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May 13,2009 

Office of Charter Schools 
Oakland Unified School District 
1025 Second Avenue 
Oakland, CA 94606 

To Whom it May Concern: 

IS 
u,,,,n SCHOOL 

It is with excitement and great respect for the challenge ahead that Oasis High School 
submits a petition for a 5-year renewal of its charter (from July 1, 2009 to June 30, 2014), 
along with a School Improvement Plan (SIP) designed to serve as the roadmap to 
dramatically improve teaching and learning at our school. The governing Board of 
Oasis has authorized the submittal of both the petition for charter renewal and the SIP. 

The Board and leadership of Oasis have already begun to incorporate the School 
Improvement Plan (SIP) as the principal document to guide planning and decision­
making at the school. Recognizing that there are areas in which the charter will need to 
be revised in order to reflect the goals and priorities within the SIP, we expect to use 
OUSD's initial review of the SIP and petition, as well as results from the first year of 
implementation of the SIP, to inform how and where the charter petition most needs to 
change. At that point, we will pursue a Material Revision to the charter in order to bring 
the petition, SIP, and accountability plan into full alignment so that the school can be 
adequately held accountable over time. 

Included here with the charter petition and the SIP is a report from a visiting committee 
of the Western Association of Schools and Colleges (W ASC), following their recent 
three-day visit to Oasis. The W ASC self-study process, the OUSD Charter Renewal Staff 
Report, and the school improvement planning process have offered us the opporhmity 
to think critically and creatively about our school and how best to meet the needs of the 
students we serve, and we are now eager to begin implementing the new plan. 

We thank the Oakland Unified School District for its consideration, and we look forward 
to working together in the years to come. 

Sincerely, \ # (. 
~~~. 

Alissa Kingsbury McLean 
Chair, Board of Directors 
Oasis High School 

285 17th Street Oakland, CA 94612 - (510) 251-8103 - www.oaklandoasis.org 
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"<'QASIS 
HIGHSCHOOL 

Renewal Signature Page 

We the undersigned believe that the attached charter for Oasis High School merits 
consideration for renewal and hereby petition the governing board of the Oakland 
Unified School District to grant approval of the renewal of Oasis High School. 
The petitioners listed below certity that they represent not less than 50 percent of 
the permanent status teachers currently employed at Oasis High School to be 
renewed. 

The petitioners authorize the Principal or the President of the Governing Board to 
negotiate any amendments to the attached chatter necessary to secure approval by 
the Oakland Unified School District. 

Signature 

1. 

2. 

3. 

Printed Name 

L. U 
LO 

285 17th Street Oakland, CA 94612 
Tel (510) 251-8103 Fax (510) 251-8115 

www.oaklandoasis.org 

Date 
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SCHOOL IMPROVEMENT PLAN NEEDS ASSESSMENT 

The first step in our project was to conduct a needs assessment, in order to tailor a set of programs to fit 
the individual needs of the school. Specific activities included: 

• Identification of current needs within the school (specific populations, behaviors, curricular 
needs) 

• Prioritization of current needs 
• Identification of existing resources (programs already in place in the school) 
• Identification of existing staffing 
• Specification of gaps between existing resources and existing prioritized needs 

This process was completed in the following five phases: 

• Phase I -- Process Development 
• Phase 2 -- Data Gathering! Analysis 
• Phase 3 -- Preliminary Hypotheses 
• Phase 4 -- Feedback and Goal Setting 
• Phase 5 -- Final Plan and Documentation 

Phase 1 -- Process Development 

• Discussed observations of school administrators, teachers, students, and school as a whole 
• Discussed student population needs 
• Discussed current programs that serve students well at Oasis 
• Discussed staffing needs and needs for professional development 
• Developed process for involving all stakeholders, including Board leadership and the District 

Phase 2 -- Data Gathering 

• Conducted observations in school setting of daily personnel and student activities 
• Reviewed District staff report on analysis of Oasis student performance 
• Reviewed student CST test scores 
• Reviewed current curriculum and process for developing classroom lessons 
• Reviewed process for ensuring standards are taught 

Phase 3 -- Preliminary Hypotheses 

• Reviewed all data gathered which resulted the following areas of need: 
o Consistent and effective instructional strategies 
o Curriculum alignment to the standards 
o Articulation of Oasis curriculum 
o Ongoing assessment and data analysis to inform and improve instruction 
o Formal intervention programs tied to student needs and individual student performance 



o o Ongoing professional development focused on improving student learning 
o Staffing for consistent oversight, support and guidance of instructional staff 

Phase 4 -- Feedback and Goal Setting 

• Discussed areas of need and possible causes and solutions with administrators, teachers and 
Board members 

• Prioritized problem areas based on all information reviewed 
• Formulated goals 
• Determined action steps needed to ensure goals are met 

Phase 5 -- Final Plan and Supporting Documentation 

• Developed final goals 
• Developed metrics for determining attainment of goals 
• Specified persons responsible for implementing action steps 
• Determined resources needed to attain goals 
• Developed Fundraising Plan to assist with financial resources 
• Staff feedback 
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SUMMARY OF NEEDS ASSESSMENT AND POTENTIAL CAUSES LEADING TO 
SCHOOLWIDE GOALS 

"1 ,..... ·":'i'i,·I· ...... . 
Identified ! , Possible Causes 

Problem Area i 
~--~--~~~~~ 

Possible Solutions 

... "-.: ..... . 

Academic 
Achievement in 
MathandELA 

Curriculum has not been 
consistent 

Scope and Sequence of courses 
not articulated 

Need more teacher support in 
classroom management and 
instructional strategies 

No formal method of assessing 
standards being acquired and 
"gaps" in learning 

Choose Curriculum 

Articulate each core subject scope and 
sequence based on the state standards 

Train teachers and implement proven 
instructional strategies (for this student 

! population) 

i Institute ongoing standards based 
i assessment of students throughout the 
i year and method for using data to "re-

teach" and improve instruction 

Implement plan for designing and 
submission of lesson plans and method of 
evaluating individual teacher goals, 
strengths and areas of improvement 

! 
i 

No formal method of 
determining what standards are 
being taught when and how they 
are being assessed each 
week/month/trimester 

(portfolios) I . 

Student 

Proven instructional strategies 
are not being used consistently 

Inconsistent approaches to 
meeting mission of serving this 
student population and making 
education relevant 

Implement meaningful staff development 
on instructional strategies; Create formal 
plan for assessing effectiveness 

Determine plan for using project based 
instruction that is consistent across the 
curriculum 

i Engagement 

Behavioral and consequences 
expectations are not consistent 

Develop behavioral interventions that are 
consistently applied 

l 
, 
. 

, 

High academic expectations are 
not clearly defined or 
communicated 

Students are not always aware 
what they are supposed to be 
learning and why 

Create student advisory classes (an "entry 
or admissions" course and a continuous 
class) that communicates the mission and 
expectations of Oasis and outlines the 
ways to succeed at the school 

Develop course outlines, syllabi and 
course expectations for all classes 
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Staffing 

• 

ELD students need more support Distribute to all students and parents 

While students are getting some Post daily class goals 
help with school, no formal 
intervention program has been Implement specific ELD intervention 
established with criteria, goals programs 

, 

and methods 

There is too much to get done 
for one lead administrator; 
instructional program needs 
more support 

Teachers need more training, 
guidance, accountability in 
teaching the standards 

Teachers may not be in 
:: agreement about teaching to the 

standards on a consistent and 
, formal basis or are lacking 
: methods and procedures for 

doing so 

Develop Personalized Learning Plans 
(PLP' s) and use as tool for formative 
assessment of individual student goals, 
progress and achievements 

Research and implement proven 
academic intervention programs possibly 
before school, during school, after 
school, Saturdays and through the regular 
school day 

Create co-directorship model featuring 
two leaders that work together: one co­
principal predominantly for parent 
communication, special programs, 
community partnerships, student issues, 
business oversight, facilities etc; and 
another for meeting instructional/pupil 
goals and improvement of academic 
program 

Review staffing plan, including teachers' 
qualifications and commitment to the 
Oasis Plan for School Improvement 

Develop teacher observation process that 
is both evaluative and supportive and 
which leads to greater teacher satisfaction 
and higher student achievement 
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Ongoing 
School 
Improvement 

. .. 

No fonnal standards based 
assessments which report what 
students are leaming throughout 
the year and can infonn 
instruction 

No fonnalized requirements 
about embedded classroom 
assessments with alignment to 
the state standards 

Alternative assessment typically 
useful with this student 
population not being consistently 
utilized 

.. .. 

Implement Data Director standards based 
benchmark assessments 

Create Cycle of Inquiry to analyze 
student achievement and methods for 
improving learning throughout year 
based on multiple methods of assessment 

Create fonnal method for teachers to 
engage in suggestions for improving 
student achievement 

Provide ongoing professional 
development on alternative assessments 
and begin process for implementation 
across the curriculum 

...... . .. .... ... . ... 

History and Context for School Improvement Plan 

OASIS High School opened in 2004, with an intent to educate high school aged youth that were not being 
well-served by Oakland Unified School District's other area high schools. Precisely because no other area 
high school deliberately targets students at risk of dropping out, OASIS intended to reach a population 
that has high needs, and relatively few school-based resources. The original charter intended to reach 
young people with significant educational barriers, including disillusionment with schooling, boredom, 
lack of developed academic skill sets, and family or personal responsibilities that require additional 
flexibility than the traditional school setting offers. 

In its fifth year, the OASIS High School community has come together to assess effectiveness at reaching 
the original charter's intent, and redistribute reSources to focus on key strategic areas. This strategic 
improvement plan is intended to serve as a roadmap for an increased focus on academic rigor, staff 
support structures, and a continual system of assessment and reflection which lead to high student 
perfonnance and the school attaining the outcomes established in its charter. 

Currently, OASIS serves its intended high need population; 90% of students qualifY for free and reduced 
lunch, 80% live in poverty, and 17.5% are on probation. The strategic plan creates new programs, 
initializes staff support mechanisms, utilizes data, refines curriculum, and creates a comprehensive plan 
for serving this population in the spirit and vision of the original charter. This strategic improvement plan 
is specifically designed to develop and strengthen staff capacity to implement and adhere to clear and 
consistent instruction and academic expectations that reflect critical learning, including high academic 
standards, real-world application, and creative expression and that center on developing physically, 
emotionally and academically successful graduates. The need for OASIS to fulfill its mission is critical; 
as the dropout rates in Oakland hover around 50% for African American and Latino students, this plan is 
being submitted in collaboration with Oakland Unified School District support to ensure maximum 
effectiveness. 

This strategic improvement plan outlines specific school-wide steps designed to guide OASIS refonn 
efforts. Central to this process is critical, honest ongoing assessment of the planning and implementation 
process and of overall progress towards meeting the mission and purpose of the school. 
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The School Improvement Plan (SIP) details each action required to bring about proposed outcomes, 
including identitying the lead and evidence of the school's capacity to achieve the tasks; necessary 
resources including funding; a timeline for implementation and attainment of expected results; and a clear 
description of the measure demonstrating successful attainment of each step. 

The School Improvement Plan includes actions for all aspects of program: 

• Board EngagementlLeadership 
• Instructional Leadership 
• Curriculum Alignment 
• Instructional Program 
• Assessment Model 
• Professional Development Plan 
• Interventions 

Additional addendums reflect documentation of the proposed changes and methodologies as well as a 
school schedule,job descriptions, and admissions documents that support implementation of the action 
steps. 
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CURRICULUM ALIGNMENT 

GOAL # 1 
100% of Oasis students will have access to a fully articulated A-G curriculum that reflects the mission of the 
school and is rigorous, relevant, responsive, and aligned through a systematic scope and sequence of skills 
across content areas. 
Means of evaluating progress toward this goal: Data to be collected to measure progress: 
Increase in CAHSEE scores, CSTs, standards mapping of courses, Attendance rates, CST test scores, CAHSEE pass rates, 
California Standards alignment with curriculum student surveys, in-class referrals, lesson observations, 

assessments of instructional plans 

.. ' A!!tiotiSteps 
. 

..... Person(s) .. ~s,sessnie~(of' 1> .. S!~~fPateIJ;> .• Finahciiil. . 
ResponsiblelInvolved I .pri:lgress/NIetrics ," Co.mpletionDate Resources Needed 

'.' •..•••• ..•• I .' .•...... ..•. . ' .. '. •• ........ ....• ". '.' ..... 
Create Curriculum Team to develop, 
implement, and evaluate curriculum 
alignment process (includes board member, 
co-principals, admin staff, and teacher 
leaders) 

Board, Co·Principals, Staff Outcomes: Development: None 

Curriculum Team to meet over sununer to 
review, select, and develop school-wide 
curriculum based on state-approved 

Teacher Leaders Whether or not Start: May 1,2009 

Teachers, Curriculum 
Team, Co-Principal of 
Instruction 

team is created and Finish: June 12, 
includes all 
required members; 
Completion of 
detailed action plan 
for selection and 
implementation of 
curriculum) 
See also 
BoardnLeadership 
Section 
Student Outcome: 
100% of students 
have access (ability 

2009 
Evaluation: 
Ongoing 

Summer and Fall, 
2009 

$2000 stipends (per 
staff member) @ 6 
staff= $12,000 
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Person(s) 
-'... 

Financial Action Steps Assessment of Start Datel 
Responsiblellnvolved Progress/Metrics ... . Completicln Date Resources Needed 

... ... 
• 

curriculwn materials. Curriculwn Team to to successfully over summer and 
develop scope and sequence of skills that is demonstrate fall 
systematic across content areas. knowledge of grade General Fund 
See Professional Development level standards) to Unrestricted 

A-G curriculwn (or Grants (see 
interventions to fundraising plan) 
prepare for access) Instructional 

Materials Funding 
$63,000 

Teachers will align systematic curriculum Teachers, Teacher Student Outcome: Summer and Fall, None 
to state standards and school mission as Leaders 100% of students 2009 
developed by Curriculwn Team have access (ability 
See Professional Development to successfully 

demonstrate 
knowledge of grade 
level standards) to 
A-G curriculum (or 
interventions to 
prepare for access) 
Staff Outcome: 
Teacher Leaders 
review aligned 
syllabi and course 
outlines each 
trimester; UC 
reviewsA-G 
annually 

Teachers will implement writing across the Teachers, Teacher Student Fall,2009 None 
curriculwn, supported through bi-monthly Leaders Outcomes: 
Critical Inquiry Group meetings. School- 2009: 35%of 

2 

--------------- -
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ActionSteps 
1 

Person(s) Assessment of Start Date! Financial 
,Responsiblellnvolved Progress/Metrics Completion Date Resources Needed 

" 
" , " 

wide writing assessment twice per students will 
trimester; writing prompts focus on writing demonstrate 
across content areas using National Writing proficiency in 
Project Analytic Writing Continuum to Scales 4-6 for each 
assess improvements in writing Content, Continuum; 
Structure, Stance, Sentence Fluency, 2010: 44% of 
Diction, and Conventions (these students will 
assessments provide benchmarks for demonstrate 80% 
student portfolios) proficiency; 
See Professional Development;"See 2011: 53% of 
Appendix for National Writing Project students will 

demonstrate 80% 
proficiency; 
2012: 56% will 
demonstrate 80% 
proficiency 
100% Math and 
ELA CAHSEE pass 
rates for students 
who are graduating 

Teachers develop, submit and use course Teachers, Teacher Teacher Outcome: May, 2009 None 
outlines and syllabi at the beginning of Leaders, Co-Principal of 100% of courses All course syllabi to 
each course that clarify objectives, grading Instruction have accessible be submitted by 
policies, homework and assignment course syllabi that August 15,2009 
expectations, real world relevance; meet all course 
formative and benchmark assessments, or if requirements; 
performance based assessment is used, Teacher Leaders 
rubrics or indicators for student learning and Co-Principal of 
outcomes aligned to state standards; these Instruction review 
outlines are included into Teacher Student Outcome: 

3 
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F' ·'1 Action Steps Person(s) Assessment of Start Datel mancla 
ResponsiblelInvolved ProgresslMetrics Completion Date Resources Needed 

Portfolios 100% of students 
articulate school-
wide and course-
specific goals 
through Advisory 
Classes. 

Course outcomes will be clearly defined Teachers, Teacher Staff Outcomes: Fall, 2009 None 
and articulated to students based on above Leaders, Co-Principal of 100% of staff have 
course outlines. Lesson Objectives posted Instruction aligned daily lesson 
each day. objectives posted; 

Walkthroughs 
Teachers use appropriate, approved texts Teachers, Curriculum Staff Outcomes: Fall, 2009 None 
that align standards to school mission, Team, Co-Principal of 100% ofteachers 
sequenced courses, and student needs Instruction, Teacher use school adopted 

Leaders texts and 
curriculum 

Develop Entry-Level Advisory Course for Teachers, Curriculum Student Outcome: Develop: Summer Same stipends as 
each incoming student to take prior to Team 100% of incoming 2009 above 
being placed in ongoing Advisory Course. students take course Implement: Fall, 
Course norms students and assesses within 60 days 2009 
baseline academic skills (including English Ongoing: As new 
and Math diagnostic tests) to determine students emoll 
intervention supports. 
Develop Advisory Course that each student Teachers, Curriculum Student Outcome: Fall, 2009 None 
takes (4 days a week for 45 minutes each); Team, Co-Principal of 100% of students 
course focuses on student self-assessment Instruction develop Personal 
and identifYing, monitoring interventions Learning Plan in 

Advisory 
Integrate technology into each course and Teachers, Curriculum Staff Outcome: Fall, 2011 $20,000 Mobile 
syllabus (such as e-mail, internet research, Team 100% of teachers Laptop Lab 

4 
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Action Steps Person(s) Assessment of Start Datel Financial 
. ResponsiblelInvolved Progress/Metrics Completion Date Resources Needed . . . 

multimedia, word processing, powerpoint, will use technology $2000 (for 
spreadsheets, podcasting, blogging) to enhance designated 

instruction and whiteboards in each 
show evidence in classroom) 
lesson planning and Technology Grants 
instruction by 2011 

See Leadership 

5 
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ASSESSMENT 

GOAL #2 
100% of Oasis staff and board will use multiple measures for continuous, comprehensive evaluation of the 
Strategic Improvement Plan to ensure consistent improvement in leadership, instruction, and student 
achievement. 100% of students demonstrate academic progress through content area and comprehensive 
assessments. 
Means of evaluating progress toward this goal: Data to be collected to measure progress: 
Data director - student and school wide, content 
Portfolios are student and teacher specific, Parent Phone Logs 

Data Director, Standards Assessment Results, Portfolio 
rubrics, Student grades, CST results, CAHSEE results, 
Parent Phone Log entries 

Implement Data Director and create Teacher Leaders, Co- Teacher Outcome: 1" Trimester See Professional 
formative and benchmark assessments in Principal ofInstruction School implements Benchmark Development 
Mathematics and English Language Arts Standards-based Assessment 
that align to state standards and match benchmark completed by 
curriculum objectives. assessments for all August 15th

, 2009, 
See Professional Development students two times subsequent 

Teachers to use California State Standards 
in weekly embedded assessment results to 
determine student progress in acquiring 
content level standards. These weekly 
assessments identifY students in need of 
intervention, document effectiveness of 
interventions and are used by teachers to 

Teacher Leaders, Co­
Principal of Instruction, 
Teachers 

a trimester. benchmark 

Student 
Outcomes: 
80% of students 
make weekly 
progress on 50% of 
PLP objectives; 
Weekly In-Class 

assessments created 
throughout the year 
FaU2009, school­
wide 

6 
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" . :'.' "" ... ' : ". : ..... ': :' : 
Financi~l .' " . Action Steps Person(s) Assessment of Start patel 

Responsible/Involved :~rg?ressll\fetri~~ .. Completion Date Resources Needed :. 
, 

. :, .. , , . ', ' . . c . ':,,:. > ". .... '. .. ' . 
differentiate instruction, assessments show 

5% increase in 
students 
understanding of 
the content 
measured by 
classroom grades 

Use Data Director to create monthly reports Teachers, Teacher Teacher Fall, 2009 None 
that inform Advisory staff of student Leaders, Co-Principal of Outcomes: 
achievement Instruction 100% ofteachers 

use monthly reports 
to assess student 
progress in 
Advisory; 100% 
MathandELA 
CAHSEE pass rates 
for students who 
are graduating; 
Percentage of 
students at basic, 
proficient or 
advanced in Math 
CST will increase 
from 10% in 2008 
to: 
15% in 2010 
21 % in 20ll 
26% in 2012 
31% in 2013 
34% in 2014 
Percentage of 

7 
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Action Steps '. 

'. 

Assessment of Start Datel Financial Person(s) 

. ". 
Resp.o:ll.sible/lnvolved ... Progress/Metncs Completion Date ResourcesN'eeded .. 

. ..... .... . . '.' .. . ......... . .' .,' . , '. .... .' 

students at far 
below in Math CST 
will decrease from 
62% in 2008 to: 
55%in2010 
50% in 2011 
45% in 2012 
40% in 2013 
35% in 2014 
Percentage of 
students basic, 
proficient or 
advanced in ELA 
CST will increase 
from 29 in 2008 to: 
38%in2010 
46% in 2011 
52% in 2012 
56% in 2013 
60% in2014 
Percentage of 
students at far 
below in ELA CST 
will decrease from 
31% in 2008 to: 
24% in 2010 
18% in 2011 
14% in2012 
12% in 2013 
10% in 2014 
Percentage of 

8 
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Action Steps Person(s) Assessment of StartUatel .' Financial 

:'. .' 
Responsible/lnvolved Piogress/Metrics Completion Date Resources Needed 

." . ' . .. " '.' .. .. . 
students at below 
basic in ELA CST 
will decrease from 
40% in 2008 to: 
38% in 2010 
36% in 2011 
34% in20l2 
32% in 2013 
30% in 2014 

Implement Teacher-led Cycle ofInquiry Teachers, Teacher Teacher Outcome: Beginning Fall None 
process to assess instruction and monitor Leaders, Co-Principal of 100% ofteachers 2009 and on-going 
student achievement using student samples Instruction utilize throughout the 
that demonstrate far below, below, differentiated school year 
proficiency, and advanced in each content instruction; 
area. 100% of teachers 
See Cycle of Inquiry Appendix modify instruction 

based on ongoing 
Cycle of Inquiry 
assessments 
Student 
Outcomes: 
Weekly In-Class 
assessments show 
5% decrease in 
students at far 
below or below 
standards levels; 
5% increase in 
students at 
advanced levels per 
trimester 

9 
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Action Steps .. Person(s) Assessment of Start Datel Financial 

. ... 
ResponsiblelInvolved I ProgresslMetrics . Completion Date ResonrcesNeeded .. .. . .... . .... . . 

Using observation rubric, Teacher Leaders Teacher Leaders, Co- Teacher Outcome: Fall, 2009 None 
and Co-Principal ofInstruction conduct Principal ofInstruction 100% of teachers 
weekly class walkthroughs to assess are observed 
instructional alignment and monitor the weekly and 
quality and pace of instruction. provided relevant 
Walkthroughs inform professional professional 
development opportunities and teacher development for 
evaluations instructional 

support; 100% of 
teachers use weekly 
reports to assess 
student progress in 
each class 

Teachers will utilize Data Director to create Teacher Outcome: January 2011 
standards based in-class weekly and 100% of teachers 
monthly assessments for all units of will use Data 
instruction. Director to create 

standards based in-
Teachers will use reports from Data class assessments 
Director on standards acquisition to inform for all core classes 
instruction and re-teaching as well as by January 2011. 
assignment to student intervention. 
Teachers regularly assess student ability to Teachers Student Outcome: Implementation None 
translate core courses (including A-G) into 2011:35%of starts August 2011, 
real world framework in weekly writing students will fully implemented I 

across the curriculum assessments. demonstrate June 2012 
proficiency in 
National Writing 
Project Scales 4-6 
for each 
Continuum; 

10 
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Action Steps Person(s) Assessment of Start Datel Finan~ial 
Respol1siblelInvolved ProgresslMetrics Completion Date Resources Needed 

--'-
.. . .... ... I .•.. . -

2012: 44% of 
students will 
demonstrate 80% 
proficiency; 
2013: 53% of 
students will 
demonstrate 80% 
proficiency; 
2014: 56% will 
demonstrate 80% 
proficiency; 
80% of students 
articulate daily 
objectives and 
comprehension as 
demonstrated 
through Closure 
Activity in 2011-
14; increase of 5% 
per year until 95% 

Incoming students will enroll in Entry Teachers, Co-Principal Student Outcome: Fall,2009 None 
Level Advisory Course designed to norm of Instruction 100% of incoming 
students and assess baseline academic students take course 
skills (including English and Math within 60 days 
diagnostic tests) to determine intervention 
supports. 

English Language Development students Co-Principal of Student Outcome: Fall,2009 None 
will be identified by the home language Instruction 100% ofELD 
survey on their first day, and the CELDT students are 
will be administered before the state provided immediate 

11 
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Assessment of 
I '. 

Action Steps i>erson(s) Start Datel Financial 

. ....•. . 
R~sponsibl~nyolved i>rogtesslMetrics COlllpletionDate Resources Needed . . . '. '.' . 

deadline; ELD students will enroll in appropriate 
Saturday school (if 15 students, ELD intervention 
class), be provided one-on-one tutoring, 
and placed in ELD-focused Advisory. As 
students are admitted intermittently 
throughout the year they will be given the 
CELDT test. 
Teachers inform families monthly (through Teachers, Dean of Teacher Outcome: Fully implemented None 
Advisory) of student academic progress Students, Co-Principal of 100% ofteachers by June 2010 
(using Data Director to frame data) Instruction will reach out to 

families of all 
students as 
evidenced by 
Parent Phone Log 

Coordinator of School Operations to collect Coordinator of School Coordinator and Fall,2009 Position already 
and monitor ASAM required data Operations Co-Principal collect funded from 
(attendance rates, literacy metrics, and ASAM required General Fund, 
suspensionlexpulsion rates) data and reports current Job 

monthly to Board Description to be 
Revised 

12 
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INSTRUCTIONAL PROGRAM 

GOAL # 3 
100% of Oasis teachers will model rigorous, relevant, mission-driven instruction through multiple pedagogical 
techniques that result in 75% of Oasis students meeting or exceeding state curricular standards within five years 
(as measured by Star CST Blueprints). 
Means of evaluating progress toward goal: Data to be collected to measure progress: 
Use of Data Director to assess effective implementation of action Attendance rates, test scores, CAHSEE pass rates, student 
steps; increase in standardized assessments, increased use of surveys, in-class referrals, lesson observations, assessments of 
rigorous standards-based lesson plans and instruction that align instructional plans, Student work samples 
curriculum, and increased student academic performance 

... 

J:?inapcial ..•.•.•.... ··· 
Resources Needed 

Teachers will use Madeline Hunter lesson Teachers, Co-Principal Staff Outcome: Professional None 
plan format to frame daily/weekly lesson ofInstruction 100% of teachers use Development: May, 
plans, and align instruction to facilitate Madeline Hunter lesson 2009 
Madeline Hunter protocol. Bi-weekly plan format Full 
sample lesson plans are placed into Teacher daily/weekly Implementation: 
Portfolios for evaluation by Co-Principal of Student Outcome: Fall 2009 
Instruction. 80% of students 
See Professional Development and articulate daily 
Assessment objectives and 

comprehension as 
demonstrated through 
Closure Activity in 
2009-10; increase of 
5% per year until 95% 

Teachers will use and modify differentiated Teachers, Co-Principal 
instructional strategies and materials that ofInstruction 

Teacher Outcomes: 
100% of teacher 

Summer PD, and 
on-going, 

None 

... 

13 
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Action Steps Person(s) Assessment of Start Date/ Financial 
Responsible/lnvolved Progress/Metrics Completion Date Resources Needed . . ... . . . .. . 

use a variety of modalities to engage all portfolios demonstrate evidenced by all 
learners, including flexible grouping, differentiated strategies; classrooms by all 
heterogeneous skill grouping, and 5% decrease in overall teachers by June 
cooperative grouping. in-class referrals per 2010 
See Professional Development trimester 

Student Outcomes: 
Weekly In-Class 
assessments show 5% 
decrease in students at 
far below or below 
basic levels; 5% 
increase in students at 
advanced levels per 
trimester; 
100% Math and ELA 
CAHSEE pass rates for 
students who are 
graduating; 
Percentage of students 
at basic, proficient or 
advanced in Math CST 
will increase from 10% 
in 2008 to: 
15% in 2010 
21% in 2011 
26% in 2012 
31% in 2013 
34% in 2014 
Percentage of students 
at far below in Math 

14 
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Action Steps ... Person(s) Assessment of Start Datel Financial 

. Responsibleflnvolved Progress/Metrics . Completion Date I Resonrces Needed. 
. ... .. .. . 

CST will decrease from 
62% in 2008 to: 
55% in 2010 
50% in 2011 
45% in 2012 
40% in 2013 
35% in 2014 
Percentage of students 
basic, proficient or 
advanced in ELA CST 
will increase from 29% 
in 2008 to: 
38%in2010 
46% in 2011 
52% in2012 
56% in 2013 
60% in 2014 
Percentage of students 
at far below in ELA 
CST will decrease from 
31 % in 2008 to: 
24%in2010 
18% in 2011 
14% in 2012 
12% in 2013 
10% in 2014 
Percentage of students 
at below basic in ELA 
CST will decrease from 
40% in 2008 to: 
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Action Steps Person(s) Assessment of Start Date/ . Financial 

ResponsiblelInvolved Progress/Metrics Completion Date Resources Needed .. ... .... . 

38% in 2010 
36% in 2011 
34% in2012 
32% in 2013 
30% in 2014 

Teachers will set classroom expectations Teachers, All staff, Co- Staff Outcomes: Fall, 2009 None 
for 100% of students to be in school and in Principals 100% of staff ensure 
class 100% of instructional time. Staff will students are in class; 
effectively enforce school-wide culture of 5% decrease per 
100% in-class academic engagement. trimester in overall in-

class referrals and 
suspensions from 2008-
09 school year 
Student Outcomes: 
88% attendance rate in 
2009-10; increase 1 % 
each subsequent year 
until 93% 

Teachers to develop weekly grade sheets Teachers, Co-Principal Teacher Outcome: Fall, 2009 None 
that report ongoing student proficiency of Instruction 100% of students 
relative to course assignments (that complete weekly 
measure content level mastery). assessments and are 

measured at far below, 
Highly leveraged assignments using rubrics below, proficient, and 
aligned to content area state standards advanced content-based 
completed by Fall 2011. rubrics in each class 

Student Outcome: 
100% of students have 
ongoing weekly content 
area assessment of 

16 



o o o 

Action Steps 
. . I 

Financial Person(s) Assessment of Start Datel 
Responsiblellnvolved Progress/Metrics Completion Date Resources Needed 

. . ..... . 

academic progress 
Teachers will facilitate student Advisory Course Teacher Outcome: Begin training May None 
development of Personal Learning Plans in Teachers, Co-Principal 100% ofteachers use 2009, fully 
Advisory and use PLP's to enable students of Instruction PLP's as a means of implemented by 
to monitor own progress based on content monitoring student January 2010. 
area weekly assessments progress in Advisory 
See Exemplar in Appendix Student Outcome: 

100% of students 
develop PLP's; 
80% of students make 
weekly progress on 
50% ofPLP objectives 

Every teacher facilitates Advisory Course Teachers, Co-Principal Teacher Outcome: Fall, 2009 None 
that meets 4 times a week for 45 minutes to of Instruction 100% of teachers will 
create small, welcoming learning reach out to families of 
communities. Advisory provides self- all students as 
assessment for students, identifies evidenced by Parent 
intervention opportunities, and creates Phone Log; 100% of 
student Personalized Learning Plans. teachers will 
Teachers will reach out to families of all incorporate Six 
Advisory students monthly. Advisory also Essential Competencies 
focuses on short lessons on Six Essential into Advisory 
Competencies (Communication, Reasoning Student Outcome: 
and Problem Solving, Community and 100% of students 
Citizenship, Technology, Creative participate in advisory 
Expression, and Self-Knowledge) class and develop PLP's 
See Schedule in Appendix that incorporate the Six 
See Academic Intervention and Essential Competencies 
Professional Development to guide academic 

growth; 
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Action Steps Person(s) Assessment of Start Datel Financial 
Responsiblellnvolved ProgressiMetrics Completion Date Resources Needed 

. . . ... . . . 

80% of students make 
weekly progress on 
50% ofPLP objectives; 
88% attendance rate in 
2009-10; increase 1 % 
each subsequent year 
until 93%; 
5% decrease per 
trimester in overall in-
class referrals and 
suspensions from 2008-
09 school year 

Teachers will develop and teach 25 school- Teachers, Critical Teacher Outcome: January, 2010 None 
wide and content-area academic vocabulary Inquiry Group, Co- 100% of teachers 
words from standards-based content and Principal of Instruction, integrate vocabulary list 
from highly leveraged vocabulary lists Curriculum Team into curriculum per 
and teach these in each content area; month 
Monthly content-area tests to assess Student Outcome: 
proficiency over cumulative, annual 250 100% of students 
word list tested; 80% of students 

will exceed school-wide 
expectations (80% 
efficiency of use) in 
academic language on 
monthly tests 

Teachers will facilitate cooperative Teachers, Co-Principal Teacher Outcome: evidenced by June None 
groupings for 40% of instructional time per of Instruction 100% of courses 2010 
course; these differentiated groups will effectively use 
increase accessibility of curriculum through cooperative groupings 
providing support for academic growth to 40% of instructional 
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Action Steps Person(s) Assessment of Start Datel Financial 
. ResponsiblelInvolved . ProgresslMetrics Completion Date Resources Needed 

. . .... 

all students time 
See Professional Development Student Outcome: 

5% decrease in below 
standards content-area 
weekly assessments per 
trimester; 88% 
attendance rate in 2009-
10; increase 1 % each 
subsequent year until 
93% 
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ACADEMIC INTERVENTION 

GOAL#4 
100% of students needing academic or skill-based support have access to intervention programs designed to 
increase success with core curriculum. 
Means of evaluating progress toward this goal: 
Implementation of effective Standards-based Intervention 
programs with pre-post data, on-going monthly meetings to 
evaluate process, review Personal Learning Plans 

.... 
ActionSteps < . .p~rson(s) 

...........•. .'. ResponsiblelInvolved 
""" '. ." ". .' ,." 

Curriculum Team to meet over summer to Teacher Leaders, Co-
review, select, and develop school-wide Principal ofInstruction 
academic intervention program(s) and 
modify schedule accordingly. School-wide 
intervention currently being discussed are: 

1. Additional ELA or math class 
during regular school day, 

2. Study Island 
3. ALEKS 
4. Highpoint 
5. Tutoring 
6. Saturday School 
7. Homework Club - College Track 
8. SIPPS 
9. The "Critical Thinking Habits of 

Mind and Habits of Good Readers" 
will be discussed and a monthly 
"Habit" to be taught to students 

Data to be collected to measure progress: CELDT 
Scores, CST Scores, Data Director, Standards-based 
Assessments, Personal Learning Plans 

Assessnlllntof ...•• '.. Start Date! • 
Progress/Metric8 ' C()mpletionDa.te ....• . ." ... " '. . ", .... ' 

Selection of May, 2009 - Full 
academic implementation of 
intervention intervention 
program(s) programs by 

October 2009 

.' 

Financial 
Resources Netl,ded 

. ....... " '. 

$2000 stipends (per 
staff member) @ 6 
staff= $12,000 
over summer and 
fall 
Title I and general 
fund 

$7,000 - $9,000 
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Action Steps Person(s) Assessment of Start Datel Financial 

Responsiblellnvolved ProgresslMetrics . Completion Date Resources Needed 
. .. 

during Advisory. 
10. Milestones - ELL 

See Appendix 
Incoming students will enroll in Entry Teachers, Co-Principal Student Outcome: Fall,2009 None 
Advisory Course designed to norm students of Instruction 100% of incoming 
and assess baseline academic skills students take course 
(including English and Math diagnostic within 60 days of 
tests) to determine intervention supports enrolling at Oasis; 
(based also on previous transcripts). 100% of students 
Students needing intervention are defined needing 
as non-readers, far below and below basic intervention are 
according to the CST, students who have a provided timely, 
cumulative GPA below C-, students who appropriate 
are masteringfewer than 60% of the intervention. 
standards in core classes as measured by Increase the 
Data Director. number of students 

mastering more 
than 60% of the 
standards by 2% 
each year. 

After completing Entry Course, students Teachers, Co-Principal Student Outcome: Fall,2009 None 
are required to enroll in Advisory Course to of Instruction 80% of students 
provide ongoing monitoring, mentoring, make weekly 
and support of academic progress through progress on 50% of 
weekly content area progress reports; these PLP objectives*; 
reports provide regular assessments to 88% attendance 
determine intervention needs rate in 2009-10; 

increase 1 % each 
subsequent year 
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. Action Steps Person(s) Assessment of Start Datel Financial 

.. ResponsiblelInvolved ProgresslMetrics Completion Date Resources Needed 
. . . .. 

until 93%; 
5% decrease per 
trimester in overall 
in-class referrals 
(515) and 
suspensions (84) 
from 2008-09 
school year 

English Language Development students Teachers, Co-Principal Student Outcome: Fall, 2009 On-going use of 
will be identified by the home language of Instruction 100%ofELD current volunteer 
survey on their first day, and the CELDT students are tutors. No cost. 
will be administered before the state provided timely, 
deadline; ELD students will enroll in appropriate 
Saturday school (if 15 students, ELD intervention; 100% 
class), be provided one-on-one tutoring, CAHSEE ELA pass 
and placed in ELD-focused Advisory. As rates for graduating 
students are admitted intermittently ELD students 
throughout the year they will be given the 
CELDTtest. 
Based on Entry Advisory Course and Teachers, Co-Principals Student Fall, 2009 None 
diagnostics, students will be placed into Outcomes: 
Math and/or ELA. Percentage of 
Intervention program as needed. students at far 

below basic in ELA 
Students who have failed a portion of the CST will decrease CAHSEE State 
CAHSEE or as determined by CST scores, from 31 % in 2008 Prep Fund 
grades or Data Director will be placed in to: 
CAHSEE intervention classes scheduled 24% in 2010 
throughout the year. 18% in 2011 

14% in 2012 
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Action Steps Person(s) Assessment of St3rtDate/ Financial 

Responsiblellnvolved Progress/Metrics Completion Date Resources Needed 
. 

A teacher will be assigned to work with Teacher (intervention) 12% in 2013 
students who are identified at far below 10%in2014 
basic level. The teacher will use a state- Percentage of 
approved intervention program (i.e. such as students at below 
HighPoint, Study Island, ALEKS). basic in ELA CST 

will decrease from 
See Schedule Appendix 40% in 2008 to: 

38%in2010 
36% in 2011 
34% in 2012 
32% in 2013 
30% in 2014 
Percentage of 
students at far 
below basic in 
Math CST will 
decrease from 62% 
in 2008 to: 
55% in 2010 
50% in 2011 
45% in 2012 
40% in 2013 
35% in 2014 
Percentage goals of 
students at below 
basic in Math CST 
will adjust to 
accommodate 
movement from far 
below basic 
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Action Steps Person(s) Assessment of Start Date! Financial 

Responsiblellnvolved . ProgresslMetrics· Completion Date Resourc¢s Needed 
. 

students: 
35% in 2010 
29% in 2011 
29% in2012 
31% in 2013 
34% in 2014 

Monthly intervention meetings with all Teachers, Teacher Teacher None 
advisory teachers to assess student progress Leaders, Co-Principal of Outcomes: 
and identifY new interventions, based on Instruction 100% of teachers 
PLP's and Advisory Teacher coordinate 
recommendations, Data Director strategies with 
assessment results and Classroom-level specific 
Cycle Of Inquiry intervention 

students as 
See Release of Data Agenda in Appendix documented in 

Teacher Portfolios 
Student 
Outcomes: 
100% of students 
needing 
intervention are 
receiving 
appropriate 
intervention; 
Percentage of 
students at far 
below basic in ELA 
CST will decrease 
from 31 % in 2008 
to: 
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Action Steps Person(s) Assessment of Start Datel Financial 
Responsiblellnvolved ProgressiMetrics Completion Date Resources Needed 

24% in 2010 
18% in 2011 
14% in 2012 
12% in 2013 
10% in 2014 
Percentage of 
students at below 
basic in ELA CST 
will decrease from 
40% in 2008 to: 
38% in 2010 
36% in 2011 
34% in 2012 
32% in 2013 
30%in2014 
Percentage of 
students at far 
below basic in 
Math CST will 
decrease from 62% 
in 2008 to: 
55% in 2010 
50% in 2011 
45% in 2012 
40% in 2013 
35% in 2014 
Percentage goals of 
students at below 
basic in Math CST 
will adjust to 
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Action Steps Person(s) Assessment of Start D.ate/ Financial 
Responsiblellnvolved ProgressiMetrics Completion Date Resources Needed 

. . . . 

accommodate 
movement from far 
below basic 
students: 
35% in 2010 
29% in 2011 
29% in 2012 
31 % in 2013 
34% in 2014 

*PLP = Personal Learning Plan (see Appendix) 
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BEHAVIORAL INTERVENTION 

GOAL#5 
Develop and fully implement school-wide behavioral expectations that result in 100% of students needing 
emotional and/or behavioral support having access to intervention programs that increase student capacity to 
access core curriculum. 
Means of evaluating progress toward this goal: Data to be collected to measure progress: 
Powerschool, Behavioral Contracts In-class referrals, suspension rates 

". ..... rersoll(s) ... .' 
. ' ....... 

Action. Steps Assessment of Start. Date! . Financial 

. .....• 
.. ResponsiblelInvolved . ··.ProgressiMetrics Completion Date Resou~ces Needed 

. . ' .... " . '.' .. .... .'. " ' ..... 
.' . 

Develop Behavioral Intervention Team to Teacher Leader, Dean of Teacher Outcome: Summer, 2009 -
coordinate school-wide discipline plan, Students, Counselor, Co- 100% of teachers Develop Plan 
including developing and assigning Principal of School will utilize school- Fall, 2009-
interventions and behavioral contracts Culture wide discipline plan Implement Plan 
based on student behavior expectations laid on a consistent 
out in Student Handbook. Identify basis 
research-based intervention program to Student 
integrate into Advisory Course (e.g. Six Outcomes: 
Pillars of Character) 100% of students 

needing 
intervention are 
provided timely, 
appropriate 
intervention; 
88% attendance 
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.. . 

Action Steps .. Person(s) Assessment. of Start Datel Financial 
ResponsiblelInvolved ProgresslMetrics Completion Date ResourcesN eeded 

... 

rate in 2009-10; 
increase 1 % each 
subsequent year 
until 93%; 
5% decrease per 
trimester in overall 
in-class referrals 
(515) and 
suspensions (84) 
from 2008-09 
school year 

When students are identified as needing Teachers, Dean of Teacher Fall, 2009 None 
behavioral intervention, implement process Students, Co-Principal of Outcomes: 
for student behavioral contracts that layout School Culture 100% ofteachers 
clear student and teacher expectations and utilize behavioral 
includes parent/guardian participation. contracts when 
Contracts are signed by parent/guardian, needed 
student, Advisory Teacher, and Dean of 
Students. 
Advisory Teachers integrate behavioral Advisory Teachers, Dean Fall, 2009 None 
contracts into Personal Learning Plans. of Students 
Automate referral process into Teachers, Teacher Teacher Outcome: Fall, 2009 None 
PowerSchool to facilitate access. Leaders, Co-Principal of 100% of teachers 

Instruction input referrals into 
PowerSchool; 
100% of Advisory 
Teachers access 
referral information 

28 



o o o 

Action Steps Person(s) 
. ..' 

Assessment of Start Datei Financial 
Responsihlellnvolved ". Progress/Metrics Completion Date Resources Needed . ..... . . .. 

through 
PowerSchool 

Behavioral Intervention Team will Increase access to January, 2010 None 
collaborate with social service agencies to outside agency 
provide counseling and mental health partners 
resources 
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PROFESSIONAL DEVELOPMENT 

GOAL #6 
A formal professional development plan will be created to support teachers in implementing instructional 
methods to ensure successful student outcomes. 

Means of evaluating progress toward this goal: Data to be collected to measure progress: 
Teacher Surveys, increase in student test scores, teacher Satisfaction rates on school-wide surveys, Teacher portfolios, 
evaluations, implemented full Professional Dev. calendar PLP, evidence of implementation of SIP 

. ... ..... . . 
~ctiQnst!lps 

.. 

~:, . 

....• .. /.: 

Curriculum Team will identify initial topics 
for instructional support based on teacher 
needs assessment and student data. In­
service topics might include: How 
Objectives align with Content Standards, 
Meeting our Mission, Lesson Format, 
Integrating Intervention Strategies, 
Cooperative Classroom Structures. 
The Curriculum Team will create a rubric 
for school-wide Best Practices for teaching 
content, developing assessment tools and 
strategies for effective classroom 
management. 
Data-driven school-wide needs assessment 
will direct the selection of monthly 
workshops on topics identified by the 

Co-Principal of List of topics based May 2009, 
Instruction, Curriculum on needs completion by 
Team assessment September 2009 

Co-Principal of 
Instruction, Curriculum 
Team 

Co-Principal of 
Instruction, Teacher 
Leaders 

Rubric created 

Monthly review of 
Data Director 
results and 

Summer 2010 

Fall 2009 

< ... 1!'illll~eillJ..· ... 
·ResourcesNeed~d 

.. .. 

$2000 stipends (per 
staff member) @ 6 
staff= $12,000 
over summer and 
fall - Unrestricted 

See Curriculum 
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. 

Action Steps Person(s) Assessment of Start Date/ Financial 
Responsiblellnvolved ProgresslMetrics Completion Date Resources Needed 

. 

Curriculum Team as well as the use of classroom Cycle of 
Backwards Planning for effective Inquiry; 
instruction, Cooperative Structures, Professional 
Learning Buddies, Reciprocal Teaching, Development 
research-based strategies in ELD Calendar; meeting 
vocabulary development and agendas; 90% of 
comprehension, and differentiated models teachers will 
including flexible grouping, heterogeneous respond that they 
skill grouping, and cooperative grouping. are satisfied or 
See Appendix for Professional highly satisfied 
Development Calendar with the content 

and quality of the 
professional 
development being 
provided. 

The Co-Principal ofInstruction will Co-Principal of Teacher Outcome: May 2009 to Position currently 
support teachers to effectively create well- Instruction, Teachers 100% of teachers implement funded as Director 
planned lessons. will participate in September 2009 of Outcomes, Job 

five-tiered research description in 
The Madeline Hunter Lesson Study Model based teacher addenda. From the 
will be implemented school-wide (1. evaluation process; General Fund. 
Anticipatory Set; 2. Objective/Purpose; 3. weekly review of 
Input; 4. Modeling; 5. Guided Practice; 6. teacher lesson plans 
Checking for Understanding; 7. for instructional 
Independent Practice; 8. Closure.) The Co- support; 
Principal ofInstruction will provide weekly Student Outcome: 
lesson plan support. This will include Attendance, referral 
assistance in lesson plan designs for data 
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Action Steps Person(s) Assessment of Start Datel Financial 
Responsiblellnvolved . Progress/Metrics Completion Date Resources Needed .. 

. 

project-based, computer assisted and direct See Appendix 
instruction. Lesson plans will be kept in 
Teacher Portfolio. 
See Appendix 
Co-Principal will monitor instructional Co-Principal of 100% of teachers Evidence of full 
quality through formal and informal Instruction who are struggling implementation by 
evaluations conducted 3 - 5 times a year will be identified June 2010 
to identify teachers struggling with and receive support 

classroom management, content areas, and immediately; 
models of differentiated instruction, documented by 

monthly report to 
The Co-Principal ofInstruction and the Board 
Teacher Leaders will develop a plan to 
support these teachers based on assessed 
needs and observe/monitor progress 
weekly. 

See Japanese Lesson Model in 
addendum. 
Teachers will use Teacher Portfolios to Teachers Teacher Outcome: Evidence of full 
organize, inform and improve instruction. 100% of teachers implementation by 

will maintain June 2010 
Teacher Portfolios 
according to the 
checklist; 
See Appendix 

Form Critical Inquiry Groups to meet twice Teachers Teacher Evidence of full 
monthly to engage with relevant, timely Outcomes: implementation by 
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Action Steps :Person(s) ASsessment of Start Datel Financial 
Responsiblellnvolved . ProgresslMetrics Completion Date Resources Needed 

. ... . .. . 

topics such as the use of assessment to CIGwork June 2010 
infonn practice, equity in the classroom, evidenced in lesson 
differentiated instruction. planning and 

documented in 
Teacher Portfolio; 
CIG agendas 

Teachers will engage in reflective practice Teachers Teacher Evidence of full 
that can include journal writing or Outcomes: implementation by 
anecdotal recording to improve their 100% of Teachers June 2010 
instructional practice. will document their 

reflective practice 
in their Teacher 
Portfolio, subject to 
monthly review by 
Co-Principal of 
Instruction 

Teachers will receive ongoing training on EdTec, Co-Principal of Teacher May 2009, $1500 for Ed-Tee 
data collection, aggregation and analysis, Instruction, Coordinator Outcomes: evidence of full trainer 
specifically regarding the use of Data of Operations Evidence of implementation by 
Director results to improve instruction. training, teacher June 2010 

survey of 
satisfaction 
measuring quality 
and implementation 
of training; monthly 
reports of 
classroom data to 
the board 
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Action Steps Person(s) Assessment of Start Datel Financial 
, Responsiblellnvolved Progress/Metrics Completion Date Resources Needed 

, , ' ' " . 

Professional development will be provided Co-Principal of Teacher Outcome: Evidence of full 
to teachers on the practical implementation Instruction, Teachers Evidence and implementation by 
of the Critical Thinking Habits of Mind and effective June 2010 
Habits of Good Readers. application in 
See Academic Intervention lesson planning and 

documented in 
Teacher Portfolio; 
Professional 
Development 
Calendar; 
satisfaction survey 

Professional development will be provided Co-Principal of Teacher Outcome: Evidence of full 
to teachers on discussion points and Instruction, Teachers Evidence and implementation by 
strategies for teaching the Six Essential effective Fall 2010 
Competencies. application in 

lesson planning and 
documented in 
Teacher Portfolio; 
Professional 
Development 
Calendar; 
satisfaction survey 

The Co-Principal ofInstruction will Co-Principal of Professional August 09 through $2,500/year 
cultivate appropriate external professional Instruction, external development June 10,2010 
development resources as needed. This professional speakers will be 
may include Linda Clinerd, BA YCES, development consultants scheduled 
Susanna Dutro, and REACH Teacher 
Leadership Seminars. 
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Action Steps Person(s) Assessment of Start Date! Financial 
Responsiblellnvolved ProgresslMetrics Completion Date Resources Needed 

. . . . . 

Teachers will receive professional Curriculum Team, Teacher Outcome: Evidence of full 
development to develop lesson plans and Teachers Evidence and implementation by 
content for Advisory Course. effective June 2010 

application in 
lesson planning and 
documented in 
Teacher Portfolio; 
Professional 
Development 
Calendar; Advisory 
Course lesson plan 
and binder; in-
service evaluation 
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LEADERSHIP AND SCHOOL STRUCTURE 

GOAL # 7 
The revised leadership structure will facilitate decision-making and ongoing communication that includes all 
constituencies in order to align teaching, curriculum, assessment, and professional development to core mission. 

Means of evaluating progress toward this goal: Data to be collected to measure progress: 
Board composition, full implementation of School Improvement Teacher surveys 
Plan. Teacher Evaluations, Fundraising Board surveys 

' .. <'. '. . . . . 

St~rtDatel 
.... 

..... . Action. Steps Person(s) Assessment.of Financial 
" .. , " 

. Respoli.si~lelInvolved . ProgresslM~trics .Co~Pl~ti~~~ate Resources N ceded 
c' .'. ' .. ..... ' .. ,.' ". . . . 

'.' 

The Board will develop a Board Plan that Board Completion of Summer, 2009 None 
lays out goals and differentiates Board Plan 
responsibilities of co-principals. 
The Board will develop a fundraising plan Board Fundraising plan June 2009 None 
in support of school improvement. aligned to meet the 

needs of the new 
budget 

The Board will identify and recruit new Board Increased Board 2010: 2 Members None 
members, including at least one teacher Membership 2011: 2 Members 
The Board develops new member Board Completion of Summer, 2009 None 
orientation and training Orientation Packet 
The Board will establish new Board Board evaluation of April, 2009 - Advertising for new 
organizational structure. Hire staff based on hiring process for August, 2009 positions 
new position descriptions and SIP plan 2009-10 school 
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Action Steps Person(s) Assessment of Start Datel Financial 
ResponsiblelInvolved I.· Progress/Metrics Completion Date Resources Needed 

.. .. 

requirements. year 
See Leadership Structure in Appendix 
The Board will receive monthly progress Co-Principals, Board Monthly meetings; May,2009-June None 
reports from Co-Principals on the monthly reports of 2014 
implementation of the School Improvement classroom data 
Plan. Reports include applicable data and from Co-Principal 
analysis of accomplishment according to 
the established metrics. 
The Co-Principal ofInstruction will ensure Co-Principal of Teacher Outcome: Fall, 2009 None 
teacher effectiveness through structured Instruction 100% of teachers 
observations, review Teacher Portfolios, are evaluated per 
respond to student assessment data, and trimester using a 
ensure each teacher leader and teacher research based fi ve-
receives appropriate professional tier evaluation 
development ~upport. process (See 

Appendix); 
The Co-Principal ofInstruction will 100% of teachers 
conduct Classroom Observations including will maintain 
weekly monitoring of quality and pace of Teacher Portfolios; 
instruction, and supports implementation of 100% of teachers 
school-wide lesson model. are observed 

weekly and 
provided relevant 
professional 
development for 
instructional 
support; 100% of 
teachers use weekly 
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ActionSt~ps Person(s) Assessment of . Start Dat~1 Financial .. 

ResponsiblelInvolved Progress/Metrics Completion Date Resources Needed 

reports to assess 
student progress in 
each class 

The Co-Principal ofInstruction is also Co-Principal of Student Outcome: Fall, 2009 None 
responsible for developing and Instruction 100% of students 
coordinating academic interventions. In needing 
addition, he/she is responsible for intervention are 
coordinating college outreach - college provided timely, 
track. Additionally, the Co-Principal will appropriate 
recruit and coordinate tutors who provide intervention; 80% 
support to the program. In addition, the Co- of students make 
Principal of Instruction is responsible for weekly progress on 
relevant accreditation and compliance. 50% ofPLP 

objectives*; 100% 
of students will 
have access to 
information on 
college admissions, 
100% of college-
ready students will 
be supported during 
the application 
process. 

Coordinate Classroom Observations (Co- Co-Principal of Teacher Outcome: Fall, 2009 None 
Principal of Instruction, peer, and Board), Instruction 100% of teachers 
that include daily and weekly monitoring of are evaluated per 
quality and pace of instruction, Teacher trimester using a 
Portfolios, Lesson models, and coaching research based fi ve-
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Action Steps Person(s) Assessment of Start Datel Financial 
Responsiblellnvolved ProgresslMetrics Completion Date Resources Needed 

. 

tier evaluation 
process (See 
Appendix); 
100% of teachers 
will maintain 
Teacher Portfolios; 
100% of teachers 
are observed 
weekly and 
provided relevant 
professional 
development for 
instructional 
support; 100% of 
teachers use weekly 
reports to assess 
student progress in 
each class 

Teacher Leaders will be involved in Teacher Outcome: Fall 2009 Stipend 
observations of colleagues, facilitate 100% ofteachers 
Critical Inquiry Groups, and act as a liaison receive support in 
between the Co-Principal ofInstruction and completion of 
teachers. Teacher Portfolios; 
See Job Descriptions in the Appendix 100% of teachers 

are evaluated per 
trimester using a 
research based five-
tier evaluation 
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Action Steps -'-Person(s) Assessment of Start Dilte! Financial 
Responsiblellnvolved ProgresslMetrics Completion Date Resources Needed 

. . . -, 
process (See 
Appendix); CIGs 
occur twice 
monthly; 100% of 
Teacher Leaders 
will meet on a 
monthly basis with 
Co-Principal of 
Instruction and 
designated teachers; 

The Co-Principal of School Culture Student outcome: 
manages the daily operations, facilities, 100% of students 
counseling, information technology will receive a safe, 
infrastructure, and relevant accreditation functioning 
and compliance. environment; 

As measured by 
Parent and Student 
Surveys, 100% of 
students will have 
access to efficient 
technology 

The Co-Principal of School Culture works Ongoing 
with the Dean of Students on recruitment, recruitment will 
admissions, attendance, and scheduling. result in school 

reaching full 
capacity by 2014; 
Student 
Outcomes: 
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Action Steps . Person(s) Assessment of Start Datel Financial 
ResponsiblellnvC)lved ProgressiMetrics Completion Date Resources Needed 

. 

88% attendance 
rate in 2009-10; 
increase 1 % each 
subsequent year 
unti193%; 100% of 
students will be 
admitted according 
to admissions 
protocol (See 
Appendix) 100% 
of students have 
access to A-G 
curriculum and 
fulfill graduation 
r~quirements 

The Co-Principal of School Culture Student Outcome: See Metric 
nurtures school culture through parent and Increase 
student meetings, ensures opportunities for parenti guardian 
student leadership, coordinates school-wide attendance at 
events, and maintenance of community school events (e.g. 
partnerships. School Site council, 

special events, 
parent meetings) by 
5% each year (from 
10% in 2008-09); 
10% of students 
will participate in 
student leadership; 
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Action Steps Person(s) Assessment of Stilrt Date! Financial 
ResponsiblelInvolved Progress/Metrics .. Completion Date Resources Needed 

. 

minimum five 
school-wide events 
will be held per 
year; will maiutain 
current 
partnerships and 
survey students 
and teachers 
effectiveness on an 
ongoing basis 

Both Co-Principals will work with the Annual Annually 
Board on developing and executing development of 
fundraising related tasks. fundraising plan to 

meet yearly budget 
needs. 

The Board will conduct annual evaluations Board members Completed and Both evaluations N/A 
of the Co-Principals based on fulfilling the publically shared completed by June 
duties in the job descriptions and the evaluations 30,2010 and 
implementation of the SIP. Employment conducted annually thereafter. 
offers will be based on evaluations. 
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Critical Activities Through September 2009 
4/2212009 

Projected Resolution 
Activities Date Persons Responsible Status of Resolution 
INSTRUCTIONAUPROGRAMMA TIC 

In collation process; to be proofed at 
Turn in SIP 04/22/09 Team 9AM 4-22 
Complete staffing plan/needs assessment based on Board to meet week of 4-20 to resolve 
SIP 05/01/09 Board the Teacher hiring plan 
Post all job descriptions 05/01/09 Board and Hiring Committee activity not yet started/tbd 
Complete evaluation process of all interested 
teachers and staff; rehire of all qualified teachers and 
staff OS/22/09 Board and Hiring Committee activity not yet started/tbd 

Board to meet week of 4-20 to resolve 
Complete co-principal hiring decisions 06/01/09 Board the CO-P hiring plan 

Identify Curriculum Team and assign responsibilities 06/15/09 Co-Principal of Instruction activity not yet started/tbd 

Create schedule for summer professional 
development- identify responsibilities and committees 06/15/09 Co-Principal of Instruction activity not yet started/tbd 
Begin professional development outlined in SIP 06/30/09 Co-Principal of Instruction activity not yet started/tbd 
Complete teacher hiring decisions 07/01/09 Board and Hiring Committee activity not yet started/tbd 

Finalize daily and school year schedule based on SIP 07/01/09 Principals, Team and Board activity not yet started/tbd 
Hire all positions outlined in staffing plan 08/01/09 Board and Hiring Committee activity not yet started/tbd 

OPERATIONAL 
Receive Charter Approval 06/24/09 District and Team activity not yet started/tbd 

Board and Co-Principal School 
Sign lease 07/01/09 Culture activity not yet started/tbd 

Board and Co-Principal School 
Create an IT infrastructure Plan for new site 07/30/09 Culture activity not yet started/tbd 

Co-Principal Instruction and 
Order the required curriculum for first trimester 07/30/09 Curriculum Team activity not yet started/tbd 
Move school site 08/01/09 Co-Principals, Board activity not yet started/tbd 



" 
Recruit students (marketing Ongoing 

o 
Dean of Students and Co­
Principal School Culture 

o 
activity not yet started/tbd 
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HISTORY & ACCOMPLISHMENTS 

History 
Oasis High School was created in 2004 as a response to the epidemic of students dropping out of Oakland's 
public schools. For students aged 14-18 who have dropped out or are considering dropping out, Oasis 
High School provides a comprehensive educational alternative. Many Oasis students come from Oakland's 
most under-resourced neighborhoods. More than 90% are students of color, 80% are eligible for free or 
reduced price lunch, and 40% speak English as a second language. For most ofthese youth, Oasis stands 
as the last stop before giving up on education completely. Now at its physical capacity, Oasis currently 
serves 180 students each year, having steadily grown from an initial enrollment of only 70 students in 
2004. 

No other Oakland high school deliberately targets the students that Oasis targets, nor welcomes this 
segment of students with a combination of rigor, respect and belief in their capability. Prior to attending 
Oasis, most students had already fallen behind academically; in large public schools they were labeled as 
"failures" or were disregarded by the adult authorities. Having come to Oasis, these students seek a 
community in which rigor is matched with mutual respect among youth and adults. 

Accomplishments 
See Appendix 1: Performance Report for graphs, charts, and details. 

Oasis High School is an academically successful school and a viable, effective, fiscally sound organization 
with strong leadership. Oasis High School has met the terms of the original charter. 

I. Oasis High School is an academically successful school 
• Oasis High School has met the API criteria for consideration of renewal under Education Code 

47607. 
• Oasis High School has made progressive improvement in standardized test scores while other 

comparison schools have declined. 
• Oasis has increased the number of students performing at proficient or above and lowered the 

number of students performing below basic or far below basic. 
• Oasis has a higher passing rate on the California High School Exit Exam than most local schools in 

English Language Arts and some local schools in math 

II. Oasis High School is a viable, effective, and fiscally sound organization with strong leadership 
• Oasis consistently engages in sound board governance . 
• Oasis maintains positive relationships wi parents and community. 
• Oasis has maintained strong leadership that engages the community. 
• Oasis consistently maintains safe & orderly school environment. 
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• Oasis consistently engages in timely reporting of required info to OUSD,ACOE, and CDE. 
• Oasis receives clean annual audits. 
• Oasis consistently engages in generally acceptable accounting practices. 
• Oasis consistent, effective board oversight of fiscal operation. 
• Oasis maintains financial ratios applied to statements are w/in acceptable ranges. 
• Oasis has had a positive ending fund balance for all years of operation. 
• Oasis has raised over $385,000 in grants and fundraising monies over the last three years. 

II. Oasis High School has met the terms of the original charter 

• Oasis has met all of the outcomes presented in the original charter and continues to improve upon 
those original goals. 

Other Accomplishments 
Though many statistics are currently used to measure student performance, rates of attendance and 
retention are particularly significant among students who share a common willingness to skip out on 
school. In 2007 -08, among students who completed at least 60 school days at Oasis, 84% stayed to 
complete the year. In addition, Oasis students maintained a 92% rate of attendance during 2007-08 - a 
remarkable rate for students who were fully prepared to leave school altogether. 

During the 2007-08 school year, 60 out of 64 seniors completed all units required for high school 
graduation. Ofthose 60, at least 93% (56 students) successfully passed the California High School Exit 
Examination (CAHSEE) with the results not yet available for the final round of testing for the remaining 4 
students. For Oakland students who almost dropped out, this statistic represents tremendous success. 
Among Oasis graduates, more than 60% go on to enroll at a community college. Additionally, more than 
85% of graduates report that their experience at Oasis made a critical difference in their decision to stay in 
school. 

A strong indicator of the ability of Oasis students to succeed is that 44 of 64 Oasis 2008 seniors applied to 
and were accepted to four-year universities for the coming year. 

School-wide Surveys Demonstrate that Oasis High School is a Highly Successful Program 

• 81 % of parents reported that they believe the school contacts them regularly about their child's 
performance and education. 

• 100% of parents surveyed reported that they are satisfied with the accessibility of school staff. 
• 92% of parents surveyed reported that they satisfied with the helpfulness of the teachers in 

supporting their students. 
• 75% of students surveyed stated that it is clear what they are expected to leam at school. 
• 92% of parents surveyed stated that they are confident that their student is receiving a high 

quality high school education at Oasis that will prepare himlher for life after high school. 
• 80% of students surveyed reported that they can get help from their teachers when they need it. 
• 82% of students surveyed reported that the classes they take at Oasis are useful to them. 
• Oasis has had four financial audits free of exceptions 
• Oasis has a strong ending fund balance and reserve each year 
• Oasis has received its initial candidacy status for accreditation from the Western Association of 

Schools and Colleges 
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• 100% of Oasis core teachers are Highly Qualified 
• Oasis students have published three poetry books 
• Oasis students produced three original plays in the last three years 

Strong Leadership 
Oasis High School has been successful, in part due to the strong leadership that has been at the helm of the 
Oasis ship since its inception. These administrators are committed to serving Oakland's most underserved 
youth. Through Oasis' hands-on, community-oriented focus, these leaders understand that it takes a village 
(see Special Aspects of Oasis High School section below) to put students on the right path toward lifelong 
learning and success. 

Hugo Arabia, Principal 
Mr. Arabia is bilingual having grown up in Latin America. During his career as an educator he has worked 
as a teacher, athletic director and ELD Director for San Francisco, Jefferson, Oakland, and Emery Unified 
School Districts. Before coming to Oasis High School, he was interim director for North Oakland Charter 
School. Mr. Arabia is active in the Oakland community, with leadership roles as a trustee with the 
Oakland Soccer Club which services approximate 2,000 kids ages 6 to 19. Additionally, he serves as a 
trustee at The College Preparatory High School in Oakland, and at the non-profit Incubating Community 
Jobs (ICJ) which trains and supports people of color in Oakland. He graduated from UC Berkeley, has an 
MBA in International Business from Golden Gate University, an Administrative Credential from Mills 
College, and is currently enrolled at Mills College in the Ph.D. program in education leadership. He also is 
a licensed real estate broker. 

Martha Diepenbrock, Founder of Oasis High School 
Ms. Diepenbrock served as the lead organizer and planner during the school's early start-up process. Ms. 
Diepenbrock followed her heart in creating a student-centered program serving a population that she felt 
was abandoned by "the system". She has been told by many an Oasis student that had it not been for Oasis, 
they would have probably ended up in a very unsafe environment making bad decisions for themselves; 
Martha saved a lot oflives by creating Oasis High School. She served as Executive Director of the school's 
operating nonprofit organization from January 2004 until May 2007 when she stepped down in advance of 
leaving the country for a family sabbatical. As Executive Director, Martha directed administrative and 
financial operations, coordinated board governance, led the school's interim accreditation process, and 
launched the school's fundraising efforts. Prior to launching Oasis High School, she helped start a number 
of other nonprofit organizations in the San Francisco Bay Area, including Civic Ventures and Team-Up for 
Youth. She has extensive experience in nonprofit management and youth organizations, having served as 
founding Executive Director of the Los Angeles Conservation Corps, board member of a number of youth 
and community organizations, and as an early staff member of the California Conservation Corps. She 
holds a Masters in Public Administration from the John F. Kennedy School of Govemment at Harvard 
University. Martha is currently in South America with her husband and two children. 

Phung Lai, Associate Director 
Ms. Lai has a strong commitment to social change and passion for working in her community. She 
has been in the education field and nonprofit sector for more than seven years. Her past experiences 
include instructor for a De-Cal course at UC Berkeley, co-creator of Project Giving Tree where gifts were 
collected and donated to a local orphanage, and summer camp counselor at Bay Area youth organizations 
including the YMCA. Prior to working at Oasis High School, Ms. Lai was the Project Coordinator at the 
East Bay Conservation Corps (EBCC) K-5 Charter School (now the Civicorps School) where she helped 
launch the start of the school and assisted in publishing the Service Learning As Civic Engagement: a 
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Resource Guide for the Elementary Grades handbook. She also served as the Program Coordinator for the 
EBCC's AmeriCorps program. Ms. Lai graduated from the UC Berkeley with a BA in Social Welfare and 
a minor in Education. Currently, she also teaches an ELD class with hopes of teaching full time in the 
classroom. 

Jason Peters, Dean of Students 
Mr. Peters is familiar with the struggle of growing up in the inner cities of the Bay Area having grown up 
in Richmond, California. He started working with community youth as a coach through the local YMCA 
sports programs then went on to Coordinate afterschool programs in Oakland and Richmond, served as 
Program Director for Richmond YMCA, taught P.E. at Burkhaulter Elementary, Nystrom Elementary and 
Oasis High Schools, coached youth football and facilitated a highly successful youth basketball league for 
ages 4-18 with over 300 participants across the city of Oakland. 

Javier Armas, Student Recruitment 
Mr. Armas was born in Oakland, California, attended several schools in the Oakland and Berkeley school 
districts and graduated from UC Santa Cruz in 2006 with a Bachelor of Arts in History in the Americas. 
Mr. Armas began working in Oakland schools in 2000 with EBA YC at Roosevelt Middle School. In 2004 
he was hired to help build Oasis High School. During the initial year he was the Outreach Coordinator and 
recruited 87 students with a significant number of those students being Oakland dropouts. In April 2007, 
he was hired by Oakland Unified School District to be the Outreach Coordinator for a new middle school, 
Alternative Leaming Community. In August 2008, he began teaching film and economics at Oasis High 
School. 

Oasis High School Governing Board 
The Governing Board is committed to ensuring a highly accountable and fiscally sound charter school. 

Governing Board Members Titles 
Term 
Ex iration 

Timothy W. Johnson 
Mr. Johnson is a founding member of the Oasis Board of Directors. He 
has served on numerous nonprofit boards including another Oakland 
charter school, Discovery Museum and SF Jazz. He was head of school Co-Chair June 30, 2009 
at Marin Country Day School and recently retired as Executive Director 
of Team-Up for Youth, a SF Bay Area organization that works to 
promote youth sports, particularly for low-income children and girls. 
Alissa McLean 
Ms. McLean was also a founding member of the Oasis Board of 
Directors and was part of the early planning for the school. She has an 

Co-Chair June 30, 2009 
extensive background in youth development, a Masters in Education 
from Stanford University and is currently Senior Research Associate for 
LeapFrog Enterprises, a local educational toy company. 
Sandra Diaz 
Ms. Diaz is an Oasis parent. She began as a volunteer at Oasis and has 
continued to contribute out of her sense of commitment to her Director June 30, 2009 
daughter's education. She now works in the front office and is in charge 
ofthe food program. 

Jim Hite 
Mr. Hite is a single father of an Oasis student. He and his son travel 
from Richmond to benefit from Oasis' valuable offerings. He Director June 30, 2009 
volunteers in the classroom and teaches music. He supports his family 
as independent cab driver. 
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o Lillian Lopez 
Ms. Lopez joined the board of Oasis High School just after its formation 
before we opened our doors in 2004. She has been a leader in the 

Treasurer June 30, 2009 Oakland small schools movement and has served as Co-chair with 
Oakland Community Organizations (OCO). She works in the 
Community Support Division at Wells Fargo Bank. 

Norma Lopez 
Ms. Lopez is an MSW serving as a social worker for Berkeley Mental 
Health Adult Services. She is bilingual and passionate about family Director June 30, 2010 
counseling and bringing mental health resources to Oasis. 

Andrea Lum 
Ms. Lum recently joined the Oasis Board of Directors after being one of 
our early supporters. She is deeply committed to providing access to Director June 30,2010 
higher education to young people of color. She currently works in the 
Office of the Vice President at CSU East Bay. 

Sedrick Tydus 
Mr. Tydus is the Chief Operating Officer at Alta Alliance Bank; he has 
decades of experience in management, marketing and business strategy 
in the financial services and online industries. He left his senior 
management position after 12 years at Wells Fargo to join Bank of 
America briefly, and then to run the fastest growing division ofE-loan- Director June 30, 2009 
its home equity division. He co-founded Alta Alliance Bank, which 
opened its doors in October 2006. He has been active in local 
organizations including Goodwill Industries of the East Bay, Urban 
League, East Bay College Fund, Oakland Babe Ruth and San Francisco 

o Girl's Chorus. 

• 
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AFFIRMATIONS 

Affirmations! Assurances 

As the authorized lead petitioner, I, Hugo Arabia, hereby certify that the information submitted in this 
renewal petition for Oasis High School, a California public charter school, to be located within the 
boundaries of the Oakland Unified School District School District is true to the best of my knowledge and 
belief; I also certify that this petition does not constitute the conversion of a private school to the status of a 
public charter school; and further, I understand that if awarded a charter, the Charter School: 

• Shall meet all statewide standards and conduct the student assessments required, pursuant to 
Education Code Section 60605 and 60851, and any other statewide standards authorized in statute, 
or student assessments applicable to students in non-charter public schools. [Ref. Education Code 
Section 47605(c)(1)] 

• Shall be deemed the exclusive public school employer of the employees of the Charter School 
for purposes ofthe Educational Employment Relations Act. [Ref. Education Code Section 47605 
(b)(5)(O)] 

• Shall be non-sectarian in its programs, admissions policies, employment practices, and all other 
operations. [Ref. Education Code Section 47605(d)(I)] 

• Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)] 

• Shall admit all students who wish to attend the Charter School, and who submit a timely 
application, unless the Charter School receives a greater number of applications than there are 
spaces for students, in which case each application will be given equal chance of admission through 
a public random lottery process. Admission to the Charter School shall not be determined according 
to the place of residence of the student or his or her parents within the State. [Ref. Education Code 
Section 47605(d)(2)(A)-(B)] 

• Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or perceived 
disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the 
Penal Code or association with an individual who has any ofthe aforementioned characteristics). 
[Ref. Education Code Section 47605(d)(1)] 

• Shall adhere to all provisions of federal law related to students with disabilities including, but not 
limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 
Act of 1990 and the Individuals with Disabilities in Education Improvement Act of2004. 

• Shall meet all requirements for employment set forth in applicable provisions of law, including, 
but not limited to credentials, as necessary. [Ref. Title 5 California Code of Regulations Section 
lI967.5.l(f)(5)(C)] 

• Shall ensure that teachers in the Charter School hold a Commission on Teacher Credentialing 
certificate, permit, or other document equivalent to that which a teacher in other public schools are 
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required to hold. As allowed by statute, flexibility will be given to non-core, non-college 
preparatory teachers. [Ref. California Education Code Section 47605(1)] 

• Shall at all times maintain all necessary and appropriate insurance coverage. 

• Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per grade 
level as required by Education Code Section 47612.5(a)(l)(A)-(D) 

• If a student is expelled or leaves the charter school without graduating or completing the school 
year for any reason, the charter school shall notifY the superintendent of the school district of the 
student's last known address within 30 days, and shall, upon request, provide that school district 
with a copy of the cumulative record of the student, including a transcript of grades or report card 
and health information. [Ref. California Education Code Section 4 7605( d)(3)] 

• Will follow any and all other federal, state, and local laws and regulations that apply to Oasis 
High School including but not limited to: 

o Oasis High School shall maintain accurate and contemporaneous written records that 
document all student attendance and make these records available for audit and inspection. 

o Oasis High School shall on a regular basis consult with its parents and teachers regarding 
Oasis High School's education programs. 

o Oasis High School shall comply with any jurisdictional limitations to locations of its 
facilities. 

o Oasis High School shall comply with all laws establishing the minimum and maximum age 
for public school enrollment. 

o Oasis High School shall comply with all applicable portions of the No Child Left Behind 
Act. 

o Oasis High School shall comply with the Public Records Act. 

o Oasis High School shall comply with the Family Educational Rights and Privacy Act. 

o Oasis High School shall comply with the Ralph M. Brown Act. 

o Oasis High School shall meet or exceed the legally required minimum of school days. 

Hugo Arabia, Lead Petitioner Date 
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IS 
HIGH SCHOOL 

A. Educational Program 

This section satisfies Education Code § 47605(b)(5)(A), which requires a description of: 
The educational program of the school, designed, among other things, to identify those whom the school is 
attempting to educate, what it means to be an "educated person " in the 21st century, and how learning best 
occurs. The goals identified in this program shall include the objective of enabling students to become 
self-motivated, confident, and lifelong learners. 

Mission 

Impossible is just a big word thrown around by small men who find it easier to live in the world they've been 
given than to explore the power they have to change it. 

Impossible is not a fact. It's an opinion. Impossible is not a declaration. It's a dare. 
Impossible is potential. Impossible is temporary. Impossible is nothing. -Adidas 

Oasis High School will provide a comprehensive, rigorous, and meaningful high school education for 14-
18 year old students who have not been successful in traditional schools, who want to earn their diplomas 
and prepare for life beyond high school. Oasis High School will engage these students by offering them the 
supports and opportunities that are critical to their academic and personal accomplishment: 

Vision 

• A small, safe learning environment in which relationships arnong young people, adult teachers, 
and mentors can flourish 

• A culture of high expectations that helps them take on meaningful roles and responsibilities 
• A focus on the connection between self and community that makes learning personal, relevant, 

and stimulating 
• Hands-on, real-life learning experiences through project-based learning and community 

partnerships 

Oasis is a school where students find connections to education through a small school environment that 
values relationships between students and teachers, and offers opportunities for small classes, creative 
expression, academics, and service learning. Oasis helps keep students in school and provides them with 
opportunities to succeed and shows young adults how to be successful, contributing members of society. 
Oasis provides a safe and nurturing environment in which students can explore their potential through a 
variety of experiences both on-site and out in the larger community. Students pursue hands-on 
investigation of real-world issues and problems about which they are passionate, all while developing their 
skills in areas such as communication and critical thinking. Students at Oasis receive traditional classroom 
instruction where intensive, directed work is required. Students who graduate from Oasis High School 
have experienced academic success and been given the opportunities to meet the requirements for entry 
into UC and CSU, when appropriate. Additionally, they have developed confidence in their talents and 
abilities, acquired tools to pursue their drearns, and achieved a sense of connection to their community. 
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Oasis High School is a learning community which is built upon students' interests and culminates in a rich 
understanding of their relationship to society. It is an environment in which students encourage each other 
to succeed. 

The curriculum at Oasis is relevant to the diverse cultures of the students, and the learning environments 
enable them and their teachers to know and support each other. The school partners with the community to 
enrich curriculum and student learning. The school provides resources to support students in all aspects of 
their personal lives. 

Oasis students spend as much time learning from and working in the community as they do in the 
classroom. These experiences transfer into a rigorous academic curriculum which prepares students for 
success in college. 

Whom will the school educate? 
Oasis serves one of the most challenging, "at-promise" populations in the country. The majority of Oasis 
students are African American and Hispanic inner-city youth living at or near the poverty line. Few come 
from families with college-educated relatives and few have any reason to believe they can earn a college 
degree. Students who drop out of high school represent a particularly vulnerable segment of society; they 
are more likely to be unemployed, require government assistance, or spend time in prison than those who 
complete high school. In addition, not all students have equal likelihood of dropping out of high school. 
According to a recent study conducted by Harvard University and the Urban Institute, fewer than one-half 
of freshmen who enter Oakland public high schools will graduate. 1 The authors of this report describe 
districts who graduate less than 60% oftheir students, such as Oakland Unified, as "dropout factories." 
Oakland Unified's graduation rates are the lowest of all large districts in the Bay Area - 23% lower than 
California's overall graduation rate and 25% lower than the average for the Bay Area.2

• 

While the failure to graduate from high school is not the sole cause for struggles later in life, a positive 
high school experience can drastically alter the course of events in a young person's life. Ultimately, the 
goal of Oasis High School is to move students from a place of vulnerability to a place of resiliency. Some 
of these young people have significant barriers in their lives that hinder progress toward attaining a high 
school diploma. Many have become disillusioned about their educational prospects; some have felt bored, 
academically behind, or disrespected by adults or peers. Others have family or personal responsibilities 
and need more flexibility than the traditional school setting offers. Oasis High School will provide an 
intimate, personalized learning environment where young people who are motivated to return to school will 
have the support, flexibility and guidance they need to continue their education in a learning community 
where they can discover more about their passions and interests and prepare for their next steps in life . 

, http://www.civilrightsproject.harvard.edu/news/pressreleases/dropout05.php 
.http://www.sfgate.com/cgi-bin/article.cgi?file=/c/a/2oo5/04/05/MNGM6C3CB51.DTL&t:ype=printable 
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Students Drawn to Oasis High School: 

• Have commitments beyond high school and have to work or are supporting their families and 
need schedule flexibility. These students are the most at-risk of not succeeding in a traditional 
high school setting yet are committed to earning their high school diploma. 

• Are behind in acquiring their basic skills and credits and need more attention in order to get 
"caught up" 

• Are coming to Oasis to get "back on track" and are planning on returning to traditional high 
school. 

• Are predominantly 11 th and 12th grade students deficient in credits and basic skills. 

• Are socially uncomfortable in their traditional large school setting. In small classes, a teacher 
has a greater ability to manage the classroom in a swift and appropriate manner and students do 
not feel as "lost". Oasis emphasizes respect and support for all students and for self. 

• Seek a program that allows them to move at their own pace. Ongoing assessments allow 
teachers to determine when to "push" students to excel in their areas of strength and support 
them in remediating their areas of weakness. 

Oasis' student population has remained relatively consistent over the last four years. Slightly over 40% of 
Oasis students are Hispanic and slightly over 40% are African American. No more than 5% have been 
Caucasian. Over 80% of Oasis students are socioeconomically disadvantaged. 

Enrollment Growth for Oasis High School 

I 
N 

;;; 

Year 
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UNIQUE ASPECTS OF OASIS HIGH SCHOOL 

It takes a village ... 

Oasis has been immensely effective in implementing the original program set forth in the charter. In 
addition to achieving the majority ofthe academic outcomes in the charter (see performance report), the 
school has exceeded all expectations in engaging students in real life learning, providing opportunities that 
promote leadership, and granting access to programs that will support our students' success in life. The 
following are examples of the many unique programs and partuerships that have been developed over the 
last four years at Oasis that support the mission and vision of the school: 

Youth Against Youth Incarceration 
In 2005-06, in response to knowledge gained from researching youth incarceration, a group of Oasis 
students and teachers mobilized to form Youth Against Youth Incarceration (Y A YI). Y A YI served as an 
active and educated voice speaking out against the epidemic of youth incarceration. Members of Y A YI 
spoke out to a growing body of interested and concerned adult policy makers as well as youth and adult 
activists, seeking to duplicate more effective and humane strategies utilized by other states to educate and 
rehabilitate juvenile offenders. Toward this end, Y A YI worked with Education Not Incarceration, Books 
Not Bars, and Berkeley Youth Alternatives. 

Science Education 
As part of the Youth Expressions Project, Oasis students combine the study of science with creative 
writing, drawing, music and videography. Using this combination, Oasis students design and present 
musical lessons to 7th grade Life Science classes at Oakland's Westlake Middle School. 

Sports Leadership 
Oasis students study leadership development and practice team-building skills in partnership with the 
YWCA and Sports 4 Kids. Using these tools, Oasis students lead games and outdoor activities at 
Richmond elementary schools with an emphasis on cooperation and conflict resolution. 

Social Justice Curriculum 
The Oasis social justice curriculum examines the power structures that are established through the use of 
classism, sexism, and racism. Freire states, " ... to be truly emancipatory, education must go beyond 
analysis and effect a social change. A social justice curriculum is the union between thinking and acting; 
without the acting the thinking is just for thought, and without thinking action is ill-conceived" (Freire, 
1970). As such, Oasis creates numerous opportunities for students to examine their actions and the actions 
of others through classes like Ethnic Studies, Black Film and Graffiti. 

Step to College 
In 2007-08, Oasis High School incorporated a special program and partnership into its curriculum as a 
result of the closure of a small, innovative high school. Step to College (STC) is a collaborated effort 
between Oasis and the Colleges of Education and Ethnic Studies at San Francisco State University (SFSU). 
This partuership is designed to foster collaboration between universities and high schools to increase high 
school matriculation to college. STC students are high school seniors who take courses that train them in 
critical thinking, academic literacy and technology as well as other college preparatory courses for which 
they receive up to twelve (12) units of transferable credit from SFSU. The courses are taught by a 
university faculty member in an effort to familiarize historically under-represented urban students with the 
format and structure of university courses. Students who participate in the program also receive help 
completing university admissions applications and financial aide and scholarship support. Students in the 
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McCullum Youth Court (MYC) o MYC offered many opportunities for students to be engaged in the juvenile justice system. Staff taught 
youth law classes in addition to providing a youth law club for students to be trained as youth attorneys. 

Local Colleges & Universities 
Oasis has partnered with many local colleges and universities to provide support and educational 
opportunities for students. Graduate and undergraduate students from UC Berkeley, Hastings University, 
Mills College and Boalt Law School volunteer in the classroom both as tutors and instructors for classes 
such as youth law. Student teacher interns from Mills College were partnered with teachers in the 
classroom as part of their credentialing program. One of our English teachers, Ms. Manning, is currently 
enrolled in the PhD program at UC Berkeley, brings UC students to tutor and support our Oasis students. 
Ms. Manning will have a student teacher from San Francisco State University credentialing program. Ms. 
Manning did a "Story Swap" sponsored by the Aspen Writers Project and the WordSoundLife organization 
at UC Berkeley where Oasis students shared stories with a class in Rifle, Colorado using a social 
networking site. 

YELLAWE 
Through "Edutainment" YELLA WE brings the performing arts into the classroom. YELLA WE provides 
an array of filmmaking, theatre, drumming circles, and musiclbeat making instruction. Students create 
music and produce short films on issues affecting their community. 

Revolution Foods 
Revolution Foods creates and delivers the school's lunch program. Their mission is to get as much fresh, o healthy food to as many students as possible. Revolution Foods meets FDA guidelines for healthy eating. 

o 

Family Violence Law Center (FVLC) 
FVLC not only provides services to students who are victims of family violence but the organization also 
provides internships to Oasis students. Oasis students have also participated in the R.A.P program. This 
program focuses on violence prevention and educates middle and high school youth as well as parents, 
educators, adolescent health care providers and youth service workers about the dynamics of domestic and 
dating violence. It explores the interrelated nature of violence in the home, in schools, in society and in the 
media. Youth are taught how to recognize the warning signs of an abusive relationship, how racism and 
sexism are linked to violent behavior, and how to resolve conflicts in a peaceful manner. Parents and 
educators learn how to become allies to youth as they increase their understanding on this issue. Health 
care providers learn ways to address this problem with their adolescent clients and how to provide support 
and assistance. 

The Center for Youth Developmet Through Law 
Every summer, the Summer Legal Fellowship Program provides a group of East Bay youth from low­
income backgrounds with instruction in legal topics, practical life skills workshops, paid internships in law 
and govemment offices, conflict management training, and mentors. Three Oasis students have 
participated in the Fellowship Program every year. In addition to their participation, many Oasis students 
have been granted internships in law offices through CYDTL. On the U.C. Berkeley Law School campus, 
students take courses entitled: Race, the Constitution, and the Supreme Court; Conflict Management; Trial 
Skills; and The World of Work. They also learn how to use a law library, apply for jobs, and pursue higher 
education. 
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Cycles of Change 
Cycles of Change provides bicycles for students to use for PE or the Oasis Outdoor class and also provides 
connections for bicycle field trips, classes on bicycle maintenance and bicycle safety. 

Sports for Kids 
This program brings play and physical activity to our school during our PE, afterschool, and Service 
Learning classes. Oasis has a well-trained and enthusiastic PE coach who creates structured activities 
during daily classes, afterschool programs and coaches teams for our sports league. The mission of the 
program is to improve the health and well being of students by increasing opportunities for physical 
activity and safe, meaningful play. Another aspect of the program goal is to promote healthy lifestyles 
through teaching Oasis students about good nutrition, healthy minds, and the dangers of drug abuse. The 
teacher/coach follows the state standards on Physical Education to instill good health and nutrition 
throughout the school year and beyond. 

Book Club 
The Oasis Book Club is a school wide approach to increasing literacy. Book Clubs take place through the 
Wednesday Classes where each class takes at least 30 min (up to 2 hours) to read and discuss books in 
class. Reading homework is also assigned. At the beginning ofthe trimester, students choose their own 
groups of 4-5 for their book clubs with the assistance ofteachers. Teachers present reading lists and 
distribute book options for each group to l?ick a book; they also help to guide the book clubs with 
discussion questions and activities. Participation in the book club counts towards each student's grade. 

Bay Area Youth Explorers (BAYEx) 
BA YEx was created by Oasis in 2006-07 as a full-time program that involved about 30 students. BA YEx 
uses the Oakland Bay Area as a point of entry for a program of integrated learning that includes two full 
days in the field and three days of independent or small group work. Students and staff build a strong 
learning community with students highly engaged in learning that combines extensive experiential learning 
with independent academic work. In 2007-08, BA YEx offered a Biology course that combined classroom 
learning with weekly field studies excursions. BA YEx features hands-on exploration through weekly field 
studies, group discussions and projects, student presentations, independent reading, research, and 
production work. 

Service Learning 
Oasis students spend one day a week (Wednesdays) collaborating with peers to carry out service on behalf 
of others. Service learning provides students with a range of challenges and experiences that build 
academic skills, foster an ability to work in teams, and offer opportunities to explore career possibilities. In 
some cases, Oasis youth work with younger children; in other cases Oasis youth educate their Oakland 
peers; and still in other cases Oasis youth are educating and organizing adults in Oakland and beyond. 
Seven projects are offered each quarter. Each student has the option to work with a project over the course 
of the full school year or to work on a different project each trimester. Students culminated with an end of 
the year exhibition of learning. 

Oasis High School Students Have Been Published 
In keeping with the Oasis focus of building literacy, Oasis students are learning to write poetry, give public 
readings, and each year, a class fully publishes a poetry book. To date, three books of Oasis poetry have 
been published under the direction of an English teacher and can be found at Oakland Public Libraries 
(Bloomin' Poets Breaking the Silence, Fully Loaded Minds Breakin', and Breakin' Down but Still We 
Stand.) The first book is in circulation and can be checked out at the Cesar Chavez Library in Oakland. 
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Drama 
Oasis has a drama program in which students write their own plays and produce them each year. In the 
spring 2006, we had the productions of Is It Really Us which was showcased at the Oakland City Hall and 
Lessons Vision Life which was presented at the YWCA in Oakland. In the spring 2007, the students 
produced Annie Boy which was showcased at La Pena Cultural Center in Berkeley. In the spring 2008, the 
students produced Good Things Don't Last Forever which was showcased at La Pena Cultural Center in 
Berkeley. 

THE EDUCATED PERSON IN THE 21 ST CENTURY 

The 21st Century will need literate workers with excellent problem-solving skills. It is expected that 75% 
of new jobs will require additional education or training beyond a high school diploma. As this century 
unfolds, the nation will increasingly require a citizenry who not only has mastered the learning process, but 
also has mastered the skills to work cooperatively amongst its peers. Change will also be a core 
characteristic of the 21st Century. During this century, citizens will change jobs an average of eight times 
during their working lives. As knowledge continues to expand, skills involving information acquisition, 
management, technology, and communication will become key tools for success. Oasis High School 
believes an educated person in the 21 st century is one who is self-directed and self-motivated, 
communicates well and works cooperatively with others, is literate, can solve problems (both 
mathematically and logically), is flexible and can adapt to changing environments, is creative, techno­
literate, and a contributing member of our democratic society. Such a citizenry would be characterized by 
the following academic and personal habits: 

The Academic Habits: 

• being curious 
• striving to become self-motivated, competent, life-long learners 
• communicating clearly through oral and written dialogue 
• thinking creatively 
• thinking logically and making informed judgments 
• using technology as a tool 
• adapting to new situations and responding to new information 
• solving problems 
• finding, selecting, evaluating, organizing and using information from various sources 
• making easy and flexible connections among various disciplines of thought 
• evaluating the reliability of information from video, audio, and printed sources including 

advertising and the media 

The Personal Habits and Attitudes: 
• accepting responsibility for personal decisions and actions 
• academic honesty and the ability to face challenges with courage and integrity 
• a healthy lifestyle 
• empathy and courtesy for others and respect for difference among people and cultures 
• self-confidence and a willingness to take risks in order to learn 
• concentration and perseverance 
• seeking a fair share of the work load - managing time in a responsible manner 

Oasis 2008 renewal 15 



o 

o 

o 

• working cooperatively with others, which includes the ability to listen, share opinions, negotiate, 
compromise and help a group reach consensus 

An educated person in the 21 st Century will also need a solid foundation of knowledge in math, science, 
history, and language arts to provide a context to understand and interpret new information and problems 
and to communicate with others. To build on this foundation and adapt to a changing world, an educated 
person will need to have a passion for learning itself. An educated person understands that there are always 
new things to be learned and is therefore self-motivated and driven to learn throughout his or her life. 

How does learning best occur? 
Research in the field of adolescent development suggests that in order to learn, young people first need to 
feel safe and connected through supportive relationships with adults. They also need opportunities to 
assume meaningful roles and responsibilities within their school and their community. Given such 
"supports and opportunities," as well as engaging, challenging learning experiences that help them build 
skills, young people will not only learn more effectively, but will also achieve positive developmental 
outcomes (Connell & Gambone). Drawing upon research and practice from the education and youth 
development fields, Oasis High School has taken these critical elements that promote learning and the 
development of personal and social assets as the guiding framework for the schoo!. Oasis High School also 
subscribes to ideas underscored by the research of Deborah Meier and adopted by the Oakland Small 
Schools Initiative that learning best occurs in small learning communities where students receive 
personalized attention, mentorship, and guidance. Students have a harder time slipping through the cracks 
in a small community, and teachers can more easily accommodate differing learning styles at a small 
schoo!. 

Within the context of a small learning community, learning best occurs when • •. 

. . . Students are physically and emotionally secure and there are clear and consistent rules and 
expectations. 

Oasis High School addresses young people's need for physical, emotional, and social safety in the selection 
of staff and facility, design of an interdisciplinary and multicultural curriculum, and development of a 
respectful learning environment that emphasizes ongoing constructive feedback among students and 
teachers. School staff consciously works to create a sense of safety and community within the school as a 
whole and within each class. A learning community allows teachers to know their students better 
academically and personally. Teachers meet with each other and with students weekly to discuss student 
needs and learn from each other. In a small learning community teachers and students are collectively, not 
individually, responsible for student learning. Where people care for each other, teachers, staff, and 
students feel safer to learn. Teachers and students take communal responsibility for individual growth and 
student achievement (Meier, 1995; Sizer, 1996). 

By creating a sense of security through a structured and predictable environment. Oasis High School 
introduces a basic set of consistent, predictable, and non-negotiable school-wide rules to all students during 
orientation. Students have the opportunity to discuss and agree to these rules during an introductory 
period, and each cohort and class of students helps develop additional agreements governing respect and 
behavior at Oasis. 

... The academic program is challenging, meaningful, personalized, and fun. 
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o Oasis High School sets high expectations for participation and provides intellectually challenging work to 
help students build critical skills. All students are encouraged to improve and develop their literacy and 
math skills. Students have the opportunity to complete the courses required for entry into UC/CSU. For 
many of the Oasis students, this is the first time admission to college has ever been presented as a real 
possibility. 

The school focuses on creating active, meaningful real-world learning experiences using project-based 
learning and selecting curricular topics that both meet state standards and are connected to the lives and 
interests of students. The curriculum includes regular participation in service learning projects, as well as 
student internships with mentors who are involved in local businesses and community organizations. 

The students enrolled at Oasis High School come with highly variable educational backgrounds that may 
not fit well within the progression of a standard high school academic program. As such, instead of 
enrolling by grade level and taking a prescribed slate of classes, students take only the classes they need to 
complete their high school diploma. Teachers work in collaboration with students, parents, and/or mentors 
to develop a course of study based on each student's individual academic history, interests, needs, and 
courses required for a high school diploma. Teachers also get together on a regular basis to discuss student 
needs and learn from each other. 

Finally, learning at Oasis High School isfun. Students engage with a talented and energetic staff and in 
learning experiences that are tailored to their interests and issues as young people . 

. . . There is a context of positive relationships among peers and adults, a sense of belonging, and o participation of parents or family members. 

• 

Deborah Meier writes, "Adults work better and students learn better when they know one another." 
Developing deep personal relationships among students and faculty will foster and maintain a climate of 
emotional safety and intellectual growth. The school will emphasize the importance of personal 
relationships and promote cultural understanding and appreciation of social and personal differences. In 
such a learning environment, students and faculty bring diverse knowledge and experiences that are 
distributed and shared throughout the community. (Meier, 1995; Gibbs, 2000) 

Oasis High School has instituted a number of specific structures and practices to promote the development 
of positive relationships and to build community, including: 

• striving for racial and gender equity; 
• creating opportunities to build cross-cultural understanding; 
• conducting regular one-on-one meetings between students and teachers; and 
• organizing advisory groups of 12-15 students. 

Over the years, Oasis has attempted several methods of advising. In the future, advisors will stay with 
students over the years of their enrollment at Oasis High School. Internships and community-based 
projects extend the opportunity for students to build relationships with other adults as well. At the 
classroom level, teachers facilitate activities that can promote a sense of belonging and foster the 
appreciation of differing backgrounds and points of view. At the school-wide level there are regular 
opportunities to celebrate success, student accomplishments and holidays to which family members and 
community supporters are invited. 
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· .. Students have opportunities to assume meaningful roles and responsibilities within their school and 
their community. 

Oasis High School creates a culture in which "youth voice" is valued and respected. The starting point is 
each student's assuming responsibility for his or her own learning and participation in the school. All 
students have roles and responsibilities for aspects of the school's development and operation, including 
helping recruit and orient new students, organizing student activities, tutoring other students, serving as a 
peer reviewer of presentations ofiearning, and participating in school-related decision-making as members 
of a Student Council and the School Site Council. Opportunities for responsibility are structured into the 
curriculum and instructional approach. Furthermore, students have the chance to assume responsibility for 
participation in service learning projects in the community. At Oasis, students are encouraged to think of 
themselves as contributing members of society, capable of making a change and making a difference. 

· . . With highly-qualified, dedicated staff who have the support, training, and tools necessary for success. 

Oasis High School hire staff that enjoy working with a diverse population of high school-age youth, have 
experience teaching and facilitating learning, and are able to meet the challenges of a start-up school. 
Teachers have a great deal of ownership and responsibility for curriculum in their subject area of expertise. 

· . .In small supportive classes 
Oasis maintains a maximum average class size of 20 students. In 1978, Smith and Glass published a meta­
analysis combining the results of 77 empirical studies pertaining to the relationship between class size and 
achievement, and soon followed it with a second meta-analysis showing the relationship between class size 
and other outcomes. Overall, they found that small classes were associated with higher achievement at all 
grade levels, especially if students were in the small classes for more than 100 hours, and if student 
assigmnents were carefully controlled. They found that the major benefits of reducing class size occurred 
where the number of students in the class was fewer than 20. In their second study, they concluded that 
small classes were superior in terms of students' reactions, teacher morale, and the quality of the 
instructional enviromnent.! 

California Content Standards 
Although the state standards are common among all schools, our dedication to upholding the state's 
expectations has intensified greatly this past year. Teachers have worked with a mentor Curriculum 
Coordinator who is a member of our staff/teacher to analyze the schools test results as well as individual 
student test results and have developed a well defined scope and sequences of teaching standards in each 
class. Teachers are required to submit monthly lesson plans that articulated the standards being taught each 
month the methods of instruction for each lass and the method of evaluation. These lesson plans are 
reviewed by the mentor teacher and feedback is provided to each teacher. This newly created process has 
been very successful at focusing teachers on the standards, the "WHAT" that needs to be taught, while 
supporting their professional creativity in allowing teachers to determine "HOW" they are going to teach 
the standards. Teachers also meet at the beginning ofthe year to determine and refine which standards are 
high focus, and therefore essential to cover in-depth, and to which ones students can simply be exposed. In 
addition to standards based lesson plans, teachers work individually and collaboratively to develop 
standards-based units and lessons. Thus, the California standards are integrated into our curricular program 
throughout the year . 
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Extended Day 
Extra time beyond the traditional instructional school day is required in order to help students learn. All 
Oasis students and teachers begin their school day at 8:30 a.m. and are at school until 4:40 P.M.; some are 
at school until 6:00 P.M. Of these hours spent on campus, six to seven are spent on core academic classes 
and one to two are spent on enrichment learning activities including Spanish literacy, sports, music, drama, 
and service learning. A new Saturday school program has been launched to assist students in their 
homework, CAHSEE and SAT preparation. 

Serving Students Who Are Performing Above and Below Grade Level 
Oasis has spent the last four years trying to balance the benefit of implementing project-based instruction to 
make learning meaningful and interesting to this special population of students and the development of 
numerous unique opportunities which support students' confidence and productivity with creating a solid 
CA standards-based curriculum. As the original charter petition stated, the school's primary mission was 
to reinstate drop-outs and severely credit-deficient students back into the public school fold while creating 
unique and interesting learning opportunities that would engage these "lost" students. This difficult 
"balancing act" has not always, (until very recently) produced the desired performance on state 
standardized assessments; Oasis found that it takes a great deal of remediation to undo many years of our 
students not succeeding in traditional educational environments. 

Most students who enroll in Oasis are performing below grade level when they first arrive; therefore the 
majority of the curricular focus at Oasis is aimed at serving and supporting these students. In addition to 
tutoring from private school teachers, college students and professional tutors, Oasis provides afterschool 
Math & Writing labs. Students who have not succeeded in passing the CAHSEE, who struggle with 
identified skill gaps or who need to prepare for the SAT, ACT, and CST tests are invited to participate in 
afterschoollabs. These labs help students develop critical skills that assist them in their academic 
advancement and build confidence, while having the additional benefit of helping them pass the High 

. School Exit Exam. 

With the recent implementation of Data Director (see Assessment), Oasis teachers have begun to analyze 
test scores and use the information to inform instruction and develop unique ways to better serve the 
students. Using these assessments and STAR results, teachers determine which students would benefit 
from tutoring and the labs. 

As students are enrolled in Oasis for longer periods of time, their skills improve and they become more 
confident and capable of handling more challenging curriculum. As a result, the school implemented 
Advanced Placement Spanish and Advanced Placement English the last two years. Students who are 
performing above grade level also have the opportunity to take classes at the local community college for 
credit as well as surmner school programs at UC Berkeley Bolt School of Law. 

SST Process 
Oasis has also developed a detailed Student Study Team process to support students who are performing 
below grade level or who are struggling. 

Procedures for struggling students and those who have not qualified for special education services: 

o 0 Meet with parent to discuss the concerns about the student. 
o Discuss what is seen in class and what is seen at home. 
o Discuss any strategies that parents are finding successful at home. 
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