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(e) Provide parents and pupils with expanded choices in the types of educational
opportunities that are available within the public school system.

(f) Hold the schools established under this part accountable for meeting measurable
pupil outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems.

(g) Provide vigorous competition within the public school system to stimulate
continual improvements in all public schools.

- California Education Code Section 47601(a)-(g)
The School has made and will continue to make important contributions to the
legislative goals outlined above. By granting this renewal, the District will help fulfill the

intent of the Charter Schools Act of 1992 (“Charter Schools Act”), while providing
students in the District with a small school option.
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Aspire provides 15% more learning time for stt :nts than traditional public schools,

and uses time more effectively during the yvear and day to maximize in-depth learning.

e Longer School Day: Students learn more when they are given more time to learn
each day. With more time, teachers can create ore effective projects to build
higher order thinking skills. Aspire schools have, on average, a 7.5 hour school day
for grades 1-12, and at least a 5-hour school day for kindergarten. In other words,
Aspire students receive about one hour more uction each day than students in
traditional public schools. The School’s 2013 ell Schedule is attached in
Appendix II.

e Longer School Year: Aspire schools provide approximately 186 to 190 days of
instruction, which is about 11 more days than traditional public schools. Some of
these additional days are on Saturday, when families can attend class with their
children. The School’s 2013-14 Academic Calendar is attached in Appendix III.

e Modified Traditional Calendar: After its first year of operation, the school uses a
modified traditional calendar (shorter summer recess) to decrease the loss of
learning during extended recesses.

Teaching Methods

All educators at Aspire Public Schools use a variety of pedagogical strategies to
ensure all students learn and grow continuously. Strategies are selected based on the
teacher’s knowledge of how students best learn different topics, and are usually used in
combination. Aspire has created Instructional Guidelines in math, language arts,
science and humanities, that spell out the frequency and purpose for each type of
instruction. These instructional strategies are well-aligned to the deep understanding
required by the Common Core State Standards. he Instructional Guidelines will be
revised annually as more is learned about e ctively implementing the CCSS. Sample
Instructional Guidelines are attached in Appendix V. These guidelines, as well as the
purchased curriculum materials, provide the structure for a standards-based
curriculum. Aspire e 1cators are also trained to adapt these methods in ways that
maximize personalize experiences each child receives. The major strategies used
include:

e Explicit Instruction: in this traditional form of teaching, the teacher presents the
lesson, which includes: a purpose; specific  structions; modeling; guided practice;
and checking for understanding. At the conclu students individually
demonstrate their new skills or knowledge.

e Massed and Distributed Practice: this retention strategy provides students with
many opportunities to practice new skills upon initial learning. Practice is then
distributed over the course of many months to increase the retention of previously
learned skills and knowledge.

Aspire ERES Academy Renewal Charter (2014-2019) 12
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At Aspire Public Schools, assessment is a critical tool for observing individual
student progress, determining the efficacy of individual teachers, and evaluating the ‘
success of the program as a whole. Multiple assessments are used because no single

assessment provides sufficient information on students’ learning regarding all three

outcomes. Aspire students are assessed through:

e All standardized and standards-based testsre  -ed for traditional public schools
that are mandated in the California Education Code (including, but not limited to,
Smarter Balance Assessment Consortium assesssment, CELDT and Physical Fitness
Test)!;

e Other nationally recognized norm-refer: ced and/or developmentally based tests
(e.g. Developmental Reading Assessmet

e Specialized assessments developed by Aspire Pt lic Schools for all areas of the
academic core (e.g. project rubrics, Aspire Writing Assessment);

e Day-to-day assessments related to speci :content or skills (running record for
language arts; Open Court phonics, Edusoft assessments; math computation quizzes,
unit tests);

e (Qualitative observations of the process of learning (teachers’ anecdotal notes, a
child’s reflection log, internship mentor reports); and ‘

e Examination of final grade level projects, «hibitions, are designed by each school to
reflect a deep exploration of a key grade level standard- for example a Physics
standard, character analysis, media literacy- which include independent research,
preparation of a presentation and delivery of at presentation to an audience of
external evaluators.

Technology as a Tool

At Aspire, technology is used as a tool to provide students with additional
opportunities for individualized learning. The School is a blended learning school that
uses the classroom rotation model. Blended learning er »>les each student to have 30
minutes of literacy on computers daily and 30 minutes of math on computers daily. The
classroom rotation model at the School creates a structure that supports more targeted
guided reading and small group instructionin e classroom.

Aspire believes that blended learning will increase support for small group
instruction, provide individualized learning opportunities and real-time feedback for

! The growing emphasis on norm-reference tests is much debated. Educationally, standardized tests are only a single indicator of

mastery in basic skills; however, they are regarded by employers and policymakers as broadly meaningtul. Aspire Public Schools .
believes that students should be prepared to be successful on the tests that they are held accountable for; these tests are often the key

to future opportunity.
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The evaluation for the program effectiveness for ELs in the School will include:

e Adhering to School-adopted academic bencl 1arks by language proficiency level
and years in program to determine adequate yearly progress.

e Monitoring of teacher qualifications and the use of appropriate instructional
strategies based on program design.

e Monitoring of student identification and ment.

e Monitoring of parental program choice ¢ S.

e Monitoring of availability of adequate resources.

SUPPORT FOR ALL STUDENTS

Highly Qualified Teachers

At the center of the educational program are the teachers. The faculty will consist
of well-prepared and certified teachers. All core teachers and paraprofessionals will
meet the requirements of the Elementary and Secor ary Education Act. Professional
development and teacher collaboration will be s:  eduled on a regular and on-going
basis to support teachers throughout their career. In establishing a professional
teaching environment, Aspire will ensure cc aborative planning time for teachers to
design student focused curriculum, pedagogy and assessment through which students
can make connections, deepen their understanding of concepts and achieve at high
levels.

Personalized Learning Plans

The School will create and maintain a Personalized Learning Plan (PLP) for each
student. The PLP will provide the teacher, parents and student with a common
understanding of the student’s learning sty d objectives; all parties may then act
based on that understanding. During Stud; .ed Conferences, the teacher, parent and
student will discuss the student’s learning strengths and weaknesses, and set goals for
the next semester. By working closely with ear  student and family to develop an
appropriate PLP, the School will be able to respond to the needs of every individual
student, including those who are achieving above or below expected levels. This allows
all students to receive the appropriate interventions, if needed, provided by the school
through its system of instruction and support, incluc 1g in-school, after-school,
specialized classroom instruction, or positive behavior supports. Aspire’s high
standards for learning, comprehensive int 18, and rigorous caring provided to
all students can be personalized in the PLP tion to other supports, the PLP
guides the School in providing appropriate general education strategies to ensure the
progress of students with unique learning needs, ini 1ding students eligible for Special
Education service, others served by 504 plans as required by law, English Learners,
Homeless or Foster Youth, and students achieving s1 stantially above or below grade
level expectation.

Aspire ERES Academy Renewal Charter (2014-2019) 22



















e Free Appropriate Public Education (FAPE)-The School will assure that a free
appropriate public education shall be provided to all enrolled students including
children with disabilities who have been suspended or expelled from school.

e Child Find-The School will assure that all udents with sabilities are identified.

e Full Educational Opportunity-The School will assure that all students with
disabilities have access to the full range of programs available to non-disabled
students.

e Least Restrictive Environment (LRE)-The School will assure that students with
disabilities are educated with students who are not disabled to the maximum
extent appropriate. This will be addressed through the use of supplementary
aids, supports and services in the general education environment.

e Individualized Education Program (IEP)-The School will assure that an
Individualized Education Plan is developed, reviewed and revised for each child
who is eligible.

e Assessments-The school will assure that an IEP review shall be conducted on an
annual basis at a minimum. In addition, a reassessment shall be conducted at
least once every three years and more often if conditions warrant or if requested
by the student’s parents or teacher, to determine continued eligibility and needs.

e Confidentiality and Procedural Safeguards-The School will assure that the
confidentiality of identifiable data shall be protected at cc ection, storage,
disclosure and destruction. In addition, students and their parents shall be
provided with safeguards through the identification, evaluation and placement
process and provisions for a Free Appropriate Public Education.

e Personnel Standards-The School will assure that good faith efforts will be made
to attract, recruit and hire appropriately  ned and credentialed personnel to
provide special education services to elis  : children with disabilities.

o State Assessments-The School will assure t 1t students with disabilities are
included in State assessment programs with ¢ propriate accommodations and
modifications when necessary and appropriate.

The School shall comply with all requirements of the Federal Individuals with
Disabilities in Education Act (IDEA), State laws and the EDCOE Charter SELPA Local
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Element B: Meas ' r=hla Dupj] (+-smnmmne

The measurable pupil outcomes identified for use by the charter school. "Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the school
demonstrate that they have attained the skills, knowledge, and attitudes specified as
goals in the school's educational program. Pupil outcomes shall include outcomes that
address increases in pupil academic achievement both schoolwide and for all groups of
pupils served by the charter school, as that term is defined in subparagraph (B) of
paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with
the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served, or the nature of the program operated, by the charter school.

- California Education Code Section 47605(b) (5) (B)

Effective January 1, 2013, per Senate Bill No. 1290, this bill would require those pupil
outcomes to include outcomes that address increases in pupil academic achievement
both schoolwide and for all groups of pupils served by the charter school, which this
bill would define.

An Aspire education provides students with access to opportunities for success in
future endeavors — in higher education, work, and citizen: ip. Through personalized
learning experiences, students master basic skills, acauire the thinking skills needed for
the rigorous work of the real world, and develop pro ictive life skills. Aspire’s
educational program is designed to help all of its students to develop the following
measurable pupil outcomes:

To establish a foundation for success, A: re ensures students will:

e Basic Skills: Master at least grade level competency the four core subjects:
mathematics, science, social studies, and language arts (including reading, writing,
listening and speaking);

e Thinking Skills: Be able to apply classroom learning to their real world experiences
in a relevant and valuable way, using! ther-order tl  king skills (including critical
thinking, creativity, decision-making, proble solving, reasoning, knowing how to
learn); and

e Life Skills: Develop personal qualities of inc 7idual responsibility, intellectual
curiosity, sociability, self-management, confidence, and integrity.4

Aspire sets high standards for all students, based on CCSS, Newmann’s
Standards for Authentic Instruction and Assessment, and the Secretary’s Commission
on Achieving Necessary Skills (SCANS). In¢ lition, each student has a Personal
Learning Plan (PLP), developed in collaboration with his/her teacher and parent(s) that

* Based on important workplace skills as detennined by the U.S. Department of Labor Secretary’s Commission on Achieving

Necessary Skills (SCANS), Learning a Living: A Blueprent for High Performance. April, 1992.
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Aspire will implement specific and continuing steps to notify applicants for
admission and employment, students and parents of elementary and secondary school ‘
students, employees, sources of referral of applicants for admission and employment,

and all unions or professional organizations holding collective bargaining or professional
agreements with the recipient, that it does not discriminate on e basis of sex or mental

or physical disability in the educational program or activity which it operates, and that it

is required by Title IX and Section 504 not to discriminate in such a manner.
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* Experience in performance assessment
OFFICE MANAGER QUALIFICATIONS

The Office Managers are responsible for overall front "~ e activities, will report
to the Principal, and will work with students, parents, and ot le parties. The Office
Manager will have the following qualifications:

Required knowledge, skills, and abilities:

Strong organizational, time m 1agement, and multi-tasking skills
Strong interpersonal and communication skills

Expedience in office management capacity

Ability to work independently as well as with a team

Required educational level:
*  AA. degree or equivalent work experience

Required experience:
* 4 plus years in fast-paced administrative support position
»  Experience in school front office preferable
= Proficiency with Microsoft Office

TEACHER QUALIFICATIONS

Criteria for the selection of teachers are adap 1from the five standards used for
certification from the National Board for Professional Teaching Standards. During the
hiring process, candidates are evaluated using these standards:

Committed to students and learning
Knowledgeable about their subject matter
Skilled in management of learning
Reflective in their practice
Community-oriented

RN =

In addition, teachers of core, college pr atory courses at each Aspire school
will be required to hold a California Commission on Teacher Credentialing (CCTC)
certificate, permit, or other document equivalent to  at which a teacher in other public
schools would be required to hold. Teachers who are hired to teach a specific subject
(e.g. math) will be required to hold a subject-specific credential or permit from the
CCTC. In accordance with Education Code Section 47605(1), flexibility shall be given
with regard to noncore, noncollege preparatory courses.

Additionally, teachers shall meet all applicable highly qualified requirements under the
Elementary and Secondary Education Act.

Aspire ERES Academy Renewal Charter (2014-2019) 44












ol






Element G: Means to Achi=ve Racial/Ett e

The means by which the school will achieve a racial and ethnic balance among its
pupils that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted.

- California Education Code Section 47605(b) (5) (G)
Aspire will strive to ensure that the student pop ation of the School will be

reflective of the general population residing wi in the territorial jurisdiction of the
District. Aspire will monitor the racial and ethnic balance among its students on an

annual basis and will engage in a varie s and strategies, including monitoring
and revising its student outreach plan « 1al basis, to try to achieve a racially and
ethnically diverse student population. tegies will include:

e Developing an enrollment timeline and process 1at allows for a broad-based
recruiting and application process,

e Engaging in outreach efforts and making presentations via neighborhood groups,
community organizations, churches, other leadership organizations, and local
preschools,

e Advertising openings through marketing brochures, posting flyers in
neighborhoods, distributing flyers at local grocery stores, and/or TV /radio public
service announcements targeted towards diverse populations, and when needed,
in various languages.

Aspire shall not discriminate on the ba: ; of the characteristics listed in Section
220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexu: orientation, or any other characteristic that
is contained in the definition of hate crimes set for in Section 422.55 of the Penal Code
or association with an individual who has any of the aforementioned characteristics).
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At the conclusion of the public random drawing, all students who were not granted
admission due to capacity shall be given the option to put their name on a waitlist
according to their draw in the lottery. This waitlist will allow students the option of
enrollment in the case of an opening during the current school year.

In no circumstance will a waitlist carry over to the following school year.

Upon confirmation that a student has secured a. ot at the school, parents must submit

a completed Registration Form.

PLANNED APPLICATION, PuBLIC RANDOM DRAWING, AND ADMISSION SCHEDULE

Aspire typically utilizes the following application, public random drawing, and
admission schedule. The schedule below may be abbreviated to ensure all steps are
followed within a shorter timeframe if required by the opening date of a particular

Aspire school.

December — January

January - March

March - May

Aspire ERES Academy Renewal Charter (2014-2019)

Recruit students (via referrals, networking,
and holding enrollment and option fairs).
Collect Student Interest Forms.

Send re-enro 1ent forms to existing
students to identify open seats. Public
ra >m drawing conducted (if necessary).

Wai t letters distributed to applicants
not  cted in the public random drawing,.
Acceptance letters and registration packets
distribute to parent and children who
have been drawn in the public random
drawing.

52



L f1



Child Left Behind Act and other applicable federal programs, including, but not limited

to, documentation related to required parental notifications, appropriate credentialing .
of teaching and paraprofessional staff, where applicable, or any other mandated

federal program requirement. The mandated requirements of NCLB include, but are

not the limited to, the following:

Notify parents at the beginning of each school year of their “right to know” the
professional qualifications of their chil sclassroom teacher including a timely
notice to each individual parent that the parent’s child has been assigned, or
taught for four or more consecutive weeks by, a teacher who is not highly
qualified.

Develop jointly with, and distribute to, parents of participating children, a
school-parent compact.

Hold an annual Title I meeting for parents of participating Title I

students.

Develop jointly with, agree on with, and distribute to, parents of participating
children a written parent involvement policy.

Aspire also understands that as part of its oversight of the school, the Office of Charter
Schools may conduct program review of federal and state compliance issues.

Aspire ERES Academy Renewal Charter (2014-2019) 54




ne

re

nt



Elemert ¥- Employee Retiremen* -+~

The manner by which staff members of the charter schools will be covered by the State
Teachers' Retirement System, the Public Employees' Retirement System, or federal
social security.

- California Education Code Section 47605(b) (5) (K)

All employees of Aspire who qualify for memt  ship in STRS or PERS shall be
covered under the appropriate system. Employees w contribute at the rate established
by STRS or PERS. The Payroll/Benefits Manager of Aspire will ensure that appropriate
arrangements for the coverage have been made. A: will make all employer
contributions as required. Aspire will also make cc utions for workers’
compensation insurance, unemployment insurance and any other payroll obligations of
an employer.
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Element M: Descriptior ~ “mployee Righ

A description of the rights of any employee of the school district upon leaving the
employment of the school district to work in a charter school, and of any rights of
return to the school district after employment at a charter school.

- California Education Code Section 47605(b) (5) (M)

The right to leave the District and take e  >lovment at the School, as well as the
right to return to the District for School employees v 0o were previously District
employees, will be as specified in District pc cies, procedures or collective bargaining
agreements addressing this issue. The rights of employees to leave another LEA or
another organization will be as specified in their previous LEA or organization.
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El~~~1t P: Process for Ch~*~- School Cl 2

A description of the procedures to be used if the charter school closes. The procedures
shall ensure a final audit of the school to determine the disposition of all assets and
liabilities of the charter school, including plans for disposing of any net assets and for
the maintenance and transfer of pupil records.

- California Education Code Section 47604(b) (5) (P)

In the event that the School closes and does not continue operating under this
charter or a different charter, the following procedures, which are adapted from the
procedures recommended by the California Department of Education (“CDE”), shall be
utilized to ensure a final audit of the School to determine the disposition of all assets
and liabilities of the School, including plans for di: »sing any net assets and for the
maintenance and transfer of pupil records.

DOCUMENTATION OF CLOSURE ACTION

The decision to close the School for any reason will be documented by an official
action of the Aspire Board of Directors. he action will identify the reason for the
- School’s closure (i.e. whether the charter was revoked, not renewed or closed
voluntarily) and the effective date of the closure, and an entity and person or persons
responsible for closure-related activities.

NOTIFICATION TO THE CALIFORNIA DEPARTMENT OF EDUCATION

Notification will be given to the Charter Schools Unit at the CDE and to the
County Office of Education. The notification will include the following information:

School name, charter number, and CDS co

Date of closure action;

Effective date of the closure, if different; and

Reason for the closure. (Note: If the charter is revoked pursuant to Education
Code Section 47604.5 or revoked or not renewed pursuant to Education Code
Section 47607, the notice should clearly:  :that the charter has been revoked
or not renewed, as appropriate. Ifitisbeing jsed for other reasons, the notice
should specify the reason(s) and clarify that the « arter school is being closed,
but not revoked).

ao o

NOTIFICATION TO PARENTS AND STUDENTS

The Aspire Board of Directors will promptly notify parents and students of the
School, the State Board of Education, the County O ce of Education in which the
schools are located, the School’s SELPA, the retirement systems in which the School’s
employees participate (e.g., Public Employees’ Retirement System, State Teachers’
Retirement System, and federal social secur /), ar the California Department of
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2 How effective is your school overall?

5—|-4 3 2 1 | |

Evaluation: Excellent [ Unsatisfactor
Y

How do you know?

Since its opening in Fall 2009, the school has steadily grown by 238 API points. The school opened at a
595 APl score and its 2013 score was 833. 92% of our students scored proficient/advanced/basic on the
CST with 69% scoring proficient/advanced. In ELA, 89% of our students scored
proficient/advanced/based on the CST with 60% scoring proficient/advanced.

99% of families report: “my child is receiving a good education at ERES.”

|”

97% of families report: “my child enjoys going to schoo

100% of ERES teammates report: “my teammates are focused on high academic achievement and college
for all students.”

100% of ERES teammates report: “my site’s goals for student achievement are clear and well-defined.”

100% of ERES teammates report: “My site’s policies/procedures support high academic achievement and
an expectation that college is for all students.”

What are its notable strengths?
Primary areas of strength are outlined in question number 1 of this report and include: instructional
coaching, comprehensive Advisory program, data-driven instruction, and a strong campus culture.

What are the main priorities for improvement?

*Developing our Advisory Site Council (ASC) so families have a stronger leadership voice in school-wide
decisions

*Partnering with outside community organizations
*Addressing academic needs of our middle school s;udents, especially in Algebra and literacy

*Strengthening our writing, social studies, and scierice instruction
2 ‘

























instructional rubric which assesses lesson planning, classroom management, instructional
delivery, family relationships, and contribution to a positive staff climate.

School Retreat: ERES has an overnight school-wide retreat at the start of the year with all staff
members. Every year, the focus is culture building so we begin the school year with the same
expectations and a common understanding of our school’s mission. This year, we focused on
Margaret Wheatley’s “Below the Green Line” equity work as well as staff response to student
misbehavior.

Friday afternoon: Each school at Aspire has a half-day on Fridays for teacher professional
development. These topics include: SPED, TCRP, Strategies that Work, Number Strings, Response
to Behavior, Family Outreach, Data Analysis, and Personal Learning Plans.

How are professional development activities selected and evaluated?

Heather Kirkpatrick, Chief People Officer, Area Superintendents and the Education Team determine the
professional development opportunities and topics for the organization. After each PD, all participants
are surveyed and that feedback is used in planning subsequent trainings. At ERES, Friday professional
development is selected by the leadership team, which consists of 3 teachers, our Office Manager, our
Afterschool Director, and our Social Worker. The lead team analyzes school-wide data to determine our
school’s goals which shapes our professional development.

What aspects of teaching and learning most need improvement, and what action is being taken?

This year, our school-wide professional development is based on our four school-wide goals:

1.

w

Reading: All ERES students will achieve 100% of their AR goal with at least 90% accuracy every
quarter. For PD, we will continue with Strategies that Work led by Cathy Rainey
Math: All ERES students will master at least 80% of their grade-level Number Strings strategies.
The Leadership Team created assessments and trackers for every grade-level so we can monitor
this goal.
TCRP: All ERES teachers will meet 2/3 of their PLP goals based on the AIR.
Culture:

a. All ERES staff will proactively build relationships with families

b. All ERES staff will consistently respond to misbehavior in a similar manner, including

remaining positive & student-centered
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What most needs improvement, and what action is being taken?

There are two significant areas that need improvement:

e Develop the Family Advisory Committee (FAC) into a group that is a more significant part of the
decisions at the school. We will do this through developing their leadership capacity, facilitating
meetings, and participating on school committees.

e Expand the work of the Family Advisory Committee and families into other areas such as parenting,
volunteering, supporting learning at home, and collaborating with the community. We’ll start this
by identifying an area of focus for the FAC, analyzing skill needs to accomplish the area for growth,
creating early win opportunities, and furthering the work.
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Los Angeles. The Board made a strategic decision to postpone expansion until the organization reached a
more mature stage of growth. Subsequently, the organization has expanded to Lose Angeles. Currently,
the Board is engaged in Aspire’s strategic planning process. While managed by staff, the Board is an
active partner in driving the work and providing input. Ultimately, their approval will be required before
the next phase of the organization’s strategy can be executed.

What are the notable features of the governing board in the school?
The Aspire Public Schools governing board has a long-standing membership, which includes the founder
and many founding board members.

How effectively does the governing board work with the school leader/s?

The governing board is very effective in its work with Aspire’s Senior Leadership Team. The familiarity of
many of the board members with the organization allows for very helpful input in strategic decision
making, and new members bring fresh eyes to the table as well. The Board is willing to engage in conflict
and “push” management in their decision making in very constructive ways. There are appropriate
checks and balances built into our bylaws to ensure that the Board is meeting its fiduciary duties. The
Board does not have regular contact with the principals of Aspire’s schools due to the scope of the
organization, however, Board members visit school sites in order to maintain familiarity with the
program and connected to the schools on the ground level.
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18 What are the most significant aids and/or barri

AiHc tn Qiirrace

e Data Meetings

¢ Hands On Principal

e Culture that every role helps students get to
their goals

e Blended Learning

e Instructional Leadership

e Aspire Teacher Residency Program- teaching
school and more adults on campus

e Strong bridge between office staff and
leadership and both teachers and classified

e Art, Music, PE and Intervention

¢ Many returning teachers in k-6

e Strong foundation

e Engaged families,

¢ Aspire Home Office support

e ERES Extra

e Kyaky-Nimble response rate when something
goes awry

e Small school allows for all students to be
known

e Systems for Technology (document cameras,
computers, projectors) work and have quick
turn-around in repair

e Robust evaluation system for teachers and
interventionists

e Advisory and Morning Meetings

e Cohesive vertical alignment with regards to
ELA

e |ooping

: achievement?

I Rarriarc tn \1irrocc

Small school means little wiggle room tor
spending and ‘extras’

New middle school team this year

Small school for middle school means a
slightly bigger adjustment for them upon
entering high school

More work to do in serving our ELs both who
have been reclassified and those who have
not

Discipline is just now moving to that of
restoration, requiring a significant mental
shift for staff and students

Less cohesive Math when considering vertical
alignment
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+ Problem solving without paper and pencil
+ Verbal problems that are appropr ~ for your students

























LANGUAGE ARTS: OUR _IILOSOPHY

Background

At Aspire Public Schools, every student becomes an independent, driven reader and
writer who is engaged in reading and writing activities for communication as well as
artistry. Good communication — reading, writing, listening and speaking are essential
tools for life. Language skills not only serve as a basis for learning throughout school
and career, but also serve to enrich our lives, as well as foster independent, self-
directed learners and concerned citizens. Le 1ers who read well learn a structure and
rhythm integral to life long learning.

Our three and a half hour literacy block assures that each learner will become a fluent
reader, skilled writer, confident speaker and thoughtful listener. Reading, writing,
speaking and listening skills are personalized. In order to achieve our goal, we draw
from a number of pedagogies all within the “workshop” format. Each pedagogy provides
a different piece of scaffolding to personalize literacy instruction for each learner. Within
this model learners are provided rich literature, both literary and informational for
required and choice reading to create links across content areas (i.e. social studies,
math, science, visual and performing arts).

We address writing within the same “workshop” format. Process writing is taught with
the thread of the Six Traits running through both required writing genres as well as
choice writing assignments. This allows the teacher to use conferences; peer edits and
direct instruction to customize the learning as needed for each student.

Within both the Reading and Writing Workshop, ongoing assessment drives the
instruction. Teachers analyze this information independently and in grade level
collaboration meetings to address the learners’ needs.

The comprehensive synergy of reading, writing, listening and speaking skills provides
context and relation to one another. These skills must not be taught in isolation but
rather as a cohesive unit. They are the keys to success in all other subject areas. As
with any skill, mastery is achieved with consistency, study and practice. Consistency in
implementation is critical to the success of our pro¢ am and therefore the success of
our learners at Aspire.

Our method for assuring all students achieve the aforementioned goals is a three
point approach. Each of the three points is of equal i  ortance and necessary in
achieving our desired expectations. The first point of the triangle is the CA state
content standards, answering the question of, “what” to teach. The second point
of the triad is the Instructional Guidelines chosen by Aspire. The Instructional
Guidelines answer the question of “how” to teach the content standards. The
third is the assessment or Cycle of Inquiry, answering the question of “how well”
we are teaching the material and how much are the students learning.

K-5 Instructional Guidelines 2009
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INSTRUCTIONAL GINDEL'WEE FXPECTATIONS

Reading Workshop 120 minutes

Read Aloud w/ DRTA Strategies Daily

Reading Minilesson 4 times a week
*Shared Reading

Literacy Work Stations 4 times a week
*Literature Circles

Guided Reading 4 times a week

Written Response to Text 4 times a week

Independent Reading 4 times a week

Shared Inquiry 1 week a month

*Occurs within Instructional Guideline

Writing Workshop 60 minutes

Independent Writing 4 times a week
Writing Minilessons 4 times a week
Guided Writing 3 times a week
Interactive Writing 2 times a week
Grammar/DOL Daily
Word Work 30 minutes

Spelling Paragraph | paragraph a week
K-3 Open Court Phonics Daily

4-5 Vocabulary Daily

Word Wall Daily

*All of these practices are explained fully in the following pages. First we present a
rationale for the practice, second is a set of procedures, third a list of resources and
lastly a list of expected or possible artifacts. The step-by-step procedures are there as
an explanation not as a recipe.
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READIN~ WQRKSHOP

Rationale

At Aspire Public Schools, the Reading Workshe is defined as a group of
purposeful literacy experiences such as Guidec 'eading, Independent Reading,
Literature Circles, Literacy Workstations, and Written Response to Text or
Shared Inquiry with the final goal of enhancing each learner’s effectiveness as a
reader. Using a variety of experiences within the laboratory setting ensures all
learning styles are met.

The workshop approach implies learners are busily engaged in literacy
experiences that reflect real life meaning; learners will read in ways that can be
applied throughout their lives. Learners learn by participating in the act of
reading, not just hearing about it. The goals of the Reading Workshop are that:

* Learners work together

* Learners will be exposed to different genres

+ Learners establish goals and evaluate them

* Learners engage in meaningful discussion about their reading

* Learners take responsibility for their own learning

* Learners actively read for meaning

+ Learners develop a deeper understanding of the pieces they read

Procedure

Most reading workshops are done in 120 minute blocks. Within the block, the
educators have a menu of practices from which to choose. The overarching
goals of the workshop are to address the needs and strengths of the learners the
educator chooses from the menu accordingly. For example, the diagram below
addresses a whole group minilesson, independent practice, smail group direct
instruction as well as Literature Circle discussions, all happening simultaneously.

See following examples:

K-5 Instructional Guideli 2009
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Resources

v Strategies that Work, Harvey  Goudvis

v Reading with Meaning, Miller

v The Art of Teaching Reading, Calkins

v Guiding Readers and Writers grades 3-6, Pinnell & Fountas

v An Introduction to Shared Inquiry, The Great Books Foundation
Artifacts

v A classroom library

NN N N N Y VNN

Class discussion

Explicit written purpose

A well organized library with a large selection of books
DRTA - Chart or write up

A specific area to meet and discuss texts

Role sheets for Literature Circles

Discussion logs/reading log

Sets of books (6 packs)

Small groupings of learners engaged in discussion
Organizational chart (book title, pages, dates, task)
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Artifacts
v A specific area to meet and discuss texts
Comprehension Strategies Posted
Class discussion
Explicit written purpose
List of discussion questions
A well organized library with a large selection of books

AN NI NN
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WRITTEN RESPNANSE

Rationale
Responding to text is a vastly important skill  at is called on frequently
throughout a learner’'s school career and beyond. Stephanie Harvey, Nonfiction
Matters states, “A learner needs to uncover and identify information and then
sort, sift, organize, and/or synthesize such information as valuable in organizing
ones thinking.” The activities/artifacts listed below are tools to develop such
skills. The practice of responding to text is ¢«  bedded within many instructional
guidelines. It is specifically tied to Read Aloud, Guided Reading, Literature
Circles, Independent Reading and Shared Inquiry. While it is often embedded
within a particular guideline, it is also taught explicitly through the use of a
graphic organizer.

Procedure
Response to text is a small group or a whole group practice.
1.) The group reads the text selection.

2.) Through educator-guided analysis, the learner writes deeply into a text
seeking a deeper understanding and oraanized thinking. The artifacts listed
below are various tools and practices can provide structure to the text
analysis.

Resources
v Nonfiction Matters, Stephanie Harvey
v Guiding Readers and Writer’s, Fountas and Pinnell
v Snapshots, Linda Hoyt
v Revisit, Reflect and Retell: Strategies for improving Reading
Comprehension, Linda Hoyt
Make It Real, Linda Hoyt
v Spotlight on Comprehension: Building a Literacy of Thoughtfulness, Hoyt

<

Artifacts
v T chart is two-column note (double entry) with two headings. The topics
or headings are limited only by the learners or educators imagination. T-
charts may take different forms for example: Proof/Opinion,
Facts/Questions, Familiar concept/New concept, irect quote/Personal
response, Big questions/Small questions

v Reading Response logs can be formal or informal. Within our Aspire
Language Arts program, Reading Respc e Logs are the individualized
tool for comprehension. The response is recorded in a friendly letter
format. The educator responds to each learner at least twice a month.
Through this response to text format, the comprehension strategy focus

13
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READING MINILESS(ONMS

Rationale

Minilessons provide intense direct instruction in a skill or concept that will be
used immediately after the moment of instruction. In presenting a small, focused,
and strategic lesson the learners are able to practice in real contexts and narrow
the point of learning.

Procedure

Steps:

1.) ldentify a teaching need or goal from observations, CA standards,
anecdotal notes or data analysis. Any needs you detect in the development of
reading strategies and skills, understanding of the author’s craft or ability to
manage can become a minilesson.

2.) Minilessons are 20 to 25 minutes presented in small or whole groups.

3.) Allow time for questions and answers.

Resources

v Craft Lessons, Teaching Writing K-8, Fletcher

v Aspire lesson plan template

v The Art of Teaching Reading, Calkins

v The Art of Teaching Writing, Calkins

v In The Middle, Atwell

v Guiding Readers and Writers, gr. 3-6 Pinnell and Fountas
Artifacts

v Charts, posters, overheads

v Lesson plans

v Lesson objective written on white boa

19
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SHARED RFANING

Rationale

Shared Reading allows learners the opportunity to join the educator in reading
aloud. This whole group activity provides a supportive and risk-free environment
for readers to attend to text while developing fluency skills. This activity provides
many opportunities for incidental learning about the way language works. Shared
Reading is highly complimentary to the instructional goals of Guided Reading.
The technique is used to provide:

o Opportunities for learners to safely practice reading behaviors

¢ A body of known words that learners will us later in independent reading
and vocabulary development

o Access to a variety of text levels.

Procedure
Steps:
1.) The educator reads the story throu¢ {1 first time.
2.) Enlarged print or overheads of text en:  3s the learners to engage in
the group reading process.
3.) The educator or another learner points to the print, guiding the others.
in the process involving the learners in  sively in the story while
having them attend to print

Resources
v Yellow Brick Roads, Shared and Guided Paths to Independent Reading
grades 4-12

v Guided Reading, Good First Teaching for All, Pinnell & Fountas

v Guiding Readers and Writer, grades 3-6, Pinnell & Fountas

v Classrooms that Work, They can all Read and Write, Cunningham and
Allington

Artifacts
v Class discussion
v Explicit written purpose
v List of discussion questions
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--Words Their Way, Baer, Invernezzi, Johnston & Templeton. This resource
provides a “hands-on” way to manipulate word fe: ires in a way that allows the
student to generalize beyond the isolated, individual examples to entire groups of
words that work in the same way. Words Their Way provides active exploration
that examines words to discover patterns, regularities, and the rules of English
needed to read and write. Secondly, Words Their ! 3y increases the knowledge
of words — the spelling and meaning of individual words.

--Classroom Connections, Conquering the Spelling Frontier, Vicki Fairchild Crain
This brief article serves as a means to teach spelling related goals:

a) Students need to look closely at print.

b) Students need to look at words in the context of their own writing.

c) Purposeful opportunities for spelling.

d) Students need to have ownership of their learning.

--Making Words: Enhancing the Invented Spelling and Decoding Connection, by
Patricia Cunningham. This multi-level, hands-on : elling resource and practice
allows the students additional growth in manipulating words by sorting and
building while discovering patterns and practicing spelling rules. Students are
given individual letters to use to make words, much ke Scrabble. Ali of the
letters ultimately build one specific large word, but the process of inquiry leading
up to the large word allows for a great deal of practic with easy, medium and
difficult words.

“Words in Context” from Words, Words, Words, t  Janet Allen is a spelling and
vocabulary activity that examines syllables, affixes and bases and how they
determining the meaning of words.

Resources
v Word Matters, Pinnell & Fountas
Open Court Phonics Kits
Words Their Way, Bear, Invernizzi, Temj t & Johnson
Guiding Readers and Writers, Pinnell & as
Spelling Through Phonics, McCracken & McCracken
Words, Words, Words, Janet Allen
Making Words, Patricia Cunningham
Nifty Fifty Thrifty & Big Words for Big Kids

AN N N N NN

Artifacts

Guided Reading lesson

v Open Court Phonics Kits activities
v “Word Their Way” activities

v Word Wall

AN
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Frequency
Words-
Word Wall
Words in
Context (4-
S)

Making
Winrre

Worar ™eir Way Baer, Invernizzi, yonnston, & {empleton

(K-6)
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8 Mathematical Practice Sta dards | Common Core

Achieving Math Proficiency for All of Our Students
through a Balance * Math Program

1 Make sense of problems and persevere in solving them.

Mathematically proficient students start by explaining to themselves the meaning of a problem and iooking for entry points
to its solution. They analyze givens, constraints, relationships, and goals. They make conjectures about the form and
meaning of the solution and plan a solution pathway rather than simply jumping into a solution attempt. They consider
analogous problems, and try special cases and simpler forms of the original problem in order to gain insight into its
solution. They monitor and evaluate their progress and change course if necessary. Older students might, depending on
the context of the problem, transform algebraic expressions or change the viewing window on their graphing calculator to
get the information they need. Mathematically proficient students can explain correspondences between equations, verbal
descriptions, tables, and graphs or draw diagrams of important features and relationships, graph data, and search for
regularity or trends. Younger students might rely on using concrete objects or pictures to help conceptualize and solve a
problem. Mathematically proficient students check their answers to problems using a different method, and they
continually ask themselves, “Does this make sense?” They can understand the approaches of others to solving complex
problems and identify correspondences between different approaches.

2 Reason abstractly and quantitatively.

Mathematically proficient students make sense of quantities and their relationships in problem situations. They bring two
complementary abilities to bear on problems involving quantitative relationships: the ability to deconfextualize—to abstract
a given situation and represent it symbolically and manipulate the representing symbols as if they have a life of their own,
without necessarily attending to their referents—and the ability to contextualize, to pause as needed during the
manipulation process in order to probe into the referents for the syrn ols involved. Quantitative reasoning entails habits of
creating a coherent representation of the problem at hand; considering the units involved; attending to the meaning of
quantities, not just how to compute them; and knowing and flexibly u g different properties of operations and objects.

3 Construct viable arguments and critique the reasoning of others.

Mathematically proficient students understand and use stated assumptions, definitions, and previously established results
in constructing arguments. They make conjectures and build a logical progression of statements to explore the truth of
their conjectures. They are able to analyze situations by breaking them into cases, and can recognize and use
counterexamples. They justify their conclusions, communicate them to others, and respond to the arguments of others.
They reason inductively about data, making plausible arguments that take into account the context from which the data
arose. Mathematically proficient students are also able to compare the effectiveness of two plausible arguments,
distinguish correct logic or reasoning from that which is flawed, and—if there is a flaw in an argument—explain what it is.
Elementary students can construct arguments using concrete referents such as objects, drawings,diagrams, and actions.
Such arguments can make sense and be correct, even though they are not generalized or made formal until later grades.
Later, students learn to determine domains to which an argument applies. Students at all grades can listen or read the
arguments of others, decide whether they make sense, and ask useful questions to clarify or improve the arguments.

4 Model with mathematics.

Mathematically proficient students can apply the mathematics they know to solve problems arising in everyday life,
society, and the workplace. In early grades, this might be as simple as writing an addition equation to describe a situation.
In middle grades, a student might apply proportional reasoning to plan a school event or analyze a problem in the
community. By high school, a student might use geometry to solve a design problem or use a function to describe how
one quantity of interest depends on another. Mathematically proficient students who can apply what they know are
comfortable making assumptions and approximations to simplify a complicated situation, realizing that these may need
revision later. They are able to identify important quantities in a practical situation and map their relationships using such
tools as diagrams, two-way tables, graphs, flowcharts and formulas. They can analyze those relationships mathematically
to draw conclusions. They routinely interpret their mathematical resuits in the context of the situation and reflect on
whether the results make sense, possibly improving the model if it has not served its purpose.

5 Use appropriate tools strategically.
Mathematically proficient students consider the available tools when solving a mathematical problem. These tools might
include pencil and paper, concrete models, a ruler, a protractor, a calculator, a spreadsheet, a computer algebra system,
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Aspire Mather atic sophy

For Curriculum, Instruction and Assessment of Mathematics

2aiding Principles

The Aspire Mathematics Program provides a rigorous curriculum, effective instruction, and useful
assessments. In providing this program, Aspire teachers give students opportunities to build their
skills, gain conceptual understanding, and learn how to attack and solve complex problems. The
Mathematics Framework for California Public Schools (C E, 2006) states, “Mathematics education
must provide students with a balanced instructional program. In such a program students become
proficient in basic computational and procedural skills, develop conceptual understanding, and
become adept at problem solving... All three components are important; none is to be neglected or
under-emphasized ” (p. 4). We prepare our students to memorize the large number of math facts and
perform the significant amount of algorithmic manipulation required for proficiency in high school math
classes and on standardized tests. We also give our students the opportunity to see the “why” that
underlies the rules for symbol manipulation by focusing on conceptual understanding as well (e.g.
using a balance to demonstrate what it means to “balance an equation”). Students are also given the
opportunity to experience the power of mathematics through problem solving (e.g. creating a scale
drawing of the school in developing a landscaping plan). Aspire also believes it is critical that all
students develop a growth mindset toward intelligence (a belief that effort makes one smarter). This
mindset leads to a positive attitude toward math and a feeling of confidence and competence in the
classroom.

The introduction of the Common Core State Standards (CCSS) provides an exciting opportunity for
Aspire to align its instructional system with a deeper and higher set of standards. It accelerates our
work in increasing rigor and ensuring that all students are prepared to succeed in college. Although
much of our work aiready matches the goals and depth of the Common Core (e.g. UCARE is an
essential element built into the 8 Mathematical Practice Standards), there is a need for refinement in
some of our instructional areas. We will be working on this refinement over the course of the 2013-
2014 school year.

Curriculum

The Aspire mathematics curriculum is currently based on the California Mathematics Standards. A
major shift this year is underway to transition our program to the Common Core State Standards.
Since our program up to this point was designed to build student proficiency in mathematics by
addressing five strands that include understanding, computing, applying, reasoning, and engaging
(UCARE) it will not be a philosophical shift for our program. Teachers use a variety of instructional
techniques (e.g. Aspire Instructional Guidelines) and resources (e.g. CPM math program,
manipulatives, Problem of the Week or Month, etc.) to educate our students in becoming
mathematically proficient. Emphasis is given to teaching students to think mathematically and solve
problems in order to push their understanding and abilities to use mathematics beyond rote learning
of skills and routines. Our curriculum will expand this year to embrace the 8 Standards of
Mathematical Practice in which UCARE is a subset. We look forward to embracing these standards
and providing our mathematics educators the tools for a focused, coherent, and rigorous secondary
math program.

Instruction

The mathematics instruction at Aspire balances time spent on developing and honing necessary skills
with time devoted to discovering, exploring, and inventing mathematical ideas. Teachers encourage
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Instructional Guideline Frequ
For Secondary

Tier 11Gs
Foundational IGs for 1% year teachers
e Classroom learning environment — daily
Daily review (Do Now) — daily
Mini lesson — daily
Homework — daily & checked
Data-driven instruction - see below for frequency
o Quick checks — 2-3 days per week
o COl analysis — formal COIl every 2-3 weeks
o Interim analysis — every 8 weeks
o Small Group Instruction — 2-3 days per week
e Problem Solving — see below for frequency
o POM, POW, and FAL - 1 per quarter
o Math Games - implementation varies
e Productive Talk A

Tier 2 IGs
IGs for high first year teachers or 2™ year teachers
¢ Daily review (Mental Math) — daily
e Academic Language - see below for frequency
o Word Wall — implementation varies
e Mental Math - daily

Tier 3 IGs
IGs for 37 year teachers or highly effective teachers
Productive Talk B
Cooperative learning — 3-5 times per week
e Academic Language - see below for frequency
o Math Dictionary — 2-3 times per week
o Standards Toolkit
e Problem Solving
o Unit Integration
o Project-Based Learning
Math Journaling
Math Portfolio
Math Exhibitions & Math Fairs
Math Clubs
Homework Quiz
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t 2"" and 3"/beyond

rs

12












Classroom Learn n¢ vironment

Rationale .
In order for you and your students to succeed in class, a positive and academically focused

classroom learning environment needs to be estabilished by the teacher. There are many strategies

and systems that can be used to achieve this. The founc ional strategies and systems in an Aspire
secondary classroom are described below.

Aspire Instructional Rubric Indicators

2.1 Create a classroom/ community culture of learning A) Value of effort and challenge

2.2 Manage student behavior through clear expectations and @ alance of positive reinforcement,
feedback, and redirection

2.3 Establish a culture of respect and rapport which supports students’ emotional safety B) Student
interactions with each other

2.4 Use smooth and efficient transitions, routines, and procedures to maintain instructional
momentum A) Routines, procedures, and transitions

Standard fc- *M~+*~~matical Practice
1) Make sense of problems and persevere in solving them.

Procedures
Teachers will develop the following:
Attention Getting Signal

How will you get your students attention when you need to address them? This is one of the first
routines you need to teach your students. There are many techniques to have this happen. Some of
the more successful techniques are:

e Standing calm, controlled, with a strong voice, and firm manner say, “May | have your attention
please.” Wait and scan the room until all voices have stopped and eyes are on you.

e Counting backwards from 5 — “I need your attention in 5, 4, 3, 2, all voices off & eyes on me, and
1.7 Students that are still talking or not paying attention when you hit 1 receive a consequence.

Behavior Management Cycle e Canter)

For the class management work, remember to implement Lee's Behavior Management Cycle:

1) Make sure all your expectations are clear - what should students be saying or not
(VERBAL), how should they be moving or not (MOVEMENT), and how should they be participating
with each other, the class, etc. (PARTICIPATION);

2) Narrate the behavior of students (best to focus on groups) who are following directions -
don't evaluate, just describe (e.g. Table four is all on task and helping each other) - do this within 2
seconds of completing your directions and find at least 3 examples of positive behavior before you....

3) Take corrective action with any student(s) within 10 seconds of anyone not meeting the
expectations - use the discipline hierarchy you've set up.

Also, have some type of other positive reward system for individuals, groups, or the whole class — .
see Canter’s Classroom Management, pgs. 65-68.
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Plan on reflecting on these goals and expectations daily with your class to build a positive team work
culture in your class. '

Step 2 - Small ~~~ “*"hole Group Processing (until ~* ~~rte bova jt)

Small Group Processing Options:
e Give group 30 seconds to name three things other members did to help the group’s learning

e Have each member write a positive comment about each member of the group on an index
card

Have group list 3 things the group did well and 1 thing ey need to improve upon.
Have a group processing question at the end of the assignment

Give the group guiding questions as a closure activity

Group members must set improvement goals to be reflected upon at the next class

Whole-Class Processing Options:
e Using the cooperative learning rubric, ask what v 1t well and what needs to be improved upon
e Share your observations and any other observations from the students
e Ask groups to discuss in groups, then share out to the class
e Group members must set improvement goals and share with the class, “Our group could do

better by ....”
Materials/P~~~urces
Lee Canters ' '~~~room Mang~~~~rt for Acg~~mi~ Crirnrnn s (2Nney
Doug Lemov’'s | ~~~h !'ika 9 Champion (2010) .
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The teacher attends to administrative duties (e.g. take roll. etc.) as students work on the problems. If

the teacher has time, he/she may circulate and help individual : idents as needed. Students are held
accountable for staying on task and completing the problems to the best of their ability. Once most .
students have completed the task or are working on the bonus problem then either the teacher or
designated student reviews each problem. Time is given for short questions and answers, but this is

not a time for in-depth discourse. Ideally, Do Now Flashbacks should take no more than 10 minutes in

a 50 minute class period.

Materials/Resources

California Mathematics Framework

California Math Standards

CST Released Questions

Student Math Text

Aspire Math Assessments (give similar questions)
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e A deliberate attempt to address common myths and misconceptions related to discreet skills
and/or larger concepts.

e Specific use of learning aids including but not limited to:
o math texts o word walls .
o toolkits o  agrams
o graphic organizers o calculators
o manipulatives o rulers, protractors, compasses
o anchor posters o animations / simulations / videos

e A deliberate use of varied informal assessment techniques (See Data Driven Instruction I1G) to
engage students and check for understanding including but not limited to:

o Higher Level Questioning (See o Everybody Writes
Bloom’s Taxonomy) o Call and Respond

o Wait Time o Student Questions

o Cold Calling o Student Explanations

o Surveying / Take a Stand o Quick Quizzes

o Think Pair Share

e Specific reference to, and use of mathematical vocabulary embedded in the language of the

standard.
e Mini-lesson formats may change daily based on whatever the teacher believes will work best for

his or her students. Whichever approach a teacher takes, a focus on meaning should be

emphasized that:

= Allows students to construct meaning.

Creates contexts closely related to real-ife.
Emphasizes how ideas are connected.
Makes use of student interests and backgrounds.
Connects math to other subjects. .

Approach #1 LESA

Launch-Explore-Summarize-Apply is an inquiry based model that is student centered. Students

engage in a way that promotes reasoning. The model looks at instruction in the following phases:

e Launch: The lesson begins with a class discussion «  problem or hook into the topic. Students
are given questions to engage and elicit additional ¢ tions.

e Explore: The classroom activity then shifts to investi  ng focused problems and questions
related to the launching situation by gathering data, looking for patterns, constructing models and
meanings, and making and verify conjectures. As students collaborate in small groups or pairs,
the teacher circulates providing guidance and support, clarifying or asking questions, giving hints,
providing encouragement, and drawing group members into e discussion to help groups work
more cooperatively. The questions posed by students drive the learning.

e Summarize: A full-class discussion of concepts and methods developed by different small groups
then provide an opportunity to share progress and thinking. This discussion leads to a class
summary of important ideas or further exploration.

e Apply: The lesson ends with students practicing and ap; ‘ing what they learned. They extend the
use of skills, concepts, and make connections to other learning. Students can be given a task
related to lesson objectives to complete on their own, with a partner or in small groups.

Approach #2: | Do, We Do, You Do

| Do, We Do, You Do is also known as direct instruction.

e | Do: The “I Do” portion of this approach should last no more than 10 minutes and can involve a .
wide variety of learning activities which include, but is not limited to modeling on the board,
demonstrating a concept using manipulative, or lecturing with students taking notes.
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Template for creating “(

Name: Name:

Date: Date:
Name:
Date: Da
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ProblemS ng

Rationale .

Students must be able to reason, problem solve, communicate and make real life decisions that
require mathematical thinking. Teaching students problem solving skills and giving them
opportunities to apply their skills is critical to developing their capacity to solve mathematical
problems that arise in all our lives (e.g. starting a small business, figuring out the area of a room in
order to purchase the correct amount of paint, filling out a tax return, tracking and setting goals for
investments, etc.)

Aspire Instructional Rubric Indicators

3.1 Communicate learning objectives to students B) Connections to prior and future learning
experiences

3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience

3.3 Implementation of instructional strategies D) Resources and instructional materials

3.4 During lesson, teacher makes effective instructional decisions based on formative assessments
C) Self-monitoring

Star~~~~~ f~- Mathematical Practice

1) Make sense of problems and preserve in solving them.

2) Reason abstractly and quantitatively.

3) Construct viable arguments and critique the reasoning of others.
4) Model with mathematics.

5) Use appropriate tools strategically.

6)

7)

8)

Attend to precision.
Look for and make use of structure. ’

Look for and express regularity in repeated reasoning.

Procedures

Problem solving should be done whole class, small group and independently. As a group, the
teacher models strategies to solve problems and exple s his/her metacognition. With a partner or
small group students should explain their thinking and just 7 it.

Overall, students shouid understand the problem, make a good attempt in solving it with reasonable
mathematical thinking, and show their work (through drawings, charts and equations, create similar
problems, written explanation and/or connecting it to similar -oblems and solutions).

One way problem solving instruction and practice will be achieved is by having students do Problems
of the Week (PoW) and/or Problem of the Week as descr ed below.

Another way to build problem solving and reasoning is throu¢ the Math Design Collaborative’s
Formative Assessment Lessons (FALs). These are described below as well.

Problem of the Week (PoW) with Write-up
Problems of the Week are complex problems that students work to solve and then explain their
solutions and reasoning in a write up. Students should have a copy of the evaluation rubric prior to
attempting to solve the problem and writing up their solution.  lore weight should be given to ’
mathematical thinking and a good write up than finding the correct solution. Students should be given
an opportunity to discuss their mathematical thinking and see a variety of solutions to the problem.
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PoW/POM Write p

Problem Statement: State the problem clearly in vour own words so that anyone reading
your paper will understand e problem you are solving.

Process and Solutions: Describe in detail your thinking as you worked from start to finish.
Explain how you got your answer. Show your work. Add pictures
when it helps your explanation. Include things that did not work, or
changes you made along the way. If you did not get an answer,
explain what you do know and where you got stuck.

Final Answer: Clearly state your final answer using a complete sentence.

Reflection: Answer the following questions. (You must answer all three to get
full credit for the reflection.)

1. What did you learn while wo ing on this problem?
2. What math strategies did you use (you have an entire list to help
you answer this one)?
3. Is this problem similar to any problem you have done before?
How?
Attach Work: Include ALL of your work and notes. Your scratch work is important

because it is a record of your thinking. Do not throw anything away.
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Math Gar

Math games allow learning to be personalized. Students have opportunities to practice developing
their own thinking, explain it to others and listen to the strategies of other students. Students talk
extensively about numerical relationships. The ability of students to communicate their mathematical
thinking is critical to developing conceptual understanding. Students who are unable to articulate
their thinking well are less able to quickly transfer generalizations about concepts to new information
or new problem situations; conversely students who can « :arly communicate their methods for
problem solving are quite able and confident in new mathematical situations.

Students are introduced to new games in a whole gro » lesson with the teacher playing with one or
two students while the rest of the students watch. After students are introduced to the new game,
each pair of students gets the materials for the game and be¢ s to play. The teacher moves from
pair to pair of students, listening carefully to the strategies which the students articulate as they play
the game. During this time, the teacher may also have Guided Math time.

Once a few games are mastered, the teacher can pick and choose appropriate games based on

students’ needs. The games can be adapted to become easier or more difficult.

i
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e Turn and Talk or Partner Talk: The teachers asks a question, gives students thirty seconds to
a minute to think to themselves, and then gives students a short time, perhaps two minutes at
the most, to put their thoughts into words with their nearest neighbor. Teacher circulates and
listens to discover what students are thinking, the teacher can then go back into the large-
group discussion.

Talk Moves

Each talk move listed below is a suggested action that is found to be effective for making progress
toward supporting mathematical thinking and learning. Each move serves various purposes. These
are not the only talk moves that can be used to support productive mathematical talk. However,
these are a solid base for which to begin to encourage conversations in a math classroom

e Revoicing (ie. “So you are saying...”)

e Repeating (ie. “Who can put this into their own words?”)

e Wait time (ie. Waiting after posing a question and after a student has been called on)

What to Talk About

e Mathematical Concepts - exploring a mathematical concept, building relationships on various
forms of representation, and uncovering misconceptions and errors.

e Computational Procedures — student invented procedures/algorithms and procedural fluency
in order to deepen students’ understanding of number and operations and algorithms.

e Solution Methods and Problem-Solving Strategies — problem-solving strategies and
representations, talking through the givens of a mathematics problem, talking through a
method for solution; in order to increase students’ self —monitoring of their thinking and assess
student learning.

¢ Mathematical Reasoning — deductive reasoning, in ictive reasoning, and reasoning about
algebra.

¢ Mathematical Terminology, Symbols and Definitions — extending students’ knowledge through
talk about words, building and monitoring common understandings, and discussing the
meaning of symbols.

Five Principles
The following five principles deal with the major issues you will encounter as you start to build this
kind of productive talk in your classroom.
e Establishing and Maintaining a Respectful, Supportive Environment. Emphasize to students
that each of them has a right to be heard and have their ideas considered w 1respect. Along

with this right comes an obligation to listen to others just as they themselves will be listened to.

Emphasize the positive aspects of respectful discourse- the good thinking and learning that
can emerge in a civil and supportive environment, ar  the pleasure of thinking together with
one’s classmates. Also make clear to students that - 5 respectful discourse is not optional,
and that there are sanctions for failing to maintain the norms of respect that you set up. ltis
imperative that you consistently maintain the grc  1d rules for respectful and courteous talk,
and that your students know there will be no exceptions. 1is includes treating others with
respect- no name calling, derogatory noises or r¢ 1arks, create poster with ground rules, and
full participation from every student-that is listening to what others say, can hear what others
say, and may participate by speaking out at some point.

e Focusing Talk on the Mathematics: Make sure that classroom talk is focused on the
mathematical content and reasoning that is relevant to the lesson. Prepare lessons carefully,
considering ahead of time how the mathematical topics and procedures might play out in the
classroom talk.
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California Math Standards

Student Math Text

Aspire Math Assessments (give similar questions)

Classroom Discussions: Using math talk to hel~ ~*udents le~ by Chapin, O’Cononor, and Anderson .
(2009)

Inside Mathematics Videos http://insidemathematics.org/index.php/number-talks

Student Rights and Commitme 3 eference Sheet

Student Riglwts

. You have the right to make a contribution to an attentive, rcsPonsivc audience.
2. You have the rig]ﬁt to ask questions.

2
3. You have the rig]-lt to be treated civi”g. ‘
4_

. You have the right to have your ideas discussed, not you.

Student C ommitments
i. You are committed to 5Pca‘< Iouc“y cnough for others to hear.
You are committed to listen for lmderstanding.

You are committed to treat others civi”y at all times.

R S

You are committed to consider other Pcoplc’s ideas, and to cxPIain you agreement or

disagrecmcnt with theirideas.
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Daily R '

Mental Math Fla: MFs)

Rationale ‘

Mental Math is a way to get students thinking at the beginning of class, spiral review skills and
concepts, and/or to take advantage of transition times. Students problem solve without pencil or
paper in a whole class setting.

Aspire Instructione' P+ *~-c Indicators

1.2 Organize instructional plans to promote standar ;-based, cognitively engaging learning for
students A) Designing and sequencing of learning experiences

1.2 Organize instructional plans to promote standar ;-based, cognitively engaging learning for
students B) Creating cognitively engaging learning experi¢ zes for students

1.3 Use student data to guide planning A) Lesson design guided by data 1.4 Use knowledge of
subject matter content/skills and learning processes to plan for student learning A) Knowledge of
subject matter to identify pre-requisite knowledge & sk s

1.4 Use knowledge of subject matter content/skills and learning processes to plan for student learning
B) Addresses common content misconceptions

3.1 Communicate learning objectives to students B) Connections to prior and future learning
experiences

3.2 Facilitates Instructional Cycle A) Executes lesson cycle

3.2 Facilitates Instructional Cycle B) Cognitive level of stu :nt learning experience

Standards for Mathematical Practice

1) Make sense of problems and preserve in solving them.

2) Reason abstractly and quantitatively. .
5) Use appropriate toois strategically.

Procedure

Mental Math is an oral presentation of math problems that students must compute mentally. The
problems should include the appropriate math vocabulary and concepts found in the California
Mathematics Standards and textbooks.

Mental Math Flashbacks (MMFs) is a flexible techni ie to review math concepts efficiently. The
teacher asks a question (e.g. What is eight squared?), students think of the answer, and then the
teacher calls on a student for the answer. Some teachers like to toss a ball to the student they want to
answer and the student tosses the ball back to the teacher after answering. The teacher continues
the process asking 7-12 quick warm-up questions to stuc 1ts around the room. MMFs is a flexible
tool that can be used at different times and anywhere including transition times, in line, or when the
class needs a change of pace.

Many other mental math techniques and other daily math rout es can be used with students that

help students understand, compute, reason and build their confidence with mathematics. See
resources below.
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Mgz+--ials/Resources

Dictionary for grade level/course (can be accessed on Aspire web site)

Building Academic Vocabulary: Teacher’s Manual by Marzano and Pickering. (2005)

Classroom Instruction that Works by Marzano, Pickering and Pollock. (2001)

Academic Language for English Language Learners and Struggling Readers by Freeman and Freeman.
(2009)

e Word Play: Building Vocabulary Across Texts and Disciplines Grades 6-12 by Whitaker. (2003)

Math Graffiti Posters (574.90 per set) - http://www.creativeinstruction.net/
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are not following the rubric or are not doing the desired behavior. Ask questions to ensure students
are achieving the academic goals. Encourage the group members to ask each other questions rather
than giving the answers as well as asking each other before they ask you. “Ask three before you ask
me.” .
Use: *Five Finger Checklist
*ldeas for monitoring and Intervening (Johnson, Johson, Holubec)

Step 6:
Encourage student self assessment on the cooperative gro > work rubric and on the academic task

by having them evaluate themselves and their group members at the end of each task. This may
seem time consuming at first, but it is well worth the time taken. Refer to past group work experiences
to guide and set goals for future group work.
Use: *Long Term Group Progress Chart
*Small Group Processing
*Whole-Class Processing

Teamwork Roles Posters eated  om the Following

Facilitator
e Reads task/assignment
e Makes sure everyone understands the task
e Makes sure that task is followed .

Team Captain
e Ensures that everyone participates an is inc  ded

e Ensures that there is peace and harmony in the group
e Ensures no one talks outside the group

Resource Manager
e Picks up materials
e Returns materials to correct location
e Only member that can ask teacher questions

Reporter/Recorder
e Writes on group activity sheet
e Writes information on board
e Shares out with the class
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Drill Review Pairs/ , teach A
Assign students to pairs in a group of four.

Student A reads the problem and explains step by step and the solution to student B. Student B
checks the accuracy of the solution and gives enca agementas S dent A is explaining.

The students switch roles on a different problem.

After two problems are completed and each has had a+ ance to explain and check, the pairs check
their answers with the other pair in their group of four. If they disagree, they must discuss their
strategies and solutions until they are in agreement. V' ¢ t 3y agree, they go back to working in
their pairs on the next two problems, repeating the process until all work is complete.

C~r ctadents:

in partners, decide who will be A and who will be B.

A: read the problem and explain step by step (using white board or a piece of paper) to your partner.
B: encourage your partner as they are explaining to you and check the solution for accuracy

Switch roles on problem #2
After two problems are complete, meet up with the other pair.
Check your answers and discuss until you come to  jreement.

Return back to original partners to complete problems #3 and #4
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Cooperative N¢ :Taki j a s

Turn to your Neirhhor & ~mgries
When asking the class a question, use this protocol.

Have students each come up with an answer on their own.

Share their explanations and answers with their partner.

Both students must listen to each other’'s answers and reasoning.

Together, they must create a new answer, adding to their individual answers and agreeing on
a joint answer. This encourages them to build on each other’s thoughts.

O C OO

Teacher should monitor the pairs and ensure that both students can explain the reasoning for the
joint answer. Call on students to give their joint answer

Math Problem-Sc" "=~ " -’rs
Goal: solve a problem, agree on the answer, explain each step they used to solve the problem

[l Have students read the problem individually.
[l As ateam, discuss what they need to do to solve the problem.
[1  While solving the problem, the team members shc d perform the calculations, and check
each others computations ‘
"1 After the solution is determined and the ever member agrees on the reasoning for the steps to
solve the problem, each member should sign or init  the answer to indicate that they agree
with and can explain the problem.
[l Have groups discuss how they worked together and set goals to aid the problem solving
process next time.
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Silent Swi P .

Silent switch is a technique to practice material that has already been taught. It can be used as a
scaffold to begin cooperative groups, as an everyday activity to provide more structure during
independent practice, or as a review game.

Teacher Materials:

Create a worksheet practicing ONE objective. The worksh¢  should have 3 — 5 of the same type of
problem with slight changes between the problems. Give students room to work the problem on the
worksheet. If necessary, add prompts or questions for en hasized concepts.

Student Materials:
Each student begins with one worksheet and a pencil.

Procedure:

Students work in groups of 4. Starting on the same problem, each student in the group of 4 begins
the same problem quietly. The teacher waits for the students to begin work on the problem, then
says, “Switch.” All members of the group pass the paper to partner (either clockwise or
counterclockwise.) Students look over the work that has already been done, correct any mistakes,
and continue working of the problem. After the 4™ rotation, students should end up with their own
paper. The teacher then gives students 1-2 minutes to discuss the problem that has been
completed. Continue the silent switch until all the problems are complete.

When the problem is complete, students write the correct work on a white board and hold up the work
to show the teacher. Teacher gives group points for work that is done correctly.
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Materials/Resources
- Cooperative Grouping Strategies (depts.washington.edu/cidrweb/GroupTools.htm)
- Designing Groupwork — :qies for the Heteror~n~n~ lneergom by Elizabeth
Cohen (1986)
-Cooperative Learning in the Classroom by Johnson, Johnson, and Holubec (1994)
-A Practica' ~'ide to Cooper~tive Learning by Robert  Slavin (1994)
-The Differenuated Classroom: "*~~ting th~ Meeds of All Le~~~~~ by Carol AnnTomlinson (1999)
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full participation from every student-that is listening to what others say, can hear what others
say, and may participate by speaking out at some point.

e Focusing Talk on the Mathematics: Make sure that classroom talk is focused on the
mathematical content and reasoning that is relevant to the lesson. Prepare lessons carefully,
considering ahead of time how the mathematical topics and procedures might play out in the
classroom talk. :

e Providing for Equitable Participation in Class om 1 k: Set up the conditions for equal
participation in productive talk, this includes the opportunity to actively speak and actively
listen.

e Explaining Your Expectations About New Forms of Talk. Each time you introduce a new form
of talk, students need to know what you expect, how you want students to participate, and why
this this form of classroom discussion is benefi 1l.

e Trying Only One Challenging New Thing at a Time: When introducing a new talk format or
move, have students discuss a math concept they understand pretty well. Conversely, when
you are introducing a challenging math concept, make sure that the talk routines you are using
are familiar and can be used comfortably by all the students in the class.

Three Part ‘ycle

e Planning and Projecting. Creating a Road Map-Sp¢«  time lesson planning and identifying the
important mathematical concepts. Also plan which talk formats you will use, and how you will
incorporate the specific talk moves introduced.

e Improvising and Responding: In the Midst of the Lesson- Even the most carefully planned
lesson involves improvisation. Part of the cycle of introducing productive talk into your math
class involves improvisation and responding in the moment.

e Summarizing and Solidifying: So Where Are We Now?- During talk intensive lesson it's
important to step back and review what has been 4 so for, and what the most significant
points have been . After each lesson you willwar 1 spend time reflecting on the classroom
discussion. It is important to take a few moments to review, clarify, and solidify the important
points that have been made.

Five First Steps for nplementation

e Step 1 - Practicing Three Talk Moves on Your Own: Revoicing, repeating, and wait time can be
practiced without students knowing, spend several lessons trying out these two moves.
Revoicing and repeating can be practiced whole-group and small-group. Try using wait time in
two ways. First, when you ask a question of the whole class, wait at least ten second before
calling on a student. Second, when you run across a student who needs extra time, give the
student thirty or forty seconds to formulate an answer to the question.—add repeating

e Step 2 - Introducing Students to Talk-Centered | struction: Start by establish norms and
posting, and tie the norms to the goals which are- developing students’ mathematical thinking,
reasoning, and problem solving. Also, introduce the specific talk moves, explaining to students
why each is worth doing.

o Step 3 - Beginning with a Whole-Class Discussion: A good way to begin is to review the
expectations and choose a problem that lends i :lf to being solved by several different
strategies, or that can have multiple correct answers. Then work through the explanation of
one solution strategy. Follow up by asking if anyone else has a different way of solving the
problem. During this process slow down and ask for repetitions, encourage many
contributions, keep the discourse respectful and keep everyone focused.

o Step 4 - Using Partner Talk: Have students turn and talk with their partner by describing their
solutions to a difficult problem posed by the teacher. During this time the teacher circulates
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Common Misunderstanding(s) — serves as a method for informing and preventing students of .
making common errors.

Other(s) — this provides you (the teacher) with the opportunity to include your own category
that you believe will reinforce the definition of tt  voci ulary being studied.

Materi~'=

Vocabuiary Definition Graphic Organizer Template
Aspire Pacing Plan

California Mathematics Framework

California Math Standards

California Released CST (give similar questions)
Aspire Math Assessments (give similar questions)
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*Word *

| Definition:

Page Found in Textbook:

Definition in own words: Diagram/Picture:

Choices:

Metaphor(s
or

~2al-World Examf
or

Non-Example(s)
or

Counter Example(s)
or

Common Misunderstanding(s)
or

Other(s)

Example:

Back to table of contents 78







w

9}

10
11
12
13
14
15
16
17
18
19
20
21

Table of Gonfents

Back to table of contents

22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44

80



















v. T —Track the speaker
Other variations of SLANT have been developed, but the main idea is for the class to
listen attentively to the speaker and respond to the speaker and others in a respectful
manner. ALL students are expected to listen, think, and participate in the discussion.
Some teachers develop sentence stems to use to assist students in responding to the
presenter and others. Some of the sentence stems include:

= REVOICE: “I'm hearing _ say

* PRESS: “Say more what you mean by 7

= CONNECT: “l agree that __ __,and | would add that
» CONNECT: “| disagree that ___because _

C. Procedure for Mini-SLS’s to Summarize the Day’s Key ( jective (< 5 min., end of period)

L.

As a summarizer for the key concept for the day, e teacher chooses a problem that
students will solve which is a key problem from the day’s class work.

The teacher circulates around the class giving hints and then finds at least one
student/group who will share their solution methods with the rest of the class from the
overhead or board.

. The teacher may hand out overhead sheets so the students can transfer their work and

present their thinking to the class at the overhead.

Students present their unique solution metho ; to the class using appropriate math
vocabulary.

Discussion and guestions should be encouraged (see sentence stems above).

If time allows, having two students/groups that have solved it in different ways can add to
the discourse and rigor to the discussion.
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Problen q

Rationale

Students must be able to reason, problem solve, communicate and make real life decisions that .
require mathematical thinking. Teaching students problem solving skills and giving them

opportunities to apply their skills is critical to developing their capacity to solve mathematical

problems that arise in all our lives (e.g. starting a small business, figuring out the area of a room in

order to purchase the correct amount of paint, filling out tax return, tracking and setting goals for
investments, etc.)

Procedures

Problem solving should be done whole class, small ¢ >up and independently. As a group, the
teacher models strategies to solve problems and explains his/her metacognition. With a partner or
small group students should explain their thinking and justify it.

Overall, students should understand the problem, make a good attempt in solving it with reasonable
mathematical thinking, and show their work (through drawings, charts and equations, create similar
problems, written explanation and/or connecting it to similar problems and solutions).

Problem solving instruction and practice can be achieved using one or more of the following methods
(CTP — Problem of the Month or Week, Unit Integration, PBL/Service Learning, and Math Games) as
described below.

Unit Inte  -ation

Math instruction can exists through interdisciplinary units. Projects can be developed between math .
and any other discipline where students see how math cant useful and meaningful. Math teachers
should coordinate with teachers from other disciplines to integrate math across the curriculum

One way math can be used in interdisciplinary units is by having students participate in gathering
information related to the topic by research, a survey, observation or other forms of data collection.
The project should require an individual, a small group or the whole class to analyze the information.
This may be done through graphs, tables, measurements or statistics.

Project/Problem-Based Learning (F L) -incl ling Service-Learning
In Project and Problem Based Learning, students experience the power of math in creating a project

(e.g. sundial, rocket, etc) or by solving a real problem (e.g. landscaping the school, running a school
business, etc.) Students can learn basic concepts & skills through problem solving.
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Name:
Date:

Assessment Period (circle one): Mid-year  End-of -year
Student Reflection Page for . _spite Math Assessment

1) Which areas did you improve on your math scores! Why do you think you grew in
those areas?

2) Which areas did you not show growth in your math scores? Why do you think you
did not grow in these areas? ‘

3) What are your goals for the next trimester to improve your skills in math (e.g. work
harder on homework, work better with your team, ask the teacher for help, ask more
questions, study for tests beginning at leas t a week ahead, etc.)
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Math Exhibit h Fairs

Rationale

Math Exhibitions & Math Fairs give students an opportunity to use many practices supported by
research that include more opportunities to learn mathematics, a focus on meaning, learning new
concepts and skills while solving a problem, opportunities for invention and practice, and using
concrete materials.

Procedures

At least once a year, teachers create opportunities for students to demonstrate their understanding of
the math standards and important math concepts through student designed hand-built projects.
Students are given this opportunity in order to see the real world application of math as well as to
delve deeper into math concepts and applications that interest them. Students present their work to
an outside audience who then give them feedback on their mathematical reasoning as well as their
presentation.

Teachers may decide to hold a Math Fair where students  ;earch a topic in depth, create displays
and reports demonstrating their knowledge and understanding, and then present to large groups of
visitors that come to see the fair. Teachers may also, orina lition to, hold Math Exhibitions
requiring students to demonstrate their mastery of math standards which may be required for
graduation. Some schools decide to first do a Math Fair that allows a student an opportunity to
practice and gain feedback on their work and then present in the Math Exhibition.

Materials/Resources
See following pages
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Clarifier: Copy down any vocabulary words to learn, new words, phrases, or sentences in the passage that are unclear. Then explain them. Use a
dictionary if necessary:

Reflection: :
1. W atrole do you understand the best? Why? Then, define that role in your own words.

2. What :do )ufind the 10st challenging? Why? Then, defineth rolein your own wc 1s.

In your opinion, what are the benefits of reciprocal teaching for you or your group? Check as many as you think.

[ Each group member has their own responsibilities, which helps me focus on my part.

L 1 can trust that my group members will do their part, so will help understanding/learning the text.

[ 1 can learn how to do all four roles, one at a time, by :arning from my group members and seeing them do them first.
[_ It will help me read more effectively, because I'll hear what other people think about the same reading.

[_ I’'m already good at doing 1 or 2 of the roles already. So, | can practice the other roles more.

_ I'm learning different ways to focus my reading, so | can read better when | read independently.
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The Circle Map is designed for.... Name:

- Defining a word or concept based on the context of the current
investigation or study and prior knowledge about the concept.
Brainstorming ideas and thoughts about a topic.

Circle Map

















































Continued practice

Key Red= Whole Class objective based on CA standards
Black= Small group reading strategy

Purple Whole Class Writing focus

Li'x 58 Vocabulary Instiuction

L

Reflection /
Notes:















































































DISCUSSION PROMPT! DED READING

Source: Chesterfield County Pub Curriculum Fr. ework
Suggestion: During the discussion portion of y 1ided reading lesson, use one or
two of the following question stems to sti [ c ision. Students need to be

familiar with the language they will encounter on standardized tests.

Essential Questions: Clarifying

In paragraph 4, the word ____ means...

Use context clues to figure out the meaning of...
What was confusing as you were reading?

I was confused, so I...

What is the meaning of ?
Which word means nearly the same thingas ___?
Which word in line 3 gives you a clue about what ___ means?

Essential Questions: Making Connections

How are the characters in the story the same or different?

What do the characters have in common?

What does the story remind you of?

What connection can you make between these two books?

What schema do you have for this topic?

How did your connections help deepen your understanding of __ ?

Essential Questions: Visualizing

What words did the author use to help you make a mental image?

Select a phrase that the author includes to :clp the readers visualize something
important in the passage.

After reading the story, what did you visualize?

How did your visualization help you understand the story?

Essential Questions: Questioning

Which question is answered in paragraph 1?

What question does paragraph 2 answer?

Which sentence shows that...?

What event happened first? Next? Last?

How does one character help another character?

What is the setting at the beginning of the story?

Which question presents the main problem in the story?
[ wonder...

Write a question that you had while reading.

Essential Questions: Predicting

At the end of the story, what will the characters likely do?
What do you think the story will be about?
Was your prediction confirmed or disconfirmed?













Sample D
(given after a few weeks of DWL tasks and grammar mini-lessons)

= Complex, compound, and simple sentences
= Parallelism

= Personification

=  Book Titles

= Alliteration

1. In the space below, write a simple sentence that contaii teration and parallelism. (3 points)

2. In the space below, write a compound sentence that contains alliteration and a book title. (3
points)

3. In the space below, write a complex sentence 1at includes ar: elism. (2 points)

4. In the space below, write a simple sentence t 1tin 1des ersonification. (2 points)

IDEAS for DWL that will support my grade level standards and/or errors observed in student work:







































































































representative for this committee — either a teacher or an administrator. Representatives
commit to a full year of service, which would include meeting regularly for the purpose of
advising the Charter SELPA Director and receiving and disseminating direct
program/instructional information.

Special Education Community Advisory ~~mr~*~~ - CAC: Each Charter School shall be
entitled to select a parent representative 10 pa e in the Special Education Community
Advisory Committee to serve staggered terms in accordance with E.C. § 56191 for a period of at
least two years. Selected parents will be the parent of a chi  with a disability. This group will
advise the Charter SELPA Director on the implementation of the El Dorado County Charter
SELPA Local Plan for Special Education in Charter Schools (“Local Plan”) as wi  as provide
local parent training options in accordance with the duties, responsibilities and requirements of
E.C. §§ 56190-56194.

Because of the geographic diversity anticipated within the El Dorado County Charter SELPA
many meetings will be conducted through the use of teleconferencing or video conferencing.

IEP (Individualized Education Program): A plan that describes the child's current abilities, sets
annual goals and instructional objectives, and describes the education services needed to meet
these goals and objectives in accordancew E.C. § 56032.

IEP Team: A group of team members, as defined in Education Code § 56341, who meet for the
purpose of determining student eligibility for special education and developing, reviewing, or
revising a pupil's |IEP and recommendations for placement.

LEA MEMBER RESPONSIBII '"™ES AND L ES:

Each LEA agrees that it is subject to the following nondelegable responsibilities and duties
under this Agreement, all adopted SELPA policies and procedures, the L.ocal Plan, and
governing federal and state laws and regulations {collectively, LEA Member Obligations),
compliance with which is a condition precedent to membership, and continuing membership, in
the SELPA.

The LEA Member as a participant in the Local Plan shall perform the following and be
exclusively responsible for all costs, charges, claims and demands arising out of or related to its
own pupils and its respective programs operated by 1e LEA Member:

A. Adhere to the Local Plan, Policies and procedures as adopted by the
Charter CEO Council.
B. Select, compensate and determine the duties of the special education

teachers, instructional aides, and other personnel as required to conduct
the program specified in the Local Plan, and in compliance with state and
federal mandates, Charter Schools may contract for these services;

C. Conduct and/or contract those programs operated by the LEA Member in
conformance with the Local Plan and the state and federal mandates;
D. Organize and administer the activities of the IEP Teams, including the

selection of the LEA Member staff and v » will serve as members of the
|EP Team in conformance with the E ication Code Section 56341 and in
compliance with the Local Plan;







actions and a corrected audit report, if applicable. Should an LEA
Member be the subject of a FCMAT report (or other agency review) that
indicates concern with inappropriate use of funds, financial insolvency
concerns, or operational concerns, the LEA Member shall notify RLA and
provide the RLA with a copy of the report.

u. An LEA Member contracting for external Services, consistent with
definition.... shall do so only with duly licensed and authorized entity or
individual. The contract for Services executed by the LEA Member and
the external consultant or contractor shall include a clause stating the
contractor or consultant agrees to defend and indemnify the LEA
Member, and the SELPA, RLA, the Superintendent, and other
Indemnified Parties in response to any claim arising from the contractor’s
or consultant’s actual or alleged failure to provide Services in conformity
with these obligations.

With respect to external services and/or Student placements, the LEA
Member shall affirmatively monitor, assess, and to the extent necessary,
intervene or manage such external placements or Services in conformity
to ensure that the LEA Member's Obligations to the Student are still being
met.

AU/RLA DUTIES AND RESPONSIBILITIES:

Pursuant to the provisions of Education Code Section 56030 et seq., the AU shall receive and
distribute regionalized service funds, provide administrative support, and coordinate the
implementation of the El Dorado County Local Plan for Special Education in Charter Schools
participating in the Charter SELPA. In addition, the AU shall perform such services and
functions as required to accomplish the goals set forth in the plan. Such services include, but
are not limited to, the following:

A Act as agent for Charters participating in the Plan as specified in the Local
Plan. Receive, compile and submit required enroliment reports and
compute all special education apportionments as authorized under
Education Code Section 56836 ef seq. Receive data from each LEA
Member to compile and submit budgets for the programs and monitor the
fiscal aspects of the program conducted. Receive the special education
apportionments of Regionalized Services as authorized under Education
Code Section 56836.02;

B. Coordinate with LEA Member's in the development and implementation of
a systematic method for referring and placing individuals with exceptional
needs who reside in the Charter, including the methods and procedures
for communication with the parents and/or guardians of the individuals
according to procedures in the Local Plan;

C. Coordinate the development and implementation of curriculum and program
objectives and provide for continuous evaluation of the special education
programs in accordance with the Local Plan;

D. Coordinate the organization and maintenance of the Special Education
Community Advisory Committee (CAC) as part of the responsibility of the
AU to coordinate the implementation of the plan pursuant to Education







No LEA Member may enter into any agreement, MOU or other

undertaking that would bind or limit independent decision making on the

same or similar matters by any other LEA Member.

The managerial prerogatives of any participating LEA Member shall not

be infringed upon by any other participating LEA Member except upon

mutual consent of an affected LEA Member(s), or unless as otherwise set
forth by this Agreement.

Any LEA Member may terminate its Charter SELPA membership at the end of
the fiscal year next occurring after having provided twelve months prior written
notice as follows:

1. Prior initial written notice of intended termination to the RLA of at
least one year, and

2. final written notice of termination to the RLA no more than six
months after the LEA Member’s initial notice of intended
termination.

The RLA County Superintendent of Schools may terminate any LEA
Member's Charter SELPA membership at the end of the fiscal year next
occurring after having provided twelve months prior written notice as
follows:

1. Prior initial written notice of intended termination to the LEA
Member of at least one year, and
2. final written notice of termination to the LEA Member no more than

six months after the RLA’s initial notice of intended termination.
Funding received by a charter is subject to the elements of the allocation
plan. The allocation plan is updated on an annual basis and approved by
CEOQ council. Funding is subject to administrative fees, set-aside
provisions, differentiated funding in year 1 and year 2, and potential
recapture provisions if funds are not spent. All of these details are
outlined in the allocation plan document. Participants agree by signing
this document to agree to the provisions of the allocation plan.
In accordance with their needs the | A Members and the AU in El
Dorado County shall continue to manage and operate programs in their
respective LEAs in accordance with Education Code Section 56172,
The Charter CEO Council shall have the responsibility and right to
monitor and correct any special education matter which affects the
Special Education Local Plan Area. The AU staff shall be responsible for
coordinating and informing the governance structure on any such matter.
The LEA Members and the AU will maintain responsibility for program
administration for the service they provide. All administrative
requirements that govern that unit will be in effect regarding special
education services. The Superintendent and/or Administrators of Special
Education in each LEA Member and in the AU will be responsible for the
daily operation of their respective programs.
The student program placement is and shail remain the responsibility of
the respective LEA Member. Student admission and transfer shall be
determined in accordance with the respective charter, SELPA and El
Dorado County Board policies and the respective charter, SELPA and El
Dorado County procedures established in accordance with the
identification, assessment, instructional planning and placement set forth
in the Local Plan. Nothing contained herein shall be interpreted as
providing automatic transfer rights to parents or students. The charter







WARRANTIES AND REPRESENTATIONS:

As a condition of membership, each LEA Member warrants and represents that at no time
during such LEA Member's membership in the E! Dorado County Charter SELPA shall any such
LEA Member, directly or indirectly, provide special education funding for the benefit of a for-
profit entity. All Funding provided through the El Dorado County Charter SELPA shall be
treated as a restricted funding source to be expended only for special education or special
education services. Nothing contained herein shall be interpreted as prohibiting any LEA
Member from expending funds for non-public agency or non-public school purposes for the
benefit of children served.

STANDARD OF CONDUCT

Each LEA Member, at all times, shall conduct itself in such a manner as to act in the best
interests of all other Charter SELPA members. LEA Members shall not engage in any activity or
enterprise which would tend to injure or expose the Charter SELPA or any of its members to
any significant risk of injury or any kind. No LEA Member shall undertake to independently act
on behalf of the Charter SELPA or any of its members without express written authorization of
the Charter SELPA.

RESERVATION OF RIGHTS

The RLA shall not be responsible for any LEA Member or Charter SELPA obligations or duties
of any kind or nature except as explicitly set forth in this agreement.

INDEMNIFICATION AND HOLD HARMLESS

To the fullest extent allowed by law, each LEA Member agrees to defend, indemnify, and hold
harmiess the SELPA and its individual other Members, El Dorado County Office of Education,
and the Superintendent, and each of their respective directors, officers, agents, employees, and
volunteers (the Indemnified Parties), from any claim or , demand, damages, losses or expenses
(including, without limitation, reasonable attorney fees) that arises in any manner from an actual
or alleged failure by a LEA Member to fulfill one or more of the LEA Member’'s Obligations
except to the extent that such suit anises from the RLA's negligence.

Further, the El Dorado County Charter SELPA shall be responsible for holding harmless and
indemnifying the RLA for any costs of any kind or nature arising out of or related to this

agreement other than as specifically contemplated herein, except to the extent that such cost
arises from the RLA's negligence.

FULL DISCLOSURE

Except as otherwise prohibited by law, upon request by the Charter SELPA or any of its
members, a Charter SELPA member shall provide any requested information, documents,
writings or information of any sort requested without delay.













Aspire Public Schools ( = :ctors Biographies

Jonathan Garfinkel, TPG Capital

Mr. Garfinkel is a Principal of TPG Capital, where he leads the firm’s investment
activities in the Financial Services sector in North America. He serves or has served as a
Director of ProSight Specialty Insurance, 2Co Energy, Aleris International, Midwest Air
Group and Education for Change. Mr. Garfinkel holds a B.A. in Economics from
Stanford University, an M.B.A. from the Stanford Graduate School of Business, and an
M.A. in Education from Stanford’s School of Education.

Bill Hughson, President & CEO, IntegraMed e! lity

A member of the Aspire board since 2003, . Hughson is President & CEO,
IntegraMed Fertility where he is responsible for vision and strategy as well oversight for
the company’s day-to-day operations. Recently, Mr. Hughson was President of the
Healthcare Group of educational institutions at DeVry, Inc. He serves as Chairman of
the Board of Chamberlain College of Nursing and as Vice Chairman of the Board of Ross
University. He graduated from Williams College in 1986 with a degree Cum Laude in
English Literature and from the Stanford Graduate School of Business in 1990.

Beth Hunkapiller, Board Chair, Educ or &  ministrator

Beth Hunkapiller is a former middle school educator and administrator who taught 8th
grade reading and English in El Monte, CA. Mrs.  mKapiller is a 19-year member of the
Board of Education of the San Carlos School District Board of Trustees. She is also a
founder of the San Carols Charter Learning Center, the first school to receive a charter
in California. She graduated from Oklahoma Baptist University with degrees in English
and political science and received her masters from the University of Southern
California.

Greg Jones, President & CEO (Retired of State _ arm General insurance

Greg Jones is the President & CEO (Retired) of State Farm General Insurance. Mr.
Jones currently serves on the Board of Directors for Junior Achievement of Southern
California, the California Chamber of Commerce, Franklin University, the Los Angeles
Urban League, the National Urban League, the NCAA Leadership Advisory Board, the
Tiger Woods Learning Center and the California State Board of Education. He is a
chairman of the board of the Los Angeles Urba  eague, the California Education for
Excellence Foundation, the Los Angeles Sports  uncil, and Operation Hope. Mr. Jones
earned his B.A. degree in business from Franklin University and his M.A. degree in 1981
from Hood College.

Steven L. Merrill, Venture Capitalist

Steve Merrill has been active in venture capital investing since 1968, and most recently
was a Partner with Benchmark Capital. He was president of BankAmerica Capital
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Socrstary of State
@ of California |
CERTIFICATE OF AMENDMENT ~ RESTATEMENT JUN 2 4 203 |
OF TI I
ARTICLES OF INCORPORATI( ]

\)QW“QS wl “ {0 and __\n s at O\D.n M certlfy thatf

1, They are the Chief Executlve Officer and - the Secretary, respectively, of Aspire
Public Schools, a California nonprofit public benefit corporation,

2, The Articles of Incorparation of this corporation are hereby amended and A
restated as set forth in the attached Articles of Incorparation, which are lncorporated by ‘
this reference as if set forth in qu in this Certificate.

3. The foregoing amendment and restatement has been duly approved by this
corporation's Board of Directors.

4. This corporation has no members. . ' o

We further declare under penalty of perj'ury under the laws of the State of California
that the matters set forth In this certificate are true of our own knowledge.

DATED: __ QZ;Q Zm;j , 2013

DATED: C;v{/?p/z,o i , 2013 d«g (/M(o‘&

James Cleveland, Secretary

Ji  2s Willcox, Chief Executive Officer







ARTICLE IV

The property of this corporation s frrevocably dedicated to charltable and educational
purposes meetlng the requirements for exemption prov  d by Section 214 of the Callfornia Revenue.
and Taxation Code, and no part of the net income or assets of this corporation shall ever inure to the
benefit of any director, officer, or member {if any) of this corporation, or to the benefit of any private
person. Upon the winding up and dissolution of this corporation and after paying or adequately
providing for the debts and obligations of this corporation, the remaining assets shall be distributed to a
nonprofit fund, foundation, or corporation which Is organized 1 | operated exclusively for charitable
and educational purposes meeting the requirements for exemption provided by Section 214 of the
California Revenue and Taxatlon Code and that has established its tax-exempt status under Section
501(c){3) of the Code.

P







AMENDED AND RESTATED BYLAWS OF ASPIRE PUBLIC SCHOOLS,
a California Nonprofit Public Benefit Corporation

ARTICLE 1: C FIC S
Section 1.1 Principal Office

The principal office for the transaction of tt  business of the Corporation shall be
located at 1001 — 22™ Avenue, Oakland, California, in Alameda County, California. The
Board of Directors may change the principal office from one location to another, and this
section shall be amended accordingly.

Section 1.2 Other Offices

The Board of Directors may at any time establish branch offices, either within or
outside the State of California, in order to advani the proper purposes of the
Corporation.

ARTICLE 2: OBJECTIVES # JRPOSES

This Corporation has been formed under e California Nonprofit Public Benefit
Corporation Law for the purposes stated in the Articles of Incorporation, including any
amendments thereto. The Corporation shall not carry on any other activities not
permitted to be carried on by: (a) a corporation exempt from federal income tax under
section 501(c)(3) of the Internal Revenue Code, or 2 corresponding section of any
future federal tax code; or (b) a corporation, contributions to which are deductible under
section 170(c)(2) of the Internal Revenue Code, or the corresponding section of any
future federal tax code. No substantial part of the activities of the Corporation shall
consist of the carrying on of propaganda, or otherwise attempting to influence
legislation, and the Corporation shall not participate in, or intervene in (including the
publishing or distributing of statements) any political campaign of or in opposition to any
candidate for public office.

ARTICLE 3: DEDICATI ASSETS

The properties and assets of this Corporation are irrevocably dedicated to public
benefit and/or charitable purposes. No part of the net earnings, properties, or assets of
this Corporation, on dissolution or otherwise, shall inure to the benefit of any private
person or individual, or any Director or Officer of this Corporation. On liquidation or
dissolution, all properties and assets remaining after payment, or provision for payment,
of all debts and liabilities of this Corporation shall be distributed to a nonprofit fund,
foundation, or corporation which is organized and operated exclusively for charitable
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Section 6.3 Regular Meetings

Regular meetings of the Board of Directors, including the Annual Meeting, shall
be held at such times and places as may from time to time be fixed by the Board of
Directors. At least seventy-two (72) hours befo  a regular meeting, the Board of
Directors, or its designee, shall post an agenda containing a brief description of each
item of business to be transacted or discussed at the meeting.

Section 6.4 Special Meetings

(a) Special meetings of the Board of Directors for any purpose may be called at
any time by the Chairperson of the Board, the President, or any two (2) Directors. The
party calling a special meeting shall determine the place, date and time. In accordance
with the Ralph M. Brown Act, special meetings may be held only after twenty-four (24)
hours notice is given to each Director and to{ : public through the posting of an
agenda containing a description of the gener: 1 1re of e business proposed.
Pursuant to the Ralph M. Brown Act, the Board « Jirectors shall adhere to the following
notice requirements for special meetings:

(b) Any such notice shall be addressed or delivered to each Director at the
Director’s address as it is shown on the records of the Corporation, or as may have
been given to the Corporation by the Director for pu  >ses of notice, or, if an address is
not shown on the Corporation’s records oris nt re: ly ascertainable, at the place at
which the meetings of the Directors is regularly eld.

(c) Notice by mail or email shall be deeme  ceived at the time a properly
addressed written notice is deposited in the Unite.. _.ates mail, postage prepaid. Any
other written notice shall be deemed received at the time it is personally d¢ vered to the
recipient or is delivered to a common carrier for transmission, or is actually transmitted
by the person giving the notice by electronic means to the recipient. Oral notice shall be
deemed received at the time it is communicated, in person or by telephone or wireless,
to the recipient whom the person giving the notice has reason to believe will promptly
communicate it to the receiver.

(d) The notice of special meeting shall state the time of the meeting, and the
place if the place is other than the principal office of e Corporation, and the general
nature of the business proposed to be transacted at the meeting. No business, other
than the business the general nature of which was set forth in the notice, may be
transacted at a special meeting.

Section 6.5 Quorum

During open session, a majority of the directors then in office shall constitute a
quorum. For purposes of closed session, a majority of the directors then in office and
eligible to vote on the closed session item shall con: tute a quorum. All acts or
decisions of the Board of Directors shall be by majority vote based upon the presence of






ARTICLE 7: NON-CALIFORNIA CHARTER SCHOOL RELATED MEET NGS

Section 7.1 Place of Board of Directors Meetings

Meetings shall be held at the principal « ce of the corporation. The Board of
Directors may designate that a meeting be held at any place within California that has
been designated by resolution of the Board of Di  stors or in the notice of the meeting.

Section 7.2 Meetings by Telephone or Other Telecommunications Equipment

Any Board of Directors meeting may be held by conference telephone, video
screen communication, or other communications equipment. Participation in a meeting
under this Section shall constitute presence in person at the meeting if all of the
following apply:

(a) Each member participating in the meeting can communicate concurrently
with all other members.

(b)  Each member is provided the mea ; of participating in all matters before
the Board, including the capacity to propose or to interpose an objection to, a specific
action to be taken by the corporation.

(c) The Board of Directors has adc te and implemented a means of
verifying both of the following:

(i) A person communicating vy telephone, video screen, or other
communications equipment is a director entitled to participate in the Board of Directors
meeting;

(i) All statements, questions, actic ; or votes were made by that
director and not by another person not permitted to participate as a director.

Section 7.3 Annual and Regular Meetings

Regular meetings of the Board of Directc |, including annual meetings, shall be
held at such times and places as may from tim¢ > time be fixed by the Board of
Directors. The Board of Directors shall hold an annual meeting, regular, and special
meetings for purposes of organization and transaction of other business. Notice of this
meeting is not required if conducted pursuant to  :se bylaws.

Section 7.4 Authority to Call Special Meetings

Special meeting of the Board of  actors for 1y purpose may be called at any
time by the Chairman of the Board, if any, the President or any Vice-President or the
Secretary, but may only be conducted if two-thirds of the »ard of Directors vote that a
situation warranting a special meeting exists.







Directors, and only of directors, to serve at the pleasure of the Board. Meetings of
committees pursuant to Article 6 of these bylaws shall comply with the provisions of the
Ralph M. Brown Act, including those provisions concerning advisory committees as set
forth therein. Minutes of each such meeting shall be kept and filed with the corporate
records. Any committee, to the extent provided in the resolution of the Board, shall
have all or a portion of the authority of the Board, except that no committee, regardless
of the Board resolution, may:

(a) Take any final action on any matter that un :r the California Nonprofit Public
Benefit Law also requires approval of the members or approval by a majority of the
members;

(b) Fill vacancies on the Board of Directors or on any committee;
(c) Amend or repeal the Articles of Incorporation or Bylaws or adopt new Bylaws;

(d) Amend or repeal any resolution of the Board that by its express terms is not
s0 amendable or subject to repeal,

(e) Designate any other committee of the >ard or appoint the members of any
committee;

(f) Approve any transaction (i) to which the Corporation is a party and as to which
one or more Directors has a material financial interest, or (ii) between the Corporation
and one or more of its Directors or between the Corporation and any corporation or firm
in which one or more of its Directors has a material financial interest.

Section 8.2 Executive Committee

The Board may appoint two (2) or more = rectors and the Chairperson to serve
as the Executive Committee of the Board. The Chairperson shall serve as chairperson
of the Executive Committee. The Executive Committee, unless limited by a resolution of
the Board, shall have and may exercise ¢ tt authority of e Board in the
management of the business and affairs of the Cc >oration between meetings of the
Board.

Section 8.3 Compensation Committee and Compensation Review

At any time this Corporation compensates its (  J or CFO, the Corporation shall
have a Compensation Committee consisting of at least three (3) Directors and
exclusively of Directors. Directors who are ¢ ;0 emplc 2es of the Corporation may not
serve on the Compensation Committee. The Con ensation Committee shall review the
compensation of the CEO and CFO, as well as of such other Officers of the Corporation
as the Compensation Committee determines appropriate. s review shall occur when
such officer is hired, when the term of employment of such officer is renewed or
extended, and when the compensation of such of “I1s modified, unless the
modification applies to substantially all of the emj res of this corporation. Based on






Section 9.2 Election of Officers .

The officers of the corporation shall be chosen by the Board of Directors, and
each shall serve at the pleasure of the Board.

Section 9.3 Removal of Officers

The Board of Directors may remove any of :er wi or without cause. An officer
who was not chose by the Board of Directors may be removed by any other officer on
whom the Board of Directors confers the powers of removal.

Section 9.4 Resignation of Officers

Any Officer may resign at any time by giving written notice to the Board of
Directors, the CEQ, or the Secretary of the Corporation. Any resignation shall take
effect at the date of receipt of that notice or at any time specified in that notice.
Unless otherwise specified in that notice, the acce ;e of the resignation shall not be
necessary to make it effective. Any resignation shall be without prejudice to the rights, if
any, of the Corporation under any contract to which the Officer is a party.

Section 9.5 Vacancies in Office

A vacancy in any Office because of death, resignation, removal, disqualification,
or any other cause shall be filled only in the manner prescribed in these Bylaws for ‘
regular appointments to that Office.

Section 9.6 Responsibilities of Officers

(a) Chief Executive Officer (CEO). The CEO has shall be the general manager
of the Corporation and shall supervise, direct and control the Corporation’s activities,
affairs, and officers. The CEO shall be responsible to the Board of Directors, shall see
that the Board is advised on all significant matters of the Corporation’s business, and
shall see that all orders and resolutions of the Boar  re carried into effect. The
President shall be empowered to act, speak for, or  erwise represent the Corporation
between meetings of the Board. The CEO : all perform other duties as may be
prescribed by the Board of Directors or the Bylaws.

(b) Secretary. The Secretary shall keep or cause to be kept, at the Corporation’s
principal office or such other place as the Board of Directors may direct, a book of
minutes of all meetings, proceedings and actions of Di :tors and committees of

Directors. The minutes of meetings shall inclu : e and place that the meeting
was held; whether the meeting was annual, regular, - :cial, and if special, how
authorized; the notice given; and the names of those stors present at such
meetings. The Secretary shall keep or cause to be k copy of the Articles of

Incorporation and Bylaws, as amended to date. The Secretary shall give, or cause to
be given, notice of all meetings of the Board of Directors required by the Bylaws to be ‘












are fully disclosed in good faith and are noted in the minutes, or are known to all
members of the Board prior to consideration by the >ard of such contract or
transaction; (ii) such contract or transaction is authorized in good faith by a majority of
the Board by a vote sufficient for that purpose without counting the vote or votes of such
interested Director(s); (iii) prior to authorizing or >proving the transaction, the Board
considers and in good faith determines after reasonable investigation under the
circumstances that the Corporation could not obtain a more advantageous arrangement
with reasonable effort under the circumstances; and (iv) this Corporation enters into the
transaction for its own benefit, and the transaction is fair and reasonable to this
Corporation at the time the transaction is entered into.

(b) The provisions of this Section do not apply to a transaction which is part of an
educational or charitable program of the Corporation if it: (i) is approved or authorized
by the Corporation in good faith and without unjustified favoritism; and (ii) results in a
benefit to one or more Directors or Officers or their families because they are in the
class of persons intended to be benefited by the educational or charitable program of
this Corporation.

Section 12.2 Loans to Directors and ffi s

The Corporation shall not make any loan of money or property to or guarantee
the obligation of any Director or Officer, unless ¢  “oved by the Attorney General of the
State of California; provided, however, that the (  >oration may advance money to a
Director or Officer of the Corporation for expenses reasonably anticipated to be incurred
in the performance of the duties of such Director or Officer, provided that in the absence

of such advance such Director or Officer would be entitled to be reimbursed for such
expenses by the Corporation.

ARTICLE 13: FISCALY AR

The fiscal year of the Corporation shall end on June 30.

ARTICLE 14: AN JMEN S

These Bylaws may be adoptéd, amended, or repealed by a majority vote of the
entire Board of Directors. ‘

ARTICLE 15: CONSTRUCTION ¢ [ FINITIONS
Section 15.1 Construction and Definitions
Unless the context requires otherwise, the general provisions, rules of

construction, and definitions in the California Nonprofit Corporation Law shall govern the
construction of these Bylaws. Without limiting the ger  -ality of the above, the masculine






CERTIFIC/  OF SECRET/ Y .

| [, the undersigned, the duly elected Secretary of Aspire Public Schools, a
California nonprofit public benefit corporation, do here vy certify:

That the foregoing Amended and Restated Bylaws consisting of sixteen (16)
pages and the following one (1) page exhibit were adopted as the Bylaws of the
Corporation by the Directors of the Corporation on 2012, and the same do
now constitute the Bylaws of said Corporation.

IN WITNESS WHEREOQF, | have hereunto subscribed my name this on
2012.

By:
Its: Interim Secretary






CONFLICT-OF-IN"  EST CODE FOR THE
ASPIRE Pl ¢ IOOLS

The Political Reform Act (Government Code Section 81000, et seq.) requires state and local
government agencies to adopt and promulgate conflict-of-interest codes. The Fair Political
Practices Commission has adopted a regulation (2 Cal. Code of Regs. Sec. 18730) that contains the
terms of a standard conflict-of-interest code, which can be incorporated by reference in an
agency’s code. After public notice and hearing, the standard code may be amended by the Fair
Political Practices Commission to conform to amendments in the Political Reform Act. Therefore,
the terms of 2 California Code of Regulations Section 18730 and any amendments to it duly
adopted by the Fair Political Practices Commission are hereby incorporated by reference. This
regulation and the attached appendices, designating positions and establishing disclosure

categories, shall constitute the conflict-of-interest code of the Aspire Public Schools (“Aspire”)

Individuals holding designated positions shall file their statements of economic interests with
Aspire, which will make the statements available for p1 lic inspection and reproduction. (Gov.
Code Sec. 81008.) Upon receipt of the statements for the Members of the Board, and the Chief
Executive Officer/President, Aspire shall make and retain copies and forward the originals to the

Fair Political Practices Commission. All other statements will be retained by Aspire.







:ql,

ne

ch






Uniform Complaint = c¢ ure Policy

The Board of Directors of Aspire Public Schools (“Aspire”) recognizes that Aspire is responsible
for complying with applicable state and federal laws and regulations governing educational
programs.

This document contains rules and instructions about the filing, investigation and resolution of a
Uniform Complaint Procedures (UCP) complaint regarding an alleged violation by a local
educational agency of federal or state laws or regulations governing educational programs,
including allegations of unlawful discrimination, harassment, intimidation, bullying and
noncompliance with laws relating to pupil fees.

This document presents information about how Aspire Public School processes UCP complaints
concerning particular programs or activities in which we receive state or federal funding. A
complaint is a written and signed statement by a complainant alleging a violation of federal or
state laws or regulations, which may include an  :gation of unlawful discrimination,
harassment, intimidation, bullying and charging  pil fees for participation in an educational
activity. A complainant is any individual, incluc  ;a person's duly authorized representative or
an interested third party, public agency, or organization who files a written complaint alleging
violation of federal or state laws or regulations, including allegations of unlawful discrimination,
harassment, intimidation, bullying and noncompliance with laws relating to pupil fees. If the
complainant is unable to put the complaint in writing, due to a disability or illiteracy Aspire
Public Schools shall assist the complainant in the filing of the complaint.

Programs or activities in which Aspire Public Schools receives state or federal funding may
include:

Adult Education

Consolidated Categorical Aid Programs

Migrant Education

Career Technical and Technic:  iducation and Training Programs
Child Care and Developmenta <« ams

Child Nutrition Programs

Special Education Programs

Safety Planning Requirements

A pupil fee is a fee, deposit, or other charge imposed on pupils, or a pupil's parents or guardians,
in violation of state codes and constitutional provisions which require educational activities to be
provided free of charge to all pupils without regard to their families' ability or willingness to pay
fees or request special waivers. Educational activities are those offered by a school, school
district, charter school, or county office of education that constitute a fundamental part of
education, including, but not limited to, curricular and extracurricular activities.
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(1) conclusion of law,

(111) disposition of the complaint,

(1v) the rationale for such disposition,

(v) corrective actions, if any are warranted,

(vi) notice of the complainant's right to appeal our LEA Decision to the CDE, and
(vii) procedures to be followed for initiating an appeal to the CDE.

Nothing in this document shall prohibit anyone involved in the complaint from utilizing
alternative methods to resolve the allegations, such as mediation. Nor are we prohibited from
resolving complaints prior to the formal filing of a written complaint. Mediation is a problem
solving activity whereby a third party assists the parties to the dispute in resolving the complaint.

Aspire reserves the right to modify locations for rece  of forms as necessary.






















Ms. Emily Murphy — Principal
Aspire ERES Academy .

Ms. Emily Murphy has been leading schools since 2007 in DC and in
Boston. She is a New Leaders Fellow and taug t for four years in Washington DC
and Compton, where she was voted “Teacher of the Year” by the faculty in
2004. Inboth schools, her students made signi :ant academic gains in English
Language Arts, her subject area of expertise. She is a Teach For America alumna
and has done training for incoming corps members in both Philadelphia and Los
Angeles. Ms. Murphy holds a BA in English from Duke University, an MA in
Education Policy and Management from Harvard, and an MA in Administration
through the New Leaders for New Schools program.
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withholding access to contact with parents or guardians,
withholding or using medications for punishment,

mechanical restraint such as rope or tape to restrict movement, or
any type of physical restraint.

Aspire School Safety Plan

p- 28 0f 29
















Aspire Suspension and Expulsion r es

Suspension

Suspension is the temporary removal of a student from class instruction for adjustment
or disciplinary reasons

Suspended or expelled students shall be excluded from all school and school-related
activities unless otherwise agreed during the period of suspension or expulsion.
Students who come to school during the term of their suspension or expulsion may
result in further disciplinary action.

Except in cases where suspension for a first offense is warranted in accordance with law,
each school site shall consider suspension from school only when other means of
correction have not been successful or where the student’s presence would constitute a
danger to persons or property or seriously disrupt the educational process.

Authority to Suspend

1. A teacher may suspend a student only from his/her classroom for the day of the
suspension plus the following school day.

2. The Principal or his/her designee may suspend a student from class, classes or the
school campus for a period not to exceed five st ool days.

3. The CEO or designee may extend a student’s suspension pending final decision by
the Aspire Administrative Panel on a recommendation for expulsion.

4. A student with an IEP being considered for expulsion may be suspended for ten (10)
consecutive days pending assessment and an IEF :am meeting. The suspension
may also be extended pending final decision by the Aspire Administrative Panel on a
recommendation for expulsion.

F-iediction
A student may be suspended or expelled for prohibited misconduct if the act is 1) related

to an Aspire school activity, 2) school attendance occurring at an Aspire school or at any
other school, or 3) at an Aspire school’s sponsored event.

Suspension Al+~—~*+"~

The Aspire CEO, CEO Designee, or Principal n 7 use their discretion to provide
alternatives to suspension or expulsion, includ 3, but not limited to, counseling and
anger management programs for students subject to suspension or expulsion. An
additional alternative may be community service on school grounds or, with written
permission of the parent or guardian, off school grounds during the student’s non-
school hours.

Grounds for £ ~ension ar- Ty~ l-io

The following information is provided in order to provide uniformity within Aspire in
matters of student misconduct requiring disciplinary action. The following offenses
constitute grounds for suspension and expulsion:
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Aspire Public Schools shall not be deemed to have knowledge that the student
had a disability if the parent has not allowed an evaluation, refused services, or if ‘
the student has been evaluated and determined to not be eligible.













Aspire 66th Avenue Project
1009 66th Avenue
Oakland, CA 94608
1009 66th Avenue, Oakiand, CA 94608

Aspire Alexander Twilight College Preparatory Academy
2360 El Camino Avenue .
Sacramento, CA 95281

2360 El Camino Avenue, Sacramento, CA 95281

Aspire Alexander Twilight Secondary Academy
2360 El Camino Avenue
Sacramento, CA 95281
2360 El Camino Avenue, Sacramento, CA 95281

Aspire Antonio Maria Lugo Academy
2665 Clarendon

Huntington Park, CA 90255
2665 Clarendon, Huntington Park, CA 90255

Aspire APEX Academy
444 N. American St
Stockton, CA 95202
444 N. American St, Stockton, CA 95202

Aspire Benjamin Holt College Preparatory Academy
3293 East Morada Lane
Stockton, CA 95212

3293 East Morada Lane, Stockton, CA 95212

Aspire Berkeley Maynard Academy
6200 San Pablo Avenue

Oakland, CA 94608 .
6200 San Pablo Avenue, Oakland, CA 94608

Aspire California College Preparatory Academy
2125 Jefferson Avenue
Berkeley, CA 94703

2125 Jefferson Avenue, Berkeley, CA 94703

Aspire Capitol Heights Academy
2520 33rd Street
Sacramento, CA 95817
2520 33rd Street, Sacramento, CA 95817

Aspire Centennial College Preparatory Academy
2079 Saturn Avenue
Huntington Park, CA 90255
2071 Saturn Avenue, Huntington Park, CA 90255

Aspire Clarendon Elementary School
6720 S. Alameda Street
Huntington Park, CA 90255
6720 S. Alameda Street, Huntington Park, CA 90255

Aspire College Academy

8030 Atherton Street

Oakland, CA 94605
8030 Atherton Street, Oakland, CA 94605 .
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Aspire Millsmont Academy
3200 62nd Avenue
Oakland, CA 94605-1614
3200 62nd Avenue, Oakland, CA 94605-1614

Aspire Monarch Academy
1445 101st Avenue ‘
Oakland, CA 94603

1445 101st Avenue, Oakland, CA 94603

Aspire Pacific Academy
2565 58th Street
Huntington Park, CA 90255
2565 58th Street, Huntington Park, CA 90255

Aspire Port City Academy
2040 West Lane
Stockton, CA 95205
2040 West Lane, Stockton, CA 95205

Aspire Ollin Academy
2540 East 58th Street
Huntington Park, CA 90255
2540 East 58th Street, Huntington Park, CA 90255

Aspire River Oaks Charter School
1801 Pyrenees Avenue
Stockton, CA 95210
1801 Pyrenees Avenue, Stockton, CA 95210

Aspire Rosa Parks Academy
1930 South D. Street

Stockton, CA 95206 ‘
1930 South D. Street, Stockton, CA 95206

Aspire Slauson Academy
123 W. 59th Street
Los Angeles, CA 90003
123 W. 59th Street, Los Angeles, CA 90003

Aspire Summit Charter Academy
2036 E. Hatch Road
Modesto, CA 95351
2036 E. Hatch Road, Modesto, CA 95351

Aspire Tate Academy
123 W. 58th Street
Los Angeles, CA 90003
123 W. 59th Street, Los Angeles, CA 90003

Aspire Titan Academy
6724 South Alameda Street
Huntington Park, CA 90255
6724 South Alameda Street, Huntington Park, CA 90255

Aspire University Charter School
3313 Coffee Road
Modesto, CA 95355

3313 Coffee Road, Modesto, CA 95355 .
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Check Requests [top]
Check request forms are used for the rare condition when a vendor needs prepayment and will not

accept a purchase order and regular AP processing. Purchase orders should be used most of the time.

Check request forms need to be complete and accurate. Missing or incomplete information will cause

the request to be rejected.

Check Request Form Requirements:

Vendor Information : Name, Address and Tax Identification

Reason for check

Total amount of check

Valid Site/Department, Resource and Object codes

Attached scanned backup in the form of an order confirmation, registration forms, etc.

Electronic approval from site manager/principal

If these requirements have been met, and a check request is received by noon Wednesday, the check .

will should leave the home office no later than Thursday.

How to Authorize Payment for Goods

1.
2.
3.

Keep the packing slip when the goods are delivered to your site.

All deliveries must be given to the Purchaser to open, verify inventory and distribute.

The Purchaser counts the items received and compares the count to the quantities listed on the
packing slip. On the packing slip, document any discrepancies (damaged items, missing / back
ordered items, or contracted time was not needed / delivered). Do this before delivering the
goods to the receiving party.

Notify the vendor if there are problems with the order such as damage or missing items. If all
items are received in good condition, sign and date the packing slip and KEEP ON SITE. Then,
deliver the items to the receiving party. Damaged items need to be held as proof for the
vendor.

Invoices should be opened and date-stamped as received.

Compare the invoice and the copy of packing slip you retained earlier for consistency.

If the invoice and packing slip match, and all goods have been received, forward to your
principal/manager for a final approval signature. Once this is done, send the complete packet,
stapled at the top left corner with the invoice on top of the packing slip directly to the home

http://teamwork/sites/ops/Aspire Charter Documentation/Bay Area/GSP/GSP Renewal/Charter Renewal Materials/01 Drafts/04 Appendix/Y
Aspire Fiscal Control Policies.docx 10/12/2011
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4. In-store purchases of goods or services when time or other constraints do not allow routine AP
processing of an invaice.

5. Gasoline for Aspire related car rentals only

The card should NOT be used for:
1. Personal items and services unrelated to Aspire
2. Gasoline for personal cars (Because mileage is expensed separately)
3. large ticket purchases when a purchase orderw  approvals should be used
4. large purchases known well in advance from vendors who accept purchase orders shouid not be
paid with the American Express card.

The card is to be only used for time constrained purchases such as travel when the standard purchasing
processes will not work. The card is not to be used as a way to bypass or avoid standard purchasing
protocols. Please note that any items purchased with or reimbursed with Aspire funds become the
property of Aspire.

How is the American Express Corporate Account paid?
All cardholders are responsible for paying their balances directly to American Express. Bills will arrive at
your home at the end of each month and all reimbursements will be done through expense reports.

Fach reimbursable purchase made with your American Express card should be listed as a separate line
time on your expense report. The average time from when the home office receives a completed
expense report with all required approvals and documentation to the time that payment is released is
anywhere from one (1) business day to seven (7) business days depending on the day of the week the
expense report is received.

Failure to adequately complete the Aspire expense report requirements will result in a delay of

reimbursement.

American Express Corporate Card FAQ's

So, now | will have to front the money for the American Express Card?

No, as long as you submit your expense report in a timely manner you will receive the money to pay your
American Express card in ample time to meet the card’s due date.

Can | cancel my American Express card?

http://teamwork/sites/ops/Aspire Charter Documentation/Bay Area/GSP/GSP Renewal/Charter Renewal Materials/01 Drafts/04 Appendix/Y
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What happens if | submit an expense report without the appropriate coding, original receipts and/or
signatures?
It will be sent back to you for correction thus delaying payment.

What should | do if | am reimbursed for a charge and then the charge is credited back to my account?
Deduct that amount from your current month’s reimbursable charges.

| tried to use my card and it was declined. What should | do?
Call American Express immediately to find out the problem at 1-888-800-8564

What if | have more questions?
Contact Accounts Payable or the Controller.

Petty Cash top

What is Petty Cash?

Each site has $200 of Petty cash for day-to-day purchasing needs of less than $25 per purchase. Petty .
cash will be reimbursed from the home office on a mon ' basis upon receipt of your ledger and

receipts. Each site should have a petty cash box (with a lock) and a receipt book. The home office will

send you a petty cash ledger (spreadsheet).

Use Petty cash to purchase: emergency stamps, doughnuts for your parent advisory council, a COD
package, pizzas for a group of teachers who stayed to help you get ready for an evening event, etc. If
you need to make a large purchase, do not use petty cash--issue a purchase order instead!

How to manage Petty Cash
In order to give someone petty cash you need:
1. A dated receipt in the amount of the cash you are goii  to reimburse, taped to a piece of 8.5”
by 11” paper.
Signature of person receiving funds acknowledging receipt of money.
The reason for the reimbursement listed on the paper.
Your signature authorizing the transaction.

Vs W

A record of the transaction in the Petty Cash Ledger

http://teamwork/sites/ops/Aspire Charter Documentation/Bay Area/GSP/GSP Renewal/Charter Renewal Materials /01 Drafts/04 Appendix/Y
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Each Principal/Office Manager is responsible for maintaining a ledger that shows when cash is deposited
into or withdrawn from the Revolving Checking Account. (See attached document).

Record Keeping
Each site must keep copies of all ledgers sent into the home office, receipts and checks written and
deposited.

Deposits
All cash and checks received should be deposited at your local Wells Fargo branch on a weekly basis.
This includes lunch money, after school programs and for any other reason when you receive checks
and/or cash. When you make a deposit, you will be required to submit the following:

1. Deposit Summary — summary of checks and the reason for the deposit (e.g. fundraising)

2. Copy of deposit receipt from bank

All deposit documentation must be sent in the overnight bag the day after deposit to the Revenue
Accountant. The above items are required when you make a deposit to your revolving checking account
and the consequences for not having these will be bank fees against your account. For every check copy
we request from the bank it is a $10 fee per check. For example, if you had deposited 20 checks and
forgot to make copies you will be charged $200 to retrieve copies from the bank. Therefore, it is
extremely important that you make copies of all checks you are depositing.

How to Replenish the Site Checking Account

In order to replenish your checking account the principal must send a request to the Home Office along
with the tedger and copies of receipts (this request shouid be sent in on the 1st of the month). Home
Office will issue a check to replenish your Revolving Checking Account when ledger and receipts have
been reconciled against bank statement. You are responsible for depositing the check into your
checking account. Principals should be aware of the current balance in the checking account when
writing a check to prevent the check from being returned due to insufficient funds.

Employee Expenses Policy |[top]
The purpose of Aspire’s expense reimbursement policy and procedures are to:
e Maintain effective controls on Aspire’s resources.
e Authorize reimbursement to teammates for reasonable, necessary and approved for work-
related expenses.

e Ensure that resources are wisely used to achieve the organization’s mission

9
http://teamwork/sites/ops/Aspire Charter Documentation/Bay Area/GSP/GSP Renewal/Charter Renewal Materials/01 Drafts/04 Appendix/Y

Aspire Fiscal Control Policies.docx 10/12/2011




th



|

Car rentals
Car rentals should be used only when needed and alternate forms of road transportation (taxis, public
transit, and personal vehicles) are not available. Please share rental cars whenever possible and shop for
the best price. Aspire has a corporate account with Enterprise that may provide the best deal. The link
to the Enterprise Corporate booking site can be found on Aspire’s intranet.
1. Aspire staff should rent “mid-size” models or lower. Aspire reimburses car rentals not exceeding
$40 a day. Upgrade charges are generally not reimburs.  le.
Loss Damage Waiver (LDW) insurance should be accepted when offered by rental agency.
Aspire will not be responsible for damages that occur during business use of either a personal or
rented car. '
4. Rentals over a weekend or holiday period are g :rally not reimbursable, unless adequately
explained and approved (in advance) by the CFO or Controller.
5. Employees must refuel at a gas station prior to returning the vehicle at the end of the rental
period, instead of purchasing the refill directly from the car rental company. Gas purchases from
the rental car company will not be reimbursed.

(+~- Transportation
Reimbursement will be made for reasonable transportation costs other than air travel and car rentals.
This category includes:
1. Taxifares between office/home and airport as well as between airport / hotel and final
destination (e.g. conference) when traveling.
Public transportation used instead of taxis when traveling out of town.
Train Fares

Hotels
Reasonable lodging costs incurred in the course of business travel are reimbursable when an over-night
stay is required
1. Aspire employees are expected to stay in standard business class lodgings, charging a
reasonable rate such as Hampton Inns. In accordance w  IRS per diem rates (IRS Publication
1542), Aspire reimburses lodging not exceeding $125 a night.
2. You will not be reimbursed for a stay in acity lo  :r than is legitimately necessary.
3. The actual hotel bill with the form of payment (  irge slip or zero balance) must be submitted
with the expense form as documentation. A charge slip alone is not acceptable. In the event of
an express checkout, a hotel invoice along with a form of payment on the invoice (such as a
credit card number) is acceptable.

11
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How to get reimbursed for employee expenses
Please follow these guidelines to avoid delay in reimbursement of your expense reports.

1. Complete the Expense Reimbursement Template in Replicon

2. Scan and attach receipts; Receipts are required for all items above $25.00.

3. Gather original receipts, tape in an organized manner to an 8.5 x 11 piece of paper. Scan the
receipts and then put in expense report envelope and send to Accounts Payable (Remember to
make a copy of the expense report and the receipts for your own files) Original receipts, not
photocopies, or credit card statements must be attached {original phone bills must also be
submitted)

4. Write a clear explanation of the expense in the template, so that your supervisor and AP can
understand what the money was spent on

5. For meals, write down the business purpose of the meeting and the names and positions of all
the attendees

6. Submit the online expense report

7. Managers are responsible for verifying that amounts are reasonable, necessary and approving
the expense report.

Expense reports will be paid within seven (7) days of the date that all required paperwork and approvals
have been received. Documents received by Tuesday noon will be paid on Wednesday. Expenses
should be turned in weekly. You will not be reimbursed for expenses over 45 days old.

Independent Contractor Policy (top]

Use the 20-Factor checklist , which can be found on Aspire’s intranet, to determine if a vendor should be
classified as an Independent Contractor {IC). Once you have determined that Contractor status has been
met, please complete the Agreement.

The Contractor will also need to provide a W-9 tax form, as well as TB and DOQJ clearance if they will be
working at a school site.

Prior to the Contractor beginning work, a signed agreement, W-9, and TB and DOJ forms should be
forwarded to the HR Department for review. The HR Department will forward documents to Accounts
Payable.

13
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ASPIREPL C (3
RESOLUTIONOF EBOf (  RECTORS

May 2013

WHEREAS, the bylaws of Aspire Public Schools state that the General Corporate Powers and business affairs of the
organization are to be managed under the direction of the Board of Directors;

WHEREAS, the bylaws of Aspire Public Schools provide that the Chief Executive Officer is the general manager
responsible for the control, supervision and direction of the Corporation;

WHEREAS, the bylaws of Aspire Public Schools allow for the Chief Financial Officer to disburse funds of the
Corporation as ordered by the Board of Directors.

WHEREAS, in the interest of proper internal control, each officer and employee should have clear instructions on the
limits of their authority to execute contracts and purchase goods or services.

NOW THEREFORE, BE IT RESOLVED, that the Directors approve the following limits of authority as of the date
recorded as follows:

e Chief Executive or Chief Financial Officer will have a limit of $250,000 . Transactions above this limit should
be reviewed and approved by the Finance Committee of the Board or the entire Board. (Routine bi-monthly
payroll transactions are approved as part of the annual budget)

e (COO and VP of Finance will each have a limit of $200,000:
e CAOQ and CPO will each have a limit of $50,000;

o Vice Presidents, the Memphis Executive Director and Area Superintendents have a limit of $10,000.
Transactions above this level will be approved by an executive with the correct tevel of authority;

o Directors and other non-officers will have limits set by the CFO not to exceed $10,000

o Allleases, monthly benefit costs and similar recurring transactions that cost in excess of $120,000 annually
should be reviewed and approved once annually by the Finance Committee of the Board or the entire
Board.

| hereby certify that | am the current and duly empowered Secretary of Aspire Public Schools, that the foregoing
Resolution was duly adopted by the Board of Directors of Aspire Public Schools at a meeting held on May 16, 2013,
at which meeting a quorum was present and acting, that the Resolution is in full force and effect, that the same has
not been modified or rescinded and is not contrary to any provision of the Articles of Incorporation or the Bylaws of
Aspire.

Executed this 16" day of May, 2013 at Oakland, California.

James Cleveland, Secretary
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Aspire Public Schools Senior ea :rship eam Biographies

James Willcox, Chief Executive Officer

James Willcox assumed leadership of Aspire Public Schools in 2009, taking over for
founder Don Shalvey upon his transition to Chairman of the Board. James joined the
Aspire team as Chief Operating Officer in 2007. During his tenure at Aspire, the
organization has more than doubled in size from 17 to 37 schools and grown to serve
over 13,000 students across California and in I phis, TN. Prior to joining the
management team of Aspire, James was the fo ng Chief Operating Officer of
Education for Change, an organization focusec ‘estructuring underperforming
schools as independent charter schools in partnership with the Oakland Unified School
District.

Before his direct involvement in school syste management, he served as a Principal at
New Schools Venture Fund, a philanthropic organization founded to improve the
educational opportunities for underserved students across the country. James has also
spent time as a nonprofit consultant with The Bri :espan Group, and served as a U.S.
Army officer and helicopter pilot for over seven years. He holds a B.S. from the United
States Military Academy at West Point and an M.Ed. and M.B.A. from Stanford
University.

Elise Darwish, Chief Academic Officer

Elise Darwish has been on the leadership team of Aspire Public Schools since its
founding and currently serves as the Chief Academic Officer. In this role she supports
principals, oversees research and development pert: ing to curriculum, instruction,
and assessment, and manages internal professional development programs. With over
twenty-five years of experience in charter schools, traditional public schools and private
schools, Elise was well-poised to design the Aspire education model and oversee its
implementation. She began her teaching career as a kindergarten teacher in the inner
city of Chicago; since then, she has worked in the roles of teacher, mentor teacher,
assistant principal, administrator and currict 1m coordinator.

Prior to Aspire, Elise was the Instructional Coordinator at the San Carlos Charter
Learning Center, California’s first charter school and the nation’s second. During her
tenure, the school grew from 3 grades to a full -8 program with an extensive waiting
list and became internationally recognized for its innov: on. Elise also coordinated
instructional technology for San Carlos School District, managed Net Day, and
implemented a Local Area Network and a Wide Area Network. She holds a B.S. in Early
Childhood Education from the University of Illinois and a Master’s Degree in
Educational Administration from San Francisco State University.

James Cleveland, Chief Operating Officer







Delphine was a Senior Consulting Associate at Cambridge Associates, consulting to
foundations and endowments on their investment strategy and manager selection. She
has served on several non-profit boards in the Bay Area, and is currently an advisory
board member for the Center for Nonprofit and Public Leadership at the Haas School of
Business at UC Berkeley. Delphine holds an undergraduate degree from Dartmouth
College and an MBA from UC Berkeley.

Emmile Brack, Vice President of Technology

Emmile Brack joined Aspire Public Schools in October 2008 as the second team
member of Team Godzilla, Aspire's data and technology solutions team. Since she has
been with Aspire, she led multiple need-finding missions to identify pain points that
technology can address and implemented key operational systems. As Vice President of
Technology, Emmile leads the teams responsible for maintaining and improving
Aspire's network, systems, and data infrastructure and implementing process and
technology improvements. Prior to joining Aspire, Emmile spent 5 years in finance and
operations consulting with firms, including Arthur Andersen, BearingPoint, and KPMG
Consulting. She holds a Bachelor's degree in Finance from Santa Clara University and
an MBA from The George Washington University.

Tatiana Epanchin, Area Superintendent - Bay Area

Tatiana Epanchin serves as Aspire's Bay Area Superintendent. Before joining the
management team, Tatiana was the founding principal of Aspire ERES Academy in the
Fruitvale neighborhood of Oakland. Previously, she served as principal of Monarch
Academy in East Oakland. Under her leadership, the school increased student
proficiency levels from 51% to 73% in Math and 29% to 45% in English Language

Arts. In 2008, Monarch Academy was awarded the National Title I Distinguished
School Award for closing the achievement gap, an honor bestowed upon only 1 out of
every 9,600 schools in the state. Priorto beco ng principal, Tatiana taught at
Monarch Academy and served as Lead Teacher for the grades 6-8 Humanities Team at
Aspire's Lionel Wilson College Preparatory Academy, where she was also a founding
teacher. She began her teaching career with Teac for America in New Orleans where
she taught middle school in the Ninth Ward. Tatiana is a New Leaders for New Schools
National Fellow from the 2004 cohort. She has also been a social worker in Contra
Costa County, working on intensive family preservation cases. She holds a BA in
sociology, a MSW and an M.Ed.

Mary Welch, Area Superintendent - Central Valley

Mary Welch was the Founding Principal of Aspire’s first campus in North Stockton in
1999, now known as Vincent Shalvey Academy, a rec ient of the California
Distinguished Schools Award in 2002. She was most recently the Founding Principal of
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