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INTRODUCTION

E.C. Reems Academy of Technology & Arts is a small, K-8 school serving students in the
severely economically depressed East Oakland area. The majority of students at E. C. Reems
Academy would otherwise attend Parker and Webster elementary schools and, Frick, and
Elmhurst middle schools. One hundred percent (100%) of the students come from ethnic
minorities; 65% are African American and 35% are Hispanic or Latino. Seventy-two percent
(72%) qualify for free or reduced lunch and 9% are English Learners. While serving this
disadvantaged group of students, E.C. Reems Academy maintains incredibly high success rates.

The success of E.C. Reems Academy is marked by improvement in student achievement school
wide and for numerically-significant subgroups, fiscal stability, enrollment growth and high
attendance rates, demonstrable parent and student satisfaction and involvement, and the creation
of a safe, clean, welcoming school environment in area rife with crime and violence on the
streets and in the schools.

Highlights of this success include:

¢ Similar Schools Index: E.C. Reems Academy has ranked either a 9 or a 10 on the state’s
similar schools ranking for the last five years.

¢ E.C. Reems Academy outperforms local middle and elementary schools (see
Performance Report Appendix A).

e Greater progress in narrowing the gap between its current API score and the state
benchmark API (800) than OUSD or the weighted average improvement of the schools
which E. C. Reems Academy students would otherwise attend. E. C. Reems Academy
closed 17.3% of the API gap, whereas OUSD closed 12% of the gap, and schools which
E. C. Reems Academy students would otherwise attend closed 14% of the gap (weighted
average).

¢ There is high parent satisfaction with the school. On average, parents gave E. C. Reems
Academy high marks 97% of the time on a range of issues dealing with education,
teaching, discipline, safety, and school culture.

' High attendance rates among students and teachers (96% and 95% respectively).

¢ Financial stability as demonstrated by a balanced budget and substantial cash reserves as
well as audit reports that are free from significant findings.

Appendix A (Performance Report) describes the school’s significant progress over the last five
years including evidence that E.C. Reems Academy:

Is an academically successful school
Has met the terms of the original charter
Has a solid plan for the next five years
Has strong leadership and governance
Is a fiscally sound organization

Focuses on continuous improvement

* & & ¢ & O
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BACKGROUND

Oakland Community Organizations

E. C. Reems began as an outgrowth of Oakland Community Organizations (QOCO), a coalition of
churches and families that had successfully advocated for such things as speed bumps on busy
residential streets and small class sizes in local public schools. After an ultimately unsuccessful
attempt to create a small school within a school at Jefferson Elementary, a core group from OCO
that was focused on education began to develop a charter petition for five small community
schools, one of which was E. C. Reems Academy.

Successes at E. C. Reems Academy for Technology & Arts

Academic Success (See Performance Report for more details)

API Growth

The school’s annual growth APT has increased steadily from 2004 to 2008 resulting in a total
increase of more than 100 points. Furthermore, the school has shown higher absolute scores than
both middle and elementary schools with similar demographics.

Annual Growth API: 2004-2008
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The school’s API growth has shown positive results for four of the past five years. As
previously noted however, E.C. Reems Academy had a decrease in its API score this past year.
Nevertheless, when compared to schools with similar demographics, E.C. Reems Academy has
demonstrated much stronger growth in its API score at both the middle and elementary school
levels as shown below.
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AP1 Growth (Year Over Year): 2004-2008
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Parent Satisfaction Success

E.C. Reems Academy is a product and creation of its community. E.C. Reems Academy places
enormous value on the feedback it receives from its community. Outside of the academic
achievement of its students, E. C. Reems Academy measures it success primarily through the
satisfaction of the community that created it.

E.C. Reems Academy actively seeks parent input through a variety of channels including the
parent commitiee, parent representatives on the Board, and direct parent contact. The school
collects input from parents through a parent survey. The results of the 2008 parent survey are
attached as Appendix C.

On only four questions did less than 90% of the parents not agree or strongly agree with the
positive statements presented about the school. Parents are satisfied with the quality of the
teaching, academic program, school culture, school management, and the accessibility,
communication, and responsiveness of staff and teachers.

Another metric of parent satisfaction is their willingness to commit valuable volunteer hours to
the school. Over the past three years, volunteer hours among community members have
increased from 950 hours in the 2000/01 school year to 6,853 hours in 2007/08. These volunteer
hours do not include parent meetings which are held four to eight times per year and are attended
by roughly 65 parents per meeting, representing about 20-35% of the families at the school at
each meeting. At these meetings parents discuss their concerns, plan events for the school, and
think of ways that they can support the school.

Student and Teacher Attendance Success

Another key indicator of the success of E. C. Reems Academy, as outlined in its original charter,
is its high attendance rate of teachers and students. The attendance rate at a school is an
indicator of how engaged the students are in the educational program, and how motivated the
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parents are to ensure their children arrive at school on a consistent basis. E. C. Reems Academy
has had increasing attendance rates over the past three years, reaching 96% attendance rate in the
2007/08 school year, which exceeds the benchmarks outlined in E. C. Reems Academy’s charter
(the school promised to have a higher annual attendance rate by comparable grade level than
OUSD). The school currently maintains a 96% attendance rate. In addition to high attendance
rates, E. C. Reems Academy continues to grow in enroliment, '

Teacher attendance is an indicator of how engaged and committed the teachers are to the school,
students and community. It is common practice for teachers to arrive early and remain at school
an hour or more after their official day ends. Many teachers continue to tutor students afier 4:00
PM, the end of the workday.

Opportunities for Teachers’ Professional Success

In accordance with its original charter, E. C. Reems Academy has emphasized teacher _
professional development. Development opportunities have increased tremendously in the past
year; in the 2007/08 school year, teachers attended thirty-four on-campus professional
development workshops compared with ten in the 2000/01 school year. These workshops
emphasize literacy strategies training, writing strategies, learning styles training, and school
health and safety. Additionally, E. C. Reems Academy lead teachers attended the 3-day
California Charter Schools Association (CCSA) annual conference in Sacramento, and several
teachers attended a number of grade level conferences including Kindergarten programming and
technology in the classroom. The school is committed to professional development and
financially supports conference attendance, BTSA, and training sessions.

Teacher Attrition/Turnover

The stability of the teaching staff is a key aspect of student achievement. On average E.C.
Reems Academy experiences about a 30% turnover annually. However, there is a group of
teachers that have worked at the school for six years or longer and provide a historical
understanding of success at the school. These teachers serve as Lead Team Coordinators and are
responsible for three grade levels or six classes and serve as an adjunct to administration.

Financial Success

E.C. Reems Academy has strong fiscal management, lead by the Executive Director. As of
2008, the school’s reserves have grown in excess of $400,000. The school has moved from the
mandated 3% budget reserve to a 5% budget reserve contingency in a time when budgets are
being cut, schools are closing and operational costs are rising.

Conclusion

The Board, staff, administration, and parents of E.C. Reems Academy are proud of the progress
the school has made and continues to make. In accordance with its original charter, the school
has also successfully created a community in which parents participate regularly, and both
parents and students are excited about the learning program. Parents are satisfied with the school
across a broad range of parameters, and make an effort to ensure that their children are in
attendance. Interest in the school increases each year as evidenced by growing enrollment.
Financially, the school is stable and well-positioned to succeed in the long-term.
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ERNESTINE C. REEMS
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ACADEMY OF TECHNOLOGY & ARTS

Charter Renewal Application
February 2009

Assurances

Affirmations

As the authorized lead petitioner, I, Dr. Avis Hinkson, hereby certify that the information
submitted in this petition for the renewal of E.C. Reems Academy of Technology & Arts charter
school, located within the boundaries of the Oakland Unified School District, is true to the best
of my knowledge and belief; I also certify that this petition does not constitute the conversion of
a private schoo! to the status of a public charter school; and further, I understand that if awarded
a charter, E.C. Reems Academy of Technology & Arts:

Shall meet all statewide standards and conduct the student assessments required, pursuant
to Education Code Section 60605 and 60851, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter public
schools. [Ref. Education Code Section 47605(c)(1}]

Shall be deemed the exclusive public school employer of the employees of E.C. Reems
Academy for purposes of the Educational Employment Relations Act. [Ref. Education
Code Section 47605 (b)(5)(0)]

Shall be non-sectarian in its programs, admissions policies, employment practices, and all
other operations. [Ref. Education Code Section 47605(d)(1)]

Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

Shall admit all students who wish to attend E.C. Reems Academy, and who submit a
timely application, unless E.C. Reems Academy receives a greater number of
applications than there are spaces for students, in which case each application will be
given equal chance of admission through a public random drawing process. Admission to
E.C. Reems Academy of Technology & Arts shall not be determined according to the
place of residence of the student or his or her parents within the State except as provided
in Education Code Section 47605 (d)(2) and Education Code Section 51747.3. [Ref.
Education Code Section 47605(d}2)(A)-(B)]
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Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or
perceived disability, gender, nationality, race or ethnicity, religion, sexual orientation, or
any other characteristic that is contained in the definition of hate crimes set forth in
Section 422.55 of the Penal Code or association with an individual who has any of the
aforementioned characteristics). [Ref. Education Code Section 47605(d)(1)]

Shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, Section 504 of the Rehabilitation Act of 1973, Title IT of the
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in
Education Improvement Act of 2004. '

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(H)(5)(C)]

Shall ensure that teachers in E.C. Reems Academy of Technology & Arts hold a
Commission on Teacher Credentialing certificate, permit, or other document equivalent
to that which a teacher in other public schools are required to hold. As allowed by statute,
flexibility will be given to non-core, non-college preparatory teachers. [Ref. California
Education Code Section 47605(1)]

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

If a pupil is expelled or leaves the charter school without graduating or completing the
school year for any reason, E.C. Reems Academy of Technology & Arts shall notify the
superintendent of the school district of the pupil’s last known address within 30 days, and
shall, upon request, provide that school district with a copy of the cumulative record of
the pupil, including a transcript of grades or report card and health information. [Ref.
California Education Code Section 47605(d)(3)]

Will follow any and all other federal, state, and local laws and regulations that apply to
E.C. Reems Academy including but not limited to:

> E.C. Reems Academy shall maintain accurate and contemporaneous written
records that document all pupil attendance and make these records available for
audit and inspection.

> E.C. Reems Academy shall on a regular basis consult with its parents and teachers
regarding E.C. Reems Academy of Technology & Arts's education programs.

» E.C. Reems Academy shall comply with any jurisdictional limitations to locations
of its facilities.
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. > E.C. Reems Academy shall comply with all laws establishing the minimum and
maximum age for public school enrollment.

» E.C. Reems Academy shall comply with all applicable portions of the No Child
Left Behind Act.

> E.C. Reems Academy shall comply with the Public Records Act.

> E.C. Reems Academy shall comply with the Family Educational Rights and
Privacy Act.

> E.C. Reems Academy shall comply with the Ralph M. Brown Act,

> E.C. Reems Academy shall meet or exceed the legally required minimum of
school days.

> E.C. Reems Academy shall comply with Article 5.5 of Charter 5 or Part 28 of the
Education Code and implementing regulations adopted thereafter.

e
® o Af S5
Dr. AvisHinkson Date
Board President Signature
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Element A: Description of Educational Program

Education Code 47605(b) (5) (4)

A description of the educational program of the school, designed, among other things, to identify
those whom the school is attempting to educate, what it means to be an "educated person" in
the2lst century, and how learning best occurs. The goals identified in that program shall include
the objective of enabling pupils to become self-motivated, competent, and lifelong learners.

If the proposed school will serve high school pupils, a description of how the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility
of courses to meet college entrance requirements

Revised Mission Statement

E.C. Reems Academy provides a student-centered curriculum that enhances intellectual
development, leadership ability and technological fluency, to prepare and endow East Oakland
youth with strategic advantages needed to participate in the 21% century.

Vision Statement
E.C. Reems Academy is recognized as a school that empowers local youth with the tools
to academically succeed in life.

Motto
“Educating Urban Youth to Succeed in Life.”

Educational Model

E. C. Reems Academy uses the Effective Teaching Practices as the foundation for learning. To
(successfully) meet the goal of creating higher order learning environments for all students, E.C.
Reems Academy employs a constructivist, hybrid education model. The pure constructivist model
relies heavily on prior knowledge and understanding to construct new knowledge and
understanding from authentic experience, which is often limited or non-existent in the lives of
disadvantaged urban youth. To fulfill the philosophical tenets of constructivism, we:

1) artificially inseminate prior knowledge through the use of virtual experiences, and 2) create
active learning environments to express the knowledge gained through these venues,

This practice, along with aspects of Socratic methodology, creates a learning environment where
the eight learning styles can be incorporated into the day-to-day learning activities and open the
door to higher learning as a natural progression. Within the context of the constructivist model, we
employ differentiated instruction to address the learning needs of all students.

E. C. Reems Academy administrators and lead team coordinators implement its academic program
in alignment with the charter.

10
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The Ernestine C. Reems Academy of Technology & Arts
Educational Program

As indicated in the 2002-2004 report, reading and reading comprehension were areas where
strong intervention was needed to improve academic achievement. The identified data has been
carefully examined and the items delineated in the report have subsequently been addressed.
Research-based materials are currently being used, a better-trained cadre of teachers has been
employed and the focused instructional leadership to implement the necessary changes has
improved tremendously. Moreover, a systematic plan for ongoing staff training has been
developed and implementation of a viable classroom observation and evaluation process has
provided support for quality teaching and learning for all students.

There were several mitigating factors that impeded our progress in reading during the 2002-2004
school years. Since that time, after a rather thorough self-review and examination of our
curriculum, the strategies and methodology that worked well and those that needed improvement
have been identified. For example, comprehension was an important skill area in reading that
needed immediate focus and attention and we addressed this critical skill area in the subsequent
content.

We tracked growth comparing and analyzing state test scores, assessments and quizzes, and
decided that we needed to purchase a series of textbooks to support academic achievement and
address the identified weaknesses. In 2002, we purchased the Open Book series by McGraw-Hill
SRA, for grades K-5, and the HighPoint Reading Series by Hampton Brown for our 6-8™ grade
students. High Point is an intervention program, which successfully strengthened basic reading
and reading comprehension skills. In 2004, we retired the High Point series and purchased the
Holt Literature/Language Arts series to challenge our students at grade level.

Comprehension is constructing meaning from text is without a doubt the key that unlocks the
door to literacy. We live in a world of printed words and having the capacity to interpret and
comprehend text is one of the most important survival and everyday skill areas that students can
possibly achieve.

Since comprehension permeates all aspects of standardized and other testing, it made sense to
initiate a school-wide focus in this arca. The basic premise supports the notion that the content
of most standardized tests are made up of passages that require the ability to read, comprehend
information, think critically and solve problems. Since the same skills are required for reading
comprehension it makes common sense to merge these two important mega skills together,

It was with this thought in mind that we approached literacy in all curricular areas at our school,

All subjects require students to have the capacity to read and comprehend information, follow
directions and complete assignments.

11
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Our students enjoy motivating activities that are highly competitive. They enjoy any projects or
programs whereby they compete against peers in their classes or school-wide. With these
criteria, “Read Between the Lines” (RBL) was born. This is one of the programs that worked
well and merged reading comprehension and test taking skills. The program involves using
reading passages in a test format to teach students how to read and focus on key words in the
directions, questions and the passages. It also teaches students how to highlight important
information and use the process of elimination to find the correct answers, Using the test
preparation passages, grade levels compete against each other to see how many students can
answer the most questions correctly. A rotating trophy is awarded to each of the classes (per
grade level) that get the most answers correct on the weekly RBL test.

This program encourages students to read carefully, fluently and comprehend the content. While
the students are trying hard to earn the trophy, their reading skills are improving substantially.

At the beginning of each new school year we review, compare and analyze our current STAR
and CAT/6 data with those from the previous years. We not only look at percentages but also
find it helpful to identify both the names and numbers of students in each performance level in
ELA and math. This information is also used as an initial planning tool. Based on the test
scores, teachers complete a form placing students in their classrooms-into the performance level
groups. This helps with differentiated reading and math groups.

The scope and sequence of our instructional program is very comprehensive. It involves a
myriad of components and strategies all working in tandem to meet the needs and learning styles
of all of our students. This includes those that are achieving at, above and below grade level as
well as English Learners and students with special needs.

In this process, literacy is the common thread that weaves English language arts, math, algebra,
social studies, science, technology, art and PE, all subject matter disciplines together. Our
program is structured to enable students to achieve academically and become literate in all of
these areas as they matriculate from elementary, middle, high school, college and throughout
life.

The basic fundamental road map that guides our instructional program evolves from coordination
of the California grade level content standards. Inherent in this process is a rigorous, challenging
program that encompasses a variety of interesting and creative activities, strategies and
programs.

Differentiated instruction is one of major strategies employed by our staff that facilitates and
supports learning. Differentiated instruction allows the teacher to work individually with small
groups throughout the day to address students’ academic needs. This process allows the teacher
to work at an accelerated rate for the high achievers and slow the instruction to a place where the

12
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struggling students are comfortable and can understand the instruction using prior knowledge to
connect the learning to real life sttuations. Teachers use the text pacing guides to insure
acquisition of state content standards by the close of the school year.

Listed below is another critical strategy that we subscribe to; it’s known as the “Effective
Teaching Model.” Teachers were trained using this model and it is the engine that drives our
entire instructional program.

Each component of the effective teaching model is interrelated and work in concert with the
other. For activities to be effective and ensure that learning is taking place at least three to four
of these steps must be followed. One component depends on the effectiveness of the previous
one.

Step 1:  State the Objective (Anticipatory Set)

This is an introduction to the activity and aims to tell the students what they’re going to learn.
Lay it out clearly so that students understand the purpose as well. Motivate students to get their
attention at the beginning.

Step 2: Guided Practice (Teacher Directed Instruction)
The teacher guides the students through the activity asking questions, eliciting responses, using
demonstrations, etc. During this stage, the teacher employs the following strategies:

Prior knowledge: (Connects the learning to real life experiences)
This strategy is especially important for struggling students. When students can connect the
learning to real life experiences this supports and facilitates learning.

Modeling: (Demonstrations)
This is a critical part of the instructional process. This shows/helps students understand what
to do and how to do it

Check for Understanding: (Assess the learning)

The teacher is assessing students understanding of what is being taught. This stage will
determine if further instruction is needed. If some of the students understand what to do, let
them practice the activity independently. This gives the teacher time to pull the other
students that didn’t understand aside and give additional differentiated instruction. It is this
stage that will determine whether the students should move to the next step which is
independent practice.

Step 3: Independent Practice (Seat work, test, written assignment, etc)

Please note that this step is not necessary for each activity. This step should only be done after
the guided practice activity is understood. If, while checking for understanding, the teacher
discovers that some of the students don’t understand the assignment, they should pull these

13
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students aside and give additional instructions using different strategies if necessary. The
students that understand what to do should be given the opportunity to practice. They should not
have to wait until the other students catch up.

Step 4: Closure (Summarize the activity)

Always bring closure to all activities before transitioning to a new lesson or activity. This may
be in the form of assessment of the activity, or next step in terms of what will happen next. Will
the lesson warrant new strategies or can teacher move on to a new concept or skill? Don’t just
end or drop the activity without saying something about the next step.

CLASSROOM MANAGEMENT

Quality teaching and classroom management go hand-in-hand. In a well-managed classroom,
the teacher directs the instruction and students are engaged in the learning process. This type of
classroom exhibits certain attributes that make it special. Parents will often request this type of
class because they want their students to obtain the best education possible. This classroom is
student-centered, organized and where high expectations rule. Everyone knows their role and it
is this type of teaching and learning community that we are striving to build in all of our
classrooms at E.C. Reems Academy.

In an environment conducive to learning, effective strategies are modeled, students understand
the assignments and achievement is usually high. Through our formal and informal classroom
observations, evaluations and individual teacher meetings, we provide support for our teachers to
ensure they have the capacity to manage their classrooms as described above. This process can
take many forms including professional development, observing other teachers while at the same
time building a professional and collegial relationship with a common goal of improving student
achievement.

Over the past two years we enrolled a number of students that were unfamiliar with our school
culture. To address issues of classroom management that did not previously exist in E.C. Reems
Academy, we hired a consultant to facilitate Lee Canter’s Classroom Management for Academic
Success which focused on classroom management skills and creating a positive learning
environment. The workshop helped teachers re-engage students, and re-establish a positive
learning environment.

The state grade level content standards form the basic framework and foundation from which the
instructional program evolves. The state-adopted textbooks in English Language Arts, math,
history/social studies, science, PE, technology and art are strategically and carefully orchestrated
with the required subject matter content for elementary and middle school students.

14
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To enhance and augment the contents of the grade level standards, teachers use a variety of
strategies and methodology to meet the needs and learning style of our students, which includes
quality pedagogy and best practices.

Teacher’s weekly lesson plans guide and reflect the grade level standards and exhibit skill
development and benchmark assessment in all subject areas. It is our belief that all students can
learn in a positive environment and an atmosphere where high expectations are the guiding
principle and philosophy of the classroom and school site.

Our curriculum is rigorous and challenging in a small class size setting, Student Performance
Outcomes indicate that we are making steady academic progress, however we continue to assess
our progress and make adjustments and changes accordingly.

ENGLISH LANGUAGE ARTS PROGRAM |

Literacy is the foundation of learning and as such, E.C. Reems Academy is dedicated to ensuring
that all students are able to reach his/her maximum potential. This includes students at, above as
well as below grade level. We have a mechanism in place for identifying students who are
experiencing difficulty socially as well as academically. This process inciudes scheduling a
meeting of all stakeholders, the parent and staff to develop a plan for support and monitoring
student progress.

Ninety minutes are allocated daily for reading instruction for students in grades kindergarten
through 8" grade. This time is sacred and not to be interrupted.

Comprehension is a challenge for these students because for the most part, they tend to be word-
by-word slow readers. They also have problems recognizing and decoding unfamiliar words and
a bad habit of ignoring punctuation marks thus distorting the meaning of what they’re attempting
read.

Our Formula for correcting this problem:

Initially, we are not concerned with the student’s comprehension because that will come later
when the fluency and other phonetic problems have been corrected. For these students, we place
emphasis on implementing lots of practice in oral reading, phonemic awareness, and other
phonics skills, which will enable students to learn to use these skills to decode unfamiliar words.

Next, we add sentences with questions and explanation marks so that they learn to read with
expression and intonation as well. This process is corrected over time with consistency and
practice. Comprehension usually evolves from this strategy.

Prior to the beginning of every new school year in August, we review our STAR test results and
identify all of the Below Basic and Far Below Basic students. Classroom teachers also assess
these students in reading/language arts and math at the beginning of school as well and use the
STAR test results to plan instruction and form differentiated reading and math groups in the

15
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classroom. Teachers use prior knowledge as a key element when teaching struggling students.
This helps to connect the learning to real life experiences that they can draw upon to retain
curriculum content

Beginning in the Spring of 2009, teachers in grades K-3 will assess students using the CPAA -
Children’s Progress Academic Assessment software. Grades 4-8 will be assessed using the
Discovery Education Predictive Assessment software in the Fall of 2009. These tools will further
validate and monitor student achievement and provide intervention strategies to move students
towards proficiency.

Students also receive cross-age tutoring, peer tutoring, buddy reading, and technological support
and participate in the afterschool tutoring program. Parents are also required to read to their
children at night and sign a reading log.

Reading Clinic Participation: -

At the beginning of the year, students identified as below basic and far below basic are eligible
to receive over and above reading instruction in the Reading Clinic, which is part of our GAP
Program. Two retired reading specialists work with these students in their areas of need, based
on STAR, CAT/6 results as well as various assessments administered in the lab.

Students are expected to learn and be able to (1) transfer word knowledge and sound spelling
skills to the reading text, (2) read fluently, (3) read both narrative and expository materials at
grade level, (4) read expressively and comprehend what they read, (5) and also learn to
coordinate reading comprehension, vocabulary and other skills to test taking strategies.

Activities That Work Well

Daily practice of the sound spelling cards. Read short stories and identify the main idea,
inferences, details and other comprehension strategies. Utilize mispronounced words from the
text being read to teach syllabication skills for reading multi-syllabic words. Understand word
knowledge and oral reading practice relative to questioning and discussions. Read stories to
lower grade students,

Assessment _

We use formative and summative assessments. The pre- and post- Reading Level Indicator
Assessment Informal reading inventory is administered to all Reading Clinic students. Other
methods of assessments include: informal observations, monthly written tests for word
knowledge and comprehension as well as quarterly fluency tests. Additionally, students take a 6-
week test on content taught in the Clinic.

Accelerated high achieving students who scored Advanced and Proficient on the STAR test
are allowed to soar to their highest potential. Instructions for these students are geared toward
Marzano’s Taxonomy in terms of accelerating the content “into, through and beyond” the text.
They are also looped up to a higher grade for reading and math instruction while maintaining
subject matter content in their regular classrooms.

16
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These students have the capacity and are able to (1) read a myriad of novels including the
“classics,” (2) write and complete research reports, (3) participate in project-based learning
activities and in higher level thinking curriculum skills in the technology lab. Due to their
qualifications, these students are eligible to receive scholarships to some of the private schools in
the area. Additionally, they visit the local college campuses and many of them are selected to
attend math and science classes at UC Berkeley during the summer.

The California English Language Development Test (CELDT) is required by the state to be
administered to students who speak a language other than English. This test evaluates the
students listening, reading, speaking and writing skills in English. While most of our students
are fluent in English, those that need extra support receive it in the reading Clinic, one-on-one
tutoring and participate in a technology program titled “Open Book.”

Teachers in grades kindergarten through 5™ use the “Open Court” textbooks. This program is
known for its strong emphasis on phonemic awareness, decoding skills, vocabulary development,
fluency rates, recognition of high frequency words and comprehension development. These
skills are well documented in the grade level standards and inclusive in the classroom
instructional program.

The middle school teachers use the Holt Literature Language Arts program. This is a big change
from the remedial High Point Program used in the 2002 school year. This program is more
challenging and culturally diverse. It enables students to function academically at a higher level
of instruction that incorporates critical thinking skills in various genres that include narrative and
informational text as well a strong emphasis on comprehension.

What (K-8 grades) teachers expect their students to learn

Students are expected to read at grade level, be equipped with the tools to decode unknown
words, enhance and augment their vocabulary, read grade level material fluently, with
expression, intonation, and be able to comprehend what they have read. This may include grade
level textbooks, passages from the test preparation booklets, signs, newspapers, novels, and other
supplemental materials.

Strategies that are working well:

Basic instructional items such as hands-on activities, any competitive curriculum activities,
partner and buddy reading, reading games, role-playing, prior knowledge experiences, field trips
and other pedagogical techniques that have proven successful relative to our reading program.

How are activities assessed

Reading progress is assessed individually and by the whole class. Teachers use a variety of
inventories including informal and formal tests, running records, weekly, monthly and quarterly
benchmark assessments, reports and projects based on various criteria. They also employ
cumulative, diagnostic, teacher made tests, miscue analysis and observations as fundamental
tools.
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The Assessment and Curriculum Review indicated in the 2004 OUSD Renewal report that there
was a need to discard the Saxon math textbooks because they were obsolete and did not correlate
to the California State Standards. Harcourt math textbooks were subsequently purchased for
students in grades kindergarten to 6™ to address this concern. As a result of purchasing the new
textbooks, students exhibited a stronger showing in terms of accelerating their achievement to a
higher performance level. Consequently, this supported our efforts and enabled us to make
steady progress on our test scores from 2003 to 2007 school years, i.e. over a 5-year period.
While there were several mitigating circumstances that caused our 2008 STAR test scores to
show a rather disappointing nosedive, we are nevertheless working hard to bring the test scores
back up to our goal of moving our students to the advanced and proficiency performance levels.

Our goal is to move 25 students into Proficiency annually for the next five years resulting in
advancing another 165 students into the Proficiency/Advanced categories and meeting NCLB
mandates.

McDougal-Little Math 2 and Algebra textbooks were also purchased for 7 and 8™ grade
students. These textbooks correlate to the California State Standards and are used throughout the
state.

Math is all around us; it’s prevalent in every aspect of our society and is the engine that runs our
country. Math makes more sense and is more meaningful to students when they can connect the
math through the lens of their personal lives.

Our math program is academically rigorous and designed to ensure that all students develop a
strong foundation of all math strands, in interesting and challenging ways. Ninety minutes of
uninterrupted time is allocated each day for math instruction. Teachers differentiate the
achievement level groups and use a variety of resources to supplement the math program.,

What teachers expect students to learn
Teachers in grades kindergarten through 8" have hi gh expectations for their students and want

them to demonstrate grade-appropriate skills and concepts as defined by the California State
Standards. It’s important to develop a strong foundation for all math operations, learn the basic
mathematical skills and concepts including computation, number sense, algebra, geometry,
problem solving, whole numbers, fractions and decimals. Additionally, students have the
capacity to decipher word problems, learn the math vocabulary and be able to pass grade level
assessments at a high level.

Math activities that work well:

Learning math material in a real life way and making math relevant to students’ lives e.g.,
banking, shopping, etc. (2) hands-on activities using real objects, (3) use of manipulatives, math
games, (4) using individual small white boards, (5) calendar activities, telling time, counting real
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money and buying items to make computational skills relevant, (6) using daily flash cards and
working with partners.

Modeling the various operational steps and students learning to write descriptiens of how to
solve a specific math problem supports the integration of writing with math. Teachers also use
critical thinking supplemental materials that make math fun and engaging.

How are the activities assessed

Teachers use ongoing benchmark assessments i.e., weekly, monthly quizzes, unit, chapter tests,
written and verbal responses and informal observations.

MATHMATICK: A FORMULA FOR SUCCESS

To make math fun and engaging, E.C. Reems Academy has a school-wide competitive program
titled “Mathmatick” that our students simply adore and love to participate in. This program was
the brainchild of the vice principal and while its concept is very simple, it is by far one of the
most effective and successful programs that get students fully engaged in math while learning the
basic computational facts.

Its premise is simple: when students learn/memorize the basic addition, subtraction and
multiplication facts they are able to move at a faster pace through the higher-level math skills
like multiplication, division, fractions, decimals, algebra, geometry, etc. The program builds
student’s self-esteem and confidence. It also allows the low achievers to be on the same level or
even surpass the high achievers because many of the low achievers have passed the test before
the high achievers,

Mathmatick motivates and encourages students to learn their basic facts and be able to pass a 10-
minute test of 100 problems with 100% accuracy every week. When students pass, their names
are bubbled in on the Mathmatick bulletin board located in the main hall. Students take pride in
Mathmatick and may take the test as many times as needed to pass with 100% accuracy.

The students dearly love to take the test and look forward to Mathmatick test days. Only one
person in the school has the test and is allowed to administer it. Students receive a trophy or
medal as a reward when they pass both tests.

o WRITING (_Exp’oSitbry Paragraphs) B

The writing project at E.C. Reems Academy was initiated in November 2006 with a major
concern that (1) most of our students were unable to write a simple cohesive sentence. (2) they
were unfamiliar with a formal writing structure and for the most part, had not been exposed to or
had access to a consistent writing process.
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A school-wide goal was established to ensure that all second to eighth grade students would be
able to write a cohesive 4-step expository paragraph by March 30, 2007, The first step in this
process was to train the teachers. One of the following four steps was taught at each staff-
training session. As teachers learned each of the writing steps, they went back to their class and
taught the step to their students. The students then practiced each step using their individually
selected topic. All students had a writing folder so that their writing progress could be monitored
and assessed over a period of time.

Step One: Brainstorm (Prewriting stage). Students select a familiar topic and brainstorm at
least twenty to thirty words, categorize the words, and make a list. The listed words are
subsequently infused into details for the paragraph.

Step Two: Topic sentence. This sentence states the main idea of the paragraph. The key word
in this sentence tells the reader what the rest of the paragraph is going to be about. This is the
most challenging part of the writing process.

Step Three: Supporting details help to clarify the topic sentence by providing specific details
using words from the brainstorm list. Students apply transitional words to help show the
relationship between details.

Step Four: Concluding senfence ties all sentences together.

Writing is the corner stone of all language arts skills. You might say that learning to write is like
learning to bake. The outcome of writing an effective expository paragraph is synonymous with
the outcome of baking a cake. All ingredients/skills must be inclusive and applied well.

The ingredients for the writing process consist of spelling, grammar, mechanics, parts of
speech, fluency, reading, efc. These skills need to be applied to the writing process however, if
they are taught in isolation, students view them as a separate entity and fail to see how they are
connected to writing a paragraph or essay. A good example is spelling. Students don’t seem to
understand how spelling is connected to the writing process. They tend to think of spelling as
memorizing a given number of words for the weekly test, only to forget them after the test.
Spelling is critical to writing and equally as important as the other language arts skills.

The writing process is one of the most challenging of all language arts skills to teach. It is time
consuming and takes nearly the entire school year to achieve positive results. This process has to
be coordinated with lots of practice, editing, revising and rewriting, etc. Communication skills
are critical life-long skills. Moreover, students will need these key skills in high school, college
and especially for future employment opportunities.

Acquiring effective writing skills will benefit students now as well as support their future

endeavors! As a result of this staff training and student participation, our school produced two
bound anthology books of student’s writing.

20



Educating Urban Youth to Succeed in Life

Writing expectations and activities that work well :

Since we want our school to be the premier school for student’s writing, we place strong
emphasis on teaching writing skills. To enhance student’s writing skills, they practice paragraph
writing on a daily basis.

Activities that Work Well

Journal writing in which the students write stories using the sequence of events including first,
next, then and last; drawing pictures to represent words in the kindergarten and the lower grades;
using sentence expansion on a daily basis to enhance writing and make sentences more
interesting; writing a cohesive paragraph, underlining the key word in the main topic sentence;
writing for a specific purpose by using multiple paragraphs, sentence variety and voice to meet
the needs of an audience using different voices; editing writing using the proofreader’s checklist
both individually and in peer editing groups; using text and supplementary material to reinforce
grammar, mechanics and conventions.

HISTORY SOCIAL STUDIES

Kindergarten through 5t grade use the Houghton Mifflin textbook series and the middle grades
use McDougall Little social studies textbooks. These books correlate to the California State
Standards. They also use a variety of novels, CDs and other technological supplementary
materials to enhance and augment the program. Our social studies program range from a
curriculum that discusses self, communities, cultures to cities, countries the nation and the world.

What teachers expect their students to learn

Community building understands that history happens on a daily basis, the concept of past and .
present, and how things change as well as responsibility including fair play, good sportsmanship
and respect the rights and opinions of others. Understand that while their world starts in Oakland
there is a larger world beyond. Students will be able to read maps of the US and the world.
Middle school students will understand the six themes of history, government, current events and
the continents, etc.

Activities that work well

Hands-on activities using the globe and maps to find and identify places in the states and world,
starting each chapter with a story that integrates the reading and writing, projects, timelines,
collages based on material covered in class, current events in the weekly reader, games, etc.
Students also participate in organized field trips that provide practical application to the content
studied in their History/Social Studies curriculum.

How activities are assessed
Activities are assessed through hands on activities, discussions, student participation, portfolios
and a series of paper/pencil and other tests.
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Kindergarten through 5" grades uses the Harcourt Series and the middle grades use Pearson
Prentice Hall textbooks e.g., 6™ grade Earth Science, 7" grade Life Science and 8™ Physical
Science. Our Science books correlate to the California State Standards. Teachers also use a
variety of supplementary hands-on materials to enhance and augment the science program.
Each year, our students participate in a school wide Science Fair whereby students develop
experiments from the science curriculum content taught in their classrooms.

Teachers expect their students to learn:

The life cycle of plants and animals, the five senses, as well as understand that materials come in
solids and liquids, study, describe and observe the weather. Students are also expected to ask
questions and investigate to find answers. Students will learn to transfer scientific knowledge
and apply to real life situations, understand that science is everywhere and foster curiosity and
conduct scientific inquiry.

Activities that work well:

Visits to the pumpkin patch and carving the pumpkin, hatching butterflies, hands-on
investigations and writing activities to summarize and tie together the concepts, incorporating
technology and art, planting a vegetable garden and learning to cook healthy meals using the
vegetables from the garden. Students also participate in organized field trips that prov1de
practical application to the content studied in their science curriculum.

Assessment of science activities

Formal and informal observations, various forms of assessments including biweekly and end of
the chapter tests, essay questions, science fair projects, and student participation.

Technology is viewed as part of the curriculum, curriculum support and as a resource tool to
students. Through the use of technology students become active learners, applying authentic,
real-world context to learning,

What teacher expects the students to learn

The student is expected to become an active participant in their own learning by linking
concepts, skill elements, and experiences; identify patterns and connections; enhance experiential
learning through inquiry and information processing, and develop critical thinking skills.
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Computer technology begins in kindergarten and students are taught to use the keyboard, write
simple words, read words, and identify characters. They also learn to use the software programs
Word and PowerPoint and to drop in pictures and clip art. Each year students become more
proficient in the Office Suite, research, report writing, developing web pages, blogging, creating
newsletters, and developing games. Computer technology places the student at the center of their
own learning. Computer technology shifts the definition of ‘knowing’ from being able to stock
information and repeat it to being able to critically make use of it.

Activities that work well:
v" Students begin the day discussing culturally relevant information.
v" Students work individually and in groups.
v" Students work on projects that integrate grade level information, Microsoft Office tools,
research and production,

Currently, E.C. Reems Academy administration, classrooms, support staff and parents have
access to computers and other supportive technology during traditional school hours in
classrooms, computer labs, and the Library Media Center, which is currently in development.
Student access during non-traditional hours, through our afterschool program is also available.
All classrooms have access to individual digital projectors, DVD players, television and multi-
media computers with internet access and share the use of scanners, digital cameras, color
printers, and networked software.

The technology class that provides lab access to each K-8 student for one hour once a week on
1:1 basis. There are twenty-eight Mac computers in the Computer Lab and a rack of 26 computer
laptops for Middle School use. The Middle school students have access to twenty-six laptops for
shared use, providing a 1:1 computer access and use by students. Students in math also use the
laptops in our advanced classes on 1:1 basis. Teachers may bring their classes to the technology
class/lab to work on assignments, or to give specific instructions on a specific assignment with
prior arrangement in addition to their weekly scheduled time. Students have access to
technology class/lab for after school usage during designated lab hours of 3 to 4 PM to work on
assignments.

English language learners who have been identified as needing supplemental support have access
to the technology class/lab twice per week. All teachers and staff can access their school web
pages via any web browser. Teachers and staff can access their personal files and their student
files from any computer on the network via the server. Students learn basic computer skills like
using hardware and peripherals, word processing, spreadsheets, desktop publishing, Internet
browser, and presentation software. Students use these skills throughout the curriculum to
research, design, and publish documents and to prepare presentations that demonstrate clear
questioning and creative research strategies. Students also develop computer skills in the context
of teaching the core curriculum through curriculum integration of technology. All teachers are
expected to access their email daily and use the student data management software GradePro, to
manage student data. Teachers also utilize a variety of on-line discovery vignettes and programs,
including The Discovery Education On-line Program to augment instruction and productivity
software such as word processing, spreadsheets, and presentation software to write essays,
papers and other products.
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The administrative staff currently uses Grade Pro Software as a data management tool to
develop, maintain, and track student files.

Summary of Technology Resources for E. C. Reems Academy of Technology & Arts

» All instructional areas are connected to the Internet via cable

" Wireless school campus

* Technology Classroom/lab with twenty-eight student computers and one instructional
desktop

» Twenty-one classrooms with digital projectors and one instructional computer

»  Twenty classrooms with DVD players

= Twenty-five laptops for middle school use in core curriculum and for advanced math
students

= All computers are networked to three printers for student and teacher use

»  All administrative staff has one lap top

= All support staff e.g. Reading specialist, Math Specialist and Counselors have access to
shared laptop per program

= A student-to-computer ratio of 1:1

* Before and after school access to the computer lab for teachers and their students

» School website online, and content web pages of all teachers

* Data management software for all teachers

= Access for all students and teachers to word processing, data collection and presentation
software.

Our PE program correlates to the California State Standards. It serves students in kindergarten
through 8™ grade. Our 5™ and 7" grade students participate in activities that will prepare them to
pass the annual state required physical fitness test. The data from this test is sent to the state in
 March of each year.

What teacher expects the students to learn:

In addition to the content of the state standards, students will develop a sense of overall health,
knowledge and awareness of their bodies, the importance of stretching and how to become
healthier both physically and mentally. Additionally, they will develop a sense of community
and teamwork. Students will participate in games that increase their cardio activity to increase
stamina, build confidence, and encourage participation.

Activities that work well:

A daily stretch routine combined with a pledge at the beginning of class; use of competition to
add to intensity and motivation; development of a sense of teamwork that encourages students to
work with others they do not normally interact with; use of different kinds of games i.e., football,
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basketball and volleyball. In addition, students participaté in competitive races and a double-
dutch contest.

Our art program evolves from the content embedded in the California State Standards. It
continues to be a major part of the foci of our school. Our goal is to support students in their
effort to understand and demonstrate artistic perception, creative expression, historical and
cultural context, aesthetic values, connections, relationships and applications. Additionally, we
want our students to understand that artistic ability may be infused in many other professional
careers e.g., architectural and interior design, pottery, quilts, painting as well as past and present
works of art.

Activities that work well
v" The class begins with a meditation exercise desighed to center the students and move
them into a right brain environment.
Students describe and analyze the elements of art.
Mixing primary colors to create secondary colors as well as demonstrate how colors
create mood and personality within a picture.
Making free hand sketches.
Using lines to create depth in their pictures.
Discuss various artists past and present.
Compare and contrast their works of art.
Use sculptural material such as clay or paper to create form and texture.

AN

AN N Y

Assessment
Formal and informal observations relative to written tests and grade level art project.

©SPEAKING

We want our students to be able to speak confidently before an audience of their peers and -

- others. We want them to be able to do the following:
¢ Give oral reports

Memorize and recite grade level poetry and famous speeches
Share stories in front of class
Partner read
Participate in book clubs, literature circles, debates, trials, various class and school wide
activities and in front of different audiences
Retell and explain stories
Author’s Chair activity
Answer questions using who, what, where, when, and why
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To enhance student’s speaking ability, and address the state standards relative to speaking skills,
students participated in the following scheduled assembly programs throughout the year:

Martin Luther King

Thanksgiving

Black History

Cesar Chavez

Winter Holiday

Music Conductor

Awards Assemblies and others,

A NENENENE NE N

OPEN BOOK PHONICS & READING PROGRAM

Open Book is an on-line reading and comprehension program designed to teach slow learners
and second language learners how to read. It is a self-paced computer program that increases
fluency, and comprehension. The program supports learning at any age or grade. It is available
to students in English and Spanish, though our students (all English speakers) use the English
version.

The following is the list of the effective techniques implemented by staff to foster student achievement
at E.C, Reems Academy. These techniques will continue to be implemented school-wide.

Assessments Annually teachers conduct a battery of academic summative
and formative assessments to determine individual student
levels of knowledge and develop individual student profiles to
better monitor academic success on a regular basis. The profile
is used as an instructional blueprint. The blueprint is supported
through monthly reviews and progress reports.

The Progress Report is a month to month system designed to

Progress Reports track student development. Teachers produce monthly
progress reports designed to keep parents abreast of their
child’s academic development and whether they are at grade
level. Ifthe student is below grade level in a subject the report
indicates interventions, if above grade level, methods of
advanced engagement.

‘ : . Students that are above grade level in a subject area are looped
Looping High Achievers to the next grade level for instruction to more fully engage the
student at their academic level versus their grade level. High
achievers are looped to the next grade level, but are
responsible for work at grade level and the looped level.
Tutoring Peer, cross age, before and after school tutoring. Buddy reading
was also an effective tool.
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Differentiated Instruction

Test Preparation

Reading and Mathematics School-
wide Competitive Programs

“Read Between the Lines/ Math
Between the Lines”

*“Mathematick”

Test Rally

Differentiated instruction is a new instructional tool and is
being integrated into our instructional strategies. Previously
teachers divided students into learning groups but did not
necessarily incorporate critical thinking skills to drill down and
elucidate inferential knowledge. This is done during Language
Arts and Mathematics instructional periods in individual
classrooms. Grade level teachers work together, usually one
teacher instructing the struggling and low performing students
and the other teacher instructing the grade level and middle
group. (There are two teachers per grade level, grades
Kindergarten through eighth.

There was a tremendous school-wide emphasis on test taking
strategies with a focus on comprehension. A variety of
commercial and other test formatted materials wer¢ also
provided to teachers.

Very successful motivational school-wide programs have been
designed by the Vice Principal, not only to make learning fun,
but to improve reading, language arts and mathematics skills
in a contest competitive format. Grade levels compete against
each other. Trophies, prizes and other incentives are given to
the classes achieving 100% on the various written tests. These
programs enhance and support the regular reading and
mathematics curriculum, The following motivating programs
were implemented:

These strategies were designed to support various learning
styles and assists students in becoming more proficient in
reading and mathematics comprehension skills.

A pull out program for students in grades 4-8. This program
involves students memorizing 100 addition, subtraction and
multiplication basic math facts. The purpose of Mathematick
is to'motivate students to lean the basic math facts to increase
their pace and support higher level skills and concepts.

An upbeat assembly designed to motivate and build student
confidence just prior to taking the state tests.
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Pull-Out Instruction

Weekly Professional Development

This Gap program is designed for struggling and low
performing students to improve their reading and mathematics
skills.

This staff training addresses student and teacher needs, as well
as teacher requests, e.g. Teaching Expository writin% to
students in preparation for the state required 4™ and 7% grade
writing tests, Harcourt Math, Differentiated instruction,

integrating comprehension and test taking strategies.
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SPECIAL EDUCATION
Plan for Students with Disabilities

E.C. Reems Academy welcomes all children with disabilities, whether such children are
currently or newly identified as disabled. E.C. Reems Academy is committed to working with
the district to meet the needs of special learners.

Overview

E.C. Reems Academy shall comply with all applicable state and federal laws in serving students
with disabilities including but not limited to Section 504 of the Rehabilitation Act (“Section
504}, the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in
Education Improvement Act (“IDEIA™).

E.C. Reems Academy agrees to adhere to the policies, procedures and requirements of the
Oakland Unified School District as well as the Alameda County SELPA.

E.C. Reems Academy shall be categorized as a public school of the District in accordance with
Education Code Section 47641(b).

E.C. Reems Academy complies with all state and federal laws related to the provision of special
education instruction and related services and utilizes appropriate SELPA forms.

Section 504 /ADA

E.C. Reems Academy is solely responsible for its compliance with Section 504 and the ADA.
All facilities of E.C. Reems Academy of Technology & Arts are accessible for all students with
disabilities in accordance with the ADA. E.C. Reems Academy facility does not present
physical barriers that would limit an eligible student’s full participation in the educational and
extracurricular programs offered by E.C. Reems Academy.

E.C. Reems Academy recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied the benefits
of, or otherwise be subjected to discrimination under any program of E.C. Reems Academy of
Technology & Arts. Any student, who has an objectively identified disability which
substantially limits a major life activity including but not limited to learning, is eligible for
accommodation by the School.

The Executive Director serves as the 504 Coordinator.

The 504 team is assembled by the Executive Director and includes the parent/guardians, the
student (as appropriate) and qualified persons knowledgeable about the student, the meaning of
the evaluation data, placement options and the legal requirements for least restrictive
environment. The 504 team reviews the student’s existing records, including academic, social
and behavioral records and is responsible for making a determination as to whether an evaluation
for 504 services is appropriate. If the student has already been evaluated under the IDEIA but
found ineligible for special education instruction or related services under the IDEIA, those
evaluations are used to help determine eligibility under Section 504. The student evaluation is
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carried out by the 504 team who evaluates the nature of the student’s disability and the impact
upon the student’s education. This evaluation also includes consideration of any behaviors that
interfere with regular participation in the educational program and/or activities.

If the student is found by the 504 team to have a disability under Section 504, the 504 team is
responsible for determining what, if any, accommodations or services are needed to ensure that
the student receives the free and appropriate public education (“FAPE”). In developing the 504
Plan, the 504 team considers all relevant information used during the evaluation of the student,
drawing upon a variety of sources, including, but not limited to, assessments conducted by the
E.C. Reems Academy professional staff.

The 504 Plan describes the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, and guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, must have a copy of each student’s 504
Plan. The 504 Coordinator ensures that teachers include 504 Plans with lesson plans for short-
term substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the
504 Plan is maintained in the student’s file. Each student’s 504 Plan is reviewed at least once
per year to determine the appropriateness of the Plan, needed modifications to the plan, and
continued eligibility.

Services for Students under the “"IDEI4A"”

E.C. Reems Academy provides special education instruction and related services in accordance
with the IDEIA, Education Code requirements, and applicable policies and practices of the
Special Education Local Plan Area (“SELPA”). E.C. Reems Academy remains, by default, a
public school of the District for purposes of Special Education pursuant to Education Code
Section 47641(b). However, E.C. Reems Academy of Technology & Arts reserves the right, in
the future, to make written verifiable assurances that E.C. Reems Academy of Technology &
Arts shall become an independent LEA and join a SELPA pursuant to Education Code Section
47641(a) either on its own or with a grouping of charter school LEAs as a consortium.

As a public school of the District, solely for purposes of providing special education and related
services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with
Education Code Section 47646 and 20 U.S.C. 1413, E.C. Reems Academy of Technology &
Arts seeks services from the District for special education students enrolled in E.C. Reems
Academy of Technology & Arts in the same manner as is provided to students in other District
schools.

E.C. Reems Academy follows the District and SELPA policies and procedures, and uses SELPA
forms in seeking out and identifying and serving students who may qualify for special education
programs and services and for responding to record requests and maintaining the confidentiality
of pupil records, E.C. Reems Academy complies with District protocol as to the delineation of
duties between the District central office and the local school site in providing special education
instruction and related services to identified pupils. E.C. Reems Academy requests an annual
meeting between E.C. Reems Academy of Technology & Arts and the District to review special
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education policies, procedures, protocols, and forms of the District and the SELPA and District
protocol, to ensure that E.C. Reems Academy of Technology & Arts and the District have an
ongoing mutual understanding of District protocol, and to facilitate ongoing compliance.

As long as E.C. Reems Academy functions as a public school of the District for purposes of
providing special education and related services under the IDEIA pursuant to Education Code
Section 47641(b), E.C. Reems Academy complies with the Memorandum of Understanding
(“MOU™) with the District which spells out in detail the responsibilities for provision of special
education services and the manner in which special education funding will flow to the students
of E.C. Reems Academy of Technology & Arts.

Referring Students for Special Education Services

‘The referral process includes Student Success Team meetings to review prior interventions,
accommodations and modifications and to recommend further interventions as appropriate. E.C.
Reems Academy identifies and refers students with disabilities who demonstrate early signs of
academic, social or behavioral difficulty that may require assessment for special education
eligibility and placement in a special education program. Modifications to the general program
are documented prior to a referral for Special Education. A student is referred for special
educational instruction and services only after the resources of the regular education program
have been considered and used where appropriate. Implementation of Special Education service
begins with pre-referral remediation and monitoring of low achievers by Student Support Team
members. The team, which includes students’ teachers, identifies problem areas for low 4
achievers and plans interventions that are monitored and reviewed at subsequent meetings. When
students do not make satisfactory progress after implementation of remedial programs and
strategies, they may be referred for evaluation under Section 504 or the IDEIA.

Anyone who has a concern for a student can refer that student to SST for consideration. Anyone
who is connected with that student can be included in the SST to provide information to share
about the student’s strengths, concerns, and strategies that have been used in the past. These
people may include but are not limited to teachers, parents, counselors, doctors, administration,
social workers, parole officers, and other law enforcement officials.

Examples of modifications and accommodations that are implemented by a SST before referral
for assessment at E.C. Reems Academy are: provide study carrels, use of room dividers, provide
headsets to muffle noise, seat child away from doors/windows, seat child near model (child or
teacher), rearrange child groups (according to instructional needs, role models, etc.), seat child
closer to the front of the room, vary working surface (e.g., floor or vertical surface such as
blackboards), simplify/shorten directions, written homework assignments, give both oral and
written directions, have child repeat directions, have child repeat lesson objective, change
question level, change response format (e.g., from verbal to physical; from saying to pointing),
provide sequential directions (Jabel as first, second, etc.), use of manipulatives, alter objective
criterion level, provide functional tasks (relate to child’s environment), reduce number of items
on a task, highlight relevant words/features, use rebus (picture) directions, provide guided
practice and increase allocated time.
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English Language Learners
E.C. Reems Academy complies with all applicable federal laws in regard to services and the
education of English Language Learner (ELL) students.

E.C. Reems Academy includes a home language survey on its admissions form, Students who
check a language other than English as the language spoken in the home shall be CELTD tested
within thirty (30) days of enroliment and annually thereafter, prior to October 31 of each year,
unless already re-designated as English proficient.

The E.C. Reems Academy classrooms contain multiple supports for ELL students. Thereisa
diversity of materials and concrete lessons that provide many opportunities for support strategies
such as sheltered English, in addition to labeled items and leveled materials, The E.C. Reems
Academy philosophy honors individual learning needs and the classroom creates an environment
of acceptance of diverse learners. E.C. Reems Academy teachers use SDAIE strategies in the
classroom and encourage peer tutoring and cooperative learning, which are recommended
strategies for English Language Learners.

E.C. Reems Academy supports ELL pupils through several programs including small group
settings, a ‘pull out’ literacy program, Open Court, and OPEN BOOK, a Spanish Language
Computer Literacy and Reading Program. One-on-one reading support is available as needed.

Non-school factors influence the student’s academic achievement, particularly as it relates to
English as a second language learners, and socioeconomic status. To this end, E.C. Reems
Academy offers ELL parent’s access to its OPEN BOOK Computer Literacy and Reading
Program to teach them reading and basic computers skills. Acquisition of these skills in turn will
assist parents and allow them to work more diligently with their children with their studies. As
the parents overcome literacy deficiencies, pupils will benefit academically and become English
literate at a more rapid pace.

Ernestine C. Reems Academy of Technology & Arts is needed in East Qakland

East Oakland is a community devastated by socioeconomic factors that undermine the ability
of local youth to break free from the barriers that lead to an unhealthy adulthood. Educational
opportunities are often considered a by-product of subculture survival. Ernestine C,
Reems Academy of Technology & Arts offers a learning environment that invests in low
teacher-pupil ratios, direct attention to individual pupil needs, identification of individual pupil
learning styles, one-on-one support, real-world experiences and exposure, health education and
support, parent training, social and psychological support for pupils and parents, teacher
induction and retention training to foster a better understanding of community dynamics that
impact learning, and tools to reinforce and continue to engage teachers in an at-risk community,
thus reducing teacher turnover and improving academic and social continuity. These factors
contribute to increasing academic achievement, matriculation, and social development skills
among a population noted for high dropout rates and low academic achievement, and statistics
that support an increase in juvenile and adult incarceration and death rates. E. C. Reems
Academy stands as a safe educational institution, in an otherwise violent community
setting,
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What it means to be an ‘Educated Person’ in the 21% Century.
Education Code 47605(b) (5) (4)

The schools’ goal is to enable pupils to become self-motivated, competent, lifelong learners.

The 21% century is a miajor departure from the 20t century. The industrial era required citizenry
to learn to think logically and linearly. The 20™ Century developed an educational framework
that produced workers to suppott industrialization, .i.e. production. The 21% century departs from
this concept of educational framework. The citizenry no longer operates under the auspices of
manufacturing assembly lines, or a system delivery that required employees to function using an
assembly line thought process and mentality. The 21% century is systems-centered, where
educated people must learn core and non-core subjects using ‘think smart technology’, while
learning to predict situations and outcomes based on current information, i.e. educators must
teach critical thinking skills.

Educated people must envision the big picture, thus enabling them to visualize system
transitions, to not only forecast but also develop new protocols to support change, i.e. educators
must teach systems thinking, The 21 century is a computer-oriented century, where
nanotechnology is the wave of the future. Educated people must become knowledgeable about
technology, its uses, and how to apply them at home, or work, i.e. educators must become a part
of the technology revolution and teach, as well as use technology in the classroom. We are also
becoming a sustainable environment whereby people must understand relationship issues
regarding leadership, civic culture, behavior, personal finance, and ecology — the relationship
between earth and man, i.e. educated people must be astute in subjects that foster sustainability
and lifelong learning habits. Educated people must be global thinkers.

Living in a global environment requires a level of sensitivity and understanding of world
cultures. Given that we are training future leaders, we strongly promote multiculturalism,
integrating culture, ethnicity, art, and technology into the core subjects to provide an
understanding and awareness of world cultures and how they interact on a global basis.

Academic achievement, social acuity, and civic responsibility are the major components needed
to become an educated person in the 21* Century.

WHOM IS THE SCHOOL ATTEMPTING TO EDUCATE

Target Pupil Population - Ethnicity and Grade Levels

The schools’ primary focus is academic achievement in preparation for entrance into college.
Currently, sixty-five percent of the pupils are African American and thirty-five percent are

Hispanic, While the school demographics mirror the neighborhood demographics, no ethnicity
is discriminated against; all races and ethnicities are welcome to attend E.C. Reems Academy.
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To this end, the school offers pupils an academic forum to learn and demonstrate 21 century
leadership skills.

The K-8 pupil population ranges between 355 and 365 students. The maximum number of
students is confined by the size of the facility and does not allow for additional growth.

E. C. Reems Academy is a school that emphasizes all of the skills needed to become an
educated person in the 21* Century.

How Learning Best Occurs
Education Code 47605(b) (5) (4)

As an extended elementary school, classes operate in self-contained environments, where
pupils remain with their teacher during all core subject studies, Teachers and instructors other
than the home grade teacher teach computer, art, music, and physical education courses.

Learning best occurs through project-based learning and scaffolding models that integrate
reading and analysis as the foundational tools for learning. Further, small classroom
populations, 20:1 grades K- 4, 25:1 grades 5- 8, provide a learning environment where the K-8
teacher ¢an teach in whole groups or clusters while addressing and meeting each pupils academic
and social needs; when grades 9-12 are added, it will have a pupil-teacher ratio of 25/27:1. All
teaching methods will support multiple-intelligence learning styles producing individual and
group work. Instructional strategies such as tactile/kinesthetic, clustering/mind-mapping
techniques, peer editing/writing as process, and interdisciplinary curriculum planning will
be used to empower pupils to become self-motivated, responsible learners.

Learning is enhanced through the development of character education building blocks and
the Guiding Principles, borrowed from the Seven Principles of Kwanzaa, to train pupils in
social skills development. These tools contribute to personal behavioral success and respect
for process and procedures that support classroom management and hence increased levels of
academic achievement.

Plan for Students Who are Performing Above and Below Grade Level

The school addresses students’ academic needs through several methods: student study teams
(SSTs), individual educational plans (IEPs), student assessments in reading, language skills and
concepts, and mathematics, after school enrichment programs, technology-based reading, writing
and mathematics programs, on-line assessments, learning style assessments, and state test results,
These methods help students in the FFB, BB, B categories by identifying this population and
using pull-out methods, and other intervention tools to increase their skill levels. These prevention
and intervention and research tools will provide the necessary information to develop, improve, or
change instructional programs.

Through our Teacher Induction and Retention component we offer various opportunities to

strengthen our teacher’s skills in a variety of areas including Differentiated Instruction, using
Thematic Units, Special Educational Law, Leadership Skills and Behavioral Pediatrics.
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We also offer before and after school tutoring, summer school, service learning and social skills
and character education curriculums to strengthen and support students’ academic rigor.

We conduct regular meetings with parents to discuss academic and social achievement. In
addition to one-on-one communications we send home monthly progress reports, school
newsletters and teacher produced weekly reports. Report cards are generated three times a year.
The report card format is narrative, quantitative and qualitative.

SUPPORT FOR STUDENTS IN READING

E.C. Reems Academy uses four types of reading assessments to determine which type of intervention
program is appropriate for which students. We use two data driven screening tools: (1) screening
assessments to determine which students were on target for meeting the content standards and which
needed further (2) diagnostic assessment.

We use applied screening assessments because they are formative and are used for early identification
of both at-risk readers and grade-level readers. The assessment focuses on grade level appropriate
skills, and screening is conducted by the teacher.

Further, we rely on progress monitoring assessments to track student progress toward grade level
expectations and content standards. This formative assessment includes classroom-based assessments
and is used to determine a student’s rate of progress towards grade level expectations, to identify
readers who are not demonstrating adequate progress in daily lessons, and to influence instructional
decisions. This method is used three times a year: fall, winter and spring.

Diagnostic assessments are given when a student is identified as reading below standard and is not
responding well to instruction. We use diagnostic assessments because they are formative assessments
and provide more in-depth information regarding a student’s particular strengths and deficits.

Outcome assessments are summative assessments given at the end of the school term to all students.
Data may be used to identify students in terms of those who achieved grade level expectations, those
who made progress, and those who did not.-Data also provides a bottom-line evaluation of the
effectiveness of a reading plan, including the effectiveness of current instructional strategies. We
employ this tool to determine where more training and mentoring may be needed. The tests are norm
referenced and criterion referenced.

State-wide achievement tests are another outcome based assessment, and is aligned with grade level
expectations. This criterion-referenced outcome assessment provides skili-based benchmarks for
instruction,

Not all students attending the school read below grade level, and therefore do not require a reading
intervention program.

SUPPORT FOR STUDENTS IN MATH

During the 2002 school year, we purchased the Hampton-Brown Math Series to improve
teaching and learning and provide a strong mathematics foundation for our students, however,
this series proved to be remedial with an intervention focus and did not challenge or meet the
needs of our students mathematically. Therefore, in 2004, we purchased a different series that
not only challenged our students but addressed the state standards as well.

36



Educating Urban Youth to Succeed in Life

As a part of our strategic plan, we purchased the following new math textbooks over a three year
period: (2004-2005) Harcourt Math Series for grades K-6. (2006-2007) McDougal Littell Series
for grades 7-8; Math-2 for grade 7 and Algebra for grade 8. Our goal is to advance our 7" grade
students to Algebra and 8" grade to Geometry by the 2010 ~ 2011 school year.

Upon disaggregating the STAR test scores during the Summer Institute, we learned that many of
our students were having difficulty in mathematics. Having moved from an intervention text
series, we recognized that differentiated instruction practices were weak and teachers needed
further training to assist the low achievers while continuing to engage the average and above
average students. A discussion and additional training was provided, however, we realize that a
continued effort is needed in this area.

Recognizing that purchasing a new text series was not sufficient, we decided to duplicate our
Reading Program, known as the Gap Program, and seek funding to begin our Mathematics
Clinic. We were awarded a grant to fund the Clinic which was introduced in late Fall 2008.

Further, recognizing that manually tracking student achievement is becoming more cumbersome
as the years progressed; our system faltered as individual students continued to excel but the
cohort began to stagnate and in 2008 took a dive. Support on a universal level was not being
accomplished, as desired (see STAR Test results 2004-2005, 2005-2006, 2006-2007 and 2007-
2008). To address this area, we are purchasing the CPAA — Children’s Progress Academic
Achievement Software for grades K-3. This tool disaggregates Language Arts and Mathematics
data by student, grade, and school levels, identifying strengths and areas of need in the three
levels. This tool will help move slow achievers that are stagnating in Basic to Proficiency. This
tool will also help us realize our NCLB goals.

In addition to purchasing CPAA, we are purchasing the Discovery Education Predictive
Assessments Software for grades four through eight. This Software also contains video from
Discovery Education streaming, the digital video-based learning resource proven to increase
student achievement. We have subscribed to Discovery Education Streaming for four years and
if has proven successful as a supplemental resource, and a tool to develop a base of virtual prior
knowledge that middle and upper income students experience in life.

Mathematics Textbooks

Textbook Series School Yr Adopted Grades Type of Math
Harcourt Mathematics | 2004-2005 K-6 General Math
McDougal Littell 2005-2006 7 Math Course 2
McDougal Littell 2007-2008 8 Algebra 1
EYTT 2008-2009 TTT TIT
McDougal Littell 2010-2011 3 Geometry
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Software

Software School Yr Adopted Grades Type
Children’s Progress (Trial) Spring 2009 K-3 Formative
Academic Full Implementation Assessment
Assessments 2009-2010

Discovery Education | (Trial) Spring 2009 4-8 Predictive Formative
Predictive Full Implementation - Assessment
Assessments 2009-2010

Other Tools and Interventions

Tool/Intervention School Year Implemented Grades
Mathematik 2007-2008 2-8
Mathematics Clinic 2008-2009 3-8
After School Math Homework 2008-2009 K-8
Club and Tutoring (3-4 pm)

After School Math Challenge 2008-2009 4-8
(ASES Program)
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Element B: Measurable Pupil Outcomes

Educational Code 47605 (b) (3} (B}

The measurable pupil outcomes identified for use by the charter school. ‘Pupil outcomes’, for
purposes of this part, means the extent to which all pupils of the school demonstrate that they
have attained the skills, knowledge, and attitudes specified as goals in the school 's educational
program.

What pupils should know upon graduation from Ernestine C. Reems Academy of
Technology & Arts

Pupils should know and demonstrate grade appropriate skills defined by the California State
Content and Performance Standards, as well as E.C. Reems Academy academic and social
standards. Pupils will demonstrate academic, life-long learning, and social skills needed to excel
in high school and life.

1. Core Academic Skills

Language Arts: Pupils will demonstrate comprehensive reading, writing,
thinking, test taking strategies, listening, speaking and presentation skills,

using multiple forms of expression, with communication skills appropriate to the
setting and audience. They will comprehend and critically interpret multiple
forms of expression, including literature from various periods and cultures.

Mathematics: Pupils will demonstrate abilities to reason logically and know how
to apply mathematical processes and concepts in the areas of arithmetic, algebra,
geometry and other mathematical subjects identified by the school and governing
board.

History/Social Studies: Pupils will comprehend and demonstrate civic, historical,
and geographical knowledge that produces an understandlng of cultural dynamics,
relationships, and global dependenc1es

Science: Pupils will extrapolate and apply scientific research and inquiry methods
to use concepts native to biology, earth sciences, ecology, and physics to
everyday life as a means of supporting higher learning strategies.

Foreign Language: Pupils will have a basic understanding of and knowledge in
listening, reading, writing, and speaking a foreign language, i.e. Spanish.
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Other Academic Skills

Technology -

Pupils will demonstrate an understanding of computer, and multimedia skills
designed to support learning, These skills will enhance delivery of core skills.
Pupils will learn how to use computer software such as Word, Excel, PowerPoint,
FrontPage, and Publisher, to design and produce professional research papers,
documents, web pages, newsletters and other media tools, and data reports.

These skills support and enhance basic computer knowledge. Further, the
curriculum is delivered via the same technology to prepare pupils to focus on
careers vs. jobs. These skills and abilities support interests in pursuing education
and training.

Pupils will develop and understand the capabilities in delivering video and radio
mediums via technology-based networking. These skills will enhance their ability
to understand technology-delivered media communications.

Further, this knowledge will contribute to their ability to communicate ideas and
thoughts using 21% century technology. These skills will provide a broader
understanding of critical thinking skills, process and process development, and
strategic planning skills.

The Arts -

One of the foci of E.C. Reems Academy is Art. Visual Arts, Technology and Art,
(e.g. computer-aided design, architectural design, and other forms of multimedia),
and music offer pupils skills that will support careers in the fields noted above, as
well as other careers. Through this program, pupils will understand and
demonstrate artistic perception, creative expression, historical and cultural
context, aesthetic valuing, connections, relationships, and applications. “These
competencies and creative skills in problem solving, communication, and
management of time and resources will contribute to lifelong learning and career
skills.” (California State Art Standards)

Social and Life Planning Skills -

Pupils will learn skills that support social development and enable them to
participate in society as functioning adults. These skills are taught using the
Tanzin Resiliency in Education Program and focus on character development,
conflict resolution and mediation, citizenship and leadership skills, and service
and stewardship skills development. Academically, pupils demonstrate study
skills, critical thinking skills, planning skills, time management skills, and process
skills that will underlie, and support academic achievement throughout their adult
lives.
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Ernestine C. Reems Academy exit outcomes address standards and goals for special education,
Limited English proficient, and other special student populations, as specified in the State and
Federal Education Statutes.

Curriculum Alignment to Pupil Performance Standards

The curriculum aligns with pupil performance standards using a number of
assessment and evaluation tools to determine achievement, intervention, and
modification needs. These tools include, but are not limited to: annual assessments to
determine pupil learning profiles, monthly progress reports, testing, portfolios, class
projects, service learning, state testing, and other instruments that support assessment and
evaluation, such as selection and participation in district programs and competitions.
These performance standards and assessments will be described in Element C.

How the School supports Pupils who do not meet Pupil Outcomes

Pupils requiring special education assistance receive services to support their style and
ability to learn. Many pupils enrolled at E .C. Reems Academy arrive as low achievers.
Upon arrival all pupils are assessed, generally at the beginning of each school year, to
determine a baseline and establish a pupil academic profile.

The profile outlines the pupil’s strengths, weaknesses, and style of learning. This tool is
used to evaluate success and identify areas of concern. '

If a pupil does not meet pupil outcomes, support systems such as, one-on-one, district
RSP, and computer-aided, self-paced programs are introduced into the pupils’ academic
profile plan and systematically implemented to aid in learning and attaining grade level
skills, The IEP (Individual Education Plan) is the mechanism to frame the above.

Additionally, after school tutoring and support programs provide underachieving pupils
with additional support from teachers, instructors, support personnel and computer aided

programs to help underachievers understand and excel in the subject(s) of concern. See
~ Pupil Assessment Process template, Element C.

Alignment of School Qutcomes and Impact on Learning

In addition to individual pupil outcome goals, E.C. Reems Academy has set high
standards for the school itself and its board, staff and parents.

School-wide Performance Goals -

At least 70% of the pupils will increase one grade level or skill levels of progress
each academic year, as evidenced by scores on the state CAT 6 Test, the STAR Writing
Test administered to fourth and seventh grade pupils, as well as other assessments.
Performance standards, assessments, and test modifications for pupils with special needs
is determined by the pupils IEP and is followed accordingly to provide opportunities for

40



Educating Urban Youth to Succeed in Life

all pupils. Performance standards and assessments for English Language Learners are in
accordance with the state adopted English Language Development standards and CELDT
Test results.

Pre- and post-tests reflect academic growth to support ‘clear and convincing’ standards to
show that E.C. Reems Academy is comparable to all other area schools in the district.

Performance Goals: Writing Proficiency- scoring a 4 on the 1-4 rubric scale, grades 4 and
seven

Grade 2008-2009 | 2009-2010 | 2010-2011 | 2011-2012 | 2012-2013
4 55% 65% 75% 85% 100%
7 30% 50% 70% 90% 100%

By the 2012-2013 school year, all students in grades 4 and 7 will attain a proficiency
score of (8) performance level in writing. This will be measured incrementally over a 5-
year period by the annual STAR test results.

Student progress will be monitored quarterly each year to insure that students become
more adept as writers and are capable of mastering the STAR Writing Test.

Currently we use the 7 Steps of Writing and Practice methodology in grades, 2 — 8. This
program has been effective in teaching students how to write well, but has not translated
in STAR Test results. This suggests that 1} new teachers will require training in the
application of the Writing Steps and continuing teachers may need to be motivated to use
this process daily and, 2) we need to identify and purchase writing software assessments
for elementary and middles school.

Our school-wide goal is to purchase writing software by June 2009 and train teachers
how to use the assessment software during the Summer Institute this coming August
2009. Implementation will begin September 2009.

The writing software and the 7 Steps of Writing will help insure that we meet our
performance goal of maximum proficiency by 2012-2013.

The school is currently ending the use of SASI XP as its SIS Software and will migrate to
Power School beginning late June 2009. Power School will provide interoperability
framework.

Students who attend E.C. Reems Academy are expected to meet the above outcomes, which are
aligned to the school vision, mission, curriculum, and assessments described in Element A and C

To better serve our students and community, E.C. Reems Academy will continue to examine and
refine its list of student outcomes over time to reflect the school’s mission and any changes to
state or local standards that support such mission. E.C. Reems Academy will submit to the State
Administrator and the District Board, at any time prior to expiration, a description of any
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changes to the above student outcomes as an amendment of the charter. The district board agrees
to hear and render an amendment decision pursuant to the timelines and processes as specified in
the Education Code Section 47605(b).
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Element C: Methods to Assess Student Progress toward Qutcomes
Education Code 47605(b) (5) (C)
The method by which pupil progress in meeting those pupil outcomes is to be measured,

Expected student outcomes as defined in the State Content Standards provide the primary
method of measuring what the student has learned from subject-to-subject, year-to-year
and the duration of enrollment at Ernestine C. Reems Academy of Technology & Arts. The
testing measurement tools to assess students include the CAT 6 (when offered) and the STAR
Writing Test for Grades four and seven, the CELDT for English Language Learners, and the
physical education test for grades five and seven, and other comprehensive reading, language
arts, and mathematics examinations. Other measurement tools such as, student portfolios,
teacher and administration tests, progress reports, report cards, projects and reports, and
oratorical presentations will help quantify annual and exit outcomes.

Benchmarks are determined by teachers and administrators to ensure that State Content and
Performance Standards are being met throughout the year. The benchmarks are aligned with the
State, District, and E.C. Reems Academy standards. We conduct benchmark reviews at the
close of each month, or ten times a year, to evaluate student achievement. There are four
levels of review: We purchased two software assessment programs to track progress using
predictive tools, monthly Academic Progress Reports assess and identify student achievement.
Individual student interventions are identified to remediate subject materials or enhance level of
study for students that excel beyond the current benchmarks, If a student does not respond to the
Progress Report interventions, an SST is conducted to support the at-risk student offering and
more comprehensive academic interventions. If the SST does not remediate the deficiency, then
the District, conducts an IEP, to determine other academic strategies and interventions beyond
those available at the school. Articulation from grade level-to-grade level also ensures that
student outcomes meet State Content and Performance Standards. This is accomplished
through grade level meetings designed to define academic achievement outcome; agreement
among intra-grade level teachers to assess, prioritize, teach, and evalunate the same skills to all
students in the respective grade, and finally, inter grade level articulation to assure that students
matriculate to the next grade level demonstrating the skills identified in the State, District and
school standards.

Teachers and administrators review benchmarks to ensure that each grade level addresses
areas of deficiency. Inter-grade level meetings are scheduled throughout the year to review
areas that may require more atiention. Each grade articulates expected outcomes with the
grade below and grade above to gnarantee consistency in delivery of content and
performance standards in each of the core academic areas of language arts, mathematics,
history/social studies, and science. The same process is used to ensure that non-core subjects
like music, technology, art, physical education, and foreign language, meet the same level of
rigor required to ensure achievement in the core content areas.

The exit outcomes include acquisition of core and non-core skills. The exit outcomes are

measured using the same tools defined above. Non-academic skills such as leadership,
citizenship, conflict resolution and mediation are measured through participation in
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leadership capacities in and outside of class; participation in clubs and organizations;
participation as liaisons and representatives of school programs; election and appointment
to school offices, and ranking at District-level competitions.

Exit outcomes address not only the needs of mainstream students, but also the standards and
goals for special education, Limited English proficient students, and other special student
populations,

Attendance is another measurement tool. As we experience a decline in truancy the students’
grades improve. Our goal is to maintain a 97% student attendance rate. Attendance is a key
factor in the development of academic achievement, Many students transfer from district
schools with low grade point averages. Accompanying low grades is high truancy rates. E.C.
Reems Academy provides tools to remediate truancy concerns with parent/guardian meetings,
teacher support, and attendance in the Tanzin Resiliency in Education Program. As the student
begins to attend school regularly, the academic profile then becomes a viable tool to address
academic deficiencies. This process contributes to an increase in grades and the ability to
master grade-level subject matter.

Developing measurement tools and outcome expectations will continue to change as the target
population meets current assessment goals and increased levels of academic achievement. This
is a natural process and is to be expected when growing a school. Further, as the student
population continues to matriculate from grade to grade, the level of academic achievement will
increase placing greater focus on advanced/higher learning skills and tools. E.C. Reems
Academy is beginning to experience school-wide performance increases that have resulted in the
development of new articulation academic management techniques. These techniques have
prepared the school to become a feeder school to Oakland Charter and Oakland Distriet
High Schools. (See following chart identifying assessment tools used to measure student
progress toward outcomes.)
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Our goal is to continue to strengthen Oakland Schools by challenging our students learning
capabilities and capacity. As a public charter K-8 school we have the responsibility of preparing
our youth to excel. Challenging our youth through a rigorous curriculum encourages academic
achievement and preparation to refine learning once they enter high school and move from pupil
to student status. While simultaneously encouraging character in leadership skills, our students
will achieve the highest levels of education and leadership, which we hope will yield their return

to bring others forward.

Assessment Tools Used to Measure Student Progress toward Outcomes

Assessment Tool Grade/s Expected Outcomes Year Target - % of
Student Increase
towards
Proficiency

Children’s Progress | K-3 Identifies the student’s zone of | Spring 2009 30% of the students

Academic proximal development (ZPD). score Proficient on

Achievement Recommends activities and the State Test

Software intervention strategies tailored annually

to each child’s specific needs
to master the Language Arts
and Mathematics State
Content Standards.

The child will take the

assessment 3-5 times a year
tracking the child’s progress
in Language Arts and Math,
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It helps teachers develop
intervention strategies to meet
the students’ specific needs. It
increases teachers’ ability to
assess student development

throughout the year.
Discovery Education | 4-8 Students can take tests that are | Beginning Fall | 30% of the students
Predictive challenging as the state test; 2009 score Proficient on
Assessment Software use their own progress and be the State Test
more fully engaged in the annually
learning process; improve
their performance based on
testing results; can predict
students proficiency, mastery
and AYP performance with
80-90% accuracy.
State Release Test 2-8 Identify weakness; inform Januvary 2009 30% of the students
Question Quizzes teaching and learning; identify score Proficient on
areas to be re-taught; and the State Test
provide interventions annually
Weekly Quizzes K-8 Identify weakness; inform On-going 30% of the students
teaching and learning; identify score Proficient on
areas to be re-taught; provide the State Test
interventions annually
End f Chapter K-8 Identify weakness; inform On-going 30% of the students
Quizzes teaching and learning; identify score Proficient on
areas to be re-taught; provide the State Test
interventions
Tests K-8 Identify weakness; inform On-going 30% of the students
teaching and learning; identify score Proficient on
areas to be re-taught; provide the State Test
interventions annually
Student Portfolios Upper Students demonstrate critical | Beginning Fall | First year , 30% of
Elementary | thinking; identify and solve 2009 students will score
4-5 problems creatively; increase a3 ona4 point
6-8 applied knowledge and rubric
understanding of subject
matter; students will develop
the power to think critically,
acquire technical competency;
students will form a personal
artistic vision
Progress Reports K-8 Measure academic Monthly 55% of the students

achievement month to month;

will score at or
above grade level
each month; 30%
of the students
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score Proficient on
the State Test
annually

Report Cards

K-8

Measure academic
achievement

Tri-semester

60% of students
maintain a B or
above GPA; 30%
of the students
score Proficient on
the State Test
annually

Educational
Games/during and
after school

Students will develop critical
thinking skills while using

content skills to win

Weekly

Contribute to
STAR test
proficiency
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Element D: School Governance

Education Code 47605(b) (5)(D)

The governance structure of the school, including, but not limited to, the process to be followed
by the school to ensure parental involvement

Ernestine C. Reems Academy of Technology & Arts constitutes itself as a California Public
Benefit Corporation pursuant to California law. The school is being governed pursuant to the
bylaws adopted by the incorporators, as subsequently amended pursuant to the amendment
process specified in the bylaws. The Governing Board’s major roles and responsibilities includes
establishing and approving all major educational and operational policies, approving all major
contracts, approving the school’s annual budget and overseeing the school’s fiscal affairs, and
selecting and evaluating the top administrative staff. The Board, whose members have a legal
fiduciary responsibility for the wellbeing of the organization and the school, rotate off the board,
insuring consistency and institutional memory, to govern the school. The school’s governing
board is composed of a maximum of eleven members, to include:

e 1 Statutory President, Dr. Ernestine C. Reems Dickerson, or her designee
e 1 Oakland Community Organization Representative

e 24 Business Representatives

o 1.2 University Representatives

o 1 Teacher Representative

o 1 Parent Representative

o 1 Student Representative (Non-voting)

Board members serve a term of two years, with a maximum of three consecutive terms (initial
terms were staggered to ensure continuity in management of the school). Dr. Ernestine C.
Reems’ position had no term limit. The Board conducts an open and well-publicized nomination
process to allow parents and other interested parties to nominate themselves or others for
appointment to the Board when vacancies arise. All new members must be approved by the
Board, with the exception of the QUSD representative.

If the OUSD Board desires, it may have one of its members appointed as a member to the Board
of Emestine C. Reems Academy of Technology & Arts.

The parent representative is of vital importance in that they monitor the pulse of parent concerns.
The parent representative is responsible for reporting the outcomes of the monthly parent
meetings to the board. The parent representative is the bridge between the school and the
community.

There are two parent organizations: the School Site Council (SSC) and the Parent, Teacher
Organization (PTO). These two organizations provide parental input in all areas related to the
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school. Parents are the most important member in a child’s life and education. Their
participation and exposure increases student achievement more than any other factor.

Parent Volunteers and Participation

Parents are an integral part of their children’s learning and are required to spend time at the
school in a variety of venues, including assisting teachers, chaperoning fieldtrips, assisting
administrative staff, and supporting fundraisers and school activities. Presence and visibility are
key components that reinforce that students are valued, especially students whose parents do not
play a major role in their child’s lives, be it academic or social. Parent volunteers, like teachers,
become surrogates to our students, in that their presence and participation as role models ensures
students that they are valued and consequently cared for in a manner that does not often exist in
their own homes. Children’s academic success is tied to a sense of self-worth. A sense of self-
worth is acquired when a child is taught that they are worthy of being taught. It occurs when
adults affirm their success in school. Parents are the primary support group as it relates to
fundraising. Our parents contribute to the school budget through fundraising. The funds are used
to purchase supplemental materials, student programs and fieldtrips.

Ernestine C. Reems Academy of Technology & Arts Board of Director’s Responsibility
Template

Board of Director’s Responsibility Board of Director’s Role

Legal Responsibility e Exercises fiduciary role to ensure that the school is
properly managed.
¢  Maintains legal status; insures that the proper
paperwork is submitted to governmental agencies.
*  Reviews financial and business dealings.

Board Accountability ¢  Establishes and communicates clear expectations of
Board directorship.

e Assures effective participation of Board directors.

Financing and Accounting Approve annual budget.
Reviews monthly/other scheduled financial reports.
Ensures that proper internal controls are in place,

Hires and oversees auditor

e & & @

Strategic and School-wide Plan Approves school goals and objectives.

Reviews strategic/school-wide plan and progress.

*  Assesses compliance/progress in achieving
educational and other outcomes agreed t in the
charter contract.

Evaluation of Programmatic Success ®  The board will evaluate student performance data.
Monitors Special Ed and English as ¢  Ensures that all special education and second
Second Language Learner Programs language learner programs support compliance and
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Policy Creation and Approval

Personnel

Resource Development

Decision Making

Community Relations
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delivery.
Develop and/or adopt written policies.
Responsible for reviewing policies periodically.

Sets and reviews personnel policies.
Hires Executive Director & evaluates performance.

Responsible for assuming long-range commitments
of resources; establishes a fund development plan
and participates in its implementation.

Reviews and approves all major grant proposals.

Defines and communicates the role of the Board,
and Executive Director in making decisions.
Assures appropriate involvement of board directors
in ECR Academy decision making,

Promotes the school to parents, and the general
public, including serving as an ambassador of the
school.

Vigorously pursues capital investments for school
development.

Reports an annual finding in the form of an
executive summary to parents and the general
community,
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E. C. Reems Academy

California Public Benefit Corporation

Board of Directors

B

Executive Director/
Principal

Teachers, Staff and
Pupil Development

Curriculum Administration,
Development Business and
Facilities Operations
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Element E: Employee Qualifications

Education Code 47605(b) (3) (E)
The qualifications to be met by individuals to be employed by the school.

Administrative and Operational Staff Qualifications

The Executive Director is selected by the Board with input from parents and the community.
Staff is selected by the Executive Director. All staff operates on performance-based annual
contracts with the charter school. The Executive Director is evaluated on an annual basis using a
process developed by the Board, which includes parent and staff surveys of school performance.
This is an annual process.

The operational staff, as well as the Executive Director, is provided professional development
opportunities to ensure that they remain abreast of all relevant changes in laws or other
operational requirement. All non-instructional staff possess experience and expertise appropriate
for their position with the school as outlined in the school’s staffing plan and the school’s
adopted personnel policies.

All staff must provide a Department of Justice criminal background check and fingerprints to
insure pupil and staff safety. In accordance with NCLB, all ‘core’ teachers hold a credential that
has been filed with the Alameda County Department of Education. All staff submit TB test
results every four years. Live Scan reports, credentials, temporary waivers, and TB test results
are pre-employment requirements and must be submitted to school personnel prior to the
inception of employment. At-will contracts are offered upon submittal of the noted documents.

Administrative Staff includes (not exhaustive and may change according to need)
* Executive Director
» Vice Principal
¢ School Counselor

Operational Staff includes (not exhaustive and may change according to need)
o Office Manager ' '

School Secretary

Receptionist

Lunch Staff

Custodial Staff

Security Staff

Lunch Attendants

e & & @ 0o @

Teaching/Instructional Staff (not exhaustive and may change as needed)
» Certificated/credentialed Teachers

Non-certificated/non-credentialed Teachers

Instructional Aides

Harm Reduction Therapists

Reading Resource Instructors
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¢ Mathematics Resource Instructors
s Interns
+ Mentors

Instructional Aides, Interns and Mentors will work side-by-side with a teacher, as teacher
support.

Teacher Qualifications

Ernestine C. Reems Academy of Technology & Arts retains or employs teaching staff who hold
appropriate California teaching certificates, permits, or other documents issued by the
Commission on Teacher Credentialing. The School also observes and complies with NCLB
teacher credentialing requirements. All core teachers met the NCLB “highly qualified”
requirements by the 2006-2007 school years,

Eighth grade teachers teaching Algebra hold a Single Subject Algebra Certificate.

Credentialed teachers teach the ‘core’ academic classes of language arts, mathematics,
science, and history/social studies. These teachers are responsible for overseeing the pupils’
academic progress and for monitoring grading and matriculation decisions, as specified in the
school’s operational policies.

Ernestine C. Reems Academy of Technology & Arts may also employ or retain non-certificated
instructional support staff to instruct ‘non-core’ subject classes. These classes may include -
but are not limited to, computer, physical education, music, dance, resiliency, and media
technology.

‘Non-core’ instructors have an appropriate mix of subject matter expertise, professional
experience, and education to professionally teach pupils their art/skill. Instructional Aides
possess an Associate’s Degree or an equivalent number of credits towards a Bachelor’s Degree.
Non-core instructors possess an Associate’s Degree or higher, or 48 units of credit toward a

Bachelor’s Degree.

These staff members demonstrate capacity to work successfully in an instructional capacity and
provide applied instructional experiences to E.C. Reems Academy pupils. Instructional support
staff does not assign grades or approve student work assignments without the approval of a
teacher, unless they are instructing non-core courses and activities.

All teachers and instructional staff participate in weekly staff development seminars to stay
abreast of the latest teaching strategies, community development, and psycho-social practices
that deepen their ability to support disadvantaged learning styles and patterns of inner city
children of color.
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All staff, regardless of position:

demonstrate a desire to provide opportunities to pupils lacking academic, behavioral, or

psycho-social deficits.
possess sensitivity to the needs of pupils and their families.
work with parents/caretakers as educational partners.

be willing to participate in staff meetings, parent meetings, and other school-wide
meeting that help guide growth and development of the school.

apply the philosophy “it takes a village to educate a child”, by participating in
pedagogical and cohort systems to support pupil and parent learning styles.

54



Educating Urban Youth to Succeed in Life

Element F: Health and Safety Procedures

Education Code 47605(b) (5) (F)

The procedures that the school will follow to ensure the health and safety of pupils and staff.
These procedures shall include the requirement that each employee of the school furnish the
school record summary as described in Section 44237

Ernestine C. Reems Academy of Technology & Arts has adopted and implemented a
comprehensive set of health, safety, and risk management policies. These policies were
developed in consultation with the school’s insurance carriers and at a minimum include the
following procedures:

all enrolling pupils will provide records documenting immunizations as required by law
and to the same extent as would be required if the pupils attended a non-charter public
school

policies and procedures providing for school-wide training in response to natural
disasters and other emergencies, including terrorist threats, ¢ivil unrest, fires and
earthquakes

training for staff and students relating to blood-borne pathogens

identification of specific staff that have been trained in the administration of prescription
drugs and other medicines -

a policy designating that the school functions as a drug, alcohol, and tobacco free
workplace

a requirement that each employee of the school submit to a criminal background check
and furnish a criminal record summary as required by Education Code Section 44237

These policies and procedures have been incorporated into the school’s student and staff
handbooks and are reviewed on an on-going basis to ensure that all new regulations, policies and
procedures are documented and promulgated accordingly.
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Element G: Means to Achieve Racial/Ethnic Balance Reflective of District
. Education Code 47605(b (5) (G)
The means by which the school will achieve a racial and ethnic balance among its pupils that is
reflective of the general population residing within the territorial jurisdiction of the school
district to which the charter petition is submitted

Emestine C, Reems Academy of Technology & Arts is located in East Oakland, California,
where the racial and ethnic balance is primarily African American and Hispanic. The District’s
ethnic and racial balance is more inclusive, and as such requires a comprehensive strategy to
achieve a reflective balance; the following strategies are employed to recruit pupils and staff:

» establish an annual timeline to support district-wide recruitment and application process
to inform a balance of socioeconomic, language, ethnic, and racial groups that reflect the
district population

» ensure promotional and informational materials are written to appeal to all racial and
ethnic groups represented in the district — promotional and informational materials will be
distributed through media submissions to local radio and television, area newspapers, and
community organizations which compose the outreach directory

o distribute promotional and informational materials to a variety of community groups and

I agencies that serve the various racial and interest groups represented in the district
Erestine C. Reems Academy of Technology & Arts operates as a non-sectarian, non-
discriminatory school. It does not charge tuition, and as stated by law, operates as a public
charter school.
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Element H: Admission Requirements
Education Code 47605(b) (5) (H)

Admission requirements, if applicable

Charter schools are schools of choice. Area residents founded the school and thus receive
priority placement, however, all pupils in the district are eligible to enroll in the school;

all pupils that wish to attend will be admitted, as space allows. In event that there are fewer
vacancies than applicants, the school, in accordance with the law, will hold a lottery to fill the
vacancies, eliminating any possibility of preferential treatment. Priority Admissions: family
members of siblings attending E.C. Reems Academy, homeless youth, as well as free and
reduced lunch recipients, as required by the 2002 Charter amendments. Ernestine C. Reems
Academy of Technology & Arts actively recruits a diverse population from the district who
understands and values the school’s mission and is committed to the school’s instructional and
operational philosophy. Prospective pupils and their parents or guardians are briefed regarding
the school’s instructional and operational philosophy, and are informed of the school’s student-
related policies. The school continues to implement an early spring recruitment and admissions
process, which culminates in a late spring lottery. The timeframe includes reasonable time for all
or part of the following depending upon need:

1) outreach and marketing

local area papers

local radio stations, public service announcements

local television community service announcements

announcements and postings to local churches, youth organizations, etc.
website notifications

2 ® & o »

2) an admission application period
3) an admissions lottery, if necessary

o if applicants outnumber vacancies, an annual lottery will occur mid-May to fill
known vacancies

4) orientation sessions for parents and pupils
+ parent orientation sessions follow lottery admissions each August prior to the

beginning of the school year to inform parents of school policies, procedures,
expectations, and the parent compact

5) enrollment
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In the event that the number of pupils seeking admission to any grade or class exceeds capacity,
E.C. Reems Academy has the right to grant priority in admission to siblings or current pupils,
children of staff, and residents of the charter-granting district or county.

The school may fill additional vacancies or openings that become available after the school year
has begun by means of either a waiting list or other non-discriminatory process.

The waiting list is an on-going list that is maintained for six months. Every six months the
applicant is contacted to determine if they wish to remain on the waiting list for another six
months. If the school is unable to contact the applicant at the close of six months and the
applicant does not contact the school regarding status, the school will remove the applicant from
the attrition/waiting list.
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~ Element I: Financial (and Programmatic) Audit
Education Code 47603(b) (5) (I)

The manner in which an annual, independent financial audit shall be conducted, which shall
employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority-—California
Education Code Section 47605(b)(5)(1)

The facilities to be utilized by the school. The description of facilities to be used by the charter
school shall specify where the school intends to locate. (California Education Code Section
47605

The manner in which administrative services of the School are to be provided, (California
Education Code Section 47605(g).

An annual independent fiscal audit of the books and records of E.C. Reems Academy is
conducted as required under the Charter Schools Act, section 47605(b)(5)(I) and 47605(m). The
books and records of E.C. Reems Academy are kept in accordance with generally accepted
accounting principles, and as required by applicable law and the audit employs generally
accepted accounting procedures. The audit is conducted in accordance with applicable
provisions within the California Code of Regulations governing audits of charter schools as
published in the State Controllers Guide,

An audit committee selects an independent auditor through a request for proposal format. The
auditor has, at a minimum, a CPA and educational institution audit experience and approved by
the State Controller on its published list as an educational andit provider. To the extent required
under applicable federal law, the audit scope is expanded to include items and processes
specified in applicable Office of Management and Budget Circulars.

It is anticipated that the annual audit is completed within four months of the close of the fiscal
year and that a copy of the auditor’s findings are forwarded to the District, the County
Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of each
year. The Executive Director, along with the audit committee, reviews any audit exceptions or
deficiencies and report to E.C. Reems Academy Governing Board with recommendations on
how to resolve them. The Board submits a report to the District describing how the exceptions
and deficiencies have been or will be resolved to the satisfaction of the District along with an
anticipated timeline for the same.

The independent fiscal audit of E.C. Reems Academy is public record to be provided to the
public upon request.
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In addition to fiscal auditing practices, the school conducts annual programmatic audits to ensure
that performance reporting is consistent with OUSD and E.C. Reems Academy standards and

The process includes, but is not limited to, the following items;

summary data showing pupil progress toward the goals and outcomes specified in
Element B from assessment instruments and techniques listed in Element C

an analysis of whether student performance is meeting the goals specified in
Element B. This data is displayed on both a school-wide basis and disaggregated
by the major racial and ethnic categories to the extent feasible without
compromising student confidentiality

a summary of major decisions and policies established by the school’s governing
board during the year

data on the level of parent involvement in the school’s governance and summary
of data from an annual parent and student satisfaction survey

staff data including qualifications

a copy of the school’s health and safety policies and /or a summary of any major
changes to those policies during the year

information demonstrating whether the school implemented the means listed in
charter Element G to achieve a racially and ethnically balanced student population

an overview of the school’s admissions practices during the day and data
regarding the numbers of pupils enrolled, the number on waiting lists, and the
numbers of pupils éxpelled and/or suspended

analyses of the effectiveness of the school’s internal and external dispute
mechanisms and data on the number and resolution of disputes and complaints

other information regarding the educational program and the administrative, legal,
and governance operations of the school relative to compliance with the terms of
the charter generally

Emestine C, Reems Academy of Technology & Arts may receive funding in
accordance with Education Code Section 47617 or its successors. It is the intent
of Ernestine C. Reems Academy and OUSD to develop mutually agreeable
Memoranda of Understanding that will adjust the apportionment’s due to the
school pursuant to Education Code Section 47617 to accomplish the following:
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¢ adjust the school’s base revenue limit funding to reflect OUSD’s usual
difference in per-pupil spending at various grade levels (class reduction funds,
etc.)

¢ enable ECR, OUSD, and the district’s Special Education Local Planning Act
to jointly and cooperatively address the needs of special needs pupils and
share in the costs and revenues associated with serving such pupils

o compensate QUSD for the value of any services rendered, using a mutually
agreed to direct service or other formulas agreed to in the MOU

« address funds transfer and fiscal overview procedures

In addition to the revenue sources in Education Code Section 47617, OUSD will distribute other
revenue sources that the district may share with the school, to the extent that ECR pupils and
programs generate funding entitlements. These other revenue sources can include, but are not
limited to, the following sources and programs:

The California State Lottery

Categorical Block Grants

Breakfast and Lunch Program Funding

Charter school funding from the California Department of Education, the federal
government, or other sources

* Any other available or mutually agreeable sources and funding for programs

As it relates to insurance and safety Ernestine C. Reems Academy of Technology & Arts
purchases and maintain as necessary general liability, errors and omissions, property, workers
compensation, and unemployment insurance policies to protect against unforeseen
circumstances.

Administrative Services

Plan for Sound Fiscal Management: To ensure effective financial management, E.C, Reems
Academy works with a back-office service contractor with expertise in finance, facilities,
business management, and administration. At all times E.C. Reems Academy retains final
authority and control over these functions. E.C. Reems Academy is currently working with
EdTec, which provides business, financial, and technology services for over 34 charter
campuses. This contract will be re-bid competitively as needed.

The Executive Director at E.C. Reems Academy oversees the work of the selected business
service company, which handles all back-office business functions, including: accounts
payable/receivable; general accounting; payroll; and insurance and benefits administration. The
company helps the Executive Director and Governing Board to create and monitor the annual
budget and provides monthly budget and cash flow projections.
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Internal Control Objectives: E.C. Reems Academy has developed internal controls and effective
practices to ensure sound financial management. Examples of internal controls include:
separation of duties to prevent embezzlement; adoption of a school conflict of interest policy;
rules that all cash and deposits are accounted for in detail and deposited in the main account; and
approval by the Board of the check register of recently issued checks at each board meeting.
E.C. Reems Academy requires a two week turn-around on payables; 100% compliance with all
applicable rules and regulations; and transparency of financial reports to the Board.

E.C. Reems Academy works with the company to generate monthly financial reports and annual
budgeting that conform to the requirements of the board, district and county. These monthly
reports show budget expenditures, actual expenditures, the variance between budget and actual,
and the end-of-year forecasted surplus or deficit. E.C. Reems Academy draws on the company’s
expertise, legal advice and national best practices to also create a corrective action procedure to
immediately rectify any violation of the internal controls.

Attached as Appendix B, please find a budget and budget narrative for 2009-2010.
Financial Reporting

E.C. Reems Academy provides reports to the District in accordance with Education Code
Section 47604.33, and provides additional fiscal reports as requested by the District:

e By July 1, a preliminary budget for the current fiscal year.

e By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of the E.C. Reems Academy’
annual, independent financial audit report for the preceding fiscal year is delivered to the
District, State Controller, State Department of Education and County Superintendent of
Schools.

¢ By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

¢ By September 15, a final unaudited report for the full prior year. The report submitted to
the District includes an annual statement of all the E.C. Reems Academy’ receipts and
expenditures for the preceding fiscal year.

The facilities to be utilized by the school. The description of facilities to be used by the charter
school shall specify where the school intends to locate. (California Education Code Section
47605

The school is physically located at 8425 MacArthur Blvd, Oakland, California. There are two
facilities on the site, a three-story school building and a house. The school building is the
primary facility and houses seventeen of the twenty classrooms. The second building houses
three classrooms. The facilities are leased from the Center of Hope Church and have an annual
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renewable lease. The primary facility was formally a Christian school owned and operated by the
church.

Financial Impact on the Sponsoring District
Budget

The District provides supervisory oversight as required by law, in exchange for its actual costs of -
supervisorial oversight up to one percent of E.C. Reems Academy’s revenue as defined in
Education Code Section 47613(f). E.C. Reems Academy has entered into a Memorandum of
Understanding (MOU) with the District which outlines the fiscal relationship between the
District and E.C. Reems Academy.

Civil Liability

E.C. Reems Academy is operated as a California non-profit public benefit corporation. This
corporation is organized and operated exclusively for charitable purposes within the meaning of
Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code
Section 23701d.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by E.C. Reems Academy of Technology & Arts if the authority has complied with all
oversight responsibilities required by law. E.C. Reems Academy works diligently to assist the
District in meeting any and all oversight obligations under the law, including monthly meetings,
reporting, or other District-requested protocol to ensure the District is not liable for the operation
of E.C. Reems Academy.

Further, E.C. Reems Academy and the District have entered into a memorandum of
understanding, wherein E.C. Reems Academy indemnifies the District for the actions of E.C.
Reems Academy of Technology & Arts under this charter.

The corporate bylaws of E.C. Reems Academy provide for indemnification of the school’s
Board, officers, agents, and employees, and E.C. Reems Academy of Technology & Arts has
purchased general liability insurance, Board Members and Officer’s insurance, and fidelity
bonding to secure against financial risks.

As stated above, insurance amounts are determined by recommendation of the District and E.C.
Reems Academy’ insurance company for schools of similar size, location, and student
population. The District is named as an additional insured on the general liability insurance of
E.C. Reems Academy of Technology & Arts.

The E.C. Reems Academy Board institutes appropriate risk management practices as discussed

herein, including screening of employees, establishing codes of conduct for students, and dispute
resolution. '
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Element J: Pupil Suspension and Expulsion

Education Code 47605(b) (5) (J)
The procedures by which pupils can be suspended or expelled.

SUSPENSION AND EXPULSION POLICIES AND PROCEDURES

This Pupil Suspension and Expulsion Policy has been established in order to promote learning
and protect the safety and well being of all students at E.C. Reems Academy (the “Charter
School™). When the policy is violated, it may be necessary to suspend or expel a student from
regular classroom instruction. This policy serves as the Charter School’s policy and procedures
for student suspension and expulsion, and it may be amended from time to time without the need
to amend the charter so long as the amendments comport with legal requirements.

School Suspension/Expulsion/Disenrollment Policy
Suspension

A student may be removed from school activities for up to (5) five days at a time and not more
than (20) twenty days per year. This policy is consistent with Oakland Unified School District.
Parents are notified by telephone, mail, or in person. Prior to readmitting the student to school, a
parent must meet with an administrative team to discuss student options. The parent and student
will meet with the Executive Director (or their designee) and/or Vice Principal, the teacher, and
other faculty members as needed. Other members may include a school counselor, enrichment
staff, afterschool staff, office staff, social workers, and other child advocates. EDUCATION
CODE SECTON 48903

A Student Management Plan may be put in place depending upon the misconduct. If a student
continues to exhibit misconduct, a Student Management Plan will be contracted between parent,
student, teacher and administration. The Plan offers interventions to address negative behavior or
misconduct that thwarts academic achievement and social behavioral success. The Plan is a three
strikes program in which a student has an opportunity to correct his/her behavior or misconduct. If
the student fails to accept the suggested interventions, and is not found to have a disability that
leads to behavioral episodes, the third strike will result in the student being transferred out. The
plan is co-produced by administration, teacher, and parents and in some cases students.

Involuntary Transfer
If suspension and interventions do not curb misconduct, or the student has been habitually truant or
irregular in attendance, the school will hold one final meeting to finalize the process and the

student will be involuntary transferred out. EDUCATION CODE SECTION 8432.5

Mandatory Expulsion
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The Principal/Executive Director shall recommend a student’s expulsion for violation of
EDUCATION CODE SECTIONS 48900 (A)-(E). The student and parents are notified of their due
process rights. The notification of expulsion procedures in submitted to the Board of Directors,
who will participate in the expulsion proceedings.

In cases where the Principal/Executive Director determines that a student has committed any of
the following actions on school grounds or at a school activity off school grounds, the student
must be suspended and recommended for expulsion: (1) possessed, sold, or furnished a firearm;
(2) brandished a knife at another person; (3) unlawfully sold a controlled substance; (4) committed
or attempted to commit a sexual assault or committed a sexual battery, as defined in
EDUCATION CODE SECTION 48900 (n); or (5) possessed explosives is subject to expulsion
and the hearing will ensue.

Note: All expelled students have a right to an education, and may be referred to the District and
or Alameda County Office of Education for referral.

[Updated Information borrowed from OUSD, Parent Guide, 2008 — 2009]
Parent Guide 2008 — 2009 .

A student identified as an individual with disabilities or for whom Charter School has a basis of
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education
Improvement Act of 2004 (“IDEIA”) or who is qualified for services under Section 504 of the
Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and
expulsion and is accorded the same due process procedures applicable to regular education
students except when federal and state law mandates additional or different procedures. The
Charter School will follow all applicable federal and state laws when imposing any form of
discipline on a student identified as an individual with disabilities or for whom the Charter
School has a basis of knowledge of a suspected disability or who is otherwise qualified for such
services or protections in according due process to such students.

A, Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is 1) related to
school activity, 2) school attendance occurring at the Charter School or at any other school,
or 3) a Charter School-sponsored event. A Pupil may be suspended or expelled for acts that
are enumerated below and related to school activity or attendance that occur at any time,
including, but not limited to, and of the following:

a) while on school grounds;
b) while going to or coming from school;
¢) during the lunch period, whether on or off the school campus; or

d) during, going to, or coming from a school-sponsored activity.
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Enumerated Offenses

Students may be suspended or expelled for any of the following acts when it is determined

the pupil:

1. Caused, attempted to cause, or threatened to cause physical injury to another person.

2. Willfully used force of viclence upon the person of another, except self-defense.

3. Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
obtained written permission to possess the item from a certificated school employee, with
the Executive Director or designee’s concurrence.

4. Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of
any controlted substance, as defined in Health and Safety Code 11053-11058, alcoholic
beverage, or intoxicant of any kind.

5. Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code 11053-11058, alcoholic beverage or intoxicant of any kind, and
then sold, delivered or otherwise furnished to any person another liquid substance or
material and represented same as controlled substance, alcoholic beverage or intoxicant.

6. Committed or attempted to commit robbery or extortion.

7. Caused or attempted to cause damage to school property or private property.

8. Stole or attempted to steal school property or private property.

9. Possessed or used tobacco or products containing tobacco or nicotine products, including
but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco,
snuff, chew packets and betel. This section does not prohibit the use of his or her own
prescription products by a pupil.

10. Committed an obscene act or engaged in habitual profanity or vulgarity.

11. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code 11014.5.

12. Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school personnel
engaged in the performance of their duties.

13. Knowingly received stolen school property or private property.
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14. Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar

in physical properties to an existing firearm as to lead a reasonable person to conclude
that the replica is a firearm.

15. Committed or attempted to commit a sexual assault as defined in Penal code 261, 266¢,

286, 288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4.

16. Harassed, threatened, or intimidated a student who is a complaining witness or witness in

a school disciplinary proceeding for the purpose of preventing that student from being a
witness and/or retaliating against that student for being a witness.

17. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug

Soma.

18. Engaged in, or attempted to engage in hazing. For the purposes of this subdivision,

“hazing” means a method of initiation or preinitiation into a pupil organization or body,
whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or
disgrace resulting in physical or mental harm to a former, current, or prospective pupil.
For purposes of this section, “hazing” does not include athletic events or school-
sanctioned events.

19. Made terrorist threats against school officials and/or school property. For purposes of

this section, “terroristic threat” shall include any statement, whether written or oral, by a
person who willfully threatens to commit a crime which will result in death, great bodily
injury to another person, or property damage in excess of one thousand dollars ($1,000),
with the specific intent that the statement is to be taken as a threat, even if there is no
intent of actually carrying it out, which, on its face and under the circumstances in which
it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his or her
own safety or for his or her immediate family's safety, or for the protection of school
property, or the personal property of the person threatened or his or her immediate
family.

20. Committed sexual harassment, as defined in Education Code Section 212.5. For the

purposes of this section, the conduct described in Section 212.5 must be considered by a
reasonable person of the same gender as the victim to be sufficiently severe or pervasive
to have a negative impact upon the individual's academic performance or to create an
intimidating, hostile, or offensive educational environment. This section shall apply to
pupils in any of grades 4 to 12, inclusive.

21. Caused, attempted to cause, threaten to cause or participated in an act of hate violence, as

defined in subdivision (e) of Section 233 of the Education Code. This section shall apply
to pupils in any of grades 4 to 12, inclusive.
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22. Intentionally harassed, threatened or intimidated a student or group of students to the
extent of having the actual and reasonably expected effect of materially disrupting class
work, creating substantial disorder and invading student rights by creating an intimidating
or hostile educational environment. This section shall apply to pupils in any of grades 4
to 12, inclusive.

Alternatives to suspension or expulsion will first be attempted with students who are
truant, tardy, or otherwise absent from assigned school activities.

C. Suspension Procedure

Suspensions shall be initiated according to the following procedures:

1.

Conference

Suspension shall be preceded, if possible, by a conference conducted by the
Executive Director or the Executive Director’s designee with the student and his or
her parent and, whenever practical, the teacher, supervisor or school employee who
referred the student to the Executive Director. The conference may be omitted if the
Executive Director or designee determines that an emergency situation exists. An
“emergency situation” involves a clear and present danger to the lives, safety or
health of students or schoo! personnel. If a student is suspended without this
conference, both the parent/guardian and student shall be notified of the student’s
right to return to school for the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary action
and the evidence against him or her and shall be given the opportunity to present his
or her version and evidence in his or her defense.

This conference shall be held within two school days, unless the pupil waives this
right or is physically unable to attend for any reason including, but not limited to,
incarceration or hospitalization.

No penalties may be imposed on a pupil for failure of the pupil’s parent or guardian
to attend a conference with school officials. Reinstatement of the suspended pupil
shall not be contingent upon attendance by the pupil’s parent or guardian at the
conference.

Notice to Parents/Guardians

At the time of suspension, the Executive Director or designee shall make a reasonable
effort to contact the parent/guardian by telephone or in person. Whenever a student is
suspended, the parent/guardian shall be notified in writing of the suspension and the
date of return following suspension. This notice shall state the specific offense
committed by the student. In addition, the notice may also state the date and time
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when the student may return to school. If school officials wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice
may request that the parent/guardian respond to such requests without delay.

3. Suspension Time Limits/Recommendation for Placement/Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed
five (5) consecutive school days per suspension,

Upon a recommendation of Placement/Expulsion by the Executive Director or
Executive Director’s designee, the pupil and the pupil’s guardian or representative
will be invited to a conference to determine if the suspension for the pupil should be
extended pending an expulsion hearing. This determination will be made by the
Executive Director or designee upon either of the following determinations: 1) the
pupil’s presence will be disruptive to the education process; or 2) the pupil poses a
threat or danger to others. Upon either determination, the pupil’s suspension will be
extended pending the results of an expulsion hearing.

D. Authority to Expel

A student may be expelled either by the Governing Board following a hearing before it or by the
Governing Board upon the recommendation of an Administrative Panel to be assigned by the
Governing Board as needed. The Administrative Panel should consist of at least three members
who are certificated and neither a teacher of the pupil or a Board member of the Governing
Board. The Administrative Panel may recommend expulsion of any student found fo have
committed an expellable offense.

E. Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student
should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30)
school days after the Executive Director or designee determines that the Pupil has committed an
expellable offense.

In the event an administrative panel hears the case, it will make a recommendation to the
Governing Board for a final decision whether to expel. The hearing shall be held in closed
session unless the pupil makes a written request for a public hearing three (3) days prior to the
hearing.

Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian

at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be
deemed served upon the pupil. The notice shall include:

69



Educating Urban Youth to Succeed in Life

1. The date and place of the expulsion hearing;

2. A statement of specific facts, charges and offenses upon which the proposed
expulsion is based;

3. A copy of the Charter School’s disciplinary rules which relate to the alleged
violation;

4. Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status at the school to any other school district or school to which
the student seeks enrollment;

5. The opportunity for the student or the student’s parent/guardian to appear in person or
to employ and be represented by counsel or a non-attorney advisor;

6. The right to inspect and obtain copies of all documents to be used at the hearing;

7. The opportunity to confront and question all witnesses who testify at the hearing;

8. The opportunity to question all evidence presented and to present oral and
documentary evidence on the student’s behalf including witnesses.

F. Special procedures for Expulsion Hearings Involving Sexual Assault or Battery Offences

The Charter School may, upon finding a good cause, determine that the disclosure of either the
identity of the witness or the testimony of that witness at the hearing, or both, would subject the
witness to an unreasonable risk of psychological or physical harm. Upon this determination, the
testimony of the witness may be presented at the hearing in the form of sworn declarations which
shall be examined only by the Governing Board, administrative panel, or the hearing officer.
Copies of these sworn declarations, edited to delete the name and identity of the witness, shall be
made available to the pupil.

1.

The complaining witness in any sexual assault or battery case must be provided with
a copy of the applicable disciplinary rules and advised of his/her right to (a) receive
five days notice of his/her scheduled testimony, (b) have up to two (2) adult support
persons of his/her choosing present in the hearing at the time he/she testifies, which
may include a parent, guardian, or legal counsel, and (c) elect to have the hearing
closed while testifying.

The Charter School must also provide the victim a room separate from the hearing
room for the complaining witness’ use prior to and during breaks in testimony.
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At the discretion of the person or panel conducting the hearing, the complaining
witness shall be allowed periods of relief from examination and cross-examination
during which he or she may leave the hearing room.

The person conducting the expulsion hearing may also arrange the seating within the
hearing room to facilitate a less intimidating environment for the complaining
witness.

The person conducting the expulsion hearing may also limit time for taking the
testimony of the complaining witness to the hours he/she is normally in school, if
there is no good cause to take the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be admonished
that the hearing is confidential. Nothing in the law precludes the person presiding
over the hearing from removing a support person whom the presiding person finds is
disrupting the hearing. The person conducting the hearing may permit any one of the
support persons for the complaining witness to accompany him or her to the witness
stand.

If one or both of the support persons is also a witness, E.C. Reems Academy must
present evidence that the witness’ presence is both desired by the witness and will be
helpful to E.C. Reems Academy. The person presiding over the hearing shall permit
the witness to stay unless it is established that there is a substantial risk that the
testimony of the complaining witness would be influenced by the support person, in
which case the presiding official shall admonish the support person or persons not to
prompt, sway, or influence the witness in any way. Nothing shall preclude the
presiding officer from exercising his or her discretion to remove a person from the
hearing whom he or she believes is prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the
courtroom during that testimeny.

Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in the public at the request of the pupil being expelled, the complaining
witness shall have the right to have his/her testimony heard in a closed session when
testifying at a public meeting would threaten serious psychological harm to the
complaining witness and there are not alternative procedures to avoid the threatened
harm. The alternative procedures may include videotaped depositions or
contemporaneous examination in another place communicated to the hearing by
means of closed-circuit television.

Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the person
conducting the hearing that extraordinary circumstances exist requiring the evidence
be heard. Before such a determination regarding extraordinary circumstances can be
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made, the witness shall be provided notice and an opportunity to present opposition to
the introduction of the evidence. In the hearing on the admissibility of the evidence,
the complaining witness shall be entitled to be represented by a parent, legal counsel,
or other support person. Reputation or opinion evidence regarding the sexual
behavior of the complaining witness is not admissible for any purpose.

G. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made. '

H. Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted
and used as proof only if it is the kind of evidence on which reasonable persons can rely in the
conduct of serious affairs. A recommendation by the Administrative Panel to expel must be
supported by substantial evidence that the student committed an expellable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is
admissible, no decision to expel shall be based solely on hearsay and sworn declarations may be
admitted as testimony from witnesses of whom the Governing Board, Panel or designee
determines that disclosure of their identity or testimony at the hearing may subject them to an
unreasonable risk of physical or psychological harm. '

If, due to a written request by the accused pupil, the hearing is held at a public meeting, and the
charge is committing or attempting to commit a sexual assault or committing a sexual battery as
defined in Education Code Section 48900, a complaining witness shall have the right to have his
or her testimony heard in a session closed to the public,

The decision of the Administrative Panel shall be in the form of written findings of fact and a
written recommendation to the Governing Board who will make a final determination regarding
the expulsion. The final decision by the Governing Board shall be made within ten (10) school
days following the conclusion of the hearing. The decision of the Governing Board is final.

If the expulsion hearing panel decides not to recommend expulsion, the pupil shall immediately
be returned to his/her educational program.

L Written Notice to Expel

The Executive Director or designee following a decision of the Goirerniﬁg Board to expel shall
send written notice of the decision to expel, including the Governing Board’s adopted findings of
fact, to the student or parent/guardian. This notice shall also include the following:
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1. Notice of the specific offense committed by the student

2. Notice of the student’s or parent/guardian’s obligation to inform any new district in
which the student seeks to enroll of the student’s status with E.C. Reems Academy of
Technology & Arts.

The Executive Director or designee shall send a copy of the written notice of the decision to
expel to the student’s district of residence, This notice shall include the following:

1. The student’s name

2. The specific expellable offense committed by the student

J. Disciplinary Records
The Charter School shall maintain records of all student suspensions and eXpulsions at E.C.

Reems Academy of Technology & Arts. Such records shall be made available to the District
upon request.

K. No Right to Appeal

The pupil shall have no right of appeal from expulsion from E.C. Reems Academy of
Technology & Arts as the Governing Board decision to expel shall be final.

L. Expelled Pupils/Alternative Education

Pupils who are expelled shall be responsible for seeking alternative education programs
including, but not limited to, programs within the County or their school district of residence.

M. Rehabilitation Plans

Students who are expelled from E.C. Reems Academy of Technology & Arts shall be given a
rehabilitation plan upon expulsion as developed by the Governing Board at the time of the
expulsion order, which may include, but is not limited to, periodic review as well as assessment
at the time of review for readmission. The rehabilitation plan should include a date not later than
one (1) year from the date of expulsion when the pupil may reapply to E.C. Reems Academy of
Technology & Arts for readmission.

N. Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another school,
school district or charter school shall be in the sole discretion of the Governing Board following
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a meeting with the Executive Director and the pupil and guardian or representative to determine
whether the pupil has successfully completed the rehabilitation plan and to determine whether
the pupil poses a threat to others or will be disruptive to the school environment, The Executive
Director shall make a recommendation to the Governing Board following the meeting regarding
his or her determination. The pupil’s readmission is also contingent upon E.C. Reems Academy
of Technology & Arts’s capacity at the time the student seeks readmission.

0. Special Procedures for the Consideration of Suspension and Expulsion of Students with
Disabilities

1. . Notification of District

The Charter School shall immediately notify the District and coordinate the
procedures in this policy with the District the discipline of any student with a
disability or student who E.C. Reems Academy of Technology & Arts or
District would be deemed to have knowledge that the student had a disability
who is suspended for more than ten (10) school days during a school year.

2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall
continue to receive services so as to enable the student to continue to participate
in the general education curriculum, although in another setting, and to progress
toward meeting the goals set out in the child's IEP; and receive, as appropriate, a
functional behavioral assessment or functional analysis, and behavioral '
intervention services and modifications, that are designed to address the
behavior violation so that it does not recur. These services may be provided in
an interim alterative educational setting.

3. Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision
to change the placement of a child with a disability because of a violation of a
code of student conduct, E.C. Reems Academy of Technology & Arts, the
parent, and relevant members of the IEP Team shall review all relevant
information in the student's file, including the child's IEP, any teacher
observations, and any relevant information provided by the parents to
determine:

a) If the conduct in question was caused by, or had a direct and substantial
relationship to, the child's disability; or

b) If the conduct in question was the direct result of the local educational
agency's failure to implement the IEP.
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If E.C. Reems Academy, the parent, and relevant members of the IEP Team
determine that either of the above is applicable for the child, the conduct
shall be determined to be a manifestation of the child's disability.

If E.C. Reems Academy, the parent, and relevant members of the IEP Team
make the determination that the conduct was a manifestation of the child's
disability, the IEP Team shall:

a) Conduct a functional behavioral assessment or a functional analysis
assessment, and implement a behavioral intervention plan for such child,
provided that E.C. Reems Academy had not conducted such assessment
prior to such determination before the behavior that resulted in a change in
placement;

b) If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan,
and modify it, as necessary, to address the behavior; and

¢) Return the child to the placement from which the child was removed, unless
the parent and E.C. Reems Academy agree to a change of placement as part
of the modification of the behavioral intervention plan.

If E.C. Reems Academy, the parent, and relevant members of the [EP team
determine that the behavior was not a manifestation of the student’s
disability and that the conduct in question was not a result of the failure to
implement the IEP, then E.C. Reems Academy may apply the relevant
disciplinary procedures to children with disabilities in the same manner and
for the same duration as the procedures would be applied to students without
disabilities.

4. Due Process Appeals

The parent of a child with a disability who disagrees with any decision
regarding placement, or the' manifestation determination, or E.C. Reems
Academy believes that maintaining the current placement of the child is
substantially likely to result in injury to the child or to others, may request an
expedited administrative hearing through the Special Education Unit of the
Office of Administrative Hearings.

When an appeal relating to the placement of the student or the manifestation
determination has been requested by either the parent or the Charter school, the
student shall remain in the interim alternative educational setting pending the
decision of the hearing officer or until the expiration of the forty-five (45) day
time period provided for in an interim alternative educational setting, whichever
occurs first, unless the parent and E.C. Reems Academy agree otherwise.
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5. Special Circumstances

b)

Charter School personnel may consider any unique circumstances on a case-by-
case basis when determining whether to order a change in placement for a child
with a disability who violates a code of student conduct.

The Executive Director or designee may remove a student to an interim
alternative educational setting for not more than forty-five (45) days without
regard to whether the behavior is determined to be a manifestation of the
student’s disability in cases where a student:

Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on
school premises, or to or at a school function;

Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7}D), upon a
person while at school, on school premises, or at a school function.

6. Interim Alternative Educational Setting

The student's interim alternative educational setting shall be determined by the
student’s IEP team.

7. ‘Procedures for Students Not Yet Eligible for Special Education Services

a)

b)

A student who has not been identified as an individual with disabilities pursuant
to IDEIA and who has violated E.C. Reems Academy’s disciplinary procedures
may assert the procedural safeguards granted under this administrative
regulation only if E.C. Reems Academy had knowledge that the student was
disabled before the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a
disability if one of the following conditions exists:

The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to the Charter School supervisory or administrative
personnel, or to one of the child’s teachers, that the student is in need of special
education or related services.

The parent has requested an evaluation of the child.
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¢) The child’s teacher, or other Charter School personnel, has expressed specific
. concerns about a pattern of behavior demonstrated by the child, directly to the
director of special education or to other Charter School supervisory personnel.

If E.C. Reems Academy knew or should have known the student had a disability
under any of the three (3} circumstances described above, the student may assert
any of the protections available to IDEIA-eligible children with disabilities,
including the right to stay-put.

If E.C. Reems Academy had no basis for knowledge of the student’s disability,
it shall proceed with the proposed discipline. The Charter School shall conduct
an expedited evaluation if requested by the parents; however the student shall
remain in the education placement determined by E.C. Reems Academy
pending the results of the evaluation.

The Charter School shall not be deemed to have knowledge of that the student
had a disability if the parent has not allowed an evaluation, refused services, or
if the student has been evaluated and determined to not be eligible.

Ernestine C. Reems Academy maintains a comprehensive set of student discipline policies.
These policies are distributed as part of the school’s student handbook and clearly describe the

. school’s expectations regarding attendance, mutual respect, substance abuse, violence, safety,
and work habits. Each student and his or her parent or guardian are required to verify that they
have reviewed and understand the policies.

Ernestine C. Reems Academy uses a number of remedies and support services to maintain pupils
on site to receive daily instruction. All incidents are investigated prior to making a determination
regarding suspensions and expulsions, Suspensions and expulsions are a last resort, and generally
employed when a pupil threatens the health and safety of the school, staff, and student body.
These infractions may include, but are not limited to:

terrorist threats '

the threat, causation, or attempted causation of physical injury to another person
possession of a weapon

unlawful possession, use, sale, offer, or being under the influence of any controlled
substance, alcoholic beverage, or intoxicant

robbery or attempted robbery of school property

significant damage or attempt to damage school property

an obscene or offensive act or habitual profanity/vulgarity

Pupil - Suspension Due Process Rights

The pupil has the right to an informal conference with the Executive Director, vice principal, or
. counselor prior to a suspension. The pupil under scrutiny retains the following rights:
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» to be informed of the charges lodged against the pupil and the evidence used as a basis
for the charges

s to present his/her side of the incident and any supporting evidence of testimony
The parent or guardian rights include:
e receiving oral and written notification of the suspension at the time of suspension

» arequest for a conference with the parent or guardian will be noted on the suspension
form

The Executive Director or vice principal may suspend a pupil under an emergency situation
where the principal or vice principal determines that the situation constitutes a clear and present
danger to the lives, safety or health of students or school personnel. California Education Code
48911.

Discipline and Special Education Pupils

A different set of rules apply to discipline of special education students. If the pupil’s behavior is
directly related to his or her disabling condition, the standard disciplinary procedure will be pre-
empted by statements in the pupil’s IEP. In situations such as this, the pupil will be referred to
the school counselor to develop a disciplinary plan that includes appropriate expectations and
consequences. :

Note - All disciplinary actions initiated by the school are clearly explained in the Student-Parent
Handbook
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Element K: Retirement System

Fducation Code 47605(b) (5) (K)
The manner by which staff members of the charter schools will be covered by the State Teachers’
Retirement System, the Public Employees’ Retirement System, or federal social security

Staff at Emestine C. Reems Academy of Technology & Arts will participate in the federal social
security systems, or other reciprocal systems, in place of (PERS) Public Employees Retirement
System. Teachers will participate in (STRS) State Teachers Retirement System. E.C. Reems
Academy will make appropriate arrangements with the County Office of Education to ensure
proper STRS reporting in accordance with Education Code Section 47611.3. The County Office
shall cooperate as necessary to forward any required payroll deductions and related data to the
appropriate agencies in exchange for its actual costs for providing the service.

The school’s Governing Board retains the option of review of all retirement systems to make
adjustments that will, within the limits of the law, provide teachers and staff with viable and
competitive retirement options. This clause is intended to support teacher and staff recruitment
and retention.

The board will ensure that payroll deductions and related data are forwarded to the proper
agencies.
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Element L: Attendance Alternatives

Education Code 47605(b) (5) (L)
The public school attendance alternatives for pupils residing within the school district who
choose not to attend charter schools

Pupils who opt not to attend Ernestine C. Reems Academy of Technology & Arts may attend
other district schools or pursue an inter-district transfer in accordance with the Oakland Unified
School District’s existing enroliment and transfer policies, The parents or guardians of each pupil
enrolled in E.C. Reems Academy shall be informed that the pupils has no right to admission in a
particular school of any local education agency (or program of any local education agency) as a
consequence of enrollment in the charter school, except to the extent that such a right is extended
by the local education agency.
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Element M: Description of Employee Rights

Education Code 47605(b) (5) (M)

A description of the rights of any employee of the school district upon leaving the employment of
the school district to work in a charter school, and of any rights of return to the school district
after employment at a charter school

Ernestine C. Reems Academy of Technology & Arts is the exclusive public school employer of
the employees at the school for the purpose of Section 3540.1 of the title 1 of the Government
Code. :

Ernestine C. Reems Academy of Technology & Arts is an independent employer, and is declared
the legal arm for collective bargaining purposes.

Ernestine C. Reems Academy of Technology & Arts hires all school staff. All employees are
given annual contracts and are considered employees of the school.

No District employees are required to work at the school, unless the District and school enter
into agreement to support special needs pupils. Any District employee interested in working at
Emestine C. Reems Academy of Technology & Arts can apply in the same way as non-district
applicants, and if hired, enter into a contractual agreement with the school, which has the
authority to hire and terminate the position, in accordance with the agreement executed between
the school and employee.

Employees of Ernestine C. Reems Academy of Technology & Arts, that were formally
employees of OUSD, are not eligible to carry over rights and privileges, acquired during OUSD
employment, to E.C. Reems Academy. There are no reciprocal employment rights or privileges
between the two institutions. E.C. Reems Academy employees who were previously employees
of OUSD only have those benefits afforded to any other employee in their collective bargaining
unit or employment status who leaves OUSD for employment with any private employer.
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Element N: Dispute Resolution Process

Education Code 47605(B) (3) (N)

The procedures to be followed by the charter school and the entity granting the charter to
resolve disputes relating to provisions of the charter

The intent of dispute resolution process is to:

1 resolve disputes within the school pursuant to the school’s policies

2) minimize the oversight burden on the district

3) ensure a fair and timely resolution to disputes

4) frame a charter oversight and renewal process and timeline so as to avoid disputes

regarding oversight and renewal matters.

The staff and Governing Board members of the school and the district agree to attempt to resolve

all disputes regarding this charter pursuant to the terms of this section. Both shall refrain from
public commentary regarding any disputes until the matter has progressed through the dispute

resolution process.
Disputes between the School and the Charter-Granting Agency

In the event that Ernestine C. Reems Academy of Technology & Arts or OUSD (granting

agency) have disputes regarding the terms of this charter or any other issue regarding the school

and grantor’s relationship, both parties agree to follow the process outlined below:

(a) California Education Code Section 47605 (b) (14) requires that a charter designate the
procedures to be followed by the charter school and the ‘entity’ creating the charter in
event of a dispute relating to the provisions of the charter. In the case of the OUSD

petition, the entity creating the charter shall be OUSD.

(b)  Ernestine C. Reems Academy of Technology & Arts shall be governed by the

Ernestine C. Reems Academy Governing Board, as set out in Element D of this charter
application, which is responsible for the governance and operation of the school in

accordance with the provisions of the charter.

(©) In the ¢vent of a dispute concerning whether Ernestine C. Reems Academy of

Technology & Arts is meeting the goals and objectives of the charter, the OUSD or the

Ernestine C. Reems Academy Governing Board shall provide written notice to the other

of the nature of the dispute and the facts which the party believes supports the failure to
comply. This notice shall be provided within 15 calendar days of when the party either

know or should have known of the possible violation unless there are extenuating

circumstances. In the event that the grantor believes that the dispute relates to an issue

that could lead to revocation of the charter, this shall be specifically noted in the written

dispute statement.
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After the receipt of the notice, the State Administrator, District Superintendent, or
designee and a representative of the Charter Governing Board shall meet to try and
resolve the dispute. If a resolution is reached, a written description of that resolution shall
be drafted and signed and preserved as guidance for future action.

If no resolution is reached, the matter shall be submitted to a mediator experienced in
conflict resolution and educational issues. The first opportunity for striking shall be
determined by lot. The parties shall alternatively strike until one name remains. Within
10 calendar days of appointment or otherwise mutually agreed the parties shall meet to
resolve the dispute. Any agreements reached shall be written and preserved as set out in
paragraph D above.

If the agreement is unresolved 15 calendar days after the meeting, either party may
request that the State Mediation and Conciliation Service provide names of arbitrators
experienced in matters relating to the schools of California. Using the striking process set
out above, an arbitrator shall be chosen who shall allow for a hearing in which both
parties may submit evidence in support of their positions. The award of the arbitrator
must be provided within 15 calendar days of the hearing and shall be final and binding
except as set out in CCP Section 1280 et. seq. The arbitrator shall have no power to add
to, subtract from, or otherwise modify the charter, The formal rules of evidence shall not
be applicable at the hearing, and either party may choose or not choose to be represented
by counsel. Each party shall bear its own costs and evenly divide the cost for the
mediation and arbitration. The award of the arbitrator shall be presented and guide how
future disputes with same or similar issues are resolved.

Disputes Arising from within the School

Disputes arising from within the school, including all disputes among and between students,
staff, parents, volunteers, advisors, partner organizations, and Governing Board members of the
school, shall be resolved pursuant to policies and processes developed by the school.

QUSD shall not intervene in any such internal disputes without the consent of the schools
governing board of directors and shall refer any complaints regarding such disputes to the
governing board or designee for resolution pursuant to the school’s policies. The district agrees
not to intervene or become involved in the dispute unless the dispute has given the district
reasonable cause to believe that a violation of this charter or related laws or agreements has
occurred, or unless the governing board of the school has requested OUSD to intervene in the
dispute.
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Element O: Labor Relations

Education Code 47605 (b) (5) (O) and 47611.5
A declaration whether or not the charter school shall be deemed the exclusive public school
employer of the charter school for the purposes of the Educational Employment Relations Act

Emestine C. Reems Academy of Technology & Arts is deemed the exclusive public school

employer of the employees of the charter school for the purposes of the Education Employment
Relations Act (EERA).
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Element P: Charter School Term Renewal, Amendment, and
Closure

Education Code 47605 (b) (5) (P)

A description of the procedures to be used if the charter school closes

Term of the Charter

The term of this Charter will be five years, commencing July 1, 2009 and ending June-30, 2014.
Closure Protocol

Closure of E.C. Reems Academy of Technology & Arts will be documented by official action of
the Governing Board. The action will identify the reason for closure. The official action will also
identify an entity and person or persons responsible for closure-related activities.

The Governing Board will promptly notify parents and students of E.C. Reems Academy of
Technology & Arts, the District, the Alameda County Office of Education, E.C. Reems
Academy of Technology & Arts’s SELPA, the retirement systems in which E.C. Reems
Academy of Technology & Arts’s employees participate {e.g., Public Employees’ Retirement
System, State Teachers’ Retirement System, and federal social security), and the California
Department of Education of the closure as well as the effective date of the closure. This notice
will also include the name(s) of and contact information for the person(s) to whom reasonable
inquiries may be made regarding the closure; the pupils’ school districts of residence; and the
manner in which parents/guardians may obtain copies of pupil records, including specific
information on completed courses and credits that meet graduation requirements.

The Board will ensure that the notification to the parents and students of E.C. Reems Academy
of Technology & Arts of the closure provides information to assist parents and students in
locating suitable alternative programs. This notice will be provided promptly following the
Board's decision to close E.C. Reems Academy of Technology & Arts.

The Board will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ districts of residence, which they will
provide to the entity responsible for closure-related activities.

As applicable, E.C. Reems Academy of Technology & Arts will provide parents, students and
the District with copies of all appropriate student records and will otherwise assist students in
transferring to their next school. All transfers of student records will be made in compliance with
the Family Educational Rights and Privacy Act (“FERPA™) 20 U.S.C. § 1232g. The Charter
School will ask the District to store original records of Charter School students. All records of
E.C. Reems Academy of Technology & Arts shall be transferred to the District upon Charter
School closure. If the District will not or cannot store the records, E.C. Reems Academy of
Technology & Arts shall work with the County Office of Education to determine a suitable
alternative location for storage.
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All state assessment results, special education records, and personnel records will be transferred
to and maintained by the entity responsible for closure-related activities in accordance with
applicable law.

As soon as reasonably practical, E.C. Reems Academy of Technology & Arts will prepare final
financial records. The Charter School will also have an independent audit completed within six
months after closure. The Charter School will pay for the final audit. The audit will be prepared
by a qualified Certified Public Accountant selected by E.C. Reems Academy of Technology &
Arts and will be provided to the District promptly upon its completion. The final audit will
include an accounting of all financial assets, including cash and accounts receivable and an
inventory of property, equipment, and other items of material value, an accounting of the
liabilities, including accounts payable and any reduction in apportionments as a result of audit
findings or other investigations, loans, and unpaid staff compensation, and an assessment of the
disposition of any restricted funds received by or due to E.C. Reems Academy of Technology
Arts. -

The Charter School will complete and file any annual reports required pursuant to Education
Code section 47604.33.

On closure of E.C. Reems Academy of Technology & Arts, all assets of E.C. Reems Academy of
Technology & Arts, including but not limited to all leaseholds, personal property, intellectual
property and all ADA apportionments and other revenues generated by students attending E.C.
Reems Academy of Technology & Arts, remain the sole property of E.C. Reems Academy of
Technology & Arts and shall be distributed in accordance with the Articles of Incorporation
upon the dissolution of the non-profit public benefit corporation to another California public
educational entity. Any assets acquired from the District or District property will be promptly
returned upon Charter School closure to the District. The distribution shall include return of any
grant funds and restricted categorical funds to their source in accordance with the terms of the
grant or state and federal law, as appropriate, which may include submission of final expenditure
reports for entitlement grants and the filing of any required Final Expenditure Reports and Final
Performance Reports, as well as the return of any donated materials and property in accordance
with any conditions established when the donation of such materials or property was accepted.

On closure, E.C. Reems Academy of Technology & Arts shall remain solely responsible for all
liabilities arising from the operation of E.C. Reems Academy of Technology & Arts,

As E.C. Reems Academy of Technology & Arts is operated by a non-profit public benefit
corporation, should the corporation dissolve with the closure of E.C. Reems Academy of
Technology & Arts, the Board will follow the procedures set forth in the California Corporations
Code for the dissolution of a non-profit public benefit corporation and file all necessary filings
with the appropriate state and federal agencies.

As specified by the Budget in Appendix B. E.C. Reems Academy of Technology & Arts will

utilize the reserve fund to undertake any expenses associated with the closure procedures
identified above.
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Revocation _
The District may revoke the charter in accordance with Education Code Section 47607.
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EXECUTIVE SUMMARY

E.C. Reems Academy is an academically successful school. E.C. Reems Academy is a viable,
effective, fiscally sound organization with strong leadership. E.C. Reems Academy has met the
terms of the original charter and has challenging yet attainable goals for the future.

l. E.C. Reems Academy is an academically successful school

E.C. Reems Academy promotes student learning through a clear vision and high
expectations. It achieves clear, measurable program goals and student learning
objectives, including meeting its stated performance standards, state and federal
performanice standards, and closing achievement gaps of students.

E.C. Reems Academy has met at least two of the criteria for consideration of renewal
under Education Code 47607.

E.C. Reems Academy has made consistent, progressivé improvement in CST scores in
both Math and ELA from 2004 through 2008 whereas comparison schools’ test
performance results have varied from year to year and have showed much greater
inconsistencies.

E.C. Reems Academy has increased the number of students performing at proficient or
above since 2004 and has lowered the number of students performing below basic or
far below basic as show in an earlier section of the charter petition.

Compared to schools with similar demographic populations as measured by
socioeconomic status, E.C. Reems Academy has significantly outperformed these
schools at both the elementary school and middle school level, in some cases, doubling
the percentage of students who are proficient or above.

. E.C. Reems Academy is a viable, effective, and fiscally sound organization with strong
leadership. E.C Reems Maintains:

L ]
*
L 4
L]

Strong Leadership

A Focus on Continuous Improvement
Responsible Governance

Fiscal Accountability

lll. E.C. Reems Academy has met the terms of the original charter.

E.C. Reems has met the goals and pupil outcomes established in the E.C. Renewal
Charter of 2004.



IV. Schools Plan For a Future Charter Term

¢ E.C. Reems has evaluated the program and has set realistic but necessary goals for the
future. '



I. E.C. Reems Academy is An Academically Successful School

E.C. Reems Academy has met the AP criteria for consideration of renewal under Education Code
47607. '

Education Code § 47607 (b) states that once a charter school has been in operation for 4 years,
it shall meet at least one of the following criteria prior to being reauthorized pursuant to
paragraph 1 of subdivision {a) [of education code § 476071: )

{1) Attained its Academic Performance Index (API) growth target in the prior year or in two of
the last three years, or in the aggregate for the prior three years.

[Or]

(2) Ranked in deciles 4 to 10, inclusive, on the APl in the prior year or in two of the last three
years. '

[Or]

(3) Ranked in deciles 4 to 10, inclusive, on the API for a demographically comparable school in
the prior year or in two of the last three years.

[Or]

(4)(A} The entity that granted the charter determines that the academic performénce of the
charter school is at least equal to the academic performance of the public schools that the
charter school pupils would otherwise have been required to attend, as well as the academic
performance of the schools in the school district in which the charter school is located, taking
into account the compaosition of the pupil population that is served at the charter school.

E.C. Reems Academy has met two of the four criteria for reauthorization, with the requirement
of meeting at least one of the four criteria.

e E.C. Reems Academy ranked in deciles 4 to 10, inclusive, on the API in the prior year or
in two of the lat three years.

e E. C. Reems Academy ranked in deciles 4 to 10, inclusive, on the API for a
demographically comparable school in the prior year or in two of the last three years.



API

690

712

714 635
Increase/Decrease N/A 22 2 -19
Similar Schools Ranking 80f10 10 of 10 9 of 10 NA
Met AYP Yes Yes Yes No

Comparison Schools

Not only has E.C. Reems Academy shown consistent performance year over year as compared
"to its own student population, but E.C. Reems Academy’ test results and APl scores have

consistently outpaced the results of its nearby and demographically comparable schools.

Because E.C. Reems Academy serves students Grades K-8, we have included data on both
comparable elementary schools and comparable middie schools. The following are elementary

schools with similar demographic challenges to E.C. Reems:

School

Burckhalter Elementary (K-5)

Hoover Elementary (K-5)

Horace Mann Elementary {(K-5)

Jefferson Elementary (K-5)

Lafayette Elementary (K-5)

Maxwell Park Elementary (K-5)

The following are middle schools with similar demographic challenges to E.C. Reems Academy:




School

Cole Middle (7-8)

Explore Middle {6-8)

Frick Middle (6-8)

APl Growth

The school’s annual growth APl has increased steadily from 2004 to 2008 resulting in a total
increase of more than 100 points. Furthermore, the school has shown higher absolute scores
than both its local middle and elementary schools.

Annual Growth API: 2004-2008
800 £ T e
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ME. C. Reems
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400 Comparison Elementary
300 Schools
200 | =’ Comparison Middle
100 Schools
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The school’s API growth has shown positive results for four of the past five years. As presented above,
however, E.C. Reems Academy had a decrease in its APl score this past year. Nevertheless, when
compared to nearby and similar schools, E.C. Reems Academy has demonstrated much stronger growth
in its APl score at both the middle and elementary school levels as shown below.
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The school leadership has proactively run analyses to (better) understand the reason for the drop in test
scores in 2008. Reasons for decrease in the school’s API scores:

School looped students to the next grade level and were tested on information they
missed through looping.

» Step school is taking to address this issue: Students being looped must complete
current grade subject studies and the looped grade subject studies, i.e. language
arts and math.

School moved from a remediation, more rote learning education model to a more
constructivist model requiring higher order thinking.

> This is a methodology shift that is going to take time to implement. Professional
development sessions on this pedagogy are being given to the teachers, and
students are starting to (better) understand how to comprehend what they read
and learn, but this will take time to demonstrate.

8" grade took algebra test rather than general math; while the scores are competitive
compared to other school results that gave the algebra test, it affected the school’s
overall math scores.

» E.C. Reems Academy 8" graders are in year two of the gt grade algebra
program. Teacher'’s work with students using differentiated instruction to



address individual learning needs and offer after school homework and tutoring
four days a week.

» Eighth graders that scored Below or Far Below Basic on the Algebra exam will be
pulled out for additional support beginning in January.

s Two grades, third and 4"'”, were affected by mid-year teacher turnovers and while the
teachers were on staff, they did not have good classroom management skills and
learning was therefore hindered. The 2™ grade teachers were new teachers and did not
have the experience needed to move students as would teachers that are more
experienced.

» E.C. Reems Academy reviewed the qualifications and hiring procedures that
resulted in hiring teachers with inadequate classroom management skills and
adjusted to insure that there is a way to gleam classroom management abilities
before hiring.

» E.C. Reems Academy is revisiting its recruitment policy to increase the number of
experienced teachers when filling vacancies.

» E.C. Reems Academy offered Professional Training in Classroom Management
during the Summer Institute to insure that all teachers understand how to apply
classroom management in a real setting.

AYP

Adequate Yearly Progress (AYP) is a federal measure that looks at the percentage of students
proficient or above on the CST/CAPA (for elementary and middle schools). AYP for E.C. Reems
Academy shows a dip in 2008 although overall shows significantly better performance over its
middle and elementary school peers. Although both ELA and Math results show these trends,
the AYP scores in Math for E.C. Reems Academy were at 40% three years in a row whereas
nearby elementary schools were at below 30% and even lower for middle schools at around
15%.
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The grade levels with the strongest CST performance at E.C. Reems Academy outperformed
their middle and elementary school peers in both ELA and Math by having higher percentages



of students in the top proficiency levels (Proficient and Advanced) as well as having lower
percentages of students in the bottom proficiency levels (Far Below and Below Basic).

2008 CST ELA

E. C. Reems' strongest grade levels
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2008 CST Math

E. C. Reems' strongestgrades

® Far Below Basic = Below Basic Basic M Proficient ® Advanced

100%
90% |
80%
70% -
60%
50%
40%
30%
20%
10%
0%

E.C.Reems Comparison | £.C. Reems Comparison : E.C. Reems Comparison
Schools Schools Schools

Grade 2 Grade 3 Grade 4

2008 CST Math
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AYP Subgroup

The data shows even greater performance among the Socioeconomically Disadvantaged
Subgroup with E.C. Reems Academy’ percent proficiency being much higher than local schools.
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Student Improvement

As shown in an earlier section, the number of students who are Advanced and Proficient has
consistently increased at ECR, with a slight dip in 2008. While the majority of our students are
scoring in the Basic Performance level, we consistently decreased the number of students in
Below Basic and Far Below Basic. This is true of both ELA and Math results, with a higher
number of students being proficient or above in Math.
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ll. E.C. Reems Academy is a Viable, Effective, and Fiscally Sound

Organization with Strong Leadership.

Strong Leadership

E.C. Reems Academy leaders are stewards of the charter’s mission and vision and carry out their
duties in a professional, responsible and ethical manner. E.C. Reems Academy leaders use their
influence and authority for the primary purpose of achieving student success.

The Board and school leadership share a common understanding of the mission, goals,
pedagogical approach and education model and communicate it to all relevant stakeholders.

Revised Mission Statement

E.C. Reems Academy provides a student-centered curriculum that enhances intellectual
development, leadership ability and technological fluency, to prepare and endow East Oakland
youth with strategic advantages needed to participate in the 21 century.

Vision Statement

E.C. Reems Academy is recognized as a school that empowers local youth with the tools to
academically succeed in life.

Motto
“Educating Urban Youth to Succeed in Life.”
Educational Model

E. C. Reems Academy uses the effective teaching practices as the foundation for learning. To
(successfully) meet the goal of creating high order learning environments for all students, E.C.
Reems Academy employs a constructivist, hybrid education model. The pure constructivist
model relies heavily on prior knowledge and understanding to construct new knowledge and
understanding from authentic experience, which is often limited or non-existent in the lives of
disadvantaged urban youth. To fulfill the philosophical tenets of constructivism, we:
1) artificially inseminate prior knowledge through the use of virtual experiences, and 2) create
active learning environments to express the knowledge gained through these venues.

This practice along with aspects of Socratic methodology creates a learning environment where
the eight learning styles can be incorporated into the day-to-day learning activities and open
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the door to higher learning as a natural progression. Within the context of the constructivist
model, we employ differentiated instruction to address the learning needs of all students.

E. C. Reems Academy administrators and lead team coordinators implement its academic
program in alignment with the charter. Reems Academy runs smoothly.

Professional Development

As a means of promoting a comprehensive learning environment, teachers receive weekly
professional development that focuses on effective teaching methods. Each August teachers
participate in the Summer Institute, a four-day program designed to prepare teachers for the
upcoming year, focusing on the technical aspects of assessing students, creating effective
lesson plans, working with others effectively to enhance student learning, classroom
management, and psycho-social emotional impact on student learning. '

Communication

Communication among administrators, teachers, students, family and other stakeholders is a
school norm and creates an environment of trust and respect. it promotes and advances school
achievement, '

Observations

The administration holds informal and formal observations to identify teacher strengths and
weaknesses, and provide remedies to empower teachers to their fullest teaching potential. This
practice while present is not as frequent as it should be, but is beneficial. Learning is visible
throughout the school.

SARC

Each year the executive director/principal completes the annual SARC as required by law. This
document is submitted to the State and District. It resides on the school website and available
to stakeholders and non-stakeholders alike. The SARC report is translated into Spanish.

Dignity and Respect

E.C. Reems Academy operates under the auspices of ‘the village’, in which all members are
treated with respect, dignity and fairness. The school leaders ensure that the school policies
regarding equal opportunity and unlawful harassment are effectively implemented.
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Knowledge and Understanding of Laws

The executive director and administrative staff have good understanding of the laws that
govern charter schools and monitors trends, issues and potential changes that may affect the
school. This is accomplished by attending monthly district charter school operator meetings,
the annual CCSA conference and quarterly meetings, receiving the CDSC newsletter and other
educational newsletters and communication material from the Superintendent of Education for
the State of California’s office.

The school leaders make management decisions that reflect high standards and ethics, allocate
resources based on their impact on student ach'ievement and implements business policies and
procedures that promote school sustainability. The administration works to create an optimal
teaching learning environment.

E.C. Reems Academy leadership abstain from making decisions that involve potential, perceived
or actual conflict of interests that relates to the fiscal policies operations of the school.

Programs and Policies

The school leadership implements effective programs and policies that enable all students to be
effectively served especially special education and second language learners, employing
Resource Specialists through a contract with the district, and in-house reading and mathematics
coaches to pull out or push in students with extensive needs. The school counselor is a
counselor and a therapist, and additional therapists are on staff through a joint venture with
the Harm Reduction Therapy Center.

Methods of Interventions .

Students that present deficits, but do not qualify for an IEP, are enrolled in language arts and
mathematics pull out or push in support groups, where they receive 1-to-1 and small group
tutoring during and after school. These students also participate in afterschool educational
games that focus on language arts, mathematics and critical thinking skills.

The Pull out program is our Redial Program and designed to assist struggling and low
performing students improve in reading, comprehension and mathematics skills.

Students that are above grade level, but are not Gate students, and are high performing
students, are looped up to the next grade level for language arts and mathematics. The
students also receive 1-to-1 tutoring and reside in the highest level of differentiated instruction
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in their classes. High level and critical thinking skills are treated as part of the accelerated

student program norm.

Lead Team Coordinators

Leadership extends beyond administrative and board leadership. E. C. Reems Academy fosters
teacher leadership in the form of Lead Team Coordinators. Lead team coordinators are an arm
the administration. The teams provide a method for teachers to interact and work
collaboratively and discuss student performance and social behaviors that affect learning. It is
also a tool to articulate grade level expectations and requirements to excel entering the next
grade level.

Parents

Parents are part of our leadership team. They assist teachers and staff. Parents are a positive
presence in the classrooms and the playground. The parent organization is knowledgeable
about the programs the school offers and makes recommendations to increase learning
opportunities.
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A Focus on Continuous Improvement

E.C. Reems Academy engages in a process of continuous self-improvement to increase the
effectiveness of its educational program. The school regularly assesses and evaluates student
fearning based on stated goals.

E.C. Reems Academy implements a comprehensive quality assurance process that
systematically analyzes and advances the effectiveness of teaching and learning strategies in

relationship to student performance results. [See first section of Performance Report for data use
implementation.]

STAR TEST DATA

Annually STAR test data is disaggregated and analyzed to determine how and what students are
learning and excelling in. This data, fall assessments and previous year grades are used to
determine classroom compilations, differentiated instruction, textbook and supplemental
material purchases, and staffing.

FALL ASSESSMENTS

Every fall students are assessed and individual learning plans are created to direct learning.
Each month teachers produce individual monthly Progress Reports to update parents on their
children’s academic progress. The students receive trimester report cards to monitor
acquisition and understanding of subject matter.

FORMATIVE AND SUMMATIVE ASSESSMENTS

Formative and summative assessments are used in making judgments about student progress
towards curricular targets. These assessments are matched to benchmarks for student
achievement. This data is used to adjust teaching and learning strategies to accommodate the
changing needs of students.

QUIZZES AND TESTS

Students take weekly quizzes, end of chapter tests and teacher generated tests, as well as
monthly tests and annual state tests. These instruments are designed to determine
understanding, application and level of proficiency. The results determine if the individual
students and class are on-track or whether the teachers need to redial/reteach. In 2009, we are
moving to comprehensive trimester tests to determine school-wide movement towards
proficiency.
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INTERVENTIONS

Students that present deficits, but do not qualify for an IEP, are enrolled in language arts and
mathematics pull out or push in support groups, where they receive 1-to-1 and small group
tutoring during and after school. These students also participate in afterschool educational
games that focus on language arts, mathematics and critical thinking skills.

The Pull out program is our Redial Program and designed to assist struggling and low
performing students improve in reading, comprehension and mathematics skills.

Students that are above grade level, but are not Gate students, and are high performing
students, are looped up to the next grade level for language arts and mathematics. The
students also receive 1-to-1 tutoring and reside in the highest level of differentiated instruction
in their classes. High level and critical thinking skills are treated as part of the accelerated
student program norm.

DATA AS TOOL FOR IMPROVEMENT

The data is {also) used to identify areas of school improvement and school-wide goal setting,
and professional development plans.

Administrators instruct teaching staff to establish short and long-term goals and plans for
meeting the school’s mission as stated in the charter. Our goals and plans are actionable,
focused on student achievement, and are measured by targets and timelines.

(NEW) SCHOOL LIBRARY

Administrators creatively identified space to build a small school library to support our reading
program and student research needs. The library is an adjunct to on-line materials available on
the WWW (World Wide Web). Teachers maintain small classroom libraries for student use.
Teachers also take their classes to the local Eastmont Mall Library or the main library in
downtown.

SUBSTITUTE TEACHERS

Substitutes are not readily available to charter schools, however we employ two retired
teachers and a mathematics coach to facilitate our reading and mathematics pull out programs
that will serve as substitutes when needed. This practice disrupts the daily pull out program but
relieves staffing concerns when teachers are absent,
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GATE PROGRAM

Many of our students are advanced or gifted and would benefit from a Gate Program. As the
numbers increase, we will formalize a Gate Program to address this populations needs.
Presently, advanced and gifted students are challenged through our looping program, teacher
support, and differentiated instruction.

Responsible Governance

' E.C. Reems Academy board and administration establish’ and implement policies that are
transparent and focused on student achievement. E.C Reems Academy board and
administrators have a cogent understanding and comply with the laws that govern charter
schools. : ‘

School Governance

Board

Ernestine C. Reems Academy constitutes itself as a California Public Benefit Corporation
pursuant to California law. The school is governed pursuant to the bylaws adopted by the
incorporators, as subsequently amended pursuant to the amendment process specified in the
bylaws. The governing board’s major roles and responsibilities includes establishing and
approving all major educational and operational policies, approving all major contracts,
approving the school’s annual budget and revisions, overseeing the school’s fiscal affairs, and
selecting and evaluating the top administrative staff.

The Board members have a legal fiduciary responsibility for the wellbeing of the organization
and the school. The board is structured to stagger tenure with the express purpose of insuring
consistency and institutional memory needed to demonstrate effective governance.

The Board subscribes to the criteria providing responsible governance. It establishes and
implements policies that are transparent and focused on student achievement. The Board
members have a cogent understanding of and comply with the laws that govern charter
schools. It accomplishes this by ensuring that policies are implemented in a fair and consistent
manner; monitor trends that can potentially change how the charter operates; seeks input from
stakeholders and enact policies that respect diversity and inclusion.

The Board fulfills its fiduciary responsibility for public funds and maintains publicly accessible
fiscal records. All (monthly) Board Meetings include a report on and discussion regarding the
budget, spending and fiscal oversight of changes that may affect the operation of the school. it
conducts an annual financial audit that is made public. The Board creates and monitors
immediate and long-range financiai plans to ensure financial stability and; ensures financial
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resources are (directly) related to student achievement.

The organization is a member of CCSA, CSDC, Middle School Association, Elementary School
Association, National Council of Teachers of Mathematics, and ASCD (Association for
Supervision and Curriculum Development). The executive director also consuits with new
charter developers as a service to the charter movement. The Board and executive director
consults with Edtec and Hosaka Nagel and Company.

Administrator

The executive director is a member of CCSA and served a term as the CCSA (California Charter
School Association) Region IV, Member Council Representative; is a member of CSDC (California
Schools Development Center); participated in the Governor’s Achievement Gap Workgroup;
served on the QUSD Charter School New Charter Rubric Workgroup; served as a member of the
Castlemont High School Design Team charged with developing three small schools; a seven year
member of the Oakland Aviation High School Design Team; a long standing member of OCO
{Oakland Community Organization); participated in the CDE and Walton Foundation Grant
Review Committees; and participated in the USC-SSC Chief Business Officer Training.

Board Oversight

Board oversight includes identifying changes that govern the direction of the school. Samples of
this type of governance are listed in the Approved policies chart below.
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CSR Application

. Date . Date
Policy Approved Policy Approved

Bylaw Amendment-Board

Composition 11/26/08

Congolidated Application 10/22/2008 | EdTec Contract 9/21/2006

McKinney Vento Homeless

Policy 10/22/2008 Harm Reduction Therapy Contract 9/21/2006

Renewal of Board Terms 9/24/2008 | Supplemental Minutes 9/21/2006

School Calendar/Beli 9/24/2008 6/22/2006

Schedulefinstructional Minutes Good Day Catering Contract

LEA Plan (Annual Approval) 9/24/2008 | Board Member Terms 6/22/2006

Conflict of Interest Policy 9/24/2008 | Instructional Minutes 11/17/2005

Approval of 2008-09 Budget & 6/4/2008 11/17/2005

3 yr Budget Board Member Roles .

Joint Powers Authority Renewal 6/4/2008 | Audit Findings 11/17/2005

EdTec Contract 6/4/2008 | CSR Application 9/29/2005

Alta Alliance Account Transfer 6/4/2008 | Board Meeting Schedule 8/29/2005

Approval of San Lorenzo .

School District Contract (food 6/4/2008 9/29/2005

services) Board Composition

Summer Board Meeting

Schedufe 6412008 | 05106 Budget 6/5/2005

CSR Application/Resolution 3/12/2008 | CCSA JPA Renewal 6/9/2005

Auditor Contract - Hosaka,

Nagel & Co. 312/2008 EdTec Contract 8/9/2005

Art/Music Block Grant

{Accepting Funds) 1/30/2008 Auditor Selection 5/17/2005

Century Grant Assurances 1/30/2008 | $chool-wide Plan 5/17/2005

Retention Policy 1/30/2008 | Flex Plan Resolution 1/20/2005

LEA Plan 10/25/2007 | New Board Members 11/4/2004

LEA Plan 10/3/2007 | cgR Application 11/4/2004

School Calendar/Bell 8/15/2007 11/4/2004

- Schedule/instructional Minutes Textbook Adoption Resolution
Supplemental Houry Instruction 8/15/2007 | Board Members & Terms 8/16/2004
Revised 07-08 Budget 8/15/2007 | School-wide Status 8/16/2004
Resolution to amend School

Consolidated Application 711912007 Calendar 8/16/2004
| 07/08 Budget 6/19/2007 | Joining JPA Resolution 7/27/2004

Funding Survey Designation 5/23/2007 | Summer School Changes 6/23/2004

07/08 Budget 5/17/2007 | Charter Renewal Changes 6/23/2004

CCSA & Revolution Foods

Contract 5/1712007 | 4405 Budget 5/26/2004

Approval of Master Calendar & 3/22/2007 5/26/2004

Master Calendar Addendum STRS Resolution

School Site Discretionary Block 3/22/2007 5/26/2004

Grant Expenditure Auditor Selection

Art/Music Block Grant

Expenditures 3/22/2007 EdTec Contract 5/26/2004

Board Meeting Schedule 3/22/12007 | Supplemental Hourly Instruction 5/24/2004

Audit Findings 12/14/2006 | cDE Revolving Loan 11/20/2002

10/19/2006
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Organization Chart

The School Organization Chart reflects the hierarchical reporting process of the organization. As
noted, the Executive Director/Principal reports to the Board. The Vice Principal reports to the
Executive Director/Principal. The teachers report to the Executive Director/Principal and the
Vice Principal, and clerical and classified report to the Executive Director/Principal.

E. C. Reems Academy

California Public Benefit Corporation

Board of Directors

Executive Director/

Principal

Vice Principal

Teachers, Staff and | Curriculum ! Administration,

Pupil Development Development Business and
Facilities Operations
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Fiscal Accountability

E.C. Reems Academy fulfills its fiduciary responsibility for public funds and maintains publicly
accessible fiscal records. E.C. Reems Academy conducts an annual financial audit, which is made
public.

Annual Budget Preparation

Each year the school’s executive director and Edtec develop comprehensive budget
assumptions to guide the budget (projection}) process. E.C. Reems Academy Board of Director’s
adopts the budget at least 30 days prior to the new fiscal year. The executive director and the
board of director’'s monitor the budget against actuals on a monthly basis, which includes an
ADA review of assumptions to guide {as needed) budget adjustments. As stated in the Renewal
Handbook, “all accounts payabie obligations are up-to-date, appropriately described, and
disclosed in financial statements. There are no long-term debts or expenses, and multi-year
contracts are tracked and monitored on a regular basis within the budget and budgeting
process. Annual reviews of significant operating costs are reported to the executive director,
board committee charged with finance oversight, and the board at-large.”

Annual Audit

E.C. Reems Academy Board of Director’s contracts audit services from Hosaka, Nagel and
Company, a CPA, Professional Corporation. This firm has provided services to the school for the
past five years and is currently under contract for an additional two years. Hosaka is listed on
the State Controller’s Vendor list.

The school’s audit is performed in accordance with generally accepted auditing standards to
ensure that the school’s finances are being managed in accordance with generally accepted
accounting principles and practices and the audit tests the validity of the charter school’s ADA
and reports these findings in the audit report. E.C. Reems Academy receives a school-specific
audit report that includes financial statements and audit findings/conclusions specific to E.C.
Reems Academy and includes a management letter commenting on areas improvements (if
any) in structures, procedures, and management practices of the school.”

The E.C. Reems Academy Board reviews the audit report and responds to any audit findings.
The audit is sent to QUSD - the authorizing agency, the ACOE, COE and CDE by legally mandated
deadlines.

Adopted Fiscal Policy Adherence

E.C. Reems Academy adheres to adopted fiscal policy and procedures, which includes

procedures for the authorization of purchases and release of funds, including signatories for
checks or purchase orders over a specified threshold.
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Bank reconciliations for all school-affiliated bank accounts are completed and reviewed on a
monthly basis by the executive director, Edtec and the Board, the account is reconciled by
Edtec personnel and is not empowered to sign checks. E.C. Reems Academy has a clear and
organized tracking system for costly fixed assets such as textbooks and computer equipment.

Revenue Supports Student Learning

E.C. Reems Academy prioritizes funds to maintain a clean and safe leérning environment, as
mandated in the Williams Act. Further, it provides adequate materials and equipment to
support student learning. E.C. Reems Academy provides (clear) justification for its employee
comprehension structure and has established procedures for the approval of employee
comprehension. Financial decisions are based on identified school-wide needs and priorities.
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Ill. EC REEMS HAS MET THE TERMS OF ITS CHARTER

The terms of the 2004 charter focused on closing the achievement gap. E.C. Reems Academy has
implemented changes to its program to begin to close the gap, which includes:

E.C. Reems Academy developed programs to strengthen the language arts and mathematics
programs to address deficiencies in these areas. This was accomplished by implementing two
intervention programs: Language Arts - Open Court {K-5} and High Point (6-8); Mathematics -
purchased Harcourt Mathematics Series to align learning with State Standards and hence the
STAR test content.

E.C. Reems Academy developed a language arts reading and mathematics pull-out and push in
program to support slow learners who do not qualify for special education services but
demonstrate deficiencies that affect meeting grade level standards.

E.C. Reems Academy has designed programs that were part of the strategic plan
implementation and roll out over the life of the 2004 charter. The last of the programs
(Mathematics Coaching) was unveiled in the 2008-2009 school year. This program will continue
to develop into the next authorization peried and serve to strengthen students understanding of
the math foundation needed to excel in mathematics and science.

E.C. Reems Academy initiated the Honor's Algebra class, & cross-grade course, during the Spring
2008 trimester. The Honor's Algebra class chalienged our advanced students and provided an
apportunity for higher order thinking that improved grades throughout the curriculum,

E.C. Reems Academy scheduled multi-grade articulation meetings to insure that students were
matriculating with the necessary skills to enter the next grade on track. This process has proven
productive and is an on-going practice.

E.C. Reems Academy introduced the OPEN BOOK computer software program desighed to provide
another level of language arts and reading comprehension instruction. The program is self paced and
has proven to assist English Language Learners and slow learners improve the basic skills needed to
excel. This program has proven preductive and is an on-going practice. We are researching mathematics
software program to provide the same support for slow math learners.

E.C. Reems Academy developed a system to disaggregate test scores to determine which
students needed interventions and what content area was missed by student per grade level
standards. The system will inform school leadership on how to allocate resources and
implement new programs that could include developing teacher-training modules in particular
areas, purchasing new textbooks and instructional materials to meet the needs of the students,
and creating smail group instruction to address the identified deficiencies. This system has
proven successful.

The Invention programs are funded through grants from the private sector.
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Teacher. hductibn and Refentlon
Program -

Low teacher turnover, professional

development and training, formal and
informal observations and
recommendations, peer meetings,
coaching, general support and
recognition

Effective Teaching Model

Lesson plans, observations,
implementation of professional
development skills, differentiated
instruction training, peer training, report
cards, test scores, 9" grade recruitment

Classroom Management

Quiet classrooms, active participatory
student demeanor, grades, observations

Lesson Plans

Submission of weekly lesson plans to
Vice Principal, review and observations

ELA Program

Data Driven ELA program improvement
planning, lesson plans and observations,
student work (principal may call for
samples at any time), writing lab, GAP
reading program. Looping high
achieving students, test scores, report
cards, purchase of new text series, all
grades

Mathematics Program

Data Driven Program Design, reviewed
and strategized annually. Purchase of
new text series, all grades,, Mathmatick,
establishment of mathematics push in
program, test scores, report cards,
student work
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Writing Program

Writing Training Program for teachers —
7 Effective Steps of Writing steps, on-
going process, student work, test scores,
annual school-student paragraph writing
anthology

History-Social Studies

Data Driven Assessment, purchase of
new text series - all grades, student
work, report cards

Science Program Assessments, purchase of new text series
- all grades, class projects, report cards
Technology Program Technology self-study, curriculum

alignment, student and teacher use,
report cards, grades, software purchases

Physical Education Program

Assessments, PE Test scores and student
health, state aligned curriculum, student
comments and eagerness to go to P.E.,
program competitions

Art Program

Formal and Informal assessments, report
cards, grades, projects

Speaking

Assessments, report cards, performance,
oral reports, partner reading, story retell

SST and IEP

-1 Assessments, report cards, progress

report identification, Principal review,
teacher, staff and parent, RSP and
Speech Specialist initiation, on-going
monitoring for need

GAP Intervention Program

GAP (Reading and Mathematics)
Program designed to assist low
achieving students that are identified as
slow learning, having learning gaps but
do not have learning disabilities, test
scores, student pride, classroom
participation, grades, report cards, parent
comments, RSP comments, teacher
comments
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IV. Schools Plan For a Future Charter Term

FUTURE OF E.C. REEMS

Qur goal over the next five years is to continue to institutionalize our teaching strategies in all subject
areas, with a major focus on reading comprehension, writing, mathematics, science and technology. To
accomplish this we have conducted a self-study to identify why our test scores dropped and what
improvements need to be made to move our students to 100% proficiency (as required by NCLB)by the
close of the 2012-2013 school year. To learn how we intend to move our students, see Criterion 1.

To reach this aggressive goal we will need to move an average of 30 students a year until they reach
Advanced or Proficient on the STAR test. The reality is that not all students will reach our goal. The
majority of our Special Education students are not taught on grade level but rather on their adjusted
level as designated on their IEP, yet these students take the same test as their grade level peers. The
majority of our Special Education students take the STAR test rather than opting out. The slow learners
will also restrict us from reaching 100% proficiency, in that their skills, while improving, may not reach
grade level proficiency. In spite of the above, we will:

Institutionalize the Mathematics Clinic

Purchase mathematics educational software to assist slow learners and Special Education
students

Enhance the K-5 and 6-8 technology programs

Improve the delivery of differentiated instruction in the classroom
Train teachers in the use of the Effective Teaching Model

Send teachers to conferences to share newly acquired ‘best practices’
Build on our pull out and push in Clinics

Expand our library offerings

Create a dynamic Science Program

Purchase laptops for grades six through eight

Conclusion

E.C. Reems Academy is an academic success. It is an effective, viable organization, and has been
faithful to the terms of the charter. The self-study and criterion review proved very effective in
that we can now provide a global view of our success, entering our tenth year of operation, and

third charter renewal. Our enrollment wait list has been populated on an on-going basis and
parent word-of-mouth is our best form of public relations and media output. This does not
assume that we have reached our apex. We have not. It does mean that we continue to
improve and provide the premier education we discuss in our 2004 Charter. We continue to
improve our curriculum, the ways our teachers engage students, and provide opportunities for
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success. Our goal is to eliminate the achievement gap, and provide a foundation to excel. More
importantly, our goal is to offer urban elementary and middle school students opportunities to
learn and compete with students throughout the United States. Socio-economic conditions
should not affect a student’s ability to learn on a level educational plane. Our schooi seeks to
level the plane and prepare our students to become independent, high achievers capable of
becoming world-class leaders.

‘We are a village in word and deed. We are academically successful because we support
teachers, provide a comprehensive curriculum, set the bar for achievement, provide social-
psychological support systems, create partnerships with external organizations, interact with
and engage parents and students, provide learning programs to assist all students — high
achievers, average, low achievers, second language learners, and SPED students.

We evaluate our programs and educational design on an on-going basis and make adjustments
to meet curricular, materials, and education needs. This evaluative process has moved students
from a remedial education focusing on rote and basic skills to a highly engaged, high learning
skills environment. Our students are competitive learners and are engaged in high order
thinking in English and Mathematics - these skills are demonstrated in student outcomes. An
example of academic success is our middle school program. In 2002, the eight graders scored
poorly in mathematics and were below grade level. Last year we revised the eighth grade
mathematics curriculum moving from general mathematics to Algebra.

To prepare for the transition, we sent our eighth grade teachers back to college to earn an
Algebra Certificate teach Algebra and comply with NCLB (we currently have three teachers
holding this certificate). As noted in our strategic plan, we intend to move the 8™ grade
students to Geometry 1 and the 7 grade students to Algebra 1 in 2011. We have an aggressive
mathematics plan for the school. Our goal is for our students to enter high school testing out of
Algebra 1 and Geometry 1 and begin the ninth grade in Algebra 2 or Geometry 2 preparing to
enter college with a strong mathematics background. This is also the case with our ELA
program. By the time our student’s complete 8" grade, our goal is that they can effectively
write and research materials on a twelfth grade level, again being prepared to excel in college
and take the more strenuous curriculum courses needed to enter majors that fortify the skills of
a world-class leader. '

Our elementary program is effective and by the end of the first grade our students are reading.
By third grade, our students can write effective short paragraphs, read aloud fluently, and know
the basic mathematics facts needed to build on the mathematics skills needed to succeed in
middle school mathematics, i.e. Algebra and Geometry.
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Socially, our character education program, concept of living and learning in a village, and
respecting our neighbors has provided a social network that reinforces classroom behavior,
student-to-student relations, and a sense of being that supports academic achievement and
thus, helps close the achievement gap. Our students use these tools to become independent,
thinking citizens.

Our school provides the opportunities for all students to become world-class citizens. It

-validates the concept that any child can learn and become active partners in society given the
opportunity to do so. It affirms the student mantra — We are world-class leaders. Our alumni,
currently attending college {at some of the better schools) attribute their success to the years
spent at E.C. Reems Academy. This is antidotal, but a truth that our students are world-class
leaders in the making.

In closing - We are an Academic Success. Our school is Effective and a Viable Organization. Our
school is Faithful to the Terms of our Charter.
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EC Reems Academy of Technology and Arts
Budget Narrative for Charter Renewal
December 10, 2008

Summary

The attached budget and cash flow projections are based on conservative estimates of the
actual costs to implement the EC Reems Academy of Technology and Arts program
(ECR) as described in the charter. Cost estimates are based on the historical costs of
ECR’s program, which will financially operate similarly to the way it has‘in the past two
years, with slightly higher revenues and expenses due to higher enrollment and enhanced
programming.

The budget includes five years of financial projections: 2009/10, 2010/11, 2011/12,
2012/13, and 2013/14. We have included the 2008/9 First Interim budget approved by the
board in November 2008 as a point of reference for the financial projections. The one
year cash flow projection is for 2009/10; we also include the cash flow projection for the
remainder of 2008/9 as reference.

In spite of an uncertain economic outlook and the probability of cash flow delays and low
funding rate increases, the school has built a large reserve over the past several years and
has a strong cash position, which will allow the school to ride out this economic
downturn without making budget cuts which would affect its program.

Enrollment Projections

Historically the school’s enrollment has fluctuated between 340 and 360 students in
grades K-8, and in the past several years, the school has had a relatively extensive
waiting list. In 2007/8 the school had 353 students enrolled at CBEDS and in 2008/9 the
school had 359 students enrolled at CBEDS. The multi year budget projections in
2009/10 through 2013/14 assume 360 students. It is possible that enrollment may be a bit
higher than this number, but because of space constraints at the school’s current location,
we do not anticipate enrollment to be much higher than 360.

The school’s average daily attendance percentages are projected at 95% for all grade
levels. The school has seen a huge 1mprovement in attendance over the last year and
- believes that the policies and procedures in place will maintain that higher attendance

percentage. In fact, the school believes that 95% is a conservative number to use and that
the ADA will likely be higher.

‘We have also assumed that the number of students who qualify for free/reduced lunch are
similar to historical numbers; estimates used are 200 students who qualify for “free” and
36 students who qualify for “reduced.” Of the 200 students who qualify for “free,” 180
students are considered Economically Disadvantaged (ED). The school projects to have
66 students who are categorized as English Language Learners based on the R-30 census
which is completed every year. :



Revenue

Revenue projections for the first year (2009/10) are based on consensus estimates of the
2009/10 revenue for charter schools as reported by the Charter School Development
Center (CSDC) and assume no COLA meaning that they are the same as the 2008/9 rates.
The funding rate for the General Block Grant is estimated at $5,645 per ADA for K-3
students; $5,730 per ADA for 4-6 students; and $5,893 per ADA for 7-8 students. The
rate for the categorical block grant is estimated at $500 per ADA and $305 per ED and
ELL student. (Charter schools receive EIA funding as part of the categorical block grant).
Those rates are grown conservatively over the next four years using the following COLA
assumptions: 2.6% in 2010/11, 2.5% in 2011/12, 2.4% in 2012/13, and 2.4% in 2013/14.

We have been told that the statutory COLA will be reinstated once the state has funds
available, but because we have no reassurance this will be the case, we used CSDC’s
COLA projections.

In addition to the general and categorical block grant funding, the school will receive:

¢ Federal Income
o Title I, Il and V which amounts to approximately $120,000 per year based
on the number of students who qualify for FRL -
o Although the school does run a lunch program through San Lorenzo
Unified (name of vendor), the school does. not collect meal
reimbursements from federal or state agencies. Rather, San Lorenzo
administers the program, collects the reimbursements, and charges the
school for the net expense of the meals it serves.

e Class Size Reduction Funding: In 2009/10, the school is assuming $1,070 per K-3
student. All K-3 classes have 20 or fewer students per class. '

e School Facilities Funding: Because ECR is located in an elementary school
district which has a FRL percentage of more than 70, the school qualifies for the
SB740 Charter School Facilities Program which entitles the school the lesser of
$750 per ADA at P2 or 75% of the school’s annual rental fees. For ECR, we
assume reimbursement of 75% of the school’s annual rental fees.

e [Lottery Fu;nding‘: In 2009/ 10, the school will receive approkimately $137 per
ADA per year for state lottery revenue.

e Supplemental Hourly Revenue: We assume approximately $4 per student hour
and 2,500 student hours for supplemental instruction for students who are
recommended for retention (uncapped program) or at-risk of intention (capped
program) for a total of $10,000 per year.

e Arts and.Music Block Grant: The school will also receive a minimum of $4,000
per vear for the Arts and Music Block Grant, which has been established as a



recurring grant. Associated art supplies have been included in the budget which
are to be spent using these grant funds. '

e After School Program (ASES Grant): This grant expires at June 30, 2009, but the
CDE has indicated that current grantees will have priority over new grantees.
Grant expenses are included in the budget projections; most of the grant funds are

-used to pay for teachers and instructional aides who plan and implement the after-
school programming.

ECR also receives local revenue from several different sources. First, it receives funds
from its interest earning checking account at Alta Alliance Bank. Second, it receives
miscellaneous donations from parents and other community members. Finally, the school
does several fundraisers a year which brings in approximately $25,000 of funding.
Finally, the school has received a recurring grant from a local foundation that funds a
part-time math specialist for students in grades 3 through 5. ‘

Expenses

Expenses have been conservatively estimated by EdTec based on ECR’s years of
operational experience, current market conditions in Oakland Unified School District,
and EdTec’s experience working with a number of urban, site-based charter schools in
California of similar size. Non-payroll expense assumptions have been increased 2% per
year, in addition to increased expenses due to staffing growth associated with higher
enrollment projections and program enhancements. Below is a summary of the major
expense categories and the assumptions underlying them.

Staffing and benefits: ECR plans to maintain its current staffing structure which
includes two administrators (Principal/Director and Vice Principal), eighteen teachers
(two teachers for each grade and two media/technology instructors), ASES staff, three
elective teachers (PE, Art, and Media/Computer), one counselor, two administrative staff,
two half-time reading specialists who also serves as substitutes, one half-time math
specialist, and several hourly employees who help with meal time, security, janitorial
work, and other support services. In addition to its current staffing, the school plans to
add a part-time Spanish instructor and a full-time Science/Technology specialist in
2009/10 to enhance the school’s course offerings.

ECR plans to continue to outsource its business services, so it will not expand its central
office staff beyond the administrative positions listed above.

ECR currently covers the costs of health insurance for its full-time employees through a
Health Savings Account. Health insurance costs have been increased at 8% each year.

School offers STRS for its certificated employees and Social Security for non-certificated
employees. STRS employer contributions have been increased by 0.25% of total STRS
eligible salaries each year from 2009/10 onwards until 2013/14. Worker’s Comp



insurance is included at approximately 2% of total salaries based on current JPA rates
offered by the CA Charter Schools Association (CCSA).

Books and Supplies: ECR plans to spend more than $200 per student on instructional
materials per year including textbooks. Student food service expenses are based on
historical expenses and are based on net figures as referenced above.

Services and Operating Expenditures: Most of these costs will be maintained at their
current level with a slight increase to adjust for possible inflation of costs. Line items that
will be changing include: :
* Building Repans budgeted at $15,000 in 2009/10. The school is planning to do
some larger repairs next year.

* Implementation and licensing fees for a student data system have been earmarked
in the “Student Information System™ line item.

e Special Education encroachment: 2009/10 rate based on $450 per ADA,
increasing at 5% per year. By 2013/14, the rate is projected to be $550 per ADA.

The school has budgeted 1% of the general and categorical block grant for district
oversight fees payable to Oakland Unified School District.

The school budgets over $100,000 for consultants, which includes a contract that the
school has with “Harm Reduction Therapy™.

The school has budgeted to contract with a back office business provider to manage the
school’s business office in partnership with the Director, Vice Principal, and Accounts
Clerk. The school will also outsource technology support which ranges from $15,000 to
$30,000 depending on the technology plans of the school.

Capital Qutlay: The school does not plan to spend any money on capital outlay. The
school is in a facility that does not require considerable capital improvements. A

Cash Flow: In 2008/9 the school has adjusted its cash flow projections to anticipate cash
fiow delays from the state. For example, the February 2009 apportionment will be paid at
1/6 of the total apportionment whereas the April 2009 apportionment will be paid at 1/3
of the total apportionment. We don’t anticipate this deferral of revenue in 2009/10; -
however, even if the state did decide to defer the July apportlonment in 2009/10, ECR
would have sufficient cash to cover its monthly expenses.

The school has no loans outstanding and AR balances on its balance sheet will be
received this year. ‘

Contingencies and Reserves: ECR has been building its reserves over the last several

years. For example, in 2006/7 the school’s net income was $76,874; in 2007/8 the -
school’s net income was $30,926. The school started 2008/09 fiscal year with
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approximately a fund balance of $352,000 based on the andited financials and plans to
end the current fiscal year with a positive net income of $117,000 which would bring the
ending fund balance in 2008/09 to over almost $500,000. This fund balance significantly
exceeds the five percent CDE recommended reserve and gives the school a reserve to
draw from in case it needs to during this period of economic uncertainty.

The school’s net income is projected to stay relatively flat froim 2010/11 to 2013/14 using
conservative COLA projections. However, it is likely that the school will receive a
COLA restoration sometime in the upcoming five years which would increase the
school’s net income substantially.



EC Reems Academy
Five Year Budget Projection
Charter Renewal

2008/09 2009/10 2010/11 2011112 2012/13 201314
First Interim Budget Budget Budget Budget Budget
Budget Projection " Projection Projection Projection Projection
SUMMARY
Revenue
General Block Grant 2,183,238 2,240,575 2,286,662 2,343,961 2.400,434 2,458,075
Federal Income 107,105 124,570 129,492 132,824 136,155 139,487
Other State Income 466,330 426,211 432,981 439,621 445,939 452,775
Other Local Revenue 17,728 23,800 24,072 24,553 25,045 25,545
Fundraising and Grants 65,000 47,000 47,500 48,010 - 48,530 49,061
Total Revenue 2,838,402 2,861,955 2,920,707 2,988,969 3,056,103 3,124,942
Expenses
Compensation and Benefits 1,970,297 2,021,782 2,085,815 2,155,355 2,214,266 2,273,128
Books & Supplies 112,200 117,338 124,120 125,932 127,775 129,655
Services & Operating Exp. 639,574 662,955 666,428 663,801 674,706 691,183
Capital Outlay - - - - - -
Total Expenses 2,722,071 2,802,076 2,876,363 2,945,088 3,016,746 3,093,966
Operating Income 117,331 59,879 4;1,344 43,882 39,357 30,977
Fund Balance
Beginning Balance (Audited) 352,493 469,824 529,703 574,047 617,928 657,285
Operating Income 117,331 59,878 44,344 43,882 39,357 30,977
Ending Fund Balance 469,824 520,703 574,047 617,928 657,285 688,262
CDE Recommended Reserve (6% of Expenses} 136,104 140,104 143,818 147,254 150,837 154,698

12/16/2008
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EC Reems Academy
Five Year Budget Projsction
Charter Renewat

DETAIL

Enroliment

Kto3
4106
7t08
Total Enrallment

Attendance Rates

ADA

Kto3
4106
7i08
Average

Kto3
4106
708
Total ADA

Economically Disadvantaged
Free Lunch

Reduced Lunch

English Language Leamers

12/16/2008

2008/09 2009/10 201011 2011112 2012/13 2013/14
First Interim Budget Budget Budget Budget Budget
Budget Projection Projection Projection Projection Projection
149 149 149 149 149 149
116 116 116 116 116 118
93 95 95 95 95 95
358 360 360 360 360 360
94.0% 95.0% 95.0% 95.0% 95.0% 95.0%
94.0% 95.0% 95.0% 95.0% 95.0% 95.0%
94.0% 95.0% 95.0% 95.0% 95.0% 95.0%
94.0% 95.0% 95.0% 95.0% 95.0% 95.0%
140 142 142 142 142 142
109 1o 110 10 110 110
87 90 90 90 90 90
337 342 342 342 342 342
199 180 180 180 180 180
197 200 200 200 200 200
36 36 36 36 36 36
66 66 66 66 66 66
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EC Reems Academy
Five Year Budget Projection
Charter Renewal

Revenue

8015
8780
8480

8294
8295
8298
0000

8434
8545

8591
0000
0000
0000
0000
8019

8660
8693
8699
8999

8694
8697
0000

State Aid

Property Tax

Charter Schools Categerical Block Grant
Subtotal - General Block Grant

Title [ - Basic Grant

Title Il - Teacher Quality
Title V - Innovative

Prior Year Revenue - Federal

Subtotal - Federal Income

Class Size Reduction, Grades K-3

Schoot Facilities (SB740)

State Lottery Revenue

Supplemental Hourly Revenue

Arts & Music Black Grant

ASES Grant

Middle School Counseling Program

Arts & Music/Arts, Music, and PE Deferred
Prior Year Revenue

Subtotal - Other State Income
Interest

Field Trips

Other Local Revenue
Uncategorized Revenue

Subtotal - Local Revenues
Fundraising

Fundraising - Grants

CSIS Grant

Subtotal - Fundraising and Grants

TOTAL REVENUE

12/16/2008

2008/09 2009/10 2010/11 201112 201213 2013/14
First Interim Budget Budget Budget Budget Budget
Budget Projection Projection Projection Projection Projection

1,350,958 1,373,166 1,408,879 1,444,113 1,478,770 1,614,244
579,645 589,173 604,496 613,613 634,483 649,703
252,634 278,236 273,287 280,234 287,181 294,128
2,183,238 2,240,575 2,286,662 2,343,961 2,400,434 2,458,075
105,105 116,500 121,068 124,136 127,204 130,272
- 6,990 7,316 7,552 7,788 8,024
- 1,080 1,108 1,136 1,163 1,191
2,000 - - - - -
107,105 124,570 129,492 132,824 136,155 139,487
159,579 159,579 163,751 167,774 171,797 175,969
52,979 54,039 55,120 56,222 57,346 58,493
46,103 46,854 48,222 49,580 50,616 51,984
10,000 10,000 10,000 10,000 10,000 10,000
5,647 5,739 5,888 6,035 6,180 6,328
150,000 150,000 150,000 150,000 150,000 150,000
2,118 - - - - -
25,974 - - - - -
13,929 - - - - -
468,330 426,211 432,981 439,621 445,938 452,775
2,000 3,600 3,672 3,745 3,820 3,897
120 - - - - -
10,608 20,000 20,400 20,808 21,224 21,649
5,000 - - - - -
17,728 23,600 24,072 24,553 25,045 25,545
25,000 25,000 25,500 26,010 26,530 27,061
22,000 22,000 22,000 22,000 22,000 22,000
18,000 - - - - -
65,000 47,000 47,500 48,010 48,530 49,061
2,839,402 2,861,955 2,920,707 2,988,969 3,056,103 3,124,942
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EC Reems Academy
Five Year Budget Projection
Charter Renewal

Expenses

1000 Certificated Employees
Administration (Cert)
Teachers (Cert)
ASES

SUBTOTAL

2000 Classified Employees
Administration {Class})
Elective Teachers
Substitutes
Support

SUBTOTAL

3000 Employee Benefits

3401-2 Health Insurance

3301-2 Social Security/Medicare/ETT

3501-2 Unemployment Insurance - State

3501-2 Unemployment Insurance - Federal (FUTA)
3101 S8TRS

3601-2 Worker's Comp

SUBTOTAL

12/16/2008

2008/09 2009/10 201011 2011/12 201213 201314
First Interim Budget Budget Budget Budget Budget
Budget Projection Projection Projection Projection Projection

109,273 111,458 113,688 115,961 118,281 120,646
888,718 954,313 §73,399 992,867 1,012,724 1,032,878
122,900 120,000 120,000 120,000 120,000 120,000
1,120,891 1,185,771 1,207,087 1,228,828 1,251,005 1,273,625
168,262 166,527 169,858 173,256 176,720 180,255
130,531 133,141 135,804 138,520 141,291 144,117
7,000 3,915 3,883 4,073 4,155 4,238
191,000 141,587 144,429 147,317 150,264 163,269
496,794 445,181 454,084 463,166 472,429 481,878
168,880 205,200 233,928 266,678 288,012 311,053
64,164 64,014 65,106 66,218 67,354 68,581
9,498 9,705 8,999 9,008 8.017 9,026
- - - - - 33
79,529 81,120 85,260 89,512 93,911 95,789
30,541 30,791 31,362 31,944 32,537 33,143
352,612 396,830 424,644 463,360 490,831 517,625
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EC Reems Academy
Five Year Budget Projection
Charter Renewal

4000 Books and Supplies

4100 Textbooks and Core Materials

4200 Books and Other Reference Materials
4315 Custodial Supplies

4320 Educational Software

4328 Instructional Materials

4330 Office Suppties

4335 PE Supplies

4345 Non Instructional Supplies

4410 Classroom Furniture and Equipment
4420 Computers

4430 Office Furniture and Equipment

4350 Uniforms

4710 Student Food Services

4720 Other Food

4326 Art & Music Supplies

SUBTOTAL

12/16/2008

2008/09 2009/10 20t0/1 2011112 201213 2013/14
First Interim Budget Budget Budget Budget Budget
Budget Projection Projection Projection Projection Projection

32,000 30,000 35,000 35,000 35,000 35,000
5,000 5,100 5,202 5,306 5412 5,520
5,000 5,100 5,202 5,306 5412 5,520
4,000 4,080 4,162 4,245 4,330 4,416
13,000 13,260 13,525 13,796 14,072 14,353
10,000 10,200 10,404 10,612 10,824 11,041
4,000 4,080 4,162 4,245 4,330 4,416
5,000 5,100 5,202 5,306 5,412 5,520
3,000 3,060 3,121 3,184 3,247 3,312
10,000 10,200 10,404 10,612 10,824 11,041
1,000 1,020 1,040 1,061 1,082 1,104
1,000 1,020 1,040 1,061 1,082 1,104
16,000 16,320 16,646 16,979 17,319 17,665
3,000 3,060 3,121 3,184 3,247 3,312
200 5,739 5,888 6,035 6,180 6,328
112,200 117,339 124,120 125,932 127,775 129,655
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EC Reems Academy
Five Year Budget Projection
Charter Renewal

5000 Services and Other Operating Expenditures

5803
5809
5812
5815
5910
5915
§920
5210
5854
5824
5305
5310
5605
5830
5833
5836
5839
5440
5515
5845
5848
5861
6857
5863
5875
5610
5615
5617
5872
5878
5881
5887
5220
5535

Accounting Fees

Banking Fees

Business Services

Charter Development

Communications - Internet / Website Fees
Communications - Postage and Delivery
Communications - Telephone & Fax
Conference Fees

Consultants

District Oversight Fees

Dues & Membership

Dues & Membership - Subscriptions

- Equipment Leases

Field Trips

Fines and Penalties
Fingerprinting

Fundraising

Insurance - Student

Janitorial Services

Legal Fees

Licenses and Other Fees
Marketing and Student Recruiting
Payroll Fees

Professional Development
Reeruiting - Staff

Rent

Repairs and Maintenance - Building
Repairs and Maintenance - Other Equipment
Special Education Encroachment
Student Assessment

Student Information System
Technology Services

Travel and Lodging

Utilities - All Other

SUBTOTAL

TOTAL EXPENSES

12/16/2008

2008/09 2008/10 2010111 2011/12 2012113 2013/14

First Interim Budget Budget Budget Budget Budget

Budget Projection Projection Projection Projection Projection
6,800 6,936 7,075 7,216 7,361 7,508
3,000 3,080 3,121 3,184 3.247 3,312
107,650 107,650 107,650 107,650 107,650 107,650
1,500 - - - - -
3,000 3,060 3,121 3,184 3,247 3,312
1,500 1,530 1,561 1,582 1,624 1,656
12,335 12,581 12,833 13,090 13,352 13,619
100 5,000 5,100 5,202 5,306 5,412
110,000 112,200 114,444 116,733 119,068 121,449
20,881 21,333 21,888 22,436 22,976 23,527
- 1,500 1,530 1.561 1,692 1,624 1,656
3,500 3,570 3,641 3,714 3,789 3,864
24,000 24,480 24,970 26,469 25,978 26,498
2,500 5,000 5,100 5,202 5,306 5412
250 - - - - -
800 612 624 637 649 662
1,030 - - - - -
14,786 15,082 15,383 15,691 16,005 16,325
800 - - - - -
7,500 4,000 4,080 4,162 4,245 4,330
1,000 - - - - -
1,000 1,020 1,040 1.061 1,082 1,104
4,120 4,202 4,286 4,372 - 4,460 4,549
9,000 9,180 9,364 9,551 9,742 9,937
1,000 1,020 1,040 1,061 1,082 1,104
70,639 72,052 73,493 74,963 76,462 77,991
11,210 15,000 10,000 10,200 10,404 10,612
500 - - - - -
138,915 153,900 161,595 169,675 178,158 187,086
773 - - - - -
18,000 15,940 9,940 10,139 10,342 10,548
32,960 38,000 38,000 20,000 15,000 15,000
5,150 2,500 2,550 2,601 2,653 2,706
22,075 22,517 22,967 23,426 23,895 24,373
639,574 662,955 666,428 663,801 674,706 691,183
2,722,071 2,802,076 2,876,363 2,945,088 3,016,746 3,093,966
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EC Reemsgdemy

Cash Forecast
As of October 31, 2008

2008/09
Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Forecast AP/AR
Actual Actual Actual Actual Projected  Projected Projected Projected Projected Projected Projected Projected
BEGINNING CASH 253,480 275,676 164,257 228,984 281.278 364,742 308,969 407,734 369,780 487,382 495,894 492,323
INCOME
Subtotal - General Block Grant - 12,567 211,979 283,692 261,999 178,083 178,093 178.093 204,567 146,454 234,753 146454 ) 2,183,238 146,454
Subtotal - Federal Income - - 1812 - 600 200 42,242 200 200 42.242 200 200 107,105 19,208
Subtotal - Other State income - - - 13,929 43,194 6,490 101,490 6.814 164,373 41,490 3,990 20,840 486,330 63,720
Subtotal - Local Revenues 3,158 - (2,431) 15,226 222 222 222 222 222 222 222 222 17,728 -
Subtotal - Fundraising and Grants 22,300 145 3,032 538 7635 8,080 1,800 1.800 8,050 1,800 1,800 8,050 65.000 -
TOTAL [NCOME 25,458 12,712 214,392 313,385 313,650 193,055 323,847 187,129 377413 232,208 241,008 175,765 | 2,839,402 229,382
EXPENSES
1000-30600  Compensation & Benefits 34,080 47,485 172,988 186,000 191,218 181,218 191,218 191,218 181,218 191,218 191,218 191,218 1,970,297 -
4000 Books & Supplies 98 23,532 8,314 11,088 20,139 7,004 7,004 7,004 7.004 7.004 7.004 7,004 112,200 0
5000 Services & Other Operating Expense 18,917 34,198 42,903 43,128 97,438 75,026 40,267 40,297 75,026 38,811 59,792 73,640 639,574 0
6000 Capital Outiay - . - - - - - - - - - - - -
TOTAL EXPENSES 53,095 105,215 224,205 240,216 308,795 273,248 238,519 238519 273,248 237,133 258,014 271,862 | 2,722,071 -
NET QPERATING CASH INFLOW (OUTFLOW) {27.637) (92,503) (9,813) 73,169 4855 {80,193) 85,328 {51.391) 104,164 (4,925) {17,008} (96,097) 117.331 229,382
Prior Year Revenue - - 65,174 10,983 - - - - - (22,959)
Prior Year Expenses - - - - - - - - - - -
Change in Accounts Receivable (current yr) 170,224 33,189 47,181 {63,005) - - - - - - - -
Change in Accounts Payable (current yr) (56,857) 11,438 12,144 27,961 - - - - - - - -
Summerhokdback for Teachers {63,544) (63,544) 15,215 14,166 13437 13,437 13,437 13,437 13,437 13,437 13,437 13,437 (136,879)
ENDING CASH 275,676 164,267 428,984 281,276 364,742 308,969 407,734 369,780 487,382 495,894 492,323 386,704




EC ReemsQldemy

Cash Forecast
As of Qctober 31, 2008

2009/10
Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Forecast AP/AR
Projected Projected Projected  Projected  Projected  Projected  Projected  Projected  Projected  Projected  Projected  Projected
BEGINNING CASH 386,704 385.275 371,667 357,433 392,109 356,001 281,869 282,220 356,467 492,036 483,084 424,304
INCOME
Subtotal - General Block Grant - 130,994 261,989 174,659 174,659 174,659 174,859 174,659 324,765 162,383 162,383 162,383 | 2,240,575 162,383
Subtotal - Federal inceme - - - - - - 49,828 - - 49,828 - - 124,570 24914
Subtotal - Other State Income - - 2,500 39,898 1,714 2,500 - 122,554 68,252 - - 17.083 426,211 161,714
Subtotal - Local Revenues - - 2,360 2,360 2,360 2,360 2,380 2,360 2,360 2,360 2,360 2,360 23,600 -
Subtotal - Fundraising and Grants - - 6,250 - - 6,250 - - 6,250 - - €.250 47.000 22,000
TOTAL INCOME - 130,994 273,089 216,914 188,733 185,769 226,847 299,573 401,628 214,51 164,743 188,076 | 2,861,955 371,010
EXPENSES
1000-3000 Compensation & Benefits 41,898 41,896 193,328 192,841 191,871 181,871 193,327 192,356 182,085 191,968 181,968 191,868 | 2,021,782 14,426
4000 Books & Supplies 1,530 18,426 30,832 12,325 5822 8,372 5822 5,822 8,372 5,822 5,822 8,372 117,338 [}
5000 Services & Other Cperating Expense 36,016 37,169 82,642 40,853 40,853 78,328 40,853 40,853 79,328 39,439 38,438 77,914 662,955 28,269
6000 Capital Outlay - - - - - - - - - - - - - -
TOTAL EXPENSES 79,443 97,4 306,802 246,019 238,546 279,571 240,002 239,031 279,765 237,229 237,229 278,254 | 2,802,078 42,696
NET OPERATING CASH INFLOW (OUTFLOW) (79.443) 33,503 {33,703}  (29,105) {49,813} {93,802)  {13,155) 60,542 121,863 (22,658)  (72.486)  (90,178) 59,879 328,315
Prior Year Revenug 146,454 21,328 5,763 50,075 - 5,763 - - - - - -
Prior Year Expenses {0) - - - - - - - - - - .
Change in Accounts Receivable (current yr)
<Change in Accounts Payable {current yr} .
Summerholdback for Teachers {68,439) {68,433} 13,706 13,708 13,708 13,706 13,706 13,706 13,706 13,708 13,708 13,708 (137,059)
ENDING CASH 385,275 371,667 357,433 392,109 356,001 281,669 282,220 356,967 492,036 483,084 424,304 347,831




ERNESTINE C. REEMS ACADEMY

. 2008 - 2009 Parent Satisfaction Survey
Parent Name {Optional): Child/ren’s Grade/s:
Date:

INSTRUCTIONS - PLACE A CHECK MARK (v)) INDICATING YOUR FEELING REGARDING THE STATEMENT.

Strongly | Agree | Somewhat | Disagree
Agree Agree

A. Leadership

1. The Pringipal, Vice Principal, and Counselors are accessible to
parents/guardians.

2. The Principal has a clear vision that enhances excellence.

The Administration provides effective leadership.

4. The school has high academic and professional standards for
teachers and students.

5. The Administrators support educational opportunities to expand
academic development.

6. The Administrators treat my child as if he/she is the most
important student attending the school.

7. The Principal is a good leader.

The Vice Principal is a good instructional leader.

9. The (three) front office staff are friendly and helpful.

w

oo

C. Teaching and Learning

1. Teachers are professionally trained, and apply effective teaching
strategies in the classroom.
Teachers take the time to listen to parents.
Teachers use required grade level standards.
Teachers are dedicated and readily available to parents.
Teacher-to-student interaction is evident in the classroom.
My child speaks highly of his/her teacher.
Classroom materials are available to all students in the classroom.
Teachers use current materials that support student learning.
Teachers are sensitive to the needs and feelings of the students.

. Teacher makes good use of instructional time.

. Teachers plan fieldtrips and trips to the library to supplement

classroom learning.

. Teachers exhibit a positive attitude and encourage positive

behavior among students.

13. My child’s teacher communicates with me regularly via telephone,
email, or written notes. Staff at the school care about my child’s
progress.

14. Teachers go out of their way to help my child when he/she needs

LNl R WN

=
= O

ay
N

‘ extra help.

2008 Parent Survey
1



Strongly
Agree

Agree

Somewhat
Agree

Disagree

15,

16.
17.
18.
19.
20.
21,
22.

23.

24.

My child’s teachers know my child and focus on him/her as an
individual.

My child receives quality instruction in reading at ECR.

My child receives quality instruction in mathematics at the ECR.
My child receives guality instruction in writing at ECR.

My child receives quality instruction in art at ECR.

My child receives quality instruction in technology at ECR.

My child receives quality instruction in physical education at ECR,
The amount and type of homework assigned to my child is
appropriate.

My child receives additional after school tutoring and support
when needed.

I am satisfied with the quality o f education my child receives at
ECR.

s wN e

o

D. School Climate

Rules are clearly defined for all students.

The administration enforces rules fairiy and uniformly.

ECR students are safe from physical harm while in school.

There is reasonable discipline maintained in my chiid’s classroom.
ECR, through classreom development, counseling and the
character in education program is helping my child become more
self-directed and responsible at home, and school.

The school buildings and play grounds are ciean and well
maintained.

The scheol reflects warmth and safety.

ECR provides an inviting atmosphere for parents and guests.

My child feels safe in the school.

. Teachers and staff are caring of one another,

. My child is treated with respect and dignity at ECR.

. Students behave respectfully towards the school staff,

. Students show respect for school property.

. The school respects my opinions and concerns regarding schoo!

issues,

. am aware that the ECR staff is attempting to live out the shared

values of integrity, respect, and responsibility for self,

. | have seen positive changes in my chiid’s behavior as a result of

the school’s emphasis on character education.

E. Parent Communications

| feel comfortable speaking to my child’s teachers about any
problems regarding my chitd.

I'am likely to recommend Reems Academy to others,

Staff at ECR care about my child’s progress and communicates with
me regularly.

2008 Parent Survey
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Strongly
Agree

Agree

Somewhat
Agree

Disagree

' 3

Vkw e

F. Parent Involvement

Parents feel welcome when they come to the school,

Parents are viewed as pariners in education.

Parents are invited to visit their child’s classroom at any time.
Parents feel engaged in their child’'s learning.

Parent volunteers support student learning.

THANK YOU FOR TAKING TIME TO COMPLETE THIS

SURVEY!

2008 Parent Survey
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We surveyed our parents at the November Parent Meeting. There were 27 respondents that

2008 Parent Survey
Results

answered questions about five categories of interest. This survey is similar to previous surveys

and is aligned to the 2004 survey results cited in the 2004 Charter Petition.

s Leadership

e Teaching and Learning
e Schoo! Climate

e Parent Communications
s Parent involvement.

The survey tool queried if parents Strongly Agreed to Disagree. The results are as follows.

Category Strongly Agree Agree
Leadership 17 10
Teaching and Learning 19 8
School Climate 14 11
Parent Communications 20 6
Parent Involvement 20 5

The survey results indicate that parents are satisfied with the school as it relates to these areas.
Parents are very involved in the school, classrooms and activities. When areas of concern arise
they are comfortable in meeting with staff and the concern is corrected or resolved. We

operate as a village and all members are responsible for the success of the whole {village).

All members of the staff — teachers, administration, and classified staff work hard to insure that
the school is safe, and that student learning is the primary focus of school operations.

2008 Parent Survey Results
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CITY or CAKLAND

CITY HALL « 1 FRANK H. OGAWA PLAZA + OAKLAND , CALIFORNIA 94612

LAURENCE E. REID

Vice Mayor .
Councilmember District #7

Ireid@oaklandnet.com

.December 11, 2008

Qakland Unified Scheol District
Board of Education

1025 Second Ave

Oakland, CA 94616

Dear Honorable President Kakishiba and Board of Education Members,

(510) 238-7007
FAX: (510) 238-69210
TDD: (510) 839-6451

| am writing you to encourage the Board of Education fo reauthorize the Emestine C. Reems Academy's school charter for
another five years. Ernestine C. Reems Academy has becoine a beacon in the East Oakland educational community over the
past decade and has promoted over 560 eighth grade students, many returning fo distric high schools. The students leave
Reems Academy prepared io enter high school with many testing out at ninth grade English courses. The eighth graders

complete Algebra 1 before leaving the school thus entering high school

on frack.

Scholastically the students are prepared to enter high school and college. Many parenis report that their children excelled in high
school and are attending colleges around the country, Fuither, they express that their chitdren’s success rests in their elementary

school 1ra1mng atResms Academy.

While achieving academically, Reems Academy students are also taught social skills to round out their character. The school
provides the skills many middle and upper income families teach at home. It is common knowledge that the school prepares

Reems Academy youth to become Oakland's future leaders.

The After School Program not only offers an alternative to hanging out on the street, or functioning as a fatch key child, but these
students (over 125 daily) also spend an hour a day completing homework and recelving additional futorial support. They play
educational games to strengthen critical thinking skills; participate in sports activities, dance, technology programs, art and other
exciting programs and projects. The seventh grade students are currently working on video blogging.

This school has truly given their students hope and purpose. They are a beacon and an institution in itself, The majority of the
students are referred by parents whose children attend the Academy. The school maintains a waiting list of over 100 students.

Finally, Reems Academy is not only an insfitutional home to students, but feachers are also trained in effective writing and
instructional techniques, as well as leadership skills, Many teachers leave Reems Academy to become schoo! program
coordinators, Vice Principals and Principals af charter-and district schools,

i feel that it will continue to grow in excellence and offer our youth an opportunity to escape the grip of poverty. Emestine C.
Reems Academy is producing scholars and a locat labor force that is educationally equipped to move Oakland into the 218t
century. | strongly encourage the Board of Education to reauthorize the schools charter for another five years.

Sincerely,

e GETR M




Ron Snyder, Exetutive Director
Qakland Community Organizations
7200 Bancroft Avenue #2
Eastmont Mall, Upper Level
Oakland, CA 94605

Roard of Education

Oakland Unified School District:
1025 2™ Avenue

Qakland, CA 94606

Dear Honorable Presidént Kakishiba aﬁd Boar& of Education Members,

I am writing to express Oakland Community Organizations® (OCQO) support for the Charter
Renewal Petition of the EC Reems Academy of Technology and Art. OCO has been a
community partner with EC Reems Academy since before the school opened its doors in
September of 1999. EC Reems parents and staff have provided critical leadership to improve
safety conditions on MacArthur Boulevard, to increase communication and collaboration between
EC Reems and the neighboring Castlemont Community of Small Schools, and to improve civic
participation in the neighborhood, especially voter turn-out.

During the time that OCO has parinered with EC Reems, we have seen steady improvement in
academic outcomes for students. The similar schools rank for EC Reems has consistently ranged
between 8 and 10, during the last four years. While there was a slight dip in scores last year, the
school has implemented interventions to strengthen classroom instruction, and the overall
trajectory of achievement is positive,

EC Reems serves a population that is bigh poverty, with 68% of the students receiving free or

reduced lunch. African American students make up 78% of the total school population and the
school’s positive culture is built upon the principles of Kwanzaa. There is a feeling of cohesion
and respect among; the students, staff and pa.rents.

EC Reems Academy is a great source of pnde for Oakland Commumty Organizations, and we
urge you to approve the petition for renewal of the charter.

Sincerely,

Executive Director

Oakland Community Organizations
7200 Bancroft Avenue * #2 Eastmont Mall (upper level) » Oakland, CA 94605-2410
510-639-1444 » FAX 510-632-1225 © http://oaklandcommunity.org




ENVISION | ot arts &
ACADEMY TECHNOLOGY |

AN ENVISION SCHOOL

To Whom It May Concern: ‘ _ : December 17, 2008

I am writing-in support of the E.C, Reems Academy of Technology and Axt, and their
Principal Lisa Blair. I have worked with the school for the past eight years, since I served
on the neighboring campus ag Assistant Principal of Castlemont High School, and then
Principal of the Castlemont Business and Information Technelogy School. I am now the
Principal of the Envision Academy of Arts and Tec}mology, a charter high school in
downtown Oakland.

. The E.C. Reems Academy has long seemed to me an oasis of learning and positive
community in a very challenging neighborhood. I have found both students and staff
from the school to be uniformly respectful, focused on high-quality acadermc Work and
oriented toward students’ success beyond their school. :

Asa h1gh school adnumstrator, I have also especially appreciated the work that E.C.
Reems has continually done in making information on high schooI options available to -
their students. The school has set up information sessions for 8"-grade parents and
students with local high schools presenting, invited us to present in classrooms, and
generally supported students and families in the high school selection process.

I have also appreciated the fine work that Principal Lisa Blair has done at E.C. Reems.

She has routinely communicated well with administrators at Castlemont, helped to

address issues and solve problems of mutual interest as they have arisen, and worked

tirelessly with the Oakland Community Orgamzatlons to work on collaborative’

_improvement of all of the school communities in East Oakland. I believe that E. C Reems
contmues to benefit greatly from her leadership. .

Please let me know if I can be of further help.

Sincerely,

Wik

Rick Gaston -

Principal

Envision Academy of Arts and Technology
510-455-0827

rlck@enwsmnacademy.o;g

- 1515 Webster Street, Oakiand, CA 94612  Phone 510-596-8%01  Fax 510-596-8905 www.envisionacademy.org




CENTER OF HOPE COMMUNITY CHURCH
“A Church For All People”
BISHOP ERNESTINE REEMS-DICKERSON, Founder/Senior Pastor
REVERENDS BRONDON & MARIA REEMS, Pastors

December 11, 2008

Qakland Unified School District
Board of Education

1025 Second Ave

Oakland, CA 94616

Dear Honorable President Kakishiba and Board of Education Members,

Ernestine C. Reems Academy has proven to be a way of escape for East Oakland youth.
It is a K-8 elementary school, It is one of the larger charter schools and annually instructs
over 350 students, Over the years more than 500 students have matriculated to the ninth
grade, leaving middie school prepared to compete academically and socially with college
bound students.

Parents constantly share (with us) that they are thankful for the school and the level of
instruction their children receive. Additionally, they share that their older children,
alumni of E.C. Reems Academy, not only excelled in high school, but are admitted to
multiple four-year colleges and are on frack to graduating on time.

E.C. Reems Academy offered After School Programs before receiving an ASES Grant.
The graot has provided an additional outlet to students, offering daily homework and
tutoring clubs, social groups, arts programs, and athletic and sports programs to round out
their experiences and keep them off of the street after school. We are told that over 130
students attend the after school program strongly diminishing latch-key experiences in
what is one of the most violent communities in Oakland. From a socio-economic
perspective, parents are offered a safe haven for their children at no cost, enhancing the
family budget to meet other needs. Sociological factors are affected in that local youth
are provided opportunities to support character education in practical settings and thus
prepare them to become independent, responsible adults.

The school has made an impact on the students and parents alike. Many parents have
gained academic knowledge and social behavior through their children’s learning.
Teachers are trained to become better educators and generally leave E.C. Reems
Academy to become program specialists, vice principals and principels. E. C. Reems
Academy is the center of learning in our community.

Ernestine C, Reems Academy is a “leveler’ and makes a difference in the lives of our
youth, families and coromunity at-large.




We strongly recommend that they are allowed to continue to thrive and grow in our
community. We thank you in advance for reauthorizing the charter for another five years.

Sincerely,

Brondon Reems

Pastor, Center of Hope Church

Co-founder of Emestine C. Reems Academy,
A Commumity Collaborative

8411 MacArthur Blvd., Oakland, CA 94605 # (510) 633-5133
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R EXECUTIVE DIRECTOR

Alternative Treatment for Addiction PATT DENNING, PHD

DIRESTOR OF CLINICAL
SERVIGES AND TRAINING

A ED ERAPY.ORG

423 GoucH STREET . SAN FRANCISCO, CA. 94102, TEL: 415.863.4282
41015 MARTIN LUTHER HING, JR., WAY. OAKLAND, CA. 946807 Fax: 510.251.1139

Lisa Blair, Executive Dirsctor
Ernestine C Reems Academy
8425 MacArthur Bivd.
Oakland, CA 94605

January 11, 2009
Dear Ms. Blair,

On behalf of the Harm Reduction Therapy Center (HRTC), I am writing to voice our strong support of
Ernestine C. Reems Academy (E.C. Reems Academy) in its application for re-accreditation as a charter
school.

HRTC is a California certified drug and alcohol treatment clinic that is directed by licensed mental health
professionals. HRTC offers integrated mental heaith and substance abuse treatment. H is staffed by
menta] health professionals who are trained in individual, family, and group treatment of adults and

.  children.

HRTC has 2 longstanding partnership with E.C. Reems Academy. For the last six years, we have
provided mental health services to the children under the auspices of E.C. Reems’ school counselor. We
have worked with families, We have provided licensed supervision to the school counselor. And we
bave provided support and guidance to teachers when they are challenged by behaviorally difficult
children. :

E.C. Reems Academy has impressed us over and over again by its ability to feach a wide diversity of
children and by its commitment to provide a holistic learning environment that is enriched by counseling
for the many children who are traumatized by violence, drug abuse, and poverty that is endemic to the
peighborhood m which it is located and from which it draws its students. It is rare to find a school with
such a sophisticated understanding that without emotional support, learning cannot be effective.

* As an established school with a track record of success, E.C. Reems Academy is uniquely positioned to
continue to offer high quality education to the children of East Oakland. We strongly support your re-
accreditation and look forward to working with you and supporting your educational goals for many years
to come. '

Sincerely,

Jeannie Leéctle

Jeannie Lijitle, LCSW
Executive Director
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E. C. Reems Academy of Technology & Arts Progress Report

- EXECUTIVE SUMMARY

E. C. Reems Academy of Technology & Arts is a smail, K-8 school serving students in the

| severely economically depressed East Oakland area. The majority of students at ___E. C. Reems
Academy would otherwise attend Parker and Webster elementary schools and King Estates,
Frick, and Elmhurst mlddle schools One hundred percent (100%) of the students come from

ethnic minorities; gixty ent {75-80%) are African American and hirty-six per ceni $20- . - | Deleted: roughly seventy-five to cighty |
25%)-are Hispanic or Latmo Seventy—nlne percent (79%) quallfy for free or reduced lunch and N e 5
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success is marked by unprovement in student achlevement school wxde and for numencally- Fomlatl:ed Strikethrough

significant subgroups, fiscal stability, enrollment growth and high attendance rates, demonstrable
parent and student satisfaction and involvement, and the creation of a safe, clean, welcoming
school environment in area rife with crime and violence on the streets and in the schools.

Highlights of this success include:

¢ Increasing API scores that in 2003 outpaced the school’s growth target by 38 points and
were on par with the schools that the students would have otherwise attended.

¢ Substantial progress in closing the achievement gap among students. The
numerically significant subgroups at E, C. Reems Academy — African Americans,

. Hispanics, and Socio-economically Disadvantaged students — scored within 1.8% of each
other on the API and within 1.1% of the average score at the school. This compares to
6% and 8% at Parker school.

s Greater progress in narrowing thc_é gap between its current API score and the state
benchmark API, 800, than OUSD or the weighted average improvement of the
schools which E. C. Reems Academy students would otherwise attend. E. C. Reems
Academy closed 17.3% of the API gap, whereas QUSD closed 12% of the gap, and
schools which E. C. Reems Academy students would otherwise attend closed 14% of the

. gap (weighted average).

o Between 2002 and 2003, the percent of students in each cohort' that were
categorized as proficient or above on the ELA section of the CST grew more at E. C.
Reems Academy than at the schools the students would have otherwise attended
(schools that made up more than 10% of E. C. Reems Academy’s earollment.). In
2003, every cohort of students (3, 4, 3, 6, 7, & 8) at E. C. Reems Academy had an
increase from 2002 in the percent of students proficient or above in ELA (2/3 of which
grew by five percentage points or more), relative to Parker which experienced declines in
2 of 3 cohorts, and Frick which only had improvement in 1 of 2 of its cohorts over the
same time period.

«  While E. C. Reems Academy students in grades 4-6 saw some set backs on the Math

" section of the CST as much of OUSD did, E. C. Reems Academy students improved

! A cohort for purposes of this report refers to a grade-level group.of students such as the 2™ graders in 2002 that
would then be 3 graders in 2003.



overall on the Math section of the CST more than the schools where the students
would have otherwise attended.

o High parent satisfaction with the school. On average, parents gave E. C. Reems
Academy high marks 96% of the time on a range of issues dealing w1th education,
teaching, discipline, safety, and school culture.

» Very high attendance rates among students and teachers (94% and 95%
respectively).

+ Financial stability as demonstrated by a balanced budget and substantial cash reserves.

The following report describes E. C. Reems Academy’s successes in some detail relative to its
original charter petition and to the schools that the students at E. C. Reems Academy would
-otherwise attend.

BACKGROUND

Oakland Community Organizations

E. C. Reems began as an outgrowth of Qakland Community Organizations (OCO), a coalition of
churches and families that had successfully advocated for such things as speed bumps on busy
residential streets and small class sizes in local public schools. After an ultimately unsuccesstul
attempt to create a small school within a school at Jefferson Elementary, a core group from OCO
that was focused on education began to develop a charter petition for five small community

schools ong. of wh1ch WaS, E C Reems Academy w&s—eae—aad—Deleres—Haeﬁa—w&s—&neﬂ&er— Fhe -

= 03 [ ) ]

i Formatted: Strikethrough

" Formatbed: Strikethrough

r Formatted: Strikethrough

- | Formatted: Strikethrough




.- | Formatted: Strikethrough

Successes at E. C. Reems Academy for Technology and Arts

Academic Success
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Increase in Percent Proficient on CST ELA relative to the
schools the students would otherwise attend: 2002-2003
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On average, 7.3% more students in each cohort of students at E. C. Reems Academy met
proficient levels in ELA between 2002 and 2003. This compares with Parker, Frick, King
Estates, Webster, and OUSD, which on average saw 0%, -.5%, 4%, .3%, and .8% more students
meet proficient jevels.’

Similar improvement is evident on the CAT6 Reading and Language sections. The national
percentage rank (NPR) of the “average student” in each cohort of students at E. C. Reems
Academy improved substantially for all cohorts on both sections except for 2003 grade 4 and 7
cohorts on the language section. This improvement is even more impressive when compared to
the schools that the students would have otherwise attended. On the reading section of the
CAT9, E. C. Reems Academy cohorts improved on average 9.3 percentage points on the NPR,
whereas three of the comparison group schools/district declined and two improved by 2.5
percentage points. On language section, E. C. Reems Academy was not as strong, although four
of six cohorts improved or stayed even in their NPR.

3NB: The inctease in the percent of students that were proficient is an absolute increase, not 2 relative increase (e.g.
a 10% increase means that if 10% of students were proficient in 2002, 20% would be proficient in 2003).
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Like a number of schools in OUSD, E, C. Reems Academy has struggled to maintain increasing
achievement in mathematics for students in grades 4-6 as demonstrated by the percent of
students considered proficient in math. E. C. Reems Academy has redoubled its efforts to
address this relative weakness in its academic program with additional math tutoring for the
middle grade levels. Despite the weakness in grades 4-6 in mathematics, E. C, Reems Academy
has demonstrated substantial growth in the other grade levels. On average among all the cohorts,
2.7% more students at E. C. Reems Academy met proficient levels in mathematics in 2003 than
in 2002. This compares to negative average growth among E. C. Reems Academy’s comparison
schools/district (between -2.5% and .5%).



increase in Percent Proficient on CST Math relative to the
schools the students would otherwise attend: 2002-2003
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Student improvement in math on the CAT6 exhibited a similar trend. The “average student’s”
NPR increased in two cohorts, stayed the same in one, and decreased in three cohorts (4, 6, and 7
in 2003). E. C. Reems Academy’s comparison schools and OUSD had similar trends in the
middle grades in math ¢

CAT6 Math NPR Cohort Improvement: 2002-03
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Given E. C, Reems Academy’s gains on the CST and CAT6/SAT?Y, it is not surprising that E. C.
Reems Academy has also posted substantial gains on the state’s designated aggregate academic

 Major subgroups at E. C. Reems Academy and its comparison schools showed similar progress to the schools
overall on the CAT6 and CST. Typically, Hispanic/Latine students, who are likely to make up the vast majority of
English Learners at the schools, scored a bit less well than African Americans or Socio-economically disadvantaged
students. Comparisons between E. C. Reems Academy’s English Learniers and its comparison schools could not be
made, however, because E. C. Reems Academy does not have enough English Learners at each grade level to allow
the reporting ‘out of scores.




performance measure — APL> In absolute terms, E. C. Reems Academy compared favorably with
its comparison schools on the API. With the exception of Parker Elementary, E. C. Reems
Academy was within three percent of the 2003 API scores of its comparison schools and the

weightedsaverage of all the schools that E. C. Reems Academy’s students would otherwise have
attended,

2002-03 APl Scores of Schools where students would have otherwise attended
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E. C. Reems Academy did on average better than its comparison schools in narrowing the gap
between its score and the state benchmark API score, 800. E. C. Reems Academy narrowed the
gap by 17%, whereas its comparison schools — Parker, Webster, King Estates, Frick, and the
weighted average of all the schools — narrowed the gap by 13%, 17%, 17%, 11%, and 14%,
respectively.

® -
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? For elementary and middle schools, the API is made up of the following weighted elements:

2001-2002: ELA SAT9 (24%); ELA CST (36%); Math SAT9 (40%).

2002-2003: ELA CAT6 (12%); ELA CST (48%); Math CAT6 (8%); Math CST (32%).

¢ Composite weighted averagé API scores were derived by finding where E. C. Reems Academy students would
otherwise attend and multiplying those schools® API scores by the percentage of the E. C. Reems Academy
population that would otherwise attend those schoots. Each school’s weighted average scores were then summed to
find a composite, weighted average score.



E. C. Reems Academy has virtually closed the achievement gaps among its numerically
significant subgroups — African Americans, Hispanics/Latinos, and Socic-economically
disadvantaged students. The spread between the three subgroups at E. C. Reems Academy is less
than two percent. Three of E. C. Reems Academy’s comparison schools exhibit similar trends
(less than two percent spread in scores), however, Parker Elementary, which is the highest
scoring school in the com };arlson group had more than an eight percent spread in its highest and
lowest scoring subgroups.

Numerically Significant Subgroup 2002 API Scores
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Parent Satisfaction Success

eu-l&tre—ef—aeeeuﬁa%&k&—Beeause EC Reems Academy isa product and creauon of 1ts

community, E. C. Reems Academy places enormous value on the feedback it receives fromits .-
community. Outside of the academic achievement of its students, E. C. Reems Academy
measures it success primarily through the satisfaction of the community that created it, as
outlined in its charter.

E. C. Reems Academy actively seeks parent input through a variety of channels including the
parent committee, parent representatives on the Board, and direct parent contact. On a yearly
basis, the school has also begun to collect input from parents through a parent survey. The results
of the 2003 parent survey are below. As is ¢vident from the survey results which included 108
responses, representing about 40% of the families, parents at E. C. Reems Academy are very
pleased with the school and its programs.

On only four questions did less than 90% of the parents not agree or strongly agree with the
positive statements presented about the school. Parents are satisfied with the quality of the

7 A comparison with the weighted average scores of all the schools that the students would have attended was not
possible given the diverse makeup of schools in the entire comparison: group.
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teaching, academic program, school culture, school management, and the accessibility,
communication, and responsiveness of staff and teachers.

Not surprisingly, the questions that did not garner 90%+ agreement among parents revolved
primarily around safety and the appearance of the school building. Safety has been and will

. continue 10 be a problem in this area of East QOakland. There have been roughly 86 violent crimes
(homicide, rape, assault) within a six block radius of the school in the past year. Just this past
January, shots were fired in an altercation at Castlemont High School which is next door to E. C,
Reems Academy.® In this environment, it is difficult, if not impossible, to create a completely
safe learning environment. However, within the context of its violent neighborhood, E. C. Reems
Academy strives to create the safest environment possible. The school grounds have a high fence
around them; parent volunteers help oversee the students® arrival and dismissal from school; and

the layout of the school forces visitors to enter through the office doorway.
Agree or Strengly

Ne. Question Agree
1 ECR Principal, Vice Principal, and Couselors are readily available by phone or by appt. 106 98.1%
2 ECR Fincipal has a clear visicn that enhanced excellence 108 88.1%
3 Acdministration provides effective ieadership 101 93.5%
4 ECR has high academic and professional standards for teachers & students it 91.7%
§ Administrators support educational opportunities 1o expand academic development 102 94.4%
6 Administrators treat children as I he/she is the most important student attending ECR o5 88.0%
1 ECR stresses academic achievement as the moest important priarity for students 106 98.1%
2 Discussions regarding my child's education focus on state standards, cumiculum, and 107 99.1%
social development '
3 Basic sKills such as reading, language arts and math are emphasized at ECR 106 98.1%
4 Technelogy and Art are required studies at ECR 100 92.6%
& The schooi offers after school teacher led tutering, after school academic programs, and 103 95.4%
extracurricular programs supperted by academic curriculum to aid in student teaming
6 ECR reguires teachers to send homework home on a weekly basis 104 96.3%
7 ECR provides pull-out and in-class support for children requiring one-to-cne assistance 102 94.4%
8 My child receives quality tlassreom instruction 104 96.3%
9 ECR emphasizes the use of computer technology to support student leaming 04 96.3%
10 Progress Reports give me 2 monthly update on my child's academic progress 101 93.5%
11 ECR students excel academically in computer, art, and physical education . 986 8B.9%
12 The academic needs of my child is being addressed 107 99.1%
1 ECR teachers are professionally trained, and apply effective teaching strategies in the classroom 104 96.3%
2 ECR teachers take the fime to listen to parents 106  100.0%
3 Teachers are using required grade level standards f07 88.1%
4 ECR teachers are dedicated and readily available to parents 107 99.1%
5 ‘Teacherto studentinteraction is evident in the dassroom 102 94 4%
. & My child speaks highly of hismer teacher 102 94.4%
7. Ciassroom materials are availzble to ali students in the classroom 102 94.4%
8 The teachers use current materials that support student leaming 105 97.2%
& The teacher is sensitive 1o the needs and feelings of the students 104 86.3%
10 Tha teacher makes good use of instructional tme 105 97.2%
11 The teacher plans fiekitrips and trips to the library to supplement classroom lsaming 108 300.0%
12 - The teacher exhibits a positive attitude and encourages postivé behavior ameng students 107 99.1%
13 My child's teacher communicates with me regularly via telephone, email, or written notes 100 926%
1 Rules are clearly defined for all students 107 92.1%
2 The administration enforces rules fairly and uniformly 103 95.4%
3 ECR sludents are safe from physical harm while in school a7 89.8%
4 There is reasonabie discipline maintained in my child's classroom 104 96.3%
5 ECR, through classroom development, counseling and the Tanzin Rasiliency in Education 83 86.1%
Program, is helping my child bacoms mere seff-directed and respensible at heme, and school
& The schogl buildings and play grounds are clean and painted 96 88.5%
7 The school reflects warmth and safety 97 89.8%
1 Parents feel welcome when they come to the school 107 99.1%
2 Parents are viewed as pattners in aducation : 107 989.1%
3 Parents are invited to visit their child's classreom at any time 108 100.0%
4 ' Parents feei engaged in their child's learning 106 28.1%
5 Parent volunteers support student leaming 103 95.4%

Another metric of parent satisfaction is their willingness to commit valuable volhteer hours to
the school. Over the past three years, volunteer hours among community members have
increased from 950 hours in the 2000/01 school year to 5,716 hours in 2002/03. These volunteer
hours do not include parent meetings which are held 6-8 times per vear and are attended by
roughly 65 parents per meeting, representing about 20-25% of the families at the school at each

8 Oakland Police Crimewatch website and the Oakland Tribune.



meeting. At these meetings parents discuss their concerns, plan events for the school, and think
of ways that they can support the school. Two representatives elected directly by the parents
serve on the Board of Directors and bring these concerns and ideas to the highest level of
governance at the school.

Total Parent Volunteer Hours/Voiunteer Hours per Parent
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Student and Teacher-Attendance Success

Another key indicator of success at E. C. Reems Academy, as outlined in its original charter, is
its high attendance rate of teachers and students. The attendance rate at a schoo! is an indicator of
how engaged the stadents are in the educational program, and how motivated the parents are to
ensure their children arrive at school. E. C. Reems Academy has had increasing attendance rates
over the past three years, reaching 94% attendance rate in the 2002/03 school year. Currently the
attendance rate at the school is 94%, which exceeds the benchmarks outlined in E. C. Reems
Academy’s charter (the school promised to have a higher annual attendance rate by comparable
grade level than OUSD). In addition to having high attendance rates, E. C. Reems Academy
continues to grow in enroliment.
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Teacher Professional Opportunities Success
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Teacher Attrition/Turnover

The stabikity of the teaching sis an mporant aspect of student achievement, On average
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Financial Success

The school bas stronge fiscal management, lead by the Bxeoutive Direcion, over the many years of
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Conclusion

The board, staff, administration, and parents of E. C. Reems Academy of Technology & Arts are
proud of the progress that the school has made angd continues 10 ma

fmprevt&g—&s—a—whe}& In accordancc with 1ts charter the school has also successfully created a
school community in which parents participate regularly, and parents and students are excited
about the learning program. Parents are very satisfied with the school across a broad range of -
parameters, and make an effort to ensure that their children are in school. Interest in the school
increases each year as evidenced by growing enrollment. Financially, the school is stable and
well-positioned to succeed on the long-term,

Finally, E. C. Reems Academy believes that it has had a positive impact on the District. Two of
the small schools proposed to open at Castlemont High School seem to draw directly from E. C.
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Reems Academy’s focus areas — technology and arts. E. C. Reems Academy is a natural feeder

schaool for both the East Oakland School of the Arts,, Castlemont Business & Information . -l Deleted: andthe
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ACADEMY OF TECHNOLOGY & ARTS

Charter Renewal Application
February 2004

Assurances

As the authorized representative of the applicant, I hereby certify that the information submitted
in this application for a charter for Ernestine C. Reems Academy of Technology and Arts located
at 8425 Mac Arthur Blvd, Qakland, California is true to the best of my knowledge and belief. I
understand that if the school is awarded a charter, the school:

1.

Will meet all district standards and conduct the student assessments required, pursuant to
Section 60605, and any other standards authorized by statute, or student assessments
applicable to students in non-charter public schools. [Ref. California Education Code
4760(c)(}]

" Ernestine C. Reems Academy of Technology and Arts will be deemed the exclusive

public school emplover of the employees of the school for the purposes of the
Educational Employment Act {(chapter 10.7 (commencing with Section 3540) of Division
4 of Title 4 of Title 1 of the Government Code. [Ref. California Education Code Section
47605(b)(5)(0]

Will be nonsectarian in its programs, admissions policies, employment practices, and all
other operations. [Ref. California Education Code Section 47605(d)(1)] 4

Will not charge tuition. [Ref. California Education Cede Section 47605(d)(1)]

Will admit all students who wish to attend the school, and who submit a timely
application, unless the school receives a greater number of applications than there are
spaces for students, in which case each applicant will be given equal chance of admission
through a random lottery process. [Ref. California Education Code Section
47605(d)(2)(B)]

Will not discriminate against any student on the basis of ethnic background, national
origin, gender, or disability. [Ref. California Education Code Section 47605(d)(1)]

Will adhere to all provisions of federal law relating to students with disabilities, including
IDEA, Section 504 of the Rehabilitation Act of 1974, and Title II of the Americans with
Disabilities Act of 1990, that are applicable to it.

Will meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Criteria for Review
11967.51(H)(5)] ' '



Will ensure that teachers in the school hold a Commission on Teacher Credentialing
certificate, permit, or other document equivalent to that which a teacher in other public
schools are required to hold. As allowed by the statute, flexibility will be given to non-
core, non-college preparatory teachers. [Ref. California Education Code Section
47605(1)]

10.  Will at all times maintain all necessary and appropriate insurance coverage.

11, Will follow any and all other federal, state, and local laws and regulations that pertain to
the applicant or the operation of Ernestine C. Reems Academy of Technology and Arts.

Authorized Representative’s Signature Date
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Executive Summary

. .
“Greenspan said that upgrading educational opportunities for low-skilled workers in America
was the best way to deal with increased global competition.” (The State Journal Register, Saturday,
February 21, 2004. Greenspan warns against ‘protectionist cures.’ By Martin Crutsinger)

Emestine C. Academy of Technology and Arts is located in East Oakland, California. It is a
community in distress, where low-skilled workers reside. Qur mission provides the framework to
accomplish and support America’s need to better educate and train workers. Historically, this
population has been excluded from the opportunities to excel and achieve independence and
prosperity, which are embedded in education. E. C. Reems Academy not only is designed to
educate local youth, but as a public charter school is also committed to assisting parents and
guardians to better prepare them to support their child’s education and improve employment
prospects through attaining literacy, basic work skills, character development and self efficacy.

Over the past four years, we have learned from experience that children who reside in
disadvantaged communities require a holistic approach to education. In short, education is more
than teaching pupils to become academic achievers, but also to address issues of resiliency. We
have expanded our focus to include an array of support systems that deliver classroom
containment through the development of social skills and self-control.

Pupils that are able to control their behavior are also better equipped to sit, focus and participate
in class. As pupils become more mature in these areas, there tends to be a decrease in truancy
and an increase in academic achievement.

To accomplish our vision to produce an educational environment that nurtures leadership, our
school has implemented a very sound curriculum that focuses on language arts, mathematics,
technology and arts, These are the cotnerstones of 21* century advancement and an
understanding of global commerce, economics and politics. 21% century leaders must become
critical, strategic thinkers capable of anticipating change and seeing the ‘big picture’. Science,
social studies, and history, if integrated properly, contribute to the development of critical
thinking, diplomacy, oral presentation, and process. This combination of skills provides the
foundation for life-long learning.

Our curriculum, built around the California State Standards, is scaffold to ensure that our pupils
learn that subjects and subject matter does not stand alone. Successful people know how to
integrate knowledge and were trained to do so during their formative years, Kindergarten
through Twelfth Grades. Generally speaking, their home and social environments further
enforced this way of thinking. Pupils that reside in urban areas, tend to learn through rote
training. They are taught to process linearly, and fail to delve into

subjects that require critical thinking skills. They are not trained to become higher level thinkers,
thus when our teachers teach Language Arts they incorporate these skills when teaching
mathematics, social studies, art, science, or computer technology, to provide a broader world
view of understanding and learning.

The basic keys of success are reading comprehension, writing, and mathematics. We place great
emphasis on the development of these skills. If a person can read, he/she can accomplish
anything they choose. We have also implemented and rededicated ourselves to insure that all
students excel in mathematics. This past year we raised our CAT6 scores 53 points proving that
scaffolding core content is key to academic achievement.

Over the past two years we have added Open Court, Open Book, classroom reading groups,
reading pull-out groups, tutoring and other forms of learning support to elevate our pupils




understanding and ability to use language art skills to increase academic achievement. We
support mathematics in a similar way, offering Mighty Mathematics as a computer taught
supplement to classroom learning, small group processing, and one-on-one tutoring. We expect
to see gains in the CAT6 Mathematics scores this year.

Last year, we hired a former Principal, as our part-time Vice Principal. She works three days a
week, Monday-Wednesday-Friday. One of her specialties is reading comprehension. She has
also created district training in reading comprehension, provided professional development to
teachers and principals alike; worked in the schools and at the district level. She has consulted
for districts throughout California including Pittsburg and Compton, Since her arrival, the school
has begun to flourish in ways only previously dreamed of. She has helped to accelerate our
timeline by two years.

Her arrival has also provided another layer of administrative support and a stronger focus on
curriculum and professional development. Teachers and staff receive weekly professional
development workshops that cover an array of teaching skills for content, professional
development and an understanding of health, safety, and psycho-social issues that impact
teachers, teaching, learning, and implementing knowledge.

This year we added the Resiliency in Education Program which provides a methodology to
approach pupil, teacher and parent achievement. Thus far we have experienced stronger teacher
cohorts and pedagogy, more demonstrative team teaching and intra-grade opportunities, broader
satisfaction in the classroom and out, higher self-esteem, an

awareness among the pupils and staff, and finally a greater sense of unity, purpose and intent
throughout the school. This in turn has increased the level of learning and teaching, and
increased the pace in the classes much like harnessing the energy from the sun. Academic
achievement is on the rise and pupils are proud of their grades and their ability to succeed at
school. Parents and guardians are happy and regularly refer friends and associates seeking
enrollment for their children to our school.

Our technology program has grown tremendously over the past two years. Qur pupils learn
whatever is offered in a minimal amount of time. Our program is focused on learning the
dynamics of technology rather than simply offering software exposure. Again focusing on
quantum thinking, developing skills to see the big picture and prepare for outcomes rather than
focusing on input.

The Arts are an area that is growing at a slower pace, we have added a full-art program and art
therapy for pupils in need, however, to expand into the areas of music, and the performance arts
requires additional space.

Additional space would also allow us to increase the number of classes pupils would take daily,
as we currently offer four lunch schedules to accommodate the number of pupils requiring lunch.
Space continues to be an issue when growth and development is discussed.

When looking back and evaluating lessons leamned there are a number of concerns that could
have either been addressed differently including our relationship with our former management
pariners, and the district. I believe that it is very important to:

1) Create a strong curricular based environment and not rely on rote learning as the tool to

acquire academic achievement — our former management partners felt differently and _. -+l Deleted: .

when I arrived had purchased texts and other materials that created an environment of
memorization rather than critical thinking and contextual learning. Students must be
taught the basic skills and then taught to think.



2) Provide in-school and afier-school opportunities and challenges to pupils to develop
healthy competition. This offers two positive outcomes, pupils excel and achieve at a
greater pace and teachers work harder to compete and accomplish greater heights than
their cohorts.

3) Develop a teacher recruitment process similar to business employee recruitment
procedures, including requiring that teachers take a writing, mathematics, and behavioral
assessment as part of the application process. Our interview process includes
demonstrating a lesson in a classroom, however, teachers often are poor writers, or do not
have adequate mathematics skills to effectively teach children. This is often discovered
after employment.

4y  If a back room business group is hired, it is important to receive all financial information
and then forward on to them. Thus, it is important to gain a clear understanding of school
and education finances and fiscal accountability.

5) Acquire outside funding to provide greater financial creditability and the ability to grow
the school without wholly relying on ADA and Title funding.

6) Identify counseling support systems that compliment SELPA support through the district
to assist inner-city youth in navigating through experiences that are engrained in sub-.
cultural morals. Learning how to manage ones environment leads to the ability to relax,
learn and take time living as a child in a dangerous environment.

7 Work closely with district personnel to establish a relationship that supports charter
school development. Formally, charter schools possessed greater autonomy often to their
detriment. Districts are beginning to establish stronger more productive relationships
with charter organizations. Through experience I have learned that district personnel
must focus more intently on schools that are being managed by professional
organizations to ensure that the charter, students and teachers are not being unfairly
treated, revenue flows to the school and accountability is required through a check and
balance system. Charter schools are often taken advantage of by management partners.

In summary, the past four years have yielded success. The school grows stronger every day.
Pupil achievement is up, teacher retention and induction is bearing fruit, and parents and
guardians are receiving services formally offered by outside agencies that had no direct influence
over their development. The next five years will continue to produce great sirides in academic
achievement. Our school will continue to be viewed as a model and a testarnent to districts’
willingness to take a risk to find ways to educate students in the 21% century. I believe that
academic and operational success will be demonstrated and at a much more rapid pace once we
relocate to a larger facility in the area.




Ernestine C. Reems Academy of Technology and Arts
Charter Renewal
April 2004-2009

Vision

Element A Description of Educational Program
Education Code 47605(b) (5) (4)
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Target Pupil Population - Ethnicity and Grade Levels

The schools’ primary focus is academic achievement in preparation for enfrance
into college.

Currently, seventy-five percent of the pupils are African American and twenty-five
percent Hispanic. While the school demographics mirror the neighborhood
demographics, no ethnicity is discriminated against; all races and ethnicities are
welcome to attend E.C. Reems Academy. To this end, the school offers pupils, presently
grades K-8, and ultimately grades K-12, an academic forum to learn and demonstrate 21
century leadership skills.

The K-8 pupil population will range between 350 and 600 pupils (population capacity
is dependent upon the facility). The current facility, 8425 MacArthur Blvd., houses a
maximum population of 385 pupils. The location acquired through Prop 39 should house
up to 600 K-8 pupils, and eventually 8§25 — 850 pupils once the school becomesa K-12
educational institution supporting three classes per grade level.

Special Education

E.C. Reems Academy does not discriminate against pupils with special needs. Upon
entry to E.C. Reems Academy, all pupils are assessed and an academic profile is
developed to establish an individual educational plan that will insure that the pupil
reaches grade level academic standards by the end of the school year, or modified
standards that parallel the pupils IEP outcomes.

For purposes of Special Education, Ernestine C. Reems Academy is identified as an
arm-of-the-district. In all other areas E.C. Reems Academy is its own LEA. The
school’s special education process as an arm of the district is attached in the Special
Education Appendix. The school reserves the right to enter into an independent SELPA

or remain as an arm of the district. degendmg upon the benefits and affordability of

services.

English Language Learners

Of the total E. C. Reems Academy pupll population, nearly one fourth is Enghsh
Language Learners.

As required by State and Federal statutes, E.C. Reems Academy provides required
services to ELL pupils. E. C. Reems Academy supports ELL pupils through several
programs including small group settings, a ‘pull out’ literacy program, Open Court, and
OPEN BOOK, a Spanish Language Computer Literacy and Reading Program. One-on-
one reading support is available as needed.

Non-school factors influence the student’s academic achievement, particularly as it
relates to English as a second language learners, and socioeconomic status To this end, E.
C. Reems Academy offers ELL parent’s access to its OPEN BOOK Computer Literacy
and Reading Program to teach them reading and basic computers skills. Acquisition of
these skills in turn will assist parents and allow them to work more diligently with their
children with their studies. As the parents overcome literacy deficiencies, pupils will
benefit academically and become English literate at a more rapid pace.




D. Ernestine C. Reems Academy of Technology and Arts is needed in East Oakland

East Oakland is a community devastated by socioeconomic factors that undermine
the ability of local youth to break free from the barriers that lead to an unhealthy
adulthood. Educational opportunities are often considered a by-product of
subculture survival, Ernestine C. Reems Academy of Technology and Arxts offers a
learning environment that invests in low teacher-pupil ratios, direct attention to
individual pupil needs, identification of individual pupil learning styles, one-on-one
support, real-world experiences and exposure, health education and support, parent
training, social and psychological support for pupils and parents, teacher induction and
retention training to foster a better under-standing of community dynamics that impact
learning, and tools to reinforce and continue to engage teachers in an at-risk community,
thus reducing teacher turnover and improving academic and social continuity. These
factors contribute to increasing academic achievement, matriculation, and social
development skills among a pepulation noted for high drop out rates and low academic
achieverent, and statistics that support an increase in juvenile and adult incarceration
and death rates. E. C. Reems Academy stands as a safe educational institution, in an
otherwise violent community setting.

What it means to be an ‘Educated Person’ in the 21* Century.
Education Code 47605(b) (5) (4)

The schools’ goal is fo enable pupils to become self-motivated, competent, lifelong
learners.

The 21% century is a major departure from the 20 century. The industrial era required
citizenry to learn to think logically and linearly. The 20™ Century developed an
educational framework that produced workers to support industrialization, .i.e.
production. The 21* century departs from this concept of educational framework. The
citizenry no longer operates under the auspices of manufacturing assembly lines, ora
system delivery that required employees to function using an assembly line thought
process and mentality. The 21" century in which a systems century, where educated
people must learn core and-non-core subjects using ‘think smart technology’, while
learning to predict situations and outcomes based on current information, i.e. educators
must teach critical thinking skills.

Educated people must envision the big picture, thus enabling them to visualize system
transitions, to not only forecast but also develop new protocols to support change, i.e.
educators must teach systems thinking. The 21 century is a computer-oriented century,
where nanotechnology is the wave of the future. Educated people must become
knowledgeable about technology, its’ uses, and how to apply them at home, or work, i.e.
educators must become a part of the technology revolution and teach, as well as use
technology in the classroom. We are also becoming a sustainable environment whereby
people must understand relationship issues regarding leadership, civic culture, bebavior,
personal finance, and ecology — the relationship between earth and man, i.e. educated
people must be astute in subjects that foster sustainability and lifelong learning habits.
Educated people must be global thinkers,

Living in a global environment requires a level of sensitivity and understanding of world
cultures. Given that we are training future leaders, we strongly promote multiculturalism
integrating culture, ethnicity, art, and technology into the core subjects to provide an
understanding and awareness of world cultures and how they interact on a global basis.



Academic achievement, social acuity, and civic responsibility are the major components
needed to become an educated person in the 21" Century.

E. C. Reems Academy is a school that emphasizes all of the skills needed to become
an educated person in the 21 Century.

How Learning Best Occurs
Education Code 47605(b) (5) (4)

As an extended elementary school, classes operate in self-contained environments,
(grades K-8 grades dynamics of grades 9-12 have yet to be determined), in which pupils
remain with their teacher during all core subject studies. Teachers and instructors other
than the home grade teacher teach computer, art, musie, and physical education courses.

Learning best occurs through project-based learning and scaffolding models that . - - Deleted: 54
integrate reading and analysis as the foundational tools for learning, Further, small 7
classroompopulations, 20:1 grades K- 4, 25:1 grades 5- 8, provide a learning - - Deleted: ¢

environment where the K-8 teacher can teach in whole groups or clusters addressing,
meeting each pupils academic and social needs; when grades 9-12 are added, it will have
a pupil-teacher ratio of 25/27:1. All teaching methods will support multiple-intelligence
learning styles producing individual and group work. Instructional strategies snch as
tactile/kinesthetic, clustering/mind-mapping techniques, peer editing/writing as
process, and interdisciplinary curriculam planning will be used to empower pupils
to become self-motivated, responsible learners.

Learning is enhanced through the development of character education building
blocks and the Guiding Principles, borrowed from the Seven Principles of Kwanzaa,
to train pupils in social skills development. These tools contribute to personal
behavioral success and respect for process and procedures that support classroom
management and hence increased levels of academic achievement.




Element B: Measurable Pupil Outcomes
Educational Code 47605 (b) (5) (B)

. What pupils should know upon graduation from Ernestine C. Reems Academy of
Technology and Arts

2.

Pupils should know and demonstrate grade appropriate skills defined by the
California State Content and Performance Standards, as well as E.C. Reems
Academy academic and social standaxds. Pupils will demonstrate academic, life-
long learning, and social skills needed te excel in high school and life.

1. Core Academic Skills

Language Arts: Pupils will demonstrate comprehensive reading, writing,
thinking, test taking strategies, listening, speaking and presentation skills,

using multiple forms of expression, with communication skills appropriate to the
setting and audience. They will comprehend and critically interpret multiple
forms of expression, including literature from various periods and cultures.

Mathematics: Pupils will demonstrate abilities o reason logically and know how
to apply mathematical processes and concepts in the areas of arithmetic, algebra,
geometry and other mathematical subjects identified by the school and governing
board.

History/Social Studies: Pupils will comprehend and demonstrate civie,
historical, and geographical knowledge that produces an understanding of cultural
dynamics, relationships, and global dependencies.

Science: Pupils will exirapolate and apply scientific research and inquiry methods
to use concepts native to biology, earth sciences, ecology, and physics to
everyday life as a means of supporiing higher learning strategies.

Foreign Language: Pupils will have a basic understanding of and knowledge in
listening, reading, writing, and speaking a foreign language, i.e. Spanish.

Other Academic Skills

Technology -

Pupils will demonstrate an understanding of computer, and multimedia skills
designed to support learning. These skills will enhance delivery of core skills.
Pupils will learn how to use computer software such as Word, Excel, PowerPoint,
FrontPage, and Publisher, to design and produce professional research papers,
documents, web pages, newsletiers and other media tools, and data reports.

These skills support and enhance basic computer knowledge. Further, the
curriculum is delivered via the same technology to prepare pupils to focus on
careers vs. jobs. These skills and abilities support interests in pursuing education
and training.



Pupils will develop and understand the capabilities in delivering video and radio
mediums via technology-based networking. These skills will enhance their ability
to understand technology delivered media communications.

Further, this knowledge will contribute to their ability to communicate ideas and
thoughts using 21* century technology. These skills will provide

a broader understanding of critical thinking skills, process and process
development, and strategic planning skills.

The Arts -

One of the foci of the school is Art. Visual Asts, Technology and Art, (e.g.
computer-aided design, architectural design, and other forms of multimedia), and
music offer pupils skills that will support careers in the

fields noted above, as well as other careers. Through this program, pupils will
understand and demonstrate artistic perception, creative expression, historical and
cultural context, aesthetic valuing, connections, relationships, and applications.
“These competencies and creative skills in problem solving, communication, and
management of time and resources will contribute to lifelong learning and career
skills.” (California State Art Standards)

3. Social and Life Planning Skills -

Pupils will learn skills that support social development and enable them to
participate in society as functional adults, These skills are taught using the
Tanzin Resiliency in Education Program and focus on character development,
conflict resolution and mediation, citizenship and leadership skills, and service
and stewardship skills development. Academically, pupils demonstrate study
skills, critical thinking skills, planning skills, time management skills, and process
skills that will underlie, and support academic achievement throughout their
adulthood. '

Ernestine C. Reems Academy exit outcomes address standards and goals for special education,
Limited English proficient, and other special student populations, as specified in the State and
Federal Education Statutes.

Curriculum Alignment to Pupil Performance Standards

The curriculum aligns with pupil performance standards using a number of
assessment and evaluation tools fo determine achievement, intervention, and
modification needs. These tools include, but are not limited to; annual assessments to
dstermine pupil learning profile, monthly progress reports, testing, portfolios, class
projects, service learning, state testing, and other instruments that support assessment and
evaluation, such as selection and participation in district programs and competitions.
These performance standards and asscssments will be described in Element C.

How will the School support Pupils that do not meet Pupil Outcomes

Pupils requiring special education assistance receive services to support their style and
ability to learn. Many pupils enrolled at E .C. Reems Academy arrive as low achievers.
Upon arrival all pupils are assessed, generally at the beginning of each school year, to
determine a baseline and establish a pupil academic profile.




The profile outlines the pupil’s strengths, weaknesses, and style of learning. This tool is
used to evaluate success and identify areas of concern.

If a pupil does not meet pupil outcomes, support systems such as, one-on-one, district
RSP, and computer-aided, self-paced programs are introduced into the pupils” academic
profile plan and systematically implemented to aid in learning and attaining grade level
skills. The IEP (Individual Education Plan) is the mechanism to frame the above.

Additionally, after school tutoring and support programs provide underachieving
pupils with additional support from teachers, instructors, support personal and
computer aided programs to help underachievers understand and excel in the
subject/s of concern. See Pupil Assessment Process template, Element C.

Alignment of School Qutcomes and Impact on Learning

In addition to individual pupil ouicome goals, the Schoo! has set high standards for
the school itself and its board, staff and parents.

School-wide Performance Goals -

At least 50% of the pupils will increase one grade level or skill levels of progress . - \ :éamment [LB4]: Accomplished

each academic year, as evidenced by scores on the state CAT 6 Test, the STAR Writing
Test administered to Fourth and Seventh grade pupils, as well as other assessments.
Performance standards, assessments, and test modifications for pupil with special needs
is determined by the pupils IEP and is followed accordingly to provide opportunities for
all pupils. Performance standards and assessments for English Language Learners will be
in accordance with the state adopted English Language Development standards and
CELDT Test results.

Pre and Post tests will reflect academic growth to support *clear and convincing’
standards to show that Ernestine C. Reems Academy of Technology and Aurts is
comparable to all other area schools in the district.

The school uses SASI XP as the data input tool. This is supplemented by other software
packages, such as FileMaker and Excel, depending upon applicability. '

E. C. Reems Academy will continue to pursue the following school outcome goals -

s The school will implement state requirements and standards

» The school will adhere to the (NCLB) No Child Shall Be Left Behind Act. This
will be evidenced by school records, CAT 6 test results, annual reviews and the
District Accountability Report

e The school will demonstrate progress in the aggregated results of the pupil
‘outcomes listed above

s The school will demonstrate pupil improvement on standardized test scores that
compare favorably with schools that have similar pupil
populations (e.g. race, gender, ethnicity, socioeconomic status), or provide ‘clear
and convincing® standards of schools that are comparable to other schools in the
district, evidenced by the CAT 6 and CST results

» The school will engender a higher annual staff attendance rate than dlStI‘lCt
schools, evidenced by school records



» The school will provide an Annual Accountability Report that compares
favorably with schools that have similar school populations, evidenced by District
reports

¢ The school will publish the rate of parent involvement i.e. parent conference
attendance, meetings, other activities, evidenced by school records, newsletters,
school webpage information

¢ The parent satisfaction rate will be higher than the parent satisfaction rate at
similar schools in the district, evidenced by the parent survey A

e The school will provide professional opportunities for teachers and create
opportunities to tap the expertise and experience of qualified professionals, as
evidenced by calendars, agendas of professional development workshops and
evaluations of workshops

» The school will implement a variety of social and psychological teols and
strategies to support the physical and mental health of its pupils, teachers and
parents

Pupils that attend E. C. Reems Academy are expected to meet the above outcomes, which
are aligned to the school vision, mission, curriculum, and assessments described in Element
Aand C

To better serve our pupils and community, E. C. Reems Academy will continue to examine and
refine its list of student outcomes over time to reflect the school’s mission and any changes to
state or local standards that support such mission. E.C. Reems Academy will submit to the State
Administrator and the district Board, at any time prior to expiration, a description of any changes
to the above student outcomes as an amendment of the charter. The district board agrees to hear
and render an amendment decision pursuant to the timelines and processes as specified in the
Education Code Section 47605(b).




Element C: Methods to Assess Pupil Progress toward

Outcomes
Education Code 47605(b) (3) (C)

Expected pupil outcomes as defined in the State Content Standards provide the primary
method of measuring what the pupil has learned from subject-to-subject, year-to-year and
duration of enrollment at Ernestine C. Reems Academy of Technology and Arts. The

testing measurement tools to assess pupils include the CAT 6 and the STAR Writing Test for . - - Deleted:

Grades 4 and Seven, the CELDT for English Language Learners, and the Physical Education . * Deleted:

Test for grades 5 and Seven, and other Comprehensive Reading, Langnage Arts, and
Mathematics examinations. Other measurement tools such as, pupil portfolios, teacher and
administration tests, progress reports, report cards, projects and reports, and oratorical
presentations will help quantify annual and exit outcomes.

Benchmarks are determined by teachers and administrators to assure that State Content and
Performance Standards are being met throughout the year. The benchmarks are aligned with the
State, District, and E. C. Reems Academy Standards. We conduct benchmark reviews at the
close of each month, or ten times a year, to evaluate pupil achievement. There are three
levels of review: E.C. Reems Academy — Monthly Academic Progress Reports assess and
identify student achievement. Individual pupil interventions are identified to remediate subject
materials or enhance level of study for pupils that excel beyond the current benchmarks. If a
pupil does not respond to the Progress Report interventions, an SST is conducted to support the
at-risk pupil offering and more comprehensive academic interventions. If the SST does not
remediate the deficiency, then the District, conducts an IEP, to determine other academic
strategies and interventions beyond those available at the school. Articulation from grade
level-to-grade level also assures that pupil ouicomes meet State Content and Performance
Standards. This is accomplished through grade level meetings designed to define academic
achievement ouicome; agreement among intra-grade level teachers to assess, prioritize, teach,
and evaluate the same skills to all pupils in the respective grade, and finally, inter grade level
articulation to assure that pupils matriculate to the next grade level demonstrating the skills
identified in the State, District and School standards.

Teachers and administrators review benchmarks to assure that each grade level addresses
areas of deficiency. Inter-grade level meetings are scheduled throughout the year to review
areas that may require more attention. Each grade articulates expected outcomes with the
grade below and grade above to guarantee consistency in delivery of content and
performance standards in each of the core academic areas of language arts, mathematics,
history/social studies, and s¢ience. The same process is used to assure that non-core subjects,
e.g. music, technology, art, physical education, and foreign language, meet the same level of
rigor-required to assure achievement in the core content areas.

The exit outcomes include acquisition of core and non-core skills. The exit outcomes are
measured using the same tools defined above. Non-academic skills such as leadership,
citizenship, conflict resolution and mediation are measured though participation in
leadership capacities in and outside of class; participation in ciubs and organizations;
participation as liaisons and representatives of schoel programs;

election and appointment to school offices, and ranking at District level competitions.

Exit outcomes address not only the needs of mainstream pupils, but also the standards and
goals for special education, Limited English proficient pupils, and other special pupil
populations.



Attendance is another measurement tool. As we experience a decline in truancy, i.e.

absenteeism, the pupils’ grades improve. Attendance is a key factor in the development of

academic-achievement. Many pupils transfer from district schools with low grade point

averages. Accompanying low grades is high truancy rates. E.C. Reems Academy provides tools

to remedlate truancy concerns w1th parent/guardian meetings, teacher support, ;end-attendanee | Formatted: Strikethrough .
. As the pupil begins to attend school regularly,

the academic profile then becomes a viable tool to address academic deficiencies. This process

contributes to an increase in grades and the ability to master grade level subject matter.

Developing measurement tools and outcome expectations will continue to change as the
target population meets current assessment goals and increased levels of academic achievement,
This is a natural process and to be expected when growing a school.

Further, as the pupil population continues to matriculate from grade to grade, the level of
academic achievement will increase placing greater focus on advanced/higher leaming skills and
tools. E.C. Reems Academy is beginning to experience school-wide performance increases that
have resulted in the development of new articulation academic management techniques. These
techniques have prepared the school to become a feeder school to Oakland Charter and
Qakland District High Schools.

: 1 Comment [LB5]: E.C. Reems
: f‘ Academy has become a feeder schoolto |
E. C. Reems Academy : | more high schools in the area and this list |
of Technology and Arts : +| currently includes private schools. |
Charter School
Qakland School of / ¢ ) [ East Oakland
the Arts School of Arts
(Charter School) (Small School)
Castiemont Business ;‘
Aviation High School and Information :
(Small School) Technology School
(Small School)
Leadership
Preparatory School of Street Academy :
: . Creative Thinkers {Charter School) i I
Our goal is to continue 1 (Small School) ools by challe; ng

capabilities and capacity. As a public charter K-8 school we have the responsibility of preparing
our youth to excel. Challenging our youth through a rigorous curriculum encourages academic
achievement and preparation to refine learning once they enter high school and move from pupil
to student status. While simultaneously encouraging character in leadership skills, our students
will achieve the highest levels of education and leadership. Which we hope will yield their return
to bring others forward.




Assessment Tools Used to Measure Pupil Progress toward Qutcomes

OUTCOMES

Proficiency in English/Language
Arts

Proficiency in Mathematics

Proficiency in History/Social Studies

Proficiency in Science

Proficiency in Technology

‘ Proficiency in Art

. & o 0o 2 0 @

ASSESSMENT

California State Standards Tests, CAT 6,
STAR Writing Test

Norm-referenced Tests

Portfolios of written work graded using rubrics
designed by school personnel

Progress Reports and Report Cards

California State Standards Tests, CAT 6
Norm-referenced Tests

Progress Reports and Report Cards

Califomia State Standards Tests, CAT 6
Norm-referenced Tests

Presentation of a report or research projectin a
history or social studies topic (grade
appropriate)

Progress Reports and Report Cards

California State Standards Tests, CAT 6
Norm-referenced Tests

Progress Reports and Report Cards .

OPEN BOOK Assessments

Typing Assessments

Arithmetic and Mathematics Assessments
Cyber STAR, Web-based Assessment Tools
Submission of completed projects in research,
design, report development (grade appropriate),
graded using school designed rubrics
Utilizing tracking mechanisms to produce
Progress Reports and Report Cards
Submission of completed art projects, graded
using school designed rubrics

Multiple Tests and Quizzes, graded using
teacher designed rubrics

Progress Reports and Report Cards

Pupil Assessment Process

ASSESSMENT
PROCESS

TEACHER
(IN CLASS)

TIME FRAME  September

FREQUENCY
September- Reviewed
monthly o complete

-monthly progress reports

which are sent home to
parents

Administered anhually in

STUDENT STUDY INDIVIDUAL
TEAM (8ST) EDUCATION PLAN .
(IEP)
As Needed As Needed
Upon Request - Initial IEP — Informal

Reviewed bi-weekly and
at the close of the 4-6
week invention period

reviews monthly, Annual-
review is conducted to
evaluate success. Tri-
annual reviews determine
continuation or cessation
of process



PROCESS

All pupils are assessed to
determine skill level and
developed the Grade-level
Academic Pupil Profile

The profile is the
academic road map, The
grade level profile
incorporates pupil
recorded progress in the
California State Content
and Performance
Standards, and other
School Standards

The profile describes
academic strengths and
weaknesses and needed
interventions

If the intervention/s do not
correct the remedial skill
area/s, paperwork is
subtritied to initiate an
SST Process

Pupil is referred after
teacher generated
interventions are
attempted but do not
produce desired results

The SST Team,
composed of the
Teacher, School
Counselor, RSP, Vice
Executive Director,
Parent/Guardian and
Student, meet to discuss
concerns

Plan is developed and is
reviewed bi- weekly and
at the close of 4-6 period
depending upon level of
bi-weekly improvement

If SST Plan does not
correct the remedial skill
area/s, pupil is referred
for an IEP

The District RSP compiles
all information pertinent to
intervention of the pupils
case study reports to the
District

The District schedules
more comprehensive
assessments and
evaluations, and convenes
a meeting with
Parent/Guardian, and other
school personnel identified
as the SST Team

Findings are discussed and
an remediation plan is put
in place identifying special
services for pupils with
special needs

School personnel monitor
the process on a monthly
basis. Formal IEP reviews,
mandated by the State, are
conducted annually to
evaluate success. Tri-
antmal reviews determine

continuation of process ;.
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Element D: School Governance
Education Code 47605¢b) (S}(D)

Emestine C. Reems Academy of Technology and Arts constitutes itself as a California Public
Benefit Corporation pursuant to California law. The school is being governed pursuant to the
bylaws adopted by the incorporators, as subsequently amended pursuant to the amendment
process specified in the bylaws. The governing board’s major roles and responsibilities includes
establishing and approving all major educational and operational policies, approving all major
contracts, approving the school’s annual budget and overseeing the school’s fiscal affairs, and
selecting and evaluating the top administrative staff. The Board, whose members have a legal
fiduciary responsibility for the wellbeing of the organization and the school, rotate off the board,
insuring consistency and institutional memory, to govern the school. The school’s governing
board includes six members —

One Statutory President, Dr. Emestine C. Reems or her designee

One member from the Oakland Community Organization, or community member
One parent of a pupil/s enrolled in the school

One representative from business

One representative connected with a local college or university

One teacher representing E.C. Reems teachers

Board members shall serve a term of two years, with a maximum of three consecutive terms

(initial terms were staggered to ensure continuity in management of the school). Dr. Brnestine C.

Reems’ position shall have no term limit. The Board will conduct an open and well-publicized
nomination process to allow parents and other interested parties to nominate themselves or
others for appointment to the Board when vacancies arise. All new members must be approved
by the Board, with the exception of the OUSD representative if requested by QUSD.

If the OUSD Board desires, it may have one of its members appointed as a member to the Board
of Emestine C. Reems Academy of Technology and Arts.

The Parent Representative is very imoportant in that they monitor the pulse of parent concerns.
The Parent Representative is responsible for reporting the outcomes of the monthly parent
meetings to the board. The parent representative is also responsible for organizing Parent
Fundraising, Parent Supported Programs, and Parent Volunteer Opportunities. The Parent
Representative is the bridge between the school and the community.

Ernestine C. Reems Academy of Technology and Arts Board of Director’s Responsibility
Template

Board of Director’s Responsibility Board of Director’s Role

Legal Responsibility »  Exercises fiduciary role to ensure that the school is
properly managed.
®  Maintains legal status; insures that the proper
paperwork is submitted to governmental dgencies.

.- Comment [LB7]: Sce Part A,
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Board Accountability

Financing and Accounting

Strategic and School-wide Plan

Evaluation of Programmatic Success
Monitors Special Ed and English as
Second Language Learner Programs

Policy Creation and Approval
Personnel

Resource Development

Decision Making

Community Relations

®  Reviews financial and business dealings.
Establishes and communicates clear expectations of
Board directorship.

Assures effective participation of Board directors.
Approve annual budget.

Reviews monthly/other scheduled financial reports.
Ensures that proper intermal controls are in place.
Hires and oversees auditor

Approves school goals and objectives.

Reviews strategic/school-wide plan and progress.
Assesses compliance/progress in achieving

educational and other outcomes agreed t in the
charter contract,

¢ The board will evaluate student performance data.

Ensures that all special education and second

language learner programs support compliance and

delivery.

Develop and/or adopt written policies.

Responsible for reviewing policies periodically,

Sets and reviews personnel policies.

Hires Executive Director & evaluates performance.

Responsible for assuming long-range commitments

of resources; establishes a fund development plan

_ and participates in its implementation.

¢ Reviews and approves all major grant proposals.
Defines and communicates the role of the Board,
and Executive Director in making decisions.

& Assures appropriate involvement of board directors
in ECR Academy decision making,

¢ Promotes the school to parents, and the general
public, including serving as an ambassador of the
school.

*  Vigorously pursues capital investments for school
development.

#  Reports an annual finding in the form of an
executive summary to parents and the general
commuinity.

* 2 5 9 & & & @

-*

Ernestine C. Reems Academy of Technology and Arts
T ard of Director's. | T e

Ernestine C. Reems Academy of Technology and Arts

Executive Director

Teachers, Staff
and Pupil
Developmenit

Curriculum Administrative
Development and Facilities
and Oversight © Operations

s
s
-
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Element E: Employee Qualifications
Education Code 47605(b) (5) (E)

Administrative and Operational Staff Qualifications

The School Administrator herein referred to as the Executive Director, and any other
administrator at Ernestine C. Reems Academy of Technology and Arts should possess leadership
abilities and a comprehensive educational vision that is consistent with the school’s mission and
educational program. In addition, the Executive Director should possess skills in hiring and
supervising excellent teachers, technological and data-analysis experience, and if possible,
business experience. Experience in a school serving a high-risk population, including minority
children in the inner city, is required.

The Executive Director is selected by the Board with input from parents and the community.
Staff will be selected by the Executive Director. All staff will operate on performance-based
anmual contracts with the charter school, The Executive Director will be evaluated on an annual
basis using a process developed by the Board, which will include parent and staff surveys of
school performance. This is an annual process.

The operational staff, as well as the Executive Director, will be provided professional
development opportunities to ensure that they remain abreast of all relevant changes in laws or
other operational requirement. All non-instructional staff will possess experience and expertise
appropriate for their position with the school as outlined in the school’s staffing plan and the
schools adopted personnel policies.

All staff must provide a Department of Justice criminal background check and fingerprints to
insure pupil and staff safety. In accordance with NCLB, all ‘core’ teachers will hold a credential
that has been filed with the Alameda County Department of Education. All staff will submit TB
test results every four vears. Live Scan reports, credentials, emergency credentials, temporary
waivers, and TB test results are pre-employment requirements and must be submitted to school
personnel prior to the inception of employment.

prospective-emplo’ Eettersof Intent-will be-offeredtoall
- Contracts will be offered upon submittal of the noted documents.

Administrative Staff includes (not exhaustive and may change according to need)

¢ Executive Director

Vice Executive DirectorSchool CounselorDirestorof Resitiene, .. . ... ..

Operational Staff includes (not exhaustive and may change according o need) -
. Ofﬁce Manager
_» School Secretary

+—Receptionist

o Lunch Staff

¢ Custodial Staff

s Security Staff
Lameh Altendants,. e
Teaching/Instructional Staff (not exhaustive and may change as needed)

-+ Comment [LB9]: The Board is the
i sole party responsible for selecting and
! hiring the Executive Director
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Certificated/credentialed Teachers
Non-certificated/non-credentialed Teachers
Instructional Aides

Harm Reduction Therasts

Egadine Resource Instrocion

Mathematios Resource Inshrucions

o Formatted: Strikethrough

e
¢ Mentors

Instructional Aides, Pre-interns;

Interns and Mentors will work side-by-side with a teacher,as . . - -{ Formatted: Strikethrough

teacher support.
Teacher Qualifications

Emestine C. Reems Academy of Technology and Arts will retain or employ teaching staff who
hold appropriate California teaching certificates, permits, or other documents issued by the
Commission on Teacher Credentialing. The School will also observe and comply with NCLB
teacher credentialing requirements. All core teachers will meet NCLB “highly qualified”
requirements by the 2005-2006 school years.

Eighth orade teachers teaching Alvebra with hold 2 Single Subject Ajeabra Certificate.

Credentialed teachers will teach the ‘core’ academic classes of language arts, mathematics,
science, and history/social studies. These teachers will be responsible for overseeing the pupils’
academic progress and for monitoring grading and matriculation decisions, as specified in the
school’s operational policies.

Emestine C. Reems Academy of Technology and Arts may also employ or retain non-
certificated instructional support staff to instruct ‘non-core’ subject classes. These classes
may include - but are not limited to, computer, physical education, music, dance, resiliency, and
media technology.

‘Non-core’ instructors must have an appropriate mix of subject matter expertise, professional
experience, and education to professionally teach pupils their art/skill. Instructional Aides must
possess an Associates Degree or an equivalent number of credits towards a Bachelor’s Degree.
Non-core instructors must posses an Associates Degree or higher or 48 units (of credit) towards
a bachelor’s degree. Some academic support staff positions may require a high school diploma
or GED depending upon the position, e.g. extracurricular programs and activities assistants.

These staff members must demonstrate capacity to work successfully in an instructional
capacity and will provide applied instructional experiences to E. C. Reems Academy

‘pupils. Instructional support staff will not assign grades or approve student work assignments

without the approval of a teacher, unless they are instructing non-core courses and activities.

All teachers and instructional staff will participate in weekly staff development seminars to stay
abreast of the latest teaching strategies, community development, and psycho-social practices
that deepen their ability to support disadvantaged learning styles and patterns of inner city
Children of Color.

Al staff regardless of position must:




demonstrate a desire to provide opportunities to pupils lacking academic, behavioral, or
psycho-social deficits

possess sensitivity to the needs of pupils and their families
work with parents/caretakers as educational partners

be willing to participate in staff meetings, parent meetings, and other school-wide
meeting that help guide growth and development of the school

apply the school motto “it takes a village to educate a child”, by participating in
pedagogical and cohort systems fo support pupil and, parent learning styles



Element F: Health and Safety Procedures
Education Code 47605(b) (3) (F)

Ernestine C. Reems Academy of Technology and Arts has adopted and implemented a
comprehensive set of health, safety, and risk management policies. These policies were
developed in consultation with the school’s insurance carriers and at a minimum include the
following procedures:

» all enrolling pupils will provide records documenting immunizations as required by law
and to the same extent as would be required if the pupils attended a non-charter public
school

e policies and procedures providing for school-wide training in response to natural
disasters and other emergencies, including terrorist threats, civil unrest, fires and
earthquakes

e training for staff and students relating to blood-borne pathogens

» identification of specific staff that have been trained in the administration of prescription
drugs and other medicines

« apolicy designating that the school functions as a drug, alcohol, and tobacco free
workplace

+ arequirement that each employee of the school submit to a criminal background check
and furnish a criminal record summary as required by Education Code Section 44237

These policies and procedures have been incorporated into the school’s student and staff
handbooks and are reviewed on an on-going basis to insure that all new regulations, policies and
| procedures are documented and promulgated-accordingly.




Element G:; Means to Achieve Racial/Ethnic Balance Reflective of District
Education Code 47605(b (3} (G)

Emestine C. Reems Academy of Technology and Arts is located in East Oakland, California,

B | swhere the racial and ethnic balance is primarily African American and Hispanic. The District’s
ethnic and racial balance is more inclusive, and as such requires-a comprehensive strategy to
achieve a reflective balance; the following strategies are employed to recruit pupils and staff:

« establish an annual timeline to support district-wide recruitment and application process
to inform a balance of socioeconomic, language, ethnic, and racial groups that reflect the
district population

e insure promotional and informational materials are written to appeal to all racial and
ethnic groups represented in the district - promotional and informational materials will
be distributed through media submissions to local radio and television, area newspapers,
and community organizations which compose the outreach directory

» distribute promotional and informational materials to a variety of community groups and
agencies that serve the various racial, and interest groups represented in the district

Ermestine C. Reems Academy of Technology and Arts operates as a non-sectarian, non-
discriminatory school. It will not charge tuition, and as stated by law operates as a public charter
school.

.- | Formatted: Strikethrough




Element H: Admission Requirements
Education Code 47605(b) (3) (H)

Charter schools are schools of choice. Area residents founded the school and thus receive
priority placement, however, all pupils in the disirict are eligible to enroll in the school;

all pupils that wish to attend will be admitted, as space allows. In event that there are fewer
vacancies than applicants, the school, in accordance with the law, will hold a lottery to fill the
vacancies, eliminating any possibility of preferential treatment.[Note: the only population
receiving preferential admission are free and reduced lunch recipients, as required by the 2002
Charter amendments.] To this end, Emestine C. Reems Academy of Technology and Arts will
actively recruit a diverse population from the district who understand and value the school’s
mission and are committed to the schools instructional and operational philosophy. Prospective
pupils and their parents or guardians will be briefed regarding the school’s instructional and
operational philosophy, and w111 be informed of the school’s student-related policies. The school
will continue to implement a 3 ust and garly spring anneet recruitment and admissions . - /| Formatted: Strikethrough
Jrocese, which will Lulmmcm in = late spring Ic timeframe will ~which-shall include " { Formatted: Strikethrough
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1) outreach and marketing

local area papers

local radio stations, public service announcements

local television community service announcements

announcements and postings to local churches, youth organizations, etc
website notifications

2) an admission application period

3) an admissions lottery, if necessary

« if applicants outnumber vacancies, an annual lottery will occur mid-Mav to fill . - -{ Deleted: August
known vacancies

4) orientation sessions for parents and pupils

* parent orientation sessions follow lottery admissions each August prior to the
beginning of the school year to inform parents of school policies, procedures,
expectations, and the parent compact

5) enrollment
In event that the number of pupils seeking admission to any grade or class exceeds capacity, E
C. Reems Academy shall have the right to grant priority in admission to siblings or current

pupils, children of staff, and residents of the charter-granting district or county.

The school may fill additional vacancies or openings that become available after the school yea.r
has begun by means of either a waiting Hst or other non-discriminatory process.

The Waiting List is an on-going list that is maintained for six months. Every six months the
applicant is contacted to determine if they wish to remain on the waiting list for another six




months. If the school is unable to contact the applicant at the close of six months and the
applicant does not contact the school regarding status, the school will remove the applicant from
the attrition/waiting list.



Element I: Financial (and Programmatic) Audit
Education Code 47605(b) (5) (I}

Emestine C. Reems Academy of Technology and Arts board of directors form a committee and
hire an independent auditor who is familiar with education finance to cormplete an annmal andit
of the school’s financial affairs, The audit will verify the accuracy of the school’s financial
statements, attendance and enrollment accounting practices, and reviews the school’s internal
controls. The audit will be conducted in accordance with generally accepted accounting
principles applicable to.the school. To the extent required under applicable federal law, the audit
scope will be expanded to include items and processes specified in any applicable Office of
Management and Budget Circulars. It is anticipated that the annual audit will be completed by
Decemberl5 each year and that a copy of the auditor’s finds will be forwarded to the chief
financial officer of the Gakland Unified School District, the state Controller, the county
superintendent of schools, and the California Department of Education. The school’s audit
committee will review any audit exceptions or deficiencies and report to the school’s board of
directors with recommendations on how to resolve them. The board will report to OUSD
regarding how the exceptions and deficiencies have been or will be resolved. Any disputes
regarding the resolution of audit exceptions and deficiencies will be referred to the dispute
resolution process contained in Element N.

In addition fo fiscal auditing practices the school will conduct annual programmatic audits to
ensure that performance reporting is consistent with OUSD and E.C. Reems,

Academy standards and practices. The process will include, but is not limited to, the following
items:

o summary data showing pupil progress toward the goals and outcomes specified in
Element B from assessment instruments and techniques listed in Element C

¢ an analysis of whether student performance is meeting the goals specified in
Element B. This data will be displayed on both a school-wide basis and
disaggregated by the major racial and ethnic categories to the extent feasible
without compromising student confidentiality

¢ asummary of major decisions and policies established by the school’s governing
board during the year

¢ data onthe level of parent involvement in the school’s governance and summary
of data from an annual parent and student satisfaction survey

» staff data including qualifications

o acopy of the school’s health and safety polfcies and /or a summary of any major
changes to those policies during the year

"+ information demonstrating whether the school implemented the means fistedin

charter Element G to achieve a racially and ethnically balanced student
population '

s an overview of the school’s admission practices during the day and data regarding
the numbers of pupils enrolled, the number on waltmg lists, and the numbers of
pupils expelled and/or suspended

‘
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analyses of the effectiveness of the school’s internal and external dispute
mechanisms and data on the number and resolution of disputes and complaints

other information regarding the educational program and the administrative, legal,
and governance operations of the school relative to compliance with the terms of
the charter generally

Emestine C. Reems Academy of Technology and Arts and OUSD will jointly
develop an annual site visitation process and protocol to confirm the school’s
performance and compliance with the terms of this charter

Emestine C, Reems Academy of Technology and Arts may receive funding in
accordance with Education Code Section 47617 or its successors. It is the intent
of Ernestine C. Reems Academy and OUSD to develop mutually agreeable
Memoranda of Understanding that will adjust the apportionment’s due o the
school pursuant to Education Code Section 47617 to accomplish the following:

» adjust the school’s base revenue limit funding to reflect QUSD’s usual
difference in per-pupil spending at various grade levels (class reduction funds,
etc.)

« enable ECR, OUSD, and the district’s Special Education Local Planning Act
to jointly and cooperatively address the needs of special needs pupils and
share in the costs and revenues associated with serving such pupils

» compensate OUSD for the value of any services rendered, using a mutually
agreed to direct service or other formulas agreed to in the MOU

« address funds transfer and fiscal overview procedures

in addition to the revenue sources in Education Code Section 47617, OUSD will distribute other
revenue sources that the district may share with the school, to the extent that ECR pupils and
programs generate funding entitlements, These other revenue sources can include, but are not
limited to, the following sources and programs:

The California State Lottery

Categorical Block Grants

Breakfast and Lunch Program Funding

Charter school funding from the California Department of Education, the federal
government, or other sources

Any other available or mutually agreeable sources and funding for programs

As it relates to insurance and safety — Ernestine C. Reems Academy of Technology and Arts will
purchase and maintain as necessary general liability, errors and omissions, property, workers
compensation, and unemployment insurance policies to protect against unforeseen

circumstances.
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Element J: Pupil Suspension and Expulsion
Education Code 47605(b) (5) (J)

Ernestine C. Reems Academy maintains a comprehensive set of student discipline policies.
These policies are distributed as part of the school’s student handbook and will clearly describe
the school’s expectations regarding attendance, mutual respect, substance abuse, violence, safety,
and work habits. Each student and his or her parent or guardian are required to verify that they
have reviewed and understand the policies. Student handbooks are distributed during the first
week of school. Students that enroll during the school year will receive their handbook during
the parent-student orientation. ‘

Ernestine C. Reems Academny uses a number of remedies and support services to maintain pupils
on site to receive daily instruction. All incidents are investigated prior to making a determination
regarding suspensions and expulsions. Suspensions and expulsions are a last resort, and
generally employed when a pupil threatens the health and safety of the school, staff, and student
body. These infractions may include, but are not limited to:

terrorist threats

the threat, causation, or attempted causation of physical injury to another person
possession of a weapon

unlawful possession, use, sale, offer, or being under the influence of any controlled
substance, alcoholic beverage, or intoxicant

robbery or attempted robbery of school property

¢ significant damage or attempt to damage school property

an obscene or offensive act or habitual profanity/vulgarity

s & o 9

- Pupil - Suspension Due Process Rights

The pupil has the right to an informal conference with the principal, vice principal, or
counselotprior to a suspension. The pupil under scrutiny retains the following tiehisratwhish . | Deleted: , or Dircotor of Resilioncy W
E ights: " Formatted: Strikethrough

+ to be informed of the charges lodged against the pupil and the evidence used as a basis
for the charges

» to present his/her side of the incident and @y supporting evidence of testimony
The parent or guardian rights include:
. receivmg oral and written notification of the suspension at the time of suspension
= arequest for a conference with the parent or guardian will be noted on the suspension
form .
The principal or vice principal may suspend a pupil under an emergency situation where the

principal or vice principal determines that the situation constitutes a clear and present danger to
the lives, safety or health of students or school personnel. California Education Code 48911.




Discipline and Special Education Pupils

A different set of rules apply to discipline of special education students. If the pupil’s behavior is
directly related to his or her disabling condition, the standard disciplinary procedure will be pre-
empted by statements in the pupil’s IEP. In situations such as this, the pupil will be referred to

the school counselor or-direstor-ofresilieney to develop a disciplinary plan that includes
appropriate expectations and consequences.

Note - All disciplinary actions initiated by the school are clearly explained in the Student-Parent
Handbook

- Formatted; Strikethrough




Element K: Retirement System
Education Code 47605(b) (5} (K)

Staff at Emestine C. Reems Academy of Technology and Arts will participate in the federal
social security systems, or other reciprocal systems, in place of (PERS) Pubic Employees
Retirement System. Teachers will participate in (STRS) State Teachers Retirement System, in
accordance with The Charter Act of 1998, This provision stipulates that if any teacher
participates in STRS, all must participate in the program. It is not a selective process.

The school’s board of directors retains the option of review of all retirement systems to make
adjustments that will, within the limits of the law, provide teachers and staff with viable and
competitive retirement options. This clause is intended to support teacher and staff recruitment
and retention.

The board will insure that payroll deductions and related data are forwarded to the proper
agencies.




Element L: Attendance Alternatives
Education Code 47605(b) (5) (L)

Pupils who opt not to attend Ernestine C. Reems Academy of Technology and Arts may attend
other district schools or pursue an inter-district transfer in accordance with the Qakland Unified
School District’s existing enrollment and transfer policies. The parents or guardians of each
pupil enrolled in the charter school shall be informed that the pupils has no right to admission in
a particular school of any local education agency (or program of any local education agency) as a
consequence of enroilment in the charter school, except to the extent that such a right is extended
by the local education agency. :



Element M: Description of Employee Rights

Education Code 47605(b) (5} (M) S ... ..-Comment[LB12}: Updated inPart A, |
SR e .  Crteriond |

Emestine C. Reems Academy of Technology and Arts is thé exclusive public school émployer of 0

the employees at the school for the purpose of Section 3540.1 of the title 1 of the Government

Code.

Ernestine C. Reems Academy of Technology and Arts is an independent employer, and is
declared the legal arm for collective bargaining purposes.

Emestine C. Reems Academy of Technology and Arts will hire all school staff. All employees
will be given annual contracts and will be considered employees of the school.

No District emplovees shall be required to work at the school, unless the District and school
enter into agreement to support special needs pupils. Any District employee interested in
working at Emestine C. Reems Academy of Technology and Arts can apply in the same way as
non-district applicants, and if hired, enter into a contractual agreement

with the school, which shall have the authority to hire and terminate the position, in accordance
with the agreement executed between the school and employee.

Employees of Emestine C. Reems Academy of Technology and Arts, that were formally
employees of OUSD, are not eligible to carry over rights and privileges, acquired during OUSD
employment, to E.C. Reems Academy. There are no reciprocal employment rights

or privileges between the two institutions. Charter School employees who were previously
employees of QUSD only have those benefits afforded to any other employee in their collective
bargaining unit or employment status who leaves OUSD for employment with any private
employer.




Element N: Dispute Resolution Process, Oversight,

Reporting, and Renewal
Education Code 47603(b) (3) (N)

The intent of dispute resolution process is to:

1) resolve disputes within the school pursuant to the school’s policies

2) minimize the oversight burden on the district

3) ensure a fair and timely resolution to disputes

4) frame a charter oversight and renewal process and timeline so as to avoid disputes

regarding oversight and renewal matters.

The staff and governing board members of the school and the district agree to attempt to resolve
all disputes regarding this charter pursuant to the terms of this section. Both shall refrain from
public commentary regarding any disputes until the matter has progressed through the dispute
resolution process.

Disputes between the School and the Charter-Granting Agency

In the event that Ernestine C. Reems Academy of Technology and Arts or QUSD (granting
agency) have disputes regarding the terms of this charter or any other issue regarding the school
and grantor’s relationship, both parties agree to follow the process outlined below:

(a)  California Education Code Section 47605 {b) (14) requires that a charter designate the
procedures to be followed by the charter school and the ‘entity’ creating the charter in
event of a dispute relating to the provisions of the charter. In the case of the OUSD
petition, the entity creating the charter shall be OUSD.

(b}  Emestine C. Reems Academy of Tectinology and Arts shall be governed by the
Ernestine C. Reems Academy Board of Directors, as set out in Element D of this charter
application, which is responsible for the governance and operation of the school in
accordance with the provisions of the charter.

(c) In the event of a dispute concerning whether Emestine C. Reems Academy of
Technology and Arts is meeting the goals and objectives of the charter, the OUSD or the
Emestine C. Reems Academy Board of Directors shall provide written notice to the other
of the nature of the dispute and the facts which the party believes supports the failure to
comply. This notice shall be provided within 15 calendar days of when the party either
know or should have known of the possible violation unless there are extenuating
circumstances. In the event that the grantor believes that the dispute relates to an issue
that could lead to revocation of the charter, this shall be specifically noted in the written
dispute statement.

(d)  After the receipt of the notice, the State Administrator, District Superintendent, or
-designee and a representative of the Charter Board of Directors shall meet to try and
- resotve the dispute. If a resolution is reached, a written description of that resolution shall
be drafted and signed and preserved as guidance for future action.

(e)  Ifno resolution is reached, the matter shall be su_brhitted to a mediator experienced in
conflict resolution and educational issues. The first opportunity for striking shall be
determined by lot. The parties shall alternatively strike until one name remains. Within



10 calendar days of appointment or otherwise mutually agreed the parties shall meet to
resolve the dispute. Any agreements reached shall be written and preserved as set out in
paragraph D above.

£) If the agreement is unresolved 15 calendar days after the meeting, either party may
request that the State Mediation and Conciliation Service provide names of arbitrators
experienced in matters relating to the schools of California. Using the striking process set
out above, an arbitrator shall be chosen who shall allow for a hearing in which both
parties may submit evidence in support of their positions. The award of the arbitrator
must be provided within 15 calendar days of the hearing and shall be final and binding
except as set out in CCP Section 1280 et. seq. The arbitrator shall have no power to add
to, subtract from, or otherwise modify the charter. The formal rules of evidence shall not
be applicable at the hearing, and either party may choose or not choose to be represented
by counsel. Each party shall bear its own costs and evenly divide the cost for the
mediation and arbitration. The award of the arbitrator shall be presented and guide how
future disputes with same or similar issues are resolved.

Disputes Arising from within the School

Disputes arising from within the school, including all disputes among and between students,
staff, parents, volunteers, advisors, partner organizations, and govemning board members of the
school, shall be resolved pursuant to policies and processes developed by the school.

QUSD shall not intervene in any such internal disputes without the consent of the schools
governing board of directors and shall refer any complaints regarding such disputes to the
governing board or designee for resolution pursuant to the school’s policies. The district agrees
not to intervene or become involved in the dispute unless the dispute has given the district
reasonable cause to believe that a violation of this charter or related laws or agreements has
occurred, or unless the governing board of the school has requested OUSD 1o intervene in the
dispute.

Oversight, Reporting, Revocation, and Renewal

OUSD may inspect or observe any part of the school at any time E. C. Reems Academy requests
that the district provide reasonable notice to the director of Ernestine C. Reems Academy of
Technology and Arts prior to any observation or inspection unless such notice would prevent the
performance of reasonable oversight functions. E. C. Reems Academy requests that OUSD shall
endeavor to provide such notice at least three working days prior to the inspection or observation
unless the school’s board or director agrees otherwise. Inspection, observation, monitoring, and
oversight activities may not be assigned or subcontracted to a third party by OUSD without the
mutual consent of the governing board of the school.

If the State Administrator or the OUSD governing board believes it has cause to revoke this
charter, the board agrees to notify the governing board of the school in writing, noting the
specific reasons for which the charter may be revoked, and grant the school reasonable time to
respond to the notice and take appropriate corrective action, unless the alleged violation presents
an immediate threat to health and safety.

In accordance with the 2002 Charter Law additions Ernestine C. Reems Academy of Technology
and Arts will submit its annual fiscal report to the district on or before September 15. The
school will approve an annual statement with of all of its receipts and expenditures for the prior
fiscal year and file the statement with QUSD or Alameda County, as stipulated by the district.




In addition to the Septerber 15 filing, the charter will also submit its annual fiscal audit report
by December 15 to OUSD, CDE, Alameda County Superintendent, and to the State Controller
{Education Code section 47604.33).

Ermestine C. Reems Academy of Technology and Arts will submit fiscal reports in accordance
with the timelines stated in the charter school law. The district will provide a timeline of
deadlines of when the documents will be submitted, when reviewed, when

feedback will be given to the charter school and by when corrective action will occur.

If, as a result of its annual review, QUSD determines that the school is making satisfactory
progress toward its goals, this charter, and any mutually agreeable amendments, is renewed for a
term of no less than five years.

The governing board of directors of the school may request from OUSD governing board a
renewal or amendment of the charter at any time prior to expiration. The school should present
renewal request no later than 120 days prior to the expiration of the charter. The charter-granting
agency governing board agrees to hear and render a renewal decision pursuant to the inifial
charter petition review timelines and processes as specified in the Education Code section 47605.

Terms of Renewal — the term of this charter shall begin the 1% of April, and expire five years
thereafier.

Severability ~ the terms of this charter contract are severable. In the event that any of the
provisions are determined to be unenforceable or invalid for any reason, the remainder of the
charter shall remain in effect, unless mutually agreed otherwise by OUSD and the governing
board of Ernestine C. Reems Academy. The district and school agree to meet to discuss and
resolve any issues or differences relating to invalidated provisions in a timely, good faith
fashion.

Communications — all official communications between Ernestine C. Reems Academy of
Technology and Arts and OUSD will be sent via First Class Mail or other appropriate means to
the following addresses —

Oakland Unified School District Ernestine C. Reems Academy
1025 Second Avenue ' 8425 MacArthur Blvd.
Oakland, California 94606-2212 Oakland, California 94605-3553

The school understands that school must commence by September 30™ to be eligible to receive
ADA-based state general-purpose revenue during its first year of operation.



Element O: Labor Relations
Education Code 47605 (b} (5) (O) and 47611.5

Emestine C. Reems Academy of Technology and Arts shall be deemed the exclusive public
school employer of the employees of the charter school for the purposes of the Education
Employment Relations Act (EERA).




Element P: School Closure Procedures
Education Code 47605 (b) (5} (P)

In the event that Emestine C. Reems Academy of Technology and Arts closes, the assets and
ligbilities of the school will be disposed of by the school’s governing board to another charter
school, non-profit, or other appropriate entity in accordance with the asset disposition provisions
of the school’s bylaws. The governing board members will attend to enumerating and disposing
of the asset and liabilities as directed in the bylaws and the board treasurer shall ensure thata
final andit of the school’s assets and liabilities shall be performed.

Upon matriculation, at the end of each school term and graduation, parents and guardians will be
provided with a printed or electronic transcript of the child’s academic progress at :
the school, along with other relevant information. Thus, in the event of school closure, parents
and students will possess an independent copy of necessary pupil records. School resources
allowing, former E. C. Reems Academy may be retained for a period of designated weeks after
school closure to ensure that student records are transferred to the families, or appropriate
agencies. In the event that no such will repository, .i.e. OUSD, County of Alameda Department
of Education, or other qualified agency, is available, the records shall be disposed of or
destroyed in a fashion that will ensure confidentiality of the records. '



District Impact Statement and Other Charter information

Facilities

E. C. Reems Academy is currently housed on Center of Hope property at 8425 Mac Arthur Bivd.
This facility is large enough to serve the school at its current size. E. C. Reems Academy is
exploring other facilities options to allow for growth, including seeking facilities under Prop 39
from the district. In the absence of finding alternative space or receiving Prop 39 facilities, E. C.
Reems Academy could continue to operate out of the school facilities at Center of Hope Church
for the foreseeable future.

E. C. Reems Academy recognizes that a change in school site is a material change in the charter
under AB 1994,

Revenue Flow

E. C. Reems Academy will be indirectly funded through the district. OUSD agrees to forward all
funds due to the school on a timely basis. QUSD agrees to include the school on its consolidated
application and forward to the school any state or federal funds for which the school qualifies.

Budget Development/Fiscal Reports/Andit

Budget development will begin each year immediately followmg the January announcement of
the governor's K-12 State Budget Proposals and will be continually refined through the May
Revise to the State Budget Act. Budgeted resources will always be consistent with Charter
School goals as identified by the governing board. E. C. Reems Academy will submit financial
statements budgets to OUSD aod the county superintendent of instruction, CDE, the State
Superintendent of Instruction, ACOE, and any other state or federal agency as required by
applicable law, including the provisions under Education Code section 47604.33.

Purchasing and Confracting
E. C. Reems Academy will utilize effective, ethical business practices which will result in the
best quality at the best price, and will make every effort to avoid any conflicts of interest.

Attendance Accounting
Attendance accounting will be run through the district.

Financial Services
Policy is set by the Charter School Board of Directors, and day-to day operations will be carried

out by the execytive director and staff. Business consultation, financial administration . - - Formatted: Strikethrough

and support will be provided by an outsourced school business services company, suek-as .-~ _Formatted: Strikethrough

EdTee: The accounting system will adhere to Generally Accepted Accountlng Principals, and

there wiil be adequate internal controls within the system. The exgeutive dirpetor will . . - Formatted: Strikethrough

oversee the work of the business services company, which will handle the timely and appropriate
reporting regarding budget, attendance, etc. Reporting will be implemented in accordance with
specific agreements between the school and the sponsoring district and in compliance with
applicable law.

Potential Civil Liability Effects

E. C. Reems Academy, a California non-profit organization, is responsible for matters of civil
and financial liability resulting from the operation of the school. E. C. Reems Academy carries
levels of general liability, errors and omissions; property, workers’ compensation, Directors and
Officers, and unemployment insurance appropriate for the size and scope of the school’s
operation.

1




As appropriate, E. C. Reems Academy will include liability understandings in the MOU that
hold QUSD harmless for E. C. Reems Academy’s debts and obligations as well as from all
matters of civil liability resulting from the operation of the charter. Similarly,

E. C. Reems Academy assumes that OUSD will be willing to provide a parallel provision that
holds E. C. Reems Academy harmless from OUSD’s debts and obligations as well as all matters
of civil liability resulting from the operations of OUSD (unrelated to the charter), and for any
negligence of QUSD relating to the charter.

Potential Economic Effects

E. C. Reems Academy currently enrolls approximately 36¢ indistrict students. Many of these . - - Deleted: 350

students would likely provide ADA revenue to the district if they did not attend E. C. Reems
Academy or another charter school.
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Appendix D: Special Education as an Arm of the District

L

nr.

Special Education in E. C. Reems Academy of Technology and Arts

Oakland Unified School District as a single district SELPAE. C. Reems Academy

agrees to accept the Oakland Unified School District’s policy to operate special educanon

servxces and programs under the Districts’ Programs for Exceptional Children (PEC).
=~ OQakland Unified School District is a

smgle district Special Education Local Plan Area (SELPA), and the charter school will be’ "

a public school under that governance structure for at least the first year of the charter’s
approval by the Oakland Unified School District. The school reserves the right to enter
info an independent SELPA or remain as an arm of the district, depending upon the
benefits and affordability of services in the future,

Identification
E. C. Reems Academy will have a Student Success/Study Team (SST). After a student
has been through the SST process, a referral may be appropriate to special education.

1. PEC will review the list for students who may already have been identified withan .-

Individual Education Plan {IEP) as eligible for special education services.
2. The District will inform the charter school of any students transferring from the
district that have an IEP.

Services

The Director of PEC and the appropriate Spemal Education Coordinator will meet with
the charter school principal and/or director to identify how services will be provided to
those eligible students.

While every effort will be made to provide services in the least restrictive environment,
not all services are available at all school sites. When the service is not provided at the
s$chool, the family will be offered an appropriate program with the Oakland Unified
School District.

Responsibilities

E. C. Reems Academy accepts responsfblhty for ensuring compliance with all federal and
¢ director of the charter school will monitor .-

state special education laws. The gree
compliance, ensure that IEP timelines are met that students have equal access to
materials and programs, and the evaluation of special education staff will include the
teacher’s responsibility for compliance.
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Appendix E: Pupil-Parent Handbook
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ACCOUNTABILITY OVERVIEYY |

Historically. academic achisvement and cloging the achievemen: nap hag heen the aoal
of many schools, and now with the inslintionalization of the NCLE (No Chiled { eft Bahing
At the intent of 2l sehools, Different schools approach this nrocess differentiv. Charter
sghools specifivally, nossess the freadom 1o address issues relevant 1o the populaiion ¥
serves, ofien using unigue methods o accomplish the goal,

in 2000, Emestine . Resms Acadarmy was reconsiiiuled o bel serve the vouth in the
Enst Celdand Communily. Recoonizing that behavior is o key slementin lsading &
successiul e and controling onesslf dunno schoo! hours. the orimary foous during ihe
2000-2001 Schoot Year was behevior driven education. We acknowledaosd that we could
not feach a5 long as the studenis remained unruly, hus behavior modification and sogial
fa«idl  development hecame of glmost imporkanses in the delivery of 2 premisr education

or all students, We also knew that the primary acoountability tool wag the shate el but
\}mi@rmm@d that in order fo successiu! educats the grea vouth: siste testing had iniake g
back set unill we cregted a new philosophy of educalional culiure althe schoel In
retrospect making this the prseniinent condition of success pravided the foundation of
our suctess todav, demonstraied in cassroom environment. leadership development.
ang academic BUCESS,

Acknowledaing that one dals collection method was not sufficlent to examine asadamic,
and scholasic growth, we focused on a angular aporoach reviowing a8} siste angd
feacher driven test data, report cards. progress reports. wiilten work and ofher student
netformance data; bl conductad teachear survevs anc d‘ﬁsms%i Wi regarding agademic
conm s, nesds and direction: and ¢ parent discussions duning monthiv Parent
Meetinos, Cur oosl was o acquire guaniitative and qualitative dala thal would drive owr
geademic program, Further we raviewed selentific research deta o determins
sducational frends, best praclicess and business practices that conlrbide io agademic
aohigvement io design our curricular nrogram. teaching methodoloay, and academic

Fird Condivon, Charter Renewal Stinndation. Dare Divtven Acton Plan, Septomber 30,
2004 Pace 1ol 15




delivery system . in Qctober 2002 we began the process of conducting & noorous
academic needs assessment in cora subiect areas (o determine the Impast of our
curricular aporoach.

Note that sl assessments are desioned 1o sunport all students, which includes the
general population, students with disabiliies ESE and EH L ctudends

2001 100 449 3 18 2002/486
2002 &8 4893 At 15 28063750
2003 458 g2t ! 43 20047530~
2604 Mot Available (850 1 Not Available | 2006/N

« Information from the 2003 Adsouate Yearly Proaram Phase | Repord, differences

from AP report by 2 noints. Increased gain by wo noints.

+  Taroels not avaiiable for upcoming vear at this tine.
« 2004 produced an 86 point gain,

English-Language Arts (CST)

2003 i 32 20 a7
2004 20 43 28 i4
2005 40 = o =
2006 £8 = - -
2007 0 = s s

Red ingdicales district mandated outcomes

The data and process identified in the aclion plan inferences gains in levels of nroficiency,
Further, they indicate a continuous decline in the far below basic, below basic and basic

levals. We project that in the 2005 test, far below basic will no longer be stafistically

sianificant, grades 2-8; below basic will drop significantly as 23-25 students gre al the cusp
of moving into the hasic level, grades 2-8; 16-18 students are approaching the proficient

level, grades 2-8; and 7 students should orocesd 1o the advanced level
This popuiation will be provided an additions] period of Languace Ards studies 1o prepsre 1o

advance injo the next praficiency level,

Final Condition, Charrer Renewal Stipulation, Date Drives Action Plan, September 30,
2004  Page 2ol 18 '




Mathematics (CED

Below

% Below Basic %

oficient ic

2003 ; i
2004 24 4t 32 7
2005 38 o oy o
2006 85 — P o
2007 e = o -

Red ndicates disirict mandated cutoomes

The data and process identiiied to increase matheinalics skills ang thus seores

inferences gzing In levels of oroficienay leading o the advanced level Further, they
indicate g continuous decling in the far below basio, below basic and basic levels We
project that in the 2005 lest far below basic will no longer be gigtistically sionificant
arades 2.8: below basic will drop sionificantly as 1619 students are st the cust of moving
into the basic lavel, grades Z-8: 16-10 students are anproaching the proficient laval, grades
28 and 4-8 students should move into the advanced level

This popuiation will be provided an addiions! perod of Mathemalios to prepare fo advance
into the next proficiency level,

The studernis that advance 10 the next level should stipporl e {parsent) anmal
increases mandaied by the disirind,

i, ASSESBMENT DROCEEDS - READING

Feading and reading comprehansion are arsas whers sirong intervention inskuctionis
nesded to improve academin achievement, We have leamed that it takes research-based
maienals welkinformed teachers and focused informed leaders o make the nesded
changes that result in o sianificant imerovement in reading achievemsant. Teaching
reading sffectivaly recuires & well-desionaed system of fraining, sunport, ang accouniability
in_order to ensure the grealest reading suocass Tor all students,

In order 1o know which maierials are best for which studenis. we scresnsd students and
used disonostic assessmenis with some students 1o determine which studenis need whizh
woe of intervention progran is best sulted for our shudens,

Gur Sar 8 seores in 20012002 wers very low, which placed us in the HUSP-High Priority
Schools Grant ingdes. As avesult of the funding we hired a consultancy grous o
determine what reading inferventions we needed In emplov (o reise academic
achievement ot the elementary javel, The indings indicated thatwe shouid ioin the
District {OUSD) as an USSP (mmediate Intervention Underperforming Schocls Prooram-
High Prionity Schools Grant recipient. The funding afforded the school the opnoriunity 1o
purchase Oper Court, fain teachers, and provide g program et supports siudent
achievement, ‘

Final £ ondivion. Charfer Renews! Stipulation. Date Driven Action Plan. September 30
2004 Page 3 of 15 '




The 2002 Aglion Plan desioned by ihe Love Education Consulancy Groun focusad on e
methodology o allow the school 1o make adequale progress toward growth targsts
esiablished to have ail pupils gt or 2hove arade level in reading ang mathematics. All
qoals have been met or gre in the process of being mset. {See aftachment

As a result of following the action plan. our 2002-2003, CATE (renlaced the SATH)
scores refiected & gain of 53 points, In 2003-2004 the AP reported an 88 noint increase,
The improvement was greater inthe K-8 glementary arades, as the OPEN COURT
nvention Program had been in place for wo vears affording nunils 2 beller
understanding of and application of reading lechnicues that support reading and reading
comprehengion. The 8-8" grades showed increases in gaing. These qains ware the
direct result of two tools the Vige Principat implemented to support Reading
Comorshension, though we acknowisdge that the scores were not the result of an upner
grade reading interveniion prograrn, which was strongly recornmended by the Love
Group. Having seen the results of Open Courd, K-8 we knew we needed 1o purchase an
ynper grade reading interveniion orogram 1o ensure continuad gains and higher
achievement in CATE scores and repori cards,

In late-summer/earty fall 2004, we evaluated all student profiles and learned that the 6™

8" arade students, while showing increases, nesded an intervention tool fo supnort
reading lteracy and dose the achieverment gan. Afler identifving our siudeant needs, we
researched reading infervention proorams throughout the Unifed Slates and concurred
with the State of California that High Point Reading Intervention Middie School Seriaes
was the tool that would best supnort lsaming, Further, the program is maelched with the
Siate Standards 2nd supports our population of students, Le, Allcan Amegrdcan,
Hispanic, Second Language Leamers, and Soedial Education siudents,

When we assessed our sludent’s needs the data confirmed that we needed to
implement programs thal provided five instrugtional componanis: phonemic awareness,
phonics/decoding, fiuency, vocabulery, and comprenension. In addilion o the academic
componenis of the intervention programs, we also needed to imnlement the four
progaram consiruction somponents explicit instructional quidance, program desian,

teacher refention. Open Court (SRA-Science Research Associates/MoGraw-Hill and
High Point (Hampton-Brown met the standard for an effective comprahensive
intervention nrogram and suoporting all five instructional componenis ¢alegories and the
four program conglruction componants as wall,

Specifically. four tvnes of reading assessments were used to determing which type of
infervention program was appropnate for which students, We used two data driven
scrasning tools: (1) screening assessments to determine which students were on target
for mesting the content standards and which neaded further {23 diaonostic assessment,

We used applied screening assessments because they are formative and are used for
early idenfification of both at-risk readers and grade-leval readers. The agsessment
focused on grade level anpropriate skills, and screening was conducted by the teacher,

Further we relied on progress monitoring assessments to rack student progress toward
grade leval exoactations and content siandards. This formative assessment included
classroom-based assessments and s used 1o determins & student's rate of progress
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towards Grade lavel expeciaiions, o Kentify readers who were ngt demonsireting
adecusaie prooress in dally lessons, and o influence instrugtionsl decisions, This mathod
was and s used three Bmes & vear fall winter and spring.

Dhisonostic sssassments gre oiven when & siudentis identified as resding balow
sianfi 2o and s net responding well o instruction. We used disgnosiic asssssments
oouse they are formalive sssessmenis and provide more in-tdepth informetion

r@csarc‘% ine g studlend’s narticudar strenedhg and deficis,

Cutcome assessments are summaiive assessments given g the end of the schog] fenm
i gl studenis. Date may be used {o Mentily students in terms of those who achieved
grade level sxpedcialions, those who made progress, ang those who did not. Dala also
arovides a boltom-ine svalustion of the effectiveness of a reading plan. Ingiuding the
effectivensss of current ingtruclions! sirstegies. We employ this ool o delermine whare
more raining and mentoring mav be needsd. Tne lests are norm refersnced and
criterion referenced, .

State-wide achisvement teste are another oulcomes bassd aesacement and o alionad
with q%’aue iev | expecipions, This criterion-refarenced culcome sssessment brovides
skib-hased benchimarks for instruction,

Not all studenis attending the school read below grade level, and thergfors do not
require a reading intsrveniion prooran, These shudents waii oontxnuw {o use the Pr@-’ﬁica
Hal Timeless Voices and Timeless Themes Lieraturs Series untll 2 npw saries is
npurchased in 20058-2008,

K Raading . O:}@ 1 Gourd Reading SRAMcGraw  |2007
Intervestion Hilt
KB Languags Arls, Schclasic 4996
68 Feading 2004
&8 Lanpuage Aris Timeless Voiges, Thnsiess 2000
Themes {Litersture Series)

Formulating the dala for the aclion driven date report has led 1o the Principals conoerm

that some of the texds used st ECH Aaadamv are gither cutdated. or are not compatible
with slale-siandards. As in the case of the distiol we are develnning 2 svsiem o betlier
monitor and review current curriculum and develon a review gycle, )
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WRITING ACHIEVEMENT. SCHOOL-WIDE GOAL

The fourth and sevenih grade students are tesied annually through the CATS
assassment ool While the schools gaing refledt intenidional changes in feaching
practices. iast vear the Vice Princingl has also implemented 2 K-8 wiiting nrogram, This
yedr, 2004-20058 we arg reinstituling sentence disgramming o compiement the
comniehensive wriling program. This process will be reevaluated in late fall and mid-
spring to sssess suceess, and make modifications as needed. We fes! thatthis process is
compiemented by the Dpen Court and High Point Reading/Language Ans Proorams
providing a mumber of protocols 1o suppor the students leaming style and increase skill
level neaded io become a proficient writer,

B, ASSEBSMENT PROCESS - MATH

Aopording o the NAEP Mathemalics Trisl Urban Distrist Assessrment. 2003, the siate of
the K-12 mathematics programs throughout the United Siates indicates low mathemalics
achigvement-leve! percantages in testing, We have found through the data acauired from
the CATE and teacher assessmants that many of our students ranic at the basic loval or
helow, What we have ascertgined through the data and teacher assassments is that
knowladoe of the basic math Tacts is the foundation and is the ouibrit of upper grade level
achievement.

Further, we conducted assessments io determine what tvpes of aoademic supnort was
required to educate our students Wae discoverad that the Saxon Mathematiocs Series did
not correlale to the California Siale Standards and while students wers rigorously
agquiring mathematics skills they were not skills thal were lested al thelr grade jevel As
indicated in the managemsnt of success and ricorous analysis sections, vou will find that
we have developed and instituted rigerous mathematics programs, competitions and---m—
fechnoiogy support svstems to provide g greater understanding of mathematics, reinforce

Dur assessment ang currculurn review indicated that we needed o purchase 2
mathemalics serigs gl is corelated to the Callforniz Siele Standards. We purchased
the Harcour! Mathematics Series o accomplisit this end. This vear grades K-5 and 7 will
yss the Harcourd Mathematics Series. The resulis of acquiring 1his textbook series should

resullin & stronger showing moving more students into the high basic and proficlent
igvels of the 2005 CATE exam,

While the maijority of the studenis fail in the low-basic and basic caleaory, the
mathemalics assessmenis did not indicats that the purchase of an intervention math
mredrams was needed o support academic advancement, There is all indication (2004
CAT 6 and teacher assessmenis’ that EC Reems Acadarmy studenis are notan al-risk
mathematics population.
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Crade  C
Level
| [#:5 Mathematics Harcourt ath
. i [ Mathematics Saxon Math
|

i Mathematios Saxon Pro-
Algebre, Aluebrs
g Malh Saxon Math

Y. ACCOUNTABILITY - RIGOROUS ANALYSIZ

The Overview, Section One, presents the analysis protocol for the work descoribed in this
saction of the regort, The Dverview serves as e scope and this section discusses the
orocedures used to increase angd sustzin seademic mprovemernss, his system s
designad 1o address deficiencies andior natequacios,

Last 8oring we orealed an aoross grade articulation proness in which leachers
dlsoussed deficiencies of entering students at thelr orade level This assessment
process provided us with g bridoe o ensure thal all orade levels wars using similar, ool
the same assessment iools: provious vears’ deficiencies wers being addressed through
curticulum changes: 2nd new instructional sirsiegies wers desioned to halter srepsre
our students for high schoo! and the high school exii exam,

In reference 10 academic guantiative and qusliiative analveis, we use z holistic
approach o education and academic development. As such. the Tanzin Resiliency in
Education Program hes been desianad o provide sn scademic cese management
svetem. This svstam provides 2 profile and intervention process for esch student in nead
of supnort; the program s in s second vear of Inplemeaniation. Wae belisve that the
ncresss m esl scores s fed (o this anprogeh,

A, What Worked Well? Effentlve Technicues and Sustzined Academic
. Improvement,

Owvarview

Siafl met during 8 weeklong Summar Institie In August 2004 {this is an annual
procass) One meeling was specificaliv desionated for reviewing. analvring. and
undarstanding student's Sorirg 2004 CATS and £87 test results. This included
disaggrecsting test resulis by gender, performance levals and curricular areas
relalive o improved as well as deficit skill areas {see atached Dav 3 Aaendal,
Subssquent o the test presentation, e staff was divided inlo several small

QEOLUDSG.

The purmose of this aclivity was 1o have isachers reflect on e effective
strategies and technigues that resultad in the Improved est scores, as well as o
idaniify activiies that did notwork wall and naed 16 be further "wasked” ravised,
or aliminated.
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The staff, agzin in small groups, discussed and reporied 1o the IBraer group
instructions! stratedies and fechnioues that worked well in individuai classrooms
satlings and schoolkwide, Thess fechnicuss were subsequently recorded and
distributed for dissaminated o ol staff members and ariculaied elowt inthe
what worked well and methods fo sustain scademic improvemernt sactions of this
document,

The thems of this vears Siaff Surnmer Instituie was. the 3 R's - Raview {test
data}, Reflact What coourred instructionally {last school vear) st improved
student academic achievement, and Reform (Whal needs fo oonur in the next
thraee vears to insure achisvemen! of the above charter and district targels),

Following is the list of the Effective

the staff that fostered student achievement, These technicues will continue o be
implemented school-wids,

Assossments Annually tsachers conduct & batiery of aoademic
assessments o delennine individyal student levels
of knowiedoe and devslon individual student
profiles to better monitor scademic success ona
regular basis, The orofils is used as an insiuctional
blueprint, The blueprint is supported throuah
monihiy reviews and nrogress repotis.

Progress Reporis Teschers produce monthly progress reports
designed o keen parents abreast of their child's’
geademic development and whether they are Or are
not at grade level I the studentis below arade
laval in 8 subiscl the report indicatas interventions if
above arade level, methods of advanced
gngagsment.

Looping High Achievers  Students that are above grade level in a subject
arsa are looned o the nexi grade level for
instruction o more fully engage he siudent at their
academic lovel versus their grade level,

Tutoring Pear, cross age. before and after school tutoring.
: Buddy reading was also an effective tool,

Niffarentiated Instructon  1his was done during Language Arte and
. iMathemalics instruclional perinds in individual
classrooms. Grade level leachers worked fogsther,

low performing students and the other feacher
instructing the grade lovel and middle group. (There
are Wwo feachers per grade level grades
Kindergarten through Fight)

Final Condition, Charter Renewal Stinulation, Date Driven Action Plan. September 34,
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Fing’

Tast Provaration

Raading ond Mathematics

“"”hmre WS 2 fremencous schooi-wids smphasis on
st taking sirategies with & focus on

COmﬁ?’Oh:; on, Acvaristy of commercial and other

fmst formatted malenals were also orovided o

wachers

Very sucoesshul motivational school-wide nrograms

Sehoobawide Comgeltive
FPrograms

“Read Babwoon the
L ines Math Between the
Lingg”

“Hiathematick™

Test Rally

Fali-Out Instruction

Weekly Professional
Developmaent

were desianed by the Vice Princloal, not onivio
make learning fun, but to imorove reading,

larguage srs and mehamatios skills in 5 contast
compstivve format. Grade lovels compstad agains:
gach other, Trophiss, prizes and other nceniivas
were given 1o the classes aghiaving TE’EO Yo on the
vadous written stz These programs enhanced
ard supnoried the regular reading and mathematicg
cirricuium. The foliowing motivating oroorams were
implemented: '

These stategies were dasigned io suooort
various isaming sivies and assisls siudents in
hecoming more proficient in reading and
mathematios comprehension skills,

A putl out nrogram for students in grades 4-8,
This program involves students memorizing 100
addiion. sublraction and mulliplicalion basic math
facts. The pumose of Mathematick s fo motivale
students tolearn the basio math Tacts i increase
their vace and suppot hicher loveled skils ard
soncents,

An upbeat assembly desioned fo motivais and build
siudent confidence just prior o toking the siale
tesls, Students narticiosiad in this very successiut
rafly. '

This redial orogram is designes for stunaling and
iow performing students 1o imorove their reading
argd mathematics skills.

This siaff raining agdresses student and teacher
needs, as well 2s teacher recuests. e.q. Teaching
Expository writing to student in preparation for he
state required 4% and 77 arade wiiting lests,
Harcourt Meih, Differentiated instruction. Integrating
comprehension and iest taking strategias,

igehnolooy ele,
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Test Administrations

CATE and CST senockwide test adminisiration and

Parant Yolunteers
and Particinglion

sroctoring process was well grgenized ncluding
siaff raining, schedules and dlassroom proctors,
aic. {Agendas and schedules are available for

review,

Parantc ara required to voluniesr 40 hours annually
i assist ieachers, chaperone fisldidios and special
adminisirative staff, and support fundraisers and
after school acivities,

Profesgional Expectations High leacher and siudent sxpecialions created the

environment for academic success,




Lead Toam Grade Foeusst on colleglality, o
tsam leaching stiatesies and mrogss

Lovel Mestinas
This strateov improved the studants ability 1o read

Snen Lourt Phonics g ot
ang Beadine Program and comprehend gl hivher lovels of aouily,

scanoay, ariculation, ang
5,




Computer Alded Technolooy Snecifically. Open Book, Michiy Math, Maith
Reading and Mathematics Odvssey and Pre
Aloebra with Fractions were FProgram
dasignad to provide sludents with seli
paced reading, reading comprehension.
math, and math comprehension inols 1o
ingraase individual achievemeni levels,

Structured Comnrehension This strateqy was paramount in providing
Facus . nshuctional 1601 thal supporied incraased
somprehension skill develonment schoolwide,




Clossroom Mansgement

A strong manggsment pian nrovides 2 posllive

Parent Donations and

snvironmeant,

samy

Parent suppori throunh donatons assisis in

iR
=

Sohoo! Supnlies

Recommendsations

inCreasing current curriculum ofisrings,

Paranis arficuialed concems, vishas and supnort
for current programs and offerings, This shategy
mainaing narental condidence ang tharefors
suboors leaming,




B, What Did Not Work Well: Proposed Chanoes Needed




Mathematick

g not provids for the inglusion

The ime scheg

of the secons and Jgrade paricipation. The

stherhde naeds | ude ol orades o Buouoh

aiaht
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Mg Schogl | ibrary

Lack of Bullding Space

Bubstiude Teachers

Substitile Lesson Plans

Special Education
Rasayures Snaniafiors

Teacher Assisianis

Textbooks

Credentialing

Yardinese

Einal Condition, Charier Renewal 56

Schoo doss net have 3pace to provids a school
ibrary, incdividual clzsses vist fooad lioranies angd
teachars provide clessroom lhraries, however both
are inadecgusate for thorough ressarching,

Faciity does not orovide adequale spacs 1o houss
an auditerium for shysioal sdueation. music
prouram, in-deor special everts, Subsiitite leacher
neol not available (o oharter schotls throuch the
disiriot. Budaet does not provide for STIF subs,
Need {s dovelon g hetfer Substifisle nonl

Taachers need io pay moere afiention o substitule
teacher lesson plans and preparalory materials o
sunnort lsaming In eir absence, This has recently
hesn standardized and process is in bigce,

The district changas resowrce parsonnel or hours
and schedules freguently, The RSP's caseioad
does not sliow prapsy ime for instruction. We
tavelonad a relationshin with the Marm Reduction
Training Center to support counseling neads. In
2003 we developed a relallonshin with Gal Siale
Havward, St Manv's and Missionary Year fo
incresss instructional aid composition o serve 83
resource specialists. Vice Principal traing
specialisis,

Tha tepchers would fike o have 2 requiar
classroom teacher agsistant fo further reducs the
teachersiident ratic and provide low achievers
with more one-to-one jeacher assisiange,

As stoted soveral text series are ouldaied and
current londs need 1o be nurchased. A scheduls for
purchasing has beoen devaioped. Texis should
gorrsiate o Californis State Standards,

Credentialed teachars with sxperlence betler
sunport student achievemeni st 2 much higher
fevel We are working io ensurs that gl ieschers
are cradentaled and possess skills to supnort
aoadernic achievemant. This will increase
compliance with NCLR,

Many svsiems have heen nulin place 1o curb
student fardiness, We need lo continue 1o address
this nn-going issue,

2004 Page 110718
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Gate Proovem We do not have 2 GATE Program ang mustioon
students up fo engage them gt g level for scademic
success. Need fo implement 2 8GATE Prooram
within the nex tae academic vears,

SUSTAINING ACADEMIC IMPROVEMENT

The gffective stratedies 1o suslain academic improvement are inherent and
embedded in the above saction of this document entitled, What Works Well,
Because the identified strategios have provenio be a very effective formula for
success and havea been Inshrumental relative o improving grade level test
scores. they will be continue o be vicorously implemented and hiohliohled for
the 2004-2008 schooi vear and forward,

Addiional Bems o susiain agademic improvement of saching and leaming

Lead Teams will continue to meet for group and arede leve!l professiona)
develonment collahoralion. neer coaching opnorfunilies and devaloping sharsd
lessons and siraiscies.

Students' reading performance levals will be evalualed each January based on
High Point and Open Court date and placement changes, We will make ELD
recommendations. consult classroom iegchers, ang then make final decisions
with Administrative Siaff which includes Pringinal, Vice Frincinal. Counselor,
Director of Resiliency and ths district RSP siaff

Farent Handbook will be revised annually lo keep {he parenis abreast of current
academic, social and community programs, instrusiional opportunities and
materals and community collaborations.

Teachers are jouraling recording Information in g consisient manner 1o monitor
daiz for academic and aocial skills development. This will also gompliment our
profassional develonment schedule and provids information fo make nesded
changes In curriculum. behavior_acauisiion of oulside sunport services.

Teachor Prenaration Peariods are required for collaboration. Each tsacheris
afforded thres 45-50 minuie prep Smes par waek, Each orade level shares wwn
commaen prap times per week to inswre that grade ievelisaching and standards
ara aligned.

Sunplemenial Teaching Materials, Each vear teachers are given a stinend from
$100-$300 o purchase supplemential materials of their choice, Additional
supplemental materials are also purchased by ihe school 1o suppont schoolwide
curricular needs,

Martin Luther King Oralorical Fest, Our students naricinate in the district-wide

Final

oratorical contest end school-wide assembies. This teaching method sliows the
students o achively use lileracy and language arts skills,
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Vi,

the BASE DIROGIE AR 1.5 shdorin cme the Open Couwrt Regding Progiam
glonowith Literagy Place and CTARE Seres for Langusge Arts and Test
preparalion.

K-7 sluderis yee the Harcourt Mats Tesdbooks and Saxon sunplemental
materials o improve mathematics skilis and test preparsion,

Students in grades 8-8 are using High Point Reading Lanouane Arls oroorams,
along with Timeless Violoes, Timeless Themes Lilsrature Series by Preniice Hall
o strengthen reading langugge aris skills, -

Formai an informal classroom phservalions and avaluations. The observations
and assessments are usad (o beller sunnort teachsrs, cumicular develooment,
tgaching stvies and classroom managemant

The purchase of current science and social stydies texibooks will sharpen
teacher's ability to integrate all academic areas with the lziast materals and
sclentific findings,

Methods in which the school addresses and eliminates academic

deficiencios

The school addressas acatiemic inadesuacies throuah several methods: student
shudy ieams {SET's) individual educational plans (EP's) student assessments
in reading, langusce skills and concents, and mathematics, alter schonl
enrichment orograms, techngslony based-reading, wriling and mathemalics
programs, on-ing assesements leaming stvle assessments. and stale lest
roculis. These methods will heln siudenis inthe FFE. BE B categories by
identiving this population and using puib-out methods, and oher interveniion
wols 1o inorease thelr skill levels. These oravantion and intervention and
resegrch ools will provide the necessary information to develbbn improve, or
chanoe ingliructonal programs,

Through our Teacher Induchon and Retention component we offer various
opporiuniies o sirengthen curfescher's siills in a varisty of areas ncluding
Differentiated Instruction, ysing Themals Units, Snecisl Educational Law,
Leadership Sidls and Behavioral Parisirics,

We also offer bafore and afler school tutoring, summer school servioe leaming
and social skills and character sducation curriculums fo strenathan and support
students’ academic rigor,

We ronduct requiar mestings with parents to discuss academic and social
gohisgvement In addiion o one-on-ong sommunicaiions we send home monthly
progress reports, school newsieliars and leacher produced weekiy reporis,
Repord cards are generated three imes g vear. The report card format is
narrative, guantitative and gusliistive,
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Vil DEFINE HOW THE SCHOOL WILL MEASURE THE SUCCESS OF 18
PROGRAMMATIC RESPONSES, PARTICULARLY ADDREZSING MATH
PERFORMANCE IN GRADES 4.6,

This section is linked o Seclion #5 - Rigorous Analysis. The combination of guaniiiative

ang.cualiiative analysis proviges the dala necessary to devélop, improve or change
instuctional systems thal are curently being used.

Success in mathematics programs in arsdes 4 throunh 8 will be determingd in the same
manner s reading and other sublect sreas. This is done via the formal evaluation
process {calendered ore, nosi conferences, glassroom observations and wiitten reports),
informal visits {daily drop-ins, arficuiation, requlsr individuat and grade level meetings,
as weall ag revewing student orofiles and recorgds,

«  Toinsure student succass in mathematios, the Tollowdng aciivities will
continue 1o be stronoly recommendsd 1o teachers and discussad during
individug! teachers, as well as grade level meetings;

+  Make math fun by pariicipaling in the Mathernalick and other math activilies
and programs fo Insure studenis have Knowledge of and ¢an use he basic
maih facts o progress o higher level math skilis and concepis,

+  Administer weekly, monthiy, and olher benchmark assessments including
chapier, end of unil and other isacher made tests and use resulis for

instructional planning,

+  Provide smzsll oroup and individua! instruction,

«  Connest mathemalics o real life exoeriances (use of prior knowdedas).

+ | nop above grade level students to higher grades 1o chalienae them in math.

« Use manipulatives and other obiects 1o clarily and demonsirate
understanding of key math concents.

«  Teach o math siandards,

«  ise the results of assessments 1o plan instruction,

«  Allow students to usa the chalkboard to explain how they solve mathaematical
problems,

«  Writs explanations of how {0 solve a math problem.

«  Keeprecords of siudents mastery and non-mastery math soncepis for
’ inshructional planning,

+  Empiov modeling at avery available instiange o erhance student
ungderstanding and suppor ihe various leaming shves.

Finat Condition. Charter Renewal Stipulation. Dare Driven Action Plan. Sentember 30,
2004 Paoeidorls -




+__Provide gailly problem of the day onpgiunities 1o smphasize groblem solving
kev words and key congepts,

% COMCLUSION

Cur AT 8 and O8T test soores continus 1o improve through the aforemeniioned soplied
sirateaies and ressarch fvois, Purchease of naw reading infervention texibooks, Hampion-
Brown High Point and SRAMeGraw Open Court Raading Series. and siale alianed
malhemalics lexibook Senes, Harcowrt Malh will continue 1o sugport iearning through
siale sandards, ‘

The auaiitaiive strategies vl alss support gains in CATE and CST iest scores and
student progress rencrls and report cards,

Total implemeniation of the alorementionsd strategies. metheds, and cumicuium move
the school forward academically. teshnologicallv, and sociallv toward academic sUnless,
As student schisvement continues 1o rise, the school will ne longer be cateqpnized as an
ynhiderachieving educational instiiution and will toke s place in leadership as the mods)
chanter schoot it the Gakiand ares,

Administrative Pardicipants: La Veme Moere, Vice Prncioel, and Denise Vaughnes,
Director of the Tanzin Resiliency in Education Program.
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Appendix F: School Safety Plan
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Educating Urban Youth to Succeed in Life

' INTRODUCTION

| & L. Beems Academy of Technology & Arts is a small, K-8 school serving students inthe
. severely economically depressed East Oakland area. The majority of students at E. C. Reems
| Academy would otherwise attend Parker and Webster elementary schools and, Frick, and -

Elmhurst middle schools. One hundred percent (100%) of the students come from ethnic

minorities; 63% are African American and 35% are Hispanic or Latino. Seventy—nine percent
(72%) qualify for free or reduced lunch and 9% are English Learners. While serving this
disadvantaged group of students, 1.C, Reenms Academy maintains incredibly high success rates, *

| The success of £.C. Reems Academy is marked by improvement in student achievement school
wide and for numencally—mgmﬁcam subgroups, fiscal stability, enrollment-growth and high )
attendance rates, demonstrable parent and student satisfaction and involvement, and the creation
of a safe, clean, welcoming school environment in area rife with crime and violence on the

streets and in the schools.

Highlights of this success include:

| » Similar Schools Index: E.C. Reems Academy has ranked eithera 9 or a 10 on the state’s .-

similar schools ranking for the last five years.

| ¢ E.C. Reems Academy outperforms local middle and elementary schools (see

Performance Report Appendix A).
¢ Greater progress in narrowing the gap between its current API score and the state

benchmark API (800) than OUSD or the weighted average improvement of the schools
which E. C. Reems Academy students would otherwise attend. E. C. Reems Academy
closed 17.3% of the API gap, whereas OUSD closed 12% of the gap, and schools which
E. C. Reems Academy students would otherwise attend closed 14% of the gap (weighted

average).

e There is high parent satisfaction with the school. On average, parents gave E. C. Reems
Academy high marks 97% of the time on a range of issues dealing with education,

teaching, discipline, safety, and school culture,
| » High attendance rates among students and teachers (6% and 95% respectively).

» Financial stability as demonstrated by a balanced budget and substantial cash reserves as

well as audit reports that are free from significant findings,

Appendix A (Performance Report) describes the school’s significant progress over the last five

| years including evidence that E.C. Reems Acadeniv:

Is an academically successful school
Has met the terms of the original charter
Has a solid plan for the next five years
Has strong leadership and governance
Is a fiscaily sound organization

Focuses on continuous improvement
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BACKGROUND

Oakland Community Organizations

E. C. Reems began as an outgrowth of Oakland Community Organizations (QCO), a coalition of
churches and families that had successfully advocated for such things as speed bumps on busy
residential streets and small class sizes in local public schools. After an ultimately unsuccessful
attempt 1o create a small school within a school at Jefferson Elementary, a core group from OCO
that was focused on education began to develop a charter petition for five small community
schools, one of which was E. C. Reems Academy.

Successes at E, C. Reems Academy for Technology & Arts

Academic Success (See Performance Report for more details)

API Growth

The school’s annual growth AP has increased steadily from 2004 to 2008 resulting in a total
increase of more than 100 points. Furthermore, the school has shown higher absolute scores than
both local middle and elementary schools.

Annual Growth APl: 2004-2008
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700
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®E. T Reems
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¥ Locat Middie Schools

2004 2005 2006 2007 2008

The school’s API growth has shown positive results for four of the past five years. As

previously noted however, L.C. Reemns Acvademy had a decrease in its API score this past year. . - -| Deleted: E.C. Reems
Nevertheless, when compared to nearby schools, .0, Reems Academy has demonstrated much " { Deleted: Academy
stronger growth in its API score at both the middle and elementary school Ievels as shown 7 ! Deleted: B Reems

below. i Deleted: Academy
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AP| Growth (Year Over Year): 2004-2008
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Parent Satisfaction Success

| £.C. Reems Academy js a product and creation of its community. E.C. Reems Academy places . - | Deleted: E.C Reems
enormous value on the feedback it receives from its community. Outside of the academic . | Deleted: Academy
achievement of its students, E. C. Reems Academy measures it success primarily through the { Deleted: E.C. Reems
satisfaction of the community that created it. {Deleted: Academny ]
E.C. Reems Academy actively seeks parent input through a variety of channels including the . - | Deleted: B.C. Reoms
parent committee, parent representatives on the Board, and direct parent contact. The school " { peleted: Academy
collects input from parents through a parent survey. The results of the 2008 parent survey are T { Delleted: On a yearly basis ¢ ;
attached as Appendix:C. .

On only four questions did less than 90% of the parents not agree or strongly agree with the
positive statements presented about the school. Parents are satisfied with the quality of the
teaching, academic program, school culture, school management, and the accessibility,
communication, and responsiveness of staff and teachers.

Another metric of parent satisfaction is their willingness to commit valuable volunteer hours to
the school. Over the past three years, volunteer hours among community members have
increased from 950 hours in the 2000/01 school year to 6,853 hours in 2007/08, These volunteer
hours do not include parent meetings which are held four to eight times per year and are attended
by roughly 65 parents per meeting, representing about 20-35% of the families at the school at
each meeting. At these meetings parents discuss their concerns, plan events for the school, and
think of ways that they can support the school.
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Student and Teacher Attendance Success

Another key indicator of the success of E. C. Reems Academy, as outlined in its original charter,
is its high attendance rate of teachers and students. The attendance rate at a school is an
indicator of how engaged the students are in the educational program, and how motivated the
parents are to ensure their children arrive at school on a consistent basis. E. C. Reems Academy
has had increasing attendance rates over the past three years, reaching 96% attendance rate in the
2007/08 school year, which exceeds the benchmarks outlined in E. C. Reems Academy’s charter
(the school promised to have a higher annual attendance rate by comparable grade level than
QUSD). The school currently maintains a 96% attendance rate. In addition to high attendance
raies, E. C, Reems Academy continues to grow in enrollment.

Teacher attendance is an indicator of how engaged and committed the teachers are to the school,
students and community, It is common practice for teachers to arrive early and remain at school
an hour or more after their official day ends. Many teachers continue to tutor students after 4:00
PM, the end of the workday.

Opportunities for Teachers’ Professional Success

In accordance with its original charter, E. C. Reems Academy has emphasized teacher
professional development. Development opportunities have increased tremendously in the past
year; in the 2007/08 school year, teachers attended thirty-four on-campus professional
development workshops compared with ten in the 2000/01 school vear. These workshops
emphasize literacy strategies training, writing strategies, learning styles training, and school
health and safety. Additionally, E. C. Reems Academy lead teachers attended the 3-day
California Charter Schools Association (CCSA) annual conference in Sacramento, and several
‘teachers attended a number of grade level conferences including Kindergarten programming and
technology in the classroom. The school is committed to professional development and
financially supports conference attendance, BTSA, and training sessions.

Teacher Attrition/Turnover

The stability of the teaching staff is a key aspect of student achievement. Onaverage E.C. - | Deleted: E.C. Reems
Reems Academy experiences about a 30% turnover annuaily. However, there isagroupof ... { Deleted: academy

teachers that have worked at the school for six years or longer and provide a historical
understanding of success at the school. These teachers serve as Lead Team Coordinators and are
responsible for three grade levels or six classes and serve as an adjunct to administration.

Financial Success

| £.C. Reems Academy has strong fiscal management, Jead by the Executive Director. Asof . - | Defeted: EC. Reems

2008, the school’s reserves have grown in excess of $400,000. The school has moved from the
mandated 3% budget reserve to a 5% budget reserve contingency in a time when budgets are
being cut, schools are closing and operational costs are rising.
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Conclusion
The Board, staff, administration, and parents of E.C. Reems Acadenmyy are proud of the progress . - - Deleted: E.C. Reems
the school has made and continues to make. In accordance with its original charter, the school " { Deleted: Academy

has also successfully created a community in which parents participate regularly, and both
parents and students are excited about the learing program. Parents are satisfied with the school
across a broad range of parameters, and make an effort to ensure that their children are in
attendance. Interest in the school increases each year as evidenced by growing enrollment.
Financially, the school is stable and weil-positioned to succeed in the long-term,
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ERNESTINE C. REEMS

ACADEMY OF TECHNOLOGY & ARTS

Charter Renewal Application
January 2009

Assurances

Affirmations
As the authorized lead petitioner, I, Dr. Avis Hinkson, hereby certify that the information
submitted in this petition for the renewal of $.C, Reems Academy Academy of Technology &

Arts charter school, located within the boundaries of the Oakland Unified School District, is true

to the best of my knowledge and belief; { also certify that this petition does not constitute the
conversion of a private school to the status of a public charter school; and further, I understand
that if awarded a charter, £.C. Reems Acadeny of Technology & Arts:

Shall meet all statewide standards and conduct the student assessments required, pursuant
to Education Code Section 60605 and 60851, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter public
schools. [Ref. Education Code Section 47605(c)(1)]

Shall be deemed the exclusive public school employer of the employees of £.C. Reems
Academy for purposes of the Educational Employment Relations Act. [Ref, Education
Code Section 47605 (b)(3HO)]

Shall be non-sectarian in its programs, admissions policies, employment practices, and all
other operations. [Ref. Education Code Section 47605(d}1)]

Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

Shall admit all students who wish to attend F.C. Reeros Academy, and who submita .-

timely application, unless £.C, Reems Ag ademy receives a greater number of
applications than there are spaces for students, in which case each application wifl be
given equal chance of admission through a public random drawing process. Admission to
L.C. Reenms Acaderny of Technology & Arts shall not be determined according to the

place of residence of the student or his or her parents within the State except as provided o

in Education Code Section 47605 (d)(2) and Education Code Section 51747.3. [Ref.
Education Code Section 47605(d)(2)(A)-(B)]
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Shall not discriminate on the basis of the characteristics Iisted in Section 220 (actual or
perceived disability, gender, nationality, race or ethnicity, religion, sexual crientation, or
any other characteristic that is contained in the definition of hate crimes set forth in
Section 422.55 of the Penal Code or association with an individual who has any of the
aforementioned characteristics). [Ref. Education Code Section 47605(d)(1)]

Shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in
Education Improvement Act of 2004,

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(H(5)(C)]

Shall ensure that teachers in E,C. Reems Academy of Technology & Artsholda )
Commission on Teacher Credentialing certificate, permit, or other document equivalent
to that which a teacher in other public schools are required to hold. As allowed by statute,
flexibility will be given to non-core, non-college preparatory teachers. [Ref. California
Education Code Section 47605(1)] :

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5(a}(1)(A)-(D).

If a pupil is expelled or leaves the charter school without graduating or completing the

school year for any reason, J..C. Reerns Academyy of Technology & Arts shall notify the . -
superintendent of the school district of the pupil’s "last known address within 30 days, and

shall, upon request, provide that school district with a copy of the cumulative record of
the pupil, including a transcript of grades or report card and health information. [Ref.
California Education Code Section 47605(d)3)] '

Will follow any and all other federal, state, and local laws and regulations that apply to
E.L, Reems Academy including but not limited to:_

» E.C. Reemis Academy shall maintain accurate and contemporaneous written

records that document all pupil attendance and make these records available for
audit and inspection. ‘ A

» £L Reems Ac
regardlngj L. Ru:ms %acicm\ of Technology & Arts‘s educatmn programs.

» £.C. Beems Acadeny shall comply with any jurisdictional limitations to locations .

of its facilities.

cademy shall on a regular basis consult with its parents and teachers . -

g
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» E.C. Reems Academy shall comply with all laws establishing the minimum and = . -/ Deleted: EC. Reems

maximum age for publlc school enrollment.

¥ .5 Reems Academy shall comply with all applicable portions of the No Child . - Deleted: E.C. Reems
Left Behind Act.

> LG Reems Academy shall comply with the Public Records Act. . .- Deleted: E.C.Reems

» L. Reepw Acaderny shall comply with the Family Educational Rightsand . - | Deleted: E.C. Reems
Privacy Act.

» £ Reems Acadeny shall comply with the Ralph M. Brown Act. .- | Deleted: EC. Reems

» E.C. Reems Academy shall meet or exceed the legally required minimum of . - -{ Deleted: E.C. Reems

school days.

» F.C. Reems Academy shall comply with Article 5.5 of Charter 5 or Part 28 of the ... { Deleted: E.C. Reems

Education Code and implementing regulations adopted thereafter.

Dr. Avis Hinkson Date
Board President Signature
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Element A: Description of Educational Program

Education Code 47605(b) (3) (4)

A description of the educational program of the school, designed, among other thmgs, to ldennﬁ)
those whom the school is attempting to educate, what it means to be an "educated person” in
thelIst century, and how learning best occurs. The goals identified in that program shall include
the objective of enabling pupils to become self-motivated, competent, and lifelong learners.

If the proposed school will serve high school pupils, a description of how the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility
of courses to meet college entrance reguirements

Revised Mission Statement
| E.C. Reems Academy provides a student-centered curriculum that enhances intellectual {Deleted E.C. Reems
development, leadership ability and technological fluency, to prepare and endow East Oakland - { Deletad: Academy

youth with strategic advantages needed to participate in the 21 century.

Vision Statement

| EC. Reems Acadeny s, recognized as a school that empowers local youth with the tools . - - Deleted: E.C. Reems }
to academically succeed in life. " +{ Deleted: Academy
Motto

“Educating Urban Youth to Succeed in Life.”

Educational Model

E. C. Reems Academy uses the Effective Teaching Practices as the foundation for learning. To
(successfully) meet the goal of creating higher order learning environments for all students, £.C. . - -(Deleted: E.C. Reems
Reems Academy ,employs a constructivist, hybrid education model. The pure constructivist mode] . - - -| Deleted: Academy
reties heavily on prior knowledge and understandmg to construct new knowledge and
understanding from authentic expetience, which is often limited or non-existent in the lives of
disadvantaged urban vouth. To fulfill the philosophical tenets of constructivism, we:

1) artificially inseminate prior knowledge through the use of virtual experiences, and 2) create
active learning environments to express the knowledge gained through these venues,

This practice, along with aspects of Socratic methodology, creates a learning environment where
the eight learning styles can be incorporated into the day-to-day learning activities and open the
door to higher leamning as a natural progression. Within the context of the constructivist model, we
employ differentiated instruction to address the learning needs of all students.

E. C. Reems Academy administrators and lead team coordinators implement its academic program
in alignment with the charter.

10
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The Ernestine C. Reems Academy of Technology & Arts
Educational Program

Z OVERVIEW-OFCURRICULUM DESIGN & PEDAG()GY.SUPPQRT :

As indicated in the 2002-2004 report, reading and reading comprehension were areas where
strong intervention was needed to improve academic achievement. The identified data has been
carefully examined and the items delineated in the report have subsequently been addressed.
Research-based materials are currently being used, a better-trained cadre of teachers has been:
employed and the focused instructional leadership to implement the necessary changes has
improved tremendously. Moreover, a systematic plan for ongoing staff training has been

developed and implementation of a viable classroom observation and evaluation process jas =~

provided support for quality teaching and learning for all students.

There were several mitigating factors that impeded our progress in reading during the 2002-2004
school years. Since that time, after a rather thorough self-review and examination of our
curriculum, the strategies and methodelogy that worked well and those that needed improvement
have been identified. For example, comprehension was an important skill area in reading that
needed immediate focus and attention and we, addressed this critical skill area in the subsequent
content.

We tracked erowth commarine and alvszing slate (887 scores. assessments and quizzes, and
decided that we needed o nurchase a sdries of textbooks 1o support academic achievement and
address the dentified weaknesses, In 2002, we purchased the Open Book series by MoeGraw-Hill

SRA. for grades -5 and the HiehPoint Reading Serigs by Hampton Brown for our 687 arade

students, Hiol Poing is an intervention progrant, which sucsessfully strensthened basic reading
and reading comprehension skidls. in 2004, we retived the High Point series and purchased the
Holt Litersdure/Language Arts series 1o challenge our swudents at grade level,

Comprehension is constructing meaning from text is without a doubt the key that unlocks the
door to literacy. We live in a world of printed words and having the capacity to interpret and
comprehend text is one of the most important survival and everyday skill areas that stadents can
possibly achieve.

Since comprehension permeates all aspects of standardized and other testing, it made sense to
initiate a school-wide focus in this area. The basic premise supports the notion that the content
of most standardized tests are made up of passages that require the ability to read, comprehend
information, think critically and solve problems. Since the same skills are required for reading
comprehension it makes common sense to merge these two important mega skills together,

It was with this thought in mind that we approached literacy in all curricular areas at our school.

All subjects require students to have the capacity to read and comprehend information, follow
directions and complete assignments.

11
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Our students enjoy motivating activities that are highly competitive, They enjoy any projects or
programs whereby they compete against peers in their classes or school-wide. With these
criteria, “Read Between the Lines” (RBL) was born. This is one of the programs that worked
well and merged reading comprehension and test taking skilis. The program involves using
reading passages in a test format to teach students how to read and focus on key words in the
directions, questions and the passages. It also teaches students how to highlight important

- information and use the process of elimination to find the correct answers. Using the test
preparation passages, grade levels compete against each other to see how many students can
answer the most questions correctly. A rotating trophy is awarded to each of the classes (per
grade level) that get the most answers correct on the weekiy RBL test.

This program encourages students to read carefully, fluently and comprehend the content. While
the students are trying hard to earn the trophy, their reading skills are improving substantially.

At the beginning of each new school year we review, compare and analyze our current STAR
and CAT/6 data with those from the previous years. We not only look at percentages but also
find it helpful to identify both the names and numbers of students in each performance level in
ELA and math. This information is also used as an initial planning tool. Based on the test
scores, teachers complete a form placing students in their classrooms into the performance level
groups. This helps with differentiated reading and math groups. The subsequent test results
charts delineate and exhibit the actual number of students in each of the performance level
groups over a 6-year period:

The scope and sequence of our instructional program is very comprehensive. It involves a
myriad of components and straiegies all working in tandem to meet the needs and leaming styles
of all of our students. This includes those that are achieving at, above and below grade level as
well as English Learners and students with special needs.

In this process, literacy is the common thread that weaves English language arts, math, algebra,
social studies, science, technology, art and PE, all subject matter disciplines together. Our
program is structured to enable students to achieve academically and become literate in all of
these areas as they matriculate from elementary, middle, high school, college and throughout
life.

The basic fundamental road map that guides our instructional program evolves from coordination
of the California grade level content standards. Inherent in this process is a rigorous, challenging
program that encompasses a variety of interesting and creative activities, strategies and
programs. ’

12
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Differentiated instruction is one of major strategies employed by our staff that facilitates and
supports learting. Differentiated instruction allows the teacher to work individually with small
groups throughout the day to address students’ academic needs. This process allows the teacher
to work at an accelerated rate for the high achievers and slow the instruction to a pace where the
struggling students are comfortable and can understand the instruction using prior knowledge to
connect the leaming to real life situations. I cachors uee the 1ot pacing guides 1o nsure
acquisition of state contens standards by the close o the school vear

Listed below is another critical strategy that we subscribe to; it’s known as the “Effective
Teaching Model.” Teachers were trained using this model and it is the engine that drives our
entire instructional program.

' EFFECTIVE TEACHING MODEL: = =

Each component of the effective teaching model is interrelated and work in concert with the
other. For activities to be effective and ensure that learning is taking place at least three to four
of these steps must be followed. One component depends on the effectiveness of the previous
one.

Step 1:  State the Objective (Anticipatory Set)

This is an introduction to the activity and aims to tell the students what they’re going to learn.
Lay it out clearly so that students understand the purpose as well. Motivate students to get their
atiention at the beginning.

Step 2:  Guided Practice (Teacher Directed Instruction)
The teacher guides the students through the activity asking questions, eliciting responses, using
demonstrations, etc. During this stage, the teacher employs the following strategies:

Prior knowledge: (Connects the learning to real life experiences)
This strategy is especially important for struggling students. When students can connect the
learning to real life experiences this supports and facilitates learning.

Modeling: (Demonstrations)
This is a critical part of the instructional process, This shows/helps students understand what
to do and how to do it

Check for Understanding: (Assess the learning)

The teacher is assessing students understanding of what is being taught. This stage will .
determine if further instruction is needed. If some of the students understand what to do, let
them practice the activity independently. This gives the teacher time to pull the other
students that didn’t understand aside and give additional differentiated instruction. It is this
stage that will determine whether the students should move to the next step which is
independent practice.

13
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Step 3: Independent Practice (Seat work, test, written assignment, etc)

Please note that this step is not necessary for each activity. This step should only be done after
the guided practice activity is understood. H, while checking for understanding, the teacher
discovers that some of the students don’t understand the assignment, they should pull these
students aside and give additional instructions using different strategies if necessary. The
students that understand what to do should be given the opportunity to practice. They should not
have to wait until the other students catch up.

Step 4: Closure (Summarize the activity)

Always bring closure to all activities before transitioning to a new lesson or activity. This may
be in the form of assessment of the activity, or next step in terms of what will happen next. Will
the lesson warrant new strategies or can teacher move on to a new concept or skill? Don’t just
end or drop the activity without saying something about the next step.

CLASSROOM MANAGEMENT
Quality teaching and classroom management go hand-in-hand. In a well-managed classroom,
the teacher directs the instruction and sfudents are engaged in the leamning process. This type of
classroom exhibits certain attributes that make it special. Parents will often request this type of
class because they want their students to obtain the best education possible. This classroom is
student-centered, organized and where high expectations rule. Everyone knows their role and it
is this type of teaching and learning community that we are striving to build in all of our
" { Deleted: Academy

In an environment conducive to learning, effective strategies are modeled, students understand
the assignments and achievement is usually high. Through our formal and informal classroom
observations, evaluations and individual teacher meetings, we provide support for our teachers to
ensure they have the capacity to manage their classrooms as described above. This process can
take many forms including professional development, observing other teachers while at the same
time building a professional and collegial relationship with 2 common goal of improving student
achievement.

Over the past two vears we earelled 2 number of students thal were unfamibiae with out school
culture, To address lssues of classroom management that did not previouslv exist m E.C. Reems
Academy Academny, we hired a consultant to facilitate Lee Canter’s Classroom Management for
Academic Success which focused on classroom management skills and greating a positive
learning environment. The workshop helped teachers re-engage students, and re-establish a
pasitive leaming environmend,

14
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The state grade level content standards form the basic framework and foundation from which the
instructional program evolves. The state-adopted textbooks in English Language Arts, math,
history/social studies, science, PE, technology and art are strategically and carefully orchestrated
with the required subject matter content for elementary and middle school students.

To enhance and augment the contents of the grade level standards, teachers use a variety of
strategies and methodology to meet the needs and learning style of our students, which includes
quality pedagogy and best practices.

Teacher’s weekly lesson plans guide and reflect the grade level standards and exhibit skill
development and benchmark assessment in all subject areas. It is our belief that all students can
learn in a positive environment and an atmosphere where high expectations are the guiding
principle and philosophy of the classroom and school site.

Qur curriculum is rigorous and challenging in a small class size setting, Student Performance
Qutcomes indicate that we are making steady academic progress, however we continue to assess
our progress and make adjustments and changes accordingly.

ENGLISHLANGUAGEARTSPROGRAM |~ = '

Literacy is the foundation of learning and as such, 1., Reerms Academy is dedicated to ensuring
that all students are able to reach his/her maximum potential. This includes students at, above as
well as below grade level. We have a mechanism in place for identifying students who are
experiencing difficulty socially as well as academically. This process includes scheduling a
meeting of all stakeholders, the parent and staff to develop a plan for support and monitoring
student progress.

Ninety minutes are allocated daily for reading instruction for students in grades kindergarten
through g grade. This time is sacred and not to be interrupted.

Comprehension is a challenge for these students because for the most part, they tend to be word-
by-word slow readers. The also have problems recognizing and decoding unfamiliar words and
a bad habit of ignoring punctuation marks thus distorting the meaning of what they’re attempting
read.

QOur Formula for correcting this problem:

Initially, we are not concerned with the student’s comprehension because that will come later
when the fluency and other phonetic problems have been corrected. For these students, we place
emphasis on implementing lots of practice in oral reading, phonemic awareness, and other
phonics skills, which will enable students to learn to use these skills to decode unfamiliar words.

Next, we add sentences with questions and explanation marks so that they learn to read with

expression and intonation as well. This process is corrected over time with consistency and
practice. Comprehension usually evolves from this strategy.

15

e { Deleted; E.C. Reems




Educating Urban Youth to Succeed in Life

Prior to the beginning of every new school year in August, we review our STAR test results and
identify all of the Below Basic and Far Below Basic students. Classroom teachers also assess
these students in reading/language arts and math at the beginning of school as well and use the
STAR test results to plan instruction and form differentiated reading and math groups in the
classroom. Teachers use prior knowledge as a key element when teaching struggling students.
This helps to connect the learning to real life experiences that they can draw upon to retain
curriculum content '

Besinning this Soring 2009, vrades K-3 will assess students usine the CPAA - Chiridren’s
Progress Academic Assessmens sofiware, Grades 4-8 will assess studenis using the Discovery
Education Predictive Assesspent seftwar Fall 2009, These tools will further validate and
memmr xmdem achetivement.and provide Inlerveniion strgtegies to move students towards

They also receive cross-age tutoring, peer tutoring, buddy reading, and technological support and
participate in the afterschool tutoring program. Parents are also required to read to their children
at night and sign a reading log.

Reading Clinic Participation: o
At the beginning of the year, students identified as below basic and far below basic are eligible
to receive over and above reading instruction in the Reading £ lipic, which 15 part of our GAP

Program. Two retired reading specialists work with these students in their areas of need based

on STAR, CAT/6 results as well as various assessments administered in the lab.

Students are expected te learn and be able to (1} transfer word knowledge and sound spelling
skills to the reading text, (2) read fluently, {3) read both narrative and expository materjals at
grade level, (4) read expressively and comprehend what they read, (5) and also learn to
coordinate reading comprehension, vocabulary and other skills to test taking strategies.

Activides That Work Well

Daily practice of the sound spelling cards. Read short stories and identify the main idea,
inferences, details and other comprehension strategies. Utilize mispronounced words from the
text being read to teach syllabication skills for reading multi-syllabic words. Understand word
knowledge and oral reading practice relative to questioning and discussions. Read stories to
lower grade students.

Assessment

We use formative and summative assessments, The pre- and post- Reading Level Indicator
Assessment Informal reading inventory is administered to all Reading Clinic students. Other
methods of assessments include: informal observations, monthly written tests for word
knowledge and comprehension as well as quarterly fluency tests. Additionally, students take a 6-

week test on content taughtin theglinie. .

Accelerated high achieving students who scored Advanced and Proficient on the STAR test
are allowed to soar to their highest potential. Instructions for these students are geared toward
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+"« Taxonomy in terms of accelerating the content “into, through and beyond” the text.
They are also looped up to a higher grade for reading and math instruction while maintaining
subject matter content in their regular classrooms.

These students have the capacity and are able to (1) read a myriad of novels including the
“classics,” (2) write and complete research reports, (3) participate in project-based learning
activities and in higher level thinking curriculum skills in the technology lab. Due to their
qualifications, these students are eligible to receive scholarships to some of the private schools in
the area. Additionally, they visit the local college campuses and many of them are selected to
attend math and science classes at UC Berkeley during the summer.

The California English Language Development Test (CELDT) is required by the state to be
administered to students who speak a language other than English. This test evaluates the

students listening, reading, speaking and writing skills in English. While most of our students

are fluent in English, those that need extra support receive it in the reading glinic, one-on-one .

tutoring and participate in a technology program titled “Open Book.”

- Teachers in grades kindergarten through 5® use the “Open Court” textbooks. This program is

known for its strong emphasis on phonemic awareness, decoding skills, vocabulary development,
fluency rates, recognition of high frequency words and comprehension development. These
skills are well documented in the grade level standards and inclusive in the classroom
instructional program.

The middle school teachers use the Holt Literature Language Arts program. This is a big change
from the remedial High Point Program used in the 2002 school year. This program is more
challenging and culturally diverse. It enables students to function academically at a higher level
of instruction that incorporates critical thinking skills in various genres that include narrative and
informational text as well a strong emphasis on comprehension.

What (K-8 grades) teachers expect their students to learn

Students are expected to read at grade level, be equipped with the tools to decode unknown
words, enhance and augment their vocabulary, read grade level material fluently, with
expression, intonation, and be able to comprehend what they have read. This inay include grade
level textbooks, passages from the test preparation booklets, signs, newspapers, novels, and other
supplemental materials.

Strategies that are working well:
Basic instructional items such as hands-on activities, any competitive curnculum activities,

partner and buddy reading, reading games, role-playing, prior knowledge experiences, field trips
and other pedagogical technigues that have proven successful relative to our reading program.

How are activities assessed

Reading progress is assessed individually and by the whole class. Teachers use a variety of
inventories including informal and formal tests, running records, weekly, monthly and quarterly
benchmark assessments, reports and projects based on various criteria. They also employ

17

- ’ Deleted: Blooms

< Deleted: lab




Educating Urban Youth to Succeed in Life

cumulative, diagnostic, teacher made tests, miscue analysis and observations as fundamental
tools.

The Assessment and Curriculum Review indicated in the 2004 QUSD Renewal report that there
was a need to discard the Saxon math textbooks because they were obsolete and did not correlate
to the California State Standards. Harcourt math textbooks were subsequently purchased for
students in grades kindergarten to 6™ to address this concern. As a result of purchasing the new
textbooks, students exhibited a stronger showing in terms of accelerating their achievement to a
higher performance level. Consequently, this supported our efforts and enabled us to make

steady progress on our test scores from 2003 to 2007 school years, i.e, over a 5-yeat period. . - Deleted:,

Whiie there were several mitigating circumstances that caused our 2008 STAR test scores to
show a rather disappointing nosedive, we are nevertheless working hard to bring the test scores
back up to our goal of moving our students to the advanced and proficiency performance levels.

Cur goal is o move 23 studenss into Proficiency anpually for the nest five vears resulting in
advancing another 165 students into the ProficiencyiAdyvanced categories and meetine NCLB
mandates.

McDougal-Little Math 2 and Algebra textbooks were also purchased for 7™ and 8™ grade
students. These textbooks correlate to the California State Standards and are used throughout the
state.

Math is all around us; it’s prevalent in every aspect of our society and is the engine that runs our
country. Math makes more sense and is more meaningful to students when they can connect the
math through the lens of their personal lives.

Our math program is academically rigorous and designed to ensure that all students develop a

strong foundation of all math strands, j interesting and challenging ways. Ninety minutes of .. -{ Deleted: yetir's

uninterrupted time is allocated each day for math instruction. Teachers differentiate the
achievement level groups and use a variety of resources fo supplement the math program.

What teachers expect sétudents to learn

Teachers in grades kindergarten through 8™ have high expectations for their students and want
them to demonstrate grade-appropriate skills and concepts as defined by the California State
Standards. It’s important to develop a strong foundation for all math operations, learn the basic
mathematical skills and concepts including computation, number sense, algebra, geometry,
problem solving, whole numbers, fractions and decimals. Additionally, students have the
capacity to decipher word problems, learn the math vocabulary and be able to pass grade level
assessments at a high level.

Math activities that work well:
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Learning math material in a real life way and making math relevant to students’ lives e.g.,
banking, shopping, etc. (2) hands-on activities using real objects, (3) use of manipulatives, math
games, (4) using individua! small white boards, (5) calendar activities, telling time, counting real
money and buying items to make computational skiils relevant, (6) using daily flash cards and
working with partners.

Modeling the various operational steps and students learning to write descriptions of how to
solve a specific math problem supports the integration of writing with math. Teachers also use
critical thinking supplemental materials that make math fun and engaging,

How are the activities assessed

Teachers use ongoing benchmark assessments i.e., weekly, monthly quizzes, unit, chapter tests,
written and verbal responses and informal observations.

MATHMATICK: A FORMULA FOR SUCCESS -

titled “Mathmatick” that our students simply adore and love to participate in. This program was
the brainchild of the vice principal and while its concept is very simple, it is by far one of the
most effective and successful programs that get students fully engaged in math while leaming the
basic computational facts.

Its premise is simple: when student’s learn/memorize the basic addition, subtraction and
multiplication facis they are able to move at a faster pace through the higher-level math skills
like multiplication, division, fractions, decimals, algebra, geometry, etc. The program builds
student’s self-esteem and confidence. It also allows the low achievers to be on the same level or
even surpass the high achievers because many of the low achievers have passed the test before
the high achievers.

Mathmatick motivates and encourages students to learn their basic facts and be able to pass a 10-
minute test of 100 problems with 100% accuracy every week. When students pass, their names
are bubbled in on the Mathmatick bulletin board located in the main hall. Students take pride in
Mathmatick and may take the test as many times as needed to pass with 100% accuracy.

The students dearly love to take the test and look forward to Mathmatick test days. Only one
person in the school has the test and is allowed to administer it. Students receive a trophy or
medal as a reward when they pass both tests.

WRITING (EXpéSitoi;&?Paragréphé)'g :__ f:: ey

| The writing project at I L. Reems Academy was initiated in November 2006 with a major

concern that (1) most of our students were unable to write a 51mple cohesive sentence. @ thc}} o
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were unfamiliar with a formal writing structure and for the most part, had not been exposed to or
had access to a consistent writing process.

A school-wide goal was established to ensure that all second to eighth grade students would be
able to write a cohesive 4-step expository paragraph by March 30, 2007. The first step in this
process was to train the teachers. One of the following four steps was taught at each staff-
training session. As teachers learned each of the writing steps, they went back to their ¢lass and
taught the step to their students. The students then practiced each step using their individually
selected topic. All students had a writing folder so that their writing progress could be monitored
and assessed over a period of time.

Step One: Brainstorm (Prewriting stage). Students select a familiar topic and brainstorm at
least twenty to thirty words, categorize the words, and make a list. The listed words are
subsequently infused into details for the paragraph.

Step Two: Topic sentence. This sentence states the main idea of the paragraph. The key word
in this sentence tells the reader what the rest of the paragraph is going to be about. This is the
most challenging part of the writing process.

Step Three: Supporting details help to clarify the topic sentence by providing specific details
using words from the brainstorm list. Students apply transitional words to help show the
relationship between details.

Step Four: Concluding sentence ties all sentences together,

Writing is the corner stone of all langnage arts skills. You might say that leaming to write is like
learning to bake. The outcome of writing an effective expository paragraph is synonymous with
the outcome of baking a cake. All ingredients/skills must be inclusive and applied well.

The ingredients for the writing process consist of spelling, grammar, mechanics, parts of
speech, fluency, reading, etc. These skills need to be applied to the writing process however, if
they are tanght in isolation, students view them as a separate entity and fail to see how they are
connected to writing a paragraph or essay. A good example is spelling. Students don’t seem to
understand how spelling is connected to the writing process. They tend to think of spelling as
memorizing a given number of words for the weekly test, only to forget them after the test,
Spelling is critical to writing and equally as important as the other language arts skills.

The writing process is one of the most challenging of all language arts skills to teach. It is time
consuming and takes nearly the entire school year to achieve positive results. This process has to
be coordinated with lots of practice, editing, revising and rewriting, etc. Communication skills -
are critical life-long skills. Moreover, students will need these key skills in high school, college
and especially for firture employment opportunities.

~ Acquiring effective writing skiils will benefit students now as well as support their future

endeavors! As a result of this staff training and student participation, our school produced two
bound anthology books of student’s writing,
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Writing expectations and activities that work well

Since we want our school to be the premier school for student’s writing, we place strong
emphasis on teaching writing skills. To enhance student’s writing skills, they practice paragraph
writing on a daily basis. Students participate in expository, narrative and other genres of writing
as listed below:

Activities that Work Well

Journal writing in which the students write stories using the sequence of events mcludmg first,
next, then and last; drawing pictures to represent words in the kindergarten and the lower grades;
using sentence expansion on a daily basis to enhance writing and make sentences more
interesting; writing a cohesive paragraph, underlining the key word in the main topic sentence;
writing for a specific purpose by using multiple paragraphs, sentence variety and voice to meet
the needs of an audience using different voices; editing writing using the proofreader’s checklist
both individually and in peer editing groups; using text and supplementary material to reinforce
grammar, mechanics and conventions.

| mstorvsocuLsrooms

Kindergarten through 5™ grade use the Houghton Mifflin textbook series and the middle grades
use McDougall Little social studies textbooks. These books correlate to the California State
Standards. They also use a variety of novels, CDs and other technological supplementary
materials to enhance and augment the program. Qur social studies program range from a
curriculum that discusses self, communities, cultures to cities, countries the nation and the world.

What teachers expect their students to learn
Community building understands that history happens on a daily basis, the concept of past and

present, and how things change as well as responsibility including fair play, good sportsmanship
and respect the rights and opinions of others. Understand that while their world starts in Oakland
there is a larger world beyond. Students will be able to read maps of the US and the world.
Middle school students will understand the six themes of history, government, current events and
the continents, etc.

Activities that work well

Hands-on activities using the giobe and maps to find and identify places in the states and world,
starting cach chapter with a story that integrates the reading and writing, projects, titelines,
coliages based on material covered in class, current events in the weekly reader, games, etc.
Students also participate in organized field trips that provide practical application to the content
studied in their History/Social Studies curriculum.,

How are activities assessed
Activities are assessed through hands on activities, discussions, student participation, portfolios
and a series of paper/pencil and other tests.

21 .



Educating Urban Youih to Succeed in Life

. SCIENCE

Kindergarten through 5™ grades uses the Harcourt Series and the middle grades use Pearson
Prentice Hall textbooks e.g., 6™ grade Earth Science, 7" grade Life Science and §™ Physical
Science. Our Science books correlate to the California State Standards. Teachers aiso use a
variety of supplementary hands-on materials to enhance and augment the science program.
Each year, our students participate in a school wide Science Fair whereby students develep
experiments from the science curriculum content taught in their classrooms.

Teachers expect their students to learn:
The life cycle of plants and animals, the five senses, as well as understand that materials come in

solids and liquids, study, describe and observe the weather. Students are also expected to ask
questions and investigate to find answers. Students will learn to transfer scientific knowledge
and apply to real life situations, understand that science is everywhere and foster curiosity and
conduct scientific inquiry.

Activities that work well:

Visits to the pumpkin patch and carving the pumpkin, hatching butterflies, hands-on
investigations and writing activities to summarize and tie together the concepts, incorporating
technology and art, planting a vegetable garden and learning to cook healthy meals using the
vegetables from the garden. Students also participate in organized field trips that provide
practical application to the content studied in their science curriculum.

Assessment of science activities
Formal and informal observations, various forms of assessments including biweekly and end of
the chapter tests, essay questions, science fair projects, and student participation.

Technology is viewed as part of the curriculum, curriculum support and as a resource tool to
students. Through the use of technology students become active learners, applying authentic,
real-world context to learning.

What teacher expects the students to learn

The student is expected to become an active participant in their own learning by linking
concepts, skill elements, and experiences; identify patterns and connections; enhance experiential
learning through inguiry and information processing, and develop critical thinking skills.
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Computer technology begins in kindergarten and students are taught to use the keyboard, write
simple words, read words, and identify characters. They also learn to use the software programs
Word and PowerPoint and to drop in pictures and clip art. Each year students become more
proficient in the Office Suite, research, report writing, developing web pages, blogging, creating
newsletters, and developing games. Computer technology places the student at the center of their
own learning. Computer technology shifts the definition of ‘“knowing’ from being able to stock
information and repeat it to being able to critically make use of it.

Activities that work well:
v Students begin the day discussing culturally relevant information.
v" Students work individually and in groups.
¥" Students work on projects that integrate grade level information, Microsoft Office fools,
research and production.

Currently, E.C. Reemns Academy administration, classrooms, support staff and parents have
access to computers and other supportive technology during traditional school hours in ’
classrooms, computer labs, and the Library Media Center, which is currently in development.
Student access during non-traditional hours, through our afierschool program is also available.
All classrooms have access to individual digital projectors, DVD players, television and multi-
media computers with internet access and share the use of scannets, digital cameras, color
printers, and networked software,

The technology class that provides lab access to each K-8 student for one hour once a week on
1:1 basis, There arg, tventy-eight Mac computers it the Compater Lab andayack of 26~
comoputerlaptons for Middle School usg,. The Middle school students have access to twenty-six
laptops for shared use, providing a 1:1 computer access and use by siudents. Students in math
also use the laptops in our advanced classes on 1:1 basis. Teachers may bring their classes to the
technology class/lab to work on assignments, or to give specific instructions on a specific
assignment with prior arrangement in addition to their weekly scheduled time. Students have
access to technology class/lab for after school usage during designated lab hours of 3 to 4 PM to
work on assignments.

English language leamers who have been identified as needing supplemental support have access
to the technology class/lab twice per week. All teachers and staff can access their school web
pages via any web browser. Teachers and staff can access their personal files and their student
files from any computer on the network via the server. Students learn basic computer skills like
using hardware and peripherals, word processing, spreadsheets, desktop publishing, Internet
browser, and presentation software, Students use these skills throughout the curriculum to
research, design, and publish documents and to prepare presentations that demonstrate clear
questioning and creative research strategies. Students also develop computer skills in the context
of teaching the core curriculum through curriculum integration of technology. All teachers are
expected to access their email daily and use the student data management software GradePro, to
manage student data. Teachers also utilize a variety of on-line discovery vignettes and programs,
inchuding The Discovery Bducation On-tine Program  to augment instruction and productivity
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software such as word processing, spreadsheets, and presentation software to write essays,
papers and other products.

The administrative staff currently uses Grade Pro Software as a data management tool to
develop, maintain, and track student files.

Summary of Technology Resources for E. C. Reems Academy of Technology & Arts

= All instructional areas are connected to the Internet via cable

»  Wireless school campus

*  Technology Classroom/lab with twenty-eight student computers and one instructional
desktop

» Twenty-one classrooms with digital projectors and one instructional computer

= Twenty classrooms with DVD players _

=  Twenty-five laptops for middle school use in core curriculum and for advanced math
students ’

= All computers are networked to three printers for student and teacher use

= All administrative staff has one lap top

All support staff e.g. Reading specialist, Math Specialist and Counselors have access to

shared laptop per program

A student-to-computer ratio of 1:1

Before and after school access to the computer lab for teachers and their students

School website online, and content webpages of all teachers

Data management software for all teachers

Access for all students and teachers to word processing, data collection and presentation

software.

Our PE program correlates to the California State Standards. It serves students in kindergarten
through 8" grade. Our 5% and 7" grade students participate in activities that will prepare them to
pass the annual state required physical fitness test. The data from this test is sent to the state in
March of each year. .

What teacher expects the students to learn:

In addition to the content of the state standards, students will develop a sense of overall health,
knowledge and awareness of their bodies, the importance of stretching and how to become
healthier both physically and mentally. Additionally, they will develop a sense of community
and teamwork. Students will participate in games that increase their cardio_activity to increase
stamiina, build confidence, and encourage participation.

Activities that work well;
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A daily stretch routine combined with a pledge at the beginning of class; use of competition to
add to intensity and motivation; development of a sense of teamwork that encourages students to
work with others they do not normally interact with; use of different kinds of games i.e., football,
basketball and volleyball. In addition, students participate in competitive races and a double-
dutch contest.

Our art program evolves from the content embedded in the California State Standards. It
continues to be a major part of the foci of our school. Qur goal is to support students in their
effort to understand and demonstrate artistic perception, creative expression, historical and
cultural context, assthetic values, connections, relationships and applications. Additionally, we
want our students to understand that artistic ability may be infused in many other professional
careers e.g., architectural and inserior design, pottery, quilts, painting as well as past and present
works of art.

Activities that work well
v" The class begins with a meditation exercise designed to center the students and move the
into a right brain environment.
Students describe and analyze the elements of art.
Mixing primary colors to create secondary colors as well as demonstrate how colors
create mood and personality within a picture.
Making free hand sketches,
Using lines to create depth in their pictures.
Discuss various artists past and present.
Compare and contrast their works of art.
Use sculptural material such as clay or paper to create form and texture.

AN

SNRNENENEN

Assessment
Formal and informal observations relative to written tests and grade level art project.

. SPEAKING ... = |

We want our students to be able to speak confidently before an audience of their peers and
others. We want them to be able to do the following:

e Give oral reports

¢ Memorize and recite grade level poetry and famous speeches

e Share stories in front of class

s Partner read
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« Participate in book clubs, literature circles, debates, trials, various class and schoo! wide
activities and in front of different audiences

o Retell and explain stories

e Author’s Chair activity

s Answer questions using who, what, where, when, and why

To enhance student’s speaking ability, and address the state standards relative to speaking skills,
students participated in the following scheduled assembly programs throughout the year:

Martin Luther King

Thanksgiving

Black History

Cesar Chavez

Winter Holiday

Music Conductor

Awards Assemblies and others.

SNENENENENENEN

OPEN BOOK PHONICS & READING PROGRAM

Open Book is an on-line reading and comprehension program designed to teach slow learners
and second language learners how to read. It is a self-paced computer program that increases
fluency, and comprehension. The program supports leaming at any age or grade. It is available
to students in English and Spanish, though our students (all English speakers) use the English
version.

, ( Deleted: E.C. Reems

Jhe following is the list of the effective techniques implemented by staff to foster student achievement % {'pefeted: ¥

atEC. Reents Academy. These techniques will continue to be implemented school-wide.

Assessments

Tutoring

Progress Reports Differentiated Instruction

Looping High Achievers
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Annually teachers conduct a battery of  are two teachers per grade level, grades Kindergarten
academic sumputive and fonmative through eighth.

assessments to determine individual
student levels of knowledge and develop
individual student profiles to better
monitor academic success on a regular
basis. The profile is used as an
instructional blueprint. The blueprint is
supported through monthly reviews and
PIOgress reports,

Lhe Progress Repott i s ponth 1o
month svstem designed 10 rack studens
development, Teachers produce monthly
progress reports designed to keep
parents abreast of their child’s academic
development and whether they are at
grade level. If the student is below
grade level in a subject the report
indicates interventions, if above grade
level, methods of advanced engagement.

Students that are above grade level in a
subject area are looped to the next grade
level for instruction to more fully engage
the student at their academic level versus
their grade level._Figh achievers are
jooped 1o the next grade level, but are
responsible for work at erade level and

Peer, cross age, before and after school
tutoring. Buddy reading was also an
effective tool.

Differentiated instriction 8 a new
nstructional ool and s being meorated
Nt our Instructional strategics,
Priviously eachers divided students into
learning erouns but did not necessarly
meorporate critical thinking skilis to drill
down and elycidaic inferential
knowledge This is done during
Language Arts and Mathematics
instructional periods in individual
classrooms, Grade level teachers work
together, usually one teacher instructing
the struggling and low performing
students and the other teacher instructing
the grade level and middle group. {There
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Test Preparation

Reading and Mathematics School-
wide Competitive Programs

“Read Between the Lines/ Math
Between the Lines”

“Mathematick”

Test Rally

Pull-Out Instruction

Weekly Professional Development

There was a tremendous school-wide emphasis on test
taking strategies with a focus on comprehension, A variety
of commercial and other test formatted materials were also
provided to teachers.

Very successful motivational school-wide programs have
been designed by the Vice Principal, not only to make
learning fun, but 1o improve reading, language arts and
mathematics skills in a contest competitive format. Grade
levels compete against each other. Trophies, prizes and
other incentives are given to the classes achieving 100%
on the varicus written tests. These programs enhance and
support the regular reading and mathematics curricuium.
The following motivating programs were implemented:

These strategies were designed to support various
learning styles and assists students in becoming meore
proficient in reading and mathematics comprehension
skills.

A pull out program for stadents in grades 4-8. This
program involves students memorizing 100 addition,
subtraction and multiplication basic math facts. The
purpose of Mathematick is to motivate students to learn
the basic math facts to increase their pace and support
higher level skills and concepts.

Anupbeat assembly designed to motivate and build student
confidence just prior to taking the state tests,

This Gap program is designed for struggling and low
performing students to improve their reading and
mathematics skills.

This staff training addresses student and teacher needs, as
well as teacher requests, e.g. Teaching Expository writing
to students in preparation for the state required 4Mand 7%
grade writing tests, Harcourt Math, Differentiated
instruction, integrating comprehension and test taking
strategies,
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| £.C Reems Acadeny agrees to adhere to the policies, procedures and requirements of the ..

SPECIAL EDUCATION
Plan for Students with Disabilities

EC Reoms Acadeniy welcomes all children with disabilities, whether such children are

currently or newly identified as disabled. J.C. Reems Acudeny is committed to working with ...

the district to meet the needs of special learners.

Overview

E.C. Reems Acadeny shall comply with all applicable state and federal laws in serving students. .- -

with disabilities including but not limited to Section 504 of the Rehabilitation Act (“Section
504”), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in
Education Improvement Act (“IDEIA™).

Oakland Unified School District as well as the Alameda County SELPA.

F.2. Reems Academy shall be categorized as a public school of the District in accordance with
Education Code Section 47641(b)

E.C Reems Academy complies with all state and federal laws related to the provision of spec1a1 L

education instruction and related services and utilizes appropriate SELPA forms.

Section 504 /ADA

EC. Reems Academy is be solely responsible for its compliance with Section 504 and the ADA. . -

Al facilities of £, Reems Academy of Technology & Arts are accessible for all students with
disabilities in accordance with the ADA. E.C. Reems Academy facility does not present
physical barriers that would limit an eligible student’s full participation in the educational and

extracurricular programs offered by £.C. Reems Acadeny. . L.

£.C Rooms Agademy recognizes its legal responsibility to ensure that no qualified person with a
dlsablhty shall, on the basis of disability, be excluded from participation, be denied the benefits
of, or otherwise be subjected to discrimination under any program of 1., Reems Academy of
Technology & Arts. Any student, who has an objectively identified disability which
substantially limits a major life activity including but not limited to learning, is eligible for
accommodation by the School.

The Executive Director serves as the 504 Coordinator.

The 504 team is assembled by the Executive Director and includes the parent/guardians, the
student (as appropriate} and qualified persons knowledgeable about the student, the meaning of
the evaluation data, placement options and the legal requirements for least restrictive
environment. The 504 team reviews the student’s existing records, including academic, social
and behaviora! records and is responsible for making a determination as to whether an evaluation
for 504 services is appropriate. If the student has already been evaluated under the IDEIA but
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found ineligible for special education instruction or related services under the IDEIA, those
evaluations are used to help determine eligibility under Section 504. The student evaluation is
carried out by the 504 team who evaluates the nature of the student’s disability and the impact
upon the student’s education. This evaluation also includes consideration of any behaviors that
interfere with regular participation in the educational program and/or activities.

If the student is found by the 504 team to have a disability under Section 504, the 504 team is
responsible for determining what, if any, accommeodations or services are needed to ensure that
the student receives the free and appropriate public education (“FAPE™). In developing the 504
Plan, the 504 team considers all relevant information used during the evaluation of the student,
drawing upon a variety of sources, including, but not limited to, assessments conducted by the

| E.C. Reems Academy professional staff. .

B ‘{Felebed: E.C. Reems

The 504 Plan describes the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, and guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, must have a copy of each student’s 504
Plan. The 504 Coordinator ensures that teachers include 504 Plans with lesson plans for short-
term substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the
504 Plan is maintained in the student’s file. Each student’s 504 Plan is reviewed at least once
per year to deternrine the appropriateness of the Plan, needed modifications to the plan, and
continued eligibility.

Services for Students under the “IDEIA”
| E.£, Reems Academy provides special education instruction and related gervices in accordance . . - { Deleted: E.C. Reems
with the IDEIA, Education Code requirements, and appilcable pOllCleS and practices of the
| Special Education Local Plan Area (“SELPA™). E.C. Reems Academy remains, by default,a .. { Deleted: E.C. Reems

public school of the District for purposes of Spemal Education pursuant to Education Code

Section 47641(b). However, E.C. Reems Academy of Technology & Arts reserves the right, in . - | Deleted: E.C. Reems

the future, to make written verifiable assurances that_}: (. Reems =\cadetm pf Technology & . " {Deleted: Academy
Arts shall become an independent LEA and join a SELPA pursuant to Education Code Section " { Deleted: E.C. Reems
47641(a) either on its own or with a grouping of charter school LEAs as a consortium. " { Deteted: Academy )

As a public school of the District, solely for purposes of providing special education and related
services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with

Education Code Section 47646 and 20 U.S.C. 1413, E.C. Reems Academy of Technology & .. - - Deleted: E.C. Reems }
Aurts seeks services from the District for special education students enro]]ed inE.C, Reems o _' o --[Eeleted: Academy j
Acaderny of Technology & Arts in the same manner as is provided to students in other D]StI‘lCt " Deleted: E.C. Reems D
schools. " { Deleted: Academy )
| E.C. Reems Academy follows the District and SELPA policies and procedures, and uses SELPA . - | Deleted: E.C. Reems 1

forms in seeking out and identifying and serving students who may qualify for special education
programs and services and for responding to record requests and maintaining the confidentiality

| of pupil records. L4 Reemis Academny complies with District protocol as to the delineationof .- { Deleted: E.C. Reems i
duties between the District central office and the iocal school site in providing special education '
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instruction and related services to identified pupils. £.C, Rooms Acadenmy requests an annual

meeting between £.C. Reems Academy of Technology & Arts and the District to review special .

education policies, prooedures protocols and forms of the District and the SELPA and District
protocol, to ensure that £.C. Beems Academy of Technology & Arts and the District have an
ongoing mutuat understandmg of District protocol, and to facilitate ongoing comphance

As long as E (. Reems Acaderny functions as a public school of the District for purposes of

providing special education and-related services under the IDEIA pursuant to Education Code )

Section 47641(b), F.L. Reems Acaderny comphes with the Memorandum of Understanding

(“MOU") with the District which spells out in detail the responsibilities for provision of special

education services and the manner in which special education funding will flow to the students

of E.C. Reems Acudamy of Technology & Arts.

Referring Students for Special Education Services
The referral process includes Student Success Team meetings to review prior interventions,
accommodatlons and modlﬁcatlons and to recommend further interventions as appropnate L.C

academlc, soc1a1 or behavioral difficulty that may require assessment for special education
eligibility and placement in a special education program. Modifications to the general program
are documented prior to a referral for Special Education. A student is referred for special
educational instruction and services only after the resources of the regular education program
have been considered and used where appropriate. Implementation of Special Education service
begins with pre-referral remediation and monitoring of low achievers by Student Support Team
members. The team, which includes students’ teachers, identifies problem areas for low
achievers and plans interventions that are monitored and reviewed at subsequent meetings. When
students do not make satisfactory progress after implementation of remedial programs and
strategies, they may be referred for evaluation under Section 504 or the [DEIA.

Anyone who has a concemn for a student can refer that student to SST for consideration. Anyone
who is connected with that student can be included in the SST to provide information to share
about the student’s strengths, concerns, and strategies that have been used in the past. These
people may include but are not limited to teachers, parents, counselors, docters, administration,
social workers, parole officers, and other law enforcement officials.

Examples of modifications and accommodations that are implemented by a SST before referral

for assessment at £.C. Reemns Academy are: provide study carrels, use of room dividers, provide

headsets to muffle no:se seat child away from doors/windows, seat child near model (child or
teacher), rearrange child groups (according to instructional needs, role models, etc.), seat child

" closer to the front of the room, vary working surface (e.g., floor or vertical surface such as

blackboards), simplify/shorten directions, written homework assignments, give both oral and
written directions, have child repeat directions, have child repeat lesson objective, change
question level, change response format (¢.g., from verbal to physical; from saying to pointing),
provide sequential directions (label as first, second, etc.), use of manipulatives, alter objective
criterion level, provide functional tasks (relate to child’s environment), reduce number of items
on a task, highlight relevant words/features, use rebus (pictare) directions, provide gnided
practice and increase allocated time.
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English Language Learners

| E.C. Reems Academy complies with all applicable federal laws in regard to services and the . -

education of Enghsh Language Learner (ELL) students.

| E.C. Reems Academy includes a home language survey on its admissions form. Students who .-

check a language other than English as the language spoken in the home shall be CELTD tested
within thirty (30} days of enrollment and annually thereafter, prior to October 31 of each year,
unless already re-designated as English proficient.

diversity of materials and concrete lessons that provide many opportunities for support strategies
‘ such as sheltered English, in addition to labeled items and leveled materials. The F

Academy philosophy honors individual leaming needs and the classroom creates an environment

of acceptance of diverse leamners. X.C. Keems Academy teachers use SDAIE strategies inthe .-

classroom and encourage peer tutoring and cooperative learning, which are recommended
strategies for English Language Learners,

| B.L. Reems Academy supports ELL pupils through several programs including small group
settings, a ‘pull out’ literacy program, Open Court, and OPEN BOOK, a Spamsh Language
Computer Literacy and Reading Program. One-on-one reading support is available as needed.

Non-school factors influence the student’s academic achievement, particularly as it relates to
English as a second language learners, and socioeconomic status. To this end, £.C. Reems
Agademy offers ELL parent’s access to its OPEN BOOK Computer Literacy : and Readmg

Program to teach them reading ‘and basic cbfriputers skills. Acquisition of these skills in turn will

assist parents and allow them to work more diligently with their children with their studies. As
the parents overcome literacy deficiencies, pupils will benefit academically and become English
literate at a more rapid pace.

Ernestine C. Reems Academy of Technology & Arts is needed in East Oakland

East Oakland is a community devastated by socioeconomic factors that undermine the ability
of local youth to break free from the barriers that lead to an unhealthy adulthood. Educational
opportunities are often considered a by-product of subculture survival. Ernestine C.
Reems Academy of Technology & Arts offers a learning environment that invests in low
teacher-pupil ratios, direct attention to individual pupil needs, identification of individual pupil
learning styles, one-on-one support, real-world experiences and exposure, health education and
support, parent training, social and psychological support for pupils and parents, teacher
induction and retention training to foster a better understanding of community dynamics that
impact learning, and tools to reinforce and continue to engage teachers in an at-risk community,
thus reducing teacher turnover and improving academic and social continuity. These factors
contribute to increasing academic achievement, matriculation, and social development skills
among a population noted for high drop out rates and low academic achievement, and statistics
that support an increase in juvenile and adult incarceration and death rates. E. C. Reems
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Educating Urban Youth fo Succeed in Life

Academy stands as a safe educational institution, in an otherwise violent community
setting,

What it means to be an ‘Educated Person’ in the 21% Century.
Education Code 47605(b) (5) (4)

The schoeols® goal is to enable pupils to become self-motivated, competent, lifelong learners.

The 21* century is a major departure from the 20" century. The industrial era required citizenry
to learn to think logically and linearly. The 20™ Century developed an educational framework
that produced workers to support industrialization, .i.e. production. The 21 century departs from
this concept of educational framework. The citizenry no longer operates under the auspices of
manufacturing assembly lines, or a system delivery that required employees to function using an
assembly line thought process and mentality. The 21* century is systems-centered, where
educated people must learn core and non-core subjects using “think smart technology’, while
learning to predict situations and outcomes based on current information, i.e. educators must
teach critical thinking skills.

Educated people must envision the big picture, thus enabling them to visualize system
transitions, to not only forecast but also develop new protocols to support change, i.e. educators
must teach systems thinking. The 21% century is a computer-oriented century, where
nanoicchnology is the wave of the future. Educated people must become knowledgeable about
technology, its uses, and how to apply them at home, or work, i.e. educators must become a part
of the technology revolution and teach, as well as use technology in the classroom. We are also
becoming a sustainable environment whereby people must understand relationship issues
regarding leadership, civic culture, behavior, personal finance, and ecology — the relationship
between earth and man, i.e. educated people must be astute in subjects that foster sustainability
and lifelong learning habits. Educated people must be global thinkers.

Living in a global environment requires a level of sensitivity and understanding of world
cultures. Given that we are training future leaders, we strongly promote multiculturalism,
integrating culture, ethnicity, art, and technology into the core subjects to provide an
understanding and awareness of world cultures and how they interact on a global basis.

Academic achievement, social acuity, and civic responsibility are the major components needed
to become an educated person in the 21* Century.

WHOM IS THE SCHOOL ATTEMPTING TO EDUCATE
Target Pupil Population - Ethnicity and Grade Levels
The schools’ primary focus is academic achievement in preparation for entrance info college.

Currently, sixty-five percent of the pupils are African American and thirty-five percent are
Hispanic. While the school demographics mirror the neighborhood demographics, no ethnicity
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| is discriminated against; all races and ethnicities are welcome to attend E.C. Reems Academy,
To this end, the school offers pupils an academic forum to Jearn and demonstrate 21" century
leadership skills.

The K-8 pupil population ranges between 355 and 365 students. The maximum number of
students is confined by the size of the facility and does not allow for additional growth.

E. C. Reems Academy is a school that emphasizes all of the skills needed to become an
educated person in the 21* Century.

How Learning Best Occurs
Education Code 47605(b) (5) (4)

As an extended elementary school, classes operate in self-contained environments, where
pupils remain with their teacher during all core subject studies. Teachers and instructors other
than the home grade teacher teach computer, art, music, and physical education courses.

Learning best occurs through project-based learning and scaffolding models that integrate
reading and analysis as the foundational fools for learning. Further, small classroom
populations, 20:1 grades K- 4, 25:1 grades 5- 8, provide a learning environment where the K-8 .
teacher can teach in whole groups or clusters while addressing and meeting each pupils academic
and social needs; when grades 9-12 are added, it will have a pupil-teacher ratio of 25/27:1. All
teaching methods will support multiple-intelligence learning styles producing individual and
group work. Instructional strategies such as tactile/kinesthetic, clustering/mind-mapping
techniques, peer editing/writing as process, and interdisciplinary curriculum planning will
be used to empower pupils to become self-motivated, responsible learners.

Learning is enhanced through the development of character education building blocks and
the Guiding Principles, borrowed from the Seven Principles of Kwanzaa, to train pupils in
sociaf skills development. These tools contribute to personal behavioral success and respect
for process and procedures that support classroom management and hence increased levels of
academic achievement,

Plan for Students Who are Performing Above and Below Grade Level

The school addresses students’ academic needs through several methods: student study teams
(SSTs), individual educational plans (IEPs), student assessments in reading, language skills and
concepts, and mathematics, afterschool enrichment programs, technology-based reading, writing
and mathematics programs, on-line assessments, learning style assessments, and state test results,
These methods help students in the FFB, BB, B categories by identifying this population and
using pull-out methods, and other intervention tools to increase their skill levels. These prevention
and intervention and research tools will provide the necessary information to develop, improve, or
change instructional programs.

Through our Teacher induction and Retention component we offer various opportunities to

strengthen our teacher’s skills in a variety of areas including Differentiated Instruction, using
Thematic Units, Special Educational Law, Leadership Skills and Behavioral Pediatrics.
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We also offer before and after school futoring, summer school, service leaming and social skills
and character education curricutums to strengthen and support students’ academic rigor.

We conduct regular meetings with parents to discuss academic and social achievement. In
addition to one-on-one communications we send home monthly progress reports, school
newsletters and teacher produced weekly reports. Report cards are generated three times a year.
The report card format is narrative, quantitative and qualitative,

SUPPORT FOR STUDENTS IN READING

&5 Reemis Academy uses four types of reading assessments to determine which type of intervention -~

program is appropriate for which students, We use two data driven screening tools: (1) sereening
assessments to determine which students were on target for meeting the content standards and which
needed further (2) diagnostic assessment.

We use applied screening assessments because they are formative and are used for early identification
of both at-risk readers and grade-level readers. The assessment focuses on grade level appropriate
skills, and screening is conducted by the teacher.

Further, we rely on progress moniforing assessments to track student progress toward grade level
expectations and content standards. This formative assessment includes classroom-based assessments
and 15 used to determine a student’s rate of progress towards grade level expectations, to identify
readers who are not demonstraiing adequate progress in daily lessons, and to influence instructional
decisions. This method is used three times a year: fall, winter and spring.

Diagnostic assessments are given when a student is identified as reading below standard and is not
respondling well to instruction. We use diagnostic assessments because they are formative assessments
and provide more in-depth information regarding a student’s particular strengths and deficits.

Outcome assessments are summative assessments given at the end of the school term to all students.
Data may be used to identify students in terms of those who achieved grade level expectations, those
who made progress, and those who did not. Data alse provides a bottom-line evaluation of the
effectiveness of a reading plan, including the effectiveness of current instructional strategies. We
employ this tool to determine where more training and mentoring may be needed. The tests are norm
referenced and criterion referenced.

State-wide achievement tests are another outcome basex] assessment, and is aligned with grade level
expectations. This criterion-referenced outcome assessment provides skill-based benchmarks for
instruction,

Not all students attending the school read below grade level, and therefore do not require a reading
intervention program.

SUPPORT FOR STUDENTS IN MATH

Puring the 2002 school vear, we nurchased the Hampion-Brown Math Series to improve
ieaching and leaming and provide a stong mathematics foundation for our students, however,
this series proved 10 be remedial with an intervention focus and did not challenge or meet the
needs of our students mathematically, Therefore, in 2004, we purchased a different series that
not only challensed our students but addressed the state standards as well,
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As g part of our stratesic plan. we nurchased the following pew maih textbooks over o three vear
neriod: (2004-20605) Harcourt Math Series for avades K-6. (2006-20G7) McDougal Littell Series
for arades T-8: Math=2 for erads 7 and Alvebra for evade S Cur soal is fo advance our 7 erade
students 1o Alpebra and 8" grade o (lu)ma,i;\ by the 2010 - 2011 school vear,

Unon disagereanting the STAR test scores during the Summer Instituie, we icamned that many of
our students were having difficelty in mathematics.  Havine moved from an intervention texi

Ler training to assist the low achievers w
averaoe stucents. A discussion and ddcimoncz% fraininy was provided howewr we realize 1hdi a

continued effortis needed in this arca.

" Recosnizing that purchesing a new 18Xt series was not sufficient, we decided o duplicate our
Reading Program. known as the Gap Program and seek funding to begin our Mathematics Clinic,
We were awarded a erant 1o fund the Clinic which was introduced in late Fall 2008,

Fugther, recognizing that manually trackine student achisvement is becoming more cumbersome
as the vears progressed: our system faltered as individual students condnued 1o excel but the
cohort bovan fo staenate and in 2008 took a dive. Support on a universal levelwas not being
accomplished. as desired (see STAR Test resulte 2004-20035, 2003-2006, 2006-2007 and 2007-
2008). To address fhis area, we are purchasine the CPA A ~ Children’s Progress Academic
Achievement Software for grades K-3, This tool desepregates Language Aris and Mathematics
data by student, grade. and school levels, identifving streneths and arcas of need in the thiee
levels. This tool will help move slow achievers that are stagnatine in Basic 1o Proficiency. This
too] will also help us realize our NCLE voals,

In addition to purchasing CPAA. we are purchasing the Discovery Education Predictive
Assessments Sofiware for grades four throush eight, This Software also contains videe from
Discovery Education streaming, the digital video-based learning resource proven 1o increase
student achievement. We have sybscribed to Discoverv Education Streaming for four vears and |
if has proven sugcessful as a supplemental resowrce, and a 100l to develon a base of virtual prior
knowledege that middie and opper income siudents expenence in life.

Mathematics Texthooks

Texthook Series School Yr Adopted | Grades Tyvoe of Math
Harcourt Mathematics | 2004-2005 K_—_{z Gengral Math
Meboueal Littell 2003-2006 7 Math Courge 2
MeDaueal Lm» 2007-200% & Algebra 1
ok 008-2000 R R o R

R 2009-2010 Py *

NcDougal Littell 2010-2011 Geomenry
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Software

. Software Sebool Y Adopted Orades Type

h Children’s Progress ¢Triaby Snrine 2008 Koi Formative
Academ Full Implemeniation Assousment
Agsessments 2006-2010
Discovery Educadon | {Trial) Spring 2008 4-8 Predictive Formative
Predivtive Full Implementarion A e
A menis 20092010

Oither Tools and Interventions

Toolluntervention School Year fianlemented Grades
Muathematik 2007-2008 2-8
Mathematics Clinie 0082009 3-8
Adier Schoel Math Homework 2008-200G K-8
Club and Tutoring 13-4 pin)

Atter Schoel Math Challenge 2008-2009 4-8
{ASES Progsany .
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indicate that many of our students rank at
the basic level or below in Math, What
we have ascertained through the data and
teacher assessments is that knowledge of |
the basic math facts is the foundation and
is the culprit of upper grade level
achievement. E.C. Reems conducts
assessments to determine what types of
academic support are required to educate
our students int math. Several years ago,
we discovered that the Saxon
Mathetnatics Series did not comelate to
the California State Standards and while
students were rigorously acquiring
mathematics skills they were not skills
thiat were tested at their grade level. In
2004 E.C. Reems purchased the Harcourt
Mathematics Series to accomplish this
end, This year grades K-5 and 7 will use
the Harcourt Mathematics Serigs, The
results of acquiring this textbook series
has resulted in a stronger showing
moving more students inte the high basic
and proficient levels of the standardized
tests school-wide,

‘While the majority of the students fall in
the below-basic and basic category, the
mathematics assessments did not indicate
that the purchase of an intervention math
programs was needed to support
academic advancement.
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Element B: Measurable Pupil Outcomes

Educational Code 47605 (b) (5) (B)

The measurable pupil outcomes identified for use by the chavrter school. ‘Pupil outcomes’, for
purposes of this part, means the extent to which all pupils of the school demonsirate that they
have attained the skills, knowledge, and attitudes specified as goals in the school’s educational
program.

‘What pupils should know upon graduation from Ernestine C. Reems Academy of

Technology & Arts

Pupils should know and demonstrate grade appropriate skills defined by the California State

Content and Performance Standards, as well as £.C. Reems Academy academic and social .- Deleted: E.C. Reems
standards. Pupils will demonstrate academic, life-long learning, and social skills needed to excel ™ -{ peleted: Acsdemy
in high school and life.

1. Core Academic Skills

Language Arts: Pupils will demonstrate comprehensive reading, writing,
thinking, test taking strategies, listening, speaking and presentation skills,

using multiple forms of expression, with communication skills appropriate to the
setting and audience. They wiil comprehend and critically interpret multiple
forms of expression, including literature from various periods and cultures.

Mathematics: Pupils will demonstrate abilities to reason logically and know how
to apply mathematical processes and concepts in the areas of arithmetic, algebra,
geometry and other mathematical subjects identified by the school and governing
board.

History/Social Studies: Pupils will comprehend and demonstrate civic, historical,
and geographical knowledge that produces an understanding of cultural dynamics,
relationships, and global dependencies.

Science: Pupils will extrapolate and apply scientific research and inquiry methods
to use concepts native to biology, earth sciences, ecology, and physics to
everyday life as a means of supporting higher learning strategies.

Foreign Language: Pupils will have a basic understanding of and knowledge in

listening, reading, writing, and speaking a foreign language, i.e. Spanish.

2. Other Academic Skills
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Technology -

Pupils will demonstrate an understanding of computer, and multimedia skills
designed to support learning. These skills will enhance delivery of core skills.
Pupils will learn how to use computer software such as Word, Excel, PowerPoint,
FrontPage, and Publisher, to design and produce professional research papers,
documents, web pages, newsletters and other media tools, and data reports.

These skills support and enhance basic computer knowledge. Further, the
curriculum is delivered via the same technology to prepare pupils to focus on
careers vs. jobs. These skills and abilities support interests in pursuing education
and training.

Pupils will develop and understand the capabilities in delivering video and radio
mediums via technology-based networking. These skills will enhance their ability
to understand technology-delivered media communications.

Further, this knowledge will contribute to their ability to communicate ideas and
thoughts using 21* century technology. These skills will provide a broader
understanding of critical thinking skills, process and process development, and
strategic planning skills.

The Arts -

One of the foci of L Reems Academy js Art. Visual Arts, Technology and Art,
(e.g. computer-aided design, architectural design, and other forms of multimedia),
and music offer pupils skills that will support careers in the fields noted above, as
well as other careers. Through this program, pupils will understand and
demonstrate artistic perception, creative expression, historical and cultural
context, aesthetic valuing, connections, relationships, and applications. “These
competencies and creative skills in problem solving, communication, and
management of time and resources will contribute to lifelong learning and career
skills.” (California State Art Standards)

Social and Life Planning Skills -

Pupils will learn skills that support sacial development and enable them to
participate in society as functioning adults. These skills are taught using the
Tanzin Resiliency in Education Program and focus on character development,
conflict resolution and mediation, citizenship and leadership skills, and service
and stewardship skills development. Academically, pupils demonstrate study
skills, critical thinking skills, planning skills, time management skills, and process
skills that will underlie, and support academic achievement throughout their adult
lives,
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Emestine C. Reems Academy exit outcomes address standards and goals for special education,
Limited English proficient, and other special student populations, as specified in the State and
Federal Education Statutes.

Curriculum Alignment to Pupil Performance Standards

The curriculum aligns with pupil performance standards using a number of
assessment and evaluation tools to determine achievement, intervention, and
modification needs. These tools include, but are not limited to: annual assessments 1o
determine pupil learning profiles, monthly progress reports, testing, portfolios, class
projects, service learning, state testing, and other instruments that support assessment and
evaluation, such as selection and participation in district programs and competitions.
These performance standards and assessments will be described in Element C.

How the Schoo! supperts Pupils who do not meet Pupil Qutcomes

Pupils requiring special education assistance receive services to support their style and
ability to leamn. Many pupils enrolled at E .C. Reems Academy arrive as low achievers.
Upon arrival all pupils are assessed, generally at the beginning of each school year, to
determine a baseline and establish a pupil academic profile.

The profile outlines the pupil’s strengths, weaknesses, and style of learning. This tool is
used to evaluate success and identify areas of concern.

If a pupil does not meet pupil onutcomes, support systems such as, one-on-one, district
RSP, and computer-aided, self-paced programs are introduced into the pupils’ academic
profile plan and systematically implemented to aid in learning and attaining grade level
skills. The IEP (Individual Education Plan) is the mechanism to frame the above.

Additionally, afterschool tutoring and support programs provide underachieving pupils
with additional support from teachers, instructors, support personnel and computer aided

programs to help underachievers understand and excel in the subject(s) of concem. See
Pupil Assessment Process template, Element C.

Alignment of School Outcomes and Impact on Learning

In addition to individual pupil outcome goals, E.C. Reems Academy has set high
standards for the school itself and its board, staff and parents.

School-wide Performance Goals -

At least 70% of the pupils will increase one grade level or skill levels of progress
each academic year, as evidenced by scores on the state CAT 6 Test, the STAR Writing
Test administered to fourth and seventh grade pupils, as well as other assessments.
Performance standards, assessments, and test modifications for pupils with special needs
* is determined by the pupils IEP and is followed accordingly to provide opportunities for
all pupils. Performance standards and assessments for English Language Learners are in
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accordance with the state adopted English Language Development standards and CELDT
Test results.

Pre- and post-tests reflect academlc growth to support ‘clear and convincing’ standards to
show that 1, C. Kee ¥ js comparable to all other area schocls in the distri

Performance Goals, Writing Proficiency. scoring a £ on the 14 rubrie scale

Cirade ZUG8.20684
4 8394

2000-2010 | 2010-383F | 20112613

e Ty
T5%% 35%

By the 20122012 school vear, all students i grades 4 and 7 will atiain_z orolicieney -

score of (W) performange level i wrinng. This will be messured incrementatly over g 8-
vearneriod by the annuanl STAR test resaldts,

Student nroeress will be moniored quarterty each vear {o insurg that studenis become
more adent ax writers and are capeble of ma steriw* the STAR Writing Test.
Currently we use the 7 Steps of Writing and Practice methodol 'w\* it grades, 2 - & This
procram has been effectve 1n teaching students hu v o werite well byt has not transiated
i STAR Test resulis. This sueoests that [ pew reachers will mzuz:e training i the
gponlication of the Writine Steps and continuing teachers may need 1o be motivaled 1o use
this provess dailv and, 23 wo nesd (o idenufy and purchase wrifing sollwWare assessmorts

for elementary and middies schogl,

Our school-wide goal 18 1o purchase writag software by June 24009 and rramn teachers
how 10 use the assessiment software during the Summer Instifude this comping Aggust
2608 Implementavon will beoin Sepienber 20069,

The writing software and the 7 Steps of Writing will help insure thet we meel our
Performance goal of mupamury proficiency by 2012-2013,

The school is currently ending the use of SASLXP as jts $18 Software and will migrate Lo+ |

Power School becinning late June 2008, Power School will provide interonsrability
frameworle,

| Students who attend £.(. Reens Academy are expected to meet the above outcomes, which are

aligned to the school vision, mission, curriculum, and assessments described in Element A and C

| To better serve our students and commumty,f L. Reems Academy will continue to examine and

refine its list of student outcomes over time to reflect the school’s mission and any changes to

| state or local standards that support such mission. E.C. Reems Acadenyy will submit to the S'@T“E‘?.

Administrator and the District Board, at any time prior to.expiration, a description of any
changes to the above student outcomes as an amendment of the charter, The district board agrees
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E. C. Reems Academy will continue to
pursue the following school outeome
goals:y

<#>The school will implement state
requirements and standardsy

<#>The school will adhere to the
{NCLB) No Child Shall Be Left Behind
Act. This will be evidenced by school
records, CAT 6 test results, annual
reviews and the District Accountability
Report.y

<#=The school will demeonstrate
progress in the aggregated results of the
pupil outcomnes listed above.f

<#>The school will demonstrate pupil
improvement on standardized test scores
that compare favorably with schools that
have similar student populations (e.g.
race, gender, ethnicity, sociceconomic
status}, or provide ‘clear and convincing’
standards of schools that are comparable
to other schools in the district, evidenced
by the CAT 6 and CST results.{

<#>The school will engender a higher
annual staff attendance rate than
district schools, evidenced by schaol
records.q

<#>The school will provide an Anuual
Accountability Report that compares
favorably with schools that have similar
student populations, evidenced by District
reports.|

<#>The school will publish the rate of
parent involvement, i.c. parent
conference attendance, meetings, other
activities, evidenced by school records,

newsletters, and school webpage [ T1)
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to hear and render an amendment decision pursuant to the timelines and processes as specified in
the Education Code Section 47605(b).
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Element C: Methods to Assess Student Progress toward Qutcomes
Education Code 47605¢b) (5) (C}
The method by which pupil progress in meeting those pupil outcomes is to be measured.

Expected student outcomes as defined in the State Content Standards provide the primary
method of measuring what the student has learned from subject-to-subject, year-to-year
and duration of enrollment at Ernestine C. Reems Academy of Technology & Arts, The
testing measurement tools to assess students include the CAT 6 (when offered) and the STAR
Writing Test for Grades four and seven, the CELDT for English Language Learners, and the
physical education test for grades five and seven, and other comprehensive reading, language
arts, and mathematics examinations. Other measurement tools such as, student portfolios,
teacher and administration tests, progress reports, report cards, projects and reports, and
oratorical presentations will help quantify annual and exit outcomes.

Benchmarks are determined by teachers and administrators to ensure that State Content and
Performance Standards are being met throughout the year. The benchmarks are aligned with the
State, District, and F.C. Reems Acadeny standards. We conduct benchmark reviews at the
close of each month, or ten times a year, to evaluate student achievement. There are fouy
levels of review: We purchased two software assessment programs 1o wack progress using
predictive tools, monthly Academic Progress Reports assess and identify student achievement.
Individual student interventions are identified to remediate subject materials or enhance leve! of
study for students that excel beyond the current benchmarks. If a student does not respond to the
Progress Report interventions, an 88T is conducted to support the at-risk student offering and
more comprehensive academic interventions, If the SST does not remediate the deficiency, then
the District, conducts an IEP, to determine other academic strategies and interventions beyond
those available at the school. Articulation from grade level-to-grade level also ensures that
student outcomes meet State Content and Performance Standards. This is accoraplished
through grade level meetings designed to define academic achievement outcome; agreement
among intra-grade level teachers to assess, prioritize, teach, and evaluate the same skills to all
students in the respective grade, and finally, inter grade level articulation to assure that students
matriculaie to the next grade level demonstrating the skills identified in the State, District and
school standards.

Teachers and administrators review benchmarks to ensure that each grade level addresses
areas of deficiency, Inter-grade level meetings are scheduled throughout the year to review
areas that may require more attention. Each grade articulates expected outcomes with the
grade below and grade above to guarantee consistency in delivery of content and
performance standards in each of the core academic areas of langnage arts, mathematics,
history/social stndies, and science. The same process is used to ensure that non-core subjects
like music, technology, art, physical education, and foreign language, meet the same level of
rigor required to ensure achievement in the core content areas.

The exit outcomes include acquisition of core and non-core skills. The exit outcomes are
measured using the same tools defined above. Non-academic skills such as leadership,
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citizenship, conflict resolution and mediation are measured through participation in
leadership capacities in and outside of class; participation in clubs and organizations;
participation as liaisens and representatives of school programs; election and appointment
to school offices, and ranking at District-level competitions.

Exit outcomes address not only the needs of mainstream students, but also the standards and
goals for special education, Limited English proficient students, and other special student
popalations.

Attendance is another measurement tool. As we experience a decline in truancy the students’
grades improve. Our goal is to maintain a 7% student attendance rate. Attendance is a key
factor in the development of academic achievement. Many students transfer from district
schools with low grade point averages. Accompanying low grades is high truancy rates. £.C,
Reems Ac
teacher support, and attendance in the Tanzin Resiliency in Education Program. As the student
begins to attend school regularly, the academic profile then becomes a viable tool to address
academic deficiencies. This process contributes to an increase in grades and the ability to

master grade-level subject matter.

Developing measurement tools and outcome expectations will continue to change as the target
population meets current assessment goals and increased levels of academic achievement. This

is a natural process and is to be expected when growing a school. Further, as the student
population continues to matriculate from grade to grade, the level of academic achievement will
increase placing greater focus on advanced/higher leamning skills and tools. E.C. Reems

Academy js beginning fo experience school-wide performance increases that have resulted in the . .

development of new articulation academic management techniques. These techniques have
prepared the school to become a feeder schoel to Oakland Charter and Oakland District
High Schools. (See fellowing chart identifving assessment tools used fo weasvre student
progress toward oufcomes.)
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of Technology & Arts
(Charter School
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(Private High Technology School
School) {Small School)
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Our goal is to continue to strengthen Oakland Schools by challenging our students learning
capabilities and capacity. As a public charter K-8 school we have the responsibility of preparing
our youth to excel. Challenging our youth through a rigorous curricutum encourages academic
achievement and preparation to refine leamning once they enter high school and move from pupil
to student status. While simultaneously encouraging character in leadership skills, our students
will achieve the highest levels of education and leadership, which we hope will yield their return

to bring others forward.

Assessment Tools Used to Measure Student Progress toward Outcomes

Assessment Tool Gradels | Expected Gutcomes Yeny Targe - % of
Student Incyense,
Apnuaily, or
Purpose
K-3 ldemify siudens deticus; Spring 2009 1484 ner veur
Develop Lungunge Avis and (LAMathy though
Mathenatics Proficioney,
orades 2-
4.8 Identify student defighs: Baegxinning Fail
Develon Languave Arts und (4
Muthematics Proficiency
2% lentfy weakness: inform January 2008 S(-100%
ng ang lcering: dontfy mroficieney
greas o be re-funeht nrovide
ineryentions
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SST interventions include placing student in the school *GAP’ Program designed to address and correct gaps in

learning. This program was designed for students who are at the lowest rung of differentiated instruction, but do not
possess a learning disability.
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Element D: School Governance

Education Code 47605(b} (5)(D)
The governance structure of the school, including, but not limited to, the process to be followed
by the school to ensure parental involvement

Ernestine C. Reems Academy of Technology & Arts constitutes itself as a California Public
Benefit Corporation pursuant to California law, The school is being governed pursuant to the
bylaws adopted by the incorporators, as subsequently amended pursuant to the amendment
process specified in the bylaws. The Governing Board’s major roles and responsibilities includes
establishing and approving all major educational and operational policies, approving all major
contracts, approving the schoo!’s annual budget and overseeing the school's fiscal affairs, and
selecting and evaluating the top administrative staff. The Board, whose members have a legal
fiduciary responsibility for the wellbeing of the organization and the school, rotate off the board,
insuring consistency and institutional memory, to govern the school. The school’s governing
board is composed of a maximum of eleven members, to include:

o 1 Statutory President, Dr. Emestine C. Reems Dickerson, or her designee
o 1 Oakland Community Organization Representative

s 24 Business Representatives

e 12 University Representatives

LI | Teacher Representative

s 1 Parent Representative

s 1

Student Representative (Non-voting)

Board members serve a term of two years, with a maximum of three consecutive terms (initial
terms were staggered to ensure continuity in management of the school). Dr. Ernestine C.
Reems’ position Jiad have no term limit, The Board conducts an open and well-publicized
nomination process to allow parenis and other interested parties to nominate themselves or others
for appointment to the Board when vacancies arise. All new members must be approved by the
Board, with the exception of the OUSD representative.

If the OUSD Board desires, it may have one of its members appointed as a member to the Board
of Emestine C. Reems Academy of Technology & Arts.

The parent representative is of vital importance in that they monitor the pulse of parent concerns.
The parent representative is responsible for reporting the outcomes of the monthly parent
meetings to the board. The parent representative is the bridge between the school and the
community.

There are two parent organizations: the School Site Council (SSC) and the Parent, Teacher
Organization (PTO). These two organizations provide parental input in all areas related to the
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school. Parents are the most important member in a child’s life and education. Their
participation and exposure increases student achievement more than any other factor.

Parent Volunteers and Participation
Parents are an integral part of their children’s learning and are required to spend time at the

school in a variety of venues, including assisting teachers, chaperoning fieldtrips, assisting
administrative staff, and supporting fundraisers and school activities. Presence and visibility are
key components that reinforce that students are valued, especially students whose parents do not
play a major role in their child’s lives, be it academic or social. Parent volunteers, like teachers,
become surrogates to our students, in that their presence and participation as role models ensures
students that they are valued and consequently cared for in a manner that does not often exist in
their own homes. Children’s academic success is tied to a sense of self~worth. A sense of self-
worth is acquired when a child is taught that they are worthy of being taught. It occurs when
adults affirm their success in school. Parents are the primary support group as it relates to
fundraising. Our parents contribute to the school budget through fundraising. The funds are used
to purchase supplemental materials, student programs and fieldtrips.

Ernestine C, Reems Academy of Technology & Arts Board of Director’s Responsibility
Template

Board of Director’s Responsibility Board of Director’s Role

Legal Responsibility e Exercises fiduciary role to ensure that the school is
properly managed.
*  Maintains legal status; insures that the proper
paperwork is submitted to governmental agencies.
e Reviews financial and business dealings.

Board Accountability s  Establishes and communicates clear expectations of
Board directorship.

®  Assures effective participation of Board directors.

Financing and Accounting Approve annual budget.
Reviews monthly/other scheduled financial reports.
Ensures that proper internal controls are in place.

Hires and oversees auditor

Strategic and School-wide Plan Approves school goals and objectives.

Reviews strategic/school-wide plan and progress.
Assesses compliance/progress in achieving
educational and other outcomes agreed t in the
charter contract.

Evaluation of Programmatic Success ¢ The board will evaluate student performance data.

Monitors Special Ed and English as ¢ Ensures that all special education and second
Second Language Learner Programs language leamer programs support compliance and
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Resource Development

Decision Making

Community Relations
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delivery.
Develop and/or adopt written policies.
Responsible for reviewing policies periodically.

Sets and reviews personnel policies.
Hires Executive Director & evaluates performance.

Responsible for assuming Iong-range commitments
of resources; establishes a fund developiment plan
and participates in its implementation.

Reviews and approves all major grant proposals.

Defines and communicates the role of the Board,
and Executive Director in making decisions,
Assures appropriate involvement of board directors
in ECR Academy decision making.

Promotes the school to parents, and the general
public, including serving as an ambassador of the
school.

Vigorously pursues capital investments for school
development.

Reports an annual finding in the form of an
executive summary to parents and the general
community.

49



Educating Urban Youth to Succeed in Life

50




Educating Urban Youth to Succeed in Life

Element E: Employee Qualifications
Education Code 47605(b) (3) (E}
The qualifications to be met by individuals to be employed by the school.

Administrative and Operational Staff Qualifications

The Executive Director is selected by the Board with input from parents and the community,
Staff is selected by the Executive Director. All staff operates on performance-based annual
contracts with the charter school. The Executive Director is evaluated on an annual basis using a
process developed by the Board, which includes parent and staff surveys of school performance.
This is an annual process.

The operational staff, as well as the Executive Director, is provided professional development
opportunities to ensure that they remain abreast of all relevant changes in laws or other
operational requirement. All non-instructional staff possess experience and expertise appropriate
for their position with the school as outlined in the school’s staffing plan and the school’s
adopted personnel policies.

All staff must provide a Department of Justice criminal background check and fingerprints to
insure pupil and staff safety. In accordance with NCLB, all ‘core’ teachers hold a credential that
has been filed with the Alameda County Department of Education. All staff submit TB test

results every four years. Live Scan reports, credentials, femporary waivers, and TB test results .-
- are pre-employment requirements and must be submitted to school personnel prior to the

inception of employment. At-will contracts are offered upon submittal of the noted documents.

Administrative Staff includes (not exhaustive and may change according to need)
¢ Executive Director
& Vice Principal
¢ School Counselor

Operational Staff includes (not exhaustive and may change accordmg to need)
Office Manager

School Secretary

Receptionist

Lunch Staff

Custodial Staff

Security Staff

Lunch Attendants

Teaching/Instructional Staff (not exhaustive and may change as needed)
e Certificated/credentialed Teachers
¢ Nop-certificated/non-credentialed Teachers
» Instructional Aides
e Harm Reduction Therapists
¢ Reading Resource Instructors
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¢ Mathematics Resource Instructors
s Interns
« Mentors

Instructional Aides, Interns and Mentors will work side-by-side with a teacher, as teacher
support.

Teacher Qualifications

Ernestine C. Reems Academy of Technology & Arts retains or employs teaching staff who hold
appropriate California teaching certificates, permits, or other documents issued by the
Commission on Teacher Credentialing. The School also observes and complies with NCLB
teacher credentialing requirements. All core teachers met the NCLB “highly qualified”
requirements by the 2006-2007 school years.

Eighth grade teachers teaching Algebra hold a Single Subject Algebra Certificate.

Credentialed teachers teach the ‘core’ academic classes of language arts, mathematics,
science, and history/social studies. These teachers are responsible for overseeing the pupils’
academic progress and for monitoring grading and matriculation decisions, as specified in the
school’s operational policies.

Emestine C. Reems Academy of Technology & Arts may also employ or retain non-certificated
instructional support staff to instruct ‘non-core’ subject classes. These classes may include -
but are not limited to, computer, physical education, music, dance, resiliency, and media
technology.

‘Non-core’ instructors have an appropriate mix of subject matter expertise, professional
experience, and education to professionally teach pupils their art/skill. Instructional Aides
possess an Associates Degree or an equivalent number of credits towards a Bachelor’s Degree.
Non-core instructors posses an Associate’s Degree or higher, or 48 units of credit toward a
Bachelor’s Degree. ,

These staff members demonstrate capacity to work successfully in an instructional capacity and

provide applied instructional experiences to E.C. Reems Academy pupils. Instructional support

staff does not assign grades or approve student work assignments without the approval of a
teacher, unless they are instructing non-core courses and activities.

All teachers and instructional staff participate in weekly staff development seminars to stay
abreast of the latest teaching strategies, community development, and psyche-social practices
that deepen their ability to support disadvantaged learning styles and patterns of inner city
children of color.

"All staff regardiess of position:
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demonstrate a desire to provide opportunities to pupils lacking academic, behavioral, or
psycho-social deficits.

possess sensitivity to the needs of pupils and their families.
work with parents/caretakers as educational partners.

be willing to participate in staff meetings, parent meetings, and other school-wide
meeting that help guide growth and development of the school.

apply the philosophy “it takes a village to educate a child”, by participating in
pedagogical and cohort systems to support pupil and parent leaming styles.
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Element F: Health and Safety Procedures

Education Code 47605(b) (5) (F)

The procedures that the school will follow to ensure the health and safety of pupils and staff.
These procedures shall include the requirement that each employee of the school furnish the
school record summary as described in Section 44237

Ernestine C. Reems Academy of Technology & Arts has adopted and implemented a
comprehensive set of health, safety, and risk management policies. These policies were
developed in consultation with the school’s insurance carriers and at a minimum include the
following procedures:

« all enrolling pupils will provide records documenting immunizations as required by law
and to the same extent as would be required if the pupils attended a non-charter public
school

+ policies and procedures providing for school-wide training in response to natural
disasters and other emergencies, including terrorist threats, civil unrest, fires and
earthquakes

e training for staff and students relating to blood-borne pathogens

«» identification of specific staff that have been trained in the administration of prescription
drugs and other medicines

o apolicy designating that the school functions as a drug, alcohol, and tobacco free
workplace

» arequirement that each employee of the school submit to a criminal background check
and furnish a criminal record summary as required by Education Code Section 44237

These policies and procedures have been incorporated into the school’s student and staff

handbooks and are reviewed on an on-going basis to ensure that all new regulations, policies and
procedures are documented and promuigated accordingly.
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Element G: Means to Achieve Racial/Ethnic Balance Reflective of District
Education Code 47605(b (5) (G)
, The means by which the school! will achieve a racial and ethnic balance among its pupils that is
’ reflective of the general population residing within the territorial jurisdiction of the schoo!
district to which the charter perition is submitted

Ernestine C. Reems Academy of Technology & Arts is located in East Oakland, California,
where the racial and ethnic balance is primarily African American and Hispanic. The District’s
ethnic and racial balance is more inclusive, and as such requires a comprehensive strategy to
achieve a reflective balance; the following strategies are employed to recruit pupils and staff:

s establish an annual timeline to support district-wide recruitment and application process
to inform a balance of socioeconomic, language, ethnic, and racial groups that reflect the
district population '

¢ ensure promotional and informational materials are written o appeal to all racial and
ethnic groups represented in the district — promotional and informational materials will be
distributed through media submissions to local radio and television, area newspapers, and
community organizations which compose the outreach directory

o distribute promotional and informational materials to a variety of community groups and
agencies that serve the various racial and interest groups represented in the district

Emestine C. Reems Academy of Technology & Arts operates as a non-sectarian, non-

discriminatory school. It does not charge tuition, and as stated by law operates as a public
charter school.
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Element H: Admission Requirements

Education Code 47605(b) (5) (H)
Admission requirements, if applicable

Charter schools are schools of choice. Area residents founded the school and thus receive
priority placement, however, all pupiis in the district are eligible to enroll in the school;

all pupils that wish to attend will be admitted, as space allows. In event that there are fewer
vacancies than applicants, the school, in accordance with the law, will hold a lottery to fill the
vacancies, eliminating any possibility of preferential treatment. [Preferential Admissions -

family members of siblines aitending E.C. Reems Academy Academy and horeless vouth. as A
well as the free and reduced lunch recipients, as required by the 2002 Charter amendments.} To .-

this end, Ernestine C. Reems Academy of Technology & Arts actively recruits a diverse
population from the district who understands and values the school’s mission and is committed
to the school’s instructional and operational philosophy. Prospective pupils and their parents or
guardians are briefed regarding the school’s instructional and operational philosophy, and are
informed of the school’s student-related policies. The school continues io implement an early
spring recruitment and admissions process, which culminates in a late spring lottery. The
timeframe includes reasonable time for all or part of the following depending upon need: -

1} outreach and marketing

local area papers
local radie stations, public service announcements
local television community service announcements

announcements and postings to local churches, youth organizations, etc.
website notifications

® & - & @

2) an admission application period
3) an admissions loftery, if necessary

s if applicants outnumber vacancies, an annual lottery will oceur mid-May to fill
known vacancies

4) orientation sessions for parents and pupils
» parent orientation sessions follow lottery admissions each August prior to the

beginning of the school year to inform parents of school policies, procedures, -
expectations, and the parent compact

5) enroliment
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In the event that the number of pupils seeking admission to any grade or class exceeds capacity,

children of staff, and residents of the charter- granting district or county. " - Deleted: Academy

. | E.C. Rests Academy has the right to grant priority in admission to siblings or current pupils, .- - Deleted: EC. Roerns

The school may fill additional vacancies or openings that become available after the school year
has begun by means of either a waiting list or other non-discriminatory process.

The waiting list is an on-going list that is maintained for six months. Every six months the
applicant is contacted io determine if they wish to remain on the waiting list for another six
months. If the school is unable to contact the applicant at the close of six months and the
applicant does not contact the school regarding status, the school will remove the applicant from
the attrition/waiting list.
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Element I: Financial (and Programmatic) Audit
Education Code 47605¢(b) (5) (1)

The manner in which an annual, independent financial audit shall be conducted, which shall
employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority—California
Education Code Section 47605(b)(5)(1)

The facilities to be utilized by the school. The description of facilities to be used by the charier
school shall specify where the school intends to locate. (California Education Code Section
47605

The manner in which administrative services of the School are to be provided. (California
Education Code Section 47605(g).

An annual independent fiscal audit of the books and records of E.C. Reemns Academivis .. - | Deleted: £.C. Reems
conducted as required under the Charter Schools Act, section 47605(b}(5)(I) and 47605(m). The " { Defeted: Academy
books and records of £.C. Reems Academy are kept in accordance with generally accepted . {'Deteted: E.C. Reems
accounting principles, and as required by applicable law and the audit employs generally T { Deleted: Academy

accepted accounting procedures. The audit is conducted in accordance with applicable
provisions within the California Code of Regulations governing audits of charter schools as
published in the State Controllers Guide.

An audit committee selects an independent auditor through a request for proposal format. The
auditor has, at a minimum, a CPA and educational institution audit experience and approved by
the State Controller on its published list as an educational audit provider. To the extent required
under applicable federal law, the audit scope is expanded to include items and processes
specified in applicable Office of Management and Budget Circulars.

It is anticipated that the annual audit is completed within four months of the close of the fiscal
year and that a copy of the auditor’s findings are forwarded to the District, the County
Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of each
year. The Executive Director, along with the audit committee, reviews any audit exceptions or

deficiencies and report to E.C. Reems Academy Governing Board with recommendations on .- { Deleted: E.C. Reems
how to resolve them. The Board submits a report to the District describing how the exceptions " { Deleted: Academy

A—

and deficiencies have been or will be resolved to the satisfaction of the District along with an
anticipated timeline for the same.

The independent fiscal audit of E.C. Reems Academy js public record to be providedtothe . - Deleted: E.C. Reemss

public upon request. " { Deleted: Academy
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In addition to fiscal auditing practices, the school conducts annual programmatic audits to ensure

| that performance reporting is consistent with QUSD and J.¢ Reems Academy standards .

and practices.

The process includes, but is not limited to, the following items:

summary data showing pupil progress toward the goals and outcomes specified in
Element B from assessment instruments and techniques listed in Element C

an analysis of whether student performance is meeting the goals specified in
Element B. This data is displayed on both a school-wide basis and disaggregated
by the major racial and ethnic categories to the extent feasible without
compromising student confidentiality

a surnmary of major decisions and policies established by the school’s governing
beard during the vear

data on the level of parent involvement in the school’s governance and summary
of data from an annual parent and student satisfaction survey

staff data including qualifications

a copy of the school’s health and safety policies and /or a summary of any major
changes to those policies during the year

information demonstrating whether the schocl implemented the means listed in
charter Element G to achieve a racially and ethnically balanced student population

an overview of the school’s admissions practices during the day and data
regarding the numbers of pupils enrolled, the number on waiting lists, and the
nurnbers of pupils expelled and/or suspended

analyses of the effectiveness of the school’s internal and external dispute
mechanisms and data on the number and resolution of disputes and complaints

other information regarding the educational program and the administrative, legal,
and governance operations of the school relative to compliance with the terms of
the charter generally

Ernestine C. Reems Academy of Technology & Arts may receive funding in
accordance with Education Code Section 47617 or its successors. It is the intent
of Ernestine C. Reems Academy and QUSD to develop mutually agreeable
Memoranda of Understanding that will adjust the apportionment’s due to the
school pursuant to Education Code Section 47617 to accomplish the following:
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+ adjust the school’s base revenue limit funding to reflect OUSD’s usual
difference in per-pupil spending at various grade levels (class reduction funds,
etc.)

» enable ECR, OUSD, and the district’s Special Education Local Planning Act
to jointly and cooperatively address the needs of special needs pupils and
share in the costs and revenues associated with serving such pupils

+ compensate QUSD for the value of any services rendered, using a mutuaily
agreed to direct service or other formulas agreed to in the MOU

» address funds fransfer and fiscal overview procedures

In addition to the revenue sources in Education Code Section 47617, OUSD will distribute other
revenue sources that the district may share with the school, to the extent that ECR pupils and
programs generate funding entitlements. These other revenue sources can include, but are not
limited to, the following sources and programs:

The California State Lottery
Categorical Block Grants
Breakfast and Lunch Program Funding
Charter school funding from the California Department of Education, the federal
government, or other sources

e Any other available or mutually agreeable sources and funding for programs
As it relates to insurance and safety Emestine C. Reems Academy of Technology & Arts
purchases and maintain as necessary general liability, errors and omissions, property, workers
compensation, and unemployment insurance policies to protect against unforeseen
circumstances.

Administrative Services

busmess management, and admlmstratlon At all times E.C. Reemns Academy retalns ﬁnal

authority and control over these functions. E.C. Reens Achemx is currently working with .

EdTec, which provides business, financial, and technology services for over 34 charter
campuses. This contract will be re-bid competitively as needed.

- The Executive Director at £.C. Reems Acaderny oversees the work of the selected business . -

service company, which handles all back-office business functions, including: accounts
payable/receivable; general accounting; payroll; and insurance and benefits administration. The
company helps the Executive Director and Governing Board to create and monitor the annual
budget and provides monthly budget and cash flow projections.

60

- s Deleted: E.C. Reems

- | Deleted: E.C, Reems

| Deleted: £.C. Reems

Deleted: E.C. Reems




Educating Urban Youih to Succeed in Life

| Internal Control Objectives: L., Reems Academy has developed internal controls and effective . - - Deleted:

E.C. Reems

practices to ensure sound financial management. Examples of internal controls include:
separation of duties to prevent embezzlement; adoption of a school conflict of interest policy;
rules that all cash and deposits are accounted for in detail and deposited in the main account; and
approval by the Board of the check register of recently issued checks at each board meeting.

| L Reems Academy requires a two week turn-around on payables; 100% compliance withall - Deleted:

E.C. Reems

applicable rules and regulations; and transparency of financial reports to the Board.

| L.C Reems Academy works with the company to generate monthly financial reports and annual . - -{ Deleted:

E.C. Reems

budgeting that conform to the requirements of the board, district and county. These monthly
reports show budget expenditures, actual expenditures, the variance between budget and actual,

and the end-of-year forecasted surplus or deficit. £.C. Reems Acaderny draws on the company’s . - | Deleted:

E.C. Reems

expertise, legal advice and national best practices to also create a corrective action procedure to
immediately rectify any violation of the internal controls.

Attached as Appendix B, please find a budget and budget narrative for 2009-2010,

Financial Reporting

] E.C Reems Academy provides reports to the District in accordance with Education Code .- Deleted:

E.C. Reems

Section 47604.33, and provides addltlonal fiscal reports as requested by the District;
¢ By July 1, a preliminary budget for the current fiscal year.

* By December 15, an interim financial report for the current fiscal year reflecting changes

| through October 31. Additionally, on December 15, a copy of the F.£. Reems Acaderny” . - Deleted:

E.C. Reems

annual, independent financial audit report for the preceding fiscal year is delivered to the
District, State Controller, State Department of Education and County Superintendent of
Schools.

¢ By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

e DBy September 15, a final unaudited report for the full prior year. The report submitted to

the District includes an annual statement of all the E.C. Reoms Academy” receipts and - | Deleted:

E.C. Reems

expenditures for the preceding fiscal year.

The facilities to be utilized by the school. The description of facilities to be used by the charter
school shall specify where the school intends to locate. (California Education Code Section
47605

The school is physically located at 8425 MacArthur Blvd, Oakland, California. There are two
facilities on the site, a three-story school building and a house. The school building is the
primary facility and houses seventeen of the twenty classrooms. The second building houses
three classrooms. The facilities are leased from the Center of Hope Church and have an annual
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renewable lease. The primary facility was formally a Christian school owned and operated by the

church.
Financial Impact on the Sponsoring District
Facilities

E.L. Reems Academy expects no negative 1mpact on the District with respect to facilities.
Because the | .C. Reems Academv program is classified by the California Department of

Education asa non—classroom based model, the District is not expected to provide facilities for ~ ©

Budget

The District provides supervisory oversight as required by law, in exchange for its actual costs of

supervisorial oversight up to one percent of £.C. Reems Academy’s revenue as defined in
Education Code Section 47613(f). E.C. Reems
Understanding (MOU) with the District which outlines the fiscal relationship between the

Districtand E.C. Reems Acadermy,

Civil Liability

£.C. Reems Academy is operated as a California non-profit public benefit corporation, This

corporation is organized and operated exclusively for charitable purposes within the meaning of

Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code
Section 237014d.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or

Academy has entered into a Memorandum of

omxssmns by E.L Reems. \uzd emy of Technology & Arts if thc authonty has complied v w1th all

District in meeting any and all oversight obhgatlons under thc law, mc}udmg monthly meetmgs "
reporting, or other District-requested protocol to ensure the District is not liable for the operation

of .G Reems Academv. e

Further, £.C. Reems Academy and the District have entered into 2 memorandumof =~~~ .-

understanding, wherein E.C. Ree gy indemnifies the District for the actions of }
Reems Academy of Technology & Arts under this charter,

The corporate bylaws of E.C.. Reems Academy provide for mdemmﬁcatlon of the school’s
Board, officers, agents, and employees, and E.C, Reems Academy pf Technology & Arts has
purchased general liability insurance, Board Members and Officer’s insurance, and fidelity
bonding to secure against financial risks.
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L Deleted: E.C. Reems

As stated above, insurance amounts are determined by recommendation of the District and |
Feems Academy’ insurance company for schools of similar size, focation, and student

. population. The District is named as an additional insured on the general liability insurance of

| B.C.Reems Avademy of Technology & Arts. e e | Deleted: E.C. Recms
"7 paleted: Academy
| The .C., Resms Academy Board institutes appropriate risk management practices as discussed .. -/ Deleted: E.C. Reems
herein, including screening of employees, establishing codes of conduct for students, and dispute
resolution.
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Element J: Pupil Suspension and Expulsion

Education Code 47605(b) (5) (1)
The procedures by which pupils can be suspended or expelled.

SUSPENSION AND EXPULSION POLICIES AND PROCEDURES

This Pupil Suspension and Expulsion Pclicy has been established in order to promote learning
and protect the safety and well being of all students at 1L, Reemas Academy (the “Charter

School”). When the policy is violated, it may be necessary to suspend or expel a student from

regular classroom instruction. This policy serves as the Charter School’s policy and procedures
for student suspension and expulsion, and it may be amended from time to time without the need
to amend the charter so long as the amendments comport with legal requirements.

School Suspension/Expulsion/Disenrollment Policy
Saspension

A student may be removed from school activities for up to (5) five days at a time and not more
than (20) twenty days per year. This policy is consistent with Oakland Unified School District.
Parents are notified by telephone, mail, or in person. Prior to readmitting the student to school, a
parent must meet with an administrative team to discuss student options. The parent and student
will meet with the Executive Director {or their designee) and/or Vice Principal, the teacher, and
other faculty members as needed. Other members may include a school counselor, enrichment
staff, afterschool staff, office staff, social workers, and other child advocates. EDUCATION
CODE SECTON 48903

A Student Management Plan may be put in place depending upon the misconduct. If a student
continues o exhibit misconduct, a Student Management Plan will be contracted between parent,
student, teacher and administration. The Plan offers interventions to address negative behavior or
misconduct that thwarts academic achievement and social behavioral success, The Plan is a three
strikes program in which a student has an opportunity to correct his/her behavior or misconduct. If
the student fails to accept the suggested interventions, and is not found to have a disability that
leads to behavioral episodes, the third strike will result in the student being transferred out. The
plan is co-produced by administration, teacher, and parents and in some cases students.

Involuntary Transfer

If suspension and interventions do not curb miscenduct, or the student has been habitually truant or
irregular in attendance, the school will hold one final meeting to finalize the process and the
student will be involuntary transferred out. EDUCATION CODE SECTION 8432.5

Mandatory Expulsion
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The Principal/Executive Director shall recommend a student’s expulsion for violation of
EDUCATION CODE SECTIONS 48900 (A)-(E). The student and parents are notified of their due
process rights. The notification of expulsion procedures in submitted to the Board of Directors,
who will participate in the expulsion proceedings.

In cases where the Principal/Executive Director determines that a student has committed any of
the following actions on school grounds or at a school activity off school grounds, the student

“must be suspended and recommended for expulsion: (1) possessed, sold, or furnished a firearm;

(2) brandished a knife at another person; (3) unlawfully sold a controlled substance; (4) committed
or attempted to commit a sexual assault or committed a sexual battery, as defined in
EDUCATION CODE SECTION 48900 (n); or (5) possessed explosives is subject to expulsion
and the hearing will ensue. ’

Note: All expelled students have a right to an education, and may be referred to the District and
or Alameda County Office of Education for referral,

[Updated Information borrowed from bUSD, Parent Guide, 2008 -- 2009]
Parent Guide 2008 — 2009

A student identified as an individual with disabilities or for whom Charter School has a basis of
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education
Improvement Act of 2004 (“IDEIA™) or who is qualified for services under Section 504 of the
Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and
expulsion and is accorded the same due process procedures applicable to regular education
students except when federal and state law mandates additional or different procedures. The
Charter School will follow all applicable federal and state laws when imposing any form of
discipline on a student identified as an individual with disabilities or for whom the Charter
School has a basis of knowledge of a suspected disability or who is otherwise qualified for such
services or protections in according due process to such students,

A, Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is 1) related to
school activity, 2) school attendance occurring at the Charter School or at any other school,
or 3) a Charter School-sponsored event. A Pupil may be suspended or expelled for acts that
are enumerated below and related to school activity or attendance that occur at any time,
including, but not limited to, and of the following:

a) while on school grounds;
b} while going to or coming from school;
¢) during the lunch period, whether on or off the school campus; or

d) during, going to, or coming from a school-sponsored activity.
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B. Enumerated Offenses

Students may be suspended or expelled for any of the following acts when it is determined
the pupil:

1. Caused, attempted to cause, or threatened to cause physical injury to another person.
2. Willfully used force of violence upon the person of another, except self-defense.

3. Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
obtained written permission to possess the item from a certificated school employee, with
the Executive Director or designee’s concurrence.

4. Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code 11053-11058, alcoholic
beverage, or intoxicant of any kind.

5. Unlawfully offered, arranged, or negotiated to sell any controfled substance as defined in
Health and Safety Code 11053-11058, alcoholic beverage or intoxicant of any kind, and
then sold, delivered or otherwise furnished to any person another liquid substance or
material and represented same as controlled substance, alcoholic beverage or intoxicant,

6. Committed or attempted to commit robbery or extortion.

7. Caused or attempted to cause damage to school property or private property.

8. Stole or attempted to steal school property or private property.

9. Possessed or used tobacco or products containing tobacco or nicotine products, including
but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco,
snuff, chew packets and betel. This section does not prohibit the use of his or her own
prescription products by a pupil.

10. Committed an obscene act or engaged in habitual profanity or vulgarity.

11. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code 11014.5.

12. Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school personnel
engaged in the performance of their duties,

13. Knowingly received stolen school property or private property.
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Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar
in physical properties to an existing firearm as to lead a reasenable person to conclude
that the replica is a firearm. ‘

Committed or attempted to commit a sexual assault as defined in Penal code 261, 266¢,
286, 288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4.

Harassed, threatened, or intimidated a student who is a complaining witness or witness in
a school disciplinary proceeding for the purpose of preventing that student from being a
witness and/or retaliating against that student for being a witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

Engaged in, or attempted to engage in hazing. For the purposes of this subdivision,
“hazing” means a method of initiation or preinitiation into a pupil organization or body,
whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or
disgrace resulting in physical or mental harm to a former, current, or prospective pupil.
For purposes of this section, “hazing” does not include athletic events or school-
sanctioned events.

Made terrorist threats against school officials and/or school property. For purposes of
this section, “terroristic threat” shall include any statement, whether written or oral, by a
person who willfully threatens to commit a crime which will result in death, great bodily
injury to another person, or property damage in excess of one thousand dollars {$1,000),
with the specific intent that the statement is to be taken as a threat, even if there is no
intent of actually carrying it out, which, on its face and under the circumstances in which
it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his or her
own safety or for his or her immediate family's safety, or for the protection of school
property, or the personal property of the person threatened or his or her immediate
farmily.

Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this section, the conduct described in Section 212.5 must be considered by a
reasonable person of the same gender as the victim to be sufficiently severe or pervasive
to have a negative impact upon the individual's academic performance or to create an
intimidating, hostile, or offensive educational environment. This section shall apply to
pupils in any of grades 4 to 12, inclusive,

Caused, attempted to cause, threaten to cause or participated in an act of hate violence, as

defined in subdivision (e) of Section 233 of the Education Code. This section shall apply
to pupils in any of grades 4 to 12, inclusive.
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22. Intentionally harassed, threatened or intimidated a student or group of students to the
extent of having the actual and reasonably expected effect of materially disrupting class
work, creating substantial disorder and invading student rights by creating an intimidating
or hostile educational environment. This section shall apply to pupils in any of grades 4
to 12, inclusive.

Alternatives to suspension or expulsion will first be attempted with students who are
truant, tardy, or otherwise absent from assigned school activities.

C. Suspension Procedure

Suspensions shall be initiated according to the following procedures:

1. Conference

Suspension shall be preceded, if possible, by a conference conducted by the
Executive Director or the Executive Director’s designee with the student and his or
her parent and, whenever practical, the teacher, supervisor or school employee who
referred the student to the Executive Director. The conference may be omitted if the
Executive Director or designee determines that an emergency situation exists. An
“emergency situation” involves a clear and present danger to the lives, safety or
health of students or school personnel. If a student is suspended without this
conference, both the parent/guardian and student shall be notified of the student’s
right to return to school for the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary action
and the evidence against him or her and shall be given the opportunity to present his
or her version and evidence in his or her defense,

This conference shall be held within twe school days, unless the pupil waives this
right or is physically unable to attend for any reason including, but not limited to,
incarceration or hospitalization.

No penalties may be imposed on a pupil for failure of the pupil’s parent or guardian
to attend a conference with school officials. Reinstatement of the suspended pupil
shall not be contingent upon attendance by the pupil’s parent or guardian at the
conference.

2. Notice to Parents/Guardians

At the time of suspension, the Executive Director or designee shall make a reasonable
effort to contact the parent/guardian by telephone or in person. Whenever a student is
suspended, the parent/guardian shall be notified in writing of the suspension and the
date of return following suspension. This notice shall state the specific offense
committed by the student. In addition, the notice may also state the date and time
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when the student may return to school. If school officials wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice
may request that the parent/guardian respond to such requests without delay.

3. Suspension Time Limits/Recommendation for Placement/Expuision

Suspensions, when not including a recommendation for expulsion, shall not exceed
five (5) consecutive school days per suspension.

Upon a recommendation of Placement/Expulsion by the Executive Director or
Executive Director’s designee, the pupil and the pupil’s guardian or representative
will be invited to a conference to determine if the suspension for the pupil should be
extended pending an expulsion hearing. This determination will be made by the
Executive Director or designee upon either of the following determinations: 1) the
pupil’s presence will be disruptive to the education process; or 2) the pupil poses a
threat or danger to others. Upon either determination, the pupil’s suspension will be
extended pending the results of an expulsion hearing.

D. Authority to Expel

A student may be expelled either by the Governing Board following a hearing before it or by the
Governing Board upon the recommendation of an Administrative Panel to be assigned by the
Governing Board as needed. The Administrative Panel should consist of at least three members
who are certificated and neither a teacher of the pupil or a Board member of the Governing
Board. The Administrative Panel may recommend expulsion of any student found to have

 committed an expellable offense.

E. Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student
should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30)
school days after the Executive Director or designee determines that the Pupil has committed an
expellable offense.

In the event an administrative panel hears the case, it will make a recommendation to the
Govemning Board for a final decision whether to expel. The hearing shall be held in closed
session unless the pupil makes a written request for a public hearing three (3) days prior to the
hearing, ‘

Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian

at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be
deemed served upon the pupil. The notice shall include:
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1. The date and place of the expulsion hearing;

2. A statement of specific facts, charges and offenses upon which the proposed
expulsion is based;

3. A copy of the Charter School’s disciplinary ruies which relate io the alleged '
violation,

4. Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status at the school to any other school district or school to which
the student seeks enrollment;

5. The opportunity for the student or the. student’s parent/guardian to appear in person or
to employ and be represented by counsel or a non-attorney advisor;

6. The right to inspect and obtain copies of all documents to be used at the hearing;
7. The opportunity to confront and question all witnesses who testify at the hearing;

8. The opportunity to question all evidence presented and to present oral and
documentary evidence on the student’s behalf including witnesses.

F. Special procedures for Expulsion Hearings Involving Sexual Assault or Battery Offences

The Charter School may, upon finding a good cause, determine that the disclosure of either the
identity of the witness or the testimony of that witness at the hearing, or both, would subject the
witness to an unreasonable risk of psychological or physical harm. Upon this determination, the
testimony of the witness may be presented at the hearing in the form of sworn declarations which
shall be examined only by the Governing Board, administrative panel, or the hearing officer.
Copies of these sworn declarations, edited to delete the name and identity of the witness, shall be
made available to the pupil.

1. The complaining witness in any sexual assault or battery case must be provided with
a copy of the applicable disciplinary rules and advised of his/her right to (a) receive
five days notice of his/her scheduled testimony, (b) have up to two (2) adult support
persons of his’her choosing present in the hearing at the time he/she testifies, which
may include a parent, guardian, or legal counsel, and (<) elect to have the hearing
closed while testifying.

2. The Charter School must aiso provide the victim a room separate from the hearing
room for the complaining witness’ use prior to and during breaks in testimony.
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At the discretion of the person or panel conducting the hearing, the complaining
witness shall be allowed periods of relief from examination and cross-examination
during which he or she may leave the hearing room.

The person conducting the expulsion hearing may also arrange the seating within the
hearing room to facilitate a less intimidating environment for the complaining
witness.

The person conducting the expﬁlsion hearing may also limit time for taking the
testimony of the complaining witness to the hours he/she is normally in school, if
there is no good cause to take the testimony during other hours.

Prior to 2 complaining witness testifying, the support persons must be admonished
that the hearing is confidential. Nothing in the law precludes the person presiding
over the hearing from removing a support person whom the presiding person finds is
disrupting the hearing. The person conducting the hearing may permit any one of the
support persons for the complaining witness to accompany him or her to the witness
stand.

I one or both of the support persons is also a witness, £.C. Reems Academy must
present evidence that the witness’ presence is both desired by the witness and will be

helpful to E.C, Reems Academy, The person presiding over the hearing shall permit .

the witness to stay unless it is established that there is a substantial risk that the
testimony of the complaining witness would be influenced by the support person, in
which case the presiding official shall admonish the support person or persons not to
prompt, sway, or influence the witness in any way. Nothing shall preclude the
presiding officer from exercising his or her discretion to remove a person from the
hearing whom he or she believes is prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the
courtroom during that testimony.

Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in the public at the request of the pupil being expelled, the complaining
witness shall have the right to have his/her testimony heard in a closed session when
testifying at a public meeting would threaten serious psychological harm to the
complaining witness and there are not alternative procedures to avoid the threatened
harm. The alternative procedures may include videotaped depositions or
contemporaneous examination in another place communicated to the hearing by
means of closed-circuit television.

Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the person
conducting the hearing that extraordinary circumstances exist requiring the evidence
be heard. Before such a determination regarding extraordinary circumstances can be
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made, the witness shall be provided notice and an opportunity to present opposition to
the introduction of the evidence. In the hearing on the admissibility of the evidence,
the complaining witness shall be entitled to be represented by a parent, legal counsel,
or other suppost person. Reputation or opinion evidence regarding the sexual
behavior of the complaining witness is not admissible for any purpose.

G. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made.

H. Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted
and used as proof only if it is the kind of evidence on which reasonable persons can rely in the
conduct of serious affairs. A recommendation by the Administrative Panel to expel must be
supported by substantial evidence that the student cormitted an expeliable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is
admissible, no decision to expel shall be based solely on hearsay and sworn declarations may be
admitted as testimony from witnesses of whom the Governing Board, Panel! or designee
determines that disclosure of their identity or testimony at the hearing may subject them to an
unreasonable risk of physical or psychological harm.

I, due to a written request by the accused pupil, the hearing is held at a public meeting, and the
charge is committing or attempting to comumnit a sexual assault or committing a sexual battery as
defined in Education Code Section 48900, a complaining witness shall have the right to have his
or her testimony heard in a session closed to the public.

The decision of the Administrative Panel shall be in the form of written findings of factand a -

writien recommendation to the Governing Board who will make a final determination regarding
the expulsion. The final decision by the Govemning Board shall be made within ten (10) school

days following the conclusion of the hearing. The decision of the Governing Board is final.

H the expulsion hearing panel decides not to recommend expulsion, the pupil shall immediately
be returned to his/her educational program.

L Written Notice to Expel

The Executive Director or designee following a decision of the Governing Board to expel shall
send written notice of the decision to expel, including the Governing Board’s adopted findings of
fact, to the student or parent/guardian. This notice shall also include the following:
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1. Notice of the specific offense commitied by the student

2. Notice of the student’s or parent/guardian’s obligation to inform any new district in

which the student seeks to enroll of the student’s status with ;.0 Reems Academyof -

Technology & Arts.

The Executive Director or designee shall send a copy of the written notice of the decision to
expel to the student’s district of residence. This notice shall include the following:

1. The student’s name

2. The specific expellable offense committed by the student

I Disciplinary Records

The Charter School shall maintain records of all student suspensions and expulsions at E.C.

Reems Acaderny of Technology & Arts. Such records shall be made available to the District o

upen request.

K No Right to Appeal

The pupil shall have no right of appeal from expulsion from (. Reems h ademyof .-

Technology & Arts as the Governing Board demswn to expel shall be final,

L. Expelled Pupils/Alternative Education

Pupils who are expelled shall be responsible for seeking alternative education programs
including, but not limited to, programs within the County or their school district of residence.

M. Rehabilitation Plans

Students who are expelled from £.C. Reems Acadeny of Technology & Arts shall be givena .-

rehabilitation plan upon expulsion as dcveloped by the Goveming Board at the time of the
expulsion order, which may include, but is not limited to, periodic review as well as assessment
at the time of review for readmission. The rehabilitation plan should include a date not later than
one (1) year from the date of expulsion when the pupil may reapply to F.C. Reems Agademy of
Technology & Arts for readmission.

N. Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another school,
school district or charter school shall be in the sole discretion of the Governing Board following
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a meeting with the Executive Director and the pupil and guardian or representative to determine
whether the pupil has successfully completed the rehabilitation plan and to determine whether

the pupil poses a threat to others or will be disruptive to the school environment. The Executive
Director shall make a recommendation to the Governing Board following the meeting regarding

his or her determination. The pupil’s readmission is also contingent upon E.C. Reems Acadenty . - | Deleted: EC. Reems
©of Technology & Arts’s capacity at the time the student seeks readmission. = ... {Deteted: Academy
0. Special Procedures for the Consideration of Suspension and Expulsion of Students with

Disabilities

1. Notification of District

The Charter School shall immediately notify the District and coordinate the

procedures in this policy with the District the discipline of any student with a
disability or student who £.C. Reems Academy of Technology & Artsor . ."{ Deleted: EC. Reems ;
District would be deemed to have knowledge that the student had a disability T { Deleted: Academy !
who is suspended for more than ten (10) school days during a school year.

2. Services During Suspension

Students suspended for more than ten {10) school days in a school year shall
continue to receive services so as to enable the student to continue to participate
in the general education curriculum, although in another setting, and to progress
toward meeting the goals set out in the child's [EP; and receive, as appropriate, a
functional behavioral assessment or functional analysis, and behavioral
intervention services and modifications, that are designed to address the
behavior violation so that it does not recur. Theses services may be provided in
an interim alterative educational setting.

3. Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision

to change the placement of a child with a disability because of a violation of a

code of student conduct, £.C. Reems Acadenmiv of Technology & Arts, the .- | Deleted: E.C. Reems
parent, and relevant members of the YEP Team shall review all relevant Ce | Peleted: Academy
information in the student's file, including the child's [EP, any teacher
cbservations, and any relevant information provided by the parents to
determine:

a) If the conduct in question was caused by, or had a direct and substantial
relationship to, the child's disability; or

b) If the conduct in question was the direct result of the local educational
agency's failure to implement the JEP.
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If 2.0, Reems Academy, the parent, and relevant members of the JEP Team

determine that either of ;he above is applicable for the child, the conduct
shall be determined to be a manifestation of the child's disability.

If 5.0, Reems Academy, the parent, and relevant members of the IEP Team

make the determination that the conduct was a manifestation of the child's
disability, the IEP Team shall:

a) Conduct a functional behavioral assessment or a functional analysis
assessment, and implement a behavioral intervention plan for such child,
provided that F.C. Reems Acadeny had not conducted such assessment

prior to such determination before the behavior that resulted in a change in o

placement;

b) If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan,

and modify it, as necessary, to address the beha\(ior; and

¢) Return the child to the placement from which the child was removed, unless

the parent and L.C. Reems Acadeiny agree to a change of placement as part . -

of the modification of the behavioral intervention plan.

HE.C. Regms Academy, the parent, and relevant members of the JEP team

determine that the behavior was not a manifestation of the student’s
disability and that the conduct in question was not a result of the failure to
implement the IEP, then £.C. Reems Academy may apply the relevant
disciplinary procedures to children with disabilities in the same manner an

disabilities.
4. Due Process Appeals

The parent of a child with a disability who disagrees with any decision
regarding placement, or the manifestation determination, or E.C. Kee

Academy believes that maintaining the current placement of the chxld is

substantially likely 1o result in injury to the child or to others, may request an
. expedited administrative hearing through the Special Education Unit of the
Office of Administrative Hearings.

When an appeal relating to the placement of the student or the manifestation

d -ul
for the same duration as the procedures would be applied to students without

determination has been requested by either the parent or the Charter school, the

student shall remain in the interim alternative educational setting pending the
decision of the hearing officer or until the expiration of the forty-five (45) day

time period provided for in an interim alternative educational setting, whichever

occurs first, unless the parent and . C. Regms Academy apree otherwise. .0 -
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5. Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-
case basis when determining whether to order a change in placement for a child
with a disability who violates a code of student conduct.

The Executive Director or designee may remove a student to an interim
alternative educational setting for not more than forty-five (45) days without
regard to whether the behavior is determined to be a manifestation of the
student’s disability in cases where a student:

a) Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on
school premises, or to or at a schoo! function;

b) Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

¢. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)7)(D), upon a
person while at school, on school premises, or at a school function.

6. Interim Aliernative Educational Setting

The student's interim aiternative educational setting shall be determined by the
student's IEP team.

7. Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant

to IDEIA and who has violated E.C. Reems Academy’s disciplinary procedures . - | Deleted: E.C. Reems

may assert the procedural safeguards granted under this administrative { Deleted:

regulation only if £.C. Reems Academy had knowledge that the student was . [ peteted: E.C, Reems
o

LN | W

disabled before the behavior cccurred. " Deleted: Academy

The Charter School shall be deemcd to have knowledge that the student had a
disability if one of the following conditions exists:

a) The parent/gnardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to the Charter School supervisory or administrative
personnel, or to one of the child’s teachers, that the student is in need of special
education or related services.

b) The parent has requested an evaluation of the child.

76




Educating Urban Youth to Succeed in Life

¢) The child’s teacher, or other Charter Scheol personnel, has expressed specific
concemns about a pattern of behavior demonstrated by the child, directly to the
director of special education or to other Charter School supervisory personnel.

IfE.C Reems Acudemy knew or should have known the student had a disability .. - Deleted: EC. Reems

under any of the three (3} circumstances described above, the student may assert - peleted: Academy

any of the protections available to IDEIA-eligible children with disabilities,
including the right to stay-put.

IFEL: Reems Acadeniy had no basis for knowledge of the student’s disability, .- { Deleted: E.C. Reems
it shall proceed with the proposed discipline. The Charter School shall conduct - | Deleted: Academy
an expedited evaluation if requested by the parents; however the student shall

remain in the education placement determined by £.C. Heems Academy - Deleted: Academy

pending the results of the evaluation.

" { peleted: E.C. Reems

The Charter School shall not be deemed to have knowledge of that the student
had a disability if the parent has not allowed an evaluation, refused services, or
if the student has been evaluated and determined to not be eligible.

Ernestine C. Reems Academy maintains a comprehensive set of student discipline policies.
These policies are distributed as part of the school’s student handbook and clearly describe the
school’s expectations regarding attendance, mutual respect, substance abuse, violence, safety,
and work habits. Each student and his or her parent or guardian are required to verify that they
have reviewed and understand the policies.

Emestine C. Reems Academy uses a number of remedies and support services to maintain pupils
on site to receive daily instruction. All incidents are investigated prior to making a determination
regarding suspensions and expulsions. Suspensions and expulsions are a last resort, and generally
employed when a pupil threatens the health and safety of the school, staff, and student body.
These infractions may include, but are not limited to:

terrorist threats

the threat, causation, or attempted causation of physical injury to another person
possession of a weapon

unlawful possession, use, sale, offer, or being under the influence of any controlled
substance, alcoholic beverage, or intoxicant

robbery or attempted robbery of school property

significant damage or attempt to damage school property

+ an obscene or offensive act or habitual profanity/vulgarity

. &

Pupil - Suspension Due Process Rights

The pupil has the right to an informal conference with the Executive Director, vice principal, or
counselor prior to a suspension. The pupil under scrutiny retains the following rights:
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¢ to be informed of the charges lodged against the pupil and the evidence used as a basis
for the charges

= to present his’her side of the incident and any supporting evidence of testimony
The parent or guardian rights inclade:
» receiving oral and written notification of the suspension at the time of suspension

¢ arequest for a conference with the parent or guardian will be noted on the suspension
form '

The Executive Director or vice principal may suspend a pupil under an emergency situation
where the principal or vice principal determines that the situation constitutes a clear and present
danger to the lives, safety or health of students or school personnel. California Education Code
48911

Discipline and Special Education Pupils

A different set of rules apply to discipline of special education students. If the pupil’s behavior is
directly related to his or her disabling condition, the standard disciplinary procedure will be pre-
empted by statements in the pupil’s IEP. In situations such as this, the pupil will be referred to
the school counselor to develop a disciplinary plan that includes appropriate expectations and
Consequences.

Note -~ All disciplinary actions initiated by the school are clearly explained in the Student-Parent
Handbook
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Element K: Retirement System
Education Code 47605(b) (3) (K}

The manner by which staff members of the charter schools will be covered by the Stale Teachers’

Retirement System, the Public Employees’ Retivement System, or federal social security

Staff at Ernestine C, Reems Academy of Technology & Arts will participate in the federal sociai
security systems, or other reciprocal systems, in place of (PERS) Pubic Employees Retirement
System. Teachers will participate in (STRS) State Teachers Retirement System, in accordance
with The Charter Act of 1998, This provision stipulates that if any teacher participates in STRS,

all must participate in the program. It is not a selective process. E.{. Reemws Academy will make . -

appropriate arrangements with the County Office of Education to ensure proper reporting in
accordance with Education Code Section 47611.3. The County Office shall cooperate as
necessary to forward arry required payroll deductions and related data to the appropriate agenc1es
in exchange for its actual costs for providing the service.

The school’s Governing Board retains the option of review of all retirement systems to make
adjustments that will, within the limits of the law, provide teachers and staff with viable and
competitive retirement options. This clause is intended to support teacher and staff recruitment
and retention.

The board will ensure that payroll deductions and related data are forwarded to the proper
agencies.
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FElement L: Attendance Alternatives

Education Code 47605(b) (5) (L)
The public school attendance alternatives for pupils residing within the school district who
choose not to attend charter schools

Pupils who opt not to attend Emestine C. Reems Academy of Technology & Arts may attend
other district schools or pursue an inter-district transfer in accordance with the Oakland Unified
School District’s existing enrollment and transfer policies. The parents or guardians of each pupil

enrolled in £.C. Reems Acaderny shall be informed that the pupils has no right to admissionina . - { Deleted: E.C. Reems

particular school of any local education agency (or program of any local education agency) as a
consequence of enrollment in the charter school, except to the extent that such a right is extended
by the local education agency.
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Element M: Description of Employee Rights

Education Code 47605(b} (5) (M)

A description of the rights of any employee of the school district upon leaving the employment of
the school district to work in a charter school, and of any rights of return to the school district
after employment at a charter school

Ermestine C. Reems Academy of Technology & Arts is the exclusive public school employer of
the employees at the school for the purpose of Section 3540.1 of the title 1 of the Government
Code.

Ernestine C. Reems Academy of Technology & Arts is an independent employer, and is declared
the legal arm for collective bargaining purposes.

Emestine C. Reems Academy of Technology & Arts hires all school staff. All employees are
given annual contracts and are considered employees of the school.

No District employees are required to work at the school, unless the District and school enter
into agreement to support special needs pupils. Any District employee interested in working at
Emestine C. Reems Academy of Technology & Arts can apply in the same way as non-district
applicants, and if hired, enter into a contractual agreement with the school, which has the
authority to hire and terminate the position, in accordance with the agreement executed between
the school and employee. ‘

Employees of Ernestine C. Reems Academy of Technology & Arts, that were formally
employees of QUSD, are not eligible to carry over rights and privileges, acquired during OUSD
employment, to E.C. Reems A re
between the two institutions. £, Reems Academy employees who were previously employees
of QUSD only have those benefits afforded to any other employee in their collective bargaining
unit or employment status who leaves QUSD for employment with any private employer.
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Element N: Dispute Resolution Process

Education Code 47605(b) (5) (N)

The procedures to be followed by the charter school and the entity granting the charter to
resolve disputes relating to provisions of the charter

The intent of dispute resolution process is to:

1 resolve disputes within the school pursuant to the school’s policies

2) minimize the oversight burden on the district

Ky ensure a fair and timely resolution to disputes

4) frame a charter oversight and renewal process and timeline so as to avoid disputes

regarding oversight and renewal matiers.

The staff and Govemning Board members of the school and the district agree to attempt to resolve
all disputes regarding this charter pursuant io the terms of this section. Both shall refrain from
public commentary regarding any disputes until the matter has progressed through the dispute
resolution process.

Disputes between the School and the Charter-Granting Agency

In the event that Erestine C. Reems Academy of Technology & Arts or OUSD (granting
agency) have disputes regarding the terms of this charter or any other issue regarding the school
and grantor’s relationship, both parties agree to follow the process outlined below:

(a)  California Education Code Section 47605 (b) {14) requires that a charter designate the
procedures to be followed by the charter school and the “entity’ creating the charter in
event of a dispute relating to the provisions of the charter. In the case of the OQUSD
petition, the entity creating the charter shall be OQUSD.

(b)  Ernestine C. Reems Academy of Technology & Arts shall be governed by the
Ernestine C. Reems Academy Governing Board, as set out in Element D of this charter
application, which is responsible for the governance and operation of the school in
accordance with the provisions of the charter.

(c) In the event of a dispute concerning whether Emestine C. Reems Academy of
Technology & Arts is meeting the goals and objectives of the charter, the OUSD or the
Emestine C. Reems Academy Governing Board shall provide written notice to the other
of the nature of the dispute and the facts which the party believes supports the failure to
comply. This notice shall be provided within 15 calendar days of when the party either
know or should have known of the possible violation unless there are extenuating
circumstances. In the event that the grantor believes that the dispute relates to an issue
that could lead to revocation of the charter, this shall be specifically noted in the written
dispute statement.
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After the receipt of the notice, the State Administrator, District Superintendent, or
designee and a representative of the Charter Governing Board shall meet to try and
resolve the dispute. If a resolution is reached, a written description of that resolution shall
be drafted and signed and preserved as guidance for future action.

If no resolution is reached, the matter shall be submitied to a mediator experienced in
conflict resolution and educational issues. The first opportunity for striking shall be
determined by lot. The parties shall alternatively strike until one name remains. Within
10 calendar days of appointment or otherwise mutually agreed the parties shall meet to
resolve the dispute. Any agreements reached shall be written and preserved as set out in
paragraph D above.

If the agreement is unresolved 15 calendar days after the meeting, either party may
request that the State Mediation and Conciliation Service provide names of arbitrators
experienced in matters relating to the schools of California. Using the striking process set
out above, an arbitrator shall be chosen who shall allow for a hearing in which both
parties may submit evidence in support of their positions. The award of the arbitrator
must be provided within 15 calendar days of the hearing and shall be final and binding
except as set out in CCP Section 1280 et. seq. The arbitrator shall have no power to add
to, subtract from, or otherwise modify the charter. The formal rules of evidence shall not
be applicable at the hearing, and either party may choose or not choose to be represented
by counsel. Each party shall bear its own costs and evenly divide the cost for the
mediation and arbitration. The award of the arbitrator shall be presented and guide how
future disputes with same or similar issues are resolved.

Disputes Arising from within the School

Disputes arising from within the school, including all disputes among and between students,
staff, parents, volunteers, advisors, partner organizations, and Governing Board members of the
school, shall be resolved pursuant to policies and processes developed by the school.

OUSD shall not intervene in any such internal disputes without the consent of the schools
governing board of directors and shall refer any complaints regarding such disputes to the
governing board or designee for resolution pursuant to the school’s policies. The district agrees
not te intervene or become involved in the dispute unless the dispute has given the district
reasonable cause to believe that a violation of this charter or related laws or agreements has
occurred, or unless the governing board of the school has requested QUSD to intervene in the
dispute,
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Element O: Labor Relations

Education Code 47605 (b) (5) (O) and 47611.5
A declaration whether or not the charter school shall be deemed the exclusive public school
employer of the charter school for the purposes of the Educational Employment Relations Act

Emestine C. Reems Academy of Technology & Arts is deemed the exclusive public school

employer of the employees of the charter school for the purposes of the Education Employment
Relations Act (EERA).
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Element P: Charter School Term Renewal, Amendment, and
Closure

Education Code 47605 (b) (5) (P)

A description of the procedures to be used if the charter school closes
Term of the Charter
The term of this Charter will be five years, commencing July 1, 2009 and ending June 30, 2014.

Closure Protocol

Closure ofjJ €. Reems Academy of Technology & Arts will be documented by official action of ...  Deleted: E.C. Reems

the Governing Board. The action will identify the reason for closure, The official action will also -/ Deleted: Acadomy

identify an entity and person or persons responsible for closure-related activities.

The Governing Board will promptly notify parents and students of ;... Reomis Academy of _ -~ i Deleted: E.C. Reems

Technology & Arts, the District, the Alameda County Office of Education " - Deleted: Academy

Academy of Technology & Arts’s SELPA, the retirement systems in whicl " { Deleted: E.C. Reoms

Academy of Technology & Arts’s employees participate T Daretast Ao

8- L.
System, State Teachers’ Retirement System, and federal social security), and the California AN

. | Deleted: E.C. Reems
Department of Education of the closure as well as the effective date of the closure. This notice

will also include the name(s) of and contact information for the person(s) to whom reasonable \Delcted: Acsdemy
inquiries may be made regarding the closure; the pupils’ school districts of residence; and the

rnanner in which parents/guardians may obtain copies of pupil records, including specific

information on completed courses and credits that meet graduation requirements.

The Board will ensure that the notification to the parents and students of £..C. Reetue Acaderny . -  Deleted: E.C. Reems
of Technology & Arts of the closure provides information to assist parents and students in .. - | Deleted: Academy
locating suitable alternative programs. This notice will be provided promptly following the

Board's decision to close £.C. Reoms Acadeniy of Technology & Arts. _ .- | Deleted: EC. Reerus

" { Deleted: Academy

The Board will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils® districts of residence, which they will
provide to the entity responsibie for closure-related activities.

As applicable, E.C, Reems Acadéeiny Academy of Technology & Arts will provide parents, . - -{ Deleted: EC. Reems

students and the District with copies of all appropriate student records and will otherwise assist
students in transferring to their next school. All transfers of student records will be made in
compliance with the Family Educational Rights and Privacy Act (“FERPA™) 20 U.S.C. § 1232g.
The Charter School will ask the District to store original records of Charter School students. All

- Deleted: E.C. Reems

records of E.C, Reems Academy Academy of Techno]ogy & Arts shall be transferred tothe .-

- Dedeted: E.C. Reems

Reoms Academy Academy of Technology & Arts shall work with the County Office of
Education to determine a suitable alternative location for storage.
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All state assessment results, special education records, and personnel records will be transferred
to and maintained by the entity responsible for closure-related activities in accordance with

applicable law.

As soon as reasonably practical, E.C. Reems Acaderay of Technology & Arts will prepare final . - { Deleted: E.C. Reems

financial records. The Charter School will also have an independent audit completed within six - Deleted: Academy

months after closure. The Charter School will pay for the final audit. The audit will be prepared

by a qualified Certified Public Accountant selected by L.C. Reetns Academy of Technology & . - { Deleted: E.C. Reems
Arts and will be provided to the District promptly upon its completion. The final audit will "7 { peleted: Academy

include an accounting of all financial assets, including cash and accounts receivable and an
inventory of property, equipment, and other items of material value, an accounting of the
liabilities, including accounts payable and any reductidn in apportionments as a result of audit
findings or other investigations, loans, and unpaid staff compensation, and an assessment of the
disposition of any restricted funds received by or due t0 £.C. Reens Acaderny of Technology & . - { Deleted: E.C. Reems
Arts. (Deleted Academy

The Charter School wili complete and file any annual reports required pursuant to Education

Code section 47604.33,
On closure of E.C. Reems Academy of Technology & Arts, all assets of £.C. Reoms Acadomy pf . - | Deleted: E.C. Reems
Technology & Arts, including but not limited to all leaseholds, personal property, intellectual < <. | Deleted: Academy

property and all ADA apportionments and other revenues generated by students attending
Reens Acadeny of Technology & Arts, remain the sole property of L£.C. Recns Academ
Technology & Arts and shall be distributed in accordance with the Articles of Incorporatlon
upon the dissolution of the non-profit public benefit corporation to another California public
educational entity. Any assets acquired from the District or District property will be promptly
returned upon Charter School closure to the District. The distribution shall include return of any .
grant funds and restricted categorical funds to their source in accordance with the terms of the | Deleted: Academy
grant or state and federal law, as appropriate, which may include submission of final expenditure

reports for entitlement grants and the filing of any required Final Expenditure Reports and Final

Performance Reports, as well as the return of any donated materials and property in accordance

with any conditions established when the donation of such materials or property was accepted.

‘\*{nelebed: E.C. Reems
~~. | Deleted: Academy
.. [ Deleted: E.C. Reems

i\ Deleted: Academy '

.'ﬂ Deleted: E.C, Reems

SR NPUIP | NSO L -

On closure, E.C. Reems &ca,dexm of Technology & Arts shall remain solely responsible for all . - | Deleted: E.C. Reems !
liabilities arising from the operation of E.C. Reems Academy of Technology & Arts. " { Deleted: Academy ;

<" { Deleted: E.C. Reems i
As E.C. Reems Academy of Technology & Arts is operated by a non-profit public benefit .. [ Deleted: Academy |

corporation, should the corporation dissolve with the closure of £.C. Reems Academy of " { Deleted: B.¢. Reoms
Technology & Arts, the Board will follow the procedures set forth in the California Corporations ™. 7 e L
T+ | Deleted: Academy :
Code for the dissolution of a non-profit public benefit corporation and file all necessary filings N : <
with the appropriate state and federal agencies. ", Deleted: E.C. Recms 3
{ Deleted: Academy |
As specified by the Budget in Appendix *~ [INSERT] , E.C, Reems Academy of Technology & . - { Deleted: E.C. Reams i
Arts will utilize the reserve fund to undertake any expenses associated with the closure "7 Deleted: Academy .
procedures identified above.
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Revocation
The District may revoke the charter in accordance with Education Code Section 47607,
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The school uses SASI XP as the data input tool, though we are currently
researching alternative student data systems.

E. C. Reems Academy will continue to pursue the following school outcome

goals:

The school will implement state requirements and standards

The school will adhere to the (NCLB) No Child Shall Be Left Behind
Act. This will be evidenced by school records, CAT 6 test results, annual
reviews and the District Accountability Report.

The school will demonstrate progress in the aggregated results of the
pupil outcomes listed above.

The school will demonstrate pupil improvement on standardized test
scores that compare favorably with schools that have similar student
populations (e.g. race, gender, ethnicity, socioeconomic status), or provide
‘clear and convincing® standards of schools that are comparable to other
schools in the district, evidenced by the CAT 6 and CST results,

The school will engender a higher annual staff attendance rate than
district schools, evidenced by school records.

The school will provide an Annual Accountability Report that compares
favorably with schools that have similar student populations, evidenced by
District reports.

~ The school will publish the rate of parent involvement, i.e. parent

conference attendance, meetings, other activities, evidenced by school
records, newsletters, and school webpage information.

The parent satisfaction rate will be higher than the parent satisfaction
rate at similar schools in the district, evidenced by the parent survey.
The school will provide professional opportunities for teachers and
create opportunities to tap the expertise and experience of qualified
professionals, as evidenced by calendars, agendas of professional
development workshops and evaluations of workshops.

The school will implement a variety of social and psychological tools
and strategies to support the physical and mental health of its students,
teachers and parents.
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OUTCOMES

Proficiency in

ASSESSMENT

California State Standards Tests, CAT 6,

English/Language Arts STAR Writing Test

Norm-referenced Tests

Portfolios of written work graded using rubrics
designed by school personnel

Progress Reports and Report Cards

Proficiency in Mathematics California State Standards Tests, CAT 6




Norm-referenced Tests
Progress Reports and Report Cards

Proficiency in History/Social Studies California State Standards Tests, CAT 6
Norm-referenced Tests .
Presentation of a report or research project in a
history or social studies topic (grade
appropriate)
Progress Reports and Report Cards

Proficiency in Science California State Standards Tests, CAT 6
Norm-referenced Tests
Progress Reports and Report Cards

Proficiency in Technology OPEN BOOK Assessments
Typing Assessments
Arithmetic and Mathematics Assessments
Cyber STAR, Web-based Assessment Tools
Submission of completed projects in research,
design, report development (grade appropriate),
graded using school designed rubrics
Utilizing tracking mechanisms to produce
Progress Reports and Report Cards

Proficiency in-Art Submission of completed art projects, graded
using school designed rubrics
Multiple Tests and Quizzes, graded using
teacher designed rubrics

Progress Reports and Report Cards
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Upon Request —~ Reviewed bi-weekly and at the close of the 6-12 week intervention period
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Initial IEP — Informal reviews monthly. Annual review is conducted to evaluate success. Tri-annual
reviews determine continuation or cessation of process
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All pupils are assessed to determine skill level and developed the Grade-level Academic Pupil Profile
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Pupil is referred after teacher generated interventions are attempted but do not produce desired results
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The District RSP compiles all information pertinent to intervention of the pupils case study reports to the
District
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The profile is the academic road map. The grade level profile incorporates pupil recorded progress in the
California State Content and Performance Standards, and other School Standards
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The S8T Team, composed of the Teacher, School Counselor, RSP,
Principal, Vice Principal, Parent/Guardian and Student, meet to discuss concerns
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The District schedules more comprehensive assessments and evaluations, and convenes a meeting w1th
Parent/Guardian, and other school personnel identified as the SST Team
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The profile describes academic strengths and weaknesses and needed interventions
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Plan is developed and is reviewed bi- weekly and at the close of 6-12 period depending upon level of pi-
weekly improvement
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Findings are discussed and an remediation plan is put in place identifying special services for pupils with
special needs
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If the intervention/s do not correct the remedial skill area/s, paperwork is submitted to initiate an S8§T
Process
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If SST Plan does not correct the remedial skill area/s, pupil is referred for an IEP
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School personnel monitor the process on a monthly basis. Formal IEP reviews, mandated by the State, are
conducted annually to evaluate success. Tri-annual reviews determine continuation of process




E.C. REEMS ACADEMY OF TECHNOLOGY & ARTS

Educating Urban Youth to Succeed in Life

February 11, 2009

David Montes de Oca, Coordinator,
Charter Schools Office

OouUsD

1025 2™ Avenue

Oakland, CA 94606

Dear Mr. Montes and Review Commiites,

Please note, we completed the required comparative school data and highlighted it in the
Introduction of the Charter application, the unabridged data is located in the Performance
Report.

Respectfy

~

-..__!'/1‘-__.
Lisa Blair
Principal/Executive Director

Legislative File

File ID No 09-G 48}
intraductior Dare 21 ] 69
Enactment No '
Enactmeni Date

By

2425 MAC ARTHUR BLVD., OAKLAND, CA 94605 (P) 510.729.6635 (F) 510.562.9539 www.reemsacademy.org
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