data as a guide in curriculum planning and 

differentiating instruction so that all students are supported and encouraged to progress with their English literacy 

ski lls. Teachers or parents may request retesting of the EL for reclassification at any time. 

The Multiple Effects Principle used in linguistic research states that the " length of exposure, increased proficiency 

and typological closeness between a native language and the second and third languages learned" increases 

language transference and the ability of students to acqui re multiple languages more quickly. Research also shows 

that bilingual students display greater facility in learn ing additional languages when compared with 

monolinguals.
105 

Since French and Spanish are Romance languages, cognates and simi lar grammatica l construction 

between the two languages provides an advantage for Spanish-speaking Els in that these students, with no prior 

exposure to the French language, will be able to draw parallels between their primary language and French in 

accordance with the Multiple Effects Principle. FACSEB teachers and other staff will encourage Spanish-speaking 

Els to look for patterns and familiar elements between the languages. For courses taught in French, all non-French 

speaking students will benefit from the immersion strategies listed here. 

For students whose native language is neith er English nor French, the two-way language immersion model is ideal 

as it su pports both French Language Learn ers (Fls) and Els within the curriculum. If a student is not proficient in 

English or French and wants to enroll in FACSEB, the school will assess the child 's English proficiency and develop a 

plan for mastering English literacy skill s. Annual performance expectations for English language development for 

Els, including progress on the CE LDT and rec lassification are described in Element B, State Priority 2 

{Implementation of the Common Core State Standards). The French Early Immersion Program in Holliston, 

Massachusetts is an example of a public dual immersion program that has successfully included students whose 

native language was neit her French nor English. 

102 Pagan, C.R. (2005) . Engl ish learners' academic ach ievement in a two-way versus a structured English immersion 
program [Abstract]. Dissertation Abstracts Internationa l, A: The Humanities and Social Sciences, 66 (S), 1603-A-
1604-A. (Availab le from UMI, Ann Arbor, Ml. Order No. DA3175715.) 
103 Teachers wil l also be given opportunities to engage in professional development opportunities for teaching Els, 
and ann ual reevaluation of data and research on EL education strategies wil l guide modificat ions to the strategies 
listed here. 
104 The thirty day requirement applies to students who are first enro lling in a California public school - including 
charter schools - or who have not yet been CE LDT tested. All others will be tested on an annual schedu le based 
upon their last date of CE LDT testing. The CELDT will be used to fulfill the requirement of No Chi ld Left Behind that 
English proficiency testing occur on an annual basis for students until they are redesignated as proficient in English. 
105 Sanz, C. (2000). Bil ingual education enhances thi rd language acquisition: Evidence from Cata lonia. App lied 
Psycholinguist ics, 21, 23 -44. 
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FACSEB will hire teachers trained in SDAIE. If a highly qualified teacher candidate is lacking in this training, FACSEB 

will train teachers to use instructional strategies used in Project GLAD (Guided Language Acqu isition Design). 

Project GLAD is a nationally-recognized program that trains staff in specific methods of instruction for successfu l 

immersion education in a multi-lingual classroom. Project GLAD has over 30 years of data and personal testimony 

detailing its effectiveness and has received the following awards and recognitions: the United States Department 

of Education, OBEMLA, Project of Academic Excellence; a California Department of Education Exemplary Program; 

a model reform program for the California School Reform Design; and training model for five Achieving Schools 

Award Winners . It was also recommended by the California State Superintendent for teachers of English learners. 

Major components of this pedagogical approach include 
106

: 

1. Teach to the Highest 
A classroom environment that values the student and provides authentic opportunities for use of 
academic language and maintains the highest standards and expectations for all students (Goodman, 
Cummins, Smith, Collier). 

2. Brain Research--Metacognition 
A time to activate and focus prior knowledge: inquiry charts, brain -storming and clustering (Costa, 
Rico, Kovalik) . 
An opportunity to insure a common base of understanding and scaffolding: direct experiences, films, 
visua ls, teachers read aloud (Krashen, Collier, Vygotsky). 
Students taught how and encouraged to organize thoughts and texts utilizing multiple intelligences: 
graphic organizers, summaries, visuals, or contextual and semantic clues (Costa, Rico, Krashen, Long, 
Gardner, Lazear). 
Metacognitive aspect of teacher and students modeling of how an answer was obtained not merely 
the correct answer (Costa, Farr). 

3. Brain Research and Second Language Acquisition 
A student set purpose for learning: motivating, stated result or goal; student choices; inquiry charts 
(High Scope, Hunter). 
Chances to negotiate meaning from language and text: co-op activities for problem solving, social 
skills; heterogeneous grouping (Long, Kagan, Vygotsky, Cummins, Shefe lb ine). 

4. Reading and Writing To, With and By Students: 
Reading that stresses the purpose and joy before the skills; that begins with writing and reading one's 
own language; continues with immense amounts of being read to; time for silent sustained reading 
and silent sustained writing with oral book sharing and quickshares (Goodman, Krashen, Flores, 
Traill). 
Direct teaching of concepts, vocabulary or necessary ski lls; text patterns, academic language, writing 
patterns; decoding skil ls (UCI Writing Program, Bettances, Chall, Reading Task Force, Shefelbine, 
Adams) . 
Writing that stresses the metacognitive use of reading and writing as a process; use of 
clustering/brainstorming to initiate writing; acceptance of developmental level of writer; ed iting and 
revising done only in appropriate place in the process. No over-editing in early drafts; not all writing 
brought to editing stage; use of conferencing methods to guide student through the process; use of 
logs for personal responses to texts or issues; use of interactive journals (Goodman, Graves, Calkins, 
Rico, UCI Writing Project). 

106 
http://www.projectglad.com/ 
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Big Books on walls, shared reading/writing experiences are only a few strategies for a language 
functional environment; use of personal interaction values oral ideas and cross-cultural respect 
(Traill, Cummins). 

5. Active participation in all components of the unit, negotiating for meaning, comprehensible output (Long, 
Cambourne, Cummins, Swain, Goldenburg). 

6. A theme and strategies to foster respect, trust, identity, and voice (Cummins, Berman, Baron). 

7. Ongoing assessment and closures to units using a variety of assessment tools to provide reflection on 
what has been learned, how it was learned and what will be done with the information. Assessment, on­
going and summative, based on strengths as well as needs (Costa, Wiggens, Farr, Treadway, Lazear). 

In addit ion, FACSEB plans to provide additional language support in the form of a Teacher on Special Assignment 

(TOSA), aides, other students and/or community volunteers that will se rve as additional resources to Els for 

differentiated instruction, tutoring, questions about the language, etc. The TOSA may also provide professional 

development trainings related to Specially Designed Academic Instruction in English (SDAIE) or other research­

based instructional strategies for enhancing language acquisition. 

In this way, FACSEB expects students to acquire English language skills in reading, writing, listening, speaking, 

viewing and thinking and to proficiently meet grade leve l ELA standards. 

~- · ------· .. ------- · ------- .. ·------. ··-----. ··------. ------- -. ------- ·· -----·· ---------------- .. ------· . -------· . ------------ -··· .. ------ -------- .. ·------ . ------- ····---- ... ----- .... ------. ------- ... ------· --· ---- .. ---

: PLAN FOR SOCIOECONOMICALLY DISADVANTAGED STUDENTS 

In addition to the benefits of TWI for low- income or socioeconomically disadvantaged students described above, 

research also shows that many components of FACSEB have explicit advantages for socioeconomically 

disadvantaged students. 

• Transitional Kindergarten - FACSEB will offer transitional kindergarten (TK), which provides students from 

socioeconomica lly disadvantaged backgrounds an opportunity to begin school in a high-qua lity 

educational program at an early age. Research shows that many students from soc ioeconomically 

disadvantaged backgrounds are more likely to start school beh ind and stay behind. Before entering 

kindergarten, the average cognit ive score of children in the highest soc ioeconomic status (SES) group is 

60% greater than the scores of the lowest SES group 107
, and low-SES children are more likely to begin 

schoo l in lower-quality elementary schoo ls than th eir more advantaged counterpartsw 8 Researc h also 

shows that early academic experiences for students of all backgrounds - especial ly those from 

socioeconomical ly disadvantaged fami lies - has profound long-term benefits on cognitive developmen t, 

increased readiness to learn, and academic achievement.
109 

FACSEB will offer TK as part of a two-year 

107 
Burkam, David T. and Valerie E. Lee. " Inequality at the Starting Gate: Social Background Differences in 

Achievement as Children Begin Schoo l. " (2002) Retrieved on 2/13/14 from 
http ://www.epi .org/pu blication/books _starting_gate/. 
108 Ibid . 
109 Laurie M. Anderson, PhD, MPH, Carolynne Shinn, MS, Mindy T. Fullilove, MD, Susan C. Scrimshaw, PhD, 

Jonathan E. Fielding, MD, MPH, MBA, Jacques Normand, PhD, Vilma G. Carande-Ku lis, PhD, MS, and the Task Force 
on Community Preventive Services. "The Effectiveness of Early Childhood Development Programs: A Systematic 
Review." (pg. 38) Retrieved on 2/13/14 from http://www.thecommunityguide.org/social/soc-AJPM-evrev-ecd.pdf. 
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kindergarten program (TK followed by kindergarten), that will provide early, high-quality education to all 

families whose children qualify based on state-designated age requirements. 

• Small school community- FACSEB will be a small, supportive school community. Research on small 

schools shows that their students are more likely to be recognized as individuals, which correlates with 

better academic performance, a lower dropout rate, and better social and emotional skills, regardless of 

their economic background
110

. The Parent-Teacher Association will also plan activities for families to have 

multiple opportunities throughout the year to be engaged in the Charter School's community. 

• Socioeconomic diversity within the classroom - Students from socioeconomically disadvantaged families 

do better in school if they are educated with students from a variety of socioeconomic backgrounds111
. 

Our public random drawing provides preference to children living in Oakland, and our outreach efforts112 

will seek to recruit families of all backgrounds across the East Bay to enroll their children in the school. 

• School lunch program - FACSEB will offer school lunches for all students eligible for Free and Reduced 

Lunch . FACSEB will work with local non-profit organizations to implement a healthy school lunch and 

health education program to help students understand the role of food in healthy living. Since rates of 

childhood obesity are highest among low-income youth, using opportunities within the school day to 

incorporate habits of healthy living can have long-term positive benefits for the health of these 

students.
113 

In addition to these aspects of FACSEB that are beneficial for socioeconomically disadvantaged students, FACSEB 

will work with low income families to ensure that their children have the support they need to fully participate in 

the life of the Charter School. The Parent-Teacher Association will ensure that all students, regardless of income 

level, have the supplies they need for school, school clothes that adhere to the dress code and fit the child, and are 

able to fully participate in all school-sponsored field trips. Supports may also include working with governmental 

agencies and other non-profit organizations to help ensure that the student and his/her family receive needed 

services. 

t-·-··------···-----·····----- ···---····-----····-----··· -----··· · ········-----·····--------------

iPLAN FOR STUDENTS W ITH DISABILITIES 

Language immersion programs can be beneficial placements for students with learning disabilities. Learning 

through two languages does not increase the risk for developing learning disabilities, children with language 

impairment can become bilingual, and monolingual education programs are no more beneficial for students with 

learning disabilities than two-way immersion programs similar to what FACSEB will offer. 114 Research also indicates 

that: 

• learning impairments would be evident in any language and that diagnosis of any impairment would not 

be hampered by the language immersion program; 115 

110 
Howley, C., Strange, M ., and Bickel, R. (2000). Research about school size and school performance in 

impoverished communities. Charleston, WV: ERIC Clearinghouse on Rural Education and Small Schools. Retrieved 
January 17, 2014, from http://www.ericdigests.org/2001-3/size.htm 
111 

http://www.tcf.org/b log/detail/fighting-the-effects-of-poverty-th ro ugh-socioeconomic-integration; 
http://www.ascd.org/pu blications/ education al- leade rsh i p/may13/vol70/nu m08/Boosting-Ach ieveme nt-by­
Pu rsu ing-Diversity. aspx 
112 

See Outreach Plan in Appendix 3. 
113 

http:// a j en. nutrition .o rg/ content/79/1/6. long 
114 

Genesee, Fred . 2006. Paper presented at the Two-Way Bilingual Immersion Conference. Long Beach, CA. 
115 

Genesee, F., Paradis, J. & Crago, Mb, 2004, Dual Lan guage Development and Disorders. Paul H. Brookes Publishing Co., Inc. 
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• the rate at which students with learning disabilities acquired linguistic, cognitive and academic skills was 

similar in language immersion and traditional English-only educational programs; and 116
'
117 

• students with disabilities are better able to gain proficiency in a second language if they are introduced to 

the language at a young age.118 

FACSEB recognizes its responsibility to enroll and support students with disabilities and pledges to work in 

cooperation with the Special Education Local Plan Area (SELPA) to ensure that a free and appropriate public 

education ("FAPE" ) is provided to all students with exceptional needs. FACSEB shall comply with all applicable state 

and federal laws in serving students with disabilities, including, but not limited to, Section 504 of the Rehabilitation 

Ad ("Section 504"), the Americans with Disabilities Act ("ADA"), and the Individuals with Disabilities in Education 

Improvement Act ("IDEA"). The Charter School will be its own loca l educational agency ("LEA") for the purpose of 

special education, and will apply directly for membership in a SELPA in conformity with Education Code Section 

47641(a). The Charter School will consider membership in the El Dorado SELPA119
, along with local SELPAs or other 

Charter SELPAs. In the event that FACSEB is unable to secure membership in a SELPA, it will default to a school of 

the district for special education purposes in accordance with Education Code Section 47641(b) . 

The Charter School shall comply with all state and federal laws related to the provision of special education 

instruction and related services and all SELPA policies and procedures; and shall utilize appropriate SELPA forms. 

FACSEB may requ est related services (e.g. speech, occupational t herapy, adapted physical education , nursing and 

transportation) from the SELPA, subject to SELPA approval and availability and a signed agreed upon memorandum 

of understanding (MOU). The Charter School may also provide related services by hiring credentialed or licensed 

providers through private agencies or ind ependent contractors. 

FACSEB shall be solely responsible for its compliance with Sect ion 504 and the ADA. The facilities to be utilized by 

th e Charter School shall be accessible for al l stud ents with disabilities. 

SERVICES FOR STUDENTS UNDER THE "IDEA" 

The f ollowing description regarding how special education and related services will be provided and funded is being 

proposed by the Charter School for the sole purpose of providing a reasonably comprehensive description of the 

special education program in th e Charter Petition, and is not binding on the District. The specific manner in which 

special education and related services will be provided and funded shall be set forth in a Memorandum of 

Understanding ("MOU"}, delineating the respective responsibilities of the Charter School and th e SELPA. A copy of 

the MOU will be presented to the District upon execution. 

119 
The FACSEB Founding Team has already been in touch w ith the Executive Director. of the El Dorado County SEL PA, to discuss 

the Charter Sc hoo l, its intent to apply fo r SELPA membership, and th e steps recomm ended to secure such membership. FACSEB 
intends to foll ow th e steps recommended t o work w ith the SELPA. 
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FACSEB intends to provide special education instruction and related services in accordance with the IDEA 120
, 

Education Code requirements, and applicable policies and practices of the SELPA. 

FACSEB will provide services for special education stu dents enrolled in the Charter School. The Charter School will 

follow SELPA policies and procedures FACSEB shall utilize SELPA forms in (1) seeking out, identifying and serving 

students who may qualify for special education programs and services and (2) responding to record requests and 

parent complaints and maintaining the confidentiality of pupil records. 

All students with disabilities will be fully integrated into the programs of the Charter School, with the necessary 

materials, services and equipment to support their learning. FACSEB will ensure that any student with a disability 

attending the Charter School is properly identified, assessed and provided with necessary services and supports. 

FACSEB will meet all the requirements mandated within a student's Individual Education Plan (IEP). 

FACSEB assures that it will comply with all Child Find requirements. 

The Charter School agrees to promptly respond to all SELPA inquiries, to comply with reasonable SELPA directives, 

and allow the SELPA access to Charter School students, staff, facilities and equipment and records required to fulfill 

all legal requirements. 

NOTIFICATION AND COORDINATION 

The Charter School sha ll follow SELPA procedures as they apply to all SELPA schools for responding to 

implementation of special education services. Th e Charter School will adopt and implement polices relating to all 

special education issues and referrals. 

IDENTIF ICATION AND REFERRAL 

FACSEB sha ll have the responsibility to identify, refer and work cooperatively in locating Charter School stud ents 

who have, or may have, exceptional needs that qualify them to receive specia l education services. Through 

collaboration between the Principal and/or Special Education Coordinator, teachers and other school staff, FACSEB 

will work to identify any students who do not currently have an IEP but may be in need of a pre-referral 

intervention plan. The Principal and/or Special Education Coordinator will then convene the Student Study Team 

(SST) 121 for app licable students. Students that may need spec ial education can also be screened from already 

ava ilable data (i.e. schoo l tests, teacher observations, grades, etc.) regarding the student's progress or lack of 

progress with the general program. 

120 
A student with a disability is defined in Section 300.8 of the IDEA as a "Child with a disability means a child 

evaluated in accordance with §§300.304 through 300.311 as having mental retardat ion, a hearing impairment 
(including deafness), a speech or language impairment, a visual impairment (including blindness), a serious 
emotiona l disturbance (referred to in this part as "emotional disturbance"), an orthopedic impairment, autism, 
traumatic brain injury, an other health impairment, a spec ific learning disability, deaf-blindness, or multiple 
disabilities, and who, by reason thereof, needs spec ial education and related services." For children below the age 
of nine, the term disability sha ll include children "experiencing developmental delays, as defined by the State and 
as measured by appropriate diagnostic instruments and procedures, in one (1) or more of the following areas: 
physical development; cognitive development; communication development; social or emotional development; or 
adaptive development and who, by reason thereof, needs special education and related services." See 20 USC § 
1401 et seq. 
12 1 FACSEB's SST Approach can be found in Appendix A-9. 
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The Charter School will implement SELPA policies and procedures to ensure timely identification and referral of 

students who have, or may have, such exceptional needs. A pupil shall be referred for specia l education only after 

the resources of the regular education program have been considered, and where appropriate, utilized. The 

Charter School will follow SELPA child-find procedures to identify all students who may require assessment to 

consider special education eligibility and special education and related services in the case that general education 

interventions do not provide a free appropriate public education to the student in question. FACSEB assures that 

no assessment or evaluation fo r specia l education services will be used for admission purposes. 

Furthermore, it is the Charter Schoo l's plan to seek out information from parents regarding identified students or 

students who may need services. FACSEB plans to use various tools to gather this information, including 

enrollment forms, brochures, school newsletters, the school website, annual school mailings, t he review of school 

records, teacher conferences and checking CALPADS. Child-find activities will include examining what pre-referral 

options have been tried, or may apply, including Response to Intervention, classroom accommodations, alternative 

programs and other agency referrals. Parents will be invited to a SST meeting to discuss their child's strength s, 

needs and program options or possibly a referra l to spec ial education for eva luation . Once a referral is initiated by 

a parent (in writ ing) or the team, referral timelines start and will be honored. Parents wi ll be informed that special 

education and related services are provided at no cost to the parents. 

INTERIM AND INITIAL PLACEMENTS OF NEW CHARTER SCHOOL STUDENTS 

FACSEB sha ll comply with Education Code Section 56325 with regard to students transferring into the Charter 

School within the academic school year. In accordance with Education Code Section 56325(a)(I), for students who 

enro ll in the Charter School from another school district within the state, but outside of the SE LPA with a current 

IEP within the same academic year, the Charter School sha ll provide the pupi l with a free appropriate public 

education, including services comparab le to those described in the previously approved IEP, in consultation with 

the parent, for a period not to exceed thi rty (30) days, by which t ime the Charter School shall adopt the previously 

approved IEP or shall develop, adopt and imp lement a new IEP that is consistent with federal and state law. 

FACSEB wi ll notify the SELPA w ithin 5 days of receipt. An IEP meeting will be convened within 30 days. 

In accordance with Education Code Section 56325{a)(2), in the case of an individual with exceptional needs who 

has an IEP and transfers into the Charter Schoo l from a District operated program under the same special 

education local plan area of the District within the same academic year, the Charter School shall continue, without 

delay, to provide services comparable to those described in the existing approved IEP, unless the parent and the 

Charter School agree to develop, adopt, and implement a new IEP that is consistent w ith federal and state law. 

For students transferring to the Charter School with an IEP from outs ide of Ca lifornia during the same academic 

year, the Charter School shal l provide the pupi l with a free appropriate pub lic education, including services 

comparable to those described in the previously approved IEP in consu ltation with the parents, until the Charter 

School conducts an assessment pursuant to paragraph (1) of subsection (a) of 20 USC§ 1414 et seq., if determined 

to be necessary by the Charter Schoo l, and develops a new IEP, if appropriate that is consistent with federal and 

state law. 

REFERRAL PROCESS 

The referral process is a formal, ongoing review of information related to students who are suspected of having 

spec ial needs and show potential signs of needing specia l education and related services. FACSEB's interna l 

method for referral for assessment will be the Student Study Team. The parent of any student suspected of 
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needing or qualifying for special education services may also make a referral for an evaluation. All referrals will be 

responded to in writing by the Charter School within 15 days. FACSEB will notify the district and/or SELPA of the 

assessment request within 5 days of receipt. The parent will receive a written Assessment Plan within 15 days and 

will be given at least 15 days to provide written consent. The assessment will be completed and an Individualized 

Education Program (IEP) meeting held within 60 days of receipt of the parent's written consent for assessment. 

Parents will be informed via the Principal and/or Special Education Coordinator that special education and related 

services are provided at no cost to them. 

ASSESSMENTS 

The term "assessments" shall have the same meaning as the term "evaluation" in the IDEA, as provided in Section 

1414, Title 20 of the United States Code. The Charter School will determine what assessments, if any, are 

necessary and arrange for such assessments for referred or eligible students in accordance with applicable law. 

FACSEB shall obtain written parent/guardian consent to assess Charter School students. The types of assessments 

that may be used for determining eligibility for spec ialized instruction and services will include, but not limited to: 

Individual t esting; 
Teacher observations; 
Interviews; 
Review of school records, reports, and work samples; and 
Parent input. 

Unless conflicting with SELPA policies and procedures, FACSEB will follow the following assessment guidelines. 

Parents or guardians of any student referred for assessment must give their written consent for the 

school to administer the assessment; 

The assessment will be completed and an Individualized Education Program (IEP) meeting held within 60 

days of receipt of the parent's wr itten consent for assessment; 

The studen t must be eva luated in all areas related to his/her suspected disability; 

Assessments must be conducted by a person with knowledge of the student's suspected disability, and 

administered by trained and knowledgeable personnel and in accord ance with any inst ructions provided 

by the producer of the assessments. Individually ad ministered tests of intellectual or emotional 

functioning must be administered by a credentialed school psychologist ; 

Assessments must be se lected and administered so as not to be racially, culturally, or sexua lly 

discriminatory; 

Assessments will be delivered in the student 's primary language, and a qualified interpreter will be 

provided if needed; 

Assessment tools must be used for purposes for which the assessments or measures are valid and 

reliab le; and 

Assessments will be adapted as necessary for students with impaired sensory, physical or speaking ski lls; 

and 

A multidisciplinary team will be assembled to assess the student, including a teacher knowledgeable in 

the disability. 

Upon completion of the assessment, an IEP team will be assem bled to review the results of the assessment and 

determine the student's need for spec ial education . FACSEB will be respon sible for scheduling, coordinating and 

facilitating the IEP meeting. Educators qualified to interpret test results will present the assessment data at the IEP 
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meeting. Parents will be provided with written notice of the IEP meeting, and the meeting will be held at a 

mutually agreeable time and place. 

INDIVIDUALIZED EDUCATION PROGRAM (IEP) MEETINGS 

FACSEB shall arrange and provide notice of the necessary Individualized Education Plan (IEP) meetings. IEP team 

membership shall be in compliance with state and federal law. The Charter School shall be responsible for having 

the following individuals in attendance at the IEP meetings: 

The parent or guardian of the student for whom the IEP was developed; 

The Student, if appropriate 

The Principal or the Charter School's designated representative with appropriate administrative authority 

as required by IDEA; 

At least one special education teacher; 

A General Education teacher who is familiar with the curriculum appropriate to that student, if the 

student is, or may be, participating in the general education environment; 

A district or SELPA Special Education Representative 

If the child was recently assessed, the individual who conducted the assessment or who is qualified to 

interpret the assessment results; 

The Charter School shall arrange for the attendance or participation of all other necessary staff that may include, 

but are not limited to, an appropriate administrator to comply with the requirements of the IDEA, a speech 

therapist, psychologist, education specia list, and behavior specialist; and sha ll document the IEP meeting and 

provide notice of parental rights. 

The Charter School shall arrange and provide notice of t he necessary IEP meetings. Meeting notices will be sent to 

the parent (in their native language) with enough time to allow th em to plan to attend. Meetings will be held in a 

mutually agreed upon time and place. Parents will be provided with a copy of their procedural safegu ards. A copy 

of the IEP will be given to the parent in accordance with state laws and policies. Parents are mandatory and 

essential members of an IEP team. IEP meetings will be held in accordance with the timeline provided in the IEP 

Implementation section below. 

IEP DEVELOPMENT 

The Charter School understands that the decisions regarding eligibility, goals/objectives, program, serv ices, 

placement, and exit from special education shall be the decision of the IEP team, pursuant to the IEP process. 

Programs, services and placements shall be provided to all eligible Charter School students in accordance with the 

policies, procedures and requirements of the SELPA and state and federal law. FACSEB assures that modifications 

and accommodations will be made for students in the Least Restrictive Environment (LRE) possible. 

The student's IEP will include the following: 

A statement of the student's present leve ls of academic ach ievement and functional performance; 

The rationa le for placement decisions; 

The services the student will receive and the means for delivering those services; 

A description of when services will begin, how often the student will receive them, who will provide them, 

and where they will be delivered; 

Charter Petition - French American Charter School of the East Bay 55 



Measurable annual goals and short-term objectives focusing on the student's current level of 

performance; 

A description of how the student's progress toward meeting the annual goals will be measured and 

monitored and when reports will be provided; and 

Accommodations necessary to measure the academic achievement and functional performance of the 

pupil on state and district assessments; 

For students 16 years of age and older, measurable postsecondary goals related to training, education, 

employment and independent living ski lls, along with transition services needed to assist the student in 

reaching those goals. 

IEP IMPLEMENTATION 

FACSEB shall be responsible for all school site implementation of the IEP. As part of this responsibility, the Charter 

School shall provide parents with timely reports on the student's progress as provided in the student's IEP, and at 

least quarterly, or as frequently as progress reports are provided for the Charter School's non-special education 

students, whichever is more. The Charter School shall also provide all home-school coordination and information 

exchange. The Charter School shall also be responsible for providing al l curriculum, classroom materials, classroom 

modifications, and assistive technology. 

It is the intent of FACSEB to offer special education services in the Least Restrictive Environment {LRE) whenever 

possible. As stated in IDEA, FACSEB intends to implement the IEP as soon as possible following the development of 

the plan. Special Education and related services will be made avai lab le to the child in accordance with his or her 

IEP. FACSEB will ensure that each general education teacher, special education teacher, appropriate related service 

provider and other identified providers shall have access to the student 's IEP, that each staff member will be 

informed of their specific responsibilities, that staff members are informed of accommodations, modifications and 

supports necessary for the student and that progress is monitored . 

Staff wi ll use proven, scientifical ly-based, researched curriculum with fidel ity and intensity to ensure that the 

student has the opportunity to access the core curriculum previously discussed in Element A and that programs 

will be reasonably calculated to result in educational benefit. 

IEP Meetings will be held: 

• Yearly to review the student's progress; 

• Every three years to review the results of mandatory comprehensive reevaluation; 

• After the student has received a formal assessment or reassessment; 

• Within 30 days of a parent's request; 

• When an Individual Transition Plan {ITP) is required at the appropriate age; 

• If a manifestation hearing is required . 

IE P REV IEW 

The IEP team will formally review the student's IEP at least once a year to determine how the IEP is meeting 

his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a formal review of the IEP once 

every three years, in which the student is reassessed and the IEP is reviewed as part of an overall comprehens ive 

reevaluation of the student's progress. 
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If a parent or faculty member feels the student's educational needs are not being met, they may request a 

reassessment or a review of the IEP by the IEP team at any time during the year via written notice to the Charter 

School, which will then forward such written notice to the district and/or SELPA within two school days. Once the 

request is received, FACSEB will have thirty days, not includ ing schoo l vacations greater than five days, to hold the 

IEP meeting. 

Unless otherwise specified on the student's IEP, parents will be informed four times a year (which is the same 

frequency as progress is reported to all students an d parents) of th e student's progress toward meeting annual 

goals and whether the student is expected to meet his/her annual goals. The Goals and Objectives section of the 

IEP will be an attachment to the general progress report. This will serve to document the method by which the 

student 's progress toward achieving the annual goal is measured, the student's progress during the relevant 

period, the extent to which it is anticipated the student will achieve the annual goal prior to the next ann ual 

review, and where needed, the reasons the student did not meet the goal. 

STAFFING 

All special education services at FACSEB will be delivered by ind ividuals or agencies qualified to provide specia l 

education services as required by California's Education Code and the IDEA. FACSEB is committed to assu ring that 

all IEPs are properly implemented and all students requiring services are adequate ly taken care of. The Principal 

and/or Special Education Coordinator will be responsib le for oversee ing specia l ed ucation and wil l be t he li aison 

with t he SELPA. Charter School staff sha ll participate in SE LPA in-service training relating to special education . 

FACSEB will be responsible for the hi rin g, training and emp loyment of site staff necessary to provide special 

education services to its students, including, without limitation, special education teachers, paraprofess ionals and 

education spec ialists. The Charter School shall ensure that all spec ial ed ucation staff is credentia led or licensed 

through California Departmen t of Education-approved agencies or independent contractors, qualified pursuant to 

SELPA po lic ies, and meets all lega l requi rements. The Ch arter School shall be responsible for the hiring, training 

and employment of itinerant st aff necessary to provide special education services to Charter Schoo l students, 

including, without limitation, speech therap ists, occupational therapists, behavioral therapists and psycho logists. 

FACSEB intends to employ at least one Special Education Coordinator who wi ll have a Specia l Education Credential 

and w ill also se rve as a Teac her on Special Ass ignment (TOSA). This teacher, along with the Princ ipa l of FACSEB, will 

be the primary Charter School representatives tasked with assu ring that al l aspects of the IEP and any possible 504 

plans are properly implemented. All teaching staff at FACSEB will also be involved in assuring t hat all IEPs and 504 

plans are properly implemented. 

The duties of the Special Ed ucation Coordin ator wil l include, but will not be limited to, the fol lowing: 

Ensure that all aspects of the IEP are followed; 

Arrange for the teacher of the student to attend the team meetings; 

Communicate with parents about progress made toward attaining the goals stated on the student's IEP, 

and in form them of due process procedures and rights; 

Consult quarter ly with t he Principal to ensure that the objectives and goals of students w ith IE P's are 

being met; 

Complete the requ isite paperwo rk, updating and filing of necessary information for in itial referra ls, 

trienn ial evaluations, ongoing monitoring of student progress, and appropriate provision of any/al l test 

modifications as stipulated in the IEP; 
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Maintain a central file with all special education evaluation material and IE P's in accordance with FERPA 

and IDEA guidelines; and 

Provide a report of student progress on the same schedu le as students in general education 

REPORTING 

FACSEB assures that it will collaborate with the district to collect and maintain information required by IDEA, 

including but not limited to the following information: 

• data on all school-age students with disabilities being provided specia l education services by age, grade, 

type of disability, and English Learner (EL) status, 

• number of students receiving services, 

number of students provided with test modifications and the types and the number of students exempted 

from district assessments, 

settings of service, specifically including the portion of the schoo l day they receive services with non­

disabled peers and time away from the regular classroom, 

• number of students suspended with disabilities suspended in-school and out of schoo l, organized by 

disability and length of suspensions, and 

• reasons for exiting the Charter School (i .e., attainment of diploma and type, declassified, moved, etc.). 

Th e Charter School will follow all necessary procedures and practices to ensure confidentia lity and accurate and 

timely reporting. Fulfilling these duties will be the respo nsibility of the Charter Schoo l Principal, Special Education 

Coordinator and/or their designee. The Principal and/or Special Education Coordinator will ensure that a central 

file with all special education evaluation material and IE P's is maintained and that this file is locked and 

confidential, in accordance with IDEA guidelines. The Principal and/or Special Education Coordinator wi ll oversee 

access to these records, and will be responsible for ensuring that all providers responsible for the implementation 

of a student's IEP will have access to a copy of the IEP and will be informed of their specific responsibilities in 

implementing the IEP. 

SPECIAL EDUCATION STRATEGIES FOR INSTRUCTION AND SERVICES 

FACSEB will comply with the federal mandate of the "least restrictive environment", meaning that the school will 

make every attempt to educate special education students along with the ir non-disabled peers. The Charter School 

will mainstream all of its students as much as is appropriate according to each individual IEP, offering a 

comprehensive inclusion program that includes specialized individual tutoring through FACSEB's extended day and 

year. Each student's IEP requires different kinds of modifications for instruction and services, therefore the 

educational strategies of the IEP will be built around the student's needs and how these fit within the general 

educational program of the schoo l. The instruction outlined in each student's IEP will be delivered by personnel 

qualified to do so. 

PROFESSIONAL DEVELOPM ENT FOR FACSEB STAFF 
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Professional development will be provided to staff in the following areas: special education compliance and 

responsibilities, positive school-wide behavior interventions and supports, ch ild find, referral, identification and 

interventions.122 

SECTION 504 OF THE REHABILITATION ACT 

FACSEB recognizes that it is solely responsible for its compliance with Section 504 and the ADA. FACSEB also 

recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the basis of disability, 

be excluded from participation, be denied the benefits of, or otherwise be subjected to discrimination under any 

program of the Charter School. Under the ADA, any student who has an objectively identified disability that 

substantially limits a major life activity, including but not limited to learning, is eligible for accommodation by the 

Charter School. 

A 504 team will be assembled by the Principal or Special Education Coordinator and shall include the 

parent/guardian, the student (where appropriate) and other qualified persons knowledgeable about the student, 

the meaning of the evaluation data, placement options and accommodations. The 504 team will review the 

student's existing records, including academic, social and behavioral records, and will be responsib le for making a 

determination as to whether an evaluation for 504 services is appropriate. If the student has already been 

evaluated under the IDEA but found ineligible for spec ial education instruction or related services under the IDEA, 

those evaluations may be used to help determine eligibility under Section 504. The student evaluation shall be 

carried out by the 504 team, which will evaluate the nature of the student's disability and the impact upon the 

student's education. This evaluation will include consideration of any behaviors that interfere with regular 

participation in the educational program and/or activities. The 504 team may also consider the following 

information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific purpose for which they are 

used and are administered by trained personnel. 

• Tests and other evaluation materials including those tailored to assess specific areas of educational need , 

and not merely those which are designed to provide a single general intelligence quotient (IQ). 

• Tests are selected and administered to ensure that when a test is administered to a student with impaired 

sensory, manual or speaking skills, the test results accurately reflect the student's aptitude or 

achievement leve l, or whatever factor the test purports to measure, rather than reflecting the student's 

impaired sensory, manual or speak ing skills. 

Th e final determination of whether the student will or will not be identified as a person with a disability is made by 

the 504 team in writin g, and notice is given in writing to the parent or guardian of the student in his or her primary 

language along with the procedural safeguards avai lable to them. If during the evaluation, the 504 team obtains 

information indicating possible eligibility of the student for spec ial education per the IDEA, a referral for 

assessment under the IDEA will be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be responsible 

for determining what, if any, accommodations or services are needed to ensure that the student receives a free 

and appropriate public education ("FAPE"). In developing the 504 Plan, the 504 team shall consider all relevant 

122 FACSEB has approached Aspire Public Schools about negotiating a partnership whereby FACSEB can send its 

spec ial education staff to Asp ire's monthly trainings, and the Director of Special Education is amenab le. 
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information utilized during the evaluation of the student, drawing upon a variety of sources, including, but not 

limited to, assessments conducted by the Charter School's professional staff. 

The 504 Plan shall describe the Section 504 disabi lity and any program accommodations, modifications or services 

that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the student's education, 

including substitutes and tutors, must have a copy of each student's 504 Plan. The site administrator will ensure 

that teachers include 504 Plans with lesson plans for short-term substitutes and that he/she review the 504 Plan 

with a long-term substitute ." A copy of the 504 Plan shall be maintained in the student's file. Each student's 504 

Plan will be reviewed at least once per year to determine the appropriateness of t he plan, needed modifications to 

the plan, and continued eligibility. 

Please see Appendix A-10 for FACSEB's Draft 504 Board Policy, Draft 504 Administration Regulations Policy, and 

Draft 504 Parents Rights Statement. The Charter School will either develop appropriate forms/504 guidelines or 

adopt those of their SELPA to which they have been accepted as an LEA. 

NON-PUBLIC PLACEMENTS/NON-PUBLIC AGENCIES 

The Charter School sha ll be so lely responsible for selecting, contracting with, and overseeing all non-public schools 

and non-public agenc ies used to serve special education students. 

NON-DISCRIM !NATION 

It is understood and agreed that all children will have access to the Charter School and no student shal l be denied 

admission nor counseled out of the Charter School due to the nature, extent, or severity of his/her disability or due 

to the student's request for, or actua l need for, spec ial education services. 

PARENT/GUARDINA CONCERNS AND COMPLAINTS 

FACSEB shal l adopt policies for responding to parental concerns or complaints related to specia l education 

services. The Charter School shall receive any concerns raised by parents/guardians regarding related services and 

rights. The Charter School 's designated representative shall investigate as necessary, respond to, and address the 

parent/guardian concern or complaint. Parents/guardians have the right to file a complaint with the district and/or 

the California Department of Education. 

DUE PROCESS HEARINGS 

FACSEB may initiate a due process hearing or request for mediation with respect to a student enro lled in Charter 

Schoo l if it determines such action is legally necessary or advisable. In the event t hat the parents/guardians file for 

a due process hearing, or request mediation, the Charter School shall defend the case. 

SELPA REPRESENTATION 

It is the Charter School's understanding that it sha ll represent itself at all SELPA meetings. 
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FUNDING 

The Charter School understands that it will be subject to the allocation plan of the SELPA. 

GOALS AND ACTIONS TO ACHIEVE THE EIGHT STATE PRIORITIES 

FACSEB will comply with all requirements pursuant to California Education Code and 47605(b)(S)(ii) including the 

development of school wide goals for all subgroups as applicable to the eight (8) state priority areas identified in 

Education Code 52060(d) . Please refer to the tables in Element B (Measurable Pupil Outcomes) for the goals and 

actions of the Charter School to achieve the eight state priorities, including all relevant sub-grou ps, outcomes and 

corresponding assessments. The Charter School will comply wit h all requirements of the Local Control 

Accountabil ity Plan pursuant to Education Code Section 47606.5 and regulations and temp lates adopted by th e 

State Board of Education and reserves the right to estab lish add itional, school-specific goals, outcomes and 

corresponding assessments throughout the duration of the charter. 

Governing Law: The measurable pupil outcomes identified for use by the charter school. "Pupil outcomes," for 

purposes of this part, means the extent to which all pupils of the school demonstrate that they have attained the 

skills, knowledge, and aptitudes specified as goals in the school's educational program. Pupil outcomes shall include 

outcomes that address increases in pupil academic achievement both schoolwide and for all groups of pupils served 

by the charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 

47607. The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that 

apply for the grade levels served, or the nature of the program operated, by the charter school. 

- California Education Code Section 47605(b)(S)(B) 

FACSEB will provide a cha llenging and comprehensive academic program that will prepare students for high 

school, college and ca reer, and life as engaged global citizens. The Charter School has clearly defined school wide 

outcome goals in compliance with California Education Code sections 47605(b)(S)(B) and 52060(d). In alignment 

with, an d in addition to, all eight (8) st ate prior ities for measu rab le pupi l outcomes, the educationa l program at the 

Charter School is designed to ensure that all students meet the following measurab le pupil outcomes. 123 

FACSEB'S STUDENT OUTCOMES 

The measurable pupil outcomes and corresponding assessments listed below are t he summative assessments that 

will measure students' progress and content mastery for each of FACSEB's student outcomes. However, FACSEB 

will also use benchmark and formative assessments throughout th e year in order to continuous ly modify teaching 

activ ities based on students' needs. 124 

123 The methods of assessment used to measure these pupi l outcomes are described in detai l in Element C. 
124 Research shows that students in dual language immersion programs like the one that will be implemented at 
FACSEB will ultimately score as well , or better than, students in monolingual programs. It may, however, take 
students until 6'h grade to reach that point. http://www.sfgate.com/education/artic le/S-F-seen-as-model-in ­
bilingual-ed ucation-over-5 229826.php 
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I OUTCOME# 1 - GRADE-LEVEL KNOWLEDGE AND SKILLS 

Master grade-level competency in all core subjects (math, science, social science and English Language Arts) as 

outlined in the Common Core State Standards and the California State Standards. 

FACSEB students will be able to meet outcomes set forth under State Priority 8 (Student Performance) in the 

Outcomes Aligned to State Priorities section that appears earlier in Element B. 

Outcome# 1- Grade-level knowledge and skills 

All students will be able to 
read grade-appropriate texts 
fluently and with 
comprehension, to 
demonstrate facility in 
expository and narrative 
writing forms, to communicate 
ideas and understandings 
clearly and in detail, and to 
demonstrate a correct 
understanding of the rules that 
govern the English Language. 

• 

• 

• 

• 

• 

• 

• 

Standards based and 
aligned curriculum 

Smarter Balanced ELA 
Assessment (Grades 3-8) 
lx/year 

Smarter Balanced Interim 
and Formative 
Assessments (ongoing) 

Internal benchmark 
assessments (minimum 
3x/year) aligned to CCSS 

CELDTforELs(GradesTK-
8); for all students, in 
order to show English 
mastery in the program 
(Grades 3-8); lx/year 

CMA or CAPA (Grades 3-8) 
lx/year 

Student support structures 
(differentiated instruction, 
content based instruction, 
office hours) 
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• 

• 

• 

• 

• 

• 

At least 75% of students in grade 
3 and higher will be proficient or 
above on the Smarter Balanced 
ELA Assessment 

At least 70% of students in grade 
4 and higher will show one year 
of growth on the Smarter 
Balanced ELA Assessment 

At least 70% of students in grade 
3 and higher will show growth on 
their internal benchmark 
assessments for ELA 
At least 90% of students in grade 
3 and above will earn a passing 
grade of C or above in their 
English class, including 70% of 
students in identified subgroups 
(Els, students with disabilities, 
Latinos, African Americans, and 
Socioeconomical ly 
Disadvantaged) who are basic, 
proficient or advanced on their 
Smarter Balanced ELA 
Assessment 

Annual, year-over-year growth of 
5% in each of the aforementioned 
outcomes until target is reached 
and then target will be 
maintained 

90% of Els make progress 
towards EL proficiency as 
measured by the CE LDT (See 
tab le below on EL Annua l 
Performance Expectations) 

By the end of grade 3, all students 
who have been instructed for 4 
years at FACSEB and have been 
present for 90% of instruction will 
score at the Early Advanced Level 
on CELDT 
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All students will be able to • Standards based and • At least 75% of students wi ll be 
demonstrate understanding aligned curriculum proficient or above on t he 
and correctly apply • Smarter Ba lanced Math Smarter Balanced Mat h 
mathematical concepts to Assessment lx/year Assessment 
simple and complex problems, • Smarter Ba lanced Interim • At least 70% of students will 
compute accurately, and and Formative show one year of growth on the 
coherently explain their Assessments (ongoing) Smarter Balanced Math 
mathemat ical reasoning. • Internal benchmark Assessment 

assessments (minimum • At least 70% of students will 
3x/year) aligned to CCSS show growth on their internal 

• Student support structures benchmark assessments for math 

(d ifferentiated instruction, • At least 90% of students wi ll earn 
content based instruction, a passing grade of C or above in 
office hours) their math class, including 75% of 

students in identified subgroups 
(Els, students with disabilities, 
Latinos, Afr ican Americans, and 
Socioeconomical ly 
Disadvantaged) who are basic, 
proficient or advanced on their 
Smarter Balanced Math 
Assessment 

• Annua l, year-over-year growth of 
5% in each of the 
aforementioned outcomes until 
target is reached and then target 
will be maintained 

All students w ill demonstrate • Standards based and • At least 75% of students wil l 
understanding of key scientifi c aligned curriculum score proficient on the CST 
concepts in the fields of earth, • CST, CAPA and CMA science assessment 
life, and physical sciences. science assessments • At least 70% of students will 

lx/year show one year of growth on the 

• Internal benchmark CST for sc ience 
assessments (minimum • At least 70% of students wil l 
3x/year) aligned to CCSS show growth on their internal 

• Student support structures benchmark assessments for 
(differentiated instruction, science 
content based instruction, . At least 90% of students will earn 
office hours) a passing grade of C or above in 

their science class, including 75% 
of students in identified 
subgroups (Els, students with 
disabilities, Latinos, African 
Americans, and 
Socioeconomically 
Disadvantaged) who are basic, 
proficient or advanced on their 
CST, CAPA or CMA sc ience 
assessment 

• Annual, year-over-year growth of 
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5% in each of t he 
aforementioned outcomes unti l 
t arget is reach ed and then target 
wil l be maintained 

All students will be able to • Standards based and • At least 75% of students will 
demonstrate understanding of aligned curricu lum score proficient on t he CST social 
key geographical, social, • CST social science sc ience assessment 
historical, political, and assessments lx/year • At least 70% of students will 
sociological knowledge. • Internal benchmark show one year of growth on the 

assessments (minimum CST for social science 

3x/year) aligned to CCSS • At least 70% of st udents w ill 

• Student support structures show growth on t hei r internal 

(d ifferentiated instruction, benchmark assessments for 

content based instruction, socia l science 

office hours) • At least 90% of st udents wi ll earn 
a pass ing grade of C or above in 
thei r soc ial science class, 
inc luding 75% of students in 
identified subgroups (Els, 
students with disabi lities, Latinos, 
African Americans, and 
Socioeconomically 
Disadvantaged) who are basic, 
proficient or advanced on t heir 
CST socia l science assessment 

• Annual, year-over-year growth of 
5% in each of the 
aforementioned outcomes unti l 
target is reached and then target 
wi ll be ma intained 

,-OUTCOME It 2 - BILINGUAL AND Bl - LI T ERATE IN FRENCH 

Master reading, writing and speaking in French at no less than one grade leve l below a corresponding student 

in France. 

In French, students wi ll be expected to communicate ideas clearly and effectively in various modes of expression 

appropriate to aud ience and purpose. Through the examination of various texts, students wil l be expected to 

demonstrate crit ical reading and active listen ing sk ills in order to comprehend, interpret and evaluate ideas. 

Students wil l write extensively in both expository and creative fo rm. 

Two common ways in which language proficiency is described are by the Common European Framework of 

Reference for Languages (CE FRL) and t he guidelines prov ided by the American Council on the Teaching of Foreign 

Languages (ACTFL). The tab le below describes these language profic iency levels, which are the outcomes for many 

of the assessments that FACSEB wil l use to determine French language proficiency of its students. 
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Description of Language Proficiency Levels for t he Common European Framew ork of Reference for Languages 

(CEFRL)
125 

and the American Council on t he Teaching of Foreign Languages (ACTFL) 

~CEfiRL •• ·.',, Er; AGifiL12~.' ••• Y. • Eevernescription~- " ·,' ,, •. , ,· , /· : . .·: ·'!1>-·"'·'·lit'·/.>'#f':.;'u;r·" 1·.i 1 

Al Novice- • Can understand and use fami liar everyday expressions and very basic 
Low/Mid/High phrases aimed at the satisfaction of needs of a concrete type. 

• Can introduce him/herself and others and can ask and answer questions 
about persona l details such as where he/she lives, people he/ she knows 
and things he/she has. 

• Can interact in a simple way provided the other person talks slowly and 
clearly and is prepared to he lp. 

A2 Intermediate- • Can understand sentences and frequent ly used expressions related to 
Low/Mid/High areas of most immediate relevance (e.g. very basic personal and family 

information, shopping, loca l geography). 

• Can commun icate in simple and routine tasks requiring a simple and 
direct exchange of information on familiar and routine matters. 

• Can describe in simple terms aspects of his/her background, immediate 
environment and matters in areas of immediate need. 

Bl Advanced- • Can understand the main points of clear standard input on famil iar 
Low matters regularly encountered in schoo l, leisure, etc. 

• Can deal with most situations likely to arise while travelling in an area 
where the language is spoken. 

• Can produce simp le connected text on topics that are familiar or of 
personal interest . 

• Can describe experiences and events, dreams, hopes and ambitions and 
briefly give reasons and explanations for opinions and plans. 

B2 Advanced - • Can understand the main ideas of complex text on both concrete and 
M id abstract topics. 

• Can interact with a degree of flu ency and spontane ity that makes regular 

I 
interaction with native speakers quite possible without strain for either 
party. 

• Can produce clear, detailed text on a wide range of subjects and exp lain 
a viewpoint on a topical issue giving the advantages and disadvantages 
of various options. 

Cl Advanced - • Can understand a wide range of demanding, longer texts, and recognize 
High implicit meaning. 

• Can express ideas fluently and spontaneously without much obv ious 
searching for expressions. 

• Can use language flexibly and effectively for socia l, academic and 
professional purposes. 

showing controlled use of organizational patterns, connectors and 
cohesive devices. 

L • Coo pcodoco deoc, well·,.coctoced, detoiled te't oo wmple' '°bject,, 

-------··-·------- ---------·----··-· ·-···-·-·-----·-·--·----------··--·----···- ·-----------------·-·--------------·--·--

125 

http://en.wikipedia.org/wiki/Common European Framework of Reference for Languages#Common reference 

levels 
126 American Counci l on the Teach ing of Foreign Languages, 
http ://www.actfl.org/sites/default/files/pdfs/public/ACTFLProficiencyGuidelines2012 FINAL. pdf 
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C2 Superior/ 
Distinguished 

• Can understand with ease virtually everything heard or read. 

• Can summarize information from different spoken and written sources, 
reconstructing arguments and accounts in a coherent presentation. 

• Can express him/herself spontaneously, very fluently and precisely, 
differentiating finer shades of meaning even in the most complex 
situations. 

Summative assessments to determine French language proficiency will include the following
127

, depending on the 

grade level: 

• DELF-PRIM (Dip/6me d'etudes en langue fram;aise) assesses student proficiency in the French language 

through listening comprehension, reading comprehension, written expression and oral 

expression/interaction. The assessment is administered by the French Ministry of Education and is the 

first in the DELF/DALF (DELF - Dip/6me approfondi de langue franr;aise) series of certificates awarded by 

the Ministry for proficiency in French as a foreign language. Certificates are given according to language 

proficiency levels of the CEFRL. 

• Assessments from the Center for Applied Linguistics 

o Early Language Listening and Oral Proficiency Assessment (ELLOPA) - grades TK-2 

o Student Oral Proficiency Assessment (SOPA) - grades 2-8 

o The SOPA or ELLO PA are interactive listening and speaking language proficiency assessments that 

are designed for children learning a foreign language in a school setting. They are scored using 

the ACTFL language proficiency levels. 

• Standards-based Measurement of Proficiency (STAMP) offers two different computer-adaptive tests 128 

that can be used as both a formative and summative assessment tools for grades 3-8. The assessments 

eva luate proficiency in reading, writing, speaking and listen ing and are scored using the ACTFL language 

proficiency levels. 

127 The exact assessments used to determine French language proficiency may be modified by the Curriculum and 
Education Program Evaluation Team based on the latest research in early language acquisition and foreign 
language teaching and evaluation for children. 
128 The National Online Early Language Learning Assessment (NOELLA) evaluates language production and 

comprehens ibi lity for both speaking and writing and is avai lable for grades 3-6. It was a stand-alone assessment 

but is currently being integrated with STAMP. 
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Outcome# 2 - Bilingual and bi-literate in French 

French language listening 
comprehension, reading 
comprehension, written 
expression and oral 

expression/interaction 

• Annual French language proficiency 
summative assessments 

o DELF-DALF129 (1 x year) 
o ELLO PA130 (TK-2 ), SOPA (Gr 2-

8), or STAMP (Gr 3-8) (1 x year, 
test taken depends on grade 
leve l) 

• Regu lar internal benchmark 
assessments (at least 3x/year) in 
French Language Arts (F LA) 

• Ongoing format ive assessments (in 
FLA) 

• Student support structures 
(differentiated instruction, teaching 
aides, office hours) 

i ouTCOME It 3 - LIFELONG LEARNER 

• 90% of students who have been 
present for 90% of instruction will be at 
least A2 (Intermediate Users) of the 
French language when tested at the 
end of the schoo l year 

• 90% of students will show 
improvement on French language 
proficiency each year 

• By t he end of grade 3, 90% of students 
who have been instructed fo r 4 years 
at FACSEB and have been present for 
90% of instruction wi ll be at least 
Advanced-Low users of the French 
language 

• Once reaching Advanced-Low 
proficiency, 90% of students wi ll 
maintain or improve upon t heir 
proficiency throughout their time as a 
FACSEB student 

• At least 90% of students wi ll earn a 
passing grade of C or above in the ir 
French Language Arts class, including 
70% of students in identified subgroups 
(Els, students with disab ilities, Latinos, 
African Americans, and 
Soc ioeconomica lly Disadvantaged) 

• 70% of students will show growth on 
their internal benchmark assessments 
for each course 

• Annua l, year-over-year growth of 5% in 
each of the aforementioned outcomes 
until target is reached and then target 
will be maintained 

Value education and become lifelong learners by developing intellectual curiosity and skills in problem solving, 

creative th inking and perseverance. 

129 "DE LF Prim is the f irst level in the DE LF / DALF series of certificates awarded by the French Ministry of Education 
for proficiency in French as a Foreign Language. DE LF Prim is intended for chi ldren who are beginners in French as 
a Foreign Language and who are either undertaking studies corresponding to the French elementary level or are 
the right age to undertake such stud ies under the regulat ions app licab le in their country. Successfu l candidates 
receive a certificate identica l to the general pub lic vers ion." http ://www.ciep.fr/en/delfdalf/presentation-delf­
prim.php 
130 

http://www.cal.org/ela/sopaellopa/ 
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Lifelong learners enjoy a range of benefits throughout their lives, including improved cognition and mental acuity, 

stronger interpersonal ski lls, and greater employment opportunities
131

. This outcome will be assessed by the Grit 

Scale 132 developed at the Duckworth Lab at the University of Pennsylvania and by a quarterly Character Report 

Card . Both of these strategies are used by KIPP charter schoo ls in their character development initiative 133
• 

• The Grit Scale developed by Angela Duckworth shows associations between "grit" and both motivation 

and passion for long-term goals
134

. The child scale is an 8-item assessment, which is scored from 1 "not at 

all gritty" to S "extremely gritty". 

• The Character Report Card lists observable behaviors that are aligned with the mission and vision of 

FACSEB and overall student achievement and provides a tangible way for students and teachers to 

document changes in both individual student and class-wide behavior. Students are rated by classroom 

teachers as Successful, Progressing, or Needs Improvement for each behavior. A Draft Character Report 

Card is provided in Appendix C-1 and wil l be revised by the Curriculum and Education Program Evaluation 

Team for its relevance with the mission and vision of the Charter School and its alignment with the latest 

behavioral and educationa l research . 

Outcome# 3 Lifelong learner 

Intellectual curiosity, problem solving skills, Character Report Card 

creative thinking (4x/year) 

Perseverance • The Duckworth Lab at 
The University of 
Pennsylvania's Grit 
Scale (2x/ year) 

Character Report Card 
(4x/year) 

• 95% of students will be 
"Progressing" or "Successful" in 
these behaviors 

• Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes until 
target is reached and then 
target will be maintained 

• 75% or more of students report 
at least a 3.4 on the Grit 
Scale 

135 

• 95% of students wi ll be 
"Progressing" or "Successfu l" in 
these behaviors 

• Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes until 
target is reached and then 
target will be maintained 

131 Laal, M. (2012). Benefits of lifelong learning. Social and Behavioral Science,46, 4268-4272 . 
132 

https://upenn.app.box.com/8itemgritchild 
133 

http ://www.kipp.org/our-approach/character 
134 

Von Culin, K., Tsukayama, E., & Duckworth, A. L. (in press). Unpacking grit: Motivational correlates of 
perseverance and passion for long-term goals. Journal of Positive Psychology. 
135 

Several research studies show a correlation between grit and educational and/or career attainment, with an 
average Grit Score of 3.4 or higher for high-achievers. 
http://www . sas.upenn.edu/~duckwort/images/Grit%20JPSP.pdf 
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I OUTCOM E #4 - LIFE SKILLS 

Develop healthy life habits, including social and emotional skills; personal integrity, including personal 

accountability and responsibility; and collaboration with others by working in teams. 

Oakland Unified School District (OUSD) is among the districts in t he state t hat have adopted a SEL cu rriculum. As 

OUSD is a participant in CASE L's Col laborat ing Districts Initiative (CDI), FACSEB wil l build upon the foundation set 

by OUSD, ensuring FACSEB students display ski lls needed to be successful both in schoo l and in life. 

FACSEB wi ll focus on the five interre lated sets of cognitive, affective and behaviora l competencies identified by the 

Co llaborat ive for Academic, Social, and Emotiona l Learn ing (CASE L), which are self-awareness, sel f-management, 

social awareness, re lationship skills, and social decision making. 

Outcome #4: Life skills 

Empathy, emotion management, problem­
solving, self-regulation, executive 
functioning skills, skills for learning 

Respecting self and others, collaboration, 
autonomy and influence, common purposes 
and ideals, and above listed skills 

Analysis of attendance and 
disc ipl ine data (ongo ing) 

• 

• 
• 
• 

Character report card 
(4 x year) 

Annua l Parent Survey 

Annua l Student Survey 
Annual Staff Survey 

95% Average Dai ly Attendance 

Less t han 3% per day (average) 
tardy 

Less t han 2% an nual Chronic 
Absentee Rate 

Less t han 2% Middle School 
Dropout Rate 

• 95% of students wi ll be 
I "Progress ing" or "Successfu l" in 

.,1 • th ese behaviors 
90% of parents/guardians 

I report consistent use of these 

I 
I • 

I I • 
I 
I 
I • 
I 

sk ills/behaviors among FACSEB 
students and staff, as reported 
on Annual Parent Survey 

90% of students report 
consistent use of these 
skil ls/behaviors among FACSEB 
students and staff 

90% of staff report consistent 
use of these ski lls/behaviors 
among FACSEB students and 
staff, as reported on Annual 
Staff Survey 

Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes unti l 
target is reached and then 

________________ I --~~-~:~.:~~~e mai~:~~-:~-------
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I OUTCOME# 5 : GLOBAL CITIZENSHIP 

Become well-informed citizens who display cross-cultural competence by having awareness of and sensitivity 

to other cultures and actively participating in their local and global communities. 

An emphasis on global citizensh ip will be integrated throughout FACSEB's values, and reflected throughout the 

curricu lum. Explicit conten t will be taught through TeachUNICEF's Global Citizenship curriculum and the Oxfam 

Education for Global Citizenship. Assessment of knowledge, skills and attitudes concerning global citizenship will 

be evaluated with benchmark assessments from Teach UNICEF and Oxfam that focu s on evaluating the following 

elements of global citizenship: 

• Knowledge and understanding 

0 Social justice and equity 

0 Diversity 

0 Globalization and interdependence 

0 Sustainable development 

0 Peace and conflict 

• Skills 

0 Critical thinking 

0 Ability to argue effectively 

0 Ability to cha llenge injustice and inequalities 

0 Respect for people and things 

0 Cooperation and confl ict reso lution 

• Values and attitudes 

o Sense of identity and se lf-esteem 

o Empathy 

o Commitment to soc ial justice and equity 

o Va lue and respect for diversity 

o Concern for t he environment and commitment to sustainable development 

o Belief that people can make a difference 
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Outcomes #5: Global citizenship 

Demonstration of cross-cultural 
competence, sensitivity to other cultures 

• Character report card 
(4x/year) 

• Annual Parent Survey 

• Annual Student Survey 

• Annual Staff Survey 

I 

• 95% of students will be 
"Progressing'' or "Successfu l" in 

these behaviors 

• 90% of parents/guardians who 
respond to Annual Parent 
Survey report that FACSEB is a 
culturally sensitive 

environment 

• 90% of students who respond 
to Annual Student Survey 
report that FACSEB is a 

culturally sensitive 
environment 

I • 90% of staff who respond to 
Annual Staff Survey report that 
FACSEB is a culturally sensitive 
environment 

I 

• Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes until 
target is reached and then 
target will be maintained 

-u;;-derst-;;~-ding--~-i-z~-;;-~~-~~lt~~-;;i-------------- -Te-~ch-uNlcEF a ndOxfam--l~.-90%-~f stud~~ts- ;~hibit _____ _ 

competence and global citizenship lesson benchmark know ledge, understanding and 
assessments (4x/year) skil ls of global citizenship as 

identified by Principal's or 
his/her designee's annual 
review of benchmark 
assessments 

Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes until 
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target is reached and then 

target will be maintained 
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I OUTCOME # 6 : TE CH NOLOG Y 

Engaging with technology as a tool for research, learning and creative expression. 

Technology proficiency is a critical skill for 21't century learners. The assessment FACESB will use is based on the 

International Society for Technology in Education (ISTE). A major component of the ISTE Project is the 

development of a general set of profi les describing Information and Communications Technology (ICT) literate 

students at key deve lopmenta l points in their pre-college education . These profiles are based on ISTE's core belief 

that al l st udents must have regu lar opportunities to use technology to develop skills that encourage persona l 

productivity, creativity, cr itical t hinking, and collaboration in the classroom and in daily life. 

Outcome #6: Technology 

standards: 

1. Creativity and Innovation 
2. Communication and Collaboration 

3. Research and Information Fluency 
4. Critical Thinking, Problem Solving and 
Decision Making 
5. Digital Cit izenship 
6. Technology Operations and Concepts 

Rubric based on ISTE's grade­
specific profiles describing 
techno logy literate students 

(2x/year) • 

OUTCOMES ALI GNED TO STATE PR IORITIES 

technology in the classroom, as 
evaluated 

90% of students exhibit 
knowledge, understanding and 
skills of global citi zenship as 
identified by Princ ipal' s or 
his/her designee's annual 
review of benchmark 
assess ments 

Annual, year-over-year growth 
of 5% in each of the 
aforementioned outcomes until 
target is reached and then 
target wi ll be mainta ined 

The recent adoption of the Loca l Control Funding Formula (LCFF) in California requires charter schools to develop a 
Loca l Control Accountabi lity Plan (LCAP) for eight (8) state priorities. The tables be low describe how FACSEB will 
measure pup il outcomes as they relate to the eight priorities. 

1. Basic Services 
2. Implementation of Common Core State Standards 
3. Parental Involvement 
4. Student Achievement 
5. Student Engagement 
6. School Climate 
7. Course Access 
8. Student Performance 
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I STATE PRIORITY 1: BASIC SERVICES 

The degree to which teachers are appropriat ely assigned (EC §44258.9) and fully credentialed, and every pupil has 

sufficient access to standards-aligned instructional materia ls (EC § 60119), and schoo l facilities are maintained in 

good repair (EC §17002(d)). 

FACSEB will hire and maintain a 
highly qualified teaching staff. 

FACSEB will obtain the most 
current standards-aligned materials 
that will prepare students for 
college and career. 

• All teachers will undergo a . 
rigorous hiring process that 
will include: a resume 
screen, interview(s), 
writing sample, 
demonstration lesson with 
students, and reference 
checks 

• All teachers will create an 
annual professional 
development plan (PDP) 

• Annual Parent Su rvey 

• FACSEB leaders and 
adv isors, including the 
Principal, teaching staff, 
Board of Directors, 
Advisory Board, and 
Curricu lu m and Education 
Program Evaluation Team 
will research and obta in 
the most cu rrent 
standards-a ligned materials 
and participate in an 
annual process to update 
materia ls 

• 85% of teachers reach their 
PDP goals 

• 85% sat isfaction rating for 
teachers, as reported in 
Annual Parent Survey 

• Annual, year-over-year 
growth of 5% in each of the 
aforementioned outcomes 
until t arget is reached and 
then target will be 
maintained 

• 85% of teachers agree that 
annu al meetings to assess 
inst ruct ional materials are 
productive, as reported on 
Annual Staff Survey 

• Annual, year-over-year 
growth of 5% in the 
aforementioned outcome 
until target is reached and 
then target will be 
mainta ined 

-----·---------------------------------- ------- ···-····--- ~-----0.~~~~ff_ ~~!~!:_y ________ ,__ ___________ ·-·---·----·--··-··--·-·-------
FACSEB facilities will be properly 
maintained and in good repair. 

• Annual Parent Survey • 90% of parents who 
• Regular walkthroughs of respond to Annual Parent 

schoo l faci lit ies by the Survey agree that the 
FACSEB Principal or th e school is clean and orderly 
Principal' s designee • Annual, year-over-year 

growth of 5% in t he 
aforement ioned outcome 
until target is reached and 
th en target will be 
maintained 

• FACSEB Principal or his/h er 
designee rate the school 
condition as "excellent" on 
month ly walkthroughs 

'-----------------------1---·-------·-----------~---·-----------~ 
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I STATE PRIOR ITY 2: IMPLEMENTATION OF COMMON CORE STATE STANDARDS 

Implementation of Common Core State Standards, including how EL students will be enab led to gain academic 

content knowledge and English language proficiency. 
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FACSEB curriculum will be aligned • Curricu lum maps for each • FACSEB's Curriculum and 
t o CCSS. course written prior to Education Program 

FACSEB's opening and Evaluation Team will 
revisited annually conduct an annual review 

of curriculum, showing that 
95% of curriculum is 
aligned to CCSS 

• Annual, year-over-year 
growth of 5% in the 
aforementioned outcome 
unti l target is reached and 
then target wil l be 
maintained 

FACSEB's instruct ional approach • All curriculum maps wil l • In the annual review of 
(two-way immersion) is designed have goals and strategies curriculum and lesson 
for language learners. The to support Els plans, the Curriculum and 
curriculum used at FACSEB w ill also • Annua lly, teachers wil l Education Program 
be designed to support Els and have at least one Evaluation Team will show 
other struggling subgroups. professional development that 95% of cu rricu lum is 

opportunity to learn best aligned to California ELD 
practices in adapting the standards and has supports 
curriculum to Els and other for Els and other stru ggling 
struggling subgroups subgroups 

• CE LDT for Els (Grades TK- • Annual, year-over-year 
8); for all students, in order growth of 5% in the 
to show Engl ish mastery in aforement ioned outcome 
the program (Grades 3-8); until target is reached and 

l x/year then target wi ll be 
maintained 

• 90% of Els make progress 
towards EL proficiency as 
measured by the CE LDT 
(See table below on EL 
Annual Performance 
Expectations) 

• By the end of grade 3, all 
students who have been 
instructed for 4 years at 
FACSEB and have been 
present for 90% of 
instruction wil l sco re at the 
Early Advanced Level on 
CE LDT 
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Proposed English Language Development (ELD) Annua l Performance Expectations for English Learners
136 

ELD Level Beginning Early Intermediate Early Advanced 151 Year After 
(CELDT) Intermediate Advanced Reclassification 

Timeline 
based on 
student's ELD 
level at entry 
into FACSEB 

4'" year 

3'° year 

2"0 year 

Early Advanced Overall 

s'" year 6'" year 
4" year s'" year 

3'0 year 4
1
" year 

2"u year 3'
0 

year 
2"0 year 

Reclassified 
as a fluent 
English 
speaker as 
determined 
by CELDT 

no subtest lower than Intermed iate 

i s TATE PRIOR ITY 3: PAREN TAL INVOLVEMENT 

Parenta l involvement, includ ing efforts to seek parent input for making decisions for the schoo l, and how the 

schoo l will promote parent participation. 

Pa rents view themselves as a key • Opportun ities to serve in • At least one 
component of success for both the Charter Schoo l leadership parent/guardian of a 
Charter School and thei r student . positions (Parent-Teacher current FACSEB student 

Association , Board of serving on the FACSEB 
Directors) Board of Directors 

• Publish a list of diverse • Annua lly, 90% of 
opportunities for parent parents/guard ians 
involvement vo lunteer at least 5 hours 

• Regu lar, designated t imes for the schoo l and 60% of 

for parents to give parents/guardians 

feedback to school vo lunteer at least 30 hours 

leadersh ip (Board • Parent attendance at 
meetings, Coffee Hour, meetings and schoo l events 
etc.) (Coffee Hour, Parent-

• Annua l Parent Survey Teacher Conferences, 
Internationa l Day of t he 
Francophonie, etc.) 
considered significant 
according to the Principal 

• 75% of parents/guardians 
complete the Annua l 
Parent Survey 

----------------

136 
EL students who enter FACSEB at upper elementary and above may have a slower rate of progress toward 

English proficiency. 
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Parents demonstrate high • Annual Parent Survey 
satisfaction with the Charter 
School's program 

I STATE PRI OR ITY 4: STUDENT ACHIEVEMENT 

Pupil achievement, as measured by al l of the following, as appl icable: 

A, CA Assessment of Student Performance and Progress (CAASPP) 137 

B, The Academic Performance Index (API) (as avai lable) 

C Percentage of pupi ls who are co llege and ca reer ready 

• 

• 

• 

• 

90% of parents/guardians 
agreeing that they view 
themselves as a key 
component to the success 
of FACSEB and their 
student, as measured by 
Annual Parent Survey 

Annual, year-over-year 
growth of 5% in each of the 
aforement ioned outcomes 
measured by a % until 
target is reached and then 
target will be maintained 

90% of parents/guardians 
are satisfied with the 
Charter School' s program, 
as reported in the Annual 
Parent Survey 

Annual, year-over-year 
growth of 5% in the 
aforementioned outcome 
until ta rget is reached and 
then target will be 
mainta ined 

D, Percentage of Els who make progress toward English language proficiency as measured by the California 

English Language Development Test (CELDT) and/or English Language Proficiency Assessment for 

Cal iforn ia {ELPAC) 

E, EL reclassification rate 

F, Percentage of pupi ls who have passed an AP exam with a score of 3 or higher 

Percentage of pupi ls who participate in and demonstrate co llege preparedness pursuant to the Early Assessment 

Program {EC §99300 et seq ,) or any subsequent assessment of college preparedness 

137 
CAASPP includes Smarter Ba lanced, Ca li fornia Standards Tests (CST), California Modified Assessment (CMA) and 

Ca lifornia Alternate Performance Assessment (CAPA), When app licable, these more specific assessments are 
included here for measuring pupil outcomes, If assessments under the CAASPP umbrella are mod ified in any of the 
four core subject areas (math , ELA, science, social studies), FACSEB will modify its assessments to be in alignment, 
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All students will become proficient 

in English, math, science and social 

science. 

• Standards based and 
aligned curriculum 

• Student support structures 
(differentiated instruction, 

teaching aides, office 
hours) 

• Curriculum maps designed 
to support Els and other 
struggling subgroups 

-----··------··-·-··-··-·····-··-····--·-··-········-····-·-···----·····--··----·-···················'··········-·······-··--·--·-··-··--·--·····-······----·······- ·········-······-······--··--·-·----· 

• 70% or more of all students 
will demonstrate at least 
one year of growth on the 
Smarter Balanced 
Assessments or other 
assessments designated by 

the state of CA for 
alignment with CCSS 

• 97% or more of students 
will earn a passing grade of 
C or above in their courses 

• On average, 75% of 
students are proficient or 
above on Smarter Balanced 

Assessments or others 
designated by the state of 
CA for alignment with CCSS 

• 

• 
• 

75% of all subgroups score 
a proficient or above on 
Smarter Balanced 
Assessments or others 
designated by the state of 
CA for alignment with CCSS 

API 138 is above 800 

Annual, year-over-year 
growth of 5% in each of the 
aforementioned outcomes 
until target is reached and 
then target will be 
maintained 

• FACSEB meets AYP 

• 90% of Els make progress 
towards EL proficiency as 
measured by the CE LDT 
(See table below on EL 
Annual Performance 
Expectations) 

• By the end of grade 3, all 
students who have been 
instructed for 4 years at 
FACSEB and have been 
present for 90% of 
instruction will score at the 
Early Advanced Level on 

CE LDT 

138 
FACSEB may also compare its average API and the API for relevant subgroups with OUSD as a whole, OUSD 

charter schools, and other public language immersion schoo ls in the region (e.g. Santa Rosa French American 
Charter School and Yu Ming Mandarin Immersion School). 
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Students show growth on 

benchmark assessments. 
• Regular internal 

benchmark assessments (at 
least 3x/year) aligned to 
standards 

• Smarter Balanced Interim 
and Formative 
Assessments (ongoing) 

I STATE PRIORITY 5 : STUDENT ENGAGEMEN T 

Pupil engagement, as measured by all of the fo llowing, as applicable: 

A. School att endance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rat es (EC §S2052. l(a)( 3)) 

D. High schoo l dropout rates 

E. High school graduat ion rates 

Students attend school regularly, 
consistently and on t ime. 

• Clearly co mmunicating th e 
ext en ded schoo l day and 
the schoo l schedule in all 
stu dent recruitment and 
enrol lment mater ials, 
Parent-Student Handbook, 
and in all Open Houses and 
Commun ity Meetings 

• Th ree-Way Contract 
between student, 
parent/guardian, and 
schoo l included in 
enro llment packet outlining 
attendance expectations 

• Socia l-Emot iona l Learning 
component integrated into 
cou rses 

Charter Petit ion - French American Charter School of the East Bay 

• 70% of students wi ll show 
growth on th eir internal 
benchmark assessments 
for each course 

• An nual, year-over-year 
growth of 5% in the 
aforementioned outcome 
until t arget is reached and 
th en target w ill be 
maintained 

• 95% Average Daily 
Attendance 

• Less than 3% per day 
(average) tardy 

• Less t han 2% an nual 
Chronic Absentee Rate 

• Less than 2% Middle School 
Dropout Rate 
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I STATE PRIORITY 6 : SCHOOL CLI M ATE 

Schoo l climate, as measured by al l of the fo llowing, as app licab le: 

A. Pupil suspension rates 

B. Pupil expulsion rates 

Ot her local measures, including surveys of pupils, parents, and t eachers on the sense of safety and school 

con nectedness 

Students will consistently 
demonstrate strong Social­

Emotional Learning (SEL) skills and 

will improve these skills over time. 

• 

• 
• 

• 

Proactively working wit h 
fami lies as soon as 
students demonst rate a 
pattern of tardiness or 
absenteeism 

Annua l Student Survey 
Quarterly Character Report 
Cards and associated 
analysis - assessing student 
competence in key learning 
ski lls and behaviors re lated 
to t he Charter Schoo l SEL 
curricu lum and schoo l 
climate (cross-cu ltura l 
competence, inte llectual 
curiosity, respecting se lf 
and others, etc.) 
Holding a commun ity event 
for the International 
Francophonie Day in which 
FACSEB staff, 
parents/guardians and 
students participate in 
planning, implementing 
and attending the event 
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• 
• 
• 

• 

• 

• 

• 

• 

• 

Less t han 12% suspens ions 

Less than 2% expu lsions 

80% of students report t hat 
other students exhibit 
behaviors re lated to the 
core values of FACSEB, as 
reported on Annua l 
Student Survey 

90% of students report t hat 
FACSEB has a positive, 
healthy and safe schoo l 
climate, as repo rted on 
Annual Student Su rvey 

90% of parents/guardians 
report that FACSEB has a 
positive, healthy and safe 
school cl imate, as reported 
on Annua l Parent Survey 

90% of students report 
fee ling like they are part of 
the FACSEB community, as 
reported on Annua l 
Student Survey 

7S% of parents/guardians 
report feel ing like they are 
part of the FACSEB 
community, as reported on 
Annua l Parent Su rvey 

Annua l review of the 
results of the Character 
Report Cards show that 
95% of students show 
improvement or successfu l 
display for t he majority of 
key learn ing skills and 
behaviors (See Draft 
Character Report Card -
Appendix C-1) 

Annual, year-over-year 
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I STATE PRIO RITY 7 : COURSE ACCES S 

growth of 5% in each of the 
aforementioned outcomes 
until target is reached and 
then target will be 
maintained (exc ludes 
suspensions and 
expu lsions) 

• The community celebration 
of International 
Francophonie Day is 
attended by at least 50% of 
th e FACSEB community, 
inc luding staff, 
parents/guardians and 
students 

The charter school wil l meet the same accountabi lity stand ard s as district schools regard ing the extent to wh ich 

pupils have access to, and are enrolled in, a broa d cou rse of study, including programs and services developed and 

provided to unduplicat ed students (classified as EL, FRPM-e ligible, or foster youth ; EC §42238.02) and students 

with exceptional needs. 

"Broad course of study" includ es the fo llowing, as applicable: 

Grades 1-6: English, mathematics, soc ial sciences, sc ience, visual and performing arts, health, phys ical education, 

and other as prescribed by the govern ing board. (EC §51210) 

Grades 7-12: English, social sc iences, foreign language(s), physical education, sc ience, mathematics, visual and 

performing art s, applied arts, and career t echnica l educat ion. (EC §51220(a)-(i)) 

All students will be enrolled in a • All students wi ll be en ro lled • In the an nual review of 
broad course of study and will be in the core curricu lum, curricu lum, the Curriculum 
given full access to the curriculum. which includ es French, and Education Program 

English, math, social Evaluation Team will show 
sc iences, sc ience, arts, that 95% of cu rriculum is 
health, physical education, aligned to California ELD 
SEL, and francophon e arts st andards and have 
and cu lture. 139 supports for Els and other 

• All curriculum maps will struggling subgroups 

have goals and strategies • 90% of teachers vi a th e 
to support Els Annual Staff Survey agree 

• Annu al ly, t eachers will th at Els and students in 
have at least one oth er struggling subgroups -----

139 Availabili ty of enrichment programs will depend on avai lability of fundi ng. 
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professional development have been given fu ll access 
opport unity to learn best to the curricu lum 
practices in adapting the • Annual, year-over-year 
cu rricu lum to Els and other growth of 5% in each of t he 
struggling subgroups aforementioned outcomes 

• Office hours for additional unti l target is reached and 
student support will occur then target wi ll be 
outside of regu lar mainta ined 
instructional time to • An annual audit of office 
ensure that students are hours for stud ent support 
receiv ing full access to the shows that office hours are 
curricu lum during the held outside of regular 
instructional day instructional t ime. The 

audit will be conducted by 
the Principal or his/her 
designee 

I STATE PR IORITY 8 : STUDENT PERFORMANCE 140 

Pupi l outcomes, if available, in the subject areas described above in #7, as app licable. 141 

All students will be able to 
read grade-appropriate texts 
fluently and with 
comprehension, to 
demonstrate facility in 
expository and narrative 
writing forms, to communicate 
ideas and understandings 
clearly and in detail, and to 
demonstrate a correct 
understanding of the rules that 
govern the English Language. 

• 

• 

• 

• 

• 

Stand ard s based and 
aligned curriculum 

Smarter Balanced ELA 
Assessment (Grades 3-8) 
l x/year 

Smarter Balanced Interim 
and Formative 
Assessments (ongoing) 

Internal benchmark 
assessments (minimum 
3x/year) aligned to CCSS 

CE LDT for Els (Grad es TK-
8); fo r all students, in 
order to show English 
mast ery in the program 

'--~~~~~~~~~~~~'--~~~~~~~ 

• At least 75% of students in grad e 3 
and higher wi ll be proficient or 
above on the Smarter Balanced 
ELA Assessment 

• At least 70% of stud ents in grade 4 
and higher wi ll show one year of 
growth on the Smarter Balanced 
ELA Assessment 

• At least 70% of students in grade 3 
and higher will show growth on 
their internal benchmark 

I assessments for ELA 

L At least 90% of stud ents in grade 3 
and above wil l earn a passing 
grade of C or above in th eir English 

14° For ELA and Math, FACSEB will assess its students' content mastery using the Smarter Ba lanced Assessment 

Syst em, wh ich is under the CAASPP umbrella, aligns with the Common Core State Standards (CCSS), and provides 

data on student achievement and the implementat ion of CCSS for the Local Contro l and Accountability Plan . 

FACSEB wi ll continue to use CST assessments for science and social science unti l state-recommended assessments 

for other core subjects become avai lab le. 
141 

FACSEB may also compare its student performance data with OUSD as a who le, OUSD charter schools, an d 
other pub lic language immersion schoo ls in the region (e.g. Santa Rosa French American Charter School and Yu 
Ming Mand arin Immersion School) . Comparisons may be made with data that are publicly available from these 
other schools and w ill be made ava ilable to the community as described in Element C, Use and Reporting of Data. 
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(Grades 3-8); lx/year class, inc luding 70% of students in 

• CMA and/or CAPA (Grad es identified subgroups (Els, students 

3-8) l x/year with disabilities, Latinos, African 

• Student support structures Americans, and Socioeconomically 

(differentiated instruction, Disadvantaged) who are basic, 

content based instruction, proficient or advanced on their 

office hours) Smarter Balanced ELA Assessment 

• Annual, year-over-year growth of 
5% in each of the aforementioned 
outcomes until target is reached 
and then ta rget will be maintained 

• 90% of El s make progress towards 
EL proficiency as measured by the 
CE LDT (See tab le below on EL 
Annual Performance Expectations) 

• By the end of grade 3, all students 
who have been inst ructed for 4 
years at FACSEB an d have been 
present for 90% of instruction will 
score at the Early Advanced Level 
on CE LDT 

All students will be able to • Standards based and • At least 75% of students wil l be 
demonstrate understanding aligned curriculum proficient or above on th e Smarte r 
and correctly apply • Smarter Balanced Math Balanced Math Assessment 
mathematica l concepts to Assessment l x/year • At least 70% of students w ill show 
simple and complex problems, • CAPA and/or CMA l x/year one year of growth on the Smarter 
compute accurately, and • Smarter Balanced In terim I 

Balanced Math Assessment 
coherent ly explain their and Formative • At least 70% of st udents w ill show 

I 
mathemat ica l reason ing. Assessments (ongo ing) I growth on their interna l . Internal benchmark I benchmark assessments for math 

assessments (minimum ! • At least 90% of students will earn a i 
3x/year) al igned to CCSS passing grade of C or above in their 

• Student support structu res math class, including 75% of 

(differentiated instruction, students in identified subgroups 

content based instruction, (Els, students with disab ilities, 

office hours) Latinos, African American s, and 
Socioecono mica lly Disadvantaged) 
who are basic, proficient or 
advanced on thei r Smarter 

I 

Balanced Math Assessment 

• Annual, year-over-year growth of 
5% in each of the aforementioned 

I 
outcomes until ta rget is reached 
and then target will be maintained 

All students w ill demonstrate • Standards based and I • At least 75% of students will score 
understanding of key scient ific aligned curriculum 

I 
proficient on the CST science 

concepts in the fields of ea rth, • CST sc ience assessment assessment 
life, and physica l sciences. l x/year I • At least 70% of students wi ll show 

• CAPA and/or CMA l x/year I one year of growth on the CST fo r I • Internal benchmark I science 
-----------·--- ---·---·--------------
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assessments (minimum • At least 70% of students will show 
3x/ year) aligned to CCSS growth on their internal 

• Student support structures benchmark assessments for 
(differentiated instruction, science 
content based instruction, • At least 90% of students wi ll earn a 
office hours) passing grade of C or above in their 

science class, including 75% of 
students in identified subgroups 
(E l s, students with disabilities, 
Latinos, African Americans, and 
Socioeconomical ly Disadvantaged) 
who are basic, proficient or 
advanced on their CST, CAPA or 
CMA science assessment 

• Annua l, year-over-year growth of 
5% in each of the aforementioned 
outcomes until target is reached 
and then target will be maintained 

All students will be able to • Standards based and • At least 75% of students will score 
demonstrate understanding of al igned curricu lum proficient on the CST social science 
key geographica l, social, • CST social science assessment 
historical, politica l, and assessments lx/year • At least 70% of students will show 
sociological knowl edge. . Internal benchmark one year of growth on the CST for 

assessments (minimum social science 

3x/year) aligned to CCSS • At least 70% of students will show 

• Student support structures growth on their internal 
(differentiated instruction, benchmark assessments for social 
content based instruction, science 
office hours) • At least 90% of students will earn a 

passing grade of C or above in their 
social science class, inc luding 75% 

of students in identified subgroups 
(Els, students with disabilities, 
Latinos, African Americans, and 
Socioeconomically Disadvantaged) 
who are basic, proficient or 
advanced on their CST social 
science assessment 

• Annual, year-over-year growth of 
5% in each of the aforementioned 
outcomes until target is reached 
and then target will be maintained 
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Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be measured. To the 

extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way 

information is reported on a school accountability report card. 

- California Education Code Section 47605(b}(5}(C) 

Each grade level has specific assessments and targets to measure student achievement and progress towards 

desired outcomes. FACSEB will adhere to all state testing requirements, including provisions of AB 484/2012 and 

any revisions of Education Code that are applicable to charter schoo ls. As described in Element B, FACSEB will use a 

diverse set of assessments that are aligned with the curriculum and instructional program and compliant with state 

expectations to measure its student outcomes and each of the eight (8) state priorities. 

The Charter School will use the Local Control and Accountability Plan (LCAP) framework developed by the State 

Board of Education (BOE) to help monitor progress toward its objectives and will comply with the related 

regulations and compliance outlined in the LCAP, including the eight state priority areas, any local priorities 

identified by the Oakland Unified School District (OUSD), and any population subgroups as required by law. 142 The 

Board of Directors will review and update its LCAP annually in accordance with the timelines outl ined by the BOE 

and OUSD and will consult with FACSEB employees, parents and students when developing the annual update. 

Assessments that will be used to evaluate progress on measurable outcomes were described in detail in Element B 

and will be administered according to the assessment cycle below. 

142 
http://www. lao .ca .gov /reports/2013/ edu/lcff /lcff-072 913.aspx 
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Assessment Cycle for Each Core Subject and FACSEB's Additional Outcomes 

;, Subj~cf~rea :~:~Ji\ ' 
m11: , , , &·" .. 'lfS . tr I xo '"". . , ·" "~· .. • , f , . 

,;/z,,r,,i,;:;:~-;t;; •_;,> ~ sessmen oo s1• ',,'.. ·· ., .,·, , .. · « requencv . ' ;~ it 

English Language Arts Smarter Ba lanced ELA Assessment l x/year 
(Grades 3-8) 

CMA and/or CAPA lx/ year 

CE LDT for Els (Grades TK-8); for all lx/year 
student s, in order to show English 
mastery in the program (Grades 3-8) 

Internal benchmark assessments, 3x/year 
aligned to CCSS 

Mat hematics Smarter Ba lanced Math Assessment lx/year 

CMA and/ or CAPA lx/year 

Internal benchmark assessments, 3x/year 
aligned to CCSS 

Science CST lx/year 

CMA and/or CAPA lx/year 

Internal benchmark assessments, 3x/year 
aligned to CCSS 

Social St udies CST lx/ year 
Internal benchmark assessments, 3x/year 
aligned to CCSS 

~~ad1ifo'nal'fACSEJii ouicijmes >- ~-;~$essmg,nt'rool~lllllllliltlllEfequencyJli~0~if1~,~ »;~' •• French Language Arts DE LF-DALF lx/year 

ELLOPA (TK-2), SOPA (G2-8) or lx/year 
STAMP (G3-8) (test taken depends 
on grade level) 

Internal benchmark assessments, 3x/year 
aligned to CCSS 

Lifelong Learner Character Report Card 4x/year 
Grit Scale 2x/year 

Life Skills Ch aracter Report Card 4x/year 

Parent, Student & Staff Surveys lx/year 
Global Citizenship Character Report Card 4x/year 

--
Parent, Student & Staff Surveys lx/year 

Internal benchmark assessments 4x/year 
(Teach UN ICEF and Oxfam) 

-----------------·--··------····---·----- ·----------·--·-----
Technology Rubric based on ISTE's grade- 2x/year 

specific profiles of technology 
literate students 

ASSESS MENT MODIFICATION S AN D ACCOMM O DATIO NS 

FACSEB will assure that students with disabilities either under the Ind ividuals with Disabi lities Improvement Act or 

Section 504 are included in State standardized assessment programs with appropriate accommodations and 

modifications when necessary and appropriate. 

143 
As assessments are modified under the CAASPP umbrella, FACSEB w ill adopt such assessments in each of the 

four core subject areas (ELA, math, science and social stud ies) 
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EXTERNAL REPORTING 

FACSEB will maintain sufficient staff and systems including technology, required to ensure timely reporting 

necessary to comply with the law and to meet all reasonable inquiries from the District and other authorized 

reporting agencies. 

USE AND REPORTING OF DATA 

FACSEB is committed to a consistent data-driven improvement process to ensure success for al l of its students. 

Data are collected, analyzed, reported and used regularly, at every grade level and in every subject area and will be 

collected and reported in comp liance with the Loca l Control Funding Program adopted by the California State 

Board of Education and any additional priorities of the Oakland Unified School District. FACSEB intends to use a 

Student Information System (SIS) such as School Pathways and a Student Assessment System (SAS) such as Zoom! 

for collecting student data. These systems will be used to assist FACSEB in ana lyzing classroom ach ievement and in 

repo rt ing data. 

Annually, FACSEB will ana lyze data collected for al l of the outcomes detailed above - including assessment of 

subgroups - (1) to show annual schoo l-wide changes in outcomes and how those changes compare to the goals set 

for each outcome and (2) to compare FACSEB to other schools. These data will be shared with students, parents, 

staff, FACSEB leadership, and the broader community. The Board of Directors and the Principal will eva luate these 

data prior to the beginning of the subsequent schoo l year to determine what actions should be taken to improve 

student outcomes in order to achieve the goals outlined above and to ensure adherence to t he mission and vision 

of the Charter Schoo l. 

The Board of Directors and the Principal will also determine a subset of data from the above, including subgroups, 

for which the Principal and/or his or her designee will collect, analyze and report to the Board and to teaching staff 

on a monthly basis. These data will include measures of student achievement related to both state and FACSEB 

priorities. The Principal wi ll discuss strengths and weaknesses of these data with the Board of Directors to 

determine if specific action should be taken to address any items that are not in alignment with FACSEB's goals and 

desired outcomes for student achievement. The Principal wi ll review strengths and weaknesses identified through 

the data, including outcomes identified for action, with teaching staff and collaborate with them to develop 

recommendations for improvement so that a process of cont in ual data-driven improvement is integrated into the 

Charter School. 

In addit ion, teachers for al l subjects and all grades will use formative, interim and benchmark assessments to 

determine student knowledge, understanding, and ski lls as t hey relate to the curriculum. Results of these 

assessments will guide changes in instruction to improve performance on summative assessments and to ensure 

success for all students. Formative assessments will be ongoing and will occur regularly throughout the school day. 

These assessments will guide teachers in modifying instruction to increase student understanding in order to meet 

the learning needs of all students. Interim assessments will include benchmark assessments that will occur at the 

end of each quarter and add itional interim assessments throughout the quarter to measure student understanding 

of specific content or topic areas. Summative assessments will occur at the end of the schoo l year and will be used 

to assess outcomes schoo l-wide and for particular subgroups, including but not limited to Els, students with 

disabilities, Latinos, African Americans, and Socioeconomica lly Disadvantaged. Assessment results can be put into 

the Charter School's Student Assessment System (Zoom!) so that student progress can be evaluated by the teacher 

for the individual class and by the Principal and/or his or her designee across multiple subjects and grade levels to 
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better monitor and understand student performance. Students are informed about their assessment results by the 

teacher and via report cards at the end of each marking period and progress reports halfway through each marking 

period. 

Parents are informed about both their individual student's and FACSEB's achievement progress. Students and 

parents will discuss individual student achievement and performance on classroom and state assessments under 

the direction of the classroom teacher during Parent-Teacher Conferences conducted at least once a year. At this 

time they will learn about the progress of their student in all areas - academic, social and emotional. They also can 

ask questions about any of the assessments and their student's scores. They also receive quarterly standards­

based and character report ca rds. Parents can request more frequent progress information. 

Parents of English Learners will also receive mandated communicat io ns on reclassification per Title Ill through 

annual CE LDT testing results. Parents of students with IEPs will receive reports according to the plan specified in 

each IEP. FACSEB will comp ly with state and federal law regarding reporting requirements, including parents' rights 

to be updated on their child's IEP at least as frequently as the parents of non-disabled students receive updates on 

their children's academic progress. All disabled students are entit led to the reports and assessment data described 

in this section . 

Additionally, FACSEB will publish student resu lts annually through the School Accountability Report Card ("SARC"). 

The report includes pertinent facts and data about the Charter School and will be made available to the public as 

required by law . All state mandated test results will also be reported to FACSEB stakeholders and posted on the 

Charter School's website. 

Governing Law: The governance structure of the school, including, but not limited to, the process to be followed by 

the school to ensure parental involvement. 

- California Education Code Section 47605(b)(S){D) 

NONPROFIT PUBLIC BENEFIT CORPORATION 

French American Charter School of the East Bay (FACSEB) will be operated as a California Nonprofit Pub lic Benefit 

Corporation, pursuant to California law upon approval of this charter. FACSEB will seek tax-exempt status under 

Internal Revenue Code Section 501(c)(3). 

FACSEB will operate autonomously from the District, with the exception of the supervisory oversight as required by 

statute and other contracted servic es as negotiated between the District and the Charter School. Pursuant to 

California Education Code Section 47604(c), the District shall not be liab le for the debts and obligations of FACSEB, 

or for claims arising from the performance of acts, errors, or omissions by th e Charter School as long as the District 

has comp lied with all oversight responsibilities required by law . 

The Charter School is non-sectarian in its programs, admissions policies, emp loymen t practices, and all other 

operations, sha ll not charge tuition, and shall not discriminate against any student or employee on the basis of the 

characteristics listed in Education Code Section 220 (actual or perceived disab ility, gender, gender expression, 

gender identity, nationality, race or ethn icity, religion, sexua l orientation, or any other characteristic that is 

contained in the definition of hate crimes set forth in Section 422.55 of th e Penal Code or assoc iatio n with an 

individual who has any of the aforementioned characteristics). 
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The Charter School will comply with all applicable federal, state and local laws applicable to its operation and will 

comply with the District guidelines and requirements for charter schools. It will retain its own legal counsel when 

necessary. It will purchase and maintain as necessary general liability, property, workers' compensation and 

unemployment insurance policies. 

Included in the Appendix are the Articles of Incorporation (Appendix D-1) and draft Bylaws (Appendix D-2) for 

FACSEB, which will be amended from time to time by the Board of Directors in accordance with the bylaws. 

BOARD OF DIRECTORS 

The Charter School will be governed by a Board of Directors (" Board" or " Board of Directors" ), in accordance with 

applicable law and its adopted bylaws, as may be subsequent ly amend ed pursuant to the amendment process 

specified in th e bylaws which shall be co nsistent with the terms of this charter. 

I BOARD OF DIRECTORS MEMBER SHIP 

During th e deve lopment and start-up ph ase, FACSEB will be governed by an initial Board of Directors comprised of 

members of t he Ch arter Schoo l's Founding Team and other key community stakeholders, described below. After 

FACSEB is approved and operatin g, it will form its permanent Board of Directors pursuant to the organization 's 

bylaws. No Ch arter School employees will se rve on the Board of Directors. 

The init ial Board of Directors shall be composed of seven (7) individu als that will se rv e staggered terms of service 

of one (1), two (2), or t hree (3) years, to be det ermin ed at th e first Board meetin g. Of t hese individuals, four (4) are 

members of the Founding Team and three (3) are other key community st akeholders. 

The Charter Schoo l's initial Board of Directors is comprised of th e following: 

Founding Team: 

1. Mathilde Andrejko - Originally from Norman die, France, M athilde has lived in t he United States fo r ten 

years. M at hi ld e hold s a M aster's in bilingual journ alism from La So rbonn e as we ll as a Bac helor 's in French 

as a Seco nd Language. In Wisco nsin for seven years, she worked in public broadcasting before t urnin g to 

higher educat ion at th e University of Wisco nsin . She now works in th e field of service- lea rning at th e 

University of San Francisco, w here she explores issues of social ju stice; power, privilege and oppression; 

and how to build mut ually benefic ial partnerships wit h the community. M athilde has a 4-year o ld 

daughter, to w hom she speaks French, and who answers in English. 

2. Corinne Petit, Corinne has a Masters in Urban Planning and Bachelors in Li nguistics and Soc iology. She is 

Co-found er and Board Ch air of Les Petits Francophones, the on ly French immers ion pre-school in Oakland . 

She has experience in non-profit management, govern ance and community-building. With strong ties to 

her co mmunity, Corinn e created an emergency preparedness plan for her neighborhood and has served 

as a Block Captain for four years. Corinn e speaks Cambodian an d Lao and is a native French speaker who 

speaks to her two children in French. 

3. Sarah Sharp - Sarah is a French teacher at Head Royce Schoo l in Oak land. She holds a M aster of Art s 

degree in Teaching from Mills College in Oak land and a Bachelor of Arts degree from Macalester College 

in St. Pau l, Minnesota. She is credent ialed to t each French, Socia l Studies, and English Language Arts. She 

has mo re than 12 years of t eaching experience in all grade levels from K-12. She has t aught in both public 

and private schoo ls inclu ding Oakland and Sa n Lorenzo Unified Schoo l Districts. Sarah herself was given 
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the gift of a bilingual French education as a young child and has subsequently found joy in helping others 

learn language. Sarah has a son and a daughter with whom she is also sharing the gift of bilingualism. 

4. Renae Waneka, - Renae holds a Masters in Public Health with an emphasis in Community Health 

Education. After teaching middle and high school Spanish in public schools in Colorado, she began 

working for the University of California San Francisco researching nursing education and managing 

leadership programs for healthcare professionals. In this capacity, she has conducted research and 

managed projects with key stakeholders in higher education, state government, private foundations and 

the community. Renae is highly proficient in Spanish, and her partner is a near-native French speaker who 

speaks to their children in French . Renae expects that her children will learn multiple languages. 

Other Key Community Stakeholders: 

5. Annette Dennett-Annette is the daughter of an educator father from Ivory Coast and a business 

graduate mother from France. Since graduating with her Masters in Developmental Psychology, with a 

focus in at-risk education, she has worked advocating for equal opportunity to so lid education; something 

so simple, yet unfortunately, so challenging. A director for an educational community based non-profit in 

San Francisco, her organization, PACT, Inc. has placed nearly 65,000 students in college since 1963; the 

majority coming from under-served low income families. Although her work involves primarily high 

school, motherhood has offered the opportunity to become involved at the primary level. Her children, 

along with her niece and nephew, are all bilingual in French and English. They've gone through Les Petits 

Francophones immersion preschool, and the hope is they will be in the first cohort at FACSEB. Joining the 

FACSEB Board offers new opportunities to advocate for more families who may not otherwise have the 

opportunity to take advantage of bilingual education; a probable correlate to higher academic success. I 

am honored to have the opportunity to be part of a grassroots effort promoting Francophone education 

in the Bay! 

6. Amelie Dupont - Amelie has more than ten years of experience in business and finance and current ly 

serves as a Process Excellence Manager of Gas Operations at Pacific Gas & Electric Company, where she 

leads process improvement initiatives. Prior to this position, Amelie spent five years in the Sarbanes-Oxley 

Compliance group at PG&E and th ree years leading Sarbanes-Oxley implementation engagements for 

various companies in many countries around the world (including the Gobi desert). Amelie graduated 

from the Rouen Business Schoo l with a Bachelor's in Business Administration. Amelie and her husband 

moved from France to the Bay Area in 2008 where they enjoy living with their two young children. 

7. Robert Freedman - Robert holds a J.D. from the University of Notre Dame. Robert co-authored the 
winning brief before the U.S. Supreme Court in Zelman v. Simmons-Harris - a key case regarding 
education reform. Robert has represented low-income fam ilies in cases involving education reform in ten 
states. Robert also founded the non-profit group Las Voces in Puerto Rico that worked to promote 
educational opportunities for low-income children in Puerto Rico. Outside of education reform, Robert 
co-wrote an amicus brief cited by the Supreme Court in the landmark civil rights case of Lawrence v. 

Texas, the case that held it was unconstitutional to criminalize homosexuality. Robert has additional ly 
directed international human rights and lega l reform projects in Central Asia . Robert's academic writings 
on the human rights situation in Central Asia have been published in journals including Nations in 

Transit. Robert has diplomatic proficiency in Russian and speaks Spanish sufficiently well to be understood 
by his Dominican wife and daughter. 

The number of directors on the permanent Board of Directors shall be no less than five (5) and no more than 

eleven (11). As provided by Education Code Section 47604(b), the charter authorizer shall be entit led to one 

representative on the Board of Directors. If the charter authorize r chooses to have a represe ntative on the Board, 

the Board may elect an additiona l member so th at the Board maintains an odd number of directors. 
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Beginning in the 2016-17 schoo l year, the Board will add one (1) parent representative to the Board. To qualify as a 

parent representative, one must have a student enro lled in FACSEB, and may not be employed nor have an 

immediate family member emp loyed in a certified position by the District. Parent representatives shall be elected 

by majority vote of the families of currently enrolled students, one vote per family, with final ratification of the top 

vote getter(s) by the Board . In the event that parent representatives fail to be elected to the Board of Directors, in 

any year, then the Board of Directors may appoint an addit ional director to fill that seat. Each person who is 

elected as a director by virtue of being a parent of one or more children attending FACSEB shall automatical ly be 

deemed to have resigned from and removed from the board at any time at which their children no longer attend 

FACSEB. 

By these processes as specified in the bylaws, all directors shall be designated by the existing Board of Directors. 

Except for the initial Board of Directors (as described above), each director sha ll hold office unless otherwise 

removed from office in accordance with the bylaws for two (2) years, and until a successor director has been 

designated and qualified. 

Within three years, the mix of the Board of Directors will shift from Founders to predominantly objective, external 

individuals with specific and relevant expertise. The Board shall include at least one (1) parent/guardian of a 

currently enro lled student as well as community members. No Charter School employees shall serve on the Board. 

The Charter School will seek outs ide directors with experience in not-for-profit governance, education program 

design, schoo l administration, legal and risk management, finance, and community relationships. New directors 

can be nominated by sitting directors and will be elected by a majority vote of the Board. 

I DUTIES OF THE BOARD OF DIRECTORS 

The Board of Directors is responsib le for establishing broad policies and overseeing high-level decisions that affect 

the Charter School. The Board of Directors has ultimate responsibility to oversee the program to ensure the 

schoo l's success; however, the FACSEB Principal and teachers will carry out the day-to-day operations of the 

school. Th e Principal will be the overall site manager and will report directly to the Board of Directors. The 

Principal will be responsible for implementing policy, overseeing operations, and carrying out the provisions of the 

charter and the Board's directives. The teaching faculty will work closely with the Principal to implement the 

educationa l program. The Principal wi ll be responsible for hiring, eva luating and terminating all teaching faculty 

with the approva l of the Board and will oversee the conduct of the teaching faculty and other staff. Other 

administrative staff will report to the Princ ipal. 

The Board's duties include but are not limited to the following: 

• Appoint and remove, as deemed necessary by the Board of Directors, al l corporate officers, agents, 

and employees; prescribe powers and duties for them as are consistent with the law, the articles of 

incorporation, and these bylaws; fix their compensation; and require from them security for faithful 

service. 

• Change the principal office or the principal business office in California from one location to another; 

designate a place in California for holding any meeting of members. 

• Manage the financial affairs of the Charter School so as to ensure the Charter School's financial 

stab ility and the continued integrity of its academic programs. 

• Monitor the operationa l budget and finances for long-term viability . 

• Borrow money and incur indebtedness on the Corporation's behalf and cause to be executed and 

delivered for the Corporation's purposes, in the corporate name, promissory notes, bonds, 
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debentures, deeds of trust, mortgages, pledges, hypothecations, and other evidences of debt and 

securities. 

• Approve the construction or remodeling of facilities or the sa le, transfer, lease, or purchase of real 

property by the Charter School and to maintain in good condition, and approve all use of, the 

property of the Charter School. 

• Adopt and use a corporate sea l; prescribe the forms of membership certificates; and alter the forms 

of the seal and certificates. 

• Establish the job description, goals, and responsibilities for the school Principal position, and recruit, 

hire, and eva luate the performance of the Principal via a process to be approved by the Board. 

• Define or refine, consistent with the Charter School's charter, the corporation's mission, values and 

vision. 

• Ensure curricu lum aligns with mission as outlined in charter. 

• Set strategic direction. 

• Develop annual goals for the Charter School and long range plans with input from the Principal, 

teachers, and Parent-Teacher Association. 

• Adopt policies to ensure that the Charter School and related educationa l programs are run 

effectively, legally, and ethical ly. 

• Serve as a review board if any complaint cannot be resolved through the usual channels of Charter 

School administration. 

The Board also approves policies and other documents as required by state or federa l law, especia lly pertaining to 

categorica l funds. Members of the Board may also participate in raising funds for the Charter School and increasing 

public awareness of the Charter School's work. 

The Board may initiate and carry on any program or activ ity or may otherwise act in a manner which is not in 

conflict with or inconsistent with or preempted by any law and which is not in conflict with the purposes for which 

schools are established. 

The Charter School sha ll comply with the Brown Act. 

The Board will adopt a Conflict of Interest Code which shal l comply with the Political Reform Act. The draft Conflict 

of Interest Code is included in Appendix D-3. As required, the Conflict of Interest Code will be submitted to the 

Alameda County Board of Supervisors for approval. 

The Board may execute any powers delegated by law to it and shal l discharge any duty imposed by law upon it and 

may delegate to an emp loyee of the Charter School any of those duties with the exception of budget approval or 

revision, approval of the fiscal and performance audits, and the adoption of Board policies. The Board however, 

retains ultimate responsibility over the performance of those powers or duties so delegated. Such delegation wil l: 

• Be in writing; 

• Specify the entity designated; 

• Describe in spec ific terms the authority of the Board of Directors being delegated, any conditions on the 

delegated authority or its exercise and the beginning and ending dates of the delegation; and 

• Require an affirmative vote of a majority of Board members. 
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I STRUCTURE OF THE BOARD 

The Board of Directors will follow the Brown Act and will meet routinely, at least once per month (excluding the 

summer). Expulsion hearings and other confidential governance matters will be held in closed session, unless open 

session is requested by the parent of the child in question, according to current law. The Board w ill appoint a 

member as President, and others as Secretary and Chief Fin ancial Officer. The Secretary will take and keep meeting 

notes and be responsible for distributing the agenda in a timely manner. Th e school's Pr incipal and any member of 

the Board of Directors may request that an item be placed on the agenda, with ultimate discretion to set the 

agenda being held by the President. The agenda shall be posted on the Charter School website and wi ll be posted 

in hard copy on the community bulletin board at the school site in accordance with the Brown Act. The Chief 

Financial Officer will be responsible fo r oversee ing the fiscal situation of the Charter School, and will provide 

guidance to the Charter School's primary fiscal employee to ensure that FACSEB is operating in a fi sca lly so lvent 

manner. 

I BOARD TRAIN ING AND SUSTAINABILITY 

FACSEB is committed to continuous improvement and on-going training to assist the Board of Directors in fulfill ing 

its responsibilities to act as stewards for the Charter School. To this end, the Board will seek appropriate training 

and educational opportun ities, both as a fu ll Board and individually. Such training experiences may inc lude full­

Board training sessions with lega l counsel or other experts fami liar with public schoo l governance, and/or training 

sess ions w ith charte r school governance experts. Training and education for new Board members will also be 

criti ca l to ensure th at these new members fully grasp their respons ibilities as Board members and develop the 

requisite expertise in public schoo l oversight and monitoring to be effective. New Board members will go through 

an initial orientation and will be given a stipend to attend supp lemental training sessions in areas of school 

overs ight where they are deficient. Th e schoo l will maintain in effect general liab ility and Board er rors and 

omiss io ns insurance po licies. 

ADVISORY BOARD 

FACSEB will also form an Advisory Board, consisting of experts in dual language education, charter schools, teacher 

development, business, finance, community development and empowerment, and international re lations. The 

Advisory Board wi ll meet formally once each year an d provide guidance to the Charter Schoo l Principal, Board of 

Directors and staff on the latest research and best practices in the field. Their input will hel p shape the schoo l's 

strategic plan for the year. In addit ion, ind ividual members of t he Advisory Board may also serve as a sou nding 

board for th e Chart er School Principal, Board of Directors and teachers on specific issues that may arise dur ing t he 

course of the year, includ ing but not limited to advising the Curriculum and Education Program Evaluation Team. 

Th e following individ uals have already joined the Advisory Board. Additional members are being recruited so that 

the Advisory Board conta ins experts in all t he aforementioned areas. 

• Virginie Arnaud Le Pape -As Director of Underwr iting at NCB Capita l Impact Partners in Oakland, Virginie 

focu ses on financing high-performing charter schools serving low-income kids nationwide . She has 

financed large charter management schools such as Green Dot, Alliance and KIPP in Los Ange les; Aspire, 

Rocketsh ip, and Leadership Public Schoo ls in the Bay Area; High Tech High in San Diego; as well as stand­

alone charter schools such as Lighthouse in Oakland and others in Los Angeles. Virgin ie has also managed 

the Growth Loan Program with the California Charter School Association and developed Charter Advance 
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with EdTec and Local Initiatives Support Corporation {USC) to provide cash flow financing for charter 

schools in California. Virginie has an MBA with a concentration in finance and environmental studies. 

• Mara Benitez - Mara has over 20 years of experience in urban education as a bilingual and bicultural 

leader for educational equity. She started her teaching career in New York City, in 1989. For over a decade 

she was a lead educator and the Director at a small progressive school in the South Bronx, the community 

where she grew up. In 2000, she was an Executive Director at the Oakland Unified School District where 

she was charged with creating schools and programs for vulnerable students. For six years, Ms. Benitez 

was the Senior Director of School Development at the Coalition of Essential Schools (CES) where she led a 

national network of 50 schools and was instrumental in the funding, design and creation of 20 new small 

schools across the country. Four years ago Ms. Benitez started her own consulting agency­

Transformative Coaching and Consulting and has coached principals, trained parent leaders, conducted 

quality school reviews and led strategic planning initiatives for non-profit organizations. She is a trained 

National School Reform Faculty (NSRF) coach and facilitator. She is the author of Small Schools, Big Ideas: 

An essential guide to successfully transforming schools (Jossey-Bass 2009). Ms. Benitez holds a MS in 

Education from Bank Street College of Education and is a graduate of Bank Street's Principals Institute. 

Mara has served on the board of directors of: North Oakland Community Charter School, Urban 

Montessori Charter School and Education for Change. She is presently a doctoral candidate at UC Berkeley 

in the Leading for Educational Equity Program. Her research is aimed at better understanding the political 

forces that shape policy decisions made by school reform leaders of coalitions and movements focusing 

on educational equity. She lives in Oakland's San Antonio neighborhood with her 6 year old daughter. 

• Seewan Eng- Seewan is an Online Product Development Manager at the New Teacher Center, overseeing 

the development of web-based products and services to support new teachers and school leaders. She 

previously worked at WestEd where she led the development of on line modules for charter school 

teachers and co-directed the federal Magnet Schools Assistance Program Compliance Monitoring Project. 

Seewan taught middle and high school for nine years, including a K-8 teacher-run school in San Francisco 

Unified School District. She also taught at two start-up charter schools - including Leadership High in San 

Francisco where she later returned to serve as President of the Board of Trustees in 2005 . She has served 

on the advisory board of the San Francisco Coalition of Essential Small Schools, which provides coaching, 

technical assistance, and professional development to a network of schools focused on equity, inquiry, 

and achievement. Seewan received a BA in educational studies and American history from Brown 

University; an EdM in teaching and curriculum in social studies from Harvard University; and National 

Board Certification. 

• Mark Gonzales - Poet. Speaker. Writer . Philosopher. Thinker. Mark Gonzales has many titles, all of which 

reveal an appreciation for life & a passion for creativity . With over a decade of experience focusing on 

emotional intelligence, sacred education, design thinking, & human development, he is the premier voice 

in the role of culture in reshaping genetic memory. His portfolio of clientele have spanned fourteen 

countries & include: Stanford University, TED{x} talks, Nobel Peace Prize Laureates, Refugee centers in the 

Middle East, and the World Islamic Economic Forum. In 2014, he cofounded the Institute for Narrative 

Growth, a platform for advancing story-based approaches to healing & success. Mark is an HBO Def Jam 

poet with a Master's in Education, a Mexican and a Muslim, a Khalil Gibran meets Pablo Neruda. As a 

community builder he was an invited speaker at the United Nations tribunal on Social Exclusion . He 

transcends citizenship identity to break borders and wage beauty across continents though culture . 

• Delphine Sherman - Delphine is the VP of Finance at Aspire Public Schools. She is responsible for the 

financial management of Aspire and oversees the finance and accounting teams. Prior to joining Aspire in 

May 2009, Delphine was the VP of Client Services at EdTec, working with dozens of charter schools across 

the state in a financial and operational capacity. Before joining the education finance field, Delphine was a 
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Senior Consu lting Associate at Cambridge Assoc iates, consu lting to foundations and endowments on their 

investment strategy and manager se lection. She has served on severa l non-profit boards in the Bay Area, 

and is currently a board member of Lighthouse Community Charter School, and an advisory board 

member for the Center for Nonprofit and Public Leadership at the Haas School of Bu siness at UC Berkeley. 

Delphine holds an undergraduate degree from Dartmouth College and an MBA from UC Berke ley. 

CURRICULUM AND EDUCATION PROGRAM EVALUATION TEAM 

FACSEB will adopt a Curriculum and Educational Program Evaluation Team, composed of the Principal and no 

fewer than two teachers/staff members
144

, who shall have the annual responsibi lity to advise the Board on 

curricu lum/textbook adoption, changes to instructional methodologies and practices, curricu lum implementation, 

professional development needs, inclusion of paraprofessiona ls, academic goals, assessments, and student 

performance benchmarks, and oth er curricu lum and instruction-related items requested by the Board of Di rectors. 

This team will report to the Board annually and more frequently as determin ed by the Board . 

PARENT-TEACHER ASSOCIATION (PTA) 

FACSEB encourages al l groups to participate in and share responsibil ity for the educational process an d 

educational results. One mechanism for participation is the PTA, which wi ll meet monthly, and is open to all 

parents/guardians and staff members. The Charter School's PTA will plan community events, raise fund s for the 

school, increase awareness of t he Charter School and its accomplishments, and make connections with community 

organizations. 

The PTA will have an Executive Committee, which wi ll be comprised of one parent from each grade leve l, and 

teachers. This Executive Committee will meet regu larly with the Charter School Principal and provid e feedback on 

schoo l policies and practices. Th ey wi ll also make recommendations about issues re lated to the Charter School, 

and serve as the main co ntact and liaison for other parents. 

EXPECTATIONS AND OPPORTUNITIES FOR PARENT INVOLVEMENT 

FACSEB recogn izes that chi ldren learn best when parents are engaged in their education. Because of the Charter 

School's un ique miss ion, it is espec ially important for parents to understand and support the educatio n program 

(regardl ess of whether th ey have French language sk ills). To ensure that families fully underst and and support the 

Charter School's program prior to starting classes, the Charter School wil l: 

• Present information about the Charter School's mission, goals and approaches during th e open 

enrol lment process. Parents wil l be provided t ime to ask questions, and will be asked to sign documents 

confirming that they understand the Charter School's mission, goals and approaches. 

• Present information about the Charter School's expectation of parents in the life of the school during the 

open enrol lment process. Parents will be provided time to ask questions, and will be asked to sign 

documents confirming that they understand the Charter Schoo l's expectations of parents. 

To encourage parent partic ipation in all aspects of school life, the Charter School features: 

144 Prior to the first year of operation, this team may be comprised of consu ltants and other vo lunteers with 
spec ific and relevant experience so that th e Principal has suppo rt for these tasks. 
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• Special family events: Scheduled at multiple times throughout the year, these events will occur in the 

evenings or on the weekends and will allow parents to participate in activities related to the school and to 

engage in learning activities. One such event will include a celebration of th e International Day of the 

Francophonie. 

• Participation in school decision-making: parents have representatives on the Parent-Teacher Association, 

including committees, and a representative on the Board of Directors. 

• Opportunities to meet with Charter School administration: Participation on and communication with the 

PT A's Executive Committee and monthly coffee hour with Charter School Principal 

• Opportunities to evaluate the Charter School and its staff: Each spring, parents will be asked to complete 

a survey eva luating the Charter School, the Principal, and their child's teachers. The su rvey results will be 

reviewed by the Charter School staff and will be a factor in personnel decisions such as merit raises. 

In additio n, the Charter School will highly encourage 30 hours of volunteer service by each family each year. The 

Charter School will provide a variety of opportunities to match with family members' different skills and interests. 

Examples include helping in classrooms, leading extra-curricular activities, coaching sports teams, assisting with 

event planning, attending field trips, attending PTA meetings, serving on parent committees, fundraising and 

commun icating with other parents. A parent committee will keep track of hours in a confidential manner, provide 

incentives for service, and assist families to fulfill this ob ligation. The Charter School recognizes this may present a 

chal lenge to some fami lies, so the Charter School will work with each family annually in developing individualized 

fami ly participation plans that support a family in meaningfu l participation. No child will be excluded from the 

Charter School or school activ ities due to the failure of his or her parent or legal guardian to fulfill the encouraged 

30 hours of participation. 

FACSEB is respon sible for sc reening of vo lunteers for the protection of students, including fingerprinting and 

criminal background checks. Registered sex offenders under Penal Code section 290 may not serve as volunteers 

on campus or anywhere or at any time students are present. Volunteers working on campus or when students are 

present who will be unsupervised by cert ificated personnel at any time must submit to a criminal background 

check pursuant to Education Code 45125. All volu nteers who work on campus during school hours must have a 

current TB test on file with the Charter School. 

I THREE-WAY CONTRACT 

Student learning is best faci litated by a three-way partnership between the student, fami ly, and schoo l. 

Accordingly, the Charter School will have a Three-Way Contract, which all parties will sign as part of the enrollment 

process. The contract will include expectations for student behavior and academic effort, family su pport of the 

student, and school responsibility for supporting the student and communicating with the fami ly. A draft of the 

Three-Way Contract is avai lable in Appendix A-6. 

I PROVIDING PARENTS WITH INFORMATION ABOUT THEIR CHILD'S PROGRESS 

During the school year, parents will regu lar ly receive information about their child 's progress, and the Charter 

School will use multiple methods to keep parents informed, including: 

• Report cards will be standards-based and distributed at the end of each marking period . 

• Progress reports will be distributed at mid-terms. 

• Parent-Teacher conferences, including parent(s)/guardian(s), student and teacher, will be held at least 

once a year to plan and assess the students' learning progress and determine goals. 
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• Parents will have regu lar access to staff and teachers by phone and email, and staff will contact parents 

regularly, both to provide positive reinforcement for academic growth and to inform parents when 

students make choices that do not match the Charter School's behavior and academic expectations. 

• The Charter School will hold a Student Study Team ("SST" ) for any student who is persistently tardy, 

absent, has behavior challenges, or is struggling academica lly. The SST will include parent(s)/guardian(s), a 

school administrator, teachers, and other school staff. The SST will meet regu larly to develop strategies 

and monitor to meet the student's needs. 

I ADDRESSING PARENT CONCERNS AND COM PLAINTS 
The Charter School is committed to working with parents to ad dress any parental concerns and complaints. 

Parents are encouraged to share their ideas and concerns with the Charter School Principal at any time. If the 

Principal is unable to resolve a parent's concern, parents are able to contact the President of the Board of 

Directors. A formal complaint process will be used if necessary to address any community concerns that are not 

resolved th rough informa l conversations. 

The Charter School will establ ish complaint procedures, including a Uniform Complaint Policy, that address both 

complaints alleging disc rimination or vio lations of law, and complaints regarding other areas. The Charter School 

will not, at any time, refer internal complaints to the District. 

The Charter School will comply with the District policy related to charter schools to the extent it aligns with and 

does not exceed the law applicable to charte r schoo ls, as it may be changed from time to time, as long as the 

Charter School has been given written notice of the policy change. 

FACSEB, in accordance with Education Code Section 47604.3, shall promptly respond to all reasonab le inquiries, 

including but not limited to inq ui ries regarding financial record s from the District and shall consult with the District 

regard ing any inquiries. The Charter School acknowledges that it is subject to audit by the District; if the District 

seeks an audit of the Charter Schoo l, it shal l assume all costs of such audit. 

Members of the Board, any administrators, managers or employees, and any other committees of the Charter 

School shall comply with app licab le federal and state laws, nonprofit integrity standards and the District's Charter 

School policies and regulations regarding eth ics and confl icts of interest to the extent such policies and regulation s 

align with and do not exceed the requirements of law applicable to charter schools. 

The Charter School and/or its non-profit corporation will be so lely respon sible for the debts and obligations of the 

Charter School. 

Governing Law: The qualifications to be met by individu als to be employed by the school. 

- California Education Code Section 47605(b)(5)(E) 

FACSEB will abide by the following general baseline legal assurances in regard to staffing. 
• Teachers and al l paraprofessionals will meet the requirements for employment of Californ ia Education 

Code section 47605(1) and the applicab le provisions of the No Child Left Behind Act. 
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• There will be no discrimination or harassment based on race, color, religion, sex, gender, gender 
expression, gender identity, pregnancy, national origin, ancestry, citizenship, age, marital status, physical 
disability, mental disability, medical condition, sexual orientation, genetic information, or any other 
characteristic protected by state or federal law. 

• The Charter School is a School of Choice and no employee will be forced to work there. 
• The Charter School will comply with all applicable state and federal laws regarding background checks and 

clearance of all personnel. 
• The Charter School will comply with all state and federal laws concerning the maintenance and disclosure 

of employee records. 

• The Charter School will comply with all applicable state and federal mandates and legal guidelines relative 
to the No Child Left Behind Act. 

FACSEB will recruit and is committed to attracting, developing and inspiring professional, effective and highly 
qualified personnel. All prospective employees will successfully complete a Department of Justice fingerprinting 
background check, tuberculosis test and reference checks to ensure the health and safety of the faculty, staff and 
students of the Charter School. Prospective employees are also expected to have the qualifications for 
employment outlined in their job descriptions and will be screened to ensure such . All employees will be at-will. 

Qualifications for the Principal, Office Manager, Teacher on Special Assignment, and Teachers are included below. 

PRINCIPAL QUALIFICATIONS 

The responsib ilities of FACSEB's Principal are to ensu re comp liance with the mission, vision and student outcomes 

outlined in this charter petition and to lead and inspire teachers, staff and students to achieve academic and 

operational exce llence. 

Required knowledge, skills and ab ilities: 

• Demonst rated commitment to fostering a dynamic and academically rigorous education program 

• Demonstrated knowledge of cu rriculum development 

• Demonstrated knowledge of curriculum development an d program design related to dual immersion and 

French language development in both native and non-native French-speaking students 

• Demonstrated knowledge of evaluation and assessment of student progress 

• Experience with developing teachers 

• Ability to thrive in the exc itement an d uncertainty surrounding a start-up 

• Proven abi lity to be a collaborative team member 

• Exce llent communication , presentation and interpersonal sk ills 

• Exce llent organization, time management and follow-up skills 

• Highly proficient in English required; bilingual and bi-literate in French and English preferred 

• Know ledge of customs and cu lture of parts of the French-speaking world 

Required education and experience: 

• 3+ years of professional teaching experience, preferably in bilingual, immersion or foreign language 

classrooms 

• 3+ years of professional experience as a school administrator or leader 

• Ch arter schoo l experience preferred 

• Bachelor's degree; Master's degree or Ph.D. in relevant professional area preferred 

• Current Ca lifornia or transferable Schoo l Admini strator/Principal Credential preferred 
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Responsibilities may include but are not limited to : 

• Foster a strong sense of community and fulfil lment around the mission and vision of the Charter School 

• Col laborate with the teaching staff to implement the educational program 

• Hire, evaluate and terminate all teach ing staff with the approval of t he Board 

• Supervise and develop al l teaching staff and other administrative staff, all of whom wil l report directly to 

the Principal 

• Participate in the Curriculum and Educational Program Eva luation Team, which wi ll design and revise 

curriculum maps, including benchmark and summative assessments, for all grades and all subjects, while 

understandi°ng that the development of curriculum maps will be a continuous and co llaborative process 

• Hold morning Coffee Hours at least once per month at the Charter School 

• Communicate regular ly with teachers, other staff, parents, Board of Directors, Advisory Board, Executive 

Committee of the PTA, etc. 

• Implement policy, oversee operation s, and carry out the provisions of the charter and the directives of the 

Board of Directors 

• Attend meetings with the FACSEB Board of Directors 

FACSEB intends to recruit and hire a Principa l to start working part-time several months prior to the Charter 

Schoo l's first day of schoo l. During this t ime, the Principal will have three primary ro les : 

• Conduct a broad search for and hire a highly qual ified and diverse staff for the first year of operation. 

• Develop curriculum maps for all grades and al l subjects that will be taught in the first year of operation. 

• Represent FACSEB at school events. 

The Board of Directors is committed to supporting the Principal in Year 0 and throughout his/her tenure at FACSEB. 

In Year 0, special supports wi ll inc lud e but wil l not be limited to : 

• Convening a Teacher Hiring Committee 
145 

to help the Princ ipa l in recru iting and hiring staff, 

• Budgeting for consu ltants to support the development of curriculum maps, and 

Continuing to develop connections with advisors in charter school operations, du al language immers ion 

education, early langu age acquisition, and education administration in order to provide access to a wide 

range of qualified ind ividuals who can advise the Principal in best practices and lessons learned . 

OFFICE M ANAG ER QUALIFI CATIONS 

FACSEB's Office Manager wil l be responsible for overal l business office activities, wil l report to the Principal, and 
wi ll work with students, parents, and external parties. Th e Office Manager w ill have the following qualifications: 

Required knowledge, skills, and abilities: 
Bilingual and bi-l iterate in both French and English 

• Strong organizational, time man agement, and mu lti-tasking ski l ls 
• Strong interpersonal and communication skills 

• Fluency with office technology, inc luding Microsoft Office appl ications 

• Experience with office management, business administrat ion, and budgets 

• Ability to work independently as wel l as w ith a team 

145 Details on the Teacher Hiring Committee are provided in the Teacher Hiri ng Section below. 
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Required educational level: 

• A.A. degree or equivalent work experience; B.A./B.S. preferred 

Required experience: 

• 3 plus years in fast-paced administrative position 

• Experience in school front office preferable 

TEACHER QUALIFICATIONS . 

Educators at FACSEB will meet all requirements for employment set forth in applicable provisions of law, including 
Education Code Section 47605(1) and the applicable highly qualified requirements of the No Child Left Behind Act. 
The qualifications of teachers to be employed in the Charter School will be designed to ensure students meet the 
educationa l goals outlined in this charter petition. 

Required knowledge, skills, and abilities: 

• Knowledge of child cognitive development and different learning styles 
• Deep knowledge of subject matter, inc luding California State Standards and subject specific frameworks 

• Knowledge of assessments 

• Knowledge of effective language immersion teaching practices 
• Ability to analyze and use qualitative and quantitative student academic performance data to guide 

classroom practice 

• Ability and w illingness to reflect and improve on his or her own performance 
• Bi lingual and bi-literate in both French and English (except for English-only positions) 
• Demonstrated interest in and ab ility to collaborate with colleagues, parents and community 

Minimum educationa l level: 
• Bachelor's degree 

Certification : 

• Teachers of core courses at the Charter School wi ll be req uired to hold a Ca liforn ia Commission on 
Teacher Credentialing (CCTC) certificate, permit, or other document equ ivalent to that which a teacher in 
other public schools would be requi red to hold. Teachers who are hired to teach a specific subject (i.e. 
math) will be required to hold a subject-specific credentia l or permit from the CCTC. FACSEB prefers t hat 
teachers hired to teach in French hold a Bil ingual Authorization in French (CSET World Languages 
Examination 

146
) or have a Bilingual Certificate of Competence (BCC), or a Bi lingual, Cross-cultural, 

Language, and Academic Development Certificate (BCLAD). 

• Teachers hi red to teach special education wil l be required to have a spec ial education teaching credentia l 
(e.g. Education Specialist Instruction Credentia l). 

Exper ience recommended: 

• 1 +year working with students as a teacher, teacher intern, or teaching assistant preferred 

I TEACHER ON SPEC IAL ASSIGNMENT 
In addition to classroom teachers, FACSEB wi ll hire a Teacher on Special Assignment (TOSA). Under the direction 
and su pervision of the Principal, the TOSA will manage and provide services for spec ial education and English 
Learners and work with the schoo l's classroom teachers by providing supplementa l support, staff development, 

146 
http://www.ctc .ca.gov/credentia ls/leaflets/cl628b.pdf - Since the BCLAD is no longer offered and this 

certification wi ll exp ire soo n for current ly certified teachers, FACSEB prefers teachers to have the most current 
certification avai lab le (Bilingual Authorization in French - CSET World Languages Examination). 
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and on-site coaching to enhance instruction and improve student achievement. The TOSA will also assist the 
Principal to plan, monitor and evaluate the instructional program, provide interventions and tutoring for students 
and perform related duties as required. 

Required knowledge, skills, and abilities: 

• Knowledge of child cognitive development and different learning styles, especially as they relate to 
students with specia l needs and English Learners (Els) 

• Knowledge of curricu lum development and assessments 

• Knowledge of effective language immersion and EL teaching practices, including SDAIE 

• Knowledge of data-driven instructional decision-making 

• Ability to analyze and use qualitative and quantitative student academic performance data to guide 
classroom practice 

• Demonstrated interest in and ab ility to collaborate with colleagues, parents and community 

Responsibilities may inc lude but are not limited to: 

• Oversees the special education program at FACSEB and works with the Principal and SELPA to ensure that 
FACSEB remain s complaint in regard s to spec ial education and that all specia l education students receive 
app licab le services 

• Ensures that al l aspects of th e IEP are followed 

• Works with classroom teachers and English Learners (Els) to ensure language development among Els 
• Provides interventions for spec ial education students and Els 

• Assists in the development and delivery of training for admin istrative, cert ificated and classified staff in a 
va riety of topics related to special education and Els 

• Provides supp lementa l support and ass istance to all classroom teachers, inc luding analysis of data using 
the school's student info rmation system and student assessment syst em 

• Writes reports and presents to the Board of Directors as needed or required 

Recommended education and experience: 
• Bi lingual and bi-literate in French and English 

• Minimum educational level- Bachelor's degree 

Certificat ion: 

• Californ ia Commission on Teacher Credentialing (CCTC) certificate, permit, or other document equ ivalent 
to that which a teacher in other public schools would be required to hold 

• Special education teaching credential 

• FACSEB prefers that teachers hired to teach in French hold a Bilingual Authorization in French (CSET World 
Languages Examination 147

) or have a Bil ingual Certificate of Competence (BCC), or a Bilingual, Cross­
cultura l, Language, and Academic Deve lopment Certif icate (BCLAD) 

Experience recommended: 

• 3+ years work ing with stu dents as a teacher or TOSA preferred 

RECRUITMENT 

The Principal will be recruited and hired by the Board of Directors. A Principal Hiring Committee will be convened 

and will include Board members, parents meaningfully interested in sending their child(ren ) to FACSEB in its first 

147 
http://www.ctc.ca.gov/credentials/leaflets/c l628b.pdf - Since the BCLAD is no longer offered and this 

certifi cation will expire soon for current ly certi fied teachers, FACSEB prefers teachers to have the most current 
certification ava ilab le (Bilingual Authorizat ion in French - CSET World Languages Examination ). 
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year of operation, educators, and other community stakeholders. The committee will advise t he Board and provide 

input into the hiring decision, although the ultimate decision rests with the Board . 

Teachers will be recruited in a variety of ways, including but not limited to : 

• Post ing avail able positions on EdJoin, American Council on the Teaching of Foreign Languages (ACTFL), 

Californ ia Langu age Teachers Association (CLTA), and American Association of Teachers of French (AATF); 

• Contacting loca l teacher preparation programs such as those at UC Berkeley, Mills College, St. Mary's 

College, CSU East Bay and Patten University;. 

• Contacting other credentialing programs th at focus on teach ing languages; 

• Contacting French departments in local universities. 

In the first year of operation, teachers will participate in a week-long Teacher Institute prior to the first day of 

school. The Institute will provide some training and enable all faculty and administration to prepare curriculum, 

pedagogical practices, assessments and other logistical processes to ensure a smooth first year of school. 

TEACHER HIRING 

FACSEB will use a rigorous mu lti-staged approach to teacher selection that includes: a resume screen, interview(s), 
writing sample, demonstration lesson with studen ts, and reference checks. Criteria for se lection are based on 
those used by the Nationa l Board for Profess ional Teach ing Standards: 

• Committed to students and learning 
• Knowledgeable abo ut their subject matter 

• Skilled in management of learning 
• Reflective in their practice 
• Community-oriented 

FACSEB's Principal wi ll make hiring decisions with input from a Teacher Hiring Committee
148 

at all stages in the 
se lection process. The Hiring Committee may include: 

• Office Manager: Helps organize t he process and paper tra il, includ ing: scheduling candidates for 
interv iews and demonstration lessons; co llecting score sheets; coordinating with current staff or 
participating students for demonstration lessons; and commun icating w ith cand idate. 

• Teachers: Conduct interview(s) and observe demonstration lesson observation. Lead Teachers may 
participate in all candidate interviews; other teachers may provide input only on candidates in their grade 
level. 

• Parents: Conduct interview(s) and observe demonstration lessons. 

STAFFING 

FACSEB will use a variety of different staff schedules to accommodate the shift in teaching time in each language, 

and to ensure that native or near-native speakers are teach ing each subject as schedu led. For grades TK-2, English 

Language Arts is essentia lly treated as a "spec ial subject" and staffed in the way t hat art and music are typically 

handled in many schoo ls (i.e. a single special subject teacher rotates through each class, giving the regular 

classroom teacher time to plan, grade assignments, or prepare for the next lesson.) In this way, a single English 

148 
In the first year of operation, the Hiring Committee may includ e Board members, parents meaningfully 

interested in sending their child (ren) to FACSEB in its first year of operation, native French speakers, educators, 
and other community stakeholders. This committee wi ll ass ist the Principal in recruiting and evaluating candidates 
fo r teaching posit ions and, upon request by the Principal, for other staff positions. 
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Language Arts Teacher can cover all the classes in grades TK-2 once the school has reached full capacity .149 In 

grades 3-5, students spend 70% of their time in French and 30% in English, requiring two native English-speaking 

teachers at full sca le for these grades. Grades 6-8 would have a dedicated English teacher for each grade, since 

students will spend their time 50/50 in each language. 

EVALUATION 

Teachers will be evaluated in a variety of ways, including but not limited to : 

• classroom observation by the Principal and/or his or her designee, 

• evidence of using formative assessments to improve instruction and student achievement, 

• development of an annual professional development plan (PDP) and efforts made to ach ieve goals 

outlined in the PDP, 

• quarterly data from report cards and summative assessments indicating that students are achieving at 

expected levels and are improving each quarter, and 

• annual data from community surveys (including the Parent Annual Survey, Staff Annual Survey, and 

Student Annual Survey) indicating that the parents and students are satisfied with the teacher and that 

the teacher collaborates with other staff and is supporting the mission and vision of the Charter School in 

classroom instruction and conduct. 

Data from these eva lu ation strategies will be used when considering merit raises for teachers. 

Governing Law: The procedures that the school will follow to ensure the health and safety of pupils and staff. These 
procedures shall include the requirement that each employee of the school furnish the school with a criminal record 
summary as described in Section 44237. 

- California Education Code Section 47605(b}{5)(F) 

A safe and healthy environment- that safeguards both students and staff as it foste rs growth and learning - is of 

paramount importance. To this end, FACSEB shal l implement appropriate and comprehensive health and safety 

measures. 

A draft of FACSEB's Comprehensive School Safety Plan is included in Appendix F-1. A full draft will be provided to 

the District for review at least 30 days prior to operation . A summary of the Charter School's health and safety 

policies include: 

Immunizations: 

The Charter School sha ll require that all enrolled students and staff furnish records documenting immunizations as 

mandated by Hea lth and Safety Code Sections 120325-120375, and Titl e 17, California Code of Regulations 

Sections 6000-6075. 

149 In the first year of operation, a single teacher will cover English Language Arts content in TK-3 and will also 
teach history/social science to third graders in English. The content taught in English in 2015-2016 will require less 
than 1.0 FTE of staff time, which may result in hiring at least one teacher part-time. 
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Tuberculosis: 

All Charter School employees wi ll be screened for tuberculosis prior to commencing employment and interacting 

with students as mandated by Education Code Section 49406. 

Vision, Hearing, Scoliosis: 

Enrolled students will be screened for vision, hearing and scoliosis. The Charter School wi ll follow Education Code 

Section 49450, et seq ., as it app lies to the various grade levels served by the school. 

Diabetes: 

An information sheet regarding type 2 diabetes shall be provided to the parent or guardian of incoming 7th grade 

students, pursuant to Education Code Section 49452 .7. The information sheet shall inclu de, but shall not be limited 

to the following: 

• A description of type 2 diabetes. 

• A description of the risk factors and warning signs associated with type 2 diabetes. 

• A recommend ation that students displaying or possibly suffering from risk factors or warning signs 

associated with type 2 diabetes should be screened for type 2 diabetes. 

• A description of treatments and prevention of methods of type 2 diabetes. 

• A description of the different types of diabetes screening tests avai lab le. 

Medication in School: 

Education Code Section 49423 wil l dictate the manner in which the Charter School wi ll administer medication in 

school. 

Blood-borne Pathogens: 

The Charter School sha ll meet state and federa l standards for dealing with blood borne pathogens and other 

potentia lly infectious materials in the work place. The Charter School w ill have a written infectious control plan to 

protect employees and students from possible infection due to contact with blood borne viruses, including human 

immunodeficiency virus ("HIV") and hepatitis B virus ("HBV" ). Whenever exposed to blood or other bodily fluid s 

through inj ury or acc ident, staff and students sha ll fol low th e latest medical protocol for disinfecting procedures. 

Emergency Preparedness: 

The Charter School wi ll develop policies and procedures for response to natu ral disasters and emergenc ies, 

inc luding fires and earthquakes, which wi ll be included in t he Parent-Stud ent Handbook. Instruction al and 

administrative staff wi ll receive training in emergency response, including appropriate " first responder" training or 

its equiva lent. 

Facility Safety: 

The Charter School wi ll create a set of policies to ensure faci lity safety. These will include: 

• The Charter School will be housed in facilities that have received state Fire M arshall approval and that 

have been evaluated by a qualified structural engineer who has determined that the faci lit ies present no 

substantial seismic safety hazard. 
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• The Charter School shall comply with Education Code Section 47610 by utilizing facilities that are 

compliant with the Field Act or facilities that are compliant with the State Building Code. 

• The Charter School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its 

facilities to ensure that they are maintained in an operable condition at al l times. The Charter School shall 

conduct fire drills at least once a month pursuant to Education Code Section 32001. 

• The Charter School shall occupy facilities that comply with the asbestos requirement as cited in the 

Asbestos Hazard Emergency Response Act (AH ERA), 40CFR part 763. 

• The Charter School will have a certificate of occupancy prior to operation. 

Drug, Alcohol and Tobacco free environment: 

The Charter School sha ll institute a policy requiring that the schoo l functions as a drug, alcohol, and tobacco free 

workplace. 

Background checks: 

FACSEB will comply with all app licable state and federal laws regarding background checks and clearance of all 

personnel. 

Employees and contractors of the Charter School will be required to submit to a crimin al background check and 

furnish a crimina l record summary as required by Education Code 44237 and 45125.1. New employees not 

possessing a valid California Teaching Credential must submit two sets of fingerprints to the California Department 

of Justice for the purpose of obtaining a criminal record summary. The Principal and Office Manager shall monitor 

compliance with this po licy. Any individual wishing to volunteer at the Charter School without direct supervision of 

a credentialed employee must also submit to a fingerprint and background screen ing prior to volunteering. 

Role of Staff as Mandated Child Abuse Reporters: 

All non-certificated and certificated staff will be mandated chi ld abuse reporters and will follow all app licable 

reporting laws and the same policies and procedures used by local school districts. 

Comprehensive Anti-Harassment Policies and Procedures: 

The Charter School is committed to providing a school that is free from sexua l harassment, as well as any 

harassment based upon such factors as race, religion, creed, color, national origin, ancestry, age, medical 

condition, marita l status, sexual orientation, or disability. The Charter School has developed a comprehensive 

policy to prevent and immediately remediate any concerns about sexua l discrimination or harassment at the 

Charter School (including employee to employee, employee to student, and student to employee misconduct). 

Misconduct of this nature is very serious and wi ll be addressed in accordance with the Charter School's Anti ­

harassment policy, which is included in the draft of the Comprehensive School Safety Plan (Append ix F-1). 
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Governing Law: The means by which the school will achieve a racial and ethnic balance among its pupils that is 
reflective of the general population residing within the territorial jurisdiction of the school district to which the 
charter petition is submitted. 

- California Education Code Section 47605(b){5){G) 

FAC_SEB will conduct a variety of outreach activities150 to attract an applicant pool reflecting the racial and ethnic 
balance of people living in the jurisdiction comprising the Oakland Unified School District. These strategies may 
include: 

• Establishing an enrollment timeline and process that allow for a broad-based recruiting and application 
process. 

• Creating and distributing enrollment brochures and forms in various languages, including- but not limited 
to - English, French and Spanish, and emphasizing FACSEB's commitment to celebrating cultural identity 
and diversity of all people, not just those from the French-speaking world . 

• Meetings with and presentations to local pre-schools and Head Start programs, afterschool and weekend 
French language programs, neighborhood groups, community organizations, churches and youth service 
organizations. 

• Posting enrollment information on the website in multiple languages. 

• Holding open houses and hosting scheduled tours for interested parents. During open enrol lment season, 
FACSEB will typically have 3-5 open houses, in addition to individual tours avai lable by appointment. 

• Advertising openings by posting flyers in neighborhoods, distributing flyers at local grocery stores, buying 
ad space on buses or in the newspaper, and send ing information via direct mail. 

In addit ion to its student recruitment efforts, FACSEB will cast a wide net in its staff recruitment efforts and will 

work with organizations such as Teach Tomorrow in Oakland in order to recruit and retain a well -qualified and 

diverse teaching staff. 

FACSEB will evaluate the racia l and ethnic diversity of its students and staff annually and, if necessary, modify its 

recruitment strategies in order to attract a racial and ethnic balance that is representative of the jurisdiction in 

which Oakland Un ified School District resides. 

15° FACSEB's Outreach Plan is included in Appendix 3. 
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Governing Law: Admission requirements, if applicable. 

- California Education Code Section 47605(b}{5)(H) 

LEGAL ASSURANCES 

As a non-sectarian , tuition-free public schoo l, the French American Charter School of the East Bay (FACSEB) will 
admit all eligible students who wish to attend up to the school's capacity, in accordance with Education Code 
§47605(d)(2)(A). No student will be required to attend FACSEB, in compliance with Education Code §47605(f) . 
Admission sha ll not be determined based on the place of residence of the pupil or of his/her parent or guardian. 
However, in the event of a public random drawing, admission may be granted based on the preferences outlined in 
the Student Admissions Policies and Procedures section below. 

FACSEB sha ll abide by Education Code §47605(d)(l) and sha ll not charge tuition, nor discriminate against any 
student on the basis of the characteristics listed in Education Code Section 220 (actual or perceived disability, 
gender, gender expression, gender identity, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or 
association with an individu al who has any of the aforementioned characteristics). 

In accordance with Education Cod e §48000(a), children must meet minimum age requirements for enro llment. 
Students entering kindergarten must be five years of age on or by September 1st for the 2014-15 schoo l year and 
each school year thereafter . FACSEB will abide by any future amendments to the Education Code regarding 
minimum age for public schoo ls. Proof of the child's age must be presented at the time of enro llment as described 
in Education Code §48002 . 

STUDENT ADMISSIONS POLICIES AND PROCEDURES 

I ADMISSIONS OVERVIEW 

FACSEB shal l admit all st udents who wish to attend, in accordance with the legal assu rances mentioned above. If 
the number of student applicants exceeds the Charter School's capacity, enrol lment (except for existing students 
of the Charter School) shall be determined by a pub lic random drawing. 

Admissions preference will be given in the following sequence of priority, provid ed all enrollment materials are 

fully completed and submitted by the announced dead lines: 

• Ch ildren of FACSEB Founding Team and Founding Families
151 

• Sib lings of current FACSEB students
152 

151 During periods of PCSGP eligib ility, this preference will be an exemption to the lottery and will be limited, when 
combined with chi ldren of FACSEB employees to 10% of total enro llment. In th e event that the children of FACSEB 
Founding Team and Founding Families total more th an 10% of enro llment during per iods of PCSGP el igibility, 
preference wi ll be for children of t he Fo unding Team followed by Founding Fami lies . Founding Families are 
required to complete 50 hours of service prior to January 31, 2015. Enrollment prior ity through Founding Family 
status is accorded as an incentive for families to invest the effo rt needed to start a new school within a short 
amount of time . See Appendix 2 for additional information on Founding Family status. 
152 During periods of PCSGP eligibility, siblings will be exempt from the lottery. 
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• 
• 
• 

Children of FACSEB employees153 

Children who reside within the boundaries of Oakland Unified School District
154 

All other children in the State of California . 

Application forms and enrollment packets will be made available in English, French and Spanish. Application forms 

will be made available on line at the Charter School's website, at the Charter School's administrative office, and 

through participation in any Parent Information Meeting held throughout the open enrollment period. The 

availability of applications for admission and the deadline for these applications will be coordinated with local 

schools to give families the opportunity to consider the full range of educational opportunities available to them. 

Families are highly encouraged - but not required - to attend a Parent Information Meeting to better understand 

the Charter School and its educational programs. 

Open enrollment will begin on the first business day in January, or the Monday thereafter if the first business day 

falls on a Friday, and will continue until the last Wednesday in February at 4:00 pm PST. Students claiming French 

language proficiency in their application will be schedu led for a French Language Review on the Saturday 

immediately following the close of the open enrollment period. Submitted application forms will be date and time 

stamped when they are received and student names added to an application roster to track receipt. If by the close 

of open enrollment, the number of applications received is Jess than the number of spaces available, all applicants 

will be accepted and enrolled in the Charter School, upon submission of an enrollment packet. Subsequent 

app lication forms will be accepted until capacity is reached. Late applicat ions for admission will result in the loss of 

opportunity for admission and enrollment preferences as listed above. However, late applications will be saved in 

case the school wait list is completely exhausted. Late ret urn of enrollment documentation, following notification 

of admission, will result in loss of place on the admission priority list as defined above . In this scenario, students 

may be placed at the end of the wait list . Wait lists will be used for the school year for which they were created 

and will not carry over to any subsequ ent school year. 

Famili es of students who are offered ad mission will have two weeks to confirm in writing their intent to enroll and 
submit an enrollment packet including: 

• signed Three-Way Contract (Draft shown in Appendix A-6), 

• emergency medical information, 
• proof of age (e.g. birth cert ificate ), 
• proof of address, and 

• immunization record s. 

By January 1 of each year, FACSEB will notify the Oakland Unified School District in writing of the app lication 

deadline and proposed date of the public random drawing. The Charter School will ensure that all application 

materials will reference these dates as well as provide complete information regarding application procedures, key 

dates, and admissions preferen ces and requ irements consistent with the approved charter. 

The table below shows the proposed application and admission timeline for the 2015-2016 school year. The school 
may refine the proposed student application and admission timeline in accordance with written policy adopted by 

153 During periods of PCSGP eligibility, this preference will not exceed 10% of total enrollment when combined with 
ch ildren of the Founding Team and Founding Families. 
154 In the event that FACSEB does not secure a facility through Prop 39, it intends to be physically located in the 
attendan ce area of a public elementary school with at least 70 percent of students qualifying for Free or Reduced 
Price Meals. If the Charter School rents a facility that meets these condition s, it will app ly for funding through 
SB740 and will give students in the attendance area of the Charter School's physical location preference before 
those who reside within the boundaries of OUSD. 
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... 

FACSEB's Board of Directors. A copy of t he revised po licy will be provided to the District within 45 ca lendar days of 
the approval by the Charter Schoo l Board of Directors and prior to the open enrollment period. 

~~roP9!f<l:studdlJV~l>iliL ai1on':a'RcfA.am1~ion:n1M11ne~\201s-16\se11001 veir......._ 
January 5, 2015 Application forms available on line at the Charter 

Schoo l's website, at the Charter School's administrative 
office, and at al l Parent Information Meetings held 
during open enrollment 

February 25, 2015 All app lication forms due by 4:00 pm PST 

February 28, 2015 French Language Review conducted for all students 
claiming French language proficiency 

First week in March (exact date TBD) Public Random Drawing conducted (if necessary) 

March 13, 2015 Admission notification and enro llment packets 
distributed to parent and ch ildren who have been 
drawn in the Pub lic Random Drawing 

---------
March 31, 2015 Dead line to confirm intent to enro ll and submit all 

required elements of enrollment packet (as described in 
the Admissions Overview section above) to Charter 
School 

I PUB LIC RANDOM DRAW I NG 

Should t he number of students applying for admission exceed capac ity, a Public Random Drawing wi ll be held to 

determine admission, per the requirements of Education Code§ 47605(d)(2)(B). Families who submit complete 

application forms prior to the February dead line will be notified in writing regard ing the date, time and location of 

the drawing, and rules for the process of the drawing. The drawing will be held on the schoo l grounds in March, 

except the f irst year when it may be hosted at another location that will accommodate all who wish to attend. 

Wh ile all fami lies are welcome to attend, attendance at the drawing is not required for admiss ion to the Charter 

School. 

Results of the drawing will be published in English, French and Spanish and will be posted on line and in hard copy 

in previously determined locations. Results wi ll also be mailed to all app licants and fo llow-up phone calls will be 

made. 

Any fami lies who decline admission or who fai l to confirm will lose their position to the next name on the wait list. 

The wait list will be valid for the duration of the school year and wi ll not carry over to any subsequent school year. 

If a student leaves the schoo l, that space will be offered to the next person on the wait list. 

To be effective, the two-way language immersion (TWI) model requires roughly equal numbers of francophone
155 

and non-francophone students. 156
. Therefore, the single pub lic random drawing will al locate enrollment based on 

the French language proficiency of the student (determined by a review of French language ski lls if necessary).
157 

155 Children will be tested for their French profic iency and must be proficient in French at the grade level to which 
they are app lying. For students applying for Transitiona l Kindergarten and Kindergarten, the French language 
review wi ll consist of an interv iew with a designated francophone . For students applying for 1st grade and up, the 
review wi ll assess reading, writing and conversation abi lities of the student and will be conducted by a 
francophone teacher or someone designated by the Principal or Board of Directors. The Princ ipa l and/or Board of 
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I PUBLIC RANDOM DRAWING "LOTTERY" PROCEDURES 

1. The lottery will take place within 14 days of closing the open enrollment period. For the 2015-16 schoo l 

year, application/lottery forms must be received by February 25, 2015, 4:00 pm PST. 

2. The lottery will take place on the Charter School's campus in a facility large enough to allow all interested 
parties to observe the drawing, or at another public venue near the school large enough to accommodate 
all interested parties. 

3. The lottery will take place on a weekday evening or other time when most interested parties who wish to 
attend may do so. For the 2015-16 school year, the drawing will take place on a weekday during the first 
week of March, at 7 p.m. 

4. All interested parties will know, prior to the holding of the lottery, how many openings are available per 
grade level at the Charter School. This information will be posted on the FACSEB website and emailed to 

all Fall 2015 schoo l app licants. 

5. All students claiming grade-level French language proficiency (francophone) will be scheduled for a French 
Language Review on the Saturday immediately fol lowing the close of the open enrollment period. 

6. In the first year of operation, the lottery shall draw names for francophone and non-francophone children 
in each grade being offered {TK, K, 1'1

, 2°d and 3'd grades). After the first year of operation, Transitional 
Kindergarten and Kindergarten names will be drawn in the same manner, while al l students app lying to fill 
spaces in 1'1 grade and above must have French language proficiency in the grade level to which they are 
app lying. 

7. Beginning with the lowest grade, francophone and then non-francophone names shal l be drawn by a 
Charter Schoo l administrator or Board member. The lottery will be structured to balance the number of 
francophones and non-francophones. Th e target for the composition of each grade is half francophones 
and half non-francophones. This ratio may be adjusted depending on the number of francophone 
applicants. There will be a separate lottery for each language group, and fifty percent (50%) of the slots in 
each grade will be reserved for francophones. Francophones are children who are fluent in French (and 
may be fluent in English or other languages). Non-francophones are ch ildren who are not fluent in French. 
Before entering the lottery, francophone/bilingual app licants may be assessed to determine their 
language proficiency by a qualified staff member. In al l other aspects, the lottery for students enro lling in 
the Charter School will follow all of the above school wide gu idelines. 

Directors may modify French language review requirements so that they continue to be aligned with best practices 
in language immersion education and early language acquisition. 
156 FACSEB aims to have 50% francophone in each inaugural class in order for the language immersion program to 
be most successful. After the first year of operation, all students applying to fill any avai lable spaces in first grade 
and above will be tested for French language proficiency and will be expected to have a level of French proficiency 
simi lar to students in the grade for which they will be enrol ling in the Charter School. 
157 

This approach to the public random drawing is designed to enable FACSEB to achieve its program goals, is used 
by other TWI language immersion schoo ls in the area, and conforms with the enrol lment balance described by the 
California Department of Education in its FAQs related to two-way immersion programs 
(www.cde.ca.gob/sp/el/ip/faq.asp). However, the lottery procedure may need to be amended during any period of 
eligibi lity for the Public Charter Schools Grant Program (PCSGP) in accordance with the Request for Applications 
approved by the State Board of Education . Such amendments may be made at the Charter School's discretion 
without any need to materially rev ise the charter as long as such amendments are consistent with the law and 
written notice is provided by the Charter School to the District. 
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8. The drawing sha ll continue unti l al l names in each grade level are drawn. 

9. Those individuals whose names are drawn after al l spaces have been fil led wi ll be placed on the wait list in 
the order drawn, except if the preferences described above require otherwise. 

10. Potential students on the wait list sha ll provide contact information on their application/lottery forms in 
the event that space becomes avai lable. Fami lies promoted off of the wait list shall be informed by 
te lephone and in writing and shall have a maximum of seven (7) calendar days to respond. In addition, the 
Charter School shall attempt on at least two separate occasions to contact the parents/guardians of 
promoted students by telephone. Those fami lies not responding within the maximum response period 
will forfeit their right to enroll their student in the Charter School for that school year. 

11. Applicants need not be presen t at the lottery to enrol l and will be notified via te lephone and mail of their 
status. 

12. App lications received after th e close of open enrol lment will be added to wait list after the lottery, in 
order received, and wil l be contacted for enrollment when the lottery wait list is exhausted . 

13. The Public Random Drawing for the first year, should it be necessary, will be held the first week of March, 
201S. All fami lies will be notified about result s, but applicants wil l also be ab le to contact the Charter 

School to ascertain an ind ividua l student's status on the wait list. 

I STUDENT RECRUITMENT AND ENROLLMENT GROWTH 

FACSEB will use a variety of strategies to actively recruit a diverse student population that understands and values 
the Charter School's mission and is committed to the Charter School's instruction al and operational ph ilosophy. 
The Charter School will conduct an annual review of the diversity of its stud ents in order to target outreach to 
underserved communities so that the student body of FACSEB is representative of the jurisdiction in which OUSD 
resides. 

The Charter School plans to start with one class each of transitional kindergarten, kindergarten, first grade, second 
grade and third grade. Each year, the Charter School will add an additional grade level, through eighth grad e, as 
documented in the table below. 

Expected Number of Classes in Each Academic Yea r 

Grade 2015 2016 2017 2018 2019 2020 2021 2022 2023 2024+ 
Transitional 1 1 1 1 1 1 1 1 1 1 
Kindergarten 
Kindergarten 1 2 2 2 2 2 2 2 2 2 

First 1 1 2 2 2 2 2 2 2 2 

Second 1 1 1 2 2 2 2 2 2 2 

Third 1 1 1 1 2 2 2 2 2 2 

Fourth 1 1 1 1 2 2 2 2 2 

Fifth 1 1 1 1 2 2 2 2 

Sixth 1 1 1 1 2 2 2 

Seventh 1 1 1 1 2 2 

Eighth 1 1 1 1 2 
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Governing Law: The manner in which annual, independent financial audits shall be conducted, which shall employ 
generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be 
resolved to the satisfaction of the chartering authority. 

- California Education Code Section 47605.6(b)(S)(I) 

An annual independent fiscal audit of the books and records of FACSEB will be conducted as required under the 
Charter Schools Act, Education Code Sections 4760S.6(b)(S)(I) and copies transmitted and distributed as per 
47605.6(m). The books and records of the Charter School will be kept in accordance with generally accepted 
accounting principles and as required by applicable law, and the audit will employ generally accepted accounting 
procedures. The audit shall be conducted in accordance with applicable provisions within the California Code of 
Regulations govern ing audits of charter schools as published in the State Controller's K-12 Audit Guide. 

The Charter School's Board of Directors shall form a finance committee to oversee the selection of an independent 
auditor and the completion of the annual audit of the schoo l's financial affairs. The auditor will have, at a 
minimum, a CPA and educational institution audit experience and be approved by the State Controller on its 
published list as an educational audit provider. The audit shall verify the accuracy of the schoo l's financial 
statements, attendance and enrollment, accounting practices and review the schoo l's internal controls. The audit 
sha ll be conducted in accordance with generally acceptab le accounting principles applicable to the school. To the 
extent required under applicable federal law, the audit includes items and processes spec ified in any app licab le 
Office of Management and Budget Circulars. 

The annual audit shall be completed within six months of the close of the fiscal year and copies of the audit's 
findings forwarded to the District, the county Superintendent of Schools, the State Controller, the California 
Department of Education, and other entities by December lS'h of each year and as required by law. The school's 
finance committee shall review any audit exceptions or deficiencies and report them to the schoo l's Board of 
Directors with recommendations on how to resolve them. The Board sha ll report to OUSD regarding how the 
exceptions and deficiencies have been or will be reso lved to their satisfaction along with an anticipated time line 
for the same. Any disputes regarding the resolutions of audit exceptions and deficiencies shall be referred to the 
dispute resolution process contained in Element N. The independent fiscal audit of the Charter School is a public 
record to be provided to the public upon request. 

Governing Law: The procedures by which pupils can be suspended or expelled. 

- California Education Code Section 47605.6(b)(S)(J) 

In order to promote learn ing and protect the safety of all students and staff, FACSEB will maintain a 
comprehensive set of student disciplinary policies and procedures that clearly outline expectations for student 
behavior and consequences for inappropriate behavior. These policies and procedures will be distributed as part of 
the Charter School's Parent-Student Handbook. FACSEB will ensure that students and their parents/guardians are 
notified in writing upon enrol lment of al l discipline policies and procedures and will work with students and 
fam ili es to foster a safe and respectful learning environment. 

Students will be encouraged to develop self-disc iplin e, mutual respect, and acceptance of personal responsibility. 
School staff will be expected to model appropriate behavior, be consistent in enforcing rules, and use positive 
reinforcement to encourage good behavior among students. Parents/guardians are encouraged to discuss any 
concerns they have regarding student behavior with the teacher or Principal at any time. Open communication 
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between students, parents, and the school staff is crucial for maintaining a safe school environment that provides 
all students with access to a quality education . 

When a student violates school behavioral policies and expectations, it may be necessary to suspend or expel a 
student from regular classroom instruction. Suspended or expelled students shall be excluded from school and 
school-related activities. Should a student's behavior be severe enough to warrant suspension or expulsion, the 
Charter School will follow the procedures for suspension and expulsion as outlined in the California Education 
Code. These policies and procedures will be enforced fairly and consistently without regard to race, creed, color, 
sex, or any other prohibited classification. In the case of a special education student, or a student who receives 504 
accommodations, FACSEB will ensure that it follows all applicable federal and state laws including, but not limited 
to, the California Education Code, when enforcing any form of discip1ine on a student identified as an individual 
with disabilities. 

See Appendix F-1 for the Charter School's Suspension and Expulsion Policy and Procedures, which are part of the 
Charter School's Comprehensive School Safety Plan. 

Governing Low: The manner by which staff members of the charter schools will be covered by the State Teachers' 

Retirement System, the Public Employees' Retirement System, or federal social security. 

- California Education Code Section 47605.6(b)(S}{K) 

All employees of the Charter School who qualify for membership in the California State Teachers Retirement 
System (STRS) shall be covered and will contribute at the rate established by STRS

158
. All employees who are not 

members of STRS must contribute to the federal soc ial security system. The Charter School will make all employer 
contributions as required by STRS and federal social security. 

All applicants for positions within FACSEB sha ll be informed of the retirement system options for employees of the 
Charter School. This information shall specifically include that the Charter School makes available to its employees 
coverage under the STRS, and that accepting employment in the Charter School may exclude the applicant from 
further coverage in th e applicant' s current retirement system. 

The Charter School will also make contributions for workers' compensation insurance, unemployment insurance 
and any other payroll obligations of an employer. To maximize its ability to attract qualified staff, the Charter 
School will periodically evaluate the feasibility and appeal to candidates by offering a 403(b) in lieu of STRS 
membership. 

Governing Low: The public school attendance alternatives for pupils residing within the school district who choose 
not to attend charter schools. 

-California Education Code Section 47605(b)(S)(L) 

158 If charters lose the ability of charters to participate in STRS, which is currently under review, FACSEB will offer 
an alternate retirement plan such as a 403(b) that will achieve smooth benefit accrual and will allow staff to save 

for retirement. 

Charter Petition - French American Charter School of the East Bay 113 



No student sha ll be required to attend the French American Charter School of the East Bay. Students who do not 
attend the school may attend their local school or pursue an inter-district transfer in accordance with existing 
enrollment and transfer policies of their district of residence. Parents or guardians of each student enrolled in the 
Charter School will be informed upon enrollment that the student has no right to admission in a particular school 
or program of any local education agency as a consequence of enrollment in the Charter School, except to the 
extent that such a right is extended by the Oakland Unified School District. 

Governing Law: A description of the rights of any employee of the school district upon leaving the employment of 

the school district to work in a charter school, and of any rights of return to the school district after employment at 

a charter school. 

- California Education Code Section 47605.6{b){S)(M} 

No Oakland Unified School District employee shall be required to work at the French American Charter School of 
the East Bay. 

OUSD employees who choose to leave the District's employment to work at the Charter School will not have the 
automatic right to return to a comparable position within OUSD unless District policy permits this. Former District 
employees must work with the District on the procedures for returning should they choose to do so. 

Sick leave or years of service credit with OUSD or another school district may be transferred to the Charter School 
for the purposes of the State Teachers' Retirement System (STRS). 

Employment by the Charter School provides no rights of employment at any other entity, including any rights in 
the case of the closure of the Charter Schoo l. 

Governing Law: The procedures to be followed by the charter school and the entity granting the charter to resolve 

disputes relating to provisions of the charter. 

- California Education Code Section 47605{b}(S)(N} 

The French American Charter School of the East Bay (FACSEB) recogn izes that it cannot bind the District to a 
dispute resolution procedure to which the District does not agree. The policy be low is intended as a starting point 
for a discussion of dispute resolution procedures. The Charter School is willing to consider changes to the process 
outline below as suggested by the District. 

FACSEB and the District will be encouraged to attempt to resolve all disputes amicab ly and reasonably without 
resorting to formal procedures. Parties sha ll refrain from public commentary regarding any disputes until the 
matter has progressed through the dispute resolution process. 

Any controversy or claim aris ing out of or relating to the charter agreement between the District and the Charter 
Schoo l, except any controversy or claim that is in any way related to revocation of this charter, shal l be handled 
first through an informal process in accordance with the procedures set forth below. 

(1) Any controversy or claim arising out of or relat ing to the charter agreement, except any controversy or claim 
that in any way related to revocation of this charter, must be put in writing {"Written Notification") by the party 
asserting the existence of such dispute. The Written Notification must identify the nature of the dispute and all 
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supporting facts known to the party giving the Written Notification. The Written Notification may be tendered by 
persona l delivery, by facsimile, or by certified mail. The Written Notification shall be deemed received (a) if 
persona lly delivered, upon date of delivery to the address of the person to receive such notice if delivered by 
5:00pm or otherwise on the business day following personal delivery; (b) if by facs imile, upon electronic 
confirmation of rece ipt; or (c) if by mail, two (2) business days after deposit in the U.S. M ai l. All written notices 
sha ll be addressed as follows: 

To Charter School, c/o Principal : 
French American Charter School of the East Bay 
[FACSEB address to be provided when determined] 

To Coordinator, Office of Charter Schools: 
Office of Charter Schools, Oakland Unified School District 
1025 Second Aven ue, Room 206 
Oakland, California 94606 

(2) A written response ("Written Response") sha ll be tendered to the party providing the Written Not ification 
within twenty (20) business days from the date of receipt of the Written Notification. The Written Response sha ll 
state the responding party's pos ition on al l issues stated in the Written Notification and set forth all facts that the 
responding party believes support its position. The Written Response may be t endered by persona l delivery, by 
facsimi le, or by certified mail. The Written Response shall be deemed received (a) if personally delivered, upon 
date of delivery to the address of the perso n to receive such notice if delivered by 5:00pm, or otherwise on the 
business day following persona l delivery; (b) if by facsimi le, upon electronic confirmation of receipt; or (c) if by 
mail, two (2) business days after deposit in the U.S. Mail. The parties agree to schedu le a conference to discuss the 
claim or controversy (" Issue Conference") . Th e Issue Conference shall take place within fifteen (15) business days 
from the date the Written Response is received by the other party. 

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue Conference, then either 
party may request that the matter be reso lved by med iation. Each party shal l bear its own costs and expenses 
assoc iated with the mediation. The med iator's fees and the administrative fees of th e mediation shall be shared 
eq ually among the parties . Mediation proceedings sha ll commence within 60 days from the date of the Issue 
Conference . The parties shal l mutually agree upon the selection of a mediator to resolve the controversy or claim 
in dispute. If no agreement on a mediator is reached within 30 days after a request to mediate, the parties wi ll use 
the processes and procedures of th e American Arbitration Assoc iation ("AAA" ) to have an arbitrator appointed . 
(4) If the mediation is not successfu l, the parti es agree that each party has exhausted its administrative remed ies 
and shall have any such recourse avai lab le by law 

DISPUTES ARISING FROM WITHIN THE CHARTER SCHOOL 

Disputes arising from with in FACSEB, inc lud ing al l disputes among and between students, staff, parents, 
volunteers, advisors, partner organizations, and governing Board members of the schoo l, shall be resolved 
pu rsuant to po licies and processes developed by the Charter School. 

The District agrees to inform FACSEB in writing if it is contacted regarding a conflict at the Charter Schoo l and to 
refer the involved parties to the Charter School's conflict procedures. 

The District agrees not to intervene or become involved in the dispute unless the dispute has given the District 
reasonable cause to be lieve that a vio lation of this charter or re lated laws or agreements has occurred, or un less 
the Charter School has requested the District to intervene in the dispute. 

Disputes sha ll first be brought in writ ing to the Charter School's Principal for resolution. All complaints must be 
signed and dated. If the dispute is not reso lved at this level, the matter shal l be brought before Board of Directors. 
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The Principal sha ll provide a written summary of the dispute and all attempts at resolution for the school Board of 

Directors. The decision of the Board of Directors shall be final. 

The Charter School will establish a Uniform Complaint Policy. See the Appendix for Anti-Discrimination and Anti ­
Harassment Procedures (included as part of the Comprehensive School Safety Plan, Appendix F-1). 

A declaration whether or not the charter school shall be deemed the exclusive public school employer of the 

employees of the charter school for purposes of the Educational Employment Relations Act 

- California Education Code Section 47605 (b)(5 )(O) 

The French American Charter School of the East Bay shall be deemed the exclusive public school employer to the 

teachers, staff and other employees of the Charter School for the purpose of the Education Employment Relations 

Act (EERA). The Charter School recognizes the employees' rights under the EERA provisions to organize for 

collective bargaining. 

A description of the procedures to be used if the charter school closes. The procedures shall ensure a final audit of 

the school to determine the disposition of all assets and liabilities of the charter school, including plans for 

disposing of any net assets and for the maintenance and transfer of public records. 

- California Education Code Section 47605.6{b }{5 }(P) 

In the event that the French American Charter School of the East Bay (FACSEB) shou ld close, th e Board of Directors 

will document the closure with a formal action. The Charter School will promptly notify parents/guardians of 

pupils, the District, the Alameda County Office of Education, the School's SELPA, retirement systems in which the 

School's employees participate, and the California Department of Education of the closure. This notice will include 

a description of the circumstances of the closure, the effective date of the closure, and will identify an entity 

respons ible for conducting closure-related activities. Also included in this notification will be: name(s) and contact 

information for the person(s) to whom reasonable inquiries may be made regarding the closure; the pupils' school 

districts of residence; the manner in which parents/guard ians may obtain copies of pupil records, including spec ific 

information on completed courses and credits that meet graduation requirements. 

The Board or its designee will ensure that the notification to t he parents/guardians and students of FACSEB of the 

closu re provides information to assist parents/guardians and students in locating su itab le alternative programs. 

This notice will be provided promptly following the Board's decision to close the Charter School. 

FACSEB will provide to the entity responsible for closure-related activities a list of pupils in each grade leve l and 

the classes they have completed, together with information on the pupils' districts of res idence. 

All personnel records, pupil records, state assessment results and special education records will be transferred to 

and maintained by the entity responsible for closure-re lated activities. As applicable, the Charter School will 

provide parents/guardians and the District with copies of all appropriate student records and will otherwise assist 

students in transferring to their next school. All pupil's permanent records or copies thereof sha ll be transferred by 

the Charter School no later than 10 schoo ldays following the date the request is received from the public school or 
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private school where the pupil intends to transfer. All transfers of student records will be made in compliance with 

the Family Educational Rights and Privacy Act (" FERPA") 20 U.S.C. § 1232g. 

FACSEB will ask the Distr ict to store original records of students. All records shall be transferred to the District 

upon schoo l closure. If the District will not or cannot store the records, the Charter School sha ll work with the 

Alameda County Office of Education to determine a suitable alternative location for storage. 

As soon as reasonably practical, the Charter School will prepare final financial records. The Charter School will have 

an independent final audit completed within six months after closure. The Charter School will pay for the audit, 

which sha ll function as the annual audit. The audit will be prepared by a qualified Certified Public Accountant 

selected by the Charter School and will be provided to the District promptly upon its completion. The final audit 

will include: an accounting of all financial assets, including cash and accounts receivable and an inventory of 

property, equipment, and other items of material value; an accounting of the liabilities, including accounts payable 

and any reduction in apportionments as a result of audit findings or other investigations, loans, and unpaid staff 

compensation; and an assessment of the disposition of any restricted funds received by or due to the Charter 

School. 

On closure of FACSEB, all assets of the Charter School, including but not limited to al l leaseholds, personal 

property, intel lectual property and all ADA apportionments and other revenues generated by students attend ing 

the School, remain the so le property of the Charter School and shall be distributed in accordance with the Articles 

of Incorporation to another California public educationa l entity. Any assets acq uired from the District or Distr ict 

property will be promptly returned upon school closure to the District. The distribution shal l include return of any 

grant funds and restricted categorical fund s to their source in accordance with the terms of the grant or state and 

federal law, as appropriate, which may include submission of final expenditure reports for entitlement grants and 

the filing of any required Final Expenditure Reports and Final Performance Reports. This distribution shal l also 

include the return of any donated materials and property in accordance with any conditions established when the 

donation of such materials or property was accepted . 

On closure, the Charter School shall remain so lely responsible for all liabilities arising from the operation of the 

Charter School. 

As FACSEB is operated by a non-profit public benefit corporation, should the corporation dissolve with the closure 

of the Charter School, the Board will fo llow the procedures set forth in the California Corporations Code for the 

dissolution of a non-profit public benefit corporation and file al l necessary filings with the appropriate state and 

federal agencies. 

INSURANCE 

FACSEB shall acquire and finance general liability, workers compensation, and other necessary insurance 159 of the 

types and in the amounts required for an enterprise of simi lar purpose and circumstance. Coverage amounts wil l 

be based on recommendations provided by the Distr ict and the Charter School's insurer. The District Board of 

159 Appendix Q provides information on typ es and amounts of other insurance that are offered by the CharterSAFE 
Joint Powers Authority (JPA) and that FACSEB will cons id er. The FACSEB budget (provided in Appendix Q) assumes 
that the Charter School will use the CharterSAFE JPA for insurance purposes. 
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Education shall be named as an additional insured on all policies of the Charter School. Prior to opening, the 

Charter School will provide evidence of the above insurance coverage to the District. 

BUDGET AND FINANCIAL REPORTING 

The petitioner or petitioners shall also be required ta provide financial statements that include a proposed first year 

operational budget, including startup costs, and cash flow and financial projections for the first three years of 

operation. 

- California Education Code Section 47605( g) 

While FACSEB will apply for the Public Charter Schools Grant Program (PCSGP) grant and for a facility through 

Proposition 39, the most conservative financial scenario - which assumes that FACSEB rents a facility and does not 

receive the PCSGP grant- is provided in Appendix Q. This financial scenario includes to the following documents: 

• A projected multi-year budget, including startup costs and cash-flow for the most conservative financial 

scenario, which assumes that FACSEB rents a facility and does not receive the PCSGP grant; 

• A narrative for this scenario; and 

• An Excel workbook of LCFF calculations. 

These documents are based upon the best data available to the petitioners at the time. 

FACSEB shall provide reports to the District as follows, and may provide additional fiscal reports as requested by 

the District: 

• By July 1", a preliminary budget for the current fiscal year. For a charter school in its first year of 

operation, fin ancial statements submitted with the charter petition pursuant to California Education Code 

47605(g) will satisfy this requirement. 

• By July 1' t, an annual update required pursuant to Section 47606.5. 

• By December 15th' an interim financial report for the current fisca l year reflecting changes through 

October 31. Additionally, on December 15th' a copy of the Charter School's annual, independent financial 

audit report for the preceding fiscal year shall be delivered to the District, State Controller, State 

Department of Education and County Superintendent of Schools. 

• By March 15th' a second interim fin ancial report for the current fiscal year reflecting changes through 

January 31' t. 

• By September 15th, a final unaudited report for the full prior year. The report submitted to the District 

shall include an annual statement of all the Charter School's receipts and expenditures for the preceding 

fiscal year. 

ADMINISTRATIVE SERVICES 

The manner in which administrative services of the school are to be provided. 

- California Education Code Section 47605(g) 

FACSEB intends to contract with EdTec, or another similar service provider, to meet the Charter School's 

admin istrative needs. EdTec is a company that provides charter schools with the expertise they require in charter 

related services from charter development, business services, school software so lutions, and school performance 
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and educational support. It is the most comprehensive charter school services provider, and supports schools 

throughout the state. Since its inception in 2001, EdTec has helped more than 250 charter schools and 

developers. FACSEB initially intends to contract w ith EdTec for all "back-office" administrative services, including 

but not limited to accounting, payroll, accounts payable, budget development, and data. This service has already 

been reflected in our budget under Business Services. FACSEB may bring some or all of these services " in house" 

when the school deems it appropriate. 

FACILITIES 

The fa cilities ta be utilized by the school. The description of th e fa cilities to be used by the charter school shall 

specify where the school intends to locate. 

- California Education Code Section 47605{g) 

FACSEB plans to request facilities from the District through Proposition 39. If the Charter School is not able to 

secure facilities from the District through Proposition 39, it will secure appropriate private facilities within the 

boundaries of the Oakland Unified School District and plans to be physically located in th e attendance area of a 

public elementary school in which at least 70 percent of t he st udent enro llment is eligible for Free and Reduced 

Lunch so that th e Charter School can qualify for SB740 Fac ility Grant fun ds. 

Considering the goal of FACSEB to accommodate students of various income levels from across Oaklan d, the 

facility should be in a central location and easily accessible by public transportation. Current areas of interest 

based on their central location and the distribution of our interested families are near t he following BART stations: 

12'h Street, 191h Street, MacArt hur and Lake Merritt. FACSEB prefers that th e facili ty be able to accommod ate the 

school's enrollment growth for at least two years, acco rding to the en rollment growth pattern outlined in this 

petition. However, FACSEB is willing to con sider any avai lable OUSD facility that meets th e needs of th e Charter 

School. The followin g Facility Needs Assessment describes the fac ility needs for FACSEB for the five-year term of 

this charter. 
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FACSEB Proposed Facility Needs Assessment, Number of Rooms Needed, 2015-16 through 2019-20 

Grade Levels Offered TK-3 TK-4 TK-5 TK-6 TK-7 

Type Elementary Elementary Elementary Elementary Elementary 
and M iddle and M idd le 

Estimat ed Total Enrollment 130 182 234 286 338 

Estimated Student-Teacher Ratio 26 :1 26:1 26:1 26:1 26:1 

Classroom (Kindergarten, including 2 3 3 3 3 
Transitional Kindergarten ) 

Classroom (First Grade) 1 1 2 2 2 

Classroom (Second Grade) 1 1 1 2 2 

Classroom (Third Grade) 1 1 1 1 2 

Classroom (Fourth Grade) 1 1 1 1 

Classroom (Fifth Grade) 1 1 1 

Classroom (Sixth Grade) 1 1 

Classroom (Seventh Grade) 1 

Science Lab/ Art Studio 1 1 

Choral/Band/Music Room 1 1 

Computer Lab/Media Center 1 1 

Total Classrooms 5 7 9 11 13 
-·-··---·------·---------- ------

Principal's Office 1 1 1 1 1 

Administrative Offices 1 1 1 1 1 

Nurse/ Medical Room 
----------- --

Kitchen 

Facu lty Room 1 1 1 1 1 

Total Other Rooms 3 3 3 3 3 
-------··------ ------- --------- ------ -------·-

Reception/Lobby Area 1 1 1 1 1 

Storage Closets 1 1 1 2 2 

Cafeteria/ Auditorium/Mu ltipurpose Room 1 1 1 1 1 

Playground (Elementary) 1 1 1 1 1 

Gym/Hard Court Recreationa l Area 1 1 

Locker Area 1 1 

Li brary 1 1 

Drinking Founta in 1 1 2 2 2 

Men 's Bathroom 1 1 1 1 1 
- --

Women's Bathroom 1 1 1 1 1 
---------·--------···---

Boy's Bathroom 1 1 1 2 2 

Gir l' s Bathroom 1 1 1 2 2 
------

Toto! Bathrooms 4 4 4 6 6 

160 
Assumes that FACSEB w ill rely on catered lunches from a provider such as Revolution Foods. 
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TRANSPORTATION 

FACSEB will not provide transportation to and from school, except as required by law for students with disabilities 

in accordance with a student's IEP. 

MEALS 

In accordance with the Federal Lunch Act and State Assembly Bill 1594, FACSEB will provide "each needy pupil one 

nutritionally adequate free or reduced-price meal during each school day."161 FACSEB will prepare and serve meals 

on site through a vendor catering company such as Revolution Foods162
• This vendor provides many organic 

options packed in BPA-free packaging, which helps FACSEB ensure that the food provided is nutritious and adheres 

to our vision of supporting and engaging students in making healthy life choices, including ed ucation about eating 

and nutrition that fuels learning and wellness . 

POTENTIAL CIVIL LIVAB ILITY EFFECTS 

FACSEB sha ll be operated as a California non-profit public benefit corporation. This corporation is organized and 

operated exclusively for charitab le purposes within the meaning of Section 501(c){3) of the Internal Revenue Code 

and California Revenue and Taxation Code Section 23701(d). 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school operated by or as 

a non-profit public benefit corporation shall not be liable for the debts or obligations of the charter school or for 

claims arising from the performance of acts, errors or omissions by the Charter School if the authority has 

complied with all oversight responsibilities required by law. The Charter School sha ll work di ligently to assist the 

District in meeting any and all oversight obligations under the law, including monthly meetings, reporting, or other 

District-requested protocol to ensure t he District shal l not be li able for the operation of the Charter School. 

Further, FACSEB and the District shal l enter into a memorandum of understanding, wherein the Charter School 

shal l indemnify the District for the actions of the Charter School under this charter. 

The corporate bylaws of the Charter School shal l provide for indemnification of the Charter School's Board, 

officers, agents, and employees, and the Charter Schoo l wi ll purchase general li abi lity insurance, Board Members 

and Officers insurance, and fidelity bonding to secure against fin ancial risks. 

As stated above, insurance amounts will be determined by recommendation of the District and the Charter 

School's insurance company for schoo ls of similar size, location, and student population. The District shall be 

named an additional insured on the general liability insurance of the Charter School. 

The Charter School Board will institute appropriate risk management practices as discussed herein, including 

screening of employees, establishing codes of conduct for students, and dispute resolution. 

161
AB1594, April 10, 2012: http://www.leginfo .ca .gov/pub/11-12/bill/asm/ab 1551-

1600/ab 1594 bill 20120410 amended asm v98.html. 
162 

http:// revol utionfoods.com/ in-schools/ 
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PARENT SIGNATURES 

Over 300 signatures of parents or guardians meaningfully interested in sending their child(ren) to FACSEB in its first 

year of operation are available in Appendix Q-5. 

By approving this charter, the District will be fulfilling the intent of the Charter Schools Act of 1992 to improve 

pupil learning; create new professional opportunities for teachers; and provide parents and pupils with expanded 

choices in education and following the directive of law to encourage the creation of charter schools. The 

Petitioners are eager to work independently, yet cooperatively with the District to establish the highest bar for 

what a charter school can and should be. To this end, the Petitioners pledge to work cooperatively with the District 

to answer any concerns over this document and to present the District with the strongest possib le proposal 

requesting a five year term from July 1, 2015 through June 30, 2020. 
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The International Organization of Francophonie has 56 member states and governments that span 29 countries 

and five continents, illustrating the span of the French language across the globe. 

Source: Organisation Internation ale de la Francophonie, http://www.francophonie.org/ 
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~!rif~~!~y 
Berkeley Unified School District 

March 14, 2014 

Mr. Gary Yee 
Acting Superintendent 
Secretary to the Board 
Oakland Unified School District 
1000 Broadway 
Oakland, CA 94607 

Dear Mr. Yee: 

Thousand Oaks Elementary 

840Colusa 
Berkeley, CA 94707 

510-644-6368 
Jen Corn, Principal 

As a bilingual person and the Principal of Thousand Oaks Elementary School in Berkeley, I am glad to 
write this letter in support of the French-American Charter School of the East Bay (FACSEB). 

Dual language immersion education provides long-lasting academic, cognitive and social benefits for 
students of all backgrounds and is an educational program that is in high demand but remains 
underrepresented in the public schools in the East Bay. FACSEB's mission is to serve all communities, 
along with French-speaking communities, present in Oakland and the East Bay. By embracing Oakland's 
socio-economic and ethnic diversity, and offering an academic curriculum aimed at developing 
tomorrow's global citizens in a French immersion school, FACSEB will benefit Oakland and East Bay 
residents . 



May 20, 2014 

Mr. Gary Yee 

Acting Superinte ndent 

Secret ary to t he Board 

Oakland Unified School District 

1000 Broa dway 

Oakland, CA 94607 

RE: French American Charter School of the East Bay (FACSEB). 

As President of the Board of Les Petits Francophones, a non-profit French-immersion preschool in Oakland, I am 

reaching out to you in support of the French American Charter School of the East Bay (FACSEB) . I am excited 

about t he possibilit y of expanding an affordab le, high-qual ity, bilingual French education to families in Oakland 

for elementary and middle school. 

Over th e past t hree years, I have seen Les Pet its Francophones begin as a newly formed preschoo l and contin ue 

to develop into a we ll estab lished preschool; now looking for growth opportunities . Due to the increasing 

demand from families, French speaking and non-French speaking, to have a bilingual education, I strongly 

believe establish ing a bilingual French charter school in Oakland can only succeed where our competition does 

not, through affordabi lity and accessibility to all families. 

Les Petits Francophones is located near Oakland 's Lake Merritt. Our mission is to have an affordable French 

language immersion program that embraces strong academics, socia l and emotiona l learni ng and a high ly 

connected and involved parent community. Since as we know, a strong parent involvement means a better 

education for our chil dren. We accept children from diverse cultural and language backgrounds, often speaking 

more than one language at home (Spanish, Korean, Bulgarian), not just English or French. 

Since we opened, we have welcomed 48 different families to our school. Our first class, in 2011, started with 15 

chil dren and quickly grew to 25 children the very next year. In fact, one of our main goals for the 2014-2015 

school year is to find a new location where we can accommodate an expected growth up to 75 children. More 

than three quarters of our students continue on in the public school setting with a majority unable to susta in 

their bilingua l education. With FACSEB, th ese families will have the opportunity to cont inue their children's 

education in a public French immersion program . As without continuous language immersion, the language can 

be lost, especially for families with out adequate resources or financia l means. 

Les Petits Francophones • 1255 First Avenue Oak land , CA 94606 1 



FACSEB's mission is to integrate children in a dual immersion model (i.e . 50% French-speaking and 50% non­

French speaking students). FACSEB will seek children from every community and neighborhood in Oakland, 

making it a true microcosm of Oakland itself. The Charter school hopes to be approved for the 2015-2016 school 

year with classes from transitional kindergarten to 3rd grade initially; then adding one class per year until 8th 

grade. It is my strong belief that th e FACSEB will respond to the growing need for our children to learn multiple 

languages. I see at as an opportunity for the City of Oakland to be seen as a leader in bilingual education and 

help develop our future children into global citizens. 

If I can provide any further assistance, please do not hesitate to contact me. 

Sincerely, 

Catherine Siegle 

President of Les Petits Francophon es 

Les Petits Francophones • J 255 F irst Avenue • Oakl and, CA 94606 2 



ASSEMBLEE 
NATIONALE 

Frederic LEFEBVRE 
Ancien Ministre 
Depute /" cimmscription des Fmn111is itahlis hors de France 

Dear Mr Yee 

REPUB LIQUE FRANC::AISE 
LIBERTE - EGALITE - FRATERNITE 

Mr. Gary YEE 

Acting Superintendent 

Secretary to the Board 

Oakland Unified Schoo l District 

1000 Broadway 

Oakland, CA 94607 

USA 

Paris, April , 24th 

1 am writing to express my suppo rt for a planning grant for the French American Charter School of the East 

Bay , an elementary school designed to service childre n in the East Bay Arca. 

This proposed c harter school would pro"'.ide a n innovative exposure to bilingual teaching and furnish a 

rigorous general educat ion to students in Oakland area which contains a culturally and econom ically dive rse 

population . 

The proposed sc hool wi ll promote scholasti c ach ievement in an academically engaged atmosphere, affo rd 

its student body an enriched learning e nviro nment in both English and French. Bilingual education promotes critical 

thinking and helps deve lop individuals who are capable citizens of the globe. 

l have read the planning applicat ion of the French American Charte r School of the East Bay.The 

instructional planning is both creative and compreh ensiw a nd its language an s and mat hematics programs will 

c ulti va te students to become both literate a nd numerate. I stro ngly support this dynamic educational institutio n. 

Very truly yo urs 

Asst rn b!Ce n:i rion.1le 

1 2(). ru L' tk l'UniversirC 
7 'i355 Po ris 07 SP 
Fra nce 

FrecJcric LEFEBVRE 

85 5 T ELE FIZr\ NCE ou (855-835-3.>72) 
T el. : d3 I 40 63 60 .»'I 

f l c.:: fcbv rc~·).l~5c rn blct:"- n d ( io n.1 le. fr 
\\·ww.frnkric-lcfoh vre.nrg 



INGAASSOCIATION, COMMUNITY OF CONGOLESE AND 

INGA Association 
PO. Box: 545 SEASIDE, 
CALIFORNIA 93955 
Tel : 831 324 3337 

Tuesday, May 27, 2014 

To Whom It May Concern : 

FRIENDS OF NORTHERN CALIFORNIA 

On behalf of INGA Association , I would like to express our enthusiasm for the possible 
opening of the French American Charter School of the East Bay (FACSEB) . 

INGA Association is a nonprofit and nonpolitical community organization of Congolese­
Americans and Friends of Northern California dedicated to support and promote our 
community and raise awareness of the rich Congolese culture in Northern California while 
providing community-based services to our members. 

The Association has approximately 250 families as members. The majority of our members 
live in Alameda, Contra Costa, Santa Clara and San Joaquin counties. 

FACSEB's mission completely aligns with the mission of our organization . French is the 
official language of Congo and many members of our community speak French at home. As 
a French immersion school , FACSEB provides another way to perpetuate our Congolese 
heritage and culture, which is one of the goals of our organization . Additionally , FACSEB 
has designed its mission and program to serve a diverse community of students and foster 
global citizenship particularly by reaching out to and celebrating communities with a 
Francophone heritage such as Congo's. 

We will be happy to collaborate with FACSEB in the recruitment of students and teachers, 
in establishing partnerships with other Congolese or African organizations, and participate 
in cultural and educational events. 

We hope you will help make this wonderful project a reality. 

Thank you for your consideration , 

Jerome Sindano 
President 
INGA Association 

Tel : 831 324 3337 



Virginie BRIENS 

Ecole Sainte Therese 

Parent Teacher Association 

15 Rue Jean Baptiste Robert 

44230 Saint-Sebastien-sur-Loire 

FRANCE 

it 06 60 79 82 23 

http://ecolesaintetherese.net/ 

French American Charter School of th e East Bay 

Oakland, CA 

Nantes, 15th of May 

To Whom It May Conce rn: 

What a grea t proj ect to open your school in Oakland ! It is a beautiful idea for the pupils to become 

bil ingu al for their future and to mix cu ltures . I think pa rti cu larly of one of my French fri ends who settled 

down in Oakland and who w ill surely be very happy to be able t o send her son to your school in 3 yea rs. 

That way, he ca n lea rn his mother's lang uage as well. 

My name is Virgin ie and I li ve nea r Nantes, a city in th e West of Fra nce. My children are in 4th Grade and 

preschool and I'm pa rt of the school's parent association . I am the secretary of th e associat ion and I take 

care of the communicat ions for the events of the school. 

If someday the French American Cha rter School of th e East Bay wishes to enter into a partnership with a 

school in France in order to organize exchanges between classes of middle school or web con ferences for 

the youngest to sha re songs or nursery rim es, fee l free to contact me. 

It would be rewa rd ing , both for pup ils and adults, to share cu ltures and teaching methods. 

We hope to hear f rom you soon, 

Virgi nie Briens 



Robert del PICCHIA 

SENATEUR DES FRAN<;AIS 
ETABLIS HORS DE FRANCE 

Vice-President 
de la Commission des 

Affaires etrangeres 
de la Defense et 

des Forces armees 

Membre de la Commission 
des Affaires europeennes 

President du Groupe des 12+ 
de /'Union interpar/ementaire 

(U/P) 

R E P U B L Q U E 

Dear Mr. Yee, 

S E 

Mr. Gary Yee 
Acting Superintendent 
4Secretary to the Board 
Oakland Unified School District 
1000 Broadway 
Oakland, CA 94607, USA 

Paris, 29 April 2014 

It is with great pleasure that I write this letter in support of the 
application to the Oakland Unified School District of a new charter school, the 
Frech-American Charter School of the East Bay (FACSEB). 

It is part of my mission to promote the teaching and use of the French 
language as well as to foster cultural and educational collaboration between 
France and the US. 

FACSEB mission is to serve all communities, along with French­
speaking communit ies, present in Oakland and the East Bay. By embracing 
Oakland socio-economic and ethnic diversity, and offering an academic 
curriculum aimed at developing tomorrow's global citizens in a French 
immersion school, FACSEB will benefit the East Bay residents. 

Throughout the world, many French-American schools are already 
offering similar opportunity to their respective communities. 

Sincerely, 

Hon. Robert del Picchia 
French Senator of the French Abroad 

15 RUE DE VAUGIRARD - 752 91 PARIS CEDEX 06 - TEL : 01 42 34 26 87 - FAX : 01 42 34 42 08 - r .delpicchia@senat.fr 



April10,2014 

To Whom It May Concern, 

I am writing to support the approval of the French American Charter School of the East 
Bay (FACSEB), 

As a parent and resident of Oakland and a former teacher and administrator in Oakland, 
I am a staunch advocate of educational opportunities for Oakland's youth. I believe the 
French American Charter of the East Bay provides an invaluable educational offering 
that will foster success for all students. 

Oakland is an amazing community that will benefit from having its cultural diversity 
further showcased through a public Francophone immersion school. Our many 
advocacy groups and community organizations, as well as our Francophone 
populations, constitute resources that can be better tapped by elementary and middle 
school students in Oakland to educate and engage leaders for the future. 

Through extensive outreach, FACSEB has established relationships with individuals, 
communities and organizations throughout Oakland that embody the cultural and 
linguistic diversity within the community. They have developed a strong focus on 
inclusion, Francophone cultures and global citizenship that aligns with the identity of 
Oakland and shows that their found ing group has carefully crafted the program to best 
serve our families. 

I support FACSEB and the educational program it will offer to the children of Oakland _ 
Should you have any questions, please feel free to contact me at 510,703.1417. 

Thank ou, .,,..-- . z,-1 ./?J· /-~~) 
~~~ 

laudia Walker · ···· 
School Innovation Partner 
Partners in School Innovation 



Liberti • Egalltl • Frat<rnltl 

REPUBLIQJJB FRANCAJSB 

ASSEMBLEE DES FRAN<;:AIS 
DE L' ETRANGER 

FRANCK BARRAT 

CONS EILLER AL ' AFE 

POUR L'OUEST AMER ICA IN 

MEMBRE DE LA COMMISS ION 

DES AFFA IRES CUL TURELLES, 

DE L'ENSEIGNEMENT ET DE 

L'AUDIOVISUEL 

MEMBRE DU GROU PE 

COMMUNICATIONA L' AFE 

ADR ESSE : 

CONSULAT G ENERAL DE 

FRANCE A SAN FRANC ISCO 

S/C V ALI SE DIPLOMATIQUE 

92438 C l-IATILLON CEDEX 

MOBILE+ 1.650.200.7 146 

f. barrat(c/)asse m b lee-afe . fr 

www.assembl ee-afe.fr 

May 19, 2014 

Dear Mr. Yee, 

Mr. Gary Yee 
Acting Superintendent 
Secretary to the Board 

Ob jet : F ACSEB 

Oakland Unified School District 
I 000 Broadway 
Oakland, CA 94607 

1 am an elected representative at the French Assembly for Expatriates for the 
French citizens living in Cali fo rnia (http://www.assemblee-afe.frD. It is with 
great pleasure that I would like to express my suppo1t for the app lication to 
the Oakland Unified School District of a nove l charter school , the French­
American Charter School of the East Bay (FA CS EB). 

I am excited to support the founding and deve lopment of a French American 
public charter school which main mission will be to serve all communities, 
along with French-speaking communities, present in Oakland and the East 
Bay. By embracing Oakland soc io-economic and ethnic divers ity, and 
offering an academic curriculum aimed at developing tomorrow's global 
citizens in a French immers ion school, FACSEB will benefi t East Bay 
res idents. 

I hope you will be able to suppo1t such an innovative and needed endeavor for 
the French community of the East bay that I have no doubt will benefit the 
entire East Bay community. 

I am look ing fo rward to a fruitful collaboration in the future . 

Yours Sincerely, 

Franck BARRAT 

Consei ller a l'AFE 



A~~~ 
~Uil(C!'~.;!~ll:~ . -~<11>-~~-

CULTURAL& COMMUNITY CENTER 

Arab Cultural and Community Center 
2 Plaza Street, San Francisco, CA 9-1116 

March 12, 2014 

To Whom It May Concern : 

It is with great pleasure that we write thi s letter in support of the 
development and approbation of the French-Ameri can Charter School of 
the East Bay (F ACS EB). 

The Arab Cultu ra l and Community Center of Sa n Franci sco is a nonprofit 
orga niza ti on devoted to promoting Arab art and culture, and enriching the 
li ves of th e Arab American Communi ty. We achi eve thi s by providing 
cultu ra lly focused soc ial servi ces, and promoting cross-cul tural events to 
all res idents of the Bay Area and beyond. We draw upon our Arab­
Ameri can heritage and traditi ons to guide us in thi s work . 

Because a section of our membership speaks French or comes from 
countri es with a Francophone heritage, our Center's mission intersects 
with the mi ssion of FACSE B of developing bilingual and bi literate g lobal 
citizens th rough the French language. 

F ACS EB has approached us about working together and we would be 
happy to ex plore points of co ll aboration with the schoo l once it is 
approved. 

More specifica ll y, ACCC may support the schoo l's end eavor by getting 
th e word about th e school to recruit new students, by fac ilitating 
netwo rkin g with other Arab communi ty organi za ti ons, by co lla borating on 
after-school programs such as Arabi c classes, or by contributing to 
cultural events. 

We are look ing fo rward to a fruitful co llaborati on that will benefit both 
our members and the schoo l in the future. 

Sin cerely, 

Soraya Hosni 
Executive Director 

Arab Cul t u ra l & Community Cente r 
2 P laza Street • San F ra ncisco, CA 94116 • (4 15) 664-2200 

www.nrn bcu ltura lcc nter .org 



Oakland Unified School District 

Board of Education 

Office of Charter Schools 

1000 Broadway 

Oakland, CA 94607 

May 21, 2014 

To Whom It May Concern: 

A!Tican Advocacy Network 

A Program of Dolores Street Community Services 

938 Valencia Str~et, San Francisco, CA 94110 

Phone: 415-503-1032 I 415-282-6209 Ext: 128 Fax: 415-282-2826 

www.aansf.org I www.dscs.org 

We are writing this letter in support of the French American Charter School of the East Bay (FACSEB), hoping to open its doors in 

Oakland in Fall 2015. 

Our organization African Advocacy Net;vork (AAN) is a San francisco-based group of immigrants, activists, ancl allies serving t:he Bay 

Area community of African and A fro -Caribbean immigrants and refugees through culturally competent socia l services. \Ve estimate Lhal 

we currently serve about 300 individuals of African and Afro-Caribbean descent per year. About 30-40% of the people we serve are from 

French-speaking count1ies. 

FACSEB has approached us to help get the word out to these communities. As part of their mission to provide a dual-immersion 

curriculum to a diverse community of students, they intend to use languages, namely English and French, as a tool to bridge cultural 

barriers. They also aim to both offer a novel educational option to francophone families for their children as well as celebrate the many 

francophone cultures, in and outside the classroom. To attain this goal, they will establish relationships with the numerous social and 

cultural organizations and senoce providers like the African Advocacy Network (AAN). which exist in the region. 

There is an increasing number of immigrant families coming from francophone countries. Therefore, I <lo believe that there is a demand 

for a French immersion elementary education and beyond. Existing institutions offering French education can be quite expensive, and 

almost non-accessible to French-speaking immigrant families mO\ong here. 

We are excited about this project and wi ll be happy to support it by spreading the word to the members of the francophone community 

all around the San Francisco-Bay Area, facilitating connections with other advocacy, cultural organizations, and various associations 

providing resources for classes and events, and more. 

We hope that you will approve this cha11er school. 

Adouhou Traorc , Program Director 



Gma il - Fe licita tions 4 / 16/14 , 9 :25 PM 

French Charte1 <facsebay@gmaii.com> 

Felicitations 

Frederic Lefebvre <flefebvre@assemblee-nationale.fr> 
To: "facsebay@gmail.com" <facsebay@gmail.com> 

Thu, Feb 20, 2014 at 12:14 AM 

Chers Corinne, Galienne and Renae, 

Vous avez choisi d'ouvrir des la prochaine rentree une ecole frarn;ais a Oakland pour pallier !'absence de presence 
dans votre region. Avec pour objectif de former a terme 500 eleves par an , YOUS faites rayonner le fran9ais et la 
culture fran9aise loin de notre pays. 

Sachez que votre travail remarquable a attire mon attention . II va de soit que si , en tant que depute des Fran9ais 
residant en Amerique du 
Nord, je peux vous etre d'un quelconque soutien, que ce soit en me faisant le relais de votre initiative ou en 
echangeantavecvoussur 
le projet, ce serait avec grand plaisir. Si vous souhaitez egalement que je relaye votre initiative aux acteurs avec qui je 
travaille, je le ferai avec plaisir. 

Je reste egalement a votre disposition pour vous mettre en relation avec d'autres personnes poursuivant des 
initiatives similaires a la 
votre . C'est avec plaisir que je vous rencontrerais lors d'un passage a Oakland. 

Bien a YOUS, 

Frederic Lefebvre 
Ancien ministre 
Depute 
1 ere circonscription des Fran9ais etablis hors de france 

Ce message, ainsi que les pieces jointes, sont etablis, sous la 
seule responsabilite de l'expediteur, a !'intention exclusive 
de ses destinataires ; ils peuvent contenir des informations 
confidentielles. Toute publication , utilisation ou diffusion 
doit etre autorisee prealablement. 
Ce message a fait l'objet d'un traitement anti-virus. 
II est rappele que tout message electronique est susceptible 
d'alteration au cours de son acheminement sur Internet. 

Vous pouvez consulter le site de l'Assemblee nationale a 
l'adresse suivante : http://www.assemblee-nationa le.fr 

https: / / ma il. goog le .com / ma il / u /0 /7u i= 2&ik= 4 bfbd9 l d Sc&view= pt&q= ... qs = true&search =que ry&msg= 1444e5c9e3 5 2 5 83a&siml= l 444e5c9e 3 5 2 5 83a Page 1 of 1 



French American Charter School of the East Bay - Charter Appendix 

Founding Families are committed to the mission and vision of the Charter School and are required to complete 50 

hours of service prior to January 31, 2015. Enrollment priority through Founding Family status is afforded to 

recognize the effort needed to start a new schoo l within a short amount of time. 

Volunteer projects should be approved by the Founding Team and his/her designee and hours logged with the 

Founding Team as soon as possible after completing each project. Projects include a variety of activities including 

but not limited to outreach, recruitment, fundr<iising, legal counsel, research, translation of documents, facilities 

search, and other activities as they relate to the development of the Charter School. There is no financial obligation 

to become a Founding Family, and financial contributions themselves do not earn families any volunteer 

time. Eligibility is so lely based on the voluntary contribution of time and expertise. 

The Founding Team or its designee has the sole authority to determine whether a volunteer activity is credible and 

at how many hours it is valued. Families qualifying for Founding Family Status will be confirmed prior to the close 

of the first open enrol lment period in 2015. Disputes concerning eligibility of a child of a Founding Family must be 

resolved prior to any year's public random drawing, and sha ll be referred to the Board of Directors. The Board sha ll 

be guided by the definitions herein, by the substantiating information provided by the claimant, following the 

criteria stated above. 

The Charter School shal l maintain a list of Founding Families and hours accrued as of January 31, 2015. 

Founding Family status does not guarantee enro llment of your chi ld(ren ) in FACSEB. If the Charter School has more 

applications for enrollment than it can accommodate, your chi ld(ren) will have preferences in the public random 

drawing as outlined in the admiss ion policies and procedures section of the petition. The FACSEB Founding Family 

exemption in the public random lottery is limited to a total of 40 families and wil l be limited during periods of 

eligibility for the Public Charter Schools Grant Program (PCSGP), as outlined in the admissions requirements 

section of the petition 
1

. 

Parents and legal guardians accrue hours for Founding Family status for all of the chi ldren in their immediate 

family. Grandparents, aunts and uncles may volunteer on behalf of a related ch ild who is not in his or her 

immediate family. At the time of accrual, al l of these hours must be designated to a particular immediate family 

and may not be double-counted. Hours may not be transferred between families. 

Once a family receives Founding Family status, al l chi ldren within that immediate family will always have that 

status. For example, if a Founding Family moves away, and then returns to the area and would like to enroll their 

child(ren) in FACSEB, each of their children may apply to the Charter School with Founding Fami ly status. This 

preference does not guarantee admission, pursuant to the preferences in the public random drawing outlined in 

the admissions requirements section of the petition. 

I BIO S OF FOUNDING FAMILIES AND ASPIRING FOUNDING FAMILIES 

Julia Andrews - Growing up in New York City's Greenwich Village with artist parents in the 70's I was exposed and 

attracted to other cultures and languages from an early age. I started learning French in public junior high schoo l 

1 
See Admissions Overview within Element H, Admissions Requirements. 



French American Charter School of the East Bay - Charter Appendix 

and continued through high school mastering only a basic level of French skill. In my travels to other countries for 

work and pleasure I found even my basic language skills afforded me a better connection than if I only spoke 

English. My hope became that if my children started to learn a second language at a young age they could achieve 

a level of fluency I could only dream of. My 2 daughters who come from an English speaking household have 

achieved both a respectable degree of fluency and academic curiosity due to their starting a French immersion 

school at 2 and 5 years of age. After a few years, private school education was no longer affordable, and so we 

commuted 50 miles for the last two years from home to the French American Charter School in Santa Rosa. It is 

with much pleasure that we are now involved with reaching out to the diverse communities of Oakland to build 

together a public multicultural francophone school that my daughters can be part of from its beginning. 

Milo Beitman - I was born in Marseille, France but have lived most of my life in the United States. Being of dual 

nationality, the importance of a French Immersion school cannot be overstated . I am a recently licensed attorney 

focused on international human rights. I am incredibly excited for my fami ly and my chi ldren to be a part of this 

new French-immersion public charter school. 

Alexis Dufour and Mi-Suk Kang Dufour - Alexis is French by birth and grew up in Canada, Mi-Suk is a Korean 

American born in California. Mi-Suk is a professor of epidemiology at UCSF, Alexis is a water engineer for the city 

of San Francisco. Both of us have worked in mu ltiple countries and are committed to raising multi-lingual 

children. We feel strongly that our children should be able to speak to al l the members of their family and 

understand all of the cu ltures that form their heritage. We believe in the benefits of multi-lingual education for 

mental development and promotion of open minded global citizenship. 

Cyrus Farivar - Cyrus comes from a global, multi-lingual, and multi-cu ltu ra l family, with close relatives across Iran, 

North America, Europe, South America, and Africa. When he was 15, his parents sent him for a year to live with an 

American aunt in francophone Switzerland, and after just a few months of attending a French-speaking high 

school, he became fluent in the language--and participated in two different local community musical ensembles 

in the town of Nyon (Canton de Vaud) . Later, he studied for an academic year (2002-2003) at the Universite Gaston 

Berger in Saint-Louis, Senegal. More recently, he and his wife lived in Lyon, France, while teaching English during 

the 2008-2009 academic year. While not a native speaker, French is the foreign language that Cyrus is by far the 

most comfortable in. Mastering French has made it much easier to begin learn ing other languages, including 

Italian, Persian, Wolof, German and Spanish. As a new father, it is important that his daughter learn to speak 

French, and ideally other languages too. Without FACSEB, it's unlikely that she would be able to learn French here 

in Oakland to such a high degree without paying exorbitant amounts for private education. FACSEB's inc lusive 

goals are important not only to the global francophone community, but to our local community here in the East 

Bay, where we are lucky to have such linguistic and cu ltu ral richness. 

Erika Lamoreaux - Erika and her husband Damian have been Francophiles for most of their lives. Erika learn ed 

French in East Bay public schools and made it her goal to be fluent by the time she graduated college. After 

spending a year studying in Aix-en-Provence, she went on to incorporate her love for foreign languages and 

different cultures into her career in international marketing. She wishes she had had access to bilingual education 

as a child, but private school was not an option her parents could afford . Damian 's parents recognized the value 

of a bilingual education early on . Both children of Mexican immigrants, they looked for Spanish-immersion 

programs and realized none existed at the time - so they opted for French! Damian also studied in France and 

incorporates the French language and cu lture into many aspects of his life. Both Erika and Damian want their 

children to experience the benefits of bilingual education - a greater awareness of different cultures and ideas, an 

appreciation of diversity, and an ability to connect and communicate with more people throughout the world. 



French American Charter School of the East Bay - Charter Appendix 

Amy Moore -Amy has immersed herself in languages and literatures from a young age. After spending a year as 

an AFS exchange student in Kharkov, Ukraine, where she learned Russian, she went on to pursue her bachelors and 

doctorate in Comparative Literature. Her specialties include Contemporary French and Francophone, Russian, 

Ukrainian and Italian Literatures. She has over ten years of experience teaching literature and composition at the 

college level. Long before having children, Amy started volunteering in local schools. She began as a reading tutor 

before moving on to teaching college writing at San Quentin. In her children's schools, her duties have ranged 

from room parent, room parent coordinator, parent board member, weekly classroom aide and member of 

various committees. Currently, she is a freelance editor and writer, working with an Ojibwe tribe on their Strategic 

Plan for Adapting to Climate Change. In addition, she currently home schools her 2nd grader, hosts French 

Playgroups for her toddler and his friends, and has raised her two children in a French-speaking home. She is 

excited to have the opportunity to be involved in a French-immersion public charter school. 

Deborah "Day" Pollini -Although I am of Italian decent, I unfortunately, was not exposed to learning a second 

language while I was a child . Not until I was in High School did I learn of the importance of learning a second 

language, and then realized learning a "Latin" based language would open the door to learning many other 

languages much faster. At 17 years old, I found it difficult to practice conversation in French after having attended 

a class because there was no one around to converse with me. Throughout my adult life, I've always yearn to learn 

a second language so as to expand my communication sk ills with people of the world. I chose French primarily due 

to the current fact that it is the second most widely used language on this earth . I also adore many aspects of the 

lifestyle and culture of France. I also have a few close friends who are from France. I would be extremely thrilled to 

have my daughter learn French. It would be of greater benefit to her and me if she were to learn while she is very 

young. She and I would have daily conversation together as she grows and, I believe it will strengthen our family 

bond, as well. It is my belief that using a second language will more actively exercise parts of her cognitive brain 

which will assist in advancing her verbal, literal, creative and ingenuous areas of thought. My hope is that the 

practice of using a secondary language will offer my daughter an eas ier path to learning anything else she has 

interest in and, learning French will offer her the ability to communicate with many more people in this World . The 

ability to communicate with people in their language can eliminate fear and potential misunderstanding. When 

people are misunderstood, it generates fear, anger, confusion and possibly even hate. It is my family's preference 

to first approach people of different cultures with an offer of peace and understanding. Using the two most widely 

used languages of the world, would increase the chance for my daughter, and myse lf, to experience Peace in our 

lifetime and be welcomed with a smile or an embrace where ever we go. Continuing to live a harmonious life is my 

desire for my family . 

Pascale and Randy Schmidt- Pascale and Randy live in Oakland with their two chi ldren aged 7 and 5, and have 

close ties to both French and American culture. Pascale was born and raised in France. She began studying English 

at age 11 and studied linguistics, translation and British literature at the Sorbonne University Paris Ill. Randy is 

from Michigan, graduated from UC Berkeley, and has a background in Japanese and German languages. Both 

French and English are spoken at home. Pasca le and Randy very much look forward to their children attending this 

bilingual school, and feel it will greatly strengthen their bi-cultural education and help their children more strongly 

engage their families and communities on both sides of the Atlantic . 

Lisa Shah and lndrajit Sen are excited about FACSEB as we believe that a bilingual education will challenge and 

expand our children's minds. We're both of Indian origin, but Lisa was born and raised in the US and Indy in 

France. We speak English, French, and Gujarati at home as we want to expose our daughter, Mira (4 years old), 

and son, Zubin (1 years old), to our various cultures and languages. In addition, lndrajit went to Ecole Active 

Bilingue Jeannine Manuel in Paris and is excited that our children would be able to have a similar education in 

United States. 
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Rita and Robert Shahrokhshahi - Rita and Robert have immersed their daughter in the French language since the 

age of 1 years old and value the importance of a bilingual education . Both were brought up with a fondness for the 

French culture and Robert was raised partly in Iran and spent much time in French speaking countries when his 

father and other relatives migrated to Geneva, Switzerland. We attribute our early childhood education of the 

French language to broadening and sharpening other skills we otherwise would not have had and are giving our 

daughter the necessary tools to benefit her in her later years. We look forward to continuing to learn French and 

to give our daughter a well-rounded education that she surely will have at this French American Charter School. 

Isabelle Tennant- Isabe lle grew up in France and moved to the US at the age of 21 after graduating with a degree 

in Mathematics. After working as a French and math tutor in the Bay Area, she completed her Masters at the 

Universite Stendhal in Grenoble in teaching French as a foreign language, with the goal of teaching French to 

American children . Over the ensuing years, Isabelle got swept up by the dot com revolution, and worked as 

computer programmer and troubleshooter for severa l software companies, including Adobe. But she never forgot 

her dream of teaching, and after the birth of her two children she started teaching French immersion classes for 

children 2-5 years old, and also taught yoga classes at the French Immersion preschool "Les Petits Francophones" 

in Oakland . Wanting her chi ldren to improve their French and learn more about the culture, she recently moved 

her whole fam ily back to France for two years, but has been very excited to help with the FACSEB project and is 

looking forward to be even more involved when she comes back to live in the Bay Area beginning in the summer of 

2015. 

Cherif Triki - I am Tunisian, speak to my child in Arabic and French, and live in Oak land. I would send my child to a 

bilingual French school like FACSEB for the following reasons. My ch ild will better understand English and be able 

to speak my native language. Children are sponges and, therefore, if he starts early he will learn faster. It will be 

easier for him to learn other languages in the fu ture. He will know my cu lture better and understand his family in 

Tunisia. He will have better memory. He will have a better understanding of the world . He will also understand 

there are other cu ltures and people from other countries that speak different languages. 

OBJECTIVE 

The French American Charter School of the East Bay (FAC5EB) aims to recruit and maintain a diverse student 
population reflective of the city of Oakland . Such diversity will provide a richer education al experience for our 
students while promoting our core values of respect and community. A broad spectrum of backgrounds, cultures 
and perspectives is essential to creating a school where creative thinking is valued and nurtured . 

FACSEB will track the soc ioeconomic, ethnic and racial balance of the students applying for and enro lling in the 
schoo l. It will also document the efforts the school makes to achieve racial and ethnic balance and is committed to 
adapt its strategies as needed. 

FACSEB will imp lement a recruitment plan designed to educate and inform potential students and fami li es about 
its instructional program and its value for all Oakland residents, French speakers, non-French speakers and English 
Language Learners. The school will ensure that all Oakland residents are given an equal opportunity to enroll their 
children at the school by building long-lasting relationships with commun ity organ izations, businesses and leaders. 
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FACSEB AUDIENCES 

• Francophone communities in Oakland and the East Bay to recruit a diverse group of French-speaking 
students. This effort was started in Summer 2013, well before the completion of the petition in order to 
demonstrate the interest for and relevance of the school in the community, and to contribute to the 
overall diversity of our student body. We are using the International Organization of la Francophonie as a 
source for an accurate list of French-speaking countries : http:Uwww.francophonie.org/Denombrement­
des-francophones.html. A sample of the organizations we reached out to includes: 

o Faith-based organizations: Islamic Cultural Center of Northern California, Oakland, CA, Our Lady 
of Lebanon, Maronite Catholic Church, Millbrae, CA 

o American associations: Moroccan American Association of California, San Dimas, CA, INGA 
Association Community of Congolese and Friends of Northern California, San Ramon, CA 

o Consulates: Swiss Consulate of San Francisco, French Consulate of San Francisco, Consulate of 
Madagascar, lvorian Consulate of San Francisco, etc. 

o Meetup groups: San Francisco Expat Canadian Meetup Group, East Bay Moms Meetup Group 
o Community Centers: Vietnamese Community Center, Oakland, CA, Arab Cultural and Community 

Center, San Francisco, CA 
o Shops and restaurants: Sahara Import, Berkeley, CA, Bissap Baobab, San Francisco, CA 
o Cultural organizations (dance, music, etc.): Rara Tou Limen Haitian Dance Company, Oakland, CA 
o Advocacy groups: Bel lot ldovia Foundation, Oakland, CA, Africa Advocacy Network, San 

Francisco, CA 

• Oakland families with young children through Oakland-based businesses, organizations, commun ity 
groups, and events serving young children and their fami lies. A sample of the organizations we connected 
with includes: 

o Preschools: Head Start Program - San Antonio, Oakland, CA 
o Early Childhood Organizations: Child Development Center, Emeryville, CA, Lotu s Bloom Child and 

Family Resource Center, Oakland, CA 
o Gymnastics Centers - Head Over Heels, Emeryville, CA, Athletic Playground, Emeryville, CA 
o Libraries: Oakland Public Library (most branches), Oakland, CA 
o Neighborhood Associations: Dover Street Neighborhood Association, Oakland, CA, Longfellow 

Community Assoc iation, Oakland, CA, Maxwell Park Neighborhood Council, Oakland CA 
o Education organizations: Great Oakland Public Schools, Oakland, CA 
o Farmers Markets: Temescal Farmers' Market, Grand Lake Theater Farmers' Market, Fruitvale 

Farmers' Market, Jack London Square Farmers' Market, etc. 
o Faith-Based Organizations: St. Jarlath, Oakland, CA, St. Elizabeth, Oakland, CA, St. Anthony, 

Oakland, CA, Baha'i Faith Oakland 

OUTREACH STRATEGIES AND TIMELINE 

Strategy (see map below) Timeline 

First steps: Fall-Spring 

• Compiling information and seeking counsel on how to reach community members at 2013 
large. We talked to many charter schoo ls about outreach strategies, including but not 
limited to Kipp Bay Area Schools, Los Angeles' City Charter Elementary School, North 
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Strategy (see map below) Timeline . 

Oak land Community Charter Schoo l, Santa Rosa French American Charter School, and Yu 
Ming Charter School. Our volunteers were met with enthusiasm and support throughout 
this early research on outreach best practices. 

• A parent survey was quick ly put in place to get to know interested families and provide a 
virtual space for them to describe their interest and what they expected from the school, 
as wel l as a way for us to track supporters and gauge interest. 

Mont hly Contacts: Since M ay 

• Month ly "Meet and Greets" and playdates to provide a time and space to connect with 2013 
parents interested in the project, offer updates on the school, and get their input (red 
markers on the map). These have been held in local parks (except during the winter 
months, when they were held at local organizations such as the Malanga Center for the 
Arts, and Bananas) so that chi ldren could attend, and get to know each other through 
play. The playdates were advertised in our month ly newsletter and other relevant 
outreach communications (socia l media, flyers, etc). 

• Month ly newsletter sent out to interested parents providing updates, and announcing 
upcoming meetings and volunteer opportun ities . The mai ling list was first created 
through word of mouth, based on the information recorded in the parent survey. It 
doub led by September 2013, reaching 150 email addresses. In May 2014, it reached 450 
emai l addresses. 

Research: Summer-Fall 

• Creation of database of groups and contacts mentioned above . 2013 

Creation of promotional materials: Fall 2013 

• Creation of flyers and handouts in several languages . 
See below for a sample of the flyers used. 

Getting the word out to community groups: Dec 2013-Feb 

• Distribution of flyers to above groups and organizations: libraries, recreation centers, 2014 
preschools, etc. (yellow markers on map} 

• Presentation of th e school to some of these groups and organizations (blue markers on 
map): public library story time, recreation center, organ ized playgroups. In person 
outreach proved to be most effective, therefore we quickly started meeting with local 
leaders and attend ing events to promote the school. 

Signature Gathering: (green markers on map} March 2014 

• Attendance and participation in Oak land community events to promote the school and 
gather signatures. E.g.: Farmers' markets, "Jack of All Trades", Easter egg hunts, "J-Pop 
Anime Day," etc. 

• Tabling outside Oakland businesses. E.g.: Lucky's, Safeway, Marwa Market, Grocery 
Outlet, Farmer Joe's 

• Talking to parents at playgrounds. E.g. Lakeside Park, Astra Park, Frog Park, etc. 

Signature-Gathering Assessment: End of March-

• Creation of a map based on addresses on signatures Beginning of 

• Analysis of anonymous and vo luntary diversity surveys distributed to parents upon April 2014 

signing of the petition 

• Data col lected from these assessments led to modifications to the outreach strategies in 
April 2014 



French American Charter Schoo l of the East Bay- Charter Appendix 

Signature-Gathering Continued: April 2014 

~ 

) 
' 

• Tabling at faith-based organizations. E.g. St. Elizabeth, St. Jarlath, Baha'i Faith Oakland, 
Islamic Cultural Center of Northern California 

• Tabling at more playgrounds. E.g. Mosswood Park, Clinton Park, San Antonio Park, 
Jefferson Playground 

• Tabling at events specifically geared towards families of young children : Easter egg hunts 
at recreation centers, playgroups, soccer games 

FACSEB Oakland Outreach 

!.W Add layer Saved 

FACSEB Outreach 2014 

'J Style E:: Data <!JA Labels 

' Flyers (Dec 13-Feb 14) {43) 

0 Signatures (March-April 14) (Jii) 

0 Playdates (June 2013-Present) (1 J) 

® Presentations (Jan· Feb 14) (6) 

GI Garage Sales (Sept 13 & March 14) (2' 

Base map 

· Ar~meda 
Island 

C.:>r:t1.)!/.·•t'! ,;-

(l Alam.eda 

Additional strategies to be implemented upon approval of the petition, through enrollment period (February 
2015): 

The Outreach Committee, so far composed of approximately 20 vo lunteers, plans to continue their work through 
the enrollment process. Th e following add itiona l strategies w ill also be implemented: 

• Development of a media presence in several languages by sending out press kits to local media 
(TV /print/ rad io/onlin e) after approva l of the petit ion and during the recruitment period 

• Advertising in local and commun ity newspapers, both in English and other languages 

? 
- This map can also be found on line at: http://tinyurl.com/FACSEBOut reach 
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• Monthly playdates as well as info nights for prospective students and their families 

• Enrollment brochures in various languages 

• Canvassing based on determined location of the school and communit ies lacking representation among 
interested fami lies 

• Continued review of diversity data and adaptation of outreach strategies accordingly in order to maintain 
or increase diversity among interested families, comparable to the diversity of the jurisdiction comprising 
the Oakland Unified School District. 

Outreach strategies after the opening of the school (start of the school year): 

• Open house and school tour visits on a regular, on-going basis 
• Development of an enrollment t imeline by the start of each year for the fol lowing recruitment period 

• Cu lt ivation of a media presence by inviting local television, print and on line media to visit the school and 
learn about the instructional program. 

• Annual review of student diversity prior to the recruitment, app lication and enro llment cyc le for a 
subsequent school year, and adaptation of outreach strategies accordingly in order to maintain or 
increase diversity among the student body, comparab le to the diversity of the jurisd iction comprising the 
Oakland Unified School District. 

SAMPLE FLYERS - ENGLISH , FRENCH, SPANISH & MANDARIN 
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In addition to the references cited in the core of the petition, below are additional references that provide 

evidence in support of the value and success of language immersion education in severa l areas: 

• pedagogy of language immersion education, 

• academic success in multiple subjects, 

• soc ial-emotional benefits, 

• lifelong learning, 

• cognitive benefits, 

• benefits of starting language learning in early childhood, 

• and benefits of language immersion for specia l populations, including soc ioeconomical ly disadvantaged 

youth and English Learners. 

PEDAGOGY OF LANGUAGE IMMERSION EDUCATION 

• Baker, Colin . Foundations of Bilingual Education and Bilingualism. Bristol: Multilingual Matters, 2011. 

o Comprehensive introduction to bilingualism and bilingual education. 

• Genesee, F. (1986). Learning through two languages: Studies of immersion and bilingual education. 

Cambridge, MA: Newbury House. 

o This complete review of immersion and bilingual education integrates program data, research 

findings, theoretical discussions, and educational implications. 

• Kelley, Kathy. "Simultaneous Bilingualism: An Overview". ERIC Clearinghouse, 1989. 

o Partial review of the literature, to present a non-technical overview of so me of the child-related 

issues in simultaneous bilingualism. 

• Successful Bilingual Schools: Six Effective Programs in California. San Diego County Office of Education, 

2006. 

ACADEMIC SUCCESS IN MULTIPLE SUBJECTS 

• Add citation from Santa Rosa petition (Appendix D, pp. 144-146) 

o Bilingual students in North America outscore their French monolingual counterparts in French 

and Math. 

• Barick, H.C., & Swain, M. (1975). "Three-year eva luation of a large scale early grade French immersion 

program: Th e Ottawa Study." Language Learning, 25(1) 1-30. 

o Evaluation of school performance in comparison w ith a monolingual English program. Confirms 

positive results of previous research. 

• Bhattacharjee, Y. (2012, March 12). The benefits of bilingualism. The New York Times. Retrieved from 

http ://www. nyti mes.co m/2012/03/18/ opi n ion/su nday/th e-benefits-of-bilingu ali sm. html? r=O 

• Collier, Virginia P. and Wayne P. Thomas. "The Astounding Effectiveness of Dual Language Education for 

All, " NABE Journal of Research and Practice, 2:1Winter2004. 

http ://h illcrest. wacoisd .o rg/UserFiles/Servers/Se rver 345/File/Pu blications/E LL/Du al%201angu age%20su r 

vey.pdf 
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• Curtain, H. & Dahlberg, C.A. Languages and Children: Making the Match. Boston: Pearson Education, 

2004. 

o Immersion students perform as well - or better than - their monolingual peers on tests in math, 

science and social studies. 

• Pacific Policy Research Center, (2010). Successful bilingual and immersion education models/programs. 

Honolulu: Kamehameha Schools, Research & Evaluation Division. 

SOCIAL-EMOTIONAL BENEFITS 
.. 

• Gillette, H. (2013, May 11). " Growing up bilingual is so good for you!" Saludify. Retrieved from 

http://voxxi.com/2013/05/11/bilingual-children-health-benefits/ 

• Smith, Patrick H., Elizabeth Arnet-Hoppfer, Catherine M. Carmichael, Ellen Murphy, Anna Valle, Norma 

Gonzalez, and Angelica Poveda. (2002) . " Raise a Child, Not a Test Score: Perspectives on Bilingual 

Education at Davis Bilingu al Magnet School." Bilingual Research Journal, 26:1. 

o This article describes a highly successful bilingual education program at Davis Bilingual Magnet 

School in Tucson, Arizona. After two decades of bilingual schoo ling in which chi ldren of all 

language backgrounds study content via both Spanish and English, Davis has developed strong 

community support through special attention to additive bilingualism/bi-literacy and by creating 

a chal lenging and nurturing learning environment. By examining the school's long-term success 

from the perspectives of teachers, families, and dual language immersion students themselves, 

the study highlights successfu l bilingual schoo ling in a manner that acknowledges but goes 

beyond performance on standardized tests . 

LIFELONG LEARNING 

• Bialystok, Ellen. "Acquisition of Literacy in Bilingual Children: A Framework for Research ." Language 

Learning, 52 : 1, M arch 2002, pp . 159-199. 

http ://www.l inguistics.pomona.edu/thornton/lgcs18Sc/readings/Bialystok02.pdf 

• Bialystok, Ellen, Fergus l.M . Craik, David W. Green, and Tamar H. Golian . (2009) " Bilingual Minds," 

Psychological Science in the Public Interest, 10(3) 89-129. 

http ://www.naiscoi l.org/uploads/1341328869bilingual-minds. pdf 

• Bialystok, Ellen. "Effects of Bilingualism and Bi literacy on Children's Emergent Concepts of Print." 

Developmental Psychology, 30(3), 1997, pp . 429-440. 

• Bialystok, Ellen. "Reshaping the mind: the benefits of bilingualism." Canadian Journal of Experimental 

Psychology, Vol. 65(4), December 2011, pp . 229-235 . http ://www.apa.org/pubs/journals/features/cep-65-

4-229.pdf 

• Kharkhurin, Anatoliy . Multilingualism and Creativity. Bristol : Multilingual Matters, 2012. 

• Marian, Victoria and Peter Shook. "The Cognitive Benefits of Being Bilingual," Cerebrum. Sept-Oct 2012: 

13. http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3583091/ 

• Marshall, Jessica. "Bi lingualism Good for the Brain," Discovery News, October 14, 2010. 

• Mathewson, Tara Garcia . "Dual Language Programs Prepare Students for a Global Society," Daily Herald, 

April 29, 2013 . http://www.dailyherald .com/article/20130428/news/704289911/ 

• Mehisto, Peeter and David Marsh. "Approaching the Economic, Cognitive and Health Benefits of 

Bilingualism: Fuel for CLIL," in Content and Foreign Language Integrated Learning: Contributions to 

Multilingualism in European Contexts. Peter Lang: Bern, 2011, pp. 21-48. 
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• Petitto, Laura-Ann . (2009) "New Discoveries from the Bilingual Brain and Mind Across the Life Span: 

Implications for Education," Mind, Brain and Education, Vol. 3 (4), pp. 185-197. 

• Wenner, Melinda. "The Neural Advantage of Speaking Two Languages," Scientific American, January 21, 

2010: 32. 

• West ly, Erica . "The Bilingual Advantage," Scientific American M ind, July 21, 2011. 

COGNITI VE BEN EFITS 

• Bhattacharjee, Y. (2012, March 12). "The benefits of bilingualism." The New York Times. Retrieved from 

http ://www.nytimes.com/2012/03/18/opinion/sunday/the-benefits-of-bi lingualism.html? r=O 

• Gi llette, H. (2013, May 11). "Growing up bi lingual is so good for you! " Saludify. 

http ://voxxi.com/2013/05/11/bi lingual-children-health -benefits/ Retrieved on May 15, 2013 . 

• Marin, V. & Shook, A. (2012). The cognitive benefits of being bilingual. Cerebrum, 13. Retrieved from 

http://www.ncbi .nlm.nih .gov/pmc/articles/PMC3583091/ 

EVIDENCE FOR STARTING SEC ON D LANGUAG E LEARNING IN EAR LY CH ILDHOOD 

• Conboy, B., & Kuh l, P. (2011) . " Impact of second-language experience in infancy: brain measures of first­

and second-language speech perceptio n." Developmental Science, (2), 242. doi :l0.1111/j .1467-

7687.2010.00973.x 

• Curtiss, S. (speaker). 1995. " Gray Matters: The Developing Brain ." Fina l script of radio broadcast . 

M adison, WI : Wisconsin Pub lic Radio Association . 

• Genesee, F. (1978). " Is There an Optimal Age for Start ing Second Language Instruction?" M cGill Journal of 

Education 13 (2 ): 145- 154. 

• Giannakopoulou, A., Uther, M ., & Ylinen, S. (2013). " Enhanced pl asticity in spoken language acquisition for 

chi ld learn ers: Evidence from phonet ic training studies in ch ild and adult learners of Engl ish." Child 

Language Teaching & Therapy, 29(2), 201-218. doi : 10.1177 / 0265659012467473 

Harl ey, B. (1986). Age in Second Language Acquisition. San Diego, CA: Co llege Hi ll Press. 

• Johnson, J. S., and E. L. Newport. (1989). "Critica l Period Effec ts in Second Language Learning: The 

Influ ence of Maturational State on t he Acq uisition of English as a Second Language." Cognit ive Psychology 

21 (1): 60-99. 

• King, Kendall and Aliso n M ackey. The Bilingua l Edge: Why, When and How to Teach Your Child a Second 

Language. New York: Harper Col lins, 2007. 

o Includes sections on t he advantages of becoming bilingual, when children should start learn ing 

another language, the characteristics of good second language learn ing programs and teachers 

and how to find them, and how to deal with op pos ition and overcome object ions. 

• Kle in, D, Mok, K., Chen, J., & Watkins, K. (2013). Age of language learn ing shapes brain structu re: A cortica l 

th ickness study of bil ingual and monolingual in dividuals. Brain And Language, 

doi:l0.1016/j .bandl.2013 .05.014 

• Kuhl, P. (2011). Early Language Learn ing and Literacy: Neuroscience Implications for Educat ion. Mind, 

Brain & Education, 5(3), 128-142. doi :10.1111/j.1751-228X.2011.01121.x 

• M arcos, Kathleen M . "Second Language Learning: Everyone Can Benefit" ERIC Review. 

http://www.cal .o rg/ earlylang/benefit s/ma rcos.html 

• Pat kowski, M . S. (1990). "Age and Accent in a Second Language: A Reply to James Emil Flege." Applied 

Linguistics 11 (1) : 73-90. 

• Strozer, J.R. (1994). Language acquisition after puberty. Washington, DC: Georgetown Un iversity Press . 

o St rozer explores what recent t heoretica l advances suggest about learning a language after 
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childhood and the implications for the design and execution of a foreign language program. 

• U.S. Department of State Fact Sheet, National Security Language Initiative, Washington, D.C., January 5, 

2006. http://2001-2009.state.gov/r/pa/prs/ps/2006/58733.htm. Retrieved on May 15, 2013. 

o Created by Bush administration to develop a national plan to expand US foreign language 

education beginning in early childhood and continuing through formal schooling. 

SUPPORT OF LANGUAGE IMMERSION FOR SPECIAL POPULATIONS 

I RACE, ETHNICITY AND INCOME AS IT RELATES TO SUCCESS IN IMMERSION CLASSROOMS 

• Essama, Lysianne, Ph.D. (2007) "Total Immersion Programs: Assessment Data Demonstrate Achievement 

in Reading and Math ." The Bridge. Retrieved on 2/20/14 from 

http://www.carla.u mn .ed u/immersion/acie/vol 11/BridgeNov07. pdf 

o Data on success of immersion students by race and ethnicity. 

• Haj-Broussard, M. (2002). Perceptions, interactions and immersion: A cross-comparative case study of 

African-American students' experiences in a French immersion context and a regular education context. 

Texas Papers in Foreign Language Education, 7(1), 31-51. 

• Holobow, N., Genesee, F., Lambert, W., Gastright, J., & Met, M . (1987). "Effectiveness of partial French 

immersion for children from different social class and ethnic backgrounds. " Applied Psycholinguistics, 8, 

137-152. 

o Reports the results of a 4-year study of Cincinnati immersion programs. Researchers conclude 

that immersion students score comparably with students in English-only programs in all basic 

skills areas; working-class immersion students, both black and white, scored as well as middle­

class students on measures of their listening and oral performances in French. 

• Holobow, N, Genesee, F., & Lambert, W. (1991) . The effectiveness of a foreign language immersion 

program for children from different ethnic and social class backgrounds: Report 2. Applied 

Psycholinguistics, 12, 179-198. 

• Kobayashi, H. (2009) . Hispanic immigrants and bilingual education after Proposition 227: A case study of 

attitudes about language and culture in American society. Journal of Political Science & Sociology, (10), 27-

40. 

I CULTURAL RELEVANCE OF LANGUAGE IMMERSION CLASSROOMS 

• Lee, J., Hill-Bonnet, L., & Raley, J. (2011). Examining the effects of language brokering on student identities 

and learn ing opportunities in dual immersion classrooms. Journal of Language, Identity, and 

Education, 10(5), 306-326. 

• McCullough, R., & Reyes, S. (2010). Immersion and identity: Experiences of an African American preschool 

child. International Journal of Multicultural Education, 12(2), 1-12. 

• Moore, Z., & English, M . (1997) . Linguistic and cultural comparisons: Middle school African American 

students learning Arabic. Retrieved from ERIC database (ED414723). 

• Pimentel, C. (2011). Th e color of language: The racialized educational trajectory of an emerging bilingual 

student. Journal Of Latinos & Education, 10(4), 335-353. doi :l0.1080/15348431.2011.605686 
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I ADDRESSING DIVERSITY IN A LANGUAGE IMMERSION CLASSROOM 

• Haney Lopez, I., 2007. "A nation of minorities": race, ethnicity, and reactionary colorblindness. Stanford 

law review,59(4), 985-1063. 

• Henfield, M. S. & Washington, A. R. (2012). " I want to do the right thing but what is it?": White teachers' 

experiences with African American students. Journal of Negro Education, 81(2), 148-161. 

• Hyland, N. E. (2005). Being a good teacher of black students? White teachers and unintentional racism. 

Curriculum Inquiry, 35(4), 429-459. 

• Palmer, D. (2010). Race, power, and equity in a multiethnic urban elementary school with a dual-language 

"strand" program. Anthropology & Education Quarterly, 41(1), 94-114. 

• Ramirez, A., & Carpenter, D. (2005). Challenging assumptions about the achievement gap. Phi Delta 

Kappan, 86(8), 599-603. 

• Takei, Y., & Shouse, R. (2008). Ratings in black and white: Does racial symmetry or asymmetry influence 

teacher assessment of a pupil's work habits? Social Psychology of Education, 11(4), 367-387. 

• Walker, K. (2011) Deficit thinking and the effective teacher. Education and Urban Society, 43(5), 576-597. 

• Willi ams, A. (2011). A call for change: Narrowing the achievement gap between white and minority 

students. Clearing House, 84(2), 65-71. doi:l0.1080/00098655.2010.511308 

I BENEFITS FOR ENGLISH LEARNERS 

• Lightbown, P. (2007). Fair Trade: Two-Way Bilingual Education. Estudios de linguistica inglesa aplicada 7, 

9-34. 

• Lindholm-Leary, K. J. (2005). The rich promise of two-way immersion. Educational Leadership, 62(4), 56-59. 

• Tong, F., Lara-Alecio, R., Irby, B. J., & Mathes, P. G. (2011). The effects of an instructional intervention on 

dual language development among first-grade Hispan ic English-learning boys and girls: A two-year 

longitudinal study. Journal of Educational Research, 104(2), 87-99. doi: 10.1080/00220670903567364 

• Virginia, B., Ellen, P., Mariela, P., Carol, H., & Meagan, K. (2013 ). Review: Effects of early education 

programs and practices on the development and learning of dual language learners: A review of the 

literature. Early Childhood Research Quarterly, doi: 10.1016/j.ecresq.2013.08.004 
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I COMMON CORE STATE STANDARDS IN ENGLISH LANGUAGE ARTS (ELA) 

Students who are College and Career Ready in Reading, Writing, Speaking, Listening, and Language:
3 

• Demonstrate independence; 

• Build strong content knowledge; 

• Respond to the varying demands of audience, task, purpose, and discipline; 

• Comprehend as well as critique; 

• Value evidence; 

• Use technology and digital media strategica lly and capably; 

• Come to understand other perspectives and cultures. 

FACSEB will teach students in English and French, ensuring their adherence to these standards in both languages. 

In cases when French Language Arts ski lls are not transferable to English, specific English Language Arts content 

will be taught in English. Canada has decades of experience with dual immersion education in Engl ish and French 

and created the guide below for ELA skills that are non-transferable from French and need explicit instruction . 

FACSEB wi ll use guides such as this one (included below) and the most recent research in French language 

immersion education to ensure that all students at the Charter School receive adequate instruction for proper 

language skills in both languages. 

TEACHING ENGLISH LANGUAGE TO FRANCOPHONE STUDENTS 

Source: http://education.alberta.ca/media/606902/transfers.pdf 

3 
http ://www.ousd.k12.ca .us/cms/ lib07 /CA01001176/Centricity/Domain/93/CCSSI ELA Standards. pdf 
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Introduction 

A Guide to Tranfers and lntet:ference is the second in a three-part collection entitled Teaching English 
Language Arts to Francophone Students (Grades 3 to 9) that consists of the following: 

• Bridging the Franr;ais and English Language Arts (ELA) Programs of Study; 

• A Guide to Tranfers and interference; and 

• Teaching English to Francophone Students: Pedagogical Considerations. 

Alberta Learning has developed this collection specifically for individuals, namely teachers, involved 
with English language teaching to francophone students. ELA teachers are the bridge between 
francophone students' established French language ski lls and their formal English language learning 
experiences. It follows that francophone students' growth as English language learners is greatly influ­
enced by the pedagogical decisions of the ELA teacher. ELA teachers must ensure that francophone 
students build upon their established French language skills when learning English. The documents in 
this collection are designed to support teachers in doing this by: 

• showing the strong correlation that exists between learning outcomes outlined in the Fra119ais and ELA 
programs of study; 

• presenting ways to help students make the most of the opportunities to transfer their ski lls, while mini­
mizing the interference that is bound to occur; and 

• providing a new perspective on teaching English language arts, a perspective that takes into account the 
aspirations of the language community of francop hone students and current knowledge regard ing how 
language is learned in an environment where Engli sh is the dominant language. 

Purpose of Document 

A Guide to Tran.sjers and interference provides an extensive but not conclusive li st of points of transfer 
and interference between the French and English languages . 1t is designed for ELA teachers of 
francophone students to: 

• understand that in some cases, French language skills can be usefu lly transferred to English but in 
others, they result in interference errors; 

• identify where French language ski lls can be usefu lly transfeJTed to learning English, and where gene­
ralizing French language skills to English interferes with proper English usage; 

• identify occurrences of transfer and interference typica l of a francophone student lea rning English ; and 

• provide strategies to he lp students minimize interference errors and maximize appropriate transfer of 
French language sk ills to English language learning. 

Areas of Transfer and Interference 

As students are required to explore, construct and communicate in English, they rely on their wealth of 
knowledge about language and language learning gleaned from their forma l and informal ex periences in 
French. Students filter their language needs in English, for example, writing a word or understanding 
narrative structure, through their bank of established French language skills, tran sferring that knowledge 
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from French to English to successfully complete the task at hand. Due to the high degree of similarity of 
the French and English languages, much of francophone students' knowledge, skills and attitudes transfer 
directly from French to English. It is not unusual for some students who start reading and writing in 
English before formal ELA instruction to begin transferring skill s spontaneously. Other students do so 
more gradually with the encouragement and expertise of the ELA teacher. This transfer of corresponding 
French language skills eases Engli sh language learning and forms an important component of English 
language instruction in the francophone program. 

But some elements of French and English are language specific . For example , apostrophes designate 
possess ive nouns only in English. As a result, francophone students are likely to make such errors as 
omitting the apostrophe in a possessive noun or des ignating possession within the structure of a sentence 
(e.g. "The bicycle of my sister is red."). Like transfers, these errors refl ect the students' attempts to filter 
English tasks through their bank of knowledge and skills in French. In these cases though, they incor­
rectly apply French construction to English learning. However, interference errors are predictable and 
occur where there is inconsistency between the French and English languages. Making students aware of 
the possibili ty of interfe rence, the source or sources of specific errors, and strategies to correct them w ill 
help reduce interfe rence errors. While using specific points of interference as the foundation fo r isolated 
drill s may be tempting, applying language-appropriate structures is generally best accomplished by pro­
viding students with contex t-embedded language lea rning activities. Eventually, students will use lan­
guage-appropriate structures in both Engli sh and French. 

Organization of Document 

Apart from this brief introduction, this document consists of a chart, providing a fa irly detailed li st of 
points of interference and transfe r between French and Engli sh and appendices on strategies. The chart, 
in turn , consists of two columns: 

I . The first co lumn identifies the language concept that may result in in terfe rence, e.g. "Q". It also illus­
tra tes how the interference may show itself in the sn1dent 's language skills, e.g. quit ~ kwit (S). The 
symbols used in thi s co lumn are (P) fo r "pronunciation," (S) for "sound," and ~ fo r "written as" or 
"pro nounced as." 

2. The second column presents three types of info rmation: 

The Problem offers an explanation of what the student is do ing incorrectly (e.g. students write "kw" 
instead of "qu"). 

The Source offers an explanation of how the students ' knowledge of French prod uce thi s error (e.g. the 
letter/sound relationship of "qu" as in "quite" exists in few words in French, quoi, pourquoi). Students 
spell wo rds containing "qu" as they sound in English. 

The Strategy suggests how to co1Tect the interfe rence (e.g. tell students that the letter combination 
"kw" does not exist in Engli sh). Use quoi and pourquoi as tag words. See Appendix A fo r the tag word 
stra tegy. 

The second column also prov ides info rmation on po in ts of transfer (e .g. the letter "b" produces the 
same sound in French and Eng li sh [e.g. bonbon - baby]). 
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CONSONANTS 

I B 

Interference 

but ~ put (S) 

lamb ~ lam (S) 

List of Points of Interference and Transfer 
Between French and English 

Explanation/Strategy 

The letter "b" produces the same sound in French and English (e.g. 
bonbon, bain, bravo, bebe, belle). 

Problem: Students write "p" instead of"b". (Grade 3) 

Source: 

Strategy: 

The "b" and "p" sounds are similar in both languages. 
Students use "b" and "p" interchangeably until they learn to 
di ffe rentiate between the two. 

1. Provide students with opportunities to see English words containing 
"b" and "p" in contex t using story books, recipes, letters from 
friends, cereal boxes, fl yers, catalogues, etc. 

2. Highlight letter-sound relationships by using alliterations with words 
begi1rn ing with "b" or "p". For examp le: Peter Piper picked a pack 
of pickled peppers. Brad and Beth ate bread and butter fo r breakfast. 

3. Illustrate letter-sound relationships by using famili ar words such as 
students' names. For example: "B" has the sound as in Bernard. 
"P" has the sound as in Paul. Use hebe and papa as tag words (see 
Appendix A). 

Problem: Students omit the silent "b" . (Grades 3 to 6) 

Source: At the beginning of fo rmal ELA instruction, students apply 
their knowledge of French letter-sound relationships, letter 
combinations and word patterns to spell ing words in English. 
The silent "b" does not ex ist in French, therefore students are 
unfamiliar with the "CYmb" (e.g. comb) and "CCYmb" 
(e.g. climb) word patterns. They omit the s ilent "b" and spell 
the word as it sounds. 
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I c 

candy -+ kandy (S) 
ceiling -+ seiling (S) 

Teaching English Language Arts to 
Francophone Students - Gardes 3 to 9 

Strategy: 

1. Target words containing a silent "b" as interferences . Provide oppor­
tunities for students to see silent "b" words in context. 

2. Familiarize students with the silent "b" word pattern by highlighting 
silent "b" words in texts. 

3. Provide students with a list of words containing silent "b". Have 
students write a paragraph using all the words in the silent "b" word 
li st, write sentences using as many list words as they can, or if needed 
complete cloze activities with these words. 

Word List: comb, lamb, dumb, plumber, climb, crumb 

The letter "c" produces the hard and soft sound in French as in English 
(e.g. hard: couper, cabine, cacher, cadeau, cuisine; soft: ce, cela , celeri, 
cerise, cent) . 

Problem: Students write "k" instead of hard "c" or "s" instead of soft 
"c". (Grades 3 to 6) 

Source: 

Strategy: 

Soft "c" may be rep resented by an "s" and hard "c" may be 
represented by a "k" in French as we ll as English. 

l. Many words beginning with "c" arc directly transferab le (e .g. circle, 
cable) or partly transferable (e.g. construire - construct) fro m French. 
To help students determine whether a "els", or a "c/k" should be used 
have students: 
a) Write the French translation of the word (e.g. cabane - >cabin) . 

(This works especially we ll with beginning sounds.) If the word is 
transferable to Engli sh, write the Jetter used in French (cabane 
begins with a "c" so "cabin" is spe lled with a "'c".) 

b) If the word is not tran sfe rab le (e.g. carpet -+ tapis, 
ceiling-+ plajond), have students write the word twice usi ng the 
letters "c" and "s" to represent soft "c" sound, (e.g. ceiling, se iling) 
or "c" and "k" (e .g. carpet, karpet) to represent hard "c" sound. 

c) Encourage students to rely on their visual memory to choose the 
spelling that " looks" right, then veri fy the correct spelling w ith the 
teacher or a dictionary. (See Appendix C and Appendix D for 
spelling and proofreading strategies.) 
Note: Encourage students to rely on their visual memory. Ojien 
students choose the correct spelling of'a word.from a list but are 
unable to produce the correct spelling of the word independently. 

4 



music ~ musique (S) 

I D 

ledge ~ lege (S) 
judge~ juge (S) 

2. Show how the letter "k" is rarely used to represent the hard "c" sound 
when followed by an"!", "r" or a "y". E.g. "cl" never "kl" (clown, 
cloud, clasp, clip); "er" never" kr" (cry, crisp, crave, crow). 

The letter "c" produces the soft "c" sound only when followed by the 
letters "e", "i" and "y" (e.g. centre, cent, certain, ceremony, cereal, circle, 
cygnet). 

Problem: Students write "ique" instead of "ic". (Grades 3 to 6) 

Source: Students use "ique" because it produces the same sound in 
French as "ic" in English (e.g. magique, tragique, histori­
que). Many words ending in "ique" are transferable to 
English except that the "ic" ending is used instead of "ique". 

Strategy: Tell students that most words ending in "ique" in French are 
transferable to English except that the "ique" ending is 
dropped and "ic" is used and the accent is not applied. 

Word List: magic, tragic, electric, eccentric, politic, music, dramatic, 
energetic 

The letter "d" produces the same sound in French and English (e.g. doux, 
danser, donner, debut , demander) , however it is not always used in the 
same way. 

Problem: Students omit the "d" when spel ling words containing the 
"dg" letter combination. (Grades 3 to 6) 

Source: 

Strategy: 

The "Vdge" letter combination (e.g. edge) does not exist in 
French. Students apply the "Vge" letter combination from 
French because it produces approximately the same sound as 
"Vdge" (judge - juge, ledge - /eger) and is a more familiar 
word pattern. The silent "e" does not have the same function 
in French as in English. Students may not realize that the 
"Vowel/Consonant/silent 'e"' combination (e.g.juge) pro­
duces a long sound in the vowel in English (e.g. huge). See 
Appendix B. 

1. Familiarize students with the word pattern "dge" by providing them 
with opportunities to see and use "dge" words in context. 
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during --+ juring (S) 

I F 

Teachi ng English Language Arts to 
Francophone Students - Gardes 3 to 9 

2. Illustrate the function of the silent "e" in English. Two consonants 
between a vowel and a silent "e" often prevent the vowel from 
producing a long vowel sound or "saying its name" (e.g. the "u" in 
"judge" is short only if the "d" is present). One consonant between a 
vowel and a silent "e" often produces a long sound or makes the 
vowel "say its name" (e.g. cake, cute, like, bake). Although the "d" 
in the "dg" letter combination is silent, it has the important function 
of producing the short sound in the vowel before it. The word 
"judge", therefore, could not be spelled "juge" in English because the 
"u" would produce a long sound as in "huge". 

Word List: budge, judge, fudge, ledge, bridge, knowledge, nudge, ridge, 
lodge, hodgepodge, pledge, wedge 

Problem: Students write "j" instead of "d". (Grade 3) 

Source: 

Strategy: 

In English, a "d" fo llowed by a "u" can be pronounced "dj" 
(e.g. duo, dupl icate) . The "j" in English produces a similar 
sound so students write "j". 

l. Explain how words can be transferred from French to English (e .g. 
dupe - dupe, duplex - duplex) . 

2. Introduce the concept of word fa milies and draw comparisons 
between word fam ilies that appear in both languages. Many French 
and English words come from the same word fa mil y. Words from the 
same word fa mily use simi lar spe lli ng (e.g. the "d" in the fo llowi ng 
pairs: duran t - during, doute - du bious, deux - duo). The word 
"during" is deri ved from the same word fa mily as durant in French, 
therefore it begins with a " cl". 

French Word List: durabilite, durable, dur, durer, durete, endurer, 
endurance, duree 
English Word List: du rabi lity, duration, duress, during, endure, 
durab le, endu rance 

The letter "f'' produces the same sound in French and English 
(e.g. fenetre,.faim ,.faire,.fami//e,fete ). 
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I G 

G ~ J (P) 

gest ~jest (S) 

The letter "g" produces the same hard sound in French and English (e.g. 
gater, glisser, gomme, grand, gros) and the same soft sound when "g" is 
followed by the letter "e" (e.g. gens, gentil, Georges). 

(Grade 3) 
PRONUNCIATION 

French Word List: geste, giraffe, gigue (pronounced dj) ; gant, garage, 
garde, gorille, gorge, guimauve, guide (pronounced hard "g"); 

jambon pronounced "j" 

English Word Li st: (hard "g" is followed by u, o, a, jam pronounced dj 
and occasionally " i" . (e .g. guest, gone, game, gig) 

Implications: Students should be able to transfer the hard "g" sound in 
pronunciation and spelling, but they will need to learn to 
differentiate between the soft sound produced by "j" and 
"g" in English and French. 

Problem: Students pronounce the letter "g" as "j". (Grade 3) 

Source: 

Strategy: 

The pronunciation of the letter "g" in Engli sh is close to that 
of the letter "j" in French. 

I . Target the names of the alphabet for instruction using the "ABC" 
song or alphabet books in English. 

2. Tell students that the names (and sounds) of the letters "g" and "j" are 
reversed in French and English. 

Problem: Students write "g" instead of "j". (Grade 3) 

Source: The sounds of"j" (e.g. juin) and soft "g" (e.g. gerant) in 
French are similar to the soft "g" sound in English (e.g. 
gentle). Students use "j" and "g" interchangeably to repre­
sent the soft "g" sound in English. When they choose "g'', 
they effect a positive transfer. When they use "j", it is an 
interference. 
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ghost ~ gost (S) 

enough ~ enuf (S) 

Teachi ng English Language Arts to 
Francophone Students - Gardes 3 to 9 

Strategy: 

1. See C (differentiating soft "c" and "s", hard "c" and "k"). 

2. Tell the students that the majority of words that begin with soft "g" in 
English come from the same word family as French; provide exam­
ples. Students should use the same letter they use in French (e.g. 
gelee - gel, genre - gender, general - general, genereux - generous, 
genie - genius, geste - gesture). 

Use the following chart to help clarify the different enors associated with 
the letter "g". 

Problem: Students omit the "h" when writing words containing the 
"gh" letter combination pronounced with the hard g sound. 
(Grades 3 to 6) 

Source: 

Strategy: 

The "gh" letter combination at the beginning of a word is 
rare in French (e.g. ghetto, Ghana) and infrequently used in 
English. The "h" is silent, therefore the students leave it out. 

l. Provide students with opportunities to see and write "gh" words in 
the contex t of stories, etc. 

2. Many "gh" words integrate well with a Hallowe'en theme. Provide 
students with a list of "gh" words and have them write a story, invita­
tion, letter, etc., conta ining all or most of the words. 

Word List: aghast, ghastly, ghetto, ghost, ghoul , ghost town 

Problem: Students write " f' instead of "gh". (Grades 3 to 6) 

Source: The "gh" letter combination docs not produce the sound of 
" f ' in French. Students do not have a reference fo r this letter 
combination so they spell words as they sound. 

Strategy: Provide students with the word list below. They may then 
write a story, paragraph or journal entry containing these 
words. 

Word List: enough, rough, tough, laugh, cough 
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night ~ nite (S) 
caught~ cot (S) 
bought ~ bot (S) 
high~ hi 
though~ tho 

bright ~ brigth (S) 
length ~ lenght (S) 
(P) 

Problem: Students write "ite" instead of"ight" . (Grades 3 to 9) 
Students write "ot" instead of "aught". 
Students write "ot'' instead of"ought". 

Source: The silent "gh" letter combination does not exist in French. 

Strategy: 

Students write words containing the silent "gh" as they 
sound. 

1. Familiarize students with the "ight", " igh", "aught", "ought", and 
"ough" word patterns by providing opportunities for students to see 
these words in context. 

2. Illustrate the different sounds of the "ough" letter combination as in 
" tough", " though", " thought", "slough". 

3. Provide students with a word list of " ight", "igh", "aught", "ought" or 
"ough" words. They may write rhyming couplets, limericks, etc . with 
these word patterns as rhyming words. For example: It happened 
one night, When the moon was bright. 

Word List: 
aught 
caught 
taught 
fraught 

eigh 
neigh 
sleigh 
weigh 
neighbor 

eight 
eight 
weight 
reight 
height 
straight 

igh 
high 
sigh 

ight 
bright 
delight 
fight 
fri ght 
light 
might 
night 
plight 
right 
sight 
tight 

ough 
bough 
dough 
sought 
slough 
though 

ought 
bought 
fought 

thought 

Problem: Students write "gth" instead of"ght" and vice versa. 
(Grade 3 and up) 

Source: The letter combinations "gth" and "ght" do not exist in 
French . Students are unfamiliar with these word patterns so 
they attempt to spell the words as they so und. The " th" 
sound as in " length" does not ex ist in French. Students 
mispronounce words ending in "gth" (length ~ lengt) (p) by 
substituting a " t" sound for " th". They then spell the word 
with the letter combination "ght" as if the end consonant 
sound was a " t". 
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foreign ~ foren 
feign ~ fane 

I H 

his ~ is (S) (P) 

Teachi ng English Language Arts to 
Francophone Students - Gardcs 3 to 9 

Strategy: 

1. Provide opportunities for students to see words containing the letter 
combinations "ght" and "gth" in context. 

2. Demonstrate the correct pronunciation of the " th" sound at the end of 
a word in English. 

3. If the word ends in the sound of"t" as in "fright" apply the "ght" 
letter combination. If the word ends in the sound of "th " as in 
"length " apply the "gth " letter combination. 

Word List: length , strength 

Problem: Students write "en" instead of"eign". (Grades 3 to 6) 
Students write "ane" instead of"feign". 

Source: 

Strategy : 

The letter combination "eign" does not exist in French. The 
letter combination " ign" does exist in French, however it 
produces the sound as in signe so students are unlikely to use 
it to represent the "en" sound. In English, the "eign" in 
"feign" produces the same sound as "ane". In English, the 
"eign" as in "foreign" produces the same sound as in "en". 

l . Write the "ig" in "foreign" , " reign" and "feign" using a coloured 
pencil to indi ca te the letters " ig". 

2. Frame an outli ne of the word to create a visual image of the shape of 
words containing "eign". 

Problem: Students omit the "h" when spelling words beginning with 
the letter "h". (Grades 3 to 6) 

Source: 

Students do not pronounce the "h" in words beginning with 
the letter "h" (e.g. hotel, humour). (Grade 3) 

Students do not use the letter " h" because the letter "h" is not 
pronounced in French [e.g. ho tel ~ 6tel (P)] and the sound 
produced by the " h" in English does not exist in French. 
Students may mispronounce words containing "h" and then 
misspe ll the word based on the mispronunciation. 
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J 

"j" ~ "g" (P) 

I K 

pick ~ pie, pik 
pique (S) 

Strategy: 

1. Promote PROPER PRONUNCIATION of words containing "h" by 
demonstrating the sound produced by the letter "h". Proper pronun­
ciation is a precursor of proper spelling. 

2. Tell students that the letter "h" is the happiest letter in the alphabet 
because it produces the laughing sound in English (e.g. "ha ha ha"). 

3. Associate the letter "h" with familiar words in English (e.g. Happy 
Bil1hday, Hallowe'en) . 

4. Although the "h" is not pronounced in French, many "h" words 
transfer directly from French to English in spelling and definition 
(e.g. hectare, humble, harmonica). When writing a word in English, 
studen ts should think of how the word is written in French. If it 
requires an "h" in French, an "h" is required in English. 

Problem: Students say "g" instead of"j". (Grade 3) 

Sou1·ce: The pronunciation of the name of the letter "j " in French is 
s imilar to that of the name of letter "g" in English. 

Strategy: Associate the names of the letters "j" and "g" with fam iliar 
words. Use the word "blue j ay" to illustrate the name of"j " 
in English. Use the word "genie" to show how the name of 
"g" is pro nounced in Engli sh. 

The letter "k" produces the same sound in French and English (e.g. kan­
gourou, kilometre, kiosque, klaxon) , but is used less frequent ly in French. 
Illustrate thi s by having students refer to a French/English dictionary to 
compare the number of words that begin with "k" in each language. 

Problem: Students write "k", "c" or "que" instead of "ck" . 
(Grades 3 to 6) 

Source: The "ck" letter combination does not ex ist in French. Stu­
dents use their knowledge of one sy llable word patterns in 
F rench (e.g. bee, lac, bloc, true, troc, pique, bloque) that use 
"c" and "que" to produce the "k" sound at the end of a one 
sy ll ab le word. Students may be writing words ending in "ck" 
as they sound, omitting the "c" (e .g. pik, pie) . 
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knot ~ not 

L 

Teaching Engli sh Language Arts to 
Francophone Students - Ga rdes 3 to 9 

Strategy: 

1. Explain that the "k" sound at the end of one syllable words is often 
represented by "ck" or "ke" (e.g. pick, bike) in English, not "c" or 
"que" as in French. 

2. When the vowel preceding the "k" sound is short, the word usually 
ends in "ck" (e.g. pick, stack, luck, sock, deck). 

3. When the vowel preceding the "k" sound is long, the word ends in 
"ke" (e.g. bake, dike, yoke, duke, lake, take). 

4. The one syllable word pattern of CVk is rare in English (e.g. yak). 

Problem: Students omit the "k" in words containing an initial silent 
"k". (Grades 3 to 6) 

Source: 

Strategy: 

The initial sil ent "k" word pattern does not ex ist in French. 
Students spell these words as they sound omitting the "k". 

1. Fam iliarize students w ith the initial s il ent "k" word pattern by giving 
them opportunities to see and use these words in context. 

2. Provide students with a word li st of initial sil ent "k" words. 

3. Use mnemonic devices to help students remember which words are 
written w ith an initial s il ent " k". 'To knit is to know the knack of 
knotting." 

4. To emphasize the presence of the silent "k", have students write 
sentences with s ilent "k" words then read them aloud to the c lass 
pronouncing the "k". 

5. Have students write sentences using as many s ilent " k" words as they 
can (e.g. While knocking with his knuckle, the knee li ng knight 
unknowingly knifed the doorknob.) 

Word List: knee, knife, knob, know, kneel, kni ght, knock, knuckle, knew, 
knit, knot 

The letter " l" produces the same sound in French and Engli sh 
(e.g. lancer, lair, lapin , loup, lunettes). 
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talk ~ tak (S) 
could ~ coud (S) 

I M 

I N 

I P 

psychology ~ 
psychology (P) 

Problem: Students omit the silent"!". (Grades 3 to 6) 

Source: 

Strategy: 

The silent "l" in the "Im'', "ld" and "lk" word patterns does 
not exist in French. Students spell words containing this 
word pattern as they sound omitting the silent "l". 

1. Familiarize students with the silent "l" word pattern by giving them 
opportunities to see and use silent "l" words in context. 

2. Demonstrate how omitting the silent " l" in some words changes the 
sound of the vowel (e.g. "calm" written without an " l" would be 
pronounced "cam" as in camper) . 

Word List: walk, talk, balm, chalk, psalm, calm, could, should, would 

The letter "m" produces the same sound in French and English 
(e.g. maman, matin, me/er, midi, mois). 

The letter " n" produces the same sound in French and English 
(e.g. nager, nuit, nid, Noel, nuage). 

The letter "p" produces the same sound in French and English (e.g. papa , 
partir, penser, pere, pilote). 

Problem: Students pronounce the "p" in words beginning with the 
letter combination "ps" . (Grades 9 to 12) 

Source: 

Strategy: 

The "ps" letter combination is directly transferable from 
French except that the "p" is pronounced in French and not in 
English. Students use the French pronunciation and pro­
nounce the "p". 

I. Model correct pronunciation of words beginning with "ps". 

2. Explain that the initial "p" is silent in English. 
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I a 

quit~ kwit (S) 

question ~ kestion (P) 

sink ~ sinq (S) 

Teachi ng English Language Art s to 
Francophone Students Gardes 3 to 9 

Word List: psyche, psychiatry, psychic, psychology, psychosomatic, 
psa lm, pseudo 

The letter combination "qu" produces the same sound, "kw'', in both 
French and Engli sh (e.g. quoi, pourquoi, quorum). (Grades 3 and 4) 

Problem: Students write "kw" instead of"qu". 

Source: 

Strategy: 

While the letter combination "qu" producing the sound as in 
"quite" exists in both languages, it is rarely used in French 
(e.g. quoi, pourquoi). Students do not spontaneously transfer 
it to Engli sh. Instead they spell the "qu" phonetically using 
"kw". Students are likely to have seen the "kw" used to 
represent "qu" in advertis ing. 

l. Tell students that the letter-sound combination "kw" does not ex ist in 
English. Prov ide them with dictionari es and challenge them to find 
words containing the letter-sound combination "kw". Note: There is 
at least one word in English that has kw in it, "awkward'', but of 
course it does not have the "kw" sound. 

2. Use the words quoi and pourquoi as tag words . See Appendix A. 

Problem: Students pronounce "qu" lette r combi nation as "k". 
(Grade 3) 

Source: 

Strategy: 

The combination "qu" is most often pronounced "k" in 
French (e.g. qui, quelle, quitter, que). 

l. Model correct pronunciation of "qu" words in Engli sh . 

2. Explain that in Engli sh "qu" is pro nounced li ke the "qu" in quoi. 

3. Use quoi as a tag word . See Appendix A. 

Problem: Students wri te "q" instead of "k" at the end of a word. 
(Grade 3) 
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I R 

start ---7 start (P) 

start ---7 stat 

I s 

was ---7 wuz (S) 

chastise ---7 chastize (S) 

Source: Students are approximating the spelling of"ink" and "ank" 
words from their knowledge of the French word cinq. 

Strategy: Demonstrate that in English, the letter "q" is always accom­
panied by the letter "u" (e.g. quest, quality, quad, quench, 
quick, quite, quit, quiet). 

Problem: Students mispronounce the "r" in English. (Grade 3) 

Source: The sound of "r" is strong and rolled in the back of the mouth 
in French. The sound of "r" in English is softer. 

Problem: Students omit the letter "r". (Grades 3 to 4) 

Source: Students do not use the "r" to represent the "r" sound in 
English because "r" produces a different sound in French. 
Students may not hear the "r" sound in English because it is 
obscured by the stronger consonant beside it (e.g. part), 
blended in with the vowel it controls (e.g. short), or too soft 
to recognize. 

The letter "s" produces the same sound in French and English (e.g. soleil, 
sac, salut, souper, se!) . 

Problem: Students write "z" instead of"s". (Grades 3 to 6) 

Source: Students model the spelling of "was" after the French word 
gaz whereas a one syllable word ending in the sound of"z" 
may be written with a single "z". They would not likely 
write "as" because the "s" is silent when ending a one sy lla­
ble word in French (e.g. pas). The letter "s" also produces 
the sound of "z" in both French and English (e.g. "was" in 
English, hasard in French) . 

Strategy: Unlike French, one syllab le words ending in the sound of "z" 
are not written with a single "z" in English. They are written 
with a double "z" (e.g. buzz) or a "ze" (e.g. size). If the con­
sonant before it is long, it is written "ze". If the consonant 
before it is short, it can be written "zz" or less frequently "s". 

Problem: Students write "z" instead of"s". (Grades 6 to 12) 
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T 

watch ~ wach 

I v 

active ~ actif (S) 

Teach ing English Language /\ rts to 
Francophone Studen ts - Gardes 3 to 9 

Source: In English, the "s" and "z" are used interchangeably in many 
words ending in " ise"/"ize" depending on whether North 
American or British spelling is applied. French words ending 
in " ise" are often directly transferable to English 
(e.g. materialise~ materialize, centralise~ centralize). 
Students genera lize thi s interchangeability to all words that 
contain "ise". 

Strategy: Students should identify words containing " ize" and " ise" as 
possible interferences and check the correct spelling in a 
dictionary. 

The letter " t" produces the same sound in French and English 
(e.g. tableau, temps, terre, tete, tomber) . 

Problem: Students omit the " t". (Grades 3 and 4) 

Source: Students do not access " tch" because it is infrequently used 
in French, therefore studen ts do not spontaneously transfer it 
to English. The sound of"tch" is also produced by "ch" in 
English. 

Strategy : Although rarely used, the " tch" letter combination produces 
the same sound in French. Use "atchoum" as a tag word 
(see Appendi x A). 

Word List: catch, witch, match, butcher, fe tch, wa tch , latch 

The letter "v" produces the same sound in French and Engli sh (e.g. vile, 
vacance, vendre, vent, verl). 

Problem: Students write "f' instead of"ve". (Grade 3) 

Source: In French, an adj ecti ve ending may change from a "ve" 
(when modi fy ing fe minine nouns) to an "f' (when modifying 
mascul ine nouns). Although thi s does not apply to Engli sh, 
students may be applying a fo rm of thi s grammatica l rule 
when they spell words such as "active" as acti/ Student may 
also be confusing the "f' with the "v" because the sounds 
they produce are similar in both French and Engli sh. 
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I w 

with ~ ouith (S) 
water ~ ouatter (S) 

with~ whith 
wher·e ~ were 

Strategy: 

1. Explain that in English adjectives do not change spelling according to 
the gender of a noun. For example: The girl is active. The boy is 
active. 

2. English words rarely end in a vowel followed by a single "f' (excep­
tion "if'). The "f' is either preceded or followed by a consonant (e.g. 
golf, wolf, loft, gift), doubled (e.g. stuff, cliff), or followed by an "e" 
(e.g. knife). 

The "w" produces the same sound in French and English (e.g. wapiti, 
water-polo, western). 

Problem : Students write "oi" or "ou" instead of "w". (Grade 3) 

Source: 

Strategy: 

Students do not use "w" because the letter-sound relationship 
of "w" as in "water" is rare in French and exists in only a few 
words mainly related to science, sports, and leisure or bor­
rowed direc tly from English (e.g. watt, week-end, water­
polo). The "w" sound (as in "water") approaches the sound 
produced by the letter combinations "oi" or "ou" in French 
(e.g. oiseau, oison, ouest, oui). Students use these letter 
combinations instead of "w". 

l. Familiarize students with words containing "w". 

2. Use the word wapiti as a tag word . See Appendix A. 

Problem: Students write "wh" when a "w" is required and write "w" 
when "wh" is required. (Grades 3 to 6) 

Source: 

Strategy: 

Students do not use "wh" to represent the sound of"w" in 
English because the "wh" letter combination does not exist in 
French . The letter "h" in the "wh" letter combination is 
si len t so students leave it out. Since the "wh" produces the 
same sound as the "w", students use them interchangeably. 

I . Tell students that words associated with questions (e.g. what, when, 
where, and why) begin with "wh". 
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write ~ rite 

I x 

y 

your ~ wour (S) 
yet ~ het (S) 

Teaching English Language Arts to 
Francophone Students - Gardes 3 to 9 

2. Provide students with opportunities to see and use words beginning 
with "wh" in context. 

3. Provide students with words beginning with "wh" and have them put 
these words in sentences (e.g. Why did you whistle at the white 
whale?) This will ass ist students in entering "wh" words in their 
visual memory. They are then better able to detennine if a "wh" or a 
"w" is required on a word. 

Word List: white, whale, whistle, wharf, whisper, whip, whine, whipper­
snapper, whirl, whip 

Problem: Students omit the silent "w". (Grades 3 to 6) 

Source: 

Strategy: 

Students do not use "wr" because this letter combination 
does not exist in French. Students spell "wr" words as they 
sound omitting the silent "w". 

1. Provide students with a list of words beginning with "wr" and have 
them use as many words as they can in a sentence. 

2. Present "wr" words along with their homonym (e.g. wrap - rap, 
wring - ring, write - ri te, wrote - rote) to illustrate that a misspelling 
of some "wr" words alters the meaning completely. 

Word List: wrap, wrinkle, wrist, wreath, wring, write, wreck, wrestle, 
wrong, wro te, wren, wrench 

The "x" produces the same sound in French and English (e.g. extra, 
saxophone, exception, explorer, express). 

The "y" produces the same consonant sound in French as English (e.g. 
yo-yo , yacht, yoga). 

Problem: Students write "w" and "h" instead of "y". (Grades 3 to 4) 

Source: The letter-sound relationship of "y" as in "you" is rare in 
French (e.g. yacht, yaourt, yoga, yo-yo), therefore students do 
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silly ~ sillie (S) 
~ sille (S) 
~ silli (S) 

my ~ mi 

I z 

Strategy: 

not make a spontaneous transfer of this letter-sound relation­
ship to English. Students tend to use the consonants "w" and 
"h" indiscriminately for "y". 

1. Provide students with a list of words beginning with "y" and have 
them write sentences with as many words as they can (e.g. The yak 
ate yummy yellow yogourt while yawning in the yard.) 

2. Use the word yo-y o as a tag word. See Appendix A. 

Word List: yard, yawn, yellow, yet, your, yarn, yell, yes, you, young, 
yummy, yucky, yak, yodel , year 

Problem: Students write " ie", "e" and "i" instead of"y". (Grades 3 to 4) 

Source: The long "e" sound at the end of a word is represented by an 
"i" (e.g. celeri) or "ie" (e.g. partie) in French. Students 
generalize these rules to English. Students may also write the 
letter they hear (e.g. "e" in English or "i" in French). 

Strategy: Show that the long "e" sound at the end of two or more 
syllable words in English is almost always spelled with a "y" 
(e.g. candy, party, happy, dirty, muddy, silly, funny) . Use 
claps to demonstrate syllables. 

Problem: Students write "i" instead of "y" . (Grade 3) 

Source: Students do not use "y" to represent the long "i" sound as in 
"my" because "y" does not represent the sound of long "i" in 
French . Early in their English language development, stu­
dents learn from phrases such as " I am" that the long "i" 
sound is represented by an "I " . They write the letter of the 
sound they hear. 

Strategy: In English, "y" makes the sound of long "i" at the end of a 

one syllable (one clap) word (e.g. try, by, fry, dry, sky). 
When you hear " i" at the end of a one syllable word, it is a 
"y". When you hear "i" inside a word with more than one 
syllable, it is an " i" (e.g. bilingual, biography). 

The letter "z" produces the same sound in English as in French 
(e.g. zebre, zigzag, zone, zero). 
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VOWELS 

Interference 

came ~ cam (S) 
back ~ backe (S) 
cousin ~ cousine (S) 

come ~ comme (S) 

Explanation/Strategy 

Both long and short vowel sounds are very problematic. Few letter­
sound associations transfer directly from French to English. Treat all 
vowels as possible interferences. (Grade 3) 

Problem: Students omit the silent "e" or apply "e" indiscriminately. 
(Grades 3 to 6) 

Source: The silent "e" at the end of a word in French does not have 
the same function as the silent "e" in English (e.g . jupe, 
verte, brave, belle, place). The silent "e" is used to indicate 
gender in French . Note: The fun ction of the silent "e" in the 
two languages is similw; i.e. in both languages if changes the 
pronunciation of the word. How it changes the pronuncia­
tion differs of course. 

Strategy: Illustrate the function of the silent "e" in English. When the 
s il ent "e" is added after a "VC" letter combination, the vowel 
often usually produces a long sound. Without the s ilent "e'', 
the vowel produces a short sound (e.g. car - care, kit - kite, 
cut - cute, quit - quite, Tom - tome, cam - came). Inform 
students that the s il ent "e" at the end of a "CVC" (e.g. cap) 
or "VC" (e.g. at) knocks on the vowe l's door so the vowel 
says its name to introduce itself(e.g. cape, ate). See Appen­
di x B. 

Problem: Students double the consonant before the "e" in words where 
the first vowel is short. (Grades 3 and 4) 

So urce: Students may be generalizing the spelling of these words 
from the pattern of words such as com me and sommes in 
French . The words "come" and "some" are exceptions to the 
si lent "e" ru le in English. 

Strategy: Present the words "come" and "some" as exceptions to the 
s il ent "e" rule. 

cousin ~ cousin e (S) Problem: Students app ly the sil ent "e" indiscri minately. (Grades 3 to 6) 
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second ~ second 

I ~ E (P) 

My sister and I ~ 
My sister and i 

I u 

put ~ pout (S) 

Source: In French, the silent "e" is often added to indicate gender. 
Students may be adding an "e" to English words as well . The 
English pronunciation of "cousin" is actually closer to the 
French pronunciation cousine than "cousin" so students write 
cousine. 

Strategy: Illustrate the function of the silent "e" in English. Explain 
that gender is not indicated by adding an "e" in English. 

Problem: Students add accents to words in English. (Grade 3) 

Source: The spelling of some words transfer directly from French to 
English except that the word requires an accent in French 
(e.g. decide, election, decade, revision, resume). 

Strategy: Explain to students that English words do not require accents. 
Provide examples of words that transfer directly from French 
to English except that an accent is not required in English. 

Problem: Students say "e" instead of"i" . (Grade 3) 

Source: The letter " i" is pronounced "e" in French. 

Strategy: Demonstrate the difference between the pronunciation of " i" 
in English and in French. 

Problem: Students do not cap itali ze the "I" when used as a personal 
pronoun. (Grade 3) 

Source: The capital 'T' word pattern does not ex ist in French. 

Strategy: Exp lain that "I" represents a very important word and deserves 
a capital. 

Problem: Students write "ou" instead of "u''. (Grades 3 to 5) 

Source: Since the short "u" sound as in "put" does not ex ist in 
French, students may be using letters that produce approxi­
mately the same sound in French. In co lloquial French , bout 
is pronounced to rhyme with "put" . Students may use the 
"ou" to represent the short "u" sound. 
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fun~ fon (S) 
but~ bat (S) 

build ~ bild (S) 

suit ~ sout (S) 
~ soot (S) 

Strategy: Illustrate the sound produced by "ou" in English (e.g. out, 
bout, pout). 

Problem: Students write "o" and "a" instead of "u". (Grades 3 to 5) 

Source: The "u" in French does not produce the sound of"u" as in 
"put". The sound of "o" as in pomme and telephone ap­
proaches the short "u" sound so students write "o". Students 
are unfamiliar with the letter-sound relationships of all short 
vowels in English. 

Strategy: Illustrate the letter-sound relationships of all short vowels. 

Problem: Students omit the silent " u" in words containing the "ui" 
letter combination. (Grades 3 to 6) 

Source: The "ui" letter combination producing the short " i" sound 
does not ex ist in French. Students write words containing 
" ui" as they sound. 

Word List: build, built, guild 

Problem: Students write "ou" or "oo" instead of "ui". (Grades 3 to 6) 

Source: Students use "ou" because these letters produce the same 
sound in French (bou t, toupie, ou) as "ui" (fruit, pursuit, suit, 
recruit) does in Engli sh. Students may wri te "oo" because 
these letters produce the same sound as "ui" in English (e.g. 
moon, tool, zoo, too , boot). 

I R - Controlled vowels 

word ~ werd (S) 

Teaching English Language Art s to 
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Problem: Students spell words containing " r" - contro lled vowels with 
the incorrect vowel. (Grades 3 to 6) 

Source: 

Strategy: 

The use of "r" after a vowel does not significantly change the 
sound of the vowel in French. Since "er" is the most com­
mon of the " r" - controlled vowels, students use it indiscrimi­
natel y. 

l. Brainstorm words containing " r" - control led vowels. Make co lumns 
to represent the va rious ways in which " r" - controlled words can be 
represented in Engli sh (e .g. er, or, ir, ur, ar). 
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DIPHTHONGS 

I AU 

caught ~ cot (S) 

I 01 

noise ~ noys (S) 

I oo 

moon ~ moun (S) 

wood ~ woud (S) 

I ow 
now ~ nau (S) 

2. Give students opportunities to see and use "r" - controlled words in 
context. 

3. The more often students see "r" - controlled vowels in context the 
more likely they are to commit them to their visual memory. 

See "G". 

Problem: Students write "oy" instead of"oi" . (Grades 3 to 6) 

Source: In English, the "oy" produces the same sound as "oi" (e.g. boy) . 
Students do not use "oi" because this letter combination pro­
duces the sound of"w" as in "walk" in French (e.g. oiseau). 

Word List: hoist, poise, point, coin , coil , moist, soil , vo ice, void, oil 

Problem: Students write "ou" instead of "oo". (Grades 3 to 6) 

Source: Students use "ou" as this letter combination produces a sound 
in French simil ar to that of"oo" in English ( e.g.foulard - foo l). 

Word List: soon, shampoo, cool, baboon, food, mood, tool, pool, igloo 

Problem: Students write "u" instead of "oo" . (Grades 3 to 6) 

Source: Students do not use "oo" because this letter combination is 
rare in French and does not produce the same sound as in 
English (e.g. zoo). 

Word List: hoop, hoodoo, hoot 

Problem: Students write "au" and other letter combinations instead of 
"ow". (Grades 3 to 6) 
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I OY 

boy~ boi (S) 

I E 

real ~ ril (P) (S) 

Source: Students do not use the "ow" letter combination because it does 
not exist in French . They use other letter combinations indis­
criminately. 

Word List: bow, frown, growl , fowl , cower, endow, owl, cow 

Problem: Students write "oi" and other letter combinations instead of "oy". 
(Grade 3) 

Source: Students do not use "oy" because the "oy" letter combination is 
seldom used in French (e.g.joyeux, voyel/e). 

Word List: joy, coy, toy, enjoy, royal, loyal, destroy 

Problem: Students write the letter " i" to represent the long "e" sound in 
English. (Grade 3) 

Source: The letter 'T' in French is pronounced as long "e". 

Strategy: See Long-Vowel Letter Combinations 

I Long-Vowel Letter Combinations 

Problem: Students use letter combinations for long-vowel sounds indi s­
criminately. (Grades 3 to 6) 

Source: Long-vowe ls combinations are perhaps the most difficult spelling 
patterns for francophone students to master. Students are re­
quired to lea rn that more than one letter is used to represent a 
single long-vowel sound, hence there are several patterns that 
represent each long-vowel sound. This is complicated by the 
lack of transfer of letter-sound assoc iations from French. 

Strategy: 

I. Present long-vowel sounds to students as the vowel "sayi ng its name". 
Teach the names of the vowels and veri fy that students are not confusing 
the names of the letters " i" and "e". 

2. Present long-vowel sounds to the class and ask students to brainstorm 
words that contain a long-vowel sound. Reorganize combinations in 
groups so that students begin to form word patterns and associations for 
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a_ e, ay, ai, eigh, ey, eig 

I A 

e_e, ea, ee, ie 

the various long-vowel letter combinations. Explain the differences 
among the various combinations (e.g. The long "a" at the end of a 
word is often represented by "ay" and not "ai".) 

3. Encourage students to rely on their visual memory to select which 
long-vowel letter combination to employ when writing a word. Write 
"say" on the board using all the long "a" letter combination possibili­
ties (e.g. sai, say, seigh, sey). Ask students to choose the word they 
think is correct. Many students will choose the correct spelling from 
a list even though they may not be able to independently produce the 
correct spelling of the word. Familiarize students with all combina­
tions that produce long-vowel sounds and encourage them to write 
words using all the combinations, then choose the one they think is 
correct relying on visual memory. 

4. Present homonyms in conjunction with long-vowel combinations. 
Many words spelled differently refl ect different meanings . Indicate 
homonyms when brainstorming words (Step 2). The concept of 
homonyms transfers directly from French (e.g. ce - se, sail - c 'est). 

5. Write sentences using homonym pairs to associate definition with a 
particular spelling ofa word (e.g. 'There was a sa le on sailboats.", "I 
rode my bicycle down the road."). 

Word List: they' re - their - there, tail - tale, ate - eight, meat - meet, 
oar - ore, sail - sa le, hay - hey, fee t - feat, road - rode, 
fair - fare , pale - pail , sea - see, boar - bore, break - brake, 
flare - flair, steal - steel, plain - plane, bear - bare, 
hear - here, sew - so 

Word List: "a e" "ay" " ai" "eigh" " ey" "eig" 
bake maybe hai l eigh t they reign 
age today gra m freight whey 
care pay repair weigh fey 
Jane play ram weight 
shape spray stairs 

"e e" "ea" "ee" "ie" 
these seat tree thief 
mere year street chief 
theme peach teeth field 
complete cleaner between movie 
delete squeak free fierce 
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I E 
i_e, igh, ie 

I 0 
o _ e, oa, ow, old, olt 

I u 
u_e, ew 

Teac hing English Language /\rts to 
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"i e" 
fire 
invite 
quite 
size 
nme 

"o e" 
joke 
cone 
explore 
rope 
alone 

"u e" 
cure 
June 
refuse 
amuse 
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"igh" "ie" 
high pie 
sigh necktie 
night dried 
delight spied 
right flies 

"oa" "ow" "old" "olt" 
goat slow hold bolt 
toad window old jolt 
toast snow bold colt 
soap slow cold thunderbolt 
coach elbow folder vo lt 

"ew" 
few 
curfew 



DIGRAPHS 

I SH 

Interference Explanation/Strategy 

shed ~ ched (S) Problem: Students write "ch" instead of "sh". (Grades 3 to 4) 

Source: Students use "ch" instead of "sh" because in French the "ch" 
produces the same sound as "sh" in English (e.g. cher, 
cheval, chercher, chemise), and the letter combination "sh" is 
infrequently used in French. 

Strategy: Use the French word shampooing as a tag word. 
See Appendix A. 

I TH 

that ~ dat (P) Problem: Students pronounce "th" as "d" or "t". (Grade 3) 
th ank ~ tank (P) 

Source: The sound of " th" as in "that" and "this" does not exist in 
French. Students pronounce "th" as "t" because "th" is 
pronounced " t" in French (e.g. than, theatre, the, theme). 
Students pronounce the "th" as "d" because the "d" sound is 
produced when attempting to pronounce "th" if the tongue is 
incorrectly placed for a "t" sound. 

Strategy: Demonstrate the proper placement of the tongue to produce 
the correct sound. 

this ~ dis (S) Problem: Students write "d" instead of "th". (Grade 3) 
three ~ tree (S) 

Source: (See previous source.) 
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BLENDS 

Interference 

twenty -t tounty (S) 
smell -t semel (S) 
skate -t scate (S) 
sweet -t suit (S) 

school -t scool (S) 

Teaching Eng li sh Language Arts to 
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Explanation/Strategy 

Most blends including "br", "bl", " cl", "dr", "pr", "sp", "st", "tr' ', etc. 
exist in French . 

Problem: 

Source: 

Word List: 

Problem: 

Source: 

Students approximate spelling of blends fro m their knowledge 
of these sounds in French. (Grades 3 to 6) 

"sk", "sl", "sn1", "sn", "sw'', "thr" and "tw" are rarely used in 
French. 

"sk" "sl" "sm" "sn" "sw" " th r" "tw" 
skate slide smell snake swing through twist 
skunk slip smi le snap swim three twenty 
ski sleep smart snow sweep thrill between 
sky slow sme ll snoop sweet thread twelve 
skirt sled smooth snai l swift throw twist 

Students write "sc" instead of"sch". (Grades 3 to 6) 

Students use "sc" because the sound of "sch" as in "school" 
is produced by "sc" in French (e.g. scolaire). ln add ition, 
"sch" produces the sound of"sh" in French (e.g. schema, 
schisme). Since the "h" is silent in "sch" in English, a 
student 's attention is not drawn to it. 

Wo1·d List: school, scholar, schooner, scheme, schedule 
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WORD ENDINGS 

I ED 

Interference 

walked ~ walkt (S) 

walked ~ walk (S) 

slept ~ sleeped (S) (P) 

happened ~ happend 
(S) 

landed ~ landid (S) 

Explanation/Strategy 

Problem: Students write " t" instead of"ed". (Grades 3 to 4) 

Source: The "ed" ending used to denote past tense is sometimes 
pronounced as " t" (e .g. walked, talked) in English. When 
students hear the " t" sound, they write "t" . 

Strategy: Explain that with few exceptions, the past tense of a verb is 
formed by adding "ed" . 

Problem: Students omit the "ed" ending on the past-tense form of some 
verbs. (Grades 3 to 4) 

Source: Students may not understand how to conjugate verbs in the 
pas t tense in English. 

Strategy: Students are fa miliar with the concept of conjugating verbs. 
Conjugate a French verb in the past tense. Point out how the 
infinitive changes when conjugated (e.g. marcher ~j 'ai 
marche, tu as marche) . Draw comparisons to the conjugation 
of verbs in the past tense in English. Provide students with 
the general rule that to change most verbs from the infinitive 
to the past tense, add "ed" (e.g. haul ~ hauled) . 

Problem: Students write "ed" instead of"t". (Grades 3 to 6) 

Source: Students generalize the mle of adding "ed" to words in the 
past tense. Some words in English use a " t" instead of an 
"ed" to denote past tense. 

Strategy: Provide students with lists of exceptions to the "ed" mle. 

Word List: built, burnt, crept, dealt, felt, knelt, meant, slept, spent 

Problem: Students write " id" or "d" instead of "ed". (Grades 3 to 4) 

Source: In the early stages of learning Engli sh, students are unfamil­
iar with adding the "ed" to verbs to form the pas t tense. 
They use other letter combinations (e.g. id , d) instead. 
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I ER 

letter ~ lettre 

I LE 

little ~ littel (S) 
~ littote (S) 

Teaching English Language Arts to 
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Students write "id" because they are familiar with the word 
"did" and some words ending in "ed" rhyme with "did" (e.g. 
landed, crafted, hunted, haunted, parted). Words that do not 
fom1 an additional syllable when "ed" is added sound like 
they require only a "d" (e.g. called, happened, frightened, 
brightened, bawled) . 

Strategy: With few exceptions, a verb in the past tense requires an 
"ed". 

Problem: Students wri te "re" instead of"er". (Grades 3 to 4) 

Source: 

Strategy: 

Students do not use "er" because in French "er" produces the 
sound of long "a" as in marcher. The sound produced by 
"er" as in "letter" does not exist in French. Students may be 
writing the French fo rm of the word using "re" instead of 
"er". 

I. Many words ending in "re" in French transfer to English except that 
the "re" ending in French changes to an "er" ending in English (e.g. 
lettre - letter, cylindre - cylinder). 

2. Illustrate the "er" sound in English using the last four months of the 
year. 

3. Exp lain to students that with few exceptions, (e .g. centre, massacre, 
litre, spectre), the sound of"er" as in " letter" at the end ofa word in 
English is written "er". 

Problem: Students write "el", "ole'', etc., instead of"le". 
(Grades 3 to 4) 

Source: Students do not use "le" because " le" produces a different 
sound in French than in English (e.g. el/e,faible, horrible, 
table). Students write "ole" because "ole" produces the same 
sound in French as " le" does in Engli sh (e.g. metropole, 
eco/e). Jn English, the sound of"!" comes after the sound of 
"e", so students write "el" instead of "lc". 
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I ING 

driving --..; drivigne (S) 
--..; drivign 

I ISM 

socialism --..; socialisme 
(S) 

Strategy: 

I. Illustrate the difference between how "le" is pronounced and how it 
is written in English. The vowel sound sounds as if it comes first but 
it is written "le". 

2. Tell students that when they hear the sound of "le" as in "little" at the 
end of a word, write "le". 

3. Many words ending in "le" are transferable in spelling and definition 
from French. Draw attention to the contrast in the pronunciation of 
" le" while drawing a comparison to the spelling of these words (e.g. 
capable, circle, miracle, portable, probable, stable, table) . 

Problem: Students write "ign" instead of "ing". (Grades 3 to 6) 

Source: 

Strategy: 

Students use the " ign" spelling because it produces a sound 
in French that is similar " ing" in English (e.g. signe, vigne). 
The " ing" letter combination is rare in French and does not 
produce the same sound as in English (e.g. shampooing). 

l. Illustrate the " ing" letter-sound relationsh ip in English. 

2. Familiarize students with this word pattern by using fami liar verbs 
ending in " ing" (e.g. walking, talking, sm iling). 

3. Use the words "sing" and "s ign" to illustrate the difference in pro­
nunciation of " ign" and " ing" in English . 

Problem: Students write "isme" instead of"ism". 

Source: Students use " isme" because words ending in " isme" in 
French are transferable to English except that the final "e" is 
omitted (e.g. terrorisme--..; terrorism). (Grades 9 to 12) 

Strategy: Tell students that words ending in "isme" in French can be 
transfe1Ted to English by omitting the final "e". 

Word List: terrorism, capitalism, socia lism , communism, fascism 
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I IST 

activist ~ activiste (S) 

I TION/SION 

l otio n ~ loshu n (S) 
~ lochun (S) 

Teachi ng English Language Art s lo 
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Problem: Students write " iste" instead of "ist" . (Grades 6 to 12) 

Source: Students use" iste" because words ending in "iste" in French 
are transferable to English except that the final "e" is omit­
ted. 

Strategy: Tell students that words ending in "iste" in French can be 
transferred to English by omitting the final "e". 

Problem : Students write "shun" or "chun" instead of "tion" and "sion". 
(Grades 3 to 6) 

Source: Students do not use " tion" or "sion" because these letter 
combinations produce a di ffe rent sound in French. Sh1dents 
do not recognize the letter-sound relationship of " tion"/ 
"sion" in English so they wri te these endings as they sound 
(e.g. shun). 

Strategy: Illustrate how many words ending in " tion" in French are 
direc tly tra nsferable to English. Words ending in the "shun" 
sound in English are wri tten using " tion" or "sion". 

Word List: adhes ion, admission, concess ion, educa tion, lotion, motion, 
nation, permission, possess ion 
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CONTRACTIONS 

Interference 

d ido 't ~ dint (S) 
~ did'nt (S) 
~ didnt 

Explanation/Strategy 

Problem: Students spell the contraction phonetically omitting the 
apostrophe. (G rades 3 to 6) 
Students place the apostrophe between letters indiscriminately. 
Students place the apostrophe between the two words. 
Students write the contraction correctly omitting the apostro­
phe. 

Source: The concept of using an apostrophe to designate letters left out 
when words are combined exists in both languages (e.g. Je 
t 'aime, didn't). The process of forming contractions in Eng­
li sh is different from French. In French, the apostrophe usu­
ally represents letters omitted at the end of the first word of an 
elision. Students in the transition years may not have seen 
contractions written in English so they are writing them as they 
sound. Later they may use the apostrophe indiscriminately. 

Strategy: Compare and contrast a contraction and an elision . 

Similarity: 

Both a contraction and an elision use apostrophes to designate letters 
omitted when two words are combined (e.g. is not ~ isn't, Je te aime 
~ Je t 'aime). 

Both an "eli s ion" and a contraction form one word out of two (e.g. Je 
t 'aime not Je t ' aime, "didn 't" not "did n 't"). 

Difference: 

In French, the apostrophe usual ly designates letters omitted at the end 
of the first word (e.g. / 'eau). 

In English, the apostrophe designates letters left out at the beginning or 
middle of the second word (e.g. aren't, he's) . 

I. Print words that form contractions on sentence strips (e.g. can not, 
did not, she is). Write the contractions on the board. Have students 
fold back the letters that are omitted to form the contractions. They 
may then put the apostrophe where the fold is remembering to com­
bine the two words into one. Then students write the contracted 
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words placing the apostrophe where the letters are left out on the fold 
of the paper. 

2. Provide students with "rules" for writing contractions with "not" 
(place the apostrophe between the "n" and "t"), and "is" (omit the " i" 
and replace it with the apostrophe), etc. 

3. Explain the contraction exceptions of "won ' t" and "can' t". 

4. Revisit contractions throughout grades 3 to 6. 
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POSSESSIVE NOUNS 

Interference 

My brother's bicycle 
is red. ~ The bicycle 
of my brother is red. 

My brother's bicycle 
is red. ~ My brothers 
bicycle is red. 

Explanation/Strategy 

Problem: Students des ignate possession within the structure of the 
sentence instead of using a possessive noun. (Grade 3) 
Students omit the apostrophe that designates a possessive 
noun . (Grades 3 to 6) 

Source: French designates possess ion by the sentence's structure (e.g. 

Strategy: 

C 'est I 'auto de man pere. ). Students may omit the apostro­
phe because in French apostrophes are only used in elisions. 

l. Explain the di ffe rence between the designation of possess ion in 
English and French. 

2. Write sentences such as "The bike of my brother is red." Rewrite the 
sentence using the English structure illustrating the difference be­
tween how possess ion is fom1ed in English and French . 

3. Possessive nouns, especia lly plural possessive nouns , are very prob­
lematic for franco phone students because of the di fference in posses­
sive designation in French and English. 
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PUNCTUATION 

I Period (.) 

Interference 

16.5 --+ 16,5 

Explanation/Strategy 

The function and form of most punctuation marks transfer directly from 
French to English. The following are instances of interference. 
(Grades 3 to 6) 

Problem: Students use a comma instead of a period to designate 
decimals. 

Source: A comma is used to designate decimals in French. A period 
is used in English. 

I Quotation marks (" ") 

"That's it! " she said. 
--+ <<That's it!>> she 
said. 

I Colon(:) 

Dear Mr. Smith: --+ 
Dea r Mr. Smith, 

I Hyphen (-) 

baseball --+ base-ball 

Mary Beth --+ 
Mary-Beth 

Teaching Engli sh Language i\rts to 
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Problem: Students use angle brackets, << >>, instead of quotation 
marks, " ", to indicate dialogue. 

Source: Quotation marks have the same function but not the same 
fo rm in French as in Engli sh. 

Problem: Students use a com ma instead of a colon to punctuate a 
business letter sa lutation. 

Source: The greeting of a business letter in French requires a comma, 
not a co lon. 

Problem: Students use a hyphen where none is required. 

Source: Some words transfer directly from French except that a 
hyphen is required in French and not in Engli sh. 

Problem: Students use a hyphen between compound names. 

So urce: Compound names require a hyphen in French. 
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- What's that? 

I Apostrophe ( ' ) 

The cat's tail ~ the 
cats tail 

Problem: Students use a hyphen or dash to designate a change of 
speaker. 

Source: A change of speaker is designated by a hyphen in French 
only. A new paragraph is used in English instead of a hyphen 
to designate a change of speaker. 

Problem: Students omit the apostrophe in possessive nouns. 

Source: The apostrophe is not used to designate possessive nouns in 
French. 
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DOUBLE LETTERS 

Interference 

account ~ acount 

Teaching English Language Arts to 
Francophone Students - Gardcs 3 to 9 

Explanation/Strategy 

Consonants may be doubled in both French and English. 

Problem: Students do not double the consonant when it is required or 
double it when it is not. (Grades 3 to 12) 

Source: 

Strategy: 

Many words requiring double letters transfer directly from 
French to Engli sh (e.g. attribuer - attribute, attacher -
attach). Students generali ze this to all words. This creates 
interference because some words require a double letter in 
French and not in Engl ish (e.g. litterature - li terature) and 
some words do not require a double letter in F rench but do in 
Eng li sh (e.g. mariage - marriage). 

I . ln Eng li sh , double letters often produce a short sound in the vowel 
preceding them, e.g. title (long i) , little (short i), cutting (short u), 
cutest (long u). 

2. Target words tha t a re poss ible interferences. 

Word List: French 
adresse 
mariage 
receptionniste 
enve/oppe 
appartement 
developpement 
litterature 
personn(ftcalion 
bagage 
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English 
add ress 
marriage 
receptionist 
enve lope 
apartment 
development 
literature 
personification 
baggage 



FIGURES OF SPEECH 

Interference 

simile ---+ comparaison 

Exp la nation/Strategy 

The concept and function of figures of speech are the same in French and 
English. The spelling of the names of the figures of speech is the same or 
similar in French and English . 

Problem: The "simile" is refened to as a comparaison in French. 
(Grades 9 to 12) 

Source: 

Word List: 

Strategy: 

The name for simile in French is comparaison. Students may 
not make the transfer of the concept of comparison to English 
because they may not realize that the "simi le" is in fact the 
same thing as a comparaison. 

French 
metaphore 
personnijication 
comparaison 
hyperbole 
allegorie 
alliteration 

English 
metaphor 
personification 
simile 
hyperbole 
allegory 
alliteration 

I . When introducing the figures of speech to students, determine first 
what they know about these concepts in French. 

2. To encourage transfe r, use the French names of the parts of speech 
and compare them to the name in English. 

3. Illustrate how the concepts are the same. 

4. Point out that comparaison is refened to as "simile" in English. Also 
explain that "simile" resembles similaire in French, which means 
alike. 
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PARTS OF SPEECH 

I Prepositions 

Interference 

We went to school. ---+ 
We went at school. 

I Plurals 

dogs ---+ dog (P) (S) 

Teaching Engli sh Language Arts to 
Francophone Students - Gardes 3 to 9 

Explanation/Strategy 

The concept and function of the parts of speech is similar in French and 
English. The spelling of the names of the parts of speech is often similar 
(e.g. verb - verbe, pronoun - pronom) and sometimes identical (e.g. arti ­
cle). (Grades 3 to 9) 

Problem: Students use the incorrect prepos ition. 

Source: Students translate sentences directly from French to Engli sh; 
they use the wrong prepos ition because many prepos itions 
are language specific. 

Strategy: Target some of the most common preposition usage errors. 

We went to school. ---+ We went at school. 
I put my boots on. ---+ I put my boots. 
T left fo r schoo l. ---+ I left to school. 

Correct prepos ition usage is an ongoi ng challenge and very di ffic ul t fo r 
francophone students to master. 

Nouns are designated as plura l in French and English. 
An "s" is used to des ignate plu ra l in French and Eng li sh. 

Problem: Students do not pronounce the "s" that des ignates a plu ra l 
noun . Students do not wri te the "s" to des igna te a plura l 
noun . 

Source: The "s" in plura l nouns is not pronounced in French so 
students do not pronounce it in English. Students may omit 
the "s" as a resu lt of not pro nouncing it. The plural of most 
French and Eng li sh nouns is des ignated by adding an "s". 
Word s ending in ~'x" , ''s", "c", "sh", "z", ''y", ''o" and ''f" are 
exceptions in Engli sh and shou Id be targeted as areas of 
interference. Irregular plu ra ls (e.g. mouse, ox), especially 
those words that onl y have one fo rm (e.g. dee r, sheep, 
moose) should be targeted as an area of interfe rence. 
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I Abbreviation 

Mr.~Mr 

Dr.~Dr 

Ms.~Ms 

I Capital letters 

Monday ~ monday 
October ~ october 

New Year's Day ~ 
New Year's day 

French ~ french 

Atlantic Ocean ~ 
Atlantic ocean 

Minister of Education 
~ minister of 
Education 

Charlotte's Web ~ 
C harlottes' web 

I Accents 

celery ~ celery 

The abbreviation is used to shorten words in both English and French. 
(Grades 3 to 9) 

Problem: Students omit the period in abbreviations. 

Source: The abbreviation always has a period in English, whereas in 
French, this rule varies. 

Note: Only medical doctors are given the designation of Dr in French. 
In English, both medical doctors and individuals who hold doctor­
ate degrees are designated with the title Dr. In French, a Ph.D. is 
designated by putting "Ph.D." after the person's name. 

The concept and use of capital letters is an area of transfer from French to 
English except: (Grades 3 to 12) 

The days of the week and the month of the year require a capita l in 
English only. 

Generic nouns in a holiday do not require a capital letter in French . 

The name of a language does not require a capital letter in French. 

Generic nouns in a geograph ic name or address do not require a capita l in 
French. 

Generic names of public and private organizations, institutions and 
societies do not require capita ls in French. ln fact, many English style 
manuals now recommend lower case in many uses of titles. 

In French, the first word or the first article and noun require a capital. In 
English, each important word in a titl e is cap ita lized. 

Problem: Students apply accents to words in Eng li sh. (Grade 3) 

Source: Many word spell ings transfer directly or partially from 
French except that the accent is omitted in English. 
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I Date 

~ the 27 January 1999 

I Dollar sign 

$ 48 ~ 48 $ 

Strategy: Tell students to omit the accent when transfening spelling 
from French to English. 

Problem: 

Source: 

Students use the word " the" when writing the date. (Grade 3) 

Students transfer the structure of writing the date directly 
from French whereas the article le (the) is included. 

The symbol for the dollar s ign is the same in Eng li sh and French. 
(Grades 3 to 6) 

Problem: Students place the dollar sign after the numera l. 

Source: The dollar sign is placed before the numeral in English and 
after the numeral in French. 

I Word usage/Sentence structure 

Teac hing Engli sh Language Arts to 
Francophone Students - Gardes 3 to 9 

Errors occur when students attempt to translate words and phrases from 
French to English. The fo llowing are some common erro rs in word usage 
and sentence structure. (Grades 3 to 9) 

What time is it? ~ What hour is it? 
I like to skate. ~ Me, I like to skate. 
Do you have the time? ~ Do you have the hour? 
Monique and I went to the pool. ~Monique and me, we went to the 
pool. 
My brother 's bicycle is red. ~The bicycle of my brother is red . 
lfI had seen my friend , I wou ld have waved. ~ IfI would have seen my 
friend , I wou ld have waved. 
I put on my boots. ~ I put my boots. 
I must do my homework. ~ l must do my homeworks. 
Leave me alone. ~ Let me alone. 
I am was ting my time. ~I am losing my time. 
What are your hours of operation? ~ What are your hours of opening? 
We live in Edmonton. ~ We live at Edmonton. 
l am go ing to school. ~ I am going at school. 
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I Idiomatic expressions 

"As red as a beet" ~ 
"As red as a tomato" 

"You are out in left 
field." ~ " You are in 
the potatoes." 

"It was as easy as pie." 
~"It was simple like 
hello." 

Idioms are express ions peculiar to a language. Idioms are famili ar, 
widely used and easily understood for a native language speaker. They 
are deeply rooted in the culture and history of a language. Attempts to 
translate idiomatic expressions literally from French to English, or vice 
versa often result in confusion and sometimes in great hilari ty. 
(Grades 3 to 12) 

The English language has a vast repertoire of idiomatic expressions. 
Exposing students to the richness of this language form is important and 
fun . 

Bra instorm common idiomatic express ions in French and provide 
students with the English "equiva lent". Students may illustrate the 
English idioms by creating pictures that express their literal meaning. 
For example, illustra te the litera l meaning of the idiomatic expression "all 
thumbs" by drawing a hand with "all thumbs". 

Some fu n ones to try include: 
ra ining cats and dogs 
to step on someone's toes 
birds of a fea ther sti ck together 
to sleep li ke a log 
from the frying pan into the fi re 
playing with fi re 
cool as a cucumber 
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APPENDIX A 

\ ~d%*J%*t "' • 
Tag Word Strategy ~"r~{:u\tM ' 

, """'~ "')lo ~ ' 

Positive transfer of a student 's knowledge of French to English language learning is not always automatic. 
The ELA teacher plays an important role in eliciting and ensuring that the full range of language transfer 
potential is maximized. The " tag word" strategy can ass ist with this. 

A tag word is a familiar French word or concept that students may use to initiate positive transfer from 
French to English language learning. For example, when faced with the task of writing a word containing 
the "qu" sound as in "queen" , students do not automatically use "qu". They often write "kw" instead 
because, in French, the "qu" more commonly produces the sound of "k" as in qui, and only infrequently 
produces the sound as in "queen" (e.g. quoi, pourquoi). 

I . Illustrate the letter-sound relationship of "qu" as in "queen" by writing the words quoi and pourquoi 
on the board. 

2. Tell students that these words are tag words. Whenever they must write an English word containing 
the sound of"qu", they should think of the two tag words in French and wri te "qu". 

3. When correcting students' writing, prompt them to use the words quoi and pourquoi as models of the 
sound that the "qu" produces in English. 

Teaching Engli sh Language A rts to 
Francophone Student s - Garcles 3 to 9 
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• x@-zt~x 

Silent "e" Lesson · . . A·M<r' ,'I 

Activity time: 
Grade level: 

2-3 classes 
3 and 4 

, ,, ' '&c . 

Concept taught: Function of the silent "e" in English 

APPENDIX B 

Prerequisites: Names of alphabet in English, basic knowledge of short vowel sounds and CVC words, 
vowels and consonants 

At the outset of formal English language learning, francophone students often add "e" indiscriminately to 
the end of words in English. For example, "back" is written "backe", "cousin" is written "cousine'', or 
"sit" is written "site". Actual ly, students are applying their knowledge of French to complete these spell ­
ing tasks. The word pattern of"back" (CV ck) is unfamiliar to them in French so they add the "e" to 
reflect the more common French word pattern of hache (CVche). Adding an "e" to "cousin" reflects a 
direct transfer of the gender function of "e" in French. Adding an "e" to CYC words indicates that the 
student does not understand the function of the si lent "e" in English, how it changes the pronunciation and 
meaning of a eve word. 

Initially, it appears that there is no poss ibility of positi ve transfer for the s ilent "e" concept. However, on 
further study, the gender function of the silent "e" is a positive transfer link from the child 's prior knowl­
edge of French to Engli sh language learning. 

Step 1 - Background 

J. Explain to students that today they wi ll lea rn the job of the s ilent "e" in Engli sh. Even though the 
silent "e" does not say anything, it has a very important job or purpose. 

2. Ask the students if the s il ent "e" has an important job in French. (Students may answer that the s il ent 
"e" ind icates gender.) 

3. Write the words vert, cousin, avocat, grand, bas on the board . 

4. Ask the students what would happen if you added an "e" to these words. 

5. Write the words verte, cousine, avocate, grande, and base beside their masculine counterpart. 
Note: Knowledge of the French language by the ELA teacher would be helpful here, but not compul­
sory. 

6. Prompt students to indicate where: 
the "c" changes the gender of the word 
the "e" does not change the meaning of the word 
the "e" does not make a sound 
the "e" makes the fina l consonant " talk", or to be vocalized. 

7. Ask students if they can think of other words in French that fo llow the same example. Write them on 
the board. 
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8. Make a chart outlining the functions of the silent "e" in French. 

Step 2 - Language link 

1. Tell the students that like French, the "e" has an important job in English. Challenge them to di scover 
what it is and how it is the same as and different from French. 

2. Write the words "kit", "cut", "at", "car'', and "Sam" on the board. 

3. Ask the students what would happen to these words if you added an "e". 

4 . Write the words "kite'', "cute", "ate", "care", and "same" on the board beside the others. 

5. Prompt the students to respond that the word changes, the vowel sound is diffe rent and the word has a 
new meaning. 

6. Do several more examples on the board. 

7. Have students look at the chart li sting the fu nctions of silent "e" in French. 

8. Compare and contras t. 
Adding an "e" does not refl ec t gender in Engli sh. 
Adding an "e" changes the meaning of a CVC word in English but not in French. 
*Like French, the "e" does not make a sound. 
*Like French, the "e" makes one of the letters talk. In French, the s ilent "e" makes the last letter 
make a sound . In English, the sil ent "e" makes the vowel in the middle say its name. 

9. Summarize by say ing that the s il ent "e" is quiet but important in both languages. When we add it to a 
word, one of the letters in the word sounds different. Jn French, the fi nal consonant makes a sound 
(e.g. vert - verte) and in Engli sh, the middl e vowel says its name (e.g. mat - mate) . Unlike French, 
when we acid "e" to a word in Engli sh, the meaning of the word changes. 

l 0. To address the specific errors that students make when they apply the silent "e" indiscriminate ly, write 
the words "cousine", "backe", "balle" and "Find an ocean on the mape" on the board . Tell students 
that each word is spe lled wrong. Challenge students to find reasons why the "e" does not be long. 

The "e" in "cousine" does not belong because we do not indica te gender by adding an "e". 
• The "e" in "back" does not be long because the silent "e"s job is to make the vowel say its name. If 

the vowe l does not say its name then the "e" is not necessary. 
• The "e" in "balle" is unnecessary fo r the same reason as the "e" in "backe". Here you could point 

out that you drop the "e" on words that transfer fro m French because the middle vowel does not 
have to say its name. 
The "e" in "mape" does not belong beca use it makes the "a" say its name and that is not the word 
intended. 

Teac hing English Language /\ rt s to 
Francophone Students - Ga rcles 3 to 9 
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Step 3 - Practice 

1. Working in groups of 2-3 students, using dictionaries, textbooks, word lists, etc., have students find as 
many CVC - silent "e" word pairs as they can (e.g. car - care). Write the word pairs from each group 
on the board. 

2. Provide a group of 2-3 students with l 0 to l S sentence strips containing CVC words and a lesser 
amount of sentence strips with a single "e" written on them. (The number of "e" strips will con-e­
spond to the number of eve words the chi ldren are able to build con-ectly from the eve word and 
silent "e".). 

Mat e 

Fat e 

Pin e 

Map 

Tip 

Top 

Son 

Car e 

Ton e 

Rip e 

Ran 

Quit e 

Students match the "e" to the proper CVC word to produce a correct silent "e" word. Caution students 
that even though a word may sound correct, the spe lling of the word might not be co1Tec t (e.g. tip ­
tipe) . Encourage them to verify spelling in a di ctionary. 

3. Write silent "e" words on sentence strips. Di stribute lO to 15 sentence strips to groups of2-3 students. 

I Sarne I 
Have students fo ld back the "e" to form a CVC word. Students determine whether it is a correct word. 
Write the words on the board. 

4 . Students choose between a s il ent "e" and a CVC word to complete a sentence. 
(e.g. The apple is rip - ripe.) 
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Step 4 - Evaluation 

1. Evaluate students' ability to apply their knowledge of the silent "e" by observing their spelling in 
journals and writing assignments. 

2. Hand out a text such as the following. 

My cousine and I wanted to play balle. We pute our capes on our heads and rane outs id as fast as our 
feet could go. 1 picked up my favourite bate and glove . Etc. 

Students read the selection and circle the words that are incorrectly spe lled. They must correct them 
by adding or removing an "e". 

The silent "e" should be revisited throughout the transition years. 

Teaching English Language Arts to 
Francophone Students Garcles 3 to 9 
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APPENDIX C 

1. How is the word the same as in French? 

2. How is the word different from French? 

3. Does the word belong to the same word family as French? 

4. Does the word contain an interference? 

5. Does the word rhyme with a word you know in English? 

6. Break it up! 

7. Sound it out! 

8. Write it three times ! 

9. Check! 
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APPENDIXD 

My family is fery busi . I ofen make super for my sister. 

My dogs nam is Peanut he liks to eat my choes. 

When you go at Edmonton do you lik to go at the water pare. 

Tell students: 
l. You circle all the mistakes then I will correct them for you. 

2. I will put an asterisk in the margin for every error. Try to find them. 

3. I will put a proofreading code in the margin. You find the mistake and correct. 

Teaching English Language Arts to 
Francophone Students - Gardes 3 to 9 
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TEACHERS COLLEGE READING & WRITING PROJECT 

The Teachers College Reading & Writing Project (TCRWP) 4 at Columbia University will be used for the English 

reading and writing curriculum. TCRWP has experience implementing their program with English Language 

Learners and with dual language immersion schools, ensuring that the English and French Langu age Arts 

components are coordinated in order to provide the greatest benefits to students. Below are summary 

descriptions of what these programs offer. 

,..------------------------·-------------··------··-------··-------·---------------------------------------------------------------------------------------------------------------------------------------------------·----
: WRITING CURRICULUM 

The TCRWP writing curriculum encourages writing opportunities across content areas and provides students with 

both short and long bouts of time with which to use and develop their writing ski lls, which is in alignment with the 

Common Core State Standards. Students participate in Writing Workshops, which provide: 

• Opportunities for students to engage in all parts of the writing process; 

o Collecting, drafting, revising, editing and publishing narrative and expository texts 5 

• Direct instruction through mini-lessons, mid-workshop teaching, one-on-one conferences and smal l 

group instruction; 

o The teacher explicitly names a ski ll that proficient writers use that is within reach for most of the 

class, then demonstrates the ski ll and provides students with a brief interval of guided practice 

using it. Students are also given time to write, applying the ski lls and strategies they've learned 

to their own writing projects. As students write, the teacher provides feedback that is designed 

to move students along trajector ies of development. The feedback is given through one-to-one 

conferences and sma ll group instruction, and includes instruction al compl iments and teach ing. 

The teacher helps a writer imagine what the next cha llenge is, and equips that writer with the 

skills and strategies necessary to begin tackling that new frontier. 
6 

The Writing Workshop al lows teachers to differentiate instruction and use assessments to modify teaching 

strategies so that al l learners advance their writing skil ls. 

The TCRWP reading curriculum is based on providing students enough time to read books that can be read with 

fluency, accuracy and comprehension by the reader . The teacher would take steps simi lar to those below at the 

start of the school year. 

• Assess level of text complexity that each child can handle. 

• Channel students toward a variety of different books they can read. 

• Students read in schoo l and continue reading at home. 

4 
http://readingandwritingproject.com/about/overview.html 

5 http://readingandwr itingpro ject.com/professional-development/k-8-writing.html 
6 http ://readingandwritingproject.com/professional-development/k-8-writing.html 
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• Most students keep reading logs to record data on how long they spent reading and where they are in 

each book. 

• Teachers use explicit instruction in skills and strategies of proficient reading so that all students develop 

their reading skills, understanding that deliberate practice in reading and graduating to more complex 

texts improve proficiency. 

o Mini-lessons, one-on-one conferences and small group work are used by teachers throughout a 

Reading Workshop to enhance reading skills of all students. 

GUIDED READING - READING A-Z'S LEVELED BOOKS 

Below is Reading A-Z' s description of its leveled books, which are available in French . These books will be used as 

part of FACSEB's guided reading and the Language Arts curriculum. 

Source: http://www.readinga-z.com/readinga-z-levels/leveling-criteria/ 

I LEVELING CRITERIA 

Reading A-Z's leveling criteria are designed to accurately and reliably measure text complexity to support 

differentiated instruct ion. The leveling system follows the guidelines for determining text complexity as outlined in 

the Common Core State Standards (CCSS) . The Standards call for an evaluation of student reading materials in 

three areas of text complexity. 

j THE COMMON CORE MODEL OF TEXT COMPLEXITY 

QUALITATIVE MEASURES 

Qualitative measures are text attributes that can only be eva luated by a human reader. These include factors such 

as the author's purpose, the levels of meaning, structure of the text, language conventions, language clarity, 

knowledge demands, and the complexity and importance of visual devices. 

Reading A-Z's leveling criteria take into account the following qualitative measures: 

• Predictab ility of text 

• Text structure and organization 

o Logical nature of organization 

o Text and feature distractions 

o Labeling and reader supports 

• Illustration support 

• lnfographics 

o Complexity 

o Text reliance on 

• Knowledge demands 

o Concept load 

o Familiarity of topic (common everyday vs. unfamiliar) 

o Single vs. multi -themed 

o lntertextual dependence 
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QUANTITATIVE MEASURES 

Quantitative measures are statistical measurements of text. These include factors such as average sentence length, 

number of syllables per word, and the total number of different words. 

Reading A-Z's leveling criteria take into account the following quantitative measures: 

• Total word count 

• Number of different words 

• Ratio of different words to tota l words 

• Number of high frequency words 

• Ratio of high frequency words to total words 

• Number of low frequency words 

• Ratio of low frequency words to tota l words 

• Sentence length 

• Sentence complexity 

CONSIDERATIO N OF THE READER AND THE READING TASK 

Consideration of the reader and the reading task is the fina l component of text complexity as outlined in the 

Common Core Standards. Each reader br ings different skil ls, background, and motivation to the act of reading. For 

example, a student who is interested in the topic of a particular book is likely to bring more background knowledge 

to the reading task and to be motivated to learn more about the subject. 

Reader and task considerations are something teachers must evaluate for themselves. No leve ling system can 

encompass these considerations because they depend upon the circumstances of each student in relation to each 

particu lar book at the t ime of reading. Fortunate ly, because the Reading A-Z level ing system evaluates the 

qualitat ive and quantitative criteria accurate ly and reliably, teachers are freed up to focus their energy and 

attention where they are most needed - on the reader and task considerations that affect their individual 

students. 

Reading A-Z's English leveled books have been carefully written in accordance with standardized Leveling Criteria 

and qu ality checked with custom software. 

Leve led books are available in a w ide variety of fiction and nonfiction genres and strengthen connections in literacy 

and content-area instruct ion . Many are also ava ilable in French . 

I HOW TO USE LEVELED BOOKS 

Leve led books are used in guided reading, or leve led reading, small-group instruction . Th is approach recognizes 

that a wide range of reading ability exists within any grad e level or age group. Students are placed in similar-ability 

groups and given developmental ly appropriate books to read. 

Leve led Book Support Resources include lessons, worksheets, discussion cards, and comprehension Quick Check 

quizzes to support and guide instruction. 

Some leveled books are also supported by fluency practice passages, reader's theater scripts, a writer's 

response activity, a literatu re circle jou rnal, or might be part of a paired book set or other co llection. 
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ALL the resources that support a book can be found on it s home page. 

I LEV ELED BOO K FOR MATS 

Reading A-Z leveled books come in an array of options to meet independent, small -group, and whole-c lass 

objectives. 

Printable Books for use in class or to send home for practice can be print ed in co lor, black and white, as single­

sided or doub le-sided . 

Projectable Books integrate technology and reading curricu lum. ALL books are avai lab le in t his format fo r digita l 

projectors and interactive white boards. Projectab le Book Tips guide educators to meet literacy goals for fluency, 

vocabulary, comprehension, grammar, and more. 

Multilevel Books support mixed- level classes by provid ing the same book at different levels. Group students 

accord ing to ski ll level, but introduce comprehens ion ski lls and read ing st rategies to the who le class. 

Pocketbooks fit in a pocket, t he perfect size for st udents to take home for add itional reading practice, or to make 

notes or reinforce grammar skills . 

Wordless books allow stud ents to use imaginat ion to te ll their own stories with a book's ill ustrations or support 

retellings of the original text from levels aa-J. The Word less Book Lesson provides suggested ski lls and strategies. 
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ALIGNMENT OF SINGAPORE MATH WITH THE COMMON CORE 

Source: Achieve, http ://www.achieve.org/files/CCSSandSingapore.pdf 



Introduction 

Through the Common Core State Standards (CCSS) Initiative, states and territories have col laborated in the development of a 

common core of standards in English Language Arts and mathematics for grades kindergarten th rough twe lve that are now 

being adopted by states. Designed not only for the purpose of providing strong, shared expectations, the Common Core 

State Standards will also allow adopting states to co llectively create and share high-quality tools such as assessments, curri­

cu la, instructional materials (such as textbooks and software), and professional development programs. 

As educators and policymakers review the CCSS in mathematics, they w ill want to consider the way these new standards 

compare to, and bui ld on, existing standards in mathematics. This brief describes the comparison between the CCSS and 

Singapore's Mathematics Syl labus. 

Common Core State Standards in Mathematics 

The K-5 standards provide students w ith a solid foundation in whole numbers, addition, subtraction, multiplicat ion, divi­

sion, fractions and decimals- w hich help young students build the foundation to apply more demanding math concepts and 

proced ures successfu lly, and move into app lications. They al so provide detailed guidance to teachers on how to navigate 
their way through knotty topics such as fractions, negative numbers, and geometry, and do so by maintai ning a continu-
ous progression from grade to grade. Having bui lt a strong foundation in K-5, students can move to more complex work in 

geometry, algebra and probability and statistics in the middle grades to gain a rich preparation for high school mathematics. 

Students who have completed 7'" grade and mastered the con tent and skills through the 7'h grade will be well prepared for 
algebra in grade 8. The high school standards cal l on students to practice applying mathematical ways of thinking to real 

world issues and challenges; they prepare studen ts to think and reason mathematically across the major strands of math­

ematics, including number, algebra, geometry, probabi lity and stati stics. Note that the CCSS promote rigor not simply by 
including advanced mathematical content, but by requi ring a deep understanding of the content at each grade level . and 
providing sufficient focus to make that possible. 

The CCSS in mathemat ics lay out a vision for w hat all students need to master to be ready for credit-bea ring col lege math­

ematics courses w ithout remediation. Some of the high school standards are designated by a(+), indicat ing that t hey are 

above the college- and career-ready requirement but necessary for students to take advanced mathematics courses in high 

school such as calculus, advanced stati stics, or discrete mathematics, and to be prepared fo r Science, Technology, Engineer­
ing, and Mathematics (STEM) cou rsework in college. 

Singapore's Mathematics Syllabus 

Si ngapore 's students have consistently been high performers, ranking first in the world in mathematics on the Trends in 

Internationa l Mathematics and Science Study (TI MSS) in 2003. As a result, researchers have explored Singapore's successfu l 
approach to mathematics instruction to identify features that cou ld work in U.S. schools. 1 There are several components that 

account for Singapore's success, including "a highly logical national mathematics framework, mathematically rich prob lem­

based textbooks, cha llenging mathematics assessments, and highly-qualified mathematics teachers. " 2 

l Whal the U111ted Slates Can LNtn From Smgapow·s Wotld Class Ma1hemat1n Sys /em (<1nd Whal S1ngapo1e C.m / rum from the United S1a1es): An hploratory Study: Ameman ln~trtU!es for Research, 2005 
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Singapore's mathematics framework identifies five key aspects of mathematics learning as essential: 

Sk il ls, such as estimation, menta l calcu lation, arithmetic and algebraic manipu lation, and handl ing of data; 

Numerical, geometrical, algebraic, and statistical concepts; 

Processes, or thin king ski lls; 

Metacognition, the monitoring of one's own thin king ; and 

Att itudes regarding mathemat ics, including interest, confidence, and perseverance. 

The Mathematics Syllabus, w hich is a part of Singapore's mathematics framework , 

describes the primary content expectations for each level through topic lists, 

wh ich are simi lar to sta ndards. Deta ils are differentiated for students in different 

streams, or academic tracks. All students w il l study content th rough what is ca lled 
the 0-Level. Students w ho wish to pursue university coursework study A-Level 

mathematics. Because of its qual ity, the Singapore Syllabus was an important 

resource for the deve lopers of the CCSS. 

Achieve's Analysis 

Achieve has analyzed the CCSS and the 2007 version of Sin gapore's Mathematics 

Syllabus for the primary and secondary leve ls to determine how they compare in 

terms of rigor, coherence, and focus . Rigor refers to the deg ree that sets of 
sta ndards address key conten t that prepares students fo r success beyond high 

school. Coherence refers to w hether the standards reflect a meaningful structure, 

More about Singapore's 0 - and 

A-Levels: The 0-Level syllabi are 

titled Secondary 7, Secondary 2, 

and Secondary 314, which are 

equivalent to Grades 7, 8, and 9- 7 0 
in the U.S. Virtually all students 

in Singapore will take the 0 -Level 

exams, and 82% do well enough 

to qualify for junior college, which 

culminates in the A-Level exams. 

About 30% of students go on to 

junior college, while about 40% 

go on to polytechnic schools after 

completing the 0-Level exams. 

revea ling significant re lationships among topics and suggest a logica l progression of content and ski lls over the years. 
Focus refers to whether the sta ndards suggest an appropriate balance in conceptua l understanding, procedural ski ll . and 

problem so lving with an emphasis on applicat ion and modeling; the sta ndards should be teachable w ithin a school year (or 
across four yea rs of high school), and key ideas in a given grade or topic area shou ld be clear. Standards that are ri gorous. 

coheren t, and focused provide better guidance to educators. students. and parents about desired learning outcomes 
t han t hose that are not. Expert mathemati cs content analysts conducted a side-by-side compari son of the CCSS and the 
Si ngapore Mathematics Syl labus, look ing parti cularly at the inclusion and treatment of mathematics topics at each grade 

level. Th is brief describes their finding s. 

Major Findings 

The CCSS and Singapore Mathematics Syllabus describe simi lar leve ls of rigor. Where grade placement discrepancies 

occur between t he two documents. they are usually w ithin one yea r of each other. 

The CCSS and the Singapore Mathematics Sy llabus are compa rable in their coherence and focus. but there are a few 
key differences. w hich resu lt in the CCSS providi ng greater detai l and spec ificity. 
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Detailed Findings 

Rigor 

The CC SS and the Singapore Mathematics Syllabus describe expectations of comparable rigor at each grade level . The two 

documents contain similar expectations for w hat students should know and be able to do by the end of grades 4 and 8. In 

high school, though, the CCSS expect slightly more than the Singapore Mathematics Syllabus expects of al l students. 

Elementary grades: Through the end of grade 4, the CCSS and the Singapore Mathematics Syl labus are compa­

rable in rigor. For example, both documents require students completing grade 4 to be fluent at adding, subtract­

ing, and multiplying w ith w hole numbers; to understand and be able to apply place va lue; and to be able to classify 

simple two-dimensional geomet ri c f igures. These expectat ions form the basi s for basic mathematical understanding 

in elementary school. 

Middle grades: There also are substantial similarities in the middle grades. Both documents include some of the 
major hallmarks of algebra- proport ionality, linear expressions and inequalities, and using equations and inequali­

ti es to so lve rea l-life and mathematical problems- w hich prepare students well for more advanced mathematics in 

high schoo l. More spec ifi ca lly, the CC SS contain much of t he sa me content in Grade 8 that is found in the Singapore 

Secondary 2 expectati ons. 

High school: The CCSS compa re favorably wi th Singapore's secondary-level syl labus. The CCSS include nearly all of 

the topics found in the Singapore Mathemati cs Syllabus th rough the end of the 0-Level, w hich are the requirements 

that all students must meet, including solving quadratic equations and the graphs of exponential functions, before 
advanci ng to f urther educat ion and t rain ing . While the two documents descri be similarly rigorous expectations, the 

CCSS cover some concepts not addressed in the Si ngapore Mathemati cs Syllabus fo r all students . When comparisons 
are made between the CC SS that are beyond the co llege- and career-ready minimum (designated w ith a(+) symbol), 

and the Singapore A-Level standard s (which are beyond the minimum expectations of all students in Singapore), the 
Si ngapore sta ndard s are somewhat more ri gorous, as they describe content typ ical ly fou nd in a U.S. Calculus cou rse, 

w hereas the CCSS describe content up to that w hich is normall y found in a U.S. Pre-Calculus course. As a result, 

advanced mathemati ca l content is more comprehensive in the Singapore standards than in the CCSS. 

Coherence and Focus 

Achieve's analysis indicates that the Common Core State Standards and t he Singapore Mathematics Syllabus share some key 

traits of coherence and focus. For exa mple, both documents place a heavy emphasis on number concepts and skills in the 

primary grades, in order to provide students w ith a so lid foundation for work wi th more advanced content in later years. 
The expectations for each grade leve l are very similar in the tw o documents, and both describe coherent expectations that 

build gradually from the primary grades on . For example, both documents lay ou t a reasonable progress ion of addit ion, sub­

tracti on, multiplicat ion, and divis ion wi th fract ions by connecti ng t hem to measu res such as length, as wel l as by addressing 

them across grades four through seven. By grounding work w ith fracti ons in measurement, both sets of sta ndard s provide 

students w it h the opportun ity to grasp an otherwise elusive topic through more concrete mea ns. Furthermore , by situating 

the prog ress ion of content across four grades, the CCSS an d Singapore Mathematics Syllabus emphasize depth of lea rn ing 
w ithout unnecessa rily repeating content from one yea r to the next. 

3 



While they are substantially similar in terms of focus, the development of key learning trajectories is more detailed in the 

CCSS than in the Singapore Mathematics Syl labus. The CCSS present content expectations w ith greater deta il and specific­
ity, more clearly describing the conceptual understanding students should have than the Singapore Mathematics Syllabus 
does. For example, the CCSS requ ire students to understand place va lue and then to apply it in computation as in following 
Grade 1 standard, "Add w ithin 100, including adding a two-digit number and a one-d igit number, and add ing a two-digit 

number and a multiple of 10, using ... strateg ies based on place va lue, properties of operation s, and/or the relationship 
between addition and subtraction ... " Here, Singapore provides little or no info rmation about the connection between place 
va lue and addition and subtraction, stating on ly " incl ude add ition and subtraction w ithin 100 involvin g a two-digit number 
and ones, a two-digit number and tens, two two-digit numbers," in its fi rst grade (Primary 1) st andard. As a result, teachers 
w ho use the CCSS w il l have greater guidance regarding both the sk ills and the concepts students shou ld learn. 

In short , the Common Core State Standards and the Singapore Mathematics Syllabus share many key traits of coherence 
and focu s. Significant differences are found in the greater detai l and specificity provided by the CC SS, w hich make them 
more usefu l for teachers. 

Conclusion 

Overa ll , the CCSS are w ell aligned to Singapore's Mathematics Syllabus. Policymakers ca n be assured that in adopting the 
CCSS, they w ill be sett ing learn ing expectations for students that are simi lar to those set by Singapore in te rms of rigor, 
coherence and focus. 

Achieve 15 a bipartisan, nonprofit education reform organization that has worked with states, individually and through 

the 35-state American Diploma Project, for over a decade to ensure that state K- 7 2 standards, graduation requirements, 

assessments and accountability systems are calibrated to graduate students from high school ready for college, careers 

and life. Achieve partnered with NGA and CCSSO on the Common Core Sta te Standards Initiative and a number of its 

staff and consultants served on writing and review teams. Achieve thanks the Brookhi/I Founda tion for its generous 

support in making this brief available, and providing educators and policymakers across the nation with a way to more 

deeply understand the CCSS through comparison to other well-known mathematics expectations. For more information 

about Achieve, visit wwwachieve.org 

4 



French American Charter School of the East Bay- Charter Appendix 

SAMPLE KINDERGARTEN STUDENT WORKSHEETS 

Source: http://www.lalibrairiedesecoles.com/medias/pageshtml/annexes fichier eleve maths gs.pdf 
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Science at FACSEB will be guided by the Common Core State Standards (CCSS) and the Next Generation Science 

Standards for California (NGSS). The Full Option Science System (FOSS) program is aligned with both CCSS and 

NGSS and is available for grades K-8. Most modules and courses are designed to be appropriate for two grade 

levels. This provides flexibility for teachers and curriculum planners when selecting modules for use at specific 

grades and helps with the process of correlating FOSS to the California Common Core Standards. FACSEB will 

incorporate kindergarten strands into its transitional kindergarten curriculum. 

The FOSS curriculum is organized according to three Disciplinary Core Ideas (DCI): life science, earth and space 

science, and physical science. Each DCI is split into two strands and addresses three areas: 

• Engineering Core Ideas, 

• Scientific and Engineering Practices, and 

• Crosscutting Concepts . 

Crosscutting Concepts considered important by the National Research Council
7 

and included in FOSS modules are: 

• Patterns 

• Cause and effect: mechanism and explanation 

• Scale, proportion and quantity 

FACSEB will use the scope and sequence available through FOSS to map the curriculum to the Charter School's 

calendar to ensure that all content and standards have adequate time throughout the year and that teachers have 

a framework that will help them plan and execute lessons that are mapped to the standards. 

7 A Framework for K-12 Science Education: Practices, Crosscutting Concepts, and Core Ideas. National Research 

Council, 2012. 



French American Charter School of the East Bay- Charter Appendix 

SCOPE· AND SEQUENCE, K-8 

The following matrix provides a global view of the modules available in the FOSS program and the scope and 

sequence that FOSS suggests and that FACSEB will follow. 

8 Electronics Planetary Science, Second Populations and 

Ecosystems 
7 Chemical Interactions Earth History, Second Human Brain and Senses 
6 Force and Motion Weather and Water Diversity of Life 
5 Mixtures and Solutions Weather on Earth Living Systems 

Sun, Moon, and Planets 
4 Energy and Soils, Rocks, and Environments 

Electromagnetism Landforms 

Motion, Force, and 

Models 
3 Measuring Matter Water Structures of Life 
2 Solids and Liquids Pebbles, Sand, and Silt Insects and Plants 
1 Balance and Motion Air and Weather Plants and Animals 
K Materials in Our World Trees and Weather Animals Two by Two 
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EAR TH SC IENCE STRA ND MATRIX 

Below is the detailed Earth Sc ience strand matrix that is provided here as a sample of the science concepts, 

thinking processes and modu les that could be inc luded in this particular strand of the FOSS program. Detailed 

matrices for Life Science, Phys ica l Science and Scientific Reasoning and Techno logy are also avai lab le on the FOSS 

website (http://lhsfoss.org/scope/strand.html) but are not inc luded here so as to save space. In add it ion to these 

matrices, a summary of the kindergarten Life Science modu le on trees is also inc luded here. 

Sc ience Sate ll ite Crater 1 object before progressing to lunar 
Course Atmosphere Scale Orbit Organ izing I science and lunar exp loration, and then 

Revolution Rotation Day Comparing on to the so lar system. They exp lore t he 
and night Interaction Communicating J Moon's origin, phases and geology, 
Change Observing , ce lestial motions, cratering, imaging, and 

I space exploration. 

Earth Erosion Deposition Students investigate rocks and fossi ls to 
History Sed imentation I discover clues that reveal Earth's history. 
Course Lith ificat ion Index fossi l i They explore Grand Canyon rocks and 

Rock format ion Landform i foss ils, the processes that created them, 
Prehistor ic environment I and compare evidence discovered in 
Evidence ! rocks to present day processes and life . 

Weather Heat Radiation I Students investigate the properties of 
and Water Conduction Convection I Earth's atmosphere and the processes 
Course Density Pressure I that produce weather, including energy 

Condensation Water cyc le , transfer, atmospheric pressure, and 
Dra inage bas in Climate I water cycle. Students co llect and analyze 

1 
local and global weather data. 

5-6 Landforms Contour Erosion Re lating Students investigate variables that 
Module Deposition Elevation Organ izing influence erosion and deposition and the 

Landform Map Model Comparing subsequent creation of landforms and 
Point of view Slope Communicating create topograph ic maps as a means to 
Topography Observing represent landforms. 

Solar Absorb Change Energy Students study the relationship between 
Energy transfer Heat sink the sun, an object, and the shadow it 
Module Insulation Orientation casts. They set up experiments to 

Reflect Shadow So lar discover which variab les influence the 
Energy Surface Area transfer of so lar energy. 

3-4 Earth Earth materia l Crystal Advanced Students examine rocks in detail and 
Materials Geo logy Mineral Rock Organizing discover that rocks are made of 
Module Property Comparing combinations of minera ls. They identify 

Communicating rocks and minera ls by observ ing their 
Observing properties, e.g. color and hardness. 

Water Change Cycle Students examine the properties of 
Modu le Condensation Earth water as so lid, liqu id, and gas. They 

material Evaporation discover what happens to water as it is 
Li quid Sol id Property heated, cooled, frozen, evaporated, and 
Surface tension allowed to interact with other materials. 
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1-2 Pebbles, Earth materia l Rock Beginning Students study the properties of rocks 
Sand, Mixture Particles Soil Organizing and soil. They group and seriate rocks, 
and Silt Comparing learning simple ways by which earth 
Module Communicating materials can be organized . 

Air and Air Gas Lift Pressure Observing Students study the properties of air. 
Weather Propulsion Temperature They examine its effects on other 
Module Weather Wind materia ls and use basic tools to gat her 

information about air and weather. 

K Materials Materials Comparing Students observe, compare, and 
(including in Our St ructures Communicating describe wood, paper, and fabr ic, and 
TK) World Change Observing find out what happens when these 

(Paper, materia ls interact with other materials. 
Wood, 
and 
Fabric 
Modules) 
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STANDARDS FOR MATERIALS IN OUR WORLD MODULE, KINDERGARTEN 

Below are the NGSS standards covered and the app licab le DCI in t he Materials in Our World modu le for 

Kindergarteners. 

Physical Science Standards (NGSS) 

• Matter and Its Interactions (DCI) 

o Standard PSl-1- Plan and conduct an investigation to describe and classify different kinds of 

materials by their observable properties. 

o Standard PSl-2 - Analyze data obtained from testing different materia ls to determine which 

materials have the properties that are best suited for an intended purpose. 

o Standard PSl-4 - Construct an argument with evidence that some changes caused by heating or 

cooling can be reversed and some cannot. 

• Energy (DCI) 

o Standard PS3-1- Make observations to determine the effect of sunl ight on Earth's surface. 

o Standard PS3-2- Use tools and materials to design and build a structure that will reduce the 

warming effect of sun light on an area. 

Engineering Technology Standards (NGSS) 

• Engineering design (DCI) 

o Standard ETSl-1- Ask questions, make observations, and gather information about a situation 

people want to change to define a simple problem that can be so lved through the development 

of a new or improved object or tool. 

o Standard ETSl-2 - Develop a simple sketch, drawing, or physical model to illustrate how the 

shape of an object helps it function as needed to so lve a given problem. 

o Standard ETSl-3 - Analyze data from tests of two objects designed to solve the same problem to 

compare the strengths and weaknesses of how each performs. 

Earth and Space Standards (NGSS) 

• Earth's systems (DCI) 

o Standard ESS2-1- Use and share observations of local weather conditions to describe patterns 

over tim e. 

o Standard ESS2-2 - Construct an argument supported by evidence for how plants and an imals 

(including humans) can change the environment to meet their needs. 

• Earth and human activity (DCI) 

o Standard ESS3-2 - Ask questions to obtain information about the purpose of weather forecasting 

to prepare for, and respond to, severe weather. 

o Standard ESS3-3 - Commun icate so lutions that wi ll reduce the impact of humans on t he land, 

wate r, ai r, and/or other living thin gs in t he local enviro nment. 

Life Sc iences (N GSS) 

• From Molecu les to Organisms (DCI) 

o Standard LSl-1 - Use observations to describe patterns of what plants an d animals (including 

humans) need to survive. 
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SUMMARY OF KINDERGARTEN LIFE SCIENCES MODULE ON TREES 

http://www.fossweb.com/de legate/ssi-foss-ucm/ucm?d DocName=Dl976232 



OVERVIEW 
TREES 

GOALS 

The giant sequoia is the most massive living organism on Earth. It is a 

tree, magnificent in dimension and awe inspiring in its longevity and 

durabi lity. To stand in the company of such giants is to experience the 

scale of life. 

To a kindergartner the oak on the corner, the pines at the park, and the 

mulberry trees at school are giants. Systematic investigation of trees 

wi ll bring s tudents to a better understanding of trees' place at school 

and in the community, and w ill provide some so lid experiences on the 

way to understanding all plants . 

FOSS EXPECTS STUDENTS T O 

Develop a growing curios ity and interes t in the li ving things 

that make up their world. 

Observe and describe the properties of trees and leaves in the 

schoolyard. 

Compare the similarities and differences of the trees and 

leaves observed on mini - fi eld trips. 

Help plant and ca re for a tree temporarily in the classroom, 

then permanently in the schoolya rd. 

Observe trees throughout the school yea r for changes that 

come with the differe nt seasons. 

Compare the shapes of leaves to geometric shapes. 

Compare the size and edges of leaves, using a reference card. 

Use pictorial experi ences to heighten the ir awareness of the 

divers ity and variety of trees and leaves. 

Acqu ire the vocabu lary assoc iated w ith the properties and 

structures of trees and leaves. 

Use drawings and oral language to describe obse rvations. 

. . .... :~ ..... ;~ .. -· .. ~ ''' • .. 
·OVERVIEW CONTENTS 
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TREES MODULE MATRIX 
SYNOPSIS · SCIENCE CONTENT THINKING PROCESSES . · 
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Students begin their study of trees by 
going on a walk looking at the variety 
and structure of trees in the 
schoolyard. A living tree becomes part 
of the classroom for 2 weeks, and 
students work with representational 
materials to look more closely at the 
shapes of trees and their parts. 
Students adopt trees to observe 
changes throughout the year, and 
complete the activity by planting their 
class tree on the school grounds. 

• Trees have identifiable structures. 
• Trees are a resource to people and other 

animals. 
• Trees are growing, living organisms. 
• Trees have basic needs, including water, 

light, and nutrients from soil. 
• Trees are identifiable by their shapes. 

· • Observe trees in the schoolyard. 
• Compare trees for similarities and 

differences. 
• Communicate observations of trees. 

2. LEAVES *" • • ~ • <!>' • • ., • • ., • # ~ • • • • • • ~ • ~ • ., ~ ,, $ • @ ,. ~ • ~ !& * •. ·!> 

Students begin with a schoolyard walk, • Leaves have identifiable structures. 
focusing on the leaves of trees. They • Leaf shapes can be compared to 
match leaves with geometric shapes, geometric shapes. 
go on a leaf hunt to make comparisons • Leaves can be identified by their shapes. 
of leaves, work at centers with • Leaves have many properties that can be 
representational materials, and make a compared. 
leaf book. This investigation concludes 
with a story, Our Very Own Tree. 

3. TREES THROUGH THE 
SEASONS 

Students extend their understanding of 
trees as a growing, changing, living 
part of their world. During each 
season, the schoolyard trees are 
visited and their twigs, leaves, flowers, 
and seeds are observed and compared 
to those from a previous season. 

• • 
• Trees have identifiable structures that serve 

different functions. 
• Trees change through the seasons. 
• Trees are a resource. They are useful to 

people and other animals. 

• Observe size, shape, texture, and color 
of tree leaves. 

• Compare the shapes of leaves to 
common geometric shapes. 

• Compare the size and edges of leaves. 
• Communicate observed similarities and 

differences. 

• Observe seasonal changes in the life of 
schoolyard trees. 

• Observe the structures of twigs, flowers, 
fruits, seeds, and bark of trees. 

• Compare changes in parts of trees 
through the seasons. 

• Communicate observations and 
comparisons of schoolyard trees. 

2 FULL OPTION SCIENCE SYSTEM 
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INTERDISCIPLINARY EXTENSIONS READING CONNECTIONS . HOME/SCHOOL CONNECTION 
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• Use science journals. 
• Make a tree-observation class book. 
• Review parts of a tree. 
• Make more puzzles. 

. • Hang up the trunk-circumference 
strings. 

• Measure the circumference strings. 
• Plan a discovery center. 
• Collect prunings. 
• Pass the scrapbook on. 

• Use science journals. 
• Make invitations for back-to-school 

night or open house. 
• Make a leaf-shape bar graph. 
• Print T-shirts. 
• Make leaf rubbings. 
• Try spatter painting. 
• Make photo frames. 
• Make sunprints. 
• Use a two-handed feely box. 
• Find your leaf. 
• Play What Matches? 
• Add to the discovery center. 
• Add to the scrapbook. 

• Use science journals. 
• Make a tree bulletin board. 
• Make a food-from-trees center. 
• Watch for seed showers. 
• Watch for life in trees. 
• Compare cones. 

• A Tree Comes to Class 
• Red Leaf, Yellow Leaf by Lois Ehlert 

• • 
• FOSS Science Stories: Trees, "Where Do 

Trees Grow?" 
• Our Very Own Tree by Lawrence F. Lowery 

• FOSS Science Stories: Trees, "My Apple 
Tree" 

• FOSS Science Stories: Trees, "Orange 
Trees" 

• FOSS Science Stories: Trees, "Maple 
Trees" 

• The Secret Life of Trees by Chiara 
Chevallier 

• Students survey family members to see 
how many trees each estimates to be in 
their yard, block, or local park. When all 
guesses are in, they take a walk to make 
an actual count. 

• Students and families play What's My 
Leaf? Eight fallen leaves are collected 
from the same tree. Each player chooses 
a leaf and studies it well. All the leaves 
are returned to a bag, mixed up, and 
spread out on a table. Each player tries 
to identify his or her leaf. 

• Students watch for changes to a tree in 
their neighborhood throughout the 
seasons. They look for signs of life in 
trees, and watch for the emergence of 
leaves, fruit , and seeds. 

TREES 3 
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FOSS AND NATIONAL STANDARDS 
The Trees Module emphasizes the development of observation and 

descriptive communication and building explanations based on 

experience. This module supports the following National Science 

Education Standards. 

SCIENCE AS INQUIRY 

Develop students' abilities to do and understand scientific inquiry. 

Ask and answer questions. 

Plan and conduct simple investigations. 

Communicate investigations and explanations. 

CONTENT: LIFE SCIENCE 

Develop students' beginning awareness of the characteristics of 

organisms. 

A ll organisms have basic needs. Trees need water, nutrients 

in the soil , light, and air. 

Organisms have d ifferent structures that serve d ifferent 
functions in growth, survival, and reproduction. 

Develop students' beginning awareness of life cycles of organisms. 

Trees have life cycles that include growth from seed, 
developing into mature trees , and formation of new seeds. 

Develop s tudents' beginning awa reness of organ isms and their 
environments. 

A ll animals depend on plants. Many animals depend on 
trees for food or shelter. 

Organisms cause cha nges to their environment. 

SCIENCE IN PERSONAL AND SOCIAL PERSPECTIVES 

Develop s tudents' beginning awareness of types of resources. 

Resources are things we ge t from living and non living 

things to meet our needs. 

4 FULL OPTION SCIENCE SYSTEM 

© 2005 The Regents of the Un ivers ity of California 
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~. HoW"' does ~Ecfucation fon~G- looal Citizen·sh-1 
' .'J! .. ·. ~ ,· · ,y 

relate to·:yout curficulum s'ubjects?~> 

Every area of the curriculum can make an important contribution to Education for Global Citizenship. 
Furthermore, applying a global perspective can enrich subject teaching and help fulfil national curricula in 
deeper and more rewarding ways. 

Art and Design 

• explores how global issues and themes s uch as identity, 
sha red human ity, difference, d iversity, conflict and just ice 

a re represented in art 

• recognises different pe rs pectives, ideas, beliefs and values 

• provides opportunities to learn about, and from, d ifferent 
cultures through handling images a nd artefacts 

Design and Technology (including Food) 

• explores t he impacts of design and technology on the 
world and on quality of life 

• add resses susta in ab ili ty issues in product design and food 
production and co nsumption 

• considers socia l, environmenta l an d economic contexts of 
prod ucts, and 'appropri ate technology' 

Geography 

• questions, inves ti gates and critica ll y engages with issues 
affecting people's li ves throughout the world 

• deve lops understanding of global interconnected ness and 
interdependence, and of s ustainable development 

• provides opportunit ies for informed, responsible actio n 

• add resses diversity and id enti ty issues through the 
investigatio n of differences and s imilarities between 
people, places, environmen ts and cu ltures, and th rough 
th e exploration of differen t va lu es and atti tud es in re lation 
to social, environmental, economic and politica l qu est ions 

ICT 

• considers impacts of ICT on individuals, commu ni ties and 
society, incl ud ing the socia l, econom ic an d ethical 
implications of access to and use of I CT (e.g . impacts on 
global isation, poverty, inequality, democracy, diversity an d 
conflict) 

• develops critica l thinking and media literacy 

• provides limitless opportunities to explo re global issues in 
order to address the large ly ski ll s-based ICT cu rricu lum 
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Citizenship 

• engages with issues of soci al ju stice, human rights, 
community cohesion and globa l interdependence 

• provides opportunities to challenge injustice, inequalities 
an d discrimi nation through informed, responsible action 

• explores issues of diversity, ide ntity and belonging 

English 

• explores va lues, beliefs and experiences of different 
groups of people , an d themes common to peopl e the 
world over, throu gh text s from a range of cultures a nd 
trad ition s 

• deve lops empathy, communication ski ll s, the ability to 
argue effect ively, critica l thinking and med ia literacy 

• considers in sights into issues co mmon to the personal 
a nd global spheres, such as prejudice and conflict 

• provid es limitless opportunit ies to u se exploration of 
g lo bal issues as the mea ns to develop core skill s 

History 

• exp lores differences a nd simi lariti es between events , 
people, places, cultures and environments through time, 
an d the interconn ectedness and inte rdependence of our 
wo rld 's hi story 

• engages with d ive rsity th rough cri t ica l thinking about 
reasons why history is interpreted in different ways 

• cons id ers significance of individual and collective action 
a nd questions of civic and socia l responsi bility 

• explores th emes such as prejudice, conflict and 
oppress ion and re lates hi storica l examples to 
co ntemporary events a nd experiences 

Mathematics 

• provides opportunities to illu st rate mathematical 
concepts an d processes by m eans of iss ues in local, 
nationa l and global society 

• provides opportun ities to consider the influence of 
d iffe ren t cultures on mathematics (e.g . the ro le of Hindu 
an d Is lamic scholars in deve lop ing the decim al system, 
the zero concept and tri gonometry) 

• develops critica l thinking around use, presentation a nd 
m a nipulation of da ta 

© Oxfam GB 2008 



Modern Foreign Languages 

• explo res issues of identity and divers ity by considering 
simi larities and differences between peoples, places, 
cu ltures and languages 

• develops awareness of global interconnectedness in that 
languages are continu a lly evolving and borrowing from 
each o th er 

• develops knowledge and appreciation of different cu ltu res 
and their different world views 

• provides opportunities to explore global issues wh il e 
developing reading, wri ting, speaking an d li steni ng ski ll s 

Modern Studies (Scotland) 

• explores the socia l, political, environmental and economic 
aspects of loca l, national and globa l development iss ues 

• explo res the shaping of society, democracy and power 
relationships, developing understanding of globa l 
inte rconnectedness and interdependence 

• makes connections between issues of socia l justice and 
equa lity at home and ab road 

• develops active pa rticipa t ion and cri ti ca l thinking ski ll s, 
and info rmed va lues and att itudes to social studies 

Physical Education 

• throu gh teamwork, deve lops co-operation and 
col laboration ski ll s , a nd an appreciation of 
interdependence 

• through competition, promotes a sense of fair play, 
mutual respect, and the ability to man age emotions a nd 
co nflict 

• provides opportunities to cha ll enge cultural , gender an d 
racia l stereotypes and to explore both the relationship 
between sport and identity, and issues s uch as inclu s ion, 
conflict, raci s m and violence 

Science 

• engages wi th the socia l, cu ltura l and economic contexts in 
which sc ientific enqu iry takes place 

• explores ethical issues s urrounding science and its pursuit 
a nd uses 

• considers th e contribution of science to debates around 
susta in ab le deve lopmen t 

• deve lops apprec iation of interdependence within the 
natural world and between people and planet 

• provides opportunities to explore the contribut ions of 
different cu ltures to science 

© Oxfam GB 2008 

Music 

• explores how music expresses identity and belonging, and 
feelings in personal life 

• considers how music is used to protest at socia l in jus tice 
and promote visions of positive change 

• develops appreciation of diversity and global 
interconnectedness through explorin g the fusion and 
cross-fertilisation of various musical traditions and the 
common elements in different musical traditions 

Personal, Social, Health and Economic Education 

• deve lops appreciation of diversity and encourages critica l 
thinking through the exploration of s imilarities and 
differences between people and the discussion of social 
and moral di lemmas 

• explores well -being in a ll senses - from physica l health to 
financial we ll-being- and key factors in thi s (both local 
a nd global) 

Religious Education 

• explores issues of justice, equa li ty, care for others and for 
the planet, and peace and conflict, from differen t 
perspectives 

• deve lops awareness of d iversity through exploring 
d ifferent values , attitudes and beliefs 

• develops empathy, critical think in g, respect fo r others and 
the ab ility to argue effective ly 

• explores the ro le of religious be lief in Global Citizenship 
and global issues 

A Global Citizenship encourages young people to feel empathy with 
their peers around the world. 
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Below is the proposed implementation of various elements of the educational program. Once an element has been 

introduced, the plan assumes that it will continue to be offered in subsequent years . Proposed professional 

development opportunities and trainings that align with the educational program and goals for the Charter School 

are included here. However, actual opportunities will depend on staff experience and interest and student needs. 

YEAR 0 

Board of Directors 

• Hire and support Principal in his/her activities 

• Secure facility 

o Facilities Committee 

• Student recruitment, application and enrollment processes 

o Enrollment Committee 

• Develop and/or finalize school policies and documents as required or needed to ensure a smooth first 

year of school (e .g. Student-Parent Handbook, Staff Handbook, 3-Way Contract, application and 

enrollment materials, etc.) 

Principal 

Develops curriculum maps for all grades and all subjects in first year 

o Supports for this effort 

Curriculum and Education Program Evaluation Team 

Advisory Board 

Board of Directors 

Paid consultants 

• Hi ring all staff for first year 

o Supports for this effort 

Hiring Committee 

Board of Directors 

Teacher Institute Goals
8 

• Build community among staff 

• Create Professional Development Plan for the year, which will include Project GLAD if teachers aren' t 

trained in SDAIE (each teacher will create their own PDP, which will be reviewed an d discussed with the 

Principal) 

• Review and adj ust curriculum maps created by Princ ipal and team 

• Introduce and/or provide training in: 

8 Th e agenda for the Teacher Institute will vary depending on the needs of the teachers in relation to the 

curriculum plans. Teachers with experience in a particu lar curriculum will provide an introduction and examples of 

the curricu lum in action. If no teacher has exper ience in the exp licit cu rriculum being used, paid consultants may 

be hired to provide information and/or conduct training. 
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o FOSS science 

o Reading and Writing Project 

o Singapore Math 

o Socia l Emotional Learning (SEL) 

• Prepare for the school year (e.g. classroom, materials and lessons for the first week, etc.) 

YEAR 1 

• Proposed professional development opportunities and trainings 

o Social Emotional Learning - may collaborate with organizations such as Roots of Empathy or 

Caring School Community 

o Special Education (by Teacher on Special Assignment and possibly through monthly trainings at 

Aspire) 

o English Learners - organized and delivered by Teacher on Special Assignment 

o Project GLAD for teachers not trained in SDAIE 

o Conferences - send teacher delegates to California Charter School Association, Association of 

Two-Way & Dual Language Education's National Two-Way Immersion Conference, and/or other 

conferences relevant to the successfu l implementation of the educational program 

• International Day of the Francophonie celebrations 

YEAR 2 

• Integrate global citizenship into curriculum maps/lessons, including francophone history, arts and culture, 

and exp licit global citizenship teachings through Teach UNICEF and Oxfam 

• Integrate arts/music into curriculum maps/lessons 

• Proposed professional development opportunities and trainings 

YEAR 3 

o Cultural competence training through The Center for Culturally Responsive Teaching and 

Learning 

o Project GLAD for teachers not trained in SDAIE 

o Special Education (by Teacher on Special Assignment and possibly through monthly trainings at 

Asp ire) 

o English Learners - organized and delivered by Teacher on Special Assignment 

o Conferences - send teacher delegates to California Charter School Association, Association of 

Two-Way & Dual Language Education's National Two-Way Immersion Conference, and/or other 

conferences relevant to the successfu l implementation of the educationa l program 

• Hire Arts/Music teacher 

• Integrate inquiry-based learning into math curriculum maps/lessons 

• Integrate technology into curriculum maps/lessons 

• Integrate francophone arts/culture/history/geography into curriculum maps/lessons 

• Proposed professional development opportunities and trainings 

o Project GLAD for teachers not trained in SDAIE 

o Special Education (by Teacher on Special Assignment and poss ibly through monthly trainings at 

Aspire) 



YEAR 4 
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o English Learners -organized and delivered by Teacher on Special Assignment 

o Conferences - send teacher delegates to California Charter School Association, Association of 

Two-Way & Dual Language Education' s National Two-Way Immersion Conference, and/or other 

conferences relevant to t he successful implementation of the educational program 

• Start looping. Teachers will teach TK&K, K&l, 1&2 or 2&3. Below is a sam ple of what this might look like. 

Each of the teachers listed would be the francophone teacher. Teachers hired to teach courses in English 

will rotate through various classes and may not be consistent from year-to-year. 

Teacher 2017 2018 

A TK A K_A 

B K_B l_B 

c l_C 2_C 
D 2_D 3_D 

• Integrate hea lth units into curriculum maps/lessons 

• Hire Physica l Education teacher 

• Hire World Language teacher(s) 9 

The Student's Commitment 

• I will be guided by the mission and values of the school, including being accountab le, responsible, 

empathetic and helping to bui ld community. 

• I will come to schoo l ready and willing to learn. 

• I will complete all of my homework assignments on-time. 

• I will ask for help when I am having a hard time meeting these commitments. 

The School's Commitment 

• We embrace and model the values of accountability, respon sibility, empathy, and fostering commun ity. 

• We will work to ensure that your chi ld learns the academic knowledge and skills to prepare him/her for 

the best high schools and co lleges. 

• We will operate a longer school year and longer school day to ensure that students have more time for 

learning. 

• We wil l always come to class prepared and w ill continual ly engage students in the cha llenging and 

meaningfu l work that prepares them for success in school and in life. 

• We wil l maintain an open-door policy for parents, who may come into the school at any time (after 

checking in with the front office) and enter any classroom for observation, as long as there is no 

disruption. 

9 
Specific language, or languages, will depend on the interests of students and their families . 
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• We will communicate with parents regularly about your chi ld 's performance and make ourselves available 

in person and by telephone and email. We will return your telephone calls within 24 hou rs . 

• We will assign productive and meaningful homework to compliment classroom learning and promote 

students to reach their fullest potential. 

• We will enforce the School's Code of Conduct consistently and fairly, and notify parents promptly if we 

have concerns about your child's behavior in school. 

Parents' /Guardians' Commitment 

• We will be guided by the school's core values of accountability, responsibility, empathy, and fostering 

community. 

• We will support our child 's academic growth by: 

o Holding high expectations for him/her, 

o Providing a quiet, undisturbed time and space for our child to complete homework, 

o Ensuring that our chil d completes homework on-time, 

o Frequently discussing schoolwork and activities with my child, 

o Communicating regularly with our child's teachers. 

• We understand that the schoo l offers a longer school day, and we will ensure that our child is well-rested, 

fed and present to take advantage of the extended learning time. Specifically, we will : 

o Ensure that our chi ld comes to school every day on time, stays for the fu ll day, and is picked up 

promptly at dismissal time, 

o Not plan family vacations or other extended absences on school days, 

o Make sure that our chi ld promptly completes missed work following any absences. 

• We understand that the school's dress code is an important part of ensuring a safe and respectful schoo l 

community and will ensure that our chi ld comes to schoo l each day in proper dress (according to the 

Parent-Student Handbook). 

• We have read , understand and support the sc hool's Code of Conduct, inc luding all its ru les, rewards and 

disciplinary consequences. 

• We will do our best to participate in schoo l activit ies, including Parent-Teacher Conferences so t hat we 

can be partners in our chi ld's progress in sc hool. 

• We will volunteer at least 30 hours per year per family for the school commun ity. This can include parent 

education activities, take-home projects, and helping in the classroom. Other opportunities are listed in 

the Parent-Student Handbook, and the Parent-Teacher Association will work with families to find activit ies 

that fit your interests, skills and schedule. 

• We understand that we are not required to sign this contract as a term of our child's admission to 

FACSEB, but do so voluntarily because we believe that a partnership between parents and educators is 

critical to creating the best possible education for our chi ld. 

Student Signature 
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School Signature 

Parent/Guardian Signature 
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Be low is an example of what a kindergarten student may experience on a typical day at FACSEB. 

8:15-8:25 - Students Arrive 

• Students greeted as they arrive, put belongings away in the ir designated cubbies and attendance is taken . 

8:25-8:35 - Morning Meeting- greeting, ca lendar, music, dai ly agenda 

• Teacher leads students in the musical morning greeting, Bonjour, bonjour. 

Bonjour, bonjour 
Comment ~a va? 
Bonjour, bonjour 
Tres bien, merci 
Je suis content d'etre ici 
Avec taus mes petits omis 
Bonjour, bonjour 
Comment ~a va? 

Hello, hel lo 
How's it go ing? 
Hello, he llo 
Very well, thanks 
I am happy to be here 
With al l my friends 
Hello, hel lo 
How's it going? 

• Each student has the opportunity to express how they're feel ing by holding up a picture of the ir fee ling 

(happy, sad, tired, etc.), and the teacher uses th is opportun ity to teach and re inforce French language 

vocabu lary and to talk about why ch ildren may be fee ling a certain way. 

The teacher conducts a mini-lesson to teach days of the week and numbers through dates. Music is 

introduced again with a days of the week song in French. 

• The teacher rev iews the dai ly agenda w ith the class so that they know what to expect throughout the day. 

8:35-9:20- French Literacy Centers & Guided Reading 

Dur ing this segment of the day, students wi ll rotate through a variety of different stat ions every 15 minutes. 

• Guided Reading - teacher works with smal l group of ch ildren at kidney table doing a guided reading 

lesson with French Reading A-Z book. 

• Students work at independent literacy centers or at centers with parent or community volunteers 

o Literacy centers could include: listen ing center where students listen to books on CD, writing 

center, reading center, game center, computer/techno logy center where students might listen to 

a book on line or work on an interactive educational app, word study and spel ling center, ABC 

center, etc. 

9:20-10:05 - French Reading Workshop 

• Teacher uses French picture bookJuliettejoue ovec son chat (Ju liette plays w ith her cat) and conducts 
mini- lesson on text-to-self connections. 

• Students have independent read ing t ime where they look at picture books and make their own text-to­
se lf connections whi le teacher circulates and conferences with indiv idual students. 

Sharing t ime: Class comes back together, some students share their connections with the class and 

teacher highlights learning she discovered during conferences. 

• Students put learning materials away and then have snack. 
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10:05-10:15- AM Recess 

10:15-10:35- PE Class 

• Teacher shows students how to play a game that emphasizes teamwork and col laboration whi le engaging 

in physica l activity and developing gross motor skills. 

10:35-11:20- French Writer's Workshop 

· • Teacher conducts mini-lesson on how to write a sentence about a pet by provid ing sentence frames and 
then models and guides correct letter formation for handwriting practice. 

• Students have independent writing t ime where they practice writing a sentence about a pet and draw a 
picture to go w it h the ir sentence or story. 

• Teacher conferences with individual students about their writing. 

• Sharing time: Students work in pairs to read their sentence or story to each other. 

11:20-11:50- Arts Class 
• Teacher discusses different animals from Africa, including those that are common in French-speaking 

African nations. 

• Drama/Movement: Teacher leads students in a pantomime game in which they pretend to be different 
animals and the class has to guess which animal they are. 

• Visual: Students use magazine pictu res of African animals to make col lages. 

11:50-12:50- Recess & Lunch 
The teacher escorts students to the playground for a 15-minute recess prior to lunch. The Principal, 
classroom aides, and/or parent and community vo lunteers supervise recess and lunch. 

• All students eat together in the lunch room so that they have enough time to eat a nutritious lunch and to 
socialize with their peers in th is school-wide community setting. After 30 minutes of mindful eating, 
students may participate in choice activities (i.e. playing on the playground, reading, sports, games). 

• If a student is serving as a Recycling Ambassador, chaperones and older students will guide younger 
students in identifying recyclable and compostable lunch materia ls and in working with their peers to 
ensure materials are disposed of properly. Games to encourage recycling and composting will help 
students think about thei r actions at school and at home. 

• At the end of the lunch hou r, chaperones will gather students to use the restroom and return to the 
classroom. 

12:50-1:00 - Quiet Time 
• Students rest quietly to refocus follow ing recess and lunch . Re laxing music is played . 

1:00-1:45 - Math 
• Teacher models counting plastic bears and writing corresponding number. 
• Students work in pairs with math manipu latives and then independently on counting and writ ing 

numbers. 

• Teacher leads students in singing Un, deux, trois nous irons au bois (a French ch ildren 's song). Students 

learn the names of numbers, counting in sequence, and the pattern and sequence of repetition with each 

verse of the song, exposing students to math concepts 10 through music. 

10 The Common Core State Standards for Mathematics state that kindergarteners should know the names of 
numbers and be ab le to count them in sequence. 
http://www.cde.ca .gov/be/st/ss/documents/ccssmathstandardaug2013.pdf 



French American Charter School of the East Bay - Charter Appendix 

1, 2, 3 nous irons au bois 

Un deux trois (12 3 ) 

Nous irons au bais (We will go to the woods) 

Quatre cinq six (4 5 6) 

Cueil/ir des cerises (To pick cherries) 

Sept huit neut (7 8 9) 

Dans man panier neut (In my new basket) 

Dix onze douze (10 1112) 

Elles seront toutes rouges (They will all be red) 

1:45-2:30- Life Skills 

• Teacher uses animal puppets to discuss sk ill of empathy. 
• Children practice role-playing empathy skills. 

2:30-2:45 - PM Recess 

2:45-3 :20- Choice Time 

• Students choose role play centers, puzzles, games or other activities that al low them to foster their own 
interests and development . 

3:20-3:30 - Closing Circle and Dismissal 

• Teacher engages students in recapping the day's activ ities 

• Sing Au revoir song 

Au revoir, au revoir, 
JI se tait tard et je dais m' en al/er 
Au revoir, au revoir, 
Mais j' aimerais rester taute la journee 
Pour vos sourires et vos bien jolies voix 
Je vous remercie et a une autre tois. 

Good bye, good bye 
It's getting late and I must go 
Good bye, good bye 
But I' d like to stay with you all day 
For all your smiles and your pretty voices 
I thank you and I' ll see you another t ime. 

• Students dismissed and escorted to aftercare or parent pick-up 
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FACSEB Proposed School Calendar, 2015-2016 

School Days: 8.25AM - 3.30PM, Early Dismissal: 2.00PM 
.... 

'"'· A 
Key Dates 

August 17-21- Teacher Institute (Professional Development/Staff work days) - NO SCHOOL (students) 

August 24 - First Day of School 

September 7 - Labor Day - NO SCHOOL 

October 12-13 - Professional Development Days - NO SCHOOL (students) 

November 9-10 - Parent-Teacher Conferences 

November 11 - Veterans Day - NO SCHOOL 

November 23-27 - Thanksgiving Holiday - NO SCHOOL 

December 21 - January 1 - Winter Recess - NO SCHOOL 

January 4 - Classes Resume 

January 18 - Martin Luther King Day - NO SCHOOL 

January 29 - Professional Development Day - NO SCHOOL (students) 

February 15 - Presidents Day - NO SCHOOL 

March 20-21- School celebrates International Francophonie Day 

April 11-15 - Spring Recess - NO SCHOOL 

May 27 & 30 - Memorial Day Holiday - NO SCHOOL 

June 22 - Last Day of Schoo l 

June 23 - Professiona l Development Day - NO SCHOOL (students) 

Early release days: Every W ednesday 



FACSEB Proposed Weekly Schedule, Kindergarten 
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Arrival - Children greeted as Arriva l - Chi ldren greeted Arrival - Children greeted Arriva l - Ch ildren Arr ival - Children greeted 
they arrive; children put as they arrive; children as they arrive; children put greeted as they arrive; as they arrive; children put 
belongings away; put belongings away; belongings away; children put belongings be longings away; 

8: 15 - 8:25 attendance attendance attendance away; attendance attendance 

Morning Meeting - songs, Morning Meeting - Morning Meeting - so ngs, Morning Meeting - Morning Meeting - songs, 
8:25 - 8:35 calendar, music songs, ca lendar, music calendar, music songs, ca lendar, music ca lendar, music 

French Literacy Centers & French Literacy Centers French Literacy Centers & French Literacy Centers French Literacy Centers & 
8:35 - 9:20 Guided Reading & Guided Reading Guid ed Reading & Guided Reading Guided Reading 

French Reading Workshop Social Studies French Reading Workshop Science & Health French Reading Workshop 
9:20 - 10:05 (followed by snack) (followed by snack) (fol lowed by snack) (followed by snack) (fol lowed by snack) 

10:05 - 10: 15 AM Recess AM Recess AM Recess AM Recess AM Recess 

10:15 - 10:35 PE Class PE Class PE Class PE Class PE Class 

Handwrit ing/French French Writers' French Writers ' 
10:35 - 11:20 Wr iters' Workshop Workshop French Writers' Workshop Workshop Engl ish Language Arts 

Recess & Lunch (11:20 -
11:20 - 11:50 Arts Class Music Class 12:20) Global Citizenship School Assembly 

11:50 - 12 :50 Recess & Lunch Recess & Lunch Quiet Time (12 :20 - 12:30) Recess & Lunch Recess & Lunch 

12:50 - 1:00 Quiet Ti me Quiet Time Math (12:30 - 1:10) Qu iet Time Quiet Time 

1:00 - 1:45 M ath Math Music (1 :10 - 1:50) Math Math 

World Languages (i.e . 

Spanish, Chinese, 
1:45 - 2:30 Life Skills Science & Techno logy Closing circle (1:50 - 2:00) Arabic) Francophone arts & cu lture 

2:30 - 2:45 PM Recess PM Recess Dismissa l (2:00) PM Recess PM Recess 

2:45 - 3:20 Pack-Up & Choice Time Pack- Up & Choice Time Pack- Up & Choice Time Pack-Up & Choice Time 

Closing Circle & 
3:20 - 3:30 Closing Circle & Dismissal Closing Circle & Dismissal Dism issa l Closing Circle & Dismissal 

Daily Minutes: 340 340 265 340 340 



Proposed Annual Instructional Minutes, 2015-16 

Month Regular Days Early Dismissal Days Total Instructional Days 

August · 5 1 · 6 
September 17 4 21 
October 15 5 20 
November 12 3 15 
December 11 3 14 
January 15 3 18 
February 16 4 20 
March 19 4 23 
April 12 4 16 
May 17 3 20 
June 13 3 16 
Total 152 37 189 

Annua l Instructiona l M inutes : 61,485 

If, after providing a series of other strategies to help students succeed in the classroom, a student continues to 

struggle, FACSEB wi ll convene a Student Study Team (SST) . The SST provides an efficient and effective method of 

support to struggling students and a process by which to show the schoo l's concern for and attention to the 

student's need in concert with the student and his or her family. A SST will be convened for any student who is 

persistently tardy, absent, has behavior chal lenges, or is struggling academically . The SST wil l inc lude 

parent(s)/guardian(s), the Principal and/or Special Education Coordinator, teachers, and other school staff. The SST 

will meet every eight weeks to monitor the student's progress and needs, evaluate the effectiveness of 

implemented interventions, and to revise intervention strategies or cons ider referral for Specia l Education 

evaluation and testing for specific learning disabi lities. The SST wi ll collect data, discuss observed student 

strengths, areas of concern, and bra instorm interventions to address the student's needs. If the mon itoring and 

interventions implemented through the SST do not show sufficient improvement in the student's success, the 

Principa l and/or Special Education Coordinator wi ll request parent(s)/guardian(s) consent for referra l for Specia l 

Education evaluation and testing for spec ific learning disab ilities. 

The goals of SST are to: 

Work w ith the student, fami ly and school staff to identify causes of poor academic performance, 

disruptive behavior, and potential developmental problems. 

• Work w ith t he student and fami ly if there are concerns that current academic performance or behavior 

could become more severe and resu lt in poor academic performance or disciplinary problems. 

• Discuss a variety of interventions and specific strategies that cou ld be used to address the concerns. 

• Inform the student and fami ly of the referral process, the student's current placement in that process, 

and the consequences of further poor academic performance and/or d isruptive behavior . 

• Fulfi ll requ irements of federal and state legislation, as stated be low. 

o Documentation of regular classroom intervention prior to referring a student for specia l 

education services. 
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o Sect ion 504 accommodation plans must be available for children not eligible for special 

education services but who qualify for services under Section 504. The multi-disciplinary SST 

allows it to add ress this need. 

French American Charter School of the East Bay (FACSEB) 

IDENTIFICATION, EVALUATION AND EDUCATION UNDER SECTION 504 

SECTION 504 BOARD POLICY 

Charter School Policy# ____ _ 
Date Approved: ___ _ 

The Board of Directors of French American Charter School of the East Bay recognizes the need to identify and 
evaluate students with disabilities in order to provide them with a free, appropriate public education and its lega l 
responsibility to ensure that "no qualified person with a disability shall, so lely by reason of her or his disability, be 
excluded from the part icipation in, be denied the benefits of, or be subjected to discrimination under any program 
or activity receiving Federal financial assistance." This policy and t he related administrative regulation has been 
developed to ensure the implementation of Section 504 of the Rehabilitation Act of 1973 ("Section 504"), and its 
implementing regu lations as amended, which pertains to public schools. The intent is to ensure that all students 
with disabi li ties, who are eligible under Section 504, are identified and evaluated and have access to a free, 
approp ri ate public education ("FAPE"). 

Under Section 504, individuals with physical or ment al impairments that substantially limit one or more major li fe 
activities, including learning, are entitled to rece ive regular or spec ial education and/or related aids and serv ices 
designed to meet their individual needs as adequate ly as the needs of nond isab led students are met. Major Life 
Activities inc lude functions such as car ing for one's se lf, performing manual tasks, walking, seeing, hearing, 
speaking, breathing, learning and working. Students may be disabled and entitled to services und er Section 504 
even though they are not eligible for serv ices pursuant to the Indiv iduals with Disab ilities in Education Act 
Improvement Act of 2004 ("IDEA"). 

The Principal sha ll ensure that this policy and set of procedures is implemented and followed. Whenever t here is 
reason to believe that, because of a disability, a student needs regu lar or specia l education and/or related aids and 
services (and the studen t has not been found eligib le under IDEA) that student wi ll be evaluated under this po licy's 
admin istrative regu lation . 

A Section 504 Team will be convened to determine the student 's need fo r regular or spec ial education and/or 
re lated aids and services. The 504 Team wi ll include persons knowledgeable about the Section 504 standards, the 
student's individual needs and school history, the meaning of eva lu ation data, and placement options. The 
student's parent/guardian sha ll be invited to participate in this 504 Team and shall receive notice of procedural 
safeguards guaranteed by law. If French American Charter School of the East Bay does not assess a student after a 
parent has requested an assessment, French American Charter School of the East Bay sha ll provide notice of the 
parent's/guardian's procedural safeguards. 

If the stud ent, due to disabi lity, is found to require regu lar or specia l education and/or related aids and services 
under Section 504, the Section 504 Team sha ll develop a 504 plan for the provision of such services to the student. 
The student shall be educated with nondisabled students to t he maximum extent appropriate to the student's 
individual needs. The student's parent/guardian sha ll be provided a copy of the 504 plan and sha ll receive notice of 
procedural safeguards guaranteed by law. French American Charter Schoo l of the East Bay shall period ica lly review 
the student 's progress and placement. 

French American Charter Schoo l of the East Bay will implement this policy through its corresponding 
Administrative Regulatio ns. 
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French American Charter School of the East Bay (FACSEB) 

IDENTIFICATION, EVALUATION AND EDUCATION UNDER SECTION 504 

SECTION 504 ADMINISTRATIVE REGULATIONS 

Charter School Policy# ____ _ 
Date Approved : ___ _ 

A. Definitions 
1. Academic Setting- the educationa l environment operated by French American Charter School of 

the East Bay (the "Charter School" or " FACSEB") 
2. Individual with a Disability under Section 504 - An individual who: 

a. has a physical or mental impairment that substantially limits one or more major life 
activities; 

b. has a record of such an impairment; or 
c. is regarded as having such an impairment. 

3. Evaluation - procedures used to determine whether a student has a disabi lity as defined within, 
an d t he nature and extent of the services that the student needs. The term means procedures 
used selective ly with an individual student and does not include bas ic tests administered to, or 
procedures used with, all students in a school, grade or class. 

4. 504 Plan - is a plan developed to identify and document the student's needs for regular or special 
education and related aids and services for participation in educational programs, activities, an d 
school -sponso red events. 

5. Free Appropriate Public Education ("FAPE") - the provision of regular or special education and 
related aids and services that are designed to meet the individual needs of persons with 
disabiliti es as adequately as th e needs of persons without disab ilities are met. 

6. Major Life Activities - Functions such as ca ring for one's se lf, performing manual tasks, walking, 
seeing, hearing, speaking, breathing, learning and working. 

7. Physical or Mental Impairment-
a. Any physio logical disorder or condition, cosmetic disfigurement, or anatomical loss 

affecting one or more of the following body systems: neurological ; musculoskeleta l; 
special sense organs; respiratory; including speech organs; cardiovascular; reproductive; 
digestive; genitor-urinary; hemic and lymphatic; sk in; and endocrine; or 

b. Any mental or psycho logica l disorder, such as menta l retardation, organic brain 
syndrome, emotional or mental illness, and specific learning disabi li ties. 

8. 504 Coordinator -The Principal or Special Education Coordinator, [NAME - TBD] , shall serve as 
the Charter Schoo l's Section 504 coordinator. The parents or guardians may request a Section 
504 due process hearing from, or direct any questions or concerns to the 504 Coordinator. 

9. Has a record of such an impairment -- means has a history of, or has been misclassified as 
having, a menta l or physical impairment that substantially limits one or more major li fe activ ities . 

10. Is regarded as having an impairment - means 
(A) has a physical or mental impairment that does not substantially limit major life 

activities but that is treated by a recipient as constituting such a limitat ion; 
(B) has a physical or mental impairment that substantially limits major life activities 

on ly as a resu lt of the attitudes of others toward such impairment; or 
(C) has none of the impairments defined in paragraph (j)(2)(i) of this section but is 

treated by a recipient as having such an impairment. 
B. Referral, Assessment and Evaluation Procedures 

1. The Charter School wi ll eva luate any student who, because of disab ility, needs or is bel ieved to 
need regular or special education and/or re lated aids and services. 

2. A student may be referred by anyone, includ ing a parent/guardian, teacher, other schoo l 
employee or community agency, for consid eration as to whether the student qualifies as a 
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student with disabilities under Section 504. Requests for evaluation shal l be made in writing, and 
a copy of said request will remain in the student's file regardless of the final determination. This 
referral should be made to the Section 504 Coordinator who will convene a 504 Team. Any 
requests made to another Charter School employee will be forwarded to the Section 504 
Coordinator. 

3. The Charter School has the responsibility to ensure that students with disabilities are evaluated. 
Therefore, it is important that students who are or may be disabled are referred to the Section 
504 Coordinator so that the assessment process is initiated. 

4. The 504 Team convened by the Section 504 Coordinator will be composed of the student's 
parents/guardians and other persons knowledgeable about the student (such as the student's 
regular education teachers), the student's schoo l history, the student's individual needs (such as 
a person knowledgeable about the student's disabling condition), the mean ing of evaluation 
data, the options for placement and services, and the legal requirements for least restrictive 
environment and comparable faci lities. 

5. The 504 Team shall promptly consider the referral and determine what assessments are needed 
in al l suspected areas of disability to eva luate whether the student is a student with a disability 
under Section 504 and what special needs the student may have. The decision regarding what 
assessments shall be undertaken shal l be based on a review of the student's school records 
(including academ ic, social and behavioral records), any relevant medical records, and the 
student's needs. Students requiring assessment sha ll be provided appropriate assessments 
administered by qualified assessment specialists. 

6. The 504 Team will consider the following information in its evaluation of the student: 
a. Tests and other evaluation materials that have been validated for the specific purpose 

for which they are used and are administered by trained personnel; 
b. Tests and other evaluation materials including those tailored to assess specific areas of 

educational need and not merely those wh ich are designed to provide a single general 
intelligence quotient; and 

c. Tests are se lected and administered so as to best ensure that, when a test is 
administered to a student with impaired sensory, manual, or speaking skil ls, the test 
results accurately reflect the student's aptitude or achievement level or whatever factor 
the test purports to measure, rather than reflecting the student 's impaired sensory, 
manual, or speak ing skil ls (except where those skills are the factors that the test 
purports to measure.) 

7. The evaluation of the student must be sufficient for the 504 Team to accurate ly and complete ly 
describe: (a) the nature and extent of the disabilities; (b) the student's special needs; (c) the 
impact upon the student's education; and (d) what regular or special education and/or related 
aids and services are appropriate to ensure that the student receives a free appropriate public 
education. All significant factors relating to the learning process for that student, including 
adaptive behavior and cultural and language background, must be considered . The eva luation 
may include, but is not limited to, classroom and playground observation, performance-based 
testing, academic assessment information, and data offered by the student 's teachers and 
parent/guardian. 

8. The parents/guardians shall be given an opportunity in advance of 504 Team meetings to 
examine assessment results and al l other relevant records. 

9. If a request for eva luation is denied, the 504 Team shal l inform the parents/guardians in writing 
of this decision and of their procedural rights as described below. 

C. 504 Plan 
1. When a student is id entified as disabled within the meaning of Section 504, the 504 Team shall 

determine what, if any, services are needed to ensure that the student receives a free, 
appropriate public education(" FAPE"). 

2. The 504 Team responsible for making the placement decision shall include the parents/guardians 
and other persons knowledgeable about t he child, the meaning of the eva luation data, and the 
placement options. 
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3. For each identified disabled student, the 504 Team will develop a 504 Plan describing the 
student's disability and the regular or special education and/or related aids and services needed. 
The Plan will specify how the special education and/or related aids and services will be provided 
to the disabled student and by whom. The 504 Plan will also identify the person responsible for 
ensuring that all the components of the Plan are implemented . 

4. The student's teacher and any other staff who are to provide services to the student or who are 
to make modifications in the classroom for the student shall be informed of the services or 
modifications necessary for the student and, if appropriate, provided a copy of the 504 Plan . A 
copy of this plan shall be kept in the student's cumulative file in a manner that limits access to 
those persons involved in the 504 process and/or the provision of services and modifications. 

5. The disabled student shall be placed in the regu lar education environment unless it is 
demonstrated that the student's needs cannot be met in the regular education environment with 
supplementary aids and services. The disabled student shall be educated with students who are 
not disabled to the maximum extent appropriate to his/her individual needs. 

6. The referral, assessment, eva luation and placement process will be completed within a 
reasonable time. It is generally not reasonable to exceed 50 school days in completing this 
process. 

7. The parents/guardians shall be notified in writing of the final decision concerning the student's 
identification as a person with disabilities, the educational program and se rvices to be provided, 
if any, and of the Section 504 procedural safeguards, as described below, includ ing the right to an 
impartial hearing to challenge the decision. 

8. If the 504 Team determines that the student is disabled but that no special services are 
necessary for the student, the 504 Plan shall reflect the identification of the student as a disab led 
person under Section 504 and shall state the basis for the decision that no special services are 
presently needed. 

9. The 504 Plan shall include a schedule for annual review of the student's needs, and ind icate that 
this review may occur more frequently at the request of the parent/guardian or school staff. 

D. Review of the Student's Progress 
1. The 504 Team shall monitor the progress of the disabled student and the effectiveness of the 

student's 504 Plan. According to the review schedu le set out in the student' s 504 Plan, the 504 
Team sha ll annually determine whether the services and modifications are appropriate. 

2. A reevaluation of the student's needs shall be conducted before any subsequent sign ificant 
change in placement. 

E. Procedural Safeguards 
1. Parents/guardians shall be notified in writing of all decisions regarding the identification, 

evaluation or educational placement of students with disabilities or suspected disabilities. 
Notifications shall includ e a statement of thei r rights to: 

• Examine relevant records 
Have an impartial hearing with an opportunity for participation by the parents/guardians 
and their counsel 

• Have the right to file a Uniform Complaint pursuant to school policy 

• Seek review in federal court if the parents/guardians disagree with the hearing decision. 
2. Notifications shall also set forth the procedures for requesting an impartial hearing. Requests 

shall be made to [NAME TBD], 504 Coordinator c/o French American Charter Schoo l of the East 
Bay, [ADDRESS TBD] . Notifications shall advise that re imbursement for attorney's fees is 
available only as authorized by law. 

3. The Principal shall maintain a list of impartial hearing officers who are qualified and willing to 
conduct Section 504 hearings. To ensure impartiality, such officers sha ll not be employed by or 
under contract with any district within El Dorado SE LPA or the County Office of Education in any 
capacity other than that of hearing officer and sha ll not have any professional or personal 
involvement that would affect their impartiality or objectivity in the matter. 
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4. If a parent/guardian disagrees with the identification, evaluation or educational placement of a 
student with disabilities under Section 504, he/she may request a hearing to initiate due process 
procedures. The parent/guardian shall set forth in writing his/her request for a hearing. A 
request for hearing should include: 

• The specific decision or action with which the parent/guardian disagrees. 
• The changes to the 504 Plan the parent/guardian seeks. 

• Any other information the parent/guardian believes is pertinent. 
5. Within 5 calendar days of receiving the parent/guardian's request for a hearing, the Charter 

School may offer the parent/guardian an optional alternative dispute resolution process. 
However, the timeline for the hearing shall remain in effect unless it is extended by mutual 
written agreement of the parent/guardian and the Charter School. Alternative dispute resolution 
options include: 

• Mediation by a neutral third party. 

• Review of the 504 Plan by the Principal or designee. 
6. Within 10 calendar days of receiving the parent/guardian's request, the Principal or designee 

shall select an impartial hearing officer. This 10 days may be extended for good cause or by 
mutual agreement of the parent/guardian and Principal. 

7. Within 35 calendar days of the selection of the hearing officer, the due process hearing shall be 
conducted. This 35 days may be extended for good cause or by mutual agreement of the 
parent/guardian and Principal. 

8. The parent/guardian and the Charter School shall be afforded the rights to: 
9. The hearing officer shall issue a written decision within 10 calendar days of the hearing. 

• Be accompanied and advised by counsel and by individuals with spec ial knowledge or 
training related to the individual needs of students who are qualified as disabled under 
Section 504. 

• Present written and oral evidence. 
• Question and cross-examine witnesses. 
• Receive written findings by the hearing officer. 

10. If desired, either party may seek a review of the hearing officer's decision by a federal court. The 
decision shall be implemented unless the decision is stayed, modified or overturned by a court. 
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French American Charter School of the East Bay 

PARENT/STUDENT RIGHTS IN IDENTIFICATION, EVALUATION, ACCOMMODATION AND PLACEMENT 

(Section 504 of the Rehabi litation Act of 1973) 

The following is a description of the rights granted by federal law to students with disabilities. The intent of the law 
is to keep you fully informed concerning decisions about your child and to inform you of your rights if you disagree 
with any of th ese decisions. Please keep this exp lanation for future reference. 

You have t he right to: 

1. Have your chi ld take part in and receive benefits from pub lic education programs without 
discrimination because of his/her disabling condition . 

2. Have the Charter School advise you of your rights under federal Jaw. 
3. Receive notice w ith respect to Section 504 identification, evaluation and/or placement of your child. 
4. Have your child receive a free approp ri ate pu bl ic education. This includes the right to be educated 

with non-disabled students to the maximum extent appropriate. It also inc ludes the right to have the 
Charter School make reaso nab le accommodations to allow your ch ild an equal opportunity to 
participate in school and school-related act ivit ies. 

5. Have your child educated in faci lit ies and receive services comparab le to those provided to non­
disabled students. 

6. Have your child receive spec ial education and related services if he/she is found to be eligible un der 
the Individuals with Disab ili ties Education Act (IDEA) (20 U.S.C. Chapter 33, P.L. 101-4761. 

7. Have an eva luation, educationa l recommend ation, and placement decision developed by a team of 
persons who are knowledgeable of the student, th e assessment data, and any placement options. 

8. Have your chi ld be given an equal opportunity to participate m non-academic and extracurricular 
activities offered by the Charter School. 

9. Examine all relevant records relat ing to decisions regarding your child's Section 504 identification , 
evaluation, educational program, and placement. 

10. Obtain copies of educationa l records at a reasonable cost unless the fee would effectively deny you 
access to the records. 

11. Obtain a response from the Charter School to reasonable requests for exp lanations and 
interp retations of your chi ld 's records. 

12. Request amendment of your chi ld's educational records if there is reasonable cause to be lieve they 
are inaccurate, mislead ing or otherwise in violation of the privacy rights of your chi ld. If the Ch arter 
School refuses t his request fo r amendment, the Charter School shall notify you within a reasonable 
time and adv ise yo u of your right to an impartial hearing. 

13. Request mediation or file a grievance in accordance with the Charter Schoo l's Section 504 mediation 
gri evance and hearing procedures. 

14. Request an impartial hearing rega rdin g the Section 504 identification, evaluation, or placement of 
your ch ild. You and the student may take part in the hearing and have an attorney represent you . 

15. File a formal complaint pursuant to the Charter School's Uniform Complaint Policy and Procedures. 
16. File a formal compla int with the U.S. Department of Education. 

Office for Civil Rights, Region IX 
50 Beale Street, Suite 7200 
San Franc isco, CA 94105 
(415) 486-5555 

Please contact [NAME], 504 Coordinator, c/ o French American Charter School of the East Bay, [ADDRESS] with any 
questions regard ing the information contained herein. 
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FACSEB Character Report Card 

S =Successful - Student displays appropriate learning ski lls and behaviors 

P = Progressing- Student is progressing; displays appropriate learning ski lls and behaviors most of the time 

N = Needs improvement - Student does not display learning skills and behaviors that lead to success 

Cross-cultural competence 

• Showed interest in learning about other cu ltures 

• Showed respect toward cu lturally different behaviors and/or attitudes 
Intellectual curiosity 

• Showed interest in learning new t hings 

Creative thinki ng 

• Engaged in finding a new way to so lve a ~rob!em (brain~torm i ng) 

Problem-solving 

• Und erstood a prob lem 

• Outlined a plan to address/so lve a problem 

• Executed the plan 

• Eva luated the plan 

Respecting self and others 

• Expressed personal needs effective ly (self-awareness & communication) 

• Demonstrated respect to someone else 

• Engaged in appropriate socia l decision making 

Skills for learning 
-· ----

• Organized se lf and materia ls 

• Asked questions and/or sought help when needed 

• Completed tasks in a time ly manner 

• Worked independently (autonomy) 

• Worked effectively as part of a team (collaboration) 
-----·--------~--. --

Self- management 
·-----· 

• Used se lf-control 

• Expressed emotions effectively 

Personal integrity 

~ -·--·-------·----·--------· 
• Took responsibility for his/her own actions (accountabi lity) 

• Came to class prepared (responsibi lity) 

Perseverance 

• Finished whatever s/he began 

• Tried very hard even after experiencing fai lure 

• Kept working hard even whens/he felt like quitting 

Socia l skills 

--

·--· 

·-

--------·------------------ ---- ----~ . Engaged with peers, teachers and staff effectively (collaboration & relationship 
ski lls) 

. -·····-··-· ............ _____ ·····-- ........ ;.--.. ····-······· 

• Developed a friendship with a classmate (re lationsh ip skills) 
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ARTICLES OF INCORPORATION 

FILED ~; 
Secratary of State Y11 

State of Celifomia 

OF let DEC 1 2 2013 
FRENCH AMERICAN CHARTER SCHOOL Of THE EAST BAY 

Article I 

The name of the Corporation shall be French American Charter School of the East 
Bay. 

Artic~e ll 

The Corporation is a nonprofit public beneilt corporation and is not organized tor the 
private gain of any person. It is organized under the California Nonprofit Public Benefit 
Corporation Law for public and charitable purposes. The specific purposes for which 
this Corporation is organized are to manage, operate, guide, direct and promote 
French American Charter School of the East Bay 

The Corporation is organized and operated exclusive!y for educational and char itable 
purposes pursuant to and within the meaning of section 501 (C:}(3) of the lnternal 
Revenue Code or the corresponding provision of any future United States Internal 
Revenue Law. Notwithstanding any other provision of these m\ic!es. the Corporation 
shall not, except to an in~ubstantial degree. 0ngage in oiher activities or exercise of 
power that do not further the purposes of the Corporation . The Corporation sha!I not 
carry on any o!her activities not permitted to be carried on by: (a) a corporation exempt 
from federal income tax under Section 501(c)(3) of the !nterrrl Revenue Code, or the 
corresponding section ot any future federai tax cocie; or (b) by a corporation, 
contributions to which are deductible under Section 170(c)(2) of the Internal Revenue 
Code. or the corresponding section of any future federal tax code. 

Article !ii 

Tile nnme alld e:ddress in U1e State of C;:,:iforn1a of \nis Ccrp:::-ration's initial ageni for 
seP1\ce ot process is: 

Ga!iennc Er:i:sen 
2642 Fu!ion S.rE'e: 

Berkeley, CA 94704 

Article IV 

.Ali corporate property is irrevccabty dedicated to the pw poses set fo;lh in the second 
article above. No part oi the net earninrJS or assets oi trie Corporation si1a!I inure to the 
benefit of, or be distributable to any of its direcwrs, members, rusiees. officers or 
other private persons expect !hat the Corporation shaH be authorized and empowered 
to pay reasonable compensation for ser-.rices r ~·1dered. and to make oayment anc 
d1strioutions in furmeranca of the purposes set forth in fartic!e IL 
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No substantial part oi the activities of the Corporation shall consist of carrying on of 
propaganda, or otherVvi se attempting to influence legislation, and the Corporation shall 
not participate in, or intervene in (includ ing the publishing or drstribulion of statements) 
any political campaign on behalf of or in opposition to any candidate for public office. 

Subject to the provisions ot the Nonprofit Corporation Law of the State of California, 
and any limitations in the articles or bylaws relating to action to be approved by the 
members or by a majority of aH members, if any, the activities and affairs of the 
Corporation shall be conducted and all the powers shall be exercised by or under the 
di rection of tne board of directors. 

The number of directors shall be as provided for in the bylai..vs. The bylaws shall 
prescribe the qualifications, mode of election, and terrn of office o! directors. 

Article V 

The authorized number and qualifications of members of the corporation, if any, the 
ti lflerent classes of membersl1ip, the property, voting and other rights ancl privileges of 
members. and their liability for dues and assessments and the method of collection 
<hereof. shall be set forth in the bylaws. 

Article VI 

Upon :he dissolution or winding up of the Corporation, its assets rema1rnng after 
payment . f all debts and liabili ties of the Corporation. shalt be distributed to a nonprofit 
fund, foundation, corporation or association which ts organized and operated 
exclusivefy for educational, public or charliab!e purposes and which has established 
its tax exem;Jt status under Section 501 (c}(3) of the Internal Revenue Code, o the 
corresponding section of any future federal tax code, or shall be distributed to the 
fede;a! government, or to a s1ate or local government. for a public purpose. Any such 
"' Ssets not so disposed or shall be disposec! of by a court of competent jurisdiction of 
the county in v1hic~1 the principal office of the Corporation 1s then located, exclusively 
for suc!1 purposes or to such organization or orgarnzaEons, as said court shal! 
deterrrine 1-Nh!ch are organized and operated cxclusiveiy for such purposes. 

Article Vll 

The initial street address and initial mai ling address of the Corporation is: 

I ~ /. I · ~ ~, I 

Dated: _L:::":". ~f 0 f- 1.. 

2642 Fulton Street 
Berkt:ley. CA 94704 



I hereby certify ttial t~egoing 
transrnpt of---~- page(s) 
is a Mi, lroe arxl coffe<-:1 copy of the 
original record in thS custody of the 
Ca\'ornia Secretary of Stale's office . 

DEC 1 6 20 13 

DEBRA BOWEN. Secretary of Stnte 



French American Ch arter School of the East Bay- Charter Appendix 



BYLAWS 
OF 

French American Charter School of the East Bay 
(A California Nonprofit Public Benefit Corporation) 

ARTICLE I 
NAME 

Section 1. NAME. The name of this Corporation is French American Charter 
School of the East Bay. 

ARTICLE II 
PRINCIPAL OFFICE OF THE CORPORATION 

Section 1. PRINCIPAL OFFICE OF THE CORPORATION. The principal office 
for the transaction of the activities and affairs of the Corporation is Alameda County, State 
of California. The Board of Directors may change the location of the principal office. Any 
such change of location must be noted by the Secretary on these bylaws opposite this 
Section; alternatively, this Section may be amended to state the new location. 

Section 2. OTHER OFFICES OF THE CORPORATION. The Board of 
Directors may at any time establish branch or subordinate offices at any place or places 
where the Corporation is qualified to conduct its activities. 

ARTICLE Ill 
GENERAL AND SPECIFIC PURPOSES; LIMITATIONS 

Section 1. GENERAL AND SPECIFIC PURPOSES. The purpose of the 
Corporation is to manage, operate, guide, direct and promote the French American Charter 
School of the East Bay ("Charter School") , a California public charter school. Also in the 
context of these purposes , the Corporation shall not, except to an insubstantial degree, 
engage in any other activities or exercise of power that do not further the purposes of the 
Corporation . 

The Corporation shall not carry on any other activities not permitted to be carried on 
by: (a) a corporation exempt from federal income tax under section 501(c)(3) of the Internal 
Revenue Code, or the corresponding section of any future federal tax code; or (b) a 
corporation , contributions to which are deductible under section 170(c)(2) of the Internal 
Revenue Code, or the corresponding section of any future federal tax code. No substantial 
part of the activities of the Corporation shall consist of the carrying on of propaganda, or 
otherwise attempting to influence legislation, and the Corporation shall not participate in , or 
intervene in (including the publishing or distributing of statements) any political campaign 
on behalf of or in opposition to any candidate for public office. 

Section 1. 

ARTICLE IV 
CONSTRUCTION AND DEFINITIONS 

CONSTRUCTION AND DEFINITIONS. Unless the context indicates 
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otherwise, the general prov1s1ons , rules of construction, and definitions in the California 
Nonprofit Corporation Law shall govern the construction of these bylaws. Without limiting 
the generality of the preceding sentence, the masculine gender includes the feminine and 
neuter, the singular includes the plural, and the plural includes the singular, and the term 
"person" includes both a legal entity and a natural person. 

ARTICLE V 
DEDICATION OF ASSETS 

Section 1. DEDICATION OF ASSETS. The Corporation's assets are irrevocably 
dedicated to public benefit purposes as set forth in the Charter School's Charter. No part 
of the net earnings , properties , or assets of the Corporation , on dissolution or otherwise, 
shall inure to the benefit of any private person or individual , or to any director or officer of 
the Corporation. On liquidation or dissolution, all properties and assets remaining after 
payment, or provision for payment, of all debts and liabilities of the Corporation shall be 
distributed to a nonprofit fund , foundation, or corporation that is organized and operated 
exclusively for charitable purposes and that has established its exempt status under Internal 
Revenue Code section 501 (c)(3) . 

ARTICLE VI 
CORPORATIONS WITHOUT MEMBERS 

Section 1. CORPORATIONS WITHOUT MEMBERS. The Corporation shall 
have no voting members within the meaning of the Nonprofit Corporation Law. The 
Corporation 's Board of Directors may, in its discretion, admit individuals to one or more 
classes of nonvoting members; the class or classes shall have such rights and obligations 
as the Board of Directors finds appropriate. 

ARTICLE VII 
BOARD OF DIRECTORS 

Section 1. GENERAL POWERS. Subject to the provisions and limitations of the 
California Nonprofit Public Benefit Corporation Law and any other applicable laws, and 
subject to any limitations of the articles of incorporation or bylaws, the Corporation 's 
activities and affairs shall be managed, and all corporate powers shall be exercised , by or 
under the direction of the Board of Directors (" Board"). 

Section 2. DUTY TO MAINTAIN BOARD CONFIDENCES. Every Board 
Member has a duty to maintain the confidentiality of all Board actions, including discussions 
and votes taken in closed session , as provided in applicable California public meeting laws. 
Any Board Member violating this confidence may be removed from the Board and shall be 
subject to penalties contained in law. 

Section 3. SPECIFIC POWERS. Without prejudice to the general powers set 
forth in Section 1 of these bylaws, but subject to the same limitations, the Board of 
Directors shall have the power to: 

a. Appoint and remove, at the pleasure of the Board of Directors , all corporate 
officers, agents , and employees ; prescribe powers and duties for them as are 
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consistent with the law, the articles of incorporation, and these bylaws; fix their 
compensation; and require from them security for faithful service. 

b. Change the principal office or the principal business office in California from 
one location to another; designate a place in California for holding any meeting of 
members. 

c. Manage the financial affairs of the Charter School so as to ensure the 
Charter School's financial stability and the continued integrity of its academic 
programs. 

d. Monitor the operational budget and finances for long-term viabili ty. 

e. Borrow money and incur indebtedness on the Corporation's behalf and cause 
to be executed and delivered for the Corporation 's purposes, in the corporate 
name, promissory notes, bonds, debentures, deeds of trust, mortgages, pledges, 
hypothecations, and other evidences of debt and securities . 

f. Approve the construction , remodeling of facilities sale, transfer, lease, or 
purchase of real property by the Charter School and to maintain in good 
condition, and approve all use of, the property of the Charter School. 

g. Adopt and use a corporate seal ; prescribe the forms of membership 
certificates ; and alter the forms of the seal and certificates. 

h. Establish the job description, goals, and responsibilities for the school 
Principal position , and recruit, hire, and evaluate the performance of the Principal 
via a process to be approved by the Board. 

i. Define or refine, consistent with the Charter School's charter, the 
corporation 's mission, values and vision . 

J. Ensure curriculum aligns with mission as outlined in charter. 

k. Set strategic direction. 

I. Develop annual goals for the Charter School and long range plans with input 
from the Principal , teachers, and Parent-Teacher Association. 

m. Adopt policies to ensure that the Charter School and related educational 
programs are run effectively, legally, and ethically. 

n. Serve as a review board if any complaint cannot be resolved through the 
usual channels of Charter School administration. 

Section 4. DESIGNATED DIRECTORS AND TERMS. The number of directors 
shall be no less than five (5) and no more than eleven (11 ), unless changed by 
amendments to these bylaws. All directors shall have full voting rights , including any 
representative appointed by the charter authorizer as consistent with Education Code 
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Section 47604(b). If the charter authorizer appoints a representative to serve on the Board 
of Directors, the Corporation may appoint an additional director to ensure an odd number of 
Board members. All directors shall be designated by the existing Board of Directors . The 
Board of Directors shall consist of no more than eleven (11) directors unless changed by 
amendment to these bylaws. 

The Principal of the Charter School shall be an advisor to the Board. The Principal 
shall be allowed to act as a member in all aspects except voting . She/he shall automatically 
be deemed to have resigned from and removed from the Board at any time her/his 
employment with French American Charter School of the East Bay is terminated . 

Beginning in the 2016-17 school year, the Board will add one (1) parent 
representative to the Board. To qualify as a parent representative, one must have a student 
enrolled in the charter school, and may not be employed nor have an immediate family 
member employed in a certified position by the district. Parent representatives shall be 
elected by majority vote of the families of currently enrolled students, one vote per family, 
with final ratification of the top vote getter(s) by the Board. In the event that parent 
representatives fail to be elected to the Board of Directors, in any year, then the Board of 
Directors may appoint an additional director to fill that seat. Each person who is elected as a 
director by virtue of being a parent of one or more children attending French American 
Charter School of the East Bay shall automatically be deemed to have resigned from and 
removed from the board at any time at which their children no longer attend French 
American Charter School of the East Bay. 

The initial Board of Directors shall be composed of seven (7) individuals that will 
serve staggered terms of service of one (1) , two (2) , or three (3) years , to be determined at 
the first Board meeting. Of these individuals , four (4) are members of the Founding Team 
and three (3) are other key community stakeholders . The initial Board of Directors shall be 
as follows: 

NAME 

Mathilde Andrejko 
Annette Dennett 
Amelie Dupont 
Robert Freedman 
Corinne Petit 
Sarah Sharp 
Renae Waneka 

EXPIRATION OF TERM 

TBD 
TBD 
TBD 
TBD 
TBD 
TBD 
TBD 

Section 5. DIRECTORS' TERM. Except for the initial Board of Directors (as 
described above) each director shall hold office unless otherwise removed from office in 
accordance with these bylaws for two (2) years and until a successor director has been 
designated and qualified. 

Section 6. DIRECTORS' TERM LIMIT. Directors shall be limited to serving no 
more than three (3) consecutive terms without taking at least one (1) year sabbatical from 
serving on the Board. Filling a vacancy for less than a complete term shall not be 
considered as part of the term limit. Officers may serve no more than two (2) consecutive 
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terms. Former officers, after a break in service of two (2) years , may be elected to another 
term as an officer. 

Section 7. RESTRICTION ON INTERESTED PERSONS AS DIRECTORS. 
No persons serving on the Board of Directors may be interested persons. An interested 
person is (a) any person compensated by the Corporation for services rendered to it within 
the previous 12 months, whether as a full-time or part-time employee, independent 
contractor, or otherwise, excluding any reasonable compensation paid to a director as 
director; and (b) any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in­
law, son-in-law, daughter-in-law, mother-in-law, or father-in-law of such person. However, -
any violation of this paragraph shall not affect the validity or enforceability of transactions 
entered into by the Corporation. The Board may adopt other policies circumscribing 
potential conflicts of interest. 

Section 8. NOMINATIONS BY COMMITTEE. The Chairman of the Board of 
Directors or, if none, the President will appoint a committee to designate qualified 
candidates for election to the Board of Directors at least thirty (30) days before the date of 
any election of directors. The nominating committee shall make its report at least seven (7) 
days before the date of the election or at such other time as the Board of Directors may set 
and the Secretary shall forward to each Board member, with the notice of meeting required 
by these bylaws, a list of all candidates nominated by committee. 

Section 9. USE OF CORPORATE FUNDS TO SUPPORT NOMINEE. No 
corporate funds may be expended to support a nominee. 

Section 10. EVENTS CAUSING VACANCIES ON BOARD. A vacancy or 
vacancies on the Board of Directors shall occur in the event of (a) the death, resignation, or 
removal of any director; (b) the declaration by resolution of the Board of Directors of a 
vacancy in the office of a director who has been convicted of a felony, declared of unsound 
mind by a court order, or found by final order or judgment of any court to have breached a 
duty under California Nonprofit Public Benefit Corporation Law, Chapter 2, Article 3; or (c) 
the increase of the authorized number of directors ; or (d) the failure, at any meeting at 
which any director or directors are to be elected , to elect the number of directors required to 
be elected at such meeting; and (e) termination of employment with the Charter School. 

Section 11 . RESIGNATION OF DIRECTORS. Except as provided below, any 
director may resign by giving written notice to the Chairman of the Board , if any, or to the 
President, or the Secretary, or to the Board. The resignation shall be effective when the 
notice is given unless the notice specifies a later time for the resignation to become 
effective. If a director's resignation is effective at a later time, the Board of Directors may 
elect a successor to take office as of the date when the resignation becomes effective. 

Section 12. DIRECTOR MAY NOT RESIGN IF NO DIRECTOR REMAINS. 
Except on notice to the California Attorney General , no director may resign if the 
Corporation would be left without a duly elected director or directors. 

Section 13. REMOVAL OF DIRECTORS. Any director may be removed , with or 
without cause, by the vote of the majority of the members of the entire Board of Directors at 
a special meeting called for that purpose, or at a regular meeting, provided that notice of 
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that meeting and of the removal questions are given in compliance with the provisions of the 
Ralph M. Brown Act. (Chapter 9 (commencing with Section 54950) of Division 2 of Title 5 
of the Government Code). Any vacancy caused by the removal of a director shall be filled 
as provided in Section 12. The director being considered for removal shall have the 
opportunity to address the Board regarding such action prior to any vote on such removal. 

Section 14. VACANCIES FILLED BY BOARD. Vacancies on the Board of 
Directors may be filled by approval of the Board of Directors or, if the number of directors 
then in office is less than a quorum, by (a) the affirmative vote of a majority of the directors 
then in office at a regular or special meeting of the Board, or (b) a sole remaining director. 

Section 15. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS. 
Any reduction of the authorized number of directors shall not result in any directors being 
removed before his or her term of office expires . 

Section 16. PLACE OF BOARD OF DIRECTORS MEETINGS. Meetings shall 
be held at the principal office of the Corporation . The Board of Directors may also designate 
that a meeting be held at any place within the granting agency's boundaries designated in 
the notice of the meeting. All meetings of the Board of Directors shall be called , held and 
conducted in accordance with the terms and provisions of the Ralph M. Brown Act, 
California Government Code Sections 54950, et seq ., as said chapter may be modified by 
subsequent legislation. 

Section 17. MEETINGS; ANNUAL MEETINGS. All meetings of the Board of 
Directors and its committees shall be called , noticed, and held in compliance with the 
provisions of the Ralph M. Brown Act ("Brown Act") . (Chapter 9 (commencing with Section 
54950) of Division 2 of Title 5 of the Government Code) . The Board of Directors shall meet 
annually for the purpose of organization, appointment of officers , and the transaction of 
such other business as may properly be brought before the meeting. This meeting shall be 
held at a time, date, and place as noticed by the Board of Directors in accordance with the 
Brown Act. 

Section 18. REGULAR MEETINGS. Regular meetings of the Board of Directors, 
including annual meetings, shall be held at such times and places as may from time to time 
be fixed by the Board of Directors. At least 72 hours before a regular meeting, the Board of 
Directors, or its designee shall post an agenda containing a brief general description of 
each item of business to be transacted or discussed at the meeting. 

Section 19. SPECIAL MEETINGS. Special meetings of the Board of Directors for 
any purpose may be called at any time by the Chairman of the Board of Directors , if there is 
such an officer, or a majority of the Board of Directors. If a Chairman of the Board has not 
been elected then the President is authorized to call a special meeting in place of the 
Chairman of the Board. The party calling a special meeting shall determine the place, date, 
and time thereof. 

Section 20. NOTICE OF SPECIAL MEETINGS. In accordance with the Brown 
Act, special meetings of the Board of Directors may be held only after twenty-four (24) 
hours notice is given to the public through the posting of an agenda. Directors shall also 
receive at least twenty-four (24) hours notice of the special meeting, in the manner: 
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a. Any such notice shall be addressed or delivered to each director at the director's 
address as it is shown on the records of the Corporation, or as may have been given 
to the Corporation by the director for purposes of notice, or, if an address is not 
shown on the Corporation's records or is not readily ascertainable, at the place at 
which the meetings of the Board of Directors are regularly held. 

b. Notice by mail shall be deemed received at the time a properly addressed written 
notice is deposited in the United States mail , postage prepaid. Any other written 
notice shall be deemed received at the time it is personally delivered to the recipient 
or is delivered to a common carrier for transmission, or is actually transmitted by the 
person giving the notice by electronic means to the recipient. Oral notice shall be 
deemed received at the time it is communicated , in person or by telephone or 
wireless, to the recipient or to a person at the office of the recipient whom the person 
giving the notice has reason to believe will promptly communicate it to the receiver. 

c. The notice of special meeting shall state the time of the meeting, and the place if the 
place is other than the principal office of the Corporation , and the general nature of 
the business proposed to be transacted at the meeting. No business , other than the 
business the general nature of which was set forth in the notice of the meeting, may 
be transacted at a special meeting. 

Section 21. QUORUM . A majority of the directors then in office shall constitute a 
quorum. All acts or decisions of the Board of Directors will be by majority vote of the 
directors in attendance, based upon the presence of a quorum. Should there be less than a 
majority of the directors present at any meeting, the meeting shall be adjourned. The 
directors present at a duly called and held meeting at which a quorum is initially present 
may continue to do business notwithstanding the loss of a quorum at the meeting due to a 
withdrawal of directors from the meeting , provided that any action thereafter taken must be 
approved by at least a majority of the required quorum for such meeting or such greater 
percentage as may be required by law, the Articles of Incorporation or these Bylaws. 
Directors may not vote by proxy. 

Section 22. TELECONFERENCE MEETINGS. Members of the Board of 
Directors may participate in teleconference meetings so long as all of the following 
requirements in the Brown Act are complied with: 

a. At a minimum, a quorum of the members of the Board of Directors shall participate 
in the teleconference meeting from locations within the boundaries of the school 
district in which the Charter School operates ; 

b. All votes taken during a teleconference meeting shall be by roll call ; 

c. If the Board of Directors elects to use teleconferencing , it shall post agendas at all 
teleconference locations with each teleconference location being identified in the 
notice and agenda of the meeting; 

d. All locations where a member of the Board of Directors participates in a meeting via 
teleconference must be fully accessible to members of the public and shall be listed 
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on the agenda; 1 

e. Members of the public must be able to hear what is said during the meeting and 
shall be provided with an opportunity to address the Board of Directors directly at 
each teleconference location; and 

f. The agenda shall indicate that members of the public attending a meeting conducted 
via teleconference need not give their name when entering the conference call . 2 

SeCtion 23. ADJOURNMENT. A majority of the directors present, whether or not a 
quorum is present, may adjourn any Board of Directors meeting to another time or place. 
Notice of such adjournment to another time or place shall be given, prior to the time 
schedule for the continuation of the meeting, to the directors who were not present at the 
time of the adjournment, and to the public in the manner prescribed by any applicable public 
open meeting law. 

Section 24. MEETING ATTENDANCE. Directors are expected to attend all Board 
meetings. It shall be the duty of the Secretary of the Board to communicate with any 
directors after such director's three unexcused absences to ascertain the director's interest 
in retaining Board membership. Failure to provide an adequate response may qualify as 
sufficient cause for removal from the Board of Directors. 

Section 25. COMPENSATION AND REIMBURSEMENT. Directors may not 
receive compensation for their services as directors or officers, only such reimbursement of 
expenses as the Board of Directors may establish by resolution to be just and reasonable 
as to the Corporation at the time that the resolution is adopted. 

Section 26. CREATION AND POWERS OF COMMITTEES. The Board, by 
resolution adopted by a majority of the directors then in office, may create one or more 
committees of the Board, each consisting of two or more directors and no one who is not a 
director, to serve at the pleasure of the Board. Appointments to committees of the Board of 
Directors shall be by majority vote of the directors then in office. The Board of Directors 
may appoint one or more directors as alternate members of any such committee, who may 
replace any absent member at any meeting. Any such committee shall have all the 
authority of the Board, to the extent provided in the Board of Directors' resolution , except 
that no committee may: 

a. Take any final action on any matter that, under the California Nonprofit Public 
Benefit Corporation Law, also requires approval of the members or approval 
of a majority of all members; 

b. Fill vacancies on the Board of Directors or any committee of the Board ; 

c. Fix compensation of the directors for serving on the Board of Directors or on 

1 Thi s means that members of the Board of Di rectors who choose to util ize their homes or offices as teleco nfe rence 
locati ons must open these locati ons to the publi c and accommodate any members of th e publi c who wish to attend 
the meet in g at th at locati on. 
2 The Brown Act prohib its requiring members of the publi c to provide their names as a condi tion of attendance at th e 
meet ing. 
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any committee; 

d. Amend or repeal bylaws or adopt new bylaws; 

e. Amend or repeal any resolution of the Board of Directors that by its express 
terms is not so amendable or subject to repeal; 

f . Create any other committees of the Board of Directors or appoint the 
members of committees of the Board; 

g. Expend corporate funds to support a nominee for director if more people have 
been nominated for director than can be elected ; or 

h. Approve any contract or transaction to which the Corporation is a party and in 
which one or more of its directors has a material financial interest. 

The Board may also create one or more advisory committees composed of directors 
and non-directors. It is the intent of the Board to encourage the participation and 
involvement of faculty, staff, parents , students and administrators through attending and 
participating in open committee meetings. The Board may establ ish , by resolution adopted 
by a majority of the directors then in office, advisory committees to serve at the pleasure of 
the Board. 

Section 27. MEETINGS AND ACTION OF COMMITTEES. Meetings and 
actions of committees of the Board of Directors shall be governed by, held, and taken under 
the provisions of these bylaws concerning meetings, other Board of Directors ' actions , and 
the Brown Act, if applicable, except that the time for general meetings of such committees 
and the calling of special meetings of such committees may be set either by Board of 
Directors ' resolution or, if none, by resolution of the committee. Minutes of each meeting 
shall be kept and shall be filed with the corporate records . The Board of Directors may 
adopt rules for the governance of any committee as long as the rules are consistent with 
these bylaws. If the Board of Directors has not adopted rules , the committee may do so. 

Section 28. NON-LIABILITY OF DIRECTORS. No director shall be personally 
liable for the debts , liabilities, or other obligations of the Corporation . 

Section 29. COMPLIANCE WITH LAWS GOVERNING STUDENT RECORDS. 
The Charter School and the Board of Directors shall comply with all applicable provisions of 
the Family Education Rights Privacy Act ("FERPA") as set forth in Title 20 of the United 
States Code Section 1232g and attendant regulations as they may be amended from time 
to time. 

ARTICLE VIII 
OFFICERS OF THE CORPORATION 

Section 1. OFFICES HELD. The officers of the Corporation shall be a 
President, a Secretary, and a Chief Financial Officer. The Corporation , at the Board 's 
direction, may also have a Chairman of the Board and a Vice-Chair. The officers , in addition 
to the corporate duties set forth in this Article VIII , shall also have administrative duties as 
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set forth in any applicable contract for employment or job specification. Officers shall not 
also be directors (Board members) . 

Section 2. DUPLICATION OF OFFICE HOLDERS. Any number of offices may 
be held by the same person, except that neither the Secretary nor the Chief Financial 
Officer may serve concurrently as either the President or the Chairman of the Board. 

Section 3. ELECTION OF OFFICERS. The officers of the Corporation shall be 
chosen annually by the Board of Directors . and shall serve at the pleasure of the Board, 
subject to the rights of any officer under any employment contract. 

Section 4. APPOINTMENT OF OTHER OFFICERS. The Board of Directors may 
appoint and authorize the President, or another officer to appoint any other officers that the 
Corporation may require. Each appointed officer shall have the title and authority, hold office 
for the period , and perform the duties specified in the bylaws or established by the Board. 

Section 5. REMOVAL OF OFFICERS. Without prejudice to the rights of any 
officer under an employment contract, the Board of Directors may remove any officer with 
or without cause. 

Section 6. RESIGNATION OF OFFICERS. Any officer may resign at any time 
by giving written notice to the Board. The resignation shall take effect on the date the notice 
is received or at any later time specified in the notice. Unless otherwise specified in the 
notice, the resignation need not be accepted to be effective. Any resignation shall be 
without prejudice to any rights of the Corporation under any contract to which the officer is a 
party. 

Section 7. VACANCIES IN OFFICE. A vacancy in any office because of death, 
resignation, removal , disqualification, or any other cause shall be filled in the manner 
prescribed in these bylaws for normal appointment to that office, provided, however, that 
vacancies need not be filled on an annual basis . 

Section 8. CHAIRMAN OF THE BOARD. If a Chairman of the Board of 
Directors is elected , he or she shall preside at the Board of Directors' meetings and shall 
exercise and perform such other powers and duties as the Board of Directors may assign 
from time to time. If a Chairman of the Board of Directors is elected, there shall also be a 
Vice-Chairman of the Board of Directors. In the absence of the Chairman, the Vice­
Chairman shall preside at Board of Directors meetings and shall exercise and perform such 
other powers and duties as the Board of Directors may assign from time to time. 

Section 9. PRESIDENT. The President shall be the general manager of the 
Corporation and shall supervise, direct, and control the Corporation's activities , affairs , and 
officers as fully described in any applicable employment contract, agreement, or job 
specification . The President shall have such other powers and duties as the Board of 
Directors or the bylaws may require. If there is no Chairman of the Board, the President 
shall also preside at the Board of Directors' meetings. 

Section 10. SECRETARY. The Secretary shall keep or cause to be kept, at the 
Corporation 's principal office or such other place as the Board of Directors may direct, a 
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book of minutes of all meetings, proceedings, and actions of the Board and of committees 
of the Board. The minutes of meetings shall include the time and place that the meeting 
was held; whether the meeting was annual , regular, special , or emergency and, if special or 
emergency, how authorized; the notice given; and the names of the directors present at 
Board of Directors and committee meetings. 

The Secretary shall keep or cause to be kept, at the principal California office, a 
copy of the articles of incorporation and bylaws, as amended to date. 

The Secretary shall give, or cause to be given, notice of all meetings of the Board 
and of committees of the Board of Directors that these bylaws require to be given. The 
Secretary shall keep the corporate seal, if any, in safe custody and shall have such other 
powers and perform such other duties as the Board of Directors or the bylaws may require. 

Section 11 . CHIEF FINANCIAL OFFICER. The Chief Financial Officer shall keep 
and maintain, or cause to be kept and maintained, adequate and correct books and 
accounts of the Corporation's properties and transactions . The Chief Financial Officer 
shall send or cause to be given to directors such financial statements and reports as are 
required to be given by law, by these bylaws, or by the Board. The books of account shall 
be open to inspection by any director at all reasonable times . 

The Chief Financial Officer shall (a) deposit, or cause to be deposited, all money 
and other valuables in the name and to the credit of the Corporation with such depositories 
as the Board of Directors may designate; (b) disburse the corporation 's funds as the Board 
of Directors may order; (c) render to the President, Chairman of the Board , if any, and the 
Board , when requested, an account of all transactions as Chief Financial Officer and of the 
financial condition of the Corporation ; and (d) have such other powers and perform such 
other duties as the Board , contract, job specification , or the bylaws may require. 

If required by the Board , the Chief Financial Officer shall give the Corporation a bond 
in the amount and with the surety or sureties specified by the Board of Directors for faithful 
performance of the duties of the office and for restoration to the Corporation of all of its 
books, papers , vouchers, money, and other property of every kind in the possession or 
under the control of the Chief Financial Officer on his or her death, resignation , retirement, 
or removal from office. 

The Chief Financial Officer shall be the chair of the Finance Committee, which shall 
prepare an annual budget, in conjunction with the Principal and the Office Manager, for the 
consideration and approval of the Board of Directors. 

Section 12. RETURN DOCUMENTS. Upon expiration of the term of office, or in the 
case of resignation or termination, each officer shall turn over to the President, without 
delay, all records , books and other materials pertaining to the office and shall return to the 
Treasurer, without delay, all funds belonging to the corporation. 

Section 13. OFFICERS'S REQUIREMENTS. Officers are required to become 
familiar with and uphold the bylaws, standing rules , and the provisions of any insurance 
policies purchased by the corporation. 
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ARTICLE IX 
STAFF 

Section 1. PRINCIPAL. The Board is responsible for appointing a Principal who, in 
accordance with the charter school and the policies established from time to time by the 
Board, shall be the Principal of the charter school and supervise and control all of the 
business and affairs of the charter school. The Principal shall employ and discharge, and 
prescribe the duties and fix the compensation of all agents and employees of the charter 
school with approval of the Board. In the event of the absence of the Principal or his or her 
disability to act the Board will appoint an Interim Principal or a team of Interim Co-Principals 
to fill this role. The Board is also responsible for working collaboratively with the Principal 
and conducting an annual evaluation of the Principal's performance. 

The Principal of the school will be an ex officio member of all committees, but will not 
have any voting rights . 

ARTICLE X 
CONTRACTS WITH DIRECTORS 

Section 1. CONTRACTS WITH DIRECTORS. The Corporation shall not enter 
into a contract or transaction in which a director directly or indirectly has a material financial 
interest (nor any other corporation, firm, association , or other entity in which one or more of 
the Corporation's directors are directors and have a material financial interest). 

ARTICLE XI 
CONTRACTS WITH NON-DIRECTOR DESIGNATED EMPLOYEES 

Section 1. CONTRACTS WITH NON-DIRECTOR DESIGNATED 
EMPLOYEES. The Corporation shall not enter into a contract or transaction in which a 
non-director designated employee (e.g. , officers and other key decision-making employees) 
directly or indirectly has a material financial interest. 

ARTICLE XII 
LOANS TO DIRECTORS AND OFFICERS 

Section 1. LOANS TO DIRECTORS AND OFFICERS. The Corporation shall 
not lend any money or property to or guarantee the obligation of any director or officer 
without the approval of the California Attorney General; provided , however, that the 
Corporation may advance money to a director or officer of the Corporation for expenses 
reasonably anticipated to be incurred in the performance of his or her duties if that director 
or officer would be entitled to reimbursement for such expenses of the Corporation. 

ARTICLE XIII 
INDEMNIFICATION 

Section 1. INDEMNIFICATION. To the fullest extent permitted by law, the 
Corporation shall indemnify its directors , officers, employees , and other persons described 
in Corporations Code Section 5238(a), including persons formerly occupying any such 
positions, against all expenses , judgments , fines , settlements , and other amounts actually 
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and reasonably incurred by them in connection with any "proceeding ," as that term is used 
in that section, and including an action by or in the right of the Corporation by reason of the 
fact that the person is or was a person described in that section. "Expenses," as used in 
this bylaw, shall have the same meaning as in that section of the Corporations Code. 

On written request to the Board of Directors by any person seeking indemnification 
under Corporations Code Section 5238 (b) or Section 5238 (c) the Board of Directors shall 
promptly decide under Corporations Code Section 5238 (e) whether the applicable standard 
of conduct set forth in Corporations Code Section 5238 (b) or Section 5238 (c) has been 
met and, if so, the Board of Directors shall authorize indemnification. 

ARTICLE XIV 
INSURANCE 

Section 1. INSURANCE. The Corporation shall have the right to purchase and 
maintain insurance to the full extent permitted by law on behalf of its directors, officers , 
employees , and other agents, to cover any liability asserted against or incurred by any 
director, officer, employee, or agent in such capacity or arising from the director's, officer's, 
employee's, or agent's status as such. 

ARTICLE XV 
MAINTENANCE OF CORPORATE RECORDS 

Section 1. 
shall keep: 

MAINTENANCE OF CORPORATE RECORDS. The Corporation 

a. Adequate and correct books and records of account; 
b. Written minutes of the proceedings of the Board and committees of the 

Board ; and 
c. Such reports and records as required by law. 

ARTICLE XVI 
INSPECTION RIGHTS 

Section 1. DIRECTORS' RIGHT TO INSPECT. Every director shall have the 
right at any reasonable time to inspect the Corporation's books, records , documents of 
every kind , physical properties , and the records of each subsidiary as permitted by 
California and federal law. The inspection may be made in person or by the director's agent 
or attorney. The right of inspection includes the right to copy and make extracts of 
documents as permitted by California and federal law. This right to inspect may be 
circumscribed in instances where the right to inspect conflicts with California or federal law 
(e.g ., restrictions on the release of educational records under FERPA) pertaining to access 
to books , records, and documents. 

Section 2. ACCOUNTING RECORDS AND MINUTES. On written demand on 
the Corporation, any director may inspect, copy, and make extracts of the accounting books 
and records and the minutes of the proceedings of the Board of Directors and committees 
of the Board of Directors at any reasonable time for a purpose reasonably related to the 
director's interest as a director. Any such inspection and copying may be made in person or 
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by the director's agent or attorney. This right of inspection extends to the records of any 
subsidiary of the Corporation. 

Section 3. MAINTENANCE AND INSPECTION OF ARTICLES AND BYLAWS. 
The Corporation shall keep at its principal California office the original or a copy of the 
articles of incorporation and bylaws, as amended to the current date, which shall be open to 
inspection by the directors at all reasonable times during office hours. 

ARTICLE XVII 
BUDGET 

Section 1. BUDGET ADOPTION . Following the annual elections in September of 
each year, a finance committee will establish a tentative budget to be adopted by the Board 
of Directors with appropriate changes at the first board meeting of the school year. 

ARTICLE XVIII 
REQUIRED REPORTS 

Section 1. ANNUAL REPORTS. The Board of Directors shall cause an annual 
report to be sent to itself (the members of the Board of Directors) within 120 days after the 
end of the Corporation 's fiscal year. That report shall contain the following information, in 
appropriate detail : 

a. The assets and liabilities, including the trust funds, or the Corporation as of 
the end of the fiscal year; 

b. The principal changes in assets and liabilities , including trust funds ; 

c. The Corporation's revenue or receipts , both unrestricted and restricted to 
particular purposes ; 

d. The Corporation's expenses or disbursement for both general and restricted 
purposes ; 

e. Any information required under these bylaws; and 

f. An independent accountant's report or, if none, the certificate of an 
authorized officer of the Corporation that such statements were prepared without 
audit from the Corporation 's books and records. 

Section 2. ANNUAL STATEMENT OF CERTAIN TRANSACTIONS AND 
INDEMNIFICATIONS. As part of the annual report to all directors, or as a separate 
document if no annual report is issued, the Corporation shall , within 120 days after the end 
of the Corporation's fiscal year, annually prepare and mail or deliver to each director and 
furnish to each director a statement of any transaction or indemnification of the following 
kind: 

(a) Any transaction (i) in which the Corporation , or its parent or subsidiary, was a 
party, (ii) in which an "interested person" had a direct or indirect material 
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financial interest, and (iii) which involved more than $50,000 or was one of 
several transactions with the same interested person involving, in the 
aggregate, more than $50,000. For this purpose, an "interested person" is 
either: 

(1) Any director or officer of the Corporation, its parent, or subsidiary (but 
mere common directorship shall not be considered such an interest); 
or 

(2) Any holder of more than 10 percent -of the voting power of the 
Corporation , its parent, or its subsidiary. The statement shall include 
a brief description of the transaction, the names of interested persons 
involved, their relationship to the Corporation, the nature of their 
interest, provided that if the transaction was with a partnership in 
which the interested person is a partner, only the interest of the 
partnership need be stated. 

(b) The amount and circumstances of any indemnifications aggregating more 
than $10,000 paid during the fiscal year to any director or officer of the 
Corporation pursuant to Article XII of these Bylaws. 

ARTICLE XIX 
BYLAW AMENDMENTS 

Section 1. BYLAW AMENDMENTS. The Board of Directors may adopt, amend 
or repeal any of these Bylaws by a majority of the directors present at a meeting duly held at 
which a quorum is present, except that no amendment shall change any provisions of the 
Charter that created the French American Charter School of the East Bay or make any 
provisions of these Bylaws inconsistent with that Charter, the Corporation 's Articles of 
Incorporation, or any laws. 

ARTICLE XX 
FISCAL YEAR 

Section 1. FISCAL YEAR OF THE CORPORATION_ The fiscal year of the 
Corporation shall begin on July 1st and end on June 30th of each year. 
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CERTIFICATE OF SECRETARY 

certify that I am the duly elected and acting Secretary of the French American 
Charter School of the East Bay, a California nonprofit public benefit corporation; that these 
bylaws, consisting of the foregoing 15, pages, are the bylaws of the Corporation as adopted 
by the Board of Directors on ; and that these bylaws have not been 
amended or modified since that date, 

Executed on _____ ____ at _ _ ______ , California 

____________ ,Secretary 
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French American Charter School of the East Bay- Charter Appendix 

I. ADOPTION 

In compliance with the Political Reform Act of 1974, California Government Code Section 
87100, ~., French American Charter School (FACSEB) hereby adopts this Conflict of 
Interest Code ("Code"), which shall apply to all governing board members, candidates for 
member of the governing board, and all other designated employees of FACSEB ("Charter 
School"), as specifically required by California Government Code Section 87300. 

II. DEFINITION OF TERMS 

As applicable to a California public charter school, the definitions contained in the Political 
Reform Act of 1974, the regulations of the Fair Political Practices Commission, specifically 
California Code of Regulations Section 18730, and any amendments or modifications to the Act 
and regulations are incorporated by reference to this Code. 

Ill. DESIGNATED EMPLOYEES 

Employees of this Charter School , including governing board members and candidates for 
election and/or appointment to the governing board, who hold positions that involve the making 
or participation in the making , of decisions that may foreseeably have a material effect on any 
financial interest, shall be "Designated Employees." The Designated Employees' positions are 
listed in "Exhibit A" attached to this policy and incorporated by reference herein . 

IV. STATEMENT OF ECONOMIC INTERESTS: FILING 

Each Designated Employee, including governing board members and candidates for election 
and/or appointment to the governing board, shall file a Form 700 Statement of Economic 
Interest ("Statement") at the time and manner prescribed by California Code of Regulations, title 
2, section 18730, disclosing reportable investments, interests in real property , business 
positions, and income required to be reported under the category or categories to which the 
employee's position is assigned in "Exhibit A. " 

An investment, interest in real property or income shall be reportable, if the business entity in 
which the investment is held , the interest in real property, the business position, or source of 
income may foreseeably be affected materially by a decision made or participated in by the 
Designated Employee by virtue of his or her position . The specific disclosure responsibilities 
assigned to each position are set forth in "Exhibit B." 

Statements Filed With the Charter School. All Statements shall be supplied by the Charter 
School. All Statements shall be filed with the Charter School. The Charter School 's filing officer 
shall make and retain a copy of the Statement and forward the original to the County Board of 
Supervisors. 

V. DISQUALIFICATION 

No Designated Employee shall make, participate in making , or try to use his/her official position 
to influence any Charter School decision which he/she knows or has reason to know will have a 
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reasonably foreseeable material financial effect, distinguishable from its effect on the public 
generally, on the official or a member of his or her immediate family. 

VI. MANNER OF DISQUALIFICATION 

A. Non-Governing Board Member Designated Employees 

When a non-Governing Board member Designated Employee determines that he/she should 
not make a decision because of a disqualifying interest, he/she should submit a written 
disclosure of the disqualifying interest to his/her immediate supervisor. The supervisor shall 
immediately reassign the matter to another employee and shall forward the disclosure notice to 
the Charter School Principal , who shall record the employee's disqualification. In the case of a 
Designated Employee who is head of an agency, this determination and disclosure shall be 
made in writing to his/her appointing authority (i.e. the Board) . 

B. Governing Board Member Designated Employees 

Governing Board members shall disclose a disqualifying interest at the meeting during which 
consideration of the decision takes place. This disclosure shall be made part of the Board's 
official record . The Board member shall refrain from participating in the decision in any way (i .e. , 
the Board member with the disqualifying interest shall refrain from voting on the matter and shall 
leave the room during Board discussion and when the final vote is taken) and comply with any 
applicable provisions of the Charter School bylaws. 
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EXHIBIT A 

Designated Positions 

I. Persons occupying the following positions are designated employees and must disclose 
financial interests in all categories defined in "Exhibit B" (i.e., categories 1, 2, and 3) . 

A. Members of the Governing Board and their alternates (if applicable) 
B. Candidates for Member of the Governing Board 
C. Officers (President, Vice- President, Treasurer, Secretary, if not already included in 

Category A above) 
D. Principal of Charter School 
E. Consultants 11 

II. Persons occupying the following positions are designated employees and must disclose 
financial interests defined in Category 1 of "Exhibit B. " 

A. Office Manager 

11 The Charter School Principal may determine, in writing , that a particular consultant, although a 
"designated position ," is hired to perform a range of duties that is limited in scope and thus not required to 
fully comply with the disclosure requirements in this section . Such written determination shall include a 
description of the consultant's duties and , based upon that description, a statement of the extent of 
disclosure requirements. The Charter School Principal 's determination is a public record and shall be 
retained for public inspection in the same manner and location of interest code. 
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EXHIBIT B 

Disclosure Categories 

Category 1 Reporting: 

A. Interest in real property which is located in whole or in part either (1) within the 
boundaries of Alameda County ("County") or (2) within two miles of the boundaries of the 
County, including any leasehold, beneficial or ownership interests or option to acquire 
such interest in real property. 

(Interests in real property of an individual include a business entity's share of interest in 
real property of any business entity or trust in which the designated employee or his or 
her spouse owns, directly, indirectly, or beneficially, a 10% interest or greater.) 

B. Investments in or income from persons or business entities which are contractors or sub­
contractors , which are or have been within the previous two-year period engaged in the 
performance of building construction or design within the County. 

C. Investments in or income from persons or business entities engaged in the acquisition or 
disposal of real property within the County. 

(Investment includes any financial interest in or security issued by a business entity, 
including but not limited to common stock, preferred stock, rights, warrants, options, debt 
instruments and any partnership interest or other ownership interests.) 

(Investments of any individual include a pro rata share of investments of any business 
entity or trust in which the designated employee or his or her spouse owns, directly, 
indirectly or beneficially, a ten percent interest or greater.) 

(Investment does not include a time or demand deposit in a financial institution , shares 
in a credit union, any insurance policy, or any bond or other debt instrument issued by 
any government or government agency.) 

Category 2 Reporting: 

A. Investments in or income from business entities which manufacture or sell supplies, 
books, machinery or equipment of the type utilized by the department for which the 
designated employee is Manager or Charter School Principal. Investments include 
interests described in Category 1. 

Category 3 Reporting: 

A. Investments in or income from business entities, which are contractors or sub­
contractors engaged in the performance of work or services of the type utilized by the 
department for which the designated employee is Manager or Charter School Principal. 
Investments include the interests described in Category 1. 
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INTRODUCTION 

The French American Charter School of the East Bay (FACSEB) is commit ted to maintaining a safe and secure schoo l 

for all of its students and staff. To that end, th is Comprehensive School Safety Plan covers the Charter School's 

policies and expect ations regarding t he practices of schoo l in maintaining the security of the physical camp us, 

respon ding appropriate ly to emergencies, increasing the safety and protection of students and staff, and creating a 

safe and orderly environment that is conducive to learning. 

All FACSEB employees will receive training in the Comprehensive School Safety Plan upon join ing the schoo l and 

should review any changes to the Plan annually. 

CAM PUS SAFETY AND SECURITY 

Charter School staff will maintain policies, practices and procedu res so t hat the campus is physically secure and 

safe. 

I ENTRANCES AND EXI TS 

The Charter Schoo l Principal and office manager will develop procedures so that students, staff, parents and 

community members can enter and exit the building in a safe and orderly way, and that the bui lding is secure from 

unauthorized entry during non-school hours, as fo llows: 

• Designating individuals to lock the school bu ilding and/or grounds when not in use, 

• Training school staff members to maintain the secu rity of the bu ilding when working during non-regular 

working hours (e.g. not propping doors open, re-securing the building after leaving), 

• Maintaining a practice of locking doors that are not being regularly used, even during schoo l hours, 

• Posting signs requesting that visitors sign in at the main office, 

• Estab lishing a cu lture in which any adults w ithout a visitor or staff badge and any children not enro lled at 

the school are escorted immediately to the main office, 

• Periodically testing the secur ity system accord ing the manufacturer or vendor instructions, to ensure it is 

functioning, 
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• Creating a dismissal plan and student pick-up traffic plan to avoid congestion of the parking lot and local 

streets, and to prevent students from crossing traffic unnecessarily. 

I RELEASING STUDENTS 

Charter School employees are responsible for releasing students to parents, legal guardians or other persons 

designated by parents or legal guardians, un less formally modified by a court order served to the school. 

In the event that employees are uncertain of the propriety of releasing a student, they shou ld locate or contact the 

Charter School Principal, Principal's designee or Charter School counsel before releasing the stud ent. 

I VISITORS POLICY 

FACSEB encourages interested members of the community to visit our schools. To avoid potential disruptions to 

learning, to provide visitors with the information they need, and for the safety of students and staff, ALL visitors 

shou ld register immediate ly upon entering any school building or grounds. Visitors shall sign in at the beginning of 

their visit, receive a visitor badge, and sign out at the end of their visit. Students from other schools as well as 

students who have ended their school day are not to be on campus un less accompanied by parents/guardians or 

with the permission of the site administrator. 

In registering as a visitor, the sign-in form shou ld inc lude spaces for the following information: 

• Name; 

• His/her purpose for entering school grounds; 

• Destination within the school; 

• Time in and out; 

Proof of identity. 

At his/her discretion, the Principal, office manager or designee may also request 

• Address; 

• occupation and company affi liation; 

• age (if less than 21); and any other information consistent with law. 

Parents and guardians visiting during the school day for any purpose other than picking up or dropping off a child 

at the beginning or end of the school day as part of the normal schoo l day schedule should also be requested to 

sign in to the visitor log or a special log for parents. This applies to parents and guardians who are picking up a 

student early (e .g. for a medical reason) or dropping off a student late (e.g. tardy), as well as parents and guardians 

who are on campus to volunteer in their child's classroom. 

School employees shou ld follow normal check- in procedures upon arriva l for work and should wear badges 

sign ifying that they are Charter Schoo l employees. 

VIP Visitors accompanied by any Board member may be requested to register as a visitor at the disc retion of the 

accompanying Board member. 
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Students not enrolled at the school who wish to use the school grounds for recreation during the school day are, at 

the discretion of the Principal, also subject to the Charter School's visitor policy. 

The Principal or designee may refuse to register any visitor if he or she reasonably concludes that the 

visitor's/outsider's presence would disrupt the school, students or employees, would result in damage to property, 

or would result in the distribution or use of a controlled substance. (Penal Code 627.4) . 

The Principal or designee may request that a visitor/outsider who has failed to register, or whose registration 

privileges have been denied or revoked, promptly leave school grounds. If necessary, the Principal or designee may 

call the local police to enforce the departure of the visitor/outsider . When a visitor/outsider is directed to leave, 

the Principal or designee shall inform the visitor/outsider that if he or she reenters the school within seven (7) 

days, he or she will be guilty of a misdemeanor and subject to a fine and/or imprisonment. (Penal Code 627. 7). 

FACSEB shall inform parents annually about the school's policies regarding visitors/outsiders, and remind parents 

that to maximize safety and security they should also register when visiting the school. 

This visitor/outsider policy is subject to the further terms and conditions contained in the Charter School's 

Registered Sex Offender Policy, set forth below. 

I FINGERPRINTING POLICY 

For the protection of students, California State law requires criminal background checks for all public school 

employees, as well as any individual working alone with minors in a school setting. In most cases, fingerprinting is 

completed with a " Live Scan" machine which takes an electronic picture of the fingerprints (rather than using an 

ink pad). The fingerprints are then compared to the Federal Bureau of Investigation (FBI) and/or Department of 

Justice (DOJ) databases. 

Who should be fingerprinted 

All new school site employees must be fingerprinted and cleared before they begin work. Individuals who were 

previously fingerprinted when they worked in another school district must be fingerprinted again to ensure that 

the school is notified if the person subsequently commits a felony or misdemeanor. 

In addition, any volunteers who have the occasion to be alone with a pupil while not in the presence of a 

credentialed Charter School employee must receive fingerprint clearance prior to volunteering on campus. 

Volunteers do not have to be fingerprinted only if they are working under the direct and continual supervision of a 

credentialed schoo l employee in the same room, and will have no occasion to be alone with a pupil. This policy 

also applies to parents/guardians of students who volunteer at the school and may have the occasion to be alone 

with a pupil other than their own child. 

The actual background check depends on the individual's residency history. If the individual has resided in the 

state of California for more than 5 years, only DOJ check is required. If the individual has resided in the state of 

California for less than 5 years, DOJ and FBI checks are both required. 
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Note that most DOJ background checks take less than seven days. FBI background checks take considerably longer. 

Individuals who wish to work or volunteer at the Charter School should plan to get fingerprinted as quickly as 

possible to avoid delays in commencing work or volunteer activit ies. 

Who pays for fingerprinting 

FACSEB pays for Live Scan (fingerprin ting) services for employees, using general school funds. Vo lunteers are 

requested to cover the cost of thei r own fingerprinting. If a potential volunteer is not ab le to pay for such 

fingerprinting, then the cost of the fingerprinting may be paid by the school's booster club. 

Please see the School Office Manager for specific details about how to get fingerprinted . 

I REG ISTERED SEX OFFENDER POLIC Y 

For the protection of pupils whi le they are travel ing to and from school, attending school, or at a schoo l- related 

activity, Principals and their designees shou ld respond appropriate ly when apprised of information that a 

registered sex offender resides or works within two (2) m iles of the Charter Schoo l, or otherwise may be likely to 

attempt to visi t the Charter School for any reason whatsoever. 

In accordance with " M egan's Law", the Principal or designee shall notify parents/guardians annual ly of the 

avai lab ility of t he CD-ROM from loca l law enforcement regarding registered sex offenders, and recommend that 

they utilize the information contained on the d isk, and that information about registered sex offenders may be 

obtained from the Ca li forn ia Attorney General's Megan's Law website, found at http://meganslaw.ca.gov, (Penal 

Code 290.4 and Parra Act), subject to the disc laimer found on said website. 

FACSEB and its employees sha ll be immune from liability for the good faith dissemination of sex offender 

information so long as the dissemin ation is in the manner and to the extent authorized by law. (Penal Code 290). 

When the school has received information about a registered sex offender from any source, the Principal or 

designee may, on a case-by-case basis, notify staff, including but not limited to, campus supervisors, bus drivers, 

staff who may be involved in visitor/outsider registration , and teachers. If the Principal or designee informs any 

staff member of the information about a registered sex offender, the Principal or designee sha ll also inform the 

staff member of the fo llowing: 

• The Charter School will share public registered sex offender information with staff members to assist in 

identifying a danger; 

Any person who uses registered sex offender information to commit a fe lony wi ll be subject to criminal 

penalt ies; and 

• Staff is not permitted to notify any parents or any other members of the commun ity of any information 

received pursuant to this policy without the written permission of the Principal or designee. 

If a suspected registered sex offender is seen on or nearby school grounds, and is not a parent or guardian of a 

pupil at the school, staff members shall immed iately inform the Principal or designee. When the Principal or 

designee receives informatio n that a suspected registered sex offender may be on or nearby school grounds or 

around any pupil, he or she will determine whether the suspected registered sex offender has received written 
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permission for the entry onto school grounds, is a parent or guardian of a pupil at the school, and if possible, is 

actually a registered sex offender. Any such registered sex offender who does not have written permission for the 

entry onto school grounds or is not a parent or guardian of a pupil attending the school will be promptly directed 

to leave by the Principal, who will notify law enforcement immediately. Law enforcement will determine if the 

registered sex offend er is in violation of parole or probation conditions. 

If a school learns or is notified that a registered sex offender is a parent/guardian of one or more pupils who 

attend the school, the Principal or designee shou ld attempt to schedule a meeting with the parent/guardian for 

the following purposes: 

• To establish a positive, cooperative working relationship to the extent possible; 

• To discuss the incident(s) leading to the registration requirement, (the Charter School recognizes that the 

parent/guardian is not required to discuss any criminal or personal history with representatives of the 

Charter School); 

• To explain the limitations placed upon the parent's/guardian's participation in school programs, activities 

or visits, as specified in this policy; 

• To advise the parent/guardian that the regulation s limiting his/her access to ch ildren at schoo l will be 

strictly enforced with the assistance of law enforcement personnel, if required; 

• To develop joint strategies with the parent/guardian for "normalizing" the educational experience of 

his/her chi ldren to the fullest extent possible; and 

• To be advised of any judicial restraining orders or conditions of probation or parole that may limit the 

parent's/guardian's ability to participate in school activities. 

This meeting shall be held on school grounds unless there is a concern for the safety or welfare of pupils or staff, 

and in that event, it may be held at a location within the Principal' s or designee's disc retion . If this meeting with 

the parent is not held, the Principal or designee shall notify the parent/guardian in writing of the info rmation 

contained in this policy. The Charter School recognizes the followin g rights of the parent/guardian to participate in 

his/her ch ild's education: 

• To transport his/her ch ild to and from schoo l; 

• To attend regularly scheduled parent conferences with the teacher, Principa l or other school official ; and 

• To attend a regularly scheduled school program or activity in which their child is a participant. 

The parent/guardian may not extend their presence at school beyond what is reasonable to exercise the aforesa id 

parental rights, and to that end, a registered sex offender shal l not: 

• Serve as a school or class volunteer; 

• Act as a chaperone on a school field trip; 

• Be in the presence of ch ildren for any reason other than for the parental rights stated herein; or 

• Make individual contact with any student other than his/her own while at school or during a school 

activity. 

Staff shall provide observation and/or supervision of a parent/guardian registered sex offender who is visiting a 

school or participating in a school activity defined here in . 
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When a parent/guardian is a registered sex offender, the school will make an effort to preserve the confidentiality 

of information obtained pursuant to the Megan's Law notification process to the fullest degree possible. School 

officials may share relevant information with employees as needed but will not share the information with 

un authorized employees, other parents or with t he community at large. In order to avoid a breach of 

confidentiality, copies of forms, materials or information distributed or used in connection with the 

implementation of this policy should be collected and/or destroyed. Under no circumstances is it appropriate to 

post notices, photographs, or the identity of a parent/guardian registered sex offender on school bulletin boards. 

All schools sha ll inform parents annually about the existence of this policy regarding regist ered sex offenders. All 

schools shall cooperate to the fullest extent possible with local law enforcement for receiving, communicating and 

disseminating information concerning registered sex offenders. NOTE : Pursuant to Penal Code 290(q), any person 

who uses registered sex offender information to commit a felony will receive a five-year stat e prison t erm; any 

person who uses registered sex offender information to commit a misdemeanor will be fin ed at least $500 and not 

more than $1000. 

EMERGENCY PREPAREDNESS 

Every school shou ld have emergency preparedness procedures readi ly on hand, including a list of up to date 

emergency contact numbers. This information shou ld be discussed and disseminated before school starts, idea lly 

at an all-school staff meeting just when the teachers return to duty. 

DR IL LS 

It is the Principal's responsibility to schedule emergency drills throughout the year, and record th e date and time 

of each drill. The Office Manager may be asked to help out . Those drills are: 

• Fire Drill : At least once per quarter, a fire drill should be conducted in which all pupi ls, teachers, and 

other employees are required to vacate the building. 

• Civil Defense Drill: A Civil Defense Drill shou ld be conducted at least twice each schoo l year fo llowing the 

school's Civil Defense Procedure. 

• Earthquake Duck & Cover Drill : This dri ll shou ld be performed twice per school year. 

• Major Disaster Drill: Th is dri ll should be performed twice per school year so personnel are oriented to 

the Charter School's Major Disaster Plan. 

l c1v1L DEFENSE PROCEDURES 

Civil defense procedures are estab lished to promote the safety of ch ildren and adults during a period of civil 

emergency. The local Civil Defense and Disaster Counci l is responsible for coord inating disaster planning among 

the cities in your area. It is through this coordination that information and warning notifications are 

commun icated. An Emergency Warning System, which includes sirens strategically positioned t hroughout the 

school's county, becomes the major Civi l Defense alarm. 

In add ition, schools w ill receive warning through telephone communications from the local county office. 
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ALERT SIGNALS 

The ability to respond quickly and efficiently when a major disaster strikes is important so that we are to provide 

protection for students and school staff. In order to be better prepared, the staff, students and parents shou ld be 

informed of their responsibilities following a major disaster. 

At the sound of the "Alert" signal: 

• All students in transit between classrooms, in restrooms, etc., will walk to their assigned classrooms. 

• Children on the playground or library will return to their assigned classrooms. 

• Each teacher will stay in the classroom with his/her students. 

• Each custodian will report to the school office for instructions. 

At the sound of the "Take Cover" signal: 

• Students will position themselves under desks or tables. 

• Students on t he playground or out of doors will drop, face down on the ground . 

• Open all doors; leave windows as they are. 

• The teacher should be ready with stories, songs, guessing games, etc. , in case of an extended waiting 

period . 

At the "All Clear" signal: 

• Chi ldren will resume their regular class activities. 

• When a building is unsafe to resume classroom instruction or if the situation has made the streets and 

sidewalks hazardous, the superintendent (or designee) will declare t he premises unsafe. 

• If an evacuation is found necessary, the Principal will post on a conspicuous place, the new location of the 

students. A notice or letter to parents designating a site as we ll as procedures should be included in the 

first day packet going home with students. 

STAFF RESPONSIBILI TIES 

In the event of a disaster or civil defense alert, individuals on the school site have the following responsibilities: 

Principal 

• Sound appropriate alarm to evacuate building (fire drill) or take cover within the building (civil defense). 

• Following fire drill procedures, check the building to ensure that all students, personnel and visitors have 

evacuated the building. 

• Provide for administration of first aid and request other emergency assistance as needed . 

• Keep the Home Office and your loca l county office informed and, if necessary, set up a telephone 

communications at a nearby residence or business. 

• Give directions to po lice in search clearing procedures and take full responsibility for search . 
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• Coordinate supervision of students and al l clean -up or security efforts. 

Teachers 

• Carry out appropriate emergency procedures to ensure the safety and welfare of students. 

• Supervise children and maintain calm and order. 

• Make sure they have access to the classroom copy of the students' emergency cards. 

Office Manager 

• Assist and take direction from the Principal. 

• Make su re first aid supplies are handy in case t hey are needed. 

• Carry out other duties as ass igned. 

Custodial Engineers (or Principal, office manager, FACSEB staff) 

• Shut off the valves for gas, water, electricity and air conditioning (if necessary). 

• Open all gates and doors to assemb ly and exit areas. 

Aides, Volunteers and Other Adults 

• Should assist teachers working with students to keep them safe, orderly and comfortab le. 

• Be on ca ll for Administrators' requests. 

FACSEB leadership team 

• In advance of emergencies, the schoo l leadersh ip team shou ld ensure the fo llowing emergency suppl ies 

are stored: 

Student Emergency Packets: (1 per student) 

2 quarts of water 

So lar blanket 

Food for two days 

Note from parents with emergency instructions 

School Emergency Supplies: 

First aid kits 

Flashlights 

Batteries 

Radios 

Megaphone 

Walkie-talkies 
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EMERGENCY PROCEDURES 

All classrooms should have emergency exit charts posted near the door(s). In the case of an emergency, every 

adult should be aware of his/her ro le and respon sib ilities and follow these procedures: 

1. Principa l assesses the sit uation. 

2. Principal notifies all staff members of the emergency via PA, fire alarm, and/or megaphone. 

3. Assigned person calls 911. 

4. Assigned person notifies APS headquarters. 

5. Principal or assigned person meets with emergency crews. 

6. Assigned person(s) ensures all classrooms, hallways and restrooms on first floor are empty after escorting 

students to assigned location. 

7. Assigned person(s) ensures all classrooms, hallways and restrooms on second floor are empty after 

escorting students to assigned location . 

8. Assigned person(s) ensures the cafeteria and gym are empty. 

9. Assigned person(s) greet, organize and comfort students outside the bui lding. 

10. Each t eacher takes ro ll and Lead Teachers pick up the names of any missing students and report these 

names to the emergency crew chief and the Principal. 

11. Assigned person(s) will direct students who need first aid to an assigned location. 

12. Principal determines, in consultation with the emergency crews, whether to release students to their 

homes or to return students to classes, and makes announcement via megaphone. 

13. If students and staff are dismissed for the day, an assigned person (s) wi ll be responsib le for securing the 

bui lding against vanda lism and theft. 

14. All classroom teachers will ensure that students are released to guardians' care. 

15. In the case that coun se ling services are subsequently needed by any students, the Principal and an 

ass igned person will coordinate that effort. 

16. In the case that media coverage is an issue, Principal and an ass igned person will control and organize 

press releases and media requests. 

FIRST AID 

The First Aid area should be located at an assigned place and proper ly stocked at all times. 

The First Aid team will consist of individuals assigned by the Principa l or designee. 
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DISASTER PLANS 

Whenever there is any type of disaster, the primary concern is the safety of the students. The following general 

guidelines will offer assistance in a variety of disaster situations. Each teacher shou ld also display Disaster Plan 

guidelines prominently in each classroom. 

FIRE 

1. Principa l, custodians and/ or office manager will determine the location of the fire. 

2. Office manager will phone 911, pick up emergency card binder and student medication and leave t he 

building prepared to phone parents of any injured chi ld . 

3. Custodian or Principal will sound the fi re alarms. 

4. Staff will follow emergency procedures previously described . 

5. Students should leave the room in a single file, wa lk briskly but carefu lly, and stay in their class group 

when they reach their designated spot. 

EARTHQUA KE 

If indoors: 

1. All drop down to t he floor and duck and cover. 

2. Turn away from windows. 

3. Take cover under a desk or tab le or against an interior wal l. 

4. Cover head with arms or hold to t he cover and be prepared to move with it. 

5. Hold the position until the ground stops shaking. 

6. When in itial shaking stops, Principal or office manager sounds alarms to evacuate the building. 

7. Staff to fo llow emergency procedures previously described. 

If outdoors: 

1. Move away from buildings, poles and overhead wi res. 

2. Lie down or crouch low to the ground . 

3. Look out for dangers that demand movement. 

4. Be prepared to duck and cover again due to aftershocks. 

5. Staff to fol low emergency procedures prev iously described . 
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FLOOD/SEVERE WEATHER 

Warnings of severe weather are usually received via public rad io or the State Warn ing Center. If time and 

conditions permit, students may be sent home. However, if the weather conditions develop during school hours, 

without sufficient warning, students should be held at school. 

The Principal will assess the situation and make an announcement over the PA or megaphone to A) evacuate, B) 

stay in classes or C) release students to go home. See emergency procedures previously described for evacuation 

directions. 

ELECTRICAL FAILURE 

1. Principal and/or custodian notify the electrical company (PG&E) at 800-743-5000. 

2. Office staff and classroom teachers turn off computers and other equipment that might be damaged by a 

power su rge when the service is restored 

GAS LINE BREAK 

1. Principal and/or custodian notify PG & E. 

2. Principal and/or custodian notify the Fire Department. 

3. Staff to follow the emergency procedures previously described. 

WATER MAIN BREAK 

1. Principal and/or custodian notifies the water department. 

2. Custodian shuts off water. 

3. Principal notifies the police. 

4. Principal determines if it is necessary to follow the above emergency procedures to evacuate students 

and staff. 

1. Instruct teachers to move students away from drinking fountains and sinks. 

2. Notify schoo l office and APS headquarters. 

3. Have custod ian turn off pressure to drinking fountains and sinks. 

CHEMICAL SP ILL/ INCIDENT 

If Indoors: 
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l. Block or rope off area - DO NOT TOUCH ANYTHING. 

2. Evacuate room and TURN OFF air conditioning system. 

3. Notify school office and Head Custodian of the incident - contact 911 if necessary. 

4. Head Custodian should check for chemical safety data to determine cleanup procedure. 

If Outdoors: 

l. Upon hearing of a chemical leak (usually from the fire department or other city office) th e Principal will 

determine if students should be evacuated . 

2. Move away from buildings, poles and overhead wires. 

3. Close doors and windows and TURN OFF air conditioning system. 

4. If it is necessary to leave t he site, move crosswind, never move directly with or against t he wind which 

may carry fumes. 

5. Give first aid. 

6. Staff to follow the emergency procedures previously described. 

LOCKDOWN/SHOOTING INCIDENT 

If a shooting takes place the first priority is to shelter students and staff. On hearing shots or an announcement 

from Principal: 

l. Teachers close and lock all classroom doors and windows immed iate ly. 

2. Teachers take roll. 

3. Teachers calmly direct students to duck under their desks. 

4. Pr inc ipal ca lls 911. 

5. Principal assigned person(s) ensure students are not in th e hallways or bathrooms. Students found in 

these areas are immed iately escorted to a secure classroom or office. 

6. Office personnel close and lock all office doors and windows immed iately. 

7. Nobody leaves their secure sites until emergency crew members escort them to safety. 

8. Assigned person(s) will control and organize media. 

9. Assigned person(s) w ill ensu re that counse ling services are available as soon as possib le. 

I BOMB THREAT 
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There are two primary ways a bomb threat may arise. One is through a phone call or written letter in which a 

bomb is discussed. The other is through a citing of a suspicious object. Threats should be handled quickly and 

efficiently as if they were real and life threatening. 

If there is a phone call or written threat of a bomb on campus, the person who took the call or read the note will: 

1. Notify Principal immediately. 

2. Try to obtain information from the caller such as where the bomb is, where it is set to explode, what it 

looks like, what kind of bomb it is, why it is there and who the caller is. Note any identifying features 

about the caller (i.e. gender, speech patterns). 

If there is a citing of a suspicious object, the person would: 

1. Notify Principal immediately. 

2. Not touch the object but note any identifying features to describe it to the Principal and emergency 

crews. 

In all cases: 

1. If Principal determines to evacuate, staff follows emergency procedures previously described. 

2. Before emergency crews are on campus, do not search for any bomb, or explosive. Search only for people 

who should be evacuated. 

3. If you see any suspicious object, steer clear of it and report it to the Principal and the emergency crew 

chief. Follow all emergency crew and bomb squad directives. 

4. Use radios, walkie-talkies and phones only if absolutely necessary as the frequencies may set off the 

bomb(s). 

EXPLOSION 

If indoors: 

1. All drop down to the floor and duck and cover. 

2. Turn away from the windows. 

3. Take cover under a desk or table or against an inte rior wall. 

4. Cover head with arms and hold to the cover. 

5. Hold the position until directed otherwise. 

6. Staff to follow the emergency procedures previously described. 

If outdoors: 
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1. Move away from buildings, poles and overhead wires. 

2. Lie down or crouch low to the ground. 

3. Look out for dangers that demand movement. 

4. Staff to follow emergency procedures previously described . 

DEATH/SUICIDE 

1. Principal will be notified in the event of a death or suicide on campus. 

2. Assigned person(s) will phone 911. 

3. Assigned person(s) will phone APS headquarters. 

4. Principal will notify teachers to keep stud ents in their classrooms unti l informed otherwise. 

5. Assigned person(s) will control and organize media. 

6. Assigned person(s) will notify rel atives where the victim(s) have been taken and not divulge unnecessary 

details. 

7. Assigned person(s) w ill ensure that counse ling services are available as soo n as possible. 

INTRUDERS/ VICIOUS ANIMALS 

1. Call the school main office and office st aff will check out the situation and take appropriate action (i .e., 

contact Police or animal control agency) . 

2. Administration should initiate a code to alert staff of a potential suspicious intruder. 

3. Keep the students in the classroom unt il the th reat is cl eared. 

4. Implement shelter in place if necessary; lock classroom doors and windows, move away from windows, 

draw cu rtain s, remain si lent. 

5. Notify office of who is with you, if possible. 

6. All students outsid e of the building are to be quietly and cautiously led into th e building. 

7. Wait for furth er instructions from administration and/or police/animal agency. 

SCHOOL DRESS CODE 

School policy requires th at all students wear clothing th at abides by the school dress code. The dress code shows 

th at students are part of th e school community and will promote a culture of inc lusiveness. Dress code guidelin es 

will provide choices for students an d families whil e al so reducing distractions and disruptions caused by clothin g, 

making economic disparit ies between students less obvious, min imizing th e use of clothing to signal gang 

affiliat ion and other risks to stud ent safety, and promoting student achievement. 
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Dress code specifications - The dress code will lim it words, pictures, logos, commercial characters, and other 

embellishments. Colors and other specifications of the dress code will be determined by the Board of Directors in 

consultation with the Parent-Teacher Association. 

Support for needy families - FACSEB will designate funds to support families who may need assistance in meeting 

the dress code requirements. 

Exceptions - Since FACSEB is a school specifical ly chosen by families, an d not a school in which a chi ld is randomly 

placed, t here are no exemptions for students. 

STUDENT DISCIPLINE 

FACSEB believes that one of the major functions of education is the preparation of youth for respon sible 

citizenship. The Charter School shall foster a learning environment that reinforces se lf-discipline and the 

acceptance of personal responsibility. In addition, the Charter School shall work with st udents and fam ilies to 

provide a safe school environment that provides students with the opportu nity to have a quality education . 

The fo llowing po licies and procedures are designed to guide school personnel in dealing with student discipline 

issues, while providing students and parents with a clear set of expectations regarding student behavior and an 

understand ing of the consequences of misconduct. 

As provided in the charter petit ions, the policies and procedures for suspension and expulsion of students set forth 

in this document comply with the po licies and procedures identified in the California Education Cod e. These 

policies and procedures w ill be periodically reviewed and the lists of offenses for which students are su bject to 

suspension or expulsion will be modified as necessary. 

These policies and procedures will be enforced fa irly, uniformly, and consistent ly without regard to sex, ethnic 

group, rel igion, sexua l orientation, color, race, nation al origin and physical or mental disab ility. 

DISCIPLINE IN GENERAL 

Each school should develop a process for hand ling, and if necessary escalating, individual cases of student 

misbehavior. Strategies may include but are not limited to : 

• Relocating the student's desk to a differe nt part of t he classroom; 

• Ass ign ing different or add it ional work appropriate to the infract ion; 

• Utiliz ing a peer med iation or student conflict reso lution program; 

• Individual conversation w ith the classroom teacher about behavior and consequences; 

• Utilizing a written referral framework; 

• Designating selected classrooms and teachers (typically, lead teachers or advisors) as places for "time out; 

• Referring students to the Principal or a designee; 

• Contacting parents/guardians; and/or 

• Requiring the student to attend before/after school detention or Saturday detention. 
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All employees will report unmanageable or unusual behavior of students to the school Principal or designee as 

soon as possible. The schoo l Principal or designee shall investigate the report and exercise his or her discretion for 

purposes of notification of parents, legal guardians, law enforcement, or local child protection services. 

I SUSPENSION 

Suspension is the temporary removal of a student from class instruction for adjustment or disciplinary reasons. A 

suspension does not mean any of the following: 

• Reassignment to another class at the same school where th e student will rece ive continuing instruction 

for the school day. 

• Referral to an advisor assigned that role by the Principal. 

While on suspension from schoo l, the student is not to loiter on or about any schoo l grounds at any time, nor to 

attend any school activity at any time, no matter where such activity may be taking place. Violation may result in 

further disc iplinary action. 

Except in cases where suspension for a first offense is warranted in accordance with law, each schoo l site shall 

consider suspension from schoo l only when other means have not been successfu l or where the student 's 

presence would constitute a danger to persons or property or serious ly disrupt the educational process. 

AUTHORITY TO SUSPEND 

1. A teacher may suspend a student on ly from his/her classroom for the day of the suspension plus the 

following schoo l day. 

2. The Principal or his/her designee may suspend a st udent from class, classes or the school camp us for a 

period not to exceed five school days. 

3. The Principal or his/her designee may extend a student's suspension pending fin al decision by the Board 

of Directors on a recommendation for expu lsion. 

4. A Specia l Education student being considered for expu lsion may be suspended for ten (10) consecutive 

days pending assessment and an IEP Team meeting. The suspension may also be extended pending final 

decision by t he Board of Directors on a recommendation for expu lsion. 

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to school 

activity or schoo l attendance occurring within a school under the jurisd iction of the Chief Executive Officer or 

Principal or occu rring within any other schoo l district. A pupil may be suspended or expe lled for acts that are 

enumerated in the section and related to school activity or attendance that occur at any time, including, but not 

limited to any of the following: 

• Whil e on schoo l grounds. 

• While going to or coming from schoo l. 

• During the lunch period whether on or off the campus. 
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• During, or while going to or coming from, a school sponsored activity. 

1------··· -·-···· ·-·---·····-······------··-······ ···-··-··········· ·------· ······-··············-············ ··-········----···························································· ·· ································· 
i GROUNDS FOR SUSPENSION AND EXPULSION OF STUDENTS 

A Pupil may be suspended or expelled for acts that are enumerated below and related to school activity or 

attendance that occur at any time, including, but not limited to, any of the following: 

a) while on school grounds; 

b) while going to or coming from school; 

c) during the lunch period, whether on or off the school campus; or 

d) during, going to, or coming from a school-sponsored activity. 

ENUMERATED OFFENSES 

Students may be suspended or expel led for any of the fo llowing acts when it is determined th at the pupil: 

l. Caused, attempted to cause, or threatened to cause physical injury to another person . A pupil who aids or abets 

the infliction or attempted infliction of physical injury to another person may be subject to suspension, but not 

expulsion, except th at a pupil who has been adjudged by a juvenile court to have committed, as an aider and 

abettor, a crime of physical violence in which the victim suffered great bodily injury or serious bodily injury shall be 

subject to discipline pursuant to subdivision (1). 

2. Willfully used force of violence upon the person of another, except self-defense. 

3. Possessed, so ld, or otherwise furn ished any firearm, knife, explosive, or other dangerous object. If it is 

determined by the Board of Directors that a student has brought a fire arm or destructive device on to campus or 

to have possessed a fi rearm or dangerous device on campus, the student shall be expelled for one year, pursuant 

to the Federal Gun Free Schools Act of 1994.4. Unlawfully possessed, used, sold or otherwise furnished, or was 

und er the influence of any contro lled substance, as defined in Health and Safety Code Sections 11053-11058, 

alcoholic beverage, or intoxicant of any kind. 

5. Unlawfully offered, arranged, or negotiated to sel l any contro lled substance as defined in Hea lth and Safety 

Code Sections 11053-11058, alcoho lic beverage or intoxicant of any kind, and then so ld, delivered or otherwise 

furnished to any person another liqu id substance or material and represented same as contro lled substance, 

alcoholic beverage or intoxicant. 

6. Committed or attempted to commit robbery or extortion. 

7. Caused or attempted to cause damage to school property or private property. 

8. Stole or attempted to stea l school property or private property. 
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9. Possessed or used tobacco or products containing tobacco or nicotine products, including but not limited to 

cigars, cigarettes, miniature cigars, clove cigarettes, smoke less tobacco, snuff, chew packets and betel. This section 

does not prohibit the use of his or her own prescription products by a pupil. 

10. Committed an obscene act or engaged in habitual profanity or vulgarity. 

11. Unlawfully possessed or unlawfully offered, arranged, or negotiated to se ll any drug paraphernalia, as defined 

in Health and Safety Code Section 11014.5. 

12. Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, 

administrato rs, or other school personne l engaged in the performance of their duties. 

13. Knowingly received stolen schoo l property or private property. 

14. Possessed an imitation firearm, i.e.: a replica of a firearm that is so su bstantially similar in physica l properties 

to an existing firearm as to lead a reasonable person to conc lude that the replica is a firearm. 

15. Committed or attempted to commit a sexual assault as defined in Penal Code Sections 261, 266c, 286, 288, 

288a or 289, or committed a sexua l battery as defined in Pena l Code Section 243.4. 

16. Harassed, threatened, or intimid ated a student who is a comp laining witness or w itness in a school disciplinary 

proceeding for the purpose of preventing that student from being a witness and/o r reta liating against that student 

for being a witness. 

17. Unlawfully offered, arranged to sell, negotiated to se ll, or so ld the prescription drug Soma. 

18. Engaged in, or attempted to engage in hazing. For t he purposes of th is subdivision, " haz ing" means a method 

of initiation or pre-initiation into a pupi l organization or body, whether or not th e organ ization or body is officially 

recognized by an educational institution, which is likely to cause serious bodi ly injury or persona l degradation or 

disgrace resulting in physica l or mental harm to a former, current, or prospective pupi l. For purposes of this 

section, "haz ing" does not inc lude athletic events or school-sanctioned events. 

19. Made terrorist threats against school officia ls and/or school property . For purposes of this section, "terroristic 

threat" shall incl ude any statement, whether written or ora l, by a person who wi llfully threatens to commit a cr ime 

which will result in death, great bodi ly injury to another person, or property damage in excess of one thousand 

do llars ($1,000), with the specific intent that the statement is to be taken as a threat, even if the re is no intent of 

actually carrying it out, which, on its face and under the circumstances in which it is made, is so unequ ivocal, 

unconditiona l, immediate, and speci fic as to convey to the person threatened, a gravity of purpose and an 

immediate prospect of execution of the threat, and thereby causes that person reasonably to be in sustained fear 

for his or her own safety or fo r his or her immediate family's safety, or for th e protection of school property, or the 

personal property of the person threatened or his or her immediate family. 

20. Committed sexua l harassment, as defined in Education Code Section 212 .5. For the purposes of this section, 

the conduct described in Section 212.5 must be considered by a reasonable person of the same gender as the 

victim to be sufficiently severe or pervasive to have a negative impact upon the individual's academic performance 
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or to create an intimidating, hostile, or offensive educational environment. Th is section shall apply to pupils in any 

of grades 4 to 8, inclusive. 

21. Caused, attempted to cause, threaten to cause or participated in an act of hate violence, as defined in 

subdivision (e) of Section 233 of the Education Code. This section shall apply to pupils in any of grades 4 to 8, 

inclusive. 

22. Intentionally harassed, threatened or intimidated a student or group of students to the extent of having the 

actual and reasonably expected effect of materially disrupting class work, creating substantial disorder and 

invading student rights by creating an intimidating or hostile educational environment. This section shall apply to 

pupils in any of grades 4 to 8, inclusive. 

23. Engaged in an act of bullying, including, but not limited to, bullying committed by means of an electronic act, as 

defined in subdiv isions (f) and (g) of Section 32261 of the Education Code, directed specifically toward a pupil or 

school personnel. 

SUSPENSION PROCEDURES 

Suspensions shall be initiated according to the fol lowing procedures: 

1. Conference 

Suspension sha ll be preceded, if possible, by a conference conducted by the Principal or the Principal' s designee 

with the student and his or her parent and, whenever practical, the teacher, supervisor or school employee who 

referred the student to the Principal. 

The conference may be omitted if the Principal or designee determines that an emergency situation exists. An 

"emergency situation" involves a clear and present danger to the lives, safety or health of students or school 

personnel. If a student is suspended without this conference, both the parent/guardian and student sha ll be 

notified of the student's right to return to school for the purpose of a conference. 

At the conference, the pupil shall be informed of the reason for the disciplinary action and the evidence against 

him or her and sha ll be given the opportunity to present his or her version and evidence in his or her defense. This 

conference sha ll be held within two school days, unless the pupil waives this right or is physica lly unable to attend 

for any reason including, but not limited to, incarceration or hospitalization. No penalties may be imposed on a 

pupil for failure of the pupil's parent or guardian to attend a conference with school officials . Reinstatement of the 

suspended pupil shall not be contingent upon attendance by the pupil 's parent or guard ian at the conference. 

2. Notice to Parents/ Guardians 

At the time of suspension, the Principal or designee shall make a reasonable effort to contact the parent/guardian 

by telephone or in person. Whenever a student is suspended, the parent/guardian shall be notified in writing of 

the suspension and the date of return following suspension . This notice shall state the specific offense committed 

by the student. In addition, the notice may also state th e date and time when the student may return to school. If 

school officials wish to ask the parent/guardian to confer regard ing matters pertinent to the suspension, the notice 

may request that the parent/guardian respond to such requests without delay. 
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3. Suspension Time Limits/ Recommendation for Expulsion 

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive school 

days per suspension. Upon a recommendation of Expulsion by the Principal or Principal's designee, the pupil and 

the pupil's guardian or representative will be invited to a conference to determine if the suspension for the pupil 

should be extended pending an expulsion hearing. This determination will be made by the Principal or designee 

upon either of the following determinations: 

1) the pupil's presence will be disruptive to the education process; or 

2) the pupil poses a threat or danger to others. 

Upon either determination, the pupil 's suspension will be extended pending the results of an expulsion hearing. 

AUTHORITY TO EXPEL 

A student may be expelled either by the Governing Board following a hearing before it or by the Governing Board 

upon the recommendation of an Administrative Panel to be assigned by the Governing Board as needed. The 

Administrative Panel should consist of at least three members who are certificated and neither a teacher of the 

pupil or a Board member of the Governing Board. Th e Administrative Panel may recommend expulsion of any 

student found to have committed an expellable offense. 

EXPULSION PROCEDURES 

Students recommended for expulsion are entitled to a hearing to determine whether the student should be 

expelled. Unless postponed for good cause, the hearing sha ll be held within thirty (30) school days after the 

Principal or designee determines that the Pupil has committed an expellable offense. 

In the event an administrative panel hears the case, it will make a recommendation to the Governing Board for a 

final decision whether to expel. Th e hearing shall be held in closed session unless the pupil makes a written 

request for a public hearing three (3) days prior to the hearing. 

Written notice of the hearing shall be forwarded to the student and the student's parent/gu ardian at least ten (10) 

calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed served upon the pupil. 

The notice shall include: 

l. The date and place of the expulsion hearing; 

2. A statement of specific fact s, charges and offenses upon which the proposed expulsion is based; 

3. A copy of the Charter School's disciplinary rules that relate to the alleged violation; 

4. Notification of the student's or parent/guardian's obligation to provide information about the student's status at 

the school to any other school district or school to which the student seeks enrollment; 
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5. The opportunity for the student or the student's parent/guardian to appear in person or to employ and be 

represented by counsel or a non-attorney advisor; 

6. The right to inspect and obtain copies of all documents to be used at the hearing; 

7. The opportunity to confront and question all witnesses who testify at the hearing; 

8. The opportunity to question all evidence presented and to present oral and documentary evidence on the 

student's behalf including witnesses. 

SPECIAL PROCEDURES FOR EXPULSION HEARINGS INVOLVING SEXUAL ASSAULT OR BATTERY 

OFFENSES 

FACSEB may, upon finding a good cause, determine that the disclosure of either the identity of the witness or the 

testimony of that witness at the hearing, or both, would subject the witness to an unreasonable risk of 

psychological or physical harm. Upon this determination, the testimony of the witness may be presented at the 

hearing in the form of sworn declarations, which sha ll be examined only by the Govern ing Board, administrative 

panel, or the hearing officer. Copies of these sworn declarations, edited to delete the name and identity of the 

witness, sha ll be made available to the pupil. 

1. The complaining witness in any sexua l assault or battery case must be provided with a copy of the applicable 

disciplinary rules and advised of his/her right to (a) receive five days notice of his/her scheduled testimony, (b) 

have up to two (2) adult support persons of his/her choosing present in the hearing at the time he/she testifies, 

which may include a parent, guardian, or legal counsel, and (c) elect to have the hearing closed while testifying. 

2. FACSEB must also provide the victim a room separate from the hearing room for the complaining witness' use 

prior to and during breaks in testimony. 

3. At the disc retion of the person or panel conducting the hearing, the complaining witness shall be allowed 

periods of relief from examination and cross-examination during which he or she may leave the hearing room. 

4. The person conduct ing the expu lsion hearing may also arrange the seat ing within the hearing room to facilitate 

a less intimidating environment for the complaining witness. 

5. The person conducting the expulsion hearing may also limit time for taking the testimony of the complaining 

witness to the hours he/she is normally in school, if there is no good cause to take the testimony during other 

hours. 

6. Prior to a complaining witness testifying, the support persons must be admonished that the hearing is 

confidential. Nothing in the law precludes the person presiding over the hearing from removing a support person 

whom the presiding person finds is disrupting the hearing. The person conducting the hearing may permit any one 

of the support persons for the complaining witness to accompany him or her to the witness stand. 

7. If one or both of the support persons is also a witness, FACSEB must present evidence that the witness' presence 

is both desired by the witness and will be helpful to the Charter School. The person presiding over the hearing shall 

permit the witness to stay unless it is established that there is a substantial risk that the testimony of the 
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complaining witness would be influenced by the support person, in which case the presiding official shal l admonish 

the su pport person or persons not to prompt, sway, or influence the witness in any way. Nothing shall preclude 

the presiding officer from exercising his or her discretion to remove a person from the hearing whom he or she 

believes is prompting, swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of the complaining witness and 

the complaining witness shall be excluded from the courtroom during that testimony. 

9. Especially for charges involving sexua l assault or battery, if the hearing is to be conducted in the public at the 

request of the pupil being expelled, the complain ing witness shall have the right to have his/her testimony heard in 

a closed session when testifying at a public meeting would t hreaten serious psychological harm to the complaining 

witness and there are not alternative procedures to avoid the threatened harm. The alternative procedures may 

include videotaped depositions or contemporaneous examination in another place communicated to the hearing 

by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness' prior sexual conduct is presumed inadmiss ible and shall 

not be heard absent a determination by the person co nducting the hearing that extraordinary circumstances exist 

requiring the evidence be heard . Before such a determination regarding extraordinary circumstances can be made, 

the witness shall be provided notice and an opportunity to present opposition to the introduction of the evidence. 

In the hearing on the admissibil ity of the evidence, the complaining witness shall be entit led to be represented by 

a parent, legal counsel, or other support person. Reputation or opin ion evidence regard ing the sexual behavior of 

the complaining witness is not admissib le for any purpose. 

RECORD OF HEARI NG 

A record of the hear ing shall be made and may be maintained by any means, includ ing electronic recording, as long 

as a reasonably accu rate and complete written transcr iption of the proceedings can be made. 

PRESENTATION OF EVIDENCE 

While technical ru les of evidence do not apply to expulsion hearings, evidence may be admitted and used as proof 

on ly if it is the kind of ev idence on which reasonable persons can rely in the conduct of serious affairs. A 

recommend ation by the Administrative Panel to expe l must be supported by substantial evidence that the student 

committed an expel lable offense. 

Findings of fact shall be based so lely on the ev idence at the hearing. Whi le hearsay ev idence is admiss ible, no 

decision to expel shall be based so lely on hearsay and sworn declarations may be admitted as testimony from 

witnesses of whom the Governing Board, Pane l or designee determines that disc losu re of their identity or 

testimony at the hearing may su bject them to an unreasonable risk of physical or psychologica l harm. 

If, due to a written request by the accused pupil, the hearing is held at a public meeting, and the charge is 

committing or attempting to commit a sexua l assau lt or committing a sexual battery as defined in Education Code 

Section 48900, a comp laining witness shall have the right to have his or her testimony heard in a sess ion closed to 

the publ ic. 
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The decision of the Administrative Panel shall be in the form of written findings of fact and a written 

recommendation to the Governing Board who will make a final determination regarding the expulsion. The final 

decision by the Governing Board shall be mad e within ten (10) school days following the conclusion of the hearing. 

The decision of the Governing Board is final. 

If the expulsion hearing panel decides not to recommend expulsion, the pupil shall immediately be returned to 

his/her educational program. 

WRITTEN NOTICE TO EXPEL 

Th e Principal or designee following a decision of the Governing Board to expel shall send written notice of the 

decision to expel, includ ing the Governing Board's adopted findings of fact, to the student or parent/guardian . This 

notice shall also include the following: 

1. Notice of the specific offense committed by the student 

2. Notice of the student's or parent/guardian's obligation to inform any new district in which the student seeks to 

enro ll of the student's status with FACSEB. 

The Principal or designee shall send a copy of th e written notice of the decision to expel to the student's district of 

residence. This notice shall include the following: 

1. The student' s name 

2. The spec ific expellable offense committed by the student 

DISCIPLINARY RECORDS 

FACSEB shall maintain reco rds of al l student suspensions and expu lsions at the school. Such records shall be made 

avai lab le to the District upon request. 

NO RIGHT TO APPEAL 

The pupil shall have no right of appeal from expu lsion from FACSEB as the Governing Board decision to expel sha ll 

be final. 

EXPELLED PUPILS/ALTERNATIVE EDUCATION 

Pupils who are expe lled shall be responsible for seeking alternative education programs including, but not limited 

to, programs within the County or their school district of res idence. 

REHABILITATION PLANS 

Students who are expe lled from FACSEB shall be given a rehabilitation plan upon expulsion as developed by the 

Governing Board at the time of the expulsion order, which may include, but is not limited to, periodic review as 
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well as assessment at the time of review for readmission. The rehabilitation plan should include a date not later 

than one (1) year from the date of expulsion when the pupil may reapply to the Charter School for readmission. 

READMISSION 

The decision to readmit a pupil or to admit a previously expelled pupil from another school, school district or 

Charter School shall be in the sole discretion of the Governing Board following a meeting with the Principal and the 

pupil and guardian or representative to determine whether the pupil has successfully completed the rehabilitation 

plan and to determine whether the pupil poses a threat to others or will be disruptive to the school environment. 

The Principal shall make a recommendation to the Governing Board following the meeting regarding his or her 

determination. The pupil's readmission is also contingent upon FACSEB's capacity at the time the student seeks 

readmission . 

SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF 

STUDENTS WITH DISABILITIES 

1. Notification of District 

FACSEB shall immediately notify the District and coordinate the procedures in this policy with the Dist rict the 

discipline of any student w ith a disabi lity or student who the Charter School or the District would be deemed to 

have knowledge that the student had a disability who is suspended for more than ten (10) school days during a 

school year . 

2. Services During Suspension 

Stud ents suspended for more than ten (10) school days in a school year shall continue to receive services so as to 

enable the student to continue to participate in the general education curriculum, although in another setting, an d 

to progress toward meeting the goals set out in the child's IEP; and receive, as appropriate, a funct ional behavioral 

assessment or functional ana lysis, and behav ioral intervention services and modifications, that are designed to 

address the behavior violation so that it does not recur. These serv ices may be provided in an interim a Iterative 

ed ucational sett ing. 

3. Procedural Safeguards/Manifestation Determination 

With in ten (10) schoo l days of a recommendation for expulsion or any decision to change the placement of a ch ild 

with a disability because of a violation of a code of student conduct, FACSEB, the parent, and relevant members of 

the IEP Team shall review all relevant information in the student's file, including the child's IEP, any teacher 

observations, and any relevant information provided by the parents to determin e: 

a) If the conduct in question was caused by, or had a direct and substantial relationship to, the chi ld's disability; or 

b) If the conduct in question was the direct resu lt of the local educational agency's failure to implement the IEP. 

c) If FACSEB, the parent , and relevant members of the IEP Team determine that either of the above is applicable 

for the child, the con duct shall be determined to be a manifestation of the child's disability. 
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If FACSEB, the parent, and relevant members of the IEP Team make the determination that the conduct was a 

manifestation of the child's disability, the IEP Team shall: 

a) Conduct a functional behavioral assessment or a functional analysis assessment, and implement a behavioral 

intervention plan for such child, provided that FACSEB had not conducted such assessment prior to such 

determination before the behavior that resulted in a change in placement; 

b) If a behavioral intervention plan has been developed, review the behavioral intervention plan if the child already 

has such a behavioral intervention plan, and modify it, as necessary, to address the behavior; and 

c) Return the child to the placement from which the child was removed, unless the parent and the Charter School 

agree to a change of placement as part of the modification of the behavioral intervention plan. 

If FACSEB, the parent, and relevant members of the IEP team determine that the behavior was not a manifestation 

of the student's disability and that the conduct in question was not a result of the failure to implement the IEP, 

then the Charter School may apply the relevant disciplinary procedures to children with disabi lities in the same 

manner and for the same duration as the procedures would be app lied to students without disabilities. 

4. Due Process Appeals 

The parent of a child with a disability who disagrees with any decision rega rdin g placement, or the manifestation 

determination, or FACSEB believes that maintaining the current placement of the child is substantially likely to 

result in injury to the child or to others, may request an expedited administrative hearing through th e Special 

Education Unit of the Office of Administrative Hearings. 

When an appeal relating to the placement of the student or the manifestation determination has been requested 

by either the parent or FACSEB, the student sha ll remain in the interim alte rnative educational setting pending the 

decision of the hearing officer or until the expiration of the forty-five (45) day t ime period provided for in an 

interim alternative educational setting, whichever occurs first, unless the parent and the Charter School agree 

otherwise. 

5. Special Circumstances 

FACSEB personnel may con sider any unique circumstances on a case-by-case basis when determining whether to 

order a change in placement for a child with a disability who violates a code of student conduct. 

The Principal or designee may remove a student to an interim alternative educational setting for not more than 

forty- five (45) days wit hout regard to whether th e behavior is determined to be a manifestation of the student's 

disabi lity in cases where a student: 

a) Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school premises, or to or at a school 

function; 

b) Knowingly possesses or uses illegal drugs, or se lls or solicits the sa le of a co ntrolled substance, while at school, 

on school premises, or at a school fun ction; or 
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c) Has inflicted serious bod ily injury, as defined by 20 USC 141S(k)(7)(D), upon a person while at school, on schoo l 

premises, or at a schoo l function . 

6. Interim Alternative Educational Setting 

The student's interim alternative educational setting shal l be determined by the student's IEP team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 

A student who has not been identified as an ind ividual with disabilities pursuant to IDEIA and who has vio lated 

FACSEB's disciplinary procedures may assert the procedu ral safeguards granted under this administrative 

regu lation on ly if the Charter School had knowledge that the student was disabled before the behavio r occurred . 

FACSEB shal l be deemed to have knowledge th at the student had a disabi lity if one of the fo llowing cond it ions 

exist s: 

a) The parent/guardian has expressed concern in writ ing, or orally if the parent/guardian does not know how to 

write or has a disability th at prevents a written statement, to FACSEB supervisory or administ rative personnel, or 

to one of the chi ld's t eachers, that the student is in need of special education or re lated serv ices. 

b) The parent has requ ested an evalu ation of the ch ild. 

c) The child's teacher, or other FACSEB personnel, has expressed spec ific concerns about a pattern of behavior 

demonst rat ed by the chi ld, di rectly to the director of special educat ion or to other FACSEB supervisory personne l. 

If FACSEB knew or should have known the student had a disability under any of the t hree (3) circumstances 

described above, th e student may assert any of t he protections available to I DE IA-e ligible children with disabilities, 

including the right to stay-put. 

If FACSEB had no basis for knowledge of th e student 's disab ility, it shall proceed with the proposed discip line. The 

Ch arter School shal l conduct an expedited evaluat ion if requested by the parent s; however the student sha ll 

remain in th e educatio n placement determined by FACSEB pending th e resu lts of the evaluation . 

FACSEB shall not be deemed to have knowledge that th e student had a disabi lity if the parent has not allowed an 

evaluation, ref used se rv ices, or if t he student has been eva luated and determined to not be eligib le. 

The French American Charter Schoo l of th e East Bay (the "Ch arter School" ) is committed to providing a work and 

educational atmosph ere that is free of un lawfu l harassment. The Ch arter School's po licy prohibits sexual 

harassment and harassment based upon pregnancy, childbirth or related medical condit ions, race, religion, creed, 

co lor, gender, national origin or ancestry, physical or mental disabi lity, medical condition, marital status, age, 

sexual orientation, or any other basis protected by federal, st ate, loca l law, ordinance or regulation . The Charter 

Schoo l will not condone or to lerate harassment of any type by any employee, independent contractor or other 

person with wh ich the Charter Schoo l does business. This policy applies to all employee actions and re lat ionships, 
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regardless of position or gender. The Charter School will promptly and thoroughly investigate any complaint of 

harassment and take appropriate corrective action, if warranted. 

i PRO HIBITED UNLAWFUL HARASSMENT 

• Verbal conduct such as epithets, derogatory jokes or comments or slurs; 

• Physical conduct including assault, unwanted touching, intentionally blocking normal movement or 

interfering with work because of sex, race or any other protected basis; 

• Retaliation for reporting or threatening to report harassment 

• Deferential or preferential treatment based on any of the protected classes above. 

,. _____ -------------------------------------------------------------------------------------------- ---------- --- ---- ----------- ------- --------------------------------·-----------------------.--------------------------
! PROHI BITED UNLAWFUL SEXUA L HARASSMENT 

In accordance with existing policy, discrimination on the basis of gender in education institutions is prohibited . 

All persons, regardless of the gender, are afforded equal rights and opportunities and freedom from unlawful 

discrimination in education programs or activities conducted by the Charter School. 

The Charter School is committed to provide a workplace free of sexual harassment and considers such harassment 

to be a major offense, which may result in disciplinary action, up to, and including dismissal, of the offending 

employee. 

Sexual harassment consist of sexual advances, request fo r sexual favors and other verbal or physical conduct of a 

sexual nature when: (1) submission of the conduct is either made explicitly or implicitly a term or condition of an 

individual's employment; (2) an employment decision is based upon an individual 's acceptance or rejection of 

th at conduct; (3) that conduct interferes with an individu al's work performance or creates an intimidating, hostile 

or offensive working environment. 

It is also unlawful to retaliate in any way against an employee who has articulated a good faith concern about 

sexual harassment aga inst him or her against another ind ividual. 

All supervisors of staff will receive sexual harassment training within six (6) months of their assumption of a 

supervisory position and will receive further training once every two (2) years thereafter. All staff will receive 

sexual harassment training and/or instruction concerning sexual harassment in the workplace as required by law. 

Each employee has the responsibility to maintain a workplace free from any form of sexual harassment. 

Consequent ly, should any individual, in particular those with supervisory responsibilities, become aware of any 

conduct th at may constitute sexual harassment or other prohibited behavior, immediate action shou ld be taken to 

address such conduct. Employees and students are expected to act in a positive and profess ional manner and to 

contribute to a productive School environment that is fre e from harassing or disruptive activity . Any employee 

who believes t hey have been harassed or has witnessed harassment is encouraged to immediately report such 

harassment to their supervisor or the Principal. See Attachment B for the "Harassment Complaint Form." 

Sexual harassment may include, but is not limited to : 
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• Physical assau lts of a sexua l nature, such as: 

o Rape, sexua l battery, molestation or attempts to commit these assau lts and 

o Intentional physical conduct that is sexual in natu re, such as touching, pinching, patting, 

grabbing, brushing against another's body, or poking another's body. 

• Unwanted sexua l advances, propositions or other sexual comments, such as: 

o Sexually oriented gestures, notices, remarks, jokes, or comments about a person's sexuality or 

sexua l experience. 

o Preferential treatment or promises of preferential treatment to an employee for submitt ing to 

sexual conduct, including so lic iting or attempting to so licit any emp loyee t.o engage in sexual 

activity for compensatio n or reward or deferentia l treatment for rejecting sexua l conduct . 

o Subjecting or threats of subjecting an emp loyee to unwelcome sexua l attention or conduct or 

intentionally making performance of the employee's job more difficult because of the 

employee's sex. 

• Sexual or discriminatory displays or publications anywhere at the workplace by employees, such as: 

o Displaying pictures, cartoons, posters, ca lendars, graffiti, objections, promotional materia ls, 

reading materials, or other materials that are sexua lly suggestive, sexually demeaning or 

pornographic or bringing to work or possessing any such material to read, display or view at 

work. 

o Reading public ly or otherwise publ icizing in the work environment materials that are in any way 

sexua lly revealing, sexually suggestive, sexual ly demeaning or pornographic; and 

o Displaying signs or other materials purporting to segregate an employee by sex in an area of the 

workp lace (other than restrooms or similar rooms). 

The illustrations of harassment and sexua l harassment above are not to be construed as an all- inclusive list of 

prohib ited acts under this policy. 

Complainants and witnesses under these policies will be protected from further harassment and wi ll not be 

retaliated against in any aspect of t heir employment du e to th eir partic ipation, filing of a complaint or reporting 

sexual harassment. 

The Charter School will investigate complaints promptly and provide a written report of the investigation and 

decision as soon as practicab le. The investigation will be hand led in as confidential a manner as possible 

consistent with a full, fa ir, and proper investigation . 

Employees may also direct th eir complaints to the California Department of Fair Employment and Housing 

("DFEH" ), wh ich has authority to conduct investigation of the facts . The dead lin e for fi ling complaints with t he 

DFEH is one year from the date of the alleged unlawfu l conduct. If the DFEH believes a complaint is valid and 

settlement efforts fail, the DFEH may seek an administrative hearing before the Ca liforn ia Fair Employment and 

Housing Commission ("FEHC") or file a lawsuit in court. Both the FEHC and t he courts have authority to award 

monetary and non-monetary relief in meritorious cases. 

Employees can contact the nearest DFE H office or t he FEHC by checking the State Government listings in the loca l 

te lephone directory. 
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While in most situations a personal relationship is a private matter, these relationships are not appropriate in a 

professional setting, particularly where one of the parties has management or supervisory responsibilities. 

PREVENTION OF CHILD ABUSE POLICY 

The School is committed to maintaining safe and secure campuses for students, and for following its legal 

responsibilities in reporting suspected child abuse/neglect to the proper authorities. 

I REPORTING SUSPECTED ABUSE/NEGLECT 

While the responsibil ity of enforcing lega l prohibitions against child abuse and neglect lies with the protective 

agencies such as the local police department and Children's Protective Services, the School's child care custodians 

(including teachers, administrative officers, certificated personnel, etc.) are mandated reporters of known or 

suspected child abuse/neglect and are required to fulfill this lega l responsibi lity. Every child care custodian of the 

School must sign a "Child Abuse Reporting" form indicating they understand their responsibilities to report known 

· or suspected chi ld abuse/neglect. 

See complete Prevention of Child Abuse Policy and Procedure for specific steps regarding the reporting of suspected 

abuse and neglect. 

I REPORTING PROBLEMS AT THE SCHOOL SITE 

FACSEB maintains zero tolerance for abuse. Every member of the Charter Schoo l community must participate 

actively in the protection of its students. 

The Charter School staff wi ll monitor the school bui ldings and grounds, and ensure that: 

• All unused rooms, storage areas, and closet doors should be kept locked at al l times; 

• All unused buildings and areas must be designated, posted and enforced as off-limits to chi ldren; 

• All students are required to remain in areas that are easi ly viewed by employees; 

• Interior doors should be left open and unlocked when rooms are in use; 

• Blinds should be left open to allow informal monitoring by a passerby . 

In the event that any current school employee observes any suspicious or inappropriate behaviors on the part of 

any third party or other employee while on the school premises or during a school-sponsored activity, he or she is 

required to immediately report their observations to the Principal or designee. Examples of suspicious or 

inappropriate behaviors include, but are not limited to: 

• policy violations, 

• neglectful supervision, 

• "private time" with students, 

• taking students off premises without adhering to procedures, 
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• buying unusual gifts for children and youth, 

• swearing or making suggestive comments to students, 

• or any other conduct as identified in this policy, or which is inappropriate or illegal in the eyes of the 

observer. 

All reports of susp icious or inappropriate behavior with students will be taken seriou sly. The Principal or designee 

will conduct an immediate investigation concerning the alleged act or omission. If at any point in gathering 

information about the allegedly suspicious, inappropriate or illegal behavior, a concern arises that there is a 

possibility of abuse of any kind, appropriate law enforcement and/or local child protection services will be 

contacted immediately and a report will be filed. If at any point any policy violations with students are confirmed, 

employees will be subject to disciplinary action, including but not limited to : administrative leave, termination 

and/or criminal prosecution. 

FACSEB will cooperate with any and all law enforcement and/or governmental entities in the implementation and 

enforcement of this policy. 

EMPLOYEE CONDUCT WITH STUDENTS 

All school employees are responsible for conducting themselves in ways that preserve the safety of students and 

prevent either the reality of or perception of inappropriate interaction with students. 

In general , all Charter School employees will treat all children with respect and consideration equally, regardless of 

sex, race, religion, culture or soc io-economic status. Employees will portray a positive role model for youth by 

maintaining an att itude of respect, patience and maturity. 

I ALCOHOL, TOBACCO , AND CONTROLLED SUBSTANCES 

All school employees are prohibited from t he use, possession, or distribution of alcohol, tobacco products, or any 

illega l controlled substances while in the presence of students or at any time on school grounds. They are also 

prohibited from being under the influence of alcohol or any illega l controlled substances while in the presence of 

students or at any time on schoo l grounds. 

I TRANSPORTATION OF STUDENTS 

School employees may occasionally be in a position to provide transportation for student s. The following 

guid elines should be observed in such circumstances: 

• With the exception of emergency situations related to medical necessity, employees should avoid 

transporting students without the written permission of his or her parent or guard ian; 

• If written permission is not possible, the employee should make a written record of any verbal permission 

granted by the parent or guardian; 

• Students should be transported directly to their destination and no unauthorized or unnecessary stops 

should be made; 

• Employees will avoid unnecessary and/or inappropriate physical contact with students while in vehicles; 
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• Drivers who are assigned to transport students must be at least 21 years old and must abide by standards 

related to insurance and other legal requirements; 

• The employee should make a written record of the trip, including departure and arrival times and 

locations and students involved; and 

• Whenever possible, two schoo l employees should collectively engage in the transportation activity. 

LANGUAGE 

Employees will not speak to students in a way that is or could be construed by any observer as harsh, coercive, 

threatening, intimidating, shaming, derogatory, demeaning, or humiliating. Employees are to refrain from swearing 

in the presence of students. Employees are cautioned against initiating sexua lly oriented conversations with 

students, except in the context of the Charter School's health education curriculum. Employees are not permitted 

to discuss the ir own sexual activities with students. 

GIFTS 

Money will not be given to students. Gifts will not be given to individual students, except as an award related to a 

previously announced academic competition; or as a group award given to all participants in ce lebration of 

classroom or school accomplishment or special event. 

ATT IRE 

Employees must be appropriately and professionally dressed in presence of students. Each school may adopt its 

own dress code for employees, and employees will be expected to follow that code. 

I BEHAVIOR 

One-to-one counseling with students will be done in a public place insofar as possible, where private conversations 

are possible but occur in full view of others. 

Employees will refrain from intimate displays of affection towards others in the presence of students, parents, and 

other personnel. 

Employees are prohibited from possessing any sexual ly oriented materials (magazines, cards, videos, films, 

cloth ing, etc) on school grounds or in the presence of students. 

I PHYSICAL CONTACT WITH STUDEN TS 

Some forms of physical contact between adults and children are appropriate and other forms are inappropriate, 

illegal, or have been used by adu lts to initiate inappropriate or illegal contact with child ren. 

Appropriate physical contact between employees and students includes, but is not limited to: 
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• Handshakes; 

• " High Fives" or hand slapping; 

• briefly touching tops of heads, shoulders or upper back in acknowledgement, congratulation or 

consolation; 

• brief sideways hugs; and 

• holding hands while walking with small chi ldren. 

Inappropriate physical contact between employees and students includes, but is not limited to: 

• fu ll body hugs or lengthy embraces; 

• kisses; 

• holding sma ll children on the lap; 

• touching bottoms, chests, knees, legs, and/or genital areas; 

• showing affection in iso lated or private areas; 

• sleep ing with a student; 

• wrestling with stu dents; 

• tickling students; 

• piggyback rides; 

• any type of massage; 

• any form of unwanted affection; and/or 

• any comp liments that relate to physique or body development. 

All school emp loyees are prohibited from using physical punishment in any way for behav ior management of 

students. No form of phys ica l discip line is acceptab le. This prohibition includes spanking, slapping, pinch ing, hitting 

or any other physical force as retaliation or correction for inappropriate behaviors by students. Other prohib itions 

inc lude, but are not limited to: 

• isolation except as needed for the child to ga in self-control (and then on ly under the supervision of an 

adult, and for no longer than 15 minutes), 

• withholding food or water, 

• degrading punishment, 

• work assignments unrelated to a natural or logical consequence, 

• excessive exercise, 

• withholding access to contact with parents or guardians, 

• withholding or using medications for punishment, 

• mechanical restra int such as rope or tape to restrict movement, or 

• any type of physical restraint. 
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FACSEB wi ll work with the District and the Charter School's insurer to determine the actua l types of insurance and 

coverage amounts for all insurance that the school carries. CharterSAFE is an organization that provides insurance 

to Ca lifornia charter schools. Included here are: 

• description of CharterSAFE and 

• sample of other insurances that a charter school may consider and that FACSEB wi ll consider. 

http://www.chartersafe.net/imislS/CCS JPA/lnsurance Offerings/All Offerings.aspx 

As stated on its website, CharterSAFE provides insurance and risk management services designed specifica lly for 

Ca liforn ia's charter schoo ls. In the beginning, individual charte r schoo ls were forced to buy overpriced and 

sometimes deficient insu rance coverage. To remedy this situation, 63 schools came together in 2004 to form a 

Joint Powers Authority risk pool, ensuring the availabil ity of affordable and superior coverage. Now in its 9th year, 

the poo l protects 500+ charter locations. To celebrate its success, the poo l is adopting a new brand that more 

clearly describes its purpose: CharterSAFE. 

Our mission is to support members in operat ing safe, high-quality charter schools. 

The CharterSAFE package program offers significant cost savings, broader coverage, higher limits, and rate stabi lity 

over time. Participat ing schools receive training to prevent and minimize losses to help contro l insurance costs and 

to keep their schools safe. Participation also includes exc lusive no-cost school safety tools and resources. Join with 

hundreds of schoo ls that comprise the CharterSAFE membersh ip and access specia lized charter school coverage. 

Insurance Coverages t hat CharterSAFE Offers and that FACSEB will Consider 

Insurance Type Risk Considerations Limits Deduct ible 

Property Damage, loss, Should provide for the $100 Mill ion with some of the $1,000 
theft of school replacement value of al l following sub limits: 
property including property you own or are 
bui ldings and required to insure (a lease • $2.5 Mi llion: Builder's Risk 
contents may requ ire you to insu re • $5 Million: Newly Acquired 

the bui ldings you occupy) . Property (120 days reporting 
clause) 

• $1 Mi llion: Extra Expen se 
• $1 Mi ll ion: Covered Property 

at Undescribed Premises 
• $1 Mi llion : Covered Property 

in Transit 
• $2.5 Million: Ordinance or 

Laws (loss for undamaged 
portion is included) 

• $50 Million : Boiler & 
Machinery 

• $1 Million: Business Income 

General Liability, Third-party claims, Required by most $25 Mil lion per Occurrence and $0 
with Abuse and accidents, field trip Aggregate 
Molestation injuries *Sexua l Abuse is on a claims-

made basis 
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Insurance Type Risk Considerations Limits Deductible 

Million. CharterSAFE 
recommends at least $15 
Million . 

Directors & Lawsuits brought Critical coverage to defend $25 Million per Claim and Various 

Officers/Employment against the school you and protect your Aggregate with a $SOK IEP 
Practices Liability and board or school school from serious lega l Defense Cost Sublimit 
Fiduciary Liability liability. 

Educators Lega I Liabi Jity Lawsuits brought Crit ical coverage t o protect $25 Million per Occu rrence and $2,500 

against the schoo l your schoo l for educator Aggregate 
or staff errors and omissions 

Business Auto Liability Vehicle accidents, Required fo r owned $25 Million per Occurrence and $0 
whether vehicles vehicles. Yo u may be held Aggregate 

are owned or non- financially responsible for 
owned employees' accidents if • Auto Physica l Dam age is 

persona l aut os are used $1M per occurance for 
for business. owned and hired autos 

Crime/Employee Theft, Forgery & Crit ical coverage for $1 Mi ll ion $0 
Dishonesty Alterations, protection against theft, 

monies & robbery and dishonest acts 
securities of of employees with respect 

schoo ls' financ ial to money, securi ti es and 
assets instrum ents 

Student Accident - Student athletic School-sancti oned $25,000 with $7.5 Mill ion $0 
Athletic Injuries injuries athlet ics are automatically Catastrophic option available 

covered in CharterSAFE for purchase 

Student Accident 
Insurance Program. 

Workers' Compensation Employees injuring Workers' Compensation is Statutory: Workers' Comp $0 
themse lves on the required by law. $5 Million: Employer's Liabi lity 

job 
Domestic Terrorism Cert if ied acts of Critical coverage to protect $5 Million per Occurrence and $0 

terrorism from catastrophic loss Aggregate 
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FRENCH AMERICAN CHARTER SCHOOL OF THE EAST BAY 
Multiyear Budget Summary 

-----zoi4i15 2015/16 2015/16 2015 /16 2016/17 2017118 2018119 2019/20 

Total Preliminary 
Budget 

Startup Preliminary (Including Preliminary. Preliminary Preliminary Preliminary 
Budget Budget Startup) Notes Budget Budget Budget Budget 

SUMMARY 
Revenue 

General Block Grant 1.017,812 1.017 ,612 1.442 ,314 1,674 ,593 2 ,315.621 2 ,766,057 
Federal Revenue 22 ,290 22 .290 57,996 77,161 96 .959 116,667 
Other State Revenues 171 ,759 171 .759 246,033 325,267 404,343 482,776 
Local Revenues 39,007 39 .007 76 ,015 100 ,305 122 ,594 144,684 
Fundraising and Grants 12.750 12,750 13,133 13 ,526 13,932 14,350 
Total Revenue 12,750 1,250,866 1,263 ,618 1,839,490 2,390,892 2,953,650 3 ,524,757 

Expenses 
Compensation and Benefits 10.500 6 19 .155 629 ,655 629,367 1,152,962 1,515 ,530 1,729,569 
Books and Supplies 1,500 203 .906 205 .406 251,446 312,510 372,747 432,296 
Services and Other Operat ing Expenditures 15 ,750 395 ,911 411 ,661 570,666 745,51 1 916,021 1,080,455 
Capital Outlay 
Total Expenses 27,750 1,216 ,97 2 1,246,722 1,651,500 2,210,962 2,804,298 3,242,321 

Operatinq Income (excluding Oe(?:reciation) p5,0001 31 ,896 16 ,896 187,990 179 ,909 149,352 282,435 

Operating Income (including Depreciation) (15.000) 31 ,696 16,696 167,990 179 ,909 149 ,352 282.435 

Fund Balance 
Beg inning Balance (Unaudited) 16,696 204,866 364,796 534,146 
Audit Adjustment 
Beg inning Balance (Audited) 16,896 204,866 364,796 534, 146 
Operat ing Income (including Depreciation) (15.000) 31 ,896 16 ,696 187,990 179 ,909 149,352 282,435 

Ending Fund Balance (including Depreciation) (15,000) 31 ,896 16,896 204,886 384,796 534,148 816,583 
Endinq Fund Balance as a % of Expenses -54.1% 2.6% 1.4% 12.4% 17.4% 19.0% 25.2% 
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FRENCH AMERICAN CHARTER SCHOOL OF THE EAST BAY 
Mull iyear Budget Summary 

Detail 

Enrollment Breakdown 
K 

Enrollment Summary 
K-3 
4-6 

ADA% 

ADA 

7-8 
Total Enrolled 

K-3 
4-6 
7-8 
Average 

K-3 
4-6 
7-8 
Total ADA 

Demograp hic Information 
Prior Year 

ADA (P-2) 
Enrollmenl (CBEDS) 
#ED Students (P-1) 
#Free Lunch (Con App) 
#Reduced Lunch (Con App) 
# ELL (CALPADS) 

Current Yea r 
Enrollment (CBEDS) 
#ED Students (P-1 ) 
#Free Lunch (Con App) 

#Reduced Lunch (Con App) 
#ELL (CALPADS) 
New S1uden1s 

School Informatio n 

512512014 

FTE's 
Teachers 
Classrooms 
New Teachers 

New Classrooms 
# of school days 
Inflation Rate 

201411 5 

Startup 
Budget 

20 15116 

Preliminary 
Budget 

52 
26 
26 
26 

130 

130 

95% 

95% 
95% 
95% 

123.5 
0.0 
0.0 

123.5 

130 
34 
49 

2 
20 

130 

8.6 
5.8 

5 
5 
5 

189 
3.0% 

2015116 

Total Pre liminary 
Budget 

(Including 
Starlup) 

52 
26 
26 
26 

130 

130 

95% 
95% 
95% 
95% 

123 .5 
0,0 
0.0 

123.5 

130 
34 
49 

2 
20 

130 

8 .6 
5.8 

5 
5 
5 

189 
3.0% 

2015116 

Notes 

Assumes 1/2 ofOUSD's Oct 20 12 percenlages in order lo 
a) be conservative 

b) better reflect the overa ll Oakland population 

20 16117 

Preliminary 
Budget 

78 
26 
26 
26 
26 

156 
26 

162 

95% 
95% 
95% 
95% 

148.2 
24.7 

0.0 
172.9 

124 
130 
34 
49 

2 
20 

162 
48 
68 

3 
28 
52 

11.5 
7.0 

7 
1 
1 

189 
3.0% 

2017116 

Preliminary 
Budget 

78 
52 
26 
26 
26 
26 

182 
52 

234 

95% 
95% 
95% 
95'!. 

172.9 
49.4 

0 .0 
222.3 

173 
182 

48 
68 

3 
28 

234 
62 
87 

4 
36 
52 

15.5 
10 .5 

189 
3.0% 

20 16119 2019120 

Preliminary Pre liminary 
Budget Budget 

78 78 
52 52 
52 52 
26 52 
26 26 
26 26 
26 26 

26 

208 234 
78 78 

26 
266 336 

95% 95% 
95% 95% 
95% 95% 
95% 95% 

197.6 222.3 
74.1 74,1 

0.0 24,7 
271 .7 321.1 

222 272 
234 286 

62 76 
87 106 

4 5 
36 44 

286 338 
76 90 

106 125 
5 6 

44 52 
52 52 

19 .0 20.5 
14.0 15.5 

11 13 
3 2 
3 2 

189 189 
3.0% 3.0% 
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FRENCH AMERICAN CHARTER SCHOOL OF THE EAST BAY 
Multiyear Budget Summary 

Gene ral Purpose Entitlement 
8012 Education Protect ion Account 
8015 Charter Schools General Purpose Entitlement - State Aid 
8096 Charter Schools in Lieu or Prop. Taxes 

2014/15 

Startup 
Budget 

2015/16 

Preliminary 
Budget 

185 ,140 
629,596 
203 ,076 

2015/16 2015/16 

Total Preliminary 
Budget 

(Including 
Startup) Notes 

185, 140 Grealer of: S200 per ADA or 18.19% of Block Grant 
629,596 Backfills General Purpose Block Grant 
203 ,076 

2016/17 

Preliminary 
Budget 

262 ,357 
895 ,650 
284 ,306 

SUBTOTAL - Loca l Control Funding 1_._017,812 1,017,812 1 442,31 4 

8100 
8181 

8220 

Federa l Revenue 
Specia l Educat ion - Enti!lement 

Child Nutrition Programs 

SUBTOTAL - Federal Income 

8300 Other State Re ve nues 

8381 

6520 

8545 
8550 

6560 

8600 
8634 

Special Education· Entitlement (State ) 

Child Nutrition - State 

School Fa cilities Apportionments 

Mandated Cost Reimbursements 

State Lottery Revenue 

SU BTOTAL - Othe r State Income 

Other Loca l Revenue 
Food Service Sales 

22 .290 

22 ,290 

55 ,239 

4,676 

92 ,625 

19,019 

171,759 

39 ,007 

5120 per PY ADA. after Admin and Set-aside fees . No federa l 13,416 
funding during first year of SELPA membership. 

22 ,290 Estimated reimbursement a t 32% of total Food Service Cost. 44,580 

22.290 57,996 

55,239 5512 per ADA, after accounting for Admin and Set-aside fees 60,170 

4,676 Estimated reimbursement at 7% of total Food Service Cost. 9,752 

92 ,625 5750 per ADA or 75% of rent , lesser of the tv.o 129,675 
515 per prior-year ADA (No funding in first year of operation) 1,653 

19 ,019 S 154 per ADA per SSC 26 ,563 

171 ,759 248,033 

39,007 Estimated reimbursement al 56% of tota l Food Service Cost. 78,015 

2017/1 8 2018/19 

Preliminary Preliminary 
Budget Budget 

340 ,986 421 ,248 
1, 168 ,066 1,447 ,606 

365,537 446,767 

1,674,593 2,315,82 1 

19,664 26,905 

57,31 7 70,054 

77,181 96 ,959 

109,252 140 ,136 

12,536 15 ,324 

166 ,725 203 ,775 
2 ,594 3 ,335 

34 ,179 41 ,774 

325 287 404 ,343 

100,305 122,594 

SUBTO TAL - Loca l Revenues 39,QQL___ 39,007 78,015 100,305 122 .594 

8800 
8603 

Donations/Fundraising 

Fundraising 

SU BTOTA L - Fundraisi ng and Grants 

12.750 

12.750 

12 ,750 13,133 13,526 13,932 

12 ,750 13 ,133 13 ,526 13,932 

20 19/20 

Preliminary 

Budget 

503, 146 
1,734 ,914 

527,998 

2,766.057 

33,896 

62,791 

116,687 

170,398 

16,111 

240,825 
4,076 

49,369 

482,778 

144,884 

144 ,884 

14,350 

14,350 

TOTAL REVENUE 12 750 1 250 ,868 1,263,618 1,839,490 2,390,892 2,953,650 3,5 24,757 
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FRENCH AMERICAN CHARTER SCHOOL OF THE EAST BAY 
Multiyea r Budget S u mm a ry 

EXPE NSES 

Compensation & Benefits 

1000 
11 00 
1148 
1300 

Ce rtif ica ted Sa larie s 
Teachers Sala ries 
Teacher - Spe cial Ed 
Cert1fica1ed Su pef'Vi sor & Administrator Salaries 

2014/15 

Startup 
Budge! 

10.500 

2015/16 

Preliminary 
Budget 

319 ,000 
44 ,000 
84 ,000 

2015/16 20 15/16 

Total Preliminary 
Budge t 

(Including 
Start up) Notes 

319 ,000 5.8 FTE 
44 ,000 0.8 FTE 
94 ,500 1 FTE 

2016 /17 

Pre liminary 
Budget 

396,550 
56,650 
92.700 

2017/18 

Preliminary 
Budget 

612 ,086 
58,350 
95.481 

2018/19 

Preliminary 
Budget 

840, 198 
60,100 
98,345 

2019/20 

Preliminary 
Budget 

958,258 
6 1,903 

10 1,296 

SU BTOTAL-Ce rtif icated Employees 10 ,500 447,000 457,500 545 ,900 765 ,917 998,643 1,121,457 

20 00 Class ified Salarie s 
2100 
2400 

3000 
31 00 

3300 
3400 

3500 
3600 

4000 
41 00 
4300 
4315 
4320 
4326 
4330 
4345 
4410 
4420 

4423 
4710 

5125/2014 

Classified lnstruclional Aide Salaries 
Classified Clerical & Office Salaries 45 ,000 45 ,000 1 FTE 

20,188 
83 ,430 

41 ,587 
85,933 

42,835 
88,511 

44,120 
9 1,166 

SUBTOTAL - Classified Employees 45,000 45,000 103,618 127 ,520 131 ,346 135,286 

Employee Benefit s 
STRS 54 ,6 12 54 ,61 2 82,489 113,466 179,668 219,930 
OAS DI-Medicare-Alternative 7,197 7,197 9 ,502 13 ,074 16,532 18,384 
Heal1h & Welfare Benefi ts 52 ,200 52 ,200 72 ,732 113 ,065 163 ,266 205,715 
Unemploymenl Insurance 4,536 4 ,536 3 ,780 4 ,284 6 ,300 6,804 
Workers Comp Insurance 8 ,6 10 8.6 10 11 ,367 15,635 19 ,775 21 ,993 

SUBTOTAL - Employee Benefits 127,155 127 ,155 179,869 259,525 385,541 472,826 

Boo ks & Supplies 
Approved Textbooks & Core Curricula Materials 52.000 52.000 S400 per New Student 23,400 24 ,102 24 ,825 25,570 
Materials & Supplies 19 ,500 19 ,500 S 150 per Student 36,400 48 ,204 60 ,683 73,868 
Custodial Supplies 3 ,000 3,000 S250 per Monthly Rate 3,090 3 ,183 3 ,278 3,377 
Educational Software 3 ,900 3.900 S30 per Student 5,624 7 ,448 9,376 11 ,41 3 
Art & Music Supplies 1,950 1,950 S 15 per Student 2 ,81 2 3,724 4 ,688 5,706 
Office Supplies 1,500 5,700 7,200 $600 per Monlhly Rate 7,4 16 7 ,638 7,868 8,104 
Non lnslructional Student Materials & Supplies 6 ,500 6 ,500 $50 per Student 9 ,373 12,4 13 15,626 19 ,02 1 
Classroom Furn iture , Equipment & Supplies 19 ,500 19 ,500 S 150 per New Student 8,034 8 ,275 8 ,523 8,779 
Student C ompulers 18 ,200 18 ,200 $280 Chromebook or tablet per every tVv'O new students. One 14,997 15,447 15 ,910 16,387 

for every new student in Year 2 and on. 

Teacher Computers 4,000 4,000 $800 per New Teacher 989 2 ,962 3 ,05 1 1,35 1 
Student Food Serv ices 69 ,656 69 ,656 Assumes that 95% of total Food Service Cost is reimbursed 139,312 179, 115 2 18 ,919 258,722 

SUBTOTAL - Boo ks and S upp lies 1,500 203 ,906 205 ,406 251 ,446 312,510 372,747 432,298 
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FRENCH AMERICAN CHARTER SCHOOL OF THE EAST BAY 
Multiyear Budget Summary 

5000 Services & Other Ope rating Expense s 
5200 Travel & Conferences 
5300 Dues & Memberships 
5450 Insurance - Other 

5515 Jamtonal, Gardening Services & Supplies 
5535 Utihlles - All Utilities 
5605 Equipment Leases 
5610 Rent 
5803 Accounting Fees 
5809 Banking Fees 

5812 
5815 

Business Services 
Consu ltants - Instructional 

5824 District Ove rsigh t Fees 

5836 Fingerpnnting 
5843 Interest - Loans Less than 1 Ye ar 

5845 
585 1 
5852 

Legal Fees 
Markehng and Student Recruiting 

Rece ivable Sale Fees 

5857 Payroll Fees 
5863 Pro fessional Development 
5869 Special Education Contract Instructors 

5875 
5878 

Staff Recruiting 
Student Asse ssment 

5880 Student Health Services 
5881 Student In formation System 

5884 Subslitute s 
5887 Technology Services 

59 10 Co mmunications - Internet I W ebsite Fee s 
5915 Postage and Delivery 
5920 Communications - Telephone & Fax 

2014/15 

Star1up 
Budget 

10 .000 

3.000 
2,000 

750 

20 15/16 

Prelimina ry 
Budge t 

4.350 
780 

8.450 

14 .400 
29 .250 

4.800 
198 .900 

2.500 
120 

52 .150 
5 .000 

10 ,178 
344 
687 

3.000 
1,900 
1.350 

1.800 
5 .800 

19 ,525 

3.250 
3 ,750 

6 .577 
6 .000 
1.800 
3.250 
6 .000 

2015/16 2015 /16 

To tal Preliminary 
Budget 

(Including 
Startu p) Note s 

4.350 S750 per Teacher 

780 SS per Sludenl 

8.450 SSS per Sludenl based on rate for similar sized school using 
the CharterSafe JPA 

14 ,400 S 1200 per Monthly Rate 

29.250 S.25 per sq ft , assuming 75 sq ft per student 
4,800 $400 per Monthly Rate 

198 ,900 S1 .70 per sq ft . assuming 75 sq ft per student 

2,500 
120 S 10 per Monthly Rate 

52.150 4 .0% of eligible revenue s 

15 .000 
10 ,178 1.0% of General Purpose Entitleme nt 

344 540 pe r FTE 
687 COE Revolving Loan Interes t, plus EOCOE cash advance 

intere st 

6.000 
3,900 S30 per New Student 

1.350 Based on the rate s incurred by other schools using Charte r 
Asse t Management. 

1,800 S 150 per Monthly Rate 

5.800 S1000 per Teacher 

19.525 For services not covered by RSP. Assumes tota l SPED costs 
(including RSP) at 15% over revenues 

750 
ZOOM! fee wa ived in first year 

3,250 S25 per Siudent 

3.750 Per quote from School Path......ays and ZOOM! Connector 

6,577 Assumes 5% teacher absence rate , at $1 20/day 

6.000 SS OO per Monthly Rate 

1.800 $150 per Monthly Rate 

3.250 $25 per Student 

6.000 $500 per Monthly Rate 

20 16/17 2017/18 2018/19 2019/20 

Preliminary Preliminary Preliminary Pre liminary 
Budget Budget Budget Budget 

5,408 8 ,347 11,457 13,067 
1,125 1,490 1,875 2,283 

12,185 16 ,136 20,314 24,727 

14,832 15 ,277 15 ,735 16,207 
40,950 52,650 54 ,230 55.856 

4,944 5 .092 5 ,245 5,402 
278,460 358 ,020 437 ,580 517,140 

7.500 7,725 7 ,957 8,195 
124 127 131 135 

64 .017 83, 124 102,588 122.413 
15 ,450 15 ,914 16,39 1 16,883 
14,423 18,746 23 ,158 27,66 1 

473 656 829 92 1 
601 64 64 

6, 180 6 .365 6 ,556 6 ,753 
1,607 1.655 1.705 1,756 
1,200 

1,854 1,91 0 1,967 2,026 
7,210 11,129 15 ,276 17,423 

55,654 96.589 140,349 183,250 

185 555 572 253 
910 1,205 1,517 1,847 

4.687 6,206 7 ,813 9 ,511 
3 ,850 3,850 3 ,966 4,084 

7,938 11,896 15.853 17,554 
6 ,180 6,365 6,556 6 ,753 
1,854 1,910 1,967 2,026 
4,687 6 .206 7,813 9 ,511 
6 , 180 6 ,365 6 .556 6 ,753 

SUBTO TAL . Se rv ices & Other Operat ing E xp. 15,750 395,911 411 ,66 1 570,666 745,5 11 916 ,02 1 1,080,455 

6000 Capita l Outlay 
6100 Sites & Improvement of Sites 

SUBTOTAL - Capita l Outlay 

TOTAL EXPENSES 27 750 1 218 972 1 246 722 1,65 1,500 2,210,982 2,804,298 3,242,321 

6900 Total Deprec iati on (includes Prior Yea rs) 

TO TAL EXPENSES including Depreciation 27 ,750 1,218 ,972 1,246 ,722 1,651,500 2,210,982 2,804,298 3,242,3 21 
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FRENCHAMER~ANCHARTERSCHOOLOFTHEEASTBAY 
Monthly Cash Forecast 

2015/16 
Pro·ected 

Jul Aug Sep Oct Nov Dec Jan Feb Ma< Apr May Jun Forecast AP/AR 
Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected 

Beginning Cash (15 ,000) 161,783 60,833 7,502 128,88 9 53 ,901 14,177 64,353 2,844 6,356 46 ,061 65,807 

Revenue 
General Block Grant 12 . 185 24,369 273,897 16.246 16.246 154,273 16,246 85.094 138,749 70,879 70,879 1,017 ,8 12 138,749 
Federal Income 2.229 2.229 2.229 2.229 2,229 2,229 2,229 2,229 2,229 22 ,290 2,229 
Other State Income 488 11 ,535 46,800 488 5,242 11 .535 11 ,535 39,446 11 ,535 171 ,759 33,153 
Local Revenues 3,901 3.901 3,901 3,901 3,901 3,901 3,901 3,901 3,901 3,901 39,007 
Fundraising and Grants 
Total Revenue 12,185 28 ,270 280,514 33,911 69,176 160,891 27 ,618 102,759 156,414 116,455 88,544 1,250,868 174,131 

Expenses 
Compensation & Benefits 12 .785 55 ,575 56.936 55.575 55,348 55 ,348 57,163 55 ,575 55,575 54.541 54.541 50,191 619,155 
Books & Supplies 31 .941 31.941 31 ,941 11 .235 11 .235 11,235 11 .235 11,235 11 ,235 11 ,235 11 .235 11 .235 203.906 6 ,966 
Services & Other Operating Expenses 28,492 27 .782 34 ,470 34.063 34 ,063 34,063 34,063 34,063 34 ,60 1 33.096 33,096 33.345 395,911 712 
Capital Outlay 
Tota l Expenses 73,217 115,298 123,347 100,874 100,647 100,647 102,461 100,874 101,411 98,873 98,873 94,772 1,218,972 7,678 

Qperatinq Cash Inflow (Outflow) (73,2171 (103 ,1141 (95 ,0771 179 ,6 40 (66 ,736) (31 ,4711 58,429 (73 ,256) 1,348 57,541 17,58 2 (6,228) 31.896 166 .454 

Revenues - Prior Year Accruals 
Expenses - Prior Year Accruals 
Accounts Receivable - Current Year 
Accounts Payable - Current Year 
Summerholdback for Teachers 2. 164 2,164 2.164 2,164 2, 164 2,164 2,164 2.164 2,164 2,164 2,164 
Loans Payable (Current) 50.000 (50,000 20.000 (20 ,000 
Loans Payable (Long Term) 250.000 (10 ,417) (10,417) (10.417) (1 0.417) (10,417) (10,417 
Capital Leases Payable 
Other Long Term Debt 
Capital Expenditure & Depreciation 
Other Balance Sheet Changes 

Endina Cash 161,783 60,833 7,502 128,889 53 ,901 14,177 64,353 2,844 6,356 46,061 65,807 61 ,743 



FREN CH AMERICAN CHARTER SCHOOL OF l 
Monthly Cash Forecast 

20 16/17 
Pro·ected 

Jul Aug Sep Oct Nov Dec J a n Feb Mar Ap r May Jun Forecast AP/AR 
Projected Projected Projected Projected Proiected Projected Projected Projected Projected Projected Projected Projected 

Beginning Cash 61 ,743 84,006 2,98 3 8,051 70 ,191 18 ,517 26 ,9 26 89 ,446 39,474 41 ,363 111 ,244 135,296 

Reve nue 
Genera l Block Grant 43 ,664 55 ,849 271.668 72 ,910 72.910 193,371 72 ,910 114.095 178,681 93,788 93,788 1,442,314 178,681 
Federal Income 4,458 4 458 4,458 4.458 4.458 4,458 7, 141 7,141 7,141 7,141 57,996 2,683 
Other State Income 2,762 3,922 6.132 6 ,132 70,969 6 ,132 12 ,778 11 , 118 11 ,118 50,183 11,118 248,033 55,668 
Local Revenues 7,801 7.801 7,801 7,801 7,801 7,801 7.801 7,801 7,801 7,801 78,015 
Fundraismg and Grants 1,313 1.313 1,313 1,313 1,313 t ,313 1,313 1,313 1,3 13 1.3 13 13,133 
Total Revenue 46,426 73 ,344 291,372 92,6 14 157,452 213,075 99, 260 141 ,469 206,055 160,226 121 ,162 1,839,490 237,033 

Expenses 
Compensation & Benefits 24 .146 73,908 75 ,042 73 ,908 73 ,719 73,719 75,231 73,908 73.908 72,653 72,653 66 ,592 829,387 
Books & Supplies 24.711 24.71 t 38 .643 18 .153 18 ,153 18 ,153 18,153 18 ,153 18.153 18,153 18,153 18 ,153 251,446 
Services & Other Operating Expenses 38,222 37,183 50 ,284 49 ,707 49 ,707 49,707 49,707 49,707 50 ,472 48,320 48,320 48,320 570,666 1,0 10 
Capital Outlay 
Tota l Expenses 87,079 135 ,802 163,96 8 141 ,768 141 ,579 141,579 143 ,091 141 ,768 142,534 139,127 139 ,127 133,066 1,651 ,500 1,010 

Operatinq Cash Inflow !Outflow) 187,079) 189,376) 190,625) 149,604 148,965) 15,873 69,984 142,508) j1,064) 66,928 21 ,099 111,904) 187,990 236,023 

Revenues - Prior Year Accruals 140.107 6 ,113 23 ,156 4,755 
Expenses - Pnor Year Accruals (6 .965) (712) 
Accounts Receivable - Current Year 
Accounts Payable - Current Year 
Summerholdback for Teachers (23,800) 2,953 2,953 2,953 2,953 2,953 2,953 2,953 2,953 2,953 2,953 2,953 
Loans Payable (Current) 80.000 (80 ,000) 
Loans Payable (Long Term) (10.417) (10,417) (10.417) (10.417) (10.417) (10.417) 
Capital Leases Payable 
Other Long Term Debt 
Capi tal Expenditure & Depreciation 
Other Balance Sheet Changes 

Ending Ca s h 84,006 2,98 3 8,051 70,191 18,517 26 ,926 89,446 39,474 41,363 111,244 135,296 126,344 



FRENCH AMERICAN CHARTER SCHOOL OF l 
Monthly Cash Forecast 

2017/18 
Pro'ected 

Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Forecast AP/AR 
Projected Projected Projected Proiected Proiected Proiected Proiecled Proiected Proiected Proiected Proiected Proiected 

Beginning Cash 126,344 172,408 72,006 33,026 135,779 75,670 92,277 164,381 105,957 102,288 182,035 207,103 

Revenue 
General Block Grant 61 ,841 78,899 323.075 103 ,353 103,353 243 .926 103,353 150,191 229.103 124,198 124,198 1,874 ,593 229, 103 
Federal Income 671 6.403 6 ,939 6.939 6,939 6 ,939 6,939 8,229 8,229 8 ,229 8,229 77 ,181 2 ,497 
Other State Income 4,009 5,522 8,728 8,728 92,091 8,728 17,273 14,545 14,545 64,771 14,545 325,287 71,802 
Local Revenues 10 ,030 10.030 10,030 10,030 10,030 10,030 10,030 10,030 10,030 10,030 100,305 
Fundraising and Grants 1,353 1.353 1,353 1,353 1,353 1,353 1.353 1,353 1.353 1,353 13 ,526 
Tota l Revenue 66 ,520 102,207 350,126 130,404 213,766 270,977 138,948 184,348 263,259 208,580 158,354 2,390,892 303,402 

Expenses 
Compensation & Benefits 32 ,212 102 .987 104.272 102 .987 102 ,773 102 ,773 104,486 102 ,987 102 ,987 101 ,307 101 ,307 91 ,885 1,152,962 
Books & Suppl ies 29 .264 29 .264 47,176 22 .978 22.978 22.978 22,978 22 .978 22 .978 22.978 22.978 22,978 312,510 
Services & Other Operat ing Expenses 48.618 47 .222 65,973 65 ,223 65 ,223 65,223 65,223 65,223 66 ,283 63,458 63 ,458 63,458 745 ,511 926 
Capital Outlay 
Total Expenses 110,094 179 ,473 217,421 191,188 190,974 190,974 192,687 191 ,188 192,248 187,744 187,744 178,321 2,210,982 926 

Operating Cash Inflow IOutflow1 1110 ,094) 1112,953) 1115,2141 158,938 160 ,5701 22,792 78,289 152,2401 17,9011 75,516 20,837 p9 ,9 67l 179,909 302,476 

Revenues - Prior Year Accruals 188.639 9,329 32,419 6 ,646 

Expenses - Prior Year Accruals (0) (1,010) 
Accounts Receivable - Current Year 
Accounts Payable - Current Year 
Summerholdback for Teachers (32 ,481) 4,232 4,232 4.232 4,232 4,232 4,232 4,232 4,232 4.232 4,232 4,232 
Loans Payable (Current) 50,000 (50.000) 
Loans Payable (long Term) (10,417) (10.417) (10.417) (10.417) (10,417) (10,417) 
Capital Leases Payable 
Other Long Term Debt 
Capital Expenditure & Depreciation 
Other Balance Sheet Changes 

Endinq Cash 172,408 72,006 33,026 135,779 75,670 92,277 164,381 105,957 102,288 182,035 207,103 191,368 



FREN CH AMERICAN CHARTER SCHOOL OF 1 
Monthly Cash Fore cast 

201 8/19 
Pro·ected 

Jul Aug Sep Oct Nov Dec Jan Feb Ma r Ap r May Jun Forecas t AP/AR 
Projected Proiected Projected Proiected Projected Projected Projected Projected Pro jected Projected Projected Projected 

Beginning Cash 191 ,368 253,285 129 ,811 23,708 184,665 113,442 135,563 214,314 144,675 133,917 222,551 247,194 

Revenue 
General Block Grant 80,336 102 ,268 375.408 134,369 134 ,369 295,407 134,369 t87 .052 280,749 155 ,373 155 ,373 2,315,821 280,749 
Federal Income 993 7,999 8.793 8,793 8,793 8,793 8,793 10.201 10,201 10,201 10 .201 96,959 3,196 
Other State Income 5,463 7,328 11.699 11 ,699 113 ,586 11 ,699 22 ,142 17,875 17,875 79,263 17,875 404 ,343 87,840 
Local Revenues 12 ,259 12.259 12 .259 12,259 12 ,259 12 ,259 12,259 12,259 12 ,259 12,259 122 ,594 
Fundraising and Grants 1,393 1.393 1,393 1,393 1,393 1,393 1.393 1.393 1,393 1,393 13 .932 
Total Revenue 86 ,791 131 ,248 409,552 168,513 270,401 329 ,551 178 ,957 228,782 322,479 258,489 197,102 2,953,650 371,785 

Expenses 
Compensation & Bene fits 42.254 135 .448 137 .338 135.448 135.133 135,133 137.653 135 ,448 135 ,448 13 3.279 133,279 119.673 1,515,530 
Books & Suppl ies 33.534 33 ,534 55.426 27.806 27,806 27,806 27,806 27,806 27 ,806 27,806 27,806 27,806 372,747 
Services & Other Operating Expenses 58 .268 56 ,483 81 .323 80.396 80 ,396 80,396 80 ,396 80,396 81,757 78,232 78,232 78,232 9 16,02 1 1,514 
Capital Outlay 
Total Expenses 134,056 225 ,465 274 ,086 243,650 243 .335 243 ,335 245,855 243 ,650 245,011 239,3 16 239 ,316 225,711 2,804,298 1,514 

Operatinq Cash lnfiow 1outnow) (134 ,056 ) 1138,674) 1142,839) 165,903 174,821) 27,066 83,696 164,693) (16 ,229) 83,163 19,173 128,609) 149 ,352 370,271 

Revenues - Pnor Year Accruals 242,134 11,042 41,68 1 8.545 
Expenses - Prior Year Accruals 386 (1 .312) 
Accounts Receivable - Current Year 
Accounts Payable - Current Year 
Summerholdback for Teachers (46 ,547) 5 ,471 5 ,471 5.471 5.471 5,471 5,471 5,471 5.471 5,471 5,471 5,471 
Loans Payable (Current ) 
Loans Payable (long Term) (10.417) (10 ,417) (10,417) (10.417) (10 ,417) (10,417) 
Capital Leases Payable 
Other Long Term Debt 
Capi tal Expenditure & Deprecia tion 
O ther Balance Sheet Changes 

Endinq Cash 253,285 129,811 23,708 184,665 113 ,442 135 ,563 214,314 144,675 133,917 222,551 247,194 224,056 



FRENCH AMERICAN CHARTER SCHOOL OF l 
Monthly Cash Forecast 

2019/20 
Pra·ected 

Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Forecast AP/AR 
Projected Projected Projec!ed Projected Projected Projected Projected Projecied Projected Projected Projected Projected 

Beginning Cash 224,056 304 ,827 172,618 74,3 94 268 ,651 210 ,9 27 263, 172 374,193 318,028 313,848 425,220 462,880 

Revenue 
General Block Grant 99 .196 126,002 428,808 166,044 166,044 347,954 166,044 224.581 333,476 187 ,215 187,215 2,766 ,057 333 ,476 
Federal Income 1,345 9,624 10.701 10,701 10,701 10.701 10 ,701 12,099 12 ,099 12 ,099 12,099 116 ,687 3,820 
Other Stale Income 7,007 9,225 14,831 14 ,831 135,243 14,831 27 ,173 20,883 20,883 93,432 20,883 482 ,778 103 ,556 
Local Revenues 14.488 14,488 14 ,488 14 ,488 14 ,488 14 ,488 14,488 14,488 14,488 14,488 144 ,884 
Fundraising and Grants 1,435 1,435 1,435 1,435 1,435 1,435 1,435 1,435 1,435 1,435 14 ,350 
Total Revenue 107,548 160,776 470 ,263 207 ,499 327,9 11 389,409 219,841 273 ,487 382,382 308 ,669 236,121 3,524,757 440,851 

Expenses 
Compensation & Benefits 50 ,339 154,531 156 ,572 154.531 154.190 154,190 156 ,9 12 154,53 1 154 ,531 152,129 152 ,129 134 ,986 1,729,569 
Books & Supplies 37 .556 37 ,556 63 ,429 32.640 32 ,640 32 .640 32.640 32,640 32.640 32.640 32 ,640 32 .640 432,298 
Services & Other Operating Expenses 68 ,020 65 ,816 96,070 94 .964 94,964 94,964 94,964 94,964 96 ,623 92 ,369 92,369 92 ,369 1,080 ,455 2,001 
Capital Outlay 
Total Expenses 155,915 257,903 316 ,070 282,134 281,794 28 1,794 284,515 282,134 283,793 277,137 277 ,137 259,994 3,242,321 2,001 

Operating Cash Inflow !Outflow) j155 ,915) p5o,3551 j155 ,2951 188,129 174,295) 46 ,118 104,894 162,29 3) 110,307) 105,245 31 ,532 123,8731 282,435 438 ,851 

Revenues - Prior Year Accruals 296.759 13,639 50 ,944 10,443 
Expenses - Prior Year Accruals 107 (1,621) 
Accounts Receivable - Current Year 
Accounts Payable - Current Year 
Summerholdback for Teachers (60 , 179) 6 ,127 6 ,127 6 .127 6 ,127 6,127 6,127 6 ,127 6.127 6,127 6 ,127 6 ,127 
Loans Payable (Current) 
Loans Payable (Long Term) 
Capital Leases Payable 
Other Long Term Debt 
Capi tal Expenditure & Depreciation 
Other Balance Sheet Changes 

Ending Cash 304,827 172 ,6 18 74,394 268,651 210,927 263,172 374,193 318,028 313,848 425 ,220 462,880 445,134 



LCFF Target 

School's LCFF Target Calculation 

Total 201 3-14 Enrollment: 

ADA K - 3 

ADA 4 - 6 

ADA 7 - 8 

ADA 9 -1 2 

Grade Level Add-ons: 

K-3 CSR Supp lement 

High School Supplement 

Adjusted Base Per ADA 

Est. 

Supplemental Grant for 2013-14: 

LCFF Target 

Unduplicated Count of FRPM Eligible/ EUFY: 

School percent FRPM/EUFY: 

School Supplemental weight per pupil : 

Total Supplement 

Concentration Grant (Pupils over 55% FRLP)** 

District Unduplicated Percent FRPM/EL/FY: 

Concentration Grant (District Cap)** 

Concentration Grant El igibility 

Total LCFF Target Amount: 

LCFF Target Amount Per ADA: 

13-14 FY ADA 

7161 123.5 

7268 0 

7483 0 

8671 0 

123.5 

10.40% 

2.60% 

20% 

55% 

% 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

1$ 

$ 

$ 

$ 

$ 

$ 

1301 

1.565% 

898,224 

898,224 

93,415 

93,415 

8,0291 

51 .97 1 

40% 

1,606 

83,451 

80%1 

123690.438 

0 

1,075,090 

8,705 



French American Charter School of the East Bay- Charter Appendix 

The attached budget and cash flow projection are based on conservative estimates of the actual costs to 

implement French American Charter School of the East Bay's program as described in the charter 

petition. Assumptions used to create the analysis are based on historical financial data from similar 

charter schools throughout California and Oakland Un ified School District (OUSD). FACSEB considers this 

budget to be the "Base Case" scenario to implement its goals and objectives. 

ENROLLMENT 

French American Charter School of the East Bay (FACSEB) will open with grades K-3, with Kindergarten 

consisting of two separate cla sses, Transitional Kindergarten and Kindergarten . The school will then 

grow organically, adding two new classes at the Kindergarten level each year as it grows to full K-8 

capacity of 494 students in 2024-25. The attendance rate is assumed to be at 95% in all years, which is a 

low average for a charter elementary school. 

Grade 2015 2016 2017 2018 2019 2020 2021 2022 2023 2024 

Transitional Kindergarten 26 26 26 26 26 26 26 26 26 26 

Kindergarten 26 52 52 52 52 52 52 52 52 52 

First 26 26 52 52 52 52 52 52 52 52 

Second 26 26 26 52 52 52 52 52 52 52 

Third 26 26 26 26 52 52 52 52 52 52 

Fourth 26 26 26 26 52 52 52 52 52 

Fifth 26 26 26 26 52 52 52 52 

Sixth 26 26 26 26 52 52 52 

Seventh 26 26 26 26 52 52 

Eighth 26 26 26 26 52 

Total 130 182 234 286 338 390 416 442 468 494 

DEMOGRAPHICS 

The Charter School's demographic breakdown is based on OUSD's October 2012-13 data. The 

percentages below are one-half of OUSD's figures, as we look to be conservative with our estimates and 

to better reflect th e overall Oakland population. 

• Free and Reduced Lunch : 39. 1% 

• Economically Disadvantaged: 26.3% 

• English Lea rners: 15.6% 

REVENUES 

LOCAL CONTROL FUNDING FORMULA 



French American Charter School of the East Bay- Charter Appendix 

FACSEB is using the Local Control Funding Formula to drive the general purpose entitlements. Per 

Senate Bill 97, the starting rates are being determined by the LCFF base rate of Oakland Unified School 

District. Below is an excerpt from page 81 of Senate Bill 97 that provides clar ification on how newly 

operational charter schools will be funded under the LCFF. 

(f) (1) For purposes of this section, commencing with the 2013-14 fiscal year and until all school districts 

and charter schools equal or exceed their local control funding formula target computed pursuant to 

Section 42238.02, as determined by the calculation of a zero difference pursuant to paragraph (1) of 

subdivision (b), a newly operational charter school shall be determined to have a prior year per average 

daily attendance funding amount equal to the lesser of: 

(A) The prior year funding amount per unit of average daily attendance for the school district in which th e 

charter school is physically located. The Superintendent shall calculate the funding amount per unit of 

average daily attendance for this purpose by dividing the total local control funding formula entitlement, 

calculated pursuant to subdivisions (a) and (b}, received by that school dis trict in the prior year by prior 

year funded average daily attendance of that school district. For purposes of this subparagraph, a charter 

school that is physically located in more than one school district shall use the calculated local control 

funding entitlement per unit of average daily attendance of the school district with the highest prior year 

funding amount per unit of average daily attendance. 

(B} The charter school's local control funding formula rate computed pursuant to subdivisions (c) to (i}, 

inclusive, of Section 42238. 02. 

With FACSEB opening in 2015-16, the estimate for the LCFF funding rate that year is $8,241, which is 

based on OUSD's 2014-15 rate of $8,003 and FACSEB's calculated target rate of $8, 705 . FACSEB will 

move 33 .95% of the way from the base rate to their target rate in 2015-16 and will continue to move 

toward the target rate in 2020-21. The estimated unduplicated count comes from an assumption that 

40% of students will qualify for free or reduced price meals . FACSEB is using OUSD's unduplicated count 

of 80% from the 2012-13 Fall 1 CALPADS data to calculate the district cap, although the school will not 

receive any concentration grant funds if its own unduplicated count is below 55%. 

In 2016-17, FACSEB is assuming an additional 21.67% progress ion towards the target rate, per the most 

recent implementation figures released by the Department of Finance. Since there are no estimates 

currently available for LCFF implementation beyond 2016-17, FACSEB is assuming the LCFF will be 

implemented equally until the target funding rate is achieved in 2020-21. The table below shows the 

implementation schedule of the LCFF from 2015-16 through 2020-21 and the general purpose rates that 

are generated over that period. 

2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

Implementation % Towards Goal 33 .95% 21.67% 25.0% 33.3% 50.0% 100% 

Total Effective Implementation % 33.95% 48.26% 61.2% 74.1% 87.1% 100% 

2014-15 Base Rate - $8,003 8,241 8,342 8,433 8,523 8,614 8,705 



French American Ch arter School of the East Bay- Charter Appendix 

To estimate the amount of funding that is coming from local In Lieu Property taxes FACSEB is using the 

2013-14 Pl certification rate of $1,644 per ADA. The remaining money would come from the state 

through State Aid and Education Protection Account funds. Education Protection Account funding is 

currently projected at 18.19% of total general purpose funding with State Aid making up the remainder. 

While FACSEB is opt imistic about the implementation schedule that was put forth in the Governor's May 

Revise and included in the FCMAT calculation, the school has performed scenario testing on the budget 

to make sure that it holds up even with reduced implementation percentages. FACSEB will continue to 

monitor the California budget development process and incorporate any changes that are announced by 

the state. 

I OTHER GOVERN M ENT SOU RCES 

FACSEB has budgeted for Child Nutrition using 2013-14 reimbursement rates. Federal reimbursement 

rates have been reduced by 5% to account for federal sequestration. To be conservative, FACSEB has 

built in a 5% waste factor for meals ordered and not claimed . 

The school does not expect to receive Title funding. 

FACSEB intends to apply for a Prop 39 facility . In the event that the Charter School cannot secure a 

fa ci lity through Prop 39, it will rent a private facility that will qualify it for SB740 Facility Grant funds. To 

be conservative, FACSEB has budgeted for the more expensive of these facility options - renting a 

private facility with SB740 Facility Grant funds. These grant funds have been included in the budget 

since FACSEB intends to be located in the attendance area of a public elementary school in which at 

least 70 percent of the pupil enrollment is eligible for free or reduced price meals (FRPM), and the 

school site will give admiss ions preference to pupils who are currently enrolled in that public elementary 

school and to pupils who res ide in the elementary school attendance area in which the Charter School 

site is located. These funds are budgeted at $750 per ADA, up to 75 percent of their annual facilities rent 

and lease costs. 

The school has budgeted for state lottery revenue. These funds do not begin to arrive until year 2 (year 

1 funds are accrued). The 2015-16 expected rate is $154/ADA based on School Services of California 

(SSC) projections. Out years remain flat and are also based on the SSC Dartboard. 

For Special Education, FACSEB will operate as a member of the El Dorado Charter SELPA. The state rate 

is assumed to be $511.76/ADA less 5% set aside and 8% adm in fee. FACSEB will not receive federal 

special edu cation funding in its first year. In year 2, the federal rate is assumed to be $120/ ADA. 

This budget does not include funding from the Publ ic Charter School Grant Program (PCSGP), though the 

school intends to apply for this grant . Total expected funding is $575K over a period of approximately 

2. 5 years. The amounts are based on the 2010-15 grant cycle. FACSEB will apply for the grant in 

October 2014 and would be able to reapply in February 2015 and then again in October 2015 ifthe grant 



French American Charter School of the East Bay- Charter Appendix 

is not awarded in the first or second application cycle. EdTec, FACSEB's intended back-office provider 

and consultant for this budget, worked with eight charter schools during the last PCSGP application 

period and all eight schools were approved for the grant. However, FACSEB has not included this 

revenue for the sake of conservatism. 

I LOCAL REVENUES 

FACSEB is projecting direct sales for lunches, as only 40% of its students are projected to be eligible for 

FRPM. Revenue will be collected for the students who do not qualify and is budgeted at 56% of the total 

food service costs. 

Fundraising and grants are projected at $12,750 in the school 's first year and this figure is grown with 

inflation in the out years . Current expectations are higher than th is figure, but are not used in order to 

be conservative. Members of the Board of Directors have guaranteed to loan FACSEB $15,000 in the 

event that it does not reach its fundraising goal in Year 0. 

I ACCO UNTING 

Like most charter schools, FACSEB will use accrual based accounting. This means that FACSEB will 

recognize revenues when they are earned, not when they are received. Two exa mples of how this plays 

out : 

1. The state is currently deferring a portion of state aid revenues from one fiscal year into the next. 

In the budget, this revenue is recognized when it is earned, not when it is received. On the cash 

flow, the cash impact is reflected when the cash is received in the following year. 

2. Charter schools receive some funding such as lottery based on prior year ADA. Even though 

FACSEB won 't receive cash proceeds from lottery funding until year two, the funds are still 

earned in year one. 

EXPENSES 

Expenses have been conservat ively estimated by the petitioners and EdTec based on current market 

conditions in Oakland, estimates from similar charter schools, and EdTec's experience working with a 

number of charter schools in California. Expense assumptions have been increased 3.0% per year for 

inflation. In addition to being increased for enrollment and staffing growth, where applicable. Below is 

a summary of the major expense categories and their underlying ass umptions. 



French American Ch arter School of the East Bay- Charter Appendix 

I STAFFING AND BENEFITS 

The following table outlines staffing assumptions for the first three years of the charter : 

2016-17 2017-18 2018-19 2019-20 

t <;tasses"' 
French Teachers 

Certificated Admin 1.0 1.0 1..0 1.0 
i~mf e~ 1 ~strudlo'!irt"Ji§~~lti·t~;;$"'~,0rr"w' .,,,.....ru~rei-r~il1IS'CTR"V¥110'.ii"""!"'!!!t"ffilil----

c1a ss ified Office/Clerical 1.0 2.0 2.0 2.0 2.0 

In addition, substitutes have been budgeted assuming a 5% teacher absence rate and $120/day rate of 

pay. 

The class size will be 26 in each year. If the school receives the PCSGP grant, it will reduce class size to 

25 students per class. 

In the first year, teachers will be hired at $55,000 per year. This figure is in line with similar local dual­

immersion schools t hat have opened within the last three years. The Principal (Certificated Admin) will 

be hired at $90,000 per year. One full -time office manager will be hired at $45,000 per year. In the 

second year, an additional office coordinator will be hired at $36,000 per year in 2015-16 dollars. All 

salaries are increased 3% each year. The class ified Inst ructional Aides will be paid $40,000 in 2015-16 

dollars. 

FACSEB will offer health benefits for all full time staff members and the budget assumes that all 

employees will pa rt icipate. The average expected cost of health benefits is $5,800 per employee in 

2015-16 and grows at a rate of 14.0% in the out years. Additionally, the school will participate in STRS 

fo r certificated staff. The STRS employer contribution rate grows to 19.1% in 2020-21. 

I BOOKS AND SUPPLI ES 

FACSEB is budgeting costs of $400 per new student to purchase textbooks and core curricular activities. 

Ea ch year, FACSEB will spend $150 per student on materials and supplies, $30 per student on education 

software, $15 per student on art and music supplies, and $50 per student on non-instructional student 

materials and supplies. The school will spend $150 per new student on class room furniture and 

equipment, and $280 each to buy one Chromebook or tablet for every two students. In year 2 and 

1212 May include teachers for Art, Music, Physical Education and/or World Languages. 
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going forward, a new Chromebook or tablet will be purchased for each new student. Teacher 

computers are budgeted at $800 per new teacher. The school will spend $600 per month for office 

supplies and $250 per month for custodial supplies. 

Student food services are budgeted at $4.50 per day, for 70% of enrolled students, for 189 days of 

instruction. The school will outsource its food service program. The school has budgeted to contract 

with Revolution Foods or a similar provider to deliver lunch daily to the campus. Unless otherwise 

noted, expenses are increased 3% per year for inflation. As mentioned previously, the school will apply 

for the PCSGP grant and, if received, the majority of these expenses will be billed to the grant in years 1 

and 2. 

I SERVICES AND OPERATING EXPENSES 

Without a definitive facility location, rent projections assume a rate of $1.70 per square foot, at 75 

square feet per student. Utilities are estimated at $0.25 per square foot, also assuming 75 square feet 

per student, and janitorial services are estimated at $1,200 per month. 

FACSEB will spend approximately $750 per teacher each year to attend a conference on language 

immersion education or early acquisition of a foreign language (e.g. Association ofTwo-Way & Dual Language 

Education's National Two-Way Immersion Conference) or other professional development conference and 

other related travel. The school will spend $6 per student in each year on professional dues and 

memberships. The liability insurance premium is assumed to be $65 per student, in line with quotes for 

similar-sized schools using the CharterSafe JPA. The school will lease a copier at $400 per month. 

Accounting fees are estimated at $2,500 in year one and increasing to $7,500 in year two, and banking 

fees are estimated at $10 per month. Fingerprinting/Live Sca n is budgeted at $40 per FTE. Legal 

expenses have been budgeted at $6,000 per year. The school will spend $30 per student on marketing 

and student recruitment, and $150 per new teacher on staff recruitment. Profess ional development has 

been budgeted at $1,000 per teacher, in addition to the $750 per teacher for conference and related 

travel mentioned above. The school has budgeted $25 per student for health services. FACSEB plans to 

spend $5 per student on Student Assessment for Zoom!, although this fee is waived in the first year. 

The school will then spend $3,500 on Student Information Systems, in line with a quote from Student 

Pathways. The school will spend $500 per month for technology services, assuming basic IT will be 

handled by parent volunteers. The school has budgeted $150 per month for internet, assuming 

maximum bandwidth, with an additional $500 per month for phone and fax. The school will also spend 

$25 per student on postage and delivery. 

The school will contract with a back-office business provider for an accounting and compliance platform 

with support services specific to the needs of a charter school. The fee sta rts at 4.0% of government 

revenues. Payroll fees are budgeted at an additional $150 per month . 
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The school will also contract SPED consultants at approximately $20K in year 1. The sum of these 

contractors and the SPED RSP on the school's payroll is budgeted at 115% of the total special education 

revenue entitlements. 

Without a Prop 39 facility, District Oversight fees are budgeted at 1.0% of Local Control Funding. 

CASH FLOW 

Once the charter is approved, the school will apply for a $250K CDE Revolving Loan . FACSEB is 

conservatively assuming that funds will not arrive unti l July of 2015. The CDE loan payback would occur 

over a four year period . Payments of this principal consist of $62,500 per year for the four years 

beginning with the one in which the payment was received, in equal portions in September through 

February. The school has budgeted the interest expense for this loan at a PMIA Interest Rate of 0.35%. 

All EdTec clients that applied during 2012-13 received the loan; proceeds arrived during July 2013. In 

EdTec's experience, all charter schools that applied received a revolving loan. If FACSEB does not 

receive the Revolving Loan or the previously mentioned PSCGP, the school will sell receivables to 

maintain positive cash flow. 

The cash flow projection assumes the Education Protection Account is disbursed quarterly. Property Tax 

payments are paid each month by the district. State Aid or " Local Control" is paid according to the 

standard 5-5-9 schedule, in light of the governor anticipating that state deferrals will be eliminated in 

2014-15. With FACSEB opening in 2015-16, this will give an extra year for deferral elimination should 

they not be fully eliminated in 2014-15. 

The Special Advance Apportionment for growing schools has been included following historical 

disbursement patterns with funds arriving in October and January. 

To allow for county process ing time, all payments are expected in the month following the disbursement 

month. For example, the July state aid payment of 5% is included in August in the ca sh flow forecast . 

As referenced in the revenue section, FACSEB ha s not included PCSGP revenues in the budget or cash 

flow projections. Thus, in order to maintain positive cash flow, the school is ass uming receivable sales 

through a company such as Charter School Capital (CSC) or Charter Asset Management (CAM). 

Receivable sale inflows and outflows are shown in Years 1-3, and interest and fees are included in the 

budget in line with CAM rate proposals for similar-sized schools. Each of these sales is set to be repaid 

to the financier in a short timeframe, within two months. While this strategy helps to support the 

school's cash needs, the school will aggress ively pursue lower cost capital options such as a bank line of 

credit after one year of audited financial statements. 
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I START UP YEAR EXPENSES 

FACSEB understands it will incur certain expenses in "Year O," such as supplies expenses, instructional 

consultants, and student and teacher marketing. It also plans to pay its Principal at 0.25 FTE for the last 

six months of Year 0 and the first month of Year 1. The Principal's Year 0 pay is included in 1300 for the 

visual sake of this budget, but they will be paid as a contractor in those six months to avoid payroll taxes 

and processing fees. In order to finance these expenses before traditional government revenues begin, 

FACSEB will place a strong focus on fundraising. A conservative figure of $12,750 in fund raising is 

included in year 0, with the remaining shortfall funded by personal loans if needed. The Charter School 

has secured promises from three individuals to loan $5,000 each to the school if it does not have the 

resources to fund year 0 expenses. 13 It is important to note that this $15,000 of possible loans is not 

included in the attached cash flow. The shortfall is treated as a negative starting fund ba lance once Year 

1 begins. Additionally, if the revolving loan funds were to be received before July, these personal loans 

would likely not be needed. 

13 See Append ix Q-4 for letters of loan guarantees. 
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Amelie Dupont 

2033 Melvin Road 

Oakland, CA 94602 

Tuesday, May 20, 2014 

To whom it may concern, 

In the event that the Fre nch Am erican Ch arter School of the East Bay (FACSEB) is unable to ra ise 
$27,750 th ro ugh its fundraising efforts in Year 0, I agree to loan the school $5,000 to support its 
expenses in Year 0. The terms of the loan will be agreed upon after approval of the cha rter. 



May 25, 2014 

To whom it may concern: 

In the event that the French American Charter School of the East Bay {FACSE!l) Is unable to raise $27,750 

throtigh it~ fundraising efforts m Year O. r agree to loan the school $5,000 to s~1pport it> expenses in Year 

0 . The terms of th e loan will bit agreed upon after the approval of the charter. 

Sincerely, 

?iDcwu {;ur.. .. 
Renae Waneka 
Founding Tean1 & Co-Lead Pt>t 1tioncr 

French American Charter Schoo! of the East 8 y 

May 25. 2014 

1 o whom it ·-nay concern · 

Ir> the event tha1 the French American (h;irtc:• School of the E<J>t 13av (FAC>fBl i~ unab1e to r;me $27.750 

through lb ft1ndra1s1ng ieffor : s n'> Year 0, agr _e to !oan the cnool $5,000 10 support its expenses in Year 

0. The term~ of th e ican will b1: ilgreed uµon alter the approvnl at the charter . 

Sincerely. 

~A~~ 
Mathilde /\ndrei!\o (} 

Founding Tei:lrn & Co-lead Petitmner 

~rench American Charter School of the Eas t Bay 
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CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/ar. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

){~\(~ l,n 

~ ' 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 
20 Jj 

/(_ 

Phone Contact 
numero de telefono 

Ste -3d7- Y~Lt 

') tll - L/ ~ s- - 2_ 

Educatioktode §47605(a)(3) The petition has been signed by a-number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimattts will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
pet it ion the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Educat ion Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, los padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de ch6rter y pensamos que esta merece consideraci6n. Nasotros, par 

lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo{a) 

Eduar 

Signature 
Finn a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado del es tudiante en Direccion 
201 5 

a 'o :J. to ---
Phone Contact 
mimero de tel4/ono 

Education Code §4/605(a}(3} The petition has b~en signed by a number Of parents or guardians of pupils that is equivalent to at least one-ho If of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{ .. .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter schoo l during its first year of operation under the charter term . The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approva l by the OUSD Board of Education. 

Nosatros, los padres que aquf don su firma abaja, apoyamas este pedida de nuestra petici6n de charter y pensamas que esta merece consideraci6n. Nosotras, par 
lo tan ta, pedimas que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de julia 2015 con la aportunidad de pedir mandatos pasteriores de! charter coma ha describido en lo Ley de 
Escue/as de Charter. 

Los suscritos autarizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para aseguror la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

3 ~b-1'{ 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

·z__ 

~11JD 

Phone Contact 
111/mero de telefono 

Sto} 7C<:--3rq-s I 
5/0.~~316. 

\QC'GIC{S 

" - '- I • u 9'. U..'L"""' "11~ " ' I - ~ ~ 

-hl~e.\ ~t\S6V' 111 . . ;· J 1q4q Ar1({tf!5k11 C{<I(' I SiO 2.'e2-9St/ 
V\ 0 " I 4 ?S - ~--; I ,J - _, 

Education Code §47605{a}(3} The petition has been sign(9fby i;?number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{ .. .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 

petition ers listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms ofthe charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessa ry to 
secu r·e approva l by the OUSD Board of Education. 

/Vosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 

lo tan to, pedimos que la Junta Directiva Esco/or de f Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 

Escuelas de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de Jo Junta Directiva Esco/or. 

Parent Name J Child's Name 
.\ '0 111 b1·e de padre/madre Nombre de hijo(a) 

I Oa.,h' d (;,f({ 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 
Grado de! estudiante en 
2015 

s t I 

Address 
Direcci6n 

oa...kiO( 

Phon e Co ntact 
numeru de telefono 

cduco rion Code §47605{a}{3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enro ll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or word, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students wlll be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners llsted below certify that they are parents or 1uardlans who ire meanln1fully lnterest1d In having their child 1tt1nd tht School und1r 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described In the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or ne1otiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su /Irmo aba}o, apoyomos este ptdldo de nuestra petic/6n dt charter y pensamos que esta merece consldtracldn. 
Nosotros, por lo tanto, pedlmos que la Junta Directlva Escolar de/ Oakland distrlto apruebe esta petlc/on charter dt French American Charter School 
of the East Bay, segun lo provee la Ley Educatlva 47605 empezando el primer de Julio 2015 con la oportunldad de pedlr mandotos posterlorts de/ 
charter como ha descrlbldo en la Ley de Escue/as de Charter. 

Los suscrltos autorlzan al Peticlonarlo, Mathilde Andrejko and Renae Waneka, de dlcha escuela para negoclar las tnmlendas a esto petlclon que 
sean necesar/as para asegurar la aprobacl6n de la Junta Directlva Esco/or. 

Parent Name I Child's Name 
Nombre d~ padre/madre Nombre de hijo(a) 

Signature 
Firma 

Date 
Ftu .. ·ha 

Grade Level In 2015 I Address 
Grado de/ estudiante tn Direccion 
201$ 

!<.- /'.. -]I: (I I _ I <....>"""_ ~ 

Phone Contact 
numero de tel~fbno 

5 tO f-l 2J1 lb \ 
v 

Education Code §47605{a}{3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 
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CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter t erm . The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Ed ucation Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, M athilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approva l by the OUSD Board of Education. 

Nosotros, los padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter Schoo l of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportun idad de pedir mandatos posteriores def charter coma ha describido en la Ley de 

Escue /as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

Phone Contact 
numeru de telefono 

Th e petition has been !/(gned by a number of parent; or guar8fans of pupils that is equivalent to· at lebst one-half of the number of pupils th 'tit rlie charter 
school estimates will enroll in the school fo r its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessa ry to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensam os que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name Signature Date 
Nombre de padrelmadre Nombre de hijo(a) Fir ma Fecha 

µ eVlllle w~vie. \Le\. lelsle.- ~ fot li V\. ~ 3/q /1 <-t 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direccion 
2015 
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Phone Contact 
numero de telefono 
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Education Code §47605{a)(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A pe tition shall include a prominent sta tement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petit ioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportun ity to request subsequent terms 

of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education. 

Nosotros, !os padres que aquf don su firma abojo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece cons;deraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun fo provee la Ley Educativo 47605 empezando el primer de julio 2015 con la oportunidad de pedir mondatos posteriores de/ 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 

sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre!madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado def estudiante en Direcci6n 
2015 

Phone Contact 
numero de telef ono 

Jio ~00~17s 
Lf':.r I :,\o ~5 

The petition has been signed by a number of parents or guaraia.ns of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates wifl enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school, [. .. ]. The ptoposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessa ry to 
secure approva l by the OUSD Board of Education . 

Nosotros, las padres que aquf don su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 

lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendos a esto petici6n que sean necesorios 

para osegurar lo oproboci6n de Jo Junta Oirectivo Esco/or. 

j Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firma 

Educa tion C~~ §47605{a)(3) The petition has been signed by a nu 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci611 
2015 

ls-I, 3rc/ 

Phone Contact 
numero de telefono 

~choo/ estim'ot~s will enroll in the school for its first year of operatifj. A petition shall include a prominent statement that a signature on the petiribtt means that the parent or 
ningfu/ly interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the chart.er school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the char~er as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n ch6rter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la qportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Ch6rter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

~·,."'~ ~~~ 

Signature 
Firma 

Date 
Fee ha 

3/11/H 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 
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Phone Contact 
nitmero de telefono 
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Education Code §47605(a)(3} The petition has been signed by a numlievOf parents or guardians of pupils that is equivalent to at least one-half of the number Of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotro~, los padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que lo Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que seon necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Sombre de padrelmadre Nombre de hljo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado def estudia/1le en Direcci6n 
201 5 

k 

Phone Contact 
numero de telefono 
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Education Code §47605(0)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent ta at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall indude a prominent statement that o signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

Th e charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 

petitioners listed below cert ify that they are parents or gua rdians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We., t he undersigned parent or guardian, support t he request of our charter petition and bel ieve t he attached charter pet ition merit s consideration . We hereby 
pe t ition the Oakland Unified Schoo l Dist rict (OUSD) Boa rd of Ed ucation to grant a charter term to French America n Charter School of t he East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with t he opportunity to request subsequent te rms of t he charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to t he attached charter as necessary t o 
secure approval by t he OUSD Board of Educat ion . 

Nosorros, las padres que oqui don su firmo obojo, opoyomos este pedido de nuestra petici6n de charter y pensomos que esto merece consideraci6n. Nosotros, por 
lo tonro, pedimos que la Junta Directivo Esco/or def Oakland distrito opruebe esto petici6n charter de Fre nch American Charter Schoo l of the East Bay, segun lo 
provee la Ley Educativo 47605 empezondo el primer de julio 2015 con Jo oportunidod de pedir mondotos posteriores de/ charter coma ho describido en lo Ley de 
Escue/as de Charter. 

Los suscritos outorizon al Pet icionorio, Mathi lde Andrejko and Renae Waneka, de dicho escue /o para negocior las enmiendas a esto petici6n que sean necesarias 
para aseguror la aprobaci6n de la Junta Directiva Esco/or. 

I Parent Name I Child's Nam e 
Nombre de padre/mac/re Nombre de hijo(a) 
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Signature 
Firma 

Dat e 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
201 5 
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Phone Contact 
numero de telefono 

·orion-Code §"47605(a}{J1[TM p'ei:ili"6n has oeen signe d by a ~um""kf o'f1parents orgLJardlpns of pupils that is equivalent to at least one-half of the nllm'ber Of"pupils that the charter 
school estimates will enroll in the school for its f irst year of operation. A petition shall include a prominent statement that a signature on th e petition means tha t the paren t or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



- ,.. .. ..........::! :-, CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter pet ition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education t o grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportun ity to request subsequent te rms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Cha rte r School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 
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Signature 
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Date I Grade Level in 2015 
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Education Code §47605{a){3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school, [. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Lei ·tun 1e Cct f d-t (~~ l\Jt) ft>r 

Signature 
Firma 

Date 
Fecha 

Grade Level in 2015 \ Address 
Grado del estudiante en Direcci6n 
2015 

l 'fb le.one)"( 0-v-e_ ti f1-

Phone Contact 
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Education Code §47605(a}(3) The petition has IJeen signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firmo abajo, apoyamos este pedido de nuestra petici6n de ch6rter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directivo Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandotos posteriores de/ ch6rter coma ho describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negocior las enmiendos.o esta petici6n que sean necesarias 
para asegurar la aprobaci6n de lo Junta Directiva Esco/or. 

Parent Name Child's, Name Signature Date Grade Level in 2015 I Address Phone Contact 
Nombre de padrelmadre I Nombre de hijo(a) I Firma Fecha I Grado de/ estudiante en I Direcci6n I numero de telefono 

2015 
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ion Code §47605{a){3) The petition has been signed tjy'a numbe1cff parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 

school estimates will enroll in the school for its first year of operation. A.Petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEJR CHILO AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 

Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 

lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en fa Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fe cha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 

Phone Contact 
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Education Code §47605{a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 

PAREr'.J ~. OR GUARDIAN f\nEANiNGFULLY H\!TERESTED iN ENROLUNG THEIR CH~LD l~:\T: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in ha~ing their child attend the School under 
·'IO· 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our cha rter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSDj Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
1ErdfUJ1ratim11 Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

ll1hie ipetmoneirs authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
5:IEIDUJre <RJt»pirc:w.3U by the OUSD Board of Education. 

~"/Im padres que aquf dan su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
/km t/JIJJmJtlJm,, f!IXEdiimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
~/km !Ley /E!Ji11Jcotiva 47605 empezando el primer de jufio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 

!EmJKdm rrJXe Olnlliirtter. 

i111JI£ 5JJJlfl[Jrii/tirJ5 aJJl/J/ltmizon al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 

{f1J1l11U11 ~ !krR oprobaci6n de la Junta Directiva Esco/or. 

IJPiimamtt~e I Child's Name 
!§hirrlinre die piiJre/mnuNiiire N ombre de hij o( a) 

\,~~ 'Oi~~~IV\fi W"'1\-t 
N \!,(\ _~ N\()ut~ 1 ~ ·f\~'511 c~\N\ 
~ vt~" Mc Mi, I Lu L ;-~ 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 

15 

\ .\1.~ 

) 
Phone Contact 
numero de telefono 

Blii.wrrtiiDn<Ii:cril!:?~(1JJJ}X(3} 1he petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
SSJftunJlfB.YtirrrlttB;1\rJl/l<mm1Jlill ii111J the school for its first year of operation. A petition shall include a prominent statement that a signature ori the petition means that the parent or 
qp.mdJi:cmii.smm:miifiJifedlljt 1"'rnrtterested in having his or her child, or word, attend the charter school,[ .. -f. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fee ha 

"I' /I\ 

cj Ir/ I'-/ 

3[1 

I Grade Level in 2015 
Grado def estudiante en 
2015 

\( 

k 
'3nit { ~ ¥-1 

( I 

"1 s+ 

I Address 
Direcci6n 

Phone Contact 
numero de telefono 

EducatiiJn Code §47605(a){3} The pe'fftion has been signed by a nu"{3er of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The oroposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operat ion under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, s upport the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French Ame rican Charter School of the East Bay pursuant to 
.Educat ion Code Section 47605 beginning Ju ly 1, 2015 with the opportunity to request subsequent terms of t he charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petit ioner, Math ilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by th e OUSD Board of Education . 

Nosatros, las padres que aquf dan su firma abaja, apoyamos este pedida de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 

lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charte r School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportun idad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde And rejko and Re nae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name J Child's Name 
Numbre de padrdmadre Numbre de hiju(a) 

Signature 
Firm a 

Date 
Fe.cha 

Grade Level in 2015 I Address 
Grado del estudiante en Direccion 
2015 

~1~& 
.--

Phone Contact 
mlmeru de telefono 

~ D -~~7-7-2.4.cJ. 

S-o~-Ul -?i"'11 

Education Code §47605(a){3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the numoer of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enro lled by the charter school during its fir st year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approva l by the OUSD Board of Education . 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Numbre de padrelmadre Numbre de hijo(a) 

Signature 
Fir ma 

Date 
Fecha 

Grade level in 2015 
Grado de/ estudiante en 
2015 

f( 
I :;,-r 

l~ 

2µ~ 

Is+ 

Addre_~s "V~iJ?J I Phone Contact 
D1reccwn ~/ "".! ' J ,.., LlAZJI llW.11 

Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number.of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. . ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PAREN ~ OR GUARDIAN fV'iEANINGFULLY tNTERESTED iN ENROlUNG THEIR CH~LD /.\T: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in ha~lng their child attend the School under 

the charter petition. Signatures are subject to verification. · 

We" the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petitt:ion t he Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
IE«Jl11J1ratiion Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

ll1tne 1!1Je00<mers authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
$(!!.'OlJ!Jre appmvaD by the OUSD Board of Education. 

,~,.,Um fP!Gdres que aqui don su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
llrii 1iIJJimJtID.., fllJEl!ffffmas que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

~ lw l1£w Educutiva 47605 empezondo el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en Ta Ley de 
/EfJrJJJJfika5 IIiXe tO/nfirter. 

11.aJH;!9Jl5ir!fiit11u1u11Ullltorizon al Peticionorio, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
{fNml1J «I1flBJlJl1JI! f/q; oprobaci6n de la Junta Directiva Escolar. 

fP><irnBmtt IBIJ@urnne Child's Name 
JJ.VontiJffEdie[fJ1llii~e I Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Direcci6n 

Phone Contact 
numero de telefono 

EJifiwaJ:tam<IiDiie~(({]JjX{3} The petition has been signed by a number of parents or guardians af pupils that is equivalent to at least one-half of the number of pupils that the charter 
s:nffunjlf13'ttirrattI:Eiwll/l!Jfm1JJJIHI ff111J the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition m eans that the parent or 
g;µ.cudiirmiisrmmniirrdful/Jpirmtterested in having his or her child, or word, attend the charter school,{. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French Ameri can Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by~D Board of Education. 

Nosotros, /os padres que amo este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, por fo tant e r def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo empezando e de julio 2015 con fa oportunidad de pedir mandatos posteriores def 
charter como ha describido en scuelas de Charter. 

Los suscritos autorizan af Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuefa para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name 
Nombre de padre!madre 

Child's Name 
Nombre de hijo(a) 

~.gnat~~ ) 

~~· 
Date 
Fecha 

Grade Level in 2015 
Grado def estudiante en 
2015 

~~ 

yl<. 

Address 
Direcci6n 

Phone Contact 
numero de telefono 

C/-1s- <jo-z - tr 006 

Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING 

THEIR CHILD AT: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter 
term. The petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child 
attend the School under the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French 
American Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to 
request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the 
attached charter as necessary to secure approval by the OUSD Board of Education. 

Nosotros, los padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece 
consideraci6n. Nosotros, por lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de 
French American Charter School of the East Bay, segun Jo provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la 
oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta 
petici6n que sean necesarias para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre d£ hijo(a 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 
2015 

Address Phone Contact 
numero de te/efono 

'510- b51 -() ~ / 

. . J.f ,,-, . h efa /(/«t\d ~ --? 1ir1-1 (),,.;~) /T's <,o·z_ ~LO;,J )U · )01 .:> 
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Education Cbde §47605{a}(3} The petition has been signed b~a n&mber of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. }. The proposed charter shall be attached to the petition. 

Form M~v RP rnniPrl Tn Arrnmmnrl;:itp All RPn11irPrl ~ian::llt11roc 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits cons ideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, las padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que est9 merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Numbre de padre/madre Numbre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direccion 
2015 

Urtr-

Phone Contact 
numeru de telefono 

cftJ~ l 5tJ. - r.1</ - fbt::19 

jl> '""'~ I llO\Q 
r) ~l ~ ({ 6( i .30 I <}:Z .. &3 

e petition hos been'-!igned by a number of parents or guardians of pupils that is equivalent to at leM one-half af the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka,. to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Oirectiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de fa Junta Directiva Escofar. 

Parent Name Child's Name 
Numbre de padre/madre I Numbre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 

·--z__ 

Address 
Direccion 

Phone Contact 
numeru de tel4fono 

number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates wilf enro(( in the school for its first year of operation. A petition sha(( include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfu((y interested in having his or her child, or ward, attend the charter school,[ .. .]. The proposed charter shalf be gttached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students wi ll be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 

petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. -

Nosotros, las padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Oirectiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Numbre de padrelmadre Nombre de lujo(a) 

Pt-o~ Jv1 
~\<It Jt, 

Signature 
Firm a 

Date 
Pecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direccion 
2015 

"( ~?PJ 
~ · 

Is 
~I 

J Si 

Phone Contact 
mimem de telefono 

Education Code §47605(a}(3} The petition has been signM'by a number of parents or gua'rdidns of pupils that is equivalent to at least one-half of the number o] pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf don su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name 
Nombre de padre/madre 

m~.u.. .... 

Child's Name 
Nombre de hijo(a) 

Signature 
Firma 

Date 
Fecha 
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Grade Level in 2015 I Address Phone Contact 
numero de telefono Grado del estudiante en 

2015 
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'a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pup//s that the charter 
school estimates will enroll in the school far its first year of operation. A petition shall include a prominent statement that a signature an the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents .or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, sup port the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Pe ticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name Signature Date Grade Level in 2015 Address Phone Contact 
Nomb re de padrelmadre Nombre de hijo(a) Firma Fee ha Grado del estudiante en Direccion numero de teletono 

2015 
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Education Code §47605(a){3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN M EANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested In having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Escofar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segtJn lo 
provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escuefas de Charter. 

Los suscritos autorizan al Peticionorio, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar fas enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
,Vombre de padrefmadre Nombre de hijo(a) 
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Education Code §47605(0)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charte1 
school estimates will enroll in the school for its first year of operation. A petition shall indude a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The pe~itioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 

lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun Jo' 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name J Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Education Code §47605{a){3) The petition has been signed by a Number of parents or guartJians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nasatros, las padres que aquf don su firma abajo, apayamos este pedida de nuestra petici6n de charter y pensamas que esta merece consideraci6n. Nasotros, par 
lo tanta, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
pravee la Ley Educativa 47605 empezando el primer de julia 2015 con la opartunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre/madre Hombre de h(io(a) 

€/ -(J 0. V7 CIY 

Signature 
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Date 
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Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 
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Education Code §47605{a}{3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A pe tition shall include a prominent sta tement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD Ali: 

French American Charte·r School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter schoo l during its first year of operation under the charter term. lfhe 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School und~r 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We her1by 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant ~o 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathi lde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessali'Y to 
secure approva l by the OUSD Board of Education. 

Nosorros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotrol'. par 

lo tanw, pedimos que la Jun ta Directivo Esco /or de f Oakland distrito apruebe esto petici6n charter de French American Charter School of the East Bay, segun ra 

provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la oportunidod de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue /as de Charter. 

Los suscritos outorizon al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que seon necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

I 
Parent Name I Child's Name 
.Vo111 br<' de padrel madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Direcci6n 

Phone Contact 
numero de telefono 

Educa rion Code §47605(a){3) Th e petition has been signed by a number of parents or guardians of pup//s"that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
~ ,;ardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, Jos padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
Jo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esto peticion charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Sombre de padre/madre Nombre de hijo(a) 
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Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 

Education Code §47605(a)(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charte1 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. Th~ 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under I 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 

petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 

Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 

secure approval by the OUSD Board of Education . 

Nosotros, Jos pod res que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, po( 
lo tanto, pedimos que fa Junta Directiva Escofar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo i 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de I 
Escue/as de Charter. 

I 
Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de fa Junta Directiva Escolar. 

Parent Name 
Nombre de padrelmadre 

Child's Name 
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Signature 
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Education Code §41605( a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. .]. The oroposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 

to tanto, pedimos que lo Junta Directivo Esco/or del Oakland distrito apruebe esto petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativo 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandotos posteriores de/ ch6rter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos outorizon al Peticionorio, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de lo Junta Directiva Escolar. 

Parent Name I Child's Name 
,Vombre de padre/madre Nombre de hijo(a) 
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Signature 
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Date 
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Grade Level in 2015 I Address 
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Phone Contact 
numero de telefono 
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Education Code §47605(a)(3) The petition has been signed by a nl!T7\.'er of parents or guardfans of pupils that is equivalent to at least one-half of the number of pupils that the charte1 
school estimates will enroll in the school for its first year of operation. A petition shall indude a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 

lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre!madre Nombre de hijo(a) 

~cr~..J 6i1ciL- l :YaKe~ 
l0 CCt{ '{b l&\J-0 V-4. -Zvca 

i. . 

Vu__u- \ B~ r&.-kl ~~ l n (A 

Signature 
Firm a 

Date 
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Grade Level in 2015 I Address 
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2015 
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Education Code §47605(a}(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 

~ 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 

lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 

Education Code §47605(a)(3} The petition has been signed by a number of parents or guardians of ils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a tominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{ .. .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n chdrter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 
Escue/as de Chdrter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name 
Nombre de padre/madre I Nombre de hijo(a) 

Signature 
Finna 

Date 
Fee ha 

Grade Level in 2015 I Address 
Direccion 

Phone Contact 
numero de telefono 
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Education Code §47605(a}{3) The petition has been sfgned by a n umber of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. . ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee fa Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Signature 
Firma 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 
2015 

2 "'1 qr.;dR, 

k 

4 Jg ~ ,,_ Jfru/ 116': 

Phone Contact 
numero de telefono 

Education Code §47605(a}{3} The petition has been s[tfned by a lf)fmber of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of opelOtion. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 stud ents will be enrolled by the charter school during its first year of operation under the charter term . The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def ch6rter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name 
Nombre de padrelmadre I Nombre de hijo(a) 
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Educo tidn\Code §47605(0}{3) The petition has been signed by a'Q~ber oJPQretrts..or gi)ardians of pupils that is equivalent to at least one-half of the number of pupils that the charte r 
school estimates will enroll in the school for its first year of opera~n. A petition shall include a prominent s tatement that a signature on the petition .means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter schaol,[. .. }. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name I Signature 
Nombre de padrelmadre Nombre de hijo(a) Firm a 
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I Date 
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I Grade Level in 2015 
Grado de f estudiante en 
2015 
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j Address 
Direccion 

Phone Contact 
numero de telefono 

Education Code §47605(a){3} The petition has been signed by a number of parents or guardians of pupils thal is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity t o request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attach ed charter as necessary to 

secure approval by the OUSD Board of Education . 

Nosotros, las padres que aqui don su firma abajo, apoyamos este pedido de nues tra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
p rovee la Le y Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que seon necesarias 
para asegurar la aprobaci6n de la Junta Directivo Esco/or. 

Parent Name I Child' s Name 
S ombre de p adre/madre Nombre de hijo(a) 
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Grade Level in 2015 I Address 
Grado del estudiante en Direccion 
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Phone Contact 
numero de telefono 
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Educatiorl Code §47605(a}{3) The petition has been signed by .tf number of parents or guardian's of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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/ CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de ch<irter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan.to, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n chcJrter de French American Charter School of the East Bay, segun Jo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 
Escue/as de ChcJrter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name \ Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 
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Signature 
Firm a 
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Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudfanJe en Direcci6n 
2015 

Phone Contact 
nitmero de te/efono 
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Education Code §47605(a)(3) The petition has bee.n)signed 5y a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates wiff enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfuffy interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesorios 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 
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605(a)(3) The petitioirhas bj?en signed by a njamber of parents or guardians of pupils that7is equivalent to at least one-half of the number of 

school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTIR PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French Am1rtean Ch1rter Schaal of the East Bay 
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CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter Schaal of tha East Bay 
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CHARTIR PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Ch1rter Schaal of the East Bay 
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CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 

petitioners 1,isted below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
io tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de Julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 

1 
S ombre de padrelmadre Nombre de hijo{a) 

,,}~~ 

:r,~L.. 

Signature 
Firma 

Date 
Fecha 

3/?3 I IU., 

u}r~ 
ju/17 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

\ 5 -( 

~-

r~r 

1V 
,,.-

Phone Contact 
numero de telefono 

Th e pe tition hos been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
0·uordion is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French Ameri ca n Charter School of t he East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its flrst year of operation under the charter term. The 
petitioners listed below certify t hat they are parents or guardians who are meaningfully interested In having their child attend the School under 
the charter petition . Signatures are subject to verification. 

We, the unders igned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approva l by th e OUSD Boa rd of Educatio n. 

Nosotros, Jos padres que aqui dan su f irma abajo, apoyamos este pedido de nuestra peticion de charter y pensamos que esta merece consideroci6n. 
Nosotros, por lo tan to, pedimos que la Jun ta Directiva Esco/or de/ Oakland distrito apruebe esta peticion charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 
charter como ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobacion de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nomhre de padre/madre Nomhre de hijo{a) 

til'1/CA... A~bR 

C"~ql AN f6£~ \.Pu.\~· 

J,/ ~no.u 6. r +- 15ic 

I Signat ure Date 
Fecha 

Grade Level in 2015 I Address 

Id- _::,re: de.. 

Phone Contact 
mimero de telifono 

Education Code §47605(a}(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-ha/j 
of the number of pupils that the charter school estimates will enroll in the school for its first year of operation. A petition shall include a 
prominent statement that a signature on the petition means that the parent or guardian is meaningfully interested in having his or her child, c 
ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARD!Af\J MEANINGFUll Y JNTERESTED GN ENROLLING THEIR CHllD AT: 

French American Charter School of the East Bay 

The charter schoo l estimates· that 125 students will be enrolled by the charter schoo l during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School und.er 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Leaq Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf dan sufirma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tan to; pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun Jo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Jun ia Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Sjgnature 
Firma 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

~iAjl/. 

Phone Contact 
numero de telefono 

Education Code §47t1,0S(a){3) Thd petition has been signed by a number of paren4 or gf'ardians of pupils that is equivalent to at least one-half df the n11mber of pr.lpf/s that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signqture on' the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation und~r the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esto petici6n charter de French American Charter School of the East Bay, segun lo 
provee lo Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandotos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarios 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name Signature 
Nombre de padrelmadre I Nombre de hijo(a) 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 

')30 -z '1'6 

/ ~ ..,)(/V v ' v ' '~'l '>-.,f~/Vti' ....>I\}., ) 1' I 4>f 
Educ 'on Code §47605(a)(3) The petition has been signed b number of parents or guardia so pupils that is equivalent to at least one-half of th~lf pupils that the charter 
scho estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARi.:N .. 1 CH~ GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILIJ .. · L 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

< 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 

of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 

as necessary to secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf dan su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 

Nosotros, par lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 

of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ 

charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que 

sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child 's Name Signature 
Firma 

Date 
Fe cha 

Grade Level in 2015 I Address 
Nombre de padrelmadre I Nombre de hijo(a) 

s 
Grado de! estudiante en 
201 5 
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Education Code §47605{a){3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Cn..,~ l\.Jt~" D""' r,...r'\i""'"' T'"' Arr"'""'""',...,.,~+n /\II Dnn11i..-orl Cin"""+11ror 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tan to, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605·empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fee ha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

K. 
l (9,"'fo :s~ .... 5~~ 

c+..~ c~ IC 

Phone Contact 
numero de telefono 

5(b · ~~i. ~~ 
Education Code §47605{a)(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her ch ild, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARD~!\N ~JH:AN!NGFULLY H'<JTERESTED iN ENROlUNG THEIR CH ~lD t\T: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in ha~jng their child attend the School under 

the charter petition. Signatures are subject to verification. · 

We, the undersigned parent or guardian, support the request of our charter petition and l;>elieve the attached charter petition merits consideration. We hereby 
1Jllieti1tio111 the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
iEcJllUIGlltioin Cnde Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schoo ls Act. 

ll1tne pettmorneirs authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
seowre Cll/PIPlf"OWI by the OUSD Board of Education . 

~n ff«JJ5 fPOdre:s que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 

lk!JJ tfJaRrlTl/JaJ,, /{Jiffffiimos que lo Junta Directiva Esco/or def Oakland distrito opruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 

~ lka H..ey lf<rff«KUti110 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandotos posteriores def charter coma ha describido en la Ley de 

FBmlm!Jta5 rrk OIDter_ 

llim£5fJll.fiIDriittm1u11u.Jlftmizon al Peticionorio, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

{/!XffITW<I1l11lJjJJiJJJfkaCJprobaci6n de la Junta Directiva Esco/or. 

!JD<anBmtt~e I Child's Name 
f),'i.J:lJniJJ1rerkgmiirre'AllnMre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Gi:ade Level in 2015 I Address 
Grado def estudiante en Direcci6n 
2015 

f6 n dtr ~a rtf tn 

;). 'd 

Phone Contact 
numero de telefono 

10 r'f J& 'i~'f 

(s10 
as been signed by a..s4umber of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 

srii:frIIIJffBYtimctk§wil/llfJUmilJIUI i(j) the school for its first year of operation. A petition shall include a prominent statement that a signature ori the petition means that the parent or 
lfJJ.J1Idlirmii;srmmnfrrr;dfad/J.)I iimltere.sted in having his or her child, or ward, attend the charter school,{. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, fos padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ ch6rter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Fir ma 

Date 
Fee ha 

3j3D/i <-f 

Grade Level in 2015 I Address 
Grado de f estudiante en Direcci6n 
2015 

:2 q_ 

·d- il'..l 

I ~+-

Phone Contact 
nitmero de telefono 

umber of parents or guardians of pupils that is equivalent to at least one-half of the number of pupifs that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aqu( don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que fa Junta Directiva Escofar def Oakland distrito apruebe esta petici6n chcirter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter coma ha describido en fa Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de fa Junta Directiva Escolar. 

Parent Name I Child's Name 
Nurnbre de padre/madre Hombre de lzijo(a) 

Signature 
Firm a 

Date 
Fee ha 

Grade Level in 2015 I Address 
Grado def estudiante en Direccion 
2015 

Phone Contact 
numero de telefo no 

5lo zfJq7t ol 
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Education Code §47605(a}(3) The petition has been signed by a ·~um'bet--rff parents or guardians of & ils that is equivalent to at least one-half of the number of pup/ls tnat 'rhe charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. . .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 

-........ 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Educat ion. 

Nosotros, /os padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ ch6rter coma ha describido en la Ley de 
Escue/as de Ch6rter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name Signature Date 
Nombre de padrelmadre Nombre de hijo(a) Firma Fecha 
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CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 

of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito opruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def 

charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que 

sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child 's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fee ha 

Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 
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Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Escolar def Oakland distrito apruebe esta petici6n chcirter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def chcirter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mat hilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 
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Education Code §47605(a)(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. }. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland·distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name Signature Date Grade Level in 2015 Address Phone Contact 
Nombre de padrelmadre Nombre de hijo(a) Firma Fecha Grado de! estudiante en Direcci6n numero de telefono 

2015 
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Education Code §47605{a}{3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education co.de Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 
The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, Jos padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, 
par lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun 
lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley 
de Escue/as de Charter. 
Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 

Education Code §47605{a)(3) The petition has been signed by a number of parents 6r guardians of pupils that is equivalent to at least one-h'alf of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{ .. . ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by t he OUSD Board of Education. 

Nosotros, /os padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de ch6rter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n ch6rter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def charter como ha describido en la Ley de 
Escue/as de Ch6rter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fecha 

Grade level in 2015 I Address 
Grado de! estudiante en Direccion 
2015 

2-

Phone Contact 
numero de telefono 

EducationJ ode §47605{a}{3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... }. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTL_· P1t:T5TION 

PARENT OR "' .. --~,,,'1,_ nf::~ \I MEANINGFULLY ·- -JTERESTED IN ENROLLll~G THEIR CHILD AT: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Esco/ar def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name Child's Name 
Nomhre de padre/madre I Nombre de hijo(a) 
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Fecha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 

Education Code §47605(a)(3} The petition has been signed by a nWnber of parents or' guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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PARENT OR GUARDIAN MEANINGFUL ~TED IN ENROLLh"JG ~ HEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition . Signatures are subject to verification. , 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Cod e Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, las padres que aquf dan su firma abajo, a po ya mos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 

charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 

sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 
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Education Code §47605(a}{3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[, .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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·:AF~; ENT OR GUARDL .;·~ ~4H:HNINGFULLY INTER :.;JED IN ENROLLING THEIR CHILD AT: · 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification . 

We, the undersigned parent or guardian, support th e request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, los padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, por lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signatu re 
Firm a 

Date 
Fecha 

JJ JL~l-'l 1/t91: 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

-~. 

Phone Contact 
numero de telefono 

Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians af pupils that is equivalent to at least"one-half of the number of pupils that the cha rte. 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARL , ·~rr OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD .t~. l : . . 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, por lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores def 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name Child's Name 
Nombre de padre/madre I Nombre de hijo(a) 
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Signature Date 
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Grade Level in 2015 J Address 
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2015 

Phone Contact 
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Education Code §47605(a){3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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PARENT OR GUAKL,;AN IVlEANINGFUt ) TED IN ENROLLING T~'11 ~: r. R CHILD AT: 
French American Charter School of the East Bay 

~ 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approva l by the OUSD Board of Education. 

Nosotros, las padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par Jo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 

f' 

Signature 
Fir ma 

Date 
Fee ha 

Grade Level in 2015 J Address 
Grado def estudiante en Direcci6n 
2015 

Is+-
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Phone Contact 
numero de telefono 

Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed chatter shall be attached to the petition. 
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CHARTER PETH ~ ON 

; ,~ ·-; ~ENT OR GUARO~ ,;L~N t~toi~EP~N INGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will he enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education . 

Nosotros, los padres que aquf don su firm a abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par Jo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def 
charter como ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Firm a 

Date 
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Grade Level in 2015 I Address 
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2015 
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Phone Contact 
numero de telefono 
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Education Code §47605(a}(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,{ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School ofthe East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a char~er term to French American Charter School of the East Bay pursuant to -
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negoti~te amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, par 
lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 

Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 

para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name J Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Signature 
Firm a 

Date 
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Grade Level in 2015 I Address 
Grado del estudiante en Direccion 
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Phone Contact 
numero de telefono 
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Education Code §47605{a}(5) The petition has been signed by a nurrttfer of parents or guardians o'f pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



L.t-iAK I t.K t't. 111 IUN 

PARE ~ \~ JR \.JUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD J\T: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term . The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 

the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 

consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 

Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 

of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education. 

Nosotros, las padres que aqui don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, por lo tan to, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 
charter coma ha describido en la Ley de Escue las de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Phone Contact 
numero de telefono 

Education Code §47605{a)(3} The petition has been sign-ed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall inclµde a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school, [. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITiO ~~ 

~"Al<ENT OR GUARDIAt-~ iVi EANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 
French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify t hat they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. , 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act . 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 

as necessary to secure approval by the OUSD Board of Education . 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, por lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de ju/io 2015 con la oportunidad de pedir mandatos posteriores de/ 
charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padrelmadre Nombre de hijo(a) 

Signature 
Firma 

Date 
Fecha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 
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Education Code §47605(a)(3) The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation . A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. .]. The proposed charter shall be attached to the petition. 
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Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration . We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
! 

secure approval by the OUSD Board of Education. 

Nosotros, los padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter como ha describido en la Ley de 
Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name J Child's Name 
Nombre de padrelmadre Nom bre de hijo(a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 \ Address 
Grado de/ estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefono 

Education Code §47605{a}(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ ... ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT O~' GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT· 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter 
as necessary to secure approval by the OUSD Board of Education. 

Nosotros, las padres que aqui dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Esco/or def Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores def 

charter coma ha describido en la Ley de Escue/as de Charter. 

Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name I Child's Name 
Nombre de padre/madre Nombre de hijo(a) 
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Firm a 
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Grade Level in 2015 I Address 
Grado del estudiante en Direcci6n 
2015 
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Phone Contact 
numero de telefono 
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Education Code §47605{a}{3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. . ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 

petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration . We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act. 
The petit ioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as 
necessary to secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. 
Nosotros, par lo tanto, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School 
of the East Bay, segun lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ 

charter coma ha describido en la Ley de Escue/as de Ch6rter. 
Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escuela para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Parent Name J Child 's Name 
Nombre de padre/madre Nombre de hijo(a) 

Signature 
Firm a 

Date 
Fee ha 

Grade Level in 2015 I Address 
Grado de/ estudiante en Direcci6n 
2015 

rO\ Jo 

Phone Contact 
numero de telefono 

Education Code §4760S(a}{3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[. .. ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 
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CHARTER PETITION 
PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school during its first year of operation under the charter term. The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition. Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 
The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, /os padres que aquf dan su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, 
par lo tan to, pedimos que la Junta Directiva Esco/or de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun 
lo provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley 
de Escue/as de Charter. 
Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias 
para asegurar la aprobaci6n de la Junta Directiva Escolar. 

Parent Name Child's Name 
Nombre de padre/mad re I Nombre de hijo( a) 

Signature 
Firm a 

Date 
Fecha 

Grade Level in 2015 I Address 
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Education Code §47605(a)(3} The petition has been signed by a number of parents or guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. . ]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 
PARENT OR GUARDIAN M EANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter school estimates that 125 students will be enrolled by the charter school du ring its first year of operation under the charter term . The 
petitioners listed below certify that they are parents or guardians who are meaningfully interested in having their child attend the School under 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits 
consideration. We hereby petition the Oakland Unified School District (OUSD) Board of Education to grant a charter t erm to French American 
Charter School of the East Bay pursuant to Education Code Section 47605 beginning July 1, 2015 w ith the opportunity to request subsequent terms 
of the charter as described in the Charter Schools Act . 
The petitioners authorize the Lead Petitioner, Mathilde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as 
necessary to secure approval by the OUSD Board of Education. 

Nosotros, las padres que aquf dan su firma abajo, apoyomos este pedido de nuestro petici6n de charter y pensomos que esto merece consideraci6n. 
Nosotros, par lo tonto, pedimos que la Junta Directivo Esco/or de/ Oakland distrito opruebe esto petici6n charter de Fren ch American Charter School 
of the East Bay, segun lo provee la Ley Educotivo 47605 empezondo el primer de ju/io 2015 con lo oportunidad de pedir mandotos posteriores de/ 
charter coma ho describido en la Ley de Escue/as de Charter. 
Los suscritos autorizan al Peticionario, Mathilde Andrejko and Renae Waneka, de dicha escue/a para negociar las enmiendas a esta petici6n que 
sean necesarias para asegurar la aprobaci6n de la Junta Directiva Esco/or. 

Pa rent Name I Child 's Name 
Nombre de p adre/madre Nornbre de hijo(a) 

Signature 
Firm a 

Date 
Fee ha 

Grade Level in 2015 I Address 
Grado de! estudiante en Direcci6n 
2015 

Phone Contact 
numero de telefo no 
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Education Code §47605{a){3} The petition has been sig,{ea by a number of parents or guardians of pupils that is equivalent to at least one-ho/f of the number of pupils that the charter 
school estimates will enroll in the school for its first year of operation. A petition shall include a prominent statement that a signature on the petition means that the parent or 
guardian is meaningfully interested in having his or her child, or ward, attend the charter school,[ .. .]. The proposed charter shall be attached to the petition. 

Form May Be Copied To Accommodate All Required Signatures 



CHARTER PETITION 

PARENT OR GUARDIAN MEANINGFULLY INTERESTED IN ENROLLING THEIR CHILD AT: 

French American Charter School of the East Bay 

The charter schoo l estimates that 125 students will be enro lled by the charter schoo l during its first year of operation un der t he charter term. The 
petitioners listed below ce rtify that they are parents or guardians who are mea ningfully interested in having their chi ld attend the School under 
the charter petition . Signatures are subject to verification. 

We, the undersigned parent or guardian, support the request of our charter petition and believe the attached charter petition merits consideration. We hereby 
petition the Oakland Unified School District (OUSD) Board of Education to grant a charter term to French American Charter School of the East Bay pursuant to 
Education Code Section 47605 beginning July 1, 2015 with the opportunity to request subsequent terms of the charter as described in the Charter Schools Act. 

The petitioners authorize the Lead Petitioner, Mathi lde Andrejko and Renae Waneka, to make or negotiate amendments to the attached charter as necessary to 
secure approval by the OUSD Board of Education . 

Nosotros, /os padres que aquf don su firma abajo, apoyamos este pedido de nuestra petici6n de charter y pensamos que esta merece consideraci6n. Nosotros, por 
lo tanto, pedimos que la Junta Directiva Escolar de/ Oakland distrito apruebe esta petici6n charter de French American Charter School of the East Bay, segun lo 
provee la Ley Educativa 47605 empezando el primer de julio 2015 con la oportunidad de pedir mandatos posteriores de/ charter coma ha describido en la Ley de 
Escue/as de Charter. 
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