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Board Cover Memorandum 
To Board of Education 

From Kyla Johnson-Trammell, Superintendent 
Sondra Aguilera, Chief Academic Officer 
Nicole Knight, Executive Director of English Language Learner & Multilingual 
Achievement 

Board Meeting Date June 4, 2025 

Subject Adoption of English Language Learner (ELL) Master Plan Updates & Revisions 

Action Adoption of 2025 Revisions to the OUSD ELL Master Plan 

Background California state law requires staff to adopt board policies that outline the 
district’s framework for effective and legally required English Language Learner 
(ELL) services. While OUSD Board Policy 6174 - Education for English Language 
Learners - sets the direction for ELL services, the ELL Master Plan clarifies how 
the policy will be enacted at both central office and school sites. An ELL Master 
Plan should be periodically revised to reflect changes in state legislative 
requirements and/or changes in a district’s approach to ELL services. The 
current ELL Master Plan was written during the 2015-16 school year with 
significant stakeholder input and adopted by this Board on November 30, 2016. 
A first set of revisions was brought to this Board in January of 2020.  

The new 2025 revisions to the OUSD ELL Master Plan are necessary to address: 
● changes in California Education Code and state guidance on

assessments, reclassification, and the instructional program for ELLs
receiving special education services through the Individualized
Education Program (IEP)

● necessary guidance to ensure all secondary newcomer students have
access to the core program and responsive ELD as required by federal
law as well as wrap-around supports to ensure barriers to participation
in a meaningful education experience are addressed to the extent
possible

● updates in guidance and practice in dual language programming and
Multi-Tiered Systems of Support (MTSS)

Board Office Use: Legislative File Info. 
File ID Number  
Introduction Date  
Enactment Number 
Enactment Date 
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Change Explanation 

Assessment and Reclassification of ELLs with IEPs 

Updated policies and 
procedures for the 
administration of the 
English Language 
Proficiency Assessment 
for California (ELPAC) for 
students with IEPs 

Students with extensive support needs should be 
administered the Alternate ELPAC as well as the 
California Alternate Assessments (CAA) as 
determined by the California Alternate 
Assessment Participation Decision-Making Tool. 

ELLs with IEPs who take the standard ELPAC 
should be provided accommodations or 
designated supports as outlined in their IEP. 

ELLs whose disability precludes demonstration of 
language proficiency in a particular testing 
domain (speaking, writing, listening, and 
reading) may be exempt from up to two domains 
as long as they are assessed in one of the two 
subtests in the written composite (reading and 
writing) and the oral composite (listening and 
speaking) 

Parents of students who take the Alternate 
ELPAC must be notified via the Alternate Annual 
Parent Notification of Student Test Results and 
Program Placement. 

Updated reclassification 
criteria for ELLs with IEPs 

To align with new state law and guidance, we 
establish three pathways for ELLs with IEPs to 
reclassify:  
Pathway #1: Standard reclassification process 
with appropriate accommodations and 
designated supports or domain exemptions as 
specified in a student’s IEP when administering 
the ELPAC test. 
Pathway #2: Individualized reclassification for 
students whose disability precludes 
demonstration of basic skills as outlined in the 
standard process.  
Pathway #3: Alternate ELPAC and California 
Alternate Assessments, or demonstration of IEP 
goals met, for students with extensive support 
needs.  

Summary of updates
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Instructional Program for ELLs with IEPs 

Clarifies legal 
obligations to provide 
English Language 
Development (ELD) 

ELLs with IEPs are legally entitled to both special 
education services as outlined in their IEPs and 
language services which must include 
integrated and designated ELD 

Revisions to the ELL Master Plan provide 
guidance for how to schedule designated ELD 
for ELLs with IEPs across the continuum of 
special education services. 

Linguistically 
appropriate IEP goals 

In addition to integrated and designated ELD, 
IEPs for ELLs must have linguistically 
appropriate goals, meaning IEP goals must 
account for how language supports will be 
addressed to support ELLs in meeting their 
goals.  

Instructional Program for Newcomers in secondary grades (6-12) 

Significant additions 
with guidance on serving 
newcomers in 6th-12th 
grade, including 
integration into the 
mainstream high school 
experience  

See the attached 
Newcomer Instructional 
Framework for 
comprehensive 
guidance. 

Additions include guidance on: 
Program Design 

● Master schedule expectations to ensure
a balance of support time for language
acquisition and integration into
mainstream courses

● Access to Pathways
Pathway/ Teaming 
● Educator Collaboration, Alignment,  and

Teaming
Systems of Support 

● Legal, Health, Basic Needs
● Social Workers

Curriculum, Instruction, and Assessment 
● Newcomer ELD, including for students

with interrupted formal education (SIFE)
● Content curriculum teacher-designed,

vetted units (in development)
● Newcomer-appropriate assessment

system and reporting

Additional Revisions and Updates 
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Multi-Tiered Systems of 
Support (MTSS) 

Guidance for how to determine and provide 
interventions to ELLs not making adequate 
progress or demonstrating need beyond Tier 
One/Universal Supports now aligned to district 
MTSS approach 

Dual language programs Updated guidance around program models 
aligned to research and biliteracy learning 
trajectories 

Discussion In order to bring our ELL services into alignment with new state laws and 
policies, we request that the OUSD Board of Education adopt the 2025 updates 
to the ELL Master Plan.  

Fiscal Impact 

Attachments 

No change in fiscal impact. Requires continued investment in staff to 
implement legally required activities, professional development for ELL 
instruction, and program improvement.

● Revised OUSD ELL Master Plan
● ELL Master Plan Executive Summary
● Newcomer Instructional Framework
● Slide Deck

https://drive.google.com/file/d/1jcnhA3OLsDnkEC4o2eRsft3JgZm3L6nq/view?usp=drive_link
https://docs.google.com/document/d/11qd0YhG_zpVjaptX2YGHxOQFq_YTjxTc0sNyGUj5-Ds/edit?tab=t.0
https://docs.google.com/document/d/1Blz0KJeTVXfd58W1rXhCaz-k-7SQgA3QCGjl_k1Tq34/edit?tab=t.0
https://docs.google.com/presentation/d/1yMc55hsSwhUjbxFQptUoqfdtYDsnI-DbOOET9Up9pf0/edit?slide=id.g7c5cb02f66_2_0#slide=id.g7c5cb02f66_2_0
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STATEMENT FROM KYLA JOHNSON-TRAMMEL, OUSD SUPERINTENDENT

Oakland families bring diverse languages and cultures to our schools that are a huge source of pride for us all. 
That is why OUSD being a Sanctuary District is not just a moral imperative; it is simply who we are. More than 
half our students speak a language other than English at home, and a third of them are English Language Learn-
ers (ELLs).
We are tremendously proud that the instructional approaches we’ve developed to support the academic 
achievement of ELLs have improved instruction for ALL students. Every student benefits when we begin by 
tapping into what they already know as the foundation for further learning, discovery and wonder. All students 
benefit when they have a chance to discuss and debate content as they develop their academic language; all 
students benefit when teachers add academic language lessons that explicitly teach them “how English works” 
across content areas. And all students in our Multilingual Programs, whether they start as English-speaking or 
Spanish-speaking students, benefit from the intentional development of biliteracy. 
In sum, pursuing an instructional approach that connects content and language teaching is ESSENTIAL for Eng-
lish Language Learners, and GREAT for all students. 
Together with our talented teachers and school leaders, we have made significant improvements in our sup-
ports and services for ELLs, yet we have so much more learning and work to do to ensure that each of our 
multilingual learners is fully ready for college, career, and community success. 
This ELL Master Plan, updated during the 2024-25 school year, provides critical guidance for that unfinished 
work, especially for site and district leaders. It names the legal requirements while also calling out the best 
practices that are vital for all Oakland students. 
I am so proud to continue this work with you all: students, families, teachers, administrators, and community 
members.

In partnership, 
Kyla Johnson-Trammell, Superintendent of OUSD
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1. INTRODUCTION

“Language is learned, not because we want to talk or read or write 
about language, but because we want to talk and read and write 
about the world…”

— Courtney Cazden, Professor Emerita, 
Harvard Graduate School of Education

This English Language Learner Master Plan, originally adopted 
by the OUSD Board of Education in the fall of 2016, and newly 
revised in the spring of 2025, is designed to put into practice the 
idea that language learning and content learning are most power-
ful when they happen together. This concept is at the heart of the 
California ELD Standards and California ELA/ELD Framework. The pair-
ing of English Language Arts and English Language Development in 
the title of the Framework itself --“ELA/ELD”--makes a clear refer-
ence to the fact that language skills teaching is not intended to be 
isolated from meaning-making and engagement with the world. 

Our vision for English Language Learner (ELL) success certainly in-
cludes mastery of language skills. But the ultimate goal for ELLs is 
joyful and fulfilling participation in the community and the world, 
a life blessed with the gift of investigation and discovery, hard 
work, challenge, success, belonging and purpose. It is precisely by 
working towards this goal in our schools and communities that 
ELLs will have the most powerful opportunities to use, develop 
and master rich and complex language. 

This document makes clear our critical legal obligations to ELLs, 
as well as our commitment to do whatever is necessary to ensure 
our ELLs are college, career and community ready.

That is why this ELL Master Plan describes legal mandates but 
goes even further, providing a comprehensive framework for 
powerful practices for ELL instruction and services. It is intended 
as a reference document for all educational partners in the Dis-
trict, especially site leaders. The online version of the document 
is full of links that take the reader to more detailed and in-depth 
information. Site leaders and other educational partners can get 
essentials from the main document and deeper understanding 
from the links.

We hope you share our excitement as we continue this new chap-
ter to accelerate ELL achievement, and we hope that this newly 
revised ELL Master Plan is a robust resource for guidance now and 
in the years ahead.

https://drive.google.com/open?id=0B5Vu5Twu6gBaY3F4WXJXeGxBQTA
https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
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2. CRAFTING THE OUSD ELL MASTER PLAN: A TEAM EFFORT

This revised ELL Master plan is the fruit of years of work and think-
ing from countless individuals from inside and outside of OUSD. 
In 2013, the English Language Learner & Multilingual Achieve-
ment Office (ELLMA) commissioned the Stanford ELL Review of 
14 schools in Oakland. The final recommendations of this report 
were shared in multiple community engagements and board pre-
sentations, and drove the creation of the 3-year OUSD Roadmap 
to ELL Achievement, with its four priority areas: #1 Empowering 
Instruction for ELLs; #2 Quality Language Programs; #3 The Whole 
Child; and #4 Central Office Systems and Practices.

Concurrent with the Stanford ELL Review and creation of the 
Roadmap, ELLMA, in cooperation with other content areas, teach-
ers and principals, and experts outside of Oakland, articulated 
and began to implement a vision of ELL instruction and services in 
alignment with the 2014 California ELA/ELD Framework, the 2012 
California ELD Standards , the Common Core State Standards (CCSS) 
and the New Generation Science Standards (NGSS). This ELL Mas-
ter Plan is an important milestone in that process of articulation 
and implementation, but the work is by no means finished. 

As we drafted the OUSD ELL Master Plan during the 2015-16 and 
2016-17 school years, and then revised the plan further in the 
2018-19 school year, we reached out for and received generous 
feedback and input from principals, teachers, content area lead-
ers, and departments. Multiple public engagements with parents, 
teachers, principals and other educational partners have allowed 

us to vet the document with a wide audience. Subsequently the 
ELL Master Plan has been updated. The current 2025 version 
includes the bulk of the original content but with important revi-
sions, including significant revisions focused on ELLs with IEPs.

We wish to specifically thank some of the many who supported 
this process for the 2025 revision:

ELL Master Plan Lead Team for 2025 Revision
Sondra Aguilera, Chief Academic Officer
Nicole Knight, Executive Director of ELLMA
Julie Kessler, Director of Newcomer Programs, ELLMA
Michael Ray, OUSD ELD Coordinator, ELLMA
Anita Comelo, Multilingual Pathways Coordinator, ELLMA
Vanessa Sifuentes, High School Network Superintendent
Brandy Spong, Specialist, Title III and SPSA
Rebecca Lacocque, Director of High School Linked Learning
Claire Fisher, Executive Director of Secondary Instruction
Jennifer Blake, Executive Director of Special Education and Health 
Services
Cary Kaufman, Director of Special Education
Anne Zarnowiecki, Related Services Director 

https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://drive.google.com/open?id=0B5Vu5Twu6gBaY3F4WXJXeGxBQTA
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We would also like to thank the following departments and com-
mittees for their invaluable input in the 2025 revision:

OUSD/OEA Newcomer Committee
Academics and Instruction
Community Schools and Student Services Department
District English Language Learner Subcommittee
ELLMA Office
Multi-Tiered Systems of Support Team
Office of Equity 
Research, Assessment, and Data
Special Education 
Strategic Resource Planning
Student Welcome Center 
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3. THE FIVE ESSENTIAL PRACTICES FOR ELL ACHIEVEMENT: 
    OUR THEORY OF ACTION

The five Essential Practices for ELL Achievement organize and fo-
cus our support of ELLs in OUSD, and they are woven throughout 
the OUSD ELL Master Plan. The practices are guided and informed 
by the research-based Six Key Principles for ELL Instruction from 
Understanding Language at Stanford University and by New York 
State’s Blueprint for ELL Success. 

They were then elaborated and refined to match Oakland’s con-
text, resulting in a framework that can help administrators, school 
sites and the community focus on developing the systems and 
supports necessary for ELL achievement. 

If we work collectively and relentlessly to enact these practices, 
then ELLs in OUSD will graduate college, career and community 
ready. We summarize the Essential Practices here, and invite read-
ers to follow the link at the beginning of this paragraph for greater 
detail, including alignment to our Teacher Growth and Develop-
ment System and Leader Growth and Development System. In 
addition, the Essential Practices Staff Self Assessment provides an 
actionable way to engage with the Essential Practices at the site 
level.

1. ACCESS & RIGOR: Ensure all English Language Learn-
ers have full access to and engagement in the academic 
demands of the Common Core State Standards, Next 
Generation Science Standards, and California’s 2012 
English Language Development Standards.

2. INTEGRATED and DESIGNATED ELD: Ensure ELLs receive 
daily designated ELD and integrated ELD in every content 
area.

3.  DATA-DRIVEN DECISIONS: Make programmatic, place-
ment, and instructional decisions for English Language 
Learners that are grounded in regular analysis of evi-
dence.

4.  ASSET-BASED APPROACH: Leverage the linguistic and 
cultural assets of our students and ensure that students 
are active contributors to their own learning and that of 
their community. 

5.  WHOLE CHILD: Leverage family and community sup-
ports. Activate resources to address the unmet, non-aca-
demic needs that hinder ELLs’ ability to thrive in school.

https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://docs.google.com/document/d/1vlDhizAfFwdfOw0j26cDgCASZ-vOr4iQNK6L0LefcE8/edit
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4. HOW TO USE THIS ELL MASTER PLAN

This document can be used in two ways: 1) it serves as a quick 
reference guide to help sites, networks and the District efficiently 
locate the required and best practices around a theme, such as 
“Instructional Programs” and 2) it serves as a resource for deeper 
learning on best practices for ELLs. 

To use the OUSD ELL Master Plan as a quick reference guide, two 
tools will be particularly useful for sites, teachers and other educa-
tional partners:
•	 Each of the four chapters begins with a bulleted box entitled 

“WHAT DO SITES NEED TO DO?” This box provides a summary 
of the most critical information contained in the chapter from 
the point of view of the school site. 

•	 The Table of Contents on pages 4 - 5 provides links that lead 
the reader directly to each chapter, section and subsection. 

To use the OUSD ELL Master Plan as a resource for deeper learn-
ing on best practices for ELLs, click on the blue links in each 
chapter. These links will take the reader to documents, ranging in 
length from one to 20 pages, which support knowledge building, 
reflection or planning. Many of these documents are updated on a 
continual basis.

For questions about the OUSD ELL Master Plan, please see our 
Staff Directory on our ELLMA website, or contact the ELLMA 
Executive Director, nicole.knight@ousd.org.

https://www.ousd.org/ellma


1 ELL IDENTIFICATION, PROGRAM 
PLACEMENT AND RECLASSIFICATION
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I. INTRODUCTION

In this chapter we describe the protocols and procedures for ensuring accurate and 
timely identification, assessment and placement of English Language Learners (ELLs) in 
OUSD. We also describe the process for reclassifying ELLs as Fluent English Proficient 
(RFEP). To begin, we clarify the language group definitions for ELLs that will be referred 
to throughout this ELL Master Plan.

WHAT DO SCHOOL SITES NEED TO DO? 
In support of proper and timely 
identification, placement and 
reclassification of ELLs, sites:

1.  Work with the Student Welcome 
Center to place students accurately 
and promptly. 

2. 	Ensure parents receive the Parent 
Notification Letter within estab-
lished timelines including the 
ALTERNATE ANNUAL PARENT NO-
TIFICATION for ELLs with IEPs using 
alternate assessments see sample 
here). 

3. 	Follow the procedures and timeline 
	 for reclassifying students, including 

parent notification.
4. 	Ensure proper testing of all ELLs, 
	 including annual language profi-

ciency testing (English Language 
Proficiency Assessments for Cali-
fornia, or ELPAC) and assessments 
related to reclassification. 

https://docs.google.com/document/d/1ve9hDehmwHM4KDObUwghKklMOZa2n_qqGRD-uVAYOoU/edit?tab=t.0
https://docs.google.com/document/d/1ve9hDehmwHM4KDObUwghKklMOZa2n_qqGRD-uVAYOoU/edit?tab=t.0
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1.    ENGLISH LANGUAGE LEARNER (ELL): Student whose first language is not English and who is in 
the process of acquiring fluency in social and academic English. 

Recently Enrolled ELL: English Language Learner who has been enrolled in U.S. schools for 3 years or less and 
may or may not be a newcomer student. For example ALL kindergarten ELLs are recently enrolled ELLs, but not 
all are newcomers. 

Progressing ELL: An English Language Learner who has been enrolled in US Schools at least 3 years but not more 
than 6 years, and is demonstrating adequate progress in language and academic development. 

Long-Term ELL (LTEL): A student who has been classified as an ELL for more than 6 years. 

ELL at Risk of Becoming an LTEL: An ELL who has been enrolled in US Schools more than 3 years but not more 
than 6 years, and is not demonstrating adequate progress. 

Newcomers: Newcomers were not born in the U.S. and they have been in U.S. schools for 3 full school years 
or less. Newcomers should receive the most intensive support in years 1 and 2, but should be monitored for 
up to four years. Generally, TK, K and 1st grade students who are also newcomers will not receive specialized 
newcomer services, but rather targeted instruction within their regular classroom. In additional to the special 
categories of newcomers described below, please see the document FAQ: Newcomers in Aeries.

Students with Interrupted Formal Education (SIFE): 
Immigrant students who come from a home in 
which a language other than English is spoken and 
1) entered a United States school after the second 
grade; 2) have had at least two years less schooling 
than their peers; 3) function at least two years be-
low expected grade level in reading and mathemat-
ics; and 4) may be pre-literate in their first language.

Refugee/Asylee: 
Students who have been forced to 
leave their country in order to es-
cape war, persecution, or natural 
disaster. Refugees generally have 
special visas to enter the country. 
Asylees apply for visas, once in 
the U.S. 

Unaccompanied Immigrant Youth: 
Unaccompanied immigrant youth are 
children who cross the U.S. border 
without parents or guardians and are 
apprehended by immigration officials. 
Once unaccompanied immigrant youth 
are released to a sponsor, their sponsor is 
required to enroll them in U.S. schools.

2. LANGUAGE GROUP DEFINITIONS

2.   INITIALLY FLUENT ENGLISH 
	 PROFICIENT (IFEP): 
	 A student who, upon enrollment in 

U.S. schools, is proficient in English 
along with another language identi-
fied in their Home Language Survey.

3.   RECLASSIFIED FLUENT ENGLISH 
PROFICIENT (RFEP): 

	 A former ELL student who has met 
the criteria to be “reclassified” as flu-
ent English proficient. By law, RFEPs 
must be monitored for 4 years to en-
sure they do not stagnate or regress. 

Recently Proficient RFEP
An RFEP who was redesignated less 
than or equal to 4 years ago. 

Long-term Proficient RFEP
An RFEP who was redesignated more 
than 4 years ago.

4.    ENGLISH ONLY (EO):
       A student whose only home
	 language is English.

These brief definitions of language groups are critical to understanding all the chapters of the OUSD ELL Master Plan.1 Please note that students 
with disabilities under IDEA or Section 504 may fit into any of the language groups below.

https://drive.google.com/open?id=1_FOHZ9Y-B88K8gt7LpKchJzQIniiyJ1m6ZiN2Mav97I
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3. GRAPHIC OVERVIEW: OUSD ELL Intake, Assessment and Placement 
For students taking the initial ELPAC who have an IEP or are being evaluated to determine eligibility for special education services, please reach 
out to the student’s case manager or OUSD Special Education Department. Such students may be eligible to take alternative assessments.

STEP 1
New student goes to 

Student Welcome Center

STEP 2
Family fills out Home Language Survey 

(HLS)

ALL HLS ITEMS 
1, 2 and 3 indicate English

STEP 3 (DONE)
ENGLISH ONLY (EO) CLASSIFICATION

Parents notified of results and place-
ment options within 20 days: ELAP plus 

Dual Language options. 

AT LEAST ONE HLS ITEM 
1, 2 or 3 indicates language 

other than English

STEP 3
Administer English Proficiency Test 
(Initial ELPAC) within 30 days at be-
ginning of year or within two weeks 

during year. 

SCORE 
0 - 439

STEP 4 (DONE)
INITIALLY FLUENT ENGLISH 

PROFICIENT (IFEP) CLASSIFICA-
TION

Notify parents of results and 
placement options within 20 days: 
ELAP plus Dual Language options. 

STEP 4 (DONE): ENGLISH LANGUAGE LEARNER (ELL) CLASSIFICATION
Notify parents of results and placement within 

20 days: ELAP plus Dual Language and Newcomer options.

SCORE 
440 - 999
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4. DETAILED TIMELINE OF INTAKE, ASSESSMENT, IDENTIFICATION 
	 AND PLACEMENT OF ELLS

In this section, we describe the time-bound steps of intake, assessment, identification and placement and also identify the responsible edu-
cational partners. These procedures are mandated by Federal law, and designed to ensure that ELL services are available to all qualifying 
students.

INITIAL INTAKE AND THE 
HOME LANGUAGE SURVEY

Upon entry to the District, students 
report with family members to the 
Student Welcome Center, where they 
fill out an enrollment application 
either online or in paper form. As part 
of the Application, parents complete 
the Home Language Survey (HLS) to 
determine the primary language of the 
entering student. Currently, the four 
questions on the current Home Lan-
guage Survey are as follows: 

If the parents or guard-
ians of a student list a 
language other than 
English on any of the 
Home Language Survey 
questions 1 through 3, 
the student must have 
his or her language 
proficiency assessed. 

1. 	 Which language did your child learn when they first began to 
talk?

2.	 Which language does your child most frequently speak at home?

3. 	 Which language do you (the parents and guardians) most 
frequently use when speaking with your child?

4. 	 Which language is most often spoken by adults in the home? 
(parents, guardians, grandparents, or any other adults)

If the parents or guardians of a student list a language other than 
English on any of the Home Language Survey questions 1 through 3, 
the student must have his or her language proficiency assessed. See 
Initial Assessment and Classification of Students on page 17. 

NOTE: The first HLS filled out by a parent supersedes any HLS filled out at 
a later date. 

EXAMPLE: Parents filled out a HLS form for their child when the child 
enrolled in San Lorenzo Unified in the 2022-23 school year. The form 
indicated the student had a home language other than English, and 
language proficiency assessment resulted in a classification of ELL. Upon 
arrival to OUSD during the 2024-25 school year, the parents filled out 
the HLS form again in a way that indicated the student was English only. The 
HLS from the San Lorenzo Unified supersedes the HLS filled out on arrival to 
OUSD, and the ELL classification stands until the student meets the criteria 
for reclassification.

https://www.ousd.org/enroll/enroll-at-ousd
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INFORMING PARENTS AND GUARDIANS OF 
INSTRUCTIONAL PROGRAM OPTIONS

As part of the process of completing the enrollment application, 
parents must be informed of the instructional program options 
available to students. Program options information is provided 
online and at the Student Welcome Center both orally and in 
writing, using language and materials designed to be readily un-
derstandable to the parent. Student Welcome Center staff should 
take special care to work with families to place ELLs with IEPs in 
settings that match their linguistic needs. To see which schools 
have dual language or newcomer programs, go to chooseousd.
org, scroll down, click on your child's grade span (for example, 
TK-5th Grade), then click on "Filter Schools" and scroll down 
to "Academics" to click the box for "Dual Language Immersion 
- Spanish" and/or "Newcomer Program Only, then click "Show 
Results."

Parents of ELLs, RFEPs or IFEPs may also find useful the following 
resources:
•	 Video: The Dual Language Program at OUSD
•	 Multilingual Program Guide
•	 OUSD Dual Language Enrollment Policy

INITIAL ASSESSMENT AND CLASSIFICATION OF STU-
DENTS

If the parents or guardians of a student list a language other than 
English on any of questions 1 through 3 of the Home Language 

Survey, the students will be given the Initial English Language Profi-
ciency Assessments for California (Initial ELPAC) to determine lan-
guage proficiency.

This assessment will be administered within 30 days of the student’s 
start date, either at the OUSD Student Welcome Center or at the school 
site. 

The assessment must be administered by an OUSD staff member 
trained in the use of ELPAC by the Research, Assessment and Data 
Office. Assessment procedures will take into account the needs of 
students with learning disabilities, including the California Assess-
ment Accessibility Resources Matrix for testing and placement of 
students. Please note that ELLs with IEPs may only take the Alter-
nate ELPAC if they are also taking the California Alternate Assess-
ments (CAAs) rather than the SBAC. See Alt for ALL Decision-making 
document.

Scores for the initial ELPAC will be entered into the OUSD Student 
Information System. Classification of students will be based on the 
following cut points:

Student Classified as 
Novice ELL

Student Classified as 
Intermediate ELL

Student Classified 
as IFEP

150 - 369 370 - 449 450 - 660

https://www.ousd.org/enroll/enroll-at-ousd
https://www.chooseousd.org/
https://www.chooseousd.org/
https://youtu.be/_gP-gbnUcBA
https://drive.google.com/file/d/1c_LIaSYCg5SY-8_MHUWd-RBJc8G9_f1E/view?usp=sharing
https://docs.google.com/document/d/19QQsoucAboS7t-LZYO_omiJm3oR3uaiot74fPvXBMMU/edit
https://docs.google.com/document/d/19QQsoucAboS7t-LZYO_omiJm3oR3uaiot74fPvXBMMU/edit
https://www.cde.ca.gov/ta/tg/ca/accessibilityresources.asp
https://www.cde.ca.gov/ta/tg/ca/accessibilityresources.asp
https://www.cde.ca.gov/ta/tg/ca/documents/altassessmentdecision.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/altassessmentdecision.pdf
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INITIAL PARENT NOTIFICATION LETTER

Within 20 days of completing the assessments, the Student Wel-
come Center will inform parents via the Initial Parent Notification 
Letter of their child’s test results and their initial placement in 
one of the following programs based on those test results:
•	 For students classified as ELLs: English Language Acceleration Pro-

gram (ELAP) with daily designated ELD and integrated ELD across 
all subject areas throughout the day.2

•	 For students classified as IFEPs or EOs: The general education 
mainstream, which is ELAP without daily designated ELD.

For greater detail, see instructional program descriptions in 
Chapter 2: Instructional Programs for ELLs.

The Initial Parent Notification Letter will be in English and in the par-
ent’s primary language and will include the following: 

•	 The reasons for the child’s assessment
•	 The child’s assessment scores
•	 Descriptions of the instructional programs and how they will 

help the student become fully proficient in English
•	 Information about parents’ rights to request language pro-

grams, and to opt out of certain services for ELLs
•	 The student’s expected rate of transition to English and ex-

pected rate of secondary school graduation
 
Click on the link to see a sample Parent Notification 
Letter including the Initial and the Annual. 

ONGOING ANNUAL PARENT NOTIFICATION LETTER

Within 30 calendar days of the first day of school, parents will 
receive an Annual Parent Notification Letter which is an updated 
version of the Initial Parent Notification Letter. See Annual PNL 
FAQs here for more information. See also the ALTERNATE ANNUAL 
PARENT NOTIFICATION for ELLs with IEPs using alternate assess-
ments (sample here).

CORRECTING ERRORS IN THE HOME LANGUAGE SURVEY 

In cases where families or staff fill out the HLS incorrectly, resulting 
in an inappropriate administration of the Initial ELPAC and desig-
nation as ELL, parents may, between the time of the Initial ELPAC 
(usually summer or fall) and the Summative ELPAC (usually begin-
ning in February and ongoing through April), petition the Strategic 
Resource Planning (SRP) Office to have their HLS changed. Once 
the student has taken the summative ELPAC, they may NOT change 
their initial ELPAC designation as ELL except by reclassifying (see 
Reclassification of ELLs below).

In cases where an HLS has indicated a student is EO but District 
staff believes the student needs ELL Services because of their 
language proficiency, ELLMA staff will follow a protocol in col-
laboration with the site to adjudicate the language fluency of the 
student. 

For both types of situations, see the document: OUSD Procedures 
for Correcting HLS.

ELLMA Office staff must take into account the information pro-
vided by the parent regarding language use in the home, the re-

https://docs.google.com/document/d/1LAsH1uvK9UbXgQYrrSmUoiE_5z_fr7t3nb4OtV76A50/edit?usp=sharing
https://docs.google.com/document/d/1LAsH1uvK9UbXgQYrrSmUoiE_5z_fr7t3nb4OtV76A50/edit?usp=sharing
https://docs.google.com/document/d/1vtQc9dnaurWfYv3WBIpTMzC3tM_fmstZ1oTnpvbYobg/edit
https://docs.google.com/document/d/1vtQc9dnaurWfYv3WBIpTMzC3tM_fmstZ1oTnpvbYobg/edit
https://docs.google.com/document/d/1ve9hDehmwHM4KDObUwghKklMOZa2n_qqGRD-uVAYOoU/edit?tab=t.0
http://docs.google.com/document/d/1WJouCOtiAR_223FrYNseKh-xDe8f_M9lN10A3vUfTQA/edit
http://docs.google.com/document/d/1WJouCOtiAR_223FrYNseKh-xDe8f_M9lN10A3vUfTQA/edit
http://docs.google.com/document/d/1WJouCOtiAR_223FrYNseKh-xDe8f_M9lN10A3vUfTQA/edit
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sults of the Initial ELPAC, and the results of any literacy or other 
assessments taken by the student that might demonstrate the 
student's language proficiency level. If, based on a preponder-
ance of evidence, the ELLMA Office determines the change is ap-
propriate, ELLMA staff will coordinate the change in District and 
State record-keeping systems. 

PARENTS’ RIGHT TO OPT OUT OF INSTRUCTIONAL PRO-
GRAMS BUT NOT THE ANNUAL LANGUAGE PROFICIENCY 
ASSESSMENT

1. 	Opting out of ELL Services
Parents have the right to opt 
their children out of daily 
designated ELD, but opting 
out runs counter to best 
practice and parents should 
be fully informed of the ben-
efits of designated ELD. If a 
family opts out of designated 
ELD, Schools remain respon-
sible for: 
•	 Providing integrated ELD 

which includes meaning-
ful access to the core curriculum for all ELL students. 

•	 Carefully monitoring ELL progress in the acquisition of Eng-
lish.

•	 Alerting ELLs’ parents and providing additional support if 
they are not meeting minimum progress expectations.

ELL students must con-
tinue to take the 
Summative ELPAC an-
nually until reclassify-
ing as RFEP. Parents 
may not opt students 
out of ELPAC testing. 

All of these features are part of the baseline ELAP program that all 
teachers and sites must be able to provide. See Chapter 2: Instruc-
tional Programs for ELLs for more details.

2. 	Requesting a Language Program
Parents may request a language program by filling out the Parent 
Request for Language Programs Google form with the assistance 
of the Clerical Lead or Administrator at their site.

If, during the last three years, a total of 20 parents of students at 
the same grade level or 30 in the school have requested a par-
ticular language program, the District must follow a time-bound 
process to consider how the request of the parent group can 
best be accommodated, including the feasibility of providing the 
program at the site. See Parent Requests for Language Programs 
Procedures for the protocols that must by followed by sites and 
the District.

3. 	Annual Language Proficiency Tests Required for all ELLs
Students who have already been classified as ELLs must continue 
to take the Annual Language Proficiency Assessment (the Summa-
tive ELPAC) every year in the spring until reclassifying as RFEPs. 
Parents may not opt students out of ELPAC testing. The Summa-
tive ELPAC is administered by trained staff, typically at the school 
site. Staff must follow the guidance on the appropriate use of 
universal tools, designated supports, and accommodations de-
scribed in the document California Assessment Accessibility Re-
sources Matrix. ELLs with Individualized Education Programs (IEPs) 
must also take the Summative ELPAC at least once to establish a 
baseline, after which alternative assessments may be employed. 
Sections of the test not substantially affected by the students 
disability must still be administered. See Assessing ELLs with IEPs 
Using the ELPAC or Alt ELPAC.

http://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit
http://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit
https://www.cde.ca.gov/ta/tg/ca/accessibilityresources.asp
https://www.cde.ca.gov/ta/tg/ca/accessibilityresources.asp
https://docs.google.com/document/d/1i8ZW0ETZ261MbJtsYKL9l5kPHyromoMXoARkvuCLVvk/edit?tab=t.0
https://docs.google.com/document/d/1i8ZW0ETZ261MbJtsYKL9l5kPHyromoMXoARkvuCLVvk/edit?tab=t.0
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To be reclassified as fluent English proficient, students must meet 
the following criteria: 
•	 ELPAC score: 4 overall
•	 Reading proficiency near or at grade-level expectations. 
•	 Teacher recommendation (Please see the OPTEL for California 

State-approved guidance to inform this recommendation.) In 
cases where a teacher recommendation is not made, satisfac-
tory grades in ELA, ELD, or English may be used.

•	 Parent consultation

Students’ records are reviewed for reclassification twice a year, 
typically in winter and spring. Parents of students reclassified as 
proficient will be notified via written communication and be of-
fered the opportunity to learn about what reclassification means 
for their child in a meeting scheduled by the school site. 

•	 For more detailed information, see the document Reclassifica-
tion Overview.

•	 Please direct parents to the document FAQ for Families on ELL 
Reclassification. Note the description of the powerful use of 
the English Language Learner Snapshot in parent-student-teacher 
conferences.

To ensure that ELLs with IEPs have equitable opportunities to reclas-
sify, OUSD provides three different pathways aligned with California 
State guidance: 

5. RECLASSIFICATION OF ELLS
•	 Pathway #1: Standard Process for ELLs with IEPs who do not 

qualify for the Alternate ELPAC but have the right to receive ap-
propriate supports and accommodations within the standard 
process.

•	 Pathway #2: Individualized Reclassification for ELLs with IEPs 
who do not qualify for the Alternate ELPAC but need a tailored 
process that distinguishes between disabilities and language 
development.

•	 Pathway #3: Alternate ELPAC + CAA for ELLs with extensive sup-
port needs who qualify for ALT assessments, as determined by the 
IEP team. Pathway 3 follows 
the standard reclassification 
process but uses ALT ELPAC 
and CAA scores.

For more detail on the reclassifi-
cation of ELLs with IEPs, see the 
document Reclassification Over-
view for ELLs with IEPs. 

https://www.cde.ca.gov/sp/ml/optel.asp
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit
https://docs.google.com/document/d/1CYP8IBlro5llV2glenbFQC-zAF6Y_Vxh0Tn_0QncTt4/edit?tab=t.0
https://docs.google.com/document/d/1CYP8IBlro5llV2glenbFQC-zAF6Y_Vxh0Tn_0QncTt4/edit?tab=t.0
https://drive.google.com/drive/folders/0B5Vu5Twu6gBaSjhmYXJtMjdmT2c
https://docs.google.com/document/d/1A11C1YvV0l7hoc6VtkP5jJExNEjomOSVfsmfxU-npJk/edit?tab=t.0
https://docs.google.com/document/d/1A11C1YvV0l7hoc6VtkP5jJExNEjomOSVfsmfxU-npJk/edit?tab=t.0
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I. INTRODUCTION AND GRAPHIC ORGANIZER
OUSD’s instructional programs for English 
Language Learners (ELLs) are the core of our 
mission to ensure ELLs are college, career and 
community ready. The purpose of our instruc-
tional programs is to teach ELLs to understand 
and use academic English proficiently and 
effectively while at the same time ensuring 
they have meaningful access to a high quality 
education and the opportunity to achieve their 
full academic potential. OUSD instructional 
programs for ELLs are:
•	 Clearly defined;
•	 Research based;
•	 Aligned with the rigor of the Common Core 

State Standards, New Generation Science 
Standards, California ELD Standards and 
California ELA/ELD Framework;

•	 Driven by the theory of action laid out in 
the Essential Practices for ELL Achieve-
ment;

•	 Designed to address the needs of each 
ELL subgroup;

•	 Strongly supported and resourced at the 
site, network and central office level;

•	 Effectively monitored.

In this chapter we:
•	 Describe the framework for ELL in-

struction known as integrated ELD and 
designated ELD;

•	 Provide guidance for the scheduling and 
implementation of designated ELD;

•	 Describe the instructional programs 
that put the integrated and designated 
ELD framework into action for all ELL 
subgroups;

•	 Articulate minimum progress expec-
tations for students enrolled in the 
instructional programs;

•	 Explain how we use the MTSS frame-
work to monitor and support ELLs who 
are not meeting minimum progress 
expectations;

•	 Provide guidance on using an ELL’s pri-
mary language as a learning resource;

•	 Outline the professional development 
that supports effective instruction for 
ELLs.

WHAT DO SCHOOL SITES NEED TO DO? 
In order to provide robust instructional 

programs for ELLs, sites:

1.  Provide instructional programs that address the 
needs of all ELL subgroups present at the site. 

2. 	Implement the chosen instructional program(s) at 
the site with fidelity.

3. 	Provide robust integrated ELD across the content 
areas aligned with the CA ELA/ELD Framework. 

4. 	Provide daily designated ELD to ELLs until they re-
classify. 

5.	 Provide ongoing professional learning on best prac-
tices in ELL instruction supported by central office, 
including ELLMA and Academics and Instruction.

6. 	Monitor ELL progress and effectiveness 
	 of instruction with both formative and summative 

assessments. 
7. 	Use MTSS to ensure robust support of ELLs at the 

site. 

8. Ensure that the IEPs of ELLs include linguistically ap-
propriate goals and objectives (LAGOS). See OUSD’s 
Goalbook Toolkit. ELLs with IEPs must receive inte-
grated and designated ELD.

https://drive.google.com/open?id=0B5Vu5Twu6gBaY3F4WXJXeGxBQTA
https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
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The graphic below summarizes OUSD’s instructional programs for ELLs. Notice that 
ELAP is the base program for all ELL programs. The three specialized programs in-
clude all the elements of ELAP with specific additions and changes.

ENGLISH LANGUAGE ACCELERATION PROGRAM (ELAP)

Base program for all sites and classrooms serving ELLs
•

Strengthens grade-level instruction for ELLs & ALL students
•

Includes integrated ELD and designated ELD
•

ALL sites and staff must have the skills and resources to effectively deliver ELAP

DUAL LANGUAGE 
(DL) PROGRAMS

ELAP, plus:
All students in 

program become 
fully biliterate

•
Integrated and 
designated Lan-

guage Development 
in BOTH English and 

Spanish
•

Special staffing and 
training

•
Chosen by families 

of all language back-
grounds 

(Aeries code: SP)

NEWCOMER SUPPORT 
AND PROGRAMS

ELAP, plus:
Intensive support in 
language & content 

learning, cultural 
knowledge building, 
& social emotional 

learning
•

Includes both uni-
versal supports and 
intensive Newcomer 

Program versions
•

Students in U.S. 
3 years or less

(Aeries code: 
SP or SEI)

LONG-TERM ENGLISH 
LEARNER SUPPORT

ELAP, plus:
Targeted and 

intensive support in 
academic language 

and literacy for 
LTELs and second-
ary ELLs at risk of 
becoming LTELs, 
including former 

Newcomers
•

Students classified 
as ELLs > 6 years

(Aeries code: SEI)
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2. DESIGNATED AND INTEGRATED ELD: A FRAMEWORK FOR ELL INSTRUCTION

At the heart of both the California ELD Standards and the California 
ELA/ELD Framework is the research-supported idea that people learn 
language best when they can use it in meaningful ways to engage 
with content they are interested in. The concepts of integrated ELD 
and designated ELD are used throughout the CA ELA/ELD Frame-
work to support this goal of linking ELD with meaningful and engag-
ing learning.

In order to deliver quality designated and integrated ELD to all 
OUSD ELLs, schools with ELLs must:

Provide daily designated English Language Development that:
•	 Is targeted at ELL proficiency levels.
•	 Is aligned to the California ELD Standards.
•	 Focuses on communicative purposes, not on discrete 

grammar instruction.
•	 Addresses speaking, listening, reading and writing.
•	 Is embedded in or explicitly connected to grade-level content 

or topics.
•	 Emphasizes a focus on language to help students 
       understand "how English works" in meaningful contexts.
•	 Includes systematic development of academic vocabulary.
•	 Requires students to spend at least 50% of instructional time 

producing oral and written language.
•	 At the secondary level 

-	 includes at least one 
period of designated 
ELD per school day as 
long as the student is 
an ELL. This period is in 
addition to, not in lieu 
of ELA.

-	 is part of a compre-
hensive designated 
ELD Course sequence, 
including the Academic 
ELD Course (Secondary only, LTELs and At-risk ELLs) that includes 
intentional language development along with reading instruc-
tion.

Provide integrated ELD across content areas in which: 
•	 Students engage with texts or tasks that are aligned to grade-

level standards and require critical thinking and/or application. 
•	 There is clear articulation, instruction, and assessment of 

Content-Language Objectives (CLOs)
•	 Students effectively access language resources and other scaf-

folds to support their understanding.

People learn language 
best when they can use 
it in meaningful ways 
to engage with content 
they are interested in. 

https://drive.google.com/open?id=0B5Vu5Twu6gBaY3F4WXJXeGxBQTA
https://drive.google.com/open?id=1HBRn9FhWcNtTjVZQadfpVxuhaudOD7SS
https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://drive.google.com/open?id=0B5Vu5Twu6gBaY3F4WXJXeGxBQTA
https://drive.google.com/open?id=1HBRn9FhWcNtTjVZQadfpVxuhaudOD7SS
https://drive.google.com/drive/u/0/folders/1hwUqrbC5ohSU-XkvYHecUY7EK-KRzICv
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•	 Students develop and use language to explain ideas, express 

understanding and negotiate meaning while teachers inten-
tionally develop students’ academic language and literacies 
specific to each discipline (language of math, science, history, 
etc.).

•	 There is ample oral and written production of language.
•	 Work with complex, grade-level and above text to provide 

exposure and practice with the academic language ELLs must 
learn to speak, read, and write. See ELLMA Central Instruc-
tional Resources Toolkit.

Effective provision of designated and integrated ELD rests on the 
specific investments detailed below:

1. All teachers with ELLs in their classrooms, PK-12:
•	 Must be skilled at providing integrated ELD, including care-

ful consideration of the language demands of a task (see 
Content-Language Objectives) and carefully planned language 
learning embedded in engaging content and activities.

•	 Must be skilled at providing content-embedded designated 
ELD when they teach this period or course.

•	 Need ongoing training in effective planning and delivery of 
designated and integrated ELD.

2. The District and school sites shall: 
•	 Ensure effective integrated ELD is provided in all elementary 

and secondary classrooms.
•	 Provide ongoing professional development that allows ALL 

teachers PK-12 to become experts in the delivery of effective 

All teachers with ELLs 
in their classrooms, 
PK-12, must be skilled 
at providing integrated 
ELD, including careful 
consideration of the 
language demands of 
a task and carefully 
planned language learning 
embedded in engaging 
content and activities.

integrated ELD as well as designated ELD where applicable.
•	 Ensure all ELLs receive at least 30 minutes per day (elemen-

tary) or one period per day (secondary) of designated ELD until 
they reclassify.

•	 Ensure elementary schools as a whole and individual teach-
ers reach Stage III: Consistent Implementation on the Stages 
and Next Steps for Elementary ELD Implementation (Essential 
Practice 2) (See Chapter 4, MONITORING, EVALUATION, AND 
ACCOUNTABILITY for monitoring, procedures, timelines and 
protocols on using this document).

LEARN MORE ABOUT 
DESIGNATED AND INTE-
GRATED ELD HERE:

Essential Practices for ELL 
Achievement 

OUSD's 4 Core Understand-
ings to Guide Language 
Instruction

Site ELL Review Focal Indicators

https://sites.google.com/ousd.org/ellma-toolkit/teacher-toolkit
https://sites.google.com/ousd.org/ellma-toolkit/teacher-toolkit
https://drive.google.com/drive/u/0/folders/1hwUqrbC5ohSU-XkvYHecUY7EK-KRzICv
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://docs.google.com/document/d/1NgKpVQd9JgsDbEujBwsVAYkKipc6fRgI3Aw1FHtx7eI/edit?tab=t.0
https://docs.google.com/document/d/1NgKpVQd9JgsDbEujBwsVAYkKipc6fRgI3Aw1FHtx7eI/edit?tab=t.0
https://docs.google.com/document/d/1NgKpVQd9JgsDbEujBwsVAYkKipc6fRgI3Aw1FHtx7eI/edit?tab=t.0
https://docs.google.com/document/d/1Zd_2g7UqwI7FigTt9OhKV1ucl6CNrtJRQ8zee9-dVjw/edit
https://docs.google.com/document/d/1hHQ2hHIPuUuUWVsCXjVq8D8GrN1jtdsbiOeqiTPOO3c/edit?tab=t.0
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3. SCHEDULING DESIGNATED ENGLISH LANGUAGE DEVELOPMENT (ELD) 

SCHEDULING DESIGNATED ELD IN ELEMENTARY

A protected daily minimum 30-minutes-a-day designated ELD 
time needs to be set aside for all ELL students at the elementary 
level, including ELLs with IEPs. See these sample instructional 
schedules by grade level, which include times blocked out for 
Designated ELD. Scheduling this time can be a complex task in 
elementary. 

Building capacity to pro-
vide high quality desig-
nated ELD embedded in 
content takes time. See 
The OUSD Approach to 
Designated ELD in Ele-
mentary for how to effec-
tively implement district-
provided designated ELD 
materials. 

Chapter 4, MONITORING, EVALUATION, AND ACCOUNTABILITY 
provides procedures, timelines and protocols to guide sites in 
their use of the Stages and Next Steps for Elementary ELD Imple-
mentation (Essential Practice 2).
 

SCHEDULING DESIGNATED ELD IN SECONDARY

As long as a student is classified as an ELL, they must receive daily 
designated ELD. At the middle and high school level, this means 
that at least one course in a student’s day must be a designated 
ELD course. Secondary ELLs with IEPs are also legally entitled to 
daily designated ELD. For guidance, see the document [Public] Des-
ignated ELD Placement for ELLs with IEPs. 

Chapter 4, MONITORING, EVALUATION, AND ACCOUNTABILITY sets 
out monitoring and procedures to ensure that students are receiv-
ing this instruction.

A protected minimum 
30-minutes-a-day 
designated ELD time 
needs to be set aside for 
all ELL students at the 
elementary level.

https://docs.google.com/spreadsheets/d/1oSFK2v4ViwcXd7_rUADHLM5ECk5r8rRi1uBG6Ryvck0/edit?gid=449495425#gid=449495425
https://docs.google.com/spreadsheets/d/1oSFK2v4ViwcXd7_rUADHLM5ECk5r8rRi1uBG6Ryvck0/edit?gid=449495425#gid=449495425
https://docs.google.com/document/d/10n9mnN0Cg2h6K5YpTCktKknik2yoEnnPGQmkzZQe5Ys/edit?tab=t.0
https://docs.google.com/document/d/10n9mnN0Cg2h6K5YpTCktKknik2yoEnnPGQmkzZQe5Ys/edit?tab=t.0
https://docs.google.com/document/d/10n9mnN0Cg2h6K5YpTCktKknik2yoEnnPGQmkzZQe5Ys/edit?tab=t.0
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/1SKmV8d6emROS2Z9HDqz--INz5_d7KF-teO9AciWzHDE/edit?tab=t.0
https://docs.google.com/document/d/1SKmV8d6emROS2Z9HDqz--INz5_d7KF-teO9AciWzHDE/edit?tab=t.0
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4. INSTRUCTIONAL PROGRAMS SERVING ELLs

This section describes each of the instructional programs available to ELLs in OUSD. Please refer to Chapter I, Section 2. LANGUAGE GROUP 
DEFINITIONS for definitions of ELL subgroups referred to throughout this chapter and document. The Programs are:

English Language Acceleration Program  •  LTEL Support  • Universal Newcomer Supports and Secondary Newcomer Programs  •  Dual Language 
Programs

A. ENGLISH LANGUAGE ACCELERATION PROGRAM (ELAP)

Because every site and nearly every classroom in OUSD will serve 
ELLs at some point during the year, all sites and teachers must 
be equipped to provide the required base program for ELLs, the 
English Language Acceleration Program (ELAP). ELAP provides 
designated ELD to ELLs and integrated ELD to ALL students in 
any class that includes ELLs. The ELAP instructional program will 
benefit all students because of its focus on building disciplinary 
language and general academic language. The other three sup-
porting instructional programs for ELLs are special versions of the 
ELAP base program that provide additional benefits and/or more 
targeted instruction for certain groups of students.

ENGLISH LANGUAGE ACCELERATION PROGRAM (ELAP)

Base program for all sites and classrooms serving ELLs
•

Strengthens grade-level instruction for ELLs & ALL students
•

Includes integrated ELD and designated ELD
•

ALL sites and staff must have the skills and resources to effectively deliver ELAP
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Students 
Served and Exit 

Criteria

1.	 The program serves ELLs from ELPAC levels 1 to 4 (Beginning to Develop to Well Developed). EOs, IFEPs and RFEPs enrolled in 
an ELAP classroom will also receive the supports provided by integrated ELD in the ELAP model.

2.	 Once ELLs are reclassified and become RFEP, they are “exited” from designated ELD but they continue to receive all other 
	 supports provided in ELAP, including robust integrated ELD. 

3.	 Interested parents are fully informed of the option to request an appropriate Dual Language Program in lieu of the ELAP in-
structional program.

Program
Components

(Continued 
on next page)

1. 	 For designated ELD:

•	 For Elementary, minimum 30 minutes per day as a protected time for study focused on language development embedded in 
content. At least 60 minutes or two periods per day are recommended for newcomer ELLs. For Secondary, at least one desig-
nated ELD period in an ELL student's schedule. Note that designated ELD in addition to, not in lieu of ELA.

•	 Teachers should use district-provided materials to support designated ELD.

•	 ELLs with disabilities are legally entitled to both integrated and designated ELD aligned to linguistically appropriate goals and 
objectives (LAGOS) from their IEP. See OUSD’s Goalbook Toolkit. Designated ELD for ELLs with IEPs can be provided in inclusive 
heterogeneous settings, or in more homogeneous settings such as a self-contained program (SCP class)

2. 	 Both integrated and designated ELD will feature:

•	 Standards-based instruction with differentiation and language development strategies in all content areas including:

- 	 Use of Content-Language Objectives to articulate demands and expectations for both content and language mastery 
and use

- 	 Work with complex, grade-level and above text to provide exposure and practice with the academic language ELLs 
must learn to listen to, speak, read, and write

- 	 GLAD and other strategies for making content instruction understandable
- 	 Scaffolding calibrated by proficiency level to provide both high challenge and sufficient support for all students
- 	 Partner and group work to foster content and language learning, social emotional learning and cultural competence
- 	 Use of both core and supplemental curriculum

- 	 Leveraging of primary language for content and language learning. See the document: Leveraging Primary Language 

PROGRAM FEATURES OF THE ENGLISH LANGUAGE ACCELERATION PROGRAM (ELAP)

https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
https://docs.google.com/document/d/1X0DtrtREFdG4jFGQePDdI0w_QmhEROpFZMWWfvT8_Z4/edit
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Staffing, 
Credentialing 

and 
Professional 

Development

1.	 Appropriate Multiple-Subject or Single-Subject Credential with CLAD or BCLAD certification

2.	 Ongoing District-sponsored or approved professional development in designated and integrated ELD and, as appropriate, 
	 effective practices for newcomers, LTELs, and ELLs at-risk of becoming LTELs. See Recommended Professional Development 

for Teachers of ELLs in OUSD.
3.	 Collaboration between general education teachers and special education teachers in support of a strong, IEP-aligned designated 

ELD experience for ELLs with IEPs is highly encouraged.

Family 
Information

1. 	 During the enrollment process, parents are fully informed about other language program placement options. Once a student is 
placed in the ELAP (or other instructional program), parents are informed of the placement. 

2. 	 ELL students and their families meet with the teacher at least twice a year and use the ELL and RFEP Snapshot and other data 
sources to:

•	Review student’s progress and set goals for meeting reclassification criteria and/or academic progress targets.

•	 Identify strategies including specific courses in secondary that will allow the student to meet the goals.

3. 	 The teacher of LTELs, ELLs at risk of becoming LTELs, newcomers and ELLs with IEPs will hold these meetings with a family member 
at least once in the fall and once in the spring with a special focus on reviewing program placement and accelerating language and 
academic outcomes. 

4. 	 Annually, sites conduct an ELL Data Dive to review progress of LTELs, ELLs at risk of becoming LTELs, newcomers and ELLs with 
IEPs. The purpose is to create action plans to accelerate academic language development and academic achievement. See Chapter 
4, MONITORING, EVALUATION, AND ACCOUNTABILITY for further details.

Program
Components

(Continued 
from previous 

page)

to Accelerate ELL Achievement.
-	 Routines that are clear, predictable and supportive of Common Core-aligned rigor and high student engagement

•	 Monitoring of ELLs to ensure progress towards reclassification within 6 years, including use of the ELL Snapshot and 
monitoring of RFEPs for four years, including the use of the RFEP Snapshot

•	 Intensive monitoring of newcomers, LTELs, and ELLs at-risk of becoming LTELs, including yearly ELL Data Dives to create 
action plans for addressing the needs of these students

3. 	 Family engagement activities, bilingual support staff and strong community partnerships will support the educational ex-
perience of ELLs. 

https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://drive.google.com/drive/u/1/folders/0B5Vu5Twu6gBaSjhmYXJtMjdmT2c?usp=drive_web
https://docs.google.com/document/d/1X0DtrtREFdG4jFGQePDdI0w_QmhEROpFZMWWfvT8_Z4/edit
https://drive.google.com/drive/u/1/folders/0B5Vu5Twu6gBaSjhmYXJtMjdmT2c?usp=drive_web
https://drive.google.com/drive/folders/0B5Vu5Twu6gBaSjhmYXJtMjdmT2c
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B. NEWCOMER UNIVERSAL SUPPORTS AND PROGRAMS

In OUSD, we are fortunate to welcome hun-
dreds of newly arrived immigrant students 
each year. Newcomers include a significant 
number of unaccompanied immigrant youth 
and students with an interrupted formal 
education (SIFE students). Newcomers in 
OUSD are defined as students who were 
not born in the U. S., and have been in U.S. 
schools for three full years or less, but new-
comers should be monitored and supported 
for up to four years as needed.

OUSD offers two levels of services to new-
comer ELLs, Universal Newcomer Supports 
and fully articulated Secondary Newcomer 
Programs. Both are described in subsec-

tions on pages 32-36.

Newcomers and the MTSS Continuum of Support

Before detailing newcomer services, we wish to bring attention 
to the OUSD MTSS Continuum of Support for ELLs-TK-5 and the 
OUSD MTSS Continuum of Support for ELLs-6-12 described in 
Section 7: INTERVENTIONS WITHIN MTSS FOR ELLs NOT MEET-
ING MINIMUM PROGRESS EXPECTATIONS. As sites and teachers 
provide the additional supports necessary for serving newcom-
ers, the frame of the MTSS Continuum of Support for ELLs is 
a critical tool that should be applied with a “newcomer lens.” 
Additionally, the MTSS-Aligned Secondary Newcomer Program 

Systems of Support captures recommended practices for 
Secondary Newcomer Programs.

Emerging levels of language proficiency or gaps in a student’s edu-
cation (particularly for SIFE 
students) need careful atten-
tion since newcomers have 
less time to achieve the goal 
of graduation and college 
and career readiness. The 
urgency of preparing students 
for graduation within a com-
pressed timeline means that 
sites and teachers should also 
be vigilant for signals that a 
student’s learning trajectory is 
notably different than that of 
their newcomer peers. If this is 
the case, the site may consider 
whether further investigation 
or referral for testing for a 
learning disability is necessary. 

At the same time, schools and educators must be cautious not to mis-
interpret newcomer students’ language proficiency levels or academ-
ic gaps as evidence of a specific learning disability. This risk is particu-
larly pronounced at the secondary level, where the contrast between 
expected academic achievement and the actual performance of SIFE 
can be especially striking.

Emerging levels of 
language proficiency 
or gaps in a student’s 
education (particularly 
for SIFE students) need 
careful attention since 
newcomers have less 
time to achieve the goal 
of graduation and college 
and career readiness. 

NEWCOMER SUPPORT 
AND PROGRAMS

ELAP plus:

Intensive support in 
language & content 

learning, cultural 
knowledge building, 
& social emotional 

learning
•

Includes both universal 
supports and intensive 

Newcomer Program 
versions

•
Students in U.S. 
3 years or less

https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/1JXl4hQmzo3aulpLmGByKFmTHTXbA3gyJ37OaTQaUuqA/edit?ts=5cae5995
https://docs.google.com/document/d/1JXl4hQmzo3aulpLmGByKFmTHTXbA3gyJ37OaTQaUuqA/edit?ts=5cae5995
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Students 
Served and Exit 

Criteria

1.	 Universal Newcomer Supports serve students 2nd through 12th who have been in the U.S. three years or less who have a lan-
guage proficiency of ELPAC 1 to 2 (Beginning to Develop to Somewhat Developed). Generally, TK, K and 1st grade and some 2nd 
grade students who are also newcomers will receive lighter Universal Newcomer Support, including more targeted instruction 
and differentiation within their regular classroom. As ELLs with beginning levels of English proficiency, newcomer students in 
grades K to 8 are provided a choice of placement within the English Learner Acceleration Program (ELAP): either dual language 
instruction (Aeries code “SP”) or a Structured English Immersion (Aeries code “SEI”) program where English is the primary lan-
guage of instruction.

2.	 Generally, OUSD does not consider students to be newcomers once they complete their third full year in U.S. Schools. At that point 
they must continue to receive the ELAP program until they reclassify as RFEP students. For greater detail, see the document New-
comer Entry and Exit Criteria.		

FEATURES OF UNIVERSAL NEWCOMER SUPPORTS

Components

(Continued 
on next page)

In addition to the Program Components from the ELAP instructional program above, Universal Newcomer Supports should 
include these components:

1.	 A robust newcomer intake process at the site, including transcript analysis to identify prior schooling (and, for high school students, 
awarding of credits as required by law), as well as proficiency levels in math, home language and literacy, and inquiry into any needed 
special services previously identified in their home countries.

B.1 Universal Newcomer Supports

All newcomers at OUSD sites must receive baseline Universal Newcomer Supports, which consist of additions to the baseline ELAP instructional program. 
For example, Universal Newcomer Supports include a more robust intake process at the site and additional designated ELD each day.

In addition to the Program Components in the table description below, see Universal Supports for Newcomers and Mainstream Guidance Sec-
ondary Newcomers for greater detail on specific strategies that provide needed support to secondary newcomers.

https://docs.google.com/document/d/1M-Ktge2aiNhgSdxx43sdAansbjs5uTHV1Y7whactNhg/edit
https://docs.google.com/document/d/1M-Ktge2aiNhgSdxx43sdAansbjs5uTHV1Y7whactNhg/edit
https://docs.google.com/document/d/13XL5anCm9kIstfnLM2xOaMvGA-uZ8Ntu2vpDrf3EXpM/edit
https://docs.google.com/document/d/1yPmNhNlYapu5WCZRfC73a15I55iGvG4lEgIicX75zE8/edit
https://docs.google.com/document/d/1yPmNhNlYapu5WCZRfC73a15I55iGvG4lEgIicX75zE8/edit
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Components

(Continued 
from previous 

page)

2.	 Specialized designated ELD plus integrated ELD that teaches language and literacy while developing content and cultural knowl-
edge as well as social emotional learning skills. At a minimum, newcomers must receive:
•	 At the elementary level: a daily discrete block of at least 30 minutes of designated ELD, with an extra period of designated ELD 

per day recommended.
•	 At the secondary level: an appropriate designated ELD course that appears as a class on the newcomer student's schedule.

3.	 Independent computer-based learning is in addition to, not in lieu of, the minimum periods of designated ELD mentioned.

4.	 When possible, leverage primary language:

•	 To develop content knowledge and aid in the comprehension of English texts and class discussions.
•	 To provide content area instruction in the primary language when resources are available, especially at sites with appropriate 

Dual Language instructional programs.

5.	 Additional steps for access to the core over and above the points listed in “Standards-based instruction with differentiation and 
language development strategies in all content areas” in the ELAP Instructional Program Components including:

•	 Heterogeneous grouping that provides structured opportunities for newcomers to work collaboratively with more advanced 
ELLs and EOs. Note that separation of SIFE students from their peers except during designated ELD is not a recommended 
practice.

•	 More targeted scaffolding and differentiation including additional small group work, plus use of language partners.

6.	 Extended Learning Opportunities including summer school and after school programs that specifically target newcomers at the 
secondary level

7.	 Counseling and other services, both within and outside of the school, to support newcomer students and families in the case of 
newcomer students who have experienced trauma or who are unaccompanied immigrant youth

8.	 Family engagement activities, bilingual support staff and strong community partnerships to provide extra support 

9.    Targeted services for newcomers integrated into the site Coordination of Services Team (COST) process to address non-academic 
needs that may impede learning. These services may include mental health, health and wellness services, family engagement, 
mentorship, legal assistance, and other services.

10. Structures and systems to welcome and integrate newcomers who arrive anytime after the first day of school

11. Like all ELLs, newcomers with disabilities are legally entitled to both integrated and designated ELD aligned to linguistically appro-
priate goals and objectives (LAGOS) from their IEP. See OUSD’s Goalbook Toolkit. 

https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
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B.2 Secondary Newcomer Programs (6th to 12th)

Secondary Newcomer Programs are located at specific secondary sites in OUSD. 
They include the baseline ELAP instructional program as well as the Universal 
Newcomer Supports, but they provide deeper and more intensive support in:
•	 The early levels of language acquisition
•	 Carefully scaffolded content learning
•	 Important cultural knowledge
•	 Social emotional learning and support 
•	 Access to gradually increasing amounts of mainstream class sections 
with peers of all language fluencies

The school site also cooperates with agencies outside the school to provide additional needed support to students and their families.

For a listing of current Secondary Newcomer Programs in OUSD, please see the document OUSD Secondary Newcomer Programs. In addi-
tion to the Program Components in the table description below, see the Newcomer Instructional Framework. See also Key Documents for 
OUSD Newcomer Programming.

Staffing, 
Credentialing 

and 
Professional 

Development

In addition to the Program Components bullets from the ELAP instructional program above, Universal Newcomer Support should 
include these features:

1.	 Teacher enrollment in the District-sponsored Newcomer Supports and Programs course when there are a significant number 
of newcomers in a classroom (see Recommended Professional Development for Teachers of ELLs in OUSD and Section 9. 
PROFESSIONAL LEARNING TO ENSURE HIGH LEVELS OF ACADEMIC LANGUAGE DEVELOPMENT on page 52)

2.	 Central Office/ELLMA-supported site-based cycles of inquiry to create more robust newcomer instruction and social emotional 
learning	

Family 
Information

In addition to the Family Information included in the ELAP description, site staff should inform the parents of specific newcomer supports 
their child is receiving at the school, including language and literacy targets and exit criteria.

https://docs.google.com/document/d/1MR0kTV6Nqgivp_MlZaxKQ9JYmPbf0GO7oRHKj5Twwgg/edit?tab=t.0
https://docs.google.com/document/d/1Blz0KJeTVXfd58W1rXhCaz-k-7SQgA3QCGjl_k1Tq34/edit?tab=t.0
https://docs.google.com/document/d/1M6hlmlDDdfpsQkdXe9MlYS0ZB4Ey4hUKuNayblFDUH0/edit?tab=t.0
https://docs.google.com/document/d/1M6hlmlDDdfpsQkdXe9MlYS0ZB4Ey4hUKuNayblFDUH0/edit?tab=t.0
https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
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Program 
Components

In addition to the Program Components from the Universal Newcomer Supports listed above, Secondary Newcomer Programs should 
include these features:

1.	 A master schedule that provides comprehensive support for secondary newcomer programming designed with engagement from 
teachers, the school counselor and master schedule lead, and site leadership. The schedules should account for:	
•	 Heterogeneity of the newcomer population (SIFE vs. non-SIFE, language level, individual strengths and needs)	
•	 Course sequence and newcomer-specific sections of designated ELD and other core content area classes
•	 Mainstreaming opportunities	
•	 Intentional heterogeneous and homogeneous grouping of newcomer students in mainstream classes in order to maximize 

language and content learning
•	 Choosing teachers for newcomer-heavy sections

2.	 Predictable routines, strategies, and shared language that foster psychological safety and accelerate academic achievement for 
newcomers while also supporting collaborative planning, reflection and problem solving among teachers, including:	
•	 Time for teachers and teams to collaboratively plan and align on instructional strategies and shared routines across classes and 
the school day, including possibly a shared binder structure for students
•	 Building student-to-student support and relationships including between newcomers and other students in class	
•	 Leveraging multiple educators in one classroom

3.	 Intentional language teaching embedded within grade-level content to create an engaging and language-rich environment that ac-
celerates both language learning and academic achievement, including:
•	 Newcomer designated ELD curriculum and newcomer content curriculum (ELA, History, Math)
•	 Newcomer assessment, progress monitoring and promotion/retention (see OUSD Targets for Newcomer Progress Moni-
toring)
•	 Newcomer access to extracurricular activities, and a well-planned and well-staffed summer school

4.	 Comprehensive systems of support created by leveraging partnerships, community-based organizations (CBOs), and district ser-
vices to address the needs of newcomers, and create a more equitable educational environment where all students can thrive and 
achieve their full potential. Systems of support for services for newcomers should include: 
•	 Basic needs (e.g. legal, housing/food insecurity services)

Students 
Served and Exit 

Criteria

See Universal Newcomer Supports above.		

FEATURES OF SECONDARY NEWCOMER PROGRAMS (6TH-12TH)

https://docs.google.com/document/d/1QVzhaq5hkifPfisURHm7NEkneQWx336ZV7mbKSDK-m4/edit?tab=t.0
https://docs.google.com/document/d/1QVzhaq5hkifPfisURHm7NEkneQWx336ZV7mbKSDK-m4/edit?tab=t.0


OUSD ELL Master Plan: Chapter 2								        34

INSTRUCTIONAL PROGRAMS FOR ELLS2
Staffing, 

Credentialing 
and 

Professional 
Development

In addition to the Staffing, Credentialing and Professional Development bullets from the Universal Newcomer Support program 
above, Secondary Newcomer Programs (6th - 12th) should include these features:

1.	 Intentional staffing of newcomer teachers through the budget development process. Some newcomer support FTE comes from 
central allocations based on upcoming year projections, but much of the funding comes from a school's own base funding. 

2.	 A program and staffing approach in which school sites place the strongest teachers with most vulnerable students

3.	 Secondary teachers assigned to no more than two academic preps in order to focus their attention on providing targeted in-
struction to this vulnerable student population

Family 
Information

Same as the Family Information included in the Universal Newcomer Supports description above.

Schools in OUSD that have implemented 
ELD courses and integrated ELD specifically 
designed to meet the needs of LTELs have 
experienced dramatically higher LTEL reclas-
sification rates. 

The Academic ELD course is designed to 
explicitly address the language and literacy 
gaps that impede academic success for 
LTELs and At-risk ELLs (including former 
newcomers) while meeting A-G require-
ments for ELA course rigor. However, the 
Academic ELD course is still taken IN ADDI-
TION to a core ELA class, not in lieu of it, and 
it meets the minimum daily designated ELD 

instruction required for ELLs. 

The course focuses on academic language and literacy develop-
ment , particularly as it is called out in Part I and especially Part 
II of the CA ELD Standards. It emphasizes student engagement, 
student debate and discussion, expository text, goal setting, and 
empowering pedagogy. Writing from evidence, vocabulary devel-
opment, and reading of increasingly complex text and text-based 
academic discussions are key components. 

LONG-TERM ENGLISH 
LEARNER SUPPORT

ELAP plus:

Targeted and 
intensive support in 

academic language and 
literacy for LTELs and 

secondary ELLs at risk of 
becoming LTELs, includ-
ing former Newcomers

•
Students classified as 

ELLs > 6 years

C. LTEL SUPPORT: ACADEMIC ELD COURSE (SECONDARY ONLY, LTELS AND AT-RISK ELLS)

https://drive.google.com/drive/folders/0B5Vu5Twu6gBaY3F4WXJXeGxBQTA?resourcekey=0-XOvUoW3wxZ1hnD9aSh3tgA
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Students 
Served and Exit 

Criteria

1.	 Students are enrolled in the course if they have been ELLs for more than six years or if they are at-risk of becoming LTELs and have 
finished the other courses in the ELD course sequence. Students may be supported with reading in this class through routines like 
fluency practice or language dives. If students need to build foundational literacy skills they should receive intervention in addition 
to this course. 

2.	 Students are exited from the course when they reclassify as Fluent English Proficient (RFEP). They may stay in the program during 
part or all of their four years of RFEP monitoring if the data demonstrates they are not making adequate progress as indicated by 
the i-Ready and SBAC data. 

Program
Components

In addition to the Program Components bullets from the ELAP instructional program above, the Academic Language Development 
Course should include these features:

1.	 The program is designed to explicitly address the language and literacy gaps that impede academic success for LTELs.

2.	 Site monitors progress throughout the course using curriculum-embedded benchmark assessments.

3.	 Overall progress is monitored annually through ELPAC , i-Ready, SBAC and grades.

4.	 Curriculum emphasizes rich oral and written academic language development, work with complex text and a focus on how lan-
guage works: Part II of the California ELD standards.

5.	 Instruction is designed to provide appropriate supports and scaffolds without undermining “productive struggle.”

6.	 Student engagement is emphasized and encouraged through consistent instructional routines that emphasize structured speaking 
opportunities.

7.	 Goal-setting around language development and reclassification is emphasized.

8.	 Each LTEL is assigned to a counselor, teacher or TSA to monitor progress across all content areas.

9.	 For LTELs with IEPs, linguistically appropriate goals and objectives (LAGOS), as well as an ELD goal are required.

FEATURES OF LTEL SUPPORT: ACADEMIC ELD COURSE 
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Staffing, 

Credentialing 
and Professional 

Development

In addition to the Staffing, Credentialing and Professional Development bullets from the ELAP instructional program above, 
the Academic ELD Course should include required ongoing District-sponsored or approved professional development in designated 
and integrated ELD and LTEL support. See Recommended Professional Development for Teachers of ELLs in OUSD.

Family  
Information

See Family Information included in the ELAP instructional program description above

Dual language programs are designed to 
support ELL, initially fluent English proficient 
(IFEP), reclassified fluent English proficient 
(RFEP), and English only (EO) students to 
develop language and academic content 
knowledge in two languages, with the goal 
of achieving full bilingualism and biliteracy. 
All dual language programs provide instruc-
tion for at least 50% of the time in the target 
language (e.g. Spanish).

As required by Proposition 58, families have 
a right to request a dual language instruc-
tional program at their site. See Parent Re-
quests for Language Programs Procedures.

“OUSD has a PK-12 Multilingual Pathway, ensuring every child in 
OUSD has the opportunity to become biliterate and bilingual .”

For an overview of Oakland's dual 
language programs, please see the 
video The Dual Language Program 
at OUSD as well as the Multilingual 
Program Guide.

In addition to the program descrip-
tions that follow, please see the 
document Guiding Principles for 
Dual Language Education for a 
systematic cataloguing of critical 
elements of Dual Language pro-
grams, presented in rubric form.

D. DUAL LANGUAGE PROGRAMS (DL), TK-12

DUAL LANGUAGE 
(DL) PROGRAMS

ELAP plus:

All students in program 
become fully biliterate

•
Integrated and 

designated Language 
Development in 

BOTH English and 
Target Language

•
Special staffing and 

training
•

Chosen by families of 
ELL, EO, IFEP and RFEP 

students

As required by Proposi-
tion 58, families have a 
right to request a dual 
language instructional 
program at their site. 
See Parent Requests 
for Language Pro-
grams Procedures.

https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit?tab=t.0
https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit?tab=t.0
https://youtu.be/_gP-gbnUcBA
https://youtu.be/_gP-gbnUcBA
https://drive.google.com/file/d/1c_LIaSYCg5SY-8_MHUWd-RBJc8G9_f1E/view?usp=sharing
https://drive.google.com/file/d/1c_LIaSYCg5SY-8_MHUWd-RBJc8G9_f1E/view?usp=sharing
https://drive.google.com/file/d/0B5Vu5Twu6gBaUnJ4ZlJVamJZUW8/view
https://drive.google.com/file/d/0B5Vu5Twu6gBaUnJ4ZlJVamJZUW8/view
https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit?tab=t.0
https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit?tab=t.0
https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit?tab=t.0
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D.1 DUAL LANGUAGE PROGRAM

The goal of dual language programs is full bilingualism and biliteracy, grade-level academic achievement, and positive cross-cultural compe-
tencies for ELLs, English Only Students (EOs), Initially Fluent English Proficient (IFEP/bilingual students) and reclassified ELLs (RFEPs). Though 
OUSD’s dual language programs are open to students of all language backgrounds, students who enroll in a dual language program after first 
grade should demonstrate a minimum level of competency in the target language in order to ensure they are successful with this model of 
instruction. Content learning in both languages facilitates language learning among the students as they engage in collaboration that values 
both languages equally. OUSD's dual language models are:

90/10— 90% instruction in the target language, 10% instruction in 
English in TK and kindergarten. Each year English increases, reaching 
50% target language and 50% English usually by 5th grade and main-
taining 50 % in each language for the remaining grades of the program.

50/50— 50% instruction in the target language, 50% instruction 
in English for all grades of the program.

In secondary, OUSD provides additional opportunities for dual language students to continue their development of Spanish, including:
- Language Enriched classes: These classes focus on developing heritage/world language skills and cultural awareness, as well as motivat-
ing students to pursue further language study.

- World Language classes: Students take a World Language course in middle and/or high school. Two years of World Language study is re-
quired for college admission. Students who have language competency before entering high school can take advanced language courses.

- Spanish for Spanish Speakers classes: Students who speak Spanish at home take this class especially designed to support their academic 
Spanish growth.
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Students 
Served and Exit 

Criteria

1.	 ELLs of any proficiency level, including newcomers and students with disabilities, EO, IFEP and RFEP students. Note that for stu-
dents with certain disabilities, such as language processing disabilities, special supports may be necessary in order for the dual 
language program to be successful. 

2.	 Students who enroll in a dual language program after first grade should demonstrate a minimum level of competency in the target 
language as demonstrated through a Spanish test administered by the enrollment office.

3.	 Students transferring from another dual language program, and newcomers from Spanish-speaking countries may generally enter 
at any grade level, though assessment of their Spanish proficiency is recommended to ensure they receive the supports they need. 

4. 	 Since dual language programs are being built out to a full TK-12 education program, there is no “exit” apart from graduation. In 
the event that a family chooses to discontinue their child’s participation in the Dual Language instructional program, parents must 
be informed of the negative effects of changing language programs from one year to the next, and ELLs should be monitored to 
ensure their academic success during their transition to the ELAP instructional program.

5.	 The enrollment policy and procedures differ according to the two main program types for dual language: two way or one way. In 
two-way dual language programs classes are composed of a balance of EOs, ELLs/RFEPs and bilingual students. Accordingly, each 
class has native speakers of the partner language (e.g. Spanish), ideally 50 percent in each group, or a minimum of 33 percent. 
Spanish assessments are administered to ensure a balance of language groups within the two-way program. In general, one-way 
dual language program classes have either bilingual students or students who are dominant in the partner language. However, 
students regardless of home language may apply in TK or 1st grade at any dual language program school.

Please see the OUSD Dual Language Enrollment Policy for further detail.

PROGRAM FEATURES OF DUAL LANGUAGE PROGRAMS 

Program 
Components

(Continued 
on next page)

In addition to the Program Components bullets from the ELAP instructional program above, the Dual Language Two-Way Immersion 
Model should include these features:

1.	 Clearly articulated TK-12 dual language pathway 

2.	 At least 50% of the day in target language 

3.	 BOTH integrated ELD and integrated Spanish Language Development (integrated SLD) for all students 

4.	 Daily study focused on language development for all students in BOTH languages: designated ELD for ELLs, designated SLD for 
EOs/IFEPs

https://docs.google.com/document/d/19QQsoucAboS7t-LZYO_omiJm3oR3uaiot74fPvXBMMU/edit
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Staffing, 
Credentialing 

and 
Professional 

Development

In addition to the Staffing, Credentialing and Professional Development bullets from the ELAP instructional program above, the Dual 
Language Model should include these features: 

•	 Appropriate Multiple Subject or Single Subject Credential with BCLAD certification (or CLAD certification when a teacher is 
instructing in English only)

•	 Ongoing District-sponsored or approved professional development in dual language instruction 

•	 Staff dual language programs to the extent possible with resource specialist programs (RSP) and self-contained classrooms (SPC) 
with dual-credentialed teachers, i.e. having both a Special Education credential and a BCLAD.

•	 Collaboration between general education teachers and special education teachers in support of a strong, IEP-aligned designated 
ELD experience is highly encouraged.

Program 
Components

(Continued 
from previous 

page)

5. 	 Purposeful and strategic use of languages and intentional leveraging of each language to support the development of both lan-
guages, including appropriate Translanguaging Practices.

6.	 Because dual language learners follow different literacy trajectories than their monolingual peers, dual language programs will 
assess literacy progress in both English and the partner language. Staff will analyze data from both languages simultaneously to 
identify students’ strengths that can be used to accelerate growth.

7.	 For students with IEPs, particularly ELLs with IEPs, IEPs should include linguistically appropriate goals and objectives (LAGOS) in 
BOTH languages. See OUSD’s Goalbook Toolkit.	

8.	 For secondary students:

•	 For content classes taught in English, robust integrated ELD for ELLs as well as instructional differentiation

•	 Courses taught in the Spanish, combining the following:

- 	 Academic content area courses (math, social science, science)
- 	 Elective classes
- 	 World languages electives/coursework based on language proficiency level including AP classes in Spanish

https://docs.google.com/document/d/1PB_7MGEEy-UO0AIn5SklbeDY0SxAkowk74-ScdRYreA/edit
https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
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Family 
Information

1.	 Families of ELLs of any proficiency level, including newcomers and students with disabilities, and EO, IFEP and RFEP students may 
enroll in a dual language program via the district’s enrollment system.

2.	 Dual language programs are open to students of all language backgrounds. Students who enroll in a dual language program after 
first grade should demonstrate a minimum level of competency in the target language as demonstrated through a Spanish test 
administered by the enrollment office.

3.	 As required by Proposition 58, families have a right to request a dual language instructional program at their site. See procedures 
for accepting and responding to these requests in the document Parent Requests for Language Programs Procedures.

4.	 Where appropriate dual language instructional program options exist, families of ELLs are encouraged at both the Student Wel-
come Center and the school site to enroll their newcomer child in a dual language instructional program. This includes newcomer 
families since their children can benefit from the Spanish language development.

6.	 Families meet with the teacher at least twice a year and use various data sources to:

•	 Review program placement and progress

•	 Set goals for meeting reclassification criteria and academic progress targets in both languages

https://docs.google.com/document/d/1RMdTBW3ka4L1B2vjQF2ClLKmgWXWpYCSY6_tCMXoU-s/edit
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Dual language programs in OUSD support and celebrate multilingualism in sev-
eral ways.

The Multilingual Writing Contest (MWC)
The MWC recognizes students who are building linguistic proficiency in a world 
language. Prizes are awarded to winning students in Pre-K, Kindergarten, 3rd 
grade, 5th Grade, and 8th Grade, and is designed to celebrate multilingualism.

Biliteracy Pathway Award (BPA) 
The BPA recognizes students who are building linguistic proficiency in English 
and at least one other world language. To obtain the BPA, students must: 
•	 demonstrate, through assessment data, moderately developed proficiency 

in two languages
•	 reflect on the value of bilingualism by responding to a written prompt in a 

world (non-English) language. 
The BPA is awarded to eligible students in PreK, Kindergarten, 3rd grade, 5th 
Grade, and 8th Grade, and is designed to track and celebrate progress toward 
earning the State Seal of Biliteracy upon high school graduation.

The California State Seal of Biliteracy
The State Seal of Biliteracy is a gold, embossed seal that can be affixed to a stu-
dent’s high school diploma or transcript. It is awarded to recognize a student 
for achieving a high level of proficiency in speaking, reading and writing in both 
English and another language. California first began awarding the State Seal 
of Biliteracy in 2012. To learn more about the State Seal of Biliteracy, see the 
description on ELLMA Central.

RECOGNIZING AND CELEBRATING MULTILINGUALISM

https://sites.google.com/ousd.org/ellma-toolkit/multilingual-toolkit/seal-of-biliteracy
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5. SPECIAL INSTRUCTIONAL & PROCEDURAL CONSIDERATIONS 
FOR ELLS WITH IEPS
Throughout this document, we describe legal requirements and best practices for serving ELLs with IEPs. We have emphasized that ELLs need 
to receive both what is in their IEPs, and the instructional services they are entitled to as ELLs, that is, integrated and designated ELD, and we 
have emphasized the importance of linguistically appropriate goals and objectives (LAGOS) in IEPs for ELLs, and the California requirement 
that they also have an ELD goal in their IEP. The list below includes links to important resources.

•	 For general guidance in developing and delivering effective services to ELLs with IEPs see the California Practitioners’ Guide for Educating 
English Learners with Disabilities.

•	 For testing and placement procedures that take into account the needs of students with learning disabilities, see:
-	 California Assessment Accessibility Resources Matrix
-	 Assessing ELLs with IEPs Using the ELPAC or Alt ELPAC
-	 Alt for ALL Decision-making document to determine in an ELL with and IEP qualifies for the alternate ELPAC

•	 For reclassifying ELLs with IEPs, see Reclassification Overview for ELLs with IEPs. 
•	 For ALTERNATE ANNUAL PARENT NOTIFICATION for ELLs with IEPs using alternate assessments, see sample here.
•	 For writing linguistically appropriate goals and objectives (LAGOS) in IEPs for ELLs, see OUSD’s Goalbook Toolkit. 
•	 For a general discussion of LAGOS, see pages 208 - 215 of the California Practitioners’ Guide for Educating English Learners with Disabili-

ties
•	 For placing secondary students in designated ELD: [Public] Designated ELD Placement for ELLs with IEPs

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/ta/tg/ca/accessibilityresources.asp
https://docs.google.com/document/d/1A11C1YvV0l7hoc6VtkP5jJExNEjomOSVfsmfxU-npJk/edit?tab=t.0
https://docs.google.com/document/d/1i8ZW0ETZ261MbJtsYKL9l5kPHyromoMXoARkvuCLVvk/edit?tab=t.0
https://www.cde.ca.gov/ta/tg/ca/documents/altassessmentdecision.pdf
https://docs.google.com/document/d/1A11C1YvV0l7hoc6VtkP5jJExNEjomOSVfsmfxU-npJk/edit?tab=t.0
https://docs.google.com/document/d/1ve9hDehmwHM4KDObUwghKklMOZa2n_qqGRD-uVAYOoU/edit?tab=t.0
https://sites.google.com/ousd.org/ousd-sped-internal/training-video-catalog?authuser=0#h.tx5ikdwhxf0m
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://docs.google.com/document/d/1SKmV8d6emROS2Z9HDqz--INz5_d7KF-teO9AciWzHDE/edit?tab=t.0
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6. MINIMUM PROGRESS EXPECTATIONS

Clear minimum progress expectations allow individuals, sites 
and other educational partners in the system to hold themselves 
accountable for the quality of instruction for ELLs in OUSD, and 
in some cases design specific interventions for students. In this 
section, we provide graphics detailing the minimum progress 
expectation for each instructional program. 

Failure to meet minimum progress indicates the need for inter-
ventions, discussed in this chapter in Section 7: INTERVENTIONS 
WITHIN MTSS FOR ELLs NOT MEETING MINIMUM PROGRESS 
EXPECTATIONS. However, this failure could also indicate the need 
to improve the language and literacy instruction ELLs receive. 
See Stages and Next Steps for Elementary ELD Implementation or 
Stages and Next Steps for Secondary ELD Implementation. To un-
derstand the minimum progress expectations tables on the next 
page, follow the different students across multiple years, bearing 
these points in mind:

1.	 No matter the English proficiency level of a student when 
they enroll in a particular instructional program, reclassifica-
tion is expected to occur by the time they reach the far right 
column of the table on the next page.

2.	 All the English proficiency and academic achievement indica-
tors in the columns are “end-of-year” expectations.

3.	 For language, the minimum progress expectation is that an 

ELL student grow one English Language Proficiency Indica-
tor level (ELPI level) per year as measured by the ELPAC, for 
example, from ELPI 3 Low (ELPI 3L) to ELPI 3 High (ELPI 3H). 
In the area of literacy, students should increase by at least 
one grade level per year as measured by i-Ready and SBAC. 
If these minimum progress expectations are met, an ELL 
entering the school system with almost no English should 
reclassify as RFEP within 5 to 6 years. 

•	 A student expected to end the year at ELPI 1 level (the 
far left column for English proficiency in the table on the 
next page) would have begun the school year knowing 
almost no English and up to 3 years below grade level in 
i-Ready.

•	 A student expected to end the year at the ELPI 3H level 
would have begun the school year at the ELPI 3L level 
(which is the column to the left of ELPI 3H) and up to 2 
years below grade level in i-Ready.

4.	 A student’s first year in an instructional language program 
in OUSD can happen at any grade level or at any ELPI level, 
depending on the student’s history.

See Minimum Progress Expectations by ELL Group and Program 
for further information about specific ELL groups (e.g. newcomers, 
or SIFE students), and specific instructional programs.

https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
https://docs.google.com/document/d/1U8qk_EUoKMIZWCCqNVZrUqpVyRLNWMiQwLQK5MP-dd4/edit
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ELAP INSTRUCTIONAL PROGRAM MINIMUM PROGRESS EXPECTATIONS FOR ELLS

ELPI 1 ELPI 2L ELPI 2H ELPI 3L ELPI 3H ELPI 4 (Reclassifi-
cation criteria met)

End of Year 1 Student A Student B Student C Student D Student E Student F

End of Year 2 Student A Student B Student C Student D Student E

End of Year 3 Student A Student B Student C Student D

End of Year 4 Student A Student B Student C

End of Year 5 Student A Student B

End of Year 6 Student A

Other End-of-Year Minimum Progress Academic Achievement Indicators

ENGLISH READING
1 to 3 grade 
levels below on 
i-Ready

1 to 2.5 grade 
levels below on  
i-Ready

1 to 2 grade 
levels below 
on i-Ready

1 to 2 grade 
levels below on 
i-Ready

1 to 1.5 grade 
levels below on 
i-Ready (meet 
OUSD Reclassifi-
cation criteria

1 to less than 1 
grade levels be-
low on i-Ready 
(meet or exceed 
OUSD) 

SBAC ELA Standard Not 
Met

Standard Not 
Met/Nearly 
Met

Standard 
Nearly Met

Standard 
Nearly Met

Standard Nearly 
Met/Met

Standard Nearly 
Met/Met
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7. INTERVENTIONS WITHIN MTSS FOR ELLs NOT MEETING MINIMUM 
    PROGRESS EXPECTATIONS

When an ELL student is not meeting minimum progress expec-
tations, teachers, principals and other educational partners 
must craft a plan to accelerate this student’s achievement. The 
CA Multi-Tiered Support System (MTSS) Framework provides a 
clear and comprehensive approach for calibrating the type and 
intensity of assessment and instruction needed for all students, 
including ELLs. 

The CA MTSS Framework is also designed to avoid false identi-
fication of a specific learning disability. Often, what looks like a 
specific learning disability is the result of inadequate instruction 
and progress monitoring. For ELLs, the issue of proper identifica-
tion of specific learning disabilities is critical. The unfortunate 
pattern nationally shows ELLs over-identified for a specific learn-
ing disability when in fact poor program design and delivery, 
particularly around language development, are the culprits. 

Strong adherence to the MTSS model, along with clear protocols 
for referring ELLs, will prevent this pattern in OUSD. 

THE 3 TIERS OF THE MTSS CONTINUUM OF SUPPORT 

The three tiers in the MTSS Continuum of Support detail the in-
creasing support provided for students who are having difficulty 
with the core program:

•	 Universal Support (similar to the former "Tier 1") includes the 
high quality assessment and instruction provided to ALL students, 
including ELLs: 
- 	Universal Design for Learning (UDL)
- 	Small group work and differentiation
-	 Integrated and designated ELD for all ELLs
- 	Social-Emotional Learning
- 	Newcomer Support for all newcomer ELLs as part of their core 

Universal Supports program
•	 Supplemental Support (similar to the former "Tier 2") and In-

tensified Support (similar to the former "Tier 3") progressively 
increase the specificity and frequency of progress monitoring 
and instruction in support of students who are having difficulty 
with the core program. 

•	 If students receiving Intensified Support do not meet time-
bound growth goals, they may be referred for testing for a 
learning disability.

Please refer to the OUSD MTSS Continuum of Support for ELLs-TK-5 
and the OUSD MTSS Continuum of Support for ELLs-6-12 for more 
detailed information on assessment and instruction for ELLs in the 
three tiers. These documents include both general education infor-

https://drive.google.com/file/d/1jvy6fZpSshkn7K7YG_Ql1Fd-gxspbLM8/view
https://www.novakeducation.com/guide-to-udl
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
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mation, and information that is specific to ELLs. SUPPORTING EFFECTIVE UNIVERSAL SUPPORT INSTRUCTION 

FOR ELLS

Universal Support includes both whole group and small group instruc-
tion and also provides appropriate differentiation for ELLs with atten-
tion to the language demands of a task, and brief but effective teach-
ing of the language needed to fully participate in a lesson while using 
the meaningful context of the lesson to develop academic language: 
in other words, integrated ELD. 

If the structures and routines to ensure meaningful academic lan-
guage production and practice are absent in Universal Support in-
struction, gaps will appear in ELL achievement. These gaps may have 
little or nothing to do with a learning difficulty on the part of an ELL 
student, and more to do with the absent structures and routines. 
Rather than moving quickly to Supplemental Support interven-
tions that might include pulling students out of core instruction, the 
teacher and/or site should take action to ensure that robust Univer-
sal Support instruction for ELLs is in place. There are several ways an 
individual teacher or a site can gather data, reflect on findings, and 
create action plans to ensure that Universal Support instruction is 
fully supportive of ELLs:

1. 	 Take an inventory of the critical elements of the site’s instruction-
al program described in this chapter (ELAP, Dual Language, LTEL 
support, Universal Newcomer Supports or Secondary Newcomer 
Programs) bearing in mind that ELAP is the baseline program for 
all ELLs. Which elements are strongly in place, which are miss-
ing, and which should be focused on in order to improve ELL 

TK-5 MTSS Continuum of Support
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outcomes? For example, a site might decide to focus on 
strong implementation of abundant, quality student talk 
as a way of accelerating both language development and 
literacy achievement.

2. 	 Go through a similar process to inventory strong Universal 
Support practices for ELLs using the following frames: 

•	 the Essential Practices for ELL Achievement
•	 the Stages and Next Steps for Elementary ELD Implementa-

tion (Essential Practice 2)
•	 the OUSD MTSS Continuum of Support for ELLs-TK-5 or 

the OUSD MTSS Continuum of Support for ELLs-6-12

3. 	 For a deeper look, as recommended in Chapter 4: MONI-
TORING, EVALUATION, AND ACCOUNTABILITY, use the 
School Plan for Student Achievement, the ELL Data Dive 
and the ELL Review. Use these tools to engage teachers, 
the site administrator, the ILT and the Site ELL Parent Sub-
committee (SELLS)1 in cycles of data gathering, reflection 
and action plans in support of effective Universal Support 
instruction for ELLs.

Site administrators and ILTs, Academics and Instruction, 
ELLMA, Network Superintendents and the District as a whole 
are responsible for creating the conditions for this ongoing 
learning about powerful Universal Support instruction. See 
Section 9, PROFESSIONAL LEARNING TO ENSURE HIGH LEVELS 
OF ACADEMIC LANGUAGE DEVELOPMENT for more detail on 
professional learning opportunities.

CRAFTING AND FOLLOWING 
THROUGH ON SUPPLEMENTAL 
SUPPORT AND INTENSIFIED 
SUPPORT INTERVENTIONS

When a teacher, the COST team 
or the ELL Data Dive determine an 
ELL is having difficulty that requires 
Supplementary Support or Intensi-
fied Support, educational partners 
will craft an intervention plan in 
alignment with the OUSD MTSS 
Continuum of Support for ELLs-TK-5 
or the OUSD MTSS Continuum of 
Support for ELLS-6-12 that:

1. 	 Is based on specific assessment 
data (see OUSD MTSS Continu-
um of Support for ELLs-TK-5 or 
the OUSD MTSS Continuum of 
Support for ELLS-6-12) includ-
ing the ELL Snapshot.

2. 	 Has clear entry and exit criteria for participation in the interven-
tion.

3. 	 Provides frequent progress monitoring (at least every 3 weeks 
for Supplementary Support, at least every 1 week for Intensified 
Support) to ensure the effectiveness of the intervention.

4. 	 Provides systematic and explicit instruction with modeling, mul-

If the structures and rou-
tines to ensure meaningful 
academic language pro-
duction and practice are 
absent in Tier 1 instruc-
tion, gaps will appear in 
ELL achievement. These 
gaps may have little or 
nothing to do with a learn-
ing difficulty on the part of 
an ELL student, and more 
to do with the absent 
structures and routines.

https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://drive.google.com/drive/u/1/folders/0B5Vu5Twu6gBaSjhmYXJtMjdmT2c?usp=drive_web
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tiple examples and feedback.

5. 	 Will be changed after 8 weeks or less if the student is not 
meeting time-bound goals.

In addition:
6. 	 The teacher with support from the principal will notify the 

parent of the intervention planned (or include the parent in 
the SST). 

7. 	 When appropriate, the site will provide the option of using 
a curriculum different from the core program with increased 
time and intensity of instruction.		

8.	 If a student is temporarily removed from core instruction, the 
student should be returned to core instruction as quickly and 
efficiently as possible.

9. 	 Each school in the District will describe its intervention plan 
in the SPSA, including:

•	 The types of interventions that will be provided at the school; 
•	 The process the school will use to identify ELL students who 

need interventions and the process it will use to determine 
the type of instruction needed;

•	 How the school will evaluate the effectiveness of the inter-
ventions.

The educational partners involved in crafting and implementing 
the plan are the following:

In elementary:
•	 The Instructional Leadership Team (ILT) is responsible for ensur-

ing that Supplementary Support and Intensified Support inter-
ventions are aligned to the bullet points above. The ILT must 
include the site administrator and should include the site-based 
ELL Ambassador. It may also include other teachers and certifi-
cated staff, including Special Education staff. The same team will 
advise on the need for testing for a specific disability in concert 
with site and Central Office Special Education staff.

•	 The student’s homeroom teacher will lead both the crafting 
and the implementation of the student’s specific intervention 
plan, with support from the principal, COST team, SST, stu-
dent's family and other relevant educational partners, such as 
ILT members. It is also possible that another certificated staff 
member, such as a TSA, could lead in the crafting and imple-
mentation of a student’s Supplementary Support or Intensified 
Support plan, at the discretion of the site administrator.

•	 If and when an ELL is identified with a specific learning disability, 
a certificated Special Education staff member will share monitor-
ing of the Intensified Support plan, in alignment with the stu-
dent’s IEP.

•	 The site-based ELL Data Dive, which occurs once a year, is an 
important tool for monitoring the effectiveness of Universal 
Support, Supplementary Support and Intensified Support.

At the secondary level, the same educational partners duties 
and responsibilities apply with the following difference:

https://docs.google.com/document/d/1qWB9aMXmS1DP5eGJTp1zO8pI2OEQNShYv7RiMvo84xk/edit?tab=t.0
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•	 Rather than the student’s homeroom teacher, the student’s 

ELD and/or English teacher will lead crafting and implemen-
tation of Supplementary Support and Intensified Support 
interventions, with TSAs sometimes playing this role instead 
of the ELD and/or ELA teacher, at the discretion of the site 
administrator.

		
MTSS FOR DUAL LANGUAGE PROGRAMS

Any student entering a dual language program after the end of 
first grade who is two grade levels below or more in reading in 
either language should be provided Supplementary Support with 
monitoring by the COST team. This monitoring will continue as 
long as the student is two grade levels or more below in reading.

STUDENTS MAY NOT BE RETAINED BASED ON 
LANGUAGE PROFICIENCY

Retention is not an intervention. Because research evidence in-
dicates that the educational outcomes for ELLs who are retained, 
including those retained at grades K and 1, are generally very 
poor in the long term, this decision should be taken only in spe-
cial circumstances and with the consultation of the COST Team. 

Before a student is considered for retention, the student’s prog-

ress must be compared to his true peers and the student must 
be given multiple intervention opportunities to accelerate learn-
ing. Language proficiency should never be a reason to retain a 
student, including newcomer students.

Language proficiency 
should never be a 
reason to retain a 
student, including 
newcomer students.
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8. LEVERAGING PRIMARY LANGUAGE IN ELL INSTRUCTION

All of OUSD’s instructional program options and Recommended 
Professional Development for Teachers of ELLs in OUSD highlight 
the use of the student’s primary language as a tool for learning 
content and language in English, while addressing important 
aspects of Social-Emotional Learning and culturally responsive 
teaching. Use of primary language aligns with the Essential Prac-
tices for ELL Achievement #4: Asset-Based, because it builds on 
linguistic and cultural knowledge ELL students already possess.

1. 	 In the ELAP instructional program and Newcomer Support, 
we accelerate learning with strategic leveraging of the pri-
mary language. 

2. 	 In our Dual Language instructional program, we intentionally 
use the synergy between two languages to build full biliteracy 
and strong cultural and socio-emotional competence for ELLs. 

3. 	 Where possible, we embed our Newcomer Support in Dual 
Language instructional programs in order to provide more 
robust use of the primary language to build cultural, linguistic 
and content knowledge, and also achieve full biliteracy for 
newcomers.

Leveraging primary language knowledge for content and lan-

guage learning depends to a large degree on the knowledge of 
the teachers and staff at a site. Fortunately, this knowledge can be 
supported and built up over time with simple and widely avail-
able tools (e.g. charts that show similarities and differences in the 
phonemes and sound letter correspondences between English 
and other languages). 

For useful examples of leveraging primary language, including the 
OUSD Biliteracy Pathway Awards, see the document Leveraging 
Primary Language to Accelerate ELL Achievement.

https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://docs.google.com/document/d/1CGKFfxYSExGSPTdCQiBS-KVUNvLpZvQS4obY6aYB3wg/edit?tab=t.0
https://docs.google.com/document/d/1X0DtrtREFdG4jFGQePDdI0w_QmhEROpFZMWWfvT8_Z4/edit
https://docs.google.com/document/d/1X0DtrtREFdG4jFGQePDdI0w_QmhEROpFZMWWfvT8_Z4/edit
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9. PROFESSIONAL LEARNING TO ENSURE HIGH LEVELS OF ACADEMIC 
    LANGUAGE DEVELOPMENT

In alignment with the California ELA/ELD Framework, the profes-
sional development provided to teachers of ELLs in OUSD sup-
ports instruction that:
•	 Fully engages ELLs in the complexity and challenges of the 

Common Core State Standards. 
•	 Accelerates academic language development.

Since a teacher at virtually any OUSD site will have some instruc-
tional time with ELLs, and since the language development prac-
tices emphasized in the California ELA/ELD Framework are powerful 
for all students, most of the professional development described 
in this section includes all teachers. The offerings break down 
into two broad categories:

•	 Foundational Institutes for Integrated and Designated ELD 
for teachers new to the district or the work. Foundational 
Institutes for integrated and designated ELD cover critical 
knowledge and skills for different grade spans or different ar-
eas of specialty, such as teachers of ELLs with IEPs, secondary 
teachers of LTELs or newcomers, or teachers of ELLs enrolled 
in Dual Language instructional programs. 

•	 Sustained Learning and Inquiry for Integrated and Designat-
ed ELD at sites and at central district professional develop-

ment sessions. The Central Office, including ELLMA, is required 
to provide support for this ongoing learning and inquiry. 

To see greater detail on these course offerings, please refer to the 
document Required and Recommended Professional Development 
for Teachers of ELLs in OUSD, which is updated on a regular basis.

https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://drive.google.com/open?id=0B5Vu5Twu6gBadUNDWFBGZ0NHWWs
https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
https://docs.google.com/document/d/1k_vBv0a2OAkkgWg-JsuMKUoYWYi4OKWpuLWV8hhY19A/edit
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I. INTRODUCTION

Our schools and classrooms are most effective when family and community educa-
tional partners actively influence and contribute to the District mission of college, ca-
reer and community readiness. In the case of English Language Learner (ELL) families 
and community leaders, this involvement is of particular importance because it helps 
immigrant and ELL families experience ownership in an educational system that might 
be unfamiliar. 

In alignment with the OUSD Standards for Meaningful Family Engagement and the 
OUSD Student Engagement Standards, structures and practices to support ELL family 
and community participation in OUSD must:
•	 Be clearly defined and well-advertised in a parent friendly format, at both the site and 

district level.
•	 Be welcoming and culturally and linguistically responsive.
•	 Provide a space for parents and families to both learn about and contribute to

- 	 the specific needs of ELLs including all ELL subgroups.
- 	 the educational needs of all OUSD students and subgroups .

•	 Fully engage parents representing all ELL subgroups in site-level and district-level gov-
ernance structures, particularly within the School Site Council (SSC), District ELL Parent 
Subcommittee (DELLS) and Site ELL Subcommittee (SELLS). (See descriptions pages 57 
- 58.)

•	 Ensure clear communication and connection between the parent governance struc-
tures at the site level and the parent governance structures at the district level.

•	 Be supported by dedicated family liaisons and resources at the site, Network and 
District level.

WHAT DO SCHOOL SITES NEED TO DO? 
In order to provide strong family and community en-

gagement for ELL families, sites:

1.  Work with OUSD Translation Services to en-
sure parents and guardians are afforded the 
translation services needed to understand 
important communications and participate in 
meetings and events at the site. 

2. 	Ensure the formation and authentic function 
of a Site ELL Subcommittee (SELLS).

3. 	Ensure robust parent participation in school 
governance through ELL parent and guardian 
participation in the SSC and SELLS.

4. 	Ensure that the site is a safe and welcoming 
place for ELL families, and help ELL parents 
effectively navigate school procedures and 
contribute to the school culture so they can 
fully support their child's academic success. 

5. Work with the Office of Family Engagement 
to support ELL parent and guardian engage-
ment and knowledge building at the site. 

https://drive.google.com/file/d/0B2qNPwwPppvqblZrSGszaThaSlU/view?usp=sharing&resourcekey=0-sjFV4zMHG4Ex9q2_omPrRQ
https://drive.google.com/file/d/0B2qNPwwPppvqR2xiRmxGTFZsN1E/view?usp=sharing
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The following sections of this chapter describe the ways ELL par-
ents are supported to be informed and involved in the education 
of their children. 

As a complement to this document, readers will find the follow-
ing resources helpful:
•	 The Family and Student Engagement Office website
•	 The OUSD Family Engagement Toolkit (rollout in Fall of 2025)

providing resources organized by the five OUSD Standards for 
Meaningful Family Engagement

•	 The document Supporting ELL Family Participation at the Site 
Level, which offers suggestions on increasing the quality and 
quantity of parent participation at the site level

•	 The LCAP Web Page

2. PARENT ADVISORY COMMITTEES 
AND THE LCAP: STRONG PARTIC-
IPATION FROM ELL FAMILIES

The California Local Control Funding Formula (LCFF) requires 
Districts to create a Local Control Accountability Plan (LCAP) for 
compliant spending of State funding. The LCAP must be sup-
ported by family input and advisement, including the creation of 
a dedicated ELL parent advisory committee if a district has 15% 
or more ELL students (in OUSD ELLs make up about 30% of the 
student population).

In order to meet these requirements and support ELL family ca-
pacity building and decision making regarding LCAP expenditures, 
the District has established three connected structures: 
•	 The District-level Parent and Student Advisory Committee (PSAC)
•	 The District ELL Subcommittee (DELLS) that advises the PSAC
•	 The Site ELL Subcommittee (SELLS) 

When reviewing each of the structures, please refer to the docu-
ment Central Office Staff Support for Site Level Family Engage-
ment Capacity Building for information on whom to contact to 
get support and information. 

SCC: School Site Council
SELLS: Site ELL Subcommittee
DELLS: District ELL Subcommittee
PSAC: Parent and Student Advisory Committee
LCAP: Local Control Accountability Plan

Family and Community Terms Abbreviations

https://www.ousd.org/student-family-community-engagement-office
https://drive.google.com/file/d/0B2qNPwwPppvqblZrSGszaThaSlU/view?usp=sharing&resourcekey=0-sjFV4zMHG4Ex9q2_omPrRQ
https://drive.google.com/file/d/0B2qNPwwPppvqblZrSGszaThaSlU/view?usp=sharing&resourcekey=0-sjFV4zMHG4Ex9q2_omPrRQ
https://drive.google.com/drive/u/0/folders/0B5Vu5Twu6gBaNEV6N0hUR2ROSWM
https://docs.google.com/document/d/1UUx_PcQLKDyLcKPf7NNQmO_l2EcK_zy2csQhBIZJFUc/edit
https://docs.google.com/document/d/1UUx_PcQLKDyLcKPf7NNQmO_l2EcK_zy2csQhBIZJFUc/edit
https://www.ousd.org/LCAP
https://drive.google.com/file/d/1BD84LgN81KScdQ8yIXHTXfZwxvChchwA/view
https://docs.google.com/document/d/15JUQd_-K52kraKuCd-nRkqya7f2e9Ji4QcR9-Cgv-Ew/edit?usp=sharing
https://docs.google.com/document/d/15JUQd_-K52kraKuCd-nRkqya7f2e9Ji4QcR9-Cgv-Ew/edit?usp=sharing
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THE DISTRICT-LEVEL LCAP PARENT AND STUDENT 
ADVISORY COMMITTEE (PSAC)

The Parent and Student Advisory Committee (PSAC) consists of 28 
parent representatives and 9 student representatives. Members are 
elected from the city of Oakland’s 7 electoral districts. 13 of the PSAC 
members are ELL parents 
who also serve on the DELLS. 
The PSAC meets quarterly, 
and as needed to:
•	 Review and provide 

feedback on the District’s 
implementation of LCAP 
services and expendi-
tures.

•	 Review and provide 
feedback on the District’s 
annual LCAP update.

•	 Provide recommenda-
tions to staff on the final 
LCAP draft prior to School 
Board Adoption.

•	 In alignment with Prop 58 requirements, annually review and pro-
vide feedback on the plan for language programming across the 
District.

The LCAP Engagement Program Manager supports the convening and 
agenda setting of the PSAC.
 

THE DISTRICT ENGLISH LANGUAGE LEARNER 
SUBCOMMITTEE (DELLS)

The District English Language Learner Subcommittee (DELLS) is com-
posed of members elected in the spring by ELL parent representa-
tives from School Site Councils (SSCs). There are 7 electoral districts, 
with ELL parent representatives each one. The DELLS members are 
also full voting members of the PSAC.

The DELLS will meet at least once every other month during the 
school year to:
•	 Study best practices for ELL education.
•	 Provide feedback to the PSAC on best use of LCFF, Title III and 

other funds.
•	 Investigate and learn about topics related to best practices in 

ELL education, including topics covered by the bimonthly meet-
ings of the PSAC.

•	 Collect the concerns and feedback of the Site ELL Subcommit-
tees (SELLS) and represent them to the PSAC.

•	 Keep the Site ELL Subcommittees (SELLS) informed of ELL-re-
lated issues and opportunities in order to positively impact ELL 
education and ELL-related expenditures in OUSD.

The LCAP Engagement Program Manager supports the convening 
and agenda setting of the DELLS. 

Notes for regular meetings of the PSAC and DELLS will be posted 
to a common folder linked on the LCAP Web Page and the School 
Board Legislative Information Center, with the goal of posting 
within 48 hours.

Our schools and 
classrooms are most 
effective when family 
and community educa-
tional partners actively 
influence and contribute 
to the District mission of 
college, career and 
community readiness.
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THE SITE ELL SUBCOMMITTEE (SELLS)
California Education Code requires sites with 21 or more ELLs to 
have a committee to ensure the input of ELL families and guard-
ians and to advise the School Site Council (SCC), particularly on 
ELL matters relating to the School Plan for Student Achievement 
(SPSA). In OUSD, this committee is known as the Site ELL Subcom-
mittee (SELLS).1 The Strategic Resources Planning Office monitors 
the timely formation of SELLS at sites.

1. 	A majority of the SELLS committee members must be parents/
guardians of ELLs or RFEPs and the percentage of ELL parents/
guardians shall be equal to or greater than the percentage of 
ELLs at the site. Members are elected by parents/guardians of 
ELLs present at the first meeting of the SELLS which must be 
advertised and convened by the site administrator by October 
31st. The structure, roles and procedures of the SELLS will be 
determined by the members of the SELLS with the assistance of 
the principal and SSC Chair. At a minimum, the members of the 
SELLS should elect a Chair, Vice-Chair and a Secretary. 

2.  The SELLS is required to meet at least 5 times a year. For re-
quired meeting topics and a suggested 5-meeting flow see Best 
Practices for Starting and Maintaining your Site ELL Subcommit-
tee. 

3. 	The site administrator and SSC are responsible for working with 
families to convene the SELLS.

4. SELLS set agendas with the support of the Office of Equity, and 
District Family Engagement Specialists. 

5. All SELLS will advertise their meetings to their school communi-

ty. They will provide agendas and meeting notes to attendees 
and members of the SELLS, SSC and Instructional Leadership 
Team (ILT) as outlined by the Greene Act.

6. Once the SELLS is duly established, it may vote to assign its 
responsibilities to the SSC. If this occurs:

•	 The SSC commits to dedicating a section of every meeting 
to the SELLS content, including the topics outlined in Best 
Practices for Starting and Maintaining your Site ELL Subcom-
mittee. 

•	 At the first the SSC meeting after the SELLS hands its duties 
over to the SSC, the SSC must elect an ELL LCAP Representa-
tive (see following paragraph) to bring attention to ELL issues. 
Electing an ELL LCAP Representative is a strongly recom-
mended practice whether or not the SELLS hands its duties 
over to the SSC. The name and e-mail of the ELL LCAP Repre-
sentative must be provided to appropriate Central Office staff.

7. The ELL LCAP Representative:
•	 Must be a member of either the SELLS or SSC and will repre-

sent the ELL perspective with support from the Family En-
gagement.

•	 Should attend at least one of the District English Learner Sub-
committee (DELLS) meetings.

•	 Is allowed to cast a vote in the election of the four represen-
tatives to the PSAC from their school's electoral district.

8. It is strongly recommended that at least one member of the 
SELLS participate as a voting SSC member. This will help ensure 
a strong line of communication between the SELLS and the SSC 
as they support ELLs at each site.

https://docs.google.com/document/d/13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k/edit
https://docs.google.com/document/d/13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k/edit
https://docs.google.com/document/d/13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k/edit
http://www.siskiyoucoe.net/cms/lib2/CA01001605/Centricity/Domain/45/THEGREENEACT.pdf
https://drive.google.com/open?id=13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k
https://drive.google.com/open?id=13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k
https://drive.google.com/open?id=13TUb6GUy1DHbCU9AEcyFNdBDy0OuSdemRM9qcki5t4k
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3. OTHER DISTRICT, REGIONAL 
	 AND NETWORK PARENT 
	 ENGAGEMENT FORUMS

4. SUPPORTING ROBUST ELL 
	 FAMILY PARTICIPATION AT 
	 THE SITE LEVEL

The school site is the backbone of parental involvement. Please see 
the document Supporting ELL Family Participation at the Site Level 
for suggestions on how to increase the quality and quantity of site-
level family participation.

The District provides various family trainings and forums, which may 
include:
•	 Meetings monthly or every other month organized by the Dis-

trict Family Engagement Specialist
•	 Quarterly Family Universities
•	 LCAP Conference with workshops relevant to ELL families

For questions, please see contact list on the document Central Of-
fice Staff Support for Site Level Family Engagement Capacity Build-
ing. 

https://docs.google.com/document/d/1UUx_PcQLKDyLcKPf7NNQmO_l2EcK_zy2csQhBIZJFUc/edit
https://drive.google.com/drive/u/0/folders/0B5Vu5Twu6gBaNEV6N0hUR2ROSWM
https://docs.google.com/document/d/15JUQd_-K52kraKuCd-nRkqya7f2e9Ji4QcR9-Cgv-Ew/edit?tab=t.0
https://docs.google.com/document/d/15JUQd_-K52kraKuCd-nRkqya7f2e9Ji4QcR9-Cgv-Ew/edit?tab=t.0
https://docs.google.com/document/d/15JUQd_-K52kraKuCd-nRkqya7f2e9Ji4QcR9-Cgv-Ew/edit?tab=t.0
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COMMUNICATION WITH PARENTS

Clear, two-way communication is the basis of all effective and sustained ac-
tion. In this section we outline OUSD’s practices for ensuring effective com-
munication with parents of ELLs including all ELL subgroups

ENROLLMENT OPTIONS FOR ELLS INCLUDING ALL ELL SUB-
GROUPS
ELL families should be supported in the enrollment options process 
so that they can choose the school that best fits their child’s needs. 
The OUSD Enrollment Options Guide (see sample for 2016-17 here) 
provides a description of the enrollment process and is available in 
Spanish, Chinese, Arabic, Vietnamese and Khmer. The Student Wel-
come Center provides verbal, written, and video support regarding 
enrollment options.  
The instructional program placement procedures for ELLs are de-
scribed in Chapter 1: ELL IDENTIFICATION, PROGRAM PLACEMENT 
AND RECLASSIFICATION, while the instructional programs for ELLs 
are described in Chapter 2: INSTRUCTIONAL PROGRAMS. As noted 
in these chapters, Welcome Center staff should take special care to 
work with families to place ELLs with IEPs in settings that match their 
linguistic needs.

TRANSLATION AND INTERPRETATION
Communication with all ELL families in their primary language is an
In addition, under California state law, when fifteen percent (15%) or 

5. COMMUNICATION WITH FAMILIES
essential practice that 
helps ensure their full 
involvement and en-
gagement. The recom-
mendations that follow 
are aligned to the OUSD 
translation and interpreta-
tion policy described in 
the document AR 5124 
- Translation and Interpre-
tation Services, October 9, 
2013. 

To the extent possible, 
families with limited 
English proficiency must 
be provided opportunities 
to participate equally in 
District and school programs and activities, and should have full 
access to and understanding of the education process. Transla-
tion and interpretation services are provided by OUSD Translation 
Services as well as by staff at individual sites and departments. 

Under federal law a school must ensure that all parents receive 
meaningful access to important information. Important written 
information such as IEPs must be translated. When families are 
not literate in their native language, oral communication must be 
provided in the family‘s primary language. 

Families with limited 
English proficiency must 
be provided opportunities 
to participate equally 
in District and school 
programs and activities, 
and should have full access 
to and understanding of 
the education process.

https://drive.google.com/file/d/0B5Vu5Twu6gBaRFI0a1RpcTlmVk0/view
https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view
https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view
https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view
https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view


OUSD ELL Master Plan: Chapter 3								        59

FAMILY AND COMMUNITY ENGAGEMENT3

more of the students in the District or at a site speak a language 
other than English, translation and interpretation services must be 
provided. 

The California Longitudinal Pupil Achievement Data System (CAL-
PADS) will determine whether the 15% threshold has been met. 
The District must provide translation of all “universal documents” 
listed in AR 5124 - Translation and Interpretation 
Services October 9, 2013 including:

•	 Parent Notification Letters 
•	 Annual ELPAC and SBAC score reports
•	 Notification of ELL reclassification
•	 Report Cards
•	 OUSD Parent Guide
•	 Options Information
•	 District Annual Report
•	 Free/Reduced Lunch Information
•	 SES Information
•	 Uniform Complaint Procedures and Forms
•	 Media Release Consent Form
•	 GATE Program Letters and Forms
•	 Special Education Handbook
•	 Special Education Letters and Forms
•	 Suspension documentation
•	 Major disciplinary documentation
•	 Formal Hearing documents

•	 504 Handbook

At the school site, when 15% or more of the student population 
speaks a language other than English, the principal must ensure 
that all written communication sent to family/ guardians is pro-
vided in that language. 

The District and school sites must provide interpretation at the 
following meetings:
•	 Family-teacher conferences
•	 Communications concerning student discipline, including sus-

pension and expulsion, and disciplinary hearings
•	 Communications concerning student progress, including 

telephone calls and meetings between families/guardians and 
teachers or counselors

•	 All SST, IEP and Section 504 meetings and Individualized Fam-
ily Service Plan (IFSP) meetings

•	 Meetings of the District Governing Board
•	 School and District-level advisory committee meetings (e.g. 

PSAC, DELLS, SELLS, CAC for Special Education)
•	 Family information meetings and activities (e.g. Superinten-

dent’s forum, incoming family orientations)

To help ensure that translations services are provided, families or 
site staff may submit the Parent Request Form for Primary Lan-
guage Assistance, which is available in Spanish, Chinese, Arabic, 

https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view
https://drive.google.com/file/d/0B5Vu5Twu6gBabzk3NnVCX1M2NjQ/view
https://docs.google.com/forms/d/e/1FAIpQLSdeSsz9vhrOb0wIHvMOpSVSbxrqcL9Vi0OrFXggSTOu57w1gg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSdeSsz9vhrOb0wIHvMOpSVSbxrqcL9Vi0OrFXggSTOu57w1gg/viewform
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Vietnamese and Khmer. This form must be posted in a visible 
location in the school, in the annual registration packet and on 
the website. Site staff may request translation and interpretation 
from OUSD Translation Services by giving two weeks advance 
notice to the Program Manager, Translation Services.

TRANSLATION AND INTERPRETATION PERSONNEL
Appropriate training will be provided prior to assignment. 
OUSD administers a language proficiency assessment to all staff 
who serve as interpreters for family functions and meetings. In 
addition, the Program Manager, Translation Services or designee 
will provide annual trainings for school site personnel on the 
procedures and best practices related to provision of translation 
and interpreting services. Additional trainings may be arranged, 
as necessary.

School sites will maintain up-to-date lists of staff who are identi-
fied as interpreters for Special Education-related purposes and 
have a process for identifying families who need translation and/
or oral interpretation, and the language in which these services 
are needed. 

District surveys will include questions about translation and 
interpretation services for evaluation and accountability 
purposes. Data from the survey is reviewed by ELLMA, the 
Special Education Department, Community Schools and Student 
Services and Communications and Public Affairs. Based on these 
results, adjustments of resource allocation and further profes-

sional development are provided.

A minor may only be used as an interpreter for informal 
communication and when there is no risk that confidential 
information may be disclosed, or in an emergency. School 
sites may use the CTS Language Link or other similar ser-
vice subscription to supplement District translation services.

https://www.language.link/
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I. INTRODUCTION

This chapter is a tool for determining:
•	 Whether our system is providing the ELL services described in Chapters 1, 2, and 3. 
•	 Whether we are achieving satisfactory results for OUSD English Language Learners (ELLs).
•	 What OUSD educational partners should do when ELL services are not adequately 

provided or student results are not meeting benchmarks. 

Section 2, SUCCESS METRICS AND RECOMMENDED ACTIONS AND INTERVENTIONS 
WHEN SCHOOLS DO NOT MEET BENCHMARKS, outlines what District and site educa-
tional partners must do when a site or group of sites do not meet a key success metric. 
We use eight “Yes-No” questions to focus site, Network and District attention on critical 
aspects of effective ELL services.

Section 3 describes four structures that support schools, Networks and the District as 
they plan and implement robust ELL services. In addition, these structures support sites, 
Networks and the Districts as they address any “No” responses to the “Yes-No” ques-
tions from Section 2.

Section 4, CHARTER AND PRIVATE SCHOOL MONITORING, EVALUATION AND ACCOUNT-
ABILITY, details the obligations of charter schools and private schools to identify and pro-
vide services for ELLs, as well as the role for the District in support of ELLs in these schools. 

The final section, COMPLIANT SPENDING OF RESTRICTED FUNDS AND LCFF FUNDS, pro-
vides brief guidance on the compliant spending of funds.

WHAT DO SCHOOL SITES NEED TO DO? 
In order to support effective monitoring 

of ELL Services, sites:

1.  Use the Essential Practices for ELL 
Achievement as the lens for the 

	 creation and revision of a School 
Plan for Student Achievement 
(SPSA) that meets the needs of 
ELLs at the site. 

2. Use the ELL Data Dive, ELL Review 
and the Site ELL Subcommittee 
(SELLS) to drive authentic cycles 
of inquiry anchored in the SPSA in 
order to improve services for ELLs. 

3. Request support from Network 
Superintendents and the ELLMA 
Office in this process.
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2. SUCCESS METRICS AND RECOMMENDED ACTIONS AND INTERVENTIONS    	
    WHEN SCHOOLS DO NOT MEET BENCHMARKS

In this section we define what successful delivery of ELL services 
looks like and what educational partners must do when sites do 
not meet benchmark metrics. We use a list of eight critical Yes-
No questions about ELL 
Services, such as “Are all 
ELL subgroups, including 
ELLs with IEPs, meeting 
Minimum Progress Expec-
tations and reclassification 
targets?” and indicate the 
metrics that provide a Yes 
or No answer to the ques-
tion. Finally, we indicate 
the actions and interven-
tions that must take place 
to change a No to a Yes. 

The anchor for this section 
are the key yes-no ques-
tions and high-value sum-
mative and formative data sources that allow monitoring within 
and across years. 

The first subsection indicates what ELLMA and other central of-

fice leadership must do to support and hold accountable a site 
that does not meet benchmarks. The second subsection lays out 
questions, metrics and actions in a table, including responsible 
educational partners. 

We refer frequently to the four structures and protocols for improving 
ELL services that are described in Section 3. Please refer to that section 
for descriptions on those structures and protocols.

TIERS OF SUPPORT FOR SITES: INCREASING 
INTENSITY AND ENSURING ACCOUNTABILITY FOR SITES 
THAT DO NOT MEET BENCHMARKS

The accountability system for the ELL Master Plan utilizes the 
concept of tiers of support to ensure that sites not meeting 
benchmarks are on a strong path to attain those benchmarks 
within a two or three-year period. 

If a school’s data indicates a need for greater oversight in order to 
achieve strong outcomes for ELLs, resources and direction from 
the central office increase and some aspects of site autonomy 
may be temporarily reduced. Below are some sample events that 
could trigger tiered supports at a site:

As a school’s data indi-
cates a need for greater 
oversight in order to 
achieve strong outcomes 
for ELLs, resources and 
direction from the central 
office increase and some 
aspects of site autonomy 
are temporarily reduced.
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•	 A school is in the red for ELLs on the California School Dash-

board for two years on any of the following metrics:
	 - English Language Arts
	 - English Learner Progress
	 - College and Career
	 - Graduation Rate
•	 Reclassification rate is below 10% for two out of the last 

three years.
•	 At the elementary level, an ELL Review indicates Stage I: In-

consistent Implementation on the Stages and Next Steps for 
Elementary ELD Implementation (Essential Practice 2). 

The tiering provided to schools includes: 
•	 supports
•	 incentives
•	 accelerations
•	 interventions 
•	 flexibilities
Note that the “flexibilities” category is oriented towards schools 
that are meeting benchmarks, and are therefore given greater 
flexibility in their approach to providing ELL services. Schools not 
meeting benchmarks would be provided mainly supports, incen-
tives, accelerations and interventions.

Over the course of the three-year period beginning 2020-21, 
a menu of triggers and tiered supports will be developed. This 

menu and its implementation will maximize the capacity of 
schools to address gaps in their services to ELLs in a timely and 
strategic manner.

https://www.caschooldashboard.org/
https://www.caschooldashboard.org/
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit


OUSD ELL Master Plan: Chapter 4								        66

MONITORING, EVALUATION AND ACCOUNTABILITY4

KEY YES-NO QUESTIONS, KEY METRICS AND 
RECOMMENDED ACTIONS

The table below aligns Key Yes-No Questions with Key Metrics 
and Recommended Actions and Interventions. When the Key 
Metric target is not being met, recommended actions and inter-
ventions will help ensure sites, Networks and the central office 
are on a strong path toward a “YES” for that question. 

The questions apply to all levels (site, Network and central 
office), and the Key Metrics and Recommended Actions and 
Interventions indicate which level is being addressed. For 
example, Question 2, “Are all ELL subgroups, including ELLs with 
IEPs, meeting Minimum Progress Expectations and reclassification 
targets?” is a question for all three levels of the system, and the 
Key Metrics and Educational Partner Responses provide detail on 
what educational partners at the site, Network and central office 
level should do.
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Key Yes-No Questions Key Metric Recommended Actions and Intervention to Address any “Nos”

1.  Are ELLs placed properly 
and in a timely manner?

ELL Reviews, District ELL Review gather-
ing of ELL Review Data, reports from 
the Student Welcome Center, The Site 
ELL Subcommittee (SELLS) and the Dis-
trict English Language Learner Subcom-
mittee (DELLS)

When benchmarks are not met, ELLMA and the Executive Director 
of Enrollment and Registration Management will co-create an ac-
tion plan and monitor placement data and practices at the Student 
Welcome Center and sites with assistance from Student Welcome 
Center staff.

2.  Are all ELL subgroups, 
including ELLs with IEPs, 
meeting Minimum Prog-
ress Expectations and 
reclassification targets?

California School Dashboard
ELL-related Dashboards, including:
•	 Reclassification Rates
•	 ELL Progress Monitoring Dash-

boards: Central Office/School Lead-
ership View

•	 ELPAC Dashboards: Performance 
Levels and Reclassification Criteria

•	 SBAC Distance from Meeting Stan-
dard

•	 i-Ready English

Sites use the School Plan for Student Achievement (SPSA) and ELL 
Data Dive (see page 73) and the Stages and Next Steps for Elemen-
tary ELD Implementation to refine implementation of instructional 
programs described in Chapter 2. In collaboration with ELLMA, sites 
may also conduct an ELL Review for a deeper dive into practices 
supporting ELLs at the site. Network Superintendents and ELLMA 
support use of these tools and ensure resources for improvement, 
including PD, are available. District ELL Reviews are conducted once 
every two years to improve outcomes in this area. 

Sites should be mindful of the needs and progress of their ELLs with 
IEPs. See section 5. SPECIAL INSTRUCTIONAL CONSIDERATIONS FOR 
ELLS WITH IEPS in Chapter 2.

Metrics consistently under benchmark at a site will trigger tiered 
supports (see section above) from the central office, including sup-
port from ELLMA and Network leadership, to ensure ELLs in any 
instructional program meet minimum progress expectations. An ELL 
Review may be recommended. 

3.  Are all instructional 
programs implemented 
with fidelity to core 
components, giving all 
ELL subgroups full access 
to and engagement with 
the core as well as robust 
development of academic 
language?

•	 Data sources from question 2 above
•	 SPSA data analysis
•	 ELL Reviews; 
•	 Local Control Accountability Plan 

(LCAP) Goals, Strategies and Mea-
surable Outcomes, especially Goal 4

https://www.caschooldashboard.org/
https://dashboards.ousd.org/views/ReclassificationRates/Reclassification?%3Aembed=y&%3AshowAppBanner=false&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://dashboards.ousd.org/views/ELPACRequirement/Comparison?iframeSizedToWindow=true&%3Aembed=y&%3AshowAppBanner=false&%3Adisplay_count=no&%3AshowVizHome=no#6
https://www.caschooldashboard.org/reports/01612590000000/2019/academic-performance#english-language-arts
https://www.caschooldashboard.org/reports/01612590000000/2019/academic-performance#english-language-arts
https://sites.google.com/ousd.org/i-ready-landing-page/home?pli=1
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/1C9DkPEmhLEhWXzehrvruCbGy4rDphubGvVICeM0wLuw/edit
https://docs.google.com/document/d/1C9DkPEmhLEhWXzehrvruCbGy4rDphubGvVICeM0wLuw/edit
https://docs.google.com/document/d/1C9DkPEmhLEhWXzehrvruCbGy4rDphubGvVICeM0wLuw/edit
https://drive.google.com/file/d/1BD84LgN81KScdQ8yIXHTXfZwxvChchwA/view
https://drive.google.com/file/d/1BD84LgN81KScdQ8yIXHTXfZwxvChchwA/view
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4.  Are District targets for 
ELL A-G completion and 
Linked Learning Pathways 
met?

College Readiness Dashboards: ​A-G 
Completion - 12th Grade Only and 
Cohort Graduation and Dropout

California School Dashboard especially: 
•	 College and Career
•	 Graduation Rate
On Track To Graduation Dashboards
Analysis of ELL Review and District ELL 
Review

Sites and ELLMA work with Linked Learning Office, Network Super-
intendents and Superintendent to create action plans embedded in 
the SPSA to meet targets, and ensure that core components of the 
instructional programs described in Chapter 2 are being fully imple-
mented. 

Metrics consistently under benchmark at a site will trigger tiered 
supports (see section above) from the central office, including 
ELLMA and Network leadership.

5. Are suspension rates for 
ELLs and all ELL subgroups 
below targeted maximum?

Suspension Dashboard

Principals, Instructional Leadership Team (ILT), SELLS and Network 
Superintendents collaborate to create action plans, embedded in 
the SPSA, to address suspensions and related culture, climate and 
instruction issues. 

Metrics consistently under benchmark at a site will trigger tiered 
supports (see section above) from the central office, including 
ELLMA and Network leadership.

6.  Are ELLs meeting targets 
for attendance?

Attendance and Chronic Absence Dash-
board

7.  Are sites safe and wel-
coming places for ELL stu-
dents and their families?

California Healthy Kids Survey (CHKS)

8.  Is ELL family participation 
in site and District gover-
nance compliant?

•	 OUSD’S electoral districts have ELL 
representatives to the District ELL 
Parent Subcommittee (DELLS)

•	 All sites with 21 or more ELLs meet 
the requirement for establishment 
of SELLS

https://dashboards.ousd.org/views/A-GCompletion_0/Comparison?:embed=y&:showShareOptions=true&:display_count=no&:showVizHome=no#1
https://dashboards.ousd.org/views/A-GCompletion_0/Comparison?:embed=y&:showShareOptions=true&:display_count=no&:showVizHome=no#1
https://dashboards.ousd.org/views/CohortGraduationandDropout/Comparison?%3Aembed=y&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#3
https://www.caschooldashboard.org/
https://dashboards.ousd.org/views/OnTracktoGraduate/OnTracktoGraduate?:embed=y&:showShareOptions=true&:display_count=no&:showVizHome=no#7
https://dashboards.ousd.org/views/SuspensionOSSIncidents/Introduction?:embed=y&:showAppBanner=false&:showShareOptions=true&:display_count=no&:showVizHome=no#1
http://www.ousddata.org/attendance-and-chronic-absence.html
http://www.ousddata.org/attendance-and-chronic-absence.html
http://www.ousddata.org/chks.html
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3. FOUR STRUCTURES FOR REFLECTION AND IMPROVEMENT

Four main structures support our continuous improvement of 
services to ELLs: 
1. 	 The ELL Review
2. 	 The ELL Data Dive
3. 	 The School Plan for Student Achievement (SPSA), 
	 with a special emphasis on:

•	 Stages and Next Steps for Elementary ELD Implementa-
tion or Stages and Next Steps for Secondary ELD Imple-
mentation

•	 Participation from the SELLS
4. 	 The District ELL Review

Rather than existing in isolation, these four structures work 
together to enhance data collection, reflection, planning and 

improved implementa-
tion. The first two, the 
ELL Review, and the ELL 
Data Dive, provide critical 
data and recommenda-
tions that allow the third, 
the SPSA, to fully support 
robust and effective ELL 
services at the site level. 
The fourth structure, the 
District ELL Review, col-

lects and analyzes data, including recommendations from the site 
ELL Reviews, ELL Data Dives and SPSAs and synthesizes them into 
a report to drive improvements in ELL Services.

It is important to note that while these structures are tied to the 
Network and central office level, the first three occur at the site 
level. We believe that we will see the best outcomes for ELLs if 
the work of continuous improvement is held at the site level with 
support from the central office.

Rather than existing in isola-
tion, these four structures 
work together to enhance 
data collection, reflection, 
planning and improved 
implementation. 

ELL Review
•	 About 20 per year at partnership 

sites or at the request of sites or 
Network Superintendant

•	 Facilitated by ELLMA
•	 Goal: improvement of ELL 

services at the site and across 
the District

ELL Data Dive
•	 Once a year at all sites with ELLs
•	 May be part of ILT inquiry cycles
•	 Goal: monitoring of ELLs and 

RFEPs and improvement of ELL 
instructional programs and services 
through action planning and  SPSA 

       development and revision

School Plan for Student 
Achievement (SPSA)

•	 Once a year with several revisions
•	 Essential Practices for ELL Achieve-

ment provide lens to ensure robust 
ELL services 

•	 Goal: create a site plan that strong-
ly supports all students, including 
ALL ELL subgroups at the site

District ELL Review
•	 Once every two years
•	 Goal: improvement of ELL services 

across the District 

https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
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THE ELL REVIEW 

The ELL Review is a site-based process facilitated by ELLMA to gather data about implementation of ELL instruction and services at a site and 
create action plans based on the data. ELL Reviews will occur at both high ELL count sites (30% or more ELLs), and lower ELL count sites (less 
than 30% ELLs). The frequency of these reviews varies and is often part of a more sustained collaboration with the ELLMA Office.

Site ELL 
Review Goal

Support improvement of ELL services at the site and 
across the District through a cycle of reflection and plan-
ning facilitated by ELLMA and organized around the OUSD 
Essential Practices for ELL Achievement

During ELL 
Review

Data collection using selected instruments, including:
•	 Interviews and focus groups with students, family and staff
•	 Classroom observations aligned to the Teacher Growth 

and Development System (TGDS) and the Essential 
Practices for ELL Achievement

ELL Review 
Site 
Selection

Two scenarios: 
1.  At ELLMA partnership sites 
2.  By request of school or Network Superintendent based 

on data analysis.

After ELL 
Review

1.    Presentation of data, root cause analysis, and action 
planning with identification of ELLMA resources and 
support and SPSA revision 

2.    Follow-up through Network and ELLMA 

Before the 
ELL Review: 
Data Analy-
sis

1. ELL-related Dashboards, including:
•	 Reclassification Rates
•	 ELL Progress Monitoring Dashboards: Central Of-

fice/School Leadership View
•	 ELPAC Dashboards: Performance Levels and Re-

classification Criteria
•	 SBAC Distance from Meeting Standard
•	 i-Ready English
•	 i-Ready Spanish
2.	 Comprehensive Data Roster 
3.  SPSA data analysis
4.  ELL Data Dive analysis
5. Completion rates for ELL professional learning

Participants 1.   ELLMA Team
2.   ILT
3.   SCC
4.   SELLS
5.   Network Superintendent and team
6.   Parents
7.   Teachers
8.   Students

https://docs.google.com/document/d/1C9DkPEmhLEhWXzehrvruCbGy4rDphubGvVICeM0wLuw/edit
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://drive.google.com/file/d/0B5Vu5Twu6gBaTDVWTnJkMlF6M2s/view
https://drive.google.com/file/d/0B5Vu5Twu6gBaTDVWTnJkMlF6M2s/view
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://dashboards.ousd.org/views/ReclassificationRates/Reclassification?%3Aembed=y&%3AshowAppBanner=false&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit?tab=t.0#bookmark=id.p0w5bafj7g2d
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit?tab=t.0#bookmark=id.p0w5bafj7g2d
https://www.caschooldashboard.org/reports/01612590000000/2019/academic-performance#english-language-arts
https://sites.google.com/ousd.org/i-ready-landing-page/home?pli=1
https://dashboards.ousd.org/views/ASR/ASROverall?%3Aembed=y#1
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THE ELL DATA DIVE

The ELL Data Dive is a once-yearly site-based analysis of key data points to monitor ELL instructional programing, ELL resource allocation and 
ELL and RFEP academic progress. The ELL Data Dive should result in an action plan to enhance the core instructional program for ELLs. This 
action plan, similar to the ELL Review, drives changes and refinements to the school’s SPSA. 

ELL Data 
Dive Goals

•	 Ensure effective implementation of instructional programs for ELLs at the site. 
•	 Improve services to ELLs and RFEPs at the site.
•	 Ensure that the SPSA explicitly reflects the needs of ELLs, including ELLs with IEPs, as well as RFEPs.

Specific 
Activities 
related to 
the ELL 
Data Dive

1.    Monitor progress of all ELLs, with special attention to Newcomers (SIFE and non-SIFE), LTELs and students who are at risk of becoming LTELs, 
and ELLs with IEPs.

2.    Monitor progress of RFEPs for four years following reclassification.
3.    Monitor core instructional program implementation (e.g. ELAP, Dual Language, etc.) and its efficacy for ELLs, and make recommen-

dations for changes and refinements to the site’s SPSA.
4.    Review Tier 2 and 3 interventions for ELLs at the site to determine needs and effective allocation of Tier 2 and 3 resources. See 

OUSD MTSS Continuum of Support for ELLs-TK-5 and the OUSD MTSS Continuum of Support for ELLs-6-12. 
5.    Provide information on points 1 through 5 above to the SELLS and School Site Council (SSC).

Participants 1.    The team should have at least four members, and may be incorporated into the ILT structure and cycles of inquiry 
2.    Must include the following members:

•	 The site administrator
•	 At least one teacher with high ELL count class roster
•	 At least two ILT members (this could be the principal plus one other participant)
•	 The site's ELL Ambassador

Note: In some case, one person may fill more than one requirement (e.g., the ILT member could also be a teacher and the ELL Ambassador).

https://docs.google.com/document/d/10-_RUL9uQYYr_1IioJR9PYFduT5lvYXn_hvirb3W2R8/edit
https://docs.google.com/document/d/1k6kFcSQfl2NlxlwOQLwMU0pt219lbSJ3UldtX9FkCfI/edit
https://docs.google.com/document/d/1MVAqw7_N4gDVuPWksL9FAdMGaaTWuSWE_2bJA-4lH10/edit
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High 
Value Data 
Sources

1.     ELL-related Dashboards, including:
          - Reclassification Rates
          - ELL Progress Monitoring Dashboards: Central Office/School Leadership View 
          - ELPAC Dashboards: Performance Levels and Reclassification Criteria
          - SBAC Distance from Meeting Standard
         - i-Ready

    - i-Ready Spanish
2.    Comprehensive Data Roster 
3.    Data gathered during an ELL Review, and any action plans resulting from an ELL Review

Frequency Once a year, possibly in the late fall to inform the review and drafting of the SPSA for the coming year. More frequent ELL 
Data Dives, two times a year or more, are a powerful tool to help monitor progress and inform programs and instruction.

THE SCHOOL PLAN FOR STUDENT ACHIEVEMENT (SPSA)
ELLs attend every school in our District. Since the SPSA is the plan for 
the school as a whole, it must include specific attention to the needs 
of ELLs and all ELL subgroups. In the table below, we outline the 
SPSA process steps on the left and show specific questions to bring 
an ELL lens to the work on the right, including relevant data sources 
and key educational partners. A simplified summary of the process 
may be found in the document Supporting ELLs with SPSA Summary.
Note that the review of the SPSA should happen multiple times dur-
ing the year, with support from network leadership and including 
meaningful input from the SELLS. The Network Superintendent will 
review and confirm that the SPSA review process incorporates the 
needs of ELLs and that the SPSA was revised according to the ELL site 
review and in alignment with the District ELL Review (see page 77).

ELLs attend every school in our District. 
Since the SPSA is the plan for the school as 
a whole, it must include specific attention to 
the needs of ELLs and all ELL subgroups.

https://dashboards.ousd.org/views/ReclassificationRates/Reclassification?%3Aembed=y&%3AshowAppBanner=false&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit?tab=t.0#bookmark=id.p0w5bafj7g2d
https://www.caschooldashboard.org/reports/01612590000000/2019/academic-performance#english-language-arts
https://sites.google.com/ousd.org/i-ready-landing-page/home?pli=1
https://dashboards.ousd.org/views/ASR/ASROverall?%3Aembed=y#1
https://docs.google.com/document/d/1mWokI32cjDpoWnfMHpFbczx8-BnJFaMihIsfaGs1v7o/edit
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SPSA Step Inquiry Questions to Bring an ELL Lens to each Step

1.  Begin with your key data sources. Work with your 
SSC, ILT, SELLS and other school educational partners 
to identify areas of growth and areas where you 
did not meet your goals. Review your current SPSA 
priorities and determine whether you should con-
tinue to focus on these areas or if you should shift 
to new priorities. For each of the three priorities you 
choose, examine current strengths, challenges, and 
root causes. 

     For each priority, revisit your existing goal or craft a 
new goal. Also review the major strategies from your 
existing plan, and identify which practices from your 
previous year’s plan have been implemented and 
which have not. 

     For practices that are in place, assess how effective 
each practice seems to be, bearing in mind that some 
practices may take several years to yield measurable 
results. For practices that are not in place, identify the 
barriers that prevented their implementation (e.g., 
funding, staffing, change in priorities, etc.). 

1A.  What does the ELL data tell you, when you consider:
•	 ELL Review Committee and ELL Data Dive data analysis and recommenda-

tions
•	 ELL-related Dashboards, including:

- Reclassification Rates
- ELL Progress Monitoring Dashboards: Central Office/School Leadership 
View
- ELPAC Dashboards: Performance Levels and Reclassification Criteria
- SBAC Distance from Meeting Standard
 - i-Ready

    - i-Ready Spanish?
1B.  As you look at each priority, ask what the data tells you about ELLs. Do any 

of the priorities need revising in order to include ELLs at your site in a more 
explicit way?

1C.  Are the program components of the ELAP instructional program and other in-
structional programs at your site (e.g. Dual Language) being fully implement-
ed? For, is the site on track to achieve “Level III, Consistent Implementation,” 
on the Stages and Next Steps for Elementary ELD Implementation (Essential 
Practice 2) or Stages and Next Steps for Secondary ELD Implementation within 
a 2-year period? For Secondary and Elementary, what does the Essential Prac-
tices Staff Self Assessment tell you about what you need to focus on?

1D.  Did any of the practices address ELL and ELL subgroup needs in an effective 
way? How can practices be refined with an ELL lens using the Essential Prac-
tices Staff Self Assessment?

 
2A.  Which of the “Big Rocks” seem directly related to the needs of ELLs and ELL 

subgroups, and the implementation of the baseline ELAP instructional pro-
gram at your site as well as other programs (e.g. Dual Language)?

https://dashboards.ousd.org/views/ReclassificationRates/Reclassification?%3Aembed=y&%3AshowAppBanner=false&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit?tab=t.0#bookmark=id.p0w5bafj7g2d
https://dashboards.ousd.org/views/SBACDF3_0/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#2
https://sites.google.com/ousd.org/i-ready-landing-page/home?pli=1
https://dashboards.ousd.org/views/ASR/ASROverall?%3Aembed=y#1
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
https://docs.google.com/document/d/1vlDhizAfFwdfOw0j26cDgCASZ-vOr4iQNK6L0LefcE8/edit
https://docs.google.com/document/d/1vlDhizAfFwdfOw0j26cDgCASZ-vOr4iQNK6L0LefcE8/edit
https://docs.google.com/document/d/1vlDhizAfFwdfOw0j26cDgCASZ-vOr4iQNK6L0LefcE8/edit
https://docs.google.com/document/d/1vlDhizAfFwdfOw0j26cDgCASZ-vOr4iQNK6L0LefcE8/edit
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3.  Determine which practices should continue into the coming 
year and, where necessary, identify new practices to meet 
your goals. If needed, identify new major improvement 
priorities and/or new strategies and practices.

3A.  Do any of the goals, strategies, or practices need to be revised to address the 
needs of ELLs and ELL subgroups explicitly? Does the Student Performance 
Goal explicitly address ELL needs?

3B.  What are the highest value components of ELAP you might focus on?

4.  Based on your budget for the coming year, prioritize 
your practices and determine which you will fund. Work 
with your SSC to decide how Title I funds will be spent. 
Also work with your SCC and your SELLS to identify how 
LCFF supplemental and concentration funds will be 
spent. After your budget locks, you will see a new tab 
called "Budget" in your SPSA Tool. Here, you will enter 
a budget action narrative for each line item. Complete 
the other fields in the Budget tab as directed.

4A.  Do a significant number of actions and budget items specifically use LCFF un-
restricted, supplemental or concentration funds to address LCAP goals that 
focus on ELLs?

4B.  Has your Site ELL Subcommittee (SELLS) been afforded adequate opportuni-
ties to review the SPSA budget and give feedback about how the LCFF funds 
are being used?

5.  (Additional step) Use the Stages and Next Steps for El-
ementary ELD Implementation or Stages and Next Steps 
for Secondary ELD Implementation to check alignment 
between the actions on your SPSA plan and your stages 
self assessment. Be sure to pay special attention to Es-
sential Practice 2-Designated and Integrated ELD.

5A.  How specifically relevant to ELLs are the actions from your plan that appear 
in your Stages and Next Steps for Elementary ELD Implementation self as-
sessment? 

5B.  How strongly do the actions connect to the bullets for each of the Essential Prac-
tices for ELL Achievement that appear in the drop-down menu to the right?

6. Periodically review the SPSA, in alignment with cycles of 
inquiry at the site. 

6A.  What is the data telling you about ELL achievement and the effectiveness of 
your actions? How will you adjust the plan and ensure robust implementation 
of the ELAP and other instructional programs at your site (e.g. Dual Language)?

6B.  Has the SELLS had a chance to be informed about the progress of ELLs at the site, 
and the opportunity to contribute ideas and offer feedback for SPSA revisions?

https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
https://docs.google.com/document/d/1GKy4fI_eDhYbjK9rXY3-gl3hTTQw2ieEwt-sFdc1yyc/edit?tab=t.0
https://docs.google.com/document/d/126CRl2Q5XbjigIcBQnYi3savGrm3PlEA5wSwYF3ErCI/edit?tab=t.0
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
https://drive.google.com/open?id=1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ
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DISTRICT ELL REVIEW

The District ELL Review is a central office report conducted once every two years that analyzes data and implementation to highlight strengths 
and concerns, and plan needed improvements in ELL services. Pursuant to Education Code 313.2, the review provides reporting on LTEL and 
reclassification numbers, longitudinal data for ELL achievement on state tests and District progress on meeting LCAP goals related to ELLs.

District ELL 
Review Goal

Support improvement of ELL services across the District through a centrally supported analysis of data trends and the publishing of an an-
nual Annual ELL Roadmap Report

Data Sets 
to Be 
Analyzed

A Network and District-level analysis of:
1.   LCAP Goals, Strategies and Measurable Outcomes
2.   Trends in SPSA goals and metrics by network.
3.   Roadmap to ELL Achievement Impact and Implementation Targets
4.    ELL Reviews individual and aggregated
5.    ELL-related Dashboards, including:
          - Reclassification Rates
          - ELL Progress Monitoring Dashboards: Central Office/School Leadership View
          - ELPAC Dashboards: Performance Levels and Reclassification Criteria
         - SBAC Distance from Meeting Standard
6.   College Readiness Dashboards: ​A-G Completion - 12th Grade Only and Cohort Graduation and Dropout
7.   SPSA metrics by school and network
8.   Completion rates and evaluations and implementation reflections for ELL professional learning

Analysis 1.    Interpretation of data, root cause analysis, and action planning with identification of centrally-provided resources to support improve-
ment

2.    Presentation of data and proposed action plan to DELLS, PSAC and Board of Education
3.    Website publishing of final report with recommendations based on community feedback

Frequency Biannually
Participants 1.    ELLMA Team

2.    Network Superintendents
3.    Chief Academic Officer
4.    DELLS members from at least 5 electoral districts	
5.    Family, School and Community Engagement leadership and staff

https://dashboards.ousd.org/views/ReclassificationRates/Reclassification?%3Aembed=y&%3AshowAppBanner=false&%3AshowShareOptions=true&%3Adisplay_count=no&%3AshowVizHome=no#4
https://dashboards.ousd.org/views/ELLProgressMonitoring/ELLDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#4
https://dashboards.ousd.org/views/ELPACScores/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#3
https://docs.google.com/document/d/1Ge_hkwY1ikhuzk8thkSSIZ4EyDVRiSnYgAOCInfm_RM/edit?tab=t.0#bookmark=id.p0w5bafj7g2d
https://dashboards.ousd.org/views/SBACDF3_0/Snapshot?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no#2
https://dashboards.ousd.org/views/A-GCompletion_0/Comparison?:embed=y&:showShareOptions=true&:display_count=no&:showVizHome=no#1
https://dashboards.ousd.org/views/CohortGraduationandDropout/Comparison?:embed=y&:showShareOptions=true&:display_count=no&:showVizHome=no#1
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4. CHARTER AND PRIVATE SCHOOL MONITORING, 
    EVALUATION AND ACCOUNTABILITY 

This section discusses the ELL services requirements for the Dis-
trict for charter and private schools in its jurisdiction. 

ELL SERVICES ACCOUNTABILITY FOR CHARTER 
SCHOOLS

Under federal civil rights law, charter schools, like all public 
schools, must ensure timely identification of ELLs and must meet 
the dual mandate of providing effective English language devel-
opment as well as access to core content instruction. Charter 
schools authorized by the District are not required to adopt the 
District‘s ELL Master Plan for English Language Learners. Howev-
er, instructional programs for English Language Learners must be:
•	 Based on sound educational theory
•	 Adequately supported with trained teachers and appropriate 

materials
•	 Be periodically evaluated to make sure the program is suc-

cessful, and modified when the program is not successful. 

Charter schools authorized by the District must submit a certi-
fication to the Charter Office indicating whether the school is 
going to implement the District‘s ELL Master Plan or adopt and 
implement a different ELL Master Plan. 

If the charter school chooses to adopt its own plan, it must sub-
mit a certification to the Charter School Office with the following 
information:
•	 How ELLs’ needs will be identified
•	 What services will be offered
•	 How, where and by whom the services will be provided
•	 How the program for ELLs is evaluated each year
•	 How the services will be assessed and how the results of the 

assessment will be used to improve those services
Charters schools shall also provide to the District‘s Charter 
School Office an annual report of the assessments.
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ELL SERVICES ACCOUNTABILITY AND OUTREACH TO 
PRIVATE SCHOOLS

ELLs enrolled in private schools may receive Title III services 
provided by public schools within their geographical jurisdiction. 
The District must provide equitable services to private school stu-
dents identified as ELLs. Services are considered to be equitable if 
the District:
•	 Assesses, addresses and evaluates the needs and progress of 

public and private school students and educational personnel 
on a comparable basis; 

•	 Provides, in the aggregate, approximately the same amount 
of services to students and educational personnel with similar 
needs;

•	 Spends an equal amount of funds to serve similar public and 
private school students and educational personnel;

•	 Provides both groups of students and educational personnel 
equal opportunities to participate in program activities.

The District must also consult with private school officials on an 
annual basis to determine which private schools request to par-
ticipate in the Title III program. During the consultation process, 
the following must be discussed:
•	 How the ELLs‘ needs will be identified
•	 What services will be offered

•	 How, where and by whom the services will be provided
•	 How the services will be assessed and how the results of the 

assessment will be used to improve those services
•	 The size and scope of the services to be provided to private 

school ELLs and educational personnel
•	 The amount of funds available for those services
•	 How and when the District will make decisions about the 

delivery of services, including a thorough consideration of 
the views of the private school officials on the provision of 
contract services through potential third-party providers

In accordance with Federal guidelines, the District, in conjunction 
with private school officials, must identify, assess, and report all stu-
dents who have a primary language other than English to the CDE. 

Private schools wishing to participate in the Title III program are 
to use procedures similar to those used by the public schools to 
identify students potentially eligible for Title III services. At the 
time of enrollment, private schools are to use the same ver-
sion of the Home Language Survey (HLS) used by the District to 
determine the student‘s primary language. If a language other 
than English is indicated on the HLS, the private school is to send 
these surveys to the OUSD Student Welcome Center no later 
than the first week of November. 

Upon receipt of the HLS, students must be assessed by the Wel-
come Center using the Initial ELPAC within 30 days of completion 
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of the HLS. Students identified as ELLs are eligible for Title III 
services. Once identified, ELLs are tested annually to determine 
their continued eligibility for Title III services.

Title III funds must be used to increase the English proficiency of 
ELLs by providing high-quality language instruction educational 
programs. These programs must be based on scientific research 
that demonstrates the effectiveness of the programs in increas-
ing English proficiency and student academic achievement in the 
core subjects. These programs must also provide high-quality 
professional development to teachers, administrators, and other 
school or community-based organizational personnel.

Title III services provided must be secular, neutral, and non-
ideological. Teachers providing Title III services to private school 
students, whether district employees or third-party contract em-
ployees, are subject to the requirement that teachers in a Title III 
program must be fluent in English and any other language used 
for instruction.

5. COMPLIANT SPENDING OF 
RESTRICTED FUNDS AND LCFF 
FUNDS

The District and its departments and sites must fully comply with 
guidelines for compliant spending of Title III funds as well as supple-
mental and concentration funds from the California Local Control 
Funding Formula LCFF). With Title III, funds must be spent to supple-
ment, not supplant. 

Supplemental and concentration funds should be spent in ways that 
improve student achievement for the ELLs, Foster Youth, and Low 
Income students at the sites. In alignment with Ed Codes 42238.02 
and 42238.03, these funds must be spent on ELLs at least in propor-
tion to the increase in funds apportioned on the basis of the num-
ber of ELL students. For example, if a site’s supplemental funds are 
high because of ELLs, then these additional funds should be spent in 
ways that benefit ELLs. Below is a chart that provides examples and 
approval status for LCFF Supplemental and Concentration funding. 
One non-example plus four examples of appropriate use of supple-
mental and concentrations funds are shown, including a Sample 
Associated Action area. Note that these Action Areas shift from year 
to year as the OUSD LCAP is revised.
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Budget Action Associated Key Practice Sample Associated LCAP 
Action Area  Evaluation

Furniture Create inviting classroom 
environments

Action 4.1
Expand Language Programs 
- Secondary Newcomer Pro-
grams

NO:     Furniture cannot be consid-
ered a high-leverage strategy 
for accelerating newcomer 
achievement.

Pay substitute teachers to 
support teacher PD

Provide language acquisition PD op-
portunities and coaching support for 
teachers in their 1st and 2nd year 
working with newcomers.

Action 4.2 
Teacher Professional Develop-
ment for Educators of ELLs

YES:    Building new-teacher capac-
ity to support newcomers is a 
high-leverage strategy.

Hire an Instructional Facilita-
tor

Instructional Facilitator will coach 
teachers in best practices for dual 
language instruction and help teach-
ers monitor student progress data.

Action 4.1
Expand Language Programs - 
Dual Language Programs

YES:     Coaching is a high-leverage 
strategy.

Buy reading intervention 
software

Targeted ELA intervention, during 
after school, to support all students, 
utilizing LEXIA adaptive intervention 
software at grades K-5.

Action 4.1
Expand Language Programs - 
ELL Reclassification

YES:    This Budget Action supports 
ELLs below grade level in 
reading, and this supports 
reclassification.

Stipends for teachers 
creating curriculum

Teachers backwards plan reading, 
writing, math units to develop yearly, 
monthly, and daily common core 
learning targets/objectives with spe-
cial attention to language demands 
for ELLs.

Action 4.1
Expand Language Programs - 
ELL Reclassification

YES:    A more robust curriculum       
for ELLs with attention to          
language demands will      
support reclassification.
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FOOTNOTES

CHAPTER 1: ELL IDENTIFICATION, PROGRAM 
PLACEMENT AND RECLASSIFICATION 

1. 	 These definitions are subject to revision from the California Department of 
Education.

2. 	 Note that all sites and classrooms must be able to provide the services that 
are included in ELAP, and that ELAP is considered a strong instructional 
program for IFEPs, RFEPs and EOs, but these students usually will not par-
ticipate in the daily minimum 30 minutes of designated ELD time.

CHAPTER 2: INSTRUCTIONAL PROGRAMS FOR ELLS

1. 	 This parent group connected to the School Site Council (SCC) and the Dis-
trict ELL Parent Subcommittee, is a revised version of the ELAC, or English 
Learner Advisory Committee. See Chapters 3 and 4 for more detail.

CHAPTER 3: FAMILY AND COMMUNITY ENGAGEMENT

1. 	 The actual Ed Code 57621 (b) makes reference to the ELAC, which is the 
previous version of the SELLS. The SELLS includes required features of the 
ELAC and adds in LCAP and OUSD features.

CHAPTER 4: MONITORING, EVALUATION, 
AND ACCOUNTABILITY
No footnotes are included in this chapter.



 
 

OUSD ELL Master Plan Executive Summary - 2025 
 

The OUSD ELL Master Plan is grounded in the teaching of content knowledge and language development called for in the 

2014 California ELA/ELD Framework. While OUSD Board Policy 6174 regarding English Language Learners (ELLs) sets the 

direction for ELL services, the ELL Master Plan clarifies how the policy will be enacted. The plan goes well beyond detailing the 

District’s legal requirements for ELL services by articulating the best practices that will accelerate student achievement. 

 

OUSD ELL Master Plan Organization and Usability 

The OUSD ELL Master Plan is best navigated from a PDF that can be 

downloaded from https://www.ousd.org/ellma/our-goals/ell-master-plan. 

You may then click on any item in the Table of Contents on page 4 to go 

directly to that part of the plan. In addition to the text in the plan, there are 

over 150 links that take the reader to resources which deepen knowledge or 

offer support for implementation.  

 

Chapter 1: ELL Identification, Program Placement and Reclassification 

Procedures for determining whether students are ELLs have been updated to 

align with CA Proposition 58 adopted by the state in 2016 and subsequent 

regulations. The new edition include updated information on identification 

and reclassification for ELLs with IEPs. 

 

Chapter 2: Instructional Programs 

Our baseline program for all ELLs is called the English 

Language Acceleration Program (ELAP), and includes the 

following requirements: 

●​ Any teacher with an ELL in their classroom must be 

able to provide relevant content-embedded 

language learning during core instruction to ELLs, 

called “Integrated ELD” in the State’s ELA/ELD 

Framework. 

●​ All ELLs must be afforded daily “designated ELD,” 

which is language instruction that is leveled by 

proficiency and designed to address students’ 

specific English learning needs. 

●​ ELAP describes the overall program that goes 

beyond compliance to extend high quality language 

and content learning support for ELLs.  

●​ All other instructional programs, Dual Language and 

Newcomer Programs, include the robust language 

development and content learning of the ELAP 

program, but with specific unique features. 

●​ Long-term ELLs are not in a separate program but 

should be afforded specific supports unique to their 

needs and differentiated from that of newcomers.  

 

Chapter 2 of the ELL Master Plan, Instructional Programs, also includes Minimum Progress Expectations for ELLs and guidance 

on the use of the Multi-Tiered System of Supports (MTSS) framework to tailor support to ELLs who do not meet the 

expectations. The chapter also describes the professional development that will support effective and powerful instruction for 

ELLs. 
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http://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp
https://drive.google.com/file/d/1jcnhA3OLsDnkEC4o2eRsft3JgZm3L6nq/view?usp=drive_link
https://www.ousd.org/ellma/our-goals/ell-master-plan


 
 

 

Chapter 3: Family and Community Engagement 

Local Control Funding Formula and related regulations includes ELL families in the governance of schools and the District. 

Overall, the structures call for integration of ELL families than 

previously. The new structures are below. 

●​ At the District level is the Parent-Student Advisory Council 

(PSAC), which includes ELL family representatives. 

●​ The District ELL Subcommittee (DELLS) reports to the PSAC. 

This is also known as the PSAC ELL Subcommittee. 

●​ At the site level, the Site ELL Subcommittee (SELLS), also 

known as the English Learner Advisory Committee (ELAC), 

may be integrated with the School Site Council. In those 

cases where the SELLS forms and then votes to hand its 

duties over to the School Site Council (SSC), the SSC commits to dedicating a portion of every meeting to ELL services 

items, and must elect an ELL LCAP Representative to ensure information between DELLS, PSAC and SSC is strong. 

 

Chapter 4: Monitoring, Evaluation and Accountability 

The OUSD ELL Master Plan supports Monitoring, 

Evaluation and Accountability in two ways: 

●​ At the District level, the plan provides 

“Tiers” of increasing support when 

schools do not meet key LCAP metrics. 

●​ At the site and District level, the plan sets 

up protocols for reflection and 

continuous improvement through ELL 

Reviews, Network level data dives, and 

the SPSA process.  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A Summary of 2025 Revisions 
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This OUSD ELL Master Plan, completed in fall of 2016 was first revised in the 2019-20 school year and once again in the spring 

of 2025 to reflect changes in state legislative requirements and changes in OUSD’s approach to ELL services. Here we 

summarize, by chapter, the major changes in the document for the 2025 revision. 

 

Chapter Shifts 

CHAPTER 1: ELL 
Identification, 
Program Placement 
and Reclassification 

Updated policies and procedures for the administration of the English Language Proficiency 
Assessment for California (ELPAC) for students with IEPs 

●​ Students with extensive support needs should be administered the Alternate ELPAC as well as 
the California Alternate Assessments (CAA) as determined by the California Alternate 
Assessment Participation Decision-Making Tool. 

●​ ELLs with IEPs who take the standard ELPAC should be provided accommodations or 
designated supports as outlined in their IEP. 

●​ ELLs whose disability precludes demonstration of language proficiency in a particular testing 
domain (speaking, writing, listening, and reading) may be exempt from up to two domains as 
long as they are assessed in one of the two subtests in the written composite (reading and 
writing) and the oral composite (listening and speaking) 

●​ Parents of students who take the Alternate ELPAC must be notified via the Alternate Annual 
Parent Notification of Student Test Results and Program Placement. 

 
Updated reclassification criteria for ELLs with IEPs 
To align with new state law and guidance, we establish three pathways for ELLs with IEPs to reclassify:  

●​ Pathway #1: Standard reclassification process with appropriate accommodations and 
designated supports or domain exemptions as specified in a student’s IEP when administering 
the English Learner Proficiency Assessment for California (ELPAC) test. 

●​ Pathway #2: Individualized reclassification for students whose disability precludes 
demonstration of basic skills as outlined in the standard process.  

●​ Pathway #3: Alternate ELPAC and California Alternate Assessments, or demonstration of IEP 
goals met, for students with extensive support needs 

CHAPTER 2: 
Instructional 
programs for ELLS 
 

Clarifies legal obligations to provide English Language Development (ELD) 
ELLs with IEPs are legally entitled to both special education services as outlined in their IEPs and 
language services which must include integrated and designated English Language Development (ELD) 
Revisions to the ELL Master Plan provide guidance for how to schedule designated ELD for ELLs with 
IEPs across the continuum of special education services. 
 
Linguistically appropriate IEP goals 
In addition to integrated and designated ELD, IEPs for ELLs must have linguistically appropriate goals, 
meaning IEP goals must account for how language supports will be addressed to support ELLs in 
meeting their goals.  
 
Significant additions with guidance on serving newcomers in 6th-12th grade, including integration 
into the mainstream high school differently. See Newcomer Instructional Framework for details. 
Program Design 

●​ Master schedule expectations to ensure a balance of support time for language acquisition 
and integration into mainstream courses  

●​ Access to Pathways 
Pathway/ Teaming  

●​ Educator Collaboration, Alignment,  and Teaming 
Systems of Support 

●​ Legal, Health, Basic Needs 
●​ Social Workers 

Curriculum, Instruction, and Assessment 
●​ Newcomer ELD, including for students with interrupted formal education (SIFE) 
●​ Content curriculum teacher-designed, vetted units (in development) 
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https://docs.google.com/document/d/1Blz0KJeTVXfd58W1rXhCaz-k-7SQgA3QCGjl_k1Tq34/edit?usp=drive_web&ouid=111231029619301924462


 
 

●​ Newcomer-appropriate assessment system and reporting  
 
Multi-Tiered Systems of Support (MTSS) 
Guidance for how to determine and provide interventions to ELLs not making adequate progress or 
demonstrating need beyond Tier One/universal Supports now aligned to district MTSS approach 
 
Dual language programs 
Updated guidance around program models aligned to research and biliteracy learning trajectories 

CHAPTER 3: Family 
and Community 
Engagement 
 

●​ No significant changes  

CHAPTER 4: 
Monitoring, 
Evaluation and 
Accountability 
 

●​ Minor updates to reflect changes in assessment tools and systems used for monitoring and program 
evaluation.  
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Part One: Context  
 

Why Newcomer Program Design Matters  
OUSD has dramatically changed in composition, demographics, and density over the past decade. OUSD saw a 
greater number of newcomers enter our system in the 2023-24 school year than in any other time in our records. 
In the 2024-25 school year, those numbers fell by almost half. Having a system that is nimble enough to adapt to 
widely varying numbers of incoming newcomer students is critical to maintaining program quality. Far too many 
secondary newcomers leave our schools prematurely. Often, they do so to work, support their families, or pursue 
paths that feel more connected to their immediate needs and realities. Our charge in meeting our promises to our 
students and families is providing all of our secondary newcomer students with access to a newcomer program 
that is rigorous, language-rich, and, in our high schools,  connected to the Linked Learning pathway experience. 
 
This Newcomer Instructional Framework directly supports OUSD’s  LCAP goals by promoting equity, academic 
achievement, and student engagement for one of our most vulnerable populations. By ensuring that newcomer 
students have access to rigorous, language-rich instruction, comprehensive support services, and inclusive 
learning environments, the framework advances key priorities around closing opportunity gaps and increasing 
graduation rates. It also aligns with our goals for family and community engagement by embedding culturally 
responsive practices and expanding access to mental health, legal, and wraparound services. Through intentional 
design and implementation, this framework helps ensure that all students—regardless of when or how they enter 
our schools—are positioned to thrive. 

A Spectrum of Models 
 

 
OUSD boasts a spectrum of models for newcomer programming that allow options for students and families 
looking for differing program types. There is great value in having different levels of integration in different 
programs, but ALL of our newcomer programs must consider how they are removing scaffolds over time within 
their program.  

More Mainstreamed   __________________________________________________________________         More Separate 

Inclusion Supports SEI Newcomer Programs Newcomer School 

 
1)  Mainstream + ELD 
 
Fully integrated in a 
comprehensive  
middle or high school 
while taking leveled 
ELD instead of an 
elective 

 
2)   One Year + 
 
Newcomer 
Program/Academy 
within a larger 
comprehensive H igh 
School, beginning to 
gradually mainstream 
after 1 year 

 
3)   Two/Three Year  
 
Newcomer 
Program/Academy 
within a larger 
comprehensive school 
for 2-3 years 
 

 
4)   Newcomer HS 
 
Stand-alone newcomer 
A-G high school 
(International’s model 
or otherwise) 

 
5) Newcomer 
Continuation  
 
Stand-alone newcomer 
continuation high 
school 
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 6)  Accelerated Program   (AB2121) - Can merge with version of  2-5 above at the high school level 

A Flexible Approach  
 

 
In looking at our district’s newcomer programs, we recognize that there is no single model that will work 
for every school context. At the system level, partnerships for meeting student and families’ basic needs 
and SEI support should align with the needs of immigrant and refugee students. At the school level, the 
program must consider scheduling, grouping, course sequences, and program integration. 
 
At the system level, partnerships for meeting student and families basic needs and SEI support should 
align with the needs of immigrant and refugee students. At the school level, the program must consider 
scheduling, grouping, course sequences and program integration . The pathway or team level focuses on 
ensuring that students have a clear course sequence and support system connected to their linked 
learning experience and experience aligned instructional strategies across their day. Finally, at the 
classroom level, instruction must be tailored to meet the diverse language, cultural, and academic needs 
of newcomers. By pulling design elements from each of these levels, our programs can meet high levels 
of quality, while also being able to adapt to fit in their  own school community. 
 

 

Part Two: Program Design 
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Designing a comprehensive high school newcomer program within a larger high school program is 
complex and requires deep engagement between the person responsible for the program  (typically a 
teacher on special assignment, newcomer lead, or assistant principal), the school counselor or other 
master schedule lead, and site leadership. There are multiple levels at which program design needs to be 
considered. 
 

Master Schedule 

Heterogeneity  
Research on second language learning points to heterogeneity as a key element in newcomer program design. 
Students who have stronger English language skills benefit from working with beginning language peers by 
reinforcing their knowledge through peer teaching. Beginning English students benefit from more fluent models 
of the language when they learn alongside peers with more advanced English levels. Because of this mutual 
benefit,  master scheduling within newcomer programs is recommended to intentionally include heterogeneity 
within classrooms. Heterogeneity may include: different native languages when possible, different levels of 
English language acquisition,  and varied prior educational experiences in the U.S. and abroad. Through 
intentional heterogeneous grouping, students benefit from peer modeling, collaborative problem-solving, and 
diverse perspectives that accelerate both language and academic growth.  It is the specific guidance of the 
ELLMA office that SIFE students are not isolated for the majority of their school day, although 1-2 periods of 
supplemental literacy instruction targeting SIFE students may be appropriate. 
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Course Sequence  
High school newcomers in all comprehensive OUSD high schools receive access to a course sequence that will 
allow them to meet A-G requirements upon graduation, as with other high school students.  The middle school 
newcomer sequence mirrors high school, but without the A-G requirements. The precise sequence of courses 
that each school offers differs depending on their program, but in general newcomers take the same core classes 
as their non-newcomer peers, just in a Structured English Immersion (SEI) setting for their first 1-2 years.   

 

SEI Classes  

During newcomer students’ first 1–2 years in U.S. schools, they may need to take core content classes—such as 
history, math, and science—in a Structured English Immersion (SEI) setting, where language support is embedded 
into content instruction to ensure access to rigorous, grade-level learning. While students with beginning levels 
of English may initially find mainstream content classes inaccessible, it is essential that secondary newcomers 
remain on track to graduate by engaging with standards-based instruction. 

To support a successful transition, schools should adopt a phased approach to mainstreaming over a student’s 
first three years in the U.S. Generally, students may begin with approximately 0-25% mainstreamed coursework 
in Year 1, increase to 50–60% in Year 2, and reach 80–100% by Year 3, with the exception of designated ELD. By 
Year 4, students should be fully mainstreamed in all areas unless there are documented extenuating 
circumstances—most commonly in the case of SIFE students. This gradual integration ensures that students 
access peer language models and rigorous instruction while still receiving the support necessary for English 
development. Schools are encouraged to plan intentionally for this progression and to begin mainstreaming at 
least one content class by Year 2, aligned with each student’s readiness and support structures. 

Mainstreaming Opportunities  
After newcomer students have been in U.S. schools for one year, they should begin structured integration with 
fluent English-speaking peers to promote language acquisition, academic engagement, and a sense of belonging. 
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Research on newcomer English language acquisition in secondary schools has found that one year of isolated 
support in a newcomer program setting is sufficient, and that isolation of newcomer students beyond one year 
may be detrimental to academic progress. For this reason, and in the absence of other extenuating circumstances, 
such as many years of interrupted schooling or lack of native language literacy, newcomer students should be 
mainstreamed as quickly as possible. 

Intentional Grouping of  Newcomer Students in Mainstream Classes 
In many schools, guidance counselors and site teams coordinate to strategically cluster newcomers in 
mainstream classes. This clustering involves choosing a small group of newcomer students who will share at least 
three core classes. The rationale behind this practice is to afford newcomer students peer support including a 
shared home language for meaning-making as well as socio-emotional support and a sense of belonging. Crucial 
to this practice is a teacher support mechanism including communication around ways to integrate students (i.e., 
not putting newcomer students together in one corner of the classroom), supporting newcomers to access the 
curriculum and not provide alternate activities, and ongoing teacher support and check-ins. This clustering should 
be flexible and revisited quarterly. In addition, while we recommend clustering a pod of newcomers for several 
courses, we do not recommend putting them together all day, so that they can also practice the skill of enlisting 
non-newcomer peers for support and have opportunities for greater integration with non -newcomer peers. 
Seating Chart Examples 

Determining Teachers for Newcomer Heavy Sections 
When creating the newcomer pods mentioned above, administrators will need to consider which teachers to 
assign to the classes with those clusters of newcomers. We recommend choosing teachers who have a strong 
practice around creating linguistic access points to grade-level content as well as a strong practice around 
supporting students in productive group work. It is crucial that the teachers of newcomer pods are those teachers 
who are invested in the success of their newcomer students and want to explicitly support students in a 
classroom where content and language are integrated. It is important that these teachers feel an affinity with 
newcomer students and take on as part of their teacher identity the role of “newcomer teacher.” 

Courses and Placement 
● Allow for partial day attendance if work is an urgent factor 
● Consider 1:1 scheduling consults “What would it take”  to stay  
● Consider paying students as TA’s, Language navigators, etc. 
● Consider keeping students at your site and offering an AB2121 pathway as an alternative to 

moving to a continuation school if they are connected to the school community and just need 
an accelerated course of study 

● Accelerated AB2121 schedule options 
 
Key Master Scheduling Resources 

● Base Course Sequence 
● Newcomer Entry and Exit Criteria 
● ELL Scheduling at a Glance 
● Paths to graduation with exemptions 
● Master Schedule Guidance 
● Instructional Strategies & Tasks to Support SLIFE 

https://docs.google.com/presentation/d/1B5kxp4_LtqNzqIGk31Q2-bwVXToqE0rdiI1IUIwGHUk/edit#slide=id.p
https://docs.google.com/spreadsheets/d/15TprN6FLSbRSUgQhScazoK1VCwWL8ukoDhPz5N8TH9U/edit?gid=685051981#gid=685051981
https://docs.google.com/spreadsheets/d/1yp93o21u9M0w2tNB4WM0aBGz14t2QX6jMLibsbWS-IA/edit?gid=0#gid=0
https://docs.google.com/document/d/1M-Ktge2aiNhgSdxx43sdAansbjs5uTHV1Y7whactNhg/edit?usp=sharing
https://docs.google.com/document/d/1BJTXzWNjcE4HE8Vv3v1u3gTeu0UAz39blcmZjCOziv8/edit
https://docs.google.com/document/d/1KuL6m-BKBueowPo-IzgZ5YMyjC0Kotx_QZUbuKfINec/edit
https://docs.google.com/presentation/d/1hDW933_9DT8Rocux7W7T-U01zgn38rDPVEJk25nuwMs/edit?usp=sharing
https://docs.google.com/document/d/1lvkH-PGZgZ2o4Eypr5Mh_GmfZsN31gD8pfkEXFKbPno/edit?usp=sharing
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Staffing  
Newcomer staffing happens through the budget development process. While some Newcomer support FTE come 
through central allocations based on upcoming year projections, much of the funding comes from the schools own 
base. Centrally allocated FTE are determined by  the number of newcomers projected to arrive before census day 
(on time newcomers) and, for some sites, after census day (late arriving newcomers).  These numbers drive the 
general number of teacher FTE listed as well as the other staffing allocations for the sites. 

Teaching Staff 
○ Newcomer teachers are funded in the same manner as other teachers, using the following formula:  

 
 (number of students x 5) / 150 = number of teacher FTE 

 
For example, if  a program is supposed to have 100 newcomers, the formula would yield 3.3 teachers. 

○ In the above example, there is not the expectation that all 3.3 FTE are allocated to newcomer-specific 
teachers.  Newcomers, like other students, take PE classes and often electives, and a portion of the FTE 
generated by their enrollment should be used for those reasons.  The proportion should be commensurate 
with the  extent to which newcomers are mainstreamed. 

○ The formula above, which is used across OUSD secondary schools for all students, is based on a six period 
day. Sites with more periods, particularly 7 periods, may need to leverage additional resources to 
accommodate newcomers, as they do with all other students when implementing a longer school day. 

○ There is not a separate job classification for newcomer teachers, they are teachers just like any other 
OUSD teacher in the eyes of human resources. Similarly, sites are responsible for recruiting, evaluating 
and supporting teachers of newcomers as with any other teacher. 

Support Staff  
Because newcomer students are part of the projection that drives clerical staffing allocations, consideration 
should be given to aligning these staff with the needs of the newcomer program as well as other site needs.   

○ For example, a bilingual community assistant might provide valuable family and student 
engagement support to newcomers as well as other members of the school community. 

○ In the past sites have also provided wrap around support for their newcomers through 
■ Bilingual community assistants 
■ Case managers 
■ Community school managers 
■ Bilingual attendance clerks 

Instructional Leadership  
● Sites are strongly encouraged to assign either a TSA or member of the site administration to be 

responsible for the newcomer program and serve as a “point person” for teacher professional learning. 
coaching and evaluation (in the case of formal administrators). 

Summer School 

● Summer offerings are an essential component of newcomer programming.  All high school 
newcomer programs should plan to prioritize newcomers in their summer planning and consider 
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collaborating with the central newcomer summer school when their site offerings are not 
targeted to newcomers.  

● W hile newcomer summer programming can most definitely address credit recovery needs of 
newcomers, the highest priority should be on maintaining language development and school 
engagement for the most recent arrivals.  For example, Prioritizing summer seats for newcomers 
who arrive in the spring ensures continuity of learning and smoother cultural and academic 
transitions. 

Access to Extracurricular Activities  

● After school programming is a valuable opportunity for newcomers to extend their learning and 
experience greater integration with the rest of the school community, particularly in their first 
year when they are mostly isolated in newcomer-only classes. 

● Newcomers frequently experience obstacles for enrolling in after school programs, due to the 
need that after school programs hold to fill their seats at the start of the year to maintain funding.  
Newcomers who arrive later in the year are frequently told that programs are full.  To address 
this concern, one recommendation is for sites with newcomers to develop parallel waiting lists, 
one for newcomers and one for non-newcomers, and alternate between taking students off each 
list as spaces open up.  This gives newcomers an opportunity to enroll and not be stuck at the 
bottom of a waiting list that may have become full of students in the first week of school. 

● Having affinity spaces and cultural clubs is important for newcomers to develop relationships 
with same language peers, but also having newcomer focused international groups where 
newcomers can connect across language such as international food club, gardening, GSA etc help 
foster a sense of belonging.  

Part Three: Teaming for Success and Linked Learning Pathways 
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Make space and  time for teachers and team to align on instructional strategies  

All students, but especially English learners, benefit from practicing routines and strategies 
across multiple classes. As a PLC, a pathway team, or as a whole school, select 2-3 strategies to 
implement and reflect on throughout the year. Having predictable routines, strategies, and 
shared language will help to create psychological safety for students. This will also help teachers 
to reflect on their shared strategy and talk through dilemmas. 
 

● Support teams to use their common planning time to select 2-3 strategies and routines 
that everyone will implement. 

● Encourage the teams to use their meeting time to reflect on these strategies by looking at 
focal student work. 

● Create a peer observation process so that teachers can observe one another trying out 
the strategies. 

Student -to -Student Support and Relationships 

Start the year or a semester with explicit training on how students can help each other   

A beginning of semester orientation week for students on classroom routines, talk structures, and 
learning norms as a group can pay off hugely in the teacher and students ability to support the class. As 
one teacher with 30 students, your task is huge. If you deputize and train the other 29 people in the 
room to help each other, your task is much easier. 

Orientation ideas  
● Spend the first few days modeling and practicing  what academic support looks like—how 

to help a peer without simply letting them copy. 
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● Engage in scenarios on working together across language difference. 
● Role play how to help without copying 
● Spend time talking about how in the role of teacher we are also learning and how we all 

have much to learn from each other and from the experience of explaining our thinking. 
The best way you can deepen your math knowledge is by teaching it to someone else. 

 

Collaborative Learning 101  Resources 
● “How to Learn together” activity  
● Multiple intelligences slides (student facing) 
● Orientation slides for getting support at school 
● School logistics orientation slides 

Build Relationships Between Newcomers and Other Students In Class 

Building a positive classroom culture is important so that students collaborate well together and feel 
safe to take risks. In order to create a culture of respect, share values and norms and create time for 
students to get to know one another. This is especially important for newcomers and non newcomer 
students. For many of our English learners, it can feel intimidating to work with native English speakers. 
For this reason, it is important to help them break the ice, even if it’s done in small opportunities 
throughout the year.  There is great importance in offering frequent, low-stakes interactions that build 
confidence (e.g., daily warm-ups, partner shares). This can be done in a variety of ways including: 

● Peer Coaches: Pair students as peer coaches for academic and emotional check-ins. 
● Clock Buddies: Assign rotating partners for different times of day or activities. 
● Peer Interviews : Build rapport through structured question prompts. 
● Team Building: Use non-academic challenges before launching academic group work. 
● Pair Shares: Start with fun or meaningful non-academic prompts to build trust. 

 

Decide on Shared Routines Across Classes and The Day  

Routines and structures lower the affective filter and allow a focus on learning about language and 
content. Structures and routines are critical to building a safe environment for students and building 
community. Many of our students have experienced interruptions in their schooling experience and 
depend on anticipated routines in order to fully engage.  

Key routines to align:  

● Entry/exit tasks  
● Whiteboard layouts  
● Anchor chart format  
● Slide templates 
● Talk structures (e.g., Think-Pair-Share, Partner Reads) 
● Expect routines to take time. Practicing them consistently—especially during the first month—

sets the foundation for the year. 
● Shared talk strategies 

https://docs.google.com/document/d/1bfdFXcn-v_58z0YcdA1pIt98oHfcLOPJ/edit#bookmark=id.gjdgxs
https://docs.google.com/presentation/u/0/d/1YO0xtE2RKNgbPsPVyIR_p-ylZ85qGRyZ/edit?fromCopy=true&ct=2
https://docs.google.com/presentation/d/1P-P7Pmpn0TbqKfZhFJHh_QcDJ8v67j9DNUZop7gPHv4/edit#slide=id.p
https://docs.google.com/presentation/d/1p5C2iTJkjQkP97WkVS4SSCtEAqZN5c-fKL3_K73Dj5Y/edit#slide=id.g1478f292634_0_2744
https://docs.google.com/document/d/1aoN7JMYBjMDJxc_HYNOt08oE1H4hrFHX6qZ26zb7c7w/edit
https://docs.google.com/document/d/1lt2IiMpz4Ay3hKogXhq6nCbjASehejY5FSiSVq68pCE/edit
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● IM  Instructional Routines 
● EL Education / SEL Routines 
● K agan Structures 
● Structured oral language practice routines 
● B DA Playlist 

 

● Common anchor charts  
● Common visuals and routines across classes in order to lower cognitive load, 

internalize the language and get and focus on language/ content learning 
● Insert pictures of anchor charts/ classrooms w/ anchor charts 
● Common language structures and functions that cross content  

Common anchor charts folder 

Have a Shared Binder/Google Classroom  Structure  

Similar to shared strategies and routines, having a shared binder system will help students to know what 
to expect, and stay organized in each class. For students new to schooling, this organizational content5 
is extremely important to explicitly teach. Below are some ideas for creating a shared binder structure. 
 

● Binder with tabs for each subject 
● Cover sheet in binder to write out assignments for each class (table of contents) 
● Cover sheet after each tab for warm up/exit ticket 
● Each assignment/handout gets a number which then goes on table of contents 
● Keep a model binder in class with master copies 
● Binder Lesson 

Leveraging Multiple Educators in One Classroom 

Given the need for supported small group work to integrate newcomers into mainstream classrooms, it 
can be beneficial to leverage multiple educators in the classroom. This may include instructional aides, 
paraeducators, language ambassadors, or newcomer assistants. In classrooms with those second adult 
supports, we stress that the teachers build in structures that include small group work and if possible, 
stations that may include language work (sentence-level work, language games) and/or literacy support 
such as SIPPs or UFLI. We encourage second adults to circulate amongst small groups and/or station 
themselves with one group that needs support in reviewing directions, getting started on a task, or extra 
scaffolding. Avoid positioning second adults primarily as translators, as this may limit English language 
development opportunities. These recommendations are also pertinent in classrooms and schools 
where students are recruited to serve as language ambassadors to support newcomers.  
 
Here are some key guidance points to offer educators and classroom assistants who are pushing in to 
support a class: 

1. Review materials that the core teacher has at a central station each day 
2. Circulate to conduct five-minute consultations with students who need extra support 
3. If possible, join a group to support, and make sure to support different groups throughout the 

day/week 

https://drive.google.com/file/d/17TItlRpToV_KaSqktHZ0B_ojfw2yVMGD/view?usp=sharing
https://docs.google.com/document/d/1u-82cdNg0Wks8sZJtW6R1i33O-Xl6L2RrHXnkZSPQ1Q/edit
https://docs.google.com/presentation/d/1q-E-7oUo3VksQO62PocbMA7iYQGpSwuA311wDzC9x5I/edit
https://docs.google.com/document/d/1Ykj_jJ_m8bTxeMU-Cep2tPvOogcd60lk9jUQ9_MYpvc/edit
https://docs.google.com/document/d/1JMqIgEc1584mnyal0KHrRTutkDXz0i-OIQexhkD9WYg/edit?tab=t.0
https://drive.google.com/drive/folders/1YnRhUQYohud2dVn91fGOj8FmLW0qQuHc?usp=drive_link
https://docs.google.com/document/u/0/d/1ELeSci-R3Gjgqdy_b2X-AimHb1XEVqBn/edit?fromCopy=true&ct=2
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4. Avoid taking over student talk and collaboration, but do facilitate productive student talk 
5. M ake sure to rotate and support many students so that certain students don’t feel singled out 
6. Remember to avoid serving as a translator so that students can make meaning and practice their 

English 
M ore detail here 

Newcomer Assistants: 

● Guidelines for Newcomer Assistants 
● OIHS Newcomer Assistant Guidelines (2018)  

Co-teaching models: 
In the absence of newcomer assistants and/or language navigators, some schools may want to adopt co-
teaching practices. We offer some protocols for helping to integrate push-in teachers and/or co-
teaching models.  

● See our SAILL Co-Teaching Launch PD for resources 
● More co-teaching resources: 

○ Teaching in Tandem 
○ Co-Teaching Expectations (from Bret Harte)  

Leverage Student Leaders When Appropriate  

● Student leaders can serve as peer guides or facilitators, providing social-emotional support, 
modeling classroom behaviors, and assisting with routines. 

● Not there to translate  

College & Career Readiness 

Preparing newcomer students for college and career success requires intentional coordination across 
all adults who support them. Because many newcomers arrive with limited time to meet graduation and 
A–G requirements, and often without a clear understanding of postsecondary pathways in the U.S., it is 
essential that college and career awareness and readiness are integrated early and consistently into 
their educational experience. 

● Partner with Linked Learning & CTE Teams: Newcomer programs should intentionally connect 
to existing Linked Learning pathways. This includes creating access on-ramps for newcomer 
students, building in language scaffolds and other student supports across pathway classes, and 
ensuring preparation for and success with work-based learning experiences. 

● Coordinate with Community Partners:  Site/pathway teams can work with college access 
organizations, job readiness programs, and immigrant-serving CBOs to host workshops and field 
trips that demystify the postsecondary landscape, and provide mentorship. 

● Highlight Peer Role Models: Showcase success stories of former newcomer students who have 
pursued college or career certifications. Invite alumni to speak with students, mentor, or to 
support family engagement events. 

https://docs.google.com/document/d/1SWZF8HATtUlsR-2O718XohGeX6R3QQ0ZH2uefdgFe7Q/edit#bookmark=id.s0dhu9m1tte
https://docs.google.com/document/d/1x48_GgjwL_iT4cZQZfxdZBR45URVxRAfIvquGuBVElo/edit?usp=sharing
https://docs.google.com/document/d/1XpaElKBbcT8AeTMQLWyBR293GWF5oN1QRVdWYpXneOQ/edit?usp=sharing
https://docs.google.com/presentation/d/1DFlXcXME3acI7SO0GfR1N_4J8Wxq-mhcnDnPw58dx4c/edit?usp=sharing
https://drive.google.com/file/d/1BqIo1Uc8r5GgF5DNz8Lv298wB_z1uJKM/view?usp=sharing
https://docs.google.com/document/d/1SbXL6ar8Zkggiv7eccVjJO7pv3BPL_OtUJ_fp0CqruU/edit
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● Partner with Transition Specialists to support post -secondary success: Partner with Transition 
Specialists to ensure newcomer students receive targeted guidance and support as they navigate 
postsecondary pathways, including college enrollment, vocational training, employment 
opportunities, and access to immigration-related resources. When possible, design support that 
starts in pathway classes to ensure all students get a baseline of services. 

● Embed College & Career Literacy: Teachers across content areas can help build students’ 
understanding of the U.S. educational system, application processes, financial aid, and career 
exploration by integrating these topics into units and classroom discussions. 

● Provide Supported Employment:  Newcomer students, like many high school students, will work 
while in high school. Via Work Experience Education (or Cop-Ed, via dual enrollment) and/or 
partnering with a Transition Specialist, newcomer students can be supported to learn while 
working. Students who work, especially students who might be unprotected by the Child Labor 
Law due to undocumented status, can be challenged to balance the demands of work and school. 
Supported employment means that students who work will have a trusted adult at school who 
will help them navigate the world of work while learning all they can about it and themselves as 
professionals. 

Newcomer students bring tremendous potential, resilience, and aspirations. When adult teams align 
around the shared goal of college and career readiness, they send a powerful message: newcomers are 
not just here to catch up—they are here to thrive and lead. Every teacher, counselor, and leader has a 
role in building the systems and mindsets that make those futures possible. 

Part Four: Curriculum, Instruction, and Assessment 
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A central challenge for newcomer programs in O USD high schools is ensuring that teachers have access 
to appropriate curriculum and assessments tailored for newcomers. There is no single, ideal curriculum 
designed specifically for high school newcomers. Instead, effective instruction requires the thoughtful 
adaptation of grade-level materials. This is partly because most publishers do not design with this 
student population in mind, and partly because isolating newcomers with a completely separate 
curriculum or academic experience is not recommended. 

Research shows that English learners, including newcomers, benefit from language-rich classrooms 
where intentional language development is embedded within grade-level content. W hile it may be 
tempting to prioritize language acquisition over content instruction, newcomers thrive when they are 
exposed to and engaged in grade-level material as they build their English proficiency. In fact, 
meaningful content should serve as the vehicle for language development. 

For this reason, ELLMA recommends that even in SEI (Structured English Immersion) content area 
classrooms, instruction should remain as close as possible to grade-level expectations and standards. 
This includes using thought-provoking essential questions and backward unit design. Students should 
have access to excerpts of grade-level texts along with modified text, with scaffolding and support that 
allows them to engage with a modified scope and sequence focused on priority standards. 

Even students at beginning levels of English proficiency benefit from close reading of complex texts. 
Introducing excerpts of such texts in newcomer classrooms helps students become familiar with 
disciplinary genres and supports their academic language development. 

Please refer to the Newcomer Toolkit  for professional learning opportunities that support teachers in 
providing access to grade-level curriculum, as well as for recommended curricular resources. 

 

Newcomer ELD Curriculum 

The 2024-25 school year saw the adoption of a new curriculum for newcomer ELD to begin in the 2025-
26 school year. The “Lift” series by National Geographic will be put into place in all ELD 1-4 classes in 
middle and high schools. The suggested sequence is below: 
 

ELD Level National Geographic 
Textbook  

ELD 1 Lift Welcome  

ELD 2 Lift Intro  

ELD 3 Lift Fundamentals  

ELD 4 Lift 1  

 

https://sites.google.com/ousd.org/ellma-toolkit/home
https://sites.google.com/ousd.k12.ca.us/newcomer-toolkit/home?authuser=0
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Newcomer Content Curriculum  
For our SEI content classes where newcomer students are engaging in grade level core content in 
linguistically scaffolded ways, we have not previously had a structure for offering high quality 
curriculum and instructional materials to newcomer teachers. Beginning in the 2024-25 school year, the 
ELLMA team will be collaborating with the San Francisco Unified School District Multilingual Pathways 
Department to build on their existing strong work. Collaborating with SFUSD and utilizing their 
newcomer unit template and bank of existing  units provides a valuable foundation for building up our 
own library.  
 
High School Newcomer ELA Units 
8 ELA Latin American Folklore 

7 ELA A Long Walk To Water 

ELA 1 The Arrival: Reading of a Wordless Book 

ELA 1-4 Immigration Narrative  

ELA 1-2 Maus 

ELA 2-4 American Heroes 

ELA 1 Sadako & 1000 Paper Cranes 

ELA 3-4 Racial Justice 

ELA 2-3 Frida Khalo and Home 

ELA 3-4 Formal Debate (student choice: various issues) 

ELA 2-3 The Wolf You Feed 

ELA 4 The Way It Works (novel) 

ELA 2-4 Poetry: Writing and Analysis 

ELA 3-4 Youth-Led Social Movements 

Emerging/ELD 1-2 Identity and Poetry  

Emerging/ELD 1-2 Natural Disasters 

Bridging/ELD 3-4 Community and Seedfolks 

Bridging/ELD 3-4 Profile Narrative: Person of Interest  

 
High School Newcomer History Units  
 
World History  Peace and Conflict 

World History  French Revolution 

World History  Holocaust Unit 

World History  Maya, Inca, Aztec 

World History  Encounter Book Adaptation 

https://drive.google.com/drive/folders/1YlwTboWS10qU_tBgibLGC8taPUtFSO_e?usp=sharing
https://drive.google.com/drive/folders/1vxkN51d0_MEbt9m7bGT_mLOGi3d7g3y9?usp=sharing
https://drive.google.com/drive/folders/16ufrzZmfKi4rGg0DIsDumTDP7f9-UnDZ?usp=sharing
https://drive.google.com/drive/folders/1ArHIcpP8D_BfOGKwlSehPEJ6f0cLr4dG?usp=share_link
https://drive.google.com/drive/u/0/folders/1wNTYTtYxARI5vbDDEPnZcBAMmvELcJ1Q
https://drive.google.com/drive/folders/1_Nz8XxpgxMi1p4FSD_1H3zS4QVcHkFK8?usp=sharing
https://drive.google.com/drive/folders/1gKaZpyh3p_XELC8CZyvTEc8Bqn9L3reL?usp=sharing
https://drive.google.com/drive/folders/1PkbymB4AdQEhMZfzlWb9Piuz0WGQTr2t?usp=sharing
https://drive.google.com/drive/folders/1vMwVL13B68eXVzvKGgzHSsn7wwfm5_Lp?usp=drive_link
https://drive.google.com/drive/folders/1f6SiavNH0Rll6Lqaac47UHikkEVBpqXd?usp=share_link
https://drive.google.com/drive/folders/1svTRGLW0aNgtCbsp8zgTSSRw8jE8PJqp?usp=sharing
https://drive.google.com/drive/folders/1v-bqBeFmYA0z7AvHHY8tfliOGLmJTSbd?usp=sharing
https://drive.google.com/drive/folders/1X0Xa4ZhlabnPCNEgOY5iBdSXNfHusG02?usp=sharing
https://drive.google.com/drive/folders/16AviuL4WgcR2iAVvG-B2xqsXmPT2YefV?usp=sharing
https://drive.google.com/drive/folders/18AU-6XfTqKxq2dbYUUiqZQBKipIP_ZXN?usp=sharing
https://drive.google.com/drive/folders/0B5AhLDKyBxknRU9Va0laakcxY1E?resourcekey=0-z5YE2VKfEiS5S1Y20nTdtg&usp=sharing
https://drive.google.com/drive/folders/1cpoGSJouZKibbIXvmEUMvxvprcKI8mna?usp=sharing
https://drive.google.com/drive/folders/0B9Gvt6JFeSLmNnhwSEh2RGlHUVk?resourcekey=0-12KCfr2F8-Sr2ULAjSCOXQ&usp=drive_link
https://drive.google.com/drive/folders/0B12A1PUJzca8fmJUY3k2dlNwX3ZnYlktYnZXdExQTThtOUNaSENFOXhpT21wdGFfRTg2RVk?resourcekey=0-Z2ynAFHcNZJg9Ufs3fBVAA
https://drive.google.com/drive/folders/0ByW0-Y2IbZ4-WE1hWFZWZUJvUm8?resourcekey=0-W9aKThxRyAxc9p8n--1Xgw
https://drive.google.com/drive/folders/0BxVzHlDxZlHFZF9UZVcxY05vNmM?resourcekey=0-JfP-GMsvxhRMwrY3w-gD2Q
https://drive.google.com/drive/folders/0ByW0-Y2IbZ4-dllMcGVUSjYxemc?resourcekey=0-ztMPiokPHZq9_BjnUqZGTQ
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American H istory H istorical Thinking Skills 

American H istory Native Americans and C olonization 

American H istory Segregation & the M ontgomery B us B oycott 

American H istory Industrial Revolution 

American H istory Immigration H istory 

Nx Ethnic Studies Unit 0: W hat is Ethnic Studies 

Nx Ethnic Studies Unit 1: Identity and Narrative 

Nx Ethnic Studies Unit 2: Systems of Power 

Nx Ethnic Studies Unit 3: H egemony/C ounter H egemony 

Nx Ethnic Studies Unit 4: H umanization and Dehumanization 

Nx Ethnic Studies Unit 5: Youth Participatory Action Research 

Nx Ethnic Studies Alternative Final Unit: Social M ovements 

 
High School Newcomer Science Units 
 
Biology Genetic Disease 

Biology Cellular Organization 

Biology Food Unit 

Biology Molecular Genetics 

Biology Cancer Unit 

Biology Human Body Systems 

Biology Reproduction 

Biology Genetics 

Biology Mitosis/Meiosis  

Environmental Science Eco Footprint 

Environmental Science EcoWriters  

Environmental Science Ocean in Action 

Physics Balsa Wood Project 

Physics Light, relationships and Physics 

Physics Force, concussions, and applied mechanics 

Physics Speed, Sports, and Linear Motion 

Physics 
Newcomer Physics Overview and Introduction 
Unit  

Physics Music Waves and Sound 

Physics Energy, Production, Alternate Energy 

https://drive.google.com/drive/folders/1fAKRF_Bx9C5i836VuCO3cGdinx1Zn8D2
https://drive.google.com/drive/folders/1x5t8FC9LVuWPHVWXG7knXfDqOQ0dQbMY
https://drive.google.com/drive/folders/0ByW0-Y2IbZ4-SWMwdzZmVVY5MzA?resourcekey=0-rCen6zW-8w4PcFvXSR8hBg
https://drive.google.com/drive/folders/0B6pYrKHH3BoRTXJmMVlhRTRHS2M?resourcekey=0-njqVgUbcc4pnjBZB3i9HhQ
https://docs.google.com/document/d/1LLCigzK6MPz3HC92jbOF2kozaydrDwwLRLfJxRGPKBc/edit?tab=t.0
https://drive.google.com/drive/folders/18DUrZjEcqhqOj-d3oJGPjU34VeuCHA9y?usp=sharing
https://drive.google.com/drive/folders/10YF4Dxbinn_BQcr_5OOfuNBqxIM_1Q8r?usp=sharing
https://drive.google.com/drive/folders/1UujtXgq8-HkeOr0Zuw-SWhn2wcdjaNu-?usp=sharing
https://drive.google.com/drive/folders/16WMYCbx9PX7t--GQURQFrAOjt8WgX_9V?usp=sharing
https://drive.google.com/drive/folders/13CajWyFLMqYFNJ5ioLji1ffZKJXkq4F9?usp=sharing
https://drive.google.com/drive/folders/1L2VAUGF4SAjQe9mr3T-gPP6PK8_I3VmI?usp=sharing
https://drive.google.com/drive/folders/1-jqEJ4m_F7HYqR-rsZbzvxpOsP0xoTVK?usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0TDFkOWJxRGgzenc?resourcekey=0--HppTrSdGPQwtflHbT_RXg
https://drive.google.com/drive/folders/0B597hcgIMpG0RUlSdnhEY05BZXc?resourcekey=0-yo7mmHtyEyRmGGo0B8REfg
https://drive.google.com/drive/folders/0B30rEXYCR8oIRVd2Q1JaS3JtX2s?resourcekey=0-HZ4wHAKnO-wUqIV-Zkrmrg&usp=drive_link
https://drive.google.com/drive/folders/0B30rEXYCR8oIMjQ2djNUUy03dzQ?resourcekey=0-rlrRjsj-gUtRl-2m5bWT8w&usp=drive_link
https://drive.google.com/drive/folders/0B30rEXYCR8oIVE8zMTVEM0xRbVE?resourcekey=0-rusi99FoHyt-DZtIMnu80w&usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0X0RvXy1FZWxpZkU?resourcekey=0-2YIy4gzZh3nyQCI7JN4itw&usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0X1JHT0djY2tYQ3c?resourcekey=0-jz55R2K0KvzzdDawpDJtvA&usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0a2lEWFVTNTRkU3M?resourcekey=0-3WX6CPQSPe1xgFWAwsASKw
https://drive.google.com/drive/folders/0B597hcgIMpG0OVlYZVVfQTdUWnM?resourcekey=0-vxcf-2W5g0_yPzesM8VQTQ&usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0T0dNb2c1M01FNVk?resourcekey=0-b4bMNWVIl25XP_1u5RFZKw
https://drive.google.com/drive/folders/0B597hcgIMpG0RndIRUpBU05yVnM?resourcekey=0-V_a_gDcTZfFNOVyltMqXcw&usp=sharing
https://drive.google.com/drive/folders/0B597hcgIMpG0Zm1kUkdNZDFzMUk?resourcekey=0-4ey5YFGU87J3bvhoUS71zA&usp=sharing
https://drive.google.com/file/d/0B2eYA6xtfE6iNWJaSVJNenVpX2s/view?resourcekey=0-KGZM3T0t8v02_ohnZff3eA
https://drive.google.com/drive/folders/0B2UaWbGZw-rOflFacm9kSlhkWDhRWndWdGhOazVnaHAwQ2luMk9mRjl1ajBYS2Vya3NjVTg?resourcekey=0-U8_kshmmuqt_5e0UqxAVUg&usp=share_link
https://drive.google.com/drive/folders/0B2UaWbGZw-rOeDVyZWcxZlphLTg?resourcekey=0-6d-H3GgmsRjHBojFsNQr7A&usp=share_link
http://ousd/
https://drive.google.com/drive/folders/0B2UaWbGZw-rONGRXVzlzbVUwWE0?resourcekey=0-Af-cQ5DMHaOTae68Sr9-JQ&usp=share_link
https://drive.google.com/drive/folders/0B2UaWbGZw-rONGRXVzlzbVUwWE0?resourcekey=0-Af-cQ5DMHaOTae68Sr9-JQ&usp=share_link
https://drive.google.com/drive/folders/0B2UaWbGZw-rOfjdWakxKV2hpZFlJaTllQkxleGxQbkJqcWhGZVd5Mi1JNkpxUmIwMUI5NzA?resourcekey=0-6U3YH08rCXco_11qJclIDQ&usp=share_link
https://drive.google.com/drive/folders/0B2UaWbGZw-rORHBMMXp4bzRqRWM?resourcekey=0-yj04FyidmXTgFqhm0buDtg&usp=share_link
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Physics Power, electricity, micro homes 

Nx Ethnic Studies Unit 5: Youth Paticipatory Action Research 

Nx Ethnic Studies Alternative Final Unit: Social M ovements 

 
High School Newcomer Math  IM Course Guides and supplemental units  
 
● MS Newcomer  
● Algebra 1 SEI 
● Algebra 2 SEI 
● Algebra 1 SIFE/ELD1 
 
Algebra Unit 1: Numeracy 

Algebra Unit 2: Expressions and Equations 

Algebra Unit 3: Linear Equations 

Algebra Unit 4: Systems of Linear Equations 

Algebra Unit 5: Inequalities 

Algebra Unit 6: Quadratics 

Algebra A0 Introduction  

Algebra A1 Modifications  

Algebra A2 Modifications  

Algebra A3 Modifications  

Algebra A4 Modifications  

Geometry G1 Modifications  

Geometry G2 Modifications  

Geometry G3 Modifications  

Geometry G4 Modifications  

Unit Implementation & Professional Learning Support  

To ensure high-quality implementation of the newcomer SEI content units, OUSD aims to support a monthly 
professional learning community (PLC) for teachers of newcomer content-area classes. These PLCs will serve as a 
space for collaborative planning, shared reflection, and professional growth. Teachers will engage in unpacking 
the units, adapting materials to their students’ needs, and using a quality criteria rubric  to guide instruction and 
assess fidelity to the framework.By grounding unit implementation in ongoing professional learning and shared 
tools, we aim to build consistency, teacher ownership, and instructional excellence across all newcomer 
classrooms. 

https://drive.google.com/drive/folders/0B2UaWbGZw-rOQ2h1c3UzQWFGOUE?resourcekey=0-KgSsoTVMhJG-d-oaNrB_YQ&usp=share_link
https://drive.google.com/drive/folders/1L2VAUGF4SAjQe9mr3T-gPP6PK8_I3VmI?usp=sharing
https://drive.google.com/drive/folders/1-jqEJ4m_F7HYqR-rsZbzvxpOsP0xoTVK?usp=sharing
https://docs.google.com/document/d/1FabeMXgahj-hxmRxjg2sdTIuUGnIqj5IQ_jFf0PakgY/edit#heading=h.8ccsd3zi5nj8
https://docs.google.com/document/d/1o-vWd1QZSU_2uNXPXAJglITzCA3xypauSJnf_0G2tbM/edit#heading=h.m73kfa1xxc84
https://docs.google.com/document/d/1ku6YIGDBiRZbF_9FdQNz6mYhJjUKN09xQLFaQzKFWQ8/edit
https://docs.google.com/document/d/1F4aljrjPJKvLWpzIlQ0rr0ABVXfIPwpj3w3vbpnjFys/edit
https://drive.google.com/drive/folders/0B0ctXEyntq_lQ3ZwU05NZDhqa0E?resourcekey=0-mnzUVA0z7tee3NUDcigSTw&usp=drive_link
https://drive.google.com/drive/folders/0B0ctXEyntq_lVVhwYlRWN0NMbXc?resourcekey=0-BsWwQsp5WkNB_fzvKX_p4Q&usp=drive_link
https://drive.google.com/drive/folders/0B0ctXEyntq_lakh2WEdPM3FfTG8?resourcekey=0-suZ03by-QkZF6JT15iZqlA&usp=drive_link
https://drive.google.com/drive/folders/0B0ctXEyntq_lN2l0cUI0Z2Q0NW8?resourcekey=0-MsmxtJGWfH4AULIHWxSoqg&usp=drive_link
https://drive.google.com/drive/folders/0B0ctXEyntq_lR3RqNGxnNzctMnM?resourcekey=0-ptAfiFDJqdo-edLlNcSyOQ&usp=drive_link
https://drive.google.com/drive/folders/0B0ctXEyntq_lQXZpczA2ZElZcVU?resourcekey=0-5IgKAC8anSwrx4ZGbofZlQ&usp=drive_link
https://drive.google.com/drive/folders/1wqiab3lZRjRIODFHHpvbq5km4TJLsZzB?usp=sharing
https://drive.google.com/drive/folders/16LFhbU8bHg1Hr7fR8S_bgiqirufLnFiu?usp=sharing
https://drive.google.com/drive/folders/1is6LEBj7FaXGgWExU6dyOeay0PkNoKSS?usp=sharing
https://drive.google.com/drive/folders/1Z3WdIpsDlFF3J0wYhqSgFB8Bo0Qt_TAh?usp=sharing
https://drive.google.com/drive/folders/1Z3WdIpsDlFF3J0wYhqSgFB8Bo0Qt_TAh?usp=sharing
https://drive.google.com/drive/folders/1KlLiXpm-LrtlQJ-K1V_05ORtz7E5-EJR?usp=sharing
https://drive.google.com/drive/folders/1_EXCC0F6_AOfS_fEu3f9I0n0cPpQXhf6?usp=sharing
https://docs.google.com/document/d/1cJZC918xKjlkmEgvbnYs0s41KL_HwcF3pliR3wimJqA/edit?tab=t.0
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Assessing and Grading 

Assessment in newcomer classrooms must be responsive, inclusive, and focused on growth. In addition to 
traditional progress monitoring tools (such as I-Ready, ELPAC, and classroom-based assessments), and the OUSD 
consideration on grading newcomers,  OUSD encourages schools to implement authentic performance tasks that 
give students opportunities to demonstrate what they know and can do in multiple ways. 

A key element of this approach is the  Senior Capstone for which OUSD has developed guidance for newcomer 
capstone development. In tandem with senior capstones, schools are encouraged to facilitate Demonstrations of 
Learning, where students publicly share their learning journeys, academic products, and reflections on growth. 
These can be powerful community-building experiences when shared with families, peers, and school staff. To 
further center student agency, OUSD recommends the use of Student-Led Conferences, particularly at midyear 
and end-of-year points. In these conferences, students present their portfolios, progress data, and personal 
reflections to caregivers and teachers, fostering a sense of ownership over their learning and developing their 
academic language skills in authentic, meaningful contexts. Together, these practices make assessment more 
meaningful, culturally affirming, and aligned with our vision of newcomer students as active participants in their 
education—not just recipients of it. 

Rigor 

Although newcomer students may need early level language instruction, they are also capable of 
complex thinking and grade-level content instruction. Many newcomers arrive with robust educational 
backgrounds, expertise in math, and high levels of understanding across a variety of courses. A master 
schedule that permits students to receive basic English instruction while simultaneously pursuing 
rigorous content area instruction, with language support, is essential. This may include SEI classes that 
are co-taught, include embedded language scaffolds, or use content-based ELD strategies. 

 
The 2012 CA ELD standards set a new bar for rigorous instruction for all ELL students, including 
newcomers, representing a research-based shift in language teaching. A key goal of the CA ELD 
standards is to support ELL students toward advanced proficiency in academic English along with 
content knowledge acquisition across the disciplines. Whereas the 1999 CA ELD Standards focused on 
English as a set of rules and language acquisition as a linear, individual process, the new standards 
emphasize language development as a dynamic social process embedded within grade-level content. 
The 2012 CA Standards are organized along an ELD proficiency level continuum in which students are 
tasked with increasing rigor around interacting in meaningful ways and learning about how English 
works. This continuum outlines entry and exit criteria for students as they move from pre-emerging 
English learners to bridging to expanding.  See this orientation guide  to understanding the standards. 

Language Development Timeline 

Newcomer English language development happens at different rates for different students. Some 
factors influencing speed of English language acquisition include: amount and quality of prior schooling, 
literacy level in native language, trauma, responsibilities outside of school, and motivation. Regardless 
of these outside factors, under optimal learning circumstances it is common for students to learn a great 
deal of language in year one of attending U.S. schools, especially if immersed in their new language with 

https://docs.google.com/document/d/17PlQgQrBAWZ3sghZJZM10vWmnSqkl9fPJSG_5JtnJ28/edit?tab=t.0
https://docs.google.com/document/d/17PlQgQrBAWZ3sghZJZM10vWmnSqkl9fPJSG_5JtnJ28/edit?tab=t.0
https://docs.google.com/document/d/1bvubPujIz6RxQ7tNBWVoqCPvAw7Rf4CnmZFlWtrc9gY/edit?tab=t.0
https://docs.google.com/document/d/1bvubPujIz6RxQ7tNBWVoqCPvAw7Rf4CnmZFlWtrc9gY/edit?tab=t.0
https://docs.google.com/a/ousd.k12.ca.us/document/d/1Ey6DMd_AQk_8n3jKqq5t6LupbbbF1GQt9U77QcYge_Q/edit?usp=sharing
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sufficient support. During the first couple of months of time in U.S. schools, students may need to learn 
some basic language such as introductions, classroom and school vocabulary, and  how to describe 
familiar people and places. After the first few months, however, students need to move beyond that 
stage to begin reading simple and short pieces of literature, have discussions about characters and 
themes, and engage in writing about those characters and themes. These types of language rich 
readings, discussions, and writing will ensure that students learn English at a faster pace and access 
grade-level ELA content. 

Newcomer Progress Monitoring  

ELLMA has set targets for newcomer students based on scores of newcomers within existing OUSD 
newcomer programs. Results of this research are outlined in these Suggested Newcomer Targets. In 
ELLMA’s research on newcomer progress, SIFE students were found to lag behind non-SIFE peers on 
literacy  scores during the first 1-3 years in U.S. schools; however by year 3-4 SIFE students were able to 
catch up with their non-SIFE peers. This finding indicates that it is important to maintain the same 
expectations for SIFE students as non-SIFE students, as they will eventually catch up but require more 
time to do so. Although SIFE students may stagnate in their learning progress during their first two 
years in U.S. schools, their progress boosts up during year three. For this reason, they should not be 
pigeon-holed as low-achievers who require a less rigorous curriculum. 

Promotion/Retention  
In general, retention is not a commonly used practice in OUSD due to a lack of evidence that it supports 
students in continuing their education or mastering skills.  Retention is discouraged for newcomers as 
well.  However, newcomers who arrive during the second semester, particularly late in the second 
semester, are often retained to give them an opportunity to access the courses and credits that are part 
of what is typically their 9th grade year.  Schools have different practices that govern when a student is 
“too late” to receive semester credits, and these site-specific practices  should govern the timing of 
when students are retained to repeat a grade versus promoted with their peers in alignment with the 
OUSD partial credit guidance and EdCode.  Pay special attention to ‘N0’ newcomers—students who 
arrived late in the year—when considering promotion or retention decisions towards the end of the 
year, as it is this group of students for whom a subset might benefit from retention. 
 
 
 
 
 
 
 

Part Five: Systems of Support 
 

https://docs.google.com/document/d/1QVzhaq5hkifPfisURHm7NEkneQWx336ZV7mbKSDK-m4/edit
https://docs.google.com/document/d/1FnCj_SBpfFoHR1eDGsYwdv1EBoBGbORZEE-rm1fIbMk/edit?tab=t.0
https://codes.findlaw.com/ca/education-code/edc-sect-51225-2/
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Advisory  

Advisory is a high leverage  component to add to the school day for teenage newcomers, justice 
involved, youth and unaccompanied minors as it provides essential support and guidance during a 
challenging period of transition. Advisory offers a safe space where young people can receive emotional 
support, navigate the complexities of their new environment, and gain practical knowledge about local 
systems and resources. For students  who may lack a stable support network, advisory helps bridge the 
gap between their teachers and classmates as learners and members of their community and network. 
This helps in fostering resilience and promoting a sense of belonging.  

Legal/Housing/Food Insecurity Services 

When schools address these fundamental needs, they help remove barriers that might otherwise hinder 
a student’s ability to focus on their studies and participate fully in school activities. By prioritizing these 
needs through partnerships, CBO’s, and district services, schools not only support the immediate 
wellbeing  of newcomer students, but also create a more equitable educational environment where all 
students have the opportunity to thrive and achieve their full potential. Establish a clear referral 
protocol that all staff are trained to use. 

Mental Health, Wellness, and Socioemotional Supports 

Several years ago, ELLMA conducted qualitative research through interviews with over 40 newcomer students—
particularly those entering the district at age 16 or older and enrolled in secondary newcomer programs. These 
interviews surfaced the socioemotional challenges newcomer students face, as well as the types of support that 
can help mitigate them. 

Students reported facing numerous challenges, including adapting to a new family structure, learning a new 
language, navigating a new school system, limited understanding of their legal situations, uncertainty about their 
futures, fear of police or authority figures, and the retraumatization triggered by involvement in the judicial 
process. 

https://docs.google.com/document/d/1iIZCLHkjNlwpSxg9M-M_N0IPSbkrFauL5qbY3XvJzkY/edit?tab=t.0
https://docs.google.com/document/d/1iIZCLHkjNlwpSxg9M-M_N0IPSbkrFauL5qbY3XvJzkY/edit?tab=t.0


21 

A survey of B ay Area social service providers identified three priority areas for support: 

1. H elping students navigate court involvement; 
2. Supporting cultural adjustment; and 
3. Addressing mental health needs. 

To respond to these needs, schools may consider building stronger community networks among newcomer 
students and staff to reduce isolation and increase motivation to attend school. Examples of effective 
community-building strategies include implementing a buddy system, partnering with programs like Soccer 
W ithout B orders, and creating dedicated community spaces for newcomers. 

Unaccompanied Immigrant Youth are identified at enrollment and monitored for their engagement with legal 
service providers. H owever, given the limited central capacity to track such a large number of students, schools 
are encouraged to provide on-site legal education (e.g., legal clinics) and use COST (Coordination of Services 
Team) meetings to identify and support students in need of legal services. These are all outside of the support our 
Newcomer Social W orkers can provide.  

The Importance of Appropriate Special Education Referrals for Newcomers  

While it is essential to meet the diverse learning needs of all students, it is equally important to avoid over-
referring newcomer students for special education services. Language acquisition challenges can often mirror 
learning disabilities, but they are not the same. Newcomer students—especially those who are SIFE or have 
experienced trauma—may display academic or behavioral struggles that stem from interrupted schooling, 
cultural transitions, or second language acquisition rather than an underlying disability. Educators must ensure 
that referrals to special education are preceded by robust multi-tiered supports, culturally and linguistically 
appropriate interventions, and sufficient time for English language development.  An overreliance on special 
education for newcomers can perpetuate inequity, mislabel students, and limit their access to rigorous, inclusive 
learning environments. 

Part 6: Program Quality Criteria & Continuous Improvement  

 

Criteria for Determination of Program Footprint and Locations  

Delivering a high-quality, equity-centered newcomer program requires more than strong planning—it demands a 
continuous cycle of reflection, monitoring, and improvement. While student outcome data offers critical insight 
into what is happening in classrooms, it must be paired with structured, school-based reviews that assess how 
practices are being implemented and experienced. This dual approach—quantitative and qualitative —helps 
ensure that every newcomer program in OUSD is not only well-intentioned but also high-impact and aligned with 
our broader district goals. 

Core Student Outcome Metrics  

To monitor progress toward academic, language, and engagement goals, we track a robust set of data points 
annually and midyear, including: 

● Graduation Rate (23–24 Newcomers) 

https://ellmaspotlights.wordpress.com/2018/09/26/get-to-know-our-refugee-asylee-student-assistance-program-at-lakeview/
https://docs.google.com/presentation/d/1EiAht-HCa3hVMZbeJJ-jC7Nghvb7Ii0JMmz4NU60FqE/edit#slide=id.g28dd9503838_0_126
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● A–G Completion (23–24 Newcomer Graduates) 

● Dropout Rate (23–24) 

● Attendance Rate 

● D/F Course Grade Rate 

● Chronic Absence Rate (24–25) 

● ELPAC Growth & Cohort Size 

● I-Ready Growth (% of students meeting 40% of end-of-year goals by midyear) 

● I-Ready Growth Cohort Size 

These metrics serve as a baseline for district-wide analysis and are disaggregated by school site, program model, 
and student subgroups (e.g., SIFE, unaccompanied minors) when possible to inform equity-driven decisions. 

School Quality Review Process 

To contextualize these often incomplete data points, we propose to use a school quality review process  that 
provides qualitative evidence of instructional conditions, student experience, and leadership practices. These 
reviews will help school teams and district leaders: 

● Understand the root causes behind trends in student data 

● Celebrate bright spots and replicable practices 

● Identify gaps in implementation or alignment with the instructional framework 

Summary 
As we review the components of strong newcomer program design, adult learning, curriculum, instruction and 
whole child supports, the table below shows a summary of the needed pieces of program design as well as 
examples of how each school community might build those components 

 
 
 
 
 
 
 
 
 

 
 
  

https://docs.google.com/document/d/1VDHM2FwDbfUeyPpaA2Y2PUe3o0Ngea07hE7F9iLrixA/edit?tab=t.0
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At -A-Glance:  
Programmatic Components For Newcomer Success 

A Strong 
Newcomer 
Program Must 
Have: 

These Include: And Might  Look Like:  

Intentional 
Programmatic 
Design  

Master Schedule 
 

● Heterogeneous cohorts for most of the day, Cohorts of 
students that travel together for most of the day 

● Schedule for late-arriving Newcomers at the beginning 
of the year  

● Course Sequence 
● SEI Classes -Mainstreaming Opportunities  
● Partial Day Schedules and AB2121 
● Second Adults (NA or co-teaching) 
● Pods as you mainstream 

Newcomer 
responsive 
structures  

 

● Strongest teachers in the most vulnerable classrooms 
● An internship for all program 
● High access to Work Based Learning and Dual/ 

Concurrent Enrollment  
● A language ambassadors program to put multi-lingual 

non-newcomers as supports in high need newcomer 
classrooms 

● A mechanism for stipending  students 
● Support for dual-identified students (ELL/SpEd) 
● Mechanisms for staff collaboration within and among 

the pathways and newcomer programs 

Staffing 
 

● Teaching Staff 
● Clerical Staff 
● Instructional Leadership 

Summer Learning 
and Extra 
Curriculars 

 

● Targeted newcomer summer programs within and 
across our schools 

● Affinity club spaces  
● Newcomer club spaces 
● Newcomer access to extracurriculars outside of sports 
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Systems for 
Adult Teaming 
and Linked 
Learning 
Pathways 

Newcomers and 
Linked Learning 
Pathways 

● Heterogeneous groupings of students 
● Course sequence for A-G and CTE  classes, and wrap-

around supports 
● Pathway team of teachers and specialists designs, 

coordinates, and progress monitors newcomer and 
English Learning supports 

● Grading guidance for Newcomers 
● Partial Credit Guidance For Newcomers 
● Promotion/Retention Guidance 
● College and career readiness integrated into classes 

with specialized support for small groups and 1:1 
● Full participation in work -based learning, from 

career awareness to career preparation 
● Supported employment 
● Newcomer-specialized post-secondary planning and 

transition support  

Adult Learning Foundational Professional learning 
● Newcomer Foundations professional development 

for all SEI content teachers and content teachers 
with high counts of newcomer students in their 
mainstream classes. 

● District system of support for curriculum, 
instruction, assessment, program design? Is there a 
coaching plan? Monthly PLCs? TSA role defined? 

Sustaining Professional learning 
● Ongoing Professional Development 
● Collaborative  Adult Structures 
● Protocol Use for curriculum design and looking at 

student work  
● Ongoing opportunities for PD on language and 

content integration for newcomers, such as:  
○ Foundational Reading 
○ Before-During-After (BDA) lesson design 
○ Task Analysis 
○ Student talk and language supports 
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Systems for 
Curriculum, 
Instruction, and 
Assessment  

Curriculum ● Content Unit development  
● Newcomer ELD 
● SIFE equity project 

Instructional 
Model  

● Aligned instructional strategies 
● Shared students 
● Language and Content Integration 
● Experiential Learning 
● Student Talk 
● Collaborative education bootcamp 
● Differentiated Texts  
● Text amplification 
● Translanguaging 
● Group roles 
● Heterogeneity  
● Rigor 
● Multilingual Representation  
● Language-rich Environment  
● Grouping of Students 
● Visuals 
● Mainstreaming support 
● Language Development Timelines 

Assessment ● Assessment Calendar for Newcomers (including 
newcomer capstone guidelines) 

● Frequent Low-Stakes Assessment and Data Use 

Progress 
Monitoring  

● Newcomer Progress Monitoring 
○ Suggested Newcomer Targets.  

● SIFE expectations and progress 
● ELPAC 
● SIPPS/UFLI 
● Demonstrations of Learning 
● iReady 

Systems of 
Whole Child 
Support  

 ● Tight Loose of needed additional MTSS support 
structures (advisory, cohorting, SIFE boost) 

● An advisory system 
● Community partnerships for mental health and basic 

needs (legal/housing/food) 
● Robust family and community engagement 
● Accurate Special Education Referrals 
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Quality Criteria 
and Continuous 
Improvement  

Core Student 
Outcomes To monitor progress toward academic, language, and 

engagement goals, we track: 

● Graduation Rate (23–24 Newcomers) 

● A–G Completion (23–24 Newcomer Graduates) 

● Dropout Rate (23–24) 

● Attendance Rate 

● D/F Course Grade Rate 

● Chronic Absence Rate (24–25) 

● ELPAC Growth & Cohort Size 

● I-Ready Growth (% of students meeting 40% of end-of-
year goals by midyear) 

● I-Ready Growth Cohort Size 

School Quality 
Review Process 

To contextualize these often incomplete data points, we propose 
to use a school quality review process  that provides qualitative 
evidence of instructional conditions, student experience, and 
leadership practices. 

 

 Appendix  
 
 

 

https://docs.google.com/document/d/1VDHM2FwDbfUeyPpaA2Y2PUe3o0Ngea07hE7F9iLrixA/edit?tab=t.0
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Slides links on this 
 
 

 
 
 

https://docs.google.com/presentation/d/1spg4No4lhXsZ4Pl2R7CPHJ6nZDb3xJhURPm7oZLFbeg/edit#slide=id.g2c29b5783eb_0_5
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Newcomer Programming:  
Key Documents  
 

District Planning 
Documents 

What documents guide our newcomer programming? 
● ELLMA Central  
● OUSD ELL Master Plan and Essential Practices for leaders and 

Essential Practices for teachers  
● Newcomer toolkit  

Newcomer 
Programming 

What options do students and families have for newcomer programming? 
● Secondary Newcomer Programming 
● Elementary Newcomer Supports Guidance 
● Newcomer Entry and Exit Criteria 

 
Are students identified as SIFE or SLIFE?  What criteria is used? 

● Welcome Center Screener 
● Math screener 
● Instructional Strategies & Tasks to Support SLIFE 

Staffing  How are schools staffed for newcomer support?  
● Elementary Newcomer Teacher Leaders 
● Newcomer Social Workers 
● Newcomer Assistants 
● NWI Overview  
● Centralized Support for Social Workers 
● RASAP Overview 

 
Programming 

Models 
 

What types of program models do we use? 
● Elementary guidance 

○ Elementary Newcomer Support Pyramid (MTSS) 
● Secondary programs 

○ OUSD Secondary Newcomer Program Systems of Support 
● Mainstream Guidance for Student Support: Elementary 
● Mainstreaming in Secondary 

Identification and 
Enrollment  

How does Identification and placement for newcomers work in OUSD? 
● ELLMA/OUSD Newcomer Student Intake Form 
● Newcomer Intake Guidance 
● Tracking newcomers in our SIS 
● Unaccompanied Youth One Pager 
● Justice Involved Youth 

Instruction and 
Assessment 

What curricular and assessment tools do we use? 

https://sites.google.com/ousd.org/ellma-toolkit/home
https://drive.google.com/file/d/0B5Vu5Twu6gBadDJOLWI5S1dDdmc/view?usp=sharing&resourcekey=0-27x1nQjrXa2JWlIeUanLkg
https://docs.google.com/document/d/1u876Ja55KR0SkKFVJScYXambNdEBZYY834NS-W_SlZQ/edit
https://sites.google.com/ousd.k12.ca.us/newcomer-toolkit/home?authuser=0
https://docs.google.com/document/d/1OWNMEQkNdPlc3CcVSPigcJTrMorh91aiVBTQ9BAiWTg/edit
https://docs.google.com/document/d/1fL2eY2AqKEJxsna4d23PNzjEWMvtO8XDERNcWLeZ2TI/edit
https://docs.google.com/document/d/1M-Ktge2aiNhgSdxx43sdAansbjs5uTHV1Y7whactNhg/edit?usp=sharing
https://docs.google.com/document/d/1Qut6RjSFgOUFxHlMxJJW_Zf-zs93IrQj_FJ3xpWIE30/edit
https://docs.google.com/document/d/1gGb3g-oU6sPJfG90511ZS_us3Adw62--T8yaRVRNpOo/edit?usp=sharing
https://docs.google.com/document/d/1lvkH-PGZgZ2o4Eypr5Mh_GmfZsN31gD8pfkEXFKbPno/edit?usp=sharing
https://docs.google.com/document/d/13OAdM33R5HSPM0aHAZH1hLQEwD0m8x7yK7ClQYCZbY8/edit?usp=share_link
https://docs.google.com/document/d/1UQS07RcY-auqstw5wPJD6p81UfL81pGhp4MOqM0bsY8/edit
https://docs.google.com/document/d/1eNFHf4oKH4ZwR9ECKQ7BWZCqm6UHHRBGnYJv4q0lw_E/edit
https://docs.google.com/document/d/1H-MGf_2w_ixW63u7-KZy0ywYSK2IJ8ZLOXOzd3LtV3Y/edit
https://docs.google.com/document/d/1kNj2e9VPZ5Jp2JT6A7HhlbxyoNhhewqz/edit?usp=drive_link&ouid=107583040258706038099&rtpof=true&sd=true
https://ellmaspotlights.wordpress.com/2018/09/26/get-to-know-our-refugee-asylee-student-assistance-program-at-lakeview/
https://docs.google.com/document/d/1fL2eY2AqKEJxsna4d23PNzjEWMvtO8XDERNcWLeZ2TI/edit
https://docs.google.com/document/d/1DBDCrjj6u-FThiArrZTAHVH3zpfWGson_UG26oZp2sY/edit
https://drive.google.com/file/d/1OWNMEQkNdPlc3CcVSPigcJTrMorh91aiVBTQ9BAiWTg/view
https://docs.google.com/document/d/1JXl4hQmzo3aulpLmGByKFmTHTXbA3gyJ37OaTQaUuqA/edit?usp=sharing
https://docs.google.com/document/d/1yPmNhNlYapu5WCZRfC73a15I55iGvG4lEgIicX75zE8/edit?usp=sharing
https://docs.google.com/document/d/1V2ql6Mihze1M_Y1a-YP3xPvC3jIYDHMDol34P3zC0_c/edit
https://docs.google.com/document/d/1RvEyJTIP5a0an2-ebHgq81mejyyTXxkplpdHgxwjb4o/edit
https://drive.google.com/file/d/1_FOHZ9Y-B88K8gt7LpKchJzQIniiyJ1m6ZiN2Mav97I/view
https://docs.google.com/document/d/1I4GgOVoy2EAf9-G-c09ghyOEV4va38GQ/edit?usp=sharing&ouid=117473452841597678701&rtpof=true&sd=true
https://docs.google.com/document/d/1iIZCLHkjNlwpSxg9M-M_N0IPSbkrFauL5qbY3XvJzkY/edit?tab=t.0
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● ELD curricular recommendations 
● ELD Standards by Newcomer Year (draft) 
● Targets for newcomer progress monitoring 
● Newcomer ELD B enchmarks (rubric) and folder of benchmarks 
● Task Analysis (Language and C ontent Planning Tool) 
● Secondary Designated ELD 
● SIFE lesson design framework 
● SIPPS 

Professional 
Development  

 

● Secondary Professional Development Offerings  
● Elementary Professional Development Offerings 

Family & 
Community 
Engagement 

How do we meaningfully engage families in the educational process? 
● ENTL Theory of Action & Work Plan - Priority 3  
● Development of NWI Program  
● System of Support for Social Workers 
● Snapshot of Services  

High School 
Programing 

What  course and pathway offerings exist for newcomers in high school? 
● ELL Scheduling at a Glance 
● Paths to graduation with exemptions 
● Master Schedule Guidance 
● Transcript Eval manual 
● Transcript Review Training for Counselors 

 
 
Supporting in a class where you do not have a planning period with the core teacher: 
 
Before Class: 

● When possible, core teacher should leave the days materials and any lesson planning docs in an 
agreed upon place each day so that any additional support adults who are coming in can go right 
to it and get a glimpse of what the class is about without interrupting the core teacher for an 
orientation.  

 
Upon Entering the Class 

● Come in and review the materials, see who is in class that day, and join a group.  (Ideally, students 
are mixed about the room near a shared home language peer, but also integrated with non-
newcomers. Avoid having a few groups of newcomers and a few groups of non-newcomers. ) 

● As you sit with the group, ask them to tell you what they are working on today. Do not take over 
facilitation, but support them to support each other. This might sound like: 

○ Can you ask her what she thinks the response is? 

https://docs.google.com/document/d/1kaDCz5Am1wuOgYZEfudQuiac_L7xSw_EX-SVAEIeRDM/edit
https://docs.google.com/document/d/1JIY93VeM-vA-Tf_o4yb_FUTiUUSQ2Di96oBybkWhZ88/edit?usp=sharing
https://docs.google.com/document/d/1QVzhaq5hkifPfisURHm7NEkneQWx336ZV7mbKSDK-m4/edit
https://docs.google.com/document/d/1NAo99sKNE2QH4GGvyxGcffvTIYhs3r3zFd2g5hcYh8U/edit
https://drive.google.com/drive/folders/1qrNxt5TFcph0GU4BEk1K7-MKAD-H_y4P?usp=sharing
https://docs.google.com/document/d/132RcPBY8XihdJxGiby34KzvB0Ys2twV1UcDuqMvaK4I/edit
https://drive.google.com/file/d/1kaDCz5Am1wuOgYZEfudQuiac_L7xSw_EX-SVAEIeRDM/view
https://docs.google.com/document/d/1USz2H3KLzy-BK3EVUEk5BxNWwGFJcuYtZjwkiPGKo7o/edit?usp=sharing
https://drive.google.com/file/d/0B-2nqNrOT9x-bDk0ek5JaGpnaXc/view?usp=share_link&resourcekey=0-yKH6UPCnRMcYEpEG6tzv8A
https://docs.google.com/document/d/1CpY8aSZleaooVFd4YBOYktO1jF-idZsqFWjgKzMufko/edit?usp=sharing
https://docs.google.com/document/d/1uO0LIYLcsz3MRVgj8E-vEdFpZU8u-PlRDRyC6sd56Po/edit
https://docs.google.com/document/d/1SkVgcdBVcryeipvjliKtxdi1IuDrfKGYl3gtfaCSPN8/edit
https://docs.google.com/presentation/d/1EiAht-HCa3hVMZbeJJ-jC7Nghvb7Ii0JMmz4NU60FqE/edit#slide=id.g28dd9503838_0_126
https://docs.google.com/document/d/1kNj2e9VPZ5Jp2JT6A7HhlbxyoNhhewqz/edit
https://docs.google.com/document/d/1qb5hFgP56Bg3dDQpUa8ji_CD5KHZPsurGjzv37fgkP8/edit
https://docs.google.com/document/d/1BJTXzWNjcE4HE8Vv3v1u3gTeu0UAz39blcmZjCOziv8/edit
https://docs.google.com/document/d/1KuL6m-BKBueowPo-IzgZ5YMyjC0Kotx_QZUbuKfINec/edit
https://docs.google.com/presentation/d/1hDW933_9DT8Rocux7W7T-U01zgn38rDPVEJk25nuwMs/edit?usp=sharing
https://drive.google.com/file/d/12oisr0slJ2ibm7OK0w1sCSWsNQuzmrCV/view?usp=sharing
https://drive.google.com/file/d/1Fy13CkuK4eVNuPmSO3t8vWaBR9-7QbNI/view?usp=sharing
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○ C an you help her say that in English?  
○ W hat words here do you know? 
○ W hat words do you have questions about? 
○ W hat does the group need to do next? Do you want to decide who will take which part? 

● Your biggest role as a sometimes support is to model for students how to help each other across 
language even when you are not there. M odel the helping behaviors you want them to engage in 
even when you are not there 

● As you leave the group, make sure they have some next steps to work on 
● M ove on to another cluster of students 

 
Additional Resources: 
● Universal supports for newcomers in mainstream classrooms 
● Visit OUSD’s Newcomer Toolkit  for more information and instructional strategies!  
● Crafting Newcomer-friendly Math Lessons (elementary-focused but may apply to secondary) 
● See the Model Lesson Scaffolding Cheat Sheet for more classroom support ideas. (elementary-

focused but can apply to secondary) 
● See Making Content Comprehensible for Secondary Newcomers 
● See ELLMA Elementary Newcomer Program Guidance for a comprehensive treatment of 

newcomer support in OUSD. 
● Essential Practices for ELL Achievement 

 
 

https://docs.google.com/document/d/1yPmNhNlYapu5WCZRfC73a15I55iGvG4lEgIicX75zE8/edit
https://sites.google.com/ousd.k12.ca.us/newcomer-toolkit/home
https://docs.google.com/document/d/1mP86Pn5t6_izcFs11WMmjrIigVisDaBh7JrrV8WMBXQ/edit
https://docs.google.com/document/d/1k5gmighsM9zJm_MN8D2cmIm5dtKp5WXwK1_70k3J-oE/edit?ts=5c5099b5
https://docs.google.com/document/d/1k5gmighsM9zJm_MN8D2cmIm5dtKp5WXwK1_70k3J-oE/edit
https://docs.google.com/document/d/1fsJ-V-a9HOIu4bY7PTh9cfYznO3f0VFC1FcDFHXXrDg/edit?usp=sharing
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