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d. The term “qualified” means that a person has met federal and state certification,
licensing, registration, or other comparable requirements (e.g., professional
development, coursework completed, etc.) which apply to the area in which he or
she is providing Supplemental Educational Services, or, in the absence of such
requirements, the state-education-agency-approved or recognized requirements,
and adheres to the standards of professional practice established in federal and

state law or regulation.

e. The term “license” means a valid non-expired document issued by a licensing
agency within the Department of Consumer Affairs or other state licensing office
authorized to grant licenses and authonizing the bearer of the document to provide
certain professional services or refer to themselves using a specified professional
title. If a license is not available through an appropriate state licensing agency, a
certificate of registration with the appropriate professional organization at the
national or state level which has standards established for the certificate that are
equivalent to a license shall be deemed to be a license as defined in Title 5 of the
California Code of Regulations section 3001(r).

f The term “eligible students” means those students identified by OUSD who meet

specific requirements under Title L.

g The term “parent” means the natural parent, adoptive parent, parent surrogate,
legal guardian, or any other adult granted educational decision-making rights by
the natural or adoptive parent or a court of competent jurisdiction.

h. The term “days” means calendar days unless otherwise specified.

i. The phrase “billable day” means a service day meeting the requirements for

payment under this Contract.

j. The phrase “billable day of attendance” shall have the meaning set forth in

Section 22 of this Contract.

k. The phrase “billable hour” means a service hour, which is direct tutor-pupil
instruction time as determined by the ISA.

1. The phrase “home school” means an OUSD student’s actual school of attendance
identified on the student list or on the registration form.

m. The term “incentive” means any up-front monetary or material gifts valued at no
more than $2.00 given to parents or students to encourage them to choose a
specific provider to provide Supplemental Educational Services to their child, and
incentives valued at $50.00 in the aggregate used within a provider’s program to
encourage students to reach certain achievement or attendance levels AFTER they

have begun service.

7. Notices

All notices provided for by this Contract shall be in writing.

Notices mailed to OQUSD shall be
addressed to:

Notices mailed to CONTRACTOR shall be
addressed to:

Susana Ramirez, Director of State &
Federal Compliance

D. Lacy Asbill, Co-Founder

Oakland Unified School District (OUSD)

Moving Forward Education, LLC

SES Office
1025 2™ Ave., Room 116
Qakland. CA 946006

1425 Park Ave
Emeryville, CA 94608
510.387.8101
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46. Further Assurances/Signatures

46.1 Each party shall provide such further documents and instruments and take such other
actions as may be reasonably necessary or desirable to give effect to this Contract and to

carry out its provisions.
46.2 The parties hereto have executed this Contract by and through their duly authorized

agents or representatives. This Contract is effective on the December 19, 2012, and
terminates at 5:00 PM on June 13, 2013, unless sooner terminated as provided herein.

Board Repiesemtaaire, OUSD Date

CONTRACTOR Representative, Signature Date

Co-Founder, Moving Forward Education

CONTRACTOR Representative, Title

47. Attachments:

Exhibit A -  Individual Services Agreement

Exhibit B -  Insurance Certificates

Exhibit C -  Fingerprinting/TB letter

ExhibitD -  Invoicing and Staff Qualifications Forms

File ID Number:
Introduction Da:
Enactment Num
En it Date
By
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QOakland Unified School District

Supplemental Educational Services

Academic Tutoring Services

Individual Services Agreement 2012-2013*

* All answers must reflect/match your officially approved application to the California Department of
Education.

Provider: Girls & Boys Moving Forward
Legal Name (if different): Moving Forward Education, LLC

FUNDING AND RELATED COSTS

*  What are the per-hour per-student costs for services (based on a per-pupil-
allocation of $1,397.92)? (There must be ONE hourly rate for services ONLY and
free hours are not permitted) (If the per-pupil rate for services increases or
decreases, the OUSD will allow providers to amend their number of hours to reflect
the changes)

Our per-pupil, per-hour cost of service is $50.

» Does this cost include all services and equipment necessary to access the
services?
Yes.

» How frequently will students receive service? For how many hours in total and how
long a period in total during each session will students receive services? Include
ONLY the number of hours that will be paid for by the OUSD under SES - do not
include any “free” hours. (If the per-pupil rate for services increases or decreases,
the OUSD will allow providers to amend their number of hours to reflect the
changes) Where will services be delivered? (List all sites if individual
franchises/clubs/centers, etc. are involved)

Students will receive services once or twice a week, based on their schedule,
availability, and academic need. Each student will receive approximately 28 hours
of service total, with session lengths of approximately two to three hours. Services
will be delivered on school sites, or at local community centers (like churches,
clubs, etc.). We will not select these local community center sites until we know
where we will be allowed to work on site.

«  What is the absolute maximum number of students provider is able to service?
At absolute maximum, we can work with 500 students in Qakland.

»  What will be needed for students to access the services (i.e.: transportation to a site
- where, how far from schools? Computer access - what kind, hook ups, internet




access, specialized equipment, etc.)?

Students will not need computer access or specialized equipment to participate in
our program. If our program is not selected to work on the school site, the student
will need transportation to a local site, TBD, which will be within 15 miles at max.

PROVIDER SERVICES

How will the provider ensure that content and instruction are consistent with the
content used by and instruction provided by the OUSD and aligned with California
state standards?

Research shows that tutoring is most effective when it is closely coordinated with
classroom practices and activities—therefore, our instruction is based on our
students’ existing school curriculum.

When developing a program for a new LEA, we begin by meeting with appropriate
Curriculum and Instruction personnel at the LEA to collect information about the
district’s adopted curricula in English language arts and mathematics and to secure
district-approved, grade-level pacing calendars by subject. This information allows
us to create a targeted intervention curriculum that is state, LEA, and classroom
aligned; we use this to offer students lessons that are based on California content
standards, delivered with familiar, district-adopted instructional materials, and
presented at the perfect time to reinforce the lessons taught by their classroom
teachers that week. Aligning with each LEA’s adopted curricula also allows our
program to fill in individual student skill gaps with relevant district-aligned
remediation materials.

Currently, our program uses instructional materials from practice workbooks, re-
teach books, study guides, workbooks adapted for SWDs, English language
development and Spanish-language companion texts, and other supplemental
materials for the following California adopted instructional programs:

English language arts: Mathematics:

SRA/McGraw Hill (Open Court, k-5 Hovwrnuwe (K_57) ]
Houghton Mifflin (K-5") dian-revae viys (K-57)

Standards Plus (K-5") Prennice Hail (6”-Calculus)

Holt Rinehart (Elements of Language Series, McDougall Littell (Integrated Middle
6"-12") School Matw <erie<)

McDougal Littell (6”-&) Key Curricutum Fress (Geometry)

How do you ensure that the ILP is individually tailored to each student’s needs?
MFE will use the results of each student’s pre-test to determine their individual
areas of needed growth, to define strategies to achieve this growth, and to set
goals around what growth is needed.

In what content areas are providers prepared and qualified to provide support

[\




services to students as per the proposal approved by the state of California?
We are approved and qualified to work with students in Mathematics and English
Language Arts.

What are the qualifications of the employees used to provide SES services to
students?

MFE currently employs twenty-one highly-qualified and experienced teachers. Our
phenomenal staff members have been chosen because of their unique and rich
professional backgrounds, and their passionate commitment to education. 100% of
our staff members have earned bachelor's degrees; most come to us from
prestigious universities. 24% of our staff hold California teaching credentials; 100%
of our site coordinators, who are responsible for teaching all academic lessons and
supervising small group tutoring, are either credentialed or hold master’'s degrees in
education. 71% of our staff have pursued graduate education and/or credentialing
beyond their bachelor’s degree. 19% of our staff have formal training and/or CLAD
credentialing to work with English language learners; many of our staff have years
of informal experience working with ELL populations, and 43% of our staff are
bilingual educators. 14% of our staff have extensive training and/or certification in
working with students with disabilities; many of our staff have experience working
with students with disabilities.

What training, guidelines, and support do employees providing service receive?
(Describe completely the content of the training received by employees providing
service.)

Because research shows that ongoing professional development is a critical
component in the effectiveness of any academic intervention program, we offer four
hands-on professional development tracks: for tutors, lead tutors, site coordinators,
and program evaluators. Each track includes a series of three-hour workshops
designed to train staff members to meet the rigorous expectations of our program.
Each staff member is required to attend all workshops in their specific development
tracks within their first month of employment; workshops are offered evenings and
weekends in order to accommodate a variety of availabilities.

How does the provider guarantee that all provider employees are aware of child
abuse reporting procedures?
This information is included in the first training, and in our job handbook.

What is the delivery mode for the service and what is the maximum tutor student
ratio (i.e.: 1 to 1 tutoring small group instruction, computer-based lessons with or
without a live tutor, etc.)?

Because each student in our program has unique academic strengths, skill gaps,
goals, and learning styles, we utilize a small group tutoring model that allows for
individualized attention. Keeping student to teacher ratios between 3:1 and 5:1
allows us to create a rigorous, challenging learning environment that is tailored to
meet the specific achievement goals of each of our students.




«  Describe the general program of instruction to be provided to students including the
materials to be used with the students as per the proposal approved by the state of

California.

A day in our program begins with a short 5-minute community-building activity.
Research shows that successful academic instruction requires that teachers and
students become a community of learners; short community-building activities set
the stage for students to build trusting and cooperative relationships with their
peers and our tutors. Because our program begins as the school day concludes,
the activities also allow a space for students to expend energy, which is necessary
to be successful, focused, and productive for the remainder of the session.
Mathematics:

After the opening activity, students are broken up into small learning groups of
three to five students; groups are assembled based on students’ academic
proficiencies and skill gaps. Small group tutoring is an effective intervention
strategy because it allows students the opportunity to learn while receiving
individualized guidance, coaching, and feedback from a tutor. Qur staff each lead
their small group of students through a California content standard-based, K-12
curriculum framework aligned lesson in mathematics using direct instruction (Dl)
teaching methods. Researchers agree that direct instruction is an effective
teaching practice; DI has also been statistically and scientifically validated through
rigorous experimentation. DI accelerates student learning by carefully scripting
focused academic content and delivering the “big ideas” of state standards in
interactive, highly-participatory formats. DI is appropriate for students with widely
divergent learning styles and needs; gifted students, grade level students, students
below grade level, English language learners, and students with learning
differences all benefit from DI.

Academic lessons are chosen to match the pacing calendar of the LEA,
effectively “re-teaching” the concepts students were exposed to during the school
day, and activating the background knowledge necessary for the student to
contextualize the concept. Re-teaching has been proven to spark statistically
significant academic growth in students; our re-teaching strategies re-engage,
motivate, and stimulate students. Re-teaching allows students the extra time and
practice necessary to build mastery. In addition, academic lessons are chosen to
mirror the weight of content standards on the California Standards Test (CST), so
that our teachers re-teach the grade-level math concepts most crucial to success
on this high-stakes test.

After the academic lesson, students are coached through extension activities
(both worksheets and hands-on learning games) that not only build strong
understanding of the academic concepts, but also create concrete ownership of
the material. Our program draws on student interests when selecting math
extension activities: while we include standards-aligned, LEA-adopted materials to
practice academic skills, we also integrate hands-on learning games that are fun
and engaging for students. The structure of each session encourages the transfer
of knowledge from teacher to student; while teachers direct lessons with student
participation, small group extension activities are student-directed and increasingly




independent. This form of strategic instruction has been found to be an effective
teaching strategy for encouraging student ownership of both academic content and
problem-solving skills.

ELA:

After math time, students move on to an hour-long guided reading session,
facilitated in a reading group of between three and five students, leveled based on
pre-assessment reading fluency scores. Small group instruction in the form of
guided reading has been widely used within a comprehensive framework for
literacy instruction since 1996. Research has demonstrated that small-group
guided reading helps students improve their reading fluency and reading
comprehension, two critically important standards in English language arts.
Guided reading has also been shown to increase students’ independent reading
time outside of the school day, a practice strongly correlated with school success.
Finally, guided reading fosters engagement with and excitement about reading
among low-motivated, low-achieving students, which is strongly correlated with
reading achievement.

Each guided reading session begins with explicit vocabulary instruction, a vital
element of reading comprehension, by pre-teaching language from the text that
could be challenging to students. While explicit vocabulary instruction has been
shown to be effective for all learners, particularly when students are pre-taught
words they then use in context, vocabulary instruction is especially supportive of
SWDs, and ELLs.

After being introduced to the vocabulary, students take turns reading aloud from
material that has been selected to be both rigorous and achievable for the
students. While reading, students are corrected periodically by their tutor if they
mispronounce or stumble over a word. This immediate feedback builds students’
reading fluency over time, including their ability to appropriately pause, phrase,
intonate, stress words, and set a comprehensible rate.

After students have completed reading, they participate in a structured
discussion of the text, using questions developed through Bloom’s Taxonomy of
Higher Learning. Discussion-based guided reading creates greater depth in
students’ reading comprehension, and stretches students’ language abilities.
Fostering students’ engagement with the text by eliciting their thoughts, questions,
and analysis allows them to not only improve their comprehension of the matenal,
but also provides an opportunity to connect the text to their own lives and
perspectives, building their intnnsic motivation to continue reading.

After discussion, students move on to wnting about the text they’ve read, by
responding to one of several structured writing prompts. Writing provides not only
the ability to continuously work on grammar, sentence construction, paragraph
structure and organization, it also allows students to summarize, interpret text,
make predictions, analyze key literary themes, comment on an author’s writing
style, and use evidence from the text to back up their thoughts. These are all
essential skills in the ELA state standards. Student writing is corrected and
commented upon weekly by their tutor, allowing students to analyze and improve
their writing over time.

If students complete their writing quickly, we offer them the opportunity to build
their English language arts skills by completing extension activities, using




standards-aligned and district-adopted instructional materials.

After guided reading time, we draw our students back together for a short, 5-
minute confidence-building closing activity. Students are each asked to share one
thing they learned during the session, one thing that they are proud of, or one
accomplishment of the day. Evidence shows an interaction between self-esteem
and academic achievement; confidence-building closing activities help students
create strong self-concepts and see themselves as successful learners.

A theme that consistently permeates all aspects of our program is our focus on
mentoring. Our tutors are diverse and passionate young educators who have
made a commitment to building strong relationships with their students. Building
relationships with students allows our tutors to not only better understand their
specific academic needs, but also to zoom out and recognize the social and
emotional factors that contribute to their struggles in school. While high-quality
teaching is always our first priority, our program has shown that providing
strategies for coping with social and emotional stressors—such as fostering anger
management skills or providing journals—helps students make academic gains, as
evidenced by our strong record of effectiveness. Scientific research confirms the
efficacy of mentoring; research proves that mentoring has positive academic
outcomes for students—in their grades, scholastic efficacy, classroom effort,
quality of classwork, and number of assignments completed. Additionally, students
receiving mentoring and academic tutoring from the same adult show greater
academic gains than students who receive these support services separately.

For Special Education students, how will the provider ensure that supplemental
services provided for the student are consistent with the student’s Individualized
Education Plan (IEP), there is disability access and that any accommodations
necessary are made?

If the student has an open |IEP or 504 plan, we coordinate with school resource
specialists and special education teachers to ensure that our services reinforce and
strengthen the student’s existing program of support. When working with students who
have physical limitations, we will ensure that our tutoring space is disability accessible,
and that all helpful accommodations are made.

For English Learner students, how will the provider ensure that there is primary
language support provided for the student?

While all of our tutors receive extensive training in best practices for working with
English learners, it is critically important that each program/classroom is also
equipped with an instructor who is fluent in the English learner’s native language.
Primary language support is a vital tool in ensuring developing English language
comprehension and fluency. Qur program commits to hiring around the primary
language needs of our students.

What is your organization’s student behavior policy and what behavior intervention
strategies does your organization use?
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MFE asks students to define community agreements at the start of each program,
and uses these agreements to hold students accountable to themselves and each
other throughout the program. Students collectively develop, agree to, and sign
this list of behavioral agreements in order to create ownership over their
community. Once agreements are created, the implementation of a behavior policy
varies by age group (using developmentally appropriate intervention strategies) and
by school site (in order to coordinate with the site’s after-school program behavior
policies). In general, all programs rely heavily on positive discipline, and use
progressive consequences, including removal from the program, when necessary
to ensure a positive learning environment for all students.

ASSESSMENT AND ACCOUNTABILITY

What instrument does the provider currently use as a pretest and as a posttest and
to monitor and assess student progress during services?

Our program utilizes two forms of quantitative evaluation to measure student
progress. The first measure is student improvement between pre- and post-testing.
Our pre- and post-tests are used because they closely approximate the content
demands and structure of the high-stakes California Standards Test; the Terra
Nova 3 assessment offers the opportunity to determine how students perform
across California content clusters and strands, and serves as valid and reliable
indicators of student strengths, skill gaps, and improvements over time (See
Appendix F). The second measure is student improvement between pre-
intervention CST scores and post-intervention CST scores. This real-world
evaluation allows us to determine how our students fare on standardized testing
after receiving targeted intervention services from our program.

To what degree do current assessment measures used by the provider reflect
California state content standards?

The TerraNova 3 Assessment provides valid, equitable measurement of
achievement in the areas of reading, language, and mathematics, and reflects
current curricula and California state-adopted content standards.

Local education agencies are required to develop contracts that provide for the
termination of agreements with supplemental service providers if the provider is
unable to meet the goals or timelines of the agreement. How will the provider
ensure that timelines are being met and that students are making sufficient
progress toward learning goals? What does the provider currently include as a
“guarantee” to consumers of the effectiveness of their service?

We do not offer any guarantees to our customers regarding the effectiveness of our
service. Qur program does have a demonstrated record of effectiveness, and our
students do make major leaps in academic performance, but we cannot predict any
individual student’s rate of growth. We have developed a method that facilitates
student growth, but ultimately, students must desire and commit to making change.

7




Our job is to provide motivation and concrete tools for building skills, and
measuring growth and adjusting teaching strategies along the way.

COMMUNICATION

In addition to the required Attendance/Progress Reports after each 15 hours of
service, how will the provider regularly evaluate student progress and report

student progress to the parent?

Both tutors and Program Managers will provide parents with regular, ongoing verbal
reports of student progress, in a native language, either over the phone or in person
at student pick-up time. We strive to make parents active participants in their
students’ success.

How does the provider monitor and report student attendance? What is the planned
parent outreach if students fail to attend or participate in services? What
procedures will be in place to notify parents, the school, and the OUSD SES Office
if students fail to attend?

Each of our sites will have a site coordinator who will be responsible for monitoring
and reporting student attendance. Each site coordinator will pass this attendance
information along to our After School Program Manager on a weekly basis. If a
student misses one session, the student’s parents will receive a phone call to
remind the student about the next session. If students miss more that four
sessions, we will send written notification to the parent, the school, and the OUSD
SES office. Our Director will be responsible for maintaining and submitting the
attendance spreadsheet to the OUSD SES office on a monthly basis.

How will provider communicate the required complaint procedures to parents?
(Copies of these procedures as well as Child Abuse and Missing Children
Reporting Procedures were to be submitted to OUSD during contract

process.)

All parents will have our After School Program Manager's business card and
contact information, and will be encouraged to contact her directly with complaints
or concerns.

Prepared by SES Pi Forward Education

Signature:

Date: July 25", 2012

Approv

Signatt

Date: _













SUMMARY OF INSURANCE

TaE

HarTroRD
FOR:
MOVING FORWARD EDUCATION LLC Prepared: 11-08-2011
1250 45TH ST STE 315
EMERYVILLE CA 94608
Phone: FAX:
BY: HOME OFFICE
HARTFORD FIRE INSURANCE COMPANY 2507717
PO BOX 33015
SAN ANTONIO TX 78265
Phone: FAX:
ACCOUNT POLICY RECAP Policy Number Eff Date Exp Date Premium
. Workers' Compensation 76 WEG LY3508 09052011 09052012 $4,828.00
Twin City Fire Ins Co
POLICY DETAIL Policy . Workers' Compensation

Worker's Compensation Coverages

Employer's Liability Limits Limit
Disease - Policy Limit $1,000,000
Disease - Each Employee $1,000,000
Each Accident $1,000,000
Individual Included/Excluded

This Summary and its attachments provides a high level overview of policy coverages and
does not include all conditions, limitations or exclusions. Please refer to the actual
policy forms for detailed coverages, limits and deductibles.
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Fingerprinting/Criminal Background Investigation

CONTRACTOR certifies that CONTRACTOR has complied with the fingerprinting and
criminal background investigation requirements of Education Code section 45125.1 with
respect to all CONTRACTOR’s employees, subcontractors, agents, and subcontractors’
employees or agents (“Employees”) regardless of whether those Employees are paid or
unpaid, concurrently employed by OUSD, or acting as independent contractors of
CONTRACTOR, who may have contact with OUSD pupils in the course of providing
services pursuant to the Agreement, and the California Department of Justice has
determined that none of those Employees has been convicted of a felony, as that term is
defined in Education Code section 45122.1. Contractor further certifies that it has
received and reviewed fingerprint results for each of its Employees and Contractor has
requested and reviews subsequent arrest records for all Employees who may come into
contract with OUSD pupils in providing services to the District under this Agreement.

Tuberculosis Screening

CONTRACTOR certifies that TB Clearance is on file for each Employee who may have
contact with OUSD pupils in the course of providing services pursuant to this Agreement.

7.25.2012

CONTRACTOR Representative, Signature Date

D. Lacy Asbill, Founding Director

CONTRACTOR Representative, Title
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