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STATEMENT OF ASSURANCES 

This form or other similar must be signed by a duly authorized representative of the 

petitioner group and submitted with the petition. A petition will be considered 

incomplete if it is not accompanied by the Statement of Assurances or does not 

otherwise contain these assurances. As the authorized representative of the applicant 

group, I hereby certify under the penalties of perjury that the information submitted in 

this petition for a charter for Lighthouse Community Charter School located at 444 

Hegenberger Road is true to the best of my knowledge and belief; and further, I certify 

that, if awarded a charter, the school: 

1. Will not charge tuition, fees, or other mandatory payments for attendance at the 

charter school or for participation in programs that are required for students. 

2. Will enroll any eligible student who submits a timely and complete application, 

unless the school receives a greater number of applications than there are spaces for 

students, in which case a lottery will take place in accordance with California charter 

laws and regulations. 

3. Will be non-secular in its curriculum, programs, admissions, policies, governance, 

employment practices, and all other operations. 

4. Will be open to all students, on a space available basis, and shall not discriminate on 

the basis of race, color, national origin, creed, sex, ethnicity, sexual orientation, 

mental or physical disability, age, ancestry, athletic performance, special need, 

proficiency in the English language or a foreign language, or academic achievement. 

s. Will not base admission on the student's or parent's/guardian's place of residence, 

except that a conversion school shall give admission preference to students who 

reside within the former attendance area of the public school. 

6. Will offer at least the minimum amount of instructional time at each grade level as 

required by law. 

7. Will provide to the Office of Charter Schools information regarding the proposed 

operation and potential effects of the school, including, but not limited to, the 

facilities to be used by the school, including where the school intends to locate, the 
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manner in which administrative services will be provided, and potential civil liability 

effects, if any, upon the school and authorizing board. 

8. Will adhere to all applicable provisions of federal law relating to students with 

disabilities, including the Individuals with Disabilities Education Act; section 504 of 

the Rehabilitation Act of 1974; and Title II of the Americans with Disabilities Act of 

1990. 

g. Will adhere to all applicable provisions of federal law relating to students who are 

English language learners, including Title VI of the Civil Rights Act of 1964; the 

Equal Educational Opportunities Act of 1974; MGL c. 76, § 5; and MGL c. 89, 71 § (f) 

and (I). 

10. Will comply with all other applicable federal and state laws and regulations. 

11. Will submit an annual report and annual independent audits to the OUSD Office of 

Charter Schools by all required deadlines. 

12. Will submit required enrollment data each March to the OUSD Office of Charter 

Schools by the required deadline. 

13. Will operate in compliance with generally accepted government accounting 

principles. 

14. Will maintain separate accountings of all funds received and disbursed by the school. 

15. Will participate in the California State Teachers' Retirement System as applicable. 

16. Will obtain and keep current all necessary permits, licenses, and certifications 

related to fire, health and safety within the building(s) and on school property. 

17. Will at all times maintain all necessary and appropriate insurance coverage. 

18. Will submit to the OUSD Office of Charter Schools the names, mailing addresses, 

and employment and educational histories of proposed new members of the Board of 

Trustees prior to their service. 

19. Will, in the event the Board of Trustees intends to procure substantially all 

educational services for the charter school through a contract with another person or 

entity, provide for approval of such contract by the Board of Education in advance of 

the beginning of the contract period. 

2o.Will provide financial statements that include a proposed first-year operational 

budget with start-up costs and anticipated revenues and expenditures necessary to 

3 



0 

0 

0 

Lighthouse Community Charter School 
Submitted to the School Board of the Oakland Unified School District 
On December 14, 2010 

operate the school, including special education; and cash-flow and financial 

projections for the first three years of operation. 

21. Will provide to the Office of Charter Schools a school code of conduct, Board of 

Trustee bylaws, an enrollment policy, and an approved certificate of building 

occupancy for each facility in use by the school, according to the schedule set by the 

Office of Charter Schools but in any event prior to the opening of the school. 

J?-·14·10 
Signature 

/11t{;L,~~~. J)lltnef 1]holA./t.it~--
Date 

Print Name 
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A. EDUCATIONAL PROGRAM 

MISSION 

The mission of Lighthouse Community Charter School (LCCS) is to prepare a 
diverse, K-8 student population for higher education or the career of their choice by 
equipping each child with the skills, knowledge, and habits of mind to become a self­
motivated, competent, lifelong learner. To be fully educated and prepared for the 21st 

century, we believe every child must maintain a natural curiosity about the world, 
relentlessly pursue their goals, construct and communicate knowledge, display personal 
and social responsibility, work collaboratively with others, and reflect consistently on 
their growth as a learner. For each child to reach his or her fullest potential, we believe: 

• Every child must be held to clearly articulated, high expectations for 
achievement, 

• The school, families, and community must collaborate to meet the cognitive, 
social, emotional, and physical needs of every child, and 

• Teachers must be engaged in a reflective and collaborative environment of 
ongoing professional development that is focused on student achievement. 

TARGET POPULATION 
"Whom the School is Attempting to Educate" Education Code 47605 (b )(5)(A) 

While open to all students in the state, Lighthouse Community Charter School 
(LCCS) actively recruits students of multiple ethnic backgrounds and from a range of 
socio-economic levels. The LCCS student population is inclusive of students with a wide 
range of abilities, including those with special education needs and those who are 
English Language Learners. 

Lighthouse Community Charter School serves students in grades K - 8 and 
operates in partnership with Lighthouse Community Charter High School, which serves 
students in grades 9 - 12. Our goal is to operate a seamless K - 12 educational program 
that prepares students for college and a career of their choice. 

AN EDUCATION FOR THE 21sT CENTURY 
What it Means to "Be an Educated Person in the 21st Century" Education Code 47605 
(b)(5)(A) 

In order to be prepared for the complex society of the 2181 century, every child 
must be competent in the "core" academic disciplines oflanguage arts, mathematics, 
history and social studies, and science. In addition, students must demonstrate skills 
and knowledge in the "non-core" disciplines of the arts, fitnessjwellness and technology. 
Finally, an educated person who graduates from the LCCS will acquire the LCCS 
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"Guiding Principles" that will enable them to be self-motivated, competent, lifelong 
learners. See Element B for a listing of Guiding Principles. 

EDUCATIONAL PHILOSOPHY AND PRACTICES 
"How Learning Best Occurs" Education Code 47605 (b)(s)(A) 

The mission of the Lighthouse Community Charter Public Schools is to prepare a 
diverse, K - 12 student population for college and a career of their choice by 
equipping each child with the knowledge, skills, and principles to be a self-motivated, 
lifelong learner. To be fully educated and prepared for the 21st Century, we believe that 
every student must maintain a natural curiosity about the world, relentlessly pursue 
their goals, construct and communicate knowledge, display personal and social 
responsibility, work collaboratively with others, and reflect consistently on their growth 
as a learner. 

For each student to reach his or her fullest potential, we believe: 
• 

• 

• 

• 

• 

All students must be held to clearly articulated, high expectations for 
achievement, 
Every student must be actively motivated to learn and actively engaged in their 
learning through a rigorous curriculum, 
We must serve the whole child, supporting each student's academic, social and 
emotional development. 
The school must involve families and collaborate to meet the needs of every 
student, and 
Teachers must be learners, deeply involved in a reflective and collaborative 
environment of ongoing professional development that is focused on student 
achievement. 

We have designed an instructional program that incorporates several proven 
methods of instruction to fulfill our mission of serving the whole child. This program 
will serve all students - including youth with exceptional needs, English language 
learners, and students who require extra support to achieve pupil outcomes. 

High Expectations 
Philosophy 
To prepare students for the college or career of their choice, Lighthouse believes 
students must develop their knowledge and skills in the following areas: 

• Core character traits, including respect, responsibility, compassion, 
collaboration, communication, courage, curiosity, persistence, integrity and 
reflection 

• The conventions of language and computations of mathematics 
• Critical reading, strategic writing, and effective communication 
• Mathematical reasoning, problem-solving and computation across all strands: 

Number Sense, Algebra and Functions, Measurement and Geometry, Statistics, 
and Data Analysis, and Probability 

• The skills of a scientist, including collecting data, designing a controlled 
experiment, analyzing data, and using formal scientific communication. 
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• The skills of a social scientist, including research and evidence, point of view, 
interpretation, connections and patterns, supposition, determining importance. 

• A deep understanding of core scientific and social studies content that will 
provide them with the cultural capital to enter and succeed in college 

• The ability to express themselves through the arts 
• The knowledge and skills necessary to improve their physical fitness and make 

informed choices about their personal wellness. 
• Technological fluency 

Core Practices 
Lighthouse aims to support all students in mastering these high expectations, in 

order to achieve the mission of college and the career of their choice. To meet the needs 
of mixed-ability classrooms where many language backgrounds and ability levels will be 
represented and where many students are not completely equipped to meet these 
expectations independently, Lighthouse will provide flexible intervention and supports 
that may include but are not limited to the following: 

• Differentiated instruction 
• In class, flexible grouping where students work in both homogenous groups by 

level and heterogeneous groups 
• Small group teacher-led intervention 
• Reading and math intervention, utilizing an RTI model 
• After school support 
• Summer and intersession intervention 
• Social and emotional intervention 

Rigorous Curriculum 
Philosophy 

Lighthouse curriculum is strategically aligned with state and national standards, 
linking specific content matter to big ideas, so that depth leads to breadth. By focusing 
on one area of study for an extended period of time, the curriculum promotes universal 
access to the curriculum, deep understanding of content matter, long-term retention of 
the material, and the development of higher order thinking skills. Indeed, research 
confirms that such forms of focused, project-based learning help support the diverse 
needs and multiple intelligences of all learners, thereby enhancing student interest, 
increasing student engagement, and improving student achievement. 

Core Practices 
Key aspects of our core and non-core curriculum will include but are not limited 

to the following: 
• Learning Investigations - The primary vehicle for science and social studies 

content is through the learning investigation. Learning investigations are 
designed around a compelling topic, framed with guiding questions, and use a 
variety of inquiry-based approaches to develop students' mastery of the grade 
level learning targets. In addition, learning targets related to literacy, character 
development, and craftsmanship are embedded in the investigation. 

• Literacy - LCCS uses a balanced literacy approach to support students in 
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becoming independent readers, writers, listeners and speakers. Literacy 
instruction occurs independently, through reading workshops, writing 
workshops, word and language study, and author and genre studies. LCCS 
currently employs the Comprehensive Literacy Model as the framework for its 
balanced literacy program. Literacy is also infused within the learning 
investigation and across the content areas. This enables students to make 
meaning through purposeful reading connected to their investigation and write 
with a specific purpose, topic, and audience. It is our belief that this combination 
of literacy instruction best enables us to meet the needs of all learners. 

• Numeracy - At LCCS, mathematics instruction provides a balance of conceptual 
understanding and mathematical fluency. Content and skills are taught not once, 
but spiraled so that students have multiple opportunities to develop, expand, and 
revisit key concepts. Likewise, students are supported in developing their 
problem-solving skills and math communication. Math is integrated into 
investigations where appropriate (e.g. data analysis) to insure that students 
connect mathematics to a genuine real world application, but is most often taught 
during a specific math time. 

• Arts - At LCCS, the arts are integrated into investigations, as well as taught in 
isolation to develop critical concepts and skills. Exposure and development of the 
arts is seen as essential to achieving our mission and providing an equitable 
learning experience for our students. 

• Fitness and Wellness - At LCCS, students are supported in improving their 
physical fitness and making informed choices about their personal wellness. 

Serving the Whole Child 
Philosophy 

At Lighthouse, we believe that we must support and foster a student's social, 
emotional, and physical health needs if they are to achieve our high expectations. We 
also believe that if we are truly going to prepare students for life outside of school, that 
they must be active citizens equipped with a moral compass, life purpose, skills for 
coping with conflict and adversity, and strategies for being healthy and well through 
every aspect of their life. 

Core Practices 
Lighthouse will employ a variety of practices to support development of the whole 

child. These practices will evolve based on student need and available resources, but 
may include the following: 

• Family Involvement - Students are viewed within the context of their families 
and LCCS works to involve their families in many ways. Teachers are in regular 
contact with families through notes, phone calls, and conversations. In addition, 
school structures such as Back-to-School Night, ILP meetings and EXPOs ensure 
that all families are involved in their children's education. 

• Character Development - Students' emotional and social growth is supported 
through the teaching of the Lighthouse Guiding Principles and conflict resolution 
skills. These Guiding Principles are Respect, Responsibility, Compassion, 
Curiosity, Integrity, Collaboration, Communication, Courage, Persistence, and 
Reflection. These principles and skills are developed during specific parts of the 
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school day (K-4 Morning Meeting & Closing Circle; s-8 in Crew) as well as 
embedded into curriculum and the daily facilitation of the classroom and school 
community. Building a strong school culture is critical as it allows students to feel 
physically and emotionally safe at school and that allows all students to reach our 
high expectations. 

• Small Class Size - A low student to teacher ratio promotes strong 
interpersonal and instructional relationships between students and staff. By 
knowing students well as both learners and individuals, teachers strengthen the 
community fabric of the school. In addition they are empowered to employ more 
personalized and strategically directed teaching strategies to better meet student 
needs. When teachers know student backgrounds, strengths, and challenges well 
and when students feel a "part of a community," student achievement rises. 

• Crew - In sth - 8th grades, Crew (commonly known as advisory) exists to ensure 
that each Lighthouse student continues to have a strong relationship with at least 
one caring adult at the school as they transition out of the self-contained 
classroom. The crew leader is charged with coaching students in setting SMART 
goals, developing effective strategies to achieve designated goals, as well as 
maintaining consistent communication with families. These goals are revisited at 
least three times each year at Individual Learning Plan (ILP) meetings (see 
below). 

• Individual Learning Plans - Every student at Lighthouse has an 
Individualized Learning Plan (ILP) that is collaboratively created with the child, 
his or her family members, advocates, teachers, and where appropriate, 
administrators. ILPs detail a student's academic, as well as social, emotional, 
and physical strengths and challenges and detail strategies to improve a student's 
ability to succeed in school. Teachers refer to the ILPs on a consistent basis 
throughout the school year to assess a student's progress toward his or her goals. 
The ILP is also used as a tool to discuss progress with parents. 

• Fitness & Wellness- We support the physical health and growth of students 
through sports, physical and health education, and a healthy breakfast and lunch 
program. In addition, our after school program fosters physical health, as well as 
teamwork and character building. 

• Student Study Teams (SSTs) - When further intervention and/ or support 
strategies are needed, a Student Study Team is formed. 

Utilizing a Response to Intervention (RTI) model, a variety of support services may be 
provided by the school and outside providers to support the specific needs of each 
student. Each year Lighthouse continues to implement previously used intervention 
strategies while also developing new strategies that meet the needs of that year. We 
utilize data-driven staffing of academic support positions to target the specific needs of 
our students. Support services may include but are not limited to the following: 

• Crew (see above) 
• Differentiated Instruction - Utilized within the core classrooms, providing 

targeted support through small group and individual instruction 
• Reading Intervention - Funding permitting, Lighthouse employs literacy 

specialists who work across settings, based on the needs of the students- teacher 
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coaching, whole class instruction/modeling, small group push-in and pull-out, 
and individual student push-in or pull-out. 

• Intersession - Students at most risk of retention may be provided with small 
group support during intersessions following each quarter. During this time, they 
receive targeted support to close gaps in understanding and complete work 
products that demonstrate mastery of key learnings. 

• Summer School - Students who are significantly below grade level in reading, 
math, or both may be provided with an intensive four-week summer school 
program. During this program, students receive targeted small group 
intervention in reading and math. 

• Counseling- Counselors may work with students who are most in need of extra 
support in the areas of social and emotional health. The counseling staff works 
across settings, based on the needs of the students - whole class, small groups, 
individual students, and families. 

• Family Support Services- As needed to support our at-risk students, 
Lighthouse may work in conjunction with outside agencies to provide a 
consistent home environment and mentoring services. The agencies include but 
are not limited to Kinship and Family Paths. 

Family Involvement 
Philosophy 
Involving families is a vital and integral part of what we do. We involve families for 
several reasons: 

• Increasing Student Achievement - Family involvement can lead to 
increased accountability and achievement. Teachers who have open lines of 
communication with parents have a partner in holding students accountable to 
LCCS's high academic and behavioral outcomes. 

• Building Relationships - Involving families and getting to know them builds 
trust. This relationship is essential when the "going gets tough." Strong family 
relationships, built on trust and respect, ensure teachers and administrators will 
have the help when they need it. 

• Supporting the Mission and Vision of the School - Parents provide input 
and feedback that is important to the school community. This input and 
feedback, along with family-led implementation, ultimately makes the school 
stronger. Parents who are involved at the school, satisfied with the education 
their child is receiving, who have a strong understanding and commitment to 
what LCCS does are advocates in the wider community and are more likely to 
give back to the school. 

Core Practices 
To support family involvement, LCCS aims to provide multiple methods and entry 
points to meet the diverse needs of our diverse families. There are six mandatory events 
and may be a variety of optional opportunities to support involvement. 
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Mandatory Family Involvement 
Lighthouse has established the following mandatory events to ensure that all 

families are involved and supported in understanding the school life of their child: 
• Individualized Learning Plan meetings. Three times per year (Fall, Winter, and 

Spring), parents and students are required to attend ILP meetings to discuss their 
child's progress academically, socially and emotionally. The student, family and 
teacher collaboratively develop individual goals. 

• EXPO of Student Work. Twice per year, parents are required to attend Expos of 
Student Work to celebrate joys and successes of their individual child and their 
child's crew. 

• Back to School Night. Back to School Night provides teachers a chance to 
introduce families to their classroom specific policies and curriculum. 

Optional Family Involvement 
In addition, there may be several optional events that families and teachers can 

engage in to deepen and further develop their collaboration. Dependent on community 
need and funding, these may include but are not limited to the following: 

• Home visits. Teachers are encouraged to conduct horne visits of their students 
once per loop, to get to know families and establish trust. Administration 
provides translation support and stipends as funding is available. 

• First Fridays, Performances, Publishing Parties, and Potlucks. Teachers aim to 
initiate at least one activity that invites families into the classroom per semester. 

• Coffee Tuesdays. On Tuesday mornings families are invited to join in a workshop 
focused on supporting their students or their family's academic, social, andfor 
emotional development. Guest presenters are brought in to provide expertise in 
specific areas. 

• Family Learning Nights. The school administration with the help of the 
Lighthouse Parent Advisory Committee hosts Family Learning Nights that 
feature workshops and speakers on various topics pertinent to our families' 
needs. 

• Lighthouse Parent Advisory Committee. The first Wednesday of each month, 
parent leaders get together to discuss issues, ideas, and plan events. 

• Work Days. Throughout the school year, parents come into the school to help 
clean, organize, and repair the physical plant of the building. 

Teachers as Learners 
Philosophy 

At Lighthouse we believe that having a strong Professional Learning Community 
is essential to our success in achieving our mission. Deeply rooted in research, it is our 
belief that we must have a Professional Learning Community that is: 

• Focused on Learning - academic, social, and emotional - as that is at the core of 
our mission. This inquiry brings educators together to discuss practice, analyze 
data, make action plans, and investigate new strategies. 

• Supported by a Collaborative Culture, in which adults work together in pursuit 
of our mission. We believe the character traits we expect of our students are also 
the ones we should expect of ourselves in our Professional Learning Community. 
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These norms are as follows: Respect, Responsibility, Compassion, Curiosity, 
Integrity, Collaboration, Communication, Courage, Persistence, and Reflection. 

• Goal-oriented, so that individual educators, teacher teams, and the school a 
whole have a clear understanding of the vision for the school and the incremental 
steps we can take together in meeting that vision. 

• Data-driven, providing and analyzing relevant information to inform 
instructional and institutional decisions. 

Core Practices 
Lighthouse utilizes a variety of core practices to provide flexible and 

differentiated professional development for its staff. These may include but are not 
limited to the following: 

• Common Planning Time - Weekly planning time for grade level and/ or 
content area partner teachers to develop and refine curriculum. 

• Inquiry Groups - Groups in which teachers investigate which instructional 
practices yield the highest quality student work and best accelerate student 
achievement. The goal is to continuously improve instructional practices that in 
turn yield increased academic outcomes. 

• Loop Level Meetings (K-4) & Grade Level Meetings (5-8) - Time for 
teachers to work together with a lead teacher as facilitator to support the 
development of a strong staff and student culture. 

• Wednesday Professional Development - Early release day for a common 
professional development experience. The focus of this work adjusts each year to 
meet the needs we are seeing in our school community. 

• Professional Development Institutes - Pupil-free weeks in which teachers 
collaborate to refine curriculum, create assessments, and explore topics of 
inquiry derived from student achievement data. They also collaborate with 
families to support the individual learning goals of their students. 

• Instructional Coaching & Model Classrooms - Budget permitting, 
Instructional Coaches work with teachers in cycles, to support them in an area of 
their instruction. This support may include modeling, resource and research 
provision, observation of model classrooms, collaborative planning, observation 
of own practice, and debriefing. 

• Mento ring - Pairing of a veteran teacher with each teacher new to Lighthouse 
to support them in specific Lighthouse practices, including but not limited to, 
Backwards Planning, teaching the Guiding Principles, Interim Assessments, 
Portfolios, Individual Learning Plans and Meetings, and Progress Reports and 
Report Cards. 

• Outside Professional Development, - As appropriate, in alignment with 
areas of school need. 

As in our classroom instruction, we use a data-driven process for determining the focus 
of our professional development and the core practices utilized. This may include a mix 
of classroom observation, student assessment data, and discussion with teacher leaders. 
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0 SERVING STUDENTS WITH SPECIAL NEEDS 

0 

Lighthouse Community Charter School and Oakland Unified School District 
work in cooperation with all local education agencies (LEAs) and special education local 
plan areas (SELPAs) to ensure that a free and appropriate education is provided to all 
students with exceptional needs. 

During the first years of this charter, the school intends to function as a "public 
school of the local education agency that granted the charter" for purposes of providing 
special education and related services pursuant to Education Code 47641 (b).During 
each school year during which the school operates as an arm of the district for special 
education purposes, the school shall pay the district an amount of funding per unit of 
average daily attendance equal to the district's direct costs of providing special 
education and related services minus the district's revenues from all special education 
and transportation and funding sources. In return, the district shall provide the school 
with all funding and/ or services reasonably necessary to ensure that all students with 
exceptional needs who attend the school are provided a free and appropriate education. 

The charter school and district shall annually and in good faith negotiate and 
enter into a written agreement to more clearly specify the desired mix of special 
education funding and services to be provided. The school shall enjoy reasonable 
flexibility to decide whether to receive services, funding, or some combination of both 
pursuant to Education Code 47646 (b). The school and the district shall work in good 
faith to document the specific terms of this relationship in an annual contract or 
memorandum of understanding. 

In the future, the school has the right to pursue independent local education 
agency (LEAs) and/or special education local plan area (SELPA) status pursuant to 
Education Code 47641 (a) and the district shall not hinder or otherwise impede the 
efforts of the school to do so. In the event that the school opts not to establish 
independent LEA and/ or SELP A status, it shall remain an arm of the district for special 
education purposes as required by the Education Code Section 47641 (b), and shall 
continue to receive funding and services pursuant to the terms of this section and an 
annual agreement. 

SERVING ENGLISH LANGUAGE LEARNERS 

As required by California law, all parents are asked to complete and sign a Home 
Language Survey. This form is part of the registration packet that is filled out when 
students enroll at LCCS. If a language other than English is indicated on the Home 
Language Survey, students will be administered the California English Language 
Development Test ( CELDT) to evaluate their listening, speaking, reading, and writing 
abilities in English. Parents will receive notification of how their child's English 
Language Learning needs are being addressed by the school twice per year: at the 0 beginning of the school year and again when official CELDT results are received. 
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Academically, LCCS will meet the needs of its English Language Learners 
through an inclusion model in which all students are instructed in English by teachers 
who are specially trained in methods and strategies that promote rapid acquisition of 
English as well as academic knowledge in core subjects. Students whose home language 
is Spanish will receive supplemental instruction in their primary language 
(approximately 135 minutes per week) in Grades K- 4 through the Home Language 
program. In this program, students study complementary content to the core classroom 
and continue to develop their academic vocabulary and cognitive skills in their primary 
language. 

In addition, like all students at LCCS, all English Language Learners will be held 
to clearly articulated high expectations, provided access to the school's rigorous 
curriculum, and offered personalized support as needed. English Language Learners will 
be expected to meet school and state standards in all academic and non-academic areas 
of the instructional program. At Lighthouse, we believe that holding English Language 
Learners to such high expectations will ensure that every student at our school is 
intellectually challenged to reach his/her highest potential and given the opportunity to 
attend college. 

In order to make sure that all English language learners have the ability to meet 
these expectations, all teachers at Lighthouse Community Charter School will utilize 
pedagogical strategies that "shelter" and "scaffold" both content and skills in each 
discipline. These strategies may include the front-loading oflanguage for content, 
language development focused on academic vocabulary, and the use of inquiry-based 
learning, heterogeneous cooperative grouping, culturally relevant pedagogy, and 
contrastive analysis. CLAD certification is required of all teachers, BCLAD certification 
for all teachers will be strongly encouraged. 

Every English language learner will also receive personalized support at LCCS 
through approaches such as supplemental pullout instruction and after-school tutorials 
that focus exclusively on English language development skills. The form(s) and type(s) 
of such support provided to each student will be determined by his/her Individual 
Learning Plan (ILP) and performance(s) on the school's various assessment measures. 

In regard to the testing and service requirements for English Language Learners, 
LCCS will comply with all applicable state and federal laws. A combination of CST and 
CELDT scores will be used to determine reclassification of Lighthouse students. 
Students at Lighthouse are eligible for redesignation when they have 8 or more total 
points between the CELDT from the current year and CST-ELA from the previous 
spring. For each child who receives a score of 8, the classroom teacher, administrator, 
and any specialists who work with the student review that child's performance data. If 
they agree there is no compelling reason to continue classifying the student as a 
language learner, the child is reclassified. In addition, for students with a score of 7, the 
classroom teacher, administrator, and any specialists who work with the student review 
the child's performance data. If they agree that the student has not reached the criteria 
because of issues unrelated to language proficiency, the student may be reclassified as 
R-FEP. 
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0 B. MEASURABLE STUDENT OUTCOMES 

STUDENT OUTCOMES 

0 

0 

The following exit outcomes are aligned with the California State Standards and 
the mission of the school - to prepare students for college and/ or a career of their 
choice. All students at Lighthouse, including students who have special needs, students 
who are English Language Learners, and/ or students who are identified as "under­
performing" will be expected to meet these outcomes, but may be provided additional 
support and/ or accommodations as needed and/ or legally required according to each 
student's Individual Education Plan (IEP) and/or Individual Learning Plan (ILP). 

In order to graduate from the Lighthouse, students must master content and 
process Learning Targets in all "core" and "non core" areas. Mastery of these Learning 
Targets is crucial to entering high school and then pursuing college-bound courses. In 
addition, to graduate from Lighthouse, all students must demonstrate adherence to the 
school's ten Guiding Principles. 

"Core" Academic Content and Performance Standards 
Aligned with the California State Standards, students will achieve appropriate age or 
grade level mastery of: 

• Language Arts Literacy - Students will be able to read, write, and speak for a 
variety of purposes to a variety of audiences, and interpret and analyze a variety 
of texts for different purposes. 

• Mathematical Literacy - Students will be able to solve problems using 
multiple strategies, communicate an understanding of mathematical logic in the 
problem solving process, and apply mathematical concepts to real world 
scenanos. 

• Historical and Civic Literacy - Students will be able to analyze past and 
present events through multiple perspectives while demonstrating an 
understanding of how geography, government, economics, and culture shape 
their own lives and the lives of others. 

• Scientific Literacy - Students will be able to demonstrate the process of 
scientific inquiry through experimentation, data collection and analysis, and 
problem solving. · 

"Non-Core" Academic Content and Performance Standards 
By graduation, students will also demonstrate competency in the following "non-core" 
content and performance standards: 

• Artistic Literacy - Students will demonstrate an understanding of how to 
interpret and use the visual and performing arts to communicate ideas. 
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0 • Technological Literacy - Students will demonstrate the ability to use 
technology as both a resource and a problem-solving tool in order to maximize 
the various technological resources available to them as learners, workers, and 
citizens. 

• Fitness/Wellness - Students will demonstrate an appreciation and 
understanding of fitness/wellness issues along with a capacity to make 
conscientious decisions around such important matters as nutrition, exercise, 
and body-image. 

• Home Language Literacy - Students will be able to communicate effectively in 
their home language, including reading, writing, speaking, and listening. 

0 

0 

Guiding Principles 
In order to ensure we are developing students who are not only prepared for college 
and/ or a career of their choice, but that students are becoming self-motivated, 
competent, life-long learners, Lighthouse will employ several guiding principles. 

• Collaboration - Students will show collaboration by working together, sharing 
ideas, and negotiating differences. 

• Communication - Students will show communication by articulating their 
thoughts, opinions, and knowledge effectively through both oral and written 
language. 

• Compassion - Students will show compassion by being kind, considerate and 
empathetic of other people's emotions and needs. 

• Courage - Students will show courage by undertaking new and unfamiliar 
experiences, communicating honestly and openly, and dealing with conflicts 
constructively. 

• Curiousity - Students will show curiosity by asking questions and pursuing 
knowledge that enhances their understanding of the world. 

• Integrity - Students will show integrity by acting on their values regardless of 
what other people may think. 

• Persistence - Students will show persistence by working hard to progress in 
their learning and personal growth despite the obstacles that may stand in their 
way. 
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• Reflection - Students will show reflection by regularly assessing their academic 
and social progress toward reaching their goals. 

• Respect - Students will show respect by listening attentively, and treating others 
with consideration at all times. 

• Responsibility - Students will show responsibility by adhering to school 
policies, practicing strong work habits, and following through on their 
commitments to themselves, their families, and their community. 

CLASSROOM STANDARDS 

The measurable student outcomes above have been subdivided into a list of 
specific grade level standards and skills (Learning Targets). These Learning Targets are 
aligned to the California state content and performance standards, and other standards 
deemed appropriate by the LCCS Board of Directors and Staff. In addition, students will 
demonstrate their overall progress toward graduation through a series of "benchmarks," 
a.k.a. promotion performances assessments throughout their experience at the 
Lighthouse Community Charter School. Benchmarks include, but are not limited to, 
Kindergarten, 2nd grade, 4th grade, 6th grade and 8th grade portfolio and passage 
presentations. 

Learning Targets for students with special needs will be aligned with the goals 
stated in each child's IEP. Each identified student will have an individual passage plan 
developed and shared with classroom teachers; Classroom level standards for English 
Language Learners will be aligned the California English Language Development 
standards and goals set forth in each child's Individualized Learning Plan. 

In order to best serve our students and community, the Lighthouse Community 
Charter School will continue to examine and refine the list of student outcomes over 
time to reflect the school's mission and any changes to state or school standards that 
support this mission. The LCCS will submit a description of any significant changes to 
the above student outcomes as an amendment of the charter to the district board at any 
time prior to expiration. The district board agrees to hear and render an amendment 
decision pursuant to the timelines and processes as specified in the Education Code 
Section 47605 (b). · 
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Measurable Pupil Outcomes 

In order to remain accountable to its vision, our students, families, and 
community partners, the Oakland Unified School District, and state/federal regulations, 
Lighthouse Community Charter School aims to meet the following outcomes of 
achievement: 

To What Criteria at the 
End of Four or Five 

Outcome How Measured Year Term 
High attendance rate Analysis of annual On average, LCCS will 

attendance data have a 95% ADA rate each 
year. 

Low mobility rate Analysis of mobility data On average, LCCS will keep 
9 of 10 students from year 
to year excluding those who 
physically move from 
Oakland. 

A caring community where Family survey results On average, 90% of families 
students are known well will report that their child 

has a caring and trusting 
relationship with at least 
one adult within the school 
community each year. 

A caring community where Student survey results On average, So% of 
students are known well students will report that 

crew is influential in them 
achieving their academic 
goals each year. 

Students who reflect, self- ILP attendance database On average, 95% of 
evaluate, and set SMART triennial Individualized 
goals Learning Plan meetings will 

be held with crew leader 
including both student and 
their family member. 

Independent learners Family and student survey On average, So% of 
results students and/ or families 

will agree that the ILP 
process is influential in 
achieving academic goals 
each year. 

Acquiring knowledge and Developmental Reading So% of students who have 
skills specified in the Assessment (currently completed three or more 
California State Standards FPRA) years at Lighthouse will be 

at grade level in their 
reading. 
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Acquiring knowledge and STAR Results 
skills specified in the 
California State Standards 

Acquiring knowledge and Passage 
skills specified in the 
California State Standards 

Meet or exceed Academic Comparison of data 
Performance Index (API) provided by CDE 
growth targets schoolwide 
and in reportable 
subgroups 

High API State and Similar Comparison of data 
School Rank provided by CDE 

Students meet Physical CDE designated Physical 
Education (PE) Standards Fitness Test (currently 

FITNESSG RAM) 

75% of students who have 
completed STAR at 
Lighthouse for three or 
more years will be 
proficient or advanced or 
will have advanced one 
level toward proficiency 
during that time. 
On average, go% of all 
students will successfully 
meet our internally 
developed passage 
outcomes inK 2nd 4th 6th 

' ' ' and Bthgrades. 
LCCS will meet annual 
API growth targets and/ or 
reach an API score of Boo 
or higher in at least two of 
the last three years of the 
charter term. LCCS will 
meet annual API growth 
targets and/ or reach an API 
score of Boo or higher for 
all reportable subgroups in 
at least two of the last 
three years of the charter 
term. 
Maintain a State Rank of 5 
or higher and/ or a Similar 
School Rank of B or higher. 
On average, 75% of all 
students will test into the 
"Physically Fit Zone" in at 
least 4 areas of fitness by 
the time of their 
graduation. 
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0 C. AsSESSMENT METHODS 

0 

0 

Lighthouse Community Charter School will provide authentic, rigorous, and 
diverse assessment opportunities for students to communicate and demonstrate their 
attainment of the above standards. Because of our commitment to serving the whole 
child, our assessment methods will incorporate opportunities for students to 
demonstrate social, emotional, cultural, and physical learning, in addition to academic 
learning. 

All assessment tools will be aligned to the pupil outcomes, curriculum, and the 
"Guiding Principles" as described in Elements A and B. Assessment data will be 
formative, summative, and used formally throughout the year to engage teachers in 
reflection on student achievement and to inform professional development 
opportunities for teachers that may be necessary to meet the needs of all students. 

Student assessment at LCCS may include, but is not limited to: 
• Ongoing, formative assessments that measure content and skill mastery 

against specific Learning Targets, 
• Formal Interim Assessments, including quarterly standards-based 

assessments in literacy and math, triannual development reading 
assessments, and biannual writing assessments, 

• Teacher, parent, and student assessment of ILP goal achievement, 
• Other alternative assessments such as portfolios and exhibitions of work , 
• State assessments and/ or other standardized tests, as required by Education 

Code 47605(c)(2). 

Through data-based inquiry and guided reflection, assessment practices and 
outcomes at Lighthouse Community Charter School will also be used to improve the 
educational program at the school by: 

• Identifying whole school and/ or individual teachers' professional 
development needs 

• Identifying students in need of academic intervention 
• Identifying content and skills in need of re-teaching 
• Setting whole school and/ or grade level achievement targets 
• Setting individual student ILP goals 

Ongoing, Formative Assessment 
Teachers of core and non-core classes will measure student progress toward 

Learning Target mastery through teacher-created assessments on a regular and on­
going basis. This on-going work (i.e. essays, labs, Problems of the Week, tests, reports, 
projects) will be assessed on a pre-determined rubric and will be open for revision. The 
level of success with content assessments will be one form of Learning Target mastery 
evidence. 
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Interim Assessments 
Lighthouse has developed internal quarterly Interim Assessments in both 

Language Arts and Mathematics to inform instruction. Interim Assessments will be 
administered with the intent of collecting real time academic achievement data. This 
data is used to achieve two specific and unique goals: 

• Delineate content that needs to be retaught, and 
• Identify specific students and groups of students that need academic 

intervention. 
Teachers and administrators will review interim assessment data on a quarterly basis to 
make thoughtful, data driven instructional modifications throughout the school year. 

In addition, Lighthouse utilizes a developmental reading inventory (currently the 
Fountas and Pinnell Reading Assessment) to measure students' independent and 
instructional reading levels three times per year. Teachers, coaches, and administrators 
will review this data to: 

• Determine grouping for guided reading and literature discussion groups 
• Place students in appropriate texts for independent reading, 
• Identify specific students pr groups of students who need increased literacy 

support. 

Individualized Learning Plans 
Each student at Lighthouse will have an Individualized Learning Plan that 

articulates goals and strategies for academic, social, and emotional areas specific to the 
needs of each child. Parents, students, and teachers will come together three times a 
year, once to develop the ILP and a second and third time to reflect on progress toward 
achieving the goals, in addition to setting new goals and/ or developing new strategies if 
necessary. Individualized Learning Plans will serve as an occasion to reflect on the 
strengths and needs of the whole learner and to monitor the development of each 
student's intellectual, physical, moral and socio-emotional growth. 

EXPOs 
Students will have multiple opportunities throughout the school year to showcase 

their best work. EXPOs are planned to occur at least twice a year when student work is 
displayed and presented to peers, teachers, families, and community members. This 
process adds a layer of accountability for students as they publicly communicate their 
understanding of specific content and performance standards. 

Portfolios ofWork 
Each year, students, with the aid of their teachers, will maintain a compendium 

of work in portfolios. Portfolios may hold a variety of materials such as content and 
performance assessments, cooperative and individualized class work, and final projects. 
Portfolios will serve two purposes at Lighthouse. One, they are utilized by teachers, 
students, and parents to reflect on a student's academic growth over time. Two, 
portfolios are a record of on-going work. 

21 



0 

Lighthouse Community Charter School 
Submitted to the School Board of the Oakland Unified School District 
On December 14,2010 

State Assessments 
As mandated by Education Code 47605c(2), Lighthouse will annually administer 

each of the following assessment measures, or legal equivalent, to all students required 
to take each battery of tests: · 

• STAR 
• California English Language Development Test (CELDT) 

STUDENT RETENTION AND PROMOTION 

Retention Criteria 
Student promotion to the next grade level or looped level (equivalent to two 

grade levels) will be determined annually pursuant with the schools retention and 
promotion policies. 

Academic proficiency and developmental readiness are incorporated into all 
promotion and retention decisions. Academic proficiency is measured against adopted 
grade level or looped level benchmarks demonstrated through student portfolios, 
individual student assessments, performances, and teacher observations. 
Developmental readiness is measured by Individualized Learning Plan data, teacher 
observations, and any relevant behavior record. 

0 Retention Process 

0 

At each reporting period (October, January, March, and June), teachers will 
inform the Director of any students who may be at risk of retention. As soon as a 
teacher or teaching team identifies a student as meeting one or more of the criteria for 
retention, the following steps are taken: 

• The student and family will be notified of the current not passing status. This 
notification will happen at the end of the Individualized Learning Plan 
meeting and will achieve the following: 

o The student and family will know exactly which criteria is currently 
qualifying the student for retention 

o The student will create goals and strategies that directly address their 
current academic needs 

o Schedule a follow up meeting to measure progress toward passing 
• The school will collect and maintain both academic and social/ emotional data 

on student. 
• The Director will check-in with the family on a regular basis about student 

progress. 
Families of students who are possible candidates for retention should be informed as 
soon as possible. At this time, a plan should be drawn up detailing the student's current 
achievement levels and the goals that the student must meet in order to be promoted to 
the next grade. (In some cases, these goals may be different than the usual end-of-grade 
benchmarks.) 

The final decision to retain a student will be discussed by a committee including the 
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student's teacher(s), the Director, and the student's parent/guardian. This committee 
should consider the student's progress to date, the amount of effort put forth by the 
student, and any other relevant factors. While the Director will accept input from 
teacher(s) and family of the student, the final decision to promote or retain will be made 
by the Director. 

Student retention and promotion policies will be reviewed and revised each year 
as deemed necessary by the School Directors and LCCS Board of Directors. 

STUDENTS WHO ARE NOT MEETING THE STANDARDS 

When a student consistently fails to meet the standards of the LCCS, teachers will 
consult with the student, family, school director, other teachers, and community 
resources to develop a greater understanding of student needs and potential resources 
to address those needs. The teacher, student, and parent may also meet to review the 
Individualized Learning Plan to develop new strategies for performance. The student 
may also be targeted during the after school tutoring and enrichment portion of the day 
to ensure that his/her learning needs are being met. In classes, teachers will reflect 
upon, identify, and implement specific strategies to address student needs. 

When further intervention and/ or support strategies are needed, a Student Study 
Team is formed. This team includes the teacher, student, and family member and may 
also include the Director, Dean of Students, Resource Specialist, Speech Therapist, 
Literacy Interventionist, Counselor, or other specialist from within or outside of 
Lighthouse. The team determines the Tier 1 and Tier 2 interventions necessary to 
support the student's academic, social and emotional development. Tier 1 focuses on 
modifications and accommodations that can be made in the classroom and at home. 
Tier 2 focuses on additional, out-of-classroom supports, which may include but are not 
limited to after school tutoring, reading intervention, summer school attendance, 
counseling services, and mentoring. The SST monitors the effectiveness of these 
supports and adds or subtracts supports as needed. In some cases this results in a 
recommendation for Tier 3 intervention, which could include a Special Education 
assessment or referral for evaluation by Alameda County Mental Health Services. 
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REPORTING TO CARETAKERS 

Lighthouse strives to continuously inform parents about their child's progress. 
Informal reporting to parents may occur through phone, electronic, and written contact. 
Formal reporting to parents will take place in the following manner: 

• Grades 
• Narratives on student performance and process 

skills 
Comprehensive • Standardized test data 

Report Card • Attendance 

Individualized 
Learning Plan 

(ILP) 

Formal or 
Informal 
Progress 

• HW completion and quality 
• toward 
• Develop and revisit academic and personal goals 
• Review student work and measure progress 

toward passage 
• Share student performance and progress on 

external and internal assessments 
• student tation skills 

• 
• 

Biennial 

Triennial 

Biennial 

Biennial 

Less comprehensive reports will be generated periodically and will target areas of 
strength and growth that student, teacher, and parent should work on for the following 
weeks or months. Parents will have access to performance tasks, content assessments, 
and portfolios upon request and at exhibitions and family forums. 
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STUDENT AsSESSMENT METHODS 

In order to ensure that all students at LCCS are achieving the student outcomes 
detailed above, assessment at LCCS will be consistent, continuous, and based on the 
external and internal measures of evaluation shown below. Data will be kept and 
analyzed for both internal and external assessment measures and used to inform and/ or 
adapt teaching practices along with school structures, systems, and policies. 

• Reading assessment 3x per year • STAR 
• Writing assessment 2x per year 
• Interim Assessments 4x per year • CELDT Language • Exhibitions 2x per year 

Arts • Passage presentation 1X every 2 yrs . 
• Ongoing content assessments 
• Ongoing assessments 

Core Subject • ILP 

Areas • Interim Assessments 4x per year • CAT-6 
Exhibitions 2x per year 

Mathematics • Passage presentation 1X every 2 years • STAR 
• Ongoing content assessments 
• Ongoing portfolio assessments 
• ILP 

Studies • 2xperyear • STAR 
• Passage presentation 1X every 2 years applicable 
• Ongoing content assessments 

Science • Ongoing portfolio assessments 
• ILP 

HomeLan ua e • Exhibitions 2x per year • CA physical 

Technolo • Passage presentation 1X every two fitness test 

Non-Core Arts 
years 

• Ongoing content assessments 
Subject Area Fitness/Wellness • Ongoing portfolio assessments 

• ILP meetings 3x per year 

Guiding Collaboration • Attendance 

Principles Communication • Exhibitions 2x per year rate 
• Passage presentation 1X every two 

years • Dropout rate 
• Ongoing content assessments 
• Ongoing portfolio assessments • Graduation 
• ILP meetings 3x per year rate 

Persistence • 
• Suspension & 

Reflection expulsion 
rates 
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0 D. GOVERNANCE 

0 

0 

The governance structure of the charter school will have the following 
components: 

• A California Non-Profit Public Benefit Corporation Board of Directors 
• A Director Team 
• A School Site Leadership Team 
• A Lighthouse Parent Advisory Committee 

The charter school will be operated by Lighthouse Community Public Schools, a 
California Public Benefit Corporation pursuant to California Law. The school will be 
governed pursuant to the bylaws adopted by the incorporators, as subsequently 
amended pursuant to the amendment process specified in the bylaws. 

Board Members, School Directors, faculty, and families will be involved in the 
decision making process at the LCCS. The governance structure will be composed of the 
Board of Directors who make decisions and work with the School Directors; and the 
Leadership Team which communicates the positions of the school community directly to 
the School Directors; and the Lighthouse Parent Advisory Committee which 
communicates the positions of the parents directly to the School Directors. 

Assurances 

The Lighthouse Community Charter School will be non-sectarian in its programs, 
admissions policies, employment practices, and all other operations, shall not charge 
tuition, and shall not discriminate on the basis of race, ethnicity, national origins, 
gender, sexual orientation, or disability. 

Lighthouse Community Charter School will comply with the District policy 
related to charter schools to the extent it aligns with and does not exceed the law 
applicable to charter schools, as it may be changed from time to time as long as the 
charter school has been given written notice of the policy change. 

Lighthouse Community Charter School in accordance with Education Code 
Section 47604.3, shall promptly respond to all reasonable inquiries, including but not 
limited to, inquiries regarding financial records, from the District and shall consult with 
the District regarding any such inquiries. Lighthouse Community Charter School 
acknowledges that it is subject to audit by OUSD if OUSD seeks an audit of Lighthouse 
Community Charter School, it shall assume all costs of such audit. This obligation for 
the District to pay for an audit only applies if the audit requested is specifically 
requested by the District and is not otherwise required to be completed by Lighthouse 
Community Charter School by law or charter provisions. 

Members of Lighthouse Community Charter School's Governing Board, any 
administrators, managers or employees, and any other committees of the School shall at 
all times comply with federal and state laws, nonprofit integrity standards and OUSD's 
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Charter School policies and regulations regarding ethics and conflicts of interest so long 
as such policies and regulations are not in conflict with any then-existing applicable 
statutes or regulations applicable to charter schools. 

Lighthouse Community Charter School and/or its non-profit corporation will be 
solely responsible for the debts and obligations of the charter school. 

All Board meetings are held in accordance with the Brown Act and are open to 
the public and each agenda includes time for community input with regard to 
Lighthouse Community Public Schools. However, the Board reserves the right to 
meet in closed session and discuss items for which closed sessions are permitted 
under the Brown Act. Decisions made in closed session will be reported in open 
session at the conclusion of the closed session. The board meetings are held in 
compliance with the Bylaws. 

BOARD OF DIRECTORS 

The school's Board of Directors will include from seven (7) to fifteen (ls) 
members. The current Board of Directors at Lighthouse Community Public Schools has 
has a vast array of experience to bring to bear in the governance of Lighthouse. See 
Appendix for a list of current board members. 

The Board of Directors seeks members who provide expenence with and 
expertise in: 

• Fiscal management 
• Fund raising 
• Special education 
• Curriculum and instruction 
• Public health care 
• Legal issues in education 
• Oakland Unified School District 
• Non-profit corporation management 

The governing board's major roles and responsibilities include establishing and 
approving all major educational and operational policies, approving all major contracts, 
approving the school's annual budget and overseeing the school's fiscal affairs, and 
selecting and evaluating the administrative staff. Board members will not be directly 
involved in the daily operations of the school. Board election, appointment, vacancy, 
and turnover specifics are detailed in the LCCS bylaws, which are available upon 
request. Every board member at Lighthouse Community Public Schools is required to 
attend an annual board retreat where they are trained on key issues such as academic 
achievement measures, school finance, facilities planning, administrative oversight, and 
charter law; other trainings are provided as needed or requested by board members. 

Oakland Unified School District is entitled to a representative in the Lighthouse 
Community Public Schools Board of Directors. To prevent any real or perceived conflict 
of interest or incompatibility of office, the district representative will sit on the board as 
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a nonvoting member who facilitates communication and mutual understanding between 
the charter school and district. 

SCHOOL DIRECTORS 
The charter school will be managed daily by collective efforts of a team of 

administrators that may include a Director of Elementary Programs, Director of 
Secondary Programs, and a Director of Strategic Development. The roles and 
responsibilities of the directors are carefully delineated to ensure smooth and effective 
daily operations of the school. 

LEADERSHIP TEAM 
Lighthouse Community Public Schools will continue to convene a Leadership 

Team that is composed of the Directors, Program Coordinators and Teacher Leaders. 
The Leadership Team functions as an idea-generating, consensus-building team that 
does the following: 

• Makes site budget recommendations to the Board of Lighthouse 
Community Public Schools 

• Makes teaching and learning policies to be ratified by the Board of 
Lighthouse Community Public Schools 

• Makes recommendations to the Board of Lighthouse Community Public 
Schools for necessary school functions 

• Makes recommendations on hiring and discipline and evaluation of 
employees 

• Determines decision-making authority for all proposals at the school-site. 
• Monitors, leads, and evaluates progress toward achieving goals set forth in 

the Single Plan for Student Achievement 

LIGHTHOUSE PARENT ADVISORY COMMITTEE 
Lighthouse Community Public Schools will convene a Lighthouse Parent 

Advisory Committee (LP AC) that is composed of parent representatives from each 
classroom and grade level and that represents the diversity of families at Lighthouse. 
The LP AC is charged with: 

• Supporting the LCCS Mission 
• Organizing family events 
• Fundraising 
• Bringing concerns and appreciations of the community to the School 

Directors 

PARENT, STAFF, AND BOARD COMMUNICATION 
The minutes of each governing body (Board of Directors, Leadership Team, and 

LP AC) will be shared with the other governing bodies at each meeting with the intent of 
ensuring effective communication between bodies. In addition, representatives of each 
body will be invited to attend the meetings of the other bodies. 
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0 E. EMPLOYEE QUALIFICATIONS 

0 

0 

Lighthouse Community Charter School seeks to select, hire, and support 
individuals who will maximize student achievement for all students. In keeping true to 
our mission, we seek to provide exceptional instruction for our students, and therefore, 
we desire qualified educators. In accordance with Education Code§ 47605(d)(1), 
Lighthouse Community Charter School is nonsectarian in its employment practices 
and all other operations. LCCS does not discriminate against any individual 
(employee or pupil) on the basis of any characteristic described in Education Code 
Section 220. All employees of LCCS will work under an at-will employment contract. 

At LCCS, we have three categories of educators - administrators, core teachers, 
and non-core teachers. We expect all of our educators to have: 

• Met the expectations of state and federal requirements as they relate to their 
teaching position 

• Experience with diverse, urban populations 
• A clearly articulated philosophy of education/teaching and learning 
• Demonstrated they are multi-faceted, life-long learners 
• Collaborative experience 
• Strong interpersonal communication skills with both adults and children 
• Demonstrated perseverance, achievement, responsibility 
• An inquiry-minded approach to education 

Core (College-Preparatory) Teacher Quallficationsfor Grades K- 8 
Teachers of K - 8th grade core subject areas, mathematics, science, history I social 

sciences, and language arts will have the following qualifications: 
• BS/A or MS/A. 
• A California teaching certificate, permit, or other document as required by the 

Commission on Teacher Credentialing (Education Code 47605(1)). 
• Bilingual and/ or CLAD credential or coursework leading up to the CLAD or B­

CLAD. 
• Previous teaching and/ or relevant work experience 
• Sufficient subject matter competency in accordance with Title 5, California 

Code of Regulations Sections 6111, 6112 and other applicable law. 

Non-core, Non-College Preparatory Teacher Quallficationsfor Grades K-
8 

Teachers of non-core subject areas, identified as art, technology, and health and 
physical wellness, will have the following qualifications: 

• Experience in the subject they will be teaching. 
• Bilingual and/ or CLAD credential preferred. 
• Previous teaching and/ or work experience. 

Meeting State and Federal Credentialing Requirements 
Lighthouse Community Public Schools aims to employ teachers who meet the 

state and federal credentialing requirements as set forth in state and federal policy. 
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Administrator Qualifications 
The Lighthouse Community Charter School will hire an administrator with the 

following qualifications: 
• At least five years teaching experience. 
• Previous school administration experience. 
• Work and/or teaching experience with diverse, urban student populations. 
• Demonstrated commitment to the mission of the LCCS. 
• A well-developed philosophy of instructional leadership. 
• Demonstrated skills of creative problem solving, effective management, 

responsibility, and perseverance. 

Additional StqffMembers 
In addition to teachers and administrators, other employees, support staff, and 

volunteers will be involved at the school on a daily basis. Specifically, LCCS aims to 
employ clerical staff, a literacy interventionist, an instructional coach, an after school 
coordinator, a family resource coordinator, and a school counselor. These positions may 
be paid or volunteer as resources permit. Specific qualifications for each employee will 
be drafted as jobs become available at Lighthouse. 
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0 F. HEALTHANDSAFETYREQUIREMENTS 

0 

0 

Lighthouse Community Charter School has adopted and implemented a 
comprehensive set of health, safety, and risk management procedures and/ or policies. 
These procedures and policies have been developed in consultation with the school's . . 
msurance earners. 

The school: 
• Requires all enrolling students and staff provide records documenting 

immunizations to the extent required for enrollment in non-charter public 
schools. 

• Implements procedures to prevent contact with blood-borne pathogens and 
other communicable diseases. 

• Ensures that students are regularly examined for TB, vision, hearing and 
scoliosis 

• Has adopted a policy regarding the administration of medication in 
accordance with Education Code § 49423 

• Requires that each employee of the school who is required by law will submit 
to a Department of Justice background check and furnish a criminal record 
summary as required by Education Code Section 47605 (b)(s)(F). 

• Requires all staff to be mandated child abuse reporters and provides training 
on the matter 

• Requires that instructional and administrative staff receive training in 
emergency response, including CPR and first aid. 

• Is housed in a facility that has received state Fire Marshal approval and that 
have been evaluated by a qualified structural engineer who has determined 
that the facilities present no substantial seismic safety hazard. 

• Occupies a facility that complies with the Asbestos requirement as cited in the 
Asbestos Hazard Emergency Response Act (AHERA), 40CFR part 763. 
AHERA requires that any building leased or acquired that is to be used as a 
school or administrative building shall maintain an asbestos management 
plan. 

• Has adopted an extensive emergency plan that outlines policies and 
procedures for response to natural disasters and emergencies. This includes 
seating a schoolwide emergency team that includes teachers, administrators, 
counselors, and parents. The emergency plan spells out procedures for most 
conceivable emergencies. 

• Is established as a drug, alcohol, and tobacco free workplace. 

These policies and procedures have been and will continue to be incorporated as 
appropriate into the school's student, staff, and family handbooks and will be reviewed 
on an on-going basis by the board of directors and by the faculty and staff on a yearly 
basis during the professional development institute. 
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G. MEANS TO ACHIEVE RACIAL AND ETHNIC 
BALANCE REFLECTIVE OF THE DISTRICT 

In order to ensure that there is a racial and ethnic balance at the school reflective 
of the district, the Lighthouse Community Charter School has implemented and will 
continue to implement a student recruitment strategy that includes, but is not 
necessarily limited to, the following elements: 

• An enrollment process that is scheduled and adopted to include a timeline 
that allows for a broad-based recruiting and application process. 

• Distribution of promotional and informational materials in a variety of 
languages. 

• Outreach meetings in local churches and other community spaces to reach 
prospective students and parents. 

• Outreach to and networking with community-based organizations and 
agencies that serve the various racial, ethnic, and interest groups of the 
district. 

• Meetings with district officials and principals of local schools to recruit 
students from overcrowded schools and students who may not have strong 
parent advocates, but could benefit from a school that works to meet physical, 
social, emotional, and academic needs of each child. 
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0 H. ADMISSIONS REQUIREMENTS 

Lighthouse Community Charter School does not discriminate in its admissions 
practices and policies on the basis of race, ethnicity, national origin, primary language, 
gender, sexual orientation, or disability. Admission to the school is open to any resident 
of the State of California, although preference will be given to students as detailed below 
to reflect the unique situation whereupon LCCS occupies the same facility as the 
Lighthouse Community Charter High School. 

LCCS will actively recruit a diverse student population from the district who 
understand and value the school's mission and are committed to the school's 
instructional and operational philosophy. In order to be admitted into the LCCS, a 
student and their family must take part in an orientation process that will include an 
orientation session and introduction to the school's philosophical and operational 
underpinnings and policies. 

By November 1 of each year and/or when the chartering agency releases the open 
enrollment period dates, LCCS will notify the District in writing of the application 
deadline and proposed lottery date. LCCS will ensure that all application materials will 
reference these dates as well as provide complete information regarding application 
procedures, key dates, and admissions preferences and requirements consistent with 
approved charter. 

0 LCCS will accept all students who apply. If more applications are received than 

0 

there are available slots, a public, random lottery will be held every year in a public 
location to determine the following school year's enrollment. Parents and students will 
be informed of their entrance into LCCS via the public lottery session or by phone or 
mail if they are not present at the lottery. Once admitted, students need not apply each 
year, however, if students should leave the school and do not have a sibling enrolled or 
parent on staff, the student will need to enter the lottery process again. 

Students will be given preference in the LCCS random public lottery if their 
parents desire and they are: 

• A former student of Lighthouse who has transferred out of Lighthouse but 
stayed within the school's SELPA to receive more restrictive services and 
that the full IEP team agrees is now able to return to a mainstreamed and 
a less restrictive environment. 

• A sibling to a current LCCS student in either the K - 8 Lighthouse 
Community Charter School and/ or the 9 - 12 Lighthouse Community 
Charter High School. 

• Not to exceed 10% of the total enrollment; A child of a school faculty, staff, 
or founding development group member of LCCS or LCCHS as defined by 
the petition signatures submitted to the district at the time of the 
establishment of each charter school pursuant to EC 47605. 

• A sibling of a Lighthouse alum 
• Oakland residents 
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0 Each year, LCCS will begin collecting applications during Oakland's open 

0 

0 

enrollment window. The first lottery date will be held within 30 days of the close of the 
open enrollment window. If necessary, LCCS will have subsequent enrollment periods 
and public lotteries if not all spaces are filled in the first enrollment window or if 
additional applications are received. 

After all available openings have been filled via lottery, students will be placed on 
a waiting list in the order in which their names are drawn. Should spaces open during 
the course of the school year, LCCS will contact students in the order they appear on the 
waiting list. 
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0 I. FINANCIAL AUDIT 

0 

0 

In compliance with Education Code section 476os(b)(5)(I), the Lighthouse 
Community Charter Public School's Board of Directors will oversee the selection of an 
independent auditor and the preparation and completion of an annual audit of the 
school's financial affairs. The audit will check the accuracy of the school's financial 
statements, revenue-related data collection and reporting practices, and review the 
school's internal controls. The audit will follow generally accepted accounting principles. 
To the extent required under applicable federal law, the audit scope will be expanded to 
include items and processes specified in any applicable Office of Management and 
Budget Circulars. 

The Board of Directors will select the auditors after conducting a formal request 
for proposals from qualified auditors with experience in educational finance. The 
Lighthouse Board of Directors will then oversee and accept the independent audit. It is 
anticipated that the annual audit will be completed within four months of the close of 
the fiscal year, and a copy of the auditor's report will be sent to the charter school liaison 
of the Oakland Unified School District, the Superintendent of Alameda County, and the 
State Charter Schools Office by certified mail. The organization's finance committee 
will then review any audit exceptions or deficiencies within 30 days of board review and 
issue an acceptance of the audit to the organization's Board of Directors along with 
recommendations on how these will be resolved. Finally, school directors will create a 
formal report that addresses any exceptions or deficiencies. Any disputes regarding the 
resolution of audit exceptions and deficiencies will be referred to the dispute resolution 
process contained in Element N. 

The independent fiscal audit of Lighthouse Community Charter School is 
public record and will be provided to the public upon request. 

Impact on Charter Authorizer 
In accordance with Education Code§ 47604.3, Lighthouse Community 

Charter School will promptly respond to all reasonable inquires of the chartering 
agency. Lighthouse Community Charter School recognizes the right of the chartering 
agency to inspect or observe any part of Lighthouse Community Charter School at 
anytime. 

In order to ensure the necessary oversight and review of mandated reports for 
which the authorizer must determine fiscal health and sustainability, the following 
schedule of reporting deadline to the District will apply each year of the term of this 
charter; 

• September 1- Final Unaudited Financial Report for Prior Year 
• December 1 - Final Audited Financial Report for Prior Year 
• December 1- First Interim Financial Report for Current Year 
• March 1 - Second Interim Financial Report for Current Year 
• June 15 - Preliminary Budget for Subsequent Year 
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Lighthouse Community Charter School agrees to observe and abide by the 
following terms and conditions as a requirement for receiving and maintaining their 
charter authorization: 

• Lighthouse Community Charter School is subject to District oversight. 
• The District's statutory oversight responsibility continues throughout the life of 

the charter and requires that it, among other things, monitor the fiscal condition 
of Lighthouse Community Charter School. 

• The District is authorized to revoke this charter for, among other reasons, the 
failure of Lighthouse Community Charter School to meet generally accepted 
accounting principles or if it engages in fiscal mismanagement in accordance with 
Education Code Section 47607. 

Accordingly, the District hereby reserves the right, at District cost, pursuant to its 
oversight responsibility, to audit Lighthouse Community Charter School's books, 
records, data, processes and procedures through the Office of Charter Schools or other 
means. The audit may include, but is not limited to, the following areas: 

• Compliance with terms and conditions prescribed in the charter, 
• Internal controls, both financial and operational in nature, 
• The accuracy, recording and/ or reporting of school financial information, 
• The school's debt structure, 
• Governance policies, procedures and history, 
• The recording and reporting of attendance data, 
• The school's enrollment process, suspension and expulsion procedures, and 

parent involvement practices, 
• Compliance with safety plans and procedures, and 
• Compliance with applicable grant requirements. 

Lighthouse Community Charter School shall cooperate fully with such audits 
and to make available any and all records necessary for the performance of the audit 
upon 30 days notice to Lighthouse Community Charter School When 30 days notice 
may defeat the purpose of the audit, the District may conduct the audit upon 24 hours 
notice. 

In addition, if an allegation of waste, fraud or abuse related to Lighthouse 
Community Charter School operations is received by the District, the Lighthouse 
Community Charter School shall be expected to cooperate with any investigation 
undertaken by the Office of Charter Schools, at District cost. This obligation for the 
District to pay for an audit only applies if the audit requested is specifically requested by 
the District and is not otherwise required to be completed by Lighthouse Community 
Charter School by law or charter provisions. 

Federal Funds Compliance 
To the extent that LCCS is a recipient of federal funds, including federal Title I, 

Part A funds, LCCS has agreed to meet all of the programmatic, fiscal and other 
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regulatory requirements of the No Child Left Behind Act and other applicable federal 
grant programs. LCCHS agrees that it will keep and make available to the District any 
documentation necessary to demonstrate compliance with the requirements of the No 
Child Left Behind Act and other applicable federal programs, including, but not limited 
to, documentation related to required parental notifications, appropriate credentialing 
of teaching and paraprofessional staff, where applicable, or any other mandated federal 
program requirement. The mandated requirements of NCLB include, but are not the 
limited to, the following: 

• Notify parents at the beginning of each school year of their "right to know" the 
professional qualifications of their child's classroom teacher including a timely 
notice to each individual parent that the parent's child has been assigned, or 
taught for four or more consecutive weeks by, a teacher who is not highly 
qualified. 

• Develop jointly with, and distribute to, parents of participating children, a school­
parent compact. 

• Hold an annual Title I meeting for parents of participating Title I students. 
• Develop jointly with, agree on with, and distribute to, parents of participating 

children a written parent involvement policy. 

LCCS also understands that as part of its oversight of the school, the Office of Charter 
Schools may conduct program review of federal and state compliance issues. 
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0 J. PUPIL SUSPENSION AND EXPULSION 

0 

0 

The overall goal of discipline at the Lighthouse Community Charter School is to 
develop the habits of a self-motivated, competent, lifelong learner that include: 

• Identifying personal strengths and challenges. 
• Conflict resolution and communication skills. 
• Awareness of responsibility to community. 

The Lighthouse Community Charter School has developed and maintains a 
comprehensive set of student discipline policies. These policies are summarized in the 
school's student handbook and clearly describe the school's expectations regarding 
community norms, attendance, substance abuse, violence, safety, and work habits. Each 
student and his or her parent/guardian will be introduced to the school's discipline 
policy during parent and student orientation prior to the inception of the school year. 
During this meeting, parents and students will be required to verify that they have 
reviewed and understand the policies prior. The discipline policies will be revisited 
again throughout the school year. 

If necessary, students will be suspended from class while remaining on campus. 
Suspensions where a child is required to stay home will be used in cases when the safety 
of the child or others is in question. The school director may, pursuant to the school's 
adopted discipline policies, ultimately suspend or expel students who fail to comply with 
the terms of the student policies. 

Students who present an immediate threat to the health and safety of others may 
also be immediately suspended and later expelled by the school's Board of Directors 
upon recommendation of the School Director. The school's policies clarify specifically 
for what infractions students may be suspended and/ or expelled. All students accused 
of any such infractions will be provided their due process rights as mandated by law and 
in accordance with district and county policies. This will involve a collection and 
analysis of facts, a meeting with the students involved and their families around the 
facts, and a fair and appropriate conclusion and consequence. All policies will be 
developed to conform to applicable federal law regarding student due process rights and 
students with exceptional needs. The school will notify the district of any expulsions as 
they occur in accordance with District policy. 

In the case of a special education student, or a student who receives 504 
accommodations, Lighthouse Community Charter School will ensure that it makes the 
necessary adjustments to comply with the mandates of State and federal laws, including 
the IDEA and Section 504 of the Rehabilitation Plan of 1973, regarding the discipline of 
students with disabilities. Prior to recommending expulsion for a Section 504 student or 
special education student, the School Director will convene a review committee to 
determine 1) if the conduct in question was caused by, or had a direct and substantial 
relationship to the child's disability; or 2) if the conduct in question was the direct result 
of the LEA's failure to implement the 504 plan or IEP. If it is determined that the 
student's misconduct was not caused by or had direct and substantial relationship to the 
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child's disability or the conduct in question was not a direct result of the LEA's failure to 0 implement the 504 plan or IEP, the student may be expelled. 

0 

0 

Please see the Lighthouse Family and Student Handbook in the Appendix for 
more information about Lighthouse's disciplinary policies and procedures. 
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0 K. RETIREMENT SYSTEM 

0 

0 

The Lighthouse Community Public Schools has established a defined 
contribution retirement system in lieu of existing public employment retirement 
systems. The school has been issued a Private Letter Ruling from the Internal 
Revenue Service that determines it is permissible for a public charter school to 
establish a defined contribution plan that exempts its staff from participation in the 
Social Security system and which allows a high level of portability and control over 
retirement funds than is offered by the State Teachers Retirement and/ or Public 
Employees Retirement Systems. The Board of Directors oversees investments of this 
program. Staff may have access to other school sponsored retirement plans 
according to policies developed by the Board and adopted as the school's employee 
policies. 

L.ATTENDANCEALTERNATWES 

Students who opt not to attend the Lighthouse Community Charter School may 
attend other district schools or pursue an inter-district transfer in accordance with 
existing enrollment and transfer policies of the district or county of their residence. 

M. RETURN RIGHTS OF EMPLOYEES OF THE 
DISTRICT 

All staff at Lighthouse Community Charter School shall be considered employees 
of Lighthouse Community Public Schools and shall have no automatic right to 
employment or re-employment in the District. Existing District employees who wish to 
seek a leave of absence for employment at the Charter School may apply for a leave of 
absence in accordance with District policies and procedures and applicable collective 
bargaining agreements. Absent agreement with the District to the contrary, staff of the 
Charter School shall not continue to earn service credit (tenure) at the District while 
employed by Lighthouse Community Public Schools. 
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0 N. DISPUTE RESOLUTION 

0 

Intent 
The intent of the Lighthouse Community Charter School Dispute Resolution 

Process is to: 
• Resolve disputes within the school pursuant to the school's policies. 
• Minimize the oversight burden on the district. 
• Ensure a fair and timely resolution to disputes. 
• Frame a charter oversight and renewal process and timeline as to avoid 

disputes regarding oversight and renewal matters. 

Public Comments 

The staff and governing board members of the school and the district agree to 
attempt to resolve all disputes regarding this chapter pursuant to the terms of this 
section. Both shall refrain from public commentary regarding any disputes until the 
matter has progressed through the dispute resolution process. 

Internal Disputes 

Disputes arising from within the school, including all disputes among and 
between students, staff, parents, volunteers, advisors, partner organizations, and 
governing board member of the school, shall be resolved pursuant to policies and 
processes developed by the school. 

The district shall not intervene in any such internal disputes without the consent 
of the governing board of the school and shall refer any complaints or reports regarding 
such disputes to the governing board/ or director of the school for resolution pursuant to 
the school's policies. The district agrees not to intervene or become involved in the 
dispute unless the dispute has given the district reasonable cause to believe that a 
violation of this charter or related laws or agreements has occurred, or unless the 
governing board of the school has requested the district to intervene in the dispute. 

External Disputes 

In the event of a dispute between LCCS and OUSD relating to provisions of 
this charter, LCCS staff, employees and Board members and OUSD agree to first 
frame the issue in written format (a "dispute statement") and refer the issue to OUSD's 
designee and the LCCS's School Director. In the event that OUSD believes that the 
dispute relates to an issue that could lead to revocation of the Charter in accordance 
with Education Code§ 47607, this will be noted in the written dispute statement. 

Actions that could lead to Revocation: Charter School Due Process 
In the event that the District determines that LCCHS has engaged in an act that 

could lead to revocation of the Charter, the District and LCCS shall have a face-to­O face meeting within 10 days of the OUSD designee's determination that a violation 
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has occurred. Present in the face-to- face meeting shall be at least the Superintendent 
of the District or designee and the LCCS School Director. If after such meeting, the 
District determines that a violation has occurred which requires a cure, the District 
may send a formal written notification to the School outlining the alleged violation and 
demanding the violation be cured. The School shall have a reasonable amount of time 
after the date such formal written notice was sent to cure the violation. If the violation 
cannot be cured within the time period specified by the District, the parties may agree 
to another predetermined time to commence to cure and diligently prosecute the cure 
to completion. 

Thereafter, the District Board of Education in accordance with Education Code 
Section 47607 or applicable law may commence revocation of the charter. 

Disputes Not Leading to Revocation: Dispute Resolution 

The staff and Governing Board members of LCCS agree to attempt to resolve all 
disputes between the District and LCCS regarding this charter pursuant to the terms of 
this section. As stated above, both will refrain from public commentary regarding any 
disputes until the matter has progressed through the dispute resolution process. 

Any controversy or claim arising out of or relating to the charter agreement 
between the District and LCCS, except any controversy or claim that in any way related 
to revocation of this charter, shall be handled first through an informal process in 0 accordance with the procedures set forth below. 

0 

(1) Any controversy or claim arising out of or relating to the charter agreement, 
except any controversy or claim that in any way related to revocation of this charter, 
must be put in writing ("Written Notification") by the party asserting the existence of 
such dispute. The Written Notification must identify the nature of the dispute and all 
supporting facts known to the party giving the Written Notification. The Written 
Notification may be tendered by personal delivery or by certified mail. The Written 
Notification shall be deemed received (a) if personally delivered, upon date of delivery 
to the address of the person to receive such notice if delivered by s:oo PM or otherwise 
on the business day following personal delivery; or (b) if by mail, two (2) business days 
after deposit in the U.S. Mail. All written notices shall be addressed as follows: 

To Charter School, c/o School Director 
Lighthouse Community Charter School 

444 Hegenberger Rd. 
Oakland, CA 94621 

To Coordinator, Office of Charter Schools: Office of Charter Schools 
Oakland Unified School District 
1025 Second Avenue, Room 206 
Oakland, California 94606 

(2) A written response ("Written Response") shall be tendered to the party 
providing the Written Notification within twenty (20) business days from the date of 
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receipt of the Written Notification. The Written Response shall state the responding 
party's position on all issues stated in the Written Notification and set forth all fact 
which the responding party believes supports its position. The Written Response may 
be tendered by personal delivery, by facsimile, or by certified mail. The Written 
Notification may be tendered by personal delivery or by certified mail. The Written 
Notification shall be deemed received (a) if personally delivered, upon date of delivery 
to the address of the person to receive such notice if delivered by s:oo PM or otherwise 
on the business day following personal delivery; or (b) if by mail, two (2) business days 
after deposit in the U.S. Mail. The parties agree to schedule a conference to discuss 
the claim or controversy ("Issue Conference"). The Issue Conference shall take place 
within fifteen (15) business days from the date the Written Response is received by the 
other party. 

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at 
the Issue Conference, then either party may request that the matter be resolved by 
mediation. Each party shall bear its own costs and expenses associated with the 
mediation. The mediator's fees and the administrative fees of the mediation shall be 
shared equally among the parties. Mediation proceedings shall commence within 6o 
days from the date of the Issue Conference. The parties shall mutually agree upon the 
selection of a mediator to resolve the controversy or claim at dispute. If no agreement 
on a mediator is reached within 30 days after a request to mediate, the parties shall 
use processes and procedures of the American Arbitration Association ("AAA") to have 
an arbitrator appointed. 

(4) If the mediation is not successful, the parties agree that each party has 
exhausted its administrative remedies and shall have any such recourse available by law 

OVERSIGHT, REPORTING, REVOCATION, AND RENEWAL 

The Oakland Unified School District may inspect or observe any part of the 
school at any time, but shall provide reasonable notice to the director of the school prior 
to any observation or inspection. If the governing board of the district believes it has 
cause to revoke this charter, the board agrees to notify the governing board of the school 
in writing, noting the specific reasons for which the charter may be revoked, and grant 
the school reasonable time to respond to the notice and take appropriate corrective 
action. 

The Oakland Unified School District agrees to receive and review the annual 
fiscal and programmatic audit and annual performance report as specified in Element I. 

Parent Complaints 
Lighthouse Community Charter School will establish complaint procedures that 

address both complaints alleging discrimination or violations oflaw and complaints 
regarding other areas. Lighthouse Community Charter School will not, at any time, refer 
complaints to the District. 
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The complaint procedures will include the clear information with respect to the 
response timeline of the school, whether the school's response will be in writing, the 
party identified to respond to complaints, the party identified and charged with making 
final decisions regarding complaints, and whether the final decision will be issued in 
writing. The procedures will also identify an ombudsperson for situations in which the 
school leader is the subject of the complaint. The complaint procedures will be clearly 
articulated in the school's student and family handbook or distributed widely. 

Lighthouse Community Charter School will designate at least one employee to 
coordinate its efforts to comply with and carry out its responsibilities under Title IX of 
the Education Amendments of 1972 (Title IX) and Section 504 of the Rehabilitation Act 
of 1973 (Section 504) including any investigation of any complaint filed with Lighthouse 
Community Charter School alleging its noncompliance with these laws or alleging any 
actions which would be prohibited by these laws. Lighthouse Community Charter School 
will notify all its students and employees of the name, office address, and telephone 
number of the designated employee or employees. 

Lighthouse Community Charter School will adopt and publish grievance 
procedures providing for prompt and equitable resolution of student and employee 
complaints alleging any action, which would be prohibited by Title IX, or Section 504. 

Lighthouse Community Charter School will implement specific and continuing 
steps to notify applicants for admission and employment, students and parents of 
elementary and secondary school students, employees, sources of referral of applicants 
for admission and employment, and all unions or professional organizations holding 
collective bargaining or professional agreements with the recipient, that it does not 
discriminate on the basis of sex or mental or physical disability in the educational 
program or activity which it operates, and that it is required by Title IX and Section 504 
not to discriminate in such a manner. 
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0. LABOR RELATIONS 

The Lighthouse Community Charter School shall be deemed the exclusive public 
school employer of the employees of the LCCS for the purposes of the Education 
Employment Relations Act (EERA). 

P. SCHOOL CLOSURE PROCEDURES 

Closure of the School will be documented by official action of the Board of 
Directors. The action will identify the reason for the closure. The official action will also 
identify an entity and person or persons responsible closure-related activities. 

The Board of Directors or its designee will promptly notify parents and students of 
the Charter School, the District, the County Office of Education, the School's SELPA, 
retirement systems in which the School's employees participate (e.g., Public Employees' 
Retirement System, State Teachers' Retirement, California Department of Education of 
the closure as well as the effective date of the closure. This notice will also include the 
name(s) of contact information for the person(s) to whom reasonable inquiries may be 
made regarding the closure; the pupils' school districts of residence; and the manner in 
which parents/guardians may obtain copies, including specific information on 
completed courses and credits that meet graduation requirements. 

The Board or its designee will ensure that the notification to the parents and 
students of the Charter School of the closure provides information to assist parents and 
students in locating suitable alternative programs. This notice will be provided promptly 
following the Board's official action to close the School. 

The Board will also develop a list of pupils in each grade level and the classes they 
have completed, together with information on the pupils' districts of residence, which 
they will provide to the entity responsible for closure-related activities. 

As applicable, the School will provide parents, students and the District with copies 
of all appropriate student records and will otherwise assist students in transferring to 
their next school. All transfers of student records will be made in compliance with the 
Family Educational Rights and Privacy Act ("FERPA") 20 U.S.C. § 1232g. All records of 
the School shall be transferred to the District upon 
School closure. 

All state assessment results, special education records, and personnel records will 
be transferred to and maintained by the entity responsible for closure- related activities 
in accordance with applicable law. As soon as reasonably practical, the School will 
prepare final financial records. The School will also have an independent audit 
completed within six months after closure. The School will pay for the final audit. The 
audit will be prepared by a qualified Certified Public Accountant selected by the School 
and will be provided to the District promptly upon its completion. The final audit will 
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include an accounting of all financial assets, including cash and accounts receivable and 
an inventory of property, equipment, and other items of material value, an accounting of 
the liabilities, including accounts payable and any reduction in apportionments as a 
result of audit findings or other investigations, loans, and unpaid staff compensation, 
and an assessment of the disposition of any restricted funds received by or due to the 
School. 

The School will complete and file any annual reports required pursuant to 
Education Code section 47604.33. 

On closure of the School, all assets of the School, including but not limited to all 
leaseholds, personal property, intellectual property and all ADA apportionments and 
other revenues generated by students attending the School, remain the sole property of 
the charter school and shall be distributed in accordance with the Articles of 
Incorporation to another California public educational entity. Any assets acquired from 
the District or District property will be promptly returned upon School closure to the 
District. The distribution shall include return of any grant funds and restricted 
categorical funds to their source in accordance with the terms of the grant or state and 
federal law, as appropriate, which may include submission of final expenditure reports 
for entitlement grants and the filing of any required Final Expenditure Reports and 
Final Performance Reports, as well as the return of any donated materials and property 
in accordance with any conditions established when the donation of such materials or 
property was accepted. 

On closure, the School shall remain solely responsible for all liabilities arising from 
the operation of the School. 

As the School is operated by a non-profit public benefit corporation, should the 
corporation dissolve with the closure of the School, the Board will follow the procedures 
set forth in the California Corporations Code for the dissolution of a non-profit public 
benefit corporation and file all necessary filings with the appropriate state and federal 
agencies. The Charter School will utilize the reserve fund to undertake any expenses 
associated with the closure procedures identified above. 

TERM 

The term of this charter shall begin July 1, 2011 and expire five years thereafter 
on June 30, 2012. Lighthouse Community Charter Public Schools reserves the right to 
request early review at the end of four years, in order to align the charter renewal 
schedule of its K-8 and 9-12 charters currently co-habitated on one campus and 
operating as a seamless K-12 school. 

Lighthouse Community Charter School must submit its renewal petition to ~he 
Office of Charter Schools no earlier than 270 days before the charter is due to expire 
unless otherwise agreed by the Office of Charter Schools. 
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MISCELLANEOUS 

EXTERNAL REPORTING 
Lighthouse Community Charter School will maintains sufficient staff and systems 

including technology, required to ensure timely reporting necessary to comply with the 
law and to meet all reasonable inquires from District and other authorized reporting 
agencies. 

PUBLIC RECORDS 
Lighthouse Community Charter School acknowledges that pursuant to Article 

XVI section 8.5(e) of the California Constitution, sections 2(e), 6, and 8 of Proposition 
98, and sections 33126.1(b), 35256(c), and 35258 of the Education Code require schools, 
including Lighthouse Community Charter School to provide certain information in 
certain formats in certain ways to the general public and specifically to parents of 
students at Lighthouse Community Charter School and of the District. Lighthouse 
Community Charter School further acknowledges that it has the obligation to provide all 
of such information to the District that is required by these referenced authorities in a 
timely manner so that the District may meet its obligations under those authorities as 
well. To the extent that there is information that the District has, but that Lighthouse 
Community Charter School does not have that Lighthouse Community Charter School 
needs in order to meet its obligations, the District shall provide the same to Lighthouse 
Community Charter School in a reasonably timely manner upon request. 

FACILITIES 
If LCCS fails to submit a certificate of occupancy or other valid documentation to 

the District verifying that the intended facility in which the school will operate complies 
with Education Code Section 47610, not less than 30 days before the school is scheduled 
to begin operation pursuant to the first year of this renewal term, it may not commence 
operations unless an exception is made by the Office of Charter Schools and/ or the local 
planning department or equivalent agency. If LCCS moves or expands to another facility 
during the term of this charter, LCCS shall provide a certificate of occupancy or other 
valid documentation to the District verifying that the intended facility in which the 
school will operate complies with Education Code Section 47610, to the District for each 
facility at least 30 days before school is scheduled to begin operations in the facility or 
facilities. LCCS shall not begin operation in any location for which it has failed to timely 
provide a certificate of occupancy to the District, unless an exception is made by the 
Office of Charter Schools and/ or the local planning department or equivalent agency. 
Notwithstanding any language to the contrary in this charter, the interpretation, 
application, and enforcement of this provision are not subject to the Dispute Resolution 
Process. 

DISTRICT FEE FOR OVERSIGHT 
The District may charge for the actual costs of supervisorial oversight of 

Lighthouse Community Charter School not to exceed 1% of the charter school's state 
revenues, or the District may charge for the actual costs of supervisorial oversight of the 
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Charter School not to exceed 3% if Lighthouse Community Charter School is able to 
obtain substantially rent free facilities from the District. Notwithstanding the foregoing, 
the District may charge the maximum supervisorial oversight fee allowed under the law 
as it may change from time to time. 

AMENDMENTS 

Any amendments to this charter shall be made by mutual agreement of the Board 
of Directors of the Lighthouse Community Charter School and the Oakland Unified 
School District. Material revisions and amendments shall be made pursuant to the 
standards, criteria, and timelines in Education Code Section 47605. 

SEVERABILITY 

The terms of this charter are severable. In the event that any of the provisions 
are determined to be unenforceable or invalid for any reason, the remainder of the 
charter shall remain in effect, unless mutually agreed otherwise by the Oakland Unified 
School District and the LCCS Board of Directors. The district and the charter school 
agree to meet to discuss and resolve any issues or differences relating to invalidated 
provisions in a timely, good faith fashion. 

COMMUNICATIONS 

All official communications between the Lighthouse Community Charter School 
and the Oakland Unified School District will be sent via First Class Mail or other 
appropriate means to the following addresses: 

Lighthouse Community Public Schools 
444 Hegenberger Rd. 
Oakland, CA 94621 

Oakland Unified School District 
1025 Second Ave. 
Oakland, CA 94606 
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Renewal Charter 

OVERVIEW OF CHARTER REVISIONS 

A. Educational Program 
• Target Population 

o Adjusted to reflect fully grown school that serves all grades 
• Educational Philosophies and Practices 

o Reorganized to 1) better align to the five tenets of Lighthouse (as presented in 
Performance Report Narrative) and 2) reflect current practice. While it appears 
as a large "redline" there are few substantive changes (took out ELOB 
partnership, extended crew to 5th- 8th grades) 

• Serving students with special needs, English language learners - Adjusted to align with 
LCCHS charter 

• QUESTION: Should we add sections for high achieving students, struggling students 
(like in HS charter) 

B. Measurable Pupil Outcomes 
• Student Outcomes 

o Language/sequence adjusted to align with LCCHS charter 
o Non-Core Standard of "Environmental Literacy" deleted to reflect current 

curriculum 
o Non-Core Standard of "Fitness/Wellness" added to reflect current curriculum 

• Classroom Standards 
o Language/sequence adjusted to align with LCCHS charter 

• ADDED Measurable Pupil Outcomes (in Section of previous charter) 

C. Assessment Methods 
• Assessments - Reorganization of assessments to be a continuum; Change from 

"performance assessments" to "interim assessments" 
• Student Retention and Promotion- Adjusted to align with LCCHS charter, added 

retention process 
• Students Who Are Not Meeting the Standards - Changed to reflect RTI model 
• MPOs - Moved to Section B 



D. Governance 
• Addition of Recommended Text from OUSD under new section "Assurances." 
• Change of Director structure to reflect current operation. 
• Addition of "Parent, Board, Staff Communication" 

E. Employee Qualifications 
• Minor revision of language to align to LCCHS charter 

F. Health and Safety Requirements 
• Minor revision of language to align to LCCHS charter 

G. Means to achieve racial and ethnic balance reflective of the district 
• Minor revision of language to align to LCCHS charter 

H. Admission Requirements 
• Preferences changed as follows: 

o A former student of Lighthouse who has transferred out of Lighthouse but 
stayed within the school's SELPA to receive more restrictive services and that 
the full IEP team agrees is now able to return to a mainstreamed and a less 
restrictive environment. 

o A sibling to a current LCCS student in either the K - 8 Lighthouse Community 
Charter School and/ or the 9 - 12 Lighthouse Community Charter High School. 

o Not to exceed 10% of the total enrollment; A child of a school faculty, staff, or 
founding development group member of LCCS or LCCHS as defined by the 
petition signatures submitted to the district at the time of the establishment of 
each charter school pursuant to EC 47605. 

o A sibling of a Lighthouse alum 
o Oakland residents 

I. Financial Audit 
• Language and sequence adjusted to match LCCHS charter. 
• Additional language requested by OUSD added, which supplants language from last 

charter. 

J. Pupil Suspension and Expulsion 
• Language and sequence adjusted to match LCCHS charter. 
• Additional language requested by OUSD added. 

K. Retirement System 
• Updated to reflect current retirement system. 

L. Attendance Alternatives 
• No changes 

M. Return rights of employees of the district 
• No changes 



N. Dispute Resolution 
• Language and sequence adjusted to match LCCHS charter. 
• Additional language requested by OUSD added. 

0. Labor Relations 
• No changes 

P. School Closure Procedures 
• Language and sequence adjusted to match LCCHS charter. 
• Additional language requested by"OUSD added. 
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To: 

CDS Code: o1-61259-0130633 
Charter Number: 413 

Respectfully Submitted 
December 14, 2010 

Oakland Unified School District 
102.5 Second Avenue 
Oakland, CA 94607 

From: 
Lighthouse Communitv Charter School 
Melissa Barnes Dholakia, Director of Elementary Programs 
444 Hegenberger Rd. 
Oakland, CA 94621 
510-562-8801 
www.lighthousecharter.org 
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STATEMENT OF ASSURANCES 

This form or other similar must be signed bv a dulv authorized representative of the 

petitioner group and submitted with the petition. A petition will be considered 

incomplete if it is not accompanied bv the Statement of Assurances or does not 

otherwise contain these assurances. As the authorized representative of the applicant 

group. I herebv certify under the penalties of periury that the information submitted in 

this petition for a charter for Lighthouse Community Charter School located at 444 

Hegenberger Road is true to the best of my knowledge and belief; and further. I certifv 

that, if awarded a charter. the school : 

1. Will not charge tuition. fees. or other mandatmy payments for attendance at the 

charter school or for participation in programs that are required for students. 

2. Will enroll any eligible student who submits a timely and complete application. 

unless the school receives a greater number of applications than there are spaces for 

students, in which case a lottery will take place in accordance with California charter 

laws and regulations. 

3. Will be non-secular in its curriculum. programs. admissions. policies. governance. 

emplovment practices. and all other operations. 

4. Will be open to all students. on a space available basis. and shall not discriminate on 

the basis of race. color. national origin, creed, sex, ethnicitv, sexual orientation. 

mental or phvsical disabilitv. age. ancestrv. athletic performance. special need. 

proficiency in the English language or a foreign language. or academic achievement. 

5· Will not base admission on the student's or parent's/guardian's place of residence. 

except that a conversion school shall give admission preference to students who 

reside within the former attendance area of the public school. 

6. Will offer at least the minimum amount of instructional time at each grade level as 

required by law. 

7. Will provide to the Office of Charter Schools information regarding the proposed 

operation and potential effects of the school, including, but not limited to. the 

facilities to be used bv the school, including where the school intends to locate. the 
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manner in which administrative sel\ices will be provided, and potential civil liability 

effects, if anv, upon the school and autho1izing board. 

8. Will adhere to all applicable provisions of federal law relating to students with 

disabilities. including the Individuals with Disabilities Education Act; section 504 of 

the Rehabilitation Act of 1974: and Title II of the Americans with Disabilities Act of 

l.9..9.Q, 

g. Will adhere to all applicable provisions of federal law relating to students who are 

English language learners, including Title VI of the Civil Rights Act of 1964; the 

Equal Educational Opportunities Act of 1974; MGL c. 76. § 5; and MGL c. 89. 71 §(f) 

and en. 
10. Will comply with all other applicable federal and state laws and regulations. 

11 . Will submit an annual repOlt and annual independent audits to the OUSD Office of 

Charter Schools by all required deadlines. 

12. Will submit required enrollment data each March to the OUSD Office of Charter 

Schools by the required deadline. 

13. Will operate in compliance with generally accepted government accounting 

principles. 

14. Will maintain separate accountings of all funds received and disbursed by the school. 

15. Will participate in the California State Teachers' Retirement System as applicable. 

16. Will obtain and keep current all necessary permits, licenses, and certifications 

related to fire, health and safetv within the building(s) and on school propertv. 

17. Will at all times maintain all necessarv and appropriate insurance coverage. 

18. Will submit to the OUSD Office of Charter Schools the names, mailing addresses, 

and emplovment and educational histories of proposed new members of the Board of 

Trustees prior to their service. 

19. Will, in the event the Board of Trustees intends to procure substantially all 

educational services for the charter school through a contract with another person or 

entitv, provide for approval of such contract by the Board of Education in advance of 

the beginning of the contract period. 

20. Will provide financial statements that include a proposed first-year operational 

budget with start-up costs and anticipated revenues and expenditures necessary to 
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operate the school. including special education; and cash-flow and financial 

projections for the first three vears of operation. 

21. Will provide to the Office of Charter Schools a school code of conduct Board of 

Trustee bylaws. an enrollment policy. and an approved certificate of building 

occupancv for each facilitv in use bv the school, according to the schedule set by the 

Office of Charter Schools but in any event prior to the opening of the school. 

Signature Date 

Print Name 
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A. EDUCATIONAL PROGRAM 

MISSION 

The mission of .,Lighthouse Community Charter School (LCCS) is to prepare a 
diverse, K -8 student population for higher education or the career of their choice by 
equipping each child with the skills, knowledge, and habits of mind to become a self­
motivated, competent, lifelong learner. To be fully educated and prepared for the 21st 

century, we believe every child must maintain a natural curiosity about the world, 
relentlessly pursue their goals, construct and communicate knowledge, display personal 
and social responsibility, work collaboratively with others, and reflect consistently on 
their growth as a learner .._For each child to reach his or her fullest potential, we believe: 

Every child must be held to clearly articulated, high expectations for 
achievement, 
The school, families, and community must collaborate to meet the cognitive, 
social, emotional, and physical needs of every child, and 
Teachers must be engaged in a reflective and collaborative environment of 
ongoing professional development that is focused on student achievement. 

TARGET POPULATION 
"Whom the School is Attempting to Educate" Education Code 47605 (b)(5)(A). 

While open.to'aHmstudenisTn the.state~:Qghtliouse Commurii!Y Charter Sch"-cio::..::l-~ 
(LCCS) actively recruits students of multiple ethnic backgrounds and from a range of 
socio-economic levels. The LCCS student population j§_inclusive of students with a wide 
range of abilities, including those with special education needs and those who are 
English Language Learners .• 
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"Guiding Principles". that will enable them to be self-motivated, competent, lifelong 
learners. See Element B for a listing of Guiding Principles. 

EDUCATIONAL PHILOSOPHY AND PRACTICES 
"How Learning Best Occurs" Education Code 47605 (b)(s)(A) 

• The mission of the Lighthouse Community Chatter Public Schools is to prepare a 
diverse, K- 12 student population for college and a career of their choice by 
equipping each child with the knowledge. skills, and principles to be a self-motivated, 
lifelong learner. To be fully educated and prepared for the 21st Century, we believe that 
everv student must maintain a natural curiositv about the world, relentlessly pursue 
their goals, construct and communicate knowledge, displav personal and social 
responsibility, work collaboratively with others, and reflect consistently on their growth 
as a learner. 

For each student to reach his or her fullest potential. we believe: 
All students must be held to clearly articulated, high expectations for 
achievement, 
Everv sh1dent must be activelv motivated to learn and activelv engaged in their 
learning through a rigorous curriculum, 
We must serve the whole child. suppmting each student's academic. social and 
emotional development. 
The school must involve families and collaborate to meet the needs of everv 
student, and 
Teachers 1nust be learners, deeply involved in a reflective and collaborative 
environment of ongoing professional development that is focused on student 
achievement. 

We have designed an instructional program that incorporates several proven 
methods of instruction to fulfill our mission of serving the whole child. This program 
will serve all students - including youth with exceptional needs , English language 
learners. and students who require extra support to achieve pupil outcomes. 

High Expectations 
Philosovlnt 
To prepare students for the college or career of their choice. Lighthouse believes 
students must develop their knowledge and skills in the following areas: 

Core character traits. including respect. responsibility, compassion, 
collaboration, communication, courage, curiosity, persistence, integtity and 
reflection 

• The conventions of language and computations of mathematics 
Critical reading. strategic writing, and effective communication 
Mathematical reasoning, problem-solving and computation across all strands: 
Number Sense, Algebra and Functions, Measurement and Geometry, Statistics, 
and Data Analvsis. and Probability 
The skills of a scientist. including collecting data, designing a controlled 
ex,periment. analyzing data. and using formal scientific communication. 
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The skills of a social scientist, including research and evidence, point of view, 
interpretation, connections and patterns, supposition, determining importance. 
A deep understanding of core scientific and social studies content that will 
provide them with the cultural capital to enter and succeed in college 
The abilitv to express themselves through the arts 
The knowledge and skills necessary to improve their physical fitness and make 
informed choices about their personal well ness. 
Technological fluency 

Core Practices 
Lighthouse aims to support all students in mastering these high expectations, in 

order to achieve the mission of college and the career of their choice. To meet the needs 
of mixed-ability classrooms where many language backgrounds and ability levels will be 
represented and where manv students are not completelv equipped to meet these 
expectations independently. Lighthouse will provide flexible intervention and supports 
that mav include but are not limited to the following: 

Differentiated instruction 
In class. flexible grouping where students work in both homogenous groups by 
level and heterogeneous groups 
Small group teacher-led intervention 
Reading and math intervention, utilizing an RTI model 
After school support 
Summer and intersession intervention 
Social and emotional intervention 

Rigorous Curriculum 
Philosovlw 

Lighthouse curriculum is strategically aligned with state and national standards, 
linking specific content matter to big ideas. so that depth leads to breadth. Bv focusing 
on one area of study for an extended period of time. the curriculum promotes universal 
access to the curriculum. deep understanding of content matter. long-term retention of 
the material, and the development of higher order thinking skills. Indeed. research 
confirms that such forms of focused, project-based learning help support the diverse 
needs and multiple intelligences of all learners. thereby enhancing student interest. 
increasing student engagement, and improving student achievement. 

Core Practices 
Kev aspects of our core and non-core curriculum will include but are not limited 

to the following: 
Learning Investigations- The primary vehicle for science and social studies 
content is through the learning investigation. Learning investigations are 
designed around a compelling topic, framed with guiding questions, and use a 
variety of inquiry-based approaches to develop students' masterv of the grade 
level learning targets . In addition, learning targets related to literacy, character 
development, and craftsmanship are embedded in the investigation. 
Literacu - LCCS uses a balanced literacy approach to suppmt students in 
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becoming independent readers, writers, listeners and speakers. Literacy 
instruction occurs independently, through reading workshops, writing 
workshops, word and language studv, and author and genre studies. LCCS 
currentlv employs the Comprehensive Literacy Model as the framework for its 
balanced literacy program. Literacv is also infused within the learning 
investigation and across the content areas. This enables students to make 
meaning through purposeful reading connected to their investigation and Wlite 
with a specific purpose. topic. and audience. It is our belief that this combination 
of literacv instruction best enables us to meet the needs of all learners. 
Numeracu -At LCCS, mathematics instruction provides a balance of conceptual 
understanding and mathematical fluencv. Content and skills are taught not once. 
but spiraled so that students have multiple opportunities to develop, expand, and 
revisit kev concepts. Likewise. students are supported in developing their 
problem-solving skills and math communication. Math is integrated into 
investigations where appropriate (e.g. data analvsis) to insure that students 
connect mathematics to a genuine real world application. but is most often taught 
dming a specific math time. 
Arts - At Lighthouse. the arts are integrated into investigations, as well as taught 
in isolation to develop critical concepts and skills. Exposure and development of 
the arts is seen as essential to achieving our mission and providing an equitable 
learning experience for our students. 
Fitness and Wellness - At Lighthouse. students are supp01ted in improving their 
phvsical fitness and making informed choices about their personal wellness. 

Serving the Whole Child 
Philosophu 

At Lighthouse, we believe that we must supp01t and foster a student's social, 
emotional. and phvsical health needs if they are to achieve our high expectations. We 
also believe that if we are trulv going to prepare students for life outside of school, that 
they must be active citizens equipped with a moral compass. life purpose, skills for 
coping with conflict and adversitv. and strategies for being healthv and well through 
everv aspect of their life. 

Core Practices 
Lighthouse will employ a varietv of practices to support development of the whole 

child. These practices will evolve based on student need and available resources, but 
may include the following: 

Family Involvement - Students are viewed within the context of their families 
and LCCS works to involve their families in many ways. Teachers are in regular 
contact with families through notes. phone calls. and conversations. In addition, 
school structures such as Back-to-School Night, ILP meetings and EXPOs ensure 
that all families are involved in their children's education. 
Character Development- Students' emotional and social growth is supported 
through the teaching of the Lighthouse Guiding Principles and conflict resolution 
skills. These Guiding Principles are Respect. Responsibility, Compassion, 
Curiosity, Integrity, Collaboration, Communication, Courage, Persistence, and 
Reflection. These principles and skills are developed during specific parts of the 
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school day CK-4 Morning Meeting & Closing Circle; 5-8 in Crew) as well as 
embedded into curriculum and the dailv facilitation of the classroom and school 
communitv. Building a strong school culture is critical as it allows students to feel 
physicallv and emotionallv safe at school and that allows all students to reach our 
high expectations. 
Small Class Size - A low student to teacher ratio promotes strong 
interpersonal and instructional relationships between students and staff. Bv 
knowing students well as both learners and individuals, t eachers strengthen the 
communitv fabric of the school. In addition they are empowered to employ more 
personalized and strategically directed teaching strategies to better meet student 
needs. When teachers know student backgrounds, strengths, and challenges well 
and when students feel a "part of a community," student achievement rises. 
Crew- In 5th- 8th grades, Crew (commonlv known as advisory) exists to ensure 
that each Lighthouse student continues to have a strong relationship with at least 
one caring adult at the school as thev transition out of the self-contained 
classroom. The crew leader is charged with coaching students in setting SMART 
goals, developing effective strategies to achieve designated goals, as well as 
maintaining consistent communication with families. These goals are revisited at 
least three times each vear at Individual Learning Plan CILP) meetings (see 
below). 
Individual Learning Plans - Everv student at Lighthouse has an 
Individualized Learning Plan (ILP) that is collaboratively created vvith the child, 
his or her familv members. advocates. teachers, and where appropriate, 
administrators. ILPs detail a student's academic. as well as social, emotional, 
and physical strengths and challenges and detail strategies to improve a student's 
ability to succeed in school. Teachers refer to the ILPs on a consistent basis 
throughout the school vear to assess a student's progress toward his or her goals. 
The ILP is also used as a tool to discuss progress with parents. 
Fitness & Wellness- We support the physical health and growth of students 
through spmts. phvsical and health education, and a healthy breakfast and lunch 
program. In addition, our after school program fosters physical health, as well as 
teamwork and character building. 
Student Study Teams (SSTs)- When further intervention and/or support 
strategies are needed. a Student Studv Team is formed. 

Utilizing a Response to Intervention (RTI) model, a variety of suppo1t services may be 
provided by the school and outside providers to suppmt the specific needs of each 
student. Each year Lighthouse continues to implement previously used intervention 
strategies while also developing new strategies that meet the needs of that vear. We 
utilize data-driven staffing of academic suppmt positions to target the specific needs of 
our students. Support services mav include but are not limited to the following: 

Crew (see above) 
Differentiated Instruction - Utilized within the core classrooms, providing 
targeted support through small group and individual instruction 
Reading Intervention - Funding permitting, Lighthouse employs literacy 
specialists who work across settings, based on the needs of the students - teacher 
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coaching, whole class instruction /modeling, small group push-in and pull-out, 
and individual student push-in or pull-out. 
lntersession - Students at most risk of retention mav be provided with small 
group support during intersessions following each quarter. During this time, they 
receive targeted support to close gaps in understanding and complete work 
products that demonstrate masterv of kev learnings. 
Summer School - Students who are significantly below grade level in reading, 
math, or both may be provided with an intensive four-week summer school 
program. During this program. students receive targeted small group 
intervention in reading and math. 
Counseling - Counselors may work with students who are most in need of extra 
support in the areas of social and emotional health. The counseling staff works 
across settings, based on the needs of the students -whole class. small groups, 
individual students, and families. 
Family Support Services -As needed to support our at-risk students. 
Lighthouse may work in conjunction with outside agencies to provide a 
consistent home environment and mentoring services. The agencies include but 
are not limited to Kinship and Family Paths. 

Family Involvement 
Philosophtt 
Involving families is a vital and integral part of what we do. We involve families for 
several reasons: 

Increasing Student Achievement - Familv involvement can lead to 
increased accountability and achievement. Teachers who have open lines of 
communication with parents have a partner in holding students accountable to 
LCCS's high academic and behavioral outcomes. 
Building Relationships- Involving families and getting to know them builds 
trust. This relationship is essential when the "going gets tough." Strong family 
relationships. built on trust and respect, ensure teachers and administrators will 
have the help when thev need it. 
Supporting the Mission and Vision of the School- Parents provide input 
and feedback that is impmtant to the school communi tv. This input and 
feedback, along with family-led implementation. ultimately makes the school 
stronger. Parents who are involved at the school, satisfied with the education 
their child is receiving, who have a strong understanding and commitment to 
what LCCS does are advocates in the wider community and are more likelv to 
give back to the school. 

Core Practices 
To support familv involvement, LCCS aims to provide multiple methods and entrv 
points to meet the diverse needs of our diYerse families. There are six mandatorv events 
and mav be a varietv of optional opportunities to support involvement. 
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Manda tom Familu Involvement 
Lighthouse has established the following mandatorv events to ensure that all 

families are involved and supported in understanding the school life of their child: 
Individualized Learning Plan meetings. Three times per vear (Fall. Winter, and 
Spring), parents and students are required to attend ILP meetings to discuss their 
child's progress academically, socially and emotionally. The student, family and 
teacher collaboratively develop individual goals. 
EXPO of Student Work. Twice per year, parents are required to attend Expos of 
Student Work to celebrate joys and successes of their individual child and their 
child's crew. 
Back to School Night. Back to School Night provides teachers a chance to 
introduce families to their classroom specific policies and curriculum. 

Optional Familv Involvement 
In addition, there may be several optional events that families and teachers can 

engage in to deepen and further develop their collaboration. Dependent on community 
need and funding, these may include but are not limited to the following: 

Home visits. Teachers are encouraged to conduct home visits of their students 
once per loop, to get to know families and establish trust. Administration 
provides translation support and stipends as funding is available. 
First Fridaus. Performances. Publishing Parties. and Potlucks. Teachers aim to 
initiate at least one activity that invites families into the classroom per semester. 
Coffee Tuesdaus. On Tuesday mornings families are invited to join in a workshop 
focused on supporting their students or their family's academic. social, and/or 
emotional development. Guest presenters are brought in to provide ex;pertise in 
specific areas . 
Familu Learning Nights . The school administration with the help of the 
Lighthouse Parent Advismy Committee hosts Familv Learning Nights that 
feature workshops and speakers on various topics pertinent to our families ' 
needs. 
Lighthouse ParentAdvisont Committee. The first Wednesday of each month, 
parent leaders get together to discuss issues, ideas, and plan events. 
Work Daus. Throughout the school vear. parents come into the school to help 
clean, organize, and repair the phvsical plant of the building. 

Teachers as Leamers 
Philosophu 

At Lighthouse we believe that having a strong Professional Learning Community 
is essential to our success in achieving our mission. Deeply rooted in research. it is our 
belief that we must have a Professional Learning Community that is: 

• Focused on Learning - academic. social. and emotional - as that is at the core of 
our mission. This ingui1y brings educators together to discuss practice. analyze 
data, make action plans, and investigate new strategies. 
Supported bu a Collaborative Culture, in which adults work together in pursuit 
of our mission. We believe the character traits we expect of our students are also 
the ones we should expect of ourselves in our Professional Learning Community. 
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These norms are as follows: Respect. Responsibility, Compassion, Curiosity. 
Integtitv, Collaboration. Communication, Courage, Persistence, and Reflection. 
Goal-oriented. so that individual educators. teacher teams. and the school a 
whole have a clear understanding of the vision for the school and the incremental 
steps we can take together in meeting that vision. 
Data-driven, providing and analyzing relevant information to inform 
instructional and institutional decisions. 

Core Pmctices 
Lighthouse utilizes a variety of core practices to provide flexible and 

differentiated professional development for its staff. These mav include but are not 
limited to the following: 

Common Planning Time -Weekly planning time for grade level and/or 
content area partner teachers to develop and refine curriculum. 
Inquirv Groups - Groups in which teachers investigate which instructional 
practices yield the highest qualitv student work and best accelerate student 
achievement. The goal is to continuously improve instructional practices that in 
turn yield increased academic outcomes. 
Loop Level Meetings (K-4) & Grade Level Meetings fs-8)- Time for 
teachers to work together with a lead teacher as facilitator to support the 
development of a strong staff and student culture. 
Wednesday Professional Development - Early release day for a common 
professional development expetience. The focus of this work adjusts each year to 
meet the needs we are seeing in our school community. 
Professional Development Institutes - Pupil-free weeks in which teachers 
collaborate to refine curriculum, create assessments, and explore topics of 
inquity derived from student achievement data. Thev also collaborate with 
families to support the individual learning goals of their students. 
Instructional Coaching & Model Classrooms - Budget permitting, 
Instructional Coaches work with teachers in cvcles, to support them in an area of 
their instruction. This support may include modeling, resource and research 
provision. observation of model classrooms. collaborative planning. observation 
of own practice, and debriefing. 
Mento ring - Pairing of a veteran teacher with each teacher new to Lighthouse 
to suppmt them in specific Lighthouse practices. including but not limited to. 
Backwards Planning, teaching the Guiding Principles, Interim Assessments, 
Portfolios, Individual Learning Plans and Meetings. and Progress Reports and 
Report Cards. 
Outside Professional Development, -As appropriate. in alignment with 
areas of school need. 

As in our classroom instruction, we use a data-driven process for determining the focus 
of our professional development and the core practices utilized. This may include a mix 
of classroom observation. student assessment data. and discussion with teacher leaders. 

12 

· · rnm,!.!l~§tJJ§til•tJ€1fU~ 
Deleted: On April 27, 2006 



Lighthouse Community Charter School 
Submitted to the School Board of the Oakland Un ified School D istrict 
.pn D ecember 1-t ?(I I (I 

. 
SERVING STUDENTS WITH SPECIAL NEEDS 

~b'·'·"MJtJJttil•tJ€1WM 
l~Ieted : On April 27,2006 

' . 
Formatted: Font: 14 pt, Bold, Ital ic 

Lighthouse Community Charter School and Oakland Unified School District" .-- . 
>York in cooperation with all local education agencies (LEAs) and special education local · '\ ~leted : The 

Lighthouse 12114/1 o 2 49 PM 

plan areas .CSELPAs). to ensure that a free and appropriate education is provided to all \ '·.,_ 
students With except10nal needs. Formatted: Justified, No widow/orphan 

Lighthouse 12114/10 2 49 PM 

During.llif:! fi:_r:st_~~<!_rs _ _gf)his charter, th~s~J:lo.ol jntends to function~~_a_:'publi~ __ _ 
school of the local education agency that granted the charter" for purposes of providing \ 
special education and related services pursuant to Education Code 47641 (b).,During 

\ control, Don't adjust space between Latin 
and Asian text, Don't adjust space 
between Asian text and numbers 

each school year during which the school operates as an arm of the district for special 
education purposes, the school shall pay the district an amount of funding per unit of 
average daily attendance equal to the district's direct costs of providing special 

"\ ~b!.!.!iffiJtJJttll•tJ€1WM 
1 \ De leted: pledge to 

education and related services minus the district 's revenues from all special education 
and transportation and funding sources. In return, the district shall provide the school 
with all funding and/or services reasonably necessary to ensure that all students with 
exceptional needs who attend the school are provided a free and appropriate education. 

' rnij!,!.!i@JtJJttiutjpiijtfl 
' Deleted: its 

' . 
' ,1 De leted: three 

The charter school and district shall annually and in good faith negotiate and 
enter into a written agreement to more clearly specify the desired mix of special 
education funding and services to be provided. The school shall enjoy reasonable 
flexibility to decide whether to receive services, funding, or some combination of both 
pursuant to Education Code 47646 (b). The school and the district shall work in good 
faith to document the specific terms of this relationship in an annual contract or 
memorandum of understanding. 

In the future, the school has the right to pursue independent local education 
agency (LEAs) and/or special education local plan area (SELPA) status pursuant to 
Education Code 47641 (a) and the district shall not hinder or otherwise impede the 
efforts of the school to do so. In the event that the school opts not to establish 
independent LEA and/ or SELPA status, it shall remain an arm of the district for special 
education purposes as required by the Education Code Section 47641 (b), and shall 
continue to receive funding and services pursuant to the terms of this section and an 
annual agreement. 

SERVING ENGLISH LANGUAGE LEARNERS 

f!:s required by California law all arents ,are asked to com_Rlete and sign a Home 
Language Survey. ;:I:his fo~!ll i~_ p(:l_rl: of th~ .registration P.?-~!s~! ~h?-! is fiU~-~-Ql:!! when 
students .,.enroll at LCCS. If a lang.!:!§._g_e other than English is indicated on the Home 
Language Survey, students will be administered the California English Language 
Development Test (CELDT) ,to evaluate their listening, speaking, reading, and writing ','

1 
abilities in English .• Parents will receive n9tification of how their child's English _ ____)' 1 

Language Learning needs are ,Peing addressed by the school twice per year: at the / 1 
beginning of the school year and,ftgaig_\'\'hen official C~!,.DT results ~:r:~·eceiv~_ct / 
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Academically, LCCS willJUeet the needs of its English ,Language Learners 
through an jnclusion model in which all students are instructed in English by teachers 
who are specially trained in)Uethods and strategies that promote rapid acquisition of 
English as well as academic knowledge in core subjects. ,;?tudents whose home language, 
is Spanish will receive supplemental instruction in their primarv language 
(approximately 135 minutes per week) in Grades K- 4 through the Home Language 
program. In this program, students studv complementary content to the core classroom 
and continue to develop their academic vocabulary and cognitive skills in their primary 
language. 

In addition, like all students at LCCS, all English Language Learners will be held 
to clearly articulated high expectations, provided access to the school's rigorous 
curriculum, and offered personalized support as needed. ,English ,Language Learners will 
be expected to meet school and state standards in all academic and non-academic areas 
of the instructional program. _At ,Lighthouse, we believe that holding English ,Language 
Learners to such high expectations will ensure that every student at our school is 
intellectually challenged to reach his/her highest potential and given the opportunity to 
,attend college .• 

In order to make sure that all English language learners have the ability to meet •, 
these expectations, all teachers at Lighthouse Community Charter School will utilize 
pedagogical strategies that "shelter" and "scaffold" both content and skills in each 
discipline. These strategies !lli!Y..includeJ;he front-loading of language for content, 
language development focused on academic vocabularv, and the use of inquirv-based 
learning, heterogeneous cooperative grouping, culturally relevant pedagogy, and 
contrastive analysis . • Ql.:4P fertifica!ion is required of all teachers, B CLAD certification 
for all teachers will be strongly encouraged. 

In regard to the testing and service requirements for English Language Learners. 
LCCS will comply with all applicable state and federal laws. A combination of CST and 
CELDT scores will be used to determine reclassification of Lighthouse students. 
Students at Lighthouse are eligible for redesignation when thev have 8 or more total 
points between the CELDT from the current year and CST-ELA from the previous 
spring. For each child who receives a score of 8, the classroom teacher, administrator, 
and any specialists who work with the student review that child's performance data. If 
they agree there is no compelling reason to continue classifyi ng the student as a 
language learner, the child is reclassified . In addition, for students with a score of 7, the 
classroom teacher, administrator, and any specialists who work with the student review 
the child's performance data. If they agree that the student has not reached the criteria 
because of issues unrelated to language proficiencv, the student may be reclassified as 
R-FEP. 
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B. MEASURABLE STUDENT OUTCOMES 

STUDENT OUTCOMES 

,The following exit outcomes are aligned with the California State Standards and 
the mission of the school- to prepare students for college and/or a career of their 
choice. All students at Lighthouse, including students who have special needs, students 
who are English Language Learners, and/or students who are identified as "under­
performing" will be expected to meet these outcomes, but may be provided additional 
support and/or accommodations as needed and/or legally required according to each 
student's Individual Education Plan (IEP) and/or Individual Learning Plan CILP). 

In order to graduate from the Lighthouse, students must master content and 
process Learning Targets in all "core" and "non core" areas. Masterv of these Learning 
Targets is crucial to entering high school and then pursuing college-bound courses. In 
addition, to graduate from Lighthouse, all students must demonstrate adherence to the 
school's ten Guiding Principles. 

"Core" Academic Content and Performance Standards 
Aligned with the California State Standards, students will achieve appropriate age or 
grade level mastery of:. 
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Language Arts Literacy .:..Students will be able to read, write, and speak for a 
variety of purposes to a variety of audiences,. and interpret and analyze a variety '/:; 
of texts for different purposes. /J: • 

Mathematical Literacy - Students will be able to solve roblems usi!]g ____ : { 
multiple strategies, communicate an understanding of mathematical logic in the 
problem solving process, and apply mathematical concepts to real world 
scenarios. 

Historical and Civic Literacy .;;,Students will be able to anal~e p~st and 
present events through multiple perspectives, while demonstrating an 
understanding of how geography, government, economics, and culture shape 
their own lives and the lives of others. 

Scientific Literacy .;;,Students will be able to demonstrate the proces~o""f~--­
scientific inquiry through experimentation, data collection and analysis, and 
problem solving. 

"Non-Core" Academic Content and Performance Standards 
By graduation, students will also demonstrate competency in the following "non-core" 
content and performance standards: 

Artistic Literacy .:..Students will demonstrate an understanding of how to "' 
interpret and use the visual and performing arts to communicate ideas. 
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Technological Literacy...::... Students will ,demonstrate the ability to use 
technology as both a resource and a problem,:solving ,too~ in order to maximize 
the .various technological resources available to them as learners, workers, and 
_citizens. ___ _ 

Fitness/Wellness - Students will demonstrate an appreciation and 
understanding of fitness/wellness issues along with a capacity to make 
conscientious decisions around such important matters as nutrition, exercise, 
and bodv-image. 

~~;~;;_:;~;:~~~a!~ devel()ping st~d~g!s_~b:()_ ~_r.~_!l.Q.t on.:lyprep'!J;~Q. _f()__r._cgJle_g_e ( ,';' 1~!!!1flllmJIID!I~---
and/or a car_~er of their ehoice1 ]:mt_!bat students are beco_!!l!ng__~_~f-Ill.otiva.!_~-'------! !:' 
competent, life-long learners, Lighthouse will employ several guiding principles. ;,: 

• .Collaboration...::... Students will show collaboration by working together, 
sharing ideas, and negotiating differences. 

• .Communication.,.:... Students will show communication by articulating their 
thoughts, opinions, and knowledge effectively through both oral and written 
language. 

• .Compassion...::...Stud~nts will show com~sion by_IJ~ing kin_<hsonsiderate 
and empathetic of other people's emotions and needs. 

• .Courage ,.:...Students will show courage by undertaking new and unfamiliar 
experiences, communicating honestly and openly, and dealing with conflicts 
constructively. 

Curiousity - Students will show curiosity by asking questions and pursuing 
knowledge that enhances their understanding of the world. 

\ 
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• .Reflection..:.. Students will show reflection by regularly assessing their 
academic and social progress toward reaching their goals. 

• ){.espect,,.:_Students will show respect by listening attentively, and treating 
others with consideration at all times. 

,Responsibili!Y.:,Stu~_!!ts wi!L~<:>~_resQonsibili!Y_p_y adhering_!Q school 
policies, practicing strong work habits, and following through on their 
commitments to themselves, their families, and their community. 

CLASSROOM STANDARDS Y\~I!E ... 
\\ : i \ 11=1! 

i ,'1!~mmm~~m~!l The ,measurable student outcomes above have been subdivided into a list of \\ ·.~\ 1 ~ 
specific grade level standards and skills (Learning Targets). These J&arning Targets are i. \\ \!. · 
aligned to the California state content and performance standards, and other standards 1, \" ' 

deemed appropriate by the LCCS ..§oard of J2irectors and .:2t aff. In addition1 students will · 
demonstrate their overall progress toward graduation through a series of "benchmark~," 
a.k.a. promotion performances assessments throughout their experience at the 
Lighthouse Community Charter School. Benchmarks jnclude, but are .,not limited to, 
Kindergarten, 2nd grade. 4 th grade, 6th grade and 81h grade portfolio and passage 
presentations . . 

Learning Targets for students with special needs will be aligned with the goals 
stated in each child's IEP. Each identified student will have an individual passage plan 
developed and shared with classroom teachers. Classroom level standards for English 
Language Learners will be aligned the California English Language Development 
standards and goals set forth in each child's Individualized Learning Plan. 

In order to best serve our students and community, the Lighthouse Community 
Charter School will continue to examine and refine the list of student outcomes over 
time to reflect the school's mission and any changes to state or school standards that 
support this mission. The LCCS will submit a description of any significant changes to 
the above student outcomes as an amendment of the charter to the district board at any 
time prior to expiration. The district board agrees to hear and render an amendment 
decision pursuant to the timelines and processes as specified in the Education Code 
Section 47605 (b). 
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Measurable Pupil Outcomes 

In order to remain accountable to its vision, our students, families, and 
communitv 11artners, the Oakland Unified School District, and stateLfederal regJJlations, 
Lighthouse Community Charter School aims to meet the following outcomes of 
achievement: 

To What Criteria at the 
End of Four or Five 

Outcome How Measured Year Term 
High attendance rate Analvsis of annual On average, LCCS will 

attendance data have a 95% ADA rate each 
vear. 

Low mobility rate Analxsis of mobility data On average, LCCS will keen 
9 of 10 students from xear 
to xear excluding those who 
11hvsicallv move from 
Oakland. 

A caring community where Family survey results On average, go% of families 
students are known well will re11ort that their child 

has a caring and trusting 
relations hill with at least 
one adult within the school 
communitv each vear. 

A caring community where Student survev results On average, So% of 
students are known well students ·will re11ort that 

crew is influential in them 
achieving their academic 
goals each vear. 

Students who reflect, self- ILP attendance database On average, 95% of 
evaluate, and set SMART triennial Individualized 
goals Learning Plan meetings will 

be held with crew leader 
including both student and 
their familv member. 

Inde11endent learners Familv and student survex On average, So% of 
results sh1dents andLor families 

will agree that the ILP 
11rocess is influential in 
achieving academic goals 
each vear. 

Acguiring knowledge and Develo11mental Reading So% of students who have 
skills s11ecified in the Assessment (currentlv com11leted three or more 
California State Standards FPRA) years at Lighthouse will be 

at grade level in their 
reading. 
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Acguiring knowledge and STAR Results :zs% of students who have 
skills s.12ecified in the com.12leted STAR at 
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California State Standards Lighthouse for three or 
more years will be 
nroficient or advanced or 
will have advanced one 
level toward nroficiency 
during that time. 

Acguiring knowledge and Passage On average, go% of all 
skills s.12ecified in the students will successfullv 
California State Standards meet our internallv 

develoned .12assage 
outcomes inK. 2nd, 4th, 6th 
and 8th grades. 

Meet or exceed Academic Com.12arison of data LCCS will meet annual 
Pelformance Index (API) grovided bv CDE API growth targets andLor 
growth targets schoolvvide reach an API score of 8oo 
and in re.12ortable or higher in at least two of 
subgroups the last three years of the 

charter term. LCCS will 
meet annual API growth 
targets andLor reach an API 
score of 8oo or higher for 
all renortable subgroups in 
at least two of the last 
three years of the charter 
term. 

High API State and Similar Comparison of data Maintain a State Rank of 5 
School Rank nrovided by CDE or higher andLor a Similar 

School Rank of 8 or higher. 
Students meet Physical CDE designated Phvsical On average, :zs% of all 
Education (PE) Standards Fitness Test (currentlv students will test into the 

FITNESSGRAM) "Phvsically Fit Zone" in at 
least 4 areas of fitness by 
the time of their 
e:raduation. 
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C. AsSESSMENT METHODS 

,Lighthouse Community Charter School will provide authentic, rigorous, and 
diverse assessment opportunities for students to communicate and demonstrate~ their 
attainment of the above standards. Because of our commitment to serving the whole 
child, our assessment methods will incorporate opportunities for students to 
demonstrate social,._ emotional, cultural, and physical learning, in addition to academic 
learning., 

All assessment tools will be aligned to the pupil outcomes, curriculum, and the 
"Guiding Principles" as described in Elements A and B. Assessment data will be 
,formative, summative, and used formally ):hroughout the year to engage teachers in 
reflection on student achievement and to inform professional development 
opportunities for teachers that may be necessary to meet the needs of all students. 

Student assessment at ,LCCS may include, but is not imited to: 
,Ongoing, formative assessments that measure content and skill masterv 
against specific Learning Targets, 
Formal Interim Assessments, including quarterlv standards-based 
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Interim Assessments 
Lighthouse has developed internal quarterly Interim Assessments in both 

Language Arts and Mathematics to inform instruction. Interim Assessments will be 
administered with the intent of collecting real time academic achievement data. This 
data is used to achieve two specific and unique goals: 

Delineate content that needs to be retaught, and 
Identify specific students and groups of students that need academic 

intervention. 
Teachers and administrators will review interim assessment data on a quarterly basis to 
make thoughtful. data driven instructional modifications throughout the school year. 

In addition, Lighthouse utilizes a developmental reading inventorv (currently the 
Fountas and Pinnell Reading Assessment) to measure students' independent and 
instructional reading levels three times per vear. Teachers. coaches, and administrators 
will review this data to: 

Determine grouping for guided reading and literature discussion groups 
Place students in appropriate texts for independent reading, 
Identify specific students pr groups of students who need increased literacy 
support. 

Individualized Learning Plans 
Each student at Lighthouse will have an Individualized Learning Plan that 

articulates goals and strategies for academic, social, and emotional areas specific to the 
needs of each child. Parents, students, and teachers will come together three times a 
year, once to develop the ILP and a second and third time to reflect on progress toward 
achieving the goals , in addition to setting new goals and/or developing new strategies if 
necessarv. Individualized Learning Plans will serve as an occasion to reflect on the 
strengths and needs of the whole learner and to monitor the development of each 
student's intellech1al, physical. moral and socio-emotional growth. 

EXPOs 
Students will have multiple opportunities throughout the school year to showcase 

their best work. EXPOs are planned to occur at least twice a year when student work is 
displayed and presented to peers, teachers, families, and community members. This 
process adds a layer of accountability for students as they publiclv communicate their 
understanding of specific content and performance standards. 

Portfolios ofWork 
Each year, students, with the aid of their teachers, will maintain a compendium 

of work in portfolios. Portfolios may hold a variety of materials such as content and 
performance assessments, cooperative and individualized class work, and final projects. 
Portfolios will serve two purposes at Lighthouse. One, they are utilized bv teachers, 
students, and parents to reflect on a student's academic grovvth over time. Two, 
portfolios are a record of on-going work. 
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State Assessments 
As mandated by Education Code 476osc(2), Lighthouse will annually administer• -

each of the following assessment measures, or legal equivalent, to all students required 
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California English Language Development Test (CELDT) 

STUDENT RETENTION AND PROMOTION 

Retention Criteria 
Student promotion to the next grade level or looped level (equivalent to two 

grade levels) will be determined .,gmnually pursuant with the schools retention and 
promotion policies. 
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Academic proficiency and developmental readiness are incorporated into all 
promotion and retention decisions. Academic proficiency is measured against adopted 
grade level or looped level benchmarks demonstrated through student portfolios, 
individual student assessments, performances, and teacher observations. 
Developmental readiness is measured by Individualized Learning Plan data, teacher 
observations, and any relevant behavior record. 
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o The student will create goals and strategies that directlv address their 
current academic needs 

o Schedule a follow up meeting to measure progress toward passing 
The school will collect and maintain both academic and social/emotional data 
on student. 
The Director will check-in with the family on a regular basis about student 
progress. 

Families of students who are possible candidates for retention should be informed as 
soon as possible. At this time, a plan should be drawn up detailing the student's current 
achievement levels and the goals that the student must meet in order to be promoted to 
the next grade. Cin some cases, these goals may be different than the usual end-of-grade 
benchmarks.) 

The final decision to retain a student will be discussed bv a committee including the 
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student's teacher(s), the Director, and the student's parent/guardian. This committee 
should consider the student's progress to date, the amount of effort put forth by the 
student, and any other relevant factors. While the Director will accept input from 
teacher(s) and family of the student. the final decision to promote or retain will be made 
bv the Director. 

Student retention and promotion policies will be reviewed and revised each year 
as deemed necessaw bv the School Directors and LCCS Board of Directors. 

STUDENTS WHO ARE NOT MEETING THE STANDARDS 

When a student onsistently fails to meet the stanqar<:l.§ of the LCCS, teache~~ wilL 
consult with the student, family, school director, other teachers, and community 
resources to develop a greater understanding of student needs and potential resources 
to address those needs. The teacher, student, and parent may also meet to review the 
Individualized Learning Plan to develop new strategies for performance. The student 
may also be targeted during the after school tutoring and enrichment portion of the day 
to ensure that his/her learning needs are being met. In classes, teachers will reflect 
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REPORTING TO CARETAKERS 

Lighthouse strives to continuously inform parents about their child's progress. 
Informal reporting to parents may occur through phone, electronic, and written contact. 
Formal reporting to parents will take place in the following manner: 

Report Type Purpose Frequency . Grades . Narratives on student performance and process 

Comprehensive skills 
• Standardized test data Biennial Report Card . Attendance 
• HW completion and quality . Progresstovvard passage 
• Develop and revisit academic and personal goals 

Individualized • Revievv student vvork and measure progress 

Learning Plan tovvard passage 
Triennial . Share student performance and progress on (ILP) 

external and internal assessments 
• Develop student presentation skills 

Formal or . Attendance 
Informal . HW completion and quality 
Progress . Behavior .§ienniaJ_m __ . 

Reports • Progresstovvardpassage 
EXPOs of . Compare student quality of vvork 

Student Work . Develop student presentation skills Biennial 

Less comprehensive reports will be generated periodically and will target areas of 
strength and grovvth that student, teacher, and parent should vvork on for the following 
vveeks or months. Parents will have access to performance tasks, content assessments, 
and portfolios upon request and at exhibitions and family forums. 
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STUDENT AsSESSMENT METHODS 

In order to ensure that all students at LCCS are achieving the student outcomes 
detailed above, assessment at LCCS will be consistent, continuous, and based on the 
external and internal measures of evaluation shown below. Data will be kept and 
analyzed for both internal and external assessment measures and used to inform and/ or 
adapt teaching practices along with school structures, systems, and policies. 

Content Subject Internal External 

I 

I 
I 

Area Matter Assessment Assessment 
Measures . Reading assessment 3x per year . Writing assessment 2x per year 

Language 
. Int~rim Asscssm~nts ;~x nerv~ar . Exhibitions 2x per year 

Arts . Passage presentation 1x every 2 yrs . . Ongoing content assessments . Ongoing portfolio assessments 

Core Subject . ILP meetings ~x per year . Interim Assessm~nts ;~x per year Areas Exhibitions 2x per year 

Mathematics 
. Passage presentation 1x evety ~ years . Ongoing content assessments . Ongoing portfolio assessments . ILP meetings ~x per year 

Social Studies . Exhibitions 2x per year . Passage presentation 1x evety ~years 

Science 
. Ongoing content assessments . Ongoing po1tfolio assessments . 
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D. GOVERNANCE 

The governance structure of the charter school will have the following 
components: 

A California Non-Profit Public Benefit Corporation Board of Directors 
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A Lighthouse Parent Advisory Committee 

The charter school will be operated by Lighthouse Community Public Schools, a 
California Public Benefit Corporation pursuant to California Law. The school will be 
governed pursuant to the bylaws adopted by the incorporators, as subsequently 
amended pursuant to the amendment process specified in the bylaws. 

Board Members. School Directors, faculty, and families will be involved in the 
decision making process at the LCCS. The governance structure will be composed of the 
Board of Directors who make decisions and work with the School Directors; and the 
Leadership Team which communicates the positions of the school community directly to 
the School Directors; and the Lighthouse Parent Advisory Committee which 
communicates the positions of the parents directly to the School Directors. 

Assurances 

The Lighthouse Community Charter School will be non-sectarian in its programs, 
admissions policies, employment practices, and all other operations, shall not charge 
tuition, and shall not discriminate on the basis of race, ethnicity, national origins, 
gender, sexual orientation, or disability. 

iighthouse Communitv Charter School will complv with the District policy 
related to charter schools to the extent it aligns with and does not exceed the law 
applicable to charter schools, as it mav be changed from time to time as long as the 
charter school has been given written notice of the policv change. 

Lighthouse Community Charter School in accordance with Education Code 
Section 47604.3, shall promptly respond to all reasonable inquiries, including but not 
limited to, inquiries regarding financial records, from the District and shall consult with 
the District regarding any such inquiries. Lighthouse Commtmitv Charter School 
acknowledges that it is subject to audit by OUSD if OUSD seeks an audit of Lighthouse 
Communitv Charter High School, it shall assume all costs of such audit. This obligation 
for the District to pay for an audit onlv applies if the audit requested is specifically 
requested by the District and is not otherwise required to be completed bv Lighthouse 
Commtmity Charter School bv law or charter provisions. 

Members of Lighthouse Communi tv Chmter School's Governing Board, any 
administrators, managers or employees, and any other committees of the School shall at 
all times complv with federal and state laws, nonprofit integrity standards and OUSD's 
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Charter School policies and regulations regarding ethics and conflicts of interest so long 
as such policies and regulations are not in conflict with any then-existing applicable 
statutes or regulations applicable to charter schools. 

Lighthouse Community Charter School and/or its non-profit corporation will be 
solely responsible for the debts and obligations of the charter school. 

All Board meetings are held in accordance with the Brown Act and are open to 
the public and each agenda includes time for community input with regard to 
Lighthouse Community Public Schools. However. the Board reserves the right to 
meet in closed session and discuss items for which closed sessions are permitted 
under the Brown Act. Decisions made in closed session will be reported in open 
session at the conclusion of the closed session. The board meetings are held in 
compliance with the Bvlaws. 

BOARD OF DIRECTORS 

The school's Board of Directors will include from seven (7) to fifteen (15) 
members. The current Board of Directors at Lighthouse Community Public Schools has 
has a .vast arrav of experience J;o bring_ to bear in the governance of Lighthouse. See 
Appendix for a list of current board members. 

The Board of Directors seeks members who provide experience with and 
expertise in: 

• Fiscal management 
• ..Fund raising 

Special education 
Curriculum and instruction 
Public health care 
Legal issues in education 
Oakland Unified School District 
Non-profit corporation management 

The governing board's major roles and responsibilities include establishing and 
approving all major educational and operational policies, approving all major contracts, 
approving the school's annual budget and overseeing the school's fiscal affairs, and 
selecting and evaluating the administrative staff. Board members will not be directly 
involved in the daily operations of the school. Board election, appointment, vacancy, 
and turnover specifics are detailed in the ,LCCS bylaws, which are available upon 
request. Every board member at Lighthouse Community Public Schools is required to 
attend an annual board retreat where they are trained on key issues such as academic 
achievement measures, school finance, facilities planning, administrative oversight, and 
charter law; other trainings are provided as needed or requested by board members. 

\ 

Oakland Unified School District is entitled to a representative in the Lighthouse • , 
Community Public Schools Board of Directors. To prevent any real or perceived conflict 
of interest or incompatibility of office, the district representative will sit on the board as 
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a nonvoting member who facilitates communication and mutual understanding between 
the charter school and district. 

SCHOOL DIRECTORS 
The charter school will be managed daily by collective efforts of a team of 

administrators that may include .,a Director of .,Elementary Programs, Director of 
Secondarv Programs, and a Director of Strategic Development. The roles and 
responsibilities of the directors are carefully delineated to ensure smooth and effective 
daily operations of the school. 

LEADERSHIP TEAM 
Lighthouse Community Public Schools will continue to convene a Leadership 

Team that is composed of the ,Directors, Program Coordinators and Teacher Leaders. 
The Leadership Team functions as an idea-generating, consensus-building team that 
does the following: 

Makes site budget recommendations to the Board of Lighthouse 
Community Public Schools 
Makes teaching and learning policies to be ratified by the Board of 
Lighthouse Community Public Schools 
Makes recommendations to the Board of Lighthouse Community Public 
Schools for necessary school functions 
Makes recommendations on hiring and discipline and evaluation of 
employees 
Determines decision-making authority for all proposals at the school-site. 
Monitors, leads, and evaluates progress toward achieving goals set forth in 
the Single Plan for Student Achievement 

LIGHTHOUSE PARENT ADVISORY COMMITTEE 
Lighthouse Community Public Schools will convene a Lighthouse Parent 

Advisory Committee (LPAC) that is composed of parent representatives from each 
classroom and grade level and that represents the diversity of families at Lighthouse. 
The LPAC is charged with: 

Supporting the J_,CCS Mis_~ion 
Organizing family events 

• Fundraising 
Bringing concerns and appreciations of the community to the School 
Directors 

PARENT, STAFF, AND BOARD COMMUNICATION 
The minutes of each governing body (Board of Directors, Leadership Team, and 

LPAC) will be shared with the other governing bodies at each meeting with the intent of 
ensuring effective communication between bodies. In addition, representatives of each 
body will be invited to attend the meetings of the other bodies. 
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E. EMPLOYEE QUALIFICATIONS 

.Lighthouse Community Charter School seeks to select, hire, and support 
individuals who will maximize student achievement for all students. In keeping true to 
our mission, we seek to provide exceptional instruction for our students, and therefore, 
we desire qualified educators. ln accordance with Education Code§ 4760~d)(l), 
Lighthouse Community Charter School is nonsectarian in its employment pi·aciices 
and all other operations. LCCS does not discriminate against any individual 
(employee or pupil) on .the basis of any characteristic described in Education Code 
Section 220. All employees of LCCS will work under an at-will employment con.trac~q 

At LCCS, we have three categories of educators - administrators, core teachers, 
and non-core teachers. We expect all of our educators to have: 

Met the expectations of state and federal requirements as thev relate to their 
teaching position 
Experience with diverse, urban populations 
A clearly articulated philosophy of education/ teaching and learning 
Demonstrated they are multi-faceted, life-long learners 
Collaborative experience 
Strong interpersonal communication skills with both adults and children 
Demonstrated perseverance, achievement, responsibility 
An inquiry-minded approach to education 

Core (College-Preparatory) Teacher Qualifications for Grades K- 8 
Teachers of.,K:::- 8 th g.r._~<!_~t::QI~_§l,IQj~ct a.r._~a-~,_ll1~th~rp_(l!!t::~_, science, hi_storyjsocial 

sciences, and language arts will have the following qualifications: 
BS/A or MS/A. • , 
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Non-core, Non-College Preparatory Teacher Qualifications for Grades K-
8 

Teachers of non-core subject areas, identified as art, technology, and health and 
physical wellness, will have the following qualifications: 

Experience in the subject they will be teaching. 
Bilingual and/ or CLAD credential preferred. 

• Previous teaching and/ or work experience. 

Meeting State and Federal Credentialinq Requirements 
Lighthouse Community Public Schools aims to employ teachers who meet the 

state and federal credentialing requirements as set forth in state and federal policy. 
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Administrator Qualifications 
The Lighthouse Community Charter School will hire an administrator with the 

following qualifications: 
At least five years teaching experience. 
Previous school administration experience. 
Work and/or teaching experience with diverse, urban student populations. 
Demonstrated commitment to the mission of the LCCS. 
A well-developed philosophy of instructional leadership. 
Demonstrated skills of creative problem solving, effective management, 
responsibility, and perseverance. 

Additional Staff Members 
In addition to teachers and administrators, other employees, support staff, and 

volunteers will be involved at the school on a daily basis. Specifically, .LCCS aims to 
employ clerical staff, a literacy interventionist an instructional coach, an after school 
coordinator, a igmily resource coordinator, and a sc:Q_2ol COU!J.Selor. Thes~_.I>.Q~i_!!__ons m(ly 
be paid or volunteer as resources permit. Specific qualifications for each employee will 
be drafted as jobs become available at Lighthouse. 
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F. HEALTH AND SAFETY REQUIREMENTS 

_ __ Lighthouse Community Charter School has adopted and .,implemented a 
comprehensive set of health, safety, and risk management procedures and/or policies 
These procedures and policies )lave been developed in consultation with the.;;chool's 
insurance carriers. . 

The school: 
Requires all enrolling students and staff provide records documenting 
immunizations to the extent required for enrollment in non-charter public 
schools. 
Implements procedures .to ,prevent contact with blood-borne pathogens and 
other communicable diseases. 
.,Ensures that students are regularly examined for TB. vision. hearing and 
scoliosis 
Has adopted a policy regarding the administration of medication in 
accordance vvith Education Code § 49423 
Requires that each employee of the school who is required bv law will submit 
to a Department of Justice background check and furnish a criminal record 
summary as required bv Education Code Section 47605 (b)(s)(F). 
Requires all staff to be mandated child abuse reporters and provides training 
on the matter 

• Requires that instructional and administrative staff receive training in 
emergencv response. including CPR and first aid. 
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procedures for response to natural disasters and emergencies. This includes 
seating a schoolwide emergency team that includes teachers, administrators, 
counselors. and parents. The emergency plan spells out procedures for most 
conceivable emergencies. 
Is established as a drug, alcohol, and tobacco free workplace. 

These policies and procedures have been and will continue to be incorporated as 
appropriate into the school's student, staff, and family handbooks and will be reviewed 
on an on-going basis by the board of directors and by the faculty and staff on a yearly 
basis during the professional development institute. 
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G. MEANS TO ACHIEVE RACIAL AND ETHNIC 
BALANCE REFLECTIVE OF THE DISTRICT 

In order to ensure that there is a racial and ethnic balance at the school reflective 
of the district, the Lighthouse Community Charter School has implemented and will 
continue to implement a student recruitment strategy that includes, but is not 
necessarily limited to, the following elements: 

I • 

An enrollment process that is scheduled and adopted to include a timeline 
that allows for a broad-based recruiting and application process. 
Distribution of promotional and informational materials in a variety of 
languages. 
Outreach meetings in local churches and other community spaces to reach 
prospective students and parents. 
Outreach to and networking with community-based organizations and 
agencies that serve the various racial, ethnic, and interest groups of the 
district. 
Meetings with ,Wstrict officials and principals of local schools to recruit 
students from overcrowded schools and students who may not have strong ·· · 
parent advocates, but could benefit from a school that works to meet physical, 
social, emotional, and academic needs of each child. 
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H. ADMISSIONS REQUIREMENTS 

.Lighthouse Community Charter School does not discriminate in its admissions 
practices and policies on the basis of race, ethnicity, national origin, primary language, 
gender, sexual orientation, or disability. Admission to the school is open to any resident 
of the State of California, although preference will be given to students i}.S detailed_ b~low 
to reflect the unique situation whereupon LCCS occupies the same facility as the 
Lighthouse Community Charter High School. 

LCCS will actively recruit a diverse student population from the district who 
understand and value the school's mission and are committed to the school's 
instructional and operational philosophy. In order to be admitted into the LCCS, a 
student and their family must take part in an orientation process that will include an 
orientation session and introduction to the school's philosophical and operational 
underpinnings and policies. 

By November 1 of each year and/or when the chartering agency releases the open 
enrollment period dates. LCCS will notifv the District in writing of the application 
deadline and proposed lotterv date. LCCS will ensure that all application materials will 
reference these dates as well as provide complete information regarding application 
procedures. kev dates. and admissions preferences and requirements consistent with 
approved charter. 

LCCS will accept all students who apply. If more applications are received than 
there are available slots, a public, random lottery will be held every year in a public 
location to determine the following school year's enrollment. Parents and students will 
be informed of their entrance into LCCS via the public lottery session or by phone or 
mail if they are not present at the lottery. Once admitted, students need not apply each 
year, however, if students should leave the school and do not have a sibling enrolled or 
parent on staff, the student will need to enter the lottery process again. 

Students will be given preference in the LCCS random public lottery if their 
parents desire and they are: 

A former student of Lighthouse who has transferred out of Lighthouse but 
stayed within the school's SELPA to receive more restrictive services and 
that the full IEP team agrees is now able to return to a mainstreamed and 
a less restrictive environment. 

_• _ A sibling to a current LCCS student..in ,t!ither the K- 8 Lighthouse 
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Each vear, LCCS will begin collecting applications during Oakland's open 
enrollment window. The first lotteD' date will be held within 30 days of the close of the 
open enrollment window. If necessarv, LCCS will have subsequent enrollment periods 
and public lotteries if not all spaces are filled in the first enrollment window or if 
additional applications are received. 

After all available openings have been filled via lotterv, students will be placed on 
a waiting list in the order in which their names are dr·awn. Should spaces open during 
the course of the school year, LCCS will contact students in the order thev appear on the 
waiting list. 
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I. FINANCIALAUDIT 

Jn compliance with Education Code section 476os(b)(s)(I), the Lighthouse 
Community Charter Public School's .Board of Directors will oversee the selection of an 
independent auditor and the preparation and completion of an annual audit of the 
school's financial affairs. The audit will check the accuracy of the school's financial 
statements, revenue-related data collection and reporting practices, and review the 
school's internal controls. The audit will follow generally accepted accounting principles. 
To the extent required under applicable federal law, the audit scope will be expanded to 
include items and processes specified in any applicable Office of Management and 
Budget Circulars. 

The Board of Directors will select the auditors after conducting a formal request 
for proposals from qualified auditors with experience in educational finance. The 
Lighthouse Board of Directors will then oversee and accept the independent audit. It is 
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anticipated that the annual audit will be completed~hin four months of the close of _ 
the fiscal year, and a copy of the auditor's report will be sent to the .charter school liaison 
of the Oakland Unified School District, the Superintendent of Alameda County, and the 
State Charter Schools Office bv certified mail. The.prganization's finance committee 
will then review any audit exceptions or deficiencies ,within 30 davs of board .,review and \'\'\"-·. 
issue an acceptance of the audit to the organization's Board of Directors along with 
recommendations on how .these will be resolved. Finally. school directors will create a 
formal report that addresses any exceptions or deficiencies. Any disputes regarding the ·, \~ \\ 
resolution of audit exceptions and deficiencies will be referred to the dispute resolution ' \ ,m;II!i!JEJimJm!EiiiBII••• 
process contained in Element N. 1 

' II 
'\ . 

The independent fiscal audit of Lighthouse Communitv Charter School is 
public record and will be provided to the public upon request . 

Impact on Charter Authorizer 
In accordance with Education Code § 47604.3, Lighthouse Communitv 

Charter School will promptly respond to all reasonable inquires of the chartering 
agency. Li ghthouse Communitv Charter School recognizes the right of the chattering 
agency to inspect or observe any part of Lighthouse Communitv Charter School at 
anv time. 

In order to ensure the necessary oversight and review of mandated reports for 
which the authorizer must determine fiscal health and sustainability, the following 
schedule of reporting deadline to the District will apply each vear of the term of this 
charter; 

• September 1- Final Unaudited Financial Report for Prior Year 
• December 1- Final Audited Financial Repo1t for Prior Year 
• December 1- First Interim Financial Repmt for Current Year 
• March 1 - Second Interim Financial Report for Current Year 
• June 15- Preliminary Budget for Subsequent Year 
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Lighthouse Communi tv Charter School agrees to observe and abide by the 
following terms and conditions as a requirement for receiving and maintaining their 
charter authorization: 

Lighthouse Community Charter School is subject to District oversight. 
The District's statutory oversight responsibility continues throughout the life of 
the charter and requires that it, among other things, monitor the fiscal condition 
of Lighthouse Communitv Charter School. 
The District is auth01ized to revoke this charter for, among other reasons, the 
failure of Lighthouse Communitv Charter School to meet generally accepted 
accounting principles or if it engages in fiscal mismanagement in accordance with 
Education Code Section 47607. 

Accordingly, the District herebv reserves the right, at District cost, pursuant to its 
oversight responsibilitv. to audit Lighthouse Community Charter School's books, 
records. data, processes and procedures through the Office of Charter Schools or other 
means. The audit mav include, but is not limited to, the following areas: 

Compliance ·with terms and conditions prescribed in the charter. 
Internal controls. both financial and operational in nature, 
The accuracv. recording and/or reporting of school financial information, 
The school's debt structure, 
Governance policies, procedures and history, 
The recording and reporting of attendance data, 
The school's enrollment process, suspension and expulsion procedures. and 
parent involvement practices, 
Compliance with safety plans and procedures, and 
Compliance with applicable grant requirements. 

Lighthouse Communitv Charter School shall cooperate fullv with such audits 
and to make available anv and all records necessary for the performance of the audit 
upon 30 davs notice to Lighthouse Community Charter School When 30 davs notice 
mav defeat the purpose of the audit, the District mav conduct the audit upon 24 hours 
notice. 

In addition, if an allegation of waste, fraud or abuse related to Lighthouse 
Community Charter School operations is received by the District. the Lighthouse 
Community Charter School shall be expected to cooperate with any investigation 
undertaken by the Office of Charter Schools, at District cost. This obligation for the 
District to pay for an audit only applies if the audit requested is specifically requested by 
the District and is not otherwise required to be completed by Lighthouse Community 
Charter School bv law or charter provisions. 

Federal Funds Compliance 
To the extent that LCCS is a recipient of federal funds, including federal Title I, 

Part A funds. LCCS has agreed to meet all of the programmatic. fiscal and other 
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regulatory requirements of the No Child Left Behind Act and other applicable federal 
grant programs. LCCHS agrees that it will keep and make available to the District anv 
documentation necessarv to demonstrate compliance with the requirements of the No 
Child Left Behind Act and other applicable federal programs, including, but not limited 
to, documentation related to required parental notifications, appropriate credentialing 
of teaching and paraprofessional staff, where applicable, or any other mandated federal 
program requirement. The mandated requirements of NCLB include, but are not the 
limited to, the following: 

Notify parents at the beginning of each school year of their "right to know" the 
professional qualifications of their child's classroom teacher including a timely 
notice to each individual parent that the parent's child has been assigned, or 
taught for four or more consecutive weeks bv. a teacher who is not highlv 
qualified. 
Develop jointlv with. and distribute to. parents of participating children, a school­
parent compact. 
Hold an annual Title I meeting for parents of participating Title I students. 
Develop jointly with, agree on with , and distribute to, parents of participating 
children a written parent involvement policy. 

LCCS also understands that as part of its oversight of the school. the Office of Charter 
Schools may conduct program review of federal and state compliance issues. 
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J. PUPIL SUSPENSION AND EXPULSION 

The overall goal of discipline at the Lighthouse Community Charter School is to 
develop the habits of a self-motivated, competent, lifelong learner that include: 

• Identifying personal strengths and challenges. 
• Conflict resolution and communication skills. 
• Awareness of responsibility to community. 

The Lighthouse Community Charter School has developed and maintains a 
comprehensive set of student discipline policies. These policies are summarized in the 
school's student handbook and clearly describe the school's expectations regarding 
community norms, attendance, substance abuse, violence, safety, and work habits. Each 
student and his or her parent/guardian will be introduced to the school's discipline 
policy during parent and student orientation prior to the inception of the school year. 
During this meeting, parents and students will be required to verify that they have 
reviewed and understand the policies p1ior. The discipline policies will be revisited 
again throughout the school year. 

1f necessary, students will be suspended from class while remaining on campus-.--­
suspensions where a child is required to stay home will be used in cases when the safety 
of the child or others is in question. The school director may, pursuant to the school's 
adopted discipline policies, ultimately suspend or expel students who fail to comply with 
the terms of the student policies. 

Students who present an immediate threat to the health and safety of others may 
also be immediately suspended and later expelled by the school's Board of Directors 
upon recommendation of the School Director. The school's policies clarify specifically 
for what infractions students may be suspended and/ or expelled. All students accused 
of any such infractions will be provided their due process rights as mandated by law and 
in accordance with district and county policies. This will involve a collection and 
analysis of facts, a meeting with the students involved and their families around the 
facts , and a fair and appropriate conclusion and consequence. All policies will be 
developed to conform to applicable federal law regarding student due process rights and 
students with exceptional needs. The school will notify the district of any expulsions~_ 
they occur in .(lccorclance with District policy. . .. 

In the case of a special education student, or a student who receives 504 
accommodations, Lighthouse Communitv Charter School will ensure that it makes the 
necessarv adjustments to complv with the mandates of State and federal laws, including 
the IDEA and Section 504 of the Rehabilitation Plan of 1973, regarding the discipline of 
students with disabilities. Prior to recommending expulsion for a Section 504 student or 
special education student, the School Director will convene a review committee to 
determine 1) if the conduct in question was caused by, or had a direct and substantial 
relationship to the child's disability; or 2) if the conduct in question was the direct result 
of the LEA's failure to implement the 504 plan or IEP. If it is determined that the 
student's misconduct was not caused by or had direct and substantial relationship to the 
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child's disability or the conduct in question was not a direct result of the LEA's failure to 
implement the 504 plan or IEP. the student may be expelled. 

Please see the Lighthouse Family and Student Handbook in the Appendix for 
more information about Lighthouse's disciplinarv policies and procedures. 
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K. RETIREMENT S YSTEM 

The Lighthouse Community Public Schools ,has established a defined 
contribution retirement system ,in lieu of existing public employment retirement 
systems. The school has been issued a Private Letter Ruling from the Internal 
Revenue Service that determines it is permissible for a public charter school to 
establish a defined contribution plan that exempts its staff from participation in the 
Social Security system and which allows a high level of portability and control over 
retirement funds than is offered by the State Teachers Retirement and/ or Public 
Employees Retirement Systems . • The Board of Directors oversees investments of this 
program. Staff mav have access. to .pthJd:. schoou ponsored retirement ,J?lans 
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Students who opt not to attend the Lighthouse Community Charter School may 

attend other district schools or pursue an inter-district transfer in accordance with 
existing enrollment and transfer policies of the district or county of their residence. 

M. RETURN RIGHTS OF EMPLOYEES OF THE 
DISTRICT 

All staff at Lighthouse Community Charter School shall be considered employees 
of Lighthouse Community Public Schools and shall have no automatic right to 
employment or re-employment in the District. Existing District employees who wish to 
seek a leave of absence for employment at the Charter School may apply for a leave of 
absence in accordance with District policies and procedures and applicable collective 
bargaining agreements. Absent agreement with the District to the contrary, staff of the 
Charter School shall not continue to earn service credit (tenure) at the District while 
employed by Lighthouse Community Public Schools. 
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N. DISPUTE RESOLUTION 
._ 
Jntent 

The intent of the Lighthouse Community Charter School Dispute Resolution 
Process is to: 

Resolve disputes within the school pursuant to the school's policies. 
Minimize the oversight burden on the district. 
Ensure a fair and timely resolution to disputes. 
Frame a charter oversight and renewal process and timeline as to avoid 

disputes regarding oversight and renewal matters. 

,Public Comments 

The staff and governing board members of the school and the district agree to 
attempt to resolve all disputes regarding this chapter pursuant to the terms of this 
section. Both shall refrain from public commentary regarding any disputes until the 
matter has progressed through the dispute resolution process. 

Jnternal Disputes 

Disputes arising from within the school, including all disputes among and 
between students, staff, parents, volunteers, advisors, partner organizations, and 
governing board member of the school, shall be resolved pursuant to policies and 
processes developed by the school. 

The district shall not intervene in any such internal disputes without the consent 
of the governing board of the school and shall refer any complaints or reports regarding 
such disputes to the governing board/ or director of the school for resolution pursuant to 
the school's policies. The district agrees not to intervene or become involved in the 
dispute unless the dispute has given the district reasonable cause to believe that a 
violation of this charter or related laws or agreements has occurred, or unless the 
governing board of the school has requested the district to intervene in the dispute. 
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has occurred. Present in the face-to- face meeting shall be at least the Superintendent 
of the District or designee and the LCCS School Director. If after such meeting, the 
District determines that a violation has occurred which requires a cure, the District 
may send a formal written notification to the School outlining the alleged violation and 
demanding the violation be cured. The School shall have a reasonable amount of time 
after the date such formal written notice was sent to cure the violation. If the violation 
cannot be cured within the time period specified by the District, the parties may agree 
to another predetermined time to commence to cure and diligently prosecute the cure 
to completion. 

Thereafter, the District Board of Education in accordance with Education Code 
Section 47607 or applicable law may commence revocation of the charter. 

Disputes Not Leading to Revocation: Dispute Resolution 

The staff and Governing Board members of LCCS agree to attempt to resolve all 
disputes between the District and LCCS regarding this charter pursuant to the terms of 
this section. As stated above, both will refrain from public commentmy regarding any 
disputes until the matter has progressed through the dispute resolution process. 

Any controversy or claim arising out of or relating to the charter agreement 
between the District and LCCS, except any controversY or claim that in any way related 
to revocation of this charter, shall be handled first through an informal process in 
accordance with the procedmes set forth below. 

(1) Any controversy or claim arising out of or relating to the charter agreement, 
except any controversy or claim that in any way related to revocation of this charter, 
must be put in writing ("Written Notification") by the party asserting the existence of 
such dispute. The Written Notification must identify the nature of the dispute and all 
supporting facts known to the party giving the Written Notification. The Written 
Notification mav be tendered bv personal delivery or by certified mail. The Written 
Notification shall be deemed received (a) if personally delivered, upon date of deliver-y 
to the address ofthe person to receive such notice if delivered by 5:00PM or otherwise 
on the business day following personal delivery; or Cb) if by mail, two (2) business days 
after deposit in the U.S. Mail. All written notices shall be addressed as follows: 

To Charter School. c/o School Director 
Lighthouse Community Charter School 

444 Hegenberger Rd. 
Oakland, CA 94621 

To Coordinator, Office of Charter Schools: Office of Charter Schools 
Oakland Unified School District 
1025 Second Avenue, Room 206 
Oakland, California 94606 

(2) A written response ("Written Response") shall be tendered to the party 
providing the Written Notification within twenty C2o) business days from the date of 
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receipt of the Written Notification. The Written Response shall state the responding 
partv's position on all issues stated in the Written Notification and set forth all fact 
which the responding partv believes supports its position. The Written Response mav 
be tendered by personal deliver'\', by facsimile, or bv certified mail. The Written 
Notification may be tendered by personal delivery or bv certified mail. The Written 
Notification shall be deemed received (a) if personally delivered, upon date of delivery 
to the address of the person to receive such notice if delivered by s:oo PM or otherwise 
on the business day following personal delivery; or (b) if bv mail, two (2) business davs 
after deposit in the U.S. Mail. The parties agree to schedule a conference to discuss 
the claim or controversv ("Issue Conference"). The Issue Conference shall take place 
within fifteen (15) business davs from the date the Written Response is received bv the 
other partv. 

(3) If the controversy. claim. or dispute is not resolved by mutual agreement at 
the Issue Conference, then either party may request that the matter be resolved by 
mediation. Each party shall bear its own costs and expenses associated with the 
mediation. The mediator's fees and the administrative fees of the mediation shall be 
shared equally among the parties. Mediation proceedings shall commence within 60 
days from the date of the Issue Conference. The parties shall mutuallv agree upon the 
selection of a mediator to resoh·e the controversy or claim at dispute. If no agreement 
on a mediator is reached within 30 days after a request to mediate, the pa1ties shall 
use processes and procedures of the American Arbitration Association ("AAA") to have 
an arbitrator appointed. 

(4) If the mediation is not successfuL the parties agree that each pmtv has 
exhausted its administrative remedies and shall have any such recourse available by law 

OVERSIGHT, REPORTING, REVOCATION, AND RENEWAL 

The Oakland Unified School District may inspect or observe any part of the 
school at any time, but shall provide reasonable notice to the director of the school prior 
to any observation or inspection. Jf the governing board of the district believes it has 
cause to revoke this charter, the board agrees to notify the governing board of the school 
in writing, noting the specific reasons for which the charter may be revoked, and grant 
the school reasonable time to respond to the notice and take appropriate corrective 
action. 

The Oakland Unified School District agrees to receive and review the annual I 
fiscal and programmatic audit and annual performance report as specified in Element I. • I 

Parent Complaints 
Lighthouse Community Cha1ter School will establish complaint procedures that 

address both complaints alleging discrimination or violations of law and complaints 
regarding other areas. Lighthouse Community Charter School will not, at any time, refer 
complaints to the District. 
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The complaint procedures will include the clear information with respect to the 
response timeline of the school. whether the school's response will be in writing, the 
party identified to respond to complaints, the party identified and charged with making 
final decisions regarding complaints, and whether the final decision will be issued in 
writing. The procedures will also identify an ombudsperson for situations in which the 
school leader is the subject of the complaint. The complaint procedures will be clearly 
articulated in the school's student and family handbook or distributed widely. 

Lighthouse Community Charter School will designate at least one employee to 
coordinate its efforts to comply with and carrv out its responsibilities under Title IX of 
the Education Amendments of 1972 (Title IX) and Section 504 of the Rehabilitation Act 
of 1973 (Section 504) including any investigation of any complaint filed with Lighthouse 
Community Charter School alleging its noncompliance with these laws or alleging any 
actions which would be prohibited by these laws. Lighthouse Communitv Charter School 
will notify all its students and employees of the name. office address. and telephone 
number of the designated employee or employees. 

Lighthouse Community Charter School will adopt and publish grievance 
procedures providing for prompt and equitable resolution of student and employee 
complaints alleging any action, which would be prohibited by Title IX, or Section 504. 

Lighthouse Community Charter School will implement specific and continuing 
steps to notify applicants for admission and emplovment. students and parents of 
elementary and secondary school students, employees, sources of referral of applicants 
for admission and emplovment. and all unions or professional organizations holding 
collective bargaining or professional agreements with the recipient. that it does not 
discriminate on the basis of sex or mental or phvsical disabilitv in the educational 
program or activil:\r which it operates. and that it is required by Title IX and Section 504 
not to discriminate in such a manner. 
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0. LABOR RELATIONS 

The Lighthouse Community Charter School shall be deemed the exclusive public 
school employer of the employees of the LCCS for the purposes of the Education 
Employment Relations Act CEERA). 

P. SCHOOL CLOSURE PROCEDURES 

• Closure of the School will be documented by official action of the Board of 
Directors. The action will identifv the reason for the closure. The official action will also 
identifv an entity and person or persons responsible closure-related activities. 

The Board of Directors or its designee will promptlv notify parents and students of 
the Charter School, the District, the County Office of Education, the School's SELPA, 
retirement systems in which the School's employees participate (e.g., Public Employees' 
Retirement System. State Teachers' Retirement, California Department of Education of 
the closure as well as the effective date of the closure. This notice will also include the 
name(s) of contact information for the person(s) to whom reasonable inquiries may be 
made regarding the closure; the pupils' school districts of residence; and the manner in 
which parents/guardians mav obtain copies, including specific information on 
completed courses and credits that meet graduation requirements. 

The Board or its designee will ensure that the notification to the parents and 
students of the Charter School of the closure provides information to assist parents and 
students in locating suitable alternative programs. This notice will be provided promptly 
following the Board's official action to close the School. 

The Board will also develop a list of pupils in each grade level and the classes they 
have completed, together with information on the pupils' districts of residence, which 
they will provide to the entitv responsible for closure-related activities. 

As applicable, the School will provide parents, students and the District with copies 
of all appropriate student records and will otherwise assist students in transferring to 
their next school. All transfers of student records will be made in compliance with the 
Family Educational Rights and Privacv Act ("FERPA") 20 U.S.C. § 1232g. All records of 
the School shall be transferred to the District upon 
School closure. 

All state assessment results. special education records, and personnel records will 
be transferred to and maintained by the entity responsible for closure- related activities 
in accordance with applicable law. As soon as reasonablv practical, the School will 
prepare final financial records. The School will also have an independent audit 
completed within six months after closure. The School will pay for the final audit. The 
audit will be prepared bv a qualified Certified Public Accountant selected by the School 
and will be provided to the District promptly upon its completion. The final audit will 
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include an accounting of all financial assets, including cash and accounts receivable and 
an inventorv of propertv, equipment, and other items of material value, an accounting of 
the liabilities, including accounts payable and any reduction in apportionments as a 
result of audit findings or other investigations, loans, and unpaid staff compensation, 
and an assessment of the disposition of any restricted funds received bv or due to the 
School. 

The School will complete and file any annual reports required pursuant to 
Education Code section 47604.33. 

On closure of the School, all assets of the School, including but not limited to all 
leaseholds, personal propertv, intellectual propertv and all ADA apportionments and 
other revenues generated by students attending the School. remain the sole propertv of 
the charter school and shall be distributed in accordance with the Articles of 
Incorporation to another California public educational entity. Any assets acquired from 
the District or District property will be promptly returned upon School closure to the 
District . The distribution shall include return of anv grant funds and restricted 
categorical funds to their source in accordance with the terms of the grant or state and 
federal law, as appropriate, which may include submission of final expenditure reports 
for entitlement grants and the filing of any required Final Ex:pendih1re Reports and 
Final Performance Reports, as well as the return of any donated materials and property 
in accordance with any conditions established when the donation of such materials or 
propertv was accepted. 

On closure, the School shall remain solelv responsible for all liabilities arising from 
the operation of the School. 

As the School is operated bv a non-profit public benefit corporation, should the 
corporation dissolve with the closure of the School, the Board will fo llow the procedures 
set forth in the California Cor:porations Code for the dissolution of a non-profit public 
benefit corporation and fil e all necessary fil ings with the appropriate state and federal 
agencies. The Charter School will utilize the reserve fund to undertake anv expenses 
associated with the closure procedures identified above. 

TERM 

_ __ The term of this charter shall begin July 1, 2011 and expire five years thereafte~ 
on J une 30, 2 0 12. Lighthouse Commtmity Charter Public Schools reserves the right to 
request earlv review at the end of four vears, in order to align the chart er renewal 
schedule of its K-8 and g -12 charters currently co-habitated on one campus and 
operating as a seamless K-12 school. 

Lighthouse Communitv Chart er School must submit its renewal petition to the 
Office of Charter Schools no earlier than 270 days before the charter is due to expire 
unless otherwise agreed by the Office of Charter Schools. 
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MISCELLANEOUS 

EXTERNAL REPORTING 

Lighthouse Communi tv Charter School will maintains sufficient staff and systems 
including technology, required to ensure timelv reporting necessary to complv with the 
law and to meet all reasonable inquires from District and other authorized reporting 
agencies. 

PUBLIC RECORDS 
Lighthouse Community Chart er School acknowledges that pursuant to Article 

XVI section 8. s(e) of the California Constitution, sections 2(e), 6, and 8 of Proposition 
98. and sections 33126.1(b), 35256(c), and 35258 of the Education Code require schools, 
including Lighthouse Communitv Charter School to provide certain information in 
certain formats in certain ways to the general public and specifically to parents of 
students at Lighthouse Communi tv Charter School and of the District. Lighthouse 
Community Charter School further acknowledges that it has the obligation to provide all 
of such information to the District that is required by these referenced authmities in a 
timely manner so that the District may meet its obligations under those authorities as 
well. To the extent that there is information that the District has. but that Lighthouse 
Community Charter School does not have that Lighthouse Communitv Charter School 
needs in order to meet its obligations, the District shall provide the same to Lighthouse 
Community Charter School in a reasonably timely manner upon request. 

FACILITIES 
If LCCS fails to submit a certificate of occupancy or other valid documentation to 

the District verifying that the intended facility in which the school will operate complies 
with Education Code Section 47610. not less than 30 davs before the school is scheduled 
to begin operation pursuant to the first year of this renewal term, it may not commence 
operations unless an exception is made by the Office of Charter Schools and/ or the local 
planning department or equivalent agency. If LCCS moves or expands to another facilitv 
during the term of this charter, LCCS shall provide a certificate of occupancy or other 
valid documentation to the District verifying that the intended facilitv in which the 
school will operate complies with Education Code Section 47610. to the District for each 
facility at least 30 davs before school is scheduled to begin operations in the facility or 
facilities. LCCS shall not begin operation in any location for which it has failed to timely 
provide a certificate of occupancv to the District, unless an exception is made by the 
Office of Charter Schools and/or the local planning department or equivalent agency. 
Notwithstanding any language to the contrar-v in this charter. the interpretation, 
application, and enforcement of this provision are not subject to the Dispute Resolution 
Process. 

DISTRICT FEE FOR O VERS IGHT 
The District mav charge for the actual costs of super-visorial oversight of 

Lighthouse Community Charter School not to exceed 1% of the charter school's state 
revenues, or the District may charge for the actual costs of supervisorial oversight of the 
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Charter School not to exceed 3% if Lighthouse Communitv Charter School is able to 
obtain substantially rent free facilities from the District. Notwithstanding the foregoing, 
the District mav charge the maximum supervisorial oversight fee allowed under the law 
as it mav change from time to time. 

AMENDMENTS 

Any amendments to this charter shall be made by mutual agreement of the Board 
of Directors of the Lighthouse Community Charter School and the Oakland Unified 
School District. Material revisions and amendments shall be made pursuant to the 
standards, criteria, and timelines in Education Code Section 47605. 

SEVERABILITY 

The terms of this charter are severable. In the event that any of the provisions 
are determined to be unenforceable or invalid for any reason, the remainder of the 
charter shall remain in effect, unless mutually agreed otherwise by the Oakland Unified 
School District and the LCCS Board of Directors. The district and the charter school 
agree to meet to discuss and resolve any issues or differences relating to invalidated 
provisions in a timely, good faith fashion. 

COMMUNICATIONS 

All official communications between the Lighthouse Community Charter School 
and the Oakland Unified School District will be sent via First Class Mail or other 
appropriate means to the following addresses: 

Lighthouse Community Public Schools 
,444 !:kg~f1berg~]ld._ _ 
Oakland, CAT94621 

Oakland Unified School District 
1025 Second Ave. 
Oakland, CA 94606 
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have achieved that goal. In 2006, Lighthouse enrolls grades K- 3 and 6 - 8. In 
the coming years and as resources permit, Lighthouse will enroll grades 4 and s. 
See the Lighthouse Community Charter School District Impact Statement for 
specific enrollment numbers. 

Lighthouse Community Charter School operates in partnership 
with the Lighthouse Community Charter High School, which currently enrolls 
grade 9, and as resources permit, will add a grade level each year up until the 12th 

grade. Our goal is to operate a seamless K - 12 educational program that 
prepares students for college or 
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mailed to parents as soon as possible. These students will also be 
administered a primary language assessment in their native language within 90 
days of enrollment. Based on the CELDT results, we will determine which of our 
students are English Language Learners. 
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use annual CELDT data, teacher and parent observations, and STAR test 
data to identify ELL student needs and reclassify English Language Learners 
students as English proficient when appropriate. In regard to the testing and 
service requirements for English language learners, LCCS will comply with all 
applicable state and federal laws. 

Academically, Lighthouse Community Charter School will 
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inclusive, Sheltered English Immersion 
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SDAIE (Specially Designed Academic Instruction in English) and other 
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In addition, students in grades K - 5 will participate in the Home 
Language Program to continue to build literacy and language skills in their 
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and will work with BCLAD certified teachers, other ELL specialists, and 
bilingual instructional aides as appropriate. 
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In addition, students in grades K- 5 will participate in the Home 
Language Program to continue to build literacy and language skills in their home 
language. Our goal is to ensure a quality ELL instructional program that enables 
LCCS' ELL students to attain English proficiency, develop their home language, 
achievement in all academic subject areas, and to have full access to the range of 
educational opportunities that LCCS envisions for all 
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The following exit outcomes are aligned with the California State 
Standards and with the mission of the Lighthouse Community Charter School to 
prepare students for college or a career of their choice. In order to graduate from 
the LCCS, students will master content (what students should know) and 
performance (what students should be able to do) standards of the LCCS "core" 
academic areas. Students must also demonstrate mastery of the LCCS "non-core" 
content and performance standards. Mastery of these standards is crucial to 
entering high school and then pursuing college-bound courses. 

Students with special needs will meet the standards outlined in their IEP. 
English Language Learners will meet the California English Language 
Development standards in addition to the outcomes listed below. 
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Students will be able to 
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will practice the habits of environmental responsibility. 
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Students will demonstrate grade level competency in the literacy skills of 

Page 16: [41] Formatted 

Font: Georgia 

Page 16: [41] Formatted 

Font: Georgia 

Lighthouse 

Lighthouse 

12/14/10 2:49PM 

12/14/10 2:49PM 

Page 16: [42] Formatted Lighthouse 12/14/10 2:49PM 

Bulleted + Level: 1 +Aligned at: 0.5'' +Tab after: 0.75" + Indent at: 0.75" 

Page 16: [43] Formatted 

Font: Bold 
Lighthouse 12/14/10 2:49PM 

Page 16: [44] Formatted Lighthouse 12/14/10 2:49PM 

Bulleted +Level: 1 +Aligned at: 0.5'' +Tab after: 0.75" + Indent at: 0.75" 

Page 16: [45] Formatted 

Font:Bold, Not Italic 

Page 16: [45] Formatted 

Font:Not Italic 

Page 16: [46] Formatted 

Bulleted +Level: 1 +Aligned at: 

Page 16: [ 4 7) Formatted 

Font: Bold 

Page 16: [48] Formatted 

Bulleted + Level: 1 +Al igned at: 

Page 16: [49] Formatted 

Font: Bold 

Page 16: [50] Formatted 

Bulleted +Level: 1 +Aligned at: 

Page 16: [51] Formatted 

Bulleted +Level: 1 +Aligned at: 

Page 16: [52] Formatted 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

0.5'' +Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" + Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 



Bulleted + Level: 1 +Aligned at: 

Page 16: [53] Formatted 

Font: Bold 

Page 16: [54] Formatted 

Font: Bold 

Page 16: [55] Formatted 

Bulleted +Level: 1 +Aligned at: 

Page 17: [56] Formatted 

Bulleted + Level: 1 +Aligned at: 

Page 17: [57] Formatted 

Font:Bold, Not Italic 

Page 17: [58] Formatted 

Font:Not Italic 

Page 17: [59] Formatted 

Bulleted + Level: 1 +Aligned at: 

Page 17: [60] Formatted 

Bulleted +Level: 1 +Aligned at: 

Page 17: [61] Formatted 

Font: Bold, Not Italic 

Page 17: [62] Formatted 

Font:Not Italic 

0.5'' + Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after : 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" + Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

0.5'' + Tab after: 0.75" +Indent at: 0.75" 

Lighthouse 12/14/10 2:49PM 

Lighthouse 12/14/10 2:49PM 

Page 17: [63] Deleted Lighthouse 12/14/10 2:49PM 

for the grades operating at the school have been developed and 

Page 17: [64] Deleted Lighthouse 

enhanced each year of instruction. 

Page 17: [65] Deleted Lighthouse 

Classroom level standards for our 

Page 20: [66] Formatted 

Indent: First line: 0.5'' 

Page 20: [67] Formatted 

Indent: First line: 0.5'' 

Lighthouse 

Lighthouse 

12/14/10 2:49PM 

12/14/10 2:49PM 

12/14/10 2:49PM 

12/14/10 2:49PM 

Page 20: [68] Deleted Lighthouse 12/14/10 2:49PM 

·Performance tasks, such as reading and writing tasks, that measure attainment 
of performance standards. 

Content 
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·Teacher, parent, and student assessment of whether goals in the ILP have been 
met. 
·Other alternative assessments such as portfolios, exhibitions of work, and 
passage presentations in front of a panel of peers, parents, teachers, and 
community members. 
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·natural disasters and emergencies, including fires and earthquakes. 
·Policies relating to contacting family members in the case of an emergency. 

Policies relating to preventing 
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·A policy requiring that instructional and administrative staff receive training in 
emergency response, including CPR and first aid. 
·Policies relating to the administration of prescription drugs and other medicines. 

A policy 
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·A requirement that each employee of the school who is required by law will 
submit to a Department of Justice background check and furnish a criminal 
record summary as required by Education Code Section 47605 (b)(s)(F). 
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The LCCS board also retains the option to elect to participate in the 
State Teachers Retirement System and/or Public Employees Retirement 
System and coordinate such participation with the federal social security 
system, should it find that participation enables the school to attract and retain 
a higher quality staff. If the school should opt to participate in the STRS or 
PERS systems, the district shall cooperate as necessary to forward any 
required payroll deductions and related data. The school shall apply to the 
district a reasonable fee for the provision of such services. In addition, if the 
school elects to have teachers participate in the STRS or PERS systems, then 
all teachers will do so. 
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EXTERNAL DISPUTES 

In the event that the school or granting agency have disputes 
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or any other issue regarding the school and grantor's relationship, both 
parties agree to follow the process outlined below. 

In the event of a dispute between the school 
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the superintendent of the district and director of the school, or their 
designees. 
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The director and superintendent, or their representatives, shall informally 
meet and confer in a timely fashion to attempt to resolve the dispute. In the 
event that this informal meeting fails to resolve the dispute, both parties shall 
identify two governing board members from their respective boards who shall 
jointly meet with the superintendent and director of the school and attempt to 
resolve the dispute. If this joint meeting fails to resolve the dispute, the 
superintendent and director shall meet to jointly identify a neutral third party 
mediator. The format of the mediation session shall be developed jointly by the 
superintendent and director, and shall incorporate informal rules of evidence and 
procedure unless both parties agree otherwise. The findings or recommendations 
of the mediator shall be non-binding, unless the governing boards of the school 
and grantor jointly agree to bind themselves. 
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CHARTER RENEWAL PERFORMANCE REPORT NARRATIVE GUIDELINES: 2010-2011 

>- While maximum page lengths are outlined below, responses need not otherwise meet any minimum 
length requirements. (Main Point: simple, concise responses are preferred, while ensuring clarity and 
specificity.) 

>- This report may include sections copied from the charter petition submitted for the renewal term . 
>- This report is to be submitted to the Board of Education in conjunction with the submission of the charter 

petition requesting charter renewal. 

STUDENT ENROLLMENT & DEMOGRAPHIC INFORMATION 
1 Provide data on the number of applications annually received per grade and the number of students 

per grade on the waiting list for school years 2006-07 to 2010-11. 

Use Table I to format this information for submission. 

Provide a breakdown of your student population. Include data on student demographics, home 
languages, students with disabilities, English Language Learners, Free and Reduced lunch status and 
homeless students for your charter term (2006-07 to 2010-11). 

Use Table II to format this information for submission. 

Provide data on the percentage of suspensions and expulsions for your charter term (2006-07 to 
2009-10)? 

Use Table Ill to format this information for submission. 

If your charter school serves high school students, provide, in table format, data on the: 

• 
• 
• 
• 

Percent of students graduating within five years of attending high school 
Percent of graduates enrolled in school since grade 9 
Percent of graduates enrolled in college or postsecondary education (e .g. vocational school) 
Percent of graduates not attending college who are employed 

Use Table IV to format this information for submission. 

Provide data on the number of teachers hired each year and teacher retention between school 
years 2006-07 to 2009-10. 

Use Table V to format this information for submission. 

Please see Tables I, II, II and V that follow. Table IV is not applicable. 
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(per grade) 

(per grade) (per grade) 
K 66 40 26 

~ 
03' 

1 9 2 7 I 

·c: -"' :J- -..o-
2 4 0 4 E o I >-

E_g ~ 0 3 13 2 11 ou- ---:-3 u(/)co -u 
1/24/07 4 12 4 8 ~ I V) 0 

~~~ £ 0 "" ..... 5 7 0 7 :J 0 ~ co O_c 
:fu l.()0 

6 62 N/A 0 '<tO ..c (')'{) 
OJ ~ 7 No Data No Data No Data :.:::; 

oO 
8 No Data No Data No Data 

2006-07 

Number of 
Number of Number of 

School Campus 
Date of Grades of 

Applicants 
Slots students on 

Lottery Applicants Available waiting list 
(per grade) 

(per grade) (per grade) 

K 78 40 38 
~ 

03' 
1 32 2 20 I 

·c: -"' :J- -..o- 2 28 3 25 E o I >-
E_g ~ 0 3 28 2 26 ou- ---:-3 u(/)co +--o 

1/24/07 4 31 8 23 ~ I V) 0 
Q)Ql ~ £ 0 
V1 t- "" ..... 5 Did not serve :J 0 ~ co 
O_c 

l.()O :fu '<tO 6 21 4 17 ..c (') -..o 
OJ ~ 7 22 6 16 :.:::; 

oO 
8 30 2 28 

TABlE II- SCHOOl DEMOGRAPHIC PROFilE 

Ethnicity/Race 2006-07 2007-08 2008-09 2009 -10 2010-11 
% White 
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TABLE Ill -DISCIPLINE 

Charter School 
School Year 

- 2006-07 2007-08 2008-09 2009-10 
Enrollment 364 416 432 464 

% Suspensions 47 54 39 42 

% Expu lsions 0 l 0 0 

TABLE V- TEACHER RETENTION 

Charter School 
School Year 

. 2006-07 2007-08 2008-09 2009-10 2010-11 

TOTAL# OF TEACHERS 15 18 18 18 18 

% New Hires 26% 14% 50% 16% 22% 

% Retained from Prior Year 74% 86% 50% 84% 72% 

Page 5 



2 Describe the strategy and processes that you have put in place to ensure your school enrolls a 
diverse student population (i.e . representation of English Language Learners; students with 
disabilities or of homeless status)? 

Lighthouse Community Charter School (LCCS) does not discriminate in its admissions practices and 
policies on the basis of race, ethnicity, national origin, primary language, gender, sexual orientation, or 
disability. Admission to the school shall be open to any resident of the State of California, although 
preference will be given to students residing within the Oakland Unified School District. 

In order to ensure that there is a racial and ethnic balance at the school reflective of the district, LCCS has 
implemented a student recruitment strategy that includes, but is not necessarily limited to, the following 
elements: 

3 

• An enrollment process that is scheduled to include a timeline that allows for a broad-based 
recruiting and application process, 

• Scheduling of enrollment meetings at different times of the day and days of the week to ensure 
that families with varied schedules can attend, 

• Scheduling one-on-one enrollment meetings in situations where families cannot attend the 
calendared times or dates, 

• Providing Spanish translation of oral presentation and materials, 
• Distribution of promotional and informational materials in a variety of languages, 
• Outreach meetings in local churches and other community spaces to reach prospective students 

and parents, 
• Allowing for interested families and children/youth to "shadow" existing Lighthouse students, 

when appropriate 
• Allowing for classroom visits 
• Leveraging our already diverse parent population to recruit, 
• Outreach to and networking with community-based organizations and agencies that serve the 

various racial, ethnic, and interest groups of Oakland, 
• Meetings with the principals of local schools to recruit students from overcrowded schools and 

students who may not have strong parent advocates, but could benefit from a school that works to 
meet physical, social, emotional, and academic needs of each child, 

• Matching Lighthouse annual enrollment timeline with district's open enrollment window, and 
Hosting all interested school visits to maximize Lighthouse's exposure to Oakland students. 

Describe the admissions and lottery process. Please explain how you ensure that these processes 
are aligned with the requirements found in Education Code §47605. 

• What procedures are in place for wait-listed students not included in the first round 
of lottery offers? 

• What are the school's procedures for withdrawals and transfers? 

LCCS will actively recruit a diverse student population from the district who understand and value the 
school's mission and are committed to the school's instructional and operational philosophy. In order to 
be admitted into the LCCS, a student and their family must take part in an orientation process that will 
include a mandatory enrollment meeting which is an introduction to the school's philosophical and 
operational underpinnings and policies. A series of meetings begin in November of each year and are 
offered through January. The meetings are held at a variety of times and on different days to ensure that 
every interested parent can attend. In addition, the oral presentation and materials are translated into 
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Spanish to allow for Spanish bilingual parents to fully participate. Parents can only obtain applications at 
these meetings. 

LCCS will accept all students who apply. If more applications are received than there are available slots, 
a public, random lottery will be held every year in a public location to determine the following school 
year's enrollment. Parents and students will be informed of their entrance into LCCS via the public 
lottery session or by phone or mail if they are not present at the lottery. Once admitted, students need 
not apply each year, however, if students should leave the school and do not have a sibling enrolled or 
parent on staff, the student will need to enter the lottery process again. 

Students have been given preference in the LCCS if their parents desire and they are: 
• A sibling to a current LCCS student. 
• A child of a school faculty, staff, board, or development group member. 

Each year, LCCS begins collecting applications in December and/or January concurrent with the OUSD 
enrollment window. The first lottery is held in January or February. Additional enrollment cycles that 
include informational parent meetings, application submission, and a public lottery happen between 
February and June. Students who apply after the first enrollment window has closed are placed on the 
waiting list- the additional lottery is to fairly place students on that list. Students will remain on the wait 
list until they request to be removed. 

When a Lighthouse student withdraws or transfers, Lighthouse takes the following actions: 
• Records the requisite disenrollment data and submits to the OUSD on a monthly basis, 
• Retains cumulative files until requested by new school, 
• Updates all relevant student enrollment data in Lighthouse Student Information System, and 
• Updates all relevant student transfer information in CALP ADs and or CSIS. 

4 Provide a description of the school's "areas of growth" and "strategies for improvement" regarding 
its recruitment of students, retentions of teachers, and/or suspensions/ expulsions. 

RECRUITMENT 
Lighthouse aims to serve a diverse, K - 12 student population. In the past several years, we have received 
more applications than spots we have available at the school. To obtain a diverse student population, we 
use a variety of grassroots recruiting techniques that include: 

• Recruit a diverse parent enrollment team to make presentations at their churches, in their 
neighborhoods, and at local preschools and Headstarts 
Make presentations at elementary schools for recruiting middle school students 

Areas of growth for student recruitment include recruiting more students from the neighborhood directly 
behind our new campus, to better serve the families closest to our school. In order to do so, we have 
established a solid relationship with Paradise Baptist Church. Paradise will help us disseminate 
enrollment information at the appropriate time. 

RETENTION 
It is a priority of Lighthouse to retain and develop its teachers. Lighthouse has retained 72% of teaching 
staff on average every year, over the past five school years. The greatest reason for mobility is career or 
college advancement, with teachers leaving the classroom to pursue administrative and coaching roles 
(both at Lighthouse and at other schools) and to attend school full-time in pursuit of a higher degree. 
These are pursuits Lighthouse will continue to support in developing its faculty, as the mobility may be a 
loss for the school but is overall additive for the broader educational community and reform movement. 
In maintaining a high retention rate, Lighthouse will focus on maintaining a low percentage of teachers 
leaving Lighthouse for another local school. A detailed look at each school year is listed below. 
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0 
Retention Moved Career or College Moved Contract Not 

(Out of area) Advancement (To another local Renewed 
school) (Poor Performance) 

2006-07 13 of 15 0 0 1 1 
2007-08 9 of18 4 4 0 1 
2oo8-o9 15 of 18 0 3 0 0 
2009-10 13 of 18 2 3 0 0 

SUSPENSIONS/EXPULSIONS 

Lighthouse will continue to employ proactive strategies to support the social and emotional development 
of our students. This work in turn limits the need for suspensions and expulsions within our student 
body. For a detailed description of these strategies, please see question #17 of this Performance Report. 

Curriculum & Instruction 
5 Describe how the charter school's instructional approach and educational philosophy support the 

school's mission . 

The mission of the Lighthouse Community Charter Public Schools is to prepare a diverse, K- 12 student 
population for college and a career of their choice by equipping each child with the knowledge, 
skills, and principles to be a self-motivated, lifelong learner. To be fully educated and prepared for the 
21st Century, we believe that every student must maintain a natural curiosity about the world, relentlessly 
pursue their goals, construct and communicate knowledge, display personal and social responsibility, 
work collaboratively with others, and reflect consistently on their growth as a learner. 

For each student to reach his or her fullest potential, we believe: 
• All students must be held to clearly articulated, high expectations for achievement, 
• Every student must be actively motivated to learn and actively engaged in their learning through a 

rigorous curriculum, 
• We must serve the whole child, supporting each student's academic, social and emotional 

development. 
• The school must involve families and collaborate to meet the needs of every student, and 
• Teachers must be learners, deeply involved in a reflective and collaborative environment of 

ongoing professional development that is focused on student achievement. 

We have designed an instructional program that incorporates several proven methods of instruction to 
fulfill our mission of serving the whole child. This program will serve all students - including youth with 
exceptional needs, English language learners, and students who require extra support to achieve pupil 
outcomes - through implementation of the following structures. 

High Expectations 
To prepare students for the college or career of their choice, Lighthouse believes students must develop 
their knowledge and skills in the following areas: 

• Core character traits, including respect, responsibility, compassion, collaboration, 
communication, courage, curiosity, persistence, integrity and reflection 

• The conventions of language and computations of mathematics 
• Critical reading, strategic writing, and effective communication 
• Mathematical reasoning, problem-solving and computation across all strands: Number Sense, 

Algebra and Functions, Measurement and Geometry, Statistics, and Data Analysis, and 
Probability 

• The skills of a scientist, including collecting data, designing a controlled experiment, analyzing 
data, and using formal scientific communication. 
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• The skills of a social scientist, including research and evidence, point of view, interpretation, 
connections and patterns, supposition, determining importance. 

• A deep understanding of core scientific and social studies content that will provide them with the 
cultural capital to enter and succeed in college 

• The ability to express themselves through the arts 
• The knowledge and skills necessary to improve their physical fitness and make informed choices 

about their personal wellness. 
• Technological fluency 

Lighthouse will support all students in mastering these high expectations, in order to achieve the mission 
of college and the career of their choice. To meet the needs of mixed-ability classrooms where many 
language backgrounds and ability levels will be represented and where many students are not completely 
equipped to meet these expectations independently, Lighthouse provides flexible intervention and 
supports that may include but are not limited to the following: 

• Differentiated instruction 
• In class, flexible grouping where students work in both homogenous groups by level and 

heterogeneous groups 
• Small group teacher-led intervention 
• Reading and math intervention, utilizing an RTI model 
• After school support 
• Summer and intersession intervention 
• Social and emotional intervention 

For identified core practices in setting, maintaining and monitoring High Expectations at Lighthouse, 
please see questions #8 and #9 of this Performance Report. 

Rigorous Curriculum 
Lighthouse curriculum is strategically aligned with state and national standards, linking specific content 
matter to big ideas, so that depth leads to breadth. By focusing on one area of study for an extended 
period of time, the curriculum promotes universal access to the curriculum, deep understanding of 
content matter, long-term retention of the material, and the development of higher order thinking skills. 
Indeed, research confirms that such forms of focused, project-based learning help support the diverse 
needs and multiple intelligences of all learners, thereby enhancing student interest, increasing student 
engagement, and improving student achievement. 

Another Lighthouse curricular component is the integration of fieldwork and experts. These practices 
help students relate their learning to a real experience, extend their connections within their community 
and evaluate their work against professional standards. 

The products of curriculum often serve as authentic assessments of student content knowledge and 
process skills. For example, in an art class students showcase their final work not only in a school gallery, 
but also ideally in a professional setting outside of school. Moreover, through presentations of these 
products in EXPOs, portfolios, and ILP meetings, students are motivated to take responsibility for the 
substance, form, craft, and impact of their work 

Key aspects of our core curriculum are outlined below. 

• Learning Investigations - The primary vehicle for science and social studies content is through 
the learning investigation. Learning investigations and are designed around a compelling topic, 
framed with guiding questions, and use a variety of inquiry-based approaches to develop 
students' mastery of the grade level learning targets. In addition, learning targets related to 
literacy, character development, and craftsmanship are embedded in the investigation and/or 
expedition. 
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• Literacy - We believe our primary task is to develop each and every student's ability to be an 
independent reader and writer. We use a balanced literacy approach, with instruction occurring 
both in and outside of the learning expedition. Reading and writing is infused within the learning 
investigation and across the content areas, enabling students to make meaning through 
purposeful reading connected to their investigation and write with a specific purpose, topic, and 
audience. In addition, reading and writing may be developed outside of the learning investigation. 
This reading and writing instruction enables guided reading instruction across a variety of 
reading levels, differentiated reading intervention, and the development of independent, life-long 
readers. It is our belief that this type ofliteracy instruction best enables us to meet the needs of all 
learners. 

• Numeracy - At Lighthouse, mathematics instruction provides a balance of conceptual 
understanding and mathematical fluency. Content and skills are taught not once, but spiraled so 
that students have multiple opportunities to develop, expand, and revisit key concepts. In 
addition, we believe that as mathematicians, students must be able to problem-solve and 
communicate their mathematical thinking. Math is integrated into investigations where 
appropriate (e.g. data analysis) to insure that students connect mathematics to a genuine real 
world application, but is most often taught during a specific math time. 

• Arts- At Lighthouse, we believe that the arts are essential to achieving our mission and providing 
an equitable learning experience for our students. The arts are integrated into our investigations, 
as well as taught in isolation to develop critical concepts and skills. 

• Fitness and Wellness -At Lighthouse we believe that the whole child must be developed to 
achieve our mission of college or a career of choice. Therefore, Lighthouse students are supported 
in improving their physical fitness and making informed choices about their personal wellness. 

For additional detail on the core practices of a Rigorous Curriculum at Lighthouse, please see question 
#6 of this Performance Report. 

Serving the Whole Child 
At Lighthouse, we view children and youth as "whole entities," not simply academic receptacles. We 
believe that we must support and foster a student's social, emotional, and physical health needs if they 
are to achieve our high expectations. We also believe that if we are truly going to prepare students for life 
outside of school, that they must be active citizens equipped with a moral compass, life purpose, skills for 
coping with conflict and adversity, and strategies for being healthy and well through every aspect of their 
life. 

For identified core practices in Serving the Whole Child at Lighthouse, please see question #17 of this 
Performance Report. 

Family Involvement 
Involving families is a vital and integral part of what we do. Involving families at Lighthouse is not a 
tacked-on notion or an option. It is crucial to the attainment of our mission and we view families at 
Lighthouse as partners in the education of their child. Family involvement might come naturally to some 
parents and might be difficult for others. It is often our job as educators to show and tell parents how 
they can and should get involved in the education of their child. At the heart of family involvement is 
getting to know people, building relationships, and authentically involving them. We involve families for 
several reasons: 

• Increasing Student Achievement- Family involvement can lead to increased accountability and 
achievement. Teachers who have open lines of communication with parents have a partner in 
holding students accountable to our high academic and behavioral outcomes. 

• Building Relationships - Involving families and getting to know them builds trust. This 
relationship is essential when the "going gets tough." Strong family relationships, built on trust 
and respect, ensure teachers and administrators will have the help when they need it. 
Chaperones for fieldwork, volunteers in the classroom and office, an ally- are all important needs 
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we have as teachers and educators. In addition, families and students are our clients. We need to 
know who they are so we can best serve them. Finally, 

• Supporting the Mission and Vision of the School - Parents provide input and feedback that is 
important to the school community. This input and feedback, along with family-led 
implementation, ultimately makes the school stronger. Parents who are involved at the school, 
satisfied with the education their child is receiving, who have a strong understanding and 
commitment to what we do are advocates in the wider community and are more likely to give of 
their time and money. In spite of serving a predominantly low-income population, parent 
donations average about $2o,ooo per year that helps us reach our overall fundraising goal. 

For identified core practices in supporting Family Involvement at Lighthouse, please see question #20 of 
this Performance Report. 

Teachers as Learners 
At Lighthouse we believe that having a strong Professional Learning Community is essential to our 
success in achieving our mission. Deeply rooted in research, it is our belief that we must have a 
Professional Learning Community that is: 

• Focused on Learning -academic, social, and emotional - as that is at the core of our mission. 
Each teacher in our Professional Learning Community participates in inquiry with fellow 
educators, through Literacy Team Meetings, Inquiry Group Meetings, and completion of Take 
One! for National Board Certification (our K-8 focus for 2010-11) . This inquiry brings educators 
from like grade levels or disciplines together to discuss practice, analyze data, make action plans, 
and investigate new strategies. 

• Supported by a Collaborative Culture, in which adults work together in pursuit of our mission. 
We believe the character traits we expect of our students are also the ones we should expect of 
ourselves in our Professional Learning Community. These norms are as follows: Respect, 
Responsibility, Compassion, Curiosity, Integrity, Collaboration, Communication, Courage, 
Persistence, and Reflection. 

• Goal-oriented, so that individual educators, teacher teams, and the school a whole have a clear 
understanding of the vision for the school and the incremental steps we can take together in 
meeting that vision. Each educator in our Professional Learning Community identifies specific 
SMART (Specific, Measurable, Attainable, Results-Oriented, Time-Bound) goals for the year that 
will move their practice and our school in our pursuit of the mission. These goals are then used to 
develop and individual Professional Development Plan (PDP). 

• Data-driven, providing and analyzing relevant information to inform instructional and 
institutional decisions. As a school, Lighthouse conducts Interim Assessments in Literacy and 
Math four times per year. These Interim Assessments are used to provide an external checkpoint, 
if you will, on student movement toward goals and to give teachers specific, relevant information 
on how students are doing as a whole, as small groups, and as individuals in mastering the 
learning targets. 

For identified core practices in how Lighthouse supports Teachers As Learners, please see question #15 
and #16 of this Performance Report. 
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Provide a chart outlining your school's curriculum for each subject at each grade level. 

Kindergarten 
Literacy The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading 

Reader's Workshop, Phase 2 

• Author, Genre (Fairytales), and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies (Narrative Writing, Observational/Descriptive Writing, Poetry) 

Word Study 
• M' · and shari 

Math The California Standards are ta using TERC Investigations, 2nd edition and additional 
supplementation to address the gap between the NCTM Standards upon which the 

is based and the California Standards. 
Science In-depth content investigations that are backwards designed from the California 

Standards. These include but are not limited to: 
• Movement- How Are Bodies Work 
• Weather and Seasons 

- The Life e of Plants and Animals 
In content investigations are backwards designed from the California 
Standards. These include but are not limited to: 

• Character and 
Enrichment Kindergarten students receive three enrichments: 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Art 

• Music, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Music 

• Language (either Spanish or English), to support and develop the student's home 
language. Investigations include but are not limited to: 

o Our School Community 
o Weather 
o Folktales Around the World 

Literacy The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading 

Reader's Workshop, Phase 2 

• Author (Ezra Jack Keats), Genre, and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies (Personal Narrative, Letter Writing) 

Word Study 
Mini -lessons 
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Science 

Social 
Studies 

Enrichment 

2nd Grade 
Literacy 

Math 

Science 

Social 
Studies 

Enrichment 

supplementation to address the gap between the NCTM Standards upon which the 
program is based and the California Standards. In addition, the "Penguins Investigation" 
provides an opportunity for an in-depth investigation that integrates math and science. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Toys Investigation - Forces and Motion 
• Penguin Investigation - Gathering and comparing data on attributes 

In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Produce Investigation- Food Production, Goods & Services 
1st Grade students receive three enrichments: 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Art 

• Music, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Music 

• Language (either Spanish as a first language or second language), to support and 
develop the student's home language. Investigations include but are not limited to: 

o Food and Farming 
o Cooking 
o The Ocean Ecosystem 
o Games Around the World 

The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 

Reader's Workshop, Phase 2 

• Author, Genre (Realistic Fiction, Personal Narrative, Mystery, Biography, Poetry, 
Informational Texts), and Language Structure Studies 

Writer's Workshop 
• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies (Personal Narrative, Mystery, Letter Writing) 

Word Study 
• Mini-lessons, uided ractice, inde endent ractice and sharin 

The California Standards are taught using TERC Investigations, 2nd edition and additional 
supplementation to address the gap between the NCTM Standards upon which the 

ro ram is based and the California Standards. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Creatures of the Ba -Animal and Plant Habitats, Ecos stems, and Ada tations 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Oakland Histo - Immi ration, Ma in , Communi , and Life Then and Now 
2 nd Grade students receive three enrichments: 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Art 

• Music, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Music 

• Language (either Spanish as a first language or second language), to support and 
develop the student's home language. Investigations include but are not limited to: 

o Ants 
o Introduction to Readin 
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Math 

Science 

Social 
Studies 

Enrichment 

The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 
• Whole Class Texts (4th Grade Rats, by Roald Dahl) 

Reader's Workshop, Phase 2 

• Author (Eve Bunting), Genre (Folktales, Procedural, Poetry, Non-fiction), and 
Language Structure Studies 

Writer's Workshop 
• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies (Narrative, Procedural, Letter, Script, Non-fiction) 

Word Study 
• M .. 

The California Standards are taught using TERC Investigations, 2nd edition and additional 
supplementation to address the gap between the NCTM Standards upon which the 

is based and the California Standards. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Electricity & Magnetism 
• Solar System 
• & Matter 

In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

Government Structures, Rules, and Laws 
• The Ohlone 
• Activism and Social Action 

3rd Grade students receive three enrichments: 
• Art, with projects backwards-designed to develop proficiency in California 

Standards for Kindergarten Art 
• Music, with projects backwards-designed to develop proficiency in California 

Standards for Kindergarten Music 
Language (either Spanish as a first language or second language), to support and 
develop the student's home language. Investigations include but are not limited to: 

o Reading centers 
o Folktales of Different Cultures 
o Leveled Reading Groups 

in the Amazon Rainforest 

The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
Guided Reading & Literature Discussion Groups 
Whole Class Texts (James and the Giant Peach) 

Reader's Workshop, Phase 2 

• Author (Roald Dahl), Genre (Historical Fiction, Myths and Legends), and 
Language Structure Studies 

Writer's Workshop 
• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies 
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Math 

Science 

Social 
Studies 

Word Study 
• 

The California Standards are taught using TERC Investigations, 2nd edition and 
supplementation to address the gap between the NCTM Standards upon which the 

is based and the California Standards. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Earth's Surface 
• Rocks and Minerals 

In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to: 

• Regions of California 
• California Immigration and Colonialism 
• Statehood and Industrial Power 

Enrichment 4th students receive three enrichments: 

Math 

Science 

Social 
Studies 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Art 

• Music, with projects backwards-designed to develop proficiency in California 
Standards for Kindergarten Music 

• Language (either Spanish as a first language or second language), to support and 
develop the student's home language. Investigations include but are not limited to: 

o Literature Discussion groups 
o Geography of Latin America 
o Poetry Reading, Writing and Translating 

Non-fiction ........... u.U.JlUF, 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 
• Whole Class Texts 

Reader's Workshop, Phase 2 

• Author (Jerry Spinelli), Genre, and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies 

Word Study 
• Mini-lessons 

The California Standards are taught using TERC Investigations, 2nd edition and additional 
supplementation to address the gap between the NCTM Standards upon which the 

is based and the California Standards. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to the following and are taught over the 
sthj6th grade loop (1/2 taught one year, lf2 the following year): 

• Sharks of the Bay 
• Solar System 
• Global Warming 
• Water Quality 
• Geography of the Bay 
• Waste- States of Matter 

The California Standards are taught using Teachers' Curriculum Institute's History Alive: 
America's Past. 
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Enrichment 5th Grade students receive two enrichments: 
• Art, with projects backwards-designed to develop proficiency in California 

Standards for 5th Grade Art 
• Physical Education, with projects backwards-designed to develop proficiency in 

California Standards for Grade Education and Health 

Literacy The California Standards are taught through the following framework: 

Math 

Science 

Social 
Studies 
Enrichment 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 
• Whole Class Texts 

Reader's Workshop, Phase 2 

• Author (Nancy Farmer), Genre (Science Fiction), and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies 
• Word Study 
• and 

The California Standards are taught using College Preparatory Math (CPM), Making 
Connections: Foundations for Algebra, Course 1. Additional supplementation is used to 
further build and rovide authentic contexts. 
In-depth content investigations that are backwards designed from the California 
Standards. These include but are not limited to the following and are taught over the 
sthj6th grade loop (1/2 taught one year, lf2 the following year): 

• Sharks of the Bay 
• Solar System 
• Global Warming 
• Water Quality 
• Geography of the Bay 
• Waste- States of Matter 

The California Standards are taught using Teachers' Curriculum Institute's History Alive: 
The Ancient World. 
6th Grade students receive two enrichments: 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for 6th Grade Art 

• Physical Education, with projects backwards-designed to develop proficiency in 
California Standards for 6th Grade Education and Health 

The California Standards are taught through the following framework: 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 
• Whole Class Texts (House On Mango Street, Good Masters! Sweet Ladies!, 

Catherine Called Birdy, Blood Red Horse, The Giver, Buried Onions) 
Reader's Workshop, Phase 2 

• Author (Gary Soto), Genre, and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies 
• Word Study 
• 
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Math The California Standards are taught using College Preparatory Math (CPM), Making 
Connections: Foundations for Algebra, Course 2 . Additional supplementation is used to 
further build and authentic contexts. 
In-depth content investigations that are designed from the California 
Standards. 

Reader's Workshop, Phase 1 

• Mini-lessons, guided practice, independent practice and sharing 
• Guided Reading & Literature Discussion Groups 
• Whole Class Texts (My Brother Sam Is Dead, The River Between Us, Pink & Say, 

145 St Stories) 
Reader's Workshop, Phase 2 

• Author (Walter Dean Myers), Genre, and Language Structure Studies 
Writer's Workshop 

• Mini-lessons, guided practice, independent practice and sharing 
• Genre Studies 

Word Study 
• Mini-lessons and 

Math The California Standards are taught using College Preparatory Math (CPM), Algebra 
Connections. Additional supplementation is used to further build conceptual 
understandi and authentic contexts. 

Science In-depth content investigations that are backwards designed from the California 
Standards. 
The California Standards are taught using Teachers' Curriculum Institute's History Alive: 

Studies The United States Industrialism. 
Enrichment 8th Grade students receive two enrichments: 

• Art, with projects backwards-designed to develop proficiency in California 
Standards for 8th Grade Art 

• Physical Education, with projects backwards-designed to develop proficiency in 
California Standards for 8th Grade Education and Health 

Page 17 



7 Describe the methods and strategies by which your school assures that students with disabilities are 
provided a free appropriate pub lic education in the least restrictive environment and English 
Language Learners are supported. Explain how you ensure that all students with disabi lities and 
English Language Learners in your school : 

• Have access to the general education curriculum 
• Integrate with their non-disabled peers and/ native English-speaking peers as applicab le 

Please see WASC Self Study pp.10-11, 66-71,77-79 in Appendix A and WASC Visiting Committee Report 
pp. 26-27 in Appendix B. Additional detail is included below. 

STUDENTS WITH SPECIAL NEEDS 
Lighthouse Community Charter School and Oakland Unified School District work in cooperation with all 
local education agencies (LEAs) and special education local plan areas (SELPAs) to ensure that a free and 
appropriate education is provided to all students with exceptional needs. 

Over the past five years, Lighthouse has continued to improve the quality of special education services it 
provides. Oakland Unified School District has served as Lighthouse's SELPA each year and in our first 
three years of operation, provided all special education services. In our fourth year of operation, we 
negotiated a groundbreaking arrangement with the district to provide resource services (RSP) with our 
own appropriately- credentialed staff member. Over the past five years, staffing has increased each year 
to accommodate increased caseload. In addition to providing day-to-day RS services, Lighthouse 
resource teachers, evaluate and assess students, conduct annual and triennial IEPs, coordinate services 
through the district, and work with teachers on intervention and "push-in" instruction. 

Speech therapy has been provided by the district throughout our tenure in OUSD's SELPA. 
Unfortunately, there have been months when our students have not received the speech services they 
deserve and Lighthouse leadership has had to strongly advocate on behalf of our students. 

Since Lighthouse has retained control of its RS services, we continue to pay an encroachment fee of about 
$494 per enrolled student to OUSD to total a cost of $344,000 . We are reimbursed for the cost of our RS 
staff. 

During the first years of this charter, the school intends to function as a "public school of the local 
education agency that granted the charter" for purposes of providing special education and related 
services pursuant to Education Code 47641 (b). During each school year during which the school 
operates as an arm of the district for special education purposes, the school shall pay the district an 
amount of funding per unit of average daily attendance equal to the district's direct costs of providing 
special education and related services minus the district's revenues from all special education and 
transportation and funding sources. In return, the district shall provide the school with all funding 
and/ or services reasonably necessary to ensure that all students with exceptional needs who attend the 
school are provided a free and appropriate education. 

The charter school and district shall annually and in good faith negotiate and enter into a written 
agreement to more clearly specify the desired mix of special education funding and services to be 
provided. The school shall enjoy reasonable flexibility to decide whether to receive services, funding, or 
some combination of both pursuant to Education Code 47646 (b). The school and the district shall work 
in good faith to document the specific terms of this relationship in an annual contract or memorandum of 
understanding. 

After the first year of this charter, the school shall have the right to pursue independent local education 
agency (LEAs) and/or special education local plan area (SELPA) status pursuant to Education Code 
47641 (a) and the district shall not hinder or otherwise impede the efforts ofthe school to do so. In the 
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event that the school opts not to establish independent LEA and/or SELPA status, it shall remain an arm 
of the district for special education purposes as required by the Education Code Section 47641 (b), and 
shall continue to receive funding and services pursuant to the terms of this section and an annual 
agreement. 

ENGLISH LANGUAGE LEARNERS 

As required by California law, all parents are asked to complete and sign a Home Language Survey. This 
form is part of the registration packet that is filled out when students enroll at Lighthouse. If a language 
other than English is indicated on the Home Language Survey, students will be administered the 
California English Language Development Test (CELDT) to evaluate their listening, speaking, reading, 
and writing abilities in English. Parents will receive notification of how their child's English Language 
Learning needs are being addressed by the school twice per year: at the beginning of the school year and 
again when official CELDT results are received. 

Academically, Lighthouse will meet the needs of its English Language Learners through an inclusion 
model in which all students are instructed in English by teachers who are specially trained in methods 
and strategies that promote rapid acquisition of English as well as academic knowledge in core subjects. 
Students whose home language is Spanish will receive supplemental instruction in their primary 
language (approximately 135 minutes per week) in Grades K- 4 through the Home Language program. 
In this program, students study complementary content to the core classroom and continue to develop 
their academic vocabulary and cognitive skills in their primary language. 

In addition, like all students at Lighthouse, all English Language Learners will be held to clearly 
articulated high expectations, provided access to the school's rigorous curriculum, and offered 
personalized support as needed. English Language Learners will be expected to meet school and state 
standards in all academic and non-academic areas of the instructional program. At Lighthouse, we 
believe that holding English Language Learners to such high expectations will ensure that every student 
at our school is intellectually challenged to reach his/her highest potential and given the opportunity to 
attend college. 

In order to make sure that all English Language Learners have the ability to meet these expectations, all 
teachers at Lighthouse Community Charter School will utilize pedagogical strategies that "shelter" and 
"scaffold" both content and skills in each discipline. These strategies include the front-loading of 
language for content, language development focused on academic vocabulary, and the use of inquiry­
based learning, heterogeneous cooperative grouping, culturally relevant pedagogy, and contrastive 
analysis. CLAD certification is required of all teachers, BCLAD certification for all teachers will be 
strongly encouraged. 

In regard to the testing and service requirements for English Language Learners, Lighthouse will comply 
with all applicable state and federal laws. A combination of CST and CELDT scores are used to 
determine reclassification of Lighthouse students. Students at Lighthouse are eligible for redesignation 
when they have 8 or more total points between the CELDT from the current year and CST-ELA from the 
previous spring. For each child who receives a score of 8, the classroom teacher, administrator, and any 
specialists who work with the student review that child's performance data. If they agree there is no 
compelling reason to continue classifying the student as a language learner, the child is reclassified. In 
addition, for students with a score of 7, the classroom teacher, administrator, and any specialists who 
work with the student review the child's performance data. If they agree that the student has not reached 
the criteria because of issues unrelated to language proficiency, the student may be reclassified as R-FEP. 
Additional reclassification information can be found in our charter appendix. 
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Ongoing Assessments 
8 What specific student performance achievement goals have been established for your students, 

including those specified in the charter? 

*Question is getting at what "measurable outcomes" have been established for each goal. 

As specified in its charter, Lighthouse has aimed to accomplish the following student performance 
achievement goals over the course of that charter: 

Measurable Pupil Outcomes Target 
#of students scoring at t he proficient/advanced level will #of students scoring at the proficient/advanced level will 
increase by 5% every yr. increase by 5% every yr 

Students will demonstrate 5% growth on CAT-6 achievement Students wi ll demonstrate 5% growth on CAT-6 achievement 
each yr each yr 

STAR test scores will grow each yr for more than 50% of More than 50% of students 
students 

LCCS wil l score 4 or better in the Similar Schools or Statewide 4 or better 
ranking 

90% of students wi ll meet interna lly identified growth targets 90% 
each yr in reading, writing or numeracy assessment 

75% of students wi ll test in the "Physical ly Fit Zone" in at 75% by graduation 
least 4 categories by graduation 

90% of students w ill successfu lly meet the school's passage 90% 
outcomes in K, 2nd, 4th, 6th and 8th grades 

90% of students will meet at least one Individual Learning 90% meet at least one 
Plan goal each year 

In addition, Lighthouse has set the internal, non-binding goal of reaching an 8oo Academic Performance 
Index score by 2011. 

9 How is t he school measuring progress towards achieving these goals? 

*Question is getting at "how" the school measures progress towards meeting goals. 

Please see the W ASC Self Study pages 82-91 in Appendix A and the W ASC Visiting Committee Report 
pages 20, 34-35, 36-37 in Appendix B. Additional information follows: 

Measurable Pupil Outcomes 
In respect to the specific goals outlined in our charter, the following instruments are used. 

Measurable Pupil Outcomes Target Instrument 
#of students scoring at the #of students scoring at the CST 
proficient/advanced level wi ll increase by 5% proficient/advanced level will increase by 5% 
every yr. every yr 

Students w ill demonstrate 5% growth on CAT- Students will demonstrate 5% growth on CAT- CAT-6 

6 achievement each yr 6 achievement each yr 
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0 
STAR test scores will grow each yr for more More than 50% of students STAR test scores 
than 50% of students 

LCCS will score 4 or better in the Similar 4 or better Similar schools or statewide 
Schools or Statewide ranking ranking 

90% of students will meet internally identified 90% Crew Leader Data 
growth targets each yr in reading, writing or 
nu meracy assessment 

75% of students will test in the "Physical ly Fit 75% by graduation Physical Fitness State Test 
Zone" in at least 4 categories by graduation 

90% of students will successfully meet the 90% Retention Data 
school's passage outcomes inK, 2nd, 4th, 6th 
and 8th grades 

90% of students will meet at least one 90% meet at least one Crew Leader Data 
Ind ividual Learning Plan goal each yr 

Lighthouse provides authentic, rigorous, and diverse assessment opportunities for students to 
communicate and demonstrate their proficiency levels and mastery of Learning Targets. Assessment is 
data driven, collected over time, and used formally several times throughout the year to engage teachers 
in reflection on student achievement and to inform professional development opportunities for teachers 
that may be necessary to meet the needs of all students. 

Student assessment at Lighthouse includes: 
• Ongoing, formative assessments that measure content and skill mastery against specific Learning 

Targets, 
• Formal Interim Assessments, including quarterly standards-based assessments in literacy and 

math, triannual development reading assessments, and biannual writing assessments, 
• Teacher, parent, and student assessment of ILP goal achievement, 
• Other alternative assessments such as portfolios and exhibitions of work , 
• State assessments and/or other standardized tests. 

Through data-based inquiry and guided reflection, assessment practices and outcomes at Lighthouse will 
also be used to improve the educational program at the school by: 

Identifying whole school and/or individual professional development needs 
• Identifying students in need of academic intervention 

Identifying content in need of reteaching 
• Setting whole school and/ or grade level achievement targets 

Setting individual student ILP goals 

Ongoing, Formative Assessment 
Teachers of core and non-core classes will measure student progress toward Learning Target mastery 
through teacher-created assessments on a regular and on-going basis. This on-going work (i.e. essays, 
labs, Problems of the Week, tests, reports, projects) will be assessed on a pre-determined rubric and will 
be open for revision. The level of success with content assessments will be one form of Learning Target 
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mastery evidence. 

Interim Assessments 
Lighthouse has developed internal quarterly Interim Assessments in both Language Arts and 
Mathematics to inform instruction. Interim Assessments are administered with the intent of collecting 
real time academic achievement data. This data is used to achieve two specific and unique goals: 

• Delineate content that needs to be retaught, and 
Identify specific students and groups of students that need academic intervention. 

Teachers and administrators review interim assessment data on a quarterly basis to make thoughtful, 
data driven instructional modifications throughout the school year. 

In addition, Lighthouse utilizes the Fountas and Pinnell Reading Assessment to measure students 
independent and instructional reading levels three times per year. Teachers, coaches, and administrators 
review this data to: 

• Determine grouping for guided reading and literature discussion groups 
• Place students in appropriate texts for independent reading, 
• Identify specific students pr groups of students who need increased literacy support. 

Individualized Learning Plans 
Each student at Lighthouse has an Individualized Learning Plan that articulates goals and strategies for 
academic, social, and emotional areas specific to the needs of each child. Parents, students, and teachers 
come together three times a year, once to develop the ILP and a second and third time to reflect on 
progress toward achieving the goals, in addition to setting new goals and/or developing new strategies if 
necessary. Individualized Learning Plans will serve as an occasion to reflect on the strengths and needs 
of the whole learner and to monitor the development of each student's intellectual, physical, moral and 
socio-emotional growth. 

EXPOs 
Students have multiple opportunities throughout the school year to showcase their best work. EXPOs are 
planned to occur at least twice a year when student work is displayed and presented to peers, teachers, 
families, and community members. This process adds a layer of accountability for students as they 
publicly communicate their understanding of specific content and performance standards. 

Portfolios ofWork 
Each year, students, with the aid of their teachers, maintain a compendium of work in portfolios. 
Portfolios may hold a variety of materials such as content and performance assessments, cooperative and 
individualized class work, and final projects. Portfolios serve two purposes at Lighthouse. One, they are 
utilized by teachers, students, and parents to reflect on a student's academic growth over time. Two, 
portfolios are a record of on-going work. 

State Assessments 
As mandated by Education Code 47605c(2), Lighthouse will annually administer each of the following 
assessment measures, or legal equivalent, to all students required to take each battery of tests: 

• STAR 
• California English Language Development Test (CELDT) 

Page 22 



10 How has your school performed against these goals? How have subgroups performed? 

*Question is getting at "what is the progress of students to date" towards meeting goofs. 

Measurable Pupil Outcomes 
In respect to the specific goals outlined m its charter, Lighthouse has demonstrated the following 
progress: 

Measurable Pupil Instrument Target Progress 
Outcomes 

# of st udents scoring at the CST #of students scoring at Math Literacy 
proficient/adva nced level t he proficient/advanced 2005-2006 21 24.4 
will increase by 5% every yr. level will increase by 5% 

2006-2007 28.6 23 .3 
every yr 

2007-2008 44.7 36.7 

2008-2009 47.5 47.5 

2009-2010 55 .2 48.9 

Students will demonstrate CAT-6 Students will demonstrate N/A 
5% growth on CAT-6 5% growth on CAT-6 
achievement ea ch yr achi evement each yr 

STAR test scores will grow STAR test More than 50% of Math Literacy 
each yr for more than 50% scores students 2005-2006 21 24.4 
of students 

2006-2007 28.6 23 .3 

2007-2008 44.7 36.7 

2008-2009 47 .5 47.5 

2009-2010 55.2 48.9 

LCCS wil l score 4 or better in Similar 4 or better Simi lar 
t he Similar Schools or schoo ls or Schools Statewide 
Statewide ranking statewide 2005-2006 3 2 

ra nking 2006-2007 6 2 

2007-2008 5 2 

2008-2009 10 5 

2009-2010 9 4 

90% of students wil l meet Crew Lea der 90% Refl ected in data on meeting passage outcomes, 
internally identif ied growt h Data as ILP goals support mastery of grade level 
targets each yr in reading, objectives 
writing or numeracy 
assessment 
75% of students wil l test in Physical 75% by graduation 4 of6 
the "Physical ly Fit Zone" in Fitn ess State 2007-2008 78.4 
at least 4 categories by Test 

2008-2009 67.9 
graduat ion 

2009-2010 51 

90% of students will Retention 90% K 2"d 4 th 6th 8 th Avg 

successfully meet t he Data 100 98 100 96 74 94 
school's passage outcom es 

2008-09 

in K, 2nd, 4th, 6th and 8th 2009-10 100 93 100 91 85 93 

grades 

90% of students will meet at Crew Leader 90% meet at least on e Ref lected in data on meeting passage outcom es, 
least one Individual Data as ILP goals support mastery of grade level 
Learning Plan goal each yr objectives 
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STAR Test 
Over the course of the last charter Lighthouse has steadily increased its Academic Performance Index 
(API) , this growth has averaged 27 points per year rising from 664 (2005-06 Baseline) to 773. 

K-8 API Score 
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0 

2006 Basell e 2007 2008 2009 2010 

This API growth has been driven by steady increases in the number of students who are basic, proficient 
and advanced on the STAR assessments and a concurrent steady decrease in the number of students who 
are below basic and far below basic. 
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Over the past five years, 
Lighthouse has consistently 
increased the percentage of 
students who are proficient 
or advances in literacy, from 
24% t049%. 

Lighthouse has decreased 
the number of students who 
are far below basic and 
below basic, from 34% to 
19%. 

81% of students are basic, 
proficient or advanced in 
literacy. 

In terms of Annual Yearly 
Progress, Lighthouse has on 
average increased the 
percentage of students who 
are proficient or advanced by 
6% each year. 



Mathematics 
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Over the past five years, 
Lighthouse has consistently 
increased the percentage of 
students who are proficient 
or advances in math, from 
21% toss%. 

Lighthouse has decreased 
the number of students who 
are far below basic and 
below basic, from 48% to 
18%. 

82% of students are basic, 
proficient or advanced in 
literacy. 

In terms of Annual Yearly 
Progress, Lighthouse has 
increased the percentage of 
students who are proficient 
or advanced on average by 
8% each year. 



Sub Groups - Literacy 

Literacy Growth Over Time - 0/o Pr.ofident or Advanced 

60 T---------------------------------------------------------------------~ 

Over the past five years, Lighthouse has made significant gains across the school and all subgroups. The 
percent of students who were proficient or advanced has nearly doubled overall and in several subgroups. 
Over the next two years, Lighthouse continued to make incremental growth across the school and most 
subgroups. Specific points of note: 

• Our students from low-income families have been within 3% of the overall student population 
each year in terms of proficiency 

• Our Latino students have been within 4% ofthe overall student population each year in terms of 
proficiency 

• Our English Language Learners had dramatic gains in 2007-08 and again in 2008-09, yet 
experienced a significant drop in 2009- 10. 

• There was a gap between our African American students levels of proficiency and their peers in 
the years that their subgroup was statistically significant, however there was significant growth in 
closing that gap. Nevertheless, the achievement gap between African-American students and their 
peers is a pattern that Lighthouse is continuously examining and working to remediate, 
regardless of sub-group size. 
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Sub Groups - Math 

Math Growth Over Time- 0/o Proficient or Advanced 
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Over the past five years, Lighthouse has consistently increased the percentage of students who are 
proficient or advanced in math overall and across all significant subgroups. Over so% of all students and 
students in each significant subgroup are now proficient or advanced in math. Specific points of note: 

• Our students from low-income families have been within 3% of the overall student population 
each year in terms of proficiency (sometimes higher, sometime lower) 
Our English Language Learners made dramatic gains in 2007-08, eliminating a previous 
achievement gap between them and their peers. There was a slight slide in 2009-10. 

• Our Latino students made dramatic gains in 2006-07 and again in 2007-08. That number has 
continued to rise. 

• There was a gap between or African American students levels of proficiency and their peers in the 
years that their subgroup was statistically significant. The drop in 2008-09 was largely due to an 
influx of new students who were not proficient on the Algebra test (10 of 12 students were not 
proficient, all were new to Lighthouse in 7th or 8th grade; 2 of 12 students had been with 
Lighthouse since 6th grade, receiving two years of pre-Algebra). In 2009-10 modest gains were 
made. Of the 43 students tested, 17 were new to Lighthouse. Of the 26 who had been at 
Lighthouse more than one year, 40% were proficient or advanced. Of the 17 new to Lighthouse, 2 
were proficient or advanced. This speaks to the challenge Lighthouse needs to address in 
remediating gaps for students new to the school. Regardless of years at Lighthouse or population 
size, there is an achievement gap between African-American students and their peers that 
Lighthouse is continuously examining and working to remediate, regardless of sub-group size. 
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11 How is the school using data from these assessments to make programmatic decisions? How are 
teachers using assessment information to modify instruction? 

The collection, analysis and application of assessment data are a core practice at Lighthouse Community 
Charter School. All teachers receive professional development that supports their ability to understand 
and analyze data during Professional Development Institutes, Wednesday Professional Development, 
and Inquiry Groups (see question #15 for further detail) . 

Individual Instructional Improvement 
Data is critical in supporting individual teacher instructional growth. This happens through the strategic 
use of whole staff professional development, inquiry group meetings, and data conferences. Teacher 
teams, Instructional Coaches, and Directors of Elementary or Secondary Programs collaboratively 
analyze the data to achieve two specific goals: 

Identify the specific content that needs to be retaught and to whom. Once the specific content is 
identified, the teacher and the Director then discuss the optimal instructional strategies, mini­
lessons, and formative assessment tools that will effectively address the specific content to be 
retaught. 
Identify students who are not making optimal academic specific, prioritizing students who are 
providing effort and not producing expected results. Once students have been identified, the 
teacher and the Director develop an intervention plan for each student to be implemented as soon 
as possible. 

This process repeats itself throughout the year and across several data inputs (interim assessments, 
STAR results, CELDT results, etc) . The process consistently focuses upon what needs to be retaught and 
who needs intervention. Intervention may be targeted at individual students, small groups of students, 
subgroups of students, or the whole student body. 

Programmatic Modifications 
Lighthouse also analyzes data to measure the efficacy of different core programs. Examples of 
programmatic modifications based on assessment data include but are not limited to: 

2007-08 Adoption of Comprehensive Literacy Model, which drove dramatic gains in literacy 
achievement in its first two years of implementation 
2007-08 and 2008-og Adoption ofTERC Investigations for Math, which has driven consistent 
increases in math 
2007-08 Initial GLAD Training of all K-6 core teachers and subsequent training of new teachers 
and 7-12 core teachers in each year since; K-6 Leadership Team attendance at ELAchieve 
Institute; Formation of K-12 ELD Working Group 
2009-10 Development of Science Guided Reading block in 5th and 6th grade Science classrooms, 
raising percent proficient and advanced in science from 17% to 45% in it's first year 
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12 Describe how your education program diagnoses and addresses the needs of the following 
students: English Language Learners, st udents with disabilities, gifted students, and students in 
need of remediation. 

Please see the WASC Self Study pages 10-11, 66-71, 77-79 in Appendix A and the WASC Visiting 
Committee Report pages 26-27 in Appendix B. Additional information follows: 

Serving English Language Learners and Students with Special Needs 
For information on how Lighthouse diagnosis and address the needs of English Language Learners and 
Students with Special Needs, please see question #7 of this performance report. 

Serving Students Who Are Academically Low Achieving 
Academically low-achieving students are identified through teacher recommendation, learning target 
percentages, internal and external test scores, and/or other assessment measures. Similar to the ways in 
which it meets the needs of English language learners (see question #7), Lighthouse serves its 
academically low achieving students by demanding that every student put forth his/her best effort in 
school while constantly working to meet his/her individual academic, and socio-emotional needs. 

In addition, Student Study Teams are used as needed at when further intervention and/or support 
strategies are needed for academically low achieving students. Specific interventions may include, but 
are not limited to: 

• Differentiated instruction 
• In class, flexible grouping where students work in both homogenous groups by level and 

heterogeneous groups 
• Targeted student to student tutoring 
• Small group teacher-led intervention 
• Targeted reading and math intervention, for new students who are significantly low skilled and 

students who require Tier 2 supports to achieve grade level proficiency 
• After school support 
• Summer and intersession intervention 
• Social and emotional intervention 

Serving Students Who Are Academically High Achieving 
Academically high-achieving students will be identified through teacher recommendation, grade reports, 
test scores, and/or other assessment measures. As with all of our students, Lighthouse maintains high 
academic expectations for high achieving youth. These students are pushed to meet and exceed content 
and performance standards by setting appropriate goals for themselves in triennial Individual Learning 
Plan meetings as well as through differentiated instruction in classrooms, extra assignments outside of 
school, and after school clubs and/or tutoring with qualified staff. In addition, core academic courses in 
grades 5-8 include articulated "challenge" or "exceeds" coursework accessible to all high achieving 
students. 

Page 30 



13 Regarding its curriculum, instruction, interventions, assessments and/or attainment of its stated 
goals, provide a description of the school's "areas of growth" and "strategies for improvement." 

A comprehensive six-year plan has been developed as a part of our most recent six year WASC 
accreditation in the spring of 2009. The plan has been submitted to and approved by the Lighthouse 
Board of Directors as our Single Plan for Student Achievement. The plan has been submitted to and 
accepted by the Office of Charter Schools. Please see the WASC Self Study pages 103-137 in Appendix A 
and the WASC Visiting Committee Report pages 44-45 in Appendix B. 
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What is the mission of your charter school for the renewal period {2011-2016)? 

The mission of Lighthouse Community Charter School for the renewal period (2011-2016) will continue 
to be to prepare a diverse K- 12 student population for college or a career of their choice by equipping 
each child with the knowledge, skills, and principles to be a self-motivated, lifelong learner. In order to 
achieve our mission, Lighthouse Community Charter School will continue its focus on the following five 
priorities in its school design: 

• High Expectations 
• A Rigorous Curriculum 
• Serving the Whole Child 
• Family Involvement 
• Professional Learning Community 

It is through these five tenets that we believe we will be best able to achieve our mission. They are the 
vision that guides us in our work. To further clarify our vision, we have established Core Practices in each 
area of our vision. Establishing core practices creates a cohesive K-12learning experience for Lighthouse 
students and we know that this will make us more likely to achieve our mission with each and every 
Lighthouse student. Furthermore, it promotes the development of our professional learning community 
by: 

• Defining a shared language 
• Engaging in shared practices 
• Deepening our understanding of a specific set of practices 
• Developing internal expertise and creating more opportunities for teachers to support fellow 

teachers 
• Providing a meaningful context for peer observation and collaboration around shared practices 

Under each tenet, we have identified core practices that we as a school are committed to as part of our 
vision. These core practices are discussed vvithin the following questions of the Performance Report. 

• High Expectations- Questions #8 and #9 
• A Rigorous Curricul urn - Question # 6 
• Serving the Whole Child- Question #17 
• Family Involvement- Question #20 
• Professional Learning Community- Questions #15 and #16 

Professional Culture 
15 List the professional development opportunities you provide to teachers and administrators. 

• How are professional development activities selected? 
• How are they evaluated? 

Please see the WASC Self Study pages 18,53-56 in Appendix A and the WASC Visiting Committee 
Report pages 20-21 in Appendix B. Additional detail is included below. 

We believe that schools are only as strong as their teaching faculty. One of our core goals at the 
Lighthouse is to work towards an increased professionalization of teaching by establishing a culture of 
professional development. The core of Lighthouse professional development occurs across the following 
venues: 
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Common Planning Time 
Weekly Inquiry groups 
Loop Level Meetings (K-4) & Grade Level Meetings Cs-8) 
Wednesday Professional Development 
Professional Development Institutes 
Instructional Coaching & Model Classrooms 
Mentoring 
Outside Professional Development, as appropriate 

As in our classroom instruction, we use a data-driven process for determining the focus of our 
professional development. A mix of classroom observation, student assessment data, and discussion with 
teacher leaders informs the selection of the focus each year. Exit tickets and surveys are used to gauge 
success of the activities and inform future planning. 

Common Planning Time 
All teachers have common planning time at least twice per week with their grade level and/or content 
area teaching partner. 

Weeldy In quiry Groups 
Teachers meet weekly to engage in inquiry around either their literacy or math instruction (e.g. Literacy 
Team Meetings inK, 1-2, 3-4, and s -8 Humanities and Math Inquiry Group in s-8 Math) . In these 
groups, teachers investigate which instructional practices yield the highest quality student work and best 
accelerate student achievement. The goal is to continuously improve instructional practices that in turn 
yield increased academic outcomes. Groups are charged with the following work throughout the school 
year: 

Looking at student work with the primary intent of identifying which practices are yielding the 
highest academic value, 
Reviewing, discussing and analyzing assessment data to identify trends and to make instructional 
adjustments, 
Scheduling, purposing, facilitating, and debriefing peer observations and observations of model 
classrooms, 
Consistently aligning curriculum vertically across grade levels, 
Planning cross grade level assessments (e .g. writing prompts, Problems of the Week) to assess 
student skills that span grade levels, and 
Codifying curriculum at the end of the year to reflect any and all adjustments made throughout 
the school year. 

Wednesday Professional Development 
Each Wednesday, students are released early and teachers stay late to work together on a common 
professional development experience. The focus of this work adjusts each year to meet the needs we are 
seeing in our school community. Areas of focus over the term of this charter have included: 

2006-07 - Data-driven Instruction, improving our data gathering process to inform instruction 
2007-08 - Literacy, implementing a common framework across all classrooms utilizing the 
Comprehensive Literacy Model (k-6) and Strategic Literacy Initiative (7-8) 
2008-09 - Literacy & Equity, continued implementation of a common framework across all 
classrooms utilizing the Comprehensive Literacy Model (k-6) and Strategic Literacy Initiative (7-
8) and beginning to examine the achievement gap between our African American students and 
their peers. 
2009-10 - Equity, to examine and address the needs of our African American students and our 
resistant learners (resistant defined as not responsive to the strategies we have employed to date) 

• 2010-11- Professional practice, utilizing completion of Take One! of National Board Certification 
as a vehicle for examining the planning, teaching, assessing, and reflecting cycle 

In addition, Wednesday Professional Development time is used for Reading Assessment analysis, Writing 
Assessment collaborative scoring and analysis, Loop Level Team Meetings, and Grade Level Team 
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Meetings. 

Loop Level Team Meetings (K-4) and Grade Level Team Meetings (5-8) 
Loop and Grade Level Team Meetings support the development of a strong staff and student culture 
through the following key functions: 

• Norming student expectations to create a college-going culture (Routines and procedures, 
behavior expectations, conflict resolution, and academic expectations 

• Supporting communication between staff and directors (Gathering input on key initiatives, 
gathering input on areas of concern, communicating key work and decisions being made by 
Directors and Board) 

• Facilitating a positive staff culture (Monitoring areas of strength and need within staff, working 
collaboratively with staff and Directors to celebrate strengths and address needs) 

• Additional areas, as collectively identified in the Loop Leader Meetings. 
In addition, the s-8 Grade Level Teams (which meet more frequently than Loop Level Teams) exist as a 
tool to ensure that students are known well and are immersed in a consistent and supportive culture. 
Grade Level Teams are composed of all teachers who serve as Crew leaders for students in each specific 
grade. Grade Level Teams are charged with the following work throughout the school year: 

Planning, scheduling, and implementing a similar Crew experience across grade level, 
Having consistent and purposeful kid-talk focused upon improving individual student outcomes, 
Planning, scheduling, and implementing whole grade Community Meetings on a consistent 
interval, and 
Scheduling extended periods of kid-talk to prepare for ILPs. 

Quarterly Professional Development Institutes 
During these pupil-free weeks, teachers collaborate to refine curriculum, create assessments, and explore 
topics of inquiry derived from student achievement data. A typical Professional Development Institute 
includes the following components: 

• State of the School, a time to come together as a K-12 (LCCS and it's sister school LCCHS) to 
evaluate our work to date and how we are moving forward in achieving our mission. 

• Interim Assessment Data Analysis, including reflection, forward planning, and a data meeting 
with Director. 

• Shared Professional Development aligned to the focus of the Wednesday professional 
development sessions. 

• Curriculum Documentation, to ensure we are documenting our instructional practice and 
institutional knowledge 

• Quarterly Planning, including identification of weekly learning targets by subject 
In additional, topical sessions such as emergency training, understanding your retirement benefits, or a 
grant writing workshop may be included. 

Instructional Coaching & Model Classrooms 
Lighthouse employs two full-time Instructional Coaches, at the K-4 and s-8levels, and has three model 
classrooms, at the K-2, 3-4, and s-8levels. The Instructional Coaches work with all teachers in two-week 
cycles, to support them in an area of their literacy instruction. This support may include modeling, 
resource and research provision, observation of model classrooms, collaborative planning, observation of 
own practice, and debriefing. Concurrent to this work, the Instructional Coach works intensively with 
each of the Model Classroom teachers. In these classrooms, full implementation of the literacy model is 
functioning at a high level. All teachers are able to visit and observe these classrooms, as well as meet 
with these teachers, to address particular components of the model or challenges in their 
implementation. 

Mento ring 
All teachers new to Lighthouse receive a Mentor Teacher. This structure provides ongoing professional 
development for the Mentee, as well as a leadership opportunity for the Mentor supporting their own 
professional development. Mentors work with new-to-Lighthouse teachers to support them in specific 
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Lighthouse practices, including but not limited to, Backwards Planning, teaching the Guiding Principles, 
Interim Assessments, Portfolios, Individual Learning Plans and Meetings, and Progress Reports and 
Report Cards. 

Outside Professional Development 
Lighthouse sets aside funds each year to leverage outside professional development opportunities that 
are aligned to the current areas of need. These have included but are not limited to: 

Comprehensive Literacy Model training (K-6 teachers, coach and director) 
Strategic Literacy Initiative training (7-8 humanities teachers and coach) 
College Preparatory Mathematics (6-8 math teachers) 
Facing History, Facing Ourselves (7-8 humanities teachers) 
Marilyn Burns, About Teaching Mathematics (select K-6 math teachers and director) 
Teacher's College Reading and Writing Workshop training (select K-4 teachers) 
Coaching for Educational Equity (Literacy Coaches) 
EL Achieve training (K-6 Leadership Team) 
Sierra Institute on Global Warming Cs/6 science teacher) 
MOCHA Art for Educators (K-6 art teachers, select K-4 teachers) 

16 Describe how the school is training administrators and teachers to understand and use assessment 
data. 

The collection, analysis and application of assessment data are a core practice at Lighthouse Community 
Charter School. All teachers receive professional development that supports their ability to understand 
and analyze data during Professional Development Institutes, Wednesday Professional Development, 
and Inquiry Groups (see question #15 for further detail) . In addition, the Director of Elementary 
Programs has participated in intensive professional development in this area through New Leaders for 
New Schools, including a one-year pilot and Data Inquiry Group with two additional charters and six 
OUSD schools. Both the Directors of Elementary and Secondary Programs have worked with and 
received training on the analysis and use of assessment data through their partnership with the Effective 
Practice Incentive Community, a national consortium funded by the Federal Government and facilitated 
by New Leaders for New Schools. 

Data is currently collected, analyzed, applied for the following purposes: 
Educate and inform the entire Lighthouse community 
Inform and update Lighthouse Public Schools Board 
Individual Instructional Improvement 
Collaborative Inquiry Into Instructional Growth 
Programmatic Modifications 

The following paragraphs articulate how each of these purposes is achieved at Lighthouse. 

Educate and inform the entire Lighthouse community 
Each year the entire school community (including parents) participates in a state of the school meeting. 
This meeting focuses upon: 

Whole school achievement data from prior academic year, 
Individual grade level and content are achievement data from prior academic year, 
Financial standing, and 
Attendance rates. 

The state of the school serves as an educational platform, educating community members of the different 
types of tests, their individual purpose, and how proficiency is measured. The state of the school also 
exists to connect institutional decisions to specific data; thereby being transparent has how data informs 
decision-making. 
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Inform and update Lighthouse Public Schools Board 
The Lighthouse Community Charter Public Schools Board uses assessment data in two distinct ways. 
The first manner is an academic achievement presentation at the Fall board meeting. This presentation 
presents academic progress from the previous academic school year using standardized testing data. The 
presentation is also used as an educational opportunity to update all board members on the myriad data 
related policies (e.g. API) and to clearly identify Lighthouse's current standing in relation to each policy. 

More frequent data updates happen via the sharing of Interim Assessment data. Lighthouse uses a 
quarterly Interim Assessment system to measure student progress toward meeting specific Learning 
Targets in both Language Arts and Mathematics. All students in grades K-8 take the Interim 
Assessments on the same quarterly schedule. The data is collected and analyzed by teachers and the 
Directors of Elementary and Secondary Programs. This data is inputted into an academic dashboard that 
details the quarterly progress of each grade level, on each test, throughout the school year. The data is 
initially shared with the Academic Accountability Committee and subsequently shared with the entire 
school board. This data provides the board and committee opportunities to probe into what 
programmatic adjustments are being made to influence targeted academic growth. 

Individual Instructional Improvement 
Interim Assessment data is critical in supporting individual teacher instructional growth. This happens 
through the strategic use of data conferences. The data conferences are initiated after the Interim 
Assessments have been administered, assessed, and shared with teachers. Teacher teams, Instructional 
Coaches, and Directors of Elementary or Secondary Programs then collaboratively analyze the data to 
achieve two specific goals: 

Identify the specific content that needs to be retaught and to whom. Once the specific content is 
identified, the teacher and the Director then discuss the optimal instructional strategies, mini­
lessons, and formative assessment tools that will effectively address the specific content to be 
retaught. 
Identify students who are not making optimal academic specific, prioritizing students who are 
providing effort and not producing expected results. Once students have been identified, the 
teacher and the Director develop an intervention plan for each student to be implemented as soon 
as possible. 

The data conference process repeats itself each quarter. Each conference focuses upon what needs to be 
retaught and who needs intervention. 

Collaborative Inquiry Into Instructional Growth 
Lighthouse uses actual student work as an important data point to improve instructional practices to 
maximize student achievement. As part of our professional development structures, teachers meet 
weekly in Literacy Team Meetings (K, 1-2, 304, s-8 Humanities teachers) or Math Inquiry Groups (s-8 
Math teachers). A core focus of their practice is the collection and analysis of student work Please see 
question #15 for additional information on this structure. 

Programmatic Modifications 
Lighthouse also collects data to measure the efficacy of different core programs (e.g. Professional 
Development, Instructional Coaching, ILPs) through the use of surveys. The surveys are administered to 
different constituencies (students, teachers, and/or staff). The data is collected and analyzed by the 
school Directors and then shared with the appropriate groups. Action plans are developed and shared, 
then the plan is used as an accountability tool for implementation. The survey data is collected again 
during the academic year to measure if the action plans were effective. 

School Climate and Culture 
17 Provide a description of: 

• The steps the school takes to be aware of and responsive to the needs and concerns of At-
risk students. {These are students who are at risk of not being successful in school and 
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STEPS 

ultimately failing or dropping out. They are behind in basic skills, or they are frequently 
absent, or they have been suspended, or they have become pregnant, or they have been 
adjudicated as delinquent.) 

• The services that are offered by the school and the services that are provided by outside 
providers to meet the unique needs of At-risk students. 

At Lighthouse, the following structures are in place to ensure the school is aware of and responsive to the 
needs and concerns of all students and in particular At-risk students. 

• Family Involvement - We view students within the context of families and work to involve 
their families in many ways. Teachers are in regular contact with families through notes, phone 
calls, and conversations. In addition, school structures such as ILP meetings and EXPOs ensure 
that all families are involved in their children's education. · 

• Character Development - We support the emotional and social growth of students through 
the teaching of the Lighthouse Guiding Principles and conflict resolution skills. These Guiding 
Principles are Respect, Responsibility, Compassion, Curiosity, Integrity, Collaboration, 
Communication, Courage, Persistence, and Reflection. These principles and skills are developed 
during specific parts of the school day (K-4 Morning Meeting & Closing Circle; 5-12 in Crew) as 
well as embedded into curriculum and the daily facilitation of the classroom and school 
community. Building a strong school culture is critical as it allows students to feel physically and 
emotionally safe at school and that allows all students to reach our high expectations. 

• Small Class Size - A low student to teacher ratio promotes strong interpersonal and 
instructional relationships between students and staff. By knowing students well as both learners 
and individuals, teachers strengthen the community fabric of the school. In addition they are 
empowered to employ more personalized and strategically directed teaching strategies to better 
meet student needs. Indeed, when teachers know student backgrounds, strengths, and challenges 
well and when students feel a "part of a community," student achievement rises. Class sizes are as 
follows: K -3rct Grades, 22 students; 4th Grade, 24 students; 5th- 6th grades, 28 students; ih - 8th 

grades, 23 students. 
• Crew- In 5 th - 8 th grades, Crew (commonly known as advisory) exists to ensure that each 

Lighthouse student continues to have a strong relationship with at least one caring adult at the 
school as they transition out of the self-contained classroom. The crew leader is charged with 
coaching students in setting SMART goals, developing effective strategies to achieve designated 
goals, as well as maintaining consistent communication with families. These goals are revisited at 
least three times each year at Individual Learning Plan (ILP) meetings (see below). Crew size is 17 
- 19 students. 

• Individual Learning Plans - Every student at Lighthouse has an Individualized Learning Plan 
(ILP) that is collaboratively created with the child, his or her family members, advocates, 
teachers, and where appropriate, administrators. ILPs detail a student's academic, as well as 
social, emotional, and physical strengths and challenges and detail strategies to improve a 
student's ability to succeed in school. Teachers refer to the ILPs on a consistent basis throughout 
the school year to assess a student's progress toward his or her goals. The ILP is also used as a 
tool to discuss progress with parents. 

• Student Study Teams (SSTs) - When further intervention and/or support strategies are 
needed, a Student Study Team is formed. This team includes the teacher, student, and family 
member and may also include the Director, Dean of Students, Resource Specialist, Speech 
Therapist, Literacy Interventionist, Counselor, or other specialist from within or outside of 
Lighthouse. The team determines the Tier 1 and Tier 2 interventions necessary to support the 
student's academic, social and emotional development. Tier 1 focuses on modifications and 
accommodations that can be made in the classroom and at home. Tier 2 focuses on additional, 
out-of-classroom supports, which may include but are not limited to after school tutoring, reading 
intervention, summer school attendance, counseling services, and mentoring. The SST monitors 
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the effectiveness of these supports and add or subtract supports as needed. In some cases this 
results in a recommendation for Tier 3 intervention, which could include a Special Education 
assessment or referral for evaluation by Alameda County Mental Health Services. 

SERVICES 
Utilizing a Response to Intervention (RTI) model, a variety of support services are provided by the school 
and outside providers to support the specific needs of each At-risk student. Each year Lighthouse 
continues to implement previously used intervention strategies while also developing new strategies that 
meet the needs of that year. We utilize data-driven staffing of academic support positions to target 
specific subgroups of At-risk students. 

Support services include but are not limited to the following: 
• Crew - Please see above. 
• Differentiated Instruction- Utilized within the core classrooms, providing targeted support 

through small group and individual instruction 
• Reading Intervention- Lighthouse currently employees two full-time literacy specialists. The 

specialists work across settings, based on the needs of the students- teacher coaching, whole 
class instruction/modeling, small group push-in and pull-out, and individual student push-in or 
pull-out. 

• Intersession - Students at most risk of retention are provided with small group support during 
intersessions following each quarter. During this time, they receive targeted support to close gaps 
in understanding and complete work products that demonstrate mastery of key learnings. 

• Summer School - Students who are significantly below grade level in reading, math, or both 
are provided with an intensive four week summer school program. During this program, students 
receive targeted small group intervention in reading and math. 

• Counseling- We work deliberately with students who are most in need of extra support in the 
areas of social and emotional health. Lighthouse currently employees 2 full -time counselors and 5 
counseling interns to support the social and emotional needs of its students. The counseling staff 
works across settings, based on the needs of the students - whole class, small groups, individual 
students, and families. 

• Family Support Services- For several of our At-risk students, Lighthouse works in 
conjunction with outside agencies to provide a consistent home environment and mentoring 
services. The agencies include but are not limited to Kinship and Family Paths. 

• Fitness & Wellness - We support the physical health and growth of students through sports, 
physical and health education, and a healthy breakfast and lunch program. In addition, our after 
school program fosters physical health, as well as teamwork and character building. 
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18 Provide information on other educational activities your school provides students (i.e. : after-school 
programs, summer school). Explain t he purpose behind the activities and the outcomes measured. 

Please see WASC Self Study pages 99-101 in Appendix A. Additional material is provided in the 
following table: 

Activity Purpose Outcomes Measured 
(for students who attend) 

After School Program Provide students more time in a Homework completion; ILP Goal 
safe place to complete Attainment 
homework, get small group 
academic support, gain access to 
enrichment such as gardening, 
sports leagues, yearbook, arts 
and music programs, etc. 

Intersession Academic Support Students at most risk for Homework completion; ILP Goal 
retention get more time on task, Attainment; Portfolio and 
more individualized support Passage Completion 

Summer School Program Provide small group intervention Student guided reading level; 
in math and literacy to support Portfolio and Passage completion 
students in accelerating 
movement toward grade level 
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19 Describe the school 's approach to student discipline. Provide an example of a policy/procedure that 
exemplifies the approach. 

APPROACH 
The aim of student discipline at Lighthouse is to maintain a strong sense of culture and crew amongst 
students and teachers. At the heart of student discipline and culture setting at Lighthouse are the 
guiding principles of RESPECT, RESPONSIBILITY, AND COMPASSION. These are character traits that 
are required for achievement of our mission and success beyond our school walls, in college, and beyond. 

POLICIES AND PROCEDURES 
Common Behavior Expectations 
At Lighthouse, all grades will share some common language around behavior expectations. This serves 
several purposes. Lighthouse students come in contact with several teachers per day and common 
language allows all adults and students to understand what is expected of them during each part of the 
day. Of course, teachers can work with their classes to create class specific norms that include the 
expectations below. Also, depending on the age of the student, teachers will want to spend the first days 
and weeks of school exploring the meaning of each of our school wide norms. Teachers, support staff, 
and administrators are expected to use this language. The common behavior expectations for all classes 
and interactions at Lighthouse are: 

• Be Respectful 
• Be Responsible 
• Be Kind and Compassionate 

Common Behavior Modification Practices 
We know that there will be students who test the boundaries of these principles and who defy the rules 
and norms set forth. We believe that these opportunities allow for "teachable moments" for students. 
We aim to not judge the child or youth, but rather to modify the behavior they are exhibiting. In all of 
our classrooms, we expect to see the following behavior modification techniques: 

• Adults will name the behavior that does not fit within the community's norms 
• Adults will give students a warning and time to correct their behavior 
• Students will have time, when necessary, to reflect independently upon their behavior. In K-5, 

this takes the form of a "time out" and in 6-12 as a "refocus." 
• Adults will give students one-on-one attention when necessary, to support them in re-entry to the 

classroom. 

The Use of Consequences 
We know that at times students will continue to violate behavior expectations, despite the use of our 
common behavior modification practices. At this point, teachers may choose to use consequences for 
students' negative actions within the following parameters: 

• Consequences must be logical, predictable, and consistent. Examples include the warnings and 
time-outs mentioned earlier, as well as loss of playtime or phone calls home. 

• Consequences, whenever possible, are logical and linked to the action. For example, a student 
who tags in the bathroom will clean up their tagging and spend an afternoon or more working 
with the janitorial staff to clean the building. 

• Consequences should be administered by the classroom teacher to the greatest extent possible, as 
handing over the power to administrators can sometimes undermine the teacher's relationship 
with the student. 

Should a child's behavior reach one of the following points, an office referral should be written and the 
child should be sent to the office (with a buddy) or a call should be made to the front office for pick-up: 

• When the students actions cause great danger to the physical and/or emotional well-being of 
other students 
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• When multiple attempts at behavior modification have been made, without result 
• When the actions of the one student is greatly inhibiting the learning of the other students 

Administrators will support teachers who refer students to the office and teachers may make notes and 
requests on the referral form. However, once a child has been sent to the office it will ultimately be the 
administrator's decision regarding course of action and additional consequences (i.e. being sent home, 
conferring with parents, etc.). 

Involving Families in Student Discipline 
We believe that when a student consistently violates the classroom or community norms, their parents or 
caregivers should be informed and conferenced with. Families can be our allies in this area. As often as 
possible, lines of communication should be opened with families by the teacher, crew leader, or 
administrator before a student discipline problem arises. 

Consequence Ladder 
Students and families are informed of the general school consequence ladder during the mandatory new 
student orientation and through the Student and Family Handbook. The ladder is as follows : 

Office Referral 
Phone call home by referring teacher 

• A logical consequence 
• Conversation with an administrator 

Behavioral Student Study Team 
Activated after the accrual of the first three referrals 
Parent conference with administrator 
Initial behavior plan developed by team 

Suspension 
Activated after the accrual of the first four referrals 
Parent conference with administrator 
Loss of privileges (e.g. Recess, College-Ready Friday) and/or Community Service 

Conditional Enrollment 
Activated after the accrual of two suspensions, eight referrals, or commitment of a suspendable 
offense (i.e. fighting) . 

• Parents, administrators, and student develop explicit expectations that the student must abide by to 
become a productive member of the Lighthouse community. 

Expulsion Hearing with the LCCS Board 
Activated after the accrual of four suspensions, sixteen referrals, or commitment of an expellable 
offense (i.e. distribution of drugs on campus). 

• Lighthouse Community Charter Public Schools board will review student violations to determine if 
you should remain enrolled or be expelled. 
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20 How does the charter school collaborate with parents to encourage active participation in their 
student's education? 

At Lighthouse, we regularly collaborate with families to encourage active participation in their child's 
education. To support this collaboration, we provide multiple methods and entry points for involvement 
to support the diverse needs of our diverse families. There are six mandatory events and several optional 
opportunities to support collaboration. 

Mandatory Collaboration 
Lighthouse has established the following mandatory events to ensure that all families are involved and 
supported in understanding the school life of their child: 

• Individualized Learning Plan meetings. Three times per year (October, February, and June), 
parents and students are required to attend ILP meetings to discuss their child's progress 
academically, socially and emotionally. The student, family and teacher collaboratively develop 
individual goals. 

• EXPO of Student Work. Twice per year, parents are required to attend Expos of Student Work to 
celebrate joys and successes of their individual child and their child's crew. 

• Back to School Night. Back to School Night provides teachers a chance to introduce families to 
their classroom specific policies and curriculum. 

Optional Collaboration 
In addition, there are several optional events that families and teachers may engage in to deepen and 
further develop their collaboration. 

• Home visits. Teachers are encouraged to conduct home visits of their students once per loop, to 
get to know families and establish trust. Administration provides translation support and 
stipends as funding is available. 

• First Fridays, Performances, Publishing Parties, and Potlucks. All teachers are expected to 
initiate at least one activity that invites families into the classroom per semester. The "First 
Friday" of each month is often used as an "open classroom" time, when families bring breakfast to 
share and students show their families their current work and learning. Performances and 
"Publishing Parties" are used to highlight the completion of a final product or project. Potlucks, 
either during school or outside of school, are used to build community between families. 

In addition, the administration takes the lead in initiating additional optional events throughout the year: 
• Coffee Tuesdays. Every Tuesday morning families are invited to join in a workshop focused on 

supporting their students or their family's academic, social, and/or emotional development. Guest 
presenters are brought in to provide expertise in specific areas. Recent topics have included: 
Understanding Your STAR Results (Guest Presenter, Director), Supporting Your Child's Reading 
(Guest Presenter, Literacy Specialists), and Developing Healthy Lifestyles at Home (Guest 
Presenter, Champions for Change). 

• Family Learning Nights. Twice per year, the school administration with the help of the 
Lighthouse Parent Advisory Committee will put together Family Learning Nights that will feature 
workshops and speakers on various topics pertinent to our families ' needs. Teachers will be 
invited to present workshops and can serve as great experts to our families . In addition, we bring 
in external resources to share information with families. 

• Lighthouse Parent Advisory Committee. The first Wednesday of each month, parent leaders get 
together to discuss issues, ideas, and plan events. Working committees for LPAC include the 
Fundraising Committee and the Community Building Committee. LPAC also designates a 
classroom representative who will be working with you to help meet your needs. This is an 
important relationship for teachers to establish and foster. 
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• Work Days. Throughout the school year, parents come into the school to help clean, organize, and 
repair the physical plant of the building. 

The school administration has elected to make participation in these truly optional (there are no 
mandatory work hours). We do this because 1) it would require a great deal of time to track and we 
simply do not have the capacity 2) we believe that a student should not be punished or asked to leave the 
school because their parent does not follow through on their commitments. 

21 Describe the methods and strategies by which your school assures the provision of services to 
homeless children in compliance with all federal laws and regulations. 

According to McKinney-Vento Act and California state law, Lighthouse in no way restricts enrollment by 
requiring homeless families or students to provide: 

• Proof of residency 
• Immunization records or tuberculosis skin-test results 
• School records 
• Legal guardianship papers 

In addition, Lighthouse supports all homeless students by: 
• Actively supporting families in finding and securing free services to provide their children with 

immunizations, physicals, and tuberculosis tests . 
• Encouraging their full participation in all school activities and programs for which they are eligible, 
• Financially supporting all necessary transportation costs, 
• Automatically qualifying the child for free and reduced-price lunches and breakfasts, and 
• Staying in constant contact with the family to determine any additional necessary school support. 
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22 Regarding the professional development, School climate and culture, and/or parent & community 
participation, provide a description of the school's "a reas of growth" and "strategies for 
improvement." 

PROFESSIONAL DEVELOPMENT 

Over the course of the next charter, Lighthouse intends to continue increasing the efficacy and alignment 
of its Professional Development practice. Data to inform this work will include exit tickets, staff surveys, 
staff focus groups, and student achievement data. Regular monitoring of this data to inform professional 
development planning will be a key strategy in this improvement. Indicators of success will be increased 
ratings in staff surveys and increased student achievement in the areas addressed by professional 
development. 

SCHOOL CLIMATE AND CULTURE 

Over the course of the next charter, Lighthouse intends to continue providing "wrap around" services 
such as counseling, after school programming, academic intervention, and family education to support 
our at-risk students and their families. The school will use mission-based budgeting as a strategy for 
maintaining the revenue stream necessary to support these programs. 

PARENT OR COMMUNITY PARTICIPATION 

Over the course of the next charter, Lighthouse intends to increase family participation in two critical 
areas: 

• Accessing, understanding, and using data to support their student's academic achievement. For 
example, development and expansion of our online grading system (EASE) and computer training 
and outfitting for families through collaboration with OTX West. 

• Providing strategic guidance and support in the governance of the school. Specifically, Lighthouse 
will seek to facilitate stronger collaboration between the Lighthouse Parent Advisory Committee 
(LP AC) and the Board of Directors. 
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GOVERNANCE & LEADERSHIP 

Organizational Leadership 
23 Describe the process for selecting your Governing Board members. List all current board members, 

board committees and provide a current resume for each individual. 

Include current resumes as an attachment to this rel!_ort. 

SELECTION PROCESS 
The process for selecting board members is as follows. Annually, the board and Directors assess the 
strengths, challenges, and future of Lighthouse. With this in mind, the board identifies areas of board 
expertise that need to be bolstered. We work to keep expertise in the following areas of fiscal 
management, real estate, special education, curriculum and instruction, education and charter school 
law, nonprofit management, and community organizing. Once areas of weakness are identified, the 
board then brainstorms community members who might make a good fit with the organization. 
Normally, a conversation with a potential board member is initiated with a school visit, meeting other 
board members, sharing of our vision and mission of the school, discussing board responsibilities, and if 
there is good fit, an ask to join the board. 

New board members go through an orientation to the school at the annual board retreat. In addition, all 
board members sign a board agreement outlining their responsibilities to the school and the school 
responsibilities to the board member. Board members serve one-year terms with unlimited 
opportunities to renew terms. Finally, all board members are asked to serve on at least one committee. 

BOARD MEMBERS 
NAME TITLE TERM EXPIRES SERVING SINCE 

Brian Rogers President February 2011 2003 
Sanjay Dholakia Secretary April2011 2005 
Susan Harper Treasurer April2011 2004 
Sarah Chavez Board Member June 2011 2008 
D'Lonra Ellis Board Member April2011 2007 
John Hall Board Member April2011 2007 
Mike "JB" John-Baptiste Board Member April2011 2005 
Soo Zee Park Board Member April2011 2004 
Kristin Richmond Board Member April2011 2010 
Jonathan Velline Board Member February 2011 2006 

COMMIITEES 

Board Committee Purpose Meeting Dates 
Finance • To monitor the school's The 2oth of each odd month, 

finances on a bi-monthly basis unless otherwise noted 
• To oversee the annual audit 

process 
• To oversee the annual 

budgeting process 
Fundraising • To create and monitor the Quarterly 

annual fundraising plan 
• To carry out the annual gala 

and other fundraising events 
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Academic Accountability • To monitor progress toward The 2 nd Tuesday of each odd 
internal and external academic month, unless otherwise noted 
outcomes 

Personnel/Succession • To develop teacher evaluation TBD 
methodologies 

• To finalize succession plans 
• To hear personnel issues as 

necessary 
Directors Evaluation/ • To carry out the annual Quarterly, with more meetings 
Executive Committee Directors Evaluation as director's evaluation comes 

• Conduct surveys, focus groups, to completion 
community partner surveys 

Student Discipline • To further develop expulsion N/A 
(ad-hoc) procedures 

• To hear expulsion hearings as 
necessary 

RESUMES 
Please see Appendix Cfor resumes. 

24 Describe the Governing Board's primary roles and responsibilities. In addition, give an example of a 
recent issue/policy that the board is working on. 

PRIMARY ROLES AND RESPONSIBILITIES 
The primary roles and responsibilities as spelled out in the Lighthouse board agreement are as follows: 

1. Uphold and carry out the charter school's mission and purpose. 
2. Select and support the charter school administrator. 

o The Board must reach consensus on the charter school administrator's job description and 
undertake a careful selection process to find the most qualified individual for the position. The 
board will ensure that the charter school administrator has the moral and professional 
support he or she needs to further the goals of the charter school. 

3. Review the charter school administrators' performance. 
o The Board will conduct periodic evaluation of the administrator's performance. 

4. Ensure effective organizational planning. 
o As stewards of the charter school, the board must actively participate with the staff in an 

overall planning process and assist in implementing the resulting plan. 
s. Ensure adequate resources. 

o One of the board's foremost responsibilities is to provide adequate resources for the charter 
school to fulfill its mission. The board should work in partnership with the charter school 
administrator and development staff, if any, to raise funds from the community. The board 
should work toward 100% board participation in fundraising. 

6. Manage resources effectively. 
o The charter school board, in order to remain accountable to the charter granting entity, 

parents and students, its donors, the public, and to safeguard the tax-exempt status, must 
approve the annual budget and ensure that the financial controls are in place. 

7. Determine and monitor the charter school's programs and services. 
o The board's role in this area is to determine which educational programs and services are 

most consistent with the charter school's mission and to monitor their effectiveness. 
8. Enhance the charter school's public image. 

o The board will clearly articulate the organization's mission, accomplishments, and goals to the 
public, as well as the garner support from important members of the community. 
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EXAMPLE OF RECENT ISSUE/POLICY 
A recent issue that the Lighthouse Board of Directors has tackled is that of streamlining and honing its 
expulsion policies and procedures. While expulsions rarely occur at Lighthouse, there was a need to 
refine the practices of the board in this area. As such, an ad-hoc Student Discipline committee and 
outcomes for the committee were established. Outcomes included: 

• Re-establishing suspension and expulsion policies 
• Learning from "like-minded" schools and the district in regards to their expulsion 

procedures 
• Proposing a new procedure and methodology for expulsion proceedings 

As a result of the work of the Student Discipline Committee, the board has adopted a new methodology 
for facilitating expulsion hearings. While we hope not to have to implement these new changes any time 
soon, we know that the committee's thorough examination of the issue, analysis of others policies, etc. 
will benefit our students, school administrators, and board going forward. 

How are parents, teachers, and community members involved in the governance of the school? 

There are several ways for teachers, parents, and community members to be involved in the governance 
of the school. Teacher leaders have been identified and meet in a variety of different leadership 
structures: Instructional & Professional Development Team, Mentor Teachers, Working Groups (Science 
and ELL), and Loop/Grade Level Leaders. Concerns, ideas, and proposals are both developed and 
brought to these teams, each of which meets at least monthly. Parents are involved in the governance of 
the school through the Lighthouse Parent Advisory Committee (LPAC), which works to set its own goals 
and direction. Parents bring proposals, ideas, and concerns to this body, which has a School Director, 
assigned to it. Finally, community members are welcome to make public comment at board meetings, 
which are officially posted at the school site 72 hours in advance of any official meeting. The bulk of 
board members are community members who aim to serve the school and its mission. 

Provide an organizational chart that reflects all levels of staffing and management of your charter 
school. 

Please see Appendix D. 

Instructional Leadership 
27 How does your school monitor teacher and staff implementation of the school's curriculum, 

including its alignment with the California State Standards? 

• What steps are taken if school administrators and teachers are not effective ly implementing 
the school's curriculum? 

All classes have articulated Learning Targets that are the distillation of the California State Standards. 
Teachers craft instruction and assessment to align to the articulated Learning Targets. Assessment data 
aligned to Learning Targets is shared at ILP meetings, in progress reports and report cards, and 
additionally through the online assessment system in 7th and 8th grades. This transparency holds teachers 
accountable to effectively assessing student progress to mastering the identified Learning Targets. 
Additional forms of curricular implementation accountability include, but are not limited to: 

• Consistent direct informal observation of instruction by Director of Elementary Programs (K-6 
staff) and Director of Secondary Programs (7-8 staff) 
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• Formal observation of instruction by Director of Elementary Programs (K-6 staff) and Director of 
Secondary Programs (7-8 staff) 

• Consistent targeted peer observation 
• Quarterly Interim Assessment systems that assess student attainment of Learning Targets taught 
• Data conferences between teachers and by Director of Elementary Programs (K -6 staff) and 

Director of Secondary Programs (7-8 staff) focused upon student attainment of Learning Targets 
taught 

If teachers are not effectively implementing the school ' s curriculum, the Director meets with the teacher 
and adds to or modifies that teacher' s Professional Development Plan (PDP) to identify specific goals, 
strategies, assessment, and timelines. Increased observation and feedback from Director and Instructional 
Coach are provided. All employees at Lighthouse are "At-Will", therefore if a teacher is ultimately unable 
and/or unwilling to adjust their instruction that teacher may be let go or not have his or her contract 
renewed. 

28 Regarding its governance and/or instructional leadership, provide a description of the school's 
"areas of growth" and "strategies for improvement." 

INSTRUCTIONAL LEADERSHIP 
Over the course of the next charter, Lighthouse seeks to develop a new teacher evaluation system and 
corresponding compensation schedule. Lighthouse has entered into a consortium with other local 
agencies to engage in this work, and has received State and Federal Funding through the Teacher 
Incentive Project to fund this work. This consortium, in addition to the research base of CCSA, NLNS and 
EPIC, will be key resources in this work. 

GOVERNANCE 
Over the course of the next charter, Lighthouse aims to provide more transparency into the school's 
governance by ensuring that LPAC and the Board minutes are shared widely in a variety of ways (i.e. 
publication in the Tuesday envelope, translated into Spanish, etc.) In addition, we aim to convene LPAC 
and the Board together at least two times per year to ensure cross-dialogue between the two bodies that 
help to create and refine policies. 
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FINANCIAL MANAGEMENT & OPERATIONS 
29 Describe all ongoing efforts to ensure fiscal soundness and legal compliance. 

• Address the financial system and monitoring processes that are used. 
• Specify the reports generated and the frequency; identify the party responsible for 

generating the reports and his/her qualifications. 
• Describe the fiscal review and monetary processes, including but not limited to policies 

regarding a) cash flow, b) purchasing, c) payroll and d) audits; identify the party responsible 
and his/her qualifications for the role. 

FINANCIAL SYSTEM AND MONITORING PROCESSES 

Lighthouse Community Charter School has adopted a comprehensive set of fiscal policies that ensure the 
school is fiscally sound and legally compliant. LCCS contracts with Ed-Tee, a business entity that has an 
expert financial team to assist the school with financial and legal functions. LCCS utilizes Ed-Tee for 
assistance in the following key areas: 
• Monthly financial statements 
• Accounts payable/ Accounts Receivable 
• Payroll 
• Budgeting 
• Auditing and budget monitoring 

Accounts Payable/ Accounts Receivable 
Each week, the school sorts and codes bills and other accounts payable to the correct SACS codes. These 
are then submitted to Ed-Tee who then uses an invoice cover sheet produced by the school to pay each 
bill in a timely fashion. All AP runs are initiated by the Business Manager and then are approved by the 
Director of Strategic Development. In addition, another weekly financial function is to monitor, code, 
and make deposits into the proper account. Deposits are initiated by the Business Manager and 
approved by the Director of Strategic Development. 

Payroll 
Each month, the Director of Strategic Development with the creation of a change summary and hourly 
employee timesheet initiates payroll. This change summary ensures any changes to payroll (new 
employees, terminated employees, address changes, garnishments, etc) are made in a timely way. A final 
payroll report is presented by Ed-Tee and approved by the Director of Strategic Development. Ed tee then 
submits that to Paychex which then cuts the final payroll checks. Quarterly payroll reports and tax 
documents are prepared by Ed-tec. 

Budgeting 
The first priority of our budgeting process is to have a mission-aligned budget. Lighthouse follows a July 
1- June 30 fiscal year. In January, budgeting for the next fiscal year begins. The school directors, with 
input from the school's teacher-leadership, analyze the effectiveness of school program and create a 
budget model for the next year. With Ed-tec's assistance, the school produces a draft budget using most 
up-to-date revenue numbers and expense numbers that trend from the previous year or other indicators. 
As a rule, Lighthouse tends to be conservative in its budgeting (i.e. assuming aggressive increases in 
health care, for example). The budget normally goes through several iterations before presented for 
board approval in June. Once the board of directors approves the budget, the budget and its subsequent 
programming is shared with the entire school community, including teachers and parents. Once the 
state adopts its budget, the school revises the June-approved budget with more up-to-date revenues and 
expenses. The school then monitors its monthly financials against the June and August or October revise 
numbers. 
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REPORTS GENERATED 

Report Purpose Party Responsible _Qualifications 
Attendance Monitor ADA and enrollment to Steve Sexton, Director Powerschool trainings, 
Reports (Once ensure ADA-driven revenues have of Secondary Programs on-the-job training 
per month) been correctly projected. If 

necessary, course corrections will 
be made. 

Financial Monitor revenues vs. Jenna Stauffer, Director Jenna: CSDC trainings, 
Reports (at expenditures. Monitors budget of Strategic on-the-job training 
least six times variances to ensure overspending Development and Gavin Gavin: MBA and MAin 
per year) does not occur. Kwong, Business School Administration 

Manager with Ed-tec 
Fundraising Reports levels of success of private Jenna Stauffer On-the-job training 
Reports (at fundraising as measured against 
least six times benchmarks for the year. 
per year) 
Audit (once Reports profit and loss. Conducts Hosaka, Nagel, and Co Over 30 years auditing 
per year) several tests for fiscal health CPA with Ed-tec and expenence 

according to OMB Circular. support from Jenna 
Stauffer 

FISCAL REVIEW AND MONETARY PROCESSES 

0 
Review of How does review occur Party Responsible Qualifications 
Cash Flow Monitoring of school's bank Jenna Stauffer CSDC and Ed-tec 

accounts occurs daily. If AP is trainings, on-the-job 
going to exceed balance, a training 
$4oo,ooo Wells Fargo line of 
credit can be tapped. 

Purchasing Purchasing is directly related to J enna Stauffer CSDC and Ed-tec 
the adopted budget (i.e. an item trainings, on-the-job 
will not be purchased unless it has training 
a direct link to the approved 
budget) . Purchases are typically 
made with a Purchase order and 
initiated by the Business Manager 
and approved by the Director of 
Strategic Development. Urgent 
purchases can be made via a debit 
card by one of the three directors. 
Debit card purchases are coded 
monthly to ensure proper 
monitoring. Purchases over 
$10,000 must be board approved. 

Payroll See above 
Audit See above 
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31 Describe how key non-academic operations are conducted, including (but not limited to): 
• Strategic Planning 
• Operations 
• Facilities 
• Food services 
• After-school programming 

Identify the parties responsible for each area, their job responsibilities, and provide the relevant 
qualifications ofthese entities for providing non-academic operational services. 

The three school directors are responsible for the key non-academic operations with Board and staff 
support. 

Key 
Operations 
Strategic 
Planning 

Financial 
Management 

Facilities 

Food Services 

After-School 
Programming 

How is it conducted 
The Board of Directors has an annual 
retreat. Months prior to the retreat, the 
school directors lay out its strategic goals 
(academic, fiscal, etc.) for the coming 1 - 5 
years. The Board discusses to make long­
term decisions on direction and strategy. 
See above questions 

The Director of Strategic Development is 
responsible for facility maintenance; 
entering into contracts as it relates to 
facility; warranties, etc. We begin with the 
belief that the school's facility is critical to 
student learning and staff satisfaction. 
Facility issues are brought to the attention 
of the director on a daily basis who then 
trouble shoots on a daily basis. 
LCCS partners with Revolution Foods to 
provide food (breakfast, lunch, and snack) 
to its students. Each student, at 
registration and intake, indicates if they 
will participate. In addition, they fill out 
appropriate income paperwork Meal 
service to each individual is monitored 
daily at each meal in Mealtime which 
produces monthly reports. LCCS partners 
with Leadership Public Schools to file 
National School Lunch Program 
reimbursements for breakfast, lunch, and 
snack. 
The Director of Strategic Development 
manages the LCCS After School 
Coordinator. Together, with student 
interest surveys and academic achievement 
data, they create annual plans for after 
school programming, which includes 
tutoring, recreation, and enrichment. 
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Party 
Responsible 
School Directors 
with Board of 
Directors 

Director of 
Strategic 
Development 

Director of 
Strategic 
Development with 
Office Manager's 
support 

Director of 
Strategic 
Development with, 
Associate Director 

Qualifications 

CSDC and Ed-tec 
trainings, NLNS 
training, on-the-job 
training 

CSDC and Ed-tec 
trainings, on-the­
job training 
CSDC and Ed-tec 
trainings, on-the­
job training 

On-the-job training 

On-the-job training; 
Bay Area 
Partnership 
trainings, 
Observations and 
external evaluations 
of Oakland Fund for 



LCCS hires qualified tutors and coaches to Children and Youth 
staff the program at a ratio of 20:1 and Region 4 
maximum. Then, through community county staff 
outreach, LCCS creates partnerships with 
relevant organizations to provide 
enrichment programming to students. 

32 Regarding its financial management and operations, provide a description of the school's "areas of 
growth" and "strategies for improvement." 

Over the course of the next charter, Lighthouse hopes to improve in the areas of financial management 
and operations by continuing to improve in the area of providing transparency in the area of budgeting. 
While school administration often shares a final budget with assumptions and rationale for decision 
making, we could improve in involving various stakeholders in the process. Another area for growth is to 
thoroughly examine our compensation model. We aim to learn from the best practices of others, 
nationally and locally, include faculty and staff in the conversation and process, and roll out a 
compensation model that is fiscally sustainable and mission-driven. This work is already being initiated 
through our collaboration and Teacher Incentive Grant funded with other local charter schools. 

33 Please provide a projected 5-year budget. If charter operates multi-campuses the projected 5-year 
budget should include the following components: 

• CMO level budget 
• Individual campus level budgets 
• Aggregate network level budget (campuses plus CMO} Please make sure to factor in 

development projections into the appropriate budgets for any upcoming initiatives such as 
facilities improvement projects, site moves, technology upgrades, etc. 

Please see Appendix E. 
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FACILITIES/ ADA- ONLY APPLIES TO NON-OUSD FACILITIES 
34 If applicable, are your current lease(s) still valid? Do they extend through the end of your requested 

charter term (2011-2016)? If the lease(s) do(es) not extend though the end of your charter term 
please describe your plans for a facility(ies) solution(s) which includes either: 1 page maximum 

• A letter of intent, signed by the building owner, to lease or sell the proposed facility to your 
organization; or 

• A memorandum of understanding, signed by the building owner that describes the status of 
negotiations with your organization regarding the possible lease or purchase of the building, 
describes any foreseeable conditions, circumstances or considerations that may affect the 
decision to lease or sell the building to your organization, specifies any decision-making 
process that may be required before an agreement can be finalized, specifies a date by 
which a decision to lease or sell is likely 

Lighthouse Community Charter School is currently occupying a permanent facility that was designed 
specifically by school leadership to serve the purpose of housing the Lighthouse Community Charter 
School and its sister school, Lighthouse Community Charter High School, serving grades 9 - 12. The 
facility is owned by Lightkeepers, LLC, a subsidiary of the Rogers Family Foundation. Lightkeepers, LLC 
and Lighthouse Community Charter Public Schools have entered into a long-term lease agreement with 
the school for ten years with an option to renew. We are in the second year of our ten-year lease. 

35 Describe the condition of your current facility. 
• Is the facility meeting the needs of your staff and students? 
• Will it continue to accommodate your growth needs? 
• What procedures are in place for handling facility repairs? 
• Describe your systems for ongoing maintenance of the facility and if applicable, provide a 

copy of the contract for provision of maintenance services for the facility . 

Lighthouse Community Charter School's facility, which co-locates the K- 8 school and the 9- 12 school 
is on a 3.5 acre campus on Hegenberger Road in East Oakland. The school has occupied the facility since 
August of 2009, after a multi-year search for a permanent home. In June 2008, Gary Rogers and Brian 
Rogers, Executive Director of the Rogers Family Foundation, ca!Jle forward to make an unprecedented 
gift to Lighthouse by committing $15 million dollars toward the renovation of the facility. Negotiations 
to purchase the property quickly began and in February 2009, Lightkeepers LLC closed escrow on the 
property and construction began just days later. By August 2009, the facility was finished. 

This facility exceeds the expectations of its staff and students. The 70,000 square foot facility has ample 
study space, large classrooms with ample natural light, state-of-the-art energy conserving lighting and 
HVAC systems. In addition, the school houses an innovative, college-level science laboratory, two media 
labs, a K- 12library, a Family Resource Center, and art studios. The outdoor space includes a sports 
field and basketball courts, as well as a learning garden and spaces for students to "hang out." 

As LCCS is "full-grown," there is no need to expand the space at the school. 

If a repair is needed, the school uses "facility issue" forms, which are submitted to the Director of 
Strategic Development who then prioritizes them. We have a long list of subcontractors (available upon 
request) that are called upon to repair things as necessary. In addition, the Director has a daily check-in 
with janitorial staff to ensure the facility is clean, stocked, and in good repair at all times. 

Page 53 



0 

FUTURE PLANS 
36 Discuss the key cha llenges or risks that you see for your schoo l in the next five year period . 

• Describe what you are doing or plan to do to address each of the major challenges that you 
have identified. 

A comprehensive six-year plan has been developed as a part of our most recent six year WASC 
accreditation in the spring of 2009. The plan has been submitted to and approved by the Lighthouse 
Board of Directors as our Single Plan for Student Achievement. The plan has been submitted to and 
accepted by the Office of Charter Schools . Please see the WASC Self Study pages 103-137 in Appendix A 
and the WASC Visiting Committee Report pages 44-45 in Appendix B. 

37 As applicable: Describe any proposa ls for additional campuses your schoo l may be approved for 
and/ or are considering seeking approval for during this renewal period (2011-2016). 

There are no proposals for additional campuses being submitted at this time. 

38 As applicable: Describe any material revisions to your charter and rationale for this renewal period 
(2011-2016) . This request wil l be considered as part of the renewal process. 

• Material revisions include, but are not limited to, adding additional grades, potentia lly 
growing student enrollment beyond the capacity, changing the school 's mission, purchasing 
a new facility, etc. 

• In order to have t he material revision to your charter approved, your schoo l needs to: 
0 State the revision (s) the school's Board of Directors wishes to make to t he charter. 

0 Describe t he reasons for the request(s) . 
0 Describe the cha nges in the operations of the school that wil l be impacted by the proposed 

revision(s). Indicate how student enrollment, curriculum, staffing, governance, faci lit ies, 
budget may or will be impacted in the current school year and in the subsequent school 
years. 

• If the revision(s) directly affects the students, exp lain if and how the proposed revision has 
been discussed with the parents. 

• If appropriate, describe how student achievement may be impacted by the pro posed 
revision(s). 

There are no material revisions to our charter being requested for this renewal period (2011-2016) . 
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Appendix List 

Appendix Appendix Name In Support of Question 
Number 

Appendix A WASC Self-Study #7 Serving ELLs and Students with Special Needs 
#9 Measuring Progress Toward Goa ls 
#12 Diagnoses and Addresses Specific Needs 
#13 Curriculum and Instruction Strategies for 
Improvement 
#15 Professional Culture 
#18 Other Educational Activities the School Provides 
#36 Key Challenges and Risks in Next Five Years 

Appendix B WASC Visiting Committee Report #7 Serving ELLs and Students with Special Needs 
#9 Measuring Progress Toward Goals 
#12 Diagnoses and Addresses Specific Needs 
#13 Curriculum and Instruction Strategies for 
Improvement 
#15 Professional Culture 
#18 Other Educational Activities the School Provides 
#36 Key Challenges and Risks in Next Five Years 

Appendix C Board Member Resumes #23 Board of Directors 

Appendix D Organizational Chart #26 Organizational Chart 

Appendix E Projected 5-Year Budget #33 Projected 5-Year Budget 
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COMMUNITY CHARTER SCHOOL 
Respect, Responsibility, Compassion, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER V- SCHOOL WIDE ACTION PLAN 

Lighthouse has chosen to focus upon three broad goals that have emerged from our Leadership Team, Inquiry 
Groups, Focus Groups, Grade Level teams, and Director Team discussions. These goals address areas of growth 
that will maximize the potential of each Lighthouse student to achieve our mission of college and a career of 
their choice . These goals, while challenging, reflect the will of our school community. All Lighthouse community 
members are committed to achieving the following goals: 

A. Increasing Student Literacy and Mathematics Achievement and Proficiency Rates - Lighthouse students 
will continue to accelerate achievement and proficiency rates in both Literacy and Mathematics. 

B. Increasing Academic Achievement and Proficiency Rates Within Specific Student Sub-Groups -Student 
sub groups known to struggle (language learners, African-American boys, students with identified 
learning disabilities, students new to Lighthouse, and students who have previously been retained) will 
accelerate their academic growth through the deliberate development of intervention and support 
programs as well as equipping staff with specific skills and competencies. 

C. Increasing Rigor and Alignment of Educational Program - Lighthouse students will have an academically 
rigorous K-12 educational experience that is vertically aligned from grades K-12 to ensure every student 
graduates prepared for college, completing all of the required A-G coursework. 



Goal A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates - Lighthouse students 
will continue to accelerate achievement and proficiency rates in both Literacy and Mathematics. 

Rationale: Lighthouse's mission is squarely focused upon college for all of our students. Academic readiness is a 
key indicator of future college success. The self-study process revealed and reinforced the fact that to achieve 
our mission we must continue to increase the academic achievement of our students. Lighthouse has had 
incremental academic growth in both Literacy and Mathematics since our opening in 2002. Over the past two 
years, we have seen significant growth in our elementary math proficiency rates. We need to continue the 
growth achieved in math and extend it to the secondary students, in particular high school mathematics. In 
addition, this past year we realized significant growth in literacy proficiency rates across the K-12 program. We 
must sustain and accelerate our growth in literacy across the K-12 program, applying what we have learned 
during the past year. 

Expected Schoolwide Learning Results Addressed: Self-motivated, Academically Equipped, Lifelong Learners 

Growth Targets - Based upon California AMO rates in either CST or CAHSEE results 
Subject Area 08-09 09-10 1 0-11 11-12 12-13 13-14 14-cont. 

Literacy 45% 56% 67% 78% 89% 100% 100% 
Mathematics 45.5% 56.4% 67.3% 78.2% 89.1% 100% 100% 

Ways of Assessing Progress: 
• Fountas and Pinnell Guided Reading Assessments 
• Quarterly Standards-Based Interim Assessments 
• Quarterly Report Cards 
• California Standards Test (CST) 
• California English Language Development Test (CELDT) 
• California High School Exit Exam (CAHSEE) 
• PSATandSAT 

Proposed Strategies/Tasks: 
1. Continue to implement and improve data-driven, standards-based instruction 
2. Further develop, implement and extend literacy intervention 
3. Continue to develop and implement targeted instructional support in literacy 
4. Implement shared instructional strategies that accelerate literacy achievement gains for older students 
5. Continue to develop and implement math intervention 



6. Incorporate mathematical fluency and discrete skills development into our current problem-solving based 
mathematics curriculum 

7. Implement shared instructional strategies that accelerate mathematics achievement gains for 8th- 12th 
grade students 

8. Develop and pilot Family Literacy and Family Math Programs aligned with Lighthouse teaching 
methodologies aimed at assisting parents help develop their chi ldren's literacy and math ski ll development 
at home 



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

' Strategy/Task 1: Continue to implement and improve data driven instruction 
PRO FESSIOANL 

DEVELOPMENT I MEANS TO MON ITOR & 
STEPS TIM ELINE PERSONN EL RESPONSIB LE RESOURCES INVOLVED REPORT PROGRESS 

Revise Interim . 2008-09 School Year • Grade Level . Interim Assessments • Fall PDI Interim 
Assessment tests to (complete work in Teachers • CST & CAHSEE Scores Assessment 
continue to reflect state progress) • Instructional • Test Item Database Workshop (yearly) 
standards and improve . 2009 to 2015, with Coaches • Stipends for teacher . Interim Assessment 
correlation between necessary revisions . Inquiry Group work on revisions Data Meetings 
internal and state scores identified for each Leaders ( 4/year each year) 

year through yearly • Leadership Team • Board of Directors, 
analysis of Interim • K-6 and 7-12 Academic 
Assessment and CST Directors of Accountability 
correlation Instruction Committee meetings 

( 6/year each year) 
Align professional • 2008-09 School Year • Grade Level • Student data (i.e. • Individual staff 
development to areas (complete work in Teachers Interim Assessments, check-ins & staff 
of need, setting goals progress) • Instructional CST & CAHSEE, surveys 
and outcomes to drive • 2009 to 2015, with Coaches Report Cards, . Inquiry Group 
inquiry group work areas of need, goals . Inquiry Group Portfolios, Passage meeting notes and 
identified areas of need, and outcomes Leaders Rates, Surveys) director feedback 
uti lizing inquiry group identified for each • Leadership Team • Professional sheets 
structure year through yearly . K-6 and 7- 12 Development . Observations 

analysis of student Directors of Calendar • Leadership Team 
data (i.e . Interim Instruction • Inquiry Group Plans meeting minutes 
Assessments, CST & . Additional Resources . Professional 
CAHSEE, Report as driven by goals Development 
Cards, Portfolios, (i .e. texts, coverage Institutes and Whole 
Passage Rates, for observations, Staff Meetings 
Surveys) stipends for • Board of Directors, 

development work) Academic 
Accountability 
Committee meetings 
( 6/year each year) 



ACTION PLAN GOAL A: Increasing Student literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 2: Further develop, implement and extend literacy intervention 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MON ITOR & 

STEPS TIMELINE PERSONN EL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Refine, implement and • 2008-09 School Year • K-4 Core Teachers, • Aggregated , . Interna l and externa l 
extend research-based (complete work in 5-1 2 Humanities longitudinal data for academic 
literacy intervention progress with K-6 Teachers, 5-12 Crew all students reading achievement data 
across K-12 program, intervention) Leaders below grade level • Report cord data 
rolling out additional • 2009-10 School Year, . Reading . Current intervention . Intervention wa ll 
grades each year as expansion to 7th-8th Interventionists research . Leadership Team 
need demands and grades . Resource Specialists . Allocated reflection meeting minutes 
funding permits . 2010-11 School year, . K-6 & 7-12 Directors time, via weekly . Professional 

expansion to 9th_ 12th of Instruction Director check-ins Development 
Integrate literacy grades with Reading Institutes and Whole 
intervention and • 2011-15, continued Interventionists, Stoff Meetings 
resource support under refinement of monthly Leadership • State of the School 
RTI model program and Team meetings, and Presentations 

services as identified quarterly PDI . Boord of Directors, 
for each year • Academic Academic 
through yearly achievement data Accountability 
analysis of student • Allocated Committee meetings 
data (i.e. Reading observation, ( 6/yeor each year) 
Assessments, Interim planning, and • Staffing and Facility 
Assessments, CST & professional Plans 
CAHSEE, Report development time 
Cords, Portfolios, . Additional FTE for 
Passage Rates, Resource Specia lists 
Surveys) (Aide or RSP) . Resource and 

Intervention Rooms 
• Intervention 

Resources (i.e. 
curriculum, texts, 
software) 

• Revised MOU for 
SPED with district 



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 3: Continue to develop and implement targeted instructional support in literacy 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

Refine, implement and . 2008-09 School Year . K-4 Teachers, 5- 12 . Current research on • Intern al and externa l 
extend instruc tiona l (complete work in Humanities Teachers literacy coaching academic 
support and coaching in progress with K-6 . Literacy Coaches & . Comprehensive achievement data 
K-12 literacy that coaching) Interventionists Literacy Model • Report card data 
e ffectively accelera tes . 2009- 10 School Year, . Leadership Team (CLM) Framework & • Sto ff survey data 
academic achievement expansion to 7th_8th • K-6 and 7- 12 Implementation . Leadership Team 
for students grades Directors of Survey meeting minutes . 201 0-1 1 School year, Instruction . Strategic Literacy • Professiona l 

expansion to 9th_ 12th Initiative (S LI ) Development 
grades Framework Institutes and Whole 

• 201 1-15, continued . Internal and external Stoff Meetings 
refinement o f academic • State of the School 
support and achievement data Presentations 
coaching as . Allocated • Board of Directors, 
identified for each observation time Academic 
year throug h yearly • Allocated reflection Accountability 
a na lysis o f student time, via check-ins, Committee meetings 
and staff data (i .e. leadership team ( 6/yeor each year) 
achievement data, meetings, and 
surveys, professional 
observations) development 

institute (PD I) 
• Stoff interviews 

-- ---- - ---



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy /Task 4: Implement shared instructional strategies that accelerate Literacy achievement gains for older 
students 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Identify, socia lize and • 2008-09 School Year • K-4 Teachers, 5-12 . Current research on . Internal and externa l 
implement a common (complete work in Humanities Teachers literacy coaching academic 
set of research-based progress with K-6 • Literacy Coaches & . Comprehensive achievement data 
literacy strategies that and 7-12) Interventionists Literacy Model • Report card data 
accelerate student • 2009-10 School Year, • Leadership Team (CLM) Framework & • Staff survey data 
achievement across K- identify common • K-6 and 7- 12 Implementation • Leadership Team 
1 2, as well as specific strategies and Directors of Survey meeting minutes 
age-appropriate framework to bridge Instruction . Stra tegic Literacy • Professional 
strategies within 5th_ 8th Initiative (SLI) Development 
program bands (K-4, 5-8, • 2009-10 School Year, Framework Institutes and Whole 
9-12) identify common • Internal and external Staff Meetings 

strategies and academic • State of the School 
framework at 9th - achievement data Presentations 
12th • Allocated • Board of Directors, . 201 0-11 School year, observation time Academic 
identify common . Allocated reflection Accountability 
through lines across time, via check-ins , Committee meetings 
K-12th leadership team ( 6/year each year) 

• 2011-1 5, continued meetings, and 
analysis and professional 
refinement of shared development 
literacy strategies institute (PDI) 
based on efficacy as . Staff interviews 
determine each 
year through analysis 
of student data 



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates ! 

Strategy/Task 5: Continue to develop and implement math intervention 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIM ELI NE PERSONNEL RESPONS IBLE RESOURCES INVOLVED REPORT PROGRESS 

Refine, implement and • 2008-09 School Year • K-4 Core Teachers, • Aggregated, . Internal and externa l 
extend research-based (complete work in 5-12 Math Teachers longitudinal data for academic 
math intervention across progress with K-12 • Math Coach all students achievement data 
K-12 program, ro ll ing out intervention) • Resource Specialists performing below . Report card data 
offerings each year as • 2009-10 School Year, . Summer School grade level in math • Leadership Team 
need demands and develop Coordinator • Current math meeting minutes 
funding permits comprehensive K-12 • After School intervention research . Professional 

math intervention Program . Allocated reflection Development 
Integrate math plan Coordinators time, via check-ins, Institutes and Whole 
intervention and • 2010-15, roll out and • Leadership Team leadership team Staff Meetings 
resource support under continue to refine • K-6 & 7-12 Directors meetings, and • State of the School 
RTI model program and of Instruction professiona l Presentations 

services as needed development • Board of Directors, 
each year based on institute (POl) Academic 
analysis of student . Academic Accountability 
data (i.e. Interim achievement data Committee meetings 
Assessments, CST & . Allocated ( 6/year each year) 
CAHSEE, Report observation , . Staffing and 
Cards, Portfolios, planning, and Calendar Plans 
Passage Rates, professional (including 
Surveys) development time intersession and . Additional FTE for summer school) 

Resource Specialists 
(Aide or RSP) 

• Resource and 
Intervention Rooms 

• Intervention 
Resources (i.e . 
curriculum, texts, 
software) . Revised MOU for 
SPED with district 



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 6: Inc orporate mathematical fluency and discrete skills development into our current problem-
solving based mathematic s curric ulum 

PROFESSIOANL 
DEVELOPMENT I M EANS TO MONITOR & 

STEPS TIM ELINE PERSO NNEL RESPONSIBLE RES OU RC ES INVOLVED REPORT PROGRESS 
Identify, socialize, and • 2009-10 School Year, . K-4 Core Teachers, 5- . Academic • Observation notes 
implement instructional identification of 12 Moth Teachers achievement data and debriefs 
strateg ies and discrete skills • Moth Coach • Allocated inquiry • Internal and external 
supplemental curriculum needing support • Mathematics Inquiry group time academic 
tha t support the critical based on data Group Members • Allocated achievement data 
discrete mathematics analysis; • K-6 and 7-12 observation and . Report cord data 
skills with which students identification and Directors of feedback time • Interim Assessmen t 
need more practice development of Instruction • Allocated Data Meetings 

instructional Leadership Team . State of the School 
strategies and time Presentation 
supplementary • Stipends for • Leadersh ip Team 
curriculum to support developmental of Meeting Minutes 
development of supplemental • Boord of Directors 
these skills materials as needed Academic 

• 2010-15, roll out and A ccou nto bility 
continued Committee meeting 
refinement of 
instructional 
strategies and 
supplemental 
curriculum based on 
analysis of student 
data (i.e . Interim 
Assessments, CST & 
CAHSEE, Report 
Cords, Portfolios, 
Passage Rates, 
Surveys) 

- - - - ·-- --- - ---- - ---- --- - - · - - --- -- - - - --



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy /Task 7: Implement shared instructional strategies that accelerate Mathematics achievement gains for 
8th - 12th grade students 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Identify, socialize and . 2009- 10 School Year, • Mathematics Inquiry • Academic • Observation notes 
implement common during PDI. 7-12 Group Members achievement data and debriefs 
research-based Leadership Team . K-6 & 7- 12 Directors • Al loca ted inquiry . Internal and externa l 
instructional strategies Meetings and 7-12 of Instruction group time academic 
across the 6-12 program Director Check-ins . Allocated achievement data 
that effectively increase . 20 11-1 5, continue to observation and • Report card data 
achievement results for refine program and feedback time • Interim Assessment 
students on 8th -12th services as needed • Al located Data Meetings 
grade end of course each year based on Leadership Team . State of the School 
tests (note: work in 6th & analysis of student time Presentation 
7th pre-Algebra will set data (i .e. Interim . Leadership Team 
foundational work, Assessments, CST & Meeting Minutes 
though focus wi ll be on CAHSEE, Report • Board of Directors 
8th- 12th grades) Cards, Portfolios, Academic 

Passage Rates, A ccou nta bility 
Surveys) Committee meeting 

Revise 8th- 12th grade • 2009-10 School Year, • 8th- 12th Grade Math . Interim Assessments • Fall PDI Interim 
Math Interim Assessment primarily through Teachers . CST & CAHSEE Scores Assessment 
tests to reflect state summer work • Math Inquiry Group . Test Item Database Workshop (yearly) 
standards and improve • 2010 to 2015, w ith Leaders . Stipends for teacher . Interim Assessment 
correlation between necessary revisions • Leadership Team work on revisions Data Meetings 
internal and state scores identified for each . 7-1 2 Directors of ( 4/year each year) 

year through yearly Instruction • Board of Directors, 
analysis of Interim Academic 
Assessment and CST Accountability 
correlation Committee meetings 

( 6/year each year) 



ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 8: Develop and pilot Family Literacy and Family Math Programs aligned with Lighthouse teaching 
methodologies aimed at assisting parents help develop their children's literacy and math skill development at 
home 

PROFESSIONAL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVO LVED REPORT PROGRESS 
Research successful, • 201 1-12 School Year, . Family Liaison . Full-time Family . Family Orientation 
family math and family development . Lighthouse Parent Liaison Nights 
literacy program, survey • 20 12-1 5 School Advisory Committee . Translation services • Tuesday Envelope 
families to identify Years, • Director of Strategic • Community • LPAC Meeting Notes 
specific needs, develop implementation and Development partnerships (to be • PDI State of the 
and implement program revision explored) School Presentations 
to support families in • Scheduled meeting 
being more engaged in times (i.e. 
their child's literacy and Orientation, Cafe 
math development Tuesdays, Family 

Learning Nights) . Access to meeting 
spaces, c lass 
spaces, and 
computer lab 

- ·· ·----



Goal B: Increasing Achievement Rates Within Specific Sub-Groups - Lighthouse must accelerate the academic 
achievement of all student populations, looking specifically at the differentiation that must occur for each. We 
know that specific work must be undertaken to address the particular needs of our English language learners, 
African-American boys, students with identified learning disabilities, students new to Lighthouse, and students 
who have previously been retained. 

Rationale: The self-study process has affirmed concerns about accelerating the achievement of specific 
populations of students. Support of our English Language Learners is of paramount importance, as they 
represent 76% of our student population. In addition, specific sub groups are not making comparable 
academic progress to their cohort . These groups include African American boys, students with disabilities, 
students new to Lighthouse, and students previously retained. Lighthouse's mission applies to all students and 
therefore we must continue to improve the academic outcomes for these specific student populations. 

Expected Schoolwide Learning Results Addressed: Self-motivated, Academically Equipped, Lifelong Learners 

Sub-Group Growth Targets - Based upon California AMO rates in either CST or CAHSEE results 
Subject Area 08-09 09-10 10-11 11-12 12-13 13-14 14-cont. 

Literacy 45% 56% 67% 78% 89% 100% 100% 
Mathematics 45.5% 56.4% 67.3% 78.2% 89 .1% 100% 100% 

Ways of Assessing Progress: 
• Fountas and Pinnell Guided Reading Assessments 
• Quarterly Standards-Based Interim Assessments 
• Quarterly Report Cards 
• California Standards Test (CST) 
• California English Language Development Test (CELDT) 
• California High School Exit Exam (CAHSEE) 
• Retention Rates 

Proposed Strategies/Tasks: 
1. Determine and implement the best comprehensive structure for serving English Language Learners in a K-12 

setting. 
2. Develop the capacity of staff to understand the backgrounds of all students as they relate to gender, race, 

ethnicity, culture and language, to increase engagement and decrease discipline. 



3. -Develop curriculum that reflects the cultural experience of all students and draws them into the learning 
process, in particular African-American students . 

4. Develop and implement specific structures that address known intervention needs of specific subgroups. 
5. Develop and further refine family learning practices that teach tolerance, cross-cultural understanding, and 

integrates cultures of students and families 



ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 1: Determine and implement the best comprehensive structure for serving English Language 
Learners in a K-12 setting. 

PRO FESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVO LVED REPORT PROGRESS 
Research best practices • 2008-09 School Year, . K- 12 English • Funding for One-Day • Whole Staff and 
in serving English by ELD working Language EL Achieve Seminar, Building Meetings 
Language Learners, group Development attended by K-6 • Professional 
identify ideal model for working group Leadership team Development 
serving K-12 English . K-6 Leadership Team . Allocated work time Institutes 
Language Learners, . K-6 Director of for working group • Weekly 
develop roll-out Instruction members Announcements 
schedule and ongoing • Allocated • K-6 Leadership Team 
workplan for observation and site Meetings 
implementation of visit time for working . Directors Meetings 
model group members • Board of Directors 

• Funding for meals at Academic 
bi-weekly meetings A ccou nta bility . Financial resources Committee meeting 
for research 

Comprehensive English • 2009-15, . Classroom Teachers • Internal and external • Internal and external 
Language Development implementation on . Reading academic academic 
instructional structure roll out schedule as Interventionists & achievement and achievement and 
implemented by determined by ELD Resource Specialists English language English language 
classroom teachers on working group . Home Language proficiency data for proficiency data for 
roll out schedule, • 2009-15, reflection Program ELL students ELL students 
analyzed and refined and revision each Coordinator • Allocated • Whole Staff and 
eachyearasneeded year based on . K-12 English observation and Building Meetings 
based on analysis of assessment of Language feedback time • Professional 
data efficacy Development • Staff surveys Development 

working group • Allocated Institutes (led by ELD 
• K-6 and 7-12 Leadership Team group) 

Directors of time . Ongoing PD sessions 
Instruction . Allocated led by working group 

professional and lead teachers 
development time • Observation notes 
during PDI and and debriefs 
throuQhout the year 

-



ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 2: Develop the capacity of staff to understand the backgrounds of all students as they relate to 
gender, race, ethnicity, culture and langua~ e, to increase engagement and decrease discipline. 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Design and implement . 2008-09 School Year . K-6 and 7- 12 Lead • Allocated . Internal and external 
K- 12 professional (completion of work Teachers in Equity observation time of academic sub 
development plan for in progress a t K-6) . Outside expertise, current successful group achievement 
equity that reflects . 2009-11 School Year, through BayCES or classrooms and staff data 
identified best practices focused professional SF-CESS to analyze strategies, . Report card data 

development across . K-12 Leadership practices, and . Student referral and 
K-12 Team mindsets suspension data . 2011 -15 School Year, . K-6 and 7-12 . Additional Lead • Student survey data 
ongoing work as Directors of Teacher in Equity • Teacher survey data 
needed based on Instruction . Stipend and • Leadership team 
data (i.e . academic consu lting payments meeting minutes 
achievement data , • Observational data . Directors Meetings 
student and staff • Discipline data • Fa ll, Winter, Spring 
surveys, • Academic and Summer PDI 
observations) achievement data State of the School 

• Monthly whole staff Presentations 
professional . Board of Directors 
development Academic 

• Allocated reflection Accountability 
time, via monthly Committee 
Director check-ins meetings 
with Lead Teacher in 
Equity and Resident 
Director, monthly K-6 
Leadership Team 
meetings, and 
quarterly Professional 
Development 
Institutes (PDI) 



ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 3: Develop curriculum that reflects the cu ltural experience of all students and draws them into 
the learning process, in particular African-Americ an boys. 

PROFESSIOANL 
MEANS TO MONITOR & I DEVELOPMENT I 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
I 
i 

Ana lyze current . 2010 - 201 1, analysis . K- 12 Classroom . Allocated work time • Interna l and externa l 
I 

cu rric ulum through a of c urren t c urriculum Teachers . Pro tocol a nd rubric a cademic I 
! 

lens o f how studen ts map and revisions • K- 12 Leadership for guid ing achievement data 
connect to the content, for inc reased cultura l Team curricu lum • Report card data 
develop and socia lize re levancy • K-6 & 7- 12 Directors eva lua tion • Student referra l and 
cu rric ular adjustments, . 20 11 -15, ongoing of Instructio n . Allocated suspensio n d ata 
implement revised a na lysis a nd observa tion time • Student survey data 
curriculum map that refinement • Student surveys on • Teacher survey data 
leverages cultural how studen ts • Wa lk-through 
relevancy to d raw connect to the observation notes 
students into the current content and • Whole staff meetings 
learning process what motivates • K- 12 Leadership 

them to engage in Team meeting 
learning minutes 

• Survey of c lassroom • Professional 
teachers Development 

Institutes . Sta te of the Sc hool 
Presentations 



ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 4: Develop specific structures that address the intervention needs of specific subgroups. 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MON ITOR & 
STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

Identify and analyze . 2009-2010 School • Literacy Coaches & . Data for each • Whole Staff Meetings 
current intervention Year, design stage Interventionists subgroup correlated & PDI State of the 
structures. Deliberately . Resource Specia lists to the intervention School Presentations 
correlate programs to • After School services they . Master Schedule & 
each sub group of Program currently receive Calendar, including 
concern (e.g. retained Coordinator • Allocated reflection ASP, lntersession, 
students). • Summer School time, via weekly and Summer School 

Coordinator check-ins and 
• K-6 & 7- 12 Directors Directors meetings 

of Instruction 
Design, implement and . 2009-2010 School . K-12 Classroom • Rubric that . Observation notes 
refine targeted Year, design stage Teachers articulates expected and debriefs 
intervention master plan . 2010-2011 School • Literacy Coaches & practices and . Interim Assessment 
and roll out schedule Year, roll out at Interventionists outcomes for each data by sub group 
that prioritizes personnel targeted grade • Resource Specialists intervention program and intervention 
and resources to known levels as identified in • After School • Al located service 
strugg ling sub groups. plan Program observation and . Report card data . 2011 - 20 15 School Coordinator work time . Intervention program 

years, continued roll • Summer School . Financial resources evaluations 
out and revision Coordinator . Budget and staffing • Leadership Team 
(analysis at each • K-6 and 7-12 parameters Meetings 
quarterly assessment Directors of • Alloca ted • Whole Staff Meetings 
period, to allow for Instruction observation time & PDI State of the 
mid-course • Allocated work time School Presentations 
corrections) to make . Board of Directors 

programmatic Academic 
revisions Accountabi lity 

Committee meetinqs 



ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 5: Develop and further refine family learning practices that teach tolerance, cross-cultural 
understanding, and integrates cultures of students and families. 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Develop and further . 20 11 -12 School Year, . Family Liaison • Full-time Family • Family Orientation 
refine family learning development . K-6 & 7-12 Lead Liaison Nights 
p ractices that teach • 20 12-15 School Teachers in Equity • Translation services . Cafe Tuesdays 
tolerance, cross-cul tural Years , • Lighthouse Parent . Community • Tuesday Envelope 
understanding, and implementation and Advisory Committee partnerships (to be • LPAC Meeting Notes 
integrates cultures of revision . Director of Strategic explored} • State of the School 
students and famili es Development • Scheduled meeting Presentations 

times (i.e. 
Orien ta tion, Cafe 
Tuesdays, Family 
Learning Nights) 

• Access to meeting 
spaces 

- -- · - - - -- -- - -- - - - -- - - -



I 
I 

Goal C: Increasing Rigor and Alignment of Educational Program - Lighthouse students will have an 
academically rigorous K-12 educational experience that is vertically aligned from grades K-12 to ensure every 
student graduates prepared for college, completing all of the required A-G coursework. 

Rationale: Lighthouse has operated in two separate buildings for the past four years. School structures and 
practices have evolved over time at both sites. Deliberate work must be engaged to ensure that we leverage 
the true potential of being K-12 to achieve our mission by vertically aligning structures, programs, and practices. 

Expected Schoolwide Learning Results Addressed: 
• Self-motivated , Academically Equipped, Lifelong Learners 
• All Guiding Principles 

Ways of Assessing Progress: 
• Guiding Principles Implementation Strategy 
• Curriculum and Learning Targets Maps 
• Instructional Practice Guides 
• Assessment and Reporting Guides 
• Codified Portfolio and Passage Process 
• Shared Cultural Practices Handbook 

Average SAT I PSAT Results 
Test Section 08-09 09-10 1 0-11 11-12 12-13 13-14 

Reading 400 430 460 490 520 550 
Math 400 430 460 490 520 550 

Graduation Rates 
08-09 09-10 1 0-11 11-12 12-13 13-14 
95% 95% 95% 95% 95% 95% 

Coli A t I Matriculation Rat 
08-09 09-10 10-11 11-12 12-13 13-14 

100% I 80% 100% I 85% 100% I 90% 100% I 95% 100% I 95% 100% I 95% 

Proposed Strategies/Tasks: 
1. Vertically align cultural practices that reinforce Lighthouse Guiding Principles 
2. Vertically align content and instructional practices 
3. Vertically align assessment and reporting practice 
4. Develop student and family understanding of assessment and reporting practice 



ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 
Strategy/Task 1: Vertically a lig n school culture development practices a nd ritua ls that reinforce Lighthouse 
Guiding Princ iples 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Seat a School Cu lture • 2009- 10 School Year . Lighthouse Staff . Allocated . PDI State o f the 
Alignment working . K-6 & 7-12 Directors professional School Presentation 
group to identify and of Instruction development time 
a nalyze current school • School Cu lture 
cu lture development Alignment working 
practices and rituals by group 
grade level. 
Develop, socia lize, • 2010-2015 School . K- 12 Whole Staff . Shared Cultural • Published Shared 
implement, monitor and years, • School Culture Practices Handbook Cultura l Practices 
refine a set of shared Alignment working (to be developed) Ha ndbook 
cu lture pra c tices and group • Clearly articulated . One on one 
ritua ls. • K-12 Leadership expecta tions of staff conference 

Team for implementing between Director . Program cu lture development and staff member 
Coordinators practices and rituals . Formal observation 

• K-6 & 7-1 2 Directors • Allocated time for reports 
of Instruc tion complete . PDI State of the . Director of observation cycle , School Presentation 
Development inc luding pre and 

post conferencing . . Allocated 
professiona l 
development time 



ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 
Strategy/Task 2: Vertically align content and instructional practices 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELIN E PERSONNEL RESPONSIBLE RESOURC ES INVOLVED REPORT PROGRESS 
Select and sea t a • 2010-201 1 School • K-6 & 7- 12 Directors • Paid summer work • Whole Staff Meetings 
Content and Year of Instruction . Director check-ins 
Instructional Alignment • Con tent and with working group 
working group to Instructional • Fall PDI State of the 
collect, organize, and Alignment working School Presentation 
catalog current groups • Draft Curriculum 
curricu la as well as Map 
delineate current . Draft Learning Target 
instructional practices Map 
from grades K- 12. . Draft Instructional 

Guide 
Develop draft . 201 1 - 2012 School . K-12 Classroom • Paid summer work • Inquiry Group 
Curricu lum Maps, Year, design stage Teachers • Allocated Minutes & Feedback 
Learning Target Maps, • 2012-2015, • Inquiry Groups professional • One on one 
and Instructiona l Guides implementa tion and . Conten t and development time conference 
K-12, socialize with K-12 ongoing revision Instructional • Allocated time for between Director 
staff, implement, and based on data from Alignment working observation and and staff member 
refine on ongoing basis observation and groups feedback • Formal observation 

inquiry groups . K-12 Leadership • Allocated time for reports 
Team complete • PDI sessions led by . K-6 & 7- 12 Directors observation cycle, Content and 
of Instruction including pre and Instructional 

post conferencing Al ignment working 
group . PDI State of the 
School Presentations 

- -- - ------ -- - ---· --- - -- -- - --



ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 

Strategy/Task 3: Vertically align assessment and reporting practice 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

Seat an Assessment and . Spring 2010 . K-12 Leadership . N/A • Whole Staff Meetings 
Reporting Alignment Team 
working group to identify • K-6 & 7-12 Directors 
and analyze current of Instruction 
assessment and 
reporting practices. 
Develop, socia lize, • 2010-2011 School • Assessment and . Paid summer work • Published shared 
implement and monitor Year, development Reporting Alignment . Allocated time for assessment practices 
Clearly Articulated • 2011- 20 15 School working group completion of handbook 
Assessment and Years, • K-12 Leadership observation cycle, • POl State of the 
Reporting Calendar, implementation, Team including pre and School Presentation 
Expectations, and monitoring , and • K-6 & 7-12 Directors pot conferencing. • One on one 
Responsibilities continued of Instruction • Allocated conference 

refinement professional between Director 
development time and staff member 

• Formal observation 
reports . Final staff evaluation 
report 



ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 

Strategy/Task 4: Develop student and family understanding of assessment and reporting practice 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

Develop and implement • Summer 2009, • Family Liaison • Paid summer work . Usage rate of online 
plan for exposing, planning stage • Dean of Students . Scheduled parent grading system by 
training, and supporting • 2009-10 School Year, • 7-1 2 Director of meetings throughout students and families 
families and students in implementation Instruction the fall and at . Family Orientation 
using online grading (training targeted for different hours Nights 
system at secondary October 2009) • Access to computer . Monthly mailer 
level to improve their lab . Fal l PDI State of the 
academic standing School Presentation . Published student 

and family training 
program 

Assess, refine and further • 2008-09 School Year, • K-6 Teachers . Scheduled mailings . Published student 
develop plan for completing work in • Family Liaison of student a nd family training 
supporting families and progress . K-6 Literacy Coach assessment (i.e. program 
students in • 2009-15 School • Resident Director report cards, triennial • Family Orientation 
understanding Years , continued • K-6 Director of reading assessments, Nights 
assessment system at implementation and Instruction STAR reports, C ELDT . Tuesday Envelope 
elementary level to revision reports) • PD I State of the 
develop empowerment • Scheduled parent School Presentation 
and improve academic meetings to explain 
standing each report and the 

assessment system 
used (through 
Orientation, Cafe 
Tuesdays, Family 
Learning Nights) 

• ILP MeetinQs 
----- ·- -
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respect, Responsibility, Compassion, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER 1 
STUDENT AND COMMUNITY PROFILE 



Lighthouse Community Charter Public Schools (LCCS), loc ated in Oakland, 
California serves 615 students in grades K- 12. One of thirty-plus tuition, free public charter 
schools operating in Oakland, Lighthouse, was founded in 2002 in response to the 
achievement gap that exists for low-income students and children and youth of color in 
Oakland. 

Oakland, the 7th largest city in California , is incredibly diverse. According to the 
University of Wisconsin census studies, Oakland is the most ethnically diverse city in the 
United States and has over 100 different languages and dialects spoken. A city ripe with 
cultural awareness and with deep roots in the social justice movements of the 1960's, one 
can see, smell, and touch the cultural and social wealth of the c ity's neighborhoods. 
However, alongside this abundance of cultural wealth , there exists great racial , 
economic, and educational disadvantage. In fact, recent census data estimates poverty 
rates for families with children at 22%, while the county and state 's average poverty levels 
are 14%. In addition, Oakland ranks as the 5th most dangerous city in the United States 
and the 1st most dangerous in California . These facts a lone do not fully define a city's 
character, but certainly provides the backdrop for the education of its children. 

Oakland Unified School District, Lighthouse's charter-granting agency, serves about 
38,600 students in 111 traditional or small schools and 34 charter schools. Lighthouse 
operates with two charters: a K- 8th grade charter and a 9- 12th grade charter. For the 
purposes of WASC, the school is being treated as one entity as it applies for full 
accreditation, even though is manages two charters. Leadership, teaching and learning, 
resources, and infrastructure are managed as one at Lighthouse. Achievement data from 
the state separates the schools. The 2008-09 school year marks the 7th year of operation 
for the school and over the years, the school has grown from serving 92 students in 2002 to 
615 in 2008. 

The demographic breakdown of our community at Lighthouse Community Charter 
School is 71% Latino, 17% African-American, 7% Asian, 3% White, 1% Filipino, and we also 
have a handful of Pacific Islander and Multi-ethnic students. Our English Language 
Learner population is 68% of our students. Students with special needs receive resource 
specialist and speech services and comprise about 7% of our student population . 
Students come to Lighthouse from almost every corner of Oakland, but the majority of 
students hail from the " flatlands" of Oakland. The flat la nds are characterized by lower 
educational attainment rates and higher rates of poverty than other parts of Oakland. At 
Lighthouse, 79% of students are low-income and qualify for free or reduced meals. 

HISTORY 
Lighthouse is turning the corner on its seventh year in operation, but school design 

and development began two years prior to its opening in 2000. The original founding 
team, comprised of Jenna Stauffer, Steve Sexton, and Laura Kretschmar, still work full-time 
at the school. The idea for Lighthouse was borne from the experiences in tough urban 
settings during their experiences with Teach for America; was further developed through 
experiences in a rural private school; and was honed while Steve and Laura taught under 
the tutelage of Ted and Nancy Sizer at the Francis Parker Charter Essential School outside 
of Boston and Jenna worked on her Master's in Education at the Harvard Graduate 
School of Education . Joined in Oakland by fellow found ing teachers, Heather Thompson 
(currently Literacy Specialist at LCCS), Jeannie Bruland (currently Home Language 
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Coordinator at LCCS), Genevieve DeBose and Helen Spruill (both teachers now in NYC) , 
the team spent two years in the charter development process. 

With a $100,000 grant from the Charter School Development Center, the first year of 
pre-opening development was spent on the technical aspects of charter writing , 
establishing a nonprofit, recruiting families, establishing community connections, and 
honing the mission and vision of the school. The school 's original K- 12 charter was 
granted on June 5, 2001 by the Oakland Unified School District. After having the charter 
granted, the team set out to further develop the school 's vision, pedagogy, and 
curriculum, hire staff, set up operations and systems, recruit students and families, form a 
board of directors, and secure a facility. 

Lighthouse Community Charter School opened in September of 2002 to 92 students, 
40 in Kindergarten and 52 in 6th Grade. In the second year of operation , Lighthouse 
established a relationship with New Leaders for New Schools which brought the addition 
of Melissa Barnes-Dholakia to the leadership team. Ms. Barnes-Dholakia has been with the 
school since 2003 and is currently the Director of Elementary Programs. 

Each year since opening, the school has added two grade levels. In 2004, as 
Lighthouse prepared for its first 9th grade class, the school applied for a 9- 12th grade 
charter from OUSD and a material revision of its original charter from a K- 12 charter to a 
K- 8 charter. In addition, in 2006, the K- 8 school's charter was successfully renewed. The 
high school's charter will go before OUSD for renewal in 2010 and the 2nd renewal of the K 
-8 will occur in 2011 . 

In 2005-06, Lighthouse applied for WASC's interim accreditation status and was 
granted accreditation. In 2007, the school had a substantive change visit by Dr. David 
Brown to accredit grades 4- 5 and 10- 11 and accreditation was expanded to include 
those grade levels. Beginning in the summer of 2008, the entire cadre of 9- 12th grade 
courses were submitted and approved by the University of California and meet a- g 
requirements. This year, in 2008, the school has reached the apex of enrollment as a K- 12 
school. The first graduating class of seniors will walk across the stage in caps and gowns in 
the Spring of 2009. 

SCHOOL PURPOSE 

Through our self-study process and in our Professional Learning Community, our staff 
has reviewed, renewed, and continued our commitment to Lighthouse's shared K- 12 
vision, mission, and guiding principles. 

Vision Statement 
The vision of the Lighthouse Community Charter School is to close the achievement 

gap for low-income students and students of color who have not been served by the 
current educational system. 

Mission Statement 
The mission of the Lighthouse Community Charter School is to prepare a diverse K- 12 
student population for college and a career of their choice by equipping each child with 
the knowledge, skills, and principles to be a self-motivated, lifelong learner. In order to 
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achieve our mission, Lighthouse Community Charter School has committed to five priorities 
in its school design: 

• Holding all students to High Expectations 
• Implementing a Rigorous Curriculum 
• Serving the Whole Child/Youth 
• Partnering and Involving Families 
• Fostering a Professional Learning Community 

Expected School Wide Results (ESLRs) 
Lighthouse's Expected Schoolwide Learning Results (ESLRs) ore derived from our mission and vision. 
In order for students to be prepared for college they must be Self-motivated, Academically 
Equipped, Lifelong Learners who: 
• Advocate for themselves by setting meaningful personal and academic goals based on 

individual strengths and interests 
• Demonstrate core academic competencies on core subject matter 
• Develop effective Habits of Work (HOW) that include maximizing learning time a t school and 

striving for understanding when completing homework 
• Reflect upon and incorporates feedback to grow as a learner and a person 

In addition to being self-motivated, academically equipped, lifelong learners, Lighthouse 
students will aspire to the following Guiding Principles: 

• Responsibility • Curiosity 
• Persistence • Integrity 
• Communication • Courage 
• Collaboration • Respect 
• Reflection • Compassion 

Students will Be Responsible and Persistent by ... 
• Demonstrating diligence and a positive work ethic even in the face of challenge 
• Demonstrating initiative to meet their individual goals without adult support 

Meeting high standards for delivering high quality work on time 
• Utilizing time efficiently to manage workload 

Students will Communicate by ... 
• Using academic language specific to the subject and context 
• Articulating thoughts and ideas clearly and effectively through speaking and writing 
• Understanding how media messages ore constructed and for what purposes 
• Examining how individuals interpret messages differently, how values and points of view ore 

included or excluded and how media can influence beliefs and behaviors. 

Students will Collaborate by ... 
• Demonstrating the ability to work effectively in diverse teams 
• Leveraging strengths of others to accomplish a common goal 
• Exercising to make necessary compromises to accomplish a common goal 
• Shoring the responsibility for collaborative work 

Students will Reflect and Be Curious by ... 
• Developing and ask questions that lead to deeper understanding 
• Monitoring their own understanding and learning needs 
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• Being open and responsive to feedback 

Students will Have Integrity & Be Courageous by ... 
• Following through on commitments 
• Advocating for themselves 

Students will Be Respectful and Compassionate by .. . 
• Acting with the interests of the larger community in mind 
• Spontaneously helping other students 

EDUCATIONAL PROGRAM 

The K- 12 educational program at Lighthouse Community Charter School is 
carefully structured and aligned to one goal: preparing students for college and a career 
of their choice. The school ascribes to five tenets in its design that drives the educational 
program and school offerings: 

• Holding all students to High Expectations 
• Implementing a Rigorous Curriculum 
• Serving the Whole Child/Youth 
• Partnering and Involving Families 
• Fostering a Professional Learning Community 
These tenets are further described below. 

High Expectations for Students and the School, as a Whole 
To prepare students for the college and career of their choice, Lighthouse begins with a 
set of comprehensive set of standards and measurable pupil outcomes that every student 
will master. Grade-specific learning targets are derived from this list. These K- 12 
expectations include: 

• Core character traits, including respect, responsibility , compassion, collaboration, 
communication, courage, curiosity, persistence, integrity and reflection 

• The conventions of language and computations of mathematics 

• Critical reading, strategic writing, and effective communication 

• Mathematical reasoning, problem-solving and computation across all strands: Number 
Sense, Algebra and Functions, Measurement and Geometry, Statistics, and Data 
Analysis, and Probability 

• The skills of a scientist, including collecting data, designing a controlled experiment, 
analyzing data, and using formal scientific communication. 

• The skills of a social scientist, including research and evidence, point of view, 
interpretation, connections and patterns, supposition, determining importance. 

• A deep understanding of core scientific and social studies content that will provide 
them with the cultural capital to enter and succeed in college 

• The ability to express themselves through the arts 

• The knowledge and skills necessary to improve their physical fitness and make informed 
choices about their personal wellness. 
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• Technological fluency 

In addition, school leadership has set the following goals for itself, to measure its progress 
toward achieving the mission : 

• 80% of students will read, write, and compute at grade level by their fifth year at 
Lighthouse 

• A ll students will graduate from Lighthouse having taken the A - G requirements, 
enabling them to apply to the UC/CSU system 

• By 2011 , 90% of students enrolled as 1 01h graders will graduate with UC/CSU e ligibility 

• By 2011, 100% of UC/ CSU eligible students will be accepted to a four-year college 

• By 20 11 , Lighthouse will reach the state target API of 800 for its K-8 program, indicating 
that our students have met state expectations of proficiency across the content areas. 
The 9-12 program will reach this goal in 2015. 

A Rigorous Curriculum a nd Pedagogy 
How we teach and learn is vital to our student's success. Core subjects in grades K-

4 are taught by a single classroom teacher in a self-contained classroom. In grades 5- 12, 
core subjects are integrated in a block schedule and taught by two teachers: 
Math/Science and Language Arts/Social Studies. Art, physical education, and advisors 
bring their expertise to students daily in the non-core classes. 

Our instructional program includes several methods of instruction, including 
differentiated instruction, which serves all students, including those with special needs, 
Eng lish language learners, and students who require remediation and extra support . 
Lighthouse's school wide pedagogy is based upon best practices in instructional methods 
that have been proven successful with our student population and is informed by research 
and several philosophies regarding teaching and learning . Lighthouse has established 
Core Practices in each of the following content areas to promote a Rigorous Curriculum: 
Learning Investigations and Expeditions 
• Students are engaged in long term Learning Investigations and/or Expeditions, focused 

by compelling topics . 
• Investigations and/or Expeditions are designed to support students in mastering clearly 

identified learning targets, which are in alignment with the Lighthouse K-12 Curricu lum 
Map. 

• Linked projects and products within the Investigation or Expedition allow students 
multiple opportunities to demonstrate mastery of these learning targets. 

• Fieldwork and experts are utilized to provide an authentic context for learning and 
promote students ability to think as experts within a discipline 

• Investigations and/or Expeditions culminate with products that have a real purpose 
and an authentic audience (e .g. an art gallery presentation of student art). 

Literacy 
• Balanc ed literacy, including readers and writers workshops, is utilized as the core 

framework for literacy instruction. 
o The workshop model consists of a mini-lesson, modeling/thinking aloud, 

guided practice/shared experiences, independent practice, and sharing. 
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o In reading, strategy instruction develops students ' phonemic awareness, 
phonics, fluency, vocabulary development, and comprehension . In reading 
comprehension specifically, strategy instruction develops the skills of making 
connections, questioning, visualizing, inferring, determining importance, and 
synthesizing. 

o In writing, strategy instruction develops the following areas of student writing: 
ideas, organization, voice, sentence fluency, word choice, and conventions. 

• Literacy instruction occurs in whole group, small group, and individual settings. 
• Reading and writing should be integrated into the expedition and/or across content 

areas. 

Numeracy 

In the K- 5th grade program, 

• Investigations curriculum in K- 5th grade, is utilized in the core curriculum. 

• The curriculum is implemented to develop students' knowledge and skills across each 
of the mathematical strands: number sense, algebra and equations, measurement 
and geometry, and data analysis, statistics and probability. 

• Mini-lessons and math workshops are used as a way to introduce, develop, and refine 
understanding of key concepts and skills. 

In the 6-12th grade program, 

• College Preparatory Math is utilized as the core curriculum (NOTE: In the 6th grade 
academy, CPM is supplemented with material from Marilyn Burns and TERC to fill gaps 
in students incoming knowledge and skills). 

• The curriculum is implemented to develop students' knowledge and skills across each 
of the mathematical strands: number sense, algebra and equations, measurement 
and geometry, and data analysis, statistics and probability. Student mastery in each of 
these strands is regularly assessed. 

• The curriculum is implemented to develop students computational fluency, 
mathematical reasoning and problem-solving , ability to apply problems in context, 
and mathematical communication (including command of math vocabulary) . Student 
mastery in each of these areas is regularly assessed. 

• Mini-lessons and math workshops are used as a way to introduce, develop, and refine 
understanding of key concepts and skills. The workshop model consists of an 
introduction, modeling, guided practice, independent practice, and sharing . 

• Classes begin with a warm-up and end with an exit ticket, allowing students to practice 
and then demonstrate mastery of key concepts and skills introduced 

• Multiple structures are put in place to differentiate instruction, including mini-lessons for 
struggling students and "exceeds" options 

The Arts 

• Mini-lessons and workshops are utilized to introduce and develop students 
understanding of the language, concepts, skills, and techniques of the art form. 

• In depth learning experiences take place, allowing students the opportunity for critique 
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and revision of their work and developing their ability to reason and solve problems in 
artistic production. 

• Art is used as vehicle to both deepen and demonstrate student understanding of 
content in a learning investigation and/or expedition. 

• The arts are used to meet the multiple learning styles of students and allow chi ldren to 
discover and develop aptitudes and talents. 

Fitness 

• Fitness activities are designed to meet students' varied physical needs, with multiple 
points of access and scaffolding so that all students can be full participants. 

• Students will be expected to compete against themselves to achieve growth in core 
strength, flexibility, agility, and technique . 

• Students will be expected to support other students to achieve a collective success, 
engaging in a wide-range of team sports from field hockey to flag football. 

• Students will have the opportunity to enjoy and develop an appreciation for the 
outdoors, through adventure-based outdoor excursions such as hiking, rock climbing, 
and boating. 

Home Language Program 
Students in grades K- 4 participate in the Lighthouse Home Language Program 

three days per week for 45 minutes per day. Curren tly, the home language program offers 
Spanish, Cantonese, and English. Focused on language and literacy development in the 
language of the child's home, home language classes are taught by trained home 
language tutors, most of whom are Lighthouse parents. The curriculum of the program is 
connected to the curriculum taught in the core classrooms and is thematic across 
languages. Every couple of months, students come together in home language 
conventions to celebrate and share their language diversity. To foster multi-lingualism in all 
students, Spanish as a Second Language classes are offered to English-only speaking 
students in their 2nd grade year. 

Flex Instructional Time 
** 
College and Career Preparation 

With college and career preparation at the center of Lighthouse 's mission, the 
school utlilizes several strategies for high school students to explore college and career 
options. These include: 

• Crew: 
• Junior Internship Program All 11th grade students 
• Senior Seminar 
• College Visits 
• Graduation Requirement 

Student Assessment 
In order to best serve students, learning is measured in a myriad of authentic ways 

over time. Lighthouse has adopted a multi-pronged approach to assessing what students 
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know and con do in order to give the student, parent, teacher, and school a real-time 
snapshot of what students hove learned and what needs to be improved upon. Learning 
Targets, what students should know and be able to do, hove been developed for each 
core subject area at each grade level. These learning targets define the type of LCCS 
student we expect to graduate and ore delineated for each academic loop (e.g. K-1, or 
2-3). To move to the next academic loop, students must demonstrate mastery of the 
standards through multiple assessments. 

Lighthouse utilizes several forms of assessment: 
• Interim Assessments- measure student mastery of the ELA and moth standards 

four times per year. The results of these assessments drive large-group, small­
group, and individual instruction. 

• Portfolios- demonstrate learning in all subject areas over time. Showcase drafts, 
revisions, finished products including student and teacher reflections. The work 
of creating and maintaining the portfolio is ongoing. 

• Reading and Writing Assessments- teachers measure a student's growth in 
reading and writing three times per year. 

• Expositions of Student Work- a culminating display of all student work and 
expedition products that happens twice per year. All family members and 
students ore required to attend the "expos." 

• Standardized Tests- state and federally-mandated tests ore also a measure of 
student achievement in grades 2- 12. 

• Passage- students in even-numbered grades (K, 2, 4, 6, 8, 10, 12) must defend a 
portfolio of work to their parents, teachers, and peers demonstrating they hove 
mastered the loop-level learning targets . In the early years, passage is 
celebratory. As students get older, passage is a high stokes rite of passage at 
Lighthouse, determining going onto the next grade level. 

School Culture 
Lighthouse is not only a place to learn the skills and knowledge to get into college. 

It is a place to learn the essential moral principles that our ever-changing and increasingly 
violent world demands- how to toke core of one another and our community, how to 
listen to and understand other's perspectives, how to be socially, emotionally, and 
physically resilient. Our job at Lighthouse is not only to graduate students onto college, 
but to graduate coring and driven individuals who work for positive change in our society 
and the world. The Lighthouse ESLRs guide our work in this area. 

At Lighthouse, we believe that learning is not just rote memorization of facts or 
simply what we read in a text or what we report in a paper. Learning is doing, problem­
solving, working together. Truly preparing citizens for a democracy in the 21 st Century 
requires a focus on teaching values and habits that enable students to work together to 
tackle community issues, reach out to those in need, communicate with a multi-age 
audience, and solve problems without violence. We hove implemented several structures 
and rituals that set a foundation for a strong school culture, enabling students, teachers, 
and community members to achieve our mission. 

Guiding Principles 
At Lighthouse, our Guiding Principles set the standard for our school culture . The 

principles ore interwoven into the curriculum and ore the standards by which we measure 
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our individual and communal culture. They are the principles that we feel contribute to a 
child's learning and growing in and out of school. These are detailed in the ESLR section 
of this document above. 

Crew 
Advisory systems, called Crew at Lighthouse, have been proven successful in 

ensuring that students are known well by at least one caring adult in the school. Beginning 
in the 7th grade, students participate in family-like groups called crews with a small 
student: advisor ratio. Facilitated by adult crew leaders, crews meet daily and serve as an 
opportunity for students to build teamwork and leadership skills, discuss issues, resolve 
conflicts, and gain leadership skills. Crew Leaders facilitate the same group of students for 
at least two years. They serve as the main liaison to parents/family members, guide 
students in academic and non-academic situations, and maintain Individual Learning 
Plans. 

Teachers have adequate time during Wednesday early-release professional 
development days to plan crew activities together, as well as do "Kid-Talk," a time to talk 
about individual student issues and solutions. 

Conventions and Lightkeeper Meetings 
Conventions are a culture building ritual at Lighthouse and happen in several 

configurations: as a grade level, as a loop level (i.e. 7-8th grade) , or as a large portion of 
the school (i.e. K- 6). At least once per month, students meet as a whole group to discuss 
community concerns and guiding principles. Team building , oral communication in a 
large group setting, and critical thinking are skills that are emphasized in conventions or 
Lightkeeper Meetings. Conventions are also a place of celebration- students and 
teachers take the time to appreciate one another in this special setting. 

College Ready Incentive Program 
Preparing for college is an incremental process and about every month in grades 7 

-12th, students can earn special privileges by being "college-ready," demonstrating 85% 
of homework and classwork completion. If students meet this goal, crews go on special 
trips (ice-skating, to UC Berkeley, pumpkin patch, etc) to celebrate their 
accomplishments. Those students who do not meet the "college-ready" goal stay at 
school in a focused study hall to complete missing work. 

Serving the Whole Child 
A child is not just a receptacle for academic learning, but a social, emotional, and 

physical being, or "whole child" that must be healthy in all aspects to reach his or her 
fullest potential. At Lighthouse, ensuring a whole child is prepared for college and a 
career of their choice is viewed as a community effort that school, family, and community 
must be engaged in together. The third tenet of Lighthouse Community Charter School is 
based upon the belief that the school, family, and community must collaborate to meet 
the needs of the whole child/student. We cannot expect a child to learn until his or her 
social, emotional, and physical needs are met. Therefore, we have created school 
structures and programs that encourage adults at the school to get to know each child 
well and that encourage and invite family involvement at the school. 
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Individualized Learning Plans 
At most public schools, only students who have the most severe learning needs 

have individual p lans for the educational goals. At Lighthouse, we believe every child has 
unique needs and they deserve their own individual plan for g rowth and accomplishment. 
As a result, each child has an Individualized Learning Plan (ILP) that is collaboratively 
created with the child, his or her family members, teachers, and where appropriate, 
administrators. ILPs detail a student's academic, as well as social, emotional, and physical 
strengths and challenges and detail strategies to improve a student's ability to succeed in 
school. Teachers refer to the ILPs on a consistent basis throughout the school year to 
assess a student's progress toward his or her goals. The ILP is also used as a tool to discuss 
progress with parents. 

Mixed-Ability, Looped Classrooms 
Building a learning environment where every student's abilities are valued, mixed­

ability (inclusive, untracked) classrooms allow students to interact with peers of differing 
academic levels, encouraging a climate of collective responsibility for the achievement 
of success by all students. 

At Lighthouse, students are placed in "looped" classrooms, meaning that they will 
remain with the same teacher for at least two years. Looping is a proven strategy that 
increases student achievement. Schools that utilize the looping method have higher 
parent involvement (families have more time to establish trusting relationships with 
teachers), nurture and support the social and emotional development of children (stability 
of learning environment over time allows children to move at their own pace and 
strengthens friendships between students, encouraging thinking and intellectual risk­
taking); demonstrate improved attendance; and yield higher levels of teacher 
satisfaction . 

Counseling Program 
About 10% of Lighthouse students are seen formally or informally by Lighthouse 

social/emotional counselors. Students a re counseled on anger management, self-esteem, 
conflict management as individuals, in dyads, or small groups. 

Revolution Foods Meals Program 
Since 2005, Lighthouse Community Charter School has offered a wholesome meals 

program in partnership with Revolution Foods. Revolution Foods ensures about 85% of its 
food is organic, free of trans fats, is as locally grown as possible, and caters to the tastes of 
children and youth . 

After School Program 
After school programs are the subject of a great deal of educational research that 

resoundingly states if a student participates in safe, enriching after school programs, 
student achievement rises . The Lighthouse after school program provides about 175 of its 
students with a free program offered 5 days per week. The after school program offers 
recreation time, focused homework and academic assistance, opportunities to develop 
mentoring relationships with tutors, and a wide variety of academic and enrichment 
activities that focus on physical, social, and emotional health. 
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STUDENT ENROLLMENT 

Lighthouse Community Charter School opened in 2002 with 92 students in grades K 
and 6 and have added about that many students in two grade levels each year. In 2008-
09, Lighthouse enrolls about 615 students in grades K- 12. 

"0 
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Lighthouse recruits its families from the San Antonio, Fruitvale, and East Oakland 
neighborhoods of Oakland. These neighborhoods are characterized by high immigrant 
populations. Over the years, we've seen a decline in our Asian populations and an 
increase in our African-American population. 
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SPECIAL EDUCATION 

Enrollment Demographics Over Time 
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Over the post seven years, Lighthouse has improved the quality of special 
education services it provides. Oakland Unified School District has served as Lighthouse's 
SELPA each year and in our first three years of operation, provided all special education 
services. In our fourth year of operation, we negotiated a groundbreoking arrangement 
with the district to provide resource services (RSP) with our own port-time, appropriately­
credentialed staff member. In 2006, the RS teacher become full-time and in 2008, 
Lighthouse added a 2nd RS teacher to accommodate the caseload. In 2008, 54 students 
qualify for RS. In addition to providing day-to-day RS services, Lighthouse resource 
teachers, evaluate and assess students, conduct annual and trienniaiiEPs, coordinate 
services through the d istrict, and work with teachers on intervention and "push-in" 
instruction. 

Speech therapy has been provided by the district throughout our tenure in OUSD's 
SELPA. Unfortunately, there hove been months when our students hove not received the 
speech services they deserve and Lighthouse leadership has hod to strongly advocate on 
behalf of our students. 

Since Lighthouse has retained control of its RS services, we continue to pay an 
encroachment fee of about $450 per enrolled student to OUSD to total a cost of $27 6,000. 
We ore reimbursed for the cost of our RS staff. 

LANGUAGE PROFICIENCY 
A total of 72% of our total student body comes from homes in which English is not 

the primary language. While the number of English Language Learners has fluctuated 
over the years, there is still a huge need at Lighthouse to support English Language 
Development in all of our students. The languages represented in the Lighthouse student 
body ore Spanish, Cantonese, Vietnamese, Arabic , Tagalog , and Mien. 
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ATTENDANCE 
Attendance at Lighthouse Community Charter School is excellent in our estimation . 

Our students come to school 96% of the time, compared to OUSD's 93%. In addition, 
Lighthouse offers thousands of hours of supplemental instruction each year, lengthening 
the school day for about 60% of our students by 2- 3 hours on average. 

AVERAGE MONTHLY ATTENDANCE 
School Year 2006-07 2007-08 2008-09 (to 

date) 

LiQhthouse Average 96.11 96.66 96 .14 
OUSD Average 93.91 93.01 NA 

EXPULSION AND SUSPENSION RATES 
Discussion on expu lsion and suspension rates at Lighthouse must first start with an 

explanation of our K- 12 discip line system. At Lighthouse, our belief is that chi ldren and 
youth are natural learners, inherently good and decent individuals, and are shaped by 
their surroundings and experiences they have. We a lso understand that as chi ldren grow 
and develop, they are bound to make mistakes that hurt themselves or the community or 
prevent themselves or others from learning . With this philosophy in mind, the aim of 
student discip line a t Lighthouse is to build and maintain a strong sense of culture and crew 
amongst students and teachers. At the heart of student discipline and culture setting at 
Lighthouse are the ES LRs and guiding principles detailed above: respect, responsibility, 
compassion , integrity, persistence, curiosity, integrity, collaboration, communication, and 
reflection . These are character traits that a re required for achievement of our mission 
and success beyond our school walls, in college, a nd beyond. 

At Lighthouse, teachers share common disc ipline practices and language to create 
a consistent learning environment and common expec tations for our students across 
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subjects and grade levels. We know that there will be students who test the boundaries of 
these principles and who defy the rules and norms set forth . We believe that these 
opportunities allow for "teachable moments" for students. We aim to not judge the child 

r youth, but rather to modify the behavior they are exhibiting. When appropriate, 
consequences are logical, predictable, consistent, and linked to the behavior that needs 
to be modified. When behavior needs to be modified consistently or when a student 
violates the learning environment consistently, the use of "refocus" forms and/or office 
referrals are used. Once a student receives an office referral, an administrator will 
determine consequences for the behavior. 

Consistent with our mission to involve families, family members are an important 
aspect of behavior modification. Parents and caregivers are involved with discipline of 
their student as much as possible and appropriate. Examples of parent involvement in 
discipline have included conferences, student study team meetings, observations, and 
home-school behavior contracts. 

Historically at Lighthouse, there are always a handful of students for whom discipline 
is a consistent issue. If a student receives 8 office referrals throughout the course of a 
school year, the student may become subject to conditional enrollment, meaning they 
can stay enrolled at Lighthouse if certain conditions are met. Each conditional enrollment 
case is student-specific and can look differently depending on the special situation a 
student has. Conditional enrollment criteria are developed and shared with families by 
the school directors with teacher and school counselor input. Examples of conditions of 
enrollment may include: 

• A shortened or lengthened school day 
• Counseling for student 
• Counseling for families 
• Removal from classroom setting to an independent study setting 
• Removal from certain times of the school day 
Rates of suspension and expulsion are best analyzed in age-bands. In 2007-08, 

suspensions were given for several reasons- the most common for accruing several office 
referrals for disrupting learning or class. 

At Lighthouse, boys receive about twice as many office referrals than girls. In addition, 
at the K- 6 level, African-American boys receive more office referrals and suspensions. As 
a result of this trend, in 2008-09, the K- 6 Professional Learning Community has spent 
considerable time studying, discussing, and troubleshooting boys and boyish behavior and 
how to create more "boy-friendly" learning environments. At the 7- 12th grade level, to 
prevent office referrals, grade levels have spent considerable time and resources building 
incentives for students, such as participation in college ready days, award ceremonies, 
and participation in league sports. 

Over the past seven years, Lighthouse has held formal expulsion hearings for three 
students: one for an accrual of 16 office referrals that included violence toward a 
teacher, one for stealing school property, one for violating school norms of safety. Other 
students have left Lighthouse over the years for not meeting behavior expectations. 

SAFETY AND SCHOOL FACILIITES 
Student safety is paramount at Lighthouse. Currently, Lighthouse leadership is in the 

midst of a comprehensive emergency plan analysis and revamping that will culminate in 
a comprehensive set of protocols for all types of emergencies. We practice fire and 
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earthquake drills regularly. Each classroom is equipped with survival kits. The school has 
begun to accumulate supplies, such as 3-day water supp ly, temporary toilets, etc. for a 
full-scale emergency. In addition, all of our staff is required to be CPR/First Aid certified . 
Finally, Lighthouse operates a phone system that can contact all of our parents 
simultaneously in the case of an emergency. 

Our school facilities are operational, but not ideal . As a charter school, Lighthouse is 
obliged to find, renovate, and pay for our facilities . Every year since opening , Lighthouse 
has applied for facilities from the district under Proposition 39 regulations that states the 
district must provide adequate and equivalent facilities. Year after year, the district has 
not provided what we feel to be adequate facilities, so we have opted to lease our sites 
from private landlords. 

From 2002- 2004, Lighthouse was located in a renovated storefront in the uptown 
district of Oakland. In Fall of 2004, as our student population outgrew our facilities, we 
moved from the Newberry Building to a closed private school facility that operated out of 
a renovated car dealership. In 2005, as we added grade levels, opened our high school, 
and faced the realities of a budget that could not accommodate further renovations at 
our current site, the school began to operate two campuses. Since then, our K- 6 and 7-
12th grade operations have been separate from each other. In spite of separation from 
each other, Lighthouse faculty and leadership have worked to maintain a K- 12 learning 
community with shared practices. Both sites are without play or outdoor areas and 
operations are squeezed into the facilities. 

In February 2009, with a gift from the Rogers Family Foundation, Lighthouse has 
acquired a permanent facility at 444 Hegenberger Road in East Oakland which we plan 
to occupy in August 2009. With the potential of fulfilling the vision of a K- 12 school on 
one campus, this building is ideal in that it is situated in a neighborhood where one-third of 
our students commute from; it has ample square footage that will accommodate 
classrooms, administrative space, a library, art and music studios, media labs, a college 
and career center, and a family resource center; and it has adequate play space and 
parking. The school is securing financing for the remaining $6 million project costs that 
have not been covered by the gift. 

OUR STAFF 
Lighthouse Community Charter School students receive instruction from an 

extremely dedicated, well-prepared faculty and staff. 93% of our core faculty is fully 
credentialed and meet NCLB requirements, with the remaining individuals completing 
requirements through universities or the innovative REACH program. Over the years, our 
staff has grown in size and diversity. In 2008-09, our staff is comprised of: 

• 28 core classroom teachers 
• 7 art, music, or fitness specialist teachers 
• 2 paraprofessionals 
• 5 administrators 
• 1 Literacy Specialist/Interventionist 
• 11 classified staff (clerical, family liaison, janitorial, meals) 
• 1 College and Career Counselor 
• 1 Social/Emotional Counselor 
• 6 Home Language Program Instructors, including Home Language Coordinator 
• 2 Resource Specialists 
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• 19 After Sc hool Staff, including 2 part-time coordina tors 
In addition, Lighthouse partners with the Ann Martin Center to provide one K- 6 

school counselor and two intern counselors; OUSD to provide speech therapy services; 
and several nonprofits to provide extracurricular teachers in the after school program. 

While our overall staff is diverse our core classroom teaching staff is predominantly 
White (see charts below). As vacancies occur, we aim to continue to recruit a highly 
competent pool of candidates who represent the diversity of our students and who are 
dedicated to our mission of preparing students for college and a career of their choice. 

2008-09 Staff by Ethnicity 

Core Classroom Faculty by Ethnicity 
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STAFF DEVELOPMENT 
Lighthouse Community Charter School believes it w ill achieve its mission of 

preparing students for college and a career of their c hoice by mastering five tenets: high 
expectations, rigorous curriculum, serving the whole child , involving families, and fostering 
a professional learning community. To that end, Lighthouse devotes considerable 
resources into developing the professional capabilities of its faculty and staff. 

To begin, our teaching staff is contracted for 200 days a year, rather than the OUSD 
standard of 183 days. The "above and beyond" days are devoted to staff development, 
time for thoughtful assessment and reporting , and reflection . Three times per year, in 
summer, winter, and spring, our faculty participate in Professional Development Institutes 
that are developed and driven by fellow Lighthouse fa c ulty. These weeks are also 
devoted to curriculum development, Individualized Learning Plan (ILP) meetings, and 
home visits. In addition, all faculty new to Lighthouse, participate in an extra five days of 
development to orient them to our mission and the research and methodologies behind 
our practices. 

In addition to these institutes throughout the year, faculty and staff participate in up 
to 3 hours of professiona l development each week during early release days on 
Wednesdays. Wednesday professional development sessions a re devoted to a variety of 
topics, but focus on the professional development themes of the year. In 2008-09, these 
themes include data study and analysis, student cultu re, including a focused look at 
serving boys, K- 12 literacy practices, and Guided Language Acquisition Design (GLAD) . 
To ensure the needs of teachers and students are being met, the professional 
development themes, materials, and sessions are driven by the K- 12 Leadership Team 
that includes teaching representation from the K- 2 team, 3- 5 team, secondary math 
and literacy teams, Home Language, and our Literacy specialist . 

Annually, guided by the Directors of Elementary or Secondary Programs, each 
faculty member identifies specific SMART (Specific , Measurable, Attainable, Results­
Oriented, Time-Bound) goals for the year that will move their practice and our school in 
our pursuit of the mission. These goals are then used to develop and individual Professional 
development Plan (PDP). Informal wa lk-throughs, coac hing from our literacy specialist, 
guided peer observation , and formal observations round out the feedback loop to 
teachers as they hone their practices at Lighthouse. 

All first and second year core teachers are provided BTSA training and coaching 
through an innovative partnership with the Reach Teacher Induction Program. 

All faculty members meet regula rly in small, subjec t or grade-specific inquiry groups 
where they analyze data and student work, develop sta ndards-based curriculum, discuss 
professional reading, conduct protocols for improving practice, and engage in 
observation and feedback sessions. 

Collectively, the wide variety of professional development resources , configuration 
of inquiry groups, focus on shared litera cy practices, and deep analysis of student 
achievement data, create a professio nal learning community that is aimed squarely at 
achieving our mission of preparing students for college a nd a career of their choice. 

STUDENT PERFORMANCE DATA 
Lighthouse Community Charter School 's mission to prepare students for college and 

a career of their choice is reflected in the state-standards aligned, rigorous curric ulum and 
high expectations for every student. Beginning in Kindergarten, all students a re engaged 
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in more time on task than required by state regulations, learning in depth through 
authentic projects, and being assessed using multiple measures. 

In order to pass on from one looped level to another, students must meet or exceed 
80% of all learning targets for their grade and must present an in-depth portfolio of student 
work to their family members, teachers, and peers in a process called Passage. In 
addition, once a student begins high school, they are automatically enrolled in and must 
pass a- g courses. In order to be promoted to the next grade level, students must 
maintain a minimum GPA of 2.0, as well as meet all passage requirements . 

In addition to these internal methods of assessment for individual students, the state 
and federal government measure Lighthouse's achievement using several assessment 
tools . Lighthouse operates two charters: one K- 8 charter and one 9- 12 charter. Results 
for each charter are summarized below. 

AYP 
Lighthouse K- 8 is currently in Program Improvement Year 2 for not meeting AYP 

criteria in 2005-2007. In 2006, the school met 11 out of 17 A YP criteria and in 2007, the 
school met 16 out of 17 A YP criteria . In 2008, the school met A YP goals. The school has to 
meet A YP one more year in order to exit PI status. 

Lighthouse 9- 12 has met A YP goals every year except 2006 and is not in Program 
Improvement Status. 

API 
Both Lighthouse charters have seen significant gains in its API scores over the years . 

They are documented below. K- 8 Lighthouse has exceeded OUSD district averages 
every year on record. In 2008, both schools saw dramatic 75-point gains in its API. In 
addition, our similar schools ranking for both schools is "5." These gains are attributed to 
several factors including refinement of standards and curriculum alignment; targeted and 
focused intervention; and continued focus on data study and inquiry of student 
achievement. 

19 



-----------, 

API Scores Over Time 

800 

700 
634642 

600 

500 
D OUSD average 

400 D K- 8th 
II 9th- 12th 

300 

200 

100 

0 0 0 
0 

2003 2004 2005 2006 2007 2008 

The gains in our API are attributed to several fa c tors including refinement of sta ndards and 
c urriculum alignment; targeted and foc used intervention; and continued focus on data 
study and inquiry of student achievement. A school-wide focus on literacy practices and 
stra tegies targeted toward English Language Learners will continue to be at the center of 
professiona l development for teachers to ensure continued growth . 

The K- 8 Lighthouse has three significant subgroups: Latino, English Language 
Learners, and socio-economica lly disadvantaged. Over the past severa l years, steady 
growth for each of these subgroups has been achieved. 
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K - 8 API by Subgroup 2004-2008 
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The 9- 12th grade charter has only two years of significant populations to show 
growth, yet the trend of positive growth is moving in the right direction. 

9 - 12 API by Subgroup 2007-08 

800 

700 686 I.. I.. A 684 

588 594 
C.I..O 600 

500 

400 

300 

200 

100 

0 

Latino Socio-Economically Disadvantaged English Language Learners 

10 2007 0 2008 1 

The tables that follow shows California Standard Test (CST) proficiency data in 
English-Language Arts and Math in the K- 8 school and compares it to the Oakland 
Unified School District . Growth in number of students proficient or advanced on the CST is 
higher in every subject area except Science. 

California Standards Test- All K- 8 students 2006-2008 
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% Proficient and Advanced 
Subject K - 8 Lighthouse OUSD 

2007 2008 2007 2008 
ELA 27.3 36.7 29.2 31.8 
Math 32 44.7 29.8 33.1 
History-Social 6.3 40.8 16.5 17.6 
Science 
Science 10.6 18.4 24.3 31.9 

CALIFORNIA HIGH SCHOOL EXIT EXAM (CAHSEE) RESULTS 
Lighthouse has administered the CAHSEE for the past two years and each year, the 

school has outpaced district averages of first-attempt 1Oth grade students passing the 
CAHSEE. At the time this report was finalized , 100% of Lighthouse seniors had passed the 
CAHSEE. We attribute this to standards-aligned curriculum, "buy-in" into the test taking 
process, and focused test-taking skill-building . These scores demonstrate that females are 
outpacing males on the CAHSEE. More focused attention on our male student 
population, their motivations, and skill levels will be required to level the playing field 
between females and males. More importantly, subgroup populations at Lighthouse are 
outpacing district averages, proving that Lighthouse can close the achievement gap for 
its educationally disadvantaged populations. 

CAHSEE English Language Arts Grade 10 First Attempt 
Percentage Pass Rate 2006-08 

2006-07 2007-08 
Lighthouse OUSD Lighthouse OUSD 

All Students 71 60 73 60 
Female 83 67 84 65 
Male 58 53 64 54 
Latino 66 47 77 53 

CAHSEE Mathematics Grade 1 0 First Attempt 
Percentage Pass Rate 2006-08 

2006-07 2007-08 
Lighthouse OUSD Lighthouse OUSD 

All Students 74 61 78 61 
Female 78 61 79 62 
Male 68 60 76 62 
Latino 71 57 79 60 

CELDT 
English Language Learners comprise 68% of Lighthouse Community Charter School's 

student population. In pursuit of mission to prepare a ll of our students for college and a 
career of their choice, our students must master the full range of English fluency­
academic and social. As a result, Lighthouse focuses a great deal of instruction and 
professional development on English Language Development through the Guided 
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Language Acquisition and Design program (GLAD) . All students, regardless of fluency 
level, are placed in a Sheltered English environment. 

Lighthouse has only two years of consistent CELDT data and it demonstrates that the 
school is moving students along the continuum of English acq uisition . 

CELDT Levels in 2006-08 
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DROP-OUT RATES 
Lighthouse Community Charter School has a current dropout rate of 1.0%. As a 

comparison, OUSD has a dropout rate of 37%. At Lighthouse, we have several structures in 
place for dropout prevention including an advisory system, academic intervention and 
support, family involvement, and a school culture where it is acceptable to complete high 
school in 5 years, rather than the traditional 4. 

EDUCATIONAL PLANS OF LIGHTHOUSE GRADUATES 
Lighthouse wil l graduate its first class of seniors in the spring of 2009. It is a 

requirement of all Lighthouse seniors to apply to a 4-year college and all 23 graduating 
seniors plan on continuing their education beyond Lighthouse. 87% of the Lighthouse 
seniors will be first in their family to attend college. At the time this chapter was finalized , 
70% of our first class of graduating seniors had received college acceptance letters. 

FAMILY INVOLVEMENT 
Authentically involving families is one of our deepest beliefs at Lighthouse. We 

believe that when families are involved at school, the strength of our community is 
deepened and student success rises. Since Lighthouse was only a mere idea, parents and 
family members have been involved in the design and development of the school. 

Parents of all Lighthouse students have mandatory and optional ways they must 
and can get involved. Parents are required to be involved in the following ways. They 
must: 
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• Attend three Individualized Learning Plan (ILP) meetings each year to discuss 
their child's progress and goals 

• Attend two EXPOs of Student Work, when the school is transformed into a living 
portfolio 

• Attend one "State of the School" address when they learn about academic 
achievement of the school and what they con do to help increase it 

• Attend a mandatory orientation meeting each year and "Bock to School 
Night" 

Parents con get even more involved at Lighthouse and ore encouraged to: 
• Volunteer in their child's classroom or at the school 
• Attend fieldwork 
• Attend Bock to School picnics, International potlucks 
• Attend Family Learning Nights 
• Become a member of LPAC 

The LPAC is composed of about 20 parents and family members representing all 
ethnicities, languages, and socio-economic backgrounds of our students. With the mission 
to support school activities, students and families, raise funds, and plan and corry out 
Family Learning Nights, LPAC is on essential and integral port of the leadership at 
Lighthouse. LPAC concerns and ideas ore presented to the Lighthouse Directors at each 
meeting. 

SCHOOL GOVERNANCE 
The Lighthouse Community Charter School was granted its charter unanimously by 

the Oakland Unified School District on June 27, 2001 and opened doors to students on 
September 2, 2002. The school operates as a California Nonprofit Corporation 
incorporated as of February 2001 . As stated in the by-lows, the primary objectives and 
purposes of this corpora tion ore to provide educational program and services to the 
students and families enrolled. The school is overseen by a multi-faceted board of 
directors and managed by three Directors. Teacher and parent input into school 
operations and direction ore funneled through the K- 12 Leadership Team and the 
Lighthouse Parent Advisory Committee (LPAC). 

The Leadership at Lighthouse con best be represented by a group of concentric 
circles. At the center is the LCCS Boord of Directors. The board is in essence, "where the 
buck stops," and where accountability to the sponsoring agency lies. In the next 
concentric circle ore found the three school directors where they oversee day-to-day 
operations and ensure teaching and learning ore striving toward achievement of the 
mission. In the next concentric circle ore the members of LCCS Leadership Team . In 
addition to the school directors, the Leadership Team is composed of several teacher­
leaders with age-group or subject-specific focus . Finally, the leadership circle expands to 
parents and families with the Lighthouse Parent Advisory Committee. 

The Board of Directors 
The Lighthouse Community Charter School is governed by a Boord of Directors 

mode up of seven to eleven members with expertise in the areas of fiscal management, 
real estate, special education, curriculum and instruction, education and charter school 
low, nonprofit management, and community organizing. The board works with all 
constituents to corry out the mission and program of the school, fundraise, strategically 
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plan, hire and evaluate the school director, and manage the school. The board meets 
every six times per year, conducts an annual retreat, and has several committees 
including: Finance and Facility, Fundraising, and Academic Accountability. Currently, the 
board is comprised of the following members: 

Brian Rogers, Executive Director, Rogers Family Foundation 
brogers@rogersfoundation.org 
Board President, Serving on the board since 2003 
Libby Schaaf, Community Member 
libbyschaaf@earthlink.net 
Board Vice President, Serving on the board since 2002 
Sanjay Dholakia, Chief Marketing Officer, Lithium Technologies 
Board Secretary, Serving on the board since 2005 

• Susan Harper, Vice President, Merrill Lynch Community Development Co. 
Susan_Harper@ml.com 
Board Treasurer, Serving on the board since 2004 
Sarah Chavez, Project Manager, Sun Cal Companies 
schavez@suncal.com 
Serving on the board since 2008 

• Russell Crew, Business Associate, Scientific Learning 
rcrew@scilearn.com 
Serving on the board since 2008 
D'Lonra Ellis, Associate, Howard, Rice, Nemerovski, Canady, Falk, & Rabin 
dellis@howardrice .com 
Serving on the board since 2007 

• John Hall, Project Manager, Multiyear Academic Acceleration Plan 
Oakland Unified School District 
johnjha ll@gmail.com 
Serving on the board since 2007 
Monica Montenegro, Executive Director, East Bay Consortium 
mmontenegro@eastbayconsortium.org 
Serving on the board since 2005 
Mike "JB" Jean-Baptiste, Chief Executive Officer, Peer Set 
thejb 14@gmail.com 
Serving on the board since 2005 

• Soo-Zee Park, Facilities Manager, Leadership Public Schools 
spark@leadps.org 
Serving on the board since 2004 

• Jonathan Velline, Senior Vice President, Wells Fargo 
vellinej@wellsfargo.com 
Serving on the board since 2006 

SCHOOL FINANCES 
The success of any organization depends on a sound financial plan that supports 

a nd upholds the mission . Therefore, the staff and board members have assembled a 
financial plan that prioritizes the programmatic goals that are aimed at preparing students 
for college or a c areer of their choice. 
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Revenues 
Lighthouse draws revenues from the state a nd federal government and through a 

myriad of fundraising strategies, including grants, individuals, and events. 

Lighthouse Revenues by Source 
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Expenditures 
Compensation and Benefits are at the top of Lighthouse 's expenditure list. Faci lity costs 
account for half of Services and Operating Expenditures. 

j Expenditures by Category--

j 
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PROFILE CONCLUSION 
Lighthouse is a mission-driven organization. We exist to close the achievement gap 

for poor students and students of color by preparing them for college and a career of 
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their choice. Every academic, organizational, personnel, and financial decision is made 
with that focus in mind. As a charter school, we have the flexibility and autonomy to carry 
out our complex vision and in our seven years of operation, we have honed our practices. 
We look forward to sharing more with the WASC team when they visit in March 2009. 
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respect, Responsibility, Compassion, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER II 
ANALYSIS OF STUDENT PROFILE DATA 
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Overall Summary from Analysis of Profile Data 
In its seven years of operation, Lighthouse has grown from a school serving 92 

students in just two grades to a comprehensive K-12 school serving 620 students that will 
graduate its first senior class this year. One of the five core tenets of Lighthouse's vision is 
"Teachers as Learners," and throughout these years the faculty has worked together to 
reflect on performance levels, analyze student data, and plan forward to increase our 
effectiveness and our students' levels of achievement. This work takes place three times 
each year, during Professional Development Institutes, and the findings from this work 
inform the School Improvement Plan and annual Professional Development goals. While 
simultaneously growing a school and program, Lighthouse has demonstrated consistent 
improvement in the quality of its program and academic achievement levels for its 
students. 

Student Performance Data 
State Accountability 

Lighthouse is proud of its academic record since it opened in 2002, showing an 
average 20 point gain each year in its Academic Performance Index (API) scores. From 
2002 to 2008, the K-8 API has grown from 612 to 756. Since the High School program began 
in 2005 that API has risen from 628 to 681 . Within these overall numbers, the significant 
subgroups consistently outperform peers at the district and state level: the K-12 Low­
income students' API is 7 49, compared to 648 and 679 respectively and the K-12 English 
Language Learners' API is 7 43, compared to 641 and 661 respectively. However, in 2007-
08 Lighthouse gained a new subgroup of African-American students. These students, while 
outperforming their distric t peers did not achieve at the levels of peers at Lighthouse. This is 
an area for immediate improvement. At the High School level, students also take the 
CAHSEE exit exam. Of the 1 01h grade students in 2008, 73% passed the ELA portion and 78% 
passed the Math . 

Federal Accountability 
The Lighthouse K-8 Annual Yearly Progress (AYP) proficiency rate increased slowly but 

steadily from 2003 to 2008, from 21 .2% to 36.7% in English Language Arts and 10.6% to 
44.7% in Mathematics. While the school entered Program Improvement (PI) status in 2005, 
the large jump in 2008 helped the school meet A YP and it will be eligible to exit PI status if 
AYP is met again in 2009. At the High School level, proficiency rates have risen slightly in 
English Language Arts from 24% to 27%, but fallen in Math from 22% to 3.5%. However, the 
school has achieved high passing rates on the CAHSEE exit exam. This has enabled the 
High School to meet AYP. 

Implications 
1. Literacy- While Lighthouse has increased the percentage of students who are 

proficient readers, over half of students are still not proficient. The majority of these 
students are in the "Basic" level as measured by standardized tests (approximately 
80% are Basic, Proficient , or Advanced) . With targeted work, Lighthouse has a 
tremendous opportunity to move these students into proficiency. 

2. Math- Lighthouse students' math proficiency has grown in the K-7 program where 
students take a general mathematics standardized test, but drops significantly when 
students begin to take course-specific standardized tests in 81h grade. 
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3. New Students- Lighthouse is able to achieve higher levels of proficiency with 
students it has had since Kindergarten, than those entering at 6th grade (the 
school's two entry points from 2002- 2008) . Beginning in Fall 2008, Lighthouse no 
longer had an influx of students at 6th grade, w hich should result in higher levels of 
proficiency schoolwide. However, the school must continue to evaluate new 
students upon entry at any grade level and provide intervention as rapidly as 
possible to close any gaps that may continue to exist . 

4. African-American Students- Lighthouse African-American students have a similar 
API to their Latino counterparts (7 43 compared to 7 42), but have fewer students at 
the proficient and advanced levels (28.8% compared to 35.7% in literacy, 34.8% 
compared to 43.1% in math). In part, this appears to be due to the lesser tenure of 
the African-American students as a whole (who tend to come to Lighthouse in 4th or 
6th grade, rather than Kindergarten as most of their Latino counterparts do). 
Targeted intervention for new students, mentioned above, can partially address this 
challenge. However, African-American students are also a cultural minority at the 
school and African-American boys have received a disproportionate amount of 
office referrals over the past years. 

5. English Language Learners (ELL)- Lighthouse employs a Sheltered English Immersion 
approach, coupled with primary language support, to facilitate the learning of its 
ELL population. The lag in literacy achievement is believed to be directly related to 
overall literacy development. Given the majority of students at Lighthouse are ELL 
(7 6%), increasing language acquisition and literacy development needs to be a 
school-wide initiative. 

Critical Academic Needs 

1. Alignment- Lighthouse has been in an ongoing process of aligning its curriculum, 
learning targets, assessment, and reporting practices to best maximize student 
learning. As the school continues to reflect on and improve on its practice, it is 
essential that alignment continue across these horizontal areas to support data­
driven instruction in the classroom and transparency with students in terms of 
mastery levels. 

2. Data- Lighthouse is in its third year of implementing quarterly, standards-based 
interim assessment to measure student achievement and inform instruction. The 
increased fluency in the use of these assessments promoted greater levels of 
achievement for students in the previous year. That said, with continued growth and 
some turnover in the past year, the school has brought on 12 new core teachers this 
year and will need to develop their data fluency while continuing to push the 
expertise of its veteran faculty. 

3. Intervention- Increased intervention provided a critical bridge for struggling students 
in 2007-08, when the school served 185 of its 425 K-8 students with either literacy or 
math intervention. The continued monitoring and tracking of students, along with 
the provision of targeted intervention, must continue to be refined and expanded 
to ensure that all students reach proficiency. This is especially true with the schools 
incoming new students, African-American students, and English Language Learners. 

4. Literacy- Lighthouse has struggled for several years in accelerating the literacy 
levels of its students. In 2007-08, however, the school saw relatively large gains for its 
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students. These gains reflect a shift in practices that must continue in the years to 
come. The school chose a concentration on literacy in its K-6 program, adopting 
the Comprehensive Literacy Model (University of Arkansas), which focuses on small­
group instruction and the apprenticeship model. Teachers engaged in a week-long 
summer training and a year-and-a-half-long professional development focus on 
implementation of the model. In addition, a full-time literacy specialist was brought 
on board to coach teachers as they worked to develop their professional 
knowledge and practice in literacy development. This year, the 7-12 program has 
joined the Strategic Literacy Initiative (WestEd), also built upon the Apprenticeship 
Model. This included a summer intensive and is the basis of professional 
development for the 7-12 literacy team this year. Continued professional 
development, coupled with data analysis and coaching, will be essential in 
continuing the acceleration of our students' literacy levels. 

5. Math- Two math programs have been adopted, TERC Investigations in K-5 and 
College Preparatory Math in 6-12, that promote students' conceptual 
understanding and mathematical fluency. Lighthouse has made rapid growth in its 
math achievement in K-7, in part due to the switch to TERC Investigations. However, 
the school needs to address the challenge of math in grades 8- 12 posed by the 8th 
grade Algebra test requirement. While teachers have received some coaching in 
the implementation of these programs, additional coaching and professional 
development opportunities will be necessary to increase the effectiveness. 

6. English Language Development- Currently, the school provides primary language 
support in Grades K-4 through its Home Language program and has trained all K-6 
staff in Guided Language Acquisition Design (GLAD) over the past two years. 
However, further work should be done to determine the best comprehensive 
structure for serving English Language Learners. The leadership team and a special 
planning team are developing such plan in the 2008-09 school year. 

7.Cultural Awareness & Equity- Explicit work must be done to ensure that the 
curriculum reflects the cultural experience of all students and draws them into the 
learning process, in particular African-American students. Staff must likewise work to 
understand the backgrounds of all students as they relate to gender, race, culture, 
and language, to increase engagement and decrease discipline. Both of these are 
a focus for 2008-09 K-6 staff development and should extend as a K-12 focus in the 
2009-10 school year. 

Questions 

1. How can we best provide a standardized curriculum to students, while retaining 
flexibility to leverage individual teacher expertise? 

2. How do we ensure consistent exposure to best practice for students, regardless 
of teacher tenure at Lighthouse? 

3. How can we accelerate students ' literacy levels? 
4. How can we increase the number of students scoring proficient in the subject­

specific math CSTs (Algebra, Geometry, Algebra II)? 
5. What are the best approaches for ELL support, given our population and 

program? 
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6. What strategies and activities can we implement with our students ' cultural 
backgrounds and goals to motivate them to lea rn more? 

7. What can we do to decrease the number of office referrals, especially among 
our African American boys? 

8. What strategies and activities can we implement to increase parental 
involvement and buy-in to a college-preparatory experience? 
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respectful, Responsible, Compassiona te, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER Ill 
PROGRESS REPORT SINCE LAST W ASC VISIT 
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Lighthouse has grown and developed significantly since its initial visit three years 
ago. There were seven key findings from the initial visi t: 

Findings 
1. The facility is only partially adequate. A new site needs to be identified if 

the school is to grow and provide a fully comprehensive educational 
program. 

2. The school must continue to be aggressive in recruiting and retaining 
highly qualified instructional staff members and ensure that they meet al 
federal and state credentialing requirements. 

3. Fundraising should receive consistent focus, particularly for purposes of 
leasing, buying, or building a new facility. 

4. The school will need to complete the development of the high school 
program. 

5. The entire school administrative and teaching staff must continue to 
thoroughly and thoughtfully analyze student performance data to 
determine how individual learning plans can be adjusted. 

6. The school should find ways to expand their physical fitness program 
consistent with the intention of the federal free and reduced meal 
program. 

7. The school 's test scores have increased each year; however, the school 
should continue a strong focus on increasing student achievement as 
measured by the API ran kings to ensure that the school meets the 
requirements of AB 1137. 

Major Developments Since Initial Visit 
Significant work has been invested in addressing the content of each finding . 

Before that specific work is detailed, the progress of the entire school since the initial visit 
must be articulated and addressed. Listed below are areas of growth that will not appear 
in the evidence addressing each of the seven findings. 
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Progress Since Initial Visit 
I. School Growth- Lighthouse has added five grade levels since the initial visit and the 

school is fully enrolled K through 12 for the first time. 

2006-07 
I K I 2 3 4 5 6 7 8 9 10 1 1 12 

2007-08 Substantive Change Visit 
I K 11121314 5 6 7 8 9 10 11 12 

2008-09 Self-Study 
I K I 1 I 2 3 4 5 6 7 8 9 10 1 1 12 

II. Since the Initial Visit Lighthouse has had leadership continuity by returning it's Director 
of Elementary Programs, Director of Secondary Programs, and Director of 
Development 

Ill. In 2007 Lighthouse decided to not renew its Expeditionary Learning Outward Bound 
(ELOB) contract . This decision was driven by both finances and the recognition that 
Lighthouse needed to put more focus upon how to best serve its student population 
as opposed to implementing the details of the developing ELOB model. 

IV. Significant time and resources have been invested in articulating and implementing a 
cohesive K-12 instructional program. Initially, the majority of time and resources have 
focused upon literacy pedagogy and reading intervention; including professional 
development and a Literacy Specialist. 

V. Grades 7-12 added a Dean of Students to both develop an achievement oriented 
student culture and support student behavior modification. 

VI. Competitive high school sports teams have been organized to compete in the Bay 
Area Charter School Athletic Conference (BACSAC) league. 

VII . Deliberate student culture work focused upon the Guiding Principles has continued 
within community meetings (assemblies of grade levels), crew (advisory), and class. 

VII I. Deliberate work has been invested in reinforcing a College Ready Culture that 
includes activities and events that recognize students who are on course to achieve 
the mission (College Ready Fridays, certificates and recognition at community 
meetings (assemblies of grade levels), and other forms of public recognition). 

IX. Students have successfully used the Lighthouse proposal process to modify school 
structures like lunch. 

X. Two social-emotional counselors have been added to : 
a. support students through stress, 
b. target groups who share common challenges, and 
c. connect the school community to additional community resources. 

XI. Lighthouse is developing a custom reporting database for grades 7-12 aligned to the 
learning targets (i.e. standards). The database is designed to provide real-time 
feedback to students that they can subsequently use to generate their own action 
plans to improve their grades. 

35 



XII. The development of a CAHSEE preparation program for 1Oth grade students taking 
the CAHSEE for the first time has resulted in comparatively strong initial results and 
growth. 

XIII. The Lighthouse Parent Advisory Committee (i.e. PTA) has developed the autonomy to 
self govern, set internal goals, and implement strategies to achieve developed goals. 

XIV. Lighthouse has added a Family Liaison who serves as facilitator of Lighthouse Parent 
Advisory Committee (LPAC), coordinates monthly on-site family meetings, facilitates 
family education nights, and communicates parent concerns as part of the 
Leadership Team. 

XV. Annuai"State of the School Meetings" targeted at the entire Lighthouse parent 
community have occurred over the past two years. The meetings focus upon 
academic growth, fiscal health, and major school developments (e.g. permanent 
facility). 

XVI. A parent phone system has been in use over the past two years as an augmentation 
to existing print communication (Tuesday Letters and Monthly Mailers) and as an 
emergency communication system - if ever needed. 

Critical Areas for Follow Up from 2005-06 Initial Visit Report 

1. The facility is only partially adequate. A new site needs to be identified if the school is to 
grow and provide a fully comprehensive educational program. 

Historical Background 
Charter schools are responsible for securing their own facilities. The burden of 

facility costs exclusively fall upon the charter school and are drawn from the general 
budget. In California, charter schools spend between 10-15% of their annual budget upon 
facility costs. 

In 2002 Lighthouse Community Charter School located in a downtown Oakland 
storefront, occupying four classrooms, a multipurpose space, and administrative offices. 
The two classrooms housed Lighthouse's Kindergarten and 6th grade students. The 
following year Lighthouse doubled its enrollment to include K, 1 and 6, 7. To 
accommodate this growth Lighthouse acquired and developed additional contiguous 
facility space and remained downtown. 

Because of planned growth, Lighthouse moved for the 2004-05 school year from 
downtown to Chinatown. The Chinatown facility initially accommodated grades K, 1, 2 
and 6, 7, 8. The following year, the school was divided into two separate facilities to 
accommodate grades K, 1, 2, 3, and 6, 7, 8, 9. Grades K, 1, 2, 3, and 6 remained at the 
Chinatown facility; while grades 7, 8, and 9 moved to another downtown office building . 

Lighthouse has remained in these two facilities over the past three years. The 
Chinatown facility located at 345 121h Street currently houses grades K-6. The downtown 
facility located at 1600 Broadway currently houses grades 7-12. The long-term facility 
vision is to house the entire K-12 student population on one campus. 

Actions Taken Since Initial Visit 
Lighthouse has aggressively pursued a permanent facility that would be able to 

accommodate grades K-12. The cha llenge to date has been the availability of 
affordable and appropriate space. Lighthouse 's choice to start with only two grades (K 
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and 6) and to grow by two grades each subsequent year has created additional 
challenges because revenue is associated with enrollment. Therefore, Lighthouse did not 
have the revenue associated with a K-12 campus until this year when it finally enrolled 
tudents from grades K to 12. As a result, Lighthouse was often looking for a campus that 

would house the entire K-12 population while only generating half of the necessary 
revenue because of enrollment. 

Even with these challenges Lighthouse has entered into earnest negotiations over 
identified properties each year since the initial visit. Each time there was a factor that 
kept Lighthouse from achieving the goal of securing each facility. This current year has 
provided another possible facility and Lighthouse has advanced farther in the acquisition 
process than ever before. 

At this point, Lighthouse has identified a facility suitable for the entire K-12 
population. Lighthouse has entered into escrow and is completing all of the requisite 
actions to secure, develop, and occupy this facility for the 2009-10 school year. Staff, 
parents, and students have been notified of the potential move. Strategic plans are 
being developed to ensure that the vast majority of the school community moves to the 
new building and a recruitment strategy is being crafted that targets the new location. 

Summar of Actions Taken Since Initial Visit 
• Lighthouse has expanded into a second downtown office building 
• K-6 are housed at 345 121h street and 7-12 are housed at 1600 Broadway- six blocks 

away 
• A potential permanent facility has been identified 
• Negotiation for purchase of building is underway 
• All associated pro·ect management is underway 

2. The school must continue to be aggressive in recruiting and retaining highly qualified 
instructional staff members and ensure that they meet of federal and state 
credentialing requirements. 

Historical Background 
A team of six core staff initially started lighthouse: 
• Laura Kretschmar- middle school math and science teacher 
• Genevieve DeBose- middle school humanities teacher 
• Heather Thompson- Kindergarten teacher 
• Helen Spruill - Kindergarten teacher 
• Jenna Stauffer- Director of Development 
• Stephen Sexton - Director of Instruction 

The founding team worked together for an entire planning year prior to opening and 
remained intact at the time of the initial visit providing five years of institutional continuity. 
Four of the six original team members are still at Lighthouse, marking eight years of 
continuous commitment from start up. The two team members who have left (Genevieve 
DeBose and Helen Spruill) are still teaching, both in New York City. 

The overall demand on teachers has diminished as Lighthouse has grown and had the 
opportunity to refine practices and solidify structures. Lighthouse continues to provide 
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support to the core teaching staff through 20 days of professional development each 
year and creating a mission driven learning organization . 

Actions Taken Since Initial Visit 
Since the initial visit Lighthouse has added five new grade levels (4, 5, 10, 11 , and 12) 

and has subsequently added 14 new positions. Lighthouse has expanded its recruitment 
strategy to ensure access to the largest pool of possible candidates. Lighthouse 
expanded its recruitment coverage by utilizing two strategies: 

• Advertising with educational networks that share Lighthouse's mission and 
philosophy. These networks include: 
• Teach for America Alumni 
• Expeditionary Learning Outward Bound 
• The Coalition of Essential Schools 
• The Bay Area Coalition of Equitable Schools 

• Expanding the use of teacher recruitment vendors . These vendors include: 
• EdJoin 
• RISE Network 

To retain teachers Lighthouse has continued to operate with the philosophical belief 
that teachers are professionals who need a similar minded, mission driven community, the 
appropriate resources to meet the needs of their students, and the time and resources 
grow professionally . Lighthouse has modified the Professional Development experience 
from a whole school experience to a more targeted grade level I content area focus. 

During the initial years of Lighthouse it was imperative to ensure that everyone was 
converging upon the same institutional expectations for culture and pedagogy and a 
whole school professional development experience reflected this need. This was 
appropriate for several years until there existed a large cadre of experienced Lighthouse 
teachers and an ever-growing breadth between the youngest and oldest grade levels. 

Since the initial visit Lighthouse has reorganized professional development to be 
focused upon grade levels and/or content area teams. These teams spend the vast 
majority of their time focused upon student outcomes and growth using internal 
assessment data, analysis of student work, debriefing of peer observations, and sharing of 
student anecdotes. There is additional professional development focused upon student 
culture and norming institutional practices, but the vast majority of effort is dedicated to 
grade level I content area teams . 

Finally, Lighthouse has worked diligently to meet the Highly Qualified requirements of 
No Child Left Behind and hiring teachers who are committed to achieving the mission by 
developing relationships with organizations that support teachers in achieving highly 
qualified status. One collaborative example is the REACH Intern Teacher Program. REACH 
is a teacher developed intern program that targets those who are not yet highly qualified 
and are looking for a professional learning community. Lighthouse's partnership with 
REACH has been very successful in providing staff with high quality professional 
development experiences that simultaneously meet state and federal credentialing 
needs. 

~--------------------~0 Summary of Actions Taken Since Initial Visit 
Recruiting New Staff 
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• Lighthouse has expanded it's recruitment capacity by: 
o Recruiting from networks of similar minded teachers 

• The Coalition of Essential Schools 
• Expeditionary Learning Outward Bound 
• Teach for America 

o Using robust recruitment tools, like 
• EdJoin 
• RISE Network 

Retaining Stoff 
• Lighthouse works hard to develop a professional development program that both 

develops key competencies amongst staff as well as a professional learning 
community. 

• The vast majority of teachers who hove left Lighthouse, hove left because of life 
changes (e.g. moving out of state, starting a family) rather than professional 
dissatisfaction. 

3. Fundraising should receive consistent focus, particularly for purposes of leasing, buying, 
or building a new facility. 

Historical Background 
Lighthouse has a Iorge degree of financial autonomy as a direct funded charter 

school. This flexibility allows for a budgeting process that con be mission driven and is also 
attractive to funders who ore looking to see the direct impact of their gifts. Lighthouse has 
re lied upon fundraising as on important component of annual revenue; with fundroising 
accounting for 5-10% of annual revenue since opening. Fundraising directly feeds 
programs and positions that are crucial to maximizing the number of students who 
achieve the mission (e.g. Home Language program, social I emotional counselors) . 

Actions Taken Since Initial Visit 
The Lighthouse Boord of Directors has annually pushed the Director team to 

consider new forms of fundroising and relationship building that will enable larger targeted 
gifts. Since the initial visit, Lighthouse has researched the capitol campaign process and 
hosted several different annual fundroising events. Initial events (Bowling Night, Salsa 
Concert) met with minimal financial success. 

Two years ago Lighthouse hosted a more ambitious event that leveraged new 
donors and set higher overall fundraising goals. The Gala event was a great success both 
years raising over $100,000 each year and simultaneously developing new giving 
relationships that con be leveraged for the future capitol campaign. 

Summary of Actions Token Since Initial Vis_it _________ -----1 

• The Director of Development has added on administrative assistant to support program 
outreach and reporting. 

• The Development team has successful secured significant contributions specifically 
targeted at procuring and developing a permanent facility. 

• The Development team has established on annual Gala event that has raised over 
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$100,000 each year. 

4. The school will need to complete the development of the high school program. 

Historical Background 
At the time of the initial visit Lighthouse enrolled only 50 ninth grade students. The 

ninth grade team consisted of an art/fitness teacher, a Humanities teacher, a 
mathematics teacher, and a High School Developer. The plan was to enroll grades 9-12 
over time with a total enrollment approaching 200. 

Actions Taken Since Initial Visit 
Lighthouse has grown to include grades 9-12. The current high school enrollment is 

175 as opposed to 200. This discrepancy is the mainly the result of attrition due to students 
who transferred schools when informed that they would be retained. Retention was 
recommended for these students because they were not making progress to achieve the 
mission of college or a career of choice. These students were either not making sufficient 
progress toward completing their A-G coursework or their skill levels were such that they 
needed more academic time to be ready for college. 

Retention has developed into an important tool in achieving mission fidelity by 
allowing Lighthouse to ask the question, "is this student making progress to become 
college bound and career ready?" There was significant initial resistance from families 
and students when Lighthouse retained high school students. Families and students had a 
mental model of a four-year high school experience and were more focused upon quick 
fixes (e.g. summer school) as opposed to developing successful habits of work (e.g . 
homework completion and class participation). Since Lighthouse has continued to use 
retention consistently, students and families now understand that retention reflects the 
fact that a student needs more time to develop the skills and habits to achieve the 
Lighthouse mission. The table below illustrates the decisions that retained Lighthouse 
students have made over time, with the majority of retained students returning to 
Lighthouse last year. 

Year Retained Stayed at LCCHS Transferred 
2004-05 5 (5% of total enroll) 0 (0%) 5 L1 OO%J 
2005-06 16 ( 16% of total enroll) 8 (50%) 8 (50%) 
2006-07 29 ( 19% of total enroll) 18 (62%) 11 (38%) 

26 (52% stayed) 24 ( 48% left) 

Lighthouse has completed all of the requisite work for submitting UC A-G 
coursework. All courses submitted to date have been approved. The current coursework 
is being augmented to include Honors and AP coursework that future graduating classes 
will be able to access. 

The second half of the Lighthouse mission is helping students identify the career of 
their choice. Lighthouse has implemented the junior internship program to enable students 
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to build background knowledge in the career world . Juniors spend their second semester 
off site one day per week in an internship of their choice. The internship experience is both 
experiential and academic. 

The high school program is very focused upon the mantra of not just getting 
students to college- but through college. Most Lighthouse students will be the first in their 
family to attend college. Because of this demographic, Lighthouse has developed 
strategies to prepare and support students for the transition . These strategies include, but 
are not limited to: 

• Hiring a dedicated full time college counselor who meets regularly with every 
junior and senior and maintains consistent communication with families to build 
college background knowledge and answer college related questions 

• Enrolling students in community college coursework for both college exposure 
and accrual of college credit 

• Providing SAT test preparation classes on campus during school hours to 
maximize access for all high school students 

• Developing College Week for seniors that simulates a college pace for short 
periods of time and builds in reflection time for students to reflect upon their 
strengths and areas for growth within a college paced environment 

• Every junior and senior visits at least two colleges each school year engaging in 
tours and meeting admissions officers 

• Every junior and senior accesses and uses Naviance to thoughtfully research their 
college interests and to expand their options 

• Collaboration with similar minded expert organizations like College Works to 
expand access to more admissions officers 

Lighthouse has also engaged in developing additional supports for accessing 
college which include The Alex Graf Memorial Scholarship exists to support graduating 
seniors with college costs not covered by grants or scholarships as well as a support group 
(LASSO) for undocumented students preparing for college application and matriculation. 

Summary of Actions Taken Since Initial Visit 
• The high school is now complete with students enrolled in grades 9-12. 
• The high school has had all initial A-G coursework approved. 
• The high school employs a full time college counselor who both manages the entire 

admissions process as well as an internship program for upperclassmen. 
• The high school is developing additional coursework for A-G approval that will 

augment G elective opportunities and honors credit . 

5. The entire school administrative and teaching staff must continue to thoroughly and 
thoughtfully analyze student performance data to determine how individual/earning 
plans con be adjusted. 

Historical Background 
At the time of the initial visit Lighthouse used Individualized Learning Plans (ILPs) to 

set student academic and social goals. The ILPs were created at the beginning of the 
school year in October and were subsequently reviewed and updated in January and 
June. Student, family members, and teachers created the ILPs collaboratively. At the 
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time of the initial visit local data from classroom performance was the data primary source 
for developing academic goals. State test scores were used as an additional data 
source . The strength of the practice at that time was focusing upon the strengths and 
areas of necessary growth of each individual student. 

Actions Taken Since Initial Visit 
Since the initial visit Lighthouse has committed to norming high expectations across 

all classrooms and grade levels. This has been achieved by looking at student work 
(writing samples) and using normed Internal Assessments. Lighthouse has developed its 
own Internal Assessments in collaboration with New Leaders for New Schools. The Interim 
Assessments are aligned with California State Content Standards. Lighthouse uses the 
Interim Assessments to provide immediate instructional feedback to teachers by assessing 
students four times per school year and analyzing the results one week after test 
administration. As opposed to state testing, Lighthouse's Interim Assessments enable real 
time data analysis that can be easily disaggregated and more importantly allows staff to 
see growth on a student by student level. This abundance of real time data has allowed 
Lighthouse to become more data driven while still maintaining the strengths of the 
Individualized Learning Plan process. 

Professional Development time is dedicated to becoming data driven. The resu lts 
of Interim Assessments are used by grade level I content area teams when analyzing 
pedagogical practices. This data driven practice, in addition to looking at student work, 
has enabled Lighthouse to norm academic rigor for all students. Additionally, Lighthouse 
has a set of learning targets (i.e. standards) for each grade level and content area that 
delineate the expected academic outcomes for each student. Student progress and 
evaluation are directly linked to learning targets (i.e. standards). There is no overall grade, 
but a series of individual mastery assessments for each Learning Target. This provides 
concrete feedback to families, students, and teachers that can be used when creating 
ILPs. 

Summary of Actions Taken Since Initial Visit 
• Lighthouse continues to carefully analyze student achievement data using both 

statewide and local instruments' including but not limited to: 
o All California STAR tests 

• STAR test results are used to develop school-wide goals and action 
plans. 

o Local Interim Assessments of both Language Arts and Mathematics 
administered four times per year. 

• Interim Assessment data is used to adjust instructional practices, 
pacing, and academic intervention. 

• Teachers individually confer with Directors of Instruction to analyze 
Interim Assessment results and to create action plans. 

• Inquiry Groups of teachers are organized around particular content 
areas I grade levels to develop instructional practices that address 
academic needs identified from interim assessment results. 

6. The school should find ways to expand their physical fitness program consistent with the 
intention of the federal free and reduced meal program. 
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Historical Background 
Lighthouse had occupied severa l storefronts and office buildings that provided 

d istinct challenges for providing effective nutritional and fitness options. Lighthouse asked 
a ll parents to provide nutritional lunches and snacks to their students and included these 
expectations in the parent handbook. Lighthouse provided limited fitness opportunities 
a nd utilized a well-trained fitness teacher through a partnership with Sports For Kids . 

Actions Taken Since Initial Visit 
Since the Initial Visit Lighthouse has worked diligently to identify a quality nutrition 

program for all students. Lighthouse now partners with Revolution Foods to provide 
students a tasty, healthy, and nutritional food program. Revolution Foods provides 
breakfast, lunch, and snacks to all students who either qualify or who choose to pay. 
Revolution foods prepare all of their food fresh each day and deliver the food to both 
Lighthouse campuses. The food is distributed to students throughout the day from 
breakfast to after school snack ensuring that Lighthouse students have access to healthy 
foods throughout the school day. Lighthouse still maintains the same healthy food 
expectations for families that choose to provide their own nutrition and these policies 
remain in the parent handbook. 

Lighthouse's current facility locations enable access to healthy physical activity. 
The 345 121h street campus is located next to two different playgrounds. The youngest 
Lighthouse students utilize one small private playground, one block away from the school. 
A public city recreation center, two blocks from the school, provides older students with 
access to play equipment, creative play space, and sport courts . The older students have 
facilitated fitness time designed to meet the state outcomes. 

The 1600 Broadway campus is located six blocks from a grass covered city park. 
Students access this park for fitness training, collaborative games, and organized sports. 
All fitness students receive instruction designed to meet the state outcomes. Additionally, 
Lighthouse has developed a relationship with Sharks Ice that exposes fitness students to 
professional ice skating instruction and significant weekly ice time. At this time students 
are developing their core skating competencies with the intention of starting a hockey 
team in the near future. 

The fitness program at Lighthouse focuses upon four key components: 
• Developing a growth mindset. All Lighthouse students arrive at different fitness and 

confidence levels. Our goal is for them to complete against themselves to improve 
their fitness and confidence each year. Fitness is important because it provides 
students another opportunity to learn that consistent effort will yield results. This 
reinforces our focus upon a growth mindset. To do this students are assessed against a 
consistent set of learning targets (i.e. standards) throughout the year. This enables 
them to compare their current performance against data collected at the start of the 
school year and to continue to set goals for future growth. 

• Increasing fitness within the criteria set by state and national fitness standards. This is 
achieved by consistently dedicating time to activities that increase student's core 
strength, flexibility, and aerobic capacity. Students engage in daily strength building 
activities (like crunches, pushups, and lunges) and they are running the mile multiple 
times per month to build endurance. 
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• Becoming effective team members. Lighthouse students in engage in games that are 
designed to build camaraderie and emphasize the importance of every team 
member. For example, capture the flag is a team game utilized to build team strategy 
and roles. 

• Developing discrete skills. Lighthouse's fitness learning targets (i.e. standards) also 
focus upon developing discrete skills. Students will cycle through traditional sports 
experiences (e.g. football, baseball, soccer, volleyball) and will be expected to 
develop specific skills . For example, during football , students are expected to learn 
how to throw a spiral, to catch with their hands, and to run specific routes. 

Finally, high school students now have access to competitive team sports through 
Lighthouse's creation of and association with the Bay Area Charter School Athletic 
Conference (BACSAC). The league currently organizes both girls and boys soccer, cross 
country, basketball, and track. 

Summary of Actions Taken Since Initial Visit 
• All students have access to tasty, healthy, and nutritional food from a partnership with 

Revolution Foods. Revolution Foods provides breakfast, lunch, and snacks to all 
students who either qualify or who choose to pay. 

• Students at the 345 121h Street campus access two different playgrounds 
o The youngest Lighthouse students access a play area that is one block from 

the school and that provides a secure yard . 
o The older Lighthouse students access a play yard two blocks from the school 

and have access to indoor and outdoor court space. 
o Older students have access to deliberate fitness instruction designed to 

achieve statewide fitness goals. 
• Students at the 1600 Broadway campus have access to fitness opportunities, including : 

o Students access a large grass covered city park six blocks from campus for 
general fitness activities . 

o Students receive deliberate fitness instruction designed to achieve statewide 
fitness goals. 

o Students have access to competitive league sports that include soccer, track, 
cross country, and basketball. 

o Students participate in professionally trained ice skating activities provided by 
Sharks Ice 

7. The school's test scores have increased each year; however, the school should 
continue a strong focus on increasing student achievement as measured by the API 
rankings to ensure that the school meets the requirements of AB 1137. 

Historical Background 
Lighthouse had made incremental API growth each year of existence. As a charter 

school Lighthouse must meet the standards set in California Assembly Bill 1137 submitted to 
Assembly Member Sarah Reyes in 2003. AB 1137 increased the accountability of charter 
schools, created performance requirements, and added four programs to the charter 
school categorical block grant. Most significant of the four programs are the 
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performance requirements. In order to qualify for renewal, charter schools that have 
been in operation for four years must: 

1 . Meet their API growth target in the prior year or two of the three previous 
years or the aggregate for the prior three years . 

2. Receive an API state of comparison rank of 4 or higher in the previous year 
or two of the three previous three years. 

3. The school's granting agency determines that academic performance of 
the school's students at least equals that of the public schools the students 
would have attended and of the other district schools where the charter 
school is located. 

4. The school has qualified for the Alternative Schools Accountability Model. 

Actions Taken Since Initial Visit 
Lighthouse has worked tirelessly to improve the academic achievement by making 

data driven instructional decisions and providing support and intervention to struggling 
students. Data driven instructional decisions are the product of the following strategies 
and programs: 
• Quarterly assessment of student performance using standards aligned interim 

assessments 
• Professional development dedicated to modifying instruction to match needs 

identified in data 
• Master calendars and schedules that enable more instructional support and 

intervention time for struggling students 

Support and intervention provided to struggling students consist of the following 
strategies and programs: 
• Reading specialists have been used to both improve classroom instruction and provide 

direct intervention 
• A negotiated agreement with Lighthouse's SELPA (Oakland Unified School District) has 

allowed Lighthouse to hire it's own Resource Specialist who provide direct service to 
identified students 

• Technology tools like FastForword are being used during and afterschool as a reading 
intervention tool 

• Middle school class sizes have been reduces and study hall I intervention time has 
been inserted into the daily schedule 

• lntersession and Summer Session intervention programs have been put in place to 
support targeted students 

• High school elective time includes separate mandatory intervention classes targeted at 
struggling readers, writers, mathematicians, and students who have poor Habits of 
Work (aka study skills). 

As a result of these actions, and numerous others, Lighthouse's API scores have 
continued to grow since the initial visit (see Figure 1 ). Both the K-8 and the 9-12 campuses 
meet the criteria set in AB 1137. 
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Figure 1 

Summary of Actions Taken Since Initial Visit 
• K-8 Charter has met AB 1137 criteria since last visit 

o 2007 School Rank- 2 
o 2007 Similar Schools Rank- 5 
o 2008 API Growth- 75 points 

• 9-12 Charter has met AB 1137 criteria since last visit 
o 2007 School Rank- 2 (sample size too small for reliability) 
o 2007 Similar Sc hools Rank- None (sample size too small) 
o 2008 API Growth- 73 points 
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CHAPTER IV 
SELF STUDY FINDINGS 

A. Organization 
Vision and Purpose, Governance, 

Leadership and Staff, and Resources 
CHAIRS 

Dawn Fregoso - Biology 
CLARK JANKLOW - HUMAN ITIES 

Jeannie Bruland- Home Language 
Courtney Cerefice - Counselor 

Tony Cuevas- After School Coordinator 
Adriana Diaz- Fitness 

Jennifer Garcia- New Leaders Fellow 
Clara lllick - Art 

Jay Lino - After School Staff 
Elizabeth Green- 1st Grade 

Gilberta Maldonado - Home Language 
Maritza Ortiz- Executive Assistant 

Ben Seay- 4th Grade 
Jessica Siebert - Kindergarten 

Janet Tillman- Dean of Students 
Josh Weintraub- College Counselor 

Deana Wojcik- Humanities 
Hamu Yaropa- Music 
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A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP AND STAFF, AND 
RESOURCES 

A 1. To what extent does the school have a clearly stated vision or purpose based on its 
student needs, current educational research, and the belief that all students can achieve 
high levels? 
To what extent is the school's purpose supported by the governing board and the central 
administration and further defined by expected schoolwide learning results and the 
academic standards? 

Activity I Finding 

LCCS has a clearly articulated vision and mission for 
the school that is supported by our board, staff and 
community. The mission of Lighthouse is to prepare 
students for college and a career of their choice. 
This is achieved by high expectations, rigorous 
curricu lum developing students academically, 
physically, and socially. Teachers ore supported to 
develop themselves professionally so that they ore 
equipped to better serve the students. 

The school's purpose is clear and necessary in 
Oakland - to prepare a ll students for college and a 
career of their choice. Lighthouse 's mission is to 
prepare 100% of students for college (including 
completion of A-G coursework). Currentl y, Oakland 
public high schools prepare less than 25% of 
graduates for UC I CSU matriculation. The vision is 
regu larly communicated to all staff, students and 
families . 

• 

• 

Evidence 

Mission is posted in most 6th- 12th grade 
classrooms and hallways 
Teacher Professional Development Plans that 
focus upon building capacity to achieve mission 
and vision. 
Consistent and significant time set aside for 
teacher professional development and data 
driven inquiry groups. 
Student handbook, school website, prospective 
parent pocket, mission and guiding principles 
posted in classrooms 
Crew curricu lum focused on developing student 
capacity to achieve mission (7-12) 
High school student internship program that 
exposes students to prospective careers. 
Structured college visi ts tha t include meeting 
admissions officers to increase student exposure I,-..._ 
to college. I'-' 
Lightkeeper's Meetings (K-6) and Community 
Meetings (7-12) that reinforce school mission and 
vision . 

• Integra tion of Crew Guid ing Principles into 
curriculum and awards 

• Mandatory enrollment meetings a t which the 
mission is discussed and emphasized w ith 
potentia l parents 

• School chorter(s) 
• Stoff handbook 

• 
• 
• 

Student planners 
Family handbook 
School website and other promotional materials 
Professional development agendas and Director 
notes 
Mandatory family meetings (State of the School ) 
Leadership Team meeting notes 
Coffee Tuesday flyers and agendas 
College Ready days for students in grades 5 and 
up 
Tuesday Envelopes and Monthly Moilers sent 
home to families 
High school program designed to meet UC/CSU 

10 A-G requirements 
Boord Retreat agendas and minutes 
Boord meeting agendas and minutes 
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J LCCS has a focus on Data Driven Instruction and the • Interim Assessments 
belief that all students con achieve at high levels. • Use of state testing data 
LCCS has implemented a mandatory quarterly . Inquiry Group meeting minutes 
assessment process in which data is collected, . Grode level meeting minutes 
reported, analyzed, and reflected upon to inform • Professional development agendas 
instructional practices. . Annual professional development calendar 

• Individualized Learning Plan scripts 
Through the Individualized Learning Plan, process . Individualized Learning Plan goals 
student progress is monitored and individual learning • CAHSEE Prep (CAHSEE tutorial schedule) 
goals ore developed. • Standards based reporting system 

The school-wide academic standards ore clearly • Learning Targets based upon state standards 
articulated to staff, students and parents across • Standards based report cords using Learning 
subject areas and grade levels Targets (some with narrative assessments as well) 

• Curriculum mops 
• Passage requirements 

The school's vision is supported by a set of Guiding • Lightkeeper Meetings featuring a Guiding 
Principles that ore communicated to staff, students Principle of the Month (K- 6) 
and families. These include: • Community Meetings that include Guiding 

0 Responsibility Principle awards (7- 12) 
0 Respect . Curricu lum around Guiding Principles during 
0 Compassion community building time, such as morning 
0 Integrity meetings, Lightkeeper Meetings, and Crew (7-
0 Persistence 12th Grode) 
0 Curiosi ty • Guiding Principle posters in the hallways mode by 
0 Collaboration students and teachers 
0 Courage • Learning targets connected to Guiding Principles 
0 Communication (particularly with regard to responsibility, respect 
0 Reflection and compassion) . Student progress on guiding principles 

communicated via report cord and progress 
reports 

• Tuesday envelopes feature information about 
how parents con promote Guiding Principles at 
home 

Summary 
Lighthouse Community Charter School has a m1ss1on, v1s1on, and Guiding Principles 

that is clearly articulated and that is c learly supported by the Board of Directors, 
administration, faculty, staff, parents, and students. Lighthouse' s mission is to prepare 
students for college and a career of their choice. The school is committed to achieving 
this mission by holding all students to high expectations, implementing a rigorous K - 12 
curriculum, serving the whole child, involving families, and developing its teachers. The 
entire LCCS academic program is designed to help students achieve the mission. Our 
curriculum map and standards build from kindergarten through twelfth grade. Standards 
are focused and applied to student learning through Learning Targets that are 
communicated to students and families. The program builds in such a way that any 
student who completes it will be eligible for admission to a UC/CSU campus. 

Examples of how college is built into the everyday academic experience of students 
·nclude: career exploration in crew and through high school internships, connections 
between mastery of academic skills and future careers in all grades, as well as college 
visits, use of visiting experts, hands-on expeditions, and fieldwork. Some examples in our 
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school community include student driven Individualized Learning Plan meetings with 
family, students and teachers, student reflections ongoing with their learning. Evidence 
that our rigorous, standards-based, K - 12 is working can be found in API gains over the 
past seven years, Interim assessment scores, exposition of learning events (EXPO), CAHSEE 
passing results, and college senior early acceptances. 

Serving the whole child , academically, physically and socially as well as involving and 
working closely with families, is creating Lighthouse students who are successful life long 
learners. From organic food service to the creation of the Bay Area Charter Sports Athletic 
Conference; from home language bilingual support, to counseling services, as well as in­
school heath screenings and Safe Harbor after school programs, our school community 
sees children as more than a test score. In addition, teachers are supported through 
professional development and collaboration within the learning community. Weekly PD, 
peer instructional observations, ELL scaffolding, " Kid Talk" , New teacher mentoring, 
curriculum coaches and constant teacher best practice reflection all support our 
instructional staff in succeeding in the mission and vision. 

At Lighthouse, there is a belief that every student can achieve at high levels. To put 
that belief into practice, LCCS has a focus on Data Driven Instruction. Across all grade 
levels and extracurricular programs there are clearly stated benchmarks and yearlong 
curriculum plans that are aligned with California standards. We have implemented a 
mandatory quarterly assessment process through w hich data is collected, reported 
analyzed, and reflected upon to inform growth and progress. This data, coupled with 
student-created goals (on the Individualized Learning Plan) and a detailed standards­
based reporting system, high academic standards driven are in place throughout the 
school. 

A2. To what extent does the governing board have policies and bylaws that are aligned 
with the school's purpose and support the achievement of the expected schoolwide 
learning results and academic standards based on data-driven instructional decisions for 
the school? 

To what extent does the governing board delegate implementation of these policies to the 
professional staff? 

To what extent does the governing board regularly monitor results and approve the single 
schoolwide action plan and its relationship to the Local Educational Association (LEA) 
plan? 

Activity I Finding Evidence 

LCCS has a series of sc hool-wide policies and bylaws • By-Laws 
that dic tate the governance of the organization • Charter Documents approved by OUSD 
and school. Family-student policies define discipline . Articles of Inc orporation 
and code of conduc t; personnel polic ies define • Student-Family Polic ies, last updated August 2008 
q ualific ations and roles of fac ulty and staff. . Personnel Policies, last updated July 2008 
Financ ial polic ies define how resources are used . Fina nc ia l Po lic ies, last updated October 2008 
and monitored at the school. In sum, these po licies 
w ere c reated with the school mission/vision at the 
center and are geared directly toward 
achievement of the ESLRs and ac ademic standards. 
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LCCS reports to the Boord of Directors by monitoring • LEA Plan 
progress and adherence to the school's two . Boord bylaws written in 2002 and augmented in 
charters, submitting annual Local Education Agency 2006 
plan, annual mandatory financia l audits, and . Annual Financial Audit 
academic achievement data. The board ensures . Academic Dashboard 
that LCCS continues to meet school goals stated in • Academic Achievement Powerpoint 
the annual action plan developed at an annual • Boord Meeting Minutes 
board retreat. . Annual action p lan 

• Director evaluations 
• SMART goals 

At LCCS, the governing board and staff delegate an . OUSD approved charters: K- 8 charter and 9 -
implement school wide policies that support 121h 
achievement of Learning Targets derived from • Learning Targets by grade level 
California State standards. Weekly Learning Targets are communicated to K-6 

Director of lnstructiion and 7- 12 Director of 
Instruction??? . Learning Tor gets ore posted in 

classrooms/portfolio 

• Boord approves charters that state K- 12 state 
standards and measurable pupil outcomes. 

. Interim assessment dashboard 

• Annual goals set by the Boord of Directors (i.e . 
SMART goals) . 

) The LCCS Boord of Directors approves funding for . Annual budget 
additional support and resources to achieve school . Staff roster 
wide outcomes directly and through community . Boord Meeting Minutes 
partnerships. Examples include: • Memorandums of Understanding (MOU) with 
• After School Program staff-related partners, such as the Ann Martin . Home language Program Center, Oakland Youth Chorus, Museum of 
• Social/Emotional and College Counselors Children 's Art, and Bay Area Charter School . Math and Literacy Coaches Athletic League 
• Fieldwork • 
• New Leaders for New Schools 
• Competitive sports program for high school 

Summary 

Lighthouse Community Charter School has a clearly defined organizational structure. 
At the top is the Lighthouse Community Charter School Boord of Directors who ore 
responsib le for monitoring the academic achievement of the school, setting policy, 
approving and monitoring the b udget and fisca l health of the organization, eva luating 
the Directors of the schoo l. Each year, the board sets SMART goals for the school. 
(SMART= Specific, Measurable, Attainable, Realistic, Timely) These goa ls ore derived from 
the school's charters and measurable pupil outcomes. The School Directors ore charged 
w ith creating educational, programmatic, and financial strategy to attain these goa ls and 

re evaluated on their abi lity to do so. The LEA Plan, and in Lighthouse's case, also the 
single schoolwide plan, helps to define these goals and strategies. Collective ly, the LEA 
p lan, charters, and SMART goals, guide LCCS purpose and support o f the expected 
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schoolwide outcomes and standards. Further definition of goa ls is done via learning 
targets, scope and sequence, and instructional pacing schedules. Evidence of mastery 
along the w ay are found w ithin interim assessment data, attendance data, Benchmarks 
for success a re tracked via "dashboards" and are reported to the board quarterly. 

A3. To what extent based on student achievement data, does the school leadership and 
staff make decisions and initiate activities that focus on all students achieving the 
expected schoolwide learning results a nd academic standards? 

To what extent does the school leadership and staff annually monitor and refine the single 
schoolwide action plan based on analysis of data to ensure alignment with student 
needs? 

Activity I Finding Evidence 

The school's leadership team uses student data and • Annual action p lan (powerpoint presentation) 
feedback from staff to determine annual goals and • Leadership Team agendas and notes 
create/ refine a school wide action plan to achieve • Staff Professional Development agendas and 
these goals. As a result of this annual monitoring, notes 
school leadership and staff have adopted some . Year-end staff reflection and/ or surveys 
recent changes (last 2- 3 years) based on data and • Annual student and parent surveys 
feedback. These changes include: 
• Adoption of two-year looping model . Adoption and use of assessment wall (K-6) 
• Adoption and use of Fountas and Pinnell leveled 

reading groups (K-6) 
• Use of home language instruction (K-4) 
• Addition of specia l education/intervention 

specialis t . Addition of literacy coach/ reading specialist 
position (K-6) 

• Required GLAD certification for a ll elementary 
classroom teachers 

The school staff gathers and monitors student • Collection and analysis of CELDT testing for ELL 
achievement using multiple instruments and adjusts students 
instruction to help all students meet the designated . Collection and analysis of Interim Assessment 
learning outcomes. results . Collection and analysis of CAHSEE results 

• Collection and analysis of student progress 
towards Individualized Learning Plan goals . Analysis of STAR, SAT and PSAT results 

• "Kid talk" a t grade level meetings or loop level 
meetings (meeting notes) . Master schedu le is set-up to provide 
col laborative work time between teachers a t the 
some qrade level/content area 

Using the various forms of data col lected at the • Summer school roster 
school, the staff identifies students who are • Student schedule 
struggling to meet learning outcomes and provides . Professional Development agenda and readings 
extra support for these students. There are multiple • Intervention ros ters for moth and literacy 
forms of support and intervention the school programs. 
provides to students, including : • Reading clinic roster . Summer school for targeted students • Fast Forward Roster 
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Study hall and homework help for targeted 
students during After School Program and FLEX 
time 
Professional development content focused on 
reaching "hard to reach" students 
One-to-one and sma ll group literacy instruc tion 
from specia lists 
Math intervention in the after school p rogram 
Partnership with the OUSD Reading clinic 
Use of Fast Forword to target struggling readers 

Summary 

"Kid talk" agendas at grade level meetings or 
loop level meetings (meeting notes) 
Academic and behavior contracts for targeted 
students provide daily feedback to students and 
families struggling to meet school expectations 

In its drive to help all of its students achieve academic success, the school utilizes 
data from multiple sources to create a school-wide action p lan, set goals, and determine 
instructional priorities and methods. Lighthouse's development of an Interim Assessment 
system demonstrates its commitment to data-driven achievement for all students. Based 
on educational research and the results from schools with similar student body 
populations, Lighthouse decided to implement a system of quarterly Interim Assessments 
three years ago. In preparation for that schoolwide move, two of its lead teachers visited 
and received training from a school in Boston, Roxbury Prep, which has a longstanding 
practice of using Interim Assessments along with high levels of student achievement on 
state tests. Teachers then worked to develop and refine Interim Assessments in math and 
English for students K-12. These Interim Assessments allow teachers to measure student 
progress towards state standards at regular interva ls and adjust instruction accordingly. At 
a school where much of the curriculum is created by teachers and grounded in project­
based learning, Interim Assessments allow the staff to ensure that our students are on track 
to meet state standards. As further evidence of its efficacy, the Interim Assessment system 
piloted at Lighthouse has now been adopted by nine other schools in OUSD. 

A4. To what extent does a qualified staff facilitate achievement of the academic 
standards and the expected schoolwide learning results through a system of preparation, 
induction, and ongoing professional development? 

Activity I Finding Evidence 

98% of Lighthouse teaching staff are NC LB • Personnel data 
compliant. One staff member is Nationally Board 
Certified. 
Lighthouse hiring process a ttracts highly qualified . Hiring protocol , job posting, and interview 
staff who share the school vision and are motivated questions 
to teac h at our school. • A t-wi ll contracts ensure al l teac hers want to be at 

the school. 

New school staff are provided with a week-long • New Teacher Institute Agenda 
New Teacher Institute to orient them to Lighthouse, . Teacher Mentor Program 
and receive ongoing support through the Beginning . BTSA coaching on-site 
Teacher Support and Assessment (BTSA) Program. 
All school staff partic ipate in Professional . PDI agendas 
~:velopment Institu tes th ree times a year that focus • School ca lendar 

n he lping students achieve academic standards 
nd expected schoolw ide learning results. 
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School staff are provided with ongoing professional • Wednesday PD agendas 
development specific to their role at the school . . K-6 teachers provided with literacy coaching 
School staff are provided with time for collaboration • K-6 teachers provided with math coaching by 
and professional development through minimum external consultant once per month . 
days on Wednesday which are used for "kid ta lk" . Outside coach works with After School staff who 
sessions, peer observation, coaching, protocols work with math intervention. . Strategic Literacy Initiative professional 

development for all 7-12 Humanities staff 
• Peer observations meeting notes . After School Program PD Agenda 
• Home Language PD Schedule . All K-6 staff will be fully GLAD trained by end of 

2008-09 school year. . EASE (grading program) training for all 7-12 staff 
• CREW binders providing resources for c rew 

leaders 
• Marilyn Burns agendas and notes 
• Child Abuse reporting workshop 
• CPR class 
• OASES ASP staff survey 

School Professional Development models prac tices • Staff appreciations or celebrations at every 
teachers are expected to use in classrooms. meeting 

• PDI started with morning meetings . Professional development conducted using 
multiple teac hing strategies 

School staff receive targeted support to their . Regular one-on-one check-ins between staff 
individual needs. members and directors 

• Direc tor observations and feedback core staff . Observations of After-School staff by ASP 
coordinator 

• Observa tions of Home Language staff by Home 
Language coordinator . Peer observation protocol, schedule and notes . Literacy coaching K-6 . Math coaching K-6 

• Professional Development Plans 

Struggling staff receive more frequent check-ins with . Professional Development Plans 
the director and develop a targeted plan for . Notes from one-on-one check-ins with director 
improving performance, including supports needed 
and benchmarks for growth. 

Summary 
The idea of teachers as learners is one of the five design principles on which 

Lighthouse is based . The development of a high quality staff begins with the hiring 
process, and is supported by the school calendar. All new staff attend a New Teacher 
Institute for one week to orient them to instructional practices at Lighthouse. Al l staff 
attend three Professiona l Development Institutes during the year that focus on how to 
support students in achieving academic standards and meeting Learning Targets. 
Throughout the year, minimum days once a week allow for continued reflection on 
instructiona l practice . After school staff, teaching assistants, and home language tutors 
also receive targeted professional development. Teachers are supported in translating 
this professional development to classroom practice through peer observations, director 
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observations and check-ins, and individual coaching sessions. This support is increased for 
teachers who are struggling in the classroom. In total, these professional development 
strategies translate into teachers who are better equipped to reach and teach the 
diverse LCCS population. When teachers are supported, student success increases. 

AS. To what extent are leadership and staff involved in ongoing research or data-based 
correlated professional development that focuses on identified student learning needs? 

Activity I Finding Evidence 

Leadership and staff engage in data-based • Leadership Team agendas and notes 
professional development both internally and • Professional development agendas and notes 
externally to the school. • Analysis of CAHSEE data 

• Analysis of STAR test data 
• Analysis of Interim assessment data and grade 

level data meetings 
• Analysis of STAR, CAHSEE, IM content by Learning 

Targets 
• Analysis of CELDT test data . Analysis of learning target, progress report and 

Individualized Learning Plan data 
• Analysis of longitudinal data of student outcomes 

based on number of years at LCCS . College application and acceptance data for 
Class of 20009 

• GLAD training agendas and notes 
• Strategic Literacy Institute agendas and notes 
• Marilyn Burns agendas and notes . Expeditionary Learning Outward Bound agendas 

and notes until 2007 
• CREW curriculum development and training . Investigations math coaching by external 

consultant in grades K-3 (Math coaches 
schedule and notes) . School-wide adoption of Comprehensive Literacy 
Model 

Summary 
Lighthouse is focused on gathering student achievement data that steers the 

professional development plan and boots student performance. Interim assessments are 
administered to students three times a year, and the staff meet in grade level and loop 
level teams after each assessment to analyze the data and develop an instructiona l 
action plan. The grade level teams then meet with leadership team members to discuss 
the action plan and receive any needed support. Annual STAR test results are reviewed 
and ana lyzed by the leadership and teaching staff to help judge the effectiveness of our 
academic program. In 2007, K-6 moved from Teacher's College Literacy Model to the 
Comprehensive Literacy Model (CLM) . This decision was made because reading 
assessment data showed a lack of acceleration for underperforming students, and the 
CLM had produced favorable results at other schools with similar student popu lations . All 
K-6 literacy teachers were trained in the CLM, and the literacy specia list provides ongoing 
assistance and support. In addition, the literacy specialist leads twice-monthly 
professiona l development meetings that focus on targeted aspects of the CLM. Because 
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the majority of our student population is comprised of English Language Learners, a ll 
classroom teachers have also been, or are in the process of being certified in GLAD 
(Guided Language Acquistion Design) to provide better language access to ELL students 
in socia l studies and science. To provide students w ith a set of ski lls for reading 
challenging content-area academic texts, the humanities teachers in 7-1 2 are involved in 
year-long li teracy training at Strategic Literacy Initiative through WestEd . The w ork we 
have done, thus far, has resulted in an increase in the number of students demonstrating 
proficiency in both ma th and literacy. 

A6. To what extent are the human, materia l, physical, and financial resources sufficient 
and utilized effectively and appropriately in accordance with the legal intent of the 
program(s) to support students in accomplishing the academic standards and the 
expected schoolwide learning results? 

Activity I Finding Evidence 

Lighthouse budgets its resources strategical ly to 0 General school budget and individual sta ff 
support student achievement. The budget is budgets 
revisited every year to allow for shifting needs and 0 Leadership Team meeting budget input 
priorities in the school. State funds are 0 Architectural plans of current and future school 
supplemented with outside fundraising to develop sites 
programs. 0 Staff roles and responsibilities 

0 Fundraising by students, parents and staff (8% of 
annual budget) 

0 Annua l inventory of resources and equipment 
0 Teac her use of grant-giving website "Donor's 

Choose" 
0 Additional grants awarded (BP, Jordan) 
0 Annual audit 
0 Finance committee (which reports to the board) 

All core teachers at Lighthouse are provided with a 0 General sc hool budget and individual staff 
school laptop, email address, a classroom library, budgets 
curricu lum materials (including textbooks and 0 Annual inventory of resources and equipment 
manipulatives as needed) , access to technology 0 Tec hnology sign-out schedules 
(TV /DVD, overhead projectors, computer projectors, 0 Kerry's accounts al low teachers to order own 
computer lab time), basic supplies and a supplies 
discretionary budget. 0 Classroom library inventory 

All teachers have individual budgets that are 0 Budgets 
updated monthly to show what teachers have spent 0 Kerry's a ccounts 
and sti ll have available. 

Outside of the classroom, the school devotes 0 After sc hool program enrichment classes and 
resources to various enrichment activities and field trips 
programs for students and fami lies 0 Art for all students grades K- 10 (see schedules) 

0 Music for al l students K - 4 
0 Counseling program 
0 Sc hool yearbook 
0 School dances 
0 Membership and participation in athletic league 
0 Student awards 
0 EXPO 
0 Family Learning Night 
0 Family Potluc k 
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J • Coffee Tu esdays 

Summary 
At Lighthouse, many different stakeholders participate in the budget process, which 

focuses on allocating resources to best support student achievement. Throughout the 
year, input is gathered as to additional school needs requiring financial resources. In the 
winter, the Director team draws up a proposed budget which is presented to the 
Leadership Team for feedback. This input is incorporated into a new version that is 
presented to the whole staff for input. The revised budget is presented to the Board of 
Directors, who approve it. The budget includes teacher classroom budgets, which allow 
teachers to purc hase classroom resources they need throughout the year. 

In addition to state and federal educational funds, Lighthouse relies on substantial 
outside fundra ising to provide additional resources to support student achievement. 
Approximately 8% of our budget comes from additional fund raising, including parent and 
school fundraisers, school grants, and teacher grants. 

Throughout our first seven years , Lighthouse has struggled with our physical plant as 
the school has grown. Currently, w e are housed in two separate sites which does not 
support our overall vision of a K-12 campus. In addition, some classrooms are small or 
awkwardly shaped, some teachers and programs share classrooms, and there is a 
constant need for additional space for After School , art, home language, music, and 
lunch . We do not have an outside play space that is on the school campus, and students 
must walk to a park for fitness and recess. We are optimistic that next year we will move 
into a permanent facility that is large enough to accommodate our entire program. 

A7. Has the charter school's governing authority and the school leadership executed 
responsible resource planning for the future? 

Is the charter school solvent and does it use sound and ethical accounting practices 
(budgeting/monitoring, internal controls, audits, fiscal health and reporting?) 

Activity I Finding Evidence 

LCCS school board executes responsible resource • Annual Audit 
p lanning and adheres to ethical accounting • Board meeting minu tes 
practices. . Board financ ial policies . Finance committee agenda and minutes 
LCCS has a detailed accounting system for • Individual teacher budget monitoring quarterly 
accounts receivable and accounts payable, both • Budget acc ountability system monitored by 
with internal and independent outsourced control. Executive Assistant for al l staff budgets 
The board-approved budget has an annual budget • Fundraising committee agenda committee 
process, which is reviewed by the board finance 
committee. 

The board consis tently encourages the financial 
solvency of LCCS with the historical evidence of a 3 -
5% operating income available. 

Summary 
The Lighthouse Community Charter School board has consistent ly implemented 

responsible and reliable financial practices to ensure effective resource management 
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and solvency. The efficacy of these practices is cataloged in each annual audit which 
has been shored with the Lighthouse board and our c harter granting agency (Oakland 
Unified School District). 

AS. Has the charter school developed policies, procedures, and internal controls for 
managing the financial operations that meet state laws, generally accepted practices 
and ethical standards? 

Activity I Finding Evidence 

LCCS is in compliance with and upholds all state 0 Annual Audit 
and federal laws, accepted prac tices, and ethic al 0 Board meeting minutes 
financ ial standards; includ ing biannua l and ongoing 0 Board financ ial polic ies 
audit of financ ial health and audit of internal 0 Financ e c ommittee agenda and minutes 
controls. 

Summary 
The Lighthouse Community Charter School board has developed widely accepted 
responsible financial policies. A highly-qualified finance committee ensures that the 
written policies ore implemented consistently and appropriately. The efficacy of these 
practices ore cataloged in each annual audit which has been shored with the Lighthouse 
board and our charter granting agency (Oakland Unified School District) . 

Strengths 
1. Achievement data is used in many ways to monitor student progress and drive 

teaching practices 
2. Guiding Principles ore consistently taught across the K-12 program defining and 

developing a cohesive set of expectations 
3. There is a curriculum mop, including a well articulated set of Learning Targets for each 

grade level and content area ensuring student access to a rigorous academic 
experience 

4. The school utilizes multiple forms of intervention for students who ore not meeting the 
achievement benchmarks 

5. The school calendar and master schedule prioritize a significant amount of staff 
professional development time. 

6. The resources needed to achieve learning outcomes ore mode available to teachers 
and staff 

Growth Areas 
1. Improve facility to provide easy access to a p layground, library, and dedicated art 

studio. 
2. Augment support services to meet specific student needs. 
3. Consolidate campuses to improve K-12 cohesion. 
4. Improve the communication of school's focus upon college and career options in 

elementary grades. 
5. Improve the communication of LCCS 's governance structure, processes, and decisions 

to all constituents. 
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SC dt:. t fO b ight tJ I( 

LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respectful. Responsible, Compassionate, Integrity, Curiosity, Courage, Persistence, Re flection, Communication , Collaboration 

CHAPTER IV 
SELF STUDY FINDINGS 

B. Curriculum 

CHAIRS 
Kate Parman - Humanities 

Laura Kretschmar- 5-8 Math I Science 

Michelle Kellman- 2 nd Grade 
Stephanie Lee- Mathematics 

Emily Lee - 3 rd Grade 

Eesuu Orundide- Art 
Angela Tam- Instructional Aide 

Joyce Walton- Resource Specialist 
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B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

Bl . To what extent do all students participate in a rigorous, relevant, and coherent 
standards -based curric ulum that supports the achievement of the academic standards 
and the expected school -wide learning results? 

Activity I Finding Evidence 

At Lighthouse all students participate in a rigorous, • Graduation requirements 
relevant, and coherent standards-based curriculum • Course descriptions 
that supports the achievement of the academic . Passage expectations 
standards and the expected school-wide learning • Passage portfolios 
results. To graduate, all Lighthouse students must 
satisfy every single criteria of the UC I CSU A-G 
requirements. It is impossible for a student to 
graduate without being eligible for four-year co llege 
matriculation. There is very little variation in course 
offerings to ensure that every Lighthouse students 
participates in the same college preparatory 
coursework. 

The coursework that has been submitted and 
approved by the UC is based upon both the state 
standards and Lighthouse 's expected school-wide 
learning results . In order to complete a course, 
students must collect evidence for each specific 
standard and demonstrate the expected school-
wide learning results . This evidence can be seen in 
portfolios and is also showcased at passage 
presentations. 

The specific learning targets for each course and 
the expected school-wide learning results are 
embedded in all curriculum development and are 
reinforced throughout the school and classrooms. 
Mathematics • Course syllabi I descriptions 
Students participate in a rigorous, standards-based . Learning Targets 
curriculum that thoughtfully develops skills over time . CAHSEE math results 
as well as students ability to mathematical ly . Graduation requirements 
communicate and problem solve. Mathematics . Inquiry group agendas and minutes 
inquiry groups collaborate to constantly align . Problems of the Week (POWs) 
standards and evaluate the quality of student work . Intervention schedule and rosters 
to ensure high levels of rigor. This work occurs during . Subject specific mathematics CST results 
weekly language arts inquiry group meetings. . Interim assessment results 
Norming of expectations and curricular 
implementation is facilitated by peer observations 
that are also debriefed during inquiry group 
meetings. 

Every student is required to take math every year 
until they pass Algebra II, thus meeting the A-G 
requirements . Thus far, every Lighthouse student has 
graduated having completed and passed Algebra 
II. 

The math curriculum is designed as a balance 
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between learning discrete skills and developing 
complex problem solving. Lighthouse uses open­
ended problems of the week to develop students 
ability to problem solve and to communicate their 
mathematical thinking. The revision process al lows 
students to revise their work to continuously develop 
their mathematically communication and discrete 
skills. 

Interim assessments ore used quarterly to assess 
student progress and to make data driven cu rricu lar 
adjustments. Based upon collected data, remedial 
moth intervention is offered during study hall, as a 
pull-out service, during intersessions and summer 
school for identified students in need. Enrichment 
moth p rograms ore offered after school for some 
students. 

There has been a deliberate development of a 
CAHSEE preparation curriculum by the high school 
instruc tional team to ensure that 1 01h grade students 
ore abundantly prepared to be successfu l upon the 
initial testing attempt. During 1 Qth grade Crew time­
students rotate through different CAHSEE 
preparation sta tions facilitated by core content staff 
to prepare them for the mathematics portion of the 
exam. As a result, our 1 01h grade first attempt 
passing rates exceed those of our local district and 
most Oakland high schools. 

Lighthouse students hove struggled to demonstrate 
high levels of proficiency on annual subject specific 
mathematics CST exams. Th e current curricu lum is 
either not paced appropriately or there is insufficient 
attention given to particular ski lls. The mathematics 
curricu lum must be augmented to deliberately 
develop discrete mathematics skills that ore 
assessed by the end of year state assessments. 
Additionally, entering 91h grade students must be 
conservatively placed in their initial Lighthouse 
mathematics course to ensure that they hove the 
foundational skil ls to be successful. This wi ll be 
accomplished by implementing a placement exam 
for a ll 91h grade students new to Lighthouse. 

Language Arts 
Students partic ipate in rigorous, standards-based 
c urric ulum. There is no form of tracking for students 
and all students ore expected demonstrate their 
understanding of specific standards throughout 
grades K-12. Learning Targets (standards) from 
grades K- 12 reveal thoughtful and rigorous reading 
and writing development over time. Grode level 
and content area teams collaborate to constantly 
align standards and evaluate the quality of student 
work to ensure high levels of rigor. This work occurs 

• Course syl labi I descriptions 
• Learning Targets 
• Inquiry group agendas and minutes 
• Language Arts CAHSEE results 
• Intervention schedule and rosters 
• Lesson plans I classroom observations 
• Writing rubrics 
• Interim assessment results 
• Literacy growth rates for ELLs measured by interim 

assessments, CSTs, and CAHSEE 
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during weekly inquiry group meetings. Norming of 
expectations and c urricular implementation is 
faci litated by peer observations that are a lso 
debriefed during inquiry group meetings. 

Both internal and external data reveal that all 
student groups are growing as readers and writers. 
There is a heavy emphasis upon reading and 
exposure to a variety of texts as well as workshop 
time dedicated to the writing process. Older 
students are expected to independently read more 
than 1 0 grade level, college preparatory books per 
year. There is an institutional commitment to the 
writing process tha t is manifest in structures that 
support revision of work and longer instructional 
blocks for workshop time. 

For students w ho strugg le with the coursework, 
intervention support is offered to during the school 
day and a t different periods after school and 
throughout the year. Lighthouse must specifical ly 
continue to develop the c urricu lum to support 
English Language Learners through sheltered 
instruction techniques and Eng lish language 
development. Th is is important because language 
learners both comprise a large portion of our student 
population and it is known that specific instruc tiona l 
strategies benefit their literacy development. 

There has been a deliberate development of a 
CAHSEE preparation curricu lum by the high school 
instructional team to ensure that 1 01h grade students 
are abundantly prepared to be successfu l upon the 
initial testing attempt. During 1 01h grade Crew time­
students rota te through different CAHSEE 
preparation stations facilitated by core content staff 
to develop their reading and writing capacities. As 
a result, our 1 01h grade first attempt passing ra tes 
exceed those of our local district and most Oakland 
high schools. 

The Home Language Program offers ELL support and 
the opportunity to enhance literary skil ls in students' 
home language. Home Language is offered to 
students in grades K-4. It is a dual-language, small 
group native language maintenance program that 
helps students meet state standards in all disciplines 
because research reveals that native language 
maintenance programs accelerate new language 
acquisition. The program has it 's own curric ulum 
separate from core classroom instruc tion and it 
occurs each instruc tional day lasting just under an 
hour of instruction. As a part of Home Language, 
elementary native Eng lish speakers are offered the 
chance to participate in the Spanish as a second 
language program. This course is aligned with CA 
lan ua e standards. 

Home Language Curricu lum guide 
Home Language Lesson plans 
Student exemplary work 
Schedules 
Rubrics 

62 



Social Studies 

' 
All high school courses offered meet the A-G • Course syllabi I descriptions 

. requirements. Lighthouse has begun to offer honors • Learning Targets 

socia l studies coursework for interested students. The • Inquiry group agendas and minutes 

course sequence for all high school students is set 
and therefore a ll students have access to the same 
content. Content area teams collaborate to 
constantly a lign standards and evaluate the quality 
of student work to ensure high levels of rigor. This 
work occurs during weekly inquiry group meetings . 
Norming of expectations and c urricu lar 
imp lementa tion is faci lita ted by peer observations 
tha t are a lso debriefed during inquiry group 
meetings. 

Most c urric ulum is d esigned and implemented by 
Lighthouse teachers who anc hor instruction to 
articulated learning targets . Lighthouse uses TCI 's 
History Al ive program as text and research support . 
The socia l studies c urricu lum is tightly integra ted w ith 
the language arts coursework during the Humanities 
instruc tional b lock. 

Science 
All high school courses offered meet the A-G . Course syllabi I descrip tions 

requirements. Th e course sequence for a ll high . Learning Targets 

school students is set and therefore al l students have . Inquiry group agendas and minutes 

• access to the same content. Content area teams 
collaborate to constantly a lign standards and 
evalua te the quality of student work to ensure high 
levels of rigor. This work occurs during weekly 
science inquiry group meetings. Norming of 
expec ta tions and curricular implementa tion is 
faci lita ted by peer observations tha t are a lso 
debriefed d uring inquiry group meetings. 

Most curriculum is d esigned and implemented by 
Lighthouse teachers who a nchor instruction to 
artic ula ted learn ing targets. The science courses 
a lso use textbooks for instruc tiona l support . A large 
com ponent of the science cu rricu lum includes 
fieldwork and experts that expose students to 
science as a real world experience. 

Languages other tha n English (LOTE) 
Lighthouse offers A-G approved Spanish I a nd II . Course syllabi I descriptions 
courses via computer-based instruc tion, b ut primari ly • Learning Targets 
encourages students to complete their LOTE • Community col lege enrollment data 
requ irements through enrollment in coursework at 
local community colleges. To da te, students have 
com pleted Spanish, French, and Cantonese 

9 r ursework at community colleges. o ur community 
allege partnership has a lso al lowed our na tive 
panish speaking students to enroll in advanced 
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Spanish classes. As a result of our community 
college partnership, we both fulfill our A-G 
requirements while assessing student college 
readiness. 
Art and Music . Student work 
Students participate in rigorous, standards-based • Rubrics 
curriculum in visual and musical arts. The content of . Teacher created exemplars 
these courses meets requirements for the arts . Bulletin Boards 
standards and supports instruction across academic 
disciplines. The high school visual arts program is A-
G approved. Art work is consistently showcased in 
gallery style and once per year is exhibited in local 
Oakland galleries. 

Fitness . Presidential fitness test data 
Students participate in rigorous, standards-based . Teacher p lans 
curricu lum that promotes health, fitness and an • Course syllabi I descriptions 
understanding of a range of sports . Students . Student performance/progress data 
participate in a balanced curriculum that divides • Rubrics 
time between structured fitness activities, new skill 
development within a team sport context, and 
deliberate team building. 

Career and College Preparation • Course syllabi I descriptions 
Since the mission of the school is to prepare 100% of • College admission rate 
students for college and the career of their c hoice, . Internship descriptions 
career and college awareness are a component of • Classroom observations 
a student 's experience from kindergarten through 
12'h grade. 

Starting in High school, students participate in a 
college and career preparation course as well as 
senior seminar. These courses deliberately prepare 
students to : 
• Secure an internship 
• Use the Naviance college researc h and 

application program . Apply to a variety of four year universities by 
visiting at least colleges per year and meeting 
directly with admissions officers 

• Complete their personal statements for college 
after a rigorous submission and revision process 

• Achieve at high levels on the SAT 
• Complete all financ ia l applications . Educate their parents on effectively financing 

college . Be successfu l in a college paced environment 

Summary 
At Lighthouse all studen ts participate in a rigorous, re levant, and coherent standards­
based curriculum that supports the achievement of the academic standards and the 
expected school-wide learning results. To graduate, all Ligh thouse students must sa tis fy 
every single criteria of the UC I CSU A-G requirements. It is .impossible for a student to 
graduate without being eligible for four-year college matriculation. There is very little 
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variation in course offerings to ensure that every Lighthouse students participates in the 
same college preparatory coursework. 

The coursework that has been submitted and approved by the UC is based upon both the 
state standards and Lighthouse's expected school-wide learning results. In order to 
complete a course, students must collect evidence for each specific standard and 
demonstrate the expected school-wide learning results . This evidence can be seen in 
portfolios and is also showcased at passage presentations. 

The specific learning targets for each course and the expected school-wide learning 
results are embedded in all curriculum development and are reinforced throughout the 
school and classrooms. Finally, Lighthouse offers career and college preparation courses 
to every student. These courses are critical to achieving the mission by preparing every 
student to: 
• Secure an internship 
• Use the Naviance college research and application program 
• Apply to a variety of four year universities by visiting at least colleges per year and 

meeting directly with admissions officers 
• Complete their personal statements for college after a rigorous submission and revision 

process 
• Achieve at high levels on the SAT 
• Complete all financial applications 
• Educate their parents on effectively financing college 
• Be successful in a college paced environment 

Lighthouse students have struggled to demonstrate high levels of proficiency on annual 
subject specific mathematics CST exams. The current curriculum is either not paced 
appropriately or there is insufficient attention given to particular skills. The mathematics 
curriculum must be augmented to deliberately develop discrete mathematics skills that 
are assessed by the end of year state assessments. 

In addition to addressing mathematics for older students, Lighthouse must specifically 
continue to develop the curriculum to support English Language Learners through 
sheltered instruction techniques and English language development. This is important 
because language learners both comprise a large portion of our student population and 
it is known that specific instructional strategies benefit their literacy development. 
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82. Do all students have access to the school's entire program and assistance with a 
personal learning plan to prepare them for the pursuit of their academic, personal and 
school -to -career goals? 

Activity I Finding Evidence 

Every student has on Individualized Learning Plan, • Individualized Learning Plan sign-up lis ts 
which is reviewed triennia lly by the student's core • Individualized Learning Plan scripts 
teacher or crew leader, the student, and a parent • Individualized Learning Plan goal and reflection 
or guardian . At each meeting, the student reflects forms 
on post achievements and sets new goals. Goals 
may be academic, social, or emotional in focus. As 
students get o lder, they toke more responsibi lity for 
the goal setting process and faci litation of the 
actual Individualized Learning Plan meeting. This 
process a llows goal setting to be tailored to 
individual students' needs and strengths . For 
example, a second grader who learns well through 
social interaction and needs to memorize the 
addition combinations might set a goal of, " I will 
learn the addition combinations by playing moth 
games with my big sister every day for a month." A 
high school student who is working on increasing 
class participation might set a goal of, " I wi ll 
participate in a humanities d iscussion at least twice 
a week." Individualized Learning Plans focus both on 
long term goals but also develop the requisite 
strategies to achieve these goals. 

All students hove access to support and intervention 
as needed: 

• Reading intervention classes: A K-6 • A ttendonce rosters 
interventionist provides doily small-group . Counseling coseloods 
instruction to students reading below grade • Counseling partnerships with the Anne Martin 
level and consults with those students' Center 
classroom teachers about how to support . Intervention schedules 
their literary instruction in the classroom. High . Description of Fast ForWard program 
school intervention provides small-group • Data on progress of Fast ForWard students 
instruction to students with reading and • Sample lessons/ curricula for Crew 
grammar skills below grade level. The • SST documents 
intervention classes ore led by classroom • Log of meetings held 
teachers and administrators . • Log of contacts 

• Log of home visits . After school tutoring: After school K-12 staff • Descriptions of programs offered 
provides homework assistance. Middle and 
high school teachers offer after school 
tutoring as needed. 

• Computer-based literacy intervention: 
Students in grade 1-12 hove access to a 
computer-based program, Fast ForWard, 
which is designed to improve students' 
phonemic awareness, phonics, language 
usage, and fluency ski ll s. 
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• Special education/resource: Resource 
specialists at K-6 and 7-12 sites provide 
special education services to students and 
facilitate Individual Education Plan (IEP) 
process. Special education students receive 
pull-out, push-in , and small group and 
individualized intervention. Specia lists 
coordinate with Oakland Unified School 
District and ensure that all legal 
responsibilities are met. Students a lso receive 
speech therapy and occupational therapy 
as needed, through OUSD. 

• Middle school study hall/High school Flex 
time: 7th through 12th grade students have 
access to math and humanities intervention 
classes for homework and class work support. 

• 

Crew time: 7th through 12th grade students 
receive academic and emotional support 
four times a week. CREW leaders focus 
specifically on study skills and habits and 
community building. 

Summer/intersession tutoring: Identified K-6 
students were asked to attend in a six-week 
half-day summer program focused on 
literacy and math intervention. Middle and 
high school students have the opportunity to 
receive academic support for core classes 
during fall , winter, and spring vacations. 
Students who chose not to attend were 
recommended for retention. 

• Extend intervention services (reading 
intervention; summer school; counseling; after 
school tutoring; intervention weeks) to all 
students who need it. While several intervention 
structures currently exist, staff are in agreement 
that the program needs to be augmented to 
include even more students who need 
specialized support. 

There are concerns about the achievement of our 
African American boys in the younger grades. In 
addition to academic concerns, our younger 
African American boys are also accruing disciplinary 
referrals at a higher rate than any other cohort. 
Because of these concerns, we must develop 
strategies and support networks for our struggling 
African American boys. 

Achievement rates of younger African American 
boys 
Disciplinary data for our younger African 
American boys 

All students have access to opportunities to develop 
their personal interests and goals: 

I • Art, fitness, music, and dram a are provided each .__• -'-A'"'"tt'-'e'-'-n.c...;d::...a:c.cn-'-c-=-e.::....c..ro.::..:c.cst-=e...:...rs:....._ _____ ______ ___J 
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year to a ll students as part of the regular school • Schedules 
program. We have partnerships with the • Descriptions of partnership organizations 
Berkeley Repertory Theater and Museum of • Descriptions of courses offered 
Children 's Art (MOCHA) to help staff these • List of internships 
course offerings. . Program brochure 

• Photos . Career planning and college counseling are • Calendars 
provided to all 11 th and 12th graders by our • Schedules 
college advisor. 9th and 1 Qth graders have the 
option to participate in a course on business 
entrepreneurship, in which they create a small 
business. 

. All 1 1 th graders participate in work internships in 
the community during their spring semester. The 
students put in severa l hours a week with local 
businesses and other organizations. 

• High school students have the option to enroll in 
community college courses and online courses 
for high school credit. 

• After school enrichment classes are offered in 
sports, art, music, dance, martial arts , drama, 
film-making, and other areas. We partner with 
local agencies such as Oakland Public 
Conservatory of Music and Oakland Youth 
Chorus. The school is represented in local 
leagues by several soccer and basketball teams. 

All K-4 students participate in a Home Language • Schedule 
(heritage language maintenance) or Spanish as a . Sample curricula/lessons 
Second Language program for two hours and fifteen . Sample student work 
minutes a week. Home Language allows students • Description/history of program 
whose home language is Spanish or Cantonese, to 
continue to develop their primary language and 
enhances students ' access to core content 
standards. Spanish as a Second Language allows 
students whose home language is something other 
than Spanish or Cantonese, to develop skills in an 
important world language. Both programs 
communic ate to students that biculturalism and 
bilingualism are va lued at the school and are 
important assets in life. 
All core teachers K- 12 administer quarterly Interim • Sample Interim Assessments 
Assessments in addition to ongoing assessment that . Data spreadsheets with item analyses 
is integrated into the curriculum. Careful, ongoing . Graphic organizer for analysis of and reflection 
monitoring and analysis of the data from these on data 
assessments ensures that no student "slips through • Professional development calendar and 
the cracks." Professional development and joint agendas 
planning time are dedicated to this important work. 

Summary 
We ensure that all of our students have access to a rigorous, core curriculum through 
Individualized Learning Plans, assessment and reporting practices, intervention programs, 
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and enrichment classes. A diverse range of intervention programs a llows students with a 
variety of learning styles and needs to succeed academically. Student access to 
intervention include reading classes, after school tutoring, computer-based literacy, 
special education I resource specialist, middle school study hall, high school Flex time, 
crew time, the Student Success Team process, summer school, and intersession tutoring. 
Lighthouse students a lso have the opportunity to develop their persona l interests and 
goals . The courses available to students include, but are not limited to, visua l art, fitness, 
music and drama, career planning and college counseling, internships, community 
college enrollment, online courses, and after school enrichment classes. Our college and 
career counseling, internship, and entrepreneurship programs help prepare students to 
pursue the careers of their choice. 

There are concerns about the achievement of our African American boys in the younger 
grades. In addition to academic concerns, our younger African American boys are also 
accruing disciplinary referrals at a higher rate than any other cohort. Because of these 
concerns, we must develop strategies and support networks for our struggling African 
American boys. Finally, while several intervention structures currently exist, staff are in 
agreement that the program needs to be augmented to include even more students who 
need specialized support . 

83. Will students be able to meet all the requirements of graduation upon completion of 
the high school program? 

Activity I Finding Evidence 

All high school students participate in on academic 
program that meets the California A-G requirements • 9-12 course list 
for college entry and follows the California State . A-G requirements document 
Standards. Students ore required to complete 4 • A ttendonce data 
years of Humanities; 3 years of moth; and 2 years of . CAHSEE results 
lob science to graduate. 100% of high school 
seniors hove passed the CAHSEE exam. 
Academic and cultural content is not completely . Learning Targets 
aligned K-12 resulting in both unnecessary . Content Mops 
redundancies and potential knowledge gaps. To 
completely leverage our K-12 potential Lighthouse 
must continue vertical alignment of K-12 Learning 
Targets and Content Mops. 
All K-12 students participate in a performance-
based promotion process called Passage. Every . Passage Portfolios from grades K, 2, 4, 6, 8, 1 0, 
two years, starting in Kindergarten and grades 2, 4, and 12 in the process (first year of 12th graders) 
6, 8, 1 0, and 12, students ore required to . Grode level passage c hecklists for 2; 4; 6; 8; 1 0; 
demonstrate proficiency in their respective grade 12. 
leve l through a passage portfolio and presentation . DVD of a 2005 8th grade passage presentation . 
where they exhibit their work in front of their families 
and teachers . Students who do not demonstrate 
readiness through the requirements of the portfolio 

\ ore retained. 
ii'Mid-yeor meetings for all parents of students who . • Parent passage meeting agenda and flyer 

ore in a passage year ore offered to communicate 
passage expectations to parents. 
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All teachers and students grades K-12 use and • List of Guiding Principles (expected school wide 
practice college preparatory language and habits learning results) 
that include our expected school wide learning • Report cords K-12 
results. Students in grades K-12 ore assessed on . • Classroom Anchor Charts 0 the expected school wide learning results at 
reporting g_eriods. 
Parents and families of students who ore in danger . SST document 
of passing ore notified via phone calls; letters; and . Letter informing parents of student not passing 
home visits. Parents and students may also 
participate in on Student Success Team meeting. 
Summer school is available starting in 2nd grade for . Summer school attendance roster 
some students who ore not meeting grade level 
standards . 

SAT prep classes ore offered on campus to all 11th . SAT class attendance roster 
and 12th graders . Currently, about 50% of students • SAT practice book and tests 
toke advantage of these classes. . SAT test scores 
9-12 grade students ore offered expanded elective • Community College transcripts 
options including community college classes and • Moster schedule of electives offered 
online classes for AP credit, recovery credit for 
classes foiled, or for classes Lighthouse does not offer 
such as world languages and advanced science 
classes. 
All high school students hove access to a college . College counci lor weekly schedule 
councilor who provides class presentations, • College trip itinerary 
individual meetings with students, and visits to . Students reflection sheets on college visits 
colleges. • College readiness lesson plans 
All 11 th grade students ore required to participate in . A ttendonce sheets 
a semester-long internship at a community based . Internship projects IO organization for 4-6 hours per week. 
All K- 12 students meet 3 times each year with • Individualized Learning Plan prep doc 
teachers and fami lies for Individualized Learning • Individualized Learning Plan scripts 
Plan meetings where they set and reflect on . Individualized Learning Plan DVD's 
academic, social and emotional, and physic al goals . Sth grade video of smart goal setting and 
and strategies to keep them on track for college Individualized Learning Plan meeting 
readiness. 
All 7-12 students participate in a small learning . Moster Schedule 
community mode up of one adult in the school and . Crew meeting agendas 
12-15 students that meet 2-4 days per week. This . Weekly goal setting agendas 
structure allows for all students to be known well, to • Crew binders 
hove on advocate in the school, and to hove a . Crew planning meeting notes 
place that supports them w ith their academic, • Crew anchor charts 
social and emotional Individualized Learning Plan 
goals and well-being. 

70 



Summary 
Although this is our first year of having a graduating class, all of our seniors are on target to 
graduate. By November 2008, all 24 seniors had submitted applications to four-year 
colleges and universities and by January 2009, 17 of the 24 had been accepted to one of 
their schools. 100% of the Class of 2009 also passed the CAHSEE. 

All 9-12 students participate in a rigorous California standards-based high school 
program that not only prepares them to pass the CAHSEE and graduation requirements, 
but also prepares them to be eligible for college acceptance. In addition, we also 
support students who are struggling to graduate by providing intervention during the 
school day, after school tutoring, online coursework for recovery credit, and community 
co llege courses to supplement what Lighthouse does not offer, such as world languages. 
Academic and cultural content is not completely aligned K-12 resulting in both 
unnecessary redundancies and potential knowledge gaps. To completely leverage our K-
12 potential Lighthouse must continue vertical alignment of K-12 Learning Targets and 
Content Maps. 

With a rigorous performance-based promotion process every two years, we retain 
students who are not ready for the next loop level, ensuring that they take the time they 
need to meet grade level standards. All of our 7-12 students participate in a small 
learning community called Crew where they are guaranteed the advocacy of an adult 
who supports them to monitor their Individualized Learning Plan goals and strategies as 
well as academic, social and emotional well-being. Crew meetings, triennial 
Individualized Learning Plan meetings, and report cards help teachers, families, and 
students stay on top of student progress toward meeting graduation requirements and 
being prepared for college. 

Strengths 
1. 100% of Class of 2009 was eligible and applied to a four-year college or university. By 

January 2009, 70% were accepted to at least one of their schools. 
2. Rigorous performance and standards-based promotion system K-12 grounded in 

specific Learning Target expectations . 
3. Structured goal and strategy setting through triennial Individualized Learning Plans and 

Crew (7-12) to improve student academic achievement, social and emotional 
development. 

4. Data-driven instructional goal-setting through quarterly Interim Assessments. 
5. Small school environment meets individual student needs by offering supplemental 

coursework and targeted academic and social interventions. 
6. The dedication and caliber of teaching and site staff. 

Growth Areas 
1. Continue to develop a program to support English Language Learners through 

sheltered instruction techniques and English language development. 
2. Develop strategies and support networks for our struggling African American boys. 
3. Augment high school mathematics program to continue to build the specific skills that 

are assessed by the end of year state assessments. 
4. Continue vertical alignment of K-12 Learning Targets and Content Maps. 
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5. Extend intervention services (reading intervention; summer school; counseling; after 
school tutoring; intervention weeks) to all students who need it. 

6. Continue to expand and enhance physical and health instruction to all students 
grades K-12. 
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CHAPTER IV 
SELF STUDY FINDINGS 

C. Instruction 

CHAIRS 
Justin Green- Humanities 

Wanda Watson- Humanities 

Jaya Duffin- Kindergarten 
Sara Ellberg - 1st Grade 

Paula Guzman- Home Language 
Christine Handte- Fitness 

Angie Montez- Earth Science 
Lola Prieto- Instructional Aide 
Hilary Yamtich- Mathematics 
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C: STANDARDS-BASED STUDENT LEARNING : INSTR UCTION 

Cl. Are all students involved in challenging learning experiences to achieve academic 
standards and the expected school wide learning results? 

Activity I Finding Evidence 

At Lighthouse, instructional practices are developed . Pacing guides 
to meet the Learning Targets that are drawn from . Curriculum maps 
the state standards. All students, K-12, are exposed • Professional development calendar 
to and taught the expected school wide learning . Inquiry group notes 
results as a part of core instruction. . Learning Targets 

• Observation schedules 
The Learning Targets reflect state standards and are 
a ligned to provide a K-12 continuum that builds on 
previous course work. The Learning Targets are 
made explicit in al l curriculum materials, to the 
students and to the community as well as the 
expected school wide learning results. 

Instructional practices are normed across grade 
levels and content areas. Expectations are explicit 
and consistent across the school. This faci litates 
students' transitions from teacher to teacher and 
subject to subject, enabling students to focus on 
academic content. Examples include do nows, exit 
slips, Guiding Principles, co llege-ready language, 
student planners, posted Learning Targets, and 
anchor charts. Administrative and peer 
observations are used to ensure consistency of 
instructional practice. Content area teams are also 
trained together to develop a shared understanding 
of specific instructional practices (e.g . literacy 
development). 

Within the construct of shared instructional 
practices, each Lighthouse teacher differentiates 
their instruction to meet the specific needs of their 
particu lar class. This ensures that students are both 
exposed to similar instructional practices throughout 
their tenure a t Lighthouse as well as a tailoring 
instruction to effectively meet student needs. 

All school-wide decisions regarding curriculum, . Professional development calendar 
Individual Learning Plans, and assessment are . Inquiry groups minutes 
decided through an established col labora tive . Peer observation ca lendar 
system. Ligh thouse's professional development . Teacher mentorship of new teachers 
calendar has a regularly established system for these 
purposes. Collaboration includes loop-level, grade 
level and inquiry groups. Loop-level consists of two 
consecutive grade level pairings and inquiry groups 
consist of content pairing of teachers . 

The proficiency rates of o lder Lighthouse students • Subject specific mathematics (e.g . algebra, 
who are taking end of course mathematics tests are geometry, algebra II) CST test scores declining 
both lower than desired and are not growing, and not meeting expected proficiency levels 
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especially compared to growth in other academic 
areas. This belies the successes we are seeing within 
classrooms and points toward need to develop 
shared instructional practices that deliberately 
develop discrete math skills represented on the end 
of year state exams. 

Critical work must be directed toward norming what . Standards based assessment system 
it means to "meet" academic Learning Targets and . Grading system correlation to GPA 
expected school wide learning results. Teachers • Learning Targets 
currently look at student work to norm items like . Guiding Principles 
student writing and math problems of the week. The 
issue that needs to be addressed is how much and 
what type of evidence constitutes "meeting" a 
learning target. This is critical because "meeting" 
learning targets is the foundation of Lighthouse's 
assessment system. 

To support all students in meeting instructional goals • Master schedule 
over time, teachers at Lighthouse offer students • Revision policy 
multiple opportunities to master content and meet . Flex Time tutorials 
Learning Targets through revisions and alternative 
assessments in addition to the regular course-work. 
Students have the option to revise their work on 
quizzes, essays, and other assignments and 
assessments. This improves ac cess to learning, by 
giving students multiple opportunities to master the 
content. 

\ 
~"Students are made aware of work standards and • Learning Targets 
grading expectations in terms of both the final goal • Learning Target trac kers 
(Learning Targets) and individual assessments • Online access to grading program 
(rubrics.) Each course and grade level uses the • Course syllabi 
same standards-based grading system so students . School-wide rubrics 
wi ll learn this and use it throughout their career at . Portfolios 
Lighthouse. Teachers, students and families work 
together to monitor student progress towards 
meeting Learning Targets and develop explicit 
Individualized Learning Plans for students to meet 
standards . 

There is a school-wide focus on all students building . Portfolios 
developmentally appropriate critical thinking and . Student work 
problem solving skills . Teachers seek out instructional • Rubrics 
strategies that help students develop these skills as 
well as nurture a love of learning . For example the 
high school humanities and sc ience teachers focus 
on current events to help students connect new 
learning to existing knowledge. Many lessons, 
ieldwork, projects and activities include a reflection 

portion of a student's growth in the academic and 
life skills learned. All students maintain portfolios 
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where they are regu larly asked to reflect on and 
evaluate their own learning. 

Teachers differentiate instruction to target individual . Student work 0 and group's specific needs. Teachers challenge • Classroom observations 
advanced students by expanding on curriculum . 
Teachers scaffold curriculum to help struggling 
students to master the Learning Targets. 

Lighthouse provides support to students with learning . Resourc e Specialist schedules 
differences. They utilize counselors, pull-out and • Speech Therapist schedules 
push-in interventions, student study teams, and . Counselor case loads 
specialists to meet a variety of student needs. 
Lighthouse must continue to vertically align . Enrollment data 
instructional practices to meet the specific needs of . Academic growth of English Language Learners 
English Language Learners. This is especially 
pronounced because ELLs are a majority of the 
Lighthouse student population and we know that 
deliberate and specific strategies must be applied 
to maximize academic language development. 

Lighthouse must to continue to augment the . Enrollment data 
academic support for exceptional students by . Academic growth of identified exceptional 
continuing to develop instructional strategies that students 
address the specific needs of each student. This 
must be completed within the context of our current 

IO relationship with our Special Education Loca l Plan 
Area , the goal being to enhance mainstream 
instruction and increase resources for academic 
support ou tside of the instructional day. 

Lighthouse provides a rigorous literacy program. . Professional Development calendar 
Teachers research, evaluate and implement a • Course Syllabi 
literacy program founded upon best practices. This . Writing portfolios and rubric 
ensures all students develop the literacy skills . Reading logs 
needed to be successful in the college or career of . Weekly schedules revealing time for both writing 
their choice. and reading workshops 

Lighthouse's literacy program draws specifically from 
The Arkansas Model for younger students and for 
older students Lighthouse applies WestEd's Reading 
Apprenticeship strategies from their Strategic 
Literacy Initiative. 

All K-6 core teachers are trained in Project GLAD . GLAD training dates and sign-in sheets 
(Guided Language Acquisition Design) strategies for . Description of Project GLAD 
sheltering instruction-making sure that English • GLAD unit 
Language Learners (ELLs) have access to and can 
demonstrate their learning of the core curriculum . 
Teachers use cooperative learning, guided oral 
practice strategies, input charts, vocabulary 

IO development strategies, and other techniques to 
ensure that ELLs comprehend instruction and can 
communicate about the content. Through ongoing 
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coaching and professional development, we are 
working toward full implementation of the GLAD 
model. 

\ 
"rhere is a need to continue to improve vertical • K-12 literacy instructional strategies 
alignment of Learning Targets and instructional . K-12 course and content Learning Targets 
practices to ensure that students are exposed to 
consistently shared practices. An example can be 
found when comparing the Literacy strategies for 
grades 5-8. Not a ll literacy instructional strategies 
are shared through this grade span and as a result , 
student learning may not be accelerating as quickly 
as possible. 

Lighthouse must find creative ways to augment the • Current A-G coursework 
access to more extracurricular activities for 9-12 . Current high school course offerings 
students to ensure that they can accumulate the 
coursework that would both prepare them and 
make them attractive candidates to competitive 
colleges. This should include- but not be limited to-
honors courses and increased access of community 
college coursework . 

Summary 
Lighthouse strives to involve all students in challenging learning experiences in order to 
consistently achieve high academic standards. At Lighthouse, instructional practices are 
developed to meet the Learning Targets that are drawn from state standards. All students, 
K-12, are exposed to and taught the expected school wide learning results as a part of 
core instruction. 

The Learning Targets reflect state standards and are aligned to provide a K-12 continuum 
tha t builds on previous course work. The Learning Targets are made explicit in all 
curriculum materials, to the students and to the community as well as the expected school 
wide learning results. 

Lighthouse uses a school-wide focus on consistent instructiona l strategies, Learning 
Targets, differentiation, and collaboration to make this happen. Vertically aligned 
instructional strategies expose students to a common experience and vernacular. 
Instructional practices are normed across grade levels and content areas. Administrative 
and peer observations are used to ensure consistency of instructional practice. Content 
area teams are also trained together to develop a shared understanding of specific 
instructional practices (e.g. literacy development). 

Within the construct of shared instructional practices, each Lighthouse teacher 
differentiates their instruction to meet the specific needs of their particular class. This 
ensures that students are both exposed to similar instructional practices throughout their 
tenure at Lighthouse as well as a tailoring instruction to effectively meet student needs. 

Lighthouse must address the proficiency rates of older Lighthouse students who are taking 
end of course mathematics tests. This is necessary because the scores are both lower 
than desired and have decreased over time. Instructional actions must be taken to 
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deliberately develop discrete math skills represented on the end of year state exams. 
Lighthouse must continue to vertically a lign instructional practices to meet the specific 
needs of largest student population, English Language Learners. Lighthouse must to 
continue to augment the academic support for exceptional students by both enhancing 
mainstream instruction and increasing resources for academic support outside of the 
instructional day. There is a need, in general, to continue to improve vertical alignment of 
Learning Targets and instructional practices to ensure that students are exposed to 
consistently shared practices. Finally, Lighthouse needs to find creative ways to augment 
the access to more extracurricular activities for 9-12 students to ensure that they can 
accumulate the coursework that would both prepare them and make them attractive 
candidates to competitive colleges. 

C2. Do all teachers use a variety of strategies and resources, including technology and 
experience beyond the textbook and the classroom, that actively engage students, 
emphasize higher order thinking skills, and help them, succeed at high levels? 

Activity I Finding Evidence 

Teachers design lessons to incorporate structured • Lesson p lans 
group work in order to engage students in higher . Small group instruction 
level thinking and authentic learning opportunities. • Guided level reading 
Structured group work supports diverse learning . Expert groups 
styles and reinforces previously learned skills through . After school program 
collaboration and independent problem solving. . Literature circles 
Structured group work allows students to take on . Peer evaluation and group assessment 
leadership roles by becoming experts and teach 
others. 

Students take advantage of the wealth of resources • Field work packets 
in the surrounding community by venturing out of • Lesson plans relating fieldwork to content and 
the classroom and conducting regular fieldwork standards 
studies. Students make real world connections • Student thank you letters 
between what they have studied in the classroom . Follow-up reflection 
and what they see and experience in the . Field trips photos 
community. Examples include when Kindergarten • Portfolios 
students are studying dance they attend 
professiona l dance performances at UC Berkeley. 
When middle school students are studying ecology 
they travel to Lake Merritt to test the water quality. 
When high school students are studying the genre of 
theatric play writing they attend performances of 
specific p lays that they have read. Teachers 
collaborate with experts and community leaders to 
expose students to career options and link 
academics with their lives. 

Technological resources are incorporated . Lesson plan that incorporates technology 
throughout the K-12 curricu lum to enrich student . Computer lab and Fast ForWard workshop 
learning. Students have access to compu ters in a • Listening centers (k-6) 
variety of academic contexts in order to develop 
computer literacy, compliment academics through 
math and language interventions and gain 
technological confidence. Computers are used to 
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fac ilitate the writing process, including research, 
editing , and publishing polished final projects. 
PowerPoint is o ften used as a media tool to share 

·~esearch with their class. For example, Earth Science 
students assemble PowerPoint presentations for 
each research projec t and present to their class for 
their final assessment. Computer programs and 
listening centers are utilized to engage and support 
students in developing language and mathematic 
proficiency. 

The school's emphasis on collaboration across . Word walls, pre-reading lessons, root word walls 
grade level and content area provides students with • Graphic organizers 
consistent instructional strategies and cross-curricular . Literacy as a component of ALL classes 
learning opportunities. Curricu lum is based on an • GLAD training 
expeditionary learning model, which includes cross- • Small group instruc tion 
disciplinary thematic units and GLAD strategies to . Guided level reading 
support English language learners. Teac hers use • Home Language curric ulum binder 
state-standards to develop inquiry-based units with • Expert groups 
specific guiding questions in order to foster enduring • Intervention 
understandings and critical thinking. • After school program 

Instruction at Lighthouse teac hes higher level • Classroom observations 
thinking skills at all grade levels . Teac hers receive 
Professional Development to learn best practices, 
which teach students to become independent, 
critical thinkers. Specific Learning Targets at each 
grade level emphasize d evelopmenta lly 

~appropriate c ritical thinking skills. 

Summary 
Lighthouse students develop critical thin king skills in order to prepare them for the college 
or career of their choice and become lifelong learners. Teachers employ a variety of 
strategies to facilitate mastery of concepts. Students regularly practice analysis, synthesis, 
application, questioning, observation and evaluation in each content area via a 
standards-driven curriculum. Lighthouse teachers design course work around Learning 
Targets, which are tied into the state standards. Curriculum draws upon a variety of 
resources, such as community fieldwork and experts, internet and technological 
resources, primary documents, and diverse texts presenting multiple perspectives. 
Teachers provide hands on experience that involve student expert groups, and structured 
group work. Structured group work supports diverse learning styles and reinforces 
previously learned ski lls through collaboration and independent problem solving. 
Structured group work al lows students to take on leadership roles by becoming experts 
and teaching others. 
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Strengths 
1. Instructional practices a re normed across grade levels and content areas. 
2. Teachers differentiate instruction to target individual and group's specific needs. 
3. All school-wide decisions regarding curriculum, Individual Learning Plans, and 

assessment are decided through an established collaborative system. 
4. Explicit communication of Learning Targets based on state standards. 
5. Small group cooperative learning across student focused curriculum that provide 

intervention and enrichment. 
6. Fieldwork that provides an authentic learning experience outside of the classroom. 
7. Individualized student feedback/Individualized Learning Plans that guide student 

learning and growth. 
8. Home language program that supports language development and core 

classroom content. 

Growth Areas 
1. Develop instructional experiences high school students that deliberately develop 

discrete math skills represented on the end of year state exams. 
2. Continue to improve vertical alignment of Learning Targets and instructional practices. 
3. Develop a process for norming what it means to "Meet" a Learning Target. 
4. Vertical alignment of instructional practices to meet the specific needs of all English 

Language Learners 
5. Augment support and strategies for special needs students 
6. Find creative ways to augment the access to more extracurricular activities for 9-12 

students 
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CHAPTER IV 
SELF STUDY FINDINGS 

D. Assessment and Accountability 

LEADERS 
Drea Beale- Humanities 

Heather Thompson- Literacy Specialist 

Oscar Bermeo- Administrative Assistant 
Gabriela Casal- Home Language 

Ramon Honea- Mathematics 
lzabela Kulesza -Art 

Shuna Lewis - Resource Specialist 
Columba Lopez- Home Language 

Megan Stoehr- Humanities 
Lindsay Zeigfinger- 3 rd 
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D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND ACCOUNTABILITY 

D 1. To what extent does the school use a professionally acceptable assessment process 
to collect, disaggregate, analyze and report student performance data to the parents 
and other shareholders of the community? 

Activity I Finding Evidence 

Passage (K,2,4,6,8, 10, 12) . Passage portfolios 
Passage is a process tha t LCCS utilizes to • Passage checklists 
demonstrate mastery to a collection of community • Presentation scripts 
members, teachers , staff, family members, and • Content questions & student model responses 
friends. Beginning in 2nd grade all students are . Oral presentation checklist 
required to complete the passage process every . Senior expedition 
two years. Students individual ly or in pairs present an • Student speeches and presentations 
oral defense of how they have mastered the 
standards and Learning Targets for the previous 2 
years. Students and family are required to 
participate in this process in order to be promoted . 
Presentations are made every two years. 
EXPO • Expo assignments 
Students showcase their learning and academic . Expo sign-in sheet 
progress a t biannual EXPO where family . Expo crew grades 
participa tion is mandatory. It involves teachers and . Passport system used across a ll grades to track 
students preparing project based learning activities partic ipation 
tha t demonstrate their mastery of Learning Targets. . Pho tos 
Students lead family and community members 
through individual, group, and classroom work 
presentations. 
Standards based grading • Learning target trackers 
Each year, families receive 2 progress reports and 2 . Progress reports 
report cards that describe how their child is . Report cards with translated narratives 
progressing towards reaching the standards. • Share with families at Individualized Learning Plan 

meetinQs 
Develop an on-line grading system that wi ll make . Logging on to on line system 
grades and Learning Targets accessible to all 
parents and students in real time. Parents and 
students wil l be able to see how students are 
progressing towards meeting Learning Targets, 
leading to greater transparency in mastery of 
Learning Targets. Students wi ll be able to access 
their assessment data and how it correla tes to each 
learning target enabling them to independently 
revise the appropriate work to eventually meet 
additional learning targets. 
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Individualized Learning Plans with translation 0 Individualized Learning Plan scripts (agenda items 
Individual learning plans (Individualized Learning about standardized testing} 

0 
Plan} are documents created throughout the year 
by a teacher, student, and family to set academic, 
physical, or social and emotional goals. 
Individualized Learning Plan goals and strategies are 
revised by students, teachers and family a t least 
twice a year and adjusted to meet the student 's 
needs. They are scripted and student led with oral 
translation (Spanish, Cantonese, Vietnamese, 
TagoloQ ... ) available. 
State of the school meetings 0 PowerPoint Presentation 
Informational meetings held as needed to share 0 Tuesday envelope letter 
important information for stakeholders and 
community members. These meetings include 
sharing of test scores, our OUSD and NCLB 
accountability, budget, and school award 
presentations. 
Parent led community meetings which are open to 0 Coffee Tuesdays 
the entire school community to address family 0 Lighthouse Parent Advisory Committee (LPAC} 
concerns, plan events, and shape school policy. Agendas 

0 Tuesday envelope and Monthly mailer 
communication to families . Both of which are 
translated to ensure parent access to 
information. 

Staff analysis of standardized tests 0 Interim assessment analysis 
LCCS uses standardized assessments to ascertain 0 SAT analysis by grade level 

0 
student achievement levels. Resu lts are collected, 0 PDI analysis of multiple points of data 
disaggregated and reported school wide. Teachers 0 CST 
a nd staff analyze the data though various grouping 
(grade level, loop level, content area} at least four 
times a year. From this analysis target groups are 
formed focusing on, grade level, sma ll group, and 
individua l intervention steps and goals. 
Board Meetings (quarterly lA updates} 0 Board minutes 
LCCS school board of directors meets on a regularly 0 Academic accountability committee 
scheduled basis . The data committee shares our 
current school data around standardized 
assessments for feedback and policy c hanges. This 
system of accountability allows for program and 
policy changes as needed. 
Public displays of test re sults 0 Bulletin boards 
Bulletin boards have been set aside for the 0 Press 
displaying of proficient and advanced scores at the 0 Newsletters 
middle and high school level. This allows students, 0 The Beacon (quarterly newsletter} - is sent to all 
staff and families to celebrate the achievements of stakeholders and funders to continuously update 
the students as well as inspire students to set higher them on Lighthouse's progress 
goals. 0 CAHS EE passaQe party 
Parent communication is a priority here at LC CS 0 Phone calls 
through the use of phone cal ls, newsletters, and 0 Newsletters 
Tuesday envelopes. All forms of parental 0 Col lege Ready Friday lists 
communication is translated to ensure parental 

Q 
access. 

83 



Summary 
Lighthouse Community Charter School implements standards-based student learning 
through assessment and accountability. Our use of Individualized Learn ing Plans and 
the passag e process allows parent and community access through student 
presentation of their mastery of standards based Learning Targets. This is achieved 
through our standards based grad ing process connected with the Individualized 
Learning Plan compilation and public displays of test results that allows for an 
environment where parent participation is a resource. Participation of the students and 
community a t every step of the assessment process fosters an atmosphere where 
learning is a priority. LCCS holds itself accountable to parents and community by 
utilizing feedback to effect school change. 

To maximize student achievement, Lighthouse is developing an on-line grading system 
that will make grades and Learning Targets accessible to all parents and students in real 
time. Parents and students will be able to see how students are progressing towards 
meeting Learning Targets, leading to greater transparency in mastery of Learning 
Targets. Students will be able to access their assessment data and how it correlates to 
each learning target enabling them to independently revise the appropriate work to 
eventually meet additional learning targets. 

D2. Do teachers employ a variety of strategies to evaluate student learning? Do 
students and teachers use these findings to modify the teaching/learning process for 
the enhancement of the educational progress of every student? 

Activity I Finding Evidence 

Student performa nce is measured w ith multiple 
means of assessment in all subject areas. Lig hthouse • 

Portfolios in all classes (K-12) 
Performanc e rubrics 
Presentations courses hove common sta ndards a nd measure • 

achievement o f these standards (Learning Targets) • Science lob reports 
w ith a varie ty o f measures. Teachers use a multi-
modal approach to instruction, a nd assess student • 

Moth Pro blems of the Week (POWs) 
Quizzes a nd tests 

achievement w ith equally diverse assessment 
measures. 

Common prac tices fo r measuri ng student 
ac hievement include: student p ortfolios, g roup and 
individua l projects a nd presenta tions, research 
papers a nd lob reports, learning logs, d isc ussions 
and seminars, persuasive le tters to the community, 
sketchbooks, museum expositions, and presenta tio n 
a nd defense of achievement (Passag e Portfo lio ). 

In add ition, tra d itional methods suc h a sta nd ardized 
tests, triennia l reading assessment, in-school Interim 
Assessments, a nd teac her-developed tests a nd 
quizzes ore used to measure student achievement 
a t Lighthouse. 

Sketchbooks 
Learning logs 

• Do now and exit ticket assessments 
Projects 
Research papers 
Authentic presenta tions to community 
EXPO 
Fie ldwork 
Learning target trac kers 
Oral home la nguage assessment 

• CELDT 
CST 
Interim assessments (literacy a nd moth) 
Read ing assessments (Eng lish/Spanish) 
Individ ua lized Learning Plans 

• CAHS EE 
SAT 
Running records 

• Learning logs (GLAD) 
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. Passage checklists . Passage 

0 Students a t Lighthouse must demonstrate mastery of • Reteac hing/revision/intervention 
Learning Targets in each subject area in order to . Flex time and lunch, after school tutoring groups 
pass that course. Grades ore determined using . Retakes and alternate assessments for some 
rubrics that measure specific skills and content learning target 
(Learning Targets). Revision , re-teaching , tutoring, . Peer tutoring (HS/HS and MS/HS) 
and reassessing ore on integral port of the learning 
process. 
Passage occurs with all students at Lighthouse • Passage Portfolios 
beginning in Kindergarten . In Kindergarten, Second, . Passage Guidelines for each grade level 
Fourth, Sixth , Eighth, Tenth and Twelfth grades, . Student Evaluation Sheet 
students compile academic portfolios reflective of . Passage Checklist 
their achievement for the previous two years in all 
subject areas. Port of the overall passage process 
includes on oral presentation with teachers and 
members of the community who oct as outside 
evaluators of student performance. Students must 
meet specific grade level requirements in order to 
continue to the next grade level or they will be 
retained. 
Lighthouse must continue to vertically align • Passage Expectations 
assessment and reporting practices to leverage the • Writing Assessments 
K-12 experience effectively. There ore several • Reading Assessments 
shored assessment practices that span K-12 that ore . Problems of the Week (POWs) 
implemented differently. This varied implementation 

0 
creates inconsistencies that con affect student 
performance and achievement levels. 
Lighthouse staff and faculty regularly analyze • Grode level meeting minutes 
student achievement on standardized tests (CST, • Home language meetings 
SAT, CAHSEE) and Interim Assessments. Teachers use • Literacy and moth coaching based on 
protocols to disoggregote and analyze data. This assessment resu lts 
information helps us to set target areas for . Learning area analysis of Interim Assessments 
improvement and adjust curriculum as needed. An • Learning area and schoolwide analysis of 
example this year was our concern with student CAHSEE and CST results 
performance on advanced CST mathematics 
exams. Our adjustments for this year, driven by the 
data, include better discipline with content 
converge and deliberate development of discrete 
mathematical skills. 
Lighthouse teachers work with Special Education . IEP meetings 
staff to analyze several factors of student • Quarterly progress reports 
achievement such as test scores, grades, teacher . Achievement tests (WRAT, Woodcock-Johnson, 
observations, and progress on behavioral goals. IEP Test of Written Language 3) 
goals and behavioral p lans ore developed 
colloborotively with the IEP team to ensure students 
hove access to standards-based curriculum. 
Teachers at Lighthouse meet regularly in order to . GLAD trainings 
reflect on their teaching and shore best practices. . Learning area meetings, using protocols 
Teachers work collaboratively within and across . Common scoring (by grade level or content area 
grade levels and subject areas. Classroom teachers teams) of work with universal rubrics 

0 a lso work colloborotively with specialists such as the • Grode level meeting minutes 
Literacy Coach, speech therapist, resource . Peer observations and debriefs 
specialist. and occupational therapist. . Literacy professional development . Inquiry group time 
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Lighthouse enrichment teachers/tutors use extension • Home language curriculum 
activities and assessments (written and oral) in the • Spanish Oral Proficiency test 
Home Language program. Th e Home Language • Spanish reading test 
p rogram teaches k-4 students ski lls to maintain their • Home Language reading benchmarks 
home language (Chinese or Spanish) and non- • Chinese written assessments 
Spanish or Chinese speakers learn Spanish as a 
second lanquaqe. 
Findings from our triennia l literacy assessment are . FPRA sample assessments 
used to refer students for the K-6 reading . FPRA schoolwide data 
intervention program . Students who receive reading . Intervention spreadsheet 
intervention work with the literacy specia list in small • Intervention group plans . 
groups, receiving daily modified instruction on a pull-
out or push-in basis . 

Summary 
Lighthouse teachers use multiple means and measures of assessing student progress in 
each subject area. Lighthouse 's assessment system is a standards-based system that 
measures student progress on articulated Learning Targets. In addition to measuring 
student achievement with a variety of methods, teachers consistently analyze the 
results. Teachers regularly meet in content areas, grade levels, and loop levels to adjust 
and improve lesson design and instruction. Although the standards remain constant for 
all students, methods of teaching, re-teaching, and assessing student achievement flex 
in order to meet individual student needs. Peer observations and continuing 
professional development contribute to sharing best practices, regular teacher self­
reflection, and collaborative feedback. 

Lighthouse must continue to vertically align assessment and reporting practices to 
leverage the K-12 experience effectively. There are several shared assessment 
practices that span K-12 tha t are implemented differently. This varied implementation 
creates inconsistencies that can affect student performance and achievement levels . 

03. Does the school with the support of the district and community have an assessment 
and monitoring system to determine student progress toward achievement of the 
academic standards and the expected school wide learning results? 

Activity I Finding 

Each grade level and subject area establishes a set • 
of standards-based Learning Targets . Over the • 
course of the school year students have several • 
opportunities to demonstrate mastery of each • 
learning target. Students receive progress reports 
quarterly which report student progress on each 
learning target to students and parents by awarding 
students one of the following grades: 

JB = Just Beginning; the student is just beginning to 
master this skill or content 

AP = Approaching; the student is approac hing 

Evidence 

Learning target lists 
Progress reports 
Portfolios 
Cumulative fo lders 
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mastery of this skill of content 

0 
M = Meeting; the student is meeting the 
expectations of this learning target and has 
demonstrated mastery of the skill or content 

E = Exceeding; the student is exceeding the 
expectations of the learning target 

In the e lementary school, the progress report is used 
to measure student progress and ensure mastery of 
skills and content. In the middle school and high 
school, students receive a grade based on the 
percentage of Learning Targets they are meeting or 
exceeding, and must meet or exceed 60% of all 
Learning Targets in each class to advance to the 
next grade. 

Starting in kindergarten , students go through a . Portfolios 
passage process that requires them to demonstrate • Passage assignments 
competency in the expected school wide learning • Photos of passage presentations 
results and grade level standards every two years. 
Beginning in sixth grade, the passage process 
becomes high stakes, and students must meet 
expectations to advance to the next grade. Typical 
passage requirements include a formal presentation 
and a portfolio of work that demonstrates mastery of 

0 
grade level Learning Targets. 

All students toke a teacher-developed Interim . Board of Directors agenda, minutes, "dashboard" 
Assessment quarterly to measure student progress presentation 
toward grade level expectations in English . Interim Assessments and data 
Language Arts and Mathematics. These 
assessments guide teacher practices and 
professional development, prompt student 
reflection, and report student growth to parents and 
the school's Board of Directors. Lighthouse 
Community Charter School has developed this 
practice in collaboration with New Leaders for New 
Schools, and teachers model their tests on state and 
national standardized tests, like the CST, CAHSEE, 
and SAT. 

Lighthouse Community Charter School collects and • Reading assessment scores and home language 
analyzes longitudinal standardized test data for reading benchmarks from 2003- now 
grade level cohorts, and uses information about . Cohort data for CST 
cohort progress and areas of strength and weakness 
to guide teaching practices, professional 
development, and curriculum decisions. 

Annually, representatives from the OUSD charter • School Accountability Report Card 
agency observe Lighthouse Community Charter • Annual charter agency interviews and notes 

0 
School practices, conduct interviews with school 
staff, and assess progress achieving expected 
school wide learning results. This review provides 
external feedback on school practices and ensures 
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accountabil ity to the Lighthouse Community Charter 
School c harter and to the OUSD. 

Lighthouse Community Charter School is required to . API 
maintain a similar school score of four or above. • CDE Web site 
This score ranks our school in comparison to other 
schools w ith similar student popula tions. The school 
has consistently met this requirement, and has 
exceeded it in recent years. 

Lighthouse Community Charter School is a member • CES write up a nd notes 
of the Coalition of Essential Schools (CES), a group of 
c harter schools that collaborates on deve loping 
best practic es and student growth. This re lationship 
a llows LCCS students and staff to observe the 
practic es of other c harter schools and attend 
annual c onventions. More importantly, CES 
representatives who represent administra tors, 
fac ulty, and students from other member schools 
visit the school a nnually to review LCCS prac tic es. 
This external review provides LCCS with an honest 
and insightful evalua tion of sc hool c ulture and 
instruc tional practic es. 

Summary 
Lig hthouse Community Charter School uses sta ndards-based Learning Targets a nd 

over the course of the school year students have severa l opportu nities to demonstrate 
mastery of each learning target. Students receive progress reports quarterly tha t report 
student progress on each learning target. In addition to Learning Targets and standards 
based reporting, Lig hthouse employs authentic assessment too ls. Starting in 
kindergarten, students go through a passage process that requires them to 
demonstrate competency in the expected school w ide learning results and grade level 
standards every two years . Beginning in sixth grade, the passage process becomes 
high stakes, and students must meet expectations to advance to the next grade. 

All students take teacher-developed Interim Assessment q uarterly to measure 
student progress toward grade level expectations in Eng lish Language Arts and 
Mathematics . These assessments g uide teacher practices a nd professional 
development, prompt student reflection , and report student growth to parents and the 
school's Board of Directors. Furthermore, the school uses longitudina l data about c ohort 
grow th to measure progress and guide instruction. Finally, LCCS uses and reflects upon 
the observations of externa l educators and a d ministrators to measures its effectiveness 
and grow th, consistent ly meeting OUSD and Sta te req uirements. 

04. Does the assessment of student a chievement in relation to the academic standards 
and the expected school wide learning results drive the school's progra m, its regular 
evaluation and improvement and usage of resources? 

Activity I Finding Evidence 

We added a literacy specialist position in our K-6 Lite racy specia list weekly schedule 
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program because CST and developmental reading • Low test scores 
data showed that many students were reading • Teacher referrals 

0 
below grade level. The literacy specialist supports . API growth 
students directly through small g roup reading . Student achievement charts 
intervention classes; e ligibility for this support is • Intervention reports 
d etermined by reading assessment data. The 
literacy coach a lso supports teachers by providing 
coaching and professional development. 
Interim assessment and state test data led to the • Fast ForWord reports 
addition of math and reading intervention in our • Master schedule 
after school program K- 12 and in our 7-12 flex • Step up to Writing 
period. (Flex period is an e lective period.) This • Flex class list 
intervention includes the Fast ForWord computer . "Do the Math" program class lists 
readin g program for grades K-12 and the Do the • OCFY parent questionnaire about ASP 
Math curricu lum in grades K-6, as well as tutoring intervention 
and homework help in all grades. . Reading Partners documents 
Anecdota l evidence from c lassroom observation . Scores pre and post Bridges and Investigations 
and 2nd and 3rd grade state testing data led us to math curricu lum 
adopt a new math curriculum, Investigations, in • API growth 
grades K-5 . . Eva luation templates for the new K-5 math 

curricu lum 
CELDT data, state testing data, and internal . Minutes from meetings 
assessments showed that many of our English • Planning timeline 
Language Learners are still not achieving at high 
levels. This led us to establish a planning group to 
make a long term K-12 ELD plan, which wil l ensure 
quality instruc tion and achievement gains for all of 

0 
our ELL students. 
Lighthouse must augment the continuous • ELL academic growth 
assessment of English Language Learners beyond 
the annual CELDT assessment to measure growth 
throughout a school year. Having a deliberate and 
continuous assessment system of Eng lish Language 
Learners wil l enable Lighthouse to provide the 
appropriate and targeted instructional services. 
Data show ing that many of our high school students . Retention p lans 
were not meeting the Learning Targets led to a • Percentage of students retained, and outcomes 
system of grade retention with extra support for high for those students 
school students who have not yet mastered the 
content. 
Learning target data and student grade reports led . Master schedule 
to the establishment of peer tutoring and reading . Pic tures of peer tutors 
apprenticeship programs during 7-1 2 flex time. High . FLEX student schedules 
school students tu tor other high school students as • Student reflection 
wel l as middle school students during this time. 
Report card data showed tha t the same students • Copies of student contrac ts (varied grade leve ls) 
were struggling over time. This led to the 
establishment of student check-ins and contracts 
with the director or dean of students for specific 7th-
12th grade students. 
Interim assessment, CST, reading assessment, and • Summer school enrol lment and attendance 
passage portfolio data led to the establishment of a record 

0 summer school program to support 6th grade • Description of program 
students in completing passage and 1st-5th grade • Late passage presentations 
students with reading and math skills. 
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Transcript analysis led to the enrollment of high • Roster of students enrolled in program 
school students in on online credit recovery . Student reflection of on-line classes 
proQrom. 
Data about the college success rote of students . CCP curriculum 
throughout Oakland led to the establishment of a . Internship photos and flyer 
Career/College Prep class and a Senior Seminar • Student reflections 
curriculum . • List of internships 
Internal assessment data and learning target • Moster schedule 
checklists lead to revision of the schedule and . Grode level meeting notes 
student class enrollment shifts each quarter in . Closs rosters over time 
grades 7- 1 2. 
City-wide CAHSEE and SAT data and in ternal SAT . Moster schedule 
data led to the establishment of a 1 01h grade • Loca l CA HSEE/SAT and similar school score data 
CAHSEE class and on upper-class CAHSEE . Initia l and retake SAT scores 
intervention class , as well as on SAT prep class. 
We decided to form professiona l inquiry groups to • Agenda/minutes 
give teaching staff on opportunity to look more . Boord minutes 
closely at data, talk about student achievement. 
and work together to improve teaching and 
learning . Inquiry groups include K-6 literacy, K-6 
moth, 7-1 2 Humanities, 7-12 Moth, and Student 
Support Team. 
CST literacy data led to adoption of severa l . Boord minutes 
professional development initiatives, including • Agendas, training schedules 
implementation of the Comprehensive Literacy • Exit tickets 
Model (CLM) in grades K-6, Guided Langua ge 
Acquisition by Design (GLAD) training for K-6 core 
teachers and home language staff, and Strategic 
Literacy Institute training for 7-12 Language 
Arts/Humanities teachers. 

Summary 
The LCCS instructional program is consistently driven by academic achievement data. 
CST, CAHSEE, Interim Assessment, Reading Assessment, and Learning Target data are 
used to examine c urren t student achievement and make decisions about how to 
improve our program. Over time, this has included adding new student support staff 
positions, implementing new curricu lar models, providing professional development for 
teachers, and providing new classes for students. Throug h these initiatives, students 
have access to a strong core c urriculum and many interventions, a nd teachers are 
able to continua lly develop as professionals and use d ata to inform instruction . We 
return to assessment data many times throughout the year to make both short- and 
long-term decisions about our instructiona l program. 

Lighthouse must a ug ment the continuous assessment of Eng lish Language Learners 
beyond the annua l CELDT assessment to measure growth throughout a school year. 
Having a deliberate and continuous assessment system of Eng lish Language Learn ers 
w ill enable Lighthouse to provide the appropria te and targeted instructiona l services. 
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Strengths 
1. Lighthouse's Interim Assessment program provides student achievement data on a 

quarterly basis in literacy and mathematics. This allows us to track how students are 
progressing toward mastering grade level standards. 

2. The Individual Learning Plan process involves and informs the entire community 
(parents, teachers, and students) in analyzing, reflecting on, and setting goals for 
student achievement. This builds accountability for all stakeholders. 

3. The Lighthouse passage process ensures that students have achieved mastery of 
grade level standards, and have an authentic audience for sharing their growth. 

4. The Lighthouse staff continually uses data to reflect on and improve our instructional 
program, including setting growth targets, sharing best practices, and adding new 
curriculum, interventions, and enrichment. 

5. Lighthouse has a comprehensive, standards-based assessment system, including clear 
Learning Targets, common assessments, and built-in reflection time at grade-levels, 
loop-levels, and school-wide. 

6. Lighthouse ensures that all stakeholders have multiple ways to get information about 
data and student achievement. This includes frequent parent communication and 
written and oral translation. 

Growth Areas 
1. Develop an on-line grading system that will make grades and Learning Targets 

accessible to all parents and students in real time. 
2. Continue to vertically align assessment and reporting practice. 
3. Augment continuous assessment of English Language Learners and the instructional 

services that we provide to these students based on their identified needs. 
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respectful. Responsible, Compassiona te, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER IV 
SELF STUDY FINDINGS 

E. CULTURE AND SUPPORT FOR 
STUDENT ACADEMIC AND PERSONAL 

GROWTH 

LEADERS 
Dana Thiercof- 5-8 Math/Science 

Arlene Aldrette- Administrative Assistant 

Sheila Castellanos- Lunch Staff 
Josefa Garcia - Lunch Staff I Maintenance 

Yaellrom- Humanities 
Megan Jensen- 5-8 Math/Science 
Carlos Maldonado- Maintenance 

Tina Morris - 4th Grade 
Yvonne Moultrie - 2 nd Grade 

Modupe Onowodufe- After School 
Ana Pedrosa - Maintenance 

Mona Lisa Trevino- Parent Liaison 
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E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AN D ACADEMIC GROWTH 

E 1. Does the school leadership employ a wide range of strategies to encourage 
parental and community involvement, especially with the teaching/learning process? 

Activity I Finding Evidence 
Parents ore encouraged to involve through 
Individualized Learning Plans: Lighthouse conducts 3 • Individualized Learning Plan Scripts 
mandatory " Individualized Learning Plan" meetings • School Calendar 
w ith a ll parents and students per year. Parents, • Goal sheets 
students, and teachers create and review • Report Cords & Progress Reports 
academic and personal goals at these meetings to 
promote growth. 

Lighthouse students in even grades present a 
portfolio to their family's teachers, and other . Passage Portfolio 
members of the school and ou tside community at a . School Calendar 
Passage Presentation. The portfolio includes 
evidence from each subject area and the 
expected schoolwide learning resul ts. Specific 
passage requirements and a complete portfolio is 
mandatory in order to be promoted to the next two 
year loop. 

A Student Success Team (SST) is organized when a 
student demonstrates a concern to an • SST Recording Sheet 
administrator, teacher, parent or other involved . Annual and Triennia l IEP 
party. This group meets with the student to design a 
behavioral or academic plan to support the child. 

When a student has continues to be unsuccessful 
their SST, they ore often referred for testing . Students 
who ore deemed eligible receive an IEP 
(Individualized Education Plan). The Resource 
teacher and c lassroom teachers write specific goals 
for that student. 

EXPO is a mandatory event that occurs twice a 
year. EXPO is a time where students can present • Parent sign in sheets 
and explain their school work to their families, school • Photographs 
staff, and outside community members. EXPO is • Flyers 
often very interactive with students being 
responsible for leading fami ly and community 
members through their work. 

Lighthouse parents ore involved and supported by 
Family Learning Nights that are held throughout the • Sign in sheets 
year to share ideas with families about specific . Flyers 
subjects; literacy, math, health, homework help, etc . 

Lighthouse holds College Preparation meetings 
facilitated by our College Counselor. The events • Sign in Sheets 
target families for resources and education and ore 
often led by outside experts. These meetings help 

93 



families learn about: fees, scholarships, loans, grade 
requirements and the general admission process. 

Every Tuesday Lighthouse offers Coffee Tuesday 
(only a t K-6 site), a place for families to interact and • Coffee Tuesday ca lendar 
know one another. School staff (directors, reading • Coffee Tuesday handouts 
specialists, etc. ) make announcements and hold 
short workshops on school related topics (how to 
promote literacy a t home, how to talk with your 
child's teacher about grades). 

Lighthouse sends home a weekly Tuesday Envelope 
(K-6) and a monthly mailer (7-12) to inform families . Flyers 
of school and community news. Envelopes at K-6 • Tuesday envelope 
are returned with a family signature . 

Families are often invited to assis t in the classrooms 
and supervise fieldwork and fie ld trips. . Chaperone requests 

Families of students who are new to Lighthouse and . Ind ividualized Learning Plan attendance rates 
older do not participate at similar rates to families • EXPO a ttendance 
who have been in the community for multiple years • Lighthouse Parent Advisory Committee 
or who have younger students. In order to achieve 

membership 
the mission, Lighthouse must continue to find ways to 
engage these specific families. Strategies used to 
date include one on one meetings with new families 
in the fall and direct calling for invi tations to events. 

• Home visit logs 
Home visits: K-12 teachers are encouraged to visit 
famil ies of students w ho are identified as needing 
extra support. Many teachers take advantage of 
this opportunity and are paid for such visits. 

Summary 
At Lighthouse Community Charter School, parental involvement in student achievement 
is an important part of the school's mission. LCCS successfully employs many measures 
to bring parents into the learning process including (but not limited to) : Individualized 
Learning Plan meetings, Passage Presentations, Student Study Teams (when 
appropriate), mandatory events such as student EXPO, weekly gatherings for parents at 
Coffee Tuesday, and parent development events like Family Learning Nights College 
Preparation. 

Families of students who are new to Lighthouse and older do not participate at similar 
rates to families who have been in the community for multiple years or who have 
younger students. In order to achieve the mission, Lighthouse must continue to find 
ways to engage these specific families. Strategies used to date include one on one 
meetings with new families in the fall and direct calling for invitations to events. 

94 

I 



E2. Is the School Safe, clean, and orderly place that nurtures learning? 

s the culture of the school characterized by trust, professionalism, and high expectations 
for all students, and a focus on continuous school improvement? 

Activity I Finding Evidence 

Lighthouse uses ten Guiding Principles to implement . Posters 
and sustain the school's culture. Students (and adult • Habits of Work 
community members) are expected to aspire to . Community Meetings (7-12) 
and be able to explain the Guiding Principles • Lightkeeper 's meetings (K-6) 
through their words and actions. . Classroom activities and language 

• Referrals 
The two building experience has resulted in a need • Conditional enrollment forms 
to vertical ly align the cultural expecta tions and • Classroom observations 
consequences. Alignment will ensure that 
Lighthouse students wil l know what is expected of 
them throughout their K- 12 experience. This 
consistency w ill result in less time spent on teaching 
expectations and more time spent on instruction, 
support, and intervention. 

Lighthouse sets high expectations for all students in • Classroom observations 
~both academic and behavioral areas. • Family Student Handbook 

• Lighthouse Mission 
• Habits of Work 
• Grade Level policies . Website 

Building Security is essential to a safe and secure . Video Cameras at the entrance (a t 7-12) and an 
environment at Lighthouse. The staff employ multiple elevator code to enter the building (7-12) 
methods for safety and are prepared to respond to • School adult always present a t entrance of 
emergency events. school 

• Constant communication via two way radios 
• One main entrance/ exit with second emergency 

exit available 
• Emergency evacuation plans in all rooms 

Lighthouse is located in a bustling urban setting and • Uniform Policy (policy book) 
therefore it is imperative to protect the physical . Recess Schedule 
security of students. Students are required to wear . Lunch Supervision Schedule 
color specific uniforms for identification. Two adults 
accompany each class for recess (K-6) or lunch (7-
12). 

Physical health is important for the development of • Revolution Foods menu 
al l students. Healthy breakfast, snacks, and lunch • Nutrition policy 
are offered through Revolution Foods. Junk food is . Fitness schedule 
prohibited. All students in grades 5-9 participate in • Competitive sports schedule 
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Fitness as part of their regular schedule and older 
high school students hove access to competitive 
sports. 

Lighthouse creates a small school feel through • Staggered lunch schedule 
smaller class sizes, looping, lunch and recess . Closs roster 
scheduling, family involvement opportunities and 
outreach. Stoff members make attempts to know 
many students, even those outside of their specific 
classes. 

Lighthouse encourages cleanliness and building . Th e physical plant 
upkeep through custodial work. There are three fu ll 
time custodians. When a problem arises with the 
facility or something breaks, it is resolved in a timely 
manner. 

Lighthouse conducts regular Professional • Professional Development Calendar 
Development for all staff to support the goals and . Agendas/ Minutes 
mission of the school. This includes literacy and moth 
development, using data to guide instructional 
decisions, how to support specific needs in students 
and families, and communication across all sectors 
of the community. 

Summary 
A safe, nurturing, and professional environment is paramount at Lighthouse in order to 
focus students on learning . Maintaining a strong school culture is driven by a sing le minded 
focus upon the guiding principles. The guiding principles are reinforced and developed 
through crew, classroom instruction, Lightkeeper and Community meetings, Tuesday 
envelopes and monthly mailers, and public award ceremonies. Physical health is 
important for the development of all students. Healthy breakfast, snacks, and lunch are 
offered through Revolution Foods . All students in grades 5-9 participate in Fitness as part of 
their regular schedule and o lder high school students have access to competitive sports. 
Physical safety is maintained by securing the physical plant, providing adequate 
supervision, and implementing consistent emergency procedures. 

The two building experience has resulted in a need to vertica lly align the cultura l 
expectations and consequences. Alignment wil l ensure that Lighthouse students w ill know 
what is expected of them throughout their K-12 experience. This consistency wi ll result in 
less time spent on teaching expectations and more time spent on instruction, support, and 
intervention. 
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E3. Do all students receive appropriate support to help ensure academic success? 

Activity I Finding Evidence 

Intervention - Before, during and a fter school hours, • Rosters of various intervention c lasses 
Lighthouse provides mandatory and voluntary • Teacher schedules 
academic intervention. Mandatory forms of • Advocacy forms 
intervention toke p lace during the e lective class 
period a t the high school level. Students ore 
identi fied early in the school year and do not exit 
until they ore clearly in a strong position to be 
promoted to the next grade level. Another form of 
mandatory intervention includes lunc h work groups 
for students w ho hove not demonstra ted the Habits 
of Work. 

Sma ll group intervention is provided in numerous 
forms. Closs sizes ore intentiona lly sma ll to maximize 
core teacher contact time during instruc tiona l time. 
Severa l grade levels hove a study ha ll period tha t 
core teachers utilize for targeted sma ll g roup 
intervention. Voluntary intervention happens both 
during school and after school. Students complete 
advocacy forms that they use to gain access to 
core teacher support. 

0 
Additional Work Time- Students w ho need • A fterschool schedule 
additional on site work time to meet their academic • School calendar 
needs hove access to a free Afterschool Program . • Intervention week rosters 
The ofterschool p rogram includes doily academic • Summer school schedule 
work time. . Summer school rosters 

Students w hose needs exceed o fterschool hove 
access to intervention week work time and summer 
school. Intervention weeks ore equa lly spaced 
through the academic school year. They ore pupil 
free professiona l development weeks for sta ff a nd 
students receive on-s ite sma ll group support from 
supp lementa l staff w hile a lso having access to core 
academic teachers. The intervention weeks serve 
as on opportunity for both targeted academic 
development a nd a time to catch up on missing 
work. 

Students w ho hove specialized needs hove access . Student schedule 
to well -tra ined professiona l support . Tha t support • Literacy interventionist schedule 
includes, but is not limited to, a literacy • Speech therapist schedule 
interventionist, a speech therapist, a resource . IEP reports 
specia lis t, a nd socia l I emotional counselors. • IEP specified accommodations 
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Homework Help- Teachers and tutors are available 
for one-on-one assistance with students during 
lunch, elective period, study hall and after school. 

Students are motivated to maintain effective Habits 
of Work by being offered the opportunity to 
participate in extracurricular activities and College 
Ready Fridays. Students who do not qualify for 
College Ready Fridays participate in small group 
intervention support with their core content areas 
teachers to make up missing or incomplete work. 

Targeted test preparation programs exist for all 
students to access. This is focused upon, but not 
limited to, California High School Exit Exam and the 
SAT. 

Family Communication- All teachers and 
administration are in contact with students' families 
and are available to discuss students ' progress. 

. Appointment sign up sheets, advocacy forms 
• Designated schedule contract written with 

teacher, student, parent . Clear improvement in HOW (Habits of Work) 
grades on homework learning target . Individualized Learning Program w ritten tutoring 
commitment 

• Policy manual 
• Letters to Parents 
• Weekly updates and contracts 
• Progress Reports 
• Sports Rosters . Attendance at Fun Friday activities 

• Sign Up Sheets 
• Practice test Scores . Master Schedule 
• Flyers 

• Parent Teacher Meeting records 
• Individualized Learning Plan Meeting notes in 

individual student's binders 
• Periodical notecard mailings 
• Class Newsletters 

Lighthouse needs to continue to develop strategies • Advocacy forms 
Retention rates for develop students' ability to advocate for • 

themselves to achieve their goals. This is imperative 
because our mission is not simply to get students to 
college- but also through college. We believe that 
students must be able to advocate for themselves in 
order to be self-motivated, academica lly equipped, 
lifelong learners. We also believe that students who 
are internally motivated learn at advanced levels as 
opposed to students whom the school continues to 
work to motivate. 

Summary 
Lighthouse students have access to a myriad of intervention activities that are both 
mandatory and voluntary. Intervention support is available in the before, during, and 
after school. Intervention is tiered to include general homework help, to targeted 
literacy development, to preparation for high stakes tests . All students receive 
appropriate support, along with an individualized learning plan, established and 
reviewed three times a year. Lighthouse staff implement a variety of strategies aimed at 
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the heterogeneous needs of our student body. Students with special needs receive IEPs 
combined w ith individual academic intervention . In addition to our academic 
programs such as Fast Forward, CAHSEE courses, SAT prep and interventions, Lighthouse 
offers enrichment opportunities based on student interest. 

Lighthouse needs to continue to develop strategies for develop students' ability to 
advocate for themselves to achieve their goals. This is imperative because our mission is 
not simply to get students to co llege - but also through college. We believe that 
students must be able to advocate for themselves in order to be self-motivated, 
academically equipped, lifelong learners . We also believe that students who are 
interna lly motivated learn a t advanced levels as opposed to students w hom the school 
continues to work to motivate. 

E4. Do students have access to a system of personal support services, activities and 
opportunities at the school and within the community? 

Activity I Finding Evidence 

Lig hthouse is committed to serving the w ho le c hild . Referra l forms 
by offering socia l and e motional counseling . . Pay stubs 

• Bu lletin . Confidential Student Records 

The mission of Lighthouse is to p repare a ll stude nts • Full time college counselor 
for college or the career o f their c hoice; therefore, • Career and College Center 
Lig hthouse has two mandatory senior seminar . College Visits 
courses focusing on the c o llege app lica tion process. • On site visiting college representatives 
Additio nally, Lig hthouse has a full time c o llege • Two courses offered tw ice a w eek 
counse lor and c o llege c enter. . Weekly college workshops 

• Student college fi les a nd fo lders 
• Stude nt enro llment in Senior Seminar 
• College applications a nd fee waivers 
• Accepta nce letters 
• Senio r Seminar g rade rep orts 

"Girls For Cha nge" program aimed at pre- . A ttendonce sheets 
adolescent girls in order to discuss issues, promote • Bu lletin Board 
healthy c hoices, inc rease awareness o f body and • Flyers 
selves . After School Program Schedule 

• Attendance Record . Leaders' Schedules 

After School Programs are o ffered to Lig hthouse • Enric hment schedule 
students every day to offer enric hments a nd w ho le . After School Program Contract 
c hild d evelopment. • Oakland Youth Course . Thea tre Enrichment 
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. Capoiera Course l • International music and dance course . Cooking Course 
• Tai Chi 
• Photography and Film 
• Clothing design Studio . Creative Writing 

Lighthouse Alliance Students Seeking Opportunities . Flyers 
(LASSO) is a student-founded organization aimed at . Meeting minutes 
understanding issues surrounding undocumented • Faculty advisor records 
col lege-bound students . 

Lighthouse needs to continue to develop additional • ELL achievement levels 
forms of support for English Language Learners to • Retention rates and data 
ensure that they are prepared to achieve the 
mission. To provide more support, Lighthouse must 
develop a more thorough and far reaching English 
Language Learner support program that includes 
literacy testing (beyond CELDT and Interim 
Assessments) and evaluation, parent support and 
student investment. 

Students are required to participate regularly in field . Permission slips ( 
work in order to meet graduation requirements. • Photographs 
Fieldwork is designed to engage students in hands- . Parent chaperone lists 
on learning and experience in various fields of work. . Site visit agenda 

• Internship projects 
• Internship progress reports . Email correspondence 

A home language program is offered K-4, with on • English to Spanish translation of verbal and written 
additional translation service offered for al l non- materia ls to parents and students. 
English speaking Lighthouse students and families. • Bilingual newsletters 

• Bilingual flyers . Formal language request form 
• Individualized Learning Plan meeting paid 

tro nslotors 

Lighthouse regu larly hosts expert visitors to enrich . Visitor log 
academic programs . Photographs 

• Student notes and reflections . Flyers 
• Email confirmations 

Lighthouse classes overage 23 pupils per teacher, . Closs rosters { 
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promoting d ifferentia tion in the classroom a nd . Mission Statement 
ind ividua l instruc tion . • Teacher grade book 

Lighthouse 7-1 2 offers CREW cl ass designed to • Crew binders 
promote interpersona l re la tionships between • Parent letters 
students and to build bridges between parents and • Student d esigned SMA RT goals 
teac hers. Crew ensures a ll students have a n • Team-building projects 
ad vocate. • Scheduled community meetings . Crew grade reports 

• Assigned c rew leaders 
• Crew c urric ulum 
• Individualized Learning Pla n meeting minutes 

Summary 
Lighthouse is committed to supporting each student and family by offering thoughtfu l, 
individualized programs aimed at developing well-rounded school and community 
members. From highly specia lized teachers to qualified and passionate field experts, 
Lighthouse students are offered myriad opportunities to engage with the world 
surrounding them. Activities such as photography, danc e, film , music, art, martia l arts, 
writing , theatre and cooking ensure that students are exposed to extracurricular 
activities. In addition , studen ts receive constant academic support through home 
language programs, sma ll class sizes, after school help , and persona l counseling and 
advocacy. Our mission is to prepare a ll students for c ollege by equipping all students 
w ith the tools they need to be confident, successful adults. Our co llege center, after 
school programs and mandatory fieldwork are only a few of the opportunities available 
to the Lighthouse community. 

Lighthouse needs to continue to develop additional forms of support for English 
Language Learners to ensure that they are prepared to achieve the mission. To provide 
more support, Lighthouse must develop a more thorough and far reaching English 
Language Learner support program that includes literacy testing (beyond C ELDT and 
Interim Assessments) and eva luation, parent support and student investment. 

Strengths 
1. Existing structures for encouraging parental and community involvement. These 

structures include, but a re not limited to, Individualized Learning Plan meetings, 
Passage Presentations, Student Study Teams (when appropriate), mandatory events 
such as student EXPO, weekly gatherings for parents at Coffee Tuesday, and parent 
development events like Family Learning Nights College Preparation . 

2. A strong school c ulture fou nded upon the guiding principles that are a subset of our 
expected schoolwide learning results. The guiding principles provide a K-12 common 
language and culture . 

3. Lighthouse students have ac cess to a myriad of intervention activities that are both 
mandatory and voluntary. Intervention support is a vailable in the before, d uring, 
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and after school . Intervention is tiered to include general homework help, to 
targeted literacy development, to preparation for high stakes tests . 

4. Lighthouse has developed specialized classes that are designed to meet individual 
student needs. These classes happen both during school, but most are part of our 
afterschool program. They vary from support groups to competitive athletic teams to 
rock band. 

Growth Areas 
1. Improve participation of families of older students those who are new to Lighthouse. 
2. Align the K-12 cultural expectations and consequences. 
3. Increase motivation within student body to take advantage of support services with 

academic success as the reward. 
4. Develop a more thorough and far reaching English Language Learner program that 

includes literacy testing (beyond CELDT and Interim Assessments) and evaluation, 
parent support and student buy-in. 
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LIGHTHOUSE COMMUNITY CHARTER SCHOOL 
Respect, Responsibility, Compassion, Integrity, Curiosity, Courage, Persistence, Reflection, Communication, Collaboration 

CHAPTER V- SCHOOL WIDE ACTION PLAN 



Lighthouse has chosen to focus upon three broad goals that have emerged from 
our Leadership Team, Inquiry Groups, Focus Groups, Grade Level teams, and Director 
Team discussions. These goals address areas of growth that will maximize the potential 
of each Lighthouse student to achieve our mission of college and a career of their 
choice. These goals, while challenging, reflect the will of our school community. All 
Lighthouse community members are committed to achieving the following goals: 

A. Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 
- Lighthouse students will continue to accelerate achievement and proficiency 
rates in both Literacy and Mathematics. 

B. Increasing Academic Achievement and Proficiency Rates Within Specific Student 
Sub-Groups -Student sub groups known to struggle (language learners, African­
American boys, students with identified learning disabilities, students new to 
Lighthouse, and students who have previously been retained) will accelerate 
their academic growth through the deliberate development of intervention and 
support programs as well as equipping staff with specific skills and competencies . 

C. Increasing Rigor and Alignment of Educational Program - Lighthouse students will 
have an academically rigorous K-12 educational experience that is vertically 
aligned from grades K-12 to ensure every student graduates prepared for 
college, completing all of the required A-G coursework. 



Goal A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates - Lighthouse students 
will continue to accelerate achievement and proficiency rates in both Literacy and Mathematics. 

Rationale: Lighthouse's mission is squarely focused upon college for all of our students. Academic readiness is a 
key indicator of future college success. The self study process revealed and reinforced the fact that to achieve 
our mission we must continue to increase the academic achievement of our students. Lighthouse has had 
incremental academic growth in both Literacy and Mathematics since our opening in 2002. Over the past two 
years, we have seen significant growth in our elementary math proficiency rates. We need to continue the 
growth achieved in math and extend it to the secondary students, in particular high school mathematics. In 
addition, this past year we realized significant growth in literacy proficiency rates across the K-12 program. We 
must sustain and accelerate our growth in literacy across the K-12 program, applying what we have learned 
during the past year. 

Expected Schoolwide Learning Results Addressed: Self-motivated, Academically Equipped, Lifelong Learners 

Growth T· ts- Based California AMO rat 'ther CST or CAHSEE ft. 
Subject Area 08-09 09-10 10-11 11-12 12-13 13-14 14-cont. 

Literacy 45% 56% 67% 78% 89% 100% 100% 
Mathematics 45.5% 56.4% 67.3% 78.2% 89.1% 100% 100% 

Ways of Assessing Progress: 
• Fountas and Pinnell Guided Reading Assessments 
• Quarterly Standards-Based Interim Assessments 
• Quarterly Report Cards 
• California Standards Test (CST) 
• California English Language Development Test (CELDT) 
• California High School Exit Exam (CAHSEE) 
• PSATandSAT 

Proposed Strategies/Tasks: 
1. Continue to implement and improve data-driven, standards-based instruction 
2. Further develop, implement and extend literacy intervention 
3. Continue to develop and implement targeted instructional support in literacy 
4. Implement shared instructional strategies that accelerate literacy achievement gains for older students 
5. Continue to develop and implement math intervention 
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6. Implement shared instructional strategies that accelerate mathematics achievement gains for high school 
students 

7. Incorporate mathematical fluency and discrete skills development into our current problem-solving based 
mathematics curriculum 
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ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy /Task 1: Continue to implement and improve data driven instruction 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

• Grade Level 
Teachers 

Interim Assessment • • K-3 Math Coach 
Revise Interim . K-6 Literacy Coach & • Interim Assessments 

Data Meetings 
• Board of Directors, 

Assessment tests to Interventionist • CST Scores 
continue to reflect state 2008-09 School Year Math and Literacy Test Item Database 

Academic • • . 
standards and improve • 6/09 to 1 0/09 Inquiry Group . Stipended hours, if 

Accountability 

correlation between Leaders needed for final 
Committee meetings 

• Fall PDI Interim 
internal and state scores . Resident Director revisions during 

Assessment • K-6 and 7-12 summer 
Directors of 

Workshop 

Instruction 
• Individual staff 

• Inquiry Group • 6/09 to 7/09 during check-ins . Directors Meeting Feedback 
Reflect upon Inquiry end of year . Leadership Team . Leadership Team Sheets 
Group efficacy with Professional meetings • Inquiry Group . Leadership Team 
leaders Development • Professional 

Institute (PDI} 
Leaders 

development 
meeting minutes 

• Building Meetings 
surveys 

Revise professional • Directors • Calendar sharing 
development calendar • Leadership Team with Leadership 
and inquiry group • 7/09 to 8/09 • Master Calendar . Inquiry Group Team and whole 
expectations to reflect 

Leaders staff 
identified improvements 

• Professional 

Ensure Inquiry Group 
Development 
Calendar 

professional • Inquiry Group • Entire 2009-201 0 • Directors of • Inquiry Group Plans 
development time minutes 

school year Instruction . Additional Resources 
meets the agreed upon • Observations 
goals and outcomes 

as driven by Goals 
(i.e. texts , coverage 
for observations) 
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ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 2: Further develop, implement and extend literacy intervention 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS I 

• Allocated reflection 
time, via weekly 
Director check-ins 
with Literacy Coach, • K-6 Leadership Team 

• K-4 Teachers, 5-6 monthly K-6 Minutes 
Humanities Teachers Leadership Team • Summer PDI State of 

Reflect upon structure . 2008-09 School Year . K-6 Literacy Coach & meetings, and the School 
and efficacy of current . 6/09 to 7/09 during Interventionist K-6 quarterly Professional Presentation 
K-6 literacy intervention 

end of year PD I Leadership Team Development • Summer Board of 
to identify best practices • K-6 Director of Institutes (PDI) Directors Academic 

Instruction • Academic Accountability 
achievement data Committee meeting . Staff interviews . Current intervention 
research . Additiona l Literacy 
Interventionist (One 
at K-4, one at 5-6 

• Leadership Team 
that wil l also extend . K-4 Literacy Coach & Meetings 

Interventionist 
program to 7-8) 

• Fall PDI State of the • Additional Aide for 
Implement refined K-6 . 5-8 Literacy Coach & School Presentation 

• 07/09 - 08/09 Resource Specia list 
literacy intervention Interventionist • Fa ll Board of 

Summer Session • Resource and 
structures that reflect . K-6 Resource Directors Academic . 2009-10 School Year Intervention Rooms 
identified best practices Specialist • Intervention 

Accountability 
• K-6 Director of Committee meeting 

Instruction 
Resources (i.e . • Staffing and Facility 
curriculum, texts, 

Plans 
software) 

• Revised MOU for 
SPED with district 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS . Allocated reflection 
time, via weekly 
Director check-ins 
with Literacy Coach, . Leadership team • K-4 Teachers and 5-8 

Reflect upon efficacy of Humanities Teachers 
monthly K-6 meeting minutes 
Leadership Team . Summer PDI State of 

current instructional • K-6 Literacy Coach & . 2008-09 School Year meetings, and the School 
support for K-6 literacy to Interventionist . 6/09 to 7/09 during quarterly Professional Presentation 
identify best practices • Resources Specialists 

end of year PDI Development • Summer Board of 
and to expand services • K-6 and 7-12 
to grades 7-8 Directors of 

Institutes (PDI) Directors Academic 
• Academic Accountability 

Instruction 
achievement data Committee meeting 

• Staff interviews 
• Current intervention 

research 
• Allocated 

observation and 
work time . Additional Literacy • 5-8 Humanities 
Interventionist . Summer PDI State of 

Teachers 
• Additional Resource the School . K-4 & 5-8 Literacy 

Design and implement Specialist Aide Presentation 
• 2008-09 School Year Coaches & 

instructional support • Consistently • Fall PDI State of the • 6/09 to 7/09 during Interventionists 
plan for literacy that allocated School Presentation 

end of year PDI . Resource Specialists 
reflects identified best professional • Leadership Team • 7/09 to 9/09 during • K-12 Leadership 
practices and includes a 

fall PDI Team 
development time Meetings 

new focus on grades 7-8 . Intervention rooms • Fall Academic • K-6 and 7-12 • Intervention Accountability 
Directors of 

Resources (i .e. Committee meeting 
Instruction 

curricu lum, texts, 
software) 

• Revised MOU for 
SPED with district 

--- -
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS . Allocated reflection . K-4 Teachers, 5-12 time, via check-ins, 
Humanities Teachers lead ership team 

• K-4 & 5-8 Literacy meetings, and 
• Internal and external 

Assess efficacy of Coaches & professional 
academic 

expanded K-8 literacy • 9/09 through 6/10 Interventionists development 
achievement data 

intervention structures • Resource Specialists institute (PDI) • Report cord data . Leadership Team • Allocated . K-6 & 7-12 Directors observation time 
of Instruction • Academic 

achievement data 
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ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 3: Continue to develop and implement targeted instructional support in literacy 
Strategy/Task 4: Implement shared instructional strategies that accelerate Literacy achievement gains for older 
students 

PRO FESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURC ES INVOLVED REPORT PROGRESS . Allocated reflection 
time, via c heck-ins, 
leadership team 
meetings, and 
professional 
development 

Reflect on and assess 
institute (PD I) 

• 2008-09 School Year, • K-4 Teachers, 5-8 • Allocated 
efficacy of c urrent 

during Leadership Humanities Teachers observation time 
instructional support and . Internal and external 

Team Meetings, • K-6 Literacy Coach & • Staff interviews 
coaching in K-8 literacy; academic 

Director Check-ins Interventionist . Academic 
Identify instructional achievement data 

and Director • Leadership Team achievement data 
supports and coaching • Report card data 

Meetings . K-6and7-12 • Comprehensive 
that have effectively . Staff survey data . 6/09 to 7/09 during Directors of Literacy Model 
accelerated academic 

end of year PDI Instruction (CLM) Framework & 
achievement 

Implementation 
Survey . Strategic Literacy 
Initiative (SLI) 
Framework . Current research on 
literacy coaching 

Continue to refine and 
implement K-8 literacy . Allocated • All Literacy Staff • Internal and external 
instructional support and observation time • Directors of academic 
coaching structures that • 9/ 09 through 6/l 0 • Staff interviews 

Instruction achievement data 
reflect identified best . Academic • Leadership Team • Report card data 
practices and move achievement data 
student achievement 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOL YEO REPORT PROGRESS 
• Inquiry Group 

Members • Summer PDI State of 
Identify instructional . Inquiry Group the School • Allocated inquiry 
strategies that have Leaders Presentation 

• 6/09 to 7/09 during group time 
effectively accelerated . K-6 Literacy Coach & • Summer Board of 

end of year PDI . Academic 
academic achievement Interventionist 

achievement data 
Directors Academic 

for students . K-6 and 7-12 Accountability 
Directors of Committee meeting 
Instruc tion 

• Fall PDI State of the 
• Inquiry Group School Presentation 

Leaders • Leadership Team 
Agree upon core • K-4 and 5-8 Literacy Meetings 
Literacy strategies to be • 7/09 to 9/09 during • Allocated inquiry 

Coaches • Fall Board of I 

implemented by fall PDI 
Directors of 

group time 
Directors Academic • 

instructional staff 
Instruction Accountabi lity 

• Leadership Team Committee meeting 
• . Inquiry Group 

Observe and provide Leaders 
Observation notes • 

feedback on the . K-4 and 5-8 Literacy . Allocated 
and debriefs 

efficacy of • 9/09 through 6/10 Coaches observation and • Interim Assessment 
implementation of . K-6and7-12 feedback time 
Literacy strategies Directors of 

Data Meetings 

Instruction 
• Inquiry Group 

Leaders • Allocated . Internal and external 
Assess efficacy of . K-4 and 5-8 Literacy Leadership Team 

academic 
implementation of • 9/09 through 6/1 0 Coaches Time 

achievement data 
Literacy strategies . K-6 and 7-12 • Academic . Report card data 

Directors of achievement data 
Instruction 
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ACTION PLAN GOAL A: Increasing Student Literacy and Mathematics Achievement and Proficiency Rates 

Strategy/Task 5: Continue to develop and implement math intervention 
Strategy/Task 6: Implement shared instructional strategies that accelerate Mathematics achievement gains for 
high school students 
Strategy/Task 7: Incorporate mathematical fluency and discrete skills development into our current problem-
solving based mathematics curriculum 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Al located reflection • K-4 Teachers, 5-6 

Math Teachers 
time, via check-ins, 

• K-6 Leadership Team 
• 2008-09 School Year, • Resource Specialist 

leadership team 
Minutes 

during K-6 . Summer School 
meetings, and 

• Summer PDI State of Reflect upon structure 
Leadership Team Coordinator 

professional 
the School and efficacy of current 

Meetings and K-6 • After School Program 
development 

Presentation K-6 math intervention to institute (PDI) 
Director Check-ins Coordina tor • Su mmer Board of identify best practices • Academic . 6/09 to 7/09 during • K-3 Math Coach Directors Academic 

achievement data 
end of year PDI • K-6 Leadership Team Accountability I • Staff interviews • K-6 Director of Committee meeting • Most current 

Instruction 
intervention research 

• Allocated work time 
• Additional Literacy . K-4 Teachers, 5-6 

Interventionist (One • Fall PDI State of the 
Math Teachers 

• 2008-09 School Year, . Resource Specialist 
at K-4, one at 5-6 School Presentation 
that will a lso extend . Leadership Team 

Continue to refine and during K-6 . Summer School 
implement K-6 math Leadership Team Coordinator 

program to 7-8) Meetings . Additional Aide for • Fall Board of intervention structures Meetings and K-6 • After School Program 
that reflect identified Director Check-ins Coordinator 

Resource Specialist Directors Academic 
• Resource and Accountability 

best practices • 6/09 to 7/09 during • K-3 Math Coach 
Intervention Rooms Committee meeting 

end of year PDI • K-6 Leadership Team 
• Intervention • Staffing and Facility • K-6 Director of 

Instruction 
Resources (i.e. Plans 
c urriculum, texts, 
software) 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Summer PDI State of . 2008-09 School Year, 

Identify shared during 7-12 
the School 
Presentation 

instructional strategies Leadership Team . Mathematics Inquiry • Allocated inquiry . Leadership Team 
that have effectively Meetings and 7-12 Group Members group time 

Meeting Minutes 
increased achievement Director Check-ins • 7-12 Director of • Academic . Fall Board of 
results on high school • 6/09 to 7/09 during Instruction achievement data 
end of course tests end of year PDI 

Directors Academic 
Accountability 
Committee meeting 

• Fall PDI State of the 

Mathematics Inquiry 
School Presentation . 

Agree upon shared . Leadership Team 
instructional strategies to • 7/09 to 9/09 during 

Group Members • Allocated inquiry Meeting Minutes • K-6 and 7-12 
be implemented by 6-12 fa ll PDI group time . Fall Bpard of 

Directors of 
mathematics teachers 

Instruction 
Directors Academic 
Accountability 
Committee meeting 

Observe and provide • Mathematics Inquiry 
feedback on the • Observation notes 

Group Leaders • Allocated 
implementation of and debriefs • 9/09 through 6/1 0 • K-6 and 7-12 observation and 
shared 6-12 • Interim Assessment 
mathematics 

Directors of feedback time 
Data Meetings 

instructional strategies 
Instruction 

. Mathematics Inquiry • Allocated • Internal and external 
Assess efficacy of shared Group Leaders Leadership Team 

academic 
mathematics • 9/09 through 6/1 0 . K-6 and 7-12 Time 

achievement data 
instructional strategies Directors of . Academic • Report card data 

Instruction achievement data 
• Fall PDI State of the 

Mathematics Inquiry 
School Presentation • 

Identify the critical . Leadership Team 
discrete mathematics • 7/09 to 9/09 during 

Group Members • Allocated inquiry Meeting Minutes . K-6 and 7-12 
skills with which students fall PDI group time • Fall Board of 
need more practice 

Directors of 
Directors Academic 

Instruction 
Accountability 
Committee meeting 
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PROFESSIOANL 
MEANS TO MONITOR & l 

STEPS TIMELINE PERSONNEL RESPONSIBLE 
DEVELOPMENT I 

RESOURCES INVOLVED REPORT PROGRESS . 
Observe and provide 
feedback on the 

. Mathematics Inquiry 

implementation of 
Group Leaders . Al located 

• Observation notes 

targeted mathematics 
• 9/09 through 6/10 . K-6 and 7-12 

and debriefs 
observation and 

instructional strategies to 
Directors of feedback time 

. Interim Assessment 

promote discrete ski lls 
Instruction 

Data Meetings 

Assess efficacy of 
• Mathematics Inquiry • Allocated 

targeted mathematics 
Group Leaders Leadership Team 

• Internal and external 

instructional strategies to 
. 9/09 through 6/1 0 K-6 and 7-12 

academic • Time 

promote discreet skills 
Directors of • Academic 

achievement data 

Instruction achievement data 
. Report card data 
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Goal B: Increasing Achievement Rates Within Specific Sub-Groups - Lighthouse must accelerate the academic 
achievement of all student populations, looking specifically at the differentiation that must occur for each. We 
know that specific work must be undertaken to address the particular needs of our English language learners, 
African-American boys, students with identified learning disabilities, students new to Lighthouse, and students 
who have previously been retained. 

Rationale: The self study process has affirmed concerns about accelerating the achievement of specific 
populations of students. Support of our English Language Learners is of paramount importance, as they 
represent 7 6% of our student population . In addition , specific sub groups are not making comparable 
academic progress to their cohort. These groups include African American boys, students with disabilities, 
students new to Lighthouse, and students previously retained. Lighthouse 's mission applies to all students and 
therefore we must continue to improve the academic outcomes for these specific student populations. 

Expected Schoolwide Learning Results Addressed: Self-motivated, Academically Equipped, Lifelong Learners 

Sub-G G th r, ts- Based California AMO rat "ther CST or CAHSEE it. 
Subject Area 08-09 09-10 1 0-11 11-12 12-13 13-14 14-cont. 

Literacy 45% 56% 67% 78% 89% 100% 100% 
Mathematics 45.5% 56.4% 67.3% 78.2% 89.1% 100% 100% 

------ - - - - -

Ways of Assessing Progress: 
• Fountas and Pinnell Guided Reading Assessments 
• Quarterly Standards-Based Interim Assessments 
• Quarterly Report Cards 
• California Standards Test (CST) 
• California English Language Development Test (CELDT) 
• California High School Exit Exam (CAHSEE) 
• Retention Rates 

Proposed Strategies/Tasks: 
1. Determine and implement the best comprehensive structure for serving English Language Learners in a K-12 

setting. 
2. Develop the capacity of staff to understand the backgrounds of all students as they relate to gender, race, 

ethnicity, culture and language, to increase engagement and decrease discipline. 
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Develop curriculum that reflects the cultural exper~6ce of all students and draws them into the learning 
process, in particular African-American students. 

4. Develop and implement specific structures that address known intervention needs of specific subgroups. 
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ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 1: Determine and implement the best comprehensive structure for serving English Language 
Learners in a K-1 2 setting. 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Whole Stoff and 

• K-6 Leadership Team • Funding for One-Day 
Building Meetings . Weekly 

Collect baseline data on • K-6 Director of EL Achieve Seminar, . 9/08 Announcements 
best practice Instruction attended by K-6 • K-6 Leadership Team 

Leadership team 
Meetings 

• Directors Meetings 
• Whole Stoff and 

• Allocated work time Building Meetings 
• K-12 English for working group • Weekly 

Organize English 
Language members Announcements 
Development . Allocated • K-6 Leadership Team 

Language Development • 10/08 - 3/09 working group observation and site Meetings 
working group; working . K-6 Leadership Team visit time for working • Directors Meetings 
group collects data . K-6 Director of group members • March Boord of 

Instruction • Funding for meals at Directors Academic 
bi-weekly meetings Accountability 

Committee meeting 
English Language 
Development working • English Language • Allocated work time 
groups identifies ideal • Summer PDI sessions 
model for serving K- 12 

Development for working group 
led by working group • 4/09-9/09 working group members 

English Language . Fal l PDI sessions led . K-6 Director of • Financia l resources 
Learners, including rol l-

Instruction for research 
by working group 

out schedule and 
ongoing workplon 

• English Language . Allocated . Fall PDI sessions led 
Comprehensive English 

Development professional by working group 
Language Development • 9/09 forward, on roll 

working group development time • Ongoing PD sessions 
instructional structure out schedule • Classroom T eochers during fa ll PDI and led by working group 
implemented by determined by • K-6 and 7-12 throughout the and lead teachers 
classroom teachers on working group 

Directors of school year . Observation notes 
rol l out schedule 

Instruction and debriefs 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Classroom Teachers 
• English Language 

Assess efficacy of roll out • Internal and external 
Development . Allocated 

to date for 
working group observation time 

academic 
Comprehensive English . 6/10 achievement data • Leadership Team • Survey of classroom 
Language Development • Report card data • K-6 and 7-12 teachers 
instructional structure • Teacher survey data 

Directors of 
Instruction 

• Classroom Teachers . English Language 
Engage in reflection , Development 
revision, and . Each Subsequent working group • Same cycle as • Same cycle as 
implementation process Year • Leadership Team above above 
each year • K-6 and 7-12 

Directors of 
Instruction 
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ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy /Task 2: Develop the capacity of staff to understand the backgrounds of all students as they rela te to 
gender, race, ethnicity, culture and language, to increase engagement and decrease discipline. 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Monthly whole staff 

professional • Leadership team 
development meeting minutes . Allocated reflection . Directors Meetings . K-6 Whole Staff time, via monthly • Fall, Winter, Spring 

Design and implement • 6/ 08 to 8/08 during • K-6 Lead Teacher in Director check-ins and Summer PDI K-6 professional 
end of year PDI and Equity wi th Lead Teacher in State of the School development p lan for 
summer work • K-6 Resident Director Equity and Resident Presentations 

equity that reflects 
• 2008-09 School Year • K-6 Director of Director, monthly K-6 . Board of Directors 

identified best practices 
Instruction Leadership Team Academic 

meetings, and Accountabi lity 
quarterly Professional Committee 
Development meetings 
Institutes (PDI) 

• Al located 
observation time of 
current successful 
classrooms and staff 

Leadership team • . K-6 and 7-12 Lead to analyze strategies, 
Reflect upon efficacy of Teachers in Equity practices, and 

meeting minutes 
• Directors Meetings K-6 professional • 2008-09 School Year . Outside expertise, mindsets . Summer PDI State of development plan for • 6/09 to 9/09 during through BoyCE$ or • Monthly whole staff 

equity, identify best end of year PDI, SF-CESS professional 
the School 
Presentation practices for expansion summer work, and . K- 12 Leadership development 

• Fall PDI State of the and necessary additions beginning of the Team • Additional Lead 
for extension to a K-12 year PDI • K-6 and 7-12 Teacher in Equity 

School Presentation . Fall Academic 
scope Directors of • Stipend and 

Instruction consulting payments 
Accountability 

• Observational data 
Committee meeting 

• Discipline data 
• Academic 

achievement data 
-- ----
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• K-12 Lighthouse Stoff 
Lighthouse staff . Monthly whole staff • K-6 and 7- 12 Lead 
implement identified 

Teachers in Equity 
professional • Observations and 

practices whi le receiving • 9/09-6/10 development • K-6 and 7-12 debriefs 
targeted professional • Observation and 
development 

Directors of 
feedback 

Instruction 
• Internal and external 

K-12 Lighthouse Stoff 
academic sub . . Al located group achievement • K-12 Leadership 

Assess efficacy of observation time data . 6/1 0 during end-of- Team 
professional • Student surveys • Report cord data 

year PDI • K-6 and 7-12 
development in equity • Survey of classroom • Student referral and 

Directors of 
teachers suspension data 

Instruction • Student survey data . T eocher survey data 
Engage in reflection , . K- 12 Lighthouse Stoff 
revision, and . K- 12 Leadership 
implementation of • Each Subsequent Team . Some cycle as • Some cycle as 
professiona l Year • K-6ond7-12 above above 
development in equity Directors of 
each year Instruction 
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ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 3: Develop curriculum that reflects the cultural experience of a ll students and draws them into 
the learning process, in particular African-American boys. 

PROFESSIOANL 
MEANS TO MONITOR & I DEVELOPMENT I 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS I 

• Protocol 
development for 
looking at curriculum 

• Rubric development . Monthly whole staff 
• K-12 Classroom for evaluating meetings 

Analyze current Teachers curriculum . K- 12 Leadership 
curriculum through a • K- 12 Leadership • Student survey Team meeting . 3/10-6/10 
lens of how students Team development to minutes 
connect to the content • K-6 & 7-12 Directors assess hw students . Summer and Fall PDI 

of Instruction connect to the State of the School 
current content and Presentations 
what motivates 
them to engage in 
learning 

Develop proposed • 6/1 0 during end-of- • K-12 Classroom • Whole staff meetings 
curricular adjustments; year PDI • Al located work time 

Teachers . Summer and Fall PDI 
socialize revised . 8/10 during • Rubric to guide . K- 12 Leadership State of the School 
curriculum map with a ll beginning-of-year 

Team 
curricular choices 

Presentations 
staff PDI 

• Allocated 
Classroom teachers • Walk-through 

• K- 12 Classroom 
professional 

observation notes implement curricular . 9/10-6/ 11 development time 
Teachers • Whole staff meetings 

map • Observation and 
• PDI Reflection Time 

feedback 
• Internal and external 

Allocated 
academic • • Classroom Teachers achievement data 

observation time 
Assess efficacy of . 6/1 1 during end-of- • Leadership Team • Report card data . Student surveys 
curricu lar adjustments year PDI • Directors of . Student referral and . Survey of classroom 

Instruction 
teachers 

suspension data 
• Student survey data 
• Teac her survey data 
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ACTION PLAN GOAL B: Increasing Achievement Rates Within Specific Sub-Groups 

Strategy/Task 4: Develop specific structures that address known the intervention needs of specific subgroups. 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

• K-6 Literacy Coach • Allocated reflection 
Identify and analyze 

& Interventionist time, via weekly 
current intervention . 3/09 to 4/09 during • K-6 & 7-12 Resource check-ins and 
structures. Deliberately . Summer PDI State of 
correlate programs to 

Spring PDI Specialists Directors meetings 
the School • 6/09 to 7/09 during • 7- 12 After School • Academic 

each sub group of 
summer PDI Program Director achievement data 

Presentation 
concern (e.g. retained • K -6 & 7- 12 Directors by sub group and 
students) . 

of Instruction student 
• Observation notes • K-4 & 5-8 Literacy 

and debriefs 
Coaches & • Rubric that • Intervention program 
Interventionists articulates expected 

evaluations • K-6 & 7-12 Resource practices and • Leadership Team 
Implement a targeted Specialists and outcomes for each 

Meetings 
intervention master plan • 7/09 to 8/09 during Resource Aide intervention program 

• Fall, Winter, Spring 
that prioritizes personnel summer . K- 12 After School . Al located 

and Summer PDI 
and resources to known • 9/09 through 6/l 0 Program Director observation and 

State of the School 
struggling sub groups. . K- 12 Classroom work time 

Presentation 
Teachers • Financia l resources 

• Boord of Directors • K-6 and 7-12 • Budget and staffing 
Directors of parameters 

Academic 
Accountability 

Instruction 
Committee meetings 

Assess efficacy of 
targeted intervention • Allocated 
master plan at each 

observation time • Interim Assessment 
grading period and /or • K-6 and 7-12 . 9/09 through 6/l 0 . Allocated work time data by sub group 
quarterly Interim Directors of . Continuous to make and student 
Assessment to create Instruction 

programmatic • Report cord data 
opportunities for course 

revisions 
corrections during the 
school year 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• K-1 2 Classroom 

Teachers . K-4 & 5-8 Literacy 
Coaches & 
Interventionists 

Engage in reflection , • K-6 & 7-12 Resource 
revision, and • Each Subsequent 

Specialists and . Same cycle as Same cycle as • 
implementation of 

Year 
Resource Aide 

above above 
targeted intervention • K- 12 After School 
master plan each year Program Director 

• K- 12 Leadership 
Team 

• K-6 and 7- 12 
Directors of 
Instruction 

Goal C: Increasing Rigor and Alignment of Educational Program - Lighthouse students will have an 
academically rigorous K-12 educational experience that is vertically aligned from grades K-12 to ensure every 
student graduates prepared for college, completing all of the required A-G coursework. 

Rationale: Lighthouse has operated in two separate buildings for the past four years. School structures and 
practices have evolved over time at both sites. Deliberate work must be engaged to ensure that we leverage 
the true potential of being K-12 to achieve our mission by vertically aligning structures, programs, and practices. 

Expected Schoolwide Learning Results Addressed: 
• Self-motivated, Academically Equipped, Lifelong Learners 
• All Guiding Principles 

Ways of Assessing Progress: 
• Guiding Principles Implementation Strategy 
• Curriculum and Learning Targets Maps 
• Instructional Practice Guides 
• Assessment and Reporting Guides 
• Codified Portfolio and Passage Process 
• Shared Cultural Practices Handbook 
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Averoae SAT I PSAT Result 
Test Section 08-09 09-10 1 0-11 11-12 12-13 13-14 

Reading 400 430 460 490 520 550 
Moth 400 430 460 490 520 550 

Graduation Rates 
08-09 09-10 1 0-11 11-12 12-13 13-14 
95% 95% 95% 95% 95% 95% 

Coli A t I Matric ulation Rot 
08-09 09-10 1 0-11 11-12 12-13 13-14 

100% I 80% 100% I 85% 100% I 90% 100% I 95% 100% I 95% 100% I 95% 

Proposed StrotegiesiT asks: 
1. Vertically align cultural practices that reinforce Lighthouse Guiding Principles 
2. Vertically align content and instructional practices 
3. Vertic ally align assessment and reporting practice 
4. Develop student and family understanding of assessment a nd reporting practice at secondary level 

ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 
Strategy/Task 1: Vertically align school culture development practices and rituals that reinforce Lighthouse 
Guiding Principles 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Identify and analyze • Lig hthouse Stoff 
current school culture • K-6 & 7-12 Directors 
development practices . Allocated . Summer PDI State of . 6/09 to 7/09 during of Instruc tion 
and ri tuals by grade professional the School 

summer PDI . School Culture 
level. Seat a School 

Alignment working 
develop ment time Presenta tion 

Culture Alignment 
working group. 

group 

. K-6 & 7-12 Directors 
Assess the effi cacy of 

of Instruc tion • Allocated • Summer PDI Sta te of 
c urrent school c ulture • 6/09 to 7/09 during • School Culture professiona l the School 
development p ractices summer PDI 

Alignment working development time Presenta tion 
and rituals. 

group 
Develop Shored Cultura l • 7/09 to 9/09 . School Culture . Paid summer work • Fa ll PDI Sta te of the 
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Practices Handbook • Summer work and Alignment working School Presentation 
Fall PDI group • Published Shared 

Cultural Practices 
Handbook 

• Allocated 
Socialize expectations • School Culture 

professional • Fall PDI State of the . 8/09 during fall PDI 
Alignment working for Shared Cultural 

work development time School Presentation Practices group 
durin_g_ Fall PDI 

• Clearly articulated 
expectations of staff 

Norm, monitor and 
for implementing • One on one assess implementation • School Culture 
culture development conference 

of school culture Alignment working 
practices and rituals between Director 

development practices • 8/09 to 6/09 group • Allocated time for and staff member 
and rituals via . K-6 & 7-12 Directors 

complete . Formal observation 
observation and of Instruction 

observation cycle, reports 
feedback 

including pre and 
pot conferencing. 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVO LVED REPORT PROGRESS 
Engage in reflection, • K-12 Leadership 
revision, and Team 
implementation of . Each Subsequent • K-12 Classroom . Same cycle as • Same cycle as 
school cu lture Year Teachers above above 
development practices . K-6 & 7-12 Directors 
and rituals of Instruction 

-
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ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 
Strategy/Task 2: Vertically align content and instructional practices Ill 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
Select and seat a 
Content and • 3/10 to 4/ 10 during • K-6 & 7-12 Directors . N/A • Whole Staff Meetings 
Instructional Al ignment spring PDI of Instruction 
working group 

• K-6 and 7- 12 
Collect, organize, and 

Directors of • Director check-ins 
catalog current 

• 3/10-9/10 Instruction wi th working group 
curricu la as well as 

• Spring PDI, Summer • Content and • Paid summer work . Summer and Fall PDI 
delineate current 

work, and Fall PDI Instructional State of the School 
instructional practices 

Alignment working Presentation 
from grades K- 12. 

groups 
• Fall PDI State of the . K-6 and 7-12 

Develop draft Directors of 
School Presentation . Draft Curriculum 

Curricu lum Maps, Instruction . 7/10 to 8/10 Map 
Learning Target Maps, . Content and • Paid summer work 

• Summer work . Draft Learning Target 
and Instructional Guides Instructional 
K-12 Alignment working 

Map 
• Draft Instructional 

groups 
Guide 

• K-6 and 7-12 • Fall PDI State of the 

Socialize K-12 Curricu lum 
Directors of 

Allocated 
School Presentation . 

Instruction . Fall PDI session led by 
Maps, Learning Target . 8/l 0 during fal l PDI . Content and 

professional 
Content and 

Maps, and Instructional 
Instructional 

development time 
Instructional 

Guides with all staff 
Alignment working 

during Fall PDI 
Alignment working 

groups group 
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PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS . Allocated time for 

K-12 Classroom 
observation and . 
feedback • Inquiry Group 

Teachers . Scheduled Inquiry Minutes & Feedback 
Norm and evaluate . Inquiry Groups 

Group meetings • One on one 
implementation of K-12 • Content and 

during Professional conference 
Curriculum Maps, • 9/10 to 6!11 Instructional 
Learning Target Maps, Alignment working 

development Time between Director . Allocated time for and staff member 
and Instructional Guides groups 

complete Formal observation . 
• K-6 & 7-12 Directors 

of Instruction 
observation cycle, reports 
including pre and 
pot conferencing 

Engage in reflection , . K-12 Leadership 
revision, and Team 
implementation of K-12 . Each Subsequent . K-12 Classroom . Same cycle as . Same cycle as 
Curriculum Maps, Year Teachers above above 
Learning Target Maps, . K-6 & 7-12 Directors 
and Instructional Guides of Instruction 
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ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 

Strategy/Task 3: Vertica lly a lign assessment and reporting practice 
PROFESSIOANL 

DEVELOPMENT I MEANS TO MONITOR & 
STEPS TIM ELINE PERSONNEL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 

Identify and analyze 
current assessment and • K-12 Leadership 
reporting practices. . 3!1 0 to 4110 during Team • NIA . Whole Stoff Meetings 
Seat on Assessment and spring PDI • K-6 & 7-12 Directors 
Reporting Alignment of Instruction 
working group 

• Summer and Fall PDI 
Develop Clearly • Assessment and 

State of the School 
Articulated Assessment . 3/1 o- 9 I 10 Reporting Alignment 

Presentation 
and Reporting • Spring PDI, Summer working group • Paid summer work • Published shored 
Calendar, Expectations, work, and Fall PDI • K-6 & 7-12 Directors 
and Responsibi lities of Instruction 

assessment practices 
handbook 

Socia lize expectations • Assessment and 
for Articulated • Allocated 
Assessment and • 8/10 during fall PDI 

Reporting Alignment 
professional • Fa ll PDI State of the 

Reporting Calendar, work 
working group 

development time School Presentation • K-6 & 7-12 Directors 
Expectations, and 

of Instruction 
during Fal l PDI 

Responsibilities . Clearly articulated . One on one 
Monitor and assess 

expectations of staff conference 
quality of teacher 

for implementation between Director 
implementation of • K-6 & 7-12 Directors • Allocated time for and staff member 
Articulated Assessment • 9110 to 6/11 of Instruction completion of • Formal observation 
and Reporting 

observation cycle, reports 
Calendar, Expectations, 

including pre and • Final staff evaluation , 
and Responsibilities 

pot conferencing. report 
Engage in reflection, • K-12 Leadership ! 

revision, and Team ' 

I 

implementation of • Assessment and 
• Each Subsequent • Some cycle as • Some cycle as 

Articulated Assessment 
Year 

Reporting Alignment 
above above 

and Reporting working group 
! 

Calendar, Expectations, • K-6 & 7-12 Directors 
I and Responsibilities of Instruction 
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ACTION PLAN GOAL C: Increasing Rigor and Alignment of Educational Program 

Strategy/Task 4: Develop student a nd family understanding of assessment and reporting practice at secondary 
level 

PROFESSIOANL 
DEVELOPMENT I MEANS TO MONITOR & 

STEPS TIMELINE PERSONN EL RESPONSIBLE RESOURCES INVOLVED REPORT PROGRESS 
• Family Orientation 

Develop plan for Nights 
exposing, training, and • Family Liason . Monthly mailer 
supporting fami lies and • 7/09 to 8/09 • Dean of Students • Fall PDI State of the . Paid summer work 
students in using online • Summer work . 7-12 Director of School Presentation 
grading system at Instruction . Published student 
secondary level and family training 

program 
Expose, train, and • Scheduled parent 
support famil ies and • Family Liason meetings throughout 
students in using online • Usage rate of online . 1 0/09 during fa ll • Dean of Students the fall and at 
grading system at 

intervention week . 7- 12 Director of different hours 
grading system by 

secondary level to students and fami lies 
Instruction . Access to computer 

improve their academic 
lab 

standing 
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Chapter 1: Student/Community Profile 

Lighthouse Community Charter Public School (LCCS), located in Oakland, California, 
serves 615 students in grades K- 12. One of thirty-plus tuition-free public charter 
schools operating in Oakland, Lighthouse was founded in 2002 in response to the 
achievement gap that exists for low-income students and youth of color in Oakland. The 
school has grown from serving 92 students in 2002 to 615 in 2008. Lighthouse operates 
with two charters: a K - 8th grade charter and a 9 - 12th grade charter. The Oakland 
Unified School District, Lighthouse's charter-granting agency, serves about 38,600 
students in 111 traditional or small schools and 34 charter schools. 

Oakland is the most etlmically diverse city in the United States and has over 100 different 
languages and dialects spoken. While it is cultmally rich, its poverty level for families 
with children is estimated at 22%, compared to the state' s average of 14%. In addition, 
Oakland is ranked as the 1st most dangerous city in California, and 5111 in the United 
States. 

The demographic breakdown ofLCCS is 71% Latino, 17% African-American, 7% Asian, 
3% White, 1% Filipino, and about 1% Pacific Islander and other multi-etlmic students. 
68% of the students are English Language Learners. 79% are low-income and qualify for 
free or reduced meals. 7% of the students are special needs students. 87% of the parents 
did not attend college. 

The original founding team still work fu ll-time at the school. The idea for Lighthouse 
was borne from experiences with Teach for America, experiences in a rural private 
school, and the tutelage of Ted and Nancy Sizer. After two years of planning, LCCS 
opened its doors in 2002 to 40 Kindergarteners and 52 6111 graders. Each year since its 
opening, the school has added two grade levels. This year, the school has reached its 
apex and will graduate it first senior class. 

The staff at LCCS is comprised of 28 core classroom teachers, 7 art/music/fitness 
teachers, 2 paraprofessionals, 5 administrators, 1 Literary Specialist, 11 classified staff, 1 
College and Career Counselor, 1 Social/Emotional Counselor, 6 Home language Program 
Instructors, 2 Resomce Specialists, and 19 after school staff. 93% of the core faculty is 
fully credentialed and meet NCLB requirements. Two are not fully credentialed. 
Approximately 2/3 of the core teachers are White, with the remaining 1/3 of diverse 
ethnic background. Of the total staff about 113 are White, 1/3 Latino and the remaining 
1/3 African-American and Asian. 

Vision Statement: 
The vision of the Lighthouse Community Charter School is to close the achievement gap 
for low-income students and students of color who have not been served by the current 
educational system. 

Mission Statement: 
The mission of the Lighthouse Community Charter School is to prepare a diverse, K - 12 
student population for college and a career of their choice by equipping each child with 
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the knowledge, skills, and principles to be a self-motivated , lifelong learner. In order to 
achieve its mission, Lighthouse Community Charter School has committed to five tenants 
in its school design: 

• High Expectations 
• A Rigorous Curriculum 
• Serving the Whole Child 
• Family Involvement 
• Professional Learning Community 

Expected Schoolwide Learning Results (ESLRs): 

Lighthouse's ESLRs are derived from the mission and vision. In order for students to be 
prepared for college, they must be Self-motivated, Academically Equipped, Lifelong 
Learners. In addition, students are to aspire to the following Guiding Principles: 

• Responsibility • Curiosity 
• Persistence • Integrity 
• Communication • Courage 
• Collaboration • Respect 
• Reflection • Compassion 
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Student Achievement Data: 

AYP: 

ELA A YP Objectives K-8 Mathematics A YP Objectives K-8 

Met Participation Proficient or Above Met Participation Proficient or Above 

04- 05- 06- 07- 04- 05- 06- 07- 04- 05- 06- 07- 04- 05- 06-
05 06 07 08 05 06 07 08 05 06 07 08 05 06 07 

Schoolwide Yes Yes Yes Yes No Yes Yes Yes Yes Yes Yes Yes Yes No Yes 

African N/A N/A N/A Yes N/A N/A N/A Yes N/A N/A N/A Yes N/A N/A N/A 
American 

Asian N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A 
Hispanic Yes Yes Yes Yes Yes No No Yes Yes Yes Yes Yes Yes No Yes 

White N/A N/A N/A N/A N/A N/A N/A N/A N/A NIA N/A N/A N/A N/A N/A 
Socio-econo. Yes Yes Yes Yes Yes No Yes Yes Yes Yes Yes Yes Yes No Yes 
disadvant. 

English Yes Yes Yes Yes No Yes Yes Yes Yes Yes Yes Yes Yes No Yes 
Learner 

Lighthouse K - 8 is currently in Program Improvement Year 2 for not meeting A YP 
criteria in 2005 -2007. In 2006, the school met 11 out of 17 A YP criteria and in 2007, 
the school met 16 out of 17 A YP criteria. In 2008, the school met A YP goals. Lighthouse 
9- 12 met AYP goals in 2005 and 2007 and does not have Program Improvement Status. 

API: 

API Scores Over Time 

600 

500 

07-
08 
Yes 
Yes 

N/A 
Yes 

N/A 
Yes 

Yes 

400 
0 OUSD average 

0 K- 8th 

•9th- 12th 

300 

200 

100 

2003 2004 2005 2006 2007 2008 

Both Lighthouse charters have seen significant gains in its API scores over the years. 
Lighthouse K-8 has exceeded OUSD district averages every year on record. In 2008, 
both schools saw dramatic 75-point gains in its API. While the K- 8 had a school 
ranking of"2" in 2007, the similar schools ranking was "5 ." (9-1 2 not available) 
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CAHSEE: 

CAHSEE English Language Arts Grade 10 First Attempt 
Percentage Pass Rate 2006-08 

2006-07 2007-08 
Lighthouse OUSD Lighthouse OUSD 

All Students 71 60 73 60 
Female 83 67 84 65 
Male 58 53 64 54 
Latino 66 47 77 53 

CAHSEE Mathematics Grade 10 First Attempt 
Percentage Pass Rate 2006-08 

2006-07 2007-08 
Lighthouse OUSD Lighthouse OUSD 

All Students 74 61 78 61 
Female 78 61 79 62 
Male 68 60 76 62 
Latino 71 57 79 60 

Lighthouse has administered the CAHSEE for the past two years and each year, the 
school has outpaced district averages of first -attempt 10111 grade students passing the 
CAHSEE. At the time this report was finalized, 100% of Lighthouse seniors had passed 
the CAHSEE 

CSTs K-8: 

California Standards Test- All K- 8 students 2006-2008 
% Proficient and Advanced 

Subject K - 8 Lighthouse OUSD 
2007 2008 2007 2008 

ELA 27.3 36.7 29.2 31.8 
Math 32 44.7 29.8 33.1 
History /Social 6.3 40.8 16.5 17.6 
Science 
Science 10.6 18.4 24.3 31.9 
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Longitudinal studies of LCCS K-8 CSTs show growth in all categories. The ELA, 
mathematics and social science scores accede those of the district, sometimes 
significantly; but the science scores are low and fai l to meet the district's level. 
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The Achievement Gap: 
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When comparing the disaggregated 2007-2008 K-8 CST scores, there is a 7% 
achievement gap in ELA and 8% in mathematics between the African-American students 
and the Hispanic students. 
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CSTs 9-12: 

ELA: 

For 9-12, LCCS has show steady growth at all grade levels in ELA. While the scores are 
improving, there is a need to move more students into the Proficient and Advanced 
categories. 

Mathematics: 
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In 2005-2007, the majority of freshmen were enrolled in Algebra I. In 2007-2008, 62% 
ofthe freshmen were enrolled in Geometry. The resulting scores have just over 40% of 
both the sophomores and freshmen scoring in the "Basic" category. However, more than 
50% of the students are scoring "Below Basic" and "Far Below Basic" for all grade 
levels in all math courses. Further, no students are taking the "Summative" math test. 

Social Science: 

World History scores have improved, and US History scores are high with 81% scoring 
"Basic" or "Proficient." 

Science: 
CST Results: 
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From 2006-2007, Life Science Scores, increased significantly. The Biology scores show 
success, as well. 96% of the juniors and 76% of the sophomores are scoring at "Basic" or 
above. 66% of the juniors are at "Proficient" or "Advanced." There are no Freshmen 
taking Biology. In 2006-2007, the sophomores and freshmen took Physics. The results 
were not favorable with 84% of the freshmen and 71% of the sophomores scoring 
"Below Basic" or "Far Below Basic." A handful of students with the capacity and the 
interest have take more advanced science courses at the Junior college. 

Surveys: 

According to the student and parent surveys, students believe that there is at least one 
adult to whom they can relate on campus, that their teachers believe that they can 
succeed, that school is fair and that if they work hard, they can succeed. Parents feel 
welcome at the school. They believe that the staff members are available to answer 
questions and that the school is open to suggestions. They also believe that the school is 
well run and organized. The key issues center around the physical plant. 
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Chapter II: Progress Report 

Since September 2002 until the present time Lighthouse has continued its expansion. In 
2005-06, Lighthouse applied for W ASC's interim accreditation status and was granted 
accreditation. At the time of the Initial Visit, Lighthouse was enrolling 8 grades at one 
facility. It has added five grade levels since the initial visit, and the school is fully 
enrolled K through 12 for the first time. It is currently housed in two different faci lities. 
In 2007, the school had a substantive change visit by Dr. David Brown to accredit grades 
4 - 5 and 1 0 - 11 , and accreditation was expanded to include those grade levels. 

2005-06. 
K I 1 2 3 ..1 5 6 7 8 9 10 11 ]} 

2006-07 
K I 1 2 3 4 6 7 8 9 10 2 

2007-08 Substantive Change Visit 
K I 1 I 2 I 3 I 4 I 5 I 6 7 8 9 10 11 2 

2008-09 Self-Study 
K I 1 I 2 I 3 4 5 6 7 8 9 10 11 12 

At the time of the Initial Visit, there were seven key findings: 

1. The facility is only partially adequate. A new site needs to be identified if the school is 
to grow and provide a fully comprehensive educational program: 

Summary of Actions Taken Since Initial Visit 
• Lighthouse has expanded into a second downtown office building 
• K-6 are housed at 345 1i11 street and 7-12 are housed at 1600 Broadway - six blocks 

away 
• A potential permanent facility has been identified 
• Negotiation for purchase of building is underway 
• All associated project management is underway 

2. The school must continue to be aggressive in recruiting and retaining highly qualified 
instructional staff members and ensure that they meet al federal and state credentialing 
requirements: 

Summary of Actions Taken Since Initial Visit 
Recruiting New Staff 
• Lighthouse has expanded it's recruitment capacity by: 

o Recruiting from networks of similar minded teachers 
• The Coalition ofEssential Schools 
• Expeditionary Learning Outward Bound 
• Teach for America 

o Using robust recruitment tools, like 
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• EdJoin 
• RISE Network 

Retaining Staff 
• LCCS works hard to develop a professional development program that both develops 

key competencies amongst staff as well as a professional learning community. 
• The majority of teachers who have left Lighthouse, have left because of life changes 

(e.g. moving out of state, starting a family) rather than professional dissatisfaction. 

3. Fundraising should receive consistent focus , particularly for purposes ofleasing, 
buying, or building a new facility: 

Summary of Actions Taken Since Initial Visit 
• The Director of Development has added an administrative assistant to support 

program outreach and reporting. 
• The Development team has successful secured significant contributions specifically 

targeted at procuring and developing a permanent facility. 
• The Development team has established an annual Gala event that has raised over 

$100,000 each year. 

4. The school will need to complete the development of the high school program: 
Summary of Actions Taken Since Initial Visit 

• The high school is now complete with students emolled in grades 9-12. 
• The high school has had all initial A-G coursework approved. 
• The high school employs a full time college counselor who both manages the entire 

admissions process as well as an internship program for upperclassmen. 
• The high school is developing additional coursework for A-G approval that will 

augment G elective opportunities and honors credit. 

5. The entire school administrative and teaching staff must continue to thoroughly and 
thoughtfully analyze student performance data to determine how individual learning 
plans can be adjusted: 

Summary of Actions Taken Since Initial Visit 
• Lighthouse continues to carefully analyze student achievement data using both 

statewide and local instruments ' including but not limited to: 
o All California STAR tests 

• STAR test results are used to develop school-wide goals and action 
plans. 

o Local Interim Assessments of both Language Arts and Mathematics 
administered four times per year. 

• Interim Assessment data is used to adjust instructional practices, 
pacing, and academic intervention. 

• Teachers individually confer with Directors of Instruction to 
analyze Interim Assessment results and to create action plans. 

• Inquiry Groups of teachers are organized around particular content 
areas I grade levels to develop instructional practices that address 
academic needs identified from interim assessment results. 
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6. The school should find ways to expand their physical fitness program consistent with 
the intention of the federal free and reduced meal program: 

Summary of Actions Taken Since Initial Visit 
• All students have access to tasty, healthy, and nutritional food from a partnership with 

Revolution Foods. Revolution Foods provides breakfast, lunch, and snacks to all 
students who either qualify or who choose to pay. 

• Students at the 345 1i11 Street campus access two different playgrounds 
o The youngest Lighthouse students access a play area that is one block 

from the school and that provides a secure yard. 
o The older Lighthouse students access a play yard two blocks from the 

school and have access to indoor and outdoor court space. 
o Older students have access to deliberate fitness instruction designed to 

achieve statewide fitness goals. 
• Students at the 1600 Broadway campus have access to fitness opportunities, 

including: 
o Students access a large grass covered city park six blocks from campus for 

general fitness activities. 
o Students receive deliberate fitness instruction designed to achieve 

statewide fitness goals . 
o Students have access to competitive league sports that include soccer, 

track, cross cotmtry, and basketball. 
o Students participate in professionally trained ice skating activities 

provided by Sharks Ice 

7. The school ' s test scores have increased each year; however, the school should 
continue a strong focus on increasing student achievement as measured by the API 
rankings to ensure that the school meets the requirements of AB 1137: 

Summary of Actions Taken Since Initial Visit 
• K -8 Charter has met AB 113 7 criteria since last visit 

o 2007 School Rank - 2 
o 2007 Similar Schools Rank - 5 
o 2008 API Growth- 75 points 

• 9-12 Charter has met AB 113 7 criteria since last visit 
o 2007 School Rank - 2 (sample size too small for reliability) 
o 2007 Similar Schools Rank - None (sample size too small) 
o 2008 API Growth - 73 points 
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Chapter III: Self Study Process: 

As previously stated, Lighthouse opened its doors to students in Kindergarten and 61
h 

grade in 2002. In 2005-2006, it applied for interim accreditation status and was granted 
accreditation. 

Stakeholder involvement in the self-study: During the 2007-2008 school year, the 
Director of Secondary Studies attended the W ASC training. At this time, he made sure 
that the staff was studying all pertinent data asking critical questions and altering or 
planning to alter curriculum according to their findings. During the summer, the staff 
began to discuss the upcoming W ASC process and what it meant to the school. In 
October of 2009, the whole staff met to study their data and discuss in broad terms the 
school's key issues and areas of focus. 

While the staff were studying their school, due to a lack of expertise, they did not actually 
start the "Focus on Learning" process, meeting in focus groups and answering the 
questions addressed in Chapter 4 until after the initial visit in November. Since 
November, everyone on the staff has worked conscientiously to address the questions and 
complete the report. Focus groups included administration, counselors, certified, and 
classified support staff. While there were some parents of students on staff who took part 
in the process, no other parents or students were included in the focus group study. 
Meetings took place on short schedule Wednesday during normal Professional 
Development time and task groups were assigned to gather evidence and write the 
different sections. 

While time was short, the teams worked diligently to send out its report on time. Because 
of the lack of time, there were pieces of information missing from the report. However, 
in the interim between the mailing of the report and the actual visit, the staff continued 
working tirelessly to answer the questions of the visiting conm1ittee and supply missing 
data, including a new version of Chapter 5-the Action Plan. A secondary pre-visit, 
allowed the chair to meet the focus group leaders and clarify issues before the actual visit. 

Clarification and measurement of student outcomes vis-ci-vis the ESLRs: 

In order for students to be prepared for college, Lighthouse's ESLRs dictate that students 
must be Self-motivated, Academically Equipped, Lifelong Learners. In addition 
students are to aspire to the following Guiding Principles: 

• Responsibility • Curiosity 
• Persistence • Integrity 
• Communication • Courage 
• Collaboration • Respect 
• Reflection • Compassion 

The Expected Schoolwide Learning Results and Guiding Principles are part of 
everybody ' s vocabulary on this campus. They are part of the culture and the behavioral 
expectations and processes of the school. Many teachers have them very much in mind 
when they craft lessons. Passage portfolios and presentations are designed in such a way 
as to show mastery of the Learning Targets and evidence of the Guiding principles 
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(ESLRs). The Guiding Principles are a part of the Crew lessons that are covered four 
days a week. While the Guiding Principals are listed on the LCCS report card, more work 
needs to be done to norm expectations and measurement of the Guiding Principals, so as 
to chart the growth of individual students. 

Data gathering and analysis related to students and student achievement: 

The Lighthouse staff has numerous ways to collect data on individual student 
achievement. Teachers use numerous performance assessments, field work, logs, 
presentations, essays, research projects, as well as standardized tests. Every student goes 
through "Passage"-a portfolio and oral presentation that demonstrates to their teachers, 
parents and other community members that they have mastered the learning targets for 
the last two grade levels or loop, and are ready to precede to the next "loop". They are 
also responsible for presenting their work at EXPO. In addition, they administer Interim 
tests in Humanities and math four times a year to have immediate feedback about their 
students ' progress. K-6 students are assessed 3 times per year in reading. 7-8 grade 
students have two formal writing assessments per year while the 9-12 students are 
assessed in writing 2 to 4 times per year. The school takes time to analyze state 
mandated test, such as CELDT, CSTs, and CAHSEE. They pay particular attention to 
the data for a given year so that they can address the needs of the student for that year and 
adapt and revise curriculum appropriately. 

There is a need to create interim tests for curricula beyond Humanities and math and to 
assure that all tests are aligned with the discrete skills listed in the state standards for that 
grade level. There is also a need to build more longitudinal data so that they can see 
patterns with the long-term efficacy oftheir programs. 

Assessment of the entire school program and its impact on student learning: 

The Lighthouse faculty followed the recommended protocol for the self-study process 
and reviewed the school's overall program in relation to the expected school wide 
learning results, the academic standards, and the W ASC/CDE criteria within the time 
frame that they had established. Focus Groups offered recommendations with regard to 
growth needs and aspects of the action plan that were then consolidated by the 
Leadership Team. 

Alignment of a long-range action plan to the school's areas of need; development and 
implementation of an accountability system for monitoring accomplishment of the 
plan: 

Three areas of focus are identified in the school ' s action plan: 

1. Increasing student achievement and proficiency rates in literacy and 
mathematics. 

Rationale: Lighthouse's mission is squarely focused upon college for all 
students. Academic readiness is a key indicator of future college success. The 
self-study process revealed and reinforced the fact that to achieve this mission, 
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the significant growth seen in the elementary students needs to be extended to 
the secondary students. 

2. Increasing achievement rates within specific sub-groups. (ELL 's, African­
American boys, students with identified learning disabilities, students new to 
Lighthouse, and students who have be retained.) 

Rationale: The self-study process has affirmed concerns about accelerating the 
achievement of specific populations of students. Support of English Language 
Learners is of paramount importance, as they represent 68% of the student 
population. In addition, specific sub groups are not making comparable academic 
progress to their cohort. These groups include African-American boys, students 
with disabilities, students new to Lighthouse, and students previously retained. 
Lighthouse ' s mission applies to all students and therefore work must continue to 
improve the academic outcomes for these specific student populations. 

3. Increasing the rigor and the alignment of the educational program. 

Rationale: Lighthouse has operated in two separate buildings for the past four 
years. School structures and practices have evolved over time at both sites. This 
varied implementation creates inconsistencies that can affect student 
performance and achievement levels. Deliberate work vertically aligning 
structures, programs, and practices needs to be done to leverage the potential of 
being K -12 so that the deli very of instruction is maximized to promote student 
achievement and college readiness. 

The LCCS action plan is directed at the most pressing of its key issues, improving 
literacy and mathematical ability, particularly in the significant sub-groups, and aligning 
K -12 cun·iculum to maximize the educational experience. While the plan needs to be 
modified to include the extended recommendations, it clearly states the personnel 
responsible, the professional development and resources necessary, and the manner to 
report progress. The original document, however, was more of a one year plan and top­
heavy. Upon the arrival of the visiting committee on March 8, 2009, a second action plan 
was provided that had been more thoughtfully planned out over a period of six years . 
While still a bit ambitious in scope during the first two years, the plan reflects the 
capacity and needs of the school. The plan calls for the accomplislunent of many tasks 
within the first two to three years and then a refinement of them in the succeeding years; 
however, the AMOs need to be clarified. 
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CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES 

Al. To what extent does the school have a clearly stated vision or purpose based on its 
student needs, current educational research, and the belief that all students can 
achieve high levels? 

To what extent is the school's purpose supported by the governing board and the 
central administration and further defined by expected schoolwide learning results 
and the academic standards? 

LCCS has a clearly articulated vision and mission to close the achievement gap for low­
income students and students of color by providing a college preparatory course of study 
where all students complete the A-G requirements and 100% of graduating seniors apply to 
a four-year university. The focus on college preparation drives leadership decisions. 

Through a course of study at LCCS, the students aspire and adhere to the following 
Guiding Principles (Expected Schoolwide Learning Results): 

• Responsibility • Curiosity 
• Persistence • Integrity 
• Communication • Courage 
• Collaboration • Respect 
• Reflection • Compassion 

These Guiding Principles are incorporated into all aspects of the students ' time at school 
including group discussions, Habits of Work, Learning Targets, awards, progress reports, 
and student-created visuals on the walls. A sense of calm, mutual respect and academic 
achievement is apparent throughout the school. 

Shareholders including the LCCS Board of Directors, administration, faculty, staff, 
parents and students are all clearly aware of and supportive of the school's mission 
through: 

• ESLRs, mission statement and Guiding Principles visible throughout the school on 
display boards, assignment sheet and student trackers. 

• Lightkeeper and Community Meetings 
• Mandatory enrollment, Individual Learning Plans (ILPs), and family meetings 
• Weekly mailings to K-6 students 
• Monthly mailings to 7-12 families 
• Staff and family handbooks 
• Back to School Night 
• State of School Night 
• Attendance at schoolwide Expositions 

The school's vision and expected schoolwide learning results are discussed regularly in 
both formal and informal settings. The staff is extremely committed to the Guiding 
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Principles, but the size, openness, and flexibility of the school allows for a revision process 
involving all of the stakeholders if community changes make one necessary. 

A2. To what extent does the governing board have policies and bylaws that are 
aligned with the school's purpose and support the achievement for the expected 
schoolwide learning results and academic standards-based on data-driven 
instructional decisions for the school? 

To what extent does the governing board delegate implementation of these policies to 
the professional staff? 

To what extent does the governing board regularly monitor the results and approve 
the single schoolwide action plan and its relationship to the Local Educational 
Association (LEA) plan? 

LCCS is overseen by a multi-faceted board of directors made up of twelve to fifteen 
members with expertise in the areas of fiscal management, real estate, special education, 
curriculum and instruction, education and charter school law, nonprofit management, and 
community organizing. To become a member of the board, one must first be nominated by 
a member of the school, and then proceed through an extensive interview process. The 
board conducts open meetings at least six times per year, which are regularly attended by 
staff, students, and parents. It also conducts an annual retreat, and has several committees 
including the following: Finance and Facility, Fundraising, and Academic Accountability. 
The three directors report to the Board of Directors, submitting an annual Local Education 
Agency plan, annual mandatory financial audits, and academic acruevement data. 
The board of directors works closely with the directors and staff, and some of them are 
parents of children witrun the school. They visit the school often and are aware of on­
going activities. The board monitors spending, supports the internship program and works 
closely with the directors of the school. Their policies are directly connected to the school ' s 
vision and expected schoolwide learning results, and they regularly review and discuss 
them. The board also promotes the school within the community and supports much of the 
fundraising activities along with the parent community (LPAC). 

Each year the board sets SMART goals for the school. These goals are derived from the 
school's charters and measurable pupil outcomes, and are directly related to the school's 
vision and guiding principles. The Board of Directors approves funding for additional 
support and resources to achieve schoolwide outcomes through: 

• 
• 
• 
• 
• 
• 
• 

After School Program 
Home Language Program 
Academic and emotional counselors 
Visual and performing arts programs 
Math and literacy coaches 
Competitive sports 
New Leaders for New Schools 
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A3. To what extent, based on student achievement data, does the school leadership 
and staff make decisions and initiate activities that focus on all students achieving 
the expected schoolwide learning results and academic standards? 

To what extent does the school leadership and staff annually monitor and refine the 
single schoolwide action plan based on analysis of data to ensure alignment with 
student needs? 

The school ' s planning process is exceptionally open and collaborative in nature and 
includes input from all members of the community, including parents, students, and staff. 
This open process ensures commitment from all shareholders. The core of this process is 
directly connected to the school's vision of preparing every student for college or a career 
of choice. 

The school staff gathers on a weekly basis and monitors student achievement using 
multiple instruments and adjusts instruction to help all students meet the designated 
learning outcomes, both the academic and expected schoolwide learning results. Data is 
collected through: 

• 
• 
• 
• 
• 
• 
• 

Individual Learning plans for each student 
Portfolio assessments for each student 
Extensive peer and administrative observations 
Year-end and staff reflection and surveys 
Parent and student surveys 
Interim assessment results 
CAHSEE, STAR, PSA T and SAT results 

As a result of aru1Ual monitoring, recent changes include: 

• 
• 
• 
• 
• 
• 
• 
• 

Adoption of a two-year looping model 
Quarterly Interim Assessments 
Home language instruction 
Addition of 2 RSP teachers 
GLAD certification for all elementary teachers 
Summer School 
Additional staff development 
Study hall, After School Program and FLEX time . 

A 4. To what extent does a qualified staff facilitate achievement of the academic 
standards and expected schoolwide learning results through a system of 
preparation, induction, and ongoing professional development? 

The LCCS hiring process includes a tour of the school, a series of interviews, and a 
sample lesson that includes direct student feedback . All of these procedures help to 
ensure that a prospective staff member is both qualified for and aware of the nature and 
demands of the school. All LCCS staff attend three Professional Development Institutes 
during the year that focus on how to support students in achieving academic standards 
and the expected schoolwide learning results (Guiding Principles). A one-week institute 
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orients new teachers to instructional practices at Lighthouse. Throughout the year, 
minimum days, once a week, allow for continued reflection on instructional practice. 
93% of the staff is fully credentialed and NCLB compliant. The other 7% is currently in 
the process. One staff member is National Board Certified. All faculty members are 
effectively assigned to areas in which they are credentialed, or being credentialed. 

The school has very effective internal communication structures in place. The small size 
of the staff encourages friendship and a community atmosphere. Teachers and 
administrators are in regular informal contact every day, and there is an atmosphere of 
opermess that naturally encourages conflict resolution. The directors are very 
corrununicative with the staff members, even hosting a "director ' s blog" that staff can 
comment on. This open corrununication ensures that major decisions and changes are 
discussed with and explained to the staff before they are made. Thus, the staff is involved 
in, and shares responsibility for, each alteration to the program. All staff are supported 
and held accountable for implementing innovations and improving their craft through a 
number of techniques, including the following: peer and administrative observations, 
mentoring (the pairing of an experienced staff member with a new staff member), 
collaboration, on-site professional development, self-reflection, and inquiry groups. 
These reviews are held frequently , with many of them occurring daily or weekly. 

AS. To what extent are leadership and staff involved in ongoing research or data­
based correlated professional development that focuses on identified student 
learning needs? 

LCCS is focused on gathering student achievement data that steers the professional 
development plan and improves student performance. Interim assessments are 
administered to students three times a year and the staff meets in grade level and loop 
level teams to analyze the data and develop an instructional action plan. STAR and 
CAHSEE data are also reviewed on an annual basis to judge the effectiveness of the 
academic program. College application and acceptance data for Class of 2009 is being 
analyzed. 

One of Lighthouse's major strengths is its enormous allocation of resources to 
professional development. Staff members are regularly trained in methods that are 
directly related to the needs of their student populations. This includes GLAD, BTSA, 
and Strategic Literacy Initiative training. In addition the staff schedule allows for 17 days 
of paid training each school year, and an additional 3 hours of professional 
development/collaboration each week. This time is spent in collaborative groups that are 
separated by grade level or subject area, inquiry groups that are comprised of mixed staff 
and focus on school wide issues related to student learning, whole staff meetings which 
involve decision-based collaboration or staff training, and individual reflection time. 
Professional development is assessed and supported through teacher "buddy systems," 
mentoring, and peer/administrative observation that occurs on a weekly basis. 
Development is reflected upon and discussed as a group, and its effect on student 
performance is analyzed. 
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A6. To what extent are the human, material, physical, and financial resources 
sufficient and utilized effectively and appropriately in accordance with the legal 
intent of the program(s) to support students in accomplishing the academic 
standards and the expected schoolwide learning results? 

Lighthouse budgets its resources strategically to support student achievement on all 
levels. The budget is revisited every year to allow for shifting needs and priorities in the 
school. Budget decisions are proposed by the directors and leadership team, with the 
input of the entire staff, and are approved by the Board of Directors. State funds are 
supplemented with outside fundraising and grants to develop programs. School 
enrollment appears to be on the rise, and the school has a lottery system with a long 
waiting list for all K -12 grade levels. 

Much of the teaching staff at LCCS is young and somewhat inexperienced. This does not 
appear to be an area of concern as they present themselves as enthusiastic, 
compassionate, united and committed to the school's mission and guiding principles. The 
teaching staff feels a sense of community at Lighthouse, which assists them in their 
challenging work. The teachers feel that they are well compensated and that instructional 
materials and supplies are adequately provided for. 

Currently LCCS is housed in two separate sites, which does not support the overall vision 
of a K -12 cohesive campus with a true sense of community among the students. Areas of 
concern and need are more classroom space, outside play areas, a library, science labs 
and an art studio. The staff is optimistic that next year they will move into a permanent 
facility that is large enough to accommodate their entire program. 

A 7. To what extent has the charter school's governing authority and the school 
leadership executed responsible resource planning for the future? Is the charter 
school fiscally solvent and does it use sound and ethical accounting practices 
(budgeting/monitoring, internal controls, audits, fiscal health and reporting) 

The LCCS Board ofDirectors, the Finance Committee, and Oakland Unified School 
District review the annual, mandatory, financial audit and work directly with the school 
directors and other stakeholders to determine the school budget which allocates resources 
according to the critical academic needs of the students and the ESLRs. The school has 
been found to be financially solvent, working within their budget. Because stakeholders 
have input into the financial decisions of the school, they are informed about the 
Lighthouse ' s financial needs. 

Lighthouse markets mainly through word of mouth, although the parent committee and 
the Board of Directors also market at education-related events. The school has taken steps 
to make specific outreaches to specific populations that they feel are underrepresented in 
the student body. Finally, the nature of the school often has students out within the local 
and surrounding communities, where their uniforms and good behavior act as natural 
marketing strategies. 
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AS. Has the charter school developed policies, procedures, and internal controls for 
managing the financial operations that meet state laws, generally accepted practices, 
and ethical standards? 

Day to day operations and expenditures including payroll are handled by the school's 
executive assistant under the supervision of the Director of Strategic Development who 
reviews the accounts before they are forwarded to Ed Tech, an independent, contracted 
financial company. Weekly budget updates, practice audits, payroll checks, and other 
expenditure are all prepared by this financial company whose services are paid for by 
LCCS. The school's relationship with this company ensures that there are written 
policies on the scope and responsibilities related to an independent financial audit. There 
were no audit exceptions in the school ' s most recent financial audit. 

Organization: Strengths: 

• LCCS has a clearly articulated mission and vision that drive all decisions. 
• The staff of LCCS is compassionate, united and supportive of the school's 

mission and vision. 
• The teachers, support staff, administrators and board of directors have an 

excellent working relationship that promotes a sense of well being among all staff 
members. 

• LCCS is fiscally responsible and solvent. An adequate amount of the budget is 
spent on staffing and instructional materials. Resources are readily available to 
teachers. 

• Professional development is a high priority at LCCS with an extensive allocation 
of resources to provide wide-ranging and appropriate staff development. 

Organization: Key Issues: 

• In order to establish an improved sense of family and community that is part of its 
K -12 vision, LCCS aspires to improve the facility by housing all students on one 
cohesive campus with access to a recreational area, library, art studio and lab 
science work areas. 
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CATEGORY B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

Bl. To what extent do all students participate in a rigorous, relevant and coherent 
standards-based curriculum that supports the achievement of the academic 
standards and the expected school wide learning results? [Through standards­
based learning (i.e., what is taught and how it is taught), the expected schoolwide 
learning results are accomplished.] 

Through observation and documentation there is evidence that all certificated and support 
staff are committed to providing a quality, projects-based, standards-aligned program for 
students while trying to address each student' s individual needs. There is ongoing and 
frequent professional development to assist certificated staff in their ability to facilitate 
student improvement in higher levels of cognitive and critical thinking while in a mixed­
ability, multi-age, school setting. Professional development is a priority of school 
administration. Professional development is supplied the staff as program needs are 
identified. Within the core classes, there is standards-based instruction with instructor 
adjustments to accommodate the varied levels of ability in the school ' s student 
population. Lighthouse Community Chatier High School has vertical and horizontal 
articulation through weekly inquiry group meetings that will continue to improve 
scaffolding and continuity of standards. However, the separation of the two campuses 
has created some gaps in the K -12 vertical alignment of curriculum and practices. 
Lighthouse staff must continue to work on the vertical alignment of curricula, curriculum 
maps, and practices. 

Standards-aligned, faculty/director-approved curriculum and materials in the core 
curricular areas exist for students in grades K -12. The school has identified and is 
focused on the Learning Targets. Learning Targets are those standards identified in core 
subjects that occur most often on the CAHSEE and CSTs. The Learning Targets for each 
course are embedded in all curriculum development and are reinforced throughout the 
school and classrooms. 

High school coursework that has been approved by the UC is based upon state standards 
and school 's expected school-wide learning results. For Lighthouse students to graduate, 
they must satisfy all criteria of the UC/CSU a-g requirements. Lighthouse directors, 
administration, and staff inculcate within all students the belief that it is impossible for a 
student to graduate from LCCS without being eligible for four-year college matriculation. 
The high school has very little variation in course offerings thus allowing every student to 
participate in the same college preparatory comsework. In order to complete a comse, 
students must show mastery of state standards and ESLRs through collecting evidence of 
this mastery, e.g., authentic assessments, quizzes, and tests. 

Students with an IEP are provided services through the school's resomce teacher and 
instructional teachers. Lighthouse practices a combined inclusion and pull-out model for 
both special education and EL students. Intervention is primarily supported within the 
mainstream classes. Based upon student IEP or CELDT results , accommodations and 
modifications are provided those students with support staff working closely with the 
certificated staff providing them the information necessary to individualize instruction 
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and maximize student learning. It is evident the school ' s staff work together to engage 
students and give them multiple opportunities for success. One of the areas in which 
LCCS is working is to strengthen the sheltered instruction component to all grade levels. 
Weekly staff meetings are used to discuss and propose stratagems to help individual 
students experiencing specific academic needs. 

High school students are offered an expanded elective option including community 
college classes for AP/honors credit, recovery credit for classes failed, or for classes 
Lighthouse does not offer such as world languages and advanced science classes. 

Math 
Every student is required to take math every year until they pass Algebra II, thus meeting 
the a-g requirements. Thus far, every Lighthouse senior student is on target to graduate 
having completed and passed Algebra II. 

The math cuiTiculum is designed as a balance between learning discrete skills and 
developing complex problem solving. Lighthouse uses open-ended problems of the week 
to develop students' ability to problem-solve and to communicate their mathematical 
thinking. The revision process allows students to revise their work to continuously 
develop their mathematical communication and discrete skills. 

LCCS high school students have struggled to demonstrate high levels of proficiency on 
the CST. The current culTiculum is either not paced appropriately or there is insufficient 
attention given to particular skills. The mathematics curriculum must be augmented to 
deliberately develop discrete mathematics skills that are assessed by the end of year state 
assessments. The vertical and horizontal professional development articulation in K -12 
math, having chosen a common publisher, will greatly diminish ' gaps ' between each 
math level and the standards covered and, thus, the possibility of improving math subject 
area CST student scores for this school year. 

English/Language Arts 
There is a heavy emphasis upon reading and exposure to a variety of texts as well as 
workshop time dedicated to the writing process. Older students are expected to 
independently read ten or more grade-level, college-preparatory books per school year. 
There is an institutional commitment to the writing process that is manifest in structures 
that support revision of work and longer instructional blocks for workshop time. The 
school promotes the writing process by providing multiple opportunities for students to 
write to writing prompts of different genre patterned after the California Writing Test. 
These writing prompts have clear rubrics in which students are able to make intelligent 
decisions for improvement. This desire for good writing is evident across curricular 
areas, e.g. in math- Problems of the Week. 

There has been a deliberate development of a CAHSEE preparation ctmiculum by the 
high school instructional team to ensure 1oth grade students are abundantly prepared for 
success upon the initial testing attempt. 
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Social Studies 
Most curricula is designed and implemented by certificated staff that articulates 
instruction to learning targets. The social studies cuniculum is tightly integrated with the 
language arts coursework during the Humanities instructional block. 

Science 
The majority of the curricula is designed and implemented by certificated staff that match 
instruction to learning targets. The science courses also use textbooks for instructional 
support. A large component of the science curriculum includes fieldwork and experts 
that expose students to science as a real-world experience. 

CST Science scores speak to a need for aligning K-8 science curriculum more closely to 
the state standards. Also, the high-school science curriculum is currently composed of 
only biology and needs to be expanded to offer chemistry and physics. 

English Learners 
Lighthouse must continue to develop the curriculum to support English Language 
students through sheltered instruction teclmiques and an ELD program. There is a need 
for a minimum of thirty minutes per school day of specific EL instruction for identified 
EL students. Although this is not currently evidenced, Parents and staff are collaborating 
to develop a long term ELD program that will meet this need. This is important because 
language learners comprise a large portion of the student population and it is known that 
specific instructional strategies benefit literacy development. 

There is a need to expand the physical education and health programs to meet the needs 
of the K -12 students. 

B2. To what extent do all students have access to the school's entire program and 
assistance with a personal learning plan to prepare them for the pursuits of their 
academic, personal, and school-to-career goals? 

Every student has an Individualized Learning Plan, which is reviewed three times each 
school year by the student's core teacher or crew leader, the student, and a parent or 
guardian. At each meeting, the student reflects on past achievements and sets new goals. 
Goals may be academic, social, or emotional in focus. Individualized Learning Plans 
focus both on long-term goals and the development of short-term strategies to achieve 
these goals. 

In the 2008-2009 school year, Lighthouse Community Charter School will be graduating 
its first senior class. Cunently, all seniors are on target to graduate. By November 2008, 
all seniors had submitted applications to universities; and by January 2009, 71% had 
received acceptance letters. Also, 1 00% of the senior class has passed the CAHSEE. 

For Lighthouse students to graduate, they must satisfy all criteria of the UC/CSU a-g 
requirements. A student will not graduate from LCCS without being eligible for 
admission to a university. The high school has very little variation in course offerings 
thus allowing every student to participate in the same college preparatory coursework. 

25 



LCCS offers career and college preparation courses to every student. These courses are 
critical to achieving the mission by preparing every student to: 

• Secure an internship (All 11 111 graders participate in a work-internship in the 
community during their spring semester. The students put in several hours per week 
with local businesses and other organizations and complete a minimum of 40 hours.) 
• Use the Naviance college research and application program 
• Visit college campuses throughout the school year 
• Meet university admission officers that come to the school 
• Attend college fairs 
• Work with UC-Berkley student mentors 
• Complete personal statements for college after a rigorous submission and revision 

• 
• 
• 
• 

process 
Achieve at high levels on the SAT 
Complete all financial applications 
Educate parents on effectively financing college 
Be successful in a college paced environment 

All students have access to support and intervention as needed: 
• Reading intervention classes: A K-6 interventionist provides daily small-group 
instruction to students reading below grade level and consults with those students ' 
classroom teachers concerning supporting literary instruction in the classroom. High 
school intervention provides small-group instruction to students with reading and 
grammar skills below grade level. The intervention classes are led by classroom 
teachers and administrators. 
• After-school tutoring: After-school K-12 staff provides homework assistance. 
Middle and high school teachers offer after-school tutoring as needed. 
• Computer-based literacy intervention: Students in grade 1-12 have access to a 
computer-based program, Fast ForWord, which is designed to improve students' 
phonemic awareness, phonics, language usage, and fluency skills. Although in the 7-
12 grades, this intervention is mainly integrated within the cmriculum. 
• Crew time: i 11

- li11 grade students receive academic, social, and emotional 
support two to four times per week. Crew leaders focus on improving study skills, 
developing good time management, assisting students in meeting goals within student 
Individual Learning Plan, and building community within and without the school. 

Flex-time, the afternoon block, effectively gives students who are struggling intervention 
and intensive help and gives enrichment to those who are excelling. An after school 
program provides more intervention and additional extra-curricular activities. While 
every attempt is made to include children with needs, not all who apply to after school 
can be accommodated and not all who should do apply. LCCS needs to assure that all 
students with needs have the opportunity for intervention services (e.g. reading 
intervention; summer school; counseling; after school tutoring; intervention weeks). 
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B3. To what extent are students able to meet all the requirements of graduation 
upon completion ofthe high school program? 

All Lighthouse high school students participate in an academic program that meets the 
UC/CSU a-g requirements for college entry and is aligned to the California State 
Standards. Students are required to complete four years of Humanities, at least three 
years of math, and at least two years of lab science as a graduation requirement. For the 
2008-2009 school year, 100% ofthe seniors have passed the CAHSEE. 

All Lighthouse students patiicipate in a performance-based promotion process called 
Passage. Every two years, starting in Kindergarten and grades 2, 4, 6, 8, 10, and 12, 
students are required to demonstrate mastery in their respective grade level through a 
Passage portfolio and presentation. During students ' presentations, they exhibit work in 
front of family and teachers. Students who do not demonstrate portfolio requirement 
readiness are retained. 

In K-4, there is a home language program offered in Spanish, English and Cantonese to 
offer enrichment and development of the language spoken at home. The home language 
program has grown immensely, both in size and effectiveness. In addition, Spanish as a 
second language is offered. 

All teachers and students in all grades, K -12, use and practice college preparatory 
language and habits of mind, which include the expected school wide learning results and 
the ten guiding principles. 

All 7-12 grade students participate in a small learning community, called Crew, 
composed of one staff member with twelve to fifteen students. Each "community" meets 
two to four days per week. This small-group structure allows staff and students to 
develop relationships, to have an advocate in the school, and to have a place that supports 
them with their academic, social, and emotional Individualized Learning Plan goals. 

While all students are meeting the graduation requirements there is a significant gap with 
young African-American males. Support systems need to be targeted at this group, as 
well as any other significant under-performing sub-group. 

Curriculum: Strengths: 

• Lighthouse provides a rigorous performance and standards-based promotion 
system grounded in specific Learning Target expectations. 

• There is structured goal and strategy setting performed three times per school 
involving parents, staff and individual students. These Individualized Learning 
Plans, as well as Crew (7 -12) meetings are used to monitor and improve student 
academic achievement, as well as social and emotional development. 

• The small school environment meets individual student needs by offering targeted 
academic and social interventions. 

• There is a dedicated and highly qualified staff that is trained in sheltered 
instruction techniques and is GLAD certified (K-6). 
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• The home language program and the Spanish program offered in the elementary 
grades are exemplary. 

Curriculum: Key Issues: 

• 

• 

• 

• 

• 

• 

• 

The school must continue to develop a program to support English Language 
students through sheltered instruction techniques and English language 
development. 
There is a need to continue to develop strategies and support networks both 
academically and socially for their African-American boys and other struggling 
subgroups. 
The math instructors must develop instructional experiences for high school 
students that deliberately develop discrete math skills represented on the end of 
year state exams. 
Lighthouse must continue to work on the vertical alignment of K -12 Learning 
Targets and content maps. 
All identified students need to have the opportunity for intervention services (e.g . 
reading intervention; summer school; counseling; after school tutoring; 
intervention weeks) . 
There is a need to expand the physical education and health programs to meet the 
needs ofthe K-1 2 students. 
The school needs to continue to augment current K-8 science courses to develop 
discrete skills represented on state exams and expand the high school program to 
include standards-based chemistry and physics. 
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CATEGORY C. STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 

Cl. To what extent are all students involved in challenging learning experiences to 
achieve the academic standards and the expected schoolwide learning results? 

LCCS has a number of innovative programs and procedures designed to provide 
challenging learning experiences for all students. The overarching framework for 
expectations is known as "Learning Targets." Learning targets are created according to 
state standards for grade and subject area. These targets are connected to the expected 
schoolwide learning results through cross-curricular thematic units known as expeditions. 
The learning targets are schoolwide and are in the process of being vertically aligned. 
These targets are made explicit to students through classroom postings, direct instruction, 
and the course syllabi. Many classrooms have a checklist of learning targets. The school 
is also developing an online tracking system for learning target completion. Many 
learning targets are worded in the first person (e.g. "I can explain the relationship 
between" .. . ) The development and refinement of these targets is ongoing, and the school 
has recently recognized the need to develop a common definition of what it means to 
"meet" each target. The faculty is working on shared rubrics and norming activities to 
begin this process. Instructional practices and academic expectations which are derived 
from the Learning Targets, (grading systems, rubrics, exit slips, do nows, workshops) are 
being normed across grade levels, enabling consistency in a student's day. The school 
recognizes that a critical academic need is the continuance and expansion of this 
horizontal alignment. They also recognize that vertical alignment of instructional 
practices is critical in assisting the development of EL students. Currently, the school is 
not providing the requisite 30 minutes per day of direct language instruction for 
beginning EL students. Finally, while the expected schoolwide learning results are 
explicitly taught in the Crew classes and mentioned in classroom instruction, most are not 
yet explicitly tied to assignments, rubrics, and co-curricular activities. 

Inside the classroom, teachers are given the oppmiunity to differentiate instruction 
according to specific student needs, including mini-lessons for review and "exceeds" 
options. A consistently smaller (12-20) class size assists this differentiation. All teachers 
define difficult vocabulary for their students and each class is an opportunity to teach 
academic language. Teacher awareness of specific student needs comes from each 
student's Individual Learning Plan. The triannual meetings required to develop and 
maintain each plan give students the opportunity to share their perceptions on their 
learning experiences. Individual Learning Plans also give students and teachers the 
opportunity to explicitly reflect on the student' s achievement of the expected schoolwide 
learning results. Students are also placed into "looped" classrooms, ensuring that each 
teacher will have a minimum of two years to get to know an individual student, and to 
differentiate instruction accordingly. Pmifolios, which are a requirement for "Passage" to 
each new level, also provide information on student perceptions of their learning 
expenences. 

Students of all levels and backgrounds are supported both within and without the 
classroom. LCCS has a home language program that provides instruction in most K -4 
students ' home language for a part of each day. There has been extensive development in 
literacy programs- within the classroom and without- in recent years, due to resource 
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specialists, reading specialists, counselors, and speech therapists who are available to 
support struggling students. In spite of all this effort, Lighthouse still recognizes that 
there is more work to be done to support language development. Literary strategies must 
continue to be improved and implemented in grades 7-12. The leadership team and a 
special planning team are currently developing a comprehensive structure for serving EL 
students. Literacy and math intervention served 185 out of 425 K -8 students in 2007-
2008 and has been linked to increased proficiency scores in 2008. In middle and high 
school, intervention time has been inserted into students' daily schedules (replacing study 
hall/ elective time) Advanced students are offered "exceeds" options and can enroll in 
community college courses. The school acknowledges, however, that extra-curricular and 
co-curricular activities are still lacking for advanced and specialized students. Currently, 
the after school enrichment program is heavily impacted and students with academic or 
behavioral needs are given first priority. This leaves little room for advanced students. 
Juniors spend their second semester off site one day per week in an internship of their 
choice. The internship experience also has an academic component, which is implicitly 
related to the school's Guiding Principles. 

Staff development plays a key part in the maintenance of this system. New staff are 
specifically trained in schoolwide vernacular and instructional practices before they ever 
set foot in a classroom. Content area teams are trained together to develop a shared 
understanding of specific instructional practices. Professional development time, 
scheduled into each week, allows teachers to discuss practices, conduct inquiry groups, 
analyze student data, and refine systems. Decisions regarding practices are made through 
this collaborative system. In addition, K-6 core teachers are GLAD trained. During 
teaching, both administrative and peer observations are used to ensure consistency in 
practice. These observations are extremely frequent and they involve immediate 
feedback. Many observations are videotaped and collaboratively reviewed, and many 
peer observations are designed by the teacher who is being observed. Interim 
assessments, conducted four times per year, are used by grade level and content teams to 
analyze pedagogical practices. 

The results of this effort are clear in LCCS' s testing data. I 00% of the school's senior 
class has passed the CAHSEE and is eligible for acceptance to a four-year institution. 
The school shows consistent improvement in API scores, and most subgroups, especially 
between the 2007 and 2008 tests. While LCCS has consistently outperformed the 
Oakland Unified School District, it recognizes that its work is far from done . LCCS needs 
to continue to improve their API and similar schools ranking. Male students, ELL 
students, African-American students, and older students taking math tests, could all use 
improvement, and the school is taking measures for each subgroup. Examples of such 
measures include "Kid Talk," targeted intervention, College Preparatory Math in grades 
6-12, and literacy programs. Student support and intervention (as well as enrichment) 
takes place through small group cooperative learning. These groups are scheduled into 
the regular school day, specifically during Crew class and Flex Time. The school would 
also like to see general improvement in literacy and math scores. 
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C2. To what extent do all teachers use a variety of strategies and resources, 
including technology and experiences beyond the textbook and the classroom, that 
actively engage students, emphasize higher order thinking skills, and help them 
succeed at high levels? 

Teachers use a very wide variety of strategies to engage students and involve them in 
high levels of success. The most effective way to demonstrate this would be to list the 
strategies: 

• Group instruction, including expert groups, literature circles, and peer 
evaluations, that encourage leadership, conflict resolution, and support diverse 
learning styles, collaboration, and independent problem solving. 
Kinesthetic learning experiences, even in upper-level theory-based classes that get 
students out of their seats and physically involved with a concept (physically 
representing complementary angles, posing as the subjects of a painting to better 
understand the painter's motivation, etc.). 

• Cross-curricular instruction, "expeditions", that focuses on a particular thematic 
unit (Colonialism, Industrial revolution, The Life Cycle, etc.) and is reinforced 
through multiple subject areas. 
Extensive fieldwork that gets students out of the classroom and into the real 
world. The real world is brought into the classroom through current events in 
Humanities and Science, and guest speakers that include community leaders and 
experts. 
Technology, much of which is used to support language acquisition, including 
listening centers (K-6), a Fast ForWard workshop, and language intervention. 
Desktop publishing, internet research, and PowerPoint creation are also 
incorporated into lessons for all students. In addition, students have access to a 
computer lab. 
SAT preparation offered on-site to students during the elective period. 

• Community college coursework available as a supplement to traditional high 
school instruction. 
Workshop model instruction during block schedules to support students in literacy 
and math skills combines instruction, guided practice, and individual practice into 
a lesson. 
GLAD model and TERC instruction in the lower grades that provide scaffolding 
and inquiry based learning. 
Fine Arts and Fitness courses that supplement and reinforce core instruction. 
Exhibitions of student art at museums, which offer real-world critiques. 
Revision options in all courses that give students multiple opportunities to 
challenge themselves, develop skills, and show mastery. 
Crew classes that meet daily and offer instruction in teamwork, conflict 
resolution, and leadership skills and offer preparation for the CAHSEE exam. 
Junior internships, which place students in a career of their choice for a semester. 

• A proposed "College Week", where students would participate in, and reflect on, 
a college schedule and expectations. 
Diversity of materials, including primary sources and multiple perspectives. 

LCCS recognizes that it must not only continue to maintain the above programs and 
procedures but also work to improve student access to more extracurricular activities, 
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especially at the high school level. A part ofthis difficulty involves the current facilities 
which house the school. LCCS is taking measures to correct this deficiency, but the 
current situation is inadequate. 

Instruction: Strengths: 

• 
• 
• 

• 
• 

• 
• 

• 

• 

Instructional practices are normed across grade levels and content areas . 
Teachers differentiate instruction to target individual and group ' s specific needs . 
All school-wide decisions regarding curriculum, Individual Learning Plans, and 
assessment are decided through an established collaborative system. 
There is explicit communication of Learning Targets based on state standards . 
Small group cooperative leaming occurs across student-focused curriculum that 
provides intervention and enrichment. 
Fieldwork provides an authentic leaming experience outside of the classroom . 
Individualized student feedback/Individualized Learning Plans guide student 
learning and growth. 
A home language program supports language development and core classroom 
content. 
During teaching, both administrative and peer observations are used to ensure 
consistency in practice. These observations are extremely frequent and they 
involve immediate feedback. 

Instruction: Key Issues: 
• The teaching staff should continue to improve vertical alignment of Learning 

Targets and instructional practices, especially those that will meet the specific 
needs of all EL students. 

• 
• 
• 

• 

• 

• 

The school needs to show general improvement in literacy and math scores . 
Literacy strategies must continue to be improved and implemented in grades 7-12 . 
The school needs to develop a process for norming what it means to "Meet" a 
Learning Target. 
The school must find creative ways to augment the access to more extracurricular 
and co-curricular activities for 9-12 students. 
Guiding Principles need to be explicitly tied to learning targets, rubrics, and co­
curricular programs, such as Junior Internships. 
While there have been immense gains in the school's API, the school needs to 
continue to improve their API and similar schools ranking. 
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CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT 
AND ACCOUNTABILITY 

Dl. To what extent does the school use a professionally acceptable assessment 
process to collect, disaggregate, analyze, and report student performance data to the 
parents and other shareholders of the community? 

The Lighthouse Community Charter School utilizes multiple assessments in all subject 
areas to provide directors, staff, parents, and students information regarding student 
achievement. These assessments manifest themselves in different ways, e.g. authentic or 
traditional, formative or summative, informal or formal. 

Concerning standardized tests, high school students take the mandated California tests 
and the college admissions exam: California High School Exit Exam (CAHSEE), 
California Standards Test (CST), as well as the Scholastic Aptitude Tests, both SAT and 
PSAT. Currently, all seniors have passed the CAHSEE. The majority ofthe students 
take the CELDT test, as well. The assessments are analyzed and reported on the School 
Accountability Report Card (SARC). This data is disaggregated into subgroups: Special 
Education, low income, English Learner, students of color, and gender. 

The prior school year ' s students' CST subject scores assist teachers in lesson preparation 
through ascertaining student achievement levels. There are four interim assessments in 
which state standards are imbedded in ELA and math. Student results are analyzed with 
individual intervention and goals for improvement identified. SAT concept areas are 
discussed and taught through Crew time, in the Career & College class during the 
student' s junior year. LCCS offers an extra-curricular class in conjtmction with Kaplan 
in order to further prepare each student to score above average on the SAT. 

Biennially, in a forum called 'Passage' , students present to staff, parents and community 
members the standards and learning targets they have mastered during the preceding two 
school years. For instance, a lOth grade student defends 9th and lOth grade learning 
through a Philosophy of Learning statement, application of multiple intelligences, and 
development of a project in which a research question is created that will help improve 
the community depending upon how the question is addressed and fulfilled by the 
student. 

Also, biennially, through a medium called 'Expo ', students prepare and deliver project­
based learning activities in which parents and community members must participate. 
This is another avenue for students to confirm their learning and academic progress. 

At least twice per school year, parent(s), teacher, and student meet to reassess the 
student' s Individualized Learning Plan (ILP). The ILP is revised as necessary to meet the 
student's current and future goals: academic, physical, social, and/or emotional. 
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Progress Reports are given at the end of first and third quarters with Report Cards given 
at the end of each semester. Report cards are based on the identified Learning Targets 
and Guiding Principles and not on letter grades. 

LCCS administration states they are investigating a web-portal that will allow access to 
student data (current grades, attendance, mastered learning targets) for parents and their 
student. This will improve school-to-home communication. Also, students will be able 
to access their assessment data and how it correlates to each learning target allowing 
them to independently revise appropriate assignments. 

D2. To what extent do teachers employ a variety of assessment strategies to evaluate 
student learning? 

To what extent do students and teachers use these findings to modify the 
teaching/learning process for the enhancement of the educational progress of every 
student? 

Staff uses a variety of strategies to evaluate student learning. Common practices for 
measuring student achievement using authentic assessments include: student portfolios, 
group and individual projects and presentations, research papers and lab reports, learning 
logs, discussions and seminars, persuasive letters to the community, sketchbooks, 
museum expositions, and presentation and defense of achievement (Passage Portfolio). 
Also, traditional methods such as standardized tests, reading assessments administered 
three times per year in K-6, written assessments administered at least twice per year in 7-
12, interim assessments, and teacher-developed tests and quizzes are used to measure 
student achievement. 

Students must demonstrate mastery of Learning Targets in each subject area in order to 
pass the course. Grades are determined using rubrics that measure specific skills and 
content (Learning Targets). Revision, re-teaching, tutoring, and reassessing are an 
integral part of the learning process. 

Lighthouse has weekly staff meetings (within grades or subjects and cross-curricular) in 
which faculty discuss, plan, monitor, and assess students' progress and program efficacy. 
During the current school year, the high school administration and math staff have 
focused on improving student learning in math due to concerns about student 
performance on mathematics portion of the CST - Elementary and Advanced Algebra 
and Geometry. Through analysis of the data, adjustments in the math curricula have 
included and need to continue to include more thorough content converge and deliberate 
development of discrete mathematical skills. 
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D3. To what extent does the school, with the support of the district and community, 
have an assessment and monitoring system to determine student progress toward 
achievement of the academic standards and the expected schoolwide learning 
results? 

Each grade level and subject area establishes a set of standards-based Learning Targets. 
Over the course of the school year students have several opportunities to demonstrate 
mastery of each Learning Target. Students receive quarterly progress reports which 
detail student progress on each Learning Target. In the elementary school, the progress 
report is used to measure student progress and ensure mastery of skills and content. In 
the middle school and high school, students receive a grade based on the percentage of 
Learning Targets they are meeting or exceeding, and must meet or exceed 60% of all 
Learning Targets in each class to advance to the next grade. 

The school needs to continue its K-12 vertical alignment of curriculum and 
accompanying assessments with appropriate and efficient disaggregation of data. There 
are several assessment practices that span K-12 that are implemented differently between 
elementary and secondary grades. This inconsistency can affect student performance and 
achievement levels. 

All students take a teacher-developed quarterly interim assessment to measure progress 
toward grade-level expectations in English Language Arts and Mathematics. The 
assessments are modeled after state and national standardized tests, e.g. CST, CAHSEE, 
SAT. These assessments guide teacher practices and professional development as well as 
prompt student reflection. Reports of student growth are given to parents and the school's 
Board of Directors. Lighthouse Community Charter School has developed this practice 
in collaboration with New Leaders for New Schools (http: //www.nlns.orgO. 

While the school has a fully completed and implemented standardized assessment 
program for English and Math courses, they do not have such a program for the rest of 
the cunicula. Collaborative teaching teams need to create and implement interim 
assessments for curricular areas beyond English and Math. 

The school collects and analyzes longitudinal standardized test data for grade level 
cohorts. This information, which shows cohort progress and areas of strength and 
weakness, is used to guide teaching practices, professional development, and cunicular 
decisions. 

External monitoring is provided by the school's chartering agency, Oakland Unified 
School District. Representatives observe LCCS practices, conduct interviews with school 
staff, and assess student progress toward achievement. This review provides feedback on 
school practices and ensures academic accountability. 
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Also, LCCS is a member of the Coalition of Essential Schools (CES) 
(http://www.essentialschools.org/), a group of schools that collaborates on developing 
best practices and student academic growth. This relationship allows LCCS students and 
staff to observe the practices of other schools and attend annual conventions. CES 
representatives from other member schools visit the school annually to review academic 
practices. 

While LCCS staff, regularly check students for the accomplishment of the Guiding 
Principles (ESLRs ), they need to begin to develop a normed system of measuring student 
achievement of the Guiding Principles (ESLRs ). 

D4. To what extent does the assessment of student achievement in relation to the 
academic standards and the expected schoolwide learning results drive the school's 
program, its regular evaluation and improvement and usage of resources? 

LCCS instructional program is driven by academic achievement data. CST, CAHSEE, 
Interim Assessment, Reading Assessment, and Learning Target data are used to examine 
current student achievement and make decisions to improve each curricular area. 
Through this analysis, LCCS has added new student-support staff positions, implemented 
new curricular models, provided focused professional development, and provided new 
course offerings for students. Through these plans students have access to a strong core 
curriculum with many intervention opportunities. Teachers are able to continue focused 
development as professionals and use data to inform instructional practices. 

Lighthouse must augment the continuous assessment of English Language students 
beyond the annual CELDT assessment to measure academic growth throughout the 
school year. Having a deliberate and continuous assessment system for Engl ish Language 
students will enable LCCS to provide the appropriate and targeted instructional services 
for this focus group. They need to continue to work toward at least 30 minutes per day 
of EL instruction for targeted students. 

Assessment and Accountability: Strengths: 

• Lighthouse ' s interim assessments provide student achievement data on a quarterly 
basis in literacy and mathematics allowing the staff to track student progress 
toward mastery of grade level and subject standards. 

• The Individual Learning Plan process involves and informs the school community 
(parents, teachers, students, and administration) in analyzing, reflecting on, and 
setting goals for student achievement. This builds accountability for all involved 
in the ILP process. 

• The Passage process ensures students have achieved mastery of grade level 
standards. It provides an authentic audience for students to identify and present 
their academic growth as well as maturation. 

36 



• 

• 

• 

The LCCS staff continually uses data to reflect on and improve its instructional 
program, including setting growth targets, sharing best practices, and adding new 
curriculum, interventions, and enrichment components. 
Lighthouse Community Charter School has a comprehensive, standards-based 
assessment system, including clear Learning Targets, common and frequent 
assessments, and built-in student reflection time at grade-levels, loop-levels, and 
school-wide. 
Lighthouse ensures that all concerned individuals have multiple avenues to obtain 
information about data and student achievement. This includes frequent parent 
communication with, if needed, written and oral translation. 

Assessment and Accountability: Key Issues: 

• 

• 

• 

• 

• 

• 

There is need to develop an online portal accessible for all parents and students to 
monitor grades, attendance, and Learning Targets in real time. 
Lighthouse needs to continue the vertical alignment of curriculum and 
accompanying assessments with appropriate and efficient disaggregation of data. 
There are several shared assessment practices that span K -12 that are 
implemented differently. This varied implementation creates inconsistencies that 
can affect student performance and achievement levels. 
LCCS needs to augment continuous assessment of English Language students and 
the instructional services provided to these students based on their identified 
needs and continue to work toward at least 30 minutes per day of EL instruction 
for targeted students. 
Through analysis of the data, LCCS staff need to continue to make adjustments in 
the math curricula through content coverage and deliberate development of the 
discrete mathematical skills. 
Collaborative teaching teams must continue to create and implement interim 
assessments for every curricular area beyond English and Math. 
The school should continue to develop a normed system of measuring student 
achievement of the Guiding Principles (ESLRs ). 
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CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT 
PERSONAL AND ACADEMIC GROWTH 

El. To what extent does the school leadership employ a wide range of strategies to 
encourage parental and community involvement, especially with the 
teaching/learning process? 

Lighthouse Charter successfully employs many measures to bring parents into the learning 
process, including involving parents in their student' s ILP, Passage Presentations, (where 
students must demonstrate competency in their subject areas), Student Study Teams, 
student EXPO, weekly gathering for parents at Coffee Tuesday at the elementary level, 
weekly mailings at K-6, monthly mailings at 7-12, and parent development events, like 
Family Learning Nights. New families are often called and given individual invitations to 
events, and teachers often make home visits. 

A mandatory internship program for juniors for one semester in community based 
organizations involves the community and gives both students and community leaders a 
stake in the success of the school, as well as providing valuable work experience for 
students. Translators are provided at meetings where they are needed. 

While parents are active at the school, there is room for improving the patiicipation of the 
parents of students who are new to Lighthouse. In addition, the parents' role in the 
decision-making processes of the school should be strengthened. 

E2: To what extent is the school a safe, clean, and orderly place that nurtures 
learning? 

To what extent is the culture of the school characterized by trust, professionalism, 
and high expectations for all students, and a focus on continuous school 
improvement? 

To make the school a place where students can focus on learning a safe, nurturing and 
professional environment is provided. The guiding principles ofthe school are 
responsibility , persistence, communication, collaboration, reflection, curiosity, integrity, 
courage, respect and compassion. These principles are posted throughout the school at 
every grade level. Students are expected to aspire to these principles in word and action. 
They are reinforced through the Crew meetings, classroom instruction, Lightkeeper and 
other community meetings and communications sent home weekly and monthly. 

The facilities, though old and often cramped for space, are kept in good condition by thTee 
full time custodians. Healthy breakfasts, lunches and snacks are offered through 
Revolution Foods. All students in grades 5-9 participate in fitness classes, and high school 
students have access to competitive sports. 

Students are part of Crew meetings every week where they can find support and college 
preparatory training from a caring staff member. All other personnel on campus also work 
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to support the whole child and see the students and school as a part of a large family. 
There is an atmosphere of acceptance and mutual respect that is demonstrated throughout 
the school from K -12 between students and staff and among students themselves. Students 
in the classroom are focused, actively involved, and appear to truly love learning. 

Professional development opportunities are offered to all staff several times a year. Four 
times per year the assessment data drives and improves instruction techniques and targets 
areas of weakness in student learning. The curriculum, aligned with state standards, is 
rigorous and the A-G coursework expected for graduation demonstrates high expectations 
for all students who must apply to a four-year college as part of their graduation 
requirement. 

E3. To what extent do all students receive appropriate support along with an 
individualized learning plan to help ensure academic success? 

All students have an Individual Learning Plan that is revised and updated three times a 
year. Support services include intervention services both mandatory and voluntary before, 
during, and after school hours. Lunch work groups are assigned for those students who 
have trouble completing assigned work. There is a free after school program that includes 
tutoring and time to work on assignments. Intervention weeks are spaced throughout the 
school year for those students who need more assistance than the regular interventions can 
afford. Special needs students have access to a literacy intervention specialist, a speech 
therapist, a resource specialist, and social/emotional counselors as well as Special Ed 
teachers and an IEP. There are also targeted test preparation programs for the CAHSEE 
and the SAT. 

E4. To what extent do students have access to a system of personal support services, 
activities, and opportunities at the school and within the community. 

The CREW groups focus on personal support, the internship program exposes students to 
community organizations and opportunities within the community, and counselors, 
academic, college, and social/emotional are provided at the school. 

There is a career and college center on campus with access to a college counselor, weekly 
college workshops, a Senior Seminar to assist with college applications and financial aid . 

The "Girls for Change" program is aimed at pre-adolescent girls in order to discuss issues, 
promote healthy choices, and increase awareness of body and self. 

After school programs are offered daily. Liaisons with community groups such as the 
Oakland Youth Course, Theatre enrichn1ent, and community sports programs, provide 
opportunities for involvement outside of school. Sports and music programs are also 
offered at the school. 

To improve the school , there must be an alignment the K-12 cultural expectations and 
consequences. In addition, the school needs to increase student motivation to take 
advantage of the support services offered. 
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Culture and Support: Strengths: 

• Students in the classroom are focused, actively involved, and appear to truly love 
learning. 

• Crew groups meet frequently and reinforce the guiding principles of the school, as 
well as providing support for all students academically, socially, and emotionally. 

• There are many opportunities for parental and community involvement, including 
the ILP process, passage presentations, SST, student EXPO, Coffee Tuesday, and 
the Lighthouse Parent Club. 

• A strong school culture is fostered that is founded on the Guiding Principles. 
• There are a myriad of intervention activities, provided before, during and after 

school, including general homework help, tutoring, preparation for state tests, etc. 
• Many after school enrichment activities are offered, including sports, music and 

support groups. 
• A warm and nurturing environment based on mutual respect and commitment to the 

ideals of the school exist between students and staff and among students. 

Culture and Support: Key Issues: 

• There needs to be an improvement in the participation of families in the decision­
making processes of the school. 

• Staff needs to encourage the involvement of parents of K -12 students who are new 
to the Lighthouse Community. 

• There must be an alignment of the K -12 cultural expectations and consequences. 
• The school needs to increase student motivation to take advantage of the support 

services offered. 
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Part B: Schoolwide Strengths and Critical Areas for Follow-Up 

In its parting session with the faculty and staff, the Visiting Committee chair prefaced the 
presentation by noting that the Committee's report was intended as an affirmation of the 
concepts of the existing plan and a blueprint- an affirmation of the work the school staff 
had undertaken as a team in recent months, and a blueprint of the challenges to be 
addressed next. These comments are based on a revised plan that was provided to the 
WASC visiting committee upon its arrival at the school on March 8, 2009. 

Commendations were noted in the following areas: 

1. LCCS has a strong vision and a mission to prepare every child for college, which 
drives all of the school's decision-making processes. 

2. The vision of the school is supported by a professional, learning community, made 
up of dedicated, hard-working, and united staff and based in well-allocated 
collaborative professional development. 

3. The school has a tangible, family-like culture of mutual respect and appreciation 
between staff, students, and administration, which is implemented and reinforced 
through the Guiding Principles. 

4. The school curriculum and instructional practices are data-driven and support the 
whole student through an immense wealth of programs and procedures, such as 
differentiated instructional strategies, Crew programs, fieldwork, and internships. 

5. The school employs rigorous standards-based assessment systems with clear 
learning targets, common and frequent assessments in ELA and Math, multiple 
assessment strategies, portfolios, and reflection-driven passage events. 

6. The individual learning plans establish a blueprint for student success through goal­
setting, self-advocacy, and family involvement in the learning process. 

7. Students in the classroom are focused, actively involved, and appear to truly love 
learning. 

The Visiting Committee's recommendations extend across school organization, 
curriculum, instruction, and school culture and support services. They are as follows: 

1. In order to establish an improved sense of family and community and to align with 
their vision, LCCS must improve the facility by housing all students on one 
cohesive campus with access to a recreational area, library, art studio, and lab 
science work areas. (Add to plan.) 

2. LCCS must continue to increase achievement and proficiency rates in all curricular 
areas, as measured by the state assessments and the API rankings. 

3. The school must increase academic achievement and proficiency rates within 
specific student sub-groups. 

4. The school must continue to develop a program to support English Language 
students through sheltered instruction techniques and English language 
development. 

5. The teaching staff needs to increase a! igmnent of the K -12 educational program. 
6. Collaborative teaching teams must continue to create and implement interim 

assessments for all curricular areas beyond English and math. (Add to plan.) 
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7. The school needs to continue to augment current K-8 science courses to develop 
discrete skills represented on state exams and expand the high school program to 
include standards-based chemistry and physics. (Add to plan.) 

8. The staff should continue to align curriculum to the Guiding Principles (ESLRs) 
and develop normed measurements for student achievement and progress towards 
the mastery ofthe Guiding Principles (ESLRs). (Add to plan.) 

Note: The AMOs on the action-plan should be clarified. 
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Chapter V: Ongoing School Improvement 

Note: The original Chapter V in the report was more of a one year plan. At the request of 
the chair, a second action plan that had been more thoughtfully planned out for a period 
of six years was provided to the visiting committee upon its arrival on March 8, 2009. 
These comments are based on that "second" draft (attached). 

Three areas of focus are identified in the school ' s action plan: 

1. Increasing student achievement and proficiency rates in literacy and mathematics. 

Rationale: Lighthouse's mission is squarely focused upon college for all 
students. Academic readiness is a key indicator of future college success. The 
self-study process revealed and reinforced the fact that to achieve this mission, 
the significant growth seen in the elementary students needs to be extended to 
the secondary students. 

• 

• 

Sixty-eight percent of the students at Lighthouse are EL students so there 
is a continuous need to focus on literacy in order to improve the scores on 
the state tests and to prepare the students for post-graduate success. 
Lighthouse math and literacy scores need to be raised to be competitive 
with other schools in the state of California. 

2. Increasing achievement rates within specific sub-groups. (ELL 's, African-American 
boys, students with identified learning disabilities, students new to Lighthouse, and 
students who have be retained.) 

Rationale: The self-study process has affirmed concerns about accelerating the 
achievement of specific populations of students. Support of English Language 
Learners is of paramount importance, as they represent 68% ofthe student 
population. In addition, specific sub groups are not making comparable academic 
progress to their cohort. These groups include African-American boys, students 
with disabilities, students new to Lighthouse, and students previously retained. 
Lighthouse' s mission applies to all students and therefore work must continue to 
improve the academic outcomes for these specific student populations. 

• There is a significant gap in student achievement between African 
American students and the other students at Lighthouse. 

• Students new to Lighthouse have not developed the same habits of work 
and need extra support. 

• EL students and students with identified learning disabilities need 
continued support and specialized support systems. 

3. Increasing the rigor and the alignment of the educational program. 

Rationale: Lighthouse has operated in two separate buildings for the past four 
years. School structures and practices have evolved over time at both sites. This 
varied implementation creates inconsistencies that can affect student 
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performance and achievement levels. Deliberate work vertically aligning 
structures, programs, and practices needs to be done to leverage the potential of 
being K -12 so that the delivery of instruction is maximized to promote student 
achievement and college readiness. 

• 

• 

Comments: 

There are some gaps and some redundancy in the alignment of the 
academic program. 
Also, there is a need to use the same best practices, and habits of work 
from K -12 to maximize the delivery of instructions. 

The LCCS action plan is directed at the most pressing of its key issues, improving 
literacy and mathematical ability, particularly in the significant sub-groups, and aligning 
K -12 curriculum to maximize the educational experience. Within the parameters of these 
three key issues, the school needs to include tasks that will strengthen all curricular 
classes, aligning the course work and assessments to the standards and ESLRs and using 
these assessments to improve curricula. The school needs to continue its work with the 
ESLRs, making them explicit and measurable. Additional attention needs to be paid to 
the science curriculum. While the plan needs to be modified to include the extended 
recommendations, it clearly states the personnel responsible, the professional 
development and resources necessary, and the manner to rep01i progress. While still a bit 
ambitious in scope during the first two years, the plan reflects the capacity and needs of 
the school. The plan calls for the accomplishment of many tasks within the first two to 
three years and then a refinement of them in the succeeding years . The leadership of the 
school is well qualified to lead the school forward and has created a common vision that 
will drive the dedicated and hard-working staff to continue to seek improvement for the 
success of students. 

While the plan is ambitious, it is feasible. The obvious impediment to the plan will be 
the school's ability to finally house itself on one campus. The new campus is currently 
being built, and the school is scheduled to move in August. 

While the measurement tools for the individual tasks are appropriate, the AMOs need to 
be clearly identified and stated in such a manner that it is easy to monitor the gains that 
the school needs to make with the CSTs, the CAHSEE, the CELDT and/or any other 
targetable data that is appropriate. Once this is accomplished, the visiting committee 
feels that the plan will be sound and will move the school to accomplish the goals it has 
set for itself. 
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EXPERIENCE 

SARAH M. CHAVEZ 

2006-Present SunCal Companies 

Prqject Coordinator 
Oakland, CA 

• Organize and coordinate community meetings and internal project 
meetings. 

• Meet regularly with city staff, project consultants and others to move 
development project forward. 

• Coordinate law enforcement/ search & rescue trainings at project site 

1999-2006 City of Oakalnd Oakland, CA 

Ciry Council Aide-Ciry Councilman Larry Reid 

• Organized and coordinated community meetings within council district 

• Met with constituents, determined problem and coordinated problem 
solving efforts with city and county agencies 

• D eveloped policy recommendations for public safety and other 
programs. Coordinated policy implementation with other city agencies. 

• Worked with Police Department to develop and sustain violence 
reduction strategies. 

• Met regularly with city staff to develop and implement geographically 
based problem-solving projects. 

2001- 2003 Martin Luther King, Jr. Freedom Center Oakland, CA 

Youth Outreach Coordinator 
• Designed and implemented after-school and summer youth programs 

• Evaluated programs to determine most effective for youth involvement. 

• Recruited youth for participation in after-school and summer programs 

VOLUNTEER ACTIVITIES 

E D UCATION 

2007-Present East Oakland Boxing Association/Smart Moves O akland, CA 

Board of Directors 
• Responsible for overall policy and direction of d1e E OBA/ Smartmoves 

Program 

• 2008-Present: Board Secretary; responsible for keeping records of Board 
actions, including taking of minutes at all Board meetings; sending out 
meeting announcements, distributing copies of minutes, and the agenda 
to each Board member. The official custodian of the records of the 
Corporation 

2008-Present Lighthouse Community Charter School Oakland, CA 

Board of Directors 
• The LCCS Board of Directors makes the major business decisions in 

relation to the school's legal and fiscal viability 

1999-2003 California State University Hayward Hayward, CA 
• B.A., Political Science & International Studies 

2005-2007 California State University Eas t Bay Hayward, CA 



RE FEREN CES 

• 
• 

Master of Public Administration 

Graduated Phi Alpha Alpha H onor Society 

Available upon request 
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RIENCE 

2001 -2008 

2000 

-2000 

Summer 1996 

1991 - 1995 

EDUCATION 
1995 - 1997 

1987- 1991 

SANJAY DHOLAKIA 
5946 Ocean View Drive, Oakland, California 94618 

510.508.3999 I sdholakial997@kellogg.northwestern.edu 

LITHIUM TECHNOLOGIES- Chief Marketing Officer Emeryville, CA 
• Executive officer with leader in social customer community software. Grew business 100% in 2009. Responsible 

for driving Lithium's vision, go-to-market strategy, and customer acquisition programs. 
• Led marketing team to define strategy and re-position company, moving to # I market visibility. 
• Drove global marketing program improvement and focus, doubled pipeline to $100M while keeping spend flat. 

SUMTOTAL SYSTEMS (NASDAQ: SUMT)- SVP & GM, Learning and Talent Unit Mountain View, CA 
• Executive officer with leader in enterprise learning and talent management software. Grew business from $1OM in 

2008 to $130M in 2008. Responsible for $125M P&L of core business unit, with 800+ direct and indirect 
employees. Led organization with responsibility across Marketing, Product Management, Inside Sales, Channel & 
OEM, and Corporate Development. Acquired by Vista Equity Partners . 

• Defined corporate strategy and drove execution. Responsible for all M&A, completing 4 acquisitions. 
• Led marketing team to define strategy and re-position company, moving from #3 to #1 market share position. 
• Drove global marketing program improvement and focus, doubling pipeline to $1OOM while keeping spend flat. 
• Guided product management innovations, earning leadership reviews from Gartner, IDC, Forrester and Bersin. 
• Identified new market segments and led team to develop new SaaS offerings, growing segment 40%/year. 
• Key point of contact for financial and industry analysts. Regularly present company to investors and conferences. 
• Developed and led alliance and channel sales business, signing key partners such as Accenture, EDS, IBM, 

Raytheon, Hewitt, ACS and Webex. Grew partner-related business to $15M+ annually. 

WALKER DIGITAL- Director, Business and Corporate Development San Francisco, CA 
• Founding member of a new portfolio company with patented consumer and market research process. 
• Targeted and signed key beta clients including Nabisco and American Express prior to product development. 
• Served as acting COO, leading all operating activities for team often. 

McKINSEY & COMPANY, INC.- Engagement Manager Los Angeles, CA 
• Served as COO for client' s e-commerce start-up to drive business launch. Directed decision-making for 30-person 

organization across functional areas of television, website, merchandising, and fulfillment. Led team to develop 
business model and presented to strategic investor groups. Company sold for over $30M. 

• Led client sub-team at a major apparel retailer. Improvements to drive $7mm in annual savings. 
• Created business case and implementation requirements for coordination of music and video business back office 

functions at a major media company. Identified $20mm working capital improvement opportunity. 
• Led five-member client team at a leading PC manufacturer. Identified $30mm in annual savings. 
• Rated as top performer among peer group throughout tenure. 

DREAMWORKS SKG -Strategy and Finance Intern Universal City, CA 
• Developed financial models for animation joint venture. Negotiated recovery of over $400K in initial costs. 
• Created variance model to help new company manage consolidated operations of all five business units. 

ANDERSEN CONSULTING- Senior Consultant Los Angeles, CA 
• Led twelve-member team to transition company to redesigned business process at a major apparel manufacturer. 
• Led team of five consultants at think tank developing retail industry strategies. Led and facilitated business 

development discuss ions with senior management of prospects ranging from $20mm to $25bn in revenues . 
• Rated in top 5% of class (highest category). 

KELLOGG SCHOOL OF MANAGEMENT- NORTHWESTERN UNIVERSITY Evanston, IL 
Master of Business Administration with majors in strategy and marketing, June 1997. GPA: 3.914.0. 
• Chairperson, Strategic Options Committee, Graduate Management Association. 

WHARTON SCHOOL OF BUSINESS- UNIVERSITY OF PENNSYLVANIA Philadelphia, PA 
Bachelor of Science in economics with concentration in finance, May 1991. Cum laude. 
• Managed $4mm in family-owned, commercial real estate assets while attending full-time program. 
• Member, Lightweight Varsity Football Team, Real Estate Club. 

OTHER DATA • Board Member, Lighthouse Community Charter School 
• Class Representative, Webb School of California Alumni Board. 

December 2009 



John]. Hall 
3617 Sacramento Street 
San Francisco, CA 9411 8 

phone: (415) 341 -6316 
johnjhall@gmail.com 

Professional Experience 

2006 - Present Oakland Unified School District 
Oakland, CA 

Prqject Manager 

• Develop and review policies regarding instruction, professional development, and leadership. 
• Provide professional development support for Central Office leaders, principals, and coaches. 
• Coordinate relationships with external support organizations, researchers, and funders. 
• Conduct research on leadership development, professional learning communities, and budgeting; 

craft papers and presentations synthesizing this research. 
• Managed the development, implementation, and review of the district's academic strategic plan. 
• Evaluated and redesigned the district's Office of Charter Schools. 

2003-2006 Leadership Public Schools 
San Francisco, CA 

Vice President, 
Curriculum and Instruction 

• Nurtured the development of six schools, designing systems, strategies, and programs. 
• Designed and revised policies in operations, human resources, enrollment, and development. 
• Coordinated the development and implementation of the 9- 12 curriculum. 
• Planned and facilitated the teacher and administrator professional development programs. 

1998-2003 

1993 -1998 

1992- 1993 

1991-1992 

1986-1988 

1984-1985 

International School of Luxembourg 
The Urban School of San Francisco 
Burton High School, San Francisco 
American School of Milan 
Casablanca American School 
West Seattle High School 

5 cience Teacher, Department Head, 
Curriculum Designer, Professional Developer 

• Taught AP & IB Biology, Chemistry, and Physics; Neurobiology; Algebra; Theory of Knowledge; 
Health; and Physical Education. 

• Designed and implemented faculty professional development programs. 
• Member of Board of Trustees at two schools; Head of Science at four schools . 
• Presented at national and internatio~al conferences on curriculum, school design, and leadership. 

1988-1991 

1979 - 1986 

University of California, San Francisco 
University of Washington 

Laboratory Manager, Laboratory Technician 

• Supervised and trained laboratory personnel and post-doctoral fellows. 
• Planned and coordinated studies of neuronal cell regeneration, cardiovascular disease, and cancer. 
• Performed procedures in molecular biology immunocytochemistry, and electron microscopy. 
• Researched, wrote and edited papers, posters, and presentations: author of sixteen publications. 

Education 

Ph.D. Program in Education Policy 
B.A. Education 
B.S. Biology 

University of California, Berkeley 
University ofWashington 
University of Washington 

Present 

1984 

1982 



SUSAN HARPER 
363 Valencia #8, San Francisco, CA 94103 415.830.0483 susanharper49@yahoo.com 

HIGHLIGHTS 
• 
• 

• 

Over 15 years experience in community economic development 
Leader of capital and product innovation serving the charter school industry, a growing field 
within community development and community development finance; and 
Significant experience underwriting and structuring real estate and working capital loans 
ranging in size from $100,000 to $25 million, as well as targeted equity investments. 

PROFESSIONAL EXPERIENCE 
Bank of America, Senior Vice President, January 2009 - Present 
Ms. Harper manages the bank's activities in California, Oregon and Washington with Community 
Development Financial Institutions (CDFis) that finance housing, small businesses, and community facilities 
providing health care, education, childcare and other needed social services in underserved communities. 

Merrill Lynch Community Development Company (MLCDC), Vice President, May 2008 
December 2008 
MLCDC provided more than $1 billion of loans and investments to spur development in low-income 
communities nationwide through strategic partnerships with non-profit organizations, government and other 
financial institutions. As Vice President, Ms. Harper: 

• 

Structured, underwrote, and closed $40 million of credit facilities in less than six months to non profit 
financial institutions that finance community facilities (including charter schools), small businesses, and 
housing developments (both for sale and rental) in low-income communities. These facilities financed a 
range of activities, including New Markets Tax Credit (NMTC), acquisition and construction projects. 
Developed new relationships and business to increase MLCDC's presence and activities in California . 
Designed and led the implementation of MLCDC's micro-enterprise initiative for California, which 
resulted in $250,000 in grants and $1 million in loans. 

Low Income Investment Fund (LIIF), December 2002- April2008 
LIIF supplies affordable capital and technical assistance to non-profit organizations working to alleviate 
poverty in low-income neighborhoods. LIIF supports affordable housing, childcare, education, and other 
community-building initiatives. Since 1984, LIIF has provided more than $750 million in capital and 
leveraged $4.6 billion for low income families and communities. LIIF's programs have served more than 
410,000 people by supporting affordable housing, quality child care, and high performing schools in 
underserved neighborhoods. 

Director, Education Program (january 2005- Apri/2008) 
• Grew the charter school loan portfolio from $4 million in 2003 to more than $150 million by 2008 
• Led LIIF's successful efforts to structure and implement more than $70 million in capital for two charter 

school loan funds, including the first-ever NMTC fund for charter schools 
• Co-authored a NMTC application that resulted in a $50 million award, and 
• Represented LIIF on a statewide and national basis on charter school and NMTC coalitions and led 

LIIF's policy, technical assistance and research efforts for charter school facilities finance. 

Senior Loan Office'"' Communi!J Facilities (December 2002- December 2004) 
• Identified new customers, marketed LIIF's loan products, originated and structured loans, and managed 

the on-going childcare and charter school loan portfolio 
• Trained LIIF staff on underwriting and structuring charter school loans, and · 
• Contributed to product design, market analysis, and development of loan policies and credit guidelines 

for the child care and charter school markets. 



NCB Development Corporation (NCBDC), 1999- December 2002 
NCBDC is a non-profit development finance and technical assistance organization that works with 
cooperatives and other community-based non-profit organizations and their for-profit affiliates to improve 
the conditions in low-income communities nationwide. 

Assistant Vice President, January 2001- December 2002; CreditAna!Jst, September 1999- December 2000 
• Managed NCBDC's $10 million economic development loan and investment portfolio 
• Led tactical and strategic planning, as well as product development efforts, for economic development 
• Identified potential new customers and originated, underwrote, structured, and closed loans, and 
• Provided professional development for junior staff. 

Calvert Social Investment Foundation (Calvert), 1998 
Calvert serves as a facility for individuals and institutions, seeking to place capital on softer terms to finance 
affordable homes, fund small and micro businesses and to make available essential community services. 
Calvert seeks to create "community investment" as a new asset class in the fmancial services industry through 
a range of innovative financial instruments, web-based information services and philanthropic products. 

Summer Intern 
• D eveloped a framework and ratios for critically analyzing the fmancial strength of 75 of Calvert's 

borrowers, primarily community development financial institutions and development banks. 
• Researched and wrote programmatic and financial proftles of the borrowers as a means of increasing 

awareness of and investment in the CDFI industry. 

Price Waterhouse LLP (PW), Office of Government Services, 1994-1997 
PW provided management and technical assistance to the U.S. Department of Housing and Urban 
Development (H UD ), Office of Community Planning and Development, as part of HUD's efforts to 
implement the Empowerment Zone (EZ) and Enterprise Community (EC) Initiative. EZ and ECs were 
created as part of an initiative to rebuild communities in America's poverty-stricken areas through regulatory 
relief, public and private partnerships, and incentives. 

• 
• 

Analyzed strategic plans and benchmarks to assess performance and investment ·activities ofEZ/ECs . 
Researched and facilitated the design of three community development fmancial institutions . 

EDUCATION 
• 
• 

• 

• 

Venture Capital Institute, September 2001. 
Harvard University, John F. Kennedy School of Government, Master in Public Policy, June 1999 . 
Awards: Coleman Young Prize for Urban Policy. 
University of Southern Maine (American Economic Development Council) , Certificate in 
Economic D evelopment, 1995. 
Williams College, Bachelor of Arts, Spanish and History, 1994, cum laude . 

INTERESTS/ ACTIVITIES 
• 

• 
• 
• 

Board member and Treasurer of Lighthouse Community Charter School (Oakland, CA) and Loan 
Committee member of The Reinvestment Fund (Philadelphia, P A) 
San Francisco 49ers and Giants 
Trying new things, book readings, cultural eve·nts, and wine tasting 
Recreational tri-athlete 



Mike "JB" John- Baptiste - Linkedln 

Mike "JB" John-Baptiste 
0 and Boardmember, Peerset 

San Francisco Bay Area 

Current • CEO and Boardmember at Peerset 
• Chairman at End2End Solutions 
• Boardmember, Fundraising Chair at 

Lighthouse Community Charter School 

Past • Senior Vice President, Partnerships, Content & 
Business Development at JumpTV 

• Vice President, Business Development at 
PrimeRevenue, Inc. 

• Vice President, Business Development at First 
Data (Velosant division) 

Education • Harvard University 
• SMC 

Recommended 3 people have recommended Mike "JB" 

Connections 500+ connections 

Industry Internet 

Websites • My Company 

Mike "JB" John-Baptiste's Summary 

3 more ... 

12/ 15/09 4: 10 PM 

My mission in the workplace is to help people find success and happiness in their professional pursuits. I have been a 
business development executive, financial advisor, investor and market strategist for almost fifteen years. 

December 16th, 2008 Revise : I accepted an offer to run a technology company called Peerset. We are pioneering the field 
of Social Psychographic targeting . Advertising Networks, Publishers and anyone deploying social media marketing 
strategies will benefit from the monetization opportunities we provide them. I joined the company because I could see an 
amazing opportunities to make social media a sustainable business strategy in the long term and there are large and 
unique opportunies specific to the sports and entertainment categories. 

While at JumpTV, I oversaw a 23 person team that was responsible for sales, business development and relationsh ip 
management. Our cl ients were sports brands and our partners were typically online distributors of content such as 
MySpace, Youtube and AOL. 

I am heavily involved in the local community with a focus on youth development. I co-founded a non-profit called 
TennisTalk in 2000 and I currently serve on the board of Lighthouse Community Charter School in Oakland, California . I 
recently established Project DEE, a research and design initiative which has as its current and exclusive focus, the 
creation of San Francisco's ·next great high school. The basic concept is to provide affordable and purposeful education to 
a large community of students drawn from local diverse communities in San Francisco as well as select countries 
worldwide. More specifically, the model contemplates building or transforming a large high school with a particular 
emphasis on excellence in Sports, Entertainment and Science. 

!Yi ike "JB" John-Baptiste's Specialties: 

dership and General Management, 

ht tp:/ /www. linkedin.com/ in / mikejb Page 1 of 4 



EDUCATION 

MONICA MONTENEGRO 
121 E. lith Street, Portable 13-B 

Oakland, CA 94606 
(510) 238-9450 

monica@eastbayconsortium.org 

BA in Chicano Studies, University of California, Berkeley, 1986 
BA in Spanish, University ofCalifornia, Berkeley, 1986 

PROFESSIONAL EXPERIENCE 

The primary goal of the East Bay Consortium of Educational Institutions, Inc. 
(EBC) and Cal-SOAP is to prepare an increased number of students from 
backgrounds and communities with historically low eligibil ity and college-going 
rates for admission into colleges by improving secondary college-preparatory 
programs. It does so by initiating, planning, and administering the combined 
efforts of a consortium of secondary and postsecondary institutions. The EBC 
operates under the auspices of the University of California, Berkeley and with a 
Board of Directors consisting of representatives of public and private secondary 
schools, 4-year colleges, community colleges and community agency. 

2000-present Executive Director 

1990-2000 

East Bay Consortium of Educational Institutions, Inc. , Oakland, CA 

Duties and Responsibilities 

1. Under the general direction of the Board of Directors, shape the direction 
of the program, develop initiatives, implement them and evaluate 
outcomes. 

2. Manage a staff of over 50, including five full time employees, I 0 part­
time credentialed secondary school teachers, 40-50 part-time college 
students. 

3. Manage the budget, including ensure grant compliance, monitor 
expenditures and determine program expenditures 

4. Prepare quarterly and annual comprehensive and fisca l operations 
reports . 

5. Support the Board of Directors in guiding the Consortium in its mission 
and achievement of its goals, and ensuring communication with the 
Board and Consortium members. 

6. Maintain a comprehensive student information system 

7. Engage in fundraising. 

Assistant Director 
East Bay Consortium of Educational Institutions, Inc., Oakland, CA 



Duties and Responsibilities 

Under minimum supervision from the Executive Director, I had the following 
responsibilities: 

1. Develop, plan, implement and evaluate all programs and services offered 
by EBC, including the Pre-Collegiate Academy, family math and family 
science, Saturday school, tutoring, mentoring, college advising, college 
information workshops, and student referrals . 

2. Oversee the administrative details of programming such as negotiating 
with academic program teachers and staff, securing facilities and 
resources, and controlling the quality of services delivered to secondary 
school clients. 

3. Communicate and negotiate with local school district personnel with 
regard to their commitments to EBC programs. 

4. Supervise one full-time employee; hire, train and supervise 13 part-time 
credentialed secondary school teachers, 13 part-time student teachers, 20 
college students, 2-4 tutors and several program consultants . 

5. Facilitate Education 97/197 class at UC Berkeley for EBC's college 
student staff. 

6. Initiate, plan, and implement special events or programs aimed at 
disseminating information about college to secondary school students 
and their parents, including College Information Day at UC Berkeley and 
College Making It Happen events at various locations in the Bay Area. 

7. Collaborate in the implementation of Counselor Community Connection 
Live TV shows in the district ' s station KDOL 

8. Maintain a student information database, including records of student 
contacts and services provided to students and parents. 

9. Edit and publish EBC's Resource Guide and other student publications 
including the Scholarship Directory, and translate materials for parents 
and students to Spanish. 

10. Prepare annual final reports and annual program plans to the State. 

11 . Represent EBC in campus and community meetings; on statewide 
committees, such as the Intersegmental Coordinating Committee's Task 
Force on Expanding Information Dissemination and Outreach, and on 
regional committees such as the East Bay College Connection Fair 
Committee at St. Mary's College. Coordinate program participation in 
special educational events . 

12. Attend quarterly Cal-SOAP statewide Directors and Advisory Board 
meetings. 

13. Recommend budget priorities, review all expenditures, determine 
program expenditures,prepare matching contribution reports, assist in the 
preparation of quarterly reports and other reporting procedures, and 
engage in fundraising. 



1987-1989 

1985-1986 

1984-1985 

1981-1983 

Program Specialist II 
East Bay Consortium of Educational Institutions, Inc. , Oakland, CA. 

Duties and Responsibilities 

1. Coordinate program services to low income and underrepresented 
students. 

2. Plan and conduct informational meetings and workshops for students and 
parents. 

3. Assist with program administration: data collection, reports to funding 
sources and budget management. 

4. Maintain a student information database. 

Assistant I I Tutor Coordinator 
East Bay Consortium of Educational Institutions, Inc., Oakland, CA. 

Duties and Responsibilities 

1. Set up an after school tutoring program at Richmond High School. 

2. Wrote proposals and received funding from the Community Projects 
Office at UC Berkeley to pay tutors ' salaries, materials and 
transportation. Solicited donations from local merchants to purchase 
refreshments for parent meetings. 

3. Organized and conducted district wide bilingual parent information 
nights at Richmond High School. 

4. Designed and led college going process and financial aid workshops in 
English and Spanish for students and parents. 

Volunteer Tutor 
East Bay Consortium of Educational Institutions, Inc. , Oakland, CA. 

Duties and Responsibilities 

1. Tutored students in after school tutoring program at St. Elizabeth High 
School. 

2. Advised students about higher education opportunities available. 

ESL Teacher Assistant/EOPS Recruiter 
Contra Costa Community College, San Pablo, CA. 

Duties and Responsibilities 

1. Taught English as a Second Language to groups of 8- 12 adults. 



2. Recruited prospective students to enroll at Contra Costa Community 
College. 

3. Advised students and parents about higher education opportunities 
available. 

PROFESSIONAL AFFILIATIONS 
•Festival Internacional de Matematicas, Costa Rica, 2006- present 
•LeaderSpring, Alumni Committee Member, Oakland, 2005- present 
•Lawrence Hall of Science, Community Advisory Board Member, Berkeley, 2005 -present 
•Governing Board Member, Lighthouse Community Charter School, Oakland, 2005 - present 
•Member of the Planning and Oversight Committee for the Oakland Fund for Children and 
Youth, Appointed by City Councilmember Ignacio de Ia Fuente, 2003 - 2008 

•Advisory Board Member, SOAR Project (GEAR UP) 2002- present 
•Intersegmental Coordinating Committee's Task Force on Expanding Information Dissemination 
and Outreach, Sacramento, CA 1994 - present 

•East Bay College Connection Fair Committee Member, St. Mary 's, CA 1992- present 
•California Association for Bilingual Education Member, Los Angeles, CA 1997- present 
•Marcus Foster Educational Institute Scholarship Committee, 1995 -present 
• W ACAC (Western Association for College Admission Counseling) Outreach Sub-Committee 
Member, St. Mary's , CA 1997 - 1998 

•Education and Technology Expo '94 Planning Committee Member, Oakland, CA 1994- 1996 
• LatinoN et Key Partner, San Francisco, CA 1992 - 1996 

AWARDS 
•National College Access Network Changing the Face of Education - College Access Executive 
Leadership Award of Excellence, September 2009. 

•Oakland Unified School District, Board of Education ' s Resolution awarded for outstanding work 
as the Executive Director of the East Bay Consortium for service to students, teachers and 
families of Oakland, 2009. 

•The First Tee of Oakland, Community Champion Award, in appreciation for service, dedication 
and contributions to the children, youth, and families in the community of Oakland, 2009. 
•Distinguished Service Award, Undergraduate Admission and Relations with Schools, University 
of California, Berkeley, 1996-1997 
•Kennedy-King Scholarship, Contra Costa Community College, awarded for community service 
and academic achievement, 1983 

LANGUAGES 
•Bilingual I Bicultural, English and Spanish 



Education 
1991-1995 

2000 - 2001 

Work Experience 
1/04 - Present 

11101 - 8/03 

9/00 - 9/01 

2/99-9/00 

9/98 - 1/99 

3/98-8/98 

5/97-9/97 

10/96-5/97 

Brian Kingwell Rogers 
7171 Norfolk Road 

Berkeley, CA 94705 
(W) 510-899-7930 - (C) 510-910-0059 

brogers@rogersfoundati on . org 

University of California at Berkeley- Class of 1995 
B.S. Business Administration- Haas School of Business 

Saint Mary's College of California - Class of 2001 
State of California Teaching Credential 

Rogers Family Foundation - Executive Director 
Responsible f or the strategic planning of the organization, management of staff 
and annual dispersement of 5 million dollars in community grants in the areas 
of education, medical research and youth development. 

Lair of the Golden Bear - Manager 
Oversaw the training, supervision and scheduling of a staff of 60 employees that 
serviced and entertained 3000 campers each summer at the University of 
California Alumni Association family camp in Pinecrest, CA. 

Bishop O'Dowd High School- English Teacher 
Taught the subjects of Grammar, American Literature and Ethnic Literature to 
Freshmen, Juniors and Seniors at a Catholic High School in Oakland, CA . 

7171 Co. LLC- President 
Founded a construction development company f ocused on building single-family 
homes in Oakland, CA. 

Mahalovich Partners - Associate 
Assisted General Partner in securing commercial real estate clients in San 
Francisco, CA. 

Il Fornaio Restaurant- Host/Waiter 

Lair of the Golden Bear -Athletic Director 
Organized and officiated over all sporting events and tournaments for 300 
campers a week. Also taught tennis, volleyball, basketball and swimming lessons 
to both children and adults. 

Northstar-at-Tahoe - Ski Instructor 
Instructed both children and adults of all levels to snow ski in Lake Tahoe, CA. 



Board Service (Current) 
Oakland Small Schools Foundation 
Lighthouse Community Charter School (President) 
Bring Me A Book Foundation 
UC Berkeley Graduate School of Education- Advisory Board 
Oakland Literacy Coalition - Managing Director 

Board Service (Past) 
Bishop O'Dowd High School Board of Regents 
Sigma Alpha Epsilon Cal Beta Alumni Housing Corporation- President 
Collegeworks 
St. Elizabeth' s Elementary School- Advisory Board 

Other Achievements, Pursuits and Memberships 
One Hundred Club, Member 
Oakland Rotary, Member 
Candidate, Oakland Unified School District Board of Education- District 1 - 2008 

2000-2004 
5/91 - present 
5/96 - 9/96 
1199 
1994 

Head Tennis Coach- Bishop O' Dowd High School 
Eag,le Scout 
U.S. Baseball Stadium Tour 
Reached the summit of Mount Kilimanjaro in Tanzania 
Head Yell Leader- University of California at Berkeley 



JONATHAN VELLINE 
990 Grosvenor Place 

Oakland, California 94610 

vellinej@wellsfarqo.corn (415) 222-1976 (Office) 
jonathan@velline.com (510) 625-8116 (Home) 

SUMMAR Y 

Over fifteen years of providing thought leadership and of driving innovation at one of the country's best retail banks. 
Proven track record of developing and implementing new business models and technology to acquire, service, and 
strengthen customer relationships, while simultaneously managing risk. Able to create consensus at all levels of the 
organization, and lead a team to move an idea forward from concept to full implementation. 

WORK EXPERIENCE 

Wells Fargo Bank, Distribution Strategies & Services Group March 2000- Present 
SENIOR VICE PRESIDENT , HEAD OF ATM BANKING & STORE STRATEGIES 

Lead a highly matrixed team to define and implement distribution strategies for 6,600 stores and 12,000 ATMs to 
create better customer experiences, improve team member engagement, and increase profitability. 

ATM Business 

Run Wells Fargo and Wachovia business of more than 12,000 ATMs, the third largest bank ATM network in the 
U.S., providing a high quality customer experience almost 800 million times per year. 

Unified fragmented ATM channel strategy, a product of several mergers, and led team to execute and promote 
the new business model. Obtained broad partnership and support from across the bank and with ATM 
manufacturers. 

Pioneered web-enabled and Talking ATMs, and led Wells Fargo to be the first bank to complete their roll-out. 

Created the Envelope-Free ATM , and converted a check at the ATM ·into a digital image under Check 21 before 
any other financial institution. 

Transitioned ATM into a sales channel , delivering cross sales through targeted offers and advertising. 

Chaired bank-wide committee to reduce enterprise costs of cash and check transportation. Identified and began 
implementing savings of $47MM through image capture, procurement, and management. 

Retail Branch Technology & Process Design 

Lead Wachovia integration efforts in overlapping markets for Community Banking. Create strategy and lead 
team to deliver the best of Wells Fargo and Wachovia to our customers while minimizing risk and expense. 

Developed store hardware technology strategy, creating a regular technology refresh schedule that improved 
computing power, introduced image processing, and reduced costs through "open source" competition. 

Designed store processes, defining how bankers and tellers provide excellent customer service while supporting 
Bank and regulatory policy. Lead process change strategy and implementation across 3,300 retail stores. 

Created new methods for managing ATM and store technology p&l , allowing for continuous innovation , 
development, and refresh , while managing steadily growing earnings. 

Built an "assisted self-service" prototype, delivering a combination of ATM-Iike self-service with a full-service 
teller experience. 

Implemented Regional Banking Risk Council of senior leaders to assess and manage risk associated with banker 
and teller behavior. 

Distribution Planning & Analysis 

Lead distribution planning for combined Wells Fargo and Wachovia network of 6,600 stores and 12,000 ATMs. 

Developed Wells Fargo's store and ATM distribution analysis process, providing the framework and analytic 
support for growing 100 high quality new stores and 400 new ATMs each year, responsible for adding over 
$10 billion in new deposits over the last five years. 

Rigorous process of analysis feeds a learning model, and ensures that each year's crop of new stores out 
performs the previous years. 

Launched Test & Learn practice, providing discipline to investment in technology innovation. 
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Wells Fargo Bank, Distribution Strategies Group January 1999- February 2000 
GROUP FINANCE OFFICER , HEAD OF FINANCE , PLANNING & STRATEGIC ANALYSIS 

Developed and implemented financial plan for the store and ATM network during the Norwest!Wells Fargo 
merger. Secured funding and allocated resources among divisions and projects. Managed group to bottom-line 
plan. Maintained accounting controls. Identified future trends, opportunities, and hazards. 

Developed consistent analytic framework to allow comparisons between different initiatives. Ensured consistency 
of modeling efforts between divisions. Supported modeling efforts throughout the organization and diffused best 
practices. 

Analyzed distribution network and identify opportunities for growth, and key levers for ach ieving financial targets 
of merger. 

Wells Fargo Bank, California Region February 1998- December 1998 
REGIONAL FINANCE OFFICER, HEAD OF FINANCE , STRATEGY & DEVELOPMENT 

Reengineered use of management information in the largest Region of retail stores. Brought database marketing 
principles to line management to identify opportunities, set goals, and measure performance. Developed annual 
quarterly financial plans and forecasts . Transitioned from cost-center management to full P&L, educating managers 
on key levers for growth . 

Wells Fargo Bank, Physical Distribution Group November 1995- January 1998 
VICE PRESIDENT, DATABASE MARKETING MANAGER 

Developed and implemented database marketing strategy for ten-state distribution network with 2,000 stores. 
Leveraged vast amounts of data to make better marketing and strategic decisions. Advised and persuaded traditional 
marketing organization to apply direct marketing techniques to their mix. Main resource for branch customer 
information , lead lists, and marketing analysis. 

Developed the Prospector lead utility, Wells Fargo's first Intranet application, that provides a closed-loop lead delivery 
and analysis tool to bankers. 

Wells Fargo Bank, In-Store Banking Division 
VICE PRESIDENT, DIVISION FINANCE MANAGER 

ASSISTANT VICE PRESIDENT , SENIOR FINANCIAL ANALYST 

February 1993- November 1995 
OcT 93 -NOV 95 

FEB 93- OCT 93 

Formulated and executed financial strategy of expanding retail distribution channel within a $50 billion bank. Grew in­
store branches from 11 to 100, and self-service centers from nothing to over 350. Responsibilities included: 
distribution strategy and site selection; customer and market profitability analysis; business case development; 
performance reporting ; and overall bottom-line management. 

Wells Fargo Bank, Savings and Investments Group 
SENIOR FINANCIAL ANALYST 

FINANCIAL ANALYST 

July 1991- February 1993 
JUL 92- FEB 93 
JUL 91 - JUL 92 

General consulting and analysis for start-up product group focusing on investment needs of consumers , including 
non-traditional (Mutual Funds, Annuities) and traditional (CDs, MRAs) savings vehicles. Projects included: Customer 
analysis and segmentation; Incentive Design; Product Profitability; and Performance Reporting. 

COMMUNITY SUPPORT 

Lighthouse Community Charter School, Oakland 
Member of the Board of Directors 
Member of the Finance and Facilities Committee 

University of California, Berkeley 
Berkeley, California 
B. A . ECONOMICS 

EDUCATION 

August 1987- May 1991 





Organizational Chart of Lighthouse Community Charter High School 
Attachment to Charter Renewal Performance Report 
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Lighthouse - LCCS 
Budget Summary DRAFT As of September 28, 2010 

2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 

Site 300 Site 300 Site 300 Site 300 Site 300 Site 300 

SUMMARY 
Revenue 

General Block Grant 2,582,396 2,630,443 2,708,936 2,790,150 2,873,920 2,959,945 

Federal Income 347,493 289,210 298,051 306,981 316,395 325,903 

Other State Income 709,774 888,474 899,775 911,367 923,254 935,440 

Other Local Revenue 120,650 2 1,450 21,450 21,450 21,450 21,450 

Fundraising and Grants 456,300 456,300 456,300 456,300 456,3 00 456,300 

Total Revenue 4,216,614 4,285,877 4,384,513 4,486,249 4,591,319 4,699,038 

Expenses 
Compensation and Benefits 2,726,322 2,785,785 2,874,51 1 2,966,2 19 3,061,0 18 3,162,769 

Books & Supplies 317,513 317,513 317,513 317,513 317,513 317,513 

Services & Operating Exp. 1,157,484 1,166,274 1,174,382 1,182,737 1,191,343 1,200,205 

Capital Outlay 53,300 

Total Expenses 4,254,620 4,269,573 4,366,406 4,466,469 4,569,874 4,680,488 

0[1erating Income (excluding De[1reciation) (38,006) 16,304 18,107 19,780 21,445 18,551 

Operating Income (including Depreciation) 15,294 16,304 18,107 19,780 21. 445 18,551 

Fund Balance 
Beginning Balance (Unaudited) 15,294 31,598 49,704 69,484 90,929 

Audit Adjustment 
Beginning Balance (Audited) 15,294 31,598 49,704 69,484 90,929 

Operating Income (including Depreciation) 15,294 16,304 18,107 19,780 21,445 18,551 

Ending Fund Balance (including De1:1reciation) 15,294 31,598 49,704 69,484 90,929 109,480 

CDE Recommended Reserve (5% of Expenses) 212,73 1 213,479 218,320 223,323 228,494 234,024 
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Lighthouse - LCCS 
Budget Summary 
As of September 28, 2010 

DETAIL 

Enrollment 
K to3 

4 to 6 

7 to 8 

9 to 12 

Total Enrollment 

Attendance Rates 
K to3 

4 to 6 

7 to 8 

9 to 12 
Average 

ADA 
K to 3 

4 to 6 

7 to 8 

9 to 12 

Total ADA 

Economically Disadvantaged 

Free Lunch 
Reduced Lunch 

English Language Learners 

10/1/2010 

DRAFT 
2010 / 11 2011/ 12 2012/ 13 2013/14 2014/15 2015/ 16 

Si te 300 Site 300 Site 300 Site 300 Si te 300 Site 300 

176 176 176 176 176 176 
160 160 160 160 160 160 
138 138 138 138 138 138 

474 474 474 474 474 474 

95.2% 95.2% 95.2% 95.2% 95.2% 95.2% 
95.2% 95.2% 95.2% 95.2% 95.2% 95.2% 
95.2% 95.2% 95.2% 95.2% 95.2% 95.2% 
94.7% 94.7% 94.7% 94.7% 94.7% 94.7% 
95.2% 95.2% 95.2% 95.2% 95.2% 95.2% 

168 168 168 168 168 168 

152 152 152 152 152 152 

131 131 131 131 131 131 

451 451 451 451 451 451 

277 277 277 277 277 277 
338 338 338 338 338 338 

55 55 55 55 55 55 
311 311 311 311 311 311 
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Lighthouse - LCCS 
Budget Summary DRAFT As of September 28, 2010 

2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 

Site 300 Site 300 Site 300 Site 300 Site 300 Si te 300 

REVENUE 
General Purpose Block Grant (K- 3) 797,045 805,087 829,215 854,Q13 879,648 906,121 

General Purpose Block Grant (4- 6) 735,249 742 ,560 764,799 787,799 811,409 835,780 

General Purpose Block Grant (7- 8) 653.464 660,033 679,871 700,234 72 1,254 742,931 

General Purpose Block Grant (9- 12) 
Subtotal General Purpose Block Grant 2,185,758 2,207,680 2,273,884 2,342,046 2.412,311 2.484,832 

General Block Grant 
8015 State Aid 1,921,321 1,940,592 1,998,786 2,058,701 2,120,466 2,1 84·,214 

8096 Property Tax 264,436 267,089 275,098 283,344 291 ,845 300,619 

8480 Charter Schools Categorical Block Grant 396,639 422,762 435,052 448,105 461,609 475,113 

Special Apportionment 

SUBTOTAL - General Block Grant 2,582,396 2,630,443 2,708,936 2,790,1 50 2,873,920 2,959,945 

Federal Income 
8220 Child Nutrition Programs 96,741 98,193 101,138 104,172 107,2 98 110,517 

8291 Title I - Basic Grant 153,4-94 179,226 184,729 190,231 196,127 202,023 

8292 Title II- Teacher Quality 10,842 11,791 12,184 12,577 12,970 13,363 

8299 All Other Federal Revenue (Ed Jobs Fund) 86,416 

SUBTOTAL- Federal Income 347,493 289,2 10 298,051 306,981 316,395 325,903 
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Lighthouse - LCCS 
Budget Summary DRAFT As of September 28, 2010 

2010/11 zouLtz zotzLt3 zo t 3L14 zot4Lts 2015Ll6 

Site300 Si te 300 Site 300 Site 300 Si te 300 Site 300 

Other State Income 
8381 Special Educat ion- Entitlement (State) 

8382 Special Education Reimbursement (State) 152,798 155,090 159,743 164,535 169,471 174,555 

8434 Class Size Reduct ion, Grades K-3 154,224 155.808 160,416 165,168 170,064 175.104 

8545 School Facilities Apportionments (SB740) 118,243 292,500 292,500 292,500 292,500 292,500 

8560 State Lottery Revenue 55,052 55,504 57,308 59,113 60,918 62,723 

8591 Supplemental Hourly Revenue 60,525 60,525 60,525 60,525 60,525 60,525 

8590 Arts & Music Block Grant 6,114 6,114 6,114 6,114 6,114 6,114 

0000 Charter School Facilities Incentive Grant 

0000 CBET 7,732 7,848 8,083 8,326 8,576 8,833 

0000 Middle and High School Counseling 5,085 5,085 5,085 5,085 5,085 5,085 

0000 ASES 150,000 150,000 150,000 150,000 150,000 150,000 

SUBTOTAL- Other State Income 709,774 888,474 899,775 911,367 923,254 935,440 

Local Revenues 

8634 Food Service Sa les 7,800 7,800 7,800 7,800 7,800 7,800 

8636 Uniform Sales 6,500 6,500 6,500 6,500 6,500 6,500 

8639 Graf Revenue 5,200 5,200 5,200 5,200 5,200 5,200 

8650 Other Retirement 99,200 

8693 Field Trips 1,950 1,950 1,950 1,950 1,950 1,950 

SUBTOTAL - Local Revenues 120,650 21,450 21,450 21,450 21,450 21 ,450 

Fundraising and Grants 

8803 Fund raising -Anonymous 9355 40,000 40,000 40,000 40,000 40,000 40,000 

8804 Fund ra ising - Foundations 00,000 80,000 80,000 80,000 80,000 80,000 

8801 Donations - Parents 8,000 8,000 8,000 8,000 8,000 8,000 

8802 Donations - Individuals 34,400 34,400 34,400 34,400 34,400 34,400 

8811 Capital Donations - Individuals 6,300 6,300 6,300 6,300 6,300 6,300 

8812 Walk-a-thon 5,600 5,600 5,600 5,600 5,600 5,600 

88 13 Fundraising Events 96,000 96,000 96,000 96,000 96,000 96,000 

88 15 OFCY 90,000 90,000 90,000 90,000 90,000 90,000 

88 16 ASSETS 

8817 Fund raising Anonymous- Rent 84,000 84,000 84,000 84,000 84,000 84,000 

8818 Donations - Corporate 12,000 12,000 12,000 12,000 12,000 12,000 

SUBTOTAL- Fundrai sing and Grants 456,300 456,300 456,300 456,300 456,300 456,300 

TOTAL REVENUE 4,216,614 4,285,877 4,384,513 4,486,249 4,591,319 4,699,038 
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Lighthouse - LCCS 
Budget Summary DRAFT As of September 28, 2010 

2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 

Site 300 Site 300 Site 300 Site 300 Site 300 Site 300 

EXPENSES 

1000 Certificated Employees 

Teachers (Cert) 961,880 990,736 1.020,458 1,051,072 1,082,604 1,115,083 

Teacher - Student Support 150,308 139,933 144,131 148,455 152,909 157,496 

Teacher- Specials (Cert) 208,367 214,618 221,057 227,688 234,519 241,554 

Administration (Cert) 622,494 641,169 660,404 680,2 16 700,623 721.641 

SUBTOTAL - Certificated Employees 1,943,049 1,986,457 2,046,051 2,107,432 2,170,655 2,235,775 

2000 Classified Employees 

Instructional Aide (Class) 65,853 67,829 69,863 71,959 74,118 76,342 

Home Language Tutors (Class) 112,387 115,759 119,231 122,808 126,493 130,287 

After School Program (Class) 156,050 160,732 165,553 170,520 175,636 180,905 

Janitorial / Crossing I Lunch (Class) 83,642 86,15 1 88,736 91,398 94,140 96,964 

Substitute (Class) 9,750 

Summer (Class) 26,389 27,181 27,996 28,836 29,701 30,592 

SUBTOTAL- Classified Employees 454,071 457,651 471,380 485,522 500,087 515,090 

3000 Employee Benefits 

3401-2 Heatth Insurance 168,173 178,135 188,823 200,152 212,162 228,639 

3301-4 Social Security/Medicare/ETT 35,994 36,Q17 37,080 38,175 39,303 40,465 

3501-2 Unemployment Insurance - State 7,075 6,856 6,887 6,918 6,951 6,985 

3701-2 Other Retirement 95,495 97.764 100,697 103,718 106,830 110.D35 

3601-2 Worker's Camp 22,466 22,906 23,593 24,301 25,030 25.781 

SUBTOTAL- Employee Benefits 329,202 341,678 357,080 373,265 390,275 411,905 

4000 Books and Supplies 

4100 Approved Textbooks & Core Curricula Materials 45,000 45,000 45,000 45,000 45,000 45,000 

4315 Custodial Supplies 19,500 19,500 19,500 19,500 19,500 19,500 

4320 Educational Software 3,646 3,646 3,646 3,646 3,646 3,646 

4325 Instructional Materials & Supplies 42,000 42,000 42,000 42,000 42,000 42,000 

4330 Office Supplies 26,650 26,650 26,650 26,650 26,650 26,650 

4350 Uniforms 16,250 16,250 16,250 16,250 16,250 16,250 

4410 Classroom Furniture, Equipment & Supplies 11,700 11,700 11,700 11 ,700 11.700 11.700 

4420 Computers (individual items < $5k) 6,500 6,500 6,500 6,500 6,500 6,500 

4430 Office Furniture, Equipment & Supplies 2,600 2,600 2,600 2,600 2,600 2,600 

4710 Student Food Services 137,168 137,168 137,168 137,168 137,168 137.168 

4720 Other Food 6,500 6,500 6,500 6,500 6,500 6,500 

4352 Senior Activities 

4355 Chemistry Supplies 

SUBTOTAL- Books and Supplies 317,513 317,513 317,513 317,513 317,513 317,513 
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Lighthouse - LCCS 
Budget Summary 
As of September 28, 2010 

5000 Services and Other Operating Expenditures 

5220 Travel and Lodging 

5305 

5450 

5510 

5520 

5605 

5610 

5615 

5616 

5625 

5803 

5805 

5807 
5809 

Dues & Membership - Professional 

Insurance - Other 

Utilities- Gas and Electric 

Security 

Equipment Leases 

Rent 
Repairs and Maintenance - Building 

Repairs and Maintenance - Computers 

Storage 

Accounting Fees 

Administrative Fees (Retirement) 

Landscaping 

Banking Fees 
581 0 Graf Expenses 

58 12 

5815 

5820 

5824 
5830 
5833 

5836 

5839 

5845 
5848 

5851 
5857 

5860 

5864 

5872 

5874 

5875 

5878 
5880 

5881 

5884 

5887 

5893 

5899 

5910 

5915 

5920 

Business Services 

Consuttants- Instructional 

Consultants - Non Instructional 

District Oversight Fees 

Field Trips 
Fines and Penatties 

Fingerprinting 

Fundraising Expenses 

Legal Fees 

Licenses and Other Fees 

Marketing and Student Recruiting 

Payroll Fees 
Printing and Reproduction 

Professional Development - Other 

Special Education Encroachment 

Sports 
Staff Recruit ing 

Student Assessment 

Student Heatth Services 
Student Information System 

Substitu tes 

Technology Services 

Transportation - Student 

Miscellaneous Operating Expenses 
Communications- Internet I Website Fees 

Communications- Postage and Delivery 

Communications- Telephone & Fax 

SUBTOTAL- Services & Other Operating Exp. 

10/1/2010 

DRAFT 
2 0 1 0/ 11 2011/1 2 2 012/1 3 2 013/14 2 014/1 5 2015/ 1 6 

Site 300 

4,000 
9,674 

24,138 

57,600 

5,000 

36,000 
390,000 

26,000 

3,250 

390 

4,988 

5,494 

7,200 

1,625 

67,800 

71,500 

1,300 

25,824 

16,250 
934 

780 

32,500 

4,780 

97 
2,717 

3,900 

7,200 

12,000 

236,982 

1,02 1 
1,544 

997 
9,600 

32,500 

9,000 

13,650 

6,500 

5,850 

16,900 

1,157,484 

Site 300 

4,000 

9,674 

24,138 

57,600 

5,000 
36,000 

390,000 

26,000 

3,250 

390 

4,988 

5,494 

7,200 
1,625 

69,000 

71,500 

1,300 

26,304 
16,250 

934 
780 

32 ,500 

4,780 

97 
2,717 

3,900 

7,200 

12,000 

244,091 

1,021 

1,544 

997 

9,600 

32,500 
9,000 

13,650 

6,500 

5,850 

16,900 

1,166,274 

Site 300 

4,000 

9,674 

24,138 

57,600 

5,000 

36,000 
390,000 

26,000 

3,250 

390 

4,988 

5,494 

7,200 
1,625 

69,000 

71,500 

1,300 

27,089 
16,250 

934 

780 

32 ,500 

4,780 

97 

2,717 

3,900 

7,200 

12,000 

251,414 

1,021 

1,544 

997 

9,600 

32,500 

9,000 

13,650 

6,500 

5,850 

16,900 

1,174,382 

Site 300 

4,000 

9,674 

24,138 

57,600 

5,000 

36,000 

390,000 

26,000 

3,250 

390 

4,988 

5,494 
7,200 

1,625 

69,000 

71,500 

1,300 

27,902 

16,250 
934 

780 

32,500 

4,780 

97 
2,717 

3,900 
7,200 

12,000 

258,957 

1,021 

1,544 

997 

9,600 
32 ,500 

9,000 

13,650 

6,500 

5,850 

16,900 

1,182,737 

Site 300 

4,000 

9,674 

24,138 

57,600 

5,000 
36,000 

390,000 

26,000 

3,250 

390 

4,988 

5,4-94 
7,200 

1,625 

69,000 

71,500 

1,300 

28,739 
16,250 

934 

780 

32,500 

4,780 

97 
2,717 

3,900 

7,200 

12,000 

266,725 

1,021 

1,544 

997 

9,600 

32,500 

9,000 
13,650 

6,500 

5,850 
16,900 

1,191,343 

Site 300 

4,000 

9,674 

24,138 

57,600 

5,000 

36,000 

390,000 

26,000 

3,250 

390 

4,988 

5,494 
7,200 

1,625 

69,000 

71,500 

1,300 

29,599 
16,250 

934 

780 

32,500 

4,780 

97 
2,717 

3,900 

7,200 

12,000 

274,727 

1,021 

1,544 

997 

9,600 

32,500 

9,000 
13,650 

6,500 

5,850 

16,900 

1,200,205 
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Lighthouse - LCCS 
Budget Summary DRAFT As of September 28, 2010 

2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 

Site 300 Site 300 Site 300 Site 300 Site 300 Site 300 

6000 Capital Outlay 
6100 Sites & Improvement of Sites 
6200 Buildings & Improvement of Buildings 53,300 

6410 Computers 
6420 Furniture 
6430 Other Equipment 

SUBTOTAL - Capital Outlay 53,300 

TOTAL EXPENSES 4,254,62 0 4,269,573 4,366,406 4,466,469 4,569,874 4,680,488 

Depreciation- Prior Years 
Depreciation- Current Year 

6900 SUBTOTAL - Depreciation 

TOTAL EXPENSES including Depreciation 4,201,32 0 4,269,573 4,366,406 4,466,469 4,569,874 4,680,488 
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