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The Roses in Concrete (“RiC”) is a K-8 charter school in East Oakland founded on the belief
that schools should emphasize knowledge of self, haracter, and intellectual growth to
prepare students to fundamentally impact the global society while learning to live, learn,
work and thrive in their own communities.

Our principal goal is to develop youth committed to lives characterized by self-discipline,
integrity, love and hope in the pursuit of justice and equity for all communities. We
encourage our students, who are broadly invested in academic, artistic, athletic, and
extracurricular pursuits, to demonstrate the spirit of the Warrior-Scholar'. As Warrior-
Scholars, our students will cultivate the courage to stand as warriors on the side of justice
while having the scholarly faculties to decipher where justice resides in a complex society.

“ROSES IN CONCRETE”

The name of Roses in Concrete was inspired by a book of poetry based on the writings of
Tupac Shakur released in 1999, The Rose That Grew from Concrete. This vivid image
captures the need to celebrate the tenacity and will of the rose that against-all-odds, finds a
way to grow in the inhospitable and toxic environme of the concrete.

Our country continues to be risk of losing an entire generation of young people in urban
centers who feel trapped in “the concrete”—a vicious cycle of poverty, violence,
hopelessness and despair. Rather than continually it 2sting in models that try to save the
“deserving few” who can escape from these commui ies, we need solutions that can help
the vast majority overcome these toxic conditions to become the responsible and
productive adults that will eliminate those cor itions. By creating a sustainable
community, centered around a school that gives students and families love, security,
nourishment, care, and education, we can create a model of success and revitalization that
reverses decades of disinvestment.

RiCs believe that the point of education is not to esca; poverty. The point of education is to
end poverty. We can do this by cultivating new generations of Warrior-Scholars who
understand the importance of developing cart -s and returning to vulnerable
communities, like East Oakland, to invest and serve as community leaders. At RiC, we
partner with community partners and institutions of gher learning that have traditionally
worked in silos, so that we can dig in the same ground together to bust up the concrete.
Instead of designing a model that plucks out the individual roses that find their way
through the few cracks in the concrete, Roses in Concrete will break up the concrete so that
entire rose gardens can blossom in our highest need neighborhoods.

' The Warrior-Scholar is a concept borrowed from a 15"Century Jap :se text, which articulates the Warrior-Scholar
as the “highest form of humanity™ because such a person has cultivated the courage to stand on the side of justice
while having the intellectual faculties to decipher where justice resides in a complex society.












Roses in Concrete can serve as a stabilizing force in East Oakland offering a unique
approach that is not currently present in the Distrii  while still serving one of the highest
need communities in Oakland—a neighborhood where very few schools (traditional public,
private or charter) have been successful in serving all children

Roses in Concrete has created laboratory school agreements with San Francisco State
University, Stanford University, the University of California, Berkeley, the University of San
Francisco, and Mills College to develop curriculum, pedagogy, and teaching
apprenticeships, and training practicing educators 1at will work more effectively with
urban students. By doing so, RiC aims tp provide a permanent source of multi-year
apprenticeships to create a pipeline of exceptionally well-trained urban school
administrators and teachers, with an emphasis ¢ candidates of color and bilingual
¢ didates.

Though its educational model, Roses in Concrete will cultivate a pipeline of Oakland youth
who go away to college and come back to Oakland. Through RiC’s educational approach and
focus on racial, social, and environmental justice, sti ents are imbued with the sensibility
and commitment to serve in our highest need neighborhoods. They will become
community leaders and role models for other urt 1 youth for generations to come in
Oakland and beyond.

Roses in Concrete aims to bring national and international recognition to Oakland as the
site of a 21 century model of urban education, family engagement, and teacher
recruitment, development and support. To date, RiC has hosted over 70 organizations from
around the country on learning tours of the Charter School and has subsequently
developed over a dozen on-going learning partnerships with those visitors, including
Association of California School Administrators (“ACSA”) for which RiC was the site of an
ACSA Equity institute that convened school leaders from around the county and region
with a focus on developing more equitable pract 2s in the areas of school climate,
curriculum, teaching and learning.
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The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations Section 11967.5.1(f)(5)(C)]

The Charter School shall ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schools is required to ho  As allowed by statute, flexibility will be
given to noncore, noncollege preparatory teachers. [Ref. Education Code Section 47605(1)]

The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the school
district of the pupil’s last known address within ~ days, and shall, upon request, provide
that school district with a copy of the cumulative  -ord of the pupil, including report cards
or a transcript of grades, and health information. If the pupil is subsequently expelled or
leaves the school district without graduating or ¢ npleting the school year for any reason,
the school district shall provide this information to the Charter School within 30 days if the
Charter School demonstrates that the pupil had been enrolled in the Charter School. [Ref.
Education Code Section 47605(d)(3)]

The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant pupils and currently enrolled pupils that parental involvement is not a
requirement for acceptance to, or continued enrollment at, the Charter School. [Ref.
Education Code Section 47605(n)]

The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
[Ref. Education Code Section 47612.5(a)(2)]

The Charter School shall, on a regular basis, consu with its parents and teachers regarding
the Charter School's educational programs. [Ref. Education Code Section 47605(c)]

The Charter School shall comply with any applicable jurisdictional limitations to the
locations of its facilities. [Ref. Education Code Secti 1547605 and 47605.1]

The Charter School shall comply with all laws est: ishing the minimum and maximum age
for public school enrollment. [Ref. Education Code Sections 47612(b) and 47610]

The Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student
Succeeds Act (“ESSA”).

The Charter School shall comply with the Public Records Act.
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o Identifying and making use of p ‘terns and structure via detailed
investigations and analyses.

o Using appropriate tools strategically. Students will become familiar with a
wide range of age-appropriate tools such as pencil and paper, concrete
models, a ruler, a calculator, survey tools, or software and understand the
strengths and limitations of these different tools.

« Communication and Collaboration

o Respond to the varying demands of audience, task, purpose, and discipline. Our
students will be able to adjust their ¢ nmunication in relation to audience,
task, purpose, and content. They will set and adjust purpose for reading,
writing, speaking, listening, and langu. 2 use as warranted by the task. They
will appreciate nuances, such as how the composition of an audience should
affect tone when speaking and ho the connotations of words affect
meaning. They will also know that diffi :nt disciplines call for different types
of evidence (e.g., documentary evidence in history, experimental evidence in
science).

o Construct viable arguments and critiqu the reasoning of others. Our students
will learn to use what others have said in constructing arguments. They will
develop the ability to analyze situatic s by breaking them into parts, and
recognize and use counter examples. timately, they will be able to justify
their conclusions, communicate them to others, and respond to the
arguments of others. This will include the ability to reason inductively about
data. Our elementary students will construct arguments using concrete
referents such as objects, drawings, diagrams, and actions. Such arguments
can make sense and be correct, even though they are not generalized or
made formal until later grades.

o Communicate fluently in two ore more languages: Students will learn to be
proficient communicators in English and Spanish. They will take pride in
their home language in all its forms as they learn to be proficient bilingual
speakers. Proficiency in multiple langt es is critical in enabling students to
participate effectively in a local, global, political, social, and economic context.

o Information, Media and Technology Skills

o Our students will be able to use techi ogy and digital media strategically
and capably to enhance their reading, writing, speaking, listening, and
language use. As they move up the grades, they will learn to tailor their
searches online to acquire useful information efficiently and integrate what
they learn using technology with what ey learn offline. Ultimately, they will
be familiar with the strengths and limitations of various technological tools
and mediums and be able to select and use those best suited to their goals.

o Life and Career Skills

o Flexibility and Adaptability. The ability  adapt to change especially in times
of ambiguity and changing priorities. 1ey will understand, negotiate and
balance diverse views and beliefs to reach workable solutions, particularly in
multicultural environments.

o Initiative and self-direction. Our students will learn to monitor, define,
prioritize, and complete tasks indepenc 1tly without direct oversight.
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Responsibility. At RiC, we believe that learningisap cess rather than product, resulting in
a permanent change in knowledge, core beliefs, attitudes, and behaviors. It requires time
and optimal conditions where students can work through their own process, incorporating
new knowledge, reflecting, and eventually transferring and applying this information and
understanding to new situations. To make this con :ction between research on effective
instruction and Maslow’s basic needs framework, we believe school and classroom
environments must assess and respond to individual student academic needs and social-
emotional needs. In short, we believe there are ar nber of variables that influence and
optimize students’ learning. However, there are very clear recurring themes in the leading
research (Ladson-Billings, 2009) on effective school and classroom practices and our
school will connect Maslow’s attention to the physical, social, and emotional needs of
students to five core elements of effective education: Resources, Relationships, Relevance,
Rigor, and Responsibility.

To more clearly illuminate how our use of Maslow’s framework ties into our educational
practice, we will reiterate here how we have situated ir five core elements of school
culture and instruction (the 5 Rs) directly into the five tiers of the Hierarchy of Needs (see
Figure 1.5 below). In the “Vision” section of this proy  al, we privileged the discussion of
Maslow’s five tiers. For the purposes of this section, we will invert the focus by centering
our discussion on our five core elements of effective+ ucation.
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RESOURCES: Meeting Students’ Basic Physiologic Needs

The base needs in Maslow’s framework are often referred to as the basic human needs
(food, clothing, shelter, and safety). In the context o} ar school, we see this as our first “R”,
which is securing the basic resources necessary for meeting students’ emotional, physical,
and social needs so they can concentrate on learning.

To accomplish this goal, we work with all our families to secure the necessary resources so
that every child we serve has a stable basic needs framework in place. This is accomplished
with training and support for our teachers to develop a school culture that is under-girded
by secure access to food, clothing, shelter, and sa: y. Three primary areas of focus for
providing the necessary basic resources for our stur 1ts to be able to focus their energies
on learning are school environment, classroom culture, and physical health and fitness.

School Environment

The environment of a school includes everything from the physical layout and aesthetics of
the school buildings as well as the school climate. We will provide students a structurally
and emotionally safe and visually appealing physic environment that reflects who our
students are culturally, how much they are loved, cared for and belong, and is maximally
conducive to learning. This will manifest in everything from the murals on our walls to the
presentation of materials in the home languages of our students. At every turn, students
v | be reminded of their value, their history, and their potential. Qur extensive community
[ ‘tnerships and deep relationships with the comi 1nity will also allow us to ensure a
steady presence of caring adults that reflect the community. Adults on our campus will be
visible and present in all spaces at the school so that students are always reminded of our
presence in their lives and our availability to provide the basic safety comforts of an adult
to care, listen, and support whenever they might need us.

Classroom Culture

As a small school with looping patterns throughout our grade levels, our reduced class
sizes and consistent multi-year relationships with ac Its will establish classroom cultures
that allow students to feel part of a learning cc munity. This feeling of connected
relationships will also extend to their peers because they will share these multi-year
relationships in their loops, but also through their pe  mentoring relationships across age
levels via our houses structure.

In addition, the looping model and small class size wi provide teachers the opportunity to
know students and families better and give individual attention to students, differentiating
instruction to best meet the needs of all learners. These structures will allow teachers to be
more conscious of and attentive to the basic needs of students, which in turn will allow
them to appropriately differentiate academic instruction and social-emotional
development.

Physical Health and Fitness
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This investment in a school culture that instills and values discipline in our students and
teachers, is the over-arching principle the “Defini Dozen,” our code of conduct, in the
form of statement “discipline yourself so that no ne else has to.” The rigor that will
permeate every aspect of our school is one that emphasizes each student’s individual and
collective responsibility to be warriors for the cause of equity and justice in our community
and the broader global society, while emphasizin that to fully realize their potential
i pact they must also be extraordinary scholars. T! ; approach to educating urban youth
with a critically conscious purpose of transforming our communities is one that research,
time and time again, bears out as an essential component of sustained and purposeful
instruction. (See Appendix 1.4 for Code of Conduct)

Our curriculum will be both academically rigorous a 1 culturally aligned with the histories
and present-day realities of our students. Students ‘:arn best when they understand the
relevancy of the skills and concepts being taught (Brown, 2006; Gay, 2000; Howard, 2010
Ladson-Billings, 1995; Tintiangco-Cubales, 2014). The educators at RiC design and
organize lessons in relationship to one another, rather than as isolated and discrete
curricular events. The learning goals and objectives are organized thematically, and taught
using essential questions, as well as real world problem based and inquiry activities.

Individual content objectives are taught in an interdisciplinary fashion, with teachers
encouraging and facilitating students to make connections across subject areas. As a
student-centered and community-responsive school, RiC will provide opportunities for
s dents to determine for themselves what is relevant and deepen their capacity to
critically interrogate, articulate, and defend the learning choices they make for themselves.
Additionally, students will be challenged to eng 2 debate and solve some of our
community’s and society’s most pressing problems as a regular part of their school
experience. The value of giving students increasing /els of control over the direction of
their learning and connecting that direction to the most pressing problems in their
everyday lives has been shown to radically increase engagement and achievement.

Students also learn best when the curriculum is culturally relevant (Cammarota and
Romero, 2011; Gay, 2000; Howard, 2010 Ladson Billings, 1995). Students will be exposed
to images and experiences that reflect and are attentive to their prior knowledge, interests,
community, language, and demographics including gender, race, ethnicity, religion, etc. In
order to see themselves as having a more robust sense of self and identity, it is crucial that
students see a diverse representation of academic 1d professional excellence. The RiC
staff and school leadership serves as immediate representatives and exemplars of people
that have come from similar socio-economic, racial/ethnic, and gender backgrounds as our
students, which research also suggests positively imp ts learning.

RESPONSIBILITY: Beyond Traditionally Measured Outcomes

The pinnacle of Maslow’s framework is “self-actual’ tion”. Medical research shows that
self-actualization is the natural human state (Perry & Szalavitz, 2007; Sapolsky, 2009; Len
Syme, 2004). We believe that learning best occurs when students are self-actualizing,
which is why our model invests in Maslow’s framework. Maslow’s framework is supported
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A. Learning Environment

RiC classrooms are designed to facilitate flexible gr iping arrangements to accommodate
our frequent use of group projects and collaborative learning activities. A variety of
materials and technology (writing and art supplies, manipulatives, laptops/tablets, print
rich walls, learning software, and books of all genres and reading levels) are available for
students to use and engage in the learning. The walls reflect our student-centered,
community and culturally responsive approach and are covered with student work,
learning charts developed with and by the students, empowering and communally
responsive images to validate students, and evidence of on-going investigations and
projects. Cooperation, collaboration, mentorship, and apprenticeship guides interactions
among all stakeholders.

Personalization is a central characteristic of our lear ng environment. “Personalization” is
a term that has been used in recent decades to desc e education reform efforts designed
to “create more positive and caring relationships t t form strong connections between
students and the adults responsible for teaching and mentoring them” (Mcclure, L.,
Yonezawa, S., & Jones, M. 2011). In other words, students in a personalized school
environment feel connected to, known by, and cared for by the adults in the school.
Students who have positive relationships with adults and who feel connected to their
¢ 1cation do better in school and are less likely to engage in risky behaviors (Connell,
2004). A recent study of 14 California schools with high-risk, high-needs populations found
s dents who reported higher levels of personalization in school had higher GPAs and
higher scores on the English California Standardized Tests (Mcclure, Yonezawa and Jones,
2011).

Personalization at RiC includes the following com] nents: small learning communities,
peer mentorship/community council, looping, fa ily engagement and personalized
academic interventions. Personalization leads to our overall goal of student investment in
their school environment as a central space in their community.

1. Small Learning Communities

By design, Roses in Concrete will grow to be a sm:i school with an enrollment of 380.
There are a number of benefits associated with being a small school. These benefits include
increased student engagement, more positive interpersonal relationships, and increased
academic achievement, particularly for underserved . 1dent populations. In a small school,
all stakeholders (teachers, parents, students, and ac 1inistrators) feel a greater sense of
belonging and more positive attitudes (Cotton, 2006). This sense of community, belonging,
and investment is central to the mission of RiC, particularly given our commitment to
identifying and supporting our students with th: ' most basic physical, social, and
emotional needs as the starting point for their path to achievement. Maintaining a small
school environment will allow us to stay true to this mission. Additionally, studies
comparing small and large schools found that there are fewer behavior problems and
higher attendance rates at small schools (Rutter, 1988).
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The process for determining priorities for the activit 5 in our Community Council Program
will begin with whole staff discussions before each :hool year to define the school-wide
goals and trajectory of the program. We will use data from the priorities identified by all
the stakeholders on our “Priorities Survey” (see r.10te~~hin~=2t). Then, the staff will
meet in smaller groups by grade level to plan specitic elements and activities guided by the
community-generated data from the survey.

Lessons will fall into the following categories: creat g community; academic advisement;
restorative justice; learning-to-learn skills; deve pment of organic leadership and
communication skills; life skills; and collaboration skills. In developing mentorship lessons,
our staff will draw on experience and research-based, published resources and guides that
align with the school’s mission and our social-emotional learning (SEL) program. Potential
resources include The Advir~~y Guide and Ce~~¢ ed “ _Respected, Lessons from the
Resolving Conflict Creatively Program by Educators for Social Responsibility and Tribes
Learning Communities by Center Source Systems.

3. Building Long-term Relati~~ships through “Loopir

Students are able to build stronger, caring relations ps with adults at the school if there
are multiple opportunities to extend those relationships over longer periods of time. Just as
we use the aforementioned Community Council structure to cultivate multi-year mentoring
relationships across adults and students, we also have teachers “loop” with students for
multiple years at both the elementary and secondarv level. For instance, a teacher starting
v h a Kindergarten class would continue with that 1ss as their 1+ grade in the following
year. When that class moves to 2" grade, the teach« would loop back to a new group of
Kindergartners and repeat the looping cycle. These cycles will repeat in the upper
elementary grades as well. We run three loops the core academic content areas
(Language Arts, Social Science, Mathematics, and Science) of the middle school. In this
looping structure, each student is with the same teacher for multiple years. This will allow
the teacher to know each student and family more deeply, insuring stronger and more
responsive relationships from our staff to the studen and families they serve.

4. Family Engag~—ent

Family involvement is crucial in creating a nurturing and safe school community. Research
shows that long-term parental involvement is a critical factor in student success
(Henderson) RiC staff is committed to welcoming and working with families to engage
them in their students’ education. Families have many opportunities throughout the year to
build connections and genuinely be a part of the school.

To start, every three years, families are invited to participate in the TEN “Priorities Survey”
to identify their main priorities for teachers. (See Appendix 1.5) These priorities drive
teacher development and feedback over the three-year cycle. There are also be annual
family orientations to explain key policies and procedures. There is frequent
communication between the school and families through classroom and school
newsletters. Teachers email and send home monthly newsletters in the home language of
the families, highlighting the classroom activities and events of the past month and
informing parents of up-coming events. All teachers conduct informal home visits and are
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Spanish. Tier 2 and Tier 3 takes place in English or Spanish, in accordance with the
language in which the student is most dominant.

A Growing Roses in Our World to Transform and Heal (“G.R.O.W.T.H.”) team is a structure
that brings together all academic and behavioral support services providers at a school site
(admin, general education, Special Education, counselors, and community based
organizations) in a regular weekly/bi-weekly ieeting to provide identification,
assessment, referral, support, and service coordination for students experiencing academic,
attendance, behavior/social, or health problems thi impact school success. G.R.O.W.T.H.
focuses on referred students and coordinates respective programs and services to promote
their academic success.

A Student Success Team (“SST”) is a problem solving and coordinating structure that
assists individual students, families and teachers to  :k positive solutions for maximizing
student potential. The SST focuses in-depth on one student and invites the
parent/caregiver, student, teacher and others invo ed in problem solving for that one
student to participate in finding solutions.

S dents that have been placed in intervention as a result of a GROWTH referral are
monitored regularly w/assessments to view impro. ments. The GROWTH team reviews
students bi-weekly to discuss progress, current assessments, receives teacher input etc. An
SST is scheduled at any time the team feels that the parent needs to be brought on at a
deeper level and to learn about any background or lditional information the family can
support. Over a period of time, if the student is st ving little to no growth from small
group, one on one or after school intervention, the team will discuss assessment with the
parent at the SST meeting. If a student is assessed following the set meeting, the child may
find they are eligible for an IEP. The IEP will determ e services for that child. If a child at
any time transfers from another school, RiC will cont ue the process that has been shared
by the previous school if those services are deemed appropriate.

C. Instructional Approach

The instructional model at RiC will address the n Is of the whole child, focusing on
Maslow’s five levels and our corresponding five R’s (resources, relationships, relevance,
rigor, and responsibility). The core of our educatic al model will be an inquiry-based
approach to teaching grounded in Maslow’s framework, using a Two-Way Dual Language
Immersion model, instruction that is grounded in constructivism, differentiation,
integrated social and emotional learning program, and service learning.

At Roses in Concrete we expect our teachers to be v l-informed, reflective practitioners.
We respect their ability to change and adapt their instructional practices as they deem
necessary, provided that their professional decision 1aking produces adequate progress
for students.

1. Two-Way Dual Language Im~~~si~-
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century skills. Low-SES students who come from English speaking homes can reap the
benefits of the cognitive gains associated with bilii 1alism through enrollment in a dual
| 1guage or Spanish immersion program. Native | zlish speakers in two-way bilingual
immersion programs show academic gains at or eq | to their monolingual peers (Collier
and Thomas, 2002, 2004). While dual language immersion programs often draw their
English speaking students from a higher SES background than the Spanish speakers in the
program, the research suggests that the benefits of second language instruction at an early
age would support low-SES students in making the znitive gains necessary for increased
academic achievement.

I ses in Concrete is implementing a Spanish-English two-way Dual Language Immersion
model across the school so that all students have academic, cognitive, and socio-cultural
benefits of bilingualism. RiC uses a 50/50 model, 1 which half of the day is taught in
English and half of the day is taught in Spanish. Each grade level has a Spanish language
teacher and an English language teacher, who work as a team to ensure coordination of
content and skills across both languages. This approach also allows literacy instruction to
occur in both languages, so that both English and Spanish speakers can access early literacy
instruction in their home language. RiC is currently executing in a 50/50 model in K/1 for
the 2019-2020 school year with the intention to increase one grade level at a time based on
student needs and community feedback. The 2nd - 5th graders recieve Spanish language
¢ port based on the students’ needs.

2. Co~~*ructivism / "elical Model

RiC’s teachers utilize a constructivist view of learning and teaching. Constructivist theory
says that learning is an active process through which people construct their own meaning
a | knowledge. Constructivism as a learning theory has been present for over a century
(Vygotsky, 1978). More recently, educators and neuroscientists have re-examined the
theory with our current understanding of how the brain develops. Scientific research
indicates that learning is an active process within the brain and that the brain literally
constructs understanding by building and refining cc 1ections between neurons (Gulpinar,
2 )5). Research shows that student engagement in interactive lessons where relationships
between instructor and learners are strong and with content that focuses on learning for
meaning (relevance, rigor, and responsibility) leads to greater retention and use of
information and ideas (Bransford and Cocking, 20( ). Students engaged in this type of
learning gain greater conceptual understanding that is retained and transferred to other
meaningful applications (responsibility), instead « rote memorization that is easily
forgotten. For example, data from the Trend in In rnational Mathematics and Science
Study (TIMMSS) supports the use of problem solving and reasoning in increasing academic
achievement. A recent analysis of TIMMSS data frc seven countries indicates that the
high-achieving countries devote more instruction to exploring concepts and making
cc nections to solve problems as opposed to using p cedures (Stigler & Hiebert, 2004) At
Roses in Concrete we have chosen to build a instructional program based on
constructivism as a brain compatible learning theory.
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Model. Assessments of student learning will include both traditional quantifiable
performance on teacher developed criteria and servation, as well as on state and
national performance criteria.

The following is an example of how we might use the Helical Model to teach the science
concept of buoyancy.

Students begin with Play by trying out a variety of paper boats in tubs of water.
Throughout this hands-on activity the teacher asks them questions like--“Which
boat stayed afloat the longest?” and “Why?” The students are encouraged to think
about other experiences they’'ve had with floating and sinking objects.
Conversations between students and with the teacher continue throughout the
activities as students share materials and observations.

Students then Explore and expand their ¢ jerience with buoyancy by adding
pennies to the boats. During this activity, thi graph which boats stayed afloat the
longest and the 1mber of pennies on the boat(s). They also expand their
knowledge by looking at technical drawings of historical boats that the teacher has
provided.

Next, students make culturally and historically relevant connections to their
experiences by using clay to create differe types of hulls based on historical
examples of boats that were used by their a :estors. They make a graph to show
which designs float the longest.

In the Imagine phase, they use their new knowledge to create their own ship design,
rigorously applying and testing their know. Ige. They test out their designs by
making models. Once they have a design that oats, they make a technical drawing
with text explanations.

Finally, in the Remember phase the teacher 1ides them through discussion and
reflection on the activities of the day. The icher connects the results of their
experiments with the relevant scientific laws and theory of buoyancy. As part of the
discussion, the students develop new questions that will connect to future learning.

Throughout this session, the teacher acts as a facilitator and guide by asking probing
questions and guiding discussion. As the students engage in the different
experiments, the teacher observes and assesses which students need additional
support or challenge. These observations along with the Remember discussion
guide future lessons and instruction.

3 ifferentiated Instruction

Children grow and develop at different rates in different skill areas. Roses in Concrete
recognizes and values these differences and differentiates instruction so that all students’
needs are met. Differentiated instruction is an ap oach that is incorporated into all
te ‘hingat RiC and is a core strategy for adherence to [aslow’s Framework.

40







For the (English) language arts skills lessons, the teacher posts a reading schedule of
activities and groups each week. For this particular lesson, the class meets as a
whole group to participate in an interactive 1 1d aloud in which the teacher models
a comprehension strategy. The students then settle into group or individual work
based on the week’s schedule. A small group meets with the teacher for a guided
reading lesson on decoding strategies providing them the support to elevate the
levels of rigor at which they can engage with their reading. Another group meets to
read on a topic of mutual relevance, even though the books they are reading may be
at different difficulty levels. Some students also spend time reading relevant
material alone, self-selecting books that the teacher has organized by interest
and/or by reading level. The teacher spends the work time leading small groups,
observing, and conferencing with students as  ising students’ progress. The teacher
uses this formative assessment to plan design subsequent activities and groupings.
At the end of the lesson, the class re-convenes as a whole group. The teacher
facilitates a brief discussion of what worked v 1and what could be improved, and a
few students volunteer to share something that they learned or accomplished as a
way to boaost self-esteem and feelings of love and belonging.

4 Tntegrated €~~~! and F~~tional Learning P~~gram

At Roses in Concrete, Social and Emotional Learning (“SEL”) is integrated throughout the
curriculum as key strategy for meeting our vision of providing for all five levels of Maslow’s
framework. Classroom teachers, administrators and specialists work together to be role
models and to reinforce t : lessons of the SEL pro; im through our 5R’s. Guided by the
five levels of Maslow’s framework, our SEL prograr will inform classroom management
and school-wide discipline policies. SEL concepts will be integrated into cross-curricular
units using our 5Rs of effective instructional practice.

For example, in a social studies unit about the ¢ | war, the teacher might facilitate
discussions about the emotional consequences  brothers fighting brothers. The
discussions might also include how those emotior might have influenced the choices
made by soldiers and leaders. In a unit on butterfly r ration, connections may be made to
human migration and feelings around this issue followed up with art and social emotional
activities such as butterfly breathing.

5. Youth Participatory Action Res~~rch (“YP*™”) Taking *ction for Racial, Social and

Environmental Justice

RiC’s programmatic and curricular approach to social justice uses Ethnic Studies as an
interpretative and interc iciplinary framework to broaden student awareness and
investigation of historically marginalized communitie and disenfranchised communities of
color. These experiences, perspectives and memories are often not examined and remain
absent in the dominant narrative. RiC courses give students numerous opportunities to
understand race, class, gender, sexuality, langua; ., citizenship, nationality, borders,
community, culture, religion, etc. by allowing students to make personal connections and
community knowledge to larger world and social issues. In studying various social
movements and critical histories, students are able to construct counter-narratives and
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Youth Participatory Action Research (“YPAR”) is one of the primary instructional
approaches used to for students to Take Social Action. Critical Research coupled with
academic and curricular related content will allow  idents to further their project-based
work on key common core elements such as:

Critical Analysis

Research and Methodology to Unpack Issues

Problem Solving and Actualizing Solutions

Action (products based on the outcomes of the YPAR)

Reflection (on process, action, growth, and transformation both personal and

communal)

Below are several examples of the kinds of YPAR Projects students may engage in:

Examples of Project- ‘n Grades K-2

Self Love and Respect for others: At 10wledging the beautiful differences
in hair texture and skin color, learning about each other’s ancestors, creating
family trees, and defining the meaning a warrior scholar.

Issues of Social Justice: Social Mov 1ents and Social Change: Learning
about past and present social justice jvements that have helped pave the
way for positive social change in our ‘orld such as the importance of the
Black Panther Party, Young Lords, Brown Berets, Zapatistas, Black Lives
Matter, and United Farmworkers

Awareness Raising: Social Action: Learning about the importance of
boycotts, protests and marches and taking direct action themselves

Exz"les of Projects in Gr~-2s 3-5

Disrupting the Cycle - California Resistance: A thematic unit around
understanding a nation founded on  onialism and hegemony, students
understand social reproduction theory by analyzing moments in history
and the impacts of colonialism and colonial mentality even today. Students
will see evidence of it through mult 1edia that they consume regularly
(cartoons, toys, video games, songs, and more) and begin to problematize
systems of power and the dominant narrative. They will also focus on
California resistance to these condit 1s by analyzing the creation and
mobilization of: the United Farm W¢ :ers, the Black Panther Party, the
Brown Berets, the Bracero Program, the Zoot Suit Riots, the East LA
"Blowouts" and current youth movements. Students will conduct YPAR to
problem solve conditions today in their community, and work towards
problem solving them. In doing so, students create counter media projects
(mini-documentaries, PSAs, S leshow presentations, and
Autoethnographies) after triangulating their research. This is also
embedded in the novels read aloud, v ting projects and tasks they do, as
well as the Math and Science activities they participate in.
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the making of the US/Mexico bord: and Treaty Of Guadalupe Hidalgo.
Students analyzed works of Mexica Muralists and created interpretive
visual historiographies of US/Mexico border for community exhibition.

¢ Romare Bearden On Displacement and Gentrification In Oakland: An
investigation of the history of gentrification in Oakland and displacement of
body and communities in Oakland. Students created interpretive visual
narratives of gentrification in Oakland through methods and art forms of
Romare Bearden that explored themes of loss, hope, culture, dislocation,
displacement, community, fragmentation, blackness and resistance.

e Exploring Pan African and Woman 7 Color Freedom Fighters : A study
of various Pan African and Woman of Color freedom fighters throughout the
diaspora and social movement histc es. Students created a 48-portrait
series as a tribute and commemorative exhibition for Black/African History
Future Month and Women's Heritage Month events.

D. Proposed Schedule and Academic Calendar

Roses in Concrete’s academic calendar will comply with the annual instructional minutes’
requirements set forth Education Code Section 47612.5. The proposed school calendar for
2020-2021 will include 180 instructional days and 1 teacher workdays. The calendar may
be modified to coordinate with the calendars of tt Roses in Concrete and professional
development partners.

1. Dail'" ~nd v~~kly s~h~~+"les

The Roses in Concrete daily schedule and annual calendar amounts to more than the
minimum number of instructional minutes set forth: Education Code Section 47612.5 and
more than the required number of 175 school days. This code requires:

a) To pupils in kindergarten, 36,000 minutes
b) To pupils in grades 1 to 3, inclusive, 50,400 minutes.
c) To pupils in grades 4 to 8, inclusive, 54,000 minutes.

At Roses in Concrete students will have 59,654 minutes of instructional time (not including
lunch or passing periods) each year which equals 33 weeks.

2. Instructional day

The instructional day at Roses in Concrete is designed to reflect the school’s mission and
vision. There will be 4 days/week of 405 instructior minutes and one reduced day with
205 instructional minutes. The total of 59,654 minutes for the year will be completed in 33
weeks. See Appendix 1.6 for Sample Bell Schedules.

E. Culturally and Community Responsive Curricu m Design

In keeping with our school vision, the curriculum at R es in Concrete will be
designed to focus on the education of the whole child. The California Content and Common
Core State Standards (CCSS) will be used as a foundation to build curriculum and guide
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Writing:

Teachers will administer a Writing Snapshot asse 'ment at the beginning, middle and
end of the year as a way to assess writing growth and goals. The demands of the writing
curriculum increase as students progress across ; ide level. Students are expected to
develop and master the ability to write across genres. This includes narratives, persuasive
texts, as well as the ability to write arguments and explanations in regard to what they have
read. Students will be encouraged to write with th ' audience and a specific purpose in
mind. The writing must be logically sequenced, su orted by evidence from the reading
and other sources, and demonstrate their grasp learned ideas. The Language Arts
curriculum will demonstrate a clear and deep cc iection and transfer between what
students read and what they write. Students will utilize a variety of research techniques to
create writing that clearly reflects the use of evidence from a variety of written texts.

Speaking and Listening:

Students will develop and utilize a range of critical language practices associated with
speaking, listening and the use of language conventit s. Students will acquire the essential
. guage practices of syntax, grammar, mechanical conventions, and word meaning in
order to communicate ideas from the simple to the ore complex. Students will use their
oral skills to integrate and evaluate academic and her content while being mindful of
tone, audience, and the context. Students will have various opportunities to use their
language to teach, learn, and transfer learning in a variety of settings: one on one, small
group, whole, group, formal as well as informal. Stu nts will learn to work effectively in
teams and small groups, developing their capacity to actively listen and engage. The
students will learn to listen to one another with critical ear, understanding how to
express their own ideas and arguments clearly and respectfully. The art of argumentation
will be taught and learned, with students being able to process, analyze, and weigh
evidence when listening to others. Additionally, they will craft arguments based on what
they hear, and develop the capacity to oral commui ate their statements and questions
based on their understanding of what others have sa  As students progress through each
grade level they will grow in their ability to strategici 7 use the various language practices
in order to create prose across genres, for different audiences, and contexts, and purposes.

Language Development: Language development in English and Spanish will be supported
by integrated as well as targeted ELD/SLD. Integi ed ELD/SLD will take place daily,
throughout language arts, mathematics, social stuc ;, and science instruction. We will
incorporate a Structured English Immersion (SEI) approach as well as a variety of
Sheltered Instructional (SDAIE- specially designed academic instruction in English)
practices in both languages to ensure that studen develop vocabulary and academic
language across content areas. Targeted ELD/SLD iill take place during small group
instruction time, as the teacher pulls small groups for differentiated instruction in English
and Spanish language development. Student progress will be individually assessed and
m 1itored according to language proficiency standards.

b. Mathematics
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unique, including textboc s as well as discourse, @ unique and different from students’
everyday language. In earlier grades students will  .rn to discuss science concepts using
informal language that will become increasingly mo complex and formal as they progress
through grades.

Science Investigation and Inquiry:

Students engage in science thinking long before they reach school age. They are naturally
curious about the world around them, tasting, toucl 1g, and questioning, discovering how
things work. Their scientific experimentation, though informal, fosters student
explanations and conceptions about the world and phenomena around them. At Roses in
Concrete students will learn the history of scienti ' developments as well as the facts
discovered by others. Even more however, our stuc nts will learn science through active
involvement, or investigative and inquiry-based experiences. Students’ involvement with
science will be hands-on and minds-on in nature. Pedagogical strategies will provide
students opportunities to manipulate and investigate elements physically and mentally.

Scientific Experimentation:

Students will ask questions, come up with hypotheses, make predictions, design
experiments to test their hypotheses, as well as collect and analyze data. Students will
experience science as more than simply rote memorization of facts and formulas. Rather,
they will be engaged the real-world application nd transfer of science knowledge,
discovering and constructing meaning for themselves. As 21st Century Learners, students
will move far beyond the passive learning and objectives of finding the “right” answers, to
coming up with ideas on their own, through experimentation and investigation. As students
learn to ask questions, test their hypotheses, and generate ideas, they will develop the
disposition central to scientific inquiry and discovery. Their curiosity, desire to share ideas,
and question theories will be valued and nurtured by the teachers and staff at Roses in
Concrete.

" History, Social Science and Ethnic St‘es

According to the California Framework, engaging anc 1oughtful history-social science
instruction teaches students to connect to people, ordinary and extraordinary, who came
before and whose stories build sensitivity and appreciation for times past and for the long
continuity of human experience. It also allows teache to develop and cultivate a sense of
community and civic duty and responsibility. At the Roses in Concrete we seek to create
21st Century Learners who study and understand the istorical context of current political,
social, and economic conditions. At the early levels st ents learn central historical facts,
geography, as well as habits of mind and character such as empathy, fairness, respect,
equality, discipline, and responsibility. Additionally, the curriculum will provide students a
culturally diverse experience where they learn to appreciate and value the myriad
languages, religions, races, ethnicities, and other categories and structures by which
humans classify and categorize themselves.

These lessons are grounded in the Six Elements of ¢ ial Justice starting in Kindergarten.
For example, In the primary grades, students learn  w to write persuasively by reading
about about the United Farmworker struggle and making connections to how it relates to
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« Finally, students’ race and ethnicity place greater cultural value on some activities,
and these usually differ from the activities that physical education teachers
included.

According to Flory and McCaughty (2011), urban students craved activities done easily in
their homes, with friends and family, and activitii with specific cultural meaning. For
instance, students reacted positively to exercise v eos because their mom’s could use
them at home. Understanding what sports, such as soccer or basketball, are highly valued

the neighborhood and teaching aligned skills every grade level further connect
students to the program. Students indicate that it would be better if they developed skills
for skating, dancing or bowling - things they want to do in their lives. Other strategies
demonstrating cultural knowledge to accommodate safety concerns, family structures, and
restrictive budgets, RiC teachers will include content that could be done easily at home and
with little equipment. During a fitness unit, for ex: 1ple, students will learn to replicate
strength exercises using bottles filled with water. For step benches, students can just do
stairs. When religious practices impeded phys 1l activity, we will adjust dress
requirements and teaching schedules.

f. Visual and Performing Ar+~ {VAPA)

A student at Roses in Concrete will experience VAPA instruction 45 minutes a day, two
days a week and as daily part of our after-school program. A full-time certificated Arts
coordinator/instructor will lead this program, organize classroom teachers to participate
a 1 support the program in their areas of interest, and solicit professional providers for
specific skills in visual arts, performing arts, and 1 sic. We will deliver the Visual and
Performing Arts Content Standards for California F Hlic Schools (CDE, 2001) K-12, with
culturally relevant modifications. We will implement standards in each of the four content
areas: Dance, Music, Theatre and Visual Arts. Artistic perception; creative expression;
historical and cultural context; aesthetic valuir and connections, relations, and
applications will be included in each of the content areas as appropriate for each grade
level.

RiC’s emphasis on the arts is based on five basic premises (Eisner, 2002):

e Artis critical for educating the whole child.

e Artisa basic part of a good education.

e Arts education fost ; brain development.

o Arts education fosters the development of soc  skulls.

o Skills developed in art increase achievement in other areas.

We recognize that arts are also important in reaching students who otherwise do not
st scribe to traditional educational programs. RiC ex cts to attract students who have not
achieved success in school in other areas. Many studies (Deasy & Catteral, 2002; IAEEA
test; Rauscher, 2003; Welch & Greene, 1995) refer to the academic and social benefits
accruing to at-risk and failing students who are involved in various arts education
programs. A 20-year program among low-achieving students in 8 inner-city New York
elementary schools that integrate visual and perfor ing arts showed positive results in
improving reading performance. (Welch & Greene, 2005). Research studies show that art-
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have acknowledged the need for differentiated inst ction in classroom teaching, we have
not applied this same understanding to the ways that we develop teachers. For this reason,
schools typically employ one-size fits all models of professional development that stymie
teacher growth and exacerbate levels of teacher a ition. Oakland is no stranger to the
impacts of this kind of professional culture. However, research (Duncan-Andrade, 2005 &

07, www.metproject.org/) suggests, that when urban teachers are provided with the
opportunity to get meaningful feedback on their practice and to participate in professional
structures that allow them to use that feedback in co 1boration with colleagues, then levels
of job performance, job satisfaction, and persistence in the profession all trend upward. In
accordance with this research, we developed TEN, which uses technology to support a cycle
of teacher inquiry and improvement that applies the classic three-phase cycle of learning
development and assessment (diagnostic, formative, and summative).

Phase 1: DIAGNOSTIC: Priorities Survey

A user-friendly “Priorities Survey” in the TEN pla »rm enables families, students, and
educators to have greater self-determination and build a collective voice to shape the
educational priorities in the school. Utilizing an easily accessible electronic platform, the
survey allows families and students to choose teac :r qualities that they consider most
important for effective teaching in three domair  “Relationships,” “Relevance,” and
“Responsibility”. This phase directly engages the stakeholders and centers students and
families in the educational experience, empowering em to shape priorities of the schools
serving their children.

The data from the Priorities Survey is then ana zed in teaching inquiry groups in
accordance with the looping patterns of the school (K-2, 3-5, and 6-8). Teachers develop
customized professional growth plans in accordance with the instructional priorities
determined by the community and based on their personal strengths and needs. These are
designed and executed in collaboration with their inquiry group team, and also shared with
the entire instructional staff in professional developn 1t sessions and staff retreats.

Phase 2: FORMATIVE

The formative phase uses the priorities identified by e community in Phase 1 to create an
electronic feedback loop that allows families, their ¢] dren, administrators, and educators
to provide feedback to teachers about how they are « ing on the teacher qualities selected
as priorities.

During the formative phase teachers create personalized growth plans based on the
feedback they receive on their actual classroom | ictice. These plans are developed,
assessed, and revised as part of their collaborative work with their colleagues in inquiry
groups. Teachers are also able to get coaching, su] ort, and access resources in TEN’s
Teaching Excellence Community (TEC) designed to  velop and support their individual
growth plans. TEC provides a space for families and  ucators to create communities that
share strategies, stories, and resources to develo and support effective community
responsive teaching. It also serves as clearinghouse of excellence, where curated
educational materials to improve teaching are accessi e.
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behind. The second level of support will come in the form of individualized 1-on-1 adult
support for students that are struggling. This is ade possible with local university
partnerships, [A's hired by the site, volunteers, and 1site intervention support staff. The
third level of support comes in the form of peer coaching, via the Community Council

:ntorship Family model where students in the upper grades will loop back with peers in

ver grades to support their social and academic growth. Close attention is paid to the
peer pairings for academically low achieving studc ts to ensure that they are receiving
access to peers that can s sport their growth in meaningful and accelerated ways that are
complementary to the adult support they are already receiving. The fourth level of support
shows up in the form of extended school days, both in the mornings and afternoons. For
academically low-achieving students, these extra minutes will be used to provide small
group (2-3 students) and 1 on 1 tutoring and supp nentary learning opportunities from
our teacher apprentices, university undergraduate tutors, and upper grade level peers.
Over the course of the school year, these intervention levels will total up to 120 additional
hours of academic support.

Intervention, Assessment, and Identification

Roses in Concrete’s focus is to provide su; ort for all students who need
support—regardless of the cause of academic or t avioral difficulty. Furthermore, RiC
will plan and account for the inclusion of a wide range of learners, by providing researched-
I :ed instruction in the general curriculum. We ho: r different ways of reading, writing,
perceiving, and moving through space as equally vali (Hehir, 205; Reid & Valle, 2004). RiC
a pts a “resumption of competence” rather than a deficit orientation (Biklen, 2005).

Identification of disabilities will only be used when ther attempts have failed remedy a
student’s behavioral or learning challenges and RiC  iff members believe that a disability
diagnoses could provide greater understanding of the student, (for the student, parents,
and teachers) and that the identification of a possible disability could be used to directly
improve student outcomes or upon parent request. C thinks carefully about the efficacy
of labels and receipt of special education services that come to feel like a form of
oppression. When students are asked, they share that when they are labeled, they feel
robbed of the ‘energy and passion’ for learning (0’Connor in Rodis et. asl, 2001)

Tiered Supports

RIC provides a full suite of supports for students v h special needs. At the core of the
program is MTSS. The Director of Special Education assists teachers to integrate Special
Education supports into this larger Tiered Suppo Framework as well as the larger
schoolwide assessment framework. The schoolwide assessment framework, described in
Element 3 of this charter, is a comprehensive assessment program that regularly assesses
students using a variety of tools to track progress across grade levels and disciplines.

The GROWTH Team utilizes data from this assessment framework to monitor student
growth, and any lack of progress is flagged immediately. The GROWTH Team is composed
of administrators, interventionists, and resource specialists. Through the Tiered Support
Framework, teachers are coached and supported 1 developing both behavioral and
ac lemic intervention plans for their students. This. pport is provided through coaching
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o Confidentiality and Procedural Safegt ‘ds - RiC will ensure that the
confidentiality of identifiable data is protect at the collection, storage, disclosure
and destruction stages. In addition, students and their parents shall be provided
with a copy of written procedural safeguards processes and notified of the
provisions for a free appropriate public Jlucation during the identification,
evaluation and placement.

e Personnel Standards - RiC will attract, recruit and hire appropriately trained and
credentialed personnel to provide special ed1 ition and related services to children
with disabilities pursuant to the child’s [EP.

o State Assessments - RiC will ensure that students with disabilities, whether
identified under the IDEA or Section 504, are cluded in state assessment programs
with appropriate accommodations and odifications when necessary and
appropriate. These assessments include, but are not limited to, the Smarter
Balanced Assessment Consortium (“SBAC”) ar  California Science Test.

e Child Find - RiC will assure that all stude s with disabilities are identified in
accordance with the policies and procedur : of the El Dorado County Charter
Special Education Local Plan Area (“SELPA”).

F. State and Federal Law

RIC recognizes its responsibility to enroll and support students with disabilities who can
benefit from its programs and who otherwise ¢ alify for enrollment. RIC will not
discriminate against any pupil with a disability in the admissions process or any other
aspect of operation. The Charter School will comply with all applicable state and federal
laws in serving students with disabilities, including, but not limited to the Individuals with
Disabilities Education Improvement Act of 2004, Section 504 of the Rehabilitation Act of
1 73, Title Il of the Americans with Disabilities Act, ¢ 1any other civil rights laws enforced
by the U.S. Department of Education Office for Civil Rights (“OCR").

G. SELPA

RIC pledges to work in cooperation with its SELPA  ensure that a free and appropriate
public education is provided to all students with exceptional needs. California law gives
charter schools various options on how to deliver special education and related services.
Charter schools may choose to operate either as (1) a school of the chartering authority, or
(2) an independent local education agency (“LEA”) m  nber of a SELPA. The Charter School
shall be its own local education agency pursuant to Education Code Section 47641(a). RIC
is currently a member of 1e El Dorado County Cl ter SELPA. Finally, RiC retains the
Charter School’s right to operate as a school of the District for purposes of special
e« cation. In this case, a Memorandum of Understanding (“MOU”) or similar would be
developed between the Charter School and the District to memorialize this relationship.

The Charter School shall comply with all state and fe :ral laws related to the provision of

special education instruction and related services a1 all SELPA policies and procedures
and shall utilize appropriate SELPA forms.
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¢ Parentinput.

Unless conflicting with SELPA policies and procedures, the Charter School will follow the
lowing assessment guidelines. If a conflict with SELPA policies and procedures exists,
:n SELPA policies and procedures will govern.

e Parents or guardians of any student referred r assessment must give their written
consent for the school to administer the assessment;

e Theassessmentwi be completed and an IEP meeting held within 60 days of receipt
of the parent’s written consent for assessment;

e The student must be evaluated in all areas related to his/her suspected disability;

e Assessments must be conducted by a person with knowledge of the student’s
suspected disability, and administered by trained and knowledgeable personnel
and in accordance with any instructions provided by the producer of the
assessments;

¢ Individually administered tests of intellectt  or emotional functioning must be
administered by a credentialed school psychologist;

e Assessments must be selected and administered so as not to be racially, culturally,
or sexually discriminatory;

e Assessments will be delivered in the student’s primary language, and a qualified
interpreter will be provided if needed;

e Assessment tools must be used for purposes for which the assessments or measures
are valid and reliable;

e Assessments will be adapted as necessary for students with impaired sensory,
physical or speaking skills;

A multidisciplinary team will be assembled to assess the student, including a teacher
knowledgeable in the disability. Upon completion of the assessment, an IEP team will be
assembled to review the results of the assessment and determine the student’s need for
special education and r« ited services. The Cha r School will be responsible for
scheduling, coordinating and facilitating the IEP me ng. Educators qualified to interpret
test results will present the assessment data at the IEP meeting. Parents will be provided
with written notice of the IEP meeting, and the meeting will be held at a mutually agreeable
time and place.

J. Development and Implementation of IEP

Every student who is assessed by the Charter Sch« 1 will have an IEP that documents
assessment results and eligibility determination for special education and related services.
The Charter School will ensure that all aspects of the P and school site implementation of
the IEP are maintaine  The Charter School will provide modifications and
accommodations (consistent with each individual’s IEP) in the general education
environment taught by the general education teacher. Students at the Charter School who
have 1EPs will be served in the Least Restrictive En' ‘onment (“LRE”). Each student who
has an [EP will have an [EP team that oversees the IEP development, implementation and
progress of the student. All decisions concerning the special education programs and
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e After the student has received a formal assessment or reassessment;

e When a parent or teacher feels that the 1dent has demonstrated significant
educational growth or a lack of anticipated progress (consistent with state and
federal law, IEP meetings will be held within . days of a parent’s request);

e When an Individual Transition Plan (“ITP”) is required at the appropriate age;

e When the Charter School seeks to suspend « remove the student for a period of
more than 10 days for the same behavior, in order to determine if the student’s
misconduct was a manifestation of his/her disability.

K. IEP Review Process & Reporting

The IEP team will formally review the student’s IEP at least once a year to determine how
the IEP is meeting his/her needs. In accordance with IDEA regulations, the IEP team will
also conduct a formal review of the IEP once every three years, in which the student is
reassessed and the IEP is reviewed as part of an ove [l comprehensive reevaluation of the
s dent’s progress and continued eligibility. If a arent or faculty member feels the
student’s educational needs are not being met, they may request a reassessment or a
review of the IEP by the 1EP team at any time dur g the year via written notice to the
Charter School. Once the request is received, the Charter School will have thirty days to
hold the IEP meeting.

Unless otherwise specified on the student’s IEP, parents will be informed four times a year
(which is the same frequ¢ cy as progress is reported to all students and parents) of the
student’s progress toward meeting annual goals ar whether the student is expected to
meet his/her annual goals. The Goals and Objec res section of the IEP will be an
attachment to the general progress report. This will serve to document the method by
which the student’s progress toward achieving the annual goal is measured, the student’s
progress during the relevant period, the extent to which it is anticipated that the student
will achieve the annual goal prior to the next annual review, and where needed, the reasons
the student did not meet the goal.

In addition, the Charter School shall comply with the SELPA Local Plan. It is RIC’s
understanding that it shall represent itself at all { .PA meetings. The Charter School
understands that it will be subject to the Allocation Plan of the SELPA. The Principal and
the Special Education lead from Seneca Family of Agencies (RiC’s current contractor for
s} ial education and related services) will work together to manage the budget and
c ract for appropriate services, take responsibili  for meeting the special education
compliance and quality requirements, and ensure confidentiality and accurate and timely
reporting.

L. Professional Development for All Staff

Special education teachers and other team membe; will participate in the professional
development opportunities provided by the SELPA. This will help to build the capacity of
the special education staff in the areas of promisir instructional practices, compliance
with state and federal statutes, reporting requirem ts and use of instructional data. In
addition, all staff members will be provided a persor ized professional learning plan that
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services is appropriate. If the student has already been evaluated under the IDEA but found
ineligible for special education instruction or related services under the IDEA, those
evaluations may be used to help determine eligibility under Section 504. The student
evaluation shall be carried out by the 504 team who will evaluate the nature of the
student's disability and the impact upon the student's education. This evaluation will
include consideration of any behaviors that interfere with regular participation in the
educational program and/or activities. The 504 team may also consider the following
information in its evaluation:

¢ Tests and other evaluation materials that ave been validated for the specific
purpose for which they are used and are administered by trained personnel.

» Tests and other evaluation materials include those tailored to assess specific areas
of educational need, and not merely those v ich are designed to provide a single
general intelligent quotient.

e Tests are selected and administered to ensur that when a test is administered to a
student with impaired sensory, manual or sp:  king skills, the test results accurately
reflect the student's aptitude or achievement level, or whatever factor the test
purports to measure, rather than reflecting the student's impaired sensory, manual
or speaking skills.

The final determination of whether the student will or will not be identified as a person
with a disability is made by the 504 team in writing and notice is given in writing to the
I "ent or guardian of the student in their primary language along with the procedural
safeguards available to them. If during the evaluation, the 504 team obtains information
indicating possible eligibility of the student for special education per the IDEA, a referral
for assessment under the IDEA will be made by the )4 team. Section 504 is considered a
program within the regular education program and therefore the school will be responsible
for all aspects of the 504 plan and delivery.

Ii 1e student is found by the 504 team to have a disa lity under Section 504, the 504 team
shall be responsible for determining what, if any, ac mmodations or services are needed
to ensure that the student receives the free and appropriate public education. In
developing the 504 Plan, the 504 team shall consider all relevant information utilized
during the evaluation of the student, drawing upon a variety of sources, including, but not
limited to, assessments conducted by the Charter School’s professional staff. The 504 Plan
shall describe the Section 504 disability and any program accommodations, modifications
or services that may be necessary. All 504 team participants, parents, guardians, teachers
and any other participants in the student's education, including substitutes and tutors,
must have a copy of each student 504 Plan.

The Principal will ensure that teachers include 504 Plans with lesson plans for short-term
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the
504 Plan shall be maintained in the student's file. Each student 's 504 Plan will be reviewed
at least once per year to determine the appropriateness of the Plan, needed modifications
tc 1e plan, and continued eligibility.

76






about social roles in the classroom, the role of schooling, and how to use language in the
learning process (Bransford et al., 2000).

A. Student Identification

Roses in Concrete will serve its Emerging Bilin; al Learners in accordance with all
applicable state and federal laws and regulations. The Charter School shall adhere to the
following plan with Emerging Bilingual students:

e Upon enrollment into the Charter School, pa ats will complete a survey (available
in the language(s) spoken by the parents) ind iting languages spoken in the home.

e Within 30 calendar days of enrollment RiC v assess the English proficiency of all
students who do not have a previous EL classification in the State of California and
whose primary home language is not be nglish using the English Language
Proficiency Assessments for California (“"ELP: ) Initial Assessment (“IA”).

e The ELPAC has four proficiency levels (Level well developed; Level 3: moderately
developed; Level 2: somewhat developed; and Level 1: minimally developed) and is
aligned with the 2012 California ELD Standards.

e Families will receive notification of how tI r child’s ELPAC results and initial
language designation within 30 days of  :eipt of these results, as well as
information on how their child’s learning needs are being addressed by the Charter
School.

e Each Roses in Concrete family will be connected with a staff liaison with fluency in
the home language. In addition to reaching ¢  to the family to establish a friendly
point of contact and for regular feedback, the aff member will provide explanation
and support for completion of the Home Lan; age Survey; provide literature in the
student’s home language that explains RiC’s plan for meeting the specialized need of
Emerging Bilingual Learners; and explain all assessments, including ELPAC levels.

RiC reports the number of Emerging Bilingual Learn: ; attending the Charter School to the
District and the State. In compliance with OCR, upon enrollment at Roses in Concrete, if a
parent affirms on the Home Language Survey that the child learned first to speak a
language other than English, that the child currently speaks a language other than English,
or that a language other than English is spoken in the home, the child will be classified as
having a primary home language other than English.

P. Implementation of Dual Language Immersion

All EBLs will learn with all other students in tI regular classroom setting during
instructional time. As part of RiC’'s dual language immersion model, Emerging Bilingual
Learners will benefit from a variety of Sheltered Instructional (Specially Designed
Academic Instruction in English(“SDAIE”) practices across content in both English and
Spanish. This will ensure that students develop their language proficiency while
simultaneously working towards State Standards. Making meaning of academic language -
as with any language - requires drawing on relevant ackground knowledge and previous
p: cicipation in discourse, a process Aukerman calls “situating that language vis-a-vis other
experiences and what oth: 3 have said” (Aukerman, 2006, p. 631). This contextualization
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to complete tasks is provided. On-the-spot formative, appropriate feedback, rubrics and
models to guide students’ self-assessment; guided reading, completing chapter pre-
reading guides, reciprocal teaching, double ¢ 1y journals, learning logs/journals,
quick-writes, vocabulary journals, vocabulary cards word webs, interactive editing,
cloze paragraphs understanding, dictations, subject-specific journals and regalia usage
will all stand as authentic assessments to guide on-going interventions.

Provide rezng interventions

Recognizing that Emerging Bilingual Learners are often at risk for reading problems,
the strongest progra: ; respond quickly to the results of formative assessments by
offering small group reading intervention for struggling readers that augments the core
reading program. By looking at reading assessment data and language proficiency levels
side by side in English and Spanish, RiC is able to determine the appropriate
interventions for both language and literacy for Emerging Bilingual Learners. RiC
provides these interventions during daily literacy blocks during the regular school day
and provide additional support as needed and appropriate during other core blocks.
Reading intervention will be provided in Spanish when Spanish is the student’s
dominantlanguage.

Teach vocabulary

One of the most critical components in language i juisition is vocabulary development.
In order to be able to read and understand gra -appropriate material, students are
taught vocabulary through formal instruction as Emerging Bilingual Learners as
through authentic use in language-rich settings in and out of the classroom, across
subject areas. Roses in Concrete classrooms provide formal vocabulary instruction
using essential word lists and words in context.

Develop academic English

For EBLs to achieve academic success, it is imperative for them to develop cognitive
academic language proficiency (“CALP”), and ot simply the basic interpersonal
communication skills (“BICS”) of social language. CALP includes not only the content
area vocabulary specific to academic subjects, bul Iso the sophisticated use of language
necessary to carry out higher-order academic tasks such as comparing, synthesizing,
and inferring. At Roses in Concrete, vocabulary development is integrated into all
subjects and includes application to higher-order academic tasks. Teachers collaborate
at each grade level to align academic langue : instruction across language and
maximize transferability.

Peer ~~mmunicatic~

Throughout the instructional day, students have 1e opportunity to work in partners
and small cooperative groups, which, when facil 1ited effectively each day, provide a
significant cumulative increase in authentic language practice. Furthermore, English
language development sessions during daily Academic Support time will utilize
structured oral response, role-play, pair-share, and conversation techniques to provide
speaking practice and authentic application of language.
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meet a standard is not a low grade but rather the oy rtunity, the requirement, to resubmit
his or her work. There are no zeros. (Guskey, )11; Reeves, 2011) Our summative
assessments, assessment of learning, will be designed to provide information to be used in
making judgments about a student’s achievement at the end of a period of instruction
include quizzes, tests, exams, quarterly assessments, final drafts, assignments, projects and
performances. Summative assessments provide = ‘asurable evidence of learning and
therefore will be counted for the overall grade. Reassessment of summative assessments
will be required on any score below a proficient l¢ 2l. When reassessment is offered, all
students may reassess, regardless of grade on original task/assessment if they meet the
following requirements:

e complete all required formative assessments

e complete reteaching/ relearning activities as termined by the teacher.

¢ Reassessment is completed within the predetermined timeline

e When tasks/assignments are reassessed, they may be reassessed partially, entirely,

or in a different format, as determined by the teacher.

Proficiency Levels Based on Common Core Grade Level Standards may include:

e Exceeds Standard - In addition to exhib ng level 3 performance, in-depth
inferences and applications go beyond whatv 5 taught in class.

e Meets Standard - No major errors or omissic  regarding any of the information or
processes (simple or complex) that were explicitly taught

e Approaching Standard - No major errors or omissions regarding the simpler details
or processes but major errors or omissions regarding the more complex ideas or
processes

e Beginning- Only a partial knowledge of some of the simpler details or processes or
no understanding or skill demonstrated

e Insufficient Evidence - Student has not submitted required evidence of learning.
Assignments have not been completed by the due date.

o Standard Not Assessed - (Used 1st and 2nd tr 1ester only) - Standard has not been
taught and/or mea: red to date. This symbol is not used third trimester.

Progress

e On Track- (Used 1st and 2nd trimester only) based on what has been taught and
assessed, the student is on track to master the standard by the end of the year.

e Progressing - based on what has been taught and assessed, the student is moving
quickly toward becoming proficient, and should be expected to meet standard with
additional time.

e Inadequate Progress — Based on what has been taught and assessed, the student has
not demonstrated that s/he is on track to mr ter the standard by the end of the
year.

V. Report Cards

The purpose of the report card is to report separately:
* Student achievement based on content standards
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A. Board Duties

The Board shall be ultimately responsible for the )eration and activities of the Charter
hool. The Board shall be governed in accordance rith its corporate Bylaws which shall
be consistent with the charter, the Charter Schools Act and all other applicable laws.

The Charter School's mission and vision guide the work of the Board of Directors which
I -es, oversees, and evaluates the Principal who, in turn, hires, leads, and evaluates all
staff in executing the mission and vision.

e Board of Directors maintains oversight of Roses in Concrete’s academic performance in
accordance with the Measurable Student Outcomes outlined in Element 2 of this charter.
Furthermore, the Board maintains oversight of the following organizational viability
factors to which the Charter School will be held accountable: student enrollment, financial
solvency and soundness, parent satisfaction, legal compliance, satisfactory facilities, and
organizational viability.

The Board is be responsible for the operation and fiscal affairs of the School, including but
not limited to:

o Acting as a fiscal agent. This includes but is not limited to the receipt of funds for the
operation of the Charter School in accordance with applicable laws and the receipt
of grants and donations consistent with the mission of the Charter School;

e Approving all contractual agreements over $5,000;

e Monitoring the performance of the Charter . 100l and taking necessary action to
ensure that the Charter School remains true to its mission, charter, and applicable
law;

e Negotiating and approving a Memorandum of Understanding (“MOU”) or other
contracts with the District;

« Approving the annual school budget, salary schedules (unless collectively
bargained), major fundraising events, and grant writing;

« Participating in collective bargaining on behalf of the Charter School.

e Selection, hiring, and evaluation of the Principal (with Shared Governance Council)

e Approving bylaws, resolutions, and policies and procedures of Charter School
operation;

« Approving all changes to the charter to be submitted to the District as necessary in
accordance with applicable law;

o Supporting development of, and approving, the long-term strategic plan for the
Charter School;

« Participating as necessary in dispute resolution with the District;

e Monitoring the fiscal solvency of the Charter S ool;

« Participating in the Charter School's independent fiscal audit;

e Participating in the School's performance report to the District;

e Increasing public awareness of the Charter School; and

o Leading fundraising efforts.

106







XIV. SHARED GOVERNANCE COUNCIL

Roses in Concrete recognizes that school-based decision making that directly involves the
participation of a diverse group of the Charter School community stakeholders and that
affects core areas of schooling is critical to ensure 1ir mission and vision of the Charter
School. RiC believes that school-level professionals, the family community, and the students
themselves are in the best position to organize teac ng, adapt to the present needs of all
students, and set priorities about how adult and stw 1t time should be spent. As such, the
Shared Governance Council (“Council”) was created as part of the Collective Bargaining
Agreement (“CBA”) between Rosas Unidad and Roses in Concrete and was implemented
during starting the 2019-2020 school year. (See full ¢ A in Appendix 4.5)

A. Composition of the Shared Governance Council

Members of the Council are elected to two-year terms. The Council is composed of: 1
administrator; 1 Financial Support member (non-voting member) 3 Teachers (1 for each
grade level band,K-2, 3-5, and 6-8); 3 family membe (one for each grade level band, K-2,
3-5, and 6-8); 4 employee representatives, one from each specialized department (Arts,
C ture & Climate, Instructional Aides, and special education); and 2 student
representatives who shall be elected by the student body through the student government.

T : Council has two Co-Chairs who are elected by the Council. The Co-Chairs will be
elected for a two-year t« m, with the last 6 months dedicated to transition out and
supporting new Co-Chairs. One of the Co- Chairs w be a unionized staff member from
R as Unidas. The other Co-Chair shall be a parent/family member.

BB. Functions and Responsibilities

This Council will serve as a pathway to a community-led school and will determine the
structure for what that community-led school will look like. The Council shall consider all
points of view and shall solicit advice and counsel of parent organizations, other employee
groups, students and other interested parties. The Council shall assume the role of and
operate as the School Site Council and the Faculty Staff Association. The Council shall
support the following through shared delegation and shared decision-making processes
w 1the whole community:

e Professional development program including but not limited to topics and
trainer(s),

e Review student discipline guidelines and cc : of student conduct, and support
development of Restorative Justice practices

e Approve the schedule of Charter School activities and events including but not
limited to school calendar, assessment calendar, promotion, culmination and
graduation dates, fundraising events with dates, assemblies, concerts and changes in
class (bell) schedules,

108







« Review and co-approve student discipline guidelines and Code of Student Conduct.
Systems and Operations Team

o Use student achievement and experience data to set rigorous goals for budget and
finances in the relevant portions of the LCAP.

¢ Develop and support implementation of actic : plan to achieve those goals.

o Track effectiveness of the team'’s work quarterly and make adjustments as needed.

e Develop system to oversee the implementation of all current grants as well as an
equitable distribution of grant materials and funding.

Community Engagement Team

o Use student achievement and experience data to set rigorous goals for coordinating
wrap-around services for students, staff and families in the relevant portions of the
LCAP.

e Develop and support implementation of actions plan to achieve those goals.

o Track effectiveness of their work quarterly ar make adjustments as needed.

o Create the process for staff and family cc plaints in conjunction with family
organizations

e Create and maintain a school-wide communication and social media plan for staff as
and families.

X . PARENTAL AND COMMUNITY INVOLVEMENT

As required by Education Code Section 47605(c), Roses in Concrete will, on a regular basis,
consult with its parents and teachers regarding the Charter School's educational programs.
Parents and families of the Roses in Concrete students will have ample and ongoing

opportunities to communicate and engage with the Charter School’s leadership and the
Board.

W ile there is not a Board seat specifically reserved for parents, the Board will consider
parents recommended by the Governance Committee. join the Board of Directors. In the
2019-2020 school year, the Board of Directors was predominantly led by parents. Parent
participation will play a v al role in the effectiver s of our program. Additionally, all
regular Board meetings will be open meetings as rec ired by the Brown Act. Parents will
be notified of meeting times and locations so that they may attend to offer public comments
to the Board, offer feedback about the school, or make suggestions for Board action on
items being discussed by the Board. Parents who fulfill needed expertise identified by
existing Board members may also be recommended to the RiC Board of Directors in future
years.

As a community-responsive school, the Roses in Con 2te considers parental input vital to
the school’s effectiveness. The Charter School will conduct regular surveys of parents to
measure their satisfaction with the school's performance and to gather parent input. Other
methods used at RiC to engage parents, as described in Element 1, include parent/teacher
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universities, philanthropic entities, school districts, non-profit agencies, and
community members.

Business Manager

The Business Manager is responsible for providing complex administrative and clerical
support to the Principal and the Charter School community as a whole. The position is
responsible for overseeing the day to day Charter School office activities, up keeping a
facilities maintenance and repair plan, overseeing and managing RiC’s implementation of
the National School Lunch Program, maintaining and monitoring student and employee
i ormation, additional duties as may be requested by the Principal.

e Essential Duties and Responsibilities include the llowing:

» Overseeing all aspects of on-site finances including: accounting including accounts
receivable/accounts payable and purchasing in conjunction with external business
service provider.

e Managing federal, state, local and grant reporting

e (Coordinating testing

e Overseeing faculties and site safety inclu ng facilities upkeep, security and
emergency plans.

e QOverseeing enrollment and scheduling

e Overseeing attendance monitoring and report g

Director of Special Education

The Director of Special Education develops, coordinates and implements RiC’s special
education program to improve student acad: iic success and socio-emotional
development.

T :Essential Duties and Responsibilities include the following:

» Supervising and evaluating the performance of assigned staff.

e Overseeing compliance for the Special Educat 1 program.

» Supervising the identification, evaluation, ar placement of students referred for
special education and related services.

e Assisting the Principal and special education teachers with student academic and
socio-emotional su} ort.

e Participating in special education programs with public and private organizations
and agencies including the County Office of F 1cation and Special Education Local
Plan Area (SELPA).

e Supervising implementation of Individualized Education Programs (IEP’s)

» Serving as the Charter School’s 504 coordinator.

D :ctor of Visual and Performing Arts

The Director of Visual and Performing Arts (DVAPA) provides leadership that results in a
performing arts program that affords first class teaching and learning opportunities for
students, staff and commui y.
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Principal (for instructional positions).

e Extensive in-person interview with members of the Charter School's current staff.

e Verification of credential, if applicable, and previous employment.

e State and Federal background checks including criminal background check and
other required hea 1and safety checks.

e Personal reference checks.

e The Principal will make offers of employment ) the strongest candidates.

DD. Record keeping and Minimization of Use of Emergency Credentialed Teachers

e Roses in Concrete maintains current copies of a teacher credentials and ensures that
t :y are readily available for inspection. Roses in Concrete takes all steps necessary to
minimize the use of teachers holding emergency credentials, including active recruitment
of duly credentialed teachers through Ed]oin, the California Charter Schools Association,
the Charter Schools Development Center, state-wide and national job search sites and
agencies, and local newspapers. Roses in Concrete m: 1tains a potential list of credentialed
teachers from which to draw in the case of a teacher vacancy during the school year.

EE.Personnel Policies

The Board has adopted and maintain personnel policies that shall be compiled and
included in an Employee Handbook to be provided to all employees upon commencing
e ployment. (See Appendix 5.1 for Employee Handl k)

3} TILEMPLOYEE QUALIFICATIONS

All members of the staff of Roses in Concrete must have an unwavering commitment to
preparing all students with the knowledge, skills, 1d strength of character needed to
succeed in college and serve as leaders in their >mmunities. Furthermore, all staff
members, in all positions, must hold a firm belief  the potential of every child and be
willing to uphold the same high academic and behavioral expectations for all students. In
order to serve low-incor : students of color from the Charter School’s surrounding
neighborhoods, specifically those who have historically been underserved in traditional
public schools and many of whom are emergent bili suals, RiC will aim to hire dedicated
professionals who:

e Exude characteristics of humility, natural inqt 'y, kindness, creativity, courage, and
resiliency.

e Have a solid grasp on effective uses of technc 3y and multimedia tools to not only
better their teaching but also to inspire positiv social change for the greater good.

e Have the will and skill to use critical lenses and tools developed in the 215t Century
to examine issues of race, power, status, gender, and wealth distribution.

e Express pride and honor in ancestral roots and be able to identify historical and
contemporary alliances across lines of national and ethnic identity.
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Minimum of three (3} years administrative experience

Director of Special Education
e following are the qualifications for the role of Di :tor of Special Education

Five (5) years teaching or special education (school psychologist, etc.) experience.
Three (3) years of increasingly responsible educational management experience
preferred.

Master’s degree in education or a related field from an accredited university or
college.

Experience collaborating with community-based organizations and other local
agencies.

Experience providing case management, facilitating support groups, and counseling
in a school setting.

Excellent communication and interpersor  skills, experience working with
multidisciplinary teams,

English /Spanish bilingual preferred.

Knowledge and experience with computers including word processors, databases,
and Internet use.

Director of Visual and Performing Arts
The following are the qualifications for the role of Director of Visual and Performing Arts.

At least a master’s degree in a visual or performing arts field.
At least five (5) years of successful visual or performing arts instruction,
administrative and/or supervisory experience.

Lead Teacher
T :following are the qualifications for the role of Lead Teacher.

Possession of a valid California Teaching Credential in the appropriate content area
and English Learner certificate (CLAD or BCLAD) as required by Board Policy
Outstanding and /or Highly Satisfactory Summary Evaluations or the equivalent

At least seven (7) years of classroom teaching experience with demonstrated
effectiveness in the subject matter, use of standards-based curriculum, instruction
and assessment

Successful experience working with diverse adult and student population; track
record of success in an urban school setting

Skillful in analyzing student assessment data, instructional planning and
professional development of teachers

Experience in coaching, mentoring and modeling of data use in improving
instruction

Experience in group facilitation and conducting professional development in
continuous school improvement

Demonstrated knowledge of the State Standards and the CAASPP

FF. Teacher Qualifications
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All Roses in Concrete sta will be evaluated forma 7 by their supervisor. Details of the
evaluation process are delineated in Appendix 4.5 as part of the CBA between RiC and
Rosas Unidas.

The Principal will be evaluated annually by the | ard of Directors and Council. This
evaluation will be based on the degree to which 1e Charter School has reached the
academic and organizational goals established in the adopted accountability plan. (See
Appendix 5.2 for Sample Principal Evaluation Tool.) If the Principal fails to reach
acceptable academic and organizational outcomes, the Board of Directors may terminate
the Principal’s employment and seek a qualified replacement.
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e policies for students who committed an act under Section 48915 and other Charter
School-designated serious acts leading to suspension, expulsion, or mandatory
expulsion recommendations

¢ procedures to notify teachers of dangerous students pursuant to Education Code
Section 49079

¢ adiscrimination and harassment policy consistent with Education Code Section 200

e provisions of any schoolwide dress code t it prohibits students from wearing
“gang-related apparel,” if applicable

e procedures for safe ingress and egress of pupils, parents, and employees to and
from the Charter School

o asafe and orderly environment conducive to learning

e procedures for conducting tactical responses to criminal incidents

XXII. HEALTH SAFETY

I rodborne Pathogens: Roses in Concrete will 1 et state and federal standards for
dealing with blood borne pathogens and other p entially infectious materials in the
workplace. The Board has stablished a written infe ous control plan designed to protect
¢ ployees and students from possible infection due to contact with blood borne viruses,
including human immunodeficiency virus ("HIV") ar  hepatitis B virus ("HBV"). Whenever
exposed to blood or other bodily fluids through injury or accident, staff and students shall
follow the latest medical protocol for disinfecting procedures.

Drug Free/Alcohol Free/Smoke Free Environment: Roses in Concrete functions as a
drug, alcohol and smoke free environment.

Food Service and Other Auxiliary Services Safety: The Roses in Concrete will contract
with an outside agency for its food service needs. The Roses in Concrete will be
responsible and accountable for filing all docume ; necessary for operating the food
service program, as well as for reimbursement. The )ses in Concrete will ensure that its
auxiliary services such as food services, transportatic . and custodial services are safe and
free from hazardous materials.

It nunizations: All enrolled students and Roses in Concrete employees are required to
provide records documenting immunizations as is r  uired at public schools pursuant to
Health and Safety Code Section 120325-120375, and Title 17, California Code of
Regulations Section 6000-6075. All rising 7* grade students must be immunized with a
pertussis (whooping cough) vaccine booster.

Medication in School: Roses in Concrete will adhere to Education Code Section 49423
regarding administration of medication in school. The Charter School will adhere to
Education Code Section 49414 regarding epinephrir auto-injectors and training for staff
members.
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Diabetes: The Charter School will provide an infor; ition sheet regarding type 2 diabetes

to the parent or guardian of incoming 7* grade students, pursuant to Education Code

Section 49452.7. The information sheet shall include, but shall not be limited to, all of the
lowing:

1. A description of type 2 diabetes.
2. Adescription of the risk factors and warning ns associated with type 2 diabetes.

3. A recommendation that students displaying  possibly suffering from risk factors
or warning signs associated with type 2 dii etes should be screened for type 2
diabetes.

4. A description of treatments and prevention m hods of type 2 diabetes.
5. A description of the different types of diabetes screening tests available.

Comprehensive Discrimination and Harassment] icies and Procedures

Roses in Concrete is comi tted to providing a schoc -hat is free from discrimination and
sexual harassment, as well as any harassment ba 1 upon as the actual or perceived
characteristics of race, re iion, creed, color, gender, gender identity, gender expression,
n ionality, national origin, ancestry, ethnic group it ntification, genetic information, age,
n dical condition, marital status, sexual orientation, :x and pregnancy, physical or mental
disability, , childbirth or 1 ated medical conditions, ilitary and veteran status, denial of
family and medical care leave, or on the basis of a person’s association with a person or
group with one or more of these actual or perceived characteristics, or any other basis
protected by federal, state, local law, ordinance or regulation.. Roses in Concrete has
developed a comprehensive policy to prevent and mediately remediate any concerns
about discrimination or harassment at Roses in Concrete (including employee-to-
employee, employee-to -st lent, and student-to-employee misconduct). Misconduct of this
nature is very serious and will be addressed in accordance with the Charter School’s
discrimination and harassment policies.
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Holding Open Houses and informational meetings at the school site (as
appropriate).

Outreach to local television, radio, and print media reporters.

Advertisements in local newspapers.

Advertisements in local organization newsletters.

Advertisements on local radio stations.

Visit “feeder” pre-schools and day care centers located within the Roses in
Concrete community

XXIII.ACHIEVING RACIAL AND ETHNIC BAT NCE

Roses in Concrete will keep on file documentation of the efforts made to achieve a racial
and ethnic balance and the results achieved, as well as an accurate accounting of the ethnic
and racial balance of students enrolled in the Charter School. In order to accomplish this,
the Charter School will continuously track and refir its recruitment efforts and outreach
programs and activities through the following or oth: indicators of effectiveness:

Maintain student demographic data to ensu accurate accounting of racial and
ethnic balance of students enrolled in the Charter School. These data will inform the
Charter School annual self-evaluation on proj 2ss in achieving desired population
balance.

Keep copies of flyers or brochures, applications, and other recruitment materials
developed in the primary languages of the families in the surrounding
neighborhoods (i.e., English and/or Spanish).

Establish a database of contacts at various distribution channels to enable
public relations efforts to reach a wic audience, including community
presentations, flyers, the Charter School v »site, and/or sending out press
releases to the local media.
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reference these dates as well as provide complete information regarding application

] 2cedures, key dates, and admissions preferencesz  requirements consistent with
approved charter. If necessary, RiC will have subseq 1t enrollment periods and public
lotteries if not all spaces are filled in the first enrollment window or if additional
applications are received. After all available openings have been filled via lottery, students
will be placed on a waiting list in the order in which their names are drawn. Should spaces
open during the course of the school year, RiC will contact students in the order they
appear on the waiting list. Students are asked to accept the spot with one week of
notification. In no circumstance will a waitlist carry over to the following school year.

XXIV. DUAL LANGUAGE PROGRAM
(Note: This enrollment policy applies to students in the ual language program at RiC).

A. Overview

Roses in Concrete’s Dual Language Program is an open enrollment program, designed to
serve students from any language background. However, in order to provide effective and
continuous Dual Language Program, RiC will institute processes during enrollment to have
a balance of students who are proficient in Spanish and students who have not
demonstrated grade level proficiency in Spanish.

GG. Eligibility
As part of the enrollment process, student’s parents/guardians complete the Home
Language Survey. Following this, the student will be assessed to determine their fluency

levels in Spanish. This will be done through oral la :uage interviews. Depending if they
demonstrate proficiency, students will be assigned to 1e Spanish lottery.

XXV. ADMISSION PREFERENCES

A Hlications will be accepted during a publicly adv tised open enrollment period each
year for enrollment in the following school year. Following the open enrollment period
each year, applications shall be counted to determine ‘hether any grade level has received
more applications than availability. In the event that 1is happens, the Charter School will
hold a public random drawing to determine admiss 1 for the impacted grade level, with
the exception of existing students, who are guaranteed admission in the following school
year.

Admission preference for students entermg Kmdergarten and 1+ grade, in the case of a
puh]vr‘ randnm Aranrine chall lha ~icoan Lo aee

- waaulln UL UIE duliuunullg Ldsl vdKiana neignborhood will receive three
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lottery will be conducted for students desiring an 1glish-speaking seat. A child is only
«gible for one lottery. .
The Charter School and District mutually agree that the preferences in the public random

drawing as listed above are consistent with Education Code Section 47605(d)(2) and
applicable federal law and non-regulatory guidance.

XXVIL.PROCEDURES

A. Public Random Drawing

I the event that the Charter School receives more enrollment forms than the number of
seats open for a particular grade or language by the application deadline, we will conduct
an annual public random drawing to determine admission in accordance with Education
Code Section 47605(d)(2)(B) and the procedures described above.

HH. Waitlist

At the conclusion of the public random drawing, all students who were not granted
admission due to capacity shall be given the option to put their name on a wait list
according to their draw in the lottery.

Any applications received after the closing of the open enrollment period will be held in
abeyance for an additional lottery, if needed, and will ot be added to the existing waitlist.

Families of students who are offered admission will have one week to confirm in writing
their intent to enroll and submit an enrollment packet including proof of age, proof of
address, and immunization records.

The waitlist will be kept on file at the Charter School and will be valid only for the duration
of the current school year. In no circumstance will waitlist carry over to the following
s ool year. During the school year if vacancies shot arise, the Charter School will notify
families on the wait list to see if they would like to € oll. If the notified family declines or
does not respond within 7 business days, they are removed from the waitlist and the next
family is contacted.

II. Record Keeping

Roses in Concrete will keep the following records on file in the main office:

e Public Lottery Procedures: Documentation of . -awing procedures as defined in the
charter and any subsequent policy or policies: proved by the Board.

e Public Lottery Results: Results of the public drawing, indicating ranking.

e Updated Waiting List: The most up to date waiting list including contact

information. .
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a. Warning
Loss of privilege

c. Discussion with advisor/administrator with an opportunity for act of class/
teacher/peer atonement

d. Conference with parent, develop an analy s of cause including possible Post
Traumatic Stress Disorder (“PTSD “) and beh ior action plan.

Atonement, literally meaning “reparation for offense or injury,” is at the core of the Roses in
Concrete disciplinary culture. The goal of our work  to ensure that students continue to
develop the awareness necessary to acknowledge when wrong has been done and seek the
appropriate resolution- especially when they are the perpetrator of a transgression.
Discussions with students and mediations between students are to lead to a reconciliation
t 1t is humanizing to all parties involved. Our a is to evoke a sense of communal
responsibility without usi ; guilt or shame as a tactic to induce empathy. Instead, our staff,
faculty, and administrators will rely on framing in lents in terms of human safety and
inclusion with the needs ¢ the community as the ov arching realm of concern. We do not
intend for students to feel no guilt or shame when harm has been done, but we expect these
feelings to come from the students’ realization of t : depth of the violation, rather than
attempts at shaming from the Charter School staff.

Corporal punishment shall not be used as a disciplinary measure against any student.
Corporal punishment inc] les the willful infliction of or willfully causing the infliction of
physical pain on a student. For purposes of the Policy, corporal punishment does not
include an employee’s use of force that is reasonable and necessary to protect the
€ ployee, students, staff or other persons or to previ t damage to school property.

For the most severe cases, a student may be referred to the Roses in Concrete
administration for consideration of suspension (in or out of school} or expulsion in
accordance with the policies and procedures described below.

XXVIIL SUSPENSION & EXPULSION POL Y

T s Pupil Suspension and Expulsion Policy has been established in order to promote
learning and protect the safety and well-being of all students at Roses in Concrete. In
creating this policy, the Charter School has reviewed 1ucation Code Section 48900 et seq.
which describes the noncharter schools’ list of offenses and procedures to establish its list
of offenses and procedures for suspensions and expulsions. The language that follows
closely mirrors the language of Education Code Section 48900 et seq. The Charter School is
committed to annual review of policies and procedures surrounding suspensions and
e ulsions and, as necessary, modification of the lists of offenses for which students are
St ject to suspension or expulsion.

When the Policy is violated, it may be necessary to suspend or expel a student from regular
classroom instruction. This policy shall serve as the C irter School’s policy and procedures
for student suspension and expulsion and it may be amended from time to time without the
need to amend the charter so long as the amendme s comport with legal requirements.
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period, whether on or off the school campus; or d) during, going to, or coming from a
school-sponsored activity.

JJ. Enumerated Offenses

1. Discretionary Suspension Offenses. Stude s may be suspended for any of the
following acts when it is determined the pupil:

a)

b)

d)

g)
h)

j)
k)

1)

i. Caused, attempted to cause, or threatened to cause physical injury to another
person.

ii. Willfully used force or violence upon the person of another, except in self-
defense.

Possessed, sold, or otherwise furnished any knife, unless, in the case of
possession of any object of this type, the pupil had obtained written permission
to possess the item from a certificated school employee, with the Principal or
designee’s concurrence.

Unlawfully possessed, used, or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code 11053-11058,
alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or m erial and represented same as a
controlled substance, alcoholic beverage or intoxicant.

Committed or attempted to commit robbe  or extortion.

Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, electr( ic files and databases.

Stole or attempted to steal school proper or private property, which includes
but is not limite to electronic files and databases.

Possessed or used tobacco or products co aining tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets ar betel. This section does not prohibit
the use or possession by a pupil of his or her own prescription products by a
pupil.

Committed an obscene act or engaged inh.  tual profanity or vulgarity.
Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health a1 Safety Code Section 11014.5.
Knowingly received stolen school propert or private property, which includes
but is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.; a re ica firearm that is so substantially
similar in physical properties to an exis 1g firearm as to lead a reasonable
person to conclude that the replica is a firearm.

m) Harassed, threatened, or intimidated a stt :nt who is a complaining witness or

witness in a school disciplinary proceedii for the purpose of preventing that
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1) “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communicatior made in writing or by means of an
electronic act, and including one or more acts committed by a student or
group of students which would be deemed hate violence or harassment,
threats, or intimidation, which are directed toward one or more students
that has or can be reasonably predicted to have the effect of one or more
of the following:

i. Placing a reasonable studer (defined as a student, including, but
is not limited to, a student with exceptional needs, who exercises
average care, skill, and judgment in conduct for a person of his or
her age, or for a person of his or her age with exceptional needs)
or students in fear of harm to that student’s or those students’
person or property.

ii. C 1sing a reasonable student to experience a substantially
detrimental effect on his or her physical or mental health.

iii. Causing a reasonable ident to experience substantial
interference with his or her ademic performance.
iv. Causing a reasonable dent to experience substantial

interference with his or her ility to participate in or benefit from
tl  services, activities, or privileges provided by the Charter
School.

2) “Electronic Act” means the creation or transmission originated on or off
the school site, by means of an electronic device, including, but not
limited to, a telephone, wire s telephone, or other wireless
communication device, computer, or pager, of a communication,
including, but not limited to, any of the following:

1. A message, text, sound, vider or image.
2. A post on a social network Internet Web site including, but not
limited to:

(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or
more of the effects as listed in subparagraph 1) above.

(t Creating a credible impersonation of another actual pupil for
the purpose of having one or more of the effects listed in
subparagraph (1) above. “Credible impersonation” means to
knowingly and without consent impersonate a pupil for the
purpose of bullying the pupil and such that another pupil
would reasonably believ: or has reasonably believed, that the
pupil was or is the pupil v 10 was impersonated.

(c) Creating a false profile fc the purpose of having one or more
of the effects listed in subparagraph (1) above. “False profile”
means a profile of a fii tious pupil or a profile using the
likeness or attributes of an actual pupil other than the pupil
who created the false prao e.
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d)

g)

h)

j)

k)

1)

Caused, attempted to cause, or threats ed to cause physical injury to another
person.

Willfully used force or violence up: the person of another, except self-
defense.

Unlawfully possessed, used, or ott wise furnished, or was under the
influence of any controlled substance, as defined in Health and Safety Code
Sections 11053-11058, alcoholic beve ze, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance
as defined in Health and Safety Code Sections 11053-11058, alcoholic
beverage or intoxicant of any kind, and then sold, delivered or otherwise
furnished to any person another liquid substance or material and
represented same as controlled substance, alcoholic beverage or intoxicant.

Committed or attempted to commit ro sery or extortion.

Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, elt ronic files and databases.

Stole or attempted to steal school ‘operty or private property, which
includes but is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine
products, including but not limited to cigars, cigarettes, miniature cigars,
clove cigarettes, smokeless tobacco, 1uff, chew packets and betel. This
section does not prohibit the use of his - her own prescription products by a

pupil.
Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully ¢ ‘red, arranged, or negotiated to sell
any drug paraphernalia, as defined in Health and Safety Code Section
11014.5.

Knowingly received stolen school property or private property, which
includes but is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.. a replica of a firearm that is so
substantially similar in physical properties to an existing firearm as to lead a
reasonable person to conclude that the replica is a firearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness

or witness in a school disciplinary proceeding for the purpose of preventing
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t)

creating substantial disorder and invading the rights of either school
personnel or volunteers and/or stuc 1t(s) by creating an intimidating or
hostile educational environment. This section shall apply to pupils in any of
grades 4 to 8, inclusive.

Engaged in an act of bullying, ini 1ding, but not limited to, bullying
committed by means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communicatiot made in writing or by means of an
electronic act, and including one or more acts committed by a student or
group of students which would be deemed hate violence or harassment,
threats, or intimidation, which are directed toward one or more students
that has or can be reasonably predicted to have the effect of one or more
of the following:

i. Placing a reasonable studet (defined as a student, including, but
is not limited to, a student with exceptional needs, who exercises
average care, skill, and judgment in conduct for a person of his or
her age, or for a person of his or her age with exceptional needs)
or students in fear of harm to that student’s or those students’
person or property.

ii. Causing a reasonable student to experience a substantially
detrimental effect on his or her physical or mental health.

iii. Causing a reasonable . 'dent to experience substantial
interference with his or her academic performance.

iv. Causing a reasonable student to experience substantial
interference with his or her Hility to participate in or benefit from
the services, activities, or privileges provided by the Charter
School.

2) “Electronic Act” means the creation or transmission originated on or off
the school site, by means of an electronic device, including, but not
limited to, a telephone, wireless telephone, or other wireless
communication device, computer. or pager, of a communication,
including, but not limited to, any of e following:

i. A message, text, sound, video or image.
ii. A st on a social network Internet Web site including, but not
limited to:
a. Posting to or a0 ting a burn page. A “burn page” means
an Internet We site created for the purpose of having
one or more of the effects as listed in subparagraph 1)
above.
b. Creatingacred: =impersonation of another actual pupil
for the purpose having one or more of the effects listed
in subparagraph 1) above. “Credible impersonation”
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2. Non-Discretionary Expellable Offenses: Students must be recommended for expulsion
for any of the following acts when it is determined pursuant to the procedures below that
the pupil:

a) Possessed, sold, or otherwise : 'nished any firearm, explosive, or
other dangerous Object unless, in the case of possession of any object of this
type, the student had obtained writl | permission to possess the item from
a certificated school employee, with the Principal or designee’s concurrence.

b) Brandished a knife at another person.

c) Unlawfully selling any controlled substance listed in Health and Safety Code
Section 11053, et seq.

d) Committing or attempting to commit a sexual assault or committing a
sexual battery as defined in Education Code Section 48900(n).

Ifit is determined by the Administrative Panel and/or Board of Directors that a student has
brought a fire arm or destructive device, as defined in Section 921 of Title 18 of the United
States Code, on to campus or to have possessed a fii 1rm or dangerous device on campus,
the student shall be expelled for one year, pursuant the Federal Gun Free Schools Act of
1994. In such instances, the pupil shall be provided due process rights of notice and a
hearing as required in this policy.

The term “firearm” means (A) any weapon (inclt ng a starter gun) which will or is
designed to or may readily be converted to expel a projectile by the action of an explosive;
(B} the frame or receiver of any such weapon; (C) any firearm muffler or firearm silencer;
or (D} any destructive device. Such term does not include an antique firearm.

T :term “destructive device” means (A) any explosi' incendiary, or poison gas, including
but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more
than four ounces, (iv) missile having an explosive or incendiary charge of more than one-
quarter ounce, (v) mine, or (vi) device similar to any of the devices described in the
p ceding clauses.

KK. Suspension Procedure

Suspensions shall be initiated according to the following procedures:
1. Conference
Suspension shall be preceded, if possible, by a conference conducted by the Principal or
the Principal’s designee with the student and his or her parent and, whenever practical,
the teacher, supervisor or Charter School emplo_ :e who referred the student to the

Principal or designee.

The conference may be omitted if the Princif or designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present
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notice of said hearing, as required by law.

A student may be expelled either by the neutral and impartial Charter School Board
following a hearing before it or by the Charter School Board upon the recommendation of a
1 utral and impartial Administrative Panel to be assigned by the Board as needed. The
Administrative Panel shall consist of at least three members who are certificated and
1 ther a teacher of the pupil nor a member of the oard. The Administrative Panel may
recommend expulsion of any student found to have committed an expellable offense, and
the Board shall make the final determination.

MM. Expulsion Procedures

Students recommended for expulsion are entitled t a hearing to determine whether the
student should be expelled. Unless postponed for good cause, the hearing shall be held
within thirty (30) school days after the Principal or designee determines that the pupil has
committed an expellable offense.

In the event an Administrative Panel hears the case, will make a recommendation to the
Board for a final decision whether to expel. The hearing shall be held in closed session
(complying with all pupil confidentiality rules under FERPA) unless the pupil makes a
written request for a public hearing in open session three (3) days prior to the date of the
scheduled hearing.

Written notice of the hearing shall be forwarde to the student and the student’s
[ ‘ent/guardian at least ten (10) calendar days before the date of the hearing. Upon
mailing the notice, it shall be deemed served upon the pupil. The notice shall include:

1. The date and place of the expulsion hearing;

2. A statement of the specific facts, charges and offenses upon which the proposed
expulsion is based;

3. A copy of the Charter School’s disciplinary rules which relate to the alleged
violation;

4. Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status at the Charter School to any other school district or school
to which the student seeks enrollment;

5. The opportunity for the student and/or the student’s parent/guardian to appear in
person or to employ and be represented by counsel or a non-attorney advisor;

6. The right to inspect and obtain copies of all documents to be used at the hearing;

The opportunity to confront and question all v nesses who testify at the hearing;

8. The opportunity to question all evidence ‘esented and to present oral and
documentary evidence on the student’s behalf including witnesses.

~

NN. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery
Offenses
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presiding officer from exercising his or her discretion to remove a person from the
hearing whom he or she believes is prompting, swaying, or influencing the witness.

8. The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining ritness shall be excluded from the
courtroom during that testimony.

9. Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in public at the request of the pupil being expelled, the complaining
witness shall have the right to have his/her testimony heard in a closed session
when testifying at a public meeting would threaten serious psychological harm to
the complaining witness and there are no alternative procedures to avoid the
threatened harm. The alternative procedures ay include videotaped depositions or
contemporaneous examination in another place communicated to the hearing room
by means of closed-circuit television.

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the entity
conducting the hearing that extraordinary circumstances exist requiring the
evidence be heard. Before such a determination regarding extraordinary
circumstance can be made, the witness shall | provided notice and an opportunity
to present opposition to the introduction of the evidence. In the hearing on the
admissibility of the evidence, the complaii 1g witness shall be entitled to be
represented by a parent, legal counsel, or her support person. Reputation or
opinion evidence regarding the sexual behavior of the complaining witness is not
admissible for any purpose.

00. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including
electronic recording, as long as a reasonably accura and complete written transcription
of the proceedings can be made.

PP.Presentation of Evidence

V' ile technical rules of evidence do not apply to expulsion hearings, evidence may be
admitted and used as proof only if it is the kind of e dence on which reasonable persons
c. rely in the conduct of serious affairs. A recommer ation by the Administrative Panel to
expel must be supported by substantial evidence that the student committed an expellable
offense. Findings of fact sk 1 be based solely on the evidence at the hearing. While hearsay
evidence is admissible, no decision to expel shall e based solely on hearsay. Sworn
declarations may be admitted as testimony from witnesses of whom the Board or
Administrative Panel determines that disclosure of their identity or testimony at the
hearing may subject them to an unreasonable risk of physical or psychological harm.
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readmission. The rehabilitation plan should include a date not later than one year from the
date of expulsion when the pupil may reapply to the 1arter School for readmission.

VV. Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another school
district or charter school shall be in the sole discr on of the Board following a meeting
with the Principal or designee and the pupil and irent/guardian or representative to
determine whether the pupil has successfully completed the rehabilitation plan and to
determine whether the pupil poses a threat to ott s or will be disruptive to the school
environment. The Principal or designee shall make a recommendation to the Board
following the meeting regarding his or her determ ation. . The Board shall then make a
final decision regarding readmission during the closed session of a public meeting,
reporting out any action taken during closed session consistent with the requirements of
the Brown Act. The pupil’s readmission is also  ntingent upon the Charter School’s
capacity at the time the student seeks readmission.

WW. Notice to Teachers

The Charter School shall notify teachers of each pupil who has engaged in or is reasonably
suspected to have engaged in any of the acts listed 1 Education Code Section 49079 and
the corresponding enumerated offenses set forth abc e.

XX.Special Procedures for the Consideration of Suspension and Expulsion of Students
with Disabilities

1. Notification of SELPA

The Charter School shall immediately notify the SELPA and coordinate the
procedures in this policy with the SELPA of the discipline of any student with a
disability or student who the Charter School or District would be deemed to have
knowledge that the student had a disability.

2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall
continue to receive services so as to enable the student to continue to participate in
the general education curriculum, although in another setting (which could
constitute a change of placement and the student’s IEP would reflect this change),
and to progress toward meeting the goals set out in the child’s IEP/504 Plan; and
receive, as appropriate, a functional behavioral assessment , and behavioral
intervention servic : and modifications, that are designed to address the behavior
violation so that it does not recur. These se ices may be provided in an interim
alterative educational setting.

3. Procedural Safeguards/Manifestation Determination
Within ten (10} school days of a recommendation for expulsion or any decision to

change the placement of a child with a disabi y because of a violation of a code of
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When an appeal relating to the placement of the student or the manifestation
determination has been requested by either the parent or the Charter School, the
student shall remain in the interim alterr ive educational setting pending the
decision of the hearing officer in accordance ith state and federal law, including 20
U.S.C. Section 1415(k), until the expiration of the forty-five (45) day time period
provided for in an interim alternative educa )inal setting unless the parent and the
Charter School agree otherwise.

In accordance wi 20 U.S.C. Section 1415 )(3), if a parent/guardian disagrees
with any decision regarding placement, or the manifestation determination, or if the
Charter School believes that maintaining the current placement of the child is
substantially likely to result in injury to the child or to others, the parent/guardian
or Charter School may request a hearing.

In such an appeal, a hearing officer may: (1) return a child with a disability to the
placement from which the child was removed; or (2) order a change in placement of
a child with a disability to an appropriate interim alternative educational setting for
not more than 45 school days if the hearing  icer determines that maintaining the
current placement of such child is substantic -likely to result in injury to the child
or to others.

5. Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-case
basis when determining whether to order a change in placement for a child with a
disability who violates a code of student conc :t.

The Principal or designee may remove a student to an interim alternative
educational setting for not more than forty-five (45) school days without regard to
whether the behavior is determined to be a manifestation of the student’s disability
in cases where a student:

a. Carries or possesses a weapon, as def ed in 18 U.S.C. Section 930, to or at
school, on school premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

c. Has inflicted serious bodily injury, as defined by 20 U.S.C.Section
1415(k)(7)(D), upon a person while ¢ school, on school premises, or at a
school function.

6. Interim Alternative Educational Setting

The student’s interim alternative educational setting shall be determined by the
student’s IEP/504 Team.
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The corporate bylaws of RiC shall provide for indemnification of OUSD’s Board, officers,
agents, and employees, and RiC will purchase general liability insurance, Board Members'’
and Officer’s insurance, and fidelity bonding to secu1 against financial risks.

As stated above, insurance amounts will be determined by recommendation of OUSD and
RiC’s insurance company for schools of similar size, location, and student population. OUSD
shall be named an additional insured on the general liability insurance of RiC.

The RiCBoard will institute appropriate risk management practices as discussed herein,
including screening of employees, establishing codes of conduct for students, and dispute
resolution.

XXXIV. Impact on Charter Authorizer

In accordance with Education Code Section 47604.3, Roses in Concrete will promptly
respond to all reasonable inquires of the chartering :ency. RiC recognizes the right of the
¢ rtering agency to inspect or observe any partof k' at any time.

In order to ensure the necessary oversight and review of mandated reports for which the
authorizer must determine fiscal health and sus nability, the following schedule of

reporting deadline to the District will apply each year of the term of this charter;

July 1 - An LCAP and annual update to the LCAP required pursuant to Education Code
Section 47606.5.

September 1 - Final Unaudited Financial Report for Prior Year
December 1 - First Interim Financial Report for Current Year
December 15 - Final Audited Financial Report for Pr ' Year
March 1 - Second Interim Financial Report for Currer Year

Ji e 15 - Preliminary Budget for Subsequent Year

R agrees to observe and abide by the following terms and conditions as a requirement for
r 2iving and maintaining their charter authorization:

e Roses in Concrete is subject to District ove ght.

e The District’s statutory oversight responsibility continues throughout the life of
the charter and requires that it, among other things, monitor the fiscal condition
of Roses in Concrete.

» The District is authorized to revoke this « arter for, among other reasons, the
failure of Roses in Concrete to meet generally accepted accounting principles or
if it engages in fiscal mismanagement in accordance with Education Code Section
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