














a. Appoint a key district staff member to serve as a point «
contact for evaluation-related activities.

b. Identify key district staff member to assist in and respond
to reasonable requests for the collection and transfer of
studer level demographic and achievement data on
pathway program partic ints and nonparticipants,
as requested.

c.  Assist in data collection activities involving students (e.g.,
identifying students for participation in focus groups,
helping in the administration of surveys, sending out and
collecting parental consent forms).

Cc t s Expenditure Responsibility
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Implementation Plan Template

for Developing a System of Linked Learning Pathways

an internal and an
external audience {with
assistance from GMMB).

Work with GMMB, OCO,
EBAYC, and BBCto
broadcast this message to

the larger community.

message Linked
Learning Statewide

JIF funded community
communications
campaigns through
OCO and EBAYC

Existing
communications plan

Troy Flint, Chief Communications
Officer, OUSD

Critici  :lement Action Steps Timeline Resources Person Responsible Evidence of Success
1.1.1. Shared Vision and Continue to align specific 2011-2016 Five-Year Strategic Tony Smith, Superintendent At least 80% of high school students
Commitment Linked Learning work with Plan and associated engaged in Linked Learning Pathways by
the board adopted Five- landmarks to be Alison McDonald, High School Network 2015
Year Strategic Plan. achieved by yearsone, | gfficer
three, and five Increased high school graduation rate
Gretchen Livesey, Director, CCRO
Landmarks within Five-Year Strategic
Plan met
1.1.2. Implement June 2013 GMMB - funded by Jennielyn Dino Rossi, Coordinator, Completed communications plan
Communication and Communications Plan for James Irvine Workforce and Economic Development
Messaging Linked Learning for both Foundation to Office, OUSD Increased understanding of Linked

Learning in OUSD and across the city,
evidenced through surveys

1.1.3. Broad-Based
Coalition

OEC and members of the
community review
progress and develop new
action steps to move
towards fully
implementing Linked
Learning within Full
Service Community

January 2013

Upcoming ConnectEd
Linked Learning
District Residency in
March provides
impetus and urgency

Robert Woods

Johnson Foundation

Tony Smith, Superintendent

Gretchen Livesey, CCRO

Andy Nelson, East Bay Asian Youth
Council

Minutes from OEC and BBC meetings
with new action steps

Successful Linked Learning District
Residency in March

© 2011 ConnectEd: The California Center for College and Career

Page 4










Implementation Plan Template
for Developing a System of Linked Learning Pathways

coordinated support to Coordinators and
high school students. program managers
from:
Leadership,

Curriculum and
Instruction, Leadership
Management, Family
Schools = Community
Partnerships, I3
Oakland Accelerates,
School Quality Review,
After School
Programs, English
Language
Development,
Exceptional Students,
Instructional
Technology, Civic
Engagement, African
American Male
Achievement, and
College and Career

Readiness
1.2 The district and community ould engage in a comprehensive and thoughtful process of selecting the broad industry sectors in which to
Pathway create, expand, and improve a number of high-quality pathways. In doing so, the district and its partners should be committed to high-quality
Formation implementation that addresses issues of equity, access, student choice, and transportation.
Section Narrative Key Findings from Needs and Capacity Assessment:

The district curren  has 24 Linked Learning pathways, in various stages of development. 15 of these are funded California Partnership Academies (CPAs), and
one is a high school that uses an early college model (MetWest). Six of the 24 have gone through the Linked Learning Certification Review process; three of
them earning certification, and three found to be in progress. Two new pathways will initiate the Certification process this year. Two ROP funded programs
have not yet been developed into pathways. Three high school campuses  at used to host career themed small schools have now merged into three
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Implementation Plan Template
for Developing a System of Linked Learning Pathways

inform: on for all families via various media. There are disparate course offerings between the various high schools, which prevents all students having equal
access to rigorous curriculum

Varied levels of efficacy in instruction exist both within school buildings and between them; students at some of our most underperforming schools are more
likely to have inexperienced and/or ineffective teachers

We have an underrepresentation of African American students in academies and pathways. Much like academies and pathways across the state of California,
our own programs do not adequately reflect our overall student population. Through extensive data collection and analysis, we are able to review data
disaggregated by pathway/academy. This data will guide the efforts of principals and pathway teams moving forward — identifying and recruiting these
underrt resented students in an explicit way that promotes equitable opportunities for all Oakland high school students

Desirr  Dutcomes for Section 1.3:

the eij grade, studr :s complete a “personalized learning plan,” (PLP) informed by interest and academic assessments, career exploration, and
conferencing with counselors or other advisors. PLPs are used by students, families and school staff to aid in the high school Options process

The existing Options process is improved to be more robust in middle school, to inform students, families and schools about pathway choices that reflect the
District’s commitment to pathways and academies, and to feed students into the high school of their choice

As students matriculate from their ninth grade house or program in the larger high schools, students and advocating adults consult their PLPs so that students
are placed into the pathways of their choice

No matter which pathway areas of focus or delivery models have been established, students in the district have access to any pathway of interest. As such,
the district establishes policies that support school choice and academic preparedness as well as other related issues, including transportation and location of
employers and work-basec -arning opportunities

Professional Learning Communities are structured intentionally, to support teachers as they develop their capacity to support the neediest students, and to
ensure equitable access to high-quality instruction in every classroom for every student

Decreasein e “information gap” that currently exists in OUSD between “wired” and “non-wired” families, as well as school communities who continue to
operate along the margins of the district.

Counselors are strategically addressing the inequities regarding access to pathways through increased un rstanding of program offerings, explicit counseling
with 8" and 9" grade students regarding their career interests and skills, and guiding decisions for students & families that include pathway/academy choice

© 2011 ConnectEd: The California Center for College and Career Page 12
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for Developing a System of Linked Learning Pathways

Exploration of other for students, families and staff

methods of sharing Dave Yanofsky, CTE Specialists, CCRO

inf?rmation {Facebook, 2012-13 SY ConnectEd Increased incidence of students entering into
Twitter, text messages, a pathway of their intentional choosing

etc.)

Create virtual “tours” of

high schools/pathways t
igh schools/p ysto Skyline’s Computer

share with middle school

2012-13 8Y Academy/Mark Frey Diana Kampa, CCRO
students, families and
staff

Options Fairs held in East and West Oakland
Host a Linked Learning
Options Fair for the most Past Options Fair
L lanice Auguente & Curtiss Sarikey,

underserved communities B materials

2013-14 SY CCRO
in Oakland Bridge programs from middle to high school

Linked Learning pathways

Develop Linked Learning
. Julia Ma, Driector, ASP
Bridge Programs from
Middle School to High 2013-14 SY Gretchen Livesey, CCRO

School Pathways

1.4 Middle School If students are expected to select ¢ athway at the end of their 8th-grade year, they should be able to do so in an informed way.
reparation and Students can only do this if they have been exposed to career opportunities in a variety of industry sectors and know their high

Pathway school pathway options. As important, students must be academically prepared to succeed in rigorous pathway programs of study

Selection and be assisted in making the transition from middle school to high school pathways.

Section Narrative Key Findings from Needs and Capacity Assessment:

In the summer of 2012, an OUSD Middle School Task Force began to develop a Middle School Action Plan. The Action Plan is specifically aligned to other
initiatives in the district, including college and career readiness. The plan specifically focuses on The Middle School and High Schoo! Connection. The plan
states: Improvement initiatives at the Middle Schoo! level must occur in parallel with efforts at the High School level to ensure that:

The academic core in the middle grades is aligned to what students must know, understand and be able to do to succeed in college-preparatory courses in
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Clear rocesses exist so that the standard forz antering gth graders (and their families) is a “wi:  n hand-off” from middle school into their selected pathway.
ven though most pathway courses do not begin until 10" grade, entering freshmen have opportunities to make connections with their pathway teachers and
peers prior to officially entering their course sequences

Families are aware of all pathway options for high school and are able to make an intentional choice for a pathway/academy that most interests their
students

The seeds for a middle school high school Linked Learning Pathway currently exists between Westlake Middle School and Oakland Technical High School
through the digital mediz rogram called Project 7. Currently there are Project 7 course offerings at both Westlake and Oakland Tech. Work needs to
continue to identify the academic core courses for a true Linked Learning Pathway

iandt & nges to successful implementation of Section 1.4:

Currently the Options process is not designed to actualize the goal of equity for all students/families. Much work is still needed to increase access to and
awareness of various high school offerings. Families in OUSD are not all provided information in an equitable or user-friendly (i.e., translated, presented in
methods that are accessible, etc.) manner

Lack of connection between middle schools and high schools are currently a tremendous obstacle to ensuring students are launched successfully into high
s ool; a better me od of communication between these two levels will ideally lead to better connection between middle schools and individual
pathways/academies

Workgroup Leader: Gretchen Livesey, Director, CCRO
Critical Element Action Steps Timeline Resources Person Re nsible Evidence of Success
I
1.4.1. Career Exploration Kuder deployment at sites | Ongoing Kuder Staff, Northern | Susan Benz, CCRO Increased use of Kuder by middle school
with demonstrated buy-in. California Regional Katie Wheeler-Dubin, CTE Specialist students

r f Kuder users
group of tuder Diana Kampa, CCRO

SPARK mentorship Increased awareness in middle school
program pilot @ Frick 2012-13SY Jerome Guardian students about work-based learning
Middle school. opportunities and exposure to various

career fields
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1.4.2. Academic SpringBoard 2012-13sY College Board, LCI Cleo Protopapas, i3 Specialists Increased readiness for incoming gth
Preparation implementation at cohort graders for high-school level work;
MS sites. decreased need for intervention and

credit recovery throughout high school

Michele Hamilton, Kasey Blackburn

Middle school After Ongoing

ASP
School Program academic Decrease in number of D and F grades for
support. 9th grade students
Creation of protocol for 2012-135Y
“warm hand off” process.
1.5 Postsecondary Like the transition from middle school to high school patt  ys, students graduating from pathways should enjoy a seamless
Arti n transition to postsecondary education and training options. These transitions may be facilitated in several ways.
Section Narrative “in  1gs from Needs an apacity Assessment:

Our students often struggle when they move on to post-secondary education after graduation. As a larger OUSD community, we must continue to examine
what supports are available to students prior to graduation to help ensure their post-secondary success, and we must develop relationships with agencies that
can st ort our students when they matriculate to an institute of higher education

OUSD Board Member Gary Ye provides a strong connection to the Peri  a Community College District; his work with the Career Ladders Project (which works
to create successful transitions from hi;  school to post-secondary education and careers) increases the potential impact of successful collaboration

As a district, OUSD has hosted a variety of community events aimed and supporting students and families as they transition into high school school (to be
better prepared for post-secondary choices)

Adoption of “a-g” for all, beginning with the class of 2015

Desired Outcomes for Section 1.5:

OUSD holds quarterly sessions aimed at informing students and families about postsecondary options for students
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Ongoing meetings between Peri a Community College District and OUSD formalize articulation and concurrent enrollment practices for high school students.
Teachers from both postsecondary and secondary levels create a set of standards that students are to master prior to concurrent enrollment. It is critical that
these standards are adopted so that OUSD students are adequately prepared to take on e rigor of an articulated Peralta program

A promising practice coming out of Pasadena City College and supported through the Linked Learning Alliance was the creation of a program in which entering
freshmen, who were identified as needing support in mathematics, were placed in a program that combined mathematics with a CTE context and additional
support from mentors and counselors for a successful transition into college. An additional program was a high school course in mathematics that allowed
students who complete the course with a final grade of B or better could go straight into intermediate algebra without having to take the college placement
exam. We will explore the possibility of implementing this practice in Oal nd

Ri iand Chi 2nges to successful implementation of Section 1.5:

eralta Career Technical Education Coordinator colleague has turned over three times in the course of a year

Impacted community college enrollment restricts QUSD student concurrent enrc ment

Workgroup Leader: Abigail Adams, Coordinator, College Readiness
Cri al ment Action Steps Timeline Resources Person Responsible Evidence of Success
1.5.1. Concurrent Expand on-line options for | June 2013 APEX — Online Learning | Abigail Adams Students are able to successfully earn
Enrollment students to gain college Program online college credits while still enrolled
Options units while in high school Diana Kampa in high school

BYU Online

1.5.2.  Articulation Agreements (See sections 2.1, 2.2, 2.4, 2.5)
2. Pathway Design and Quality Executive Sponsor for Section 2: Maria Santos, Deputy Superintendent
2.1 Pa way | The district and community commit to regular examination and ongoing improvement of pathway quality, with the objective of moving
Quality each pathway to a level of quality and fidelity that may be marked by Linked Learning Pathway Certification. Pathway improvement is tied
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directly to student outcomes.

Section ative KeyFin 1gsfrom eedsan Capacity Assessment:

Six pathways have engaged in the Pathway Quality Review process; three have earned certification, and three are in progress. A fourth pathway was originally
certified but, upon a CCRO requested review by the Pathway Quality Review Executive Council, was found to be in progress. This action significantly su] orted
OUSD’s commitment to offering high quality pathways to students, especially those in programs at schools that have historically under or inequitably served
students

Quality Community Schoc  Jevelopment (QCSD) office has created a School Quality Review (SQR) process that is comprehensive (qualitative and quantitative)
for K-12 schools. 2012-13 School year is 1e first year that a cohort of high schools will undergo SQR. Currently, the SQR criteria do not explicitly include Linked
Learning or pathway/academy quality reviewing processes

>ur pathways are entering Linked Learning certification process for 2012-13 school year (completion of Cert Review most like in 2013-14 SY)

2012 Summer Institute for Linked Learning teams served 41 OUSD teachers and provided professional development and coaching around integrated
curriculum, project-based learning, and performance assessments. As a follow-up to the Summer Institute, 11 OUSD pathway teams are receiving Linked
Learning coa ing services through ConnectEd (6 pathways from newly identified internal Linked Learning coaches, to build internal capacity, the remainder
from external/ConnectEd coaches)

Comprehensive high school principals are challenged by implementation of Linked Learning at their sites, due to master scheduling issues and a lack of deep
understanding of the possibilities of Linked Learning. A request for Linked Learning principal coaching has been met with 3 principals receiving ConnectEd
coaching

Identification and training of two internal Linked Learning coaches to serve two comprehensive high school campuses has occurred. Work continues to
identify additional coaches from pathways and each of the core general education disciplines

Desired Outcomes for Section 2.1:

All pathways in OUSD commit to cycles of inquiry and self assessment, using student achievement outcomes as the foundation for all programmatic changes
and improvements

Increase alignment between the SQR criteria and the Linked Learning Certification criteria, to imbed Linked Learning quality reviews into SQR (and WASC)
processes
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Summer Institute for
pathway teams to be held

in June and August 2013 Summer 2013 Donna Wyatt & Susan Benz

Yearly Pathway-level data
analysis work session for
teams informs instruction
and recruitment strategies

Ongoing Donna Wyatt & Susan Benz
for following year

2.2 ro 1m | Each of the district’s pathways should have in place a well-defined multi-year program of study that describes the student experience and

of Study consists of academic core courses, technical courses, a series of work-based learning experiences, and student supports—all intentionally
aligned to ensure that students meet the expected pathway and course-level learning outcomes.

Section arrative Key Findings from Needs and Capacity Assessment:

With the support of the linked learning grant and leveraging of district ROP funds and Perkins funding, OUSD has provided high quality Professional
Development to ever increasing numbers of teacher teams. Current academies and pathways all have well defined programs of study in various degrees of
implementation, varied relevant work based learning opportunities, and student support structures that result in higher grad rates

13 of the 22 pathways in OUSD have created pathway outcomes

OUSD has three certified academies, three in progress, and six additional pathways beginning the certification process

ECCO! Oakland is a coherent sequenced program for pathways and academies to provide a series of WBL experiences that prepare grades 10-12 for
internships, build stronger advisories, and increase partnerships with industry and the local business community

Leadership, Curriculum, and Instruction is working to engage all of the staff in understanding the connections between linked learning and the common core |
as they implement the common core standards

Desired Outcomes for Section 2.2:
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The ECCO program will be implemented in all 22 pathways by the end of the 2013-14SY

Pathway teams will align their pathway outcomes to performance assessments that reflect the Graduate Profile

Send teams of teachers to UC Institutes to design courses that align Common Core State Standards and CTE State standards and qualify as UC “a-g” credit.

While OUSD has many CTE courses that earn UC elective credit there needs to be an increase in the number of concentrator and capstone CTE courses that
earn credit in the academic areas of English, Math, Science and Social Science.

C teachers have been successful in identifying and integrating academic content into their curriculum but academic core instructors have not been provided
professional development to integrate CTE context into their curriculum. Professional development and industry extern: ips need to be provided to
academic core instructors to create a deeper understanding of the industry sector within their career pathway

wrkgroup Le:  r:

Susan Benz, Coordinator, Career Readiness, and

onna Wyatt, Coordinator C' Curricl

im and & Instruction

Criticc  :lement

Action Steps

Timeline

Resources

Person Responsible

Evidence of Success

2.2.1. Coherent,
Articulated, and Supported
Programs of Study

LCl staff and Linked

Learning coaches will work

jointly with teams of

teachers by pathway and

in content areas K-12

ECCO! Oakland is
expanded to all
appropriate pathways,

creating a community

demand for interns who
have completed the ECCO

program

12-13 school year

13-14

CCRO Staff, Linked
Learning Coaches, LC}
staff

Linked Learning Grant,
Perkins Grant, CCRO
staff, FSCP Office,
Community School
Managers, After
School Program
Coordinators

Gretchen Livesey, CCRO

Donna Wyatt, CCRO

Susan Benz, CCRO

Content area teachers receive ongoing
PD and TA about common core and
linked learning approach

Each academy/pathway has sustainable
systems for conducting work based
learning opportunities that lead to high
value internships

2.3 Academic
Core Currici Im

As a central component, pathways deliver the mathematics, science, English, social science, and world language course content expected
by the state’s public colleges and universities, but they do so in a way that is engaging for students and related to the career theme that
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is the focus of the pathway. Through a rigorous and relevant curriculum that appropriately combines multi-disciplinary, integrated
projects with discipline-based instruction, students master the knowledge and skills identified in the state standards.

Section Narrative Key Findings from Nee and Capacity Assessment:

District-wide efforts have been made to increase teacher awareness and application of new Common Core State Standards in their instructional practices and
curriculum, including Pathway teachers through targeted PD from CCRO

Pathway teams who participated in Summer Institute 2012 receiving professional development and coaching to support hi; -level performance based
assessmel . Ongoing Linke Learning coaching is supporting team creation and implementation of quality performance-based assessments

Four pathways ave elected to enter the Linked Learning certification process, and have agreed to use performance-based assessments to measure student
progress

Current understanding of course submission process (for “a-g” approval from UC/CSU) is varied across the district amongst teachers. Many teachers (including
pathway teachers) proactively seek support from Curriculum Instruction Assessment Committee (CIAC) to create college-preparatory courses. 15 courses
were approved for the 2012-13 school year, with an additional 4 currently in the approval “queue” for 2013-14 School year

High School master schedules that provide common planning for teams of teachers with cohorts of students continues to be an impediment to building multi-
disciplinary projects

Desired Outcomes for Section 2.3:

Each academic department submits new course descriptions to CIAC based on input from department heads and teachers. There is a clear understanding of
“a-g” submitted coursework and various methods of auditing to ensure adherence to submitted, rigorous course descriptions. Courses that fall short of “a-g”
rigor will be assisted in e development of “a-g” submission, when indicated. The district maintains accurate UCOP Doorways listings for all OUSD high school
coursework. This ensures all classes eligible to receive “a-g” designation are updated regularly and that students are given appropriate consideration in
applying to colleges and universities |

OUSD works closely with principals and counselors in designing each master schedule to meet the minimum 15 “a-g” classes for students and appropriate
sequence CTE experiences/coursework as well as cohort scheduling and common planning for tea. ers

Increased rigor in classroom of all subject areas, to reflect the goal of college & career readiness for all students upon graduation
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document will be used to reviews
build teacher capacity.
March 2013 Donna Wyatt, CCRO |
Pathway teams use
Curriculum Mapping Tool |
in ConnectEd Studios
2.3.3. Student Pathways create and June 2013 ConnectEd Donna Wyatt, Pathway teams Pathway assessment tools exists and
Assessment and implement performance- are being utilized by teams
Accountability based assessments
2.4 Technical Pathways also deliver the technical knowledge and skills (foundational, occupational, workplace competencies) that prepare students
Core Curriculum for career entry and further training. The technical core curriculum is aligned to state and/or industry standards and reinforces and
integrates related academic standards.

Sectior arrative Key Findings from Needs and Capacity Assessment:

The current status of technical core curriculum in OUSD pathways varies among pathways. The current strengths are mostly at the program level, because the
district lacks systemic improvement and support structures. Strengths include: the representation of 12 industry sectors across many pathways, strong
advisory boards and industry partners for many pathways and significant longevity for many pathways. The weaknesses exist largely because of the
aforementioned lack of systemic improvement and support structures: many facility and equipment needs are inconsistently addressed, there ave been
access issues for students, and i ar market demands have not always been considered in the development or expansion of pathways (i.e., based on the
demand for graphic arts, far too many students are enrolled in graphic arts courses). Key interventions to remedy these problems will be the establishment of
a process that drives the choices in developing new pathways that includes the use of labor market demand, facility and equipment needs and student access;
protocols for building master schedules that include common planning time and pure student cohorts; and a monitoring and evaluation structure that allows
Network Executive Officer to hold site leaders, pathway directors and teachers accountable for the integrity of their courses against CTE standards, “a-g”
requirements and elements of successful pa ways

The current pathways include sequenced programs of study that take place primarily at the school site. These programs of study integrate academic and
career technical education curricula, including workplace competencies, that engage students in contextual learning so that they are able to complete a
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Create new articulation agreements with local and broader community college partners that allow OUSD students to graduate high school with a college
transcript, college credits and advanced standing in specific postsecondary programs

Work with Industry Sector advisories to identify high demand professional industry certifications that lead to entry-level employment for QUSD graduates

Partner witk cal industry councils and CTE industry advisories to create opportunities for OUSD CTE educators to perform educator internships in industry
during the school year and summer

Provide a series of professional developments to career pathway teams with the purpose of identifying CTE priority standards aligned to the Common Core
State Standards

Design continuing professional development to pathway teams that is differentiated to meet the needs of individual pathways. Areas of focus include teacher
industry externships, rubric design, pathway student learning outcomes, project based learning and culminating assessments |

Risks and Challenges to successful implementation of Section 2.4:

L Continuing state budget reductions cause community college partners to be cautious around the development of articulation agreements. Staff turnover at
the communi  college levels continue to create obstacles to the process creating articulation agreements

District and school site professional development and buy back days create conflicts in attempts to bring together whole pathway teams for professional
development and technical assistance in Linked Learning Strategies

While numerous business leaders and community organizations have expressed a desire to partner with OUSD in implementation of Linked Learning, few
partners are willing to take a leadersk  rolein the creation of an advisory or foundation to steer the work at the community partner level. This has created a
gap between ir istry a isories that work with individual pathways and a larger industry advisory to steer the work at a district level

The lack of district systems and support for key components of Linke Learning, namely common planning periods, cohort scheduling, pathway teacher job
descriptions and interdisciplinary project-based learning, continue to hamper the development of high functioning communities of practice that are able to
implement Linked Learning strategies with fidelity

Due to the budget crisis, ROP state apportionments were reduced and funding levels were frozen at 2007-2008 levels through 2015. In addition, the ability to
produce funds through average daily attendance was eliminated. This created a “no growth” scenario for ROP funds and makes it difficult to fund new CTE
courses within Linked Learning Pathways

© 2011 ConnectEd: The California Center for College and Career Page 30

. TSRS




Implementation Plan Template

for Developing a System of Linked Leaming Pathways

Workgroup Leader:

Donna Wyatt, Coordinator, Curriculum and Instruction — CTE

Eitical Element

Action Steps

Timeline

Resources

Person Responsible

Evidence of Success

2.4.1. Demanding
Technical Core

Design and implement a
calendar of differentiated
professional
developments and Linked
Learning Summer
Institutes that are
differentiated and include
opportunities for educator
externships, project-based
learning, and integration
of Common Core State
Standards and state CTE
standards

Create a series of work
sessions for OUSD and
Peralta Community
College CTE educators to
create articulation

agreements

Identify, through industry
advisories, high demand
industry certifications to
make available to
students enrolled in
capstone classes

SY 2012-13

SY2012-13

SY2012-13

ConnectEd Pathway
Leadership Series
Presenters

Donna Wyatt

Donna Wyatt, Abigail Adams

Donna Wyatt

Susan Benz

Pathway teams are developing and
delivering interdisciplinary project
based curriculum aligned to state CTE
standards and Common Core State
Standards.

Increase in the number of articulation
agreements

Increase in the number of industry
certifications in capstone courses

]

Coordination with

2.4.2.

Under flex, East Bay ROP ‘ NA (work

‘ NA (work

NA (work suspended)

‘ NA (work suspended)

|
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Regional Occupational was suspended as of suspended) suspended)
Programs July 1, 2011. Currently

CTE programming in

OUSD is managed by

CCRO staff and is

expected to continue

until the end of flexin
2015-16.

student learning is largely contingent upon the effectiveness of daily instruction in the classroom, as well as during integrated projects.
Teachers build their capacity to consistently provide high-quality, effective instruction through collaborative cycles of inquiry of their practice
focused on the evidence of student learning.

Key ndings from Needs and Capacity Assessment:

There has been a tremendous push throughout OUSD to refine our collective understanding about what instructional quality looks like. We hope to expand
our ability to observe and support teachers in their classrooms, in real-time with their students, to ensure that every Oakland high school student has an

“oxcellent teacher, every day”

A large number of teachers were trained in Academic Language and Literacy in 2011, which was an effort made by the district in collaboration with WestEd to
bring more rigorous teaching strategies into the classroom. The high schools are continuing to develop these strategies

QUSD began ramping up professional development around the Common Core State standards three years ago. This year, high school principals are receiving
targeted PD about how to support teachers as they shift their teaching to address the Common Core State Standards (CCSS)

The Leadership, Curriculum and Instruction (LCI) department has asked for professional development around Linked Learning. The CCRO office will arrange
for, or create, PD for LCl teams in: Linked Learning 101; in the ConnectEd Behaviors of Teaching and Learning; and in how the Linked Learning approach, with
its emphasis on integrated, project based instruction aligns with and directly supports preparing students for the CCSS assessments

pathway teaching teams received PD from the Buck Institute during the Linked Learning Summer Institute run by CCRO. These teams agreed to pilot at least
one project-based, integrated project related to their pathway theme this year

EXCELerator (a college readiness diagnostic tool from the College Board) provided an overview of the current status of OUSD with regard to both in-class
instruction and also district infrastructure to support college (& career) readiness in the district. The report demonstrated a significant lack of rigorin a large
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portion of the sample classrooms. The i3 work will seek to provide targeted support to teachers, in an effort to raise the rigor of all classrooms (currently
inequities exist between teachers and also between schools)

Effective teaching Task Force work during the development of the strategic plan was convened in 2010-11 school year. The result of the work is currently
informing instructional improvement across the district. The Secondary literacy collaborative is currently working with school sites through district coaches to
support effective interventions for students

Desired Outcomes for Section 2.5:

Increase rigor within pathway/academy courses - increased understanding by Pathway teachers specifically how to create a rigorous standard for their
CTE/pathway course curriculum (project-based learning and integrated projects that integrate high-level thinking/assignments)

Increase in teacher effectiveness (measured by increase in student achievement) in providing differentiated instruction for students that meets the goal of
students being prepared for credit-bearing work in college

Increase in understanding by teachers about how to evaluate efficacy of teaching

Ri and Challe =s to successfulin lementation of Section 2.5:

Current evaluation procedure in OUSD  »es not include teacher effectiveness as measured by student outcomes

Differing philosophies about whose “respons lity” it is to provide rigorous curriculum, and “which kids” deserve to be in more rigorous courses

Curriculum and Instruction; Cleo Protopapas, SLC and 13 Project Director; Donna

Kyla Johnson, Associate Superintendent, Leadership,
Wyatt, CCRO

Workgro
Leader:

Critical Element Action Steps

Determine QUSD’s

framework for effective

Timeline Resources Person Responsible

Evidence of Success

Increased instructional rigor and
challenge in all OUSD high school
classrooms that prepares OUSD

2012-13SY ConnectEd Behaviors | Kyla Johnson ~ LCt

2.5.1. Framework for

Effective Instruction of Teaching and

teaching, and share with Learning rubric and

Pathway/Academy support materials students to access, persist and succeed

teachers. in post-secondary education without
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2.6 Professional To a great extent, pathways are designed and implemented by teachers, with support from administrators and counselors. The only
Development way to ensure high-quality implementation is to dedicate substantial resources to build the capacity of the teachers, counselors, and

administrators who are responsible for doing the work.

. Section Narrative Key Findings from Needs and Capacity Assessment: ]

-

During the 2011-12 Linked Learning Summer Institute, pathway teams worked with The Buck Institute for Education and developed integrated project-basedﬁ
curriculum. In 2012-13 the Buck Institute will provide ongoing support for the implementation of the projects

Also during the Linked Learning Summer Institute, pathway teachers participated in externships at local businesses to learn about current trends in their
industry sectors. Core academic teachers participated in these externships along with their CTE teaching colleagues

Second and fourth Wednesdays in OUSD are early release days for students to allow teachers to participate in on-going professional development. Sometimes
teachers meet with colleagues in departments with e main learning focus being the Common Core State Standards; other times teachers meet with their
pathway colleagues to plan integrated curriculum and projects, to review student data to inform instructional practice, and to develop and hone performance
assessments tied to pathway student outcomes

e High School Network (HSN) meets together on first and third Thursdays. The network includes all high school principals, high school district office staff
(HSN Executive Officer, CCRO Director, SLC/ 13 Director, Administrator on Special Assignment College Readiness Specialist) the High School Leadership Coach,
and the Director of the Office of African American Male Achievement. This year the meetings are PD focused, with the focus being on supporting teachers in
shifting instruction to prepare students for the CCSS. All PD is focused through the lens of Linked Learning J

esired Outcomes for Section 2.6: J

Teachers are provided with professional development so they can understand and uphold the District’s vision for Linked Learning for college and career
readiness. Training includes: 1) fully integrated applied learning strategies into academic classes thus providing a more relevant and rigorous curriculum for all
students, 2) reading, writing and math PD across the curriculum for CTE teachers, 3) integration of CTE context within academic core courses, 4) addressing
grade inflation through mastery scales, 5) addressing the new Common Core State Standards through the Linked Learning approach, i.e.: integrated, cross-
curricular units; performance assessments tied to pathway outcomes

Teacher teams participate throughout the year and summer to develop project and problem-based learning curriculum. Curriculum Integration Program
(grants from UC) and summer institutes are a critical resource for these interdisciplinary teams. OUSD administration/principals plan early release times,
common planning time, and staff development opportunities to further integrate curriculum. This includes Buy-Back days, staff meetings, and substitute time |
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Counselors and
Administrators

Officer, CCRO and
principals will attend the
ConnectEd District
Leadership Series.

High School Network
meetings will include
targeted and on-going
PD about Linked Learning
topics.

Continue to develop
administrator
competency in
Instructional Rounds to
support and monitor
effective curriculum

First Thursdays
every month 2012-
14

Third Thursdays
every month 2012-
14

ConnectEd PD

materials

Leadership,
Curriculum and

Instruction

High School Principal
monthly cohort PD

Alison McDonald, NEXO

Gretchen Livesey, CCRO

Lisa Jimenez, LC!

Additional pathways are certified as
Linked Learning pathways

Effective master schedules for Linked

Learning

Increased points of curricular

integration in pathways

Increased student opportunities to
engage in project / problem based
learning

—

integration in the
classroom, and quality
implementation of
project / problem based

instruction.

2.7 Work- A coordinated, structured, and scaled sequence of WBL activities provides all pathway students with real-world learning opportunities
Based Learning that are connected to classroom instruction in both academic and technical courses. Through WBL, students learn about a range of
(WBL) occupational options within an industry sector, benefit from regular interaction with professionals who serve as adult role models and
mentors, gain an understanding of professional behavior and expectations, develop workplace competencies that are transferable to any
job in any industry sector, earn state or industry certification when available, and experience relevance and transferability of the core

curriculum.
. Section Narrative sy Findings from Needs and Capacity Assessment: —J
OUSD has formed a Workforce and Economic Development Office (WEDO) and funded (from the general budget) a full time coordinator to run it. This
coordinator is responsible for developing and nourishing relationships with local industry, with community partners, with local non-profits and youth
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development programs, and with Oakland city governing boards and committees. The WEDO coordinator also works closely wi  the CCRO office to manage
four grant funded CTE specialists to provide targeted support to pathway leads and teachers as they learn to provide all students with meaningf work-based

learning activities

As OUSD continues to work with Oakland city/area partners to provide meaningful work-based learning opportunities for our students, we need to continue
developing a system for matching and placing students in a way that is institutionalized, systemic, and not only site-based. Creating and communicating a
clear process to share with students, families, school staff, host sites, and community partners will ensure that the experience is mutually beneficial. Our
district-funded Workforce and Economic Development Coordinator, along with the Coordinator for Career Readiness, CTE specialists and our many
community partners continue to scale these up for students

10 pathways are implementing Exploring College and Career Options (ECCO) to coordinate and prepare students for WBL experiences {2012-13SY)

Currently pathways are not maximizing the resources of their Advisory Boards. Advisory Board includes industry partners and intermediaries such as Junior
Achievement, Alameda County Health Pipeline Partnership, etc.

All pathways use leads from Industry Summits to coordinate WBL experiences for students
34% of OUSD high school students use Kuder for career exploration, career interest assessment and online portfolio development

WBL experiences need to better connect to classroom instruction. There is a low number of job descriptions, learning « jectives, work performance
evaluations for  BL experiences

Not all pa ways offer complete work readiness package (i.e. career exploration, financial literacy, resume and cover letter development, interviewing and
public speaking skills, workplace etiquette, sexual harassment, internship basics and employers’ expectations, soft sk and business communication, career

portfolio development)

Currently, there is a lack of MOUs between industry partners and pathway teachers to describe mutually shared vision, ideas, services and/or WBL

experiences

Desired Outcomes for Section 2.7:

OUSD students have the opportunity to move through a sequenced work experience educational program beginning in middle school with career exploration
curriculum and opportunities to explore and prepare for the wo | of work and post-secondary requirements
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Principals, community school managers, and pathway teams develop the capacity to sustain partnerships that result in robust WBL opportunities for students

OUSD establishes and implements a clear process for capturing and analyzing data related to students’ WBL experiences using Google Docs, AERIES,
QuickPermit and Salesforce

Pathways increase and strengthen the link to work-based learning experiences and student outcomes back to CTE standards and core academic classes

Pathways offer a planned program of experiential learning activities that utilizes the community and workplace as classrooms. The learning experiences
include job shadowing, study tours, service learning, internships, career mentoring projects, student-run enterprises, cooperative education, and youth
apprenticeships that are integrated with school-based learning

Peralta Community College District and OUSD will have a transparent and systematic articulation to link OUSD CTE course of studies with specific Career
Technical Programs and facilities that honor Certificate of Competencies that include career specific rigorous and relevant job skills

A structured Advisory Board of influential, effective members for each industry sector exists that will help provide and coordinate WBL experiences for the
pathways; additionally, pathway teams have a deep understanding of how best to utilize the resources and expertise of their Advisory Board Members

Job descriptions, learning objectives and performance evaluations align with classroom instruction (academic and technical courses)

Teachers participate in extern ipsto keep current with industry standards, wo place culture, and business communication, and bring back best appropriate
practicesto e classroom

Students in pathways use Kuder and store their online career portfolio on Kuder
Teachers use intermediaries (i.e. Junior Achievement, local funders, and CBOs) to build student capacity to thrive in the workplace

A data management system is used to keep track of work readiness trainings for each pathway, number and type of WBL experiences generated from each
pathway, managing relationships with community and industry partners, tracking number of volunteer hours for community and industry partners,
recognizing and retaining community and industry partners, and tracking improvement in grades and graduation rates

A high functioning group of business leader champions sustain the connection between industry and education to generate work-based learning experiences,
work closely with teachers to ensure curriculum is rigorous and relevant, and maintain the seamless relationship between education and the community to

strengthen the local economy
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D MOUs are created for community/industry partners and teachers

l: \ Risks and ' allenges to successful implementation of Section 2.7:

Teachers and industry partners have different
understand the role, value, structure of Advisory Boards, and industry partners ma

Data management may require pathways to provide information about t

Il sets that may create challenges in initially creating systems to serve students. Teachers may not
y lack experience in understanding the educational system

P Development of one Advisory Board for industry sector may cause some disagreement from pathway teachers w
Advisory Board members with other pathways

heir industry partners that they do not want to share

Ensuring that schools have clear point of contact for each community/industry partner can be challenging with staff turnover

ho are not willing to share their individual

R I U A

L Workgroup Lez 1t

~ Jennielyn Dino Rossi, Coordinator, Workforce and Economic Development

Eritical 'ment

‘ Action Steps

neline

Resources

Person Responsible

E lence of Success

|
]

2.7.1. Infrastructure to
Support Quality Work-Based
Learning

L

Develop Advisory Board
for each industry sector to

serve pathways.

Salesforce (Database
management system) to
keep track of
community/industry
engagement with
pathways.

PD centered on

June 2013

October 2013

November 2013

Linked Learning
Coaches {Devi

Jameson), ConnectED
Consultants (Deanna

Hanson)

Cloud for Good,
Salesforce, Joneil
Custodio

ConnectEd Coaches

NAF resources

Jennielyn Dino Rossi, CCRO

Jennielyn Dino Rossi, CCRO

Gretchen Livesey, CCRO

Roster of Advisory Board members,
description of Advisory Board structure,
schedule of meetings, meeting minutes,
committee reports, data on number of
students served, data on number of
pathways served from work from
Advisory Board, data on student
outcomes based on classroom
instruction and industry standards
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_

students

2.8 Individualized
Student Support

The small learning community structure of any pathway provides a personalized and support-intensive environment for all students.
In order to meet the unique learning needs of some students, e.g., English language learners, the instructional methods used in all
courses and the interventions and supports available are designed to ensure that all students have the greatest chance of success in
a rigorous program of study.

Section Narrative

Key Findings from Needs and Capacity Assessment:

High, APEX)

The “youth cascading leadership mode

year. In this model, students are supported to develop teaching and facilitation skills to work with other youth, including lesson planning and curriculum
development. Youth then co-facilitate, with an adult, an after-school enrichment class for peers

The Work Internship College Readiness (WICR) Program is a program that targets underperforming youth and non-traditional leaders. This after school class
meets two days per week and supports youth in developing 21st Century Skills through Research and Community Action Projects. Students graduate from this

yearlong program ready to partner with Industry, CBO, and school based internships with advanced skill sets. In addition they create a future plan that
includes a resume, career and college exploration, and life skills

Ill

is currently being used in 4 of the 13 High School After School Programs, with the goal of expanding to all sites next

School-day interventions are limited and varied across the district (and have become more scarce with reduced resources); also, the quality of these
interventions are varied and typically not evaluated for positive impact upon student achievement

e majority of interventions are credit-recovery based (Cyber High online credit recovery is offered at some high school sites during the school day and/or
through after school programming and during the summer through the High School Credit Recovery (HSCR) program that is offered centr )

Summer school is particularly challenging in its scope as students have inequitable access to the central location due to transportation and safety concerns.
While several hundreds of students earn credit each summer through HSCR, many more do not attend. Also, 9" and 10" graders are generally categorically
denied entrance into courses due to limited course offering ability

Intervention programs that are part of the master schedule lack focus, depend upon external program designs/tools (i.e., Revolution K-12 for CAHSEE, Cyber

Master schedules are not always intentionally created with interventions in mind; instead, students often have limited availability for in-school credit
recovery, which may impact their access to other course work
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The Small Learning Communities program has been further bolstered by I3 grant; teacher teams are completing targeted literacy work in Grade 9 advisories
with a focus on instructional quality

Grade 9 advisory teams are conducting peer observations (akin to Instructional Rounds), but need to be better aligned with LCI and their materials and
supports

Weakness in differentiated instruction across the district — the three TSA high schools are doing SpringBoard and getting direct training in DI; this is not
happening at the three big high schools, and is unevenly implemented across the small high schools

De ed Outcomes for Section 2.8:

The RTI model of a whole-school approach to meeting students’ interventions needs in a timely and targeted manner is implemented district-wide.
Mandatory tutoring/re-testing, etc. is the expectation for students as soon as they begin f. ng behind. For the most struggling students, higher-touch
interventions are also available on an as-needed basis; as soon as students demonstrate their proficiency/mastery/credit make-up, they are ‘released’ from
mandatory intervention programming

Alternative routes (outside of the standard school day) to fulfilling “a-g” are examined and documentation is provided for students, families, and school sites.
This includes concurrent enroliment, academic recove  online learning, and extra-curricular learning opportunities that are evaluated and rigorous enough
to earn academic credit

Summer School is available for students needing academic recovery as well as those encountering difficulty with “a-g” completion due to scheduling conflicts
or teacher shortages. Summer school programs are offered at individual sites, to increase connectedness between teachers and students, and higher
accountability for sites to evaluate efficacy of program offerings, to maximize funds available for summer programming, and to hire quality instructors who
have a proven track record of increasing student achievement/boosting mastery

Outside service provider assistance (asset-mapping) is collected and disseminated to better assist students and families with support services

Increased professional development for teachers to provide effective intervention-focused instruction to move student achievement forward

One of the key principles of Linked Learning is to engage students through the creation of interdisciplinary units that connect academic core and Career
Technical Core. This is difficult for teams of teachers to do given the fact that pathway teacher teams are not protected year from year due to contracts that
place an emphasis on teacher seniority. The creation of a pathway teacher job description is essential to create and protect pathway teachers working within
a community of practice.
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Risks and' : :nges to successful implementation of Section 2.8:

Lack of resources for additional sections of interventions in the school day
Lack of clear process for evaluating efficacy of existing interventions

Lack of clear strategies for effective interventions (no forum for sharing best practices)

La of a pathway teacher job description to protect teachers from bumping and reassignment from a system based on seniority

Resistance from teachers about taking increased responsibility for student success/providing interventions that are student-centered and tailored to
individual needs.

Lack of resources to provide effective professional development for teachers to support more effective strategies for meeting students’ needs in a timely
fashion to ensure mastery during the initial attempt with course material

Workgroup Leader: Diana Kampa, Program Manager, CCRO; Michelle Hamilton, Programr  anager, After School Programs
Critica ement Action St s Timeline Resources Person Responsible Evidence of Success
2.8.1. Personalization Al o™ grade students November 2012 13 Oakland Accelerates initiative Cleo Protopapas, 13 College and career plans in the hands
have at least one and SLC Senior Project | of ali G9 students

conference with an adult College Readiness Specialists — 13 funded | Director
advisor during the year OUSD-approved tool for 9™ grade
to review their academic Counselors, College Board Diana Kampa, CCRO planning conferences.

progress, and to develop

college and career plans.
oleg P Michelle Hamilton, ASP | Plan for implementation of 9t grade

planning conferences.

Review current advisory MetWest, Life Academy, other schools

; ; ; Alison McDonald, HSN
structures/assignment of with advisory structure already in place N
Accountability measures created and

students to adult

evaluated regularly at all school sites
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Pure cohort scheduling is a priority in master schedule building; academies/pathways enrollment may be adjusted to meet these needs

L Risks and Ch enges to successful implementation of Section 2.9:

Resistance on various fronts to make significant changes to master scheduling process, including shift in perspective about student-centered schedules vs.
(the current) teacher-centered s edules, and also increasing access for typically underserved students to coursework that will prepare them more effectively
forc ege and career

Contractual restrictions that prevent a change in the bell schedule at high schools creates a very limited set of options for students to complete their required
coursework for both graduation/college entrance and pathway sequence completion

Workgroup Leader: Abigail Adams, Coordinator, College Readiness; Diana Kampa — Program Manager, College & Career Readiness Office
Critical Element Action Steps Timeline Resources Person Re onsible Evidence of Success
2.9.1. Scheduling Standardize course Completed by Diane Brenum/ Tech Abigail Adams, CCRO Master schedules reflect pure student
Options selection process, district- | March 2013 Service staff cohort pathways and common planning
wide {ABI, etc.) Mia Settles, OUSD Executive Office — time for pathway teachers.
Eagle Software / instructional and Operational Alignment
Process for student course Aeries support

selection occurs within a
standard window of time,
district-wide

-Student course requests
directly impact course
offerings at high school

sites

Cohort scheduling (pure
pathway groups/common

planning time for

teachers) is a priority
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Students and families are
given opportunities for
concurrent enrollment
and other credit-bearing
academic experiences that
assist in “a-g” completion.

3. Operations Executive Sponsor r Section 3: Tony Smith, Superintendent

3 Human Resource policies and practices should support the unigue instructional and leadership needs of pathways. To accomplish this objective,

Human districts may need to renegotiate union agreements, implement waiver processes, consider practices related to reassigning and/or “bumping”

Resources teachers, articulate pathway staffing needs and expectations to university pre-service programs, establish internal leadership development
programs, and pay attention to changing professional development needs.

Section Narrative Key Findings from Needs and Capacity Assessment:

| Due to the tea er contract, the majority of school sites have s ool days that include 6 periods (only one high school has a 7-period day); this limitation has

created scheduling challenges for student access to patt  i1y/academy courses

Currently there is no real connection between OUSD teacher development and Linked Learning implementation. Due to the lack of a clear process for placing
student teachers into pathway classes (with pathway teachers as mentors), and also a lack of understanding by other OUSD departments (including Human
Resources and Talent Development), about how critical collaboration is to successful sustainability, there are still some missed opportunities for Linked
Learning-specific talent recruitment and development within the OUSD teacher pool

Current “bumping” procedures may put staff continuity at risk within academy/pathway teams

Desired Outcomes for Section 3.1:

District bargaining agreements are examined to ensure that necessary changes in use of time, master schedule changes, etc. can be made without violating
the agreement

Development and ratification of a Pathway teacher job description, to ensure teachers within pathways/academies can be evaluated in part by their successes
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3.1.4. Retaining
Qualified Pathway
Teachers

Continue to provide ongoing
Professional Development
{Professional Learning Community
work, curriculum design, common core
alignment) for Pathway/Academy
teachers

Ongoing

Donna Wyatt, Susan Benz, Linked
Learning pathway coaches

Donna Wyatt, Susan Benz,
LL Pathway Coaches

Pathway teacher teams demonstrate
effective teaching and continuous

improvement in their practice

3.2 Facilities
and Equipment

Facilities should be designed to accommodate the teaching and learning needs of pathway programs of study. To accomplish this
objective, districts may need to reconfigure or reassign existing space, plan for expansion, and/or consider sharing facilities with other

educational or community organizations. Similarly, equipment should be available to accommodate pathway tea

ing and learning needs.

Section Narrative

Key Findings from Needs and Capacity Assessment:

creating OUSD facilities. The high school group's work is syn
be documented by MKThink, and translated into illustrated, easy-to-read reports

The most recent Facilities Master Plan adopted by the OUSD School Board in spring 2012 includes consideration of Linked Learning expansion needs in future
renovations/construction plans at high school sites

CCRO Director is a member of the High Schools Design Guidelines working group. The group will define the guidelines for facilities unique to High Schools. The
Design Guid nes generated from this group's work will become part of the district's Educational Specifications, which will direct architects and planners
ronized with 5 other groups, each working on a different topic area. The work of each group will

Desired Outcomes for Section 3.2:

In an effort to assist in the process of developing a full-scale Linked Learning program for all students, the district takes into account the needs of academies
and pathways at the various school sites across the district. Issues that need to be addressed in this process are: equitable access to pathways; public
transportation routes that promote equitable access; space and capacity for new pathways; site issues like proximity of classrooms and upgrading equipment
and technology

The following criteria for pathway location, remodeling, and upgrading of equipment are considered: labor market demand and enrollment trends in
pathways; local industry support and allotted resources; critical partnerships between funders, local industries, pathways; equity, and access for students;
geographic distribution of resources; enrollment patterns, facility conditions, and equipment needs; current pathways assessment of needs

Risks and Challenges to successful implementation of Section 3.2:
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partners with expertise in
facilities issues and

Industry Advisory Jennielyn Dino Rossi, CCRO Industry partner support and advice
funding in-kind Steering Committee taken into consideration during design
possibilities process

3.2.2. Equipment Conduct an equipment January 2013 ConnectEd, OUSD Timothy White, OUSD Facilities Clear guidelines for high school-specific
needs analysis with Facilities Management school design protocol
pathways to provide input Management, Josh Jackson (MKThink)
into Perkins IV district plan MKThink

Gretchen Livesey, CCRO
as a funding source.

|dentify external partners
with special expertise in
equipment issues and
funding in-kind

possibilities

Pathways may have start-up costs {and sometimes ongoing costs) above and beyond the maintenance costs of traditional high school education
ng programs. As such, funding needs should be evaluated an plans put into place to support those needs.

Section rrative 2y Findings from Needs and Capacity Assessment:

OUSD has a designated grant writer who ensures alignment and integrity of all proposals

A new James Woods Johnson Foundation grant won by the East Bay Asian Youth Council (EBAYC) will support wide-spread messaging and the development of
political / financial backing to take Linked Learning to scale in QUSD

The most recent Facilities Master Plan adopted by the OUSD School Board in spring 2012 includes consideration of Lit 2d Learning expansion needs in future
renovations/construction plans at high school sites

Desired Outcomes for Section 3.3:
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Existing resources (CPA, Perkins IV, ROP apportionments, private foundation support, ConnectEd, Peralta Community College, UC and CSU East Bay) are

| leveraged to increase cash reserves or in-kind donations to further develop facilities and materials to directly support Linked Learning pathways/academies

Development of new resources with the help of the district grants officer, the district CTE advisory council, and our business and industry partners

Risks and Ch

enges to successful implementation of Section 3.3:

The current financial climate within California creates a tenuous situation for increasing funding; OUSD continues to recover from the effects of limited
funding and will most likely be limited it is ability to increase funds available for program improvement

Freezing of ROP funds at 2007-08 funding levels, pending further clarification of program future, has also created some limitations in funding opportunities for
CTE program improvement and expansion

Workgroup Leader:

adeleine Clarke, Director of Development

Critical Element

Action Steps

Timeline

Resources

Person Responsil

Evidence of Success

3.3.1.

Leveraging Existing

Resources

Review current models
of operations via annual
report process for
responsible spending and
connections to student
learning (Results Based
Budgeting — RBB)

Annually review Perkins
IV District Plan to ensure
equitable and targeted

distribution of CTE funds

Continue to support and
develop existing
California Partnership
Academies (CPA) to

January 2013

June 2013

March 2013

Results based
budgeting process

Perkins annual report

CTE budgets

Diane O’Hara, Financial Analyst, OUSD

Cynthia Slater, Office Manager, CCRO

Gretchen Livesey, CCRO

Susan Benz, CCRO

Abigail Adams, CCRO

RBB that supports Linked Learning based
on data analysis and cost review.

Linked Learning pathways have increased
access to CTE funds based on successful

implementation of CTE course sequences

increased opportunities for OUSD
pathway students to access college
credits through MOUs with local colleges

and universities.
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Create marketing
campaign to “sell” Linked
Learning to available
funders

3.3.3. Sustained Fiscal
Stability

Engage with community
and city partners to
develop a bond measure
or port tax to support
taking Linked Learning to
scale in Oakland

Integrate Linked Learning
budget planning into
CSSSP tool for site-based
decision-making

October 2012

September, 2013

Robert Woods
Johnson Foundation
grant - EBAYC

James Irvine
Foundation grant -
0cCo

FSCP/CSSSP
Implementation
team

Andy Nelison, EBAYC

New Director, OCO

Gary Yee, Board Member OUSD

Tony Smith, Superintendent

David Montes de Oca, OUSD

Eve Gordon, SQR

Bond Measure to support Linked
Learning as the high school structure in
Oakland.

CSSSPs

34 Data Collection,
Ev. 1atii ,and
Accountability

constituencies.

With limited resources, districts are increasingly expected to justify their financial investments by demonstrating that they have a
direct impact on student outcomes. Without systems in place to collect and examine student-level data and evaluate the benefits
of pathway participation against a set of success indicators, districts will find it hard to be accountable to their multiple

Section Narra e

Key Findings from Needs and Capacity Assessment:

discussed and analyzed at Hi,

Pathways use ConnectEd Pathway Quality Criteria to engage in cycles of self-assessment, reflection, and revision

Key data sources have been identified (AERIES, Research and Assessment (RAD) data reports, Grant Link CTE reports, National Student Clearinghouse,
Programs for Exceptional Children (PEC) Data Collection process, Edusoft assessment and ABI information for parents and students)

API, AYP, WASC, Community Schools Strategic Site Plan (CSSSP), Transcript Evaluation Service (TES), and both aggregated and disaggregated student data are
School Network meetings and used as the basis for decision-making

The CPA annual report process is used to identify challenges and best practices as identified by the academy teams and principals
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CCRO funds a portion of the salary of a RAD data analyst to focus on collecting data for the purposes of pathway analysis and improvement

There are multiple sources of conflicting data with regard to “a-g” completion, retention, and drop-out rates

Desired Outcomes for Section 3.4:

Regular collection and analysis of quantitative and qualitative data from a variety of sources is used to inform and revise reform efforts

Data is regularly provided to stakeholder groups for program compliance and accountability, and to increase community/industry support of and buy-in to
Linked Learning throughout OUSD

Technology Services strives to constantly improve and refine data collection

Student College and Career Readiness Plans include individualized student data (status regarding completion of graduation and “a-g” requirements, GPA, SR
level, test scores, etc.) to be used during conferences between students and their various adult advisors

Existing OU. “Success Indicators” for pathways/academies are refined, with data sets available for each program. These data sets include academic
a ievement (GPA, graduation rate, CAHSEE passage, “a-g” completion rates) and WBL learning activities. Comparison data will also be generated for students
who are not in pathway/academies, to continue to build a compelling argument toward all students participating in Linked Learning mod:

Sustained trend data over time demonstrates improved student outcomes for Linked Learning students

Ratification of a Pathway teacher job description, to ensure teachers within pathways/academies car e evaluated in part by their successes with students,
and also to ensure their continuity in the face of hiring adjustments necessitated by district policies/decisions

All pa ways/academies engage in systemized continuous cycles of inquiry for (using the CTE Quality Elements Tool, as well as the LL Certification rubric as
guides) to reflect upon current successes and remaining challenges to ensure regular evaluation of program quality

Risks and Ch: 'nges to successful implementation of Section 3.4:

Clean input of data is always a challenge with so many separate school sites with various staff responsible for the task
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for Developing a System of Linked Learning Pathways

3.4.5.
Accountability

Align OUSD Smarter Balanced
Assessments to the OUSD Strategic
Plan to assess district progress
towards meeting landmarks and
benchmarks in the Strategic Plan.
College Board assesses progress
towards |3 goals.

Develop process for recognizing and
celebrating pathway certification
success as well as a process for
supporting and ultimately closing or
re-engineering pathways that fail to
achieve certification.

November 2012

June 2013

November 2013
June 2014

June 2013

QUSD Smarter Balanced
Score Card and Rubric

13 Oakland Accelerates
Benchmarks and Rubric

Pathway Certification
Reports

Jean Wing, RAD

Cleo Protopapas, 13 and SLC Project
Director

Gretchen Livesey, CCRO
Susan Benz, CCRO
Donna Wyatt, CCRO

Smarter Balanced Score Card.

13 rubric and assessment.

13 benchmarks are met as determined
by the College Board

Pathway Certification Celebrations

1-3 pathways certified each year; all
pathways engaged in the self-
assessment / improvement cycle
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ConnectEd: The California Cent College and Career
GRANTEE REPC T GUIDELINES: ( nd Unified School District
Grant Number: 12-11

CTNTAT ?\TADDA’T“HJ_“ REPC

During the course of your grant, you will have submitted Interim Progress Reports to inform us of
activities planned and completed, as well as problems you have encountered and solved. For the final
report for your grant, we would like you tell us in a  rrative form, rather than in bullet points,
about your experiences as a ConnectEd Grantee.

In your Final Narrative Report, please discuss the following, as applicable:

«  Describe the progress made toward the approved project goals and objectives set forth in the
original Grant Agreement and Scope of Work.

« Identify any challenges and obstacles that you encountered and how they affected your progress.

«  Summarize any changes made or planned for the future to the project objectives or Scope of
Work to further the achievement of the objectives.

»  Describe any unintended outcomes as a result of the efforts supported by this grant.

« Describe the effect this grant has had on your organization. In what ways does your
organization intend to work differently in the future as a result of this grant? Consider the
organizational structure, leadership, Board, affiliates, other funders, and constituents.

»  DPlease provide additional comments to help ConnectEd be more effective in its work in this
area.

When submitting e Final Narrative Report, please include a cover letter referencing the int
number, with a signature by an authorized officer, di  tor, or trustee.

The Final Narrative Report should be mailed to:

Karri Leshner

ConnectEd: The California Center for College and Career
2150 Shattuck Avenue, Suite 1200

Berkeley, CA 94704

In addition to sending a hard copy of the I al Narrative Report, please send an electronic version of

the document to Roman Stearns at =~~rr=re™ annnse BAMAEaenin ~oer gnd Karri Leshner at

Irlm-l\.\.,.‘/mf“f\hnam-l?ﬂlf“nlifornia org.
20012404008

Note:  All future grant payments are contingent upon ConnectEd’s receipt of complete and timely reporting from
your organization.




ConnectEd: The California Center for College and Career
GRANTEE REPORT GUIDELINES: Oa" * nd Unified School District
Grant Number: 12-11

CTATANTA/TAT DEDMNDTC.

Financial Reports should follow the format of the ConnectEd Financial Report template. Attached
is an example of the Financial Report format. Please contact Karri Leshner at (510) 665-8277, or by
email at kleshner@ConnectEdCalifornia.org if you would like a Microsoft Excel template. Karri is
also available to respond to any questions you may have about completing the Financial Report.

As you manage the expenditure of grant funds, please remember that permission must be requested
in writing in order to make any major change to the budget (line items added or deleted or transfers
among line items greater than 20 percent of a stated line item amount), and approved by ConnectEd
in  vance of the implementation of the change. Changes that would result in less than a 20%
variance do not require advance permission.

Please note that all funds must be expended by the end of the grant period. Per the Grant
Agreement: “Within sixty (60) days after written request by ConnectEd, the Grantee shall remit all
Grant funds unexpended as of the eflective date of termination.”

Ple e submit a hard copy of the Financial Reports, med by an autho d o cer, director, or
trustee.

Hard copies of the Financial Reports should be mailed to:

Karri Leshner

ConnectEd: The C: """ rnia Center for College and Career
2150 Shattuck Avenue, Suite 1200

Berkeley, CA 94704

Please also send an electronic version of the Financial Reports to Roman Stearns at
--arns@ConnectEdCalifornia.org and Karri Leshner at kles~~~-2Connec "4 b wmin ~om

Note:  All future grant payments are contingent upon ConnectEd’s receipt of complete and timely reporting from
your organization.












ConnectEd: 7 Califor . Center for Co ge and Career
GRANTEE REPOR SUIDELINES: Oal nd Unified School District
Grant Number: 12-11

FINAT NARRATIVE REPORT:

During the course of your grant, you will have submitted Interim Progress Reports to inform us of
activities planned and completed, as well as problems you have encountered and solved. For the final
report for your grant, we would like you tell us in a narrative form, rather than in bullet points,
about your experiences as a ConnectEd Grantee.

In your Final Narrative Report, please discuss the following, as applicable:

¢ Describe the progress made toward the approved project goals and objectives set forth in the
original Grant Agreement and Scope of Work.

+ Identify any challenges and obstacles that you encountered and how they affected your progress.

Summarize any changes made or planned for the future to the project objectives or Scope of
Work to further the achievement of the objectives.

+  Describe any unintended outcomes as a result of the efforts supported by this grant.

+  Describe the effect this grant has had on your organization. In what ways does your

organization intend to work differently in the future as a result of this grant? Consider the
organizational structure, leadership, Board, affiliates, other funders, and constituents.

+ Please provide additional comments to help ConnectEd be more effective in its work in this
area.

When submitting the Final Narrative Report, please include a cover letter referencing the grant
m  ber, with a signature by an authorized officer, director, or trustee.

The Final Narrative Report should be mailed to:

Karri Leshner

ConnectEd: The California Center for College and Career
2150 Shattuck Avenue, Suite 1200

Berkeley, CA 94704

In addition to sending a hard copy of the Final Narrative Report, please send an electronic version of

the document to Roman Stearns at rstearns@ConnectEdCalifornia.org and Karri Leshner at
Llarhomwrnl M a e e T A A e it mvemn

Note:  All future grant payments are contingent upon ConnectEd’s receipt of complete and timely reporting from
your organization.









