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BACKGROUND 
According to Board Policy 0420.4 - Philosophy, Goals and Objective; Charter Schools: 

 
…Any charter granted by the Board shall contain adequate processes and measures for holding the 
school accountable for fulfilling the terms of its charter. These shall include, but not be limited to, fiscal 
accountability systems, public governance systems, and multiple measures for evaluating the educational 
program… Filings that request charter renewal must include, but not be limited to, a reporting of:  fiscal 
accountability systems, public governance systems, multiple measures for evaluating the educational 
program, and student performance data. 

 
Therefore, in keeping with this policy, the Office of Charter Schools (OCS) asks that charter schools requesting renewal 
prepare and submit a performance report that includes reporting of key data points and information that may not be 
available through other sources. The primary goals of this report are:  
 

1.​ Highlight unique areas of success from the charter school’s perspective beyond traditional academic measures 
2.​ Provide guidance for OCS for further inquiry during the renewal site visit 
3.​ Collect additional information related to OCS priority areas that may not be available elsewhere in the petition 

 

INSTRUCTIONS 
The Performance Report includes two components: the open-response questions and the data request. This document 
includes the open-response questions only. For the open-response questions, please provide comprehensive, yet concise, 
responses to the questions on the following pages. If there are sections where you feel you are not in a position to 
respond, please elicit responses from more appropriate parties (e.g. governing board president).  
 
Both components of the Performance Report: the open-response questions and the data request, must be submitted to 
OCS staff via Epicenter either at the time of renewal submission or two weeks prior to the renewal site visit, whichever 
is earlier. The open-response component should be submitted as a pdf file while the data request component should be 
submitted as an Excel file.  
 
Note on Verified Data: For the 2025-26 Renewal Cycle, schools submitting Verified Data will need to submit specific data 
reports depending on the Verified Data source. Schools will include a narrative to this data as part of the open questions 
component of the Performance Report (See Question 12 below). The specific data reports should be submitted separately 
via Epicenter. Please note: The Verified Data provisions of Education Code 47607.2 sunsets on June 30, 2025 for low tier 
schools and January 1, 2026 for all charters. 
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2025-26 Charter Renewal Performance Report 
Open Response Questions 

 

Comparison Methodology Note 
 
For purposes of local-context comparison, AIMS reviewed publicly available Dashboard, DataQuest, and postsecondary readiness 
indicators for a defined set of Oakland public high schools serving overlapping grade spans and comparable student populations. 
The comparison set and source tables are included in the performance-data appendix. References in this report to "Oakland 
comparison schools reviewed for this renewal" refer only to that defined comparison set. 
 
Renewal Evidence Snapshot 
 

Evidence Area AIMS Result Significance 

A-G completion 100% (2022-23, 2023-24) Universal college eligibility across all 
reportable subgroups 

CCI Prepared 88.2% (Green) Strong college/career readiness 

Suspension rate 0.0% (Blue) Zero suspensions across 393 cumulative 
enrollment students 

Chronic absenteeism 16.7% Lowest among comparison schools 
reviewed 

ELPI 76.7% (Blue) Up from 21.4%; highest in comparison 
set 

AP exams 803 exams Broad access to advanced coursework 

NSC immediate enrollment 73.2% (Class of 2025) Postsecondary transition evidence 

Black college-going 75.0% (Class of 2025) Strong equity outcome; +15.0 
percentage-point gain 

 

1: INSTRUCTION  
 

Describe any unique schoolwide instructional practices that have positively impacted student outcomes. 

​
The AIMS Way and Cycles of Inquiry 
 
Our instructional program is organized around The AIMS Way, an organization-wide framework built on four pillars: Rigorous 
Standards-Based Instruction, Targeted Assessment and Differentiation, Safe and Joyful Learning Environment, and Collaborative 
and Effective Learning Community. These practices have contributed to strong college-readiness outcomes, including 100% A-G 
completion, 88.2% College/Career Indicator Prepared status, strong English Learner progress, and broad access to advanced 
coursework. 
 

 
1011 Union St., #947, Oakland, CA 94607​ ​ ​ 510.879.1677  

www.ousd.org/officeofcharterschools 



OFFICE OF CHARTER SCHOOLS 

 

The AIMS Way is not a curriculum; it is the operating system through which curriculum, assessment, and professional learning are 
aligned. The mechanism that keeps this system from becoming static is Cycles of Inquiry (COI), a school-designed professional 
learning structure that runs up to four times per year, with implementation consistency still scaling across all teams. In each cycle, 
a team sets a SMART goal tied to student data, selects an instructional practice to test, implements it over a defined period, 
collects weekly data, and presents findings at a public Exhibition of Learning with structured peer feedback. 
 
The Exhibition is the accountability mechanism. Department teams present to peers and administrators, share their data, and 
receive critical feedback. This is not a showcase; it is a peer review process where teams defend their interpretation of results and 
receive pushback. Where COI has run at fidelity, measurable change has followed. The ELD team's Cycle 3 work in 2025-26 
produced a documented increase in GLAD classroom observation rates from 41% at the beginning of the year to 72% by Q3. In HS 
English, a Cycle 3 team set an 80% proficiency target on textual evidence for Honors English 10 and AP Language, then 
implemented tapering scaffolds for analytical writing. In HS Math, cycle work focused on foundational algebra strategies in 
response to Interim Assessment Block data. The challenge is consistency: where cycles do not run at fidelity, nothing moves. The 
loss of our instructional coach midyear in 2024-25 disrupted coaching cycles, and this is a priority corrective action in our 
Performance Improvement Plan. 
 
Block Schedule and Extended Instructional Time 
 
We operate a 91-minute block schedule Monday through Thursday, with a 6-period A/B rotation (expanding to an 8-period block 
in 2026-27, which will provide 1,700 instructional minutes per week). Friday is an early-release day for staff professional 
development and collaboration. 
 
The extended block format is central to our instructional model. Ninety-one-minute periods allow teachers to move through a full 
inquiry cycle within a single class session: direct instruction, collaborative practice, independent application, and formative check. 
The block schedule also enables COI work: teachers have the time within a single period to implement a new strategy, observe 
results, and collect data, rather than spreading an experiment across multiple fragmented sessions. 
 
AP-for-All and Universal A-G Completion 
 
We require every student to complete A-G requirements as a condition of graduation and encourage broad participation in 
Advanced Placement coursework beginning in 9th grade. In 2024-25, we administered 803 AP exams across 11 subjects for the 
high school student body, averaging more than two exams per student. Every student's four-year course sequence is pre-planned 
from 9th grade entry, with academic counselors maintaining individualized Student Academic Plans. 
 
100% of our graduates completed A-G requirements in both 2022-23 and 2023-24, across every reportable subgroup: African 
American, Asian, Hispanic/Latino, Socioeconomically Disadvantaged, and English Learner students. Among the Oakland 
comparison high schools reviewed for this renewal, no other school achieved 100% A-G completion in either year. The 
College/Career Indicator on the 2025 California School Dashboard reached 88.2% Prepared (Green), the highest rate among the 
Oakland comparison schools reviewed for this renewal, with every reportable subgroup at Very High status. 
 
Because we use an access-oriented AP model rather than a selective gatekeeping model, we monitor both participation and 
pass-rate growth. Pass rates have improved from 10.6% in 2021 to 19.3% in 2024-25, with the strongest improvement trajectories 
in AP Human Geography (mean score 1.50 to 2.41), AP U.S. Government (1.22 to 2.15), and AP U.S. History (1.18 to 1.96). 
Beginning in 2026-27, we are adding honors course options alongside AP, giving students additional pathways to rigorous 
coursework. 
 
Integrated English Language Development Through GLAD 
 
We integrate Guided Language Acquisition Design (GLAD) strategies across all content-area classrooms, not only in designated ELD 
periods. Our ELD program uses National Geographic Lift curriculum for designated instruction and embeds GLAD across all core 
content areas. GLAD implementation grew from 0% at baseline to 10% in Year 1 of the LCAP per the initial implementation survey, 
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reaching 60% by the end of the 2024-25 school year. When the school shifted to direct classroom walk-through observations in 
2025-26 as a more rigorous measure, observed implementation was 41% at the beginning of the year and grew to 72% by Q3, 
reflecting the impact of the ELD team's Cycle 3 improvement work, with a target of 100% schoolwide adoption. This growth was 
driven directly through COI: the ELD team's Cycle 3 work produced the documented increase, with teachers selecting and 
implementing six core GLAD strategies. An AP U.S. History GLAD+Jigsaw pilot produced measurable improvement in 
document-based question scores (mean 3.59 to 4.27, n=22), suggesting that GLAD strategies can support academic outcomes 
beyond English Learners. 
 
The ELPI result supports the approach. We achieved a 76.7% English Learner Progress Indicator rate on the 2025 Dashboard (Blue), 
up 55.3 percentage points from Very Low (21.4%) the prior year. This is the highest ELPI rate among the Oakland comparison high 
schools reviewed for this renewal, by a margin of more than 23 percentage points. Among Long-Term English Learners, 79.5% 
progressed on ELPAC with zero students declining. 
 
Assessment and Intervention Cycle 
 
We operate a four-cycle assessment calendar with NWEA MAP as the formative backbone. MAP is administered in Cycles 1, 2, and 
4; SBAC Interim Assessment Blocks serve as the Cycle 3 progress check for Grade 11. Results at each cycle drive differentiated 
small-group formation. In 2024-25, the HS MAP baseline showed Math at the 65th percentile (above the national average) and 
ELA at the 46th percentile (near average). The shift to NWEA MAP was itself a teacher-driven decision: staff preferred a single 
platform over the prior patchwork of Illuminate, Scholastic Reading Inventory, and RespondEDU. 
 
Assessment data feeds directly into our MTSS system. The HS Student Study Team meets weekly to review referrals and assign 
tiered interventions, including Saturday School, Break and Summer academic classes, and daily after-school tutoring with 
credentialed teachers. These programs are funded through LCFF concentration grant dollars and operate year-round. 
 
Implementation Improvement 
 
Our next priority is strengthening consistency of implementation: restoring instructional coaching capacity, enforcing COI 
completion expectations across all department teams, and using quarterly Exhibitions of Learning to ensure that instructional 
changes are tied to student data. The Performance Improvement Plan details specific targets and timelines for these corrective 
actions. 
 

 

 
 

2: AREAS OF SUCCESS 

Describe any unique areas of success beyond traditional academic measures. 

 
AIMS College Prep High School's most distinctive areas of success beyond traditional academic measures are student safety, 
attendance and persistence, extracurricular participation, and postsecondary transition. These outcomes reflect intentional 
investments in restorative culture, transportation supports, athletics and clubs, and college/career advising. 
 
Restorative Culture and Zero Suspensions 
 
In 2024-25, we recorded zero suspensions across all 393 cumulative enrollment students, earning a Blue (0.0%) Suspension Rate 
on the California School Dashboard. Among the Oakland comparison schools reviewed for this renewal, AIMS was the only school 
with a 0.0% suspension rate. The rate improved from 2.2% in 2022-23 to 0.0%, with zero suspensions across every subgroup: 
African American (182 enrolled), Hispanic/Latino (68), Students with Disabilities (21 cumulative), and English Learners (71). 
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This result reflects a deliberate, tiered intervention model that maintains behavioral expectations while minimizing exclusion from 
instruction. Our Assistant Head of School and SEL Counselor facilitate restorative conversations as the primary response to 
conflict. When restorative approaches do not resolve the issue, consequences escalate through a defined ladder. Suspension is 
reserved for conduct that requires exclusionary discipline under the school's discipline policy, including serious safety incidents, 
physical altercations, or substantiated bullying/harassment when lesser interventions are insufficient or inappropriate. We 
operate with no School Resource Officers. Our cell phone policy (7:45 to 3:30, Yondr pouches) removes a significant distraction 
and contributes to a focused learning environment. 
 
We pair this discipline model with dedicated SEL infrastructure: two SEL Counselors, CharacterStrong curriculum, and more than 
$170,000 in annual counseling budget. SEL time is built into the weekly schedule. The discipline data show very low exclusionary 
discipline, while student perception data show that AIMS must continue strengthening belonging, connectedness, and student 
trust. California Healthy Kids Survey data shows school connectedness below 50% in all grades, and up to 35% of 9th graders 
report experiencing harassment or bullying. The zero-suspension rate does not mean that bullying or harassment concerns are 
ignored. Reported concerns are investigated through the school's discipline, SEL, and restorative-response systems, with 
consequences assigned based on severity, evidence, and student safety needs. The school's improvement priority is to ensure that 
students experience the response as visible, timely, and trustworthy. We are addressing this through the hire of a Community 
School Manager, expanded professional development on culturally responsive practices and bias-based harassment prevention, 
and increased mental health service visibility. 
 
Attendance, Transportation, and Persistence 
 
For a school serving many East Oakland families, transportation is not ancillary; it is an access strategy. Every student receives a 
free AC Transit Clipper card (through age 18). Students with IEPs receive daily Hop/Skip/Drive transportation (currently 4-5 rides 
per day). Our Community Outreach Manager, Yesenia Duarte, conducts wellness checks and home visits for chronically absent 
students, and our attendance recovery program allows students to recover attendance credit, consistent with applicable 
requirements, through credentialed instructional hours. 
 
Our chronic absenteeism rate of 16.7% on the 2024-25 Dashboard is the lowest among the Oakland comparison schools reviewed 
for this renewal and below the statewide rate of 24.0% for grades 9-12, improving from 19.5% (2022-23) to 17.7% (2023-24) to 
16.7%. The next closest school, Life Academy, is at 23.5%. These programs are funded through LCFF concentration grant dollars 
and operate year-round. 
 
Athletics, Clubs, and Student Belonging 
 
We launched a formal athletics department in 2017-18 in direct response to student and family demand. School leaders identify 
athletics as one factor that supported enrollment growth and student engagement prior to the post-pandemic decline. The 
program now fields 10 sports at the high school level, with the LCAP allocating $76,160 for the Athletic Department and Clubs. Our 
basketball program had a historic season in 2024-25, and we are leveraging this success in recruitment messaging. 
 
Beyond athletics, we offer a formal student club program with active organizations including the Black Student Union, Key Club, 
Interact Club, Bay Area Urban Debate League, and National Honor Society. The BUILD entrepreneurship and leadership program, 
introduced at the HS level, is emerging as a program differentiator: students cite business and entrepreneurship as a compelling 
reason to choose AIMS. 
 
Postsecondary Transition and Career Exposure 
 
AIMS met all five Dashboard local indicator priorities in 2024-25 (Basic Services, Standards Implementation, Parent Engagement, 
School Climate, and Course Access), with Priority 2 (Standards Implementation) ratings of 4-5 out of 5 across all core academic 
domains. 
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In 2023-24, 43 of 82 graduates (52.4%) earned Golden State Seal Merit Diplomas, a distinction recognizing mastery across multiple 
subject areas. Among the Oakland comparison schools reviewed for this renewal, no other school had any recipients. 
 
The Genesis Works internship program matches 11th graders with professional internships at companies including Salesforce, with 
adjusted senior-year schedules to accommodate the experience. AIMS distinguishes between college eligibility, college 
acceptance, and college enrollment. The school's strongest universal outcome is A-G completion: 100% of graduates completed 
A-G requirements in both 2022-23 and 2023-24. AIMS also supports all seniors through the four-year college application and 
acceptance process, including a guaranteed acceptance partnership with Sonoma State University and the AIMS U concurrent 
enrollment pathway through Peralta Colleges. National Student Clearinghouse data provides the separate enrollment measure: 
69.0% of the Class of 2024 and 73.2% of the Class of 2025 enrolled in college in the immediate fall after graduation. 
 
National Student Clearinghouse StudentTracker data (received June 2026 for the Classes of 2024 and 2025) confirms strong 
postsecondary enrollment: 69-73% college-going rate, with 75.9% of college-enrolling graduates from the Class of 2024 attending 
four-year institutions. Equity outcomes are notably strong: among the Class of 2025, college-going rates for Economically 
Disadvantaged students (75%), English Language Learners (77.8%), and Black students (75%) meet or exceed the overall rate. The 
school is separately addressing a decline in Hispanic/Latino college-going for the Class of 2025 through the bilingual outreach and 
retention strategies described in later sections. 
 

 

 
 

3: DIVERSITY OF STUDENT ENROLLMENT 

What are the strategies and processes that you have put in place to ensure your school enrolls a diverse student population (e.g. 
racial/ethnic balance, representation of English Learners (including newcomers), students with disabilities, or of homeless status)?  

 
AIMS College Prep High School maintains open admissions and actively recruits across a racially, socioeconomically, linguistically, 
and culturally diverse Oakland community. We maintain an open admissions policy with a public random lottery when applications 
exceed capacity. There is no selectivity based on disability, gender, nationality, race/ethnicity, religion, sexual orientation, 
immigration status, or any other protected characteristic. We partner with Enroll Oakland and SchoolMint to broaden access, and 
our student body draws from 20 middle schools within OUSD. 
 
AIMS’s 2024-25 enrollment of 386 students reflects substantial diversity: 46.9% Black/African American, 25.1% Asian, 16.8% 
Hispanic/Latino, 64.5% Socioeconomically Disadvantaged, 17.9% English Learners, and 4.9% Students with Disabilities. We serve a 
large Ethiopian/Eritrean community alongside significant representation from other immigrant communities. At the same time, 
AIMS has identified Students with Disabilities and Hispanic/Latino students as groups requiring targeted enrollment and retention 
attention during the renewal term. 
 
Our Director of Enrollment, Cennie Valeri, leads active recruitment strategies formalized in the school’s Enrollment and Retention 
Performance Improvement Plan. AIMS is establishing feeder school partnerships with nearby elementary and middle schools to 
position AIMS HS as the default high school for partner 8th graders, with enrollment fair outreach underway and a campus visit 
calendar in development. Student focus groups indicate that some AIMS K-8 students seek a new high school experience after 
many years on the same K-12 pathway. Our 8th-to-9th Grade Bridge Program is designed to make the high school feel 
developmentally distinct, with shadow days, student mentorship, high school-specific programming, and campus visits. 
 
AIMS has also identified its prior social media and bilingual digital outreach as underdeveloped and is rebuilding those channels 
through a consistent bilingual posting schedule, an all-Spanish social media video, fully bilingual enrollment materials, and 
targeted paid promotion in zip codes within our enrollment radius. AIMS is examining whether school-level factors, including 
connectedness, belonging, language access, and cultural responsiveness, are affecting Hispanic/Latino enrollment or retention. 
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Broader demographic and enrollment shifts in East Oakland may be a contributing factor, but the school is not treating geography 
as the primary explanation. The Panorama survey, first administered in Spring 2026, will provide a baseline for these questions. 
 
AIMS is also formalizing family referral outreach, subject to legal review, and has added a “How did you hear about AIMS?” 
question to enrollment forms to track which channels produce the highest yield. 
 
To support English Learners and newcomer students, AIMS provides designated ELD with National Geographic Lift curriculum, 
integrated GLAD strategies across content classrooms, translated communications, 24/7 on-demand interpreting in all languages, 
and language-specific parent groups organized by home language. Newcomer students receive daily pullout intervention with 
translation technology and are maintained in regular classrooms for most of the day. 
 
To ensure lawful identification and support for Students with Disabilities, AIMS is rebuilding its child-find, referral, and evaluation 
systems. A new SPED Manager, Mx. Peacock, was hired in February 2026 to lead this work. Current actions include a 
community-wide QR-code referral system that lowers barriers to identification, SST process training for all staff, and active family 
outreach. Seneca Family of Agencies completed a comprehensive program review in May 2026 identifying areas for strengthening 
across five focus areas and proposing a 5-year strategic plan. El Dorado SELPA provides regular training for the SPED Manager and 
periodic general education teacher professional development. 
 
 
Where have you seen success and how do you plan to modify these practices for student groups who are underrepresented at 
your school? (While we encourage you to reflect on recruitment practices in this section, we also recommend reflecting on 
practices at your school site which may impact the school’s enrollment of student groups (i.e. family affinity groups, staffing, etc.) 

 
AIMS has seen success enrolling a diverse student body overall. African American students are well represented at 46.9% of 
enrollment, our largest student group. Enrollment equity is not the concern for this subgroup; outcome equity is, and those gaps 
are addressed directly in Q1 and Q7. AIMS has also seen success enrolling and supporting English Learners, who represent 17.9% 
of enrollment, with 62% of students having English Learner history. GLAD implementation grew from 0% at baseline to 10% in Year 
1 of the LCAP, reached 60% by the end of the 2024-25 school year, and classroom walk-throughs in 2025-26 showed further 
growth to 72%. The 2025 ELPI result of 76.7% (Blue), the highest among the Oakland comparison high schools reviewed for this 
renewal, indicates strong English language progress. CAASPP proficiency for current EL students remains a priority addressed in 
Q7. 
 
During the renewal term, AIMS’s enrollment-diversity work will focus on three areas: rebuilding Hispanic/Latino enrollment, 
correcting underidentification of Students with Disabilities through lawful child-find systems, and strengthening proactive 
identification and support for students experiencing homelessness or housing instability. 
 
For Hispanic/Latino students, the bilingual marketing and outreach campaign described above is our primary enrollment response. 
The Panorama survey will provide baseline data on belonging and connectedness for this subgroup, and AIMS will address any 
programmatic barriers identified. This work is connected to the broader Hispanic/Latino improvement strategy described in Q7, 
which addresses enrollment, attendance, academic performance, and postsecondary transition as linked indicators. 
 
For Students with Disabilities, AIMS acknowledges that the current 4.9% Students with Disabilities enrollment rate is below state 
and district averages and does not adequately reflect likely student need. AIMS has identified prior weaknesses in special 
education referral, evaluation, and family communication systems, including insufficiently proactive identification practices that 
likely contributed to a suppressed SWD identification rate and a trust gap with families. The child-find and referral system rebuild 
under Mx. Peacock is the central modification, including targeted family education about SST, referral rights, and the availability of 
evaluation when disability is suspected. AIMS is also rebuilding enrollment marketing materials to communicate clearly that the 
school welcomes and actively supports students with disabilities. The SPED Performance Improvement Plan uses the statewide 
SWD identification rate as a monitoring benchmark, with the goal of ensuring that students who may need evaluation are 
identified, referred, and assessed through legally compliant, individualized processes. 
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For students experiencing homelessness or housing instability, AIMS currently provides support once students are identified 
through MTSS, wellness checks, home visits, and family outreach. The school acknowledges that proactive identification and 
recruitment partnerships are not yet sufficiently developed. During the renewal term, AIMS will strengthen McKinney-Vento 
identification practices, staff training, and partnerships with community agencies serving housing-insecure youth. 
 

 

 
 

4: STUDENT ENGAGEMENT 

Are there opportunities for all students to be involved in decision-making and the governance of the school? 

 
AIMS provides multiple structures for students to participate in school decision-making, provide feedback on school culture and 
academic programming, and exercise agency over their own educational progress. Formal governance authority remains with the 
Board of Directors, but students have several channels through which their input informs school culture, LCAP priorities, academic 
programming, and resource-allocation decisions. 
 
AIMS collects student input through the Student Government Association, Google Forms surveys, LCAP stakeholder sessions, 
individual academic planning conversations with counselors, and informal feedback through the Assistant Head of School and SEL 
counseling staff. The Student Government Association is structured as a leadership class with elected Student Body Officers and 
Class Officers at every grade level. Google Forms surveys have gathered student input on topics including school experience, 
graduation preferences, and career pathway interest. 
 
In Spring 2026, AIMS launched the Panorama survey for the first time, covering students, staff, and families, with twice-yearly 
administration planned. Panorama provides validated, comparable data on connectedness, belonging, and academic motivation. 
This moves student voice measurement from informal and self-selecting channels toward a systematic platform that can reach all 
students. 
 
Students also exercise voice through academic agency. In HS Math, students set individual NWEA growth targets, receive 
individualized action plans, and participate in regular data chats with teachers to monitor their own progress. Student-led A-G 
workshops give upperclassmen a peer leadership role as they help younger students understand course requirements and 
college-readiness expectations. The AIMS Way Plan codifies student-led report card conferences (Pillar 2, IP2.2), where students 
present their own academic progress to families, self-assess their standards mastery, and set goals. 
 
LCAP stakeholder engagement also includes dedicated student voice sessions. In May 2026, student input sessions informed the 
academic goals, metric targets, and resource-allocation decisions reflected in the LCAP. These structures give students multiple 
ways to influence the school: through elected leadership, survey feedback, academic planning, peer leadership, LCAP consultation, 
and direct communication with school staff. 
 
What is an example of a change you have made to the school based on student feedback? 

 
The clearest example of student voice shaping the academic program is the development of Career Technical Education pathways. 
When AIMS began planning its CTE expansion under a $500,000 Golden State Pathways Program grant, the school administered a 
student interest survey to determine which career fields students wanted to pursue. The results showed top interest in business 
and medical pathways. 
 
Student interest data was a central factor in shaping the pathway direction, alongside grant requirements, staffing capacity, and 
partner availability. AIMS built certificate pathways in Entrepreneurship, aligned to student interest in business, and Design, 
selected based on a strong Berkeley City College partnership and student interest in hands-on, project-based work. The medical 
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pathway proved infeasible when the dual enrollment partner discontinued the program. The BUILD entrepreneurship and 
leadership program was introduced at the high school level, and students now cite business and entrepreneurship as a compelling 
reason to choose AIMS. 
 
A second example is athletics. AIMS launched a formal athletics department in 2017-18 in direct response to student and family 
demand. Prior to that year, the school had no interscholastic sports. The program now fields 10 sports, with the LCAP allocating 
$76,160 for the Athletic Department and Clubs. The athletics department is a concrete example of student and family feedback 
changing the high school experience. 
 
Students also drove a broader cultural evolution. For years, AIMS maintained a strict collared-shirts-and-khakis uniform policy. 
Students and families raised concerns through SGA discussions, parent conversations at Back-to-School Night, and the Assistant 
Head of School that the policy was too restrictive and created unnecessary friction. School leadership reviewed the feedback and 
made a series of expansions: the dress code now provides more flexibility, and students express school identity through 
AIMS-branded clothing, T-shirts, and PE uniforms provided at no cost. 
 
Through SGA and surveys, students also communicated that they wanted more social engagement beyond the purely academic 
model. The school responded by partnering with SGA to introduce spirit weeks, pep rallies, dances, and music at lunch. These 
changes originated in student feedback rather than top-down administrative planning. 
 
Growth Area 
 
AIMS acknowledges that student voice is still developing. California Healthy Kids Survey data shows school connectedness below 
50% in all grades, which indicates that existing engagement structures are not yet reaching all students consistently. The Panorama 
survey provides the school’s first validated baseline on these measures, and twice-yearly administration will allow AIMS to track 
whether engagement is broadening, not just deepening among already-active students. 
 
Next steps include launching student-led report card conferences in 2026-27, giving every student a structured voice in their own 
education. AIMS is also exploring whether students can play a more direct role in discipline policy review and school culture 
planning during the renewal term. 
 

 

 

 

 

 

 
1011 Union St., #947, Oakland, CA 94607​ ​ ​ 510.879.1677  

www.ousd.org/officeofcharterschools 

5: FAMILY ENGAGEMENT 

How do families voice concerns? 

 
Families voice concerns through direct staff contact, formal conferences, schoolwide surveys, governance and advisory bodies, 
and the formal complaint process. 
 
The primary channel is direct communication: phone calls, email, and in-person visits to the school office. Because families can 
see grades and attendance in real time through PowerSchool, academic concerns often surface before the end of a grading period. 
Parent-teacher conferences are held at minimum once per semester, with additional conferences for students flagged as at risk. 
Progress reports are sent every three weeks, signed and returned. Back-to-School Night and Open House provide structured 
opportunities for families to meet teachers and raise concerns about curriculum, instruction, student progress, and school 
operations. 
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Equitable language access is foundational to these concern channels. As described in Q3, AIMS provides 24/7 multilingual 
interpreting, human-translated communications, and language-specific parent groups, ensuring that non-English-speaking families 
have access to the same communication and concern-resolution channels as English-speaking families. 
 
For formal grievances, the Student and Family Handbook outlines a clear complaint process. Families may also raise concerns 
through the School Site Council, ELAC, AIMS Parents United, or directly to the Board of Directors. 
 

What opportunities exist for all families to be involved in decision-making and the governance of the school? 

 
AIMS maintains several formal governance and advisory bodies where families provide structured input into school priorities, 
budgets, programs, and policies. 
 
The LCAP Advisory Committee and School Site Council meet monthly, with parent and community representative elections each 
fall. These bodies provide input on the LCAP, School Plan for Student Achievement, curriculum priorities, professional 
development needs, budget priorities, and the school calendar. AIMS Parents United, a parent-led advisory group, provides an 
additional K-12 channel for family priorities to reach school and organizational leadership outside formal compliance committees. 
 
The English Learner Advisory Committee and District-Level English Learner Advisory Committee give English Learner families a 
specific advisory role. DLAC reviews the annual Title III budget and provides formal input before it is finalized through the school’s 
approval process. 
 
Parent workshops also function as listening points, especially for families less likely to attend formal governance meetings. The 
Community Outreach Manager bridges the gap between families who actively engage through formal channels and families who 
face barriers to participation, including through home visits and direct outreach to families the school might otherwise not hear 
from. 
 
In Spring 2026, AIMS launched the Panorama family survey for the first time, providing a validated mechanism for family voice 
data. This will allow the school to track family satisfaction, perceived responsiveness, and areas of concern across administrations, 
moving from anecdotal feedback to systematic measurement. 
 
AIMS also acknowledges areas for growth. The school does not yet have systematic data on family governance participation rates. 
SSC, ELAC, and APU meet regularly, and direct outreach reaches nearly all families, but AIMS cannot yet report what percentage of 
families attend workshops, participate in governance meetings, or feel that their voice influences school decisions. The Panorama 
family survey will provide this baseline for the first time in 2026. 
 
AIMS also recognizes that its engagement infrastructure is stronger for English-speaking and Spanish-speaking families than for 
families speaking other home languages. The school serves a large Ethiopian and Eritrean community, and while the 24/7 
interpreting service covers Amharic and Tigrinya, AIMS does not yet have targeted community partnerships with Ethiopian 
Orthodox churches or Eritrean community organizations equivalent to its partnerships with Allen Temple Baptist Church, the 
Oakland Chinatown Chamber, and the Oakland Latino Chamber. During the renewal term, AIMS intends to build those 
partnerships, expand culturally specific engagement events, and ensure that outreach materials are available in the full range of 
languages represented in the school community. The LCAP sets a Family Engagement survey target of 95%, from an 85% baseline, 
which will serve as one measure of whether engagement efforts are reaching all families, not just those who self-select into formal 
governance. 
 

What is an example of a change you have made to the school based on family feedback? 

 
One example of family feedback changing school practice is the shift in family ESL programming from in-person to Zoom. Families 
of English Learners communicated through the ELD team and Community Outreach Manager that, because of 
immigration-enforcement fears in the broader community, evening in-person ESL classes were creating a barrier to participation. 
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6: TEACHER ENGAGEMENT 

What opportunities exist for teachers to be involved in decision-making and the governance of the school? 

​
The defining feature of teacher engagement at AIMS College Prep High School is structured teacher ownership of instructional 
improvement. Within the schoolwide AIMS Way framework, teachers use the Cycle of Inquiry process, described in Q1, to identify 
problems of practice, select strategies, collect evidence, and present results to peers and administrators at public Exhibitions of 
Learning. Administration sets schoolwide priorities, but teacher teams determine the specific instructional focus, strategy, 
evidence source, and implementation plan for each cycle. 
 
Bi-weekly PLC data meetings give teachers direct influence over student support. Teachers collectively review assessment data and 
recommend Tier 2 and Tier 3 supports through the MTSS framework, with nine-week data cycles facilitated by a contracted data 
coach. 
 
Teachers also participate in schoolwide decision-making through grade-level leadership, charter renewal review, LCAP 
engagement, and staff surveys. Grade-Level Chairs receive $3,000 stipends and serve as a bridge between the teaching staff and 
administration, planning grade-level activities, ensuring consistency of academic practices, and surfacing concerns from their 
teams on a regular cadence. 
 
A Charter Renewal Committee of 4-5 teachers is currently reviewing the renewal petition and Performance Improvement Plan 
drafts, with horizontal fan-out to their respective department teams. This gives the teaching staff direct input into the documents 
that will define the school’s direction for the next charter term. 
 
LCAP stakeholder engagement includes a dedicated staff input session and staff survey. In Spring 2026, AIMS launched the 
Panorama staff survey for the first time, which will provide a baseline on whether staff feel heard, supported, and able to 
influence school decisions. 
 
AIMS also acknowledges areas for growth in teacher governance. Teacher voice has historically been stronger in instructional 
practice than in formal evaluation, hiring, and school policy. The hiring process is currently manager-driven; teachers do not yet 
serve on formal hiring panels, which is a gap AIMS intends to address during the renewal term. AIMS is formalizing its teacher 
evaluation system and does not yet have a fully implemented, instrument-based evaluation process. A new evaluation framework 
based on the TNTP model is in development for launch in 2026-27. The goal during the renewal term is to preserve teacher 
ownership of instructional improvement while building more consistent systems for coaching, feedback, professional growth, and 
teacher participation in hiring and school governance. Panorama staff survey data will establish a baseline for teacher voice, 
satisfaction, and working conditions to inform that work. 
 
What is an example of a change you have made to the school based on teacher feedback? 
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​
Three examples illustrate how teacher voice changes practice at AIMS. 
 
First, GLAD strategy redesign. When AIMS introduced Guided Language Acquisition Design across all content areas, the initial 
rollout attempted to train teachers on the full GLAD toolkit simultaneously. Teachers pushed back that the approach was too 
broad and lacked immediate classroom applicability. In response, the ELD team narrowed implementation to six core strategies 
and gave teachers autonomy to select which strategies fit their content area and teaching style. The result was stronger adoption: 
observation rates climbed from 0% to 72%, driven by teacher buy-in rather than administrative mandate. 
 
Second, PD topic selection. In 2025-26, teachers specifically requested ADHD-focused professional development after identifying 
increasing student needs in this area. The school added ADHD training to the PD calendar. Similarly, when teachers found that 
GLAD training was most effective when focused on a small number of strategies they could practice immediately, the ELD manager 
restructured the training accordingly. AIMS’s annual PD calendar includes a summer Bootcamp and quarterly follow-ups, but the 
content of those sessions is shaped by what teachers identify as instructional needs. 
 
Third, ELPAC testing format. In a prior year, administration shifted English Language Proficiency Assessment testing to a 
large-group format for logistical efficiency. Teachers reported that the change disrupted classroom instruction and compromised 
testing conditions. The school reversed the decision and returned to small-group testing. AIMS does not attribute the subsequent 
ELPI improvement, from 21.4% to 76.7%, to testing format alone; teachers and ELD staff identify the return to small-group testing 
as one operational change that improved conditions within a broader improvement effort. 
 
Additional Context: Teacher Retention and Staffing 
 
In 2025-26, the high school’s instructional team comprised 16 teachers, of whom 4 departed during the year (approximately 25% 
turnover) and 7 are confirmed returning for 2026-27. Teacher retention is a priority improvement area for the Charter School 
rather than a settled strength, and staffing stability is treated as enabling infrastructure that supports the plan’s academic and 
enrollment goals. Three vacancies remain open: ELA, Special Education, and Teacher Assistant. The school provides financial 
support for tuition, CLAD authorizations, and individualized credentialing plans to strengthen recruitment and retention over the 
charter term. 
 

 

 

 

 

 
 

7: PERFORMANCE OF KEY STUDENT GROUPS  

How is your education program addressing the needs of the below student groups? What is working well? What most needs 
improvement? 

English Learners (Including Long-Term English Learners and Newcomers) 

​
English Learners represent 17.9% of our student body, and 62% of students have English Learner history. Long-Term English 
Learners constitute 62.3% of our current EL population, making LTELs the dominant subgroup within our EL program. 
 
What is working well: AIMS is seeing strong language-growth outcomes. ELPI reached 76.7% on the 2025 Dashboard (Blue), the 
highest among the Oakland comparison high schools reviewed for this renewal. Among LTELs, 79.5% progressed on ELPAC with 
zero students declining. Reclassified students continue to outperform English Only peers in both ELA and Math, indicating that 
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reclassification at AIMS reflects genuine readiness. The ELD program model (designated ELD with National Geographic Lift, 
integrated GLAD at 72% adoption, newcomer pullout with translation technology, 24/7 multilingual family interpreting) is 
described in Q1 and Q3. 
 
What most needs improvement: Current EL academic proficiency on CAASPP remains far below standard, especially in Math, 
where proficiency declined to 8% in 2024-25 (n=12). EL ELA proficiency improved from 0% (2023-24, n=18) to 18% (2024-25, 
n=11), but these figures are volatile at small sample sizes. Key contributing factors include limited dedicated ELD capacity (a single 
HS ELD teacher creates a bottleneck), inconsistent integrated ELD implementation across all content classrooms, teacher leaves 
and vacancies in EL-heavy classes during 2024-25, and the absence of formal LTEL reduction targets. The renewal-term priority is 
to convert language growth into academic proficiency through 100% integrated ELD/GLAD implementation, stronger LTEL 
monitoring, and stabilized ELD staffing. 
 

Students with disabilities (Including students with moderate-severe disabilities)  

​
Students with Disabilities represent 4.9% of our enrollment (19 students per Census Day enrollment), below state and district 
averages. Dashboard data for this subgroup is suppressed due to small n. 
 
What is working well: We hired a new SPED Manager (Mx. Peacock) in February 2026 to lead a comprehensive system rebuild. 
Service delivery is primarily push-in within general education classrooms, supplemented by a dedicated Study Skills class and 
virtual speech and occupational therapy. El Dorado SELPA provides regular training for the SPED Manager and periodic general 
education teacher professional development. Our board revised its retention policy to prohibit retention of SPED students, 
requiring tiered intervention and parent conferences before any hold-back consideration. 
 
What most needs improvement: AIMS's most urgent SWD need is not only performance improvement but system rebuilding: 
child-find, referral, evaluation, IEP timeliness, service delivery, family trust, and general education capacity. AIMS has identified 
prior weaknesses in its child-find, referral, evaluation, and family communication systems that contributed to underidentification 
and reduced family trust. The Seneca Family of Agencies completed a comprehensive program review in May 2026 identifying 
areas for strengthening across five focus areas, including systems documentation, service delivery, family engagement, staff 
training, and equity, and proposing a 5-year strategic plan. The board-approved SPED PIP addresses these gaps through three 
operational strategies with measurable compliance targets. First, building sustainable compliance systems: a centralized tracker 
for IEP timelines (annual reviews, triennials, evaluations, progress reports), standardized documentation protocols with language 
access routines, and monthly internal compliance audits. AIMS's legal obligation is timely completion of all required IEP processes. 
Year 1 monitoring benchmarks are 90% of annual reviews completed on time and 85% of IEPs affirmed within 5 business days, as 
interim progress measures toward full timely completion. Second, stabilizing staffing and service delivery: published shared 
service schedules, weekly SPED team meetings with protected collaboration time, standardized MTSS/SST flowcharts, and a 
transition from contracted evaluations to in-house academic evaluations (projected $42,000 annual savings by Year 3). Third, 
rebuilding family trust: a three-contact-per-year communication standard for all SPED families (not just annual meetings), 
proactive language access (interpreted before families ask), family-friendly documents explaining IEP vs. 504 and the MTSS 
pathway, and a concern-tracking log with visible resolutions. HS identification target: increase from 4.9% to 7% in Year 1 and 9% in 
Year 2 through proactive Child Find outreach, using state and district SWD rates as long-term monitoring benchmarks. 
 

Students in need of remediation 

AIMS identifies students in need of remediation through NWEA MAP percentile and grade-level indicators, CAASPP and IAB 
performance, course grades, attendance patterns, and teacher/SST referrals. Our MTSS and intervention infrastructure (described 
in Q1) provides the intervention response: weekly SST meetings, Saturday School, Break and Summer academic classes, daily 
after-school tutoring, and LCFF concentration grant-funded Intervention Specialists. 
 
The MTSS system captured 129 SST referrals between January and April 2026, indicating active use of the referral infrastructure. 
MAP Math is at the 65th national percentile, indicating that the typical AIMS student is performing above the national norm on 
this measure even as CAASPP proficiency rates decline. 
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What most needs improvement: The central remediation need is tighter execution between identification and intervention. AIMS 
must ensure that MAP percentile thresholds, CAASPP/IAB results, grades, attendance, and teacher referrals consistently trigger 
Tier 2 and Tier 3 supports, and that students exit interventions only when data show sufficient progress. 
 

Advanced students performing above grade level 

 
What is working well: Our AP-for-All model encourages every student to participate in AP coursework, and we require A-G 
completion as a condition of graduation. In 2024-25, we administered 803 AP exams across 11 subjects for the high school student 
body. The College/Career Indicator reached 88.2% Prepared (Green) on the 2025 Dashboard, with every reportable subgroup at 
Very High status. The CCI result reflects the strength of AIMS's college-readiness structures, especially universal A-G completion 
and broad AP participation, while CAASPP results show that the school must improve grade-level standards mastery in ELA and 
Math. 100% of graduates completed A-G requirements in both 2022-23 and 2023-24 across all subgroups. CTE certificate 
pathways in Entrepreneurship and Design are supported by a $500,000 GSPP grant. 
 
What most needs improvement: AIMS intentionally prioritizes broad access to advanced coursework over selective AP 
gatekeeping. The improvement challenge is to preserve that access while increasing exam readiness and pass rates. The overall AP 
pass rate of 19.3% reflects the tension inherent in a broad-access model. Improvement trajectories in specific subjects (AP Human 
Geography mean score 1.50 to 2.41, AP U.S. Government 1.22 to 2.15, AP U.S. History 1.18 to 1.96) show that pass rates can 
improve within the open-access framework. Beginning in 2026-27, the honors track expansion is intended to strengthen readiness 
for AP success, not to reintroduce selective gatekeeping. 
 

Any other student groups you are paying particular attention to  

 
Hispanic/Latino Students 
 
AIMS treats the Hispanic/Latino results as one linked equity issue, not as separate enrollment, attendance, academic, and 
postsecondary problems. The same student group is underrepresented in enrollment, has the highest chronic absenteeism rate, 
shows the deepest ELA and Math performance gaps, and experienced a decline in immediate college-going for the Class of 2025. 
The coordinated response operates across the full student pathway. 
 
Hispanic/Latino students represent 16.8% of enrollment and show the widest gaps across multiple linked indicators: ELA DFS of 
-102.6, Math DFS of -111.4, chronic absenteeism at 31.8% (roughly double the schoolwide rate), and a decline in postsecondary 
enrollment from 56% to 33% between the Classes of 2024 and 2025. At the same time, Hispanic/Latino CCI improved from 50.0% 
to 87.5% Prepared in one year, demonstrating that these students are succeeding on the comprehensive college-readiness 
measure even as standardized test performance and attendance lag. 
 
Hispanic/Latino Linked Indicators 
 

Indicator Result Significance 

Enrollment share 16.8% Underrepresented relative to AIMS's broader enrollment-diversity goals 

Chronic absenteeism 31.8% Highest subgroup rate; approximately double the schoolwide rate 

ELA Distance from Standard -102.6 Significant ELA performance gap 

Math Distance from Standard -111.4 Deepest academic performance gap 
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Math proficiency 0% (n=13) Urgent Tier 2/Tier 3 math intervention priority 

CCI Prepared 87.5% Strong college/career readiness despite academic proficiency gaps 

Immediate college-going 56.2% to 33.3% Postsecondary transition decline from Class of 2024 to Class of 2025 

 
The intervention logic for Hispanic/Latino students is: (1) attendance recovery and bilingual family outreach to address the 31.8% 
chronic absenteeism rate, including transportation passes for Saturday School and summer access; (2) MTSS-triggered math 
intervention with GLAD vocabulary saturation in math classrooms and targeted Tier 2 enrollment; (3) bilingual family engagement 
through Spanish-language marketing, translated enrollment materials, and culturally responsive outreach; (4) postsecondary 
follow-up through college counseling with bilingual family conferences; and (5) monitoring through LCAP subgroup targets (ELA +6 
DFS/year, Math +6 DFS/year for Hispanic/Latino students, double the all-student rate) and quarterly board reporting. Although the 
LCAP baseline target for all students is +3, AIMS is accelerating the Hispanic/Latino Math target because the 0% Math proficiency 
result indicates urgent need beyond the all-student trajectory. Students will be identified for Tier 2 or Tier 3 math intervention 
using MAP percentile, IAB performance, course grades, and teacher referral, with bilingual family outreach to address attendance 
barriers that affect intervention participation. The bilingual outreach and retention strategies described in Q3 address the 
enrollment and engagement dimensions. 
 
AIMS is reviewing external enrollment trends, including broader demographic and enrollment shifts in East Oakland, but the 
school is not treating geography as the sole or primary explanation. The renewal-term response focuses on factors within AIMS's 
control: bilingual outreach, family engagement, student belonging, attendance, academic intervention, and postsecondary 
advising. 
 
NSC StudentTracker data (Classes of 2024 and 2025) shows strong postsecondary equity for most subgroups: Economically 
Disadvantaged 75%, English Language Learners 77.8%, and Black students 75%. The Hispanic/Latino gap is the exception and is 
being addressed through the coordinated strategies described above. The goal is not to improve one metric in isolation, but to 
rebuild the conditions that allow Hispanic/Latino students to enroll, attend consistently, access rigorous instruction, recover 
academically, and transition successfully after graduation. 
 
African American Students 
 
African American students represent 46.9% of enrollment, our largest student group. College/career readiness is strong: African 
American CCI reached 90.0% Prepared on the 2025 Dashboard (Very High), and within the Oakland comparison set reviewed for 
this renewal, African American students at AIMS performed above comparison-school peers in ELA DFS. 
 
However, CAASPP proficiency declined sharply: ELA from 52% (2023-24, n=36) to 28% (2024-25, n=31), Math from 25% to 16%. 
AIMS takes this decline seriously because African American students are the school’s largest student group. While African 
American students at AIMS remain above OUSD African American students by 45.5 DFS points in ELA and 20.2 points in Math, the 
year-over-year proficiency decline requires targeted response, not comparison alone. The gap between strong postsecondary 
readiness and declining point-in-time proficiency is the central challenge for this subgroup. In 2026-27, AIMS will apply the 
common writing framework, COI fidelity monitoring, and MAP/IAB subgroup reviews specifically to African American student 
performance, with department teams required to identify African American student progress within each nine-week data cycle. 
 
Cross-Cutting Academic Performance: CAASPP Decline and PIP Response 
 
CAASPP proficiency declined across most subgroups between 2023-24 and 2024-25. Overall ELA fell from 46% to 38%; overall 
Math from 37% to 27%. African American ELA proficiency dropped from 52% to 28%. Hispanic/Latino Math proficiency fell to 0% 
(n=13). These declines reflect the cumulative impact of the coaching loss, credentialing gaps, and inconsistent Cycle of Inquiry 
fidelity described in Q1. The Performance Improvement Plan addresses these gaps through four cross-cutting strategies with 
measurable targets: 
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(1) A common schoolwide evidence-based writing and reasoning framework aligning four departmental approaches into a unified 
structure, with crosswalks in pacing guides and a May cross-content writing project. (2) Integrated ELD/GLAD expansion from 72% 
to 100% through demonstration lessons in every HS class and observation-debrief cycles for all teachers. (3) COI fidelity 
enforcement: all content teams complete Plan-Implement-Analyze-Reflect at full fidelity, with quarterly peer Exhibitions; 
bottom-quartile teams receive mandatory coaching. (4) MTSS activation: published Tier 1/2/3 entry and exit criteria (below 40th 
MAP percentile = Tier 2, below 30th = Tier 3), NWEA MAP completion raised from 75% to 89%, and 9-week data cycle reviews. 
 
Year 1 DFS targets: ELA All Students from -37.5 to -34.5 (+3), Math All Students from -63.9 to -60.9 (+3). Hispanic/Latino ELA and 
Math targets both accelerate gains to +6 DFS points per year, double the all-student rate. English Learner ELA targets +6 per year, 
Math +6 per year. 
 
These improvement targets do not erase the CAASPP decline, but they clarify the improvement challenge: AIMS must now convert 
strong college-going and EL progress systems into stronger grade-level ELA and Math proficiency. The subgroup sections above 
apply these cross-cutting strategies to the specific student populations most affected by the decline. 
 
 

 
 

8: GOVERNANCE 

Beyond board meetings, how does the governing board interact with students, parents, and/or teachers? 

 
Beyond formal board meetings, the Board of Directors engages the school community through school events, public town halls, 
advisory structures, parent survey review, and direct observation of instructional practice. 
 
Board members attend department Exhibitions of Learning, most recently on April 24, 2026, where teachers present Cycle of 
Inquiry findings and board members observe the school’s instructional improvement process firsthand. Board members also 
interact directly with students, families, and staff through major schoolwide events, including the AIMS Community Celebration, 
AIMS Graduation, AIMS International Fair, World Culture Day, and Staff PD Exhibitions. Board meetings are held on campus, and 
Coffee with the Principal sessions are held monthly, providing informal touchpoints between families and school leadership. 
 
The board also includes direct parent perspective. Board member Tiffany Rose Naputi Lacsado is a parent of three AIMS students, 
bringing direct parent experience to board deliberations. The board includes non-voting advisory seats for elected parent 
representatives, giving families an additional channel to participate in governance discussions. 
 
The board receives and reviews results from quarterly parent surveys at monthly meetings, and these results are published on the 
school website. Community town halls provide a direct channel between families and board members outside the formal 
governance calendar. Board President Kimi Kean also attended the OUSD OCS Renewal Cohort 2 meeting on April 22, 2026, 
representing AIMS in discussions with peer charter leaders and OCS staff on renewal requirements and timelines. 
 

Does the governing board evaluate the school leader? If so, how? 

​
The Board of Directors has authority under the bylaws to hire, evaluate, and, if necessary, dismiss the Executive 
Director/Superintendent. AIMS uses an annual goal-setting, progress-monitoring, self-evaluation, and end-of-year evaluation 
process for senior leadership, aligned to the AIMS Way Plan and applicable MOU priorities. The Board applies this process to the 
Executive Director/Superintendent. 
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After the annual AIMS Way Plan establishes organization-wide goals, pillars, and practices, Cabinet leaders draft at least two 
annual performance goals aligned either to the MOU or the AIMS Way Plan. Each goal includes at least two SMART metrics. 
Leaders review goals individually with their direct supervisors, revise as needed, and finalize the goals, ideally during the first 
quarter. Over the course of the year, supervisors provide coaching and support as leaders collect evidence of progress. After the 
second quarter, each leader completes a self-evaluation and meets with the supervisor for a mid-year progress check. The 
supervisor and leader determine whether any adjustments are needed to goals, actions, or supports. At the end of the year, the 
leader completes a final self-evaluation, and the supervisor uses the evidence and documentation to complete an end-of-year 
evaluation. 
 
The Board uses this same annual goal-setting and evaluation cycle with the Executive Director/Superintendent. The Board is not 
involved in other employee evaluations unless disciplinary action requires board involvement. The Executive Director evaluation 
process is supported by Executive Director goals, an Executive Director self-evaluation, and an Executive Director Board evaluation 
rubric. 
 
The Board’s evaluation of the Executive Director draws on academic, financial, operational, compliance, and enrollment indicators, 
including Dashboard outcomes, NWEA MAP data, College/Career Indicator results, enrollment and retention trends, budget 
performance, audit findings, LCAP implementation, MOU reporting, credentialing progress, Performance Improvement Plan 
progress, and staff, family, and student survey data. 
 

Provide an example of a recent issue or policy that the board is working on. 

 
The board is actively governing several significant matters directly relevant to the high school renewal. 
 
First, facilities. On May 19, 2026, the board passed a resolution authorizing comprehensive exploration of facilities solutions for 
the high school, including leasing alternatives, property acquisition, and financing options. The high school currently operates at 
the Lakeview Campus under a Proposition 39 facility use agreement with OUSD that does not extend through the requested 
charter term. The board has proactively initiated conversations with East West Bank regarding potential property financing. This is 
one of the school’s most significant operational risks, and the board is addressing it proactively. 
 
Second, K-8 material revision and middle school closure. On April 22, 2026, the board passed a resolution authorizing the merger 
of the OUSD-authorized Middle School into the ACOE-authorized K-8 charter. Although the material revision concerns the K-8 
structure, it directly affects the K-12 organization that supports the high school, including staffing, budget, facilities, enrollment 
pipeline, and authorizer relationships. The board reviewed two parallel budget scenarios, a three-school baseline and a 
two-school post-merger model, before voting. 
 
Third, LCAP adoption and budget alignment. The board is overseeing LCAP adoption, targeted for June 16, 2026, following 
multi-week stakeholder review including student voice sessions, staff input, family surveys, SSC review, and public hearing. The 
board has been actively engaged in K-8 and HS LCAP coordination following the material revision and has requested regular 
updates on LCAP implementation. 
 
The board is also monitoring implementation of the SPED program rebuild following the Seneca review and approved revisions to 
the Employee Handbook in May 2026, including a new consensual-relationships policy section. 
 
Governance Compliance and Fiscal Oversight Infrastructure 
 
The board maintains a formal Conflict of Interest Code adopted in compliance with the Political Reform Act. All board members 
and designated employees are required to file annual Statements of Economic Interest, Form 700, retained for at least five years 
and available for public inspection. The bylaws independently reinforce conflict-of-interest procedures: directors with a material 
financial interest in any matter must disclose the interest before board action, may not participate in discussion or voting, and may 
not use personal influence. The bylaws cap interested persons at 25% of the board. 
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The bylaws mandate annual board training that includes, at minimum, conflict of interest and Brown Act training. All board 
meetings are conducted in compliance with the Ralph M. Brown Act, with 72-hour advance agenda posting for regular meetings, 
24-hour notice for special meetings, and Robert’s Rules of Order governing parliamentary procedure. 
 
The board also exercises fiscal oversight beyond the annual audit. The Board Finance Committee meets monthly, typically two 
weeks before the regular Board meeting. The board reviews quarterly and interim financial reports, including First Interim and 
Second Interim reports, vendor lists, RFPs for major contracts, revenue projections, and budget revisions. In addition, the board 
participated in two special budget workshops, in November and April, facilitated by the Finance Team, Executive Director, and 
back office provider. 
 
The board has not yet completed a standing annual board self-evaluation process. As part of the OUSD renewal process, all board 
members will complete the OCS Governance Self-Evaluation Tool prior to the board focus group interview scheduled for 
July-August 2026. The board will use that process to identify governance development priorities and establish a regular board 
self-evaluation cycle during the renewal term. 

 

 

 

 

9: INNOVATION 

What are 2-3 innovative practices at your school that would be challenging to implement in a district school setting? 

​
These practices are innovative not because district schools are incapable of doing them, but because they require unusually high 
levels of site-level control over time, staffing, professional learning, course sequencing, budget, and intervention design. 
 
1. Cycles of Inquiry with Public Exhibition of Learning 
 
Our Cycle of Inquiry (COI) process is a school-designed, teacher-owned instructional improvement system that runs up to four 
times per year, with implementation consistency still scaling across all teams. Each department team sets a SMART goal tied to 
student data, selects a strategy, implements it over a defined period, collects weekly evidence, and presents findings at a public 
Exhibition of Learning with structured peer feedback from colleagues and administrators. Administration sets schoolwide 
priorities; teachers own the inquiry design, strategy selection, evidence collection, and presentation of results. 
 
Where COI has run at fidelity, it has produced measurable change: the ELD team's Cycle 3 work supported an increase in GLAD 
classroom implementation from 41% to 72%, an AP U.S. History team's GLAD+Jigsaw pilot improved document-based question 
scores (mean 3.59 to 4.27), and an HS English team set and pursued an 80% textual evidence proficiency target. In a district 
setting, this level of site-specific redesign is harder to implement because professional learning calendars, systemwide training 
priorities, and implementation expectations are often centrally determined across multiple schools. AIMS uses its charter 
autonomy to align professional learning time directly to schoolwide inquiry cycles, teacher-selected strategies, and public peer 
review. 
 
2. AP-for-All with Universal A-G Completion 
 
AIMS builds AP coursework into the default course sequence beginning in 9th grade, and A-G completion is a condition of 
graduation. Every student's four-year course sequence is pre-planned from entry, with academic counselors maintaining 
individualized Student Academic Plans. In 2024-25, we administered 803 AP exams across 11 subjects. 100% of graduates 
completed A-G requirements in both 2022-23 and 2023-24, across every reportable subgroup. The College/Career Indicator 
reached 88.2% Prepared (Green), the highest among the Oakland comparison schools reviewed for this renewal. 
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In many traditional high school models, AP participation is opt-in and often concentrated among students with stronger prior 
academic performance. AIMS builds AP into the default course sequence for all students and uses the master schedule to ensure 
every student can complete the A-G sequence without scheduling conflicts. This model requires charter control over graduation 
requirements, master scheduling, course sequencing, and advanced-course access policies. AIMS has chosen an access-first model 
and is now focused on improving AP readiness and pass rates within that equity-centered design. 
 
3. Integrated Extended Learning Ecosystem 
 
We operate weekly Academic Saturday School (September through May), Winter and Spring Break academic classes, a three-week 
Summer School in July, and daily after-school tutoring from 3:30 to 4:00, all staffed by credentialed teachers. Our attendance 
recovery program allows students to recover attendance credit, consistent with applicable requirements, through credentialed 
instructional hours. 
 
These programs are not add-ons; they are integrated into the MTSS framework and fed by NWEA MAP diagnostic data at each 
assessment cycle. When a student falls below the 40th MAP percentile, the MTSS system triggers Tier 2 intervention that may 
include Saturday School enrollment, extended-day tutoring, or Break and Summer academic classes. We fund these programs 
through LCFF concentration grant dollars and staff them with our own credentialed teachers. Our chronic absenteeism rate of 
16.7%, the lowest among the Oakland comparison schools reviewed for this renewal and below the statewide rate of 24.0% for 
grades 9-12, is consistent with a broader attendance strategy that includes transportation supports, wellness checks, family 
outreach, and attendance recovery. 
 
Operating year-round extended learning at this scope requires site-level control over budget allocation, scheduling, staffing, and 
intervention design. AIMS directs concentration grant dollars to Saturday School staffing, adjusts the summer calendar to 
accommodate a three-week academic program, and assigns its own credentialed teachers to extended learning rather than relying 
on external providers. In larger systems, these decisions are typically distributed across central offices, negotiated staffing 
structures, and district-level budget processes, making it harder to build a fully integrated, data-driven extended learning 
ecosystem at a single site. 
 

 

 

10: FACILITIES   

Does the school’s current lease(s) extend through the end of the requested charter term? If not, please describe your plans for a 
facility solution. 

 
AIMS College Prep High School operates at the Lakeview Campus, 746 Grand Avenue, Oakland, CA, under a Facility Use Agreement 
pursuant to the Proposition 39 process with OUSD. The current Prop 39 allocation covers the school through June 30, 2027. 
 
The current facility arrangement does not automatically extend through the requested charter renewal term, which runs through 
June 30, 2032. Because of that, AIMS is pursuing a multi-track facilities strategy that includes annual Prop 39 requests, long-term 
facility exploration, and contingency planning. 
 
First, AIMS will continue to participate in the annual Prop 39 process. For eligible charter schools, Education Code section 47614 
requires school districts to make reasonably equivalent facilities available to accommodate in-district students, subject to the 
annual Prop 39 process. Charter schools generally submit annual Prop 39 facilities requests by November 1 for the following 
school year. AIMS has successfully operated through the annual Prop 39 process in prior years and anticipates submitting annual 
Prop 39 facilities requests during the upcoming charter term unless and until a long-term non-Prop 39 facility solution is secured. 
The Board has directed management to evaluate both District and non-District facility options within the school's enrollment area. 
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Second, AIMS is actively exploring long-term facility options. The Board of Directors passed a resolution on May 19, 2026 
authorizing comprehensive exploration of facilities solutions for the high school, including leasing alternatives, property 
acquisition, and financing options. Conversations with East West Bank regarding potential property financing have been initiated. 
This proactive exploration ensures that AIMS is not solely dependent on annual Prop 39 allocations for the full charter term. 
 
Third, AIMS is maintaining contingency options. If future OUSD facilities decisions affect Lakeview availability, AIMS will pursue 
alternative facilities within its enrollment area while continuing to preserve its rights under the annual Prop 39 process. 
 
Facilities Planning Framework 
 

Planning Area Current Status / Next Step 

Current facility AIMS College Prep High School currently operates at the 
Lakeview Campus under a Prop 39 Facility Use Agreement. 
The current allocation covers the school through June 30, 
2027. 

Annual Prop 39 process AIMS anticipates continuing to submit annual Prop 39 facilities 
requests by the applicable deadline for each school year, 
unless and until a long-term non-Prop 39 facility solution is 
secured. 

District facility options AIMS will preserve its rights under the Prop 39 process and 
evaluate any District facility options made available through 
that process. 

Non-District facility options The Board has authorized exploration of non-District options, 
including potential lease alternatives, property acquisition 
opportunities, and financing pathways. 

Financing exploration AIMS has initiated conversations with East West Bank 
regarding potential property financing as one possible 
long-term facilities pathway. 

Contingency planning If future OUSD facilities decisions affect Lakeview availability, 
AIMS will evaluate alternative facilities within its enrollment 
area while continuing to participate in the annual Prop 39 
process. 

Board oversight Beginning in 2026-27, management will provide regular 
facilities updates to the Board, including Prop 39 timelines, 
potential lease or acquisition options, financing conversations, 
contingency sites, and decision points. 

​
The Board will monitor facilities planning as a standing renewal-term risk until a long-term solution is secured. Beginning in 
2026-27, management will provide regular facilities updates to the Board, including Prop 39 timelines, lease or acquisition 
options, financing conversations, contingency sites, and decision points. This ensures that facilities planning remains under active 
board oversight rather than being treated as an annual compliance event. 
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The K-8/MS campus at 171 12th Street, Oakland operates under a separate facility arrangement and is not affected by the high 
school facility question. The petition will include the required school location table, including maximum capacity per Certificate of 
Occupancy. 
 

Do you anticipate applying for District facilities through Prop 39 during the upcoming charter term? 

 
Yes. AIMS anticipates applying for District facilities through the annual Prop 39 process during the upcoming charter term unless 
and until a long-term non-Prop 39 facility solution is secured. 
 
AIMS will continue to submit annual Prop 39 requests by the applicable deadline and will coordinate facilities planning with the 
Board’s broader long-term facility exploration process. The school’s intent is to preserve access to reasonably equivalent District 
facilities while simultaneously pursuing a more durable long-term solution for the high school. 
 

 

 
 

11: PROPOSED MATERIAL REVISIONS / SUBSTANTIAL CHANGES  

Note: Material revision requests typically will need to be submitted separately from the renewal petition. Prior to submitting 
the renewal petition, petitioners should consult with OCS staff regarding any substantial proposed changes to the petition to 
determine whether these changes constitute a material revision necessitating a separate submission. Please respond to the 
following: 
 
If applicable: Describe any material revisions and/or substantial changes you are proposing for this renewal period, particularly in 
any of the following areas: 

●​ Substantial changes to the educational program 
●​ Changes in grade levels to be served 
●​ Changes to lottery preferences or admission procedures 
●​ Changes to the governance structure 
●​ Adding or changing school location (with the exception of moving into a District-owned facility) 
●​ Entering into or revising a contract with a Charter Management Organization 

 
The Office of Charter Schools (OCS) staff may reach out to request additional information related to any proposed material 
revisions/substantial changes. Please see the OCS Material Revision Handbook for more detailed information. 

 
AIMS is not proposing a change to the high school's grade span, governance structure, admissions or lottery procedures, school 
location, or CMO relationship. AIMS understands the changes listed below as programmatic updates that implement the existing 
college-preparatory educational program described in the approved charter. They expand access to A-G, AP, dual enrollment, CTE, 
SEL/advising, and intervention supports without changing the school's grade span, admissions structure, governance, location, or 
CMO status, and without replacing the core educational model. AIMS does not contract with a Charter Management Organization. 
The high school will continue to serve grades 9-12 at the Lakeview Campus, subject to the facilities plan described in Question 10. 
 
The high school is implementing the following programmatic changes for 2026-27 within the renewed educational program: 
 

1.​ New 8-period block schedule (up from 6 periods), accommodating concurrent enrollment with Peralta Colleges, CTE 
certificate pathways in Entrepreneurship and Design, and a new SEL/advising course. 
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2.​ Honors course options alongside AP, providing additional pathways to rigorous coursework for students who benefit from 
above-grade-level instruction but are not yet ready for AP-level exams. The honors expansion is intended to strengthen 
readiness for AP success, not to reduce AP access. 

 
3.​ The 2026-27 course slate reflects enrollment-aligned consolidation while preserving the core A-G, AP, CTE, and 

college-readiness program. Courses not offered in 2026-27 will be considered for reintroduction as enrollment and 
staffing capacity increase. 

 
Separately, the broader AIMS K-12 organization is pursuing a material revision before ACOE to merge the OUSD-authorized middle 
school grades into the ACOE-authorized K-8 charter. That process does not change the high school's grade span, location, 
admissions procedures, governance structure, or CMO status, but it affects the K-12 organization supporting the high school, 
including budget, staffing, facilities, and enrollment pipeline. 
 

 

 

12: VERIFIED DATA  

For data that the school considers to be meeting the Ed Code definition of “verified data”, please include a summary of the results 
from your school’s verified data. 

 
Although the verified data provisions of Education Code section 47607.2 sunset on January 1, 2026, AIMS is voluntarily submitting 
National Student Clearinghouse StudentTracker data as supplemental evidence of postsecondary outcomes. For a 
college-preparatory high school, this evidence is especially important. A-G completion, College/Career Indicator status, and 
college acceptance rates measure readiness and access; NSC StudentTracker data measures what happened after graduation. 
 
National Student Clearinghouse StudentTracker Data 
 
National Student Clearinghouse StudentTracker data was delivered to AIMS in June 2026 and covers the two most recent 
graduating classes: the Class of 2024 (n=84) and the Class of 2025 (n=82). The data tracks immediate fall college enrollment, 
any-time-within-first-year enrollment, institution type, in-state/out-of-state enrollment, and subgroup outcomes by economic 
status, English Learner status, race/ethnicity, and gender. 
 
College-Going Rates 
 
AIMS graduates enrolled in college at increasing rates across the two classes. Immediate fall enrollment rose from 58 of 84 
graduates in the Class of 2024 (69.0%) to 60 of 82 graduates in the Class of 2025 (73.2%), a gain of 4.1 percentage points. 
Any-time-within-first-year enrollment also increased, from 60 of 84 graduates in the Class of 2024 (71.4%) to 62 of 82 graduates in 
the Class of 2025 (75.6%), a gain of 4.2 percentage points. 
 
Nearly all college-enrolling graduates remained in California: 98.3% of enrolled Class of 2024 graduates and 96.7% of enrolled 
Class of 2025 graduates attended in-state institutions. This pattern is consistent with AIMS's college-going model, which 
emphasizes UC, CSU, California private colleges, and community college pathways that remain financially and geographically 
accessible to families. 
 
Institution Type and Receiving Institutions 
 
Among college-enrolling graduates in the Class of 2024, 75.9% attended four-year institutions and 24.1% attended two-year 
institutions. In the Class of 2025, 65.0% attended four-year institutions and 35.0% attended two-year institutions. The shift toward 
two-year institutions may reflect multiple factors, including the expansion of the AIMS U concurrent enrollment pathway through 
Peralta Colleges and broader affordability considerations for families. 
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The top receiving institutions for the Class of 2025 were Berkeley City College (10 enrollees), San Francisco State University (9), 
and UC Davis (6). For the Class of 2024, the top receiving institutions were San Francisco State University (8), UC Irvine (7), 
Berkeley City College (5), UC Davis (5), UC Berkeley (4), and UC Merced (4). 
 
Equity Analysis 
 
The postsecondary equity data is among the strongest evidence in this renewal submission because it shows that AIMS's 
college-preparatory model is producing postsecondary enrollment outcomes for student groups that are often underserved in 
college access systems. 
 
Economically Disadvantaged graduates improved from 43 of 65 students enrolling immediately after graduation in the Class of 
2024 (66.2%) to 42 of 56 in the Class of 2025 (75.0%), an increase of 8.8 percentage points. In the Class of 2025, Economically 
Disadvantaged graduates enrolled at a higher rate than non-disadvantaged graduates (75.0% compared with 69.2%), reversing the 
expected opportunity gap. 
 
Black or African American graduates improved from 15 of 25 students enrolling immediately after graduation in the Class of 2024 
(60.0%) to 27 of 36 in the Class of 2025 (75.0%), a 15.0 percentage-point gain and the largest absolute increase of any subgroup. 
For a school where Black or African American students are the largest student group, this is a central equity outcome. 
 
English Language Learners also showed strong postsecondary outcomes. In the Class of 2025, 14 of 18 English Language Learner 
graduates enrolled immediately after graduation (77.8%), exceeding the overall school rate of 73.2%. This result is consistent with 
the school's broader English Learner progress outcomes and suggests that AIMS's EL program is supporting not only language 
development, but also postsecondary transition. 
 
Asian graduates enrolled at the highest rate, increasing from 30 of 35 in the Class of 2024 (85.7%) to 23 of 24 in the Class of 2025 
(95.8%). Gender outcomes were balanced in the Class of 2025, with female graduates enrolling at 73.7% and male graduates 
enrolling at 72.7%. 
 
College-Going Rate by Subgroup (Immediate Fall Enrollment) 
 

Subgroup Class of 2024 Class of 2025 Change 

All Graduates 69.0% 73.2% +4.1 pp 

Economically Disadvantaged 66.2% 75.0% +8.8 pp 

Black/African American 60.0% 75.0% +15.0 pp 

English Learners — 77.8% — 

Asian 85.7% 95.8% +10.1 pp 

Hispanic/Latino 56.2% 33.3% -22.9 pp 

 
Hispanic/Latino Postsecondary Gap 
 
The one subgroup where postsecondary outcomes moved in the wrong direction is Hispanic/Latino students. Immediate fall 
enrollment declined from 9 of 16 Hispanic/Latino graduates in the Class of 2024 (56.2%) to 5 of 15 in the Class of 2025 (33.3%), a 
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decline of 22.9 percentage points. Because the Class of 2025 subgroup included only 15 students, the percentage is volatile; 
however, AIMS is not treating this decline as a statistical artifact. 
 
This result is consistent with the linked-indicator pattern identified in Question 7: Hispanic/Latino students are underrepresented 
in enrollment, have the highest chronic absenteeism rate, show the deepest ELA and Math performance gaps, and experienced 
the largest postsecondary enrollment decline. The coordinated response described in Question 7 addresses this pattern through 
attendance recovery, MTSS-triggered academic intervention, bilingual family outreach, bilingual college counseling, and quarterly 
subgroup monitoring through the LCAP, PIP, and board reporting cycle. 
 
Limitations 
 
Retention and degree-completion data are not yet available for the Classes of 2024 and 2025 because both graduating classes are 
too recent for these longer-term outcomes to populate fully in the NSC system. Class of 2026 data will be submitted after 
graduation, extending the trend line to three graduating classes. As with all NSC StudentTracker reporting, coverage also depends 
on institutional participation, so a small number of graduates may attend non-reporting institutions. 
 
Summary 
 
NSC StudentTracker data shows that AIMS is producing strong postsecondary outcomes for most student subgroups. Immediate 
fall enrollment increased from 69.0% to 73.2%, any-time-within-first-year enrollment increased from 71.4% to 75.6%, and the 
Class of 2025 results show particularly strong outcomes for Economically Disadvantaged graduates (75.0%), Black or African 
American graduates (75.0%), and English Language Learner graduates (77.8%). These equity outcomes are among the strongest 
evidence in this renewal submission. 
 
The Hispanic/Latino postsecondary gap is the exception and is AIMS's primary postsecondary improvement priority. The school is 
addressing this gap as part of the broader coordinated response described in Question 7, with the goal of improving not only 
college enrollment, but the full pathway that leads to it: enrollment, attendance, academic recovery, college counseling, and 
successful transition after graduation. 
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Student Group
Number 
Enrolled

Percent of 
Total 

Total Enrollment 381 - 
Asian 92 24.1%
Black or African American 179 47.0%
Filipino 6 1.6%
Hispanic or Latino 66 17.3%
Native American or Alaskan Native 1 0.3%
Native Hawaiian or Pacific Islander 1 0.3%
White 21 5.5%
Two or More Races 7 1.8%
Race Not Reported 8 2.1%
Male 198 52.0%
Female 183 48.0%
Homeless Students 0 0.0%
Foster Youth 1 0.3%
FRPM-Eligible/Economically Disadvantaged 256 67.2%
English Learners 66 17.3%
Special Education/Students with IEPs 18 4.7%

Enrollment (for Fall 2026) (if submitting prior to Fall, please include either 
enrollment as of first day of school or the latest certified enrollment data)



2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

% attending 4-year college 66.7%

% attending 2-year college 31.9%

% attending vocational/ 
technical training

0.0%

% joined military 0.0%

% working exclusively 1.4%

Post-Graduation Plans (High Schools only, if available)
Data should be from 3-6 months after graduation for each year.

Graduating Class

We have not tracked this data in the past and are putting systems in place to track this moving forward.



2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27

Total # of classroom teachers on Census 
Day (If submitting prior to Census Day, please 
include total as of first day of school or the latest 
certified enrollment data) 

11 19 11 11 14 15 16 14

# of vacant classroom teaching positions 
on Census Day (If submitting prior to Census 
Day, please include total as of first day of school or 
the latest certified enrollment data) 

0 0 0 1 0 0 2 2

# of new classroom teacher hires after 
Census Day

5 1 5 7 3 4 0

# of classroom teachers retained from 
prior year

7 11 5 3 9 7 10

# of classroom teachers that left their 
position prior to the end of the school 
year (e.g. resigned, quit, terminated)

1 0 1 0 2 2 4

Teacher Recruitment/Retention (for each year of current charter term)



Ethnicity Number of Teachers
Asian 2
Black or African 2
Hispanic or Latino 1
White 4
Other Ethnicity or 
Missing

5

Total Classroom 
Teachers

14

Teacher Ethnicity (for Fall 2026 of 
current charter term)



Year of Current Date of lottery Grade Level # of # of # of 
TK 75 40 25
K 180 100 30
6 115 100 5
9 90 100 0

2019-20 3/9/2020 9 167 20 2
2020-21 3/9/2020 9 129 45 2
2021-22 3/9/2021 9 88 40 4
2022-23 3/9/2022 9 148 30 1
2023-24 3/8/2023 9 119 30 1
2024-25 3/9/2024 9 177 130 9
2025-26 3/5/2025 9 232 130 15
2026-27 3/2/2026 9 188 120

Demand/Waitlist Information (only for incoming grade levels: TK, K, 6, 9)

Example 4/1/2019



2024-25 2025-26
# of students with IEPs receiving < 450 service 14 13
# of students with IEPs receiving > 450 service 4 8
# of students with IEPs in NPS placement 1 1
Total SWD enrolled 19 22

2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Total Unduplicated Count 14 16 18 15 19 19 22
Intellectual Disability (ID) 210 0 0 0 0 0 0 0
Hard of Hearing (HH) 220 0 0 0 0 0 0 1
Deafness (DEAF)/Hearing impairment (HI) 230 0 0 0 0 0 0 0
Speech or language impairment (SLI) 240 2 3 3 2 1 2 3
Visual impairment (VI) 250 0 0 0 0 0 0 0
Emotional Disturbance (ED) 260 0 0 1 1 5 3 4
Orthopedic impairment (OI) 270 0 0 0 0 0 0 0
Other health impairment (OHI) 280 2 3 5 7 5 3 1
Established medical disability (EMD) 281 0 0 0 0 0 0 0
Specific learning disability (SLD) 290 7 8 9 5 8 11 10
Deaf-Blindness (DB) 300 0 0 0 0 0 0 0
Multiple disabilities (MD) 310 0 0 0 0 0 0 0
Autism (AUT) 320 3 2 0 0 0 0 2
Traumatic brain injury (TBI) 330 0 0 0 0 0 0 1

Special Education
ℹ️ Instructions:   Please fill in the following table based on service 
minutes as of the last day of school.

Special Education Enrollment Count by Primary Disability
ℹ️Instructions:   For the table below, please align data with the EOY SELPA 16.12 Report - Students with Disabilities - Education Plan by Primary Disability (EOY 4). If you are 
submitting prior to the EOY CALPADS Certification deadline for this year, you can include data from the 16.12 Revised Uncertified report as of the last day of school. If you 
need assistance, please contact the Office of Charter Schools. Please note, OCS may request additional information regarding this data.



2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

Total # of English Language Learners actively 
enrolled from the first Wednesday of October 
(Census Day) and the last day of school

61 78 77 74 59 69 49

Total # of students that reclassified 5 0 8 17 10 3 19

Reclassification (for each year of current charter term)
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