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Aspire ERES Academy Charter: Assurances 

The Aspire ERES Academy ("School") will follow any and all federal, state, and 
local laws and regulations that apply to the School, including but not limited to: 

1. The School shall meet all statewide standards and conduct the student assessments 
required, pursuant to Education Code Sections 60605 and 60851, and any other 
statewide standards authorized in statute, or student assessments applicable to 
students in non-charter public schools. [Ref. Education Code Section 47605(c)(1)] 

2. Aspire Public Schools shall be deemed the exclusive public school employer of the 
employees of the School for purposes of the Educational Employment Relations 
Act. [Ref. Education Code Section 47605(b)(5)(0)] 

3. The School shall be non-sectarian in its curriculum, programs, admissions policies, 
governance, employment practices, and all other operations. [Ref. Education Code 
Section 47605(d)(1)] 

4. The School shall not charge tuition, fees, or other mandatory payments for 
attendance at the charter school or for participation in programs that are required 
for students. [Ref. Education Code Section 47605(d)(1)] 

5. The School shall admit all students who wish to attend the School, and who submit 
a timely application; unless the School receives a greater number of applications 
than there are spaces for students, in which case each application will be given 
equal chance of admission through a public random drawing process. Except as 
required by Education Code Section 47605(d)(2), admission to the School shall not 
be determined according to the place of residence of the student or his or her 
parents within the State. Preference in the public random drawing shall be given as 
required by Education Code Section 47605(d)(2)(B). In the event of a drawing, the 
chartering authority shall make reasonable efforts to accommodate the growth of 
the School in accordance with Education Code Section 47605(d)(2)(C). [Ref. 
Education Code Section 47605(d)(2)(A)-(C)] 

6. The School shall not discriminate on the basis of the characteristics listed in 
Education Code Section 220 (actual or perceived disability, gender, gender 
identity, gender expression, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate 
crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics). [Ref. Education 
Code Section 47605(d)(1)] 

7. The School shall adhere to all provisions of federal law related to students with 
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 
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1973, Title II of the Americans with Disabilities Act of 1990 and the Individuals • 
with Disabilities in Education Improvement Act of 2004. 

8. The School shall meet all requirements for employment set forth in applicable 
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 
5 California Code of Regulations Section 11967.5.1(fj(5)(C)] 

9. The School shall ensure that teachers in the School hold a Commission on Teacher 
Credentialing certificate, permit, or other document equivalent to that which a 
teacher in other public schools are required to hold. As allowed by statute, 
flexibility will be given to noncore, noncollege preparatory teachers. [Ref. 
California Education Code Section 47605(1)] 

10. The School shall at all times maintain all necessary and appropriate insurance 
coverage. 

11. The ScI;iool shall, for each fiscal year, offer at a minimum, the number of minutes of 
instruction per grade level as required by Education Code Section 4 7612.5(a)(1)(A)­
(D). 

12. If a pupil is expelled or leaves the School without graduating or completing the 
school year for any reason, the School shall notify the superintendent of the school 
district of the pupil's last known address within 30 days, and shall, upon request, 
provide that school district with a copy of the cumulative record of the pupil, • 
including a transcript of grades or report card and health information. [Ref. 
California Education Code Section 47605(d)(3)] 

13. The School shall maintain accurate and contemporaneous written records that 
document all pupil attendance and make these records available for audit and 
inspection. [Ref. California Education Code Section 47612.5(a)] 

14. The School shall on a regular basis consult with its parents and teachers regarding 
the School's education programs. [Ref. California Education Code Section 
47605(c)] 

15. The School shall comply with any jurisdictional limitations to locations of its 
facilities. [Ref. California Education Code Section 47605-47605.1] 

I 

16. The School shall comply with ~ll laws establishing the mipimum and maximum age 
for public school enrollment. [Ref. California Education Code Section 47612(b), 
47610] 

17. The School shall comply with all applicable portions of the Elementary and 
Secondary Education Act. 

18. The School shall comply with the Public Records Act. 

19. The School shall comply with the Family Educational Rights and Privacy Act. 
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20. The School shall comply with the Ralph M. Brown Act. 

21. The School shall comply with the Political Reform Act. 

22. The School shall meet or exceed the legally required minimum of school days.[Ref. 
Title 5 California Code of Regulations Section 11960] 

23. The School shall adhere to all applicable provisions of federal law relating to 
students who are English learners, including 'title VI of the Civil Rights Act of 
1964, the Equal Educational Opportunities Act of 1974. 

DATE 
pi e Public Schools 
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INTRODUCTION 
Aspire Public Schools ("Aspire") hereby respectfully submits this charter renewal 

on behalf of Aspire ERES Academy ("the School"). 

Aspire was founded in 1998 by experienced educators and entrepreneurs to 
enrich students' lives and to contribute to innovation in local public school systems. 
Aspire currently operates charter schools at 37 different campuses in various school 
districts in the states of California and Tennessee. Aspire is a national non-profit 
501(c)(3) public benefit corporation with a vision that every student is prepared to earn 
a college degree. Aspire's mission is to open and operate small, high-quality charter 
schools in low-income neighborhoods, in order to: 

• Increase the academic performance of underserved students, 
• Develop effective educators, 
• Share successful practices with forward-thinking educators, and 
• Catalyze change in public schools. 

The School has been chartered in the Oakland Unified School District ("the 
District") under the auspices of.Aspire since 2009. The School has had an excellent 
academic record including meeting (or exceeding) its State API growth targets. 

• 

The School's present charter term is set to expire on June 30, 2014. The School • 
complies with the legal requirements for renewal as set forth in Education Code § 
47607(b) as it has: 

1. Attained (or exceeded) its Academic Performance Index ("API") growth 
target in the prior year or in two of the last three years, both school wide 
and for all groups of pupils served by the charter school; 

Year API Growth API Growth Actual Met Growth 
Score Target Growth Target 

Schoolwide 
and 
Subgroups 

2012-13 831 A +21 Yes 
2011-12 812 +5 +47 Yes 
2010-11 765 +5 +70 Yes 
2009-10 695 B N/A N/A 

2. Ranked in deciles 4 to 10, inclusive, on the API in the prior year or in two 
of the last three years; 
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Year Statewide Rankin~ 
2012-13 TBD 
2011-12 5 
2010-11 3 
2009-10 1 

3. Ranked in deciles 4 to 10, inclusive, on the API for a demographically 
comparable school in the prior year or in two of the last three years; 

Year Similar Schools Ranking 
2012-13 TBD 
2011-12 10 

2010-11 7 
2009-10 3 

4. (See: http://dq.cde.ca.gov/dataquest/ for further information 
regarding the School's academic performance) 

The School has done a financial analysis and projections that support continued 
operation of a K-8 school in the District on a financially sound basis. 

The School is located at 1936 Courtland Avenue, Oakland, California 94601, 

where it holds a lease through the 2013-14 school year with the option to renew the lease 
at the facility in which operations are conducted. 

In accordance with the Charter Schools Act of 1992, Aspire hereby respectfully 
petitions the District to renew the charter for the School for a five-year period, from July 
1, 2014 to June 30, 2019. 

The Charter Schools Act of 1992 states that: 

It is the intent of the Legislature ... to provide opportunities for teachers, parents, 
pupils, and community members to establish and maintain schools that operate 
independently from the existing school district structure, as a method to accomplish all 
of the fallowing: 

(a) Improve pupil learning. 

(b) Increase learning opportunities for all pupils, with special emphasis on expanded 
learning experiences for pupils who are identified as academically low achieving. 

(c) Encourage the use of different and innovative teaching methods. 

( d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the school site. 
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(e) Provide parents and pupils with expanded choices in the types of educational 
opportunities that are available within the public school system. 

(f) Hold the schools established under this part accountable for meeting measurable 
pupil outcomes, and provide the schools with a method to change from rule-based to 
performance-based accountability systems. 

(g) Provide vigorous competition within the public school system to stimulate 
continual improvements in all public schools. 

- California Education Code Section 47601(a)-(g) 

The School has made and will continue to make important contributions to the 
legislative goals outlined above. By granting this renewal, the District will help fulfill the 
intent of the Charter Schools Act of 1992 ("Charter Schools Act"), while providing 
students in the District with a small school option. 
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PETITION ELEMENTS 

Element A: Educational Progra m 

A description of the educational program of the school, designed, among other 
things, to identify those whom the school is attempting to educate, what it means to be 
an "educated person" in the 21st century, and how learning best occurs. The goals 
identified in that program shall include the objective of enabling pupils to become self­
motivated, competent, and lifelong learners. 

- California Education Code Section 47605(b)(5)(A)(i) 

A description, for the charter school, of annual goals, for all pupils and fo r each 
subgroup of pupils identified pursuant to Section 52052, to be achieved in the state 
priorities, as described in subdivision ( d) of Section 52060, that apply for the grade 
levels served, or the nature of the program operated, by the charter school, and 
specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual 
actions to achieve those goals. Education Code Section 47605(b)(5)(A)(ii). 

- California Education Code Section 47605(b)(5)(A)(ii) 

THE SCHOOL'S MISSION 

The School's mission is to provide all students with an exceptional education that 
will allow them to excel inside and outside the classroom. The School seeks to achieve 
this mission by offering students a rigorous core curriculum, an outstanding staff, high 
standards and expectations, extended instructional hours, and personalized learning 
opportunities. The School will strive to ensure that students are prepared for college 
and for the 21st Century world and workplace by helping them develop important basic 
skills, thinking skills, and life skills. 

POPULATION TO BE SERVED BY TH E SCHOOL 

The School currently serves approximately 222 students in grades K-8. The school will 
also offer transitional Kindergarten. A summary of historical enrollment and demographics 
can be found in Appendix I as part of the OUSD Performance Report. 

According to demographic data compiled by the California Department of Education 
("CDE"), the District enrolled 46,486 students in 2012-13. Of these students, African 
Americans constitute 29.1% of the students, American Indians 0.3%, Asians 13.6%, Filipinos 
o.8%, Hispanics 4i.9%, Pacific Islanders i.1% and Whites 9.2%. During the 2013-13 school 
year, students who spoke English as a second language made up 30.3% of the District student 
body. The School seeks to enroll a diverse population of students that reflects these 
demographics. 
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Aspire's educational program is based on the instructional needs of our target • 
student profile. Aspire targets the following students: 

• Students who are not currently successful in their current core academic subjects; 
• Students whose academic or English language learning needs necessitate a small 

school environment with personalized attention; 
• Students whose academic or English language learning needs are not being met in 

a traditional school environment; and 
• Students whose diversity represents their respective communities. 

In education, one size does not fit all and Aspire is dedicated to providing 
students and families throughout the State of California with a small school option that 
can meet their unique needs. 

THE EDUCATED PERSON IN THE 21ST CENTURY 

The School recognizes that to be an Educated Person in the 21st century, our 
students need to have a foundation of knowledge and skills to access this world of ideas, 
as well as the ability to analyze information, ask good questions and innovate new ideas, 
and express themselves thoughtfully. They must also have habits of mind that include 
self-motivation, intellectual curiosity, analytic ability, creative thinking, moral 
reasoning, self-confidence, and empathic action. Thus equipped, students will excel in 
college and become engaged and empowered citizens in their community and beyond . 

How LEARNING BEST OCCURS 

The School's educational program is designed to give students the content 
knowledge and habits of mind necessary to face the challenges of the 21st century. The 
Common Core State Standards ("CCSS") drive the instruction of all Aspire charter 
schools by providing the road map of what students need to know. 

In order to prepare students to succeed in college, Aspire's educational program 
has drawn on the Center for Educational Policy Research's study Standards for Success. 
This research gathered information about the required skills to succeed in college from 
more than 400 staff and faculty members at research universities. It believes college 
students need "critical thinking, analytic thinking and problem solving; an inquisitive 
nature and interest in taking advantage of what a research university has to offer; the 
willingness to accept critical feedback and to adjust based on such feedback; openness to 
possible failures from time to time; and the ability and desire to cope with frustrating 
and ambiguous learning tasks." Aspire has interwoven these habits into its core 
curriculum, which the School follows. With the adoption of the CCSS, the School 
program will be more tightly aligned to our college readiness goal. 

Additionally, Aspire has built a College For Certain@ culture. Beginning in 

• 

kindergarten, students are informed and inspired to succeed in high school and attend • 
college. Classrooms are named after universities with the year the class will graduate 
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from college above the door. Teachers and principals proudly share their college going 
experiences, diplomas and challenges. Through Aspire's schools, students are given the 
will, the skills and the habits of mind to attend college and succeed in life by becoming 
self-motivated, competent, and lifelong learners. 

THE SCHOOL'S PROGRAM DESIGN ELEMENTS 

Community 

Aspire schools are small with approximately 45-60 students per grade level. 
They are broken into divisions and small classes to create a community where each 
student is known personally. The School currently has fewer students per grade level 
than other Aspire schools because the size of the facility has constrained enrollment 
growth. 

• Small Schools: Students are more likely to succeed in small schools, where teachers 
and the principal know each family well. Students and their needs are not lost in the 
crowd. Ideally, target enrollment for (K-8) campuses is between 400 and 600 
students, but some schools are smaller depending on their facility or other 
enrollment factors. 

• Small Class Sizes: In smaller classes, teachers can give each individual student the 
time and individual attention necessary to realize his or her personal academic goals. 
Aspire strives to maintain a 20:1 student-teacher ratio in kindergarten through third 
grade and a 29:1 ratio in grades four through eight. Also, students in the 6th through 
8th grade spend part of each day in advisory courses with a student-teacher ratio of 
approximately 25:1. 

• Looped Grouping: In grades K-5, teachers strive to teach the same group of students 
for two years. This longer time with one teacher allows students to develop a deep 
relationship with one individual. The teacher saves instructional time during the 
second year of instruction as she/he knows the individual student's strengths and 
weaknesses on the first day of school. Instruction can begin as soon as the school 
year does. Students remain with the same teacher for kindergarten and first grade; 
second grade and third grade; and fourth and fifth grade. 

• Advisory Groups: Beginning in the 6th grade, each student is assigned to an advisory 
group of approximately 25 students that meets on a regular basis with an adult 
advisor. The advisor acts as a bridge between the school and the students' other 
communities (e.g. family, work, clubs, social service agencies). Ideally, the same 
group stays together for several years, sometimes through graduation, and provides 
a support structure for students. 

Learning Time 
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Aspire provides 15% more learning time for students than traditional public schools, • 
and uses time more effectively during the year and day to maximize in-depth learning. 

• Longer School Day: Students learn more when they are given more time to learn 
each day. With more time, teachers can create more effective projects to build 
higher order thinking skills. Aspire schools have, on average, a 7.5 hour school day 
for grades 1-12, and at least a 5-hour school day for kindergarten. In other words, 
Aspire students receive about one hour more instruction each day than students in 
traditional public schools. The School's 2013-14 Bell Schedule is attached in 
Appendix II. 

• Longer School Year: Aspire schools provide approximately 186 to 190 days of 
instruction, which is about 11 more days than traditional public schools. Some of 
these additional days are on Saturday, when families can attend class with their 
children. The School's 2013-14 Academic Calendar is attached in Appendix III. 

• Modified Traditional Calendar: After its first year of operation, the school uses a 
modified traditional calendar (shorter summer recess) to decrease the loss of 
learning during extended recesses. 

Teaching Methods 

All educators at Aspire Public Schools use a variety of pedagogical strategies to • 
ensure all students learn and grow continuously. Strategies are selected based on the 
teacher's knowledge of how students best learn different topics, and are usually used in 
combination. Aspire has created Instructional Guidelines in math, language arts, 
science and humanities, that spell out the frequency and purpose for each type of 
instruction. These instructional strategies are well-aligned to the deep understanding 
required by the Common Core State Standards. The Instructional Guidelines will be 
revised annually as more is learned about effectively implementing the CCSS. Sample 
Instructional Guidelines are attached in Appendix IV. These guidelines, as well as the 
purchased curriculum materials, provide the structure for a standards-based 
curriculum. Aspire educators are also trained to adapt these methods in ways that 
maximize personalized experiences each child receives. The major strategies used 
include: 

• Explicit Instruction: in this traditional form of teaching, the teacher presents the 
lesson, which includes: a purpose; specific instructions; modeling; guided practice; 
and checking for understanding. At the conclusion, students individually 
demonstrate their new skills or knowledge. 

• Massed and Distributed Practice: this retention strategy provides students with 
many opportunities to practice new skills upon initial learning. Practice is then 
distributed over the course of many months to increase the retention of previously 
learned skills and knowledge. 
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• Problem Solving: this method provides students with a step-by-step process for 
determining the solution. 

• Inquiry: in this process, students are presented with a problem or question, and 
formulate and test theories to work towards a solution. 

• Culturally Appropriate Curriculum and Instruction: A multicultural curriculum and 
culturally sensitive pedagogy will enable students to appreciate and respect their 
own and each others' heritages and to develop an understanding of multiple 
perspectives. 

• Flexi.ble Supports: Many supports will be provided within the classroom, the school 
and community. For example, pedagogical support might include literacy support, 
tutoring across subject areas, and second language learning supports. 

• Diagnostic Assessment: Teachers will use a wide range of diagnostic assessments to 
evaluate how students are learning as well as what they are learning. These 
assessments will inform decisions about the curriculum and teaching strategies as 
well as individual supports for students. 

• Authentic Experiences: In the early elementary grades at Aspire schools, students 
learn literacy skills through authentic reading and writing experiences, including 
shared reading, guided reading, independent reading, shared writing, interactive 
writing, writing workshops and independent writing. In the older elementary grades 
at Aspire schools, students focus on "reading to learn," through reciprocal teaching, 
literature circles, and the use of both non-fiction books and classical literature. 
Students also learn by applying the scientific method to hands-on experiments and 
by interacting with others on community issues. 

Curriculum 

Aspire uses a combination of adopted programs and curriculum developed in­
house to meet Aspire standards and build basic skills, higher-order thinking skills, and 
life-skills. The curriculum is clearly articulated as a K-12 system and based on the CCSS. 
All elements of the curriculum are research-based and have been proven effective in 
schools. The specific CCSS curriculum materials will be determined through an 
organization-wide adoption process. For more details on Aspire's plan for transition to 
Common Core State Standards, please refer to Appendix V. 

• Language Arts: Students communicate ideas clearly and effectively in various 
modes of expression appropriate to audience and purpose. This may be through 
oral reports and debates, written letters and essays. Through the examination of 
various texts, students demonstrate critical reading and active listening skills in 
order to comprehend, interpret and evaluate ideas. Students write extensively in 
both expository and creative forms. 
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When students are learning to read, instruction will focus on phonemic 
awareness, phonics instruction, fluency, and text comprehension. Writing is 
integrated into the learning process. 

One of the main resources in K-6 literacy instruction may be the Open Court 
Reading materials. Writing may be supplemented with vocabulary and 
instruction based on the Six Traits of Writing. 

• Social Science: Aspire's history and social studies curriculum ensures that 
students are historically literate (including culture, geography, politics, 
economics, and ethics) and become active, informed citizens (including U.S. 
policy and effective research techniques). Students apply historical, political, 
philosophical, geographical, economic and sociological knowledge to local and 
global situations in order to comprehend contexts and events, predict and 
evaluate the outcomes of human actions, and act responsibly as world citizens. 
Students learn to apply chronological, thematic and integrative thinking, develop 
and test hypotheses about cause and effect, gather evidence to support 
conclusions, use methods of historiography, conduct in-depth and relevant 
research, critically examine sources, and synthesize ideas. Materials at both the 
elementary and secondary level include primary sources, historical literature, 
History Alive! Interact and a variety of non-fiction texts as recommended by the 
ccss. 

• 

Throughout the K-8 instructional program, social science and language arts are • 
interwoven. The stories and facts in history are the vehicles for instructing 
students to read and write. 

• Mathematics: Students apply mathematical concepts and processes, including 
number systems, operations, graphics and logic, in order to problem-solve within 
and outside of mathematics. Students demonstrate facility with the language of 
mathematics and express generalizations discovered through investigation. 
Students are expected to be competent in symbolic reasoning and in constructing 
logical arguments. 

A balanced approach provides both the conceptual understanding of math and 
the .skills to solve problems. By providing extensive math time in elementary 
classrooms, our state adopted math materials, Harcourt Brace, Prentice Hall and 
California Preparatory Mathematics, can be interwoven with other real-life 
problems. These materials will also change or be updated with the realignment 
with the CCSS. 

A key tool in mathematics instruction is the standards-based software program 
Edusoft. Edusoft creates, scores and reports standards-based assessments. 
Aspire uses these assessments as both benchmark exams and formative 
assessments. The Edusoft reports in all subjects inform the teacher on whether 
the students have mastered a standard or need further instruction. Aspire is • 
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currently in the process of reviewing several vendors for CCSS aligned questions 
to create CCSS aligned assessments. 

For example, the results of a standards-based assessment given in 6th grade 
might show that 90% of the students mastered Math Standard Number Sense 
CCSS: Apply and extend previous understandings of multiplication and 
division to divide fractions by fractions, but only 15% mastered Number Sense 
CCSS: Compute fluently with multi-digit numbers and find common factors 
and multiples. The teacher would provide remediation for students who did not 
understand one standard and reteach the whole class the other standard. 
Teachers use this data on a daily cycle. Grade level teams, principals and subject 
level teams look at this assessment data every two weeks. 

• Science: Students demonstrate understanding of scientific concepts and ideas 
through real-world applications. Students utilize scientific research and inquiry 
methods to conduct investigations and problem-solve. They apply conceptual 
knowledge and processes from the major branches of science (biology, chemistry, 
the earth sciences and physics) in order to further the study of science and relate 
the study of science to other disciplines. Aspire uses a variety of curriculum 
materials and the state adopted textbooks may be supplemented with AIMS, 
FOSS, scientific readings and local scientific resources such as guest speakers, 
field trips, and presentations. 

Other subjects essential to a healthy and balanced life are also covered in a variety of 
ways: 

• Visual and Performing Arts: Appreciation and participation in the arts are 
essential to each student's development. At the elementary level, arts are 
integrated into thematic units to inspire students, help ideas come to life by using 
multiple intelligences, and ensure cultural literacy. Visiting artists and parent 
docents also provide special programs in the arts. Aspire secondary schools offer 
some on-campus electives in visual and performing arts and establish 
partnerships with local arts organizations and colleges to provide additional 
programs for students. 

• Health: Students develop an understanding of the importance of health and 
nutrition through classroom instruction, selected special programs, 
collaborations with local health agencies, and thematic units. Health instruction 
follows the California Health Framework. Data from the California Healthy Kids 
survey or our own internal surveys will inform additional needed interventions. 

• Physical Education: Students receive regular physical education instruction. 
Emphasis is placed on activities that students are likely to engage in throughout 
their lives (e.g. running, dancing). 

Assessment 
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At Aspire Public Schools, assessment is a critical tool for observing individual 
student progress, determining the efficacy of individual teachers, and evaluating the 
success of the program as a whole. Multiple assessments are used because no single 
assessment provides sufficient information on students' learning regarding all three 
outcomes. Aspire students are assessed through: 

• All standardized and standards-based tests required for traditional public schools 
that are mandated in the California Education Code (including, but not limited to, 
Smarter Balance Assessment Consortium assesssment, CELDT and Physical Fitness 
Test)1; 

• Other nationally recognized norm-referenced and/ or developmentally based tests 
(e.g. Developmental Reading Assessment) 

• Specialized assessments developed by Aspire Public Schools for all areas of the 
academi~ core (e.g. project rubrics, Aspire Writing Assessment); 

\ 

• Day-to-day assessments related to specific content or skills (running record for 
language arts; Open Court phonics, Edusoft assessments; math computation quizzes, 
unit tests); 

• Qua:litative observations of the process oflearning (teachers' anecdotal notes, a 
child's reflection log, internship mentor reports); and 

• Examination of final grade level projects, Exhibitions, are designed by each school to 
reflect a deep exploration of a key grade level standard- for example a Physics 
standard, character analysis, media literacy- which include independent research, 
preparation of a presentation and delivery of that presentation to an audience of 
external evaluators. 

Technology as a Tool 

At Aspire, technology is used as a tool to provide students with additional 
opportunities for individualized learning. The School is a blended learning school that 
uses the ~lassroom rotation model. Blended learning enables each student to have 30 
minutes of literacy on computers daily and 30 minutes of math on computers daily. The 
classroom rotation model at the Schbol creates a structure that supports more targeted 
guided reading and small group instruction in the classroom. 

Aspire believes that blended learning will increase support for small group 
instruction, provide individualized learning opportunities and real-time feedback for 

• 

• 

1 The growing emphasis on norm-reference tests is much debated. E duca tionally, standardized tes ts are only a single indicato r of 
maste1y in basic skills; however, they are regarded by employers and policym akers as broadly meaningful. Aspire Public Schools • 
believes that students should be prepared to be success ful on the tests that they are held accountable for; these tes ts are often the key 
to future oppo1tunity. 
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students at school and home, and support students as they develop technology skills 
necessary to succeed in college and beyond. 

ANNUAL GOALS AND ACTIONS IN THE STATE PRIORITIES 

CHARTER SCHOOL ANNUAL GOALS AND ACTIONS TO ACHIEVE STATE PRIORITIES 

State Priority #1. The degree to which teachers are appropriately assigned (E.C. §44258.9) and 
fully credentialed, and every pupil has sufficient access to standards-aligned instructional 
materials (E.C . § 60119), and school facilities are maintained in good repair (E.C. §17002(d) 

ANNUAL GOALS TO ACHIEVE PRIORITY #1 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School 's teachers will be appropriately On an annual basis, Aspire's credential s team 
assigned and fully credentialed. will evaluate whether all the School's teachers 

Every pupil wi ll have sufficient access to are appropriate! y assigned and fully 

standards-aligned instructional materials. credentialed, and will take action if they are 

School facilities wi ll be maintained in good not. 

repalf. Each year, the School will report on whether 
every pupil will have sufficient access to 
standards-aligned instructional materials . 

On an ongoing basis, facility maintenance 
needs will be assessed and resolved. 

State Priority #2. Implementation of Common Core State Standards, including how EL 
students wi ll be enabled to gain academic content knowledge and English language proficiency 

ANNUAL GOALS TO ACHIEVE PRIORITY #2 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School will adopt the Common Core State Aspire will proceed with its Common Core 
Standards, and will include how EL students State Standards implementation plan, which 
will be enabled to garn academic content includes rev1smg curriculum, professional 
knowledge and English language proficiency. development, and assessments to align with 

the Common Core State Standards. 
Specialized professional development will be 
provided to teachers to differentiate for the 
needs of English Learners. 

S tate Priority #3. Parental involvement, including efforts to seek parent input for making 
decisions for schools, and how the school will promote parent participation 

ANNUAL GOALS TO ACHIEVE PRIORITY #3 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School will promote parental The School will provide parents with 
involvement. opportunities to get involved, such as Student 

Led Conferences, volunteer opportunities, 
membership on the Advisory School Council 
(ASC), regular family meetings, and school 
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I and staff evaluations. 

State Priority #4. Pupil achievement, as measured by all of the following, as applicable: 

A. Statewide assessments (ST AR, or any subsequent assessment as certified by SBE) 

B. The Academic Performance Index (API) 

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 
entrance requirements, or career technical education 

D. Percentage of ELs who make progress toward English language proficiency as measured 
by the CELDT 

E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness pursuant 
to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of 
college preparedness 

ANNuAL GOALS TO ACHIEVE PRIORITY #4 

The School will provide students with an 
exceptional education. 

ACTIONS TO ACIIlEVE ANNUAL GOALS 

The School will track pupil achievement, as 
measured above, as applicable, on an annual 
basis . The data will be used to adapt targets 
and improve instruction. 

State Priority #5. Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052. l(a)(3)) 

D. High school dropout rates 

E. High school graduation rates 

ANNUAL GOALS TO ACHIEVE PRIORITY #5 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School will cultivate an environment that The School will track pupil engagement, as 
promotes pupil engagement. measured above, on an annual basis. The data 

and information gathered from our annual 
student survey will also inform school leaders . 

State Priority #6. School climate, as measured by all of the following, as applicable: 
A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of 

safety and school connectedness 

ANNUAL GOALS TO ACHIEVE PRIORITY #6 ACTIONS TO AcmEVE ANNUAL GOALS 

The School will provide a positive school The School will track the progress of school 
climate. climate, as measured above. The data and 

information gathered from our annual student 
survey will also inform school leaders. 
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I 
State Priority #7. The extent to which pupils have access to, and are enrolled in, a broad course 
of study, including programs and services developed and provided to unduplicated students 
(classified as EL, FRPM-eligible, or foster youth; E.C. §42238 .02) and students with 
exceptional needs. 

"Broad course of study" includes the following, as applicable: 

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, 
physical education, and other as prescribed by the governing board. (E.C. §51210) 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, 
mathematics, visual and performing arts, applied arts, and career technical education. (E. C. 
§51220(a)-(i)) 

ANNuAL GOALS TO ACHIEVE PRIORITY #7 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School will provide pupils with the Through course offerings and enrichment 
opportunity to have access to and enroll in a afterschool , along with access to and 
broad course of study. scheduling which allows for participation in 

classes and clubs by outside providers, 
students will be provided with a broad course 
of study. 

State Priority #8. Pupil outcomes, if available, in the subject areas described above in #7, as 
applicable. 

ANNUAL GOALS TO ACHIEVE PRIORITY #8 ACTIONS TO ACHIEVE ANNUAL GOALS 

The School will track pupil outcomes in a The School will track participation lil 

broad course of study. afterschool programs and Aspire course 
grades . That data will be used to make 
changes to course offerings and enrichment 
opportunities as necessary. 

SUPPORT FOR ENGLISH LEARNERS 

Aspire is committed to the success of its English Learner population, and 
supports will be offered both within academic classes and in supplemental settings for 
students who need additional support for English learning. The School will meet all 
applicable legal requirements for English Learners ("EL") as it pertains to annual 
notification to parents, student identification, placement, program options, EL and core 
content instruction, teacher qualifications and training, re-classification to fluent 
English proficient status, monitoring and evaluating program effectiveness, and 
standardized testing requirement. The School will implement policies to assure proper 
placement, evaluation, and communication regarding ELs and the rights of students and 
parents. The School's program for English Learners is research-based, supported by 
budget resources and professional development and evaluated regularly for efficiency 
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and needed improvements. 

• Home Language Survey 

The School will administer the home language survey upon a student's initial 
enrollment into the School (on enrollment forms). Spanish-speaking students in 
the country less than twelve months will be given the state's Designated Primary 
Language Test (currently the Aprenda and Standards-Based Tests in Spanish) to 
determine the student's academic proficiency when tested in his/her home 
language of Spanish. 

• CELDT Testing 

All students who indicate that their home language is other than English will be 
California English Language Development Test ("CELDT") tested or tested with 
any new English Language Development test adopted by California within thirty 
days of initial enrollment2 and at least annually thereafter between July 1 and 
October 31st until re-designated as fluent English proficient. 

The School will notify all parents of its responsibility for CELDT testing and of 
CELDT results within thirty days of receiving results from publisher. The CELDT 
shall be used to fulfill the requirements under the No Child Left Behind Act for 
annual English proficiency testing. 

Reclassification Procedures 

Reclassification procedures utilize multiple criteria in determining whether to 
classify a pupil as proficient in English including, but not limited to, all of the following: 

• Assessment of language proficiency using an objective assessment instrument 
including, but not limited to, the CELDT. 

• Participation of the pupil's classroom teachers and any other certificated staff 
with direct responsibility for teaching or placement decisions of the pupil to 
evaluate the pupil's curriculum mastery. 

• Parental opinion and consultation, achieved through notice to parents or 
guardians of the language reclassification and placement including a description 
of the reclassification process and the parents opportunity to participate, and 
encouragement of the participation of parents or guardians in the reclassification 
procedure including seeking their opinion and consultation during the 
reclassification process. 

• 

• 

2 The thirty-day requirement applies to students who are entering a Cali fo rnia public school for the first time or fo r students who • 
have not yet been CELDT tested. All other students who have indicated a home language other than English will continue with 
annual CELDT testing based upon the date last tested at the prior school of enrollment. 
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• Comparison of the pupil 's performance in basic skills against an empirically 
established range of performance and basic skills based upon the performance of 
English proficient pupils of the same age that demonstrate to others that the 
pupil is sufficiently proficient in English to participate effectively in a curriculum 
designed for pupils of the same age whose native language is English. 

• The Student Oral Language Observation Matrix may be used by teachers to 
measure progress regarding comprehension, fluency, vocabulary, pronunciation, 
and grammar usage. 

Strategies for English Learner Instruction and Intervention 

To meet the needs of English learners, Aspire has added a number of bilingual teaching 
strategies to its core program, including Specially Designed Academic Instruction in 
English (SDAIE). Specifically, those strategies include: 

• realia (real objects and materials) 
• manipulatives (drawings, posters, brainstorming-clusters, graphs, tables, maps, 

props, multimedia presentations, storyboards, storymaps) 
• visuals (study-prints, text book illustrations, overheads-projected prints, 

reproductions of paintings and documents, and documents) 
• graphic organizers (matrices, Venn diagrams and webs) 
• planned opportunities for interaction between all individuals in the classrooms 

(creating a skit and acting it out, cooperative learning, collaborative groups and 
student-generated writing based on personal experience) 

All teachers will be given professional development in teaching English Learners in their 
appropriate content areas, including having the opportunity to participate in Guided 
Language Acquisition Development (GLAD) training. The newly adopted English 
Language Development Standards will be mapped to Aspire's Instructional Guidelines. 
The mapping of the previous English Language Development Standards to Aspire's 
Instructional Guidelines is included in Appendix VI. This document will be updated as 
necessary to align with CCSS. 

Ongoing Assessment of EL Students 

The School's use of achievement data will also drive the instruction and professional 
development as it relates to English Learners. The School will analyze the achievement 
data by this subgroup, and continue to assess the students through teacher-designed 
assessments and Aspire's benchmark assessments. 

Monitoring and Evaluation of Program Effectiveness 
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The evaluation for the program effectivene s for ELs in the School will include: 

• Adhering to School-adopted academic benchmarks by language proficiency level 
and years in program to determine adequate yearly progress. 

• Monitoring of teacher qualifications and the use of appropriate instructional 
strategies based on program design. 

• Monitoring of student identification and placement. 
• Monitoring of parental program choice options. 
• Monitoring of availability of adequate resources. 

SUPPORT FOR ALL STUDENTS 

Highly Qualified Teachers 

At the center of the educational program are the teachers. The faculty will consist 
of well-prepared and certified teachers. All core teachers and paraprofessionals will 
meet the requirements of the Elementary and Secondary Education Act. Professional 
development and teacher collaboration will be scheduled on a regular and on-going 
basis to support teachers throughout their career. In establishing a professional 
teaching environment, Aspire will ensure collaborative planning time for teachers to 
design student focused curriculum, pedagogy and assessment through which students 
can make connections, deepen their understanding of concepts and achieve at high 
levels. 

Personalized learning Plans 

The School will create and maintain a Personalized Learning Plan (PLP) for each 
student. The PLP will provide the teacher, parents and student with a common 
understanding of the student's learning style and objectives; all parties may then act 
based on that understanding. During Student-Led Conferences, the teacher, parent and 
student will discuss the student's learning strengths and weaknesses, and set goals for 
the next semester. By working closely with each student and family to develop an 
appropriate PLP, the School will be able to respond to the needs of every individual 
student, including those who are achieving above or below expected levels. This allows 
all students to receive the appropriate interventions, if needed, provided by the school 
through its system of instruction and support, including in-school, after-school, 
specialized classroom instruction, or positive behavior supports. Aspire's high 
standards for learning, comprehensive interventions, and rigorous caring provided to 
all students can be personalized in the PLP. In addition to other supports, the PLP 
guides the School in providing appropriate general education strategies to ensure the 
progress of students with unique learning needs, including students eligible for Special 
Education service, others served by 504 plans as required by law, English Learners, 
Homeless or Foster Youth, and students achieving substantially above or below grade 
level expectation. 
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SUPPORT FOR ACADEMICALLY Low-A CHIEVING STUDENTS 

Aspire sets high expectations for all students and is committed to working with 
students who are not meeting outcomes to help them achieve at expected levels. 
Students who perform below the acceptable level may receive a mix of intervention 
services, including: in-class individual targeted instruction by classroom teachers; in­
class small-group guided learning by classroom teachers; before- or after-school 
instructional support provided by non-classroom educators in a one-on-one setting or in 
small groups; participation in a specialized support class taught by a literacy specialist 
or other educator. Instructional materials selected for intervention services are 
grounded in proven best practices, may be designed by the educator, or may be a 
research-based program such as READ 180. 

Students targeted for additional instructional support or intervention will include, but 
are not limited to, students who, through universal screening or other assessment,meet 
the following criteria: 

Assessm ent Criteria For Additional Intervention 
CCSS Assesssment - ELA or Far Below Basic, Below Basic, Basic 
Math 
DRA Not at grade level 
Parent Recommendation Any 
Teacher Recommendation Any 

Aspire utilizes the Response to Intervention framework (Rtl) of tiered 
intervention to ensure that students below grade level, or students achieving below 
expected levels of performance, receive additional instruction or intervention to ensure 
progress towards expected levels. Through the systematic Rtl process, schools are 
universal in assessing students' academic, behavioral and socio-emotional development 
needs, and proactive in providing students with appropriate timely, targeted and 
effective research-based interventions. Systematic progress monitoring of results of 
instruction or intervention guides decision-making about the intervention's success and 
student's next step. 

Aspire strives to offer a comprehensive approach to assessing, supporting and 
monitoring the progress of all students towards grade level and College Readiness 
outcomes. The Rtl framework encourages an inclusive, flexible learning environment, 
encompassing and extending Aspire's data driven, student-focused approach to 
instruction. Aspire educators are encouraged to deepen coordination of instruction 
across all learning environments, including our grade level or core classrooms, 
intervention programs, specialized educational services and non-academic services. 

SUPPORT FOR ACADEMICALLY HIGH-ACHIEVING STUDENTS 
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Because Aspire's Instructional Guidelines are designed to differentiate and • 
individualize instruction for students at different levels, students achieving above grade 
level can be effectively served at the School.3 For instance, the instruction during 
language arts allows students to be reading at their own instructional level. One student 
reading at grade level can sit next to another student doing the same activity at three 
grade levels higher. Small class sizes and looping also aid in differentiation of 
instruction because classroom teachers understand each individual student's needs. 
The variety of instructional techniques and materials provided in Aspire's program are 
cited as important features by the National Association for Gifted Children in the Gifted 
Educational Program Standards. Finally, any student achieving above grade level can be 
accelerated to a higher grade level at the discretion of the parent and principal. 

SUPPORT FOR STUDENTS WITH DISABILITIES 

Overview 

The School shall comply with all applicable state and federal laws in serving students 
with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act 
("Section 504"), the Americans with Disabilities Act ("ADA") and the Individuals with 
Disabilities in Education Improvement Act ("IDEIA"). 

The School will be its own local educational agency ("LEA") and will apply directly for 
membership in a Special Education Local Plan Area ("SELPA") in conformity with • 
Education Code Section 4 7641(a). The School is a member in good standing of the El 
Dorado County Charter SELP A. 

In the event the School seeks membership in a different state-approved SELPA, the 
School will provide notice to the District, the SELPA, and the California Department of 
Education before June 30th of the year before services are to commence. 

The School shall comply with all state and federal laws related to the provision of special 
education instruction and related services and all SELPA policies and procedures; and 
shall utilize appropriate SELP A forms. 

The School may request related services (e.g. Speech, Occupational Therapy, Adapted 
P.E., Nursing, and Transportation) from the SELPA, subject to SELPA approval and 
availability. The School may also provide related services by hiring credentialed or 
licensed providers through private agencies or independent contractors. 

The School shall be solely responsible for its compliance with Section 504 and the ADA. 
The facilities to be utilized by the School shall be accessible for all students with 
disabilities. 

Section 504 of the Rehabilitation Act 

3 Gifted Education P rogram Standards, National Association for Gifted Ch ild ren. 
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The School recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the 
School. Any student, who has an objectively identified disability which substantially 
limits a major life activity including but not limited to learning, is eligible for 
accommodation by the School. 

A 504 team will be assembled by the Principal and shall include the parent/guardian, 
the student (where appropriate) and other qualified persons knowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations. 
The 504 team will review the student's existing records; including academic, social and 
behavioral records, and is responsible for making a determination as to whether an 
evaluation for 504 services is appropriate. If the student has already been evaluated 
under the IDEIA but found ineligible for special education instruction or related services 
under the IDEIA, those evaluations may be used to help determine eligibility under 
Section 504. The student evaluation shall be carried out by the 504 team, which will 
evaluate the nature of the student's disability and the impact upon the student's 
education. This evaluation will include consideration of any behaviors that interfere 
with regular participation in the educational program and/ or activities. The 504 team 
may also consider the following information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 

• Tests and other evaluation materials including those tailored to assess specific 
areas of educational need, and not merely those which are designed to provide a 
single general intelligence quotient. 

• Tests are selected and administered to ensure that when a test is administered to 
a student with impaired sensory, manual or speaking skills, the test results 
accurately reflect the student's aptitude or achievement level, or whatever factor 
the test purports to measure, rather than reflecting the student's impaired 
sensory, manual or speaking skills. 

The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation, the 504 team obtains 
information indicating possible eligibility of the student for special education per the 
IDEIA, a referral for assessment under the IDEIA will be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services are 
needed to ensure that the student receives a free and appropriate public education 
("F APE"). In developing the 504 Plan, the 504 team shall consider all relevant 
information utilized during the evaluation of the student, drawing upon a variety of 
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sources, including, but not limited to, assessments conducted by the School's 
professional staff. 

The 504 Plan shall describe the Section 504 disability and any program 
accommodations, modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the 
student's education, including substitutes and tutors, must have a copy of each student's 
504 Plan. The site administrator will ensure that teachers include 504 Plans with lesson 
plans for short-term substitutes and that he/she review the 504 Plan with a long-term 
substitute. A copy of the 504 Plan shall be maintained in the student's file. Each 
student's 504 Plan will be reviewed at least once per year to determine the 
appropriateness of the plan, needed modifications to the plan, and continued eligibility. 

More details around Aspire's 504 procedures and Enrollment Steps are attached in 
Appendix VII. 

Services for Students under the IDEA 

In accordance with state and federal law, each student eligible under IDEA will be 
provided a free appropriate education in the least restrictive environment. No student 
shall be denied admission to the School because he or she is in need of special education 

• 

services. Aspire is dedicated to ensuring that identified special education students shall • 
be enrolled in the general education classroom setting along with their non-disabled 
peers and shall have access to participate in extra-curricular activities the same as their 
non-disabled peers. 

Aspire's education program is characterized by inclusive systems which will 
support students with special education needs. The decisions regarding specialized 
academic services each student will receive are the responsibility of the Individualized 
Education Team, which includes the involvement of parents in decision-making and 
developing the written Individualized Education Plan (IEP). 

In the IEP process, general education teachers, specialists, students, and parents 
work together to share information and create the Individualized Education Plan that 
addresses the student's unique learning needs and specific requirements related to a 
student's disability. The IEP may include specialized academic instruction, classroom 
accommodations for a student or specific supports which will enable a student to 
progress towards learning or behavioral goals in the least restrictive environment. 

The professional development of all Aspire teachers focuses on differentiating the 
curriculum, employing varied instructional strategies, and utilizing technologies or 
other resources to ensure that each and every child in the classroom has access to 
learning, regardless of disability or need. Multiple measures assess student's progress 
towards their IEP goals, grade level outcomes based on the CCSS, or Aspire College 
Readiness outcomes. 
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Aspire's educational program includes systems of intervention, including After 
School Program, as well as differentiated instructional strategies to meet the diverse 
learning needs of all students. All incoming students participate in assessments in the 
areas of English Language Arts and Mathematics to assist in identification of student 
learning needs and provision of appropriate instructional supports for all students, 
including EL, Disadvantaged, 504, or IEP. Other measures used to assist with creating 
teacher interventions or differentiating instruction for all students include: 

• Smarter Balance Assessment Consortium assessments 
• CELDT 
• Curriculum-based Benchmark Assessments 
• Teacher observation and interview 

The identification process for students who would be eligible for special 
education services under IDEA begins when students have been accepted through the 
enrollment lottery and enrolled in the School. Through the process of "Child Find," 
each school fulfills the obligation oflocating, evaluating, and identifying children with 
disabilities who may be in need of special education. The Student Success Team serves 
parents, students and staff to address student needs and to initiate the referral process, 
if appropriate, for special education or other services. 

Specialized Academic Instruction will be provided by the Education Specialist 
(Mild/Moderate or Moderate/Severe) as determined in an eligible student's Individual 
Education Plan. To support inclusive classroom practices, flexible learning options or 
environments, such as a Learning Center, will be provided as needed for students with 
specific accommodations or modifications to their learning program as included in their 
individual IEP. These options will also serve general education students with intensive 
academic or behavioral support needs as determined through the school's Rtl system. 

LEA Member in EDCOE Charter SELPA 

The School shall participate as an LEA member of the El Dorado County Office of 
Education Charter SELPA for the purposes of special education. 

As the LEA, the School shall assume full responsibility for the provision of special 
education and related services to eligible students as an LEA member of the El Dorado 
County Office of Education (ED COE) Charter SELPA effective July 1, 2011. Proof of 
LEA SELPA membership status is attached in Appendix VIII. As such, State and 
Federal funding shall be allocated directly to the School per the allocation plan of the 
Charter SELPA. The School shall assume responsibility for the general education 
contribution which may be necessary for the provision of special education services to 
identified students and shall meet the annual Maintenance of Effort Requirement. 

LEA Assurances 
As required of LEA members within the ED COE Charter SELPA, the School provides 
the following assurances: 
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• Free Appropriate Public Education (FAPE)-The School will assure that a free • 
appropriate public education shall be provided to all enrolled students including 
children with disabilities who have been suspended or expelled from school. 

• Child Find-The School will assure that all students with disabilities are identified. 

• Full Educational Opportunity-The School will assure that all students with 
disabilities have access to the full range of programs available to non-disabled 
students. 

• Least Restrictive Environment (LRE)-The School will assure that students with 
disabilities are educated with students who are not disabled to the maximum 
extent appropriate. This will be addressed through the use of supplementary 
aids, ~upports and services in the general education environment. 

• Individualized Education Program (IEP)-The School will assure that an 
Individualized Education Plan is developed, reviewed and revised for each child 
who is eligible. 

• Assessments-The school will assure that an IEP review shall be conducted on an • 
annual basis at a minimum. In addition, a reassessment shall be conducted at 
least once every three years and more often if conditions warrant or if requested 
by the student's parents or teacher, to determine continued eligibility and needs. 

• Confidentiality and Procedural Safeguards-The School will assure that the 
confidentiality of identifiable data shall be protected at collection, storage, 
disclosure and destruction. In addition, students and their parents shall be 
provided with safeguards through the identification, evaluation and placement 
process and provisions for a Free Appropriate Public Education. 

\ 

• Personnel Standards-The Sc~ool will assure that good faith efforts will be made 
to attract, recruit and hire ap~ropriately trained and credentialed personnel to 
provide special education services to eligible children with disabilities. 

• State Assessments-The School will assure that students with disabilities are 
included in State assessment programs with appropriate accommodations and 
modifications when necessary and appropriate. 

The School shall comply with all requirements of the Federal Individuals with 
Disabilities in Education Act (IDEA), State laws and the EDCOE Charter SELPA Local 
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Plan, and perform all corrective actions deemed necessary by Aspire Public Schools, the 
Charter SELPA and or CDE. The Aspire Director of Special Education will involve the 
school team in the development of the budget, hiring necessary staff, contracting for 
appropriate services and documenting the qualifications and competency of school 
leadership to meet the special education compliance and quality requirements. A 
Program Specialist shall be assigned to support the school and to provide coaching 
support to the site special education to ensure that all requirements of IDEA are met, 
and each child is well served. 

A comprehensive year-long Aspire Special Education Professional Development plan 
shall be developed with site team input to provide continuous learning opportunities 
and support to special education staff, as well as to build the capacity of the site team in 
meeting compliance with state and federal statutes, reporting requirements and use of 
instructional data for decision-making. In addition to Induction Program for Education 
Specialist Credential, professional development will be provided about promising 
practices that support the specialized learning needs of special education students in the 
least restrictive environment, including: universal design for learning, models of 
collaboration and the unique specialized earning needs of the secondary learner. Each 
staff member's Professional Learning Plan (PLP) will reflect our Aspire shared 
responsibility for student progress and site special education needs, as well as 
differentiated opportunities to address each staff member's individual professional 
development needs. Professional development opportunities will include those offered 
in collaboration with other Aspire schools, the Charter SELPA, or Diagnostic Center. 

College Readiness 

Throughout a student's educational experience at Aspire, they will receive 
support and counseling about getting accepted into four year universities. One-on-one 
counseling, parent workshops and a culture of college aspirations will allow every 
student to leave Aspire and attend a four year university. These services begin in sixth 
grade. 

By creating a College for Certain® culture, providing the necessary skills and 
coursework and supporting students through the process, Aspire is preparing the 
students for a successful postsecondary experience. 
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Element B: Measurable Pupil Outcomes 

The measurable pupil outcomes identified for use by the charter school. "Pupil 
outcomes," for purposes of this part, means the extent to which all pupils of the school 
demonstrate that they have attained the skills, knowledge, and attitudes specified as 
goals in the school's educational program. Pupil outcomes shall include outcomes that 
address increases in pupil academic achievement both schoolwide and for all groups of 
pupils served by the charter school, as that term is defined in subparagraph (B) of 
paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with 
the state priorities, as described in subdivision ( d) of Section 52060, that apply for the 
grade levels served, or the nature of the program operated, by the charter school. 

California Education Code Section 47605(b) (5) (B) 

Effective January 1, 2013, per Senate Bill No. 1290, this bill would require those pupil 
outcomes to include outcomes that address increases in pupil academic achievement 
both schoolwide and for all groups of pupils served by the charter school, which this 
bill would define. 

An Aspire education provides students with access to opportunities for success in 
future endeavors - in higher education, work, and citizenship. Through personalized 
learning experiences, students master basic skills, acquire the thinking skills needed for 
the rigorous work of the real world, and develop productive life skills. Aspire's 
educational program is designed to help all of its students to develop the following 
measurable pupil outcomes: 

To establish a foundation for success, Aspire ensures students will: 

• Basic Skills: Master at least grade level competency in the four core subjects: 
mathematics, science, social studies, and language arts (including reading, writing, 
listening and speaking); 

• Thinking Skills: Be able to apply classroom learning to their real world experiences 
in a relevant and valuable way, using higher-order thinking skills (including critical 
thinking, creativity, decision-making, problem solving, reasoning, knowing how to 
learn); and 

• Life Skills: Develop personal qualities of individual responsibility, intellectual 
curiosity, sociability, self-management, confidence, and integrity.4 

Aspire sets high standards for all students, based on CCSS, Newmann's 
Standards for Authentic Instruction and Assessment, and the Secretary's Commission 
on Achieving Necessary Skills (SCANS). In addition, each student has a Personal 
Learning Plan (PLP), developed in collaboration with his/her teacher and parent(s) that 

4 Based on impottant workplace skills as detennined by the U.S. Depa ttment of Labor Secretaiy's Commissio n on Achieving 
N ecessaty Skills (SCANS), Leaming a Living: A Blueprint for High Performance. April, 1992. 
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outlines the student's specific learning goals each semester. Students will participate in 
the legally required statewide assessments pursuant to Education Code Section 
47605(c). Through these assessments, Aspire shall demonstrate student mastery of state 
standards. 

Please see specific measurable pupil outcomes below in Element C. 
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Element C: Methods by Which Pupil Progress Toward Meeting Outcomes is Measured 

The method by which pupil progress in meeting those pupil outcomes is to be 
measured. To the extent practicable, the methodfor measuring pupil outcomes for 
state priorities shall be consistent with the way information is reported on a school 
accountability report card. 

- California Education Code Section 47605(b) (5) (CJ 

Aspire's academic program is standards-based and data driven. The California 
state content and performance standards and multiple sources of data form the basis of 
the School's teachings. Performance assessments will be evaluated with the use of 
common benchmarks and rubrics and will be analyzed on a regular basis to help drive 
the School's educational program. The rubrics will be used to inform students and 
parents about the standards for student work. Both teachers and students will use the 
rubric to score the work and make improvements. Rubrics used throughout the year 
will show growth over time. 

The School commits to pursuing the following pupil outcomes: 

OUTCOMES AND METHODS OF MEASUREMENT ALIGNED TO STATE PRIORITIES 

CHARTER SCHOOL O UTCOMES ALIGNED TO STATE PRIORITIES 

State Priority #1. The degree to which teachers are appropriately assigned (E.C. §44258 .9)' and 
fully credentialed, and every pupil has sufficient access to standards-aligned instructional 
materials (E.C . § 60119), and school facilities are maintained in good repair (E.C. §l 7002(d)) 

ANNUAL GOALS TO ACHIEVE 

PRIORITY#l 

ACTIONS TO ACHIEVE 

ANNUAL GOALS 

MEASURABLE O UTCOMES 
AND .METHODS OF 

MEASUREMENT 

The School ' s teachers will be Aspire's credentials team will 100% of teachers will be 
appropriately assigned and evaluate whether all the highl y qualified per No 
fully credentialed. School 's teachers are Child Left Behind Act. 

Every pupil wil l have sufficient appropriately assigned and 
access to standards-aligned fully credentialed, and will take 100% of students will have 
instructional materials. action if they are not. 

School facilities will be The School will report on 
access to standards aligned 
materials as measured by 
school inventory. maintained in good repair. whether every pupil wil l have 

sufficient access to standards­
aligned instructional materials . 

100% of school facilities 
On an ongoing basi s, facility will be maintained and in 
maintenance needs will be good repair as measured by 
assessed and resolved. our facilities department. 
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State Priority #2. Implementation of Common Core State Standards, including how EL 
students will be enabled to gain academic content knowledge and English language proficiency 

ANNUAL GOALS TO ACHIEVE 

PRIORITY#2 
Acno s TO ACIIlEVE 

ANNUAL GOALS 

MEASURABLE OUTCOMES 

AND METHODS OF 

MEASUREMENT 

The School will adopt the Aspire will proceed with its 100% of teachers will 
Common Core State Standards, Common Core State Standards attend professional 
and will include how EL implementation plan, which development annually on 
students will be enabled to gain includes rev1smg curriculum, Common Core State 
academic content knowledge professional development, and Standards including 
and English language assessments to align with the specialized segments for 
proficiency. Common Core State Standards. teaching English Learners . 

Specialized professional 
development will be provided 
to teachers to differentiate for 
the needs of English Learners. 

State Priority #3. Parental involvement, including efforts to seek parent input for making 
decisions for schools, and how the school will promote parent participation 

ANNUAL GOALS TO ACHIEVE 

PRIORITY #3 
ACTIONS TO ACIIlEVE 

ANNUAL GOALS 

MEASURABLE OUTCOMES 

AND METHODS OF 

MEASUREMENT 

The School will promote The School will provide 90% of families will state 
parental involvement. parents with opportunities to that they are satisfied or 

get involved, such as Student very satisfied with their 
Led Conferences, volunteer experience at the school via 
opportunities, membership on the family survey 
the Advisory School Council distributed annually . 
(ASC), regular family 
meetings, and school and staff 
evaluations. 

State Priority #4. Pupil achievement, as measured by all of the following, as applicable: 

A. Statewide assessments (ST AR, or any subsequent assessment as certified by SBE) 

B. The Academic Performance Index (API) 

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 
entrance requirements, or career technical education 

D . Percentage of ELs who make progress toward English language proficiency as measured 
by the CELDT 

E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness pursuant 
to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of 
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college preparedness 

ANNuAL GOALS TO ACHIEVE ACTIO S TO ACHIEVE 
MEASURABLE O UTCOMES 

PRIORITY #4 ANNUAL GOALS 
AND METHODS OF 

MEASUREMENT 

• 
The School will provide The School will track pupil All measures listed above. 
students with an exceptional achievement, as measured 
education. above, as applicable, on an 

annual basis . The data will be 
used to adapt targets and 
improve instruction. 

S tate Priority #5. Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

c. Middle school dropout rates (EC §52052. l(a)(J)) 

D . High school dropout rates 

E . High school graduation rates 

ANNUAL GOALS TO ACHIEVE ACTIONS TO ACHIEVE 
MEASURABLE O UTCOMES 

PRIORITY#5 ANNUAL GOALS 
AND METHODS OF 

MEASUREMENT 

The School wi ll cultivate an The School will track pupil All measures listed above. 
environment that promotes engagement, as measured • pupil engagement. above, on an annual basis . The 

data and information gathered 
from our annual student survey 
will also inform school leaders. 

State Priority #6. School climate, as measured by all of the following, as applicable: 
A. Pupil suspension rates 
B. Pupil expulsion rates 
c. Other local measures, including surveys of pupils, parents, and teachers on the sense of 

safety and school connectedness 

ANNUAL GOALS TO ACHIEVE ACTIONS TO ACHIEVE 
MEASURABLE O UTCOMES 

AND METHODS OF 
PRIORITY#6 ANNUAL GOALS 

MEASUREMENT 

The School will provide a The School will track the All measures listed above. 
positive school climate. progress of school climate, as 

measured above. The data and 
information gathered from our 
annual student survey will also 
inform school leaders . 

S ta te P r io r ity #7. The extent to which pupils have access to, and are enrolled in, a broad course 
of study, including programs and services developed and provided to unduplicated students • 
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(classified as EL, FRPM-eligible, or fo ter youth; E.C . §42238 .02) and students with 
exceptional needs. 

"Broad course of study" includes the following, as applicable: 

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, heal th, 
physical education, and other as prescribed by the governing board. (E.C. §51210) 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, 
mathematics, visual and performing arts, applied arts, and career technical education. (E.C. 
§51220(a)-(i)) 

ANNUAL GOALS TO ACHIEVE 

PRIORITY#? 

The School will provide pupils 
with the opportunity to have 
access to and enroll in a broad 
course of study. 

ACTIONS TO ACHIEVE 

ANNUAL GOALS 

Through course offerings and 
enrichment afterschool , along 
with access to and scheduling 
which allows for parti ci pa ti on 
in classes and clubs by outside 
providers, students will be 
provided with a broad course 
of study. 

MEASURABLE OUTCOMES 

AND METHODS OF 

MEASUREMENT 

Principal to annually 
review course offerings to 
ensure broad course of 
study is available. 

State Priority #8. Pupil outcomes, if available, in the subject areas described above in #7, as 
applicable. 

ANNuAL GOALS TO ACHIEVE 

PRIORITY #8 
ACTIONS TO ACHIEVE 

ANNUAL GOALS 

MEASURABLE OUTCOMES 

AND METHODS OF 

MEASUREMENT 

The School will track pupil The School will track 80% of students receive a 
outcomes in a broad course of participation m afterschool C or better in all courses. 
study. programs and Aspire course (5 percentage point 

grades. That data will be used mcrease annually until 
to make changes to course target is met) 
offerings and enrichment 
opportunities as necessary. 

THE SCHOOL'S MEASURABLE PUPIL OUTCOMES 

Trimester Basis: P1, P2, Annual 
9 % Student Attendance 
Annual Basis: Percent P /A 
Increase Proficiency Levels on 
SBAC CCSS Assessment 
MATH 
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Annual Basis: Percent P/ ·*Baseline Year 1 
Increase Proficiency Levels on Years 2 - 5 percentage growth • SBAC CCSS Assessment ELA TBD 
Annual Basis: DRAEOY Cuts: 14-15 increase by 5 points 
Increase Number of Students K-4 15-16 increase by 5 points 
Reading on Grade Level 1-16 16-17 increase by 5 points 

2 - 28 17-18 increase by 5 points 
3 - 38 18-19 increase by 5 points 
4 - 40 
5-50 
6 - 60 
7-70 
8 - 80 

Annual Basis: Percent at 3 or 4 14-15 increase by 5 points 
Increase numbers of students 15-16 increase by 5 points 
scoring a 3 or 4 on the Aspire 16-17 increase by 5 points 
Writing Snapshot 17-18 increase by 5 points 

18-19 increase by 5 points 
Annual Basis: Percent at 90% 14-15 increase by 5 points 
Increase numbers of 5th 15-16 increase by 5 points 
Graders passing Aspire Math 16-17 increase by 5 points 
Basic Skills Test with 90% or 17-18 increase by 5 points • higher 18-19 increase by 5 points 
Annual Basis: Annual Survey Maintain 90% or higher 
90% of families are satisfied: 
My child is getting a good 
education at this school 
Annual Basis: Annual Meeting Grow or maintain the percentage 
All students with an IEP Data of students with an IEP who 
receive 100% of their required receive 100% of their required 
service minutes service minutes until target is 

reached 
Annual Basis: AnnualRFEP 14-15 increase by 5 points 
Increase percentage of Data 15-16 increase by 5 points 
students becoming 16-17 increase by 5 points 
reclassified English Language 17-18 increase by 5 points 
Proficient as measured by 18-19 increase by 5 points 
CELDT 
-:+ These will be clarified once students have taken the assessm ent f or the first time 

COLLECTING, ANALVZING, AND REPORTING DATA • 
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Aspire will collect and analyze data on student achievement on a regular basis 
and will provide student achievement data to staff, parents and guardians, and the 
District: 

• Staff will receive data on student achievement during staff meetings using the Data 
Portal and will use this data to help monitor and improve Aspire's education 
program; 

• The Principal and other administrators will receive data on the school's student 
achievement, attendance, and discipline using Aspire's Admin Data Portal and 
Principal Operational Dashboard; 

• Parents and guardians will receive data on student achievement when they meet 
with their child's teacher to develop, modify, or review their child's PLP; and 

• The District will receive data on student achievement through School reports 
and/or presentations. 

Aspire uses the State Testing and Assessment Reports to assist in identifying 
strengths and weaknesses at a student, classroom, grade level, school and organization. 
Additionally, the SABE/2 and the California Physical Fitness test will be administered 
and used to inform the school program. Every summer each school will have a staff 
retreat where the data will be analyzed. School wide plans for professional development 
will be based on these plans. 

Aspire uses many in-house assessments which inform daily instruction. Three 
Aspire assessments provide the best benchmarks of a student's progress towards 
reaching the state standards. 

Reading Assessment 

In grades K-8, the Developmental Reading Assessment (DRA) is used to 
benchmark students reading achievement at least three times a year. This assessment 
tool measures students' independent reading level and instructional path to help 
teachers guide students to the next reading level. It not only allows a teacher to listen 
for decoding, fluency and strategies, it also allows a teacher to measure comprehension. 
The DRA levels span from 1 to 70 to show incremental reading growth. Aspire has set 
benchmarks for every grade level. Each teacher has similar weekly assessments that 
she/he uses in the classroom for instruction. 

Aspire Writing Assessment 

Two times a year every student in the school takes a writing assessment. The 
prompts change and are aligned with the genres specific to the CCSS grade level 
standards. The papers are scored with other Aspire staff including teachers and 
instructional coaches to ensure validity of scores. The rubric for scoring is aligned with 
the writing rubric used by the state, as well as the sample papers provided in the CCSS 
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standards. Benchmarks are set for every grade level. These scores are analyzed two 
times a year. 

Aspire Math Assessment 

Every student takes an Aspire math assessment based on the specific grade level 
standards. The papers include both computation and a problem solving section. The 
computation is scored with Edusoft software. The problem solving is scored with 
Aspire teachers. A task analysis is done of every paper, so that teachers can identify 
standards that need to be re-taught. After every administration of the benchmark 
exams, the student data is analyzed at several levels - classroom, grade level, school and 
Aspirewide. 

If any student is not making sufficient progress to meet the benchmarks created 
by Aspire, teachers, parents or administrators begin a Student Success Team. From this 
meeting an action plan is created to support the student. 

Annually, the status of the school will be reported using a School Health 
Dashboard. This tool allows Aspire's Senior Leadership Team to evaluate a school on 
more than one facet. At the beginning of the year, the dashboard will help the Senior 
Leadership Team identify schools that require more focused attention and support. On 
an on-going basis, this dashboard will also be used to monitor progress of schools on a 
monthly basis. Specifically, the dashboard reports on: 

o Student achievement: Academic Performance Index, course grades, 
behavior, and internal benchmark scores; 

o Affiliation: results on the staff, parent, and student surveys, teacher 
retention; and 

o Financial: actual versus budget and forecast; average daily attendance. 

Reporting and Accountability 

If Aspire does not test (i.e., STAR) with the District, Aspire hereby grants authority to 
the State of California to provide a copy of all test results directly to the District as well 
as the School. 

Test results for the prior year, if not provided directly to the District by the State, will be 
provided by the School to the District no later than September 1 of each year. 

External Reporting 

Aspire will maintain sufficient staff and systems including technology, required to 
ensure timely reporting necessary to comply with the law and to meet all reasonable 
inquiries from District and other authorized reporting agencies. 
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Element D: Governance Structure of School 

The governance structure of the school, including, but not limited to, the process to be 
fallowed by the school to ensure parental involvement. 

- California Education Code Section 47605(b) (5) (D) 

Aspire will comply with the District policy related to charter schools to the extent 
it aligns with and does not exceed the law applicable to charter schools, as it may be 
changed from time to time as long as the School has been given written notice of the 
policy change. 

Members of Aspire's Governing Board, any administrators, managers or 
employees, and any other committees of the School shall at all times comply with 
federal and state laws, nonprofit integrity standards and the District's Charter School 
policies and regulations regarding ethics and conflicts of interest so long as such 
policies and regulations are not in conflict with any then-existing applicable statutes 
or regulations applicable to charter schools. 

Aspire will be solely responsible for the debts and obligations of the School. 

ASPIRE PUBLIC SCHOOLS BOARD OF DIRECTORS 

The School is an independent charter school governed by the Aspire Board of 
Directors. Biographies of the current Aspire Board of Directors are attached in Appendix 
IX. Aspire is a California, nonprofit, public benefit corporation. Proof of Aspire's tax 
exempt status is attached in Appendix X. 

Aspire is governed by the Aspire Public Schools Board of Directors in accordance 
with California's Charter Schools Act and the Nonprofit Public Benefit Corporation Law. 
The School will be governed pursuant to the bylaws adopted by the incorporators, as 
subsequently amended pursuant to the amendment process specified in the bylaws. 
Copies of the current Aspire Board's articles of incorporation, by-laws, and conflicts 
code are attached in Appendix XI but not incorporated herein by reference. 

Aspire is non-sectarian in its programs, admissions policies, employment 
practices, and all other operations, shall not charge tuition, and shall not discriminate 
against any student or employee on the basis of race, ethnicity, national origin, gender, 
gender identity, gender expression, sexual orientation or disability or any other 
characteristic described in Education Code Section 220. Aspire complies with all 
applicable federal, state and local laws applicable to its operation. It will retain its own 
legal counsel when necessary. It will purchase and maintain as necessary general 
liability, property, workers' compensation and unemployment insurance policies. 

The Aspire Board of Directors currently consists of a maximum of 11 regular 
members plus one seat for every sponsoring authority. At its option, the District may 
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therefore designate a board designee to sit on the Aspire Board of Directors. The Board • 
of Directors is responsible for establishing broad policies that affect all Aspire schools. 
For example, the Board of Directors and its Executive Committee may set policies 
related to staff hiring, benefits and compensation, conditions for student suspension or 
expulsion, controversial issues that affect more than one school site and teacher, and 
principal and staff compensation criteria. Members of the Board may also participate in 
raising funds and increasing public awareness of Aspire's work. 

FAMILY AND COMMUNITY INVOLVEMENT 

Aspire encourages all groups to participate in and share responsibility for the 
educational process and educational results. In order to achieve this important end, the 
School plans to share local control with an Advisory School Council ("ASC"), consisting 
of family and school representatives. Each school's ASC may participate in developing 
school policies and share in efforts to engage the support of the community. The ASC 
may make r~commendations about issues related to the school and participate in 
reviewing family and community concerns. The ASC will consist of representatives of 
the following parties: the principal, teachers, and family members. The principal is 
responsible for communicating all ASC policy recommendations to the Aspire Board of 
Directors. In short, Aspire's Board of Directors oversees issues related to Aspire schools 
in general, while the ASCs focus on the day-to-day concerns of each respective Aspire 
schooL· 

ADDITIONAL OPPORTUNITIES FOR FAMILY INVOLVEMENT 

• Families, students and teachers meet at least twice a year to plan and assess the 
students' learning progress and determine goals 

• Exhibition panels - families may sit on panels to judge student work 

• School and staff evaluations - families fill out a survey each year evaluating the 
strengths and weaknesses they identify with the program at the School 

• Student-led conferences - students will lead conferences on their work during 
tl\e year to keep their families informed 

I 
•Volunteer Opportunities - various opportunities will arise for families to 
volunteer, such as helping in classrooms, leading extra-curricular activities, 
assisting in event planning, attending study trips, and serving on family 
committees 

• Fundraising - families and community members may work with the school to 
raise additional resources to support students and the school program 
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• Advocacy - families and community members communicate the school design 
and outcomes to the public, educators and policy makers and advocate for 
necessary policies and resources 

•Aspire Board of Directors meetings - families and community members are 
welcome to the Board meeting. In compliance with the Brown Act, Aspire posts 
the agenda for Aspire Board of Directors meetings at least 72 hours prior to the 
meeting. 

ADDRESSING FAMILY CONCERNS AND COMPLAINTS 

Aspire is committed to working with families to address family concerns and 
complaints. Families will be encouraged to share their ideas and concerns with the 
School and Aspire throughout the school year. 

Aspire has established a formal complaint process to address any family 
complaints about the employees or employment practices of the organization. Aspire 
has issued a Uniform Complaint Procedure Policy and a Community Complaint Form. 
The revised Uniform Complaint Policy that was approved by the Board on September 4, 
2013 can be found in Appendix XII. Finally, Aspire is committed to providing a safe, 
discrimination-free and harassment-free education to its students. To help achieve this 
important end, Aspire has established a formal Discrimination and Harassment Policy 
and Complaint Procedure, attached in Appendix XIII. 

Aspire will establish complaint procedures that address both complaints 
alleging discrimination or violations oflaw and complaints regarding other areas. 
Aspire will not, at any time, refer complaints to the District. 

The complaint procedures will include the clear information with respect to the 
response timeline of the school, whether the school's response will be in writing, the 
party identified to respond to complaints, the party identified and charged with 
making final decisions regarding complaints, and whether the final decision will be 
issued in writing. The complaint procedures will be clearly articulated in the school's 
student and family handbook or distributed widely. 

Aspire will designate at least one employee to coordinate its efforts to comply 
with and carry out its responsibilities under Title IX of the Education Amendments of 
1972 (Title IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504) 
including any investigation of any complaint filed with Aspire alleging its 
noncompliance with these laws or alleging any actions which would be prohibited by 
these laws. Aspire will notify all its students and employees of the name, office 
address, and telephone number of the designated employee or employees. 

Aspire will adopt and publish grievance procedures providing for prompt and 
equitable resolution of student and employee complaints alleging any action, which 
would be prohibited by Title IX, or Section 504. 
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Aspire will implement specific and continuing steps to notify applicants for • 
admission and employment, students and parents of elementary and secondary school 
students, employees, sources of referral of applicants for admission and employment, 
and all unions or professional organizations holding collective bargaining or professional 
agreements with the recipient, that it does not discriminate on the basis of sex or mental 
or physical disability in the educational program or activity which it operates, and that it 
is required by Title IX and Section 504 not to discriminate in such a manner. 
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Element E: Employee Qualifications 

The qualifications to be met by individuals to be employed by the school. 

- California Education Code Section 47605(b) (5) (E) 

Aspire will recruit professional, effective, and qualified personnel to serve in 
administrative, instructional, instructional support, and non-instructional support 
capacities. Aspire believes that all of its employees play a key role in creating a 
successful learning environment and will recruit qualified employees throughout the 
organization. Aspire recognizes that employment is voluntary, and the Aspire Board of 
Directors shall not require any employee to be employed at an Aspire school. The 
School will conduct background checks on employee candidates to provide for the 
health and safety of the School's faculty, staff, and pupils and the academic success of 
the pupils. Aspire's Human Resources department, along with the Chief Academic 
Officer, shall monitor compliance with this policy. Employees will meet specific 
qualifications for employment as outlined in their job descriptions. Teachers at each 
school will meet all requirements for employment set forth in applicable provisions of 
law, including credential requirements outlined in Section 47605(1) of Charter Schools 
Act and the Elementary and Secondary Education Act. As provided in the Charter 
Schools Act, the School may choose not to require credentials for teachers in noncore, 
noncollege-prep courses (e.g. music, physical education, various electives, etc.). The 
educational and skill level qualifications and job descriptions of teachers to be employed 
in the School shall meet the educational goals as outlined in this charter. 

P RINCIPAL QUALI FICATIONS 

The School's Principal will be the instructional leader at the School and will be 
responsible for helping the School and students achieve the outcomes outlined in this 
charter petition. A biography of the School's Principal is attached in Appendix XIV. The 
Principal will have the following qualifications: 

Required knowledge, skills, and abilities: 
• Superb communication and community-building skills 
• Deep knowledge of curriculum development and elementary program 

design 
• A record of success in developing teachers 
• Entrepreneurial passion 

Required educational level: 
• Bachelors degree 
• Masters or Ph.D. in Education preferred 

Required experience: 
• 7 plus years teaching and administrative experience 
• 3 plus years working with urban students as a full-time teacher preferred 
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• Experience in performance asses ment 

OFFICE MANAGER QUALIFICATIONS 

The Office Managers are responsible for overall front office activities, will report 
to the Principal, and will work with students, parents, and outside parties. The Office 
Manager will have the following qualifications: 

Required knowledge, skills, and abilities: 

• Strong organizational, time management, and multi-tasking skills 
• Strong interpersonal and communication skills 
• Expedience in office management capacity 
• Ability to work independently as well as with a team 

Required educational level: 
• A.A. degree or equivalent work experience 

Required experience: 
• 4 plus years in fast-paced administrative support position 
• Experience in school front office preferable 
• Proficiency with Microsoft Office 

TEACHER QUALIFICATIONS 

Criteria for the selection of teachers are adapted from the five standards used for 
certification from the National Board for Professional Teaching Standards. During the 
hiring process, candidates are evaluated using these standards: 

1. Committed to students and learning 
2. Knowledgeable about their subject matter 
3. Skilled in management of learning 
4. Reflective in their practice 
5. Community-oriented 

In addition, teachers of core, college preparatory courses at each Aspire school 
will be required to hold a California Commission on Teacher Credentialing (CCTC) 
certificate, permit, or other document equivalent to that which a teacher in other public 
schools would be required to hold. Teachers who are hired to teach a specific subject 
(e.g. math) will be required to hold a subject-specific credential or permit from the 
CCTC. In accordance with Education Code Section 4 7605(1), flexibility shall be given 
with regard to noncore, noncollege preparatory courses. 

Additionally, teachers shall meet all applicable highly qualified requirements under the 
Elementary and Secondary Education Act. 
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TEACHER HIRING 

As a public charter school organization with a clearly defined focus, Aspire tends 
to attract educators interested in working in more accountable, innovative, collaborative 
environments-teachers and principals who are themselves educational entrepreneurs. 
A rigorous and sound process for selecting from the pool of teacher candidates is 
essential. A.spire's multiple-stage approach includes: a resume screen; interview with a 
site hiring committee (discussed below); demonstration lesson with students; and 
reference checks. 

The Principal will be in charge of making School hiring decisions and may have 
the opportunity to work with other staff and community members in making these 
decisions. The School may utilize a hiring team that includes some or all of the 
following individuals: 

• Principal: Chairs the hiring committee and makes all final decisions on hiring 
for the School. 

• Office Manager: Helps organize the process and paper trail, including: 
scheduling candidates for interviews and demonstration lessons; collecting 
score sheets; coordinating with current staff or participating students for 
demonstration lessons; and sending declined candidates' paperwork to 
A.spire's Home Office. 

• Teachers: Actively participate in evaluating candidates through interview and 
demonstration lesson observation. 

• Parents: Actively participate in evaluating candidates through the interview 
process, observe demonstration lessons and provide input. 

PROFESSIONAL DEVELOPMENT 

Once teachers are hired, Aspire invests in their continued professional 
development. Teachers new to Aspire participate in 1 week of training and four follow­
up trainings to become fluent in the Aspire education program; Aspire culture, literacy 
instruction, math instruction, rigorous interdisciplinary instruction, parent engagement 
and time with other team members examining student data. Each subject training 
includes professional development about assessing student achievement, classroom 
management and differentiating instruction. 

In addition, Aspire conducts several school-year workshops in specific areas. The 
School Principal, in his/her capacity as instructional leader, provides on-site coaching. 
Teachers are organized into teams, led by an experienced "lead teacher" who has the 
skills to mentor others. Teachers are then able to collaborate and support each other to 
reach the Schools' and individual students ' learning goals. Aspire also has instructional 
coaches who provide additional support, provide one-on-one consultation, and conduct 
experience-based group sessions (e.g. ew Teacher Support Program), Teachers are 
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observed a minimum of four times a year by their School Principal or a designee 
according to the Aspire Instructional Rubric which is based on the Danielson 
frameworks A copy of Aspire's Evaluation Tools is attached in Appendix XV. 

5 The J.iumell'or/.:fbr Teucl1111r;, created by Charlotte Danielson, is a comprehensive and coherent framework that identifies those 
aspects of a teacher's responsibilities that have been documented through empirical studies and theoretical research as promoting 
improved student learning . The Framework for Tcad1i11g is a va lidat0d instrument ; that is, studies have shown that teachers who 
receive higher ratings on their evaluation produce greater gains in student test scores. 
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Element F: Health and Safety Procedures 

The procedures that the school will f ollow to ensure the health and safe"ty of pupils and 
staff. These procedures shall include the requirement that each employee of the school 
furnish the school with a criminal record summary as described in Section 44237. 

- California Education Code Section 47605(b) (5) (F) 

In order to provide safety for all students and staff, Aspire has adopted and 
implemented full health and safety procedures and risk management policies at each 
school site in consultation with its insurance carriers and risk management experts. 
Aspire's Health and Safety Plan is attached in Appendix XVI. 

PROCEDURES FOR BACKGROUND CHECKS 

Employees and contractors of Aspire Public Schools will be required to submit to 
a criminal background check and to furnish a criminal record summary as required by 
Education Code Sections 44237 and 45125.i. New employees not possessing a valid 
California Teaching Credential must submit two sets of fingerprints to the California 
Department of Justice for the purpose of obtaining a criminal record summary. Aspire's 
Human Resources department, along with the Chief Academic Officer, shall monitor 
compliance with this policy. Volunteers outside of the direct supervision of a 
credentialed employee shall be fingerprinted and receive background clearance prior to 
volunteering without the direct supervision of a credentialed employee. 

ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS 

All non-certificated and certificated staff will be mandated child abuse reporters 
and will follow all applicable reporting laws. 

TUBERCULOSIS TESTING 

Faculty and staff will be tested for tuberculosis prior to commencing employment 
and working with students as required by Education Code Section 49406. 

IMMUNIZATIONS 

All students enrolled and staff will be required to provide records documenting 
immunizations as is required at public schools pursuant to Health and Safety Code 
Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-
6075. All ih grade students must be immunized with a pertussis (whooping cough) 
vaccine booster. 

MEDICATION IN SCHOOL 
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The School will adhere to Education Code Section 49423 regarding • 
administration of medication in school and will abide by all guidance as issued by the 
California Department of Education and applicable law. 

VISION, HEARING, AND SCOLIOSIS 

Aspire will adhere to Education Code Section 49450, et seq., regarding vision, 
hearing, and scoliosis screening as applicable to the grade levels served by the School. 

DIABETES 

The School will provide an information sheet regarding type 2 diabetes to the parent 
or guardian of incoming ih grade students, pursuant to Education Code Section 
49452. 7. The information sheet shall include, but shall not be limited to, all of the 
following: 

1. A description of type 2 diabetes. 

2 . A description of the risk factors and warnmg signs associated with type 2 

. diabetes. 

3. A recommendation that students displaying or possibly suffering from risk 
factors or warning signs associated with type 2 diabetes should be screened for • 
type 2 diabetes. 

4. A description of treatments and prevention of methods of type 2 diabetes. 

5. A description of the different types of diabetes screening tests available. 

EMERGENCY PREPAREDNESS 

The School shall adhere to Emergency Preparedness Procedures drafted 
specifically to the needs of the school. These procedures shall include, but not be 
limited to the following responses: fire, flood, earthquake, terrorist threats, and hostage 
situations. If assuming a facility that was previously used as a school site, any existing 
emergency preparedness plan for the school site may be used as a starting basis for 
updating the procedures for the School. The School's Emergency Preparedness Plan can 
be found in Appendix XVI a. 

BLOOD BORNE PATHOGENS 

The School shall meet state and federal standards for dealing with blood borne 
pathogens and other potentially infectious materials in the work place. Whenever 
exposed to blood or other bodily fluids through injury or accident, staff and students 
shall follow the latest medical protocol for disinfecting procedures. 
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DRUG FREE/ ALCOHOL FREE/SMOKE FREE ENVIRONMENT 

The School shall function as a drug, alcohol and tobacco free workplace. 

ASBESTOS 

The School shall occupy facilities that comply with the Asbestos requirement as 
cited in the Asbestos Hazard Emergency Response Act (AHERA), 40CFR part 763. 
AHERA requires that any building leased or acquired that is to be used as a school or 
administrative building shall maintain an asbestos management plan. 

FACILITY SAFETY 

The School shall comply with Education Code Section 4 7610 by either utilizing 
facilities that are compliant with the Field Act or facilities that are compliant with the 
California Building Standards Code. The School agrees to test sprinkler systems, fire 
extinguishers, and fire alarms annually at its facilities to ensure that they are maintained 
in an operable condition at all times. The School shall conduct fire drills as required 
under Education Code Section 32001. 

COMPREHENSIVE SEXUAL HARASSMENT POLICIES AND PROCEDURES 

Aspire is committed to providing a school that is free from sexual harassment, as 
well as any harassment based upon such factors as race, religion, creed, color, national 
origin, ancestry, age, medical condition, marital status, sexual orientation, or disability. 
Aspire has developed a comprehensive policy to prevent and immediately remediate any 
concerns about sexual discrimination or harassment at the school (including employee 
to employee, employee to student, and student to employee misconduct). 
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Element G: Means to Achieve Racial/Ethnic Balance 

The means by which the school will achieve a racial and ethnic balance among its 
pupils that is reflective of the general population residing within the territorial 
jurisdiction of the school district to which the charter petition is submitted. 

- California Education Code Section 47605(b) (5) (G) 

Aspire will strive to ensure that the student population of the School will be 
reflective of the general population residing within the territorial jurisdiction of the 
District. Aspire will monitor the racial and ethnic balance among its students on an 
annual basis and will engage in a variety of means and strategies, including monitoring 
and revising its student outreach plan on an annual basis, to try to achieve a racially and 
ethnically diverse student population. These strategies will include: 

• Developing an enrollment timeline and process that allows for a broad-based 
recruiting and application process, 

• Engaging in outreach efforts and making presentations via neighborhood groups, 
community organizations, churches, other leadership organizations, and local 
preschools, 

• 

• Advertising openings through marketing brochures, posting flyers in 
neighborhoods, distributing flyers at local grocery stores, and/ or TV /radio public 
service announcements targeted towards diverse populations, and when needed, • 
in various languages. 

Aspire shall not discriminate on the basis of the characteristics listed in Section 
220 (actual or perceived disability, gender, gender identity, gender expression, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that 
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code 
or association with an individual who has any of the aforementioned characteristics) . 
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Element H: Admission Requirements 

Admission requirements, if applicable. 

- California Education Code Section 47605(b) (5) (H) 

Aspire will be nonsectarian in its programs, admission policies, and all other 
operations, and will not charge tuition nor discriminate against any student based upon 
any of the characteristics listed in Education Code Section 220 (actual or perceived 
disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in Section 
422.55 of the Penal Code or association with an individual who has any of the 
aforementioned characteristics). 

Aspire shall admit all pupils who reside in the State of California who wish to 
attend the School subject to the provisions set forth below. No test or assessment shall 
be administered to students prior to acceptance and enrollment into the school. Aspire 
will comply with all laws establishing minimum and maximum age for public school 
attendance in charter schools. 

As part of the Fall Information Update, the School will notify the District in 
writing of the application deadline and proposed lottery date. The School will ensure 
that all application materials will reference these dates as well as provide complete 
information regarding application procedures, key dates, and admissions preferences 
and requirements consistent with approved charter. 

The Aspire application process is comprised of the following: 

• Completion of a Student Interest Form for each child who is interested in 
attending the school 

Applications will be accepted during a publicly advertised open application 
period each year for enrollment in the following school year. Following the open 
enrollment period each year, applications shall be counted to determine whether any 
grade level has received more applications than availability. In the event that this 
happens, the School will hold a public random drawing to determine enrollment for the 
impacted grade level, with the exception of existing students who are guaranteed 
enrollment in the following school year. Enrollment preferences in the case of a public 
random drawing shall be as follows: 

• All Students currently enrolled in the School 
• Children of Aspire Regular, Full-time employees 
• Siblings of students already admitted to the School 
• Children of founding families of the School 
• Children residing within the District 
• All other students who reside in the state of California 
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At the conclusion of the public random drawing, all students who were not granted 
admission due to capacity shall be given the option to put their name on a waitlist 
according to their draw in the lottery. This waitlist will allow students the option of 
enrollment in the case of an opening during the current school year. 

In no circumstance will a waitlist carry over to the following school year. 

Upon confirmation that a student has secured a spot at the school, parents must submit 
a completed Registration Form. 

PLANNED APPLICATION, PUBLIC RANDOM DRAWING, AND ADMISSION SCHEDULE 

Aspire typically utilizes the following application, public random drawing, and 
admission schedule. The schedule below may be abbreviated to ensure all steps are 
followed wittiin a shorter timeframe if required by the opening date of a particular 
Aspire school. 

December - January 

January-March 

March-May 

\ 
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Recruit students (via referrals, networking, 
and holding enrollment and option fairs). 
Collect Student Interest Forms. 

Send re-enrollment forms to existing 
students to identify open seats. Public 
random drawing conducted (if necessary). 

Waitlist letters distributed to applicants 
not selected in the public random drawing. 
Acceptance letters and registration packets 
distributed to parent and children who 
have been drawn in the public random 
drawing. 
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Element I: Financial Audit 

The manner in which annual, independent, financial audits shall be conducted, which 
shall employ generally accepted accounting principles, and the manner in which audit 
exceptions and deficiencies shall be resolved to the satisfaction of the chartering 
authority. 

- California Education Code Section 47605(b) (5) (I) 

An annual fiscal audit, required under the Charter Schools Act, will be conducted 
by an auditor with experience in education finance and will use generally accepted 
accounting principles. Aspire's Audit Committee, in conjunction with Aspire's Chief 
Financial Officer, is responsible for contracting with the independent auditor, who shall 
be selected from the Certified Public Accountant's Directory published by the State 
Controller's Office. The audit shall be conducted in accordance with Education Code 
Section 47605(m) and the applicable portions of Standards and Procedures for Audits of 
California K-12 LEAs as published in the California Code of Regulations. Aspire's Chief 
Financial Officer is responsible for overseeing the independent audit. Aspire shall 
transmit a copy of its annual independent financial audit report for the preceding fiscal 
year to the District or designated staff and any other entities (such as the State Board of 
Education, the California Department of Education, the County Office of Education, or 
any other agency as the State Board of Education may direct) as required by law and by 
December 15 of each year. Aspire will resolve audit exceptions and deficiencies, if any, 
in a timely fashion. All exceptions and deficiencies and their remedies and will be 
communicated to the District in a timely matter. 

Any disputes regarding the resolution of audit exceptions and deficiencies will be 
referred to the dispute resolution process contained in this charter, or if applicable, 
referred to the Education Audit Appeal Panel (EAAP) appeal process as required by 
Education Code Section 41344. The independent financial audit of the School is a 
public record to be provided to the public upon request. 

Aspire, in accordance with Education Code Section 4 7604.3, shall promptly 
respond to all reasonable inquiries, including but not limited to, inquiries regarding 
financial records, from the District and shall consult with the District regarding any such 
inquiries. Aspire acknowledges that it is subject to audit by the District if the District 
seeks an audit of Aspire, it shall assume all costs of such audit. This obligation for the 
District to pay for an audit only applies if the audit requested is specifically requested by 
the District and is not otherwise required to be completed by Aspire by law or charter 
provis10ns. 

To the extent that Aspire is a recipient of federal funds, including federal Title I, 
Part A funds, Aspire has agreed to meet all of the programmatic, fiscal and other 
regulatory requirements of the No Child Left Behind Act and other applicable federal 
grant programs. Aspire agrees that it will keep and make available to the District any 
documentation necessary to demonstrate compliance with the requirements of the No 
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Child Left Behind Act and other applicable federal programs, including, but not limited • 
to, documentation related to required parental notifications, appropriate credentialing 
of teaching and paraprofessional staff, where applicable, or any other mandated 
federal program requirement. The mandated requirements of NCLB include, but are 
not the limited to, the following: 

• Notify parents at the beginning of each school year of their "right to know" the 
professional qualifications of their child's classroom teacher including a timely 
notice to each individual parent that the parent's child has been assigned, or 
taught for four or more consecutive weeks by, a teacher who is not highly 
qualified. 

• Develop jointly with, and distribute to, parents of participating children, a 
school-parent compact. 

• Hold an annual Title I meeting for parents of participating Title I 
students. 

• Develop jointly with, agree on with, and distribute to, parents of participating 
children a written parent involvement policy. 

Aspire also understands that as part of its oversight of the school, the Office of Charter 
School.s may conduct program review of federal and state compliance issues. 
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Element J: Pupil Suspension and Expulsion Procedures 

The procedures by which pupils can be suspended or expelled. 

For California School - California Education Code Section 47605(b) (5) (J) 

The policies and procedures for suspension and expulsion will be periodically 
reviewed and the list of offenses for which students are subject to suspension and 
expulsion will be modified as necessary and based on California Education Code. See 
Appendix XVII for the School's complete suspension and expulsion policies and 
procedures. The School will notify the District of any expulsions. The School will 
account for suspended or expelled students in its average daily attendance accounting as 
provided by law. The School shall notify, within 30 days, the superintendent of the 
District of any pupil who is expelled or leaves The School without graduating or 
completing the school year for any reason. The school district notified shall be 
determined by the pupil's last known address. The School shall, upon request, provide 
that school district with a copy of the cumulative record of the pupil, including a 
transcript of grades or report card and health information, pursuant to Education Code 
Section 47605(d)(3). 

In the case of a special education student, or a student who receives 504 
accommodations, the School will ensure that it makes the necessary adjustments to 
comply with the mandates of State and federal laws, including the IDEA and Section 504 
of the Rehabilitation Plan of 1973, regarding the discipline of students with disabilities. 
Prior to recommending expulsion for a Section 504 student or special education student, 
the charter administrator will convene a review committee to determine 1) if the conduct 
in question was caused by, or had a direct and substantial relationship to the child's 
disability; or 2) if the conduct in question was the direct result of the LEA's failure to 
implement the 504 plan or IEP. If it is determined that the student's misconduct was 
not caused by or had direct and substantial relationship to the child's disability or the 
conduct in question was not a direct result of the LEA's failure to implement the 504 
plan or IEP, the student may be expelled. 
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Element K: Employee Retirement System 

The manner by which staff members of the charter schools will be covered by the State 
Teachers' Retirement System, the Public Employees' Retirement System, or federal 
social security. 

- California Education Code Section 47605(b) (5) (K) 

All employees of Aspire who qualify for membership in STRS or PERS shall be 
covered under the appropriate system. Employees will contribute at the rate established 
by STRS or PERS. The Payroll/Benefits Manager of Aspire will ensure that appropriate 
arrangements for the coverage have been made. Aspire will make all employer 
contributions as required. Aspire will also make contributions for workers' 
compensation insurance, unemployment insurance and any other payroll obligations of 
an employer. 
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Element L: Pupil School Attendance Alternatives 

The public school attendance alternatives for pupils residing within the school district 
who choose not to attend charter schools. 
- California Education Code Section 47605(b)(5)(L) 

Aspire schools are "schools of choice," and the School recognizes that pupil 
attendance is voluntary and no pupil shall be required to attend an Aspire school. 
Students who opt not to attend the School may attend other district schools in 
accordance with existing enrollment and transfer policies of their district or county of 
residence. The parent or guardian of each student enrolled in the School will be notified 
that their student shall have no right to admission in a particular school of any local 
educational agency (or program of any local educational agency) as a consequence of 
enrollment in the School, except to the extent that such a right is extended by the local 
educational agency. 
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Element M: Description of Employee Rights 

A description of the rights of any employee of the school district upon leaving the 
employment of the school district to work in a charter school, and of any rights of 
return to the school district after employment at a charter school. 

- California Education Code Section 47605(b) (5) (M) 

The right to leave the District and take employment at the School, as well as the 
right to return to the District for School employees who were previously District 
employees, will be as specified in District policies, procedures or collective bargaining 
agreements addressing this issue. The rights of employees to leave another LEA or 
another organization will be as specified in their previous LEA or organization. 
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Element N: Dispute Resolution Procedures 

The procedures to be followed by the charter school and the entity granting the charter 
to resolve disputes relating to provisions of the charter. 

- California Education Code Section 47605(b) (5) (N) 

Aspire is committed to working with the District in a spirit of cooperation. Matters 
unable to be resolved by the District Superintendent or designee and Aspire will be referred 
to a mutually agreed upon legally licensed mediator at standard cost. Any costs and fees 
other than attorney fees associated with the mediation shall be shared equally by the 
parties. 

The staff and Governing Board members of Aspire agree to attempt to resolve all 
disputes between the District and Aspire regarding this charter pursuant to the terms of 
this section. Both will refrain from public commentary regarding any disputes until the 
matter has progressed through the dispute resolution process. 

Any controversy or claim arising out of or relating to the charter agreement 
between the District and Aspire, except any controversy or claim that in any way related 
to revocation of this charter, shall be handled first through an informal process in 
accordance with the procedures set forth below. 

(1) Any controversy or claim arising out of or relating to the charter agreement, except 
any controversy or claim that in any way related to revocation of this charter, must be 
put in writing ("Written Notification") by the party asserting the existence of such 
dispute. The Written Notification must identify the nature of the dispute and all 
supporting facts known to the party giving the Written Notification. The Written 
Notification may be tendered by personal delivery, by facsimile, or by certified mail. 
The Written Notification shall be deemed received (a) if personally delivered, upon date 
of delivery to the address of the person to receive such notice if delivered by 5:00 PM or 
otherwise on the business day following personal delivery; (b) if by facsimile, upon 
electronic confirmation of receipt; or (c) if by mail, two (2) business days after deposit in 
the U.S. Mail. All written notices shall be addressed as follows: 

To School, c/ o Area Superintendent: 
Aspire Bay Area Regional Office 
400 105th Avenue 
Oakland, CA 94603 

To District Superintendent: 
Oakland Unified School District 
1025 Second Avenue 
Oakland, CA 94606-2212 
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(2) A written response ("Written Response") shall be tendered to the party providing the • 
Written Notification within twenty (20) business days from the date of receipt of the 
Written Notification. The Written Response shall state the responding party's position 
on all issues stated in the Written Notification and set forth all fact which the 
responding party believes supports its position. The Written Response may be tendered 
by personal delivery, by facsimile, or by certified mail. The Written Response shall be 
deemed received (a) if personally delivered, upon date of delivery to the address of the 
person to receive such notice if delivered by 5:oop.m., or otherwise on the business day 
following personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; 
or (c) if by mail, two (2) business days after deposit in the U.S. Mail. The parties agree 
to schedule a conference to discuss the claim or controversy ("Issue Conference"). The 
Issue Conference shall take place within fifteen (15) business days from the date the 
Written Response is received by the other party. 

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue 
Conference, then either party may request that the matter be resolved by mediation. 
Each party shall bear its own costs and expenses associated with the mediation. The 
mediator's fees and the administrative fees of the mediation shall be shared equally 
among the parties. Mediation proceedings shall commence within 60 days from the 
date of the Issue Conference. The parties shall mutually agree upon the selection of a 
mediator to resolve the controversy or claim at dispute. If no agreement on a mediato'r 
is reached within 30 days after a request to mediate, the parties will use the processes 
and procedures of the American Arbitration Association ("AAA") to have an arbitrator 
appointed. • 

(4) If the mediation is not successful, the parties agree that each party has exhausted its 
administrative remedies and shall have any such recourse available by law. 
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Element 0: Exclusive Public School Employer Declaration 

A declaration whether or not the charter school shall be deemed the exclusive public 
school employer of the employees of the charter school for the purposes of the 
Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) 
of Division 4 of Title 4 of Title 1 of the Government Code). 

- California Education Code Section 47605(b) (5) (0) 

For the purposes of the Educational Employment Relations Act ("EERA"), Aspire 
is deemed the exclusive public school employer of the employees of the School. Aspire 
will comply with the EERA. 

Asp ire ERES Academy Renewal Charter (2014-2019) 61 



Element P: Process for Charter School Closure 

A description of the procedures to be used if the charter school closes. The procedures 
shall ensure a final audit of the school to determine the disposition of all assets and 
liabilities of the charter school, including plans for disposing of any net assets and for 
the maintenance and transfer of pupil records. 

- California Education Code Section 476d4(b) (5) (P) 

In the event that the School closes and does not continue operating under this 
charter or a different charter, the following procedures, which are adapted from the 
procedures recommended by the California Department of Education ("CDE"), shall be 
utilized to ensure a final audit of the School to determine the disposition of all assets 
and liabilities of the School, including plans for disposing any net assets and for the 
maintenance and transfer of pupil records. 

DOCUMENTATION OF CLOSURE ACTION 

• 

The decision to close the School for any reason will be documented by an official 
action of the Aspire Board of Directors. The action will identify the reason for the 
School's closure (i .e. whether the charter was revoked, not renewed or closed 
voluntarily) and the effective date of the closure, and an entity and person or persons 
responsible for closure-related activities. • 

NOTIFICATION TO THE CALIFORNIA DEPARTMENT OF EDUCATION 

Notification will be given to the Charter Schools Unit at the CDE and to the 
County Office of Education. The notification will include the following information: 

a. School name, charter number, and CDS code; 
b. Date of closure action; 
c. Effective date of the closure, if different; and 
d. Reason for the closure. (Note: If the charter is revoked pursuant to Education 

Code Section 4 7604.5 or revoked or not renewed pursuant to Education Code 
Section 4 7607, the notice should clearly state that the charter has been revoked 
or not renewed, as appropriate. If it is being closed for other reasons, the notice 
should specify the reason(s) and clarify that the charter school is being closed, 
but not revoked). 

NOTIFICATION TO PARENTS AND STUDENTS 

The Aspire Board of Directors will promptly notify parents and students of the 
School, the State Board of Education, the County Office of Education in which the 
schools are located, the School's SELPA, the retirement systems in which the School's 
employees participate (e.g., Public Employees' Retirement System, State Teachers' • 
Retirement System, and federal social security), and the California Department of 

Aspi re ERES Academy Renewa l Charter (2014-2019) 62 



Education of the closure as well as the effective date of the closure. This notice will also 
include the name(s) of and contact information for the person(s) to whom reasonable 
inquiries may be made regarding the closure; the pupils' school districts of residence; 
and the manner in which parents/guardians may obtain copies of pupil records, 
including specific information on completed courses and credits that meet graduation 
requirements. 

The Board will ensure that the notification to the parents and students of the 
schools of the closure provides information to assist parents and students in locating 
suitable alternative programs. This notice will be provided promptly following the 
Board's decision to close the charter. 

The Board will also develop a list of pupils in each grade level and the classes they 
have completed, together with information on the pupils' districts of residence, which 
they will provide to the entity responsible for closure-related activities. 

NOTIFICATION TO RECEIVING DISTRICTS 

In the event that any students reside outside the District, the School will notify 
each school district that is responsible for providing education services so that the 
receiving district may assist in facilitating student transfers. 

STUDENT AND SCHOOL RECORDS RETENTION AND TRANSFER 

The School will facilitate the timely transfer of student records to each student's 
district of eligibility or school to which the student will transfer. All transfers of student 
records will be made in compliance with the Family Educational Rights and Privacy Act 
("FERP A") 20 U.S.C. § 1232g. The School will ask the District to store original records of 
the School's students. All records of the School shall be transferred to the District upon 
School closure. The School and the District will assist parents in the transfer of their 
students to other appropriate schools. In the event that the School is unable to transfer 
student records for any reason, the School will maintain them in a safe and secure 
location and will provide authorized District employees with access to these records. The 
School will maintain all school records, including financial and attendance records, for a 
reasonable period after the School closure. 

All state assessment results, special education records, and personnel records will 
be transferred to and maintained by the entity responsible for closure-related activities 
in accordance with applicable law. 

FINANCIAL (LOSE-OUT 

Aspire will have an independent audit completed within six months after the 
closure of the School. This may coincide with the regular annual audit of Aspire. The 
purpose of the audit is to determine the net assets or net liabilities of the School. The 
final audit will include an accounting of all the School's financial assets, including cash 
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and accounts receivable and an inventory of property, equipment, and other items of • 
material value, an accounting of the liabilities, including accounts payable and any 
reduction in apportionments as a result of audit findings or other investigations, loans, 
and unpaid staff compensation, and an assessment of the disposition of any restricted 
funds received by or due to the School. The cost of the audit will be considered a 
liability of the School. 

In addition to this final audit, the School will also submit any required year-end 
financial reports to the CDE and the District in the form and time frame required, 
pursuant to Education Code section 47604.33. These reports will be submitted as soon 
as possible after the closure action, but no later than the required deadline for reporting 
for the fiscal year. 

DISSOLUTION OF AsSETS 

On closure of the School, all assets of the School, including but not limited to all 
leaseholds, personal property, intellectual property and all ADA apportionments and 
other revenues generated by students attending the School, remain the sole property of 
Aspire and upon the dissolution of the non-profit public benefit corporation shall be 
distributed in accordance with the Articles of Incorporation. The distribution shall 
includ~ return of any grant funds and restricted categorical funds to their source in 
accordance with the terms of the grant or state and federal law, as appropriate, which 
may include submission of final expenditure reports for entitlement grants and the filing • 
of any required Final Expenditure Reports and Final Performance Reports, as well as 
the return of any donated materials and property in accordance with any conditions 
established when the donation of such materials or property was accepted. 

On closure, Aspire shall remain solely responsible for all liabilities arising from 
the operation of the School. 

As the School is operated by a non-profit public benefit corporation, should the 
corporation dissolve, the Board will follow the procedures set forth in the California 
Corporations Code for the dissolution of a non-profit public benefit corporation and file 
all necessary filings with the appropriate state and federal agencies. 

\ 
Aspire will utilize the School\s reserve fund to undertake any expenses associated 

with the closure procedures identifi~d above. 
I 
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Charter-Related Issues 

Term of Charter Petition 

A charter may be granted pursuant to Sections 47605 ... for a period not to exceed 
five years. A charter granted by a school district governing board ... may be granted 
one or more subsequent renewals by that entity. Each renewal shall be for a period of 
five years. A material revision of the provisions of a charter petition may be made 
only with the approval of the authority that granted the charter. The authority that 
granted the charter may inspect or observe any part of the charter school at any time. 

- California Education Code Section 4 7607( a)(1) 

The School's renewed charter shall begin on July 1, 2014 and will expire on June 
30, 2019. Any amendments to School's charter may be made by the mutual agreement 
of the governing board of Aspire and the District. Aspire may present a petition to 
materially amend the charter at any time, and the District agrees to respond to such 
petitions pursuant to the process, criteria and timelines specified in the Charter Schools 
Act. 

Interpreting the Charter 

All terms of the charter that can be interpreted as within the intent of the 
California Education Code shall be interpreted in such a manner. 

The terms of this charter contract are severable. In the event that any of the 
provisions are determined to be unenforceable or invalid for any reason, the remainder 
of the charter shall remain in effect, unless mutually agreed otherwise by Aspire and the 
District. Aspire and the District agree to meet to discuss and resolve any issues or 
differences relating to invalidated provisions in a timely, good faith fashion. 

Renewing the Charter 

The School must submit its renewal petition to the Office of Charter Schools no 
earlier than 270 days before the charter is due to expire unless otherwise agreed by the 
Office of Charter Schools. 

Revoking the Charter 

The District may revoke the charter of the School in accordance with Education 
Code Section 47607, any successor provisions to section 47607, or other statutory 
provisions, if enacted after the date of the charter, regarding the revocation of charters. 
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District Impact Statement 

The governing board of a school district shall require that the petitioner or 
petitioners provide information regarding the proposed operation and potential 
effects of the school, including, but not limited to, the facilities to be utilized by the 
school, the manner in which administrative services of the school are to be provided, 
and potential civil liability effects, if any, upon the school and upon the school district. 
The petitioner or petitioners shall also be required to provide .financial statements that 
include a proposed.first-year operational budget, including start-up costs, and cash­
flow and .financial projections for the first three years of operation. 

- California Education Code Section 47605(g) 

Agreement Terms 

Aspire acknowledges that ·pursuant to Article XVI section 8.5( e) of the California 
Constitution, sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 
35256(c), and 35258 of the Education Code require schools, including Aspire, to 
provide certain information in certain formats in certain ways to the general public and 
specifically to parents of students at the School and of the District. Aspire further 
acknowledges that it has the obligation to provide all of such information to the 
District that is required by these referenced authorities in a timely manner so that the . 
District may meet its obligations under those authorities as well. To the extent that 
there is information that the District has, but that Aspire does not have that Aspire 
needs in order to meet its obligations, the District shall provide the same to Aspire in a 
reasonably timely manner upon request. 

The District may charge for the actual costs of supervisorial oversight of the 
School not to exceed 1% of the School's revenue, or the District may charge for the 
actual costs of supervisorial oversight of the School not to exceed 3% if the School is 
able to obtain substantially rent free facilities from the District. 
Notwithstanding the foregoing, the District may charge the maximum supervisorial 
oversight fee allowed under the law as it may change from time to time. 

Aspire agrees to observe and abide by the following terms and conditions as a 
requirement for receiving and maintaining their charter authorization: 

• The School is subject to District oversight. 

• The District's statutory oversight responsibility continues throughout the life 
of the charter and requires that it, among other things, monitor the fiscal 
condition of the School 

• The District is authorized to revoke this charter for, among other reasons, the 
failure of the School to meet generally accepted accounting principles or if it 
engages in fiscal mismanagement in accordance with Education Code Section 

Aspire ERES Academy Renewal Charter (2014-2019) 66 

• 

• 

• 



Accordingly, the District hereby reserves the right, at District cost, pursuant to its 
oversight responsibility, to audit the School's books, records, data, processes and 
procedures through the Office of Charter Schools or other means. The audit may 
include, but is not limited to, the following areas: 

• Compliance with terms and conditions prescribed in the charter, 
• Internal controls, both financial and operational in nature, 
• The accuracy, recording and/ or reporting of school financial information, 
• The school's debt structure, 
• Governance policies, procedures and history, 
• The recording and reporting of attendance data, 
• The school's enrollment process, suspension and expulsion procedures, and 

parent involvement practices, 
• Compliance with safety plans and procedures, and 
• Compliance with applicable grant requirements. 

The School shall cooperate fully with such audits and to make available any and all 
records necessary for the performance of the audit upon 30 day's notice to The School. 
When 30 days notice may defeat the purpose of the audit, the District may conduct the 
audit upon 24 hour's notice. 

In addition, if an allegation of waste, fraud or abuse related to Aspire's operations 
is received by the District, Aspire shall be expected to cooperate with any investigation 
undertaken by the Office of Charter Schools, at District cost. This obligation for the 
District to pay for an audit only applies if the audit requested is specifically requested by 
the District and is not otherwise required to be completed by the School by law or charter 
provisions. 

Facilities 

The School intends to continue operating at its current location at 1936 
Courtland Avenue, Oakland, California 94601. The building is sufficient for the current 
student enrollment, but Aspire is searching for a larger facility that will allow the School 
to increase its enrollment to approach the target enrollment for an Aspire K-8 school. 

If the School fails to submit a certificate of occupancy or other valid 
documentation to the District verifying that the intended facility in which the school 
will operate complies with Education Code Section 47610, not less than 30 days before 
the school is scheduled to begin operation pursuant to the first year of this renewal 
term, it may not commence operations unless an exception is made by the Office of 
Charter Schools and/ or the local planning department or equivalent agency. If the 
School moves or expands to another facility during the term of this charter, the School 
shall provide a certificate of occupancy or other valid documentation to the District 
verifying that the intended facility in which the school will operate complies with 
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Education Code Section 4 7610, to the District for each facility at least 30 days before 
school is scheduled to begin operations in the facility or facilities. The School shall 
not begin operation in any location for which it has failed to timely provide a 
certificate of occupancy to the District, unless an exception is made by the Office of 
Charter Schools and/ or the local planning department or equivalent agency. 

Notwithstanding any language to the contrary in this charter, the interpretation, 
application, and enforcement of this provision are not subject to the Dispute Resolution 
Process. 

Administrative Services 

Aspire has an experienced administrative staff that handles a variety of "back 
office" services like payroll, accounting, and purchasing. Aspire will be responsible for 
all of its own personnel salary and benefit plans, provisions and costs. In the event that 
any administrative services are to be provided by the District, the specifics will be agreed 
to in a Memorandum of Understanding between Aspire and the District. 

Potential Civil Liability Effects 

The School shall be operated by Aspire Public Schools, a California non-profit 

• 

public benefit corporation. This corporation is organized and operated exclusively for • 
charitable purposes within the meaning of Section 501(c)(3) of the Internal Revenue 
Code and California Revenue and Taxation Code Section 23701(d). 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a 
charter school operated by or as a non-profit public benefit corporation shall not be 
liable for the debts or obligations of the charter school or for claims arising from the 
performance of acts, errors or omissions by the School if the authority has complied 
with all oversight responsibilities required by law. The School shall work diligently to 
assist the District in meeting any and all oversight obligations under the law, including 
meetings, reporting, or other authorizer-requested protocol to ensure the District shall 
not be liable for the operation of the School. 

The corporate bylaws of Aspire shall provide for indemnification of the Aspire's 
Board, officers, agents, and employees, and Aspire will purchase general liability 
insurance, Board Members and Officer's insurance, and fidelity bonding to secure 
against financial risks. Insurance coverage may be made by joint powers authority 
authorized to conduct business in the State of California and limits will set at 
commercially reasonable levels. A copy of Aspire's Evidence of Insurance is attached in 
Appendix XVIII. The District shall be named as an additional insured and Aspire will 
institute appropriate risk management practices as discussed herein, including 
screening of employees, establishing codes of conduct for students, and dispute 
resolution. 
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Financial Statements 

Attached, in Appendix XIX, please find the following documents for the School: 

• Budget assumptions 
• 3-year budget and cash flow 
• 3-year budgeted Profit & Loss Statement 

Aspire has been receiving funding pursuant to provisions of the California 
Education Code as it has opted to be direct-funded. Any funds due to the school that 
flow through the District shall be forwarded to Aspire in a timely fashion. 

In order to ensure the necessary oversight and review of mandated reports for 
which the authorizer must determine fiscal health and sustainability, the following 
schedule of reporting deadline to the District will apply each year of the term of this 
charter; 

1. September 1- Final Unaudited Financial Report for Prior Year 

2. December 1- Final Audited Financial Report for Prior Year 

3. December 1- First Interim Financial Report for Current Year 

4. March 1 - Second Interim Financial Report for Current Year 

5. June 15 - Preliminary Budget for Subsequent Year 
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Appendix I: 

Performance Report 



CHARTER REN AL PE.R 0 GU 

In reviewing your performance report, the Office of Charter Schools is seeking an honest and reflective self-appraisal of 

strengths and weaknesses of the school's charter, with credible and com pelling plans for building on success, maintaining 

momentum, and making necessary changes for improvement of the school. • 
~ Where appropriate, please be evaluative and make your focus outcomes for students. When descriptive responses 

are requested, please provide comprehensive, yet concise responses. 

~ Please place an "X" against the grade (5-1) which most accurately reflects your judgment of overall quality in 

response to the questions. 

~ Please note that your ratings given here are intended to provide guidance for the inquiry that will occur during the 
renewal process, primarily at the time of the Renewal Site Inspection. 

~ If there are sections where you feel you are not in a position to respond, please consider eliciting responses from 

more appropriate parties (i .e. governing board president) . 

~ You may find it helpful to refer to the renewal criteria and their respective characteristics outlined in the Renewal 

Handbook. 

This report is to be submitted to the Board of Education in conjunction with the submission of the charter petition 
requesting charter renewal. Please submit a draft to the Office of Charter Schools in advance of your renewal inspection, 
consistent with the guidelines outlined in your Renewal Handbook. 

1 What is distinctive about your school? 

ERES Academy, an Aspire Public School, is an urban charter school located at 1936 Courtland Avenue, 

Oakland, California . Currently, we have 223 students enrolled in grades kindergarten through eighth 

grade. ERES Academy opened in the fall of 2009 and it has been in the same location since its 
inception. 97% of ERES students are Latino and 97% of ERES students receive free or reduced lunch. 

65% of our students are English Language Learners and 21 students receive special education 
services. 

The vision of ERES Academy is to empower students to go to college and contribute to their 
communities. There are five components of the ERES' mission : 

• Prepare all students for college through an engaging, rigorous, standards-based curriculum 

• Partner with families to instill college-going culture and to foster CARES values in our 
students 

• Cultivate a safe environment with clear expectations for all 

• Provide dedicated adults who stay present in the field and who model life-long learning 

• Build positive relationships with the community through neighborhood resources 

Other areas that make ERES distinctive include: small school size, longer school day, longer school 
year, middle school math intervention, and the following : 

Advisory: Every 6 th, 7 th, and g th grader is assigned a staff member to be their advisor. Advisory classes 

are gender-based and meet three times a week. An advisor' s responsibility is to act as the student's 

advocate on campus. Advisory has a social/emotional component where the groups may discuss 

topics that range from bullying to sexuality to drug use. There is also an academic component which 

includes monitoring progress reports & facilitating student-led conferences. Advisory gives the adults 
the opportunity to know a small group of students. 
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Blended Learning: In 2011, ERES received a substant ial grant to pilot blended learning rotations in 

five classes. Due to its success, we received addit ional grants to adopt blended learning in every 
classroom . In a blended learning model, students rotate between three stations: small group 

instruction with the teacher, independent work, and adaptive computer software. Students take a 
diagnostic assessment in the beginning of the year which enables the computer software to adapt to 

their appropriate level. Throughout the year, students, families, and teachers receive data about the 
student's progress on the computer. 

Counseling: This year, we have hired a full-time Social Worker who provides individual & small group 
counseling, oversees our school-wide behavior system based on Restorative Justice, and collaborates 
closely with families and local community organizations. 

Town Hall: Every week, ERES holds a Town Hall (all-school student assembly) for the purpose of 

building culture. Each class performs a college cheer & then we celebrate individual students & staff 
for birthdays, achievement, and CARES skills. Occasionally, we incorporate additional celebrations 

include African American History, Latino Heritage, Children's Day, and CST kick-off. 

RTI: The RTI team analyzes all school-wide reading data, which includes the following assessments : 

STAR Reading, Aspire-wide benchmarks, and the DRA. Using this data, the team "tiers" every 

student. The Tier 1 students receive whole class interventions; the Tier 2 students receive whole 

class and additional classroom support; and the Tier 3 students receive classroom support and they 
meet with the literacy specialist and/or Ed Specialist. The literacy specialist and Ed Specialist meet 

monthly with every data team to discuss the Tier 2 and Tier 3 students. This RTI system has enabled 

us to ensure that students' needs are being met. After the next RTI reading cycle, we will begin to 
analyze math & behavior data. 

Saturday School: ERES hosts two whole school family events per year. The first Saturday School is 
typically held in August . It is an opportunity for students, families, and staff to come together to 

celebrate the previous year and kick-off the new school year. Families meet their child's teacher and 
learn the classroom rules & procedures. Our second Saturday School is typically held in April. During 

event, there is a common theme. In the past, it has been math, literacy, or art. 

Student-Led Conference: Two times per year, our teachers, students, and family members meet for 

student-led conferences. This is an opportunity for our students to present their academic strengths, 
progress, and challenges to their family members. The teacher helps facilitate the conference, but 

the student is the primary presenter. Our students refer to their results on tests, papers, projects, 
and class work for reflection purposes as they prepare for this event. 
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2 How effective is your school overall? 

5 4 3 2 1 

Evaluation : Excellent x U nsatisfactor 

y 

How do you know? 

Since its opening in Fall 2009, the school has steadily grown by 238 API points. The school opened at a 

595 API score and its 2013 score was 833. 92% of our students scored proficient/advanced/basic on the 

CST with 69% scoring proficient/advanced. In ELA, 89% of our students scored 

proficient/advanced/based on the CST with 60% scoring proficient/advanced. 

99% of families report : "my child is receiving a good education at ERES." 

97% of families report: ,"my child enjoys going to school." 
I 

100% of ERES teammates report: " my teammates are focused on high academic achievement and college 
for all students." 

100% of ERES teammates report : " my site's goals for student achievement are clear and well-defined." 

100% of ERES teammates report : "My site's policies/procedures support high academic achievement and 
an expectation that college is for all students ." 

What are its notable strengths? 
Primary areas of strength are outlined in question number 1 of this report and include: instructional 
coaching, comprehensive Advisory program, data-driven instruction, and a strong campus culture. 

What are the main priorities for improvement? 

*Developing our Advisory Site Council (ASC) so families have a stronger leadership voice in school-wide 
decisions 

* Partnering with outside community organizations 

* Addressing acade'fnic needs of our middle school l tudents, especially in Algebra and literacy 

*Strengthening our writing, social studies, and scie~ce instruction 

I 
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3 How well is the school regarded by its students and parents? 

5 

Evaluation : Excellent 

How do you know? 

4 3 

x 
2 1 

Unsatisfactor 

y 

Please see the data below. Generally, our students and their families are glad to be attending a small 
school that holds high expectations for each student. 

What do (a) students and {b} parents most like about the school? 

In last year's annual, anonymous family survey 

• 98% of families said the school has high expectations for all students 

• 98% of families said : my child is learning what he or she needs to know in order to succeed in 
later grades and after high school 

• 99% of families said : my child is getting a good education at this school 

• 98% of families said: teachers at the school provide lots of encouragement and support for 
students 

In last year' s annual, anonymous student survey : 

• 97% of 1' 1 and 2nd graders agreed that their teacher lets the class know when they are doing a 

good job following the rules 

• 95% of 1' 1 and 2nd graders agreed that their teacher really cares about them 

• 95% of 1' 1 and 2nd graders agreed that their teacher teaches them how to fix their mistakes 

• 88% of 3rd _5 th graders said that their teacher sets clear expectations for behavior 

• 89% of 3rd_5th graders said that their teacher explains directions clearly & they know what to do 

• 95% of 61h-8th graders said that their teachers expect them to do their best 

What do they feel needs improvement, and what .action is being taken? 
*Many families are concerned about student safety, particularly in our playground. As a result, families 
and staff are raising money to upgrade the playground and make the recess area safer. 

* Several families had expressed that they were not receiving enough positive communication about their 

child; it is now a staff-wide goal that al l students receive at least two pieces of positive communication 

per year 
*Families were concerned that some students were missing valuable instruction due to frequent 

suspensions This year, we have implemented a Restorative Justice model and we already drastically 
reduced our suspensions. We also recognize that the students who have a history of suspension are 

some of the same students who struggle with achievement, providing more fodder for our 

implementation of Restorative Justice. 

* Families expressed that they would like to have more of a leadership role on campus; we are in the 
process of rebuilding our ASC (Advisory Site Council) to provide families a greater voice in school-wide 

decisions. We began to make this a priority a couple of years ago. The principal owned the agendas, 
however, as a second year principal, it was difficult to keep it going. Last year, a teacher who was new to 

us, but not to Aspire came onto our team . She took ownership of our family group and took it to the next 
level. This manifested itself in great publicity for each event, bringing coffee, creating a structure for the 

time, and engaging families in topics which felt relevant to them . She is bilingual, which also served the 
group better than a monolingual leader. This year, the group has become even more robust. Our school 

counselor joined the group and helps in its leadership. Now each meeting follows a three part structure: 
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1) principal overviews what is happening at the school (subjects include our results, fundraising efforts, 

our family survey results, and others); 2) our teacher leader then speaks and addresses family classroom 

communication, things that are going on in the classes, the importance of reading, how to volunteer in 

classrooms, and asking questions on how the school can help families; 3) our social emotional counselor 

does a workshop with families. Topics for this include bringing librarians in so that families can get library 
cards, routines and home structures to support young people in their academic growth and overall 

development, parenting techniques, and more. 

4 How well do students achieve? 

5 4 3 2 1 

Evaluation: Excellent x Unsatisfactory 

How do you know? 
The achievement at ERES Academy has steadily increased over the last five years. Every year, ERES has 

exceeded its State Target. When Delores Huerta Learning Academy was closed at the end of the 2008-9 
school year, it closed with and API of 595 . The school opened with virtually all of the same students, less 

the 08-9 81
h grade students and plus the new kindergarten students . Our school has worked ardently to 

improve outcomes for students since our opening at that time . 

2009-2010 2010-2011 
API (base) 696 765 

Growth N/A 69 

Statewide Rank 1 3 

Similar Schools Rank 3 7 
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In which subjects and grades do students do best, and why? 
Our students are performing the highest in math . 69% are proficient/advanced in math . Our math success 

can be contributed to instructional consistency, sma ll gro up instruction, and professional development. In 
every math class, teachers implemented all Aspire instructional guidelines, including the following: spira l 

review, fact fluency practice, math meeting/chat, gu ided math, independent practice, and Number Talks. In 

addition, our Blended Learning model enables teachers to pull small math groups daily while other 

students are practicing math with ST Math and Think Through Math. As a school, our professional 

development focused on the implementation of Number Talks, a program that uses mental math strategies 

so that students get consistent practice incorporating flexible, accurate, and efficient thinking. 

Our students have also made significant gains in ELA for similar reasons: instructional consistency, small 

group instruction, and professional development. In ELA, 60% of our students are scoring 

proficient/advanced. All ELA classrooms consistency implement Aspire's instructional guidelines which 
include the following: guided reading, guided writ ing, interactive read aloud, daily oral language, reading 

response and thinking during reading activities. During Blended Learning rotations, students are practicing 

reading & grammar skills through iReady or Achieve 3000 as the teacher is pulling small guided reading 
groups. In addition, our professional development for the past two years has focused on three key 

elements: analyzing ORA data, studying Strategies That Work, and implementing Accelerated Reader. 

In which subjects and grades is improvement needed, and what action is being taken? 
Science and social studies are the two subjects that need the most improvement. When ERES first opened, 

we prioritized math and reading instruction because our students lacked foundational literacy and 
numeracy skills. Within the past two years, we have begun to prioritize science and social studies 

instruction. Two years ago, we developed science and social studies staff teams. Each team took inventory 
about the materials and resources available at ERES and we used discretionary funds to purchase any 
necessary materials. Each team also mapped out a scope and sequence for grade-levels to follow . In 

addition, we changed our Middle School schedule so that there was a separate science and social studies 
block; in the past, it had been one longer block which included all of ELA and history. Over the last two 

years, we have invested a great deal into building up our library of texts so that there is more availability 

and access to reading materials in both science and social studies . These are used in both guided reading 

and independent reading situations. 

Is there evidence of differential attainment according to gender, ethnic background or other grouping and, 
if so, what action is being taken? 

After analyzing our 2012 CST data, we realized that there was a discrepancy between Middle School male 

and female in pre-Algebra and Algebra. The females were significantly outperforming the males. We 

compared this data with our behavior data and concluded that many of the males were losing class time 

due to misbehavior. As a result, we changed our disciplinary practices through Restorative Justice to ensure 

that we are prioritizing that students receive all instructional minutes as opposed to being suspended. 
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5 How effective is the quality of instruction, including teaching, learning and curriculum? 

5 4 3 2 1 

Evaluation : Excellent x Unsatisfactory 

How do you know? 
The expectation at ERES is that all teachers use a combination of Aspire's instructional Guidelines and 

Blended Learning best practices. Below are our AIR results for the 12-13 school year. 

1. ·1.A Se lee ti on o · learning 
objectives 

1.1 . B Measu rabiltty o · lea~11ing 

cjec tives t rough summative 
assessments 

1.2.A Designing and ,;,equencing 
of leami.ng experiences 

1.2.B Creating cogr.i1ively 
engaging learning experiences 
for s, dents 

1. 3.A Lesso design guided bi' 
data 

1. ..A. Knowledge o · sub}eot 
matter to ide tify pre-requisite 
knowledge & skllls 

1.4.B .t..ddresses co mon 
co tent · concep ·ens 

1.5 .A Selection and progression 
of fer alive assessments 

·1.S.A Selection and progression 
of fem alive assessments 

1.5.E Planned response !o 
formative assessnren , data 

2.1 .A Val e of effort an<l 
challenge 

- .2 .A Behavioral expectations 

3.31 

3.38 

3.23 

3.3S 

3. 

3.27 

3.69 
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2.3.P.. Interactions between 
teacher and students 

2.3.B Student iniernctions wfth 
eacl other 

2.4 .. 1\ Routines proc edures and 
transitions 

3.1 A Cor imunicalion of the 
learning objectives of the lesson 

3.1.3 Connecr.iClls to prior and 
future learning experiences 

3.1 . C Criteria for success 

3.2.A Executes lesson cycle 

3.2.B Cognilive level of student 
learning experience 

3.2 .B Cognilive level of student 
leamin.g experiences 

3.3.A Questioning 

3.3.B .A.cademic Diseourse 

3.3.C Group stn..rctures 

3.3.D Resources and 
instructional materials 

3 . .! .A Checking for studems· 
understanding and ad justing 
instru.c tion 

34.A Chee ing for 
undersr.anding and adjLJsting 
instruction 

3.4.B Feedback to srudents 

3.L! .C Self-rnonitorir,g 

4. ·1.A .A..: curacy 

4.-1.B Use in future planning 

Average Rating by Indicator - School Year: 

3.77 

3.56 

3.1 

300 

3.30 

3.37 

3.92 
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Typica lly, this looks like: 
Do Now- Activity or assessment that each student does upon entering the room . 
Mini Lesson- Short 10 -20 minute lesson where the teacher imparts new information to students 
Gu ided Practice- Teacher practices with the students the new skill or concept being taught and gradually releases 

students to : 
Independent Practice- Student practices the new ski ll or concept on his/her own with less teacher support. 
Checking for Understanding- Teacher has mechanism in place to check for student understanding in the form of an 

Exit Ticket, Quiz, Pre- Planned Questions, etc. 

In Math and ELA, all students receive small group instruction due to our Blended Learning rotational model. 

Addit ionally, teachers are given and coached on Aspire's Instructional Guidelines. The following represents a snapshot 
of our pedagogical practices all teachers are expected to use as they progress their practice. 

Humanities Science Math 
Reading Workshop • Pedagogical Structure of Inquiry Daily Review 

• Reading mini-lessons • Reading in Inquiry • Do Now 

• Independent Reading • Whiteboarding • Flashbacks 

• Word Work and Academic • Lab Structure • Mental Math 
Vocabulary Building • Identifying Misconceptions 

• Read Aloud • Cooperative Learning Daily Mini Lesson 

• Response to Literature and • Cycle of Inquiry 
Text • Scientific Process Cooperative Group Learning 3-5 times per 

• COi Data Talks week 
Writing Workshop • Do Now 
• Writing Mini-lessons • Notes Quiz Data Driven Instruction 

• Independent Writing • Technical Reading and Writing 
• Interactive Writings • Science Safety Problem Solving Projects and Problem of the 

• Grammar Week 

• Writing Conferences 
Homework Daily 

Small Group Instruction 

• Standards based mini-lessons Academic Language Support: 

• Guided Reading • Math Dictionary 

• Guided Writing • Standards Tool Kit 

• Conceptually rich Word Wall 

Academic Discourse • Student Led Solution 

• Shared Inquiry • Advanced Problem Solving 

• Study Groups 

• Class discussion 

Which are the strongest features of teaching and learning, and why? 
Ou r two strongest features are the use of data and smal l group instruction. Teachers meet weekly in data 

teams to ana lyze their class data, which includes summative assessments, exit tickets, observat ional notes, 

running records, DRAs, class work, and blended learning data. Together the team analyzes the data and 

brainstorms next steps. Teachers use all of this data to determine which lessons need to be retaught who le 

class and w hich stu dents need supplementa l interventions. In addition, the majo rity of our instruction 

occurs in small groups. ERES adopted a blended learning model which means that students rotate between 

adaptive computer programs, small group instruction with the teacher, and independent work. This model 

has enabled teachers to meet with every student in a small in reading and math every day w h ich has had a 

d ramatic effect on student achievement. Important systems to making this work are our use of data ta lks, 

common prep time, and our ensuring that strong academic acumen is upheld across our school and by 

each and every adult. 

• 

• 
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What aspects of teaching and learning most need improvement, and what action is being taken? 

Two years ago, ERES realized that we were teach ing math very procedurally so students were memorizing 

steps but not necessarily understanding the concepts behind them . Students were really struggling in 

Algebra because they lacked this conceptual understanding and true number sense. To address this issue, 

we adopted Number Talks as a school. We are conti nuing to strengthen our Number Talks practice and we 

are in the process of determining our next steps for professional development to prepare ourselves for 

Common Core implementation. 

Secondly, we need to strengthen our writing instruction, particularly our expository writing. This is an area 

of weakness, and therefore a focus, across our organization . This year writing success is a part of Aspire's 

College Readiness Strategy. We administer an expository writing snapshot to assess our overall school's 

performance and we found that our students were performing significantly below grade-level. To address 

this issue, we are implementing Exp/orations in Nonfiction Writing in all of our elementary classrooms and 

we have adopted Achieve 3000 in our secondary classrooms. 

6 How effective are the professional development opportunities provided to teachers and 
administrators? 

s 4 3 2 1 

Evaluation : Excellent x Unsatisfactory 

How do you know? 
At the end of the 2012-2013 school year, 96% of ERES staff members said 11at work, I have the 
opportunity to do what I do best every day" & 91% of ERES staff members said 11 ln the past year, I have 

had opportunities at work to learn and grow.11 

Which are the strongest features of professional development, and why? 
All new teachers to Aspire are given an instructional coach who supports them with their entry and first 

year at the organization . Additionally, teachers new to the profession are given a coach to support their 

Induction work. 

There are opportunities that are planned for all teachers or for groups of teachers across the 

organization which include: 

• Leadership retreats : Twice a year, the leadership teams from each of our schools meet to discuss 

a variety of topics. 

• Cross-collaboration : teachers meet from across the region twice per year. In the fall , teachers 

meet to discuss and learn more about instructional practices and guidelines, to learn from 
veteran teachers and instructional coaches, and to share best practices . This year, a great deal of 

the work focused upon our efforts with Common Core Standards implementation . Teachers 

from across the region meet after Winter Break when all of the mid-year data has been 

crunched . Teachers and principals meet for an entire afternoon to share best practices on 

commonly assessed standards. At both these development days, there is also development 

provided by our directors for principals, deans of instruction, deans of students, after school 

directors, social emotional counselors, office managers, and interventionists. 

• New Teacher Training: Every teacher who is new to the organization participates in seven days of 
training tailored to just them . Five of these days occur in the summer before school starts and 

three more follow-up days occur in the fall. 

• Aspire Instructional Rubric (AIR) : All Aspire teachers are evaluated and trained on the same 
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instructional rubric which assesses lesson planning, classroom management, instructional 

delivery, family relationships, and contribution to a positive staff cl imate. 

• School Retreat : ERES has an overnight school-wide retreat at the start of the year with all staff 

members. Every year, the focus is culture building so we begin the school year with the same 

expectations and a common understanding of our school ' s mission. This year, we focused on 

Margaret Wheatley's "Below the Green Line" equity work as well as staff response to student 

misbehavior. 

• Friday afternoon : Each school at Aspire has a half-day on Fridays for teacher professional 

development. These topics include: SPED, TCRP, Strategies that Work, Number Strings, Response 

to Behavior, Family Outreach, Data Analysis, and Personal Learning Plans. 

How are professional development activities selected and evaluated? 

Heather Kirkpatrick, Chief People Officer, Area Superintendents and the Education Team determine the 

professional development opportunities and topics for the organization. After each PD, all participants 

are surveyed and that feedback is used in planning subsequent trainings. At ERES, Friday professional 

development is selected by the leadership team, which consists of 3 teachers, our Office Manager, our 

Afterschool Director, and our Social Worker. The lead team analyzes school -wide data to determine our 

school' s goals which shapes our professional development. 

What aspects of teaching and learning most need improvement, and what action is being taken? 

This year, our school-wide professional development is based on our four school-wide goals : 

1. Reading: All ERES students will achieve 100% of their AR goal with at least 90% accuracy every 

quarter. For PD, we will continue with Strategies that Work led by Cathy Rainey 

2. Math: All ERES students will master at least 80% of their grade-level Number Strings strategies. 

The Leadership Team created assessments and trackers for every grade-level so we can monitor 

this goal. 

3. TCRP: All ERES teachers will meet 2/3 of their PLP goals based on the AIR. 

4. Culture: 
a. All ERES staff will proactively build relationships with families 

b. All ERES staff will consistently respond to misbehavior in a similar manner, including 

remaining positive & student-centered 

• 

• 
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7 How effective is the assessment of student learning? 

5 4 

Evaluation : Excellent x 
3 2 1 

Unsatisfactor 

y 

ERES, with the support of Aspire and community, has an assessment and monitoring system to 

determine the student's progress and the expected school wide learning results. Aspire Public Schools 

has numerous monitoring systems to help educators keep track of student progress, including a central 

data portal that stores and aggregates scores on interim and benchmark assessments. Every student 

takes an interim or benchmark assessment in each of their core classes, 3 times per year, where each 

question aligns to a California State Standard. Additionally students take the DRA and Writing snapshot 
assessments in ELA classes as a baseline assessment to inform the teacher's instruction. All of this is 

heavily shared with families and the community during Student Led Conferences. Furthermore, all 

students have a Data Binder in which they organize and analyze their performance in every class. All of 

the major assessments are captured are graphed on the students' report cards. 

What are the strongest features of assessment? 

ERES Academy uses a variety of assessments to measure student achievement and drive the 
development of the academic program . Each day ERES Academy teachers administer 11 Do Now's" and 
11Exit Tickets." These quick, informal assessments allow teachers to gauge student learning of new and 

spiraled material. 

Formal classroom based assessments are administered at least every two weeks. Across curriculum 

areas, teachers administer multiple choice standards based Edusoft (CST-type) exams, short answer or 

fill-in the blank exams, as well as assign projects and presentations. 

Formal Aspire assessments are administered according to the assessment calendar created in May of the 

previous school year, and at least three times per year. These exams are curriculum and grade-based 

benchmarks/interims and prepare the students for CSTs and gauge student knowledge of the standards 

in the spring . 

WRITING SNAPSHOTS: 3 - 4 times per year, we administer an on demand writing assessment. All the 
teachers score the pieces twice to ensure consistent grading. We use the data collected from this 

process to guide future writing lessons and units. 

INTERIMS/BENCHMARKS: Through the analysis of benchmark and interim assessments ERES teachers 

revise instructional plans based on specific areas requiring attention, as seen through the data results. 

The results from interims help teachers group students to for re-teaching. 

CYCLES OF INQUIRY: Instructors use the Cycle of Inquiry model (COi) a means to analyze teaching 

practice with the goal of implementing highly effective teaching practices school wide. All teachers 

gather data through classroom observations based on pre-determined foci . Teachers analyze data in data 
team meetings every Wednesday and create growth goals to guide action plans. 

What aspects need improvement, and what action is being taken? 

The biggest need that we have at this moment is responding to blended learning data in order adjust 

instruction to better meet students' needs. We are doing this in several ways : 

I • We created school-wide systems to track blended learning data. This includes classroom trackers, 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 
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data binder reflections, and reports to share with families. 

• Every data team is including blended learning data into their w eekly meetings. 

8 How effective are the strategy and processes that you have put in place to ensure your school 
enrolls a diverse student population (i.e. representation of English language learners, students with 
disabilities, or of homeless status)? 

5 4 3 2 1 

Evaluation : Excellent x Unsatisfactory 

How do you know? 

ERES·Academy does not discriminate in its admissions practi ces and policies on the basis of race, 

ethnicity, national origin, primary language, gender, sexual orientation, or disability. Admission to the 
school is open to any resident in the State of California . 

What. are the strongest aspects of efforts to a diverse student population? 

In order to strive towards a racial and ethnic balance at the school reflective ofthe district, ERES 
AcadE;?my has implemented a strategy for recruitment that includes, but is not limited to : 

• An open enrollment process that matches that is public and widely publicized, 

• Providing Spanish translation of oral presentation and materials, 

• Distribution of promotional and informational materials in a both English and Spanish, 

• Encouraging classroom visits and school visits by interested families, 

• Leveraging our families to help recruit, and 

• Outreach to and networking with community-based organizations and agencies that serve the 
various racial, ethnic, and interest groups of Oakland 

What aspects need improvement, and what action is being taken ? 

We struggle to diversify our student body in regards to ethnicity. 

In 2012-13 we served : 

• 95% qualify for free/reduced lunch, 

• 65% classified as EL 

• 6% Special Education 

• 97% Latino 

• 2% African American 

• 1% Asian 

The above demographics allow us to fulfill our mission of serving students in low-income neighborhoods 

and we are proud that we are living up to our mission in that way. However, the school has become 

increasingly representative of one or two groups (Latino and EL) which is not an accurate representation 

of the surrounding area. Part of the agreement for opening in 2009 was that families who participated in 

our foundation would have priority in the lottery. The Dolores Huerta families, w ith help from OCO and 
others, worked tirelessly to open the school. Part of that initiative was reaching out to include other 

• 

• 
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groups into the lottery. With only 22- 26 spots at each grade and the phenomenal participation of the 

majority of existing families, this translated into the lottery. One of our organization's strategies is work 

with OUSD to move to a building which will allow us the sustainability that we need to be a financially 

contributing member of Aspire's portfolio. Once this happens, we will work tirelessly to diversify the 
school with any open seats. 

9 How effective is the leadership and management of the school? 

5 4 3 2 1 

Evaluation: Excellent x Unsatisfactory 

How do you know? 
The school has had two leaders in the five years it has been open. The current principal is entering her 4 th 

year with the school. 

The priru: ipal deals with problems and 
conflit ts in a fair aoo cofllStrui: tive manner. 

X Exclud~ ·-- zed. 

68 
e for security action: Aspire 1001 foe used. on 

of o•Jr s1 dents. 
mflame (group APEX 

··- ,.. . .. · -·.- ~· .. . - ··~ -- .• _ .vith fair an•j 
helpful feedbm:k about n"fy' perionnance. 

The principal recognizes and rewards good 
:i:: work •:11 
lf.j 
-
4' The principal fos.1ers an atmosphere <:f lrust 

dignity and res pee t. 

>. The princ ipal ommunicates with parents 
.c:: wel l. 
c. ... 
::I The princ ipal dea with student dis.::ipline :E 

£ 
effectivel'f amf in a tirnely manner. 

E The principal and I have a good wcrking w rel.a ·-onship. 

The principal is an inspirirn;; leader. 

Principal Results for All 

% Agree/Strongly Agree N 

-
100% 21 

100% 22 

100% 22 

86% 21 

100% 22 

95% 22 

95% 22 

95% 22 

91% 22 

91% 22 

How does your school monitor teacher and staff implementation of the school's curriculum, including its 
alignment with the California State Standards? 

Walk-Thro ughs: 

Ms. Murphy, along with instructional coaches, observes teachers regularly and provides ongoing instructional 

feedback. Using last year as an illustration, on average each teacher received 1 formal observation, 10 mini 
observations using the AIR, and 30 other observations without formal press. Formals and mini observations 
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are followed up with a face to face conversation as are some of the informal visits. 

*AIR comes from our TCRP (The College Ready Promise) is a grant through the Gates Foundation that has 
allowed our organization to do some significant work on the evaluation of teachers' practice. 

Instructional Coaching: 

Aspire provides instructional coaches that work with Induction and new teachers. They meet with the 

Principal weekly to ensure the teachers are getting the support they need. Because these coaches work in all 

of our elementary and secondary schools, part of their role is t o spread best practices from more experienced 

teachers to newer teachers. Our instructional coaches are cross pollinators of best practice. 

What steps are taken if school administrators and teachers are not effectively implementing the curriculum? 
Principals, with the help of instructional coaches and the area superintendent, are responsible for ensuring 
that the Aspire Guidelines are being implemented. This comes with Walk-Throughs, feedback to lesson 

planning, observation, and work with the site leadership team . The principal also monitors teams' use of the 

cycle of inquiry, and works with teachers, ideally at least once per month, to address both student and 

practice progress. If a teacher is not implementing the Guidelines or if they are not making best efforts to do 

so, depending upon w here they are in their career, a support plan is put into place. The principal is 

responsible for oversight of the plan and coaches or on-site deans may help with the support of it. The goal of 
a plan such as this is that the teacher moves to implementing the curriculum and to improved instruction. At 

that point, the teacher is taken off of the support plan . If the teacher does not make the required 
improvements, the principal may put corrective action in place which can lead up to and include termination. 

Which aspects of leading and managing the academic performance of the school work best, and why? 
The principal meets with every teacher weekly or biweekly to discuss instruction and class culture using the 

AIR rubric as the basis. In addition, the Instructional Leadership team holds weekly conversations about 
instructional practice in effort to ensure aligned messaging to teachers. 

In what ways do the leadership and management of the academic performance need improvement, and what 
action is being taken? 

Aspire Public Schools continues to work through the evaluation system that has been made possible through 
our TCRP (The Colf~ge Ready Promise) grant. The principal has been trained to evaluate teachers on a 

detailed rubric which includes planning, lesson imp11ementation, class culture, assessment, post-lesson 
reflection, and achievement data when appropriatcl. 

I 
Leadership at the organization studies achievement at our schools. Our Director of Data and Assessment aids 
greatly in analysis. At various points throughout the year, he helps with action planning and in making sure 

that the school's leadership is aware of gaps in performance. Additionally, the superintendent and principal 

work together to focus on achievement. 

• 
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10 How well does the charter school collaborate with parents to encourage active participation in 
their student's education? 

5 4 3 2 1 

Evaluation : Excell ent x Unsatisfactory 

How do you know? 
In last yea r' s anonymous family survey, 97% of famil ies reported : 11the teachers at the school encourage me 

to work w ith them to help my child learn" and 96% of famil ies reported: 11the teachers at the school 

encourage me to work with them to help my child learn." 

Which are the strongest features, and why? 
ERES implements a variety of strategies, which inspire and support pa rental and community involvement. 

Throughout the school year, ERES communicates with families via principal monthly newsletters and 

frequent Friday communication. 

At the beginning of the school year, ERES publishes resources, information memos, and important policies 
to keep the entire community aligned in belief, expectations, and compliance. Families are given the 

Student/Family Handbook that communicates the school-wide behavioral, habitual, and academic 
expectations from parents and students. 

We have two Student-Led Conferences per year so that families are involved in their child's 
teaching/learning at ERES. Last year, we had 100% school-wide attendance at both conferences. Students 

facil itate this conference and it is an opportunity for the students to share what they are learning, where 
they are excelling, and where they need additional support with their teachers and families . During the 

conference, the student is showcasing all of his/her data that is organ ized in each individual ' s Data Binder. 

In Middle School, progress reports are given every two weeks to keep students and parents up-to-date 
about student grades and performance. Students' behavior points are also sent home and signed every 

two weeks so families are informed about all student behavior. 

Parents also rece ive a phone call each time their child is marked absent for a class, so they are always 
aware of their child' s daily involvement at school. Additionally, parents are expected to attend IEP and SST 

meetings to stay involved with their child' s educational progression and success. 

As a school, we host two Saturday Schools per year. The first Saturday School is an opportunity for the staff 
and famil ies to celebrate the prior year's success and kick-off the new year as well as m eet all staff 

members. The second Saturday School usually focuses on a common school -wide theme ranging from 
literacy to numeracy to art instruct ion 

Every month, the Principal hosts a 11Coffee Chat" so families have the opportunities to talk directly with the 

Principal and share concerns/ideas. In addition, there is a Family Connect ions meeting once a month which 

is facilitated by our School Social Worker. For this meeting, there is a topic that families selected, ranging 
from gang involvement to discipline at home to drug use to immigration. The School Social Worker leads 

the discussion, sharing resources and ideas, and often she invites an outside community organization to 

share additional resources. Additionally, t here is a Family Fundraising Committee which has hosted 
numerous events ranging from Movie Nights to Fruit Sales to raise money for a new playground. So far, this 

group has raised over a thousand dollars. 

As a staff, we have discussed the importance of positive family outreach. Every teacher is expected to host 

at least two family events per year. These events include publishing parties, dads and donuts, moms and 
muffins, history fairs, CST celebrations, etc. And, every staff is responsible for making positive phone calls 

and/or sending positive notes frequently so that all families rece ive at least one positive message once a 

semester. 

16 



What most needs improvement, and what action is being taken? 

There are two significant areas that need improvement: 

• Develop the Family Advisory Committee (FAC) into a group that is a more significant part of the 

decisions at the school. We will do this through developing their leadership capacity, facilitating 
meetings, and participating on school committees . 

• Expand the work of the Family Advisory Committee and families into other areas such as parenting, 

volunteering, supporting learning at home, and collaborating with the community. We'll start this 

by identifying an area of focus for the FAC, analyzing skill needs to accomplish the area for growth, 
creati ng early win opportunities, and furthering the work. 

• 

• 
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11 How effectively does the school community analyze and use schoolwide data for continuous 

<:;1--im_p_r_o_v_e_m_e_n_t_?~~~~~~~~~~~~~~~~s~~-4~~-3~-.--2~-.----1~~~~~~~----i 

-

Evaluation: Excellent x Unsatisfactory 

How do you know? 
The collection, analysis and integration of assessment data are common practice at ERES and at all of 
Aspire's schools. Our teachers and leaders receive professional development to enhance their ability to 

understand and analyze data during Summer Training, PD on Fridays, and on Cross Collaboration Days. 
Additionally, in the past couple of years, our Director of Data and Assessment, John Ericson, has trained a 
Data Driver at each site. The purpose of this initiative has been to have someone on site, who understands 

the data after interims and benchmarks, and to give autonomy to this person to train the rest of the staff 

on how to best use their data to improve instruction at the school. The Data Driver at ERES Academy is 

Emma Howard Kirouac. 

Data is currently collected, analyzed, applied for the following purposes : 

• Inform teachers of where students are performing on standards at given times of the year 

• Inform students of where they are performing on specific standards at given times of the year 

• Improve instruction and to make time for much needed re-teaching 
• Inform where Aspire Coaches are most needed once the first quarter of school has been 

completed . 

Improve Instruction 
Internal Assessment data is critical in supporting individual teacher instructional growth. This happens 

through the strategic use of data analysis and team time. Time is set aside after the Internal Assessments 

have been administered and scored, so that teachers and their supports can work to analyze the data. 

Teacher teams, Instructional Coaches, Leads, and Principal analyze the data to achieve two specific goals : 

• Figure out the content and/or standards that need to be retaught. Once the specific content is 
identified, the teacher and the lead or instructional coach, or principal discuss ways to improve 

instruction and reteaching ideas. 
• Figure out which students are not meeting the expectations so that they can be targeted for 

intervention and extra academic support. Once students have been identified, the teacher, with 

the support of the instructional coach, dean, lead or principal works to create and implement a 

plan for additional support. 

This process happens after each cycle. Please see Elementary and Secondary Assessment Calendar in the 

appendix. 

To what extent does the staff as whole discuss and analyze performance data for programmatic 
improvement and to modify instruction? 
At our Professional Development days in August, we looked at the CST data from the previous year as a 

school and as individual teachers. We are looking at Student Growth Percentiles for teachers who have 

data from two years ago to help inform teachers about thei r strengths and weaknesses. 

Describe how the school is training administrators and teachers to understand and use assessment data. 

Administrators are given training over the summer at "New Principal Boot Camp." This is a four day session 

where many topics are covered. The Data Driver group meets with our Director of Data and Assessment 
quarterly to go over new and improved ways for teachers to examine both CST results and our internal 
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results . They are taught how to talk about teacher specific student data with the staff and they are trained 

with a 11train the trainer" model on how to use and disseminate our analysis tools so that the whole school 

can use them to drive their work with the data. This has proven to be a thoughtful and efficient way for us 

to improve and as an organization from the ground up. We also depend on teacher leaders in the school to 

run cycles of inquiry with their grade level counterparts using common assessments or other student work. 

Additionally, the superintendent with support from the Director of Data and Assessment, work with the 

principal after the results of each major assessment have been analyzed. As an organization, we are 
beginning to look at student growth percentiles through our work with TCRP. This proves powerful 

because we can now measure growth of students in many areas based upon a great number of students at 

the same levels in the state. It is a way for us to measure within CST bands how our kids are improving or 

not. 

To what extent are parents and students informed of student performance data individually and 
schoolwide? 

Student Led Conferences are held twice per year and provides the family a formal time to come in and 
meet to discuss their students' progress with teachers and, most importantly, with the student. Student 

Led Conferences are a time when the student gives evidence of progress, sets goals, and stays accountable 

to his/her family regarding areas of improvement. 

What most needs improvement, and what action is being taken? 
We need to prioritize analyzing our writing data more purposefully and strategically. We have administered 
an Expository Writing Snapshot and analyzed this data. Now, we need to focus on professional 

development on ways to enhance our writing instruction. Similarly, we have access to a lot of blended 
learning data that we have not been fully analyzing or sharing with students and families . To address this 
issue, we have created several teachers-individual and class-wide. Students will keep their individual 

trackers in their data binders to share with their families during Student-Led Conferences. Teachers will 

post their class trackers so they are celebrating students who are making progress and help support 

students who are struggling on the computers. 

12 How effective are the methods and strategies by which your school assures that students with 
disabilities are provided a free appropriate public education in the least restrictive environment and 
English Language Learners are supported? 

5 4 3 2 1 

Evaluation : Excellent x Unsatisfactor 

y 

How do you know? 

The push-in model at ERES for students with IEP aligns with our belief that with adequate support, {Ed 
Specialists often work with students in the classroom) students will be able to access the contents taught 

in class. ERES's after school program provide students with opportunities to receive additional support 

and pursue enrichment activities of their choice. 

• 

• 
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Which are the strongest features, and why? 

Through standards-based planning, data collect ion, reflectio n, development of best teaching practices, 

and development of school culture, teachers and staff at ERES work together to ensure that all students 

are engaged in challenging learning experiences. Teachers and administrators collect data every week 

and reflect on how to improve results to meet the expected learning goals. Aspire created and developed 

The College Ready Promise (TCRP) teacher evaluation tool to hold our teachers to high instructional 
standards across school sites. This AIR rubric is used for both formal and informal observations with 

specific indicators and levels explicitly written to guide the evaluation process. These rubrics will 

continue to push our school to expect the upmost quality in terms of planning, instruction, culture, and 

reflection . 

What most needs improvement, and what action is being taken? 
Right now, our Ed Specialist is providing the majority of accommodations for students with learning 

disabilities . Our hope this year is to increase the co llaboration between our Ed Specialist and general 

education teachers so the general education teachers learn how to make these necessary 

accommodations. In addition, we will be providing professional development on how to effectively 

modify content for all learning through differentiation. 
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13 How effective is your education program at diagnosing and addressing the needs of the 
following students: English Language Learners, students with disabilities, gifted students, and students 
in need of remediation. 

5 4 3 2 1 

Evaluation: Excellent x Unsatisfactor 
y 

How do you know? 
We have strong data systems to identify students who need additional support. These data systems 

include CE LDT testing, CST testing, DRA, STAR reading, and special education evaluation. 

Which are the strongest features, and why? 
Our RTI team analyzes this data carefully to determine which students are chronically underperforming 

and then the team determines next steps. In some cases, the student' s needs are met through additional 

classroom differentiation and small group instruction. In other cases, the student needs support from the 

literacy specialist, an instructional assistant, or a supplemental program such as Great Leaps. Also, we 
offer a Reading Academy and Math Intervention class for struggling Middle School students. If we 

determine that a student still isn't making academic progress despite these additional interventions, then 

we hold an SST, a Student Support Team meeting. If we have held several SSTs but the student has not 

made appropriate progress, then we recommend evaluation for special education services. Blended 
learning pedagogy is designed to meet students where they are. ELA Blended Learning are no exception . 

There, students at ERES spend approximately 25 minutes a day on a program adapted to where each 

student is. During that same block every student is provided a guided reading lesson in a small group 
with students who are acquiring the same content and strategies . These lessons include EL strategies 

such as the use of visuals, previewing vocabulary, reviewing and learning syntax structures. Math 
instruction includes many of the same strategies. ST Math, the program that we use, is highly visual so 

that students and see concepts roll out visually. In K-2 we adopted Carousel Learning. This is a 
supplemental program to build language around themes. Our K-2 students receive instruction using this 
approach daily. 

What most needs improvement, and what action is being taken? 
Although we are providing small group instruction to all students, we aim to focus on ways that we are 

differentiating our whole-class lessons so that all students can access the content. This is a component of 

the AIR rubric so all teachers receive coaching and feedback about ways to increase cognitive 

engagement . 

14 How effective is the governing board of the school? 

5 4 3 2 1 

Evaluation: Excellent x Unsatisfactor 

y 

How do you know? 

Board members contribute to the effective management of the organization and provide significant 
benefit to staff in leading the organization. Those elements include policy setting, financial oversight, 

strategic direction, program evaluation and monitoring and compliance. As our organization and 

• 
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environment evolve, the Board continues to evolve as wel l. These are appropriate checks and balances 

built into our bylaws to ensure that the Board is meeting its fiduciary duties. 

Describe the process for selecting your governing board members. List all current board members, board 

committees and provide a current resume for each individual as an attachment to this report in the 

Appendix. 

Aspire takes a conscientious approach to recruiting and selecting new Board members. Aspi re 1 s Board 

and CEO conduct extensive due diligence to ensure that new Board members are a strong cultural fit 

with the organization, will add value in specific values and most importantly, contribute to Aspire1s 
growth and success. 

The recruitment, evaluation and selection of new Board members typically are conducted through the 
following six-step process. 

Step 1: Solicit nominations and compile names 

Step 2: Initial meeting with nominating Board member 

Step 3: Nominator reports back to the Board 

Step 4: Prospective member meets with CEO, other Board members, and staff 

Step 5: Visit schools and attend Board meeting(s) 
Step 6: Final meeting with CEO or nominator 

Once a candidate completes this process a decision will be issued by the Board based on a majority vote. 
At a high level, there are three broad categories that define what characteristics Aspire looks for in 

prospective Board members: 

• Skill Set: All Board members must have expertise in an area that is valuable to Aspire 1 s 

operations, especially where there are gaps in the board skill set 

• Fundraising Capacity : All board members are required to give a personally meaningful gift, and 

support the fundraising program of the organization 

• Diversity: Geographic, ethnic, and gender diversity are very important favors 

Describe the governing board's primary roles and responsibilities. In addition, give an example of a recent 
issue/policy that the board is working on. 
The primary role of Aspire1s Board is to serve as a group of engaged thought partners for Aspire1s 
management and staff as they work to design and implement the organization1s strategy. The Board 

issues broad policies and recommendations which advance the mission of Aspire. In addition, the Board 
helps to identify potential 11fatal flaws 11 in staffs decision making that may not be apparent to the team 

itself. 

The Board is responsible for: 

• Mission stewardship & strategic direction 

• Financial oversight of the organization 

• Fundraising 

• Policy setting and compliance 

• Program evaluation and monitoring 

• CEO evaluation 

Aspire1s Board of Directors is highly qualified, engaged, and plays a significant role in the organization 1s 

strategic decision making. For example, when Aspire first considered opening a cluster of schools in the 

Los Angeles area, the Board recognized that Aspire did not yet have the skill set in place to expand into 
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Los Angeles. The Board made a strategic decision to postpone expansion until the organization reached a 

more mature stage of growth. Subsequently, the organization has expanded to Lose Angeles. Currently, 

the Board is engaged in Aspire's strategic planning process. Wh ile managed by staff, the Board is an 

active partner in driving the work and providing input. Ultimately, thei r approval will be required before 

the next phase of the organization's strategy can be executed . 

What are the notable features of the governing board in the school? 
The Aspire Public Schools governing board has a long-standing membership, wh ich includes the founder 

and many founding board members. 

How effectively does the governing board work with the school leader/s? 

The governing board is very effective in its work with Aspire's Senior Leadership Team . The familiarity of 

many of the board members with the organization allows for very helpful input in strategic decision 
making, and new members bring fresh eyes to the table as well. The Board is willing to engage in conflict 

and " push" management in their decision making in very constructive ways. There are appropriate 

checks and balances built into our bylaws to ensure that the Board is meeting its fiduciary duties. The 

Board does not have regular contact with the principals of Aspire's schools due to the scope of the 

organization, however, Board members visit school sites in order to ma intain familiarity with the 
program and connected to the schools on the ground level. 

• 
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15 How effective is the school at involving parents, teachers, and community members in the 
governance of the school? 

·~Jr-~~~~~~~~~~~~~~~~---r~s~.---4~~-3~r---2__,.~1~.---~~~-----i 

c 

( -

Evaluation: Excellent x Unsatisfactor 

y 

How do you know? 

In last year's anonymous survey, 91% of ERES staff members said : "At work, my opinions seem to count" 

and 100% of ERES staff members said : 11
1 feel adequately supported by parents." Families report that the 

school's communication is easy to understand at a rate of 98% and they report at a rate of 96% that the 

school has clear goals for students which are well known by all parents. 

Which are the strongest features, and why? 

Lead teachers serve on the Leadership Team, which is the body that supports the long-term direction of ERES 
Academy. This is done in coordination with the Principal, Area Superintendent, and central Home Office. The 
teachers on the Leadership team have an equal voice with the Principal in setting the direction of the school. Our 

Leadership team consists of three teachers, the principal, the Office Manager, the counselor and the 

afterschool director. We meet every Tuesday to discuss the most pressing needs of the school and we 

regularly use data to measure this progress. This year's Leadership team developed four school-wide 

goals: reading comprehension, conceptual math, school-wide culture, and parental involvement. All of 

our meetings focus on ways to improve these areas. 

Also, each week all staff members are given a survey which asks them to provide feedback on any " red flag" issues 
they would like address. These are then reviewed and action taken to address their needs. 

Families provide input during monthly Family Meetings so that their voice is heard and incorporated into our 
planning and actions. 

What most needs improvement, and what action is being taken? 

ERES needs to continue to work with involving Families more in the governance of the school. We are actively 
working on this via creating a strong Advisory Site Council that meets regularly and focuses both on improving the 
school culture and family participation at the school. In the 2013-2014 school year, we will have the ASC focus on 
family participation via identifying needs of families for parenting, communicating, volunteering, learning at home, 
participating in decision making, and/or collaborating with the community. Once the needs are identified, the ASC 
will work on building their skills and supporting all families to do so as well. Then they will create action plans for 
the improvement areas identified and begin to implement them. 

16 How effective is the school at ensuring fiscal soundness and legal compliance? 

5 4 3 2 1 

Evaluation: Excellent x Unsatisfactory 

How do you know? 

The school's fiscal soundness and legal compliance are very strong. The last three years of audit reports 

shows few audit findings, and the school has continued to build up their fund balance even during the 
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last four years of declining funding rates. The school works closely w ith the home office on all budget 

decision making, legal and insurance matters, and cash management. 

Budget Process and Fiscal Management 

There is a set of "Strategic Priorities" that is approved by the Aspire Board of Directors. The school 

developed an annual plan linked to those strategic priorities which led to the creation of ERES's five-year 

goals. These goals, in turn, guide our budget. The budget is mapped out on a 3-year cycle - meaning that 

at all times we plan two years out. This is our responsible resource planning. This helps us ensure that we 

are aligning resources toward the "Strategic Priorities" and that we will remain fiscally solvent. 

The CFO and Controller have implemented various fiscal control policies and procedures that provide 

guidance on processes that have financial impact. These policies and procedures are reviewed and 
updated on a yearly and/or as needed basis. The fiscal control pol icies and procedures are 

communicated to the school through various trainings and the organizations intra net. A copy of the fiscal 

control policies is attached in the Appendix. 

Lastly, the CFO and Controller review the school's financial and operational compliance on a quarterly 

basis. There are several tests and audits performed to ensure the various compliance requirements are 

being met. 

On a monthly basis, an assigned financial analyst reviews the school's current financial standing with the 

princi.pal of the school and the Bay Area Superintendent and compares actual revenues and expenses to 
the board approved budget. If there are any significant variances, the principal talks through the various 
trade off decisions with the financial analyst and area superintendent. Oftentimes the principal consults 

his/her leadership team in order to get as much stakeholder input as necessary. The role of the financial 
analyst is to ensure the school meets its budget throughout the year and that the school has sufficient 

cash to do so . In addition, the financial analyst submits reports to the Director of Finance which are 

shared with the CFO and Senior Leadership Team on at least a quarterly basis. 

Which are the strongest features, and why? 

The strongest features of the school's fiscal management are the fiscal controls and policies, compliance 

reviews, and dedicated financial analyst monitoring the school' s finances on a daily basis. These three 
items allow the schools to be monitored by Management at any time. In addition, the Senior Leadership 

at Aspire Public Schools takes a very conservative approach to funding rate assumptions, and plans 
ahead to mitigate the impact of the state cash flow deferrals. 

What most needs improvement, and what action is being taken? 

Communication of updated policies and procedures needs the most improvement. We have redeveloped 

our intranet site and are hosting many trainings about specific subjects. In addition, there are certain 

programmatic compliance items that need to be tightened up, especially in the after-school program . We 

have hired a Director of After-School that will work with the school ' s after-school director to ensure we 
are complying with the state regulations and maximizing the effectiveness of the program . 

The fiscal and legal compliance is accounted for at the school and home office (located off-site) 

The CFO & Controller have implemented various fiscal control policies and procedures that provide 

guidance on processes that have financial impact. These policies and procedures are reviewed and 

updated on a yearly and/or as needed basis. The fiscal control policies and procedures are 

• 
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communicated to the school through various train ings and t he organization's intranet. 

Lastly, the CFO and Controller review the school' s financi al and operational compliance on a quarterly 

basis. There are several tests and audits performed to ensure the various compliance requirements are 
being met. 

On a monthly basis, an assigned financial analyst reviews the schoo l' s current financial standing w ith t he 

principal of the schoo l and the Bay Area Superintendent and compares the actual revenues and expenses 
to the board-approved budget. 

17 How effectively is the school managed fiscally? 

5 

Evaluation: Excell ent 

How do you know? 

4 3 2 

x 
1 

Unsatisfactor 
y 

There are multiple checks and balances that take place at ERES and continue through to the top of the 

organization . There are policies set in place that ensure our compliance w ith state & federal law for 

confirming that funds are spent appropriately in an effort to meet our goal of College for Certain . There 

are stops set in place for checks and balances purposes. At each level of spending a different person in 

the organizat ion must approve spending before it happens. The main parties, Principal, Area 

Superintendent, CFO and Financial Analyst communicate at least monthly regarding the school s financial 

standing. The schools must abide to the policies set at the organizational level. 

Which aspects of the school's fiscal operations work best? 
The continuous accounting and analysis of the schools financial information works best. 

In what ways can the school's fiscal systems or operations be improved, and what action is being taken? 
The operations can be improved by cross training more of the staff on its tools. We have implemented 

Web-Ex trainings and more hands-on t raining by the finance team members. 
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18 What are the most significant aids and/or barriers to raising student achievement? 

Aids to Success Barriers to Success • • Data Meetings • Small schoo l means little wiggle room for 

• Hands On Principal spending and 'extras' 

• Culture that every role helps students get to • New middle school team this year 

their goals • Small school for middle school means a 

• Blended Learning slightly bigger adjustment for them upon 

• Instructional Leadership entering high school 

• Aspire Teacher Residency Program- teaching • More work to do in serving our Els both who 

school and more adults .on campus have been reclassified and those who have 

• Strong bridge between office staff and not 

leadership and both teachers and classified • Discipline is just now moving to that of 

• Art, Music, PE and Intervention restoration, requiring a significant mental 

• Many returning teachers in k-6 shift for staff and students 

• Strong foundation • Less cohesive Math .when considering vertical 

• Engaged families. alignment 
\ 

• Aspire Home Office support 

• ERES Extra 

• Kyaky-Nimble response rate when something 
goes awry 

• Small school allows for all students to be 
known 

• Systems for Technology (document cameras, 
computers, projectors) work and have quick • turn-around in repair 

• Robust evaluation system for teachers and 
interventionists 

• Advisory and Morning Meetings 

• Cohesive vertical alignment with regards to 
ELA 

• Looping 

\ 

• 27 



Charter Renewal Data Docu ment 

Name of school: Aspi re ERES Academy Name of School Leader: Em ily Murphy 

Financial Information Year 2013-2014 

Tota l Operational Budget 2.007,325.57 Per Student Revenue 9.042.01 

Tota l Ex penditure 2,0 17.287.20 Ex penditure Per Student 9.086.88 

Ba lance brought fo rward from previous yea r 10 1, 102.33 Projected ba lance ca rried forward t o next year 9 1.1 40.70 

Special Populations 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Percentage of students receiving free/redu ced 
95% 97% 97% 95% 

Data not yet 
lunch available 

Percentage of ELL students 92% 77% 61 % 65% 
Data not yet 

availab le 

Percentage of students w ith IEPS 0 0 5% 6% 
Data not yet 

availab le 

Percentage of students w ith 504 plans 0 0 0 0 
Data not yet 

availab le 

Pupil mobility in the school in prior year Number of students 

Students who joined the school other than at the usual t ime of fi rst admiss ion 18 

Students who left the school other than at t he usua l time of leaving (excluding expu lsions) II 

Attendance for current and prior year 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 Attendance Rate 

P-2ADA to Date 

School data 205.52 206.70 217 06 214.30 217.40 97.4% 

Background of students 2012-13 Number of Discipline - prior school year( 12-13} Suspension Expulsion 
students/Percent of #of incidents # of incidents 
Students 

Africa n-America n 4/2% Africa n-American 2 0 

Asian/Pacific Is lander 2/1% As ian/Pacific Islander I 0 

Hispanic 216/97% Hispanic 81 0 

Wh ite 0/0% White 0 0 

Mixed/ No Response 0/0% M ixed/ No Response 0 0 

Gender (ma le/fema le) 113 I 109 ELL 50 0 

Homeless Students 0/0% SPED 9 0 

Gender (male/female) 56/ 28 0/0 

Homeless Students 0 0 
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Lottery/Waitlist Information • Date of Grades of Applicants Number of Applicants Number of Number of Students on 

Lottery (per grade) Available Spaces Waiting List (per grade) 
(per grade) 

2012-2013 (for 2013-2014 Wlarch t1', 2013 K 33 22 11 

school year) 1 15 0 15 

2 17 0 17 

3 13 0 13 

4 4 4 0 

5 14 2 12 

6 16 2 14 

7 9 3 6 

8 12 1 11 

2011-2012 (for 2012-2013 K 47 22 25 

school year) 
March lfh, 2012 

1 14 0 14 

2 23 1 22 

3 10 0 10 

4 11 4 7 

5 16 1 15 

6 17 1 16 

,7 25 0 25 

8 3 2 1 

2010-2011 (for 2011-2012 K 28 22 6 

school year) 
March 10th, 2011 

1 29 0 29 • 2 16 2 14 

3 13 0 13 

4 11 4 7 

5 9 1 8 

6 44 2 42 

7 22 3 19 

8 22 3 19 

2009-2010 (for 2010-2011) K 52 22 30 

school year 
March 4 'h, 2010 

I 15 0 15 

2 15 0 15 

3 10 0 10 

4 12 6 6 

5 10 0 10 

6 21 0 21 

7 19 0 19 

8 2 2 0 

Graduation Information 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

HS only Graduation Rate - NIA NIA NIA NIA NIA 12th Grade • 29 



Retention Rate (% of 12th 

grade enro lled sin ce grade NI /\ ,· A. NI/\ NI/\ NI /\ 

9) 

Post-Graduation Plans - HS Only 

% attending 4-yea r co ll ege NI/\ l\ A NI/\ NI/\ 

% attending 2-year co ll ege NIA L IA NIA NI/\ 

% attending vocational/ NIA NIA NIA NIA 
technica l training 

% joined mi litary NIA NI A NIA NIA 

% working exclus ively NIA NIA NIA NIA 

Teacher Recruitment/Retention 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Total# of Teachers 9 12 11 12 II 

#/% New Hires 9I100% 3 /25% 2I18% 4/ 33% 2I 18% 

#/% Retained from 
Prior Year 0/0% 9I 100% 9/75% 8/73% 9/75% 

Tota l number of vacant teach ing posts current ly (FTE) 0 

AYP 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

AYP Met? No Yes Yes No NIA 

%AMOSMet 0% 100% 100% 88% NIA 

% Proficient-AMOS: ELA: N/A ELA: N/A ELA: N/A ELA: N/A NIA 
African-America n 

Math: N/A Math: N/A Math: N/A Math : N/A 

% Proficient-AMOS: ELA: N/A ELA: N/A ELA: N/A ELA: N/A NIA 
Asian/Pl 

Math: N/A Math: N/A Math: N/A Math: N/A 

% Proficient-AMOS: ELA: 32 .7% ELA: 43.6% ELA: 51.7% ELA: 58.4% NIA 
Hispanic 

Math: 45.9% Math: 61.3% Math: 67.4% Math: 69.3% 

% Proficient-AM OS: ELA: N/A ELA: N/A ELA: N/A ELA: N/A NIA 
Mixed/No response 

Math: N/A Math: N/A Math: N/A Math: N/A 

% Proficient-AMOS: ELA: N/A ELA: N/A ELA: N/A ELA: N/A NIA 
White Math: N/A Math: N/A Math: N/A Math: N/A 

% Proficient-AMOS: ELA: 33.3% ELA: 43.8% ELA: 51.5% ELA: 59 .3% 
Socioeconomically 

Math: 46.5% Math: 62.3% Math: 67.5% Math: 69.5% NIA 
Disadvant aged 

ELL ELA: 31.1% ELA: 43.8% ELA: 48.7% ELA: 51.1% 
NIA 

Math: 45.0% Math: 61.4% Math: 66.0% Math: 64.2% 

Students with ELA: N/A ELA: N/A ELA: 21.4% ELA: 31.6% NIA 
disabilit ies 

Math: N/A Math: N/A Math: 57.1% Math: 42.1% 

AP/ 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

API 695 765 812 833 NIA 

Statew ide rank ] 3 5 TBD NIA 
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Similar schools rank 3 7 10 TBD NIA 

CST 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

ELA • Proficient/ Advanced 34% 44% 51% 60% NIA 

Basic/Proficient/ 
66% 77% 83% 89% NIA 

Advanced 

Below Basic/Far 
34% 23% 17% 11 % NIA 

Below Basic 

MATH 

Proficient/ Advanced 46% 62% 67% 69% NIA 

Basic/Proficient/ 
73% 85% 89"/o 92% NIA 

Advanced 

Below Basic/Far 
27% 15% 11 % 8% NIA 

Below Basic 

CAHSEE 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

10th grade pass rate NIA NIA NIA NIA NIA 

Statutory Renewal Threshold 

1. API Growth Target: 

Did school attain AP/ Growth Target in prior year? Yes 

Did school attain AP/ Growth Target in two of last three years? Yes 

Did school attain AP/ Growth Target in the aggregate of the prior three years? Yes • 2. API Rank: 

Is the school ranked 4 or higher on AP/ in prior year? Yes 

Is the school ranked 4 or higher on AP/ in two of last three years? No 

3. API Similar Schools Rank: 

Is the school ranked a 4 or higher on API Similar Schools in prior year? Yes 

Is the school ranked 4 or higher on API Similar Schools in two of last three years? Yes 

4. Is the school at least equal to the academic performance of schools students would 
Yes 

have attended, including District as a whole? 
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Appendix Ia: 

Surrounding Schools Study 



ERES Academit Demographics 

Surrounding Schools # of Students FRL % EL % Hispan ic % Afr. Am. % 

Schoo l 2012-2013 

ERES Academy 222 92 50 97 2 

Internati onal Community 346 98 79 90 3 • Globa l Fam ily 41S 100 84 92 4 

M anzanita Community School 342 98 45 40 30 

Think Co llege Now 290 100 62 84 7 

United for Success (6-8'hl 414 98 44 77 12 

Urban Promise Academy (6-8'hl 320 100 39 88 2 

ERES Academit API 

Surrounding Schools API Met Schoolwide/All Subgroups Growth Targets? 

School 2009-2010 2010-2011 2011-2012 2012-2013 2009-2010 2010-2011 2011-2012 2012-2013 

ERES Academy 695 765 812 833 n/a Yes/Yes Yes/Yes Yes/Yes 

Internationa l Communi ty 770 743 745 758 Yes/Yes No/No No/No Yes 

Global Fami ly 638 648 n/a 697 Yes/Yes Yes/Yes n/a n/a 

Manzanita Comm unity School 733 721 725 693 Yes/Yes No/ No No/No No 

Think Co llege Now 859 847 825 849 Yes/Yes Yes/Yes Yes/No Yes/Yes 

United for Success ( 6-8'h) 608 597 622 632 Yes/Yes No/ No Yes/No Yes/No 

Urban Promise Academy (6-8'h) 734 748 761 768 Yes/Yes Yes/Yes Yes/Yes Yes 

ERES Academit Ran~ings 

Surrounding Schools Statewide Rank Similar Schools Rank 

School 2009-2010 2010-2011 2011-2012 2012-2013 2009-2010 2010-2011 2011-2012 2012-2013 

ERES Aca demy 1 3 5 TBD 3 7 10 TBD 

International Community 4 2 2 TBD 2 1 1 TBD 

Globa l Family 1 1 n/a TBD 1 1 n/a TBD 

Manzanita Community School 2 1 1 TBD 1 1 1 TBD 

Think Co llege Now 8 7 6 TBD 10 3 2 TBD 

United to'r Success (6-8'h) 1 1 1 TBD 1 1 1 TBD 

Urban Promise Academy (6-8'h) 4 4 4 TBD 7 3 2 TBD • ERES Academit CST(% Proficient or above) 

Surrounding Schools ELA Math 

School 2009-2010 2010-2011 2011-2012 2012-2013 2009-2010 2010-2011 2011-2012 2012-2013 

ERES Academy 34 44 52 59 46 62 68 69 

International Community 34 35 40 38 63 51 50 57 

Global Family 16 21 25 28 40 38 41 43 

Manzanita Community School 35 28 32 25 61 60 61 46 
Think Co llege Now 57 57 53 57 76 77 74 79 

United for Success (6-8'hl 19 20 26 23 21 13 15 17 

Urban Promise Academy (6-8'h) 41 44 45 44 40 43 50 50 
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Appendix II: 

Bell Schedule 



ERES ACADEMY 
Daily Schedule 2013-2014 

Morning Recess Schedule 

Grade-Level Time 
K/1 9:40-9:55 
2/3 9:55-10:10 

7/8 10:10-10:20 

4/5/6 10:20-10:35 

Lunch Schedule 

Grade-Level Lunch (M-TH) Recess 
K/1 11:15-11:35 11:35-11:55 
2/'?. 11:40-12:00 12:00-12:20 
4/c:-..,/6 12:0!)-12:2!) 12:2s-12:4c:-.., 

7/8 12:30-12:50 12:50-1:10 

Minimum Day Schedule (including Fridays) 
-x-N o recess 

Grade-Level 
K-1 
2-4 
5-8 

Arrival: 

Town Hall: 

Release: 

Lunch 
11:00-11:30 
11:10-11:40 
11:40-12:00 

8:00 Morning Greeting - You are tardy if your class has already gone into class. 

10:30 Fridays 

Monday- Thursday 3:30 please note: instruction ends at 3:30 and students 

leave the building between 3:35 and 3:40 

Friday: 12:00 please note: instruction ends at 12:00 and students leave the 

building 12:05 and 12:10 

• 

• 

• 



Integrals Schedule 

Monday Tuesday Wednes. Thursday Friday 
3:00-3:45 6th: PE 6th: Art 6th: PE 6th: Art 6th: PE 

5th:Art 1st: Art 
3:50-9:35 3rd: PE 

4th:Art 
9:30-10:10 3th: Art 3th: Art 3th: Art 3th: Art 2nd: PE 

K: Art 
(9:35-10:15) 

10:35-11:20 4th: Art 4th: PE 4th: Art 4th: PE 
5th: PE 5th: Art 5th: PE 5th: Art 

11:50-12:30 ih: Art ih: Art 7th: Art 7th: Art 

12:30-1:10 LUNCH LUNCH LUNCH LUNCH 

1:10-1:55 K: Art K:PE K:Art K:PE 
1st: PE 1st: Art 1st: PE 1st: Art 

2:00-2:45 2nd: Art 2nd: PE 2nd:Art 2nd: PE 
3rd: PE 3rd: Art 3rd: PE 3rd: Art 

2:50-3:30 7th: PE 3th: PE 7th :PE 3th: PE 



MIDDLE th g th 

SCHOOL Grade rs Grade rs 
SCHEDULE FRIDAYS 

8:00 

8: 10 i 11 
Graders 81

h graders • 8:20 8:00 
8:30 8:10 
8:40 

8:50 ELA-7 Algebra 
8:20 ELA Algebra 

8:30 
9:00 8:40 
9:10 8:50 
9: 20 9:00 

9:30 Algebra 9:10 

9:40 Int ervent ion 9:20 

9:50 (art ) 9:30 
10:00 9:40 

10:10 RECESS 9:50 Pre-Algebra ELA 

10:20 10:00 

10:30 10:10 

10:40 Pre-
10:50 

Algebra 
11:00 

10:10 

10:20 

10:30 TOWN HALL 

11:10 10:40 

11:20 10:50 Advisory Advisory 

11:30 ELA-8 11:00 

·.11:40 11:10 

11:50 Pre- 11:20 

12:00 Algebra 
12:10 (art ) 
12:20 

11:30 

11:40 LUNCH 
11:50 • 

12:30 LUNCH 12:00 

12:40 

12:50 

1:00 

1:10 

1:20 Science History 
1:30 (8th ) (th) 
1:40 

1:50 

2:00 

2:10 Elect ive 
2:20 \ 

I 

2:30 

2:40 I 

2: 50 PE or Advisory 
3:00 

3:10 

3:20 

3:30 
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Appendix III: 

School Calendar 



J uly 
s M T w Th F s 

1 2 3 4 5 6 

7 8 9 10 11 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28 29 30 31 

A ll ~ ust 
s M T w Th F s 

1 2 3 

4 I /~ 6 7 8 I/\} 10 

11 12 13 1-+ n~ ' Ki 17 

18 19 20 21 22 1/2\) {2.i{! 

25 26 27 28 29 1130 31 

s eptem b er 
s M T w Th F s 
1 2 3 4 5 16\ 7 

8 9 10 11 ,{2,. 13 14 

15 16 l7 18 19 i c\ 21 

22 23 24 25 26 I~ 28 
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Appendix Illa: 

Assessment Calendar 
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2013-2014 Aspirewide Elementary ASSESSMENT CALENDAR DRAFT 

Time of Grades/Students ASSESSMENT 
Year 

Begin- 1-5 Math Fall Benchmarks 
ning Reading/Writing Fall Benchmarks 

of Year 
2-5 

1-3 Dibels (Recommended) 
4th/5th Graders Who Scored SRI 

FBB/BB on ELA CST 

5 Optional Math Basic Skills Test 

1-5 DRA (Scanned into Edusoftby 10/25) 

K - 5 Optional Expository Wrt Snapshot Cycle (Formative Pre) 

K - 5 Optional Writing Modules-x--x--x-

Fall English Learners CELDT 

Students in non Read 180 Running Records 
ELA Interventions 

Early K-5 Math Winter Benchmarks 
Winter 

2-5 Reading/ Writing Winter Benchmarks 

K-3 Dibels (Recommended) 
Read 180 SRI 

5th Grade Math Basic Skills Tesrx--x-

Winter Students in non-Read 180 Running Records 
ELA Interventions 

K-5 DRA -Scanned into Edusoft by 2/21 
(DRA Levels A - 38) Rwming record for students at level 40+ NOT 

SCANNED 

K-5 Expository Writing Snapshot Cycle (Post) 

Spring 4th Grade ST AR Writing 
Read 180/ELA Intervention SRI/Running Records 

2-5 Math Pre-CST Benchmarks 

2-5 Reading/Writing Pre-CST Benchmarks 

2-5 STAR 

5 Physical Fitness Test 

End of K-5 ORA (Scanned into Edusoft 
Year 2-3 weeks before EOY to analyze growth) 

K-1 Math End of Year Benchmark 

K-3 Dibels (Recommended) 
2 - 5 Optional Reading, Writing, and Math End of Year 

Benchmarks 
Read 180 SRI 

5•h Grade Not Passed the MBST** Math Basic Skills Test 
*PM= Progress Mon itoring (regularly checking to ensure targeted s tudents are s howing academic growth) 

-x-·x·students need to score 90% on the Math Basic Skills Test in order to pass. 

DUE 
DATE 

Within first 
30 days of 
instruction 

Between 
weeks 5 & 10 

Anytime 

Anytime 

ByOct 31 

Every4 to 
6 weeks 

Pre 
Winter 
Break 

Every 4 to 
6 weeks 
3 Months 
after Fall 

(Betw Wks 15 & 
22) 

Feb - End of 
Yr 

March 4th 
Mid March 

4- 6wks 
before 
STAR 
May 

By May30 
3 Mon ths after 

Winter or 
between Weeks 

27&34 

Last 2 

weeks of 
school 

***Aspire 's pre and post writi ng modules (i.e. Descriptive, Na rrative, Response to Lit, Summary, etc. are reco mmended but not 
required. They ca n be adminis tered at the school's discretion. 

Test 
Type 

Un iversa l 

Diagnostic 

Un iversal 

Universal 

PM* 

Universal 

Progress 
Monitoring 

PM* 

Universal 

Universal 

PM* 

Un iversal 

Universal/ 
Progress 

Moni to ring 

Progress 
Monitoring 

• 

• 

• 



Time 
of Year Subject 

ELA 

B ELA 

e ELA 

g ELA 

i ELA/ 
n Math 

n Math . 
I 

n Math 

g Math 

All 

ELA 

Math 

SocSci 
F SocSci 
a Sci 
I 

ELA 
I 

All 

0 ELA 

ELA 

E ELA/ 

a Math 

r ELA 
I ELA 
y Math 

SocSci 
w SocSci 

I 

n Sci 

t Sci 

e ELA 

r All 

w ELA 

I ELA 
n 
t ELA/ 

Math 
e 

0 r ELA/ 
Math 

2013 - 2 0 14 Secondary Assessment 
Calendar 

Grades/Students Assessment 

6-8 Reading and Writing Fall Benchmarks 
6-10 Response to Lit Fall Snapshot 
11-12 EAP Writing Snapshot 

Highly Recommended 6 - 12 SRI 
10th/Not Passed CAHSEE 

(OPTIONAL) ELA and Math CAHSEE Diagnostic #1 

PreCalculus Students Summative Math Diagnostic #1 

6th who have not passed MBST* Math Basic Skills Test 
7th and Algebra 1 Required (Alg 2 

Algebra Readiness Assessment Optional) 

CC Class Takers Community College Entrance Exams 

9 -11 ELA Interim #1 
6 - Precalcul us Math Interim #1 

8, 10, & 11 History #1 
12 Government Interim #1 

Bio, Phy Sci, Che m , & Physics Science Interim #1 
ELA In te rvention Students*** Reading A to Z/Running Record 

nth PSAT 

Scored FEB/BB on ELA CST DRA (given and scanned into Edusoft) 
English Learners CELDT 

10th/ Not Passed CAHSEE for 
Schools Giving FEB CAHSEE CAHSEE Diagnostic Final 

6 - 8 Reading and Writing Winter Benchmarks 
9 -11 ELA Interim #2 

6th - Precalculus Math Interim #2 
8, 10, & 11 History #2 

12 Government Interim #2 

Bio, Phy Sci , Che m , & Physics Scienc~ Interim # 2 
6th - 7th Earth & Life Science Semester Exams 

ELA Inte rvention Students*** Reading A to Z/Running Record 

CC Class Takers Community College Entrance Exams 

6 -10 Response to Lit Winter Snapshot 

11-12 EAP Writing Snapshot #2 

10th/ Not Passed CAHSEE for 
Schools Gh,i ng March CAHSEE CAHSEE Diagnostic Final 

10th Valley (9th 
Optional Practice)** CAHSEE Census in Valley 

Due 
Date 

-

Within 
1st 30 

Days of 
School 

By 8/12 

Week 8-
9 (Check 
Pacing 
Guide) 

10/16 & 19 

By 10/31 

11/26-
12/20 

Pre-Break 

Week 17 
(Based on 

Pacing 
Guide 

through 
Week 16) 

Pre-Break 

Jan 2nd 

Jan 31st 
(scan by 
2/14) 

2/4-18 

2/4-5 



Time 
of Year Subject 

ELA 

ELA/ 
Math 

ELA 

s ELA 
p Math 
r Math 
I SocSci 
n SocSci 
g 

Sci 

AJI 

All 

PE 

E ELA 

n ELA 

d ELA 

Math 

0 Math 

f Math 

y SocSci 

e Sci 

a ELA 

r ELA 

2013 - 2014 Secondary Assessment 
Calendar 

Grades/Students Assessment 
7 ST AR Writing Assessm ent 

10th Bay/Valley (9th 
OYfIONAL Practice)"'•·" CAHSEE Census in Bay and LA 

ELA Intervention Students Reading A to Z/Running Record 
Reading & Writing PreCST Reading and Writing PreCST 

6 - Algebra 2 Math PreCST Interim #3 
PreCalculus Summative Math Diagnostic #2 
8, 10, & 11 History PreCST Interim #3 

12 Economics Interim #1 

Bio, Phy Sci, Chem, & Physics Science Pre-CST Interim #3 
6 - 11 STAR (+EAP M ult Choicefor 11th) 

AP Takers AP Exams 

7th and 9th Physical Fitness Test 

6 - 10 OPTIONAL Response to Lit Spring Snapshot 
11-12 OPTIONAL EAP Writing Snapshot 
6 - 8 OPTIONAL Reading/Writing EOY Benchmarks 

PreCalcul us Math Final 
6th who have nol passed MBST·x- Math Basic Skills Test 

71
Li and Algebra 1 Required (Alg 2 

Optional) Algebra Readiness Assessment 
12 Economics Interim #2 

6th - ?th Earth & Life Science Semester Exams 
ELA Intervention Students*** ORA 

:;cored t· l:Hl/ tltl on t.LA c:;1 and i nitial :,iKI 

below900 DRA if not already SRied 

*Students need to score 90% on the Math Basic Skills Test in order to pass. 

** Recommended to have 9th graders ta ke Practice CAHSEE while 10 th graders are tak ing the rea l vers ion. 

*** El.A In te rvention refers to those students reading 2 o r more years below grade level who are receivi ng guided reading support. 

****Note results reflect d iffe ring amounts of instruction and are not co mparable across schools. 

Due 
Date 

March 4th 

:3/18-19 

Mid March 

4-6 
Weeks 
Prior to 
STARX· ·l<--X··X· 

May 
May 

By :3/:31 

June 1st 

Last 3 • Weeks of 
School 

• 



Appendix IV: 

Aspire Instructional Guidelines 



K-5 Math Instructional Guidelines 
Detailed Version 

MAINTENANCE PROGRAM 

Math Routines 

• Shows the daily relevance of math 
• Assists in classroom management 
• Gives 'Continuous practice/spiral review 
• Short activities build skills for more in depth problems 

·:· Daily Review 

• 

Daily 

• Quick spiral review of standards • 
• Mini-instruction as needed 
• Use four square design with squares as follows: 

• Prerequisite skill, current skill, CST type question around skill 
and spiral review question 

• Alternatively may use Drops in the Bucket, Math4Today 
• Quick correction with class 

·:· Academic Language Daily 

8/27/2013 

\ Math Meeting: 
1 

• Academic Disdourse among students 
• Questioning beyond recitation of knowledge/facts 
• Calendar Time 

• Students respond with sentence stems (I agree, I disagree) 
• Whole group on the floor 
• Students with whiteboards or journals 
• Students are interactive 

• Number Strings -students use number relationships to solve 
problems, use known facts to solve unknowns, make 
generalizations about math problems 

• 



+ Number Lines - students understand the relationships among 
numbers, understand the relative magnitude of numbers 

+ Use engagement strategies; think, pair, share, show me on your 
fingers, whisper to your neighbor 

+ Math Vocabulary: 
+ Include teaching of math vocabulary words into the lesson 
+ Student dictionaries 

• Graphic organizer for teaching vocabulary words 
+ Word wait include cognitive clues or realia 
+ Encourage students to use math vocabulary when speaking to 

peers or teacher 
+ Use in writing 

+ Writing in Mathematics: 
+ Math Journaling, quick write 
+ Vehicle to explain mathematical thinking 
+ Connects language arts and math 
+ Explanatory: 

+ Journals around concepts, explain mathematical thinking, 
show process 

+ Reflective: 
+ Self assessment at the beginning or end of 

units/chapters, exit tickets 
+ Creative: 

+ Writing response to math literature, math symbols, math 
metaphors 

Resources: 
+ Mathematics Education: San Diego Math Routines: Number Lines, 

Number Strings http://old.sandi.net/depts/math/ 
+ Mountain Math Kits www.mtmath.com 
+ Everyday Counts Calendar Math, Patsy F. Kanter, Janet Gillespie, 

Beth Ardell, with Andy Clark 
+ Academic Discourse Sentence Stems 

·:· Mental Math On-going 

8/27/2013 

+ Quick spiral review of standards 
+ Sponge activity 
+ In your head 



• Problem solving without pa per and pencil 
• Verbal problems that are appropriate for your students 

• 

• 

• 
8/27/2013 



Math Facts Daily 
• Allows for personalization 
• Quick practice of math facts 
• Students work at their own level and pace 

• Gain mastery in basic math facts 
• Track their personal growth 

• Goals with math facts: 
• By the end of first grade students should know addition strategies, 

facts to 10 and doubles 
• By the end of 2 nd grade students know addition facts to automaticity 

and have strong conceptual understanding of multiplication 
• By the end of the 3rd grade students should know all facts 1 to 10. 

Flash Cards 
• Basic practice of facts to automaticity. Variety of ways to practice 

such as during work stations, each child has own set to practice if 
finish math work early, and students should have a set to take home. 

Roll and Write (K/1 whole class) (2/3 whole class or use in a center) 
E I f f K/1 . h d d' xamp e o orogress1on or Wit ot 1e: 

Level What to do Explanation 

D Level A Roll one (1-6) dot die Count dots and write 

D Level B Roll two (1-6) dot die Count all dots of both, write 
the number 

D Level C Roll one (1- 6) dot die, double Double the number 

D Level D Roll one (1-6) dot die, +1 Count dots and add 1 

D Level E Roll two (1-6) dot die, add Add dots of each die 

D Level F Roll one (1 - 6) dot die, +10 1 die, add 10 

D Level G Roll one (1 - 6) dot die, make Roll 1 die, add number to 
tens partner make 10 

D Level H Roll one (1 - 6) dot die, + 2 1 die, add 2 

D Level I Roll one (1 - 6) dot die, - 1 1 die, subtract 1 

D Level J Roll one (1 - 6) dot die, - 2 1 die, subtract 2 

D Level K Roll two (1-6) dot die, subtract 2 die, subtract smaller 

8/27/2013 



Mad Minute (1-5) 
+ Various levels of math computation prob lems • 
+ See K-5 math Strategies and Procedures to Ensure Core Competencies 

(SPECC) for 1 st and 3rd grade with resources 

+ Put page for the week in a sheet protector and use Vis-a-vis markers. 
Wipe off after correcting for the next day. 

+ Quick correction - no more than a minute 

Resources 
+ Mental Math in the Primary Grades by Jack Hope 
+ The Mad Minute: A Race to Master the Number Facts by Paul Joseph 

ShoeCraft 
+ http://themathworksheetsit e. com/, http://www.math-d rills.com/ 

Problem Solving 3 times a week 

Student Led Solutions 
+ Standards-based 
+ Students sharing mathematical thinking 
• Exposing students to different strategies of solving problems 
+ Aids conceptual understanding 
+ One problem with two students sharing solution 
+ Use as a review and for new concepts 

·:· Problem of the Week/Problem of the Month 
+ More in depth than SLS 

8/27/2013 

+ Teacher-directed 
+ Indicates skills students' need 
+ Opportunity to teach problem solving strategies such as: 

• Understanding the question 
• Finding key facts 
• Developing a solution 
• Checking your work 
• Communicating mathematica l reasoning 

+ Integration of interdisciplinary units 
+ Longer exploration of concepts, skills and topics 

• 

• 



• Leveled problems so t hat all students will be able to work on a 
part of the prob lem appropriate to their learning development 

Resources 

8/27/2013 

+ Aspire Student Led Solution Binder 

• Read it Draw it Solve it 
• California Released Questions 
• Introduction to Problem Solving: Strategies for the Elementary 

Math Classroom by Susan O'Connell 
• Catherine Fosnot Books 



CORE PROGRAM 

Math Workshop 4 times a week 
·:· Mini-lesson 

• Standards-based 
• Concept delivery (includes intros, review and misconceptions) 
• Whole group instruction 
• Use manipulatives or chalk talk 
• Teaching a game or extending Student Led Solution 
• Opportunities for think-pair-share with whole group 
• Use of engagement strategies 

·:· Guided Practice 
• Short activity in which students show understanding of mini­

lesson 
• Teacher making observations 
• Extend beyond workbook pages 

·:· Guided Math 
• Standards-based 
• Data used to focus instruction 
• Differentiates/personalizes instruction 
• Meeting with small groups based on similar needs 
• One-on-one time with students 
• Reviewing skills or teaching new concepts 
• Hands on with manipulatives 
• Teach a new game or review work station current activity 
• Use a variety of assessment tools 
• Other students are doing centers 

·:· Work Stations/Independent Practice 
• Standards-based, Beyond paper and pencil activities 

• 

• 

• 5 tubs at least according to strand: Number Sense, Algebra & 
Functions, Measurement & Geometry, Statistics, Data Analysis 
& Probability, Mathematical Reasoning 

• Each tub should contain Must Do/May Do list • 
• Multiply activities should be in each tub 
• Anything done at centers is independent practice 

8/27/2013 



• Designed to reinforce concepts already taught 
+ Hands on with manipulatives 
• Play a game 
• Can incorporate interdisciplinary projects/activities 
+ Try to have at least 2 work station activities on current standards 

Work Station Models 

1. Stationary Work Station Model 
+ Teacher uses center management poster (or variation) to indicate 

center assignments by groups. 
+ Students in heterogeneous groups work at one station for 30+ 

minutes. 
+ The teacher puts one main activity or "must do" in a basket with 

"choice" or "may do" activities for students who finish early. 
+ While students are working the teacher is calling back small 

homogeneous groups according to individual needs. 
+ Ideally, the teacher will see each student in a small group 3 

times a week or those most in need identified by data. 
+ The following day, students are assigned to a new station and by 

the end of the week each student will have visited each station. 
+ Periodically, the teacher may consider not meeting with students 

in small groups in order to help students with instruction at their 
workstations. 

+ Students may hold themselves accountable through a work 
station log. 

2. Math Menu or Flow Model 

8/27/2013 

+ While teacher pulls flexible groups to a small group learning area 
students work with their team on a math· menu written on the 
board. 

+ The menu consists of "must do" and "may do or choice" activities. 
+ Once students complete must do items they can then choose to 

do all or some of the choice items as determined by the teacher. 
+ The "must do" and "may do" options can be listed on the board 

and students move magnets with their names to show where they 
are in the flow. 



Work Station Ideas 

Resources 

• Math games 
• Computers -Harcourt website, math websites, math software 

• Extending/Challenging - make a game, design problems for • 
others to solve, exploring concepts on the Internet (e.g. "Ask 
Dr. Math" at www.mathforum.org) 

• Roll and Write 
• Problem solving - problem of t he week or month 
• Student Led Solution 
• Math Journaling 
• Calculator Math 
• Culminating Project 
• Application Center (e.g. running the student store) 
• Reteach & Intervention - peer coaching/buddy 
• Interdisciplinary unit activities 

• Teaching Student Center Mathematics Grades K-3. John A. Van de 
Wall 

• Teaching Student Center Mathematics Grades 3-5, John A. Van de • 
Wall 

• Elementary School Mathematics - Teaching Developmentally, 
John A. Van de Walle 

• Developing Number Concepts: Counting, Comparing and Pattern, 
Kathy Richardson 

• Developing Number Concepts: Addition and Subtraction. Kathy 
Richardson 

• Developing Number Concepts: Place Value. Multiplication. and 
Division, Kathy Richardson 

• Understanding Geometry. Kathy Richardson 

Assessment On-going 
·:· Benchmark Exams 

8/27/2013 

• Survey of standards taught throughout the year - administered 4 
times; fall, winter, spring, summer. PreCST Benchmark 
administered 4 weeks prior to STAR test 

• Basic Skills Test - starting in 5th grade students take the 
test until they achieve 85%. It is administered 2 times in 5th 

• 



grade (during the fall and spring) and 3 times a year (6th and 

up) at the same time the benchmarks are administered) 
·:· Problem Solving Question 

+ Administered 1 time in the spring (optional) 

·:· Edusoft 
+ Pre and post unit tests and 5 question mini test on one standard, 

COI tests 
·:· Observation/Checklists 

+ Teacher makes anecdotal notes on individual students) 
·:· Exit Tickets 

+ Quick check of skills) 
+ Homework 

+ Daily check of skills taught - school site based policy 

8/27/2013 



LANGUAGE ARTS; OUR PHILOSOPHY 

Background 
At Aspire Public Schools, every student becomes an independent, driven reader and 
writer who is engaged in reading and writing activities for communication as well as 
artistry. Good communication - reading , writing , listening and speaking are essential 
tools for life. Language skills not only serve as a basis for learning throughout school 
and career, but also serve to enrich our lives, as well as foster independent, self­
directed learners and concerned citizens. Learners who read well learn a structure and 
rhythm integral to life long learning. 

Our three and a half hour literacy block assures that each learner will become a fluent 
reader, skilled writer, confident speaker and thoughtful listener. Reading, writing, 
speaking and listening skills are personalized. In order to achieve our goal , we draw 
from a number of pedagogies all within the "workshop" format. Each pedagogy provides 
a different piece of scaffolding to personalize literacy instruction for each learner. Within 
this model learners are provided rich literature, both literary and informational for 
required and choice reading to create links across content areas (i.e. social studies, 
math, science, visual and performing arts). 

• 

We address writing within the same "workshop" format. Process writing is taught with • 
the thread of the Six Traits running through both required writing genres as well as 
choice writing assignments. This allows the teacher to use conferences; peer edits and 
direct instruction to customize the learning as needed for each student. 

Within both the Reading and Writing Workshop, ongoing assessment drives the 
instruction. Teachers analyze this information independently and in grade level 
collaboration meetings to address the learners' needs. 

The comprehensive synergy of reading , writing , listening and speaking skills provides 
context and relation to one another. These skills must not be taught in isolation but 
rather as a cohesive unit. They are the keys to success in all other subject areas. As 
with any skill , mastery is achieved with consistency, study and practice. Consistency in 
implementation is critical to the success of our program and therefore the success of 
our learners at Aspire. 

Our method for assuring all students achieve the aforementioned goals is a three 
point approach. Each of the three points is of equal importance and necessary in 
achieving our desired expectations. The first point of the triangle is the CA state 
content standards, answering the question of, "what" to teach. The second point 
of the triad is the Instructional Guidelines chosen by Aspire. The Instructional 
Guidelines answer the question of "how" to teach the content standards. The 
third is the assessment or Cycle of Inquiry, answering the question of "how well" 
we are teaching the material and how much are the students learning. 

1 
K-5 Instructional Guidelines 2009 
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Instructional Guidelines 

CA standards Assessment & Cycles of Inquiry 

Assessment 
The cycle of inquiry is essential to our instructional model at Aspire Public Schools. We 
offer personalized reading and writing instruction, but in order to make well-informed 
decisions, we must maintain procedures for gathering an individual's data. The cycle of 
inquiry follows the steps listed below: 

Step 1: Assessment 
Step 2: Analysis 
Step 3: Implement plans for curriculum and instruction 
Step 4: Re-assess for additional re-teach ing 
Step 5: The cycle begins again 

Tools used for the two week cycles of inquiry are either listed below as Aspire 
assessment tools or tools designed by the teachers to address the needs of a particular 
standard used in the cycle of inquiry. 

Reading Assessment Tools 
ORA for K-3 and 4-8 
3 Edusoft Reading Benchmarks (fall , winter, spring) 
Open Court Read ing fluency tests 
Edusoft Reading Pre-CST Assessment (Administered 4 weeks before STAR Test) 

Writing Assessment Tools 
Writing Assessment Modules 

3 Edusoft Writing Benchmarks (fall , winter, spring) 
Edusoft Pre-CST Assessment (Administered 4 weeks before STAR Test) 

California State Tests 
2nd_5th Grade CST English Language Arts Test in May 3rd Grade CAT-6 Timed 
Tests in Spelling & Reading Language Arts in May 
4th Grade Writing Application Test in March 

K-5 Instructional Guidelines 2009 
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INSTRUCTIONAL GUIDELINES EXPECTATIONS 

Reading Workshop 120 minutes 
Read Aloud w/ ORTA Strategies Daily 
Reading Minilesson 4 times a week 

*Shared Reading 
Literacy Work Stations 4 times a week 

*Literature Circles 
Guided Reading 4 times a week 
Written Response to Text 4 times a week 
Independent Reading 4 times a week 
Shared Inquiry 1 week a month 

*Occurs within Instructional Guideline 

Writing Workshop 60 minutes 
Independent Writing 4 times a week 
Writing Minilessons 4 times a week 
Guided Writing 3 times a week 
Interactive Writing 2 times a week 
Grammar/DOL Daily 

Word Work 30 minutes 
Spelling Paragraph I paragraph a week 
K-3 Open Court Phonics Daily 
4-5 Vocabulary Daily 
Word Wall Daily 

*All of these practices are explained fully in the following pages. First we present a 
rationale for the practice, second is a set of procedures, third a list of resources and 
lastly a list of expected or possible artifacts. The step-by-step procedures are there as 
an explanation not as a recipe. 

\ 
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IMPLEMENTATION SCHEDULE 

Year One Year Two 
Read Aloud w/DRT A Interactive Writinq 
Reading Minilessons Literature Circles 
Shared Inquiry 4-5 
Guided Readinq Shared Inquiry (K-3) 
Independent Reading 
Readinq Minilessons 
Independent Writing 
Writing Minilessons 
Guided Writing 
Grammar/DOL 
Spelling Paragraph/Sentences 
OCR Phonics (K-3) 
Vocabulary 
Written Response to Text 

4 
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READING WORKSHOP 

Rationale 
At Aspire Public Schools, the Reading Workshop is defined as a group of 
purposeful literacy experiences such as Guided Reading, Independent Reading, 
Literature Circles, Literacy Workstations, and Written Response to Text or 
Shared Inquiry with the final goal of enhancing each learner's effectiveness as a 
reader. Using a variety of experiences within the laboratory setting ensures all 
learning styles are met. 

The workshop approach implies learners are busily engaged in literacy 
experiences that reflect real life meaning; learners will read in ways that can be 
applied throughout their lives. Learners learn by participating in the act of 
reading, not just hearing about it. The goals of the Reading Workshop are that: 

• Learners work together 
• Learners will be exposed to different genres 
• Learners establish goals and evaluate them 
• Learners engage in meaningful discussion about their reading 
• Learners take respbnsibility for their own learning 
• Learners actively read for meaning 
• Learners develop a deeper understanding of the pieces they read 

Procedure 
Most reading workshops are done in 120 minute blocks. Within the block, the 
educators have a menu of practices from which to choose. The overarching 
goals of the workshop are to address the needs and strengths of the learners the 
educator chooses from the menu accordingly. For example, the diagram below 
addresses a whole group minilesson, independent practice, small group direct 
instruction as well as Literature Circle discussions, all happening simultaneously. 

See following examples: 

5 
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Example One 

Minilessons 

This is whole group instruction based on a specific objective. Objectives are often based on California State 
content standards. The lesson should be the piece, which hooks the learners and forecasts individual or small 

Qroup practice. 

~~~~~~~E_d_u_c~a_to~r~~~~~~~~I ~I ==========L=e=a=r=n=e=r=s============~ 
•Status of the class 
•Guided Reading 

Group 1 
Group 2 
Group 3 
Or more. 

•Independent Reading w/ Reading 
Response Logs 

·Literature Circles preparation or 
discussion 

•Vocabulary or Word Work 

•Reading conferences 
•Facilitate sharing •Reciprocal teaching group 
• Status of the class or Closure 

Sharing or closure 

Example Two 

Minilessons 

Learning objectives are based on California State content standards . The lesson should be 
the piece, which hooks the learners and forecasts individual or small group practice. 

Educator and Learners 
Shared Inquiry discussion 

•Status of the Class 
•Reading of the text 

•Written analysis of a portion or entire text 
•Discussion based on an interpretive question 

•Student reflection 

Sharing or Closure 
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Resources 
./ Strategies that Work, Harvey & Goudvis 
./ Reading with Meaning, Miller 
./ The Art of Teaching Reading , Calkins 
./ Guiding Readers and Writers grades 3-6, Pinnell & Fountas 
./ An Introduction to Shared Inquiry, The Great Books Foundation 

Artifacts 
./ A classroom library 
./ Class discussion 
./ Explicit written purpose 
./ A well organized library with a large selection of books 
./ ORTA - Chart or write up 
./ A specific area to meet and discuss texts 
./ Role sheets for Literature Circles 
./ Discussion logs/reading log 
./ Sets of books (6 packs) 
./ Small groupings of learners engaged in discussion 
./ Organizational chart (book title, pages, dates, task) 
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READ ALOUD 

Rationale 
Reading aloud provides learners the opportunity to experience a variety of 
different genres, no matter their read ing level. Learners are exposed to examples 
of fluency, voice and academic language. This practice allows the educator to 
model the reading process through an array of different texts and teaching 
points. While Read Aloud offers the skills mentioned above, it is also the time 
within the school day where "thinking - aloud" is used for teaching reading 
comprehension strategies through a Directed Reading and Thinking Activity. 
The ORTA strategies taught are: 

Prediction/adjustment - to guess what will happen within a text and to 
return to one's prediction confirming or changing one's thinking 

Connections- to connect to the text to personal prior experiences either 
text-to-self, text-to-text or text-to-world 

Visualization- to make a picture or movie in your mind 
Self-Questioning- to pause reflect and question 
Inferring - to read between the lines and make judgments 
Summarize - to retell events as they happen 
Paraphrase - to verbalize your understanding 

Procedure 
Steps: 

1 . ) The educator chooses a book, poem, article or text that addresses a 
specific teaching point. 

2.) The educator pauses at significant points, asking for learner questions 
and comments. The educator shares his/her thinking aloud to 
demonstrate how experienced readers engage text using one of the 
previously mentioned strategies. Educators are careful not to stop for 
too long a period as the delay may disrupt the flow of the story. 

Resources 

../ Using Think Aloud for Reading Instruction, Leslie Oster, The Reading 
Teacher vol. 55, No.1 

../ Guiding Readers and Writers, grades 3-6, Gay Su Pinnell & Irene Fountas 

../ Yellow Brick Roads, Shared and Guided Paths to Independent Reading 4-
12, Allen 

../ The Art of Teaching Reading , Calkins 

../ The Read Aloud Handbook, Jim Trelease 

../ Strategies That Work, Harvey and Goudvis 

../ Reading for Meaning, Miller 
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Artifacts 
,/ A specific area to meet and discuss texts 
,/ Comprehension Strategies Posted 
,/ Class discussion 
,/ Explicit written purpose 
,/ List of discussion questions 
,/ A well organized library with a large selection of books 
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LITERACY WORKSTATIONS 

Rationale 
When beginning Guided Reading , the first challenge for the teacher is to manage 
the classroom in order to be able to work uninterrupted with a small group of 
students. Literacy Workstations are a means to engage all students in 
independent, meaningful literacy activities that are individualized to the learner's 
needs. While the students are engaged in literacy workstations , the teacher is 
able to teach Guided Reading groups. 

Procedure 
Use the minilesson method when introducing a literacy workstation. Literacy 
Workstations must be meaningful , productive and usually related to literacy or 
interdisciplinary units. It takes several weeks to establish classroom literacy 
routines that the children understand how to follow. Once the majority of students 
can work independently during Literacy Workstations, Guided Reading activities 
can be instituted. This technique establishes: 

• Engagement in meaningful literacy routines 
• Management for Guided Reading lessons 
• Independent practice for a standard taught previously 
• Extended learning experiences away from the teacher 

Literacy Workstation criterion: 
• Standards based 
• Student centered 
• Differentiated 
• Authentic, hands-on learning experiences 
• Contains a writ ing component 

Resources 
./ Using centers to engage children during guided reading time: intensifying 

learning experiences away from the teacher, Michael Ford & Michael 
Optiz, The Reading Teacher . 

./ Guided Reading, Good First Teaching for all Children, Pinnell & Fountas 

./ Snapshots Literacy Minilessons Up Close, Hoyt 

./ Literacy Work Stations, Making Literacy Centers Work, Debbie Diller 

./ Practice With Purpose, Literacy Work Station Grades 3-6, Debbie Diller 

./ Take- It- to Your Seat Centers, grades K-5, Evan-Moore 
Artifacts 

./ Authentic learning experiences 

./ Independent or small group literacy projects 

./ System of organization and management 

./ Learner self evaluation tool 

./ Science/Social Studies content with reading and writing tasks 

K-5 Instructional Guidelines 2009 
~· ~Aspire 
•• •J,,• t'- ft; !< ~?OU 

lO 



GUIDED READING 

Rationale 
Guided Reading is a small group, educator driven practice that allows reading 
instruction to be personalized. Learners have the opportunity to develop skills 
and strategies at their appropriate reading level. Learners are engaged in 
discussion about skills and strategies, comprehension, and the enjoyment of 
reading. 
Procedure 
Steps: 

1.) Small groups of 3-6 learners demonstrating similar reading behaviors and 
instructional needs from ORA, Runn ing Records , or COi data are formed. 

2.) The educator determines teaching points based on the readers' needs. 
3.) The educator plans a Guided Reading lesson to explicitly teach 

strategies. 

4.) Learners are introduced to a text, accessing prior knowledge and 
introducing needed vocabulary. 

5.) Decoding and comprehension strategies are reviewed. 

6.) All learners are given a "guiding question" to focus their comprehension of 
the text. 

7.) Learners read it independently, silently, or in a low voice. The educator 
may have learners read orally and talk with them individually about the 
book. 

8.) The educator might also engage learners in spelling or word work. 
9.) Simultaneous to this small group educator-driven instruction, the 

remainder of the class is independently involved in independent reading 
and response , literature circle prep or discussion, word work, or project 
work. Time permitting and needs-based, the educator is required to meet 
with most guided reading groups during the 120 minute block. 

Resources 
../ Leveled Books 
../ Guided Reading, Good First Teaching , Pinnell & Fountas 
.,/ Guiding Readers and Writers, grades 3-6, Pinnell & Fountas 
.,/ Making the Most of Small Group, Debbie Diller 
../ Scholastic Guided Reading Practice Packs 
.,/ www.readinga-z.com 

Artifacts 
../ Book of Guided Reading Lesson plans 
.,/ Organized Guided Reading Table with Word Work supplies 
../ Assessment Book with Running Records, 
../ DRA's, Conversion Chart 
../ Strategies of a Good Reader chart or resource 
../ Expository and Fictional Text 
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LITERATURE CIRCLES 

Rationale 
Literature circles allow the learners to develop a deeper appreciation and 
understanding of text. By working in small , heterogeneous groups based on 
certain topics, authors , genres, or specific titles , learners are engaged in 
meaningful discussions based on text. This is a key guideline that focuses on 
reading comprehension and should be done in addition to guided reading. 

Procedure 
Steps: 

1.) Learners work in small heterogeneous groupings and select a topic or text 
with the educator. 

2.) Learners decide upon the length of reading , establish expectations for the 
literature circle meeting, and prepare for the upcoming discussion . 

3.) In the beginning, the educator scaffolds the instruction by having the 
learners use role sheets to guide their comprehension and facilitates the 
discussion. 

4.) As comprehension skills are acquired , the use of role sheets transition 
into a free flowing journal. 

5.) As time passes, the educator no longer facilitates and this becomes a 
learner-run activity within the Language Arts Block. 

Resources 
./ Minilessons for Literature Circles, Harvey Daniels and Nancy Steineke 
./ Literature Circles, Voice and Choice in Book Clubs, Harvey Daniels 
./ Looking Into Literature Circles, Harvey Daniels 
./ Moving Forward with Literature Circles: How to plan, manage and 

evaluate Literature to deepen understanding and Foster a love of 
Reading, Pollock Day, Spiegel , Mclellan & Brown 

Artifacts 
./ Role sheets 
./ Discussion logs/reading log 
./ Sets of books (6 packs) 
./ Small groupings of learners engaged in discussion 
./ Organizational chart (book title, pages, dates, task) 
./ Group agreement outlining expectations 
./ Author studies 
./ Class calendar of dates for meeting times 
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WRITTEN RESPONSE TO TEXT 

Rationale 
Responding to text is a vastly important skill that is called on frequently 
throughout a learner's school career and beyond. Stephanie Harvey, Nonfiction 
Matters states, "A learner needs to uncover and identify information and then 
sort, sift, organize, and/or synthesize such information as valuable in organizing 
ones thinking." The activities/artifacts listed below are tools to develop such 
skills. The practice of responding to text is embedded within many instructional 
guidelines. It is specifically tied to Read Aloud, Guided Reading, Literature 
Circles, Independent Reading and Shared Inquiry. While it is often embedded 
within a particular guideline, it is also taught explicitly through the use of a 
graphic organizer. 

Procedure 
Response to text is a small group or a whole group practice. 

1.) The group reads the text selection. 

2.) Through educator-guided analysis , the learner writes deeply into a text 
seeking a deeper understanding and organized thinking. The artifacts listed 

• 

below are various tools and practices that can provide structure to the text • 
analysis. 

Resources 
./ Nonfiction Matters, Stephanie Harvey 
./ Guiding Readers and Writer's, Fountas and Pinnell 
./ Snapshots, Linda Hoyt 
./ Revisit, Reflect and Retell: Strategies for improving Reading 

Comprehension, Linda Hoyt 
./ Make It Real, Linda Hoyt 
./ Spotlight on Comprehension: Building a Literacy of Thoughtfulness, Hoyt 

Artifacts 
./ T chart is two-column note (double entry) with two headings. The topics 

or headings are limited only by the learners or educators imagination. T­
charts may take different forms for example: Proof/Opinion, 
Facts/Questions, Fami liar concepUNew concept, Direct quote/Personal 
response, Big questions/Small questions 

../ Reading Response logs can be formal or informal. Within our Aspire 
Language Arts program, Reading Response Logs are the individualized 
tool for comprehension. The response is recorded in a friendly letter 
format. The educator responds to each learner at least twice a month. 
Through this response to text format, the comprehension strategy focus 
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for the month can be assessed and instruction with said strategy can be 
personalized . 

./ Predictions/ adjustments are two comprehension strategies taught 
through the Th ink Aloud process. Learners are asked to write down a 
prediction in response to a read ing. After having read further, the learner 
stops and looks back to verify or change their thinking in light of having 
read more . 

./ Concept Mapping is a way to graphically link related ideas. Concept 
mapping allows learners to integrate prior knowledge with new knowledge 
to form a richer understanding of a topic . 

./ Personal response is a means to synthesize one's own thoughts. It often 
begins in a formal process which is educator directed and then becomes 
more of a personal reflection . 

./ Character analys is is the use of writing to delve deeply into an 
understanding of a character and can be done with a number of foci . 

./ Summary is a way to synthesize. Summary is the act of briefly identifying 
and recording the main points . 

./ Determ ining the gist of a text is very difficult for many learners. A 
summary of the text is the first step and developing the gist takes it one 
step further. Getting to the gist of a text, movie, or play means briefly 
recounting important events and the reader's personal experiences, such 
as a movie review . 

./ There are many additional alternatives to deepen and extend a learners 
thinking and understanding of text. For example, webbing, story boards 
and timelines. Please use your own knowledge and creativity to expand 
on the provided list. 
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INDEPENDENT READING 

Rationale 
Independent Reading allows educators the opportunity to help individuals 
become readers who enjoy reading , develop their own likes and interests, and 
consistently learn through their own practice. Learners read individually and 
quietly. Usually titles are selected independently, but occasionally with educator 
guidance. 

Procedure 
Steps: 

1.) Learners are introduced to Independent Reading through several 
m inilessons on how to select books, abandon, and evaluate books. 

2.) An organized library assists learners in selecting appropriate books, which 
tickle their interest in other genres. 

2.) While the learners are reading independently, the educator is able to have 
one-on-one conversations with her/his learners about their reading 
response journals or teach Guided Reading groups. 

Reading Response Logs 
Within our Aspire Language Arts program , Reading Response Logs or letters are 
the individualized tools for a student's comprehension. The response is recorded 
in a friendly letter format. The educator responds to each learner and scores his 
or her work at least two times a month. Through this response to text format , the 
comprehension strategy focus for the month (predictions, connections, inferring, 
summarizing, paraphrasing and self-questioning) can be assessed and 
instruction with such strategy can be personalized, as well as other specific 
teaching points the educators deem necessary. Each reading response letter is 
self-scored by the student and educator using a rubric. 

Teacher Response Criterion 
As time has passed, this guiderine has developed to include a teacher response 
criterion that clarifies the expectation of the teacher reply within this ongoing 
dialogue between educator and1 student. The first rubric below is for teachers to 
self-assess their response and the second is for students to self-assess their 
Readers Response letters prior to turning it in . 

15 
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Sample Teacher Rubric 

4 - Addresses a CA standard 
- Asks "quality" questions (higher level of Bloom's) 
- Models thinking and within the reply 
- Models a comprehension strategy 

3 Uses three of the criteria above 

2 Uses two of the criteria above 

1 Reply is congenial but uses one or none of the criteria above 

16 
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Sample Student Rubric 

Quality 4 
demonstrates 

Understanding multi-
of text: dimensional 
evidenced by understanding 
inferring, of text. The 
making letter contains 
judgments & inferring and 
personally making a 
connecting to judgment 
the text supported by 

text evidence 
and a personal 
connection 
uses 

Use of conventions 
conventions accurately so 

response is 
easily 
understood 
turns in 

Timeliness response log on 
the assigned 
due date 

Voice uniquely 
expressed and 
interesting to 
read 

River Oaks Charter School 
Reading Response Log Rubric 

3 2 1 

demonstrates demonstrates demonstrates 
adequate some no 
understanding understanding understanding 
of text by using of text by using of the text 
two of the one of the 
following: following: 
inferring, text inferring , text 
evidence, evidence or 
connections connections 

uses adequate uses a few uses almost 
conventions so conventions so no 
response is parts of the conventions 
mostly response are so writing is 
understood understood difficult to 

understand 
turns in turns in turns in 
response log response log response log 
one day late two days late three days 

late 
contains a few mostly dull trite or empty 
interesting parts 

16 points are possible. Score for today's response is /16. 
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Resources 
./ A well organized library with a wide selection of books 
./ Guiding Readers and Writers grades 3-6, Pinnell & Fountas 
./ The Art of Teaching Reading, Calkins 
./ Yellow Brick Roads, Janet Allen 

Artifacts 
./ Reading Response letters 
./ Book Boxes 
./ Extension activities 
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READING MINILESSONS 

Rationale 
Minilessons provide intense direct instruction in a skill or concept that will be 
used immediately after the moment of instruction. In presenting a small , focused , 
and strategic lesson the learners are able to practice in real contexts and narrow 
the point of learning. 

Procedure 
Steps: 

1.) Identify a teaching need or goal from observations, CA standards, 
anecdotal notes or data analysis. Any needs you detect in the development of 
reading strategies and skills, understanding of the author's craft or ability to 
manage can become a minilesson. 

2.) Minilessons are 20 to 25 minutes presented in small or whole groups. 

3.) Allow time for questions and answers. 

Resources 
./ Craft Lessons, Teaching Writing K-8, Fletcher 
./ Aspire lesson plan template 
./ The Art of Teaching Reading, Calkins 
./ The Art of Teaching Writing , Calkins 
./ In The Middle, Atwell 
./ Guiding Readers and Writers, gr. 3-6 Pinnell and Fountas 

Artifacts 
./ Charts, posters, overheads 
./ Lesson plans 
./ Lesson objective written on white board 
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SHARED INQUIRY 

Rationale 
The Shared Inquiry method developed by the Great Books Foundation is a 
process used to develop students' read ing, critical thinking, comprehension and 
speaking skills through open-ended questions. This process has its own system 
of note taking , question ing and discussion. 

Procedure 
Shared inquiry begins by reading an article , short story or chapter of a book. 
This process begins with a text opener. The first reading is either read 
independently or aloud to the class during which students listen and ponder 
questions to share. Students silently and actively read the piece a second time 
taking notes in the margins regarding questions, noting evidence to support their 
opinions and attending to detail with greater attention. 

After the second reading , students participate in a whole group discussion. The 
teacher begins this process with a quick minilesson on guidelines of discussion. 
The teacher, having read the piece and developed an interpretive question , 
facilitates the discussion in the Great Books format assuring all students 
participate. The teacher as facilitator guides the discussion, but never offers her 
opinion or implies a "correct" answer. S/he may only ask another question to 
continue the discussion . 

Resources 
./ An Introduction to Shared Inquiry, The Great Books Foundation 
./ Grade level appropriate journals 
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SHARED READING 

Rationale 
Shared Reading allows learners the opportunity to join the educator in reading 
aloud. This whole group activity provides a supportive and risk-free environment 
for readers to attend to text while developing fluency skills. This activity provides 
many opportunities for incidental learning about the way language works. Shared 
Reading is highly complimentary to the instructional goals of Guided Reading. 
The technique is used to provide: 

• Opportunities for learners to safely practice reading behaviors 

• A body of known words that learners will use later in independent reading 
and vocabulary development 

• Access to a variety of text levels. 

Procedure 
Steps: 

1.) The educator reads the story through the first time. 

2.) Enlarged print or overheads of text enables the learners to engage in 
the group reading process. 

3.) The educator or another learner points to the print, guiding the others. 
in the process involving the learners intensively in the story while 
having them attend to print 

Resources 
./ Yellow Brick Roads, Shared and Guided Paths to Independent Reading 

grades 4-12 
./ Guided Reading, Good First Teaching for All, Pinnell & Fountas 
./ Guiding Readers and Writer, grades 3-6, Pinnell & Fountas 
./ Classrooms that Work, They can all Read and Write , Cunningham and 

Allington 

Artifacts 
./ Class discussion 
./ Explicit written purpose 
./ List of discussion questions 
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WRITING WORKSHOP 

Rationale 
Writing Workshop is an effective structure for supporting developing writers. It is 
a time of day when learners write independently on topics. Writing Workshop is 
defined as a combination of writing experiences that address the learners' 
individual needs such as Interactive Writing, Guided Writing , and Independent 
Writing. This includes assigned and choice writing in a variety of genres and 
content areas. We expect the Six Traits of Writing to be woven into and through 
Writing Workshop, demonstrated through minilessons, independent writing 
pieces, and Writing Assessment Modules. 

Procedure 
Writing Workshop needs an hour daily to allow learners ample time for activity 
and interaction in the writing process. While writing workshop in its purest form is 
driven by choice, the Aspire model is a mixture of "have-to" writing and choice 
writing. "Have-to" writing is teaching specific grade level writing standards. 
Steps: 

1.) The block of time begins with a whole group-writing minilesson based on 
the needs of your learners. 

2.) The learners are sent to participate in one of the following: independent 
writing, interactive writing , or guided writing. 

3.) The key to Writing Workshop is conferencing and revision using Six 
Traits rubrics as tools to guide the process. As the learners begin their 
independent work, the educator moves through the learners involved in 
conferences. When the learners are capable, they should also use peer­
conferencing as part of the revision process. While the tools for Writing 
Workshop are the Six Traits and Writing Assessment Module rubrics and 
conferencing (peer or educator), the goal in Writing Workshop is to help 
students understand that they can intentionally improve their writing by 
incorporating literary elements. 

4.) The workshop closes with a learner or educator sharing writing examples. 

5.) The cycle continues during in the next session with a minilesson, 
independent or small group work, conferencing, and so forth . 

Cooperative learning is an integral piece of the writing workshop. In order to 
achieve success with peer-editing, educator editing , and author's chair, 
cooperative learning skills must be explicitly taught. 
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Resources 
./ MyAspire pacing guides 
./ Http:llannenbergmedia. org 
./ Lessons That Change Writers , Atwell 
./ The Art of Teaching Writing, Calkins 
./ Units of Primary Study, Guide to the Writing Workshop, Gr K-2, L. Calkins 
./ Unit of Study for Teaching Writing, Grades 3-5, L. Calkins 
./ Write Source Materials: Write One, Write Away, Writer's Express 
./ Write Traits Boxes K-5 
./ Interactive Writing , McCarrier & Pinnell 

Notes 
The workshop is an ongoing process. The management pieces that assist the 
educators are the process chart and the status of the class. 
The diagrams below provide a visual for the simultaneous activities occurring 
within the Writing Works 

Status of the class sample 
Learner's name Date Activity or Notes 
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GUIDED WRITING 

Rationale 
Guided Writing allows for individualized instruction in writing . Like Guided 
Reading , Guided Writing is an opportun ity to address specific needs and 
concerns surrounding writing. Groups are formed by observation of the guided 
practice portion of a minilesson or writing data. Each guided writing group is also 
considered a group conference. 

Procedure 
Steps: 

1. ) The educator determines teaching points based on the writers' needs. 

2.) Small groups of 3-6 learners demonstrating similar writing skills and 
instructional needs based on observations and learner work are formed. 

3.) At this point, the educator is able to explicitly teach strategies. 

4. ) Each learner may develop a written piece or the group develops a piece 
collectively. 

Resources 
./ Scaffolding Young Writers: A Writer's Workshop Approach, Dorn & Soffos 
./ Guiding Readers and Writer grades 3-6, Pinnell & Fountas 
./ Yellow Brick Roads, Allen 
./ The Art of Teaching Writing , Calkins 

Artifacts 
./ Writing samples 
./ Guided writing teaching point and lessons 
./ Conferring notes 
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INDEPENDENT WRITING 
Rationale 
Independent Writing allows learners the opportunity to explore the Writing 
process, practice the Six Traits skills, and publish writing pieces independently. 
Learners engage in all aspects of the Writing process: 

• Pre-writing 
• Discovery draft 
•Revision 
• Editing (peer and educator edit) 
• Final draft 
• Publication 

Learners are expected to understand the stages of the writing process and to 
actively use such vocabulary when discussing writing . Often, this is a choice 
writing time but other "Have to" projects are assigned. Independent Writing is an 
effective activity for individualizing writing instruction. 

Procedure 
Steps: 

1.) Each writing workshop session begins with a minilesson based on the 
needs of the learners or project. 

2.) After the m inilesson, each learner works silently and independently. Often 
learners select their own writing topics; occasionally they are assigned. 

3.) While learners are working independently the educator circulates through 
learners engaged in conferences for either editing or revision . 

4.) Some learners will require guided writing lessons. 
5.) Independent writing ends with Author's chair, learner sharing or evaluation. 

In order to make this process as successful as possible, the educator must 
provide the necessary structure to the Writing Workshop in which independent 
writing is a portion of the workshop time. In the beginning, the educator must 
provide direct instruction through minilessons on the steps of the process (pre­
write, draft, revise, peer edit, educator edit and final draft) . As the process 
becomes an embedded practice, the learners may follow the process of a real 
writer, which may be recursive. 

Process Writing Chart 

Prewriting Discovery Revision: Editing: Final draft : Publish : 
Seed ideas, draft: firs t 6 traits rubric correction of A learner' s a visually 
brainstorm draft from a scoring, grammar, best writing. pleasing final 
list, quick prewriting refl ection and punctuation, draft with all 
writes activity content and writing 

rewrite. capitalization conventions 
lu 
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./ Creating Writers Through 6 Trait Writing Assessment and Instruction, 
Spandel 

./ In the Middle, Atwell 

./ Yellow Brick Roads, Allen 

Artifacts 
./ Writing Notebooks or journals 
./ Editing or Revis ion checklists (Self, peer, and educator ) 
./ Published pieces 
./ Six Traits rubrics (educator and learner) 
./ Status of the class grid & anecdotal 
./ Writing space with resources (labeled materials, dictionaries, 

thesauruses, idea jar, etc.) 
./ Displayed learner samples scored on a traits rubric 
./ Shared or Guided Writing samples 
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What Aspire Should Expect • Grade Number and Writing Writing Other # Days Amount of 
level Types of Essays Assessment Benchmark Expectations Writing Writing 

Modules Assessment per per week 
week 

Kinder 2 narrative 2 n/a - Increase the 4 1 page 
1 Interdisciplinary unit 1 narrative practice of 

4 Publ ished piece 1 expository conferring to 
Pieces 1 expository description increase revision 

description skills 
- Increase use of 
rubrics 

1 ~ 2 narrative 2 n/a - Increase the 4 1 page 
1 Interdisciplinary unit 1 narrative practice of 

4 Publ ished piece 1 expository conferring to 
Pieces 1 expository description increase revision 

description skills 
- Increase use of 
rubrics 

2"0 4 writing pieces (one 3 Aspire Writing - Increase the 4 2 pages 
, per Interdiscipli nary Summary, Assessment practice of 

6 Publ ished 1 unit) Narratives conferring to 
Pieces 2 Narratives (personal and increase revision 

1 Formal imaginative) skills 
letter - Increase use of 
Numerous rubrics 
fr iend ly -Increase use of 
letters, graphic 
summaries & organizers and 

(reading response planning tools 
letters) 

3ro 4 writing pieces(one 3 Aspire Writing Increase the 4 3 pages 
per Summary, Assessment practice of • 7 Published Interdisciplinary unit) Narratives conferring to 

Pieces 1 Narrative (personal and increase revision 
1 Description imaginative) skills 

w/sensory - Increase use of 
detai ls rubrics 

1 Formal letter -Increase use of 
- Numerous friendly graphic 

Letters, summaries & organizers and 
(reading response planning tools 
letters) 

4'" 4 writing pieces (one 4 Aspire Writing Increase the 4 4 pages 
per Interdisciplinary Summary, Assessment practice of 

8 Published unit) Narrative conferring to 
Pieces 1 Narrative (personal & increase revision 

1 Response imaginative), skil ls 

\ 
to Literature Response to - Increase use of 

1 Informational Literature rubrics 
Report \ -Increase use of 

I graphic 

I 
organizers and 
planninQ tools 

5'" 4 writing pieces(one 5 Aspire W riting Increase the 4 4 pages 
per Interdisciplinary Summary , Assessment practice of 

8 Publ ished unit) Narrative conferring to 
Pieces 1 Narrative (personal & increase revision 

1 Response to imaginative), skills 
Literature Response to - Increase use of 

1 Research Literature & rubrics 
Report persuasive -Increase use of 

1 Persuasive graphic 
Letter organizers and 

planning tools • 27 
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WRITING MINILESSONS 

Rationale 
Minilessons provide intense direct instruct ion in a skill or concept that will be 
used immediately after the moment of instruction. In presenting a small , focused , 
and strategic lesson the learners are able to practice in real contexts and narrow 
the point of learning. 

Procedure 
Minilessons are presented in small or whole groups. The goal of the minilessons 
is to teach the craft of writing in small portions, practice a skill , and discuss what 
was learned and to understand it in a meaningful way. 
Steps: 

1.) Identify a teaching need or goal from observations, anecdotal notes, or 
data analysis. 
2.) Minilessons are 15-20 minutes, presented in small or whole groups. 
3.) Allow time for questions and answers. 

Resources 
./ Six Traits Rubrics-
./ Aspire lesson plan template 
./ Creating Writers, Vicky Spandel 
./ Craft Lessons, Teaching Writing K-8, Fletcher 
./ The Art of Teaching Writing , Calkins 
./ In The Middle, Atwell 
./ Write Traits Materials (specific to grade level) 
./ Write Traits Boxes (specific to grade level) 

Artifacts 
./ Six Trait examples (learner or other) 
./ Written objectives on board 
./ Lesson plans 
./ Six Traits objectives 
./ Posted charts, graphics organizers, etc. 
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INTERACTIVE WRITING 

Rationale 
Interactive writing allows the educator an opportunity to provide writing instruction 
while sharing the pen with the learners, literally and figuratively. The educator 
and learners collaboratively compose a piece of writing. This instructional context 
allows the educator many opportunities to model "how" language works. 
Learners work as apprentices to the expert writer, their educator. This provides a 
safe environment for those learners to participate in modeled practice. As the 
year progresses, the written piece evolves in length, skill and interest leading the 
learners to independence. 

Procedure 
Interactive writing is used any time the educator feels the group will benefit from 
a shared writing experience .. 

Steps: 
1.) Interactive writing can be as a whole group or a small group activity 

depending on the needs of the students. 

2.) The composing of the piece is accomplished through an ongoing dialogue 
between the learners and the educator about the words to use to convey 
their message. Collectively, the group determines the most articulate way 
to convey the thoughts. Decisions invite learners "to share the pen" or to 
have the educator do the writing is based on the needs of the learners. 

3.) This can be done on the overhead, with chart paper, or on the white board. 
Use interactive writing to teach or re-teach: 

• Minilessons 
• Craft lessons 
• Writing process. 
•Genre elements 

Resources 
../ Interactive Writing , McCarrier & Pinnell 
../ Getting the Most Out of Morning Message and other Shared Writing 

Lessons-Carleen Dacruz Payne & Mary Browning Schulman 

Artifacts 
.,/ Partner or small group samples 
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WHY THE SIX TRAITS? 

"What you can assess you can revise" 
- Vicky Spandel 

Rationale 
The Six-Trait approach to writing puts al l of the power and responsibility in the 
learner's hands. Instead of thinking of assessment at the end of a writing project, 
the Six-Trait format requires that assessment be used throughout the project. 
Th is makes the learners the primary assessor of their own work. 

This assessment is embedded within the process so that there is time for change 
and improvement long before the project is completed. It is critical that learners 
assess their work with a trait rubric to focus the revision process, laying the 
foundation for a cycle of reflection and continual improvement. 

Process writing alone isn't enough. We must model the writing and revision 
process. Process writing is not a lock step situation where learners pre-write on 
Monday and have a final draft on Friday. The steps of process writing are self­
paced , interdependent and overlap. In laying the foundation for traits think ... 

1. PROCESS 2. TRAITS 3. MODES 

The Foundation Writer's Language Forms of Writing : 

•Gathering 
•Focusing 
•Prewriting 
•Drafting 

•Ideas 
•Organization 
•Voice 

What is my purpose? 
Who is my audience? 

•Revising 
•Editing/Publishing 

Ideas to Remember: 

·Word Choice 
•Fluency 
• Conventions 

Note how traits shift 
in----
• Descriptive writing 
•Narrative writing 
•Informational 
writing 
•Persuasive Writing 
•Technical/Business 

writing 

./ Provide a range of prewriting strategies (research , idea maps, lists, notes, 
quick writes, etc .. . ) 

./ Make the drafting process less rigid , meaning writing is generative. So 
keep writing ! 
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./ Use sharing to give learners the ro le of peer coaches, essentially peer­
revising. Writing for an audience enables students to become comfortable 
with sharing writing with peers . 

./ Teach the distinction between ed iting and revision . Editing is 
capitalization, punctuation and grammar, but revision addresses content. 
Revising is to see your writing in a different light. 

./ Make self-reflection a priority. Read your work aloud to yourself, use 
rubrics to score your own work before peer or educator edit. 

Six Keys to The Six Traits 

1. Take time to introduce the concept of traits consistently. 

2. Surround learners with rich language. 

3. Teach learners to be assessors of their own work. Use their own and the 
work of others in self-revision and goal setting. 

4. Use written works to illustrate strengths and weaknesses within writing. 

5. Use focused lessons -includ ing practiced revision-to help learners 
develop skills in each trait. 

6. Teach learners to do focused revision. 

Sample Six Traits lesson plan: 

Six Traits Minilesson: 
What is voice in writing? 

Students will identify voice within a text by scoring each sample on a rubric by the 
end of the lesson. The students will then score their own writing for voice by the end 

()f thP. WP.P.k 

Educator Learners 
• He or she circulates through the • The learner's score/reflect a second 

learners conferring with partner sample in partners. (10 minutes) 
pairings to improve the learners • A brief whole group discussion 
understanding of voice. follows. (5 minutes) 

• He or she leads the brief • For the remaining 30 minutes, 
discussion. learners work to improve voice within 

• He or she circulates and their own writing projects . 
conferences with individual 
learners about voice within their 
piece. 

Learner Sharing 

No tes taken from Vicky Spandel's, Creating Writer's, through Six Traits Writing Assessment and 
Instruction. 
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WORD WORK 

Rationale 
Word Work allows the learner to develop the skills necessary to learn how written 
language is organized and how it works. The key to the word solving process in 
reading and writing is that the learner benefits by doing. This processing system 
allows them to decode and interpret the meaning of words, while developing 
strategies for remembering , understanding, and learning how words work and 
increasing vocabulary. 

Procedure 
Learners acquire word knowledge through explicit instruction. 

Steps: 
1.) Word solving skills and strategies should be presented in the 

form of a minilesson outlined within Open Court Phonics(K-
3) and Vocabulary instruction (4-5) . 

2.) The time allotted to Open Court Phonics Instruction is an 
hour in K-1 and 20 minutes in 2-3. 

Word Study will also occur throughout the instructional day. Below you'll find a 
diagram displaying all of the activities that together form this portion of our 
program. 

Phonics Word Work Spelling Words in 
K-3 K-5 Sentences/Paragraphs Context 

K-5 4-5 

Open Court 
Reading: Words Their Classroom Words, Words, 

Way, Baer, Connections; Words, 
-Phonological and lnvernezzi , Confronting the Spelling Janet Allen 
Phonemic Johnston & Frontier, Vicki Fairchild 
Awareness/Warm Templeton Crain 
Ups · word sorts Vocabulary 
- Alphabetic related to the 
knowledge/blending Making Words, interdisciplinary 
- Dictat ion Pat units 
- Decodables Cunningham 
-Word Building 

Word Wall Work 
• high frequency 
words 
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--Words Their Way, Baer, lnvernezzi , Johnston & Templeton . This resource 
provides a "hands-on" way to manipulate word features in a way that allows the 
student to generalize beyond the isolated, individual examples to entire groups of 
words that work in the same way. Words Their Way provides active exploration 
that examines words to discover patterns, regularities, and the rules of English 
needed to read and write. Secondly, Words Their Way increases the knowledge 
of words - the spelling and meaning of individual words. 

--Classroom Connections, Conquering the Spelling Frontier, Vicki Fairchild Crain 
This brief article serves as a means to teach spelling related goals: 

a) Students need to look closely at print. 
b) Students need to look at words in the context of their own writing. 
c) Purposeful opportunities for spelling. 
d) Students need to have ownership of their learning. 

--Making Words: Enhancing the Invented Spelling and Decoding Connection, by 
Patricia Cunningham . This multi-level , hands-on spelling resource and practice 
allows the students additional growth in manipulating words by sorting and 
building while discovering patterns and practicing spelling rules. Students are 
given individual letters to use _to make words, much like Scrabble. All of the 
letters ultimately build one specific large word , but the process of inquiry leading 
up to the large word allows for a great deal of practice with easy, medium and 
difficult words. 

"Words in Context" from Words, Words, Words , by Janet Allen is a spelling and 
vocabulary activity that examines syllables, affixes and bases and how they 
determining the meaning of words. 

Resources 
,/ Word Matters, Pinnell & Fountas 
,/ Open Court Phonics Kits 
,/ Words Their Way, Bear, lnvernizzi , Templeton & Johnson 
,/ Guiding Readers and Writers , Pinnell & Fountas 
,/ Spelling Through Phonics, McCracken & McCracken 
./ Words, Words, Words, Janet Allen 
./ Making Words, Patricia Cunningham 
,/ Nifty Fifty Thrifty & Big Words for Big Kids 

Artifacts 
./ Guided Reading lesson 
./ Open Court Phonics Kits act ivities 
./ "Word Their Way" activities 
./ Word Wall 
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DAILY ORAL LANGUAGE 

Rationale 
Daily Oral Language provides lessons that introduce and review punctuation, 
capitalization , and language usage skill s. Learners have the opportunity to 
practice proofreading skills and writ ing conventions with educator guidance. 

Procedure 
Steps: 

1.) Collect a piece of student t work or sample from the STAR, CAHSEE, 
PSAT, SAT as authentic samples to teach editing and revision skills. 

2. ) During a group discussion, errors are identified and corrections are made 
through the use of the six traits rubrics. 

3.) Learners explain the reasons for each correction. Any corrections missed 
by the learners are identified and explained by the educator. 

Stage 1 

•Canned program 

•Boring, isolated and 
not much transfer to 
learner's individual 
writing 

•Whole class 1 O 
minutes 

Resources 

Stage 2 

•Text examples are 
taken from the 
learner's work. 

·Learners begin 
using the conventions 
rubric during the self­
editing , peer editing 
and educator editing 
processes. 

•Less boring, less of 
an isolated task and 
more transferability to 
the learners writing 
•Whole class , 1 O 
minute 

Stage 3 
"Best Practice" 

•D.O.L. is no longer an isolated activity. 
Learners routinely practice editing skills 
through the use of the conventions rubric. 

·This practice has become personalized , 
completed through the self-editing , peer 
editing and educator-learner writing 
conferences and embedded within the 
Writing Workshop 

• This practice is no longer a whole class 
activity and has become deeply embedded 
within the daily class work. 

./ Daily Oral Language, Instructional Fair, Inc . 

./ Anecdotal notes 

./ Conventions rubric 

Artifacts 
./ Minilesson notes from the Writer's Notebook 
./ Learner's revised and edited text on overheads or paper 
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- --+- ------ ---------- - --- ---- - ----

K-5 Language Arts Instructional Guidelines and 
Resources 

Guideline Resources 
Read Aloud Reading for Meaning Debbie Miller (K-3) 
(comprehension Strategies that Work Stephanie Harvey & Anne Goudvis (3-6) 

strategies) The Art of Teaching Reading Calkins 
The Read Aloud Handbook Trelease 
Snapshots Hoyt 
Revisit Review, Retell Hoyt 
Nonfiction Matters Harvey & Goudvis 

Literacy Work Guided Reading, Good First Teaching for All Fountas and Pinnell 
Stations (K-2) 

Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
What Are the Other Kids Doing? -Donna Marriott 
Literacy Work Stations-Debbie Diller (K-2) 
Practice with Purpose-Debbie Diller (3-6) 
Take To Your Seat Centers- Evan Moor (K-5) 
Multiple copies of books with tapes 
Listening Centers 

Shared Reading Reading A-Z 
Big Books-Scholastic/Wright Group (K-3) 
Yellow Brick Roads Janet Allen (4-5) 
Guided Reading, Good First Teaching for All Fountas and Pinnell 
(K-2) 
Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 

Guided Reading Guided Reading, Good First Teaching for All-Fountas and Pinnell 
(K-2) 
Guiding Readers and Writers Grade 3-6-Fountas and Pinnell 
Making the Most of Small Groups- Debbie Diller 
Scholastic Guided Reading Books 
Time For Kids 
Ranger Rick 
Rigby P.M. Starters- leveled text 
Sundance Leveled Books 
www.readinga-z.com 
Scholastic Guided Reading Practice Packs 

Literature Circles Literature Circles-Harvey Daniels (2-5) Begin with 151 grade in Feb. 
Mini-Lessons for Literature Circles Harvey Daniels 

Independent Guided Reading, Good First Teaching for All Fountas and Pinnell 
Reading (K-2) 

Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
Leveled classroom library * 
Scholastic High Frequency Readers (K-2) 
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Shared Inquiry Class set of books from Great Books 

Mini-Lessons CA standards 
Reading/Writing The Art of Teaching Reading Calkins 

Workshop The Art of Teaching Writing Calkins 
Craft Lessons, Teaching Writing K-8 Fletcher 
Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
Great Source Write Spot (K) 
Write One (1) 
Write Away (2-3) 
Writer's Express (4-5) 
Write Traits Box * (K-5) 
Units of Study-Lucy Calkins (K-2 & 3-6) 
Lessons That Change Writers Atwell (4-5) 
Let's Write- Nancy Areglado & Mary Dill (K-2) 
Total Qualities of Writing (Ralph Fletcher) (3-6) 

Independent Great Source-Write Spot (K) 
Writing Write One (1) 

Write Away (2) 
Write Away (3) 
Writer's Express (4-5) 
Write Traits Box* (K-5) 
Units of Study-Lucy Calkins (K-5) 
Lessons That Change Writers Nancie Atwell ( 4-5) 
Let's Write (K-2) 
Total Qualities of Writing (Ralph Fletcher) (3-6) 

Guided Writing Scaffolding Young Writers: A Writer's Workshop Approach, Dorn & 
Soffos 

The Art of Teaching Writing Calkins 
Guiding Readers and WritersFountas and Pinnell (3-6) 

Interactive Writing Interactive Writing McCarrier & Pinnell 
Getting the Most Out of Morning Message and other Shared 
Writing Lessons-Carleen Dacruz Payne & Mary Browning 
Schulman 

Grammar/DOL Daily Oral Language Instructional Fair (1-5) 
Great Source-Write One (K-1) 
Write Away (2-3) 
Writer's Express (4-5) 

Word Work Words, Words, Words Janet Allen (4-12) 
0 Spelling First 1000 Word list * (K-8) 

Paragraph Word Families-Judy Lynch (K-2) 

0 Words Making Words Cunningham (2-5) 

Their Way Making Big Words Cunningham (2-5) 

0 High 
www.readinga-z.com (K-5) 
Open Court Phonics Kits K-3 
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Frequency 
Words­
Word Wall 

o Words in 
Context (4-
5) 

o Making 
Words 

Words Their Way Baer, lnvernizzi, Johnston, & Templeton 
(K-6) 
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8 Mathematical Practice Standards I Common Core 

Achieving Math Proficiency for All of Our Students 
through a Balanced Math Program 

1 Make sense of problems and persevere in solving them. 
Mathematically proficient students start by explaining to themselves the meaning of a problem and looking for entry points 
to its solution . They analyze givens, constraints , relationships , and goals . They make conjectures about the form and 
meaning of the solution and plan a solution pathway rather than simply jumping into a solution attempt. They consider 
analogous problems, and try special cases and simpler forms of the original problem in order to gain insight into its 
solution. They monitor and evaluate their progress and change course if necessary. Older students might, depending on 
the context of the problem , transform algebraic expressions or change the viewing window on their graphing calculator to 
get the information they need . Mathematically proficient students can explain correspondences between equations, verbal 
descriptions, tables , and graphs or draw diagrams of important features and relationships , graph data, and search for 
regularity or trends. Younger students might rely on using concrete objects or pictures to help conceptualize and solve a 
problem. Mathematically proficient students check their answers to problems using a different method , and they 
continually ask themselves , "Does this make sense?" They can understand the approaches of others to solving complex 
problems and identify correspondences between different approaches . 

2 Reason abstractly and quantitatively. 
Mathematically proficient students make sense of quantities and their relationships in problem situations. They bring two 
complementary abilities to bear on problems involving quantitative relationships : the ability to decontextualize-to abstract 
a given situation and represent it symbolically and manipulate the representing symbols as if they have a life of their own , 
without necessarily attending to their referents-and the ability to contextualize , to pause as needed during the 
manipulation process in order to probe into the referents for the symbols involved . Quantitative reasoning entails habits of 
creating a coherent representation of the problem at hand ; considering the units involved ; attending to the meaning of 
quantities, not just how to compute them ; and knowing and flexibly using different properties of operations and objects . 

3 Construct viable arguments and critique the reasoning of others. 
Mathematically proficient students understand and use stated assumptions, definitions, and previously established results 
in constructing arguments . They make conjectures and build a logical progression of statements to explore the truth of 
their conjectures . They are able to analyze situations by breaking them into cases , and can recognize and use 
counterexamples . They justify their conclusions , communicate them to others , and respond to the arguments of others . 
They reason inductively about data , making plausible arguments that take into account the context from which the data 
arose. Mathematically proficient students are also able to compare the effectiveness of two plausible arguments , 
distinguish correct logic or reasoning from that which is flawed , and-if the re is a flaw in an argument-explain what it is. 
Elementary students can construct arguments using concrete referents such as objects , drawings.diagrams, and actions. 
Such arguments can make sense and be correct, even though they are not generalized or made formal until later grades. 
Later, students learn to determine domains to which an argument applies . Students at all grades can listen or read the 
arguments of others , decide whether they make sense , and ask useful questions to clarify or improve the arguments. 

4 Model with mathematics. 
Mathematically proficient students can apply the mathematics they know to solve problems arising in everyday life , 
society, and the workplace. In early grades, this might be as simple as writing an addition equation to describe a situation . 
In middle grades, a student might apply proportional reasoning to plan a school event or analyze a problem in the 
community. By high school , a student might use geometry to solve a design problem or use a function to describe how 
one quantity of interest depends on another. Mathematically proficient students who can apply what they know are 
comfortable making assumptions and approximations to simplify a complicated situation , realizing that these may need 
revision later. They are able to identify important quantities in a practical situation and map their relationships using such 
tools as diagrams, two-way tables, graphs, flowcharts and formulas . They can analyze those relationships mathematically 
to draw conclusions . They routinely interpret their mathematical results in the context of the situation and reflect on 
whether the results make sense, possibly improving the model if it has not served its purpose. 

• 

• 

5 Use appropriate tools strategically. • 
Mathematically proficient students consider the available tools when solving a mathematical problem. These tools might 
include pencil and paper, concrete models, a ruler, a protractor, a calculator, a spreadsheet , a computer algebra system, 
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a statistical package, or dynamic geometry software. Proficient students are sufficiently familiar with tools appropriate for 
their grade or course to make sound decisions about when each of these tools might be helpful , recognizing both the 
insight to be gained and their limitations. For example, mathematically proficient high school students analyze graphs of 
functions and solutions generated using a graphing calculator. They detect possible errors by strategically using 
estimation and other mathematical knowledge . When making mathematical models, they know that technology can 
enable them to visualize the results of varying assumptions , explore consequences , and compare predictions with data. 
Mathematically proficient students at various grade levels are able to identify relevant external mathematical resources , 
such as digital content located on a website , and use them to pose or solve problems. They are able to use technological 
tools to explore and deepen their understanding of concepts . 

6 Attend to precision. 
Mathematically proficient students try to communicate precisely to others. They try to use clear definitions in discussion 
with others and in their own reasoning . They state the meaning of the symbols they choose , including using the equal sign 
consistently and appropriately. They are careful about specifying units of measure, and labeling axes to clarify the 
correspondence with quantities in a problem. They calculate accurately and efficiently, express numerical answers with a 
degree of precision appropriate for the problem context. In the elementary grades, students give carefully formulated 
explanations to each other. By the time they reach high school they have learned to examine claims and make explicit use 
of definitions. 

7 Look for and make use of structure. 
Mathematically proficient students look closely to discern a pattern or structure. Young students , for example, might notice 
that three and seven more is the same amount as seven and three more, or they may sort a collection of shapes 
according to how many sides the shapes have . Later, students will see 7 x 8 equals the well remembered 7 x 5 + 7 x 3, in 
preparation for learning about the distributive property. In the expression x2 + 9x + 14, older students can see the 14 as 2 
x 7 and the 9 as 2 + 7. They recognize the significance of an existing line in a geometric figure and can use the strategy of 
drawing an auxiliary line for solving problems. They also can step back for an overview and shift perspective. They can 
see complicated things, such as some algebraic expressions, as single objects or as being composed of several objects. 
For example , they can see 5 - 3(x - y)2 as 5 minus a positive number times a square and use that to realize that its value 
cannot be more than 5 for any real numbers x and y. 

8 Look for and express regularity in repeated reasoning. 
Mathematically proficient students notice if calculations are repeated , and look both for general methods and for shortcuts . 
Upper elementary students might notice when dividing 25 by 11 that they are repeating the same calculations over and 
over again , and conclude they have a repeating decimal. By paying attention to the calculation of slope as they repeatedly 
check whether points are on the line through (1 , 2) with slope 3, middle school students might abstract the equation (y-
2)/(x - 1) = 3. Noticing the regularity in the way terms cancel when expanding (x- 1)(x + 1), (x-1)(x2 + x + 1), and (x-
1 )(x3 + x2 + x + 1) might lead them to the general formula for the sum of a geometric series . As they work to solve a 
problem, mathematically proficient students maintain oversight of the process, while attending to the details. They 
continually evaluate the reasonableness of their intermediate results. 

Assumptions in achieving "Mathematics Proficiency" for our students: 

I. At Aspire , we are focused on student achievement and preparing students to succeed in college . 

II. To do this , we explicitly teach to the Standards, use data to drive instruction , and teach using the 
Instructional Guidelines paying equal attention to all 5 aspects of math proficiency (i.e . 8 Math 
Practice Standards) . 

Ill. Training is going to give you the foundation for our instructional program. You are responsible for 
learning and implementing the Mathematics Instructional Guidelines, teaching the Standards, and 
using data to drive instruction . Support from your coach and working with your lead teacher and 
principal will be your key supports in this endeavor. 

IV. The New Secondary Math Teacher Checklist is a way for you to structure and pace your steps in 
achieving mathematics proficiency for your students during your first couple of months with 
Aspire . Your coach will check you off as you complete each task. 
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New Secondary Math Teacher Deliverable Checklist 

• DUE END OF NEW TEACHER TRAINING Coach NOTES 
Sign 

D 
Copy of New Secondary Math Teacher Deliverables 
Checklist 

D 
8 Math Practice Standards , Growth Mindset, and 
Riqor Arch Posters 

D Downloaded Secondary Math Instructional Guidelines 

D 
Download the TCRP Lesson Plan Template & site 
specific lesson plan template. (Optional use) 

D 
School Site Reality Information: 

- Schedules 
- School Academic Calendar 
- Teaching Assignment 
- Textbook 
- Knows Site Lead Teacher and contact info 
- School discipline plan 
- Site specific lesson plan template 

D 
Plan for developing a positive academic culture in the 
classroom including (but not limited to) : 
_Classroom mission poster 
_ Class expectations 
_ Parent call plan 
_ Student questionnaire • _Growth Mindset activities built into pacing 
_ 151 day lesson (options) - pictures, personal road 
map, good student/teacher, team building activities , 
etc. 

D 
Knowledge of key Lee Canter techniques (Behavior 
Management Cycle): 

- Explicit Directions 
- Behavioral Narration 
- Corrective Action 
- Behavior Hierarchy poster 

(Demonstrate through conversation w/coach) 

D 
Knowledge of Doug Lemov Techniques: 

- 100%/Positive Framing 
- Strong Voice 
- Wait Time (Apsire influenced) 

(Demonstrate through conversation wlcoach) 

D 
Knowledge of web resources: 

- MyAspire 2.0, Teacher Resource Portal , 
Edusoft, Better Lesson , Teacher Data Portal , 
Purple Planet 

(Demonstrate through conversation wlcoach) • 
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DUE END OF NEW TEACHER TRAINING Coach NOTES 
Sign 

D 
Created or adopted a pacing guide OR is in the 
processing of developing one if one doesn't exist. 

D 
Calendar outline of what will be taught up until the first 
interim assessment. 

D 
Create one weekly quiz using Edusoft (as a step in 
creating the first COi assessment) . 

D 
Downloaded Math Basic Skills Assessment(MBSA) , 
Algebra Readiness Assessment (ARA) , and/or High 
School Summative Math Diagnostic and have a plan 
for when to administer it and how/when to address the 
data. 

D 
Completed the Classroom Procedures Workbook. 

D 
Have scripted a lesson for the first day of school to 
review rules , policies and procedures. 

D 
Have completed the first week's academic content 
lessons from the text for the course that aligns to the 
first week's quiz. Lessons are created on the site's 
weekly lesson plan template & the Daily TCRP Lesson 
Plan Form . (Pull from resources: Pacing Guide, 
BetterLesson, Textbook, Teacher Portal , etc.) 

D 
Has a course syllabus for all the math courses being 
taught (to be used to inform parents and set 
expectations with the students) . 

D 
Brainstorm or have sketched seating chart allowing for 
cooperative learning (advise partner work unless 
already skilled with cooperative learning) . 

D 
Date set with coach for coming to help prepare before 
school starts 

D 
Date set with coach to do "real time" coaching and to 
review checklist by the end of Week 2 

D 
Can articulate the main ideas regarding what a COi 
Data Talk is. 
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DUE CLASSROOM PREP BEFORE FIRST DAY Coach NOTES • Sign 

D 
Have a strategic seating chart for each class . 
Make sure you have easy access to every 
student and can get around the room quickly 
and efficiently. 

D 
Create an area on classroom wall to post key 
math vocabulary for the unit with examples. 

D 
Create an area on classroom wall to post 
quality student work - ie "Wall of Fame." 

D 
Create a location on the board for daily 
schedule/agenda, standard, objective, and hw. 

Standards Toolkit for the Power Standards for 
D each course the teacher teaches. 

D 
Copies of class syllabus for each class . 

D 
Copy of Mathematics Basic Skills Assessments 
(Grades 6-7, minimum score of 90% on a 
previous administration) and/or Algebra 
Readiness Assessment (Alg .' 1 and 2). 

D 
COi schedule for the year has been 
established with lead teacher. 

DUE WEEK 1 AND BEYOND Coach/ NOTES 
(Coach should observe the.following practices) 

Lead 
Sign • 

D 
Daily schedule/agenda written on the board that 
includes: 

1. Daily objective and standards 
2. Agenda with times 
3. Foundational Math IGs 
4. Homework assignment 

D 
Teacher sends lesson plans for the week to 
coach by Sunday night. (Tools to consider -
Site's weekly template, Aspire Secondary Math 
Daily Lesson Plan Template) 

D 
Classroom management plan is executed 
effectively and efficiently including : 

1. Routines & procedures plan to be taught 
during first day/week 

2 . L. Canter techniques (BMC) 
3. D. Lemov techniques (100%, strong voice , 

what to do) 
4 . Behavior Hierarchy plan implemented 
5. Attention getting signal 
6 . Student Binder/Notebook organization -

notes, classwork, homework, etc. 
7 . Homework accountability system. • 
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DUE END OF WEEK 2 Coach/ NOTES 
(Coach should observe the following practices) Lead 

Sign 

D 
Mathematics Basic Skills Assessment (MBSA - 6th 

and 7th ) and/or Algebra Readiness Assessment (ARA 

- Alg. 1 and 2) has been administered. 

D 
Growth Mindset Lesson has been taught to 

students. 

DUE END OF WEEK 3 Coach/ NOTES 
(Coach should observe the following practices) Lead 

Sign 

D 
Quality Student Work Posted - " Wall of Fame" 

D 
Has gathered data (Basic Skills, Alg. Readiness, Exit 

Ticket, etc.) and practiced a data talk with coach or 

lead teacher. 

DUE END OFWEEK4 Coach/ NOTES 
(Coach/Lead will observe the following practices) 

Lead 
Sign 

D 
Has met with coach or lead teacher to develop a 

plan to address MBSA, ARA, or HSSM diagnostic 
data. 

D 
Partner learning: 

1. Partner/Group work expectations poster 
developed with students and posted. 

2. Teacher effectively implements all 4 steps 

of Partner Learning as explained in IG. 

D 
Key math vocabulary posted w/examples (must be 

discussed with student, include visuals) 

DUE END OF QUARTER 1 Coach/ NOTES 
(Coach/Lead will observe the following practices) 

Lead 
Sign 

D 
Has facilitated at least one PoW, PoM, or FALs. 

D 
Has implemented the five first steps of 
implementation for productive talk 

D 
Completed a data analysis of Interim #1. 

D 
Has begun small group instruction based on data 

analysis . 

D 
Has incorporated math games at least five times. 
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Aspire Mathematics Philosophy 
For Curriculum, Instruction and Assessment of Mathematics 

Guiding Principles 

The Aspire Mathematics Program provides a rigorous curriculum , effective instruction, and useful 
assessments. In providing this program, Aspire teachers give students opportunities to build their 
skills, gain conceptual understanding, and learn how to attack and solve complex problems. The 
Mathematics Framework for California Public Schools (COE, 2006) states, "Mathematics education 
must provide students with a balanced instructional program . In such a program students become 
proficient in basic computational and procedural skills , develop conceptual understanding, and 
become adept at problem solving ... All three components are important; none is to be neglected or 
under-emphasized " (p. 4). We prepare our students to memorize the large number of math facts and 
perform the significant amount of algorithmic manipulation required for proficiency in high school math 
classes and on standardized tests . We also give our students the opportunity to see the "why" that 
underlies the rules for symbol manipulation by focusing on conceptual understanding as well (e.g. 
using a balance to demonstrate what it means to "balance an equation"). Students are also given the 
opportunity to experience the power of mathematics through problem solving (e.g. creating a scale 
drawing of the school in developing a landscaping plan). Aspire also believes it is critical that all 
students develop a growth mindset toward intelligence (a belief that effort makes one smarter) . This 
mindset leads to a positive attitude toward math and a feeling of confidence and competence in the 
classroom . 

The introduction of the Common Core State Standards (CCSS) provides an exciting opportunity for 
Aspire to align its instructional system with a deeper and higher set of standards. It accelerates our 
work in increasing rigor and ensuring that all students are prepared to succeed in college. Although 
much of our work already matches the goals and depth of the Common Core (e.g. UCARE is an 
essential element built into the 8 Mathematical Practice Standards), there is .a need for refinement in 
some of our instructional areas. We will be working on this refinement over the course of the 2013-
2014 school year. 

Curriculum 

The Aspire mathematics curriculum is currently based on the California Mathematics Standards. A 
major shift this year is underway to transition our program to the Common Core State Standards. 
Since our program up to this point was designed to build student proficiency in mathematics by 
addressing five strands that include understanding, computing, applying, reasoning, and engaging 
(UCARE) it will not be a philosophical shift for our program . Teachers use a variety of instructional 
techniques (e.g. Aspire Instructional Guidelines) and resources (e.g. CPM math program, 
manipulatives, Problem of the Week or Month, etc.) to educate our students in becoming 
mathematically proficient. Emphasis is given to teaching students to think mathematically and solve 
problems in order to push their understanding and abilities to use mathematics beyond rote learning 
of skills and routines . Our curriculum will expand this year to embrace the 8 Standards of 
Mathematical Practice in which UCARE is a subset. We look forward to embracing these standards 
and providing our mathematics educators the tools for a focused , coherent, and rigorous secondary 
math program. 

Instruction 

The mathematics instruction at Aspire balances time spent on developing and honing necessary skills 
with time devoted to discovering, exploring, and inventing mathematical ideas. Teachers encourage 
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student creativity and are open to original methods for solving problems. The program also uses 
many instructional techniques that include whole class mini lessons, personalized, data-driven 
instruction, whole class discussion and small group learning. 

The ability of students to communicate their mathematical thinking is critical to developing conceptual 
understanding, so students talk extensively about the connections between mathematical concepts. 
Students who are unable to articulate their th inking well are less able to quickly transfer 
generalizations about concepts to new information or new problem situations; conversely students 
who can clearly communicate their methods for problem solving are quite able and confident in new 
mathematical situations. Therefore, students are given many opportunities to practice developing 
their own thinking , explain it to others and listen to the strategies of other students. 

Assessment 

Assessment is more than testing basic knowledge and skills at the end of a unit. Rather, regular, on­
going assessment is emphasized at Aspire as a key tool in the mathematics program in order to help 
students continue to grow and improve their learning. Assessment is regularly used as a tool to 
personalize learning and to modify instruction. 
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Instructional Guideline Frequency for 1st, 2nd and 3rd/beyond 
For Secondary Math Teachers 

Tier 1 IGs 
Foundational !Gs for 1st year teachers 

• Classroom learning environment - daily 
• Daily review (Do Now) - daily 
• Mini lesson - daily 
• Homework - daily & checked 
• Data-driven instruction - see below for frequency · 

o Quick checks - 2-3 days per week 
o COi analysis -formal COi every 2-3 weeks 
o Interim analysis - every 8 weeks 
o Small Group Instruction - 2-3 days per week 

• Problem Solving - see below for frequency 

o POM, POW, and FAL - 1 per quarter 
o Math Games - implementation varies 

• Productive Talk A 

Tier 2 IGs 
!Gs for high first year teachers or 2 nd year teachers 

• Daily review (Mental Math) - daily 
• Academic Language -see below for frequency 

o Word Wall - implementation varies 
• Mental Math - daily 

Tier 3 IGs 
!Gs for 3 rd year teachers or highly effective teachers 

• Productive Talk B 
• Cooperative learning - 3-5 times per week 
• Academic Language -see below for frequency 

o Math Dictionary - 2-3 times per week 
o Standards Too lkit 

• Problem Solving 
o Unit Integration 
o Project-Based Learn ing 

• Math Journaling 
• Math Portfolio 
• Math Exhibitions & Math Fairs 
• Math Clubs 
• Homework Quiz 
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Sample Teaching Models For 1st Year Teacher 

Lesson Part T~Qical Da~ for 55 min. Class Period Using the Foundational IG's 
Daily Review & *Problems are on white board or overhead before students walk in . Students routinely 
Homework: begin work as they enter the room. Teacher takes care of administrative duties 

Do Now Flashback 
*Teacher or students present solutions and with q&a from class 
* Students held accountable for doing the homework and have an opportunity to ask 

(DNF) 
questions (homework check can be done later in the period) 
* Students take a quick 1 question quiz based on prior day's objective 

Mini-Lesson *Teacher plans a lesson with prepared questions and activities. Mini-lesson model of 
Launch , Explore, Summarize, and Apply (LESA) is aligned with Common Core. Some 
lessons may require more direct approach of "I do, We do, You do." 

* Launch 3-5 min . (whole class) 
*Explore 5-10 min . (partners or small group) 
* Summarize 5-10 min. (whole class) 
* Apply 7-10 min . (partners or small group) 

*Teacher circulates around to teams assessing understanding, giving probing questions 
and hints. Teacher pulls guided math groups as necessary. 

Closure/SLS *Reflect on day's lesson with SLS presentation , assess student understanding (exit 
& Quick Check pass option) , assign new homework, etc. 
(optional) * Students take a quick 1 question quiz based day's objective 

The schedule above and on the next page were developed as an aide in 
visualizing the implementation of the Instructional Guidelines (IG 's). It is 
expected that teachers will develop alternate schedules in implementing 
the IG's in their classrooms. 
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Sample Block Schedule 

Any of the lesson components listed below can be added onto the 151 year teacher Foundational IG model to • 
enh h h · I · fi th d t ance t e mat emat1ca expenence or e stu ens. 

Lesson Component Notes I Activities Time 

4-6 Questions 
Questions are Procedural Based 

DO NOW Questions are tied to prior knowledge needed fo r Lesson's 5 min 
objective I or Questions are based on Basic Skills 
deficiencies according to Basic Skills Assessment 

Review DO NOW Teacher directed review of Do Now questions 3 min - 5 min 

Avoid the trap of needing to re-teach 
Homework Check Address questions students had from HW 

5-10 min 
& Attempt similar problems not completed in HW 

Homework Quiz HW can be checked I reviewed at other times during 
the lesson (e.g. do now, independent practice) 

I Review of basic skills by: 
Mad Minute Challenges 

Mental Math Flash Card review I games 
Vocabulary review I games 

5 min 

Spiral review (Saxon problems) 

Math Journal 
Reflect on learning process 

5 min Use writing to express mathematical logic 

Instruction based on CPM Sequence I Pacing Guide 

Mini Lesson (CPM) Presentation with discussion 10 min- 15 min 
Teacher directed Guided Practice. • 

Cooperative Practice Work with partner or team to apply learning . Include 
10 min- 15 min 

spiral practice problems from previous units/lessons. 

Review Cooperative Practice Review I Re-teach independent practice as necessary 
8 min - 10 min 

Play Make-24 or other quiet game with a partner or small 
group 

Math Game or Skill Practice Practice Flash Cards 3 min- 5 min 
Work on Fun Brain on Computer 
Do Qroup exercise I chant 

\ Read and evaluate open ended and multi-step word 
problems I 
Apply a variety of problem solving strategies to solve open 

Student Led Solutions I ended problems and multi-step word problems 
Problem of the Day I Follow steps of a problem solving plan and present 15min- 20 min 

Cooperative Problem Solving mathematical logic to an audience 
Develop collaborative problem solving skills by working 
with a partner or in small groups 
Develop presentation skills 
Collaborative Problem Solving (Problem of the Month) I 

Guided Math I Differentiated 
Project Based Learning 

Instruction I COi Re- Basic Skills Instruction I Practice 20 min-40 min 
teaching Test Prep 

Math Games I small group activities 
Vocabulary review I Qames • 
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Tier 1 Instructional Guidelines 
Foundational IGs for 1st year teachers 

What all teachers can implement successfully by the end of their first year with Aspire 
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Classroom Learning Environment 

Rationale 
In order for you and your students to succeed in class, a positive and academically focused 
classroom learning environment needs to be estabil ished by the teacher. There are many strategies 
and systems that can be used to achieve this. The foundational strategies and systems in an Aspire 
secondary classroom are described below. 

Aspire Instructional Rubric Indicators 
2 .1 Create a classroom/ community culture of learning A) Value of effort and challenge 
2 .2 Manage student behavior through clear expectations and a balance of positive reinforcement, 
feedback, and redirection 
2 .3 Establish a culture of respect and rapport which supports students' emotional safety B) Student 
interactions with each other 
2.4 Use smooth and efficient transitions, routines , and procedures to maintain instructional 
momentum A) Routines, procedures, and transitions 

· Standard for Mathematical Practice 
1) Make sense of problems and persevere in solving them . 

Procedures 

Teachers will develop the following: 

Attention Getting Signal 

How will you get your students attention when you need to address them? This is one of the first 
routines you need to teach your students . There are many techniques to have th is happen. Some of 
the more successful techniques are: 

• Standing calm , controlled , with a strong voice, and firm manner say, "May I have your attention 
please." Wait and scan the room until all voices have stopped and eyes are on you . 

• Counting backwards from 5 - "I need your attention in 5, 4, 3, 2, all voices off & eyes on me, and 
1." Students that are still talking or not paying attention when you hit 1 receive a consequence. 

Behavior Management Cycle (Lee Canter) 

For the class management work, remember to implement Lee's Behavior Management Cycle: 
1) Make sure all your expectations are clear - what should students be saying or not 

(VERBAL), how should they be moving or not (MOVEMENT), and how should they be participating 
with each other, the class , etc. (PARTICIPATION); 

2) Narrate the behavior of students (best to focus on groups) who are following directions -
don't evaluate, just describe (e.g. Table four is all on task and helping each other) - do this within 2 
seconds of completing your directions and find at least 3 examples of positive behavior before you ... . 

3) Take corrective action with any student(s) within 1 O seconds of anyone not meeting the 
expectations - use the discipline hierarchy you've set up. 

Also, have some type of other positive reward system for individuals, groups, or the whole class -
see Canter's Classroom Management, pgs. 65-68. 
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100% (Doug Lemov) 

"There's one suitable percentage of students following a direction given in our classroom : 100 
Percent." - Doug Lemov, Teach Like a Champion. pg. 167 

All students must follow your directions. Without this level of agreement and participation your 
authority and ability to lead your students will be undermined. You and your students must meet this 
expectation. 

Joy Factor (Doug Lemov) 

"The finest teachers offer up their work with generous servings of energy, passion, enthusiasm, fun 
and humor - not necessarily as the antidote to hard work but because those are some of the primary 

ways that hard work gets done." - Doug Lemov, Teach Like a Champion, pg. 214 

Find ways to make learning math interesting, engaging, relevant, and yes, even fun ! The more you 
can do this, the more likely your students will be motivated to achieve. Try incorporating some math 
games into your program . 

Developing a Growth Mindset Culture (rather than Fixed Mindset) 

Carol Dweck at Stanford University has been developing the idea of a Growth Mindset view of 
intelligence. This means that it is a decision to become "smart." Through effort we all can grow our 
intelligence. Mistakes become learning opportunities. This is a critical culture to build since many of 
our students come into class with a belief that they are bad at math . An easy way to begin 
developing this culture in your room is to praise students for effort rather than results . Notice when 
students are growing and improving and say, "Your efforts are really paying off!" 

Partner Learning 

Below are methods for developing effective partner learning. The success of students working in 
partners or small groups comes from setting clear expectations, training the students, and constant 
reflection on how the students are doing while working in partners or small groups. 
In order to make partner learning work: 

• The teacher must provide a clear task and goal 
• Teamwork skills must be taught and modeled. 
• Students must have face to face interaction through teaching each other and supporting each 

other. 
• The pair or group must be accountable for achieving its goals. 
• Pairs or group must be able to self- assess in terms of both academic and group work 

success. 

Step 1 - Prior to teaching: 
Have students desks set up so they can easily work in pairs. (Teachers with prior skill in developing 
a cooperative group culture may decide to begin the year with groups of 4) Pods of 4 can work, but 
students must be assigned a specific partner to work with throughout each unit. Set partner learning 
expectations with the class and create a poster with goals and expectations for partner/group work. 
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Plan on reflecting on these goals and expectations daily with your class to build a positive team work 
culture in your class . · 

Step 2 - Small and Whole Group Processing (until students have it) 

Small Group Processing Options: 
• Give group 30 seconds to name three things other members did to help the group's learning 
• Have each member write a positive comment about each member of the group on an index 

card 
• Have group list 3 things the group did well and 1 thing they need to improve upon. 
• Have a group processing question at the end of the assignment 
• Give the group guiding questions as a closure activity 
• Group members must set improvement goals to be reflected upon at the next class 

Whole-Class Processing Options: 
• Using the cooperative learning rubric, ask what went well and what needs to be improved upon 
• Share your observations and any other observations from the students 
• Ask groups to discuss in groups, then share out to the class 
• Group members must set improvement goals and share with the class, "Our group could do 

better by .... " 

Materials/Resources 
Lee Canter's Classroom Management for Academic Success (2006) 
Doug Lemov's Teach Like a Champion (2010) 
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Daily Review 
Do Now Flashbacks (DNFs) 

Rationale 
Students must have the prerequisite math skills in order to complete the new objective for the day. 
Students also need practice with current grade level skills they have been taught in order to develop 
computational fluency. Do Now Flashbacks is a daily routine for students and a tool for teachers to 
meet these goals. 

Do Now Flashbacks includes: 
• strategically creating math problems based on student data, 
• getting students in the routine to begin working as soon as they enter the room, 
• and preparing for high stakes tests on frequently tested items. 

Aspire Instructional Rubric Indicators 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students A) Designing and sequencing of learning experiences 
1.2 Organize instructional plans to promote standards-based , cognitively engaging learning for 
students B) Creating cognitively engaging learning experiences for students 
1.3 Use student data to guide planning A) Lesson design guided by data 1.4 Use knowledge of 
subject matter contenUskills and learning processes to plan for student learning A) Knowledge of 
subject matter to identify pre-requisite knowledge & skills 
1.4 Use knowledge of subject matter contenUskills and learning processes to plan for student learning 
B) Addresses common content misconceptions 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.2 Facilitates Instructional Cycle A) Executes lesson cycle 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
5) Use appropriate tools strategically. 

Procedure 
The teacher prepares 5-7 problems each day and displays them using the projector, white board , 
weekly packet, or daily Do Now worksheet BEFORE students enter the room . Students begin working 
on the problems individually, without talking, after they take their seat. 

Types of problems for Do Now Flashbacks: 
2-3 problems on pre-requisite skills needed for lesson's objective 
2-3 problems for spiral review of previous chapters/concepts 
2-3 problems on current material 
1-2 bonus problems used as a sponge. 
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The teacher attends to administrative duties (e.g. take ro ll , etc.) as students work on the problems. If 
the teacher has time, he/she may circulate and help individual students as needed. Students are held • 
accountable for staying on task and completing the problems to the best of their ability. Once most 
students have completed the task or are working on the bonus problem then either the teacher or 
designated student reviews each problem. Time is given for short questions and answers, but this is 
not a time for in-depth discourse. Ideally, Do Now Flashbacks should take no more than 10 minutes in 
a 50 minute class period. 

Materials/Resources 
California Mathematics Framework 
California Math Standards 
CST Released Questions 
Student Math Text 
Aspire Math Assessments (give similar questions) 
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Rationale 

Mini Lesson 
Focus on Meaning 

Group Discussion & Utilize Student Solution Methods 
Myths & Misconceptions 

The Mini-Lesson is the core of the math period and is used to develop mathematical competency with 
grade level standards. Through a balance of direct instruction, modeling, inquiry, discussion, 
individual practice , and student collaboration , the mini-lesson focuses on meaning by allowing 
students to share unique problem solving methods that apply mathematical procedures. There are 
two types of mini-lessons that a teacher needs to decide how to best balance over the course of a 
unit; the I Do, We Do, You Do approach and the LESA approach. A skillful mini-lesson addresses 
common myths and misconceptions, and utilizes questioning with a wide range of engagement 
strategies along with problem solving techniques to engage students in the mastery of grade level 
standards. 

Aspire Instructional Rubric Indicators 
1.1 Establish standards-based learning objectives for instructional plans A) Selection of learn ing 

objectives B) Measurability of learning objective through summative assessments 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 

students A) Designing and sequencing of learning experiences B) Creating cognitively engaging 
learning experiences for students 

1.3 Use student data to guide planning A) Lesson design guided by data 
1.4 Use knowledge of subject matter contenUskills and learning processes to plan for student learning 

A) Knowledge of subject matter to identify pre-requisite knowledge & skills B) Addresses common 
content misconceptions 

3.1 Communicate learning objectives to students A) Communication of the learning objectives of the 
lesson B) Connections to prior and future learning experiences C) Criteria for success 

3.2 Facilitates instructional cycle A) Executes lesson cycle B) Cognitive level of student learning 
experience 

3.3 Implementation of instructional strategies A) Questioning B) Academic discourse D) Resources 
and instructional materials 

3.4 During lesson, teacher makes effective instructional decisions based on formative assessments 
A) Checking for students' understand and adjusting instruction 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
2) Reason abstractly and quantitatively. 
3) Construct viable arguments and critique the reasoning of others. 
4) Model with mathematics. 
5) Use appropriate tools strategically. 
6) Attend to precision. 
7) Look for and make use of structure. 
8) Look for and express regularity in repeated reasoning. 

Procedure 
An effective mini-lesson should include the following components : 
• A deliberate statement of the lesson object ive, how the objective is tied to the standards, and what 

students should be able to do following instruction . 
• A direct connection to students' prior knowledge of the standard by referencing previous lessons, 

activ ities, and/or problems. 
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• A deliberate attempt to address common myths and misconceptions related to discreet skills 
and/or larger concepts. 

• Specific use of learning aids including but not lim ited to: • 
o math texts o word walls 
o toolkits o diagrams 
o graphic organizers o calculators 
o manipulatives o rulers, protractors, compasses 
o anchor posters o animations I simulations I videos 

• A deliberate use of varied informal assessment techniques (See Data Driven Instruction IG) to 
engage students and check for understanding including but not limited to: 

o Higher Level Questioning (See o Everybody Writes 
Bloom's Taxonomy) o Call and Respond 

o Wait Time o Student Questions 
o Cold Calling o Student Explanations 
o Surveying I Take a Stand o Quick Quizzes 
o Think Pair Share 

• Specific reference to, and use of mathematical vocabulary embedded in the language of the 
standard. 

• Mini-lesson formats may change daily based on whatever the teacher believes will work best for 
his or her students. Whichever approach a teacher takes, a focus on meaning should be 
emphasized that: 

• Allows students to construct meaning. 
• Creates contexts closely related to real-life . 
• Emphasizes how ideas are connected. 
• Makes use of student interests and backgrounds. 
• Connects math to other subjects . • 

Approach #1 LESA 
Launch-Explore-Summarize-Apply is an inquiry based model that is student centered. Students 
engage in a way that promotes reasoning. The model looks at instruction in the following phases: 
• Launch: The lesson begins with a class discussion of a problem or hook into the topic. Students 

are given questions to engage and elicit additional questions. 
• Explore: The classroom activity then shifts to investigating focused problems and questions 

related to the launching situation by gathering data, looking for patterns, constructing models and 
meanings, and making and verify conjectures . As students collaborate in small groups or pairs, 
the teacher circulates providing guidance and support, clarifying or asking questions, giving hints, 
providing encouragement, and drawing group members into the discussion to help groups work 
more cooperatively. The questions posed by students drive the learning. 

• Summarize: A full-class discussion of concepts and methods developed by different small groups 
then provide an opportunity to share progress and thinking . This discussion leads to a class 
summary of important ideas or further exploration. 

• Apply: The lesson ends with students practicing and applying what they learned. They extend the 
use of skills, concepts, and make connections to other learning. Students can be given a task 
related to lesson objectives to complete on their own, with a partner or in small groups. 

Approach #2: I Do, We Do, You Do 
I Do, We Do, You Do is also known as direct instruction. 
• I Do: The "I Do" portion of this approach should last no more than 10 minutes and can involve a 

wide variety of learning activities which include, but is not limited to modeling on the board, 
demonstrating a concept using manipulative, or lecturing with students taking notes. 

Back to table of contents 22 

• 



• We Do: This portion of the approach involves the teacher guiding students through the practice of 
a concept. 

• You Do: Students independently pract ice the concept demonstrated in the I Do and We Do 
portions. The teacher is expected to constantly circulate the classroom in a similar manner as the 
Explore step in the LESA Approach. 

Materials/Resources 
Aspire Lesson Plan Template for Secondary Mathematics 
CPM Text and Online Online (www.cpm .org) 
Hotmath (www.hotmath.com) *answers to CPM questions 
National Library of Virtual Manipulatives (http://nlvm.usu.edu/en/nav/vlibrary.html) 
HeyMath! (www.heymath.com ) 
BainPop (www.brainpop.com) 
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Homework 
Rational 
When students complete their math homework it extends their opportunity to think about mathematics • 
beyond the school day. According to Robert Marzano (et. al.) in Classroom Instruction That Works 
(2001 ), homework correlates with achievement, having the greatest effect in high school. 

Aspire Instructional Rubric Standards 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 

students. A) Designing and sequencing of learning experiences. 
1.3 Use student data to guide planning. A) Lesson design guided by data 
3.2 Facilitates instructional cycle . A) Executes lesson cycle. B) Cognitive level of student learning 

experience 
3.3 Implementation of instructional strategies. B) Academic discourse 

Standards for Mathematical Practice 
1 Make sense of problems and preserve in solving them. 
2 Reason abstractly and quantitatively. 
3 Construct viable arguments and critique the reasoning of others. 
6 Attend to precision . 
7 Look for and make use of structure. 

Procedures 
Math homework is given daily, and it should be structured around content that students feel fairly 
comfortable with , but assignments that require thinking about math. An example would be to include a • 
problem with work for students to critique. For more rote problems, answers to the homework 
questions should be given with the assignment so that students will know if they are working 
problems correctly while at home. In grades 6-8, 10-30 minutes of homework is recommended , and 
in grades 9-12 it increases to 20-40 minutes. Research indicates that more homework in high school 
will increase a student's grade point average, but this should be kept within reason. 

Teach students explicit strategies for success. Modeling strategies in class will give students the 
opportunity to see what they can do when they are stuck. Successful strategies can be named and 
placed on a poster. Some examples of strategies are 1) use examples from the notes or textbook 
when you are confused 2) try a problem, leave it, come back later 3) get help from others 4) identify 
exactly where you are confused and make a specific question. 

Teachers should create timely routines and specific structures. Homework check can happen during 
the do now or while students are working independently or in partners. The homework check system , 
when efficient, should be completed in 10-15 minutes. If the homework check takes longer than that, 
teachers should check homework during independent work time or in the middle of the period. It is 
reasonable that the teacher will scaffold homework based on a student's ability to complete the task. 

Homework check is a great time to encourage metacognition and concretely apply the idea of a 
growth mindset. Students can discuss in partners their work for the homework and explain what 
strategy they used when they got stuck, while the homework is getting checked. Students can 
evaluate their performance or indicate problem difficulty. 

At times students will still have questions about the work, so students should be given an opportunity 
to ask questions, although reviewing homework is not a separate part of the agenda, rather it is 
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incorporated into other instructional guide lines. If a large portion of the class is struggling with a 
similar problem , the teacher may decide to give the problem as a Student Led Solution. Teachers 
may also present a difficult problem from the day before as a spiraled review problem during the Do 
Now at the beginn ing of the next math class. 

Research has shown that parental involvement in homework should be minimal , limited mostly to 
setting up the structure for completing homework. 

Materia ls/Resources 
Classroom Instruction That Works by Robert Marzano, et. al. (2001 ), Chapter 5 "Homework and 

Practice, pgs. 60-61 . 
http://www.kutasoftware.com/index.html - software to create worksheets 
Success from the Starl: Your First Years Teaching Secondary Mathematics by Rob Wieman and Fran 

Aubaugh 
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HW, Class work, & Behavior Tracking Sheet 

Monda1 Tuesday Wednesday Thursday Friday 

/ 

-

-- -
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Rationale 

Data Driven Instruction 
• Assessment Methods 

o Quick Checks 
o COi Assessments 
o Interim Assessments 
o Benchmarks 

• Addressing Data 
o Guided Math 

Effective planning of mathematics instruction focuses on the needs of the entire class and the needs 
of each individual student. By collecting, analyzing, and using data to plan instruction effectively, 
teachers can proactively fill holes in procedural competency and address individual mathematical 
misconceptions. At Aspire, regular, on-going assessments are used to assess and spiral standards 
throughout the year. Both teachers and students use assessment data as a method of reflection and 
inquiry that drives instructional decisions. Teachers fill specific holes through effective planning of 
Daily Lessons, Daily Review and Guided Math. 

Aspire Instructional Rubric Indicators 
1.1 Establish standards-based learning objectives for instructional plans B) Measurability of learning 
objectives through summative assessments 
1.3 Use student data to guide planning A) Lesson design guided by data 
1.4 Use knowledge of subject matter content/skills and learning processes to plan for student learning 
B) Addresses common content misconceptions 

• 

1.5 Design assessments to ensure student mastery A) Selection and progression of formative • 
assessments 
2.4 Use smooth and efficient transitions, routines, and procedures to maintain instructional 
momentum A) Routines, procedures, and transitions 
3.2 Facilitates Instructional Cycle A) Executes lesson cycle 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 
3.3 Implementation of instructional strategies C) Group structures 
3.3 Implementation of instructional strategies D) Resources and instructional materials 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
3) Construct viable arguments and critique the reasoning of others. 

Procedures 
Teachers plan lessons effectively by constantly referring to objective data. Teachers must be 
effective at collecting and analyzing data and have the abil ity to use the lessons learned from this 
analysis to positively affect student achievement through successful, thoughtful planning. 

Assessment Methods 
"Quick Checks" Assessments 

Teachers collect data 2-3 times per week through a one question check for understanding. Some 
teachers collect this data at the end of class with an "Exit Ticket" on a quarter sheet of paper to 
measure whether students understood the day's objective. Other teachers collect data the following • 
day after students have had a chance to practice at home through an "Entrance Ticket," often times 
making this a homework accountability tool as well by having students redo a problem from their 
homework. 
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2-3 Week COi Assessments 
Teachers give cumulative COi assessments every two weeks. In the beginning of the year, these 
assessments are weighted toward newly taught standards. At the middle to end of the year, these 
assessments are weighted toward previously taught standards as a form of spiral review (approx. 
60% of the questions are review and 40% just taught) . 

Interim Assessments 
Aspire Interim Assessments are administered 3 times per year. Interim assessments are Standards­
aligned assessments that are linked with Asp ire Pacing Guides and are administered at 8 week 
intervals testing material that has been taught. Each assessment administration is used to reflect on 
student mastery of covered material , modify pacing guides, and plan for instruction. 

Benchmark Assessments (Optional) 
Benchmark Assessments are optional assessments that cover all of the "Key Standards" from the 
course. 

Addressing Data 
Small Group Instruction 

Small Group Instruction allows teachers to work with individual students or with small groups of 
students with similar math needs. These groups can be used for pre-teaching, re-teaching, or 
enriching concepts for students. Planning for Small Group Instruction is driven by data analysis and 
involves focused instruction that has been specifically planned for a student or small group of 
students. 

When implementing Small Group Instruction, classroom management must be a focus for the 
teacher. Effective routines, procedures , and expectations must be well-implemented and understood 
by all students so that independent work is completed while the teacher works with a small group of 
students. In another model, most of the class works independently, in pairs, or in cooperative groups 
while the teacher moves around the classroom individually instructing students on areas of need. 

COi Data Talks 
In the time between each COi assessment, teachers collaborate with members of the math team in a 
"data-talk" to analyze recently gathered data. Schools use a variety of protocols, and a typical 
protocol is presented below. This analysis starts at the standards-based, whole class level and 
moves to detailed, item response analysis that will help a teacher understand specific misconceptions 
being made by specific students. Once the analysis is complete, teachers use this information to plan 
for whole-class re-teaching during Do Now Flashbacks, Mental Math, or Mini-Lessons. Teachers also 
use this information to plan for Small Group Instruction, which provides them with the opportunity to 
meet the individual needs of each student. 

Materials/Resources 
Edusoft Assessments & Reports 
Aspire Teacher Data Portal 
Quick Check Template (included in IG's) 
Aspire Interim Assessments 
Interim Analysis Protocols 
Secondary Math COi/Data Talk Protocol (included in IG's) 
Guided Math tables/area for working with small groups 
Small White Boards, pens, erasers, manipulaitives (used for Guided Math) 
Pacing Guides 
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Template for creating "Quick Checks" 

Name: Name: 
Date: Date: 

Name: Name: 
Date: Date: 

• 
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Secondary Math COi/Data Talk Protocol (Sample) 

Each participant will share all the steps below in the time given: 

1. Macro Analysis - Share assessment topics, organization , and overall results : 

Standards Re­
assessed 

New Standards 
Assessed 

Number of 
Questions 

Number of 
Questions 

Things to consider with Edusoft assessments: 

% Correct % Correct 
this time last time 

% Correct 

1) Require students to document their work so that it can be used for re-teaching. 
Have students do their work in an organized manner on a separate sheet of paper. 
Give them an answer sheet to bubble once they've completed their work on this 
separate sheet. Do not allow guessing on answers on Edusoft assessments 
because this will not help in diagnosing problems. Have them turn in their 
worksheet with their bubbled in answer sheet. 

2) Give the students an opportunity for test revisions . There is a lot they can learn by 
analyzing their mistakes and redoing the problems correctly. 

3) Make the assessment count toward the student's grade in the class. 
4) Let students know what topics and types of questions will be on the assessment. If 

2. Micro Analysis of Re-assessed Standards: Share action plan from last COi and assessment results on 
specific questions: 

a. What was your action plan over the last couple of weeks to address these standards? 
b. Review the question(s) the students did the best at. Why do you think this is the case? 
c. Review the question(s) the students found most challenging. Why do you think this is the case? 

i. 'Data talk group should discuss this question(s) and possible strategies for re-teaching it. 
Can you use strategies from what was successful (refer to "b" above)? 

ii . If you need to continue to deal with the struggling question or standard , then what is 
your action plan for dealing it/them? 

3. Micro Analysis of New Standards: 
a. Review the question(s) the students did the best at. Why do you think this is the case? 
b. Review the question(s) the students found most challenging. Why do you think this is the case? 

i. Data talk group should discuss this question(s) and possible strategies for re-teaching it. 
Can you use strategies from what was successful (refer to "b" above)? 

c. If you need to continue to deal with the struggling question or standard, then what is your action 
plan for dealing it/them? Are you going to re-assess any of these standards on the next COi? If 
not, what other standards are you going to re-assess on the next COi? 
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Problem Solving 

Rationale 
Students must be able to reason , problem solve, communicate and make real life decisions that 
require mathematical thinking . Teaching students problem solving skills and giving them 
opportunities to apply their skills is critical to developing their capacity to solve mathematical 
problems that arise in all our lives (e.g. starting a small business, figuring out the area of a room in 
order to purchase the correct amount of paint, filling out a tax return , tracking and setting goals for 
investments, etc.) 

Aspire Instructional Rubric Indicators 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 
3.3 Implementation of instructional strategies D) Resources and instructional materials 
3.4 During lesson, teacher makes effective instructional decisions based on formative assessments 
C) Self-monitoring 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
2) Reason abstractly and quantitatively. 
3) Construct viable arguments and critique the reasoning of others. 
4) Model with mathematics. 
5) L)se appropriate tools strategically. 
6) Attend to precision. 
7) Look for and make use of structure. 
8) Look for and express regularity in repeated reasoning . 

Procedures 
Problem solving should be done whole class, small group and independently. As a group, the 
teacher models strategies to solve problems and explains his/her metacognition. With a partner or 
small group students should explain their thinking and justify it. 

Overall , students should understand the problem , make a good attempt in solving it with reasonable 
mathematical thinking , and show their work (through drawings, charts and equations, create similar 
problems, written explanation and/or connecting it to similar problems and solutions). 

One way problem solving instruction and practice will be achieved is by having students do Problems 
of the Week (PoW) and/or Problem of the Week as described below. 

Another way to build problem solving and reasoning is through the Math Design Collaborative's 
Formative Assessment Lessons (FALs) . These are described below as well. 

Problem of the Week (PoW) with Write-up 
Problems of the Week are complex problems that students work to solve and then explain their 
solutions and reasoning in a write up. Students should have a copy of the evaluation rubric prior to 

• 

• 

attempting to solve the problem and writing up their solution. More weight should be given to • 
mathematical thinking and a good write up than finding the correct solution. Students should be given 
an opportunity to discuss their mathematical thinking and see a variety of solutions to the problem . 
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Students can also learn a great deal by revising a write-up after the teacher or a peer has had an 
opportunity to review their work. 

Problem of the Month (POM) with Write-up 
POMs are made available by the Silicon Valley Math Initiative (more information and access given in 
materials section below). The POMs are divided into five levels, Level A through Level E, to allow 
access and scaffolding for the students into the different aspects of the problem and to stretch 
students to go deeper into mathematical complexity. The goal is for all students to have the 
experience of attacking and solving non-routine problems and developing their mathematica l thinking. 

Although these problems are ca lled Problems of the Month, we recommend that students tackle the 
set of problems during a one week time period; beginning the week at Level A and progress as far as 
they can get to by Wednesday. Wednesday night students will complete a write up of the last section 
that they have completed. The weekly progression, write-up, and rubric are provided in the materials 
section below. 

Formative Assessment Lessons ( F ALs) 
In order to prepare our teachers and students to meet the requirements of the Common Core State 
Standards in Mathematics, we have become part of an organization called the Math Design 
Collaborative. This is good news because the CCSS for mathematics is in alignment with Aspire's 
philosophy for math instruction - which is striving to help ALL students become math proficient by 
creating a program that addresses conceptual understanding. 

Formative Assessment Lessons (FALs) have been created and are available from the Math Design 
Collaborative (MDC) for secondary math. The lessons consist of 3 parts including a pre-assessment 
(approximately 15 min . done individually) , a lesson activity worked on in homogeneous groups or 
partners, and a post lesson discussion & post assessment. The 3 part cycle is intended to be given 
approximately two-thirds the way into a unit of study. The F AL will help identify how well students are 
making conceptual sense of the material. 
Coaches will be work ing with teachers that are interested in implementing the FALs beginn ing in the 
2012-13 school year and beyond. 

Materials/Resources 
PoW's & POM's: 
PoW/POM Tools: Write-up, Schedu le, Peer Review Sheet, Rubric, (on the following pages) 

PoW's: 
www.mathforum .org/pow/ (Coach Recommended) - Teacher Membership fee is $25 per year) 
www.mathcounts.org · 
Problem of the Week Contest Manual by David Rock & Doug Brumbaugh (Paragon Publications) 

POM's: 
http://www.svmimac.org/memberresources.html 
username: svmimember2 
password: lucky13 
(Username and password may change - check with your math coach if you cannot access) 

FALs: 
http://map.mathshell.org/materials/lessons. php 
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Problem Statement: 

Process and Solutions: 

Final Answer: 

Reflection: 

Attach Work: 
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1. 
2. 

3. 

PoW/POM Write Up 

State the problem clearly in your own words so that anyone reading 
your paper will understand the problem you are solving. 

Describe in detail your thinking as you worked from start to finish. 
Explain how you got your answer. Show your work. Add pictures 
when it helps your explanation. Include things that did not work, or 
changes you made along the way. If you did not get an answer, 
explain what you do know and where you got stuck. 

Clearly state your final answer using a complete sentence. 

Answer the following questions. (You must answer all three to get 
full credit for the reflection .) 

What did you learn while working on this problem? 
What math strategies did you use (you have an entire list to help 
you answer this one)? 
Is this problem similar to any problem you have done before? 
How? 

Include ALL of your work and notes. Your scratch work is important 
because it is a record of your thinking . Do not throw anything away . 
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Sample Weekly Schedule for a Week Long PoW or POM 

Monday 
• Review previous week's problem - make overhead of 2 students' solutions (try to pick different 

methods to emphasize that there are many ways to solve problems). Allow students to share 
solution methods if time permits. If time is an issue then point out some of the mathematical 
thinking in each problem. 

• Present new problem - give students individual thinking time to conceptualize the problem as 
well as time to ask clarifying questions. 

• Encourage students to work on CTP for homework. 

Tuesday 
• Give time in class to work on problem as well as for any clarifying questions. Encourage 

cooperative learning. If needed, provide a hint or present a mathematical skill or concept that 
will aid in solving the problem. 

• Encourage students to work on PoW for homework. 

Wednesday 
• Assign PoW for homework and/or present time in class to work on it. Encourage cooperative 

learning. If needed, provide a hint or present a mathematical skill or concept that will aid in 
solving the problem . 

Thursday 
• Remind students that PoW final write up is due tomorrow. 
• Peer Reviews in class. 
• Assign PoW for homework and/or present time in class to work on it. Encourage cooperative 

learning. If needed, provide a hint or present a mathematical skill or concept that will aid in 
solving the problem . 

Friday 
• Collect problems. 
• Use rubric to score. 
• Make overhead of 2 problems to share on Monday. 
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Author's Name: Reviewer's Name: 
~~~~~~~~~~ ~~~~~~~~~~ 

POW Rubric/Peer Review Sheet 

Instructions: Circle the score in each area of the POW write-up that you feel your partner's 
write-up is at with their rough draft. Please l:)e honest so that your partner can work to revise 
their write-up. 

Criteria 1 2 3 4 Peer 

• 
reviewer' 
s 
Score 

Problem Does not identify the key Is able to identify some of Is able to identify most of the key Student identifies all of the key 1 
Statement elements of the problem . the key elements of the elements of the problem . The elements of the problem . 

2 Does not know or attempt problem . Student is able to student is able to rewrite what 
to find out what the understand the basic the problem is asking. 3 
problem is asking information presented . 

4 
Process Provides little·to no Provides a basic Provides a good description of Provides an excellent description 1 

and description of how they description of how they how they solved the problem , of how they solved the problem 
2 solved the problem . solved the problem . shows most of their and shows all of their 

Solution mathematical computations and mathematical computations. 3 
alludes to why they used a Includes detai ls on why they used 

4 particular strateQY. a particular strateQY. 

Final Makes major Makes some computational Makes minor computational Makes no computational errors. 1 
Answer computational errors. errors and it is unclear if errors. 

they are aware of proper 2 
problem-solving 3 
procedures. 

4 
Reflection Little or no information on Explains litt le about how the Answers how the problem was Clear reflection on how the 1 

how the problem was problem was solved and solved with reference to student felt , what strategies were 
2 solved . what strategies were used. strategies and other problems used, and what was learned 

that were simi lar. 3 
4 

Glow - What did the author do well? Grow - How can the author improve? 

• 
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Student Name: Date: 
~~~~~~~~~~~~ 

Pow Rubric 
Criteria 1 2 3 4 Studen Teach 

t Self- er 
Score Score 

Problem Does not identify the key Is able to identify Is able to identify Student identifies all 1 1 
Statement elements of the problem . some of the key most of the key of the key elements of 

2 2 Does not know or elements of the elements of the the problem . 
attempt to find out what problem. Student is problem . The 3 3 
the problem is asking able to understand student is able to 

the basic information rewrite what the 4 4 
presented . problem is asking . 

Process Provides little to no Provides a basic Provides a good Provides an excellent 

and description of how they description of how description of how description of how 

Solution 
solved the problem . they solved the they solved the they solved the 

problem. problem , shows problem and shows 1 1 
most of their all of their 

2 2 mathematical mathematical 
computations and computations. 3 3 
alludes to why they Includes details on 

4 4 used a particular why they used a 
strategy. particular strategy. 

Final Makes major Makes some Makes minor Makes no 1 1 
Answer computational errors. computational errors computational computational errors. 

2 2 and it is unclear if errors. 
they are aware of 3 3 
proper problem-

4 4 solving procedures. 

Reflection Little or no information Explains little about Answers how the Clear reflection on 1 1 
on how the problem was how the problem was problem was how the student felt , 

2 2 solved. solved and what solved with what strategies were 
strategies were used. reference to used, and what was 3 3 

strategies and learned 
4 4 other problems that 

were sim ilar. 

Class or 1 1 
Content 2 2 
Specific: 3 3 

4 4 

Student Score Justification and Comments: Total Score 

Teacher Comments: Total Score 
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Math Games 

Math games allow learning to be personalized. Students have opportunities to practice developing 
their own thinking , explain it to others and listen to the strategies of other students. Students talk • 
extensively about numerical relationships. The abil ity of students to communicate their mathematical 
thinking is critical to developing conceptual understanding. Students who are unable to articulate 
their thinking well are less able to quickly transfer generalizations about concepts to new information 
or new problem situations; conversely students who can clearly communicate their methods for 
problem solving are quite able and confident in new mathematical situations. 

Students are introduced to new games in a whole group lesson with the teacher playing with one or 
two students while the rest of the students watch. After students are introduced to the new game, 
each pair of students gets the materials for the game and begins to play. The teacher moves from 
pair to pair of students, listening carefully to the strategies which the students articulate as they play 
the game. During this time, the teacher may also have Guided Math time. 

Once a few games are mastered, the teacher can pick and choose appropriate games based on 
students' needs. The games can be adapted to become easier or more difficult. 

\ 

\ 
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Productive Talk 

Rationale 
Rigor in Aspire is defined as students ta lking to students, about academic ideas, using academic 
vocabu lary, and supporting their ideas with evidence. Rigor is also one of the key shifts in the 
Common Core. Academically productive ta lk is rigorous learning. It allows students to talk about 
mathematics by putting thought into words. This pushes students to clarify their thinking and helps 
them understand more deeply and with greater clarity. Hearing the mathematical reasoning of peers 
helps students develop their own mathematical reasoning. It also provides a venue for teachers to 
identify student misconceptions. Productive talk creates a forum which will allow students to make 
mathematical conjectures, present evidence, voice agreement and disagreement with the claims of 
others, and support their own positions. Through classroom discourse, all of these aspects of 
mathematical thinking can be discussed, dissected, and understood. 

Aspire Instructional Rubric Indicators 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students B) Creating cognitively engaging learning experiences for students 
1.4 Use knowledge of subject matter content/skills and learning processes to plan for student learning 
B) Addresses common content misconceptions 
2.2 Manage student behavior through clear expectations and a balance of positive reinforcement, 
feedback, and redirection A) Behavioral expectations 
2.3 Establish a culture of respect and rapport which supports students' emotional safety B) Student 
interactions with each other 
3.3 Implementation of instructional strategies A) Questioning 
3.3 Implementation of instructional strategies B) Academic discourse 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them. 
2) Reason abstractly and quantitatively. 
3) Construct viable arguments and critique the reasoning of others. 
6) Attend to precision. 

Procedures 
General Overview: Productive talk can occur during three different talk formats using a variety of talk 
moves that will support productive mathematical talk. The five principles deal with the major issues 
you will encounter as you start to build this kind of productive talk in your classroom . As you engage 
in productive talk you will follow a three part cycle. The five first steps for implementation will help set 
the classroom foundation for productive talk. Thoughtful and effective lesson planning will enable you 
to keep the discussion focused on students' understanding of the mathematics that you want them to 
learn. 

Productive Talk Formats 
Talk formats are different ways that teachers configure classroom interactions for instruction. Each 
format carries with it certain opportunities and certa in limitations, and has its own 'rules for talk'. 
These talk formats are supportive of maximizing opportunities for mathematical learning by all 
students. 

• Whole-Class Discussion: The teacher act ively facilitates and guides, but does not focus on 
providing answers directly. Instead, the focus is on the students' thinking. The purpose of this 
format is to provide students with practice in mathematical reasoning that will further their 
mathematical learning. 
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• Turn and Talk or Partner Talk: The teachers asks a question, gives students thirty seconds to 
a minute to think to themselves, and then gives students a short time, perhaps two minutes at 
the most, to put their thoughts into words with their nearest neighbor. Teacher circulates and • 
listens to discover what students are thinking , the teacher can then go back into the large-
group discussion. 

Talk Moves 
Each talk move listed below is a suggested action that is found to be effective for making progress 
toward supporting mathematical thinking and learning. Each move serves various purposes. These 
are not the only talk moves that can be used to support productive mathematical talk. However, 
these are a solid base for which to begin to encourage conversations in a math classroom 

• Revoicing (ie. "So you are saying ... ") 
• Repeating (ie. "Who can put this into their own words?") 
• Wait time (ie. Waiting after posing a question and after a student has been called on) 

What to Talk About 
• Mathematical Concepts - exploring a mathematical concept, building relationships on various 

forms of representation , and uncovering misconceptions and errors. 
• Computational Procedures - student invented procedures/algorithms and procedural fluency 

in order to deepen students' understanding of number and operations and algorithms: 
• Solution Methods and Problem-Solving Strategies - problem-solving strategies and 

representations, talking through the givens of a mathematics problem , talking through a 
method for solution; in order to i.ncrease students' self -monitoring of their thinking and assess 
student learning. 

• Mathematical Reasoning - deductive reasoning, inductive reasoning , and reasoning about • 
algebra. 

• Mathematical Terminology, Symbols and Definitions - extending students' knowledge through 
talk about words, building and monitoring common understandings, and discussing the 
meaning of symbols. 

Five Principles 
The following five principles deal with the major issues you will encounter as you start to build this 
kind of productive talk in your classroom . 

• Establishing and Maintaining a Respectful, Supportive Environment: Emphasize to students 
that each of them has a right to be heard and have their ideas considered with respect. Along 
with this right comes an obligation to listen to others just as they themselves will be listened to. 
Emphasize the positive aspects of respectful discourse- the good thinking and learning that 
can emerge in a civil and supportive environment, and the pleasure of thinking together with 
one's classmates. Also make clear to students that this respectful discourse is not optional , 
and that there are sanctions for failing to maintain the norms of respect that you set up. It is 
imperative that you consistently maintain the ground rules for respectful and courteous talk, 
and that your students know there will be no exceptions. This includes treating others with 
respect- no name calling , derogatory noises or remarks, create poster with ground rules, and 
full participation from every student-that is listening to what others say, can hear what others 
say, and may participate by speaking out at some point. 

• Focusing Talk on the Mathematics: Make sure that classroom talk is focused on the 
mathematical content and reasoning that is relevant to the lesson. Prepare lessons carefully, 
considering ahead of time how the mathematical topics and procedures might play out in the • 
classroom talk. 
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• Providing fdr Equitable Participation in Classroom Talk: Set up the conditions for equal 
participation in productive talk, this includes the opportunity to actively speak and actively 
listen. 

• Explaining Your Expectations About New Forms of Talk: Each time you introduce a new form 
of talk, students need to know what you expect, how you want students to participate, and why 
this this form of classroom discuss ion is beneficial. 

• Trying Only One Challenging New Thing at a Time: When introducing a new talk format or 
move, have students discuss a math concept they understand pretty wel l. Conversely, when 
you are introducing a challenging math concept, make sure that the talk routines you are using 
are familiar and can be used comfortably by all the students in the class. 

First Steps for Implementation 
• Step 1 - Practicing Three Talk Moves on Your Own: Revoicing, repeating, and wait time can be 

practiced without students knowing, spend several lessons trying out these two moves. 
Revoicing and repeating can be practiced whole-group and small-group. Try using wait time in 
two ways. First, when you ask a question of the whole class, wait at least ten second before 
calling on a student. Second, when you run across a student who needs extra time, give the 
student thirty or forty seconds to formulate an answer to the question. 

• Step 2 - Introducing Students to Talk-Centered Instruction: Start by establish norms and 
posting, and tie the norms to the goals which are- developing students' mathematical thinking, 
reasoning , and problem solving. Also, introduce the specific talk moves, explaining to students 
why each is worth doing. 

• Step 3 - Beginning with a Whole-Class Discussion: A good way to begin is to review the 
expectations and choose a problem that lends itself to being solved by several different 
strategies, or that can have multiple correct answers. Then work through the explanation of 
one solution strategy. Follow up by asking if anyone else has a different way of solving the 
problem . During this process slow down and ask for repetitions, encourage many 
contributions, keep the discourse respectful and keep everyone focused . 

• Step 4 - Using Partner Talk: Have students turn and talk with their partner by describing their 
solutions to a difficult problem posed by the teacher. During this time the teacher circulates 
and listens to responses, also identifying students to call on whose solutions will push the 
content of the discussion forward in mathematically important ways. 

Components for Effective Lesson Planning 
Thoughtful lesson planning will enable you to keep the discussion focused on students' 
understanding of the mathematics that you want them to learn. During a mini-lesson productive talk 
can occur at any point in the lesson. Using a LESA model , whole group format can be used during 
the launch and summarize, and small group format can be used during the exploration 

• Asking Questions: Generate questions that will engage students in talking about what they 
understand or that will reveal misconceptions. Avoid asking questions that can be answered 
with yes or no. 

• Planning the Implementation: Outline the sequence and content of the activities that you will 
use to help students make sense of the mathematics. 

Materials 
Standards Toolkit for grade level/course (can be accessed on Aspire web site) 
More Good Questions-Great Ways to Differentiate Secondary Mathematics Instruction by Small and 
Lin. (2010) 
California Mathematics Framework 
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California Math Standards 
Student Math Text 
Aspire Math Assessments (give similar questions) • 
Classroom Discussions: Using math talk to help students learn by Chapin, O'Cononor, and Anderson 
(2009) 
Inside Mathematics Videos http://insidemathematics.org/index.php/number-talks 

Student Rights and Commitments Reference Sheet 

S t ude nt R_ights 

1. You have the rig ht to make a contri b ution t o an attent ive, responsive a ud ience. 

2. You have th e right to ask 9uestions. 

) . You have the right t o be trea ted civi l\!;). 

4. You have the rig ht t o have !;)Ou r ideas discussed, no t !;JOU. 

Student C o mm itme nts 

1. You a re co mmitted t o speak loud\!) enough ~or o th e rs to hea r. 

2. You a re co mmitted to listen ~or understanding. 

). You a re co mmitted to trea t others c ivil\!) a t a l\ times. 

+. You a re co mmitted t o conside r o th e r people's ideas, and to explain !:JOU agreement o r 

disagreement with their ideas. 
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Tier 2 Instructional Guidelines 
IGs for highly effective 1st year teachers or 2nd year teachers 
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Daily Review 
Mental Math Flashback (MMFs) 

Rationale 
Mental Math is a way to get students thinking at the beginning of class, spiral review skills and 
concepts, and/or to take advantage of transition times. Students problem solve without pencil or 
paper in a whole class setting. 

Aspire Instructional Rubric Indicators 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students A) Designing and sequencing of learning experiences 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students B) Creating cognitively engaging learning experiences for students 
1.3 Use student data to guide planning A) Lesson design guided by data 1.4 Use knowledge of 
subject matter content/skills and learning processes to plan for student learning A) Knowledge of 
subject matter to identify pre-requisite knowledge & skills 
1.4 Use knowledge of subject matter content/skills and learning processes to plan for student learning 
B) Addresses common content misconceptions 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.2 Facilitates Instructional Cycle. A) Executes lesson cycle 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them. 
2) Reason abstractly and quantitatively. 
5) Use appropriate tools strategically. 

Procedure 

Mental Math is an oral presentation of math problems that students must compute mentally. The 
problems should include the appropriate math vocabulary and concepts found in the California 
Mathematics Standards and textbooks. 

Mental Math Flashbacks (MMFs) is a flexible technique to review math concepts efficiently. The 
teacher asks a question (e.g. What is eight squared?), students think of the answer, and then the 
teacher calls on a student for the answer. Some teachers like to toss a ball to the student they want to 
answer and the student tosses the ball back to the teacher after answering. The teacher continues 
the process asking 7-12 quick warm-up questions to students around the room . MMFs is a flexible 
tool that can be used at different times and anywhere including transition times, in line, or when the 
class needs a change of pace. 

Many other mental math techniques and other da ily math routines can be used with students that 
help students understand, compute, reason and build their confidence with mathematics. See 
resources below. 
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Materials/Resources 
Mental Math for Spiral Review 
Cal ifornia Mathematics Framework 
California Math Standards 
Aspire Math Assessments (give similar questions) 
CPM Teacher Edition 

Mental Math in Junior High by JH et al. P# 1-800-321-3106; www. pearsonlearn ing .com 
5 th Grade (http://www.edserv.sjcoe.net/mm/hp.htm) - "Math Matters" website 
San Diego City Schools Mathematics Routine Bank -
http: //www. sand i. net/depts/m ath/routines/m idd le level bank. pdf 

Mental Math for Spiral Review (MMR) 

Mental Math for Spiral Review (MMR) is ideal for spiral review of skills and concepts. Problems 
should range in length from 2-4 steps and generally should take up no more than 2-5 minutes of class 
time. MMR problems are to be replayed by asking students to recall each step, one at a time, with the 
appropriate answer generated for each step. Teachers record each step on the board as they go 
over the problems with the students. The more complex math computations occur at the end of the 
problem. 

(see planning sheet on next page) 
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Week: Standards: ------- ------

MMR Pl<:lnning Sheet (1 week) • Preview MOR - Step 1 MOR - Step 2 MOR - Step 3 Answer 
(if necessary) 

• 

TIYH - think in your head SF - show me on your fingers W - whisper to your neighbor Q -
quiet hand G - discuss w/your group 

• 
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Academic Language in the Mathematics Classroom 
Conceptually Rich Word Wall 

Rationale 
Conceptually rich word walls are potential ly powerful tools for supporting specific word acquisitions. 
They should provide students with a conceptual understanding of the word so that it can prompt a 
general understanding of a term and can keep the student's comprehension intact. 

Supporting Research 
When the Word Wall is an integral part of their daily activities, children actively construct 
their own literacy knowledge and learn to about letters and words naturally and playfully. 
(Teale & Yokota, 2000) 

Aspire Instructional Rubric Indicators 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.3 Implementation of instructional strategies B) Academic discourse 
3.3 Implementation of instructional strategies D) Resources and instructional materials 

Standards for Mathematical Practice 
5) Use appropriate tools strategically. 

Procedure 
At the beginning of each unit, using their pacing plan, the teacher posts the new vocabulary words for 
the upcoming unit. Throughout the unit, the teacher consistently refers to their conceptually rich word 
wall to teach, reinforce , or review the key vocabulary words. It is expected that teachers are updating 
their conceptually rich word wall every unit. 

Cognitive Clues 

order(e, d) 
• pairs 
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perpen 
Materials/Resources 

L 
0 

·-u 
• Dictionary for grade level/course (can be accessed on Aspire web site) 

• Building Academic Vocabulary: Teacher's Manual by Marzano and Pickering. (2005) 

• Classroom Instruction that Works by Marzano, Pickering and Pollock. (2001) 

• Academic Language for English Language Learners and Struggling Readers by Freeman and Freeman . 
. (2009) 

• Word Play: Building Vocabulary Across Texts and Disciplines Grades 6-12 by Whitaker. (2003) 

Math Graffiti Posters ($74.90 per set) - http://www.creativeinstruction.net/ 
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Cooperative and Partner Learning 

Rationale 
Cooperative Learning, compared with competitive and individualistic efforts, results in greater efforts 
to achieve, more positive relationships among students, and greater psychological health. "The 
powerful effects that cooperation has on so many important outcomes separate cooperative learning 
from other instructional methods and make it one of the most important tools for ensuring student 
success." (Johnson, Johnson, & Holubec, 1994) The National Council of Teachers of Mathematics 
(NCTM) also expects "students to communicate their mathematical thinking coherently and clearly to 
peers ... " We know that learning is often best achieved in conversation among students. Achieving the 
potential to enhance learning and realizing effective mathematical communication between students 
is a complex and challenging task. Students that are not well trained in working together with 
peers can pose significant problems in class; therefore, teachers using cooperative learning 
need to teach students the skills necessary for working in an effective team that will establish 
a positive class culture for teamwork and mathematical discussion. When this culture is 
effectively established students willingly share the responsibility for learning, and this increases 
conceptual learning, skill development, creative problem solving, social skill development, and oral 
language proficiency. 

The foundational gu ideline of "Cooperative Learning" is meant to precede the advanced guideline of 
"Cooperative Groups." According to Johnson, Johnson, &Holubec, the smaller the better for the size 
of the group. The larger the group requires the students to be more skillful at maintaining good 
working relationships , while within a pair, the students are only responsible for two interactions. 
Additionally, with students working in pairs, the more accountability for each and the easier it is to 
identify any difficulties the students may have with both content and partner work. 

Procedure 
Below are methods for developing effective partner learning. The success of students working in 
partners or small groups comes from setting clear expectations, training the students, and constant 
reflection on how the students are doing while working in partners or small groups. 
In order to make partner learning work: 

D The teacher must provide a clear task and a group goal 
D Team work skills must be taught and modeled. 
D Students must have face to face interaction through teaching each other and supporting each 

other. 
D The pair or group must be accountable for achieving its goals. 
D Pairs or group must be able to self- assess in terms of both academic and group work 

success. 

Step 1 - Prior to teaching: 
Have students desks set up so they can easily work in pairs. (Teachers with prior skill in developing 
a cooperative group culture may decide to begin the year with groups of 4) Pods of 4 can work, but 
students must be assigned a specific partner to work with throughout each unit. Set partner learning 
expectations with the class and create a poster with goals and expectations for partner/group work. 
Plan on reflecting on these goals and expectations daily with your class to build a positive team work 
culture in your class. 
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Step 2 - During the Mini-Lesson and Guided Practice: 

Cooperative Note Taking Pairs 

Goal: All students take accurate notes that they can refer to and review, aiding them in complete 
understanding of the days' lesson. 

Students will use the partner they have been assigned. Every 5-7 minutes (about 2 times during your 
mini-lesson), stop and have student share their notes with each other. Designate one student to be 
"A" and the other "B." Set your timer for 1 minute, and have A share with B for 30 seconds and B 
share with A for 30 seconds. Adjust time accordingly. Teacher circulates during that time to ensure 
students are sharing and improving upon their notes. 

Tell the pairs that they may take something from their partner's notes to improve upon their own. The 
task is to increase the quality of the notes taken. Before the teacher begins the independent practice, 
ask the whole class what went well and what should be changed for next time (re: the note taking 
pairs process with referencing the pair work expectations). 

Step 3 - Beginning\/ndependent Practice (First 1-2 problems): 

Teammates Consult 

Goal: Students practice listening and sharing with one another while discussing approaches to 
solving a proqlem. 

All pencils and calculators are set aside (to prevent students from completing the problem 
independent of their partner) . One student reads the problem aloud. The problem is discussed and 
strategies are shared. Teacher gives permission to begin the written work. When the pair is finished 
with the problem, they consult each other's answers and share solutions. Teacher should circulate 
among groups and use the strategies for monitoring and intervening check list. 

Step 4 - Remaining Independent Practice Work Time: 

General Study Team Work 

Goal: Students are expected to receive and give help and assistance to their teammates in order to 
successfully cqnplete the work given. 

\ 
Students refer to the partner/group work e~pectations and goals. Peer support is expected. Teacher 
can model the "ask your partner before yo~ ask me, or ask 3 before me" to encourage students to 
gain help from their peers. Teacher should circulate among groups and give help and hints as needed 
to the group (not to individuals) . Whole class processing should be done at the end of General Study 
Team Work periodically (see "Small and Whole Group Processing" below) to review "what worked" 
and "what can improve" with Cooperative Learning. The goals and expectations should be constantly 
reflected upon, assessed, and future goals should be set. 
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Small and Whole Group Processing 

Small Group Processing Options: 
D Give group 30 seconds to name three things other members did to help the group's learning 
D Have each member write a positive comment about each member of the group on an index 

card 
D Have group list 3 things the group did well and 1 thing they need to improve upon. 
D Have a group processing question at the end of the assignment 
D Give the group guiding questions as a closure activity 
D Group members must set improvement goals to be reflected upon at the next class 

Whole-Class Processing Options: 
D Using the cooperative learning rubric, ask what went well and what needs to be improved upon 
D Share your observations and any other observations from the students 
D Ask groups to discuss in groups, then share out to the class 
D Group members must set improvement goals and share with the class, "Our group could do 

better by .. . . " 

Advanced Steps to achieve success in cooperative learning 
Step 1: 
Assign students to groups of 2-4 and arrange the classroom so you have easy access to each group 
which allows you to monitor the whole classroom easily. The teacher must start with students working 
in pairs successfully before they are grouped in larger groups. 

Use: Seating Chart/ Instructional Groups Chart 
Remember: "Time spent training students to work together effectively will pay off more in 

terms of productivity than the time invested in trying to group specific students together." 
(Johnson,Johnson,&Houlbec, 1994) 

Step 2: 
Assign roles. Introduce roles by having a discussion of a sports team and the different positions (i .e. 
quarterback in football , center in basketball) . Discuss with students why these roles are necessary 
and what happens when they don't do their job? 

Use: *Team role sheet (already included) 

Step 3: 
Explain the criteria for success and set an expectation for the lesson or assignment. Be clear with the 
assignment and academic tasks. Write them for the students to see and check for understanding. 

Use: *Agenda for student tasks 

Step 4: 
Explain the goal for the group. For example, everyone in the group is responsible for ensuring that 
each group member agrees with and can explain the answer to the problem . Review the cooperative 
group rubric and role play what each skill looks and sounds like 

Use: *Cooperative Group Rubric 

Step 5: 
Monitor students' behavior. Choose one skill on the cooperative group rubric to observe in the 
beginning of the year. As your groups become more sophisticated in working together, choose two to 
observe at a time, and so on. Narrate the behavior you see done correctly. Intervene when students 
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are not following the rubric or are not doing the desired behavior. Ask questions to ensure students 
are achieving the academic goals. Encourage the group members to ask each other questions rather 
than giving the answers as well as asking each other before they ask you. "Ask three before you ask 
me." 

Use: *Five Finger Checklist 
*Ideas for monitoring and Intervening (Johnson, Johson, Holubec) 

Step 6: 
Encourage student self assessment on the cooperative group work rubric and on the academic task 
by having them evaluate themselves and their group members at the end of each task. This may 
seem time consuming at first , but it is well worth the time taken. Refer to past group work experiences 
to guide and set goals for future group work. 

Use: *Long Term Group Progress Chart 
*Small Group Processing 
*Whole-Class Processing 

Teamwork Roles Posters Created from the Following 

Facilitator 
• Reads task/assignment 
• Makes sure everyone understands the task 
• Makes sure that task is followed 

Team Captain 
• Ensures that everyone participates and is included 
• Ensures that there is peace and harmony in the group 
• Ensures no one talks outside the group 

Resource Manager 
• Picks up materials 
• Returns materials to correct location 
•Only member that can ask teacher questions 

Reporter/Recorder 
• Writes on group activity sheet 
• Writes information on board 
• Shares out with the class 
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Jig Saw 

Fl UR: 2. 1 
Jigsaw of Information 

Jigsaw Procedure 

When you ha,;e Info al.Jo you need to c.ornmurncate to s tudents , an 
alternalive to lecturing Is a procedure 1or st cturing c.oopsrotive learrnng 
gro ps called Jigsaw (Aro son 1978) . 

Task: Think of a reading assig nment you will g ive in e near fultl re. Divide 
the assignment into three parts. Plan how you will u e the jigsaw proce· 
dure . Seri.pt out exacUy what you will say to your class in using each part 
of the jigsa w procedurn. 

Ptoceduro: One 'fay to structu re positive in erdepend e ce among group 
members is to use tti a jrgsaw method of creating rssou ce interdepend­
ence_ The steps for s ructu rin·g jigsaw lesson are· 

1. Cooperative Groups: Distribute a set of mater ials to each group. 
The set needs to be divisible by1hsnumber of members oH egroup. 
Grve ea oh member one pat1 of these of rrateria ls. 

2. Preparation Pairs: /~ssign studenls the cooperative task of meeting 
wrth adassma1e in another learning group who has tho same sec on 
otrhe material to complete 1wo tasks: 

a_ Learning a d becoming an expert on hei r material. 

b. Plannmg how to teach the matan.al 10 the other rnernbers or theiir 
groups. 

3. Practice Pairs: Assign studenls the cooperatl 1e task of m eeling with 
a classmate in ar.ioiher group who has learned t e same material lo 
share ideas about how the material mig h~ besl be taught. T e be ~t 

ideas rom each pair member are incorporated into each member's 
preserttation. 

4. Cooperative Gr,oups ~ Assign students the cooperative tasks of: 

a. Teachmg their area ol expe rtise 10 th·e other group r e bers. 

b. Learni g the rnatelial belog taught by the o er members, 

5. Evaluation : Assess s udents' degr&e of mastery of al l the material. 
Rewa1d the groups whose members all reach the preset criterion of 
excellence. 
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Drill Review Pairs/ A teach B, B teach A 

Assign students to pairs in a group of four. 

Student A reads the problem and explains step by step and the solution to student B. Student B 
checks the accuracy of the solution and gives encouragement as Student A is explaining. 

The students switch roles on a different problem . 

After two problems are completed and each has had a chance to explain and check, the pairs check 
their answers with the other pair in their group of four. If they disagree, they must discuss their 
strategies and solutions until they are in agreement. When they agree, they go back to working in 
their pairs on the next two problems, repeating the process until all work is complete. 

For students: 

In partners, decide who will be A and who will be B. 

A: read the problem and explain step by step (using white board or a piece of paper) to your partner. 
B: encourage your partner as they are explaining to you and check the solution for accuracy 

Switch roles on problem #2 

After two .problems are complete, meet up with the other pair. 

Check your answers and discuss until you come to agreement. 

Return back to original partners to complete problems #3 and #4 

Back to table of contents 54 

• 

• 

• 



Partner Coaching Protocol 

Partner coaching is a technique to practice material that has already been taught. It allows students 
to work in pairs, speak to each other during the class period, and practice using academic vocabulary 
and discourse. 

Teacher Materials: 
Create 2 worksheets practicing ONE objective. The worksheets should have 3 - 5 of the same type 
of problem with slight changes between the problems. Give students room to work the problem on 
the worksheet. If necessary, add prompts or questions for emphasized concepts. The answer is 
written somewhere on the worksheet (usually the back) and the correct procedure can also be written 
on the back so that students can check their work. 

Student Materials: 
Each student begins with one worksheet and a pencil. Each partner group should have an A 
worksheet and a B worksheet. 

Procedure: 
Students work in groups of 2. Starting with the first problem, one student starts out as the "writer" 
while the other student starts as the "coach". The "coach" tells the "writer" what to write on the paper 
and how to solve the problem. The "coach" is actually solving the problem , and the writer simply 
does what he is told . Once the "coach" is finished with the problem , the "writer" can discuss the 
answer or ask the "coach" to correct mistakes. The team then checks the answer on the back. When 
the problem is complete and correct, the partners switch roles. This continues until the practice 
problems are complete. 
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Cooperative Note Taking Pairs 

Turn to your Neighbor Summaries 
When asking the class a question, use this protocol. 

O Have students each come up with an answer on their own . 
0 Share their explanations and answers with their partner. 
0 Both students must listen to each other's answers and reasoning. 
O Together, they must create a new answer, adding to their ind ividual answers and agreeing on 

a joint answer. This encourages them to build on each other's thoughts . 

Teacher should monitor the pairs and ensure that both students can explain the reasoning for the 
joint answer. Call on students to give their joint answer 

Math Problem-Solving Pairs 
Goal : solve a problem , agree on the answer, explain each step they used to solve the problem 

0 Have students read the problem individually. 
0 As a team , discuss what they need to do to solve the problem. 
O While solving the problem , the team members should perform the calculations, and check 

• 

each others computations • 
0 After the solution is determined and the ever member agrees on the reasoning for the steps to 

solve the problem , each member should sign or initial the answer to indicate that they agree 
with and can explain the problem. 

O Have groups discuss how they worked together and set goals to aid the problem solving 
process next time. 
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Cooperative Group Work Rubric 

Action: Name Name Name Name Total: 
Contributes 
Ideas 

Encourages 
Participation 

Checks for 
understanding 

Gives Group 
Direction 

Other: 

Total: 

Score the rubric as follows: (Rubric to be developed & completed with the students) 

4-

3-

2-

1-
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• Long Term Report Form 

FIGURE 13.4 

Long-Term Group Progiress: Weekly Report Form 

Group Members: - --- - - ---- - - - - - -----

Class: Subject Area: - ---- --- - ------ -

Contributes Integrates/ Helps Completes 
Date On-Task Work Ideas Summarizes Groupmates Assignments 

I 
...... ._ ..... ___ f---

Totals 

Comments: • 

• 
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STAD: Student Teams Achievement Divisions 

?IG'_r.: . 

Student Teams - Achievement Divisions 
(STAD) 

Teach 

Team Study 

Test 

Team Recognition 

14 
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Team Summary Sheet *Use with STAD 

.\P?::: orx 2 

TEAM SUMMARY SHEET 

Team Members Totals 

Total Team Score 

Team Average 

Team Award I 
Team Average = Total Team Score +Number of Team Members 

IMPROVEMENT POINT CRITERIA 
If a quiz score is .. . 

a perfect paper regardless of base scores 
more than ten points above base score 
base score to ten points above base score 
ten points below to one point below base score 
more than ten points below base score 

86 
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a student earns .. . 
30 improvement points 
30 improvement points 
20 improvement points 
10 improvement points 
5 improvement points 
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Silent Switch Protocol 

Silent switch is a technique to practice material that has already been taught. It can be used as a 
scaffold to begin cooperative groups, as an everyday activity to provide more structure during 
independent practice, or as a review game. 

Teacher Materials: 
Create a worksheet practicing ONE objective. The worksheet should have 3 - 5 of the same type of 
problem with slight changes between the problems. Give students room to work the problem on the 
worksheet. If necessary, add prompts or questions for emphasized concepts. 

Student Materials: 
Each student begins with one worksheet and a pencil. 

Procedure: 
Students work in groups of 4. Starting on the same problem, each student in the group of 4 begins 
the same problem quietly. The teacher waits for the students to beg in work on the problem , then 
says, "Switch." All members of the group pass the paper to a partner (either clockwise or 
counterclockwise.) Students look over the work that has already been done, correct any mistakes, 
and continue working of the problem. After the 4th rotation, students should end up with their own 
paper. The teacher then gives students 1-2 minutes to discuss the problem that has been 
completed . ~ontinue the silent switch until all the problems are complete. 

When the problem is complete, students write the correct work on a white board and hold up the work 
to show the teacher. Teacher gives group points for work that is done correctly. 

\ 
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SPARC - Getting Groups to Work Together 

Here are five things YOU can do to get your cla s off to a good start. After each period, do a quick mental 
check on how well each of these guidelines worked. 

Start promptly. Groups get organized quickJ y, quietly, and tightly so that students can begin working right 
away. 
Be firm and consistent all year in insisting that the desks be tightly configured so that all group members can 
make eye contact with and talk to (and hear) each other with walking space left between adjacent groups. 
Expect students to arrange their desks and have materials out and ready for use within 20-40 seconds of your 
signal. It takes practice to "quickly and quietly " make the transition from a seating arrangement for individuals 
to one for groups, and vice versa, but the time spent practicing at the beginning of the year is well worth it. 
After at most a few minutes of socializing, groups should begin working on mathematics. 

Peer support. Group members consult each other before consulting you. 
Students are used to having teachers transmit information, not facilitate thinking. ft takes time for them to learn 
to work together, to trust and support each other, and to feel comfortable as generators of knowledge. Although 
you may empathize with their frustrations and.find it difficult yourse(f to follow this group guideline, do it! It 
takes at least two months/or student to accept this responsibility, but your early diligences will pay-off for the 
rest of the year. 

Assignments. All students should attempt to do the assignment each day . 
Be especially vigilant at the beginning of the year that your students develop a sense qf responsibility and make 
a serious attempt to do their assigned work every day. You will probably need to grade the work daily for some 
period of time. You will also need to guard against "covering" yesterday's assignment for students before they 
begin the day's lesson,' otherwise, you foster dependence on you. 

Resp~nd to group. You address your responses to the whole group, not just the individual who voices the 
question. 
One qf the most effective ways to facili tate cooperative group work is to address responses or questions to the 
entire group. One way to do this is to stand opposite the student who has a hand raised, and try to make eye 
contact with each group member while you talk. ff all group members are not listening because they do not all 
share the same question, get them talking to each other. 

Circulate. You visit all groups regularly, not just those with raised hands. 
Your circulation pattern about the classroom should include pauses to make sure all groups are talking about 
mathematics. You should make contact, even ~fit is only a quick "Any problems?" at feast three times eve1y 
period. While it is important to respond to groups who have questions, waving hands should not determine your 
circulation pattern. Acknowledge raised hands by making eye contact with group members, or by saying, "!'ff 
be right with you 11 and then continue yo11r classroom "cruise. 11 Get back to the gro11p whose raised hands you 
acknowledged within one or two minutes. ff your interactions with the groups is solely reactive - responding to 
signals for help - you will reinforce the students' dependence on you and undermine your goal qf fostering 
student-centered learning. 
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• Materials/Resources 
- Cooperative Grouping Strategies (depts.washington.edu/cidrweb/GroupTools.htm) 
- Designing Groupwork - Strategies for the Heterogeneous Classroom by Elizabeth 

Cohen (1986) 
-Cooperative Learning in the Classroom by Johnson, Johnson, and Holubec ( 1994) 
-A Practical Guide to Cooperative Learning by Robert E. Slavin (1994) 
-The Differentiated Classroom: Meeting the Needs of All Learners by Carol AnnTomlinson (1999) 

• 

• 
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Tier 3 Instructional Guidelines 
IGs for 3rd year teachers or highly effective teachers 
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Productive Talk 

Rationale 
Rigor in Aspire is defined as students talking to students, about academic ideas, using academic 
vocabulary, and supporting their ideas with evidence. Rigor is also one of the key shifts in the 
Common Core. Academically productive talk is rigorous learning. It allows students to talk about 
mathematics by putting thought into words. This pushes students to clarify their thinking and helps 
them understand more deeply and with greater clarity. Hearing the mathematical reasoning of peers 
helps students develop their own mathematical reasoning. It also provides a venue for teachers to 
identify student misconceptions. Productive talk creates a forum which will allow students to make 
mathematical conjectures , present evidence, voice agreement and disagreement with the claims of 
others, and support their own positions. Through classroom discourse, all of these aspects of 
mathematical thinking can be discussed, dissected, and understood. 

Aspire Instructional Rubric Indicators 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students B) Creating cognitively engaging learn ing experiences for students 
1.4 Use knowledge of subject matter contenVskills and learning processes to plan for student learning 
B) Addresses common content misconceptions 
2.2 Manage student behavior through clear expectations and a balance of positive reinforcement, 
feedback, and redirection A) Behavioral expectations 
2.3 Establish a culture of respect and rapport which supports students' emotional safety B) Student 
interactions with each other 
3.3 Implementation of instruct ional strategies A) Questioning 
3.3 Implementation of instructional strategies B) Academic discourse 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
2) Reason abstractly and quantitatively. 
3) Construct viable arguments and critique the reasoning of others. 
6) Attend to precision. 

Procedures 
General Overview: Productive talk can occur during three different talk formats using a variety of talk 
moves that will support productive mathematical talk. The five principles deal with the major issues 
you will encounter as you start to build this kind of productive talk in your classroom. As you engage 
in productive talk you will follow a three part cycle. The five first steps for implementation will help set 
the classroom foundation for productive talk. Thoughtful and effective lesson planning will enable you 
to keep the discussion focused on students' understanding of the mathematics that you want them to 
learn. 

Productive Talk Formats 
Talk formats are different ways that teachers configure classroom interactions for instruction . Each 
format carries with it certain opportunities and certain limitations, and has its own 'rules for talk'. 
These three talk formats are supportive of maximizing opportunities for mathematical learning by all 
students. 

• Whole-Class Discussion: The teacher actively facilitates and guides, but does not focus on 

• 

• 

providing answers directly. Instead, the focus is on the students' thinking. The purpose of this • 
format is to provide students with practice in mathematical reasoning that will further their 
mathematical learning. 
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• Small-Group Discussion: In this format the teacher gives students a question to discuss among 
themselves , in groups of three to six. The teacher circulates as groups discuss and doesn't 
control the discussions, but observes and sometimes interjects when appropriate. 

• Turn and Talk or Partner Talk: The teachers asks a question, gives students thirty seconds to 
a minute to think to themselves, and then gives students a short time, perhaps two minutes at 
the most, to put their thoughts into words with their nearest neighbor. Teacher circulates and 
listens to discover what students are thinking , the teacher can then go back into the large­
group discussion. 

Talk Moves 
Each talk move listed below is a suggested action that is found to be effective for making progress 
toward supporting mathematical thinking and learning. Each move serves various purposes. These 
are not the only talk moves that can be used to support productive mathematical talk. However, 
these are a solid base for which to begin to encourage conversations in a math classroom 

• Say More (ie. "Can you say more about that?") 
• Revoicing (ie. "So you are saying ... ") 
• Repeating (ie. "Who can put this into their own words?") 
• Reasoning (ie. "Why do you think that?") 
• Agree or disagree (ie. "Do you agree or disagree, why?") 
• Adding on (ie. "Who can add ·on to that?") 
• Wait time (ie . Waiting after posing a question and after a student has been called on) 

What to Talk About 
• Mathematical Concepts - exploring a mathematical concept, building relationships on various 

forms of representation, and uncovering misconceptions and errors. 
• Computational Procedures - student invented procedures/algorithms and procedural fluency 

in order to deepen students' understanding of number and operations and algorithms. 
• Solution Methods and Problem-Solving Strategies - problem-solving strategies and 

representations , talking through the givens of a mathematics problem , talking through a 
method for solution; in order to increase students' self -monitoring of their thinking and assess 
student learning. 

• Mathematical Reasoning - deductive reasoning, inductive reasoning , and reasoning about 
algebra. 

• Mathematical Terminology, Symbols and Definitions - extending students' knowledge through 
talk about words, building and monitoring common understandings, and discussing the 
meaning of symbols. 

Five Principles 
The following five principles deal with the major issues you will encounter as you start to build this 
kind of productive talk in your classroom . 

• Establishing and Maintaining a Respectful, Supportive Environment: Emphasize to students 
that each of them has a right to be heard and have their ideas considered with respect. Along 
with this right comes an obligation to listen to others just as they themselves will be listened to. 
Emphasize the positive aspects of respectful discourse- the good thinking and learning that 
can emerge in a civil and supportive environment, and the pleasure of thinking together with 
one's classmates. Also make clear to students that this respectful discourse is not optional , 
and that there are sanctions for failing to maintain the norms of respect that you set up. It is 
imperative that you consistently maintain the ground rules for respectful and courteous talk, 
and that your students know there will be no exceptions. This includes treating others with 
respect- no name calling , derogatory noises or remarks, create poster with ground rules, and 
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full participation from every student-that is listen ing to what others say, can hear what others 
say, and may participate by speaking out at some point. 

• Focusing Talk on the Mathematics: Make sure that classroom talk is focused on the • 
mathematical content and reasoning that is relevant to the lesson. Prepare lessons carefully, 
considering ahead of time how the mathematical topics and procedures might play out in the 
classroom talk. 

• Providing for Equitable Participation in Classroom Talk: Set up the conditions for equal 
participation in productive talk, this includes the opportunity to actively speak and actively 
listen. 

• Explaining Your Expectations About New Forms of Talk: Each time you introduce a new form 
of talk, students need to know what you expect, how you want students to participate, and why 
this this form of classroom discussion is beneficial. 

• Trying Only One Challenging New Thing at a Time: When introducing a new talk format or 
move, have students discuss a math concept they understand pretty well. Conversely, when 
you are introducing a challenging math concept, make sure that the talk routines you are using 
are familiar and can be used comfortably by all the students in the class. 

Three Part Cycle 
• Planning and Projecting: Creating a Road Map-Spend time lesson planning and identifying the 

important mathematical concepts. Also plan which talk formats you will use, and how you will 
incorporate the specific talk moves introduced. 

• Improvising and Responding: In the Midst of the Lesson- Even the most carefully planned 
lesson involves improvisation. Part of the cycle of introducing productive talk into your math 
class involves improvisation and responding in the moment. 

• Summarizing and Solidifying: So Where Are We Now?- During talk intensive lesson it's • 
important to step back and review what has been said so for, and what the most significant 
points have been . After each lesson you will want to spend time reflecting on the classroom 
discussion. It is important to take a few moments to review, clarify, and solidify the important 

• 

• 

• 

• 

points that have been made. 

Five First Steps for Implementation 
Step 1 - Practicing Three Talk Moves on Your Own: Revoicing, repeating, and wait time can be 
practiced without students knowing, spend several lessons trying out these two moves. 
Revoicing and repeating can be practiced whole-group and small-group. Try using wait time in 
two ways. First, when you ask a question of the whole class, wait at least ten second before 
calling on a student. Second, when you run across a student who needs extra time, give the 
student th irty or forty seconds to formulate an answer to the question.-add repeating 
Step 2 - Introducing Students to Talk-Centered Instruction: Start by establish norms and 
posting, and tie the norms to the goals which are- developing students' mathematical thinking, 
reasoning , and problem solving. Also, introduce the specific talk moves, explaining to students 
why each is worth doing. 
Step 3 - Beginning with a Whole-Class Discussion: A good way to begin is to review the 
expectations and choose a problem that lends itself to being solved by several different 
strategies, or that can have multiple correct answers. Then work through the explanation of 
one solution strategy. Follow up by asking if anyone else has a different way of solving the 
problem . During this process slow down and ask for repetitions , encourage many 
contributions, keep the discourse respectful and keep everyone focused . 
Step 4 - Using Partner Talk: Have students turn and talk with their partner by describing their • 
solutions to a difficult problem posed by the teacher. During this time the teacher circulates 
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and listens to responses, also identifying students to call on whose solutions will push the 
content of the discussion forward in mathematically important ways. 

• Step 5 - Building and Supporting an Argument: Select a problem that offers rich potential for 
different solution paths, and complex reason ing. Hold a discussion in which you make 
extensive use of move 3, the agree or disagree move, and consistently follow it up with a 
request that students explain the basis for their agreement or disagreement. 

• When all five steps have been implemented, complete the Implementing Talk in the classroom 
Self-Evaluation Checklist. 

Four Components for Effective Lesson Planning 
Thoughtful lesson planning wil l enable you to keep the discussion focused on students' 
understanding of the mathematics that you want them to learn. During a mini-lesson productive talk 
can occur at any point in the lesson. Using a LESA model, whole group format can be used during 
the launch and summarize, and small group format can be used during the exploration 

• Identifying the Mathematical Goals: Identify the mathematics that is most important in the 
lesson, refer to the "what to talk about" section. 

• Anticipating Confusion: Identify possible incorrect notions as well as common errors that might 
occur, this will make it more likely to insure that students think carefully about these ideas and 
procedures during class. 

• Asking Questions: Generate questions that will engage students in talking about what they 
understand or that will reveal misconceptions. Avoid asking questions that can be answered 
with yes or no. 

• Planning the Implementation: Outline the sequence and content of the activities that you will 
use to help students make sense of the mathematics. 

Materials 
Standards Toolkit for grade level/course (can be accessed on Aspire web site) 
More Good Questions-Great Ways to Differentiate Secondary Mathematics Instruction by Small and 
Lin . (2010) 
California Mathematics Framework 
California Math Standards 
Student Math Text 
Aspire Math Assessments (give similar questions) 
Classroom Discussions: Using math talk to help students learn by Chapin, O'Cononor, and Anderson 
(2009) 
Inside Mathematics Videos http://insidemathematics.org/index. php/num ber-talks 
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Implementing Talk In the Classroom Self-Evaluation Checklist • 
Principle l, Establishing and Maintaining a Respectful. Supportive Environment 

Principle 2, focusing Talk on the Mathematics 

Principle 3, Providing for Equitable Participation in Classroom 

Principle 4, Explaining Your Expectations About New Forms of Talk 

Principle 5, Trying Only One Challenging New Thing at a Time 

Prmciple I Establishing and Afaintaining a Respectful Supportive EnviPomnent 

0 Did you consistently require that students respect one another's contributions by asking 

them to listen. and to speak loudly enough so that others could hear? 

0 Did you emphasize that we agree or disagree with what others say, hot with the 

speakers themselves? 

0 Did you enforce the norm that students may not ridicule others or make derogatory 

comments about others? 

0 As the weeks pass. do you see students opening up to the possibilities of talking about • their ideas in a supportive environment? 

0 Do you see evidence that the norms for respectful discourse are having an effect outside 

of math class? 

Principle 2: Focusing Talk on the Mathematics 

0 Did you consistently monitor to make sm'e that the preponderance of cJassroom talk 

was about mathematical ideas and reasoning? 

0 Did you plan sufficiently well that you could guide the talk in mathematically 

p1'oductive directions? 

0 As the weeks and months pass, do you see a change in your students' level of 

sophistication in talking about mathematical concepts, definitions. representations, and 

forms of reasoning? 

• 
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Prindple 3, Provid1ng for Eqwlable Participt1fion J!z Classroom 

o Did you succeed in paying consi tent attention to whether every student is benefiting 

from your uses of classroom discourse? 

o Did you succeed in eliciting participation from most if not all, students this week? 

o As the weeks and months pass., do ou see a change in the participation of students who 

started out only as listeners? 

o Do you see increasing participation from students who are learning English as their 

second language? 

Pnnciple 4, Explaimng Your Expectations About New Forms of Talk 

o When introducing something new, or reviewing a practice or activity, did you explain 

clearly what you want students to do, and did you give them reasons for engaging in 

this kind of talk? 

o Did you make sure that all students understood what was expected of them? 

o As the weeks and months pass, do you notice that students are secure in their 

knowledge of what you want them to do during mathematics talk? 

PI'lnc1ple 5 Tlyi.ng Only One Challenging New Thing at a TJ".me 

0 When introducing a new talk move or format, did you try to make sure that the 

mathematical concepts or procedures you started with were well understood by all the 

students in the class? 

o Conversely, when you introduced challenging new mathematical content, did you try to 

make sure that the talk routines you used were familiar to all the students in the class? 

o Over the weeks, do you find yourself improving in your ability to integrate talk moves 

and formats with increasingly challenging mathematics? 
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Academic Language in the Mathematics Classroom e 
Math Dictionary 

Rationale 
Mathematics has its own language with words and symbols that must be developed 
strategically. The understanding of and ability to use the mathematics language is fundamental 
to success in upper level math courses and in mathematics related careers. Acquisition of 
mathematics specific vocabulary supports conceptual understanding of state adopted 
standards. Students need to be able to articulate the language of mathematics to explain their 
reasoning in both the spoken and written form . A math dictionary is a means to increase 
student access to academic language and is critical to students' ability to appropriately utilize 
vocabulary in and out of the classroom. 

To capture the definition of a vocabulary term , we use the Vocabulary Definition Graphic 
Organizer Template, which is an adaptation of the Frayer Model. The framework includes: the 
definition, the student's definition, diagram and/or picture of the word , example of the 
vocabulary word , and an optional box where the teacher can select the most appropriate 
representation to deepen the meaning of the word (metaphor, real-world example, non­
example, counter examples, common misunderstanding, or other). 

Aspire Instructional Rubric Indicators 
1 .. 2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students A) Designing and sequencing of learning experiences 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for • 
students B) Creating cognitively engaging learning experiences for students 
1.4 Use knowledge of subject matter content/skills and learning processes to plan for student 
learning B) Addresses common content misconceptions 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 
3.3 Implementation of instructional strategies B) Academic discourse 
3.3 Implementation of instructional strategies D) Resources and instructional materials 

Standards for Mathematical Practice 
3) Construct viable arguments and critique the reasoning of others. 
5) Use appropriate tools strategically. 
6) Attend to precision. 

Procedures 
Prior to the beginning of each unit of study, you should use your pacing plan to identify the key 
vocabulary words and create a Math Dictionary packet of the key vocabulary words for each 
student. There are three options for using the Vocabulary Definition Graphic Organizer 
Template to explicitly teach vocabulary words. It is expected that teachers are having their 
students define new vocabulary words at least 2 to 3 times a week. 

Option 1: At the Beginning of the Mini-Lesson 
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After introducing the objective for the lesson, the teacher has students take out 
their Math Dictionary packet for the current unit. They introduce the vocabu lary 
word and gives direct instruction on completing the Vocabulary Definition Graphic 
Organizer. Then the teacher begins their Mini-Lesson. 

Option 2: During the Mini-Lesson 
While teaching the lesson, students already have their Math Dictionary packet on 
their desk for the current unit. Teachers use the Vocabulary Definition Graphic 
Organizer to introduce, define, and give an example of the new vocabulary word 
( s ). 

Option 3: At the Ending of the Period (Closure) 
After the Mini-Lesson, independent practice, and student led solutions, the 
teacher has students take out their Math Dictionary packet for the current unit. To 
wrap up and review the lesson, the teacher (as a whole class or direct 
instruction) has the students complete the Vocabulary Definition Graphic 
Organizer. 

Explanations of the Box Components 
1 st Box: Definition in own words - provides an opportunity for students' to internalize and make 
meaning of the technical definition. 

2nd Box: Diagram/Picture - a visual illustration that serves as a cognit ive clue for students in 
understanding or applying the definition. The purpose is to help students remember word 
meanings by attaching a visual image to a word or word part. 

3rd Box: Example - are illustrations that explain or validate the definition of the vocabulary. 
They are visual representations of the algorithm that models the steps for and conditions that 
make the vocabulary definition true. 

4th Box 
Metaphor(s) - provides students with the opportunity to compare the vocabulary word and 
another idea word , which captures their similarities . 

Real-World Example (s) - gives students an example or word problem of the appl ication of the 
word and/or concept. 

Non-Example(s) - allows students to identify what the vocabulary word is and what the 
vocabulary word is not. They are illustrations that emphasize the critical criteria needed to 
apply the idea or assumption. Many non-examples are needed to clarity the conditions for 
which the abstract concept may appear or may not appear. 

Counter Examples - allows students to understand the conditions that makes the statement 
true and false. They are illustrations that disprove or invalidate an abstract concept. It is 
important to note that only one counter-example is needed to negate the abstract concept. 
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Common Misunderstanding(s) - serves as a method for informing and preventing students of • 
making common errors. 

Other(s) - this provides you (the teacher) with the opportunity to include your own category 
that you believe will reinforce the definition of the vocabulary being studied. 

Materials 
Vocabulary Definition Graphic Organizer Template 
Aspire Pacing Plan 
California Mathematics Framework 
California Math Standards 
California Released CST (give similar questions) 
Aspire Math Assessments (give similar questions) 

\ 

\ 
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*Word * 

Definition: 

Page Found in Textbook: 

Definition in own words: Diagram/Picture: 

Example: Choices: 
Metaphor(s) 

or 
Real-World Example(s) 

or 
Non-Example(s) 

or 
Counter Example(s) 

or 
Common Misunderstanding(s) 

or 
Other(s) 
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Standards Toolkit 
Rat ionale 
The standards toolkit serves as a study tool for students prior to taking the CST. It reviews the 
mathematical concept of an entire standard. Students are given examples (similar to how they appear 
on the CST) and formulas or hints that they should memorize. 

Aspire Instructional Rubric Indicators 
1.1 Establish standards-based learning objectives for instructional plans A) Selection of learning 
objectives 
1.2 Organize instructional plans to promote standards-based , cognitively engaging learning for 
students A) Designing and sequencing of learning experiences 
3.1 Communicate learning objectives to students A) Communication of the learning objectives of the 
lesson 
3.1 Communicate learning objectives to students B) Connections to prior and future learning 
experiences 
3.3 Implementation of instructional strategies B) Academic discourse 
3.3 Implementation of instructional strategies D) Resources and instructional materials 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
5) Use appropriate tools strategically. 

Procedure 
During the Pre-CST review period, after all key standards have been taught; students are to complete 
the standards toolkit packet. Teachers are to photocopy the Standards Toolkit packet for each 
student. As a method of reviewing the key standards, the teacher gives direct instruction on 
completing each standards page (see next page for an example). Students will then use this packet 
to complete review problems supplied by the teacher. 

Explanations of the Components of the Standards Page: 
Each standards page includes the following: 

• The standard written out for student reference. 
• The standard broken down further for student reference (6-Alg 1) or an area for students to 

"Unpack the Standard" according to its individual components (Geometry, Alg 2, Pre-Calculus 
and Math Analysis/Trig). For upper level courses, this area should be completed with teacher 
gu idance until students master the procedure. 

• An area for students to list "Facts to Understand and/or Memorize." This information should 
include vital facts and procedures that need to be learned in order to be successful with the 
specific standard content. 

• An area for students to list "Formulas to Learn ." This should be reserved for specific formulas 
that need to be memorized by students. Students should be encouraged to create note cards 
for this area and use them for study purposes with classmates when time is available. 

• An area for students to include examples of the specific standard being used. These problems 
can come from several sources: homework, Do Nows, textbook, assessments, etc. It is a 
good idea to ask students to add problems here that were missed on prior assessments or 
homework assignments. This increases student exposure to difficult problems. Students 
should be encouraged to include examples from all areas listed under the second area, which 
unpacks the standard into its specific area. 
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Student Example from Algebra 2 Standards Toolkit 

Standard 11.1 Students understand the inverse re lationship between exponents and 

logarithms, and use this relationship to solve problems involving logarithms and exponents. 

Unpacking the Standard: Students ...... 

1. 

2. 

3. 

4. 

Facts ta Understand and/ or M emorize: 

common 
~{, \0 . 

\03 10~-=- I O(j 'f 

I 1 

Formulas ta Learn : 

eXQO\\tn tJ(/\ \ '\o ·«v1 .: ~ = bx 

\ tJ~)" foYfy'\ : \09 b 'f ""' :X 

Sample Problems: (do more on back, if needed) 
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Back to table of contents 

e'-IV. \U(A t<:, 

\O~ C\ l, 1 ::. X 

l\)(. = 1 1 
2 L.""- 3 
j -;::. -::, 

L,'f..-;. ~ 

x =-vi 

• 

• 

• 
84 



Student Led Solutions (SLS) 
Rationale 
Daily practice in math problems helps students become more efficient in their mathematical 
processes and conceptual understanding. Student Led Solutions (SLS) is a daily routine that assists 
students in practicing basic computational and procedural skills, developing conceptual 
understanding, developing mathematical confidence, and preparing for high stakes tests. 

Aspire Instructional Rubric Indicators 
1.2 Organize instructional plans to promote standards-based, cognitively engaging learning for 
students B) Creating cognitively engaging learn ing experiences for students 
1.4 Use knowledge of subject matter contenUskills and learning processes to plan for student learning 
B) Addresses common content misconceptions 
1.5 Design assessments to ensure student mastery A) Selection and progression of formative 
assessments 
2 .2 Manage student behavior through clear expectations and a balance of positive reinforcement, 
feedback, and redirection A) Behavioral expectations 
2 .3 Establish a culture of respect and rapport which supports students' emotional safety B) Student 
interactions with each other 
2.4 Use smooth and efficient transitions, routines, and procedures to maintain instructional 
momentum A) Routines, procedures, and transitions 
3.2 Facilitates Instructional Cycle B) Cognitive level of student learning experience 
3.3 Implementation of instructional strategies A) Questioning 
3.3 Implementation of instructional strategies B) Academic discourse 

Standards for Mathematical Practice 
1) Make sense of problems and preserve in solving them . 
3) Construct viable arguments and critique the reasoning of others. 
4) Model with mathematics. 
6) Attend to precision. 

Procedure 
A. General Overview 

I. Daily Implementation for Mini-SLS's 

a. Student Led Solutions (SLS) is a form of academic discourse. It looks like a student 

presenting her/his thinking to the class. The rest of the class listens and watches a 

presentation that has been developed by the presenter ahead of time using an 

overhead sheet or other means. Once the student is finished presenting, the typical 

next step is for the student to ask for hand signals. At this point each student in the 
class gives a signal that they agree, disagree, or are not sure. Then the presenter asks 
for questions and comments and calls on students with raised hands. 

B. Establish Norms & Expectations 
a. A class culture must first be developed where students speak loudly enough for the 

entire class to hear and the rest of the class listens to the presenter without interrupting. 

Often times the teacher has taught students to "SLANT" which in some classes means: 

1. S - Sit-up 

11. L - Lean forward 
111. A -Ask/Answer Questions 
1v. N - Nod your head 
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v. T - Track the speaker 
Other variations of SLANT have been developed, but the main idea is for the class to 
listen attentively to the speaker and respond to the speaker and others in a respectful 
manner. ALL students are expected to listen, think, and participate in the discussion. 
Some teachers develop sentence stems to use to assist students in responding to the 
presenter and others. Some of the sentence stems include: 

• REVOICE: "I'm hearing say ___ _ 
• PRESS: "Say more what you mean by ____ _ 
• CONNECT: "I agree that , and I would add that ---
• CONNECT: "I disagree that because _____ _ 
• 

C. Procedure for Mini-SLS's to Summarize the Day's Key Objective(< 5 min., end of period) 

1. As a summarizer for the key concept for the day, the teacher chooses a problem that 
students will solve which is a key problem from the day's class work. 

2. The teacher circulates around the class giving hints and then finds at least one 
student/~roup who will share their solution methods with the rest of the class from the 
overhead or board. 

3. The teacher may hand out overhead sheets so the students can transfer their work and 
present their thinking to the class at the overhead. 

4. Students present their unique solution methods to the class using appropriate math 

• 

vocabulary. • 

5. Discussion and questions should be encouraged (see sentence stems above). 

6. If time allows, having two students/groups that have solved it in different ways can add to 
the discourse and rigor to the discussion. 

\ 
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II. Alternate Procedure for In-Depth Discussion (optional) 

• To be developed once Mini-SLS expertise has been developed 
• Takes more time than Mini-SLS's 

Procedure 
A question that allows for multiple perspectives is necessary for this procedure. Consult More Good 
Questions-Great Ways to Differentiate Secondary Mathematics Instruction by Marian Small and Amy 
Lin for ideas. 

l. Follow all of the steps outlined above. 

2. Allot 15-20 minutes of discussion time. 

3. At the end of the group or individual presentation, give 1 minute for each group or pair to come 
up with one question to pose to the presenter( s ). 

4. Have volunteers (or do cold call) present question to group and ask group (or other class 
members) to respond . Encourage a class dialogue to investigate the question as deeply as 
possible. 

5. Continue this process until at least 3-5 questions have been posed and a majority of the 
students have participated in the discussion. 

6. Teachers may also stop the discussion to allow groups to first discuss their response together 
before presenting their answer to the entire class. 

7. The key is to encourage as many student participants as possible and to promote an 
environment of discourse among the class where students use evidence to support their 
claims. 

Materials/Resources 
Standards Toolkit for grade level/course (can be accessed on Aspire web site) 
More Good Questions-Great Ways to Differentiate Secondary Mathematics Instruction by Small and 
Lin . (2010) 
California Mathematics Framework 
California Math Standards 
Student Math Text 
Aspire Math Assessments (give similar questions) 
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Problem Solving 

Rationale 
Students must be able to reason , problem solve, communicate and make real life decisions that 
require mathematical thinking . Teaching students problem solving skills and giving them 
opportunities to apply their skills is critical to developing their capacity to solve mathematical 
problems that arise in all our lives (e.g. starting a small business, figuring out the area of a room in 
order to purchase the correct amount of paint, filling out a tax return , tracking and setting goals for 
investments, etc.) 

Procedures 
Problem solving should be done whole class, small group and independently. As a group, the 
teacher models strategies to solve problems and explains his/her metacognition. With a partner or 
small group students should explain their thinking and justify it. 

Overall , students should understand the problem , make a good attempt in solving it with reasonable 
mathematical thinking , and show their work (through drawings, charts and equations, create similar 
problems, written explanation and/or connecting it to similar problems and solutions). 

Problem solving instruction and practice can be achieved using one or more of the following methods 
(CTP - Problem of the Month or Week, Unit Integration, PBL/Service Learning, and Math Games) as 
described below. 

Unit Integration 

• 

Math instruction can exists through interdiscipl inary units. Projects can be developed between math • 
and any other discipline where students see how math can be useful and meaningful. Math teachers 
should coordinate with teachers from other disciplines to integrate math across the curriculum 

One way math can be used in interdisciplinary units is by having students participate in gathering 
information related to the topic by research, a survey, observation or other forms of data collection . 
The project should require an individual , a small group or the whole class to analyze the information. 
This may be done through graphs, tables, measurements or statistics. 

Project/Problem-Based Learning (PBL) - including Service-Learning 

In Project and Problem Based Learning, students experience the power of math in creating a project 
(e.g. sundial , rocket, etc) or by solving a real problem (e.g. landscaping the school , running a school 
business, etc.) Students can learn basic concepts & skills through problem solving. 
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Lesson Part Notes - Problem Solving Focus {Unit lntegration 1 PBL1 POW1 Math Game 1 etc.} 
Do Now- *Question for students to th ink and respond to is on white board or overhead before 
Journal Quick students walk in . Students routinely begin work as they enter the room. Teacher takes 
Write care of administrative duties 

Homework Check * Student accountability and opportunity to check answers 

Whole Group *Teacher leads & reviews quick write and ties it into the problem solving focus . 
Discussion Problem is introduced and discussed. 

Cooperative *Students form teams to cooperatively work on the problem. 
Groups *Teacher circulates around the room assessing understanding, giving probing questions 

and hints 
*Teacher may pulls guided math groups as necessary. 
*Teacher checks for homework completion 

Wrap-up * Debrief progress on problem. Students present thoughts/ work completed for 
discussion. 
*Assess student understanding (exit pass option), reflect on day's lesson , assign new 
homework, review old homework, etc. 

MATERIALS/RESOURCES 
CTP's 

• www mathforum.org/pow/ 

• www.mathcounts.org 

• Problem of the Month - Silicon Valley Math Initiative 

• Gold Medal problems in CPM 

• CTP Tools (on the following pages) 

• Problem of the Week Contest Manual by David Rock & Doug Brumbaugh (Paragon 
Publications) 

• Math Solutions Publications (www.mathsolutions.com) 
About Teaching Mathematics: A K-8 Resource Book. 

50 Problem Solving Lessons 
Math Solutions Newsletter 

Time 
5 min 

5 min 

10 min 

20 min 

10 min 

• Daily Mathematics: Critical Thinking and Problem Solving (McDougal , Little and Co., 800-
733-2828) 

Unit Integration 
• AIMS (Activities Integrating Math and Science) Education Foundation books and 

newsletters (www.aimsedu.org) 

• GEMS (Great Explorations in Math & Science) Units 
(www. lhs. berkeley. edu/GEMS/GEMS. htm I) 

Project/Problem-Based Learning 
• Project/Problem-Based Learning (www.bie.org/pbl , www.imsa.edu/team/cpbl/cpbl.htm l) 

Math Games 
• mathforum.org/library/resource_types/games/branch.html 

• www.funbrain.com 

• www.aplusmath.com/Games/index.htm l 

• www.aaamath.com/B/game.htm 
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Math Journaling 

Rationale 
Education research has shown that the process of reflection increases learning for understanding. 
Reflection occurs when students consciously think about their experiences. Turning ideas over in 
their head, thinking about things from different points of view, stepping back to look at things again, 
and consciously thinking about what they are doing and why they are doing it are all ways to reflect 
on what they are learning in class. In other words, stopping to think carefully about things, to reflect, 
is almost sure to result in establishing new relationships and checking old ones. It is almost sure to 
increase students' understanding of the material. 

Procedures 
Students are assigned to reflect on mathematics and to connect what is discussed/learned in class to 
examples in the real world or other mathematical ideas. Students are expected to express their 
thoughts clearly and with depth. Some teachers provide or have students purchase spiral notebooks 
to serve as learning logs throughout the year. 

Teachers may use learning logs at anytime during the class. They may be used as a "Do Now" 
activity that students routinely do as they come into class, during class time as a "Quick Write" 
concerning a certain topic or concept, or as a way to summarize the learning for the day. Some 
teachers may decide to have students reflect on the day as a homework assignment. 

Some writing prompts for the Learning Log include, "What I know is ... ," "What I've learned is ... ," and 
"What I want to learn is .. . " See Appendix C for more prompts and resources for the learning log . 

Materials/Resources 
Journal Writing Starters Below: 

Journal Writing Starters 
When making a journal entry consider the following helpful questions to stimulate your 
thinking : 

• How does what you are doing in class relate to something you've either seen 
outside of class (e.g. the "real world"), something you've done previously in 
class, or something from another class? 

• What do you think you understand? Put your understanding in words and 
diagrams. What don't you understand? Express yourself with questions 
about what you don't understand. 

• What would you like to learn more about? What sparks your interest? 
What's cool? Why is it cool? What is most interesting and why? 

• What observations can you make about what you are studying in class? 
• Try starting a sentence in one of these ways: 

o "I think ... " 
o "I believe ... " 
o "I think I understand that. .. " 
o "What's most cool is .. . " 
o "What I don't understand is ... " 

Back to table of contents 90 

• 

• 

• 



Math Portfolios 
Rationale 
Math portfol ios provide another vehicle to explain mathematical thinking and assess mathematical 
understanding and growth. It explicitly connects language arts and math. Students reflect on and 
assess their own work that becomes a powerful tool for growth and improvement. The teacher 
becomes like the doctor who can diagnose areas of strength and areas that need improvement. 

Procedures 
Teachers set up folders for all students where assessment records, samples of student work with 
student reflections, and records of teacher/student conferences are kept. The portfolio is a valuable 
tool for communication between teacher and student, teacher and parent, and student and parent. 
The folder contains records of pre and post assessments as well as "showcase" examples of student 
work after each unit. Teachers are responsible for keeping the portfolios in a secure location. 
Portfolios are passed on to the next math teacher to be used as baseline data. 

Materials/Resources 
Math Assessment Portfolio Tools below 
http://www. teachervision. com/lesson-plans/lesson-6380. htm I 
http: //www.teachervision .com/lesson-plans/lesson-6384. htm I 
http://team 12. gallaudet. edu/math/portfo lio. htm I 
http://www.ed.gov/databases/ERIC_Digests/ed388890.html 

Lesson Part Notes - Assessment Focus 
Do Now Flashback *Problem(s) related to area teacher wants to assess understanding on is on white board 

or overhead before students walk in . Students routinely begin work as they enter the 
room. Teacher takes care of administrative duties 
*Student(s) present solutions and takes q&a 

Homework Check * Student accountability and opportunity to check answers 

Student Reflection *Students are assigned to reflect on and write about their math work. Emphasis on self-
& Assessment evaluation and goal setting. Student makes entry into portfolio . 
Portfolio Entry *Teacher holds individual student conferences to help students reflect and set goals. 

*Teacher may pull guided math groups as necessary. 

Wrap-up-SLS *Assess student understanding (exit pass option), reflect on day's lesson , assign new 
homework, review old homework, etc. 
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Nqme: ~--------------
Dqfe: _____ _ 

Assessment Petioq (citcle one): Miq-yeqt Enq-of-yeqt 

Student Reflection Page fot Aspite Math Assessment 

1) Which areas did you itnptove on yout math scotes? Why do you think you gtew in 
those areas? 

• 

2) Which areas did you not show gtowth in yout math scotes? Why do you think you 
did not gtow in these areas? • 

3) What ate yout goals fot the next ttimestet to imptove yout skills in math (e.g. wotk 
hatdet on homewotk, wotk bettet with yout team, ask the teachet fot help, ask mote 
<tuestions, study fot tests beginning at least a week ahead, etc.) 
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Nelme: ----------

Portfolio Entry Cover P~ge 
Assignment N'lme: _________ _ 

Vse complete sentences to answet the following questions: 

1) Describe the entry that is attached (i.e. title, type of 'lssignment, wh'lt skills ot 
knowledge is demonsh'lted) : 

2) Assignment tefledion - Did you like it? Wh'lt did you le'lm? Why did you choose 
this as an entry? 

3) What could you have done to imptove the ctuality of y~ut wotk on this assignment 
(if possible, tevise yout wotk and attach it along with the otiginaD? What goals do 
you h<we fot future assignments? 
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- - - ---- - ----------------------------. 

Name: ---------------- Date: ------ • Achieving Success: Setting Goals to Improve Your Learning 

Goals Must Be ... 

S. M. A. R. T. 
Specific, Strategic Measurable Achievable Results-Oriented Timely 

My Goal for the Trimester is: 

Steps I Will Take to Reach My Goal (Strategies): 

I Will Track My Progress By: 

• 
Progress Check 1 : Progress Check 2: 
Date: Date: 
How am I doing? How am I doing? 

How Do I Know? How Do I Know? 

What do I do now? What do I do now? 

• 
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Quiz Title: Date Taken: --------- ----
Stem and Leaf Plot 

SCORES 

Stem Leaves 

10 
9 

8 
7 
6 
5 

4 
3 
2 

1 
0 

My Analysis 4-0 (4 is the best) 

My effort towards Homework this week: 

My effort in studying for this quiz: 

My performance on the quiz was: 

I can improve my score on the next quiz / test by: 

Concepts from this quiz that I need to focus on for the UNIT TEST are: 
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Math Exhibitions & Math Fairs 

Rationale 
Math Exhibitions & Math Fairs give students an opportunity to use many practices supported by 
research that include more opportunities to learn mathematics, a focus on meaning, learning new 
concepts and skills while solving a problem , opportunities for invention and practice, and using 
concrete materials. 

Procedures 
At least once a year, teachers create opportunities for students to demonstrate their understanding of 
the math standards and important math concepts through student designed hand-built projects. 
Students are given this opportunity in order to see the real world application of math as well as to 
delve deeper into math concepts and applications that interest them. Students present their work to 
an outside audience who then give them feedback on their mathematical reasoning as well as their 
presentation. 

Teachers may decide to hold a Math Fair where students research a topic in depth, create displays 
and reports demonstrating their knowledge and understanding, and then present to large groups of 
visitors that come to see the fair. Teachers may also, or in addition to, hold Math Exhibitions 
requiring students to demonstrate their mastery of math standards which may be required for 
graduation. Some schools decide to first do a Math Fair that allows a student an opportunity to 
practice and gain feedback on their work and then present in the Math Exhibition. 

Materials/Resources 
See following pages 
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Advisor 
Teacher 

Mqth Exhibition Resoutces 
Student: 

~~~~~~~~ 

Judges: 
Com. Member 
Com. Member 

~~~~~~~~~~~~~~~~ 

Criteria (These must be met for the student to present his/her work) : 
o Technology has been clearly integrated into the presentation 
o Presentation aid (PowerPoint, display board, poster) is present with at least 5 note 

cards/slides 
o Mathematical model/visual aid is present 

Stucfe17f demoosfr:Jtes the h:Jbif of Pef50n;J/ Responsibility by Being Pundu;J/, Being Ptepiited :Jnd R.ef!eding on his/her work. 

Exceedina the Standard Meetina the Standard Approachina the Standard Emerqina Competency 
Student is present and comes Prior accommodations are Student is late but is able to 
on time made when tardy or absent complete required tasks 

Student is prepared beyond Student comes prepared by Student comes prepared by Student shows some 
the requirements of the meeting all requirements and completing basic requirements preparation 
assignment and is ready to completing all aspects of the 
overcome unexpected assignment 
challenges 

Student gives evidence of Student engages in self- Student engages in self- Student completes reflections 
independent and frequent reflection independently to reflection when required and in a limited manner when 
self-reflection, identifying identify areas of strength and identifies areas of strength and required 
areas of strength and weakness weakness 
weakness, and using the 
reflections to grow as a 
learner 

Strengths: In order to Meet the Standard, student must additionally ... 

Studeot demoosfr:Jfes the h:ibit of SoC1";/I R.eseonsihil;ty by Building Bridges to the Community with his/her work 

Exceedina the Standard Meetinq the Standard Approachina the Standard Emeraina Comoetencv 

Student helps generate a Student represents school in a Student acts in a way that Student takes action to 
positive view of school and positive way with appropriate neither harms nor helps the modify behavior when 
creates healthy relationships behavior and use of language relationship between the school inappropriate in order to 
with the community. and property. and the community. better represent the school. 

Strengths: In order to Meet the Standard, student must additionally ... 
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Stucfe17t c/emof7sft:Jtes the h:Jbif of CtitiGJI <me/ Cte<ttive Thinking by Asking <tnc/ Answering :Jf'f-Wpnjte questiof7s ;i17cf Connecting his/het wotk fo 

h1!n/hetse!hoc//ot the btget cornmu17ify. 

Exceeding the Standard Meeting the Standard Approaching the Standard Emerging Competency No Evidence 
Student understands the Student defines the problem and Student defines some parts of Student attempts to define 
problem and poses and poses and answers questions that the problem and poses and the problem or pose 
confidently answers precise help clari fy the problem. answers questions that questions that address the 
questions that clarify and address the problem. problem . 
simplify the problem . 
Student makes deep Student makes deep Student makes surface Student attempts to make 
connections between his work connections between her work connections between his work connections between her 
and himself, his community and either herself, her and either himself, his work and either herself, her 
AND the world . community OR the world . community or the world . community or the world . 

Strengths: In order to Meet the Standard, student must additionally ... 

Student c/emo17sft:ites the h:ibif of Appft"cqtion of Knowlec/ge by Answeting Questions ;thout the Content <tnd Skt!ls 1'7 hts/het wotk. 

Exceeding the Standard Meeting the Standard Approaching the Standard Emerging Competency No Evidence 
Student comfortably answers\ Student answers most Student answers most Student answers 
complex questions about the questions about the key questions about the key elementary questions about 
key concepts or skills in a concepts or skills in a specific concepts or skills in a general the key concepts or skills. 
specific manner. manner. manner. 

Strengths: In order to Meet the Standard, student must additionally .. 

Stucfe17f c/emo17sft,7fes the h.1bit of CornmuniGJtion by Ot;pmizing Thoughts <il7c/ Ptesenting hts/het wotk Ot<Jlly 

Exceeding the Standard Meetina the Standard Aooroachina the Standard Emeraina Competency No Evidence 
Student has organized Student has organized thoughts Student has attempted to organize Student shows minimal 
thoughts clearly and all clearl y and consistently placed thoughts clearl y and offered some organization . 
parts/transitions flow smoothly. details in appropriate sections. detail s. 

Student's eloquence and Student uses appropriate eye Student at times uses Student minimally attempts 
passion come across with contact , body language, appropriate eye contact , body to use appropriate eye 
his/her eye contact , body diction and voice throughout language, diction and/or voice. contact, body language, 
language, diction and voice presentation. diction and/or voice . 
throughout presentation. 

\ 

Strengths: In order tb Meet the Standard, student must additionally ... 
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Experiential Opportunities 

Rationale 
Students need to be given the opportun ity to experience the power, excitement and beauty of 
mathematics. Some of the ways students can experience this are through learning about careers 
related to mathematics, listening to guest speakers, going on fie ld trips, and participating in math 
related clubs. 

Procedures 

Math Careers 
At the beginning of the year students are assigned a math re lated career to learn about. They 
prepare a 5-10 minute presentation about the career that includes how mathematics is used in the 
job. Every 1-2 weeks a student presents their career to the class. 

Guest Speakers & Field Trips 
In planning the yearly calendar, teachers plan regular experiential learning opportunities that re late to 
the topics studied in class. Approximately once a month some type of opportunity is planned. This 
may include inviting scientists, engineers, mathematicians and business people in to discuss how 
they are using math in their careers. It may also be a field trip to a local business, university or 
museum . 

Math Clubs 
Math Clubs are another way for students to experience the power, excitement, and beauty of 
mathematics. One type of club is the Math Engineering Science Ach ievement (MESA) program . 
Starting a MESA program is a way to get students to use math in a powerful way and prepare them 
for a career using mathematics. Another club idea is to establ ish a Mathaletes team that competes 
amongst themselves or against other schools. 

Materials/Resources 
Experiential Opportunity Ideas below 
MESA website: http://mesa.ucop.edu/home.htm l 

Experiential Opportunity Ideas 
Guest Speakers 

• University and Community College Professors 
• Names of businesses and business people using math from the Chamber of Comm erce 
• Engineers from Cal Trans 
• Scientists from the Department of Fish & Game or other governmental agencies 
• Local Hi Tech Engineers 
• Financial Planners 
• Accountants 
• Designers in all fiel ds 
• Landscaping Contractors 
• Building Contractors 

Field Trips: Local Universities, Local Businesses, Exploratorium, Planetari um 
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Data-Driven Instruction - "Homework Quiz" 
o Planning Using Data 
o Daily Homework Quiz 
o Cycle of Inquiry (Assessment Calendar) 
o Guided Math 

Rationale 
Effective planning of mathematics instruction focuses on the needs of the entire class and the needs 
of each individual student. By collecting, analyzing, and using data to plan instruction effectively, 
teachers can proactively fill holes in procedural competency and address individual mathematical 
misconceptions. At Aspire, regular, on-going assessments are used to assess and spiral standards 
throughout the year. Both teachers and students use assessment data as a method of reflection and 
inquiry that drives instructional decisions. Teachers fill specific holes through effective planning of 
Daily Lessons, Daily Review and Guided Math. 

Procedures 
Teachers plan lessons effectively by constantly referring to objective data. Teachers must be 
effective at collecting and analyzing data and have the ability to use the lessons learned from this 
analysis to positively affect student achievement through successful , thoughtful planning. 

Daily Homework Quizzes: 

I. Make a Homework Quiz Bulletin Board 
a. Set this up once 
b. Pick a bulletin board and label it "Homework Quiz" 

• 

c. Staple about 5 sheet protector sheets to the wall. Only staple one side of the sheet • 
protector to the wall , so you can still slip in papers inside. This serves as a paper holder 
that you can easily change and update. 

d. Students check to see if their name is posted on the bulletin board and enjoy seeing when 
they earn 5 points on the quiz. 

II. Write Daily Quiz (See example below) 
a. Pick main problem(s) from the homework that students can complete in 5 minutes. For 

Algebra I and higher levels, one question is enough because usually there are multiple 
steps needed to find the answer. For lower levels, no more than 3 questions are good 
because they do not require as many steps. 

b. Type up or write the quiz. Four quizzes can usually fit on one page. 
c. Create extra blank quizzes that will be used after pulling guided groups to reassess. These 

are stored in the sheet protector. 
Ill. Students Take Homework Quiz 

a. Students receive quiz as soon as they enter the classroom. Quizzes can be left on the 
desk or be given as students are greeted at the door. 

b. Students have 5 minutes to complete the quiz. 
c. There is no talking during the quiz. Students know that if they talk, they will receive a zero 

on the quiz. 
IV. Grade Homework Quiz 

a. Students can earn up to five points for the quiz. 
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b. Before writing the points on each quiz put the quiz into two stacks. One for "got it" (the 
answer needs to be perfect) and "almost". 

c. The "got it" piles get 5 points 
d. Then sort the "almost" pile to ass ign points from 4 to 1 point(s). 
e. Example rubric: 

5 points= perfect; showed all work and exactly correct answer 
4 points= almost perfect; showed al work made one minor mistake (i.e. integer mistake) 
3 points = half way there 
2 points = wrong but put in a lot of effort 
1 point = wrong only a little effort 
0 points = turned in a blank quiz, didn't turn in a quiz, talked/cheated during quiz 

V. Post Up Data (See example below) 
a. Take a copy of the quiz and put it on regular 8.5" x 11 " paper. Work out the problem and 

show the answer. 
b. On the front of the quiz write down the names of students that earned 5 points. This is a 

form of positive reinforcement and is used for students to check why they got the problem 
wrong. 

c. On the back write the names of students that received 4 points and below. This is teacher 
only information to know which students to help. 

VI. Use Data for Small Groups 
a. If a lot of kids did not understand the quiz, go over the concept with the whole class. You 

can give students the opportunity to redo the quiz to raise their score. 
b. If only a few got it wrong, use the data on the back of the paper to pull small groups. Also, 

use the extra blank quizzes to reassess after working in small groups. 
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Name: # Block: ------- -- --- Name: ______ # __ Block: __ _ 

Homework Quiz Chapter 10 - 8 (3/5/10) Homework Quiz Chapter 10- 8 (3/5/10) 

Divide and Simplify the rational expression . Divide and Simplify the rational expression . 

/' -l r - 10 r+ 4 r - to _____ _,_ ____ _ 
r 2 + 9r + 20 r 2 + J r - I 0 r 2 + 9r + 20 r 2 + 3r - I 0 

Example that explains Step II. 
Photocopy and cut into 4 pieces 

Name: _______ # __ Block: __ _ Name: ______ # __ Block: __ _ 

Homework Quiz Chapter 10 - 8 (3/5/10) Homework Quiz Chapter 10 - 8 (3/5/10) 

Divide and Simplify the rational expression . Divide and Simplify the rational expression. 

r + 4 r - I 0 r + 4 r - 10 ___ __ _,_ ___ _ _ 
r2 + 9r + 20 r 2 + 3r - I 0 r2 + 9r + 20 r2 + 3r - 1 0 
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Name: _______ # Block: __ _ 

Homework Quiz Chapter 10 -8 (3/5/10) 

Divide and Simplify the rational expression. 

r+4 r-10 
.., . .., 

r- + 9r + 20 r - +Jr - 10 

Materials/Resources 
Edusoft Assessments 
Edusoft Reports 

Example that explains Step V . 
To be posted on the bulletin 
board. Put it in the sheet 
protector sheets . Work out the 
problem and show the answer. 
Write students that got 5 points 
in the front and Kids that needs 
to be pulled in the back. 

Homework Quizzes developed by the teacher 
Quick Check Tickets (included in IG's) 
Aspire Interim Assessments 
Interim Analysis Protocols 
Data Talk Protocols (included in IG's) 
Small White Boards 
Pacing Guides 
Lesson Plan Templates 
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We recognize and honor the importance of teacher professionalism. These guidelines are 
meant not as ends to themselves, but to be used as a toolbox of ideas and practices to help 
educators meet their educational objecti ves. These tools should be used to meet the needs of 
the current focus standards and learning objectives. New teachers and experienced teachers 
are likely to use these tools differently. However, it is the expectation that these practices are 
taking place in all Aspire classrooms. Some ofthe IGs should be used daily (i.e.: Word Work 
or DOL/DWL), others weekly or bi-weekly (i. e.: guided reading groups), some will be added as 
the year progresses and data determines it is needed (i.e.: standards based small groups), 
others situationally as determined to be the best venue for student learning and achievement 
(i.e.: jigsaw). 



Reciprocal Teaching 
Aligned to the following TCRP Indicators: 3.2A, 3.3A, 3.3B, 3.3C, 3.4C 

Purpose: 

Reciprocal teaching is a small group or whole group opportunity for the learners to lead a discussion about a piece of 
tex1:. Reciprocal teaching is a process that helps learners monitor their reading comprehension and practice and 
internali ze four cognitive strategies: questioning, summarizing, predicting and clarifj;ing. Similar to Literature Circles, 
the Educator must teach each procedure and provide opportunities for students to practice them prior to rnnning 
Reciprocal Teaching groups. During Reciprocal Teaching group time, the educator may assign roles or let learners 
choose their own roles . 

Process: 

1. Learners work in smal 1 groupings on a shared text. 

2. l.nitially, the educator scaffolds the instruction by guiding learners in proscribed roles in order to teach 
discussion skills, provide provocative questions and facilitate the student-driven discussion . As discussion 
skil ls are acquired, students are able to transition into using all the roles in a more fluid way. 

3. Students may choose to focus on particular passages for deeper inqui ry, grapple together on many section.s for 

greater comprehension, discuss individually-generated questions or take a free-flowing approach to discussing 

the reading. During this time, the educator observes conversations and participates only if the learners appear 
to get stuck. 

4. Learners participate in ongoing se lf- and group-assessment to evaluate the progress of their groups . 

Assessment Method: 

Oral presentations 
Educator observation of class discussion 
Response to Text Activities 

Assessment Tool: 

Reciprocal Teaching Rubric 

Resources: 

Reciprocal Teaching Worksheets 
Reciprocal Teaching Strategies Worksheet 
(scaffold) 
Reciprocal Teaching Recording Sheet 
Reciprocal Teaching Cards 
Reciprocal Teaching Role Cards - with 
reading strategies 

• 

• 

• 



Reciproca l Teaching/Literature Circles Worksheets 

Name: Date: 

Title: ------------ ----------------------------

Directions: Read and Practice the reading strategy before, during, and/or after reading the text. 

. What text and/or picture clues can help . I think this will be about because ... - - -
1Ve1ki115 me here? . I think __ is going to happen next based on ... . What background knowledge do I have 

~clic~io11s . I predict that . .. 
that will help me with this text? . make me think that _ _ will happen . . What will I learn? - -

Strategic reade rs think . 
about what's going to . What do I already know that will help me 
happen and make make inferences? . I'm guessing this will be about _ . 

predictions based on what . What will happen next? 
they know, what they see , 
and what they have read. 

Predictions (before reading): 

After Reading: 

\! cdidcrti115 
. Were my predictions co rrect? . Since _ _ happened , I think __ will happen . . How did making the predic tion . My predictions were right/wrong because ... 

~die~iol1.S help/guide me with this reading? . My predictions helped me understand __ . . What are some things I notice now that I . Since I've read the text, I know now that __ . Strategic readers evaluate didn't see before? 
their thoughts and ideas . I thought __ was goi ng to happen , but 

before and after reading __ happened instead . 

the text. 



Reciprocal Teaching/Literature Circles Worksheets 

Name: Date: 

. How is the text organized? . The text is mainly about _ . s- . What is the main idea here? . The author' s most important ideas were __ . 

cn1d . What essential information do I need to . First,_ happened . Then,_. Finally,_ . 

~~ 
know about the characters , plot, and . The major details that support the author's ideas are 
setting in order to understand the story? 

-. How does the text' s organization help . Some important concepts are . .. 
Strategic readers me? . The most important evidence was ... 
identify the most . What are the key words or phrases? 
important ideas and . The key information is . .. . Are the ideas supported with convincing 
restate them in their evidence? . In other words, the major events are __ . 
own words. . As a result of _, .. . 

Directions: Summarize the main events and author's ideas of the text and rephrase them in your own words, using the 

sentence starters. 

• 

• 
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Reciprocal Teaching/Literature Circles Worksheets 

Name: Date: 

Aski!13 
. What is the author sayi ng and how is it . How does (specific element of setting) affect 

said? _ 's development? 

~uest1011.s . What would I like to ask the author? . I would like to ask the author ... . What questions might a teacher ask? . What makes (character) think __ ? 

Deeper Meaning . What are the character's motives? . How does (character) develop into __ ? . How could _ really happen when __ ? . How does (character) demonstrate (trait)? 
Strategic readers ask 
themselves questions . How does this information connect with . Why ... ? 
before, during, and what I have already read? . How ... ? 
after reading to better . How does the setting affect the mood and . This makes me wonder if .. . understand the author tone of the story? 
and the meaning of the . Which events contribute to the ? -
text . 

Directions: As you read the text, develop specific questions that guide your reading, develop deeper understanding of 

the text and author's message, and/or reveal insight. 

A11.s~ePi113 
~estio11.s 

Deeper Meaning 

Strat egi c readers seek 
answ ers to th eir 
question s to develop 
deeper understanding 
and analysis, which leads 
to more questions and 
engagement. 



Name: 

l1!cJti~cPi11a 
CIJtc:l 

e1cwiVsi115 

Strategi c readers stop to 
think about their reading 
and know what to do 
when they don't 
understand . 

e1cwiVs 
CIJtc:l 

l1!cJti~QP 

Strategic readers 
seek to understand 
what they don't 
and clear up any 
misunderstandings. 

\ 

I 

. Is the text making sense? . Wait, what's going on here? . What have I Learned? . Should I slow down? Speed up? . Do I need to reread? . How do I say this word? . What does this word mean? . What text clues help me fill in missing 
information? . I know I'm on track because -. To understand better, I need to know 
more about -

Reciproca l Teaching/Literature Circles Worksheets 

Date: 

• . I had to slow down when . . . . I wonder what means . - -. I need to know more about . .. . This Last part is about . . . . I was confused by ... . I still don't understand . .. . I had difficulty with . .. . I _ _ (name strategy) to help me 
understand this part. . I can't really understand . .. . I wonder what the author means by . .. . I got lost here because . . . . I need to reread the part where . . . 

• 

• 



Reciprocal T eaching Strategies Worksheet 
Name: Reading Assignment: Date: ____ _ 

Predictor: Before you begin to read the selection, look at the main title, scan the pages to read the major headings, and look at any illustrations. 
Write down your prediction about what the story or article wi ll cover: 

Summarizer: As you fini sh reading each paragraph or key section 
of the passage, summarize the main idea of that paragraph or section 
in one or two complete sentences: 
• Main idea 1 : _ __________________ _ 

• Main idea 2: _ _________________ _ 

• Main idea 3: __________________ _ 

•Main Idea 4: ______________ ___ _ 

Questioner: For each main idea listed, write down at least 
one question that the main idea will answer. Good questions should 
use words like "how," "who," "where," "when," "why," and "what". 

• Question 1 : 
--------------------~ 

• Question 2 : ---------- ---- -----

• Question 3 : ------------------ -

•Question 4 : ______________ ____ _ 



Clarifier: Copy down any vocabulary words to learn, new words, phrases, or sentences in the passage that are unclear. Then explain them. Use a 

dictionary if necessary: 

Reflection: 
1. What role do you understand the best? Why? Then, define that role in your own words. 

2. What role do you find the most challenging? Why? Then, define that role in your own words. 

In your opinion, what are the benefits of reciprocal teaching for you or your group? Check as many as you think. 

D Each group member has their own responsibilities, which helps me focus on my part. 

D I can trust that my group members will do their part, so I will help understanding/learning the text. 

D I can learn how to do all four roles, one at a time, by learning from my group members and seeing them do them first . 

D It will help me read more effectively, because I'll hear what other people think about the same reading. 

D I'm already good at doing 1 or 2 of the roles already. So, I can practice the other roles more. 

D I'm learning different ways to focus my reading, so I can read better when I read independently. 

• • • 



Reciprocal Teaching Strateg ies Worksheet: Predictor 
Date: ____________ _ 

Reading Assignment: ------------------------------ ---

Before you begin to read the selection, look at the cover and main title(s), scan the page(s) for major headings, 
subheadings, and look at any illustrations and their captions. 

Ask yourself: 
• What do the titles and headings mean? 
• Do they literal and figurati ve meanings? What could they be? 
• Who and/or what are in the illustrations? How do you think they relate to the titles and headings? 
• What do the illustrations' captions say? How do you think they rel ate to the titles and headings? 

Write down your prediction about what the story or article will be about based on: 

Cover: 

Title, Headings and Subheadings: 

Illustrations: 



Reciprocal Teaching Strategies Worksheet: Summarizer 
Date: 

-----------~ 

Reading Assignment:--------------------------------

d~cJL 
As you finish readi ng each paragraph or key section of the passage, summarize the main idea of that paragraph 
or section in one or two compl ete sentences : 

• Main idea 1: -----------------------------------

• Main idea 2: __________________________________ _ 

• Main idea 3: -------------- ---- - --- - ---- - -------

• Main Idea 4: - -------------------- --- --- - -------

• Main idea 5: ---- - -------------- --- ------ -------

• Main Idea 6: ---------------- -------------------

• Main Idea 7: ------- ----------------------------

• 

• 

• 



Reciprocal Teaching Strategies Worksheet: Questioner 
Date: _________ __ _ 

Reading Assignment: --------------------------------

As you finish reading each paragraph or key section of the passage, create at least one question that each 
paragraph/key section will /can answer. Include an questions you may have for the clarifier. **Remember, 
good questions should include words like "how," "who," "where," "when," "why," and "what" . 

• Question 1 : -----------------------------------

• Question 2 : --------------------- - - --------- ---

• Question 3 : __________________________________ _ 

• Question 4 : 
---------------------------------~ 

• Question 5 : ________ ___________ _ ______________ _ 

• Question 6 : _____________________ ___________ _ 

•Question 7 : _______________________________ _ _ 



Reciprocal Teaching Strategie Worksheet: Clarifier 
Date: 

-----------~ 

Reading Assignment: --------------------------------

~eh. 
As you read, highlight, underline, or circle any words to learn, unfamiliar words, figurative language, phrases, 
or sentences in the passage that may be unclear to you or any group members . Then copy them down and 
explain them . Use a dictionary if necessary 

Vocabulary Words/Unfamiliar Words: 

Unfamiliar Figurative Language: 

Phrases/Sentences: 

• 

• 

• 
--------------------------~~~----------------------~----- -



ttie1ki115 ~die~io11s 

Strategic readers think about what's going to happen 
and make predictions based on what they know, what 
they see, and what they have read. 

• What text and I or picture 
clues can help me here? 

• What background 
knowledge do I have that 
will help me with this 
text? 

• What will I learn? 
• What do I already know that 

will help me make 
inferences? 

• What will happen next? 

• I think this will be about 
__ because ... 
• I think __ is going to 
happen next based on ... 
• I predict that . . . 
• __ make me think that 
~will happen . 

• I'm guessing this will be 
about 

s~ 
Clltcl~~ 

Strategic readers identify the most important 
ideas and restate them in their own words. 

• How is the text organized? 
• What is the main idea here? 
• What essential information do 

I need to know about the 
characters , plot, and setting 
in order to understand the 
story? 

• What are the key words or 
phrases? 
• Are the ideas supported with 
convi ncing evidence? 

r.<cp-:;1' o rn 

• The text is mainly about ... 
• The author's most import ant 
ideas were __ 
• First, _ happened. Then, 
_ . Finally,_. 
• The major details that 

support the author's ideas 
are _ 

• Some important concepts are 

• The most important evidence 
was ... 



Aski.Jts ~estioits 
Deeper Meaning 

Strategic readers ask themselves questions before, during, 
and after reading to better understand the author and the 
meaning of the text. 

• What is the author saying and 
how is it said? 

• What are the character's 
motives? 

• How could_ really happen 
when ? 

• 

• 

How does this information 
connect with what I have 
already read? 

How does the setting affect 
the mood and tone of the 
story? 

• 

• How does (specific element of 
setting) affect _'s 
development? 

• What makes (character) think 
_? 

• How does (character) 
develop into __ ? 

• How does (character) 
demonstrate (trait)? 

• Why ... ? 

• Which events contribute to ? 

elcwiV8llt5 
Strategic readers stop to think about their reading and know 
what to do when they don't understand. 

• Is the text making sense? • I had to slow down when ... 
• Wait, what's going on here? • I wonder what __ means. 
• What have I learned? • I need to know more about . 

• Should I slow down? Speed up? • I was confused by ... 
• Do I need to reread? • I still don't understand . 
• How do I say this word? • I had difficulty with ... 
• What does this word mean? • I wonder what the author 
• What text clues help me means by ... 

fill in missing information? • I got lost here because .. 
• To ·understand better I • I need to reread the part 

need to -know more ' where . 
about __ 

• • 



Reciprocal Teaching Cards 

5'tudent role cards have been printed up at the Administration Building Print Shop. Each deck of cards is 

color-coded. There are 32 cards (8 cards for each role). Please contact your Language Arts Department 

Chair or Amy Goodman at 26 -0221 if you need a replacement set of cards. 

summarizer 

questioner 

,,?~ • • • 

clarifier 

predictor 

I. Read the ass igned section carefully. 

2. Think about I he main Ideas bei ng presented. 

3. Jot down those main Ideas on paper. Look for 3 or 4. 

4. Use bold ·faced print and headings lo help you. 

5. Te ll your partner/ group what the section was about. 

6. Avo id retelling all the little deta il s. 

I. Read the assigned section carefully. 

2. Think about the main Ideas being presented. 

3. Jot down 3 · 4 "I wonder" statemenL• about the 
content. 

4. Read one question to your partner / group and ask for 
possible answers. Share your thought<;, LOO. 

5. Continue discussi ng the rest of your questions. 

Read the assigned seclion carefully. 

2. Think about the main Ideas being presented. 

3. jot down any words you find confusing. 

4. Jot down any ideas you nnd confusing. 

5. Te ll your panner/ group about your confusions. See if 
anyone In the group can clear things up. 

6. Ask your group if they had any confusions. Try to clear 
up any of their concerns. 

I. Read the assigned section carefully. 

2. Th ink about the main ideas being presented. 

3. Based on what you have just read, predict what you 
think you wil l read next. 

4. Jot down 3 · 4 predictions. 

5. Te ll your panner / group about yolU' predictions. See 
what they think might happen next. 



Reciprocal Teaching Recording Sheet 

Title of Selection to Be Read: ------------------

Group Members: ----------------------

Directions: As you read the selection, take notes below.following the guidelines on your 
role card. Be prepared to switch role cards after each section you read and discuss. 

PREDICTOR CLARIFIER m 

SUMMARIZER II? :> QUESTIONER 

• • 

• 

• 

• 



Text 

Reciprocal Teaching Standards 

from "Rcciprnol Tcachin~ Diagnostic l11dic<11ors" 

Ocvelo pec.l by Dr. ~hri l y n Chambliss, Direc tor, fc1ste ring C.11mmunit.ies o f Lea rners Project 

Brown/ Campion<: Croup 

Sr;incbni: C:ont i:nr conveys an impnrtanr di~c iplinar)' principle or idc::a (deep disciplinary conrent). To the cxtcnr possible, rhc literary yualiry prnvid~ s •l model of good 

wriring. Content and sryle are pment.i:LIJy understandable en gro up members with the help and supprirt of the teacher and .-.rher stud.:nrs. Conv.:rsely, content .10d sryle are 
nor so elementary rlut srudcnt s cou ld easily lea rn from the text on rh c::ir own. Conr1:nt ;rnd style are putcnt.ia ll y c::ngaging ro the group. 

Education<1l Environment 

S1nndard: The srud <::nrs and rcnchcr work Clll>per:;irively to understand deep disciplinar>· cuntt.:n t prtsent<::d in wr it ten text. All students and rbe reacher arc prc:occu1"cd 

w11h che text , taking ir seriously and wanting to communicate with the autho r. They divide the text inrn meaningiul content chunks (nn}rthing from a iew d1ifi cuh 

senrencc;s tu scvcr:1l rd~ted 11aragrnphs) rhat will suppurt a substantive dialogue. The srudc::nrs and rea cher wurk together Acxibly: bor.h srudt:nrs and the teacher rake 1um s 

as leaders; srndtnrs assume prngrtssivtl}' gre:uer responsibility whilt rhe teacher sinrnltaneously faJc:s in to che backgmund; srndems and the teacher use RT stra tegies 
o pponunisucally. Thro ugh discussion, tht students and the: reacher revt:al what rht}' arc: rhinki ng and domg as they wurk w understand tht text. They lc:arn and rim: tune: 

hrn h comprehens1n11 stmte~es and disciplinary Llnd t:rstamli ngs hy lis tening to o ne: ~n<> th er. 

early Kl Imermedtate Kl Advanced Kl Not n1 

• The: teacher <ISSumt:s complt:tt: • Students bei,>in to assume: • Swdtnts assume responsibi li ty • Tt:ad1er speaks-s tudent speak s-

responsibility fo r the pmgress o f rt sp<msihility for the progress fo r the progress o f the group. teacher speaks, with ve ry little 

the group. ui the group with the teacher Students scaffold one anothn·'s student-student clia logu.:. 

• The dialogue is explicitly intervrning only when the learning anJ rdy o n one ano rher • The dialogue addresses either 

strucnm:d by the tour RT disrussion bn:aks down or rhni.: is fur help more ofrcn than on rht: trivial text detaib o r what srudents 

srratc.:gics and is do 1sdy cietl m tht: an opportunity to push stuJcncs to teacher. know from their personal lives. 

t<.:Xl. think a littk hankr. • Dialogues go beyond the text and • Discussilln is bdabmcd, 

• Tht: dialogut: begins to takt shape inclll<lc argument, spontaneous continuing wdl bq•ond what 

as a natural discussion clos<.:I)· tied ana log i i:~ and the imagin:uivi: would be ntcc:ssary t-u r student s to 

m the tt:xt. The four strategics art: crcation of possible worlds. cnmprchc:ntl the text 

used opportu~isticallr. 
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Reciproca l Teach ing Standa rds 

Teacher Contribu tion 
/ 

Sr;indard: Tht: teacher has an instructi<Jna l glial: keeping the discussion focused on the deep disciplinary co ntent-:1nd seeing rhat discussion ensures a reaS<Jnablc lcvd 

of under~tanding but is nnt ht:labored . The teacher models thinking processes necc::ssary to read for meaning and demonstrates how RT could he done at leas t a little 

bit better. Thr teacher gives each swdcnt rhe help needed tu improve panici pariun 111 the group. The trachtr allows the student leader lO be responsible tur the gwup 
and <mly 1nccrvcnt:s when the instructional goal is not being reached . 

Early Kl I n termediate Kl Advanced 1C: l Not K l 

• The reacher is rcspunsibk for . The teacher ts a partner with e:1ch • The teachn ]us the role of a • The reacher eirher always is the 
completing the t:isk, dcmnnstraring studc:nr, with a student taking nn coach . kackr n r never ta kes'' rurn. 
and explai ning to srudents the as much responsibili tv as possible, • The teacher only models cogniri"c • The tt'•lcher chunks rhe rcxt into 
cognir.ive srrat t:gics bting usc:d. l1ut with the teacher L"W: r rc:ad~ to strarc:gics th,u W<)u[d make the sc c1irins rhat. a rc: either tnri small 

• Tht teacher determines how provide SLtpporr. discussion even hetrer. or roo large ro support substantive 

to ch unk thi: text to s u~<>!J- - • The teacher and students bcirh • The teacher nnly steps in whc.:n Jialngue . 

substannve dialogue. determine how to chunk che text the discussion is nut le3ding to the • The tt;1cher does no t provide the 
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• The 1e~cher is fre4ucntly the ro support suhstan ri ve di;1Jogue. goal. lic:lp that students need t<"> iultil rh e: 

leader. • The teacher is free tu c0ncentrare re sponsibilities of a leadt:r o r tll 

• The ceachc:r provides whatever more on modeling thinking skills participate nther\\'iSt . 

help individual students netd tu and less on keeping chi: discussion • The teache r assumes no 

pMtic1pate, particularly when they going. rc.:sponsibiliry for the social 

are the leader. • The tcaclu:r d1JeS O•)t review inceracticm of the group and 
~ 

-
• The adult takes stt: ps to ensure: stra tt:gies at thi: beginning of allows stuch:nts w hclirrlc unc: ::c 

Vl 

that all ~tudc:nts parucipate and every Sl'.ssion, but only spot checks anotht:r's contribution or call UJ 

that studcnrs tri.:at each other with pcri<Jdically or wh<:m:vcr srudcnts one another ch:rngat<irv names, u 
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rtsptcr. art: forgetting tu use a strategy or intervenes in problems 

appmprratdy. withuut helping srudc.:nts learn m 

• The teacher only occasionally has mo ni to r their own bchaYior and 
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Reciprocal Teaching Standards 

StuJent Participation 

St·rndaul: The task fCJr srndcms initially is t" understand the tkt:p d iscip linary Ct1ntenr in the text and ultimatd y tCJ cxtrnd understan<ling bcv(lnd tht text. Tu fullil this Lisk, 

c:ach student participates in .:1ch session as huth a h::i<lcr an<l a g roup mL·mbcr. i\s the lea<lc r, c:1ch stuJcnt summarizes the text in his cir her <>Wll WC1r<ls :i.s :1 shortcnc.:J 

vc rsi<rn rhar highlights the impurt:tnt iJcas or concepts; ~sks mt:ary questions (how, why) that spark gr"up d1scmsiun; idcnrifi~ s where cumprchcnsiu11 has broken down 

anJ asks for cLtrification; mnnit(1rs rhi: ca liber nf 1cxr intcrprct:\!ion that the group is making; anJ prc.:<licts hased on thi:- mc:inin~ of the text alrca<ly reaJ anJ any titles r1r 

headings. The: studem uses rhesc stratcgin opportunistica ll y de· pending on wlut the group needs to so to undcrm111d the.: dcc-p disciplinary con tent. .During the: discussion, 

the lead~r anJ gmup membe rs construct :1rgum ems including negative cviJcnce, consider issue s of epistemnlngy (wh;H cnnsriu!les gn1)J evidence nr gr1cid expbn:iunns), 

offe r spo nranc<> us cxplan:niuns and sponr:m{"ous analogies, specuh11e abuut possible: wurlds ancl con,ider thnughc expe riments. 

tarly JU I ncernu:d1ate K 1 Advanced I\ 1 Not Kl 

• Srudcm kadc:rs imitate.: rhc • The stud1.:nt is a pan11<:r with • Stu<lcnrs arc fully rcsp<>nsihk !or • Studcms panic1p:m.: rninirnall)', 

modeling of the adult reacher to the teacher, raking <u1 ~s much the discuss ion . m<>stl)· wacching and imicaung. 

:i.sk mc:aty qucs ti<ins, S\1rnmarizc:, rc sp<H1sihility as possible with • Students :ire.: folly prc.:ricr upicd • Studcnrs have strnng, sharc.:J 

:isk f<>r clarifica ciiin , .rnJ m:1kc te 1chcr support :it :di ··sricky" with un<lc:rscanding che deep expect:trt<>n~ <>i ta ch rn has' 

prcdicti1 ins. pnints. disciplinary CCJl1!<.:nr in the tc:xt cip:1 bilirics (1 hose pc.:rccivcJ 

• '.'\11 n -le;1dt rs scud en ts answer the • Srudenrs and the te:1cher and moi.ivated to <"Xpend wharever as smart ;ue li stened to; thnse 

leader 's lJU<:stions, raise additiona l determine t<igether huw much c.:fforr is ntcess;1 ry. perceived as weak are 111terrupt1:J 

ques tions, :tsk fnr clariticaricin, ;1dd text ro rc::ad to supporc subst:1nrive • All studenrs contribute e~gerly and Cir [)Ut down when thc:y speak) . 

tu the: leader's p rulici:ions. Even· d i.d<igue. cu111p<0rcnily. • Srud-:nrs uncumfl)rrabk with 

st u<lc::nr r:ikes a rum :is leader each • The studc::nt leader leads the • Sru<lenrs Jererrnine the amnunr their n:rb:1l ski lls do nq speak 

dav. Jiscussil)n , using RT procedures uf ttxc ti) read tu reach this spun taneuusly in the gruup, rry to 

opponu1usrically. understanding. pass up their turn t(i be leader, cry 

• All students participate and begm • StULlcnts understand whc.:n tu leave the RT gruup or act out. 

ro take respnnsthiliry tn r the way a strategy wnulJ he helpful • Srudenrs respond impulsively or 

in wl1ich the gruup fo ll <Jws RT and when it wouldn't and ;\Ct with guesst:s tu t [Utsti<Jns, without 

procedures. accnrdingly. Students do not re fer th inking. 

• \"(.'ht:n reading, scudcms may ro strattf.'.)' tts1: by name, but use • Swdc:nts often read the text 

pause:: in the middle: of a phrase:: to the four strategic.:s spont:ineously, straight through (if they are 

ask for cl.ui fi t:a tion ur u therwi": uppurtunisric:illy and flexibly. reading aluud) w1thl)ut pausing. 

commcnt. • Snu.knts rdlcct out loud un The y arL· casily disr racte<l , 

the meaning uf tc.:xt or huw c.:spccially by sucial issues within 

wc.:11 they arc undcrgtanding tlit: grnup. 

the tlec:p disciplinary content. 

They commcm nn each othc:r'~ 

imcrprctation s. They offer 

argumems, analogies, explanation~, 

possible worlds and tlwught 

experiments to support their own 
thinking. 
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Writing Process 
Aligned to the following TCRP Indicators: 

Purpo e: 
The Six Steps of writing is the process most commonly used at Aspire to develop polished final writing 
products. 6+1 Traits of writing help us develop the criteria by which we measure quality and rigor of 
our writing. The educator must model the writing and revision process. Process writing is not a lock-step 
situation where learners pre-write on Monday and have a final draft due on Friday. The steps of process 
writing are largely self-paced, interdependent and overlap. 

Process: 

1. The steps of the Writing Process (based on the Step Up to Writing process): gathering, focusing, 
prewriting, drafting, critique and revision, editing and peer-editing, and ( +1) publishing 

2. The 6+1 Traits of Writing: ideas, organization, voice, word choice, fluency and conventions. These traits 
correlate well with the Step Up to Writing process- see this link. 

3. Modes and Genres of Writing: Modes include: persuasive, narrati ve, expository, descriptive and creative. 
Genres that fall within these modes are many, but include: response to literature (expository), poetry (creative), 
informational writing (expository), technical (expository), personal account (narrative)and more. 

Example One 

i. Word Work-using thesaurus to find synonyms for academic vocabulary that will be in the exemplar writing for the 
day. 

2. We Do guided walkthrough of exemplar writing critique on Word Choice in persuasive writing using grade-level 
specific 6+1 rubric. 

3. Group Activity such as Guided Writing, Independent Writing, Peer Conferencing, or other writing exercise. 

4. Educator conducts independent writing conferences with each student during group activity. 

Assessment Method: Resources: 

Assessment Tool: 

• 



Writing Conference 
Aligned to the following TCRP Indicators: 3.3A, 3.3 B, 3.3 C, 3.4 B, 3.4 C 

Purpose: 

Writing conferences should occur at least twice a year with a goal of conferencing with all students either whole class 

or in small groups. Writing conferences do not ha e to be time-consuming, planned events that occur only after a 

student has written a draft. Effective conferences happen early and often in the writing process, in the pre-writing 
stage . They are directly tied to classroom instruction and zero in on one or two areas of need rather than addressing the 

entire piece. 

Process: 

* Recommended length: Teacher determined based on student writing needs and questions 

1. While students are writing independently, teacher meets individually with students or students meet in pairs or 
groups based on identified writing needs (either by teacher or student). 

2. Teacher or student(s) reads student writing with a question or focus in mind . 

3. Teacher or student(s) asks follow-up questions of the student based on his/her writing and identifies strengths/ 

weaknesses to student with the end goal of improving student writing. 

4. Teacher or student maintains a writing portfolio with major essays and the writing conference goals or action 
plan. 

Assessment Method: 
Writing activities 
Longer writing assessments 
Individual student conferences 

Anecdotal notes 
Aspire Writing Snapshots 

Assessment Tool: 
Habits/Qualities Rubric 

Conventions Rubric 

Resources: 

Conferencing Form, Write in the Middle 
How to Improve the Quality of Writing 

Conferences 
Guidelines for Providing Formative 
Feedback on Drafts, Kate Kinsella 

Small Group Form 

Student Meeting Log 

Writing Conference Schedule 
Writing Conference Log 

Writing Stages Support Group 

Instruction 



Conferencing Form 
Developed by Dewev Henslev, a member of the advisory board for Write in the Middle and th e teacher 
and presenter of A Year in a High School Writing Classroom. a profess ional development series produced 
by Kenh1cky Educational Televis ion. 

Instructions: The responder should read the piece and ask the reader all or some of these questions. The 
questions asked should be high lighted and the teacher or responder should write the ideas of what the student 
should work on in the box on the right. This form can be used by teachers or students. 

Purpose and =:> Who are yo u writing this for? What you can do to improve: 
Audience =:> Do you give them all they need to truly understand the 

piece? 
=:> What strategies do yo u use to get their attention? 
=:> What do you hope to accompli sh with this piece of 

writing? Is this in your own words? 
=:> Wi ll the reader get all your points or understand what 

everything means? 
=:> Do your words and tone help the reader by matching 

what you hope to accomplish? 
=:> Does your voice match the tone of the piece? 
=:> Other questions: 

Idt:a =:> What are the main ideas yo u hope to get across? Whal you can do to improve: 
Development =:> Are there enough rea sons or descriptions in your 
and Support =:> 1¥riling so the reader can "see" what you mean? 

=:> Are there places the reader might need to know more? 
What is the weakest or most confusing paragraph? 

=:> Does it need more development? 
=:> What addi tional infom1ation or description is needed? 
=:> What unanswered questions might slow down the 

reader? Is the piece long enough, too short, or too 
long? 

=:> Other questions: 

Organ.iza ti on =:> Can you fo llow the ideas step by step? What you can do to improve: 
=:> Are there different ways to organize this piece? 
=:> Does each idea support the point you are trying to make 

or the story you are trying to tell? 
=:> Other questions: 

• 

• 

• 



Sentences => Do too many of the sentences start the same way? What you can do to improve: 

=> Do too many of the sentences sound the same length 
when you read the paper aloud? 

=> Are any of the sentences so short and choppy yo u should 
combine them with other sentences? 

=> Are there incomplete sentences? 
=> Are there any sentences that run on and on? 

=> Other questions: 

Language => Are there words tha t you repeat too often? What you can do to improve: 

=> Are there words that do not seem to fit? 
=> Are there words that are not appropriate? 
=> Do you use active verbs that describe what is going on? 

=> Do your verbs agree with their subj ects? 
=> Other questions: 

Correctness => Do you meet all the rules of capitalization? What you can do to improve: 

=> Do you need to check the spelling of words in the 
dictionary? 

=> Are there any ways punctuation should be changed or 
added? 

=> Other questions 

Overall Comments or Suggestions: 

Revision Plan: Your Next Three Steps with This Paper 



Guidelines for Providing Format ive Feedback on Drafts 

Before mak ing any spec if ic comments or correct ions : 

Review your spe.c1 f ic goo ls and expect at ions for the assignment , 

and adhere to them os you comment and cr itique aspects of a paper . 

Skim the entire paper before completing any parts of 

a rubri c or wr111ng any comments directly an t he draft . 

On your first reading, try t o read over sentence level errors 

and focus primarily on the cont ent and organizat ion . 

>- Completing the rubric : 

Be as object 1ve and honest as possible when oss igni ng a numerical va lue 
on a developrnen1 al scale for each aspect o f the paper. 

Close with a few specif ic, high priority suggestions for revising 
th e content and orgon1zotion and edit ing the grammar. 

Be support ive 1n tone. 

Commenting on the actual draft : 

When writing on endnot e on the paper, fir·st address the student by name. 

then respond to the content , even briefly , as an interested, car ing reader. 

Refrain from writing extensive and potentially overwhelming 
comments , quest ions , and error corrections directly on a draft . 

Address only t he most ser ious and/or persistent sentence-level errors 

usi ng consistent marking symbols. (See the sample error marking symbols.) 

Co r rect only o few representat ive high-frequ ency errors t o illust r ate 
the sentence- level edi t ing th e writer must complete. 

Direct the writer to sentence-level errors in need of editing by placing 
a check mark in the margin and labeling the error. 

Be direct ive when appropriate , but not to the extent that the 
teacher-coach is doing all the problem solving. 

- 9 5 -
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mall Group Form 

Per. Table# Name of students per group Beginning Center 

1 

Table 1 Vocabulary 

Table 2 Lit Analysis 

Reading/Comprehension 

Table 4 Writing Center 

Table 5 Vocabulary 

Literary Analysis 

Reading/Comprehension 

Writing Center 

Small Group 

Per. Table# Name of students per group Beginning Center 

2 

Table 1 Vocabulary 

Table 2 Lit Analysis 

Reading/Comprehension 

Table 4 Writing Center 

Table 5 Vocabulary 

Table6 Literary Analysis 

Reading/Comprehension 

Writing Center 

Small Group 

Per. Table# Name of students per group Beginning Center 

5 

Table 1 Vocabulary 

Table 2 Lit Analysis 

Reading/Comprehension 

Table 4 Writing Center 

Table 5 Vocabulary 

Table6 Literary Analysis 

Reading/Comprehension 

Writing Center 



Small Group 

Name of students per group Per. Table# 

7 

Beginning Center • 
Table 1 Vocabulary 

Table 2 Lit Analysis 

Reading/Comprehension 

Table 4 Writing Center 

Table 5 Vocabulary 

Table6 Literary Analysis 

Reading/Comprehension 

Table 8 Writing Center 

Small Group 

• 
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Student Meeting Log 

Take notes as you are having a conference with your t eacher. Annotate the important concepts and specific details that 

you need to work on to improve your writing composit ion . 

Date Observation and Meeting 

Prewriting/ 
Brainstorming 

Draft 
(Introduction P) 

' Draft (3 body P) 

Next Steps 

Draft 
(Introduction P) 

Draft (3 body P) 

Conclusion (Final P) 



Transitions 

Showing 

Sequence 

Transitions for Evidence Transitions fo r a 2"d Piece Transitions Showing Cause 

of Evidence and Effect 

In the 

beginning, 

To begin, 

Later in the 

story, 

Later, 

In the end, 

Atthe 
conclusion, 

I know this because 

For example, 

You can see this when 

In add it ion, 

Also, 

Another example of this is 

when, 

Academic Words to substitute common overly used words: 

Also: too, moreover, besides, as well as. in addition to 

Awesome, Cool: wonderful , marvelous, great. fanta stic 

Scared: afraid, fearful , terrified , frightened 

Have to: need to, must 

Things change when 

So, 

As a result, 

Very: extremely, exceedingly, fantastically, unu sually, incredibly, intensely, truly, fully , especially, 

shockingly. bitterly. immeasurably. infinitely. severely, surely, mightily, powerfully, chiefly 

Like: such as, similar to, similarly 

Kid: child. boy, girl, youngster, youth 

Mad: angry, frustrated, furious, incensed, enraged 

Got, Get: received, obtained, attained. succeed in 

Then: first. second. , later. finally. afterward, meanwhile. soon 

Nice: pleasant. charming, fascinating. captivating, delightful , pleasurable, pleasing 

Lots: Numerous, heaps, many, scores, innumerable 

So: thus, accordingly, therefore 

Fun: pleasant. pleasurable, amusing, entertaining, jolly 

Good: excellent, exceptional, fine. marvelous. splendid. superb, wonderful 

But: however, moreover, yet, still , nevertheless, though, although, on the other hand 

Awful: dreadful, alarming, frightful , terrible, horrid , shocking 

Great: wonderful , marvelous, fanta stic 

Guy: man, person, fellow, boy 

Funny: amusing, comical, laughable, jovial 

• 

• 

• 



Writing Conference Schedule 

Per.1 Table# Name of students per group Day of Conference 

Tuesday 

Tuesday 

Wednesday 

Wednesday 

Thursday 

Thursday 

Friday 

8 Friday 

Per. 2 Table# Name of students per group Day of Conference 

1 Tuesday 

Tuesday 

Wednesday 

Wednesday 

Thursday 

Thursday 

Friday 

Friday 

Name of students per group Day of Conference 

Tuesday 

Tuesday 

Wednesday 

Wednesday 

Thursday 

Thursday 

Friday 

8 Friday 

Per. 7 Table# Name of students per group Day of Conference 

1 Tuesday 

Tuesday 

Wednesday 

Wednesday 

Thursday 

Thursday 

Friday 

Friday 



Writing Conference Log Period _ ___ _ 

Name of Student 1 Next Steps 2 Next Steps 3 Next Steps 4 Next Steps • 

I 

• 

\ 
I 

\ 
I 
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Writing Stages Support Group Instruction 

Goal Stage Group Oates of 
Names touch points 

Date Lesson 

Resources 

Goal Stage Group Oates of 
Names touch points 

Date Lesson 

Resources 

Goal Stage Group Oates of 
Names touch points 

Date Lesson 

Resources 



Word Work I Academic Vocabulary 
Aligned to the following TCRP Indicators: 

--~~~~~~~~~~~~-1_.2_b_, _i._4a_,_1_.4_b_, _an_d_3_._3b~~~~~~~~~~~~--· 
Purpo e: 

Word Work is any type of explicit vocabulary word work you do around words, meaning of words, parts of 
words, building vocabulary, or building the subtle I multiple meanings of words in order to increase students ' 
understanding of and use of words. Word work should be incorporated into every lesson that includes te'Ct. 
Word Work can be integrated into writing lessons, writing tasks, examining writing exemplars, and/or stages 

of the writing process to improve the impact, precision, clarity, or appropriateness of student writing. 

Process: 
* Word work can be included as a regular bi-weekly or weekl y routine that teaches students new vocabulary, 

prefixes, roots/bases, and suffixes (5-15 minutes in length), as well as spiraled into shared-te'Ct lessons . 

Word Work/ Academic Vocabulary is an IG with a variety of successful approaches . Research shows that 
students need explicit, planned vocabulary instruction around rich , challenging words likel y to be used in the 
future (and found in a focus text). The following are research-backed approaches to teaching this IG, proven 
to be successful in a wide variety of 6-12 classroom settings. All these strategies have the characteri sties of 
high quality direct vocabulary instruction including teaching word parts, contextualizing the word, use of 

visuals to interpret word meaning, and student discourse to internalize word meanings . 

Kate Kinsella's Vocab in 
Middle Grades* 

1. ConteA'tualize the Word 
2. Pronounce the Word 
3. Student-Friendly Definition 
4. Provide Illustrative Examples 
5. Orally Process the Word 
6. Use Linguistic Frames to 

Apply the Word in Context 

Assessment Method: 
Quizzes 
Written Assignments 
Reading 
Comprehension 

Assessment Tool: 
Weekly/Bi -Weekly 
Vocabulary Quiz 
Word Choice Column 
of Writing Rubrics 
DRA or SRI 

· Lemov's Vocabulary Marzano's 6-Step 
Technique* Process* 

l. Start with the Definition 1. Describe 
2. Allow for Multiple Takes 2. Restate 
3. Stress the Syntax 3. Representations 
4. Combine, Compare, & 4. Activities 

Contrast 5. Discuss 
5. Picture This 6. Games 

Video Reference: 

Kate Kinsella' s Vocab : 
http://pubs.cde.ca.gov/tcsii/prolearningtoolkit/kinsellatwoindex.aspx 

Lemov ' s Technique: http://myaspire2/sites/teachers/SitePages/Video­

popup.aspx!VimeolD=26 I 59919 

Marzano' s 6 Steps : 
http://www.ascd.org/ASCD/media/siteASCD/common/six step flash.html 

Resources: 
Kate Kinsella ' s Vocabulary Note-Taking Guide + Template 
Lemov ' s Vocabulary Technique Example + Template 
Marzano' s Six-Step Vocabulary Instructional Resources 

• 

• 



Kate Kinsella's Vocabulary Note-taking Guide 

Word Meaning Examples Oral Practice 

accurate (ADJ) SYN: true, right, • accurate measurements for a • One source of accurate information for a report . Science Fair project: 
on global warming would be 

0 careful 
inaccurate (ANT) 0 

DEF: • inaccurate information in a So cial 
Studies report: • One source of inaccurate information about in every possible detail 

teens' lives is 
0 invented 

• vs. facts from a blog 

Writing Practice: One television show/movie/novel that presents an view of teens' lives is 

because 

• Illnesses that are prevalent among pre-
school children: 

prevalent (ADJ) SYN: usual , 0 Measles • Electronic items such as are more 

0 prevalent among teens than adults. 

• The prevalence of hybrid cars has 
prevalence (N) DEF: at increased because of: The prevalence of at school • 

a particular time or in a 
makes learning more 

• high 
particular place . concerns about 

Writing Practice: Fashion that is on my campus includes and 

The of on campus concerns some 



Vocabulary Note-taking Blank Template 

Word Meaning Examples Oral Practice 

SYN: • • 

(_ ) 

0 

DEF: 
• 

(_ ) • 

0 

Writing Practice: 

SYN: • . 
(_ ) 

0 

DEF: . 
(_ ) • 

0 

Writing Practice: 

• • • 



Lemov's Vocabulary Technique Example 

Ol?I ~- IN HONOR OF YOUR 
GULLIBil-111.> . •• 

Word:_ gullible (adj) 

Definition: __ - easily tricked ______________________ _ 

Similar to ... Because ... Both describe people who are quick to believe the words/actions 

of others 

But ... 

trusting 
-Trusting describes someone who is likely to have confidence in or rely 

upon others (they believe in the "goodness" of others) 

-Gullible suggests that someone believes in others without thinking about 

whether or not their words/actions make sense (they quickly accept 

information that is not logical) 

My Sentence: 

Our Sentence: 



Lemov's Vocabulary Technique Template 

• Word: __ -------- __ _ 

Definition : 

Similar to ... Because ... 

But... 

-

-

• My Sentence: 

Our Sentence: 

• 



Marzano's Six-Step Vocabulary Instructional Resources 

Word: 

1) Teacher's description, explanation, 
examples 

2) My description, explanation, examples 

3) My picture, drawing, representation 

4. Engage students periodically in activities that help them add to their 
knowledge of the terms in their notebooks. 

5. Periodically ask students to discuss the terms with one another. 
6. Involve students periodically in games that al low them to play with terms 



Marzano's Six-Step Vocabu lary Instructional Resources 
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Marzano's Six-Step Vocabulary Instructional Resources 
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[ Marzano's Vocabulary Chart J 

Word 

loop-the­
loop 

Context Clue 
p. 15 

\.., 
1:> 

tA ) ; ~ c. I 00. -~-
1-L f -ioof> • 

p.9 
Q; -

Jv 
C I <'• -

1nanicurist11- o 
c.:. 
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mechanic 

solo 
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Definition 

An airplane 
stunt 

A person who 
takes care of 
and polishes 
fingernails 

A person who 
fixes machines, 
especially cars, 

planes, and 
other moving 

veh icles 

By one's self; 
alone 

Quick Draw I Connection 
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Marzano' s Six-Step Vocabu lary Instructional Resources 
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Think-Pair-Share 
Aligned to the following TCRP Indicator : 3.3A, 3.3B, 3.3C, 3.4C 

--~~~~~~~~~~-· 
Purpose: 

Think-Pair-Share encourages students to think about something, such as a problem, question or topic, and then articulate their 

thoughts, which is a powerful factor i.n improv ing student responses to questions. Students ' learning is enhanced 'vvhen they have 

many opportunities to elaborate on ideas through talk. Since students are listening to and sharing ideas, Th.ink-Pair-Share also 

encourages students to understand multiple perspectives. ln sharing their ideas, students take ownership of their learning and 

negotiate meanings rather than rely solely on the teacher: th.is increases their self-esteem, and ensures all students contribute to the 

discussion. Think-Pair-Sha.re can be applied at any given moment in the classroo m, but is most successful when thoughtfully 

planned into lessons: 

Process: 

Th.ink: ( L min - 3 min) 

l . Create or ~elect meatie r or ' high level' questions while plamting your lesson 

2. Have students journal or quick-write in response to the question to deepen the tltinking experience. 

3. Enforce expectations for quiet time 

4. Use a timer to prov ide students sufficient think time 

Pair: (2 min - 5 min) 

l. Be pmposeful in pairing students (e.g. homogeneous or heterogeneous, girl vs. boy) 

2. Use protocols for determining wltich student speaks first (e.g. " Partner A" and "Partner B") 

3. State expectations for listening and speaking 

4. Use a timer to ensure each stltdent has adequate time to speak 

Share: (2 min - 10 min) 

l. Have students share what their partner said, ra the r than their thinking 

2. Use a ' student coach ' to call on students during tl1e whole class share out 

3. Remind students to use Academic Discourse when sharing 

\ 
Assessment Method: 
- Listening skills 
- Educator observation of class discussion 
-Writing task tied to learning objective 

Assessment Tool: 
- Think-Pair-Share Rubric 
- Exit ticket with task(s) demonstrating 
learning 

Resources: 
-Think-Pair-Share template 
- Costa' s Levels of Questions 
- Everybody Writes 
- Academic Discourse Stems 
Video: 
http ://serc.carleton.edu/detail s/files/194 73 .html 

• 

• 



Teacher Name _________ _ Date 

Think-Pair-Share -A Tool for Increasing Constructivism in Your Classroom 

• Question 1 - What are the key components of "Think, Pair, Share"? 

Think Pair Share 

(Take a few moments to organize your thoughts (Paraphrase and write out the new ideas you learn (Prepare to share both your and your partner' s 

and write them down) . after speaking with your partner). answers with the class, if called upon. Use the 

(Allow at least 1/3 of the total activity time for student (Allow about 1/3 of the total activity time for student space below to capture additional comments from 

"thinking") "pairing") your classmates) . 

(Allow about 1/3 of the total activity time for whole 
class "share out") 

Helpful Hints/Suggested Best Practices: 

• Choose "meaty" questions to think about. • Use protocols for determining which student . Use a "Student Coach" to call on students 

. Implement "Everybody writes" to deepen the 
speaks first (e.g. the partner with the earlier during the whole class share out. Establish the 

thinking experience 
birthday, assign "Partner A" and "Partner B" , routine for the Student Coach to alternate 
the partner with fewer siblings, etc) gender when calling on students to ensure 

• Use a timer for thinking not just the body equity or use equity sticks or other random . Be purposeful in selecting or helping students to 
language of students who are finished. 

select who they will share with. 
generator. 

. Enforce expectations for quiet think time. • Have students share what their partner said 
• State expectations for conversation vs. turn 

taking- both have their place. 
rather than their own original thinking. 

• Remind students to use Academic Discourse • Use a timer to ensure that students have time 
to pair. 

skills in sharing the ir responses. 

. Be explicit in expectations for listening as well 
as speaking. 

Additional Places for Resources : Teacher Resource Portal 



Think-Pair-Share Planning Template 

Question 2 - ? 

Think 

(Take a few moments to organize your thoughts 

and write them down). 

{Allow at least 1/3 of the total activity time for student 
"thinking") 

How long? 

Everybody writes? 

Where? 

Format? 

Expectations 

Interactions 

Seating 

Materials 

• 

Pair 

(Paraphrase and write out the new ideas you learn 

after speaking with your partner) . 

{Allow about 1/3 of the total activity time for student 
"pairing") 

How long? 

Partners? 

Sharing Sequence? 

Conversation vs. Turn taking? 

• 

Share 

(Prepare to share both your and your partner' s 

answers with the class, if called upon. Use the 
space below to capture additional comments from 

your classmates) . 

{Allow about 1/3 of the total activity time for whole 
class "share out") 

How long? 

How will they share out? 

Who leads? 

What do they share? 

What do they do while others share? 

What Academic Discourse skills will they be 

practicing during the share out? 

• 



Think-Pair-Share 

Question - ? 

Think I Pair 

(Take a few moments to organize your thoughts I (Paraphrase and write out the new ideas you learn 
and write them down) . after speaking with your partner) . 

(Allow at least 1/3 of the total activity time for student I (Allow about 1/3 of the total activity time for student 
"thinking") "pairing") 

Share 

(Prepare to share both your and your partner' s 
answers with the class, if called upon. Use the 

space below to capture additional comments from 

your classmates) . 

(Allow about 1/3 of the total activity time for whole 
class "share out") 



~ Thr-ee SWO' Intellect! I ground floor I ______. 

BLOOM'S TAXONOMY and Costa's Levels of Questioning 
The Student will ... 

Knowledge Comprehension Application Analysis Synthesis Evaluation 
(Remembering) (Understanding) (Applying) (Analyzing) (Creating) (Evaluating) 

Learn specific facts, ideas, Ability to grasp the meaning of Ability to use learned material Ability to break down material Ability to put parts together to Abi lity to judge the value of 
vocabulary; material ; communicate in new and concrete situations; into its component parts and form a new whole ; use material (statement, novel , 
remembering/recalling knowledge ; understanding use learned knowledge and perceive interrelationships. elements in new patterns and poem , report , etc.) for a given 
information or specific facts. information without relating it to interpret previous situations. relationships. purpose ; judgment is based 

other material. on given crite ria . 

Introduction of knowledge Practice knowledge learned Demonstrates mastery of knowledge learned 

Level One-the basement Level Two- the ground floor Level Three-the penthouse 
Bv doinq the followinq ... Bv doinq the fo//owinq ... Bv doinq the followinq ... 
col lect, copy, alter, associate acquire , adopt, analyze, arrange, alter, build , appraise, argue, assess, 
define, describe, ca lculate, categorize, apply, assemble , capita lize, break down , combine , compose, challenge, choose , 
examine, change, communicate , constru ct, consume, categorize , classify, construct, create , develop, conclude , criticize, 
find , convert, demonstrate, develop, compare, contrast, deduce, estimate, critique, 
group, distinguish , discuss, determine, diagram, form a new. .. , debate, decide, defend , 
identify, indicate, expand, explain , experiment, differentiate, discuss generate, discriminate, discuss, 
label, list, locate, inform, formulate , causes , hypothesize, document, draw 
match , name alternatives, outline, manipulate, dissect, distinguish , imagine, improve, conclusions, 
name, paraphrase, organize , give reasons , infer, invent, editorialize, eva luate, 
omit, observe, rearrange, reconstruct, relate , report , order, modify, grade, 
point, provide, relate , restate (own words), search, show, separate, sequence, plan, predict, interpret, 
quote, summarize, solve novel problems, survey, produce, propose, judge, justify, 
read , recall, recite , tell the meaning of, tell consequences , take apart, reorganize, rewrite , revise, prioritize , 
recognize, repeat, translate, try, test for, simplify, synthesize rank, rate , recommend , 
reproduce , understand, use, utilize why reject, 
say, select, sort, spell , verbalize, support, 
state, w rite validate, 
tabulate , tell , touch , weigh 
underline, 
who, when, w here, what 

• • • 



0 
Knowledg~Level1A 

(Remembering) 

Skills Demonstrated: 

• Observation and recall of 
information 

• Knowledge of dates, 
events, places 

• Knowledge of major ideas 

• Master of subject matter 

\/'Vhat is ... ? 

How is ... ? 

\/'Vhere is ... ? 

\/'Vhen did __ happen? 

How did ? 

\/'Vhy did ... ? 

How wou ld you describe ... ? 

\/'Vhen did ... ? 

Can you reca ll. .. ? 

How would you show ... ? 

Can you select ... ? 

\/'Vho were the main ... ? 

Can you list three ... ? 

\/'Vhich one .. . ? 

\/'Vho was ... ? 

Comprehension-Level 
18 
(Understandinq) 
Skills Demonstrated : 

• Understanding 
information . Grasp meaning 

• Translate knowledge into 
new context . Interpret facts, compare , 
contrast 

• Order, group, infer causes . Predict consequences 

How would you classify the 
type of ... ? 

How would you 
compare/contrast. .. ? 

Will you state or interpret in 
your own words ... ? 

How would you rephrase the 
meaning ... ? 

\/'Vhat facts or ideas show ... ? 

\/'Vhat is the ma in idea of ... ? 

\/'Vhich statements support ... ? 

Can you explain what is 
happening .. . what is meant. .. ? 

\/'Vhat can you say about. .. ? 

\/'Vhich is the best answer ... ? 

How would you summarize .. . ? 

0 
Application-Level 2A 
(Applying) 

Skills Demonstrated: 

r 
Use information 
Use methods, concepts , 
theories in new situations 

So lve problems using 
required skills or 
knowledge 

How would you use .. . ? 

\/'Vhat examples can you find 
to .. . ? 

How would you 
solve __ using what you 
have learned ... ? 

How would you organize 
___ to show ... ? 

How would you show your 
understanding ... ? 

\/'Vhat approach would you use 
to ... ? 

How would you apply what you 
learned to develop ... ? 

\/'Vhat other way would you 
plan to ... ? 

\/'Vhat would result if ... ? 

Can you make use of the facts 
to ... ? 

\/'Vhat elements would you 
choose to change ... ? 

\/'Vhat facts would you select to 
show ... ? 

\/'Vhat questions would you ask 
in an interv iew with ... ? 

Analysis-Level 28 
(Analyzing) 

Skills Demonstrated : 

• Seeing patterns 

• Organization of parts 

• Recognition of hidden 
meanings 

• Identification of 
components 

\/'Vhat are the parts of .. . ? 

How is __ related to ... ? 

\/'Vhy do you think ... ? 

\/'Vhat is the theme .. . ? 

\/'Vhat motive is there ... ? 

Can you list the parts ... ? 

\/'Vhat inference can you 
make ... ? 

\/'Vhat conclusions can you 
draw ... ? 

How would you classify ... ? 

How would you categorize ... ? 

Can you identify the different 
parts ... ? 

\/'Vhat evidence can you find .. . ? 

\/'Vhat is the relationship 
between ... ? 

Synthesis-Level 3A 
(Creating) 

Skil ls Demonstrated: 

Evaluation-Level 38 
(Evaluating) 

Skills Demonstrated : 

• Use old ideas to create 1 • Compare and 
discriminate between 
ideas 

new ones 

• Generalize from given 
facts 1 • Assess value of 

theories, presentations 
Make choices based on 
reasoned argument 

• Relate knowledge from 
severa I areas 1 • 

• Predict , draw conclusions 

Do you agree with the 
actions ... ? with the 
outcomes ... ? 

\/'Vhat is your opinion of .. . ? 

How would you prove ... ? 
Disprove ... ? 

Can you assess the value or 
importance of .. . ? 

Would it be better if ... ? 

\/'Vhy did they (the chara cter) 
choose .. . ? 

\/'Vhat would you 
recommend .. . ? 

How would you rate the ... ? 

\/'Vhat would you cite to defend 
the actions . .. ? 

How would you evaluate .. . ? 

How could you determine .. . ? 

Do you agree with the 
actions ... ? With the 
outcomes .. . ? 

\/'Vhat is your opinion of ... ? 

How would you prove ... ? 
Disprove ... ? 

Can you assess the value or 
importance of ... ? 

Wou ld it be better if. .. ? 

\/'Vhy did they (the character) 
choose ... ? 

\/'Vhat would you 
recommend .. . ? 

How would you evaluate ... ? 

How could you determine ... ? 

\/'Vhat choice would you have 
made ... ? 

Can you make a distinction I \/'Vhat choice would you have? 
between ... ? 

\/'Vhat would you select. .. ? 

How would you prioritize ... ? 

\/'Vhat judgment wou ld you 
make about ... ? \/'Vhat is the function of ... ? 

\/'Vhat ideas justify ... ? 

How would you estimate the 
results for .. . ? 

\/'Vhat facts can you compile ... ? 

Can you construct a model that 
would change ... ? 

Can you think of an original 
way for the ... ? 

Based on what you know, 
how would you explain ... ? 

\/'Vhat information would yo u 
use to support the view ... ? 

How would you justify ... ? 

\/'Vhat data was used to make 
the conclusion ... ? 

\/'Vhy was it better that ... ? 

How would you prioritize the 
facts ... ? 

How would you compare the 
ideas ... ? 



TITLE: Teaching Levels of Questioning 

OBJECTIVES: 
• Students w ill learn the concept of Higher Order Thinking 
• Students w ill practice formulating questions of increasing complexity 
• Students will reflect on how questioning skills can help them learn 

Time in minutes/ 
Materials 

Start - 10 
res 

11 -15 

ACTIVITY 

Group students with cut pictures 
Give each person a piece of a picture, instruct him or her to find the 
people with the rest of the picture and form a new group. 

Explain the Purpose of Improving Inquiry Skills 
Good questioning techniques are very important in learning. 
Effective learners use questioning to help motivate themselves to pay 
more attention in class and to re member information better. 
Questioning can be used to help us to reason through problems and 
to put pieces of information together in new ways-like we just did 
with our pictures ... .. 
All levels of questions are important, necessary, and serve a purpose 
depending on the situation. Sometimes, we need low levels of 
questions to gain information, but, being able to define a word or 
remember a fact isn ' t an end in itself . It ' s how we use that 
information that helps us truly learn, and it ' s how we apply that 
information that is most important. All levels of questions work 
together to helps us learn-no one leve l is "better" than another­
they ' re al l needed for learning, and our ultimate goal is to get to the 
top levels. 
Levels of Questioning are part of the way we communicate with 
each other. It helps you not only to read, but to understand and 
relate to what you're reading. There 's a difference between asking 
and answering questions. It takes real understanding of a topic to 
ask a good question ... a question that really makes someone 
consider and THINK. 

Adapted fro m: www.scoe.org/docs /avid/inquiry_script.doc 

• • • 



TOTAL TIM E: 55 minute s 

Levels of Questions Instruction 
Distribu te handout 
I like lo begin with a metaphor of a build ing. There 's the basement, 
the ground floors, and the penthouse. All are necessary. The 
basement helps you store important things for later. You can enter 
on the ground floor. And the penthouse, that 's the icing on the 
cake-you 've arrived! 
Review each of the different levels of questioning : 

•!• Level l is like the basement-important information you need to 
have . These would be definitions, numbers, formulas . 

11 - 20 •!• Level 2 is where you lake those definitions, numbers and formulas 
Blooms/Costa's Handout and put them to use. It 's where you enter the building of thinking . 

You use the formulas, you translate the words, you back up ideas, 
you compare and contrast. 

•!• Level 3 is the b ig time. You 're "moving on up to that deluxe 
apartment in the sky," to quote the Jeffersons. This is where you 
make the information your own. Here is where you synthesize, judge, 
create, 
Be sure to give some examples of questions from each level. You 
can use the handout . II combines Costa 's levels and Blooms 
Taxonomy, ii explains what each level means, skil ls used, and 
provides question starters. 

21 - 40 Practice Generating Questions 
One picture for each Have each group use a picture to create one question from each of 
group (the one they put Costa's three levels 
together) Read questions aloud and evaluate lo level as a class 

41 -55 Reflection / Debrief 

- Discuss as a group how this concept of levels of questions could be 
used in all their other classes (i.e., they can identify which type of 
tasks they are being assigned, they can create questions of their 
own, they can evaluate benchmark or other exam questions for 
complexity) 

Alternative Way_s to 12resent this Some teachers like to read a fairy tale to their class and have them 
information make questions about the fairy tale rather than off a picture, as is 

suggested in this lesson. This gets fun when you get questions such as 
"How is the first litt le pig different than the third little pig (level 2)", or 
"What would happen if Hansel and Gretel d id not push the witch into 
the oven (Level 3)? " 



Extensions Each day, have students p ractice identifying levels by finding where 
on Bloom 's or Costa's the tasks you assign them fall 
Teach one [Costa) or two [Bloom's) level[s) per day, review the 
definitions of signal words, practice each level before moving to the 
next by creating questions with homework and/or notes . 
When reading for information or watching a video for information, 
have students create questions from each level and answer them. 
This could be extended further into a Socratic seminar [this strategy 
to come later!) 
When reviewing for a test, have students create their own test made 
up of 5 level l questions, 3 level 2 questions. and one level 3 
question. Have them d iscuss and defend why each question is of 
that level. Then, they can use those questions as study guides. 
Make a poster of the handout to hang in your c lassroom. 

Adapted fro m: www.scoe.org/docs /avid /inquiry_script.doc 

• • • 



Think-Pair-Share Rubric 

Quality of Think Time I On-task behavior for less On-task behavior for 70%- On-task behavior for 100% On-task behavior for 100% of the 
than 70% of the time. Off- 90% of the time. Off-task of the time. Students write time. Students first write down 
task behavior includes behavior includes talking, down answers or thoughts. answers or thoughts but then 
talking, not writing, or doing not writing, or doing revise and add to their writing to 
something other than something other than add evidence and refine their 
thinking and writing down thinking and writing down argument. 
answers or thoughts. 

I 
answers or thoughts. 

Quality of Pair I On-task behavior for less On-task behavior for 70%- On-task behavior for 100% On-task behavior for 100% of the 
than 70% of the time. Off- 90% of the time. Off-task of the time. Students both time. Both students in the pair 
task behavior includes behavior includes talking listen and share answers. listen and share their answers. 
talking off topic, not off topic, not speaking, or The pair follow-ups each other 
speaking, or doing doing something other with questions/ challenges to the 
something other than the than the assigned task. other student about his/her 
assigned task. answers and evidence. 

I 
Quality of Share I One or two students Two or three students Multiple students across the Multiple students across the room 

contribute to the discussion contribute to the room give answers in full give answers in full sentences 
and give little to no discussion and give sentences with academic with academic vocabulary and 
evidence to support their answers with evidence vocabulary and evidence. evidence. All of the students in 
statements. and full sentences. Most of the students in the the class track the speaker. 

class track the speaker. Students build off or comment on 
each others' responses. 



Standards-based Small Group 
Aligned to the following TCRP Indicators : 
1. la, 1.3a, 1.4b, 3. la, 3. lb, 3.2a, 3.3c, 3.4b • 

------------
Purpose: 

Standards-based small group instruction is focused on teaching a specific grade level standard to a small 
group of students, often as a differentiation or remediation strategy. Students are given additional 
opportunities to practice a skill and receive more individualized feedback based on their performance. In 
learning a small , focused and strategic lesson, the learner is able to focus on acquiring a single skill or 
process, and then practice it in an authentic context in the subsequent activity in order to " learn by 
doing." The goal of small group instruction is to teach a standard in small portions, to practice a ski ll , and to 
understand it in a meaningful way in order to meet the individual needs by working with subsets of the class . 

Process: 
* Recommended Length = 15 - 25 minutes, including direct instruction and guided practice. 

1. Educator identifies a teaching need or goal by analyzing data from benchmarks, interims, CST, or 
standards-based exit ticket. 

a. It is imperative that the educator carefully analyze student performance in order to identify the 
exact mi sconception or skill deficit. 

2. Educator pulls a small group of 3-6 students who share the same misconception or skill deficit. 
a. Educator should be clear about the students ' shared misconception or skill deficit. 
b. It is helpful to show students the data you used (the actual assessment) to determine their 

needs and be clear about your objective for the small group instruction. 

3. Educator provides direct instruction on the concept or skill ("I do"). 

4. Educator allows time for guided practice on the concept/skill and for questions/answers ("We do"). 

5. Educator gives learners and opportunity to independently practice their learning in class and receive 
immediate feedback on their performance (" You do"). 

6. After learners have had adequate time to practice their learning independently, educator must re­
assess to ensure mastery of the objective. 

Assessment Method: 
Standards-based quizzes in class 
based on instruction. 
Standards-based tests in class 
Annotations on readings or graphic 
organizers 

Assessment Tool: 
Exit Tickets 
Quick Quizzes 
Aspire Interims Assessments 
Aspire Benchmark Assessments 
CST or Pre-CST Assessment 
COI 

Resources: 

- Standards-aligned reproducible books for grades 6-8 : 

Buckle Down Books from Triumph Learning 

Standards-aligned reproducible books for grades 6-1 0: 

Measuring Up from People 's Education 

- Standards-aligned reproducible books: Curriculum 
Associates: California 

- CA CST Released Questions: 
http://\\\\ \\'. cde. ca. gO\ ·/ta/t glsr/cssO 5 rlq. asp 

- CA CST Blueprints to Guide Instructional Choices: 
http://w\vw.cdc.ca.gov/ta/t glsr/blucprint s.asp 

• 

• 



l•-i LESSO PLAN TE1\1PLATE 
College for Certain 

INDICATOR LESSON COMPONENTS TIME 

1.4 A, B OPENING 
Introduce the lesson objective and lesson purpose. Activate students' prior knowledge. 

1.2A,B DIRECT INSTRUCTION 
Introduce new material, use a Think Aloud or other method to show the steps, activity, or process 

that students will be doing. Align to objective(s). 

1.5 A, B How will you gauge students' understanding? How will you respond to the infonnation you collect? 

1.2 A, B GUIDED PRACTICE 
In partners, pairs, or whole-group, guide students as they practice new content knowledge and/or 

complete the steps, activity, or process. Align to objective(s). Align to direct instmction. 

1.5A,B How will you gauge students ' understanding? How will you respond to the infonnation you collect? 

1.2 A,B INDEPENDENT PRACTICE 
Provide students the opportunity to complete the steps, activity, or process on their own (i.e., task, 

assignment, activity). Align to objective(s). Align to direct instmction. 

1.5A,B How will you gauge students ' understanding? How will you respond to the infonnation you co llect? 



l•filiWai LESSON PLAN TEMPLATE 
College for Certain 

1.2A, B CLOSING 
Review what students learned. Refer back to the objective(s) . Preview upcoming lessons/content. • 

1.lB ASSESSMENT/EVIDENCE OF LEARNING 
What evidence will you use to detennine students ' mastery? Make sure this is aligned to the 

objective(s). 

• 

\ 

• 



The Architecture of an Effective Minilesson 

Standard & Lesson Objective: 

Opening the Lesson (time: 10 min.) 

D Yesterday, we ... 

D Today, we are going to ... 
D In this lesson, you will be able to ... 

D This is important because ... 
Instruction and Modeling (time: 10 min.) 

D means 

D I am going to show you what it looks 
like when I .. . 

D Watch me as I ... 

D Hmmm ... let me 

D Boys and girls, I hope you saw me ... 

D (misconception) Why wouldn't it 
be what evidence supports? 

Guided Practice (time: 10 min.) 

D Now, you're going to t ry ... 

D Turn to your partner and tell them 
what we're going to do. 

D Let's Pair Share (cooperative 
learning structure) ... 

D Let's try this together. 

Closing the Lesson (time: 5 min.) 

D Today you learned ... 

D With your partner, please discuss 
today's learning. 

D Please take out your and 
write down what you've learned. 

D So, today and every day, you will ... 
D Now take out your __ and work 

on __ independently. 
Supplementary Materials 

D 
D 

D 

D 
D 

D 

Adapted from Writing Minilesson, Teachers College Writing Proj ect, Columbia University 



Socratic Seminar 
Aligned to the foJlowing TCRP Indicator : 3.3A, 3.3B, 3.3C, 3.4C 

Purpose: 
T11e goal of a Socratic seminar is for students to help one another understand the ideas, issues, and values reflected in a 

specific te;d . Students are responsible fo r facilitating a discussion around ideas in the teA1: rather than asserting 

opinions. T11rough a process of listening, making meaning, and finding common ground students work toward shared 

understanding rather than trying to prove a particular argument. A Socratic seminar is not used fo r the purpose of 

debate, persuasion, or personal reflection, as the focus is on developing shared meaning of a text. 

Process: 

(recommended time: 2 - 4 days) 

l. Choose a text Socratic seminars work best with authentic texts that invite authentic inquiry 

2. Prepare students While students should read careful!~ and prepare well for every class session, it is usually 
best lo tell students ahead of time \\hen they will be expected to participate in a Socratic seminar so that they 
annotate the text as they read . 

3. Prepare the questions: Though students may eventually be given rcsponsibilit~' for n11111ing the entire session, 
the teacher usuall:i- fills the role of cliscussion leader as students learn about seminars and questioning. 
Generate as many open-ended questions as possible, aiming for questions whose value lies in their exploration, 
not their ans\H:r 

4. Establish student expectations Ask students to differentiate between behaviors that characterize debate • 
(persuasion, prepared rebuttals, clear sides) and those that characterize discussion (inquiry, responses that grow 
from the thoughts of others, communal spirit). Ask students to hold themselves accountable for the norms they 
agree upon. 

5. Establish your role : Though you may assume leadership through determining which open-ended questions 
students will explore (at first). the teacher should not sec him or herself as a significant participant in the 
pursuit of those questions. You may find it useful to limit your intrusions to helpful reminders about 
procedures, r..::sist the urge to correct or redirect, relying instead on other students to respectfully challenge their 
peers' interpretations or offer alternative views . 

6. Assess effectiveness : The most global measure of success is reflection on the degree to "hich text-centered 
student talk dominated the time and \YOrk of the session . Understand that. like the seminars themselves, the 
process of gaining capacity for inquiring into text is more important than ·'getting it right" at any particular 
point. 

Assessment Method: 
- Reflection 
-Written Response 
-Educator Observation 

Assessment Tool: 
-Discussion Partner Evaluation 
-Socratic Seminar Rubric 

Resources: 
-Guidelines for participants in Socratic Seminar 
-Socratic Seminar Preparation Sheet 
-Open Ended Questions for Socratic Seminar 
-Socratic Seminar Question and Note Organizer 



Guidelines for Participants in a Socratic Seminar 

Inner Circle 
1. Refer to the text when needed during the discussion. A seminar is not a test of memory. 

You are not "learning a subject"; your goal is to understand the ideas, issues, and values 
reflected in the text. 

2. It's OK to "pass" when asked to contr ibute. 

3. Do not participate if you are not prepared. A seminar should not be a bull session. 
4. Do not stay confused; ask for clarification. 

5. Stick to the point currently under discussion; make notes about ideas you want to come 
back to. 

6. Don't raise hands; take turns speaking. 
7. Listen carefully. 
8. Speak up so that all can hear you . 
9. Talk to each other, not just to the leader or teacher. 
10. Discuss ideas rather than each other's opinions. 
11. You are responsible for the seminar, even if you don't know it or admit it. 

NOTE: You MUSl contribute at LEAST orne time in the discussno01 if you are going 
to pass the seminar! 

Outer Cirde 
l. Consistent in tracking the participation of their inner circle partn er 
2. Provides accurate and insightful feedback to inner circle partner 
3. Does not disrupt inn er circle process and/or distract other outer ci rcle participants 
4. Takes concise and insightful notes based on inner circle discussion 
5. Generates post-semina r questions that :are reflective c:ind demonstrate the ability to be an 

active listener and a good critical thinker 
6. 

Did your partner .... 
Speak loudly and clearly? 
Use the text to find support? 
Stick with the subject? 
Paraphrase accurately? 
Support each other? 

Cite reasons and evidence for their statements? 
Listen to others respectfully? 

Question others in a civil manner? 

Talk to each other, not just to the leader? 
Ask for help to clear up confusion? 
Avoid hostile exchanges? 

Seem prepared? 

BE SURIE TO GIVE THIEM SPECIFIC FEEDBACK ON THEIR PERFORMANC!En 

DAY Of SlEMllNAR INFORMATION 
For the 1st seminar I am a member of the circle ----· 

IVly partner for this seminar is ________ _ 



i 

I 
Socratic Seminar Preparation Sheet I 

! 

I 
Student Name: 

~~~~~~~~~ 

el 
! 

Directions 
• Review all of you r organizers, class notes, text books, exams etc. .. 
• Choose THREE topics(social, political, environmental, ecological movement, legislation, foreign 

policy etc. .. ) from THREE different historical eras and THREE different focus questions 
• Combine ONE topic and ONE focus question and write THREE quest ions 
• NOTE: if you want to challenge yourself you may make a further connection and relate it to a 

current event or issue 

FOCUS QUESTIONS 
1. What is the American Dream? The Arnerican Nightmare? 

2. How is progress def ined? (i ndustrial ization, global ization, technology, human rights, 

envi ronment) 

3. What are the pqsitive and negative aspects of being a world power? 

4. How does leadership and the way it interfaces with the socio-cu ltu ra l elements of society 

shape and def ine each era's history? (counter cu lture, minorities, regiona l outlooks1 rel igious 

movements) 

Here are some sentence starters if you get stuck ..... 
.., "How do you think (economic poiicy/legislation) connects to Occupy L.A. and the interplay 

between leaders and society? 
" "What are some of the positive outcomes of (social, politica l, economic issue/policy/law) and how • 

does it relate to the /\merican Dream7 
,. ·How does the movement re late to the negative aspects of progress7 
e »what are the ramifications of (foreign po licy/economic issue) and how does it 1-elate to the 

positive/negative aspects of being a world power7: 
., How did the · (counter culture/ religious leaders) of the (era) 

impact (social/political issue) during its time and how does it relate to 
_ ______ (current issue) today? 

QUESTIONS 

1. 

2. 

3. 

• 

I 
i 
I 
I 
I 
i 



. .\'A!UE _ ____ _ _ _ _____ i>,~(r~-- ~·.;,1r.1<!-· - . 

Qpe~•E_n~~~ Qt.ie5ti<;ii~s fOt.: a . so~tallc Seimif1-~: 

When prepattn·g fo1:a:so~ratiC .s~rnin~rj wr.te qiiastioorusrng tnese· seritence fram~.to $timi1f8.te your· thlnkfr•g $tkiurth( 
arti.cle(s) you read. Choose and· Coriip[ete 5 of the fonowlng: 

• · Wha{ puules·mf: !i.~· 

• I'd tiketo+a!kiNltnpebpie a.bout., 

l'ni: confused "aboUt ... , 



Socratic Seminar Notes for Questions 

In addition to your questions, you must 

Come prepared with notes from the topic and era related to your three questions 

You MUST be able to discuss your questions and those of others by using EVIDENCE from the unit 

under discussion 

There must be AT LEAST THREE (FOUR is better) major pieces of evidence noted for each question. 

This includes legislation, events, cause and effect, circumstances etc .... 

Note the TOPIC, ERA and re-write your QUESTION in the left hand column 

Example: 

Topic of Question: Credibility Gap (JFK, LBJ era) 

• 

--------- ·-- -----·---·---•-r--------- --·---· 
To ic ··Era -Question 

EXAMPLE 

Topic and Era 
Credibil ity Gap 
LBJ/Vietnam 

QUESTION 
What are the ramifications of 
the Credibility Gap and the 
disi llusionment of the American 
people, and how does it relate 
to the negative aspects of being 
a world power? 

1. Topic and Era 

QUESTION 

EVIDENCE/Historical Facts and Information 
·--------------~! 

1. During Vietnam War 

2. Government kept information about Vietnam War from the publ ic 

3. People found out they tried to cover it up 

4. No one t rusted the government 

1. 

2. 

3. 

4. 



.----- -· 

2. Topic and Era 
1. 

QUESTION 

2. 

! 

' 

3. 

4. 

3.Topic and Era 
1. 

QUESTION 
2. 

3. 

4. 



------ - --- --------------------

DIRECTIONS 

Socratic Seminar: Industrializat ion and Progressivism 

Question and Note Organizer 

During your Socratic Seminar you will be responsible for: 

.. 2-3 comments on what others are saying 

e Writing down at least ONE further question you have based on the discussion. 

NOTES/ INSIGHTS 
What____ said made me think about. ... 
What really struck me about what ___ said is ..... because ...... . 

1. 

2. 

3. 

FURTHER QUESTIONS 

I wonder why. .... I wonder how..... I stm want to know why. .. 
I still want to know how .. . 

• 

• 

··-··:.·· 

• 



DIRECTIONS 

Socratic Seminar: Industrialization and Progressivism 

Question and Note Organizer 

During your Socratic Seminar you will be responsible for taking notes and jotting down further questions you have 

based on the questions you and your group discuss. You will turn this in at the end of class with your questions 

and reflection sheets. PLEASE WRITE THEM IN BULLET POINTS 

NOTES/INSIGHTS 
.'·,'' .. ·.:·.·._ ... ,_: ... ·:._,_ .. · .. ' .. :.· .. :I. :'.;~-: ·:=-- .. ~ 

I ' 

' '· ... ~·· . \ ·.; 

FURTHER QUESTIONS 



Socm-atlc Sernina~ 
Discussigri Pairtr•er Ev¢11µat1on 

Nam~ ofpersqhyquJ1re ob~~rvin.9 . ~~----~-------~-----..,..------' 
Youf nanie ~~~---~---~~~~---~-~~~~~---~~--~ 
·-semfnar ropi~-.. -----------~~--...:.......-------

1} Record a check for each time.your partner'contriliuted!n ameao.ing:flii way:. . .. . . ·. . . . '. ~-- ':.:-:--:- -~- _ ... ..,,.. ·~-

. 2) on·a $ca1e or i-~; wtth s:be[ng thEi highest. how well clid · ~·our parioenfo al.the'f611PWfn9J ' 

: .:.,_._ AnalY51s .'and. R~asonrrig 
o.Jct yotir partner:~,.; .. 
Cite reasons. artd evi(le!nC{l for hislher'stat~me6l$ w ilh support from 1he ~a.xt? 
Demoniltriite thafthey had given thoughl:fµ! considefaticin tOthe topic? . ... 
~m11ide . relei.iant .and in5igntfulcorriments? 
oemonstrate.orgarnzeo thln'kfrig? . 
Move the disc1fssion· tu a deeper tevel?. 

NoteslCommenfs:. 

__ .• ·-- ·d!Scussfon ·Skills 
Did yi:ltir partn.er, .. 
Speak.IOudly and·ciearfy? 
StflY on tci-pic? 
Ta]](ditectly to Wier student$ ralherlhan:the teaptrer? 
Stay foctised on the dfsc!!Sslon'.? 
I nyite either people into th~ discu~kih? 

.. ·.. .. Share airtlrtie equally with otiierS. (d~ctnifalkmore fnar:i ms falno. O.~h~ts}'? 
Notes!Comm$nts; · 

__ ,_. _} C!vU.itY 
rnd :your partr:ief.. 
Ustf;lfrto others respectfully?', 
Enter thirdlscussion I ri a po lit~ ffianiit.if.? ' 
Avorq mappropnate tanguage{sl8t1g, sVie~ring}? 
Avoid hostile exchanges?' . 

. Question Cithers·m a civil manner? 
·Notes/Comments: 

I 
el 

I 

j 

I 

I 
I 

! 
i 
I 
! 

•• 

• 



.:c1.e.ariy refer:ences. 
1ext tti supp0rt 
t>2'3s_orun~. 

·' Demon$lrates. 
ihotJgh~ul. · · · . 

'..co.f1sideratlon Of the; 
toplt; 

. ~ Pro~ides .fol · ·· nt . - .. . ~lY§. .... 
. Bnd :kJ~Jghfi~ : . 
comments ·-ma~es .... · . · I ·J ··'· •. 

.riew connectt-0ns .. : ' ,,• . • . '•,,•. -

:. Derrinnstrates: 
· ~-x~p\i-O{t;;iU.Y kifiical 
.and organized . 
:thinking; · · 

. ! · Mhve~ th~ .tJiscussioil 
· :ida~Bp~r!evel. · 

• Speak~ loudly. an.q 
·cteariy. · 
. s1~0 on topic arid' 

· . tirings diScussion 
' back 0 n .iopk:)f . 

· neces~aw .. ... 
• • Talk~ oirecrly to olher 

srnd'en!s {father than 
theAeacner/. 

: • Sta)ls focused on the 
discussion. 

· .; . lnyites· other people · 
: 'lntO the dtncu~siOn. 
' . . '··'.. . . 
• • Shafes 'air fime' 
• .- ~quarry .~uM.·.omers, . 
• Re~ren~s:the 

1'eri1arks of others; 

·• Ustan.s·fo others 
.r9.$oectf u11y 6y: · 
maki~a :ere C.i;ntact; . 
with: th.e .stie;:iRer arid 
waltiflg·theiflurn to ·. 
·-SpeaK · · 

~ ·Rernart<s: <lte poiftl:i •· 
. and:demonsfrata a 

rlgh-iiJVar.or coneem' 
··tor toe fe€l)ing5:pf · 
oth~rs. · 

• Add.r~sses .otMr~ Jn a 
clvflrrranner.. us1ng a . 
: colleg(al ano 'friendly 
tone~. · · ·· · -

!. ~ianally ~ Rarely .. ·. . . .· ~ o?.iesnci 
references . . . ref eren:ces t€xt reference tE:xt 
-teXt lo 'suptiQd rnayref.eren~e , ··0srn·onstrntes 
re?sonilig; . tex(\rtcorrei:Uy;. Uthe or no·. . 0 

• 

• Demonstrates· • Demonstrates . cion~ioeralfon of 
cohsfrleration of awarnness of -the topic.-
· the lopic: the tcpk Dbf "Conirtlanls 
; Provflies . 1\ltte re~ecuoi:t ilr~.6n~~~!~ qr 
rei~vql)t <m ~-~~ :ITT:erevarit ... 
comrnen\s; '• C-0mrnEmt$·ar1; > Thitikin,'g'.is: 

"lni~·ktrig is mio3tly rele{Janl 'coolusedl 
:~learand. • Thitlk(n~ ·nr tj\sorgai1tzect~ CJ'( 
qrg;¥il~d , , mostly.cle.<lr·· stays ai a iieiry 

and ~f~E!8fae.d. s,upel)ld~rt~'J_el. 

• Sp~ak~ at Pn • M0$1fy 
._ apprnpiia~~ spa8'i<$ atan 

•. C!lntiot be heard; 
_or may. d6mfriate 
the con1/emaLion: revel to he ap p'iopriate 

= hearr..t · ie\·i::I but rnav • oemonsfr:at0s · 
• Stays on topic need fo be . ' 

and f oeused on ' coached. 
· lnap.propri~ 
disc!1:lss[on skil!s. 

lhe discussion, , Scmetim~~ 
• Aware. of straysfl'Q!.'n 

sharing 'air topfc; . 
tkr')e' .;vith • occasicil1atly 
others and <lonilna!Mthe 
may lnvjte . ; conversatki ri 
. \hem into lh~ , 
. c:onversatlo~. 
.-~ia)r 
6ccasf ot1afy 
.diraet' 
.cd"mmen1s. to · 
'teacner: · : " . .- . :..~ 

I · Usteris .. 
to othe.(s : 
fespe°ctfti11y~. 

-~ o·ses · , .. 
appiQrJnale : 
!an9uag~ ~·n~ 
tone., 

·Remarks: 
· dem0nstrate 
a cQi:lcerh ro-r 

. ~he. Teelin9·5:9f 
ott)ers: · ·· 

• us~iis · • May biJ' 
t6 others 'aistraci~d· ot rtoi 
respet;ttully; focused On the . 
otit maf ifot .· ~o~v,~~sati?n. . .· 
~ways lt;?k at • Jn.lerrup{s 
.111e spe·ar.eror ·lrequetifW> 
pia~:~orneUmes •,RemqrkS · 
rntetrup,t. - : . demonstrate 

•. ~tl.rk:s -... ;-; ': little aw~rf;lne$$ 
dem(JD~tr~ or sensltlvftyto 
an awareness · · h "f ·;_r. .. :. · r . . . .. _ . : t e e~1ng"p 
-Of feelings of ·r.ithets. · · 
others. . . • .uses ari 

· tiggressfve. 
threatening; 

. -OF~~lierwlse 
inap~rqpriate; 
fo~: 



Socratic Seminar Reflection 
Student Name: _______ _ 

All answers MUST be 1-2 sentences and follow all language conventions© 

1. Reaction: Consider how a specific comment inffuenced or changed your thinking about the topic and. 
Write down his/her comment and your reaction to his/her statement (consult your note/insight 
organizer) 

2. Do you feel you participated at an appropriate level? Why or why not? Please give specific examples of 
your level of participation. 

3. Imagine Socrates listened in on your Seminar: What do you think he would have to say about the 
quality of the participants? What do you think he would have to say about the topic discussed? 

4. Socratic Connections: Identify and explain a connection you made to one of the following: Circle ONE 
anC! then write your response OR use your own connection to an event or circumstance in the world 

. \ 
today. I 

Another writer - a pers9nal experience- a movie- a song- a person you know 
A photo/painting- a famous person- another culture- a news article . 

• 

• 

• 



RATE YOUR PARTICATION: Inner Circle 
Circle the score you feel you deserve for each section and write a 2-3 sentence response explaining and 
justifying your scoring. 

Taking a position on a question (inner) I s 4 3 2 1 
-

Usinq evidence to support a position or presenting factual information 5 4 3 2 1 
Drawir_:g another person into discussion 5 4 3 2 1 -
Asking a clarifying/further question or moving the discussion along 5 4 3 2 1 
Taking notes and writing commentary on discussion points 5 4 3 2 1 
Exp I a natio n/j ustifi cation 

RATE YOUR PARTICATION: Outer Circle 
-

Took excellent notes based on inner circle discussion 5 4 3 2 1 
Generated good questions based on discussion 5 4 3 2 1 
Attentive to my inner circle partner 5 4 3 2 1 
Completed the rubric for my inner circle partner correctly 5 4 3 2 1 
Appropriately and accurately provided my inner circle partner feedback 5 4 3 2 1 
Explanationl'.justification 

FINAL FEEDBACK 
1 Identify a personal goal for our next Socratic Seminar. 

2. Identify a group goal for our next Socratic Seminar and hovv you IJIOl).)d be willing to contribute to it 
and/or how it can be facilitated. 



Shared Inquiry 
Aligned to the following TCRP Indicator : 3.3A, 3.3B, 3.3C, 3.4A 

--~~~~~~~~~~~· 
Purpose: 

Shared Inquiry is a teaching practice similar to a Socratic Seminar, in which the leader guides students to think for 
themselves by anchoring discussion to open-ended (interpretive) questions . 111ese questions allow the leader and 

students to unlock the meaning of the te::\.1: together through close reading and discussion . With the help of follow-up 

questions, students are able to develop an IDEA, return to the text to support their idea with EVIDENCE, and as they 
listen, RESPOND to one another' s ideas. Shared Inqui ry discussions work well as models for persuasive writing, 
debate, response to literature, and literature circle discussions . 

Process: 
(recommended length : 45 minutes each class, for three to four days) 

First Day: 
Have students preview the story and do a text 
walk. 
Ask a few general questions 
Read aloud the text (or part of the text and 
students finish it at home) . 
Have students generate written questions about the 
text. 

T hi rd Day: 
Share directed notes and questions . 
Teach vocabulary word (one that w1locks greater 
meaning in the text) 
Give students a few questions to prepare for 
discussion 
Have students read a third time (for homework) 

Assessment Method: 

Student discussion 

Assessment Tool: 

Written Analys is 
Class discussion guidelines 

Second Day: 
Listen to questions, clear up minor 
misconceptions 
Teach directed notes and interpretive questions . 
Give a prompt on which to focus directed note­
taking. 
Have students read a second time (for 
homework) using directed notes. 

Fourth Day: 
Shared inqui ry discussion 
Writing after discussion 

Resources: 

Process for Shared Inquiry 
San1ple Shared Inqui ry questions 
Shared Inquiry Expectations 
Shared Inquiry Response Sheet 

• 

• 



Shared Inquiry Process from Junior Great Books 

First Reading-Teacher 

Annotating the Text-taking self-questioning notes 
C=Text Connection 
?-=When you have a question 

Sharing Notes 
Look over the story and find one place that you wrote a C for making 
a "text connection" and share with a partner. 

Sharing Questions-Teacher Makes T-chart 

I Questions I Answers I 

Reader's Journal-Students write a: 

Keeper Question: A keeper question is one that you want to continue 
thinking about. 

Connections Statement: 
Find a place where you wrote a C. 
Write it in your own words. 

Second Reading with Directed Notes-Student 

Mark places where ... (teacher gives an item to focus on). Think 
about reasons for marking it. 

Fluency: Reading With Expression 
Teacher asks the student to find a line in the story to read with 
inflection. 

Head in the Clouds: Students Make Mental Images -- ---------

My tavorite part was w11e11 .. . 

Vocabulary-
We are now going to look at the vocabulary word ____ _ 
(Ex: virtue- when you know and do the right thing). 

Listen in this part of the story for the word (Teacher reads) 
Can anyone put that in their own words? 

Shared Inquiry: Discussion 
Opening Question-............... ? (Students write their answers). 

Teacher asks someone to share their answer to the opening question. 

Student response, question the response or redirect the response. 

Look and cite something in reference to what another person was 
talking about? 

After Discussion: Building Your Answer 
You may now answer the question again based on the discussion. 
You can change or add to your original answer. 
Share answers agree with someone or disagree with someone. 



Reader's Journal: Writin 
Evidence 

lain-Teacher Makes T-chart 
Reason 

Our Collaboration: Reflecting on the Shared Inquiry Discussion 
I want us to reflect on what went well? 
What could we do better next time? 
How can it help to listen to people who disagree with you? 

To use shared inquiry in the most productive way you must: 

1. Be able to identify the kind of question your group is 
investigating. 

2. Be able to propose more than one plausible answer to the 
question. 

3. Give good reasons for each answer you consider. 
4. Weigh the strengths of the competing answers by testing them 

against the information you bring to the discussion. 

Consider the extent to which your answers reflect your prior 
knowledge and your belief system. 

Shared Inquiry Questions 

\1\1/11/ 
"'--'~// 

Factual questions - have only one correct 
answer. 

-..... I \ / 
Interpretive c4ucstions - have more than one --:=:­
correct answer that can be supported with -­
evidence from the text. 

Evaluative questions - ask us to decide whether 
we agree with the author 's point of view. The 
answer to an evaluative question depends on 
our knowledge, experience, and values, as well 
as our own interpretation of the work. 

• • 

Sequence of Questions 

OPENING QUESTION (1 question) 
• A general question that directs students into the text for 

an answer. 
• Introduces and explores ideas, topics, and themes. 

CORE QUESTIONS (2-5 questions) 
• Content specific 
• Examine central points 
• Interpret a passage, explore a quotation 

CLOSJNG QUESTION (l question) 
• E5tablishes relevance 
• Connects w ith real world 
• Applies to self 

Rules for Inquiry Discussions 
• Come prepared 
• Participate in the 

discussion 
• Listen to each other's 

point of view 
• Give others a chance to 

participate 
Avoid put downs 

• Disagree with the idea, 
not the person 

• Take turns spealdng 
• Stay focused on the 

question 
• THJNK before you 

speak 

• 



Sample Discussion Questions 
for Twenty Great Books Texts 

The fo llowing sets of questions for twenty Great Books texts are taken from anthologies 
published by the Great Books Foundation. For works originally written in English, the 
questions are applicable to any edition. For the selections by Gogol, Marquez, Plato, 
Sophocles, and de Tocqueville, the questions are coordinated to the particular translations 
t.hat appear in the anthologies. If a question refers to a specific passage in a text with 
numbered parts or chapters (pages vary by edition), the part or chapter is noted here to help 
find it. Non-text-specific questions have no such citations . 

Abraham Lincoln, Second Inaugural Address; Martin Luther King, "Letter from 
Birmingham Jail," in "Politics, Leadership and Justice," pp. 3-5. 

Thucydides, "The Melian Dialogue," in " Introduction to Great Books," First Series, 
pp. 25-33. 

N ikolai Gogol, The Overcoat, in "Great Books Reading and Discussion Program," 
Fourth Series, Vol. 3, pp. 273-308. 

Chinua Achebe, Things Fa!! Apart, in "Order and Chaos," pp. 300-305. 

Will iam Wordsworth, "Ode: Intimations of Immortali ty," in "Living with the Past," 
pp. 410--416. 

Gabriel Garcia Marquez, Otte Hundred Years ef S o!dude, in "Living with the Past," pp. 
441--446 (questions only, not text). 

Plato, Symposium, in "Great Books Reading and Discussion Program," Fourth Series, 
Vol. 2, pp. 212-270. 

Virginia Woolf, To the Lighthouse, in "Love and Marriage," pp. 294-302. 

Vladimir Nabokov, Lolita, in "Love and Marriage," pp. 306-314. 

Plato, Apology, in "Great Books Reading and Discussion Program," First Series, Vol. 
1, pp. 36-66. 

Jane Austen, Emma, in "Identity and Self-Respect," pp. 262-268. 

Ralph E llison, Invisible Ma11, in "Identity and Self-Respect," pp. 272- 280. 

Joseph Conrad, H eart ifDark11ess, in "Great Books Reading and Discuss ion 
Program," First Series, Vol. 1, pp. 68-171. 

Alexander Hamilton, John Jay, and James Madison, The Federalist, in "Great Books 
Reading and Discussion Program," Fourth Series, Vol. 3, pp. 220-27 1. 
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H erman Melville, Bii!J Budd, Sailor, in "Great Books Reading and Discuss ion 
Program," Second Series, Vol. 2, pp. 3-1---124. 

Henry David Thoreau, "Civil Disobedience," in 'Great Books Reading and 
Discussion Program," Second Series, Vol. 3, pp. 240-265. 

William Shakespeare, Hamlet, in 'G reat Books Reading and Discuss ion Program," 
Third Series, Vo l. 1, pp. 44-170. 

Thomas Jefferson, Declaration of Independence, in "Citizens of the World," pp. 
67-73 . 

.1\Jexis de Tocqueville, Ul"fD'America11s Are Often So Restless, in "Introduction to Great 
Books," Second Series, pp. 164- 168. 

Sophocles, Antigo11e, in "Great Books Reading and Discussion Progr am," First Series, 
Vol. 2, pp. 226- 267. 

Abraham Lincoln's Second Inaugural Address and Martin Luther 
K.ing' s "Letter from Birmingham] ail" 

Interpretive Questions 

In his second inaugural address, why does Lincoln adopt the attitude of "judge not that we 
be not judged," even though he believes slavery to be an offens e to God? 

1. Why does n't Lincoln feel triumphant regarding the successful course of the war? Why 
does he make no predictions about the war's outcome, but only express "high hope" 
for the future? 

2. Accord ing to Lincoln, did the North "accept" war because of its wish to preserve the 
Union, or because of its abhorrence of slavery? 

3. D oes Lincoln blame the South fo r causing the war? 

4. \V'hy does Lincoln point out that "the government claimed no right to do more than 
to res trict the territorial enlargement" of slavery? Is he suggesting that"' in so 
compromising, the North \Vas trying any means possible to avert bloodshed, or was 
avoiding its moral responsibility? 

5. According to Lincoln, why were peo ple who had so much in common-even praying 
to the same God-unable to avoid such a terrible conflict? 

6. Why does Lincoln suggest that bo th orth and South are being punished by G od for 
the offense of American slavery? 

7. Why does Lincoln avoid calling for vengeance against the side who "would make war 
rather than let the nation survive"? 
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8. Why does Lincoln think that, rather than a detailed speech outlining a course of 
action for t11e next four years, a brief statement about the sin of slavery and his wish 
that the nation bear "mal ice tO\;·ard none" is the appropriate subject for his address? 

Accord ing to Dr. f<-ing, in his "Letter fro m Birmingham Jail," why is mos t of t11e white 
community, including the clergy, blind to the jus tice of his protest? 

1. What does Dr. King hope to accomplish by writing his letter to the Alabama 
clergymen? 

2. Why do t11 e Alabama clergymen consider Dr. f<-ing, who was well known as president 
of the Southern Christian Leadership Conference, to be an outsider in Birmingham? 

3. If Dr. f<-ing is sincere in saying that the Alabam a clergymen are "men of genuine good 
will," how would he account for t11eir failure to recognize that "injustice anywhere is 
a threat to justice everywhere"? 

4. \v'h y does Dr. I<-ing call segregation a "disease"? 

5. Why does Dr. King find it es pecially difficult to explain racism to children? 

6. Why does Dr. f<-ing find "shallow understanding from people of good will" more 
frustrating than "absolute misunderstanding from people of ill will," and lukewarm 
acceptance "more bewildering than outright rejection" ? 

7. \Vhy is Dr. f<-ing confident dut "national opinion" will reveal the injustices that 
African Americans face? 

8. 1s Dr. King's letter intended to suggest that Christian segregationists, both mod erate 
and ex treme, are religious hypocrites who should be exposed? 

D o Abraham Lincoln and Martin Luther T<-ing share a philosophy of how to co mbat racial 
injustice? 

1. Why does Lincoln say that everyone involved in the Civil War knew that slavery was 
"somehow" t11e cause o f the conflict? Is he sugges ting that racial injustice is a deeply 
complex issue or t11 at most people find it a difficult problem to face? 

2. Why is Dr. f<-ing committed to nonviolent direct action, even in t11e face of rampant 
brutality against A frican Americans? 

3. \Xfhat does Lincoln mean when he says that both sides in the war "looked for an 
eas ier triumph, and a result less fundamental and astounding"? 

4. Would Dr. f<-ing call the Civil War a stage o f "self-purification" for the nation? 

5. \v'hy does Dr. I<-ing t11ink that if o ne breaks an unj ust law, he or she must do so 
openly and lovingly? 
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6. D oes the fact that Lincoln at first only tried to limit the expansion o f slavery instead 
of abolishing the institution prove Dr. King's point that moderates pose the greatest 
threat to achieving social justice? 

7. Why does Dr. King think it difficult fo r his ow n people to see that it is "the more 
excellent way of love and nonviolent pro test" that will achieve justice, and not "do­
nothingism" o r the hatred and des pair of black nationalism? 

8. D o Lincoln and Dr. King share th e same conceptio n of a Living God who punishes 
the perpetrators o f injustice? 

Evaluative Questions 

1. Are Americans as deeply divided today as in the time o f Lincoln? As in the time of 
Dr. King? 

2. Would Americans today wage war on each other in order to preserve the Union from 
divisio n? 

3. Are moderates or extremists the gr eater impediment to es tablishing justice? 

4. Has the "frightening racial nightmare" that Dr. King predicted would arise in America 
if racial equali ty were not attained already come about? 

5. J\re the nation and the world in "dire need o f creative extremists"? For what causes? 

6. Is it time for Americans to forgive each o ther fo r pas t injustices and "judge not that 
we be not judged"? 

7. D o our leaders today lack a moral co re? Do we romanticize pas t leaders, or do we 
really not have leaders today o f the caliber o f Lincoln and Dr. f<ing? 

8. Even though separation of church and state is a hallmark of American democracy, do 
our leaders need faith in G od to see the nation through times of crisis? 

9. Were the paths of righteous ac tion clearer in the times o f Lincoln, and Dr. f<ing, than 
they are today? 

Thucydides, "The Melian Dialogue" (from Book 5 of History ef the 
Peloponnesian War) 

Interpretive Questions 

According to Thucydides, are the Melians foo ls or heroes for refusing the Athenian offer? 

1. \Vhy do the felians decide to risk the annihilation o f their 700-year-old city rather 
than accept th e "fair o ffer" o f becoming a tributary state o f Athens? 
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2. \Vhy don't the Melian leaders al low the Athenian envoy to speak before the people? 

3. Why are the Melians convinced that they would be guil ty of "criminal cowardice" 
should they submit to the Athenians ' superior strength? 

4. Why do the Melians place their hopes in the rightness of their cause as well as in the 
Spartan sense of honor? 

5. Why do the Athenians know better than the Melians that Sparta will not come to the 
aid o f their kinsmen? Why do the Melians suffer the misco nception that it would be 
in Sparta's self-interest to come to their aid? 

6. Do the Melians have a keener sense of honor than the Athenians, or are they only 
using honor as a ploy for getting out of a difficult situation? 

Why do the Athenians give the Melians a chance to avoid a battle? 

l. \Xlhy do the Athen ians make cl ear from the beginning that they do not want to speak 
of justice? 

2. Why do the Athen ians try to convince the Melians that might makes right, rather than 
just threaten them with their power? 

3. Why do the Athenians desire a practical dialogue with the Melians, rather than long 
speeches with fine phrases? 

4. Why do the Athenians state that "this is not a competition in heroism between 
equals"? 

5. Are the Melians exaggerating, or are they correct when they say that the Athenians are 
only offering them slavery? 

6. Are we meant to accept the Athenians ' argument that weak island states that might 
take a "thoughtless step" pose a greater threat to tl1eir empire tlian strong mainland 
states? 

7. Do die Athenians not allow tl1e Melians to remain neutral because they do not trust 
tl1e Melians? 

Why do die Ad1enians wipe out the Melians altogetl1er, rather tlian merely subdue them? 

1. Are the Melians or the Atl1enians more responsible for tl1 e devastation of the 
Melians? 

2. \'V'hy do the Atl1enians believe they will fare better if their subjects fear them rather 
than trust them ? 

3. Why do the Atl1enians suggest tl1at being defeated by their own subjects is a worse 
fate tlian being defeated by a foreign power? 
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4. \\!hy do the A tJ1enians des troy die Melians if they believe that die "most successful 
people ... treat their inferiors fai rly"? 

5. Why are we told that treachery from widiin the city o f Melos led to die unconditional 
surrender of the Melians? 

6. Are we intended to see die Adienians as rudiless barbarians, or as doing what is 
necessary to survive in a dangerous, dog-eat-dog world? 

Evaluative Questions 

1. Should die Melians have accepted the Athenian o ffer? 

2. Which is more impo rtant- freedom or survival? Is hono r more important tJ1an life 
itself? 

3. Is it prudent or impractical to remain a pacifist in a violent world ? 

4. Does d1 e "natural law" diat tJ1e strong always rule over the weak apply in a 
democracy? 

5. Practically speaking, does tJ1e ques tion of justice arise only between people of equal 
power? 

6. Are die standards of justice for nations different dun those for individuals? Among 
countries, if not in our personal relationships, does might make right? 

7. D o you want your leaders to be motivated by the realpolitik of the A tJ1enian generals, 
o r by the sense of fair play and regard for justice argued fo r by die Melians? 

Nikolai Gogol, "The Overcoat" 

Interpretive Questions 

Why does die overcoat awaken Akaky to die world around him, making him " more live, 
even stronger-minded"? 

1. Why does everyone treat Akaky disrespectfully and make him die butt of jeers and 
jokes? Why does Akaky usually never say a wo rd when the young cl erks laugh at and 
play tricks o n him? 

2. Why does Akaky walk tJ1rough the streets w ithout paying d1e slightest attention to 
what is going on around him? Why does he see " his own well-formed, neat 
handwriting" superimposed on everytJ1ing? 
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3. When Akaky is forced to admit tha t he needs a new overcoat, why does he repeat in a 
dreamlike stupor, "So that' s it! J-Iere's how it turns out in the end, and I, really, 
simply couldn't have foreseen it"? 

4. \X!hy does the thought of th e 0\-ercoat-to-be make Akaky's existence "somehow 
fuller, as if he had married and another human being were there with him"? 

5. Why does Petrovich, along with Akaky, find digni ty through the creation of the 
overcoat? 

6. Why doesn't Akaky do any copying on the night after he first wears his overcoat? 

7. Why do all of Akaky's fellow workers make such a fus s about his new overcoat? \\!hy 
does the ass istant head clerk insist that Akaky toas t his new overcoat with 
champagne? 

8. Why after the party must Akaky restrain himself from galloping after a lady? Why 
does he find her body, "as tir with independent ... motion," fascinating? 

Why does Akaky's ghos t become an overcoat thief~ spreading terror th roughout St. 
Petersburg? 

l. \Xlhy does no one want to help Akaky find his stolen overcoat? 

2. Why does the loss of his new overcoat make Akaky assertive, so that for the first time 
in his life he decides to "show some character"? 

3. Wl1 y is the story told so that Akaky sickens and dies after he is reprimanded by the 
important personage? 

4. Why does Akaky use violent language on his deathbed? Why does he both swear and 
apologize in his final delirium? 

5. Why does Akaky's ghost tear o ff th e overcoats o f the meek as well as the high­
ranking? 

6. Why does the narrator assure us that the story of the ghost is completely true? 

7. Why is Akaky's ghost satisfied after taking the coat o f the important personage? 

8. Why does the important personage's encounter with the ghos t of Akaky cause him to 
treat his subordinates with more kindness and respect? 

J\.re we mean t to think that Akaky would have been better off had he not obtained the new 
overcoat? 

l. Why does Akaky love his work, finding an "interesting, pleasant world for himself'' in 
copying th e words of others? 
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2. \V'hy are we to ld that Akaky would often copy a paper for his own pleasure, especially 
if it were unusual for being addressed to some new or important personage? 

3. Is Akaky saintly or patl1etic for dutifully continuing to work when he is badgered by 
tl1e young clerks? 

4. \\/hy do A.kaky's words, "Let me be. Why do you do tl1is to me? ... " impress upon 
the new man in the office how badly he has treated ilie lowly cl erk? Why does the 
auilior say iliat upon hearing Akaky's words, tl1e new man seems as if "awakened 
from a trance"? 

5. Why does ilie autl1or want us to both pity and laugh at Akaky? 

6. \v'hy is Akaky all owed only a "brief moment" of happiness with his overcoat? 

7. D oes Akaky's short reign of terror mean that he, too, has become part of tl1 e general 
"wickedness o f man toward man"? 

I 

8. Why does the story end wiili tl1e sighting of a second ghost? Why does the second 
ghos t have a huge fist and a mustache, much like tl1 e iliief who stole Akaky's 
overcoat? 

E valuative Questions 

1. When does hierarchy in tl1e workplace become a source of chaos railier tl1an order? 

2. Which Akaky is better for society-tl1e oblivious, contented Akaky, or t11e avenging 
ghos t who ili rough his assertiveness makes people behave more humanely? 

3. Is ilie boredom and pointless ness in people's lives just as significant a cause of social 
unrest as injustice? 

4. Are some people natural victims? 

5. Can people control whether or not iliey are liked by oiliers? 

6\ D o you admire kaky for finding contentment in a limited, unambitious life? 
I 

I 
I 

Chinua Achebe, Things Fall Apart 

Interpretive Questions 

\V'hy does Okonhvo commit suicide, an act his tribe considers an o ffense against ilie Earth? 

1. Why is Okonhvo's fear of failure and weakness "deeper and more intimate" ilian his 
fear of evil and capricious gods, magic, and malevolent forces in nature? 
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2. Are we mean t to admire Okonkwo's achievements-his climb to distinction from a 
shameful childhood-or to condemn him and his overbearing and violent nature? 

3. Why does O konkwo despise eYerything about his father, Unoka-his gentleness as 
well as his laziness? Why is O konh vo impatient with his father even when Unoka 
imparts encouragement and wisdom to him? 

4. Why does fear of being called a coward compel O konkwo to kill his adopted son, 
Ikemefuna? Why doesn't Okonkwo fo ll ow tl1e tribal order fo rbidding him to have 
anything to do with the sacrifice? 

5. \'Vhy does Okon kwo see laz iness and weakness in his son Nwoye, a lad who 
eventually excels in his studies and becomes a teacher? 

6. Why does O konkwo o ften think to himself that it would have been better for him 
had his daughter Ezinma been a boy? 

7. Why did Okonkwo survive the tragedies of his first year as a farmer without giving up 
and des pairing as o th ers did that year? 

8. Why can' t Okonkwo control his anger even during the sacred Week o f Peace? 

9. Why does Okonkwo prosper in exile and only come to his ruin once he returns to his 
fatherland? 

10. Are we meant to think that it was the des tiny of O konkwo's chi to fai l-that 
O konkwo was doomed with or without the arrival of colonialism? 

11. Why do O konkwo and his father- men whose lives and spirits differed so 
dramatically-bo th die o f what the Ibo call "abomination" ? 

12. Is Oko nk-wo's suicide an act of despair or one of pride and self-assertion? 

Why do "things fall apart" fo r the villagers of Umuo fia? 

1. 'iX!hy does the humane way o f punishing the murderer o f an Umuo fia woman (taking 
a young man and a virgin as compensation) disintegrate in to a senseless act o f 
savagery-the boy's murd er by his adopted fa ther? Why is Ikemefuna's sad story 
told in Umuofia to tl1e present day? 

2. Why are we told that Umuo fia was feared fo r its power in both war and magic? D oes 
Umuofia fa ll apart because white culture changed its sys tem of government and 
religio n, or because it undermined its base of fear? 

3. Why does Ibo religion condemn any co nflict based on "a fight of blame"? \X'hy does 
Oko nkwo reject the idea that Umuofia cannot fight white imperialism because this 
would constitute a "war of blame"? 
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4. Why do Okonkwo and Obierika disagree about how the Eart11 wi ll res pond to 
Okonkv.ro's involvement in Ikemefuna's death? 

5. Why is the duty o f Evil Forest and t11 e other egwugwu "not to blame th is man or to 
praise that, but to settl e t11e dispute"? Why is order preserved and respected when 
t11 e nine judges o f the village assume di e ro les of powerful spirits? 

6. Why is the tribe able to serve as a corrective to Okonkwo's pride, anger, and 
insensitivity toward o t11 ers? 

7. \Vh y is it for the good of t11e village that Okonkwo spend seven years exiled to his 
mot11erland for t11 e inadvertent killing of a clansman? 

8. Why does Uchendu say tlut men are foo ls to kill a pers on w ho says no t11ing, but need 
no t fear kill ing one who shouts? 

9. \V'hy does n' t Obierika allow Oko nkwo to thank him fo r looking afte r his possessions 
during his exile? Why does Obierika joke about Okonhvo killing his sons or himself? 

10. Why, with the white man's government in place, are prisons and executions 
necessary to maintain order, whereas witli tribal governance none were necessary? 

l l. Why don't 0 konkwo's comrades und erstand why he killed the messenger? Why 
does the murder diffuse the men's lust fo r war? 

12. Why does tribal power come to an end when a Christian convert unmasks one of 
the egwugwu? 

D oes t11 e author mourn t11 e demise of Ibo tribal cu lture, o r does he believe tliat Christianity 
offered the Ibo a better way of life? 

1. Why does Nwoye, Okonkwo's eldes t son, find salvation in Christianity? 

2. Are we meant to think that Unoka, Okonkwo's father, would have thrived in a 
Christian communi ty as his grandson Nwoyc did? Did Unoka become an 
improviden t, lazy man because his perso nali ty wasn't suited for tribal life, in which 
agriculture and warfare were the only poss ible pursuits? 

3. D oes the author think that Christianity took hold o f the Ibo imagination because it 
had compatib le superstitions and beliefs? 

4. Wh y do t11e Ibo men celebrate t11e funeral of t11e great warrior Ezeudu by das hing 
about in a frenzy and occasionally becoming very violent? Why do they use the 
occasion of a funeral to act out t11 eir impulses and fears in the guise o f egwugwu? 

5. Why, to the Ibo, is "the land of the living .. . not far removed from the domain of the 
ancestors "? 

6. Why do bo t11 Christianity and Ibo religion believe that it is a sin to despair? 
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7. Why are tJ1e first Ibo convert to Christiani ty no t moved by the "mad logic" of tJ1e 
new religion, but rather stirred by its hymns? 

8. Why does tJ1e first serious trouble between the Mbanta clan and its Christian converts 
arise from a rumor that one o f the outcas ts kill ed a royal python? Why does the 
situation subside when the outca t dies, proving to the clan that the old gods could 
"figh t their own battles"? 

9. \Vhy does the w hi te missionary Cr. Brown, understanding that "a fro ntal attack" will 
not convert the Ibo, become success ful by jo ining education with religion? 

10. Why are we to ld t11at while Mr. Brown runs t11 e church in Umuo fia, excesses of zeal 
are res trained and tribal religion is respected? Why does the author have him 
succeeded by the intolerant Mr. Smit11, w ho sees everything as "black and white"? 

11. Why is it the Christians, and no t the Ibo, who want to wage a holy war? 

12. W hy does Obierika attribute the disintegration of Umuo fia's power to t11e fact that 
his bro tJ1ers-members of the clan-embraced Christiani ty? 

Evaluative Questions 

1. Must any regime, culture, religio n, or personal relationship that is built upon fear 
inevitably "fa ll apart" ? 

2. D o you find O konkwo a universal, tragic figure? 

3. H ow can a society keep from falling apart when tJ1e n lues and self-determination of 
tJ1e individual take precedence over t11 ose o f tJ1e communi ty? 

4. D oes the res t o f life usually beco me easier o r more challenging when a person 
achieves gr ea t success in you th? 

5. D oes society fa ll apart when we fo rget the strength of kinship bonds? 

William Wordsworth, "Ode: Intimations of Immortality" 

Interpretive Questions 

In \Vordsworth 's "Intimations o f Immortality," why does the poet look upon "those first 
affec tions, / Those shadowy reco ll ections" o f childhood as the "fountain light of all our 
day"? 

1. \Vh y does the poet draw strength from his memories of childhood even though he 
looks upon it as a lost paradise? 
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2. Why, according to the poet, do we lose our awareness of eternal things as we grow 
older? 

3. Why in the middle of nature's splendor does "a thought o f grief" come to the poet 
"alone"? \\!hy does a "a timely utterance" relieve the poet's sorrow and give him 
strength? 

4. Why do the "Tree, of many, one" and the "single Field" interrupt the poet's joy in the 
May celebration, and make him wo nder instead "\X!h ither is fl ed the visionary gleam? 
\X!here is it now, the glory and the dream?" 

5. Why does EartJ1-"with something of a Mother's mind / And no unworthy aim"­
do all she can to make us forget heaven? 

6. Why is a child our "best Philosopher" and "Eye among the blind," while the rest o f 
us are toiling in the darkness? Why, desp ite this natural wisdom, do children rush the 
" inevitable yoke"? 

7. Why does the poet give thanks and praise, not fo r "D elight and liberty, the simple 
creed / Of Childhood." but for "those obstinate questions / Of sense and outward 
th ings"? 

8. Accord ing to tJ1e poet, why should \-Ve not grieve, "Though nothing can bring back 
the hour / Of splendor in the grass, of glory in the flower"? 

9. Why has th e poet only "relinquished one delight" to live beneath nature's "more 
habitual sway"? Why does he now love the brooks even more than when he "tripped 
ligh tly as they"? 

10. Why, according to the poet, does nature become even more beautiful and moving to 
an eye that has "kept watch o'er man's mortali ty"? 

11. Why can "the meanes t flower that blows" give the poet "Though ts that do o ften lie 
too deep for tears"? 

12. Are we mean t to th ink that acqui ring "tl1e philosophic mind" is preferable to 
recapturing the spirit of a ch ild, or is it just the best we can hope for? 

Gabriel Garcia Marquez, One Hundred Y ears ef Solitude 

Interpretive Questions 

\'(!h.y are both the village o f Macondo and the Buendia clan condemned to one hundred 
years o f solitude and then to be "exiled from the memory of men" ? 

1. \V'hy does the author have the founding o f Macondo come about as the result of th e 
ki ll ing of Prudencio Agu ilar? After his conversation with th e ghost o f Prudencio 
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Aguilar, why does Jose Arcadia Buendia destroy his alchemy lab and lose his mind, 
lapsing into "a state of total innocence"? 

2. \V'hy are we told that in the begi nning Macondo was a "truly happy village where no 
one was over tforty years of age and where no one had died," and whose inhabitants 
believed they had "los t the evil o f o riginal sin" ? 

3. Why does the author have the Buendia family tempted by incest and plagu ed by the 
fear of inces t throughout its history? 

4. \'Vhy does the author have th e people o f Macondo suffer from an insomnia plague 
tl1at eliminates fatigue but results in a loss of memory, an "idiocy that had no past"? 

5. \'V'hy is Macondo unable to derive las ting benefit from contact with tl1e outside 
wo rld? \V'hy does the arrival o f the banana company cause "a colossal disturbance" in 
Macondo, disturbing even the pattern of the rains and the cycle o f harves ts? 
6. Why does Jose Arcadia Buendia, a "youtl1ful patriarch" and "the most enterprising 
man ever to be seen in tl1e village," become lazy and careless as a result of his "urge 
to discover the wonders of tl1e world"? 

7. Why does the autl1or have the wise Catalonian abandon Macondo, saying that "the 
past was a lie"? Why does the true history of Macondo come to seem like a 
hallucination in comparison with the history in th e schoolbooks? 

8. \\fhy do Aureliano and Amaranta Ursula achieve the insight that "dominant 
obsess ions can prevail against deatl1? Why is their child "tlle only one in a century 
who had been engendered witl1 love"? 

9. Why does the las t Aureliano-who seems "predisposed to begin the race again ... 
and cleanse it of its pernicious vices and solitary calling"- have th e tail of a pig, 
finally realizing Ursula's fears o f one hundred years earlier? 

10. Why are Melquiades' keys revealed to Aureliano Babilonia at the moment tlut he 
sees his son being dragged off by ants? 

11. Why does the autl1or have tl1e Buendia family die out at t11 e moment its last living 
member finall y deciphers Melquiades ' parchments? 

12. In Marquez's mytl1ic world, are human beings without hope o f redemption? Is 
Macondo an Eden des troyed by the loss o f its solitude? 

Why does the politically ac tive Colonel Aureliano Buendia end his days making little gold 
fi shes? 

l. Why does Colonel Aureliano Buendia not only fail in his effort to bring about a 
revolution, but wish to destroy "all trace of his passage through tl1e world" ? 

2. Wh y does Colonel Aureliano Buendia become "lost in tl1e solitude o f his immense 
power" and "l ose direction"? 

13 



3. Why, whenever he is facing death, does the Colonel recall t11 e experience of going 
with his father to see ice? 

4. Why does Colonel Aureliano Buendia decide that he is fighting t11 e revolution 
because o f pride, whereas Colonel Gerineldo Mirquez is Fighting "fo r something that 
doesn't have any mean ing fo r anyone"? 

5. According to the author, why can't Colonel ureliano Buendia and General Moncada 
carry out t11eir plan to set up "a human itarian regi me that would take the bes t from 
each doctrine" of the liberal and co nservative parties? 

6. After defea ting the army fo rces occupying Macondo, why does Colonel Aureliano 
Buendia give s trict o rders tlu t no one, not even Ursula, should come closer to him 
than ten fee t? 

7. \V'hy does Colonel Aureliano Buendia refuse to commute the deat11 sentence of his 
friend General Moncada? \Xfhy does he sack the General's widow's house when she 
refuses to let him in after the execu tion? 

8. When Colonel Aureliano Buendia decides that his par ty has compromised so much 
t11at it is now Fighting only for power, why does he say, "Since t11at's the way it is .. . 
we have no objection to accepting"? Why does he first condemn Colonel G erineldo 
Marquez to death fo r calling it "a betrayal," then relent and spare him, saying, "t11e 
farce is over" ? 

9. Why is Colonel ureliano Buendia des tined to lose all thirty-two of his uprisings and 
have none o f t11 e seventeen Aurelianos-"all skillful craftsmen, t11 e men o f their 
houses, peace-loving people"-survive? 

10. When the Colonel makes "one last effort to search in his heart for the place where 
his affection had rotted away," why is he unable to find it? Why can he "understand 
only that the secret o f a good old age is simply an honorable pact with solitude"? 

11 . Why is Ursula the onl y human being who succeeds in penetrating Colonel Aureliano 
Buendia's misery? Why does Ursula say that he "had not lost his love for t11e fam ily 
because he had been hardened by the war, as she had t11 ought before, but that he had 
never loved anyo ne"? 

12. Before he dies, why does t11e Colonel fall in to the "trap of nos talgia" and see "the 
face of his miserable solitude"? 

Are we meant to t11ink t11at Ursula, rather than her husband or her so n t11 e co lo nel, 
represented the bes t hope fo r t11 e Buendia fam ily to survive and succeed in the modern 
world? 

1. Why is it Ursula, "wit11 the secret and implacable labor of a small ant," who thwarts 
the plan to move Macondo? Why does she insist she is willing to die if that's what it 
takes fo r t11 e res t of her family to remain? 
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2. Why does the autho r have Jose .\rcadio Buendia's killing o f Prudencio Aguilar and 
his decisio n to leave the peaceful Indian village come about as a result of Ursula's 
fear of begetting a child with a pig's tail? 

3. \Xfhy does the autho r make L.Jrsula the ti tular matriarch and moral leader o f the 
Buendia clan, but perpetuate the family through Pilar Ternera? 

4. Why does Ursula not hesitate to abandon Macondo to search fo r her son J ose 
Arcadia ? \V'hy does the author have the connection between Macondo and the 
outside world discovered acc identall y by Ursula after J ose Arcad ia Buendia's effo rts 
to find it had failed "in his frustrated search fo r the great inventions"? 

5. Why is J ose A rcadia des troyed by his guilt over Prudencio Aguilar's death, while 
Ursula is not? 

6. \Xfhy is Ursula able to restrain the cru el despotism of her nephew Arcadia, but not 
that of her so n the Colonel? 

7. \'(!hy does Ursula connect names w ith personalities in the Buendia family, concluding 
that "while the Aurelianos were w ithd rawn, but with lucid minds, the Jose Arcadios 
were impulsive and enterprising, but they were marked w ith a tragic sign"? Why is 
she disturbed by the mixing up o f th e identity o f th e twins? 

8. Why does Ursula almost "go mad" when she realizes that "it was as if the defects o f 
the family and no ne o f the virtues had been concentrated" in both Aureliano 
Segundo and J ose Arcadia Segundo? Are we mean t to think that her plan fo r J ose 
Arcadia to become pope in order to "restore the prestige o f the family" is 
harebrained? 

9. Are we meant to agr ee with Urs ula's insights about her family-that the Colonel "was 
simply a man incapable o f love," that Amaranta "was the mos t tender woman who 
had ever existed," and that Rebeca "was the only one who had the unbridled courage 
that Ursula had wanted fo r her line"? 

10. Why does Ursula ask God, "without fear, if he really believed that people \.Vere made 
o f iro n in order to bear so many troubles and morti fi cations"? Why is she tempted to 
draw "out of her heart the infinite stacks o f bad words that she had been forced to 
swall ow over a century of co nformi ty"? 

Evaluative Questions 

1. Is it important for the citizens of a country to share an accepted version o f its 
history? 

2. Is the history we have been taught in school a myth? 

3. Is Marquez's imaginative world amoral, o r does it present an implicit se t of values to 
guide us? 
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4. Is solitude-for a person o r a culture-able. ing or a curse? 

5. D o you agr ee with the wise Catalonian that th e wildest and most tenacious love is an 
ephemeral truth in the end? 

6. \'(!hich do you think is mo re importan t: openness to exuberant love and pass ion, or 
developing a sense o f order and res ponsibili ty? 

Plato, Symposium 

Interpretive Questions 

Why are human beings so confused about the nature o f love, according to th e Symposium? 

1. \V'hy does P lato present his dialogue on love as a symposium that considers the views 
of speakers other than Socrates? 

2. Why is the story o f the symposium reto ld by Apollodorns, a fo llower o f Socrates who 
rnns down o th ers fo r was ting their lives "doing absolutely nothing"? 

3. \V'hy do all o f tJ1 e speakers feel qualified and eager to speak on behalf of love? \V'h y 
do al l agr ee that love is misunderstood and defam ed, and stands in need o f a hymn 
o f praise? 

4. Why does Socrates complain that none of the previous speakers have spoken the 
trutJ1 about love, even though all have upheld its virtue and power fo r good? 

5. \Xlhy does Pausanias focus on how the laws and attitudes of A thens are contradictory 
wi tJ1 reg-ard to love? Why are tJ1 e two kinds of love Pausanias describes-the earthly 
and the heavenly-both sexual? 

6. Are we meant to tJ1 ink tJiat Socrates has difficul ty reconciling true love witJ1 
Pausanias' longing for boys-in which the "co mpliance" of the beloved is bought 
with the lover's "wealtJ1" of wisdom and virtue? 

7. \V'hy does Aristophanes sugges t that "mankind has never had any conceptio n of the 
power o f Love"? \V'hy does he portray love as a yearning to be merged into an "utter 
oneness "? 

8. Why does Socrates disparage ~Aristo phanes ' idea tJiat lovers are searching for tJ1 eir 
o ther halves? 

9. Why do Aristophanes ' globular beings have to fall from perfect happiness in order to 
become human? 

10. Why do Socrates and Aristophanes agree tJiat love is a longing lovers feel for 
"something to which they can neither o f them put a name"? 
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11. D oes fo llowing the Socratic ideal o f love involve a denial o f nature? 

12. D oes Socrates agr ee with Pau anias that love can be a temptation to vice, or does he 
believe that the soul moved by 10\·e can do no wrong? 

\Vhy does Dio tima characterize the essence o ~- love as a lo nging after wisdo m? 

1. Why does Socrates say tha t love is the o ne thing in th e world he understands, 
although he complains o f lacking wisdom? 

2. If women are incapable o f the virtue o f a man, w hy does Socrates claim to have 
learned the nature o f love fro m Diotima? 

3. Wh y does Socrates downplay the phys ical in giving the true account o f the nature o f 
love? 

4. \X!hy do Socrates and Diotima use th e "method o f inquiry by questio n and answer" to 
teach about love? 

5. Wh y does Dio tima teach that love is no t a longing for the beautifu l, "but for the 
conception and generatio n that th e beautifu l effects"? 

6. Is the vis io n of th e "very soul o f beauty" described by Dio tima a divine revelation o r 
the final achievement o f reason? 

7. Is the earth ly love o f Pausanias a step o n the heavenly ladder to Diotima's final 
vis ion? 

8. D oes Socratic love "bridge the gulf bet\veen one human being and ano ther," or does 
it merel y spur the lover on in th e ques t fo r an inhuman beauty? 

9. Why does Plato have D1o tima po rtray love in the image of Socrates-as barefoot and 
"at once desirous and fu ll of wisdom, a li felong seeker after truth"? 

10. Is "discourse" the essence o f all forms o f love for Socrates? 

ll. Is love for Socrates an intellec tual or an emo tio nal journey? D ocs Dio tima's account 
o f love become mo re impersonal and less em otio nal th e furth er o ne progresses on 
the heavenly ladder? 

12. H as Socrates achieved the final visio n, or is he still climbing th e heavenly ladder? 

\'Vhy does the Symposium co nclude w ith the arrival o f a drunken Alcibiades, who both loves 
Socrates and wis hes him dead? 

1. Why does Socrates have the power to turn Alcibiades' "whole soul upside down" and 
make him feel ashamed? 

2. Why is Socrates unable to impart his w isdom to Alcibiades and convert him? 
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3. Why does Socrates play his "little game o f irony" when he squabbles with Alcibiades 
over Agathon? 

4. \,V'hy does Alcibiades compare Socrates and his ideas to a hollow statue o f Silenus 
with "little figures o f tl1e gods inside"? 

5. Is it arrogance or lack o f self-love that keeps Alcibiades from ascending the heavenly 
ladder? 

6. Wh y does Plato include tl1e story o f how Socrates refu sed to be seduced by 
Alcibiades? 

7. Why does Plato bring out no t only Socrates ' love of wisdom and beauty, but his 
courage, temperance, and ability to bear priva tions? 

8. D oes Socrates' philosoph y enable him to enj oy li fe more fully than oiliers? 

9. D oes Socrates purposely make a show o f standing still for hours when co nsidering a 
philosophical problem? D oes he mean to irritate others by living life so simply? 

10. Why does the J.ymposium end witl1 an invasion by a crowd of revelers who join th e 
party uninvited and create a drunken, indecent uproar in which Socrates is th e onl y 
one left standing? 

11. Why is th e final discussion about whether tl1e same person can write both comedy 
and tragedy? 

12. Is Socrates success ful in teaching others the way o f love? 

Evaluati ve Q uestions 

1. Is a love relatio nship between equals more stable or less stable than one in which 
there is a dominant and a subo rdinate personal ity? 

2. Can understanding Socrates' philosophy of love help us to love wisely? 

3. Is love a search for truili, beauty, and wisdom? Is sexual attrac tion a part o f this 
search? 

4. Is love essentially an expression of our phys ical or biological natures, o r is the abili ty 
to love an indication that we have a higher nature? 

5. Are some people, by their natures, unable to climb ilie heavenly ladder? 

6. D o you agree w ith Aristophanes tl1at true lovers want to become one with tl1e 
beloved? 

7. Is love a longing fo r immortali ty? 
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8. Are human beings "lovers of the good" only, or can they also love the ugly and th e 
des tru ctive? 

9. D oes love lead the soul to th e good and the true? 

10. Should love be regulated by law, as Pausanias sugges ts? 

Virginia Woolf, To The Lighthouse 

Interpretive Questions 

Why is Lily unable to achieve the intimacy she longs for w ith Mrs. Ramsay? 

1. \"'\lhy does Mrs. Ramsay both admire and condescend to Lily? 

2. Why does Lily's love fo r the Ramsay family allow her to experience life as a whole, 
rather than as "little separate incidents"? (Section 1, Chapter IX) 

3. \"'\lh y does Lily think that the rapture Mr. Bankes feels when he watches Mrs. Ramsay 
reading to James is meant to be "spread over the world and become part of the 
human g-ain" ? (Section 1, Chapter L"\..') 

4. Why does Lily laugh hys terically at the thought of Mrs. Ramsay "pres iding with 
immutable calm over th e des tinies which she completely fa iled to understand"? 
(Section 1, Chap ter IX) 

5. Why does Lily, sitting with her head in Mrs. Ramsay's lap late one night, imagine 
pressing through into the older woman's "secret chambers" o f the "mind and heart" ? 
Why is it "unity" more than knowledge that Lily desires? (Sec tion 1, Chapter IX) 

6. Of all Mrs. Ramsay's guests, why is only Augus tus Carmichael immune to her civility 
and beauty? (Sec tion 1, Chapter VIII, Section 3, Chapter XI) 

7. Wh y does Lily conclude that Mrs. Ramsay, and people in general, are "sealed" and 
can only be known by buzzing around them like a bee around a hive? (Section 1, 
Chapter IX) 

8. Why, when Mr. Bankes looks at her painting, is Lily able to experience a sense o f 
intimacy with him that she is unable to achieve with Mrs. Ramsay? (Section 1, 
Chapter IX) 

9. Why does Mrs. Ramsay feel freedom and peace only when she is alone? W11y does 
she experience this as "los ing personali ty" and a "triumph over life"? (Sec tion 1, 
Chapter XI) 

10. Why does Lily come to Mrs. Ramsay's aid at the dinner party by responding kindly 
to Charles Tansley? Why does Lily think that this act cos t her a little of her self­
respect? (Section 1, Chapter X VII) 
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11. What is th e "coherence in t11ing-s, " the "stabili ty" t11at Mrs. Ramsay senses t11 e 
m o ment she feels t11a t everything is right a t her dinner party? (Section 1, Chapter 
XVII) 

12. Why does Lily rejec t i\i[rs. Ramsay's view that "an unmarried woman has missed the 
best o f li fe "? Why does Lily choose not to marry Mr. Bankes, despite her love for 
him? (Section 1, Chapter L"{ and Section 3, Chapter V) 

\\fhy does Mr. Ramsay need the sympat11y of his w ife in o rder to feel a part of li fe? 

1. Why does Mrs. Ramsay revere her husband, a man whom Lily describes as "petty, 
selfi sh, vain, egotistical"-a spo iled tyrant, who "wears Mrs. Ramsay to deat11 "? 
(Sec tio n 1, Chapter TV) 

2. \V'hy is the young J ames fill ed with anger and hate for his father w hen Mr. Ramsay 
intrudes upo n him and Mrs . Ramsay with his demands fo r sympathy? (Section 1, 
Ch,apter VII) 

3. \V'hy are Mr. Ramsay's demands for sympathy co mpared to both a suckling infant and 
a rape-th e steril e male plunging its "beak of brass" into Mrs. Ramsay's "delicious 
fecundi ty"? (Section 1, Chapter VII) 

·4. Wh y does Mrs. Ramsay dislike, "even for a second, to feel finer than her husband"? 
Why does she not let herself put this d issa tisfactio n into words? (Sectio n l , Chapter 
VII) 

5. \V'hy does Mrs. Ramsay believe herself happiest w hen carrying a baby in her arms? 
Why does she t11ink that the world could condemn her-"say she was tyrannical, 
domineering, mas terful"-but she wouldn 't mind if she could always have a baby? 
(Sectio n 1, Chapter X) 

6. Why are we to ld that Mrs. Ramsay has a mo re pess imistic view o f life than Mr. 
Ramsay? Why is she mo re in tune wi th the sorrows and terrors o f li fe than her 
husband, the metaph ys ician? (Sec tion l , Chapters X and X II) 

7. Why does Mrs . Ramsay have a presentiment of death as she merges with the 
\ Light11o use beam? (Sec tio n 1, Chapter X I) 

I 
8. Why does Mrs. Ramsay feel t11 t t t11e who le effort o f bringing together t11 e peo ple at 

t11 e dinner party res ts on her? ~hy does a part of her wish tliat she could give up the 
effort and, like a sunken ship, w hirl round and ro und to rest on the floor o f the sea? 
(Sectio n 1, Chapter XVII) 

9. \V'hy does Mr. Ramsay like to exaggerate his w ife's simplicity and her lack of book 
learning? (Sec tio n 1, Chapter XIX) 

10. Why isn't · £rs. Ramsay able to tell her husband, in words, that she loves him? Why 
does she experience a sense of triumph w hen she communicates her love to him 
wit11ou t saying t11e words he longs to hear? (Sectio n 1, Chapter XIX) 
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11. Why does Lily go to such lengths to avo id Mr. Ramsay's demands and "imperious 
need"? Why does she feel accu ed of being an "ill-tempered, dried-up old maid" 
when she refus es to give Mr. Ramsay the sympathy he wants? (Section 3, Chapters I 
and Il) 

12. Why does Lily's praise of Mr. Ramsay's beautiful boots cause his self-pity to 
dissipate? Why does Lily finall y feel genuine sympathy for Nlr. Ramsay while he talks 
about his boots and demonstrates how to tie them? (Section 3, Chapter II) 

Why does th e trip to the Lighthouse help resolve everyone's feelings about the death of Mrs. 
Ramsay? 

1. Why does chaos reign in the Ramsay family a fter Mrs. Ramsay dies? W11y are they "a 
house full of unrela ted pass ions"? (Section 3, Chapter I) 

2. Why does Mr. Ramsay insist that o nl y J am es and Cam-his two younges t children­
accompany him to the Lighthouse ten years after the first trip was aborted? 

3. Why do J ames and Cam have a silent pact never to give in to Mr. Ramsay's tyranny? 
W11y is Cam more wavering in her commitment to the pact than James? (Section 3, 
Chapter IV) 

4. Why do Cam and James think their father 1s going to the Lighthouse "in memory of 
dead people"? Why don't they want to honor th eir mother in this way? (Sec tion 3, 
Chapter IV) 

5. \V'hy does Mr. Ram say end up com fo rting himsel f th rough his daydream o f how 
women would soo the him and sympathize with him? (Section 3, Chapter IV) 

6. Why does Lily Briscoe watch th e boat's progress to the Lighthouse? 

7. \"X!hy does James insist that his childhood image of the Lighthouse-" a silvery, misty­
looking tower with a yellow eye"-is just as "true" as the stark and straight tower he 
sees ten years la ter? Why does the true look of the Lighthouse satisfy James and 
confirm "some obscure feeling of his about his own character"? (Sec tion 3, Chapters 
VIII and XII) 

8. \V'l1y does James enter into his father's imaginings, saying, "We are driving before a 
gale-we must sink," half-aloud, exactly as his father said it? (Section 3, Chapters 
VIII and XII) 

9. W11y does Cam feel "this is right, this is it" w hen she tl1inks about being protected by 
her father? W11y does she tell herself her father's own heroic imaginary story, "but 
knowing at the same time what was the trutl1" ? (Section 3, Chapters VIII and XII) 

10. Why does Mr. Ramsay compliment J ames o n his pilo ting o f th e boat to th e 
Lightl1ouse? Why is J ames "so pleased" that he is "not going to let anybody share a 
grain of his pleasure"? (Sec tion 3, Chapters VIII and XII) 
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11. Why, at the moment that his two children would give him anything he as ked, is Mr. 
Ramsay silent, as king and saying no thing? ( ectio n 3, Chap ters VIII and XII) 

12. Why has Lily's effort of looking at the Ligh thouse and th inking of Mr. Ramsay 
landing there "stretched her body and mind to the utmost" ? When th e boat finally 
lands, why does Lily feel that she has at last given Mr. Ramsay "whatever she had 
wanted to give him"? (Section 3, Chapter XIII) 

Why is Lily finally able to finish her painting:i 

1. Why, in her painting o f Mrs . Ramsay and James, does Lily make no attempt at 
likeness, focusing instead on "the relations o f masses, o f lights and shadows"? \,\lhy 
does she strive fo r "unity"? (Sec tion 1, Chapter IX) 

2. Early in the dinner party, w hy does Lily beco me inspired to avoid an "awkward 
space" in her painting by moving a tree furth er in to the middle? Why does this 
thought occupy her throughout the dinner? (Sectio n 3, Chapter XVII) 

3. \\!h y has Lily's unfinished picture "been knocking about in her mind" fo r ten years? 
Why, upo n her return to the house, does she remember the dinner party and how "it 
had fl ashed upo n her that she would move th e tree to the middle, and need never 
marry anybody"? (Section 3, Chapters I and V) 

4. \X!hy is Lily so disturbed by l\fr. Ramsay's "insatiable hunger fo r sympathy" that she 
canno t paint un til he and the children leave fo r th e Lighthouse? Why does she think 
o f him as bearing down on her, bringing ruin and chaos every time he approaches 
her? (Section 3, Chapters I and II) 

5. Why is Lil y's ac t of creation described in much the same way as Mr. Ramsay's solitary 
ques t fo r truth ? Why are her doubts about th e importance o r quality o f her paintings 
so similar to Mr. Ramsay's concerns about his work? (Sectio n 3, Chapter III) 

6. As she works o n her pai nting, why does Li ly begin thinking about Mrs. Ramsay and 
how she "reso lved everything into simplicity"? As she recalls Mrs. Ramsay's ability to 
transform strife into unity, why does Lil y reflect that these moments of friendship 
"stayed in the mind affecting one almost like a work of art" ? (Section 3, Chapter Ill) 

7. Why does Lily consider Mrs. Ramsay's wish to make life stand still a way o f 
answering "what is the meaning of life"? \,\!hy does Lily say she owes her "revelation" 
to Mrs. Ramsay? (Section 3, Chapter III) 

8. After thinking she does not mourn Mrs. Ramsay, why does Lily suddenly, phys ical ly, 
feel her heart wrung by her memory? \,\!hy does she experience Mrs. Ramsay's 
absence as a "centre o f complete emp ti ness" in the garden and house, and as a 
"hollowness" in her body? (Section 3, Chapter V) 

9. Wh y does Lily feel that if she and Mr. Carmichael togeth er demanded an explanation 
for why life is so short and inexplicable, then Mrs. Ramsay would return? (Section 3, 
Chapter V) 
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10. In o rder to finish her painting, \vhy must Lily realize that she-like Mrs. Ramsay-is 
a lover "w hose gift it was to choo e out the elements of things and place th em 
together . . . giving th em a who leness not theirs in life"? (Section 3, Chapter XI) 

11. Why must L ily "start afresh" on her painting-and rely on inspiration, rather than 
concentrate on its design? \\lhy is her painting finish ed when she draws "a line there, 
in the centre"? (Section 3, Chapters XI and XIII) 

12. Why does Lily feel that it no longer matters whether her painting is hung in an attic 
or des troyed? What does Lil y mean when she thinks, "I have had m y vision" ? 
(Sectio n 3, Chapter XIII) 

Evaluative Questions 

1. Are we better o r wo rse off with the disappearance o f the Mrs. Ramsays of the world 
who sacrifice themselves for th e sake o f o thers? 

2. Why is it so difficult to balance the mutuali ty o f marriage with the autonomy 
necessary fo r intellectual or artistic achievement? 

3. Is it still true that mos t men strive fo r knowledge and most \VOmen strive for 
intimacy? 

4. \,\lhy do married people want everyone else to be married? 

5. Is a capacity fo r empathy like Mrs. Ramsay's more a phenomenon o f gender o r o f 
individual personali ty? 

Vladimir Nabokov, Lolita 

Interpretive Questions 

\Xfhy does Humbert, an intellectual E uropean gentleman, choose vulg-ar, ign orant, and 
conventional Lolita as tl1e great love o f his life? 

1. \xrh y does Humbert claim at tl1 e beginning o f his confession that "in a certain magic 
and fate ful way Lolita began with Annabel," his adolescent Riviera love? (Part 1, 
Chapter 4) 

2. If, as Humbert claims, he is able to break Annabel's "spell" with Lolita, why is his 
sexual relationship with her so compulsive? (Pa.rt 2, Chapter 2) 

3. \,'\lhy does Humbert say tl1a t he was no t concerned witl1 "so-called 'sex' at all," but 
rather w it11 the gr eater endeavor of fLxing "once fo r all tl1e perilous magic of 
nymphets"? (Part 1, Chapter 29) 
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4. Why does Humbert so abhor grown-up wo men, o r even the " 'co ll ege girl'-that 
ho rro r o f horrors"? (Part 1, Chapte rs 15 and 17) 

5. \,\!hy does the "bland American Charlo tte" frighten Humbert in a way that his first 
wife, Valeria, never did ? (Part 1, Chapter 20) 

6. What does Humbert m ean when he says that w hat drives him insane is the mixture in 
Lolita o f "tender dreamy childishness and a kind o f eerie vulgari ty .. . the exquisite 
stainless tenderness seeping through th e musk and the mud, th rough th e dirt and the 
death" ? (Part 1, Chapter 11) 

7. Why do we learn tl1at Humbert' s mo ther died in a freak accident w hen he was tl1ree, 
and tha t no tl1ing o f her remains in his m em ory except "a pocket o f warmtl1 in the 
darkes t pas t"? (Part 1, Chapter 2) 

8. Wh y does Humbert say that Lo lita had "already p roved to be som etl1ing quite 
different fro m innocent Annabel" and that th ere was "nym phean evil breathing 
through every pore o f the fey child" ? (Part 1, Chapter 28) 

9. \,\!h y does Humbert dream tl1at "O ur G lass Lake" is g lazed over with a sheet o f 
emerald ice and that a pockmarked Eskimo is trying in vain to break it w ith a 
pickaxe? \,\!h y does Humbert say tha t Dr. Blanche Schwarzmann would have paid a 
sack o f schillings for such a "libidream"? (Part l , Chapter 11) 

10. If Lo lita has already been "utterly and hopeless ly depraved" by American m o res, 
wh y does Humbert feel a "horror" tliat he can 't shake o ff after having intercourse 
w itl1 Lo lita for the firs t time? (Part 1, Chapters 29 and 31) 

11. Why does Humbert praise Lolita's innocence and grace in langu age tl1at echoes his 
exto lling o f tl1e "heartrendingly beautiful" Am erican w ilds witl1 th eir "quali ty of 
wide-eyed, unsung, innocent surrender" ? (Part 2, Chapter 20) 

12. Why does Humbert sa:y that his long journey across Am erica w itl1 Lolita had "o nly 
defil ed w ith a sinuo us trial o f slime tl1e lovely, trustful, dreamy, enormous country"? 
(Part 2, Chapter 3) 

Wh y does Humbert say tha t w hat he had madly possessed was no t Lo lita but his "own 
creation, ano th er, fanciful Lo lita .. . having no will, no co nsciousness-indeed, no life o f her 
ow n" ? 

1. Why does Humbert introduce die ero tic lap episode as if it were a scene fro m a play 
o r a segment o f film-l aying out its main character, time, place, and props? \,\!hy 
does Humbert assert that if his readers participate in the ero tic scene he is about to 
' replay," th ey w ill see fo r themselves how "chas te" the w ho le event is? (Part 1, 
Chapter 13) 

2. Just prio r to climaxing during th e lap scene, \vhy does Humbert envisio n Lo lita as 
"safe ly solipsized"? Why does he feel "above d1e tribula tio ns of ridicule, beyond the 
possibilities o f retribution"? (Part 1, Chap ter 13) 
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3. Why does Humbert instruct hi readers to take down the remark "the artist in me has 
been given the upper hand m-er the gentleman," and soon after declare, "But I am 
no poet. I am only a very conscientious recorder"? (Part 1, Chapter 17) 

4. Why does Humbert claim tliat there are "nymphets"-certain girl-children between 
the ages o f nine and fourteen-w ho put men o f "Infini te melanch oly" under their 
spe ll ? (Part 1, Chapter 5) 

5. Why does Lolita "seduce" Humbert when she wakes up to find him in bed w ith her at 
the E nchanted Hunters? (Part l , Chapter 29) 

6. Why does contemplating Loli ta's phys ical grace and beau ty when she plays tennis give 
Humbert the delirious feeling of "teetering on the very brink o f unearthly order and 
splendor" ? Is Humbert's appreciation and pursuit of such rap ture intended to justify 
his obsessive love fo r Lolita? (Part 1, Chapter 20) 

7. Why does Humbert say that Lo li ta's tennis was the highes t point to w hich he could 
imagine a young person "bringing the art of make-believe"? Why does he add tlu t 
fo r Lolita, however, it was probably "tl1e very geometry of basic rea li ty"? (Part 1, 
Chapter 20) 

8. \Xlhat does Humbert mean when he says that "the very attrac tion immaturity has for 
me lies no t so much in the limpidi ty of pure young fo rbidden fairy child beauty as in 
tl1e securi ty of a situation where infinite perfec tions fi ll the gap between the little 
given and the great promised"? (Part 2, Chapter 27) 

9. \\!hy does Humbert prefer tl1e "mental hygiene o f no ninterference" w hen he is 
confronted with Lolita's unspo ken pain at the loss o f her mo ther? Why do both 
Lolita and Humbert become s trangely embarrassed w henever Humbert tries to 
discuss anything genuine? (Part 2, Chapter 32) 

10. Why does Humbert find a cure fo r his second bout o f insani ty in the sport o f 
duping psychiatrists with invented dreams and fake "primal scenes"? (Part 1, Chap ter 
9) 

11. Why does Humbert say that the o nly remedy fo r the misery of his guil t is the "very 
local pallia tive of articu late art"? \\!hy does he quote the lines "The moral sense in 
m ortals is the du ty/ We have to pay on m o rtal sense of beauty"? (Part 2, Chapter 
31) 

12. Why does Humbert say that "sex is but the ancilla of art" ? (Part 2, Chapter 26) 

Why does Humbert kill Quilty, even though he realizes that w hile Quilty had broken Lolita's 
heart, he had broken her life? 

1. Why does Humbert think it "intolerable bliss " to have Quilty trapped "after t11 ose 
years o f repentance and rage"? (Part 2, Chapter 35) 
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2. Why does the author have Quil ty write a play-The E nchanted Hunters- widi the 
"p rofound message that mirage and reali ty merge in love"? (Part 2, Chapter 13) 

3. Why does the audio r put Humbert back on the road widi Lolita, involved in an 
elaborate cat-and-mouse game with priapic Quil ty? Why does th e author have 
Humbert, a lover o f games, become enmes hed in Quilty's "demoniacal g-ame,'' his 
"cryptogrammic paper chase"? (Part 2, Chapter 23) 

4. Why does the audio r have Lolita fall in love with Quil ty? Why does Lolita tell 
Humbert that Quilty is th e only man she has ever been crazy about? (Part 2, Chapter 
29) 

5. Why does Humbert need Lolita to tell him that it was Quil ty she ran away widi­
something he had known "without knowing it, all along"? (Part 2, Chapter 29) 

6. \,'(!hy does Humbert diink o f Quil ty as his brodier and note that the "tone o f his 
brain" had affinities with his own? Wh y does the author make Quil ty almos t 
impo tent, as o pposed to the se>..'Ually vo racious Humbert? (Part 2, Chapter 35) 

7. \V'hy is Humbert's account o f Quil ty's murder a mixture of horro r and burlesque? 

8. Why does Humbert compose a poem diat begins "Because you took advantage of a 
sinner" and make his victim read it aloud? Why does Quilty pause during his reading 
to give a critique o f the poem's merit? (Part 2, Chapter 35) 

9. Why do Quil ty and Humbert seem to merge ("I rolled over him. We ro ll ed over me. 
T hey ro lled over him. We rolled over us.") during th eir fight fo r th e gu n? (Part 2, 
Chapter 35) 

10. Why does th e aud1or make it necessary fo r Humbert to shoo t and wound Quil ty 
multipl e times in order to kill him? Why does Humbert think that his bullets, far 
from killing Quilty, were inj ecting "spurts of energy into the poor fellow"? (Part 2, 
Chapter 35) 

11. After ass uring himself that Quil ty is dead, why does Humbert say that "a burden 
even weightier dian the one I had hoped to get rid of was w id1 me, upon me, over 
me"? (Part 2, Chapter 35) 

12. Why does Humbert think of die murder as "the end of die ingenious play staged fo r 
me by Quil ty"? (Part 2, Chapter 35) 

D oes Humbert transcend the destructive nature of his love for Lo lita, or does he remain 
solipsistic to th e end ? 

l. What does Humbert mean when he says diat he had "broken" something within 
Lolita? Why does di e audi or have Humbert undercut this realization by immediately 
adding that if Loli ta had become a "girl champion," he could have been her "gray, 
humble, hushed husband-coach, old Humbert" ? (Part 2, Chapter 20) 
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2. H ow are we meant to res po nd to Humbert' s claim that there is "no o th er bliss on 
earth comparable to that o f fo ndl ing a nymphet," that it was "a paradise w hose skies 
vvere the colo r o f hell-flames- but sti ll a paradise"? (Part 2, Chapter 3) 

3. \X/ h y is Humbert suddenly struck by the tho ught that he does no t know a thing about 
Lolita's mind when he overhears her say, "You know, what's so dreadful about dying 
is tha t you are completely on your ow n" ? (Part 2, Chapter 32) 

4. Is Humbert's moving descriptio n of Lolita's despair and helplessness, her efforts to 
keep some part o f hers elf inviolable, an act o f self-mortificatio n or self-pity? (Part 2, 
Chapter 32) 

5. Are we meant to think of Humbert's pass io na te admission o f his immorality in 
having inflicted his "fo ul lust" upon Lolita, thus depriving her o f her childhood, as 
entirely authentic? (Part 2, Chapter 32) 

6. Why is the story told so that Humbert is captured by the authorities when he is 
driv ing o n the w ro ng side o f the road? Why does he say that he purposely 
disregarded the traffi c rules " not by way o f protest, not as a symbol but merely as a 
novel experience"? (Part 2, Chapter 36) 

7. D oes Humbert redeem himself when he declares that he loved "this Lo lita, pale and 
polluted, and big with ano ther's ch il d, but s till gray-eyed, still sooty-lashed, still 
Carmencita, still mine"? (Part 2, Chapter 29) 

8. While waiting to surrender himself to the po lice, why does Humbert recall the time 
that he listened to the melody o f children at play, and knew d1at "the hopeless ly 
poignant thing was no t Loli ta's absence fro m m y side, but the absence o f her voice 
from du t concord"? (Part 2, Chapter 36) 

9. Why are w e told d1at Lo lita (Mrs. "Richard E . Schiller") died giving birth to a stillborn 
girl? Why does th e author embed this information in the ficti onal fo rewo rd by John 
Ray, Jr., Ph.D.? 

10. Is d1e fo reword correct in stating that Lolita is a "tragic tale tending unswervingly to 
. . . a m oral apo theos is"? 

11 . Given the chance, would Humbert take possess ion o f Lolita all over again, or would 
he leave her free to live out d1e remainder o f her childhood unencumbered by his 
lu st and love? (Part 2, Chapter 36) 

12. Why does Humbert end his confession w ith the recognitio n that the "refuge o f art" 
is the only immortality he and Lolita may shar e? (Part 2, Chapter 36) 

Evaluative Questions 

1. Wl1ile not po rnographic, can Lolita justifiably be regarded as an "obscene" book? 
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2. Is Humbert pitiabl e or contemptible? 

3. Does Lolita have a moral purpose in addition to an artistic one? 

4. Is Humbert correct in linking evil and pass ionate love? 

5. D oes Lolita offer insight in to the nature of love, or only portray the mind of a sick 
personality? 

Plato, A polo/!)! 

Interpretive Questions 

Is Socrates' primary aim in the Apology to defend himself or to continue to examine the 
citizens of Athens? 

l. Is the tone of Socrates' defense humble or proud? 

2. Why does Socrates say he w ill make his defense "in the same words I customarily use 
at t11e tables in the Ago ra"? 

3. \V'hy does n' t Socrates answer Meletus's charge by stating his religious beliefs directly? 
Why does Socrates display his method of inquiry to the court by ques tioning 
Meletus? 

4. Why does Socrates mention as part of his defense his belief that he wi ll be convicted? 

5. \\fhy does Socrates tell the judges, even before th ey have found him guilty, that he is 
not afraid o f the death penalty? 

6. Why does Socrates tell the judges t11 at if they try to prohibit him from continuing his 
inquiry, "I shall obey the G od rat11er than you"? 

7. Why does Socrates compare the city to a large, well-bred horse that has grown 
sluggis h and sleepy and needs a gad fly to awaken it? 

8. Why does Socrates say that a man who intends to fight for what is just must avoid 
public life in order to survive? 

9. Why does Socrates propose as a penalty "some good thing" after the judges have 
found him guil ty? \\fh y doesn't he worry that t11is will offend them? 

Why does Socrates preach that "t11e unexamined li fe is not for man worth living"? 

1. Why does Socrates begin to investigate the meaning of t11 e oracle "wit11 great 
reluctance"? Why does he persevere in th is course, despite "perceiving with grief and 
fear" that he was becoming hated? 
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2. \V'hy does Socrates believe that in testjng the o racle he is helping and obeying t11e 
god? 

3. \V'hy does Socrates interpret the o racle to mean that t11 e wises t person is one who 
"realizes that he is truly worth no thing in res pect to wisdom"? According to Socrates, 
does wisdom consist solely in recogn izing how little we know? 

4. \,\!h y does Socrates think that his examination of A t11ens' citizens is the gr eates t good 
the city has ever gJ.ined? Why does he think he is "a gift fro m the God to the City"? 

5. \,'(!hy does the voice that guides Socrates only turn him away from what he is about to 
do, and never toward it? 
6. \,'(!h y does Socrates think that it is so important to discover w ho is wise that, if it is 
poss ible, he w ill co ntinue to ques tion people in the afterlife? 

D oes th e condemnation of Socrates stand as proof that he failed in his miss ion to improve 
and educate the people o f At11ens? 

1. Why is Socrates found gu il ty and sentenced to deat11 by the gentlemen of Ath ens? 

2. Why does Socrates find t11at those men witll the greatest reputation fo r wisdom "fe ll 
littl e short of being mos t deficient" ? Why does Socrates find it difficult to find even 
one citizen of Athens who is wise---or at least wise to so me small extent? 

3. D oes Socrates believe that no one is qual ified to educate young people? 

4. Why does Socrates fear "t11e grudging slander of the multitude" mo re t11an the 
accusations of his public accusers? D oes Socrates oppose the principl e o f majo ri ty 
rule? 

5. \Xlhy does Socrates tell th e judges, "T have never been teacher to anyone"? Wh y does 
he say, "I rouse you. I persuade you. I upbraid you," but t11en deny he is a teacher? 

6. Wh y docs Socrates tell the judges t11at he is making his defense fo r th eir sake rath er 
than fo r his own? 

7. \Xi'hy does Socrates claim t11 at he makes the citizens o f Athens "happy in truth"? 

Evaluative Questions 

1. D o you agree with Socrates that "he who intends to fight for what is just .. . must o f 
necessity live a private ratller dian a public life"? 

2. D oes society need gadflies like aerate to improve it? D o we have someo ne like him 
now? 

3. H ow does knowing t11at you don't know anytll ing promo te virtue? 
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4. D o you agree with Socrates that it is irrational to fear death, and that it is eas ier to live 
a life of virtue if one does not fear death? D o you agree with Socrates that "there is 
no evil fo r a good man either in living or in dying"? 

5. \Vhat is wisdom? Is it more o r less nonexistent, as Socrates sugges ts, or much more 
common? 

6. Is Socrates a good ro le model for young peop le? 

7. Would you have condemned Socrates? 

Jane Aus ten, Emma 

Interpretive Q uestions 

\Vhy does the intell igent and observant Emma imagine everything wrong when it comes to 
love? 

1. Why is E mma an "imaginist," who will not submit her fancy to her understanding? 
(Chapters 12 and 39) 

2. Why does E mma ins ist that she has little intention o f marrying and say that it is no t in 
her nature to fall in love? Wh y does Emma-a devoted daughter, sister, and fri end­
believe that she lacks the "tenderness of heart" possessed by her father, Isabella, and 
Harriet? (Chapter 31) 

3. \X/hy does E mma call matchmaking "the greates t amusement in the world"? Why 
does she want to be th e first to plan the marriage bet\veen Harriet and Mr. E lton? 
(Chapter 4) 

4. Why can Emma imagi ne the kind of man she might marry, but not recognize him in 
Mr. Knightl ey until she thinks she has lost him to Harriet? (Chapters 38, 46 and 47) 

5. Why does E mma take on H arriet as a friend if she knows that Harriet's nature is not 
"o f that su perior sort in which tl1e feelings are most acute and retentive"? (Chapter 
16) 

6. Why can Emma discern tlut tl1e flirtations o f Mr. E lton and Frank Churchill are not 
sign s of real love, and yet not recognize that Mr. f<:nightley's steady, heartfelt 
conduct toward her is love? (Chapters 16, 38 and 43) 
7. Why can E mma perceive Mr. E lton's lack of elegance, but not his social 
ambitions? Why does Emma rationalize away every indication o f Mr. E lton's pursuit 
of he- even the fact tl1a t he pushes tl1e "courtship" charade toward her instead of 
toward Harriet? (Chapters 8, 9, 13 and 16) 

8. Why does Emma leap to the unseemly conclusion that Jane Fairfax is involved in a 
"reprehensible'' attachment with Mr. Dixon, the husband of Jane's intimate friend? 
(Chapters 19 and 28) 
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9. Why does E mma "entertain no doubt" that she has fallen in love w ith Frank 
Churchill after his first two-week stay in the neighborhood? (Chapter 30) 

10. l s it E mma's vanity that leads her to believe that Frank Churchill is in love with her, 
o r does Frank's delight in decei,·ing eYeryone make him overplay his attentions to 
E mma? (Chap ters 31 and 37) 

11. Why can' t E mma, who loves romantic intrigu es, perceive the secret a ttachment 
between Frank Churchill and Jane Fairfax? Why does E mma laugh at Mr. 
Knightley's hin t a t such an attachment and pro tes t his observations so vehemently, 
even though she knows that he possesses "penetration" in such matters? (Chapters 
16 and 41) 

12. Why does E mma become fully co nvinced that Harriet is beloved by Mr. Knightley? 
Wh y is E mma more threatened by H arriet's avowal o f love fo r Mr. l<illightley, 
despite the improbabili ty of its being requi ted, than she is by Mrs. Wes to n's 
reasonable sugges tion that Mr. Knightley might love and marry Jane Fairfax? 
(Chapters 26 and 47) 

Why does E mma co me to recognize her faul ty co nduct onl y when Harriet confesses her 
attachment to Mr. Knightley? 

1. Wh y does everyone in E mma's circle, with the exception of Mr. Knightl ey, think that 
E mma is "perfect"? (Chapter 1) 

2. Wh y is E mma "blind" to tl1 e abilities and social status o f H arriet Smith ? Why is 
E mma so dismiss ive o f the relative discrepancy between their positions in society 
when she is so particular in o ther instances? (Chapter 8) 

3. Why is E mma so fixedly against H arriet's association with the Martins even tl1ough 
the family enjoys th e good opinion of everyone-including Mr. f( nightl ey- and 
E mma herself is impressed witl1 tl1eir delicacy and warmtl1? 

4. Wh y does n't E mma learn from her erro r in pro moti ng a match between H arriet and 
Mr. E lton? While understanding that her co nduct was wro ng, why is she unable to 
keep herself from "adventuring too far" witl1 Harriet's future when Frank Churchill 
arrives on the scene? (Chap ter 16) 

5. \X!hy does E mma persist in her plan to make H arriet's visit to the Martins a short, 
fo rmal one, even though her own heart does n't approve and she is pained by her ro le 
in tl1 e "bad business"? (Chapter 23) 

6. Why can 't Emma, despite all her good intentions, bring herself to befriend Jane 
Fairfax? Why does n' t Jane's interes ting past and melancholy future ignite E mma's 
imagination and compass ion? (Chapters 10, 21 and 24) 

7. Wh y is E mma so quick to give Frank Churchill her honest opinion o f Jane Fairfax­
that J ane's reserve makes friendship with her impossible and suggests that Jane has 
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something to conceal? \X!hy does Emma, who values elegance and propriety, confide 
in Frank her idea that Mr. Dixon is in love with Jane? (Chapters 24 and 26) 

8. When ago nizing over how she had unknowingly encouraged I-farriet to attach herself 
to Mr. Knig htley, w hy does E mma co nclude that "she had been imposing on 
herself' '? (Chapter 47) 

9. Why does E mma mistake Mr. Knightley's remo nstrance o f her behavio r toward Miss 
Bates as a sign o f his indifference toward her? (Chapter 48) 

Why does E mma vio late her own principles o f good behavio r during the excursio n to Box 
Hill? 

l. \X'h y is E mma's vanity fl attered by Frank Churchill' s false ga llantry? Why does Emma 
find Frank Churchill "insufferable" when he is silent and unamusing? (Chapter 43) 

2. Wh x can E mma "not res ist" telling Miss Bates tl1at she will be limited to saying only 
three du ll tl1ings? Why does E mma ignore the fact tl1at she has caused pain to her 
gra tefu l o ld fri end ? (Chapter 43) 

3. Why does E mma take pleasure in tl1e idea o f being coupled witl1 Frank Churchill in 
her fri ends' imagina tions? \X!hy does n' t E mma all ow hersel f to imagine marriage to 
Frank, thin king only "o f finding him pleasant, of being liked by him to a certain 
degr ee"? (Chapter 14) 

4. \V'hy does E mma participate in emp ty exchanges witl1 Frank Churchill a t Box Hi ll, 
even though she realizes that to o t11 ers it appears th at they a re flirting excess ively? 
Why does E mma's disappointment in the excursio n make her act g-ay and 
tho ughtless? (Chapter 43) 

5. \V'hy does Frank Churchill make E mma appear to act w ithout propriety, saying tl1at 
she presides over the party and desires to know what everyone is thinking? \V'h y does 
he make E mma the tool fo r affro nting almos t everyone in tl1e party? (Chapter 43) 

6. \X'hy does E mma find much to laugh at and enj oy in Mr. Wes to n's silly, fl attering 
conundrum? (Chapter 43) 

7. \ V'hy does n' t E mma see anythi rig odd in the exchange between Frank Churchill and 
J ane Fairfax about attachment fo rmed in public p laces? (Chapter 43) 

8. Why does E mma need Mr. Kn i~h tl ey' s reprimand to make her realize how cruelly she 
has treated Miss Bates? Why does E mma a t first try to laugh o ff her insensitive 
conduct) (Chapter 43) 

9. Wh y does Mr. Knightley's remonstrance make E mma mo re upset and unhappy than 
at any o ther time in her li fe, even th ough she is used to his telling her "truths" about 
her obligatio ns and judgment? Why does E mma see her conduct at Box Hill as being 
more faul ty than her o th er misdeeds? (Chapter 43) 
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10. Why does E mma conclude, after everything is resolved, that there is "a little 
likeness" between her and Frank Churchill? (Chapter 5-t) 

Evaluative Questions 

1. Is self-knowledge a requisite of healthy romantic love? Can one be in love witl1out 
knowing oneself? 

2. D o you find E mma "faultless in spite o f all of her fau lts"? Why do some readers 
despise E mma, w hile o tl1ers love and fo rgive her? 

3. \Vhen do confidence and self-res pect turn into vanity? 

4. Are there elements o f building a self-identity in a small village like High bury that are 
miss ing in modern American urban life? 

5. Is the reluctance to find fault in tl1ose dependent on us a serious flaw, und ermining 
tl1eir ability to achieve self-knowledge? 

Ralph E llison, InviSible Man 

Interpretive Questions 

\,\fhy does his grand father's disturbing advice to overcome the white man witl1 "yeses" and 
II d . C . :h . "b II l" d" II l ;l un ermine em wit gnns ecome a constant puzz e an curse to t 1e narrator. 

1. Why do the dehumanizing rites of the battle royal fail to shake tl1e narrator's 
commitment to his fo rmula fo r personal success-humili ty and hard work? (Chapter 
l) 

2. Wh y does the narrator dream that his grand father tells him to open the briefcas e and 
read the engraved document with tl1e message, "To Who m It May Concern . . . Keep 
This igger-Boy Running"? (Chap ter 1) 

3. Imagining himsel f back at school, why does t11 e narrato r wo nder if t11e statue of t11e 
college Founder is lifting a veil from the face o f a kneeling slave or lowering it mo re 
firmly in place? (Chapter 2) 

4. Why does Mr. orton insist that tl1e narrator, and the o ther students at the college, 
are his "fate"? (Chapter 2) 

5. Why do we learn that t11 e source of Mr. Norton's fasc ination with Jim Trueblood's 
story is his own unacknowledged incestuous desires? (Chapter 2) 

6. After leaving the Golden D ay, why is the narrator so shaken by Mr. Norton's anger 
tlu t he feels he is los ing t11 e only identi ty he had ever known? (Chapter 3) 
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7. Why does the narrator feel a numb, violent outrage when Dr. Bledsoe tells him, "This 
is a power set-up, son, and I'm at the controls"? (Chapter 6) 

8. Why does the revela tion o f Dr. Bledsoe's and the trustees' treachery cause the 
narrato r, fo r the first time, to as k himself who he is? (Chapter 9) 

9. "\Xlhy is Lucius Brockway the black fad1er figure a t whom the narrator finally strikes 
back? Why does "a w ild flash o f laughte r" struggle to rise from beneath the narrato r's 
anger at d1 e o ld man? (Chapter 10) 

10. Are we meant to admire Lucius Brockway, the secret machine "inside d1e machine" 
o f Liberty Paints, who enthusias tically a llows himself to be explo ited by the white 
indus trial sys tem? (Chapter 10) 

11. Why does th e author have the fac tory hospital doc tors cure die narrato r by means o f 
an electric lobotomy machine? Wh y are we to ld du t inside d1e hospital machine d1e 
narrator feels utterly alone, and los t in a "vast whiteness"? (Chapter 11) 

12. Why is th e narrator's release fro m the confinemen t of the machine described in 
terms that sugges t a surreal birt h? Upon leaving the hospital, why does the narrato r 
feel as if he is in the "grip of so me al ien personali ty lodged deep within" him? 
(Chap te r 11) 

\V'hy does the narrato r feel that working fo r the Bro therhood w ill save him from 
"disintegration" ? 

1. \V'hy is the narrator's first real act of pos itive self-assertio n to cat a ya m whil e walking 
along the street? Why does th e narrato r--declaring "I yam what I am"-resolve 
never to be as hamed again o f the things he likes? (Chapter 13) 

2. \,\!hy does the narrator fear the rush o f empathic feeling that draws him to the old 
couple evicted onto the stree t? \X'h y is the narrator es pecially disturbed by th e sight 
of the o ld man's free papers? (Chapter 13) 

3. Staring at th e old couple's belongings on the stree t, w hy does the narrator feel as if he 
himself "was being dispossessed of some painful yet precious thing" that he "could 
no t bear to lose"? (Chapter 13) 

4. When recruiting the narra to r fo r d1e Bro therhood movement, why does Brod1er Jack 
emphasize that th e narrator is no t like the old people, that he is emerging as 
"something new"? \\!hy does he tell the narrator d1at he mustn' t was te his emotions 
on individuals-"they don't count" ? (Chapter 13) 

5. \,\!hy does d1e narrato r decide to rely on the judgment of the Brod1erhood when they 
demand that he leave Mary and live elsewhere in order to be a H arl em leader? Why 
does he accept without ques tioning their providing him with a new name? (Chapter 
14) 
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6. \V'hy does the narrato r feel compelled to hide from Mary the shattered bank w ith its 
gr otesque caricature o f a grinn ing Negro? Why are we told about the narrato r's 
unsu ccessful attempts to get rid o f the cas t-iron bank and the coins that filled it? 
(Chapter 15) 

7. Wh y does the narrator tell th e audience in the arena that "Something strange and 
miraculous and transforming" was taking place in him-that he feels suddenly more 
human? \,\/h y does he tell the audience that he has fou nd his "true family! ... tru e 
peo ple! . . . true country!"? (Chapter J6) 

8. Why does the narrato r say tlut he felt as if he had awakened fro m a dream when J ack 
tells him he wasn't hired to think and he realizes that Jack doesn't "see" him? 
(Chapter 22) 

9. \,'(!hy does the "scientific ob jectivity" of the Brotherhood-its practice of sacrificing 
the weak-remind the narrator o f being locked inside the hospii:,11 machine? 
(Chap ter 23) 

10. Why is H ambro unable to convince tl1e narrato r of the correc tness of the 
Brotherhood's methods? Why does the narra to r insist that H ambro see him as an 
individual? (Chapter 23) 

11. Why must the narra to r be disillusio ned w ith the Brotherh ood and articulate his 
invis ibility-before he is finally able to accept his past with all its humiliatio ns? 
(Chapter 23) 

12. Why does the narrator determine to use his invisibili ty to des troy the Brot11erhood 
by overcoming them w ith yeses? (Chapter 23) 

Why does T od Clifto n, a po litical ac tivist, decide to fa ll out o f histo ry and sell Samba do lls? 

l. \v'hy does Cli fton knock Ras down when the black nationalist accuses him of being a 
"black traitor to the black people fo r the white people"? What is tl1e silent ques tio n 
that Clifton seems to as k Ras as he looks gravely down at the black mili tant? 
(Chapter 17) 

2. Why does Cli fton tell th e narrator that "sometimes a man has to plunge outside 
history ... Otl1erwise he might kill so mebody, go nuts"? (Chapter 17) 

3. Why is the Samba do ll described as having two faces, o ne that grinned back at 
C lifto n while the o th er grinned forward at tl1e crowd? Why are we told that Cli fton 
"had been making it dance all the time and the black thread had been invisible"? 
(Chapter 21) 

4. After th e narrato r spits on the ambo do ll, why does the po tbellied man point at the 
doll, then at him, and exp lode with laughter? (Chapter 20) 

5. Are we meant to view Cl ifto n's final, vio lent act of self-assertion as deliberately 
suicidal? (Chapters 20 and 21) 
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6. \'Vhy does it sudd enly occur to di e narrator that it m ight be transitory ones like tJ1e 
zoot suiters-" men out o f time" w hose lives are too o bscure to be recorded in 
history-who are d1e "true leaders, the bearers of something precious" ? \'(!hat does 
the narra to r mean when he says, "\X!hat if history was a gambler, instead o f a fo rce in 
a labo ratory experiment, and d1e boys his ace in d1e ho le"? (Chapter 20) 

7. Wh y does the narrato r conclude tha t it was his job to ge t inside the "groove of 
his tory" all o f th e black men and wom en who had previously been invisible to him? 
(Chapter 20) 

8. Why does d1e narrato r's discovery that Rinehart inhabits a world of possib ility-a 
"vas t seething, ho t world o f fluidi ty"- profoundly shake his v iew of reali ty? (Chapter 
23) 

9. Why does the narrato r say that p erhaps "only Rine the rascal" was at ho me in a world 
wid1out boundaries? \X1h y are we to ld that Rinehart, the man o f multiple identities, 
has a smooth tongue, a heardess heart, and is ready to do anything? (Chapter 23) 

10. \'(!hat does tJ1e na rrator mean when he says that "somewhere between Rinehart and 
invisibili ty there were great po tentialities"? D oes Rinehart sugges t a way o ut o f the 
narrato r's doubl e bind-"Outside the B ro therhood we were ou ts id e history; but 
inside o f it they didn' t see us"? (Chapter 23) 

11. Why are we to ld that the narrator moves as o ne with the "black rive r" o f rio ters, his 
"personality blas ted"? Why does the autho r describe the rio ters in language tha t 
recalls tJ1e fluid world o f Rinehart? (Chapter 25) 

12. Wh y does it turn out d1at by pretend ing to agr ee w ith th e committee, d1e narrator 
made himself its tool jus t when he had d1ought himself m os t free? \"X!hy does the 
reality o f d1e rio t- a mutual destruction o f blacks engineered by and fo r the 
purposes o f whi tes-recall the battle royal? (Chapter 25) 

Why is the narrato r compell ed to put his "invisibili ty down in black and white"- to 
exchange the ro le o f o rato r and rabble-ro user fo r that o f hibernating writer-in o rder to 
discover w ho he is? 

1. \X!h y does the narrato r say d1at being imprisoned and inv isibl e in the coal ho le is a 
kind o f living death? Wh y does the narrato r compare himself to Jim Trueblood's 
jaybird that "yellow jackets had paralyzed in every part but his eyes"? (Chapter 25) 

2. \'Vhy does the narrato r d ream, in a state between sleeping and waking, tha t he is 
castrated by Jack, Bledsoe, No rton, Ras, and others from his pas t? Why does he tell 
them that his tes ticles hanging fro m the bridge are their sun and moon, and tha t his 
seed was ting upo n the water is all d1e history d1at they will make? (Chapter 25) 

3. Why does the narrato r's dream end w ith the bridge striding o ff like "an iron man, 
whose iron legs clanged doomfully,'' and tJ1e narrator screaming, "No, no, we must 
stop him"? (Chapter 25) 
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4. While listening to the music of Louis Armstrong in his warm, bright basement hole, 
why does the narrator have a vi io n o f an old woman who tells him that freedom 
"ain't nothing but knowing how to say what I got up in my head"? (Prologu e) 

5. \Vhy does the narrator have ano ther storyteller, Jim Trueblood, reso lve his feelings 
about how he's bo th guil ty and not guil ty by singing the blues? \V'hy does 
Trueblood's resolution take the form of deciding "I ain' t nobody but myself and ain't 
nothin' I can do but let w hatever is gonna happen, happen" ? (Chapter 2) 

6. Why does the narrator end his prologue with the th reat of violence, asserting that all 
"dreamers and sleepwalkers must pay the price, and even the invisible victim is 
responsible fo r the fate of all"? (Prologu e) 

7. Why does writing down his sto ry show the narrator that at leas t half the blame for his 
invisibility, w hat he calls his "sickness," lay within himself? (Epilogue) 

8. H aving learned to view the world as possibili ty, why does the narrator see 
"imagination" as the alternative to "chaos" when a person opts to step outside th e 
borders of reali ty? (Epilogue) 

9. What does the narrator mea n when he suggests that black people must "affirm th e 
principle on which the country was built" because, given the circumstance o f their 
origin, they "could only thus find transcendence"? (Epilogue) 

10. Why does the narrator co nclude that he has overstayed his hibernation-that "even 
an invisible man has a socially res ponsible role to play"? (Epilogue) 

11. What does the narrator mean when he says that he wants more than simply "the 
freedom not to run"? Are we meant to think that by the end o f the novel he has 
fo und a way to rejoin society w ithout being made to run? (Epilogue) 

12. Why does the narrato r end his epilogu e with the sugges tion that his listeners may 
also be invisible? Why does he say tl1is idea frightens him? (Epilogu e) 

Evaluative Questions 

1. D oes the narrator in E llison's novel speak fo r young black people today? Are blacks 
in the United States still required to confo rm to roles defined fo r them by w hi tes? 

2. D o you agree w ith E llison's sugges tion in Invisible Man that the strength of America as 
a democracy lies in its cultural diversity? 

3. H ow can we bes t realize E lliso n's vision of retu rning al l Americans to a sense o f 
personal moral responsibility fo r democracy? 

4. Taking into account all of the images of failed leadership in Invisible Man (Bledsoe, 
Norto n, Jack, Ras, Cli fton, and the narrato r), what might E llison's definition be o f a 
great i\merican leader fo r the black community? 
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Joseph Conrad, I-Ieart if Darkness 

Interpretive Questions 

Why does Marlow remain loyal to Kurtz? 

1. \Xfhy is Marlow both attracted to and revolted by Kurtz? 

2. \V'hen he discovers that Kurtz is gone, w hy is Marlow seized with "pure abstrac t 
terror" as if something " ... monstrous ... and odio us to the soul" had been thrust 
upon him? 

3. \V'hy is Marlow so anxious to keep to himself th e confrontation with Kurtz in the 
jungle? 

4. Why are the foundatio ns o f the intimacy between Kurtz and Marlow laid when Kurtz 
is "irretrievably los t"? 

5. D oes Conrad want µs to think that Marlow saves Kurtz' s soul? 

6. \,'(!hy does Marlow lie to Kurtz's Intended ? 

7. Why does Marlow claim that he is not trying to excuse o r explain, o nly trying to 
account to himself fo r Kurtz? 

What p ower does Marlow think the wilderness ho lds? 

l. Why does Marlow describe the stillness o f the jungle as "an implacable force 
brooding over an inscrutable intentio n"? 

2. Why does ·Marlow equate th e wilderness with "evil o r truth"? 

3. Why does the earth seem "unearthly" as Marlow penetrates deeper into the "heart of 
darkness"? 

4. \V'hy does Marlow say that if o ne were "man eno ugh," one could admit to a kinship 
with the primitive A fricans? 

5. \Vhy does Marlow speak of travel up th e river as travel "towards Kurtz"? 

6. Why does Marlow say o f Kurtz that "the wilderness had taken him, loved him, 
embraced him, got into his veins, consumed his flesh, and se~J ed his soul to its 
O\:vn"? 

7. \V'hy does Marlow say of England that "this ~so ... has been one of the dark places 
o f the earth"? 
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8. Why does Marlow feel that olitude and silence made "all the difference" in leading 
Kurtz to his fa te? 

Why, in telling his story, does J\farlow say it is like relating a dream? 

1. Why does Marlow conclude that "we live, as we dream-alo ne"? 

2. \Xlhat does .\farlow mean by saying that when he is concentrating on "mere incidents 
o f the surface ... the reali ty ... fades. The inner truth is hidden-luckily ... "? 

3. What does Marlow mean by saying, "I like what is in work-the chance to find 
yourself-your own reali ty"? 

4. Wh y does Marlow claim that only his boat kept him from going ashore fo r a "howl 
and a dance"? 

5. \Vl1y does Marlow reflect that the journey toward Kurtz was like a fairy tale? 

6. What does Marlow mean by o bserving that the wilderness drew Kurtz to it "by 
memory o f gratified and monstrous pass ions"? 

7. In what sense is the "meaning" o f Marlow's tale "not inside like a kernel, but 
outside"? 

8. Wl1y does the narrator call Marlow's experiences "inconclusive"? 

Wl1y does Kurtz's soul go mad in the "heart of darkness"? 

l. Why are Kurtz's dying words "The horror! The horror!" ? 

2. Why does Marlow think Kurtz's las t words are "an affirmation, a moral victory"? 

3. Why does Marlow conclude that Kurt2 was "hollow at th e core"? 

4. What does Marlow mean \vhen he says that Kurtz was a remarkable man because he 
"had something to say"? 

5. Wl1y does Kurtz become a god to the savages? 

6. Wl1y does Kum change from one who believed that white men could "exert a power 
for good" to one who wrote of the natives : "Exterminate all the brutes !" ? 

Evaluative Questions 

1. \V'hat is the "justice" due to Kurtz? 

2. Is it justified for one people to civilize ano ther through conquest? 
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3. Why does excessive idealism sometimes lead to corruption? 

4. Is Marlow a moral or an amoral man? 

Alexander I-Iamilton, John J ay, and James Madison, The Federalist 

Interpretive Questions 

1. \X!hy do the authors appeal to reason fo r the es tab lishment of the Constitution if d1ey 
think that people usual ly act from in teres t and prejudice? 

2. D o d1e aud1ors consider the purpose of government to be only d1e pro tec tion o f d1e 
rights of the people? 

3. Why do die authors believe that government must guard against the perversion of 
laws more than against th eir violation? 

4. Is every political group or party a fac tion? 

5. Would die authors prefer that few fac tions exist or diat there be as many as possible 
to cancel each other out? 

6. D oes the rise of modem mass communications invalidate the authors' plan to control 
factions? 

7. What constitutes die public good if it can be different from the ruling pass ions or 
interest of a majori ty faction? 

8. Would die authors consider modern political parties as means of strengthening or of 
controlling facti on? 

9. Why are the people more capable of choosing representatives than of decid ing 
policies firsthand? 

10. Can objective and disinterested judgments be made in political matters, acco rding to 
the authors? 

11. H ow does the delegation of the government in a large republic work to "refine and 
enlarge public views"? 

12. Why would it be worse fo r differences among executives to "split the community" 
than to "frustrate the most important measures of the government"? 

13. Why isn't a government's dependence on the people sufficient to control it? 

14. D o die authors believe diat government helps improve people morally? 
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15. D o the authors intend for their principles o f government to be used by America 
alone, o r by o ther nations as well ? 

Evaluative Questions 

1. Are all our poli tical decisions based on self-interes t? 

2. Is the United States suffering from the oppression of factions now? 

3. D o you believe that, as a citizen, you have a strong enough voice in government? 

4. Is the system o f checks and balances outlined in The Fedemlist still working efficiently 
today? 

5. D o you believe that any other nation could successfully adopt the United States 
Constitution? 

I-Ierman Melville, Bil!J Budd, Sailor 

Interpretive Questions 

Is Billy portrayed as a flawed Christ figure or as greater than Christ in his perfect innocence 
o f evil? 

1. \,\!hat is the nature of the "spontaneous homage" which H andsome Sailors like Billy 
receive? (Chapter 1) 

2. Why does i'v1elville imply that Billy's stu tter is the work o f the devil? (Chapter 2) 

3. D oes Billy fall from grace w hen he strikes Claggart dead? 

4. D oes Bill y's cheerfulness in leaving his companions on the Rights efMan indicate a 
lack of human feeling? (Chapter 1) 

5. Why can't Billy understand tl1e co ncepts of salvation and savior? (Chapter 24) 
6. Why are Billy's last words "God bless Captain Vere"? Why does the crew echo them? 
(Chap ter 25) 

7. Is it goodness tlut prevents Billy from looking beyond appearances? 

8. Why does Melville compare the final meeting between Captain Vere and Billy to a 
"sacrament"? (Chapter 22) 

9. Is it a miracle that no "muscular spas m" occurs when Bill y is hanged? (Chapter 26) 

ls the execution o f Billy Budd a crime in Melville's eyes? 
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1. \V'hy does Melv ille have Vere, a man o f cul tiYated intellect, judge between Billy, a 
man of na tural goodness, and Clagg-art, a man o f natural depravity? 

2. Why does Captain Vere immediately know that Billy must die? (Chapter 19) 

3. Wh y does Melville sugges t that both Claggart and Vere may be insan e in their effo rts 
to des troy Billy? (Chapters 11 and 20) 

4. Is Vere's secrecy in conducting Billy's trial co mpatible with justice? (Chapter 21) 

5. Are we mean t to co mpare Clagg-art's minions-his "compliant ones"-with the 
judges Vere chooses fo r his drumhead court? (Chapters 8 and 21) 

6. \Vhy does Vere sugges t to his fellow judges that it is no t they who wou ld condemn 
Billy but "the martial law operating through lthem]'? (Chapter 21) 

7. Is Melvil le suggesting that Vere's sacrifice of Billy was warranted by the "mys terious 
and prodigious" menace posed by the French Revolution? (Chapters 1, 2, 8, 21 and 
27) 

Why is Captain Vere an "exceptional" character to Melvi lle? 

1. D oes Vere fail to a ttain Nelson's "fullness of fame " because his sense o f duty 
outweighs his love o f glo ry? (Chapters 4 and 28) 

2. H ad he risked mutiny and allowed Billy to live, would Vere then have been as 
exceptional a commander as elso n? 

3. By emphasizing Vere's pedantry and impatience with "talking," is Melvi lle implying 
that Vere's knowledge o f great books leads him into injustice? 

4. Is the "intellectuali ty" that dominates Claggart the same facu lty that ru les Vere? 

5. Is Vere's cultivated morali ty as reliabl e as th e spontaneous moral intuition of the 
"natural man," such as Billy, o r the o ther "mere sai lo rs" ? 

D oes good triumph over evil w hen Billy kills Claggart? 

1. \,\fhy does Billy's re fl ex to strike out a t envious enemies work to his advantage on the 
Rights efMa11, yet cause his downfall on the Be!lipotent? (Chapters 1, 12 and 19) 

2. Why is there a touch of soft yearning in Clagg-art's hatred of Billy? (Chapter 17) 

3. Why is the evil in Claggart portrayed as intellec tually superior to the good in Bill y? 
(Chapters 11, 12 and 16) 

4. Why isn't the Dansker able to help Billy-if he has both knowledge of the world and 
knowledge of human nature? (Chapters 9 and 15) 
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5. Why does knowledge of the world blunt the finer spiritual insight that's needed to 
understand exceptional good o r evil? (Chapter 11) 

6. Why does Melville excuse the Yice of sailo rs as "frank manifes tatio ns in accordance 
w ith natural law"? (Chapters 2 and 16) 

7. Why does Melvill e conclu de his "inside narrative" with a false official account o f 
Billy's story and a simple sailo r's ballad memo rializing him? (Chapters 29 and 30) 

Evaluative Questions 

1. Is the average person incapable of recognizing evil when it hides behind rational 
methods? (Chapte r 11) 

2. Should we trust o ur instinctive mo ral res ponses or does morali ty depend on use of 
reason? 

3. Can normal people fathom "the mystery of iniqui ty" by looking within themselves? 
(Chapters 11 and 21) 

4. ff heroism is but "vainglory" and needless expend iture of life, why do we 
spontaneously acclaim it in great epics and drama? (Chapter 4) 

5. In entering the military, do we cease to be free moral agents, as Vere asserts? 
(Chapter 21) 

I-Ienry David Thoreau, "Civil Disobedience" 

Interpretive Questions 

l. What has caused the m oral fai lure of American democracy, according to Thoreau? 

2. Acco rding to Thoreau, how can government work if the individual has prio rity over 
the state? 

3. Why doesn't the state ever have prio rity over tl1 e individual, according to T ho reau? 

4. Why does Thoreau think that vo ting is ineffective? 

5. \,'\fhy does T horeau refe r to government as a machine? 

6. D oes Thoreau believe tl1at the majo ri ty is always in the wrong? 

7. D oes Thoreau advise t<L'< revolt? 

8. Why should Americans respect "tl1e right" but no t "the law"? 
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9. D oes Thoreau believe tJ1at all men, like himself, came into tJ1e world "not chiefly to 
make tJ1is a good place to live in, but to live in it, be it good o r bad"? 

10. Does Thoreau co nsider himself a friend of tJ1 e state? 

11. H ow can Thoreau consider himself a "good neighbor" if he seeks to "live within 
Q1imselfj, and depend upon [himselfj always"? 

12. Why does Thoreau fee l no obligation to right tJ1e wrongs he writes about? 

Evaluative Questions 

1. Should a citizen be able to "bend lgovernmentJ to his will" ? 

2. What rights does a state owe citizens? 

3. D oes life in a civil society change people? 

4. Is Thoreau typical o f American character, o r does he reject it? 

William Shakespeare, I-lam/et 

Interpretive Questions 

\'lfhy doesn' t H amlet "sweep to his revenge" immediately as he promises the ghos t? 

1. D oes H amlet want to avenge his father's death? (Act III, Scene One; Act 1, Scene 
Five; ct II, Scene Two) 

2. \V'hy does Hamlet "pu t an antic disposition on" ? (Act I, Scene Five) 

3. Is H amlet mad? 

4. Why does Hamlet sum up his problem as "To be or not to be ... "? (Act III, Scene 
One) 

\ 
5. D oes Hamlet arrange fo r th e play because he doubts tJ1e ghost, o r fo r some o ther 

reason? (Act II, Scene Two) \ 

6. Why is H amlet oppressed by a consciousness of his own sinful nature? (Act III, 
Scene One) 

7. Is H amlet's decision not to kill Claudius at prayer an example of "thinking too 
precisely on the event"? (Act III, Scene Three; Act N, Scene Four) 

8. Is H amlet a coward? (Act III, Scene One; Act N, Scene Four) 
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9. Why is Hamlet spurred to revenge by the sight of Fortin bras' army if he believes their 
goal is merely a "straw"? (Act IV, Scene Four). 

10. Why, despite his forebodings, does Hamlet agr ee to fence with Laertes? (Act V, 
Scene Two) 

11. Why is it only when he himself is dying that Hamlet can kill Claudius? 

Is Hamlet more troubled by his mo ther's marriage to Claudius than by his father's death? 

1. Why is Gertrude so quick to marry Claudius? 

2. Why does the ghos t warn Hamlet not to punish Gertrude but to leave her to heaven 
and her conscience? (Act I , Scene Five; Act III, Scene Four) 

3. \'Vhy does Hamlet reprove Gertrude? (Act III, Scene Four) 

4. Why does n't Hamlet tell Gertrude plainly that Claudius murdered her husband? (Act 
TIT, Scene Pour) 

5. After Hamlet has killed Polonius, does Gertrude believe he is mad or only say so to 
keep their conversation a secret? (Act IV, Scene One) 

6. \'Vhy does Gertrude not want to see Ophelia? (Act IV, Scene Five) 

7. Does Claudius love Gertrud e or does he marry her only to strengthen his position as 
king? 

8. Does Claudius want to be a father to Hamlet? (Act I, Scene Two) 

9. Does Hamlet envy Claudius? 

D oes Hamlet love Ophelia? (Act III, Scene One) 

1. Does Shakespeare believe that Ophelia is right to obey her fa th er and brod1er and 
break off her ties with Hamlet? (Act I, Scene Three) 

2. Why does Hamlet go to Ophelia's roo m ap pearing mad and terrifying? (Act II, Scene 
One) 

3. Why does Hamlet tell Ophelia that he loved her not? (1\ ct III, Scene One) 

4. Does Hamlet notice that Polonius and Claud ius are overhearing his conversation wid1 
Ophelia? (Act III, Scene One) 

5. After spurning Ophelia, why does Hamlet jest with her while d1ey watch d1e play? 
(Act III, Scene Two) 

6. Why in her madness does Ophelia sing a bawdy song? (Act IV, Scene Five) 
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7. \V'hy does H amlet show littl e concern about his part in causing O phelia's madness 
and death? 

8. \,\!hy is H amlet angry at Laertes' grief fo r O phelia? (Ac t V, Scenes O ne and Two) 

9. Does Shakes peare portray O phelia as truly virtuous or merely untested? 

Why does Shakes peare have so many innocent people des troyed in tl1 e course o f H aml et's 
revenge? 

1. Why does Shakes peare have Hamlet kill Polonius? 

2. Why docs H amlet feel no regret at the death s o f Rosencrantz and G uildenstern? (Act 
V, Scene Two) 

3. D oes Shakespeare believe that jus tice is satisfied when Laertes kills Hamlet? 

4. Why does Shakes peare have H amlet killed by the poison on Laertes ' swo rd ? (Act V, 
Scene Two) 

5. D oes Shakes peare co nsider Fortin bras a model fo r H amlet to fo ll ow? 

6. l s H aml et corrupted in th e course of his revenge? 

Evalutive Questions 

1. D ocs too careful thought inhibit ac tion? 

2. If someone wronged you in a way tliat couldn't be punished legally, would you 
consider it right to take revenge? 

3. Is tl1ere a difference between seeking justice and purs uing revenge? 

Thomas Jefferson, Declaration of Independence 

Interpretive Questions 

1. \,'(/hy do Jefferso n and his fellow authors of the D eclaration of Independence think 
they have to explain tl1eir actions to tl1e world? 

2. Wh y do tl1e autliors declare that it is "self-evident" tliat "all men are created equal"? 

3. Why do tl1e autliors think tl1at it is tli eir du ty, as well as tl1eir righ t, to change tl1e 
government? 
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4. Why do the au tho rs appeal to the Laws of Nature in justi fying their break with Great 
Britain? 

5. Why, according to the authors, are people slow-while "evils are sufferable"-to take 
action against a government that mistreats them? 

6. Are the authors worried that their revolt will set a bad example for the world? 

7. Why does the Declaration of Independence list the "history of repeated injuries and 
usurpations" committed by the King of Great Britain? 

8. Are the authors of the Declaration of Independence opposed to monarchy or only to 
the "present King of Great Britain"? D id the colonists object to King George's 
policies, or to being ruled by a king at all ? 

9. Why was it important to the colonists to have a greater voice in their government? 

lO. Did the colonists rebel from moral outrage, or because they thought they could 
profit from it? 

11. If the colonists' rights are self-evident, why haven't these rights been app reciated 
and respected? 

12. \V'hy do the colonies have the "right" to be "Free and Independent States"? 

Alexis de Tocqueville. ''Why Americans Are Often So Restless" 
(!\! olume II, Chapter 13, Section 2 of Democrary in America) 

Interpretive Questions 

l. Does Tocqueville think Americans are unhappy because they have a mistaken view of 
happiness? 

2. \'V'hy does a society devoted to equal opportunity weaken each individual? 

3. Why does Tocqueville think absolu tely equal conditions of life would be a 
misfortune? 

4. According to Tocqueville, how should people live to be happy? 

5. Does Tocqueville think Americans are restless because they don't know what they 
want o r because what they want is not attainable? 

6. What kind of equali ty does everyone in a democracy long for? Why does Tocqueville 
think that "men will never establish an equal ity which will content them"? 

7. Does Tocqueville think a " taste for prosperity" is incompatible with happiness? 
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8. \Vhy does T ocquevill e suggest that po litical ac tivity is a symptom of res tless ness in a 
democracy? 

9. Why, accord ing to T ocqueville, do Americans seek activity as a "distractio n" from 
their happiness? 

10. Why does T ocqueville describe the res tlessness of the Americans as "a spectacle as 
o ld as the world" ? 

l 1. Why does Tocqueville feel that ''the mo re equal men are, the more insatiable will be 
their longing fo r equality"? 

12. Why does T ocqu eville equate res tless ness with unhappiness? 

13. Why does T ocqu eville think that men can find a level o f liberty that is satisfactory to 
them, but no t a level o f equality? 

14. D oes T ocquevill e think that ho pe and ambition weaken people? 

15. D oes Tocquevill e think that happiness is more eas ily reached in countries where li fe 
is not as good as it is in America? 

16. Why is Tocqu eville disturbed by the res tlessness of Americans? 

Sophocles, Antigone 

Interpretive Questions 

1. According to Sophocles, do Creon and Antigone represent equal dangers to tl1e state? 

2. W11 y does the Chorus think Antigo ne is wrong tl1 roughout most of th e play? 

3. Why is Creon sure that if he does no t punish Antigone he will show himself "weak 
before th e peop le"? 

4. Is Antigo ne doomed because she is the daughter of O edipus, or does she make her 
own fate? 

5. \V'h y is Creon absolutely insistent that his edict prohibiting the proper burial of 
Polyneices be observed? Why does he want to pun ish P olyneices even beyond death? 

6. Wh y does Antigone confess so readily to having buried P olyneices? Are we meant to 
tl1ink that An tigone is "in love with death" ? 

7. Why does tl1e Choragus find merit in what bo th Haimon and Creon say to each o tl1er 
in tl1eir argument? 

48 
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8. Is I-Iaimon sincere when he says to his father, "No marriage means more to me than 
your continuing wisdom"? 

9. Why does Creon refuse to listen to Haimon's advice regarding Antigone? Why does 
he declare that his son is an "adolescent fool" ? 

10. Why does Creon continually make wild accusations about bribery and anarchy? Why 
does Creon believe that those who defy him are bribed? 

11. l s Antigone, like Creon, guil ty o f "stubborn pride"? 

12. Why does Antigone refuse to judge Polyneices even though he attacked Thebes and 
killed his own brother? 

13. Why does Creon change An tigone's punishmen t from s toning to having her locked 
in a cave with foo d, which would "absolve the State o f her death"? 

14. \Vhy does Creon reverse the order of ac tions the Choragus recommends, and bury 
Polyneices before he frees Antigone? 

15. Why does Ismene want to die w ith Antigone fo r a crime she did no t commit? Why 
does she claim that she and Antigone are "equally guil ty"? 

l6. Why does Creon cond emn Ismene but then later spare her life? 

17. Why does Antigone have so little sympathy w ith Ismene's decision to obey the law? 
\Xlhy does Antigone later reject Ismene, saying she has no "right" to share in her 
gu ilt? 

'18. Wh y does Creon finally change his will in response to th e words o f Teires ias? \Vhy 
is Creon punished, even though he relents and agrees to release Antigo ne and bury 
Polyneices? 
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1. Read the selection carefully before participating in the 

discussion. 

2. Discuss only the selection everyone has read. 

3. Support Your ideas with evidence from the text 

4. Listen to other participants, respond to them directly, and 

ask them questions. 

5. Expect the leader to only ask questions rather than offer 

opinions or answers 

6. Project your voice 

7. Track all speakers 

• Why did you say that? 

• Could you give an example? 

• What would happen if_? 

• I don't understand, could you say that in a different way? 

• I wonder why_? 

• Could you please elaborate? 

• Interesting, can you find evidence to support your 
opinion? 

• Was there anything that surprised you? 

• Was there anything you didn't understand? 

• __ does it sound logical to you? Why/Why not? 

1. Ask follow up questions often . 

2. Never state your own opinion. Only ask questions, do not 

give answers. 

3. Return the students to the text. 
a) What sentence or paragraph helped you form that 

opinion? 
b) Give us support for your statement. 

c) What do you mean by that, please explain your 

thinking. 

d) Tell the group a bit more and share the text that 
supports your thoughts. 

4. Strive for answers to the original (basic) question. 
D.UAii 2 2 1 z_w 2 2 1 

• I agree with the part about_ 

• So you're saying_? 

• I'd like to add on to what you said_ 

• I have an example of what you just said_ 

• Another thing that goes with that is_ 

• I see a connection between what you said and what we 

were saying earlier_ 

• If what you said is true, isn't it also true that_? 

• I agree/disagree with what you're saying because_ 

• I understand what you're saying, but I see it differently 

because_ 

• Can you show me how you got that idea? I • Thanks for the comment, but I actually thought of it 

differently. 

• • • 



Shared Inquiry Response Sheet 

Question : 

Student Response: 

Shared Inquiry 

Name Agree/Disagree Argument made 



Revisit the question. Look at your original response. How has your opinion changed after the 

discussion? Make sure to include at least two responses, from your classmates, that made you think 

differently or made your opinion even stronger. • 

• 

• 



Response to Text 
Aligned to the following TCRP Indicators: 

1.2b, 3.2b, and 3.4a 

Purpose: 

Responding to text is an important activity in which a learner uncovers and identifies infonnation and then sorts, sifts, organizes 
and/or synt11esizes it in order to organize one 's thinking about a topic. Response to text is an individual, small group or whole 

group practice. Through educator-guided analysis the learner tllinks deeply about a text and then writes in order to seek a deeper 
understanding of the teA.i and its connections to self, other te:-..ts or the world. These might occur witllin a student's notebook or 

reading/metacogrlitive log or journal, on the teA1 itself, or as an assigrunent that is collected and graded . 

Process: 
*Recommended Length = Varied depending on the purpose and activity chosen. The activities listed below 

are tools to develop such skills. 

• Talking to the Text I Annotation is the practice of recording one 's thinking wllile reading. The reader should record thoughts, 
questions, confusions, connections, reactions, predictions, ah-hahs, etc. as one reads. The annotation serves as a visual 
representation of a student' s Ulinking as he/she reads and can be added to after reading and/or discussions. Students write 
!us/her tllinking in the margins, above teAi, underline, draw arrows, highlight, circle, number, etc. 

• T chart is two-colwnn (or double entry) chart with two headings (for example: Proof/Opirlion, Facts/Questions, Familiar 
concept/New concept, Image/Interpretation, Direct Quote/Personal Response, etc.). The educator chooses the headings and 
asks students to apply their knowledge to t11e information they find in a shared text to fill out the chart. 

• Thinking Maps are ways to graphically Link related ideas by allowing learners to understand a difficult or complex subject by 
breaking it down into subtopics or other component parts. Students may also integrate prior knowledge with new knowledge to 
fonn a richer understanding of a topic. Each Thinking Map is linked to a particular type of tl1inking and aligned outcome. 

• Character analysis utilizes writing to delve deeply into an understanding of a character and can be done with a number of 
approaches. For example, learners may "become" a character, write a letter to a character, write a dialogue between characters 
from two different texts, or create an identity chart for a character. 

• Personal res1>0nse is a means to synthesize one ' s own thoughts. Tllis may be directed by the educator by means of giving 
learners a writing prompt about a certain topic, idea or teAi, and asking them to respond. This could also be generated by 
students witl1out a prompt. 

• Storyboards or Com ic St rips are used to grapllically represent plot or timelines. Learners map out the sigrlificant events of a 
particular text or llistorical moment. and then draw images representing the events in order. 

Assessment Method: 
- Student Work Samples 

Informal Observation of Student Group Work 
Notes from Class or Small Group Discussions 
In-Class Text-Based Quiz or Text 

Assessment Tool: 
Analysis of Student Work I COI 

- Long Composition Rubric 
Reading Benchmark/Interim Assessment 
DRA or SRI Assessments 

Resources: 

Long Composition Rubric 
- Annotation Guides 
- 2-Column Chart: Quotes and Reactions, 

Thinking with Evidence, Predictions based on 
Textual Evidence 

- Thinking Map Resources: Bubble Map, Circle 
Map, Flow Map, Multi-Flow Map, Tree Map 

- Film Strip 
- Comic Strip 



Annotation Guide -

Monitor Comprehension 

R = it reminds me of 
T-S - text to self connection -

T-T - text to text connection -

T-W - text to world connection -

L - new learning -
BK - background knowledge -

' - a new idea -• 

E - evidence -
- question -

• 

• 

• 



Annotation Guide 

Advanced Comprehension 

~ Knew this already 
From when or where 

M I 
Main Idea 

++ Supporting Detail 

7 Don't understand this 
Write your question in the margin or on the left-side of your • 
notebook 

A 
Agree 

What part do you agree with? How come? 

D 
Disagree 

What do you disagree with? 

I 
Interesting Statement 

Explain what you find interesting about this idea 

* 
Connection 

I connect this to ... 

L 
Important Lesson 

Explain why 

p Point of View 
Perspective or bias 



Making Predictions Based on Textual Evidence 

Book Title: ___ _______ _ _ 

Due Date : _ _ _____ _ Book Auth or : __________ _ 

Great readers make predictions about what will ha ppen next in the story. This strategy 
keeps them interested in the story AND helps them keep track of key events . The best 
predictions are ones that are supported by evidence from the story!! 

PREDICTIONS EVIDENCE FROM TEXT 
Pg _ 

I predict that 

because 

\ 

Pg _ 
I predict that 

because 

Pg __ 
I predict that 

because 
\ 

I 
I 
I 

I 

Pg _ 
I predict that 

because 

• 

• 

• 



The Bubble Map is designed for.. .. 

Describing using adjectives 
Identifying the sensory, logical, and emotional qualities of any 
topic or concept. 

Name: ~~~~~~~~~~-

Bubble Map 



The Circle Map is designed for .... 

Defining a word or concept based on the context of the current 
investigation or study and prior knowledge about the concept. 
Brainstorming ideas and thoughts about a topic . 

• • 

Nam.e: ~~~~~~~~~~-

Circle Map 

• 



The Flow Map is used for: 

Sequencing the stages and sub-stages of an event 
Identifying the steps in a process 
Ordering information 

------. 

... 

Name: 
~~~~~~~~~~-

Flow Map 

" 

-I 
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The Tree Map is designed for .... 

Classifying or sorting things and ideas into categories or groups. 
Grouping Main Ideas and Details. 

Name: ~~~~~~~~~~-

Tree Map 



• 

• 
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Mini-Lesson 
Aligned to the following TCRP Indicators: 

3.la, 3.lb, 3.lc, 3.2a, 3.4a, 3.4c 

Purpose: 
Reading and Writing mini-lessons provide intense direct instruction on a skill or process that will be used 
immediately after the moment of instruction. In learning a focused strategic lesson, the learners are able to 

focus on acquiring a single skill or process. Then, learners practice in an authentic context in the subsequent 
activity in order to " learn by doing." Mini-lessons are presented in small or whole groups with an explicit 

objective and clear criterion for success. 

Process: 
* Recommended length= 20 - 25 minutes, including direct instruction and guided practice) 

Planning Steps : 
1. JrlentiJY and Task Analyze: Educator identifies a deficient ski ll or standard based on observations, 

anecdotal notes, or data analysis. Then, educator breaks this larger skill/standard into smaller tasks, 
evaluating what students must know vs. what they must be able to do . 

2. Ensure Alignment and Sequence: To ensure clear alignment throughout instruction, educator should 
cross-reference his or her analysis with the way students will ultimately be evaluated on the skill or 
(using CST released questions, Benchmark/Interim question stems, Unit Test questions, DRA 
question stems, etc.). Then, the educator can sequence the tasks. 

3. Create Objective: Educator creates a manageable and measurable objective before creating lesson 
activities that focuses on the most important aspect of the lesson. Clear objectives should answer the 
questions: Who ? Does what? How well? Under what conditions? By when ? 

• 

4. Lesson Cycle: Decide on an assessment to clearly measure your lesson objective. Educator then plans • 
the lesson cycle (Introduction to New Material , Guided Practice, and Independent Practice). 

Teaching Steps: 
5. Educator provides direct instruction on the concept or skill (" I Do" or Introduction to New Material) . 
6. Educator allows time for guided practice on the concept/skill ("We Do" - Check for Understanding) . 
7. Educator gives learners an opportunity to independently practice their learning in class and assesses 

level of mastery towards objective. 
8. Educator provides further opportunities to practice skills through homework or in class review. 

Assessment Method: 
Checks for Understanding 
End of Lesson Assessment 
Observational Notes 
Student Self-Assessment 

Assessment Tool: 
Exit Ticket 
Analysis of Student Work 
Standards Mastery Assessment 
Unit Test 
Benchmark/Interim Assessment 

Resources: 

Teacher Book List to Guide Mini-Lesson 
Instruction 
Teacher Content Resource: www.learner.org 
TCRP Lesson Plan 
Aspire Formal Observation - Lesson Plan 
Template 
Architecture of an Effective Minilesson 
Weekly Lesson Plan Template 
Student Work Sample 
Aspire Lesson Plan Template • 



Teacher Book List to Guide Mini-Lesson Instruction 

Reading: 

- Strategies that Work by Harvey & Goudvis 
- Reading/or Understanding: A Guide to Improving Reading in Middle and High School 

Classrooms by Schoenbach, Greenleaf, Cziko, and Hurwitz 
- Reading with Meaning by Miller 
- The Art of Teaching Reading by Lucy Calkins 
- The Next Step in Guided Reading by Jan Richardson 
- Nonfiction Matters by Harvey 
- Jn The Middle by Atwell 
- I Read It, but I Don't Get It by Tovani 
- Real Reading, Real Writing: Content-Area Strategies by Topping and McManus 
- Guiding Readers and Writers by Fountas and Pinnell 

Writing: 

- Craft Lessons: Teaching Writing K-8 by Fletcher and Portalupi 
- Lessons that Change Writers by Atwell 
- Real Reading, Real Writing: Content-Area Strategies by Topping and McManus 
- Creating Writers: 6 Traits, Process, Workshop, and Literature by Vicki Spandel 
- Non-fiction Craft Lessons by Fletcher 



TCRP Lesson Plan Template 

Teacher Name, Week, Subject 
Date 

STANDARD 
Write the standard. 

OBJECTIVE 
Use Bloom's Taxonomy- What do you want students to be able to do by the end of this lesson? 

Who, does what, how welJ, under what conditions, by when? 
Include the data you have used to inform your objective. 

ASSESSMENT/EVIDENCE OF LEARNING 
· What evidence will you use to determine students' mastery? Make sure this is aligned to the objective. 

QUESTIONS 
What questions will you ask to guide students towards mastery of the objective? 

MATERIALS 

PRE-REQUISITE SKILLS 
What is the associated per and post requisite knowledge related to this lesson? 

OPENING 
Why are you teaching this? What is the puq>0se or rationale? What misconceptions are you trying to address? 

How will you help students avoid these misconce11tions? 

MODELING 
Use a Think AJoud to show the steps, activity, or process that they will be doing. AJign to objective. 

How are students cognitively engaged? What misconce1>tions are you trying to address? How will you help 
students avoid these misconceptions? 

TJME 

• 

• 

• 



G IDED 
In partners, pairs, or whole-grou1>, guide them as they complete the steps, activity or 1>rocess. 

AJjgn to objective. Align to modeling. 
How are student cognitively engaged? 

INDEPE DENT 
Provide students the opportunity to com1>lete the step , activity or 1>rocess on their own (i.e., task, assignment, 

activity). 
AJjgn to Objective. AJjgn to modeling. 
How are students cognitively engaged? 

CLOSING 
Review what students learned. Refer back to the objective. How are students reflecting on what they learned? 

Bloom's Taxonomy Reminder 
*Goal= 60% Knowledge, Comprehension, Application; 40% Analysis, Syn thesis, Evaluation 

Knowledge: arrange, define, duplicate, list, label, memorize, name, order, recognize, relate, recall, repeat, 

reproduce, identify, match, know 

Comprehension: classify, describe, discuss, explain, express, identify, indicate, locate, recognize, report, restate, 

review, select, translate, comprehend, convert, distingu ish, 

Application: apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, 

solve, use, write 

Analysis: analyze, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, 

experiment, question, test, break down, diagram, deconstruct, outline, separate 

Synthesis: arrange, assemble, collect, compose, construct, create, design, develop, formulate, manage, organize, 

plan, prepare, propose, set up, write, summarize, categorize, generate, modify, rearrange, relate, revise 

Evaluation: appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, core, select, 

support, value, evaluate, critique, justify 



LESSON PLAN TEMPLATE 
College fo r Certain 

I 

Teacher I Grade I 
~.Dat-e --~~~~~Sub-ject--~~~~• 

INDICATOR 'LESSON BACKGROUND 

1.1 A STANDARD(S) 

1.1 A, B 
I 

OBJECTIVE(S) 
Use Bloom's Taxonomy - Wl1at do you want students to be able to do by the end of this lesson? 

Who, docs what, how weU, under vvhat conditions, by when? 

1.lA LESSON PURPOSE • 1.3 A Why did you choose the above objective? What is the purpose or rationale of your lesson? 
Include any student data you used to inform your objective. 

1.JA BACKGROUND KNOWLEDGE AND COMMON MISCONCEPTIONS 
1.4 A, B \ What is the associated pre-requisite knowledge related to this lesson? What misconceptions are you trying to 

address? Hm will you help students avoid these misconceptions? 

I 

I 

NIA MATERIALS 

• 



l•tlUMdi LESSO PLAN TEMPLATE 
Col lege for Certain 

INDICATOR LESSON COMPONENTS TIME 

1.4 A, B OPENING 
Introduce the lesson objecti e and 1 sson purpose. Activate students ' prior knowledge. 

1.2 A, B DIRECT INSTRUCTION 
Introduce new material, use a Think Aloud or other method to show the steps, activity, or process 

that students wiU be doing. Align to objective(s). 

1.5A,B How will you gauge students ' understanding? How will you respond to the infonnation you collect? 

1.2A,B GUIDED PRACTICE 
Jn partners, pairs, or whole-group, guide students as they practice new content knowledge and/or 

complete the steps, activity, or process. Align to objective(s). Align to direct instmction. 

1.5 A, B How will you gauge students ' understanding? How will you respond to the information you collect? 

1.2 A, B INDEPENDENT PRACTICE 
Provide sn1dents the opportunity to complete the steps, activity, or process on their own (i.e., task, 

assignment, activity). Align to objective(s). Align to direct instruction. 

1.5 A, B How will you gauge students ' understanding? How will you respond to t11e infonnation you collect? 



l•rlml LESSON PLAN TElVIPLATE 
College for Ce rt ain 

1.2 A, B CLOSING 
Review what students learned. Refer back to the objective(s). Preview upcoming lessons/content. • 

1.lB ASSESSMENT/EVIDENCE OF LEARNING 
What evidence will you use to detennine students ' mastery? Make sure this is aligned to the 

objective(s) . 

• 

• 



The Architecture of an Effective Minilesson 

Standard & Lesson Objective: 

Opening the Lesson (time: 10 min.) 

0 Yesterday, we ... 

0 Today, we are going to .. . 

0 In this lesson, you will be able to ... 

0 This is important because ... 

Instruction and Modeling (time: 10 min.) 

0 means 

0 I am going to show you what it looks 
like when I. .. 

0 Watch me as I. .. 

0 Hmmm ... let me 

0 Boys and girls, I hope you saw me ... 

0 (misconception) Why wouldn't it 
be what evidence supports? 

Guided Practice (time: 10 min.) 

0 Now, you ' re going to try .. . 

0 Turn to your partner and tell them 
what we're going to do. 

0 Let's Pair Share (cooperative 
learning structure) ... 

0 Let's try th is together. 

Closing the Lesson (time: 5 min.) 

0 Today you learned ... 

0 With your partner, please discuss 
t oday's learning. 

0 Please take out your and 
write down what you've learned. 

0 So, today and every day, you will. .. 

0 Now take out your __ and work 
on __ independently. 

Supplementary Materials 

D 
D 

D 

D 
D 

D 

Adapted from Writing M1nlfesson, Teachers College Wntmg Pro1ect, Cofumb10 Umvers1ty 



Weekly Lesson Plan Template - Aligned to TCRP Teacher Effectiveness Rubric 
l Date I I Teach er I Grade I Course Name I I 

Key Concepts & Essential Questions: 
What connections can be made to real life, student's home culture, broader themes, or previous lessons? 
Essential Questions 

• 

Key Concepts: 

Whole Class Instruction: 
Small Grouo Instruction: 

Instructional Strategies and Sequence: 
Plan your lesson using I do, We do, You do. 

ST ANDARD(s) 

OBJECTIVE(s) 
Who does what, 
how well , under 
what condition, 
by when in 
student 
language? "I 
can ... " 
EVIDENCE OF 
LEARNING 
Do Now! 
Assessment 
Hook 
Include 
connections to 
prior knowledge, 
skills, and 
experiences 
DIRECT 
INSTRUCTION 
(I do) 
Presentation of 
key content, 
including models. 
visuals, and 

• 

M T 

• 

w TH F 

• 



graphic organizers 

Differentiation 
(Based on 
Assessment results 
considering· content, 
process, product , 
affect, Learning 
environment) 
Who and how? 
Check for 
Understanding 
Are S's ready to 
move on? 
GUIDED 
PRACTICE & 
BLOOM'S 
QUESTIONS 
(Wedo) 
Include interactive 
strategies in 
groups'pairs. and 
opportunities to 
speak, read, write, 
and listen 
Differentiation 
(Soo above) 
Who and how? 
Check for 
Understanding 
Are S's ready to 
move on? 
INDEPENDENT 
WORK 
(You do) 
Include 
opportunities for 
students to show 
what they learned 
Differentiation 
(Soo above) 
Who and how? 
Close 
What do you want 

students to tell 
their parents they 
learned? 
Extension 
Activities I 
Homework 



Continued practice I I I I 
Key Red= Whole Class objective based on CA standards 

Black= Small group reading strategy 
Purple= Whole Class Writing focus 
Green= Whole Class Vocabulary Instruction 
Blue= Whole Class Routine 

Reflection I 
I I I I Notes: 

• • • 



Bloom's Taxonomy Reminder~ add Bloom's Circle w/ apps from Jen 
Spend more time on the Evaluation end of the spectrum of cognitive activities. 

Knowledge: arrange, define, dupl icate, list, la bel, mem orize, name, order, recognize, relate, recall, repeat, 

reproduce, identify, match, know 

Comprehension: classify, describe, discuss, explain, express, identify, indicate, locate, recognize, report, restate, 

review, select, translate, comprehend, convert, dist ingu ish, 

Application: apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, 

solve, use, write 

Analysis: analyze, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, 

experiment, question, test, break down, diagram, deconstruct, outline, separate 

Synthesis: arrange, assemble, collect, compose, construct, create, design, develop, formulate , manage, organize, 

plan, prepare, propose, set up, write, summarize, categorize, generate, modify, rearrange, relate, revise 

Evaluation: appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, core, select, 

support, value, evaluate, critique, justify 

Newmann's Rigor and Authenticity Terms 

I ask students to Organize Information when I ask them to organize, synthesize, interpret, explain or 
evaluate complex information while addressing a concept, problem or issue. 

I ask students to Consider Alternatives when I ask them to consider alternative solutions, strategies, 
perspectives or points of view in addressing a concept, problem or issue. 

I ask students for Connections to the Outside World when they are asked to make connections between 

substantive knowledge and public problems or personal experiences. 

I ask students to Elaborate on their understanding, explanations or conclusions when I ask them to communicate 

through extended writing or speaking rather than yes/no answers, short responses or fill in the blan k/multiple 

choice questions. 

I extend rigor and authenticity when I ask students to communicate their knowledge, present a product 
or performance or take some action for an audience outside the teacher, classroom or 
school. 



STUDENT WORK SAMPLE 

Introduction to gth Grade English 17 
Introduction to Control ling Impression 

Part 1: SILENTLY and INDEPENDENTLY complete the Writing Conventions Practice below. 

Writing Conventions Rule: Commas are used to separate ideas or show that you should pause while 
reading. One place you must always use commas is when you have a list of three or more things in a series. 
In a series of three or more things, you should place a comma between each item in the series. 

Ms. K's Example: first item second item 

~{ A \ 
1. I plan to do my homework1 wash the dishes1 and take out the tras 

third item 

before going to the movies with 

my friends. 

Ms. K placed commas after "homework" and "dishes" to show that these were two separate activities that I 
would do before going to the movies. 

Practice: Place commas after each item in a series in the sentences below. 

1. A good baseball player must be able to hit run and field. 

2. Most good hitters have great eyesight quick reflexes and strong wrists. 

3. Knowing a pitcher' s moves taking the longest possible lead and getting the jump on the catcher are 
essentials for a good base runner. 

4. Fielding any position well requires having a strong throwing arm a knowledge of opposing hitters and 

an ability to move quickly in any direction . 

5. Regular practice intense concentration and good coaching are all important factors 

6. If you want to play like Mickey Mantle Lou Gehrig Rickey Henderson or Babe Ruth you must practice at 
least 4 times a week for many years. 

• 

• 

• 



Part 2: Guided Practice. Following LISTO EXPECTATIONS, complete the Controlling Impression practice 

below with teacher guidance. 

Guiding Question: What is a controlling impression and how do expert writers create it in 
their writing? 

In school, teachers ask you to write every day to explain your thinking about a concept and show your 
knowledge. Outside of school, we write to communicate our thinking about ourselves and the world with 
our friends, family, and other members of our community. Once we learn to communicate effectively in 
writing, it is the best way to reach many different people and share with them who we are and what is 

important to us. 
Expert writers effectively communicate their ideas to others by creating a controlling impression in their 
writing. A controlling impression is a method of focusing and organizing ideas so that it is 100% clear to 

everyone exactly what the writer thinks and why he/she thinks it. Expert writers create a controlling 
impression in their writing by making sure their writing has a strong focus, clear organization, and 

convincing support. Combining all three of these things together CONTROLS the IMPRESSION (effect) the 
piece of writing has on the reader. 

Paragraph A 

The most important thing I learned from Luis 

Rodriguez' s story is that you have to find something 

that is important to you to make your life meaningful. 

This is important because, like Luis' s life, dedicating 

your life to something that is important helps you to 

make choices and feel like you're spending your time 

in a valuable way. For example, if you spend your life 

without knowing what' s important to you, you won't 

have any goals and you won't know what you're 

working toward. I hope that I find what is most 

important to me so that I can set goals that are 

important to me and spend my life trying to 

accomplish these goals. 

Paragraph B 

The most important thing I learned from Lu is 

Rodriguez' s story is that you have to find something 

that is important to you to make your life meaningful. 

In Luis's life the most important thing to him was 

writing. In my mom's life the most important thing to 

her is her family. For example, she always makes sure 

that everyone in her family has the things they need 

to be successful. I hope that I can be like my mom 

one day and help my family to feel loved and 

supported. Luis Rodriguez loved his family, too, and 

he thought writing might help his son have a better 

life. 

Which of these paragraphs best creates a controlling impression? 

Paragraph _____ best creates a controlling impression because it has a ___________ _, 

_____________________ , and __________________ _ 

Which of these paragraphs does NOT create a controlling impression? 

Paragraph _____ does not create a controlling impression because _____________ _ 



Part 3: Independent Practice. SILENTLY and INDEPENDENTLY complete the Controlling Impression 

practice below. 

~-1_._VV_h_a_t_is_a_c_o_n_tr_o_l_li_ng=-im_,_p_re_s_s_io_n_?_. ______________ --..---------------.· 
Definition Symbol 

A controlling impression is ... 

2. '\Nhat elements do expert writers use to create a controlling impression? 

Element Symbol 

3. '\Nhich of the following paragraphs best creates a controlling impression? 
Paragraph A Paragraph B • Chocolate is my favorite flavor of ice cream. Chocolate is my favorite flavor of ice cream. 

Sometimes I like to have chocolate ice cream with my Even though I think vanilla and strawberry ice cream 
family after dinner. For example, chocolate ice cream are both delicious, chocolate ice cream always makes 
is really good with whipped cream and hot fudge. I me happiest . Eating chocolate ice cream reminds me 
also like to have vanilla ice cream with whipped of spending time with my family because we always 
cream and hot fudge. When you mix chocolate and eat it after dinner on Sundays. I like my chocolate ice 
vanilla together, it is also delicious. Another example cream with whipped cream and hot fudge. No matter 
of how I like chocolate ice cream is in an ice cream how many choices I have, I will definitely order 
cake. Yum! chocolate ice cream on my next trip to the ice cream 

parlor! 

Paragraph _____ best creates a controlling impression because---------------

Paragraph _____ does not create a controlling impression because--------------

• 



WRITING STRATEGY REFLECTION: Review yo ur Independe nt Practice . Summa rize what yo u learned today t o 
help you revie w your learning and prepa re for to morrow's quiz. 

A contro lling im pressio n is created when---- -------------------- - --

Expe rt writers create a contro lling im press io n in the ir writing because----------------

Self Score: Circle the box below that best describes how you feel about your learning today. 

BELOW BASIC 
BASIC 

I can define a cont ro lling 
I am not sure how to define 

impression and list the 3 
a controlling impression 

and/or its elements. 
elements writings include to 

create it. 

Independent Practice Score: 
Not Mastered. Partially Mastered. 

Improve the checked Improve the checked 
areas. areas. 

D Defining controlling D Defining controlling 
impression impression 

D Listing the D Listing the 
elements used to elements used to 
create a controlling create a controlling 
impression. impression. 

D Identifying which D Identifying which 
paragraph creates a paragraph creates a 
controlling controlling 
impression. impression. 

PROFICIENT 

I can define a controlling 
impression, list the 3 

elements writers include to 
create it, and ident ify 

paragraphs that do and do 
not have a controlling 

impression . 

M astered 

You have mastered today's 
learning goal by identifying 

which paragraph best 
creates a controlling 

impression. 

ADVANCED 

I can define a controlling 
impression, list the 3 

el ement s writers include to 
create it, identify 

paragraphs that do and do 
not have a controlling 

impression, and explain 
why a paragraph does or 

does not have a controlling 
impression. 

EXPERT 

You have exceeded today's 
learning goal by explaining 
why a paragraph does or 

does not have a controlling 
impression. 



ELA Tests & Quizzes 

Cycle 1: Quiz 1 
Intro to Controlling Impression 

1. A controlling impression is (2 pts) 
Best Answer: 

a. The opinion a writer expresses in an essay. 

b. A way of expressing ideas that is clear to all readers. 

c. Including a lot of details and examples in writing. 

d. Using many sentence types to express ideas in an interesting way. 

2. What elements do expert writers use to create a controlling impression? (3 pts) 

1. 

2. 

3. 

\ 

3. Which of the following paragraphs best creates a controlling impression? (4 pts) 

Paragraph A 

Getting to school is a problem every student has 
to face each day. Although many students prefer to 
be driven to school by their parents, it would be a 
much healthier choice for these teens to walk. For 
one thing, walking is great exercise and would give 
teens a chance to exercise every day. Walking also 
gives teens an opportunity to get out extra energy 
before and after they have to sit still in a classroom all 
day. If walking is an option, it is the healthiest choice 
for most teens. 

\ 
\ 
I 

Paragraph B 

Walking is one way teens can get more exercise 
every day. They can also play soccer, basketball, or 
another sport. Some teens walk to school to get 
exercise, but this can be unsafe depending on where 
you live. However, walking is really healthy and teens 
should try to walk to school if they can. Gas is 
expensive and using too much is bad for the 
environment, so walking is better for the 
environment, too . If you want to get exercise, join a 
sport team or walk to school. 

Paragraph _____ best creates a control \ing impression because---------------

Paragraph _____ does not create a controlling impression because--------------

Score: ___ __._/ 9 
Below Basic 

0-4 
Basic 
5-6 

Proficient 
7-8 

Advanced 

9 

• 

• 

1• 
~-------------'-----------------------------------' 



Literature Circles 
Aligned to the following TCRP Indicators: 3.2B, 3.3A, 3.3B, 3.3C, 3.4C 

Purpose: 

Literature circles allow learners to develop a de per appreciation and understanding of fiction and nonfiction text 

through student-directed activities and discussions . By working in small heterogeneous groups based on chosen topics, 
authors, genres or specific titles, learners engage in meaningful discussions based on a shared teA.1: at a pace agreed 

upon by the group. While this activity allows for a great deal of student autonomy, the educator must explicitly teach 
norms and literature circle roles , and provide opportunities for practice prior to running Literature Circles. 

Process: 

(recommended length: 30-40 minutes) 

1. Learners work in small heterogeneous groupings and select a topic or text with the educator. 

2. Initially, the educator scaffolds the instniction by guiding learners in proscribed roles in order to teach 
discussion skills, provide provocative questions and facilitate the student-driven discussion. While roles and 
role sheets are critical in the beginning of teaching students how to "do" literature circles, they can be phased 
out early on to allow students to experiment with the different roles readers play in a group . As discussion 
skills are acquired, students are able to transition into using a free flowing journal or response log to prep for 
and document their discussions. 

3. Learners decide upon the length of reading, establish mies and roles for the literature circle meeting. Students 
may choose to focus on particular passages for deeper inquiry, grapple together on many sections for greater 
comprehension, discuss individually-generated questions or take a free-flowing approach to discussing the 
previous night ' s reading. During this time, the educator observes conversations and participates only if the 
learners appear to get stuck. 

4. Learners participate in ongoing self- and group-assessment to evaluate the progress of their groups . As the 
group nears the end of the reading, the educator may choose to assign a group project (i e. reader' s theater, 
skits, presentations) or individual projects (i .e . writing assignment, art project, etc.) in order to give the students 
an opportunity to demonstrate their learning. 

Assessment Method: 

Educator observation of small group 
discussion 
Group oral or written project 

Assessment Tool: 

Journals 
Response to Text Activities 
Discussion Logs 
Reading Logs 

Resources: 
Literature Circle Group Roles 
Role sheets 
Reading Strategies 



LITERATURE CIRCLES - GROUP ROLES 

1. Luminary 
a. Your job as the LUMINARY is to "illuminate" or "make light" of the 

literary devices used in the tex t. 
b. You will look for literary devices, such as similes, metaphors, figurative 

language, symbolism, imagery, the connotative power of words, 
flashbacks, rising action/ climax/falling action, central conflict, internal 
conflict, external confl ict, etc. 

c. You wi ll record these literary devices, and state why you think Lawrence 
and Lee (the authors) chose to include them. What message do you think 
they were trying to send by including these literary devices in the play? 

d. Example: 

Quote Literary Device Why it was included? 
What effect does it have on the play? 

"Shield your eyes monk! Figurative This figurative language was included in the play to express 
You're about to meet the language how religious Brady's character is. He is not only a religious 
mightiest of your (metaphors) man, but actually "wears" his religion as he would wear 
descendents. A man who clothes. One cannot think of Brady without thinking of his 
wears a cathedral for a religion. 
cloak ... " (Act I, sc. i, 17). 

2. Connector 
a. Your job as the CONNECTOR is to point out connections to things 

outside of the play while you read. 
L T ext-to- tex t: when something you read in the tex t reminds you of 

something else you've read 
ii. Text- to-world: when something you read in the text reminds you of 

something in the real world 
ILi. Text- to-self when something you read in the text reminds you of 

something that happened in your life 
b. You will record these connections and share them with your group 

members 
c. Example: 

Part from the play Connection Additional comments 
On page 18, the (Type of connection : text-to-world) This detail about the banners may 
town displays These banners remind me of when I participated have been included in the play to 
religious banners in the March for Women's Lives in 2004. There make the town seem almost like it is 
with slogans. were many banners with slogans that protesting against Cates and 

represented what we were fiqhtinq for. evolution . 

• 

• 

• 



' 

3. D irector 
a. Your job as the DIRE TOR has two parts: 

L Ask questions: s ou read, you must think of questions to ask your 
group members that will stimulate discussion. 

ii. Lead the discussion: Once we have finished reading the pages for 
the day, it is your job to pose your questions to the group and to 
facilitate discuss ion. 

b. You are the leader of your group; therefore, it is your responsibility to 
make sure that all members stay on task. 

c. Example: 

Question Answer Notes from the 
(derived from the whole group) discussion 

On page 22, Brady discusses how We believe that politics is all about Although Carlos brought up 
he must "look hopeful" (Act I, sc. I, appearances. Your actions do not matter as a good point about how the 
22). To what extent do you think much as the appearance of your actions. people are too smart to get 
politics is about appearances? That is how you will get people to vote for fooled by appearances, we 

you, and that is what people fall in love with agreed that appearances 
in a leader. are sti ll more important 

than actions (especially in 
elections). 



(OGN1r1ve Rea DING ~ rra reG1e~ 

MnKING 
(ONNeCrlONa 

TCXT TO ~eLF 

Strategic readers 
connect what they know 
with what they are 
reading. 

MnKING 
prt:~DIC TIO Na 

Strategic readers think 
about what ' s going to 
happen and make 
predictions based on 
what they know and 
what they have read . 

A a KING 
ouearlONa 

THIN & T HICK 

Strategic readers ask 
themselves questions 
before , during , and 
after reading to better 
understand the author 
and the meaning of the 
text . 

v1auaL1z1NG 

Strategic readers 
picture what is 
happening as they read . 

Does this remind me of something? 

Has something like this ever ha ppened to 
me? 

Do I know someone like this character? 
Am I like this character? 

Have I ever felt this way? 

What do I already know that will help me 
understand this text? 

Does this information confirm or conflict 
with other things 1 ' ve read? 

What do I know about the author or 
genre (i.e . poetry , short story , drama , 
essay , etc .) that influenced my reading? 

Did the text make me think of real 
events in the news or in history books? 

What text and/or picture clues can help 
me here? 

What background knowledge do I have 
that will help me with this text? 

What will I learn? 

Were my predictions correct? 

How did making the prediction help me 
with this reading? 

What will happen next? 

• What is the author saying? 

• What am I wondering? 

• What questions do I have? 

• What would I like to ask the author? 

• What questions might a teacher ask? 

• Why is this happening? 

• Why did this character _ ? 

• Is this important? 

• How does this information connect with 
what I have already read? 

• How could this be explained to someone 
else? 

• What pictures or scenes came into my 
mind? 

• What do I hear, taste , smell or feel? 

• What do the characters , setting , and 
events of the story look like in my mind? 

• Can I picture this new information? 

This reminds me of . .. 

I connected to this when . .. 

__ made me remember a time when . .. 

This relates to my life because .. . 

__ makes me think about . . . 

This illustration makes me think about ... 

This makes me think about . . . 

This part makes me remember .. . 

I really had a strong connection to this part 
because .. . 

This is like . . . 

This is familiar to me because .. 

This is simila r to . .. 

I think this will be about _ _ because .. . 

I think __ is going to happen next. 

I predict that ... 

__ make me think that __ will 
happen. 

I thought __ was going to happen , but 
__ happened instead. 

I' m guessing this will be about _. 

Since __ happened , I think _ will 
happen. 

• My predictions were right/wrong 
because ... 

• I wonder . . . 

• I would like to ask the author .. . 

• Who? 

• What? 

• When? 

• Where? 

• Why? 

• How? 

• This makes me wonder about . . . 

• I could really picture . . . 

• The description of __ helped me 
visualize . . . 

• I created a mental image of . . . 

• In my mind I could really see . . . 

• When it said __ , I could imagine . . . 

• If this were a movie ... 

• 

• 

• 



MONITOflNG a ND 
(LarlFYING 

Strategic readers stop 
to think about their 
reading and know what 
to do when they don 't 
understand . 

'a\JMM arlZING 
a ND 

'a YNrHe~JZING 
Strategic readers 
identify the most 
important ideas and 
restate them in their 
own words . 

oeTefMINING 
WHnT'~ 

JMPOfTnNT 

Strategic readers think 
about the text ' s big 
idea or message and 
why it's important. 

ANnLYZING 
A\JTH0f'~ 
era Fr 

Strategic readers notice 
the way the author uses 
language to get his or 
her ideas across. 

• Is the text making sense? 

• Wait , what 's going on here? 

• What have I learned? 

• Should I slow down? Speed up? 

• Do I need to reread? 

• How do I say this word? 

• What does this wo rd mean? 

• What text clues help me fill in missing 
information? 

• I know I'm on track because _ 

• To understand better, I need to know 
more about _ 

How is the text organized? 

What is the main idea here? 

What essential information do I need to 
know about the characters, plot , and 
setting in order to understand the story? 

How does the text 's organization help 
me? 

What are the key words? 

Are the ideas supported with convincing 
evidence? 

What is the message or big idea of this 
text? 

What in the text makes me think about 
the big idea? 

How did my thinking about the meaning 
of the text change as I read? 

How can I relate the big idea to events 
or experiences in my own life? 

What words , phrases, or figurative 
language is the author using to help me 
create mental images? 

What was effective about the author' s 
style of writing? 

What stands out about the author's use 
of details? 

How does the author's style relate to the 
message he or she is trying to convey? 

What did the author of the text do that 
I'd like to try in my own writing? 

I had to slow down when ... 

I wonder what _ _ means. 

I need to know more about ... 

This last part is about ... 

I was confused by ... 

I still don't understand .. . 

I had difficulty with . . . 

I __ (name strategy) to help me 
understand this part . 

I can't really understand ... 

I wonder what the author means by ... 

I got lost here because ... 

• I need to reread the part where . .. 

The text is mainly about _. 

The author' s most important ideas were 

The details I need to include are . . . 

Some important concepts are .. . 

The most important evidence was ... 

The basic gist .. . 

The key information is ... 

In a nutshell this says that . . . 

At first I thought _, but then I thought 

My latest thought about this is _ . 

I'm getting a different picture here because 

What this means to me is ... 

So, the big idea is ... 

A conclusion I' m drawing is . .. 

This is relevant to my life because ... 

A golden line for me is ... 

I like how the author uses to show 

This word /phrase stands out for me 
because .. . 

I like how the author uses __ to show .. 

The simile I metaphor I image that caught 
my attention was . .. 

My favorite quote was ... 

I like how the author described to 
show ... 



Independent Reading: SSR or OTTER 
Aligned to the following T RP Indicators: 

1.2b, 2.la, 3.3d • 

------------
Purpose: 

Independent Reading allows educators to help students enjoy reading, develop their own likes and interests, 
and consistently learn through their own practice. Learners read individually and quietly. Usually titles are 
selected independently, but many readers may require or request teacher guidance. Research overwhelmingly 
demonstrates that students who read books that are AT their independent reading level (95% + accuracy, 
fluency, and comprehension) 60-90 minutes a day considerably improve their reading skill levels. 

Process: 
*Recommended Length = at least 15-20 minutes in class; 30-40 minutes outside of class 

1. Learners are introduced to Independent Reading through several mini-lessons on how to select books, 
abandon books, and evaluate books. Teachers also need to teach students how their classroom library 
is organized and how students are to responsibly check out books. 

2. Learners select appropriate books based on personal interest from an educator' s organized library of 
books of many genres, from the school library, or from home. 

3. Before releasing students to independently read the books they have selected, teach a mini-lesson on 
what it looks like to read independently in class. Be explicit about EXACTLY what it looks like (and 
doesn ' t look like) for students to be focused and reading 

4. While learners are reading independently in and out of class, the educator is ab le to have one-on-one • 
conversations with individual readers. Teachers should have a book log in which to track book 
choices of individual readers. When first meeting with a student about his/her book, conduct a 
running record to ensure the book selection is AT the student' s independent reading level. (This 
means at or above 95% accuracy, fluency, and comprehension.) 

5. Teachers should use a variety of different methods to heighten excitement about reading 
independently throughout the year including the following: Book Talks, Book Trailers, Book 
Favorites Poster, Teacher Book of the Week, Student-to-Student Recommendations, etc. 

Assessment Method: 
Running Records 
Read Aloud 
Reading Logs 

Reading Conferences 

Assessment Tool: 
DRA 
SRI 
Accelerated Reader 
Benchmark/Interim Assessment 

Resources: 
- Book Source - Leveled Reading Sets by Topic: 

http ://www.booksource.com/Departments/Levele 
d-Reading.aspx 

- Aspire Public Schools Humanities Book List 
- High-Interest Below-Level Reader List: 

http ://www.sundancepub.com/c/@J4S8zdvjlSMc 
w/Pages/belowlevel .html 

- Common Core Grade-Level Text Exemplars: 
http://www.corestandards .org/assets/ Appendix B .pdf 

- Teen ' s Top Ten Lists 
- UCSB Library Log 
- Apps for Library Organization : Level Finder, 

AR Book Scanner, Book Retriever, and Level It 
Books, www.bookleveler.com 



Aspire Public Schools Humanities Book List 
61

h Grade Humanities 

Whole Class Texts 
Seedfolks (Fleislunann) - to be phased into 5 th !,'Tade 
The Odyssey (Picard version) 
The House on Mango Street (Cisneros) 
Among the Hidden (Haddix) *suggested sununer reading te:-.1 
The Circuit by Francisco Jimenez 
Before We Were Free (Julia Alvarez) 

History Text and Materials: 
TCI History Alive: The Ancient World 

History Unit Literature Circle Titles 

Early The Boy of the Painted Cave (Denzel) 
Humans Maroo of the Winter Cave (Turnbull) 

Dar and the Spear Thrower (Cowley) 
Egypt The Egypt Ganie (Snyder) 

The Jedera Adventure (Alexander) 
Mara, Daughter of the Nile (Jarvis) 
A Place in the Sun (Rubalcaba) 
The Golden Goblet (McGraw) 

Ancient 
Hebrews 
Greece 

India Anni 's India Diary (Axworthy) 
Homeless Bird (Whelan) 
Gay-Neck: The Story of a Pigeon (Mukerji) 
Daughter of tl1e Mountains (Rankin) 

China 

Rome 

High Interest Literature Circle Books: 
Walk Two Moons (Creech) 
Holes (Sarchar) 
Becoming Naomi Leon (Ryan) 
Bud, Not Buddy (Curtis) 
Chasing Vermeer (Balliett) 
Out of the Dust (Hesse) 
Hoot (Hiaasen) 
Jacob I Have Loved (Paterson) 
Artemis Fowl (Colfer) 
Nothing But the Truth (A vi) 

Teacher Resources, Primary Sou rce Documents, 
Anthologies 

Hatshepsut, His Majesty , Herself 
The Gilgan1esh (Finkel) 
Ancient Egypt: Eyewitness Books () 
Mesopotamia (Service) 
Discoveries and Inventions (Shuter) 
Farming and Food (Shuter) 
Pharoahs and Priests (Shuter) 
Judaism (Penny) 
Bible Lands: Eyewitness Books 
D' Aulaire 's Book of Greek Myths 
Ancient City: Life in Classical Athens and Rome (Dodge) 
The Greeks (James) 
Greek Myths (McCaughrean) 
Penguin Atlas of Ancient History (McEvedy) 
Cities and Citizens (Shuter) 
Buddhism (Ganeri) 
Indian Fairy Tales (Jacobs) 
India: The Land (Kalman) 
India : The Culture (Kalman) 
Shower of Gold: Girls and Women in tlle Stories of India 
(Selvan) 
Science in Ancient lndia (Stewert) 
Science in Ancient China (Beshore) 
Wisdom of the Crows and Other Buddhist Tales (Chodzin) 
Ancient China: ~yewitness Books (Cottrell) 
Confucianism (Hoobler) 
Taoism (Nartz) 

The Roman World (Connolly) 
Ancient City : Life in Classical Atllens and Rome (Dodge) 
Science in Ancient Rome (Harris) 
Ancient Rome: Eyewitness Books (James) 
The Other Half of History : Women in Ancient Rome 
(MacDonald) 
Atlas of the Classical World: Ancient Greece and Ancient 
Rome (Stalio) 
Eyewitness: Ancient Rome (James) 



Aspire Public Schools Humanities Book List 
7th Grade Humanities 

Whole Class Texts (to teach literature circle roles, build 
community, teach specific literary analysis lessons): 
The Giver (Lowry) *suggested summer reading text 
The Canterbury Tales (Chaucer and McCaughrean, or 
Hastings) 

History Text and Materials: 
TCI History Alive : The Medieval World 

History Unit Literature Circle Titles 

Rome 
Islam The Boy From Makkah (Halman) 

The Breadwinner (Ellis) 
Shabanu: Daughter of the Wind (Staples) 
The Storytellers (Lewin) 
Seven Daughters and Seven Sons (Cohen) 
Shadow Spi1mer (Fletcher) 

China 

Ghana and Nzingha, Warrior Queen ofMa tamba: Angola, 
Mali (Medieval Africa 1595 (McKissack) 
Africa) 

Medieval The Ghost in the Tokaido lim (Hoobler) 
Japan The Master Puppeteer (Paterson) 

Of Nightingales That Weep (Paterson) 
A Samurai's Tale (Haugaard) 
The Sign of the Chrvsanthemum (Paterson) 

Medieval Catherine Called Birdy (Cushman) 
Europe Matilda Bone (Cuslunan) 

The Midwife 's Apprentice (Cushman) 
The Ramsay Scallop (Temple) 

Inca, Aztec, 
Maya 

Renaissance, 
Reformation, 
Scientific 
Revolution 

High Interest Literature Circle Books: 
Espenmza Rising (Ryan) 
Al Capone Does My Shirts (Choldenko) 
Stargirl (Spinelli) 
Loser (Spinelli) 
Surviving the Applewhites (Tolan) 
Whirligig (Fleishman) 
Year oflmpossible Goodbyes (Choi) 
Dragonwings (Yep) 
The Westing Game (Raskin) 
Julie of the Wolves (George) 

Teacher Resources, Primary Source Documents, 
Anthologies 
See 6m grade Rome resources 
Science in Early Islamic Culture (Beshore) 
The Rise of Islam (Child) 
Essentia l Koran: The Heart of Islam (Cleary) 
Sinbad the Sailor and Otl1er Tales from the Arabian Nights 
(Puffin) 
1001 Arabian Nights (McCaughrean) 
Islamic World : Cambridge Illustrated History (Robinson) 
The Man Who Counted: A Collection of Mathematica I 
Adventures (Tahan) 

• 

Science in Medieval Islam: An Illustrated Introduction (Turner) 
See 6u1 grade Chi na resources 
Maples in the Mist: Children's Poems from the Tang Dynasty 
(Ho) 
Asante (Boateng) 
E:-..-ploration Into Africa (Ibazebo) 
Royal Kingdoms of Ghana, Mali and Songhay : Life in 
Medieval Africa (McKissack) 
Orphan Girl and Other Stories: West African Folk Tales 
(Offodile) 
See 6rn grade China resources on religion 
Shinto (Hartz) 
Ancient Japan: What Life Was Like For the Ancient Japanese 
(MacDonald) 
Tales From Japan (McAlpine) 
The La te Middle Ages (Corrick) 
Middle Ages: An Illustrated History (Hanawalt) 
Medieval Europe: A Short Source Book (Hollister) 
The New Penguin Atlas of Medieval History (McEvedy) 
Eyewitness: Aztec, Inca and Maya (Baquedano) 
Emerald Lizard: Fifteen Latin American Tales To Tell in 
English and Spanish (DeSpain) 
Mayans (Kallen) 
The Aztecs (Defrates) 
Ancient Incas: The Chronicles from National Geographic 
(Israel) 
Rena issance and the New World (Caselli) 
Eyewitness: Shakespeare (Chrisp) 
Eyewitness: Renaissance (Cole) 
Shakespeare Set Free 
The Reformation: The History Through Sources (Mullett) 
Isaac Newton and the Scientific Revolution (Christianson) 
Galileo (Fisher) 
Young Person's Guide to Philosophy (Weate) 



Aspire Public Schools Humanities Book List 
8th Grade Humanities 

Whole Class Texts (to teach Literature circle roles, build 
community, teach s1>ecific literary analysis lessons): 
My Brol11er Sam is Dead (Collier) 
Gathering Blue (Lowry) *suggested summer reading te:\1 
Roll of Thunder, Hear My Cry (Taylor) 
The Pearl (Steinbeck) 

History Text and Materials: 
TCI HistOI)' Alive: The United Stales Through Industrialism 

History Unit 
U.S. Constitution 
and the Early 
Rei>ublic 

Divergent Paths 
of the American 
People 

Civil War and 
Reconstruction 

Literature Circle Titles 
Biographies: 
Jefferson 
Hamilton 
Adams 
Jackson 
Monroe 

Last of the Mahicans (Cooper) 
Path of the Pale Horse (Fleishman) 
Susarmah (Hickman) 
Pioneer Church (Otto) 
Crossing the Panther's Paili (Alder) 
Soft Rain (Cornelissen) 
Northeast: 
Beyond the Western Sea: Escape From Home 
(Avi) 
Beyond the Western Sea: Lord Kirkle ' s Money 
(Avi) 
A Time for Courage (Lasky) 
The Lost Village of Central Park (Killcoyne) 
Through the Lock (Hurst) 
Erie Trail West: A Dream-Quest Adventure 
(Panagopolous) 
Lyddie (Paterson) 
Jip: His Story (Paterson) 

South: 
Ajeemah and His Son (Berry) 
I Was Born a Slave: The Story of Harriet Jacobs 
(Fleishner) 
Nightjohn (Paulsen) 
Picture of Freedom: The Diary of Clo tee, a 
Slave Girl (McKissack) 

West 
The Birchbark House (Erdrich) 
My Antonia (Cather) 
Thtmder on tl1e Sierra (Balmes) 
Seaman: The Dog Who Explored tl1e West with 
Lewis and Clark (Karwoski) 
Sing Down the Moon (O'Dell) 

Rifles For Watie (Keitl1) 
Across Five Aprils (Hunt) 
Mine Eyes Have Seen (Rinaldi) 
Silent Tlumder: A Civil War Story (Pinkney) 
Three Against the Tide (Love) 

High Interest Literature Circle Books: 
The Outsiders (Hinton) 
Monster (Myers) 
Weetzie Bat (Block) 
Sununerland (Chabon) 
The Chocolate War (Connier) 
Make Lemonade (Wolff) 
Travel Team (Lupica) 

Teacher Resources, Primary Source Documents, Anthologies 
Countdown to Independence: A Revolution ofldeas in England 
and Her American Colonies, 1760-1776 (Bober) 
The Declaration of Independence (Coleman) 
Conunon Sense (Paine) 
The Constitution of tl1e United States: An Introduction (Cullop) 
Who Were l11e FotmdingFathers? 200 Years of Reinventing 
American History (Jaffe) 
The Bill of Rights (Nardo) 
Elections in the U.S. (Heath) 
A Kid 's Guide to tl1e Bill of Rights: Curfews, Censorship and the 
100 lb . Giant (Krull) 
Encounters in t11e New World: A History in Doctunents (Lepore) 

Northeast: 
Lowell Mill Girls: Life in the Factory (Deitch) 
Coining to America: A New Life in a New Land (Emsden) 
New England Transcendentalists: Life of the Mind and of the 
Spirit (Hansen) 

South: 
Strength of These Arms: Life in tl1e Slave Quarters (Diouf) 
Before Freedom: When I Just Can Remember: 27 Oral Histories 
of Fonner South Carolina Slaves () 

West 
Bridging the Continent (Smith) 
Conquest of the West (Smith) 
Bold Journey : West With Lewis and Clark (Bolmer) 
Westward Expansion: Exploration and Settlement (Edwards) 
Voices from the West: Life Along the Trail (Emsden) 
A Pioneer Sampler (Greenwood) 
Native Americans of the West: A Sourcebook of the American 
West 

A Nation Divides: The Civil War, 1820-1880 (Steins) 
Remember the Bridge: Poems of a People (Weatl1erford) 
Echoes of tl1e Civil War: The Blue (Forman) 
Echoes of the Civil War: The Grey (Forman) 
The Civil War: A History in Documents (Seidman) 
Reconstruction: Binding the Wounds (Deitch) 
One Nation Again: A Sourcebook on the Civil War (Smith) 



Aspire Public Schools H umanities Reading List, Grades 9-12 

9th 10th 11th 12th 

Core To Kill A Mockingbird Night The Crucible Invisible Man 

Books 
Master Haro ld & the Boys Hiroshima Joy Luck Club Brnve New World 
Romeo & Juliet (Folger) Animal Fann Raisin in the Sun In the Time of the 
Bless Me Ultima Lord of the Flies Great Gatsby Butterflies 
Annie John Antigone Hamlet (Folger) Siddhartha 
The Odyssey (Fagles trans.) Catcher in the Rye Huck Finn Things Fall Apart 
The Bean Trees Chronicle of a Death Fences Othello 

Foretold Of Mice and Men Blood Wedding 
Farenheit 451 Metamorphosis 

Their Eyes Were 
Watching God 

Litera Parrot In The Oven Farewell to Manzanar Old Man & the Sea Journey to the Center of 

tu re 
Under the Feast of Jesus Sno w Falling on Cedars Red Badge of Courage the Earth 
Buried Onions The Sunflo wer When I was Puerto Rican Pride and Prejudice 

Circle Donald Duk The Chosen Hope in the Unseen Parable of the Sourer 

Titles Typical American How Garcia Lost Their Yellow Raft in Blue Water As I Lay Dying 
Having Our Say Accents This Boy's Life Heart of Darkness 
Stones From Ibarra Speak One Flew Over tl1e Cukoos Dune 
Enders Game The Bell Jar Nest Dreaming In Cuban 

Woman Warrior 
1984 

O ther High Inter est L ite rature C ir cle Titles (to even tu ally be attached to a specific grade level): 
The Perks of Being a Wallflowe r 
Rule of the Bone 
Breath, Eyes, Memory 
Makes Me Wanna Holler 
The Beach 
Nip the Buds, Shoot the Kids 
Girl, Intermpted 
Native Son 
Like Water For Chocolate 
A Lesson Before Dying 

• 

• 



2010 Teens ' Top Ten List 

1. Catching Fire by Suzanne Collius 

2. City of Glass by Cassandra Clare 

3. Heist Society by Ally Carter 

4 . Shiver by Maggie Stiefvater 

5. Hush, Hush by Becca Fitzpatrick 

6. Beautiful Creatures by Kami Garcia and Margaret Stohl 

7. Along for the Ride by Sarah Dessen 

8. ff I Stay by Gayle Fonnan 

9. Fire by Kristin Cashore 

10. Wintergirls by Laurie Halse Anderson 

2011 Teens' Top Ten List 

1. Clockwork Angel by Cassandra Clare (Simon & Schuster) 

2. Mockingjay by Suzanne Collins (Scholastic) 

3. Crescendo by Becca Fitzpatrick (Simon & Schuster) 

.+ I Am Number Four by Pittacus Lore (HarperCollins) 

5. The Iron King by Julie Kagawa (Harlequin) 

6. Matched by Ally Condie (Penguin) 

7. Angel: A Maximum Ride Novel by James Patterson (Little. Brown & Company) 

8. Paranormalcy by Kiersten Whjte (HarperCollins) 

9. Before I Fall by Lauren Oliver (HarperCollins) 

IO . Nightshade by Andrea Cremer (Penguin) 

2012 Teens ' Top Ten List 

I). Roth, Veronica. Divergent HarperCoJiins/Katherine Tegen Books. 201 I. (978-0062024022) Abnegation (selfless), E rudite 
(intelligence), Candor (honesty). Amjty (peace). or Dauntless (brave): where would you fit? Beatrice lives in a society where she must 
choose either to remain with her family ' s faction or set off towards independence and her beliefs. And what happens wheu the unity 
between these factions begins to fall apart? 

2). Green, John. n?e Fault in Our Stars. Penguin Group/Dutton Juvenile. 2012. (978-0525478812). Hazel and Au1:,'llstus meet and 
forge a relationship at a support group for kids battling cancer. As Haze l and August.us struggle with the ''side-effects of dying:· they 
come to learn the strength of wishes, the complexities of long human lives, and the wondrous ways of the universe. 

3). Lu, Marie. Legend Penguin Group/Putnam Juvenile. 20 l l. (978-0399256752). June. a fifteen-year-old military prodigy, is 
hunting Day, the outlaw she believes is responsible for her brother's death. What will happen when the two meet and discover the 
government is corrupt? 

4). Riggs, Ransom. Miss Peregrine's Home for Peculiar Children. Quirk Books. 2011. (978-1594744761). When Jacob was little. his 
gra ndfather would tell him stories of the fantastical children ·s home where he grew up and the seemjngly magical kids who lived t11ere 
with him When his grandfather is killed. Jacob sets out to find the home where these children lived, w1earthing a magical secret and 
uncovering his trne heritage. 

5). Dessen, Sarah . What Happened to Goodbye. Penguin Group/Viking Juvenile. 2011. (9780670012947). Ever since Mclean ' s 
parents divorced, she has lived in four towns in two years - each time taking on a new persona. Mclean expects to leave Lakeview in 
six months, but soon finds that she doesn' t want to - she just wants to be herself 



6). Revis, Beth. Across !he Universe. Pengll.in Group/Razorbill. 2011 . (9 l -95 l-J.3976). Cryogenically fro zen centuries ago. Amy 
and her parents are on their way to a new planet aboard the spaceship. God peed. Unplugged from her cryo chamber, A.my ctiscovers 
she has been awoken 50 years early. in a failed murder attempt. With Elder. the future leader of the ship, by her side they are on an 
adventure filled with murder, lies. dreams, and stars. 

7). Meyer, Marissa. Cinder. Macmillan/Feiwcl and Friends. 201 2. (978-03 126 189-.J. ). A futuristic retelling of the classic Cinderella, 
Cinder. a cyborg and talented mechanic, lives with her cmcl stepmother and two stepsisters in the plague-ridden New Beijing. Soon 
after meeting Prince Kai, Cinder must find the truths of her past, which may help to save the f1.1ture . 

8). Stiefvater, Maggie. The Scorpio Races. Scholastic/Scholastic Press. 2011. (978054522-1-901) . Every November, the beaches of 
Thisby come alive with U1e Scorpio Races. The water horses are vicious. the terrain is treacherous, and death is likely. but the re;vard 
can be beyond anything you could imagine. Puck Connolly is racing for her family , Scan Kendrick for his passion- but only one can 
win The Scorpio Races. 

9). Forman, Gayle. Where She /Ven/. Penguin Group/Dutton Juvenile. 2011. (9780525422945). This sequel to Gayle Forman's if 1 
Slay is narraLed by Adam. Mia 's ex-boyfriend. Shortly after U1e devastating accident that killed Mia 's family, the talented cellist 
moves to New York, where an accidental meeti11g b1ings them back together. 

10). Cabot, Meg. Abandon. Point. 2012 . (978-05-1-50406.+8). Pierce has experienced death before and barely escaped. When she 
moves from her old town lo a town called Isla Hucsos - Island of Bones - for a new start. she realizes that death wants her back. Can 
she escape death once again? 

\ 

• 

• 

• 
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Guided Reading 
Aligned to the following TCRP Indicators: 

1.2a, 1.2b, 1.3a, 1.5b, 3.2b, 3.3a, 3.3b, 3.3c, 3.4a, and 3.4b 
---~~~~~~~~~~--· 

Purpose: 
Guided Reading is a small group, educator-driven practice that allows reading instruction to be differentiated 
by creating flexible, homogeneous groups of students with similar reading comprehension needs . Learners 
have the opportunity to develop skills and strategies at their appropriate reading level. The educator engages 
learners in discussion about reading skills and strategies, comprehension and the enjoyment of reading in 
order to make students more metacogniti ve readers . Guided Reading can be done with leveled and shared 
fiction and nonfiction texts. 

Process: 
* 20 - 30 minutes per small group 

Before Meeting with Small Groups: 
1. Administer a diagnostic reading assessment (such as the DRA or the SRI) to identify each reader's 

strengths and weaknesses . This assessment should also determine each student's independent and 
instructional reading level. 

2 . Small groups of 3 - 6 learners demonstrating simi lar reading behaviors and instructional needs are 
formed based on common reading weaknesses highlighted in the diagnostic reading assessment. 

3. Educator determines teaching points based on readers ' needs. This is the place to target readers' needs 
in regards to decoding! Common strategies fall into the following three categories: 

a. Fluency : Expression, Phrasing, Rate, Accuracy 
(Although decoding is a rare secondary need, this is the best structure to address it!) 

b . Literal Comprehension: Questioning, Predicting, Visualizing, Note-Taking, and Paraphrasing 
c. Inferential Comprehension : Interpreting/Inferring, Reflecting, Metacognitive Awareness, 

Synthesizing, and Summarizing 
When Meeting with Small Groups: 

4 . Learners are introduced to a text, accessing prior knowledge and introducing needed vocabulary. This 
step is to prepare students to be successful readers during the reading time. 

5. Learners are given a "Guiding Questions" or "Focus Skill" to guide their comprehension of the text. 
6 . Learners read a portion of the text independently or together and discuss use of Focus Skill or 

responses to Guiding Questions. This is not a time for " round robin" reading, but rather a chance for 
all students to read and engage with the text. This discussion should be centered on evidence found 
in the shared text. Learners should be using textual evidence to consistently support their thinking. 

7. (Optional) Learners are given an Extension Activity (using the shared text) in which they are able to 
apply new learning independently to a different section of the text & respond in writing. 

Assessment Method: 
Individual and Group Conferences 
Running Records 
Group Discussions 
Response to Text Activities 

Assessment Tool: 
DRA - we highly recommend administering 
the DRA to any student below grade level. 
SRI or COI 
Comprehension Interview 
Reading and Writing Benchmark/Interim 

Resources: 

The Next Steps in Guided Reading by Jan 
Richardson 
Transitional Guided Reading Lesson Plan 
Fluent Guided Reading Lesson Plan 
Comprehension Interview 
Discussion Prompts for Guided Reading 
Book Specific Resources : 
htt p://wvvvv. 4secondarvsolutions. com/ 

Book Talks to get you hooked! -
http ://www.scholastic.com/ librarinns/ab/booktalks.hlrn 

From Assessment to Conferring 



fTransitional Guided Reading Lesson Plan! 
For students reading at levels J-P who need to improve decoding, fluency and retell 

Ti tle : Level · Gro up · Strategy Focus· Lesson# 

Day 1 Date Pages __ Day 2 Date Pages __ 

Introduce New Book: This book is about (Continue first reading) Notes/Observations 

New vocabulary: 

Teaching Points: Choose 1 or 2 each day Teaching Points : Choose 1 or 2 each day 
Decoding strategies: Vocabulary Strategies : 
0 Reread & think what wou ld make sense. Reread the sentence and look for clues. 
0 Cover (or attend to) the ending. Check the picture or visualize. 
0 Use a known part. {e.g. shouted) Use a known part. (e.g. compound words) 
0 Use analogies. (e.g . saw - j aw) Comprehension Strategies : 
0 Chunk big words. (re-mem-ber) Fiction: Nonfiction: 
Fluency & Phrasing BME Recall information 
0 Phrasing. 5-finger Rete ll Write key words 
0 Attend to bold words. S-W- B-S Compare/ contrast 
0 Dialogue, intonation & express ion. Compare characters Ask questions 
0 Attend to punctuation. Track character's fee li ngs Summarize w/support 

Flag the V.I.P Main I dea/ Detai Is 
Discussion Prom Et : Discussion PromEt : 

Word Study (if appropriate) Word Study (if appropriate) 
0 Sound boxes D Analogy chart 0 Sound boxes D Analogy chart 
0 Make a big word 0 Make a big word 

Day 3 Reread the book for f luency (5-10 min. ) & Guided Writing (10- 15 min.) 
0 Beg inning-Middle-End D 5-f inger retell DSWBS D Character Analysis 
0 Problem - solution D Compare or contrast D Event - detail D Other: 



!Fluent Guided Reading Lesson Planl 
Title: ___________ Level:_ Strategy Focus: ______ Group: __ _ 

Day 1 Date· 

Before Reading (5 minutes) Read & Respond {10 minutes) After Reading (5 minutes) 

This book is about Model Strategy (Comp. or Voe.) Discussion and teaching points • 
Preview & predict (the entire book) : 

Observations & Scaffolds 
New Vocabulary for Day 1: 

p._ 
p._ Words for the New Word List: 

p. _ 1. 

p._ 2. 

p. 

Day 2 Date· 

Before Reading (3 minutes) Read & Respond {12 minutes) After Reading (5 minutes) 
Preview new text ~ortion: Observations & Scaffolds Discussion and teaching points 

Today you will read to find out 

• 
New Vocabulary for Day 2: 

p. _ 
p._ Words for the New Word List: 

p._ 1. 

2. p._ 
p. 
Possible Teaching Points for Fluent Lessons - See The Next Step in Guided Reading for more ideas. 

Vocabulary Comprehension - fiction Comprehension - nonfiction 
0 Use context clues 0 STP 0 STP (Stop-Think-Paraphrase) 
0 Use pictures or 0 VIP 0 Fact-Question 

visualize 0 Retell story (5 finger) 0 Summarize w/key words 
0 Use a known part 0 Visualize 0 Main Idea/Details 
0 Make connections to 0 Predict & support 0 Important/Interesting 

known words 0 Make connections 0 Interpreting visual information (maps, charts) 
0 Character traits 0 Ask questions 
0 Ask questions 0 Contrast or Compare 
0 Summarize by chapter 0 Cause/Effect 
0 Make inferences - 0 Evaluate- fact/opinion, author's point of view 

(from dialogue, action, or physical description 0 Figurative language: 
0 Other: • 



Lesson Plan for Fl uent Guided Reading - back side 
Day 3 Date· 

Before Reading (3 min.) Read & Respond (12 minutes) After Reading (5 minutes) 

Preview the new ~ortion of text Observations & Scaffolds Discussion and teaching points 

Today you will read to find out 

New Vocabulary for Day 3 

p._ 
Words for the New Word List: 

p. _ 
1. 

p._ 
2. 

p. 

Day4 Date· (Not every guided reading book will take four days to read· some will take longer) I 

Before Reading (3 min.) Read & Respond (12 minutes) After Reading (5 minutes) 

Preview the new ~ortion of text Observations & Scaffolds Discussion and teaching points 

Today you will read to find out 

New Vocabulary for Day 4 

p . _ Words for the New Word List: 

1. p._ 
2. p._ 

p._ 

Optional Guided Writing (If appropriate): After students finish reading the book, help them expand their understanding of the text 
by writ ing with the teacher's support for 20 minutes. Recommended for struggling writers. 

Options for Fiction Texts Options for Nonfiction Texts Options for Poetry 

D Retelling (BME or 5 finger). Biography- Character analysis, bio poem, D Connections - text to self, text 

D Event/Detail- from the Beginning, compare/contrast, Event/Contribution to to text, text to world. 
Middle and End. society. D Microthemes - Explain one 

D Problem/Solution . Descriptive Text - Key idea poem, key idea theme of the poem. 
D Cha racter Analysis (trait - example) - summary, main idea/details, chapter D Literal/figurative meaning. 

combine with BME to show how summary. (This is what the poem says; 
character changes in the story. Only Historical Text - Cause/Effect (2 This is what the poem means.) 
works with dynamic characters. paragraphs), Key idea poem, key idea D Explain the meaning of some 

D Microtheme - Write a paragraph summary, important event/details, aspect of figurative language. 
about a message (theme) in the book. chapter summary. D Interpreting author's bias: Why 

D Alternate ending Scientific Text - compare/contrast (2 did the poet write this poem? 
D Summarize one chapter paragraphs), main idea/details, chapter D Other 

summary, cause/effect. 



Comprehension Interview 
Adapted from Keene's Major Point Interview for Reading, Mosaic of Tlwuglit, 1997 

Student ___ _ _ ___ _ Date ___ _ Text (pg.) 

Teacher(for narrative texts): What has happened in the story so Jar? 
__ Setting Oiaracters __ Problem(s) Events Solulions 

Teacher (for informational tex ts) : What are yo11 learning abo11t? 

Teacher: Start reading where you left off I'll listen . (Student whisper-reads while teacher records miscues and seU­
corrections on back of interview sheet). 

Text Level: __ Easy (96-100 % ) __ Instructional (90-95 % ) _ _ Frustration (< 90%) 

Teacher: Keep reading and I'll stop yo11 once in a while and ask you some questions. 

Strategy Questions Student Response Rubric 
What can you do to make the No response or "I don ' t know." 

Seit:. Monitors sentence make sense? Fix-up strategies do not clear up 
Is aware of errors and uses What do yo u do when you ·come to confusion . 

fix-up strategies when tricky words? Fix-up strategies help constrnct 
meaning breaks dov.TI. What can you do to help yourself ? meaning. 

Tell me what you read. l. No response or "I don ' t 
Retells What happened first? Ne>..i? know. " 

Remembers what was read Tell me about the characters, 2. Partial retelling, does not 
and rete lls infomwtion in setting, problen1, solution, etc.? address all story elements. 

sequence. 3. Retells events in logical 
order and conunents on 
all story elements. 

What did you U1ink about when yo u No response/ "I don't know. " 
Connects read that part of the story? Response is not related to text. 

Makes c01mections to Did it remind yo u of something you Connection relates background 
personal experiences, already know, or an experience knowledge & personal experiences to 

previous knowledge or other you 've had, or another book? Tell text and enhances comprehension. 
texts U1a t s/he has read. me a bout it. 

What do you think wi ll happen No response or "I don ' t know." 
Predicts next? P redict ion is not substantiated with 

Makes logical predictiou(s) What might you learn next? text. 
based on events. What in the text helped you make Prediction is consistent and logical 

that prediction? with text. 

What did you picture in your mind? l. No response. 
Visualizes What did the characters look like? 2. Image is unrelated to text. 

Creates mental images of What co uld you draw to illustrate 3. Image is closely matched 
characters, events and/or that idea? wi th text and further 

ideas. clarifies complex ideas or 
anomalies. 

What is this part mainly about? l. No response or incorrect. 
Summarizes Tell me in one or two sentences 2. Recalls some events in 

Provides short statements that what you just learned. random order. 
capture main idea and related 3. Synthesizes succinctly, 

detaiis. recalling main idea and 
details in sequence 

• 

• 

• 



Strategy Questions Student ResJ)onse Rubric 
What did you wonder about as you No response or an unrelated question. 

Questions >Vere reading? Literal question with short answer. 
Asks quest ions while reading What questions did you ask I-1.igher-order question that represents 
to clarify meaning or extend yourself? complex thinking about text. 

the meaning. What confusions did you have·? 
What did the author mean b No response or "I don ' t know." 

lnfcrs ? Response is literal or not logical. 
Reads ·'between the lines" to What made you think Umt? Response is logical and shows 
capture unstated, but implied What were you thinking when the inferential thinking. 

i.i1.fonnation. text said ? 

Record Miscues and Self-Corrections 



DISCUSSION PROMPTS FOR GUIDED READING 
Source: Chesterfield County Public Schools, Curriculum Framework 

Suggestion: During the discussion portion of your guided reading lesson, use one or 
two of the following question stems to stimulate discussion. Students need to be 
familiar with the language they will encounter on standardized tests. 

Essential Questions: Clarifying 
• In paragraph 4, the word __ means .. . 
• Use context clues to figure out the meaning of... 
• What was confusing as you were reading? 
• I was confused, so I... 
• What is the meaning of __ ? 
• Which word means nearly the same thing as _ ? 
• Which word in line 3 gives you a clue about wha t _ means? 

Essential Questions: Making Connections 
• How are the characters in the story the same or different? 
• What do the characters have in common? 
• What does the story remind you of? 
• What connection can you make between these two books? 
• What schema do you have for this topic? 
• How did your connections help deepen your understanding of _ ? 

Essential Questions: Visualizing 
• What words did the author use to help you make a mental image? 
• Select a phrase that the author includes to help the readers visualize something 

important in the passage. 
• After reading the story, what did you visualize? 
• How did your visualization help you understand the story? 

Essential Questions: Questioning 
• Which question is answered in paragraph 1? 
• What question does paragraph 2 answer? 
• Which sentence shows that .. . ? 
• What event happened first? Next? Last? 
• How does one character help another character? 
• What is the setting at the beginning of the story? 
• Which question presents the main problem in the story? 
• I wonder .. . 
• Write a question that you had while reading. 

Essential Questions: Predicting 
• At the end of the story, what will the characters likely do? 
• What do you think the story will be about? 
• Was your prediction confirmed or disconfirmed? 

• 

• 

• 



Essential Questions: Drawing Inferences 
• Which of these would most likely cause ... ? 
• Identify one cause and effect relationship from the story. 
• How does the character feel at the end of the story? 
• Why did the character do what he did in paragraph 3? 
• Why did the author most likely include paragraph 4? 
• Which is the best choice as a heading for paragraph 5? 
• The au th or wrote this story/ article to ... 
• What is the author's purpose for writing this story? 
• The character is best described as ... 
• How does the reader know that ... ? 
• What conclusions can a reader make from this story? 
• This sentence tells the reader that ... 
• If the author included _ _ , it would belong in paragraph ... 
• This article would most likely be found in a book titled ... 

Essential Questions: Determining Importance 
• What is the story mainly about? 
• The article is mostly about ... 
• What information best supports the idea . .. ? 
• What lesson does the character learn at the end of the story? 
• Which paragraph could have the heading ... 
• The big idea in this story is ... 
• The most important thing to remember is ... 
• What caused __ to happen? 

Essential Questions: Synthesizing/Summarizing 
• The main events in this story are ... 
• How did your thinking change as you were reading? 



Grammar, DOL, and DWL 
Aligned to the following T RP Indicators: 
1.la, l.3a, 1.4b, 1.5a, 2.4a, 3. l b, 3.4a, 3.4b • 

------------
Purpose: 

Daily Oral Language (DOL) is a useful way to introduce grammar rules, to reinforce grammar rules through 
repetition, and to scaffold the application of grammar rules. DOL teaches students to be good editors of 
writing, NOT to be good writers . Only after regular exposure to a rule and after repeated edits using the rule 
will students gradually begin to apply these rules as they write vs. after they have written . 

Daily Written Language (DWL) is a meaningful routine for having students apply grammar skills, grammar 
rules, grammar terms, literary concepts, and academic terms they are learning and have previously learned. 
Applying these skills in writing reinforces, refines, clarifies, makes common, and embeds these skills, tenns, 
and concepts into long-term memory. DWL tasks ideall y are given 3 or more times a week along with a DOL 
sentence. DOL sentences and DWL tasks should be selected I created based on needs determined by student 
writing and/or on standards being explicitly taught in class . 

Process: 
* Recommended Length = 5-15 minutes at the start of class as a Do Now activity, four to five days a week 

DOL Steps 
1. Educator puts two sentences on board, chart paper, LCD, overhead. These sentences may come from a 

DOL book, be teacher generated, or from student work. Ideally, sentences are selected and embellished to 
meet student needs. 

2. Students copy the sentences as they appear on the board. Students attempt to identify all errors and make 
all corrections above each error. It is important students see the correction, rather than an edit mark, so 
they can put the correction into memory. 

3. Whole class correction led by educator (at least until pacing, expectations, and process is perfected and 
could be competently managed by students). The educator asks students to identify errors, make 
corrections and explain the reasons behind each correction. If needed, the educator clarifies and restates 
rules he/she wants students to remember, so the last point heard by students is correct and clear. The 
educator takes this opportunity to model and teach problem-solving skills for conventions whenever 
possible. The educator identifies and explains any corrections missed by learners. 

DWL Steps 
1. Educator generates tasks using the standards, skills, convention rules, and concepts previously reviewed in 

DOL Include misconceptions you are seeing in student work as well as misconceptions tied to key 
standards. 

2. Students complete task. Peer or partner problem-solving is encouraged, though each student should 
generate his/her own answer for the task. 

3. Time permitting, educator takes multiple student answers, records all responses, and discusses correct 
~nswP.r w ith rntinn~l P. 

Assessment Method: 
- Observation and Analysis of Student Work 
- Student's Writer ' s Workshop notes regarding 

conventions and rules 
- Students writing samples with editing marks 

Assessment Tool: 
Quizzes/Tests showing application of standard 
Authentic writing activities or ass ignments 
Benchmark or Interim Assessments 

Resources: 

- Teacher Reproducible Book List and DWL 
Ideas List + Sample DWL Quiz 

- Printable Resources: englishisforeveryone.org 
- DOL, DWL Packet Examples 
- Good to Great (tied to genre writing) 

• 



Teacher Reprod ucible Book List 
- Daily Oral Language Plus, Great Source Educational Group 
- Daily Language Workouts, WriteSource 

Daily Oral Language, Instructional Fair, Inc. 

- Daily Paragraph Editing, Evan-Moor Educational Publishers 

DWL Ideas List 
1. Create a sentence that: 

• 
• 
• 
• 

is a complex sentence 
has a homophone 
includes a proper noun 
has a prepositional phrase 

2. Identify what part of speech each of the 
words below is: 
• horse 
• tick 
• Jump 
• friendly 
• 
• 
• 

an 
he 
John Ericson 

3. Label the.following nouns (Pro=pronoun, 
PN=Proper Noun, N=regular noun or 
NOT=not a noun) and then label each as a 
person, place, thing, o~ject, or 
concept/idea). Make any needed 
corrections to it to make the word correct. 
• she 
• 
• 
• 
• 
• 
• 
• 
• 
• 

time 
steve 
nng 
dance 
hate 
them 
touch 
if 
high school 

4. Create a metaphor using hair and 
something to do with water. Then, write an 
explanation of the metaphor, identifying 
the two things being compared and 
explaining what the metaphor shows. 

5. List the components of the exposition of a 
story. 

6. Combine thefollowing sentences: John 
loves hiking. John loves swimming. John 
loves sailing. John loves to do these things 
with hisfriends. 

• 

• 

• 

• 

• 

• 

DWL Ideas for Review 
Have them pe1form tasks prior to sharing 
out. For example, on task 1 ask students to 
underline the homophone and then write the 
alternate spelling(s) above the word. Then 
ask them to circle their prepositional phrase . 
Ask them to write either ind. (independent 
phrase) or dep (dependent phrase) above the 
appropriate parts of their sentence. 
Split the board into 4 sections and ask 4 
students to write their DWL sentences up on 
the board for group correction . 
Have them pair/share their answers prior to 
sharing out, asking them to come to 
consensus on different answers. 
Use white boards to share out various parts 
of their DWL, for example, "Write the 
homophone you used in your sentence and 
underneath it write the other spellings for 
the word," "Define what a complex 
sentence is," and "Write the proper noun 
you used ." 
Ask for a show of fingers for how many of 
something they found, labeled or identified 
(For example, "How many pronouns did you 
identify in the list of nouns?"). 
Have a student put his/her sentence on an 
overhead and lead the class in reviewing and 
explaining the parts included. Stress that 
correctness isn ' t vital , instead the process of 
correcting it is . This must be done only 
when classroom culture is well established 
and safe. 



Sample DWL Quiz 
(given after a few weeks of DWL task and grammar mini-l essons) 

• Complex, compound, and simple sentences 
• Paralleli sm 
• Personification 
• Book Titles 
• Alliteration 

1. In the space below, write a simple sentence that contains alliteration and parallelism. (3 points) 

2. In the space below, write a compound sentence that contains alliteration and a book title. (3 
points) 

\ 

3. In the space below, write a complex sentence that includes parallelism. (2 points) 

4. In the space below, write a simple sentence that includes personification. (2 points) 

\ 
\ 

IDEAS for DWL that will support my grade l e~e l standards and/or errors observed in student work: 
I 

• 

• 

• 

• 

• 



Good to Great: Narrative 

Narrative Writing Components 
Developed Plot Line -7 Description of events that Effective Transitions -7 Use of words that connect 

push the story forward key ideas within sentences & paragraphs 
Character Development -7 Actions, dialogue, Effective Tone/Voice -7 Use of words that show 

descriptions, and examples that describe the mood and/or personal style 
personality traits or physical traits of the Sentence Fluency -7 Use of different kind of 
characters sentences that flow well together 

Setting Development -7 Vivid descriptions of Word Choice -7 Use of descriptive and precise 
where and when the story takes place language 

Narrative Strategies -7 Use of dialogue, Conventions -7 Use of correct grammar, 
suspense, and action punctuation, spelling, capitalization, and usage 

Organization -7 Clear exposition, conflict, rising 
actions, climax fallina actions & conclusion 

Student Good Writing -7 

Which Writing Components are strong in this Which one Writing Component 
students' writing? could change this student's writing 

is strong in 
from good to great? 

this students' writing because -

should be the focus 

component because 

- Also, is strong in 

this students' writing because 

Student GREAT Writing -7 



Good to Great: Literary Response Name: _________ _ 

• Response to Literature Writing Components 
Text Comprehension/ Analysis 7 Demonstrates Effective Tone/Voice 7 Use of words that show 
understanding of text with correct interpretations mood and/ or personal style 
Purpose 7 Responds accurately to the prompt, Sentence Fluency 7 Use of different kind of 

demonstrating a consistent purpose sentences that flow well together 
Ideas 7 Gives examples or ev idence from the text Word Choice 7 Use of key words from the text 

to support inferences; cites evidence correctly t hat allow for skillful paraphrasing. NO 
Organization 7 Essay organized around several PLAGARIZING the text! 

clear ideas related to the text Conventions 7 Use of correct grammar, 
Effective Transitions 7 Use of words that connect punctuation , spelling , capitalization, and usage 

key ideas within sentences & paragraphs 

Student Good Writing ~ 

Which Writing Components are strong in this Which one Writing Component • students' writing? could change this student's writing 

is strong in 
from good to great? 

this students' writing because -

should be the focus 

component because 

- Also, is strong in 

this students' writing because 

Student GREAT Writing ~ 

• 



Good to Great: Persuasive 

Persuasive Writing Components 
Effective Persuasion -7 Defends a position ; Effective Tone/Voice -7 Use of words that show 
addresses reader's concerns, biases, & expectations an appropriate persuasive tone 
Purpose -7 Thesis is responsive to writing task ; Sentence Fluency -7 Use of different kind of 

clear purpose and audience established sentences that flow well together 
Ideas -7 Central idea with supports & explanations Word Choice -7 Words carefully chosen to 
Organization -7 Clear point of view, focus, and convincingly persuade the reader; word choices 

organizational around central ideas show knowledge about the topic (credibility) 
Effective Transitions -7 Use of words that connect Conventions -7 use of correct grammar, 

key ideas within sentences & paragraphs punctuation, spelling, capitalization, and usage 

Student Good Writing -7 

Which Writing Components are strong in this Which one Writing Component 
students' writing? could change this student's writing 

is strong in 
from good to great? 

this students' writing because -

should be the focus 

component because 

- Also, is strong in 

this students' writing because 

Student GREAT Writing -7 



Chalk Talk 
Aligned to the following TCRP Indicator : 3.3A, 3.3B, 3.3C, 3.4A 

Purpo e: 
A chalk talk is a simple procedure to promote di scussion and thoughtful contemplation-silentl y. A chalk 
talk is also an excellent way to promote awareness of patterns, problems, and to insure that all voices are 
heard. 

Process: 

(recommended time: 10 - 25 minutes) 

1. Formulate an important, open-ended question that w ill provoke comments and responses . 

2. Provide plenty of chart paper and colored pencils and arrange a good space for participants to write and 
respond. Write the question or topic in the middle of the paper in bola mark:er. 

3. Explain the chalk talk protocol and answer any participant questions. 

4. Set-up norms for the chalk talk: This technique only works if everyone is writing and responding throughout the 
designated time period. Ma.kc it clear that everyone is responsible fo r writing, readmg other people ' s comments, 
and responding; there should be no talking ; and no one should sit down until the time period is over. Opinions must 
be freely expressed and honored, and no persona.I attacks are allowed. 

5 . Allow 10-20 minutes for the chalk talk. As facilitator, it's helpfu l to walk around and read, and gently point 
participants to interesting comments. All writing and responding is done in silence. 

6. Search for patterns. In pairs, participants should read through a.II the postings and search for patterns and themes 
(or "notice and wonder") 111is part takes about 5 minutes . 

7. Whole-group share: Pairs should report out patterns and themes, round-robin style, until all perceptions 
are shared. 

8. Process debrief: What was the experience like of "talking" silently) 

Assessment Method: 
- Journal s 
- Listening skill s 
- Educator observation of class discussion 
-Writing task tied to learning objective 

Assessment Tool: 
- Exit ticket with task(s) demonstrating learning 

Resources: 

• 



AppendixV: 

Aspire Plan to Transition to 

Common Core State Standards 



CCSS DRAFT Roll-Out Timeline 

Overview: 
Knowing that at the end of the 2014-2015 school year California and Tennessee students will take new assessments based on the CCSS: 

2012-2014- Learning and Planning Year 
2013-2014- Build Tools and Pilot Ideas as necessary around: 

• IGs 

• Pacing guides 

• Assessments 

• Text adoption (where appropriate) 
2014-2015 - Use the tools 

Work Done To Date and Notes on Work to Come: 
Pacing Guides 

• K-5 ELA Pacing Guides have been drafted and will be piloted in Memphis this coming school year (2013-2014) . 

• K/1 Teachers in California who are interested can also pilot the draft Pacing Guides. 

• 2-5 Teachers in California are advised to remain focused on the CST since that will be the test our students in CA take at the end of next year 

• K-5 Math Pacing Guides in a PILOT will follow the Stepping Stones curriculum and guides. See http ://www.origoeducat ion.com/stepp ingstones 

• 6-12 Pacing Guides will be drafted in 2013-2014 once new texts have been adopted (where appropriate) . 

• Note, while teachers will pilot, we don't advise purchasing entire school sets of any curriculum until we have run the pilots and vetted the options. 
Assessments 

• K-5 ELA and Math Common FORMATIVE Assessments will be written over the course of this coming year and piloted in Memphis as th ey are written 

• Since, in California, all of our students will take the CST in the spring of 2014, teachers will not use these assessments this year. Interested K/1 Teachers 
may pilot them . {Would like to outsource this - Funding? Who? When?) 

• 6-12 Assessments will be drafted in 2013 -2014. {Would like to outsource this-Funding? Who? When?) 
• All K-12 Summative or "Pre CCSS" tests like our current " Pre CST" tests will be drafted after many more of the release questions and sample 

assessments are available. 
Instructional Guidelines 

• We will make any/all revisions to the IGs in 2013 -2014. 

• We anticipate that the IGs may not need an enormous overhaul but they will need to emphasize some IGs more than others in order to align with the 
CCSS goals. 

2013-2014 Goals: 
By June 2014 (for implementation across Aspire in Fall 2014) : 

• Content Coach Teams have a shared language and deep understanding of CCSS 

• Aspire IG's are aligned w/ CCSS 

• Aspire Pacing Guides are aligned w/ CCSS 

• Aspire assessments will be aligned w/ CCSS assessments 

• Exploration and piloting of texts to adopt. (Unwise to purchase whole school sets of curriculum until after the first CCSS results are back and we can 

• • • 



analyze. Please see the table of optional curriculum attached separately.) 

• Summer Training for New and Veteran Teachers on CCSS 

Build Coach Capacity ... help 

coaches become and feel 

like experts on CCSS 

CCSS Driver at each site 

• Check-in Jan 

2014 

•Aim for on 

or before 

April 2014 

coach 

meeting 

•June 2013 

•Aug. 2014 

on onward 

R: CC coaches 

I: all coaches 

A: JN/MP 
D: CC Coaches 

P: CC Coaches 

Principals and 

coaches 

recommend/ 

nominate 

R: CC Coaches 

I: all coaches 

A: JN/MP 

D: CC Coaches 
P: CC Coaches 

• Materials, 

time for PD, 

PD budget 

• CCSS Driver 

job 

description 

•Budget 

• CCSS Leads will work with Coach Directors 

to use Regional and Common Coach 

meeting time for coaches to learn about 

ccss 
•Run strategic pilots 

• CCSS Coaches: email Principals w/ 

timeline and selection criteria 

• Make selection criteria 

•Principal nominate Common Core Drivers 
by July 1st, 2013 

•Develop CCSS Driver PD meeting calendar 

for 2013-2014 

•Meet twice in first semester 2013-2014 

school year 

•Run strategic pilots 

•Share current CCSS articles w/ sites 

• Coach confidence and 

ability to lead PD about 

ccss 
• Resources readily available 

and easy to find on the 

Purple Planet 

•Job description and criteria 

complete and approved 

• Budget allocated 

• We have CCSS Drivers at 
each site (2 for secondary -

1 ELA & 1 Math) 

• CCSS Drivers meet and 
understand their role for 

2013-2014schoolyear 



-Present to I All coaches 1 • IGs, CCSS 
July 2013 

R: CC coaches 

I: all Coaches, 

teachers, principa ls 

• Ju ly 2013 A: ED 

to April 1, D: JN/MP • IGs, CCSS 
2014 P: all Coaches 

Revise IG' s I I I 

R: CC coaches 

I: al l coaches, teachers, 

Apri l 1, 2014 
principa ls 

A: JN/MP 
to May 31, D: CC Coaches 

2014 P: all Coaches 

Revise Pacing Guides** 
I: all coaches, •New texts 

1 - •Do an in it ia l revision of IG's and map 
current !Gs to CC Shifts as able 

•If possible, focus on particu lar IG's at 
NTI that are w ell-aligned w/ t he CC 

Shifts 

• Com plete IG revis ions inclu ding 

addition of meta-cognit ive reflection 

• Have a focus group outside of coach 

team that wou ld advise t he revision 
process (buy in, not surprised) -
maybe meet twice with this advisory 
panel of leads/principa ls 

• Change name of IG's to AIM (if agreed 

by all - collaborative process) 

• A brainstorm session for how best to 

communicate changes to the 
seasoned teachers/school - CC Driver 

drives the work 

• Communicate revisions to schools 

I • Create systems to onboard all 
teachers (via CCSS Driver) 

• ID common IGs across disciplines 

• Establish foundational IG' s 

• Set up monthly PD times at each site 
for CC Driver and possibly a coach to 

present 

• Identify what we can learn from our 
Memphis schools' ear ly work in K-5 

• Deliver new AIM product to K-5 and 6-

12 teachers 

•Provide sample schedules that show 

how AIMs can be implemented 

Memphis schoo ls' ea rly work in K-5 

I • IG's are better aligned 
w/ CCSS 

• IG' s are revised by June 
2014 

• IG name is finalized 

• Sites begin 
implementing plan for 
on-boarding of new 
"IG's" 

• Sites begin 
implementing plan for 

on-board ing of new 
" IG's" 

• Pacing Guides are 
better al igned w/ CCSS 



• First deep 

ccss 
revision by 

June 2014 

• Draft 1 by 
June 2014 

used in 

Develop the I 2014-2015 
Assessments** •Revise by 

Aspire-Wide PD on CCSS I 

Text/Materials 

Adoption 

Common Core 

Messaging to create 
buy-in 

I 

June 2015 

for use in 
2015-2016 

•From 2013 

Lead 

Retreat 

onward 

•Beginning 

June 2013 

and 

onward 

• 2013 

Summer 

Lead 

Retreat 
and 

onward 

teachers, pr incipals 

A: JN/MP 
D: CC Coaches 

P: all Coaches 

•ED: item bank w/ CC 

Coaches 

•Assessment 
designing: RAPID 

TBD in Oct 

R: CC coaches 

I: CC Drivers, all 

coache~teacher~ 

principals 
A: ED 

D: CIA/CC Coach 

P: CC Drivers, all 

Coaches 

R: CC Coach 
I: Teachers, all coaches, 
KK 
A: ED 
D: MP/JN 
P: CC Coach 

R: CC coaches 

I: CC Drivers, all 

coaches, teachers, 

principals 
A: ED 

D: CIA/CC Coach 

•Current 
Pacing Guides 

and 

• ccss 
Assessments 

•Revised 

Pacing Guides 

and 

• ccss 
Assessments 

•Assessment 
banks 

• ccss 

•Text/ Material 
options 

• Adoption Process 
for each content 
and elementary/ 

secondary 

•Prioritize where to start 

•Explore and pilot possible texts to adopt 

•Teams discuss proposed changes 

•Agree on roles in the work 

•Set timeline 

•Purchase an assessment Item Bank 

• Pilot some of the formative assessments 

that our Memphis schools wil l use 

• Use data base of t est questions 

• Released CCSS assessments or questions 

•Strategically use PD time to build 

teacher/ Lead capacity with and 

understanding of CCSS 

• NTI 2013 : Ben does PD around CCSS and 

Doma in 2 

•At least 1 Follow up Training on CCSS 

Shifts 

•Consider SEL and growth mindset in 

students for Aspire-wide PD days 

• CCSS Drivers lead PD lx/month at sites 

•(For 2014 school yea r: Cohorts/ 

PLC's : led by veterans/master teachers) 

•Vet curriculum that is aligned w/ 

Common Core 

•Create and implement adoption process 

(use 6-12 Math/Science process as a 

starting point) 

•Address change management and build 

leaders' capacity to manage change 

•Reinforce the ways that CCSS is aligned 

w/ AIR (shrink the change) 

•Share plan 

after revision process 

• Pacing Guides are 
revised by June 2014 

• Interims/Benchmarks 
are better aligned w/ 

CCSS after revision 

process 

• Interims/Benchmarks 
are revised by June 2014 

• Even better aligned in 

June 2015 

• 2-4 Aspire Wide PD' s get 

good feedback from 

t eachers 

• Teachers feel m ore 

comfortable w/ CCSS 

• Initial shifts in practice 

begin 

• Resources read ily 
available and easy to 
find on the Purple Planet 

• Process established 

•Aligned texts and 
mat erials in K-12 Math 

and K-12 ELA 

• Site-level buy-in 

•Teacher use adopted 

texts/ materia ls 

•Teammate Survey 

•PD Surveys 



P: ED, CC Drivers, all 
Coaches 

MDC LDC 
R: CIA R: CIA 
I: all I: JG 

•Begin June Coaches A: ED, _•Incubate LDC/MDC at selected sites • Level of rigor of LDC 

LDC/MDC Incubation 
2013 kED/AF principal, •Participate in LDC/MDC collaboration modules after peer 

through D: CIA AF • LDC: create ~CSS aligned units of study jurying 

June 2014 P: all D: CIA, JG using the LDC planning modules •MDC? 
coaches, P: CIA, 
teachers teachers 

Teacher 
Selection 
and 
running 
the 

__ Paramete process: --
rs: R: CC 

•Fall 2013- R: ED Coaches 

Pilot Teachers Spring I: 
A:ED • K/1 pilots at various sites 

• P: CC •Other sites/teachers at ED discretion 
2014 A: Coaches 

D: ED and 
P: teachers 

I: Principal 
s, 
teachers 
D: Area 
Supes 

**It will be imperative that the whole coach team participate in developing and co-writing each of these pieces. This means CCSS Leads cannot do the work 

alone and that coaches cannot take a backseat. It will be a collaborative effort. This might look like an entire K-5 (or 6-12) content team sitting down to look 

at an IG (or Pacing Guide) and talking thoroughly about how to better align it w/ CCSS. The CCSS Lead will then take those notes that represent everyone's 

voice and type them up and send them out for more feedback. 

Other Questions: 

• What is the role of Area Sups & Principals? 

• Who is driving the development of Area Sups & Principals? 

• Who, how, when on communicating ownership structure? Attach to this document? 

• • • 



• Who will write assessments? Outsource? Funding? 

RAPID Decision-Making Roles Explanation: 

• "R" stands for "recommender"-the person who initiates or drives the process . The "R" is the "go to" person who sticks with the process from start to 
finish , ensures that others understand what they need to do, and keep things moving along . In other words , the "R" does most of the work to secure the 
decision . 

• "I" stands for "input. " An "I" must be consulted before a decision is made. Although an "I" has the right to be heard, he or she does not have a vote or a 
veto . Including someone as an "I" says that the organization values his or her opinion. 

• "A" stands for an individual who needs to "agree with" or "approve" a decision . An "A" is essentially an "I" with more power; an "A" has a vote and a veto. 
Naming someone an "A" means that the organization needs their support. Generally, the more people with an "A ," the more time and effort it takes to 
make a decision. 

• "D" means "decide." The "D" has final authority, and is the only individua l who can commit the organization to action-hiring someone, spending money, 
or making a legally-binding agreement. Things get done only after the "D" gives the okay. Generally, the "D" is one person . But if, for example , a board of 
directors has a parliamentary voting structure , then the "D" would mean the group of people who constitute the winning vote . 

• "P" stands for "perform." This is a person who carries out the decision once it has been made. Often , an individual who is a "P" is also an "I. " You've no 
doubt heard at least one person say something like , "This is a mess . If only they had asked me before they decided. I could have told them .. . " It's 
unlikely that a "P" who is also an "I" will feel the need to say that. 



Appendix VI: 

Mapping of Previous ELD Standards 

to Instructional Guidelines 



Map of Engl ish Language Development Standards to Aspire Instructional Guidelines 

Listening & Standard - Beginning ELD Level Strategies • Speakinq Substrand 

Comprehension Answer simple questions with one-to -two word responses. Shared Reading 
Respond to simple directions and questions by using physica l actions Discussions 
and other means of nonverbal communication (e.g. matching objects, Guided Read ing 
pointing to an answer, drawing pictures) Discussions 
Begin to speak with a few words or sentences by using a few 
standard English grammatical forms and sounds (e.g. sing le words or 
phrases) 
Use com mon social greetings and si mple repetitive phrases 
independently (e.g. Thank you, You're welcome). 
Ask and answer questions by using phrases and simple sentences. 
Rete ll stories by using appropriate gestures, expressions and 
illustrative objects. 

Organization and Begin to be understood when speaking, but usage of standard Guided Reading 
Delivery of Oral Engli sh grammatica l fo rms and sounds (e.g. plurals, simple past tense, Shared Reading 
Communication pronouns [he or she]) may be inconsistent. 

Orally communicated basic persona; needs and desires (e.g. May I got 
to the bathroom7) 

Li stening & Speaking Standard - Advanced ELD Level Strategies 
Substrand 
Comprehension Demonstrate understanding of most idiomati c expressions (e.g. Give Discussion 

me a hand) by responding to such expressions and using them Guided Reading 
appropriately. Shared inquiry 

Organization and Negotiate and initiate socia l conversations by questioning, restating, Discussion 
Delivery of Oral soliciting information, and paraphrasing the communication of Guided Read ing • Communication others. Li te rature Circles 

Read aloud I ORTA 
Shared inquiry 

Readinq Standard - Beqinninq ELD Level Strateqies 
Phonemic Awareness Recog nize and produce the English phenomes that are like the Mini -lesson 
and Decoding and phonemes students hear and produce in their primary language. Word work 
Word Recognit ion Recognize and produce Eng lish phenomes that are unlike the 

phonemes students hear and produce in their primary lanquaqe. 
Phonemic Produce most English phenomes while beginning to read aloud Read aloud 
Awareness, Shared Reading 
Decoding and Word 
Recognition, 
Concepts About 
Print 

Vocabulary and Produce simple vocabulary (e.g., sing le words or very short phrases) Mini -lessons 
Concept to communicate basic needs in social and academic settings (e.g., Word work 
Development location, greetings, classroom objects). Literacy centers 

Demonstrate comprehension of simple vocabulary with an Shared reading 
appropri ate action. Guided reading 
Retel l stories by using simple words, phrases and sentences. Word Work 
Recognize simple affixes (e.g., educate, education), prefixes (e.g. Literacy centers 
dis like, preheat), synonyms (e.g., big, larg e), and antonyms (e.g. , hot, Read aloud 
cold). Guided Reading 
Begin to use knowledge of si mple affixes, prefixes, synonyms, and 
antonyms to interpret the meaninq of unknown word s. • 

1 



Recognize the difference between the use of the first-and -third 
person points of view in phrases or simple sentences. 

Readinq Standard - Intermediate ELD Level Strateqies 
Phonemic Awareness Prod uce English phonemes while read ing aloud. Mini -lesson 
and Decoding and Recog nize sound/symbol relationships and basic word formation Word Work 
Word Recog nition rules in written text (e.g ., basic syl labication rul es and phonics). Read aloud 

Apply knowledge of Engli sh phonemes in oral and sil ent reading to Guided reading 
derive meaning from literature and texts in content areas. Independent reading 

Vocabulary and Use more complex vocabulary and sentences to communicate needs Mini -lesson 
Concept and express ideas in a wider variety of social and academic settings. Read aloud 
Development Recognize simple antonyms and synonyms (e.g. good, bad, blend, Independent reading 

mix) in written text. Expand recognition of them and begin to use Word work 
approp ri ately. Guided reading 
Apply knowledge of vocabulary to discuss ions related to reading D.O.L. 
tasks. Literature circles 
Read simple vocabulary, phrases, and sentences independently. 
Read narrative and expository texts aloud with the correct pacing, 
intonation and expression. 
Use expanded vocabulary and descriptive wo rds in oral and written 
responses to written texts. 
Recognize and understand simple idioms, ana logies, and figures of 
speech in written text. 
Recognize that some words have multiple meanings and app ly thi s 
knowledge to written text. 
Recognize the function of connectors in written text (e.g., first, then, 
afte r that, finally) . 

Readinq Standard - Advanced ELD Level Strateqies 
Phonemic Awareness Apply knowledge of sound/symbol relationships and basic word - Word work 
and Decoding and fo rmation rules to derive mea ning from written text (e.g., basic Guided reading 
Word Recog nition syllabication rules, reg ular and irreg ular plurals, and basic phonics). Mini -lesson centers 

Independent readinq 
Voca bulary and Apply knowledge of acade mic and social vocabulary whil e read ing Word wo rk 
Concept independently. Mini -lesson 
Development Be able to use a standa rd dictionary to find the meanings of Independent read ing 

unfamiliar words. 
Inte rpret the meaning of unknown words by using knowledge ga ined 
from previous ly read text. 
Und erstand idioms, ana logies, and metaphors in conversation and 
wri tten text. 

Reading Standard - Beginning ELD Level Strategies 
Comprehension 
Comprehension and Respond ora lly to stori es read aloud and use physical actions and Read aloud/DRT A 
Analysis of Grade- other means of nonverbal communication (e.g ., matching objects, Discuss ion 
Level Appropriate pointing to an answer, drawing pictures). Shared reading 
Text Responds oral ly to sto ri es read aloud, giving one-to -two word Guided reading 

responses to factual comprehension questions (who, what, when, 
where and how) . 
Unde rstand and follow simple one-step directions fo r classroom-
related activiti es. 

Structural Features Identify the basic sequence of events in stories read aloud, using Guided Reading 
of Informational important words or vi sual rep resentations, such as pictures and story Read aloud 
Mate rials frames. Mini lessons 

2 



Respond orally to stories read aloud, using phrases or simple Shared reading 
sentences to answer factual comprehension questions. 

Reading Standard - Intermediate ELD Level Strategies • Comprehension 
Comprehension and Understand and follow simple written directions for classroom- Shared reading 
Analysis of Grade- related activities. Guided reading 
Level Ap propriate Read text and orally identify the main ideas and draw interferences Mini-lesson 
Text about the text by using detailed sentences. 

Read and identify basic text features, such as the title, table of 
contents, and chapter heading s. 
Respond to comprehension questions about text by using detailed 
sentences (e.g., the brown bear lives with hi s family in the forest). 

Structural Features Identify, using key words or phrases, the basic seq uence of events in Shared reading 
of Information stories read. Guided reading 
Features Mini -lesson centers 
Reading Standard - Advanced ELD Level Strategies 
Comprehension 
Comprehension and Read and ora lly respond to familiar stories and other texts by Guided reading 
Analysis f Grade- answering factual comprehension questions about cause-and -effect Mini -lesson 
Level Appropriate relationships. Literature centers 
Text Read and orally respond to stories and texts from content areas by 

restating facts and detail s to cla rify id eas. 
Exp lain how understanding of text is affected by patterns of 
organization, repetition of main ideas, syntax, and word choice. 
Write a brief summary (two or three paraqraphs) of a sto ry. 

Writing Standard - Beqinninq ELD Level Strateqies 
Penmanship Copy the alphabet legibly. Independent writing 

Copy words posted and commonly used in the classroom (e.g., labels, Interactive writing • number names, days of the week). centers 
Word work 
Spelling sentence 

Organization and Write simple sentences by using key words commonly used in the Independent writing 
Focus classroom (e.g., labels, number names, days of the week, and Interactive writing 

months). centers 
Write phrases and simple sentences that follow English symmetrica l 
ord er. 

Writinq Standard - Intermediate ELD Level Strateqies 
Organization and Follow a model given by the teacher to independently write a short Spelling paragraphs 
Focus paragraph of at least four sentences. Mini lessons 

Independent writing 
Mini -lesson 

Organization, Focus Write legible, simple sentences that respond to topics in language Spelling parag raphs 
and Penmanship arts and other content areas (e.g., math, science, hi story-social Independent writing 

science). Interactive writinq 
Organization and Create cohesive paragraphs that develop a central idea and Spelling paragraphs 
Focus consistently use standard Engli sh grammatical forms even though D.O.L. 

some rules may not be followed. Independent writing 
Write simple sentences about an event or a character from a written Mini -lesson 
text. 
Produce independent writing that is und erstood when read but may 
include inconsistent use of sta ndard qrammatical form s. 

Writinq Standard - Advanced ELD Level Strategies 
Orqanization and Develop a clear thesis and support it by usinq analoq ies, quotations, Spelling paragraph • 

3 



Focus and facts appropriately. Independent writing 
Write a multi paragraph essay with consistent use of standard Mini-lessons 
qrammati ca l forms . 

Capitalization Use capital ization when writing one's own name. DOL 

Use capita li zation at the beginni ng of a sentence and for proper Spelling parag raph 
nouns. Independent writinq 

Punctuation Use period at the end of a sentence and a question mark at the end DOL 

of a question. Spelling parag raph 
Independent wri tinq 

Capitalization, Produce independent writing that includes partia l consistency in the Word wo rk 
Punctuation and use of capita li zation and periods and correct spelling. DOL 

Spelling Produce independent writing with consistent use of cap ital ization, Spelling paragraph 
punctuation, and correct spelling. Independent writing 

4 



Appendix VII: 

Aspire 504 Procedures 



Part I: Quick and Basic 504 Process Procedures 

~I P_r_e-_M_ee_t_in_g_P_ro_c_e_ss_S_t_e_p_s_(B_e_f_o_re_ a_ny_ m_e_e_t_in_g_t_a_ke_s_p_l_a_ce_) _____ ~[• 
1) Referral comes in from SST /Rtl/Parent OR annual 504 is due 
2) Parent Information and Permission forms sent home and returned (within 10 school days of receiving referral) 

3) Data gathered on disability and impact on educational access 
4) Meeting Scheduled (within 30 days of permission received back from parents) 

5) Parent Invite Sent and Returned (Invite sent at least 14 days prior to meeting) 

I so4 Eligibility Determination Meeting Process Steps (done at least each 3yr) I 

1) Necessary identifying information filled out on student and team 

2) Purpose of the meeting discussed: initial, review (at least every 3 years) or dismissal 
3) Due Process rights given, discussed if necessary and signed for by parent 

4) Review of data/evidence of disability 
5) Review of data/evidence of impact of disability on a major life function 
6) Eligibility decision : do they qualify for a 504? Yes or no . 

7) Parent agreement or disagreement (refer to Director of Student Services) 
8) Signatures and documentation, next 504 scheduled 

9) Accommodation plan created (checklist for this in next section) 
10) Record student's 504 status in PowerSchool (see " Logging 504s in PowerSchool OM Guide") 

~S_0_4_A_c_c_o_m_m_o_d_a_ti_o_n_P_l_a_n_P_r_o_ce_s_s_S_t_e_p_s_( d_o_n_e_ a_t _le_a_s_t_a_n_n_u_a_ll_y) ____ ___,. 

1) Necessary identifying information filled out on student and team 
2) Purpose of plan checked (initial or review) 

3) Due Process rights given, discussed if necessary and signed for by parent 
4) Data/Information Reviewed 
5) Write the plan 

6) Parent agreement or disagreement (refer to Director of Student Services) 
7) Signatures and documentation 

8) Plan implementation, progress monitoring and review scheduled 

Discipline Steps for Students with 504s 

1) Student with 504 referred for discipline 

2) Determine if Manifestation Determination documentation necessary 
3) Determine if behavior part of/because of the student's qualifying disability 
4) Review 504 Plan for student 

5) Gather data on repeat behaviors 

6) Determine if behavior is result of 504 not being correctly implemented 
7) If discipline is related to disability/poor 504 implementation, address concerns with 504 meeting/plan 
8) If discipline not related to disability, document steps and continue with normal school procedures 

Need more information on any of these steps? Check out the other process 
and procedure guides! 



l•A-BI 
· Co llege fo r Cert a in 

Section 504 Process and Procedure Guide: Introduction 
Let's be honest, 504s can be complicated, confusing and often anxiety producing. The goal of this guide is to give 

step by step directions for the 504 process to allev iate these things on a basic level. The 504 decision process will 

still be a difficult one as each student's needs will be different, but 504 compliance is directly related to how well a 
school follows proper procedures during the 504 process. 

What this guide will not do, what no guide can do, is tell you exactly when a child will qualify for a 504 or what 

accommodations to give to a child based on their particular disability. Each child is different and his or her disability 
may affect them differently. For example, two girls with ADHD in second grade may have drastically different 

needs. One may be able to access her education with basic classroom accommodations, the other may require 
more significant accommodations and a 504 plan. 

The final decision around what 504 protections may be required rests on your 504 team and their experience as 
educators, which is one of the strengths you bring to this process. 

Please see the next page for the sections of this guide, but as always, if you have a particular concern, complicated 
504s, questions about your SST process or anything else, please contact the Aspire Director of Student Services and 
we will be happy to help! 

Part I: Basic 504 Process Procedures 

The basic steps in the 504 process for those of you who feel confident in your 
ability to administer 504s 

Part II: Detailed 504 Process Procedures 

504 process steps broken down into their detailed components for new 504 
administrators or those who are in need of a 504 refresher. 

The process is color-coded according to the following scheme. 

1--P~;~~~~i 1 j Pre - 504 Meeting Process Steps 

Pages 4-6 504 Eligibility Determination Meeting Process Steps 

I Pages 8-10 I 504 Accommodation Plan Process Steps 



Part I: Quick and Basic 504 Process Procedures 

.__I P_r_e-_M_ e_et_i_ng_ P_ro_c_e_s_s_S_te_p_s_(_B_e_fo_r_e_a_n_y_m_ e_e_ti_n_g_t_ak_e_s_p_l_a_ce_) _____ __.le 
1) Referral comes in from SST/Rtl/Parent OR annual 504 is due 
2) Parent Information and Permission forms sent home and returned (within 10 school days of receiving referral) 

3) Data gathered on disability and impact on educationa l access 

4) Meeting Scheduled (within 30 days of permission received back from parents) 
5) Parent Invite Sent and Returned (Invite sent at least 14 days prior to meeting) 

504 Eligibility Determination Meeting Process Steps (done at least each 3yr) 

1) Necessary identifying information filled out on student and team 
2) Purpose of the meeting discussed: initial, review (at least every 3 years) or dismissal 
3) Due Process rights given, discussed if necessary and signed for by parent 

4) Review of data/evidence of disability 
5) Review of data/evidence of impact of disability on a major life function 

6) Eligibility decision : do they qualify for a 504? Yes or no. 
7) Parent agreement or disagreement (refer to Director of Student Services) 

8) Signatures and documentation, next 504 scheduled 
9) Accommodation plan created (checklist for this in next section) 

10) Record student' s 504 status in PowerSchool (see " Logging 504s in PowerSchool OM Guide") 

~5_0_4_A_c_c_o_m_m_o_d_at_i_o_n_P_la_n_P_ro_c_e_s_s _st_e_p_s_(_d_o_n_e_a_t_le_a_s_t_a_n_n_u_a_lly_) ____ ~• 

1) Necessary identifying information filled out on student and team 
2) Purpose of plan checked (initial or review) 
3) Due Process rights given, discussed if necessary and signed for by parent 

4) Data/Information Reviewed 
5) Write the plan 
6) Parent agreement or disagreement (refer to Director of Student Services) 

7) Signatures and documentation 
8) Plan implementation, progress monitoring and rev iew scheduled 

Discipline Steps for Students with 504s 

1) Student with 504 referred for discipline 
2) Determine if Manifestation Determination documentation necessary 

3) Determine if behavior part of/because of the student's qualifying disability 
4) Review 504 Plan for student 

5) Gather data on repeat behaviors 
6) Determine if behavior is result of 504 not being correctly implemented 

7) If discipline is related to disability/poor 504 implementation, address concerns with 504 meeting/plan 
8) If discipline not related to disability, document steps and continue with normal school procedures 

Need more information on any of these steps? Check out the other process 
and procedure guides! 



Part II: Detailed 504 Process Procedures 

Pre - 504 Meeting Process Steps 

There are actually steps before you jump into a 504 meeting for a student. The Pre-Meeting Process steps 
are typically related to referrals and permissions and are vital to the 504 documentation process. 

Step 1: 504 Referral 

I Why is the 504 process being started for this student? I 

1• • Ir 1• 11r 

The school's SST /Rtl The student's parent or 

process has identified guardian has requested 
The student has a 504 

The student has a 504 

this student as having a a 504 evaluation for 
plan from a previous 

plan from our school 

disability that may their child to determine that needs review/ 

require 504 eligibility for 504 
school 

updating 

accommodations protections 

H ,, 1• 

The parent/guardian making Based on their current 504 documentation, 
The team making the referral the referral must fill out the 

should the student's next meeting be a full 504 
must fill out the following following form and give it to 

form and give it to the the Principal or 504 Designee evaluation or a simple review/update? 
Principal or 504 Designee for for their child's site: I 

their site : + .... 
Form_lb_504_Referral 

Full 504 Evaluation Form_lb_504_Referral Form_2c_504_ General_lnfor Simple 504 review 
mat ion (typically every 3 yrs) 

,, 1 • 

Please go to Step 2 Please go to page 7 

on the next page for 
~ 

of this guide for 
more information on ' more information on 

next steps. next steps. 



Part II: Detailed 504 Process Procedures 

'--~~~~~~~~~~~~-S_te_p~2_: _D_e_te_r_m~in_e_E_v_a_lu_a_t_io_n~E_v_id_e_n_c_e_N_e_e_d_e_d~~~~~~~~~~~~~'• 
Once the 504 designee receives the referral for new 504s/not ice of an existing 504 evaluation, he/she must 

determine what types of evaluative materials are needed for the 504 team to effectively determine eligibility. 

- Transcripts/Grades/Test Scores - Attendance - Classroom observations - Teacher Reports - Educational reports 

- Non-classroom observations (cafeteria, play-yard, etc.) - Discipline data 

- Observations or other data on disability specific issues (ex: needs of blind student accessing for written text) 

- Information from outside professionals familiar with student (must have signed Authorization from parent) 

! 
Step 3: Parent Permission for Evaluation 

The 504 designee has 10 school days from time of referral/notice to send the following to the parents to get 
permission for specific evaluation evidence and speak to outside professionals. Documents should be in 

parents' primary language : 

Parent/Guardian returns forms with 
permission to evaluate 

Form_2a_504_Parent_Permission 
Form_2c_504 _ General_I nformation 

Form_2d_504_Release_of_lnformation 

Parent/Guardian returns forms, but 
does not give permission to 

evaluate 

Parent/Guardian does not return 
forms 

Step 4: Meeting Scheduling and Parent Invitation 

Once the parent returns the form to the 
school, schedule the 504 Team to meet for 

a 504 Eligibility Determination . 

Meeting should be scheduled for within 3Q 
school days of receiving permission to 

evaluate. 

Send an invite to the parent/guardian 
using the following form: 

Form_ 4_504_Parent_lnvite 

Continue to page 3 for next steps. 

Evaluation for a 504 Plan and protections 
cannot occur without parental consent. 

Send the following form to the parents: 

Form_2e_504_Parent_Permission 
_Refusal 

Continue to support the child using 
regular school-based accommodations. 

Place copies of all documents in 504 
evaluation folder for the student. 

Evaluation for a 504 Plan and protections 
cannot occyr without parental consent. 

Document attempts to contact parents. 

At 30 days, send the following to the 
parents: 

Form 2e_504_Parent_Permission 
_Refusal 

Continue to support the child using 
regular school-based accommodations. 

Place copies of all documents in 504 
evaluation folder for the student. 

• 

• 



Part II: Detailed 504 Process Procedures 

Step 5: Gather Data on Disability and Impact on Educational Access 

Between time permission to evaluate is given by parent and before the 504 meeting, members of the 504 teams 

should gather pertinent data about the child ' s educational access. Examples of data include, but are not limited to: 

- Transcripts/Grades/Test Scores - Attenda nce - Classroom observations - Teacher Reports 

- Non-classroom observations (cafeteria, play-yard, etc .) - Discipline data - Educational reports 

- Observations or other data on disability specific issues (ex: needs of bl ind student accessing for written text) 

- Information from outside professionals familiar with student (must have signed Authorization from parent) 

Parent/Guardian returns 
the invitation and can 

attend the meeting 

The 504 El igibility Meeting is held 

as scheduled . 

Step 6: Final Scheduling the Meeting 

Parent/Guardian returns 
the invitation and cannot 

attend the meeting 

Parent/Guardian attendance is not 
required to continue the 504 

process. If feas ible, schools can and 

should reschedule to include 
parents. 

The 504 Eligibil ity Meeting is held as 
scheduled. 

Parent/Guardian does not 
return invitation 

Parent/Guardian attendance is not 
required to continue the 504 

process. 

Contact parents and document 
communicat ion . 

The 504 Eligibility Meeting is held 

as scheduled . 

Go to Page 4 for 504 Eligibility Determination Meeting Process 



Part II: Detailed 504 Process Procedures 

'---____ s_0_4_ E_lig_i_b_il_it_y_D_e_t_e_rm_ in_a_t_io_n_ M_e_e_t_i n_g_P_ro_c_e_s_s_S_te_p_s _____ • 

I 

I 

The Basics of 504 Eligibility Determinations: 

The 504 Team meets and uses Form_5a_504_El igibility Determination to determ ine whether or not there is 
documented evidence of t he fo llowing: 

1) The st udent has a diagnosed disab ility 

2) This disability directly and substantially affects the students ab ility to access school activities or curriculum 

If you have questions about the basics of 504 eligibility, please contact the Director of Student Services! You are not alone © 

For fill 504 Eligibility Determinations, t he following form should be used: 

Form_5a_504_Eligibility_Determination_form 

Step 1: Fill Out Necessary Identifying Information 

Fill out student informat ion, 504 Team members in attendance (including parents, students, non-Aspire staff) 

Step 2: Check correct box for the purpose of the meeting 

+ + + 

Initial Evaluation Review Evaluation Removal/Dismissal 
Evaluation 

The studen t has never ha d a 504 or was 
The stud ent has a 504, but is being 

exited fro m a previo us 504. 
evaluated to see if they stil l qua lify. Thi s It is be li eved th e stud ent may no longe r 

shou ld be done at least every 3 years. qualify for a 504. 

I I • Step 3: Due Process Rights 

~ 
Give Parents a Copy of t he ir Due Process Rights 

This form prints o ut at t he end of Fo rm_5a_504_Eligibi lity docu ment, but you may a lso print it o ut sepa rately as 
Fo rm_ 2b _504 _Due_ Process _ Rights 

Have parents sign on the appropriate li ne of Form_5a_504_Eligibility_Determ ination 
that they have received t heir Due Process Rights 

,,. 
Continue to page 5 

I • 

I 

• 



~[ P_a_rt~ll_: _D_et_a_i_le_d_S_0_4_P_r_o_c_e_ss_P_r_o_c_e_d_u_re_s~~~~~~~~~~~~[ (IJ 
Step 4: Review the Evidence of Disability 

I 
... • + 

Evidence does not support 
Ev idence supports Evidence supports current 

presence of d isability in the presence of one or more 
presence of disability 

past, but not currently disabilities 
Note: Does not include disabilities that 

are current, but episodic, such as 
epilepsy 

I 
i 'If 

I Student is not eligible for a current 504 I Student may be eligible for a 504 I 
i 

Fill out "Part I: Determination of Fill out " Part I: Determination of 

Impairment" on Impairment" on 

Form_5a_504_Eligibility Form_5a_504_Eligibility 

+ i 
Attach copies of evidence to 504 Attach copies of evidence to 504 

documentation documentation 

i 
Skip to Eligibility Step 6 

H 

Step 5: Review Evidence of Impact of Disability on a Major Life Function 

In reviewing the evidence, the 504 team must determine whether or not the evidence shows that the disability 
substantially affects a major life function compared to that of the average student in the general popu lation. 

Additionally, the impact must have been in evidence for at least 6 months 

I 
+ ~ 

Evidence shows disability Evidence shows disabi lity 

does not substantially affect substantially affects a major 

a major life function life function 

+ .... 

I Student is not eligible for a current~ I Student may be el igible for a 504 I 
~ ~ 

Fill out " Part II: Determination of Fill out " Part II : Determination of 
Impact to Major Life Function" Impact to Major Life Function" 

on Form_5a_504_Eligibility on Form_5a_504_Eligibility 

~ i 
Attach copies of evidence to 504 

Attach copies of evidence to 504 
documentation 

documentation 

I . I Continue to Page 6 I ~ I 
' I I" 



~I P_a_rt~ll_:D~et_a_il_e_d_S_0_4_P_r_o_c_e_ss_P_r_o_c_e_d_u_re_s~~~~~~~~~~~---'I ~ 

Step 6: 504 Eligibility Decision • 
L___-----~----------' 

The 504 Team determines that the student 
meets both eligibility criteria and therefore 

is eligible for 504 protections and a 504 
plan. Check the appropriate box. 

Parents agree 
with the 504 

Team's decision 

Parents disagree 
with the 504 

Team's decision 

The 504 Team determines that the student 
does not meet both eligibility criteria and 

therefore is not eligible for 504 protections 
and a 504 plan. Check the appropriate box. 

Parents disagree 
with the 504 

Team' s decision 

Parents agree 
with the 504 

Team's decision 

Continue to accommodate for student 

utilizing normal school-based 
accommodations 

Refer the parent to the Director of 
Student Services immediately 

Contact the Director of Student Services 
after the meeting to discuss and pass on 

copies of documentation 

Step 7: Signatures and Documentation 

- Dates for future review are determined 
- All parties sign the 504 document. 
- Copies of all 504 documentation is kept on file for the 
student in both the student's cumulative file and a 
separate 504 file. 

Continue to page 8 for 504 Accommodation Plan if 
student qualifies for a 504 

··-···-----········---··-···-··-···---------·-··---··-·---···--
Parents refuse to sign 504 Evaluation document. State 

this in the comments section of the Evaluation 
document. Place copies of all 504 documentation in 

student's cum file and separate 504 file. Refer parents 
to the Direct of Student Services 

• 

• 



Part II: Detailed 504 Process Procedures 

504 Accommodation Plan Review Process Steps 

For students who need their 504 plan reviewed, but do not require a full 504 evaluation update, 
the following steps should be taken to revi ew the 504 plan and determine changes. 

Pre-504 Meeting Step 2: Meeting Scheduling and Parent Invitation 

1) The 504 team schedules a 504 Plan Review. 
2) Sen d an invite to the parent / guardian using the follow ing form : 

Form_ 4_504_Parent_lnvite 

Pre-504 Meeting Step 3: Gather Data on Accommodation Implementation and Successes/Concerns 

Members of the 504 teams should gather pertinent data about the current 504 accommodations written into the 
student' s plan and the success of those accommodations. Examples of data include, but are not lim ited to : 

- Transcripts/Grades/Test Scores - Attendance - Classroom observations - Teacher Reports 

- Non-classroom observations (cafeteria, play-yard, etc.) - Discipline data - Educational reports 

- Observations or other data on disability specific issues (ex: needs of blind student accessing for writte n t ext) 

Pre-504 Meeting Step 6: Final Scheduling the Meeting 

Parent/Guardian returns the 

invitat ion and can attend the 
meeting 

The 504 Plan Review Meeting is 

held as scheduled . 

Parent/Guardian returns the 
invitation and cannot attend 

the meeting 

Parent/Guardian attendance is not 
required to continue the 504 

process. If feasible, schools can and 
should reschedule to include 

parents. 

The 504 Plan Review Meeting is held 

as scheduled. 

Parent/Guardian does not 
return invitation 

Parent/Guardian attendance is not 
required to continue the 504 

process. 

Contact parents and document 

communicat ion . 

The 504 Plan Review Meeting is 

held as scheduled . 

Go to Page 8 for 504 Accommodation Plan Process Steps 



Part II: Detailed 504 Process Procedures 

504 Accommodation Plan Process Steps 

The Basics of 504 Accommodation Plans: 

1) Accommodations should be specific to the ident ified student and his/her d isab ility(ies) 

2) Accommodat ion plans should be written for each sepa rate disabil ity (for students w ith multiple disabilit ies} 

3) Accommodations must alleviate barriers to student access of educat ion 

4) Accommodat ions are not required to address specific academic achievement 

If you have questions about the basics of 504 accommodations, please contact the Director of Student Services! You are not alone © 

For fill 504 Accommodation Plans, the following form should be used: 

Form_Sb_504_Plan 

Step 1: Fill Out Necessary Identifying Information 

Fill out student information, 504 Team members in attendance (includ ing parents, students, non-Aspire staff) • 
~-----------

I Step 2: Check correct box for the purpose of the meeting I 

+ + 
Initial Plan Review Plan 

The stud ent was just found eligible for a The stu dent has a plan, but t he p lan 
504 and needs an accommodation plan needs to be reviewed 

created (Should occur at least l x per yea r) 

I I 

\ 
I 

I Step 3: Due Process Rights I 
I 

Give Parents a Copy of the ir Due Process Rights 

Th is form prints out at t he end of Form_Sb_504_Plan docum ent, but you may also print it out separately as 
Form_ 2b _ 504 _ Due _ Process_ Rights 

i 
Have parents sign on the appropriate line of Form_Sb_504_Plan that they have 

received the ir Due Process Rights • 
Continue to page 9 



I ~P_a_rt~ll_:D~et_a_il_e_d_S_0_4_P_r_o_c_es_s_P_r_o_c_e_d_ur_e_s~~~~~~~~~~~---'I~ 
Step 4: Data/Information Reviewed 

The 504 team reviews data/evidence for each proposed/current accommodation and determines what 

accommodations are necessary to help amelio rate the student's disability's affect on his/her access to education . 
Accommodations must be grounded in data in order to ensure proper progress monitoring. 

Step 5: Writing the Plan 

The Basics of 504 Accommodation Plans: 

1) Accommodations should be specific to the identified student and his/her disability(ies) and based on data 

2) Accommodation plans should be written for each separate disability (for students with multiple disabilities) 

3) Accommodations must alleviate barriers to student access of education 

4) Accommodations are not required to address specific academic achievement 

~earn writes an accommodation plan based on recommendations from the team and available and pertin~ 
c________ evidence from other sources. 

---------------~~~~~~· 

arents agree witfi 
the 504 

accommodation 
plan as written 

Parents disagree 
with the 504 

accommodation plan 
as written 

Continue to accommodate for student utilizing normal schoo l­
based accommodations 

Refer the parent to the Director of Student Services 
immediately 

Contact the Director of Student Services after the meeting to 
discuss and pass on copies of documentation 

Step 5: Signatures 

All parties sign the 504 document. Copies of all 504 
documentation is kept on file for the student in both 
the student's cumulative file and a separate 504 file. 

Continue to page 10 

Parents refuse to sign 504 accommodation plan. State 
this in the comments section of the Evaluation 

document. Place copies of all 504 documentation in 
student's cum file and separate 504 file . Refer parents 

to the Direct of Student Services. 



Part II: Detailed 504 Process Procedures 

~~~~~~~~~~~~~~~~~S_t_e_p_G_: _P_la_n~lm~p_le_m_e_n_t_a_ti_o_n~~~~~~~~~~~~~~~~--'I. 

Once the plan has been written and signed by the team, it needs to be implemented as written. The steps for 
implementation include: 

1) Holding a team meeting to inform all necessary staff of their role in implementation and giving them a copy of the 
504 accommodation Q@n only 

2) Training staff on necessary accommodations that require it (ex: how to use an epi-pen or necessary procedures if 

a student has a seizure) 

3) Provide teachers and staff with necessary resources to create/maintain accommodations (ex: if teacher needs to 
wear an FM transmitter for a student with limited hearing, providing the equipment to the teacher). 

Step 7: Progress Monitoring/Review 

Part of the accommodation plan is also the progress monitoring/review of the plan AND it's implementation. 
Scheduled reviews should be written into the 504 plan. 

When the deadline for progress monitoring/review is coming up, go to page 1 of this guide : 

Pre-504 Meeting Step 1: 504 Referral 

Pick the following choice 

The student has a 504 
plan from our school 

that needs review/ 
updating 

• 

• 
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ASPIRE Eres Academy 
2687 

AGREEMENT FOR PARTICIPATION 

EL DORADO COUNTY CHARTER SELPA 

The El Dorado County Charter Special Education Local Plan Area (SELPA) as authorized by 
the California State Board of Education assists California charter schools that have successfully 
completed the SELPA membership process and have signed this Agreement for Participation 
(Agreement) which are deemed Local Educational Agencies pursuant to Education Code 
Section 47641 , in meeting their obligations to provide special education and related services 
(each term as defined in 20 U.S.C. Section 1401 and the applicable rules, regulations and 
interpretive guidance issued thereunder and collectively referred to as Services) to applying or 
enrolled students actually or potentially entitled to Services under applicable state and federal 
laws and regulations (Students). SELPA Membership also ensures compliance with the LEA 
Member's obligations under Education Code Sections 56195, et. seq. 

It is the goal of the El Dorado County Charter Special Education Local Plan Area (SELPA) that 
all charter pupils with exceptional needs within the SELPA receive appropriate special education 
programs. It is the intent of the Charter SELPA that special education programs be coordinated 
and operated in accordance with the governance structure. 

The respective Charter Schools who are signatories hereto, the El Dorado County Office of 
Education (EDCOE), and the El Dorado County Charter SELPA, mutually agree as follows: 

DEFINITIONS 

LEA: as described in Education Code Section 56026.3., shall refer to a specific LEA Member 
Charter School or Charter School development organization as appropriate. 

RLA: Responsible Local Agency, as described in Education Code Section 56030. Federal 
Regulations use the term "Administrative Unit" or "AU". For purposes of this Agreement, the El 
Dorado County Office of Education shall be the RLA or AU for the El Dorado County Charter 
SELPA. 

Charter SELPA CEO Council: This group is composed of a representative from each Charter 
School in the Charter SELPA at the Chief Executive Officer level. Organizations that operate 
more than one Charter School at their option may have a single representative for all schools 
operated, but such representative shall have a number of votes equal to the number of schools 
represented. This group would meet regularly with the County Superintendent of Schools to 
direct and supervise the implementation of the Local Plan. 

Charter Executive Committee: The Charter Executive Committee is comprised of 
representatives from the Charter SELPA CEO Council and shall include the El Dorado County 
Superintendent and staff designees. 

Efforts will be made to ensure the committee has broad representation in a variety of areas; e.g. 
various geographical areas of the Charter SELPA, CMO representation, single charter, large 
charter, small charter, original founding members, new members. This committee makes 
recommendations to the CEO Council on fiscal and policy matters. 

Charter Special Education Steering Committee: This Steering Committee serves in an advisory 
capacity to the Charter SELPA Director. Each Charter School is entitled to select one 

1 



representative for this committee - either a teacher or an administrator. Representatives 
commit to a full year of service, which would include meeting regularly for the purpose of 
advising the Charter SELPA Director and receiving and disseminating direct 
program/instructional information. 

Special Education Community Advisory Committee - CAC: Each Charter School shall be 
entitled to select a parent representative to participate in the Special Education Community 
Advisory Committee to serve staggered terms in accordance with E.C. § 56191 for a period of at 
least two years. Selected parents will be the parent of a child with a disability. This group wil l 
advise the Charter SELPA Director on the implementation of the El Dorado County Charter 
SELPA Local Plan for Special Education in Charter Schools (''Local Plan") as well as provide 
local parent training options in accordance with the duties, responsibilities and requirements of 
E.C. §§ 56190-56194. 

Because of the geographic diversity anticipated within the El Dorado County Charter SELPA 
many meetings will be conducted through the use of teleconferencing or video conferencing. 

IEP (Individualized Education Program) : A plan that describes the child's current abilities, sets 
annual goals and instructional objectives , and describes the education services needed to meet 
these goals and objectives in accordance with E.G. § 56032. 

IEP Team: A group of team members, as defined in Education Code § 56341 , who meet for the 
purpose of determining student eligibility for special education and developing, reviewing , or 
revising a pupil's IEP and recommendations for placement. 

LEA MEMBER RESPONSIBILITIES AND DUTIES: 

Each LEA agrees that it is subject to the following nondelegable responsibilities and duties 
under this Agreement, all adopted SELPA policies and procedures, the Local Plan, and 
governing federal and state laws and regulations (collectively, LEA Member Obligations), 
compliance with which is a condition precedent to membership, and continuing membership, in 
the SELPA. 

The LEA Member as a participant in the Local Plan shall perform the following and be 
exclusively responsible for all costs , charges, claims and demands arising out of or related to its 
own pupils and its respective programs operated by the LEA Member: 

A. Adhere to the Local Plan, Policies and procedures as adopted by the 
Charter CEO Council. 

B. Select, compensate and determine the duties of the special education 
teachers, instructional aides, and other personnel as required to conduct 
the program specified in the Local Plan, and in compliance with state and 
federal mandates, Charter Schools may contract for these services; 

C. Conduct and/or contract those programs operated by the LEA Member in 
conformance with the Local Plan and the state and federal mandates; 

D. Organize and administer the activities of the IEP Teams, including the 
selection of the LEA Member staff and who will serve as members of the 
IEP Team in conformance with the Education Code Section 56341 and in 
compliance with the Lcical Plan; 
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E. Organize and maintain the activities of the Resource Specialist Program 
in conformance with Education Code Section 56362; the Designated 
Instruction and Service in conformance with Education Code Section 
56363; and Special Classes and Centers in conformance with Education 
Code Section 56364.1 and 56364.2; and in compliance with the Local 
Plan; 

F. Provide facilities as requ ired to house the programs conducted by the 
LEA; 

G. Provide for the acquisition and distribution of the supplies and equipment 
for the programs conducted by the LEA Member; 

H. Provide and/or arrange for such transportation services as may be 
required to provide the special education programs specified that are 
conducted by the LEA Member; 

I. Cooperate in the development of curricula for the classes and the 
development of program objectives with the AU . Cooperate in the 
evaluation of the programs as specified in the Local Plan, with the AU; 

J. Cooperate in the development of the procedures and methods for 
communicating with the parents and/or legal guardians of the individuals 
served in conformance with the provisions of the Local Plan with the AU; 

K. Provide for the documentation and reporting of assessment procedures 
used for the placement of individuals and the security thereof. Provide for 
the continuous review of placements and the assessment procedures 
employed to insure their effectiveness and applicability, and insure the 
continued implementation and compliance with eligibility criteria; 

L. Provide for the integration of individuals educated under this agreement 
into the general education school programs and provide for evaluating the 
results of such integration according to specifications of the Local Plan; 

M. Conduct the review of individual placements requested by the parents 
and/or legal guardians of the individual in accordance with the Local Plan; 

N. Prepare and submit all required reports, including reports on student 
enrollment, program expenditures, and program evaluation; 

0 . Designate a person to represent the LEA Member on the Charter Special 
Education Steering Committee to monitor the implementation of the Plan 
and make necessary recommendations for changes and/or modifications; 

P. Designate a representative for the LEA Member to serve on the Special 
Education Community Advisory Committee, in accordance with Education 
Code Section 56192-56193 and pursuant to the procedures established 
in the Local Plan; 

Q . Designate the LEA Member Superintendent/CEO or School Leader by 
whatever name designated to represent the LEA Member on the Charter 
CEO Council to supervise and direct the implementation of the Plan; 

R. Receive special education funding from El Dorado County in accordance 
with the Charter SELPA's Allocation and Budget Plan. 

S. It is understood that except as otherwise may be specifically agreed from 
time to time the RLA shall have no responsibility for the operation of any 
direct educational program service of any kind . 

T. Each LEA Member shall annually provide RLA with LEA Member's annual 
audit report , as conducted according to Education Code Section 
47605(b)(5)(1) . Annual submission shall be made annually, no later than 
January 31 st. LEA Member further agrees to forward RLA copies of State 
Controller's Office communications regarding audit report corrective 
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actions and a corrected audit report, if applicable. Should an LEA 
Member be the subject of a FCMAT report (or other agency review) that 
indicates concern with inappropriate use of funds, financial insolvency 
concerns, or operational concerns, the LEA Member shall notify RLA and 
provide the RLA with a copy of the report. 
An LEA Member contracting for external Services, consistent with 
definition .... shall do so only with duly licensed and authorized entity or 
individual. The contract for Services executed by the LEA Member and 
the external consultant or contractor shall include a clause stating the 
contractor or consultant agrees to defend and indemnify the LEA 
Member, and the SELPA, RLA, the Superintendent, and other 
Indemnified Parties in response to any claim arising from the contractor's 
or consultant's actual or alleged failure to provide Services in conformity 
with these obligations. 

With respect to external services and/or Student placements, the LEA 
Member shall affirmatively monitor, assess, and to the extent necessary, 
intervene or manage such external placements or Services in conformity 
to ensure that the LEA Member's Obligations to the Student are still being 
met. 

AU/RLA DUTIES AND RESPONSIBILITIES: 

Pursuant to the provisions of Education Code Section 56030 et seq., the AU shall receive and 
distribute regionalized service funds, provide administrative support, and coordinate the 
implementation of the El Dorado County Local Plan for Special Education in Charter Schools 
participating in the Charter SELPA. In addition, the AU shall perform such services and 
functions as required to accomplish the goals set forth in the plan . Such services include, but 
are not limited to, the following: 

A. 

B. 

C. 

D. 

Act as agent for Charters participating in the Plan as specified in the Local 
Plan . Receive, compile and submit required enrollment reports and 
compute all special education apportionments as authorized under 
Education Code Section 56836 et seq. Receive data from each LEA 
Member to compile and submit budgets for the programs and monitor the 
fiscal aspects of the program conducted. Receive the special education 
apportionments of Regionalized Services as authorized under Education 
Code Section 56836.02; 
Coordinate with LEA Member's in the development and implementation of 
a systematic method for referring and placing individuals with exceptional 
needs who reside in the Charter, including the methods and procedures 
for communication with the parents and/or guardians of the individuals 
according to procedures in the Local Plan; 
Coordinate the development and implementation of curriculum and program 
objectives and provide for continuous evaluation of the special education 
programs in accordance with the Local Plan; 
Coordinate the organization and maintenance of the Special Education 
Community Advisory Committee (CAC) as part of the responsibility of the 
AU to coordinate the implementation of the plan pursuant to Education 
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Code Section 56030. Provide for the attendance of designated members 
of the AU's staff at all regu larly scheduled Special Education Community 
Advisory Committee meetings; 

E. Coordinate community resources with those provided by LEA Member 
and the AU , including providing such contractual agreements as may be 
required ; 

F. Organize and maintain the Charter Special Education Steering 
Committee to monitor the operations of the Local Plan and make 
recommendations for necessary revisions, including, but not limited to: 
1. Monitoring the application of eligibility criteria throughout the Local 

Plan area; 
2. Coordinating the implementation of the transportation for special 

education pupils; 
3. Coordinating the system of data collection, management, and 

evaluation; 
4 . Coordinating personnel development and curriculum development for 

special education, including alternative dispute resolution; 
5. Coordinating the identification, referral, assessment, instructional 

planning, and review procedures, including the communication 
with parents and/or legal guardians regarding rights and 
responsibilities for special education; 

6. Developing interagency referral and placement procedures; and, 
7. Evaluating the effectiveness of special education programs. 

G. Support the Charter SELPA CEO Council by attendance and participation 
of the County Superintendent and/or designees at meetings; 

H. Provide for regular inservice training for AU and LEA Member staff 
responsible for the operation and conduct of the Local Plan. Regular 
inservice training may also be provided to CAC representatives; 

I. Provide the method and the forms to enable the LEA Member to report to the AU 
on student enrollment and program expenditures. Establish and maintain a pupil 
information system; 

J. Provide reasonable assistance to the LEA Member upon request from 
LEA Member administration, or individual cases, including but not limited 
to: 
1. Complaint issues; 
2. Hearing issues; and 
3. Identification of appropriate programs for specific pupils. 

K. Perform other services reasonable and necessary to the administration 
and coordination of the Plan; 

L. Receive special education funding and distribute funds in accordance 
with the Charter SELPA Allocation and Budget Plan. 

M. Schedule a public hearing at the El Dorado County Office of Education for 
purposes 

of adopting the Annual Service Plan and Budget Plan. 

PROVISIONS OF THE AGREEMENT 

A. Consistent with this Agreement each LEA Member shall have full and 
exclusive authority and responsibility for classifying employment positions 
within their respective LEA Member. · 
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B. 

C. 

D. 

E. 

F. 

G. 

H. 

\ 

I. 

No LEA Member may enter into any agreement, MOU or other 
undertaking that would bind or limit independent decision making on the 
same or similar matters by any other LEA Member. 
The managerial prerogatives of any participating LEA Member shall not 
be infringed upon by any other participating LEA Member except upon 
mutual consent of an affected LEA Member(s), or unless as otherwise set 
forth by this Agreement. 
Any LEA Member may terminate its Charter SELPA membership at the end of 
the fiscal year next occurring after having provided twelve months prior written 
notice as follows: 
1. Prior initial written notice of intended termination to the RLA of at 

least one year, and 
2. final written notice of termination to the RLA no more than six 

months after the LEA Member's initial notice of intended 
termination. 

The RLA County Superintendent of Schools may terminate any LEA 
Member's Charter SELPA membership at the end of the fiscal year next 
occurring after having provided twelve months prior written notice as 
follows: 
1. Prior initial written notice of intended termination to the LEA 

Member of at least one year, and 
2. final written notice of termination to the LEA Member no more than 

six months after the RLA's initial notice of intended termination. 
Funding received by a charter is subject to the elements of the allocation 
plan. The allocation plan is updated on an annual basis and approved by 
CEO council. Funding is subject to administrative fees , set-aside 
provisions, differentiated funding in year 1 and year 2, and potential 
recapture provisions if funds are not spent. All of these details are 
outlined in the allocation plan document. Participants agree by signing 
this document to agree to the provisions of the allocation plan. 
In accordance with their needs the LEA Members and the AU in El 
Dorado County shall continue to manage and operate programs in their 
respective LEAs in accordance with Education Code Section 56172. 
The Charter CEO Council shall have the responsibility and right to 
monitor and correct any special education matter which affects the 
Special Education Local Plan Area. The AU staff shall be responsible for 
coordinating and informing the governance structure on any such matter. 
The LEA Members and the AU will maintain responsibility for program 
administration for the service they provide. All administrative 
requirements that govern that unit will be in effect regarding special 
education services. Th'e Superintendent and/or Administrators of Special 
Education in each LEA Member and in the AU will be responsible for the 
daily operation of their respective programs. 
The student program placement is and shall remain the responsibility of 
the respective LEA Member. Student admission and transfer shall be 
determined in accordance with the respective charter, SELPA and El 
Dorado County Board policies and the respective charter, SELPA and El 
Dorado County procedures established in accordance with the 
identification, assessment, instructional planning and placement set forth 
in the Local Plan. Nothing contained herein shall be interpreted as 
providing automatic transfer rights to parents or students. The charter 
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enrolling any pupil shall have the exclusive right to approve placement in 
any other agency. Each LEA of service shall have the right to determine 
if such LEA is able to provide a free, appropriate public education for the 
pupil. 

J. Supervision and other incidents of employment of special education staff 
will be the responsibility of the respective LEA Member or AU . Each LEA 
Member and the RLA shall have full exclusive and independent control 
over the development, change , implementation and application of all 
evaluation procedures their respective LEA Member or in the RLA as the 
case may be. All LEA Members shall have full and exclusive authority to 
recruit, interview, and hire special education staff as needed by such LEA 
Member to provide continuity and service to their special education 
students. 

K. The Charter Executive Committee shall review and make Allocation Plan 
recommendations . The Allocation Plan defines the distribution of funds 
within the SELPA. CEO Council shall approve all changes. There is a 
legal requirement for a public hearing and adoption of an annual service 
and budget plan. This shall be done annually by the El Dorado County 
Board of Education. This document shall be provided to the CEO Council 
as an information item. 
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WARRANTIES AND REPRESENTATIONS: 

As a condition of membership, each LEA Member warrants and represents that at no time 
during such LEA Member's membership in the El Dorado County Charter SELPA shall any such 
LEA Member, directly or indirectly, provide special education funding for the benefit of a for­
profit entity. All Funding provided through the El Dorado County Charter SELPA shall be 
treated as a restricted funding source to be expended only for special education or special 
education services. Nothing contained herein shall be interpreted as prohibiting any LEA 
Member from expending funds for non-public agency or non-public school purposes for the 
benefit of children served. 

STANDARD OF CONDUCT 

Each LEA Member, at all times, shall conduct itself in such a manner as to act in the best 
interests of all other Charter SELPA members. LEA Members shall not engage in any activity or 
enterprise which would tend to injure or expose the Charter SELPA or any of its members to 
any significant risk of injury or any kind. No LEA Member shall undertake to independently act 
on behalf of the Charter SELPA or any of its members without express written authorization of 
the Charter SELPA. 

RESERVATION OF RIGHTS 

The RLA shall not be responsible for any LEA Member or Charter SELPA obligations or duties 
of any kind or nature except as explicitly set forth in this agreement. 

INDEMNIFICATION AND HOLD HARMLESS 

To the fullest extent allowed by law, each LEA Member agrees to defend, indemnify, and hold 
harmless the SELPA and its individual other Members, El Dorado County Office of Education, 
and the Superintendent, and each of their respective directors, officers, agents, employees, and 
volunteers (the Indemnified Parties), from any claim or , demand, damages, losses or expenses 
(including, without limitation, reasonable attorney fees) that arises in any manner from an actual 
or alleged failure by a LEA Member to fulfill one or more of the LEA Member's Obligations 
except to the extent that such suit arises from the RLA's negligence. 

Further, the El Dorado County Charter SELPA shall be responsible for holding harmless and 
indemnifying the RLA for any costs of any kind or nature arising out of or related to this 
agreement other than as specifically contemplated herein, except to the extent that such cost 
arises from the RLA's negligence. 

FULL DISCLOSURE 

Except as otherwise prohibited by law, upon request by the Charter SELPA or any of its 
members, a Charter SELPA member sha ll provide any requested information, documents, 
writings or information of any sort requested without delay. 
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This revised agreement replaces the orlglnal participation agreement and is entered Into for the 
2010-11 fiscal year and, absent a new agreement or termination, continues each year thereafter. 

Executed on this 19th day of May, 2011 

CHARTER SCHOOL APPROVAL 

ASPIRE Eres Academy 

Date: {&, - ~ =\ - \ \ YQ g /a 
Eifst'15arwish, CEO 
ASPIRE Eres Academy 

EL DORADO COUNTY OFFICE OF EDUCATION APPROVAL 

Date: ------------

Date: ----~-\}+-... _I 
0
_l /1-

1 

_IL ___ _ 

Date: _ _,C,_-_l __ ~:;;__-_l_I ___ _ 
, Charter SELPA Director 
ounty Office of Education 
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El Dorado County Charter SELPA 

Charter Education SELPA Flow Chart 

EDCOE COUNTY 
SUPERINTENDENT 

(Serves as SELPA General Administrator) 

SELPA DIRECTOR 
(EDCOE Employee/Administrator, 

performing Day-to-Day Administrative and 
Support Services) 

CAC 
(Parent advisory committee on special 

education issues - No Binding Authority ; 
not subject to quorum or other 

requirements 

v 

v 

CHARTER CEO 
COUNCIL 

(SELPA Governing Body that Reviews and 
Approves the Local Plan and the SELPA's 

governing policies and procedures) 

CHARTER EXECUTIVE 
COMMITIEE 

(Selected representatives from Council 
charged with operational governance of 

SELPA and Member Issues) 

... 

CHARTER SPECIAL ED. 
STEERING COMMITIEE 

(Advisory Committee to Director and 
Committee on general issues of important 

to SELPA operation and services - No 
Binding Authority) 

V....______ 
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Appendix IX: 

Board of Directors Biographies 



Aspire Public Schools Board of Directors Biographies 

Jonathan Garfinkel, TPG Capital 

Mr. Garfinkel is a Principal of TPG Capital, where he leads the firm's investment 
activities in the Financial Services sector in North America. He serves or has served as a 
Director of ProSight Specialty Insurance, 2Co Energy, Aleris International, Midwest Air 
Group and Education for Change. Mr. Garfinkel holds a B.A. in Economics from 
Stanford University, an M.B.A. from the Stanford Graduate School of Business, and an 
M.A. in Education from Stanford's School of Education. 

Bill Hughson, President & CEO, IntegraMed Fertility 

A member of the Aspire board since 2003, Mr. Hughson is President & CEO, 
IntegraMed Fertility where he is responsible for vision and strategy as well oversight for 
the company's day-to-day operations. Recently, Mr. Hughson was President of the 
Healthcare Group of educational institutions at DeVry, Inc. He serves as Chairman of 
the Board of Chamberlain College of Nursing and as Vice Chairman of the Board of Ross 
University. He graduated from Williams College in 1986 with a degree Cum Laude in 
English Literature and from the Stanford Graduate School of Business in 1990. 

• 

Beth Hunkapiller, Board Chair, Educator & Administrator 

Beth Hunkapiller is a former middle school educator and administrator who taught 8th • 
grade reading and English in El Monte, CA. Mrs. Hunkapiller is a 19-year member of the 
Board of Education of the San Carlos School District Board of Trustees. She is also a 
founder of the San Carols Charter Learning Center, the first school to receive a charter 
in California. She graduated from Oklahoma Baptist University with degrees in English 
and political science and received her masters from the University of Southern 
California. 

Greg Jones, President & CEO (Retired) of State Farm General insurance 

Greg Jones is the President & CEO (Retired) of State Farm General Insurance. Mr. 
Jones currently serves on the Board of Directors for Junior Achievement of Southern 
California, the California Chamber of Commerce, Franklin University, the Los Angeles 
Urban League, the National Urban League, the NCAA Leadership Advisory Board, the 
Tiger Woods Learning Center and the California State Board of Education. He is a 
chairman of the board of the Los Angeles Urban League, the California Education for 
Excellence Foundation, the Los Angeles Sports Council, and Operation Hope. Mr. Jones 
earned his B.A. degree in business from Franklin University and his M.A. degree in 1981 
from Hood College. 

Steven L. Merrill, Venture Capitalist 

Steve Merrill has been active in venture capital investing since 1968, and most recently • 
was a Partner with Benchmark Capital. He was president of Bank.America Capital 



Corporation in 1976 and managed this ery successful venture activity until 1980 when 
he formed Merrill, Pickard, Anderson & Eyre (MPAE), a privately held venture capital 
partnership. He was chairman of the 1;3oard of Trustees of Town School for Boys, a 
member of the Committee to Restore the San Francisco Opera House, and he is a past 
director of the Children's Health Council. He holds a BA in Sociology from Stanford 
University and an MBA from the Wharton School of Finance. 

Louise Muhlfeld Patterson, Human Resources Executive 

Louise Muhlfeld Patterson has had an extensive career as an HR executive and trustee 
of college-preparatory schools. She was Vice President of Human Resources for 
American Express for 14 years. As a volunteer, she has served as a Trustee for many 
independent schools, including St. Mark's School in Massachusetts, Drew College 
Preparatory High School in San Francisco, and Marin Country Day School. She also 
currently serves as a Trustee for the San Francisco Zoological Society. Ms. Patterson 
received a BA in Psychology and Education from Vassar College and also studied the 
British school system at Oxford University. 

Richard C. Spalding, Kearny Venture Partners 

Dick Spalding is a managing director of KVP. He has been investing in and advising 
private companies for more than 30 years. Prior to KVP, Mr. Spalding was Vice 
President and the first CFO at Portal Software. He was previously an observer to the 
board at Align Technology, and currently serves as an observer to the board at Kai 
Pharmaceuticals and is a director and co-founder of SpinalMotion. He holds an AB. 
with honors from Harvard College and a J.D. with honors from Columbia Law School. 
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Internal Revenue Service 

Date: January 24, 2006 

ASPIRE PUBLIC SCHOOLS 
% MICHAEL BARR 
426 17TH ST # 200 
OAKLAND CA 94612-2820 

Dear Sir: 

Department of the Treasury 
P. 0. Box 2508 
Cincinnati, OH 45201 

Person to Contact: 
Ms. Lumpkins# 31-08344 
Customer Service Representative 

Toll Free Telephone Number: 
8 77-829-5500 

Federal Identification Number: 
94-3311088 

This is in response to your request of January 24, 2006, regarding your organization 's tax-
exempt status. · 

• 

In December 1999 we issued a determination letter that recognized your organization as • 
exempt from federal income tax. Our records ind icate that your organization is currently 
exempt under section 501 (c)(3) of the Internal Revenue Code. 

Our records indicate that your organization is also classified as a school under 
sections 509(a)(1) and 170(b)(1 )(A)(ii) of the Internal Revenue Code. 

Our records indicate that contributions to your organization are deductible under section 
170 of the Code, and that you are qualified to receive tax deductible bequests, devises, 
transfers or gifts under section 2055, 2106 or 2522 of the Internal Revenue Code. 

If you have any questions, please call us at the telephone number shown in the heading of 
this letter. 

Sincerely, 

~!Ckfv 
Janna K. Skufca, Director, TE/GE 
Customer Account Services 
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A0742630 I 
I 

FILED Wvil~ · 
Secretary of state ..... 
state of CaNtom;a ,.,...-

CERTIFICATE OF AMENDMENT AND RESTATEMENT 
OF THE 

ARTICLES .OF INCORPORATION 

and Ja..11'\e\ ~\e.vt\1v~ certify that : 

JUN 2 ~ 2013 

1. They are the Chief Executtve Officer and the Secretary, respectively, of Aspire 
Public Schools, a California nonprofit publlc benefit corporation. 

2. The Art\cles of Incorporation of this corporation are hereby amended and 
restated as set forth In the attached Articles of Incorporation, which are Incorporated by 
this reference as lf set forth In full in this Certificate. 

3. The foregoing amendment and restatement has been duly approved by this 

corporation's Board of Directors . 

4. This corporation has no members. 

We further declare under penalty of perjury under the laws of the State of California 
that the matters set forth In this certificate are true of our own knowledge . 

oATED: __.<t._,_L....._.+.o...._.._lm~~J~~· 2013 r r . James Willcox, Chief Executive Officer 

DATED: +tl,,O If • 2013 
James Cleveland, Secretary 
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ARTICLES OF INCORPORATION 

OF 

ASPIRE PUBLIC SCHOOLS 

ARTICLE I 

The name of this corporation ls Aspire Public Schools. 

ARTICLE II 

;,,. A. This. corporation Is a nonprofit public benefit corporation and is not organized for the 
private gain of any person. It Is organized under the Nonprofit Publlc Benefit Corporation Law for 

charitable purposes . 

B. The· specific and primary purpose. of th ls corporation !s to engage In charitable! and 
educational activities within the meaning of Section 50l(c)(3} of the lntemaf Revenue Code of 1986,' as 

amended, or the corresponding provisions of any future United States Internal revenue law (the 
"Code"), lncludlng and not limited to operating and managing publlc charter schools. 

ARTICLE 111 

A. This corporation is organized and operated excluslvely for exempt purposes within 
the meaning of Section 501(c}(3) of the Code. Notwithstanding any other provisiori of these Artides, 
this corporation s.hall not carry on any activities not permitted to be carried on (1) by a corporation 
exempt from federal lncome tax under Section S01(c}(3} of the Code, or (2) by a corporation, 
contributions to which are deductlble under Sections 170(c){2), 205S(a}(2), 2i05(a)(2}(A)(ii), 2522(a){2), 

· or 2522{b)(2) of the Code. 

B. Except as permitted by taw, no substantlal part of the activities of this corporation 
shall consist of the carrying on of propaganda or otherwise attempting to influence legislatlon, nor shall 
this corporation participate in, or intervene in (including the publishing or dislrlbution of statements), 
any politlcal campaign on behalf of or tn opposition to any candidate for public office. · 



(_ 

ARTICLE IV 

The property of this corporation Is Irrevocably dedicated to charitable and educational 
purposes meeting the requi rements for exemptlon provided by Sectlon 214 of the Callfornla Revenue. 
and Taxation Code, and. no part of the net income or assets of this corporation shall ever Inure to the 
benefit of any director, officer; or member (If any) of thls corporation, or to the benefit of any prlvate 
person. Upon the winding up and dlssolutton of this corporation and after paying or adequately 
providing for the debts and obligations of this corporation, the remaining assets shall be dlstrlbuted to a 
nonprofit fund, foundation, or corporation which ls organized and operated exclusively for charitable 
and educational purposes meeting the requirements for exemption provided by Section 214 of the 
California Revenue and Taxation Code and that has established lts tax-exempt status under Sect!a·n 
501(c){3) of the Code. 
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JUN 2 5 2013 

eat.· ~ 8-.-- J't"' 
DEBRA BOWEN, Secnbtry of StMe 



AMENDED AND RESTATED BYLAWS OF ASPIRE PUBLIC SCHOOLS, 
a California Nonprofit Public Benefit Corporation 

ARTICLE 1: OFFICES 

Section 1.1 Principal Office 

The principal office for the transaction of the business of the Corporation shall be 
located at 1001 - 22nd Avenue, Oakland, California, in Alameda County, California. The 
Board of Directors may change the principal office from one location to another, and this 
section shall be amended accordingly. 

Section 1.2 Other Offices 

The Board of Directors may at any time establish branch offices, either within or 
outside the State of California, in order to advance the proper purposes of the 
Corporation. 

ARTICLE 2: OBJECTIVES AND PURPOSES 

• 

This Corporation has been formed under the California Nonprofit Public Benefit • 
Corporation Law for the purposes stated in the Articles of Incorporation, including any 
amendments thereto. The Corporation shall not carry on any other activities not 
permitted to be carried on by: (a) a corporation exempt from federal income tax under 
section 501 (c)(3) of the Internal Revenue Code, or the corresponding section of any 
future federal tax code; or (b) a corporation , contributions to which are deductible under 
section 170(c)(2) of the Internal Revenue Code, or the corresponding section of any 
future federal tax code. No substantial part of the activities of the Corporation shall 
consist of the carrying on of propaganda, or otherwise attempting to influence 
legislation, and the Corporation shall not participate in, or intervene in (including the 
publishing or distributing of statements) any political campaign of or in opposition to any 
candidate for public office. 

ARTICLE 3: DEDICATION OF ASSETS 

The properties and assets of this Corporation are irrevocably dedicated to public 
benefit and/or charitable purposes. No part of the net earnings, properties, or assets of 
this Corporation , on dissolution or otherwise, shall inure to the benefit of any private 
person or individual , or any Director or Officer of this Corporation. On liquidation or 
dissolution, all properties and assets remaining after payment, or provision for payment, 
of all debts and liabilities of this Corporation shall be distributed to a nonprofit fund , 
foundation , or corporation which is organized and operated exclusively for charitable • 



purposes and which has established its exempt status under Internal Revenue Code 
§501 (c)(3) . 

ARTICLE 4: NO MEMBERS 

This Corporation shall have no members within the meaning of the California 
Nonprofit Public Benefit Corporation Law. All rights which would otherwise by law vest 
in the members shall vest in the Board. 

ARTICLE 5: DIRECTORS 

Section 5.1 Powers 

(a) General Corporate Powers. The business and affairs of the Corporation shall 
be managed, and all corporate powers shall be exercised, by or under the direction of 
the Board of Directors. 

(b) Specific Powers. Without prejudice to their general powers, the Directors shall 
have the power to : 

(i) Select and remove the Officers of the Corporation; prescribe any 
powers and duties for them that are consistent with the law, with the Articles of 
Incorporation, and with these Bylaws; and fix their compensation , if any. 

(ii) Change the principal executive office or the principal business office in 
the State of California from one location to another; cause the Corporation to be 
qualified to do business in any other state, territory, dependency, or country, and 
conduct business within or outside the State of California; and designate any place 
within the State of California for the holding of any meeting . 

(iii) Borrow money and incur indebtedness on behalf of the Corporation 
and cause to be executed and delivered for the Corporation's purposes, in the 
Corporate name, promissory notes, bonds, debentures, deeds of trust, mortgages, 
pledges, hypothecations, and other evidences of debt. 

(iv) Adopt, make, and use a corporate seal and alter the form of the seal. 

Section 5.2 Number of Directors 

The number of Directors shall be not less than three (3) nor more than eleven 
(11 ), with the exact authorized number of Directors to be determined by the Board from 
time to time. 



Section 5.3 Board of Directors; Term of Office. 

(a) The members of the Board of Directors are those persons whose names are 
attached to these Bylaws as Exhibit A. The Directors shall each serve until the later of 
the date of Annual Meeting designated beside his or her name in Exhibit A, or the date 
his or her successor is elected. Subsequent Directors shall be elected by a majority vote 
of the Directors at each Annual Meeting, including the vote(s) of any Director whose 
term of office expires with that meeting. A term may not exceed six (6) years. 

(b) The Chairperson of the Board shall be selected by a majority vote of the 
Directors following the appointment or election of Directors at each Annual Meeting. 

(c) A vacancy on the Board shall occur in the event of (i) the death , resignation 
or removal of any Director; (ii) the declaration by resolution of the Board of Directors of 
a vacancy in the office of a director who has been convicted of a felony, declared of 
unsound mind by a court order, or found by final order or judgment of any court of 
competent j~risdiction to have breached a duty under the California Nonprofit Public 
Benefit Corporation Law; (iii) the failure of the Board of Directors, at any meeting at 
which any Director is to be elected, to elect the number of Directors required to be 
elected at such meeting; or (iv) the increase in the number of Directors. Vacancies on 
the Board of Directors may be filled by approval of the Board of Directors or, if the 
number of Directors is less than a quorum , by (i) the unanimous consent of the 

• 

Directors then in office, (b) the affirmative vote of the majority of Directors then in office • 
at a meeting held according to notice in compliance with the provisions of the Ralph M. 
Brown Act, or (c) a sole remaining Director. 

( d) Except as designated below, any Director may resign by giving written notice 
to the Chairperson of the Board, to the Secretary, or to the Board of Directors. The 
resignation shall be effective when notice is given unless the notice specifies a later 
time for the resignation to become effective. Except on notice to the California Attorney 
General , no Director may resign if the Corporation would be left without a duly elected 
Director. 

(e) Any Director may be removed , with or without cause, by a vote of the 
majority ff the entire Board of Directors at a special meeting called for that purpose, or 
at a regular meeting, provided that 10otice of the meeting and of the removal questions 
are given in compliance with the prqvisions of the Ralph M. Brown Act. 

I 
Section 5.4 Compensation of Directors 

Directors shall serve without compensation except that they shall be allowed 
reasonable advancement or reimbursement of actual reasonable expenses incurred in 
carrying out his or her duties. Directors shall not otherwise be compensated. 

• 



Section 5.5 Restriction on Employee Directors 

No current employees of the Corporation may serve on the Board of Directors. 
The Board of Directors may adopt other policies circumscribing potential conflicts of 
interest. 

Section 5.6 Non-Liability of Directors 

No Director shall be personally liable for the debts, liabilities or other obligations 
of this Corporation. 

Section 5.7 Contracts with Non-Director Designated Employees 

This Corporation shall not enter into a contract or transaction in which a non­
Director designated employee directly or indirectly has a material financial interest 
unless all of the requirements of the Corporation's Conflict of Interest Policy have been 
fulfilled . 

Section 5.8 Compl iance with Laws Governing Student Records 

This Corporation and the Board of Directors shall comply with all applicable 
provisions of the Family Education Rights Privacy Act ("FERPA"). 

Section 5.9 Non-Discrimination 

This Corporation shall not discriminate on the basis of race, religion , national 
origin , gender, age or sexual orientation in hiring, firing or admissions. 

ARTICLE 6: CALIFORNIA CHARTER SCHOOL RELATED MEETINGS 

Section 6.1 Place of Meetings 

Meetings shall be conducted at the principal office of the Corporation. The Board 
of Directors may also designate that a meeting be held at any place within California 
that has been identified notice in compliance with the provisions of the Ralph M. Brown 
Act. 

Section 6.2 Meetings; Annual Meeting 

All meetings of the Board of Directors, including the Annual Meeting, shall be 
called , noticed and held in compliance with the provisions of the Ralph M. Brown Act. 
The Board of Directors shall meet annually for the purpose of organization, appointment 
of officers, and the transaction of such other business as may properly be brought 
before the meeting. The Annual Meeting shall be held at a time, date and place as may 
be specified and noticed by the Board of Directors. 



Section 6.3 Regular Meetings 

Regular meetings of the Board of Directors, including the Annual Meeting, shall 
be held at such times and places as may from time to time be fixed by the Board of 
Directors. At least seventy-two (72) hours before a regular meeting, the Board of 
Directors, or its designee, shall post an agenda containing a brief description of each 
item of business to be transacted or discussed at the meeting. 

Section 6.4 Special Meetings 

(a) Special meetings of the Board of Directors for any purpose may be called at 
any time by the Chairperson of the Board, the President, or any two (2) Directors. The 
party calling a special meeting shall determine the place, date and time. In accordance 
with the Ralph M. Brown Act, special meetings may be held only after twenty-four (24) 
hours notice is given to each Director and to the public through the posting of an 
agenda containing a description of the general nature of the business proposed. 
Pursuant to the Ralph M. Brown Act, the Board of Directors shall adhere to the following 
notice requirements for special meetings: 

• 

(b) Any such notice shall be addressed or delivered to each Director at the 
Director's address as it is shown on the records of the Corporation , or as may have 
been given to the Corporation by the Director for purposes of notice, or, if an address is 
not shown on the Corporation's records or is not readily ascertainable, at the place at 
which the meetings of the Directors is regularly held. • 

(c) Notice by mail or email shall be deemed received at the time a properly 
addressed written notice is deposited in the United States mail, postage prepaid. Any 
other written notice shall be deemed received at the time it is personally delivered to the 
recipient or is delivered to a common carrier for transmission , or is actually transmitted 
by the person giving the notice by electronic means to the recipient. Oral notice shall be 
deemed received at the time it is communicated, in person or by telephone or wireless, 
to the recipient whom the person giving the notice has reason to believe will promptly 
communicate it to the receiver. 

(d) The notice of special meeting shall state the time of the meeting, and the 
place if the place is other than the principal office of the Corporation, and the general 
nature of the business proposed to be transacted at the meeting. No business, other 
than the business the general nature of which was set forth in the notice, may be 
transacted at a special meeting. 

Section 6.5 Quorum 

During open session, a majority of the directors then in office shall constitute a 
quorum. For purposes of closed session, a majority of the directors then in office and 
eligible to vote on the closed session item shall constitute a quorum. All acts or 
decisions of the Board of Directors shall be by majority vote based upon the presence of • 



a quorum. Should there be fewer than a majority of Directors present at any meeting, 
the meeting shall be adjourned. Directors may not vote by proxy. 

Section 6.6 Telephone Conference Meetings 

Members of the Board of Directors may participate in teleconference meetings so 
long as all of the following requirements in the Ralph M. Brown Act are followed: 

(a) At a minimum , a quorum of the members of the Board of Directors shall 
participate in the teleconference meeting from locations within the boundaries of the 
school districts in which the Corporation's schools operate; 

(b) All votes taken during a teleconference meeting shall be by roll call ; 

(c) If the Board of Directors elects to use teleconferencing, it shall post agendas 
at all teleconference locations with each teleconference location being identified in the 
notice and agenda of the meeting; 

(d) All locations where a member of the Board of Directors participates in a 
meeting via teleconference must be fully accessible to members of the public and shall 
be listed on the agenda; 

(e) Members of the public must be able to hear what is said during the meeting 
and shall be provided with an opportunity to address the Board of Directors directly at 
each teleconference locations; and 

(f) The agenda shall indicate that members of the public attending a meeting 
conducted via teleconference need not give their name when entering the conference 
call. 

Section 6.7 Adjournment 

A majority of the Directors present, whether or not constituting a quorum , may 
adjourn any meeting to another time and place. Notice of the time and place of holding 
an adjourned meeting need not be given, unless the meeting is adjourned for more than 
twenty-four (24) hours, in which case notice of such adjournment to another time or 
place shall be given, prior to the time schedule for the continuation of the meeting, to 
the Directors who were not present at the time of the adjournment, and to the public in 
the manner prescribed by the provisions of the Ralph M. Brown Act. 



ARTICLE 7: NON-CALIFORNIA CHARTER SCHOOL RELATED MEETINGS 

Section 7.1 Place of Board of Directors Meetings 

Meetings shall be held at the principal office of the corporation. The Board of 
Directors may designate that a meeting be held at any place within California that has 
been designated by resolution of the Board of Directors or in the notice of the meeting. 

Section 7.2 Meetings by Telephone or Other Telecommunications Equipment 

Any Board of Directors meeting may be held by conference telephone, video 
screen communication, or other communications equipment. Participation in a meeting 
under this Section shall constitute presence in person at the meeting if all of the 
following apply: 

(a) Each member participating in the meeting can communicate concurrently 
with all other members. 

(b) Each member is provided the means of participating in all matters before 
the Board, including the capacity to propose or to interpose an objection to , a specific 
action to be taken by the corporation. 

(c) The Board of Directors has adopted and implemented a means of 
verifying both of the following: 

(i) A person communicating by telephone, video screen, or other 
communications equipment is a director entitled to participate in the Board of Directors 
meeting; 

(ii) All statements, questions, actions or votes were made by that 
director and not by another person not permitted to participate as a director. 

Section 7.3 Annual and Regular Meetings 

Regular meetings of the Board of Directors, including annual meetings, shall be 
held at such times and places as may from time to time be fixed by the Board of 
Directors. The Board of Directors shall hold an annual meeting, regular, and special 
meetings for purposes of organization and transaction of other business. Notice of this 
meeting is not required if conducted pursuant to these bylaws. 

Section 7.4 Authority to Call Special Meetings 

Special meeting of the Board of Directors for any purpose may be called at any 
time by the Chairman of the Board, if any, the President or any Vice-President or the 
Secretary, but may only be conducted if two-thirds of the Board of Directors vote that a 
situation warranting a special meeting exists. 

• 

• 

• 



Section 7.5 Notice of Meetings 

Regular meetings of the Board may be held without notice if conducted pursuant 
to these Bylaws. Special meetings of the Board shall be held upon four (4) days written 
notice by first-class mail or forty-eight (48) hours notice delivered personally or by 
telephone, electronic mail , facsimile , or telegraph . If sent by mail or telegraph, the notice 
shall be deemed to be delivered on its deposit in the mails or on its delivery to the 
telegraph company. Such notices shall be addressed to each director at his or her 
address as shown on the books of the Corporation . Notice of time and place of holding 
an adjourned meeting need not be given to absent directors if the time and place of the 
adjourned meeting are fixed at the meeting adjourned and if such adjourned meeting is 
held no more than twenty-four (24) hours from the time of the original meeting. Notice 
shall be given of any adjourned regular or special meeting to directors absent from the 
original meeting if the adjourned meeting is held more than twenty-four (24) hours from 
the time of the original meeting. The notice shall state the time of the meeting and the 
place, if the place is other than the corporation's principal office and the business to be 
transacted at the meeting. 

Section 7.6 Waiver of Notice and Consent to Hold Meetings 

The transactions of any meeting of the Board, however called and noticed or 
wherever held, are as valid as though the meeting had been duly held after proper call 
and notice, provided a quorum , as hereinafter defined , is present and provided that 
either before or after the meeting each director not present signs a waiver of notice, a 
consent to holding the meeting, or an approval of the minutes thereof. All such waivers, 
consents, or approvals shall be filed with corporate records or made a part of the 
minutes of the meeting. 

Section 7. 7 Action Without Meeting 

Any action that the Board is required or permitted to take may be taken without a 
meeting if all Board members consent in writing to the action; provided, however, that 
the consent of any director who has a material financial interest in a transaction to which 
the Corporation is a party and who is an "interested director" as defined in Corporations 
Code section 5233 shall not be required for approval of that transaction. Such action by 
written consent shall have the same force and effect as any other validly approved 
action of the Board. All such consents shall be filed with the minutes of the proceedings 
of the Board. 

ARTICLE 8: COMMITTEES 

Section 8.1 Committees of Directors 

The Board of Directors may, by resolution adopted by a majority of the Directors 
then in office, designate one or more committees consisting of two (2) or more 



Directors, and only of directors, to serve at the pleasure of the Board . Meetings of • 
committees pursuant to Article 6 of these bylaws shall comply with the provisions of the 
Ralph M. Brown Act, including those provisions concerning advisory comm ittees as set 
forth therein. Minutes of each such meeting shall be kept and filed with the corporate 
records. Any committee, to the extent provided in the resolution of the Board, shall 
have all or a portion of the authority of the Board, except that no committee, regardless 
of the Board resolution , may: 

(a) Take any final action on any matter that under the California Nonprofit Public 
Benefit Law also requires approval of the members or approval by a majority of the 
members; 

(b) Fill vacancies on the Board of Directors or on any committee; 

(c) Amend or repeal the Articles of Incorporation or Bylaws or adopt new Bylaws; 

(d) Amend or repeal any resolution of the Board that by its express terms is not 
so amendable or subject to repeal; 

(e) Designate any other committee of the Board or appoint the members of any 
committee; 

(f) Approve any transaction (i) to which the Corporation is a party and as to which 
one or more Directors has a material financial interest, or (ii) between the Corporation • 
and one or more of its Directors or between the Corporation and any corporation or firm 
in which one or more of its Directors has a material financial interest. 

Section 8.2 Executive Committee 

The Board may appoint two (2) or more Directors and the Chairperson to serve 
as the Executive Committee of the Board. The Chairperson shall serve as chairperson 
of the Executive Committee. The Executive Committee, unless limited by a resolution of 
the Board, shall have and may exercise all the authority of the Board in the 
management of the business and affairs of the Corporation between meetings of the 
Board . 

Section 8.3 Compensation Committee and Compensation Review 

At any time this Corporation compensates its CEO or CFO, the Corporation shall 
have a Compensation Committee consisting of at least three (3) Directors and 
exclusively of Directors. Directors who are also employees of the Corporation may not 
serve on the Compensation Committee. The Compensation Committee shall review the 
compensation of the CEO and CFO, as well as of such other Officers of the Corporation 
as the Compensation Committee determines appropriate. This review shall occur when 
such officer is hired, when the term of employment of such officer is renewed or 
extended, and when the compensation of such officer is modified, unless the • 
modification applies to substantially all of the employees of th is corporation. Based on 



its review, the Compensation Comm ittee shall recommend just and reasonable 
compensation amounts to the Board . At the request of the CEO or the Board , the 
Compensation Committee shall review any issue involving staff compensation and 
benefits, including but not limited to housing, health, and retirement plans. 

Section 8.4 Audit Committee 

At all times that this Corporation is required by applicable law to have an 
independent audit, or at any time the Corporation voluntarily chooses to do so, the 
Corporation shall have an Audit Committee consisting of at least three (3) Directors and 
may include nonvoting advisors. The Audit Committee shall perform the duties and 
adhere to the guidelines set forth from time to time by the Board. These duties include, 
but are not limited to: (i) assisting the Board in choosing an independent auditor and 
recommending termination of the auditor, if necessary, (ii) negotiating the auditor's 
compensation, (iii) conferring with the auditor regarding the Corporation's financial 
affairs, and (iv) reviewing and accepting or rejecting the audit. Members of the Audit 
Committee shall not receive compensation for their service on the Audit Committee. If 
the Corporation has a Finance Committee, a majority of the members of the Audit 
Committee may not concurrently serve as members of the Finance Committee, and the 
Chair of the Audit Committee may not serve on the Finance Committee. 

Section 8.5 Advisory Committees 

The Board may establish one or more Advisory Committees to the Board. The 
members of any Advisory Committee may consist of Directors or nondirectors. Advisory 
committees may not exercise the authority of the Board to make decisions on behalf of 
the corporation , but shall be limited to making recommendations to the Board or the 
Board's authorized representatives and to implementing Board decisions and policies. 
Advisory Committees shall be subject to the supervision and control of the Board. 

Section 8.6 Meeting and Action of Committees 

The Board of Directors may adopt rules for any committee not inconsistent with 
the provisions of these Bylaws. 

ARTICLE 9: OFFICERS 

Section 9.1 Officers 

The Corporation shall have the following Officers: Chief Executive Officer (CEO), 
Secretary, Chief Financial Officer (CFO), and any Officers as the Board may designate. 
Officers need not be Directors. One person may hold two or more offices, except those 
of CEO and Secretary, and CEO and CFO. 



Section 9.2 Election of Officers 

The officers of the corporation shal l be chosen by the Board of Directors, and 
each shall serve at the pleasure of the Board . 

Section 9.3 Removal of Officers 

The Board of Directors may remove any officer with or without cause. An officer 
who was not chose by the Board of Directors may be removed by any other officer on 
whom the Board of Directors confers the powers of removal. 

Section 9.4 Resignation of Officers 

Any Officer may resign at any time by giving written notice to the Board of 
Directors, the CEO, or the Secretary of the Corporation. Any resignation shall take 
effect at the date of receipt of that notice or at any later time specified in that notice. 
Unless otherwise specified in that notice, the acceptance of the resignation shall not be 
necessary to make it effective. Any resignation shall be without prejudice to the rights, if 
any, of the Corporation under any contract to which the Officer is a party. 

Section 9.5 Vacancies in Office 

• 

A vacancy in any Office because of death, resignation , removal , disqualification , 
or any other cause shall be filled only in the manner prescribed in these Bylaws for • 
regular appointments to that Office. 

Section 9.6 Responsibilities of Officers 

(a) Chief Executive Officer (CEO). The CEO has shall be the general manager 
of the Corporation and shall supervise, direct and control the Corporation's activities, 
affairs, and officers. The CEO shall be responsible to the Board of Directors, shall see 
that the Board is advised on all significant matters of the Corporation's business, and 
shall see that all orders and resolutions of the Board are carried into effect. The 
President shall be empowered to act, speak for, or otherwise represent the Corporation 
between meetings of the Board. The CEO shall perform other duties as may be 
prescribed by the Board of Directors or the Bylaws. 

(b) Secretary. The Secretary shall keep or cause to be kept, at the Corporation's 
principal office or such other place as the Board of Directors may direct, a book of 
minutes of all meetings, proceedings and actions of Directors and committees of 
Directors. The minutes of meetings shall include the time and place that the meeting 
was held; whether the meeting was annual , regular, or special , and if special , how 
authorized ; the notice given; and the names of those Directors present at such 
meetings. The Secretary shall keep or cause to be kept a copy of the Articles of 
Incorporation and Bylaws, as amended to date. The Secretary shall give, or cause to 
be given, notice of all meetings of the Board of Directors required by the Bylaws to be • 



given. The Secretary shall have such other powers and perform such other duties as 
may be prescribed by the Board of Directors or the Bylaws. 

(c) Chief Financial Officer (CFO). The CFO shall keep and maintain, or cause to 
be kept and maintained, adequate and correct books and records of accounts of the 
properties and business transactions of the Corporation. The books of account shall be 
open to inspection by any Director at all reasonable times. The CFO shall deposit all 
money and other valuables in the name and to the credit of the Corporation with such 
depositors as may be designated by the Board of Directors; shall disburse funds of the 
Corporation as may be ordered by the Board of Directors; shall render to the CEO and 
Directors, whenever they request it, an account of all financial transactions and of the 
financial condition of the Corporation ; and shall have other powers and perform such 
other duties as may be prescribed by the Board of Directors or the Bylaws. If required 
by the Board of Directors, the CFO shall give the Corporation a bond in the amount and 
with the surety specified by the Board for the faithful performance of the duties of his or 
her office and for restoration to the Corporation of all its books, papers, vouchers, 
money, and other property of every kind in his or her possession or under his or her 
control on his or her death, resignation , retirement, or removal from office. 

ARTICLE 10: RECORDS AND REPORTS 

Section 10.1 Maintenance of Articles and Bylaws 

The Corporation shall keep at its principal executive office the original or a copy 
of its Articles and Bylaws as amended to date. 

Section 10.2 Maintenance of Other Corporate Records 

The accounting books, records, and minutes of the proceedings of the Board of 
Directors and any committee(s) of the Board of Directors shall be kept at such place or 
places designated by the Board of Directors, or, in the absence of such designation, at 
the principal executive office of the Corporation. The minutes shall be kept in written or 
typed form , and the accounting books and records shall be kept in either written or 
typed form or in any other form capable of being converted into written, typed, or printed 
form. 

Section 10.3 Inspection by Directors 

Every Director shall have the absolute right at any reasonable time to inspect all 
books, records, and documents of every kind and the physical properties of the 
Corporation and each of its subsidiary corporations. This inspection by a Director may 
be made in person or by an agent or attorney, and the right of inspection includes the 
right to copy and make extracts of documents. This right of inspection may be limited 
by FERPA or other such similar laws. 



Section 10.4 Annual Report 

Within 120 days after the end of the Corporation's fiscal year, the CEO shall 
furnish or cause to be furnished a written report to all Directors containing the following 
information: 

(a) The assets and liabilities, including the trust funds , of the Corporation as of 
the end of the fiscal year; 

(b) The principal changes in assets and liabilities, including trust funds, during the · 
fiscal year; 

( c) The revenue or receipts of the Corporation, both unrestricted and restricted 
for particular purposes, for the fiscal year; 

( d) The expenses or disbursements of the Corporation, for both general and 
restricted purposes, during the fiscal year; 

(e) Any transaction during the previous fiscal year involving more than $50,000 in 
which the Corporation (or its parent or subsidiaries, if any) was a party and in which any 
Director or Officer of the Corporation has a direct or indirect financial interest, or any of 
a number of such transactions in which the same person had a direct or indirect 

• 

financial interest and which transactions in the aggregate involved more than $50,000; • 
and 

(f) Any other information required under these Bylaws. 

The report shall be accompanied by any report of independent accountants or, if there 
is no such report, by the certificate of an authorized officer of this Corporation that such 
statements were prepared without an audit from the books and records of this 
Corporation. 

Section 10.5 Financial Audit 

The Corporation shall obtain a financial audit for any tax year in which it receives 
or accrues gross revenue of $2 million or more, excluding grant or contract income from 
any governmental entity for which the governmental entity requires an accounting. Any 
audited financial statements obtained by the Corporation, whether or not required by 
law, shall be made available for inspection by the Attorney General and by the general 
public within 9 months after the close of the fiscal year to which the statements relate. 
For 3 years, such statements (a) shall be available at the Corporation's principal , 
regional , and district offices during regular business hours and (b) shall be made 
available either by mailing a copy to any person who so requests in person or in writing , 
or by posting them on the Corporation's website . 

• 



ARTICLE 11 : INDEMNIFICATION OF DIRECTORS AND OFFICERS 

Section 11 .1 Right to Indemnification 

To the fullest extent permitted by law, this Corporation shall indemnify any 
person who was or is a party, or is threatened to be made a party, to any action or 
proceeding by reason of the fact that such person is or was an Officer, Director, or 
agent of this Corporation, or is or was serving at the request of this Corporation as a 
Director, Officer, employee, or agent of another foreign or domestic corporation , 
partnership, joint venture, or other enterprise, against expenses, judgments, fines, 
settlements, and other amounts actually and reasonably incurred in connection with 
such proceeding, to the fullest extent permitted under the California Nonprofit 
Corporation Law. 

In determining whether indemnification is available to the Director, Officer, or 
agent of this Corporation under California law, the determination as to whether the 
applicable standard of conduct set forth in Corporations Code §5238 has been met shall 
be made by a majority vote of a quorum of Directors who are not parties to the 
proceeding. If the number of Directors who are not parties to the proceeding is less than 
two-thirds of the total number of Directors seated at the time the determination is to be 
made, the determination as to whether the applicable standard of conduct has been met 
shall be made by the court in wh ich the proceeding is or was pending. 

The indemnification provided herein shall not be deemed exclusive of any other 
rights to which those indemnified may be entitled, and shall continue as to a person who 
has ceased to be an agent and shall inure to the benefit of the heirs, executors, and 
administrators of such a person. 

Section 11 .2 Insurance 

This Corporation shall have the power and shall use its best efforts to purchase 
and maintain insurance on behalf of any Director, Officer, or agent of the Corporation, 
against any liability asserted against or incurred by the Director, Officer, or agent in any 
such capacity or arising out of the Director's, Officer's, or agent's status as such. 

ARTICLE 12: CONTRACTS AND LOANS WITH DIRECTORS AND 
OFFICERS 

Section 12.1 Contracts with Directors and Officers 

(a) No Director or Officer of this Corporation, nor any other corporation , firm , 
association , or other entity in which one or more of this Corporation's Directors or 
Officers are directors or have a material financial interest, shall be interested , directly or 
indirectly, in any contract or other transaction with this Corporation, unless (i) the 
material facts regarding such Director's or Officer's financial interest in such contract or 
transaction and/or regarding such common directorship, officership, or financial interest 



are fully disclosed in good faith and are noted in the minutes, or are known to all • 
members of the Board prior to consideration by the Board of such contract or 
transaction ; (ii) such contract or transaction is authorized in good faith by a majority of 
the Board by a vote sufficient for that purpose without counting the vote or votes of such 
interested Director(s) ; (iii) prior to authorizing or approving the transaction , the Board 
considers and in good faith determines after reasonable investigation under the 
circumstances that the Corporation could not obtain a more advantageous arrangement 
with reasonable effort under the circumstances; and (iv) this Corporation enters into the 
transaction for its own benefit, and the transaction is fair and reasonable to this 
Corporation at the time the transaction is entered into. 

(b) The provisions of this Section do not apply to a transaction which is part of an 
educational or charitable program of the Corporation if it: (i) is approved or authorized 
by the Corporation in good faith and without unjustified favoritism ; and (ii) results in a 
benefit to one or more Directors or Officers or their families because they are in the 
class of persons intended to be benefited by the educational or charitable program of 
this Corporation. 

Section 12.2 Loans to Directors and Officers 

The Corporation shall not make any loan of money or property to or guarantee 
the obligation of any Director or Officer, unless approved by the Attorney General of the 
State of California; provided, however, that the Corporation may advance money to a. 
Director or Officer of the Corporation for expenses reasonably anticipated to be incurred • 
in the performance of the duties of such Director or Officer, provided that in the absence 
of such advance such Director or Officer would be entitled to be reimbursed for such 
expenses by the Corporation. 

ARTICLE 13: FISCAL YEAR 

The fiscal year of the Corporation shall end on June 30. 

ARTICLE 14: AMENDMENTS 
\ 

These Bylaws may be adopt~d , amended, or repealed by a majority vote of the 
entire Board of Directors. 1 

I 

ARTICLE 15: CONSTRUCTION AND DEFINITIONS 

Section 15.1 Construction and Definitions 

Unless the context requires otherwise, the general provisions, rules of 
construction, and definitions in the California Nonprofit Corporation Law shall govern the • 
construction of these Bylaws. Without limiting the generality of the above, the masculine 



gender includes the femin ine and neuter, the singular number includes the plural , and 
the plural number includes the singular. 

Section 15.2 Electronic Transmission 

Subject to any guidelines and procedures that the Board of Directors may adopt 
from time to time, the terms "written", and "in writing" as used in these Bylaws include 
any form of recorded message in the Engl ish language capable of comprehension by 
ordinary visual means and may include electronic transmissions, such as facsimile or 
email , provided (i) for electronic transmissions from the Corporation, the Corporation 
has obtained an unrevoked written consent from the recipient to the use of such means 
of communication; (ii) for electronic transmissions to the Corporation, the Corporation 
has in effect reasonable measures to verify that the sender is the individual purporting 
to have sent such transm ission; and (iii) the transmission creates a record that can be 
retained , retrieved , reviewed, and rendered into clearly legible tangible form . 



CERTIFICATE OF SECRETARY 

I, the undersigned, the duly elected Secretary of Aspire Public Schools, a 
California nonprofit public benefit corporation, do hereby certify: 

That the foregoing Amended and Restated Bylaws consisting of sixteen (16) 
pages and the following one (1) page exhibit were adopted as the Bylaws of the 
Corporation by the Directors of the Corporation on , 2012, and the same do 
now constitute the Bylaws of said Corporation. 

IN WITNESS WHEREOF, I have hereunto subscribed my name this on ____ _ 
2012. 

By: 
Its: Interim Secretary 

• 

• 

• 



EXHIBIT A 

MEMBERS OF THE BOARD OF DIRECTORS 

Name 

Jonathan Garfinkel 

Bill Hughson 

Beth Hunkapiller 

Greg Jones 

Melvin J. Kaplan 

Steven L. Merrill 

Louise M. Patterson 

Richard C. Spalding 

Term Expires Annual Meeting 

2015 

2013 

2016 

2016 

2013 

2014 

2015 

2014 



CONFLICT-OF-INTERE T CODE FOR THE 

ASPIRE PUBLIC SCHOOLS 

The Political Reform Act (Government Code Section 81000, et seq .) requires state and local 

government agencies to adopt and promulgate conflict-of-interest codes. The Fair Political 

Practices Commission has adopted a regulation (2 Cal. Code of Regs. Sec. 18730) that contains the 

terms of a standard conflict-of-interest code, which can be incorporated by reference in an 

agency ' s code. After public notice and hearing, the standard code may be amended by the Fair 

Political Practices Commission to conform to amendments in the Political Reform Act. Therefore, 

the terms of2 California Code of Regulations Section 18730 and any amendments to it duly 

adopted by the Fair Political Practices Commission are hereby incorporated by reference. This 

regulation and the attached appendices, designating positions and establishing disclosure 

categories, shall constitute the conflict-of-interest code of the Aspire Public Schools ("Aspire") 

Individuals holding designated positions shall file their statements of economic interests with 

Aspire, which will make the statements available for public inspection and reproduction. (Gov . 

Code Sec. 81008 .) Upon receipt of the statements for the Members of the Board, and the Chief 

Executive Officer/President, Aspire shall make and retain copies and forward the originals to the 

Fair Political Practices Commission. All other statements will be retained by Aspire. 

• 

• 

• 



APPENDIX A 
DESIGNATED POSITIONS 

Designated Position Assigned Disclosure Category 

Members of the Governing Board 
CEO/President 
Chief Academic Officer 
Chief Financial Officer 
Chief Operating Officer 
Director of Expanded Leaming Systems 
Director of Finance 
Director of Human Resources 
Director oflnformation Technology 
Director of Operations 
Vice President of Education 
Director of Strategy and Growth 
Director of Secondary Program 
Director of Special Projects 
Director of Special Education 
Director of Student Services 
Director of Early College High School 
Director of School Support Improvement & Sustainability 
Director of Talent Strategy 
Chief of Staff to the Chief Executive Officer 
Director of Development 
Financial Analyst 
Principals 
Area Superintendents 
Consultants 

I, II, III 
I, II, III 
I, II, III 
I, II, III 
I, II, III 

II, III 
II, III 
II, III 
II, III 

I, II, III 
II, III 

I, II, III 
II, Ill 
II, Ill 
II, III 
II, Ill 
II, Ill 
II, III 
II, Ill 
II, Ill 
II, Ill 
II, III 
II, III 

I, II, III 

* 

*Consultants are included in the list of designated positions and shall disclose pursuant 
categories I, II, and III, subject to the following limitation : 

The CEO/President may determine in writing that a particular consultant, although a "designated 
position," is hired to perform a range of duties that are limited in scope and thus not required to 
fully comply with the disclosure requirements described in this section . Such written 
determination shall include a description of the consultant's duties and, based upon that 
description, a statement of the extent of disclosure requirements. This determination is a public 
record and shall be retained for public inspection in the same manner and location as this 
conflict-of-interest code. 



Category I: 

APPENDIX B 

DISCLOSURE C TEGORIES 

(a) Interest in real property which is located in whole or in part either (1) within the 
boundaries of any county in which Aspire Public Schools operates, or (2) within 
two miles of the boundaries of any county in which Aspire Public Schools 
operates, including any leasehold, beneficial or ownership interest or option to 
acquire such interest in real property. 

(b) Investments in and income (including gifts, loans, and travel payments) from 
sources which are or have been within the previous two-year period engaged in 
the performance of building construction or design within the counties in which 
Aspire Public Schools operates. 

(c) Investments, business positions in and income (including gifts, loans and travel 
payments) from sources engaged in the acquisition or disposal of real property 
within the jurisdiction. 

• 

Category II: Investments, business positions in, and income (including gifts, loans, and travel • 
payments) from sources which manufacture or sell supplies, books, machinery, or equipment of 
the type to be utilized by the employee' s department. 

Category III : Investments, business positions in, and income (including gifts, loans, and travel 
payments) from sources which are engaged in the performance of work or services of the type to 
be utilized by the employee' s department. 

For purposes of this conflict-of-interest code : 

The term department refers to the agency, Aspire Public Schools, and includes all school 
locations for the following positions : Members of the Governing Board, CEO/President, Chief 
Academic Officer, Chief Financial Officer, Chief Operating Officer, Director of Finance, 
Director of Operations, Director of Growth and Strategy, and Regional Vice Presidents. 

The terms department refers to the specific area of responsibility/section for the following 
positions : Director of Human Resources, Director Information Technology, Director of 
Professional Development, Director of Secondary Program, Director of Special Projects, 
Director of Special Education, Director of Student Services and Financial Analyst. 

The term department refers to a specific school for all principal positions. 

• 



Appendix XII: 

Uniform Complaint Procedures 



Uniform Complaint Procedure Policy 

The Board of Directors of Aspire Public Schools ("Aspire") recognizes that Aspire is responsible 
for complying with applicable state and federal laws and regulations governing educational 
programs. 

This document contains rules and instructions about the filing, investigation and resolution of a 
Uniform Complaint Procedures (UCP) complaint regarding an alleged violation by a local 
educational agency of federal or state laws or regulations governing educational programs, 
including allegations of unlawful discrimination, harassment, intimidation, bullying and 
noncompliance with laws relating to pupil fees. 

This document presents information about how Aspire Public School processes UCP complaints 
concerning particular programs or activities in which we receive state or federal funding . A 
complai nt is a written and signed statement by a complainant alleging a violation of federal or 
state laws or regulations, which may include an allegation of unlawful discrimination, 
harassment, intimidation, bullying and charging pupil fees for participation in an educational 
activity . A complainant is any individual , including a person's duly authorized representative or 

• 

an interested third party, public agency, or organization who files a written complaint alleging • 
violation of federal or state laws or regulations, including allegations of unlawful discrimination, 
harassment, intimidation, bullying and noncompliance with laws relating to pupil fees. If the 
complainant is unable to put the complaint in writing, due to a disability or illiteracy Aspire 
Public Schools shall assist the complainant in the filing of the complaint. 

Programs or activities in which Aspire Public Schools receives state or federal funding may 
include : 

• Adult Education 
• Consolidated Categorical Aid Programs 
• Migrant Education 
• Career Technical and Technical Education and Training Programs 
• Chi ld Care and Developmental Programs 
• Child Nutrition Programs 
• Special Education Programs 
• Safety Planning Requirements 

A pupil fee is a fee, deposit, or other charge imposed on pupils, or a pupil's parents or guardians, 
in violation of state codes and constitutional provisions which require educational activities to be 
provided free of charge to all pupils without regard to their families' ability or willingness to pay 
fees or request special waivers . Educational activities are those offered by a school , school • 
district, charter school, or county office of education that constitute a fundamental part of 
education, including, but not limited to, curricular and extracurricular activities. 



A pupil fee includes, but is not limited to, all of the following: 

1. A fee charged to a pupil as a condition for registering for school or classes, or as a 
condition for participation in a cla or an extracurricular activity, regardless of whether 
the class or activity is elective or compulsory, or is for credit. 

2. A security deposit, or other payment, that a pupil is required to make to obtain a lock, 
locker, book, class apparatus, musical instrument, clothes, or other materials or 
equipment. 

3. A purchase that a pupil is required to make to obtain materials, supplies, equipment, or 
clothes associated with an educational activity. 

This document also applies to the filing of complaints which allege unlawful discrimination, 
harassment, intimidation, and bullying against any protected group as identified under Education 
Code section 200 and 220 and Government Code section 11135, including those with actual or 
perceived characteristics such as age, ancestry, color, ethnic group identification, gender 
expression, gender identity, gender, disability, nationality, national origin, race or ethnicity, 
religion, sex, sexual orientation, or on the basis of a person's association with a person or group 
with one or more of these actual or perceived characteristics, in any program or activity 
conducted by a local agency, which is funded directly by, or that recei ves or benefits from any 
state financial assistance. 

The following complaints shall be referred to other agencies for appropriate resolution and are 
not subject to our UCP process set forth in this document unless these procedures are made 
applicable by separate interagency agreements : 

1. Allegations of child abuse shall be referred to County Dept. of Social Services (DSS), 
Protective Services Division or appropriate law enforcement agency (or equivalent in the 
State of Tennessee.) 

2. Health and safety complaints regarding a Child Development Program shall be referred to 
Dept. of Social Services for licensed facilities , and to the appropriate Child Development 
regional administrator for licensing-exempt facilities (or equivalent in the State of 
Tennessee.) 

3. Employment discrimination complaints shall be sent to the State Dept. of Fair 
Employment and Housing (DFEH, or equivalent in the State of Tennessee.) 

4. Allegations of fraud shall be referred to the Legal , Audits and Compliance Branch in the 
California Department of Education (CDE, or equivalent in the State of Tennessee.) 

The responsibilities of the Aspire Public Schools 

Aspire Public Schools has the primary responsibility to insure compliance with applicable state 
and federal laws and regulations. We shall investigate complaints alleging failure to comply with 
applicable state and federal laws and regulations and/or alleging discrimination, harassment, 
intimidation, bullying and charging pupil fees for participation in an educational activity and 
seek to resolve those complaints in accordance with our UCP procedures. 

In regards to complaints of noncompliance with laws relating to pupil fees , if Aspire Public 
Schools finds merit in a complaint a remedy will be provided to all affected pupils, parents and 
guardians, that, where applicable, will include reasonable efforts by Aspire Public Schools to 
ensure full reimbursement to all affected pupils, parents and guardians. 



Our UCP policies shall ensure that complainants are protected from retaliation and that the 
identity of a complainant alleging discrimination , hara ment, intimidation, and bullying remain 
confidential as appropriate. • 

The person responsible for receiving and investigating complaints and ensuring our compliance 
with state and federal laws and regulations is: 

In California: 
Aspire Public Schools 
ATTN: Director of Student Services 
1001 - 2211

d Avenue, Suite 100 
Oakland, CA 94606 

In Tennessee: 
Aspire Public Schools 
ATTN: Executive Director 
516 Tennessee St., Ste. 406 
Memphis, TN 38103 

We ensure that the person above, who is responsible for compliance and/or investigations, is 
knowledgeable about the laws/programs that he/she is assigned to investigate. Complaints of 
noncompliance with laws relating to pupil fees are filed with a principal of a school. 

We shall annually notify in writing our pupils, employees, parents or guardians of our pupils, .the • 
district advisory committee, school advisory committees, appropriate private school officials or 
representatives, and other interested parties of our UCP process regarding an alleged violation by 
a local agency of federal or state law or regulations governing educational programs, including 
allegations of unlawful discrimination, harassment, intimidation, bullying and noncompliance 
with laws relating to pupil fees . The UCP Annual Notice will be disseminated to all of the six 
required groups each year and will include information on how to appeal to the CDE. An appeal 
is a request made in writing to a level higher than the original reviewing level by an aggrieved 
party requesting reconsideration or a reinvestigation of the lower adjudicating body's decision. 

Our UCP Annual Notice shall also advise the recipient of any civil law remedies that may be 
available under state or federal discrimination, harassment, intimidation, and bullying laws, if 
applicable, and of the appeal pursuant to Education Code section 262.3. Our UCP Annual Notice 
shall be itl English and in the primary lf-nguage, pursuant to section 48985 of the Education 
Code, or mode of communication of th~ recipient of the notice. 

I 
A copy of this UCP complaint policies and procedures document shall be available free of 
charge. 

Filing a complaint with the Aspire Public Schools 

Emergency or urgent facilities conditions that pose a threat to the health or safety of pupils or 
staff, and teacher vacancies or misassignments, and complaints that allege discrimination, 
harassment, intimidation, and bullying, any individual , public agency or organization may file a • 
written complaint with our district superintendent or his or her designee alleging a matter which, 
if true, would constitute a violation by our LEA of federal or state law or regulation governing a 



program. A complaint of noncompliance with laws relating to pupil fees may be filed with the 
principal of a school under the Uniform Complaint Procedures and may be filed anonymously if 
the complaint provides evidence or information leading to evidence to support an allegation of 
noncompliance with laws relating to pupil fees . 

An investigation of alleged unlawful discri mination, harassment, intimidation, and bullying shall 
be initiated by filing a complaint no later than six months from the date the alleged 
discrimination, harassment, intimidation, or bull ying occurred, or the date the complainant first 
obtained knowledge of the facts of the alleged discrimination, harassment, intimidation, and 
bullying. The time for filing may be extended in writing by our district superintendent or his or 
her designee, upon written request by the complainant setting forth the reasons for the extension. 
The period for filing may be extended by our superintendent or his or her designee for good 
cause for a period not to exceed 90 calendar days following the expiration of the six-month time 
period. Our superintendent shall respond immediately upon a receipt of a request for extension . 

The complaint shall be filed by one who alleges that he or she has personally suffered unlawful 
discrimination, harassment, intimidation, and bullying or by one who believes an individual or 
any specific class of individuals has been subjected to discrimination , harassment, intimidation, 
and bullying prohibited by this part. 

An investigation of a discrimination, harassment, intimidation, and bullying complaint shall be 
conducted in a manner that protects confidentiality of the parties and maintains the integrity of 
the process. 

Within 60 calendar days from the date of the receipt of the complaint, we shall conduct and 
complete an investigation of the complaint in accordance with our UCP policies and procedures 
and prepare a written Deci sion; also known as a final report. This time period may be extended 
by written agreement of the complainant. 

The investigation shall include an opportunity for the complainant, or the complainant's 
representative, or both, to present the complaint(s) and evidence or information leading to 
evidence to support the allegations of non-compliance with state and federal laws and/or 
regulations. 

Refusal by the complainant to provide the investigator with documents or other evidence related 
to the allegations in the complaint, or to otherwise fail or refuse to cooperate in the investigation 
or engage in any other ob struction of the investigation, may result in the dismissal of the 
complaint because of a lack of evidence to support the allegations. 

Refusal by Aspire Public Schools to provide the investigator with access to records and/or other 
information related to the allegation in the complaint, or to otherwise fail or refuse to cooperate 
in the investigation or engage in any other obstruction of the investigation, may result in a 
finding based on evidence collected that a violation has occurred and may result in the 
imposition of a remedy in favor of the complainant. 

We shall issue a Decision based on the evidence. The Decision shall be in writing and sent to the 
complainant within 60 calendar days from receipt of the complaint by the local educational 
agency. The Decision should contain : 

(i) the findings of fact based on the evidence gathered, 



(ii) conclusion of law, 
(iii) disposition of the complaint, 
(iv) the rationale for such disposition, 
(v) corrective actions, if any are warranted, 
(vi) notice of the complainant's right to appeal our LEA Decision to the CDE, and 
(vii) procedures to be followed for initiating an appeal to the CDE. 

Nothing in this document shall prohibit anyone involved in the complaint from utilizing 
alternative methods to resolve the allegations, such as mediation. Nor are we prohibited from 
resolving complaints prior to the formal filing of a written complaint. Mediation is a problem 
solving activity whereby a third party assists the parties to the dispute in resolving the complaint. 

Aspire reserves the right to modify locations for receipt of forms as necessary. 

• 

• 

• 



I~ •t .. il 
College for Certain 

COMMUNITY COMPLAINT FORM 

Telephone ___________ (day) 

______________ (evening) 

1 School site and person you are filing a complaint against: 

2 Has this been discussed with him/her? Y __ N __ Date: 

3 Has the complaint been discussed with the principal or supervisor? Y __ N __ Date: 

Description of Complaint: Please include all important information such as location, names, dates, 
who was present, and to whom it was reported. Please use additional paper if more space is needed. 

What remedy or action do you suggest? 

Signature _______________ _ 

Date _________________ ~ 

Date received by Aspire Home Office ____________________ _ 

12 - 13 Aspire Student Family Handbook 30 
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Discrimination and Harassment Policy 



BOARD OF DIRECTORS: P OLICY 
ASPIRE PUBLIC SCHOOLS 

Students: Discrimination and Harassment 

NO: 
PAGE: 

EFFECTIVE: 

REVISED: 

Discrimination/Harassment Policy 

5145 

Page 1of1 
June, 2002 

July, 2009 

Aspire P ublic Schools ("Aspire") shall no t discriminate on the bas is o f the charac teristics listed in E ducation 
Code 220 (actual o r perceived disabili ty, gender, nationali ty, race o r ethnicity, religion, sexual o rientatio n, o r 
any o ther characteristic that is contained in the defmition o f hate crimes set fo rth in Section 422.55 o f the 
P enal Code o r associatio n with an individual who has any o f the afo rementioned characteristics). Aspire's 
progran1s and activities shall be free from discrimination including harassment with respect to ethnic group, 
relig ion, gende r, se:Kual o rientation, colo r, race, national o rigin and physical o r mental disability. 

T he Board o f D irecto rs (the "Board") shall ensure equal oppo rtw1ities fo r all s tudents in admission and 
access to the educational program, guidance and counseling p rogran1s, athle tic progran1s, tes ting procedures, 
and o the r ac tivities. E ligiblli ty fo r cho ral and cheerleading groups shall be determined solely on the bas is o f 
o bjective compe tencies. School sta ff and volun teers shall care full y guard against segregation, bias and 
s tereotyping in instruc tio n, gu idance and supe rvision . 

Aspire schools may p rov ide girls and boys with separate shower rooms and sex education classes in o rder to 
pro tec t student modesty. In physical education, when objective standards have an adverse effect on students · 
because o f their gender, race, ethnic group o r disabil ity, o ther standards shall be used to measure achievement 
and create comparable educatio nal opportw1ities. 

T he Board prohibits intimidation o r harassment o f an y student by any employee, student o r o ther person in 
Aspire. Staff shall be alert and in1mediately responsive to student conduct that may interfere with ano ther 
student's ablli ty to participate in o r benefit from school services, activities o r privileges. 

Students who harass o r discrin1inate against o ther students shall be subjec t to app ropriate counseling and 
discipline, up to and including expulsion , An employee who permits o r engages in disc rimination o r 
harassment may be subjec t to disc iplinary ac tion, up to and including dismissal . 

Any student who feels that he/she is being harassed o r disc riminated against should immediately contac t the 
principal o r des ignee. T he student and / o r paren t may fil e a complaint verball y o r in writing under Aspire's 
"Discrimination / H arassment Complaint P rocedure." Upon receipt o f a harassment complaint the Chief 
Executive O ffice r o r des ign ee will be no tified . Complaints o f harassment will be inves tigated immediately 
according to the procedures se t forth in Aspire's "Discrimination / H arassment Complaint Procedure." 

Aspire's "Discrimination / H arassment Policy" and the "Discrimination / Harassment Complaint Procedure" 
will be reviewed with students at the beginning o f each school year, either in the classroom o r in student 
assemblies. 

A t the s tart o f each school year, this po licy will be included in each Annual Notification and wlll be made 
available at each school site. 

• 

• 

• 



ADMINISTRATIVE R EGULATIONS 
ASPIRE PUBLIC SCHOOL 

Students: Discrim ination and Harassment 

NO: 
PAGE: 
EFFECTIVE: 
REVISED: 

Discrimination/Harassment Complaint Procedure 

5145.7 

Page 1of2 
June, 2002 
July, 2009 

J\ny parent o r student who believes tha t the student has been subjected to discrimination (including 
harassment) based o n race, colo r, national o rigin, religion, gender, sell.'Ual o rien tation, o r phys ical or mental 
disabili ty, in any Aspire Public Schools' ("Aspire") program or activity may file a complaint under this 
procedure. 

Aspire prohibits retaliation in any form fo r the filing o f a complaint, the repo rting o r instances o f 
discrimination, o r fo r participation in complaint procedures . 

Aspire acknowledges and respects students' and employees' rights to privacy. Complaints shall be inves tig-ated 
m a manner that pro tects these rights. T he identi ty o f any complainant shall be kept confidential as 
appropriate . 

The Chief Executive O fficer shall ensure that employees des ignated to receive and inves tigctte complaints are 
knowledgeable about applicable laws and regulatio ns. Such employee may have access to legal counsel as 
de termined by the Chie f Executive O fficer or design ee. 

How to File a Complaint 
Aspire schools are committed to providing a safe learning environment fo r all students. Any student w ho 
believes that he/she has been subjec ted to d isc rimination, o r harassment (including bullying, intimidatio n, o r 
re taliation) based o n race, color, national o rigin, religion, gender, sexual o rientation, or physical or mental 
disabili ty in any Aspire program or activi ty sho uld immediately contact the school principal to file a 
complaint. An y parent can contact the school principal to fil e a discriminatio n/ harassment complaint on 
behalf o f the ir child . The fo llowing steps will be taken when a complaint is fil ed : 

Procedures 
1. The principal o r designee shall promptly inves tig-ate all complaints o f discrimination or harassment in 

a confidential, and respectful manner. In do ing so, he/she shall talk individually with: 
• The s tudent who is complaining 
• The person accused 
• Anyone who saw the incident o r conduct take place 
• Anyone mentio ned as having related information 

2. The student who is complaining shall have an oppo rtuni ty to describe the incident, present witnesses 
and o ther evidence, and put his/her complaint in writing. 

3. The principal o r des ig11ee shall discuss d1e complaint o nly with the people described above. Wh en 
necessary to carry o ut his/her inves tigatio n o r fo r o ther good reasons that appl y to the particular 
situatio n, the principal o r des ign ee al so may discuss the complaint wiili d1e fo llowing persons: 
• The Chief Executive O fficer o r des ign ee 
• The parent/ guardian o f the student who complained 
• The parent/ guardian o f the person accused o f the discrimination o r harass ing conduct 
• The school resource o fficer (s) 



• 

• 
• 

A teacher o r staff member whose knowledge o f the students involved may help in determining 
who is telling the t:rnth 
Child pro tec tive agencies responsible for inve tigating child abuse reports 
Legal counsel fo r Aspire 

4. Wl1en the parent o r student who complained and the person accused so agree, the principal o r 
design ee may arrange for them to resolve the complaint informally with the help o f a counselo r, 
teacher, administrato r o r trained mediato r. T he student who complained shall never be asked to 
work out the problem direc tly wit11 the accused person unless such help is provided. 

5. In reaching a decision about the complaint, tlw principal o r des ignee may take into account: 
• Statements made by tl1e persons identified above 
• T he details and consistency o f each person's accow1t 
• Evidence o f how the complaining student reac ted to tl1e incident 
• Evidence o f past instances o f discrimination or harassment by tl1e accused person 
• Evidence o f pas t complaints 

6. If t11e principal o r des ign ee determines that discrin1.ination / harassment has taken place, he/she will 
take immediate ac tion to pro tect t11e sa fety of tl1e student who has been discriminated against o r 
harassed. To judge the severi ty of harassment, the principal may take into consideration : 
• H ow the misconduct affec ted one o r more students' education 
• The type, frequency, and duration o f t11e misconduct 
• The number o f persons involved 
• The age and sex o f tl1 e person accused o f harassment 
• T he subjec t(s) o f harassment 
• The place and situation where tl1 e incident occurred 
• O tl1er incidents at tl1e school, including incidents o f discrimination / harassment 

7. If the principal or design ee determines t11at discrimination / harassment has taken place, he/she will 
take every step necessaty (during and/or fo llowing ilie inves tigation, as appropriate) to prevent 
further discrin1.ination/ harassment. For example, a review of policy wit11 students and staff and /or 
le tter(s) to parents may be an1.ong the steps taken. 

8. Within 10 days of receiving the complaint, t11e principal o r design ee shall write a repo rt o f his/her 
findings, decision, and reasons fo r t11e decision and shall present this report to the student who 
complained and the person accused. If he/she verifies that disc rimination / harassment occurred, this 
report shall describe the ac tions he/ she took to end the harassment, address tl1e effects of the 
discrimination or harassment on the person who was subject to it, and prevent retaliation o r furth er 
discrimination or harassment. 

9. T he principal o r design ee shall give the Chief Executive O fficer o r des ignee a written report o f the 
complaint and inves tiga tion. Wit11in two weeks after issuing his/her findings, ilie principal or 
des ignee shall determine whether o r no t t11e student who complained has been further harassed or 
discriminated against. The principal o r des ignee shall keep a reco rd of this information and shall 
continue iliis follow-up at his/her discretion. 

Page 2 of2 
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Appendix XIV: 

Principal Biography 



Ms. Emily Murphy - Principal 
Aspire ERES Academy 

Ms. Emily Murphy has been leading schools since 2007 in DC and in 
Boston. She is a New Leaders Fellow and taught for four years in Washington DC 
and Compton, where she was voted "Teacher of the Year" by the faculty in 
2004. In both schools, her students made significant academic gains in English 
Language Arts, her subject area of expertise. She is a Teach For America alumna 
and has done training for incoming corps members in both Philadelphia and Los 
Angeles. Ms. Murphy holds a BA in English from Duke University, an MA in 
Education Policy and Management from Harvard, and an MA in Administration 
through the New Leaders for New Schools program. 

• 

• 

• 
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' 

Aspire Instructional Rubric (AIR) 

1.1 Establish standards-based learning objectives 

for instructional plans 

1.2 Organize instructional plans to promote 

standards-based, cognitively engaging learning 

for students 

1.3 Use student data to guide planning 

1.4 Use knowledge of subject matter 

content/skills and learning processes to plan for 

student learning 

1.5 Design assessments to ensure student 

mastery. 

2.1 Create a classroom/community culture of 

learning 

2.2 Manage student behavior through clear 

expectations and a balance of positive 

reinforcement, feedback, and redirection 

2.3 Establish a culture of respect and rapport 

which supports students' emotional safety 

2.4 Use smooth and efficient transitions, 

routines, and procedures to maintain 

instructional momentum 

3.1 Communicate learning objectives to students 

3.2 Facilitates Instructional Cycle 

3.3 Implementation of instructional strategies 

3.4 During lesson, teacher makes effective 

instructional decisions based on formative 

assessments 

~~~~~~~~~~~~~~~~~~~~ 

2013-2014 

A) Selection of learning objectives 

B) Measurability of learning objectives through summative 

assessments 

A) Designing and sequencing of learning experiences 

B) Creating cognitively engaging learning experiences for students 

A) Lesson design guided by data 

A) Knowledge of subject matter to identify pre-requisite knowledge 

& skills 

B) Addresses common content misconceptions 

A) Selection and progression of formative assessments 

B) Planned response to formative assessment data 

A) Value of effort and challenge 

A) Behavioral expectations 

B) Response to behavior 

A) Interactions between teacher and students 

B) Student interactions with each other 

A) Routines, procedures, and transitions 

Domain 3: Instruction 

A) Communication of the learning objectives of the lesson 

B) Connections to prior and future learning experiences 

C) Criteria for success 

A) Executes lesson cycle 

B) Cognitive level of student learning experience 

A) Questioning 

B) Academic discourse 

C) Group structures 

D) Resources and instructional materials 

A) Checking for students' understanding and adjusting instruction 

B) Feedback to students 

C) Self-monitoring 



Aspire Instructional Rubric (AIR) 

4.1 Engage in critical reflection, constantly 

revising practice to increase effectiveness 

4.2 Engage in collaborative relationships with 

peers to learn and share best practices and 

ensure continuity in student learning 

4.3 Uphold and exhibit the CMO norms and 

expectations 

5.1 Develop two-way communication with 

famil ies about student learning and achievement 

5 .2 Equip families with a variety of strategies to 

support their child 's success and college 

readiness 

5.3 Help students leverage resources in their 

community that support their success in college 

and beyond 

2013-2014 

B) Use in future planning 

C) Acceptance of feedback 

A) Participation in a professional community 

B) Professional development 

C) Shared commitment 

A) Ethics and professionalism 

B) Norms described by school/CMO handbooks 

A) Initiation of meaningful communication 

B) Responsiveness to parent inquiries and communication 

C) Inclusion of the family as a partner in learning decisions 

A) Provision of parent education efforts to support students 

A) Goal setting and advocacy 

B) Knowledge of community resources 

C) Support for students in accessing these resources 



1.1 Est ablish st and ards­
based lea rning objectives 

and assessments 

1.2 Organize instructiona l 
plans to pro mot e 
st and ards- based, 

cognitively engaging 
lea rn ing for students 

• 

A) Selection of 
learning object ives 

B) Measurabil ity of 
lea rning objectives 

through summative 
assessments 

A) Designing an d 
sequencing of 

lea rning ex periences 

B) Creating 
cognitive ly engaging 
lea rning experiences 

for students 

Aspire Instructional Rubric (AIR) 

Learning object ive(s) are miss ing a 

specific level of cognition (B loom's 

Level) or content. 

AND 

Learning object ive(s) are misa ligned 

with progress towa rd mast ery of 

co ntent standards. 

Culminating lesson assessment does 

not measure th e independent 

mastery of th e lea rning object ive(s) . 

The des ign of the lea rning 
experiences is not aligned t o the 
learning objective(s). 
AND 
Lea rning ex periences are not 
sequ enced t o enable students to 
demonstrate in dependent mastery 
of t he learn ing object ive(s) th rough 
th e gradu al release of respo nsibil ity. 

Instruct ional plans do not provide 

opportunity fo r cognitively engaging 

ea rning experiences at st udents' 

va rious ZPD levels th roughout th e 

lesso n cycle. 

2013-2014 

Lea rning objective(s) are miss ing 

either a specific level of cognition 

(B loom's Level) or co ntent. 

OR 

Lea rning objective(s) are misa ligned 

w ith progress t oward mast ery of 

co ntent standards. 

Culminating lesso n assessment 

measures the independent mast ery 

of the lea rning objective(s) but only 

uses genera l criteria fo r measuring 

success. 

Th e des ign of th e lea rning 
experiences is not aligned t o th e 
lea rning objective(s) . 
OR 
Lea rning experiences are not 
sequenced t o enable st udents t o 
demonstrate independent mast ery 
of the lea rn ing object ive(s) t hrough 
the gradu al release of responsibi lity. 

The teacher inconsist ently plans 

cognitive ly engaging lea rning 

experien ces at students' va rious ZPD 

levels throughout the lesso n cycle. 

OR 

Instru ct ional plans include 

cognit ive ly engaging learning 

experiences at students' va rious ZPD 

levels but without appropriat e time 

and support th roughout the lesson 

cycle. 

• 

Lea rn ing objective(s) include both a 

specifi c level of cognition (B loom's Level) 

and cont ent. 

AND 

Lea rning objective(s) are aligned to and 

progress t oward mast ery of content 

st andards. 

Culminating lesson assessment measures 

the independent mast ery of th e learning 

object ive(s) and uses specific criteria for 

measuring success. 

The des ign of the lea rning experiences is 
aligned t o th e lea rning objective(s). 
AND 
Th e design of th e lea rni ng experiences is 
sequ enced to enable students to 
demonstrat e in dependent mastery of 
t he learn ing object ive(s) through t he 
gradua l release of responsibi lity. 

Instruct ional plans include cognitive ly 

engaging lea rning ex periences at 

students' va rious ZPD levels throughout 

t he lesson cycle and each lea rn ing 

experience provides appropriat e tim e 

and support. 

All of level 3 and ... . 

Learn ing object ive(s) exceed level of 

cognitive demand (Bloom's Level) 

required by content st andards. 

All of level 3 and ... 

AND Is measured by mu lt iple 

methods. 

The des ign of t he lea rning exper iences 
is aligned to th e learning object ive(s). 
AND 
The des ign of the lea rning experiences 
is sequenced to enable students to 
demonstrate independent mast ery of 
th e lea rni ng objectlve(s) th rough th e 
gradu al re lease of responsibility. 
AND 
The des ign of the learning experiences 
is different iated to meet t he needs of 
subgrou ps of stu dents. 

All of level 3 and ... 

Inst ructional plans provide 

differentiat ed cognitively engaging 

learning ex periences at students' 

various ZPD levels for subgroups of 

st udents. 

• 



1.3 Use student data to 
gu ide planning 

1.4 Use knowledge of 
subject matter 

con t ent /sk ills and 
learning processes to 

plan for student learn ing 

A) Lesson design 
guided by data 

A) Knowledge of 
subject matter to 

identify pre-requisite 
knowledge & skil ls 

B) Addresses 
common content 
misconceptions 

Aspire Instructional Rubric (AIR) 

The teacher does not use student 
data to guide or inform planning. 

The teacher does not accurately 

identify or address the prerequisite 

knowledge and sk ills to achieve the 

standard/learning objective(s). 

OR 

The teacher does not include 

opportun ities to activate 

prerequisite knowledge. 

OR 

The teacher does not include 

strategies to address potential gaps 

for the who le class of students. 

The teacher does not ant icipate 

common student content 

misconceptions and does not 

include strategies to ensure 

students recognize and address 

these misconceptions to master the 

standard/ learning objective(s). 

2013-2014 

The teacher uses student data to 
inform planning of content 
orga nizat ion or instructional 
strategies. 
OR 
The teacher uses student data to 
inform planning that meets the needs 
of the whole class. 

The teacher identifies some 

prerequisite knowledge and ski lls to 

achieve the sta ndard/ learning 

object ive(s), but key prerequ isite 

knowledge may not be identified. 

OR 

The teacher inclu des opportun ities to 

activate prerequisite knowledge. 

AND 

The teacher inclu des strategies to 

address potential gaps for the whole 

class of students. 

The teacher anticipates co mmon 

student co ntent misconceptions but 
does not include strategies to ensure 

students recognize and address these 

misconceptions to master th e 

standa rd/ learning object ive(s). 

The teacher uses student data t o inform 
planning of content orga nizat ion and 
instructional strategies. 
AND 
The teacher uses student data to inform 
planning that meets the needs of 
subgroups of students. 

The teacher accurate ly identifies the 

prerequis ite knowledge and ski lls to 

achieve the st andard/ learning 

object ive(s). 

AND 

The teacher includes opportunities to 

activate prerequisite knowledge. 

AND 

The teacher includes strategies t o 

address potential gaps for subgroups of 

students. 

The teacher anticipates common 

stu dent content misconcept ions and 
includes st rategies that ensure students 

recognize and address these 

misconceptions to master the 

sta ndard/ learning objective(s). 

The teacher uses student data to 
inform plann ing of content 
organization and instructional 
st rategies. 
AND 
The teacher uses student data to 
inform planning that meets the needs 
of subgroups of students. 
AND 
The teacher cites instructional 
strategies to meet the needs of 
individua l students. 

All of level 3 and ... 

The teacher incl udes strategies to 

add ress potential gaps fo r individual 

stud ents. 

All of level 3 and ... 

The teacher includes opportunities for 

students to uncover and correct their 

own content misconceptions. 



1.5 Design 
assessments to ensure 

student mastery 

• 

A) Selection and 
progression of 

formative assessments 

B) Planned response to 
formative assessment 

data 

Aspire Instructional Rubric (AIR) 

Formative assessments are not 

aligned to the learning objective(s). 

OR 

Formative assessments are not 

planned. 

The teacher has not planned to 

adjust instruction based on the 

data from formative assessments. 

2013-2014 

The formative assessments are 

inconsistently al igned to the learning 

objective(s) . 

OR 

Formative assessments do not yield 

actionable data . 

OR 

Formative assessments are planned 

for a single component of th e lesson 

cycle. 

The teacher inconsistently plans to 

adjust instruction based on the data 

from formative assessments. 

• 

Different types of formative assessments are 

selected to yield act ionable data about 

progress towards mastery of the learning 

objective(s). 

AND 

Formative assessments are planned for 

different co mponents of th e lesso n cycle, 

progress ing toward student mastery of the 

learning objective(s). 

The teacher plans to adjust instruction based 

on the data from each formative assessment. 

All of level 3 and ... 

The formative assessments are 

differentiated to yie ld actionable 

data about subgroups of students. 

All of level 3 and ... 

The t eacher articu lates how 

students wi ll be involved in 

establishing next steps. 

• 



2.1 Creates a classroom/community 
cu lture of learning 

2.2 Manage student behavior 
through clear expectations and a 
balan ce of positive reinforcement, 

feedback, and red irection 

A. Va lue of 
effort and 
challenge 

A. Behaviora l 
expectations 

B. Response to 
behavior 

Aspire Instructional Rubric {AIR) 

The teacher's words and actions provide 

little or no encouragement for academic 

learning or convey low expectat ions for 

student effort. Students do not 

consistently persist in complet ing 

assigned work. 

It is evident that the teacher did not 

teach standards for student behavior. 

OR 

Student behavior does not cont ribute to 

an academic environment. 

The teacher does not respond to 

misbehavior when necessary, or the 

response is repressive or disrespectful of 

student dignity. 

2013-2014 

Th e teacher's words and actions 

emph asize compliance and 

complet ion of work. Students seek to 

complete tasks without consistent 

focus on learning or persistence 

toward quality work. 

The teacher inconsistently 

communicates standards for student 

behavior. 

OR 

Student behavior inco nsist ently 

contributes t o an academic 

environment. 

The teacher's verbal or non-verba l 

response to student behavior is 

inco nsistent . 

OR 
Teacher's verbal or non-verbal 

response is focused on the who le­

class. 

OR 
Teacher emphasizes consequences 

over positive reinforcement. 

Th e t eacher's words and actions 

promote belief in student ability and 

high expectations for student effort . 

Student s consist ently expend effort to 

learn and persist in producing high 

qua lity work . 

The t eacher consistent ly 

communicates clear, high standards 

for student behavior. 

AND 

Student behavior cons istent ly 

contributes to an academic 

environment. 

The teacher's verba l or non-verba l 

response to student behavior is 

co nsistent, respectfu l, proactive, and 

in cludes redirection, feedback or 

positive reinforcement to specific 

students. 

All of level 3 and ... 

Students assume respons ibility 

or take initiative for producing 

high qua lity work, holding 

themselves, and each other, to 

high standards of performance. 

The teacher has established 

clear, high standards for student 

behavior. 

Without being prompted, 

students art icu late or 

demonstrate high behaviora l 

expecta tions th at su pport the 

classroom's academic 

environment. 

Classroom exhibits no need for 

teachers or stu dents to redirect 

negat ive behavior. 

OR 
Stu dents appropriately respond 

to, redirect, provide feedback, or 

provide pos itive reinforcement 

to each other's behavior. 



2.3 Establish a culture of 
respect and rapport which 

supports students' 
emotion a I safety 

2.4 Use smooth and 
effic ient transitions, 

routin es, and procedures 

• 

A. Interactions 
between teacher 

and stud ents 

B. Student 
interactions with 

each other 

A. Routines, 
procedures, and 

transitions 

Aspire Instructional Rubric (AIR) 

Th e t eacher's interact ions w ith some 

students are negative, demeaning, or 

inappropf iate to the age and needs of 

the students in th e class. 

OR 

Students exhibit disrespect for the 

teacher. 

Student interact ions are impo lite and 
disrespectful, which interferes with 
learning for some students. 

The teacher has not established or --
does not implement routines, 

procedures, and transitions, resu lting 

in a loss of instructional time. 

2013-2014 

The teacher's interactions with students 

inconsistently demonstrate respect and positivity, 

are incons istently appropriate forthe age and 

needs of students, or inconsist ently support 

student growth . 

OR --
Students in consistently exhibit respect fo r the 

teacher. 

Student interactions are generally polite and 
respectful, but students do not support each 
other's lea rning. 

The teacher has established some routin es, 

procedures, and transit ions; however, some may 

be missing or inconsistently implemented, 

resulting in the loss of instructional t ime. 

• 

The teacher's interact ions with 

students are respectfu I, positive, and 

appropriate forthe age and needs of 

the students and support student 

growth. 

AND 

Students exhibit respect for the 

teacher. 

Student interactions are polite and 
respectful, and students support each 
other's learning. 

The teacher has established and 

implements routines, procedures, and 

transit ions that maximize instruct iona l 

time. 

All of level 3 and ... 

The teacher's interact ions 

demonstrat e a positive 

rapport with individual 

students. 

Stu dent interactions are 
polite and respectfu l, and 
students support each 
other's learn ing. 
AND 
Students encourage each 
other individually. 

All of level 3 and ... 

With min imal prompting, 

students effect ively facilitate 

some routines, procedures, 

and transitions . 

• 



3.1 Communicate 
learn ing object ives 

to students 

3.2 Facilitates 
Instructional Cycle 

A. Commu nication of 
the lea rning 

objectives of the 
lesson 

B. Connections to 
prior and future 

learning experiences 

C. Criteria for success 

A. Executes lesson 
cycle 

B. Cognitive Level of 
Student Learn ing 

Experiences 

Aspire Instructional Rubric (AIR) 

The t eacher does not explain the 

learning objective(s). 

The teacher does not make 

connect ions between current 

learning obj ective(s) and the 

students' prior or future learning. 

The teacher does not mention 

criteria for successfully 

demonstrating attainment of the 

learning object ive(s). 

The teacher executes a lesson 

cycle that is inappropriately 

paced. 

AND 

The teacher does not execute a 

lesson cycle that gradually 

releases responsibility. 

Learning experiences are not 

cognitive ly engaging (at students' 

various ZPD levels). 

OR 
Learning experiences do not 

match the level of rigor required 

to attain mastery of the 

standard/learning objective(s) . 

2013-2014 

The teacher explains the learning 

objective(s) but does not refer to the 

objective(s) throughout the lesson. 

OR 
Students ca nnot articu late what they are 

expected to learn. 

The teacher makes connect ions between 

the current learning objective(s) and the 

students' prior orfuture learning. 

OR 
The teacher makes connections to prior 

and future learning but th e connect ions 

are vague or based on connections to 

assessments and grades. 

The teacher mentions but does not clear ly 

explain the criteria for successfully 

demonstrating atta in ment of the learning 

objective(s). Exemplars and models are 

not provided. 

The teacher executes a lesson cycle that is 

inappropriately paced. 

OR 
The teacher does not execute a lesson 

cycle that gradually re leases responsibility. 

Some learning experiences are cognitive ly 

engaging (at students' va rious ZPD levels). 

OR 
Some learn ing experiences match the 

level of standard/learning objectives. 

The teacher explains the learn ing 

objective(s) and refers ba ck t o it 

throughoutthe~sson. 

AND 

Students are able to art iculate what they 

are expected to learn . 

The teacher makes connect ions between 

the current learning objective(s) and the 

students' prior and future learning to 

further student understand ing of th e 

content mat erial. 

The teacher clearly articu lates the criteria 

for successfu lly demonstrating atta inment 

of the lesson objective(s) and provides 

exemplars and models. 

AND 

Students are able to articu late the criteria 

for successfu lly demonstrat ing atta in ment 

of the learn ing object ive(s) . 

The teacher execut es an appropriately 

paced lesson cycle that gradua lly releases 

responsibility so that students can 

independently master the learning 

object ive(s). 

Lea rning experiences throughout the 

lesso n cycle are cogn itive ly engaging (at 

stu dents' various ZPD levels). 

AND 

Learning experiences consistently match 

the level of rigor required to atta in 

mastery of the standard/learning 

objective(s) . 

All of level 3 and ... 

Students are able to articu late the 

re levance of the learn ing object ive(s) 

within or outside of the discipline. 

The teacher faci litates as students bui ld 

connections between the current 

learning objective(s) and their prior and 

future lea rning. 

All of level 3 and ... 

Th e teacher solicits student discussion to 

define or affirm the criteria for 

successfu lly demonstrating attainment 

of the lea rning objective(s). 

All of level 3 and ... 

To address the needs of subgroups or an 

individual student, the teacher adapts 

pacing or the release of responsibility. 

All of level 3 and ... 

Learning experien ces require student 

th inking that exceeds t he level of 

cognit ion or increases the level of 

cha llenge required by the 

standard/learning objective(s) . 



3.3 Implementation 
of instructional 

st rategies 

• 

A. Questioning 

B. Academic 
Discourse 

C. Group 
structures 

D. Resources 
and instructiona l 

mat erials 

Aspire Instructional Rubric (AIR) 

The teacher poses few questions to 

students. 

OR 
The teacher does not scaffo Id 

questions toward cognitive challenge 

and mastery of th e learning 

objective(s) . 

OR 
Wait time is not used. 

Th e t eacher does not require students 
to use academic vocabu lary, discuss 
academic ideas, or justify their 
reasoning. 
OR 
Th e teacher provides minimal 
opportunities for student discussion. 

Th e structure and size of grouping 

arrangements do not move students 

toward mastery of the learn ing 

objective(s). 

Resources and instructiona l materials 

are unsuitable t o the lesso n 

objective(s), distract from or interfere 

with student learn ing, or do not 

promote cognitive engagement. 

2013-2014 

The teach er poses qu est ions to a small 

number of students. 

OR 
The teacher inconsistent ly scaffo lds 

questions toward cognitive cha llenge 

and mastery of the learning 

object ive(s). 

OR 
Wait time is used in cons istently . 

The teacher inconsistent ly requires 
students in who le class or sma ll group 
conversations to use academic 
voca bulary, discuss academic ideas, or 
justify their reasoning. 
OR 
Academic discourse is limited t o a 
sma II number of students. 

The structure an d size of grouping 

arrangements inconsist ent ly move 

students t oward mastery of the 

learn ing object ive(s) . 

OR 
Students inconsistent ly participate 

w ithin al l group structures. 

Resources and inst ru ct iona l materials 

are partially suitable t o the lesson 

objective(s). Resources and materials 

on ly partially promote cognitive 

engagement. 

• 

The teacher poses questions to a wide range 

of students that are sca ffolded toward 

cognitive challenge and mastery of the 

learning objective(s ). 

AND 

The teacher uses strategies to enable 

students to correctly answer questions and 

extend or justify their thinking. 

AND 

Wait time is used consistently. 

The teacher facilitates conversations in 
who le class an d small group sett ings that 
require all stud ents t o consistently use 
academic vocabulary, discuss academic 
ideas, and just ify their reason ing. 

The structure and size of grouping 

arrangements move students toward 

mastery of the learning objective(s). 

AND 

Students act ively participate within all 

group stru ctures. 

Resources and instruct ional materials are 

su itable to th e lesson objective(s), support 

attainment of t he learning objective(s), 

and require cogn itive engagement. 

All of Level 3 and ... 

Students pose questions that require 

cognit ive challenge. 

OR 
Students initiate questions t o further thei r 

own or other stud ents' understanding of 

the content . 

Students faci litate who le class or sma ll 
group discussions and consistent ly use 
academic voca bu lary, discuss academic 
ideas, and justify their reaso ning. 

All of level 3 and ... 

Students support each other to work 

t hrough cha llenging activities and hold 

themselves and each other accountable for 

individua l or group work t hat leads to 

mastery of the lea rning objective. 

All of level 3 and ... 

Students choose, adapt, or create 

materia ls to extend learning. 

• 



3.4 Monitoring 
student lea rning 
during instruction 

A. Checking for 
understanding and 

adjusting instruction 

B. Feedback to 
students 

C. Self-monitoring 

The teacher does not check for 

students' understanding of the 

learning objectives during the 

lesson . 

OR 

The teacher does not adjust 

instruction based on the data. 

The teacher does not provide 
feedback to students. 
OR 
Feedback does not advance 
students toward mastery of the 
lea rning object ive(s). 

The t eacher does not provide 

students with opportunities to 

engage in self-monitoring of 

their own progress or thinking. 

Aspire Instructional Rubric {AIR) 
2013-2014 

The t eacher in consist ent ly checks for 

understanding throughout the lesson 

cycle. OR 

The checks do not yield act ionable 

data on students' progress toward the 

learning objective(s). 

OR 

The teacher inconsistently or 

ineffectively adjusts instruction based 

on th e data. 

The teacher provides feedback but not 
throughout the lesson. 
OR 
Feedback inconsist ently advances 
students toward attainment of t he 
learning objective(s). 

The teacher provides students with 

opportunities for se lf-monitoring 

exercises that do not move students 

towards mastery of the learn ing 

objective(s). 

The teacher checks for understanding using 

different t echniques throughout the lesson 

cycle to yield act ionable data on students' 

progress toward mastery of the learn ing 

objective(s). 

AND 
Th e teacher adjusts whole-class instruction 

based on th e data to meet students' 

learn ing needs as necessary. 

The t eacher provides feedback throughout 
the lesson cycle that is specific and timely. 

AND 
Feedback co nsistently advances students 
toward attainment of the learning 
objective(s). 

The tea cher provides and students engage 

in self-monitoring exercises that move 

students towards mast ery of the 

objective(s) . 

All of level 3 and ... 

The teacher implements differentiated 

instruction and continued checks for 

understanding based on the progress of 

individu al students or subgroups toward 

mast ery of the learn ing objective(s). 

The t eacher provides feedback throughout 
the lesson cycle that is specific and timely. 

AND 
Feedback co nsistent ly advan ces students 
toward attainment of th e lea rning 
object ive(s). 
AND 
Students provide specific feedback to one 
anoth er. 

All of level 3 and .. . 

Students judge their own performance 

relative to success criteria and specifi ca lly 

identify furth er steps in learn ing. 



4.1 

Engage in critical reflection, 

constantly revising pract ice 

to increase effectiveness 

4.2 

Engage in collaborative 

relationships with peers to 

learn and sha re best 

practices and ensure 

continuity in student learning 

• 

A) Accuracy 

B) Use in future 

planning 

C) Acceptance of 

feedback 

A) Participation in 

a professional 

community 

B) Profess ional 

development 

C) Shared 

commitment 

Aspire Instructional Rubric (AIR) 

The teacher does not know the 

degree to which a lesso n was 

effective or achieved its instructiona l 

goa ls, or profound ly misjudges th e 

success of a lesson. 

Th e teacher does not make 

suggestions about how the lesso n 

cou ld be improved. 

The teacher is res istant to feedback 

from supervisors or co lleagues 

and/or does not use the feedback to 

improve pract ice. 

The t eacher avo ids participating in 

the professiona l community 

activities or has strai ned 

relationships with co lleagues that 

negat ively impact the learn ing 

com munity. 

The teacher resists applying learn ing 

ga ined from professional 

development activities, and does not 

share knowledge with co lleagues. 

The teacher demonstrates little 

commitment to supporting shared 

agreements that support student 

learning. 

2013-2014 

The teacher has a somewhat 

accurate impression of a lesson's 

effectiveness and success in 

meeting th e instructiona l goa ls. 

The t eacher makes specific 

suggestions about how the 

lesson could be improved OR 

how the t eacher's practice can be 

improved in future lessons. 

The teacher accepts feedback 

from supervisors and co lleagues 

but may/may not use the 

feedback to improve practice. 

Th e teacher participates in 

professional commu nity activities 

as required, mainta ining co rdial 

relationships with co lleagues. 

Th e teacher applies learning 

gained from professiona l 

development act ivities, and 

makes limited co ntributions to 

others or th e profess ion. 

The teacher adheres to shared 

agreements that support student 

learning. 

• 

Th e teacher makes an accurate 

assessment of a lesson's effectiveness 

and success in meeting the instructional 

goals, cit ing data to support th e 

judgment. 

The teacher makes specific suggestions 

about how th e lesson cou Id be improved 

AND how th e t eacher's practice ca n be 

improved in future lessons. 

The teacher welcomes feedback from 

supervisors and co lleagues and uses th e 

f eedback to improve practice. 

The teacher act ively participates in the 

professional co mmun ity by developing 

pos itive and productive professional 

relationshi ps with co lleagues. 

The t eacher welcomes professiona l 

development opportunities and applies 

the learn ing ga in ed to practice based on 

an individua l assessment of need. The 

teacher wi ll ingly shares expertise with 

others. 

Th e t eacher cont ributes to and actively 

endorses shared agreements that support 

student learning. 

The teacher makes a detailed and accurate 

assessment of a lesson's effectiveness and 

success in achieving the instructiona l goals, 

citing specific data and weighing the 

relative strengths of each data sou rce. 

All of level 3 and ... 

The t eacher predicts how the 

improvements will advance student 

learn ing in future lessons. 

The teacher welcomes feedback from 

su pervisors and colleagues, uses th e 

feedback to improve practice, an d seeks 

further feedback on wh at has been 

implemented . 

Th e teacher makes a substant ial 

contribution to the professional community 

by assuming appropriate leadership ro les 

and promoting positive and professional 

relationships 

The teacher seeks out professional 

development opportunities and applies the 

learning gained to practice. The teacher 

initiates act ivit ies t hat contribute to the 

profess ion. 

The t eacher assumes a leadership ro le in 

contributing to, endorsing and encouraging 

others to embrace the shared agreements 

that support student lea rning . 

• 



4 .3 

Uphold and ex hibit 

the CMO norms and 

expectations 

A) Ethics and 

profess ionalism 

B) Norms described by 

school/CMO 

handbooks 

Aspire Instructional Rubric (AIR) 

The teacher has little sense of ethics and 

profess ionalism, and contributes to 

pract ices that put adult interests ahead of 

students. 

The teacher in co nsist ently complies with 

school and CMO policies and timelines. 

2013-2014 

Th e t eacher displays a moderate 

level of ethics and 

profess iona lism in dealing with 

colleagues. 

The teacher complies with school 

and CMO po licies and timelin es, 

doing just enough t o "get by." 

The teacher disp lays a high level of 

ethics and professionalism in 

dealings with both co lleagues and 

students. 

The t eacher fully supports and 

co mplies with school and CMO 

policies and timelin es . 

The t eacher disp lays the high est level of 

ethics and professiona lism, consist ently 

working t o support t radit ionally 

underserved students. 

Th e t eacher assumes a leadership role in 

modeling school and CMO policies and 

timelines and encourages others t o support 

them. 



5.1 

Develop two-way 

communication with 

families about student 

learning and achievement 

5.2 

Equip families with a 

variety of strategies to 

support their chi ld's success 

and college readiness 

• 

A) In itiation of 

meaningful 

communication 

B) Responsiveness to 

parent inquiries and 

communication 

C) Inclusion of the 

fami ly as a partner in 

learn ing decisions 

A) Provision of parent 

educat ion efforts to 

support students 

Aspire Instructional Rubric (AIR) 

The teacher provides minimal 

information to parents about 

individual students, and/or the 

communication is inappropriate to 

the cultures of the families. 

The teacher does not respond, or 

regularly responds insensitively to 

parent concerns about students. 

The teacher makes no attempt to 

engage families in the instructional 

program, or such efforts are 

inappropriate. 

The teacher does not provide 

parents w ith strategies to support 

their child's success and college­

readiness. 

2013-2014 

The teacher adheres to the 

school's required procedures for 

communicating with families 

with an awareness of cultural 

norms 

The teacher responds to parent 

concerns in a superficia l or 

cursory mann er, or responses 

may reflect occasional 

insensitivity 

The teacher makes modest and 

part ially successful attempts to 

engage families in the 

instructional program. 

The teacher provides pa rents 

with limited strategies t o 

support their ch ild's success 

and co llege-readiness. 

• 

The teacher initiates commu nicat ion 

with parents about students' 

progress on a regular basis, 

respecting cultural norms. 

The teacher responds to parent 

concerns in a timely and culturally 

respectful manner. 

The teacher's efforts to engage 

families in the instructional program 

are frequent and successful. 

The teacher provides parents with 

severa l strategies to support their 

child's success and co llege­

readiness in cluding resources 

outs ide of the school. 

The teacher promotes frequent two-way 

communication with parents to improve student 

learn ing with students contributing to the design 

of the system. 

The teacher responds to parent concerns in a pro­

active, timely manner and handles this 

communicat ion with great professional and 

cultural sensitivity. 

The teacher's efforts to engage families in the 

instructiona l program are frequent and successful. 

Students contribute ideas for projects that will be 

enhanced by family participation. 

The t eacher works col laboratively with parents to 

identify appropriate strateg ies to support their 

child's success and college- readin ess including 

resources outside of the school. Students initiate 

th e use of strategies with th eir parents. 

• 



5.3 

Help students 

leverage resources in 

th eir community that 

suppo rt their success 

in co llege and beyond 

A) Goa l setting 

and advocacy 

B) Knowledge 

of community 

resources 

C) Support for 

students in 

access ing these 

resources 

Th ere is little I no ev idence 

that students work w ith the 

teacher to estab lish learn ing 

goa ls, or thatthe teacher 

advocates for students t o 

est ablish high lea rning goa ls. 

The teacher is unaware of 

resources for students 

ava ilable through the school, 

CMO or community that 

students may access to lea rn 

about success in co llege and 

beyond. 

The teacher is unaware of 

resources and therefore 

unable to support students 

accessing resources. 

Aspire Instructional Rubric (AIR) 
2013-2014 

There is evidence that th e t eacher advocates 

for groups of students to establish high 

learning goa ls, and that he/she works with 

students as a group t o set goa ls. 

The teacher demonstrates knowledge of 

resources for students available through the 

schoo l or CMO, but has limited knowledge of 

resources available more broadly, or does not 

work to utilize the available resources to 

support student understanding of success in 

co llege and beyond. 

The t eacher refers students to other adults 

in the school t o support students in 

accessing resources . 

The teacher enco urages and advocat es for 

students to attain high learn ing goa ls, works 

to help set and monitor goa ls, and integrat es 

curriculum experiences that conn ect to 

student goa ls. 

Th e teacher displays awa reness of resources 

for students ava ilable through th e school or 

CMO, and fami liarity with resources externa l 

to the school and on the Internet; avai lable 

resources are utilized to in crease relevance 

and student understanding of success in 

co llege and beyond. 

The teach er supports and advocat es for 

students in accessing resources w ithin and 

outs ide of the school by provid ing 

information and faci litating personal 

contacts. 

Th e t eacher establishes processes through 

which students establish and monitor high 

personal learning goa ls, and se lf-a dvocate for 

th eir atta inment of the goa ls. Th e teacher 

integrates cu rri culum ex perien ces th at provide 

co nnect ions t o the goa ls. 

The teacher demonst rat es extensive knowledge 

of resources for students, including those 

available through the school or CMO, in the 

community, and on the Internet. Students 

identify and incorporate resources releva nt to 

them, and that increases their understanding of 

success in co llege and beyond. 

The t eacher supports and advoca tes for 

students in access ing resources within and 

outside of th e school by providing info rmation 

and faci li tating personal contacts. Th e tea cher 

promotes t he students in taking responsibility 

for identifying and maintaining contacts with 

resources. 



Aspire Principal Performance Rubric 
February 2013 

Domain,1: ~eadership, Vision and Culture 

Standards Indicators 
~ - '" ~ ~ 

1.1 Embraces a shared vision of academic success for 

every student 

1.2 Exemplifies leadership 

1.3 Ensures that students demonstrate consistent 

values and behaviors aligned to school's vision 

and mission 

1.4 Allocates resources effectively to support student 

learning goals 

A) Maintains a school-wide focus on high standards of 
achievement 

B) Creates a strong learning culture that communicates 
"college for certain" 

A) Applies adaptive leadership appropriate to the situations 
and context of the school 

B) Develops new leaders and provides leadership opportunities 
as appropriate 

C) Designs and utilizes effective forms of formal and informal 
communication 

A) Effectively fosters a safe and civil environment 

B) Establishes a culture of respect and rapport which supports 
students' emotional safety 
C) Creates and inclusive and positive school culture that values 
diversity and meets the needs of all students 

A) Maintains a balanced budget focused on improving student 
achievement 

B) Manages time and prioritizes effectively 

• 

Domain 2: People Management 

A) Attracts and selects effective teammates • 2.1 Strategically recruits, hires, and retains most 

qualified staff 
1-------------------4 

2.2 Creates supportive working environments 

B) Mentors, develops and retains staff 

A) Manages employees by setting clear expectations and 
accountable goals 

B) Builds a collaborative, well-functioning team 
C) Manages conflict 

Domain 3: Instructional leadership ~ 

3.1 Demonstrates knowledge of instruction 

3.2 Provides coaching, supervision and evaluation of 

teachers 

3.3 Uses data to increase student achievement 

3.4 Provides effective data driven professional 

development aligned with staff needs and school­

wide goals 

3.5 Implements programs and systems to meet 

individual student needs 

A) Clearly defines, sets expectations around and supports 
implementation of Aspire Instructional Guidelines (!G's) 

B) Clearly defines, sets expectations around and supports 
implementation of effective teaching as defined in the TCRP 
Aspire Instructional Rubric (AIR) 

A) Uses teacher observation and feedback to increase student 
achievement 

B) Provides support to teachers in developing instructional 
plans 

A) Establishes goals for overall student achievement 

B) Regularly analyzes data and engages in data talks 

A) Provides professional development related to growth goals 

B) Actively participates in providing professional development 

A) Ensures that appropriate school-level and classroom level 
programs and practices are in place to help students meet 
individual achievement needs when data indicate 
interventions are needed • 

l 



Aspire Principal Performance Rubric 
February 2013 

B) Ensures that appropriate school-level and classroom level 
programs and practices are in place to help students with 
special needs meet individual achievement goals according to 
IE P or 504 plan 

2 



Aspire Principal Performance Rubric 
February 2013 

bpo,main' ~:Professional Responsibilities 

Standards Indicators 
g;f,'* = x ,_ff,, 

4.1 Engage in critical reflection, constantly revising 

practice to increase effectiveness 

4.2 Engage in collaborative relationships with peers to 

learn and share best practices and ensure 

continuity in student learning 

4.3 Uphold and exhibit the CMO norms and 

expectations 

5.1 Develop two-way communication with families 

about student learning and achievement 

5.2 Equip families with a variety of strategies to 

support their child 's success and college readiness 

A) Acceptance of feedback 

A) Participation in a professional community 

B) Professional development 

C) Shared commitment 

A) Ethics and professionalism 

B) Norms described by school/CMG handbooks 

A) Initiation of meaningful communication 

B) Responsiveness to parent inquiries and communication 

C) Inclusion of the family as a partner in learning decisions 

A) Provision of parent education efforts to support students 

A) Goal setting and advocacy 

• 

5.3 Help students leverage resources in their 

community that support their success in college 

and beyond 

B) Knowledge of community resources • 
1---------------l 

C) Support for students in accessing these resources 

• 
3 



1.1 Embraces a 

shared vision of 

academic success 

for every student 

1.2 Exemplifies 

leadership 

A) Maintains a school­

wide focus on high 
standards of student 
achievement 

B) Creates a strong 
learning culture that 
communicates "college 
for certain" 

A) Applies adaptive 
leadership appropriate 
to the situation and the 
context of the school 

B) Develops new leaders 
and provides leadership 
opportunities as 
appropriate 

C} Designs and uti lizes 
effective forms of 
formal and informal 
communication 

Domain 1: Leadership, Vision and Culture 

Spends excessive time and energy 

on issues unrelated to student 
achievement; fail s to focus self or 
others on student learning. 

Does not discuss or refer to the 
vision of the school; student 
behavior is not reflective of a 
"college for certain" culture; no 

artifacts or systems reflect the 
vision 

Is completely authoritarian or 
provides no leadership at all; does 
not make leadership decisions 
based on the situation 

Does not identify leaders at school 
site; provides no opportunities for 
teachers or staff to lead 

Does not convey information to 
staff in a timely manner; is a poor 
listener; does not express ideas 
clearly 

February 2013 

Consistently speaks of high 

standard of student achievement 
as the focus of the school 

Little time is spent sharing the 
vision; student behavior is 
somewhat reflective of a "college 
for certain" culture; few artifacts 
and systems reflect the "college 
for certain" culture 

Attempts to use different 
leadership approaches depending 
on the situation; understands the 
strengths and drawbacks of 
different approaches 

Provides some opportunities for 
teachers or staff to lead 

Disseminates clear, concise 
information in a timely manner 
using appropriate media; 
demonstrates attention to others' 
comments 

Establishes and continually 
reinforces high standards of 
student learning as the central 
mission of the school through 
both words and actions 

Periodic discussion focuses the 
community on the vision; student 
behavior is generally reflective of 
a "college for certain" culture 

Uses a number of leadership 
strategies skillfully; exercises good 
judgment about the appropriate 
management style to use 

Allows most staff an opportunity 
to lead 

Disseminates clear, concise 
information in a timely manner 
using appropriate media; targets 
communication to suit the 
audience; actively listens 

Is consistent and unrelenting in 
reinforcing the highest standards 
of student learning as the central 
mission of the school and models 
that focus in all activities 

Vision is shared by all constituents 
and frequently referenced ; 
student behavior is reflective of 
an effective learning community; 
creative artifacts and systems 
communicate with all 
constituents about going to 
college 

Uses a variety of leadership 
strategies skillfully; consistently 
exercises good judgment about 
the appropriate management 
strategy to use 

Delegates and collaborates as a 
way to train and motivate new 
leaders; staff feels empowered in 
formal and informal ways 

Models effective two-way 
communication; is able to inspire 
as well as convey information 

4 



1.3 
Ensures that 

students 

demonstrate 

consistent values 

and behaviors 

aligned to 

school's vision 

and mission 

• 

A) Effectively fosters a 
safe and civil 
environment 

B) Establishes a culture 
of respect and rapport 
which supports 
students' emotional 
safety 

C) Creates an inclusive 
and positive school 
culture that values 
diversity and meets the 
needs of all students 

Domain 1: Leadership, Vision and Culture 

Student discipline policy is 

handied inconsistently or not at 
all. School environment does 
not feel safe and respectful. 

Interactions with some 

students are negative, 
demeaning, or inappropriate to 
the age and needs of the 

-~students OR students exhibit 

disrespect for the principal. 

Demonstrates limited awareness 
of the impact of diversity on 
student learning; does not help 
staff to navigate strengths and 
challenges provided by diverse 
students or perspectives; does 
not engage in courageous 
conversations about biases or 
has a limited skill set in 
addressing biased language and 
behaviors 

February 2013 

Student discipline policy is 
handled inconsistently, but 
student behavior is orderly 

most of the time. School 
environment feels safe and 

respectful. 

Interactions with students 
inconsistently demonstrate 
respect and positivity, or are 
not consistently appropriate for 
the age and needs of students 

OR students inconsistently 
exhibit respect for the principal. 

Recognizes the impact of 
diversity on student learn ing; 
attempts to create a learning 
environment that is supportive of 
all students; develops some 
systems to support diverse 
student needs; seeks 
opportunities or reactively 
engages in courageous 
conversations about diversity 
and culture and how they impact 
student learning 

• 

Student discipline policy is 

handled consistently. School 
-environment feels safe and 

respectful. 

Interactions with students are 

respectful, positive and 
appropriate for the age and 
needs of students AND 
students exhibit respect for the 
principal. 

Creates a learning environment 
that is welcoming and supportive 
of all students and families; 
engages staff in addressing 
learning needs and challenges 
originating from diversity and 
difference and creates systems to 
address these needs; develops 
staff capacity to engage in 
courageous conversations about 
how diversity and culture and 
how they impact student 
learning 

Student discipline policy is 
handled consistently. Student 

behavior is reflective of an 
effective learning community. 
School environment is not only 
safe and respectful, but also 
reflects a rigorous academic 
focus. 

Interactions with students are 
respectful, positive and 
appropriate for the age and 
needs of student. 
AND 

Students exhibit respect for the 
principal 
AND 

The principal's interactions 
demonstrate a positive rapport 
with individual students. 

Creates a learning environment 
that is welcoming and supportive 
of all students and families; 
Builds staff capacity to prov ide 
and lead supports for diverse 
groups; builds the school ' s and 
community's collective capacity 
by initiating direct conversations 
about culture and diversity; 
recognizes and integrates the 
learning opportunities that come 
from a diverse community 

5 
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A) Maintains a balanced 
budget focused on 

1.4 I improving student 
Allocates achievement 

resources 

effectively to 

support student 
learning goals 

B) Manages time and 
prioritizes effectively 

Domain 1: Leadership, Vision and Culture 

Does not manage budget 
effectively; budget does not 
meet bottom line; does not 
understand the basics of the 
budget nor makes any effort to 
learn. 

Is completely reactive; acts 
mostly in response to crisis; fails 
to spend time on the school's 
core mission 

February 2013 

Attempts to manage budget 
effectively to meet bottom line, 

is slightly over budget; 
understands basic principles of 
budget management 

Makes a deliberate effort to 
spend time on the most mission­
critica I activities 

Manages budget effectively to 
meet bottom line; manages and 
monitors fiscal resources 
efficiently and effectively on 
improving student learning; 
understands finance and 
accounting principals; finds ways 
to increase revenues and 
decrease costs as much as 
possible 

Organizes time around the 
schoo l's goals; is efficient taking 
care of lower priority items 

Manages budget effectively to 
meet bottom line; manages and 
monitors fiscal resources 
efficiently and effectively on 
improving student learning; 
understands finance and 
accounting principals; finds 
creative ways to maximize 
revenue and minimize costs; 

works with staff and community 
to match priorities with 
spending. 

Organizes the way time is spent 
throughout the schoo l to ensu re 
a focus on th e schoo l and 
organization's goals; ensures tha t 
time is well -spent by all staff 

6 



Domain 2: People Management 

Proactively uses mu ltiple 
Identifies or selects candidates 

Relies on Aspire-wide advertising 
Uses multiple channels to identify channels to identify and recru it 

A.) Attract s and se lects I based on inappropriate criteria; and recruit strong candidates; top performers for Aspire 
effective team mates does use a sound and consistent 

to attract candidates; uses Aspire 
consistently uses Aspi re criteria beyond school site; selects staff 

process for hiring 
criteria and process to select staff 

and process to select staff that represents a ba lanced mix 

2.1 Strategically of strengths and styles 

recruit s, hires, Consistently implements strategies 
Consistently implements 

and retains most 
Implements strategies to assess 

to assess and support staff 
strategies to assess and staff 

qua lified staff 
Does not implement strategies to staff professional goals; creates 

professional goals; creates and 
professional goals and provides 

assess professional goals; does and implements a system to differentiated support; creates 
B) Mentors, develops and 

not create and implement identify, support, mentor and 
implements a system to identify, 

and implements a system to 
retains staff support, mentor and coach 

processes to mentor new coach members are new or 
members are new or emerging 

identify, support, mentor and 
teachers and staff emerging leaders who need 

leaders who need additional 
coach members are new or 

additional support 
support 

emerging leaders who need 
additional support 

Creates a cu ltu re of 
accountability; creates 

Sets unclear expectations with Creates PLP's for some but not 
individual PLP goals for all staff 

staff; does not create PLP goals; all staff; places consistently 
Creates PLP's for all staff aligned that align to Aspire AIR, school 
to AIR, school goals, or Aspire goal s, and Aspire Must 

A) Manages employees by 
staff performance is not underperforming staff on 

Must Achieves; consistently Ach ieves; creates 
setting clear expectations 

monitored regularly; resists improvement plans but not in a 
places underperforming staff on improvement plans for 

and accountable goa ls 
discussing results and metrics timely manner and lacks 

improvement plans using underperform ing staff based 
with staff; consistently sufficient data documentation 

sufficient evidence AND provides on multi pl e sou rces of 
underperforming staff are not OR does not follow-through with 
placed on improvement plans implementation of plan 

appropriate support evidence with sufficient 
supplemental documentation 

2 .2 Creates AND provides appropriate 
supportive support 

working Creates a culture of 

environments Enables frequent collaboration 
collaboration and mutual 

Does not promote collaborative Encourages staff to collaborate support; uses individual 
B) Builds a collaborative, I behavior among staff members; but lacks a culture of shared 

among staff members; uses 
strengths effectively; fosters 

well-functioning team allows strong individuals to accountability; some but not all 
individuals' strengths effectively; 

employee skills in team-
creates a culture of shared 

derail productive group work staff feel part of the team 
accountability 

building; creates a strong 
culture of shared 
accountability 

Has little awareness of potential Demonstrates awareness of Is aware of potential problems Is aware of potentia l 
problems and/or areas of potential problems and/or areas and areas of conflict within the problems and areas of conflict 

C) Manages conflict I conflict with the school ; does not of conflict with the school; has school; estab lishes processes to within the school; establishes 
have processes to resolve some processes in place to resolve prob lems and conflicts processes to resolve problems 
problems or areas of conflict OR resolve problems and/or areas of and does so consistently to result and conflicts skillful ly and does 
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Domain 2: People Management 
does so incons istently conflict in the best interest of students so consistently to result in the 

and the school best interest of students and 
the school AND develops t he 
capacity of all schoo l st aff t o 

manage conflict effective ly 

8 



3.1 Demonstrates 
knowledge of 
instruction 

• 

A) Clearly defines, sets 
expectations around 
and supports 
implementation of 
Aspire Instructional 
Guidelines 

B) Clearly defines, sets 
expectations around 
and supports 
implementation of 
effective teaching as 
defined in the TCRP 
Aspire Instructional 
Rubric (AIR) 

Domain 3: Instructional Leadership 

Does not understand Aspire 
Instructional Guidelines or has 
no vision for implementation of 
Aspire IG's; does not use IG's in 
coaching teachers 

Does not understand Aspire 
Instructional Rubric or has no 
vision for implementation of 
TCRP AIR; does not use AIR in 
coaching teachers 

Is aware of Aspire IG's and has 
some vision for 
implementation; occasionally 
uses Aspire IG's in coaching 
teachers 

Is aware of Aspire Instructional 
Rubric and has some vision for 
implementation; occasionally 
uses the TCRP AIR in coaching 
teachers 

• 

Understands Aspire IG's and has a 
vision for implementation; 
regularly reinforces them in 
coaching teachers 

Understands the TCRP AIR and 
has a vision for implementation; 
regularly reinforces them in 
coaching teachers 

Thoroughly understands the 
nuances of Aspire IG's and 
has a shared school-wide 
vision for implementation; 
models and reinforces their 
constant implementation 
and uses the to coach 
teachers 

Thoroughly understands the 
nuances ofTCRP AIR and 
has a shared school-wide 
vision for implementation; 
models and reinforces their 
constant implementation 
and uses the to coach 
teachers 

9 
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3.2 Provides 

coaching, 
supervision and 
evaluation of 
teachers 

A) Uses teacher 
observation and 
feedback to increase 
student achievement 

B) Provides support to 
teachers in developing 
instructional plans 

Domain 3: Instructional Leadership 

Spends very little time in 
classrooms observing teachers 
OR 
conducts less than 3 mini 
observations and 1 formal 
observation per teacher OR 
observes teachers but does not 
follow-up with teachers 

Does not participate in planning 
with teachers; does not provide 
teachers with feedback on 
lesson plans 

February 2013 

Observes and provides informal 
feedback (including follow-up 
with teachers) for most 
teachers at least monthly AND 

provides teachers with 
feedback for at least 3 mini 

observations and 1 formal 
observation aligned with TCRP 
Aspire Instructional Rubric 

Participates in planning with 
teachers, but does so 
inconsistently or does not make 

a valuable contribution to the 
planning process; inconsistently 
provides feedback on lesson 
plans or does not provide 
meaningful feedback 

Maintains a regular schedule of 
classroom observations spending 
an average of one hour per day in 
classrooms and ensuring that 
every teacher is substantively 
observed at least weekly during 

the school year AND 
provides teachers with timely 
written feedback about 
observations (including follow-up) 
in a way that is aligned with th e 
TCRP AIR 
AND 
provides teachers with feedback 
for at least 3 mini observations 
and 1 formal observation aligned 
with the TCRP AIR 

Participates in planning with 
teachers regularly; consistently 
provides meaningful feedback on 
lesson plans 

Maintains a regular 
schedule of classroom 
observations and ensures 
that all teachers are 
substantively observed at 

least weekly during the 
school year 
AND 
observation times and 
topics are geared towards 
educators' professional 
development goals; 
explicitly links observations 
to edu cators' personali zed 

learning pl ans, TCR P AIR, 
schoo l goals, student 
achievement data and 
Aspire Must Achieves in a 
continuous way 

AND 
uses a variety of formal and 
informal methods to 
provide teachers with timely 
feedback (written and 
verbal) aligned to Aspire AIR 
beyond 3 mini observations 
and 1 formal observation 

Participates in planning with 
teachers regularly; 
consistently provides 
feedback on lesson plans to 
advance teacher 
effectiveness on the Aspire 
Instructional Rubric (AIR) 

10 



3 .3 

Uses data to 

increase student 

achievement 

3.4 Provides 

effective data 
driven 

professiona I 
development 

aligned with staff 
needs and school­

wide goals 

• 

A) Establishes goals for 
overall student 
achievement 

B) Regularly analyzes 
data and engages in data 
talks 

A) Provides professional 
development related to 
growth goals 

Domain 3: Instructional Leadership 

Attempts to establish written 
achievement goals at the 
school level but does not 
complete the task or does so 
partially 

Does not use data in making 

decisions or coaching teachers; 
does not make data available to 

staff; does not engage in 
regular data talks 

Attempts to ensure that job­
embedded professional 
development is provided to 
teachers but does not complete 
the task or does so partially 

February 2013 

Establishes written 
achievement goals at the 
school level 

Periodically reviews data 
provided by the state or Home 

Office; reviews and discusses 
school-wide data with staff 

Ensures that job-embedded 
professional development is 
provided to teachers 

• 

Establishes written achievement 
goals at the school level and 
regularly refers to these goals and 
reminds faculty and staff of these 
goals 

Analyzes a wide range of student 

and teacher data; aggregates and 
disaggregates data; trains staff to 
collect and use data on a regular 
basis to improve teaching and 
regularly conducts Cycles of 

Inquiry 

Ensures that job-embedded 

professional development is 
provided to teachers that is 
directly related to their growth 
goals 

All staff, faculty, families 
and students are aware of 
student achievements goals 
including times when goals 

are refined as data is 
accumulated 

Incorporates the use of data 

into the daily life of the 
school , consistently tracking 
and analyzing a variety of 

metrics against goals to 
continually improve 
teaching in the school; 
analyzes data in aggregate 

by subgroups to reinforce 
school goals and guide daily 
activiti es 
AND 
regu larly conducts and 
participates in Cycles of 
Inquiry 

Ensures that job-embedded 
professional development is 
provided to teachers that is 
directly related to their 

growth goals 
AND 
continually re-evaluates the 

professional development 
program to ensure that it 
remains job-embedded and 
focused on teacher growth 
goals 
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3.5 Implements 
programs and 

systems to meet 
individual student 

needs 

B) Actively participates 

in providing 
professional 
development 

A) Ensures that 

appropriate school­
level and classroom­
level programs and 
practices are in place to 
help students meet 
individual achievement 
goals when data 
indicate interventions 
are needed 

B) Ensures that 

appropriate programs 
and practices are in 
place to help students 
with special needs meet 
individual achievement 
goals according to IEP 
or 504 Plan 

Domain 3: Instructional Leadership 

Displays little or no evidence of 
new learning or sharing that 
learning with colleagues 

Attempts to ensure that 
programs and practices, such as 
RTI, are in place for individuals 
who are not making adequate 
progress, but does not 
complete the task or does so 

partially 

Attempts to ensure that 
programs and practices are in 
place for students with IEPs or 
504s, but does not complete 
the task or does so partially; 
out of compliance 

February 2013 

Occasionally devotes faculty 
meetings to professional 
development and shares 
personal learning experience 
with colleagues but relies on 
others to lead each 

professional development 
opportunity 

Ensures that programs and 
practices are in place, such as 
RTI , for individual students who 
are not making adequate 
progress 

Ensures that programs and 
practices are in place for 
students with IEPs or 504s; 
accommodations are 
implemented inconsistently 

Regularly engages staff in 
professional development 

AND 
personally leads professional 
development at various times 

throughout the school year 

Ensures that programs and 
practices are in place, such as RTI, 
for individual students who are 
not making adequate progress 
and that students are successfully 

completing these programs 

Ensures that programs and 
practices are in place for students 
with I EPs or 504s and that 
students are successful in these 
programs; ensures that 
appropriate accommodations are 
implemented consistently 

Regularly engages staff in 
professional development 
AND 
is an active participant in 
professional development 
by leading or collaboratively 

conducting professional 
development with teachers 
or other experts 

Ensures that programs and 
practices are in place, such 
as RTI, for individual 
students who are not 
making adequate progress 
and that stud ents are 
successfully completing 
these programs 
AND 
continually expands the 
options for individual 
students to make adequate 
progress 

Ensures that programs and 
practices are in place for 

students with IEPs or 504s 
and that students are 
successful in these 
programs 
AND 
continually expands the 
options for individual 
students to make adequate 
progress AND 
ensures that 
accommodations are 
implemented consistently 
and modified as needed 
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4.1 
Engage in critical 

reflection, 

constantly 

revising practice 

to increase 

effectiveness 

4.2 
Engage in 

collaborative 

relationships 

with peers to 

learn and share 

best practices 

and ensure 

continuity in 

student learning 

• 

A) Acceptance of 
feedba ck 

A) Participation in 
a profess ional 
community 

B) Professional 
development 

C) Shared 
commitment 

Domain 4: Professional Responsibilities 

The principal is resistant to 
feedback from supervisors or 
co ll eagues for use in improving 
practice . 

The principal avoids 
participating in the professional 
community activities or has 
strained relationships with 
colleagues that negatively 
impact the learning community. 

The principal resists applying 
learning gained from 
professional development 
activities, and does not share 
knowledge with co lleagues. 

The principal demonstrates little 

I commitment to supporting 
shared agreements that support 
student learning. 

February 2013 

The principal accepts feedback 
from supervisors and colleagues 
for use in improving practice. 

The principal participates in 
professional community 
activities as required, 
maintain ing cordial relationships 
with colleagues. 

The principal applies learning 
gained from professional 
development activities, and 
ma kes limited contributions to 
others or the profession . 

The principal adheres to shared 
agreements that support 
student learning. 

• 

The principal welcomes 
feedback from supervisors and 
colleagues for use in improving 
practice. 

The principal actively 
participates in the professional 
community by developing 
positive and productive 
professional relationships with 
colleagues. 

The principal welcomes 
professional development 
opportunities and applies the 

learning gained to practice 
based on an individual 
assessment of need. The 
teacher willingly shares 
expertise with others. 

The principal contributes to and 
active ly endorses shared 
agreements that support 
student learning. 

The principal seeks out feedback 
from supervisors and colleagues 
for use in improving practice. 

The principal makes a 
substantial contribution to the 
professional community by 
assuming appropriate 
leadersh ip roles and promoting 
positive and professional 
relation ships 

Th e principal seeks out 
professional development 
opportunities and applies the 
learning gained to practice. The 
teacher initiates activities that 
contribute to the profession . 

The principal assumes a 
leadership role in contributing 
to, endorsing and encouraging 
others to embrace the shared 
agreements that support 
student learning. 
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4.3 

Uphold and 

exhibit the CMO 
norms and 

expectations 

A) Ethics and 
professional ism 

B) Norms 
described by 
school/CMO 
handbooks 

Domain 4: Professional Responsibilities 

The principal has little sense of 
ethics and professiona lism, and 
contributes to practices that put 
adult interests ahead of 
students. 

The principal inconsistently 
complies with school and CMO 
policies and timelines. 

February 2013 

The principal displays a 
moderate level of ethics and 
professionalism in dealing with 
col leagues. 

The principal complies with 
school and CMO policies and 
timelines, doing just enough to 
"get by." 

The principal displays a high 
level of ethics and 
professionalism in dealings with 
both co lleagues and students. 

The principa l fully supports and 
complies with school and CMO 
policies and timelines. 

The principal disp lays the 
highest level of ethics and 
professionalism, consistently 
working to support traditionally 
underserved students. 

The principal assumes a 
leadership role in modeling 
school and CMO policies and 
timelines and encourages others 
to support them. 
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Domain 5: Partnerships, Family and Community 
February 2013 _ 

The principal provides minimal The principal adheres to the The principal in itiates 
The principa l promotes frequent 
two-way communicat ion with 

A) In itiat ion of info rmation to parents about school's required proced ures for commun icat ion with parents 
parents to improve student 

meaningful individual students, and/or the commun icating with fami lies about students' progress on a 
learning with students 

communication communication is inappropriate with an awareness of cultural regu lar basis, respecting cultural 
contributing to the design of the 

to the cultures of the families. norms norms. 5.1 system. 

Develop t w o-way The principa l responds to parent 
The principa l responds to parent 

commun ication B) Responsiveness The principal does not respond, 
concerns in a superficia l or The principal responds to parent 

concerns in a pro-active, timely 

w ith fam ilies 
to parent inquiries or regularly responds 

concerns in a timely and 
manner and handles th is 

and insensitively to parent concerns 
cursory manner, or responses 

communication with great 
about student communicat ion about students. 

may reflect occasional culturally respectful manner. 
professional and cultural 

learn ing and insensitivity 
sensitivity. 

ach ievement The principal's efforts to engage 
C) Inclusion of the The principal makes no attempt The principal makes modest and The principal efforts to engage families in the instructional 
fami ly as a partner to engage fami lies in the partia lly successful attempts to families in the instructional program are frequent and 
in learning instructional program, or such engage families in the program are frequent and successful. Students contribute 
decisions efforts are inappropriate. instructional program. successful. ideas for projects that will be 

enhanced by family participation . 

5.2 
The principal works 

Equ ip fami l ies 
collaboratively w ith parents to 

with a variety of A) Provision of The principal does not provide The principal provides parents 
The principal provides parents 

identify approprrate strategies 
strategies to parent education pa rents with strategies to with limited strategies to 

with several strategies to 
to support their child 's success 

support t heir efforts to su pport support t heir chi ld's success and support their child's success and 
support their child's success and 

and co llege- readiness including 
college- readiness including 

chi ld's success students college- readiness . college-readiness. 
resources outside of the school. 

resources outside of the school. 

and co ll ege Students initiate the use of 

read iness 
strategies with their parents. 

15 

• • • 



B) Knowledge of 
community 

5.3 I resources 

Help students 

leverage 

resou rces in thei r 

community that 

support thei r 

success in co ll ege 

and beyond 

C) Support for 
students in 
accessing these 
resou rces 

Domain 5: Partnerships, Family and Community 

The principal is unaware of 
resources for students available 
through the school, CMO or 
community that students may 
access to learn about success in 

college and beyond . 

The principal is unaware of 
resources and therefore unable 
to support students access ing 
resources. 

February 2013 

The principal demonstrates 
knowledge of resources for 
students available through the 
school or CMO, but has limited 
knowledge of resources available 
more broadly, or does not work 
to utilize the available resources 
to support student 
understand ing of success in 
college and beyond. 

The principal refers students to 
other adults in the sch ool to 
support students in accessing 
resources. 

The principal displays awareness 
of resources for students 
available through the school or 
CMO, and familiarity with 

resources external to the school 
and on the Internet; available 
resources are util ized to increase 
re levance and student 
understanding of success in 
college and beyond. 

The principal supports and 
advocates fo r students in 
accessing resources with in and 
outside of the school by 
providing information and 
facilitating personal contacts. 

The principal demonstrates 
extensive knowledge of 
resources for students, including 
those available through the 
school or CMO, in the 
community, and on the Internet. 
Students identify and 
incorporate resources re levant to 
them, and that increases the ir 
understand ing of success in 
co llege and beyond . 

The principal supports and 
advocates for students in 
accessing resources within and 
outside of t he school by 
providing information and 
fac il itating persona l con tacts. 
The teacher promotes t he 
students in taking responsibi lity 
for identifying and maintaining 
contacts with resources . 
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INTRODUCTION 
Aspire Public Schools is committed to maintaining afe and secure campuses fo r all o f its pupils and 
staff. T o that end, this Comprehensive School Safety Plan covers Aspire's po licies and expectations 
reg-arding the practices of each school in maintaining the securi ty of the physical campus, responding 
appropriately to emergencies, increas ing th e safety and pro tection of students and staff, and creating 
a safe and orderly environment that is conducive to learning. 

All school employees should receive training in the Comprehensive School Safety Plan upon joining 
the school, and should review any changes to the Plan annually. 

CAMPUS SAFETY AND SECURITY 
Each school and its staff members will maintain policies, practices and procedures so that the 
campus is physically secure and safe. 

Entrances and Exits 
T he school principal and office manager should develop procedures so that students, staff, parents 
and communi ty members can. enter and exit the building in a safe and orderly way, and that the 
building is secure from unauthorized entry during non-school hours, as fo llows: 

• D esignating individuals to lock the school building and / or grounds when no t in use 
• Training school staff members to maintain the securi ty of the building when working during 

• 

non-regular working hours (e.g. not pro pping doors open, re-securing the building after • 
leaving) 

• faintaining a practice of locking doors that are not being r gularly used, even during school 
hours 

• Posting signs reques ting that visitors sign in at the main o ffice 

• Establishing a culture in which any adults without a visito r or staff badge and any children 
not enroll ed at the school are escorted immediately to the main o ffice 

• Periodically tes ting the security sys tem according the manu fac turer or vendor instructions, to 
ensure it is functioning 

• Creating a dismissal plan and student pick-up traffic plan to avoid conges tion of the parking 
lot and local streets, and to prevent students from crossing traffic unnecessarily 

Releasing Students 
As pire employees are responsible fo r releasing students to parents, legal guardians or other persons 
design ated by parents or legal gu ardians, unless fo rmally modified by a court o rder served to the 
school. 

In the event that employees are uncertain o f the propriety of releasing a student, they should locate 
o r contact the schoo l principal, principal's designee or Aspire counsel before releasing the student. 

Rev. 8/ 11 Aspire Schoo l Safety Pla n p. 2 of29 

• 



Visitors Policy 
As pire encourages interested members o f the communi ty to visit our schools. To avoid potential 
disruptions to learning, to provide visitors with the information they need, and for the safety of 
students and staff, ALL visitors should regi ter immediately upon entering any school building or 
grounds. Visitors shall sign in at the beginning of their visit, receive a visitor badge, and sign out at 
the end of their visit. Students from other schools as well as students who have ended their school 
day are not to be on campus unless accompanied by parents / guardians or with the permission of the 
site administrator. 

In registering as a visitor, the sign-in form should include spaces for the foll owing in fo rmation 

• N ame; 
• His/her purpose fo r entering school grounds; 
• D estination w ithin the school 

• Time in and out 

A.this/her discretion, the principal, office manager or designee may also request 

• proof o f identi ty 

• address 
• occupation and company affiliation 
• age (ifless than 21); and any other information consistent with law. 

Parents and guardians visiting during the school day fo r any purpose other than picking up at or 
dro pping off a child at th e beginning or end of the school day as part o f the normal school day 
schedule should al so be reques ted to sign into the visitor log or a special log fo r parents. This 
applies to parents and guardians who are picking up a student early (e.g. fo r a medical reason) or 
dropping off a student late (e.g. tardy), as well as parents and gu ardians who are on campus to 
volunteer in their child 's classroom. 

Aspire employees from school campuses and the H ome Office are strongly encouraged to notify the 
office manager and principal upon arrival and should wear badges signifying that they are Aspire 
employees. H owever, fo rmal visitor registration is at the discretion o f the school principal or 
design ee. 

VIP Visitors accompanied by any Aspire management team member (Vice-Pres ident level and above 
only) may be reques ted to register as a visitor at the discretion of the atcompanying Aspire 
management team member. 

Students no t enrolled at the school who wish to use the school grounds fo r recreation during the 
school day are, at the discretion o f the principal, also subject to Aspire's visitor policy. 

The principal or des ignee may refus e to register any visitor if he or she reasonably concludes that the 
visitor's/ outsider's presence would disrupt the school, students or employees, would result in 
damage to property, or would result in the distribution or use of a contro lled substance. (Penal 
Code 627.4). 

Rev. 8/ 11 Aspire Schoo l Safety Pla n p. 3 of29 



The principal or des ignee may request that a visitor/ ou ider who has failed to register, or whose • 
registration privileges have been denied or revoked, to promptly leave school grounds. If necessary, 
the principal or designee may call the local police to enforce the departure of the visitor/ outsider. 
When a visito r/ outsider is directed to leave, the principal or designee shall inform the 
visito r/ outsider that if he or she reenters the school within seven (7) days, he o r she will be guilty of 
a misdemeanor and subj ect to a fine and / or imprisonment. (Penal Code 627.7) . 

All schools shall in fo rm parents annually about the school's policies regarding visitors/ outsiders, and 
remind parents that to maximize safety and securi ty they should also register when visiting the 
school. 

T his visito r/ outs ider policy is subj ect to the further terms and conditions contained in Aspire's 
Registered Sex Offender Policy, set fo rth below. 

Fingerprinting Policy 
For the protection of students, Califo rnia State law requires criminal background checks fo r all 
public school employees, as well as any individual working alone with minors in a school setting. In 
mos t cases, fingerprinting is completed with a "Live Scan" machine which takes an electronic 
picture o f the fingerprints (ra ther than using an ink pad). The fingerprints are then compared to the 
Federal Bureau o f Inves tigations (FBI) and / or D epartment o f Justice (DO]) databases . 

~Pho should be fi11gerprintecl 
All new school site employees must be fingerprinted and cleared before they beg-in wo rk. • 
Individuals who were previously fingerprinted when they wo rked in another school district must be 
fingerprinted again to ensure that Aspire is no tified if the person subsequently commits a felony or 
misdemeanor. 

In addition, any volunteers who have tl1e occas ion to be alone with an Aspire pupil while not in the 
presence of a credentialed Aspire employee must receive fingerprint clearance prior to volunteering 
on campus. Volunteers do not have to be fingerprin ted only if they are wo rking under the direct 
and continual supervision of a credential ed school employee in the same room, and will have no 
occasion to be al one with an As pire pupil. This policy also applies to parents /guardians of spire 
students who volunteer at the school and may have the occasion to be alone with an Aspire pupil 
o tl1er than their own child . 

The actual background check depends on the individual 's residency history. If the individual has 
resided in the state of Cali fo rnia fo r more than 5 years, only DOJ check is required. If the individual 
has res ided in tl1 e state o f Cali fo rnia for less tl1an 5 years, DOJ and FBI checks are bo th required. 

Note that most DOJ background checks take less than seven days, sometimes more. FBI 
background checks take considerably longer. Individuals who wish to work or volunteer at Aspire 
schools should plan to get fingerprinted as quickly as possible to avoid delays in commencing work 
or volunteer activities . 

fFho pqys for fi11gerprinting 
As pire pays for Live Scan (fingerprinting) services fo r employees, using school general funds. 
Volunteers are requested to cover the cos t of their own fingerprinting. If a po tential volunteer is 
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not able to pay fo r such fingerprinting, then the cos t of the fingerprinting may be paid by the 
school's boos ter club. If that enti ty does no t have fund s available, the cost will be paid by Aspire 
Home Office. 

Please see complete Fingerprinting Po licy & Procedure fo r specific detai ls about how to get 
fingerprinted. 

Registered Sex Offender Policy 
For the protection of pupils while they are traveling to and from school, attending school, or at a 
school-related activity, principals and their designees should respond appropriately when apprised of 
information that a registered sex offender resides or works within two (2) miles o f an Aspire school, 
or o therwise may be likely to attempt to visit an Aspire school fo r any reason whatsoever. 

In acco rdance with "Megan's Law' ', the principal or designee shall notify parents/gu ardians annually 
of the availability o f the CD -ROM from local law enfo rcement reg-arding registered sex offenders, 
and recommend that they utilize the information contained on the disk, and that information about 
reg-is tered sex offenders may be obtained from the California Attorney General's Megan's Law 
website, found at http://meganslaw.ca .gov, (Penal Code 290.4 and Parra Act), subj ect to the 
disclaimer found on said website. 

As pire and its employees shall be immune from liabili ty fo r the good fai th dissemination of sex 
offender information so long as the dissemination is in the manner and to the extent authorized by 
law. (Penal Code 290). 

When a school has received info rmation about a registered sex o ffender from any source, the 
principal or design ee may, on a case-by-case basis, notify staff, including but not limited to, campus 
supervisors, bus drivers, staff who may be involved in visitor/ outsider registration, and teachers. If 
the principal or designee in fo rms any staff member o f the information about a registered sex 
offender, the principal or des ignee shall also info rm the staff member of the following: 

a) Aspire schools will share public registered sex offender information with staff members o f a 
particular school to ass ist in identifying a danger; 

b) Any person who uses registered sex offender in fo rmation to commit a felony will be subj ect 
to criminal penalties; and 

c) Staff is no t permitted to notify any parents or any o ther members of the community of any 
info rmation received pursuant to this policy without the written permission of the principal 
or designee. 

If a suspected regis tered sex o ffender is seen on or nearby school gro unds, and is not a parent or 
guardian of a pupil at the school, staff members shall immediately in fo rm the principal or design ee. 
When the principal or designee receives information that a suspected registered sex offender may be 
on or nearby school grounds or around any pupil, he or she will determine whether the suspected 
reg-istered sex offender has received written permission fo r the entry onto school grounds, is a 
parent or guardian of a pupil at the school, and if possible, is actually a registered sex o ffender. Any 
such registered sex offend er who does not have written permission fo r the entry onto school 
grounds or is not a parent or guardian of a pupil attending the school will be promptly directed to 
leave by the principal, who will notify law enforcement immediately. Law enforcement will 
determine if the registered sex o ffender is in violation of parole or probation conditions. 
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If a school learns or is noti fied that a registered sex offender is a parent/guardian o f one or more • 
pupils who attend the school, the principal or designee hould attempt to schedule a meeting with 
the parent/guardian for the fo llowing purposes: 

a) To establish a positive, cooperative working relatio nship to d1e extent possible; 
b) To discuss d1e incident(s) leading to d1 e registration requirement, (Aspire recognizes tl1at the 

parent/ gu ardian is no t required to discuss any criminal or personal history with 
representatives o f !\.spire); 

c) To explai n the limitations placed upon the parent's/guardian's participation in school 
programs, ac tivities or visits, as specified in d1is policy; 

d) T o advise tl1e parent/gu ardian that d1e regulations limiting his/her access to chlldren at 
school will be strictly enfo rced wid1 the assistance of law enfo rcement personnel, if required; 

e) T o develop joint strategies witl1 the parent/guardian fo r "normalizing" the educational 
experience of his/ her children to the fullest extent possible; and 

f) To be advised of any judicial res training orders or conditions of pro bation or parole that 
may limit tl1e parent's/gu ardian's abili ty to participate in school ac tivities . 

This meeting shall be held on school grounds unless there is a concern for the safety or welfare o f 
pupils or staff, and in du t event, it may be held at a location within the principal's or designee's 
discretion. If this meeting wid1 the parent is not held, the principal or designee shall notify the 
parent/gu ardian in writing of d1 e information contained in d1is policy. !\.spire recognizes the 
fo llowing rights of d1e parent/guardian to participate in his/her child 's education: 

a) To trans port his/her child to and fro m school; • 
b) To attend regu larl y scheduled parent conferences witl1 the teacher, principal or o tl1 er school 

o fficial; and 
c) To attend a regu larly scheduled school program or ac tivity in which tl1 eir child is a 

participant. 

The parent/guardian may not extend their presence at school beyond what is reasonable to exercise 
the afo resaid paren tal rights, and to that end, a registered sex o ffender shall no t: 

a) Serve as a school or class volunteer; 
b) J\.ct as a chaperone on a school fi eld trip; 
c) Be in the presence o f children fo r any reason od1er d1an for tl1e parent rights stated herein; 

and 
d) Make individual contact wid1 any student o d1er d1an his/her own while at school or during a 

school activity. 

Staff shall provide observation and / or supervision of a parent/ guardian registered sex offender who 
is visiting a school or participating in a school activity defined herein. 

When a parent/guardian is a registered sex offender, the school will make an effort to preserve the 
confidentiality of information obtained pursuant to the Megan's Law notification process to the 
full est degr ee possible. School officials may share relevant info rmation with employees as needed 
but will not share the in fo rmation with unauthorized employees, other parents or with d1e 
community at large. In order to avoid a breach o f confidentiality, copies of forms, materials or 
information distributed or used in connection with tl1e implementation of this policy should be • 

Rev. 8/ 11 Aspire Schoo l Safety Plan p. 6 of29 



coll ected and / or des troyed. Under no circumstances is it appropriate to post notices, photographs, 
or the identi ty o f a parent/ guardian registered sex offender on school bulletin boards. 

All schools shall inform parents annuall y about the existence o f this policy regarding registered sex 
offenders. All schoo ls shall cooperate to the fullest extent possible with local law enfo rcement fo r 
receiving, communicating and disseminating information concerning registered sex offenders. 

OTE: Pursuant to Penal Code 290(q), any person who uses regis tered sex offender info rmation to 
commit a felony will receive a five-year state prison term; any person who uses regis tered sex 
offender information to commit a misdemeanor will be fin ed at leas t $500 and not more than $1000. 

EMERGENCY PREPAREDNESS 

Every school should have emergency preparedness procedures readily on hand, including a list of up 
to date emergency contact numbers. This info rmation should be discussed and disseminated before 
school starts, ideal ly at an all school staff meeting just when the teachers return to duty. 

Drills 
It is the principal's responsibili ty to schedule emergency drills th roughout the year, and record the 
date and time o f each drill. T he Office Manager may be as ked to help out. Those drills are: 

• Fire Drill: At least once per quarter, a fire dri ll should be conducted in which all pupils, 
teachers, and o ther employees are required to vacate the building. 

• Civil Defense Drill: A Civil D efense Drill should be conducted at least twice each school 
year fo llowing the (school's or Aspire's) Civil D efense Procedure. 

• E arthquake Duck & Cover Drill: T his dri ll should be perfo rmed twice per school year. 

• Major Disaster Drill: This dri ll should be perfo rmed tw ice per school year so personnel 
are oriented to the (School or Aspire) Major Disaster Plan. 

Civi l Defense Procedures 
Civil defense procedures are es tablished to promote the safety of children and adul ts during a period 
of civil emergency. The local Civil D efense and Disas ter Council is res ponsible for coordinating 
disaster planning among the cities in your area. It is th rough this coo rdination that info rmation and 
warning notifications are communicated. An E mergency Warning Sys tem, which includes sirens 
stra tegically pos itioned throughout the school's county, becomes the major Civil Defense alarm. 

In addition, schools will receive warning through telephone communications from the local county 
o ffice. 

Alert Signals 
T he ability to res pond quickl y and effi cientl y when a major disas ter strikes is important so tlut we 
are to provide pro tection fo r students and school sta ff. In order to be better prepared, the staff, 
students and parents should be informed of their responsibilities fo llowing a major disaster. 

At the sound of the "Alert" signal: 
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};> Al l students in transit between classrooms in re trooms, etc., w ill walk to their ass igned 
classroo ms. 

};> Children on the playground or li brary will return to their ass igned classrooms. 
};> Each teacher will stay in the classroom with his / her students. 
};> Each custodian will report to the school office for instructions. 

At the sound of the "Take Cover" signal: 
};> Students will pos ition themselves under desks or tables. 
> Students on the playground or out of doors will drop, face down on the ground. 
};> Open all doo rs; leave windows as they are. 
};> The teacher should be ready with stories, songs, guessing games, etc., in case of an extended 

wai ting period. 

At the "All Clear" signal: 
};> Children will resume their regular class activities . 
::;.. When a building is unsafe to resume classroo m instruction or if the situation has made the 

streets\and sidewalks hazardous, the superintendent (or design ee) will declare the premises 
unsafe. 

::;.. If an evacuation is found necessary, the principal will pos t on a conspicuous place, the new 
location o f the students. A notice or letter to parents designating a site as well as procedures 
should be included in the first day packet going home with students. 

Staff Responsibilities 
In the event of a disas ter or civil defense alert, individuals on the school site have the fo llowing 
responsibilities: 

Principal 
> Sound appropriate alarm to evacuate building (fire drill) or t:'lke cover within the building 

(civil defense). 
» Following fire drill procedures, check the building to ensure that all students, personnel and 

visitors have evacuated die building. 
};> Provide fo r administration of first aid and request odier emergency assistance as needed . 
};> Keep die H ome Office and your local county o ffice in fo rmed and, if necessary, set up a 

telephone communications at a nearby residence or business. 
» Give directions to police in search clearing procedures and take full responsibili ty for search. 
};> Co'brd inate supervision of s tude~ts and al l clean-up or securi ty efforts. 

\ 
Teachers 

1 

» Carry out appro priate emergency procedures to ensure the safety and welfare of students. 
» Supervise children and maintain calm and order. 
» Make sure you have access to the classroo m copy o f die students' emergency cards. 

Office Manager 
};> Assist and take direction from die principal. 
» Make sure first aid supplies are handy in case diey are needed. 
};> Carry out o ther duties as ass igned. 
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Custodia! E11gineers 
Shut off the valves fo r gas, water, electricity and air cond itioning (if necessary). 
Open all gates and doors to assembly and e:s: it areas . 

Aides, Volunteers a11d Other Adults 
Should ass ist teachers working with students to keep them safe, orderly and comfortable. 
Be on cal l for Administrators' requests. 

CoJ?mmniry Council 
In advance o f emergencies, the Community Council should ensure the fo llowing emergency supplies 
are stored: 

Student Emergency Packets (1 per student) 
2 quarts o f water 
Solar blanket 
Food for two days 
Note from parents with emergency instructions 

School E mergency Supplies: 
First aid kits 
Flashlights 
Batteries 
Radios 
Megaphone 
Walkie-talkies 

Emergency Procedu res 
All classrooms should have emergency exit charts posted near the door(s) . In the case of an 
emergency, every adult should be aware of his/her role and res ponsibilities and fo llow these 
procedures: 

1. Principal assesses the situation. 
2. Principal noti fies al l staff members o f the emergency via PA, fire alarm, and/ or megaphone. 
3. Assigned person calls 911. 
4. Assigned person no tifies APS headquarters . 
5. Principal o r ass igned person meets with emergency crews. 
6. Assigned person(s) ensures all classrooms, hallways and restrooms on first fl oor are emp ty 

after escorting students their students to ass igned location. 
7. Ass igned person(s) ensures all classrooms, hallways and res trooms on second floo r are 

empty after escorting students their students to ass igned location 
8. Assigned person(s) ensures the cafeteria and gym are empty. 
9. Assigned person(s) greet, o rganize and comfort students outside the building. 
10. Each teacher takes role and Lead T eachers pick up the names of any miss ing students and 

report these names to the emergency crew chief and the Principal. 
11. Assigned person(s) will direct students who need first aid to an assigned location. 
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12. Principal determines, in consultation with the emergency crews, whether to r lease students • 
to their homes or to return students to classes and makes announcement via megaphone. 

13. If students and staff are dismissed fo r the day, an assigned person(s) will be res ponsible for 
securing the building ag-ainst vandalism and theft. 

14. All classroom teachers will ensure that students are released to guardians' care. 
15. In the case that counseling services are subsequently needed by any students, the Principal 

and an ass igned person w ill coordinate tl1at effort. 
16. In the case tl1at media coverage is an issue, Principal and an ass igned person will control and 

organize press releases and media requests . 

First Aid 
The First .A.id area should be located at an ass ign ed place and properly stocked at all times . 
The First Aid team wil l consist o f individuals ass igned by tl1 e principal or des ignee. 

DISASTER PLANS 
Whenever there is any type o f disaster, t11e primary concern is the safety o f tl1e students. The 
fo llowing general guidelines w ill o ffer ass istance in a variety of disaster situations. Each teacher 
should also display Disaster Plan guidelines prominently in each classroom. 

Fire 
1. Principal, custod ians and/ or office manager will determine the location of tl1e fire. • 
2. Office manager will phone 911, picks up emergency card binder and student medication and 

leaves the building prepared to phone parents o f any injured child. 
3. Custodian or principal will sound the fire alarms. 
4. Staff will fo llow emergency procedures previously described. 
5. Students should leave the room in a single file, walk briskly but carefull y, and stay in tl1eir 

class group when tl1ey reach tl1eir designated spot. 

Earthquake 
If indoors: 

1. All drop down to the floor and duck and cover. 
2. Turn away from windows. 
3. Take cover under a desk or table or against an interior wall. 
4. Cover head witl1 arms or hold to tl1e cover and be prepared to move with it. 
5. Hold tl1 e position until the ground stops shaking. 
6. When initial shaking stops, principal or office manager sounds alarms to evacuate the 

building. 
7. Staff to follow emergency procedures previously described. 

If outdoo rs: 
1. Move away from buildings, poles and overhead wires. 
2. Lie down or crouch low to the ground. 
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3. Look out for dangers that demand movement. 
4. Be prepared to duck and cover again due to after shocks. 
5. Staff to fo ll ow emergency procedures previously described. 

Flood I Severe Weather 
Warnings of severe weather are usually received via public radio or the State Warning Center. If 
time and conditions permi t, students may be sent home. However, if the weather conditions 
develop during school hours, without sufficient warning, students should be held at school. 

The principal will assess the situation and make an announcement over the PA or megaphone to A) 
evacuate, B) stay in classes or C) release students to go home. 
See emergency procedures previous ly described for evacuation directions. 

Electrical Failure 
1. Principal and /or custodian notify the electrical company (PG&E) at 800-743-5000. 
2. Office staff and classroom teachers turn o ff computers and other equipment that might be 

damaged by a power surge when the service is resto red . 

Gas Line Break 
1. Principal and / or custodian notify PG&E. 
2. Principal and / or custodian notify the Fire D epartment. 
3. Staff to fo llow the emergency procedures previously described. 

Water Main Break 
1. Principal and / or custodian notifies the water department. 
2. Custodian shu ts off water. 
3. Principal or notifies the police. 
4. Principal determines if it is necessary to fo ll ow the emergency procedures on page 6 to 

evacuate students and staff. 

Water Contamination 
1. Instruct teachers to move students away from drinking fountains and sinks. 
2. Notify school office and APS headquarters. 
3. Have custodian turn off pressure to drinking fountains and sinks. 

Chemical Spill/ Incident 
If Indoors: 

1. Block or rope off area - DO NOT TOUCH ANYTHING. 
2. Evacuate room and TURN OFF air conditioning system. 
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3. Notify school office and H ead Custodian of the incident - contact 911 if necessary. 
4. H ead Custodian should check for chemical safety da ta to determine clean up procedure. 

If O utdoors: 
1. Upon hearing of a chemical leak (usually from the fire department or other city office) the 

principal will determine if students should be evacuated. 
2. Move away from buildings, poles and overhead wires. 
3. Close doo rs and windows and TURN OFF air conditioning sys tem. 
4. If it is necessary to leave the site, move crosswind, never more directly witl1 or against ilie 

wind which may carry fumes. 
5. G ive first aid. 
6. Staff to fo llow tl1e emergency procedures previously described. 

Lockdown/Shooting Incident 
If a shoo ting takes place tl1e first prio ri ty is to shelter students and staff. On hearing shots or an 
announcement from Principal: 

1. T eachers close and lock all classroom doors and windows immediately. 
2. Teachers take ro ll. 
3. T eachers calmly direct students to duck under their desks . 
4. Principal calls 9l 1. 
5. Principal ass igned person ensure students are not in the hallways or bathrooms. Students 

fo und in these areas are immediately esco rted to a secure classroom or o ffice. 
6. Offi ce personnel close and lock all o ffice doors and windows immediately. 
7. Nobody leaves their secure sites until emergency crew members esco rt tl1em to safety. 
8. Assigned person(s) will control and organize media. 
9. Assigned person(s) will ensure tl1at counseling services are available as soon as possible. 

Bomb Threat 
T here are two primary ways a bomb tl1reat may arise. One is tl1rough a phone call or written letter 
in which a bomb is discussed. The o ilier is th rough a citing of a suspicious object. T hreats should 
be handled quickly and efficiently as if tl1ey were real and life threatening. 

If there is a phone cal l or written tl1reat of a bomb on campus, tl1e person who took the call o r read 
the no te will: 

1. Notify Principal immedia tely. 
2. Try to obtain in formation from the caller such as where the bomb is, where it is set to 

explode, what it loo ks like, w hat kind of bomb it is, why it is tl1 ere and who tl1e caller is. 
Note any identifying features about the caller (i.e. gender, speech patterns) . 

If iliere is a citing o f a suspicious object, ilie person would: 
1. Notify Principal immediately. 
2. D o not touch ilie ob ject but note any identifying features to describe it to the Principal and 

emergency crews. 

In all cases: 
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1. If Principal determines to evacuate, ta ff fo llows emergency procedures previously 
described. 

2. Before emergency crews are on campus, do not search for any bomb, or explosive. Search 
only fo r people who should be evacuated. 

3. If you see any suspicious obj ect, steer clear of it and report it to the Principal and the 
emergency crew chief. Follow all emergency crew and bomb squad directives . 

4. Use radios, walkie-talkies and phones only if absolutely necessary as the frequencies may set 
o ff the bomb(s). 

Explosion 
If indoors: 

1. All drop down to the fl oor and duck and cover. 
2. Turn away from the windows. 
3. Take cover under a desk or table or against an interior wall. 
4. Cover head with arms of hold to the cover. 
5. H old the position until directed to the building. 
6. Staff to fo ll ow the emergency procedures previously described. 

If outdoors: 
1. Move away from building-s , poles and overhead wires. 
2. Lie down or crouch low to the ground. 
3. Look out fo r dangers that demand movement. 
4. Staff to fo llow emergency procedures previously described. 

Death / Suicide 
1. Principal will be notified in the event o f a death or suicide on campus. 
2. Assigned person(s) will phone 911. 
3. Assigned person(s) will phone APS headquarters. 
4. Principal will no ti fy teachers to keep students in their classrooms until in fo rmed otherwise. 
5. Ass igned person(s) will control and organize media. 
6. Assign ed person(s) will no ti fy relatives where the victim(s) have been taken and not divulge 

unnecessary details. 
7. Assigned person(s) will ensure that counseling services are available as soon as possible. 

Intruders / Vicious Animals 
1. Call the school main o ffi ce and office staff will check out the situation and take appropriate 

ac tion (i. e., contact Police or animal control agency). 
2. Administration should initiate a code to alert staff of a potential suspicious intruder. 
3. Keep the students in the classroo m until the threat is cleared. 
4. Implement shelter in place if necessary; lock classroom doors and windows, move away 

from windows, draw curtains, remain silent. 
5. Notify office of who is with you, if possible. 
6. All students outside of the building are to be quietly and cautiously led into tl1e building. 
7. Wait fo r furtl-1er instructions from administration and / or police/animal agency. 
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SCHOOL UNIFORMS 
Aspire policy requires all students at Aspire school to wear uniforms, beginning in t11e 2005-06 
schoo l year. Aspire Public Schools is committed to create a culture o f academic rigor in our schools. 
A uni fo rm dress code encourages this atmosphere. Implementation of this policy w ill reduce 
distractions and disruptions caused by clothing, mal<e economic disparities bet\veen students less 
obvious, minimize t11e use of clothing to signal gang affiliation and o t11er ri sks to student safety, and 
promote s tudent achievement and create an o rderly learning environment. 

• Uniform selection: The specific uniform (i.e. colors and other specifications) will be determined 
by the school site with consideration fo r feeder schools. 

• Support for needy families: Each school will designate philanthropy o r general funds to support 
families who may need ass istance in meeting t11 e unifo rm requirements. 

• Exceptions: Because As pire schools are schools of choice, t11ere will be NO exemptions for 
students. 

STUDENT DISCIPLINE 

• 

Aspire believes tlnt one of the major functions of education is the preparation of you th for 
responsible citizenship. Aspire shall foster a learning environment t11at reinforces self-discipline and 
the acceptance of personal responsibility. In add ition, As pire shall work with students and fami lies 
to provide a sa fe school environment that provides students w it11 the opportuni ty to have a quality • 
education. 

The following policies and procedures are des igned to guide Aspire schools and personnel in deal ing 
with student discipline iss ues, while providing students and parents with a clear set o f expectations 
reg-arding student behavior and an unders tanding o f the consequences of misconduct. 

As provided in As pire charter petitions, the policies and procedures for suspension and expulsion of 
Aspire students set fo rtl1 in t11is document compl y with t11 e policies and procedures identified in t11e 
California Education Code. These policies and procedures will be periodically reviewed and t11e lists 
o f offenses fo r which students are subject to suspension or expulsion will be modified as necessary. 

These policies and procedures will be en fo rced fairly, uni fo rmly, and consistently wit11out regard to 
sex, et11nic group, religion, se:xual orientation, color, race, national origin and physical o r mental 
disab ility 

Discipline in General 
Each school should develop a process fo r handling, and if necessary escalating, individual cases of 
student misbehavio r. Strategies may include but are not limited to: 

• Relocating the student's desk to a different part of the classroom; 

• Assigning different o r additional work appropriate to the infraction; 

• Utilizing a peer media tion or student conflict resolution program; 

• Individual conversation with the classroom teacher about behavior and consequences; 
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• Utilizing a written referral framework; 

• D esignating selected classrooms and teachers (typically, lead teachers or advisors) as places 
fo r " time out"; 

• Referring students to the principal or a design ee; 

• Contacting parents/gu ardians; and/or 

• Requiring the student to attend before /afte r school detention or Saturday detention; 
All Aspire employees w ill report unmanageable or unusual behavior of students to the school 
principal or des ignee as soon as poss ible. The school principal or designee shall inves tigate the 
report and exercise his or her discretion for purposes of notification of parents, legal guardians, law 
enfo rcement, or local child pro tection services. 

Suspension 
Suspension is the temporary removal of a student from class instruction fo r adjustment or 
disciplinary reasons. A suspension does not mean any of the following: 

l. Reassignment to another class at the same school where the student will receive continuing 
instruction fo r the school day. 

2. Referral to an advisor ass igned that role by the Principal . 

\\!hile on suspension from school, the student is not to loiter on or about any school grounds at any 
time, nor to attend any Aspire activity at any time, no matter where such activity may be taking 
place. Violation may result in further disciplinary ac tion. 

Except in cases where suspension for a first offense is warranted in accordance with law, each 
school site shall consider suspension from school only when other means have not been successful 
or where the student's presence would constitute a danger to persons or property or seriously 
disrupt the educational process . 

Authority to Suspend: 
1. A teacher may suspend a student only from his/her class room for the day of the suspension 

plus tJ1e fo llowing school day. 
2. The Principal or his/her designee may suspend a student from class, classes or the school 

campus for a period not to exceed five school days . 
3. T he Superintendent or his/her designee may extend a student's suspension pending final 

decision by the As pire Board of Directors - Executive Committee ("Aspire Executive 
Committee") on a recommendation fo r expulsion. 

4. A Special E ducation student being considered for expulsion may be suspended for ten (l 0) 
consecutive days pending assess ment and an IEP Team meeting. T he suspension may also be 
extended pending final decis ion by the Aspire Executive Committee on a recommendation fo r 
expulsion. 

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to 
school activity or school attendance occurring witJ1in a school under the jurisdiction of the Chief 
Executive Officer or principal or occurring within any otJ1er school district. A pupil may be 
suspended or expelled for ac ts tJ1at are enumerated in die section and related to school activity or 
attendance tJ1at occur at any time, including, but not limited to any of the foll owing: 

• While on school grounds. 
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• While go ing to or coming from school. 

• During the lunch period whether on or off the campus. 

• During, or while going to or coming from, a school sponsored ac tivity. 

Grounds for Suspension and Expulsion 
The fo llowing info rmation is provided in order to provide unifo rmity within Aspire in matters o f 
student misconduct requiring disciplinary action. T he fo llowing offenses constitute grounds fo r 
suspension and expulsion and require po lice notification fo r the gr ade levels indicated: 

• Physical Injury: Caused, attempted to cause, or threatened to cause physical inju ry to another 
person (Ed. Code 48900 (a)(l )) or willfully used fo rce or violence upon the person of another, 
except in self-defense. (Ed. Code 48900(a)(2)) No tification to police required fo r students in 
grades K-12. 

• Weapons, Explosives, Dangerous Objects: Possessed, sold, or otherwise furni shed any 
firearm, knife, explosive, or o ther dangerous object, unless, in the case of possession of any 
obj ect of this type, the pupil had obtained wri tten permission to possess the item from a 
certificated school employee, which is concurred in by the principal or the designee of the 
principal. (Ed.Code 48900(b)) Notification to po lice required fo r students in grades K-12. 

• Controlled Substances/ Alcohol: Unlawfull y possessed, used, sold, or o therwise furnished, or 
been under the influence o f, any controlled substance listed in Chap ter 2 (commencing with 
Section 11053) of Division 10 of the H ealth and Safety Code, an alcoholic beverage, or an 
intoxicant of any kind. (Ed.Code 48900(c)) Notification to police required fo r students in gr ades 
K-12. 

• 

• Substances in Lieu of Controlled Substances: Unlawfully offered, arranged, or nego tiated to • 
sell any contro ll ed subs tance listed in Chapter 2 (commencing with Section 11053) of Division 
10 o f the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, and then 
either sold, delivered, or otherwise furnished to any person another liquid, substance, or material 
and represented the liquid, substance, or material as a contro lled substance, alcoholic beverage, 
or intoxicant. (Ed.Code 48900 (d)) No tification to police required fo r students in grades K-12. 

• Robbery or Extortion: Committed or attempted to commit ro bbery or extortion. (Ed.Code 
48900(e)) Notification to police required fo r students in grades K-12. 

• Damage to Property: Caused or attempted to cause damage to school property or private 
property. (Ed. Code 48900(f)) No tification to police required fo r students in grades K-12. 

• Theft of Property: tole or attempted to steal school property or private property. (Ed. Code 
48900(g)) Notification to police required fo r students in grades 4-12. 

• Tobacco: Possessed or used tobacco, or any product containing tobacco or nico tine products, 
including, bu t not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless 
tobacco, snuff, chew packets, and betel. However, this section does not prohibit use or 
possession by a pupil of his or her own prescription products. (Ed.Code 48900(h)) 

• Obscenity /Profanity: Commi tted an obscene act or engaged in habitual profanity or vulgarity. 
(Ed.Code 48900(i)) 

• Drug Paraphernalia: Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 
any drug paraphernalia, as defined in Section 11014.5 of the H eal th and Safety Code. (Ed.Code 
48900G)) o tification to police required for students in grades K-12. 

• Disruption/Defiance: Disrupted school activities or otherwise willfully defied the valid 
authori ty of supervisors, teachers, administrators, or o ther school personnel engaged in the • 
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perfo rmance o f their duties. (Ed.Code -+ 900(k)) Notification to police required for students in 
grades K-12. 

• Received Stolen Property: Knowingly received stolen school property o r private property. 
(Ed.Code 48900(1)) No tification to police required fo r students in gr ades 4-12. 

• Imitation Firearm: Possessed an imitation firearm. (Ed. Code 48900(m)) No tification to po lice 
required fo r students in grades 4-12. 

• Definition if Imitation Firearm: a replica of a firearm that is so substantially similar in physical 
properties to an existing firearm to lead a reasonable person to conclude that the replica is a 
firearm. (Ed.Code 48900(m)) 

• Sexual Assault/Sexual Battery: Committed or attempted to commit a sexual assault as defined 
in Section 261 , 266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual battery as 
defined in Section 243.4 of the Penal Code. (Ed.Code 48900(n)) Notification to po lice required 
fo r students in grades 4-12. 

• Definition ef S e,'<.-ua! Assault: includes rape, various types of se:i-..'Ual abuse, and lewd and lascivious 
conduct. (Penal Code 261 , 266c, 286, 288, 288a, 289.) 

• Definition ef S e,"<ua! Battery: the touching o f an intimate part of another person, if the touching is 
against the will of the person touched, and is fo r the specific purpose o f sexual arousal, sexual 
gratification, o r sexual abuse. (Penal Code 243.4.) 

• H arassment of Witness: H arassed, th reatened, o r intimidated a pupil who is a complaining 
witness or w itness in a school disciplinary proceeding fo r the purpose of either preventing that 
pup il from being a witness o r retaliating against that pupil for being a w itness, or both. (Ed.Code 
48900(0)) 

• Sexual H arassment: Committed sexual harassment. (Ed.Code 48900.2) 

• Definition ef S ex:ua! Harassment: an act which, upon review of a reasonable person of the same 
gender as the victim, is determined to be sufficientl y severe or pervas ive so as to cause negative 
impact o n o n e's academic p e rformance o r to create a n intimida ting, h o sti le o r o ffensive 

educational environment. No tification to police required for stud en ts in grades 4-12. 

• Llmitatio11: Se:i-..'Ual harassment must be unwelcomed by the recipient in order to constitute a 
violation of E ducation Code 48900.2. 

• Llmitation: Only students in grades 4-12 are subj ect to suspension fo r se:i-..'Ual harassment. 

• H ate Violence: Caused, attempted to cause, threatened to cause, or participated in an act o f 
hate vio lence. (Ed.Code 48900.3) To tification to police required fo r students in grades K-l 2. 

• Definition ef H ate Violence: tli e use of force or threat of fo rce to intimidate a person in the exercise 
o f a constitutional or statuto ry right, or damage or destruction o f property for the purpose o f 
intimidating o r interfering with a person because o f tliat individual's " race, color, religion, 
ancestry, national origin, disabili ty, gender, or sexual orientation." 

• Intentional H arassment: Created a hos tile educational enviro nment (Ed.Code 48900.4) 

• Definition ef I11te11fiona! H arassment: engaging in harassment, threats or intimidation, directed against 
a student or group of students, that is suffic ientl y severe or pervasive to have tli e actual and 
reasonably expected effect of materially disrupting a classroom, creating substantial disorder, and 
invading tlie rights of tlie students or group of students by creating an intimidating o r hos tile 
educational enviro nment. 

• Terrorist Threats Against School Officials and/ or Property: Committed a terroristic tlireat 
against school o fficials, school property or both cl.Code 48900.7) 
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o Definition efTerrorist Threat: includes any sta tem ent, whether w ritten or o ral, by a person • 
who w illfully threatens to commit a crime which will result in: 

• deatl1 
• great bodily inju ry to an o tl1er person, o r 
• property dam age in excess o f one tl1ousand dollars ($1,000.00), 
• w itl1 tl1e specific intent tl1at tlie statem ent is to be taken as a tl1reat, even if there 

is no intent o f actually carrying it out, which, on its face and und er the 
circumstances in w hich it is made, is so unequivocal, unco nditional, immediate, 
and specific as to convey to the person tl1reatened a gravity o f purpose and an 
immediate prospect o f execution of the tl1reat, and tl1ereby causes tlut person 
reasonably to be in sustained fear fo r: 

• his o r her own safety, 
• his o r her immediate famil y's safety, 
• tl1e protection o f school property, and / o r 
• tl1e personal property o f tl1e person threatened or o f his or her immediate family. 

• Electronic Signaling Device: P ossessed elec tronic sign aling device, including cell phones and 
pagers w hile o n school grounds while a ttending school sponsored ac tivities o r w hile under tl1e 
supervision and contro l o f school employees (Ed. Code 48901.5) 

• Hazing: E ngaged in hazing ac tiv ities o r any ac t tl1a t causes o r is li kely to cause personal 
humiliation o r disgrace (Ed.Code 32050-32052) 

• Vandalism/Malicious Mischief: D efaced, damaged o r destroyed any school property 
including, books, supplies o f al l kind s, equ ipment, bu ildings and grounds. 

• Note: Parents can be held financially liable fo r damages up to $10,000 and shall also be liable fo r • 
tl1e am ount o f any reward no t exceeding $10,000 pursuant to Sectio n 53069.5 o f tl1e 
G overnment Code (Ed. Code 48904) . 

See complete Sttspension/Expu!sion Poliry and Procedures for steps taken in cases requiring suspension and appeals 
process. 

Expulsion 
Expulsion is tl1e involun tary removal o f a student from a ll schools and programs of Aspire fo r an 
extend ed period o f time fo r ac ts o f specified misconduct. Except fo r single acts o f a gr ave nature, 
expulsion is used o nly w hen tl1ere is a history o f misconduct, w hen o tl1 er fo rms o f discipline, 
including suspension, have failed to bring a bout proper conduct, o r when tl1e student's presence 
causes a continuing danger to o tl1er students. Final ac tion is only taken by vote of tl1e Aspire Board 
o f Directo rs -Executive Committee ("Aspire Executive Committee") . 

In tl1e event that a student is recommended for expulsion from Aspire, he o r she is entitled to a 
hearing and, amo ng other tl1ings, advance w ritten no tice o f the rights and responsibilities 
enumerated in E ducatio n Code section 4891 8. Written no tice o f tl1ese due process rights shall be 
provided at least 10 days in advance of tl1e date set fo r the hearing. (Ed. Code 48918) 

Expulsion proceedings fo r a currently identified Special E ducation student require additional due 
process procedures. Aspire w ill follow all due process procedures fo r Special E ducatio n students 
included in this document and in tl1e Education Code. 
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While under expulsion, a student cannot enroll in another California school district without approval 
of that district' s Board of Educa tion. Certain expell ed students may enro ll only in Juvenil e Court 
Schools, County Communi ty Schools, or Di trict operated Community Day Schools (AB922) during 
the duration of the expulsion. 

The Aspire Executive Committee, upon voting to expel a pupil, may suspend the enfo rcement of 
the expulsion order for a period o f not more than one calendar year and may, as a condition o f the 
suspension o f enfo rcement, assign the pupil to a school, class, or program that is deemed 
appropriate fo r the rehabilitation o f the pupil. The rehabilitation program to which the pupil is 
assign ed may provide fo r the involvement o f the pupil's parent or guardian in his or her child 's 
education in ways that are specified in the rehabilitation program. A parent or guardian's refusal to 
participate in the rehabilita tion program shall not be considered in the Aspire Executive 
Committee's determination as to whether the pupil has satisfactorily completed the rehabilitation 
program. (Ed. Code 4891 7) 

Expellable Offenses: 

Category I - Mandatory Expulsion 
Under the mandatory provisions o f E ducation Code 48915(c), a student who has committed one or 
more of the fo llowing acts must be recommended for expulsion and the Aspire Executive 
Committee must expel the student. 

• Possessing, selling or otherwise furnishing a firearm when an Aspire employee verified 
firearm possess ion, 

• Brandishing a knife at another person, 
• Unlawfully selling a controlled substance listed in Chapter 2 (commencing with Section 

11053) o f Division 10 of the Health and Safety Code, or 
• Committing o r a ttempting to commit a se;•,rual assault or committing sexual battery 

Category II - Mandatory Recommendation for Expulsion 
Under the mandatory provision of E ducation Code 48915(a), a student who has committed one of 
the fo llowing acts o f misconduct must be recommended for expulsion unless particular 
circumstances render it inappropriate. 

• Causing serious physical injury to another person, except in self-defense; 
• Possession of any knife, explosive, or other dangerous object o f no reasonable use to the 

student; 
• Unlawful possess ion of any controlled substance listed in Chapter 2 (Commencing wi th 

Section 11053) of Division 10 of the H eal th and Safety Code, except fo r the first offense fo r 
the possession of not more than one avoirdupois ounce o f marijuana, other than 
concentrated cannabis; 

• Robbery or extortion; 
• Assaul t or battery upon a school employee. 

Category III - Expulsion May Be Recommended 
In accordance with E ducation Code 48915 and by directi on of the California Board of E ducation, a 
student may be considered fo r expulsion fo r committing any act not listed in Category I or II and 
enumerated in E ducation Code sections 48900 -1-8900.2, 48900.3, 48900.4, or 48900.7. 
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Note: The Aspire Executive Committee's decision to expel a student fo r violations included in • 
Categories II and III must be based on a fin ding of one or both of the fo llowing: 

1. Other means of correction are not feasibl e or have repeatedly fai led to bring about the 
proper conduct. 

2. Due to the nature o f the act, the presence of the pup il caus s a continuing danger to the 
phys ical safety of the pupil or o thers. (Ed. Code 48915(b) and 48915 (e) .) 

Note: If the Discipline Review Board chooses not to recommend the expulsion of the student, 
Aspire may, at its discretion, impose a lesser fo rm of disciplinary ac tion which may include ass igning 
the student to another school or program. Such transferred students will not be permitted to re­
enro ll in their fo rmer school o f ass ign ment. (Ed. Code 48918(e) .) 

See complete Suspension/ E:xp11lsiot1 Poliry and Procedures for procedures i1t cases involving expulsion, requiring the 
e."x::te11sion ef suspension and/ or expulsion, and the appeals process. 

ANTl-D'ISCRIMINATION AND ANTI-HARASSMENT 

POLICY 

Aspire ~ub l ic Schools ("Aspire") is committed to providing a cooperative and comfo rtable work 
and education environment free of discrimination and harass ment o f any kind. Accordingly, Aspire 
forbids discrimination against any employee, ap plicant for employment, or student, on the bas is o f • 
sex, ethnic group, religion, sexual orientation, co lor, race, national origin and physical or mental 
disab il ity. Aspire will not tolerate discrimination or harass ment activity by any of its employees, 
non-employee vo lunteers, or any other person subj ect to the control of school authorities. 
Furthermore, all programs and activities at As pire shall be free from discrimination and harass ment 
with respect to sex, ethnic group, religion, seA'Ual orientation, color, race, national o rigin and physical 
or mental disabili ty. 

This policy is intended to be consistent with, and intended to be, en fo rced in conformity with the 
Cali fo rnia Fair E mployment and H ousing A.ct and Title VII of tl1e Civil Rights Act of 1964, which 
prohibits harassment in the workplace, as well as multiple sections of the Education Code. 

Students 
All students shall have equal oppo rtuniti~s in admission and access to tl1e educational program, 
guidance and counseling programs, athle6c programs, testing procedures, and other activities . 
E ligibili ty for choral and cheerleading gro~ps shall be determined so lely on tl1e basis of objective 
competencies. School staff and vo lunteers shall carefully guard agai nst segregation, bias and 
stereotyping in instruction, guidance and supervision. 

Aspire schools may provide girls and boys with separate shower rooms and sex education classes in 
order to pro tect student modesty. In phys ical education, when objective standards have an adverse 
effect on students because of their gender, race, ethnic group or disabil ity, other standards should be 
used to measure achievement and create comparable educational opportunities. 
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The Board pro hibits intimidation or harassment of any student by any employee, student or o tl1 er 
person in Aspire. Staff shall be alert and immediately responsive to student conduct tl1at may 
interfere wiili another student's ability to participate in or benefit from school services, activities or 
privileges . 

Students who harass o r discriminate against o dier students shall be subj ect to appropriate counseling 
and discipline, up to and including expulsion. J\n employee who permits or engages in 
discrimination o r harassment may be subj ect to disciplinary ac tion, up to and including dismissal. 

Any student who feels tl1at he/she is being harassed or discriminated against should immediately 
contac t die principal o r design ee. The student and / or parent may fil e a complaint verbally or in 
w riting under As pire's " Discrimination / H arassment Student/ Parent Complaint Procedure." Upon 
receipt of a harassment complaint the Chief Executive Officer or designee will be no tified. 
Complaints of harassment will be inves tigated immediately according to tl1 e procedures set fo rth in 
Aspire's " Discrimina tion / H arassment Student/ Parent Complaint P rocedure." 

Aspire's "Anti-Discrimination and Anti-Harassment Policy" and the " Discrimination/ H arassment 
Student/ Parent Complaint P rocedure" will be reviewed w itl1 stud ents at the beginning of each 
school year, either in tli.e classroom or in student assemblies. 

At the start o f each school year, diis policy will be mail ed to paren ts/guardians. 

Employees - Sexual Harassment 
Aspire fo rbids discrimination against any employee, applican t fo r employment, or student, 
on die bas is of sex. As pire will not tolera te se"-'Ual harassment activity by any o f its 
employees . This policy similarly applies to non-employee volunteers or any other person 
subj ect to die control o f school authorities. 

A . Definitions 
(1) Conduct of a Sexual Nature - Conduct o f a sexual nature may include, but is not limited to, 

verbal, visual o r physical sexual advances, including subtle pressure fo r sexual activity; 
touching, staring, looking up and down, pinching, patting, or brushing against; comments 
reg-arding physical or personality characteristics of a se"-'Ual nature; sexually-oriented 
"kidding," "teasing," double-entendres, explicit or sugges tive messages, cartoons, pictures 
and jokes, and any harass ing conduct to which an employee would not be subjected but fo r 
such employee's sex. 

(2) Unwelcome Conduct of a Sexual Nature. 

Rev.8/11 

(a) Verbal, visual or physical conduct o f a sexual nature may constitute sexual 
harassment when tl1e allegedly harassed employee has indicated, by his or her 
conduct, tl1at it is unwelcome. 

(b) J\n employee who has initially welcomed such conduct by active participation must 
give specific notice to tl1e alleged harasser tl1at such conduct is no longer welcome in 
o rder fo r any such subsequent conduct to be deemed unwelcome. 

(c) Aspire prohibits any conduct of a se"-'Ual na ture directed toward students by teachers 
or others to whom tl1is policy applies, and shall presume diat any such conduct is 
unwelcome. 
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B. S exuai H arassment Prohibited 
(1) For the purposes of this policy, unwelcome e:-..'Ual advances o r reques ts fo r se:i-..'Ual favo rs, 

and o ther unwelcome conduct o f as xual nature, constitute prohibited seA'Ual harassment if: 
(a) Submission to the conduct is made either an explicit o r implicit condition of 

employment (as an illustration, and no t as a limi t;•tion, where a person's continued 
employment is conditioned upon or impacted by prohibited sexual-based facto rs); 

(b) Submission to or rejec tion o f the conduct is used as a bas is for an employment 
decision affecting the harassed employee; and 

(c) The conduct substantial ly interferes with an employee's or student's performance, or 
creates an intimidating, hostile, o r offensive work or school enviro nment, reg-ardless 
o f whether the employee's con tinued employment o r compensation is affected. 

(2) Specific Prohibitions--Administrato rs and Supervisors. 
(a) It is sexual harassment fo r a manager o r supervisor to use his o r her authority to 

solicit sexual favo rs or attention from subordinates when th e subordinate's fail ure to 
submit will result in adverse treatment, or when the subordinate's acquiescence w ill 
result in preferential treatment. 

(b) Administrato rs and superviso rs who either engage in se:i-..'Ual harassment or tolerate 
such conduct by o ther employees shall be sub ject to sanctions, as described below. 

(3) Specific P rohibitions--Non-managerial and Non-supervisory E mployees: It is sexual 
harassment fo r a non-administrative and non-supervisory employee to subj ect another such 
employee to any unwelcome conduct o f a se}.'Ual nature. E mployees who engage in such 
conduct shall be subj ect to sanctions as described below. 

(4) Specific Prohibitions--E mployees and Students: It is se}.'Ual harassment fo r an employee to 
subj ect a student to any conduct o f a sexual nature. E mployees who engage in such conduct 
shall be subj ect to sanctions. 

C. Reporting, Investigation, and Sanctions 
(1) It is th e express policy o f Aspire to encourage victims of se:i-..'Ual harassment to report such 

claims. As pire understands that victims of harassment are o ften embarrassed and reluctant 
to report acts o f harassment fo r fear of being blamed, concern about being retaliated against, 
or because it is difficult to discuss sexual matters openly w ith others. H owever, no employee 
o f As pire should have to endure harass ing conduct, and therefo re the School encourages 
everyone to promptly report any incidents of harass ment so that corrective action can be 
taken. 

(a) E mployees who feel that tl1eir superiors are conditioning prom otions, increases in 
wages, continuation of employment, or o tl1er terms or conditions of employment 
upon agreement to unwelcome conduct of a sexual nature, are encouraged to report 
tl1ese conditions to the appropriate administrator. If the employee's direct 
administrator or superviso r is tl1e o ffending person, the report shall be made to tl1e 
next higher level of autho ri ty. 

(b) E mployees are also urged to report any unwelcome conduct of a sexual nature by 
superio rs or fell ow employees if such conduct interferes witl1 the individual's work 
perfo rmance, or creates a hos tile or offensive working environment. 

(c) Students are urged to report any conduct of a sexual nature by school employees or 
o tl1ers to whom tl1is policy applies to a school counselor or administrato r. 

(2) Every reported complaint o f harassment will be investigated pro mptly and tl1oroughly by 
Aspire. Typically tl1e inves tiga tion will include interviewing the complainant, anyone who 
may have knowledge o f tl1e alleged harassment, and the alleged harasser. Once the 
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investigation is completed, Aspi re will notify th e complainant of the results of the 
inves tigation. Aspire will make e,·ery effort to handle the inves tigation in as confidential a 
manner as possible consistent with a thorough, fair and proper inves tigation. Aspire will not 
tolerate reprisals or retaliation against anyone as a result of the good-faith reporting of 
charges of se>..'Ual harassment. 

(3) In determining whether alleged conduct constitutes se>..'Ual harassment, the totali ty of the 
circumstances, the nature o f the conduct, and th e context in which the all eged conduct 
occurred have to be inves tigated. 

(4) Any employee found to have engaged in sexual harassment shall be subject to sanctions, 
including, but not limited to, warning or reprimand, suspension, or termination. Conduct of 
a sexual nature directed toward students shall be reported as child abuse fo r inves tigation by 
appropriate law enfo rcement and/ or o ther authorities . 

D. Filing Complaints tvith State and Federal Agencies 
In addition to notifying Aspire of harassment or retaliation, aggrieved parties may wish to file 
complaints with o ther appropriate state and federal agencies, including the United States Equal 
E mployment Opportunity Commission (EEO C) and / or the Cali fo rnia D epartment of Fair 
E mployment and H ousing (D FEH), which have authority to conduct inves tigations of facts. 
Aggrieved parties are advised that statutory deadlines apply fo r the tender of complaint to either the 
EEOC and/or the D FEH and that if complaints are not timely filed they may be barred by law. If 
the EEOC and / or the D FEH believe that a complaint is valid and settlement efforts fai l, aggrieved 
parties may seek an administrative hearing. Aggrieved parties may also be entitled to fil e a lawsuit in 
Federal or state court. Administrative agencies and the courts have the autl1ority to award monetary 
and non-monetary relief in merito rious cases . E mployees can contact tl1e nearest EEOC or DFEH 
office at tl1e locations listed on As pire's employment law pos ter or by checking tl1e state government 
listings in the local telephone directory. 

Employees - All Other Kinds of Discrimination or Harassment 
Prohibited harassment on the bas is of race, ethnic group, color, national origin, ancestry, religion, 
physical or mental disabili ty, marital status, medical condition, sexual orientation, veteran status, age, 
or any o ther protected basis, includes behavior similar to sexual harassment, such as: 

• Verbal conduct such as threats, epitl1ets, derogatory comments, or slurs; 

• Visual conduct such as derogatory posters, photographs, cartoons, drawings, or ges tures; 
• Phys ical conduct such as assault, unwanted touching, or blocking normal movement; and 

• Retaliation fo r reporting harassment or threatening to report harassment. 

Complaint Procedure 
Aspire's complaint procedure provides for an immediate, thorough, and obj ective inves tigation o f 
any claim o f unlaw ful or prohibited harassment, appropriate disciplinary action against one fo und to 
have engaged in prohibited harassment, and app ropriate remedies fo r any victim o f harassment. A 
claim of harassment may exist even if the employee has not lost a job or some economic benefit. 

Employees who believe they have been harassed on the job, or who become aware o f the 
harassment of otl1ers are encouraged to inform the offend er that this behavior is unwelcome. They 
should also immediately provide a written or verbal complaint to your supervisor, manager, Human 
Resources, or any o ther member of management as soon as possible. The complaint should be as 
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detailed as poss ible, including the names of individual involved, the names of any witnesses, direct • 
quotations when language is relevant, and any documentary evidence (notes, pictures, cartoons, etc.). 

All incidents of prohibited harassment that are reported will be inves tig-ated. Aspire will immediately 
undertake or direct an effec tive, thorough, and objective inves tigation of the harassment alleg-ations. 
T he inves tigation will be completed and a determination reg-arding the reported harassment will be 
made and communicated to the employee who complained and to the accused harasser(s). 

If Aspire determines that prohibited harassment or other conduct that violates an Aspire po licy has 
occurred, the organization will take effective remedial action commensurate with the circumstances. 
Appropriate action will also be taken to deter any future harassment. If a complaint o f prohibited 
conduct is substantiated, appropriate disciplinary action, up to and including immediate termination, 
w ill be taken. Whatever ac tion is taken ag-a inst the wrongdoer will be communicated to the 
employee who complained. Applicable law prohibits retaliation against any employee who 
complains o f prohibited harassment or who participates in an investigation. 

Liability for Harassment 
Any employee of Aspire, whether an employee, supervisor, or manager who is found to have 
eng-aged in prohibited harassment is subj ect to disciplinary action, up to and including immediate 
discharge from employment. Any employee who engages in prohibited harassment, including any 
supervisor or manager who knew about the harassment but took no actio n to stop it, may be held 
personally liable for monetary damages . Aspire does not consider conduct in violation of this policy 
to be w ithin the course and scope o f empl oym ent o r the d irect consequen ce o f th e discharge o f 

one's duties . Accordingly, to the extent permitted by law, Aspire reserves the right no t to provide a 
defense or pay damages assessed against employees fo r conduct in violation of this policy. 

PREVENTION OF CHILD ABUSE POLICY 
As pire is committed to maintaining safe and secure campuses for students, and for fo llowing its legal 
res ponsibilities in reporting suspected chi ld abuse/neglect to the proper authorities . 

Reporting Suspected Abuse/Neglect 
While the res pons ibili ty of enforcing legal prohibitions against child abuse and neglect lies with the 
protective agencies such as the local police department and Children's Protec tive Services, Aspire's 
child care custodians (including teachers, administrative o ffice rs, certificated personnel, etc.) are 
mandated reporters of known or suspected child abuse/neglect and are required to fulfill this legal 
respons ibili ty. Every child care custodian of Aspire must sign a "Child Abuse Reporting" form 
indicating they understand their responsibilities to report kn own or suspected child abuse/ neglect. 

See complete Prevention ef Child Abuse Poliry and Procedztre for specific steps regarding the reporting ef suspected 
abuse and neglect. 

Reporting Problems at the School Site 
Aspire maintains zero tolerance for abuse. Every member of any Aspire communi ty must 
participate actively in the protection of its students. 
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All Aspire schools will monitor the school buildings and grounds: 

• All unused rooms, sto rage areas, and closet doors should be kept locked at all times; 

• all unused buildings and areas must be designated, posted and enforced as off-limits to 
children; 

• all students are required to remain in areas that are easily viewed by employees; 

• Interior doors should be left open and unlocked when rooms are in use 

• Blinds should be left open to allow info rmal monitoring by a passerby. 

In the event that any current or future Aspire employee o bserves any suspicious or inappropriate 
behaviors on the part o f any third party or other employee while on any Aspire premises, he or she 
is required to immediately report their observations to the principal or design ee. Examples o f 
suspicious or inappropriate behaviors include, but are not limited to : 

• policy violations, 

• neglectful supervision, 

• " private time" w ith students, 

• taking students o ff premises without adhering to procedures, 

• buying unusual gi fts for children and youth, 

• swearing or making sugges tive comments to students, 

• o r any o ther conduct as identified in this policy, or which is inappropriate or illegal in the 
eyes of the observer. 

All reports of suspicious or inappropriate behavior with students will be taken seriously. The 
principal or designee will conduct an immediate inves tigation concerning the all eged ac t or omiss ion. 
If at any point in gathering in fo rmation about the allegedly suspicious, inappropriate or illegal 
behavior, a concern arises that there is a possibility of abuse of any kind, appropriate law 
enfo rcement and / or local child protection services will be contacted immediately and a report will 
be filed. If at any point any policy violations w ith students are confirmed, emp loyees will be subj ect 
to disciplinary ac tion, including but not limited to, administrative leave, termination and / or criminal 
prosecution. 

Aspire will coo perate will any and all law enforcement and/or governmental entities in the 
implementation and enfo rcement of this policy. 

EMPLOYEE CONDUCT WITH STUDENTS 
All Aspire employees are responsibl e for conducting themselves in ways that preserves the safety of 
students and tha t prevents either the reali ty o f o r perception of inappropriate interac tion with 
students . 

In general, all spire employees will treat all children with respect and consideration equally, 
regardless of sex, race, religion, culture or socio-economic status. E mployees will portray a positive 
role model fo r youth by maintaining an attitude of res pect, pa tience and maturity. 
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Alcohol, Tobacco, and Controlled Su bstances 
All As pire employees are prohibited from the use, po sessio n, or distri bution o f alcohol, tobacco 
products, o r any illegal contro lled substan ces w hile in the presence o f students o r a t any time on 
school grounds. T hey are also prohibited fro m being under tl1e influence of alcohol o r any illegal 
contro lled substances w hile in the presence of stud ents o r at any time on school grounds. 

Transportation of Students 
Aspire employees may occasionally be in a position to provide transportation fo r students. T he 
fo llowing guidelines should be o bserved in such circumstances: 

a) With th e exceptio n o f emergency situations related to medical necessity, employees should 
avo id transpo rting students without the written permissio n o f his or her parent o r guardian; 

b) If written permission is no t poss ib le, the empl oyee should make a w ritten reco rd of any 
verbal permission granted by the paren t o r guard ian; 

c) Students should be transpo rted d irec tly to their des tination and no unautl1o rized o r 
unnecessary stops should be made; 

d) E m ployees w ill avoid unnecessary and / o r inappropriate phys ical contact w itl1 studen ts w hile 
in vehicles; 

e) Drivers w ho are ass igned to transport students must be at least 21 years o ld and must abide 
by standard s related to insurance and o tl1er legal requirements; 

f) The employee should make a written reco rd of tl1e trip, including departure and arrival times 
and locations and students involved; and 

g) Whenever poss ible, two Aspire employees should collectively engage in the transportatio n 
ac tivity. 

Language 
E m ployees w ill not speak to students in a way that is o r could be construed by any observer as 
harsh, coercive, tl1reatening, intimidating, shaming, derogatory, dem eaning, o r hu mi lia ting. 
E mployees are to refrain from swearing in the presence of students. E mployees are cautio ned 
against initia ting seA.'Ually oriented conversatio ns with students, except in the context of Aspire's 
h ealtl1 education o r advisory curriculum. E mployees are no t permitted to discuss tl1eir own sexual 
activities with students. 

Gifts 
Money w ill not be given to students . G ifts w ill not be given to individual students, excep t as an 
award related to a previously announced academic co mpetition; o r as a group award g iven to all 
participants in celebration of classroo m o r school accomplishment or special event. 

Attire 
E mployees must be appropriately and p ro fessionally dressed in presence o f students. Each school 
may ado pt its own dress code fo r employees and employees w ill be expected to fo llow tlu t code. 

Behavior 

• 

• 

O ne-to-one counseling w itl1 students will be done in a pu blic place insofar as possible, where private • 
conversations are possible but occur in full v iew o f others. 
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E mployees will refrain from intimate displays o f affection towards others in the presence of 
students, parents, and other personnel. 

Employees are prohibited from possess ing any sex-ual ly oriented materials (magazines, cards, videos, 
films, clothing, etc) on school grounds or in the presence of students. 

Physical contact with students 
Some fo rms o f phys ical contact between adults and children are appropriate and that other fo rms 
are inappropriate, illegal, or have been used by adults to ini tiate inappropriate or illegal contact with 
children. 

Appropriate physical contact between employees and stud ents include, but are not limited to: 

• H andshakes; 

• "High Fives" or hand slapping; 

• briefly touching tops of heads, shoulders or upper back in acknowledgement, congratula tion 
or consolation; 

• brief sideways hugs; and 

• holding hands while walking with small children. 

Inappropriate physical contact between employees and students include, but are not limited to: 

• full body hugs or lengthy embraces; 

• kisses; 
• holding small children on the lap; 

• touching bottoms, chests, knees, legs, , and / or genital areas; 
• showing affection in isolated or private areas; 

• sleeping with a student; 

• wres tling with students; 

• tickling students; 

• piggyback rides; 

• any type o f massage; 

• any fo rm of unwanted affection; and/ o r 

• any compliments that relate to phys ique or body development. 

All As pire employees are prohibited from using physical punishment in any way for behavior 
management of stud ents. No form of phys ical discipline is acceptable. This prohibition includes 
spanking, slapping, pinching, hitting or any o ther physical fo rce as retaliation or co rrection fo r 
inappropriate behavio rs by students . Other prohibitions include, but are no t limited to, 

• isolation except as needed fo r the child to gain self-control (and then only under the 
supervision of an adult, and no longer than 15 minutes), 

• w ithholding foo d or water, 

• degrading punishment, 
• work assignments unrelated to a natural or logical consequence, 

• excess ive exercise, 
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• withholding access to contact with parents o r guardians, 

• withholding or using medications fo r punishment, • • mechanical res traint such as rope or tape to restrict movement, or 

• any type of phys ical restraint. 

• 

• 
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Appendix XVIa: 

Emergency Preparedness Plan 



ERES ACADEMY 

EMERGENCY PREPAREDNESS PLANS 

AND PROCEDURES FOR DRILLS 

Notes to Guest Teachers: 
1. Our classroom emergency cards/rosters are located: 

2. Other notes: 

Fire Drill 

1. Principal, custodians and/or office manager will determine the location of the fire. 
2. Office manager will phone 911, picks up emergency card binder and student medication and 

leaves the building prepared to phone parents of any injured child. 
3. Princi.pal · . .ert st~te~~h~in}~[om a~d will inspect all classrooms to ensure students are 

outwit ad1r Rosa. \2'..M\\.j -~~-\-CAt~ c;\otHVVUJ'>\ 

4.· Gerson w unlock the front gate. Office staff will unlock side front gate. 
5. Elvira and Lupe will walk out to Safety Spot at FAMSA parking lot to organize. · µC E·{i \ l 
6. Staff will immediately leave the s_cbool grounds by following their pre-arranged exit path (8tanfoffi. 

·\_..G and..Mustethroligh the front office door/ Downstairs through side gate/4-8 through the front gate.) 
7. Students should leave the room in a single file and stay in their class group along pre-arranged exit 

path (see map) to their designated sp.ot in the FAMSA parking lot. 
8. Teachers are responsible for bringing student'.s emergency cards binder as well as a green and red 

piece of construction paper with them. Teachers will do a head count and hold up the green paper 
if all students are accounted for, and hold the red paper if a student who should be in their class is 
unaccounted for. 

9. All teachers, students, and staff should remain outside of the school until they have been given the 
clear signal from the administrator. 

• 

• 

• 



Earthquake Drill 
If indoors: 

1. All drop down to the floor and duck and cover. 
2. Turn away from windows. 
3. Take cover under a desk or table or against an interior wall. 
4. Cover head with arms or hold to the cover and be prepared to move with it. 
5. Hold the position until the ground stops shaking. 
6. When initial shaking stops, principal or office manager will make an announcement over the 

intercom to evacuate the building, or will give_ an "all clear" signal in case of drills over the intercom. 
7. Staff to follow emergency procedures previously described in the fire drill procedures. 

If outdoors: 
1. Move away from buildings, poles, windows, and overhead wires (use the lower level wall of the 

playground area for cover) 
2. Lie down or crouch low to the ground. 
3. Look out for dangers that demand movement. 
4. Be prepared to duck and cover again due to aftershocks. 
5. Staff to follow emergency procedures previously described. 

Civil Defense Drill {Lockdown/ Shooting) 
At the sound of the "Alert" signal: (Principal will call "Code Yellow" over the intercom} 
If a shooting takes place the first priority is to shelter students and staff. On hearing shots or an announcement 
from Principal: 

>'- All students in transit between classrooms, in restrooms 1 etc., wilt walk to their assigned classrooms. 
)'" Students need to position themselves away from the windows. 
»- Teachers should lock their classroom doors and close their blinds immediately. 
~ Teachers need to take roll and are responsible for letting the office know they are missing of have extra 

students in their classroom by placing the green paper from the emergency folder if all students are 
present, or red if any are mis~in~/have any ext_ra.; st~q7Dt~·: . ,' · .· , ·. · ·. · : : . 

_.,. Children on the playground or library will return to their assigned classrooms. However, if they are with an 
as~igned intervention teacher, that teacher is responsible for keeping them in their classroom if it is a 
secure room. 

>'- Office Manager will place a call home informing families of incident. 
_.,. Each teacher will stay in the classroom with his/her students. 
)'" Teachers need to make sure they have access to the classroom copy of the students' emergency cards. 
> The Building Manager will report to the school office for instructions. 

At the "All Clear" signal: (Office Manager will call "All Clear" over the intercom} 
>'- Children will resume their regularclass activities. 
>'- When a building is unsafe to resume classroom instruction or if the situation has made the streets and 

sidewalks hazardous, the superintendent (or designee) will declare the premises unsafe. 
)'" If an evacuation is found necessary, Hie principal will post on a conspicuous place, the new location of the 

students. A notice or letter to parents designating a site as well as procedures should be included in the 
first day packet going home with students. 



Appendix XVII: 

Suspension and Expulsion Policies 



Aspire Suspension and Expulsion Procedures 

Suspension 

Suspension is the temporary removal of a student from class instruction for adjustment 
or disciplinary reasons 

Suspended or expelled students shall be excluded from all school and school-related 
activities unless otherwise agreed during the period of suspension or expulsion. 
Students who come to school during the term of their suspension or expulsion may 
result in further disciplinary action. 

Except in cases where suspension for a first offense is warranted in accordance with law, 
each school site shall consider suspension from school only when other means of 
correction have not been successful or where the student's presence would constitute a 
danger to persons or property or seriously disrupt the educational process. 

Authority to Suspend 
L A teacher may suspend a student only from his/her classroom for the day of the 

suspension plus the following school day. 

2. The Principal or his/her designee may suspend a student from class, classes or the 
school campus for a period not to exceed five school days. 

• 

3. The CEO or designee may extend a student's suspension pending final decision by • 
the Aspire Administrative Panel on a recommendation for expulsion. 

4. A student with an IEP being considered for expulsion may be suspended for ten (10) 
consecutive days pending assessment and an IEP Team meeting. The suspension 
may also .be extended pending final decision by the Aspire Administrative Panel on a 
recommendation for expulsion. 

Jurisdiction 
A student may be suspended or expelled for prohibited misconduct if the act is 1) related 
to an Aspire school activity, 2) school attendance occurring at an Aspire school or at any 
other school, or 3) at an Aspire school's sponsored event. 

Suspension Alternatives 
The Aspire CEO, CEO Designee, or Principal may use their discretion to provide 
alternatives to suspension or expulsion, including, but not limited to, counseling and 
anger management programs for students subject to suspension or expulsion. An 
additional alternative may be community service on school grounds or, with written 
permission of the parent or guardian, off school grounds during the student's non­
school hours. 

Grounds for Suspension and Expulsion 
The following information is provided in order to provide uniformity within Aspire in 
matters of student misconduct requiring disciplinary action. The following offenses • 
constitute grounds for suspension and expulsion: 



a) (1) Caused, attempted to cause, or threatened to cause physical injury to another 
person. 

or (2) Willfully used force or violence upon the person of another, except in self­
defense. 

b) Possessed, sold, or otherwise furnished a firearm, knife, explosive, or other 
dangerous object, unless, in the case of possession of an object of this type, the 
pupil had obtained written permission to possess the item from a certificated 
school employee, which is concurred in by the principal or the designee of the 
principal. 

c) Unlawfully possessed, used, sold, or otherwise furnished, or been under the 
influence of, a controlled substance listed in Chapter 2 (commencing with Section 
11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an 
intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell a controlled substance listed in 
Chapter 2 (commencing with Section 11053) of Division 10 of the Health and 
Safety Code, an alcoholic beverage, or an intoxicant of any kind, and either sold, 
delivered, or otherwise furnished to a person another liquid, substance, or 
material and represented the liquid, substance, or material as a controlled 
substance, alcoholic beverage, or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 

f) Caused or attempted to cause damage to school property or private property. 

g) Stole or attempted to steal school property or private property. 

h) Possessed or used tobacco, or products containing tobacco or nicotine products, 
including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets, and betel. However, this section does not 
prohibit use or possession by a pupil of his or her own prescription products. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell drug 
paraphernalia, as defined in Section 11014.5 of the Health and Safety Code. 

k) Disrupted school activities or otherwise willfully defied the valid authority of 
supervisors, teachers, administrators, school officials, or other school personnel 
engaged in the performance of their duties. 

1) Knowingly received stolen school property or private property. 

m) Possessed an imitation firearm. As used in this section, "imitation firearm" 
means a replica of a firearm that is so substantially similar in physical properties 
to an existing firearm as to lead a reasonable person to conclude that the replica 
is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Section 261, 
266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual battery as 
defined in Section 243-4 of the Penal Code. 



o) Harassed, threatened, or intimidated a pupil who is a complaining witness or a • 
witness in a school disciplinary proceeding for purposes of either preventing that 
pupil from being a witness or retaliating against that pupil for being a witness, or 
both. 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 
drug Soma. 

q) Engaged in, or attempted to engage in, hazing. For purposes of this subdivision, 
"hazing" means a method of initiation or pre initiation into a pupil organization 
or body, whether or not the organization or body is officially recognized by an 
educational institution, which is likely to cause serious bodily injury or personal 
degradation or disgrace resulting in physical or mental harm to a former, current, 
or prospective pupil. For purposes of this subdivision, "hazing" does not include 
athletic events or school-sanctioned events. 

r) Engaged in an act of bullying. For purposes of this subdivision, the following 
terms have the following meanings: 

1. "Bullying" means any severe or pervasive physical or verbal act or conduct, 
including communications made in writing or by means of an electronic 
act, and including one or more acts committed by a pupil or group of 
pupils as defined in Section 48900.2, 48900.3, or 48900-4, directed 
toward one or more pupils that has or can be reasonably predicted to have 
the effect of one or more of the following: 

A. Placing a reasonable pupil or pupils in fear of harm to that pupil's • 
or those pupils' person or property. 

B. Causing a reasonable pupil to experience a substantially 
detrimental effect on his or her physical or mental health. 

C. Causing a reasonable pupil to experience substantial interference 
with his or her academic performance. 

D. Causing a reasonable pupil to experience substantial interference 
with his or her ability to participate in or benefit from the services, 
activities, or privileges provided by a school. 

2. (A) "Electronic act" means the transmission, by means of an electronic 
device, including, but not limited to, a telephone, wireless telephone, or 
other wireless communication device, computer, or pager, of a 
communication, including, but not limited to, any of the following: 

A. A message, text, sound, or image. 

B. A post on a social network Internet Web site including, but not 
limited to: 

L Posting to or creating a burn page. "Burn page" means an 
Internet Web site created for the purpose of having one or 
more of the effects listed in paragraph (1). • 



IL Creating a credible impersonation of another actual pupil for 
the purpose of having one or more of the effects listed in 
paragraph (1). 

(1) "Credible impersonation" means to knowingly and 
without consent impersonate a pupil for the purpose 
of bullying the pupil and such that another pupil 
would reasonably believe, or has reasonably believed, 
that the pupil was or is the pupil who was 
impersonated. 

(2) Creating a false profile for the purpose of having one 
or more of the effects listed in paragraph (1) . "False 
profile" means a profile of a fictitious pupil or a profile 
using the likeness or attributes of an actual pupil 
other than the pupil who created the false profile. 

2. B) Notwithstanding paragraph (1) and subparagraph (A), an electronic act 
shall not constitute pervasive conduct solely on the basis that it has been 
transmitted on the Internet or is currently posted on the Internet. 

3. "Reasonable pupil" means a pupil, including, but not limited to, an 
exceptional needs pupil, who exercises average care, skill, and judgment in 
conduct for a person of his or her age, or for a person of his or her age with 
his or her exceptional needs. 

t) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension, but not expulsion, pursuant to this section, except that a 
pupil who has been adjudged by a juvenile court to have committed, as an aider 
and abettor, a crime of physical violence in which the victim suffered great bodily 
harm. 

In addition to the grounds specified above, an Aspire student enrolled in any of grades 4 
to 12, inclusive, may be suspended from school or recommended for expulsion if the 
CEO or the principal of the school in which the student is enrolled determines that the 
student has: 

• Committed sexual harassment as defined in the Education Code section 212.5. 

• Caused, attempted to cause, threatened to cause, or participated in an act of hate 
violence as defined in subdivision (e) of Section 233 of the Education Code. 

• Intentionally engaged in harassment, threats, or intimidation, directed against any 
Aspire personnel or students, that are sufficiently severe or pervasive to have the 
actual and reasonably expected effect of materially disrupting classwork, creating 
substantial disorder, and invading the rights of either school personnel or students 
by creating an intimidating or hostile educational environment. 

• Made terroristic threats against school officials or school property. 

• Possessed or used any electronic signaling device that operates through the 
transmission or reception of radio waves, including, but not limited to, paging and 



signaling equipment, cell phones, pagers, game devices, lasers, laser-pointers, and • 
music playing devices while students are on campus or attending a school-sponsored 
activity, or while under the supervision and control of any Aspire employee. 

Procedures in Cases Requiring Suspension 
1. Incident Investigation-The school site administrator or teacher investigates the 

incident and determines whether or not it merits suspension. 

2. Determination of Length of Suspension- The school site administrator 
determines the appropriate length of the suspension in conjunction with local school 
policy and school-specific disciplinary management plans (up to five consecutive 
school days). 

The total number of days for which a student maybe suspended from school shall not 
exceed 20 school days in any school year. A student who accumulates more than 20 
days of suspension in a school year shall be recommended for expulsion to the Aspire 
Board of Directors. 

3. Legal Notifications-Prior to the suspension or expulsion of any student, the 
principal or designee shall notify appropriate city or county law enforcement 
authorities of any student acts of assault which may have violated Penal Code 245. 
Upon reporting such an incident, the principal or designee with secure a written 
copy of the police report and a copy of that report shall be placed in the private 
student files . 

The principal or designee also shall notify appropriate city or county law • 
enforcement authorities of any student acts that may involve the possession or sale 
of narcotics or of a controlled substance or possession of weapons or firearms in 
violation of Penal Code 626.9 and 626.10. 

Within one school day after a student's suspension or expulsion, the principal or 
designee shall notify appropriate city or county law enforcement authorities, by 
telephone or other appropriate means, of any student acts which may violate 
Education Code 489oo(c) or (d), relating to the possession, use, offering or sale of 
controlled substances, alcohol or intoxicants of any kind. 

When the Principal or other school official releases a student to a peace officer for 
the purpose of removing the student from the school premises (after the release), the 
Principal or other school official shall take immediate steps to notify the parent, 
guardian, or responsible relative of the student regarding the release of the minor to 
the officer, and regarding the place to where the minor is reportedly being taken. 
Note: The responsibility to notify the parent, guardian, or other responsible relative 
concerning the release of a student does not apply to the release of a student who has 
been taken into custody as a victim of suspected child abuse. 

4. Suspension Conference- Suspension shall be preceded, if possible, by a 
conference conducted by the Principal or designee with the student and his or her 
parent and, whenever practical, the teacher, supervisor or school employee who 
referred the student to the Principal. 

• 



5. Notice of Suspension- The Principal or designee must complete an Aspire Notice 
of Suspension form. The parent will be given written notice of the suspension using 
this form. The Aspire Notice of Suspension serves as written notification of the 
student's suspension and indicates the date of return following suspension. This 
notice shall state the specific offense committed by the student. In addition, the 
notice may also state the date and time when the student may return to school. 

A copy of this form is also sent to the Aspire home office (Attention: Director of 
Student Services) and placed in the principal's private student files - suspension 
notices should not be placed in the student's cumulative file. 

Appeals Process 
A student or the student's parents guardians may appeal those disciplinary actions, 
other than expulsion, imposed upon a student for his her school related offenses. 

• Appeals must be made first in writing at the school level, and should be directed to 
the principal. The principal or principal's designee will attempt to resolve the appeal 
with a written response within ten (10) school days. 

• After appeal at the school level, if further appeal is desired, the appeal should be 
made to the Aspire Home Office and should be directed to the CEO or designee 
(Regional Student Support Coordinator) for resolution with a written response 
within fifteen (15) school days. 

• After appeal at the Aspire administrative level, if further review is desired, the appeal 
may be forwarded to the Aspire Executive Committee for resolution with a written 
response within 20 school days. 

If any appeal is denied, the parent may place a written rebuttal to the action in the 
student's file. 

Expulsion 
Expulsion is the involuntary removal of a student from all Aspire schools and Aspire 
programs for acts of specified misconduct. 

Except for single acts of a grave nature, expulsion should only be used when: 
• there is a history of misconduct, 
• other forms of discipline (including suspension) have failed to bring about 

proper conduct, 
• a student has accumulated 20 or more days of suspension in a school year 
• or when the student's presence causes a continuing danger to other students. 

Authority to Expel 
A student may be expelled by the Aspire Administrative Panel. The Administrative 
Panel will consist of at least three members who are certificated and neither a teacher or 
principal of the pupil nor a member of the Aspire Board of Directors. The Aspire 
Administrative Panel may recommend expulsion of any student found to have 
committed a suspendable or expellable offense (APS 5144.1). 



While under expulsion, a student cannot enroll in another Aspire school without • 
approval of the Aspire Board of Directors. At the conclusion of an expelled student's 
term of expulsion, a student cannot enroll in an Aspire school without approval of the 
Aspire Board of Directors through the readmission process. 

Educational placement of an expelled student during their term of expulsion is at the 
discretion of the District of Residence or the authorizing district. 

Expellable Offenses 
• Mandatory Expulsion 

The Principal or CEO (or the CEO's designee) shall immediately suspend and 
shall recommend the expulsion of a student who has been determined to have 
committed any of the following acts at school or at school sponsored activity 
while under the school's jurisdiction. The Aspire Administrative Panel will also 
expel the student. 

Mandatory Expulsion does not require a second finding of fact. 
• Possessing, selling, or otherwise furnishing a firearm, unless pupil had 

obtained prior written permission to possess the firearm from a 
certificated school employee 

• Brandishing a knife at another person 
• Unlawfully selling a controlled substance listed in Health and Safety Code 
11053-11058 • 
• Committing or attempting to commit a sexual assault or committing a 
sexual battery 
• Possessing an explosive 

• Mandatory Recommendation for Expulsion 
The Principal or CEO (or the CEO's designee) shall immediately suspend and 
shall recommend the expulsion of a student who has been determined to have 
committed any of the following acts at school or at school sponsored activity 
while under the school's jurisdiction. The Aspire Administrative Panel may 
order the student expelled. 

Mandatory Recommendation for Expulsion requires a second finding 
of fact. 

• Causing serious physical injury to another person, except in self-defense 
• Possession of any knife as defined in Education Code 48915(g), explosive or 

other dangerous object of no reasonable use to the student 
• Unlawful possession of any controlled substance, as listed in Health and 

Safety Code 11053-11058, except for the first offense for the possession of 
not more than one avoirdupois ounce of marijuana, other than 
concentrated cannabis 

• Robbery or extortion 
• Assault or battery upon any school employee as defined in (Penal Code 240 • 

and 242) 



• Permissive Expulsion- requires a second finding of fact 

Upon recommendation of the Principal or CEO (or the CEO's designee),the 
Aspire Administrative Panel may order a student expelled upon finding that the 
pupil, at school or at a school sponsored activity on or off school grounds, 
violated any of the suspendable acts listed under suspension. 

Special Procedures for the Consideration of Expulsion of Students with 
Disabilities 

1. Notification of District of Residence 
Aspire Public Schools shall immediately notify the District of Residence and 
coordinate the procedures in this policy with said District for any student with a 
disability or student who is currently undergoing assessment for a possible 
disability. Aspire Public Schools is responsible for ensuring that students with 
known disabilities are provided educational services during and following 
expulsion proceedings until they enroll in a different LEA. 

2. Services During Suspension 
Students suspended for more than ten (10) school days in a school year shall 
continue to receive services so as to enable the student to continue to participate 
in the general education curriculum, although in another setting, and to progress 
toward meeting the goals set out in the child's IEP; and receive, as appropriate, a 
functional behavioral assessment or functional analysis, and behavioral 
intervention services and modifications, that are designed to address the 
behavior violation so that it does not recur. These services may be provided in 
an interim alterative educational setting. 

3. Procedural Safeguards/Manifestation Determination 
Within ten (10) school days of a recommendation for expulsion or any decision to 
change the placement of a child with a disability because of a violation of a code of 
student conduct, the Aspire School's principal or designee, the parent, and 
relevant members of the IEP / 504 Plan Team shall review all relevant information 
in the student's file, including the child's IEP / 504 Plan, any teacher observations, 
and any relevant information provided by the parents to determine: 

a) If the conduct in question was caused by, or had a direct and 
substantial relationship to, the child's disability; or 

b) If the conduct in question was the direct result of the local educational 
agency's failure to implement the IEP /504 Plan. 

If the Aspire School's principal or designee, the parent, and relevant members 
of the IEP /504 Plan Team determine that either of the above is applicable for 
the child, the conduct shall be determined to be a manifestation of the child's 



disability. If the Aspire Principal, the parent, and relevant members of the 
IEP /504 Plan Team make the determination that the conduct was a 
manifestation of the child's disability, the IEP / 504 Team shall: 

a) Conduct a functional behavioral assessment or a functional 
analysis assessment, and implement a behavioral intervention 
plan for such child, provided that the Aspire school had not 
conducted such assessment prior to such determination before 
the behavior that resulted in a change in placement; 

b) If a behavioral intervention plan has previously been developed, 
i. review the behavioral intervention plan, 

ii. and modify it, as necessary, to address the behavior; and 
c) Return the child to the placement from which the child was 

removed, unless the parent and the Aspire School Principal or 
designee agree to a change of placement as part of the 
modification of the behavioral intervention plan. 

If the A.spire Principal or designee, the parent, and relevant members of the 
IEP / 504 Plan team determine that the behavior was not a manifestation of the 
student's disability and that the conduct in question was not a result of the failure 
to implement the IEP / 504 plan, then Aspire Public Schools may apply the relevant 
disciplinary procedures to children with disabilities in the same manner and for 
the same duration as the procedures would be applied to students without 
disabilities. 

4. Due Process Appeals 
In situations where the parent of an Aspire student with a disability disagrees with 
any decision regarding placement or the results of a manifest a ti on determination 
hearing, or Aspire Public Schools believes that maintaining the current placement of 
the child is substantially likely to result in injury to the child or to others, either party 
may request an expedited administrative hearing through the Special Education 
Unit of the Office of Administrative Hearings to resolve the disagreement. 

When an appeal relating to the placement of the student or the manifestation 
determination has been requested by either the parent or Aspire Public Schools, 
the student shall remain in the interim alternative educational setting pending the 
decision of the hearing officer or until the expiration of the forty-five (45) day time 
period provided for in an inter~m alternative educational setting, whichever occurs 
first, unless the parent and Asp if e Public Schools agree otherwise. 

5. Special Circumstances 
Aspire Public School administrators, the CEO or designee (Director of Special 
Education) may consider any unique circumstances on a case-by-case basis when 
determining whether to order a change in placement for a child with a disability who 
violates a code of student conduct. 

• 

• 

The CEO or designee (Director of Special Education) may remove a student to an • 
interim alternative educational setting for not more than forty-five (45) days 



without regard to whether the behavior is determined to be a manifestation of the 
student's disability in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at 
school, on school premise , or to or at a school function; 

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale 
of a controlled substance, while at school, on school premises, or at a 
school function; or 

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), 
upon a person while at school, on school premises, or at a school 
function. 

6. Interim Alternative Educational Setting 
The student's interim alternative educational setting shall be determined by the 
student's IEP team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 
A student who has not been identified as an individual with disabilities pursuant to 
IDEIA/ ADA and who has violated the district's disciplinary procedures may assert 
the procedural safeguards granted under this administrative regulation only if 
Aspire school had knowledge that the student was disabled before the behavior 
occurred. 

The Aspire school shall be deemed to have knowledge that the student had a 
disability if one of the following conditions exists: 

a) The parent/ guardian has expressed concern in writing, or 
orally if the parent/guardian does not know how to write or has 
a disability that prevents a written statement, to the Aspire 
school's administrative personnel, or to one of the child's 
teachers, that the student is in need of special education or 
related services. 

b) The parent has requested an evaluation of the child. 
c) The child's teacher, or other Aspire school personnel, has expressed 

specific concerns about a pattern of behavior demonstrated by the 
child, directly to the Director of Special Education or to other Aspire 
administrative personnel. 

If Aspire Public Schools knew or should have known the student had a disability 
under any of the three (3) circumstances described above, the student may assert 
any of the protections available to IDEIA/ ADA-eligible children with disabilities, 
including the right to stay-put. 

If Aspire Public Schools had no basis for knowledge of the student's disability, 
the Aspire school shall proceed with the proposed discipline. Aspire Public 
Schools shall conduct an expedited evaluation if requested by the parents; 
however the student shall remain in the education placement determined by 
Aspire Public Schools pending the results of the evaluation. 



Aspire Public Schools shall not be deemed to have knowledge that the student • 
had a disability if the parent has not allowed an evaluation, refused services, or if 
the student has been evaluated and determined to not be eligible. 

• 

• 



Appendix XVIII: 

Evidence of Insurance Coverage 



EVIDENCE OF COVERAGE BOUN D 

charter SAFE 
Attn: Jennifer Chu 

PO Box 969, Weimar, CA 95736 

(888) 901 -0004 I F (530) 236-9569 

NAMED INSURED 

Aspire Public Schools 

1001 22nd Avenue 
Oakland, CA 94606 

CO Ur TY PE OF COVERAGE 

A.B PROPERTY 

!El Building !El Personal Property !El Builders Risk 

li9 Property in Transit li9 Extra Expense IEI Ordinance or Law 

Valuati on: 

li9 Replacement Cost D Actual cash value 

Deductible: $1 ,000 PER OCCURRENCE 

A GEN ERAL LIABILITY - LAYER 1 

1i9 COMMERCIAL GENERAL LIABILITY (PER OCCURRENCE) 

00 SEXUAL ABUSE (CLAIMS MADE) 

Exposure Basis: 12.553 Students 

A GENERAL LIABILITY - LAYER 2 

1i9 COMMERCIAL GENERAL LIABILITY (PER OCCURRENCE) 

1i9 SEXUAL ABUSE (CLAIMS MADE) 

Exposure Basis: 12,553 Students 

A AUTOMOBILE LIABILITY 
0 ANY AUTO 0 ALLOWNEDAUTOS 0 SCHEDULED AUTOS 

00 HIRED AUTOS 00 NO~'M\IED AUTOS 

A CRIME 

l!l MONEY & SECURITIES li9 FORGERYORALTERATION l!l EMPLOYEE DISHONESTY 

A EDUCATORS' LEGAL LIABILITY 

00 ERRORS & OMISSIONS 

Deductible: $25.000.00 oeroccurrence 

D PROFESSIONAL LIABILITY - LAYER 1 

00 DIRECTORS & OFFICERS & COMPANY (D&O) li9 EMPLOYMENT PRACTICE LIABILITY (EPLI) 

00 FIDUCIARY LIABILITY 

Deductibl es (per claim): 

DIRECTORS & OFFICERS & COMPANY (D&O): $25.000 EMPLOYMENT PRACTICE LIABILITY: $25,000 

A PROFESSIONAL LIABILITY - LAYER 2 
00 DIRECTORS & OFFICERS & COMPANY (D&O) 00 EMPLOYMENT PRACTI CE LIABILITY (EPLI ) 

A EMPLO YEE BENEFITS LIABILITY 

G EXCESS LIABILITY 

00 GENERAL LIABILITY 00 AUTO LIABILITY li9 EDUCATORS' LEGAL LIABILITY 

00 EMPLOYEE BENEFITS LIAIBLITY 00 EMPLOYERS' LIABILITY 00 D&O 00 EPLI 

A,C WORKERS' COM PENSATION AN D EMPLOYERS' LIABILITY 

Exposure Basis: 1.232 Employees 
$60.223.520.00Annual Payrdl 

A. E DOMESTIC TERRORISM 

F 
STUDENT ACCIDENT 

Exposure Basis: 12,553 students 

Page 1of6 

POLICY TERM 
EFFECTIVE DATE 

..IJly 1. 201312:01 am 

EXPIRATION DATE 

July 1, 201412:01 am 

COVERAGE PRO~DED BY 

COVERAGE PROVIDER A: CALIFORNIA CHARTER SCHOOLS JPA 

COVERAGE PROVIDER B: TRAVELERS INSURANCE COMPANY 

COVERAGE PROVIDER C: SAFETY NATIONAL CASUALTY CORPORATION 
COVERAGE PROVIDER D: SCOTTSDALE INSURANCE COMPANY 

COVERAGE PROVIDER E: LLOYDS OF LONDON 
COVERAGE PROVIDER F: ARCH INSURANCE COMPANY 

COVERAGE PROVIDER G: LEXI NG TON INSURANCE 

LIMITS 

BUILDING 

CONTENTS 

ELECTRONIC DATA PROCESSING 

BUILDERS RISK 

EXTRA EXPENSE 

PER OCCURRENCE 

DAMAGE TO RENTED PREMISES 

PREMISES MED PAY (per peroon) 

PREMISES MED PAY (per occurrence) 

PERSONAL & ADV INJURY 

PER OCCURRENCE 

JPA MEMBERS' ANNUAL AGGREGATE 

COMBINED SINGLE LIMIT (Per Accident) 

PROPERTY DAMAGE (Per accident) 

UNI NSURED/UNDERINSURED (per accident) 

AUTO MED PAY (per perscn) 

AUTO MED PAY (per accident) 

EMPLOYEE DISHONESTY 

FORGERY OR ALTERATION 

MONEY & SECURITIES 

PER OCCURRENCE/PER CLAIM 

PER CLAIM AGGREGATE 

COSTS, CHARGES AND EXPENSES AGG. 

ANNUAL MEMBER MAXI MUM AGGREGATE 

PER CLAIM 

ANNUAL MEMBER MAXIMUM AGGREGATE 

PER OCCURRENCE 

PER OCCURRENCE 

JPA MEMBERS' ANNUAL AGGREGATE LIMIT 

\/\.oRKERS' COMPENATION 

E.L. PER ACCIDENT 

E.L. DISEASE - PER EMPLOYEE 

E.L. DISEASE - POLICY LIMIT 

PER CLAIM & JPA MEMBERS' ANNUALAGG. 

PER ACCIDENT 

ACCIDENTAL DEATH & DISMEMBERMENT 

AGGREGATE LIMIT PER LOCATION 

s 107, 167,395 

s 3,953,086 

s 2,987,745 

s 2.500,000 

$ 1,000,000 

s 1.000,000 

$ 1,000,000 

$ 10,000 

$ 50,000 

$ 1,000.000 

$ 9,000,000 

s 18,000,000 

s 10,000,000 

$ 10,000,000 

s 10,000,000 

$ 10,000 

$ 50,000 

$ 1,000,000 

$ 1.000.000 

$ 1,000,000 

$ 1,000,000 

$ 1,000.000 

$ 1,000,000 

$ 2,000,000 

$ 9,000,000 

$ 18.000.000 

$ 1.000.000 

$ 15,000,000 

$ 15,000,000 

STATUTORY 

$ 5.000,000 

$ 5.000.000 

$ 5,000,000 

s 5,000,000 

$ 25,000 

$ 5.000 

$ 250,000 

• 
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INSURED SCHOOLS AND LOCATIONS 

Aspire Public Schools 

1001 22nd Avenue 
Oakland, CA 94606 

1001 22nd Avenue, Oakland, CA 94606 
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Aspire 66th Avenue Project 
1009 66th Avenue 
Oakland, CA 94608 

1009 66th Avenue, Oakland, CA 94608 

Aspire Alexander Twilight College Preparatory Academy 

2360 El Camino Avenue 
Sacramento , CA 95281 

2360 El Camino Avenue, Sacramento, CA 95281 

Aspire Alexander Twilight Secondary Academy 

2360 El Camino Avenue 
Sacramento, CA 95281 

2360 El Camino Avenue, Sacramento, CA 95281 

Aspire Antonio Maria Lugo Academy 
2665 Clarendon 
Huntington Park, CA 90255 

2665 Clarendon, Huntington Park, CA 90255 

Aspi re APEX Academy 

444 N. American St 
Stockton , CA 95202 

444 N. American St, Stockton , CA 95202 

Aspire Benjamin Holt College Preparatory Academy 
3293 East Morada Lane 
Stockton , CA 95212 

3293 East Morada Lane, Stockton , CA 95212 

Aspire Berkeley Maynard Academy 
6200 San Pa blo Avenue 
Oakland, CA 94608 

6200 San Pablo Avenue, Oakland, CA 94608 

Aspire California College Preparatory Academy 
2125 Jefferson Avenue 
Berkeley, CA 94703 

2125 Jefferson Avenue, Berkeley , CA 94703 

Aspire Capitol Heights Academy 
2520 33rd Street 
Sacramento, CA 95817 

2520 33rd Street, Sacramento, CA 95817 

Aspire Centennial College Preparatory Academy 
2079 Saturn Avenue 
Huntington Park, CA 90255 

2071 Saturn Avenue, Huntington Park, CA 90255 

Aspire Clarendon Elementary School 

6720 S. Alameda Street 
Huntington Park, CA 90255 

6720 S. Alameda Street, Huntington Pa rk, CA 90255 

Aspire College Academy 
8030 Atherton Street 
Oakl and, CA 94605 

8030 Atherton Street, Oakland, CA 94605 
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Aspire Downtown Stockton Preparatory Academy 

444 N. American 
Stockton , CA 95202 

444 N. American , Stockton, CA 95202 

Aspire East Palo Alto Charter School 

1286 Runnymede Street 
East Palo Alto , CA 94303 

1286 Runnymede Street, East Palo Alto , CA 94303 

Aspire East Palo Alto Phoenix Academy 
1039 Garden Street 
Palo Alto, CA 94303 

1039 Garden Street, Palo Alto, CA 94303 

Aspire ERES Academy 

1936 Courtland Avenue 
Oakland, CA 94601 

1936 Courtland Avenue, Oakland, CA 94601 

Aspire Firestone Academy 
8929 Kauffman Avenue 
South Gate, CA 90280 

8929 Kauffman Avenue, South Gate, CA 90280 

Aspire Gateway Academy 
8929 Kauffman Avenue 
South Gate, CA 90280 

8929 Kauffman Avenue, South Gate, CA 90280 

Aspire Golden State College Preparatory Academy 
1009 66th Avenue 
Oakland, CA 94621 

1009 66th Avenue , Oakland, CA 94621 

Aspire Huntington Park Charter School 
6005 Stafford Avenue 
Huntington Park, CA 90255 

6005 Stafford Avenue, Huntington Park, CA 90255 

Aspire Inskeep Academy 
123 W 59th Street 
Los Angeles , CA 90003 

123 W 59th Street, Los Angeles , CA 90003 

Aspire Junior Collegiate Academy 
6720 S Alameda Street 
Huntington Park, CA 90255 

6720 S Alameda Street, Huntington Park, CA 90255 

Aspire Langston Hughes Academy 
2050 West Lane 
Stockton , CA 95205 

2050 West Lane, Stockton, CA 95205 

Aspire Lionel Wilson College Preparatory Academy 
400 105th Avenue 
Oakland, CA 94603 

400 105th Avenue, Oakland, CA 94603 
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Aspire Millsmont Academy 
3200 62nd Avenue 
Oakland, CA 94605-1614 

3200 62ndAvenue, Oakland , CA94605-1614 

Aspire Monarch Academy 

1445 101stAvenue 
Oakland, CA 94603 

1445 101 st Avenue, Oakland, CA 94603 

Aspire Pacific Academy 

2565 58th Street 
Huntington Park, CA 90255 

2565 58th Street, Huntington Park, CA 90255 

Aspire Port City Academy 
2040 West Lane 
Stockton, CA 95205 

2040 West Lane, Stockton , CA 95205 

Aspire Ollin Academy 
2540 East 58th Street 
Huntington Park, CA 90255 

2540 East 58th Street, Huntington Park, CA 90255 

Aspire River Oaks Charter School 
1801 Pyrenees Avenue 
Stockton, CA 9521 O 

1801 Pyrenees Avenue, Stockton , CA 95210 

Aspire Rosa Parks Academy 
1930 South D. Street 
Stockton , CA 95206 

1930 South D. Street, Stockton , CA 95206 

Aspire Slauson Academy 
123 W. 59th Street 
Los Angeles , CA 90003 

123 W. 59th Street, Los Angeles , CA 90003 

Aspire Summit Charter Academy 
2036 E. Hatch Road 
Modesto, CA 95351 

2036 E. Hatch Road, Modesto, CA 95351 

Aspire Tate Academy 
123 W. 59th Street 
Los Angeles , CA 90003 

123 W. 59th Street, Los Angeles, CA 90003 

Aspire Titan Academy 
6724 South Alameda Street 
Huntington Park, CA 90255 

6724 South Alameda Street, Huntington Park, CA 90255 

Aspire University Charter School 

3313 Coffee Road 
Modesto, CA 95355 

3313 Coffee Road, Modesto, CA 95355 
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Aspi re Vanguard College Preparatory Academy 
5255 First Street 
Empire , CA 95319 

5255 First Street, Empire, CA 95319 

Aspire Vincent Shalvey Academy 

10038 Hwy 99 E. Frontage Road 
Stockton, CA 95212 

10038 Hwy 99 E. Frontage Road, Stockton , CA 95212 

SCHEDULE OF VEHICLES 

None Reported 

TOTAL VEHICLE VALUES $0 
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Appendix XIX: 

School Financials 



Three Year Budget 

Revenues 

State State aid - principal apportionment 

State aid - education protection account 

Lottery 

Mandate block grant 

ASES grant 
SB740 facility grant 
State SpEd 

State nutrition 

Federal Title 1/11/111 

CSFIG facility grant 
Federal SpEd 

Federal nutrition 

Other federal 
Loca l In lieu of property taxes 

Local nutrit ion 

Other local 

Revenues - Total 

Expenses - Personnel 

Certi ficated salaries 

Classi fied salaries 

Benefits & payroll taxes 

Expenses - Personnel 

Expenses - Operating 

Supplies Books 
Materia ls 

Compu ters, equipment, & furni ture 

Food services 

Services Travel & conferences 

Dues & subscriptions 

Insurance 

Utilities 
Rent 

Leases 

Professiona I services 
Authorizer oversight fees 

Communciations 

Special education charges 
Depreciation Depreciation 

Other Outgo Home office contribution 

Facility allocation contribution 

Expenses - Operating 

2013-2014 

Submitted 

Budget 

$776,733 

$243,320 
$33, 162 

$5,168 

$150,000 

$3,969 
$101,171 

$8,096 
$100,194 

$69,492 

$30,002 

$117,760 
$4,500 

$339,279 
$4,315 

$1,987,161 

$845,598 
$242,862 

$281,801 

$1,370,261 

$9,786 

$47,389 
$15,400 

$128,241 

$6,750 

$2,600 
$8,880 

$29,000 
$97,948 

$19,360 

$61,562 

$13,320 
$6,607 

$21,545 
$42,810 

$115,665 

$626,863 

Aspire ERES Academy - Charter Peti tion Financials.xlsx 

2014-2015 2015-2016 2016-2017 

Budget Budget Budget 

$874,010 $906,224 $939, 181 

$236,820 $242,956 $249,234 

$33,593 $34,366 $35,225 

$3,015 $3,084 $3,161 
$150,000 $150,000 $150,000 

$3,969 $3,969 $3,969 
$102,992 $105,361 $107,995 

$8,241 $8,282 $8,298 

$100,194 $100,194 $100,194 

$69,492 $69,492 $69,492 
$25,841 $26,435 $27,096 

$122,821 $123,424 $123,666 

-
$369,295 $369,295 $369,295 

$4,909 $4,933 $4,942 

-
$2,105,192 $2,148,015 $2,191,748 

$848,080 $857,586 $869,025 
$300,083 $306,985 $314,659 
$300,629 $321,735 $344,707 

$1,448,792 $1,486,305 $1,528,392 

$9,962 $10,191 $10,446 
$48,242 $49,352 $50,585 
$15,677 $16,038 $16,439 

$132,405 $133,055 $133,315 
$6,872 $7,030 $7,205 

$2,647 $2,708 $2,775 

$9,040 $9,248 $9,479 
$29,522 $30,201 $30,956 
$99,711 $102,004 $104,555 

$19,708 $20,162 $20,666 
$62,670 $64,112 $65,714 
$14,801 $15,185 $15,577 

$6,726 $6,881 $7,053 

$21,933 $22,437 $22,998 
$42,810 $42,810 $42,810 

$113,185 $115,928 $118,740 

$635,910 $647,340 $659,313 

Expenses -TotaiJ $1,997,123 j $2,0s4,7o3 j $2,133,645 I $2,187,705 I 

jsilrplus/(Deficit ) I -$9,962 I $20,489 J $14,370 I $4,042 I 

Beginning Fund Balance 

Ending Fund Balance 
$59,818 

$49,856 
$49,856 
$70,345 

$70,345 
$84,715 
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$84,715 

$88,757 

Notes 

See revenue assumptions below 

See revenue assumptions below 

See revenue assumptions below 

See revenue assumptions below 

Assumed flat amount based on current funding 

Assumed flat amount based on current funding 

See revenue assumptions below; includes EDCOE transfers 

Estimated based on historical amounts & projected inflation 

Assumed flat amount based on current fundin@ 

Assumed flat amount based on current funding 

See revenue assumptions below 

Estimated based on historical amounts & projected infla tion 

Assume no other federal revenues 

See revenue assumptions below 

Estimated based on historical amounts & projected inflation 

Assume no other local revenues 

See staffing deta ils below 
See staffing details below 

See expense assumptions below 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historica l amoun ts & projected inflat ion 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Esti mated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

See expense assumptions below 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts & projected inflation 

Estimated based on historical amounts 

See expense assumptions below 

See expense assumptions below 
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Three Year Budget 

Students 

Enrollment* 

Total enrollment 

Attendance rate 

Total ADA 

%Free meal 

% Reduced meal 

%ELL 

%Unduplicated 

Kindergarten 

1st grade 

2nd grade 

3rd grade 

4th grade 

5th grade 

6th grade 

7th grade 

8th grade 

9th grade 

10th grade 

11th grade 

12th grade 

Total enrollment 

2013-2014 

Submitted 

Budget 

222 

97.0% 

215 

88.7% 

5.4% 

S8.0% 

94.1% 

22 

22 

22 

22 

26 

26 

26 

28 

28 

222 

Aspire ERES Academy -

2014-2015 2015-2016 

Budget Budget 

222 222 

97.0% 97.0% 

215 215 

88.7% 88.7% 

S.4% 5.4% 

58.0% 58.0% 

94.1% 94.1% 

22 22 

22 22 

22 22 

22 22 

26 26 

26 26 

26 26 

28 28 

28 28 

222 222 

*Note: We are actively searching for a new facility for ERES. If we find a facility, we wou ld expand to 2 sections per grade level. 

Staff 

1110 Cert. Teachers 12.7 12.7 

1200 Cert. Support 1.3 1.3 
1300 Cert. Admin 1.0 1.0 

2100 Instructiona l Aides S.5 5.5 

2200 Class. Support 

2300 Class. Admin 

2400 Clerical/Office Staff 1.7 1.7 

2900 Class. Other 4.1 4.1 

Total FTEs 26.3 26.3 

2016-2017 

Budget 

222 

97.0% 

215 

88.7% 

5.4% 

S8.0% 

94.1% 

22 

22 

22 

22 

26 

26 

26 

28 

28 

222 

12.7 

1.3 

1.0 

5.S 

1.7 

4.1 

26.3 
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Notes 

Estimated based on historica l amounts 

Estimated based on historical amounts 

Estimated based on historical amounts 

Estimated based on historical amounts 

Estimated based on historical amounts 
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Three Year Budget 

Revenue Assumptions 

LCFF COLA 

Base grant per ADA - K-3 

Base grant per ADA - 4-6 

Base grant per ADA - 7-8 

Base grant per ADA - 9-12 

Grade leve l supplement% - K-3 

Grade level supplement% - 9-12 

Supplementa l grant% 

Concentration grant threshold% 

Local district unduplicated % 

Concentration grant% 

LCFF gap funded% 

EPA % of tota l LCFF funding 

In Lieu Amount per ADA - K-12 

Lottery Amount per ADA - K-12 

Mandate Amount per ADA - K-8 

Amount per ADA - 9-12 

5pEd State specia l education funding rate (per ADA) 

State mental health fu nding rate (per ADA) 

Federal special education funding rate (per ADA) 

Expense Assumptions 

COLA COLA 

Benefits STRS% 

PERS% 

Medicare o/o 
OASDI % 

Other benefits costs% 

Healthcare average per eligible employee 

Other Authorizer oversight fees 

Home office contribution 

Faci li ty allocation contribution 

Special Education general fund contribution per ADA 

2013-2014 

Submitted 

Budget 

Aspire ERES Academy -Charter Petition Financials.xlsx 

2014-2015 2015-2016 2016-2017 

Budget Budget Budget 

1.8% 2.3% 2.5% 

$6,952 $7,077 $7,240 

$7,056 $7,183 $7,348 

$7,266 $7,397 $7,567 

$8,419 $8,570 $8,767 

10.4% 10.4% 10.4% 

2.6% 2.6% 2.6% 

20.0% 20.0% 20.0% 

55.0% 55.0% 55.0% 

79.9% 79.9% 79.9% 

50.0% 50.0% 50.0% 

4.4% 5.5% 5.5% 

16.0% 16.0% 16.0% 

$1,715 $1,7 15 $1,715 

$156 $160 $164 

$14 $14 $15 

$42 $43 $44 
$500 $512 $524 

$20 $20 $21 

$120 $123 $126 

1.80% 2.30% 2.50% 

8.25% 8.75% 9.25% 

11.94% 12.44% 12.94% 

1.45% 1.45% 1.45% 

6.20% 6.20% 6.20% 

2.75% 2.75% 2.75% 

$7,700 $8,470 $9,317 

1.00% 1.00% 1.00% 

7.00% 7.00% 7.00% 

0.00% 0.00% 0.00% 

$150 $150 $150 
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Notes 

School Services estimates 

School Services estimates 

School Services estimates 
School Services estimates 

School Services estimates 

School Services estimates 

School Services estimates 

School Services estimates 

School Services estimates 

COE estimates 

School Services estimates 

School Services estimates 

CSDC estimates 

2012-2013 P2 rate 

School Services estimates 

School Services estimates 

School Services estimates 

EDCOE 2013-2014 estima tes 

EDCOE 2013 -2014 estimates 

EDCOE 2013-2014 estimates 

Match revenue COLA 

CALSTRS estimates, 0.5% increase per year 

CALPERS estimates, 0.5% increase per year 

No change to current rate 

No change to current rate 

No change to current rate 

8% increase per year 

1% oversight fee (on LCFF revenues) 

% of ongoing state and federal revenues 

% of ongoing state and federal revenues 

Estimated based on historical amounts 
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Cash Flow - 2014-2015 

I Total Budget July I August September October November December January February March April May I June AR/AP Totals 

I I 
Beolnnlna Cash Balance $ 50000 1$ 242 340 $ 169 199 $ 171 238 $ 11 6,056 $ 83,154 s 199,021 $ 177,963 $ 164,204 $ 193 622 $ 214,908 s 103, 921 $ 43,920 

~ 
Stale 
state aid - principal apportionment $ 874 ,010 s 43,700 $ 43,700 s 78,661 s 78,661 s 78,661 s 78,661 s 78,661 $ 78.661 $ 78,661 $ 48 ,770 $ 1,573 $ $ 185.640 $ 874,010 
State aid - education protection account $ 236,820 $ $ $ 59,205 $ s s 59,205 s s $ 59,205 $ $ $ 59,205 $ $ 236,820 
lottery $ 33,593 $ $ $ $ s $ s 8 ,398 $ $ $ 8,398 s $ $ 16,797 s 33,593 
Mandate block grant $ 3,015 s s s s s 3,015 $ s $ $ $ s s s $ 3,015 
ASESgranl $ 150,000 $ $ s $ s $ 52,500 s $ $ $ 37,500 s s s 60,000 s 150,000 
SB740 lacilily grant $ 3,969 s $ s s 1,985 s s s $ $ 1,488 $ s s s 496 s 3.969 
State SpEd $ 102,992 $ 5,150 $ 5,150 s 9,269 $ 9,269 s 9.269 s 9.269 s 9 ,269 $ 9,269 $ 9,269 $ 5,747 $ 185 s $ 21 ,876 s 102.992 
state nutrition $ 8 ,241 s $ 749 s 749 $ 749 s 749 s 749 s 749 s 749 $ 749 $ 749 $ 749 $ 749 s $ 8.241 

Total State $ 1,412,640 s 48,850 $ 49,599 s 147,884 $ 90,664 $ 91 ,694 s 200,384 s 97,078 $ 88,679 $ 149,373 $ 101 ,164 $ 2,508 $ 59,954 $ 284,808 $ 1,412.640 

Federal 
Till e 11111111 $ 100,194 s $ s $ s s 40,078 s s $ $ 40,078 s s $ 20.039 $ 100.194 

SFIG facility grant $ 69,492 s 5,791 $ 5,791 s 5,791 $ 5,791 s 5,791 s 5.791 s 5 ,791 $ 5,791 $ 5,791 $ 5,791 s 5,791 $ 5,791 $ $ 69,492 
Federal SpEd $ 25,841 s $ s s s s s 6.460 s $ $ $ 6,460 $ $ 12.920 $ 25,841 
Federal nutrition $ 122,821 s $ 11 ,166 s 11 ,166 $ 11 ,166 s 11 ,166 s 11 ,166 s 11 ,166 s 11 ,166 s 11 ,166 $ 11,166 $ 11 ,166 $ 11,166 $ $ 122,821 
Other federal $ s $ $ $ $ s s s $ $ $ $ $ $ 

Total Federal $ 318,348 s 5,791 $ 16,957 s 16.957 $ 16,957 $ 16,957 s 57,034 s 23.417 s 16,957 s 16,957 $ 57,034 $ 23,417 $ 16,957 $ 32,959 $ 318,348 

Local 
ln lieu of property taxes $ 369,295 $ 22,158 $ 44 ,315 $ 29,544 $ 29 ,544 s 29,544 s 29,544 s 29,544 $ 51 ,701 $ 25 ,851 $ 25,851 $ 25,851 $ 25 ,851 $ s 369,295 
Local nutrition $ 4,909 s $ 446 s 446 $ 446 s 446 s 446 $ 446 $ 446 $ 446 $ 446 $ 446 s 446 s s 4,909 
Other local s s s s $ s s s $ $ s s $ $ s 

Td.al Local $ 374 ,204 s 22,158 $ 44 ,762 s 29,990 s 29,990 s 29 ,990 s 29 ,990 s 29,990 s 52,148 $ 26,297 $ 26 ,297 $ 26,297 $ 26 ,297 $ $ 374,204 

Total Revenue $ 2 ,105.192 $ 76.799 $ 111.318 s 194,831 $ 137,610 s 138.641 s 287.408 s 150,484 s 157,783 $ 192,626 $ 184,495 $ 52,221 $ 103.208 $ 317,767 $ 2, 105,192 

~ 
(1000) Certificated Salaries $ 848,080 s 67 ,846 s 67,846 s 67,846 s 67,846 $ 67,846 s 67,846 s 67.846 $ 67,846 $ 67.846 $ 67,846 s 67,846 s 67,846 s 33.923 $ 848,080 
(2000) Classified Salaries $ 300,083 s 24,007 s 24,007 $ 24,007 $ 24 ,007 s 24,007 s 24 ,007 s 24 ,007 s 24,007 s 24,007 s 24,007 $ 24,007 $ 24 ,007 $ 12,003 $ 300,083 
(3000) Employee Benefits $ 300,629 s 24,050 $ 24 ,050 s 24,050 $ 24 ,050 s 24,050 s 24,050 s 24 ,050 $ 24 ,050 $ 24,050 s 24,050 s 24,050 s 24,050 $ 12,025 $ 300,629 
(4000) BookslSuppl ies $ 206,286 $ 16,503 $ 16,503 $ 16,503 $ 16,503 s 16,503 s 16,503 s 16,503 $ 16,503 $ 16.503 s 16,503 $ 16,503 $ 16,503 s 8,251 s 206,286 
(5000) Services/Other Operating Exp s 273,630 s 21,890 s 21 ,890 $ 21 .890 s 21.890 s 21 ,890 s 21 ,890 s 21 ,890 s 21 ,890 $ 21 ,890 $ 21,890 s 21 ,890 $ 21 ,890 $ 10,945 $ 273,630 
(6000) Capital Outlay $ 42 ,810 s 3,425 s 3,425 s 3,425 s 3,425 s 3,425 $ 3.425 s 3,425 s 3.425 $ 3.425 $ 3.425 s 3,425 s 3,425 s 1.712 $ 42.810 
(7000) ,AJI Oth er Ou tao $ 113,185 $ 9,055 $ 9,055 $ 9,055 $ 9,055 s 9,055 s 9,055 s 9 .055 s 9.055 s 9,055 $ 9,055 s 9,055 s 9,055 s 4,527 s 113,185 

Total Expenses $ 2,084,703 $ 166,776 $ 166,776 $ 166,776 s 166,776 s 166,776 s 166,776 s 166,776 s 166,776 $ 166,776 $ 166,776 s 166,776 s 166,776 s 83,388 $ 2,084,703 

Surplus/( Defi cit) $ 20,489 s (89,977) $ (55,459) s 28,055 s (29,166) $ (28,136) $ 120,632 $ (16 ,292) s (8,993) $ 25,850 $ 17,719 $ (1 14,555) s (63,569) $ 234,379 $ 20,489 

Accounts Recefvabtes 
~1portionment AP. $ 200,000 s 200,000 $ s 

therAR $ 100,000 $ 100,000 s $ 
Depreciation (Add back) $ 42,810 s 3,568 $ 3,568 s 3,568 s 3,568 s 3,568 $ 3,568 s 3 ,568 $ 3,568 $ 3,568 $ 3,568 s 3,568 s 3,568 $ s 

Liabifities 
Short-term Payables $ (85 ,000) s (21 ,250) $ (21,250) s (21,250) s (21 ,250) s s 
COE RevoMng Loans $ (50 ,000) s (8,333) $ (8 ,333) s (8,333) s (8 ,333) s (8 ,333) $ (8 ,333) s $ 
Pther Current Debt (RANs) $ s 
Home Office Support (2) $ s 

Endina Cash Balance s 242,340 $ 169,199 $ 171,238 $ 116,056 s 83,154 s 199,021 $ 177,963 s 164,204 s 193,622 $ 214,908 $ 103,921 I $ 43,920 
I I I 

Cash Flow Assum tions 
mng ssumpt ons uly ugust pt ember cto er ovem er December anuary ay une AR 
~ 
state aid - principal apportionment 5.0% 5.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21 .2% 
State aid - education protection account 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 
Lottery 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 50.0% 
Mandate block grant 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 
IASESgrant 0.0% 0.0% 0.0% 0.0% 0.0% 35.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 40.0% 
SB740 facility grant 0.0% 0.0% 0.0% 50.0% 0.0% 0.0% 0.0% 0.0% 37.5% 0.0% 0.0% 0.0% 12.5% 
stale SpEd 5.0% 5.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21 .2% 
State nutrition 0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0%1 

Till el/111111 0.0% 0.0% 0.0% 0.0% 0.0% 40.0% 0.0% 0.0% 0.0% 40.0% 0.0% 0.0% 20.0% 

CSF1G fa cility grant 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 
Federal SpEd 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 0.0% 25.0% 0.0% 50.0% 
Federal nutrition 0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 
other federal 0.0% O.Cl'% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 
In lieu of property taxes 6.0% 12.0% 8.0% 8.0% 8.0% 8.0% 8.0% 14.0% 7.0% 7.0% 7.0% 7.0% 0.0% 
Donations 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 
l ocal nutrition 0.0% 9.1% 9.1% 9.1% 9. 1% 9.1% 9.1% 9. 1% 9.1% 9.1% 9.1% 9.1% 0.0% 
Other local 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 

Ex~nses 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 4.0%1 
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Aspi re ERES Academy - Charter Petition Financials.xlsx 

Cash Flow - 2015-2016 

Total Budget J uly I August September October November December January February March Apri l May June AR/AP Totals 

I I I I 
Beginning Cash Balance I $ 43 920 I $ 252,244 $ 177,380 I $ 188,947 $ 141 ,759 $ 11 6,518 $ 241 ,510 $ 228,385 $ 222,211 I $ 252,427 $ 271 981 I S 157,350 $ 95,029 

~ 
state 
State aid - principal apportionment s 906,224 s 45.311 s 45,31 1 s 81 ,560 s 81 ,560 s 81 ,560 s 81,560 $ 81,560 s 81,560 s 81 ,560 s 50,567 s 1,631 s s 192.482 s 906.224 
State aid - education prctection account s 242,956 s s s 60.739 $ s s 60.739 s s s 60.739 s s s 60.739 s $ 242,956 
Lottery s 34,366 s $ s s s s $ 8,591 s s s 8,591 s s s 17.183 s 34,366 
Mandate block grant s 3.084 s s s $ s 3,084 s s s s s $ s s s 3,084 
ASES grant s 150,000 $ s $ $ $ $ 52,500 $ $ $ $ 37,500 $ s s 60,000 s 150,000 
SB740 faci lity grant s 3,969 s s s $ 1,985 s s s $ $ 1,488 $ $ s s 496 $ 3,969 
State SpEd s 105,361 $ 5,268 $ 5.268 $ 9.482 $ 9.482 s 9.482 s 9. 482 s 9,482 $ 9,482 $ 9,482 s 5,879 s 190 s s 22,379 s 105,361 
State nutrition s 8,282 $ $ 753 s 753 $ 753 s 753 s 753 s 753 s 753 s 753 s 753 $ 753 s 753 s s 8.282 

Total State s 1,454 .242 $ 50.579 s 51 .332 s 152,535 $ 93,780 s 94,880 s 205,035 s 100,387 s 91 ,796 s 154,023 s 103,291 s 2,574 s 61 ,492 s 292,540 $ 1,454.242 

Federal 
Title 1mm1 s 100.194 s $ s s s s 40,078 s s s s 40.078 s s s 20.039 s 100,194 
CSFIG facility grant s 69,492 s 5,791 s 5.791 s 5,791 s 5,791 $ 5.791 s 5.791 s 5,791 $ 5,791 $ 5,791 s 5.791 s 5,791 s 5,791 s s 69,492 
Federal SpEd s 26.435 s s s s s s s 6,609 $ $ s s 6,609 s s 13.218 s 26,435 
Federal nutrition s 123,424 s s 11 ,220 s 11 ,220 s 11 .220 s 11 ,220 s 11 ,220 s 11 ,220 s 11 ,220 s 11 ,220 s 11 .220 s 11 ,220 s 11 ,220 s $ 123,424 
Other federal s s s s s s s s $ s s s s s s 

Total Federal s 319,545 s 5,791 s 17,011 s 17.011 $ 17,011 s 17,011 s 57,089 s 23,620 s 17,011 s 17,011 s 57,089 s 23,620 s 17,011 s 33,256 s 319,545 

Local 
In lieu of property taxes s 369,295 s 22.158 s 44,315 s 29,544 s 29,544 s 29,544 s 29,544 s 29,544 $ 51 ,701 $ 25,851 s 25,851 $ 25,851 s 25,851 s s 369,295 
Local nutrition s 4.933 s s 448 s 448 s 448 s 448 s 448 $ 448 s 448 s 448 s 448 s 448 s 448 s s 4,933 
Other local s s s s s s s s s s s s s s s 

Total local $ 374,228 $ 22, 158 $ 44.764 s 29,992 s 29.992 s 29,992 $ 29 ,992 s 29,992 s 52,150 s 26,299 s 26,299 s 26,299 s 26,299 s s 374,228 

Total Revenue $ 2.148,015 s 78.528 $ 113.107 s 199,538 $ 140.783 $ 141 .883 $ 292.116 s 153,999 $ 160,957 s 197,333 $ 186,679 $ 52,493 s 104,802 s 325.796 s 2.148.015 

~ 
(1000) Certificated Salaries $ 857,586 $ 68,607 s 68,607 $ 68,607 $ 68,607 $ 68,607 s 68,607 s 68.607 $ 68,607 $ 68,607 s 68,607 s 68.607 s 68.607 s 34,303 s 857,586 
(2000) Classified Salanes s 306,985 s 24,559 s 24,559 s 24,559 s 24,559 s 24 ,559 s 24 ,559 $ 24,559 $ 24 ,559 $ 24.559 s 24,559 s 24,559 s 24,559 s 12,279 s 306,985 
(3000) Employee Benefits s 321 .735 s 25,739 s 25,739 $ 25,739 $ 25,739 s 25,739 $ 25,739 s 25,739 $ 25,739 $ 25,739 s 25,739 s 25.739 s 25.739 s 12,869 $ 321 ,735 
(4000) Books/&Jpplies s 208,635 s 16,691 s 16,691 $ 16,691 s 16,691 s 16,691 s 16,691 s 16,691 s 16,691 $ 16.691 s 16.691 s 16,691 $ 16,691 s 8,345 s 208,635 
(5000) Services/Other Operating Exp s 279,966 s 22,397 s 22,397 s 22,397 s 22,397 s 22,397 s 22.397 s 22,397 s 22.397 $ 22,397 s 22.397 s 22,397 s 22,397 s 11 ,199 s 279,966 
(6000) Ca~tal Outlay s 42,810 s 3,425 s 3,425 s 3,425 s 3,425 s 3,425 s 3,425 s 3,425 s 3,425 s 3.425 s 3,425 s 3,425 s 3.425 s 1.712 s 42.810 
(7000) All Other Outao s 115.928 s 9.274 s 9.274 s 9.274 s 9.274 s 9,274 s 9,274 s 9,274 s 9,274 s 9,274 s 9.274 s 9.274 s 9,274 s 4,637 s 115,928 

Total Expenses s 2,1 33,645 $ 170.692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 170,692 s 85,346 s 2, 133,645 

Surplus/( Defi clt) $ 14,370 $ (92,164) $ (57,584) $ 28,846 $ (29,908) $ (28,809) $ 121,424 $ (16,692) $ (9,735) $ 26,642 $ 15,987 $ (11 8,199) $ (65,889) $ 240,450 $ 14,370 

~ccounts Recetvabfes 

~rortionment AA s 185,640 s 185,640 s s 
her AA s 132,127 s 132,127 s $ 

Depreciation (Add back) s 42,810 s 3,568 $ 3,568 s 3,568 $ 3,568 $ 3,568 s 3,568 $ 3,568 $ 3,568 $ 3,568 s 3,568 s 3,568 $ 3,568 s $ 

!Liabilities 
Short-term Payables s (83,388) s (20,847) $ (20.847) s (20.847) s (20,847) s $ 
COE RevoM ng Loans s s $ 
Other Current Debt (RANs) s s $ 
Home Offioe Suppori (2) $ s s 

Ending Cash Balance I $ 252 244 $ 177,380 $ 188,947 $ 141,759 $ 11 6,518 $ 241 ,510 $ 228,385 $ 222,217 $ 252,427 $ 271,981 $ 157,350 I $ 95,029 
I I I I I 

111m1ng Assumptions July August :septemoer o ctooer Novemoer uecemoer January Feoruary March April May June AK 

~ 
State aid - principal apportionment 5.0% 5.0% 9.0% 9.0% 9.0% 9.00Ai 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21 .2% 
State aid - education prd:ection account 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 
Lottery 0.0% 0.0% 0.0% 0.0% 0.0% 0 .0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 50.0% 
Mandate block grant 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 
~ES grant 0.0% 0.0% 0.0% 0.0% 0.0% 35.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 40.0% 
SB740 facility grant 0.0% 0.0% 0.0% 50.0% 0.0% 0 .0% 0.0% 0.0% 37.5% 0.0% 0.0% 0.0% 12.5% 
State SpEd 5.0% 5.0% 9.0% 9.0% 9.0% 9 .0% 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21.2% 
State nutrilion 0.0% 9.1% 9.1% 9.1% 9.1% 9 .1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 
Tille 111111 11 0.0% 0.0% 0.0% 0.0% 0.0% 40.0% 0.0% 0.0% 0.0% 40.0% 0.0% 0.0% 20.0% 
CSFIG facility grant 8.3% 8.3% 8.3% 8.3% 8.3% 8 .3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 
Federal SpEd 0.0% 0.0% 0.0% 0.0% 0.0% 0 .0% 25.0% 0.0% 0.0% 0.0% 25.0% 0.0% 50.0% 
Federal nutri tion 0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 
Other federal 0.0% 0.0% 0.0% 25.0% 0.0% 0 .0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 
In lieu of property taxes 6.0% 12.0% 8.0% 8.0% 8.0% 8 .0% 8.0% 14.0% 7.0% 7.0% 7.0% 7.0% 0.0% 
Daiations 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 
Local nutrition 0.0% 9.1% 9.1% 9.1% 9.1% 9 .1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 
Other local 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 

Exoenses 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 4.0% 
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Cash Flow - 2016-2017 

I Total Budget I July I Augu st September I October November December January February March April May June AR/AP Totals 

I 
Bealnnlna Cash Balance I $ 95,029 $ 308,347 $ 230,473 $ 242 022 s 193,248 $ 166,986 $ 292,450 $ 278,608 $ 271 ,343 $ 302,024 $ 319,479 $ 200,777 $ 135,724 

Revenues 
state 
State aid - principal apportionment $ 939 ,181 s 46,959 $ 46.959 s 84.526 s 84 ,526 s 84,526 $ 84,526 $ 84,526 s 84,526 $ 84 ,526 s 52,406 $ 1.691 $ $ 199.482 s 939.181 
State aid - education protection account s 249,234 s $ s 62.308 s s s 62.308 $ s $ 62,308 $ $ $ 62,308 $ s 249,234 
Lottery $ 35,225 s $ s $ s s $ 8,806 s $ $ 8,806 s $ $ 17,612 s 35,225 
Mandate block grant s 3,161 s $ s s s 3,161 s $ s $ $ s s s s 3,161 
IA.SES grant s 150,000 s $ s s s $ 52,500 $ s $ s 37,500 $ s s 60,000 s 150,000 
88740 fa cility grant s 3 ,969 s $ s s 1,985 s s s s $ 1,488 s $ s s 496 s 3,969 
State SpEd $ 107,995 $ 5,400 $ 5,400 s 9,720 $ 9,720 s 9.720 s 9.720 $ 9,720 s 9,720 $ 9,720 s 6,026 s 194 s $ 22,938 s 107,995 
State nutrition s 8,298 s $ 754 s 754 s 754 s 754 s 754 s 754 s 754 $ 754 $ 754 s 754 s 754 $ s 8,298 

Total State s 1,497,063 s 52,359 s 53,113 s 157,309 $ 96,985 s 98,161 $ 209,809 $ 103,806 s 95.000 $ 158,797 s 105,493 $ 2,639 $ 63,063 $ 300,529 $ 1,497,063 

Federal 
Tit1e1mm1 $ 100,194 s s $ s s s 40 ,078 s s $ $ 40,078 $ $ $ 20.039 $ 100 ,194 
ICSFIG facility grant $ 69,492 s 5,791 s 5,791 $ 5,791 s 5,791 s 5,791 $ 5.791 $ 5.791 s 5,791 $ 5,791 s 5,791 s 5,791 s 5.791 s $ 69.492 
Federal Sp Ed s 27,096 s $ s s s s $ 6,774 s $ $ s 6,774 $ s 13,548 s 27 ,096 
Federal nutrition $ 123,666 $ $ 11 ,242 $ 11 ,242 s 11 ,242 s 11 ,242 s 11 ,242 $ 11 ,242 s 11 ,242 s 11 ,242 $ 11 ,242 s 11 ,242 $ 11 ,242 $ s 123,666 
!Other federal $ s $ s s s s $ s $ $ $ s $ $ 

Total Federal s 320,448 s 5,791 $ 17,033 s 17.033 $ 17 ,033 s 17,033 s 57,111 s 23,807 s 17,033 $ 17,033 $ 57,111 $ 23,807 $ 17,033 $ 33.587 $ 320,448 

Local 
In lieu of property taxes $ 369,295 s 22,158 $ 44 ,315 s 29,544 s 29,544 s 29,544 s 29,544 s 29,544 s 51 ,701 $ 25,851 $ 25,851 s 25,851 s 25,851 $ s 369,295 
Local nutrition s 4,942 s $ 449 s 449 s 449 s 449 s 449 $ 449 s 449 $ 449 s 449 s 449 s 449 s s 4,942 
Other local $ s s s $ s s s s $ s s s s s 

Total Local $ 374 ,238 s 22.158 $ 44 ,765 s 29,993 s 29,993 s 29,993 s 29,993 $ 29,993 s 52,151 $ 26,300 $ 26,300 $ 26,300 s 26,300 $ s 374,238 

Total Revenue $ 2,191 .748 $ 80.308 $ 114.911 s 204,335 s 144 ,011 s 145.188 s 296.912 $ 157.607 s 164,184 $ 202,130 $ 188,904 $ 52.747 $ 106,396 $ 334,11 6 $ 2,191 ,748 

~ 
(1000) Certificated Salari es s 869,025 $ 69,522 s 69,522 $ 69,522 s 69,522 s 69,522 s 69,522 s 69.522 $ 69.522 $ 69,522 $ 69,522 $ 69,522 s 69,522 s 34,761 $ 869 025 
(2000) Classified Salaries s 314,659 s 25, 173 $ 25, 173 s 25,173 s 25,173 s 25,173 s 25,173 $ 25,173 s 25, 173 $ 25,173 $ 25,173 s 25,173 s 25,173 $ 12,586 $ 31 4,659 
(3000) Employee Benefits s 344 ,707 s 27,577 $ 27,577 s 27,577 $ 27 ,577 s 27 ,577 s 27,577 $ 27,577 $ 27 ,577 $ 27,577 s 27.577 s 27 ,577 s 27,577 $ 13.788 $ 344 ,707 
(4000) Books/Supplies s 210,785 $ 16,863 $ 16,863 $ 16,863 s 16,863 s 16,863 s 16,863 s 16,863 s 16,863 $ 16.863 s 16,863 s 16,863 s 16,863 s 8,431 $ 210,785 
(5000) Services/Other Operating Exp s 286,978 s 22,958 s 22,958 $ 22,958 $ 22,958 s 22.958 s 22.958 $ 22,958 s 22,958 $ 22,958 $ 22,958 $ 22,958 s 22,958 $ 11.479 $ 286,978 
(6000) Capital Outlay s 42,810 s 3,425 s 3.425 $ 3,425 $ 3,425 s 3,425 s 3,425 s 3,425 $ 3.425 $ 3.425 s 3,425 s 3,425 s 3.425 s 1.712 $ 42,810 
(7000) All Other Outao $ 118,740 s 9,499 $ 9,499 s 9.499 $ 9.499 s 9,499 $ 9,499 s 9,499 s 9,499 $ 9.499 s 9,499 s 9.499 $ 9,499 $ 4,750 $ 118.740 

Total Expenses $ 2,187,705 s 175,016 s 175,016 $ 175,016 s 175,016 s 175,016 s 175,016 s 175,016 s 175,016 s 175,016 s 175,016 $ 175,016 s 175,016 s 87,508 $ 2,187,705 

SUrplus/(Deflclt) $ 4,042 $ (94,709) $ (60,105) $ 29,318 $ (31,005) $ (29,829) $ 121,896 $ (17,410) $ (10,832) $ 27,114 $ 13,887 $ (122,270) $ (68,620) $ 246,607 $ 4 ,042 

Accounts Recetvables 

~tortionment AR $ 192,482 $ 192,482 $ $ 
her AR $ 133,314 $ 133,314 s s 

Depreciatioo (Add back) $ 42,810 s 3,568 $ 3,568 s 3,568 $ 3,568 s 3,568 $ 3,568 $ 3,568 $ 3.568 s 3,568 s 3,568 s 3,568 $ 3,568 $ $ 

Liabilities 
Short-term Payables $ (85 ,346) s (21 ,336) $ (21 ,336) s (21 ,336) s (21 ,336) $ s 
COE Revolving Loans $ s $ 
Other Current Debt (RANs) $ $ $ 
Home Office Support (2) $ $ s 
Ending Cash Balance I $ 308,347 I $ 230,473 $ 242,022 $ 193,248 s 166,986 $ 292,450 $ 278,608 $ 271 ,343 $ 302,024 $ 319,479 $ 200,777 $ 135,724 

I I I I 

Cash Flow Assum tlons 
July ugust Septem er cto er ovember December anuary Fe ruary arch Apri ay une 

evenue 
~-principal apportionment 5 .0% 5.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21 .2% 
State aid - education protection account 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 
Lottery 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 50.0% 
Mandate block grant 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 
IASES grant 0 .0% 0.0% 0.0% 0.0% 0.0% 35.0% 0.0% 0.0% 0.0% 25.0% 0.0% 0.0% 40.0% 
SB740 facility grant 0 .0% 0.0% 0.0% 50.0% 0.0% 0.0% 0.0% 0.0% 37 .5% 0.0% 0.0% 0.0% 12.5% 
Slate SpEd 5 .0% 5.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 9.0% 5.6% 0.2% 0.0% 21 .2% 
State nutri tion 0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 

Tit le 1mA 11 0.0% 0.0% 0.0% 0.0% 0.0% 40.0% 0.0% 0.0% 0.0% 40.0% 0 .0% 0.0% 20.0% 

8 .3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8 .3% 8.3% 8.3% 8.3% 8.3% 0.0% 
0.0% 0.0% 0.0% 0.0% 0.0% 0 .0% 25.0% 0 .0% 0.0% 0.0% 25.0% 0.0% 500%1 
0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9 .1% 9.1 % 0.0% 
0 .0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 25.0% 

In lieu of property taxes 6.0% 12.0% 8.0% 8.0% 8.0% 8.0% 8.0% 14.0% 7.0% 7.0% 7.0% 7.0% 0.0% 
Daiations 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 
Local nutrition 0.0% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 9.1% 0.0% 
Other local 8 .3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 8.3% 0.0% 

Ex~nses 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 8.0% 4.0%1 
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ASPIRE 
PUBLIC SCHOOLS 

College for Certain 

Fiscal Control Policies and Procedures 

This document contains the following fiscal control policies and procedures : 

• Purchase Orders 

• Check Requests 

• American Express Corporate Card 

• Petty Cash 

• Site Revolving Checking Account 

• Employee Expenses Policy (includes Travel and Teacher reimbursements) 

• Independent Contractors 

These policies will be revised from time-to-time. Latest updates will be posted to Aspire's intranet. 

Please call or email the Controller if you have any questions. 

Purchase Orders top 

Purchase orders are required for purchases exceeding $300 and for any vendor that requires a purchase 

order number. Each teammate's approval level is governed by the Purchasing Approval Matrix. There is 

one matrix for schools and another for the home office. 

School Site Purchasing Approval Matrix 

Teammate Group 

Teachers, After-School Directors, Deans and Other School Site Teammates1 

Office Managers< 

Principals 

Area Superintendents 

CFO and CEO 

Board of Directors 

Notes: 

Threshold 

No Approval 

:S $300 

s $3,000 

s $10,000 

s $250,000 

>$250,000 

1 - Principa ls have the discret ion to allocat e these tea mmat es a sma ll budget for school needs. This budget wou ld be monitored at the school 

site direct ly. 

2 - Principals, at their discretion, ca n require Office Managers to seek principal approval for purchases less !> $300. The process for the OM to 
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o btain such approvals would be determined and monitored by the Principa l and OM at the school site directly. Office Ma nage rs ca nnot s ign 

contracts . 

Home Office Purchasing Approval Matrix 

Teammate Group 

Home Office Staff 

Managers and Directors without budget oversight1 

Special Education Regional Program Specialists 

Directors with budget oversight 

Vice Presidents, CAO and COO 

CFO and CEO 

Board of Directors 

1 - Managers and Directors without budget ove rsight ca nnot sign contract s. 

What is the Approval Matrix? 

Threshold 

No Approval 

~ $300 

~ $1,000 

:::; $3,000 

:::; $10,000 

:::; $250,000 

>$250,000 

The Approval Matrix indicates how much an individual can spend for one purchase before they need 

additional approval(s) . An individual has up to his or her "Threshold" to purchase a good or service as 

shown the in the matrix above. For example : 

• $200 Amazon book order - an Office Manager {OM} can place this order directly without any 

other approvals, because $200 is below the OM's $300 threshold 

• $4,000 Amazon book order - an Office Manager needs Principal and Area Superintendent 

approval using a purchase order because $4,000 is above the OM's $300 threshold and the 

Principal's $3,000 threshold 

When do I follow the Approval Matrix? 

This matrix applies to all purchases paid by invoices. Employees can use the Purchasing Decision Tree on 

Aspire's intranet if they need help. 

To get a PO 

To start a PO, employees can use the tool on the Finance Tools Portal on Aspire's intranet: 

This matrix does not apply to purchases made online at Office Depot, purchases reimbursed through 

teammate Expense Reports or a site's individual Banking account. 
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Check Requests [to p] 

Check request forms are used for the rare condition when a vendor needs prepayment and will not 

accept a purchase order and regular AP processing. Purchase orders should be used most of the time. 

Check request forms need to be complete and accurate. Missing or incomplete information will cause 

the request to be rejected. 

Check Request Form Requirements: 

• Vendor Information : Name, Address and Tax Identification 

• Reason for check 

• Total amount of check 

• Valid Site/Department, Resource and Object codes 

• Attached scanned backup in the form of an order confirmation, registration forms, etc. 

• Electronic approval from site manager/principal 

If these requirements have been met, and a check request is received by noon Wednesday, the check 

will should leave the home office no later than Thursday. 

How to Authorize Payment for Goods 

1. Keep the packing slip when the goods are delivered to your site. 

2. All deliveries must be given to the Purchaser to open, verify inventory and distribute. 

3. The Purchaser counts the items received and compares the count to the quantities listed on the 

packing slip. On the packing slip, document any discrepancies (damaged items, missing I back 

ordered items, or contracted time was not needed/ delivered) . Do this before delivering the 

goods to the receiving party. 

4. Notify the vendor if there are problems with the order such as damage or missing items. If all 

items are received in good condition, sign and date the packing slip and KEEP ON SITE. Then, 

deliver the items to the receiving party. Damaged items need to be held as proof for the 

vendor. 

5. Invoices should be opened and date-stamped as received. 

6. Compare the invoice and the copy of packing slip you retained earlier for consistency. 

7. If the invoice and packing slip match, and all goods have been received, forward to your 

principal/manager for a final approval signature. Once this is done, send the complete packet, 

stapled at the top left corner with the invoice on top of the packing slip directly to the home 
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office via the nightly courier. Always keep a copy for yourself in case the documentation is lost 

in transit . You do not need to send vendors envelopes or ads. 

8. If the invoice and packing slip are extremely inconsistent, ask the vendor to re-issue a corrected 

invoice. If the invoice and packing slip amounts differ slightly, note the amount that should be 

paid and forward the documents to the accounts payable administrator for a partial payment. 

How to Authorize Payment of a Service 

1. Send the contract to CFO or Controller for review and approval. Most vendors have standard 

contracts that we approve. We typically do not approve late charges. 

2. Review the vendor's invoice for accuracy. On the invoice, make a note of any discrepancies 

between the contract and the service (e.g . quality, timeliness, inaccuracies) 

3. If the invoice is appropriate, sign your name and date of review on the invoice and forward 

immediately to Accounts Payable for payment using the Finance Portal. 

Invoicing 

All invoices except fo r utility bills like rent, utilities, copiers or phones, most bills should go directly to the 

site. Those recurring utility, copier and phone bills are sent directly to the home office to help timely 

payment of these vital bills. All other invoices must come to the site first for approval so that you may 

have a chance to look it over and approve all the charges. 

Invoices are sent to the site to provide principals with more control over what is being spent out of the 

budget and to ensure the accuracy of all invoices. 

American Express Corporate Card [top] 

The purposes of Aspire's American Express Corporate Account Policy and Procedures are to : 

• Maintain effective controls on the spending of Aspire' s funds 

• Reimburse employees in a timely manner for work-related goods and services purchased by an 

employee 

• Ensure that resources are wisely used to achieve Aspire' s mission 

• Create a paper trail that tracks the flow of funds for audit purposes 

The card may be used for: 

1. Meals and Entertainment for Aspire employees and business associates while conducting Aspire 

business that have been approved by your supervisor 

2. Online purchases of goods or services directly for Aspire when a purchase order is not an option 

3. Travel expenses while conducting Aspire business 

4 
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4. In-store purchases of goods or services when time or other constraints do not allow routine AP 

processing of an invoice. 

5. Gasoline for Aspire related car rentals only 

The card should NOT be used for: 

1. Personal items and services unrelated to Aspire 

2. Gasoline for personal cars (Because mileage is expensed separately) 

3. Large ticket purchases when a purchase order with approvals should be used 

4. Large purchases known well in advance from vendors who accept purchase orders should not be 

paid with the American Express card. 

The card is to be only used for time constrained purchases such as travel when the standard purchasing 

processes will not work. The card is not to be used as a way to bypass or avoid standard purchasing 

protocols. Please note that any items purchased with or reimbursed with Aspire funds become the 

property of Aspire. 

How is the American Express Corporate Account paid? 

All cardholders are responsible for paying their balances directly to American Express. Bills will arrive at 

your home at the end of each month and all reimbursements will be done through expense reports. 

Each reimbursable purchase made with your American Express card should be listed as a separate line 

time on your expense report. The average time from when the home office receives a completed 

expense report with all required approvals and documentation to the time that payment is released is 

anywhere from one (1) business day to seven (7) business days depending on the day of the week the 

expense report is received . 

Failure to adequately complete the Aspire expense report requirements will result in a delay of 

reimbursement. 

American Express Corporate Card FAQ's 

So, now I will have to front the money for the American Express Card? 

No, as long as you submit your expense report in a timely manner you will receive the money to pay your 

American Express card in ample time to meet the card's due date. 

Can I cancel my American Express card? 

5 
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Yes, the corporate American Express card is provided as a convenience to you. However, if you decide you 

do not want to carry the card at any time, please let accounts payable know and they will assist with the 

cancellation. 

How long will it take for me to receive my reimbursement from Aspire? 

If we receive your expense report by Tuesday noon, it will be paid on Wednesday via direct deposit or 

check. 

What if I don' t pay my American Express bill on time? 

You will be charged a late fee by American Express. This late fee will NOT be reimbursed by Aspire. 

What happens if my account goes into collection? 

It will negatively affect your personal credit score. 

Is there a way I can see my bill before it is mailed out? 

Log on to www.americanexpress.com, register your personal card and you can view your statements. 

Where will the bill be mailed to? 

The bill will be mailed to your home address that is currently on file with Payroll. If you'd like to change 

that to your work address, you may do so by signing on to www.americanexpress.com or by call 1-888-

800-8564. 

What if one of my monthly bills does not arrive? 

Log on to www.americanexpress.com, retrieve your online bill and contact the customer service line to 

let them know that your paper statements are not being received. 

Who approves my American Express charges? 

American Express charges will be submitted via expense report and will be reviewed by your current 

approver. 

What if my card is lost or stolen? 

Call American Express immediately at 1-888-800-8564 and email accounts payable at 

ap@aspirepubli cschools. org 

Will I receive my statement via email from Accounts Payable? 

No. You will only receive your statement through the mail or by logging onto www.americanexpress.com 

6 
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What happens if I submit an expense report without the appropriate coding, original receipts and/or 

signatures? 

It will be sent back to you for correction thus delaying payment. 

What should I do if I am reimbursed for a charge and then the charge is credited back to my account? 

Deduct that amount from your current month's reimbursable charges. 

I tried to use my card and it was declined. What should I do? 

Call American Express immediately to find out the problem at 1-888-800-8564 

What if I have more questions? 

Contact Accounts Payable or the Controller. 

Petty Cash top 

What is Petty Cash? 

Each site has $200 of Petty cash for day-to-day purchasing needs of less than $25 per purchase. Petty 

cash will be reimbursed from the home office on a monthly basis upon receipt of your ledger and 

receipts. Each site should have a petty cash box (with a lock) and a receipt book. The home office will 

send you a petty cash ledger (spreadsheet) . 

Use Petty cash to purchase: emergency stamps, doughnuts for your parent advisory council, a COD 

package, pizzas for a group of teachers who stayed to help you get ready for an evening event, etc. If 

you need to make a large purchase, do not use petty cash--issue a purchase order instead! 

How to manage Petty Cash 

In order to give someone petty cash you need : 

1. A dated receipt in the amount of the cash you are going to reimburse, taped to a piece of 8.5" 

by 11" paper. 

2. Signature of person receiving funds acknowledging receipt of money. 

3. The reason for the reimbursement listed on the paper. 

4. Your signature authorizing the transaction . 

5. A record of the transaction in the Petty Cash Ledger 
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Each office manager is responsible for maintaining a ledger that shows when cash is deposited into or 

withdrawn from the petty cash account. The or igina l Petty Cash Ledger and receipts are due to the Staff 

Accountant at the Home Office for the previous month by the 4 th of the month. 

How to Replenish Petty Cash 
Petty Cash will be replenished by the 10th of each month (as long as Petty Cash Ledger and receipts have 

been received) . 

Site Revolving Checking Account [top] 

What is a Revolving Checking Account or General Account? 

Each site has a Wells Fargo checking account with a $1,500 maximum balance for emergency payment 

needs of less than $250 per check. This checking account should only be used when petty cash is 

insufficient, a check request cannot be processed in time, and a corporate credit card cannot be used. 

The funds in the site checking account are considered part of your general site operation funds . 

Examples of items which you might use the revolving checking accounts are : same day payment to the 

local plumber; deli platters for Saturday professional development; reimbursement for a parent who ran 

out to buy some needed office supplies etc. Please note: Employee expenses can only be reimbursed 

from expense reports through the Home Office not out of site checking accounts. 

Please plan ahead to avoid excessive use of the revolving checking account! If you need to make a 

purchase over $250, an American Express Corporate Card, check request or purchase order must be 

used. 

Writing checks 

Site checks are limited to $250. Any check written over the $250 limit will be returned by the bank 

automatically. Writing multiple checks for expenses greater than $250 is not authorized. All bank 

transactions should be recorded on the Online Bank Ledger tool. Sites are responsible for obtaining a W-

9 prior to issuing a check to a service professional or unincorporated business. 

How to manage your Site Checking Account 

In order to write a check from the Site Checking Account, you need : 

1. A dated invoice or receipt in the amount of the check you are going to write (taped to a piece of 

8.5" by 11" paper), 

2. The reason for the check listed on the paper (if not clear on the invoice or receipt), 

3. Your signature authorizing the transaction, and 

4. Record of the transaction in the Revolving Checking Ledger 

8 
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Each Principal/Office Manager is responsible for maintaining a ledger that shows when cash is deposited 

into or withdrawn from the Revolving Checking Account . (See attached document). 

Record Keeping 

Each site must keep copies of all ledgers sent into the home office, receipts and checks written and 

deposited. 

Deposits 

All cash and checks received should be deposited at you r local Wells Fargo branch on a weekly basis. 

This includes lunch money, after school programs and for any other reason when you receive checks 

and/or cash . When you make a deposit, you will be required to submit the following : 

1. Deposit Summary- summary of checks and the reason for the deposit (e .g. fundraising) 

2. Copy of deposit receipt from bank 

All deposit documentation must be sent in the overnight bag the day after deposit to the Revenue 

Accountant. The above items are required when you make a deposit to your revolving checking account 

and the consequences for not having these will be bank fees against your account. For every check copy 

we request from the bank it is a $10 fee per check. For example, if you had deposited 20 checks and 

forgot to make copies you will be charged $200 to retrieve copies from the bank. Therefore, it is 

extremely important that you make copies of all checks you are depositing. 

How to Replenish the Site Checking Account 

In order to replenish your checking account the principal must send a request to the Home Office along 

with the ledger and copies of receipts (this request should be sent in on the 1st of the month) . Home 

Office will issue a check to replenish your Revolving Checking Account when ledger and receipts have 

been reconciled against bank statement. You are responsible for depositing the check into your 

checking account. Principals should be aware of the current balance in the checking account when 

writing a check to prevent the check from being returned due to insufficient funds. 

Employee Expenses Policy [to p] 

The purpose of Aspire' s expense reimbursement pol icy and procedures are to : 

• Maintain effective controls on Aspire' s resources. 

• Authorize reimbursement to teammates for reasonable, necessary and approved for work­

related expenses. 

• Ensure that resources are wisely used to achieve the organization' s mission 
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• Create a paper trail that tracks the fl ow of funds and resources into and out of the organization 

What can be reimbursed? 

Aspire Public Schools reimburses all employees reasonable, necessary and pre-approved work-related 

out-of-pocket expenses. Examples of reimbursable expenses include: mileage, tolls and parking for 

travel beyond your normal commute, cell phone usage, postage, supplies, books, photocopies, some 

meals, and out-of-town travel and lodging. Below are specific guidelines for reimbursement of air travel , 

car rentals, other transportation, hotels, and meals and entertainment. 

Mileage 

Employees can be reimbursed using Re pl icon for the cost of driving their personal car on Aspire 

business. (Currently 55 .5 cents per mile) The trip must be reasonable and necessary and approved by 

your supervisor. 

Note that you can't be reimbursed for your "normal" commute. For example, assume you have a normal 

2 mile round-trip to work. One day you are assigned to go to another location instead and that round 

trip is 10 miles. You can be reimbursed for 8 miles. 

Reimbursement for cross-country trips or relocation expenses requires the approval of the Controller or 

CFO . 

Air Travel 

1. Each employee is responsible for securing his/her flight arrangements if necessary at the best 

possible price. Aspire employees are expected to travel in Economy class . 

a. The only legitimate reason for flying any class other than Economy is if seats are not 

available in Coach. If this is the case, you must obtain approval from the CFO or 

Controller before purchasing your ticket. 

b. Tickets should be purchased at least 21 days ahead of travel. Tickets purchased for 

flights within 21 days in advance will need to be approved by the CFO or Controller in 

advance of purchase. 

2. Only actual costs will be reimbursed. No reimbursement will be made for the value of premiums 

earned through frequent traveler programs applied to business travel. This includes free 

upgrades or free flights . 

3. Aspire is not responsible for lost, stolen, or damaged luggage. Please file a claim with the airlines 

and/or your insurance company. 
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Car rentals 

Car rentals should be used only when needed and alternate forms of road transportation (taxis, public 

transit, and personal vehicles) are not available. Please share rental cars whenever possible and shop for 

the best price. Aspire has a corporate account with Enterprise that may provide the best deal. The link 

to the Enterprise Corporate booking site can be found on Aspire' s intra net. 

1. Aspire staff should rent " mid-size" models or lower. Aspire reimburses car rentals not exceeding 

$40 a day. Upgrade charges are generally not reimbursable . 

2. Loss Damage Waiver (LOW) insurance should be accepted when offered by rental agency. 

3. Aspire will not be responsible for damages that occur during business use of either a personal or 

rented car. 

4. Renta_ls over a weekend or holiday period are generally not reimbursable, unless adequately 

explained and approved (in advance) by the CFO or Controller. 

S. Employees must refuel at a gas station prior to returning the vehicle at the end of the rental 

period, instead of purchasing the refill directly from the car rental company. Gas purchases from 

the rental car company will not be reimbursed. 

Other Transportation 

Reimbursement will be made for reasonable transportation costs other than air travel and car rentals . 

This category includes: 

1. Taxi fares between office/home and airport as well as between airport/ hotel and final 

destination (e.g. conference) when traveling. 

2. Public transportation used instead of taxis when traveling out of town. 

3. Train Fares 

Hotels 

Reasonable lodging costs incurred in the course of business travel are reimbursable when an over-night 

stay is required 

1. A~pire employees are expected to stay in standard business class lodgings, charging a 

reasonable rate such as Hampto~\ Inns. In accordance with IRS per diem rates (IRS Publication 

1542), Aspire reimburses lodging not exceeding $125 a night. 
I 

2. You will not be reimbursed for a stay in a city longer than is legitimately necessary. 

3. The actual hotel bill with the form of payment (charge slip or zero balance) must be submitted 

with the expense form as documentation . A charge slip alone is not acceptable. In the event of 

an express checkout, a hotel invoice along with a form of payment on the invoice (such as a 

credit card number) is acceptable. 
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4. When work commitments require Friday and Monday trips to the same city, you are ordinarily 

expected to return home for the weekend . However, if such travel would be more costly or 

time-consuming than remaining at the distant location for the weekend, lodging and reasonable 

meals costs for the traveler are reimbursable with the following restrictions : 

a. Costs of entertainment such as movies, cocktails and cultural events are considered 

personal in nat ure and will not be reimbursed . 

b. Hotel laundry or valet charges are reimbursable only for unexpected extended trips. 

c. Items of clothing purchased when traveling are not reimbursable . This includes 

replacement of lost or stolen items as well as clothing pu rchased as a result of an 

unexpected extended stay. 

Meals and Entertainment 

For U.S. tax reporting purposes, reimbursable meal expenses are defined as the costs incurred for food 

and beverages in the conduct of business. Entertainment expenditures require pre-approval. 

Entertainment expenses include the cost of amusement or recreational facilities, as well as attendance 

at the theater, sporting events, etc. 

1. Meals made necessary by travel are reimbursable. Every effort must be made to ensure that t he 

cost of such meals is reasonable . Aspire has set a maximum daily reimbursement of $50. 

This rate was benchmarked against the IRS per diem rate (IRS Publication 1542) and other 

Charter Management Organization's reimbursement rates . 

2. Meals and entertainment expenses require the following documentation for reimbursement to 

occur: 

a. Meals and entertainment expenses must be listed separately \:ln the expense form 

(including those that were paid as part of a hotel bill) . 

b. The description must include the number of individuals and the names of those 

attending, their titles and business relationship, if applicable, and business purpose of 

meal and/or entertainment. 

c. Tear-away stubs are not acceptable as receipts; the emp loyee must include a form of 

payment such as a credit card slip or cash register receipt. 

d. We do not reimburse for alcoholic beverages 

Teachers' Classroom Expenses 

Teachers will be reimbursed for pre-approved and budgeted expenses for books and supplies used in 

the classroom, both consumable and non-consumable. Principals provide each teacher with an 

"allowance" for this purpose. Note that any items purchased with or reimbursed with Aspire funds 

become the property of Aspire. 
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How to get reimbursed for employee expenses 

Please follow these guidelines to avoid delay in reimbursement of your expense reports. 

1. Complete the Expense Reimbursement Template in Replicon 

2. Scan and attach receipts; Receipts are required for all items above $25.00. 

3. Gather original receipts, tape in an organized manner to an 8.5 x 11 piece of paper. Scan the 

receipts and then put in expense report envelope and send to Accounts Payable (Remember to 

make a copy of the expense report and the receipts for your own files) Original receipts, not 

photocopies, o r credit card statements must be attached (original phone bills must also be 

submitted) 

4. Write a clear explanation of the expense in the template, so that your supervisor and AP can 

understand what the money was spent on 

5. For meals, write down the business purpose of the meeting and the names and positions of all 

the attendees 

6. Submit the on line expense report 

7. Managers are responsible for verifying that amounts are reasonable, necessary and approving 

the expense report . 

Expense reports will be paid within seven (7) days of the date that all required paperwork and approvals 

have been received. Documents received by Tuesday noon will be paid on Wednesday. Expenses 

should be turned in weekly. You will not be reimbursed for expenses over 45 days old. 

Independent Contractor Policy [top ] 

Use the 20-Factor checklist , which can be found on Aspire' s intra net, to determine if a vendor should be 

classified as an Independent Contractor (IC) . Once you have determined that Contractor status has been 

met, please complete the Agreement. 

The Contractor will also need to provide a W -9 tax form, as well as TB and DOJ clearance if they will be 

working at a school site. 

Prior to the Contractor beginning work, a signed agreement, W-9, and TB and DOJ forms should be 

forwarded to the HR Department for review. The HR Department will forward documents to Accounts 

Payable. 

http://teamwork/s ites/ops/Aspire Charter Documentation/Bay Area/GSP/GSP Renewa l/Charter Renewa l Mat eri als/01 Drafts/04 Appendix/Y 
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At the completion of work (or as otherwise stated in the IC Agreement), the Contractor will submit an 

invoice to their site contact. Invoices should be approved and coded and forwarded directly to Accounts 

Payable. 

All of the following MUST be provided to Accounts Payable BEFORE payment will be released : 

• A completed and signed IRS Form W-9 

• A completed and signed Aspire Public Schools Independent Contractor Agreement between t he 

site and the contractor 

• A valid, approved, and coded invoice 

• Fingerprints and tuberculosis clearance (Applicable for on ly those contractors t hat have access 

to children) 

14 
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20-Factor Checklist 

P'ease ans ·:er r}:e qr...es:101iS for c:r'11 l ' i depe,i de r:~ coi·itrBCl rs. a·;a fon·:ard [ 1LfF? e 11or~g r.s:h :he s··gried ,1,·;de,cenden: 
Co·i/racror Agreemen1. TB and DOJ for:•s. 

Yes No 

r 

Is the worker requ ired to complj' with A.spires instructions about when v1here and how to work? 

Is tra1111ng required? Does the worker rece i\ e training from .spire 1nclucling attending mee ings 
and V" ... orkin£1 i..vith more experienced emi: loyees ? Do ·iol Hi C\; de 1i:dusu:r -specJ,c rrair;1rig '"/h er: 
the Coi~ S1 .. 11

1:an{ hBs .'iOl r/orke(1 i( i rhe- .·n d1.i.SU} oefore. 

Are the worker s ser,1ces integrated •a1th the actl\i t ies of Aspire? Does the success of the 
e111plcyer s business s1···; ,f,-can1/y depend Lipan the perform anc e of ser-~ ces that the worker 
prmides? 

Is the worker required to 1:erfo1rn the 'hork personalli·? 

Does the worker ha-..e the abilit ~· to hire supervise and pay assistants to do the v;ork? 

Does the i1..orker ha1,e a continuing relationship with A.si;ire? 

Is the worker requ ired to follov·, set hours of work? 

Does the Y·1orker work full -t1rne for the employer? 

Is the worker required to 1~erform the work on Aspires premises and use A.spires equq:;rnent? 

Is the >vorker required to perform •:,ork in a sequence set by Aspire? Does the \.Vorker follow a set 
schedule? 

Does the v·, orker submit regular 1;.,r1tten or oral reports to A.spire? 

How does the v·, orker receive payments? Are there payments of regular amounts at set 1nte1vals? 

Does the worker receive payment for ordinary business and t ra-..e l expenses? 

Does the >».•orker rel y on the emplo yer for tools and materials? 

Has the worker 111ade an imestrnent in the facilities or equipment used to perform ser,ices? 

Is the payment made to the worker on a fixed basis regardl ess cf profitabili ty or loss ? 

Does the •h orker onfl/ work fo r one employer at a time? 

A re the services offered to Asp ire availal; le to the genera lly public? 

Can the worker be fi red bi: the employer? 

Can the worker quit work at any time 11.• ithout liability? 
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ASPIRE PUBLIC SCHOOLS 

RESOLUTION OF THE BOARD OF DIRECTORS 

May 16, 2013 

WHEREAS, the bylaws of Aspire Public Schools state that the General Corporate Powers and business affairs of the 
organization are to be managed under the direction of the Board of Directors; 

WHEREAS, the bylaws of Aspire Public Schools provide that the Chief Executive Officer is the general manager 
responsible for the control, supervision and direction of the Corporation; 

WHEREAS, the bylaws of Aspire Public Schools allow for the Chief Financial Officer to disburse funds of the 
Corporation as ordered by the Board of Directors. 

WHEREAS, in the interest of proper internal control, each officer and employee should have clear instructions on the 
limits of their authority to execute contracts and purchase goods or services. 

NOW THEREFORE, BE IT RESOLVED, that the Directors approve the following limits of authority as of the date 
recorded as follows: 

• Chief Executive or Chief Financial Officer will have a limit of $250,000 .Transactions above this limit should 
be reviewed and approved by the Finance Committee of the Board or the entire Board. (Routine bi-monthly 
payroll transactions are approved as part of the annual budget) 

• COO and VP of Finance will each have a limit of $200,000; 

• CAO and CPO will each have a limit of $50,000; 

• Vice Presidents, the Memphis Executive Director and Area Superintendents have a limit of $10,000. 
Transactions above this level will be approved by an executive with the correct level of authority; 

• Directors and other non-officers will have limits set by the CFO not to exceed $10,000 

• All leases, monthly benefit costs and similar recurring transactions that cost in excess of $120,000 annually 
should be reviewed and approved once annually by the Finance Committee of the Board or the entire 
Board. 

I hereby certify that I am the current and duly empowered Secretary of Aspire Public Schools, that the foregoing 
Resolution was duly adopted by the Board of Directors of Aspire Public Schools at a meeting held on May 16, 2013, 
at which meeting a quorum was present and acting, that the Resolution is in full force and effect, that the same has 
not been modified or rescinded and is not contrary to any provision of the Articles of Incorporation or the Bylaws of 
Aspire. 

Executed this 16th day of May, 2013 at Oakland, California. 

James Cleveland, Secretary 

• 

• 

• 
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ANNUAL NOTIFICATION AND GUIDELJ • 

This Sli:tdent Family Handbook emunerates sections of the Education Code that require annual 
parent guardian notification. (Education Code 4898o[a]) 

California state law governs the basic operation of public schools, and the legislature regularly 
passes new laws affecting the quality and availability of education, as well as laws mandating 
that local school districts undertake new responsibilities. 

These laws often require that Aspire adequately inform parents of the opportunities and 
protection to which they are entitled. Aspire complies with this by providing families with tl1is 
Annual Notification in the Student Family Handbook at the beginning of each school year and 
by issuing the same publication to new fami1ies as they enter Aspire schools during the year. 

The following contains a summary of state law p rovisions with which all parents and guardians 
should be familiar. In some cases, the laws have been summarized, and the precise code 
number has been provided should parents require more detailed information. "Education Code" 
is the area of state law that affects education most directly. 

The Student Family Handbook will be published annually. All registered families of Aspire 
Public Schools will indicate their willingness to be governed by the Student Family Handbook by 
signing annually a written statement to that effect. The Administration reserves the right to 
amend the Handbook at any time for just cause. Parents of Aspire Public Schools students will 
be notified of the changes, in writing, in a timely manner. 
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ASPIRE PUBLIC SCHOOIS MISSION AND VISIO 

Vision: 
Every student is prepared to earn a college degree. 

Mission: 
To open and operate small, high-quality charter schools in low-income neighborhoods, in order to: 

• Increase the academic performance of underserved students 
• Develop effective educators 
• Share successful practices with other forward~thinldng educators, and 
• Catalyze change in public schools. 

ENROLLMENT 
Parents of all enrolled students will receive an Acceptance letter and either an Enrollment Confirmation 
form or Registration Packet; enrollment is not considered complete until that Enrollment Confirmation 
Form or Registration Packet has been completed and returned. Failure to return the Enrollment 
Confirmation Form or Registration Packet by the specified deadline may result in the spot being given to 
the ne:>..1: student on the waitlist. 

\ 

Re-Eoro lime.ill 
Before new students can be enrolled, current families are asked to complete a Re-Emollment Form, 
indicating whether they plan l:o return the following school year. 

Intr·a-Aspire Transfers 

An Intra-Aspire Transfer is when a shtdent(s) is currently attending an Aspire school (has completed or 
will have completed at least a full school year at another Aspire school site) desires to attend another · 
Aspire school. The Intra-Aspire transfer process does not guarantee a successful transfer. The student's 
enrollment in his her current school will be held until released hy parents upon registration at another 
Aspire school. 

The Intra-Aspire Transfer policy does not provide for students to transfer between Aspire schools mid­
year. Families can only initiate Intra-Aspire Transfer requests during the annual open enrollment period; 
Intra-Aspire transfers are only considered during the regularly published lotte1y process. Students who 
receive transfers during the annual lotte1y process can move schools at the beginning of the next school 
year. 

Those students that want to transfer between Aspire schools will need to mark the box re: "Transfer n1y 
child to another AspiI·e school" on the Re-enro1lrnent form. The parent must then complete an 
"Intra-Aspire Transfer Request" form. Doing this will: 

1. Hold their spot at the current school 

2. ~rovide them with an enrollmen~ priority to transfer to an alternate Aspire campus. 

IMMUNIZATIONS \ 

State law requires that for unconditional ~dmissio~ to school, all student under 18 shall be fully 
immunized according to the requirements of the State Department of Health Services. All entering 
students must be up-to-date with immunizations according to Aspire policy and the schedule provided by 
the State Department of Health Services. Students may be exempted from this requirement for medical 
reasons or for personal beliefs. Parents must sign a waiver to obtain this exemption. In the event of an 
outbreak of a disease for which the child has not been immunized, he or she will be excluded from school 
for the period of commm1icability. Sh1dents who do not comply with the requirements shall be excluded 
from school. If you have questions about your child's immunization record and/or admission status, 
please contact your child's school. 
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MEDICATION 

If your child needs to take any prescription medications, yon must have: 1) a doctor's written and signed 
note (Parent/Physician Statement) detailing the method, amount, and time schedules for such mediation, 
and 2) a written and signed note (Parent/Phys ician Statement) from the parent indicating his/her desire 
that the school assist the student as set forth by the physician in his/her statement. For safety reasons, 
children are not allowed to have medicine in their classrooms, lunchboxes, or in their pockets. All 
medication must be dispensed through the office. You may also come and administer medication to your 
child, if needed. From time to time some parents request that their child be able to take Tylenol or Advil at 
school. This is permissible only with written parent and doctor permission (Parent/Physician Statement) 
and the medication must be in its original container. 

ATI'ENDANCE 

Aspire Public Schools (APS) believe that only through daily pa1ticipation in classroom activities can 
students achieve success and progress in their academic and social growth. Regular attendance is also 
preparation for entry into the world of employment. Just as the Aspire team works with all students to 
help them succeed, students and parents must understand they are accountable for regular class 
attendance and daily assignments. 

Excused Absences 
A student not present in class for any reason is considered absent. Students must be excused from 
compulsory attendance if they are to miss school; a student will be excused for an absence if the reason for 
the absence is listed below: (Education Code §48205) 

(1) Due to his or her illness. 
(2) Due to quarantine under the direction of a county or city health officer. 

a. Exclusion for failure to present evidence of immunizations 
b. Exclusion because student is either the carrier of a contagious disease or not immunized 

for contagious disease 
(3) For the purpose of having medical, dental, optometric, or chiropractic services rendered. By law a 

student may be excused from school for the purpose of obtaining confidential medical services 
without the consent of the student's parent guardian. Otherwise, it is the practice of Aspire not to 
release students without parental consent. 

(4) For the purpose of attending the funeral services of a member of his or her immediate family, so 
long as the absence is not more than one day if the service is conducted in California and not 
more than three days if the service is conducted outside California. 

(5) For the purpose of jury duty in the manner provided for by law. 
(6) Due to the illness or medical appointment during school hours of a child of whom the student is 

the custodial parent. 
(7) Students in grades 7-12 who leave school to obtain confidential medical services 
(8) For justifiable personal reasons, including, but not limited to, an appearance in cou1t, attendance 

at a funeral service, observance of a holiday or ceremony of his or her religion, attendance at 
religious retreats, or attendance at an employment conference, when the student's absence has 
been requested in writing by the parent or guardian and approved by the principal or a designee. 
According to Aspire policy, a student may not be gl'anted an ''.Excused Absence" for religious 
observance for more than three (3) days per semester, and or five (5) days total per school year. 

(9) Excused School Sponsored Activity: all field trips and other school related trips, athletic 
events, and music events are not counted toward the student's absence total. They should be 
recorded as an "F" in the attendance log (PowerSchool) to document that the student was not 
present in class. 

"Make-up" Wo1'k for Students Who Were Absent 
Students who are absent from school for any of the excused reasons stated under "Excused Absences," 
including suspension, shall be allowed to complete all assignments and tests. Upon satisfactory 
completion, the student shall be given full credit for completed work. Local school procedures will guide, 
pursuant to the regulations of APS, what assignments the student shall make-up and in what period of 
time the student shall complete such assignments. The tests and assignments shall be reasonably 
equivalent to, but not necessarily identical to, the tests and assignments that the student missed during 
the absence. (Education Code §48205) 
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Short-term Inde endenl Study 
Independent Study is a short-term instructional stra tegy designed to address individual student's needs 
(i.e., warranted absences, extended illnesses, and lack of immunizations). It is an alternative to classroom 
instruction consistent with the general course of study and not an alternative curriculum. Acceptable 
reasons for requesting Independent Study include excused or warranted absence from school for five (5) 
or more consecutive school days, but no more than 20 school days. Written requests for independent 
study should be directed to the principal at least two weeks before the anticipated departure. 

Permission to grant Independent Study is up to the discretion of the principal. If the student has been on 
Independent Study before and has not completed the work as assigned, it is up to the Administrator 
Principal as to whether he she should be allowed to participate in. the program again. 

General Tardiness 
Any student who arrives to school after the open ing-scliool bell has rung or the official start of the school 
day, yet less than 30 minutes into the instructional school day, will be considered "tardy." Once the school 
day has begun, students who are not present and actively engaged in the learning activities at the start of a 
class period and or when the opening class bell has rung, are also considered "tardy." 

Individual schools shall create and publish procedures to govern the admission of students that aTe tardy 
to school. Generally, tardy students are required to obtain a "Tardy Pass" from the school office before 
proceeding to the classroom. Tardy students entering the classroom late, without documentation, shall be 
directed to return to the office to check-in and obtain the admission documents in accordance with local 
school attendance procedures. 

Exc~~e Absences 
Any student who has been absent from school (excused or unexcused) for 10% or more of the total days of 
attend a nee for that school year may be required by the school principal to provide an official medical ·or 

• 

judicial verification in order to excuse an absence. Students with such an excess of absences will be • 
notified in writing of the official verification requirement. 

Any teacher may change the grade o-f a student who has accrued 10 unexcused absences per semester or 7 
unexcused absences per trimester to a failing grade for their courses at the marling period (grade of "F" 
or"NC"). 

Students with excessive absences may be referred to the school's Truancy Abatement Program as a way to 
remediate the excessive absences. The abatement program may include Weekend Makeup School. 

Withdrawal due to Excessive Unverified 1lbse11ces CA WGL) 
In rnre circumstances, students will be disenrolled from an Aspire school for multiple consecutive days 
without attempting to notify the school of the absences or without responding to school inqufries (phone, 
fax, and mail) about the student absence. 

Tl'uancy 
A student is considered truant when the student is: 

• absent from school vrithout a valid excuse three school days in one school year, 
• tardy or absent for more than any 30-minute :period during the school day without a valid excuse 

on three occasions in one school year, or 
• any combination thereof. 

The parent guardian of a student classified as truant shall be notified by certified letter containing the 
following information and requesting a conference with the parent, student, teacher, and principal: (EC 
§48260.5) 

1. The student is truant. 

2. The parent guardian is obligated to compel the student to attend school. 

3. The parent guardian who fails to meet this obligation may be guilly of an infraction of the law and 
subject to prosecution pursuant to EC 48260 et seq. 
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4. The availability of alternative educational programs in the local district. 

5. The right of the parent guardian to meet with appropriate school personnel to discuss the solution 
to the student's truancy. 

6. That the student may be assigned, wi th or without parent consent, to the school's truancy 
abatement program, including Weekend Makeup School. 

7. A conference is requested with the parent guardian and student. 

A ttendance Review 
The school's local School Attendance Review Team (SART) and the Aspire School Attendance Review 
Board (SARR) ·wi11 work with families and students to resolve attendance and truancy problems. If, after 
repeated interventions, the student continues to be truant and does not follow the SART or SARB's 
directives, the matter will be referred to the District Attorney for prosecution and other appropriate action 
may be taken by the school up to, and including, a recommendation for expulsion. A registered certified 
letter rnnst be sent to the _parent or guardian informing them of this action. (Education Code §48260, 
48261, 48262) 

Local School's Student Attendance Review Team CSART) 
The school's Student Attendance Review Team (SART) will hold a hearing with the parent guardian and 
trnant student to resolve attendance and truancy problems. At that time if the student continues to be 
truant and does not follow tbe school's SART directive, the matter ·will be referred to Aspire's Student 
Attendance Review Board. A Certified Delivery Confirmation letter will be sent to the parent guardian 
informing them of this action. (E.C-48260, 48261, 48262) 

The school's SART will consist of: 
• The principal 
• The student's teacher from the school in which the student is enrolled, 
• Other relevant members, including: another Aspire administrator> an Aspire Home Office 

representative, other t eachers or staff as appropriate, counselor, etc. 

Aspire's Student A tte11dm1ce Review Board CAPS SAR.B) 

The Aspire SARB will hold a hearing with the parent guardian and truant sh1derrt to resolve attendance 
and truancy problems. At that time i-f the student continues to be truant and does not follow the APS 
SARB's directive, the matter will be referred to the District Attorney for prosecution and other appropriate 
action may be taken by the school, including an expulsion referral. A Certified Delivery Confirmation 
letter will be sent to the parent guardian informing them of this action. (E.C48260, 48261, 48262) 

The APS SARB will consist of: 
• The two principals (the principal of t he school in which the truant student is enrolled and another 

Aspire principal)> 
• A teacher from the school in which the student is emolled> 
• The CEO's designee from the Aspire Home Office, and 
• Other relevant members, including: Local school district representative, District Attorney 

representative, special education representative, counselor, local police official, etc . 

.NOTJFICATIONS OF TRUANCY 

First Notification ofTruan~'JL or Excessive Absences 

• Letter #1 sent regular and Certified Delivery Confirmation mail when a student has accrued three 
(3) truancy events. 

• Student may be assigned, with or without parent consent, to the school's truancy abatement program, 
including Weekend Makeup School. 

Second Notification of Truancy or Excessive Absences 

• Letter # 2 sent regular: and Certified Delivery Confirmation mail. 
• A student must be notified a second rune once they have accrued at least six (6) truancy events . 
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• Student may be assigned, with or without parent consent, to the school's truancy abatement program, • 
including Weekend Makeup School. 

Notification ofDeterminrJ!Wn as an Habitual Truant 
• Letter #3 sent regular and Certified Delive1y Confirmation mail. 
• A student must be notified a third time once they have accrued a seventh (7) truancy event. 

Student is identified Habi·tual Truant. 
o Hold SART meeting with student, parent:, teacher advisor, and Principal. If not already on file, an 

Attendance Contract must be signed at this meeting. 
• Student will be assigned, with or without parent consent, to the school's truancy aba tement program, 

including Weekend Makeup School. 
• If the parent guardian fails to respond in 10 days or does not attend the scheduled conference, the 

matter may be referred to the Aspire SARB. 

Notification of Continued Truar1Clf - Referral to Aspire SARE 

• Letter #4 sent regular and certified mail from Home Office. 
• A student must be notified a fourth Lime once they have reached an eighth (8) truancy event. 
• Principal refers student to Aspire SARB with required attachments . 
o Student will be assigned., with or without parent consent, to the school's truancy abatement program, 

including Weekend Makeup School. 
• If the parent fails to respond in 10 days or attend the scheduled conference, the matter may be 

referred to the District Attorney's office and other appropriate actions, includin · withdrawal or 
expulsion recommendation. 

Saturday Attendance MakeUJl. School 
In an effort to respond to the problems of student absences, a weekend "makeup" school program may 
operate to allow the students the opportunity to voluntarily participate as a means ofmaldng up missed • 
instructional time. Students classified as truant may be assigned without parental permission. Parental 
permission shall be obtained for all non-truant students. 

Ass.ignm.ent to Weekend ''Malceu "School 
Assignment of students to weekend "makeup" school (WMS) would be predicated on the follO"\,vi.ng 
criteria: 

(1) A student who has been labeled as truant may be assigned to WMS F-i.tb.Yut parental permission. 

(2) A student who has a recorded absences may attend the WMS with parental permission 

As long as the WMS does not last morn than 2 4 0 minutes and students are dismissed by 12 noon in order 
for them to b e able to go home for lunch, then the school is not obligated to offer breakfast or lunch. 

CAMPUS ENVIRONMENT 

Notice of Regulations 

The Aspire School's administration shall ensure that students and their parents/ guardians are notified in 
writing upon enrollment of all discipline policies, rules and procedures. Thls handbook satisfies this 
requirement by describing expectations for student behavior, plans for managing student behavior and 
consequences for not adhering to expectations. 

Behavior Management Cycle: 

Staff shall enforce disciplinary rules and procedures fairly and consistently among all students. These 
rules and procedures will clearly describe the Aspire School's discipline expectations, and it will be 
printed and distributed as pait of the annual notifications that are sent to each student at the beginning of • 
the school year. 
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Discipline includes but is not limited to advising and conJerring with students, conferring with parents/ 
guardians, detention during and after school hours, use of alternative educational env:ironments, 
suspension and expulsion. 

Corporal punishment shall not be used as a disciplinaiy measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student. For purposes of these regulations, corporal punishment does not include an employee's use of 
force that is reasonable and necessary to protect the employee, students, staff or other persons or to 
prevent damage to school property. 

Beha!!_ior E;m_ectation Guidelines 

Sh1dents must remember that they are responsible for their own actions and will have to abide by the 
consequences, both positive and negative, of those actions. Students wiU be held accountable for their 
behavior in school and during any school sponsored activ:ity. The staff will be responsible for positive 
reinforcement, consistency, and modeling appropriate behavior. Students will learn to be effective 
decision makers and problem solvers who demonstrate elements of self-direction, responsibility, and self­
discipline. This entire process is built on respect with eve1y achtlt and student viewed as a person who has 
dignity and wo1th as an individual. 

Each school will be a safe and orderly place for our students to receive a quality education. Students, 
parents, and school staff must share equal responsibility for creating the best possible educational setting. 
Open, honest: communication with students, parents, and school staff is the best way to achieve this goal. 

In order to reach the goals and objectives of this school, you are expected to: 

• BE REsPONSIBLE, TO BE RESPECTFUL, AND TO BE SAFE by carrying yourself with respect and showing 
respect to others. · 

• ABlDE by all Federal, State, County, and City Laws. 

• ABSTAIN from the possession, use or being under the influence of drugs (illegal or prescription) or 
alcohol. 

• REFRAIN from the possessing or using of tobacco products or cigarettes. 

• DESIST from the possession or use of firearms, weapons, explosives, fireworks, or any other item 
capable of harming any person or property (or any items that could create the impression of such 
harm). 

• KEEP AWAY from gang related activities, such as "throwing signs" and group intimidation or gang 
affiliation. 

• MAINTAIN A PEACEFUL LEARNING ENVIRONMENT by avoiding fighting, horsing around, hitting, loud 
noise, or threats towards any person. 

• PROTECT SCHOOL PROPERTY by not wasting, damaging, defacing, or destroying any school property or 
property belonging to another person. Graffiti is prohibited. Don't destroy or write on school 
buildings, grounds, or property. 

• RESPECT THE LEARNING SPACE by not littering on school property and keeping food, drinks, and gi.1m 
out of classrooms and hallways. Eat only in approved areas and have only water in classrooms. 

• DESIST from carrying beeper devices, music devices, and cell phones. 

• FOLLOW ADDITIONAL DISCIPLINE PROCEDURES contained in the Student Family Hg]lQ_Qpok and as 
developed by the Adviso1y School Council. 

• FOLLOW RULES that apply to specific classes and subjects. These rules will be made known to students 
and parents, in wiiting, at the beginning of the school year. 

School=wide E::i..JJ_ectations for Student Success 

Each school has adopted common rules that apply across all classrooms and at all times. These conunon 
rules are: 

1) FOLLOW DIRECfIONS OF ALL STAFF AT ALL TIMES. 
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2) LOOK PROFESSIONAL AT ALL TIMES: No sagging, head wear, sunglasses, hoods, or hoodies. 

3) USEPOSITNE LANGUAGE: No teasing, bullying, profanity, or insults. 

4) K.EE;P HANDS, FEET, AND OB.IBCTS TO YOURSELF: No provoking or fighting. 

5) BE PROUD AND TAKE CARE OF THE SCHOOL AND OTI-IBR PEOPLE'S PROPERTY: No littering, gum chewing, or 
defacing of property. Eat only in approved areas and have only water in classrooms. 

Closed Carnpus 
Each school is a closed campus. All students are required to remain on school grounds during the 
regularly scheduled school day, including lunch period. It is unlawful for anyone to take a student away 
from school during the regular school day without parent guardian permission and notification of the 
School Office. 

SUSPENSION 

Suspension is the temporary removal of a student from class instruction for adjustment or disciplina1y 
reasons 

Suspended or expelled sh1dents shall be excluded from all school and school-related activities unless 
otherwise agreed during the period of suspension or expulsion. Students who come to school during the 
term of their suspension or expulsion may result in furtJter disciplinary action. 

Except in cases where suspension for a first offense is warranted in accordance with law, each schoo] site 
shall consider suspension from school only when other means of correction have not been successful or 
where the student's presence would constitute a danger to persons or property or seriously disrupt the 
educational process. 

Authoritv to Suspend 
1. A teacher may suspend a student only from his/her classroom for the day of the suspension plus the 

following school day. 

2. The Principal or his/her designee may suspend a stt1dent from class, classes or the school campus for 
a period not to exceed five school days. 

3. The CEO or designee may extend a student's suspension pending final decision by the Aspire 
Administrative Panelon a recommendation for expulsion. 

4. A student with an IEP being considered for expulsion may be suspended for ten (10) consecutive 
days pending assessment and an IEP Team meeting. The suspension may also be extended pending 
final decision by the Aspire Adminish·ative Panel on a recommendation for expulsion. 

Jul'isdiction 
A student may be suspended or expelled for prohibited misconduct if the act is 1) related to an Aspire 
school activity, 2) school attendance occmring at an Aspire school or at any other school, or 3) at an 
Aspire school's sponsored event. 

Suspension Alternatives 
The Aspire CEO, CEO Designee, or Principal may use their discretion to provide alternatives to 
suspension or expulsion, including, but not limited to, counseling and anger management programs for 
students subject to suspension or expulsion. [Education Code 48900 (u)] An additional alternative may 
be community service on school grounds or, with Wl'itten permission of the parent or guardian, off school 
grounds during the student's non-school hours. [Education Code 48900.6] 

Grounds for Suspension.and Expulsion (CA Education Code) 

The following information is provided in order to provide uniformity within Aspire in matteTs of student 

• 

• 

misconduct requiring disciplinary action. The following offenses constitute grounds for suspension and • 
expulsion: 

a) (1) Caused, attempted to cause, or threatened to cause physical injury to another person. 

or (2) Willfully used force or violence upon the person of another, except in self.· defense. 
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b) Possessed, sold, or otherwise furnished a fi reaTm, knife, explosive, or other dangerous object, 
unless, in the case of possession of an object of this type, the pupil had obtained written 
permission to possess the item from a certificated school employee, which is concurred in by the 
principal or the designee of l11e principal. 

c) Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, a 
controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the 
Health and Safety Code, an alcoholic beverage, or an intoxicant of any ldnd. 

d) Unlawfully offered, arranged, or negotiated to sell a controlled substance listed in Chapter 2 
(commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic 
beverage, or an intox:ican t of any kind, and either sold, delivered, or otherwise famished to a 
person another liquid, substance, or material and represented the liquid, substance, or material 
as a controlled substance, alcoholic beverage, or intoxicant. 

e) Committed or attempted to commit robbe1y or ext01iion. 

f) Caused or attempted to cause damage to school property or private property. 

g) Stole or attempted to steal school property or private property . 

h) Possessed or used tobacco, or products containing tobacco or nicotine products, including, but 
not limited to, cigarettes, dgars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew 
packets, and betel. However, this section does not prohibit use or possession by a pupil of his or 
her own prescription products. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell drug paraphernalia, as 
defined in Section 11014.5 of the Health and Safety Code. 

k) Disrupted school activities or otherwise willfully defied the valid authority of supervisors, 
teachers, administrators, school officials, or other school personnel engaged in the performance 
of their duties. 

1) Knowingly received stolen school prope1iy or private property. 

m) Possessed an imitation firearm . As used in this section, "imitation firearm" means a replica of a 
firearm that is so substantially similar in physical properties to an existing firearm as to lead a 
reasonable person to conclude that the replica is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Section 261, 266c, 286, 288, 
288a, or 289 of the Penal Code or committed a sexual battery as defined in Section 243-4 of the 
Penal Code. 

o) Harassed, threatened, or in timidated a pupil who is a complaining witness or a witness in a school 
disciplina1y proceeding for purposes of either preventing that pupil from being a witness or 
retaliating against that pupil for being a witness, or both. 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma. 

q) Engaged in, or attempted to engage in, hazing. For purposes of this subdivision, "hazing" means a 
method of initiation oT preinitiation into a pupil organization or body, whether or not the 
organization or body is officially recognized by an educational institution, which is likely to cause 
serious bodily injmy or personal degradation or disgrace resulting in physical or mental harm to a 
former, cur.rent, or prospective pupil. For purposes of this subdivision, "hazing" does not include 
athletic events or school-sanctioned events. 

r) Engaged in an act of bullying. For purposes of tills subdivision, the following terms have the 
following meanings: 

1. "Bullying" means any severe or pervasive physical or verbal act or conduct, including 
communications made in writing or by means of an elecu·onic act, and including one or 
more acts committed by a pupil or group of pupils as defined in Section 48900.2, 
48900.3, or 48900-4, directed toward one or more pupils that has or can be reasonably 
predicted to have the effect of one or more of the following: 
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A. Placing a reasonable pupil or pupils in fear of harm to that pupil's or those pupfls' • 
person or property. 

B. Causing a reasonable pupil t o experience a substantially detrimental effect on his 
or her physical or mental health. 

C. Causing a reasonable pupil to experience substantial interference with his or her 
academic performance. 

D. Causing a reasonable pupil to experience substantial interference with his or her 
ability to participate in or benefit from the se1vices, activities, or privileges 
provided by a school. 

2. (A) "Electronic act" means the transmission, by means of an electronic device, including, 
but not limited to, a telephone, wireless telephone, or other wireless communication 
device, computer, or pager, of a communication, including, but not limited to, any of the 
following: 

A. A message, text, sound, or image. 

B. A post: on a social network Internet Web site including, but not limited to: 

i. Posting to or creating a burn page. "Burn page" means an Internet Web 
site created fo r the purpose of having one or more of the effects listed in 
paragraph (1). 

ii. Creating a credible impersonation of another actual pupil for the purpose 
of having one or more of the effects listed in paragraph (1). 

(1) "Credible impersonation" means to knowingly and without 
consent in1personate a pupil for the purpose of bullying the pupil 
and such that another pupil would reasonably believe, or has 
reasonably believed, that the pupil was or is the pupil who was • 
impersonated. 

(2) Creating a false profile for the pmpose of having one or more of 
the effects lis ted in parngraph (1). "False profile" means a profile 
of a fictitious pupi1 or a profile using the likeness or attributes of 
an actual pupil other than the pupil who created the false profile. 

2 . B) Notwiths tanding paragraph (1) and subparagraph (A), an electronic act shall not 
constitute pervasive conduct solely on the basis that it has been transmitted on the 
Internet or is currently posted on the Internet. 

3. "Reasonable pupil" means a pupil, including, but not limited to, an exceptional needs 
pupil, who exercises average care, skill, and judgment in conduct for a person of his or 
her age, or for a person of his or her age with his or her excep tional needs. 

t) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or attempted 
infliction of physical injmy to another person may be subject to suspension, but not expulsion, 
pursuant to this section, except that a pupil who has been adjudged by a juvenile court to have 
committed, as an aider and abettor, a crime of physical violence in which the victim suffered great 
bodily harm. 

In addition to the grounds specified in Sections 48900, an Aspire student enrolled in any of grades 4 to 
12, inclusive, may be suspended from school or recommended for expulsion if the CEO or the principal of 
the school in which the student is enrolled determines that the student has: 

• Committed sexual harassment as defined in the Education Code section 212.5. (Education Code 
48900.2] 

• Caused, attempted to cause, threatened to cause, or participated in an act of hate violence as defined 
in subdivision (e) of Section 233 of the Education Code. [Education Code 48900.3] 

• Intentionally engaged in harassment, threats, or intimidation, directed against any Aspire personnel 
or students, that are sufficiently severe or pervasive to have the actual and reasonably expected effect 
of mate1ially disrupting classwork, creating substantial disorder, and invading the rights of either 
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school personnel or students by creating an intimidating or hostile educational environment. 
[Education Code 489004] 

• Made terroristic threats against school officials or school property. [Education Code 48900.7] 

• Possessed or used any electronic signaling device that operates through the transmission or rece1Jtion 
of radio waves, including, but not limited to, paging and signaling equipment, cell phones, pagers, 
game devices, lasers, laser-pointers, and music playing devices while students are on campus or 
attending a school-sponsored activity, or while under the supervision and control of any Aspire 
employee. [Education Code 48901.5 (a)] 

Procedures in Cases Requiring 811spensio11 
1. Incident Investigation- The school site administrator or teacher investigates the incident and 

determines whether or not it merits suspension. 

2. Determination of Length of Suspension- The school site administrator determines the 
appropriate length of the suspension in conjunction with local school policy and school-specific 
disciplinmy management plans (up to five consecutive school days). [Educatiofl Code 48911 (a)J 

The total number of days for which a student maybe suspended from school shall not exceed 20 
school days in any school year. [Education Code 48903 (a)] A student who accumulates more than 
20 days of suspension in a school year shall be rncommeuded for expulsion to the Aspire Board of 
Directors. 

3. Legal Notifications-l'rior to the suspension or expulsion of any student, the principal or designee 
shall notify appropriate city or county law enforcement authorities of any student acts of assault 
which may have violated Penal Code 245 (Education Code 48902). Upon rep01ting such an incident, 
the principal or designee with secure a written copy of the police report and a copy of that report shall 
be placed in the private student files. 

The principal or designee also shall notify appropriate city or county law enforcement authorities of 
any student acts that may involve the possession or sale of narcotics or of a controlled substance or 
possession of weapons or firearms in violation of Penal Code 626.9 and 626.10. (Education Code 
48902) 

Within 011e school day after a student's suspension or expulsion, the principal or designee shall notify 
appropriate city or county law enforcement authorities, by telephone or other appropriate means, of 
any student acts which may violate Education Code 489oo(c) or (d), relating to the possession, use, 
offering or sale of controlled substances, alcohol or intoxicants of any kind. (Education Code 48902) 

When the Principal or other school official releases a student to a peace officer for the purpose of 
removing the student from the school premises (after the release), the Principal or other school 
official shall take immediate steps to notify the parent, guardian, or responsible relative of the student 
regarding the release of the minor to the officer, and regarding the place to where the minor is 
reportedly being tal<en. Note: The responsibility to notify the parent, guardian, or other responsible 
relative concerning the release of a student does not .ru>J».Y to the release of a student who has been 
taken into custody as a victim of suspected child abuse. [Education Code 48906] 

4. Suspension Conference- Suspension shall be preceded, if possible, by a conference conducted by 
the Principal or designee with the student and his or her parent and, whenever practical, the teacher, 
supervisor or school employee who referred the student to the Pt'illcipal. 

5. Notice of Suspension-The Principal or designee must complete an Asph'e Notice of Suspension 
form. The parent will be given written notice of the suspension using this form. The Aspire Notice of 
Suspension serves as written notification of the student's suspension and indicates the date of return 
following suspension. This notice shall state the specific offense committed by the student. In 
addition, the notice may also state the date and time when the student may return to school. 

A copy of this form is also sent to the Aspire home office (Attention: Director of Student Services) and 
placed in the principal's private student files - suspension notices should not be placed in the 
student's cumulative file. 
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fW_J2eals Process 
A student or the sluderrt's parents guardians may appeal those disciplinary actions, other than expulsion, • 
imposed upon a student for his her school related oITenses. 

• Appeals must be made first in writing at the school level, and should be directed to the principal. The 
principal or principal's designee vvill attempt to resolve the appeal with a written response within ten 
(10) school days. 

• After appeal at the school level, if fmther appeal is desired, the appeal should be made to the Aspire 
Home Office and should be directed to the CEO or designee (Regional Student Suppo1t Coordinator) 
for resolution with a written response within fifteen (15) school days. 

• After appeal at the Aspire administrative level, if further review is desired, the appeal may be 
forwarded to the Aspire Executive Committee for resolution with a written response within 20 school 
days. 

If any appeal is denied, the parent may place a written rebuttal to the action in the student's file. 

ExPULSION 

Expulsion is the involunta1y removal of a student from all Aspire schools and Aspire programs for acts of 
specified misconduct. 

Except for single acts of a grave nature [enumerated in Education Code 48915 (a) or (c)], expulsion 
should only be used when: 

• there is a histo1y of misconduct, 
• other forms of discipline (including suspension) have failed to bring about proper conduct, 
• a student has accumulated 20 or more days of suspension in a school year 
• or when the student's presence causes a continuing danger to other students. 

Authorit1 to J!:-xpel 

A student may be expelled by the Aspire Administrative Panel. The Administrative Panel will consist of at 
least three members who are certificated and neither a teacher or principal of the pupil nor a member of 
the Aspire Board of Directors. The Aspire Administrative Panel may recommend expulsion of any student 
found to have committed a suspendable or expellable offense (APS 5144.1). 

While under expulsion, a student cannot enroll in another Aspire school without approval of the 
Aspire Board of Directors. At the conclusion of an expelled student's term of expulsion, a student 
cannot enroll in an Aspire school without approval of the Aspire Board of Directors through the 
readmission process. 

Educational placement of an expelled student during their term of expulsiou is at the discretion of the 
District of Residence or the authorizing district. 

ExPELIABLE OFFENSES 

• MandatoryExpulsion 
The Principal or CEO (or the CEO's designee) shall immediately suspend and shall recommend 
the expulsion of a student who has been determined to have committed any of the following 
acts at school or at school sponsored activity while under the school's jurisdiction. The Aspire 
Administrative Panel will also expel the student. 

Mandatory Expulsion does not require a second finding of fact. [Education Code 
48915(c)] 

Possessing, selling, or otherwise f-t1rnish-ing a firearm, unless pupil had obtained prior 
written permission to possess the firearm from a certificated school employee 
Brandishing a knife at another person 
Unlawfully seUing a controlled substance listed in Health and Safety Code 11053-11058 
Committing or attempting to commit a sexual assault or committing a sexual battery 
Possessing an explosive 
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• Mandatory Recommen~~~.tion for ulsion 
The Principal or CEO (or the CEO's designee) shall immediately suspend and shall recommend 
the expulsion of a student who has been determined to have committed any of the following acts 
at school or at school sponsored activity while under the school's jurisdiction. The Aspire 
Administrative Pane] may order the student expelled. 

Mandatory Recommendation for Expulsion reguires a second finding of fact. 
[Education Code 48915(a)] 

• Causing serious physical injury to another person, except in self-defense (Ed. Code 
489oo(a)) 

• Possession of any knife as defined in Education Code 48915(g), explosive or other 
dangerous object of no reasonable use to the student 

• Unlawful possession of any controlled substance, as listed in Health and Safety Code 
11053-11058, except for the first offense for the possession of not more than one 
avoirdupois ounce of marijuana, other than concentrated cannabis (Ed. Code 489oo(c)) 

• Robbery or ext01tion (Ed. Code 489oo(g)) 
• Assault or batte1y upon any school employee as defined in (Penal Code 240 and 242) 

• Perinissive Expulsion- requires a second findin,g of fac.t 
Upon recommendation of the Principal or CEO (or the CEO's designee),the Aspire Administrative 
Panel may order a student expelled upon finding that the pupil, at school or at a school sponsored 
activity on or off school grounds, violated any of the suspendable acts listed under suspension. 

HARASSMENT POLl(,'Y 

We are committed to pl'oviding a learning enviro11 ment that is free from harassment of any kind. 
Harassment of any student or staff member by another student or staff member is prohibited. The school 
will treat allegations of harassment seriously and will review and investigate such allegations in a prompt, 
confidential, and thorough manner. 

Harassment occurs when an individual is subjected to treatment or a school environment that is hostile or 
intimidating because of the individual's race, creed, color, national origin, physical disability, or sex. 
Harassment can occur any time during school hours or during school related activities. It includes, but is 
not limited to, any or all of the foHowing: 

Verbal Harassment 
Any written, verbal language or physical gesture directed at a staff member or student that is insolent, 
demeaning, abusive, implicitly or explicitly implied as a threat of bodily harm is totally unacceptable and 
shall be deemed harassment and will be dealt with as such. 

Cyber Harassment 
Any written language or pictures cUrected at a staff member or student that is insoleut, demeaning, 
abusive, implicitly or explicitly implied as a threat of bodily harm is totally unacceptable and shall be 
deemed harassment and will be dealt with as such. This includes social networking websites such as 
MySpace, Facebook, and Twitter. 

Physical Harassment 
Unwanted physical touching, contact, assault deliberately impeding or blocking movements, or any 
intimidating interference with normal work or movement 

Sexual Harassrnent 
Includes unwelcome sexual advances and other verbal or physical conduct of a sexual nature when any or 
all of the following occurs: 

1. Submission to such conduct is made either explicitly or implicitly a term or condition of a student's 
academic status or progress. 

2. Submission to or rejection of such conduct by a student is used as the basis of academic decisions 
affecting the individual. 
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3. Such conduct has the purpose or effect of unreasonably interfering with the individual's academic 
performance or creating an fritimidating, hostile or offensive educational environment. 

It is the responsibiltty ofthe school t:o: 

1. Implement this policy through regular meetings with all staff, ensuring lliat they understand the policy 
and its importance; 

2. Make all staff, students, and parents aware of this policy and the commitment of the school toward its 
strict enforcement; 

3. Remain watchful for conditions that create or may lead to a hostile or offensive school environment; 

4. Establish practices designed to create a school environment free from dfocrimination, intimidation, or 
harassment. 

It is the responsibility of the student to: 

1. Conduct herself himself in a manner which contdbutes to a positive school environment; 

2. Avoid any activity that may be considered discriminatory, intimidating, or harassing; 

3. Consider immediately informing anyone harassing him her that the behavior is offensive and unwel-
come. 

\ 
4. Report all incidents of discrimination or harassment to the Principal; 

5. If informed he she is perceived as engaging in discriminatory, intimidating, harassing or unwelcome 
conduct, to discontinue that conduct immediately. 

Searches 

• 

A slltd~nt's attire, personal properly, vehicle or school property, including books, desks and school 
lockers, may be searched by a principal or a principal designee who has reasonable suspicion that a 
student possesses illegal items or illegally obtained items. These may include illegal substances, drug • 
paraphernalia, weapons or other objects or substances which may be injurious to the student or to others. 
Illegally possessed items shall be confiscated and may be turned over to the police. 

Possession of Weapons Dangerous Objects 
It is a violation of state law and Aspire Public School policies and regulations for any person to cany a 
firearm, weapon, or other dangerous object on school premises, school provided transportation or areas 
of other facilities being used for school activities. 

Student in possession of anyfireann, lmife, explosive or other dangerous object will be suspended and 
possibly recommended for expulsion. State law mandates eximlsion for students who knowingly possess 
a firearm or brandish a knife at another person. To receive a copy of the APS poJicies and regulations, 
contact the Director of Student Services at 510-434-5000. 

Dru Alcohol and Tobacco Fr'e : 
Aspire Pt blic Schools recognizes the need for a Drug free, Alcohol free and Tobacco free environment. 
APS has implemented a DrugAlcoholAb1\se prevention program. This program emphasizes prevention, 
intervention, after care support and necessary corrective action. Smoking is prohibited in all Aspire 
buildings, facilities and vehicles. Aspire Public Schools suppo1t abstinence from alcohol, tobacco, and 
other drugs for all students in order that their development can reach full intellectual, emotional, social 
and physical potentials. Students are subject to disciplina1y action, up to and including a 
recommendation for expulsion. A student convicted in juvenile court of drug alcohol offenses may either 
lose his or her driver's license for one year or have his or her driving pl'ivilege delayed for one year. For 
fmther information contact yow· local school principal. 

Students found using or in possession of controlled substances will be suspended. Students found selling 
controlled substances will be recommended for expulsion. 

Other Prohibited Items 

Students are not allowed to bring any games, toys, or trading cards to school for use during the school day 
(including break and lunch). Cell phones, MP3 players, personal handheld devices are also subject to be 
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taken away. Prohibited items will be returned Qn.ly to a parent guardian. Repeated offences will result in 
items being taken away and not returned until the end of the school year. 

Dress Code 

Learning deserves an environment of respect and freedom from distraction. Aspire Board policy requires 
that all students enrolled in Aspire Public Schools comply with the school's uniform policy. Students who 
are out of uniform wm be subject to disciplinary action. All uniforms should be marked with the student 
name. Uniforms (including shoes) a.Te to be clean, maintained, apprnpriately sized, and worn as they are 
designed to be worn. The uniform reflects a positive pride in self and school. 

Uniform Policu 

Tbe purpose of uniform dress at the school is: 

• To focus students on school as a professional workplace 

• To focus students away from clothing as a competition 

• To symbolize om united effort on the road to college 

• To develop and enhance a sense of school pdde 

• To enhance school safety 

Outer garments must be appropriate for the comf01t and normal activities of students while in school. All 
items must be worn in traditional and appropriate fashion. A top must cover a student's cleavage and 
midriff. Bottoms must cover a sludent's hips and buttocks. All clothing must be worn in the sh1dent's 
appropriate size. 

Clothing must be in good condition and cannot be bleached, stained, ripped, torn, frayed, etc. If a color or 
item of clothing becomes a safety issue or a distraction from learning, the student may be asked to remove 
the article, or substitute with something more appropriate. This includes accessories such as shoes, 
shoelaces, hats, scrunches, etc. We reserve the right to update the d1·ess code as needed at any time and 
provide a copy to families, students, and staff. 

Casual Free Dress Days 
"Casual Dre.ss" means non-uniform; however, sh1dents wishing to remain in uniform on non-uniform 
days .may do so. Dress may be casual, but should still adhere to the Dress Code policy and reflect personal 
and school pride. Clothing should be neat, clean, un-torn, and appropriate for school. Any student in 
non-uniform must ensure that the choice of dress covers at least as much of the body as would the 
uniform. Students whose clothing is inappropriate will be sent home for the remainder of the day. The 
administration reserves the right to determine which clothing is inappropriate. 

Safety Before and After School 

For the safety of students, parents or guardians are not to drop students off, nor are students to arrive at 
school prior to 30 minutes before the start of school, unless the student is involved in a regular school 
activity, meeting, or community program. Similady, it is the responsibility of the parents or guardians to 
arrange to have their student leave or be picked up right after school, unless the student is involved in a 
regular school activity, meeting, or community program or is staying at the request of school personnel. 
In case of emergency, all students should go directly to the school office at any time before or after school. 

Students who cannot comply with these requirements are placing all those at the school at risk by 
disregarding our safety considerations. Students placing themselves or others at risk by violating the 
above policies will be subject to disciplinary action, including suspension and expulsion. 

Telephones 

The office telephone is for school business only. Students using the phones inappropriately will be subject 
to disciplinary action. 

If it becomes necessa1y for you to reach your child dul'i ng school hours, or if it becomes necessa1y for your 
child to reach you during school holll'S1 all communications should be relayed through the main office. 
ONLY EMERGENCY MESSAGES WILL BE IIBLAYED. As appropriate, the office staff and 
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administration will determine if a message is an emergency. 

ACADEMICS 

Graduation Requirernents1 

Students wishing to earn a high school diploma from an Aspire school shall successfully complete course 
work within a course of study in alignment with the UC/CSU a-g program and earn a designated number 
of credits. 

Subject Credits C01mnents 
Required 

A. History/ Social Scie11ces 30 1 year of World History, 1 year of US Hist01y, 
1 semester each of US Government & Economics. 

B. English 40 Emphasis in Literature & Co1pp<?sition. .. 
c. Mathematics 20 Courses must be taken in grades 9 -12 and should include at 

least Geometry and Algebra 2.; 3 years recommended 
D. Laboratory Science 20 In at leas·t-two areas: physical and biological science; 3 years 

recommended 
E. World Languages 20 Comses must be taken in grades 9-12. Twenty credits must 

be earned in the same language. 
F. Visual & Pe1iormin,g Art 10 The 10 credits must be in the same form of art. 

Courses can be additional years in any of ti1e.A-G courses 
-- -

G. Electives 50-70-x· 
listed above or labs which extendA-G courses. 
Cow·ses ~nteh as PE, academic lfteracu, etc. do not satisfu 
this 1•equfreme11t. 

Technology 10 May waive by exam or juried assessment; if waived, credits 
substituted by another college preparatory elective (G). 

Advisory 20-4o·X· Students mnst enroll in and pass advisOl'y every year. 
Schools ¥.rill vary in offering half or full courses. 

Total 240 All students must earn a C- or bettel· for credit. 
"Schools that opt for less advisory tune will mclude more academic electives. 

Students wishing to earn a high school diploma from an Aspire school, in addition to the prescribed 
course of study as detailed above must also complete the followi·ng: 

Requirement 

Exhibitions 

College Credits 

College Entrance 
Exams 

College Applications 

College Financial 
Aid 
Colle e acce tance 

Cmnments 
Students must successfully complete an exhibition in each grade level: 9, 10, 11 

and12 
Students must take at least 5 college comses, 15 college credits. CoJlege units may 
be equivalent to 50 or more high school credits and may be used to satisfy the 
academic elective 01· A-G requirements above. 
This may be waived by schools due to financial constraints, however student must 
still meet the academic elective re uirement above. 
Students must apply for and take the prescribed college-board entra11ce 
examinations. 

Students must apply to at least three (3) 4-year colleges or universities (in 
addition to or instead of community colleges). 

Students must apply to at least one (1) scholarship and/or complete the FAFSA. 

Students must be acce ted to a 4- ear university 

Students must be enrolled in a minimum of 240 instrnctional minutes per school day (Education Code 
46144, 46146). ' 
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Concurrent Enrollment 
Aspire offers high school students the opp01tunity to obtain dual credit (high school- community college) 
during the regular school day for selected high school courses. Students are dually enrolled at the college 
and Aspire, thereby earning both high school and college credits. A list of approved Concurrent 
Enrollment cOLuses is provided at individual school sites. 

Students who enroll in a college class for the purpose of dual enrollment and fail the class without 
notifying the school of any difficulty in the class will not be afforded the opp01tunity to repeat the college 
class at the school's cost. Students that are removed from the college class due to behavioral issues will 
not be allowed to repeat the college class during the school day. A regular high school class will be offered 
as a means of meeting the graduation requirement. The student may choose to repeat the college class at 
their own expense during summer school. 

Grantinq Credit from Non-Aspire schools 
Aspire Vlrfil transfer any credits received at another high school, however, no credit will be awarded for 
grades below C- from an external school. If a student h·ansferring to an Aspire school has earned below a 
C- in a UC CSU course required for graduation, the student will be required to enroll in additional 
coursework (i.e., Extended Day, Intersession and or Summer School). 

Students entering an Aspire school more than 3 weeks into the grading period of a semester must make­
up all missed work for each class in order to earn a semester grade or have progress grades that are a C- or 
higher ju each course. · 

When transferring credits from a school using a different credit system, Aspire will evaluate the course 
and transfer the courses and credits into the appropriate format. (i.e., quarter to semester, trimester to 
semester). 

Waiver of High School Graduation Requfrgments 
Graduation requirements are established with the expectation that all students will complete them as 
listed. It is recognized, however, that in special cases individual students may have reason to request a 
waiver of one or more required cotlfses ill order to accomplish specific academic goals not possible within 
the required program. 

An individual student may be granted an exemption from any Aspire comse requirement provided there 
is a direct relationship between the failure to meet tlie requirement and the student's ability, including: 
limited course offerings, late transfer into an Aspire school, etc. 

Waiver of graduation requirements is determined by the Chief Academic Officer, but shall not alter the 
total credit requirements established by the Aspire Board of Direct ors. 

&pire Grading 
Students earn grades based on established performance levels as described on the next page. In pursuit of 
our college for ce1tain mission, students do not earn high school credits for any course in which they 
receive less than a C-. 

When grades are given for any course of instruction, the grade given to each student shall be the grade 
determined by the teacher of record for the course, in the absence of clerical or mechanical mistake, fraud, 
bad faith, or incompetence the grade shall be final (Education Code 49066a) . 

Teachers may make changes to grades until they have been stored in PowerSchool. After grades are 
stored, teachers are prohibited from changing grades withont securing the approval of the school site 
principal, the Area Superintendent, and the Director of Secondary. All grade changes will be documented 
in student's cumulative folder using the official Aspire "Grade Change" form and requests for changes will 
only be accepted for 21 school days after the official close of the marking period. Teachers wishing to 
change a student's grade after grades have been stored should apply the following criteria: 
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• The student had extenuating circumstances that prohibited the student from completing the course • 
on time (example: automobile accident, serious mness). 

• The student did not receive adequate materials to complete the course (example: textbook) 
• The grade should not be chan~ if the student made little or no efforr to complete the assignments or 

solicit support during the time span of the course 

The school should present available options for making up the core course to the student that has failed a 
graduation requirement: repeating the course, enrolling in a college class, summer school or an online 
course. 

Standardized Testing and Reporting (STARJ 
Standardized Testing and Rep011ing is a testing program required by State and Federal law. Under this 
program, all disb:icts must administer specific tests in grades 2-11. Students may take a combination of 
assessments depending on their grades and their needs 

• California Standards Tests (CST) 
• California High School Exit Examination 
• California Alternate Performance Assessment (CAPA) 
• CaJifornia English Language Development Test (CELDT) 

Additional benchmark and interin.1 tests are administered for internal Aspire purposes. 

Drop Class Policv 
Students are able to withdraw/drop classes within the first four (4) weeks of the course only for the 
following three reasons: 

• Student has taken and received creclit for same class previously. 
• Student needs to take a required class in lien of course. 
• The course is not required to meet the Aspire graduation requirements. 

No student will be allowed to drop a class after fom (4) weeks of class unless : 
• The student had extenuating circumstances that prohibited the student from completing the 

course on time (example: automobile accident, serious illness). 
• The student did not receive adequate materials to complete the course (example: textbook) 
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SIS 4.0POINT 5.oPo r 

GRADE 
CUTOFF SCALE S CALE DESCIUPTION 

VALUE UNWEIGHTED WEIGHTED 

• Demonstrates exceptional progress in meeting content 

A+ 4.00 5.00 
standards at his or her grade level and acquiring the 

97 knowledge, slcilJs, and habits on assignments, class 
participation, projects, and tests to be ready to take high 
school college preparatory courses in that subject. 

• Produces notably superior work and receives consistently 
high marks on class tests. 

A 93 4.00 5.00 • Does a1I assigned work plus additional work. 
• Shows superior ability to learn facts, principles, and sldlls; 

applies them to new situations. 
- • Demonstrates creativity and originality. 

• Assumes active, aleit leadership in learning activities . 

A- 90 3.70 4.70 • Is on or above grade level in classes where grade level 
standards exist. Shows capabilities in critical thinking related 
to the subject. 

• Masters fundamentals thoroughly, and does above average 
B+ 87 3.30 4.30 daily work; receives consistently above-average marks on 

class tests . 
• Does all assigned work plus some additional work 

B 83 • Shows above average ability to learn and apply facts, 
3.00 4.00 principles, and skills. 

• Does some independent work, showing initiative and 
originality. 

B- 80 2.70 3.70 • Assumes active, ale1t role of follower, and shows some 
leadership in learning activities. 

C+ • Shows satisfactory grasp of fundamentals and receives 
77 2.30 3.30 consistently average mad(S on class tests. 

• Does assigned work, and usually malces up work missed . 

c • Shows average ability to learn and apply facts, principals, and 
73 2.00 3.00 skills. 

• Shows average ability in critical thinlcing, and some 

C- 70 1.70 2.70 
originality. 

• Follows class activities and makes some contribution . 

• The student demonstrates inconsistent progress in meeting 
D+ 67 conte11t standards at his or her grade level and acquiring the 

knowledge, skills, and habits on assignments, class 
participation, projects, and tests to be ready to take high 
school college preparatory courses in that subject 

D 63 • Shows below average growth in understanding of the subject. 
• Receives consistently below-average marks on tests . 

0.00 0.00 • Does less than the average amount of assigned work, and 
seldom makes up work missed. 

D- 60 • Shows below-average ability or initiative in learning and 
applying facts, p1fodpals, and skills. 

• Participates inadequately or ineffectively in learning 
activities. 

F <60 • Shows below average ability or initiative in critical thinking 
and crea tivity. 

Academic Integritu 

Aspire Public Schools believe in academic integrity. Students are expected to do their ovvll homework, to 
test without external resources, and to submit odginal work fo r all assignments, Aspire students are 
expected to deny all requests to copy from their own work. 
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Consequences for Violating Academic Integritu 

1. Ail test papers, quizzes, or assignments will be taken from the student(s) violating the policy. 

2. A student found cheating may receive, at the discretion of the teacher, a grade of "F" or a zero for the 
test, quiz, or assignment. This may lower a quaiter or semester grade substantially. 

3. Parents will be notified and a parent conference will be arranged if the teacher deems it necessary. 

4- The Principal will be notified. 

5- An incident of cheating and or plagi:nism will result in removal from the Honor Roll for that quarter. 

6. Repeated violations or a single seiious violation may lead to more serious disciplinary actions. 

Instructional Materials 
All instructional materials, including teacher's manuals, films, tapes, or other supplementary material which 
will be used in connection with any survey, analysis, or evaluation as }Jart of any applicable (instructional) 
program shall be available for inspection by the parents or guardians of students [20 USC 1232h(a)]. 

TeJ..-tBooks 

Students are responsible for all books issued to them. All t extbooks are to be protected with sturdy book 
covers, no contact (adhesive) or other permanent book covers allowed. Students will be fined for unusual 
wear or damage to books. Students will be chaTged a replacement fee for all lost books, including libra1y 
books. 

Restitution 

• 

Student grades, diplomas, and transcripts may be withheld from students and parents or guardians when 
a student has damaged, destroyed, or not returned loaned property of the school and restitution has not 
been made. The records are withheld from the sh1dent and parent guardian, but ·will not be withheld from • 
a requesting school. 

STUDENT LIFE 

Activities 
Students must maintain an overall grade point average (G.P.A) of at least of 2.0 in all 
course work attempted and or be passing all classes in order to participate in any co­
cm·ricular activi!Y_!.._Activity & Athletic eligibility are discussed fully in Aspire Board Policies and 
Adrnin.islTative Regulations (§6145.2). A co-curricular activity is defined as a program that may be 
associated with the cuniculum in a regular classroom that meets one of the following critel'ia: 

• The program is supervised or financed by the school. 

• Students participating in the program represent the school. 

• The program includes both preparation for and performance before ar1 audience or spectators. 

In essence, for a student to be eligible for activities: 

• The student is currently enrolled in at least 30 semester credits of academic school work, At~D 

• The student has accrued the equivalent of at least 25 semester credits of academic work at the 
completion of the most recent grading period, AND 

• The student is maintaining minimum progress toward meeting the high school graduation 
requirements as prescribed by Aspire's Board of Directors; AND 

• The student has maintained, during the previous quarter at least a 2.0 GPA (on a 4.0 GPA scale -
inclusive of any Community College Credits) in all enrolled courses. 

Athletics 
In addition to the policy above, Aspire Public Schools follows the guidelines established by the CIF Blue 
Book 
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1. Athletes must meet or exceed the Aspire Eligibility requirements. 

2 . Students must maintain a minimum grade point average of 2.0 for the previous grading period to 
remain eligible. In accordance with CIF, students who fall below 2.0 may be placed on IJrobation for 
one quarter. Additionally, athletes must meet the AsJJire eligibility requirements. 

3. Students must exhibit satisfactory citizenship and conduct: on and off the field, which includes not 
having four or more referrals. 

4. Students must observe all regulations outlined in the current edition of the CIF Blue Book. 

5. Students must pass a physical examination given by a medical doctor. 

6. Students must carry adequate insurance. 

E;lpanded Lemning A;fterschool Programs 
Aspire Public Schools' expanded learning program during afterschool hours provides our students with 
additional academic supports and access to enrichment activities such as music, art, sports, and other 
club extracurricular activities. Academic supports focus on English Language Arts and Math instruction 
for students performing below grade level, as well as daily homework assistance and college readiness 
supports for older students. Enrichment activities are designed to foster creativity, teamwork and physical 
activity, while reinforcing key academic skills and giving students opportunities to explore their interests 
and talents - and have fun. 

Alignment with the School Day 
All aspects of our expanded learning prngramming are tightly aligned with the school day. Students are 
expected to follow Aspire Public Schools' sh1dent Code of Conduct and all school behavior rules and 
expectations apply during afterschool time. In addition, expanded learning program staff work closely 
with teachers to target instruct ion to meet yow· student's learning and development needs. 

Registration and Enrollment 

The program is open to all students. However, funding limitations may restrict the number of students the 
program can serve. When more students wish to enroll than the program can accommodate, priority for 
enrollment will be given to students with greatest academic need based on assessment data along with 
teacher or administrator referrals. 

To join the program, students and families must complete a ·Registration Form. If accepted for 
ecu·ollment, parents and students will be required to review the program's handbook and sign an 
emollment contract indicating that you agree to the program's attendance and behavior policies. 

Hours ofOJJ.eration and Location 
The program operates every day that school is in session from the ti.me of school dismissal until 6:oopm, 
this includes all early release school days. The program does not operate on days when school is closed, 
such as staff development days, school bTeaks and summer. All students are offered a snack every day. 
Dismissal occurs between 5:30-·5:45pm. All students must be picked up lea~e campus no later thall 
6:oopm. 

Program activities take place primarily on-campus with occasional field trips and communi1y service 
activities. In addition, students may be offered oppmtunities to pa1ticipate in off-campus enrichment 
activities led by j)artner organizations. Separate permission forms will be requested for any off-campus 
activities. 

flttendance 
Elementaiy school students are expected to attend the program every day. Middle school students may 
register to attend a minimum of~~ days per week or more. All students are expected to attend the full 
program each day, unless they have a permitted reason for early release (see Early Release Policy in the 
Program Handbook). Partial program attendance is not allowed as it interferes with our ability to deliver 
quality instruction and inhibits the ability of students to fully benefit from the program offerings. Full day 
attendance is also a requirement of our grant funding for the program. 
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Staff 

Ex:panded Learning programs am run by Afl:erschool Directors. Our program staff includes college 
students and adults from our local community. All have met A.spire's paraprofessional qualifications and 
many have college degrees and prior teaching experience. We provide ongoing training to staff and 
encourage small group instruction and individual tutoring to ensure students get the support they need. 
Program-wide we maintain a student-staff ratio of 20:1 or lower. 

Funding and Fees 

The program is supported pritmu:ily by state grants that are specifically designated for afterschool 
programming. These grants detennine the number 0£ students we can serve and our hours of operation. 
In addition, we may charge a small monthly fee that allows us to maintain key program features and 
instructional quality at a time of diminishing state suppo1t fOT public education. Information about fee 
rates is available in the Program Handbook. Scholarships are available for families for whom payment of 
fees poses financial hardship. Scholarship Application Forms are available from the Afterschool Director 
or the School Office. 

School Lunches 

In addition to our regular food service program, students may be eligible for the no-cost or reduced lunch 
program. Those students should complete a new application during the first week of school each year. 
See the cafeteria manager or office for the application form. Students must present their student I.D. in 
order to obtain lunch. 

Emplovmenl' of Students - Work Permit 

While school and preparation for university must always be a student's first priority, students, over the 
age of 14, are encouraged to consider employment to enhance their academic portfolio, to prepare for 
university, and to gain valuable life skills and experiences. In order for a minor (anyone under the age of 
18) to work, he/she must obtain a Work Permit from the school. 

In order for a.student to be eligible to obtain a work permit, the student must: 

a) maintain a minimum progress toward meeting the high school graduation requirements as 
prescribed by Aspire's Board of Directors policy. 

b) maintain, during the previous grading period (by qua1ter), at least a 2.0 GP A. 

c) may not receive a failing mark in any core academic subject the previous grading period (by 
quarter). · 

Any student wishing to seek employment is encouraged to meet with the Dean of Students to discuss the 
California legal requirements, eligibility requirements, and procedures outlined below. State law places 
restrictions on the amount of time minors Jnay work and requires that it not interfere with theil' academic 
progress. Specific details may be found on the follmving websites or by talking with yotu- school 
counselor: 

• Information on Minors and Employment, (http: www.dir.ca.gov/dlse/DLSE-CL.htm) 

• Division of Labor Standards Summary Chait, (http: 
www.dir.ca.gov/ dlse/MinorsSummaryCharts.pdf)Cha1t 

• Child Labor Laws 2000, (http: www.dir.ca.gov/dlse/ChildLaborPamphlet2000.html) 

WORK PERMITS FAQ, (HT'fP: WWW .CDE.CA.GOV /CT/CT /WE/WPFAO.ASP) 

STUDENT SUPPORTS AND PROTECI'IONS 

Section 504 Plan 
Section 504 of the Rehabilitation Act of 1973, states that no otherwise qualified handicapped individual in 
the United States ... shall, solely by reason of his handicap, be excluded from the participation in, be denied 
the benefits of, or be subjected to discrimination under any program or activity receiving federal financial 
assistance. (29 USC 794) 

Compliance monitored by the Office of Civil Rights. 
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Applies to all institutions receiving federal financial assistance, such as public schools. 

Schools are obligated to provide a "free appropriate public education" (FAPE) to children with a 
disability. 

Section 504 prohibits discrimination while assuring that disabled students have educational opportunities 
and benefits equal to those provided to non-disabled students. lfyou would like to 1mow more about 504 
Plans or other types of assistance available to your student, please contact your Principal. 

Special Education 
Determination for eligibility for special education and services may come from teachers, parents, 
agencies, appropriate professional persons, and from other members of the public. Special Education 
referrals will be coordinated with school site procedures for referral of students with needs that cannot be 
met with modifications of the regular instructional program, including referrals from student intervention 
teams, such as the Student Study Team (SST). A student: shall be referred for special education and 
services after the resources of the regular education program have been considered and, where 
appropriate, utilized. 

Student Study Team CSST2 
The Student Study Team is an efficient and effective way to bring together all resources, human and 
programmatic, to support students having difficulties in regular classes. This is a concentrated solution­
seeking meeting where all the needed persons, including the student and parent, are present at the same 
time. The SST is an expression of the school's concern for students and provides a supportive atmosphere 
for students to become actively involved in determining their own needs and in implementing strategies 
designed to help them. 

Agreement to Continue Student in Kindergarten 
The law requires that both the school and the student's parent guardian must be in agreement that it is 
beneficial for the student to continue in kindergarten for not more than one additional year. A wiitten 
agreement that complies with the requirements o-f Education Code § 46300 and 48011 shall be used to 
document this understanding between the parent guardian. A continuance agreement fa required to be 
signed by the pareo t guardian near the admission anniversa1y date AND cannot exceed one year beyond 
the anniversary date (The month of June prior to the student's continuation in Kindergarten is 
recommended for signature). The date the parent(s) consented to the retention must be listed on the 
form as well (EC§ 46300, 48011). 

Social-.Emoljonal Counseling Pl'Dgrams 

This section provides general information abciut the counseling services at Aspire schools. It is not 
intended to be an exhaustive list of the p<uticular requirements for counseling at a specific school no1· do 
all Aspire schools have the capacity to provide counseling services. Please contact your school's counselor 
to determine specific pl'otocols at your school site. Schools without a counselor cannot provide counseling 
se1vices unless otherwise stipulated in an IEP or 504 document. 

Social Emotional counseling is available on a limited basis through our counseling department. However, 
the scope of practice for a school counselor js much more limited than that of an outside therapy agency 
or provider. School counselors work with students on issues that are present during the school day, 
specifically working to ameliorate presenting problems' impact on a student's educational achievement. 
Counseling in the school setting is not mem1t to replace therapeutic interventions or 
treatm.ent from outside agencies or providers for mental health concerns. Parents should not 
expect the level of counseling at a school site to be sufficient to snpp01t the needs of students with 
significant mental health issues. 

Counseling services are not guaranteed for students. Additionally, Students referred for services 
will be placed on a waiting list until such time as the counseling staff has an opening. Students may be 
moved on the wait-list based on school discretion and applicable State and Federal laws. There is no 
charge for counseling suppo1t. As stated above, however, counseling resources are limited and counseling 
services are not guaranteed for every referral. 
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&ferral Process 
Student can be referred for counseling from a variety of avenues, but the primary referral source 
is through school systems such as the SST, Rtl or Special Education process. These referrals take 
priority over other referral sources. Parent referrals, self-referrals, etc. are evaluated on a case by 
case basis and may not resu1t in counseling services. In some instances, students referred to the 
counseling team will be referred out for services and it is the responsibility of the student/parent 
to follow up on these referrals. Each counseling team makes referral determinations on a variety 
of factors, including applicable state and federal laws. 

Referrals to Outside Resources 
The counseling department maintains a list of outside agencies and resources to which parents 
and students can be referred for services as necessaxy. Parents who are interested in receiving 
this list should contact the school's counseling department or main office. This Jist reflects 
agencies and resources in the geographic area of the school and does not ·imply an endorsement of 
these agencies and/or resources by the school or Aspire. 

Crisis 
Social-emotional crisis includes, but is not Emited to, times when a student discloses or expresses 
homicidal or suicidal ideation, desire to hurt self or others (including self-injury) and instances of 
child abuse. In these instances, Aspire schools follow a crisis protocol that may end with a 
student being evaluated by county mental health or other crisis response agency. Aspire Public 
Schools will make eve1y effort to contact parents during crisis as appropriate, but must follow 
crisis protocols to protect the safety of all students and staff. Please contact the Director of 
Student and Family Support if yon have questions or concerns about crisis response at 510-434-
5000. 

• 

Consent and Confi.dentialittt • 
Aspire complies with state and federal laws around consent and confidentiality for counseling 
services. In California, students ages 12 and over hold rights to their counseling l'ecords. Please 
contact the school counselor if you have questions or concerns about consent for counseling and 
confidentiality of the counseling record. 

Alignment with the School Dav 
Counselors make every effort to pull students at times that are convenient for their students and 
are aligned with the academic needs of the student. 

Termination of Services 
As stated above, counseling services are not gmmmteed. Services may be ended for a variety of 
reasons and with reasonable notice to parents/students. In these instances, referrals can be 
given, but the responsibHity to follow up on these referrals falls with the parent/student. 
Additionally, students who repeatedly miss counseling service appointments for any reason may 
be dropped from counseling services permanently . 

.Emergencu Medical Care 
All students must have an emergency information card filled out and signed by the parent or guardian at 
the beginning of each school year. This card delineates what care the parent desires for their child in the 
event of an emergency, along with noting the current medical and emergency information. 

Contagious or Infectious Disease and Head Lice 
A child may be sent home, if for a good reason, he or she is believed to be suffering from a recognized 
contagious or infectious disease. The child shall not be permitted to return until the school authority is • 
satisfied that any contagious or infectious disease does not exist. Additional students having evidence of 
live head lice shall be excluded from school until they have been treated and determined to be free oflive 
louse. 
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Child Abuse Reporting 

Any teacher, or other staff member, who suspects that a student has been subjected to physical injuries, ne­
glect, sexual abuse or emotional maltreatment, i mandated by the Child Abuse Reporting Law to notify the 
proper authorities. For additional information about California's child abuse repo1ting requirements for 
teachers and other school staff, please contact the front office. 

Childtind and Special Education Notification: 

Many programs for the children in Aspire Public Schools are provided at no cost to you. Our schools offer 
special programs such as speech therapy, physical and occupational therapy, Title LAP and special 
education academic programs to children five years and older. Developmental screening and or 
comprehensive assessments for children who are sllspected of having a disability which could adversely 
affect their educational development are available at no cost to you. These services are available for 
persons between the ages of birth through 21 years age. 

If any Aspire Public School family has que,stions or concerns with regard to an enrolled student receiving 
special education services, you have the right to request assistance in addition to copies of policies, 
procedures, evaluations, plans and reports by contacting the Aspire Special Education office. 
Appointments or fmther information can be obtained by contacting the Aspfre Special Education office at 
510-434-5000 or by requesting information from your local school principal 

McKinney-Vento Reauthorization of2002 

As required by Federal law (McKinney-Vento), Aspire Public Schools ensures that homeless children and 
youth are provided equal access to the same free, appropriate public education as provided to other 
children and youth. For additional information concerning services for homeless children and youth, 
please contact the Dfrector of Student and Family Supports at 510-434-5000. 

Family Life HIV AIDS Education 

The Family Life Education program is designed to help students understand the biological, psychological, 
social, moral, and ethical aspects of human sexuality. The program provides information on human 
growth and development, physical and emotional changes that occur during adolescence, and 
responsibility. 

The Family Life Education Program includes age appropriate instruction about Acquired Immune 
Deficiency Syndrome (AIDS) and Human Immunodeficiency Virus (HIV) . The course will include 
information on AIDS and its effects on the human body, HIV transmission and prevention, community 
resources, decision making and refusal skills, and public health issues. The Family Life and HIV AIDS 
instruction programs follow the guidelines set forth by the California Education Code. Parents Guardians 
may contact the Principal if they would like to preview the classroom materials. 

Notice for Directoruinformation: 
Federal laws require Aspire Public Schools, because we l'eceive assistance under the Elementary and 
Secondary Education Act of 1965 (ESEA), to provide military recruiters, upon request, with three 
directory information categories - names, addresses and telephone listings - unless parents have advised 
their local schools that they do not want their student's information disclosed without their prior written 
consent. 

PAMILY AND COMMUNITY ENGAGEMENT 

School-Home communication 

At school we depend on our parents and guardians to work as our pa1tners in supp01ting their children's 
education. It is always best to first contact your child's teacher to address any concerns which you may 
have. All staff at Aspire can be reached by email and phone provided by the school site. 

Visitor Policy 

Guests are welcome! Any visitor entering the school grounds must register in the Office, 
identify themselves and the nature of their business, and receive a Visitor's Pass. 
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Volunteers 
Volunteers help eurich students' education and provide extra assistance for teachers and school staff. 
Potential volunteers are urged to contact the school if they can offer Lime or services to help with any pa.it 
of the school program. All visitors, including volunteers, must sign in at the front desk and receive a 
"Visitor Badge» as identification. They must also sign out when leaving the premises. Tltis is for the 
safety of the children and staff as well as the visitor in case of an emergency. For the safety of all 
students, all volunteers must have: 

• A negative TB test on file in the school office within the past fom years before starting to work with 
students. 

• A background check, if working with students in unsupervised settings. Unsupervised volunteers who 
need to be fingerprinted include: coaches, after school program staff, business mentors, tutors, and 
chaperones on field trips - anyone who is working with a student(s) without supervision. The results 
of the background checlc are confidential and will not be discussed with other staff members and or 
parents. 

Volunteer Drivers 

• The driver must have a valid California Driver's License. 

• The pare'nt or adult driver must have a current "Driver's Liability Insurance Statement" on file 
in the school office with the following minimum coverage: $100,000 per person, $300,000 per 
occurrence, $so,ooo property damage (100 300 50). 

• Vehicles for transporting children must be in a safe and operable condition. The number of 
passengers in the vehicle must not exceed the number of seat belts. Cars with passenger side air bags 
cannot have a student occupying that space. 

• ChiJdren weighing less than 40 pounds must dde in a car seat with seat belt. 

• Drivers must have clear driving records. Drivers who have been convicted of a misdemeanor or felony 
drunk driving will not be authorized lo drive students. Drivers cited with more than one moving 
violation within the past year will not be authorized to drive students. 

• The sponsoring program will pay bridge tolls and admissions. No mileage will be paid to parents. 

FAMILY RIGHTS AND RESPONSIBILITIES 

Directoru lnf'ormation 

Parents are asked to notily the office in writing as soon as any change of contact information (telephone 
numbers, address, etc.) occms. This will ensure that all communication will be received without delay or 
inte1Tuption. Every student must have complete and up-to-date Emergency Contact lnformalion, 
properly signed and on file in the school Office. STUDENTS MAY ONLY LEAVE CAMPUS WITH AN 
ADULT WHOSE NAME IS LISTED ON THE EMERGENCY CONTACT INFORMATION. 

Non-Disdrimination Policu 1 
Aspire Public Schools (APS) does not dis~riminate against any student on the basis of cUsability, gender, 
gender identity, gender expression, nati01plity, race or ethnicity, religion, sexual mientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal 
Code. 

Students, parents, guardians, or any other individuals having questions or concerns regarding Aspire's 
"Discrimination Harassment Policy" or who '"lish to file a discrimination or harassment complaint should 
complete Aspire's "Community Complaint Form", and should contact the Principal at the school or the 
Chief Operating Officer of Aspire at (510) 434-5000. More information on Aspire's Community 
Complaint and Discrimination Harassment procedures is included later in this handbook. 

Famil Educatz'.onal Ril hts to Privacr Act 
The Family Educational Rights and Privacy Act (FERPA) afford parents and students over 18 years of age 
("eligible students") ce1tain rights with respect to the student's education records. These rights are: 
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1. The right to inspect and review the student's education records 'rvithin 45 days of the day the School 
receives a request for access. Parents or el igible students should submit to the School principal a 
written request that identifies the record(s) they wish to inspect. The School principal will make 
arrangements for access and notify the parent or eligible student of the time and place where the 
records may be inspected. -

2. The right to request the <unendment of the student's education record that the parent or eligible 
student believes is inaccurate. Parents or eligible stnden ts may ask the School to amend a record that 
they believe is inacctUate. They should write the School principal to clearly identify the pa1t of the 
record they want changed, and specify why it is ina·ccurate. If the School decides not to amend the 
record as requested by the parent or eligible student, the School will notify the parent or eligible 
student of the decision and advise them of their right to a hearing with the Aspire Director of Student 
Services regarding the request for amendment. Additional information regarding the hearing 
procedures wi11 be provided to the parent or eligible student when notified of the right to a hearing. 

3. The right to consent to disclosures of personally identifiable information contained in the student's 
education records, except to the extent that FERP A authorizes disclosure without consent. One 
exception, which permits disclosure without consent, is disclosure to school officials with legitimate 
educational interests. A school official is a person employed by the School as an administrator, 
supervisor, instructor, or support staff member (including health or medical staff and law 
enforcement unit i)ersonnel); a person serving on the Aspire Board of Directors; a person or company 
with whom the School has conh·acted to perform a special task (such as an attorney, auditor, medical 
consultant, or therapist); or a parent or student serving on an official committee, such as a 
disciplinary or grievance committee, or assisting another school official in performing his or her tasks. 
A school official has a legitimate educational interest if the official needs to review an education 
record in order to-fulfiJl his or her professional responsibility. 

4. Upon request, the School discloses education records without consent to officials of another school 
district in which a student seeks or intends to emoll. Student records shall be released to another 
school district where the student has enrolled or intends to enroll, upon official request from that 
district. At the time of transfer of records, the parenguardian, custodian or adult-age student may 
receive a copy of the records at his her expense ($0.25 per page), if requested, aJ1d shall have an 
opp01tunity to challenge the contents of the records. 

5. The right to file a complaint with the U.S. Department of Education couceniing alleged failures by the 
School Dish-ict to comply with the requirements of FERPA. The name and address of the Office that 
administers FERP A am: 

No Child Le-ft BrmindNotificat-ion 

Family Policy Compliance Office 
U.S. Depaitment of Education 
400 Maryland Avenue, SW 
Washington, DC 20202-5901 

You have the right under Federal law to request information specific to teacher qualifications. In 
addition, No Child Left Behind (NCLB) places an emphasis on the parents' right to know about the 
professional qualifications of their child's classroom teachers. Parnnts have the right to request the 
following information about the instructional staff working with their child: 

(1) Has the teacher met state certification for the grades and subjects that he or she is teaching? 

(2) Is the teacher working with an emergency or conditional certificate? 

(3) What was the baccalaureate degree major of the teacher and any other gnduate ce1tification or 
degree held? 

(4) What are the qualifications of the paraeducators working with the child? 

Aspire Public Schools is committed to providing quality instmction for all students. It does so by 
employing the most qualified individuals to teach and support each student in the classroom. If you 
would like to receive any of the informatiort listed above, please contact the Aspire Human Resources 
depa1tment at 510-434-5000. 
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Public Meeting Notice 

The J)Ublic is invited to attend Aspire Public Schools public meetings. If yon require any reasonable 
accommodation to enable you to attend and or participate, please contact the Aspire Home Office 510-
434-5000, 48 hours prior to the meeting. 

UNIFOIU'r1 COMPLAINT POLICY AND PROCEDURES 

The Board of Directors of Aspire Public Schools ("Aspire") recognizes that Aspire is responsible for 
complying with applicable state and federal laws and regulations governing educational programs. 

Aspire shall follow uniform complaint procedures when addressing complaints alleging unlawful 
discrimination based on age, sex, sexual orientation, gender, ethnic group identification, race, ancestly, 
national origin, religion, color, or mental or physical disability in any program or activity that receives or 
benefits from state financial assistance. Uniform complaint procedures shall also be used when 
addressing complaints alleging failure to comply with state and/or federal laws in adult education, 
consolidated categorical aid programs, migrant education, vocational education, child care and 
development programs, child nutrition programs, special education programs, federal school safety 
planning requirements and issues related to the imposition of pupil fees. 

The Board acknowledges and respects every individual's right to privacy. Discrimination complaints shall 
be investigated in a manner that protects the confidentiality of the parties and the facts. This includes 
keeping the identity of the complainant confidential except to the extent necessaiy to carry out the 
investigation or proceedings, as determined bythe CEO or CEO's designee on a case-by-case basis. 

The CEO or CEO's designee shall ensure that employees desjgnated to investigate complaints are 
knowledgeable about the laws and programs for which they are responsible. Such employees may ha".'e 
access to legal counsel as determined by the CEO or CEO's designee. 

The Board prohibits retaliation in any form for participating in complaint procedures, including bnt not 
limited to the filing of a complaint or the reporting of instances of discrimination. Such participation shall 
not in any way affect the status, grades or work assjgnments of the complainant. 

The board recog11izes that a neutral mediator can often suggest a compromise that is agreeable to all 
parties in a dispute. In accordance with uniform complaint procedures, whenever all parties to a 
complaint agree to try to resolve their problem through mediation, the CEO or CEO's designee shall 
initiate mediation. The CEO or CEO's designee shall ensurethat mediation results are consistent with 
state and federal laws and regulations. 
This policy shal1 be disseiuinated annually to students, employees, parents or guardians of its students, 
school and district advisory committees, and other interested parties. 

Aspire designates General Counsel as the compliance officer. The compliance officer shall receive and 
investigate complaints and ensme compliance with the law. A designee appointed by General Counsel 
may conduct the investigat ion. 

PROCEDURES 

The following procedures shall be used to address all complaints that allege that Aspire has violated 
Federal or state laws or regulations governing educational programs. Compliance officers shall maintain 
a record of each complaint as required. 

• Complaint: A complaint shall be presented in writing by way of an Aspire Community Complaint 
Form and the complaint must be initiated no later than six (6) months from the date when the 
alleged discrimination occurred or when the complainant first obtained knowledge of the facts of 
the alleged discrimination, unless the CEO or CEO's designee grants an extension of time. 

• Mediation: Within five (5) days ofreceiving the complaint, the compliance officer or designee 
shall informally discuss with the complainant the possibility of using non-binding mediation, and 
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if the informal mediation does not resolve the problem within the parameters of the law, the 
comp1iance officer or designee shall proceed with his or her investigation of the complaint. 

INVESTIGATION OF COMPLAINT 

The compliance officer or designee shall hold an investigative meeting within ten (10) days of receiving 
the complaint or an unsuccessful attempt to informally mediate the complaint. The investigative meeting 
shall provide an opportunity for the complainant and/ or his or her representative to repeat the complaint 
orally. The complainant and/or his or her representative shall have an opportunity to present 
information relevant to the complaint. Parties to the complaint may discuss the complaint and question 
each other or each other's witnesses. 

RESPONSE/RESOLUTION 

An investigation shall be completed, resolved and decision rendered within sixty (60) days after receiving 
a request for direct intervention or an appeal request, unless the complainant agrees in v111iting to an 
extension of time. The complaint officer or designee shall prepare and send to the complainant a written 
report of the investigation and decision. The written report shall contain: Findings and disposition of the 
complaint~ corrective actions (if any); rationale for such disposition; and procedures for initiating an 
appeal within fifteen (15) days of receiving the written report to the Californfa Department of Education 
or to the Achievement School District in Tennessee, as applicable. With Tegards to issues concerning 
pupil fees, if there is a finding of merit then a remedy shall be provided to all affected pupils, parents, and 
guardians, including reasonable efforts for full reimbursement. 

CIVIL LAW REMEDIES 

Nothing in this policy precludes a complainant from pursuing available civil law remedies outside of 
Aspire's complaint procedures. Such remedies may include mediation centers, public/private interest 
attorneys, injunctions, restraining orders, etc. For discrimination complaints in California, however, a 
complainant must wait until sixty (60) days has elapsed from the filing of an appeal vl'ith the California 
Department of Education before pursuing civil law remec:lies. The moratorium does not apply to 
injunctive relief and is applicable only if Aspire has appropriately, and in a timely manner, apprised the 
complainant of his or her right to file a complaint. 

All forms may be mailed or delivered to: 

In California: 
Aspire Public Schools 
ATTN: Community Complaint Officer 
1001 - 22nd Avenue, Suite 100 
Oakland, CA 94606 

In Tennessee: 
Aspire Public Schools 
ATTN: Executive Director 
516 Tennessee St., Ste. 406 
Memphis, TN 38103 

Aspire reserves the right to modify locations fot• receipt of forms as necessary. 
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Aspire Public Schools Senior Leadership Team Biographies 

J arnes Willcox, Chief Executive Officer 

James Willcox assumed leadership of Aspire Public Schools in 2009, taking over for 
founder Don Shalvey upon his transition to Chairman of the Board. James joined the 
Aspire team as Chief Operating Officer in 2007. During his tenure at Aspire, the 
organization has more than doubled in size from 17 to 37 schools and grown to serve 
over 13,000 students across California and in Memphis, TN. Prior to joining the 
management team of Aspire, James was the founding Chief Operating Officer of 
Education for Change, an organization focused on restructuring underperforming 
schools as independent charter schools in partnership with the Oakland Unified School 
District. 

Before his direct involvement in school system management, he served as a Principal at 
New Schools Venture Fund, a philanthropic organization founded to improve the 
educational opportunities for underserved students across the country. James has also 
spent time as a nonprofit consultant with The Bridgespan Group, and served as a U.S. 
Army officer and helicopter pilot for over seven years. He holds a B.S. from the United 
States Military Academy at West Point and an M.Ed. and M.B.A. from Stanford 
University. 

Elise Darwish, Chief Academic Officer 

Elise Darwish has been on the leadership team of Aspire Public Schools since its 
founding and currently serves as the Chief Academic Officer. In this role she supports 
principals, oversees research and development pertaining to curriculum, instruction, 
and assessment, and manages internal professional development programs. With over 
twenty-five years of experience in charter schools, traditional public schools and private 
schools, Elise was well-poised to design the Aspire education model and oversee its 
implementation. She began her teaching career as a kindergarten teacher in the inner 
city of Chicago; since then, she has worked in the roles of teacher, mentor teacher, 
assistant principal, administrator and curriculum coordinator. 

Prior to Aspire, Elise was the Instructional Coordinator at the San Carlos Charter 
Learning Center, California's first charter school and the nation's second. During her 
tenure, the school grew from 3 grades to a full K-8 program with an extensive waiting 
list and became internationally recognized for its innovation. Elise also coordinated 
instructional technology for San Carlos School District, managed Net Day, and 
implemented a Local Area Network and a Wide Area Network. She holds a B.S. in Early 
Childhood Education from the University of Illinois and a Master's Degree in 
Educational Administration from San Francisco State University. 

J arnes Cleveland, Chief Operating Officer 
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• 
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James has been involved in the education field for twenty years. He started his career at 
SCORE! Educational Centers, a start-up supplement education company focused on 
student success in the elementary grades where he eventually became the National 
Director of Professional Development and Recruiting. James later co-created and was 
the Chief Operating Officer of InsideTrack, targeting college student success. He 
transitioned to Jumpstart in 2002 as the Executive Director of the Northeast Region, 
becoming Chief Operating Officer in 2004. In 2007, James was named CEO. In 2009 

he was named one of Boston Business Journals 40 under 40 Honorees. He transitioned 
to the Stupski Foundation in 2011 as the Chief Talent and Administration Officer where 
he focused on national operations, organizational culture, and strategic and 
organizational planning. James holds a Bachelor of Science degree from Stanford 
University. 

Heather Kirkpatrick, Chief People Officer 

As the Chief People Officer, Heather supports all of Aspire's talent and development 
activities across the organization, including both Human Resources and parts of the 
Education team. Heather began her teaching at Erasmus Hall High School in Brooklyn, 
New York. Prior to teaching, she worked for several years in organizational 
development at a non-profit serving indigent adults. She holds a B.A. from Barnard 
College, a Master's in Education from the Harvard Graduate School of Education, and a 
Ph.D. in Education from the Stanford University School of Education. 

Chris Padula, Vice President of Advancement 

Chris Padula joined Aspire Public Schools as Vice President of Advancement in 2012. In 
this role, he oversees development, communications, brand strategy, and government 
grants. Chris previously served as Executive Director, Western Region, at Jumpstart for 
Young Children, leading the organization's largest region serving 3,500 children 
annually. He also served on Jumpstart's national executive team. Prior to Jumpstart, 
Chris was Vice President of Development at the Hispanic Scholarship Fund (HSF), 
overseeing all national and regional fundraising and cause-marketing efforts for the $ 40 

million/year national organization. He also served on HSF's executive leadership team. 
With nearly 15 years of non-profit and education experience, Chris also spent a decade 
working in corporate marketing and business development. Chris is a graduate of 
Bentley University in Waltham, MA. 

Delphine Sherman, Vice President of Finance 

Delphine Sherman is responsible for the financial management of Aspire and oversees 
the finance and accounting teams. Prior to joining Aspire in May 2009, Delphine was 
the VP of Client Services at EdTec, working with dozens of charter schools across the 
state in a financial and operational capacity. Before joining the education finance field, 



Delphine was a Senior Consulting Associate at Cambridge Associates, consulting to • 
foundations and endowments on their investment strategy and manager selection. She 
has served on several non-profit boards in the Bay Area, and is currently an advisory 
board member for the Center for Nonprofit and Public Leadership at the Haas School of 
Business at UC Berkeley. Delphine holds an undergraduate degree from Dartmouth 
College and an MBA from UC Berkeley. 

Em.mile Brack, Vice President of Technology 

Emmile Brack joined Aspire Public Schools in October 2008 as the second team 
member of Team Godzilla, Aspire's data and technology solutions team. Since she has 
been with Aspire, she led multiple need-finding missions to identify pain points that 
technology can address and implemented key operational systems. As Vice President of 
Technology, Emmile leads the teams responsible for maintaining and improving 
Aspire's network, systems, and data infrastructure and implementing process and 
technology improvements. Prior to joining Aspire, Emmile spent 5 years in finance and 
operations consulting with firms, including Arthur Andersen, BearingPoint, and KPMG 
Consulting. She holds a Bachelor's degree in Finance from Santa Clara University and 
an MBA from The George Washington University. 

Tatiana Epanchin, Area Superintendent - Bay Area 

Tatiana Epanchin serves as Aspire's Bay Area Superintendent. Before joining the 
management team, Tatiana was the founding principal of Aspire ERES Academy in the 
Fruitvale neighborhood of Oakland. Previously, she served as principal of Monarch 
Academy in East Oakland. Under her leadership, the school increased student 
proficiency levels from 51% to 73% in Math and 29% to 45% in English Language 
Arts. In 2008, Monarch Academy was awarded the National Title I Distinguished 
School Award for closing the achievement gap, an honor bestowed upon only 1 out of 
every 9,600 schools in the state. Prior to becoming principal, Tatiana taught at 
Monarch Academy and served as Lead Teacher for the grades 6-8 Humanities Team at 
Aspire's Lionel Wilson College Preparatory Academy, where she was also a founding 
teacher. She began her teaching career with Teach for America in New Orleans where 
she taught middle school in the Ninth Ward. Tatiana is a New Leaders for New Schools 
National Fellow from the 2004 cohort. She has also been a social worker in Contra 
Costa County, working on intensive family preservation cases. She holds a BA in 
sociology, a MSW and an M.Ed. 

Mary Welch, Area Superintendent - Central Valley 

• 

Mary Welch was the Founding Principal of Aspire's first campus in North Stockton in 
1999, now known as Vincent Shalvey Academy, a recipient of the California 
Distinguished Schools Award in 2002. She was most recently the Founding Principal of • 



Rosa Parks Academy, the 13th Aspire school and the first Aspire school within the 
Stockton Unified School District. Mary has been an educator for the past 33 years as 
both a teacher and an administrator. She has been a principal in the Lodi Unified 
School District and in the San Carlos School District, as well as a district coordinator of 
special education. While she was a principal in San Carlos, her school became a 
California Distinguished School and a recipient of the Annenberg Torchbearer Award, 
given to exemplary leadership schools in the Bay Area. Mary holds a BA in Liberal 
Studies from Cal State Fullerton, an MA in Special Education from Cal Poly, San Luis 
Obispo, and a Doctorate in Educational Leadership from the University of Southern 
California. 

Allison Leslie, Memphis Executive Director 

Alli Leslie joined the Aspire team as a middle school writing teacher at Aspire East Palo 
Alto Charter School (EPACS) in 2ooi. She served as a lead teacher and later the 
principal of EPACS until 2008. During her tenure as principal, she worked with the staff 
to increase the use of data to inform decisions. From 2004 to 2008, EPACS's Academic 
Performance Index (API) grew from 724 to 833 under her leadership. After her time as 
principal, Alli joined the home office staff as an Instructional Coach, then served as a 
founding team member of the Aspire Teacher Residency Program, co-leading the 
Instructional Coach team.Alli began her education career with Teach For America in 
Houston, Texas. She graduated from the University of California at San Diego with 
degrees in both Spanish and Literature and Writing. She earned her Texas teaching 
credentials at the University of St. Thomas and her California teaching credentials 
through the University of California State Teach program. During her first year as 
principal, Alli completed a Master's in Administration and earned her California 
administration credential at University of California at Berkeley, as a fellow in the 
Principal Leadership Institute. 
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• Top-performing school system of its kind in California 
- We're CA's #1 large system serving 66°/o or more low-income students 

• Excellence and scale 
- Serving roughly 13,500 students in 37 schools in 10 cities in 2 states 

(2013-14) 

• Our kids go to college 
- 1 OOo/o of our graduating seniors admitted to four-year 

college/university - College for Certain promise 
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Core Belief What it Looks Like in Our Schools 

• We must build a College for Certain • Students immersed iri college-going 

• 
culture in every classroom in every environment 
school • Students earn college credits while in 

high school 

• Highly effective teachers are the key • Cutting-edge support 
to student success • Robust and ongoing feedback 

• Collaborative culture 

• We must hold students to the highest • College prep program for everyone 
academic standards • Student-led discussion 

• Academic rigor 

• Underserved students need more time • Longer school day 
on task for college success • Longer school year 

• Instructional minutes are precious ,, j(/r·-, 
!() / '·0 

Personalized school communities Ongoing personal relationships =s 9 :1 • • . ..... . 
•r · • ~·";j 

matter Every student known by name 
·. c (: 
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• We can and should help transform • Collaboration with host districts 
local school systems • Proactive best practice sharing 
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The Aspire ERES Academv ("School") \·\·ill follow anv and all federal, state, and 
local laws and regulations that applv to the School, including but not limited to: 
As the authorized lead petitioner, I, Gloria Lee, hereby certify thatthe information 
submitted in this application for the establishment of a California public charter school, 
to be named A:Spire: ERES Academy, loeatcd within the boundaries of the Oakland 
Unified School District, is true to the best of my knowledge and belief; J also certify that 
this petition does FJ:ot constitute the conversion of a private school to the status ofa 
public charter school ; and further, I understand that if awarded the charter, the Charter 
School: 

• 1. The School S§hall meet all statewide standards and conduct the student •- - Formatted: Indent: Left: O", Hang ing: 0.38", 
· ed Ed · C d S · 6 6 d 6 8 d Numbered + Level: 1 + Numbering Style : 1, 2, assessments rcqutr , pursuant to ucat1on o c ect1on§ o 05 an o 51, an 3, ... +start at: 1 + Alignment: Left+ Aligned 

any other statewide standards authorized in statute, or student assessments at: 0.25" + Indent at: o.5" 

applicable to students in non-charter public schools. [Ref. Education Code Section 
47605(c)(1)] 

• 2. Aspire Public Schools .&§hall be deemed the exclusive public school employer of the·- - Formatted : Indent: Left: O", H.anging : 0.38", 

emplovces of the Charter School for purposes of the Educational Employn1cnt Numbered + Level: 1 + Numbenng Sty le: l, 2, 
• J . 3, ... +Start at: 1 + Alignment: Left + Aligned 

Relations Act. [Ref. Education Code Section 47605(b)(5)(0 )] at: 0.25" + Indent at: 0.5" 

• 

•3. The School S§hall be non-sectarian in its curriculum, programs, admissions 
policies, governance, employn1cnt practices, and all other operations. [Ref. 
Education Code Section 47605(d)(1)] 
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The school .&§hall not charge tuition, fees, or other mandatorv payments for 
attendance at the charter school or for participation in programs that are required 
for students. [Ref. Education Code Section 47605(d)(1)]7 

• 5. The School 8§hall admit all students who wish to attend the Charter School, and 
who submit a timely appli cation, unless the Charter School receives a greater 
number of applications than there are spaces for students, in which case 
adm ission, except for existing students of the School, shall be determined through 
a public random drawing process. Except as required by Education Code Section 
4 7605( d)(2), admission to the Charter School shall not be determined by the place 
of residence of the child or his or her parents within the state. Preference in the 
public random drawing shall be given as required by Education Code Section 
47605(d)(2)(B). In the event of a drawing, the charteri ng authority shall make 
reasonable efforts to accommodate the growth of the Charter School in accordance 
with Education Code Section 47605(d)(2)(C). [Ref. Education Code Section 
476os(d)(2)(A)-( C)] 

• 6. The School S§hall not discriminate on the basis of the characteristics listed in 
Section 220 (actual or perceived disability, gender, gender identitv, gender 
expression, nationality, race or ethnicity, religion, sexual orientation, or any other 
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characteristic that is contained in the definition of hate crimes set forth in Section 
422.55 of the Penal Code or association with an ind i\·idual who has any of the 
aforementioned characteristics). [Ref. Education Code Section 47605(d)(1)] 

•7. The School &§hall adhere to all provisions of federal law related to students with 
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 
1973, Title II of the Americans with Disabilities Act of 1990 and the Individuals 
with Disabilities in Education Improvement Act of 2004. 

...- - Formatted : Indent: Left: O", Hanging: 0.38", 
Numbered + Level: 1 + Numbering Style: 1, 2, 
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The School S§hall meet all requirements for employment set forth in applicable - Formatted: Indent: Left: O", Hanging: 0.38", 
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3, ... + Start at: 1 +Alignment: Left + Aligned 
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provisions oflaw, including, but not limited to credentials, as necessary. [Ref. Title 
5 California Code of Regulations Section 11962.s.1(f)(5)(C)] 

The School Sshall ensure that teachers in the Charter School hold a Commission on- Formatted: Indent: Left: O", Hanging: 0.38", 

Teacher Cred-entialing certificate permit or other document equivalent to that Numbered + Level : 1 +Numbering Style: 1, 2, 
' ' 3, ... + Start at: 1 + Alignment: Left+ Aligned 

which a teacher in other public schools are required to hold. As allowed by statute, at: o.25" + Indent at: os· 
flexibility will be given to non-core, non-college preparatory teachers. [Ref. 
California Education Code Section 47605(])] 

I •10. The School 8§hall at all times maintain all necessary and appropriate insurance 
coverage. 

The School &§hall, for each fiscal year, offer at a minimum, the number of minutes 
of instruction per grade level as required by Education Code Section 
47612.5(a)(1)(A)-(D) 

•12. If a pupil is expelled or leaves the Charter School without grad uating or completing 
the school year for any reason, the Charter School shall notify the superintendent 
of the school district of the pupil's last known address within 30 days, and shall, 
upon request, provide that school district with a copy of the cumulative record of 
the pupil, including a transcript of grades or report card and health information. 
[Ref. California Education Code Section 47605(d)C3)] 

\•Viii follo·N any and all other federal, state, and local laws and regulations that 
apply to the Charter Sehool including but not limited to: 

•13. The School S§hall maintain accurate and contemporaneous wTitten records that 
document all pupil attendance and make these records available for audit and 
inspection. [Ref. California Education Code Section 47612.5(a)] 
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47605(c)] 

• 15. The School 8§hall comply with any jurisdictional limitations to locations of its 
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•16. The School $§hall comply with all laws establishing the minimum and maximum 
age for public school enrollment. [Ref. Californi a Educat ion Code Section 47612(b), 
4.zQ1Q1 

•17. The School $§hall comply with all applicable portions of the No Child Left Behind 
Act. 

•18. The School S§hall comply with the Public Records Act . 

•19. The School $§hall comply with the Family Educational Rights and Privacy Act. 

20. The School $§hall comply with the Ralph M. Brown Act. 

• 21. The School shall c0111 plv with the Political Reform Act. 

22. The School $§hall meet or exceed the legally required minimum of school days~ 
[Ref. Titles California Code of Regulations Section 11960] 

• 23. The School shall ad here to a ll applicable provisions of federal la\\· relating to 
students who.are English learners, including Title VI of the Civil Rights Act of 
1964, the Equal Educational Opportunities Act of 1974. 

Tatiana Epanchin-Troyan DATE 
Bav Area Superintendent, Aspire Public Schools 

Lead Petitioner, Gloria Lee 
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I. eXeGY+IVe SYMMAR¥1NTRODUCTION /.-[ Formatted: Font: Not Bold 
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Asgire Public Schools ("As12ire") herebv res12ectfu!ly submits this charter ren ewal 
on behalf of As12ire ERES Academv ("the School"). 
'.fhe 13etitieAers see!< te e13en Emd eflerete ERES l.eademy as a fH:telie eharter seheel, 
E"Seheel" 8E' "Gharter Seheel"j te prepare st\1seRtS feE' eellege, 'N8FI<, ans eiti:;r;enshi 13. 
Our feeus is en a student pe13ulatien that is euFrnntly under serrnd ans undeF 
Fepresented iA eellege. 

As12ire was founded in 1998 by ex12erienced educators and entre12reneurs to 
enrich students' lives and to contribute to innovation in local gublic school svstems 
Asgire currentlv ogerates charter schools at 37 different cam12uses in various schoo 
districts in the states of California and Tennessee. Asgire is a national non-grofit 
501(c)(3) 12ublic benefit corgoration "'~th a vision that everv student is gregared to earn 
a college degree. As12ire's mission is to 012en and 012erate small, high-gualitv charter 
schools in low-income neighborhoods, in order to: 

• Increase the academic Qerformance of underserved students, 
• DeveloQ effective educators, 
• Share successful 12ractices with forward -thinking educators. and 
• Catalvze change in public schools . 

The School has been chartered in the Oakland Unified School District ("the 
District'') under the aus12ices of As12ire since 2009. The School has had an excellent 
academic record including meeting (or exceeding) its State API growth targets. 

The School's 12resent charter term is set to ex12ire on ,June 30, 2014. The School 
com12lies v~th the legal r~uirements for renewal as set forth in Education Code§ 
4z6oz(b) as it has: 

1. Attained (or exceeded) its Academic Performance Index ("API") grow th 
de target in the prior vear or in two of the last three vears, both schoolwi 

and for all groups of 12u12ils served bv the charter school; 

Year API Growth API Growth Actual Met Growth 
Score Target Growth Target 

Schoolwide 
and 
SubITT'ouus 

2012-13 ~ A +21 Yes 
2011-12 812 ±5 ±41 Yes 
2010-11 .zQ.5 ±5 +zo Yes 
2009-10 2..95 B NI A NI A 

2. Ranked in deciles 4 to 10, inclusive, on the API in the 12rior vear or in two 
of the last three vears; 

I Aspire ERES Academy Renewal Charter (2014-2019) 9 
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Year Statewide Rankin2 
2012-13 TBD 
2011-12 5 
2010-11 3 
2009-10 1 

3. Ranked in deciles 4 to 10, inclusive, on the API for a demogra12hicallv 
com12arable school in the J;2rior vear or in two of the last three years; 

Year Similar Schools Rankin2 
2012-13 TBD 
2011- 12 10 

2010-11 1 
2009-10 3 

4. (See: htm:!.l.dq.cde.ca.g_ov!._datgguest!._ [01· fi1rther infimnation 
regarding the School's academic performance) 

The School has done a financ ial analvsis and 12rojections that su121201i contin ued 
012eration of a K-8 school in the District on a financiallv sound basis. 

The School is located at 1936 Courtland Avenue, Oakland, California 94601, 

where it holds a lease through the 2 013-14 school vear with the OQtion to renew the 
at the facility in which 012erations are conducted. 

In accordance w·ith the Charter Schools Act of 1992, AsQire herebv res12ectful 
getitions the District to renew the chatier for the School for a five-vear 12eriod, from 
1, 2014 to June 30, 2019 . 

The Chart er Schools Act of 1992 states that: 

It is the intent o[the Legislature .. . to provide OQ[}_Ortimities [or teachers, [}_arents, 
pu11ils, and comnnmit11 members to establish and maintain schools that operate 

lease 

Iv 
Julv 

indeu.endenthi trom the existing school district structure, as a method to accom12.li sh all 
o[the lollowinq: 

(a ) Impmve pupil Leaming. 

(b2 Increase Leaming op[}_ortimities [or all nuQ.ils, with special emphasis on cc[}_mi ded 
Leaming experiences tor pupils who are identified as academicallu low achieving. 

Cc2 Encourage the use o[ditJ..erent and innovative teachinq methods. 

~As~p~ir~e~E~RE=S~A~c=ad=e~m~v~R~e~n=ew=a=l~C=h=art~e~r~(2=0~1~4-~2=0~19~)~~~~~~~~~~~~~~~~~10 

j Formatted: Footer, Tab stops: Not at 6" 

/ / Formatted: Font: Calibri, 10 pt 

// ·; 
·~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

• 

• 

• 



(d) Create new p1'o fessio11al opportunities for teachers. including the opportimitu to be 
responsible for the Leaming progmm at the school site. 

(e ) Pl'ovide parents andpupiL5 with expanded choices in the tupes of educational 
oppol'timities that are available within the public school sustem. 

W Hold the schools established unde,. this part acccnmtable for meeting measurable 
pupil outcomes. and provide the schools with a method to change from rule-based to 
performance-based accoimtabilitu sustems. 

(q) Provide vigorous competition within the public school sustem to stimulate 
continual impl'ovements in all public schools. 

- California Education Code Section 47601(a)-(g) 

The School has made and will continue to make impo11ant contributions to the 
legislative goals outlined above. Bv granting this renewal, the District will help fulfill the 
intent of the Charter Schools Act of 1992 ("Cha tier Schools Act"), while providing 
students in the District with a small school option . 

-

/ [ Formatted: Font: Georgia 

The Sehool's Vision __/ 
ERES Aeadeffiy aims to be a safe, d)11amic, and motiYating place where students 
develop the skills, lmowledge and talents to become stFOng, confident and eo1lege 
educated leaders for their community. 

The Spanish word "eres" literally translates to "you are" in English, but means much 
n'lore. In its usage, it is a ;rnrd of identity and of strength. Attd at our School , it is an 
acronym ''ith meaning in both English and Spanish: 

Empm..-erment / Ernpoderamjento 
Responsibility / R-esponsabilidad 
Education / Educaei6n 
Success / Suceder a 

In choosing this name, the School's founding families convey our passion and 
commitment to enabling our students to develop strong self identities as learners, as 
college bound scholars, and as contributing citizens to a school eomrnUttity. 

The Sehool's Missiott 
The School's mission is to prm"ide all students ,,,ith an mceeptional education that .,,ill 
allow them to eJteel inside and outside the classroom. The School seeks to aehieYe this 
mission by providing students a rigorous core curriculum, a well trained staff, high 
staHdards a!'ld rntpeetatiotts, eictended instructional hours a!'ld support, personalized 
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learning opportunities, and early aeeess to college preparatory experiences. By ensuring 
studcRts become rnraeious, self motin1ted, competent tmd lifelong learners, the School 
will prepare them not only for college but also for the 21st CentUI)' •,rnf'ld. 

, ( Formatted: Font: Georgia 

Target Population 1Nhom the 8ehool is 1".:ttempting to Bdueate __/ 
The Sehool plans to ser\'e approximately 220 students in grades K g upon opening, and 
up to 370 students in grndes K g if the sehool is able to rncpand or locate a nearby facility 
large enough to aeeommodate a larger student body. The School aims to enroll students 
whose diversity is representative of the district's student population , and is primarily 
designed to serve students who are historically under represented in college and 'Nho 
foee barriers to college. 

.Bdueatiotte:l Philosophy ftlld AJ;It?POfteh 
The School recognizes that to be an Educated Person in the 21st CcHtuf)", our students 
need haYc a fo undation of knowledge and skills to aeeess this world of ideas, as well as 
the ability to analyze infonnatio11, ask good questions and i1rn0Yate new ideas, and 
express themselves thoughtfully. They must also haw habits of mind that include self 
motiYation, intellectual curiosity, anal;tie ability, creative thinking, moral reasoning, 
self confidence, and empathic action. Thus equipped, students will excel in college and 
beeome engaged and empowered citizens in their community and beyond. 

/ ( Formatted: Font: Geo~ ia 

/ ( Formatted: Font: Georgia 

JH~o~Y~+';::!L~e~a~nm1!lit21gg~B~e~s~t~O~e~e~1~w~s~ _____________________ ,, 
Student learning best oeeurs when a school's structures, aeademie program, pedagogical 
strategies, eurrieulum standards and materials, assessments, culture, and support 
s,·stems are all aligned towards the same, college preparatory goal. The School's 
ed ucation design has been tested, refined, and proven successful with many other 
students in other Aspire charter schools in California students who are similar to the 
School's target students. As more fully described in the charter, the School's philosophy 
of "how learning best oeeurs" includes: 
• Structures to support student learning, including: small school size and class sizes 

for a more personalized emironment; longer school day, longer school year, and 
bloc!< scheduling to create more time to learn; and opportunity for teachers and 
students to build relationships over time through looping 

• Research and reality tested pedagogical strategics as encompassed in 1 nstruetional 
Guidelines, including direct instruction, guided instruction, and praetiee, in large 
groups, small groups and independently. 

• A variety ofenrefully selected, standards aligned curriculum materials 
• Consistent and frequent assessment using a variety of means, and regular feedback 

to maxirr-:.ize student engagement 
• Support systems for students with different needs 

~~~~~~~~~~~~~~~~~~~~~--------------~/( F~m~~= ~~Gm~~ Founding Croup Organizational Team 
Aspire Public Schools has collaborated with a group of families from Oakland's Fruit, ·ale 
neighborhood in crafting this new school. Aspire, a 501(e)(3) nonprofit public benefit 
corporation, is a pior:eer and leader in California public education. Si nee its founding in 
1998, i\:spire has opened 21 high quality, small, college preparatory campuses 
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throughout California, and has demonstrated the important role of ehmtcr schools in 
prm~ding educational opportrn~ities for Califomia's diverse youth. Its schools haYe had 
consistently strong academic results, parents and tcaeheFS arc highly satisfied, and the 
organiffitimi was named by Fast Company magazine as one of the top 20 social 
entrepreneurial organit1ation in the country in four of the last the years. Aspire is 
vlidely regarded as one of the leading not for profit charter management organiwtions 
in the country. 

-+ 8ee Append ii< Ia for more information on ,\spire's results to date and Aspire 
Management Team biographies. 

~lft~~te~n~t~o~f~th~e~C~h~ru:~rt~e~F~s~S~e~h~o~o~ls~A~e~t'-----~~~~~~~~~~~~~~~·/ 
The Gha1ter Schools Act of 1992 states that: 

/ { Formatted : Font: Georgia 

It is the intent of the Leqislaturc ... to prol:Jide opportimitiesfor teachcPS, parents, 
pupils, and community membcPS to establish and main ta in schools t1mt operate 
independentlyfrom t1zc existi11q school district st1'ttehl1'e, as a method to accomplish 
all of t.4e .followinq: 

e:1 lmprol:Je pupil lean.zi11q. 
I;) lnm'Casc lcarninq opporhmities fer all pupil:s, wit.Li special emphasis on 

expanded lea ming experiences for pupils who m•c identified as academically 
low achiet1ing . 

«:t E1w0Hrage the Hse of different and in11ot1atil:Je teachinq methods. 
dJ Create new professi01wl opportunities fer teachers, frzcll:ldinq the 

oppoPtimity to be responsible for the Leaming progPffm at the school site. 
el Prol:Jidc parents and pupils with expanded choices in the types ofcdl:leational 

opportimities t.4at are at1ailable within the public school system. 
:F Hold the schools established w1der this part aecoll11tablc f or mcctinq 

11wasHrable pupil outcomes, andprol:Jidc the sehools with a method to 
ehffRfjCjr•om rule based tv pC1'formanee based accountability systems. 

y-1 P.Povide 1:Jigorol:ls competition within the pHblic se.4ool system to stimulate 
continual impro1:Jements in all public schools. 

California Edu(!fltion Code Section 4'1601 

The founders of the ERE8 Academy believe that the School will contribute to this 
legislatiYe intent by prmtjding an eimellent educational enYironment for over 200 

Oaldand students, man;y- of 'Nham are cuFFently acaden~ieall)- not meeting their potential 
(intent a and b). The 8ehool also provides an additional K 8 choice in an area of the city 
···•here this family oriented configuration is rare (iRtent e). 
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II. EDUCi".£TIOW ... L PHIL080PHYAND PROCRAl\'IPETITION 
ELEMENTS 

Element A: Educational Program 

Co-veniiHg Law: 

•-----( Formatted: Left: 1" 

· -----( Formatted: Heading 2 

A description of the educational program of the school, designed, among other ·--( Formatted: Indent: Left: O", First line: 0.5'' 

things, to identify those whom the school is attempting to educate, w hat it m eans to be 
an "educated person" in the 21st centllnJ, and how leaming best occurs. The goals 
identified in that program shall include the objective of enabling pupils to become self-
motivated, competent, and lifelong learners . 

- Califomia Education Code Section 47605(b)(5)(A){fl 

A description, for the charter school. o f annual goals. for a ll pupils and fo r each 
subgroup o f pupils identified pursuant to Section 520 52, to be achieved in the state 
priorities . as described in subdivis ion (d) of Section 52060, that appllf for the grade 
levels served, or the nature of the program operated, bu the charter school, and 
specific annual actions to achieve those goaL5. A charter petition mm1 identify 
additional school priorities . the qoa ls fo r the school priorities. and the specific amrnal 
actions to achieve those qoals . Education Code Section 4z605Cb){s)(A)(ii). 

•---{ Formatted: Indent: Left: O" 
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THE SCHOOL'S MISSION 

The School's mission is to provide all students with an exceptional education that ·--( Formatted: Indent: First line: 0.5'' 

will allow them to excel inside and outside the classroom. The School seeks to achieve 
this mission by providing students a rigorous core curriculum, an outstanding -well-
trained staff, high standards and expectations, extended instructional hours-attd 
support, and personalized learning opportunities, and earl;· aeeess to eollege 
preparatory experiences.~ The School will strive to ensure that students are prepared for 
college and for the 21st Centurv world and vvorkplace bv helping them develop important 
basic skills. thinking skills , and life skills.By ensm·ing students beeome voracious, self 
motivated, competent and lifelong learners, the School v.ill prepare them not only for 
college b ut also for the 21st Century world. 

lARbET PQPblbt\TIQPl \AJMQM TME ~(MQQb IS /\TTi;MPTIPlb rg ~Qbl(A~QPIPOPULATION TO BE 

SERVED BY THE SCHOOL 

· - [ Formatted: Head ing 3 

The School currentlv serves approximatelv 222 students in grades K-8. The school vvill 
also offer transitional Kindergarten. A summarv of historical enrollment and demographics 
can be found in Appendix I as part of the OUSD Performance Report. 

The School plans to serve apprm€imately 200 students in grades K 8 upon •--- ( Formatted: Indent: First line: os· 
opening, and Hp to 370 students in grades K 8 if the school is able to ffi€pa nd orloeate a 
nearby facility large enough to aeeommodate a larger student body. 
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According to demographic data compiled by the California Department of 
Education ("CDE"), the Oakland Unified Sehaal District (the "Distriet") enrolled 
46,431 students in 2007 082012-13. Of these students, African Americans constitute 
29.1% of the students, American Indians 0 .3%, Asians 13.6%, Filipinos o .8%, Hispanics 
41.9%, Pacific Islanders 1.1% and Whites 9.2%. During the 2013-13 school vear, 
students who spoke English as a second language made up 30.3% of the District student 
bodv. The School seeks to enroll a diverse population of students that reflects these 
demographics.so% ·sere designated English Learners, and 68.5% were low income (i.e., 
eligible for Free/ Reduced price meals) . Those students represented the following 
ethn icitics: 

Student enrollment in OUSD, by ethnicity - 2007-08 

•Americxm Indian O.A% 

DAsian 11 3.l'l'. 

D Pocific Islander 1.1% 

- . 
u ...... ~ ,~. A> 

DHi51xrnic 136.6% 

D Afrioon Arneriain 36.2% 

OWhite =162% 
D Multiple/No response 5 .1% 

The School seeks to enroll a student body whose diversity represents the general 
populatiml residing within the geographical boundaries of the District and commuttity 
where the School is loeated. 

In the neighborhood where the School will be located, other schools elementary 
and middle schools seFYe a student population that is disproportiottately low income 
and Ettgl:ish Learners, compared to the distriet oYcrall. In addition , so1flc of the schools 
in the area are aeademieally low performing (based on the State's APT), indicating that 
many students haYc tlot mastered grade level standards and in some cases, may be for 
below grade level or have serious skill gaps. Therefore, 'While the School's recruiting 
aetivities are focused on enrolling a student body whose diversity represents the genernl 
population of the district, the School's educational program has been especially 
designed to increase college going rates fur students who have historically been trndcr 
represented in college and who face barriers accessing a college education, specifically:_ 

Aspire's educational program is based on the instructional needs of our target 
student profile. Aspire targets the following students: 

• Students who are not currentlv successful in their current core academic subjects; 

Aspire ERES Academv Renewal Charter (20L4-2019) 
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• Students whose academic or English language learning needs necessitate a small 
school environment with personalized attention; 

• Students whose academic or English language learning needs are not being met in 
a traditional school environment; and 

•Students whose diversitv represents their respective communities. 
• Students from low ineome families 
• Students whose primary home language is not English 
• Students liviHg in eornmunities 'c'l'i.th lo's performing sehools and low eollege 

going rates 
• Students '.vho would be the first in their families to attend eollege 

In education, one size does not fit all and Aspire is dedicated to providing 
students and families throughout the State of California with a small school option that 
can meet their unique needs. 

\\'MAT IT MPPI ' lQ 8~ APffHE EDUCATED PERSON IN THE 21ST CENTURY 

The School recognizes that to be an Educated Person in the 21' 1 centurv, our 
students need to have a foundation of knowledge and skills to access tills world of ideas, 
as well as the abilitv to analvze information, ask good questions and innovate new ideas, 
and express themselves thoughtfullv. Thev must also have habits of mind that include 
self-motivation, intellectual curiositv, analvtic abilitv, creative thinking, moral 
reasoning, self-confidence, and empathic action. Thus equipped, students,.,~]] excel in 
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college and become engaged and empowered citizens in their community and bevond. 
The fundamental eharaeteristie of the new millennium is ever aeeelerating ----- ( Formatted: Indent: First line: 0.5" 

~-----~) 

ehange. Information is multiplying as quiel<ly as it is beeoming obsolete; ideas are 
continually rc¥isited, retested and revised. At the saine time, the woft:d is beeoffiing 
inereasingly interdependent. Therefore, students must have a foundation of lmowledge 
and slcills to access this world of ideas, as well as the ability to analyze infoffilation, aslc 
good questions ancl ifl:l1ovate new ideas, and eicpress theffiselvcs thoughtfully. They 
ffiUSt also haYe iffiportant aeaclemic and personal habits, ineludi11g self motivation, 
intelleetual euriosit)', anal:ytic ability, creative thinking, ffioral reasoning, self 
eonfidenee, and empathie aetion. Thus equipped , students '<rill rn<eel in eollege and in 
the 91St Century 'Noft:d of work and citi:r:ensli:ip. 

The School's grnduates will be able to collect informatiofl in a rnt'iety of forms, 
ineluding: novels, art pieces, statistieal data sets, nm.,spaper repmts, historical accounts, 
·seb pages, afld seientifie artieles. They must be able to think systematieal1y and 
critically about that inforffiation, ereate flew lmowledge, and appl:y· their thinking to real 
world problems. And, they must be able to fficpress themselves effeetively ifl variety of 
forms, sueh as essays, pa int ings, peen:"', oral presentations, mathematieal arguf11ents, 
and seientific rebuttals. 

How LEARNING BEST OCCURS 
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The School's educational program is designed to gi,·e students the content 
knowledge and habits of mind necessarv to face the chaUenges of the 21st centuo1. The 
Common Core State Standards ("CCSS") drive the instruction of all Aspire charter 
schools by providing the road ma[? of what students need to know. 

In order to prepare students to succeed in college, Aspire's educational program 
has drawn on the Center for Educational Policv Research's studv Standards for Success. 
This research gathered information about the requ ired skills to succeed in college from 
more than 400 staff and facultv members at research universities. It believes college 
students need "critical thinking, analvtic thinking and problem solving; an inquisitive 
nature and interest in taking advantage of what a research universitv has to offer; the 
willingness to accept critical feedback and to adjust based on such feedback; openness to 
possible failures from time to time; and the ability and desire to cope with frustrating 
and ambiguous learning tasks." Aspire has interwoven these habits into its core 
curriculum, which the School follows. With the adoption of the CCSS, the School 
program will be more tightlv aligned to our college readiness goal. 

Additionallv, Aspire has built a College For Certain® culture. Beginning in 
kindergarten, students are informed and inspired to succeed in high school and attend 
college. Classrooms are named after universities with the vear the class will graduate 
from college above the door. Teachers and principals proudlv share their college going 
experiences, diplomas and challenges. Through Aspire's schools, students are given the 
will, the skills and the habits of mind to attend college and succeed in life bv becoming 
self-motivated. com[:>etent, and lifelong learners. 

----{ Formatted: Normal 

Student learning best oeeurs when a school's structures, aeademie program, pedagogical 
strategies, curriculum standards and materials, aGGessments, culture, and support 
systems are all aligned towards the same, college preparntory goal. 1'\spire's educational 
design, refined over the past ten years, has been proven effective in raising achiernment 
rates for the School's target population . Eicamples include other ,'\spire schools in 
Oakland (e.g. Monarch Academy), East Palo Alto (e.g. East Palo Alto Charter School), 
Stockton (e.g. Rosa Parl<G Academy) and Los Angeles (e.g. Centennial). (see Appendi>c 
la for more data) 

While many of the elements described below are mcpeeted to be in place from the first 
day of the School's opening, other elements may be implemented as students 
matriculate into higher grades and/or as the School becomes more established . 

Sl"RYCl=YRE§ TG SYPPORl" LEARPHPlGTHE SCHOOL'S PROGRAM DESIGN ELEMENTS 

Community - i Formatted: Heading 4 

Aspire schools are small with approximately 45-60 students per grade level. They_____---( Formatted: Not Highlight 

are broken into divisions and small classes to create a communitv where each student is 
known personallv. The School currentlv has fewer students per grade !em! than other 
Aspire schools because the size of the facilitv has constrained enrollment growth. 
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The School is structuFed to support high student achievement by creating many 
peFSonalized learning oppoFtunities, .,.,·ith smaller school and class sizes and lllOE'C time 
in the school day for learn ing. 

• Small Schools: Students are more likclv to succeed in small schools, where 
teachers and the principal know each familv well. Students and their needs are 
not lost in the crowd. Ideallv, target enrollment for elementarv campuses CK-8) is 
between 400 and 600 students. 
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learning.* 
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• Small Class Sizes: In smaller classes, teachers can give each individual student the ~ Formatted: Normal 

time and attention necessary to realize his or her personal academic goals. The '- Formatted: Indent: Left: O", Bu lleted+ Level: 

School's goal is a 20:1 student : teacher rat io in grades-kindergarten through third 1 +Aligned at: 0.25" + Indent at: os· 
grade, and no more than 298:1 in fourth through eighth gradesgrades four through 
eight. Also, students in the 6th through 8th grade spend part of each dav in advisory 
courses with a student-teacher ratio of approximatelv 25:1. 

• Looped Groupinq: In grades K -5, teachers strive to teach the same group of 
students for tvvo vears. This longer time with one teacher allows students to develop 
a deep relationship with one individual. The teacher saves instructional time during 
the second vear of instruction as she/ he knows the individual student's strengths and 
weaknesses on the first dav of school. Instruction can begin as soon as the school 
vear does. Students remain with the same teacher for kindergarten and first grade; 
second grade and third grade; and fourth and fifth grade. 

• Advisoru Groups: Beginning in the 6th grade, each student is assigned to an advisorv 
group of approximatelv 25 students that meets on a regular basis with an adult 
advisor. The advisor acts as a bridge between the school and the students' other 
communities (e.g. family, work, clubs, social service agencies). Ideallv, the same 
group stavs together for several vears. sometimes through graduation, and provides 
a support structure for students. 

Learning Time 

Aspire provides 15% more learning time for students than traditional public 
schools, and uses time more effectively during the vear and davto maximize in-depth 
learning. 
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_foo_n~g_e_r_s_e_!z_o_o_l _d_a~y ____________________________ ·-~- Formatted : Font: Ita lic 

Longer School Dau: Students learn more when they are given more time to learn Formatted : Norma l, Indent: Left: O", Bu lleted • 
each day. With more time, teachers can create more effective projects to build ~.i.~vel: 1 +Aligned at: 0.25" +Indent at: 

higher order thinking skills. Aspire schools have, on average, a 7.5 hour school dav 
for grades 1-12, and at least a 5-hour school dav for kindergarten. In other words, 
Aspire students receive about one hour more instruction each dav than students in 
traditional public schools. The School's 2013-14 Bell Schedule is attached in 
Appendix Ii.With more time, teachers can delve into topics more deeply cover more 
topics. The School's day will be approximately seYen hout·s and 10 minutes or 
about 40 mirrntes more instruction each day than students in many traditional 
public schools receive. In addition, the school prmides a robust after school 
program which pro'<'ides homework help, additional academic tutoring, and 
enrichment acti>,ities. 

foonqer school year· •--..,.._/i Formatted : Font: Italic 
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school year prior to September 30, during which parents are encouraged to attend adjust space between Latin and Asian text 

specially-designed academ ic programs \"11th their children. The School's 2013-14 

Academic Calendar is attached in Appendix III. 

• Modified Tmditional Calendar: After its first vear of operation, the school uses a 
modified traditional calendar (shorter summer recess) to decrease the loss of 
learning during extended recesses. 

' 8ee Appendix Ila for satnple school year calendar 
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In the elementary grades, students "'ill "loop" in kindergarten/first grade, second 
grade/third grade and fourth grade/fifth grade; this means that students stay with the 
same classroom teachef' for t·.vo gftldes. In the middle grades, teachm·s will be subject 
specialized (humanities, math, science) and will teach that subject to all grades 6 8, 
creating another three year loop by subjeet area. This allows teachers and students to 
have deep, continuous relationships. It also allm•t's teachers to begin the second and 
third years with instructional lmm,~edge about every student. Students can receive 
instrnction on the first da:r of school, instead of spending time establishing rules and 
prneedures. Furthermore, beginning in the 6th grade, each student is assigned to an 
advisory group of no more than 17 students that meets regularly with an adult advisor. 
The ad,·isor acts as a bridge between the school and the students' other communities 

" \\' ith the eM~e~l"ieR of lhe lil11RdiR 0 yeflf'. iR dhieh eose extra tiA'1e to JHepare fep the start ofsehool •ll'ill likc.I) result in a seheel yet1P 
that is less thA:n 187 h11l R1 0 1 e th11n 180. 
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(e.g. family, work, elubs, social serviee agencies). The same grnup and their ad\isor stay 
togetheF through theiF tenuFe at the school, and pFmides a support structure fop 
students. 

fJloek sehedttling _ _ __ - ( Formatted : Font: Georgia 

For students in grades 6 8, the daily schedule will be organized around blocks of 90 120 

minutes. With this flexible sched ule, students can delve mope deeply into subjects 't<ith 
these extended periods of ti1ne, st1:1dents have more opportunity for additional supports 
from their teachers, and teadtefS can integrate elements of the eurrieulum more 
seamlessly. 

fht11u11er School ttnd Inter !Je,'fflion.'l -----[ Formatted : Font: Georg ia 

The Sehool, either separately or in eollaboration with anotheF Aspire sehool, may offer 
special aeademie progFams duFing normal school holidays. These programs may 
include opportunities for 'aeeeleration (such as deep OJcploration of a single topic) or 
remediation (such as extm work on basic skills). 

flefi&fl9!fi6&l ~tF&tegie& Teaching Methods -[~F_o_rm_a_tt_e_d_: H_e_ad_in_g_4 ______ ~ 
All educators at Aspire Public Schools use a varietv of pedagogical strategies to 

ensure all students learn and grow continuouslv. Strategies are selected based on the 
teacher's knowledge of how students best learn different topics, and are usuallv used in 
combination . Aspi're has created Instructional Guidelines in math, language arts, 
science and humanities, that spell out the freq uency and purpose for each tvpe of 
instruction. These instructional strategies are well-aligned to the deep understanding 
requi red bv the Common Core State Standards. The Instructional Guidelines will be 
revised annuallv as more is learned about effectivelv implementing the CCSS. Sample 
Instructional Guidelines are attached in Appendix IV. These guidelines, as well as the 
purchased curriculum materials. provide the structure for a standards-based 
curriculum. Aspire educators are also trained to adapt these methods in wavs that 
maximize personalized experiences each child receives. The major strategies used 
include: 
J\5pire educators use the organization's lnstructional Guidelines, which describe a 
va riety of effective pedagogical strategies for each subject area. Importantly, the 
strategies in the Instructional Guidelines are also designed to enable educators to 
diffeFentiate iAstruction for indi¥idual studcttts. Instrnctiottal Gujdelittes haw been 
designed based on both researeh and best pract ices. Instructional Guidelines are not a 
script, and good itnplcn1entation of:/\5pire's progrem requires highly skilled teachers. 
Model lessons b;· cxcmplat' teachers, '~sits to ,'\spire 11.fodel GlassFoor11s, attd coaching by 
the school principal <ill help indi\idual teachers in implementing the Instructional 
GuidcHnes effectively. I 

I 
I 

Broadly, the Tnstruetio11al Guidelines reqttiFe use ofa variety of pedagogical strategies, 
including: 
_•_fi;_xp'-:-li_c1_·t_J_n_s_tr_"l_tc_t_io~n_:--:p~F_O_\_' i_d_cs~st_u~d_c_n_t~s_a,,.,i=n=t=h=i=s~t_ra_d_i_ti_o_n_a_l_fo~r=rr_1~o_f_t_ea_c_h_in_.g_,,,.=t=h=c~--------( Formatted : Font: Ita lic 

teacher presents the lesson. which includes: a purpose; specific instructions; 
modeling; guided practice; and checking for w1derstanding. At the conclusion. 
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students individuallv demonstrate their new skills or knowledge.wherein the tcaehcr 
pPeseAts the lesson and students indi,idually demonstmte theif' Re'<'<' skills or 
lmowlcdgc. 3 

• Massed and Distributed Practice: this retention strategy provides students with 
manv opportunities to pract ice new skills upon initial learning. Practice is then 
distributed over the course of many months to increase the retention of previouslv 
learned skills and knowledge. . 

• 
• Guided and Independent Practice: Students wi ll be given multiple strncturcd 

opportunities to pFacticc newly and previously learned skills and knowledge. 
Practice opportunities will be concentmted immediately after mcplicit instruction, 
and also distributed over the weeks and months following intrnduction of new skills. 
Prnctice increases students' retention of the Ae'""l)' learned material. 

• .Problem Solving_: this method provides students gives students a step-by-step 
process for determining a solution. 
• 

• Jnquir~LJilJ.hl? process, students ~e resented s students with a roblem or 
question, apound which theyand formulate and test t heories to work towards a 
solution. 

• 
• Culhiralht Appropriate Curriculum and Instruction: A multicultural curriculum and 

culturally sensitive pedagogy will enable students to appreciate and respect their 
own and each others' heritages and to develop an understanding of multiple 
perspectives. 

• Flexible Supports: Manv supports '~ill be provided within the classroom, the school 
and comrnunitv. For example. pedagogical support might include literacv support, 
tutoring across subject areas. and second language learning supports. 

• Diagnostic Assessment: Teachers \Vill use a wide range of diagnostic assessments to 
evaluate how students are learning as well as what thev are learning. These 
assessments will inform decisions about the curriculum and teaching strategies as 
well as individual supports for students. 

Authentic Experiences: In the earlv elementarv grades at Aspire schools, students 
learn literacv skills through authentic reading and \'\rri.ting experiences, including 
shared reading. guided reading. independent reading, shared writing, interactive 
writing, writing workshops and independent writing. In the older elementarv grades 
at Aspire schools. students focus on "reading to learn," through reciprocal teaching, 
literature circles, and the use of both non-fiction books and classical literature. 
Students also learn bv applving the scientific method to hands-on experiments and 
bv interacting with others on communitv issues. 

• Prnjeet based histmction: offef'S students the opportunity to apply learning to 
eoA1plmt pPoblen1s; st1:1den:ts ape Pequirnd to cond uct extended reseaPeh, aHaly:w and 

' .' d11 R, C.l. ., & E1 gelmfl111 , S. ( 199H). Re .. 1eH1 r I 01 Di1 P.el lnslt 11eti en . £e1Hlle, 1Y.' . Eaue1ti01tel .\eki e ·ement £_,-ft terns. 
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synthesize information aewss subjeet areas, and dernlop ·.vrittei~ and oral end 
produets. * 

TeehnolOg)' is used as a tool for rescareh, communication, and produetion. Students 
will haYe aeeess to movable laptop carts and banks ofeomputcrs in each classroom. 
Students mcereise their higher order thinldng skills through simulations and 
prescntatior1s, their eommunieation and produetion skills through desktop publishing, 
and their researeh skills through use of eleetronie referenees, including the Internet. 

~ For an rncample of subject specific guidelines, see Appendi>c IIb for AspiFC's K 5 and 
6 12 ELA Instructional Guidelines Table of Contents. 

•--( Formatted: Heading 4 

Aspire sehools use§ a combination of adopted programs and elements curriculum -------{ Formatted: Indent: First line: 0.5'' 

developed in-house to meet Aspire standards and build basic skills, higher-order 
th inking skills, and life-skills. The curriculum is clearlv articulated as a K-12 svstem and 
based on the CCSS. All clements of the curriculum arc research-based and have been 
proven effective in schools. The specific CCSS curriculum materials will be determined 
through an organization-\o\~de adoption process. For more details on Aspire's plan for 
transition to Common Core State Standards. please refer to Appendix V.The eurrieulum 
is deeply rooted in California state standards, and is intended to be simultaneously 
rigomus and relc•1ant to students. The 8ehool's eurrieulum is clearly artieulated as a K 
g system and includes language arts, mathematies, seienee, and soeial seienee. Other 
subjects essential to a healthy and balaneed life are also em·ernd through classes or 
programs in visual arts, musie, health and nutrition, and physical education. 

Core eurrieulum materials are ehosen by i'\5pire's Chief Aeadcmie Offieer through a 
eollaborative proeess with instructional eoaehes, teaehers and prineipals. In addition, 
indi,~dual classroom edueators are rncouraged to use fleicibility aHd their professioHal 
diseretion to supplement any chosen materials with a variety oftmcts and materials, 
depending on the needs of their students. 
~Language A rts: Students communicate ideas clearlv and effectivelv in various .. ...,,_..--- Formatted: Font: Not Bold 

modes of expression appropriate to audience and purpose. This mav be through "- Formatted: Indent: Left: 0.25", Line spacing: 

oral repmts and debates. written letters and essavs. Through the examination of single, Tab stops: Not at 0.25" + 0.5'' + l" + 
- . - 1.5" + 2" + 2.5" + 3" + 3.5'' + 4" + 4.5" + 

various texts, students demonstrate cdtical reading and active listening skills in 5" + 5.5" + 6" 

order to comprehend, interpret and evaluate ideas. Students write extensivelv in ~------------~ 

both expositorv and creative forms.To help students de'•elop strong literaey skills, 
,'\5pirn uses a comprehensive language arts euFFieulum based on meeting 
students' personal reading and 'Nt·iting needs through individual and small group 
instruetion using a Yariety oftmcts. Students progress through a series of guided 
reading lessons based on eaeh student's instmetional level. Open Court 
instmetional materials also support the reading program. The Wilting 
instruetion is based on Lucy Gall<ins's Writer's Workshop and the Six Traits of 

" Then:i'l.!i, J. (2000). A Re ie . af l~es e >.11 eh en Prejee l BRseA liei'll l1ing. 8ttl'li i:i1~1fte l. C. \ . The :\uts de.i lt r e undnliem. 
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Vl/riting from the l'lorth West Regional Laboratmy: ideas, organization, voice, 
word choice, sentence fluency, and conventions. 
When students are learning to read, instruction \\ill focus on phonemic 
awareness, phonics instruction, tluencv, and text comprehension. Writing is 
integrated into the learning process. •-- __ ..-------( Formatted: Font color: Auto 

• 

• 

• 

One of the main resources in K-6 literacv instruction mav be the Open Court 
Reading materials. Writing mav be supplemented with vocabularv and 
instruction based on the Six Traits of Writing. 

Social Science: Aspire's historv and social studies curriculum ensures that 
students are historically literate (including culture, geographv. politics. 
economics, and ethics) and become active, informed citizens (including U.S. 
policv and effective research techniques) . Students applv historical, political, 
philosophical, geographical, economic and sociological knowledge to local and 
global situations in order to comprehend contexts and events. predict and 
evaluate the outcomes of human actions. and act responsibly as world citizens. 
Students learn to applv chronological, thematic and integrative thinking. develop 
and test hypotheses about cause and effect, gather evidence to support 
conclusions. use methods of historiographv. conduct in-depth and relevant 
research. criticallv examine sources. and svnthesize ideas. Materials at both the 
elementary and secondarv level include primary sources. historical literature. 
Historv Alive! Interact and a varietv of non-fiction texts as recommended bv the 
ccss. 

Throughout the K-8 instructional program. social science and language arts are 
interwoven. The stories and facts in historv are the vehicles for instructing 
students to read and write. 

• Mathematics: Students applv mathematical concepts and processes, including 
number svstems. operations. graphics and logic. in order to problem-solve within 
and outside of mathematics. Students demonstrate facilitv with the language of 
mathematics and express generalizations discovered through investigation. 
Students are expected to be competent in svmbolic reasoning and in constructing 
logical arguments. 

A balanced approach provides both the conceptual understanding of math and 
the skills to solve problems. By providing extensive math time in elementarv 
classrooms. our state adopted math materials, Harcourt Brace, Prentice Hall and 
California Preparatory Mathematics. can be interwoven vvith other real-life 
problems. These materials will also change or be updated with the realignment 
with the CCSS. 

A kev tool in mathematics instruction is the standards-based software program 
Edusoft. Edusoft creates. scores and reports standards-based assessments. 
Aspire uses these assessments as both benchmark exams and formative 
assessments. The Edusoft reports in all subjects inform the teacher on whether 
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the students have mastered a standard or need further instruction. Aspire is 
currentlv in the process of reviewing several vendors for CCSS aligned questions 
to create CCSS aligned assessments. 

For example, the results of a standards-based assessment given in 61h grade 
might show that 90% of the students mastered Math Standard Number Sense 
CCSS: Applv and extend previous understandings of multiplication a nd 
division to divide fractions bv fractions, but onlv 15% mastered Number Sense 
CCSS: Compute fluentlv with multi-digit numbers and find common factors 
and multiples. The teacher would provide remediation for students who did not 
understand one standard and reteach the whole class the other standard. 
Teachers use this data on a dailv cycle. Grade level teams, principals and subject 
level teams look at this assessment data everv two weeks. 

• llfat.'*ematies: The math curriculum is based on the California state standards for 
mathematics. Cul't'ently, the School uses the Harcourt Brace mathematics program 
for grades K 5 and College Preparatory Mathematics (CPM) curriculum for grades 6 
8 . The School also supplements with other materials from other sources in order to 
set fficpectations high and include real life problems to erente learning opportunities. 
• Science: Students demonstrate understanding of scientific concepts and ideas 

through real-world applications. Students utilize scientific research and inquirv 
methods to conduct investigations and problem-solve. Thev applv conceptual 
knowledge and processes from the major branches of science (biology, chemistrv, 
the earth sciences and phvsics) in order to further the studv of science and relate 
the studv of science to other disciplines. Aspire uses a va rietv of curriculum 
materials and the state adopted textbooks mav be supplemented with AIMS, 
FOSS, scientific readings and local scientific resources such as guest speakers, 
field trips, and presentations. 

• Seienee: The 1\spire pmgram examines scientific COHcepts in thematic units. The 
uHits emphasize iHYestigatioH using the scientific method (geBerating hypotheses 
and designiBg fficperiments to test the hypotheses), a0d focus on application of the 
scientific n1ethod to evet-yday life. The content is aligned with the California State 
Framework. The sehool currently uses the Full Optiofl Science System (FOSS) as a 
curriculum rcsourec attd Holt Rifiehart attd Winstofl as its teictbook 

• 8eeial Studies: The social studies conteflt at Aspire is i0tegrated into language arts 
and is designed to help stude0ts make sense of their ev0t-yday life in the midst of 
eomplex social , economic and political forces. The curriculum helps students 
become historically literate (including culture, geography, politics, economics, and 
ethics) and active, infonned citizens (including U.S. policy a0d effective research 
techniques). 

• Spani.9h/Seeand LfHtgHage1 Students in alJ gFade levels will receive some 
Spanish instruction. Students will work with the fundamentals of language 
structure, pmnunciatio0s, grammar, vocabulary, idioms and phrases in Spanish to 
develop compctency in oral and written Spa0ish. Stude0ts will work with Spanish 
trncts to dcwelop an understanding and appreciation of the various Spanish speaking 
cultures. /,dditional Spanish instruction may also be proYided after school. 
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Other subjects essential to a healthy and balanced life are also covered in a variety of 
~ 

+-·--{ Formatted: Indent: Left: O" 

• Visual and Perfomiing_ Arts: Appreciation and participation in the arts are essential 
to each student's development. At the elementary level, arts are integrated into 
thematic units to inspire students, help ideas come to life by using multiple 
intelligences, and ensure cultural literacv. Visiting artists and parent docents also 
provide special programs in the arts. Aspire secondarv schools offer some on­
campus electives in visual and performing arts and establish partnerships with local 
arts organizations and colleges to provide additional programs for students.1'\rt and 
music inspire students, help ideas come to life by using multiple intelligences, and 
ensure eultural literacy. Dependent on budget arnilability, art and/or music may be 
offered as a separate class, integrated into core classroom thematic units, or offered 
as an after school enrichment activity. Additional opportunities may also be 
prmided through connections "1ithin the community. 

• Health: Students develop an understanding of the importance of health and 
nutrition through classroom instruction, selected special programs, collaborations 
with local health agencies, and thematic units. Health instruction follows the 
California Health Framework. Data from the California Healthy Kids survev or our 
mvn internal survevs will inform additional needed interventions. 
• ·-
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Emphasis is placed on activities that students are Iikelv to engage in throughout their ~ Formatted: Font: Not Bold 

lives (e.g. running, dancing). Students will be mcpected to develop their physical [ Formatted: Font: Not Bold 

abilities and fitness . Dependent on budget availability, physical education may also 
be offered as a separate class, integrated into core classroom thematic units, or 
offered as an after school enrichment acti\<ity. The School '11ill administer the state 
and fedemlly mandated physical fitness tests. 

• Healtlu Students .,,ill de~·elop an: un:derstanding of the iffipmtanee of health an.cl 
nutrition through classroom instruction, selected special programs, collaborations 
with local health agencies, and thematic units. Health instruction fullows the 
California Health Framework. Dffia from the California Healthy Kids survey Hill 
inform additional needed interventions. 

• Technology: Students .,.,ill be expected to dernlop technological proficiency in basic 
use of personal computers an.cl the in:ternet. .Students 'Nill be expected to utilize 
technology in ways that .,.,-il] prepare them for secondary education. The School will 
integrate technology skill development in eore academie classes and as part of 
interdisciplinary projects, and dependent on: budget, also offer teelmology classes as 
a .Special Subject fur a few hours each week 

• Life Skills : To be successful in the real world, students need to be able to work 
effectively together, listen to each other, make good decisions and lead respectfully. 
Aspire incorporates these "life skills" throughout the curriculum, and 03cplieitly 
teaches them as part of the ,'\d1.isory program and/ or in A\qD class. Teachers ',•,ill 
both model good behavior and mcplicitly guide students in learning how to cooperate 
and collaborate with one another. 
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In designing lessons, educators arc also able to share and access resources throl:lgh 
MyAspirc, ,'\spire's Intranet. MyA-spire is a '1..-Cb based searchable portal that aYows 
uscfs to upload, retrieve, archive, and collaboratively create docutnents such as lesson 
plans, pacing guides, and rubrics. 

-.+ Please see Appendices Ile Hg for examples of curriculum materials for core 
academic subjects arnilable on Asp ire's Intranet, including mmmpks of Pacing Guides, 
High frequency Word Lists, and sample lesson plans. 

Assessment 

At Aspire Public Schools, assessment is a critical tool for observing individual 
student progress, determining the efficacv of individual teachers, and evaluating the 
success of the program as a whole. Multiple assessments are used because no single 
assessment provides sufficient information on students' learning regarding all three 
outcomes. Aspire students are assessed through: 

• All standardized and standards-based tests required for traditional public schools 
that are mandated in the California Education Code (including, but not limited to. 
Sma1ter Balance Assessment Consortium assesssrnent. CELDT and Phvsical Fitness 
Test)s; 

• Other nationallv recognized norm-referenced and /or developmentallv based tests 
(e.g. Developmental Reading Assessment) 

• Specialized assessments developed by Aspire Public Schools for all areas of the 
academic core (e.g. project rubrics. Aspire Writing Assessment); 

• Dav-to-dav assessments related to specific content or skills (running record for 
language arts; Open Court phonics. Edusoft assessments; math computation quizzes. 
unit tests); 

• Qualitative observations of the process of learning (teachers' anecdotal notes. a 
child's reflection log, internship mentor reports); and 

• Examination of final grade level projects. Exhibitions, are designed bv each school to 
reflect a deep exploration of a kev grade level standard- for example a Phvsics 
standard. character analvsis, media literacv- which include independent research. 
preparation of a presentation and delivery of that presentation to an audience of 
external evaluators. 

.' The growi ng emphasis on norm-reference tes ts is much debated. Educationallv. standardi zed tes ts are onlv a single indicator of 
mastetv in basic skills: however lh ev are regarded bv emplovers and poli cvmakers as broadlv meaninrrful. Aspire Publi c 
Schools beli eves lhal students should be prepared to be success ful on lhe tes ts that they are held accountable for: these tests are 
oflen lhe kev lo future opporlunilv. 
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A5sessment allo'NS the School to observe indiYidual student pFOgress, detennine ~-{ Formatted: Indent: First line: 0.5" 

the efficacy of ittdi'v'idual teachers, and eYaluate the sueee:ss of the program as a whole. 
Multiple assessments w:ill be used because no single assessment provides sufficient 
ittformatiot'I: on students' learning in the three outcomes (basic skills, thinking skills, life 
skills). Students will be assessed through state and n:ationally recognized tests (e.g. 
California Subject Matter Tests, CAT 6), Aspire designed benchmark and/or interim 
asscssmcttts (e.g. 3 5 eurnulatiYe standards aligned assessments of standards given 
periodically during the school year, including math, reading, 'cVFiting, aHd science), day 
to day teacher designed assessments (e.g. quizzes, unit tests) , qualitative observations 
of the pFOeess oflearning (e.g. teachers' anecdotal notes, student reflection logs, 
internship mentor reports), and cirnmination of final products including C*hibitions. 

-+Sec Appendices IIh Hi for Aspire assessment calendar and sample Snapshot 
1'\ssessmcnt 

Technology as a Tool 

At Aspire, technology is used as a tool to provide students with additional 
opportunities for individualized learning. The School is a blended learning school that 
uses the classroom rotation model. Blended learning enables each student to have 30 
minutes ofliteracv on computers daily and 30 minutes of math on computers dailv. The 
classroom rotation model at the School creates a structure that supports more targeted 
guided reading and small group instruction in the classroom. 

Aspire believes that blended learning will increase support for small group 
instruction, provide individualized learning opportunities and real-time feedback for 
students at school and home, and support students as thev develop technologv skills 
necessarv to succeed in college and bevond. 

ANNUAL GOALS AND ACTIONS IN THE STATE PRIORITIES 

CHARTER SCHOOL ANNUAL GOALS AND ACTIONS TO ACHIEVE STATE PRIORITIES 

State Prioritv # 1. The degree to which teachers are appropriately assigned CE. C. §44258. 9) and 
full v credentialed, and every pupil has sufficient access lo standards-aligned instructional 
materi als CE.C. § 60 11 9). and school faciliti es are maintained in good repair CE. C. § l 7002(d) 

ANNUAL GOALS TO ACHIEV~: PRIORITY #1 ACTIO:"S TO AC III EVE ANNUAL GOAJ~S • 

The School's teachers will be appromiatelv On an m1nual basis, Aspire 's credentials team 
assigned and fully credenti aled. will evaluate whether all the School's teachers 
Every pupil will have sufficient access to are appromiately assigned and fullv 

credentialed. and will take action if thev are standards-aligned instructional rnatc1ials. 

School facilities will be maintained in good no t. 
Each year, the School will report on whether 
everv u Ji! will have sufficient access to 

L-~~~~~~~~~~~~~~~~~L...=======i========== 
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standards-aligned instructi onal materials. 

On an ongomg basis , facili tv maintenance 
needs will be assessed and resolved. 

State Prio ritv #2. Implementation of Common Core State Standards, including how EL 
students will be enabled to gain academic content knowledge and English lang!,!age proficiency 

A NN UAL G OALS TO A CITIEVE PRIORITY #2 ACTIONS T O ACHIEVE AN NUAL GOALS 

The School will ado12t the Common Core State As12ire will 12roceed with its Common Core 
Standards. and will include how EL students State Standards im121cmentat ion 12lan. which 
vvill be enabled to gam academic content includes rev1smg cuniculum. p rofessional 
knowledge and English language 12roficiencY. development. and assessments to ali gn with 

the Common Core Stale Standards. 
S12eciali zcd 12rofessional develo12ment will be 
provided lo teachers lo differenti ate for the 
needs of English Learners. 

State Priority #3. Parental invo lvement. including eff01t s to seek 12aren t in12ut for making 
decis ions for schools. and how the school will 12romote 12arent paitici12ation 

ANNUAL G OALS TO ACHIEVE PRIORITY #3 A CTIONS TO A CHIEVE A N' WAL G OALS 

The School will promote 12arental The Schoo l will 12rovide parents with 
involvement. 01212ortunilics to get invo lved. such as Student 

Led Conferences. volunteer 0121201tuniti es. 
membershi12 on the Advisorv School Council 
(ASC). regular fam ily meetings. and school 
and staff evaluations. 

State Prioritv #4. Pu12il achievement. as measured by all of the fo llowing, as a1212licable: 

A Statewide assessments (ST AR. or any subseguent assessment as ce1tified by SBE) 

B. The Academic Perfonnance Index (API) 

c. Percentage of pu12ils who have successfully comgleted courses that satisfy UC/CSU 
entrance reguirements. or career techn ical education 

D. Percentage of ELs who make 12rog.ress toward English language 12roficiency as measured 
bv the CELDT 

E. EL recl assification rate 

F. Percentage of 12 u12ils who have ga::;::;ed an AP exam with a score of 3 or higher 

G. Percentage of pugils who 12m1ici12ate in and demonstrate college 12re12aredness 12ursuant 
to the Early Assessment Program (E.C. §99300 et seq.) or any subseguent assessment of 
college 12nep aredness 

A NNUAL GOAL S TO A CUI EVE PRIO RITY #4 ACTIONS TO A CHTEVE A NNUAL G OALS 

The School will 12rovide students with an 
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e;.;ccptional education. basis. The data will be used to ada12t targets 
and inl[2ro\·e instruction. 

Stat e Priority #5. Pupil engagement_ as measured by all of the following. as a12plicable: 

A School attendance rates ·r1 Formatted: Indent : Left: 0.24", Bulleted + 

13. Chronic absenteeism rates 
Level: 3 +Alig ned at: 1.25" +Tab after: 1.5" 
+Indent at : 1.5'', Tab stops: Not at 1.5" 

c Middle school dropout rates (EC §52052.1(a)(3)} 

[} High school dro12out rates 

E. High school grnduation rates 

ANNUAL GOALS TO ACHIEVE PmoIUTY #5 ACTIO;-<S TO AnH EVE ANNUAL GOALS 

The School will cultivate an environment that The School will track 12upil engagement, as 
promotes pLLpil engagement. measured above. on an annual basis. 'foe data 

and info1mation gathered from our annual 
student survev \Nill also info1m school leaders. 

St ate P r iority #6. School climate. as measured bv all of the following_ as a12plicable: 
A Pupil sus12ension rates 
1:3. Pupil expulsion rates 
c Other local measures, including smvevs of 12u12ils. 12arents. and teachers on the sense of 

safety and school connectedness 

A.i'INUAL GOALS TO ACHIEVE PmoruTY #6 ACTIONS TO AClllEVE ANNUAL GOALS 

The School will 12rovidc a 12ositivc school The School will t..rack the rrogress of school 
climate. climate as measured above. The data and 

infonnation gathered from our ammal student 
survev will also info1m school leaders. 

State Prio r itv #7. The extent to which 12u12ils have access to. and are emolled in. a broad course 
of studv, including 12rograms and services developed and 12rovided to undu12licated students 
(classified as EL. FRPM-eligible. or fos ter vouth; E.C. §42238.02) and students with 
exceptional needs. 

"Broad course of studv'· includes the following. as a1212licable: 

Grades 1-6: English, mathematics. social sciences. science. visual and 12erf01ming arts. health. 
12hysical education. and other as 12rescribed bv the governing board. <E. C. §51210) 

Grades 7-12 English. social sciences. foreigp language(s). 12hysical education. science, 
mathematics. visual and 12erfo1ming art:;. a12plied arts. and career technical education. 
§51220(a)-(i}) 

A:\'NUAL G OALS TO ACHIEVE P RIORITY #7 
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The School will 12rovide 12u12i ls with the Tlu·oug)1 course offerings and enrichment 
01212ortunitv to have access to and enroll in a aftcrschool. along with access to and 
broad cow·se of studv. scheduling which allows for 12articipation m 

classes and clubs by outside 12roviders. 
students wi ll be 12rovided with a broad course 
or studv. 

State Prioritv #8. Pu12il outcomes. if avai lable. in the subject areas desc1ibed above in #7. as 
a1212licable. 

ANNUAL GOALS TO ACHIEVE PIUOIUTY #8 ACTIONS TO ACHIEVE AN NUAL GOALS 

The School will track pu12il outcomes in a The School will track 12miici12ation 111 

broad course of studv. afterschool 12rograrns and Aspire course 
grades. That data will be used to make 
changes to course offe1ings and enrichment 
op12ortunities as necessarv. 

CULTURE OF COLLEGE FOR CERTAIN ..------{ Formatted : Font: Georgia 

The 8chool intends to establish a school cultuf'c ii1VJllch students CJ{flCct that the)' ;,.fi}l~-
attcnd and graduate from college. This culture of "College for Certain'' will be cultivated 
through artifacts, 1·ituals, language and stories. College related artifacts ·.~~H be 
pervasive tl:roughout the school: classrooms will be named after colleges and 
l:lflivcrsities and college banners and other college paraphernalia will adorn the 'NaHs. 
Routines and rituals will be dcsigAcd to convey the discipline needed to be successful iA 
college. A-dults will use academic vocnbulary on a daily basis. At To·Nn Halls, \.'flffous 
progra11'ls and rituals YiYidly remind students of what is possible. In grades 6 8, 
studeAts will begin to lcnrn about specific college options, as '<'t'eU as develop the habits 
rcqu:ifed to succeed academically iA college. 

jiUPPORT 8YSTEl't'l:S FOR ALL 8TUDENTS / _ _...--( Formatted: Font: Georg ia 

The key clements of our education program (small schools, small class siws, longer 
school da)· and year, etc.) are designed to meet the Reeds of all studeAts. IA addition, 
the School is committed to providing a variety of systems to ensure that each individual 
student receives the support s/ he needs to be successful. 

""T>ef'SOftff:~d Let1:1"ftiftg Plt1:ftS -------! Formatted: Font: Georgia 

The 8dwol will create and maiataiA a Personalized Lcarniag Plaa (PLP) for each 
studeat. The PLP vrill provide the teacher, parents and studcat vrith a common 
uadcrstaAdiAg of the student's learning style attd objecfr.-es ; aH parties A1ay then act 
based on that undcrstandiag. Once each trimester during Student Led CoAfcrcnces, the 
teacher, parent and student v.1ll discuss the student's learniAg streAgths and 
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wealmesses, and set goals for the next semester. By worlcing closely with eaeh student 
and family to develop an appropriate PLP, the School .,,ill be able to tTspoRd to the 
needs of every individual student, including those '1i'ho are achieving above or below 
~{pcctcd levels. This allo'1't'S all students to receive the appropriate intcnccntions, if 
needed, provided by the school (e.g. in school, after school or specialized classroom 
instruction). The high standards, deep interventions, and rigorous caring prnvided to 
all students can be pcFSOFtalizcd in the PLP. Indeed, the PLP \\ill allov,· the School to 
help meet the genera] education needs of students with disabilities (who may also have 
Individualized Education Programs ("IEPs") or 504 plans as required by law), English 
language learneFS, students achieving substantially above or below grade level 
expectation, and other special student populations. 

§!!pportfor URder J'.ei:formiRg 8tudeRtS ------1 Formatted: Font: Georgia 

The School will haYe high expectatioRs for all students and is committed to working with 
students ·,•,·ho are not meeting outcomes to help them aehiern at expected leYels. 
Students who perform below the school determined acceptable level will receive a mix 
of inte1·yention se1'¥iees, including: in class individual tutm·ing by classroom teachers; 
in class small group tutoriag by elassrnom teaeheFS; before or after school tutoring by 
non classrnom educators in a one on one or in small grnups; pmticipatioa in a 
specialized support class taught by a literacy specialist or other educator. Materials for 
intcf'<'cntioR scf\·iccs ntay be designed by· the educator or based on an off the shelf 
package such as READ 180. 

8tudcAts targeted for additim'tal intervention "'ill include, but arc not limited to, 
students who meet the following criteria: 

Assessment Criteria For Additional Intervention 
C8T EL'\ or Math Far Below Basic, Below Basie, Basie 
f}RA: Not at grade level 
Parent ReeommeAdation 
Teacher Recommendation 

Aey 
Aey 

ft!!:PP!?!'-1}'±!.'P 8h:tdeftts A:eltie*'i'ffg Abo*'e Qrade Le,,,el ___...........--( Formatted: Font: Georgia 

Because ,\spire's Instructional Guidelines are designed to differentiate and individualize 
instruction for students at different levels, students achieving above grade level can be 
effectively served at the School. 6 For instance, the instruction during language arts 
allo1ss students to be reading at their own instructional level. One studcAt reading at 
grade level can sit Amct to aaother student doiAg the same activity at three grade levels 
higher. Small class sizes and looping also aid in differcAtiation of instruction because 
elassrnom teachers understand each individual student's needs. The variety of 
instructional techniques and materials prnvided in ,'\spire's program arc cited as 
important features by the National Assoeiatim1 for Gifted Children in the Gifted 
Educational Program Standards. Finally, any student achieving abo'l>'C grade level can be 
aeeelcratcd to a higher grade level at the discretion of the parent and principal. 

"Gifted Edue,alieu: 1'1e01ttm ~lnHElcueL1 , ?1Atis1tft_l :'t!i!ieeiAli011 fe1 CiHefl Cltild1 en. 
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§Hpportfe1· English LeaJ"ffePS ---( Formatted: Font: Georgia 

SUPPORT FOR ENGLISH LEARNERS 

.----{ Formatted: Normal 

Aspire The Sehool is committed to the success of its English Learner population , - ---( Formatted: Indent: First line: o.5" 

and supports will be offered both within academic classes and in supplemental settings 
for students who need additional support for English learning. The School will meet all 
applicable legal requirements for English Learners ("EL"), related to annual notification 
to parents, student identification, placement, program options, English LearnerEL and 
core content instruction, teacher qua]jfications and training, re-classification to fluent 
English proficient status, monitoring and evaluating program effectiveness, and 
standardized testing requirements. The School will implement policies to assure proper 
placement, evaluation, and communication regarding ELs and the rights of students and 
parents. The School's program for English Learners is research- based, supported by 
budget resources and professional development and evaluated regularly for effi ciency 
and needed improvements. 

• Home Language Survev 

~~~~~~~~~~-,---.,-.....,.-----0,---cc----,-------------,--o--cc---7--o---o--~~-( Formatted: Font: Georg ia 
The School will administer the home language survey upon a student's initial ''( Formatted: Indent : Left: o" 
enrollment i.nto the School (on enrollment forms) . Students in the country less 
then twelve rnonths will be given the state's Designated Primary Language Test 
(currently the Aprenda and Standards-Based Tests in Spanish) to determine the 
student's academic proficiency when tested in his/ her home language of Spanish. 

• CELDT Testing 

All students who indicate that their home language is other than English will be 
given the Caljfornia English Language Development Test ("CELDT") tested or 
tested within thirty days of initial enrollment7 and at least annually thereafter 
between J uly 1 and October 31st until re-designated as fluent English proficient.8 

The School will notify all parents of its responsibility fo r CELDT testing and of 
CELDT results within thirty days of receiving results from the publisher. The 
CELDT shall be used to fulfill the requirements under the No Child Left Behind 
Act for annual English proficiency testing. 

Formatted: Font: Georgia 

Formatted: Indent: Left: O" 

}.R~e~e~ll!!'IS~S!!i~fi~ea~~ti~o'!itttjP~1~·o~e~e~c!!h!:!11~·e~s>_ _______________________ .--{ Formatted: Font: Georgia 

Reclassification Procedures I 

\ 
Reclassification procedures utilize multiple crite~ia in determining whether t o 

classify a pupil as proficient in English including, but not limited to, all of the follmving: 

•----{ Formatted: Normal 

•---{ Formatted: Indent : Left: O", First line: 0.5'' 

.' The thi rrv-day requirement applies to students who are entering a Cali fornia public school for the first lime or for s tudents who _ ----( Formatted: Font: Times New Roman, g pt 
have not ve l been CELDT tes ted. All other students who ha ve indicated a home langua ge other than English will continue with 
annual CELDT testing based upon the elate las t tested al the prior school of enrollment. 
8 The thirly day 1ec1tli1emeAt A~~lies le slt1 EIP Ats od.a are HFSI e1.,e llin,, iA e c..J ife FAie ~ t1 b l i e .ieheel er" he heo' e nel ye t bee A 
C' IO LDT lestecl . . \II e ll•ers ·ill ee leslecl en on AHIHI0.1 .. loed ul e eAse <I u1•en tlleir lesl BAle ef CIOl QT te.1ti1 ,,. 

Aspire ERES Academy Renewal Cha rte r (20 14-20 19) 
Charte r PetitieA '\s~ ire P~ sli E ><fieels 

3 2 

• 

• 

• 



_•_Assessment of language proficiency using an objecti Ye assessment instrument 
including, but not limited to, the CELDT; 
• 

_•_Participation of the pupil's classroom teachers and any other certificated staff 
with direct responsibility for teaching or placement decisions of the pupil to 
evaluate the pupil's curriculum mastery; 
• 

_• _Parental opinion and consultation, achieved through notice to parents or 
guardians of the language reclassification and placement. The notice will include 
a description of the reclassification process and the parent's or guardians 
opportunity to participate, and encourage parents or guardians to participate in 
the reclassification procedure. 
• 

_•_Comparison of the pupil's performance in basic skills against an empirically 
established range of performance and basic skills based upon the performance of 
English proficient pupils of the same age that demonstrate to others that the 
pupil is sufficiently proficient in English to participate effectively in a curriculum 
designed for pupils of the same age whose native language is English. 

• The Student Oral Language Observation Matrix mav be used bv teachers to 
measure progress regarding comprehension, fluencv, vocabulary. pronunciation , 
and grammar usage. 

Formatted: Indent: Left: 0.5'', No bullets or 
numbering 
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Strategies for English learner Instruction and Intervention ·-- Formatted: Heading 4 
~~~~~~~~~~~~~~ 

To meet the needs of English Learners, Aspire has added a number of bilingual teaching Formatted: Indent: Left: O" 

strategies to its core program, including Specially Designed Academic Instruction in 
English (SDAIE). Specifically, those strategies include: 

• realia (real objects and materials) 
• manipulatives (drawings, posters, brainstorming-clusters, graphs, tables, maps, 

props, multimedia presentations, storyboards, storymaps) 
• visuals (study-prints, text book illustrations, overheads-projected prints, 

reproductions of paintings and documents, and documents) 
• graphic organizers (matrices, Venn diagrams and webs) 
• planned opportunities for interaction between all individuals in the classrooms 

(creating a skit and acting it out, cooperative learning, collaborative groups and 
student-generated writing based on personal experience) 

All teachers will be given professional development in teaching English Language ---{ Formatted: Indent: Left: O" 

Learners in their appropriate content areas, including having the opportunity to 
participate in Guided Language Acquisition Development (GLAD) training. The newlv 
adopted English Language Development Standards will be mapped to Aspire's 
Instructional Guidelines. The mapping of the previous English Language Development 
Standards to Aspire's Instructional Guidelines is included in Appendix VT. This 
document will be updated as necessarv to align with CCSS.The English Language 
Development Standards haYe been mapped to Aspire's lnstruetional Guidelines. 
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' See AppendiJc Ilj foF Chart mapping ELD StandaFds with Aspire InstFHetional 
Guidelines. 

Ongoing Assessment of El Students 
The School's use of achievement data •Ni ll also drive the inst ruction and professional 
development as it relates to English Learners. The school will analyze the achievement 
data by this subgroup, and cont inue to assess the students through teacher-designed 
assessments and Aspire's benchmark assessments. The E'esults from the California 
Standards Test may also be E'C\fowed with the AdvisOF)' School Council (see below 
section IV for deseription of Advisory School Council), which vwuld then have input into 
the plan for supporting English Learners. lf appropriate, an English Language Action 
Committee will be formed. 
Monitoring and Evaluat ion of Program Effectiveness 
The evaluation for the program effectiveness for Els in the School will include: 

• Adhering to School-adopted academic benchmarks bv language proficiencv level 
and years in program to determine adequate vearlv progress. 

----{ Formatted : Heading 4 

•---{ Formatted : Indent: Left: O" 

• Monitoring of teacher qualifications and the use of appropriate instructional 
strategies based on program design. 

• Monitoring of student identification and placement. 
• Monitoring of parental program choice options. 
• Monitoring of availabilitv of adequate resources. 

SUPPORT FOR ALL STUDENTS 

Highly Qualified Teachers 

At the center of the educational program are the teachers. The facultv will consist 
of well-prepared and certified teachers. All core teachers and paraprofessionals v.~ll 
meet the requirements of the Elementarv and Secondarv Education Act. Professional 
development and teacher collaboration will be scheduled on a regular and on-going 
basis to support teachers throughout their career. In establishing a professional 
teaching environment, Aspire will ensure collaborative planning time for teachers to 
design student focused curriculum, pedagogv and assessment through which students 
can make connections, deepen their understanding of concepts and achieve at high 
levels. 
Personalized learning Plans 

The School will create and maintain a Personalized Learning Plan CPLP) for each 
student. The PLP will provide the teacher, parents and student with a common 
w1derstanding of the student's learning stvle and objectives; all parties mav then act 
based on that understanding. During Student-Led Conferences, the teacher, parent and 
student wi ll discuss the student's learning strengths and weaknesses, and set goals for 
the next semester. Bv working closelv with each student and familv to develop an 
appropriate PLP. the School wilJ be able to respond to the needs of everv individual 
student , including those who are achieving above or below expected levels. This allows 
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all students to receive the appropriate interventions, if needed, provided by the school 
through its svstem of instruction and support, including in-school, after-school, 
specialized classroom instruction, or positive behavior supports. Aspire's high 
standards for learning, comprehensive interventions, and rigorous caring provided to 
all students can be personalized in the PLP. In addit ion to other supports, the PLP 
guides the School in providing appropriate general education strategies to ensure the 
progress of students with unique learning needs. including students eligible for Special 
Education service, others served bv 504 plans as required bv law, English Learners, 
Homeless or Foster Youth, and students achieving substantially above or below grade 
level expectation. 

SUPPORTFOR ACADEMICALLY LOW-ACHIEVING STUDENTS 

Aspire sets high expectations for all students and is committed to working with 
students who are not meeting outcomes to help them achieve at expected levels. 
Students who perform below the acceptable level mav receive a mix of intervention 
services, including: in-class individual targeted instruction bv classroom teachers; in­
class small-group guided learning bv classroom teachers; before- or after-school 
instructional support provided bv non-classroom educators in a one-on-one setting or in 
small groups; participation in a specialized support class taught bv a literacv specialist 
or other educator. Instructional materials selected for intervention services are 
grounded in proven best practices, mav be designed bv the educator, or mav be a 
research-based program such as READ 180. 

Students targeted for additional instructional support or intervention will include, but 
are not limited to, students who, through universal screening or other assessment,meet 
the following criteria: 

Assessment 
CCSS Assesssment - ELA or 
Math 

Parent Recommendation 
Teacher Recommendation 

Crite ria For Additional Intervention 
Far Below Basic, Below Basic, Basic 

Not at 'rade level 
Anv 
Anv 

Aspire utilizes the Response to lntervention framework (RtI) of tiered 
intervention to ensure that students below grade level, or students achieving below 
expected levels of performance, receive additional instruction or intervention to ensure 
progress towards expected levels. Through the svstematic RtI process, schools are 
universal in assessing students' academic, behavioral and socio-emotional development 
needs, and proactive in providing students with appropriate timelv, targeted and 
effective research-based interventions. Svstematic progress monitoring of results of 
instruction or intervention guides decision-making about the intervention's success and 
student's next step. 

Aspire strives to offer a comprehensive approach to assessing, supporting and 
monitoring the progress of all students towards grade level and College Readiness 
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outcomes. The Rtl framework encourages an inclusive, flexible learning emironment, 
encompassing and extending Aspire's data driven, student-focused approach to 
instruction. Aspire educators are encouraged to deepen coordination of instruction 
across all learning environments, including our grade level or core classrooms, 
intervention programs, specialized ed ucat ional services and non-academic services. 

SUPPORT FOR A CADEM ICALLY HIGH-ACHIEVING STUDENTS 

Because Aspire's Instructional Guidelines are designed to differentiate and 
individualize instruction for students at different levels, students achieving above grade 
level can be effectivelv served at the School. 9 For instance, the instruction during 
language arts allows students to be reading at their own instructional level. One student 
reading at grade level can sit next to another student doing the same activitv at three 
grade levels higher. Small class sizes and looping also aid in differentiation of 
instruction because classroom teachers understand each individual student's needs. 
The va rietv of instructional techniques and materia ls provided in Aspire's program are 
cited as important features bv the National Association for Gifted Children in the Gifted 
Educational Program Standards. Finally, any student achieving above grade level can be 
accelerated to a higher grade level at the discretion of the parent and principal. 

SUPPORT FOR STUDENTS WITH DISABILITIES ·--[~F_o_rm_a_tt_e_d_: H_e_ad_in-=g_3 ______ __, 

GoHerRi1~g La1tJ: }\'ohuithsta7!di11g Section 4'f651, aU state andfede1"<J:Lfimding for 

• 

special edl:lootion epp01·ti01ied on behelf ofpupil:s enroUed in cz cherter school shell • 
be included in the ellocation pk:m adotJted pursuent to sHbdiHision (i) of Section 
56195.7 01· Section 56836.05, 01· both, by the special eduootion loeal plan area that 
includes the charter school. 

Galifomia Education Q)(le Seetion 4'j'64£ 
Overvieiv •· . [ Formatted : Font: Bold, Italic 
'-----------------------------------------·-, 

The School shall comply with a ll applicable State and Federal Laws in serving students 
with d isabilities, including, but not limited to, Section 504 of the Rehabilitation Act 
("Section 504"), the Americans with Disabilities Act ("ADA") and the Individuals with 
Disabilities in Education Improvement Act ("IDEIA"). 

The School will be its own local educational agencv ("LEA") and will applv directlv for 
membership in a Special Education Local Plan Area ("SELPA") in conformitv with 
Education Code Section 47641(a). The School is a member in good standing of the El 
Dorado Countv Charter SELP A 

The Sehool shall be eatcgorized as a member of the Aspire local education agency 
("LEA") in eonformitywith Education Code ScetioH 47641(a). The Aspire LEA is a 
member of the EJ Dorado County Offiec of Education ("EDCOE") Special Edueation 
Local Plan Arca ("SELPA"). 

9 Gjfted Ed uratjon )>roornm Sta ndards Nat iona l Assor j{ltjo n (o r G jfted Cbjldren 
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In the event the School seeks membership in a different state-approved SELPA, the 
School will provide notice to the District, the SELPA, and the California Department of 
Education before Jw1e 30 th of the vear before services are to commence. 

The School shall complv with all state and federal laws related to the provision of special 
education instruction and related services and all SELPA policies and procedures; and 
shall utilize appropriate SELPA forms. 

The School mav request related services (e.g. Speech, Occupational Therapv, Adapted 
P.E., Nursing, and Transportation) from the SELPA, subject to SELPA approval and 
availabilitv. The School mav also provide related services bv hiring credentialed or 
licensed providers tlu·ough private agencies or independent contractors . 

The School shall be solely responsible for its compliance with Section 504 and the ADA. 
The faciliti es to be utilized by the School shall be accessible for all students with 
disabilities. 
'See AppettdiJf Ille fop Letter from the El DoFado CoUHty Office of Edueatiott 8ELPl1 
Director. 

The School shall comply w:ith all state attd federal laws related to the provision of special 
edueati01i instrttetion and related seniees and aH 8ELI2fr policies and procedures; and 
shall utilize appropriate S ELPA forms. The School shall not diseriminate against any 
pupil with a disability in the admissions prnecss or any other aspect of operation. 

The Charter School shall be solely responsible for its compliance \'ith the IDEIA, 
Section 504 and the ADA. The facilities to be utilized by the Charter School shall be 
accessible for all students with disabilities. 

§ection 504 qf the Rehabilitation Act 

The School recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the 
School. Any student, who has an objectively identified disability which substantially 
limits a major life activity including but not limited to learning, is eligible for 
accommodation by the School. 

A 504 team will be assembled by the Principal and shall include the parent/ guardian, 
the student (where appropriate) and other qualified persons lmowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations. 
The 504 team will review the student's existing records; including academic, social and 
behavioral records, and is responsible for making a determination as to whether an 
evaluation for 504 services is appropriate. If the student has already been evaluated 
under the IDEIA but found ineligible for special education instruction or related services 
under the IDEIA, those evaluations may be used to help determine eligibility under 
Section 504. The student evaluation shall be carried out by the 504 team who will 
evaluate the nature of the student's disability and the impact upon the student's 
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education. This evaluation will include consideration of any behaviors that interfere 
with regular participation in the educational program and/ or activities. The 504 team 
may also consider the following information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are admin istered by trained personnel. 
• Tests and other evaluation materials include those tailored to assess specific 
areas of educational need, and not merely those which are designed to provide a single 
general intelligence quotient. 
• Tests are selected and admjnistered to ensure that when a test is admjnistered to 
a student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the student's aptitude or achievement level, or whatever factor the test purports 
to measure, rather than reflecting the student's impaired sensory, manual or speaking 
skills. 

The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in Vlrriting to the 
parent or guarillan of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation, the 504 team obtains 
information indicating possible eligibility of the student for special education per the 
IDEIA, a referral for assessment under the IDEIA will be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services are 
needed to ensure that the student receives the free and appropriate public education 
("FAPE"). In developing the 504 Plan, the 504 team shall consider all relevant 
information utilized during the evaluation of the student, drawing upon a variety of 
sources, incluillng, but not limited to, assessments conducted by the School's 
professional staff. 

The 504 Plan shall describe the Section 504 illsability and any program 
accommodations, moillfications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the 
student's education, including substitutes and tutors, -must have a copy of each 
student's 504 Plan. The site administrator will ensure that teachers include 504 Plans 
with lesson plans for short-term substitutes and that he/ she reviews the 504 Plan with a 
long-term substitute. A copy of the 504 Plan shall be maintained in the student's file . 
Each student's 504 Plan will be reviewed at least once per year to determine the 
appropriateness of the QPlan, needed modifications to the plan, and continued 
eligibility. 

More details around Aspire's 504 procedures and Enrollment Steps are attached in 
Appendix VII. 

~ See l\ppendiJc III foF Section 504 Process 
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In accordance \Yith state and federal law, each student eligible under IDEA will be 
provided a free appropriate education in the least restrictive environment. No student 
shall be denied admission to the School because he or she is in need of special education 
services. Aspire is dedicated to ensuring that identified special education students shall 
be enrolled in the general education classroom setting along with their non-disabled 
peers and shall have access to participate in extra-curricular activities the same as their 
non-disabled peers. 

Aspire's education program is characterized bv inclusive svstems which will 
support students "~ith special education needs. The decisions regarding specialized 
academic services each student will receive are the responsi bilitv of the Individualized 
Education Team, which includes the involvement of parents in decision-making and 
developing the written Individualized Education Plan (TEP). 

In the IEP process, general education teachers, specialists, students, and parents 
work together to share information and create the Individualized Education Plan that 
addresses the student's unique learning needs and specific requirements related to a 
student's disabil itv. The JEP mav include specialized academic instruction. classroom 
accommodations for a student or specific supports which will enable a student to 
progress towards learning or behavioral goals in the least restrictive environment. 

The professional development of all Aspire teachers focuses on differentiating the 
curriculum, emploving varied instructional strategies. and utilizing technologies or 
other resources to ensure that each and everv child in the classroom has access to 
learning, regardless of disabilitv or need. Multiple measures assess student's progress 
towards their IEP goals. grade level outcomes based on the CCSS, or Aspire College 
Readiness outcomes. 

Aspire's educational program includes svstems of intervention. including After 
School Program, as well as differentiated instructional strategies to meet the diverse 
learning needs of all students. All incoming students participate in assessments in the 
areas of English Language Arts and Mathematics to assist in identification of student 
learning needs and provision of appropriate instructional supports for all students, 
including EL. Disadvantaged, 504, or IEP. Other measures used to assist with creating 
teacher interventions or differentiating instruction for all students include: 

• Smarter Balance Assessment Consortium assessments 
• CELDT 
• Curriculum-based Benchmark Assessments 
• Teacher observation and interview 

The identification process for students who would be eligible for special 
education services under IDEA begins when students have been accepted through the 
enrollment lotterv and enrolled in the School. Through the process of "Child Find," 
each school fulfills the obligation of locating, evaluating, and identifving children with 
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disabilities who mav be in need of special education. The Student Success Team serves 
parents, students and staff to address student needs and to initiate the referral process, 
if appropriate, for special education or other services. 

Specialized Academic Instruction will be provided bv the Education Specialist 
(Mild / Moderate or Moderate/Severe) as determined in an el igible student's Individual 
Education Plan. To support inclusive classroom practices, fl exible learning options or 
environments, such as a Learning Center, will be prmided as needed for students with 
specific accommodations or modifications to their learning program as included in their 
individual IEP. These options will also serve general education students with intensive 
academic or behavioral support needs as determined through the school's Rtl svstem. 

LEA Member in EDCOE Charter SELPA 

The School shall participate as an LEA member of the El Dorado Countv Office of 
Education Charter SELPA for the purposes of special education. 

As the LEA, the School shall assume full responsibilitv for the provision of special 
education and related services to eligible students as an LEA member of the El Dorado 
Countv Office of Education (EDCOE) Charter SELPA effective July 1. 2011. Proof of 
LEA SELPA membership status is attached in Appendix VIII. As such, State and 
Federal funding shall be allocated di rectlv to the School per the allocation plan of the 
Chatter SELPA. The School shall assume responsibility for the general education 
contribution which mav be necessarv for the provision of special education services to 
identified students and shall meet the annual Maintenance of Effort Requirement. 
Aspire Publie Schools is an LEA member of the EDCOE SELPA. 

The School shall partieipatc as a member of the Aspire Public Schools LEA in the 
EDCOE SELF.A in accordance with Education Code seetion 47641(a). All schools in the 
Aspire Publie Schools LEA make the following assurances: 
LEA Assurances 
As required of LEA members within the EDCOE Charter SELPA, the School provides 
the following assurances: 

_•_F_r_e_e_A_,p'-'p'-r_o_._p_r_ia~t=e_P_u~b,-li_c_E~d_u_ca_t_io=n~-_T_h_e_S~c~h_o~o_l_w-,1·=ll_a_ss_ur~e_t~h_a_t-:a~f_r_ee_~~-~.------{ Formatted: Font: Not Italic 

appropriate publ ic education shall be provided to all enrolled students including 
children ·with disabilities who have been expelled from school. 

• 
• Child Find - The School will assure that all students with disabilities are 

identified in ac;eofdance with the policies and prncedurcsefthc SELPA.~ 
• 

Formatted: Indent: Left: 0.5'', No bullets or 
numbering 

·----( Formatted : Font: Not Ita lic 

•-- Formatted: Indent: Left: 0.5'', No bullets or 

• Full Educational Opportunity - The School will assure that all students wit h numbering 
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students. 

• 
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.!.____.Least Restrictive Environment L.!.JiID_ - The School \Nill assure that students with ----------( Formatted: Font: Not Italic 

disabilities are educated v.rith students who are not disabled to the maximum 

• 

extent appropriate. This will be addressed through the use of supplementary aids, 
supports and services in the general education environment.and smYices in the 
general edueation enYironment in aeeordanee with each student's IEP. 

• 
Ind ividualized Education Program (IEP) - The School will assure that an 
Individualized Education Program ('TEP") is developed, reviewed and revised for 
each eligible student under the IDEIA. 
• 

------ Formatted: Indent: Left: 0.5'', No bullets or 
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• Assessments - The School v.rill assure that an IEP review shall be conducted on numbering 
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least once every three years, in accordance with the IDEIA, and more often if 
conditions warrant or requested by the student's parents or teacher, to determine 
eligibilitv and needs.7 Parents will receive reports on their individual student's 
progress to'ivard IEP goals and progress at the IEP meeting and student led 
conferences. 

• 
• Confidentiali!Y and Procedural Safeguards - The School v.rill assure that the 

confidentiality of identifiable data shall be protected at the collection, storage, 
disclosure and destruction stages. In addition, students and their parents shall be 
provided with safeguards through the identification evaluat ion and placement 
process and provisions for a .Efree Aappropriatc .£public _Eeducation. . ~-
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Personnel Standards - The School v.rill assure that good faith efforts will be made numbering 
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• 

provide special education services to children with disabilities. 
• 

• State Assessments - The School v.rill assure that students v.rith disabilities arc 
included in State assessment programs v.rith appropriate accommodations and 
modifications when necessarv and appropriate.The School will assure that 
students with: disabilities either under the Individuals ·.vith Disabilities 
Improvement /,et ("IDEL'\") or Section 504 are induded in State assessment 
programs with appropriate accommodations and modifieations when necessary 
and appropriate. These assessments include, but are not limited to, the 
California Standards Test and the CAT 6. 

The School shall complv with all requirements of the Federal Individuals with 
Disabilities in Education Act (IDEA), State laws and the EDCOE Charter SELPA Local 
Plan, and perform all corrective actions deemed necessarv bv Aspire Public Schools, the 
Charter SELPA and or CDE. The Aspire Director of Special Education will involve the 
school team in the development of the budget, hiring necessarv staff, cont racting for 
appropriate services and documenting the qualifications and competencv of school 
leadership to meet the special education compliance and qualitv requirements. A 
Program Specialist shall be assigned to support the school and to provide coaching 
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support to the site special education to ensure that all requirements of IDEA are met, 
and each child is well served. 

A comprehensive vear-long Aspire Special Education Professional Development plan 
shall be developed with site team input to provide continuous learning opportunities 
and support to special education staff, as well as to build the capacity of the site team in 
meeting compliance with state and federal statutes, reporting requirements and use of 
instructional data for decision-making. Jn addition to Induction Program for Education 
Specialist Credential. professional development will be provided about promising 
practices that support the specialized learning needs of special education students in the 
least restrictive environment , including: universal design for learning, models of 
collaboration and the unique specialized earn ing needs of the secondarv learner. Each 
staff member's Professional Learning Plan (PLP) will reflect our Aspire shared 
responsibilitv for student progress and site special education needs, as well as 
differentiated opportunities to address each staff member's individual professional 
development needs. Professional development opportunities will include those offered 
in collaboration with other Aspire schools, the Charter SELPA, or Diagnostic Center. 

In addition, the School shall comply w:ith the EDGOE Loenl Master Plan and 
perfor1tt all eorrectiYe actions dcmned necessary by Aspire Public Schools and/or 
the EDGOE SELPA. The Director of Special Educati.on at Aspire Public Schools 
will work with the School to deYclop afl aflflual budget , hire necessary staff, 
eontroct for appropriate services afld document the qualifications and 
competency of sehool lcadcFShip to meet the special education compliance and 
quality requirernents. 

The Director of Special Education , the Progrom Specialist and otJ:icr team 
members will work with the EDGOE leadcrsJ:iip to prm'idc monthly professional 
development that builds the capacity oft he special education staff in the areas of 
prnmising instructional practices, compliance .,,'ith state and federal statutes, 
reporting requirements and use of instructional data. In addition, all staff 
members will be prm·ided annual professional development about practices that 
support the needs of special education students in the least restrictive 
environment. To assist the professional development of the professional team at 
Aspire Public Schools the organization will maintain an annual membership to 
the Galifomia Association of R£sourec Specialists (GARS Plus), a not for profit 
association that supports Special Education teachers. 

Since Aspire Public Schools will operate as an LEA: of the EDGOE SELPA in 
aceordanee with Education Code section 47641(a), the District shall have no 
FCsponsibility to ensure that the students ',•,·ho attend Aspire Public Sehoo~s are 
pmvided a free appropriate publie education. 

In accordance with state and federal law, eaeh student eligible under the ID:EIA 
v;ill be pmvided a free and appropriate ed ueation in the least restrictive 
env:ironrnent. The decisions regarding the specific seniees each student will 
receive aro the responsibility oftJ:ie Individualized Education Prngrarn Team. The 
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team includes the involvement of parents and the decisions are formulated in a 
written plafl (rcicFFcd to as an IEP). 

All incoming students participate in a series of diagAostic assessmcflts in 
umguage Arts and mathematics. Through an mctensive use of the Student Study 
Team process_and comprehensive professional development about the 
chaftlctcristics of special education handicapping coAditions and the referral 
process, parents and students have ffictensive opportunities to be sc1Yed. 

'Sec lxppendix Ilm for description of the Student Study Team (SST) Process. 

1'\5pirc supports all special education students in compliance 'Nith state and 
fcdcml laws. No student 'Nill be denied admission to the School because he or 
she is in need of special education scRiccs. 

College Readiness 

Throughout a student's educational experience at Aspire, they will receive 
support and counseling about getting accepted into four year universities. One-on-one 
counseling, parent workshops and a culture of college aspirations will allow everv 
student to leave Aspire and attend a fo ur vear universitv. These services begin in sixth 
grade. 

Bv creating a College for Certain® culture, providing the necessarv skills and 
coursework and supporting students through the process, Aspire is preparing the 
students for a successful postsecondary experience. 

Aspire ERES Academv Renewa l Cha rter (:WL4-20Lg) 
Oiarter PetitieA 0 s~ire P~eliE >:E~eels 

43 

•---( Formatted: Heading 2 



Iii. Measwrable Pwpil OwtG9mes ARd Metl:19d& T9 Measwre Pwpil PF9gress T9ward 

MeetiRg OwteeR'!esElement B: Measurable Pupil Outcomes 

The measurable pupil outcomes identified for use bv the charter school. "Pupil 
outcomes," for purposes of this part, means the extent to which all pupils o f the school 
demonstrate that theu have attained the skills, knowledqe. and attitudes specified as 
goals in the school's educational program . Pupil outcomes shall include outcomes that 
address increases in pupil academic achievement both schoolwide and for all groups of 
pupils served b!f the charter school, as that term is defined in subparagraph (B) of 
paragraph (j) of subdivision (a) of Section 47607. The pupil outcornes shall align with 
the state priorities, as described in subdivision (d) of Section 52060, that apph1 for the 
gmde levels served. or the nature of the proqmm operated, bu the charter school. 

Ca lifornia Education Code Section 47605(b) C5) (B) 

Effective JamtanJ 1, 2013, per Senate Bill No . 1290, this bill would require those pupil __......---[ __ F_o_rm_ a_tt_e_d_: _Fo_nt_: _na_li_c ______ __, 

outcomes to include outcomes that address increases in pupil academic achievement 
both schoolwide and for all groups of pupils served bu the charter school, which this 
bill would define. 

CotJcrninfj Law: The measurable pHpil OHteomcs identificdfor use by the ehartm• 
;;ehool. "Pupil Otfffiornes, "for p1:t1·poses o.lthis pB:rt, meflHS the extent to w hidt flll 

• 

p1:tpiis of tlw school deHwnstJ'Qtc that they hatJc attained tlw skills, k11m&lcdgc, and • 
attitztdes specified as f!Oals in tlw school 's educational pPOffl'ftffl. 

Ge.lif<wRie Edtwetion Code 8cctio11 
47605(b)(5)(B) 

Co1:Jcrninfj Law: The method by which pttpil profjress i11 meetinfj those pHpil 
Ol:ti'c01'l'ICS is to be FllCft:Stll'ed. 

Ge. l&-fomie Edtwetion Code 8cctio11 
47605(b)(5)(C) 

An Aspire education provides students with access to opportunities for success in 
future endeavors - in higher education. work and citizenship. Through personalized 
learn ing experiences, students master basic skills, acqui re the thinking skills needed for 
the rigorous work of the real world, and develop productive life skills. Aspire's 
educational program is designed to help all of its students to develop the following 
measurable pupil outcomes: 

To establish a foundation for success, Aspire ensures students wi ll: 
. I 

• Basic Skills: Master at least grade level competency \ n the four core subjects: 
mathematics, science, social studies, and language arts (including rearung, writing, 
listening and speaking); 

• Thinking Skills: Be able to applv classroom learning to their real world experiences 
in a relevant and valuable wav. using higher-order thinking skills (including critical 
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thinking, creativitv, decision-making, problem sohing, reasoning, knowing how to 
learn); and 

• Life Skills: Develop personal qualities of individual responsibilitv. intellectual 
curiosity. sociabilitv. self-management. confidence, and integritv.ill 

Aspire sets high standards for all students. based on CCSS, Newmann's 
Standards for Authentic Instruction and Assessment. and the Secretarv's Commission 
on Achieving Necessarv Skills (SCANS). Jn addition. each student has a Personal 
Learning Plan CPLP), developed in collaboration with his / her teacher and parent(s) that 
out1ines the student's specific learning goals each semester. Students will participate in 
the legallv required state~vide assessments pursuant to Education Code Section 
476os(c) . Through these assessments, Aspire shall demonstrate student masterv of state 
standards. 

Please see specific measurable pupil outcomes below in Element C. 

,Student Outeemes _/' 
l'.n A-spire education prov:ides students with access to opportunities fop success in futuPe 
endeavors in higheP education, 'NOPk, and eitiZienship. Through personaliwd learning 
C*perienees, students master basic skills, acquim the thinlcing skills needed fop the 
rigoFOus wodc of the real world, and develop productive life skills. The School's 
educational program is designed to help all of its students to deYclop the follmving 
nieasurable pupil outcomes: 
• BASIC 8KILl:S: master at lenst grade level competency in the foup core subjects: 

mathematics, science, history social science, and English language arts. 
• TIHNKING 8KILIB: apply classroom leaming to real world mcperiences or problems 

in a rclm:ant and valuable ·.my in the four core subjects (ELA, Inath , science, social 
science) as well in intePdiseiplinary contexts, using higheP opdeP thinking skills (such 
as critical thinking, creativity, decision making, problem sohing, reasoning, and 
lmm·t'ing ho'N to learn). 

• LIFE 8KlLl:S: de>.'elop and demonstrote personal qualities of indi,idual 
responsibility, intellectual euPiosity, sociability, self management, confidence, and 
integrity.++ 

Student CJ(it outcomes related to basic skills and thinking sljilJS in the four core subjects 
ape fmtheP subdivided into strands and specific standapds at different grode and sltill 
levels, based on California state content standapds. 

ln order to best serve our students and community, the School will continue to mmmine 
and refine its list of student outcomes over time to reflect the School's mission and any 
changes to state or local standards. 

IO Based on impo rtan t wo rkph1ce skill s as dete rmined by the U.S. D epartmen t of Lnbo r Secretmi s Commission on 
1\ chjeving Necessa 1:y Skills (SCJ\NSl l. Mr11i11g a U ei11g: d B!11ep1i11tJ01 Higb Prr(o1711q11t"e. t\ pril 122? 
++ 15.esc El ea inipe Pb:1:1:1t ,;eFkV IAee slti.lls ns EleleFr'fliAeEl '3_; the U.S. DepaFtmc.At of bt1Ber .Seerela t)''s Cenunissien en ~\el He ·in.., 
?JeeP.'iSB I ) S hills ESC . \~ 18). l:ABI nin~ ::r l itJifl[j . A Bltte/jl irllfa1 INfj!t P11·fm mane 1, . ;\p1iL lCJ)IJ2 . 
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Element C: Methods te Assess PY@il Pregress Tewani MeetiRg Qyteemesby Which 

Pupil Progress Toward Meeting Outcomes in Measured 

The method bu which pupil proqress in meeh°ng those pupil outcomes is to be 
measured. To the e,ttent practicable, the method for measuring pupil outcomes for 
state priorities shall be consistent with the wm1 information is reported on a school 
accountabilitu report card. 

- California Education Code Sech°on 4z605(b) (s) (C) 

Aspire's academic program is standards-based and data driven. The California 
state content and performance standards and multiple sources of data form the basis of 
the School's teachings. Pe1formance assessments will be evaluated with the use of 
common benchmarks and rubrics and .,,,~]]be analvzed on a regular basis to help d rive 
the School's educational program. The rubrics will be used to inform students and 
parents about the standards for student work. Both teachers and students will use the 
rubric to score the work and make improvements. Rubrics used throughout the vear 
will show growth over time. 

The School commits to pu rsuing the following pupil outcomes: 

Eaeh gFade lcwel has speeifie assessments, projects and targets to measUFe student 
aehieYernent and progress towards desired outcomes. 

The School shall meet all statewide standards and conduct the student assessments 
required pursuant to Education Code Section 60605, and any other statewide standards 
authoriced in statute, or student assessments applicable to students in non charter 
publie schools. Aspire Home Office staff oversees the administration of all applicable 
state mandated assessments sueh as STJ'r.'Z and the CELDT. 

The tools listed in the Exhibit below provide valuable assessrnent data that informs 
instrnetion , the school's program and the needs for professional development. 

OUTCOMES AND METHODS OF MEASUREMENT ALIGNED TO STATE PRIORITIES 

CHARTER S CHOOL O UTCOMES ALIGNE D TO S TAT E PRIORITI ES 

.---( Formatted: Normal 

.-- -{ Formatted: Normal 

S tate Priorih # l. The degree to which teachers are a1mro12riatelv assigned (E.C . §44258.9) and 
fully credentialed . and everv 12u12i l has sufficient access to standards-ah gi1ed instructional 
materials (EC. § 6011 9). and school faci lities are main tained in good n::12air <E.C. § l 7002(d)) 

A NNlJ,u , GoAI,S TO A CHIEVE A CTIONS TO Acnrnv .. : 

PRIORITY#} AN NUAJ, GOALS 

The School' s teachers will be Asnire ' s credent ials learn 
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ap1xo12riately assigned and evaluate whether all the highly gualified 12er No 
fully credentialed . School's teachers are Child Left Behind Act. 

Everv 12u12il will have sufficient a212ro12riately assi gned and 

access to s tandards-aligned fully credentialed. and wil l take 100% ofst11dents will have 
action if they are not instructional mate1ials. access to standards aligned 

School facilities will be The School will re12ort on materials as measured by 
maintained in good re12air. whether everv 12u12il wi ll have school inventoi:y. 

sufficient access to standards-
aligned instructional mate1ials. 

On basis, facility 
100% of schoo l facilities 

an on go mg 
will be maintained mid in 

maintenance needs will be good re12air as measured by 
assessed and resolved. 

our facilities depmtment. 

State Prio ri tv #2. Im12lementation of Common Core State Standards, including how EL 
students will be enabled to ga in academic content knowledge and English language 12roficiency 

A NNUAL GOALS TO A CHIEVE A CTIONS TO ACHIEVE 
MEASURABLE O UTCOMES 

AND M ETHODS OF 
PRIORITY#2 ANNUAL GOALS 

M EASUREMENT 

The School will ado12t the As12ire will 12roceed with its 100% of teachers will 
Common Core State Standards. Common Core State Standards attend 12rofessional 
and will include how EL im12lementntion plan, which develo12ment annual ly on 
students will be enabled to gain includes rev1smg cuniculum. Common Core State 
academic content knowledge grofessional develo12ment, and Standards including 
and English language assessments to aligp wi th the s12ecialized sei:nnents for 
groficiency. Common Core State Standards. teaching English Learners. 

S12ecialized 12rofessional 
development will be provided 
to teachers to differenti ate for 
the needs of English Learners. 

State P r ioritv #3. Parental involvement including effmt s to seek 12arent in12ut for making 
decisions for schools. and how the school will 12romote 12arent 12mtici12ation 

ANNUAL GOALS TO AcmEVE A CTIONS TO AcmEVE 

PRIORITY#3 ANNUAL GOALS 

The School will 12romote The School will grovide 
12arental involvement. 12arents with 0121201iuni ties to 

get involved. such as Student 
Led Conferences. volunteer 
01212ortunities. membership on 
the Advisorv School Council 
(ASC). regb!lar farnilv 
meetings, and school and staff 
evaluations. 
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90% of fami lies wi ll state 
that they are sati sfied or 
very satisfied with their 
eXQerience at the school via 
the family survey 
distributed ammally. 
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State Priority #4. Puuil achievement. as measured by all of the fo llowing. as a1wlicable: 

D. Statewide assessments (STAR. or any subseguent assessment as ce11ified by: SBE) 

E. The Academic Perfo1mance Index (API) 

F Percentage of uupils who have successfully cornuleted courses that sati sfy UC/CSU 
entrance reguirements. or career technical education 

G. Percentage of ELs who make urogress toward English language 12roficiency: as measured 
by the CELDT 

H. EL reclassification rate 

L Percentage of pu12ils who have 12assed an AP exam with a score of 3 or higher 

J Percentage of uuuils who 12artici12ate in and demonstrate college ure12aredness pursuant 
to the Early Assessment Program (E.C. §99300 et seq_.) or mw subseguent assessment of 
college 12re11aredness 

ANNUAL GOALS TO ACHIEV E A CTI ONS TO A C:UIEVE 
MEASURA BLE OtiTCOMES 

AND M ETHODS OF 
PRIORITY#4 A NNUAL GOALS 

MEASUREMENT 

The School will urovide The School will track 12u12il All measw·es li sted above. 
students with an exce12tional achievement, as measured 
education. above, as ap12licablc. on an 

annual basis. The data will be 
used to ada12t targets and 
im12rove instruction. 

State Prioritv #5. Pu12il engagement. as measured bv all of the fo llowing. as ap12licable: 

A. School attendance rates 

B. Chronic absenteeism rates 

c Middle school dro12out rates (EC §52052 l (a)(J)) 

D. High school dro12out rates 

E. High school graduation rates 

ANNUAL GOALS TO ACHIEVE ACTIONS TO ACHIEVE 
MEASURAHU: O UTCOMES 

AND M ETHODS 01< 
PIUOIUTY#5 ANNUAL GOAL S 

MEASUREMENT 

The School will cultivate an The School wi ll track pupil All measures listed above. 
environment that 12romotes engagement, as measured 
12u12il engagement. above. on m1 annual basis. The 

data and infonnation gathered 
from our annual student survey 
wi ll also inform school leaders. 

State Priority #6. School climate, as measured by all of the fol lowing. as a1212licable: 
A. Pu12il sus12ension rates 
B. Pt112il ex12ulsion rates 
c. Other local measures. including surveys of QUQils. 12arents. and teachers on the sense of 

safetv and school connectedness 

Aspire ERES Academy Renewal Charter (2014-2019) 
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ANNUAL GOALS TO AcmFNE AC'fIONS TO ACHI EYE 
MEASURABLE OUTCOMES 

AND METHODS OF 
PIUORTTY#6 ANNUAL GOALS 

.Mr•:ASIJREMENT 

The School will 12rovide a The School will track the All measrn-es listed above. 
positive school climate. 12rogress of school climate. as 

measured above. The data and 
info1mation gathered from our 
annual student survey will also 
info1m school leaders. 

State P riority #7. The extent to which QUQils have access to. and are enrolled in. a broad course 
of study, including 12rograrns and services develo12ed and 12rovided to undu12licated students 
(classified as EL. FRPM-eligible. or foster vouth ~ E.C. §4223802) and students with 
exce12tional needs. 

"Broad course of study" includes the following, as a1212licable: 

Grades 1-6 English. mathematics. social sciences. science. visual and 12erfom1ing ai1s, health. 
physical education. and other as 12rescribed by the guveming board. <E. C. §5121 O} 

Grades 7-12: English. social sciences. foreign language(s}. QhYsica l education, science, 
mathematics, visual and pe1fo m1ing arts. a1212lied arts. and cai·eer technical education. <E.C. 
§5 l 220(a}-(i}) 

ANNUAL GoALS TO ACHIEVE AcnoNs TO AcmEVE 
MEASURABLE OUTCOMES 

AND METHODS OF 
PRIORITY#7 ANNUAL GOALS 

MEASUREMENT 

The School will 12rovide pu12ils Through course offe1ings ai1d P1inci12al to annually 
with the 01212ortunity lo have emichrnent afterschooL along review course offo1ings lo 
access to and emoll in a broad with access to and scheduling ensure broad course of 
course of study. which allows for 12artici12ation study is available. 

in classes and clubs bv outside 
12roviders. students will be 
12rovided with a broad course 
of studv . 

State Priority #8. Pu12il outcomes. if available, in the sub ject areas described above in #7. as 
a12121icable. 

Al'llNUAL GOALS TO AClDEVE ACTIONS TO AcmEVE 
PRIORITY#8 ANNUAL GOALS 

The School will track QUpil The School will track 
outcomes in a broad course of 12m1ici12ation 111 afterschool 
study urograms and As12ire course 

grades. That data will be used 
to make changes to course 
offerings and enrichment 

Aspire ERES Academv Rencw<i l Cha rter (2014-2019) 
Charter Petition As~ire P~bliE SEhools 

MEASURABLE 0UTCOIVlliS 
AND METHODS OF 
MEASUREMENT 

80% of students receive a 
C or better in all courses. 
(5 gercentage QOint 
mcrease annually unti l 
target is met} 
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,EXHIBIT: TOO!£EQR MEASURING ~ENT O!IT_fil)MB8 
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the exa mi Ralie R ef ,·arie us leHls, 
s lH EleRls ... ;11 ~e e1qieeled le 
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"' 
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8tellEiaras ilesecl 
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8Lo Rdarils based 
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:\11enE11rnee rnle 
Ofl'iee 1efe1 mis 

THE SCHOOL' S MEASURABLE PUPIL OUTCOMES 

Trimester Basis: Pi, P2, Annual 
95% Student Attendance 
Annual Basis: Percent PIA 
Increase Proficiencv Levels on 
SBAC CCSS Assessment 
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3 e111 of4 en 
all slaRE!al'd 

<)o96 ecm eel 

<)o 96 een eel 

3 eut ef4 oR 
a ll staRclanls 

Prefi eieRey 

Mftsteff 
~ 
tmi t .;1iceil'it 
~ 

P1efieieRe)' 

3 out of4 SR 
a ll stnnflarfls 

95% attendance rate 

·:+Baseline Year 1 

O<) 10 6596 
lo H 70% 
11 12 7596 
12 13 80% 
1;'1 14 8096 

O<) JO ,)096 
10 11 60% 
1J 12 6:;% 
1° 13 70% 
13 lof 75% 
O<) 10 6096 
10 11 70% 
H 12 7596 
12 13 80% 

O<) 10 65% 
10 11 70% 
li 12 7596 
12 1::1 8s96 

09 10 30% 
1 0 114096 

H 12 o0?f. 

12133596 

0§1 JO 7596 
JOH 80% 
Ll 12 85% 
1" 13 90% 
l ' l hf 90% 
O'J 10 2096 
:o 1130% 
11124996 

12 13 :;0% 
12 12 6096 

Years 2 - 5 percentage growth 
TBD 
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MATH 
Annual Basis: Percent P(..A *Baseline Year 1 
Increase Proficiencv Levels on Years 2 - 5 12ercentage growth 
SBAC CCSS Assessment ELA TED 
Annual Basis: DRA EOY Cuts: 14-15increasebv512oints 
Increase Number of Students K-=-4 15-16 increase bv 5 );!Oints 
Reading on Grade Level 1- 16 16-17 increase bv 5 uoints 

2-28 17-18 increase bv 5 1;1oints 
~ 18-19 increase bv 5 QOints 
.4..=-A.Q 
5__=_5Q 

6-60 
~ 
8-80 

Annual Basis: Percent at 3 or 4 14-15 increase bv 5 12oints 
Increase numbers of students 15-16 increase bv 5 );!oints 
scoring a 3 or 4 on the As12ire 16-17 increase bv 5 uoints 
Writing Snagshot 12-18 increase bv 5 QOints 

18-10 increase bv c:; ooints 
Annual Basis: Percent at 90% 14-15 increase bv 5 QOints 
Increase numbers of 511i 15-16 increase bv 5 );!oints 
Graders gassing As12ire Math 16-12 increase bv 5 QOints 
Basic Skills Test with 90% or 17-18 increase bv 5 goints 
higher 18-10 increase bv c:; ooints 
Annual Basis: Ann ual Survev Maintain 90% or higher 
90% of fam ilies are satisfied: 
Mv chi ld is getting a good 
education at this school 
Ann ual Basis: Annual Meeting .Grow or mainta in the ~centage 
hJI students with an IEP Data of students with an IEP who 

- -- --
receive 100% of their reguired receive 100% of their reguired 
service minutes service minutes until target is 

reached 
Annual Basis: Annual RFEP 14-15 increase bv 5 1;1oints 
Increase 12ercentage of Data 15-16 increase bv 5 Qoints 
students becoming 16-17 increase bv ') goints 
reclassified English Language 17-18 increase bv 5 goints 
Proficient as measured bv 18-19 increase bv 5 .12oints 
CE LDT 
* These will be clarified once students have taken the assessment (01· the first time 

COLLECTING, ANALVZING , AND REPORTING DATA 
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Staff will receive data on student achievement during staff meetings using the Data 
Portal and will use this data to help monitor and improve Aspire's education 
program; 

The Principal and other administrators wi11 receive data on the school's student 
achievement, attendance, and discipline using Aspire's Admin Data Portal and 
Principal Operational Dashboard; 

Parents and guardians will receive data on student achievement when thev meet 
with their child's teacher to develop, modifv. or review their child's PLP; and 

• The District will receive data on student achievement through School reports 
and /or presentations. 

Aspire uses the State Testing and Assessment Reports to assist in identifying 
strengths and weaknesses at a student, classroom, grade level, school and organization. 
Addit ionally, the SABE/ 2 and the California Phvsical Fitness test will be administered 
and used to inform the school program. Everv summer each school will have a staff 
retreat where the data will be analvzed. School wide plans for professional development 
will be based on these plans. 

Aspire uses manv in-house assessments which inform dailv instruction. Three 
Aspire assessments provide the best benchmarks of a student's progress towards 
reaching the state standards. 
Reading Assessment 

In grades K-8, the Developmental Reading Assessment (DRA) is used to 
benchmark students reading ach ievement at least three times a vear. This assessment 
tool measmes students' independent reading level and instructional path to help 
teachers guide students to the next reading level. It not only allows a teacher to listen 
for decoding, fluencv and strategies, it also allows a teacher to measure comprehension . 
The DRA levels span from 1to70 to show incremental reading growth. Aspire has set 
benchmarks for every grade level. Each teacher has similar weeklv assessments that 
she/ he uses in the classroom for instruction. 

Aspire Writing Assessment 

Two times a vear everv student in the school takes a writing assessment. The 
prompts change and are aligned with the genres specific to the CCSS grade level 
standards. The papers are scored with other Aspire staff including teachers and 
instructional coaches to ensure validitv of scores. The rubric for scoring is aligned with 
the writing rubric used bv the state, as well as the sample papers provided in the CCSS 

Aspire ERES Academv Renewal Charter (~014-20 19) 
Cl'larter Petitia A As~ire P~el iE SEl'l aals 
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standards. Benchmarks are set for everv grade level. These scores are analvzed two 
times a vear. 

Aspire Math Assessment 

Everv student takes an Aspire math assessment based on the specific grade level 
standards. The papers include both computation and a problem solving section. The 
computation is scored with Edusoft software. The problem solving is scored with 
Aspire teachers. A task analvsis is done of everv paper, so that teachers can identifv 
standards that need to be re-taught. After everv administration of the benchmark 
exams, the student data is analvzed at several levels - classroom, grade level, school and 
Aspirewide. 

If any student is not malting sufficient progress to meet the benchmarks created 
by Aspire, teachers, parents or administrators begin a Student Success Team. From this 
meeting an action plan is created to support the student. 

Ahnuallv, the status of the school wi.ll be reported using a School Health 
Dashboard. This tool allows Aspire's Senior Leadership Team to evaluate a school on 
more than one facet. At the beginning of the vear, the dashboard will help the Senior 
Leadership Team identifv schools that require more focused attention and support. On 
an on-going basis, this dashboard will also be used to monitor progress of schools on a 
monthlv basis. Specifically, the dashboard reports on: 

o Student achievement: Academic Pe1formance Index, course grades, 
behavior, and internal benchmark scores; 

o Affiliation: results on the staff, parent, and student surveys, teacher 
retent ion; and 

o Financial: actual versus budget and forecast; average dailv attendance. 

Reporting and Accountability 

If Aspire does not test Ci.e., STAR) with the District, Aspire herebv grants authoritv to 
the State of California to provide a copv of all test results directlv to the District as well 
as the School. 

Test results for the prior vear, if not provided directlv to the District bv the State, will be 
provided bv the School to the District no later than September 1 of each vear. 

External Reporting 

Aspire will maintain sufficient staff and svstems including technologv, required to 
ensure timely reporting necessary to complv \oVith the law and to meet all reasonable 
inquiries from District and other authorized reporting agencies. 
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t,f~ ... s~s~e~s~s~mm;e;,tn!:!t;;:;~~A~0~d~1!!·fi~ee:~t~i~0!:!n~s~a~n~d~l'A~e~e~0!:!m~m~0~d~a!!t;!i~0:!ln~st_ __________ . ./ 
A-s described itt Section II, the School ·,,ill assure that students 'Nith disabilities either 
under the Individuals .,,ith Disabilities Imprnvcmcnt /.<Ct ("IDEIA") or Scctiott 504 arc 
included in State standardized assessment programs .,,ith appropriate accommodations 
and modificat iotts when necessary and appropriate. These assessments include, but are 
not limited to the Califomia Standards Test and the CAT 6 in accordance ·.vith their IEP 
or Section 504 plan . 
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In addition, to measures of individual student progress towards outcomes, the School 
has school wide goals for its 1'\cadcmic PcFforn1aRec Index (A::.nI) , set by Aspire and 
designed to move each school to an 8 Similar Schools Rnnking '<'t"ithin four years (in 
adrnnce of its first charter renmrnl) . These Aspire defined A:Pl goals are typically higher 
than the state's goal for the schooL Additionally, the School expects to meet Of CJ{cccd 
federnl ,"ttJ.equate Yearly Progress goals. In the long run, the school a ims to have every 
student score Prnficient or Advanced Proficient on the Californ1a StaRdards Test in 
m'ery subject. 

~~!!!!::!!!!libi!!!!!;;!~~!!!!t!!!!!!!!l: _________ ___________ ~ /..- ( Formatted: Font: Georgia jlepePl:ing and ,'\eeeuntabilitv / 
If the School docs not test (i .e., STAR) '<'{ith. the District, the School hereby grants 
authority to the State of California to provide a copy of all test results directly to the 
District as well as the charter sd1001. 

Test results for the prior year, if not provided directly to the District by the State, v.ill be 
prm9 ded by the charter school to the District no later than September 1 of each year. 

Etief"lle:l RepePl:ing 
· The School will maintains sufficient staff and systems including technology, required to 
ensUFc timely mporting necessaE)' to comply vt"ith the law and to meet all reasonable 
inquires from District and other authorized reporting agencies. 

/ ( Formatted: Font: Georgia 

~~~~~~~~~~~~~L---------------------~ / { Ffilm~~:Fo~Gm~ !Jse and RepePl:ing ef Data / 
Data is collected, analyzed, reported and used regularly, at eve£)' grade level and in every 
subject area. 

Students are informed about their assessment results by the teacher and via regular 
progress reports and report cards. JndiYidually and by class, they are engaged in the 
process oflooking at their mrn performance data, setting goals, mmmining outcomes, 
and developing action plans in response to the data. 

Parents are informed about both their individual student's and the School's achievement 
progress. Students and parents will discuss indi1,9dual student achim'ement, progress 
towards graduation, and peFformanee on state assessments under the direction of the 
classroom teacher during Student Led Conferences conducted twice a year. At this tim.e, 
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they also de>.·elop, modify, or review their cll:ild's Pcrsonal:i:z:ed Leaming Plan. At this 
time they find out about the progress of their stt:1dcRt in all at·cns academic, social and 
emotional. They also can ask questions about any of the assessments and their stt1dcnt's 
scoecs. Th0· also receive quarterly staRdards based report cards. 

--+Sec AppcndiJ( Illa for sample standards based report card. 

Parents of English Learners \\ill also receive mandated communications on 
rcclassificatioR per Title III through annual CELDT testing rcst:1lts. Parents of students 
.,,ith IEPs will receive reports according to the plan specified in each IEP. The School 
.,,ill comply with state and federal law regarding rcportiRg rcquirctncRts, including 
pareRts' rights to be updated on their child's IEP at least as frequently as the parcRts of 
non disabled students receive updates on their children's academic prngrcss. ,'\Jl 
disabled students arc entitled to the reports and asscssn'lcnt data described in this 
section which arc prmidcd to all students. 

Educatom citaminc student performance data formally through a process called the 
Cycle of Inquiry (COT), which entails cJcamining pre and post test data with colleagues 
in a structured way, with the olajcctiYc ofrctining classrnom practice in response to data 
and in pursuit of student mastery of staRdards. Educators usually engage in the COi in 
grade level teams, u,sing interim asscssn1cRts arc giYcn C\ICFJ' two to three weeks based 
on tbc standards in the School's pacing chart. Data arc examined in a public way, and 
instructional strategics for re teaching arc idcRtified and implemented. Student 
outcome data also informs professional dC\·clopmcRt plans for iRdividual tcacbcrs, who 
may receive personalized coachiRg or outside trainiRg as appropriate. Staff members 
also receive and anal)'l':C school wide data on student achicrnmcnt during staff meetings, 
and use this data to help monitor and improve the School's education program oYcraY. 

The Principal, collaborating ',\itb teachers, instructioRal coaches, the Advisory School 
Council, and the RBgioRal Vice President (principal's supcnisor), uses the STA .... 1<.. 
assessment results to create annual and targeted plans for increased achi c:rnmcnt. The 
entire School takes ownership for implementing the plan, measuring progress aRd 
ultimately imprming student learning. l'<Ction plans in response to data often include 
school v.i:dc prnfessional dC'\·clopmcnt. In addition, rcst:1lts from benchmark tests for 
ELA and Math arc analyzed by the staff and used to adjust pacing guides, direct re 
teaching, and intervention services for students. 

A-spire's Home Office provides mctcnsiYc data analysis around the California Standards 
Tests, the CELDT, and the CAT6. This analysis informs the School Vt'ith suggested 
students to target, strand weaknesses and strengths, cla1ssroom growth, progress on the 
goals of No Child Left Behind and school \~idc chaYcng~s. The student data is also used 
to inform professional development for the organization1• Every year, ,'\spire's Director 
of EYaluation and Assessment docs an analysis of the weakest strands on the California 
Standards Test for each teacher, grade le,,-cl , school and the ,,.,·hole organization. 
Regional professional dcYclopmcnt is dif'Cctly based on the region's results. 

Aspire ERES Academy Re newal Charte r ( 2014-2019 ) 
Cloarter PetitieA 1\s~ire P~ i3 1 i E ~E i1 eels 

• 

• 

• 



The District may receive formative and summativc data on student achievement 
through School reports and/ or prcsetitations to the Distri ct's Board of Education, in 
accordance v.ith the District's standard process for rC\icwing and C'<'aluating charter 
school performance. At the District's request, the District Superintendent and two (2) 
designees maybe authorized useFS ofAspire's student information system. 

Additionally, the Sehool 1Nill publish student results annually through the School 
Accountability Report Card (SARC), in compliance with the California Constitution, 
California Education Gode, and NCLB criteria. The report includes pertinent facts and 
data about the School and will be made available to the public as required by law. 

~D~i~s~tr~ie~t~\~1~s~it~a~t~i~o~n~1~'I~n~s~p~e~et~i~o~n~~~~~~~~~~~~~~~~~~~~~/ 
The School will comply .,,ith a District requested Yisitation process to enable the District 
to gather information needed to validate the School's performance and compliance '<ltjth 
the terms of this charter. The School agrees to and submits to the right of the District to 
make random visits and inspections m· observations in order to caff'y out its statutorily 
required ovcFSight in accordance with Education Code Section 47607. 

~R~e~s~p~o~n~s~e~to~I~n~q~u~iP~1~· e~s~~~~~~~~~~~~~~~~~~~~~~~~/ 
PuFSuant to Education Code Section 47604.3 the School shall promptly respond to all 
reasonable inquiries including, but not limited to inquiries regarding its financial 
records from the District, the County Office of Education, County Board of Education, 

~ Formatted: Font: Georg ia 

/ [ Formatted: Font: Georgia 

and the State Superintendent of Public Instruction. 
- - ( Formatted: Heading 2 

Aspire ERES AC<Jdemv Renewal Charte r (2 0 l4-2 0 19 ) 
Charter PetitisA P.s~ire P~s l iE SEh ssls 

57 



IV. <!ig•1erA<1RGe UnH;t1.ire Element D: Governance St ructu re of Schoo l 

Governing Lew: The governance structure of the school, including, but not limited to, ·---( Formatted: Indent: Left: O" 

the p rocess to be f ollowed by the school to ensure parental involvement. 

- Califomia Education Code Section 47605(b)(5)(D) ·----{ Formatted: Indent: Left: O" 

Aspire will complv with the District policv related to charter schools to the extent 
it aligns 'Nith and does not exceed the law applicable to charter schools, as it mav be 
changed from time to time as long as the School has been given written notice of the 
policv change. 

Members of Aspire's Governing Board, anv administrators, managers or 
emplovees, and anv other conunittees of the School shall at all times comply with 
federal and state lmvs, nonprofit integritv standards and the District's Charter School 
policies and regulations regarding ethics and conflicts of interest so long as such 
policies and regulations are not in conflict with anvthen-existing applicable statutes 
or regulations applicable to charter schools. 

Aspire will be solelv responsible for the debts and obligations of the School. 

Aspire acknowledges that pursuant to Article XVI section 8.5(e) oft he California 
Constitution, sections 9(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 
35256(c), and 35258 of the Education Code require schools, including Aspire, to provide 
certain information in certain formats in certain ways to the general public and 
specificallv to parents of students at the School and of the District. Aspire further 
acknowledges that it has the obligation to provide all of such information to the District 
that is required bv these referenced authorities in a timelv manner so that the District 
may meet its obligations under those authorities as well. To the extent that there is 
infornrntion that the District has, but that Aspire does not have that Aspire needs in 
order to meet its obligations, the District shall provide the same to Aspire in a reasonablv 
timelv manner upon request. 

AsPIRE PUBLIC SCHOOLS BOARD OF DIRECTORS 

The School is an independent charter school governed bv the Aspire Board of 
Directors. Biographies of the current Aspire Board of Directors are attached in 
Appendix IX. Aspire is a California, nonprofit, public benefit corporation. Proof of 
Aspire's tax exempt status is attached in Appendix X. 

Aspire is governed by the Aspire Public Schools Board of Directors in accordance 
with California's Charter Schools Act and the Nonprofit Public Benefit Corporation Law. 
The School will be governed pursuant to the bvlaws adopted by the i ncorporators, as 
subsequentlv amended pursuant to the amendment process specified in the bvlaws. 
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Copies of the current Aspire Board's articles of incorporation. bv-laws, and conflicts 
code are attached in Appendix XI but not incorporated herein bv reference. 

Aspire is non-sectarian in its programs, admissions policies, emplovment 
practices. and all other operations, shall not charge tuition, and shall not discriminate 
against anv student or emplovee on the basis of race, ethnicitv. national origin, gender, 
gender identitv. gender expression. sexual orientation or disabilitv or anv other 
characteristic described in Education Code Section 220. Aspire complies with all 
applicable federal. state and local laws applicable to its operation. It will retain its own 
legal counsel when necessarv. It will purchase and maintain as necessarv general 
liabilitv. propertv, workers' compensation and unemplovrnent insurance policies. 

The Aspire Board of Directors currentlv consists of a maximum of 11 regular 
members plus one seat for everv sponsoring authoritv. At its option , the District mav 
therefore designate a board designee to sit on the Aspire Board of Directors. The Board 
of Directors is responsible for establishing broad policies that affect all Aspire schools. 
For example, the Board of Directors and its Executive Committee mav set policies 
related to staff hiring. benefits and compensation, conditions for student suspension or 
expulsion. controversial issues that affect more than one school site and teacher, and 
principal and staff compensation criteria. Members of the Board mav also participate in 
raising funds and increasing public awareness of Aspire's work. 

/( Formatted: Font: Georgia 
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The Sehool will be a directly fu11ded indepcndrnt charter school and will be operated b:y 
1'\spire Public Schools, a California Nonprofit Public Benefit Corpomtion, pursuant to 
California law upon approval of this charter. 

The School will opemte autonomously from the District, with the mceeption of the 
supel'visory o\·ersight as required by statute and other contffleted se~·ices as negotiated 
between the District and the School. Pursuant to California Education Code Section 
47604(e), the District shall not be liable for the debts and obligations of the Charter 
School, opernted by a CaliforRia ROA profit benefit corpoffltioR or for claims arising 
from the performance of acts, en·ors, or omissioRs by the School as long as the District 
has complied with all oversight rcspmisibilities required b:r la·N. 

Aspire is Ron sectarian iR its programs, admissions policies, employment practices, and 
all other opcffltions, shall not charge tuition, and shall not discriminate against any 
student or employee OH the basis of the ehamcteristies listed in Section 220 (actual or 
perceived disability, gender, nationality, race or ethnicity, religion, srnrual orientation, or 
any other characteristic that is contained in the definition of hate crimes set forth in 
Section 422.55 of the Penal Code or association with an iHdividual who has any of the 
aforementioned characteristics). 

Aspire complies w:ith all applicable federal, state and local laws applicable to its 
operation and will comply 'i't'ith the District guidelines and requirements for charter 
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sehools. It will retain its own legal eounsel when necessary. It will purehase and 
maintain as ncecssary general liability, property, workers' compensation and 
unemployment insurance polieics. 

-+.Sec the Appcndiecs IVa and IVb for Aspirc's Artielcs of Ineorporation and B34aws. 

A:Spirc and the .Sehool arc governed by the Aspire Board of Dircetors ("Board or Board of 
Direetors"), in aeeordanec with applieablc law and its adopted b)fa'ss, as may be 
subsequently amended pursuant to the amendment process spceificd in the bylmvs 
Vi'hieh shall be consistent with the terms of this eharter. 

All Board meetings shall eomply v.cith the Brown Act. 

The Board abides b)' an adopted eonflicts eodc whieh shall comply with the Politieal 
Reform l.et. The Board eomplics Vi"ith the Political Reform Act and Corporations Code 
Conflicts of Interest rules and any ehartcr sehool spceifie eontlicts of interest 
regulations. N3 required , the Conflicts Gode v.111 be submitted to the GoU:Hty Board of 
.Supervisors for apprnvaL 

-+ .Sec the AppcndiJc IVe for 2'\spirc's Conflict of Interest poliey. 

~~~~~~~~~~~~~~~mL __________________ ~/( Formatted: Font: Georgia ..!Jotu•a of DiPeetoPs MemhePshiu 
The i':opiec Board of Directors eonsists of a tl'lRJOffi:um of 11 regular members plus oB:c 
scat for every sponsoring district. ,'\s proYidcd by Edueation Gode .Scetion 47604(b), the 
District Board of Education shall be entitled to ottc representative on the 2'\spire Board 
of Directors. The Board of Directors meets quarterly. In addition, ,'\spire's Board of 
Directors elects a smaller group of directors to serve as the Board's EJcceutivc 
Committee, 1Nhieh meets monthly. 

-+ .See the Appendix IVd for a list of eurrcnt members of Asp ire's Board of Directors 

~;B~o~a~P~a~D~u~t~i~e~s~~~~~~~~~~~~~~~~~~~~~~~~~~/ 
The Board of Dircetors is responsible for establishing broad polieics and overseeing 
high level decisions that affect all ,'\spire sehools. Those duties ineludc: 
• Defining or refining the organi£ation's mission, values and ' 'ision ; 
• .Setting strategic direction; 
• Adopting policies to cnsurn that Aspire is run effectively, legally, and cthieally; 
• Hiring, firing , overseeing, evaluating, and supporting the GEO; 
• Monitoring the operational budget and finanecs for long term viability; and 
• .Seeing that adequate funds arc secured for the operating and eapital needs of ,'\spire. 

The Board also approves polieics and other documents as required by state or federal 
law, cspceially pertaining to eatcgorieal funds. Members of the Board may also 
partieipatc in raising funds for ,'\spire and inercasing public awareness oL'\spirc's work 
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The Board may initiate and enrry on any program or aeti\i ty or may otherwise act in a 
manner 'Nhich is rwt iR conflict with or iReonsistcnt v.ith or prccffiptcd by· an-y law and 
which are not in conflict \\ith the purposes for which schools are established. 

The Board may CJtceutc any powers delegated by law to it and shall discharge OR)' duty 
imposed bylaw upon it and may delegate to an employee of the School any of those 
duties with the cxecptioH: of budget approYal or revision, approval of the fiscal and 
performance audits, and the adoption of Board policies. The Board howeYer, retains 
ultimate responsibility over the performance of those powers or duties so delegated. 
Such delegation ''ill: 
• Be in vffiting; 
• Specify the entity designated; 
• Describe in specific terms the authority of the Board of Directors being delegated, 

any conditions OR the delegated authority or its citcrcisc and the bcgiAniAg aAd 
ending dates of the delegation ; and 

• Require aH: affirmative Yote of a majority of Board members. 
FAMILY AND COMMUNITY INVOLVEMENT 

Aspire encourages all groups to participate in and share responsibilitv for the 
educational process and educational results, In order to achieve this important end, the 
School plans to share local control ,.,~ th an Advisorv School Council C"ASC"), consisting 
of familv and school representatives. Each school's ASC mav participate in developing 
school policies and share in efforts to engage the support of the communitv. The ASC 
may make recommendations about issues related to the school and participate in 
reviewing familv and community concerns. The ASC will consist of representatives of 
the following parties: the principa l, teachers, and familv members. The principal is 
responsible for communicating all ASC policv recommendations to the Aspire Board of 
Directors. In short, Aspirc's Board of Directors oversees issues related to Aspire schools 
in general, while the ASCs focus on the dav-to-dav concerns of each respective Aspi re 
school. 

ADDITIONAL OPPORTUNITIES FOR FAMILY INVOLVEMENT 

• Families, students and teachers meet at least twice a vear to plan and assess the 
students' learning progress and determine goals 

• Exhibition panels - famili es may sit on panels to judge student 'ivork 

• School and staff evaluations - families fill out a survey each vear evaluating the 
st rengths and weaknesses thev identifv with the program at the School 

• Student-led conferences - students will lead conferences on their work during 
the vear to keep their famili es informed 
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• Volunteer Opportunities - various opportunities will arise fo r families to 
volunteer, such as helping in classrooms, leacling extra-curricular activities, 
assisting in event planning, attending studv trips, and serving on familv 
committees 

• Fundraising - families and community members mav work with the school to 
raise additional resources to support students and the school program 

• Advocacv - families and communitv members communicate the school design 
and outcomes to the public, educators and policv makers and advocate for 
necessarv policies and resources 

• Aspire Board of Directors meetings - families and community members a re 
welcome to the Board meeting. In compliance with the Brown Act , Aspire posts 
the agenda for Aspire Board of Directors meetings at least 72 hours prior to the 
meeting. 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~· /~ Ffilmatted: ~~Gm~~ .z.A-i:tlvisoPV Sebool Cotmeil / 
Aspire mieourages all groups to participate in and share responsibility for the 
educational process and educational results. The School plafls to create an A<lvisory 
School Council ("ASC"), ·shieh will consisting of3 teachers afld 3 parents (represented 
primary, iRtermediate, afld middle grades) , a community mefl1ber, a representative 
from Oaldand Community Organization (OCO), and the School Principal. The School's 
ASC 'Nill participate ifl developing school policies and '<\ill assist iR engaging the 
community. The ASC n1e1ttbers vAll include fiflfrneial as well as academic eJ<pertise. The 
ASC may make recommendations about issues related to the school and participate in 
rc..-iewing parental and con1munity concerns. The principal is responsible for 
communicating all ASC policy recommendations to the 1'\spire Board of Directors. 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~/( Ffilmatt~= ~~Gm~~ l~tltlitional Opportunities for Parent Involvement 
The School recognizes that children learn best when parents are engaged in their 
education. To help pa.rents and guardians become great coaches fur their children, and 
to invite parent participation in all aspects of school life, all ,'\spire schools feature: 
• SPECIAL SATURDAY CLASSES: Scheduled at the beginning of the :rear, these three 

mandatof)· half day sessioA:s allow parents to attend school with their children . 
• Participation in school decision maldnfr 1\spire includes two parent 

represeHtatives on the Adv~SOI)' School CouHeil and parent participation on the 
school's Teacher Hiring Committee. 

• Oppornmities to etJalu.ate the School and its staff: Each spriRg, parents are asked to 
complete a suFc·ey eYaluating the School, the ptiflcipal , aA:d their child's teachers. 
The sun'ey results are re'<iC'Ned by the School staff as well as I\spire's Home Office 
and are a factor in personnel decisions such as merit raises. 

• Regular eomnumieation abo11t shideR:t learRiRg and behavior: parents, studeRts 
and teachers meet at least h'f'iee a year during Student Led Conferences to plan and 
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assess the students' learning prngress and determine goals. In addition, the School 
staff will call parents regularly, both to prnvide positi'<·e reinforeement for aeademie 
gro'1\th and to inform parents •,yhen students make ehoiees that do not match the 
8ehool's behavior and aeadcmie expectations. 

In addition, The ~fohool will eJ€peet families to inYest 25 hours of volunteer service each 
year. The 8ehool '<~~ll also prmide a variety of opportunities to match v.ith different 
skills and interests. ~mmples include helping in elassrnoms, leading mctra euFFicular 
aethities, coaching sports teams, assisting with eYcnt planning, attendirig field trips, 
attending ASC meetings, serving on parent eonunittees, fundraising, and 
COlllfl'iUAieating ·.vith other parents. A committee of parents will track Yolunteer hours 
and help find solutions for families who have difficulty meeting this commitment. 
A DDRESSING FAMILY CONCERNS AND COMPLAINTS 

Aspire is committed to working with families to address farnilv concerns and 
complaints. Families will be encouraged to share their ideas and concerns with the 
School and Aspire throughout the school vear. 

Aspire has established a formal complaint process to address any familv 
complaints about the emplovees or emplovment practices of the organization. Aspire 
has issued a Uniform Complaint Procedure Policy and a Community Complaint Form. 
The revised Uniform Complaint Policvthat was approved bvthe Board on September 4, 
2013 can be found in Appendix XII. Finallv. Aspire is committed to providing a safe. 
discrimination -free and harassment-free education to its students. To help achieve this 
important end. Aspire has established a formal Discrimination/Harassment Policv and 
Complaint Procedure. attached in Appendix XIII. 

Aspire will establish complaint procedures that address both complaints 
alleging discrimination or violations of law and complaints regard ing other areas. 
Aspire will not, at anv time, refer complaints to the District. 

The complaint procedures will include the clear information with respect to the 
response timeline of the school, whether the school's response will be in writing, the 
partv identified to respond to complaints, the partv identified and charged \Vith 
making final decisions regarding complaints, and whether the final decision ·will be 
issued in writing. The complaint procedures will be clearlv articulated in the school's 
student and familv handbook or distributed widelv. 

Aspire will designate at least one emplovee to coordinate its efforts to complv 
with and carrv out its responsibilities under Title IX of the Education Amendments of 
1972 (Title IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504) 
including any investigation of anv complaint filed with Aspire alleging its 
noncompliance with these laws or alleging anv actions which would be prohibited bv 
these laws. Aspire will notifv all its students and emplovees of the name. office 
address. and telephone number of the designated em plovee or emplovees. 

Aspire will adopt and publish grievance procedures providing for prompt and 
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equitable resolution of student and emplovee complaints alleging anv action, which 
would be prohibited bv Title IX, or Section 504. 

Aspire wi.11 implement specific and continuing steps to notify applicants for 
admission and employment, students and parents of elementary and secondarv school 
students, emplovees, sources of referral of applicants for admission and emplovment , 
and all unions or professional organizations holding collective bargaining or professional 
agreements with the recipient, that it does not discriminate on the basis of sex or mental 
or phvsical disabilitv in the educational program or activitv which it operates, and that it 
is required by Title IX and Section 504 not to discriminate in such a manner. 

Formatted: Default, Tab stops: 0.5'', Left + 
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Principal at any time. Jf thc Principal is unable to resolve a parent's concern, parents 
arc able to contact the principal's superYisor, ,'\spire's Regional Vice President. 
Alternatively, Aspire has established a formal complaint process to address any 
community concerns that are not reso!Ycd through informal conversations. 

The School will establish cmnplaint procedures that address both complaints alleging 
discrimination or violations of law and complaints regarding other areas. T!oic School 
wiR not, at any time, refer complaints to t!oic District. 

The complaint procedures will include the clear information with respect to the 
response timcline of the school, whether the school's response will be in writing, the 
paf'ty identified to respond to complaints, the party identified and charged with making 
final decisions regarding complaints, and whether the final decision will be issued in 
writing. The procedures will also identify an ombudspcrson fur situations in which the 
school leader is the subject of the complaint. The complaint proccdm·es v.911 be clearly 
articulated in the school's student and family handbook or distributed widely. 

The School will designate at least one employee to coordinate its efforts to comply ·.~9th 
and earFy out its responsibilities under Title TX of the Edueffiion AmcAdmcnts of 1972 
(Title IX) and Section 504 of the Rehabilitation Act of 19'73 (Section 504) including any 
investigation of any complaint filed with The School alleging its noncompliance w:ith 
these laws or alleging any actions which ·.vould be prnlTibited by these laws. The School 
\\ill notify all its students and employees of the name, office address, and telephone 
number of the desig11atcd employee OP emplo:v'Ces. 

The School ',,ill adopt and publish gric\Hnec procedures pro·.i:iding for prompt and 
equitable fCsolution of student and mnployee complaints alleging any action, which 
would be prolTibited by Title IX, or Section 504. 

The School 1.vill implement specific and continuiAg steps to 1-1otify applicants fur 
adnTission and employment, students and parents of clcn1en.tary and sccondaf)· school 
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students, employees, sources ofreferral ofapplieants for admission and employment, 
and all unions or professional orgaRinations holdin:g eolleeti..-e bRrgain:ing or 
prnfessional agreements with the recipient, that it does not discriminate on the basis of 
seit or mental or ph;·sienl diSRbilit;· in the cdueation:RI prngram or Retivity ·,yhich it 
operates, and that it is required by Title TX and Section 504 not to discriminate in such a 
manner . 

..+See AppendiJE IVe for /\spire's Community Complaint Form. 

The School will comply with the District policy related to charter schools to the ffictent it 
aligns \\ith and docs not C){eccd the IRw Rpplieablc to ehartcr sehools, RS it may be 
ehangcd from time to time as long as the ehmtcr sehool has been given: written notiee of 
the poliey change. 

The Sehool, in aeeordanee with Education Gode Section 47604.3, shall promptly 
respond to all reasmrnblc iRquirics, ineludfr1g but not limited to, inquiries regarding 
financiRl reeords, frmtt the District end shall consult with the District regaf'ding any 
inquiries. The School aelmowledges that it is subject to audit by OUSD; if OUSD seeks 
an audit of The School, it shall assume all costs ofsueh audit. 

Members of The 8elwol's Governing BoRrd, any administrators, managers or cmplo;·ccs, 
and any other committees of the School shall comply with federal and state laws, 
nonprofit integrity standards and OUS D's Ghartef' School policies and regulations 
regarding ethics and conflicts of interest to the extent such policies Rnd regulations align 
with and do not mcceed the requirements oflaw applieable to charter schools. 

The School and/ or its non profit corporation will be solely responsible for the debts and 
obligations of the chruter school. 
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The School is committed to attracting, selecting, dm,,eloping, inspiring, and FewaFding 
the best edueatoFS and education pFofessionals to seFVe ouF students. 

Quali.fieetions of 8 ehool Emaloyees 
Go"&en1ing Law: The qualifications to be met by individuals to be employed by the 
school. 
- California Educat ion Code Section 47605(b)(5)(E) 

Aspire will recruit professional. effective, and qualified personnel to serve in 
administrative, instructional, instructional support, and non-instructional support 
capacit ies. Aspire believes that all of its emplovees plav a kev role in creating a 
successful learning environment and will recruit qualified emplovees throughout the 
organization. Aspire recognizes that emplovment is voluntary, and the Aspire Board of 
Directors shall not require anv emplovee to be emploved at an Aspire school. The 
School will conduct background checks on emplovee candidates to provide for the 
health and safetv of the School's facu ltv, staff, and pupils and the academic success of 
the pupils. Aspire's Human Resources department, along '>vith the Chief Academic 
Officer, shall monitor compl iance with this policv. Emplovees will meet specific 
qualifications for emplovment as outlined in their job descriptions. Teachers at each 
school will meet all requirements for emplovment set forth in applicable provisions of 
law, including credential requirements outlined in Section 47605(1) of Charter Schools 
Act and the Elementarv and Secondarv Education Act. As provided in the Charter 
Schools Act, the School mav choose not to require credentials for teachers in noncore. 
noncollege-prep courses (e.g. music, phvsical education. various electives, etc.) . The 
educational and skill level qualifications and job descriptions of teachers to be emploved 
in the School shall meet the educational goals as outlined in this charter. 

Ov~Ptlll 

The School will recruit prnfessional, effecti\'C, and qualified peFsonnel to SCIYe in 
administrative, instructional, instFuctional support, and non instrnctional support 
capacities. All prospective employees aFe requfred to successfully complete a DOJ 
fingerprinting baekgrnund cheek, TB test, and reference cheeks, to ensure the health 
and safety of the School's faculty, staff, and pupils. Tn addition, prospeet iYe employees 
are carefully screened to ensure they have the qualifications for employment as outlined 
in their job descriptions. 

Specificall)·, the School's key staff membeFS (Principal, Office Manager, and Teachers) 
will meet the follO'wing qualifications: 
PRINCIPAL QUALIFICATIONS 

The School's Principal \Vill be the instructional leader at the School and will be 
responsible for helping the School and students achieve the outcomes outlined in this 
charter petition. A biographv of the School's Principal is attached in Appendix XIV. The 
Principal will have the following qualifications: 
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Required knowledge. skills. and abilities: 
• Superb communication and communitv-building skills 

Deep knowledge of curriculum development and elementarv program 
design 

• A record of success in developing teachers 
Entrepreneurial passion 

Required educational level: 
Bachelors degree 
Masters or Ph.D. in Education prefeLTed 

Required experience: 
• 7 plus vears teaching and administrative experience 

3 plus vears working with urban students as a full -time teacher preferred 
• Experience in performance assessment 

ftineipal Qualifieations 
The School's Principal is the instructional leader at the School, with respm1sibility fey 

ensuring the School and its students achieve the outcomes outlined in this charter 
petition .*" The Principal will have the following qualificati ons: 
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• Demonstmted commitment to students and learning 
• Demonstrated knowledge of curriculum, instruction, and assessment 
• A record of success dm'eloping teachers 
• Eacccllent cmHmunieutioH, presentation and interpersonal skiHs 
• ~cccllent organization, time management and follow up sldlls; demonstrated ability 

to successfully handle multiple actiYiti es eoncurrently 
• Strong community building skills 
• EntrcpreneUFial passion 
• Fluency in Spanish is highly desirable 
• Dct'ftonstmtcd profit/ loss responsibility 

~;R_lE_C_O_l\_'1.,...M_E_l>~t_D_E_D~E_D~U~C~,t..._T~I~O_i>~i1_\L--,----LE"""". """"'_l_EL~: ___________________ _...-----( Formatted: Font: Georgia 

Masters in education is highly desirable 

REQUIIlED EXPERIENCE: ------( Formatted : Font: Georgia 
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5 plus yeaFs teaching and/ of administmtivc experi ence 

--+See AppendiJc Va for a description of the Principal 8eareh Prncess 

"'Tile 8ellool priReipa l reports to !..spire's HayArea Viee PFesident (s imila r to a R Areo 8Hperin teRdoRt). 
Tile Regio 11 a l VP in tH rn repo rtR to Aspire's Cllief l:\xee11 ti,'e Offiee r, wile repo rts to AspiFe's Boa rd of 
Direetors. i.' lle principa l also works closely witll the sellool's Ach isory Scllool Ccrn neil, wlliell llaG SR 
ad,·iso ry role not tl sHper'•iso ry 0 11 e. See seelioR IV CoYerRtlRee fo r rnore iR f<l nRation on tho roles and 
responsibilities of tile Board a nd tile sehool's Adviso ry 8ellool CoHn eil. 
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OFFICE MANAGER QUALIFICATIONS 

The Office Managers are responsible for overall front office activities, will report 
to the Principal, and will work with students, parents, and outside parties. The Office 
Manager will have the following qualifications: 

Required knowledge . skill.s. and abilities: 

Strong organizational, time management, and multi-tasking skills 
Strong interpersonal and communication skills 
Expedience in office management capacitv 
Abilitv to work independent Iv as well as with a team 

Required educational level: 
A.A. degree o'r equivalent work experience 

Required experience: 
• 4 plus vears in fast-paced administrative support position 
• Experience in school front office preferable 
• Proficiencv with Microsoft Office . 

s,O~ffi~e~e~l\~ll!:JR~ll~RJS;g~e!:P~O~u~al~i~fi~e~at;!ti~· O~l!!l~S _________________ ~/· 
The Sehool's Offiee Manager will be responsible for oYerall front offiee aetiYities, will 
report to the Prineipal, and wrn work with students, parents, and outside parties. The 
Office Manager will have the following qualifieations: 
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• Strong opganiz;ational, ti me management, m1d multi tasking skills 
• Strong interpersonal and eommunieation skills 
• Fluency with office technology, including Microsoft Office applientions 
• Expedience in: office management 
• Ability to work independently as ·,•,.ell as with a team 
• Fluency in 8pa11ish is required 

,REQUIRED EDUCATIONAL LEVEL: 
l .. A. degreeorequlVflTCrlt work mcperienee 

\ 
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• Experience i11 seh:eol front office preferable I 
T EACHER QUALIFICATIONS 
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Criteria for the selection of teachers are adapted from the five standards used for 
certification from the National Board for Professional Tead1ing Standards. During the 
hiring process, candidates are evaluated using these standards: 

1. Committed to students and learning 
2. Knowledgeable about their subject matter 
3. Skilled in management of learning 
4. Reflective in their practice 
5. Communitv-oriented 

Jn addition, teachers of core, college preparatorv courses at each Aspire school 
will be required to hold a California Commission on Teacher Credentialing (CCTC) 
certificate, permit, or other document equivalent to that which a teacher in other public 
schools would be required to hold. Teachers who are hired to teach a specific subject 
(e.g. math) will be required to hold a subject-specific credential or permit from the 
CCTC. In accordance with Education Code Section 47605(]), flexibilitv shall be given 
with regard to noncore, noncollege preparatorv courses. 

Additionallv. teachers shall meet all applicable highly qualified requirements under the 
Elernentarv and Secondarv Education Act. 

~~Oualitieat.!!!_n_~_ 
Edueators at the Sehool will meet all requirements for employment set forth in 
applienble pl'Ovisions of law, including Edueation Code Seetion 47605(1) and the 
applieable highly qualified requirements of NCLB. As provided in Edueation Code 
Section 47605(1), the School maintains flexibility with regard to credentials for teachers 
in non eore, non college preparatory courses (e.g. music, physieal edueation, certain 
electives, etc.) . The qualifieations of teachers to be employed in the School will be 
designed to ensure students meet the edueational goals outlined in this el1arter petition. 
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• Knowledge of child cognitive development and different learning styles 
• Deep knowledge of subjeet matter, including California State Standards and subjeet 

speeifie frnmevt'Drks 
• Knowledge of assessments 
• Ability and willingness to implement 1'\£pire Instruetional Guidelines 
• Ability to analyze and use qualitative and quantitative student aeademie 

performance data to guide classroom practice 
• r"..bility and vt'illingness to refleet and improYe 
• Fluency itt Spanish is highly desifflble 
• Demonstrated interest in and ability to eollaborate with eolleagues, parents and 

community 

M!_~IMUM EDUGATION~EV_EL_: ________ _ 
• Bachelor degree 
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CERTIFICATION 
• Teachers of core courses at the School will be required: to hold: a California 

Commission on Teacher Cred:entialing eertifieate, permit, or other document 
equivalent to that ·shieh a teacher in other public schools would be required to hold. 

• Teachers who are hirnd to teach a specific subject (e.g. math) will be requjred to hold 
a subject specific credential or permit from the California Commission on Teacher 
Credentialing. 

~;B_J'_tP_E_Rl __ E_J>_W_E_ R_lE_C_O_ l\_fl'_t'l_E_J>_W_ E_D_; ______________ --,----________ .__..-/( Formatted : Font: Georgia 

• 11 year working with students as a teacher, teacher intern, or teaching assistant 
preferred: 

TEACHER HIRING 

As a public charter school organization with a clcarlv defined focus, Aspire tends 
to attract educators interested in working in more accountable, innovative, collaborative 
environments-teachers and principals who are themselves educational entrepreneurs. 
A rigorous and sound process for selecting from the pool of teacher candidates is 
essential. Aspire's multiple-stage approach includes: a resume screen; interview with a 
site hiring committee (discussed below); demonstration lesson with students; and 
reference checks. 

The Principal will be in charge of making School hiring decisions and mav have 
the opportunitv to work with other staff and commw1itv members in making these 
decisions. The School mav utilize a hiring team that includes some or all of the 
following individuals: 

Principal: Chairs the hiring committee and makes all final decisions on hiring 
for the School. 

Office Manager: Helps organize the process and paper t rail, including: 
scheduling candidates for interviews and demonstration lessons; collecting 
score sheets; coordinating with current staff or participating students for 
demonstration lessons; and sending declined cand idates' paperwork to 
Aspire's Home Office. 

Teachers: Activelv participate in evaluating candidates through interview and 
demonstration lesson observation. 

--

process, observe demonstration lessons and provide input. 
Parents: Actively participate in evaluating candidates through the interview \ 

!eaeheF Hiring 
The Sehool ·,yil:l use a rigorous multiple stage approach to selection that includes: a 
resume screen; inteniew(s) ; v.-riting saniple; demonstration lesson with students; and 
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Fefcrenee eheeks. Criteria for selection aFe based on those used by the ·National Board 
for Profcssimrnl Teaching Standards: 
• Committed to students and learning 
• Knowledgeable about their subjeet matter 
• Skilled in management oflearning 
• RefleetiYe in their practice 
• Community oriented 

The School's principal is responsible for making hiring decisions, and receives input 
from a site Teacher IIiriRg Committee at all stages iR the selection process. The Hiring 
Committee may include: 
• OFFICE MA::..'tAGER: Helps oFganize the prneess and papeF trail, including: 

scheduling ca:ndidates foF inteFYiffi'i'S and de1twnstration lessofls; eolleeting seore 
sheets; cooFdinating 1.vith eurrent staff or participating students foF demonstrntion 
lessons; and sending decline candidates' papC£woFk to ,\spire. 

• TEACHERS: Conduct intervim•,'(s) and observe demonstration lesson obseFYation. 
Lead Teachers may participate in all candidate interviews; other teachcFs may 
prO\ide input only on candidates in their grade level. 

• PARENTS: Conduet intef\iew(s) and obscn·e demonstration lessons. 

PROFESSIONAL DEVELOPMENT 

Once teachers arc hired, Aspire invests in their continued professional 
development. Teachers new to Aspire paiiicipatc in 1 week of training and four follow­
up trainings to become fluent in the Aspire education program; Aspire culture, litcracv 
instruction, math instruction. rigorous intcrdisciplinarv instruction, parent engagement 
and time with other team members examining student data. Each subject training 
includes professional development about assessing student achievement, classroom 
management and differentiating instruction. 

In addition, Aspire conducts several school-vear workshops in specific areas. The 
School Principal, in his/ her capacitv as instructional leader. provides on-site coaching. 
Teachers are organized into teams, led bv an experienced "lead teacher" who has the 
skills to mentor other-s. Teachers are then able to collaborate and support each other to 
reach the Schools' and individual students' learning goals. Aspire also has instructional 
coaches who provide additional support, provide one-on-one consultation. and conduct 
experience-based group sessions (e.g. New Teacher Support Program), Teachers are 
observed a minimum of four times a year bv their School Principal or a designce 
according to the Aspire l nstructional Rubric which is based on the Danielson 
framework. 13 A copv of Aspirc's Evaluation Tool is attached in Appendix XV. 

•:l The Framework (01· Teachinq created by Charlotte Danielson. is a comprehensive and coherent framework that identifies those 
aspects of a teacher's responsibi lities that have been documented through empirical studies and theoretical research as promoting 
im proved student learning. The Framework for Teaching is a validated instrument: that is studies have shown that teachers who 
receive higher rati ngs on their evaluation produce greater gains in student test scores. 
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Aspire is committed to the professional development of all of its team members. Once 
teachers aFc hired, 1'\spirc i1wests iR their coRtiRucd prnfcssional dcYclopmcnt. 
Teachers new to J\5pire participate in 1 2 weeks of summer traiRing to build classroom 
management skills, increase their capacity to plan meaningful and engaging lessoRs, 
and practice specific lRstruetioRal Guidelines that aFe core to the A5pirc education 
progFam, and then receive on going coaching support from a variety of iRdividuals to 
reiRforcc and deepen their tn1ining. The School PFincipal , in his/ her capacity as 
instructional leader, provides OR site coaching to all teachers. Teachers arc organized 
into teams, led by an experienced "lead teacher" who has the skills to mentor others. 
TcaeheFS arc given time during the regular school day to collaborate aRd support each 
other to reach the Schools' and indiv:idual studcRts' learning goals, including commm1 
preparatioR time through use of Special Subjects (e.g. m usie, Spanish) and early release 
days. ,'\spire also has instructional coach:cs who travel between school sites to provide 
additional support, give ORO OR ORO CORsultation , and conduct school based 
pmfcssional developmeRt sessions. Instructional coaches also guide CJEpericnced 
educators in their applieatioR for ccrtificatioR from th.c National Board for ProfessioRal 
TcachiRg Standards. In addition, 1'\5pire conducts two rcgiom1l training sessions in 
areas identified as SJ'Stem w=idc ·scalmcsses based on the prior year's STAR results. 

In accordance w=ith Education Code Section 44259.1, which requires that tcnehcrs in the 
state of California cam their Professional Clear Credential through on the job mentoring 
and training, 1'\spire established its ovm California CmmnissioR on Teacher 
CredeRtialing ("CCTC") approved Induction Program to help beginning teael'lOrs with a 
PrelimiRary CredeRtial to earn their Clear Credential. The School's tcacheFS will be 
eligible to participate in this two year program, which provides weekly or bi monthly 
one on one instructional coaching. B:Y the completion of the pmgram, educators will 
have completed a portfolio showing evidence of their professional learning in each of the 
si1c Induction standards in the California Standards for the Teaching Profession 
("CSTP") frammvork. 

Other site team members are provided periodic formal and topical training sessions as 
well as real time day to day coaching by functional experts in a variety of areas. In 
addition, all team members are encouraged to pursue mcternal professional 
development opportunities in the form of workshops or additional certification. 1'\spire 
may cover the cost of this professional development, or may proYidc financial assistance 
as part of the benefits package. Varied, accelerated career traelts create further 
opportunities for professional grmvth. 

1\5 a rapidly grow:ing organization, 1'\5pire can pro,ide a fast career path for individuals 
w:ith aspirations for professional ad..-aneement. Expanded leadership responsibilities for 
educators can be either in or outside the classroom, including lead teacher, model 
teacher, coach/trainer, curriculum specialist, dean of students, and other roles. 
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Element F: Health and Safety Procedures 

The procedures that the school will follow to ensure the health and safetu ofpupils and 
staff These procedures shall include the requirement that each emplouee of the school 
fumish the school with a criminal record swnmaru as described in Section 44237. 

- California Education Code Section 4 z605Cb ) (s) (F) 

In order to provide safetv for all students and staff. Aspire has adopted and 
implemented full health and safetv procedures and risk management policies at each 
school site in consultation with its insurance carriers and risk management experts. 
Aspire's Health and Safetv Plan is attached in Appendix XVl. 

PROCEDURES FOR BACKGROUND CHECKS 

Emplovees and contractors of Aspire Publ ic Schools will be required to submit to 
a cri minal background check and to furnish a criminal record summarv as required bv 
Education Code Sections 44237 and 45125.1. New emplovees not possessing a valid 
California Teaching Credential must submit two sets of fingerprints to the California 
Depattment of Justice for the purpose of obtaining a c1iminal record summarv. Aspire's 
Human Resources department, along with the Chief Academic Officer, shall monitor 
compliance with this policy. Volunteers outside of the direct supervision of a 
credentialed emplovee shall be fingerprinted and receive background clearance prior to 
volunteering without the direct supervision of a credentialed emplovee. 

ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS 

All non-certificated and certificated staff will be mandated child abuse reporters 
and will follow all applicable reporting laws. 

TUBERCULOSIS TESTING 

Facultv and staff will be tested for tuberculosis prior to commencing emplovment 
and \Norking with students as required by Education Code Section 49406. 

IMMUNIZATIONS 

All students enrolled and staff will be required to provide records documenting 
immunizations as is required at public schools pursuant to Health and Safety Code 
Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-
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6075. All 7th grade students must be immw1ized with a pertussis (whooping cough) 
vaccine booster. 

MEDICATION IN SCHOOL 

The School will adhere to Education Code Section 49423 regarding 
administration of medication in school and will abide bv all guidance as issued bv the 
California Department of Education and applicable law. 

VISION, HEARING, AND SCOLIOSIS 

Aspire will adhere to Education Code Section 49450, et seq., regarding vision. 
hearing, and scoliosis screening as applicable to the grade levels served bv the School. 

DIABETES 

The School will provide an information sheet regarding type 2 diabetes to the parent 
or guardian of incoming 7' 11 grade students, pursuant to Education Code Section 
49452.z. The information sheet shall include, but shall not be limited to, all of the 
following: 

1. A description of type 2 diabetes. 

2. A description of the risk factors and warning signs associated with type 2 

diabetes. 

3. A recommendation that students displaving or possiblv suffering from risk 
factors or warning signs associated with type 2 diabetes should be screened for 
tvpe 2 diabetes. 

4. A description of treatments and prevention of methods of tvpe 2 diabetes. 

5. A description of the different tvpes of diabetes screening tests ava ilable. 

EMERGENCY PREPAREDNESS 

The School shall adhere to Emergency Preparedness Procedures drafted 
specificallv to the needs of the school. These procedures shall include, but not be 
limited to the following responses: fire, flood, earthquake, terrorist threats, and hostage 
situations. If assuming a facilitv that was previously used as a school site, anv existing 
emergencv preparedness plan for the school site mav be used as a starting basis for 
updating the procedures for the School. The School's Emergencv Preparedness Plan can 
be found in Appendix XVla. 
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BLOOD BORNE PATHOGENS 

The School shall meet state and federal standards for dealing with blood borne 
pathogens and other potentially infectious materials in the work place. Whenever 
exposed to blood or other bodilv fluids through injurv or accident, staff and students 
shall follow the latest medical protocol for disinfecting procedures. 

DRUG FREE/ALCOHOL FREE/SMOKE FREE ENVIRONMENT 

The School shall function as a drug, alcohol and tobacco free w-orkplace. 

AsBESTOS 

The School shall occupv facilities that complv with the Asbestos requirement as 
cited in the Asbestos Hazard Emergencv Response Act CABERA), 40CFR part 763. 
AHERA requires that any building leased or acquired that is to be used as a school or 
administrative building shall maintain an asbestos management plan. 

FACILITY SAFETY 

The School shall complv with Education Code Section 47610 bv either utilizing 
facilities that are compliant with the Field Act or facilities that are compliant with the 
California Building Standards Code. The School agrees to test sprinkler svstems, fire 
extinguishers, and fire alarms annually at its facilities to ensure that thev are maintained 
in an operable condition at all times. The School shall conduct fire drills as required 
under Education Code Section 32001. 

COMPREHENSIVE SEXUAL HARASSMENT POLICIES AND PROCEDURES 

Aspi re is committed to providing a school that is free from sexual harassment, as 
well as anv harassment based upon such factors as race, religion, creed, color, national 
origin, ancestry, age, medical condition, marital status, sexual orientation, or disabilitv. 
Aspire has developed a comprehensive policv to prevent and immediatelv remediate anv 
concerns about sexual discrimination or harassment at the school (including emplovee 
to emplovee, employee to student, and student to emplovee misconduct). 
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~Sttttteff~E~-~;e~l~u~e~ti~e~nL_~~~~~~~~~~~~~~~~~~~~~~,/ 
A-spire is committed to both increasing the academic performance of California's diYcrsc 
students and dc\'eloping cffcctiYc cdueators. A-s a result, Aspirc's practices related to 
pc1forrnancc management arc a combination and balance ofaecol:H'ltability and support. 
Performance mEpectations and revie·...-s should be discussed periodically during the year. 
Performance reviews may be formal or informal, and verbal or written . EJEamples of 

/ ( Formatted: Font: Georgia 

such ongoing rm'ie'...- can include walkthroughs at school sites, peer review, lessott 
observatiotts attd/or 360 degree feedback Educators generally receive formal writtett 
pmformanee evaluations once every year. The formal mHluation is based on planned 
and unrnEpected classroom observations, student growth data, self ernluation, parent 
feedback via a survey, and student feedback via a surrny. Office manager evaluation is 
based on principal obserrntion, self eYaluation and input from ;\spire Home Office staff. 
Principal ernluation is based on school aeademie growth, self evaluation , and smYey 
results from parents, students and staff. 

~ See AppendiJc Vb Vd for Edueator E>.·aluation Rubric, Principal Evaluation Rubric 
and Office Manager Evaluation R1:1brie 

~.C~e~IH!!llP~e~n~s~e~ti~e~n;t_~~~~~~~~~~~~~~~~~~~~~~~~/ 
A-spire provides edueators and other staff with a base salary that is competitive with 
local school districts, based on CJ<perienee and expertise. Pay increases arc 1wt based on 
a step and column schedule, but instead based on multiple measures of performance, 
including student gl:'owth, parent/ student satisfaction, and principal evaluation. 
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RetireIHent Ben efits / ~~~ .............................. ~~~~~~~~~~~~~~~~~~/ 
Go1:Jcmi11g Law: The maRRCr by which staff members of tJw charter schools will be 
covered by the State Teachers' Retirement System, the P1:1:blic Employees' 
Retiremm'lt System, or federa l social securihj. 

California Edttcation Code Scch·on 
47605(b)(5)(K) 

All employees of the School who qualify for membership in STRS (including teachers 
and other qualified eertifiented employees) or PERS (including the Office Manager and 
other qualified non certified staff) shall be eoYeFed under the appropriate system. 
Employees will contribute at the rate established by STRS or PERS. 1'\spire's Home 
Office will work wlth the District or County Office of Eduention pursuant to Edueation 
Code Section 476-a.3 to ensure that appropriate arrangements for the coverage have 
been made. ,'\II employees who are not members of 8TRS must contribute to the federal 
social seeuFity system. Aspire ·...-ill make all employer contributions as required by 
8TR8, PERS and the federal social security. 1\spire v1iU also make contributions for 
worlcers' compensation insurance, Ufiemployment insurance and any other payrn11 
obligations of an employer. 
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In addition, all Aspire employees arc also eligible to contribute to an optional 403(b) 
~ 

~.B~llt~B~l~o~y~e~e~R~e~p~P~e~s~e~a~t~a~ti~·~o~nt___~~~~~~~~~~~~~~~~~~~~ 
Go'l:Jem:ing Ltzl:l:J: A declaration ~&hether· 01· not the charter school shall be deemed 
the exelusi'l:Je pHblie school employer of the empk>yees of the charter sehoulfor the 
purposes of the Educational Enzployment Relations Act (Chapter 101 (commencing 
with Section 3540) ofDi'l:Jision 4 of Title 4 of Title 1 of the Go1:Jemment Gode. 

CalU-Omia Editootion Gode Section 
4'1605(b)(5)(0) 

For the purposes of the Educational Employment Rdations ,'\et, Aspire Public Schools is 
deemed the C)(elusiYe public school employer of the employees of the School. 
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GotJemi1tg Law: A description of the rif}hts ~lany mnploycc ofthc school district 
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upon lca'l:Jing the employment of the school district to work in a cl-i:arter school, and 
of(:lll!J rights ofretit1'lt to the school district Ctftc1· employment at a charta school. 

Gtzlifontia Education Gode Section 
4T6oS(b)(5)(M) 

Employees of the Distriet •who choose to leave the employment of the Distriet to work at 
the School •,·,~II have no auton1atie rights of return to the District after eR1ployment by 
the School, unless speeifieally granted by the District thrnugh a leave of absence or other 
agreement in accordance with applicable Distriet Board Policy and/ or eoHceti,·c 
bargaining agrnements. 

A:ll employees oftfie School will be considered the m<elusiYc employees of the School and 
not the District unless otherwise mutually agreed in w:riting. Sick leave or years of 
scf\ice credit at the Distriet or any other school distriet may be tra11sfcrred to the School 
for the purposes of STRS or PERS. 

Employment by the Charter School pro\idcs no rights of employment at any other 
entity, including any rights in the case ofelosU:Fe of the Charter School. 

Health am:J. Safetv PPoeeduPes 
Go1:Jen1ing Law: The proeed1:t1·es that the school will follow to ensnre the health and 
safety ofjmpils and sffijf These proecdw·es shall include the requirement that eacJ~ 
employee of the sehoolfurnish the school with a et·iminal Pcem'fi stffflffltzt'!J as 
desm·ibed in Section £23'1· 

California Education Gode Section 
47605(b)(5)(F) 
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In order to pro~·ide safety for all students and staff members, all ,'\spire schools 
implement appropriate and comprehensive health and safety procedures and risk 
management policies, designed in consultation with Aspire's insurance &'1rriers and risk 
management experts. 

The follov.fog is a summary of the health and safety policies of the School: 

;PROCEDURES FOR BACKGROUND CHECKS ---------( Formatted: Font: Georgia 

Employees and contractors of the School will be required to submit to a criminal 
background cheek and furnish a criminal record summary as required by Education 
Code 44237 and 45125.1. Ncvr emplo,yees not possessing a valid California Teaching 
Credential must submjt two sets of fingerprints to the California Department of Justice 
for the purpose of obtaining a criminal record summary. The Principal attd 1'\spirc 
Human RcsoUf'ccs department shall monitor compliance with this policy. IndiYiduals 
who will Yolunteer at the School outside of the direct supervision of a credentialed 
employee shall be fingerprinted and receive background clearance prior to Yoluntccring. 

;RoLE OF S TAFF AB MANDATED CHILD ABUSE REPORTERS ____-{ Formatted: Font: Georg ia 

All non eertifi&'1ted and certificated staff will be mandated child abuse reporters and will 
follow all applicable reporting laws and the same policies and procedures used by the 
District . . 

TB TESTING .------{ Formatted : Font: Georgia 
~~~~-~~~--~~-~-~~-~-----~--~----~--

A:! I School staff will be tested for tuberculosis prior to commencing employment and 
working with students as required by Education Code Section 49406 . 

._J~M~l1'--f'R-'U_..,l'~H'-Z_!_tT_J_O_l'~JS~~~-~~~--~~--~~--~~----------------( Formatted: Font: Georgia 
All students eR:Folled attd staff will be required to proYide records documenting 
immuni :mtions as is required at public schools pursuant to Health and Safety Code 
Sections Section 120325 120375, and Title 17, California Code of Regulations Section 
6000 6075. 

}\llEDICATION IN SCHOOL ----~( Formatted: Font: Georgia 
"--o--~-~~~~--~~~--~--~-----~-~-----~--

T he School \\ill adhere to Education Code Section 49423 regarding administration of 
medication in school. 

VISION, HEARING, SCOUOSIS 
Students will be screened for vision, hmring and scoliosis. The School ·Nill adhere to 
Education Code Section 49450 , et seq. , as applicable to the grade levels served by the 
School. 

Diabetes 
Beginning in the 2010 11 school year, the Charter School will provide an information 
sheet regarding type 2 diabetes to the parent OF guardian of incoming J4' grade students, 
pursuant to Education Code Section 49452.7. The information sheet shall include, but 
shall not be limited to, all of the following: 
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• A description of type 2 diabetes. 
• A description of the risk factors ancl warning signs associated: with type 2 

cliabctcs. 
• A recommendation that stuclcnts displaying or possibly suffering from risk 

factors or warning signs associated ·sith type 2 diabetes should be screened for 
type 2 diabetes. 

• A description of treatments and prevention of methods of type 2 diabetes. 
• A cleseription of the different types of diabetes scrceRing tests available. 

;E)MERGENC'i PREPAREDNESS __...-/{ Formatted : Font: Georgia 

The School shall adhem to an Emergency· Preparedness Handbook drafted specifically to 
the Reeds of the school site iR conjunction with lav; enforeemeRt and the Fire Marshall. 
This handbook shall include, but not be limited to the follov.-ing responses: fire, flood, 
earthquake, terrnPist thPeats, ancl hostage situations. If assU:ll1ing a facility that was 
previously used as o school site, any existing emergency· preparedness plan for the 
school site shall be usecl as a starting basis for updating the handbooh for the School. 

BLOOD BORNE PATHOGENS --{ Formatted: Font: Georgia 

The School shall meet state and federal standards for dealing with blood borne 
pathogens and other potentially infectious materials in the work place. The School hos o 
written infectious control plan clcsignccl to protect employees aRd stuclents from 
possible infection due to contact 'Nith blood borne viruses, including human 
immunodeficiency virus ("HIV") and hepatitis B virus ("HBV'). 'rllhcnevcr exposed to 
bloocl or other bodily fluids through injury or occident, staff and students shall follow 
the latest medical protocol for disinfecting procedures. 

,DRUG FREE/ ALCOHOL FREE/ SMOKE FREE EmqRONME!'\T ...... ------! Formatted: Font: Georgia 

The School shall be o drug , alcohol and tobacco free workplace . 

.f'i"<CILITY SAFETY ____......{ Formatted: Font: Georgia 

The School shall comply with Education Code Section 47610 by utilizing facilities that 
are compliant with the Field Acl or facilities that ore compliant with the State Buj]ding 
Code. The School agrees to test sprinlder systems, fire mctinguishers, and fire alarms 
annually at its facilities to ensure that they ore maintained in an operable condition at 
all times. The School shall conduct fire drills at least once a month pursuant to 
Education Code Section 32001. 

Aspire ERES Academv Renewal Cha rte r (20 l4- ~'01q ) 
Clo1ar ter Petitie A As~ire P~sliE gdieels 

79 



\ 
Element G: Means to Achieve Racial/Ethnic Balance 

The means bu which the school will achieve a racial and ethnic balance among its 
pupilc; that is ret1ective of the general population residing within the ten·itorial 
jurisdiction ofthe school district to which the charter petition is submitted. 

- Califomia Education Code Section 4 z605(b) (s) (G) 

Aspire will strive to ensure that the student population of the School will be 
reflective of the general population residing within the territorial jurisdiction of the 
District. Aspire will monitor the racial and ethnic balance among its students on an 
annual basis and vvill engage in a varietv of means and strategies, including monitoring 
and revising its student outreach plan on an annual basis, to trv to achieve a raciallv and 
ethnicallv diverse student population . These strategies v.111 include: 

• Developing an enrollment timeline and process that allows for a broad-based 
recruiting and application process, 

• Engaging in outreach efforts and making presentations via neighborhood groups, 
communitv organizations, churches, other leadership organizations, and local 
preschools, 

• Advertising openings through marketing brochw·es, posting flvers in 
neighborhoods, distributing fl vers at local grocerv stores, and /or TV / radio public 
service annountements targeted towards diverse populations, and when needed, 
in various languages. \ 

Aspire shall not discriminate on the basis of the\ characteristics listed in Section 
220 (actual or perceived disabilitv, gender, gendet identitv, gender expression , 
nationality, race or ethnicitv, religion, sexual orientation, or anv other characteristic that 
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code 
or association with an individual who has anv of the aforementioned characteristics) . 

Aspire ERES Academy Re newal Charte r ('J014-20lgl 
Cearter PetitisA 's~ire P~slic ~Eesels 

80 

• 

• 

• 



COMPREHENSIVE 1A.LWI HARASSME~JT POLICES APfD PR:OCEDURFS .------{ Formatted : Font: Georgia 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-

Th c School is committed to providing a school that is free froffi sexual harnssmcnt, as 
well as any harassment based upon such factors as race, religion, creed, eolm', national 
origin , ancestry, age, ffiedieal condition, marital status, smrnal orientation, or disability. 
The School has dm-doped a comprehensive policy to prevent and immediately 
rcmediate any concerns about smcual discrimination or harassment at the Charter 
School (including employee to employee, employee to student, and student to employee 
misconduct) . Misconduct of this natUFe is rnry serious and ,,.,qn be addFessed in 
accordance with the School's Anti harassment policy. 

The School shall occupy facilities that comply with the Asbestos requirement as cited in 
the Asbestos Hazard Emergency R-OSponse ,\ct (A:HERA), 40CFR part 763. AHERA 
requires that any building leased or acquired that is to be used as a school or 
administrative building shall maintain an asbestos management plan. 

~ See Appendi)c Ve for Comprehensive School Safety Plan 

,Dispate Resoltttion PFoeed:tlf'es 
GotJeT"RITTfj LBtJ:J: The pr•oeed1:1:rcs to be f<JllotJ:Jcd by the charter school m~d the entity 
fjrBntiRfj the c!wrter to rcsolHc dispi1tes rek1tinfj to prol:JisioRs of the charter. 

GalU'omia Education Gode Section 
4'1605(b)(5)(N) 

The staff and Governing Board rncmbcrs of The School agree to attempt to resolve all 
disputes between the District and The School regarcling this charter pursuant to the 
tenns of this section. Both V(ill refrain frotH public con1fficntary regarding any disputes 
until the matter has progressed through the clispute resolution process. 

Any controYersy· or claim arising out of or relating to the charter agreement between the 
District and The School, mceept any controversy· or claim that in any 'Nay related to 
revocation of this charter, shall be handled fif'St through an informal process in 
accordance with the procedures set forth below. 

(1) Any eontrm·ersy· or claim arising out of or relating to the charter agreement, except 
any eontrm·ersy or claim that in any way related to revocation of this charter, must be 
put in w=riting ("Written ~fotification" ) by the party asserting the existence of such 
dispute. The Written Notification must identify the nature of the dispute and all 
supporting facts known to the party giYing the 'Nritten Notification . The VVritten 
Notification may be tendered by personal delivery, by facsimile, or by certified mail. 
The Written Notification shall be deemed received (a) if personally delivered, upon date 
of delivery to the address of the person to reeeiYe such notice if delivered by 5:00 PM or 
othernise on the business day following personal deli,:ery; (b) if by faesimjle, upon 
electronie confirmation of receipt; or (c) if by mail , tvm (2) business days after deposit in 
the U.8. Mail. All \~'Fitten notices shall be addressed as follows : 
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To Charter School, c/o School Pf'incipal 
1936 Courtland Avenue 
Oal<land, CA 94601 

To Coordinator, Office of Charter Schools: Office of Charter Schools 
Oaldand Unified School District 
to25 Second Avenue, Room 206 

Oakland, California 94606 

(2) A w'f'ittefl response ("Written Response") shall be tendered to the party prm·idiAg the 
Written NotificatioA withiA tweAty (20) business da;·s from the date ofreceipt of the 
Written Notification. The Vl ritten Response shall state the responding par't)~s position 
on all issues stated in the Written Notification and set forth all fact which the 
responding party believes suppor1s its position. The Written Response may be tendered 
by personal dclivet)', by facsimile , or by certified H1ail. The WritteA Response shall be 
deemed rccei..-cd (a) if personally delirnrcd, upon date of deliver;· to the address of the 
peFSon to receive such notice ifdeljycred by 5:oop.m., or otheP,.,.isc on the business day 
fellovring personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; 
or (c) if by mail , two (2) business days after deposit in the U.S. Mail. The parties agree 
to schedule a co11fcrence to discuss the claim or coAtro;-ersy ("Issue Conference"). The 
Issue Conference shall take place ','fithin fifteen (15) b1:1siness days from the date the 
Written Response is received by tl:e other party. 

(3) lfthe controversy, claim, or dispute is not resolved by mutual agreement at the Issue 
Co11ference, then either pai1y may request that the matter be resolved by mediation. 
Each party shall bear its own costs and expenses associated with the mediation. The 
mediator's fees and the administrative fees of the mediation shall be shared equally 
among the parties. Mediation proceedings shall commence 'sithin 60 days from the 
date of the Issue Conference. The parties shall mutually agree upon the selection of a 
mediator to resolve the controversy or claim at dispute. If no agreem ent on a mediator 
is reached within 30 days after a request to mediate, the Anwrican Arbitration 
Association ("!n'\:l\") shail select the mediator. 

(4) If the mediation is not successful, the parties agree that each party has exhausted its 
administrative renwdies and shall have any such recourse available by law. 
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>Ji. SH:IEIEPH AEIMl551mJ5, A n:EPJEIAPJEE1 A Prn Sbl5PEPJ5IOPJ / ~Pbll5IOPJ PollEIE5 ELEM ENT H: 

A DMISSION REQUIREMENTS 

~S~tt~u~d~e~n~t~1~~~chH~~is~s~i~e~H~s~P~e~l~i~e~ie~s~a~n~d~PF~~e~e~e~d~lH'~et__~~~~~~~~~~~~ 
CJ.otJeminfj Law: AdmissioR reqliireRwRts, ifaz3plieahle. 

Admission requirements. if applicable. 

Ca:lifornia Eduootion Gode Section 
4'f605(h)(5)(H) 

- California Education Code Section 4z605(b) (s) (H) 

The School will use a vaFiety of strategies to actively recruit a di 1>erse student population 
who understand and value the School's mission and are committed to the School's 
instructional and operational philosophy. 

The Sehool is open to all students. A<lmission to the School shall not be determined 
according to the student's place of residence or that of his m· her parent or guardian, 
with1n the state of California, eiceept as provided below. i\dm1ssion tests will not be 
Fequircd; ho·sC\·er, assessments "'ill be administered to determine individual 
instructional programs once students are adrn::itted. These tests .,.,ill serve as diagnostics 
of students' reading, Vffiting and math skills. 

Aspire will be nonsectarian in its programs, admission policies, and all other 
operations, and will not charge tuition nor discriminate against anv student based upon 
anv of the characteristics listed in Education Code Section 220 (actual or perceived 
disabilitv, gender, nationality. race or ethnicity, religion, sexual orientation, or anv other 
characteristic that is contained in the definition of hate c rimes set forth in Section 
422.55 of the Penal Code or association with an individual who has any of the 
aforementioned characteristics). 

Aspire shall admit all pupils who reside in the State of California who wish to 
attend the School subject to the provisions set forth below. No test or assessment shall 
be administered to students prior to acceptance and enrollment into the school. Aspire 
vvill comply with all laws establishing minimum and maximum age for public school 
attendance in charter schools. 

As part of the Fall Information Update, the School will notifr the District in 
writing of the application deadline and proposed lotterv date. The School vvill ensure 
that all application materials will reference these dates as well as provide complete 
infomrntion regarding application procedures. key dates, and admissions preferences 
and requirements consistent with approved charter .• 

The Aspire application process is comprised of the following: 
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• Completion of a Student Interest Form for each child who is interested in 
attend ing the school 

Applications will be accepted during a publiclv advertised open application 
period each vear for enrollment in the following school vear. Following the open 
enrollment period each vear, applications shall be counted to determine whether anv 
grade level has received more applications than availabilitv. In the event that this 
happens, the School will hold a public random drawing to determine enrollment for the 
impacted grade level, vvi.th the exception of existing students who are guaranteed 
enrollment in the following school vear. Enrollment preferences in the case of a public 
random drawing shall be as follows: 

• All Students cuITently enrolled in the School 
• Children of Aspire Regular, Full-time emplovees 
• Sibli ngs of students alreadv admitted to the School 
• Children of founding families of the School 
• Chi ldren residing '~ith i n the District 
• AU other students who reside in the state of California 

At the conclusion of the public random drawing, all students who were not granted 
admission due to capacity shall be given the opt ion to put their name on a waitlist 
according to their draw in the lotterv. This waitlist will allow students the option of 
enrollment in t he case of an opening during the current school vear. 

In no circumstance will a waitlist carrv over to the following school vear. 

Upon confirmation that a student has secured a spot at the school, parents must submit 
a completed Registration Form. 

PLANNED APPLICATION, PUBLIC RANDOM DRAWING, AND ADMISSION SCHEDULE 

Aspire tvpicallv utilizes the following application, public random drawing, and 
admission schedule. The schedule below mav be abbreviated to ensure all steps are 
follovved within a shorter timeframe if required bv the open ing date of a particular 
Aspire school. 

December - January 

January- March 

March -May 
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Element I: Financial Audit 

not selected in the public random drawing. 
Acceptance letters and registration packets 
distributed to parent and children who 
have been drawn in the public random 
drawing. 

The manner in which ammal. independent, financial audits shall be conducted, which 
shall emplol! general ht accepted accounting principles, and the manner in which audit 
exceptions and deficiencies shall be resolved to the satisfaction of the chartering 
authoT'it1.t. 

- California Education Code Section 4z605(b) (5) (I) 

An annual fiscal audit, required under the Charter Schools Act, will be conducted 
bv an auditor with experience in education finance and will use generallv accepted 
accounting principles. Aspire's Audit Committee, in conjunction with Aspire's Chief 
Financial Officer, is responsible for contracting with the independent auditor, who shall 
be selected from the Certified Public Accountant's Directory published by the State 
Controller's Office. The audit shall be conducted in accordance with Education Code 
Section 476os(m) and the applicable portions of Standards and Procedures for Audits of 
California Kw12 LEAs as published in the California Code of Regulations. Aspire's Chief 
Financial Officer is responsible for overseeing the independent audit. Aspire shall 
transmit a copv of its annual independent financial audit report for the preceding fiscal 
year to the District or designated staff and anv other entities (such as the State Board of 
Education, the California Department of Education, the County Office of Education, or 
anv other agencv as the State Board of Education mav direct) as required by law and bv 
December 15 of each vear. Aspire will resolve audit exceptions and deficiencies, if anv, 
in a timelv fashion. All exceptions and deficiencies and their remedies and will be 
communicated to the District in a timely matter. 

•-- Formatted : Default, Indent: First line: 0.5'', 

Anv disputes regarding the resolution of audit exceptions and deficiencies will be Tab stops: os·, Left+ 1", Left+ 1.5", Left+ 
.c d h d" 1 . . d . I . l 'f l' bl 2", Left + 2.5", Left+ 3", Left + 3.5", Left+ 

re1erre tot e 1spute reso utJon process con tame 111 t 11s c rnrter, or 1 app ica e, 4", Left + 4.5", Left+ 5", Left+ 5.5", Left+ 

referred to the Education Audit Appeal Panel (EAAP) appeal process as required bv 6::, Left + 6.5", Left+ 7", Left+ 7.5", Left+ 

Education Code Section 41344 . The independent financial audit of the School is a ..__a w, WLewft __________ ~ 
public record to be provided to the public upon request. 

Aspire, in accordance v.~th Education Code Section 47604 .3, shall promptlv 
respond to all reasonable inquiries, including but not limited to, inquiries regarding 
financial records, from the District and shall consult with the District regarding any such 
inquiries. Aspire acknowledges that it is subject to audit by the District ifthe District 
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seeks an audit of Aspire, it shall assume all costs of such audit. This obligation for the 
District to pav for an audit onlv applies if the audit requested is specificallv requested bv 
the District and is not otherwise required to be completed bv Aspire bv law or charter 
provisions. 

To the extent that Aspire is a recipient of federal funds, including federal Title I, 
Part A funds, Aspire has agreed to meet all of the programmatic, fiscal and other 
regulatorv requirements of the No Chj]d Left Behind Act and other applicable federal 
grant programs. Aspire agrees that it will keep and make available to the District anv 
documentation necessarvto demonstrate compliance with the requirements of the No 
Child Left Behind Act and other applicable federal programs, including, but not limited 
to, documentation related to required parental notifications, appropriate credentialing 
of teaching and paraprofessional staff. where applicable, or anv other mandated 
federal program requirement. The mandated requirements of NCLB include. but are 
not the limited to, the following: 

• Notifv parents at the beginning of each school year of their "right to know'' the 
professional qualifications of their child's classroom teacher including a timelv notice to 
each individual parent that the parent's child has been assigned, or taught for four or 
more consecutive weeks bv, a teacher who is not highly qualified . 
• Develop jointlv with, and distribute to, parents of participating children, a 
school-parent compact. 
• Hold an annual Title I meeting for parents of participating Title I 
students. 
• Develop jointlv with, agree on with, and distribute to, parents of participating 
children a written parent involvement policv. 

Aspire also understands that as part of its oversight of the school, the Office of Charter 
Schools may conduct program review of federal and state compliance issues. 

- - [ Formatted: Indent: First line: 0.5'' 
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Element J: Pupil Suspension and Expulsion Procedures 

The procedures bu which pupils can be suspended or expelled. 

For California School - California Education Code Section 4z605(b) Cs) (J) 

The policies and procedures for suspension and expulsion will be periodicallv 
reviewed and the list of offenses for which students are subject to suspension and 
expulsion will be modified as necessarv and based on California Education Code. See 
Appendix XVII for the School's complete suspension and expulsion policies and 
procedures. The School will notifv the District of anv expulsions. The School will 
account for suspended or expelled students in its average dailv attendance accounting as 
prmided bv law. The School shall notifv, within 30 davs, the superintendent of the 
District of anv pupil who is expelled or leaves The School without graduating or 
completing the school vear for anv reason. The school rustrict notified shall be 
determined bv the pupil's last known address. The School shall, upon request, provide 
that school district with a copy of the cumulative record of the pupil, including a 
transcript of grades or report card and health information, pursuant to Education Code 
Section 47605(d)(3). 

In the case of a special education student, or a student who receives 504 
accommodations, the School ·will ensure that it makes the necessarv adjustments to 
complv with the mandates of State and federal laws, including the IDEA and Section 504 
of the Rehabilitation Plan of 1973, regarding the discipline of students with disabilities. 
Prior to recommending expulsion for a Section 504 student or special education student, 
the charter administrator will convene a review committee to determine 1) if the conduct 
in guestion was caused bv, or had a direct and substantial relationship to the ch ild 's 
disability; or 2) if the conduct in question was the direct result of the LEA's failure to 
implement the 504 plan or IEP. If it is determined that the student's misconduct was 
not caused bv or had direct and substantial relationship to the child's disabilitv or the 
conduct in question was not a direct result of the LEA's fai lure to implement the 504 
plan or IEP, the student mav be expelled. 
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Element K: Employee Retirement System 

The manner bu which staff members ofthe charter schools will be covered bu the State 
Teachers' Retirement Sustem , the Public Emplol{ees ' Retirement Sl/stem, or federal 
social securiti.1. 

- California Education Code Section 4 7605(/J) Cs) (K) 

All emplovees of Aspire who qualifv for membership in STRS or PERS shall be 
covered under the appropriate svstem. Emplovees will contribute at the rate established 
bv STRS or PERS. The PavTOll/ Benefits Manager of Aspire will ensure that appropriate 
arrangements for the coverage have been made. Aspire will make all emplover 
contributions as required. Aspire will also make contributions for workers' 
compensation insurance, unemplovment insurance and anv other pavroll obligations of 
an emplover. 

COMI'i'llTMENT TO A DISCRIMINATION FREE tVJD HAR2'\:SS1'1'1ENT FREE 
EDUCATION 
AspiFe and the School aFe eornmitted to pro\'iding a safe, diserimination free and 
haFassment free edueation to its students. The Sehool shall not discFiminate against 
any pupil on the basis of the eharacteristies listed in Section 220 (aetual or pereeiYed 
disability, gender, nationality, race or ethnicity, religion, smmal orientation , or any otheF 
characteristic that is eontained in the definition of hate erimes set forth in Seetion 
422.55 of the Penal Code or association ·,rith an iRdividual ,,.,·ho has any of the 
aforementioned characteristics). The Sehool shall eomply with all appl ieable legal 
minimum and 1ttaximum age requirements for admission . 

.+ See AppendiJ( \ qa for Aspire's Anti Diserimination/ Anti Harassment Policy 
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The School shaH adiT1:it all studeats who wish to attead subject only to capacity. If the 
number of student applicants mreeeds the .School's eapacity, atteadance, except fur 
ei<istittg pupils shall be determined by a public random drowin):;.+.t Existing students 
who are re enrolling are fficempted from the dra·.'>ing. After all spots haYe been filled 
through the dravt'ing, a wait list will be created in the order in which names are drawn. 
A5 openings become available, opportunities to enroll v.ill be given to those irt order of 
the wait list. 

Preference in the public rartdom drawing will be given as follows: 
1. Children of employees->S 
2. Siblings of current students within the SchooJct6 
3. Founding Families-17' 
4. Residents of the District 
5. All other students in the .State of California. 

The School's enrollment policy, 13rioritics, aad procedures w=ill be based OR both J\5pire's 
policies and any agreements made bct·,yeen l\s13ire and the District, and thus may be 
subject to change. 

By October 1 of each year, The School will notify the District in Wf'itiRg of the a13plieation 
deadline aRd proposed lottel)' date. The .School •,•,ill ensure that all application materials 
will reference these dates as 'Nell as provide complete information regarding application 
procedures, key dates, and adrnissions prcfereaees and requirements eoRsistent with 
approved chatter. 

~R~a~e~i~a~l~&~E~th!!!!n~i~e~B~a~tl~a~n~e~et_~~~~~~~~~~~~~~~~~~~~ / 
Gol:Jerning Law: The means ey whiclz the school will achietJc a meial and ethnic 
eala11ce mnong its pupils that is reflcctitJe ojthc f}CllC1'al population residing Within 
the tcrl'itorialjttl'isdiction of the school di.5trict to which the ehartcf' petition is 
submitted. 

California Eduooti01~ Code Section 
4760;5(h)(5)(G) 

•• DuriAg AA)' perietl ef Pus li e Charter Seli eo ls G1u1 L Pregrnm fnAEliAg, til e puBlie rnAElem drawing will ee held as ene 
siRgle , ei0 hted lotter/ iA aeesrrlaRee with tl• e terms of tile Slate Benl'El s f t Elueation OtJIJl'e'"eEl ReE1uest for 
,\flfJ lienLion!; C-Rl':\-). 
'5 DuriA,, any 13erieEl ef Puelie Charter Selioo ls Grant Pre gram fmiEliAg, Lliis 13refereAee will lie limited to -eliildreA of 
foeult,-- HREI "ill Ast to e,jeeea 10 ee1 ee1'!l ef ts tttl eAt etlmeAt iA aeeo1 tlttnee dilh the lei ms of the Sin le Bsattl ef 
i;',dHeatisA apprnYeEl ReqHest re .. ,\jlplientisAS ("RF:\' ). 
"' DuriAg u A)' fJe1ietl ef Puulir Glim ter Sell eels Grant Pre0 nrn1 fundiR0 , tlii .; JJrefe1 r Ree "'ill lie eeRsitlered 11A 
'·e1;empti0n' le the fJulJlie raAEl s m tl;·a• ·iAg iA aeeerdnAee "'illi the terms sf the Sta le Beard sf J;duea tisR a131Jrs"eEl 
fkttttest fe 1 A13plieutiens ('"RfA") . 
.. ro1md i1•g Families are rettuireEl ts lia»e een•fJleteE~ 20 ho ms ef sen<iee prier Le tile Di.itriet's deeisien SA tl•e elinrter. 
Cami li es may neernc set";iee l• e11rs ey parlieifJ aliAg iA Clinrter VisieRing Werksheps or serYiAg OA one of sen·ra l 
Gs m1nittees (e.g. iliriAg, enre lln1 eAl, elinrteriRg). Tile_,- nwst alse eemmit te se1YiRg an aEIElitieRal 10 he1o1rs lJel'ere 
Deeemlie1 :'Ji e f the First ) e111 ef til e ehn1 let's efJel alien. Enrellment pt iet ity tilt eu,,li Fountlin,, r1m•ilr st11t11s is 
11eermled as aA iAeeAti rn fe r families to irwesl the efl'ert reEtuired to start a nm>' selrnel iR a short lime frame. During 
uny fJeriod ol' Pulllie Charter Se lioe ls Gm At Pregrn111 ftmding, Lil is prefnenee shall lie limited to 18% of total 
t' ArflllmeAl 115 !'f,€illirefl B)" the nr,\. 
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The 8chool v1iH conduct a variety of outreach activities to attrnet an applicant pool that 
broadly reflects the racial and ethnic balance of the District and community in which the 
School is loeutcd. These strategics may include: 
• Establishing an enrollment timeline and process that allow for a broad ba5ed 

recruiting and application process. Typically, formal outreach activities for the 
following school year's enrollment begin in Janum}', and the lottery is held in March. 
In the first year, enrollment outreach includes informing the community about the 
opportunity to become a Founding Family. 

• Creating and distributing enrollment brochures aAd forms in various languages 
• Meetings with and presentations to local pre schools and Head Start programs, 

neighborhood groups, community organizations, churches, and youth service 
organimtions. 

• Posting enrollment information on the Aspire website in English and Spanish 
• Holding open houses and hosting scheduled tours for interested parents. During 

open enrollment season, the School will typically have 3 5 open houses, in addition 
to inclividual tours a\'ailablc by appointment. 

• A-Overtising openings by posting flyers in neighborhoods, distributing flyers at local 
grocery stores, buying ad space on buses or in the newspaper, and sending 
information Yia direct mail. 

The school office JflaHager plays a key role in fielding calls about enrnllment, 
coordinating open l'louses and presentations, and assisting indi,idual families to fill out 
the Interest Form. In the school's founding year, ,\spire's home office and an 
Enrollment Committee (nl:ade up of Founding Families) spear head the student 
recruiting process. 

In addition, Aspire may conduct general outreach activities to augment individual 
schools' efforts (e.g. creating a brochure that profiles all ,'\spire Bay Ar~a schools and 
distributing it more broadly). 

' See Appendix VIb for sample recruiting collateral 

Aspire ERES Academv Renewal Charte r (·JO t4-20l9) 
Chartor PotitieA 's~iro P~blic >cheels 

90 

• 

• 

• 



Element L: Pupil School Attendance Alternatives 

The public school attendance alternatives for pupils residing within the school district 
who choose not to attend charter schools. 
- Cali fomia Education Code Section 4z605(b)(5)(L ) 

Aspire schools are "schools of choice," and the School recognizes that pupil 
attendance is volw1tarv and no pupil shall be requi red to attend an Aspire school. 
Students who opt not to attend the School mav attend other district schools in 
accordance with existing enrollment and transfer policies of their district or countv of 
residence. The parent or guardian of each student enrolled in the School will be notified 
that their student shall have no right to admission in a particular school of anv local 
educational agencv Cor program of anv local educational agencv) as a consequence of 
enrollment in the School, except to the extent that such a right is extended bv the local 
educational agencv. 

,,( Formatted : Font: Georgia 
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GeverRing Lau;: The public school attendance alternatitJes for p1:1pils residing 
ttJithin the school district who choose not to attend Charter s<ihools. 
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Califon'Lia Education Gode Section 
47605(b)(5)(L) 

No student ma)' be required to attend the Charter School. Students who reside in the 
District v..!10 opt not to attend the School may attend a school within the District 
according to District policy or at another school district or school within the District 
through the District's ifitra and intcF district policies. The parent or guardian of each 
student enrolled in the School shall be notified on admissions forms that the studcnt(s) 
ttaYc RO right to admission in a particular school of any local educational agency (or 
program of any local educational agency) as a consequence of enrollment in the School, 
except to the extent that such a right is extended b:y the local educational agency. 

) Formatted : Font: Georgia 
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CotJe1'R:ing Law: The Go1:Jeming Law: The 13roeedw10s by which p1:113ils ea11 be 
sl:lspended or expelled.\ 

Califonzia Education Gode Section 
47605(b)(5)(.I) 

The School will establish a school 1Nidc bchaYior plan that makes CJ(peetations for 
student behavior clear, provides-for extrinsic rewards (wlTile building towards students 
developing the ability to provide their o•.v:n intrinsic rewards) , and describes consistent 
and esealating consequences for inappropFiate behavior. This plan will be distributed to 
families and students, and students will be taught the clcmcRts of the plan. 

-+ Sec AppcndiJ( Vle for dmft sehoolwide behavior plan 

Should a student's inappropriate behavior csealatc or be SC'<'ere enough to warrant 
suspension or expulsion, the procedures for suspension and expulsion of the School's 
students are based on the procedures identified in the California Education Gode. The 
policies and procedures for suspension and CJ(pulsion v.ill be periodically reviewed and 
the list of offenses for which students arc subject to suspc1'lsion a1'ld ecpulsion will be 
modified as necessary. The School 'i\ill notify the District ofany 03(pulsions. The School 
v.iU account for suspended or expelled studrnts in its average daily attendance 
accounting as pro'<idcd bylaw. 

En the ease of a special education student, or a student '<'<'ho rccciYcs 504 
aeeommodations, The School ',•,ill ensU:Fe that it makes the nceessaFy adjustments to 
compl:r with the man~atcs of State and federal laws, including the IDE/1 and Section 
504 of the Rehabilitation Plan of 19y3, regarding the di~eipl:inc of students with 
disabilities. Prior to rccon1mcnding expulsion for a Section 504 student or special 
education student, the el'iartcr adnTinistrator v1iH convc~c a f'C'<icw committee to 
determine 1) if the eonduet in question vl'as caused by, ot had a direct and substantial 
relationship to the ehild's disability; or 2) if the conduet in qucstioH was the direct result 
of the LEA's failure to implement the 504 plan or IEP. If it is determined that the 
student's misconduct was not caused by· or had direct and substantial relationship to the 
child's disability or the conduct in question was not a dircet result of the LEA's failurn to 
implcn1cnt the 504 plan or IEP, the student may be mEpellcd . 
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-+.See Appendix Vld fop AspiFe's .Suspension and EJ<pulsion Policy aFtd ProeeduFcs. 
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Element M: Description of Employee Rights 

A description of the rights of amt emplouee of the school district upon leaving the 
emploument of the school district to work in a charter school, and of amt rights of 
return to the school district after emploument at a charter school. 

- Califomia Education Code Section 4z605(b) IS) (M) 

The right to leave the District and take emplovment at the School, as well as the 
right to return to the District for School employees who were previouslv District 
emplovees, will be as specified in District policies, procedures or collective bargaining 
agreements addressing this issue. The rights of emplovees to leave another LEA or 
another organization wi ll be as specified in their previous LEA or organization. 

Aspire ERES Academy Renewal Charte r (2014-2019) 
C~arter PetitieA 11 s~ire P"eliE ~E~eels 

• 

• 

94 

• 



Element N: Dispute Resolution Procedures 

The procedures to be followed bu the charter school and the entitu granting the charter 
to resolve disputes relating to provisions of the charter. 

- California Education Code Section 4z605(b) (5) (N) 

Aspire is conunitted to working with the District in a spirit of cooperation. 
Matters unable to be resolved by the District Superintendent or designee and Aspire will 
be referred to a mutuallv agreed upon legally licensed mediator at standard cost. Anv 
costs and fees other than attornev fees associated with the mediation shall be shared 
equallv bv the parties. 

The staff and Governing Board members of Aspire agree to attempt to resolve all 
disputes between the District and Aspire regarding this charter pursuant to the terms of 
this section. Both will refrain from public commentarv regarding anv disputes until the 
matter has progressed through the dispute resolution process. 

Anv controversy or claim arising out of or relating to the charter agreement 
between the District and Aspire, except anv controversv or claim that in anv way related 
to revocation of this charter, shall be handled first through an informal process in 
accordance with the procedures set forth below. 

(1) Anv controversy or claim arising out of or relating to the charter agreement, except 
anv controversv or claim that in a ny wav related to revocation of this charter, must be 
put in writing ("Written Notification") bv the partv asserting the existence of such 
dispute. The Written Notification must identifv the nature of the dispute and all 
supporting facts known to the partv giving the Written Notification. The Written 
Notification mav be tendered bv personal delivery, bv facsimile, or bv certified mail. 
The Written Notification shall be deemed received (a) if personallv delivered, upon date 
of deliverv to the address of the person to receive such notice if delivered by 5 :00 PM or 
otherwise on the business dav following personal deliven1; Cb) if bv facsimile, upon 
electronic confirmation of receipt; or (c) ifbv mail, two (2) business davs after deposit in 
the U.S. Mail. All written notices shall be addressed as follows: 

To School, c/o Area Superintendent: 
Aspire Bav Area Regional Office 
400 l051h Avenue 
Oakland, CA 94603 

To District Superintendent: 
Oakland Un ified School District 
1025 Second Avenue 
Oakland, CA 94606-2212 
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(2) A written response ("Written Response") shall be tendered to the party providing the 
Written Notification within twentv (20) business davs from the date of receipt of the 
Written Notification. The Written Response shall state the responding partv's position 
on all issues stated in the Written Notification and set forth all fact which the 
responding partv believes supports its position . The Written Response mav be tendered 
bv personal deliverv, bv facsimile, or bv certified mail. The Written Response shall be 
deemed received (a) if personallv delivered, upon date of deliverv to the address of the 
person to receive such notice if delivered bv s:oop.m., or otherwise on the business day 
following personal deliverv; (b) ifbv facsimile, upon elect ronic confi rmation of receipt; 
or (c) ifbv mail, two (2) business davs after deposit in the U.S. Mail. The parties agree 
to schedule a conference to discuss the claim or controversv ("Issue Conference"). The 
fssue Conference shall take place within fifteen (15) business davs from the date the 
Written Response is received by the other pa rty. 

-
(3 ) If the controversy, claim, or dispute is not resolved bv mutual agreement at the Issue 
Conference, then either partv mav request that the matter be resolved bv mediation. 
Each partv shall bear its own costs and expenses associated ·with the mediation. The 
mediator's fees and the administrative fees of the mediation shall be shared equally 
among the parties. Mediation proceedings shall commence within 60 davs from the 
date of the Issue Conference. The parties shall mutuallv agree upon the selection of a 
mediator to resolve the controversv or claim at dispute. If no agreement on a mediator 
is reached v.~th in 30 days after a request to mediate. the parties will use the processes 
and procedures of the American Arbitration Association ("AAA") to have an arbitrator 
appointed. 

-
(4) If the mediation is not successful, the parties agree that each partv has exhausted its 
administrative remedies and shal1 have any such recourse available by law. 
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Element 0: Exclusive Public School Employer Declaration 

A declaration whether or not the charter school shall be deemed the exclusive public 
school emplouer of the emplouees of the charter school for the purposes of the 
Educational Emploument Relations Act (Chapter 10 .z (commencing with Section 3540 ) 
ofDivision 4 of Title 4 of Title 1 of the Government Code ). 

- Califo mia Education Code Section 4z605(b) (,r;) (0 ) 

For the purposes of the Educational Emplovment Relations Act ("EERA"), Aspire 
is deemed the exclusive public school employer of the emplovees of the School. Aspire 
will comply with the EERA. 

Aspire ERES J\cndemy Renewa l Cha rter (20 14-0 019) 
Charter PetitieR "spire Pcelic >cheels 

97 

•-{ Formatted: Normal 



Element P: Process for Charter School Closure 

A description of the procedures to be used if the charter school closes. The procedures 
shall ensure a final audit of the school to determine the disposition of all assets and 
liabilities of the charter school, including plans for disposina ofanu net assets and for 
the maintenance and transfer of pupil records. 

- Califomia Education Code Section 4z604(b) (s) (P) 

In the event that the School closes and does not continue operating under this 
charter or a different charter. the following procedures, which are adapted from the 
procedures recommended bv the California Department of Education ("CDE"), shall be 
utilized to ensure a final audit of the School to determine the disposition of all assets 
and liabi lities of the School, including plans for disposing anv net assets and for the 
maintenance and transfer of pupil records. 

DOCUMENTATION OF CLOSURE ACTION 

The decision to close the School for anv reason will be documented bv an official 
action of the Aspire Board of Directors. The action wilJ identi fv the reason for the 
School's closure Ci .e . whether the charter was revoked, not renewed or closed 
voluntarilv) and the effect ive date of the closure, and an entitv and person or persons 
responsible for closure-related activities. 

NOTIFICATION TO THE CALIFORNIA DEPARTMENT OF EDUCATION 

Notification will be given to the Charter Schools Unit at the CDE and to the 
Countv Office of Education. The notification will include the following infonnation: 

a. School name, charter number, and CDS code; 
b. Date of closure action; 
c. Effective date of the closure, if different; and 
d. Reason for the closure. (Note: If the charter is revoked pursuant to Education 

Code Section 47604.5 or revoked or not renewed pursuant to Education Code 
Section 4 7607, the notice should clearlv state that the chaiter has been revoked 
or not renewed, as appropriate. If it is being closed for other reasons, the notice 
should specifv the reason(s) and clarifv that the charter school is being closed, 
but not revoked). 

NOTIFICATION TO PARENTS AND STUDENTS 

The Aspire Board of Directors will promptly notifv parents and students of the 
School, the State Board of Education, the Countv Office of Education in which the 
schools are located. the School's SELPA. the ret irement svstems in which the School's 
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emplovees participate (e.g., Public Emplovees' Retirement System, State Teachers' 
Retirement Svstem, and federal social securitv), and the California Department of 
Education of the closure as well as the effective date of the closure. This notice will also 
include the name(s) of and contact information for the person(s) to whom reasonable 
inquiries mav be made regarding the closure: the pupils' school districts of residence: 
and the manner in which parents/guardians mav obtain copies of pupil records, 
including specific information on completed courses and credits that meet graduation 
requirements. 

The Board will ensure that the notification to the parents and students of the 
schools of the closure provides information to assist parents and students in locating 
suitable alternative programs. This notice will be provided promptlv following the 
Board's decision to close the charter. 

The Board will also develop a list of pupils in each grade level and the classes thev 
have completed, together with information on the pupils' districts of residence, which 
thev will provide to the entitv responsible for closure-related activities. 

NOTIFICATION TO RECEIVING DISTRICTS 

In the event that anv students reside outside the District. the School will notifv 
each school district that is responsible for providing education services so that the 
receiving district mav assist in facilitating student transfers. 

STUDENT AND SCHOOL RECORDS RETENTION AND TRANSFER 

The School will facilitate the timelv transfer of student records to each student's 
district of eligibilitv or school to which the student will transfer. All transfers of student 
records will be made in compliance with the Familv Educational Rights and Privacv Act 
C"FERPA") 20 U.S.C. § 1232g. The School will ask the District to store original records of 
the School's students. All records of the School shall be transferred to the District upon 
School closure. The School and the District will assist parents in the transfer of their 
students to other appropriate schools. In the event that the School is unable to transfer 
student records for anv reason, the School will maintain them in a safe and secure 
location and will provide authorized District emplovees with access to these records. The 
School will maintain all school records, including financial and attendance records, for a 
reasonable period after the School closure. 

All state assessment results, special education records, and personnel records will 
be transferred to and maintained by the entity responsible for closure-related activities 
in accordance with appl icable law. 

FINANCIAL CLOSE-OUT 
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Aspire will have an independent audit completed within six months after the 
closure of the School. This mmt coincide with the regular annual audit of Aspire. The 
purpose of the audit is to detennine the net assets 01· net liabilities of the School. The 
final audit will include an accounting of all the School's financial assets, including cash 
and accounts receivable and an inventor'V of propertv, equipment, and other items of 
material value, an accounting of the liabilities, including accounts pavable and anv 
reduction in apportionments as a result of audit findings or other investigations, loans, 
and unpaid staff compensation, and an assessment of the disposition of anv restricted 
funds received bv or due to the School. The cost of the audjt will be considered a 
liabilitv of the School. 

In addition to this final audit. the School will also submit anv required vear-end 
financial reports to the COE and the District in the form and time frame reqwred, 
pursuant to Education Code section 47604.33. These reports will be submitted as soon 
as possible after the closure action, but no later than the required deadline for reporting 
for the fiscal vear. 

DISSOLUTION OF AsSETS 

On closure of the School, all assets of the School, including but not limited to all 
leaseholds, personal propertv. intellectual propertv and all ADA apportionments and 
other revenues generated bv students attending the School, remain the sole propertv of 
Aspjre and upon the dissolution of the non-profit public benefit corporation shall be 
distributed in accordance with the Atticles of Incorporation. The distribution shall 
include return of anv grant funds and restricted categorical funds to their source in 
accordance with the terms of the grant or state and federal law, as appropriate, which 
mav include submission of final expenditure reports for entitlement grants and the filing 
of anv required Final Expenditure Reports and Final Performance Reports, as well as 
the return of anv donated materials and propertv in accordance with anv conditions 
established when the donation of such materials or propertv was accepted. 

On closure, Aspire shall remain solelv responsible for all liabillties arising from 
the operation of the School. · 

As the School is operated bv a non-profit public benefit corporation, should the 
corporation dissolve, the Board will follow the procedures set forth in the California 
Corporations Code for the dissolution of a non-profit public benefit corporation and file 
all necessar'V filings with the appropriate state and federal agencies. 

Aspire will utilize the School's reserve fund to undertake anv expenses associated 
'vvith the closure procedures identified above. 
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CHARTER-RELATED ISSUES 

Term of Charter Petition 

A charter mazt be granted pursuant to Sections 47605 ... for a period not to e.,yceed 
five uears. A charter qranted bu a school district goveming board ... mau be granted 
one or more subsequent renewals bu that entitl.t. Each renewal shall be for a period of 
five uears. A material revision ofthe provisions of a charter petition mau be made 
onht with the approval of the az1thoritl.t that granted the charter. The authoritu that 
gmnted the charter mazt inspect 01· observe amt part of the charter school at amt time. 

- Califumia Education Code Section 4z6oz(a )(1) 

The School's renewed charter shall begin on Julv 1, 2014 and will expire on June 
30, 2019. Anv amendments to School's charter mav be made bv the mutual agreement 
of the governing board of Aspire and the District. Aspire mav present a petition to 
materiallv amend the charter at anv time, and the District agrees to respond to such 
petitions pursuant to the process, criteria and timelines specified in the Charter Schools 
Act. • __..-{ Formatted: Font: Not Bold 

Interpreting the Charter 

All terms of the charter that can be interpreted as within the intent of the 
California Education Code shall be interpreted in such a manner. 

The terms of this charter contract are severable. In the event that anv of the 
provisions are determined to be unenforceable or invalid for anv reason, the remainder 
of t he charter shall remain in effect , unless mutuallv agreed otherwise bv Aspire and the 
District. Aspire and the District agree to meet to discuss and resolve anv issues or 
differences relating to invalidated provisions in a timely, good faith fashion. 

Renewing the Charter 

The School must submit its renewal petition to the Office of Chatier Schools no 
earlier than 270 davs before the charter is due to expire unless otherwise agreed bv the 
Office of Charter Schools. 

Revoking the Charter 

The District mav revoke the charter of the School in accordance with Educ.ation 
Code Section 47607, any successor provisions to section 47607, or other statutory 
provisions, if enacted after the date of the chatter, regarding the revocation of charters. 
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DISTRICT IMPACT STATEMENT 

The governing board of a school district shall require that the petitioner or 
petitioners provide information regarding the proposed operation and potential 
effects of the school, including, but not limited to, the facilities to be utilized bl/ the 
school, the manner in which administmtive services of the school are to be pmvided, 
and potential civil Liabilitu effects, ifa1111, upon the school and upon the school district. 
The petitioner 01· petitioners shall also be required to provide financial statements that 
include a proposed first- l{ear operational budget . including start-up costs, and cash­
flow and financial projections for the first three i1em·s of operation. 

- California Education Code Section 4 z605(q) 

Facilities 

The School intends to continue operating at its current location at 1936 
Courtland Avenue. Oakland. California 94601. The building is sufficient for the current 
student enrollment, but Aspire is searching for a larger facility that will allow the School 
to increase its enrollment to approach the target enrollment for an Aspire K-8 school. 

If the School fails to submit a certificate of occupancv or other valid 
documentation to the District verifving that the intended facilitv in which the school 
will operate complies with Education Code Section 4 7610, not less than 30 davs before 
the school is scheduled to begin operation purs uant to the first vear of this renewal 
term, it may not commence operations w1less an exception is made by the Office of 
Charter Schools and/or the local planning department or equivalent agencv. If the 
School moves or expands to another facilitv during the term of this charter. the School 
shall provide a certificate of occupancv or other valid docw11entation to the District 
verifving that t he intended facil ity in which the school will operate complies with 
Education Code Section 47610, to the District for each facilitv at least 30 davs before 
school is scheduled to begin operations in the facilitv or facilities. The School shall 
not begin operation in anv location for which it has failed to time Iv provide a 
certificate of occupancv to the District, unless an exception is made bv the Office of 
Charter Schools and/or the local planning department or equiva lent agencv. 

Notwithstanding anv language to the contrarv in this charter, the interpretation, 
application, and enforcement of this provision are not subject to the Dispute Resolution 
Process. 

Administrative Services 

---- Formatted : Normal (Web), Indent: First line: 
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Aspire has an experienced administrative staff that handles a varietv of "back •-( Formatted: Normal 
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office" services like pavroll. accounting, and purchasing. Aspire ·will be responsible for 
all of its own personnel salary and benefit plans, provisions and costs. In the event that 

Aspire ERES Academy Renewal Charte r (·J014-2019l 
Coarter Petitie• "\sµire P~i31ie ~eoeels 

102 

• 

• 

• 



anv administrative services are to be provided bv the District , the specifics will be agreed 
to in a Memorandum of Understanding between Aspire and the District. 

Potential Civil Liability Effects 

The School shall be operated bv Aspire Public Schools, a California non-profit public 
benefit corporation. This corporation is organized and operated exclusivelv for 
charitable purposes within the meaning of Section 501(c)(3) of t he Internal Revenue 
Code and California Revenue and Taxation Code Section 23701(d). 

Pursuant to Education Code Section 47604(c), an entitv that grants a charter to a 
charter school operated bv or as a non-profit public benefit corporation shall not be 
liable for the debts or obligations of the charter school or for claims arising from the 
performance of acts, errors or omissions by the School if the authoritv has complied 
with all oversight responsibilities required by law. The School shall work diligent Iv to 
assist the Dist rict in meeting anv and all oversight obligations under the law, including 
meetings, reporting, or other authorizer-requested protocol to ensure the District shall 
not be liable for the operation of the School. 

The corporate bvlaws of Aspire shall provide for indemnification of the Aspire's Board,----{ Formatted: Leve l A, Justified 

officers, agents, and emplovees, and Aspire will purchase general liabilitv insurance, 
Board Members and Officer's insurance, and fidel itv bonding to secure against financial 
risks. Insurance coverage may be made bv joint powers authority authorized to conduct 
business in the State of California and limits will set at commerciallv reasonable levels. 
A copy of Aspire's Evidence of Insurance is attached in Appendix XVIII. The District 
shall be named as an additional insured and Aspire will institute appropriate risk 
management practices as discussed herein, including screening of emplovees, 
establishing codes of conduct for students, and dispute resolution. 
-------------------------------------- --{ Formatted: Font: Not Bold 

Financial Statements 

Attached, in Appendix XIX, please find the following documents for the School: 

• Budget assumptions 
• 3-vear budget and cash flow 
• 3-vear budgeted Profit & Loss Statement 

Aspire has been receiving funding pursuant to provisions of the California 
Education Code as it has opted to be direct-funded. Anv funds due to the school that 
flow through the District shall be forwarded to Aspire in a timelv fashion. 

In order to ensure the necessarv oversight and review of mandated reports for 
which the authorizer must determine fiscal health and sustainabi litv, the following 
schedule of reporting deadline to the District will applv each vear of the term of this 
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charter; 

1. September 1- Final Unaudited Financial Report for Prior Year 

2. December 1 - Final Audited Fi nancial Report for Prior Year 

3. December 1 - First lnterim Financial Report for Current Year 

4. March 1- Second Interim Financial Report for Current Year 

5. June 15 - Preliminary Budget for Subsequent Year 

Agreement Terms 

The District mav charge for the actual costs of supervisorial oversight of the 
School not to exceed 1% of the School's revenue, or the District mav charge for the 
actual costs of supervisorial oversight of the School not to exceed 3% ifthe School is 
able to obtain substantiallv rent free facilities from the District. 
Notwithstanding the foregoing, the District mav charge the maximum supervisorial 
oversight fee allowed under the law as it may change from time to time. 

Aspire agrees to observe and abide by the follovving terms and conditions as a 
requirement for receiving and maintaining their charter authorization: 

• The School is subject to District oversight. 

• The District's statutorv oversight responsibilitv continues throughout the life 
of the charter and requires that it, among other things, monitor the fiscal 
condition of the School 

• The District is authorized to revoke this charter for. among other reasons, the 
fai lure of the School to meet generallv accepted accounting principles or if it 
engages in fisca l mismanagement in accordance with Education Code Section 
.4z2.22 

Accordinglv, the District hereby reserves the right, at District cost, pursuant to its 
oversi ht res onsibilitv to audit the School's books records data rocesses and 
procedures through th Office of Charter Schools or other means. The audit mav 
include, but is not limited to, the following areas: \ 

• Compliance with terms and conditions prescribed\ in the charter, 
• Internal controls, both financial and operational in nature, 
• The accuracv, recording and /or reporting of school financial information, 
• The school's debt structure, 
• Governance policies, procedures and historv, 
• The recording and reporting of attendance data, 
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• The school's enrollment process, suspension and expulsion procedures. and 
parent involvement practices, 

• Compliance with safety plans and procedures, and 
• Compliance with applicable grant requirements. 

The School shall cooperate fullv 'vvith such audits and to make available any and all 
records necessarv for the performance of the audit upon 30 dav's notice to The School. 
When 30 davs notice mav defeat the purpose of the audit, the District may conduct the 
audit upon 24 hour's notice. 

In addition, if an allegation of waste. fraud or abuse related to Aspire's operations 
is received bvthe District. Aspire shall be expected to cooperate with anv investigation 
undertaken bv the Office of Charter Schools, at District cost. This obligation for the 
District to pav for an audit onlv applies if the audit requested is specificaUv requested bv 
the District and is not otherwise required to be completed bv the School bv law or charter 
provisions. 

---------{ Formatted: Normal 

VII. REPORTING AND 1" ... CCOUNTABILITY 

Budgets Rnd CRsh Fltnw 
Governing LB:w: The petititJ1ter <Jr petitimwrs shall alstJ be reqttired to pl'Ovide 
financial statements tltat include a p1"0ponec:lfirst !jeer eperational budget, 
including otarhlj9 costs, and casliflow aRdjinancial projections for the first three 
years of ope1·ation. 

Califomia Education Code Section 4'j'605(g). 

At full enrol!n'l:ent, the School will break even based on state and federal per pupil funds, 
without the need for additional grant monies. 

,,,-{ Formatted: Font: Georgia 
/ 

f'OURCES OF FUNDS ...-----i Formatted : Font: Georgia 

The vast majority of funds for the School's operations come from the State of California 
and local ia lieu propeFty· taxes, ia the form ofa per studrnt staadard allocation 
("Revenue Limit Per Average Daily i\ttcadaace," or" z'\DA"). The School will also reeeive 
additional Rwnies ("categorical funds") for special populations and specific programs . 

• USES OF FuNDS ____ ..--( Formatted: Font: Georgia 

Annually, most oft he School's funds will go to·.rnrd pcesonnel and facilities (ineluding 
rent OP debt scn·iee, utilities and maintenance). The Sehool also anticipates spendiag 
about 5% of its budget on other direct prngPam costs (e.g. classroom supplies). PeiYate 
and federal grant funds fop one time start up easts will be used foe items sueh as 
furniture, computer equipment, textbooks, and teachee teaining. 

Aspire ERES Acudemv Renewal Charte r (20 L4-20 Lg) 
Ctlarter PetitieA 11 s~ ire P~b l i E £etieels 

105 



~Please see Appendix Vila for the School's financial projections and cash flow as 
required by Education Code Section 47605(g). These documents arc based upon the 
best data available to the Petitioners at the date of submission. 

•Finaneial Renorting ________ / 
/ ( Formatted: Font: Georgia 

By July 1 of each calendar year, the School will provide a draft budget for the following 
school year to the District, including its estimate for enrollment and its A'<'erage Daily 
Attendance assumptions. The Charter School shall comply ·sith all other financial 
reports required by Education Gode Section 47604.33. 

Instwanee 
i'\spirc shall acquire, maintain and finance gcncni.l liability, vmrkers eompcnsatim1, and 
other necessary insurance for the School of the types and in the amounts required for an 
enterprise of similar purpose and circumstance. 

The School shall prm-i:dc evidence of the above i nsurancc coYcragc to the District no 
later than sixty days prior to operation or an earlier agreed upon date by the District and 
the Charter School. 

fublie Reeords __ / 
The School acknowledges that pursuant to Article XVI sect ion 8.5(e) of the California 
Goastitution, sections 2(e), 6, aad 8 of Proposition 98, and sections 33126.1(b), 
35256(e), and 35258 of the Education Gode require schools, including The School to 
provide certain information in eCitain formats in certain ways to the general public and 
specifically to parents of students at The School and of the District. The School further 
aclmowledges that it has the obligation to provide all of such information to the District 
that is required by these referenced authorities in a timely manner so that the District 
may meet its obligations under those authorities as well. To the m{tent that there is 
information that the District has, but that The School does not hffrn that The School 
needs in order to meet its obligations, the District shall provide the same to The School 
in a reasonably timely rnanner upon request. 

/ [ Formatted : Font: Georgia 

~ Formatted: Font: Georgia 

/ [ Formatted: Font: Georg ia 

""'/'""'.a:d=m= 1=·1=u=· s=tl'===tt=a=·-=,.e==S=e=~==;i=e=e=s=-----------------------~// 
Governing Law: The mmmer in which administrative services of the school are to 
be pro1:J ided. 

Califomia Eduootion Code Section 47605(.EJ). 

,'\spire has an experienced administrative staff that handles a variety of " back office" 
services like payrnll, accounting, and purchasing. ,'\spire will be responsible for all of its 
own personnel salary and benefit plans, provisions and costs. In the eYent that any 
administrative services are to be prm.ided by the District, the specifies will be agreed to 
in a Mernomndum of Understanding between Aspire and the District. 
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.Faeilities ----
Col:Jcrning Law: A description of the facilities to be utili>5cd by the school. 

Califomia Education Code Section 47605(§) 

The School v.111 operate at one site within the District . The 8ehool \'fill be located at 1936 
Courtland Avenue, Oaldand CA 94601. The majority of the school facility· will be leased 
from Iglesia Presbiteriana Hispana. The facility includes classrooms, offices and 
cafeteria. This main facility hos been utilized fur the past ten years as a public charter 
school and was 01ct0f1sively renovated prior to that school's oeeupaney. A multi purpose 
room and staff room are leased separately from High Street Presbyterian Church. The 
lot includes a small pla~fground area . Aspire 01Cpcets to contribute tO'Nards sot'llC 
additional improvements to the facility, including lights, painting and electrical, the 
costs of which can be fiBanccd through Aspirn's existing credit lines. 

The School shaH comply "ith EducatioR Code Section 47610 by· either utilizing facilities 
that arc contpliant 'Nith the Field Aet or that arc compliant with the State Building Code. 
The facilities shall be approved by the local/state fire marshal fur the intended use. The 
School agrees to test sprifllder systems, fire extinguishers, a1td fire alarms at its facilities 
to CRSHI'C that they are maintained in an opemblc eoRdition at all times. 

If the School foils to submit a eertifieate of occupancy or other valid doeumentatiofl to 
the District verifying that the intended facility in which the school will opcmtc complies 
with Education Code ScctioR 47610, before the school is scheduled to begin operation 
pursuaRt to the first year of this renewal term, it may not open unless an mcception is 
made by· the Office of Charter Schools and/ or the local planning dcpa1tmcnt. If the 
School moves or 01cpands to another facility during the term ofth:is charter, the School 
shall prm'ide a certificate of occupancy or other valid documentation to tl'le DistFiet 
verifying that the intended facility in ·shich the school will operate complies with 
Education Code Section 47610, to the District for each facility before school is scheduled 
to begin operation in the facility or facilities. The School shall not begin operation in 
any location for which it has failed to timely provide a certificate of occupancy to the 
District, un less an eJEeeption is made by the Office of Charter Schools and/ or the local 
planning department. 

Not'.vithstandi ng any language to the contrary in this charter, the interpretation, 
application, and enforcement of this provision are not subject to the Dispute Resolution 
Prneess. 

./ ( Formatted: Font: Georgia 

't:!j~~~~~~~~~~~:L ______________________ ./( Formatted: Font: Georgia ,!ndependent Fiseal Audit 
CotJcming La1:tJ: The manner in iuhich anmtal, iJtdepende7tt, fina1wial audits shall 
be conducted, 1:tJhich shall Cl'll:fJloy generally accepted aceowttiRg pPinciplcs, and t.9-e 
mamw1· iJt 1:tJ!zich a1:1dit exceptions and deficiencies shall be 1·esoltJed to the 
satisfaction of t.'w Chartering B:utlwrity. 

CB:l&Yi1•nia Education Code Section 
47605(b)(5)(l) 
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An aRRual independent fiseal audit of the books and records of the School wrn be 
conducted as f'Cquired under the Charter Schools Aet, section 47605(b)(5)(I) and 
47605(m). The books a Rd records of the Charter School will be kept in accordance with 
gcncraHy aeceptcd accounting ptineiplcs, and as requiFcd by· applienblc law and the 
audit "ill employ generally acecpted aeeounting proecdures. The audit shall be 
conducted in aecordanec ·,•,ith applicable provisions ·,'fithin the Califomia Code of 
R-cgulations goYcrning audits of ehartcr schools as published in the State Controllers 
Gttide,. 

The Chief Operating Officer of Aspire will select an independent auditorand Chief 
Fiflancial OfficcF will be responsible for ovcrnccing the independent audit. The auditor 
,,;lJ have, at a minimum, a GPA and educational institution audit cxpcFicncc and be 
approYed by the State Contmllcr on its published list as an cdueational audit provider. 
To the extent required under applicable fcdcFal lav1, the audit scope v1ill be expanded to 
include items and processes speeified in applicable Office of Management a11d Budget 
Girnulars. 

It is aRtieipatcd that the annual audit will be completed within four moRths of the close 
of the fiseal :year a Rd that a cop;· of the auditor's findings will be foFwardcd to the 
District, the County SupcrintcRdcnt of 8ehools, the State Controller, and to the CDE by 
the 15th of December of each ;·ear. The Finaf!cial Committee of the Aspire BoaFd of 
Dirnctom v.·ill FO'•iew any audit Olweptions OF defieieneies and Feport to the AspiFe Eoard 
of Directors with reeommendations on how to resolve them. 1'\spire will submit a report 
to the District proposing how the exceptions Emd deficiencies hftyc been OF wiH be 
resolved to the satis:factioR of the District along with an anticipated timeline for the 
same. Any disputes between the District and the School regarding the resolution of audit 
exceptions and deficiencies will be referred to the dispute resolution process referenced 
in Section V ofth:is Charter. Ho'<'t'C't'Cr, ,'\spire recognizes that all audit eicceptioRs and 
deficieRcies must be resohcd to the satisfaction of the District. 

The i11dcpendcnt fiscal audit of the School is a public record to be provided to the public 
upon request. 

To the extent that The School is a recipient of federal funds, i11cluding federal Title I, 
Part A funds, The Sehool has agreed to meet all oft he programmatic, fiseal and other 
regulatory requiFements of the ·No Child Left Behind Act and other applieablc federal 
grant programs. The School agFccs that it ,,,ii! lcecp and make available to the District 
any documentation nceessary to demonstrate eompliancc ,,,ith the requirements of the 
No Child Left Behind A:et and other applieablc federal programs, including, but not 
limited to, doeumentation related to required parental notifieations, appmpriatc 
ercdcntialing of teaching and paraprofessional staff, where applieable, or any other 
mandated federal program requirement. The mandated requirements of NCLB include, 
but are not the limited to, the follov.ing: 

• Notify· parents at the beginning of each school year of their "Fight to know'' the 
professional qualifieations of their child's classroom tcaehcr ineluding a timely 
notice to each individual parent that the parent's child has been assigned, or 
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taught foF foUF or morn eonsceutivc •seeks by, a tcaehcr who is not highly 
qualified. 

• Develop jointly with , and distribute to, parents of partieipating ehildren, a school 
parent compact. 

• Hold an annual Title I meeting for paFcnts of participating Title I students. 
• Dc'>·clop jointly with, agree on \\ith, and distribute to, parents of participating 

children a w:rittcn parent involvement poliey. 

The Sehool also understands that as part of its oversight of the school, the Office of 
Charter School may conduct program review of federal and state compliance issues. 

DiPeet Fw1ding 
Aspire will receive funding pursuant to Education Code Section 47630 ct. seq. and its 
successors and wiH opt to Fcccirn its funding diFcctly from the state pU:Fsuant to 
Education Code Section 47651. Afi)' funds due to the School that flow through the 
District shall be fopwaFdcd to ,'\spire in a timely fashion. DUFing the tcm1 of this cha1teF 
petition, ,'\,spirn and the District will negotiate in good faith to d01«clop a Memorandum 
of Understanding that establishes the specific financial and scnfoe rnlationship between 
the two parties. 

EJ)~i~s~tF~ie~t~F=e=e~f~0~P~O~y~;~eP~s1~·g~l~It"'-----------------------·// 
The District may charge for the actual costs of super...-isoFial O'IWsight The School not to 
fficcccd 1% of the charter school's revenue, or the DistFiet may charge for the actual costs 
ofsupcrvisorial oversight of the Charter School not to exceed 396 if The School is able to 
obtain substantially rent free facilities from the District. Notwithstanding the foregoing, 
the District may charge the maximum supcn·isorial oversight fee allowed under the law 
as it may ehaage from time to time. 

ClesUPe PFeeedu:Pes ----------- --- ____ / 
CJ.otJerning Law: A description of the procedures to he used if the charter school 
closes. The proeeffi:Jrcs shall eHsure a final attdit oft!w school to determine the 
dispnsitioH ojall assets and liabilities oftlw charter r;chool, including plaRsjor 
disposiny of any net assets and for the rnaiHteRaRee and transfer ofpupil records. 

Califomia Ed1:1:cati01~ Gode Section 
47605(b)(5)(P) 

Closure of the School will be documented by official action of the Board of Directors. 
The action will identify the reason for the elosure. The official action 1.vill also identify an 
entity and person or persons responsible closU:Fe related acthitics. 

The Board of Direetors or its designee will prnmptly notify parents and students of the 
Charter School, the District, the County Office of Education, the Sehool's SELPA, 
retirement systems in which the School's employees partieipate (e.g., Public Employees' 
Retirement System, State Teachers' Retirnment System, and federal social seeurity), and 
the California Department of Education of the elosuFC as well as the cffcetirn date of the 
closure. This notice wiY also inelude the name(s) of contact information for the 
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person(s) to whom reasonable inquiries may be 111ade regarding the closure; the pupils' 
school districts of residence; and the manner in \Vhieh parents/ guardiaHs may obtain 
copies, including specific information on completed courses and credits that meet 
graduation requirements . 

The Board or its designee will ensure that the notification to the parents and students of 
the Charter School of the elosurc prmidcs information to assist parents and students in 
locating su.itable alternative programs. This notice will be provided promptly follow:ing 
the Board's decision to elosc the School . 

The Board will also develop a list of pupils in each grade level and the classes they ha,·e 
eomplctcd, together with information on the pupils' districts of residcAec, ·which they 
will prnvide to the entity responsible for closure related aeti,·ities. 

As applicable, the School \'All prm·ide parents, students and the District with copies of 
all appropriate student records and .,,·ill othcr'<Yisc assist students in transferring to their 
nmct seh:ool. All trat'lsfcrs of student records will be made in compliance with the Family 
Educational Rights and Privacy Aet ("FERR.'\") 20 U.S.C. § ::.232g. The School will ask 
the District to store original records of School students. All records of the School shall be 
transfeffed to the District upon School closure. If the District will not or cannot store 
the records, the School shall worl< with the County Office of Education to determine a 
suitablp alternative location fo1· storage. 

i'\il state assessment results, special education records, and personnel records wiH be 
transfeffed to and maintained by' the entity responsible for closurn related actiYities in 
accordance with applicable la's. 

As soon as reasonably practical, the School will prepare final financial records. The 
School will also have an independettt audit completed '<'<ithitt sue months after closurn. 
The School ·,.,ill pay for the final audit. The audit will be prepared by a qualified Certified 
Public Accountant selected by· the School and will be prmided to the District promptly 
upon its completion. The final audit .,,ill include an accounting of all finatteial assets, 
iAeluding cash and accounts reeeiw1ble and an i1wentory of property, equipment, and 
other items of material value, aA accounting of the liabilities, including accounts payable 
and any reduction in apportionments as a result of audit findings or other 
investigations, loatts, and unpaid staff compensation, and an assessment of the 
disposition of any restricted funds received by or due to the School. 

The School will complete and file any annual repmts rcquirnd pursuant to Education 
Code section 47604,s3. 

On closure of the School , all assets of the School, including but not limited to all 
leaseholds, pemonal property', intellectual property and all AD:f', apportionments and 
other revettucs genemted by students attending the School, remain the sole property of 
Aspire Public Schools and shall be distributed in accordance .,.,ith the 1\1tieles of 
Incorporation to another CaHfomia public educational entity. Any assets acquired from 
the District or District property ',\ill be promptly returned upon School closure to the 
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District. The distribution shall include return of any grant funds and restricted 
categorical funds to their source in aeeofdancc with the terms of the gmnt or state and 
federal law, as appropriate, which may include submission of final expcndituf'O reports 
for entitlement grants and the filing of an)' required Final Eltpcnditure Reports and 
Final Performance Reports, as 'sell as the return of any donated materials and property 
in accordance with any conditions established when the donation of such materials or 
property 'NflS accepted. 

On elosurc, the 8ehool shall remain solely respm'lsible for aH liabilities arising from the 
operation of the 8chool. 

As the School is operated by· a non profit public benefit corporation, should the 
corporation dissoke with the closure of the School, the Board will follow the procedures 
set fmth in the California Corporations Code for the dissolution of a non profit public 
benefit corporation and file all necessary filings "ith the appropriate state and federal 
agencies. 

l\:s specified by the Budget in the AppendiJc, the Charter School '<\ill utilize the reserve 
fund to undertake any CJ<penses associated with the closuec procedures identified above. 
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l,qll. IMPACT ON CH x".dlTER :hUTHORIZER 

GOVERNJMG LAW: POTENTIAL CIVIL LIABILITY EFFECTS, IF AMY, UPON ---{ Formatted: Heading 1, Indent: Lett: o" 

THE SCHOOL AND UPON THE SCHOOL DISTR!CT. 

CALIFORNIA EDUCATION CODE SECTION 47SQ5(G). ---{~F_or_ma_tt_ed_: H_ea_di_ng_l ____ ~ 

THE SCHOOL SHALL BE OPERATED BY A CALIFORNIA NON PROFIT 
PUBLIC BENEFIT CORPORATION. THIS CORPORATION IS ORGANIZED 
AND OPERATED EXCLUSIVELY FOR CHARITABLE PURPOSES 'NITHIN 
THE MEANING OF SECTION 501 (C)(3) OF THE INTERNAL REVENUE CODE 
AND CALIFORNIA REVENUE AND TAXATION CODE SECTION 23701 D. 

PURSUANT TO EDUCATION CODE SECTION 47S04(C), AN ENTITY THAT 
GRANTS A CHARTER TO A CHARTER SCHOOL OPERATED BY OR AS A 
NON PROFIT PUBLIC BENEFIT CORPORATION SHALL NOT BE LIABLE 
FOR THE DEBT$ OR OBLIGATIONS OF THE SCHOOL OR FOR CLAIMS 
ARISING FROM THE PERFORMANCE OF ACTS, ERRORS OR OMISSIONS 
BY THE SCHOOL IF THE AUTHORITY HAS COMPLIED WITH ALL 
OVERSIGHT RESPONSIBILITIES REQUIRED BY LAW. THE SCHOOL 
SHALL 'NORK DILIGENTLY TO ASSIST THE DISTRICT IN MEETING ANY 
AND ALL OVERSIGHT OBLIGATIONS UNDER THE LNll/, INCLUDING 
MONTHLY MEETINGS, REPORTING, OR OTHER DISTRICT REQUESTED 
PROTOCOL TO ENSURE THE DISTRICT SHALL NOT BE LIABLE FOR THE 
OPERATION OF THE SCHOOL. 

FURTHER, THE SCHOOL AND DISTRICT SHALL ENTER INTO A 
MEMORANDUM OF UNDERSTANDING, 'A'HEREIN THE SCHOOL SHALL 
INDEMNIFY DISTRICT FOR THE ACTIONS OF THE CHARTER SCHOOL 
UNDER THIS CHARTER. 

THE CORPORATE BYLA'.6/S OF THE CORPORATION SHALL PROVIDE FOR 
INDEMNIFICATION OF THE SCHOOL'S BOARD, OFFICERS, AGENTS, AND 
EMPLOYEES, AND THE SCHOOL '•".'ILL PURCHASE GENERAL LIABILITY 
INSURANCE, BOARD MEMBERS AND OFFICER'S INSURANCE, AND 
FIDELITY BONDING TO SECURE AGAINST FINANCIAL RISKS. 

AS STATED ABOVE, INSURANCE AMOUNTS 'NILL BE DETERMINED BY 
RECOMMENDATION OF THE DISTRICT AND THE SCHOOL'S INSURANCE 
COMPANY FOR SCHOOLS OF SIMILAR SIZE, LOCATION, AND STUDENT 
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POPULATION. THE DISTRICT SHALL BE NAMED AN ADDITIONAL 
INSURED ON THE GENERAL LIABILITY INSURANCE OF THE SCHOOL. 

THE SCHOOL SHALL BE RESPONSIBLE FOR ALL SUPPLIES AND 
EQUIPMENT THAT IT PURCHASED AND, IN THE EVENT OF LOSS BY FIRE, 
DISASTER, OR THEFT, THE DISTRICT SHALL HAVE NO RESPONSIBILITY 
FOR SUCH ITEMS. FURTHER, THE DISTRICT SHALL HAVE NO 
RESPONSIBILITY FOR LOSSES OF STUDENT PROPERTY FOR ANY 
REASON 'A'HATSOEVER AND ASPIRE SHALL HOLD THE DISTRICT 
HARMLESS FROM ANY SUCH LOSSES. 

ASPIRE WILL INSTITUTE APPROPRIATE RISK MANAGEMENT PRACTICES 
AS DISCUSSED HEREIN, INCLUDING SCREENING OF EMPLOYEES, 
ESTABLISHING CODES OF CONDUCT FOR STUDENTS, AND DISPUTE 
RESOLUTION. 

IN ORDER TO ENSURE THE NECESSARY OVERSIGHT AND REVIE'N OF 
MANDATED REPORTS FOR WHICH THE AUTHORIZER MUST DETERMINE 
FISCAL HEALTH AND SUSTAINABILITY, THE FOLLO'NING SCHEDULE OF 
REPORTING DEADLINE TO THE DISTRICT 'NILL APPLY EACH YEAR OF 
THE TERM OF THIS CHARTER; 

• SEPTEMBER 1 FINAL UNAUDITED FINANCIAL REPORT FOR PRIOR-
Ye-AR 

• DECEMBER 1 FINAL AUDITED FINANCIAL REPORT FOR PRIOR 
¥E-AR 

• DECEMBER 1 FIRST INTERIM FINANCIAL REPORT FOR CURRENT 
¥E-AR 

• MARCH 1 SECOND INTERIM FINANCIAL REPORT FOR CURRENT 
Ye-AR 

• JUNE 15 PRELIMINARY BUDGET FOR SUBSEQUENT YEAR 

THE SCHOOL AGREES TO OBSERVE AND ABIDE BY THE FOLLO'NING 
TERMS AND CONDITIONS AS A REQUIREMENT FOR RECEIVING AND 
MAINTAINING THEIR CHARTER AUTHORIZATION: 

• THE SCHOOL IS SUBJECT TO DISTRICT OVERSIGHT. 
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• THE DISTRICT'S STATUTORY OVERSIGHT RESPONSIBILITY 
CONTINUES THROUGHOUT THE LIFE OF THE CHARTER AND REQUIRES 
THAT IT, AMONG OTHER THINGS, MONITOR THE FISCAL CONDITION OF 
THE CHARTER SCHOOL. 

• THE DISTRICT IS AUTHORIZED TO REVOKE THIS CHARTER FOR, 
AMONG OTHER REASONS, THE FAILURE OF THE SCHOOL TO MEET 
GENERALLY ACCEPTED ACCOUNTING PRINCIPLES OR IF IT ENGAGES IN 
FISCAL MISMANAGEMENT IN ACCORDANCE 'l\llTH EDUCATION CODE 
SECTION 476Q7. 

•- -{ Formatted: Heading 1 

Formatted: Heading 1, No bullets or 
numbering, Widow/Orphan control 

•--{ Formatted: Heading 1, Widow/Orphan control J 

Formatted: Head ing 1, No bu llets or 
numberi ng, Widow/Orphan control 

Formatted: Heading 1, Widow/Orphan control 

ACCORDINGLY, THE DISTRICT HEREBY RESERVES THE RIGHT, AT ·--[~i=_or_m_att_e_d:_H_ea_di1_1g_1 _____ ~ 
DISTRICT COST, PURSUANT TO ITS OVERSIGHT RESPONSIBILITY, TO 
AUDIT THE SCHOOL BOOKS, RECORDS, DATA, PROCESSES AND 
PROCEDURES THROUGH THE .OFFICE OF CHARTER SCHOOLS OR 
OTHER MEANS. THE AUDIT MAY INCLUDE, BUT IS NOT LIMITED TO, THE 
FOLLOWING AREAS: 

• 

,-----------...· • COMPLIANCE 1.1\'ITH TERMS AND CONDITIONS PRESCRIBED IN THE --- Formatted: Heading 1, No bullets or 
CHARTER, numbering, Widow/Orphan control 

• INTERNAL CONTROLS, BOTH FINANCIAL AND OPERATIONAL IN 
NATURE, 

• THE ACCURACY, RECORDING AND/OR REPORTING OF SCHOOL 
FINANCIAL INFORMATION, 

• THE SCHOOL'S DEBT STRUCTURE, 

• GOVERNANCE POLICIES, PROCEDURES AND HISTORY, 

• THE RECORDING AND REPORTING OF ATTENDANCE DATA, 

• THE SCHOOL'S ENROLLMENT PROCESS, SUSPENSION AND 
EXPULSION PROCEDURES, /\ND PARENT INVOLVEMENT PRACTICES, 

• COMPLIANCE WITH SAFETY PLANS AND PROCEDURES, AND 

• COMPLIANCE V\'ITH APPLICABLE GRANT REQUIREMENTS. 

THE SCHOOL SHALL COOPERATE FULLY WITH SUCH AUDITS AND TO 
MAKE AVAILABLE ANY AND ALL RECORDS NECESSARY FOR THE 
PERFORMANCE OF THE AUDIT UPON 3Q DAYS NOTICE TO THE SCHOOL. 

I Aspire ERES Academy Re newal Charte r (2014-2019) 
CF!arter PetitieA As~ire P~lllic >cFieels 

114 

--{ Formatted : Head ing 1 

• 



'!VHEN 30 DAYS NOTICE MAY DEFEAT THE PURPOSE OF THE AUDIT, THE 
DISTRICT MAY CONDUCT THE AUDIT UPON 24 HOURS NOTICE. 

IN ADDITION, IF AN ALLEGATION OF WASTE, FRAUD OR ABUSE 
RELATED TO THE SCHOOL OPERATIONS IS RECEIVED BY THE DISTRICT, 
THE SCHOOL SHALL BE EXPECTED TO COOPERATE \"l-ITH ANY 
INVESTIGATION UNDERTAKEN BY THE OFFICE OF CHARTER SCHOOLS, 
AT DISTRICT COST. 
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IX. MISCELLANEOUS CHARTER RELJ ... TED ISSUES 

TERM OF CHARTER PETITION •- ( Formatted: Head ing 1 

GOVERA.1.J.NG LAW: A CHARTER MA y BE GRANTED PURSUANT TO ·--[ Formatted : Head ing 1, Indent: Left: O" 

SECTIONS 47606 ... FOR A PERIOD NOT TO EXCEED F!VE YEARS. A 
CHARTER GRANTED BYA SCHOOL DISTRICT GOVERNING BOARD ... MAY 
BE GRANTED ONE OR MORE SUBSEQUENT RENEWALS BY THAT 
ENTITY. EACH RENEll'JAL SHALL BE FOR A PERIOD OF F!VE YEARS. A 
MATERIAL REV!SION OF THE PRO'llSJONS OF A CHARTER PETITION MA Y 
BE MADE ONLY WITH THE APPROVAL OF THE AUTHORITY THAT 
GRANTED THE CHARTER. THE A UTHORJTY THAT GRANTED THE 
CHARTER MAY INSPECT OR OBSERVE ANY PART OF THE CHARTER 
SCHOOL AT ANY T!ME. 

CALIFORNIA EDUCATION CODE SECTION 47607(A)(1 ) ·--!~F_or_ma_tt_ed_: H_ea_d i~ng_1 ____ ~ 

THE SCHOOL' S CHARTER SHALL BEGIN ON JULY 1, 2009 AND EXPIRE 
FIVE YEARS THEREAFTER. ANY MATERIAL REVISIONS TO SCHOOL'S 
CHARTERSHALLBEMADEBYTHEMUTUALAGREEMENTOFTHE 
GOVERNING BOARD OF ASPIRE AND THE DISTRICT IN ACCORDANCE 
WITH EDUCATION CODE SECTION 47607. ASPIRE MAY PRESENT A 
PETITION TO RENE'.11! OR MATERIALLY REVISE THE CHARTER AT A 
REGULARLY SCHEDULED BOARD OF EDUCATION MEETING, AND 
DISTRICT AGREES TO RESPOND TO SUCH PETITIONS PURSUANT TO 
THE PROCESS, CRITERIA AND TIMELINES SPECIFIED IN EDUCATION 
CODE SECTION 47605 OR ITS SUCCESSORS. 

JNTERPRBTING THE CHARTER ___-----{ Formatted : Font: Georgia 
~---------------------------

ALL TERMS OF THE CHARTER THAT CAN BE INTERPRETED AS VVITHIN 
THE INTENT OF THE CALIFORNIA EDUCATION CODE SHALL BE 
INTERPRETED IN SUCH A MANNER. 

THE TERMS OF THIS CHARTER CONTRACT ARE SEVERABLE. IN THE 
EVENT THAT ANY OF THE PROVISIONS ARE DETERMINED TO BE 
UNENFORCEABLE'iOR INVALID FOR ANY REASON, THE REMAINDER OF 

6~~i~~~E=ys~:~1~:~~~1~~~ ~=i~1~T~NTL~:~1~~~~~Lk~DA~::1~~ 
AGREE TO MEET TO DISCUSS AND RESOLVE ANY ISSUES OR 
DIFFERENCES RELATING TO INVALIDATED PROVISIONS IN A TIMELY, 
GOOD FAITH FASHION. 
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CHANGES IN THE LAVV OR THE ADMINISTRATION RELATED TO CHARTER 
SCHOOLS OCCUR FROM TIME TO TIME. ASPIRE SHALL FULLY COMPLY 
\"IHH ALL SUCH LEGAL AND!OR ADMINISTRATIVE CHANGES. 
MODIFICATIONS TO THIS CHARTER PURSUANT TO SUCH CHANGES 
SHALL BE DEEMED ADMINISTRATIVE AMENDMENTS ANO SHALL NOT BE 
CONSIDERED "MATERIAL REVISIONS" REQUIRING APPROVAL 
PURSUANT TO EDUCATION CODE §47607(A)(1). 

RBNE'.IRNC THE CHt'JlTER ---------( Formatted: Font: Georgia 

THE SCHOOL MUST SUBMIT ITS RENEVIJAL PETITION TO THE OFFICE OF 
CHARTER SCHOOLS NO EARLIER THAN 365 DAYS BEFORE THE 
CHARTER IS DUE TO EXPIRE UNLESS OTHER'NISE AGREED BY THE 
OFFICE OF CHARTER SCHOOLS. 

;REVOKING THB CHARTER ____.--{ Formatted : Font: Georgia 

GOVERNING LAW: PR!OR TO REVOKING A CHARTER FOR FAILURE TO - - --( Formatted: Heading 1, Indent: Left: O" 

REMEDYA 'llOLATION PURSUANT TO SUBD!'l/S!ON {D}, AND AFTER 
EXPIRATION OF THE SCHOOL'S REASONABLE OPPORTUNITY TO 
REMEDY "'llTHOUT SUCCESSFULLY REMEDYING THE 'llOLAT!ON, THE 
CHARTERING AUTHORITY SHALL PROVIDE A WRITTEN NOTICE OF 
INTENT TO REVOKE AND NOTICE OF FACTS IN SUPPORT OF 
RE'IOCATION TO THE CHARTER SCHOOL. NO LATER THAN 30 DAYS 
AFTER PROV!DING THE NOTICE OF INTE."'JT TO RE'IOKE A CHARTER, 
THE CHARTERING AUTHORITY SHALL HOLD A PUBLIC HEAR!A1G, IN THE 
NORMAL COURSE OF BUSINESS, ON THE ISSUE OF WHETHER 
EVIDENCE EXISTS TO REVOKE THE CHARTER. NO LATER THAN 30 DAYS 
AFTER THE PUBLIC HEARING, THE CHARTERING AUTHORITY SHALL 
ISSUE A FINAL DECISION TO REVOKE OR DECL!NE TO REVOKE THE 
CHARTER, UNLESS THE CHARTERING AUTHOR!TYAND THE CHARTER 
SCHOOL AGREE TO EXTEAf.[) THE ISSUANCE OF THE DECISION BYAN 
ADD!T!ONAL 30 DAYS. THE CHARTERING AUTHORITY SHALL NOT 
REVOKE A CHARTER, UNLESS IT MAKES WRITTEN FACTUAL FINDINGS 
SUPPORTED BY SUBSTANTIAL EVIDENCE, SPECIFIC TO THE CHARTER 
SCHOOL, THAT SUPPORT ITS FINDINGS." 

CALIFORNIA EDUCATION CODE SECTION 47607(E) 

ASPIRE AND THE DISTRICT AGREES TO ACT IN GOOD FAITH TO NOTIFY 
THE SCHOOL IN 1NRITING OF ANY VIOLATION THAT MAY RESULT IN THE 
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REVOCATION OF THE CHARTER AND, IF THE DISTRICT BOARD DOES 
NOT DETERMINE IN \".'RITING THAT THE VIOLATION DOES NOT 
CONSTITUTE A SEVERE AND IMMINENT THREAT TO THE HEALTH OR 
SAFETY OF THE PUPILS, TO THE DISTRICT SHALL PROVIDE A 
REASONABLE OPPORTUNITY TO REMEDY SUCH A VIOLATION. IN SUCH 
A SITUATION, ASPIRE AND THE DISTRICT SHALL FOLLOW THE LAWS 
AND PROCEDURES IN THE CALIFORNIA EDUCATION CODE. ASPIRE 
RESERVES ALL APPEAL RIGHTS PROVIDED UNDER EDUCATION CODE 
SECTION 47607(C) (K). ALL RELEVANT TIMEFRAMES INCLUDE THE 
PARAMETERS SET FORTH BY CALIFORNIA EDUCATION CODE SECTION 
47607. 

THE DISTRICT MAY REVOKE THE CHARTER OF THE SCHOOL IN 
ACCORDANCE 'NITH EDUCATION CODE SECTION 47607. 
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