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INTRODUCTION

Aspire Public Schools (“Aspire”) wishes to establish a public charter school, Millsmont Academy Secondary,
(“School” ot “Charter School”) to prepate students for college, work, and citizenship. Our focus is on
students who ate currently undet-served and undet-represented in college.

Founding Group

Aspire Public Schools, a2 501(c)(3) nonprofit public benefit corporation, is a pioneer and leader in California
public education. Since its founding in 1998, Aspire has opened 21 high-quality, small, college-preparatory
campuses throughout California, and has demonstrated the important role of charter schools in providing
education opportunities for California’s diverse youth. Its schools have had consistently strong academic
results, parents and teachers are highly satisfied, and the otganization was named by Fast Company magazine
as one of the top 20 social entreptreneurial organization in the country in four of the last five years. Aspire 1s
widely regarded as one of the leading not-for-profit chatter management organizations in the country.

=> See Appendix fot mote information on Aspire’s results to date.

Intent of the Charters Schools Act

The Charter Schools Act of 1992 states that:
It is the intent of the Legislature. . .to provide apportunities for teachers, parents, pupils, and community members to establish
and maintain schools that operate independently from the existing school district structure, as a method to accomplish all of
the following:
o Improve pupil learning.
b Inerease learning opportunities for all pupils, with special emphasis on expanded learning experiences for pupils who
are tdentifted as academically low achieving.
o Encourage the use of different and innovative teaching meethods.
& Create new professional opportunities for teachers, including the opportunity to be responsible for the learning
program at the school site.
o Provide parents and pupils with expanded choices in the types of eduncational opportunities that are available within
the public school system.
- Hold the schools established under this part accountable for meeting measurable pupil outcomes, and provide the
schools with a method to change from rule-based to performance-based accountability systems.
o Provide vigorons Lompetztzon within the public school system to stimulate continual improvements in all public
schools.
- California Education Code Section 7601 (a)-(3)

Petition

In accordance with California Charter School Law, Aspire petitions the Oakland Unified School
District (“OUSD”) Board of Education to grant a 6-12 charter for Millsmont Academy Secondary for
a five-year period from July 1, 2008 until June 30, 2013, and eligible for subsequent renewals.

The School will make important contributions to the legislative intent outlined above. By granting this
chatter school petition, OUSD will help fulfill the intent of the Charter Schools Act of 1992 by providing
students with a quality educational option. :

The Chatter Schools Act of 1992 provides that a petition must contain reasonably comptehensive
desctiptions of the elements described in California Education Code Sections 47605(b)(5)(A)-(O). These
sections of law and the requited desctiptions are discussed below. This document is presented in the ordet
and format suggested by the State Board of Education’s recommended “Model Application.”



Il. EDUCATIONAL PHILOSOPHY AND PROGRAM

Governing Law:

A description of the educational program of the school, designed, among other things, to identify those whom the school is
attempting 1o edncate, what it means 1o be an “educated person” in the 21st century, and how learning best occurs. The goals
identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and ltfelong
learners.

- California Education Code Section 7605(b)(5)(A)

The School’s Mission

The School’s mission is to provide all students with an exceptional education that will allow them to excel
 inside and outside the classtoom. The School seeks to achieve this mission by providing students a rigorous
core cutriculum, a well-trained staff, high standards and expectations, extended instructional hours and
suppott, personalized learning opportunities, and early access to college-preparatory experiences. By ensuring
students become voracious and adept learners, the School will prepare them not only for college but also for
the 21st Century world.

Tatget Population

The School plans to open serving approximately 220 students in grades 6-10 and grow to serve approximately
500 students in grades 6-12.

According to demographic data compiled by the California Department of Education, the District enrolled
47,012 students in 2006-07. 28% were designated English Learners, and 69% wete low income (Le., eligible

‘ for Free/Reduced-price meals). Those students represented the following ethnicities:

Student enrollment in OUSD, by ethnicity — 2006-07

H American Indian
@ Asian
B Pacific Islkander

& Filipino

B Hispanic

The School seeks to enroll a student body whose divetsity tepresents the district and community where the
school 1s located.

Aspire’ educational program is designed to increase college—going rates for students who have historically
been under-represented in college and who face batriers accessing a co]lege education, specifically:
+ Students from low-income families

+ Students whose primaty home languagé is not English




+ Students living 1n communities with low-pérformjng schools and low college-going rates
+ Students who would be the first in their families to attend college

What it Means to be an Educated Person in the 21st Century

The fundamental characteristic of the new millennium is ever-accelerating change. Information is multiplying
as quickly as it is becoming obsolete; ideas are continually revisited, retested and revised. At the same time,
the wotld is becoming increasingly interdependent. Therefore, students must have a foundation of
knowledge and skills to access this world of ideas, as well as the ability to analyze information, ask good
questions and innovate new ideas, and express themselves thoughtfully. They must also have important
academic and personal habits, including self-motivation, intellectual cutiosity, analytic ability, creative
thinking, moral reasoning, self-confidence, and empathic action. Thus equipped, students will excel in college
and in the 21st Century world of work and citizenship.

The School’s graduates will be able to collect information in a vatiety of form, including: novels, art pieces,
statistical data sets, newspaper reports, historical accounts, web pages, and scientific articles. They must be
able to think systematically and critically about that information, create new knowledge, and apply their
thinking to real world problems. And, they must be able to express themselves effectively in a variety of
forms, such as essays, paintings, poems, oral presentations, mathematical arguments, and scientific rebuttals.

How Learning Best Occurs

Student learning best occurs when the school’s structures, academic program, pedagogical strategies,
curriculum standards and materials, assessments, culture, and support systems are all aligned towards the
same, college-preparatory goal.' While many of the elements described below are expected to be in place
from the first day of the School’s opening, other elements may be implemented as students matriculate into
higher grades and/or as the School becomes more established. ’

Structures to Support 1earning
The School is structured to support high student achievement by creating as many petrsonalized learning
opportunities, with smaller school and class sizes and more time for learning.

Small School Size

The small size of Aspire’s schools and classes cteates school communities where each student is known
personally. Research shows that small schools allow students and teachers to develop intensive, long-term
relationships that enable better conditions for teaching and learning.? The School’s maximum size will be 500
students. :

Small class sizes ]

In smaller classes, teachers can give each individual student the time and attention necessaty to realize his or
her personal academic goals. The School’s goal is a 29:1 student: teacher ratio in grades six through twelve.
Also, each student will have the opportunity to participate in some classes in which the student: teacher ratio
is as low as 15:1 (e.g. advisory, elective classes, suppott classes).

''Not all clements of the program design will be in place during initial years of the School’s operation, but all clements should be operational by Year 3 (i.c. the first
vear there are 12 graders).

* A number of large-scale studics have demonstrated that small schools are more productive and effective than large ones. Findings from these studics show that
students in small schools learn more and better, make greater progress toward graduation, pessist in larger numbers, and behave better. ‘Uhis is all particularly trac for
disadvantaged students (Raywid, Mary Annc. 1999, “Current Litcrature on Small Schools,” West Virginia: ERIC/CRIZSS) . In addition, compared with students n
farge schools, students in small schools experience a greater sensc of belonging, and their academic and personal self-concepts are more positive (Cotton, Kathleen.
1996. “Affective and Social Benefits of Small-Scale Schooling,” West Virginia: FRTC.).




Longer school day
Students learn mote when they ate given more time to learn each day. With more time, teachers can delve
into topics mote deeply and cover mote topics. The school’s day will be approximately seven-and-a-half
hours — ot about one more hour of instruction each day than students in many traditional public schools.

Longer school year :

The School will provide 187 regular days of instruction, seven days mote than traditional public schools. In
addition, each year the School will hold three additional days of instruction on Saturdays, during which
parents attend specially-designed academic programs with their children.

Block scheduling ,

The daily schedule will be organized around blocks of 90-120 minutes. With this flexible schedule, students
can delve more deeply into subjects with these extended periods of time, students have more opportunity for
additional supports from their teachers, and teachers can integrate elements of the curticulum more
seamlessly. '

Summer School and Intersessions

The School, either separately ot in collaboration with anothet Aspire school, will offer special academic
programs during normal school holidays. These programs may include opportunities fot acceleration (such as
deep exploration of a single topic) or remediation (such as make-up work for credit).

Academze Program
Aspire provides students an academic course of study that results in completion of the University of

2 (13

California / California State University system’s “a-g” requirements.

UC/CSU | Aspire

Subject Yrs req’d | Yrs req’d ' Comments
a) I-Iistory/Social Sciences 2 3 World [ listory, US IHistory, US Government / Feonomics
b) 'English 4 4 Imphasis in Literature & Composition
c) Mathematics 3 4 - Algebra 1 or higher
d) Laboratory Science 2 4 In at least two arcas: physical and biological science
e) World Languages 2 2 All credits in the same language
f) Visual & Performing Art 1 1 All credits in the same form of art
g) College Prepararory 1 3 Coursces can be additional years in any of the above subject

Electives arcas, may include technology

In addition, Aspire’s program and graduation requirements include a number of other elements:

+  Advisory/AVID: Students participate in one or more classes that help build study skills, life skills and
awareness of college. This may be covered through Aspire’s advisory curticulum ot through the -
AVID program.

« Internship: Students complete 200 hours of internship (equivalent to 1 full year of credit hours)

+ Service Learning: Students patticipate in community setvice.

+  Exhibitions: Students successfully complete an exhibition of their work, including both written and
oral presentation components, judged by a panel that includes external community members, in 9th,
10th, and 11th.

+  Senior Project/Portfolio: Students complete the seniot project or portfolio by the spring of their 12th
grade year. ‘ _

« College Credits: Students earn at least 15 college credits before the spting of their 12th grade year,
which may include online coursework, college-level classes offered on the School’s campus, or college
classes offered by a local institution of higher education.




[For more detail on graduation requitements, see Section below on “Informing Parents about the
Transferability of Courses to Other Public High Schools and the Eligibility of Courses to Meet College
Entrance Requirements.”]

Early College Model

The School plans to evolve into an Eatly College High School model, which is recognized by the California
Department of Education as an important option for removing majot battiets for “young people who are
undertepresented in postsecondary education.” The California Department of Education partners with the
Chancellor's Office for the California Community Colleges to support the Early College High School (ECHS)
Initiative of the Foundation for California Community Colleges.

As an Early College High School, the School aims to blend high school and college into a coherent
educational program, making it possible for all students to eatn two years of college credit at the same time
they are earning a high school diploma (within four to five years of entering ninth grade). (AB 967 and
California Education Code 48800 — 48802 provides for high school students to concurrently enroll in high
school and college courses.) College classes may be provided online, on the School’s campus, or on a local
college campus. The courses may be taught by a college instructor or an employee of the School who has
been qualified by a local college.

Course Credit

The School aims to give students the opportunity to earn an Associate’s degree or two years of college credit
toward the baccalaureate while in high school. Transferability will be ensured by having all college classes
offered by the School qualify under Areas 1-6 of the Intersegmental General Education Transfer Curriculum
(“IGETC”), the transfer core curriculum which fulfills the lower division general education requirements of
both the University of California and the California State University system. Under the dual-credit system,
one semester of college credit is equivalent to a full year in a high school course.

Alignment with California state standards and UC A-G requirements

All secondary courses that are tested through California’s Standardized Testing and Reporting (“STAR”)
program are offered as high school courses, ensuring that all students master the California standards. For
non-tested courses, the School will work closely the local institutions of highet education to design and
provide courses that both meet the college’s requirements and work within the California Frameworks.

Sample Scope and Sequence

A-G 9" Grade 10th Grade 11th Grade 12th Grade
Regm't S1 52 S1 S2 Sl S2 S1 52
A: Social World World . . Econ o
Science History History US History | US History PoliSci
i R . . . . " . Expos. .
B: English English 1 English 1 English 2 English 2 English 3 English 3 Read/Writ English 1A
C: Math* Geometry | Geometry | Alg 2 Alg 2 Trig |, Trig Statistics Pre-Calc
D: Lab Physi Physi Biol Biol Chemi Chemi Bi
Science ysics ysics iology iology emistry emistry iology
E: Foreign Spanish or | Spanish or
Language ASL ASL
F: Art Art 1 Art 2 Drama
G: Electives Psych Anthro AA Lit
Tech Tech Internship | Internship
Aspire . . . . . .
Add’l AVID AVID Advisory Advisory Advisory Advisory Advisory Advisory -
English English
Comp Comp

* Students are expected to pass Algebra in the 8" grade




** Courses in italics and highlighted will be community college or university classes.

Pedagogical Strategies

Aspire educatots use the otganization’s Instructional Guidelines, which desctibe a vatiety of pedagogical
strategies and support educators in employing the strategies most effective for the subject matter and for
individual students. Instructional Guidelines are not a script, and good implementation of Aspire’s program
requires highly skilled teachers. Model lessons by exemplar teachers, visits to Aspire Model Classrooms, and
coaching by the school principal all help individual teachers in implementing the Instructional Guidelines
effectively.

- Broadly, the Instructional Guidelines require use of a variety of pedagogical strategies, including:

e Expliat Instruction: provides students a traditional form of teaching wherein the teacher presents the
lesson and students individually demonstrate their new skills or knowledge.

¢ Guided and Independent Practice: Students will be given multiple structured opportunities to pxactlce
newly and previously learned skills and knowledge. Practice will be massed immediately after explicit
instruction, and also distributed over the weeks and months following introduction of new skills. Practice
increases students’ retention of the newly learned material.

® DProblem Solving: gives students a step-by-step process for determining a solution.

e Inquiry: presents students with a problem or question, around which they formulate and test theones to
wortk towards a solution.

o Project-based Instruction: offers students the oppottunity to apply learning to complex problems;
students are required to conduct extended research, analyze and synthesize information across subject
areas, and develop written and oral end products.

e  Apprenticeship: students spend part of their time working in the community for local organizations,
applying their learning to work alongside professionals. -

e Distance Learning: Students may elect to take some specialized coursework on-line, through colleges and
universities.

Technology is used as a tool for research, communication, and production. Students will have access to
movable laptop carts, banks of computers throughout the school and a computer lab. Students exercise their
higher-order thinking skills through simulations and presentations, their communication and production skills
through electronic mail and publishing, and their research skills through use of electronic references,
including the Internet.

= See Appendix for Aspire’s Humanities Instructional Guidelines Table of Contents

Curricnlum S'tandards and Materials

Aspire schools use a combination of adopted progtrams and elements developed in-house to build basic skills,
higher-order thinking skills, and life-skills. The cutticulum deeply tooted in California state standards, and is
intended to be simultaneously rigorous and relevant to students. The cutriculum is cleatly articulated as a K-
12 system and includes language arts, mathematics, science, social science, and Spanish. Othet subjects
essential to a healthy and balanced life are also covered through classes in visual and performing atts, health
and nutrition, and physical education.

Core cutticulum matetials are chosen by Aspire’s Chief Academic Officer through a collaborative process
with instructional coaches, teachers and ptincipals. In addition, individual classroom educators are
encouraged to use their flexibility and professional disctetion to supplement any chosen materials with a
variety of texts and materials, depending on the needs of their students.



Language Arts: To help students develop strong literacy skills, Aspire uses a comprehensive language arts
curriculum based on meeting students’ personal reading and writing needs through individual and small
group instruction using a variety of texts.

Mathematics: The School uses the College Preparatory Mathematics (CPM) curriculum. This standards-
aligned curriculum sets expectations high, uses real life problems to create learning opportunities, and
uses information technology extensively.

Science: The Aspire program examines scientific concepts in thematic units. The units emphasize
investigation using the scientific method (generating hypotheses and designing experiments to test the

~ hypotheses), and focus on application of the scientific method to everyday life. The content is aligned
with the California State Framework. The school will use Holt Rinehart and Winston as its textbook for
science, and Foss as an additional resource.

Social Studies: The social studies content at Aspire is integrated into language arts and is designed to help
students make sense of their everyday life in the midst of complex social, economic and political forces.
The curriculum helps students become historically literate (including culture, geography, politics,
economics, and ethics) and active, informed citizens (including U.S. policy and effective research
techniques).

Visual and Performing Arts: Appreciation and participation in the arts are essential to each student’s
development. To inspire students, to help ideas come to life by using multiple intelligences, and to ensure
cultural literacy, the arts may be integrated into thematic units in each class, in addition to being offered as
separate classes. Additional opportunities to develop individual interests and performance opportunities
may also be provided through connections within the community and in collaboration with other schools.

Physical education: Students will be expected to develop their physical abilities and fitness, and the School
plans to offer opportunities for league and club spotts (both boys and girls), possibly in collaboration with
other charter schools. Dependent on budget availability, physical education may also be offered as a
separate class, integrated into core classroom thematic units, or offered as a before- or after-school
~enrichment activity. The School will administer the mandated physical fitness tests.

Music: Dependent on budget availability, physical education may be offered as a separate class, integrated
into core classtoom thematic units, or offered as a before- or aftet-school enrichment activity.
Technology: Students will be expected to develop technological proficiency in the areas of word
processing, graphic design, spread sheets, slide presentation, and internet research within their core
academic subjects and elective courses. Students will be expected to utilize technology in ways that will
prepare them for post-secondary work and college life. The School will offer student the opportunity to
take a community college technology class, and will also integrate technology skill development in core
academic classes and as part of exhibitions.

Health instruction: Health 1s primarily addressed through science units. The School may also partner with
an external agency, such as Peer Health Exchange, to provide health education.

Life Skills: To be successful in the real world, students need to be able to work effectively together, listen
to each other, make good decisions and lead respectfully. Aspire incorporates these “life skills”
throughout the curriculum, and explicitly teaches them as part of the Advisory progtam and/or in AVID
class. Teachers will both model good behavior and explicitly guide students in learning how to cooperate
and collaborate.

Study Skills: Students will be expected to learn how to be effective learners, including accessing
information, taking notes, conducting research, taking tests, participating in class discussions, and

evaluating what they know and need to learn. These skills will be explicitly taught as part of the Advisory
program and/or in AVID class.

Curriculum Resources by Subject and Grade

English Social Studies Math ) Science
6th Grade | Seedfolks; Odyssey; Book Teachers Curriculum College Preparatory Aspire Science &
of Greek Mythology; House | Institute: Ancient World, Mathematics: Foundations | Technology, Integrated




on Mango Street; Julius History Alive for Algebra Year 1 Science
Caesar; WriteSource Literature Circle selections
: on Egypt, India, Greece,
Mesopotamia; primary
documents
['7th Grade | The Giver; The Canterbury | Teachers Curriculum College Preparatory Aspire Science &
Tales; Literature Circle Institute: The Medieval Mathematics: Foundations | Technology, Integrated
selections on Medieval World; primary documents | for Algebra Year 2 Science
Times; WriteSource
8th Grade | Gathering Blue; My Brother | Teachers Curriculum College Preparatory Aspire Science &
Sam is Dead; Famous Institute: The United States | Mathematics Math 1: Technology, Integrated
American Poems; Roll of Through Industrialism, Algebra Science
Thunder, Hear Me Cry; Manifest Destiny
WriteSource Famous American
Speeches; primary
documents
9th Grade | The Bean Trees; Bless Me N/A College Preparatory Holt, Rinehart and Winston
Ultima; Master Harold and Mathematics Math 2: Aspire Biology
the Boys; To Killa Geometry
Mockingbird; Romeo & .
Juliet; WriteSource Discovering Geometry
10th Grade | Fahrenheit 451; Animal World History by Appleby College Preparatory Holt, Rinehart and Winston
Farm; Lord of The Flies; et. al. (Glencoe] ; primary Mathematics Math 3: Aspire Chemistry
Antigone; All Quiet onthe | documents Algebra Il
Western Front; Catcher in
the Rye; Night; Chronicle
of a Death Foretold;
WriteSource
11th Grade | Of Mice and Men, The The American Vision by College Preparatory Aspire Physics
Crucible, The Great Appleby et. al. [Glencoe] ; Mathematics Math 4: Math
Gatsby, American Poetry, primary documents Analysis
Hamlet, Catcher in the
Rye, The Adventures of
Huckleberry Finn, Raisin in
the Sun, The Joy Luck
Club; WriteSource
12th Grade | The Metamorphosis; Economics by McConnell Calculus by Anton and N/A
Things Fall Apart; Blood and Brue [McGraw-Hill] Bivens
Wedding; Othello; We the People (6th ed.) by
Siddhartha Patterson [McGraw-Hill]
Invisible Man; In the Time Governing California. (2nd
of Butterflies; Brave New ed.) by Giventer [McGraw-
World; Their Eyes Were Hill] ; primary docs
Watching God;
WriteSource

In designing lessons, educators are also able to share and access resoutces through MyAspire, Aspire’s

Intranet.

"> Please see Appendix for examples of curriculum materials for core academic subjects available on
Aspite’s Intranet, including samples of: Pacing Guide, Essential Vocabulary, Book List and desctiption of

AVID.

Assessment

Assessment allows the School to obsetve individual student progress, determine the efficacy of individual
teachers, and evaluate the success of the program as a whole. Multiple assessments will be used because no
single assessment provides sufficient information on students’ leatning in the three outcomes (basic skills,
thinking skills, life skills). Students will assessed through state and nationally recognized tests (e.g. California
High School Exit Exam, California Subject Matter Tests, SAT tests), Aspire-designed benchmark and/or
interim assessments (e.g. 3-5 cumulative standards-aligned assessments of standatds given petiodically during
the school year, including math, reading, writing, and science), day-to-day teachet-designed assessments (e.g.
quizzes, unit tests), qualitative observations of the process of learning (e.g. teachers’ anecdotal notes, student
reflection logs, internship mentor repotts), and examination of final products including exhibitions.




= See Appendix for Aspire assessment calendar and sample Benchmark Assessment

Culture of College for Certain o :

The School intends to establish a school culture in which students expect that they will attend and graduate
from college. This culture of “College for Certain” will be cultivated through attifacts, rituals, language and
stoties. College-related artifacts will be petvasive throughout the school: classrooms will be named after
colleges and universities and college banners and other college paraphernalia will adorn the walls. Routines
and rituals will be designed to convey the discipline needed to be successful in college. Adults will use
academic vocabulary on a daily basis. At Town Halls, success stoties — initially by staff and guests, and
eventually by alumni — will vividly remind students of what is possible. In AVID, students will learn about
college options, as well as develop the habits required to succeed academically. During the middle grades, the
focus will be on academic preparation and awareness. In grades 9-10, the focus will shift to building a strong
academic foundation and understanding different college choices. - By grades 11-12, students will be already
taking some college-level coursework through the Early College model, and actively applying for colleges.

Support Systems for All Students

The key elements of our education progtam (small schools, small class sizes, longet school day and yeat, .
Advisory groups, etc.) are designed to meet the needs of all students. In addition, the School is committed to
providing a variety of systems to ensute that each individual student teceives the suppott s/he needs to be
successful.

Personalized Learning Plans _ ‘

The School will create and maintain a Personalized Leatning Plan (PLP) for each student. The PLP will
provide the teacher, parents and student with a common understanding of the student’s learning style and
objectives; all parties may then act based on that understanding. Once each semester during Student-Led
Conferences, the teacher, parent and student will discuss the student’s learning strengths and weaknesses,
updating the PLP as necessary, and set goals for the next semester. By wotking closely with each student and
family to develop an approptiate PLP, the School will be able to respond to the needs of every individual
student, including those who are achieving above or below expected levels. This allows students from low
socio-economic status to teceive the approptiate interventions, if needed, provided by the school through in-
school intervention, after-school intervention ot specialized classtoom instruction. . The high standards, deep
interventions, and tigotous cating provided to all students can be petsonalized in the PLP. Indeed, the PLP
will allow the School to help meet the genetal education needs of students with disabilities (who may also
have Individualized Education Programs (“IEPs”) or 504 plans as required by law), English language learners,
students achieving substantially above ot below grade level expectation, and other special student populations.

Support for Under-Performing Students _

The School will have high expectations for all students and is committed to working with students who are
not meeting outcomes to help them achieve at expected levels. Students who perform below the school-
determined acceptable level will receive a mix of intervention services, including: in-class individual tutoring
by classtroom teachers; in-class small-group tutoring by classroom teachets; before- or aftet-school tutoring by
non-classroom educators in a one-on-one or in small groups; entollment in a specialized suppott class taught
by a literacy specialist or other educator. Matetials for intervention services may be designed by the educator
or based on an off-the-shelf package such as READ 180.

Students targeted for additional intervention will include students who meet the following criteria:
Assessment Criteria For Additional Intervention
CST — ELA or Math Basic, Far Below Basic, Below Basic
California High School Exit Exam | Not passing — including students beyond 12th grade




Parent Recommendation Any
‘Teacher Recommendation Any

. Support for Students Achieving Above Grade Level
Students achieving above grade level will have the opportunity to take additional college courses (both during
the school year and during the summer) and access internship opportunities commensurate with their skills
and abilities. Students in grades 6-8 receive differentiated support through leveled, small group guided
reading and guided math instruction.

Support for English Learners

The School is committed to the success if its English Language Leatner population, and supports will be
offered both within academic classes and in supplemental settings for students who need additional support
for English language learning. The School will meet all applicable legal requirements for English Learners
(“EL”), related to annual notification to parents, student identification, placement, program options, English
Learner and cote content instruction, teacher qualifications and training, re-classification to fluent English
proficient status, monitoring and evaluating program effectiveness, and standardized testing requirements.
The School will implement policies to assure ptopet placement, evaluation, and communication regarding
EL’s and the rights of students and parents.

Home Language Survey

The School will administer the home language survey upon a student’s initial enrollment into the
School (on enrollment forms). Students in the country less then twelve months will be given the
Aprenda assessment to determine the student’s primary language proficiency.

CELDT Testing

. All students who indicate that their home language is other than English will be given the California
English Language Development Test (“CELDT”) tested within thirty days of initial enrollment and at
least annually thereafter between July 1 and October 31st until re-designated as fluent English
proficient. The School will notify all parents of its responsibility for CELDT testing and of CELDT
tesults within thirty days of receiving results from the publisher. The CELDT shall be used to fulfill
the requirements undet the No Child Left Behind Act for annual English proficiency testing.

Reclassification Procedures _

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as

proficient in English including, but not limited to, all of the following:

+ Assessment of language proficiency using an objective assessment instrument including, but not
limited to, the CELDT; :

« Participation of the pupil’s classroom teachets and any other certificated staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate the pupil’s curriculum
mastery;

+ Parental opinion and consultation, achieved through notice to patents ot guardians of the
language reclassification and placement including a desctiption of the treclassification ptocess and
the parents opportunity to participate, and encouragement of the patticipation of patents or
guardians in the reclassification procedutre including seeking their opinion and consultation during
the reclassification process. _

+ Comparison of the pupil’s performance in basic skills against an empirically established range of

, petformance and basic skills based upon the performance of English proficient pupils of the same
age that demonstrate to others that the pupil is sufficiently proficient in English to patticipate -
. effectively in a curriculum designed for pupils of the same age whose native language is English.




Strategies for English Learner Instruction and Intervention

To meet the needs of English Language Leatnets, Aspire has added a number of bilingual teaching
' strategies to its core program, including Specially Designed Academic Instruction in English.

Specifically, those strategies include:

+ realia (real objects and materials)

« manipulatives (drawings, posters, brainstorming-clusters, graphs tables, maps, props, multimedia
presentations, storyboards, storymaps)

+ visuals (study-prints, text book illustrations, overheads-projected prmts reproductions of
paintings and documents, and documents)

« graphic organizers (mattices, Venn diagrams and webs)

+ planned opportunities for interaction between all individuals in the classrooms (creating a skit and
acting it out, cooperative learning, collaborative groups and student-generated writing based on
personal experience)

All teachers will be given professional development in teaching English Language Learners in their
appropriate content areas. Additionally, the Sopris West materials for English Language
Development, Sopris West Language (a state approved curriculum) will be purchased. The English
Language Development Standards have been mapped to Aspire’s Instructional Guidelines. This chart
below matches the appropriate instructional strategy for the ELD standards.

= Sce Appendix for Chart mapping ELD Standards with Aspire Instructional Guidelines.

Ongoing Assessment of EL Students
The School’s use of achievement data will also drive the instruction and professional development as
it relates to English Language Learners. The school will analyze the achievement data by this
subgroup, continue to assess the students through teacher-designed assessments and Aspire’s
benchmark assessments, The tesults from the California Standards Test may also be reviewed with
 the School’s Advisory Committee. This Advisory Committee would then have input into the plan for
supporting English Language Learners. If appropriate, an English Language Action Committee will
be formed.

Support for Students with Disabilities
Governing Law: Notwithstanding Section 47651, all state and federal funding for special education apportioned on bebalf of
- pupils enrolled in a charter school shall be included in the allocation plan adopted pursuant to subdivision (i) of Section
56195.7 or Section 56836.05, or both, by the special education local plan area that includes the charter school.
- Calgfornia Education Code Section 47642

Overview

The School shall comply with all applicable State and Federal Laws in serving students with
disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the
Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education
Improvement Act (“IDEIA”).

Upon its opening in the 2008-2009 academic yeat, the School shall be categotized as a member of the
Aspire local education agency (“LEA”) in conformity with Education Code Section 47641(a). The
Aspire LEA is 2 member of the El Dorado County Office of Education (“EDCOE”) Special
Education Local Plan Area (“SELPA”).

The School shall comply with all state and fedetal laws related to the provision of special education

instruction and related services and all SELPA policies and procedutes; and shall utilize appropriate
SELPA forms.



The Charter School shall be solely responsible for its compliance with the IDEIA, Section 504 and
the ADA. 'The facilities to be utilized by the Charter School shall be accessible for all students with
disabilities.

Section 504 of the Rehabilitation Act

The School recognizes its legal responsibility to ensure that no qualified person with a disability shall,
- on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be
subjected to discrimination under any program of the School. Any student, who has an objectively
identified disability which substantially limits a major life activity including but not limited to learning,
is eligible for accommodation by the School. '

A 504 team will be assembled by the Principal and shall include the parent/guardian, the student
(where appropriate) and other qualified persons knowledgeable about the student, the meaning of the
evaluation data, placement options, and accommodations. The 504 team will review the student’s
existing records; including academic, social and behavioral tecords, and is responsible for making a
determination as to whether an evaluation for 504 services is appropriate. If the student has already
been evaluated under the IDEIA but found ineligible for special education instruction ot related
services under the IDEIA, those evaluations may be used to help determine eligibility under Section
504. The student evaluation shall be catried out by the 504 team who will evaluate the nature of the
student’s disability and the impact upon the student’s education. This evaluation will include
consideration of any behaviors that interfere with regular participation in the educational program
and/or activities. The 504 team may also consider the following information in its evaluation:

Tests and other evaluation materials that have been validated for the specific purpose for which they
are used and are administeted by trained personnel.

Tests and other evaluation materials include those tailored to assess speciﬁc areas of educational need,
and not merely those which are designed to provide a single general intelligent quotient.

Tests are sclected and administered to ensure that when a test is administered to a student with
impaired sensory;, manual or speaking skills, the test results accurately reflect the student’s aptitude or
achievement level, or whatever factor the test purports to measure, rather than reflecting the student’s
impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a petson with a
disability is made by the 504 team in writing and notice is given in wtiting to the patent ot guardian of
the student in their ptimary language along with the procedural safeguards available to them. If
during the evaluation, the 504 team obtains information indicating possible eligibility of the student

for special education per the IDEIA, a refetral for assessment under the IDEIA will be made by the
504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be
responsible for determining what, if any, accommodations ot setvices are needed to ensure that the
student receives the free and appropriate public education (“FAPE”). In developing the 504 Plan, the
504 team shall consider all relevant information utilized during the evaluation of the student, drawing
upon a vatiety of sources, including, but not limited to, assessments conducted by the School’s
professional staff. '

The 504 Plan shall describe the Section 504 disability and any program.accommodations,

modifications or services that may be necessary.




All 504 team participants, parents, guatdians, teachets and any other participants in the student’s
education must have a copy of each student’s 504 Plan. A copy of the 504 Plan shall be maintained in
the student’s file. Each student’s 504 Plan will be reviewed at least once per year to determine the
appropriateness of the Plan, needed modifications to the plan, and continued eligibility.

Services for Students under the IDEIA _
Aspire Public Schools is a LEA membet of the EDCOE SELPA.

Upon its opening in the 2008-2009 academic year, the School shall participate as a member of the
Aspire Public Schools LEA in the EDCOE SELPA in accordance with Education Code section
47641(a). All schools in the Aspire Public Schools LEA make the following assurances:

Free Appropriate Public Education — The School will assure that a free appropriate public education
shall be provided to all enrolled students including children with disabilities who have been
suspended or expelled from school.

Child Find — The School will assure that all students with disabilities are identified. _

Eull Educational Opportunity — The School will assure that all students with disabilities have access to
the full range of programs available to non-disabled students.

“Least Restrictive Environment — The School will assure that students Wlth disabilities are educated

with students who are not disabled to the maximum extent appropriate. This will be addressed
through the use of supplementaty aids and services in the genetal education environment.
Indivdualized Education Program — The School will assute that an Individualized Education Plan is
developed, reviewed and revised for each child who is eligible.

“ Assessments — The School will assure that an IEP review shall be conducted on an annual basis at a

minimum. In addition a reassessment shall be conducted at least once every three years, and more
often if conditions warrant or requested by the student’s patents or teacher. Parents will receive
repotts on their individual student’s IEP goals and progress at the IEP meeting and student-led
conferences. :

Confidentiality and Procedural Safeguards — The School will assure that the confidentiality of
identifiable data shall be protected at collection, storage, disclosure and destruction. In addition,
students and their parents shall be provided with safeguards through the identification evaluation
and placement process and provisions for a free appropriate public education.

Personnel Standards — The School will attract, recruit and hite appropriately trained and credentialed
personnel to provide special education services to children with disabilities.

State Assessments — The School will assure that students with disabilities either under the Individuals
with Disabilities Improvement Act (“IDEIA”) or Section 504 are included in State assessment
programs with appropriate accommodations and modifications when necessary and appropriate.
These assessments include, but are not limited to, the CAHSEE, the California Standards Test,
and the CA'T 6.

In addition, the School shall comply with the EDCOE Local Mastet Plan and petform all cottective
actons deemed necessaty by Aspire Public Schools and/or the EDCOE SELPA. The Ditector of
Special Education at Aspire Public Schools will wotk with the School to develop an annual budget,
hire necessary staff, contract for appropriate setvices and document the qualifications and

~competency of school leadership to meet the special education compliance and quality requitements.

The Director of Special Education, the Program Specialist and othet team members will work with
the EDCOE leadership to provide monthly professional development that builds the capacity of the
special education staff in the areas of promising instructional practices, compliance with state and
federal statutes, reporting requirements and use of instructional data. In addition, all staff members
will be provided annual professional development about practices that support the needs of special



education students in the least restrictive envitonment. To assist the professional development of the
professional team at Aspire Public Schools the otganization will maintain an annual membership to
CARS Plus.

Since Aspire Public Schools will opetate as an LEA of the EDCOE SELPA in accordance
with Education Code section 47641(a), the District shall have no responsibility to ensure that the
students who attend Aspire Public Schools are provided a free appropriate public education.

In accotdance with state and federal law, each student eligible under the IDEIA will be provided a
free and applopnate education in the least restrictive environment. The decisions regarding the
specific services each student will receive are the responsibility of the Individualized Education
Program Team. The team includes the involvement of patents and the decisions are formulated in a
written plan (referred to as an [EP).

All incoming students participate in a seties of diagnostic assessments in Language Arts and
mathematics. Through an extensive use of the Student Study Team process and comprehensive
professional development dbout the characteristics of special education handicapping conditions and
the referral process, parents and students have extensive opportunities to be served.

Aspire supports all special education students in compliance with state and federal laws. No student
will be denied admission to the School because he or she is in need of special education services.

Informing Parents about the Transferability of Courses to Other Public High Schools and the
Eligibility of Courses to Meet College Entrance Requirements. '

Governing Law: If the proposed school will serve high school pupils, a description of the manner in which the charter school

will inform parents about the transferability of courses to other public high schools and the eligibility of courses to meet college

entrance requirements. Courses offered by the charter school that are accredited by the Western Association of Schools and

Colleges may be considered transferable and courses approved by the University of California or the California State

Unipersity as creditable under the " A" to "G"" admissions criteria may be considered to meet college entrance requirements.
- California Education Code Section 47605 (b)(5)(A)(i)

Parents of students in grades 9-12 will receive a letter at the beginning of each school year that describes the
transferability of courses to other public high schools and the eligibility of courses to meet college entrance
requitements. The School’s current plans and expectations regarding coutse transferability and eligibility for
college entrance requirements are described below.

The School will seek to earn accreditation by the Western Association of Schools and Colleges (WASC) and
to ensure that every student has the opportunity to graduate with University of California/California State
University (UC/CSU) approved coutsework. With WASC accreditation and UC/CSU coutse apptoval,

~ students’ coursework is recognized by other schools and out of state universities and colleges and by the

admissions committees of the UC/CSU system. To earn WASC accreditation the School will apply for

accreditation in the fall of the School's second year. This is the eatliest date that WASC recommends new
schools to apply.

By the late winter of the school’s second yeat WASC will send a team to do a one day visit at the School.
After their visit (and typically within two months) WASC will notify the School of its status. The School
anticipates receiving the highest approval rating for two reasons. First, much of the criteria that WASC seeks
are ctiteria the School must meet in order to be granted a charter. Second, over one third of the schools that
apply earn Interim Accreditation (the school has met all critetia and will conduct a self study the following



year to gain full accreditation) and well over half earn Candidacy Status (the school is progressing and
promises to meet all critetia and will conduct a self study in two yeats).

On such a timeline, the School is likely to earn WASC accreditation with Interim Accreditation by the end of
its third year and WASC Accreditation with Candidacy Status by the end of its fourth year.

To meet the UC/CSU minimum eligibility the school will offer the fifteen “a-g” required courses.

A. History/Social Science for 2 years
B. English for 4 years
C. Mathematics for 4 years (4 1s recommended)
D. Lab Science for 3 years (3 1s recommended)
E. Language other than English for 2 years
F. Visual and Performing Arts for 1 year
G. College preparatory electives for 1 year
TOTAL 15 years (equivalent to 15 “units”)

The School intends to apply for UC/CSU course approval in September of its second year. This is the
earliest date that the UC/CSU system recommends new schools to apply. The process of teachets submitting
drafts, receiving feedback and submitting final course descriptions takes place between September and
December of year two. The School anticipates that it will receive notification of course approvals in the fall
of year three. The School anticipates course approval for each course for two reasons. First, the UC/CSU
system makes models of approvable course desctiptions available on their website. Second, the UC/CSU
system provides feedback on teachers’ first drafts of their course descriptions so that when teachers submit
their final course descriptions they can meet the specific requirements of the UC/CSU system.

Secondary Graduation Requirements
Complete course requirements (See below).
Pass portfolio and exhibition reviews (See below).

Students may fulfill course requirements through coursework at the School, CSUS or through approved on-
line coursework or approved coursework at a local community college. Students in grades 8-12 will have the
opportunity to earn credits that fulfill the University of California/California State University (UC/CSU)
system a-g requirements. When students fulfill the UC/CSU system requirements they will eatn the following
credits:

Subject Yis req’d
a) History/Social Sciences 3
b) English 4
¢) Mathematics 4
d) Laboratory Science 4
e) World Languages 2
f) Visual & Performing Art 1
g) College Preparatory Electives 3

Mote specifically, students at the School will be expected to achieve at the following levels in various subject
areas:

e Social Science: Students will be expected to apply historical, political, philosophical, geographical,
economic and sociological knowledge to local and global situations in order to comprehend contexts and
events, predict and evaluate the outcomes of human actions, and act responsibly as world citizens.
Students will be expected to learn to apply chronological, thematic and integrative thinking, develop and
test hypotheses about cause and effect, gather evidence to support conclusions, use methods of
historiography, conduct in-depth and relevant research, critically examine sources, and synthesize ideas.




e Language Arts: Students will be expected to communicate ideas cleatly and effectively in various modes
of expression approptiate to audience and purpose. Examples include oral reports and debates, written
letters and essays. Through the examination of vatious texts, students will be expected to démonstrate
critical reading and active listening skills in order to comprehend, interpret and evaluate ideas. Students
will write extensively in both expository and creative form.

e Mathematics: Students will be expected to apply mathematical concepts and processes, including
number systems, operations, graphics and logic, in order to problem-solve within and outside of
mathematics. Students will be expected to demonstrate facility with the language of mathematics and
express generalizations discovered through investigation. Students will be expected to be competent in
symbolic reasoning and in constructing logical arguments.

e Science: Students will be expected to demonstrate understanding of scientific concepts and ideas through
real-world applications. Students will be expected to utilize scientific research and inquiry methods to
conduct investigations and problem-solve. Students will be expected to apply conceptual knowledge and
processes from the major branclies of science (biology, chemistry, the earth sciences and physics) in order
to further the study of science and relate the study of science to other disciplines.

e Spanish/Second Language: Students will be expected to wotk with the fundamentals of language
structure, pronunciations, grammar, vocabulaty, idioms and phrases in Spanish to develop competency in
oral and written Spanish. Students will be expected to work with Spanish texts to develop an
understanding and appreciation of the various Spanish-speaking cultures.

e Portfolio and Exhibition Requirement: Students will be expected to demonstrate mastery through
portfolios (a collection of student work) in the four core subject ateas and in selected elective courses.
These portfolios will include research papets, scientific experiments, essays and other products of
students’ inquities. They may also include tests, teacher or employer/internship evaluations, ot other
assessments of student work. Students will also be expected to present and defend a number of their
portfolics before a panel of judges including teachers and outside assessofs.

e Technology: Students will be expected to demonstrate mastery of computer applications in MS Word,

Excel and Powerpoint through completion of a college computer class offered on the campus or by
challenging the class by examination.

e Other: Students will select various elective courses offered at the school with a focus on completing high
school graduation requirements and/or college undergraduate requirements through the approved “dual-
credit” system of an Ilarly College High School. Students have the opportunity to pursue a career
pathway and college certificate program and/or meeting college undergraduate tequirements. During
the Personalized Learning Plan meetings, students will work with parents and advisors to select electives
that will be engaging, purposeful and educative. Course syllabi will be designed based on assessment of
the students’ strengths and weaknesses and on the California State Education Standards.

Note that the school’s graduation requirements are subject to change based on Aspire Board Policy, and that
graduation requirements over the initial years of the charter as program elements are established.




MEASURABLE PUPIL OUTCOMES

Governing Law: The measurable pupil outcomes identified for use by the charter school. "Pupil outcomes,” for purposes of
this part, means the extent to which all pupils of the school demonstrate that z‘b@z have attained the skills, knowledge, and
atlitudes specified as goals in the school's educational program.

- California Education Code Section 47605(b)(5)(B)

Student Outcomes

An Aspire education provides students with access to oppottunities for success in future endeavors — in
higher education, work, and citizenship. Through personalized leatning expetiences, students master basic
skills, acquire the thinking skills needed for the tigotous work of the real world, and develop productive life
skills. The School’s educational program is designed to help all of its students to develop the following
measurable pupil outcomes:

o  Basic Skills: master at least grade level competency in the four cote subjects: mathematics, science, history-
social science, and Fnglish-language atts.

o Thinking Skilly: apply classroom learning to real wotld experiences ot problems in a relevant and valuable
way, using higher-order thinking skills (such as critical thinking, creativity, decision-making, problem
solving, teasoning, and knowing how to learn).

o Life Skills: develop petsonal qualities of individual responsibility, intellectual cutiosity, sociability, self-
management, confidence, and integrity.’

These student exit outcomes are further subdivided into strands and specific standards at different grade and
skill levels, based on California state content standards.

In order to best serve our students and community, the School will continue to examine and refine its hist of
student outcomes over time to reflect the School’s mission and any changes to state or local standards.

Methods to Assess Pupil Progress Toward Meeting Outcomes

Governing Law: ... The method by which pupil progress in meeting those pupil outcomes is to be measured.
- California Education Code Section 47605(b)(5)(C)

Each grade level has specific assessments, projects and targets to measure student achievement and progress
towards desired outcomes. :

. The School shall meet all statewide standards and conduct the student assessments requited putsuant to

Education Code Section 60605 and 60851, and any othet statewide standards authotized in statute, ot student

- assessments applicable to students in non-chatter public schools. Aspite Home Office staff oversees the

administration of all applicable state-mandated assessments such as STAR, CELDT and the CAHSEE.

The tools listed in the Fxhibit below provide valuable assessment data that informs instruction; the school’s
program and the needs for professional development.

? Based on important workplace skills a5 determined by the U.S. Department ()f] abor Seeretary’s Commission on Achieving Necessary Skills (SC \N\) 1 earning u
Liring: A Blucprint for Vligh Performance. April, 1992,




EXHIBIT: TOOLS FOR MEASURING STUDENT OUTCOMES

Subject Measurable Outcomes Assessment Tools Frequency | Proficiency Goal
Language | Students will be expected to communicate Developmental Reading 2x a year 4th — 1.evel 40
Arts idcas clearly and cffectively in various Assessment 5th - J.evel 50
modes of expression appropriate to (4-8) 6th —1.evel 60
audicnce and purposc. Through the 7th —1.evel 70
cxamination of various texts, students will 8th —1.cvel 80
be expected to demonstrate critical reading
and active listening skills in order to Asdpire’s standards-based reading 3% a ycar 90% correct
comprehend, interpret and cvaluate ideas. assessment (6-12)
Students will write extenstvely in both Aspire’s standards-based muitiple 3x ayear 90% correct
expository and creative form. choice writing assessment (6-12)
Aspire’s standards-based writing 2x a year 3 out of a 4 point
assessment (6-12) rubric
California Standards l'est (6-11) Once a year | Proficiency
Report Card 4x a ycar 3.0GPA
CALISEL (10th grade) Until passed | Passing score

Math Students will be expected to apply Aspire’s standards-based math 3x a year 90% correct
mathematical concepts and processes, assessment (6th — Algebra 2)
including number systems, operations, Math Assessment Collaborative Onceayear | 90% correct
graphics and logic, in order to problem- problem solving assessment (6th -
solve within and outside of mathematics. Geometry)

Students will be expected to demonstrate Report card (6-12) 4x a year 3.0 GPA
facility with the language of mathematics California Standards T'est (6-11) Once ayear | Proficiency
and express generalizations discovered CATISEL (10th Grade) Until passed | Passing score
through mvestgation. Students will be

expected to be competent in symbolic

reasoning and in constructing logical

arguments.

Science Students will be expected to demonstrate Project-based assessments (see One per Mastery based on
understanding of scientific coneepts and science scope and sequence) (6-12) | unit unit specific
idcas through real-world applications. rubric/passing
Students will be expected to utilize SCOLC 0N test
scientific rescarch and inquiry methods to Report Card 4x a year 3.0 GPA
conduct investigations and problem-solve. | California Standards Test (8th Once a year ;| Proficiency ,
Students will be expected to apply Grade, subject specific)
conceptual knowledge and processes trom
the major branches of science (biology,
chemistry, the carth sciences and physics)
in order to further the study of science and
relate the study of science to other
disciplines.

Social Students will be expected to apply lind of Unit Assessments (sce One per Mastery based on

Scicnee historical, political, philosophical, I Tumanitics units) unit unit specific
geographical, economic and sociological rubric/asscssment
knowledge to local and global situations in test
order to comprehend contexts and events, | California Standards Test (6-11) Once a year - Proficiency
predict and evaluate the outcomes of Report Card 4x a year 3.0GPA
human actions, and act responsibly as
world citizens.

Life Skills | Students will develop personal gualitics of Attendance rate Monthly 95% attendance
individual responsibility, intellectual Students participating in co/cextra- | Annually 95% of the school
curiosity, sociability, sclf-management, curricular activitics is involved
confidence, and mtegrity. Graduation rate 100% graduation
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Assessment Modifications and Accommodations

As described in Section II, The School will assure that students with disabilities either under
the Individuals with Disabilities Improvement Act (“IDEIA”) or Section 504 are included in
State assessment programs with appropriate accommodations and modifications when
necessary and appropriate. These assessments include, but are not limited to, the CAHSEE,
the California Standards Test, and the CAT 6. '

CAHSEL: Modifications and Accommodations

Students are entitled to use any accommodations and modifications specified in their IEP or
Section 504 plan. Students who use an accommodation and earn a score of 350 or higher
have passed that part of the CAHSEE. Students who use a modification and earn the
equivalent of a passing score on one or both parts of the CAHSEE have not passed but may
be eligible for a waiver of the CAHSEE requirement.

English learners must be permitted to take the CAHSEE with certain test variations if used
regularly in the classroom. For example, if regularly used in the classroom, English learners
must be permitted to hear the test directions in their primary language or use a translation

glossary.

Students who are English learners are required to take the CAHSEE in grade ten with all
other grade ten students. During their first 24 months in a California school, English
learners ate to receive six months of instruction in reading, writing, and comprehension in
English (Education Code Sectlon 60852). During this time, they are still required to take the
CAHSEE. ‘

The School will implement AB 347 and Education Code sections 1240, 35186, 37254,

52378, and 52380. If the School receives intensive instruction funds per Education Code
section 37254

All pupils who have not passed one or both parts of the CAHSEE by the end of grade
twelve, including students with disabilities, have the opportunity to receive intensive
instruction and services as needed based on the results of the diagnostic assessment and
prior results on the high school exit examination, for up to two consecutive academic years
after the completion of grade twelve or until the pupil has passed both parts of the
CAHSEE, whichever comes first.

English learners who have not passed one ot both parts of the CAHSEE by the end of

~grade twelve will reccive services to improve English proficiency as needed. (Ed. Code
§37254(d)(5).)

The School will employ strategies for intensive instruction and setvices that are most likely
to result in those pupils passing the patts of the CAHSEE that they have not passed such as
tutoring, practice tests, computerized assessments, etc. (Ed. Code §37254 (d)(4).)

All pupils who have not passed one or both parts of the CAHSEE by the end of grade
twelve arc notified in writing at the last known addréss before the end of each school term
of the availability of the services in sufficient time to register for or avail themselves of those



services each term for two consecutive academic years. Students will be notified in writing of
their right to file a complaint pursuant to the district’s Uniform Complaint Process. This
notice will be posted in each school and district office and on the Internet Web site of the
school district. Futther, the notice must comply with the translation requirements of Section
48985. (Ed. Code §37254 (d)(3).)

School-wide Outcomes and Methods of Measurement

In addition, to measures of individual student progress towards outcomes, the School has
school-wide goals for its Academic Petformance Index (API), set by Aspire and designed to
ensure each school reaches an 8 Similar Schools Ranking in four years. Once this goal is
reached, every school sets a target of 800. After this is met, specific goals are created based
on the school’s data. Additionally, the school has Adequate Yeatly Progress goals which
meet or exceed the federal and state standards. Overall, the school aims to have every
student score Proficient or Advanced Proficient on the California State Test in every subject.

Use and Reporting of Data

Data is collected, analyzed, reported and used regulatly, at every level and with many
constituents.

Students are informed about their assessment results by the teacher and via regular progress
reports and report cards. Individually and by class, they are engaged in the process of
looking at their own performance data, setting goals, examining outcomes, and developing
action plans in response to the data.

Parents are informed about both their individual student’s and the school’s achievement
progress. Students and parents will discuss individual student achievement, progress
towards graduation, and performance on state assessments under the direction of the
classroom teacher during Student Led Conferences conducted twice a year. At this time,
they also develop, modify, or review their child’s Personalized Learning Plan. At this time
they find about the progress of their student in all areas — academic, socially and emotionally.
They also can ask questions about any of the assessments and their student’s scotes. They
also receive quartetly report cards. Report card grades for 6-8 students will be either
standards-based or in traditional letter grade format. Report card grades for high school
courses (9-12) will be in traditional letter grade format. Parents of English Language
Learners will also receive mandated communications on reclassification pet Title IT1.
Parents of students with IEPs will receive repotts according to the plan specified in each
IEP. The School will comply with state and federal law regarding reporting requirements,
including parents’ rights to be updated on their child’s TEP at least as frequently as the
parents of nondisabled students receive updates on their children’s academic progress. All
disabled students are entitled to the repotts and assessment data described in this section
which are provided to all students.

Educators examine student performance data formally through a process called the Cycle of
Inquiry (COI), which entails examining pre- and post-test data with colleagues in a
sttuctured way, with the objective of refining classroom practice in response to data and in
pursuit of student mastery of standards. Educators usually engage in the COI in subject area
teams, using interim assessments are given every two to three weeks based on the standards
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in the School’s pacing chart. Data atre examined in a public way, and instructional strategies
for re-teaching ate identified and implemented. Student outcome data also informs
professional development plans for individual teachets, who may receive personalized
coaching or outside training as approptiate. Staff members also receive and analyze school-
wide data on student achievement during staff meetings, and use this data to help monitor
and improve the School’s education program overall.

The principal, collaborating with teachers, instructional coaches, Advisory School Council,
and Regional Vice President (principal’s supervisor), uses the STAR assessment results to
create annual and targeted plans for increased achievement. The entire school takes
ownership for implementing the plan, measuring progress and ultimately improving student
learning. Action plans in response to data often include school-wide professional
development. In addition, results from benchmark tests for ELA and Math are analyzed

by the staff and used to adjust pacing guides, direct re-teaching, and intervention services
for students.

Aspire’s Home Office provides extensive data analysis around the California Standards
Tests, the CELDT, the CAT6 and the CAHSEE. This analysis informs the School with
suggested students to tatget, strand weaknesses and strengths, classtoom growth, progtess
on the goals of No Child Left Behind and school-wide challenges. The student data is also
used to inform professional development for the organization. Every year, Aspire’s Director
of Evaluation and Assessment does an analysis of the weakest strands on the California
Standards Test for each teacher, grade level, school and the whole organization. Regional’
professional development is directly based on the region’s results.

The District will receive formative and summative data on student achievement through
School reports and/or presentations to the District’s Board of Education, in accordance
with the District’s standard process for reviewing and evaluating charter school
performance. At the District’s request, the District Superintendent and two (2) designees
may be authorized users of Aspire’s student information system.
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IV. GOVERNANCE STRUCTURE

Governing Law: The governance structure of the school, including, but not limited to, the process to be
Jollowed by the school lo ensure parental involvement.

- California Education Code Section 7605(b)(5)(D) .

Not-for-profit Public Benefit Corporation

- The School will be a directly-funded independent charter school and will be operated by
Aspire, a California Nonprofit Public Benefit Cotporation, pursuant to California law upon
approval of this charter. :

‘The School will operate autonomously from the District, with the exception of the
supetvisory oversight as required by statute and other contracted services as negotiated
between the District and the School. Pursuant to California Education Code Section
47604(c), the District shall not be liable for the debts and obligations of The Charter School,
operated by a California non-profit benefit corporation or for claims arising from the
performance of acts, errors, or omissions by the charter school as long as the District has
complied with all oversight responsibilities required by law.

Aspire is non-sectarian in its programs, admissions policies, employment practices, and all
other operations, shall not charge tuition, and shall not discriminate against any student or
employee on the basis of race, color, religion, age, citizenship, gender, sexual orientation,
disability, nationality or ethnic origin.

Aspire complies with all applicable federal, state and local laws applicable to its operation
and will comply with the Disttict guidelines and requirements for charter schools. It will
retain its own legal counsel when necessary. It will purchase and maintain as necessaty
general liability, property, workers” compensation and unemployment insurance policies.

=> See the Appendix for Aspire’s Atticles of Incorporation.

Board of Directors

- Aspire and the School are governed by the Aspite Board of Ditrectors (“Board or Board of
Directors”), in accordance with applicable law and its adopted bylaws, as may be
subsequently amended pursuant to the amendment process specified in the bylaws which
shall be consistent with the terms of this charter.

All Board mectings. shall comply with the Brown Act.

The Board abides by an adopted conflicts code which shall comply with the Political Reform
Act. The Board complies with the Political Reform Act and Corporations Code Conflicts of
Interest rules, and any charter school specific conflicts of interest regulations. As required,
the Conflicts Code will be submitted to the Alameda County Board of Supetvisors for
approval.
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Board of Directors Membership

The Aspire Board of Directors consists of a maximum of 11 regular members plus one seat
for every sponsoring district. As provided by Education Code Section 47604(b), the District
Board of Education shall be entitled to one reptesentative on the Aspire Board of Directors.

> See the Appendix for a list of current members of Aspire’s Board of Directors

Board Duties

The Boatd of Directors is responsible for establishing broad policies that affect all Aspire
schools. For example, the Board of Directors and its Executive Committee may set policies
related to staff hiring, benefits and compensation, conditions for student suspension or
expulsion, controversial issues that affect more than one school site and teacher, and
principal and staff compensation ctiteria. Members of the Board may also participate in
raising funds and increasing public awareness of Aspire’s work.

The Board may initiate and carry on any program ot activity or may otherwise act in a
manner which is not in conflict with or inconsistent with or preempted by any law and
which are not in conflict with the purposes for which schools are established.

The Board may execute any powers delegated by law to it and shall discharge any duty

imposed by law upon it and may delegate to an employee of the School any of those duties

with the exception of budget approval or revision, approval of the fiscal and performance

audits, and the adoption of Board policies. The Board however, retains ultimate

responsibility over the performance of those powers or duties so delegated. Such delegation

will:

e Be in writing;

® Specify the entity designated; :

o Describe in specific terms the authority of the Board of Directors being delegated, any
conditions on the delegated authority or its exercise and the beginning and ending dates
of the delegation; and :

e Require an affirmative vote of a majotity of Board members.

.Advisory School Council

Aspire encoutages all groups to participate in and share responsibility for the educational
process and educational results. In order to achieve this impottant end, the School plans to
creates an Advisory School Council (“ASC”), consisting of parent, community, and school
representatives. The School’s ASC will participate in developing school policies and assist in
engaging the community. The ASC may make recommendations about issues related to the
school and participate in reviewing parental and community concerns. In addition to the
School’s Principal, the ASC will consist of representative(s) from each of the following
groups: teachers, parents, students, community. The principal is responsible for
communicating all ASC policy recommendations to the Aspire Board of Directors.
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Additional Opportunities for Parent Involvement

The School recognizes that children learn best when parents are engaged in their education.
T'o help patents and guatdians become gteat coaches for their children, and to invite parent
participation in all aspects of school life, all Aspire schools feature:

o School-Uamily-Student Compact: To undetscote that a mutual commitment is needed
promote academic success, the teachet, parent(s), and student all sign a compact duting a
three-way confetrence at the beginning of the school year. The compact outlines the
tights and tesponsibilities of each stakeholdet, and affirms the three patties’ mutual
accountability for the success of all students, staff development, and parent satisfaction.

o Special Salurday classes: Scheduled at the beginning of the year, these three mandatory half-
day sessions allow parents to attend school with their children.

o Participalion in school decision-making: In addition to roles in the school’s parent
otganization, Aspire includes two patent teptesentatives on the Site Advisory Council
and parent participation on the school’s Teacher Hiring Committee.

o Opportunities to evaluate the school and its staff: Each spring, parents are asked to complete a
survey evaluating the School, the principal, and their child’s teachers. The survey results
are reviewed by the School staff as well as Aspire’s Home Office and are a factor in
personnel decisions such as merit raises.

o Regular communication about student learning and bebavior: parents, students and teachers meet
at least twice a year during Student-Led Conferences to plan and assess the students’
learning progress and determine goals. In addition, the School staff will call parents
regularly, both to provide positive reinforcement for academic growth and to inform
parents when students make choices that do not match the School’s behavior and

- academic expectations.

Naturally, patents will also be encouraged to volunteet, and the School will also provide a
variety of opportunities to match with different skills and interests. Examples include
helping in classrooms, leading extra-curricular activities, coaching sports teams, assisting with
event planning, attending field trips, serving on parent committees, fundraising, and
communicating with other parents.

Addressing Patent Concerns and Complaints

The School 1s committed to working with parents to address any parental concerns and
complaints. Parents are encouraged to shate their ideas and concerns with the School
principal at any time. If the principal is unable to resolve a parent’s concern, parents are able
to contact the principal’s supervisor, Aspire’s Regional Vice-President. Alternatively, Aspire
has established a formal complaint process to address any community concerns that ate not
resolved through mformal convetsations.

= Sce Appendix for Aspite’s Uniform Complaint Procedures and Community Complaint
Form.
Commitment to a Disctimination-free and Harassment-free Education

Aspite and the School are committed to providing a safe, disctimination-free and
harassment-free education to its students, and the School shall not discriminate against any
pupil on the basis of the charactetistics listed in Section 220 (actual or perceived disability,
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gender, nationality, race or ethnicity, religion, sexual orientation, ot any other charactetistic
that is contained in the definition of hate ctimes set forth in Section 422.55 of the Penal
Code or association with an individual who has any of the aforementioned characteristics).

=» Sec Appendix for Aspire’s Anti-Discrimination/Anti-Harassment Policy and Complaint
Procedure
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V. HUMAN RESOURCES

Aspire and the School are committed to attracting, selecting, developing, inspiring, and
rewarding the best educators and education professionals to serve our students.

Qualifications of School Employees Overall

Governing Law: The qualifications to be met by individnals to be employed by the school.
- California Education Code Section 7605(b)(5)(E)

The School will recruit professional, effective, and qualified personnel to serve in
administrative, instructional, instructional support, and non-instructional support capacities.
All prospective employees are tequired to successfully complete 2 DOJ fingerprinting
background check, TB test, and reference checks, to ensure the health and safety of the
School’s faculty, staff, and pupils. In addition, prospective employees are carefully screened
to ensure they have the qualifications for employment as outlined in their job descriptions.

-=» See Appendix Va for biographies of Founding Team '

Specifically, the School’s key staff members (Principal, Office Manager, and Teachers) will
meet the following qualifications:

Principal Qualifications

"The School’s Principal is the mstructional leader at the School, with responsibility ensuring
the School and students achieve the outcomes outlined in this charter petition. The
Principal will have the following qualifications:

Reguired knowledge, skills, and abilities:

¢ Demonstrated commitment to students and learning

Demonstrated knowledge of curriculum, instruction, and assessment
A recotrd of success developing teachers

Eixcellent communication, presentation and interpersonal skills

Excellent organization, time management and follow-up skills; demonstrated ability to
successfully handle multiple activities concurrently '

e Strong community-building skills
e Lintreprencurial passion

¢ Demonstrated P&L responsibility

Reguired educational level:
Masters in education is highly desirable

Reguired experience:
5 plus years teaching and administrative experience
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Office Manager Qualifications

The School’s Office Manager will be responsible for overall front office activities, will report
to the Principal, and will work with students, parents, and outside parties. The Office
Manager will have the following qualifications:

Reqm'?ed knowledge, skills, and abilities:

Strong organizational, time management, and multi-tasking skills
Strong interpersonal and communication skills

Fluency with office technology, including Microsoft Office applications
Expedience in office management

Ability to work independently as well as with a team

Fluency in Spanish is highly desirable

Required educational level:
A.A. degree or equivalent wotk experience

Reguired experience:
® 3 plus years in fast-paced administrative support position
e [Expertence in school front office preferable

Teacher Qualifications

Iiducators at the School will meet all requirements for employment set forth in applicable
provisions of law, including Education Code Section 47605(1) and the highly qualified
requirements of NCLB. As provided in Education Code Section 47605(1), the School
maintains flexibility with regard to credentials for teachers in non-core, non-college
preparatory courses (e.g. music, physical education, certain electives, etc.). The qualifications
of teachers to be employed in the School will be designed to ensure students meet the
educational goals outlined in this charter petition.

Reguired knowledge, skills, and abilities:
e Knowledge of child cognitive development and different learning styles

e Deep knowledge of subject mattet, including California State Standards and subject-
specific frameworks

e Knowledge of assessments
e Ability and willingness to implement Aspire Instructional Guidelines

e Ability to analyze and use qualitative and quantitative student academic performance data
to guide classroom practice

e Ability and willingness to reflect and improve

e Demonstrated interest in and ability to collaborate with colleagues, parents and
community

Menimum educational level:
e DBachelor degree ,
e Subject-specific Master’s degree required for individuals teaching college-level classes
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Certzfication

o Teachers of cote, college-preparatory coutses at the School will be required to hold a
Califotnia Commission on Teacher Credentialing certificate, permit, ot other document
equivalent to that which a teacher in other public schools would be required to hold.

o Teachers who are hired to teach a specific subject (e.g. math) will be required to hold a
subject-specific credential or permit from the California Commission on Teacher
Credentialing.

Experience required:

e 1+ year working with students as a teacher, teacher intern, or teaching assistant preferred

Teacher Hiring

The School will use a tigorous multiple-stage apptroach to selection that includes: a resume
screen; Interview(s); writing sample; demonstration lesson with students; and reference
checks. Criteria for selection are based on those used by the National Board for
Professional Teaching Standards:

¢ Committed to students and learning
Knowledgeable about their subject matter
Skilled in management of learning
Reflective in their practice
Community-otiented

The School’s principal is responsible for making hiring decisions, and receives input from a
site Hiring Committee at all stages in the selection process. The Hiring Committee may
include:

®  Office Manager: Helps organize the process and paper trail, including: scheduling
candidates for interviews and demonstration lessons; collecting score sheets;
coordinating with cutrent staff or participating students for demonstration lessons; and
sending decline candidates’ paperwork to Aspite.

o Teachers: Conduct interview(s) and observe demonstration lesson observation. Lead
‘Teachers may participate in all candidate interviews; other teachers may provide input
only on candidates in their subject area.

o  Parents: Conduct interview(s) and observe demonstration lessons.

Professional Development

Aspire is committed to the professional development of all of its team members. Once
teachers are hired, Aspire invests in their continued professional development. Teachers
new to Aspire participate in 2 weeks of summer training to become fluent in the Aspite
education program. In addition, Aspire conducts two regional training sessions in areas
identified as system-wide weaknesses based on the prior year’s STAR results. The School
Principal, in his/her capacity as instructional leadet, provides on-site coaching. Teachers are
organized into teams, led by an expetienced “lead teachet” who has the skills to mentor
others. Teachers are then able to collaborate and suppott each other to reach the Schools’
and individual students’ learning goals. Aspire also has instructional coaches who provide
additional support, provide one-on-one consultation, and conduct school-based professional
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development sessions. Instructional coaches also guide experienced educatots in their
application for certification from the National Board for Professional Teaching Standards.

In accordance with Senate Bill 2042, which requires that teachers in the state of California
earn their Professional Clear Credential (CCTC) through on the job mentoring and training,
Aspire established its own CCTC-approved Induction Program to help beginning teachers
with a Preliminary Credential to earn their Cleat Credential. The School’s teachers will be
eligible to participate in this two-year program, which provides weekly or bi-monthly one-
on-one instructional coaching. By the completion of the program, educators will have
completed a portfolio showing evidence of their professional learning in each of the six
Induction standards in the California Standards for the Teaching Profession (CSTP)
framework.

Other site team members are provided petiodic formal and topical training sessions as well
as real-time day-to-day coaching by functional experts in a variety of areas. In addition, all
team members are encouraged to pursue external professional development opportunities in
the form of workshops or additional certification. Aspire may cover the cost of this
professional development, or may provide financial assistance as part of the benefits
package. Varied, accelerated career tracks create further opportunities for professional
growth.

As a rapidly growing organization, Aspire can provide a fast career path for individuals with
aspirations for professional advancement. Expanded leadership responsibilities for

- educators can be either in or outside the classroom, including lead teacher, model teacher,
coach/trainer, curriculum specialist, dean of students, and other roles.

Staff Evaluation

Aspire is committed to both increasing the academic petformance of California’s diverse
students and developing effective educators. As a result, Aspire’s practices related to
performance management are a combination and balance of accountability and support.
Performance expectations and reviews should be discussed periodically during the year.
Performance reviews may be formal or informal, and verbal or written. Examples of such
ongoing review can include walkthroughs at school sites, peer review, lesson observations
and/or 360 degree feedback. Educators generally receive formal written petformance
evaluations once every year. The formal evaluation is based on planned and unexpected
classroom observations, student growth data, self-evaluation, peet evaluation, patent
teedback via a survey, and student feedback via a survey. Office manager evaluation is based
on principal observation, self-evaluation and input from Aspire Home Office staff. Principal
evaluation is based on school academic growth, self-evaluation, and survey results from
parents, students and staff.

= See Appendix for Educator Evaluation Rubric, Principal Evaluation Rubric and Ofﬁce
Manager Evaluation Rubric

Compensation .

Aspire provides educators and other staff with a base salary that is competitive with local
school districts, based on experience and expettise. Pay increases are not based on a step-
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and-column schedule, but instead based on multiple measures of petformance, including
student growth, parent/student satisfaction, and principal evaluation.

Retirement Benefits

Governing Law: The manner by which staff members of the charter schools will be covered by the State
Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social security.
- California Education Code Section 47605(b)(5)(K)

All employees of the School who qualify for membership in STRS (including teachers and
other qualified certificated employees) or PERS (including the Office Manager and other
qualified non-certified staff) shall be coveted under the appropriate system. Employees will
contribute at the rate established by STRS or PERS. Aspire’s Home Office will work with
the Alameda County Office of Education to ensure that appropriate arrangements for the
coverage have been made. All employees who are not members of STRS must contribute to
the federal social security system. Aspire will make all employer contributions as required by
STRS, PERS and the federal social security. Aspire will also make contributions for workers’
compensation insurance, unemployment insurance and any other payroll obligations of an
employer.

In addition, all Aspire employees ate also eligible to contribute to an optional 403(b).

Employee Representation

Governing Law: A declaration whether or not the charter school shall be deemed the exclusive public
school employer of the employees of the charter school for the purposes of the Educational Employment
Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 4 of Title 1 of the
Government Code.

- California Edncation Code Section 47605 (b)(5)(0)

For the purposes of the Educational Employment Relations Act, Aspire Public Schools is
deemed the exclusive public school employer of the employees of the charter school.

District Employee Return Rights -
Governing Law: A description of the rights of any employee of the school district upon leaving the
employment of the school district to work in a charter school, and of any rights of return to the school
district after eimployment at a charter school.
- California Education Code Section

47605()(5)(M).

The right to leave the District and take employment at the School, as well as the tight to
return to the District for School employees who wete previously District employees, will be
as specified in District policies, procedutes or collective bargaining agreements addressing
this issue with respect to charter schools operated by or as nonprofit public benefit
cotporations under Hducation Code section 47604. The School shall have no right to bind
the District in any manner with respect to re-hiring of former District employees.
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Health and Safety Procedutes

Governing Law: The procedures that the school will follow to ensure the health and safety of pupils and
staff These procedures shall include the requirement that each employee of the school furnish the school
with a criminal record summary as described in Section 44237,

- California Education Code Section 47605 (b)(5)(F)

In order to provide safety for all students and staff members, all Aspire schools implement
appropriate and comprehensive health and safety procedutes and risk management policies,
designed in consultation with Aspite’s insurance carriers and risk management experts.

The following is a summary of the health and safety policies of the School:

Procedures for Backgronnd Checks

Employees and contractors of the School will be required to submit to a criminal
background check and furnish a criminal record summary as required by Education Code
44237 and 45125.1. New employees not possessing a valid California Teaching Credential
must submit two sets of fingerprints to the California Department of Justice for the purpose
of obtaining a criminal record summary. The Principal and Aspire Human Resources
department shall monitor compliance with this policy. Individuals who will volunteer at the
School outside of the direct supervision of a credentialed employee shall be fingerprinted
and receive background clearance prior to volunteeting.

Role of Staff as Mandated Child Abuse Reporters

All non-certificated and certificated staff will be mandated child abuse reporters and will
follow all applicable reporting laws and the same policies and procedures used by the
District. '

TB Testing
All School staff and volunteets will be tested for tuberculosis prior to commencing
employment and working with students as required by Education Code Section 49406.

Dninunizations

All students enrolled and staff will be required to provide records documenting
immunizations as is required at public schools putsuant to Health and Safety Code Section
120325-120375, and Title 17, California Code of Regulations Section 6000-6075.

Medication in School
The School will adhere to Education Code Section 49423 regarding administration of
medication in school.

Vision, Flearing, Scoliosis ‘
Students will be screened for vision, hearing and scoliosis. The School will adhere to
Education Code Section 49450, et seq., as applicable to the grade levels served by the school.

Blood-borne Pathogens
The School shall mect state and federal standatds for dealing with blood botne pathogens
and other potentially infectious materials in the wotk place. The School has a written
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infectious control plan designed to protect employees and students from possible infection
due to contact with blood borne viruses, including human immunodeficiency virus (“HIV”)
and hepatitis B virus (“HBV”). . Whenever exposed to blood or other bodily fluids through
injury or accident, staff and students shall follow the latest medical protocol for disinfecting
procedures.

Drug-Free | Alcobol-Free | Smoke-Free Environment
The School shall be a drug-, alcohol- and tobacco-free workplace.

Facility Safety ‘

The School shall comply with Education Code Section 47610 by either utilizing facilities that
are compliant with the Field Act or facilities that are compliant with the State Building Code.
The School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its
facilities to ensure that they are maintained in an operable condition at all times. The School
shall conduct fire dsills at least annually.

Cbmpre/wn.rz'we Anti-Harassment Polices and Procedures

The School is committed to providing a school that is free from sexual harassment, as well
as any harassment based upon such factors as race, religion, creed, color, national origin,
ancestry, age, medical condition, marital status, sexual otientation, ot disability. The School
has developed a comprehensive policy to prevent and immediately remediate any concerns
about sexual discrimination or harassment at the Charter School (including employee to
employee, employee to student, and student to employee misconduct). Misconduct of this
nature is very serious and will be addressed in accordance with the School Anti-harassment
policy.

Comprebensive School Safety Plan

The School shall adhere to a Comprehensive School Safety Plan drafted specifically to the
needs of the school site in conjunction with law enforcement and the Fire Marshall. This
handbook shall include, but not be limited to the following responses: e.g. earthquakes,
floods, shootings, and electricity loss.

> Sec Appendix for Comprehensive School Safety Plan

Dispute Resolution Procedutres

Gowverning Law: The procedures to be followed by the charter school and the entity granting the charter to
resolve dispules relating lo provisions of the charter.
- Caltfornia Education Code Section

47605(5)(5)(N)

Aspire is committed to working with the Disttict in a spirit of cooperation and collaboration
to serve students. Matters unable to be resolved by the Disttict Superintendent or designee
and Aspire’s Chief Executive Officer or designee will be referred to a mutually agreed upon
legally licensed mediator at standard cost. Any costs and fees other than attorney fees
associated with the mediation shall be shared equally by the parties.
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VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION /
EXPULSION POLICIES |

Student Admissions Policies and Procedure

Governing Law: Adpiission requirements, if applicable.
- Calfornia Education Code Section

47605 (b)(5)(H)

The School will actively rectuit a diverse student population who understand and value the
School’s mission and ate committed to the School’s instructional and operational
philosophy. '

The school is open to all students. Students will be considered for admission without regard
to race, ethnicity, national origin, gender, actual or perceived disability, religion, sexual
orientation, or any other characteristic that is contained in the definition of hate crimes set
forth in Section 422.55 of the Penal Code and any other prohibited classification.

Admission to the School shall not be determined according to the student’s place of
residence or that of his ot her parent or guardian, within the state of California, except as
provided below.

Admission tests will not be required; however, assessments will be administered to
determine individual instructional programs once students are admitted. These tests will
serve as diagnostics of students’ reading, writing and math skills.

Enrollment Priorities
Priorities for student enrollment are as follows:
1. Currently enrolled students who are re-enrolling
2. Children of employees
3. Siblings of current students within the School
4. All other students in the state of California.

If the number of student applicants exceeds the School’s capacity, public, random lotteries
will be held, in order of preference, to determine which students are admitted to fill the
available capacity. Based on the lottery (or lotteries), a wait list will be kept at the School.
As openings become available, opportunities to enroll will be given to those in order of the
wait list.

The School’s enrollment policy, priorities, and procedures are based on both Aspire’s
policies and any agreements made between Aspire and the district, and thus may be subject
to change.
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High School Enrollment

When enrolling in grade 9, students will be required to provide information about their eight
grade course of study. Students who have not satisfactorily completed Algebra may be
required to attend summer school and complete Algebra prior to entering the school.

When enrolling in grades 10 and above, students will be required to provide a copy of their
transctipt for the purposes of determining grade placement and course scheduling. Because
of Aspire’s rigorous graduation requirements, the likely graduation timeline for some
students entering at grade 10 or above may be different from the graduation timeline at their
previous school. In those cases, the student and parent/ guardian may have to complete an
cnrollment agreement which stipulates the length of time to graduation and the required
course of study for the student.

Non-Disctimination

Governing Law: The means by which the school will achieve a racial and ethnic balance among its pupils
that s reflective of the gencral population residing within the territorial jurisdiction of the school district o
which the charter petition is submitled.

- California Edncation Code Section 47605 (b)(5)(G)

The School will conduct a variety of outreach activities to attract an applicant pool that

broadly reflects the racial and ethnic balance of the District and community in which the

School is located. These strategies may include:

* Establishing enrollment timeline and process that allow for a broad-based recruiting and
application process

¢ (Creating and distributing enrollment brochures and forms in various languages

e Meetings with and presenting to local neighborhood groups, community organizations,
churches, and youth service organizations

¢ Holding open houses and hosting scheduled tours for interested parents

¢ Advertising openings by posting flyers in neighborhoods, distributing flyers at local
grocety stotes, buying ad space on buses or in the newspaper, and sending information
via direct mail

Public School Attendance Altetnatives

Governing Law: The public school attendance alternatives for pupils residing within the school district

who choose not 1o attend charter schools.

- California Education Code Section 47605 (b)(5)(L)

Students who opt not to attend the School may attend other chatter schools or disttict non-
charter schools, or pursue an inter-district transfer in accordance with existing enrollment
and transfer policies of their district or county of residence. The parent or guardian of each
student enrolled in the School shall be notified that the student(s) have no right to admission
in a particular school of any local educational agency (or program of any local educational
agency) as a consequence of enrollment in the School, except to the extent that such a right
1s extended by the local educational agency.

Suspension and Expulsion Procedutes

Governing Law: The procedures by which pupils can be suspended or expelled.
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- California Education Code Section 47605(6)(5)(])

The procedures for suspension and expulsion of the School’s students comply with the
procedures identified in the California Education Code. The policies and procedutes for
suspension and expulsion will be periodically reviewed and the list of offenses for which
students are subject to suspension and expulsion will be modified as necessary. The School
will notify the District of any expulsions. The School will account for suspended or expelled
students in its average daily attendance accounting as provided by law.

=> See Appendix for Aspite’s Suspension and Expulsion Policy and Procedutes.

Due Process for Students with Disabilities

The School will comply with all federal laws regarding student discipline for children with
disabilities and will stay apprised of any developments in the IDEIA legislation. If a student
with disabilities or a student under a 504 plan has an Individual Education Plan (IEP) or 504
Plan that includes disciplinary guidelines, that student will be disciplined according to these
guidelines. Students whose IEP or 504 Plan does not include specific disciplinary guidelines
may be disciplined in accordance with the standard suspension and expulsion policies,
provided that the students with disabilities receive the due process afforded to them by
federal law. Students with IEPs may not be suspended for more than ten (10) cumulative
days without having an IEP team meeting to determine the sufficiency of their IEP, a
possible functional behavior assessment, or a Behavior Manifestation meeting to revise the
student's TEP.

A special education student being considered for expulsion may be suspended for up to ten
(10) cumulative days pending assessment and an IEP / Section 504 Team meeting. At any
juncture during the up to 10 days of suspension, a duly constituted IEP / Section 504 Team
will conduct a Manifestation Determination Review to determine if the behavior causing the
suspension and/ot expulsion recommendation is telated to the student’s disability. The
parent/guardian shall be notified of their right to attend this meeting at least 48 hours prior
to the meeting. If the behavior is a result of the disability, the Team will develop a new IEP
and determine the least restrictive envitronment placement for the implementation of that
plan, or, in the case of 504 disabled students, the Team will implement a new placement. If
the IEP Team determines the student’s disability is not a causal factor for the behavior that
resulted in the suspension and/or expulsion recommendation and the student is expelled,
the student will. receive the services or sets of services enumerated in his/her IEP during‘ the
time of the suspension/ expulsion as provided by state and federal law. The suspension may
also be extended through placement in an interim, alternative placement as desctibed in the
EDCOE SELPA Local Plan pending final decision by the Aspire Executive Committee on a
recommendation for expulsion.

If the patent/guardian disagrees with the decision of the IEP / 504 Team, he/she has a right
to a due process hearing which must be initiated within 15 days of the decision of the team.
The expulsion hearing shall not be conducted, and the 30-day expulsion proceedings time
limit shall not commence, until after completion of the due process hearing and appeals.
Special Fducation students who are expelled ate still entitled to a Free and Appropriate
Hducation based on their IEP, and should receive, as appropriate, a functional behavioral
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assessment, and behavioral intervention services and modifications, that are designed to
address the behavior violation so that it does not recur.

A child who has not been determined to be eligible for special education and related services
and who has engaged in behavior that violated a code of student conduct, may assert any of
the due process protections provided in federal law if the school has knowledge that the
child was a child with a disability before the behavior that precipitated the disciplinaty action
occurred. An LEA must be deemed to have knowledge that a child is a child with a
disability if before the behavior that precipitated the disciplinary action occurred—

(1) The parent of the child expressed concern in writing to supetvisotry or administrative
personnel of the appropriate educational agency, or a teacher of the child, that the child is in
need of special education and related setvices;

(2) The parent of the child requested a special education evaluation and assessment;

(3) The teacher of the child, or other personnel of the LEA, expressed specific concerns
about a pattern of behavior ‘
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VIl. REPORTING AND ACCOUNTABILITY

| Budgets and Cash Flow

Governing Law: The petitioner or petitioners shall also be required to provide financial statements that
inclide a proposed first-year operational budget, including startup costs, and cashflow and financial
projections for the first three years of operation.

- California Education Code Section 47605 (g).

At full enrollment, the School will breakeven based on state and federal per-pupil funds,
without the need for additional grant monies.

Sources of Funds

The vast majority of funds for the School’s operations come from the State of California and
local in-lieu property taxes, in the form of a pet-student standard allocation (“Revenue Limit
Per Average Daily Attendance,” or “ADA”). The School will also recetve additional monies
(“categorical funds”) for special populations and specific programs. In addition, the School
expects to receive some one-time philanthropic funds to cover one-time start-up costs.
Aspire has also used debt to finance the cost of renovating the facility at 8030 Atherton, and
expects to use the state-sponsored Proposition 1D source of financing to cover the purchase
and renovation costs for the 66" Avenue location. '

Uses of Funds

Annually, most of the School’s funds will go towards on personnel and facilities (including
rent or debt service, utilities and maintenance). The School also anticipates spending about
5% of its budget on other direct program costs (e.g. classroom supplies). Private and federal
grant funds for one-time start-up costs will be used for items such as furniture, computer
equipment, textbooks, and teacher training.

=> Please see Appendix for the School’s Projected first-year budget (including startup costs)
and cash flow and financial projections for the first three years of operation. These

documents are based upon the best data available to the petitioners at the date of submission
of the charter.

Financial Reporting

By April 15 of each calendar year, the School will provide a draft budget for the following
school year to the District, including its estimate for enrollment and its Average Daily
Attendance assumptions.

Insurance

Aspire shall acquire, maintain and finance general liability, workers compensation, and other
necessary insurance for the School of the types and in the amounts required for an enterprise
of similar purpose and circumstance.
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The School shall provide evidence of the above insurance coverage to the District no later

than sixty days prior to operation ot an eatlier agreed upon date by the District and the
Charter School.

Administrative Services

Governing Law: The manner in which administrative services of the school are to be provided.

- California Education Code Section 47605 (g).

Aspire has an experienced administrative staff that handles a variety of “back office” services
like payroll, accounting, and purchasing. Aspire will be responsible for all of its own
personnel salary and benefit plans, provisions and costs. In the event that any administrative
services arc to be provided by the District, the specifics will be agreed to in 2 Memorandum
of Understanding between Aspire and the District.

Facilities
Governing Law: A description of the facilities to be utilized by the school.
- California Eiducation Code Section 47605 (g)

School will be located at 8030 Atherton Street, Oakland, CA 94605. The facility, located in
Zast Oakland, was previously used as a parochial school and is leased from the Catholic
Dioscese of Oakland. The building is about 18,000 square feet, and includes 9 classroom
spaces, offices, conference rooms and a multi-purpose room,; the lot is about 2 acres with
parking shared with the St. Benedict’s church. Aspite has already renovated the facility,
including lights, electrical, painting and landscaping.

Floor Plan: 8030 Atherton Street, Oakland, CA 94605
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Aspire is currently pursuing Proposition ID funding for the purpose of purchasing and
renovating or constructing a larger, more suitable facility, which is planned to be located at
1099 66" Avenue, Qakland CA 94605.
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l.ocations for Millsmont Academy Secondary
‘*@ Temporary: 8080 Atherton A Permanent: 1009 66t Ave

The School shall comply with Education Code Section 47610 by either utilizing facilities that
are compliant with the Field Act or facilities that are compliant with the State Building Code.
The facilities shall meet the requirements of the Americans with Disabilities Act and shall be
approved by the local/state fire marshal for the intended use. The School agtees to test
sprinkler systems, fire extinguishers, and fire alatms annually at its facilities to ensure that
they are maintained in an operable condition at all times.

Independent Fiscal Audit

Governing Law: The manner in which annnal, independent, financial andits shall be conducted, which
shall employ generally accepted acconnting principles, and the manner in which andit exceptions and
defuciencies shall be resolved to the satisfaction of the chartering anthority.

- California Education Code Section 47605(b)(5)(1)

An annual independent fiscal audit of the books and records of the School will be conducted
as required under the Charter Schools Act, section 47605(b)(5)(1) and 47605(m). The books
and records of the Charter School will be kept in accordance with genetrally accepted
accounting principles, and as required by applicable law and the audit will employ generally
accepted accounting procedures. The audit shall be conducted in accordance with
applicable provisions within the California Code of Regulations govetning audits of charter
schools as published in the State Controllers Guide.

The Chief Operating Officer of Aspire will select an independent auditor and Chief
Financial Officer will be responsible for overseeing the independent audit. The auditor will
have, at a minimum, a CPA and educational institution audit expetience and approved by the
State Controller on its published list as an educational audit providet. To the extent requited
under applicable federal law, the audit scope will be expanded to include items and processes
specified in applicable Office of Management and Budget Circulars. '
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It 1s anticipated that the annual audit will be completed within four months of the close of
the fiscal year and that a copy of the auditor's findings will be forwarded to the District, the
County Superintendent of Schools, the State Controller, and to the CDE by the 15th of
December of each year. The Financial Committee of the Aspire Board of Directors will
review any audit exceptions or deficiencies and repott to the Aspire Board of Directors with
recommendations on how to resolve them. Aspire will submit a report to the District
proposing how the exceptions and deficiencies have been or will be resolved to the
satisfaction of the District along with an anticipated timeline for the same. Any disputes
between the District and the School regarding the resolution of audit exceptions and
deficiencies will be referred to the dispute resolution process referenced in Section V of this
Charter. Howcever, Aspire recognizes that all audit exceptions and deficiencies must be
resolved to the satisfaction of the District.

The independent fiscal audit of the School is public record to be provided to the public
upon request.

Direct Funding

Aspire will receive funding pursuant to Education Code Section Chapter 6 of the Charter
Schools Act beginning with Education Code Section 47630 and its successors and will opt to
receive 1ts funding directly from the state pursuant to Education Code Section 47651, Any
funds due to the school that flow through the District shall be forwarded to Aspire in a
timely fashion. During the term of this charter petition, Aspire and the District will
negotiate in good faith to develop a Memorandum of Understanding that establishes the
specific financial and service relationship between the two parties.

District Fee for Oversight

The District shall provide and/or perform the supervisory oversight tasks and duties
specified in Education Code Section 47604.32 for a fee that will not exceed that allowed by
Education Code Section 47613.

District Services
The District agrees to allow Aspire to sepatately purchase administrative or other goods or
services from the District or other vendors. The specific terms and cost of administrative or

other goods or services purchased from the District shall be contained in the Memorandum
of Understanding.

Public Records

To the extent required by law, Aspire agtees to cooperate with the District in ordet to
facilitate compliance with the Public Recotds Act (Government Code Section 6250) and the
Brown Act (Government Code Section 54950).

Aspire shall promptly respond to all reasonable inquiries, including, but not limited to,
inquiries regarding its financial records, from the District, the County Office of Education
(“COE”), and/or from the Superintendent of Public Instruction and shall consult with the
District, COE, and/or the Superintendent of Public Instruction regarding any inquiries.
Aspire will provide the District with present and future line item budgets for the School as
required by the District and will meet all other financial reporting requirements.
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Closure Procedures

Governing Law: A1 description of the procednres to be used if the charter school closes. The procedures
shall ensure a final andit of the school to determine the disposition of all assets and liabilities of the
charter school, including plans for disposing of any net assets and for the maintenance and transfer of
pupil records.

- California Education Code Section 47605(b)(3)(P)

In the event that the School closes and does not continue operating under this charter or a
different charter, the following procedures required by Title 5 California Code of
Regulations Sections 11962 and 11962.1 shall be utilized.

Documentation of Closure Action

‘The decision to close the School for any teason will be documented by an official action of
the District and the School. The action will identify the reason for the School’s closure (i.e.
whether the charter was revoked, not renewed ot closed voluntatily) and the effective date of

the closure. The action shall specifically designate a responsible entity to conduct closure-
related activities.

Notifications

The School shall sead notification of the closure of the charter school to parents (guardians)

of pupils, the authorizing entity, the county office of education (unless the county board of

education 1s the authorization entity), the special education local plan area in which the

school participates, the retitement systems in which the school's employees participate (e.g.,

Public Employees' Retirement System, State Teachers' Retitement System, and federal social

security), and the California Department of Education, providing at least the following:

¢ School name, charter number, and CDS code;

¢ Date of closure action.

e The effective date of the closure (if different);

e The name(s) of and contact information for the person(s) to whom reasonable inquiries
may be made regarding the closure;

e The pupils' school districts of residence; and

¢ The manner in which parents (guardians) may obtain copies of pupil records, including
specific information on completed coutses and credits that meet graduation
requirements.

‘The School shall provide a list of pupils in each grade level and the classes they have
completed, together with information on the pupils' district of tesidence, to the responsible
entity assigned to conduct closure-related activities.

Notification to Parents and Students v
Parents and students of the School will be notified as soon as possible when it appears that
school closute is imminent. The notification to parents will include information on

assistance 1n transferring the student to another appropriate school and a process for the
transfer of all student records.
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Parents will also be provided with a certified packet of pupil records that may include the
closure notice, grade reports, discipline records, immunization records, and other
approptiate information.

Notification 1o Receiving Districts

In the event that any students reside outside the District, the School will notify each school
district that is responsible for providing education setvices so that the receiving district may
assist in facilitating student transfers.

Student and School Records Retention and Transfer

The School will facilitate the timely transfer of student records to each responsible entity for
closure who will facilitate transfer to the school or district to which the student will transfer
when notified. All transfers of student records will be made in compliance with the Family
Educational Rights and Privacy Act (“‘FERPA”) 20 U.S.C. Section 1232(g). The School will
assist parents in the transfer of their students to other appropriate schools. In the event that
the responsible entity is unable to transfer student records to the new schools / districts, for
any reason, the responsible entity will maintain them in a safe and secure location and will
provide authorized District employees with access to these records. The responsible entity
will maintain all school records, including financial and attendance records, for a reasonable
period after the School closure, as required by law.

Financial Close-Onut

Aspire will have an independent audit of the School completed within 6 months after the
clesure of the School. This may coincide with the regular annual audit of Aspire and its
schools. The purpose of the audit is to determine the net assets or net liabilities of the
School. The audit will include an accounting of all School assets, including cash and
accounts receivable and an inventoty of property, equipment, supplies and other items of
material value. The audit will also include an accounting of all School liabilities, including
any accounts payable and any reduction in apportionments as a result of audit findings, other
investigations, loans, and unpaid staff compensation. It may also include any reductions in
apportionments as a result of audit findings or other investigations. The audit will also
assess the disposition of any restricted funds received by or due to the School. The cost of
the audit will be considered a liability of the School.

"In addition to this final audit, the School will also submit any required year-end financial
reports to the CDIL and the District in the form and time frame requited. These reports will
be submitted as soon as possible after the closure action, but no later than the required
deadline for reporting for the fiscal year.

Dissolution of Assets

Upon completion of the final audit, Aspire will develop a plan for the repayment of any
liabilities, or the disbursement of any remaining assets of the School. To the extent feasible,
any assets of the School will be liquidated to pay off any outstanding liabilities and any
remaining restricted assets, such as grant funds and restricted categorical funds, will be
returned to their source. Aspire will return any donated materials and property in
accotdance with any conditions established when the donation of such materials ot property
was accepted. This plan will be forwarded to the District as soon as possible. Aspire shall
utilize the Schools’ reserve funds and any assets after liabilities to pay for any close out costs.
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If Aspire is not operating and does not plan to continue operating this School or any other
schools, the corporation will be dissolved in accordance with the California Corporations
Code procedures for the dissolution of a nonprofit public benefit corporation and file all
necessary filings with the appropriate state and federal agencies. Aspite net assets will be
transferred according to its Articles of Incotporation.
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‘Vill. IMPACT ON CHARTER AUTHORIZER

Governing Law: Potential civil liability effects, if any, upon the school and upon the school district.
- Caljfornia Education Code Section 47605 (g).

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter
school operated by or as a non-profit public benefit corporation shall not be ltable for the
debts or obligations of the chatter school or for claims arising from the performance of acts,
errors or omissions by the Charter School if the authority has complied with all oversight
responsibilities required by law. The Charter School shall work diligently to assist the
District in meeting any and all oversight obligations under the law, including monthly
meetings, reporting, or other District-requested protocol to ensure the District shall not be
liable for the operation of the Charter School.

Further, Chatter School and Disttict shall enter into a memorandum of undetstanding,
wherein Charter School shall indemnify District for the actions of the Charter School under
this charter.

The corporate bylaws of Chatter School shall provide for indemnification of the School’s
Board, officers, agents, and employees, and the School will purchase general liability
insurance, Board Members and Officer’s insurance, and fidelity bonding to secure against
financial risks.

As stated above, insurance amounts will be determined by recommendation of the District
and Charter School’s insurance company for schools of similar size, location, and student
population. District shall be named an additional insured on the general liability insurance of
Charter School

The School shall be responsible for all supplies and equipment that it purchased and, in the
event of loss by fire, disaster, or theft, the District shall have no responsibility for such items.
Further, the District shall have no responsibility for losses of student property for any reason
whatsoever and Aspite shall hold the District harmless from any such losses.

Aspire will institute appropriate tisk management practices as discussed herein, including
screening of employees, establishing codes of conduct for students, and dispute resolution.
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IX. MISCELLANEOUS CHARTER-RELATED ISSUES

Term of Charter Petition

Governing Law: A charter may be granted pursuant to Sections 7605.... for a period not to exceed five
years. A charter granted by a school district governing board. . .may be granted one or more subsequent
renewals by that entity. Fach renewal shall be for a period of five yeats. A material revision of the
provisions of a charter pelition may be made only with the approval of the anthority that granted the
charter. The anthority that granted the charter may inspect or observe any part of the charter school at
any tne.

- Caltfornia Education Code Section 47607 (a)(1)

The School’s Charter shall begin on July 1, 2008 and expire five years thereafter. Any
material revisions to School’s Charter shall be made by the mutual agreement of the
governing board of Aspire and the SUSD in accordance with Education Code Section
47607. Aspire may present a petition to renew or materially revise the Charter at any time,
and SUSD agrees to respond to such petitions pursuant to the process, criteria and timelines
specified 1n Education Code Section 47605 or its successors. '

NOTE: Renewal petition will be submitted within the last 270 days before charter
expiration.

Interpreting the Charter

All terms of the Charter that can be interpreted as within the intent of the California
Education Code shall be interpreted in such a manner.

The terms of this charter contract are severable. In the event that any of the provisions are
determined to be unenforceable or invalid for any reason, the remainder of the charter shall
remain in effect, unless mutually agreed otherwise by Aspite and the District. The District
and Aspite agree to meet to discuss and resolve any issues or differences relating to
invalidated provisions in a timely, good faith fashion.

Changes in the law or the administration related to charter schools occur from time to time.
Aspite shall fully comply with all such legal and/or administrative changes. Modifications to
this charter pursuant to such changes shall be deemed administrative amendments and shall -
not be considered “material revisions” requiring approval pursuant to Education Code
§47607(2)(1), or as may be amended. These administrative amendments not requiring
approval include, but are not limited to, changes in the law or the administration of STRS,
PERS and/or the federal social security systems. '

Revoking the Charter

Governing Law: A charter may be revoked by the anthority that granted the charter under this chapter if
the authority finds through a showing of substantial evidence that the charter school did any of the
Jollowing: (1) Commuited a material violation of any of the conditions, standards, or procedures set forth
in the charter. (2) Vailed to meet or pursue any of the pupil outcomes identified in the charter. (3)

Fatled to meet generally accepted accounting principles, or engaged in fiscal mismanagement. (4)

Viotated any provision of law.
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- California Education Code Section 47607 (c)(1)-(4)
Prior to revocation, the authority that granted the charter shall notify the charter public school of any
violation of this section and give the school a reasonable opportunity to remedy the violation, unless the
authority determines, in writing, that the violation constitutes a severe and tmminent threat to the health
or safety of the pupils.

- California Education Code Section 47607 (d)

Aspire and the District agree to act in good faith to notify the School in writing of any
violation that may result in the revocation of the Charter and, if the District Board does not
determine in writing that the violation does not constitute a severe and imminent threat to
the health or safety of the pupils, the District shall provide a reasonable opportunity to
remedy such a violation. In such a situation, Aspire and District shall follow the laws and
procedures in the California Education Code. Aspire reserves all appeal rights provided
under Education Code Section 47607(c) - (k). All relevant timeframes include the
parameters set forth by AB 2030. '
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AFFIRMATIONS/ASSURANCES

As the authorized lead petitioner, I, Gloria Lee, hereby certify that the information
submitted in this application for a charter for the creation of a California public charter
school, temporarily named Millsmont Academy Secondary, to be located within the Oakland
Unified School Disttict boundaries, is true to the best of my knowledge and belief; I also
certify that this application does not constitute the conversion of a private school to the
status of a public charter school; and further, I understand that if awarded a charter, the
Charter School:

o  Shall meet all statewide standards and conduct the student assessments requited,
pursuant to Education Code Section 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-
charter public schools.

+  Shall be deemed the exclusive public school employer of the employees of the Millsmont
Academy Secondary for purposes of the Educational Employment Relations Act.

+  Shall be non-sectarian in its programs, admissions policies, employment practices, and all
other operations.

o  Shall not charge tuition.

o  Shall admit all students who wish to attend Millsmont Academy Secondary, and who
submit a timely application, unless the Charter School receives a greater number of
applications than there are spaces for students, in which case admission shall be
determined through a public random drawing process. Admission to the Charter School
shall not be determined by the place of residence of the child or his or her parents.

o Shall not discriminate on the basis of race, ethnicity, national origin, gender, sexual
orlentation or disability.

«  Shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, Section 504 of the Rehabilitation Act of 1974, Title IT of the
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in
Education Improvement Act of 2004.

»  Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary.

o  Shall ensure that teachers in the Charter School hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a teacher in
other public schools are requited to hold. As allowed by statute, flexibility will be given

to non-core, non-college preparatory teachers.

+  Shall atall times maintain all necessary and approptiate insurance coverage.
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. o Shall, for each fiscal year, offer at a minimum, the number of minutes of mstruction per
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)

o Shall notify the supetintendent of the school district if a pupil is expelled or leaves the
charter school without graduating or completing the school year for any reason,
providing the pupil’s last known address within 30 days, and upon request, a copy of the
cumulative record of the pupil, including a transcript of grades or report card and health
mformation.

o Shall comply with any and all other federal, state, and local laws and regulations that
apply to Millsmont Academy Secondary including but not limited to:

Alllaws establishing the minimum and maximum age for public school enrollment.

All applicable portions of the No Child Left Behind Act, including proper parental
notification regarding qualifications of teachers.

All laws stipulating the legally required minimum number of school days.

‘ I.ead Petitioner, Gloria Lee Date:
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Aspire has grown steadily over the past 8 years.

Timeline of growth:

1999: 2001:
* University Public School 2000: * River Oaks Charter School
1998: opens in Stockton * Monarch opens in Stockton
* Aspire Public * University Charter School Academy opens in * Summit Charter Academy
Schools founded opens in Modesto East Oakland

opens in Modesto

2001:

* Lionel Wilson
College Preparatory
Academy opens in
East Oakland

2003:

2005:
* Benjamin Holt College * Rosa Parks Academy opens in
Preparatory Academy opens Stockton
in Stockton * Berkley Maynard Academy and
* Capitol Heights Academy 2004:

California College Preparatory
Academy open in Oakland

* Antonio Maria Lugo Academy
opens in Los Angeles

opens in Sacramento * Millsmont
* East Palo Alto Charter School Acodemy opens
opens in East Oakland
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2006:

¢ CSU Stanislaus / Aspire opens
in Stockton

* East Palo Alto Secondary
Program opens

* Antonio Maria Lugo Academy
St. Martha’s and Aspire LA
Secondary open in Los Angeles



In the 3 year period from 2004-2007, Aspire schools grew 128 points on average, 9
times the state’s targets and 4 times the statewide growth.

Average
Aspire
growth
2004-07:
128
points
A‘:tarw\
14 points
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Most recently, all but 2 Aspire school’s showed API growth between 2006 and 2007.
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And, all but 1 of Aspire’s schools exceeded their AYP targets schoolwide and for
each of their numerically significant subgroups on the ELA and Math CSTs in 2007.

Aspire'.s 2007 ELA and Math CST Results

iNERENE

o |

O Met
Math
AYP

Met
ELA
AYP

BDid
Not
Meet
AYP

Stockton
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Parents continue to be highly satisfied; 92% of parents rate their Aspire school an “A”
or “B” and in Spring 2006, Aspire had enough students on its waitlists to fill 10 more

schools!
PARENT SATISEACTION “The academic curr.iculum is wondelfg/. The
% of parents who rated their Aspire school teachers seem passionate about their job and
an “A” or "B” — Spring 2007 happy to be a part of a great program! The
student body is small. My children feel safe.”
. “I redlly like that the teachers and even the
| Aspire- principal get to really know the children and
wide interact with them on a personal level.”
“Everything about this school is perfect. | wish
- my older children had the opportunity to go
here.”
S. , Wait list as % of capacity
u.> 70% June 2006 ’
Avg
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In our first three graduating classes of seniors, 96% were accepted to 4-year
colleges...which means that Aspire has helped 107 urban students beat the odds!

.Classes of 2007:T
96% 4-year |
~ college
acceptance rate

Colleges include: Chico State, Columbia, Fresno
State, Grambling, Mills College, National Hispanic
University, Oregon State, San Jose State, Sac State,

UC Berkeley, UC Santa Cruz, USF, USD and
Wellesley
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In the process, Aspire has become a role model for dozens of emerging charter
organizations across the country, an influence on policy makers and districts, and a
recipient of several national awards for innovation and leadership.

« Awarded the Fast Company-Monitor Group Social Capitalist Award
in 2004, 2005, 2007 and 2008

o Advisor to policy organizations, including: California Charter Schools
Association, EdVoice, California Commission on Special Education,
National Association of Charter School Authorizers, and others.

e CEO Don Shalvey awarded the James Irvine Leadership Award in
- 2006

- [

the James Irvine formdation

Appendix la




APPENDIX [iA: HUMANITIES INSTRUCTIONAL GUIDELINES 6-12

HUMANITIES GVERVIEW
PHILOSOPHY
CURRICULUM
ASSESSMENTS

CYCLE OYF INQUIRY

TEACHING PRACTICES AND TECHNIQUES
SAMPLE TEACHING MODEL
READING WORKSHOP IN HUMANITIES

MINILESSONS
READ ALOUD

Shared Reading

Guided Reading

Literature Circles/Book Clubs

Reciprocal Teaching

Independent Reading

Response to Text Activities

Shared Inquiry
WRITING WORKSHOP IN HUMANITIES

Minilessons

Independent Writing

Research Investigations

Guided Writing

interactive Writing

Grammar/DOL

Spelling/Word Work/Vocabulary
COOPERATIVE LEARNING IN HUMANITIES
STUDY GROUPS IN HUMANITIES
DISCUSSIONS IN HUMANITIES
PROJECT BASED LEARNING
INTERDISCIPLINARY PROJECTS
EXPERIENTIAL LEARNING
EXHIBITIONS OF LEARNING
PROJECT BASED LEARNING
BACKWARDS MAPPING

APPENDIX

Aspire Lesson Plan Template
WHERE template
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Aspire Syllabus Template

Aspire Year-Long Planning Template

Minilessons about procedures for writing in a workshop
Minilessons about conventions: what readers need from writers
Minilessons about literary craft: what authors do

Minilessons about procedures for reading in a reading workshop
Minilessons about reading strategies: what readers do

Six Traits Rubric

Portfolios

Habits/Qualities Rubric

Class Rubrics- learner developed rubrics

Sample Reading Response Letter

Implementation Calendar

Bibliography of Recommended Texts

Sample Literature Circle Roles

Newmann Assessment Scale

Sample Exhibitions rubric

NOTE:

All of these instructional guidelines are explained fuily in the following pages using this
format:

Description of the practice

Explanation of the process or procedure

List of practice-specific artifacts (specific tools or demonstrative charts)
Possible assessments

Resources for more information

b A

We recognize and honor the importance of teacher professionalism. The step-by-step
procedures are presented in order to illustrate a process, but are not meant to be
prescriptive. Many of these practices might occur together in a classroom (i.e. one period
of a Writing Workshop class might include DOL, a minilesson, a shared inquiry activity
using cooperative learning groups, independent writing and a discussion). These
guidelines are meant not as ends to themselves, but to be used as tools to help educators
meet their educational objectives. New teachers and experienced teachers are likely to
use these tools differently. However, it is the expectation that these practices are taking
place in all Aspire classrooms.
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CPUBLIC "SCHOOLS GRADE 10 HUMANITIES

WEEKS: 1-6

California State Standards:

1.1 ldentify and use the literal and figurative meanings of words and understand word derivations.

&  Word Analysis, Fluency, and Systematic Vocabulary Development
i
1.2. Distinguish between the denotative and connotative meanings of words and interpret the connotative power of words.

e  Literary Response and Analysis

3.2 Compare and contrast the presentation of a similar theme or topic across genres to explain how the selection of genre shapes the theme or topic.

3.3 Analyze interactions between main and subordinate characters in a literary text (e.g., internal and external conflicts, motivations, relationships, influences) and
explain the way those interactions affect the plot.

3.4 Determine characters' traits by what the characters say about themselves in narration, dialogue, dramatic monologue, and soliloquy.

3.6 Analyze and trace an author's development of time and sequence, including the use of complex literary devices (e.g., foreshadowing, flashbacks).

3.7 Recognize and understand the significance of various literary devices, including figurative language, imagery, allegory, and symbolism, and explain their
appedal.

3.8 Interpret and evaluate the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text.

3.9 Explain how voice, persona, and the choice of a narrator affect characterization and the tone, plot, and credibility of a text.

s Writing Applications

2.1 Write biographical or autobiographical narratives or short stories:

a. Relate a sequence of events and communicate the significance of the events to the audience.

b. Locate scenes and incidents in specific places.

c. Describe with concrete sensory details the sights, sounds, and smells of a scene ond the specific actions, movements, gestures, and feelings of the characters;
use interior monologue to depict the characters' feelings.

d. Pace the presentation of actions to accommodate changes in time and mood.

e. Make effective use of descriptions of appearance, images, shifting perspectives, and sensory details.

e  Wiritten and Oral English Language Conventions
1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.
1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

e Listening and Speaking Strategies

1.1 Formulate judgments about the ideas under discussion and support those judgments with convnncmg evidence.

2.1 Deliver narrative presentations:

a. Narrate a sequence of events and communicate their significance to the audience.

b. Locate scenes and incidents in specific places.

c. Describe with concrete sensory details the sights, sounds, and smells of a scene and the specific actions, movements, gestures, and feelings of characters.
d. Pace the presentation of actions to accommaodate time or mood changes.
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e  History

10.1 Students relate the moral and ethical principles in ancient Greek and Roman philosophy, in Judaism, and in Christianity to the development of Western

political thought.

1. Analyze the similarities and differences in Judeo-Christian and Greco-Roman views of law, reason and faith, and duties of the individual.

2. Trace the development of the Western political ideas of the rule of law and illegitimacy of tyranny, using selections from Plato's Republic and Aristotle's Politics.

3. Consider the influence of the U.S. Constitution on political systems in the contemporary world.

10.2 Students compare and contrast the Glorious Revolution of England, the American Revolution, and the French Revolution and their enduring effects worldwide

on the political expectations for self-government and individual liberty.

1. Compare the major ideas of philosophers and their effects on the democratic revolutions in England, the United States, France, and Latin America (e.g., John
Locke, Charles-Louis Montesquieu, Jean-Jacques Rousseau, Simén Bolivar, Thomas Jefferson, James Madison).

2. List the principles of the Magna Cartaq, the English Bill of Righis (1689), the American Declaration of Independence (1776), the French Declaration of the
Rights of Man and the Citizen (1789), and the U.S. Bill of Rights (1791).

3. Understand the unigue character of the American Revolution, its spread to other parts of the werld, and its continuing significance to other nations.

4. Explain how the ideology of the French Revolution ied France to develop from constitutiona! monarchy to democratic despotism to the Napoleonic empire.

5. Discuss how nationalism spread across Europe with Napoleon but was repressed for a generation under the Congress of Vienna and Concert of Europe until
the Revolutions of 1848.

e  Historical and Social Sciences Analysis Skills

Chronological and Spatial Thinking:

1. Students compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons that were learned.

3. Students evaluate major debates among historians concering alternative interpretations of the past, including an analysis of authors' use of evidence and the
distinctions between sound generalizations and misleading oversimplifications.

Historical Interpretation

1. Students show the connections, causal and otherwise, between particular historical events and larger social, economic, and political trends and developments.
2. Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect.
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Unit Name/Organizing Theme/Essential Question:

Farenheit 451, Animal Farm, Moral and Ethical Principles,
Narrative Writing, 6 traits, start Revolutions

- WEEK | STRAND . . STANDARD(S) "LEARNING
' i GRS S R B OBIECTIVE [
;\ “Key concep’cs sks})s, ldeos A§sessments imkea‘“?o L. Q
o vhnt can be mecsured s ey tabs, Projécts (e )
z T s Tusl oBesays; Reports, oft , ‘ Gwdeel Redding-or Wnters’
| o e e e | L ‘:;:: i wOrksfow d
T TR > 7 155 it e g . T Journuls,POWZPOM o Caudéhe) Sl e f‘i" Wty
Week One — Literary 3.4 Determine characters' ] Reading quizzes on Farenheit 451 Monogement
Reading Focus Response and | traits by what the characiers Farenheit Rules, Routines
Analysis say about themselves in . Short stories to
What is narration, dialogue, Identity charts for teach Independent Reading
fdentity? How Listening and | dramatic monologue, and characters characterization
is it Speaking soliloquy. Aspire Writing
represented? Strategies 3.9 Explain how voice, Reading Survey Standards, map Assessment
persona, and the choice of and syllabi posted
History 10.1 a narrator affect Mini Edusoft quiz Word Work: law,
Students characterization and the Library is reason, faith
relate the tone, plot, and credibility of Discussion skills activity organized by
moral and a text. using historical content genre. Posters Minilesson: What is
ethical show how to pick | characterization? How
principles in 1.1 Formulate judgments Graphic organizer on out a book and is it determined?
ancient Greek | about the ideas under characterization guidelines for
and Roman discussion and support . Independent Minitesson: How does
philosophy, in | those judgments with Writing activity: tell a story | Reading voice, person and
Judaism, and | convincing evidence. about a party breaking up narrator affect a text?
4 in Christianity from 2 different Poster reminding
to the 10.1.1 Analyze the perspectives — affect tone, | students of Minilesson: Making
development | similarities and differences in plot and credibility of the guidelines for good book choices
of Western Judeo-Christian and Greco- text . homework (from Guiding Readers
political Roman views of law, reason and Writers)
thought. and faith, and duties of the Venn diagram: Judeo-
individual. Christian and Greco- Minilesson: Keeping a
Roman views of law, record of your reading
Chronological | CSP 3. Students evaluate reason and faith, and using your reading
and Spatial major debates among duties of the individual strategies (partiaily from
Thinking historians concerning Guiding Readers and
alternative interpretations of Writers)
Historical the past, including an
Appendix |Ib 3



Interpretation

analysis of authors' use of
evidence and the distinctions
between sound
generalizations and
misleading
oversimplifications.

HI 1. Students show the
connections, causal and
otherwise, between
particular historical events
and iarger social, economic,
and political trends and
developments.

Minilesson: How to
read and complete a
Venn diagram

Introduce IR
expectations. Model

Status of the Class

Model and introduce
note-taking procedure

Model! think-pair-share

Neek Two —
Reading Focus

What does it
mean to
analyze text?

What's “the
message” of
Farenheit?

' How do we
know?

Word
Analysis,
Fluency, and
Systematic
Vocabulary
Development

Literary
Response and
Analysis

Listening and
Speaking
Strategies

History 10.1
Students
relate the
moral and
ethical
principles in
ancient Greek
and Roman
philosophy, in
Judaism, and
in Christianity
to the

1.3 Identify Greek, Roman,
and Norse mythology and
use the knowledge to
understand the origin and
meaning of new words (e.g.,
the word narcissistic drawn
from the myth of Narcissus
and Echo).

3.3 Analyze interactions
between main and
subordinate characters in a
literary text (e.g., internal
and external conflicts,
motivations, relationships,
influences) and explain the
way those interactions affect
the plot.

1.1 Formulate judgments
about the ideas under
discussion and support those
judgments with convincing
evidence.

10.1.2 Trace the
development of the Western

Reading quizzes on
Farenheit

Small group discussion
roles activity on Farenheit

Pre-writing activity on
chesen narrative topic

Flow chart activity on
development of Western
Political Ideas

Discussion using textual
evidence on character
motivation

Farenheit 451

Excerpts form
Plato’s Republic
and Aristotle’s
Poetics

Short stories (or
excerpts) with
good examples of
characterization

Guidelines for
group work posted
in room

Guidelines for
class discussions
posted

Literature Circles

Introduce and model
word work

Word work: tyranny

Minilesson: what are
different ways in which
characters interact and
how do you determine
the significance of those
interactions?

Minilesson: Identifying
internal and external
conflicts in literature

Minilesson: Writing
strong and convincing
dialogue

Minilesson: How to
buzz with each other
(Guiding Readers and
Writers)
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development
of Western
political
thought.

Chronological
and Spatial
Thinking

Histerical
Interpretation

political ideas of the rule of
low and illegitimacy of
tyranny, using selections
from Plato's Republic and
Aristotle's Politics.

CSP 3. Students evaluate
major debates among
historians concerning
alternative interpretations of
the past, including an
analysis of authors' use of
evidence and the distinctions
between sound
generalizations and
misleading
oversimplifications.

HI 1. Students show the
connections, causal and
otherwise, between
particular historical events
and larger social, economic,
and political trends and
developments.

'

Minilesson: Guidelines
for Reading Workshop

Minilesson: Thinking
and talking about your
reading (Guiding
Readers and Writers)

Minilesson: Checking
your understanding as
you read (Guiding
Readers and Writers,
Reading Strategies)

Week Three —
Drafting Papers
Focus

How do you tell

a great story? -
What are the
elements of a

Literary
Response and
Analysis

Writing

-| Applications

Listening and

2.1 Write biographical or
autobiographical narratives
or short stories:

a. Relate a sequence of
events and communicate the
significance of the events to
the audience.

b. Locate scenes and

Reading quizzes on
Amimal Farm

Sequence charts for
Animal Farm

Sensory paragraph on
setting of narrative essay

Animal Farm
Short stories

(if possible) a
copy of South
Africa’s new
constitution

Literature Circles

Word work: sequence,
pacing

Minilesson: What is a
setting and how can you
make it come alive for

great story? Speaking incidents in specific places. the reader?
e Strategies c. Describe with concrete Small group discussion Copy of the US

' sensory details the sights, roles activity on Animal Constitution Minilesson: How do you
History 10.1 sounds, and smells of a Farm determine a sequence of
Students scene and the specific events?
relate the actions, movements, Activity sequencing events
moral and gestures, and feelings of the from a story Minilesson: Effective
ethical characters; use interior | methods for sequencing
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principles in
ancient Greek
and Roman
philosophy, in
Judaism, and
in Christianity
to the
development
of Western
political
thought.

Chionological
and Spatial.
Thinking 3

Historical

Interpretation
]

monologue to depict the
characters' feelings.

d. Pace the presentation of
actions to accommodate
changes in time and mood.
e. Make effective use of
descriptions of appearance,
images, shifting
perspectives, and sensory
details.

3.6 Analyze and trace an
author's development of time
and sequence, including the
use of complex literary
devices (e.qg.,
foreshadowing, flashbacks).

10.1.3 Consider the
influence of the U.S.
Constitution on political
systems in the contemporary
world.

1.1 Formulate judgments
about the ideas under
discussion and support those
judgments with convincing
evidence.

CSP 3. Students evaluate
major debates among
historians concerning
alternative interpretations of
the past, including an
anaiysis of authors' use of
evidence and the distinctions
between sound
generalizations and
misleading
oversimplifications.

“Re-pacing” a story
activity

Identifying flashbacks and

foreshadowing in a story

Activity: understanding
the Constitution’s

influence on other political

systems

Minilesson:
Incorporating sensory
details into your writing

Minilesson: What is
narrative pacing? How
does it work?

Minilesson:
Foreshadowing and
Flashbacks — messing
with chronology

Minilesson: Guidelines
for Writing Workshop
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HI 1. Students show the
connections, causal and
otherwise, between
particular historical events
and larger social, economic,
and political trends and
developments.

Week Four —
Revising Papers
Focus

How do writers
use literary
devices for
effect?

What's “the

Word Analysis

Literary
Response and
Anglysis
History 10.2
Students

compare and
contrast the

1.1 ldentify and use the
iiteral and figurative
meanings of words and

1.2. Distinguish between the
denotative and connotative
meanings of words and
interpret the connotative
power of words.

understand word derivations.

Reading Quizzes on
Animal Farm

Revisicn Planning form

Small group discussion
roles activity on Animal

“Farm

Vocabulary work on literal

Animal Farm

Poetry to teach
literary devices

Literature Circles

Word work on key
vocabulary in Animal
Farm, revolution,
leadership

Minilesson: What's the
difference between
denotative and

message” in Glorious 3.7 Recognize and vs. figurative, denotative connotative language?
Animal Farm, Revolution of | understand the significance vs. connotative —
and how is it England, the | of various literary devices, identifying each in Minilesson: What's the
conveyed? American including figurative excerpts difference between
Revolution, language, imagery, allegory, : literal and figurative
What does and the and symbolism, and explain Activity identifying literary language?
“leadership” French their appeal. devices
look like? Revolution Minilesson: What's
and their 10.2.1 Compare the major Short writing activity on figurative language and
enduring ideas of philosophers and inserting literary devices what's it used for?
effects their effects on the into your narrative essay
worldwide on | democratic revolutions in Minilesson: What is
the political England, the United States, Graphic organizer on symbolism and what's it
expectations France, and Latin America major ideas of used for?
for self- (e.g., John Locke, Charles- philosophers
government Louis Montesquieu, Jean-
and individual | Jacques Rousseau, Simén Jigsaw activity
liberty. Bolivar, Thomas Jefferson, comparing/contrasting
James Madison). effects of major
philosophers on
Historical HI 1. Students show the democratic revolutions
Interpretation | connections, causal and
otherwise, between Short written bio on
| particular historical events philosopher
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and larger social, economic,
and political trends and
developments.

HI 2. Students recognize
the complexity of historical
causes and effects, including
the limitations on
determining cause and
effect.

Week Five - Literary 3.8 Interpret and evaluate Animal Farm reading Animal Farm Literature Circles
Editing Papers Response and | the impact of ambiguities, quizzes ¢
focus Arclysis subtleties, contradictions, Word work: ambiguity,
ironies, and incongruities in Small group discussion incongruity, principle,
What's the Written and a text. roles activity on Animal declaration
difference Oral Farm
between editing | Language 1.3 Demonstrate an DOL on commonly
and revision? Conventions understanding of proper Peer Editing form made grammar errors
English usage and control of with independent
What's good History 10.2 grammar, paragraph and Formatting quiz practice on own essay
editing? Students sentence structure, diction,
' compare and | and syntax. Synthesis activity on Minilesson: What's the
How can contrast the 1.4 Produce legible work principles inherent in the difference between
foundational Glorious that shows accurate spelling major documents revision and editing?
documents Revolution of | and correct use of the
share England, the conventions of punctuation Venn diagram on shared Minilesson: What is
principles? American and capitalization. principles among the appropriate formatting
Revolution, major documents for major essays?
and the 10.2.2 List the principles of
French the Magna Carta, the Finding ambiguities and Minilesson: How can |
Revolution English Bill of Rights (168%), subtleties in Animal Farm quit making the same
and their the American Declaration of grammar and spelling
enduring Independence (1776), the Activity on converting errors over and over
effects French Declaration of the ambiguities to subtleties again?
worldwide on | Rights of Man and the
the political Citizen (1789), and the U.S. Finding contradictions and Minilesson: What's the
expectations Bill of Rights (1791). incongruities in writing difference between
for self- ambiguity and subtlety?
government HI 1. Students show the In literature? In your
and individual | connections, causal and own writing?
liberty. otherwise, between
particular historical events Minilesson: How to
Appendix |lb 3




compare and
contrast the
Glorious
Revolution of
England, the
American
Revolution,
and the
French
Revolution
and their
enduring
effects
worldwide on
the political
expectations
for self-
government
and individual

liberty.

a. Narrate a sequence of
events and communicate
their significance to the
audience.

b. Locate scenes and
incidents in specific places.
c. Describe with concrete
sensory details the sights,
sounds, and smells of a
scene and the specific
actions, movements,
gestures, and feelings of
characters.

d. Pace the presentation of
actions to accommodate
time or mood changes.

1.3 Demonstrate an
understanding of proper
English usage and control of
grammar, paragraph and

Oral presentations of one
scene from essays

Glows and Grows:
analyzing oral
presentations (pacing)
activity

Small group discussion
roles activity on Anime!
Farm

Timeline/flowchart of
political changes in France
as a result of the French
Revolution

Fishbowl discussion: How
did the selection of genre
in Farenheit (sci fi) and
Animal Farm (allegory)

Historical and larger social, economic, close-read primary
Interpretation | and political trends and source documents .
developments.
H! 2. Students recognize Minilesson: What's the
the complexity of historical difference between
causes and effects, including contradiction and
the limitations on incongruity? In
determining cause and literature? In your
effect. writing?
Minilesson:

B B Understanding irony
Week Six — Literary 3.2 Compare and contrast Narrative Essay Due Animal Farm and | Literature Circles
Listening and Response and | the presentation of a similar Farenheit
Specking focus | Analysis theme or topic across genres Self-assessment of Word Work: ideclogy,

: to explain how the selection narrative essay allegory
How do you use | Speaking of genre shapes the theme
speaking Applications or topic. Animal Farm and Minilesson: How to
strategies when Farenheit exam — essay discuss ideas using,
telling a story? History 10.2 2.1 Deliver narrative and short answer books in a fishbow!
Students presentations: format

Minilesson: How to self-
assess one’s own writing

Minilesson: What is
standard English? Why

is it important in writing?

Minilesson:
Understanding
paragraph structure
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sentence structure, diction,
and syntax.

1.4 Produce legible work
that shows accurate spelling
and correct use of the
conventions of punctuation
and capitalization.

10.2.4,Explain how the
ideology of the French
Revolution led France to
develop from constitutional
monarchy to democratic
despotism to the Napoleonic
empire.

HI 1. Students show the
connections, causal and
otherwise, between
particular historical events
and larger social, economic,
and political trends and
developments,

HI 2. Students recognize
the complexity of historical
causes and effects, including
the limitations on
determining cause and
effect.

shape the theme and
message of the books?
Was the author
successful?
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3
AS re GRADE 10 HUMANITIES
o fod SAMPLE PACING GUIDE
PUBLIC "SCHOOLS

WEEKS: 7-9

California State Standards:

¢ Word Analysis, Fluency and Systematic Vocabulary Development
.1 identify and use the literal and figurative meanings of words and understand word derivations.
1.2. Distinguish between the denctative and connotative meanings of words and interpret the connotative power of words.

® Literary Response and Analysis

3.1 Articulate the relationship between the expressed purposes and the characteristics of different forms of dramatic literature (e.g., comedy, tragedy, drama,
dramatic monologue). :

3.3 Analyze interactions between main and subordinate characters in a literary text (e.g., internal and external conflicts, motivations, relationships, influences) and
explain the way those interactions affect the plot.

3.5 Compare works that express a universal theme and provide evidence to support the ideas expressed in each work.

3.6 Analyze and trace an guthor's development of time and sequence, including the use of complex literary devices (e.g., foreshadowing, flashbacks).

3.7 Recognize and understand the significance of various literary devices, including figurative ianguage, imagery, allegory, and symbolism, and explain their
appeal. .

3.8 Interpret and evaluate the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text.

3.9 Explain how voice, persona, and the choice of a narrator affect characterization and the tone, plot, and credibility of a text.

3.10 Identify and describe the function of dialogue, scene designs, soliloquies, asides, and character foils in dramatic literature.

3.11 Evaluate the aesthetic qualities of style, including the impact of diction and figurative language on tone, mood, and theme, using the terminology of literary
criticism. (Aesthetic approach)

3.12 Analyze the way in which a work of literature is related to the themes and issues of its historical period. (Historical approach)

e  Writing Strategies

1.1 Identify and correctly use clauses (e.g., main and subordinate), phrases {e.g:, gerund, infinitive, and participial), and mechanics of punctuation (e.g.,
semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construction (e.g., paraliel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb
tenses).

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into
consideration the audience, purpose, and formality of the context.

*  Writing Applications

2.2 Write responses to literature:

a. Demonstrate a comprehensive grasp of the significant ideas of iiterary works.

b. Support important ideas and viewpoints through accurate and detailed references to the text or to other works.
c. Demonstrate awareness of the author's use of stylistic devices and an appreciation of the effects created.

11
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d. |dentify and assess the impact of perceived ambiguities, nuances, and complexities within the text.

e Written and Oral Language Conventions
1.3 Demonstrate an understanding of proper English usage and control-of grammar, paragraph and sentence structure, dlction and syntax.
1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

¢ Listening and Speaking Applications )

2.3 Apply appropriate interviewing techniques:

a. Prepare and ask relevant questions.

b. Make notes of responses.

c. Use language that conveys maturity, sensitivity, and respect.
d. Respond correctly and effectively to questions.

e. Demonstrate knowledge of the subject or organization.

f. Compile and report responses.

g. Evaluate the effectiveness of the interview.

+  History
10.2.3, Understand the unique character of the American Revolution, its spread to other parts of the world, and its continuing significance to other nations.
10.2.5, Discuss how nationalism spread acrcss Europe with Napoleon but was repressed for a generation under the Congress of Vienna and Concert of Europe until

the Revolutions of 1848.

10.3 Students anclyzs the effects of the Industria! Revolution in England, France, Germany, Japan, and the United States.

1. Analyze why England was the first country to industrialize.

2. Examine how scientific and technological changes and new forms of energy brought about massive social, economic, and cultural change (e.g., the inventions
and discoveries of James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, Thomas Edison).

3. Describe the growth of population, rural to urban migration, and growth of cities associated with the Industrial Revolution.

4. Trace the evolution of work and labor, including the demise of the slave trade and the effects of immigration, mining and manufacturing, division of labor, and
the union movement.

5. Understand the connections among natural resources, entrepreneurship, labor, and capital in an industrial economy.

6. Analyze the emergence of capitalism as a dominant economic pattern and the responses to it, including Utopianism, Social Democracy, Sociatism, and
Communism.

7. Describe the emergence of Romanticism in art and literature {e.g., the poetry of William Blake and William Wordsworth), social criticism (e.g., the novels of
Charles Dickens), and the move away from Classicism in Europe.

*  Historical and Social Sciences Analysis Skills

Chronological and Spatial Thinking

1. Students compare the present with the past, evaluatung the consequences of past events and decisions and determining the lessons that were learned.

2. Students analyze how change happens at different rates at different times; understand that some aspects can change while others remain the same; and
understand that change is complicated and affects not only technology and politics but also values and beliefs.

3. Students use a variety of maps and documents to interpret human movement, including major patterns of domestic and international migration, changing
environmental preferences and settlement patterns, the frictions that develop between population groups, and the diffusion of ideas, technological innovations,
and goods.

Historical Interpretation

2. Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect.
3. Students interpret past events and issues within the context in which an event unfolded rather than solely in terms of present-day norms and values.
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Historical Research, Evidence, and Point of View
1. Students distinguish valid arguments from fallacious arguments in historical interpretations.
2. Students identify bias and prejudice in historical interpretations.
3. Students evaluate major debates among historians concerning alternative interpretations of the past, including an analysis of authors' use of evidence and the

distinctions between sound generdlizations and misleading oversimplifications.

Unit Name/Organizing Theme/Essential Question:

S’TA}!‘;‘AQD(S)

Week Seven

Whet is literary
response?

Pre-writing on
Lord of the Flies
essay

Lord of the Flles

Word Andlysis

Literary
Response and
Analysis

History 10.2
Students
compare and
contrast the

1.1 Identify and use the literal
and figurative meanings of
words and understand word
derivations.

1.2. Distinguish between the
denotative and connotative
meanings of words and
interpret the connotative power
of words.

" LEARNING
| ~ OBJECTIVE

iKeyconcea skills
ideas t

| Rec}ding VAc;&cabUIary’("Quiz

History Exam on 10.1,
10.2

Writing activity on
influence and significance
of character of American
Revolution

Lord of the Flies, Response to Literature, Revolutions,
industrial Revolution, Reading Assessments

Lord of the Flies

Sample literary
response essays
for analysis

Poetry to teach
literary analysis
elements

i Recipfocal Teoc'hivng

Word Work: character

Minilesson: How do you
track the spread of ideas
or influence of @
historical movement?

Minilesson:” What do

focus on Glorious 3.3 Analyze interactions Activity on influence of US characters’ relationships
character Revolution of | between main and subordinate Constitution on other with each other tell us
England, the | characters in a literary text political systems about the story?
American (e.g., internal and external
Revolution, “conflicts, motivations, Character charts for Lord Minilesson: What's the
and the relationships, influences) and of the Flies difference between
French explain the way those internal and external
| Revolution interactions affect the plot. Root word activity conflicts?
71 and their
| enduring 10.2.3, Understand the unique Lord of the Flies short Minilesson: How do |
effects character of the American literary analysis essay use root words to
worldwide on | Revolution, its spread to other assigned understand word
the political parts of the world, and its meanings?
expectations | continuing significance to Reading quizzes on Lord
for self- | other nations. of the Flies Minilesson: What is a
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government
and individual

liberty.

Chronological
and Spatial
Thinking

10.2.5 Consider the influence
of the U.S. Constitution on
political systems in the
contemporary world.

CSP 1. Students compare the
present with the past,
evaluating the consequences
of past events and decisions

“and determining the lessons

that were learned.

CSP 3.Students use a variety of
maps and documents to
interpret human movement,
including major patterns of
domestic and international
migration, changing
environmental preferences and
settlement patterns, the
frictions that develop between
population groups, and the
diffusion of ideas,
technological innovations, and
goods.

Reciprocal Teaching roles
activity using history
content

Writing levels of questions
using history passage

Activity identifying stylistic
devices in poems.

literary response essay
and how does it differ
from other forms of
writing?

Minilesson: Finding the
author’s stylistic devices
and understanding their
purposes

Minilesson:
Understanding the
response to literature
rubric

Minilesson: What is a
book talk? (Have each
student sign up for at
least one before winter
break.)

Minilesson: What are
different levels of
questions?

Minilesson:
Expectations for Guided
Reading and how to get
into your group when
called.

Week Eight —
Six Traits Focus

Drafting and
Revision of
literary analysis
essays

Lord of the Flies
focus on theme

Literary
Response and
Analysis

Writing
Applications

History 10.3
Students
analyze the
effects of the
Industrial

3.5 Compare works that
express a universal theme and
provide evidence to support
the ideas expressed in each
work.

3.9 Explain how voice,
persona, and the choice of a
narrator affect characterization
and the tone, plot, and
credibility of a text.

2.2 Write responses to

Lord of the Flies reading
quiz

Short writing analyzing
theme in Lord of the Flies

Activity on understanding
Industrialization in
England

Reciprocal Teaching roles
activity using history

Lord of the Flies

Poetry to teach
literary analysis
elements

Sample literary
analysis essays for
analysis

Reciprocal Teaching

Word Work: industry,
theme

Minilesson:
Understanding the
narrator’s influence

Minilesson: What is
theme?
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Revolution in
England,
France,
Germany,
Japan, and
the United
States.

Chronological
and Spatial
Thinking

literature:

a. Demonstrate a
comprehensive grasp of the
significant ideas of literary
works.

b. Support important ideas

‘and viewpoints through

accurate and detailed
references to the text or to
other works.

¢. Demonstrate awareness of
the guthor's use of stylistic
devices and an appreciation of
the effects created.

d. ldentify and assess the
impact of perceived
ambiguities, nuances, and
complexities within the text.

1.9, Revise writing to improve
the logic and coherence of the
organization and controlling
perspective, the precision of
word choice, and the tone by
taking into consideration the
audience, purpose, and
formality of the context.

10.3.1,Analyze why England
was the first country to
industrialize.

CST 2. Students analyze how
change happens at different
rates at different times;
understand that some aspects
can change while others
remain the same; and
understand that change is
complicated and affects not
only technology and politics
but also values and beliefs.

content

Six traits revision activity
on revising for word choice

Activity on revising for
logic and coherence in
organization

Activity on revising for tone
Peer revision activity
Revision planning form

Writing practice —
analyzing a poem and
incorporating textual
evidence

Graphic organizer on
voice, persona, and
narrator in Lord of the
Flies

Close reading activity on
characterization in Lord of
the Flies passage.

Venn diagram on
character and plot in Lord
of the Flies

Activity evaluating
ambiguity in poem

Minilesson: Using
textual evidence in a
literary analysis essay

Minilesson: Revising for
word choice and using
precise language '

Minilesson: Revising for
logic and coherence in
organization

Minilesson: setting a
tone and keeping it.

Minilesson: What is
characterization?

Minilesson: How to look
closely at voice,

persona, and choice of
narrator.

Minilesson: How does
characterization affect
plot?

Minilesson: What's the
difference between
ambiguity and nuance?
What purposes do each
serve in literature?

Minilesson: How to look
closely at narmrative
complexity.
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CST 3.Students use a variety
of maps and documents to
interpret human movement,
including major patterns of
domestic and international
migration, changing
environmental preferences and
settlement patterns, the
frictions that develop between
population groups, and the
diffusion of ideas,
technological innovations, and
goods.

Week Nine —

Focus on
editing literary
analysis essays

Lord of the Flies
exam

Literary
Response and
Analysis

Writing
Strategies

Writing
Applications

History 10.3
Students
analyze the
effects of the
Industrial
Revolution in
England,
France,
Germany,
Japan, and
the United
States.

Historical

Interpretation

3.11 Evaluate the aesthetic
qualities of style, including the
impact of diction and
figurative language on tone,
mood, and theme, using the
terminology of literary
criticism. {Aesthetic approach)

1.1 Identify and correctly use
clauses (e.g., main and
subordinate), phrases (e.g.,
gerund, infinitive, and
participial), and mechanics of
punctuation (e.g., semicolons,
colons, ellipses, hyphens).

1.2 Understand sentence
construction (e.g., paralle!
structure, subordination,
proper placement of modifiers)
and proper English usage
(e.g., consistency of verb
tenses).

1.3 Demonstrate an
understanding of proper
English usage and control of
grammar, paragraph and
sentence structure, diction,

| and syntax.

Short literary analysis
essay on LOTF with 6
Traits writing focus due

Self-assessment of literary
analysis essay

Peer editing activity
Test on Lord of the Flies

Graphic organizer
demonstrating
connections among
natural resources,
entrepreneurship, labor
and capital in an industria!
economy

Scientific vs. technological
changes debate: which
brought about the biggest
changes?

Short writing analyzing
change during the
Industrial Revolution

Lord of the Flies

Excerpts from
short stories and
poetry to teach
literary criticism

Reciprocal Teaching
Word Work: technology

Minilesson: What is the
difference between
diction and syntax?
What purpose does each
serve?

Minilesson: Using
commas and semicolons
to make your writing
flow better

Minilesson: Keeping
your verb tenses
consistent

Minilesson: “I wish |
were” and other
irregularities in verb
tense usage

Minilesson: Use read
aloud to edit for
mistakes
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1.4 Produce legible work that
shows accurate spelling and
correct use of the conventions
of punctuation and
capitalization.

10.3.2, Examine how scientific
and technological changes
and new forms of energy
brought about massive sociai,
economic, and cultural change
(e.g., the inventions and
discoveries of James Watt, Eli
Whitney, Henry Bessemer,
Louis Pasteur, Thomas
Edison).

10.3.4, Trace the evolution of
work and labor, including the
demise of the slave trade and
the effects of immigration,
mining and manufacturing,
division of labor, and the union
movement.

10.3.5, Understand the
connections among natural
resources, entrepreneurship,
labor, and capital in an
industrial economy.

HI 2. Students recognize the
complexity of historical causes
and effects, including the
limitations on determining
cause and effect.

HI 3. Students interpret past
events and issues within the
context in which an event
unfolded rather than solely in
terms of present-day norms
and values.

Reciprocal Teaching roles
activity using history
content

Short writing analyzing
social, economic and
cultural change during the
IR

Activity evaluating
aesthetic qualities of style
in poem and short story

Quiz on literary criticism
terminology (3.11)

Editing activity using verb
tenses and modifiers

Practice with parallel
sentence structure

Clause activity (and then
edit own paper for
clauses)

Minilesson: What are
modifiers and how do
you use them correctly?

Minilesson: What is the
terminology of literary
criticism?

Minilesson: What's the
difference between
paralle! sentence
construction and
repetition?
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GRADE 10 HUMANITIES
SAMPLE PACING GUIDE

F’{}SU{T SC%QQLS

WEEKS: 10-13
California State Standards:

®  Reading Comprehension ’

2.1 Analyze the siructure and format of functional workplace documents, including the graphics and headers, and explcin how authors use the features to achieve
their purposes.

2.3 Generate relevant questions about readings on issues that can be researched.

2.5 Extend ideas presented in primary or secondary sources through original analysis, evaluation, and elaboration.

e Literary Response and Analysis

3.1 Articulate the relationship between the expressed purposes and the characteristics of different forms of dramatic literature (e.g., comedy, tragedy, drama,
dramatic monologue).

3.5 Compare works that express a universal theme and provide evidence to support the ideas expressed in each work.

3.6 Analyze and trace an Guthor's development of time and sequence, including the use of complex literary devices (e.g., foreshadowing, flashbacks).

3.7 Recognize and understand the significance of various literary devices, including figurative language, imagery, allegory, and symbolism, and explain their
appeal.

3.8 Interpret and evaluate the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text.

3.10 Identify and describe the function of dialogue, scene designs, soliloquies, asides, and character foils in dramatic literature. .

3.11 Evaluate the aesthetic qualities of style, including the impact of diction and figurative language on tone, mood, and theme, using the terminology of literary
criticism. (Aesthetic approach)

3.12 Analyze the way in which a work of literature is related to the themes and issues of its historical period. (Historical approach)

e  Writing Strategies

1.1 Establish a controlling impression or coherent thesis that conveys a clear and distinctive perspective on the subject and maintain a consistent tone and focus
throughout the piece of writing.

1.2 Use precise language, action verbs, sensory details, appropriate modifiers, and the active rather than the passive voice.

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into
consideration the audience, purpose, and formality of the context.

e  Writing Applications

2.2 Write responses to literature:

a. Demonstrate a comprehensive grasp of the significant ideas of literary works.

b. Support important ideas and viewpoints through accurate and detailed references to the text or to other works.
<. Demonstrate awareness of the author's use of stylistic devices and an appreciation of the effects created.

d. Identify and assess the impact of perceived ambiguities, nuances, and complexities within the text.

& Written and Oral English Language Conventions
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1.1 Identify and correctly use clauses (e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g.;
semicolons, colons, ellipses, hyphens).

1.2

Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb

tenses). )

1.3
1.4

Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

Listening and Speaking

2.4 Deliver oral responses to literature:

a. Advance a judgment demonstrating ¢ comprehensive grasp of the significant ideas of works or passages (i.e., make and support warranted assertions about the
text).

b. Support importdnt ideas and viewpoints through accurate and detailed references to the text or to other works.

c. Demonstrate aworeness of the author's use of stylistic devices and on appreciation of the effects created.

d. Identify and assess the impact of perceived ambiguities, nuances, and complexities within the text.

History

10.3 Students analyze the effects of the Industrial Revolution in England, France, Germany, Japan, and the United States.
1. Analyze why England was the first country to industrialize.
2. Examine how scientific and technological changes and new forms of energy braught about massive social, economic, and cultural change (e.g., the inventions

and

discoveries of James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, Thomas Edison).

3. Describe the growth of population, rural to urban migration, and growth of cities associated with the Industrial Revolution.

2
(oo

4.
5

6.

Trace the evolution of work and labor, including the demise of the slave trade ard the effects of immigration, mining and manufacturing, division of labor, and
the union movement.

Understand the connections among natural resources, entrepreneurship, labor, and capital in an industrial economy.

Analyze the emergence of capitalism os a dominant economic pattern and the responses to it, including Utopianism, Social Democracy, Socialism, and
Communism.

Describe the emergence of Romanticism in art and literature (e.g., the poetry of William Blake and William Wordsworth), social eriticism (e.g., the novels of

Charles Dickens), and the move away from Classicism in Europe.

10.4 Students analyze patterns of global change in the era of New Imperialism in at least two of the following regions or countries: Africa, Southeast Asia, Ching, India,
yZe p 9 g P

W

Latin America, and the Philippines.

Describe the rise of industrial economies and their link to imperialism and colonial-ism (e.g., the role played by national security and strategic advantage; moral issues
raised by the search for national hegemony, Social Darwinism, and the missionary impulse; material issues such as land, resources, and technology).

Discuss the locations of the colonial rule of such nations as England, France, Germany, ltaly, Japan, the Netherlands, Russia, Spain, Portugal, and the United States.
Explain imperialism from the perspective of the colonizers and the colonized and the varied immediate and long-term responses by the people under colonial rule.
Describe the independence struggles of the colonized regions of the world, including the roles of leaders, such as Sun Yat-sen in Ching, and the roles of ideology and
religion

10.5 Students analyze the causes and course of the First World War.

1.

Analyze the arguments for entering into war presented by leaders from all sides of the Great War and the role of political and economic rivalries, ethnic and
ideological conflicts, domestic discontent and disorder, and propaganda and nationalism in mobilizing the civilian population in support of “total war."

2. Examine the principal theaters of battle, major turning points, and the importance of geographic factors in military decisions and outcomes (e.g., topography,
waterways, distance, climate). ‘
3. Explain how the Russian Revolution and the entry of the United States affected the course and outcome of the war.
4. Understand the nature of the war and its human costs (military and civilian) on all sides of the conflict, including how colonial peoples contributed to the war
effort.
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5. Discuss human rights violations and genocide, including the Ottoman government's actions against Armenian citizens.

>

®  Historical and Social Sciences Analysis Skills

Chronological and Spatial Thinking

2. Students analyze how change happens at different rates at different times; understand that some aspects can change while others remain the same; and
understand that change is complicated and affects not only technology and politics but also values and beliefs.

3. Students use a variety of maps and documents to interpret human movement, including major patterns of domestic and international migration, changing
environmental preferences and settlernent patterns, the frictions that develop between population groups, and the diffusion of ideas, technological innovations,

and goods.

Historical Research, Evidence, and Point of View

2.

¢

-

Students identify bias and prejudice in historical interpretations.
Students evsluate major debates among historiuns concerning alternative interpretations of the pa

distinctions between sound generdiizations and misleading oversimplifications.

Historical Interpretation

1.
2.

Students show the connections, causal and otherwise, between particular histo

Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect.

Unit Nome/Oraanizing Theme/Essential Question:

STANDARD(S)

Antigone, finish Industrial Revolution, New Imperialism,
Response to Literature mini-essay, start expository

ast, including an unalysis of authors' use of evidence und the

at events and larger social, economic, and political trends and developments.

TNSTRUCTION -

Week Ten - | Literary 3.5 Compare works that express a Antigone Reciprocal Teaching

Reading Response and | universal theme and provide

Focus Analysis evidence to support the ideas Reading Quizzes on Poetry to teach Word Work: capitalism

expressed in each work. Antigone literary analysis

How do Writing Minilesson: What are

plays differ | Applications 3.1 Articulate the relationship Reciprocal Teaching roles | Sample literary the different

from other between the expressed purposes activity using history - analysis essays for | characteristics, forms

forms of Speaking and the characteristics of different content analysis and purposes of

literature? Applications forms of dramatic literature (e.g., dramatic literature?

| comedy, tragedy, drama, dramatic Fishbowl discussion:

Pre-writing 10.3 Students | monologue). impact of perceived Minilesson:

on lit analyze the 3.8 Interpret and evaluate the ambiguities, nuances, and Understanding elements

angalysis on | effects of the - | impact of ambiguities, subtleties, complexities in Antigone of plays (dialogue, scene

Antigone Industrial contradictions, ironies, and designs, soliloquies,
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Antigone
focus on
theme

Revolution in
England,
France,

~Germany,

Japan, and
the United
States.

incongruities in a text.

3.10 Identify and describe the
function of dialogue, scene
designs, soliloquies, asides, and
character foils in dramatic
literature.

2.2 Write responses to literature:

_d. ldentify and assess the impact of

perceived ambiguities, nuances,
and complexities within the text.
2.4 Deliver oral responses to
literature: ‘

d. Identify and assess the impact of
perceived ambiguities, nuances,
and complexities within the text. (in
groups)

10.3.6, Analyze the emergence of
capitalism as a dominant
economic pattern and the
responses to it, including
Utopianism, Social Democracy,
Socialism, and Communism.

Short writing on analyzing
theme in Antigone (which
will become the short
essay)

Dialogue: responses to
capitalism from various
perspectives

Activity on identifying the
elements of plays

Read aloud of Antigone —
students assigned to
various parts (those
without speaking parts are
assigned roles for oral
analysis) and then switch

asides and character
foils)

Minilesson: Assessing
impact of perceived
nuances in a text

Minilesson: Unlocking
the meaning of —isms
(how to determine the
meanings of

[ SR R,
JIGpIanisiy,

Communism, etc.

Week
Eleven —
Drafting
Papers
focus

Literary
Response and
Analysis

Writing
Strategies

Writing
Applications

10.4 Students
analyze
patterns of
global change
in the era of
New
Imperialism in

2.2 Write responses to literature:
a. Demonstrate a comprehensive
grasp of the significant ideas of
literary works.

b. Support important ideas and
viewpoints through accurate and
detailed references to the text or to
other works.

c. Demonstrate awareness of the
author's use of stylistic devices and
an appreciation of the effects
created.

d. ldentify and assess the impact of
perceived ambiguities, nuances,
and complexities within the text.

1.1 Establish a controlling

Reading quizzes on
Antigone

Activity: Thesis statements
for Antigone lit analysis
essays

Time/sequence activity for
Antigone

Activity on Antigone —
making text to self, text to
text, and text to world
connections

Rough draft on Antigone
paper due

Antigone

Poetry to teach
literary analysis

Sample literary
analysis essays for
analysis

Reciprocal Teaching

Word Work:
imperialism, colonialism,
hegemony

Minilesson: How to
write a solid thesis
statement for a literary
analysis essay

Minilesson: Tracing
time and sequence in
literature

Minilesson: What's the
difference between
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at least two of
the following
regions or
countries:
Africaq,
Southeast
Asia, China,
India, Latin
America, and
the
Philippines.

Histerical
Interpretation

Historical
Research

impression or coherent thesis that
conveys a clear and distinctive
perspective on the subject and
maintain a consistent tone and
focus throughout the piece of
writing.

3.6 Analyze and trace an author's
development of time and
sequence, including the use of
complex literary devices (e.g.,
foreshadowing, flashbacks).

3.7 Recognize and understand the
significance of various literary
devices, including figurative
language, imagery, allegory, and
symbolism, and explain their
appeal.

10.3.2, Examine how scientific and
technological changes and new
forms of energy brought about
massive social, economic, and
cultural change (e.g., the
inventions and discoveries of
James Watt, Eli Whitney, Henry
Bessemer, Louis Pasteur, Thomas
Edison).

10.4 Students analyze patterns of
global change in the era of New
Imperialism in FIRST COUNTRY
1. Describe the rise of industrial
economies and their link to
imperialism and colonial-ism (e.g.,
the role played by national security
and strategic advantage; moral
issues raised by the search for
national hegemony, Social
Darwinism, and the missionary
impulse; material issues such as
land, resources, and technology).
3. Explain imperialism from the

Finish work on
technological and
scientific change in
Industrial Revolution

Socratic dialogue:
understanding
colonization from the
perspective of the
colonized and the
colonizer

Reciprocal Teaching roles
activity on history content

Quiz on elements of plays
(3.1, 3.10)

imperialism and
colonialism?

Minilesson:
Representing perspective
and understanding bias.

Minilesson: How to
establish a controlling
impression in your
wriitng
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perspective of the colonizers and
the colonized and the varied
immediate and long-term
responses by the people under
colonial rule.

HI 1. Students show the
connections, causal and otherwise,
between particular historical events
and larger social, economic, and
political trends and developments.
HI 2.Students recognize the
complexity of historical causes and
effects, including the limitations on
determining cause and effect.

HR 2. Students identify bias and
prejudice in historical
interpretations.

HR 3. Students evaluate major
debates' among historians
concerning alternative
interpretations of the past,
including an analysis of authors'
use of evidence and the
distincticns between sound
generalizations and misleading
oversimplifications.

Yy

2.2 Write responses to literature:
a. Demonstrate a comprehensive
grasp of the significant ideas of
literary works.

b. Support important ideas and

“viewpoints through accurate and

detailed references to the text or to
other works.

c. Demonstrate awareness of the
author's use of stylistic devices and
an appreciation of the effects
created.

d. Identify and assess the impact of
perceived ambiguities, nuances,

Oral Presentation based
on lit analysis

Reading quizzes on
Antigone

Quiz on History 10.4

Reciprocal Teaching roles
activity on history content

Socratic dialogue:
understanding
colonization from the

Antigone

Poetry to teach
literary analysis

Sample literary
analysis essays for
analysis

Sample literary
critique

Reciprocal Teaching
Word Work: aesthetic

Minilesson:
Understanding aesthetic
qualities of style

Minilesson: What's the
difference between
summary and analysis?

Minilesson: Using
effective speaking

Week 12 - | Literary
Revising Response and
Papers Analysis
focus
Writing
Strategies
How can
you analyze | Writing
literature | Applications
meaningfull
Listening and
Speaking
Strategies
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Listening and
Speaking
Applications

10.4 Students
analyze
patterns of
global change
in the era of
New
Imperialism in
at least two of
the following
regions or
countries:
Africa,
Southeast
Asia, Ching,
India, Latin
America, and
the
Philippines.

Historical
Research

and complexities within the text.

1.1 Establish a controlling
impression or coherent thesis that
conveys a clear and distinctive
perspective on the subject and
maintain a consistent tone and
focus throughout the piece of
writing.

3.11 Evaluate the aesthetic
qualities of style, including the
impact of diction and figurative
language on tone, mood, and
theme, using the terminology of
literary criticism. (Aesthetic
approach)

3.12 Analyze the way in which a
work of literature is related to the
themes and issues of its historica!
period. (Historical approach)

2.4 Deliver oral responses to
literature:

a. Advance a judgment
demonstrating a comprehensive
grasp of the significant ideas of
works or passages (i.e., make and
support warranted assertions about
the text).

b. Support important ideas and
viewpoints through accurate and
detailed references to the text or to
other works.

c. Demonstrate awareness of the
author's use of stylistic devices and
an appreciation of the effects
created.

d. Identify and assess the impact of
perceived ambiguities, nuances,
and complexities within the text.

perspective of the
colonizers and the
colonized

Written activity:
understanding the moral
issues behind imperialism
and colonialism

Revision planning form for
Antigone essay

Written feedback on
Antigone speeches (glows
and grows on speaking
techniques and strength of
core argument)

Short writing — Antigone —
historical influence and
usefulness in modern-day
setting.

Activity distinguishing
between tone and mood
in literature

Graphic organizer
identifying summary and
analysis in written literary
critique

Graphic organizer
understanding moral
issues in Colonialism

techniques in speeches

"Minilesson: Speaking

from note cards

Minilesson: What's the
difference between tone
and mood?
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10.4 Students analyze patterns of
global change in the era of New
Imperialism in SECOND
COUNTRY

1. Describe the rise of industrial
economies and their link to
imperialism and colonial-ism (e.g.,
the role played by national security
and strategic advantage; moral
issues raised by the search for
national hegemony, Social
Darwinism, and the missionary
impulse; material issues such as
land, resources, and technology).
3. Explain imperiglism from the
perspective of the colonizers and
the colonized and the varied
immediate and long-term
responses by the people under
colonial rule. :

HR 2. Students identify bias and
prejudice in historical
interpretations.

HR 3. Students evaluate major
debates among historians
concerning alternative
interpretations of the past,
including an analysis of authors'
use of evidence and the
distinctions between sound
generalizations and misleading
oversimplifications.

Week 13 Reading 2.1 Analyze the structure and Antigone literary analysis Antigone Reciprocal Teaching
Comprehensio | format of functional workplace essay due

"Editing n documents, including the graphics Excerpt from All Word work: trench

Literary and headers, and explain how Reciprocal teaching roles Quiet on the warfare

Analysis Literary authors use the features to achieve activity on history content | Western Front

Papers “IResponse and | their purposes. Minilesson: What are -
Analysis 2.3 Generate relevant questions History exam on 10.4 Sample expository | clauses and how can

Understandi about readings on issues that can essays for analysis | they be used to
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be researched.

2.5 Extend ideas presented in
primary or secondary sources
through original analysis,
evaluation, and elaboration.

3.2 Compare and contrast the
presentation of a similar theme or
topic across genres to explain how
the selection of genre shapes the
theme or topic. (Antigone)

3.12 Analyze the way in which a
work of literature is related to the
themes and issues of its historical
period. (Historical approach) (All
Quiet on the Western Front)

1.1 identify and correctly use
clauses (e.g., main and
subordinate), phrases (e.g.,
gerund, infinitive, and participial),
and mechanics of punctuation
(e.g., semicolons, colons, ellipses,
hyphens).

1.2 Understand sentence
construction (e.g., parallel
structure, subordination, proper
placement of modifiers) and proper
English usege (e.g., consistency of
verb tenses).

1.3 Demonstrate an understanding
of proper English usage and
control of grammar, paragraph
and sentence structure, diction,
and syntax.

10.5.1, Analyze the arguments for
entering into war presented by
feaders from all sides of the Great
War and the role of political and
economic rivalries, ethnic and
ideological conflicts, domestic

Peer editing activity

Editing with a focus on
phrases, clauses and
modifiers

Jigsaw reading on
arguments for entering
into WW]

Timeline activity on WW!
(including principal
battles, major turning
points, etc.)

Written activity: extending
ideas from All Quiet on
the Western Front to
understand WWI

Reciprocal teaching
discussion on role of
political and economic
rivalries, etc. in mobilizing
civilian population in
support of total war

Activity analyzing features
of documents
(propaganda, forms, etc)
prior to WWI

Analysis of features,
structures of expository
essays

Historical analysis of All
Quiet on the Western
Front

Writing activity analyzing
theme in Antigone

strengthen my writing?

Minilesson: What are
phrases and how can -
they be used to
strengthen my writing?

Minilesson:
Understanding the
structure and format of
workplace documenits

Minilesson: Using read-
aloud to edit for
mistakes

Minilesson: What are
modifiers and how do
you use them correctly?

Minilesson: How to
read nonfiction with an
eye towards generating
deep questions

Minilesson: How to
extend ideas from a
secondary source

Minilesson:
Understanding features
and structures of
expository writing

ng StructuresWritten and

of Expository Oral Language

Writing Conventions

Antigone 10.5,Students

focus on analyze the

theme causes and
course of the
First World
War.
Historical
Interpretation
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discontent and disorder, and
propaganda and nationalism in
mobilizing the civilian population in
support of "total war."

10.5.2, Examine the principal
theaters of battle, major turning
points, and the importance of
geographic factors in military
decisions and outcomes (e.g.,
topography, waterways, distance,
climate). '

H! 2. Students recognize the
complexity of historical causes and
effects, including the limitations on
determining cause and effect.

Read aloud of Antigone
parts

ADDITIONAL LEARNING OPPORTUNITIES (e.g., Experiential Learning, Intervention Options, Spiraling...)
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GRADE 10 HUMANITIES
SAMPLE PACING GUIDE

Asr

PUBLIC §woms

WEEKS: = 14-18
Cadlifornia State Standards:

e Reading Comprehension

2.1 Arolyze the structure and format of functional workplace documents, including the graphics and headers, and explain how authors use the features to achieve
their purposes..

2.3 Generate relevant questions about readings on issues that can be researched.

2.3 Extend ideos presented in primary or secondary sources through original analysis, evaluation, and elaboration

2.7 Critique the logic of functional documents by examining the sequence of information and procedures in anticipation of possible reader misunderstandings.
2.8 Evaluate the credibility of an author's argument or defense of a claim by critiquing the relationship between generalizations and evidence, the
comprehensiveness of evidence, and the way in which the author's intent affects the structure and tone of the text (e.g., in professional journals, editorials, political

speeches, primary source material).

e  Literary Response and Anglysis :

3.3 Analyze interactions between main and subordinate characters in a literary text (e.q., internal and external conflicts, motivations, relationships, influences) and
expiain the way those interactions affect the plot.

3.4 Determine characters' traits by what the characters say about themselves in narration, dialogue, dramatic monologue, and soliloquy.

3.9 Explain how voice, persona, and the choice of a narrator affect characterization and the tone, plot, and credibility of a text.

*  Wiriting Strategies

1.1 Establish a controlling impression or coherent thesis that conveys a clear and distinctive perspective on the subject and maintain a consistent tone and focus
throughout the piece of writing.

1.2 Use prease language, action verbs, sensory details, appropriate modifiers, and the active rather than the passive voice.

1.3 Use clear research questions and suitable research methods {e.g., library, electronic media, personal interview) to elicit and present evidence from primary and
secondary sources.

1.4 Develop the main ideas within the body of the composition through supporting evidence (e.g., scenarios, commonly held beliefs, hypotheses, definitions).

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each
medium (e.g., almanacs, microfiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manudls (e.g., Modern Language Association
Handbook, The Chicago Manual of Style).

1.8 Design and publish documents by using advanced publishing soﬂwcre and graphic programs.

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into
consideration the audience, purpose, and formality of the context.

*  Writing Applications
2.3 Write expository compositions, including analytical essays and research reports:
a. Marshal evidence in support of a thesis and related claims, including information on all relevant perspectives.
b. Convey information and ideas from primary and secondary sources accurately and coherently.
28
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c. Make distinctions between the relative value and significance of specific data, facts, and ideas.

d. Include visual aids by employing appropriate technology to organize and record information on charts, maps, and graphs.
e. Anticipate and address readers' potential misunderstandings, biases, and expectations.

f. Use technical terms and notations accurately.

e  Wiritten and Oral English Language Conventions

1.1 ldentify and correctly use clauses (e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g.,
semicolons, colons, ellipses, hyphens).

1.2 Understand seritence construction (e.qg., parallel structure, subordination, proper placement of modifiers) and proper English usage {e.g., consistency of verb
tenses). :

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.
"

5 title page presentation, pagingtion, spacing and margins, and integration of source and support

1 5 Reflect appropricte maonuscript reauirements, inclu

material (e.g., in-text citation, use of direct quotations, paraphrasing) with appropriate citations.

@ Listening and Speaking Strategies

Organization and Delivery of Oral Communication

1.3 Choose logical patterns of orgunization (e.g., chronoiogical, topicul, cause and effect) to inform and to persuade, by soliciting agreement or action, or to unite
audiences behind a common belief or cause. )

1.4 Choose appropriate techniques for developing the introduction and conclusion (e.g., by using literary quotations, anecdotes, references to authoritative
sources). :

1.5 Recognize and use elements of classical speech forms (e.g., introduction, first and second transitions, body, conclusion) in formulating rational arguments and
applying the art of persuasion and debate.

1.6 Present and advance a clear thesis statement and choose appropriate types of proof (e.g., statistics, testimony, specific instances) that meet standard tests for
evidence, including credibility, validity, and relevance.

e Listening and Speaking Applications

2.2 Deliver expository presentations:

a. Marshal evidence in support of a thesis and related claims, including information on all relevant perspectives.

b. Convey information and ideas from primary and secondary sources accurately and coherently.

c. Make distinctions between the relative value and significance of specific data, facts, and ideas.

d. include visua! aids by employing appropriate techrology to organize and display information on charts, maps, and graphs.
e. Anticipate and address the listener's potential misunderstandings, biases, and expectations.

f. Use technical terms and notations accurately. :

¢ History

10.5.1 Students analyze the causes and course of the First World War.

1. Analyze the arguments for entering into war presented by leaders from all sides of the Great War and the role of political and economic rivalries, ethnic and
ideological conflicts, domestic discontent and disorder, and propaganda and nationalism in mobilizing the civilian population in support of "total war."

2. Examine the principal theaters of battle, major turning points, and the importance of geographic factors in military decisions and outcomes (e.g., topography,
waterways, distance, climate). '

3. Explain how the Russian Revolution and the entry of the United States affected the course and outcome of the war.

4. Understand the nature of the war and its human costs (military and civilian) on all sides of the conflict, including how colonial peoples contributed to the war
effort.

5. Discuss human rights violations and genocide, including the Ottoman government's actions against Armenian citizens.
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10.6 Students analyze the effects of the First World War.
Analyze the aims and negotiating roles of world leaders, the terms and influence of the Treaty of Versailles and Woodrow Wilson's Fourteen Points, and the
causes and effects of the United States's rejection of the League of Nations on world politics.
Describe the effects of the war and resulting peace treaties on population movement, the international economy, and shifts in the geographic and political
borders of Europe and the Middle East.
Understand the widespread disillusionment with prewar institutions, authorities, and values that resulted in a void that was later filled by totalitarians.

Discuss the influence of World War 1 on literature, art, and intellectual life in the West (e.g., Pablo Picasso, the "lost generation" of Gertrude Stein, Ernest

1.

2.

W

Hemingway).

Historical and Social Sciences Analysis Skills
Historical Interpretation

Studernits show the connections, causal and otherwise, between particular historica! events and larger social, economic, and political trends and developments.
Studerniis recognize the complexity of histuiical couses ond effects, including the fimitutions on determining cause und effect.
Students interpret past events and issues within the context in which an event unfolded rather than solely in terms of present-day norms and values.

Unit Name/Organizing Theme/Essential Question:

k

- STANDARD(S)

High interest literature circles, causes of WWI, effects of WW,

Expository writing

Week 14 - | Reading 2.1 Analyze the structure and format | Character activity on lit. Literature Circle | Word Work
Reading Comprehen | of functional workplace documents, circle book — individual books
Focus ~ sion including the graphics and headers, analysis based on group Literature Circles
. and explain how authors use the discussion Sample

How can Literary features to achieve their purposes. expository Minilesson: Running
we talk Analysis 2.3 Generate relevant questions Generate Questions activity | essays for effective literature circle
about about readings on issues that can be using history content analysis groups on your own
novels in Writing researched.
deep ways? | Application | 2.5 Extend ideas presented in Evaluating print sources Minilesson: Effective

s primary or secondary sources activity discussion technigues
Sorting, . through original analysis, evaluation, and sentence starters
evaluating 10.5,Stude | and elaboration (nonfiction) Expository essay assigned
data, . nts analyze Minilesson: Having
outlining the causes 3.3 Analyze interactions between Activity on reading charts thoughtful discussions
and and course | main and subordinate characters in a and graphs to understand about characters that
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literary text (e.g., intemal and
external conflicts, motivations,
relationships, influences) and explain
the way those interactions affect the
plot. (lit.circles)

2.3 Write expository compositions,
including analytical essays and
research reports:

b. Convey information and ideas
from primary and secondary sources
accuruiely and cohereritly.

¢. Make distinctions between the
relative value and significance of
specific data, facts, and ideas.

10.5.3. Explain how the Russian
Revolution and the entry of the
United States affected the course

| and outcome of the war.

10.5.4, Understand the nature of the
war and its human costs (military
and civilian) on all sides of the
conflict, including how colonial
peoples contributed to the war effort.

HI 2. Students recognize the
complexity of historical causes and
effects, including the limitations on
determining cause and effect.

the nature of WWI

Literature circle project on
understanding character
assigned

Shoit written summary on
Russian Revolution and own
analysis on how it affected
the course and outcome of
the war

2 different proposed outlines
on expository essay due
(these will change based on
thesis, but that's ok}

Quiz on causes of WWI
(10.5)

Character charts on
literature circle books

move beyond the
obvious

Minilesson: How to
summarize content from
nonfiction readings

Minilesson:
Understanding
plagiarism and how to
document your sources

GocC
acce ertal
Gocurawery

Minilesson: Different
ways of organizing and
outlining information in
expository essays

Minilesson: How to
read charts and graphs

to make sense of history

Minilesson: Finding and
understanding character
motivation in literature

Minilesson: How to
evaluate print sources

2.3 Generate relevant questions
about readings on issues that can be
researched.

2.5 Extend ideas presented in
primary or secondary sources
through original analysis, evaluation,
and elaboration (nonfiction)

3.9 Explain how voice, persona, and
the choice of a narrator affect
characterization and the tone, plot,

Evaluating internet sources
activity

Activity on voice, persona
and narrator using literature

circle book

Individual writing, based on
group activity

Expository essay thesis and

Literature Circle
books

Sample
expository
essays for
analysis

Literature Circles
Reciprocal Teaching

Minilesson: How to
evaluate internet sources

Minilesson: Digging
into characters’ inner
selves by understanding
voice and persona

@mmurizin of the First
g World War.
information :
for Historical
expository Interpretati
essays on
Literature
Circle focus
cn
characteriza
tion
Week 15 -~ | Reading
Drafting Comprehen
Papers sion
focus

Literary
Response
How can- and
take g Analysis
stand in-my
writing Writing
using the Strategies
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and credibility of a text. (lit. circles)

1.1 Establish a controlling impression
or coherent thesis that conveys a
clear and distinctive perspective on
the subject and maintain a consistent
tone and focus throughout the piece
of writing.

1.2 Use precise language, action
verbs, sensory details, appropriate
modifiers, and the active rather than
the passive voice.

1.4 Develop the main ideas within
the body of the composition through
supporting evidence {e.g., scenarios,
commonly held beliefs, hypotheses,
definitions).

1.5 Synthesize information from
multiple sources and identify
complexities and discrepancies in the
information and the different
perspectives found in each medium
(e.g., almanacs, microfiche, news
sources, in-depth field studies,
speeches, journals, technical
documents).

2.3 Write expository compositions,
including analytical essays and
research reports:

a. Marshal evidence in support of a
thesis and related claims, including
information on all relevant
perspectives.

b. Convey information and ideas
from primary and secondary sources
accurately and coherently.

e. Anticipate and address readers'
potential misunderstandings, biases,
and expectations.

10.5.5. Discuss human rights

précis due

Activity on converting
passive voice to active voice

Activity on finding and
understanding bias

Short activity on Armenian
genocide — generating
questions based on reading

Analysis of Treaty of
Versailles — extending ideas
based on it as a primary
source

Reciprocal Teaching small
group activity: analyzing
terms and influence of
Wilson’s 14 Points and
Treaty of Versailles and
present to class

Minilesson: What is a
précis?

Minilesson: What's the
difference between
active and passive voice
and how can you use
more active voice to
strengthen your writing?

Minilesson: How to
synthesize information
from many sources and
build an argument from
it

Minilesson: Spotting
bias in nonfiction
readings

Minilesson: Crafting a
solid thesis statement for
an expository essay

Minilesson: What's the
difference between
voice, persona, and
narrator? What does
each have on character?

Evidence?
Writing
Crafting Application
thesis and s
argument,
drafting 10.5,Stude
nts analyze
Literature the causes
circles focus | and course
on the of the First
cornection | World War.
between
character 10.6
and tone Students
and plot analyze the
effects of
the First
Worid War.
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violations and genocide, including
the Ottoman government's actions
against Armenian citizens.

10.6.1 Analyze the aims and
negotiating roles of world leaders,
the terms and influence of the Treaty
of Versailles and Woodrow Wilson's
Fourteen Points, and the causes and
effects of the United States's
rejection of the League of Nations on
world politics.

Week 15 —
A
Revising
Papers
focus

How can |
revise my
writing for
consistency
and
strength?

Revising,
technicai
terms and
notations,
documentat
ion, raising
and
countering
objections
for
expository
essay

_Literature
circles focus
on.
chdracteriza
tion

teraiy

L
Response

Writing
Strategies

10.6
Students
analyze the
effects of
the First
World War.

3.4 Determine characters' traits by
what the characters say about
themselves in narration, dialogue,
dramatic monologue, and solifoguy.

1.4 Develop the main ideas within
the body of the composition through
supporting evidence (e.g., scenarios,
commonly held beliefs, hypctheses,
definitions).

1.5 Synthesize information from
multiple sources and identify
complexities and discrepancies in the
informaticn and the different
perspectives found in each medium
(e.g., almanacs, microfiche, news
sources, in-depth field studies,
speeches, journals, technical
documents).

1.6 Integrate quotations and
citations into a wiitten text while
maintaining the flow of ideas.

1.7 Use appropriate conventions for
documentation in the text, notes,
and bibliographies by adhering to
those in style manuals (e.g., Modern
Language Association Handbook,
The Chicago Manual of Style).

1.9 Revise writing to improve the
logic and coherence of the
organization and controlling

idterature Circle activity on
analyzing diatogue to draw
conclusions about character

traits

Peer revision activity
Revision plan for essay
Short written analysis of

influence of Wilson's
Fourteen Points

Fishbowl activity on causes

and effects of US rejection
of the League of Nations on
world politics

Documentation quiz

Activity practicing raising
and countering objections

Group activity identifying
discrepancies when reading

different perspectives

Graphic organizer on quotes
and supporting evidence

6 Traits activity on revising

Literature Circle

books

Literature Circles

Minilesson:
Understanding the
function of character
conflict in the plot

Minilesson: -
Understandirig
characters through their
dialogue

Minilesson: Revising to
integrate quotes and
supporting evidence

Minilesson: Advanced

documentation
techniques (MLA, APA)

Minilesson: ldentifying
discrepancies when
reading different
perspectives

Minilesson: How to
raise and counter
objections in your
writing

Minilesson: Revising for |
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| perspective, the precision of word
choice, and the tone by taking into
consideration the audience, purpose,
and formality of the context.

10.6.1 Analyze the aims and
negotiating roles of world leaders,
the terms and influence of the Treaty
of Versailles and Woodrow Wilson's
Fourteen Points, and the causes and
effects of the United States's
iciection of the League of Natioins on
world politics. :

T N .
for consistency of ideas

consistency

2.8 Evaluate the credibility of an
author's argument or defense of
claim by critiquing the relationship
between generalizations and
svidence, the comprehensiverness of
evidence, and the way in which the
cuthor's intent affects the structurs
and tone of the text (e.g., in
professional journals, editorials,
potitical speeches, primary sourc
material). (nonfiction)

3.3 Analyze interactions between
main and subordinate characters in
a literary text {(e.g., internal and
external conflicts, mactivaticns,
relationships, influences) and
explain the way those interactions
affect the plot.

2.3 Write expository compositions,
including analytical essays and
research reports:

d. Include visual aids by employing
appropriate technology to organize
and record information on charts,
maps, and graphs. -

f. Use technical terms and notations
accurately.

Literature Circle Final Project

due

Evaluating credibility activity

using different writings on
WWI

Peer editing activity

Anglysis of effects of war:
jigsaw reading/writing
activity and presentations
{groups: population
movement, international
economy, shifts in
geographic and political
borders)

Activity identifying and
evaluating generalizations
and evidence in nonfiction
writing

Literature Circle
Book

Sample
expository
essays for

analysis

Word Work
Literatu re C

Minilesson:

ircles

Editing

documentaticn
techniques for accuracy

Minilesson:

Creating

visual aids for expcsitory

essays

Minilesson:
character’s

Minilesson:

Assessing a

credibility

How to

study for the final exam

Minilesson:

How to

critique an author’s

defense

Minilesson:

What's the

difference between
generalizations and

evidence?

Minilesson:

appropriate formatting |

What is

Week 17 - | Reading
Editing Comprehen
focus sion
How dowe | Literary
determine Response
the and
credibility of | Analysis
a
character’'s | Written and
actions and | Cral
interactions | Language
? Convention
3

How can |
edit my 10.6
expository Students
essay for analyze the
accuracy? effects of

S the First
Literature World War.
Circles
focus on
character
credibility
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1.4 Produce legible work that shows
accurate spelling and correct use of
the conventions of punctuation and
capitalization.

1.5 Reflect appropriate manuscript
requirements, including title page
presentation, pagination, spacing
and margins, and integration of
souice and support material (e.g., in-
text citation, use of direct quotations,
paraphrasing) with appropriate
citations.

10.6.2. Describe the effects of the
war and resulting peace treaties on
population movement, the
international economy, and shifts in
the geographic and political borders
of Europe and the Middle East.

[

for an expository essay?

Week 18

Final Exam

10.6
Students
anaiyze the
effects of
the First
World War.

10.6.3, Understand the widespread
disillusionment with prewar
institutions, authorities, and values
that resulted in o void that was later
filled by totalitarians.

Expository Essays due
Cumulative Final Exam

Self-assessment of expository
essay

Group assessment of
literature circle group’s
effectiveness

Short writing assignment:
understanding the post-WW|

void

Literature Circle
books

Literature Circles

Word Work: disillusion

ADDITIONAL LEARNING OPPORTUNITIES (e.g., Experiential Leaming, Intervention Options, Spiroling...)
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GRADE 10 HUMANITIES
SAMPLE PACING GUIDE

B FPUBLIC "SCHOOLS
WEEKS: 19-23

California State Standards:

e  Reading Comprehension

2.7 Ceigue the logic of functicnal documents by examining the sequence of information and procedures in anticipation of possible reader misunderstandings.
2.8 Evaluate the credibility of an author's argument or defense of a claim by critiquing the relationship between generalizations and evidence, the
comprenensiveness of evidence, and the way in which the author's intent affects the structure and tone of the text (e.g., in professional journals, editorials, pclitical
speeches, primary source material).

e |iterary Response and Analysis

3.3 Analyze interactions betweer main and subordinate characters in a literary text (e.g., internal and external conflicts, motivations, relationships, influences) and
explain the way those interactions affect the plot.

3.4 Determine characters' traits by what the characters say about themselves in narration, dialogue, dramatic monologue, and soliloquy.

3.8 Interpret and evaluate the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text.

3.9 Explain how voice, persona, and the choice of a narrator affect characterization and the tone, plot, and credibility of a text.

e Writing Applications

2.4 Write persuasive compositions:

a. Structure ideas and arguments in a sustained and logical fashion.

b. Use specific rhetorical devices to support assertions (e.g., appeal to logic through reasoning; appeal to emotion or ethical belief; relate a personal anecdote, case
study, or analogy).

c. Clarify and defend positions with precise and relevant evidence, including facts, expert opinions, quotations, and expressions of commonly accepted beliefs and
logical reasoning.

d. Address readers' concerns, counterclaims, biases, and expectations. .

e Written and Oral English Language Conventions

1.1 Identify and correctly use clauses (e.g., main and subordinate), phrases (e.g., gerund, infinitive, and participial), and mechanics of punctuation (e.g.,
semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construction (e.g., parallel structure, subordination, proper placement of modifiers) and proper English usage (e.g., consistency of verb
tenses).

1.3 Demonstrate an understanding of proper English usage and control of grammar, paragraph and sentence structure, diction, and syntax.

1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

1.5 Reflect appropriate manuscript requirements, including title page presentation, pagination, spacing and margins, and integration of source ond support
material (e.g., in-text citation, use of direct quotations, paraphrasing) with appropriate citations.

e Listening and Speaking
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1.10 Analyze historically significant speeches (e.g., Abraham Lincoln's "Gettysburg Address,” Martin Luther King, Jr.'s "l Have a Dream") to find the rhetorical
devices and features that make them memorable.

1.11 Assess how language and delivery affeci the mood and tone of the oral communication and make an impact on the audience.

1.12 Evaluate the clarity, quality, effectiveness, and general coherence of a speaker's important points, arguments, evidence, organization of ideas, delivery, diction,
and syntax.

1.13 Analyze the types of arguments used by the speaker, including arguiment by causation, analogy, authority, emotion, and logic.

e  Speaking Applications

2.5 Deliver persuasive arguments (ircluding evaluation and analysis of problems and solutions and causes and effects):

a. Structure ideas and arguments in a coherent, logical fashion.

b. Use rhetorical devices to support assertions {e.g., by appeal to logic through reasoning; by appeal to emotion or ethical belief; by use of personal anecdote, case
study, or andlogy).

c. Clarify and defend positions with precise and relevant evidence, including facts, expert opinions, quotations, expressions of commonly accepted beliefs, and
logical reasoning.

d. Anticipate and address the listener's concerns and counterarguments,

e  History

10.6 Students analyze the effects of the First World War.

1. Anralyze the aims and negotiating roles of world leaders, the terrms and influence of the Treaty of Versailles and Woodrow Wilson's Fourteen Points, and the
causes and effects of the United States's rejection of the League of Nations on world politics.

2.Describe the effects of the war and resulting peace treaties on popuiation movement, the international economy, and shifts in the geographic and political
borders of Europe and the Middle East.

3. Understand the widespread disillusionment with prewar instituticns, authorities, and values that resulted in a void that was later filled by totalitarians.

4. Discuss the influence of World War | on literature, art, and intellectual life in the West {e.g., Pablo Picasso, the "lost generation" of Gertrude Stein, Ernest

Hemingway).

10.7 Students analyze the rise of totalitarian governments after World War 1.

1. Understand the causes and consequences of the Russian Revolution, including Lenin's use of totalitarian means to seize and maintain control (e.g., the
Gulag). .

2. Trace Stalin's rise to power in the Seviet Union and the connection between economic policies, political pelicies, the absence of a free press, and systematic
violations of human rights (e.g., the Terror Famine in Ukraine).

3. Anclyze the rise, aggression, and human costs of totalitarian regimes {Fascist and Communist} in Germany, ltaly, and the Soviet Union, noting especially their
common and dissimilar traits.

10.8 Students analyze the causes and consequences of World War Il.

1. Compare the German, ltalian, and Japanese drives for empire in the 1930s, including the 1937 Rape of Nanking, other atrodities in China, and the Stalin-
Hitler Pact of 1939.

e Historical and Social Sciences Analysis Skills

Historical Interpretation

1. Students show the connections, causal and otherwise, between particular historical events and larger social, economic, and political trends and developments.
2. Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect.

3. Students interpret past events and issues within the context in which an event unfolded rather than solely in terms of present-day norms and values.
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- Unit Name/Organizing Theme/Essential Question:

Catcher in the Rye, effects of WWI, rise of totalitarians,
Persuasive Writing, start Research Paper

©_STANDARD(S]

OBJECTIVE

Key.s .ideas

oﬂcapis, SkuIS,

: sz;.xa! éuds
: (_oosters)

Mampuiﬂtweg»\ -

Avtifdetsitha .
maten Qdy

N ssmbm with

& MODEL&NU‘

3.4 Determine characters' traits by

what the characters say about
themselves in narration, diclogue,
dramatic monologue, and soliloquy.

1.10 Analyze historically significant
sneeches (e.g., Abraham Lincoln's
"Gettysburg Address," Martin Luther
King, Jr.'s "l Have a Dream") to find
the rhetorical devices and features
that make them memorable.

1.11 Assess how language and
delivery affect the mood and tone of
the oral communication and make
an impact on the audience.

1.13 Analyze the types of arguments -
used by the speaker, including
argument by causation, anclogy,
authority, emotion, and logic.

2.4 Write persuasive compositions:
a. Structure ideas and arguments in
a sustained and logical fashion.

b. Use specific rhetorical devices to
support assertions (e.g., appeal to
logic through reasoning; appeal to
emotion or ethical belief; relate a
personal anecdote, case study, or

Reading guizzes on
Catcher

Persuasive essay topics
assigned

Activity: Finding and
analyzing rhetorical
devices in speeches
using “ Have a Dream”
and “Gettysburg
Address”

QOutlining activity —
structuring ideas for
different purposes

Practice using rhetorical
devices by writing ones
to support a variety of
propositions

Short writing practicing
two different types of
arguments

Analysis of post WWI
art, literature and

Cctcl;er in the
Rye

Sample
Persuasive
essays and
speeches for
analysis

Examples of
post-WWI
literature, art
ond intellectual
life

Samples of print
advertising to-
illustrate the
different
rhetorical
devices

‘Word Work

Reciprocal Teaching

1 Minilesson:

Understanding rhetorical
devices (appeal to logic
through reasoning,
appeal to emotion,
appeal to ethical belief)

Minilesson:
Understanding rhetoricai
devices ll: relating
personal anecdotes,
case studies, and
analogies

Minilesson: How does
language and delivery
affect tone and mood?

Minilesson:
Understanding the
structure and
components of
persuasion (including
the types of arguments)

Week 19 - | Literary
What is Response and
persuasive Analysis
writing?
Speaking? Writing
Applications
Pre-writing
activities for | Writing
persuasive Strategies
E35aY
Speaking and
Catcher Listening
focus on Strategies
Holden as’
narrator 10.6 Students
analyze the
effects of the
First World
War.
— 1
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analogy).

c. Clarify and defend positions with
precise and relevant evidence,
including facts, expert opinions,
quotations, and expressions of
commonly accepted beliefs and
logical reasoning.

d. Address readers' concerns,
counterclaims, biases, and
expectations.

10.6.4, Discuss the influence of
Waorld War | on literature, art, and
intellectual life in the West (e.g.,
Pablo Picasso, the "lost generation"
of Gertrude Stein, Ernest
Hemingway).

intellectual life — small
group work and whole
class fishbow! discussion

Activity identifying the
types of arguments used
by the speaker

Reciprocal Teaching
activity using “l Have. ..’
and “Gettysburg” —
evalugting how
language and delivery
affect mode and tone of

i

‘the speech and impact

audience.

Characterization charts
on Catcher

Creative writing activity:
Holden's diary

Minilesson: How to
structure ideas in a
persuasive essay

Minilesson:
Understanding a
character looking back
on his life to tell his story
— how might this change
what he says?

Minilesson: What's the
function of evidence in
different types of
persuasive writing?

Minilesson:
Understanding the
persugasive writing rubric

3.3 Analyze interactions between

main and subordinate characters in a
literary text {e.g., internal and
external conflicts, motivations,
relationships, influences) and explain
the way those interactions affect the
plot.

1.12 Evaluate the clarity, quality,
effectiveness, and general coherence
of a speaker's important points,
arguments, evidence, organization of
ideas, delivery, diction, and syntax.

2.5 Deliver persuasive arguments
{(including evaluation and analysis of
problems and solutions and causes
and effects):

a. Structure ideas and arguments in
a coherent, logical fashion.

Reading Quizzes on
Catcher

Oral presentations in
small groups of
persuasive essay drafts

Activity: evaluating the
effectiveness of
speeches

Reciprocal teaching
small group activity:
evaluating the causes
and consequences of
the Russian Revolution

Graphic organizer:
raising problems and
solutions in persuasive

Catcherin the
Rye

Sample
persuasive

- speeches and

essays for
analysis

Word Work
Reciprocal Teaching

Minilesson: How to
evaluate speeches’
effectiveness

Minilesson: How to
further clarify and
defend your position

Minilesson: anticipating
and addressing concerns
and counterarguments

Minilesson:
understanding causes
and consequences

Week 20 - | Literary
Response and
‘Drafting Aralysis
persuasive
255ays Speaking and
Listening
Revision Strategies
based on
peer Speaking and
feedback listening
Applications
Catcher
focus on 10.7
interactions | Students
between analyze the
characters rise of
totalitarian
governments
after World
War .
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b. Use rhetorical devices to support
assertions (e.g., by appeal to logic
through reasoning; by appeal to
emotion or ethical belief; by use of
personal anecdote, case study, or
anatogy).

<. Clarify and defend positions with

writing

Peer revision activity
based on clarifying ideas

Practice using rhetorical
devices (and

Minilesson: How to do a
character analysis based
on his/her relationship
with other characters

Minilesson: How do you
critique speech

precise and relevant evidence, expectations of use in elements?
including facts, expert opinions, persuasive essay)
quotations, expressions of commonly
accepted beliefs, and logical Written character
redsoning. relationship anaiysis in
d. Anticipate and address the Catcher
listener's concerns and
counterargumeitts. Quiz on rhetorical
devices
10.7.1, Understand the causes and
consequences of the Russian |dentifying
Revolution, including Lenin's use of counterarguments in
totalitarian means to seize and sample persuasive
maintain control {e.g., the Gulag). essays
Week 21 —~ | Literary 3.5 Compare works that express a Persuasive Essay Due Catcher in the Word Work
Response and | universal theme and provide Rye
Revising Analysis evidence to support the ideas Reading Quizzes on Reciprocal Teaching

and Editing

Persuasive Writing
Essays Applications

Written and
Oral
Language
Conventions

expressed in each work.

3.8 Interpret and evaluate the impact
of ambiguities, subtleties,
contradictions, ironies, and
incongruities in a text.

2.4 Write persuasive compositions:
a. Structure ideas and arguments in
a sustained and logical fashion.

Catcher

Self-assessment of
persuasive essay

Peer editing activity

Activity close-reading-
Catcher for ironies and

Six Traits box

Minilesson: Editing with
phrases and clauses in
mind

Minilesson: Revising for
diction and syntax in
persuasive essays

10.7 b. Use specific rhetorical devices to incongruities Minilesson:
Students support assertions (e.g., appeal to Understanding ironies
analyze the logic through reasoning; appeal to Written thematic and incongruities in a
rise of emotion or ethical belief; relate a analysis of Catcher text
totalitarian personal anecdote, case study, or
governments | analogy). Timeline activity and Minilesson:
after World c. Clarify and defend positions with analysis on Stalin’s rise Understanding parallel
War I, precise and relevant evidence, to power structure
including facts, expert opinions,
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quotations, and expressions of
commonly accepted beliefs and
logical reasoning.

d. Address readers' concerns,
counterclaims, biases, and
expectations.

1.1 Identify and correctly use clauses
{e.g., main and subordinate),
phrases (e.g., gerund, infinitive, and
participial}, and mechanics of
punctuation (e.g., semicolons,
colons, ellipses, hyphens).

1.2 Understand sentence
construction (e.g., paralle! structure,
subordination, proper placement of
modifiers) and proper English usage
(e.g., consistency of verb tenses).

1.3 Demonstrate an understanding
of proper English usage and control
of grammar, paragraph and
sentence structure, diction, and
syntax.

1.4 Produce legible work that shows
accurate spelling and correct use of
the conventions of punctuation and
capitalization,

1.5 Reflect appropriate manuscript
requirements, including title page
presentation, pagination, spacing
and margins, and integration of
source and support material (e.g., in-
text citation, use of direct quotations,
paraphrasing) with appropriate
citations.

10.7.2, Trace Stalin's rise to power
in the Soviet Union and the
connection between economic
policies, political policies, the
absence of a free press, and
systematic violations of human rights

Graphic organizer on
the connection between
economic policies,
political policies,
absence of free press,
and systematic human
rights violations

Reciprocal Teaching
roles activity on history
content

Self-editing activity of
phrases, clauses, diction
and syntax

Minilesson:
Understanding how one
policy can influence
another

Minilesson: Finding
evidence tc support
theme

Minilesson: Advanced
editing technigues for
essays

Minilesson: How to
revise your essay for
clarity of argument
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r(e.g., the Terror Famine in Ukraine). |

1.1 Identify and use the literal and
figurative meanings of words and
understand word derivations.

1.2. Distinguish between the
denctative and connotative
meanings of words and interpret the
connotative power of words.

1.3 identify Greek, Roman, and
Norse mythology and use the
kriowledge to understand the crigir;
ar.d meaning of new words (e.g., the
word narcissistic drawn from the
myth of Narcissus and Echo).

2.3 Generate relevant questions
about readings on issues that can be
researched.

3.9 Explain how voice, persona, and
the choice of a narrator affect
characterization and the tone, plot,
and credibitity of a text.

10.7.3, Analyze the rise, aggression,
and human costs of totalitarian
regimes (Fascist and Communist) in
Germany, ltaly, and the Soviet
Union, noting especially their
common and dissimilar traits.

Written analysis of myth
to understand vocab

{dentifying primary and
secondary sources
activity

Generating questions
using a variety of topics
on the same research:
topic.

Research essay assigried
(with timeline, various
due dates, etc.)

Quiz on 10.7

Timeline activity on the
rise of totalitarian
regimes

Graphic organizer on
traits of totalitarian
regimes in Germany,
ltaly and Soviet Union

Activity on narrowing
research topic

Pre-writing activities on
research topic

Reciprocal teaching
activity -- individual and
group analysis and
evaluation of Holden as
a credible character

Catcher in the
Rye

Myth samples to
teach word

origins

Sainple
research papers
for analysis

Word Work: vocab from
Catcher, totdlitarian,
facist, communist

Reciprocal Teaching

Minilesson: Word
origins from myihology

Miniiessor::
Understanding the
characteristics and
components of
research essay

Minilesson: Pre-writing
activities fer the research
essay

Miniiesson: How to
narrow the scope of your
research topic

Minilesson: Generating
questions on research
topic

Minilesson: How to
analyze credibility of a
character

3.11 Evaluate the aesthetic gualities
of style, including the impact of

Catcher Essay Exam

Catcher in the
Rye

Word Work: empire

Week 22 — | Word Analysis

Research

focus Reading
Comprehensi

Focus on on

drafiing,

selecting Literary

togic, listing | Response and

possible Anglysis

narts of

Research 10.7

essay Students
analyze the

Focus on rise of

narrator’s totalitarian

credibility in | governments

TKAM after World
War'l.

Week 23 - | Literary

| Focus on Response and
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thesis

statement,

finding

materials

Analysis

Writing
Strategies

Writing
Applications

10.8 Students

anglyze the
causes and
Conssaences
of World War
1.

diction and figurative language on
tone, mood, and theme, using the
terminology of literary criticism.
(Aesthetic approach)

1.1 Establish a controlling impression
or coherent thesis that conveys ¢
clear and distinctive perspective on
the subject and maintain a consistent
e and focus throughout the piece
of writing.

1.2 Use precize language, oction i
verbs, sensory details, appropriate
modifiers, and the active rather than
the passive voice.

1.3 Use clear research questions and
suitable research methods (e.g.,
library, electronic media, perscnat
interview) to elicit and present
evidence from primary and
secondary sources.

2.3 Write expository compositions,
including analytical essays and
research reports:

a. Marshal evidence in support of a
thesis and related claims, including
information on all relevant
perspectives.

c. Make distinctions between the
relative value and significance of
specific data, facts, and ideas.

10.8.1, Compare the German,
ltalian, and Japanese drives for
empire in the 1930s, including the
1937 Rape of Nanking, other
atrocities in China, and the Stalin-
Hitler Pact of 1939. :

Weritten review of
Catcher based on
aesthetic qualities using
textugl evidence

- Draft of thesis and

extended cutline of
research essay due

Activity on appropridite
and inappropriate
supporting materials

Determining significance
of data, facts, ideas
activity

Jigsaw groups on the
drives for empire
(Germany, ltaly, Japan)

Comparison/contrast
writing on the drives for
empire by Germany,
ltaly and Japan

Practice writing
notecards —
summarizing without
plagiarizing

| Reciprocal Teaching

Minilesson: How to
effectively evaluate
literary style

Minilesson: Strategies
for strengthening voice

Minilesson: How to
evaluate data for
significance

Minilesson: Taking
notes on your sources
without plagiarizing

Minilesson: How to use
notecards effectively

Minilesson: How do you
distinguish between
reliable and unreliable
print sources?

Minilesson: How do you
distinguish between
reliable and unreliable
internet sources?
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ire GRADE 10 HUMANITIES
MO L . SAMPLE PACING GUIDE
PUBLIC SCHOOLS

24-30

California State Standards:

e Reading Comprehension

2.2 Generate relevant questions about readings on issues that can be researched.

2.4 Synthesize the content from several sources o+ works by a single cuthor degling with a single issue; paraphrase the ideas and connect them to other sources /
and related topics to demonstrate comprehension.

2.5 Extend ideas presented in primary or secondary sources through original analysis, evaluation, and elaboration.

2.6 Demonstrate use of sophisticated learning tools by following technical directions {e.g., those found with graphic calculators and specialized software programs
and in access guides to World Wide Web sites on the internet). -

Literary Response and Analysis
ppeal.
.9 Explain how voice, persona, and the choice of a narrator affect characterization and the tone, plot, and credibility of a text.
3.11 Evaluate the gesthetic qualities of style, including the impact of diction and figurative language on tone, mood, and theme, using the terminology of literary
q f g p g guag

criticism. (Aesthetic approach)
3.12 Analyze the way in which a work of literature is related to the themes and issues of its historical period. (Historical approach)

[ ]
o
o]
2
J
qa
o
9

*  Writing Applications

2.3 Write expository compositions, including analytical essays and research reports:

a. Marshal evidence in support of a thesis and related claims, including information on all relevant perspectives.

b. Convey information and ideas from primary and secondary sources accurately and coherently.

c. Make distinctions between the relative value and significance of specific data, facts, and ideas.

d. Include visual aids by employing appropriate technology to organize and record information on charts, maps, and graphs.
e. Anticipate and address readers' potential misunderstandings, biases, and expectations.

f. Use technical terms and notations accurately.

e  Writing Strategies

1.3 Use clear research questions and suitable research methods (e.g., library, electronic media, personal interview) to elicit and present evidence from primary and
secondary sources.

1.4 Develop the main ideas within the body of the composition through supporting evidence (e.g., scenarios, commonly held beliefs, hypotheses, definitions).

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each
medium (e.g., almanacs, microfiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association
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Handbook, The Chicago Manual of Style). _
1.8 Design and publish documents by using advanced publishing software and graphic programs.

*  Wiitten and Oral English Language Conventions

1.4 Produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization.

1.5 Reflect appropriute manuscript requirements, including title page presentation, pagination, spacing and margins, and integration of source and support
material (e.g., in-text citation, use of direct quotations, paraphrasing) with appropriate citations.

e Listening and Speaking Strategies

1.3 Choose logical patterns of organization (e.g., chronological, topical, cause and effect) to inform and to persuade, by soliciting agreement or action, or to unite
audiences behind a common belief or cause.

1.4 Choose appropricte techniques for developing the introduction and conclusion (e.g., by using literary quotations, aniecdotes, references to authoritative
sources). ‘

V5 Recagnize and use elements of clussice! speech forms (e.q., introduction, first and second transitions, body, conclusicn) in formulating rationa! arguments and
applying the art of persuasion and debate.

1.6 Present and advance a clear thesis statement and choose appropriate tvpes of proof {e.q., statistics, testimony, specific instances) that meet standard tests for
evidence, including credibility, validity, and relevance.

1.7 Use props, visual aids, graphs, and electronic media to enhance the appeal and accuracy of presentations.

1.8 Produce concise notes for extemporaneous delivery.

1.9 Analyze the occasion and the interests of the audience and choose effective verba! and nonverbal techniques (e.q., voice, gestures, eye contact) for

presentations.

e  History

10.8 S’mdent'c analyze the causes and consequences of World War Il

1 copare the Germen, Malian, and lapanese drives for empire in the 1230s, including the 1937 Rape of Nanking, other atrocities in Ching, and the Stalin-
H|t|er Poc‘t of 1939.

2. Undarstend the role of appens:

World War . :

3. .u‘...nfy and locate the Allied and Axis pcwers an a map and discuss the major turning points of the war, the principatl theaters of conflict, key strategic
decisions, and the resulting war conferences and political resolutions, with emphasis on the importance of geographic factors.

4. Describe the political, diplomatic, and military leaders during the war (e.g., Winston Churchill, Frunklm Delano Roosevelt, Emperor Hirohito, Adolf Hitler,
Benito Mussolini, Joseph Stalin, Douglas MacArthur, Dwight Eisenhower).

5. Analyze the Naz policy of pursuing racia! purity, especially against the European Jews; its transformation into the Final Solution; and the Holocaust that
resulted in the murder of six million Jewish civilians. )

6. Discuss the human costs of the war, with particular attention to the civilian and military losses in Russia, Germany, Britain, the United States, China, and
Japan.

e domestic distractions in Euiope and the United States prior to the outbreak of

<1;

tarvertion

10.9, Students analyze the international developments in the post-Word World War il world.
1. Compare the economic and military power shifts caused by the war, including the Yalta Pact, the development of nuclear weapons, Soviet control over
. Eastern European nations, and the economic recoveries of Germany and Japan.

2. Analyze the causes of the Cold War, with the free world on one side and Soviet client states on the other, including competition for influence in such places as
Egypt, the Congo, Vietnam, and Chile.

3. Understand the importance of the Truman Doctrine and the Marshall Plan, which established the pattem for America's postwar policy of supplying economic
and military oid to prevent the spread of Communism and the resulting economic and political competition in arenas such as Southeast Asia (i.e., the Korean
War, Vietnam War), Cuba, and Africa.
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4. Analyze the Chinese Civil War, the rise of Mao Tse-tung, and the subsequent political and economic upheavals in China (e.g., the Great Leap Forward, the
Cultural Revolution, and the Tiananmen Square uprising).

5. Describe ihe uprisings in Poland {1952), Hungary (1956}, and Czechoslovakia (1968) and those countries’ resurgence in the 1970s and 1980s as people in
Soviet satellites sought freedom from Soviet control.

6. Lnderstand how the forces of nationalism developed in the Middle East, how the Holocaust affected world opinion regarding the need for a Jewish state, and
the significance and effects of the location and establishment of Israe! on world affdirs.

7. Analyze the reasons for the collapse of the Soviet Union, including the weakness of the command economy, burdens of military commitments, and growing

resistance to Soviet rule by dissidents in satellite states and the non-Russian Soviet republics.

Dizruss the astablishment and work of the United Mations and the purposes and functions of the Warsaw Pact, SEATO, NATO, and the Organization of

American States. g

(8]

s  Historical and Social Sciences Arnalysis Skills

Historica! Research, Evidence, and Point of View

Students distinguish valid arguments from follacious arguments in historical interpretations.

Students identify bias and prejudice in historical interpretations.

Students evaluate mojor debates among histerians concerning alternotive interpretations of the past, incdluding an analysis of authors' use of evidence and the

c'istirctions between sound generalizations and misleading oversimplifications.

4. Students construct and test hypotheses, collect, evaluate, and employ inforniation from muitiple primary and secondary sources; and apply it in oral and
written presentations.

wWN o~

Unit Name/Crganizing Theme/Essential Question: WWII, post WWII, The Research Paper, Night, Hiroshima, Chronicle
RES)
W eek 24 — | Word Analysis 1.1 Identify and use the literal and Reodmg Qunzzes on Word work:
. figurative meanings of words and Night Holocaust, memoir,
Focus on Literary understand word derivations. Sample research appease,
outlining, Response and 1.2. Distinguish between the Plagiarism quiz papers for analysis | intervention, ally
bibliograph | Analysis denotative -and connotative
y, note- meanings of words and interpret the Annotated Minilesson:
taking for Writing connotative power of words. bibliography due Understanding valid
research Strategies : and fallacious
essay 3.6 Analyze and trace an author's Analysis of vocabulary arguments in
Writing development of time and sequence, use in Night historical
Aesthetic Applications including the use of complex literary _ interpretations
qualities in . devices (e.g., foreshadowing, Finding and analyzing
Night History 10.8 flashbacks). literary devices in Minilesson: What is
Students 3.7 Recognize and understand the Night a memoir and what
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analyze the
causes and

consequences
of World War Il

Historical
Research,
Evidence and
Point of View

1.2,4

significance of various literary
devices, including figurative
language, imagery, allegory, and
symbolism, and explain their appeal.
3.9 Explain how voice, persona, and
the choice of a narrator affect
characterizatior and the tone, plot,
and credibility of o text.

1.4 Choose appropriate techniques
for developing the introduction and
conclusion (e.g., by using literary
quotations, anecdotes, references to
authoritative sources).

1.5 Recognize and use elements of
classical spcech forms (e.g.,
introduction, first and second
transitions, body, conclusion) in
formulating rational arguments and
applying the art of persuasion and
debate.

2.3 Write expository compositions,
including analytical essays and
reseaich reports:

a. Marshal evidence in support of a
thesis and related claims, including
information on all relevant
perspectives.

b. Convey information and ideas
from primary and secondary sources
accurately and coherently

10.8.2, Understand the role of
appedasement, nonintervention
(isolationism), and the domestic
distractions in Europe and the United
States prior to the outbreak of World
War Il.

10.8.3, Identify and locate the Allied
and Axis powers on a map and
discuss the major turning points of

-

Analysis of US and
Europe prior to the
outbreak of WWII

Activity of reading
Allies/Axis map and
identifying important
geographic factors

Timeline activity of
major turning poinis
of war

Jigsaw readings on the
important leaders
during the war and
short dialogue activity

.choosing 2.

Graphic organizer:
WWIH at g glunce

are its strengths and
limitations in
conveying history?

Minilesson:
Evaluating the
narrator in a
memoir

Minilesson:
Reading a geo-
political map

Minilesson: Do you
have a good
argument in your
thesis?

Minilesson: Good
hooks
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the war, the principal theaters of
conflict, key strategic decisions, and
the resulting war conferences and
political resolutions, with emphasis
on the importance of geographic
factors.

10.8.4, Describe the political,
diplomatic, and military leaders
during the war (e.g., Winston
Churchill, Franklin Delano Roosevelt,
Emperor Hirohito, Adolf Hitler,
Benito Mussolini, Joseph Stalin,
Douglas MacArthur, Dwight
Eisenhower).

HR 1 Students distinguish valid
arguments from fallacious arguments
in historica! interpretations.

HR3 Students evaluate major
debates among historians
concerning altemative interpretations
of the past, including an analysis of
authors' use of evidence and the
distinctions between sound
generalizations and misleading
oversimplifications.

HR 4Students construct and test
hypotheses; collect, evaluate, and
employ information from multiple
primary and secondary sources; and
apply it in oral and written
presentations.

Week 25 -

Reading 2.4 Synthesize the content from Reading quiz on Night | Night Word Work: Aryan,
Focus on Comprehension | several sources or works by a single “purity”
research, author dedling with a single issue; Short analysis on Clips (not whole
s'ufhmdry, Literary paraphrase the ideas and connect connection between films) of Reciprocal Teaching
documentat | Response and them to other sources and related themes in Night and Schindler’s List
ion Analysis topics to demonstrate themes during the and The Pianist Minilesson: What's
comprehension. Holocaust the difference
‘Aesthetic | Writing 2.5 Extend ideas presented in Sample research between summary
and Strategies primary or secondary sources Close-reading focus essays for analysis | and analysis?
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historical
qualities of
Night

Writing
Applications

10.8 Students
analyze the
causes and
consequences

of World War 11,

Historical
Reseuich,
Evidence, and
Point of View
1,2,4

through original analysis, evaluation,
and elaboration.

3.7 Recognize and understand the
significance of various literary
devices, including figurative
language, imagery, allegory, and
symbolism, and explain their appeal.
3.2 Interpret and evaluate the impact
of ambiguities, subtleties,
contradictions, ironies, and
incongruities in a text.

3.12 Analyze the way in which @
work of literature is related to the
themes and issues of its historical
period. (Historical approach)

1.4 Develop the main ideas within
the body of the comiposition through
supporting evidence (e.g., scenarios,
commorily held beliefs, hypotheses,
definitions).

1.5 Synthesize information from
multiple sources and identify
complexities and discrepancies in the
information and the different
perspectives found in each medium
(e.g., almanacs, microfiche, news
sources, in-depth field studies,
speeches, journals, technical
documents).

1.6 Integrate quotations and
citations into a written text while
maintaining the flow of ideas.

1.7 Use appropriate conventions for
documentation in the text, notes,
and bibliographies by adhering to
those in style manuals (e.g., Modern
Language Association Handbook,
The Chicago Manual of Style).

2.3 Write expository compositions,

on imagery and
figurative language in
Night

|dentifying summary
vs. analysis activity

Draft of body
paragraph with correct
documentation and
analysis highlighted
due

Reciprocal Teaching
activity on
ambiguities,
subtleties,
contradictions, and
incongruities in Night.
Written assignment
due after group
discussion.

Timeline activity on
the small steps to
mass murder with
analysis of Nuremberg
Laws, St. Louis,
Kristallnacht, and
other key turning
noints

Minilesson: Themes
during the
Holocaust

Minilesson:

Advanced
documentation
techniques

Minilesson:
Integrating quotes
while keeping the
flow of your writing
—tricks

Minilesson: How to
read several sources
and synthesize your
ideas
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including analytical essays and
research reports:

a. Marshal evidence in support of a
thesis and related claims, including
information on all relevant '
perspectives.

. Make distinctions between the
relative value ana significance of
specific data, facts, and ideas.

f. Use technical terms and notations
accurately.

10.8.5, Analyze the Nazi policy of
pursuing racial purity, especially
against the European Jews; its
transformation into the Findl
Solution; and the Holocaust that
resulted in the murder of six million
Jewish civilians.

Week 26 —
Focus on
drafting,
final outline

universal
themes in
Hiroshima

Word Analysis

Reading
Comprehension

Literary
Response and
Analysis

Writing
Stratagies

Writing
Applications

10.8 Students
analyze the
causes and

consequences
of World War ll.

1.1 Identify and use the literal and
figurative meanings of words aiid
understand word derivations.

1.2. Distinguish between the
cenciative and connotative
meanings of words and interpret the
connotative power of words.

2.5 Extend ideas presented in
primary or secondary sources
through original anclysis, evaluation,
and elaboration.

' 3.5 Compare works that express a

universal theme and provide
evidence to support the ideas
expressed in each work.

3.11 Evaluate the aesthetic qualities
of style, including the impact of
diction and figurative language on
tone, mood, and theme, using the
terminology of literary criticism.

WWIi exam with Night
literary analysis essay
exam

> Analysis of

i Nuremberg trials

Assessing thematic
qualities of Hiroshima

Vocabulary activity en
the use of language
devices in descriptions
of the Holocaust and
the A-Bomb in
historical writings

Revised draft of
research outline due
(including introduction
and conclusion
paragraphs)

Hiroshima and

nonfiction writings

on Hiroshima

T

Excerpts from The

Sunflower

Excerpts from
transcripts of the

Nuremberg Trials

Word Work: justice,
atomic, Final
Solution

Minilesson:
Understanding
joumalistic style in
Hiroshima and
contrasting it with
other writings about
the A-Bomb

Minilesson:
Converting your
draft to an outline
OR using your
outline to focus your
draft

Minilesson:
Understanding the
use and purposes of
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(Aesthetic approach) — Hiroshima

1.2 Use precise language, action
verbs, sensory details, appropriate
modifiers, and the active rather than
the passive voice.

2.3 Write expository compositions,
including analytical essays and
research reports:

. : . .

b. Convey information and ideas
from primary and secondary sources
accurately and coherentiy.

10.8.5, Analyze the Nazi policy of
pursuing racial purity, especiaily
against the European Jews; its
transformation into the Final
Solution; and the Holocaust that
resulted in the murder of six million
Jewish civilians.

10.8.6, Discuss the human costs of
the war, with particular cttention to
the civilian and military losses in
Russig, Germany, Britain, the United
States, China, and Japan.

Finding text to text
and text to world
connections in
Hiroshima using
textual evidence

Smiall group
discussion on assigned
country about human
costs of war. Group
presentation of
findings.

Individual written
synthesis of human
costs of war.

Drafting activity for
introduction to
research paper

Drafting activity for
conclusion to research
paper

Activity identifying
strong and weak
introductions in
sample research
essays

Activity identifying
strong and weak
conclusions in sample
research essays

figurative language
in times of war

Minilesson: How to
create an effective
introduction to your
essay

Minilesson: How to
create an effective
conclusion to your
essay

Minilesson: Crafting
effective transitions

Minilesson:
Understanding

what a universal
theme is and finding
evidence for it.

Week 27 — | Literary

Focus on Response and
drafting, Analysis
raising &

countering: | Writing
objections Strategies

3.12 Analyze the way in which a
work of literature is related to the
themes and issues of its historical
period. (Historical approach)

1.2 Use precise language, action

Reading quiz on
Hiroshima

Analysis of Hiroshima
vs. other historical
representations — how

Hiroshima

Sample research

Word Work: Cold
War

essays for analysis | Reciprocal Teaching

Minilesson: Raising
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verbs, sensory details, appropriate does it convey the and countering
Writing modifiers, and the active rather than themes of the period? objections effectively
Applications the passive voice. :
: Written analysis of Minilesson: Does
History 10.9, 2.3 Write expository compositions, causes of Cold War your paragraph give
Students including analytical essays and the right amount of
analyze the research reports: Reciprocal teaching evidence to support
international c. Make distinctions between the activity looking at your argument?
developments in | relative value and significance of documents on the
the post-World specific data, facts, and ideas. Cold War Minilesson: Close
World War !! e. Anticipate and cddress readers' reading history
world. potential misunderstandings, biases, Partner activity — content to
and expectations. economic and military determine points of
power shifts — comparison
15.9.1, Compare the economic and compare and contrast
military power shifts caused by the Minilesson: When
war, including the Yaltg Pact, the Class debate: US vs. comparing histories
development of nuclear weapons, Soviet Union on the goes too far — how
Scviet control over Eastern European Cold War to understand
nations, and the economic recoveries similar histerical
of Germany and Japan. Draft of whole situations, themes
10.2.2, Analyze the causes of the research essay due responsibly
Cold War, with the free world on one :
side and Soviet client states on the Summary vs. analysis Minilesson:
other, including competition for quiz Integrating longer
influence in such places as Egypt, the quotes while
Congo, Vietnam, and Chile. Student evaluation of keeping the flow
appropriate amount of
evidence in sample
arguments
Week 28 — | Literary 3.6 Analyze and trace an author’s Hiroshima exam Hiroshima Word Work:
Focus on Response and development of time and sequence, cultural revolution,
revision, | Analysis including the use of complex literary Written analysis of Sample research | great leap forward
prep for devices (e.g., foreshadowing, purposes of time and | essays for analysis
speeches Writing flashbacks). sequencing in Reciprocal Teaching
' Strategies Hiroshima Sample research
How can | 1.3 Choose logical patterns of synopses for Minilesson:
orally Writing organization {(e.g., chronological, Newspaper article analysis Tracking time and
present q Applications topical, cause and effect) to inform activity on chosen sequence in
synopses- of and to persuade, by soliciting turning point in Six Traits box “fiction”
my research ‘| History 10.9, agreement or action, or to unite China’s history
~ Appendix \Ib 52




audiences behind a common belief
or cause. :
1.9 Revise writing to improve the
logic and coherence of the
organization and controlling
perspective, the precision of word
choice, and the tone by taking into
consideration the audience, purpose,
and formality of the context.

2.3 Write expositery compositions,
inciuding analytical essays and
rasearch reports:

d. include visual aids by employing
cppropriate technology to organize
and record information on charts,
maps, and graphs.

10.9.2, Analyze the causes of the
Czld War, with the free world cn one
side and Soviet client states on the
other, including competition for
influence in such places as Egypt, the
Congo, Vietnam, and Chile.

10.9.4, Analyze the Chinese Civil
War, the rise of Mao Tse-tung, and
the subsequent political and
economic upheavals in China (e.g.,
the Great Leap Forward, the Cultural
Revolution, and the Tiananmen
Square uprising).

(between Civil War
and Tienanmen
Square)

Class presentations of
turning point articles

Timeline activity of key
moments in Cold War
and analysis of
importance of those
moments

Paired speech practice
focused on fluency
and body language

Activity deconstructing
and analyzing
language use in
Cultural Revolution

Graphic organizer on
causes and effects of
Cold War

6 Traits activity on
revising for clarity of
ideas

6 Traits activity on
revising for word
choice

Peer revision activity —
focus on clarity of
ideas

Minilesson:
Revising for clarity
of ideas

Minilesson:
Revising for word
choice

Minilesson:
Revising for
coherence

| Minilesson: Writing

a synopses of your
research findings to
deliver as a speech

Minilesson:
Speaking fluently
and clearly for an
audience

Minilesson:
Practicing reading
with just notos

Minilesson:
Speaking with your
audience in mind

3.6 Analyze and trace an author's
development of time and sequence,
including the use of complex literary
devices (e.g., foreshadowing,
flashbacks).

Chronicle of a Death
Foretold reading quiz

Speech synopsis due

Chronicle of a
Death Foretold

Samples of
professional

Word Work:
chronicle, doctrine,
uprising

Minilesson: How to

inan Students

engaging analyze the

and international

effective developments in

way? the pest-World
World War !
world.

Week 29 — | Writing

Focus on Strategies

final

revision, Writing

editing, Applications
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visual aids

1.9 Revise writing to improve the
logic and coherence of the
organization and controlling
perspective, the precision of word
choice, and the tone by taking into
consideration the audience, purpose,
and formality of tha context.

2.3 Write expository compaositions,
including analytical essays and
research reports:

d. Include visual aids by employing
appropriate technology to organize
and record information cn charts,
maps, and graphs.

1.7 Use props, visual aids, graphs,

and electronic media to enhance the
appeal and accuracy of
presentations.

1.8 Produce concise notes for
extemporaneous delivery.

1.9 Analyze the occasion and the
interasts of the audience and choose
effective verbal and nonverbal
techniques (e.g., voice, gestures, eye
contact) for presentations.

1.2 Understand sentence
construction (e.g., parallel structure,
subordination, proper placement of
madifiers) and proper English usage
(e.g., consistency of verb tenses).
1.3 Demonstrate an understanding
of proper English usage and control
of grammar, paragraph and
sentence structure, diction, and
syntax.

10.9.3, Understand the importance
of the Truman Doctrine and the

Oral presentations on
research synopsis

Peers generate
questions as feedback
for revisions

Creation of revision
plan based on
feedback

Peer editing of

research essays

Trace Marguez's use
of time and the
language of time
{Chronicle, foretold,
etc.) and draw
conclusions about his
purposes

Close reading on the
components of the
Truman Doctiine

Evaluating the
importance of the
Marshall Plan activity

Summary of uprising
(either Poland,
Czechoslovakia, or
Hungary) and analysis
of effects

Character charts on
Chronicle of a Death
Foretold

looking visual aids

create professional
looking visual aids
for your research
essay

Minilesson: How
props can help your
speech

Mninilesson:
Editing common
mistakes

Minilesson:
Effective computer
use

for research | Written and

essay Oral Language
Conventions

How does

genre Listening and

shape Speaking

theme? tratagies

Chronicle 10.9,

focus on Students

time and analyze the

sequence international
developments in
the post-World
Woaorid War i
world,
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e

Marshall Plan, which established the
pattern for America's postwar policy
of supplying economic and military
aid to prevent the spread of
Communism and the resulting
economic and political competition
in arenas such as Southeast Asia
{i.e., the Korean War, Vietnam War),
Cuba, and Africa.

10.9.5, Describe the uprisings in
Poland (1952), Hungary {1956), and
Czechostovakia (1968) and those
countries' resurgence in the 1970s
and 1980s as people in Soviet
sateliites socught freedom from Soviet
control.

Weex 3C - ' Reading
- Cemprehension
Rescarch |
Paper due, | Literary
sell- ’ Response and
evaluation Analysis

VAT e
V'iil'un’;,'

Strategies

Writing
Applications

Specking
Applications

10.9,

Students
analyze the
international
developments in
the post-World
World War 1|
world.

2.8 Evaluate the credibility of an
guthor's argument or defense of a
claim by critiquing the relationship
between generalizations and
evidence, the comprehensiveness of
evidence, and the way in which the
author's intent affects the structure
and tone of the text {g.g., in
professional journals, editorials,
political speeches, primary source
material).

3.2 Compare and contrast the
presentation of a similar theme or
topic across genres to explain how
the selection of genre shapes the
theme or topic.

3.5 Compare works that express a
universal theme and provide
evidence to support the ideas
expressed in each work.

1.8 Design and publish documents
by using advanced publishing
software and graphic programs.

Research paper due
(topics : WWIi
political, military &
diplomatic leaders
though primary and
secondary sources)

Chronicle of a Death

Foretold reading quiz

Thematic analysis of
Chronicle activity

Self-assessment of
Research Essay

Creative dialogue
between modern day
and character in
Chronicle on the price
of family honor

Reciprocal Teaching
activity/debate on
establishment of State

Chronicle of a
Death Foretold

New Yorker article
on modern-day
example of
Chronicle of a
Degth Foretold

Word Work:

nationatism
Reciprocal Teaching

Minilesson:
Understanding

theme in Chiaticie

Minilesson: How to
use the historical
record to debate a
point of view

Minilesson: Using
histotical starting
points to make a
case (e.g. when you
talk about the
Palestinian/lsraeli
conflict, the year
you start the history
makes a difference)

Minilesson: How to
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2.3 Write expository compasitions,
including analyticat essays and
research reports:

a. Marshal evidence in support of a
thesis and related claims, including
information on all relevant
perspectives.

b. Convey information and ideas
from primary and secondary sources
accurately and coherently.

¢. Mgke distinctions between the
relative value and significance of
specific data, facts, and ideas.

d. Include visuat aids by employing
appropriate technology to organize
and record information on charts,
maps, and graphs.

e. Anticipate and address readers'
potential misunderstandings, biases,
and expectations.

f. Use technical terms and notations
accurately.

10.9.6, Understand how the forces
of nationalism developed in the
Middle East, how the Holocaust
affected world opinion regarding the
need for a Jewish state, and the
significance and effects of the
location and establishment of Israel
on world affairs.

10.9.8, Discuss the establishment
and work of the United Nations and
the purposes and functions of the
Warsaw Pact, SEATO, NATO, and

the Organization of American States.

of Israel using various r
readings ]

Dialogue in pairs over
the establishment an
work of the UN

Graphic organizer on
the purposes and
functions of the
Warsaw Pact, SEATO,
NATO and OAS

Activity on evaluating
credibility of an
argument

evaluate the
credibility of an
argument

Minilesson:
Understanding the
author’s intent

ADDITIONAL LEARNING OPPORTUNITIES (e.g., Experiential Learning, Intervention Options, Spiraling...)
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§ r GRADE 10 HUMANITIES
AT AT AR mw SAMPLE PACING GUIDE
PUBLIC "SCHOOQLS

31-32

California State Standards:

¢ Reading Comprehension

2.1 Analyze the structure and format of functicnal workplace documents, including the o] hiCS a d |90d:3?’5, ang €x] !L.in how OU“ ors use the fea’rures to achieve
7 + 4 B
their purposes.

e  Literary Response and Analysis

3.3 Analyze interactions between main and subordinate characters in a literary text (e.g., internal and external conflicts, motivations, relationships, influences) and
explain the way those interactions affect the plot.

3.11 Evaluate the qesthetic quaities of style, including the impact of diction and figurative language on tone, mood, and theme, using the terminology of literary
criticism. {Aesthetic approach)

e Wiriting Strategies

1.7 Establish a controflinng impression or coherent thesis that conveys a clear and distinctive perspective on the subject and maintain a consistent tone and focus
throughout the piece of writing.

¢« Wiriting Applications
2.5 Write business letters:

a. Provide clear and purposeful information and address the intended audience appropriately.

b. Use appropriate vocabulary, tone, and style o take into account the nature of the relationship with, and the knowledge and interests of, the recipients.
c. Highlight central ideas or images.

d. Follow a conventional style with page formats, fonts, and spacing that contribute to the documents' readability and impact.

2.6 Write technical documents {e.g., a manual on rules of behavior for conflict resolution, procedures for conducting a meeting, minutes of a meeting):
a. Report information and convey ideas logically and correctly.

b. Offer detciled and accurate specifications.

¢. Include scenarios, definitions, and examples to aid comprehension (e.g., troubleshooting guide).

d. Anticipate readers' problems, mistakes, and misunderstandings.

e History

10.10 Students analyze instances of nation-building in the contemporary world in at least two of the following regions or countries: the Middle East, Africa, Mexico
and other parts of Latin America, and China.

1,

Understand the challenges in the regions, including their geopolitical, cultural, military, and economic significance and the international relationships in which
they are involved.

2. Describe the recent history of the regions, including political divisions and systems, key leaders, religious issues, natural features, resources, and population
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3. Discuss the important trends in the regions today and whether they appear to serve the cause of individual freedom and democracy.
10.11 Students analyze the integration of countries into the world economy and the information, technological, and communications revolutions {e.g., television,

satellites, computers).

¢ Historical and Social Sciences Skills
Chronological and Spatial Thinking
2. Students analyze how change happens at different rates at different times; understand that some aspects can change while others remain the same; and understand that

change is complicated and affects not only technology and politics but also values ond beliefs.

3. Students use a variety of maps and docurnents to interpret human movement, including major patterns of domestic and international migration, changing environmental
preferences and settlement patterns, the frictions that develop between population groups, and the diffusion of ideas, technological innovations, and goods.

Unit Name/Orgariizing Theme/Essential Question:

Post-WWII, Nation Building, World Economy,
Chronicle of a Death Foretold, Career Writing

‘ \4"DF NCE OF : "MATEW'ALS
: ssays, Rég;@‘&@, Exar
Edugoft Benchmdrks, St
We—e'< 31 Reading 2 A..clyze the strucmra and formc’r of Business Letter Due Chronlcle of a Word Werk: nation-
Comprehensi | functional workplace documents, Death Foretold building, geo-
Business on including the graphics and headers, Reading quizzes on political
letter and explcin how authors use the Chronicle Sample business
: Writing features to achieve their purposes. letters for analysis | Minilesson:
STAR test Strategies Character anaiysis on Structure and
prep , 3.3 Analyze interactions between main Chronicle through purposes of a
Writing and subordinate characters in a literary diary entries of chosen business letter
Applications text (e.g., internal and external character '
conflicts, motivations, relationships, Minilesson:
10.10 influences) and explain the way those Small group activity Analyzing tone and
Students interactions affect the plot. and presentation on style of business
analyze nation building in letters
instances of 1.1 Establish a controliing impression chosen region.
nation- or coherent thesis that conveys a clear Minilesson:
building in and distinctive perspective on the Graphic organizers on Creating a central
the subject and maintain a consistent tone regions (political image in a business
contemporary | and focus throughout the piece of divisions and systems, letter
world in at writing. key leaders, religious
| least two of issues, natural Minilesson: Test-
the following 2.5 Write business letters: features, resources taking strategies for
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regions or a. Provide clear and purposeful and population
countries: the ! information and address the intended patterns)
Middle East, . audience appropriately.

Africa, Mexico | b. Use appropriate vocabulary, tone,

1

Phe STAR

Current event activity

and other and style to take into account the focusing on poilitical
parts of Latin | nature of the relationship with, and the trends today in chosen
America, and | knowledge and interests of, the countries

China. recipients.

c. Highlight central ideas or images.

a. Follow a conventional style with
page formats, fonts, and spacing that - |
contribute to the documents' readability
and impact.

10.1C.1 Understand the challenges in
the regions, including their geopolitical,
cultural, military, and economic
significance and the international
relationships in which they are involved.
10.10.2,Describe the recent history of
the regions, including political divisions
and systems, key leaders, religious
issues, natural features, resources, and
population patterns,

10.10.3, Discuss the important trends
in the regions today and whether they
appear to serve the cause of individual
freedom and democracy.

Minilesson: More

%‘Week 32~ )Reading

Writing on
technical

Comprehensi

2.1 Analyze the structure and format of
functional workplace documents,
including the graphics and headers,
and explain how authors use the

Technical Document
Due

Chronicle Of A Death

Chronicle of a
Death Foretold

Sample technical

test-taking strategies
for the STAR

documents | Writing features to achieve their purposes. Foretold essay exam documents for Minlesson:
Applications 2.6 Write technical documents (e.g., a analysis Understanding the
STAR test manual on rules of behavior for conflict Practice writing: steps purposes and
prep 10.11 resolution, procedures for conducting a in building a PB&J features of technical
Students meeting, minutes of a meeting): sandwich documents
analyze the a. Report information and convey ideas
integration of  logically and correctly. Activity on creating an Minilesson:
countries into | b. Offer detailed and accurate order of ideas Choosing and
the world specifications. ordering steps in a
Appendix b
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economy and

the
information,
technological,
and
communicatio
ns revolutions
(e.g.,

c. Include scenarios, definitions, and
examples to aid comprehension (e.qg.,
troubleshooting guide).

d. Anticipate readers' problems,
mistakes, and misunderstandings

10.11 Students analyze the integration
of countries into the world economy

Analysis of world
economy; information,
technological, and
communications
revolutions

technical document

Minilesson: Adding
comprehension aids

Minilesson:
Anticipating
problems, mistakes

television, and the information, technological, and
satellites, and communications revolutions (e.g., misunderstanding
computers). television, satellites, computers).
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Appendix llc: Sample Essential Vocabulary
Geometry”

The most essential words or concepts in this class include the following:

The statement relating the lengths of the legs of
a right triangle to the length of the hypotenuse:
(leg) ™ 2 + (leg) ™ 2 = (hypotenuse) ™ 2

2 Perimeter The distance around a figure on a flat surface.
For a polygon, the perimeter is the sum of the

\ lengths of the edges (sides). '

' 3 Areq For this course, the number of square units
needed to fill up a region on a flat surface. The
idea can be extended to cones, spheres, and
more complex surfaces.

Py‘rhagofea n Theorem

4 Conjecture An educated guess. Many theorems begin as
conjectures. Once they are proven, they become
theorems.

5 Scalene triangle e A triangle w/no sides of equal length

Isosceles triangle e A triangle w/2 sides of equal length
| Equilateral triangle - e Atriangle w/ all sides of equal length
6 Exterior Angle An exterior angle of a polygon is formed by

extending a side of the polygon to form an angle
outside of the polygon w/the adjacent side. Note
“that an exterior angle is always adjacent and
supplementary to an interior angle of the
. polygon.
7 Vertical Angles Vertical angles are the two opposite (that is,
non-adjacent) angles formed by two intersecting
lines. Vertical is a relationship between pairs of
angles, so you cannot call one angle a vertical

angle.
8 Complementary Angles . | Complementary angles are two angles whose
! ' measures sum to 90 degrees.
9 Supplementary Angles A pair of angles whose sum is 180 degrees.
10 Corresponding Angles Angles on the same side of two lines and on the

same side of a third line (transversal) that
| intersect the two lines. Note that corresponding
L1 Alternate Interior Angles | Angles between a pair of lines that switch sides

‘ Corresponds to CPM Math 2
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of a third intersection line (transversal). Note
that alternate interior angles are equal only
when the two lines are parallel.

12

Adjacent Angles-

For two angles to be adjacent they must satisfy
these 3 conditions: 1) The two angles must have
a common side (they share a side); 2) They must
have a common vertex; and 3) They can have
NQO interior points in common. This means the
common side must be between the two angles;
no overlap is permitted.

13

Quadratic

A polynomial is quadratic if the highest exponent

+ in the polynomial is two (that is, the polynomial
| is degree 2).

| Parabola

The graph of a quadratic equation is a parabola.
There are several other ways to find a parabola,
including the intersection. of a right circular cone
with a flat surface parallel to an edge of the
cone.

15

Face

Edge

Vertex

¢ Aface of a 3-dimensional polyhedron is a
“side” of the figure; it is always a polygon.

e An edge of a 3-dimensional polyhedron is a
line segment formed by the intersection of
two faces. :

o The point where the sides of an angle or the.

edges of a polygon or a polyhedron meet
(plural: vertices).

16

Zero Product Property

If (a)}(b)=0 then either a=0 or b=0. Use this
property to solve quadratic equations in factored
form.

17

Line of Symmetry

Any line which divides a figure so that each side
folds over the line to fit the other side exactly is
called a line of symmetry. The figure is said to
have a line of symmetry.

i Transformations

i
i
i
1

I Movements of figures which preserve their shape

and size are called transformations or rigid
moticrs.

19

| Reflection

A transformation across a line producing a
mirror image of the original shape. Also called a
flip.

20

Translation

A translation (or slide) is a transformation which
preserves size, shape and orientation of a figure
while sliding it to a new location.

21

Rotation

i
t
t

A rotation (or turn} is a transformation which

' turns all the points in the original figure the

same number of degrees around a fixed center
paint (like the origin).

22

- Congruent

Two shapes (for example, triangles) are
congruent if they have exactly the same size and |
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shape.

23

Triangle Congruence -
Properties (SSS, SAS, ASA,
(AAS), HL

The Triangle Congruence Properties are
theorems which let us prove two triangles are
congruent with the minimum number of
corresponding parts congruent.

24

i Indirect Proot (Proof of
Contradiction)

This is a particular style of proof where, in
general, the proof begins by assuming that
something is true and then showing that such an
assumption eventually leads to a contradiction of
a known fact. It is also know as a proof b
contradiction. :

25

Converse.

You get the converse of a conditional statement,
hypothesis implies conclusion (H—C) by writing
a new conditional statement, conclusion implies
hypothesis {C—H). Knowing the original
statement is true does not tell you anything

i about whether the converse is true.

26

Isosceles Triangle Theorem

If Triangle ABC is isosceles with line segment BA
congruent to line segment BC, then the angles
opposite these sides are congruent, that is Angle
A'is congruent to Angle C.

27

Sine Ratio

Cosine Ratio

- Tangent Ratio

e In a right triangle, the sine ratio of an acute
angle A is sin A=length of opposite
leg/length of hypotenuse.

¢ In a right triangle, the cosine ratio of an.
acute angle A is cosin A=length of adjacent
leg/length of hypotenuse.

. @ In o right triangle, the tangent ratio of an

acute angle A is tan A=length of opposite
leg/length of adjacent leg.

28

| Law of Sines
T

Forany Triangle ABC with-sides a, b and ¢
opposite angles A, B, and C respectively, it is
always true that sin A/a = sin B/b = sin C/c.

29

Similar

Two shapes are similar if they have exactly the

same shape but are not necessarily the same
size. The symbol for similar is ~.

30

Angle of Incidence

' Angle of Reflection

e The angle of approach of a moving object or
a beam of light. The best example is to think
of a pool ball bouncing off the side of a pool
table. The smaller angle made by the path of
the ball with the side of the table as it '
approaches the side of the table is the angle
of incidence.

¢ The angle of rebound.

31

rr™2:a™3 Theorem

Once you know two figures are similar with a
ratio of similarity a/b, the following proportions
for the SMALL (sm) and LARGE (lg) figures

' {which are enlargements or reductions of each
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other) are true:

side(sm)/side(lg) = a/b

P{sm)/P(lg) = a/b

A(sm)/Allg) =a”2/b"™2

V(sm)NV(g) =a”3b"3

For 2 dimensional figures, the theorem refers to -
the ratios of the sides, perimeters (P), and areas

(A). For three dimensional figures, the theorem

refers to the ratios of edges, areas of faces, or

total surface area of the solids, and volume (V).

32 ' Trianigle Similarity
Theroems:
e SAS~ Theorem

e SS5S5~ Theorem

# Triangles that have 2 pairs of corresponding
sides proportional and the included angle
congruent are similar. '

» Triangles that have all 3 sides proportional

~ are similar, where one triangle is a
magnification of the other. .

33 Polygon Angle Formulas | e (n-2)180 [sum of interior angles]
o Angle measure of regular n-gon = {(n-
. 2)180}/n
= Sum of exterior angles of an n-gon = 360
34 Definitions of o Quadrilateral: polygon w/exactly 4 sides.
- | Quadrilaterals and Their ¢ Kite: Quadrilateral w/2 pairs of consecutive,
Properties equal sides.
o Trapezoid: Quadrilateral w/1 pair of parallel -
sides
e lIsosceles Trapezoid: Trapezoid w/ a pair of
‘ equal hase angles (from the same base)
i e Parallelogram: Quadrilateral w/ 2 pairs of
1 parallel sides.
| & Ractangle: Quadrilateral w/4 right angles
‘ e Rhombus: Quadrilateral w/4 congruent sides.
| ® Sguare: Quadrilateral w/4 right angles and 4
congruent sides.
35 Convex Polygon In a convex polygon each pair of interior points
' can be connected by a segment without leaving
the interior of the polygon.
36 Regular Polygon A polygor: is regular if it is a convex polygon w/
all angles congruent and all sides congruent.
37 - Volume: ‘ ’
' ; Cone and Pyramid _ | V/=1/3Bh
! Cylinder & Prism : V=8h .
38 _ Chord | Aline segment with its endpoints on the circle
39 ' Inscribed Angle Theorem The measure of any inscribed angle is half the
measure of the intercepted arc.
40 Circle Facts: ;
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Radius (r)

Diameter (d)

o Distance from the center to the points on
the circle

» A line segment drawn through the center
w/ both endpoints on the circle

Circumference (C) e C=J]d
Pi (T o C/d
Areq o [Ir"2
41 Probability The PROBABILITY of scme event, call it A,
happening is expressed as a ratio and written as:
P(A)=(# of successful outcomes)/(total number
of outcomes)
42 Equation of a circle X"2+y"2=r"2
43 Angle-Chord-Secant

Theorems

(cannot represent here — look up in text)

Appendix llc




PUBLIC "SCHOOQLS

Appendix lld: Sample Book List
7" Grade Humanities

Whole Class Texts (to teach literature circle roles, build community, teach specific literary analysis lessons):

The Giver (Lowry) *suggested summer reading text

The Canterbury Tales (Chaucer and McCaughrean, or Hastings)

History Text and Materials:
TCI History Alive: The Medieval World

High Interest Literature Circle Books:
Esperanza Rising (Ryan)
Al Capone Does My Shirts (Choldenko)
Stargirl (Spinelli)
Loser (Spinelli)
Surviving the Applewhites (Tolan)
Whirligig (Fleishman)
Year of Impossible Goodbyes {Choi)
ragonwings (Yep)
he Westing Game (Raskin)
Julie of the Wolves (George)

Rome See 6" grade Rome resources
Islam The Boy From Makkah (Halman) Science in Early Islamic Culture (Beshore)
The Breadwinner (Ellis) The Rise of Islam (Child)
Shabanu: Daughter of the Wind (Staples) Essential Koran: The Heart of Islam (Cleary)
The Storytellers (Lewin) Sinbad the Sailor and Other Tales from the Arabian Nights
Seven Daughters and Seven Sons (Cohen) (Puffin)
Shadow Spinner (Fletcher) 1001 Arabian Nights (McCaughrean)
Islamic World: Cambridge lllustrated History (Roblnson)
The Man Who Counted: A Collection of Mathematical
Adventures (Tahan)
Science in Medieval Islam: An lllustrated Introduction
(Turnern)
China See 6" grade China resources
Maples in the Mist: Children’s Poems from the Tang
Dynasty (Ho)
Ghana and Mali | Nzingha, Warrior Queen of Matamba: Asante (Boateng)
{Medieval Angola, Africa 1595 (McKissack) Exploration Into Africa (Ibazebo)
Africa) Royal Kingdoms of Ghana, Mali and Songhay: Life in
Medieval Africa (McKissack)
Orphan Girl and Other Stories: West African Folk Tales

(Offodile)
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Medieval Japonﬁ The Ghost in the Tokaido Inn (Hoobler)

The Master Puppeteer (Paterson)

Of Nightingales That Weep (Paterson)

A Samurai’s Tale (Haugaard)

The Sign of the Chrysanthemum (Paterson)

See 6™ grade Ctina resources on religion

Shinto (Hartz)

Ancient Japan: What Life Was Like For the Ancient
Japanese (MacDonald)

Tales From Japan (McAlpine)

Medieval Catherine Called Birdy (Cushman) The Late Middie Ages (Corrick)
Europe Matilda Bone (Cushman) Middle Ages: An lllustrated History (Hanawalt)
The Midwife’s Apprentice (Cushman) Medieval Europe: A Short Source Book (Hollister)
| The Ramsay Scallop (Temple) The New Penguin Atlas of Medieval History (McEvedy)
Inca, Aztec, Eyewitness: Aztec, Inca and Maya (Baquedano)
Maya Emercld Lizard: Fifteen Latin American Tales To Tell in

English and Spanish (DeSpain)

Mayans (Kallen)

The Aztecs (Defrates)

Ancient Incas: The Chronicles from National Geographic
(Israel)

Renaissance,
Reformation,
Scientific
Revolution

Renaissance and the New World (Caselli)

Eyewitness: Shakespeare (Chrisp)

Eyewitness: Renaissance (Cole)

Shakespeare Set Free

The Reformation: The History Through Sources (Mullett)

| Isaac Newton and the Scientific Revolution (Christianson)

Gdlileo (Fisher)
Young Person’s Guide to Philosophy (Weate)
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Appendix ITe: AVID™ (Advancement Via Individual Determination)

AVID is a grade 6-12 program to prepare students, many of whom ate first generation college-
bound, for four-year college eligibility. AVID is an academic, regularly scheduled elective class based
on wtiting as a tool of learning, collaborative grouping, reading skills, and inquity methods of
instruction. The three main components of the program are academic instruction, tutorial support,
and motivational activities.

Students are enrolled in a college preparatory sequence of classes and in an elective section of AVID
in which students are given the academic and motivational support to succeed. Within AVID,
students are coached by college tutors, typically AVID graduates themselves, and work in
collaborative groups using a curriculum focusing on writing, reading and inquiry. Non-tutorial days
are devoted to an across-the-curriculum writing sequence and grade level study skills in preparation
for college entrance and placement exams as well as presentations by guest speakers. AVID classes
patticipate in field trips to colleges, businesses, and places of cultural intetest.

‘The program also testructures the teaching methodology of the entire school to make college

preparatory curricula accessible to almost all students. AVID teachers attend bi-monthly coordinator
workshops for staff development, and AVID schools send content area teachers, counselors,
administrators, and AVID teachers to summer institutes as site teams for staff development and to
prepare AVID site team plans for the year. '

Program integtity is maintained through annual certification. AVID schools complete a self-study
continuum based on a list of essential elements of strong AVID programs, receive technical
assistance in addressing challenges and in looking for ways to improve their programs, and ate
recommended for AVID affiliate (working toward certification), certified, or certified with

~ distinction status.
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Appendix Ile: AVID™ (Advancement Via Individual Determination)

AVID is a grade 6-12 program to prepare students, many of whom ate first generation college-
bound, for four-year college eligibility. AVID is an academic, regulatly scheduled elective class based
on writing as a tool of learning, collaborative grouping, reading skills, and inquiry methods of
instruction. The three main components of the program are academic instruction, tutorial support,
and motivational activities. :

Students are enrolled in a college preparatory sequence of classes and in an clective section of AVID
in which students are given the academic and motivational support to succeed. Within AVID,
students are coached by college tutors, typically AVID graduates themselves, and work in
collaborative groups using a cutriculum focusing on writing, reading and inquiry. Non-tutorial days
are devoted to an across-the-curriculum writing sequence and grade level study skills in preparation
for college entrance and placement exams as well as presentations by guest speakers. AVID classes
participate in field trips to colleges, businesses, and places of cultural interest.

The program also restructures the teaching methodology of the entire school to make college
preparatory cutrricula accessible to almost all students. AVID teachets attend bi-monthly coordinatot
workshops for staff development, and AVID schools send content area teachets, counselors,
administratots, and AVID teachers to summer institutes as site teams for staff development and to
prepare AVID site team plans for the yeat.

Program integrity is maintained through annual certification. AVID schools complete a self-study
continuum based on a list of essential elements of strong AVID programs, teceive technical
assistance in addressing challenges and in looking for ways to improve their programs, and are
recommended for AVID affiliate (working toward cettification), certifted, or cettified with
distinction status.
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Appendix lIf: 07-08 SECONDARY ASSESSMENT CALENDAR

ASSESSMENT DUE DATE'
Writing — Snapshot writing assessment Within first 30 days of
instruction
Math — Fall Benchmark? Within 30 days of instruction
Reading Edusoft Assessment _ ,
(Grades 6-12)° Within 30 days of instruction
Writing — Edusoft Asseésment September 15
Math- Winter Benchmark _ By Christmas Break
Reading ~ Edusoft Assessment By Christmas Break
- Writing — Edusoft Assessment By Christmas Break
Writing — Snapshot.writing assessment February 1
Math —Problem Solving | ~ TBD
Math — CST Benchmark ‘ 4 weeks before STAR
Reading — Edusoft Assessment 7| 4 weeks before STAR
Writing'— Edusoft Assessment 4 weeks before STAR -
Math - Spring Benchmark June 1
OPTIONAL ASSESSMENTS:

3 Day Process Assessment — November & End of the Year ‘
Developmental Reading Assessment - STRONGLY ENCOURAGED (6-8)

' All data e-mailed to: John Ericson, Regional VP, Principal & Coaches

2* 5" through 12" grade should give grade level benchmark and Basic Skills
Assessment. (Basic Skills are given until a student passes with 85% or higher.)
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Appendix llg: Samp.le Benchmark Assessment

7th Grade Reading Benchmark - Winter - Longer Version
Section 1 - Multiple Choice

Passage for questions 1 to 10:
Read this passage and answer the question(s) below.

Super Brew Coffee Maker
Model 21b

Congratulations on your purchase of a Super Brew Coffee Maker, the world's very best
coffee maker! Super Brew is the best coffee maker on the market. Using Super Brew
means your coffee will always be delicious. Your family and friends will love Super
Brew-and they'll love you for using it!

Operating Instructions

1. Pour the amount of cold water you need into the opening at the top of the coffee maker

. (1 cup of water per :
cup of coffee).

2. Measure out the necessary amount of ground coffee and put it in the brown plastic

filter. The Super Brew Coftee Maker does not require a separate paper filter. We

recommend using 1 level tablespoon of coffee per "

. cup.

3. Plug in the coffee maker. _

4. Press the "brew" button. The red light will go on to indicate that the coffee is brewing.

Cleaning Instructions

To clean, simply rinse the coffee maker with cold water. Soap is not recommended.
Never submerge the coffee maker in water, for doing so may result in a fire hazard.
Never put the coffec maker in a dishwasher, as this will cause damage to its parts.

Warranty and Repair

Super-Brew Coffee Maker Model 21b is covered under warranty against defects for a
period of six months from the date of purchase. Please send all defective parts, along with
your original receipt, to the following address: Coffee Mania Incorporated, 61b Montana
Ave., Forest Glen, CA 94171. Please allow five to seven weeks for a response. No phone
calls, emails, or faxes. ' '
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. 1) According to the passage, when will the red light go on?

a. when water is poured into the coffee maker
b. when the ground coffee is measured
c. when the coffee maker is cleaning itself
d. when the "brew" button is pressed
2)

“Which coffee maker model number is being discussed in this passage?

3)

According to the passage, what will happen if the coffec maker is put in the
dishwasher?

a. the coffee maker will get cleaned
b. the dishwasher will cause a fire hazard
c. the parts will be damaged
d. the coffee won't taste as good
4)

‘Which of the following is true about the coffee filter?

a. It is plastic.
b. It is white.
c. It is paper.
d. It is ground.

5) According to the passage, when should ybu measure out the ground coffee?

a. after pressing the "brew" button

b. after pouring in the water

c. after the coffee filter is removed

d. after unplugging the coffee maker
6) :

This passage is best described as-

a. an essay, because it discusses a topic in detail.

b. a set of directions, because it explains how to use something.
¢. a textbook, because it is factual and educational.

d. an editorial, because it is trying to convince the reader.
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7) Which of the following sentences from the passage is an opinion?

a. Super Brew is the best coffee maker on the market.

b. The Super Brew Coffee Maker does not require a separate
paper filter. :

c. Plug in the coffee maker. _

d. To clean, simply rinse the coffee maker with cold water.

8)
Which of the following sentences from the passage is an opinion?

a. Never submerge the coffee maker in water, for doing so may
result in a fire hazard.

b. Your family and friends will love Super Brew-and they'll love
you for using it! |

c. The red light will go on.

d. No phone calls, emails, or faxes.

9)
This passage is most likely to appear-

a. in a book about the history of coffee.
b. in an instruction manual.

c. in a coffee shop newsletter.

d. in a national newspaper.

10) -
According to the passage, when should you plug in the coffee maker?

a. before putting the ground coffee in the filter

b. after putting the ground coffee in the filter

c. before pouring the water into the top of the machine
d. after pressing the "brew" button
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Passage for questions 11 to 14:
Read this passage and then answer the questlon(s) below

A Kwanzaa Story

For Nina, this was the most exciting day of the year-December 31. It was the special
day of celebration called Karamu, the climax of the seven-day African-American holiday
of Kwanzaa. The celebration that night was sure to be full of singing, storytelling, and
plenty of delicious food! Nina's mother had put her in charge of cooking one of the
holiday's best-loved treats, benne cakes. This was Nina's first time performing this
important task on her own, and she wanted to surprise everyone at the evening's
festivities with the tastiest cakes they'd ever eaten.

In previous years, Nina watched carefully as her mother stirred together the
ingredients, dropped dollops of the dough onto a cookie sheet, and put it in the oven.
"You bake them for about fifteen minutes, but you know they're done when the edges are
brown," her mother always told her. Nina felt nervous because it seemed there was so
. much to remember, but her mother was there to help just in case.

Nina mixed the ingredients, put dough on a cookie sheet, and put it into the oven, just
like her mother always did.

"How are those cakes coming along, baby?" her mother asked.
"Just fine, mama," Nina said.

" "Let me know if you need anythmg," her mother said as she walked to the front door to
greet some guests who had just arrived.

Nina got to thinking about the meaning of Kwanzaa. She knew that each day was
associated with a special principle, such as unity, cooperation, and purpose. Every year,
family and friends would talk about what these principles meant in their everyday lives.
Lost in thought, Nina forgot all about the cakes-until she noticed smoke coming from the
oven! When she opened the oven door, she saw that the cakes were not only brown

-around the edges, they were completely burnt! Putting on an oven mitt, she pulled out the
cookie sheet and put it on the counter. At that moment, her mother and some guests came
into the kitchen.

"Having a little problem with those cakes, honey?" her mother asked.
Nina flashed hot with embarrassment, and looked as if she were about to cry. But then
her mother smiled broadly and said, "The principle for today is ‘creativity,’ and I'd say

that's a very creative batch of benne cakes!" Everybody laughed, and Nina couldn't help
but smile, too.
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11) This story could best be described as-

a. unrealistic, because the plot has elements of fantasy.
b. unrealistic, because the characters are mythical.
c. realistic, because the characters and situation are believable.
d. realistic, because the dialogue seems natural.
12)

Which possible last line for the story would best express the theme of this story?

a. Her mother hugged her and said, "Don't worry. Practice makes
perfect!" '

b. Her mother shook her head and sa1d "Too many cooks spoﬂ
the broth!"

c. Her mother smiled kindly and said, "I guess you're still too
young for this."

d. Her mother picked up an apron and said, "If I want it done
right, I'll have to do it myself."

13)

Why does Nina burn the benne cakes?

a. because she wants to be creative with them

b. because she doesn't know how to make them

¢. because she stops paying attention to them

d. because her mother comes back in the room with guests
14)

What is the primary meséage in this passage?

a. You should never try anything until you are sure you can
complete it successfully.

b. Kwanzaa is an important holiday for many African-American
families.

c. People can learn from the innocent mistakes they make.

d. An important event like a holiday causes people to be nervous.
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Passage for questions 15 to 20:
Read this poem and answer the question(s) below.

Unplugged

What would you do if you came unplugged,
and the music surging through your blood
became suddenly soft and round and thythmic
in time with each heartbeat's second-hand tick?

And what if your pager could no longer beep
to rouse you from your dream-filled sleep,
and your telephone lost its pulse and tone

S0 no one could bother you when you're home?

- Could you survive without cords and connectors,
cut off from e-mail and surge protectors,
deprived of your game box and video gear...
or would you simply disappear?

Without your CD player's boom and blare,
would anyone even know you're there?
Could you make any sense of reality
if it weren't shown first on cable TV?

I'm only asking because, you see,
once there was no electricity,
and I wonder how those people existed
off-line, unwired, unplugged and unlisted?
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15)

Read the following lines from the poem.

Could you make sense of reality
if it weren't shown first on cable TV?

This question shows the author's bias-

a. in favor of regular network TV channels.

b. against learning about life through television.
c. against fiction being shown on television.

d. against TV shows that do not make sense.

16)
Based on the author's words, critics might say that the author-

a. admires modern technology.

b. has mixed feelings about modern technology.
c. is a technology historian.

d. dislikes technology experts.

17) '

Read the following lines from the passage:

I'm only asking because, you see,

once there was no electricity,

and I wonder how those people existed
offline, unwired, unplugged and unlisted?

This stanza is written using-

a. the first-person point-of-view. -
b. a limited-omniscient point-of-view.
¢. an ommiscient point-of-view.
d. the third-person point-of-view.
18)

The author's purpose is most likely fo-

a. make readers think about their dependence on technology.
b. encourage readers to become more dependent on technology. -
c. get readers to "stop and smell the roses,” and stop using
~ technology altogether. '
d. inform readers of the purpose of high technology
entertainment. '
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19)
. _ Read the first stanza from the passage.

What method is the author using to convey his message in this stanza?

a. He is using metaphor to compare the body's functioning to

music.
b. He is using rhythm to assert that the heart beats exactly once

per second. :
c. He is using hyperbole to show that the body is naturally much

slower than all electronic music.
d. He is using analogies to show that humans are like clocks.

20)
The title of this poem, "Unplugged," isa metaphor that means- |

a. not plugging in too many things at one time. ‘

b. getting back to a simpler way of life without electronics.
c. undoing all the mistakes of the past.

d. understanding the proper use of the Internet.
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Passage for questions 21 to 24:
Read this passage and answer the question(s) below.

Stage Fright

I peeked out from behind the curtain. There they were, waiting like vultures to devour
me. To hurl insults at me. To trample me underfoot. Yes, there they were. My audience.

~ Objectively speaking, they appeared harmless enough. It was a crowd of young

families, many of whom I already knew from school. The expressions on their faces were

expectant and eager. It was steaming hot in the auditorium, and I saw that some of the
older people were using their programs as makeshift fans.

I saw some of my classmates squirming in their seats, impatiently waiting for the
performance to begin. My friends Michael and Paul had assured me that I would do just
fine, that I had nothing to worry about. That's easy for them to say, | thought bitterly.
They might feel bored waiting for the show to start, but I was the one who had to stand
backstage, anticipating the disaster to come. My role was a pretty small one, and I didn't
even have to be onstage for very long, but I still wasn't looking forward to it.

I saw Daniel, one of my fellow performers. He looked absolutely green. "Are you all |
right?" I asked.

He smiled at me wryly. "Hey, Peter. | féel_like I'm going to be sick." To tell the truth,
he did seem pretty bad. :

I started to get even more worried. Daniel was the lead in the play. If he couldn't go on
stage, the whole evening would be ruined. And, I thought to myself, we'd have to do this
all over again. :

"It won't be so bad," I said, trying to reassure him.

"You don't think so?" Daniel didn't look very convinced. I could hear the music
starting. The lights in the auditorium went dim; the performance would start any moment.

"Look, Daniel." I grabbed him by the shoulders. "It's time for you to go out there."
"I guess you're right," he said reluctantly. "The show must go on." -

"That's the spirit!" [ watched as Daniel tentatively made his way to the stage entrance.
If he could do it, so could L.
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21) At what point do we see a change in the narrator's attitude?

a. when he peers out from behind the curtain
b. when he anticipates the disaster to come
¢. when he tells Daniel not to worty

d. when he hears the music starting
22)

Which of the following best describes the narrator's attitude toward Daniel's
nervousness?

a. condescending
b. amused
. sympathetic

d. annoyed
23)

The narrator is most likely-

a a high school student.
- b. ahigh school drama coach.
C. a touring musician.

d. a professional actor.
24)

This passage is written in-
a. the first person.
b. the second person.

¢. the third person.
d. the fourth person.
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Passage for questions 25 to 27:
. Read this passage and answer the question(s) below.

BEAMERS ATHLETIC SHOES - A New You

BEAMERS improve athletic performance and give you Increased
energy. Qur new precision PEAK technology, developed by a team of
design experts and professional athletes. witt dramatlcally impmve

0. 225)
{style Mﬁﬁ)

n tzhe fnllnwing LIMITED EDITION super-hat colm‘s. ““‘g

. Be Your Best in BEAMERS.

25) Read the fbllowing sentence from the passage.

Available in the following LIMITEDR EDITIGN super-hot colors:

In this sentence, Limited Edition implies that-

a. the colors are brand new and were invented by BEAMERS.

b. BEAMERS only manufactured a certain number of each color.

c. the colors are very popular amongst athletes and celebrities. )

d. BEAMERS made the colors look like cherries, cats, and ' _
canaries.
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26)

Read this sentence from the passage..

Our new precision PEAK technology, developed by a team of design experts
and professional athletes, will dramatically improve your skills on the court or
field.

Which word below defines the word precision as it is used in the sentence?

a. estimated

b. exact

¢. measured

d. manufactured
27)

The passage ends with the sentence "Be Your Best in BEAMERS." Which of the
sentences from the rest of the passage does not reinforce this sentence?

a. BEAMERS improve athletic performance and give you -
increased energy.

b....will dramatically improve your skills...

c. After all, BEAMERS are worn by all the hottest celebrities.

d. You'll be the coolest kid in school...
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Passage for questions 28 to 32:
. Read this passage and answer the question(s) below.

Congratulations on your purchase of a new EZPrint 2000 color printer! You have
selected one of the best printers available today. Follow the directions in this booklet to
discover how easy it is to print almost anything in brilliant, lifelike color. Photographs,
reports, and even t-shirts can be created right from your desktop! If you have any
questions about your recent purchase, please contact our customer service department at
1-800- EZ PRINT or on our website at http://www.ezprint.net.

Connecting and Setting Up Your New Printer

. {7) Print Cartridge

P oo

(8} Conrachion Cables {5) Cover
{9) Powssr Cable

(4Y¥Paper Feed

(1) Power i
{2} Paper Fead

. {3} Print Test
{B) Paper Tray

1. First, mstall the printer drivers and printer software from the EZPrmt CD-ROM that
came with your printer.
Drivers and software work on all Windows and Mac systems If you need drwers
and/or software for
another type of computer system, please contact us.
2. Turn your computer off, as well as any other devices (such as external CD-ROM
drives) connected to your |
computer.
3. Select a location for your printer. The printer should be within 5 feet of your
computer, and needs to have : -
ample space in front of and behind it in order to open the paper feeder and print tray.
It should also be
elevated off the ground to keep dust and dirt from clogging the print heads.
4. Carefully unpack your prmter and cables. Your printer comes with one power cable
and two connection
cables (one serial and one USB). Check your computer to see which connection
cable you need.
5. 'When your printer is in place connect the correct connection cable from the printer
- to the computer. Each
. end of the connection cable is clearly marked.
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30)

6. Connect the power cable from the back of the printer to the power bar or éurge

protector. :
7. Finally, turn on your printer and restart your computer. Print a test page to be sure

that the printer is
working properly. If you have any further problems, see the "Troubleshooting”

appendix on page S7.

28) -
In which of the following would you be most likely to find this passage?

a. a user manual for the EZPrint 2000

b. a newspaper review of the EZPrint 2000

¢. a promotional brochure for the EZPrint 2000

d. a magazine advertisement for the EZPrint 2000
29)

Step 3 states that the printer ""'needs to have ample space in front of and behind it
in order to open the paper feeder and print tray." :

Which of the following best gives the meaning of the word ample?

a. little

b. some

C. empty

d. plenty of’

On the diagram, which of these labeled features connects the printer to the
computer?

a. (6)

b. (7)

c. (8)

d. (9)
31)

What do vou need to do in order to follow the directions in Step 7?7

a. First press button (1), then button (3).
b. First press button (2), then button (1).
c. First press button (2), then button (3).
d. First press button (3), then button (2).
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. - 32) Which of these statements from the passage best illustrates the company's bias

about its product?

Appendix Hg

a. Each end of the connection cable is clearly marked.

b. Drivers and software work on all Windows and Mac systems.

¢. Congratulations on your purchase of a new EZPrint 2000 color
printer!

d. Follow the directions in this booklet to discover how easy it is
to print almost anything in brilliant, lifelike color.



- Passage for questions 33 to 36:

Read this poem and then answer the question(s) below.
‘ Lam

Wong, O'Brien, Ketheesian
I am Mirabella, Johanssen, Lipkovich
I am the turban-wearing foreigner selling fruit at the shop around the corner

" Jam

I am Schnabel

I am Takeda and Feinberg

[ am .

I am the boy whose accent glides like skis across the snow

[ am the little old lady who smiles on the bus

I am a professor of International Studies

I am a cab driver

I am La Plume, Rodriguez, DeCordova

I am the hero, or villain

I am just a person, working hard, and trying to do better

I am the woman whose clothing blooms like flowers on the city streets
[ am a baby, whose skin and giggles are both like caramel

[ am Petrovka, Yapo

[ am Sharif

I am the man who raises the flag on July 4th and weeps with pride

-Tam the girl who celebrates a holiday you have never heard of

I am ‘ :

I am

I am American, just like
you

33)
Read the following lines from the poem.

I am the boy whose accent glides like skis across the snow...

I am the woman whose clothing blooms like flowers on the city streets

I am a baby, whose skin and giggles are both like caramel

Which literary device appears in all of these lines?

a. metaphor

b. simile

c. personification
d. idiom
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34) The author probably starts nearly every line with the words "I am" because-

a. she wants the reader to think the narrator is very self-centered.
b. it makes the meter of the poem very regular.
c. if she did not, it would be difficult to tell who was speaking.
d. she wants to emphasize that she is talking about many
different individuals.
35)

Read these lines from the poem.
I am the turban-wearing foreigner selling fruit at the shop around the corner

A turban is most similar to-

a. a flag.
b. an apple.
c. a hat.
: d. a tuxedo.
36)

Read this line from the poem.
I am the man who raises the flag on July 4th and weeps with pride
This man weeps because he is proud-‘

a. to be strong enough to raise a flag.
b. to be an American.
c. that he has enough money to buy a flag.

d. to be featured in the poem.
37)

What does the word archeology mean?

a. study of buildings

b. study of dinosaurs

c. study of old things

d. study of insects -
38)

What does the word semi-independent mean?

a. not incependent at all

b. completely independent
c. used to be independent
d. partly independent
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39)
What does the word hvpersensitiv'e mean?

a. more sensitive than normal
b. less sensitive than normal

¢. not sensitive at all

d. sensitive about certain things
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Answer Key

Section 1 - Multiple Choice

Hd
2)b
3)c
4)a
5)b
6)b
Na
8)b
9b
10) b
e
12)a
13)¢
14) ¢
15) b
16) b
17)a
18)a
19)a
20) b
21) ¢
22) ¢
23)a
24) a
25)b
26)b
27) c
28)a
29)d
30)c

- 3Da-

32)d
33) b
34)d
35 ¢
36) b
3N ¢
38)d
39 a
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Appendix ITh: Map of English Language Development Standards to Aspire Instructional Guidelines

Listening & Speaking
Substrand

Standard -~ Beginning ELD Level

Strategies

Comprehension

Answer simple questions with one-to-two word responses.

Respaond to simple directions and questions by using physical actions
and other means of nonverbal communication {e.g. matching objects,
pointing to an answer, drawing pictures)

Begin to speak with a few words or sentences by using a few standard
English grammatical forms and sounds (e.g. single words or phrases)
Use common social greetings and simple repetitive phrases
independently (e.g. Thank you, You're welcome).

Ask and answer questions by using phrases and simple sentences.
Retell stories by using appropriate gestures, expressions and illustrative
objects.

Shared Reading
Discussions
Guided Reading
Discussions

Organization and
Delivery of Oral -
Communication

Begin to be understood when speaking, but usage of s’randord English
grammatical forms and sounds (e.g. plurals, simple past tense,
pronouns [he or she]) may be inconsistent.

Orally communicated basic persona; needs and desires (e.g. May | got
1o the bathroom?)

Guided Reading
Shared Reading

Listening & Speaking | Standard — Advanced ELD Level Strategies
Substrand .
Comprehension Demonstrate understanding of most idiomatic expressions (e.g. Give Discussion

me a hand) by responding to such expressions and using them
appropriately.

Guided Reading
Shared inquiry

Organization and
Delivery of Oral
Communication

Negotiate and initiate socml conversations by questioning, restating,
soliciting information, and paraphrasing the communication of athers.

Discussion
Guided Reading
Literature Circles

Readaloud/ DRTA
Shared inquiry
Reading Standard — Beginning ELD Level Strategies
Phonemic Awareness | Recognize and produce the English phenomes that are like the Mini-fesson
and Decoding and phonemes students hear and produce in their primary language. Word work
Word Recoghition Recognize and produce English phenomes that are unlike the
|_phonemes students hear and produce in their primary language.
Phonemic Awareness, | Produce most English phenomes while beginning to read aloud Read aloud
Decoding and Word ' : Shared Reading
Recognition,
Concepts About Print )
Vocabulary and Produce simple vocabulary {e.g., single words or very short phrases) to Mini-lessons
Concept communicate basic needs in social and academic settings (e.g., . Word work
Development location, greetings, classroom objects). Literacy centers
Demonstrate comprehension of simple vocabulary with an Gppropnote Shared reading
action. Guided reading
Retell stories by using simple words, phrases and sen’rences Word Work
Recognize simple affixes (e.g., educate, education), prefixes (e.g. Literacy centers
dislike, preheat), synonyms (e.g., big, large), and antonyms (e. 9 hot, Read aloud

cold).

Begin to use knowledge of simple affixes, prefixes, synonyms, and
antonyms to interpret the meaning of unknown words.

Recognize the difference between the use of the first-and-third person
points of view in phrases or simple sentences.

Guided Reading

Reading

Standard -

Phanemic Awareness
and Decoding and
Word Recognition

Strategies

Produce English phonemes while reading aloud.

Intermediate ELD Level
Mini-lesson
Recognize sound/symbol relationships and basic word formotuon rules in | Word Work
written text (e.g., basic syllabication rules and phonics). Read dloud
Apoly knowledge of English phonemes in aral and silent reading to Guided reading

derive meaning from literature and texts in content areas.

Independent reading
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Vocabulary and Use more complex vocabulary and sentences to communicate needs Mini-lesson
Concept and express ideas in a wider variety of social and academic settings. Read aloud
Development Recognize simple antonyms and synonyms (e.g. good, bad, blend, mix) | independent reading

in written text. Expand recognition of them and begin to use Word work

appropriately. Guided reading

Apply knowledge of vocabulary to discussions related to reading tasks. D.O.L.

Read simple vocabulary, phrases, and sentences independently. Literature circles

Read narrative and expository texts aloud with the correct pacing,

intonation and expression.

Use expanded vocabulary and descriptive words in oral and written

responses to written texts.

Recognize and understand simple |d|oms analogies, and figures of

speech in written text.

Recognize that some words have multiple meanings and apply this

knowledge to written text.

Recognize the function of connectors in written text {e.g., first, then,

after that, finally).
Reading Standard — Advanced ELD Level Strategies
Phonemic Awareness | Apply knowledge of sound/symbol relationships and basic word- Word work
and Decoding and formation rules to derive meaning from written text (e.g., basic Guided reading
Word Recognition syllabication rules, regular and irregular plurals, and basic phonics). Mini-lesson centers

' : ) Independent reading

Vocabutary and Apply knowledge of academic and social vocabulary while reading Word work
Concept independently. Mini-lesson

Development

Be able to use a standard dictionary to find the meonmgs of unfamiliar
words.

Interpret the meaning of unknown words by usmg knowledge gained
from previously read text.

Understand idioms, analogies, and metaphors in conversation and
written text.

Independent reading

L

Reading Standard — Beginning ELD Level Strategies
Comprehension

Comprehension and Respond orally to stories read aloud and use physical actions and other | Read aloud/DRTA
Analysis of Grade- - means of nonverbal communication (e.g., matching objects, pomtmg to | Discussion

Level Appropriate an answer, drawing pictures). Shared reading
Text Responds orally to stories read aloud, giving one-to-two word responses | Guided reading

to factual comprehension questions (who, what, when, where and how).
Understand and follow simple one-step directions for classroom-related
activities.

Structural Features of

Identify the basic sequence of events in stories read aloud, using

Guided Reading

Informational important words or visual representations, such as pictures and story Read aloud
Materials I frames. Minilessons
! Respond ordlly to stories read aloud, using phrases or simple sentences |- Shared reading
| to answer factual comprehension questions. .
Reading Standard — Intermediate ELD Level Strategies

Comprehension

Comprehension and
Analysis of Grade-
Level Appropriate
Text

Understand and follow simple written directions for classroom-related:
activities.

Read text and orally identify the main ideas and draw mten‘erences
about the text by using detailed sentences.

Read and identify basic text features, such as the title, toble of contents,
and chapter headings.

Respond to comprehension questions about text by using detailed
sentences {e.g., the brown bear lives with his family in the forest).

Shared reading
Guided reading
Mini-lesson

Structural Features of
Information Features

Identify, using key words or phroses, the basic sequence of events in
stories read.

Shared reading
Guided reading
Mini-lesson centers

Reading
Comprehension

|

Standard - Advanced ELD Level

Strategies
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Comprehension and
Analysis f Grade-
Level Appropriate
Text

Read and orally respond to familiar stories and other texts by answering
factual comprehension questions about cause-and-effect relationships.
Read and orally respond to stories and texts from content areas by
restating facts and details to clarify ideas..

Explain how understanding of text is affected by patterns of
organization, repetition of main ideas, syntax, and word choice.

Write o brief summary {two or three pcxrcgraphs) of a story.

Guided reading
Mini-lesson
Literature centers

Copy words posted and commonly used in the classroom (e.g., Iobels
number names, days of the week).

| Writing Standard — Beginning ELD Leve! Strategies
Penmanship Copy the alphabet legibly. Independent writing

Interactive writing
centers

Word work
Spelling sentence

Organization and
Focus

Write simple sentences by using key words commonly used in the

classroom (e.g., labels, number names, days of the week, and months).

Independent writing

‘Interactive wrifing

Write phrases and simple sentences that follow English symmetrical centers
| order.
Writing Standard - Intermediate ELD Level Strategies
Organization and Follow a model given by the teacher to independently write a shorr Spelling paragraphs
Focus paragraph of at least four sentences. Minilessons
' : B Independent writing
Mini-lesson

Organization, Focus
and Penmanship

Write legible, simple sentenices that respond to topics in language arts
and other content areas (e.g., math, science, history-social science).

Spelling paragraphs
Independent writing
Interactive writing

Organization and
Focus

use standard English grammatical forms even though some rules may
rot be followed.

Create cohesive paragraphs that develop a central idea and consistently

Spelling paragraphs
D.O.L.
Independent writing

Write simple sentences about an event or a character from a written Mini-lesson
text. i :
I Produce independent writing that is understood when read but may
I include inconsistent use of standard grammatical forms.
| Writing ! Standard - Advanced ELD Level Strategies

Organization and
Focus

Develop.a clear thesis and support it by using analogies, quotations,
and facts appropriately.

Spelling paragraph
Independent writing

Spelling

! Produce independent writing with consistent use of capitalization,
; punctuation, and correct spelling.

Write a multiparagraph essay with consistent use of standard Mini-lessons
grammatical forms.
Capitalization i Use capitalization when writing one’s own name. DOL
Use capitalization at the beginning of a sentence and for proper nouns. | Spelling paragraph
Independent writing
Punctuation Use period at the end of a sentence and a question mark at the end of DOL
a question. ' Spelling paragraph
Independent writing
Capitalization, Preduce independent writing that includes partial consistency in the use | Word work
Punctuation and i of capitalization and periods and correct spelling. DOL

Spelling paragraph
Independent writing
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Appendix Ith: Map of English Language Development Standards to Aspire Instructional Guidelines

Listening & Speaking
Substrand .

Standard - Beginning ELD Level

Strategies

Comprehension

Answer simple questions with one-to-two word responses.

Respond to simple directions and questions by using physical actions
and other means of nonverbal communication (e.g. matching objects,
pointing to an answer, drawing pictures)

Begin to speak with a few words or sentences by using a few standard
English grammatical forms and sounds (e.g. single words or phrases)
Use common social greetings and simple repetitive phrases
independently (e.g. Thank you, You're welcome).

Ask and answer questions by using phrases and simple sentences.
Retell stories by using appropriate gestures, expressions and illustrative
objects.

Shared Reading
Discussions
Guided Reading
Discussions

Organization and
Delivery of Oral
Communication

Begin to be understood when speaking, but usage of standard English
grammatical forms and sounds (e.g. plurals, simple past tense,
pronouns [he or she]) may be inconsistent.

Orally communicated basic persona; needs and desires (e. g. May | got
to the bathroom?)

Guided Reading
Shared Reading

Listening & Speaking | Standard — Advanced ELD Level Strategies
Substrand
| Comprehension Demonstrate understanding of most idiomatic expressions {e.g. Give Discussion
me-a hand) by responding to such expressions and using them Guided Reading
dppropriately. Shared inquiry

Qrganization and
Delivery of Oral
Communication

Negotiate and initiate social conversations by questioning, restating,-
soliciting information, and paraphrasing the communication of others. .

Discussion

Guided Reading
Literature Circles
Read aloud/ DRTA
Shared inquiry

Decoding and Word
Recognition,
Concepts About Print

Reading Standard - Beginning ELD Level : Strategies
Phonemic Awareness | Recognize and produce the English phenomes that are like the Mini-lesson
and Decoding and phonemes students hear and produce in their primary language. Word work
Word Recognition Recognize and produce English phenomes that are unlike the -
phonemes students hear and produce in their primary language.
“Phonemic Awareness, | Produce most English phenomes while beginning to read aloud Read aloud

Shared Reoding

Apply knowledge of English phonemes in oral and silent reading to

i derive meaning from literature and texts in content aregs.

Vocabulary and Produce simple vocabulary (e.qg., single words or very short phrases) to Mini-lessons

Concept communicate basic needs in social and academic settings (e. g . Word work

Development location, greetings, classroom objects). Literacy centers .
Demonstrate comprehension of simple vocabulary with an appropriate Shared reading
oction. Guided reading
Reteli stories by using simple words, phrases and sentences. Word Work
Recognize simple offixes (e.g., educate, education), prefixes (e.g. Literacy centers
dislike, preheat), synonyms (e.g., big, large), and antonyms (e.g., hot, Read aloud
cold). Guided Reading
Begin to use knowledge of simple affixes, preﬂxes, synonyms, and '
antonyms to interpret the meaning of unknown words.
Recognize the difference between the use of the first-and-third person
points of view in phrases or simple sentences.

Reading Standard - Intermediate ELD Level Strategies

Phonemic Awareness | Produce English phonemes while reading aloud. Mini-lesson

and Decoding and Recognize sound/symbol relationships and basic word formation rules in | Word Work

Word Recognition written text {e.g., basic syllabication rules and phonics). Read aloud

Guided reading
Independent reading
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Vocabulary and
Concept
Development

Use more complex vocabulary and sentences to communicate needs
and express ideas in a wider variety of social and academic settings.
Recognize simple antonyms and synonyms (e.g. good, bad, blend, mix)
in written text. Expand recognition of them and begin to use
appropriately.

Apply knowledge of vocabulary to discussions related to reading tasks.
Read simple vocabulary, phrases, and sentences independently.

Read narrative and expository texts aloud with the correct pocnng,
intonation and expression.

Use expanded vocabulary and descriptive words in oral and written
responses to written texts.

Recognize and understand simple idioms, analogies, and figures of
speech in written text.

Recognize that some words have multiple meanings and apply this
knowledge to written text.

Recognize the function of connectors in written text (e a., flrst then,
after that, finally).

Mini-lesson

Read aloud
Independent reading
Word work

Guided reading
D.O.L. '
Literature circles

Reading

Standard — Advanced ELD Level

Strategies

Phonemic Awareness
and Decoding and
Word Recognition

Apply knowledge of sound/symbol relationships and basic word-
formation rules to derive meaning from written text (e.g., basic
syllabication rules, regular and irregular plurals, and basic phonics). -

Word work

Guided reading
Mini-lesson centers
Independent reading

Vocabulary and
Concept
Development

Apply knowledge of academic and social vocabulary while reading
independently.

Be able to use a standard dictionary to find the meanings of unfamiliar
words.

Interpret the meaning of unknown words by using knowledge gained
from previously read text.

Understand idioms, analogies, and metaphors in conversation and
wiritten text.

Word work
Mini-lesson
Independent reading

Reading Standard - Beginning ELD Level Strategies
Comprehension

Comprehension and Respond ordlly to stories read aloud and use physical actions and other | Read aloud/DRTA
Analysis of Grade- means of nonverbal communication (e.g., matching objects, pointing to | Discussion

Level Appropriate
Text

-an answer, drawing piciures).

Responds orally to stories read aloud, giving one-to-two word responses
to factual comprehension questions (who, what, when, where and how).
Understand and follow simple one-step dvrectlons for classroom-related

activities.

Shared reading
Guided reading

- Structural Features of

Identify the basic sequence of events in stories reod aloud, using

Guided Reading

Informational important words or visual representations, such as pictures and story Read aloud
Materials frames. Minilessons
¢ Respond orally to stories read aloud, using phroses or simple sentences | Shared reading
J -to answer factual comprehension questions. :
Reading . Standard — Intermediate ELD Level Strategies

Comprehension

Comprehension and
Analysis of Grade-
Level Appropriate
Text

Understand and follow simple written directions for classroom-related
activities. '

Read text and orally identify the main ideas and draw interferences
about the text by using detailed sentences.

Read and identify basic text features, such as the title, table of contents,
and chapter headings.

Respond to comprehension questions about text by using detailed
sentences (e.g., the brown bear lives with his family in the forest).

Shared reading
Guided reading
Mini-lesson

Structural Features of
Information Features

Identify, using key words or phrases, the basic sequence of events in
stories read.

Shared reading
Guided reading
Mini-lesson centers

Reading
Comprehension

Standard - Advanced ELD Level

Strategies
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Comprehension and
Analysis f Grade-
Level Appropriate
Text

Read and ordlly respond to familiar stories and other texts by answering
factual comprehension questions about cause-and-effect relationships.
Read and orally respond to stories and texts from content areas by
restating facts and details to clarify ideas.

 Explain how understanding of text is affected by patterns of

organization, repetition of main ideas, syntax, and word choice.
Write a brief summary (two or three paragraphs) of a story.

Guided reading
Mini-lesson
Literature centers

Writing

Standard - Beginning ELD Level

Strategies

Penmanship

Copy the alphabet legibly.
Copy words posted and commonly used in the classroom (e.g.,
number names, days of the week).

labels,

Independent writing
Interactive writing
centers

Word work

Spelling sentence

Organization and
Focus

Write simple sentences by using key words commonly used in the
classroom (e.g., labels, number names, days of the week, and months).
Write phrases and simple sentences that follow English symmetrical
order.

Independent writing
Interactive writing
centers

Writing Standard — Intermediate ELD Level Strategies

Organization and Follow a model given by the teacher to mdependently write a short Spelling paragraphs

Focus paragraph of at least four sentences. Minilessons
Independent writing
Mini-lesson

Organization, Focus
and Penmanship

Write legible, simple sentences that respond to topics in language arts
and other content areas (e.g., math, science, history-social science).

Spelling paragraphs
Independent writing
Interactive writing

Organization and
Focus

Create cohesive paragraphs that develop a central idea and consistently
use standard English grammatical forms even though some rules may
not be followed.

Spelling paragraphs
D.O.L.

Independent writing

Write simple sentences about an event or a character from a written Mini-lesson
text. ’
Praduce independent writing that is understood when read but may
include inconsistent use of standard grammatical forms.

Writing Standard - Advanced ELD Level Strategies

Organization and
Focus

Develop a clear thesis and support it by using analogies, quotations,
and facts appropriately.

Spelling paragraph
Independent writing

Write a multiparagraph essay with consistent use of stcmdord Mini-lessons
grammatical forms.
Capitalization Use capitalization when writing one’s own name. DOL

Use capitalization at the beginning of a sentence and for proper nouns.

Spelling poragroph
Independent writing

Punctuation

Use period at the end of a sentence and a question mark at the end of
a question.

DOL
Spelling paragraph
Independent writing

Capitalization,
Punctuation and
Spelling

Produce independent writing that includes partial consistency in the use
of capitalization and pariods and correct spelling.
Produce independent writing with consistent use of capitalization,

" punctuation, and correct spelling.

Word work

DOL .
Spelling paragraph
Independent writing
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Appendix IVa: Aspire Articles Of Incorporation
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Name Address
Don Shalvzy s Bl Kelton Avenue,

S Ceslos, CA 94070
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We, the above-mentiomed initiz] dirsctors of thi corporetion, hersbv declere thet we are
the persons who sxecuated the foregoing Articls of Incorpazation, which execution ie our
act and dzed.

Date, /24 [ 98
[ I
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Appendix I'Vb: Aspire’s Board of Directors

Dean A. Cortopassi, President & CEQ, San Tomo Group
From an early age Dino Cortopassi knew what he wanted to do in life. He statted Cottopassi
Farms in 1960 at the age of 23, and grew that fledgling enterprise from the initial 60 acres
into a 10,000-acte diversified farming operation. In 1978 he founded San Tomo Group, an
“owner/operatot of California food processing and marketing companies, which he presently
heads. Dino is no longer directly involved in farming, however hie and his family own 3500
acres in San Joaquin County, leased to tenants farming chetries; apples; walnuts; wine grapes;
olive oil; tomatoes; rice; wheat; corn. He graduated from UC-Davis in 1958; was one of the
founders of the California Agribusiness Seminar; served as an Entrepreneur in Residence at
Univetsity of Pacific; and a membet of Young Presidents Otganization/Wotld President's
Organization. Over the past three decades, Cortopassi has served on the Boards of a variety
of industty, cotporate, and community otganizations. He curtently serves on the Boards of
11 Fornaio, Inc. (Restaurants/Baketies) and Katalysis, Inc. (charitable organization providing
micro-credit in Central America). In 2005, Dino teceived the Horatio Alger award, an award
that honors the achievements and community setvice of 10 outstanding Ameticans who
have succeeded in spite of adversity.

Linda Darling-Hammond, Professor, Stanford University School of Education

Linda Darling-Hammond is the Chatles E. Ducommun Professot of Teaching and Teacher
Education at Stanford University, whete she works closely with the Stanford Teacher
Education Program (STEP) and teaches courses on teaching and teacher education as well as
education policy. Previously, she was William F. Russell Professor in the Foundations of
Education at Teachers College, Columbia University, co-ditector of the National Center for
Restructuring Education, Schools and Teaching, and executive director of the National
Commission on Teaching and America's Future. She began her career as a public school
teacher and was co-founder of a preschool and day cate centet. She has also worked as
senior social scientist and director of the RAND Corporation's Education and Human
Resources Program. Linda earned her undergraduate degree from Yale in 1973 and her
doctorate in utban education from Temple University in 1978. Linda’s research focuses on
issues of school restructuring, teacher education reform and the enhancement of educational
equity. She is the author of seven books, including The Right to Learn: A Blueprint for
School Reform; Professional Development Schools: Schools for Developing a Profession; A
License to Teach: Building a Profession for 21st Century Schools; and Authentic Assessment
in Action.

Walt L. Han/me Ed.D., Superintendent, Ceres Unified School District

Dr. Walt Hanline attended Ventura Community College, received his B.A. from Pepperdme
University, and his Masters from California Lutheran College. A doctorate was earned in
1991 from the University of Southern California, with an emphasis in Curticulum and
Instruction and a specialization in Collective Batgaining. Dr. Hanline’s educational
experience began with teaching positions in the Ventura Unified School Disttict. He has also
had the unique experience of beginning a private school and, as Supetintendent, watched it
grow to over 400 students. A term as Assistant Principal of the Middle School in Soledad
School District was followed by twelve years as Superintendent of the Kings River-Hardwick
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Union School District. From 1998 - 2001, Dt. Hanline was Superintendent of Del Norte
County Unified School District and held the elected post of Supetintendent for the Del
Norte County Office of Education. Dr. Hanline, in July 1, 2001, was appointed
Supetrintendent of Ceres Unified School District. Dr. Hanline’s accomplishments have
included a term as President of the Association of California School Administrators of
Region XI, a term of service as the Association of California School' Administrators State
Legislative Action Committee’s Vice Chair, President Elect of the Hanford Chamber of
Commerce, President of the Ceres Chamber of Commerce, Director of Officials for the
Hanford Youth Soccer League, and active involvement in many other community
organizations.

- Bill Hughson, Vice-President, Dal’ita
Bill graduated from Williams College in 1986 with a degree in English literature and from the
Stanford Graduate School of Business in 1990. Bill’s professional affiliations include CEO of
Noah’s Bagels, President of AG Ferrari Foods, President of ePlast.com and his current
position as President of DaVita Rx. He is also a Director of two medical technology firms,
Sensurtec and Fulfillium, and is Managing Member of Silicon Valley Investment Partners.
Bill is married and is the proud father of a young daughter. '

Beth Hunkapiller, President, San Carlos School District Board of Trustees

Beth Hunkapiller has been an educator all her life. Currently, she is president of the San
Carlos Board of Education. She has wotked as 2 middle school teacher and admumistrator in
the Mountain View School District in El Monte, CA, and in a parent cooperative nursery
school. She has also worked at the Los Angeles Times. Beth graduated from Oklahoma
Baptist University where she majoted in political science and English. She received her
masters from USC mn 1977.

Melvin ] Kaplan, Chief Executive Officer, Wellington Financial Group

Mel Kaplan has been a real estate investor since 1960. He is CEO of Wellington Financial
Group, an entity that invests in commercial real estate nationally. In 1988 Mel and his family
founded the Harry Singer Foundation, a nonprofit educational operating foundation
dedicated to youth development. He serves on Harry Singer's Board and advises various
other 501 c (3) corporations. Mel is an alumnus of MIT and UC Berkeley where, in the 70s,
he lectured at the School of Business Administration. His specialty continues to be problem
solving and entrepreneurship. His biography has appeared in Marquis Who's Who In
Finance and Industry and Who's Who In The World.

Steven L. Merrill, Venture Capitalist
Steve Merrill has been active in venture capital investing since 1968, and most recently was a
Partner with Benchmark Capital. He was president of BankAmerica Capital Corporation in
1976 and managed this very successful venture activity until 1980 when he formed Metrill,
Pickard, Anderson & Eyre (MPAE), a privately held venture capital partnership. MPAE
managed funds of approximately $285 million provided by a group of 50 limited partners,
“including major corporations, pension funds, insurance companies, university endowments,
and prominent families. Some of the companies funded by MPAE include America Online,
Aspect Telecommunications, Cypress Semiconductor, Documentum, and Palm Computing.
MPAE stopped making new investments in 1996 and the partners founded Benchmark
Capital and Foundation Capital. Steven is a limited partner in both of these firms but is no
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longer involved in the day-to-day management. Currently, Steven is devoting more time to
civic and non-profit activities as well as his private investments. He was chairman of the
Board of Trustees of Town School for Boys, a member of the Committee to Restore the San
Francisco Opera House, and he is a past director of the Children’s Health Council. Steven is
also a past president of the Western Association of Venture Capitalists and a past director of
the National Venture Capital Association, and has been a director of numerous privately
held companies. He holds an MBA from the Wharton School of Finance and a BA in
Sociology from Stanford University.

Louise Mubifeld Patterson, Independent Consultant

Touise Muhfeld Patterson has had an extensive career as an HR executive and trustee of
college-preparatory schools. She was Vice President of Human Resoutces for American .
Exptess company for 14 years, whete she was a generalist for the Western Region,
supporting over 1500 employvees in 40 different locations. She specialized in organizational
effectiveness, executive leadership and team development. She has consulted to beverage
company Odwalla as Acting VP of Human Resources and to Addis Corporation, a
marketing and branding organization. She implemented a Quality of Work life Sutvey for
startup companies in Silicon Valley for Klein Associates. As a volunteet, she has served as a
Trustee for many independent schools, including St. Mark’s School in Massachusetts, Drew
College Preparatory High School in San Francisco, and Marin Country Day School. As
Ttustee, she has led the governance committees, chaired a number of executive director
searches, led strategic planning efforts, and participated in several capital campaigns. She also
currently serves as a Trustee for the San Francisco Zoclogical Society. Ms. Patterson
received a BA in Psychology and Education from Vassat College and also studled the British
school system at O\(fotd University.

Don Shalvey, Chief Exxecutive Q[j‘iver and Co-Fozunder, Aspire Public Schools

Don Shalvey has over 35 years of experience in public education, having served as
superintendent, assistant supetintendent, principal, classtoom teachet, and counselor in all
levels-primary, elementary, middle, and high schools, college and adult education. Prior to
joining Aspire, Dr. Shalvey was Superintendent of the San Catlos School District in -
Northem California, a district of approximately 2,600 students and six elementary schools.
Don has also worked in the Merced School District, a rural district of approximately 11,000
students and in thie Lodi Unified School District, a district of approximately 28,000 students
that includes a portion of urban Stockton. Under Don’s leadership, the San Carlos District
sponsored the first charter school in California and began participation in the Bay Area
School Reform Collaborative, the Hewlett-Annenberg Project and a federal Technology -
Challenge Grant. Don also co-founded Californians for Public School Excellence, the
organization that sponsored the California Charter School Initiative that raised the cap on’
the number of charter schools. Don has been a member of State Superintendent Delaine
Fastin’s Chatter: School Committee as well as an advisor to the California Network of
Educational Chartets. Don earned a Doctorate of Education in Educational
Teadership/Administration from the University of Southern California, a Masters of
Education in Counseling and Guidance from Gonzagd University and a B.A. from LaSalle
College.

Richard ( Spalding, Founder, Thomas Weisel Healthcare 1 exture Partners
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In March of 2003, Dick co-founded Thomas Weisel Healthcare Venture Partnets, where he
focuses on life science investing. The fund has been initially capitalized at $120 million, and
will invest in both the medical technology and life science sectors. Dick also co-founded the
ABS Ventutes Healthcare investment group in Januaty 2000, again leading the firm’s
investments in life sciences. Prior to joining ABS Ventures, Dick was a Chief Financial
Officer of public and private companies, an investment banker with Alex Brown, and a co-
founder of the Palo Alto office of Brobeck, Phleger & Hartrison. For his entire career he has
worked with growth companies, primarily in the health care area, on corporate partnerships,
financings and operations. He is currently a director of 3D Systems, a public company, and
CBCA, Inc. He received a BA degree with honots from Harvard College and a J.D. with
honors from Columbia Law School.

Joanne Weiss, Partner and COO at NewSchools 1 enture Fund

At NewSchools, Joanne focuses on investment strategy and management assistance to a
variety of the firm's portfolio ventures, and oversees the organization’s operations. As part
of this work, she serves on the boards of Aspire Public Schools, Education for Change,
Green Dot Public Schools, Leadership Public Schools, New Leaders for New Schools,
Revolution Foods, Rocketship Fducation and Teachscape. Prior to joining NewSchools
Venture Fund, Joanne was CEO of Claria Cotporation, an e-setvices recruiting firm that
helped emerging-growth companies build theit teams quickly and well. Before her tenure at
Claria, Joanne spent twenty years in the design, development, and marketing of technology-
based products and services for education. She was Senior Vice President of Product
Development at Pensare, an e-learning company that created business innovation programs
for the Fortune 500 market. Prior to Pensare, Joanne was co-founder, interim CEO, and
Vice President of Products and Technologies at Academic Systems, a company that helps
hundreds of thousands of college students prepare for college-level work in mathematics and
Englisk. In the early 1990s, Joanne was Executive Vice President of Business Operations at
Wasatch Education Systems, where she led the product development, customer service, and
operations organizations for this K-12 educational technology company. She began her
career as Vice President of Education R&:D at Wicat Systems, where she was responsible for
the development of neatly 1_00 multiredia curriculum products for K-12 schools.
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Aspire Public Schools

Appendix IVe: Uniform Complaint Procedure Policy

The Board of Directors of Aspire Public Schools (“Aspire”) recognizes that Aspire is
responsible for complying with applicable state and federal laws and regulations
governing educational programs.

Aspire shall follow uniform complaint procedures when addressing complaints alleging
unlawful discrimination based on age, sex, sexual orientation, gender, cthnic group
identification, race, ancestry, national origin, religion, color, or mental or physical
disability in any program or activity that receives or benefits from state financial
assistance. Uniform complaint procedures shall also be used when addressing complaints
alleging failure to comply with state and/or federal laws in adult education, consolidated
categorical aid programs, migrant educaticn, vocational education, child care and
development programs, child nutrition programs, special education programs, and federal
school safety planning requirements.

The Board acknowledges and respects every individual’s right to privacy. Discrimination
complaints shail be investigated in a manner that protects the confidentiality of the parties
and the facts. This includes keeping the identity of the complainant confidential except
to the extent necessary to carry out the investigation or proceedings, as determined by the
CEO or CEO’s designee on a case-by-case basis.

The CEO or CEO’s designee shall ensuce that employees designated to investigate
complaints are knowledgeable about the laws and programs for which they are
responsible. Such employees may have access to legal counsel as determined by the
CEO or CEQ’s designee.

The Board prohibits retaliation in any form for participating in complaint procedures,
inciuding but not limited to the filing of a complaint or the reporting of instances of
discrimination. Such participation shall not in any way affect the status, grades or work
assignments of the complainant.

The board recognizes that a neutral mediator can often suggest a compromise that is
agreeable to all parties in a dispute. In accordance with uniform complaint procedures,
whenever all parties to a complaint agree to try to resolving their problem through
mediation, the CEO or CEO’s designee shall initiate mediation. The CEO or CEO’s

designee shall ensure that mediation results are consistent with state and federal laws and
regulations.
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This policy shall be disseminated annually to students, employees, parents or guardians
of its students, school and district advisory committees, and other interested parties.

Aspire designates General Counsel as the compliance officer. The compliance officer
shall receive and investigate complaints and ensure compliance with the law. A designee
appointed by General Counsel may conduct the investigation.

PROCEDURES

The following procedures shall be used to address all complaints that allege that Aspire
has violated Federal or state laws or regulations governing educational programs.
Compliance officers shall maintain a record of each complaint as required for compliance.
with the California Code of Regulations.

o Complaint: A complaint shall be presented in writing by way of an Aspire
Community Complaint Form to General Counsel, and the complaint must be
initiated no later than six (6) months from the date when the alleged
discrimination occurred or when the complainant first obtained knowledge of the
facts of the alleged discrimination, unless the CEO or CEO’s designee grants an
extension of time under 5 CCR 4630(b).

¢ Mediation: Within five (5) days of receiving the complaint, the compliance
officer or designee shall informally discuss with the complainant the possibility of
using non-binding mediation, and if the informal mediation does not resolve the
problem within the parameters of the law, the compliance officer or designee shall
proceed with his or her investigation of the complaint.

INVESTIGATION OF COMPLAINT

The compliance officer or designee shall hold an investigative meeting within ten (10)
days of receiving the complaint or an unsuccessful attempt to informally mediate the
complaint. The investigative meeting shal! provide an opportunity for the complainant
and/or his or her representative to repeat the complaint orally. The complainant and/or
his or her representative shall have an opportunity to present information relevant to the
complaint. Parties to the complaint may discuss the complaint and question each other or
each other’s witnesses.

RESPONSE/RESOLUTION

“An investigation shall be compieted, resoived and decision rendered within sixty (60)
days after receiving a request for direct infervention or an appeal request, unless the
complainant agrees in writing to an extension of tinie. The complaint officer or designee
shall prepare and send to the complainant a written report of the investigation and
decision. The written repott shail contain: Findings and disposition of the complaint;
corrective actions (if any); rationale for such disposition; and procedures for initiating an
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appeal within fifteen (15) days of receiving the written report to the California
Department of Education.

CIVIL LAW REMIEDIES

Nothing in this policy precludes a corplainant from pursuing available civil law
remedies outside of Aspire’s complaint procedures. Such remedies may include
mediation centers, public/private interest attorneys, injunctions, restraining orders, etc.
For discrimination complaints, however, a complainant must wait until sixty (60) days
has elapsed from the filing of an appeal with the California Department of Education
before pursuing civil law remedies. The moratorium does not apply to injunctive relief

and is applicable only if Aspire has appropriately, and in a timely manner, apprised the
complainant of his or her right to file a complaint.
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. Community Complaint Form
Name: Address:
Telephone #: (day) (evening)

1. Who is your complaint against?

School/Department: Position:
2. Has this been discussed with him/her? Y N _  Date:
3. Has the complaint been discussed with the principal ot supervisor? Y _ N

Description of Complaint: Please include all impottant information such as location, names, dates, who
was present, and to whom it was reported. Please use additional papet if more space is needed.

What remedy or action do you suggest?

Signature: Date:

Date received by Aspire Home Office:
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. FORMA DE QUEJAS DE COMUNIDAD

Community Complaint Form

Nombre: Diteccion:

Teléfono #:‘ (dia) noche)

1. Contra quien es su queja?

Escuela/Departmento: Posicién:
1. &Se ha conversado con él/ella? Si No Fecha:
2. Se ha conversado con el director o el supervisor? S1__ No Fecha:

Descripcion de la Queja: Incluya por favor toda informacion importante tal como ubicacion, los nombres, las
fechas, quien estaba presente, y a quien se informé. Use por favor papel adicional si mas espacio es necesario.

.7

¢Qué remedio o la accion sugiere usted?

Firma: Fecha:

Fecha recibida por oficina matriz de Aspire:
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' ' | Appendix IVd: Anti-Discrimination/Anti-Harassment Policy and Procedure

Dear Parents:

The most impotrtant tesponsibility that out schools have is the safety of all students. Every child has the right to a positive leatning
environment. Almost daily, deplorable acts of intolerance and hate in our society and in the global community remind us that our schools
play an important role in helping you to understand and respect differences as well as acknowledging and celebrating the many things that
we have in common.

This letter is sent to parents each year in order to convey our expectations and the consequences involved when students make a poor
choice that jeopardizes a safe school environment. Aspite Public Schools (“Aspire”) has a “no tolerance” policy regarding intimidation ot
harassment. Out policy is consistent with the California Student Safety and Violence Prevention Act, which stipulates that no person shall
be subjected to discrimination on the basis of race, ethnic group identification, sex, national origin, teligion, color, mental or physical
disability, sexual orientation or gender identity. If such an act occurs, we ask that you to follow our “Discrimination/Harassment
Complaint Procedure” (enclosed). We will take the strongest possible action against any and all students who harass others, including
suspension, expulsion and contacting the police.

Unacceptable Behaviors
The following Ecucation Codes describe the types of behaviors that will not be tolerated in Aspire Public Schools:

Education Code 48900.2—Sexual Hatassment. This Code provides for the suspension ot expulsion of student’s for committing sexual
harassment which is defined as behavior that is “sufficiently severe or pervasive to have a negative impact upon the individual's (the
victim's) academic petformance or to create an intimidating, hostile, ot offensive educational environment.”

ducation Code 48900.3—Hate Violence. This Code provides for the suspension or expulsion of students who have “caused,
attempted to cause, threatened to cause, or participated in an act of hate violence.”

Education Code 48900.4—Hatassment, Threats, or Intimidation. Students may be suspended or expelled if it is determined that the
pupil has “intentionally engaged in harassment, threats, or intimidation directed against a pupil ot group of pupils, that is sufficiently severe
ot pervasive to have the actual and reasonably expected effect of materially disrupting classwork, creating substantial disorder and invading
the rights of that pupil or group of pupils by creating an intimidating or hostile educational environment.”

Consequences of Unacceptable Behaviors

Education Code 48900—Grounds for Suspension or Expulsion. Negative conduct that results in physical injury or violence is
unacceptable. Similatly, the possession, sale, or decision to furnish a firearm (real or imitation), knife, explosive, controlled substance, drug
paraphernalia, alcoholic beverage, tobacco product, or other illegal substance are among the acts that will result in a student’s removal from
school. Additionally, students may be suspended or expelled for: damaging, stealing, or receiving school or private property; committing
robbery or extortion; committing obscene acts or using profanity; disrupting school activity; engaging in sexual harassment; committing
sexual assaulr.

Thank you for helping us convey three important messages: (1) every student has the right to a harassment-free education, (2) negative
behaviors will not be tolerated, and (3) students have the right and responsibility to report problems. Student concerns will be heard in a
respectful and confidential manner.

Sincerely,

Don Shalvey
Chief Executive Officer
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Board Policy

DISCRIMINATION/HARASSMENT POLICY

Aspite Public Schools” (“Aspite”) progtams and activities shall be free from discrimination including hatassment with respect to ethnic
group, religion, gender, sexual orientation, color, race, national origin and physical or mental disability.

The Board of Directors (the “Board”) shall ensure equal opportunities for all students in admission and access to the educational program,
guidance and counseling programs, athletic programs, testing procedures, and other activities. Eligibility for choral and cheerleading groups
shall be determined solely on the basis of objective competencies. School staff and volunteers shall carefully guard against segtegation, bias
and stereotyping in instruction, guidance and supervision.

Aspire schools may provide gitls and boys with sepatate shower tooms and sex education classes in order to protect student
modesty. In physical education, when objective standards have an advetse effect on students because of their gender, race,

ethnic group or disability, other standards shall be used to measute achievement and create comparable educational
opportunities.

The Board prohibits intimidation or harassment of any siudent by any employec, student or other person in Aspite. Staff shall be alert and
immediately responsive to student conduct that may interfere with another student's ability to participate in or benefit from school services,
activities or privileges.

Students who harass or discriminate against other students shall be subject to appropriate counseling and discipline, up to and including

expulsion, An employee who permits or engages in disctimination or harassment may be subject to disciplinary action, up to and including
ismissal.

Any student who feels that he/she is being harassed or discriminated against should immediately contact the principal or designee. The
student and/or parent may file a complaint verbally or in writing under Aspire’s “Discrimination/Harassment Complaint Procedure.”
Upon receipt of a harassment complaint the Chief Executive Officer or designee will be notified. Complaints of harassment will be

investigated immediately according to the procedures set forth in Aspire’s “Discrimination/FHarassment Complaint Procedure.”

Aspire’s “Discrimination/Harassment Policy” and the “Discrimination/Harassment Complaint Procedute” will be reviewed with students
at the beginning of each school year, either in the classroom or in student assemblies.

At the start of each school year, this policy will be mailed to parents/guardians.
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. Administrative Regulation

DISCRIMINATION/HARASSMENT COMPLAINT PROCEDURE

Any parent or student who believes that the student has been subjected to discrimination (including harassment) based on race, color,

national origin, religion, gender, sexual orientation, ot physical or mental disability, in any Aspire Public Schools’ (“Aspire”) program ot
activity may file a complaint under this procedure.

Aspire prohibits retaliation in any form for the filing of 2 complaint, the reporting or instances of discrimination, or for participation in
complaint procedures.

Aspire acknowledges and respects students’ and employees’ rights to privacy. Complaints shall be mvestlgated in a manner that protects
these rights. The identity of any complainant shall be kept confidential as appropriate.

The Chief Exccutive Officer shall ensure that employees designated to receive and investigate complaints are knoWledgeable about
applicable laws and regulations. Such employee may have access to legal counsel as determined by the Chief Executive Officer or designee.

How to file a complaint

Aspire schools are committed to providing a safe learning environment for all students. Any student who believes that he/she has been
subjected to discrimination, or harassment (including bullying, intimidation, or retaliation) based on race, color, national origin, religion,
gender, sexual orientation, or physical or mental disability in any Aspite program or activity should immediately contact the school principal

to file a complaint. Any parent can contact the school principal ro file a discrimination/harassment complaint on behalf of their child. The
following steps will be taken when a complaint is filed:

.Pmcedures

1. The principal or designee shall promptly investigate all complaints of disctimination or harassment in a confidential, and respectful
manner. In doing so, he/she shall talk individually with:

a. ‘The student who is complaining
b. The person accused
C. Anyone who saw the incident or conduct take place
d. Anyone mentioned as having related information
2. The student who is complaining shall have an opportunity to describe the incident, present witnesses and other evidence, and put

his/her complaint in writing.

3. The principal or designee shall discuss the complaint only with the people described above. When necessaty to carry out his/her

investigation or for other good reasons that apply to the particular situation, the principal or designee also may discuss the
complaint with the following persons:

a. The Chief Executive Officer or designee
b. The patent/guardian of the student who complained
c. The pasent/guardian of the person accused of the discrimination or harassing conduct
‘ d. The school resource officer(s) |
e. A teacher or staff member whose knowledge of the students involved may help in determining who is telling the truth
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7.

f. Child protective agencies tesponsible for investigating child abuse reports

g Legal counsel for Aspirce

When the parent or student who complained and the person accused so agtee, the principal or designee may arrange for them to
resolve the complaint informally with the help of a counselor, teacher, administrator or trained mediator. The student who
complained shall never be asked to work out the problem directiy with the accused petson unless such help is provided.

In reaching a decision about the complaint, the principal or designee may take into account:

a Statements made by the persons identified above

b. The details and consistency of each person's account

c Evidence of how the complaining student reacted to the incident

d. Evidence of past instances of disctimination of harassment by the accused person
€. Evidence of past complaints

If the principal or designee determines that discrimination/harassment has taken place, he/she will take immediate action to
protect the safety of the student who has been discriminated against or hatassed. To judge the severity of harassment, the principal
may take into consideration:

a. How the misconduct affected one or more students’ education

b. The type, frequency, and duration of the misconduct

c. The number of persons involved

d. The age and sex of the person accused of harassment

e The subject(s) of harassment

f The place and situation where the incident occutrred

g Other incidents at the school, including incidents of disctimination/harassment

If the principal or designee determines that discrimination/harassment has taken place, he/she will take every step necessary

(during and/or following the investigation, as appropriatc) to prevent further discrimination/harassment, For example, a review of policy with
students and staff and/or letter(s) to patents may be among the steps taken.

8.

Within 10 days of receiving the complaint, the principal or designee shall write a report of his/her findings, decision, and reasons
for the decision and shall present this report to the student who complained and the person accused. If he/she verifies that
discrimination/harassment occutred, this report shall describe the actions he/she took to end the harassment, address the effects
of the discrimination or harassment on the person who was subject to it, and prevent retaliation ot further disctimination or
harassment.

The principal or designee shall give the Chief Executive Officer or designee a written report of the complaint and investigation.
Within two weeks after issuing his/her findings, the principal ot designee shall determine whether ot not the student who
complained has been further harassed ot discriminated against. The principal ot designee shall keep a tecord of this information
and shall continue this follow-up at his/her discretion.
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Aspire Public Schools’ Discrimination/Harassment Complaint Procedure

How to File 2 Complaint

'Aspire Public Schools (“Aspite”) is committed to providing a safe leatning environment for all students. Any student who believes that
he/she has been subjected to discrimination or harassment (including bullying, intimidation, or retaliation) based on race, colot, national
origin, religion, gender, sexual otientation, ot physical or mental disability in any Aspire program or activity should immediately contact the
school principal to file a complaint. Any parent can contact the school principal to file a discrimination/harassment complaint on behalf of
their child. The following steps will be taken when a complant s filed:

1.

The principal or designee shall promptly investigate all complaints of discrimination or harassment in a confidential and respectful
manner. In so doing, he/she shall talk individuallv with:

* the student who is complaining; » anyone who saw the incident or conduct;

* the person accused; * anyone mentioned as having related information.

The student who is complaining shall have an opportunity to desctibe the incident, present witnesses and other evidence, and put
his/her complaint in writing.

The principal or designee shall discuss the complaint only with the people described above, When necessaty to carry out his/her
investigation or for other good reasons that apply tc the particulat situation, the principal or designee also may discuss the complaint
with the following persons:

*  the Chief Executive Officer or designee; *  teacher or staff member whose knowledge of students
°  the parent/guardian of the student who complained,; involved may help in determining who is telling the
*  the parent/guardian of the person accused of the - truth;

“disctiminatory or harassing conduct +  child protective agencies responsible investigating child
*  the school resource officer(s); abuse repotts;

*  Aspire’s legal counsel
When the parent or student who complained and the person accused so agree, the principal or designee may arrange for them to
resolve the complaint informally with the help of a counselor, teacher, administrator, or trained mediator. The student who complained

shall never be asked to work out the problem direcily with the accused persen unless such help is provided.

In reaching a decision about the complaint, the principal or designee may take into account:

* statements made by the persons identified above; *  evidence of past instances of discrimination or
* the details and consistency of each person’s account; harassment by the accused person; :
* evidence of how the complaining student reacted to the ¢ evidence of past complaints.

incident;

If the principal ot designee determines that discrimination/harassment has taken place, he/she will take immediate action to protect
the safety of the student who has been discriminated against or harassed. To judge the severity of harassment, the principal or designee
may take into consideration

*  how the misconduct affected one or more students ¢ the number of persons involved;

education; +  the subject(s) of harassment; .
*  the type, frequency, and duration of the misconduct »  the place and situation where the incident occurred;
»  the age and sex of the person accused of harassment; *  other incidents at the school, including incidents of

discrimination/harassment

If the principal or designee determines that discrimination/harassment has taken place, he/she will take every step necessary (duting
and/or following the investigation, as appropriate) to prevent further discrimination/harassment. For example, a review of policy with
students and staff and/or letter(s) to patents may be among the steps taken.

Within 10 days of recetving the complaint, the principal or designee shall write a report of his/her findings, decision, and reasons for
the decision and shall present this report to the student who complained and the person accused. If he/she verifies that disctimination
or harassment occurred, this report shall describe the actions he/she took to end the harassment, address the efforts of the
discrimimation or harassment on the persons who was subject to it, prevent retaliation or further discrimination or harassment.

9. The principal or designee shail give the Chief Fxecutive Officer or designee a written report of the complaint and
investigation. Within two weceks after issuing his/her findings, the ptincipal or designee shall determine whethet or not the student
who complained has been further harassed or discriminated against. The principal or designee shall keep a record of this
information and shall continue this follow-up at his/her discretion.
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Appendix Va: Founding Team

Diana Adams, Founding Principal, Mz//vmnl/lmdei@/ S ecoﬂdag/

Diana Adams is the Founding Principal of Asplte s Millmont Academy Secondary in East
Oakland. Diana has over 35 years of experience in education, primarily in administration for
Catholic parochial schools. In 2005, she founded Aspire’s K-8 Millsmont Academy. Prior
to joining Aspire, she was Principal for St. Cyril School, a K-8 parochial school for 7 years.
Before that, she was principal of both St. Cyril and St. Louis Bertrand schools, which she
was responsible for merging into one school. She was one of the first school administrators
in Oakland to become trained in the Second Step conflict resolution program, which teaches
students how to deal with conflicts effectively; the program is now used widely across the
country. Diana has also been a speaker and trainer at the National Catholic Education
Association conference, and has served on the Oakland Diocesan curriculum committee
responsible for developing curriculum guidelines based on California State standards. She
also served as Interim Superintendent and educational consultant for one of Mayor Jerry
Brown’s charter schools, the Oakland Military Institute, during its start-up years. Diana
started her career teaching 5" 7th, 8" grade. Diana received her BA in History and
Elementary Education from San Francisco State and her Master in Educational
Administration from New Mexico State.

Aspire Management Team
Don Shalvey, Ed.D., Chief Executive Officer and Co-Founder
Dr. Shalvey has 40 years of expetience in public education and is widely recognized as a
leader in public school reform and the charter school movement. Prior to founding Aspire
Public Schools, Dr. Shalvey was the Superintendent of San Catlos School District, where he
sponsored the first charter school in California in 1992. The San Carlos Charter Learning
Center became a California Distinguished School and has since setved as a model for many
other charter schools. In 1998, Dr. Shalvey and entrepreneur Reed Hastings co-founded
Californians for Public School Excellence, a grass-roots organization that led to the passage
of the Charter Schools Act of 1998, which lifted the cap on the number of charter schools in
the state. Dr. Shalvey is a frequent advisor to policy makers, practitioners and authorizers of
charter schools across the nation. He currently setves as the Chair of the California
Commission for Special Education; he is also a Board member on a number of not-for-
profit organizations including: Jobs for the Future {JFF), Ed Soutce, and the Stanford
University School of Education. His work has been recognized in a variety of national
publications and television/radio shows including: The Wall Street Journal, Fast Company,
Newsweek and the Charlie Rose Show and NPR. The prestigious Ashoka Foundation
recently recognized Don as a Fellow for his outstanding work as a social entrepreneur. Dr.

- Shalvey earned a Doctorate of Education in Educational Leadetship/Administration from
the University of Southern California, a Masters of Education in Counseling and Guidance
from Gonzaga IIniversity and a B.A. from LaSalle College.

Elise Darwish, Chicf Academic Officer

Elise Darwish has been an executive with Aspire Public Schools since its founding and
currently serves as the Chief Academic Officer. In this role she suppotts ptincipals, oversees
research and development pertaining to cutriculum, instruction, and assessment, and
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manages internal professional development programs. With over 21 years of experience in
charter schools, traditional public schools and private schools, Ms. Darwish was a natural
choice to design the Aspire education model and oversee its implementation. She began her
teaching career as a kindergarten teacher in the inner city of Chicago; since then she has
wotked in the roles of teacher, mentor teacher, assistant principal, administrator and
curriculum coordinator. Prior to Aspire, Ms. Darwish was the Instructional Coordinator at
the San Carlos Charter Learning Center, California’s fitst charter school and the nation’s
second. During her tenure, the school grew from 3 grades to a full K-8 program with an
extensive waiting list, and became internationally recognized for its innovation. Ms. Darwish
also coordinated instructional technology for San Carlos School District, managed Net Day,
implemented a Local Area Network, and a Wide Area Network. Ms. Darwish holds a
Masters Degree in Educational Administration from San Francisco State University and a
B.S. in Early Childhood Education from the Univetsity of Illinois.

Mike Barr, Chief Financial Officer
Mike Barr manages all of Aspire’s finance, accounting, and treasury functions. Mr. Barr has
over 20 years experience of progressively senior positions in finance. Most recently, he was
Vice President of Finance and Administration for Nightfire Softwate, a venture-backed
telecommunications software company. Prior to that, he was Controller for Scient
Cortporation, where he established all finance and accounting policies and procedutres as the
company grew from $0 to $400 million in revenues and from 40 to over 1,900 employees,
and led the company’s IPO and secondary offering in 1999. He has also setved as Business
Jnit Controller at Electronic Data Systems. Mr. Barr is a Certified Management Accountant
and received his B.S. in Financial Planning and Analysis from Oregon State University.

James Willcox:, Chief Operating Officer

James Willcox oversces human tesources, operations, facilities, fund-raising and
communications at Aspire. Prior to joining the management team of Aspire, Mr. Willcox was
the founding Chief Operating Officet for Education for Change (EFC), a nonprofit charter
management organization founded to restructure underperforming district schools as
independent charter schools within the Oakland Unified School District. While at EFC, Mr.
Willcox led all nen-1nstructional operations and financial management of this nonprofit
while it grew rzpidly to over 120 employees and $13M in revenue, and successfully opened
three schools serving 1300 students in its first 18 months of operations. Mr. Willcox has also -
served as a Principal at NewSchools Venture Fund, where his work focused on the
evaluation of investrent opportunities, the on-going support of management teams within
the investment portfolio, and the design and implementation of NewSchools’ charter school
facility investment strategy. Ptior to NewSchools Mr. Willcox was a nonprofit consultant
with the Bridgespan Group, and served as a U.S. Army officer for over seven years. He
holds a B.S. from the United States Military Academy 2t West Point, and a M. Ed. and
M.B.A from Stanford University.

Gloria Iee, Bay Area Vice Presideint

Gloria brings extensive experience in business strategy, entrepreneutial ventures, and
educational organizations to her role of overseeing all academic, operational and financial
aspects of Aspire’s eight Bay Area schools. Prior to before transitioning into this line
management role, Gloria was the Founding Chief Operating Officer of Aspire. During her
8 years in that tole, she established the systems and precesses which supported the
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organization’s growth from 1 school to 21 schools. Gloria has also been a consultant for
McKinsey and Company, helping Fortune 500 companies address major strategic challenges.
Gloria also founded the UCILA School Management Program's Bay Area office; this
university-based school reform support organization provided training and coaching to
school principals and teachers in leadership and change management, to advance individual
schools' improvement efforts. Gloria has also developed business partnerships for Knight-
Ridder New Media, and assisted in the start-up phases for an Edison Project school in San
Francisco. She received her BS in Applied Economics at Cornell University, and both a
Masters of Business Administration and Masters in Education at Stanford University.

Linda Frost - V'ice President of Secondary Education

Linda has over 30 vears experience in education in California. Most recently, she was
Executive Director of San Carlos High School, a new charter school in San Mateo County.
Prior to that, she was superintendent at Summerville Union High School District in
Tuolumne County. During her tenure thete, she was honored as a Fellow in the Annenberg
Superintendents Program for innovative educational leaders. She was principal of East Side
Union High School in Manteca for 7 years, and in 1996, she received the California
Secondary Principal of the Year award. Linda has been an instructor in the University of
LaVerne’s Administsative Credentialing program, a Ceramissioner for California’s Advisory
Board on Charter Schools, and a panel member for the California Commission for Teacher
Credentialing. She started her career as a teacher at Saratoga High School in the Los Gatos
High School District. Linda received her BA in Speech Communication at San Jose State
University, and her Masters in Education Administration at Chapman University.
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Appendix Vb: Aspire Principal Performance Criteria: Instructional Leadership

Unsatisfactory

Basic

Proficient

Distinguished

Maintains schocl-wide
focus on high standards
of student achievement

Spends excessive time and
energy on issues unrelated to
student achievement; fails to
focus self or others on student
learning

Consistently speaks of high
standards of student
achievement as the focus of
the school

Establishes and continually
reinforces high standards of
student learning as the central
mission of the school through
both words and actions

Is consistent and unrelenting in
reinforcing the highest
standards of student learning
as the central mission of the
school, modeling that focus in
all activities

Is knowledgeable of
effective teaching,
including curriculum
standards, curriculum
design and learning

theory

Does not understand effective
teaching; does not use this
information in coaching
teachers

[s aware of effective teaching
and occasionally attempts to
incorporate it in conversations
with staff

Understands effective teaching;
uses this information in guiding
classroom instruction

Possesses a deep knowledge of
effective instruction; is able to
help others make the link
between effective instruction
and their day-to-day practice

Models Aspire
instructional guideiines

Does not understand Aspire
instructional guidelines; does
not use them in coaching
teachers

Is aware of Aspire instructional
guidelines and occasionally
attempts to use them in
coaching teachers

Understands Aspire
instructionai guidelines and
regularly reinforces them in
coaching teachers

Thoroughly understands the
nuances of Aspire instructional
guidelines; models and
reinforces their consistent
implementation

Uses data to increase
student achievement

Does not use data in making
decisions or coaching teachers;
does not make data available
to staff

Periodically reviews data
provided by the state or Home
Office; reviews and discusses
school-wide data with staff;
understands and can explain
the function of the Balanced
Scorecard

Sets goals; analyzes a wide
range of student and teacher
data; aggregates and
disaggregates data; trains staff
to collect and use data on a
regular basis to improve
teaching in the schoof; uses
Balanced Scorecard as a
framework for communicating
data; uses Edusoft regularly as
a tool to manage Cycle of

Inquiry

Incorporates the use of data
into the daily life of the school,
consistently tracking and
analyzing a variety of metrics
against goals to continually
improve teaching in the school;
analyzes data in aggregate and
by subgroups; uses Balanced
Scorecard to reinforce school
goals and guide daily activities;
uses Edusoft in a sophisticated
way to manage Cycle of Inquiry
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Aspire Principal Performance Criteria: Instructional Leadership

Unsatisfactory

Basic

Proficient

Distinguished

C'ec*tﬂs a strong
Giriing culture that

communicates * ‘coliege

Does not discuss or refer te the
Student
of a

vision of the school.
behavior is not re*‘lerﬁv
“college for certa
and ¢ sChios ;
policy is handled unCObeomﬂlly
or not at all. School
environment does not feel safe
and respectful. No artifacts
reflect the vision.

Little time is spent sharing the
visiori. School’s student

discipline policy is implemented

with consistency but student
behavior is urderty most of the
time. School environment feels
safe and respectful but not
academically rigorous Few
artifacts reflect the “coliege for
certain” culture.

Pericdic discussion focuses the
comriunity on the vision.
Student behavior is generatly
reflective of a “college for
ceriuin” culture. Scheol
environment feels safe and
respectful, and is academically
oriented. Artifacts consistently
reflect the college culture

Vision is shared by all
constituents and frequently
referenced. Student behavior is
consistently reflective of an
effective learming community.
School environment is not only
safe and respectful, but also
reflects a rigorous academic
focus. Creative artifacts
communicate with all
constituents about going to

college. B

Uses teacher
obseivations and
feedback to increase
student achievement

Spends very little time in
classrooms observing teachers
teaching; spends majority of
time in the office; or observes
teachers bui does not follow-up
with discussions with teachers.

Spends enough time in
classrooms to observe and
provide informal feedback for
most teachers at least monthly.
Provides all teachers with
written feedback about
observations during formal

evaluations.

Maintains a regular schedule of
classroom observations,

“spending at least one hour per

day in classroom, so that each
teacher is informally but
substantively observed at least
weekly during the school year.
Provides teachers with timely
written feedback about
observations in ¢ way that is
aligned with Aspire educator
performance rubric.

Maintains a regular schedule of
classroom observations, so that
all teachers are substantively
observed at weekly during the
school year. Observation times
and topics are geared to
educators’ personal
development goals. Uses a
variety of formal and informal
methods to provide teachers
with timely feedback (written
and verbal) about observations.
Explicitly links observations to
educators’ personalized
learning plans, Aspire educator
performance rubric, school
goals, and student
achievement data in a
continuous way.
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Aspire Principal Performance Criteria: People Management

Unsaiisfactory

Basic

| Proficient

Distinguished

Attracts and selects top Identifies or selects Relies on Aspire-wide Uses multiple channels to Prooctively uses multiple
erformoers cendidates based on advertising to attract identify and recruit strong channels to identify and
inappropricte criteric; does cor.d duleJ, uses Aspire candidates; consistently uses | recruit top performers for
not use a souad and iteria and process to seladt Aspi“e criteria and process to | Aspire beyond own school
consistent process for hiring select staff site; selects staff that
represent a balanced mix of
) o strengths and styles
| Identifies ans arovides Doas not work with staff on Works with each individua] Creates a culture of continual

appropriate professional
devilopiment opportunities

| Buitd: « ceitfaborative, well-
TUHCH\,. HWig feam

essional grow‘rh

evelopment

onpe "tumt:cs does not
undersiand adult leaming
theory

Identifies p rcfessional
developmert
Sr ]Lf gt ’lb

staff of other known
development oppottunities;
applies little adult learing
theory

needs for each
r: transfers own
know.c:ge c-x.d skills; informs

staff member to create @
personalized professional
develocpment plan that fits
with adult learning theory;
provides timely feedback;
transfers own knowledge and
skills; seeks out gdditional
learning options when one is
not readily avuilable

learning for all statf
members; using personalized
professional development
plans, ongoing feedback, and
own knowledge and skills
effectively; actively seeks out
fearning opportunities for
staff; understands and uses
aduit fearning theory

Does nct promote
colfaborative behavior among
staff members; allows strong
individuals to deraif
productive group work

Encourages staff to
collaboratie; deais with
internal conflict adequately

Enables frequent
collaboration among staff
members; uses individuals’
strengths effectively;
addresses conflict skillfully

Creates a culture of
coilaboration and mutuai
support; uses individuals’
strengths effectively; builds
employee skills in team-
building

Comm municaics N€| with 5lu.|

Does not cornivey information
to staff in a timely inaniner; is
a poor listener; does not
express ideas clearly

Disseminates clear, concise
information in a timely
manner using appropriate
media; demonstrates
attention to others’
comments

Disseminates clear, concise
information in a timely
manner using appropriate
medig; targets
communication to suit the
audience; actively listens

Models effective two-way
communication; is able to
inspire as well as convey
information

Gathers input, collaborates,
and provides leadership
opportunities as appropriate

Is completely authoritarian or
provides no leadership at all;
does not make leadership
decisions based on the
situation

Attempts to use different
leadership approaches
depending on the situation;
understands the strengths
and drawbacks of different
approaches; provides some
leadership opportunities

Uses a number of leadership i

strategies skillfully;
consistently exercises good
judgment about the
appropriagte management
strategy to use; allows most

staff an opportunity to lead |

Uses a variety of leadership
strategies wisely; consistently
exercises good judgment
about management
strategies; delegates and
collaborates as a way to train
and motivate new leaders
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Aspire Principal Performance Criteria: People Management

mid -year conference, end-of-
year evalugtion) in way that is
cligned with Aspire education

performance rubric

Unsatisfactory Basic Proficient Distinguished
Holds employees accountable | Resists discussing resuits and | Reviews school wide results Reviews student results with Creates a culture of
for rasults metrics with staff membars; with staff and creates action individua! employees accountability; engages staff
reviews crmployee plans accor u,ny.y reviews thor‘oug.l./ and objectively on | in analyzing results and
ok employees objectively; a reguiar basls; creates and creating action plans; mckes
subjectively; rarely conducts formal evaluations follows up on .ndlw ual personnel decisions
obseivalions o i nployees according | action plans; conducts formal | approprictely; conducts
instruction al setiing at evnlunﬂom for !l ernployees | formal evaluations for all
iy, mid-yaar cccn“fl"“g to schedule {goal employees according to
of-yeu: setting at beginning of yzar, schedule (goal seﬁirg at

beginning of year, mid-year
conference, end-of-year
evaluation); provides ongoing
nformal feedback to
employees in a way that is
linked to educators’
personalized learning plans,
Aspire educator performance
rubric, school goals, and
student achievement data in
a continuous way.

reword cnd celet
focuses on the negative

bration;

Recog ood w
occasional celeuratlom

Uzes g variety of appraaches

to recognize and reward

desired actions at the
individual and group level

Systematically reinforces
Aspire and school values by
thoughtfully using a variety of
approaches to reward
individual and group
behaviors
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Aspire Principal Performance Criteria: Resource Management

decrease costs as much as

o0
swole

P

Unsatisfactory Basic - Proficient Distinguished

Does not undarstand Unde Understands finance and Understands fincnce and
balarced budget | Sudget manage budge accounting principles; finds accounting at an advanced leve!;

make on effort to goad ways to increase revenues and | finds creative ways to maximize

revenue or minimize costs; works
o

with staff and community to match
priorities with spending

in respornse
time on the s

Makes o delibe

Orgcnizes time d the
schiool’s goals; is efficiant
taking care of lower priority
items

time is spent
+hroughout the school to ensure a
focus on the school and
organization’s goals; ensures that
time is weli-spent by all staff

Organizes the way

Fails to est 1 any systers fo

school operations {z.g. atiendance,
discipline); activities that should be

ioutine are cumbersome &
frustrating for site staff; tuck of
systems causes frequent
interruptions to education program

Estaiiishes func*ioning systems

for schoot operations; routine
activities usucnly ge‘r done with
minimal hassle ana disruption;
schoot staff understand and
consistently execute iheir
appropriate roles

Establishes effective and
efficient systems for school
operations; routine activities
are always cormpleted quickly
and easily

Establishes effective and efficient
systems for school operations;
routine activities are always
completed quickly and easily;
consistently finds ways toc make
activities more efficient and effective

Fails to {olnow Asp““ po..ctes and

srotoc L0
{including qﬁcnoonc\_ traciking,
purchasing, payables/receivables,
expense reimbursement, use of
credit cards) and info mgmt

I‘OllOWb 6«splre pc!:cy and

‘Iows Aspire policy and

Pditigently wad trains

to do the same

Follows Asplre policy and protocol
ditigently, trains staff to unde:
and foliow protacol; supports }-'ome
Office in refining and

communicating poiicies

Anrticipates fong
term needs and
plans ahead

Is reactive or focused on short-
term; creates crises or shortages
because of poor planning

Recognizes 1-2 obvious needs
beyond the immediate school
year and works with Home
Office to address those needs;
anticipates budgetary
problems before they occur

Identifies long-term needs
based on school priorities and
makes spending decisions
accordingly {including, if
necessary, short-term
sacrifices); anticipates budget
problems long before they
occur

Works with school community to
identify long-term priorities and
spending decisions accordingly;
anticipates problems and creates
alternatives; understands
organization-wide needs beyond
school and supports Aspire in
achieving long-term objectives

Maintains safe
facilities that

Does little to maintain or improve
the facility or the use of space

Does a minimum of
maintenance; Responds to

Looks for ways to improve the
facility; seeks input from staff

Creatively upgrades and maintains
the facility to reflect a learming

support student unsafe conditions to improve safety and use of community; solves potential safety
leaming space problems early
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Aspire Principal Performance Criteria: Community Leadership

Basic

Proficient

Distinguished

orte G

r~

waao! Coun

Reg darly communicates with

5 with porenids;
s teachers to
convess

Uses a variety of media to
communicate with porents

¥

supportive with pa er:ts; gives
.eacher

action items

Uses a variety of media to
communicate with parents
about events and
opportunities for involvement;
creates school systems to
ensure the engagement of cli
porents, uses the ASC 1o
within the schos!

.+l».
e

Di!igen'ﬂy responds to
requesls for information from
sponsoring district staff and

T I I
glsiisistwielgslelole] ’C'I\,C

Proactively reaches out to
district and neighborhood
schools to establish
[

harmonicus relaticnship:

(%)

Proactively reaches out to
district and neighborhood
schools to establish
harmonious relgtionships;
c\es a leadership role in the
focal education community

th community

i ¢

0
trro

he communit

Picactively reacnes out tu
tocal cormmunity greups and
leaders and engages them in

the work of the school

Pruoactively reaches out i
local community groups and
leaders and inspires them;
takes a leadership role in the
development of the

community

Is an advo:
th(’. Lo

Is positive about Aspire when
pruvided ar opportunity.to
speak; ciearly articulates
Aspire’s core vision, mission
and values

Finds opportunities to speak
positively about Aspire;

clearly articulates Aspire’s

core vision, mission, values,
and strategies

Inspires support for Aspire
through own enthusiasm; is
evangelical about Aspire’s
work; clearly articulates
Aspire’s core vision, mission,
values, and strategies
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Aspire Principal Performance Criteria: Problem-Solving

L _ Unsmls*‘artory - Proficient o Distinguished ]
Acts in a prin: ' Consistently behaves In ¢ way tingly models A-p!re
wCy consistent with Aspire values; VG! ias and personal i
ught to broader .,K]h ful Guout aeﬁ.ng a displays a high degree of
[ q‘ ces; displays a lack | good example personal integrity
sonai |n'(egr|ty
sourd Makes ¢ \ceﬁent decisions
rational using a goo process even
8, pre et decision roCess; under unusual pressure
evalugtes consequences, and | informs und engoges others
| takes pp oprlate action effectively and appropriately
i j Creutes and implements short | Engages stafl in creating
1 pians and S !
sroblems
inises; ;cuogmz.;-:, and achieve school goals; is | school and organization’s
of problems persistent in solving a objectives; uses data to
gh the use of data and roblem or fulfilling a inform the plan and measure
esoshicr tenn plans o covamitment; consistently | success; excits exceptional
: uszs data to measure success | effort; is motivated and
paisistent to achieve the end
i - resukt ]
f < w5 with the fs cumforichle with Is comfortable with
with ambiguous situations; ambiguity of an ambiguity; creotes structure ambiguity; helps others
makes unrealisiic demands entreprencuricl environment; | for se¥f and others as needed; | develop strategies for coping
on oifes 1o rescive cract ucture for self ard is flexinle in responding 1o with ambiguity; is able to shift
o arbiguity | others as needed changing circumstances course rapidly and fluidly
Secks outside suppoit when Either relies completely on Seeks support from Home Seeks support from Home Proactively anticipates need
appropriate the rescue of others or insists | Office in times of distress or Office when appropriate; for outside support
on acting completely uncertainty identifies other sources of
independently : support as needed
Is reflective Resists reflecting on own Reflects on own work when Creates time to reflect Uses a variety of strategies to
work; closed to learing prompted; is aware of own independently; is aware of embed reflection and
about self and own strengths and weaknesses; own strengths and continuous improvement into
development needs reflects with the intent to weaknesses; reflects with the | own daily work; uses own
improve intent to improve reflection as a model to
encourage others to learn
L | and grow N
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Aspire Principal Perfcrmance Criteria: Aspire Values

Unsatisfactory Basic Proficient Distinguished
D Is team-orictied, works well with Concw*m”, goes beyond mere | Consistently finds new ways to
own staf; is callegicl; o otk own staff, encourage collaboration within
coordingtes with other principals ! ci pc s, and Home school and across the
and Home QOfice staffas Office in ways that add value organization

| needed

Consistentl, &
accountuble for
Q"Sp(‘:n 1S G
Mo g ansuncd W H ™
resu:(s as imeGsuraa oy mome

Office.

results. Crev"v tzs and follows-up

with timely, robust and flexible
action plans in response to

results measured by Home
Office. Creates additional
i es to ensure
ective, and
cordmgly.

At
JCLOIEIO LR R e

modifies Gctlv't:

iOW EXEI:;:L iotioms

%

understand Aspire performance
standards.

Pl Amiet rime b oo
Undersiards r
T [T S R
ASp:-’G‘ SLLBLGIGs «
expectations for ow

perfermance.

11 o L
Undessionds and embira

es
Aspi i ar;d
expecigtions for own and team
perfermance. Work is

consistently high quality.

and embraces

ons for own and team
DerT’ormonce Continuously
|n‘proves Work consistently

ccigtions.

Does not responc
student reguesis |
manner.

to parents

*rwnaly

Consistently responds

and student reguests in @

and apprepriate imanner.

tudent and stcff

s in a timely manner and
ina woy’( t reflects an
understanding of the needs of
customers.

enily responds to
st

C0r15|s‘rently responds to
parents, student and staff
requests in ¢ timely and
appropriate manner. Deeply
understands needs of
customers. Finds ways to
increase customer satisfaction at
the school.

Is purposeful

Does not understand Aspire or
school vision and mission; works
at cross-purposes or lacks
direction.

Understands and embraces
Aspire vision and mission;
focuses on operating school
well.

Understands, embraces, and
consistently acts in ways that are
aligned with Aspire vision and
mission, not just school needs.

Deeply understands, embraces,
and consistently acts in ways
that are aligned with Aspire
vision and mission. Seeks and
finds ways to further Aspire’s
mission and vision.
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“Appendix Vc: Office Manager Performance Rubric

1. FRONT OFFICE OPERATIONS

| e . ]
i Unsatisfrctory Basic Proficient ! Distinguished
l! Lir-bysiiiid = Phone calls consistently go =Answe.s phorne promptly; provides | sConsistently answers phone | ¢Consistently displays oursra:ndiryg
| COMTTIH T lv i tioN uriungwleri:d srare 'r‘:-;)‘i' appropriciz assistance to the promptly and cheen"t_ﬂly, presenting »phone manner, deali.ng with ail
'| respoided lo in o timety imanner; | caller; and deals appropriately with |« professional voice for the school; coller; in an appropriate way;
I | iESSUYES u.? mu-'_m.t!n'ulu,'ium us' C:‘ii :: ’ !’; 4|f udiny urgeinit unies. l proviues uppu'ypriuie ussmi‘uru_g -u t_i‘nsy‘f’m's'(;onflaer\ce n T'ﬂe SCrQui. l
i HOL DUSSEG CGluiTg, Piole i sdu Reiiudiy fokes GLouiale inessages and deals approprigiely | Reliably takes accurate miessages |
‘ L CRCESsively oF per calls -1 =Respunds professionally and in g with ali calls. Reliaoly takes » Responds professionaliy and inu
¢ Emails consisieritiy g timely manner 16 e-indiis occuiate imessages timely manner to ali e-maiis
urianswered or are not e Mail is sorted and distribuied eResponds professionally and in a o Mail is sorted and distributed
responded tc in a tirnely manner; | reguiariy ' timely mannei to e-mails reguiarly
emails that need to be forwarded ' ‘ o Mail is sorted and distributed
are not regularly
... ___ __|eMail piles up and is lost ' . v ' —]
i asiions +Fails.to notice, acknowledge, or | sConsistently notices and greets . | eConsistently greets all visitors sinstills confidence in the school
; greet visitins, Jeuls with visitor visitors piornpily; provides promptiy and cheerfully, presénting | through professionalism ai ine |
requests inappropriGtely upproptiaie ussistance {0 visitors. a professionai image for the i iront desk in greeting and assisiing
e Fuiis 0 have visitors sign in; eMaintains accurate visitor iogs and | school; provides appropriate visitors of ali kinds.
ullows visitors to proceed without | ensures that visitors have visitor assistance to all visitors ¢Maintains accurate visitor iogs and
visitor badge badges when appropriaie e Maintains accurate visitor logs and ensures that visitors have visitor
ensures that visitors have visitor | badges when appropriate
o badges when appropriate
e Regularly makes factual and o Edits written communication from eEnsures that written ¢ Proactively works with principal to
COMImEIICAtions grammutical errors in writing the school or principal to staff, communication from the school or assist in creating written
parents, and students is accurate principal to staff, parents, and communication from the schoot or
and grammatically correct when students is accurate, error-free and principal to staff, parents, and
requested timely reyardless of mode of - students is accurate, error-free and
communication timely and strengthens school spirit
' ' and satisfaction
Information eUses only the most basic sEffectively uses most MS Office e Effectively uses Microsoft Office els considered an expert with
Technology functions of some MS Office and | software and Aspire-supported software (Word, Excel, PowerPoint, | Microsoft Office software and
Aspire-supported software software, and is actively seeking Outlook) and Aspire-supported Aspire-supported software; is able
additional tragining to improve software (PowerSchool, irecruiter, to train others to become proficient
productivity on the remaining - Intranet, HelpDesk, SchoolDude) users
software : for all school needs oCan resolve simple IT user support
e Assists other site teammates in " | questions or make basic fixes with
using software and getting support | guidance from Aspire {T
from Aspire IT when needed
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Appendix Vc: Office Manager Performance Rubric
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1/

&

Ry Mo

L procedures

Unsatls factory

Basic

Proficient

Distinguished

fl|

Fails t¢ prepare follow

i.n Qi u(,'

are often misplaced

7 ,'moly mannar nrin

nrcorﬂnnc'~ with guidelinss

S )C\.l
gf‘n()nl cotendar aned half

f”mpa'c: next ',cc.:"s schog!
catendar and daily sc!

ﬂrﬂlrm‘e!y in cr"roH nce with

Aspire g‘)ldehnm with assistance

I comm

l. with agaist

5 schoe!

schacile

=Prt=pc1rv> niext yea

calendor and dcul,:
\ accurately, in accordance with
Asp(re guidelines within one week
ot the and of the srhonl year

wrrhou'f o ufl"m:
inaccuracies and omissions

aPrepares next year's fhh !
calendar and daily schedule
accurately, in accordon.ce with
Aspire guidelines well in cdvance

'N‘f"\nnp" onmme: AN tn cr‘!"!{_\(}!

f""ﬂidQ mat‘curnmec and omissions

. docurnents

N
0

e o

inaccuracie
»Ofice : arganized
sFiles are in order and documents

usually in logical places

are

e Takes corrective action using
croper procedures s appropriate

her teginimates

2 Maintcing an efficient, tidy, intuitive
workspcce

s Filing system is efficiently organized

Drﬁvldnb C%(.“
suppont and freque
guide cther ’.feommofes and
volunteers in the Front Office
aTakes corrective action using
proper procedures as appropriate

sWorkspace is always impeccable

e Filing system is extremely
organized and comprehensible to
others; everything is consistently
and quickly placed in its proper
place

e T

eHthl flecti providing
training, supp ort and guidanca

to
help others reach their full potentia

i
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" Appendix Yc: Office Manager Performance Rubric

Student ucademic
injorriation

!

 Student ucademic records are
inaccurate, incomplete, or
contradictory, or are maintained
using scfiware other than
PowerSchool

H 'S NSy I . P .
e Lumulative tiles are dgisorgenized

I

of incompleie; fails {o request
curnuiative files from students’
prior schoois

=Confidentiality is not maintained

» Does not take responsibility for
producing report cards and
- honor rolls

e Student academic records, both in | eStudent academic records, both in

PowerSchool and on paper, are
complete and accurate ,

e Cumuilative files are requested from
students’ prior schools

e Student confidentialily is
mainicined with appropriate
controls -

+Report ccrds are produced and
distributed in a timely manner

«Hunor roil is calculated in a timely
manncr

~

PowerSchool and on paper, are
complete and accurate

¢ Cumulative files are persistently
requested from students’ prior
schoois in a iimely manner

¢ Student confidentiaiity is
maintained with appropriate
controis

*Report cards are produced and
distribuied in a timely monner

sHonor roll is calculated in a timely

_manner

3

¢Student records, both in
PowerSchool and on paper, are
complete and accurate

¢ls tenacious and diligent in getting
cumulative folders from students’
prior schools

o Student contidentiality is

maintained with appropriate
controls

«Works proactively with teachers,
principal and Registrar to ensure
that report cards and transcripts
are produced and distributed in a
timely manner

e Honor roll is calculated in a timely
manner

recordy

Student medical

= Disrcgards need for Physician’s
statement and medical logs are
incomplete or unused

s Makes poot dedisions when
attending to injured or sick
studeits

= All students have a current
Physician's Statement on fite if
medication is cdministered

sis consdieniivus and keeps

accurate records using aaily
nedication logs
s Has been CPR/First Aid certified
« Makes apptopriaie decisions when
attending 1o injured or sick
students

eAll students have a current
Physician's Statement on file if
medicatior is administered

els conscientivus and keeps
accurate records using daily
medication logs

s Keeps cettification for CPR/First
Aid cusrent

"elises Best Practices and common
sense when attending to injured or
sick students

o Student medical records, including
Physician Statement and medical
togs, are diligently maintained, and
systems are in place to ensure
consistent appropriate use

s Keeps certification for CPR/First
Aid current

e{ses Best Practices and common
sense when attending to injured or
sick students

/7‘2//3 lo stule,

disivicl and AAspire

e Reports are ofien missing, late,
inaccurate and/or in the incorrect
format

o Reporfs are consistently complete,
accurate, in the correct format,
and submitted before the deadline

-eReporis are consistently complete,
accurate, in the correct format,
and submitted before the deadline
without prompting

e Reports are consistently complete,
accurate, in the correct format,
and submitted before the deadline
without prompting

*Proactively creates systems and
innovations to ensure timely and
accurate report submittals

Appendix V¢

e

‘.4&6




m(“omplat », inaccurate and/or
sitbmitted after the individua! hee
already started

3 .
obao 4, e ‘./.‘“:

RATRET]

npleie and/or submitted

to pavre W) late or onk y after
reminders :

e Personnel forms (e.g. change of
status, stipend, time off) are
submitted to HO consistently and
in advance of the relevant events

docu mentation is spotiy

s Purchuse orders, if completed,

are done at the last minute
=lnvcices are incorrecily or
incompletely coded and/or are
subrivitted to HO for payment
with no time for processing
before the due date

Basxc

New hiie pcp‘_uvu.k submitted to
HO is complete, accurate and
usually submittad in a timely
manner

cats for o
complete and always submitted to
payrolt by deadline

'Personne! forms {e.g. change of
status, stipend, time off) are '
submitted to HO

fo tecuvnimyies are

2Bank {erlr.ers and peuy cash
ladgers are completed accerding
to Aspire g-ude'lnﬁc angd gudit
requirements, accurate, and
submitted b ’uy monih !V ”P\.'J-ﬂ‘

e Deposits are made regu«arly‘and
quiickly, and appropriate
documentation is provided to HC

2 Purchase orders are properly
completed in advance of need

sInvoices are properly ceded and-
submitted to HO for payment in a
regular and timely manner

Proficient

sNew hire paperwork submitted to
HO is complete, accurate and
submitted quickly after hire (and
prior to the new hire’s start date)

teammaies are

#*Time chaets for siie
complete and always submitted to
payroll by deadline without
promipting

ePersorinel forms {e.g. change of
status, stipend, time off) are
submitted to HO consistently and
in advance of the relevant events

Distinguished

o MNew hire papenwork submitted to
HO is complete, accurate and
submitted quickly after hire (and
prior to the new hire’s start date)

»Time sheets for cite teammates are
complete and always submitted to
payroll by deadline without |
prompting

e Personnel forms (e.g. change of
status, stipend, time off) are
submitted to HO consistently and
in advance of the relevant events

e Proactively creates systems and
innovations to ensure timely and
accurate submittal of HR forms

| U UV —

s Bank ierégers and peuy cosh
ledgers are completed according
to Aspire guidelines and audit
requirements, accurate, and
submitied by monthiy deadlines
without prompting

e Deposits are made regularly and
quickly, and approprioie
documentation is provided to HO
by deadline without prompting

e Purchase orders are properly
completed in advance of need

elnvoices are properly coded and
submitted to HO for payment in a
regular and timely manner

eBank ledgers and petty cash
ledgers are completed according
to Aspire guidelines and audit
requirements, accurate, and
submitted by monthly deadlines
without prompting

¢ Deposits are made regularly and
quickly, and appropriate
documentation is provided to HO
by deadline without prompting

*Purchase orders are properly
completed in advance of need

¢Invoices are properly coded and
submitted to HO for payment in a
regular and timely manner

e Assists principal to ensure school’s
resources are well-spent and
purchases are coded to restricted
funds appropriately
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Appendix Vc: Office Manager Performaﬁce Rubric

3. ASPIRE VYALUES

)

Castoriei N FUIRY

!
1
|

trouble wo
site gl Aspire teui
puts own naed
needs; ,eiuo"‘. \;onixibutes"ro

the success of others

e'\_cnveya G tack of yurmg
unresponsive to requests for
service/support; does net hoid
self accountable for actions,
_decisions and resulits

Basic

s a R

Proficient

Distinguished

=Collaborates well in sor
situations but not in others;
ugreeauh/ does nis/ner part w
asked to by others

sContributes to a spirit of teamwork
and collaboration in ail situations;
contributes to the success of others

e Excels in developing team
momentum, enthusiasm, and
pride; champions success of
others; serves as a roie medel

sAssumes rmpons:bn'h for tasks as
assigned; holds self accountable
for actions, decisions and results

e Enthusiastically assumes
responsibility for tasks; holds self
accountiabie for actions, decisions
and results

e Takes ownership of tasks beyond
own role as appropriate;
demonstrates initiative to make the
school a better place

@x\eg y delivers end Lrodlacts
that have eirors

rohshed

sle

and are ot

unpsur’ 551 Cnof

» Fails to provide correct answers
to questions or help when

_asked

=Usuall, provides high quolity
service on assigned tasks

*Sporof lcoi‘y uses o Custor
frieridly manner wher inte: c\_tl.m
wlth customers

i orrect

answers when

*Does not know or is unable 1o
articulate Aspire’s vision and
mission

*Behavior does not support
organization’s mission and

- guiding principles

is able to articulate Aspxm s vision
and mission

¢ Behavior supports organization’s
mission and guiding principles

sTakes pride in and delivers high
quclity service and end products

-1(,l|y unu 'VOTGSSIOI’]"‘I
internat ana

els war m, trie
in interacting
external customers

s Consisiently provides responsive
usid upproprlme elp as requested

i+
Wi

e Office is a “model”

* Consistently exemplifies Aspire
standards in service, end products
and deliverables

" of
professicnalism, warmth,
knowiedge and friendliness

sGoes above and beyond to assist
internal and externai customers

‘ OAccurGtely and enthusiastically

describes Aspire’s vision and
mission _

¢ Behavior consistently supports
organization’s mission and guiding
principles

s Accurately and enthusiastically
evangelizes Aspire’s vision and
mission

e Behavior consistently exemplifies
organization’s mission and guiding
principles
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Appendix Vd: Aspire Educator Performance Criteria: Learning Environment

Unsatisfactory

Basic

Proficient

Distinguished

Creates a culture of
respect and equity

Interactions in teacher’s
classroorn, both between the
teacher and students and
among students, are negative
or inapproprigte and
characterized by sarcasm,
insults, or conflict

Interactions in teacher’s
classroorn are generally
appropriate and free from
conflict but may be
characterized by occasional
displays of insensitivity to
students

Interactions in teacher’s
classroom reflect general
warmth and caring, and are
respectful of the cultural and
developmental differences
among groups of students

Interactions in teacher’s
classroom are highly respectfull,
reflecting genuine warmth and
caring toward individuals;
Students themselves ensure
maintenance of high levels of
civility among members of the
class

| Creates a cultu
high expectaticons for
leartiing

VP
Maiages student

behavior effectively

The classroom does not
represent a culture for learning
and is characterized by low
teacher commitment to the
conieni, low expectations for
student achievement, and little
student persistence and
satisfaction in their work

The classroom environment
reflects only a minimal culture
for learning, with only modest

or inconsistent expectations for’

student achievement, little
teacher commitment to the
content, and inconsistent
student persistence and
satisfaction in work; Both
teacher and student are

performing at the minimal level ’

to “get by”

The classrcom environment
represents a positive culture for
leaning, with commitment to
the content evident by teacher
and students, high expectations
for student achievement, and
student persistence and pride
in work

Classroom environment reflects
a genuine culture for learning;
Students assume much of the

- responsibility for the culture by

persisting and taking pride in
their work, holding their work
to the highest standard;
Teacher demonstrates a high
degree of commitment to
individual students’
achievement

Student behavior i the
classroom is consistently poor;
teacher has established no
clear expectations; no
monitoring ot student behavior
is evident, and responses to
student misbehavicr are
inappropriate, inconsistent, or
not respectful of the students’
dignity.

Student behavior in the
classroom is inconsistent;
Teacher makes an effort to
establish standards of conduct
for students, monitor student
behavior, and respond
appropriately to student
misbehavior.

Student behavior in the
classroom'is consistently
correct; Teacher is aware of
student behavior, has
established clear standards of
conduct, and responds to
student misbehavior in ways
that are appropriate,
successful, and respectful of
the student

Student behavior is
appropriate, and students
participate in ensuring
appropriate behavior;
Standards of conduct are clear
to all students and appear to
have been developed with
student participation. Teacher’s
monitoring of student behavior
is subtle and preventive, and
teacher’s response to student
misbehavior is highly effective
and sensitive to individual
student needs
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Aspire Educator Performance Criteria: Classroom Management

Basic

Proficient

Distinguished

E"gag,cr-.u.x Keeps

studenis puYu g

Unsatisfactory
Primarily use desisting
tec'rmiqucs for managemaeni.

Uses 2-3 different aitention
strategics, but relies heavily on

Uses all 5 technigues on the
whole class. 20% of ihe

Able to use a repertcire of

attention moves differentiated

ctterdion and staying 75% of the siudents are one or two. 75%-90% of the studeriis are engaged. by student and situation:
o tusk consisieriily engaged. students are consistently ' desisting, alerting, eniisting,
engaged. humoring, acknowiedging and
winning. Over 90% of the -
students are consistently
engaged.
M Wi weep momentum geing | Able to keep momentum in Able to consistently keep Able to select from a repertoire

~ 0f events moving
in smooth, rapid
transitions

in ‘f‘v\ Ldses

30mMe CGses.

momentum going with cnly
few interfuptions.

of momentum strategies that
match the studenis and
situations: provisioning,
overlapping, fillers, intrusions,
lesson flexibility, “with-it-ness”
and subdividing. Momentum is
continuous.

Space: Arranges
classroom ir a way that
is afigned with student
achievement goals.

Space does riot reflect planning
around instruction.

Space arrainged by teacher
according to a conventional
desigr with no variation

Space arrangement rearranged
periodically but without clear
purpose. The arrariger :
effective in meeting curncunor
goals.

Space used flexibly for different |
instructional purposes at
different times, maiciied to

curricular goals

75% of the students know the
routines. More routines
needed.

Sufficient routines exist, but
75%- 90% of the students

um)’ RSy -
follow them.

-90% of the students follow the

routines.

Consistent, clear and efficient
routines are followed by over
90% of the students.

Personalized Student
Management:
Effectively handles
students with special
management needs

Responds inappropriately:
yells, uses name calling, is
sarcastic, or ignores behavior

Responds appropriately but is
usually ineffective. infrequently
personalizes discipline to
students’ needs.

Regularly uses systems such as
behavior contracts, going to
advisor, parent conferences,
etc.

Effectively fosters relationships
between teachers, students and
families that build a cohesive
personalized solution
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Aspire Educator Performance Criteria: Curriculum & Instruction

. Unsatisfactory _Basic Proficient Distinguished
Kricws how subject is Teacher demonstrates little Teacher di sploys a limited ' Teacher demonstrates solid Teacher demonstrates ar
wed and linked undérstaading of i?.e suuject oF | undersia qu'ls of content; understanding of the content extensive knowledge of
i K. .\,mydL ;e does not exiend to :oncepi‘s, prerequisite 1 content; Teacher actively builds
refationships and connection: (¢ | on concepts, knowledge of
date. ' oirer disciplines, but does ot prerequisites and
A oxher disciplines, or to possible | extend to possible student misconceptions when seeking
student misconceptions  * misconceptions _ causes for student
| ' . misunderstanding
Knows and uses Teacher dasploys little Teacher displays a simple Teacher dlsploys an in- depth Teacher show evidence of a
ia ding of Caiifornia k =dge of California « ued search for improve
conte m standaids, Aspire content uum.crds; nractice; Teacher actively
teacher to staindards are woven into builds on concepts, knowledge
learn or use content standards | designing and delivering lessons and teacher-designed of prerequisites and
lessons, and mckes somie effort | assessments regularly; teacher | misconceptions when planning
to deepen knowledge of makes an explicit link between | instruction
N standards daily instruction and standards
Students G'e not at al! Students are intellectual!y Students are intellectually Students are highly engaged
Jer:'ts i intellectucily engaged or enycgaa and challenged only engaged and challenged and challenged throughoui the -
challengad in significant v, resulting from throughout the lesson, with lesson and make meaningful
leaming, o5 G os or maienicl of uneven | appropiiate gotivities and contributions 1o the
inappropriate act or quolity,. inconsistent ‘materials, instructive representation of content, ihe
materials, pou rep resentations | representations of content, or representations of content, and | activities, and the materials;
of cortent, or iack of lessen uneven structuie or pacing suitable structure and pacing of | The structure and pacing of the
structure or pacing the lesso lesson allow for student
B , ‘ reflection and closure.
Provides differentiated | The teacher uses strotegies The teacher’s instructional The teacher differentiates The teacher consistently and
instruction that harper learning for practices frequently fail to meet | instructicn to meet diverse effectively provides instruction
specific student popuiations . - | diverse student needs. | student needs. that is differentiated and
and/or fails to differentiate engaging for students with
instruction adequately. varied ability iveles and
' interests.
Appendix Vd p.30of 6




: Educator Performance Criteria: Curriculum & Instruction, continued

Pl’(‘n icient

rL'( 'b ) ,[!\_ o’
approdches or
instructional guidel
the classroom

1ice with
sctionat guidnfines;
i+ and proficiency with
different techniques varies

i.r:sA.‘urt ona
appropriate for the subject,
situation and student need

gu. ’f:lqcs and as

according to Aspire instructiona!
guidelines and as appropriate

for the subject, situation and
student need, and is considered
a role model for demonstration

flexibi

.uougn monitoring
and miadifying

msﬂ;ct:cn

[

1L

stated instruciicnal g
engage students in meaningful
tecrning; Teachsr's

instiucticra! plan has no

Suppurt
gOuR and e SNYaGe saine
students in megningful
learning; Instructicna! groups
are inconsistent in suitabiiity to

- ]
the stgted instructionat

support the stated instructional
goals and engage students in
meaningful learning;
Instructional groups are varied,
as appropriate to the different

of some 'r‘ST’L-f+lOn0| techmquos

r»wlu

¥
tha stated Instruction
and engage stuuems in
meaningful learning;
Instructional groups are varied,

as appropriate to the different

defined struciuie. the gools, Teacher's instructiona! goals; Teacher's instruc*ioncl goals; Teacher's
instructicnn 1G5 g instructiona! plain has o clearly | instructional plan is highly
recognizable structure, defined structure and cahe nt, has a clear structure
segquancc . and sequence, and cllows for
different puthways according to
» B student needs. ]
Teacher fails 1o n otice Teachsr occasionally monitors | Teacher consistently monitors Teacher actively and consistently

students’ level of
understanding or interest, or .
adheres to the instructiongl
plan in spie of poor student
understanding or of students’

lack of interest; teacher

assumes no respensibility for
students’ failure to understand

students’ unoc;st:nu.ng and
interest level, and consistently
attempts to respend to
students’ needs and interests
during a lesson; teacher
assumes responsibility for
student success

students’ level understandmg
and interest, and demonstrates
perception regarding how to
increase understanding or
interest level: teacher makes
rapid and appropriate
adjustments to instructional
plans

monitors individual students’
level of understanding and
interest, is highly perceptive in
adjusting lessons to respond to
students’ interests and
questions; and is very persistent
in ensuring the success of each
individual student
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spire Educator Performance Criteria: Assessment

:t»

Distinguished

s p'cn for student

a and Aspire standayds

: i are always used and are
“somewhat f.u. ! Ca!n arifz or | been commur HLGted to understood by students;
Aspire standards; Teacher uses | students; Teacher uses the Students monitor their own
fhe assassment to plan for | assessment to plan for groups prcgress in qchlevmg +he goals;
- ~4

lkn

- consistently
es the use of
sMmen rcsults as a c:‘"\tra!

d communicates
ons Gpproprlote!y to

—————

student an d cthers.
v

Tac siovides feadback to Teacher's feedbock 1o studerts | Teacher's feedback to students
students but it is either uneven | is frequent and timely, and is is frequent, timely and of
in qu-:]!:ty, nct timely, or tco consistently high quality; consistently high quality;
Feedback that Feedback is meaningful and feedback fosters student
s’ruo:..‘ persistoncs fosters a.udcnu persistence is fosters student learning leaming; Students are
inconsistent enceuraged to seek feedback
from their peers and other
adults '
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Unsu(.s actory

Proﬁcient

Distinguished

)

‘u"ld rming oit
improve the S\.,h

LE/O\_ (IS8
o 'U/"‘f

o

H ',.-\,_:!..) when

ionships with
OIiG’uUrLuW\‘;,
2ty initiatles

cheot and/or

rat contiib
ire for learming

cher demonstrates
rship that makes ¢

! r:on'-.nbuhon te e

;‘. vv,th Ot..;; 3
cllegiclity and o
pcs#zvm cut lu-e for learn:ng

Does nct hald

and metrics,

Consistently helds self

or Own rasuite.

Gcl,oum\:b’e £

Consistently holds self and

ble for school

and

s and foliows-

cn 'plons' i

others account

Consistently holds self and
others accountable for schoct

action plor.s in response tc

fts mcosu ed by ,y'mc put

Has luw erpas
standards o
work, Does rot scem to
understand Aspire performance
standards

Undersiands and embraces
Aspire stondards and
expectaiions for own and team
performencs

Understands ond embiraees
Aspire standards and
expecictions for own and team
performance. Work is
consisterithy high quality

ude stands and embivces
Aspire standards and
expectations for own and team
performance. Continuously
xmproves Work consistently

Provides:
to fam
atteinpt 1o cing
not respond
student requests in g timely or

appropricte menner

age thers; does
o paient and

Consistently responds te parents
anrd student requests in a imely
and apgropriate imanner.

Makes ai effort to engage
families in the instructional
progiain, responses to parent
concerns about students are
generally appropriate

tantly responds to
oarents, student and staff
requests in ¢ timely, professional
mannzr and i a way that
reflects an understanding of the
needs of customers.

Successfully engages families in

the instructional program.

f'"mmunxca’res frequently with
families about students’
individual needs and fully

instructional program. Deeply
understands needs of
customers. Finds ways to
increase customer satisfaction.

Is purposeful

Does not understand Aspire or
school vision and mission; works
at cross-purposes or lacks
direction. Does not make an
effort to grow and develop
professionally.

Understands and embraces
Aspire vision and mission;
focuses on operating school
well. Makes some effort to grow
professionally when participation
is convenient or required.

Understands, embraces, and
consistently acts in ways that are
aligned with Aspire vision and
mission, not just school needs.
Actively seeks opportunities to
enhance professional knowledge
and skills.

Deeply understands, embraces,
and consistently acts in ways
aligned with Aspire vision and
mission. Finds ways to further
Aspire’s mission and vision.
Actively seeks opportunities to
enhance professional knowledge
and skills.
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INTRODUCTION

Aspire Public Schools is committed to maintaining safe and secure campuses for all of its pupils and

staff. T'o that end, this Comprehensive School Safety Plan covers Aspire’s policies and expectations

regarding the practices of each school in maintaining the security of the physical campus, responding
appropriately to emergencies, increasing the safety and protection of students and staff, and creating

a safe and ordetly environment that is conducive to learning.

All school employees should receive training in the Comprehensive bchool Safety Plan upon joining
the school, and should review any changes to the Plan annually.

CAMPUS SAFETY AND SECURITY

Each school and its staff members will maintain policies, practices and procedures so that the
campus is physically secure and safe.

Entrances and Exits
The school principal and office manager should develop procedures so that students, staff, parents
and community members can enter and exit the building in a safe and ordetly way, and that the
building is secure from unauthorized entry during non-school hours, as follows:
e Designating individuals to lock the school building and/or grounds when not in use
»  Training schoor staff membiers ro maintain the security of the building when working during
non- regul'u working hours {e.g.-not propping doors open, re-securing the building after
leaving)
e Maintaining a practice of locking doots that are not being regulatly used, even during school
hours

¢ Posting signs requesting that visitors sign in at the main office

¢ Iistablishing a culture in which any adults without a visitor ot staff badge and any children
not enrolled at the school are escorted immediately to the main office

¢ Penodically testing the security system according the manufacturer or vendor instructions, to
ensure it 1s functioning

¢ Creating a dismussal plan and student pick-up traffic plan to avoid congestion of the parking
lot and local streets, and to prevent students from crossing traffic unnecessarily -

Releasing Students
Aspire employees are responsible for releasing students to parents, legal guardians or other persons

‘designated by parents or legal guardians, unless formally modified by a court order served to the
school.

In the event that cmployees are uncertain of the propriety of releasing a student, they should locate
or contact the school principal, principal’s designee or Aspire counsel before releasing the student.
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Visitors Policy

Aspire encourages interested members of the community to visit our schools. To avoid potential
distuptions to learning, to provide visitors with the information they need, and for the safety of
students and staff, AL visitors should register immediately upon entering any school building or
grounds. Visitors shall sign in at the beginning of their visit, receive a visitor badge, and sign out at
the end of their visit. Students from other schools as well as students who have ended their school
day are not to be on campus unless accompanied by parents/guardians ot with the petmission of the
site administrator.

In registering as a visitor, the sign-in form should include spaces for the following information

5]

Name;

His/her purpose for entering school grounds;
Destination within the school

Time i and out

’

At his/her discretion, the principal, office manager or designee may also request

[:]

proof of identity

address

occupation and company affiliation

age (if less than 21); and any other information consistent with law.

Patents and guardians visiting during the school day for any purpose other than picking up at ot
dropping off a child at the beginning or end of the school day as patt of the normal school day
schedule should also be requested to sign into the visitor log ot a special log for parents. This
applies to parents and guardians who are picking up a student early (e.g. for a medical reason) or
dropping off a student late (e.g. tardy), as well as parents and guardians who are on campus to
volunteer in their child’s classtroom.

Aspire employees from school campuses and the Home Office are strongly encouraged to notify the
office manager and principal upon arrival and should wear badges signifying that they are Aspire
employces. However, formal visitor registration is at the discretion of the school principal or
desigriee.

VIP Visitors accompanied by any Aspire management team member (Vice-Ptesident level and above
only) mav be requested to register as a visitor at the discrerdon of the accompanying Aspire
management team member.

Students not enrolled at the school who wish to use the school grounds for recreation during the
school day are, at the discretion of the principal, also subject to Aspite’s visitot policy.

The principal or designee may refuse to register any visitot if he or she reasonably concludes that the
visitor’s/outsidet’s presence would disrupt the school, students or employees, would result in
damage to propetty, or would result in the distribution or use of a controlled substance. (Penal

Code 627.4).
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The principal or designee may request that a visitor/outsider who has failed to register, or whose
tegistration privileges have been denied or revoked, to promptly leave school grounds. If necessary,
the principal or designee may call the local police to enforce the departure of the visitor/outsider.
When a visitor/ outsider is directed to leave, the principal or designee shall inform the
visitor/outsider thar if he or she reenters the school within seven (7) days, he or she will be guilty of
a misdemeanor and subject to a fine and/or imprisonment:. (Penal Code 627.7).

All schools shall inform parents arnually about the school’s policies regarding visitors/outsiders, and
remind parents that to maximize safety and security they should also register when visiting the
school.

This visiter/outsider policy is subject to the further terms and conditions contained in Aspire’s
Registered Sex Cffender Policy, set forth below.

Fingerprinting Policy

For the protection of students, California State law requires criminal background checks for all
public school employees, as well as any individual \vorking alone with minots in a school setting. In
most cases, fingerprinting 1s completed with a “Live Scan” machine which takes an electronic
picture of the fingerprints (rather than using an ink pad). The fingerprints are then compared to the
Federal Bureau of Investigations (FBI) and/or Department of Justice (IDOJ) databases.

Who should be fingerprinted

All new school site employees must be fingerprinted and cleared before they begin work.
Indwviduals who wete previously fingerprinted when they worked in another school district must be
fingerprinted again ‘o ensure that Aspire is notified if the person subsequently commits a felony or
misdemeanot.

In addition, any volunteers who have the occasion to be alene with an Aspire pupil while not in the
presence of a credentialed Aspire employee must receive fingerprint clearance prior to volunteering
on campus. Volunteers do not have to be fingerprinted only if they are working under the direct
and continual supervision of a credentialed school employee in the same room, and will have no
occasion to be alorie with an Aspire pupil. This policy also applie< to parents/guardians of Aspire
students who volunteer: at the school and mav have the occasion to be alone with an Asplre pupil
other than their own child.

The actual background check depends on the individual’s residency history. If the individual has
resided in the state of Califotnia for more than 5 years, only DOJ check is tequired. If the individual
has resided 1n the state of Califoraia for less than 5 years, DOJ and FBI checks ate both required.

Note that most DOJ background checks take less than seven days, sometimes more. FBI
background checks take considerably longer. Individuals who wish to work ot volunteer at Aspite
schools should plan to get fingerprinted as quickly as possible to avoid delays in commencing Work
or voluntecr activitios.

Who pays for fingerprinting

Aspite pays for Live Scan (fingerprinting) services for employees, using school general funds.
Volunteers are requested to cover the cost of their own fingerprinting. If a potential volunteer is
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not able to pay for such fingerprinting, then the cost of the fingerprinting may be paid by the
school’s booster club. If that entity does not have funds available, the cost will be paid by Aspire
Home Office.

Please see complete Fingerprinting Policy & Procedute for spectfic details about how to get
fingerprinted.

Registered Sex OHender Policy

For the protection of pupils while they are traveling to and from school, attending school, ot at a
school-related activity, principals and their designees should respond appropriately when apprised of
information that a registered sex offender resides or works within two (2) miles of an Aspire school,
or otherwise may be likely to attempt to visit an Aspire school for any reason whatsoever.

In accordance with “Megan’s Law”; the principal or designee shall notify parents/guardians annually
of the availability of the CD-ROM from local law enforcement regarding registeted sex offenders,
and recommend that they utilize the information contained on the disk, and that information about
registered sex offenders may be obtained from the California Attorney General’s Megan’s Law
website, found at bitp: //ieegansliw . ca.cov, (Penal Code 290.4 and Pana Act), subject to the
disclaimer found on said website.

Aspire and its emplovees shall be tmmune from liability for the good faith dissemination of sex
offender information so long as the disseminationt is in the manner and to the extent author1zed by
law. (Penal Code 290).

When a school has received information about a registered sex offender from any source, the
principal or designee may, on a case-by-case basis, notify staff, including but not limited to, campus
supervisors, bus drivers, staff who may be involved in visitor/outsider registration, and teachers. If
the prizicipal or dezignee informs any staff member of the information about a registered sex
offendcr, the pnn.cllpal or designee shall also inform the staff member of the following:
a) Aspire schools will shate public registered sex offender information with staff members of a
particular school to assist in identifying a danget;
) Any person who uses registesed sex offender information to commit a felony will be subject
to criminal penalties; and
¢) Staff is not permitted to notify any parents or any other membets of the community of any
mnformation received pursuant to this pelicy without the written permission of the ptincipal
or designee.

If a suspected registered sex offender is seen on or neatby school grounds, and is not a parent or
guardmn ofa pupJ at the school, staff members shall 1.1nmedlately mfonn the principal or designee.
When the principal or designee receives infosmation that a suspected registeted sex offender may be
on ot nearby schocl grounds or areund any pupil, he or she will detetmine whether the suspected
registered sex <"cht14“1 has received wstten permission for the entry onto school grounds, is a
parent ot guardian of a pupil at the school, and if possible, is actually a registered sex offender. Any
such registered sex offender who does not have written permission for the entry onto school
grounds or is not a parent or guardian of a pupil attending the school will be promptly directed to
leave by the principal, who will notify law enforcement immediately. Law enfotcement will
determine if the LLgISKLLd sex offender is in violation of parole or probation conditions.
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If 2 school learns or is notified that a registered sex offender is a parent/guardian of one or more
. pupils who attend the school, the princt pal ot designee should attempt to schedule a2 meeting with
the parent/guacdian for the following putposes:
a) To establish a positive, cooperative working relationship to the extent possible;

-b) To discuss the incident(s) leading to the registration requirement, (Aspire recognizes that the
parent/guardian is not required to discuss any criminal or personal history with
representatives of Aspire);

c) o explain the limitations placed upon the parent’s/ guaLdnn s participation in school
prograrns, activities or visits, as specified in this policy;

d) To advise the parent/guardian that the regulations limiting his/her access to children at
scheol will be strictly enforced with the assistance of law enforcement personnel, if required;

¢) To develsp joint strategies with the parent/guardian for “normalizing” the educational
expericace of his/her cthrc:.n to the fullest extent possible; and

f) To be advised of any judicial restraining orders or conditions of probation or parole that
may limit the parent’s/g guardmn abﬂm to participate in school activities.

This meeting shall be held on school gtounds unless thete is a concern for the safety or welfate of
pupils or staff, and :n that event, it may be held at a location: within the principal’s or designee’s
discretion. If this meeting with the parent is not held, the ptincipal or designee shall nothy the
patent/guardian in writicy of the information contained it this policy. Aspire recognizes the
following rights of the parent/guardian to participa‘e in his/her child’s education:

a) To tiansport his/her child to and fromn school;

b) To attend regul'uly scheduled parent conferences with the teacher, punclpal or other school

. official; and :
©) To attend a regularly scheduled school program or activity in which their child s a
participant.

The parent/guardian may not extend theit preserce at school beyond what is reasonable to exercise
the afores a1d parental néjhts and to that end, a registered sex offmdet shall not:
a) Serveasa school or class volunteer;
h) Actas a chzpersne on a school field trip;
¢) Bein the presence of children forany reasen other than for the parent rights stated hérein;
and
d) Make individh ial contact with any student other than his/her own while at school or during a
school activity.

Staff shall provide chservation and/or supervision of a parent/guardian registered sex offender who
1s visiting & scheol o participating in a school activity defined herein.

When a parent/guazdion s a registered sex offender, the school will make an effort to preserve the
confidentiality of ifnimation obtaised pursuant to the Megan’s Taw notification process to the
fullest degree possible. Scheol officials may share relevant information with employees as needed
but will sot share the information with unauthorized employees, other parents ot with the
community at farge. Tn oxder to aveid a breach of confidendality, copies of forms, materials or
information distributed or used in connection with the implementation of this policy should be
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collected and/or destroyed. Under no circumstances is it appropriate to post notices, photographs,
or the identity of a parent/guardian registered scx offender on school bulletin boards.

All schools shall inform parents annually about the existence of this policy regarding registered sex
offenders. All schools shall cooperate to the fullest extent possible with local law enforcement for
teceiving, communicating and disseminating information concerning registered sex offenders.
NOTE: Pursuant to Penal Code 290(q), any person who uses registered sex offender information to
commit a felony will receive a five-year state prison term; any person who uses registered sex
offender information to commit a misdemeanor will be fined at least $500 and not more than $1000.

EMERGENCY PREPAREDNESS

Every school should have emergency preparedness procedutes readily on hand, including a list of up
to date emergency contact numbers. This information should be discussed and disseminated before
school starts, ideally at an all school staff meeting just when the teachers return to duty.

Drills

It is the principal’s responsibility to schedule emergency drills throughout the year, and record the
date and time of each drill. ‘The Office Manager may be asked to help out. Those drills are:
e Fire Drils Atleast ouce per paatter, a {Tse drill should be conducted in which all pupils,
teachers, and other employees are required to vacate the building.
¢ Civil Defense Dxill: A Civil Defense Drill should be conducted at least twice each school
year following the (school’s or Aspire’s) Civil Defense Procedure. '
¢ Farthquake Duck & Cover Drill: This drill should be performed twice per school year.
® Major Disaster Drill: This diill should be performed twice per school year so personnel
are oriented to the (School or Aspire) Major Disaster Plan.

Civil Defense Procedures

Civll defense procedures are established to promote the safety of children and adults during a period
of civil emerger.cy. Tae tocal Civil Defense and Disaster Council is responsible for coordinating
disaster planning among the cities 1n your area. Itis through this coordination that information and
warning notifications are communicated. An Emergency Warning System, which includes sirens
strategically positioned throughout the school’s county, becomes the major Civil Defense alarm.

In addition, schools will receive warning through telephone communications from the local county
office.

Alert Sigauis

The ability to respond quickly and efficiendy when 2 major disaster strikes is impottant so that we
are to provide protection for studencs and scnooi staff. In order to be better prepared, the staff,
students and parents should be informed of their responsibilities following a major disaster.

At the sound of the “Alert” signal:

»  All students in transit between classrooms, in testroorns, etc., will walk to their assigned
classtooms.
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» Children on the phvground ot library will return to thetr assigned classrooms.
» Each teacher will stay in the classroom with his/her students.
» Lach custodian will report to the school office for instructions.

At the sound of the “Take Covet” signal:
» Students will position themselves under desks or tables.
»  Students on the playground or out of doors will drop, face down on the ground.
»  Open all doors; leave windows as they are.
» The teacher should be ready with stor1m, songs, guessing games, etc., in case of an extended
waiting period.

At the “All Clear” signal:

» Children will resume their regular class activites.

»  When 2 building is unsafe to resume classroom instruction or if the situation has made the
steets and sidewalks hazardons, the superintendent (or designee) will declare the premises
unsafe.

» Ifan evacuation is found necessary, the principal will post on a conspicuous place, the new
location of the students. A notice or letter to parents designating a site as well as procedures
should be inciuded in the first day packet going horne with students.

Staff Responsibilities
In the cvent of a disaster ot civil defense alert, individuals on the school site have the following
responsibilities:

Principar

»  Sound appropriate alarm to evacuate building (fire drill) or take cover within the building
(civil deferse).

» Tollowing fire dull procedures, check the building to ensure that all studcnts personnel and
visitors have cvacuated the building.

> Provide for administration of first aid and request othet emergency assistance as needed.

> Kecp the Hozze Office and your local county office informed and, if necessary, set up a
telephorie comnmnunications at a neatby residence or business.

> Give directions to pohce in search clearing procedures and take full responsibility for search.
»  Coordinate supervision of students and all clean-up or security efforts.
Teachers

»  Carzy out appropriate emergency procedures to ensure the safety and welfare of students.
> Supervise chiidren and maintain calm and order.
> Make sure you have access to the classroom copy of the students’ emergency cards.

Offece Manager
» Assistand rake direction from the prmapxl
»  Mzke sure finst aid supplies are handy in case they are needed.
»  Carry out other duties as assigned.

Custodial Enginecrs
Shut off the valves for gas, water, electricity and a'r conditioning (f necessaty).
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Open all gates and doors to asserably and exit areas.

. Aides, Volunteers und Other Adults
Should assist teachers working with students to keep them safe, orderly and comfortable.
Be on call for Administrators’ requests.

Community Counil
In advance of emergencies, the Commuatty Council should ensure the followmg emergency supplies
are stored:

Student Flmergeney Packets (1 per student)
2 quarts of water

Solar blanket

Food for two days

Notc from parents with crergency instructions

School Emergency Supplies:
First atd kits
Flashlights
Batteries
. Radios : .
Megaphone
Walkie-talkies

. Emergency Procedures
All classroems should have emergency exit charts posted near the doos(s). In the case of an
emetgency, evety adult should be aware of his/het role and responsibilities and follow these

procedures:
1. Principal asscases the situation.
2. Principal notifies all staff members of the emergency via PA, ﬁre alarm, and/or megaphone.
3. Assigned person calls 911,

Assigned person notifies APS headquarters.
Principal or assigned person meets with emergency crews.
G Assigned pesson(s) ensutes all classtooms, hallways and restrooms on first floot ate empty
“ftu' escorting stidents their students to assigned location. —
Assigned person(s) ensures all classrooms, hallways and restrooms on second floor ate
cmpty after escorting students their students to assigned location
8. Assigned person(s) ensutes the cafeteria and gym are empty.
0. Assigned pf‘lkonf s) greet, organize and comfort students outside the bulldmg
10. 1ach teacher takes role and Iead Teachers pick up the names of any missing students and
repott these names to the emergency crew chief and the Principal.
11. Ass ‘*53“ 12d persen(s) will direct students who need first aid to an assigned location.
12. Pricingl de :termines, i consultation with the emergency crews, whether to telease students
fo their honies of to return students to classes and makes announcement via megaphone.
13, 1f students =nd staff are dismissed for the day, an assigned person(s) will be responsible for
. securing the building against vandalism snd theft.

ook
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14. A\l classroom teachers will ensure that students are released to guardians’ care.

15. In the case that counseling services are subsequently needed by any students, the Principal
and an assigned person will coordinate that effort.

16. In the case that media coverage s an issue, Principal and an assigned person will control and
otrganize press releases and media requests.

First Aid

The First Aid area should be located at an assigned place and properly stocked at all times.
The First Aid team will consist of 1ndividuals assigned by the principal or designee.

DISASTER PLANS

Whenever thete 1s any type of disaster, the primqrv concern is the safety of the students. The
following general guidelines will offer assistance 1n a variety of disaster situations. hach teacher
should also display Disaster Plan guidelines prominently in each classroom

Fire
1. Principal, custodians and/or office manager will determine the location of the fire.
2. Office manager will phone 911, picks up emetgency card binder and student medication and
leaves the buﬂding preparcd to phone parents of any injured child.
3. Custodisn ot »tincipal will sound the fire alarms.
4. Staff-will foilow emergency procedures previously described.
5. Students should leave the room in a single file, walk briskly but c'lrefully, and stay in their
. clzss group when they reach their designated spot.
Earthquake
If indoors:

1. All drop down to the floor and duck and cover.

2. Tamiaway srem windows.

3. Take cover under a desk or table or against an interior wail.

4. Cover head with arms or hold to the cover and be prepared to move with it.

5. Hold the position undl the ground stops shaking. ‘

6. When initial shaking stops, ptincipal or office manager sounds alarms to evacuate the
bu:lding.

Staff to follow emergency procedutes previously described.

If ovtdoors:
i, Move away from buildings, poles and overhead wires.
2 Lic dewr o zreuch low to tae ground.
5. Look out for dangers that demand movement.
¢ Be prepared #o duck and cover again due to after shocks.

5. Suif to follow etnergency procedures sreviously described.
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' Flood/ Severe Weather
Warnings of severe weather are usually received via public radio or the State Warning Center. If
time and conditions petmit, students may be sent home. However, if the weather conditions
develop duting school hours, without sufficient warning, students should be held at school.

The principal will assess the situation and make an announcement over the PA or megaphone to A)
evacuate, B3) stay in classes or C) release students to go home. -
See emergency procedures previously described for evacuation directions.

Electrical Failure
1. Principal and/ot custodian notify the electrical company (PG&F) at 800-743-5000.
2. Office staff and classroom teachers turn off computers and other equipment that rrnght be
damaged by a power sutge when the service 1s 1eqt01ed

Gas Line Break
1. Principal and/or custodian notify PG&E.

2. ])mepal and/or custedian notify the Fire Department
3. Staff to follow the emergency procedures previously described.

Water Main Break
. 1. Principal and/or custodian notifies the water depzirtment. :
Custodian shuts off water. :
3. DPrincipal ot notifies the police.
Principal determines if it is necessary to follow the emergency procedures on page 6 to
evacuate students and staff.

R

g

Water Contamination
1. Instruct teachers to move students away from drinking fountains and sinks.
2. Nutity schoon office and APS headquarters.

e

3. FHave custodian turn off pressure to drinking fountains and sinks.

Chemical Spill/ incident
It Indoors:
1. Block or rope off area — DO NOT TOUCH ANYTHING.
Evacuate room and TURN OFF air conditioning system.
Notify schoo! office and Head Custodian of the incident - contact 911 if necessary.
4. head Custodian should check for chemical safety data to detexrmine clean up procedure.

DD

If Outdoors:
1. Upon heasing of a chemical leak (usually from the fire department or other city office) the
‘ principal will determine if students should be evacuated.
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Move away from buildings, poles and ovethead wites.

1)

3. Close doors and windows and TURN OFF air conditioning system.

4. If it is necessary to leave the site, move crosswind, never more ditectly with or against the
wind which may cacrv fumes.

c

5. Cive first aid,
6. Staff to follow the emergency procedures previously described.

Lockdown/Shooting Incident
If a shooting takes place the first priority is to shelter students and staff. On hearing shots or an
announcement from Principal: .

1. Teachers close and lock all classroom doors and windows immediately.

2. Teachers take roll.

3. Teachers calmly direct students to duck under their desks.

4. Prineipal calls 911,

5. Puncipal assigned person ensure students are not in the hallways or bathrooms. Students

found in these areas are immediately escorted to a secure classroom or office.

0. Office personnel close and lock all office doors and windows immediately.
Nobody leaves their secure sites until emergency crew members escort them to safety.
8. Assigned person(s) will control and organize media.
L Assigned pesson(s) will ensure that counseling services are available as soon as possible.

Bornb Threat | ,

These are two primary ways a boinb threat may arise. One is through a phone call or written letter
in which a bomb is discussed. The other is through a citing of a suspicious object. Threats should
be handicd quickly aud efficiently as if they were real and kife threatening.

If there is 2 phone call or written threat of a bomb on campus, the person who took the call or read
-the note wilt: -

1. Notify Principal immediately.
2. Try to obtain information from the caller such as where the bomb is, where it is set to
explode, what it looks like, what kind of bomb it is, why it is there and who the caller is.

N cte aay dentifying features about the caller (i.e. gender, speech patterns).

If there is a citing of a suspicious obiect, the person would:
1. Notity Principal icnmediately.
2. Do not touch the object but note any identifying features to describe it to the Principal and
EMCyEeNCy Crews. '

In all cases:

1. If Principal Jetermines to evacuate, staff follows emetgeney procedures previously

descriled. .

Belore cmergeney crews are on campus, de not search for any bomb, ot explosive. Search

only for peaple who should be evacuated. :

S0 Ifyou see anv suspicious object, steer cleas of it and report it to the Principal and the
emergency crzw chief. Follow all emergency crew and bomb squad directives.

4. Use radios, walkie-talkies and phones only if absolutely necessary as the frequencies may set
off the bombs). ' '
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Explosion
. If indoors:
. All drop down to the floor and duck and cover.
Turn away trom the windows.
3. Take cover under a desk or table or against an interior wall.
4. Cover heac wirh arms of hold to the cover. '
5. Hold the pesition until directed to the building,
6. Staff to follow the emergency procedures previously described.

If outdoors:
I, Move away from buildings, poles and overhead wires.

ILie down or crouch low to the ground.

5. Lock out for dangers that demand movement.

4. Staff to folloe emergency procedures previously described.

s
e

Death/Suicide

1. Principal will be notified i the event of a death or suicide on campus.

2. Assigied person(s) will phone 911.

3. Assigned person(s) will phone APS headquarters.
Principal will notify teachers to keep students in their classrooms undl informed otherwise.
5. Assigned person(s) will control and organize media.

0. Assigned persorn(s) will notify relatives where the victim(s) have been taken and not divulge
ugnecessaty Getails. :

‘ 7. Assigned pesson(s) will ensuce that counseling services are available as soon as possible.

£ 3

Intrudeis, Vicious Animals
1. Call the school main office and office stafi will chcc& out the situation and take appropriate
action (i.e., contact Police ot animal control agency).

2. Admmlstmmon should initiate a code to alert staff of a potential suspicious intrudet.
4. Keep the students in the classtoom unti the threat 1s cleared.
4. Implement shelter in place if necessary; lock classroom doors and windows, move away

from windows, draw curtains, remain silent,
5. Notity office of who is with you, if possible.
6. All students outside of the building are to be quietly and cautiously led into the building.
7. Wait for further instructions from administration and/or police/animal agency.

SCHOOL UNIFORMS

Aspire policy requires all students at Aspire schools to wear uniforms, beginning in the 2005-06
school year. Aspire Public Schools 1s committed to create a cultute of academic rigor in our schools.
A uniform dress code encourages this atmosphere. Implementation of this policy will reduce
distractions and disruptions caused by clothing, make economic disparities between students less

obvious, minirrize the nse of clothing to slgna] gang affiliation and other risks to student safety, and
promote student achievement and create an 01d(—:11v learning environment.
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o Usiform seiziion: The specific uniform (Le. colots and other specifications) will be determined
by the school site with consideration for feeder scheols.

o Supper! for rezdy famidizs Fach school will designate philanthropy or general funds to support
families who may nced assistance in meeting the uniform requirements. :

o [inigptions: Because Aspire schools ate schools of choice, there will be NO exemptions for
students.

STUDENT DISCIPLINE

Aspire belicves that onie of the major functions of education is the preparation of youth for
responsible citizenship. Aspire shall foster a learniag environment that reinforces self-discipline and
the acceprance of riersonal responsibility. In addition, Aspire shall work with students and families
to provide a safe school environment that provides students with the opportunity to have a quality
educaticn.

The following policies and procedures ase designed to guide Aspire schools and personnel in dealing
with student discipline issues, while providing students and parents with a clear set of expectations
regarding student brhavior and an understanding of the consequences of misconduct.

As provided in Asptee charter pedtions, the policies and procedures for suspension and expulsion of
Aspite students set forth in this document comply with thz policies and procedures identified in the
Califoraia Lducation Code. Vhese policies and procedures will b periodically reviewed and the lists
of offenses for which stidents ate subject to suspension or expulsion will be modified as necessary.

These pohcies and procedures will be enforced fairly, uniformly, and consistently without regard to .
sex, cthnic group, religion, sexual orientation, colot, race, national origin and physical or mental

disability

Disciplirie in General
Each school should develop a process for handling, and if necessary escalating, individual cases of
student nusbehavior. Strategies may include but are not limited to:

¢ Relocating the student’s desk to a different part of the classroom;

e Assigning different or additional work approptiate to the infraction;

e Utlizing a peer mediation or student conflict resolution program;

¢ Individual conversation with the classtoom teacher about behavior and consequences;

» Utlizing a written referral framework;

o Designating sclected classrooms and teachers (typically, lead teachers or advisors) as places

for “drme ont:

o Refernng students ro the principal ora designee;

¢ Contacting parents/guardians; and/or _

¢ Reyuiring tae student to attend before/after schoo! detention ot Saturday detention;
All AAspire employees will report unmanageable or unusual behavior of students to the school
principal or designee as soon as possible. The school principal or designee shall investigate the
repott and exercise his or her discretion for purposes of notification of parents, legal guardians, law
enforcement, or local child protection services.
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Suspension
Suspension is the temporary temoval of a student from class instruction for adjustment or
disciplinaty reasons. A suspension does not mean any of the following:
1. Reassignment to another class at the same school where the student will receive continuing
instruction for the school day.
2. Referral to an advisor assigned that role by the Principal.

While on suspension from school, the student is not to loiter on ot about any school grounds at any
time, not to attend any Aspire activity at any titne, no tatter whete such activity may be taking
place. Violation may result in further disciplinary action.

Except in cases where suspension for a first offense is warranted in accordance with law, each
school site shall consider suspension from school only when other means have not been successful
or where the student’s presence would constitute a danger to persons ot property or seriously
disrupt the educaticnal process.

/lm‘/iorz/y to Suspend:

1. A teacher may suspend a student only from his/her classroom for the day of the suspension
plus the following school day.

2. The Principal or his/her designee may suspend a student from class, classes or the school
campus for a period not to exceed five school days.

3. The Superintendent ot his/her designee may extend a student’s suspension pending final
decision by the Aspire Board of Directors — Executive Committee (“Aspire Executive
Committec”) on a recommendation for expulsion.

4. A Special Education student being considered for expulsion may be suspended for ten (10)
consecutive days pending assessment and an IEP Team meeting. The suspension may also be
extended pendmg final decision by the Aspire Executive Committee on a recommendauon for

-expulsion.

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to
school activity or school attendance occurring within a school under the jurisdiction of the Chief
Executive Officer or principal or occurring within any other school district. A pupil may be
suspended or expelled for acts that are enumetrated in the section and related to school activity or
attendance that occur at any time, including, but not limited to any of the following:

e  While on school grounds. '

e While going to or coming from school.

¢ During the lunch period whether on or off the campus.

L

During, or while going to or coming from, a school sponsored activity.

Gronnds for Suspension and Expulsion

The following information is provided in order to provide uniformity within Aspite in matters of

student misconduct requiring disciplinary action. The following offenses constitute grounds for

suspension and expulsion and require police notification for the grade levels indicated:

® Physical Injury: Caused, attempted to cause, or threatened to cause physical injury to another
petson (Ed. Code 48900(2)(1)) or willfully used force or violence upon the person of another,
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except in sdf defense. (Ed. Code 48900(a)(2)) Notification to pohce required for students in
grades K-12.

Weapons, Explosives, Dangerous Objects: Possessed, sold, or otherwise furnished any
ficearm, knife, explostve, or other dangerous object, unless, in the case of possession of any
object of this type, the pupil had obtained written permission to possess the item from a
certificated school employee, which is concurred in by the principal or the designee of the
principal. (Tid.Code 48900(b)) Notification to police required for students in grades K-12.
Controlled Substances/Alcohol: Unlawfully possessed, used, sold, ot otherwise furnished, ot
been under the influence of, any controlled substance listed in Chapter 2 (commencing with
Section 11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an
mntoxicant of any kind. (Ed.Code 48900(c)) Notification to police required for students in grades
K-12.

Substances in Lieu of Controlled Substances: Unlawfully offered, arranged, or negotiated to
sell any controlled substance listed in Chapter 2 (commencing with Section 11053) of Division
10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, and then
either sold, delivered, or otherwise furnished to any person another liquid, substance, or material
and represented the liquid, substance, ot material as a controlled substance, alcoholic beverage,
or intoxicant. (2d.Code 48900(d)) Notification to police required for students in grades K-12.
Robbery or Extortion: Committed or attempted to commit robbery or extortion. (Ed.Code
48900(e)) Notiftcation to police required for students in grades K-12.

Damage to Property: Caused or attempted to cause damage to school property or private
property. (Ed. Code 48900(f)) Notification to police required for students in grades IK-12.
Theft of Property: Stole or attempted to steal school property or private property. (Ed. Code
48900(g)) Notification to police required for students in grades 4-12.

Tobacco: Possessed or used tobacco, ot any product containing tobacco ot nicotine products,
including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless
tobacco, snuff, chew packets, and betel. However, this section does not prohibit use or
possession by a-pupil of his or her own prescription products. (Ed.Code 48900(h))

Obscenity /Profanity: Committed an obscene act or engaged in habitual profanity or vulgarity..
(Ed.Code 48900(1))

Drug Paraphernalia: Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell
any drug patapbernalia, as defined in Section 11014.5 of the Health and Safety Code. (Ed.Code
48900()) Notification to police required for students in grades K-12.

Disruption/Defiance: Disrupted school activities or othetrwise willfully defied the valid
authotity of supervisors, teachers, administrators, or other school personnel engaged in the
petformance of thetr dutles (Ed.Code 489UO(k)) Notification to police required for students in
grades K-12.

Received Stolen Property: I&nowmgly recetved stolen school property or private property.
(Ed.Code 48900(1)) Notification to police rcquired for students in grades 4-12.

Imitation Firearm: Possessed an imitarion firearm. (Ed. Code 48900(m)) Notification to police

required for students in grades 4-12.

Defenition of Imitation Virearn: a replica of a firearm that is so substantially similar in phy31cal
propettics to an existing firearm to lead a reasonable person to conclude that the replica is a
tirearm. (Ed.Code 48960(m))

Sexual Assanlt/Sexual Battety: Committed ot attempted to commit a sexual assault as defined
in Section 261, 266¢, 286, 288, 2882, or 239 of the Penal Code or committed a sexual battery as
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defined 1n Section 243.4 of the Penal Code. (}d.Code 48900(nn)) Notification to police required

for students in grades 4-12.

. o Definition of Sexual ssanlt: includes rape, various types of sexual abuse, and lewd and lascivious
conduct. (Penal Code 261, 266c¢, 286, 288, 288a, 289.)

o Definition of Sexwal Battery: the touching of an intimate part of another person, if the touching is

against the will of the person touched, and is for the specific purpose of sexual arousal, sexual
gratfication, or sexual abuse. (Penal Code 243.4.)

e Harassment of Witness: Harassed, threatened, or intirnidated a pupil who is a complaining
witness or witness in a school disciplinary proceeding for the purpose of either preventing that
pupil from being a witness or retaliating against that pupil for being a witness, or both. (Ed.Code
48900(0))

e Sexual Harassment: Committed sexual harassment. (Ed.Code 48900.2)

o Definition of Sexual Hurasiment: an act which, upon teview of a reasonable person of the same
gender as the victim, 1s determined to be sufficiently severe or pervasive so as to cause negative
tmpact on one’s academic performance or to create an intimidating, hostile or offensive
educational environment. Notification to police required for students in grades 4-12.

o Limitation: Sexuval harassment must be unwelcomed by the recipient in order to constitute a
violation of Education Code 48900.2. ,

o Limitation: Only students in grades 4-12 arc subject to suspension for sexual harassment.

e Hate Violence: Caused, attempted to cause, threatened to cause, or participated in an act of
hate violence. (Fd.Code 48900.3) Notification to police required for students in grades IK-12.

o Definition of Hate Violence: the use of force or threat of force to intimidate a person in the exercise
of a constitutional or statutory right, or damage or destruction of property for the purpose of

. intimidating or interfering with a person because of that individual’s “race, color, teligion,

ancestty, national otigin, disability, gender, or sexual otientation.”

o Intentional Harassment: Created 2 hostile educational environment (Ed.Code 48900.4)

o Definition of Lntentivnal Hlarassment: engaging in harassment, threats or intimidation, directed against
a student or group of students, that is sufficiently severe or pervasive to have the actual and
reasonably expected effect of matetially d1smptmg a classtoom, creating substantial disorder, and
invading the rights of the students or group of students by creating an intimidating or hostile
cducational environment.

¢ Terrorist Threats Against School Officials and/or Property: Committed a terrotistic threat
against school officials, school property or both (Ed.Code 48900.7)

o Definttion of Terrorist Threat: inchudes any statement, whether written or oral, by a person
who wilifully threatens to commit a crime which will result in:

¥  death

®  great bodiy injuty to another person, ot

®  property damage in excess of one thousand dollars (§1,000.00),

* with the specific intent that the statement is to be taken as a threat, even if there
is no intent of actually cqrnmg it out, which, on its face and under the
circumstances in which it is made, is so unequivocal, unconditional, immediate,
and specific as to convey to the person threatened a gravity of purpose and an
immediate prospect of execution of the threat, and thereby causes that person
reasonably to be in sustained fear for:

*  his or her own safety,

. ¥ his or her immediate family’s safet} ,
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= the protection of school propetty, and/or ,
3 the personal property of the person threatened or of his ot her immediate family.
¢ Electronic Signaling Device: Possessed electronic signaling device, including cell phones and
pagers while on school grounds while attending school sponsored activities or while under the
supervision and control of school employees (Ed. Code 48901.5)
e Hazing: Iingaged in hazing activities or any act that causes or is likely to cause personal
humiliation or disgrace (Ed.Code 32050-32052)
¢ Vandalism/Malicious Mischief: Defaced, damaged ot destroyed any school property
including, books, supplies of all kinds, equipment, buildings and grounds.
¢ Note: Parents can be held financially liable for damages up to $10,000 and shall also be liable for
the amount of any reward not exceeding $10,000 pursuant to Section 53069.5 of the
Government Code (1id.Code 48904).

See complete Suspension/ Uinpulsion Policy and Procedures for steps taken in cases vequiring suspension and appeals
Process. ' ‘

Expulsion

Expulsion s tae mvoiuntary removal of a stadent from all schools and programs of Aspire for an
extended period of time for acts of specifiea misconduct. Except for single acts of a grave nature,
expulsion is used only when thére is a history of misconduct, when other forms of discipline,
including suspetsion, have falled to bring about proper conduct, or when the student’s ptesence
causes a continuing danger to other students. Final action is only taken by vote of the Aspire Board
of Directors — Executive- Committee (“Aspire Executive Committee™).

In the event that a student is recommended for expulsion from Aspire, he or she is entitled to a
hearing and, among other things, advance written notice of the rights and responsibilities
cnumetated in Education Code section 48918. Written notice of these due process rights shall be
provided at least 10 days in advance of the date set for the hearing. (Ed. Code 48918)

Expulsion proceedirgs for a currently identificd Special Fducation student require additional due
process procedures.  Aspire will follow all due process procedures for Special Education students
included in this dorument and in thé Educaton Code.

While under expulsion, a student cannot enroll in another California school district without approval
of that district’s Board of Education. Certain expelled stadents may enroll only in Juvenile Court
Schools, County Community Schools, or District operated Community Day Schools (AB922) duting
the duration of the expulsion.

The Aspire Exccudve Committee, upon voting to expel a pupil, may suspend the enforcement of -
the expulsion order for a period of not mere than one calendar year and may, as a condition of the
suspension of enforcement, assign the pupil to a school, class, or program that is deemed
appropriate for the rehabilitation of the pupil.  The rehabilitation program to which the pupil is
assigned may provide for the involvement of the pupil’s patent or guardian in his or her child’s
education in ways that are specified in the rehabilitation program. A parent or guardian’s refusal to
participate in the rehabilitation program shall not be considered in the Aspite Executive
Committec’s detcrmination as to whether the pupil has satisfactorily completed the rehabilitation
program. (Iid: Codc 48917)
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Eixpellabie Qffenses:

Category I — Mandatory Expulsion
Under the mandatory provisions of Education Code 48915(c), a student who has committed one or
more of the following acts must be tecommended for expulsion and the Aspire Executive
Committee must expel the student. '
¥ Possessing, sclling ot otherwise furnishing a firearm when an Aspire employee verified
firearm possession,

®  Brandishing a knife at fmother petson, :

n Unlawfully %Umg a controlled substance listed in Chapter 2 (commencmg with Section
11053) of Division 10 of the Health and Safety Code, ot

*  Committing or attempting to commit a sexual assault ot committing sexual battery

Category 11 — Mandatory Recommendation for Bxpulsion
Under the mandatoty provision of Education Code 48915(a), a student who has committed one of
the follcwing acts of misconduct must be recommended for expulsion unless particular
circumstances render it inapproptiate.
»  Causing sertous physical injury to another petson, except in self-defense;
“ Possession of any knife, explosive, or other dangerous object of no reasonable use to the
student;

8 Uniawful possession of any controlled substance listed in Chapter 2 (Commencing with
Section 11053) of Division 10 of the Health and Safety Code, except for the first offense for
the possession of not more than one avoirdupois ounce of marijuana, other than
concentrated cannabis;

®  Robbery or extortion; .

@ Assault or battery upon a school employec.

Category 11T - Expulsion May Be Recommended

In accordance wich FHducation Code 48915 and by direction of the California Boatd of Education, a
student may be considered for expulsion for comrhitting any act not listed in Category I or Il and
enutnerated in Fducation Code sections 4890C, 43900.2, 48900.3, 48900.4, or 48900.7.

Note: The Aspire Hxecudve Committee’s decision to expel a student for violations included in
Categortics T and I11 :nust be based on a finding of one or both of the following:
i. Other means of correction are not feasible or have repeatedly failed to bring about the
proper conduct.
2. Due to the nature of the act, the plebcncc of the pupil causes a continuing danger to the
physical safery of the pupil or others. (Ed. Code 48915(b) and 48915(e).)

Note: 1f the Discipline Review Board chooses not to tecommend the expulsion of the student,
Aspire may, at its discretion, impose a lesser form of disciplinary action which may include assigning
the student to another school or program. Such transferred students will not be permitted to te-
enroll in their former school of assignment. (Fd. Code 48918(<).)
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See complete Suspension/ Vispulsion Policy and Procedures for procedures in cases involving expulsion, requiring the
extension of sisperision andy or expuirliion. and the appeals process. '

ANTI-DISCRIMINATION AND ANTI-HARASSMENT
POLICY

Aspire Public Schools (“Aspire”) is committed to providing a cooperative and comfortable work
and education crnvironment free of discrimination and harassment of any kind. Accordingly, Aspire
forbids discrimination against any employee, applicant for employment, or student, on the basis of
sex, cthnic group, religion, sexual orientatior, colot, tace, national origin and physical or mental
disability. Aspite will not tolerate disctimination ot harassment activity by any of its employees,
non-employee voluntects, ot any other person subject to the control of school authotities.
Fusrtherraoce, all prog-ems and activities at Aspitc chail be tree from discrimination and harassment
with respect to sex, ethmc group, religion, sexual orientation, color, race, national origin and physical
or mental disability.

This policy is intended to be consistent with, and intended to be, enforced m conformity with the
California Fair I'im'plm*mcnt and Housing Act -md Title VI of the Civil Rights Act of 1964, which
prohibits harassment in the wor Lphce as well as mulupk sections of the Fducation Code.

Students

All students shall have equal opportunities in admission and access to the educational program,
guidance and counscling programs, athletic progratas, testing procedures, and other activities.
Eligibility for choral and cheerleading groups shall be determined solely on the basis of objective
competencics. School staff and volunteers shall carefully guard against segregation, bias and
stereotyping in instruction, guidance and supervision.

Aspire schools may provide gitls and boys with separate shower rooms and sex education classes in
order to protect student tmodesty. In physical education, when objecive standards have an adverse
effect on students because of therr gender, race, ethuic group or disability, other standards should be
used o measure achievement and create comparable educational opportunities.

The Board prohibits intdnxdaticn or harassment of any stalent b any employee, student or other
person in Aspite. Staff shall be alert and immuithdy responsive to student conduct that may
intetfere with another student's ability to participate in or benefit from school services, activities or
priviteges.

Students whe harass or discriminate against other students shall be subject to appropriate counseling
and discipline, up to and including expulsion. An employee who petmits or engages in
disq:imilmt‘ion or harassment may be subject to disciplinary action, up to and including dismissal.

Any student who foels that he/ she is being harassed or discriminated against should immediately
conuct the principel or designes. The studen: anid /ot pazexit mey file a cotnplaint verbally or in
writing nnder Aspiee’s “Discrimination/Harassment Student/ 1’a1ent Complaint Procedure.” Upon
receipt of a harassment complaint the Chief Fxecutive Officer or designee will be notified.
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Complaints of harassment will be investigated immediately according to the procedures set forth in
Aspire’s “Discrimination/Harassment Student/Parent Complaint Procedure.”

Aspire’s “Ana-Discrimination and Anti-Harassment Policy” and the “Discrimination/Harassment
p )

Student/Parent Complaint Procedure” will be reviewed with students at the beginning of each
school vear, either i the classroom or 1 student assemblies.

At the start of each schoel year, this policy will be mailed to parents/guardians.

Employees — Sexual Harassment

Aspire forbids discrimination against any empliovee, applicant for employment, or student,
on the basis of sex. Aspire will not tolerate sexual harassment activity by any of its
employees. This policy similatly applies to non-employee volunteers or any other person
subject to the contzol of school authorities. ‘

A. Defenitions

(1) Conduct of a Sexual Nature - Conduct of a sexual nature may include, but is not limited to,
verbal, visual or physical sexual advances, iucluding subtle pressure for sexual activity;
touching, staring, looking up and down, pinching, patting, or brushing against; comments
regerding phrsica] or personality characteristics of a sexual nature; sexually-oriented
"kidding," "teasing," double-entendres, explicit or suggestive messages, cartoons, pictutes
and jokes, and any harassing conduct to which an employce would not be subjected but for
such emplovee's sex.

(2) Unwelcome Conduct of 2 Sexual Nature. :

(a) Verbal, visual or physical conduct of a sexual nature may constitute sexual
harassment when the allegecly harassed employee has indicated, by his or her
conduct, that it 1¢ unwelcome.

(b) Ar employee who has initially welcomed such conduct by active participation must
give specific notice to the alleged harasser that such conduct is no longer welcome in
order for ary such subsequent conduct to be deemed unwelcome.

(¢) Aspire prohibits any conduct of a sexual nature ditected towatrd students by teachets
or thers ro whora this policy applies, and shall presume that any such conduct is
unvielcome.

B. Sexual Harassment Probibited
(1) For the purposcs of this policy, unwelcome sexual advances or requests for sexual favors,
and other unwelcome conduct of a sexual nature, constitute prohibited sexual harassment if:
{1) Submission to the ¢onduct is made cither za explicit or implicit condition of
employment (as an dlustration, and nct as a limitation, whete a person’s continued
erployment is conditioned upon or impacted by prohibited sexual-based factors);
(h) Submission to or rejection of the conduct is used as a basis for an employment
dectsion affecting the harassed eployes; and
() The ennduct substantially interferes with an employee's or student’s petformance, or
creates an intimidating, hostile, or offensive work or school environment, regardless
of whether the employee’s continued employment or compensation is affected.
(2) Specific Prehibitions-- Administrators and Supervisors.
() It1s sexuzl harassment for a marager or supervisor to use his or her authority to
solicit sexual favors or attention fiom subzadinates when the subordinate's failure to

3P
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submit will result in adverse treatrent, or when the subordinate's acquiescence will
resulr in preferential treatment. ‘ ‘
(b) Administrators and supervisors who cither engage in sexual harassment or tolerate
such conduct by other employees shall be subject to sanctions, as described below.
(3) Specific Prohibitions--Non-managerial and Non-supervisory Employees: It is sexual
harassment for a non-administrative and non-supervisory employvee to subject another such
employee to any unwelcome conduct of a sexual nature. Employees who engage in such
conduct shall be subject to sanctions as desctibed below.
() Specific Prohibitions--Fmployees and Students: It is sexual harassment for an employee to
subject a student wo any conduct of a sexual nature. Employees who engage in such conduct
shall be sulsject to sanctions. ‘

C. Reporting, Lnvestip:tion, and Sanciions

(1) 1t1s the cxpress policy of Aspire to encourage victims of sexual harassment to report such
claims.  Aspire understands that victiras of harassment are often embarrassed and reluctant
to report zcts of harassment for fear of being blamed, concern about being retaliated against,
or because it s difficult to discuss sexuzl matters openly with others. However, no employee
of Aspire should have to endure harassing conduct, znd therefore the School encourages
everyone to promptly report any incidents of harassment so that corrective action can be
taken.

@) Enployecs who feel that theis superiors are conditioning promotions, increases in
wages, continuation of employment, or other terms or conditions of employment
upon agreement to unwelcome conduct of a sexual nature, are encouraged to report
thes2 conditions to the appropriate administrator. If the employee's direct
administrator or supervisor is the offending person, the report shall be made to the
ncxt higher leve! of authority.

{b) Hmployeas are also urged to report any unsvelcome conduct of a sexual nature by
supctiors or fellow employees if such conduct interferes with the individual's wotk
performance, or creates a hosile ot offensive working environment.

(©). Stuents zre urged to report any conduct of a sexual nature by school employees or
othurs to whom this policy applies to a school counselor or administrator.

(2) Every reported complaint of harassment will be investigated promptly and thoroughly by
Aspire. Tvpically the investigaton will include interviewing the complainant, anyone who
may have knowledge of the alleged harzssment, and the alleged harasser. Once the

s cornpleted, Aspire will notify the complainant of the results of the

investigatior. Aspire will make every effort to handle the investigation in as confidential 2

manner as possible consistent with a thorough, fair and proper investigation. Aspire will not

tolerate reprisals or retaliation against zayone as a sesult of the good-faith reporting of
charges of sexaal harassment.

(3) In determining whether alleged conduct coustitutes sexual harassment, the totality of the
circumstances, the nature of the conduct, and the context in which the alleged conduct
occurred hive to be investigated. '

@) Any employee found to have engaged in sevusl hatassment shall be subject to sanctions,
including, bt not limited to, watning or reprimand, suspension, ot termination. Conduct of
a sexual nature directed toward students shall ba reported as child abuse for investigation by
appropriate law enforcement and/ot otlier authoritzes.

Investigation
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D. Uiling Complaints with State and Vederal :Agencies

In addition to notifying Aspire of harassment or reraliation, aggrieved parties may wish to file
complaints with cther appropriate state and federal agencies, including the United States Equal
Emplovment Opportunity Commission (EEOC) and/or the California Department of Fair
Employment and Housing (DFI-H), which have authority to conduct investigations of facts.
Aggrieved parties are advised that statutory deadlines apply for the tender of complaint to either the
EEOC and/ot the DFEH and rhat if complaints are not timely filed they may be barred by law. If
the EEOC and/or the DFEH believe that a complaint is valid and settlement efforts fail, aggrieved
parties may seck an administrative hearing. Agorieved pattes mayv also be entitled to file a lawsuit in
Federal or state court. Admunistrative agcncms and the courts have the author ity to award monetary
and non-monetaty relief in metitorious cases. Hmployees can contact the nearest EEOC or DFEH
office at the locations listed on Aspire’s emplovirent law poster or by checking the state government
listings in the local telephone directory.

Employees - All Other Kinds of Discrirnination or Harassment |
Prohibited harassmient on the basis of race, ethnic group, colos, national origin, ancestry, religion,
physical or mental disability, marital status, medical condition, sexual otientation, veteran status, age,
or any other protecied basis, includes behavior similar to sexual harassment, such as:

"o Verbal conduct such as threats, epithets, derogatory comments, ot shurs;
Visual conduct such as derogatoty posters, photographs, cartoons, drawings, or gestures;
Physical conduct such as assault, unwanted touching, ot blocking normal movement; and

Retalations fot teporting harassment or threatening to report harassment.

Complaint Procedure _

Aspire’s complaint procedure provides for an immediate, thorough, and objective investigation of
any claitn of unlawtul or prohibited harassmenr, appropriate disciplinary action against one found to
have engaged in prohibited harassment, and appropriate temedies for any victim of harassment. A
claim of harassment may exist even if the employee has not lost a job or some economic benefit.

Employces who believe they have been harassed on the job, or who become aware of the
harassment of others are encouraged to inform the offender that this behavior is unwelcome. They
should also immediately provide a written or verbal complaint to your supervisor, manager, Human
Resoutces, or any other member of management as soon as possible. The complaint should be as
detailed as possible. incleding the names of individuals involved, the names of any witnesses, ditect
quotations when language 1s relevant, and anv documentary evidence (notes, pictures, cartoons, etc.).

Allincidents of prohibited harassment that are renorted will be investigated. Aspire will immediately
undertake or direct an effective, thorough, and objective invesrgation of the harassment allegations.
The investigation will be completed and a determination regarding the reported harassment will be
made and communicated to the employee who complained and to the accused harasset(s).

If Aspire determines that prohibited harassment ot other conduct that violates an Aspire policy has
occurred, the organization will take effective remedial action commensurate with the circumstances.
Approptiate action will also be taken to deter anv future harassment. If a complaint of prohibited
conduct is substansiated, appropriate disciplinary action, up to and including immediate termination,
will be taken.  Whatever action is taken against the wrongdoer will be communicated to the
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employee who complained.  Applicable law pxohlbm retaliation against any employee who
complains of prohibited harassment or who participates in an investigation..

I_Ja/}//z/ y for Flarassment

Any employee of Aspire, whether an employee, supervisor, or manager who is found to have
engaged in prohibited harassment is subject to disciplinaty action, up to and including immediate
discharge from emolovment. Any emplovee who engages in prohibited harassment, including any
supervisor of manager who knew about the harassinent but took no action to stop it, may be held
personally able for monetary damages. Aspire does not consider conduct in violation of this policy
to be within the course and scope of emplovment or the direct consequence of the discharge of
one’s duties. Accordingly, to.the extent permitted by law, Aspire reserves the right not to provide a
defense or pay damages assessed against employees for conduct in violation of this policy.

PREVENTION OF CHILD ABUSE POLICY

Aspire 1s committed to maintaining safe and secure campuses for students, and for following its legal
responsibilities in teporting suspected child abuse/neglect to the propet authotities.

Reporting Suspected Abuse/Neglect

While the responsibility of enforcing legal prohibitions against child abuse and neglect lies with the
protective agencies such as the local pohce department and Children’s Protective Services, Aspire’s
child care custodians (including feachers, administrative officers, certificated personnel, etc.) are
mandated reporters of known or suspected child abuse/neglect and are required to fulfill this legal
responaibilitv. Freww child care custodian of Aspire must sign 2 “Child Abuse Reporting” form
indicating they understand their responsibilities to report known ot suspected child abuse/neglect.

See complets Preveation of Chitd Abnse Policy and Procedure for specifiv sigss regarding 1‘/7e reporting of suspected
abuse and neglect.

Reporting Problems at the Schooi Site
Aspire maintains zero tolerance for abuse. Every member of any Aspire community must
participate actively in the protection of its students.

All \\p1 « schools wi'l monitor the school bulldirgs and ¢ rouads:
o All unused rooms, storage areas, and closct deors should be kept locked at all times;
o all unused buildir.gs and areas must bz designated, nosted and enforced as off-limits to
children; » “
el students are regnited to remain in arcas that are easily viewed by emplovees;
° Interior dowrs should be left open and unlocked when rooms are in use
o Blinds should be left open to allow informal moniroring by a paqselbs

In the event that any current or future Aspire employee observes any suspicious of inappropriate
behaviors on the part of any third party or other employer while on any Aspire premises, he or she
is required to immediately report their observations to the principal or designee. Examples of
suspicious or.inappropiiate behaviors include, but are not limited to:

¢ policy violaticons,

Appei dix Ve Acpire Schrol Sofers Plan p. 23 of 27




o neglecrful supervision,
o “private tme” with students,
o taking students off premises without adhering to procedures,
e buving unusual gifts for children and youth,
® swearing or making suggestive commerts fo students,
o orany other conduct as identified in this policy, or which 1s inappropriate or illegal in the
eyes of the nbserver.

All reports of suspicious or inapnropriate behavior with students will be taken seriously. The
principal or dcsignu will conduct an immediate investigation concumng the alleged act or omission.
If at any point in gathering information about the allegedly suspicious, inappropriate or illegal
behavior, a concern anises that there is a possibility of abusce of any kind, approprate law
enforcement and/ or tocal child protection services will be contacted immediately and a report will
be filed: If at any point any policy violations with students are confirmed, employees will be subject
to disciplinaty action, including Hur not limited to, adiministrative leave, termination and/or criminal
proszcution. :

Aspire will cooperate will any and all law enforcement and/or governmental entities in the
implementation and enforcement of this policy.

EMPLOYEE CONDUCT WITH STUDENTS

All Aspire employees are responsible for conducting themselves in ways that preserves the safety of
students and that prevents either the teality of or perception: of inappropriate interaction with
students. ,

In general, all Aspire emplovees will treat all children with respect and consideration equally,
regardless of sex, race, religion, culture or socio-economic status. Employees will pottray a positive .
role model for youth by maintaining an attitude of tespect, patience and maturity.

Alcohol. Tobazen, and Contrelled Substances

Al \splrc crploycees are prohibiiea from the use, possession, ot aistribution of alcohol, tobacco
products, or any ihiegal contrelied substances while in the presence of students or at any time on
school grounds. "They arc also prolubited from being under the influence of alcohol or any illegal
conirolled substances while in the presence of siudents or at any time on school grounds.

Transportation of Students _
Aspire emplovees may occasionally be in a position to provide transpostation for students. The
following guidelines should be observed in such circumstances:
) With the exception of emergency situations related to medical necessity, employees should
evord irwspordny stud sus wisheu the v itcen peanjssion of his or her parent or guardian;
b) U written permission is not possible, the eraployee stould make a written record of any
verbal permission granted by the parent ov guardian;
¢) Students should be transported directly 16 their destnation and no unauthorized or
uniecessary stops should Le made;
d) Imployees will avoid unnecessary and/or inappropriate physical contact with students while
s elicles,
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) Drivers who ate assigned to transpott students must be ¢ least 21 years old and must abide
by standards related to insurance and other legal requirements;

D The emplovee should make a written tecord ot the trip, tincluding departure and arrival times
and Jocranes and studorts involved; and

2) Whenever possible, ewo Aspire emplovees should collectively engage in the transportation
activity.

Language : .

Employees will not speak to students in a way that is or ceuld be construed by any obsetver as
harsh, cocreve, thireatening, inttmidating, shaming, derogatory, demeaning, or humiliating.
Employees are to refiain from swearing in the presence of students. Employees are cautioned
agalnst initiating sexually otiented conversations with students, except in the context of Aspire’s
health education or advisory curriculum. Eployvees ate not permitted to discuss their own sexual
activities wirh stuclents. ’

Gifts ,

Money will not be given to students. Gifts will not be given to individual students, except as an
award yelated to a previously announced academic competition; or as a group award given to all
participants i celewration of classtoom or school accompushment or special event.

Attire

Employees must be approptiately and professionally dressed in presence of students. Each school
may adopt its own dress code for employees and employees will be expected to follow that code.

Behavior . o .
One-to-one counseling with students will be done in a public place insofar as possible, where private

“conversations are possible but occur in full view of others.

imployees will refrain from mntimare displavs of affection towards others in the presence of
students, parents, and other personnel.

Employees are prohibneed from possessing any sexually otiented materials (magazines, cards, videos,
films, clorhing, «t<) on school prounds or in the presence of students.

Physicul contact with students

Some forms of physical contact between adults and children are appropriate and that other forms
are inappropsiate, illegal, or have been used by adults to initiate inapproptiate or illegal contact with
children.

Appropriate physical contact between emplovees and students include, but are not limited to:
o Handshakes;
o “High [ives” or hand slapping; .
o bricfly touching tops of heads, shoulders ot upper back in acknowledgement, congratulation
ot consolation;
¢ briet sideways hugs; and

e holding hands while walking with small chiidren.
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Inappropriate physical contact berween employees and students inchade, but are not limited to:
o full bodv hugs or ]engtby‘embmces;
e kisses:
e holding small children on the Iap;
e rouching bottoms, chests, knecs, legs, , and/or genital qrm,
® showi g affection in 150L1tcd or pll\ ate areas;
¢ sleeping wita a swudent;
e wrestling with students;
e tckling students;
@ plggyback rides;
v any type of massage;
v any form of unwanted affection; and/or

w any compitments that rexte to physique ot body development.

All Aspire emplovess ate prohibited from using physical punishment in any way for behavior
management of students. No form of physical discipline is acceptable. This prohibition includes
spanking, slapping, pinching, hitung or any other physical force as retaliation or correction for
inappropriate behaviors by students. Other prohibitions include, but are not limited to,

® 1solation excepr as needed for the child to gain self-control (and then only under the

supervision of an adult, and no longer than 15 minutes),

e withholding food or water,

e degrading punishment,

» work assignments unrelated to a natural or logical consequence,

0 EXCESSIVE exXerclse,

= withholding access to contact with parents or guardians,

o withholding or using medications for punishment,

e mechanical test

iint such as rope or tape {0 restrict raovement, or
o any type of physical restraint.
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Appendix Vla: Suspension & Explusion

The policics and procedures for suspension and expulsion of Aspire students set forth in this
dociiment comnlv with the policies and procedures identified in the California Education Code.
Vhe vnories o procedures will be enforced fairly, uniformly, and consistently without regard to
rece e e sex, or any other prohibited classification.

HHouce i iy wlations

At tiie begriuiing ol vath school yeai, the piindpal of cach scliool shull ensure that all students and
parents/guardians are notified in writing of all school rules related to discipline, suspension and
expulsion. (Fducation Cade 35291.5, 48900.1, 48920} Nozification shall include information about
the availabtlity of individual school mlcs and all Aspire pohcms and regulations pertaining to student
discipline. (Education Code 3529])

- e cemporary removal of a student from class instruction for adjustment or

¢« reeious. A suspension does not mean any of the following:

Keitepisineti to ziother education program or class at the same school whete the student will

ecetve continuaing iastruction for the length of day for students of the same grade level;
2. Refcrml to a certificated employec designated by the principal to advise students;

‘ 3. Removal from the class, but without reassigniment to another class or program, for the
remainder of the class period without sending the stucent to the principal or designee as
provided i Pducation Code 43910. Removal from a particular class shall not occur more than
once every five school days.

Whi's s e pesion from school, the student ts not to loitar on or about any school grounds at any
time, nee s atend any Asplie activity at any time, no matter where such activity may be taking
place. % ouinea. nay result in facther disciplinary action. ‘

Except in cases where suspensiott for a first offense 1s wagesnted in accotdance with law, each
school site shall cousider suspension from school cnly when other reans have not been successful
or where the student’s presence would constitute a rhngcr to persons or property ot setiously
dﬁrnpt the educativnal process.

3 Sesnend

s

LA 107 suspend a student only from his/her cCasstoom for the day of the suspension
phis cwing school day.
2 Vhe Faucipel er his/her designee may suspend 2 student from class, classes or the school

campus for a period not to exzeed five school days.

3. The CEO or designee may extend a student’s sus pen:;ir)n pending final decision by the Aspire -
Board ¢f Directors - Fxecutive Committee (“Aspire “xecutive Committee™) on a
cecomnendation for expuls.on.
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4. A Speent Leacaton student being considered fot expulsion may be suspended for ten (10)
conseduiive cays pending assessment and an [EP Team meeting. The suspension may also be
extenced pending final dccmon by the Aspirs Executive Committee on a recommendation for

prul\l(m

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to
school activity or school attendance occurring within a school under the jurisdiction of the CEO,
designee, or principal or occurring within any other school Aspire. A pupil may be suspended or
expelled for acts that are enumerated in this section and related to school activity or attendance that
occur at any time, including, but not limited to any of the following:

@ Watle on school grounds.

# Waile 2olag to or coming from school.

u il‘;x,.:in.g the lum h period whether on or off the campus.

¥ During, or while going to or coming from, a school sponsored activity.

Grounds for Suspension and Expulsion

The followng iaformation is provided in order to })LO"Ldt uniformity w1thm Aspire in matters of

student misconduct 1cqumng disciplinary action. 'The following offenses constitute grounds for
suspensicn and expulston:

» i,an sed, attempied o cause, or thream icd to cause physical injuty to another person or

aily used force ot vivlence upon the person of another, except in self-defense.
(Educamon Code 48900(2)) A student who aids or abets the infliction or attempted infliction
of physical injury on another person, as defined in Penal Code 31, may be suspended, but
not expelled. However, a student may be suspended or expelled pursuant of Education
Code 4890:)(2) once he/she has been-adjudged by a juvenile court to have committed, as an
aider or abuttor, a crime of physical violence in which the victim suffered great or setious
bodily wjury. (Education Code 48900(s).

sessed, sold, or otherwise furnished any firearm, knife, explosive, ot other dangerous
jecr witless, i the case of possession of any object of this type, the student had obtained
WELten Dersission to possess the item {rom a ceruhcmed school employee, with the
-princjpal or designee'’s concurrence. (Educaton Code 48900(b))

o

s Unlawtully possessed, used, sold, ot otherwise furnished, or was under the influence of, any
controlled substance as defined in Health and Safety Code 11053-11058, alcoholic beverage,
orntoxicant of any kind. (Education Code 48900(c))

v L nh\ntull otfered, arranged or negotiated to sell any controlled substance as defined in
Heatth and ¢ Safety Code 11053-11058, alcoholic beverage ot intoxicant of any kind, and then
sold. delrrered or otherwise furnished to any person another liguid, substance or material
afict represented same as conitroiled substance, aleohol beverage or intoxicant. (Education
Code 48900(d))

e Committed or attempted to commit robbery or extortion. (Fducation Code 48900(c))
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@

Caused or attempted to cause damage to school property or private property. (Education
Code 48906(6)) Notification to police required for students 1 grades I<-12.

Naze: Parents can be held financially liable for damages up to $10,000 and shall also be hable
for the amount of any reward not exceeding $10,000. (Education Code 48904, Government
Code 53069.5) '

Stole or attempted to steal school property or private property. (Education Code 48900(g))

Possessed or used tobacco or any products containing tobacco ot nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless
tobacco, snutf, chew packets and betel. This restriction shall not prohibit a student from
using or possessing his/her own prescripuon products. (fiducation Code 48900(h))

- Commirted an obscene act of engaged in habitual profanity ot vulgarity. (Education Code

48900(3))

Unlawfully posscssed or unlaw fully offered, atranged, ot negotiated to scll any drug
paraphernalia, as defined in Health and Safety Code 11014.5. (Education Code 48900())

Disrupted school activities or otherwise willfully defied the valid authority of supervisors,
teachers, administratots, other school officials, or other school personnel engaged in the
performance of their duttes. (Education Cede 48%00(k))

Knowingly recetved stolen school property or private property. (Education Code 48900(1)

Possessed an umitation firearm, ie., a replica of a firearm that is so substantially similar in
physical properties to an existing firearm as to lead a reasonable person to conclude that the
replica s a tirearm. (Education Code 48900 (m))

Comrnitted or atterapted to commit a sexual assault as defined in Penal Code 261, 266¢, 286,
288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4. (Education
Code 4890001)) ' '
o Sexual Assault: includes rape, various types of sexual abuse, and lewd and lascivious
conduct. (Penal Code 261, 265¢, 280, 285, 238a, 289)
O Scxual Battery: the touching of an intimate part of another person, if the touching 1s
agaast the will of the person being rouched, ard is for the specific purpose of sexual
arousal, sexual gratificatton, ot sexual abuse. (Penal Code 243.3)

Harassed, threatened, or intimidated a student who is a complaining witness or witness i a
school diseiplinary proceeding for the purpese of preventing that student from being a
wimness and/or retaliating against that student for being a witness. (Education Code
43200(0)

Unlawfully offered, arranged to sell, or sold the presctiption drug Soma. (Education Code
48960(p))
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o Hazing - .\ny merhod of initiation or pre mitiation into a-student organization or any

pastime ot amusement engaged in with respect to such an organization which causes, or is
likely to cavse, bodily danger, physical harm. or personal degradation or disgrace resulting in
phisical or mental harm, to any student or other person attending any school. (Education
Code 48900(q))

e Made terrotist threats against school officials and/or school property. (Education Code
48900.7) Note: Terrorist threat 1s any statement, whether oral or written, by a person who
willfully threatens to commit a crime which will result in death, great bodily injury to another
petson, of propetty damage (n excess of $1,000.

o Possessed clectronic signaling device, including cell phones and pagers while on school
grounds while atcending school sponsored activities or while under the supervision and
conirol of school employees (Bd. Code 48901.5)

A student in grades 4 through 12 is also subject to suspension ot recommendation for expulsion
when it 1s determined that he/she:
e Committed sexual harassment as defined in Hducation Code 212.5 (Education Code

48900.2)

o Caused, attempted vo cause, threatened to cause, or pardapated in an act of hate violence as
defined in biducation Code 233 (Educaaon Code 48900.5) ' .

e Intennonally harassed, threatened or intimidated a student or group of students to the extent
of having the actual and reasonably expected effect of maresially disrupting classwork,
creating substantial disorder, and invading engaged in harassment, threats or intimidation
against Aspire personnel or students that is sufficiently severe or pervasive to have the actual
and reasonably expected effect of matetiaily distupting classwork, creating substantial
disorder, and fnvading the rights of school personnel or students student rights by creating
an intimidating or hostile educational environment (Education Code 48900.4)

e {aused orattempred to cause damage; or stealing or attempted to steal; or knowingly
recewing stolen school property including electronic files and databases. aiding and
Abetting: Defined in Secuon 31 of the Pennal Code, the inflictton ot attempted infliction of
physical injury to another person may suffer suspension, but not expulsion. Except thata
puptl who has been adjudged by a juvenile court to have committed, as an aider or abettor, a
crime of physical violence in which the victim suffered great bodily injury or serious bodily
wnjury shall be subject to discipline pursuzn: to subdivision a of 48900 which authorizes -
(Fiducation Code 48900(s))

o Harassed. threatened, or intimidated anothet student ot school Aspite petsonnel.
(lichucation Code 18900.4)
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Procedures in Cases Reguiring Suspension

Step Omne: The school site administrator or teacher investigates the incident and determines whether
of not 1t merits suspension.
Investigations: Keep in mind that:

1. School officials may investigate, interrogate, and search students based upon
reasonable suspicion (a grcatly reduced standard as opposed to the Lequu:ement of
probable cause);

2. No school official ever needs a search warrant in doing a search in conjunction with
a school-related investigation;

3. Miranda Rights do not apply in situations in which school officials are pursuing
deseiplinary policy, even 1f the questioning is likely to reveal criminal activity which

may be repotted to the police; and
4. Standard school operations are not subject to Parental Notiﬁcmon requirements —
the school official does not need to notify or obtain permission from the parent of
at nvolved student as to how to act ot proceed, and the parent cannot bind the
schoo! by demanding such notification. (New fersey 1. T.L.O., [1985))
Searches: I order to investigate an incident, or where there is reasonable suspicion, a
student’s attite, petsonal propetty, vehicle or schoo! property, including books, desks, and
school lockers, may be seatched by a principal or designee who has reasonable suspicion that
a student possesses 111(,g11 items or dlegally obtained items. These may include illegal
substances, drug paraphernalia, weapans or other objects ot substances that may be injurious
ro the student ot z_)fhcm. Tl ally possessed rrems shall be confisiared and furned over o the police.

Step Two: The schoa! site admanistrator determines the appropriate length of the suspension (up to
five school days). Noiee A reacher tmay suspend a student only from his/her classroom for the day of
the suspension plus the following school day.

Step Three: Unless a student poses a danger to the life, safety, or health of students or school
personnd a suspension will be preceded by an informal conference between the principal and
student, in which the ,tudvnt shall be informed of the reason for the suspension, the evidence
against them, and he piven the opportunity to present his or her defense. At the time of suspension,
a school etnplores will ke @ reasonable effort to contact the student’s parents in person or by
telephone. In fhe event that a teacher suspends a student from class, the teacher shall ask the parent

to attend a parent-(eacher confergnce rcgardmp the suspension as soon as possible.

Step lour: Scheo! adininisirato fills out a Notice of Suspension Form. The parent will be given
written notice of the suspension using this form. A copy of this form is also sent to the Aspire
home office (Amention Director of Stadent Services) and placed in the principal’s private student
files — suspenston notices should not be placed in the student’s cumulative file.

Step Five: Peier ro the suspension or expulsion of any student, *he principal ot designece shall notify
appropriate city anty law enforcement autherities of 210y student acts of assault which may have
violated Penal Cod: 245, (Mducation Code 48902) Lipon teporting such an incident, the principal
or designee with secx e a writter copy of the polize repor: ,Ad a copy of that report sha]l be placed
in the private studenr files.

D1 Cel

The principal oz ;k:i'i(ri)ce also shall notify approp riate city or county law enforcement authorities of
any studenr acts which may involve the possession or sale nf parcotics or of a controlled substance
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ot possession of weapons or fircarms in violation of Penal Code 626.9 and 626.10. (Education
Code 48202)

Within one school dav after a student's suspension ot expuision, the principal or designee shall
notity appropriate ity ot county law enforcement authorites, by telephone or other appropriate
means, of any student acts which may violate Educaton Code 48900(c) or (d), relating to the
possession, use, ofrering or sale of controlled substances, alcchol or intoxicants of any kind.
(Education Code 45902)

Specificaily:

o Prior to suspending a student from school for an assault upon any person with a deadly
weapon or by force likely to produce great bodily injury, (Ed. Code 48902)

¢ A\ non-accidentaldy mflicted physical injury upon a runor student by another student which
requires medical attention beyond the level of school-applied first aid. (Penal Code 11166)

® A non-accrdentally inflicted physical injury by any person upon any minor which requires
any medical attention. A report must be made to police or a child protection agency. (Penal
Code 11166) |

o Actual or suspected sexual abuse or physical abuse of any minor child. A report must be
made to a child protection agency. (Penal Code 11166)

¢ An attack ot assault on, or the menacing of, any school employee by a student. (Ed. Code
44014) .

e A directly communicated threat by a student or anv person to inflict unlawful injury upon
the petsott or property of a school employee to keep the employee from fulfilling any official

’ duty or for having fulfilled any official duty.

o DPossession of any conirolled substance, drug paraphernalia, alcoholic beverages ot
intoxicants. including gluc containing toluene. Possession of such materials is illegal, and
upon contiscation, cannot be retained by school personnel. (Ed. Code 48900(c))

e Acts of school misconduct in violation of court imposed conditions on probation. (Ed.
Codce 48267)

e Truancy of any student under court ordered mandatory attendance.

Step Sixr The school administrator may require the student and his/her parent or guardian to sign a
contract that states the conditions that the student is expected to meet while at the school. Copies
of the signed contrzcr are kept by the school site, the student and parent or guardian and the Aspire
home office.

Appeals Process: _
A stadent or the student’s parents/guardians may appeal those disciplinary actions, other than
expulsion, imposcd upon a studeat fot his/her school related offenses.
¢ Appeals must be made first in writing at the school level, and should be directed to the
principal. The principal or principal’s designee will attempt to resolve the appeal with 2
wiitten cespoitse within ten (10) school days.
®  Arcer appea: at the school level, if furtaer appeal is desired, the appeal should be made to the
Aspice Herme Office and should be directed o the CEO or designee (Director of Student
‘ Services) 1ot resolution with a written response within fifteen (15) school days.
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o Afteeappealat the \spire administeative level, if further review is desited, the appeal may be
forwarded w0 the Aspire Fxecutive Committer for resolution with a written response within

20 school days.

If any appeal 1s denied, the parent may place a witten rebustal to the action in the student’s file.
Expulsion

Expulsion 1s the involuntary rernoval of 2 student from all Aspire schools and Aspire programs for
acts of specificd misconduct. Except for single acts of a grave nature, expulsion is used only when
there is a history of misconduct, when other forms of discipline (including suspension) have failed to
bring about proper conduct, or when the student’s presence causes a continuing danger to other
students. Final action is only taken by vote of the Aspire Board of Directers (the “Board”) —
Executive Committee (“Aspire [ixccutive Committee™).

In the event that 2 student s recommended for expulsion from Aspire, he ot she is entitled to a
hearing and, among other things, advance wiiitza nonce of the rights and responsibilities
enurnerated in Liducation Code section 48918. Written notice of these due process rights shall be
provided at least 1 days in advance of the date set for the hearing. (Ed. Code 48918)

Expulsion procecdings for a currently identified Special Fiucation student require additional due
process procedures. Aspire will follow all due process procedures for Special Education students
included in this decument and i the Education Code.

While under expulsion, a student cannot enroll in another California school Aspire without approval
of that Aspire’s Board of Education. Certain expelled students may enroll only in Juvenile Coutt
Schools, County Community Schoels, or Aspicz operated Comrauaity Day Schools (AB922) during
the duraticn of the expulsion.

Expellable Offenses
Category 1 — Mandatory Fxpulsion
Under the mandarory provisions of Education Code 48915(c), a student who has committed
one ot more of the following acts must be recommended for expulsion and the Aspire
Executive Committee must expel the studeat -~ Upon finding that the student committed
any of the f2llowing acts, the Board chal! expel the student. (Fducation Code 48915)

o Dossessing, as verified by a Aspire employee, or selling or otherwise furnishing a
firearm, unless the student had obtained prior written permission to possess the item
{from a certificated school employee, with the principal or designee's concurrence

¢ Braudishing 2 knife as defined in Tducatior: Code 48915(g) at another person

v Unirwrully seling a conaolled substance listed in Health and Safety Code 11053-
11056 '

¢ Committing or aftempting to commit a sexual assault or committing a sexual battery

¢ Possessing an explosive as defined in 18 USC 921
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Category I - Mandatory Recommendation for Expulsion

Under the mandatoty provision of Fducation Code 48%15(a), a student who has committed
one of the following acts of misconduct must be recommended for expulsion unless
particular circumstances render it inappropriate.

e Causing serious physical injury o another person, except in self-defense

¢ Possession of any kaife as defined in Education Code 48915(g), explosive or other
dangerous object of no reasonable use to the student '

o knlawful possession of any controlled substance, as histed in Health and Safety Code
11053-1 1058, except for the first offense for the possession of not more than one
avotrdupois ounce of marijuana, other than concentrated cannabis

¢ Robbery o extortion v

o Assavlt or battery upon any school employee as defined in (Penal Code 240 and 242)

Category 111 — Expulsion May Be Recommended
In accordancc with Education Code 48915 and by direction of the California Board of
Education, a student may be considered for expulsion for committing any act not listed in
Category I or 11 and enumerated in Ixducation Code sections 48900, 48900.2, 48900.3,
48900.4, or 48900.7. Nole: The Aspire Executive Committee’s decision to expel a student
for violations included in Categories 11 and HI must be based on a finding of one or both of
the following: _ '
L. . Other means of cortecton are not feasible ot have repeatedly failed to bring about
the proper conduct. :
2. Due to the nature of the act, the presence of the pupil causes a continuing danger to
the phvsical saietv of the pupil or others. /i2d. Code 48915(b) and 48915(e).)

Procedures in Cases s_R_.ﬂ'_ouumu the Extension of Suspension and/or Expulsion

Step One: School site admizstrater investigates an incident and determines whether the
offense reslts in a suspension. If so, the adminisirator follows the procedures to suspend
the studesnt dutiined previously.

Step Two: A meeting is held within five school days of the student’s suspension to extend
the suspets.on pending the expulsion process. The student and his/het parent or guardian
are 1wvited to attend this meeting with the CEO or designee. School site administrators ot
teachers mav alsc be present.” At this meeting the offense and repercussions are discussed --
if the studens hus committed an offense “hat requires a tecomimendation of mandatory
expulsion, this is discussed and understood by all patties.

Q\tep Thlc-:: Aletter from [\°I ire 15 sent to the student and patent or guardian Legardmg the
espulstcn heariag. This letter notifies the s‘tudent and parent or guardian when and where
the c*<pu sicn hearing will take place and the rights of the student with respect to the hearing
as provided under Hd. Code 48918, The sspulsion hearing must occur within thirty days of
che offesse, unless the student and perent or guatdian request a postponement. The written
notification of ke heating must be forwzs ded to the pupi and the parent at least ten (10)

calendar dais prior to the date set for the heartng. The notice must include:
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e ‘ihe date and place of the heanng

e .\ statement of the specific facts and charges upon which the proposed expulsion is
based; :

e\ copy of the Aspire’s disciplinary rules which relate to the alleged violation;

o Notice that the hearing is an opportuniry for the pupil and the parent/guardian to
appeat in persen or be represented by counsel or by a non-attorney adviser, inspect
and chtain copies of all documents o be nsed at the hearing, to confront and
question all witnesses who testify ar the heating, to question all the evidence
presented. and preseat oral and documentary evidence on the puptl’s behalf. Note:
Ifthe pupil is to be represented by counsel or by a non-attorney adviser, such
written notice must be received by Aspire at least five (5) calendar days prior
fo uf1e fiearing.

- Notice that the parent/guardian ot the pupil is obligated to advise any new school
disivict of the student’s status with Aspire.

Step Four: The school site administrator fiies papets that are available fot review by the
student and his/her parent or guardian. These paprers may include, but are not limited to,
the following: A record of student attendance and prades; a record of previous infractions; a
statement of the facts surrounding the case made by a site administrator; a statement of the
facts surrounding e case raade by @ witcess.

Step Five: T'ac student and his/het advocate prepate their presentation to the expulsion
hearing io2xd and, if necessary, subpoena witnesses. The student’s advocate is any petson
(attorney ot non-attotaey) of the studens’s choice who is willing and able to reptesent the
student ar the expulsion hea ting.

xpulsion Hearing
»at Netwithstanding the provisions of Goverament Code 54953 and
Fiduca“ion Code 351

Step Six: Prcess of the

Clogad Sesst

)
=

145, the Boztd shall conduct a hearing to consider the expulsion of

the sturd:nt in a session closed to e public unless the student requests in writing at least

five days prior to the hearing that the hearing be a public meeting If such request is

made, the mectiry shall be pubhr upless anotier student's privacy rights would be
violated

Whether the expulsion hearing is held in closed ot public session, the Board may meet in
closcd session to deliberate #nd determine whether or not the student should be
cxpelled. If the Board admits any other person to this closed sesston, the
patent/guardian, the studeat, and the counsel oof the studznt shall also be allowed to
attend the closed session. (Fducadon Code 489184¢))

1f a hewsing thac involves a charge of sevazl 2ssuult or sexual battery is to be conducted
in public, & complaining witness shall have the tght to have his/her testimony heard in
closed «ession when testifying in public would threaten serious psychological harm to the
witness and when there ate no alternative procedures to avoid the threatened harm,
includiriz bur not limited to videotaped daposﬂjon of contemporaneous examination in
another ph,c comrrunicated to the hearing reom by closed-circuit television.

Fdneation Code 4291 8(=)

Appendix Via Page 9 of 13




d)

Record of Hearing: A record of the hearing shall be made and may be maintained by any
means, including electronic recordiag, as long as a reasonably accurate and complete
written frapscription of the proceedings can be made. (Education Code 48918(g))

Subpocnas: Before commencing a student expulsion hearing, the Board may issue
subpoenas, at the request of either the student or the CEO or designee, for the personal
appearance at the hearing of any person who actually witnessed the action that gave rise
to the recommendation for expulsion. All subpoenas shall be issued 1n accordance with
the Code of Civil Procedure 1985-1985.2 and enforced in accordance with Government
Code 171455.20. (Educaton Code 48918(1))

Any objection raised by the studeni or the CEQ or designee to the issuance of
subpoeras may be considered by the Board in closed session, ot in open session if so
requested by the student, before the meeting. ‘The Board's decision in response to such
an chjection shall be finad and binding. (Education Code 48918(i))

1f the Board derermines that a witness would e subject to unreasonable risk of hatm by
testifyiny at the hearing, a subpocna shall niot Le issued to compel the personal
attendance of that witness at the hearing, Howeves, that witness may be compelled to
testify by tmeans of a sworn declaration. (Education Code 48918(i))

Presentation of Hvidencs: While technical rules of evidence do not apply to expulsion
heatings, evidence moy be admitted and used as proof only if it is the kind of evidence
on which reasonable persons can rely in the conduct of serious affairs.  Relevant evident
of any Find may be admitted and given probative effect if it the kind upon which
rmsonﬂb]e persons are accustomed to rely. Hearsay is an acceptable form of evidence
and 1s admissible. (Education Code 48‘)1?”9 and (h/)

[n cases where a search of a student's person or property has occurred, evidence
ibing the reasorableness of i search shall be included ia the hearing record.

by Complaining Witnesses: The follcwing procedures shall be observed when
Avolve allegations of sexual assault or se \U(l battery by a student: (Education

festify
2 Any comphining witness shzll be entitled to have up to two adult support
r“l ions, including but not limited o & parent/guardian or legal counsel, present
np, his/her testimony
k) Beforc a complaining witness testfies, support persons shall be admonished that
tho heaning 1= coafidential.

) 'l he person presiding over the hearing may remove a support person whom
he /shc fincs is disrupting the hearing.

5 TIfonc or both support persons are also witnesses, the hearing shall be conducted
according to Penal Code 868.5.
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o) ividence of specific instances of prior sexaal conduct of a complaining witness shall be
presumed inadmissible and shall not be heard unless the person conducting the hearing
determines that extraordinary circumstances require the evidence to be heard. Before
such a derernination is made, the conplaining witness shall be given notice and an
opportunity to oppose the introduction of this evidence. T the hearing on the .
admiussibility of this evidence, the complaining witness shall be entitled to be represented
by a parent/guardian, legal counsel or other support person. Reputation or opinion
cvidence regarding the sexual behavior of a complaining witness shall not be admissible
for any purpose.

) nozder o tacilitate a free and acourate statement of the expetiences of the complaining
witness 2! to prevent discourzgement of comeplaints, the Aspire shall provide a non-
threatening environn:ent.

D1 tall previde avoim separate from the hearing room for the use of
tlie complaining witness before and duting breaks in testimony.

2) At the discretion of the persou conductivg the hearing, the complaining witness
skall be allowed veasonzble periods of selief from examination and cross-

ination during which he/she may leave the hearing room.

3) 'The person conducting the hearing may:

CREM

®  Asnange the seadng within the hearing room so as to facilitate a less
intynidatiog environment for the complaning witness

& Lamit the dme for taking the testimony of a complaining witness to the hours
he/she 1s normally in school, if there is no good cause to take the testimony
dugping other hours

o Permit one of the support persons to accompany the complaining witness to
the witness stand

Step Seven: Within three school days after the hearing, the Discipline Review Board shall
determine whether to recommend the expulsion of the pupil to the Aspire Executive
Committee. The decision of the Board w expel wray be based solely on substantial evidence
relevant to the charges adduces at the hearing. Whiie hearsay is admissible and acceptable as
a form of evidence, no decision to expei a student waay be based solely upon hearsay.

If the Discipline Review Board decides not to recommend expulsion, the expulsion
proceedings shall be terrninated and the puptl immediately shall be reinstated and permitted
to return to a classroom instructional program, any other instructional program, a
rehabilitation program, ot anv combination of these programs. The decision not to
recommend cxpulsion shall be final.

Step Eight: If the Discipline Review Board cecomimends expulsion, findings of fact in
suppott of the recommendaiion shall be prepared and cubmitted to the Aspire Executive
Comunittee. The Board's deision on whether to expel a student shall be made within 10
school days after the conclusion of the heating, unless the student requests in writing that
the decisior be postponed. (Flducation Code 48915(2)) Note: If the Board does not meet on
a weekly bauts, its decision on whether to cxpel a student shall be made within 40 school

v
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days after the student is removed from his/her school of attendance, unless the student
requests in writing that the decision be postooned. (Education Code 48918(a))

Final Action by the Board

Whether the expulsion hearing is conducted in closed or public session by the Board, a hearing
officer, or an administrative panel, the final acton to mpd shall be taken by the Board at a public
meeting. (Education Code 48918(0) 1f the Board conducts the hearing and teaches a decision not
to expel, this decision shall be final and the srudent shall be reinstated immediately.

Upon ordering an expulsion, the Board shall ser 2 date when the student shall be reviewed for
readmission to a school within the Aspire. For a stdent expelied for an act listed under "Mandatory
Recommendation and Mandatory Fxpulsion” abowve, this date shall be one year from the date the
expulsion occurred.

Written Notice to Expel
The CEO or designee shall send written notice of the decision to expel to the student or
parent/guardian. T'his notice shall include the following:

1. The specific offense committed by the student for any of the causes for suspension or expulsion
listed in Bducarion Code 48900(2)-70), Hducation Codl: 48900.2-48000.4 and Education Code
48915(c) (ducaucn Code 48900.8)

2. The fact that a description of readmissior precedutes will be made available to the student and
ther parent/guardian (Education Code 48916) upon their request for readmission at a later day.

3. Notice cf the tight to appeal the expulsion to the County Board of Education (Education Code
48918)

4. Notice of the student's of patent/guardiar's cbligation to inform any new district ot school in
which the student secks to enroll of the student’s expelled status with Aspire, pursuant to
E ducatlon Code 48915.1 (Educaton C orlc 488

Steps to Appeal
The student o paren:/guardian ts entitled to file an appeal of the Board's decision to the County

Board of Educarion. 113(: appeal must be filed witkin 30 days of the Board's decision to expel, even
if the expulsion action is suspended and the student is plac:d on probation. (Education Code
48919)

The student shall submit a watiea sequest for 2 copy of the written transctipts and supporting
documeuts frora the Aspire simultareously with the filing of the notice of appeal with the County
Board of Education. The Aspire shall provide the stu.dem with these documents within 10 school
days following the student's wrirten request. (Fducation Code 48919)

Readmission

Readmission procedurzes skall be as follows:

1. Upor writien veauest from the papl and parcar/guardian no eatlier than a full year from the
date of C\puls"~ﬁ, the Aspire shall consider readmission of the student. (Education Code 48916)

2. The CEO or dzugnee shall hold a confe rmce with the parent/guardian and the student. At the

1

conference *he student's relabilitation shall b peviewsc . School regulations shall be reviewed
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and the student and parent/guatdian shall be asked to indicate in writing their willingness to
comply with these regulations. ‘

The CEO or dusignes shall transmit to the Board his/her recommendation regarding
readmission. The Board shall consider this recommendation in closed session if information
would he disciosed in violauca of Education Code 49073-49079. 1f a written request for open
session is recetved from the parent/guardian or adult student, it shall be honored. )

If the readmission 1s granted, the CEO or designee shall notify the student and parent/guardian,
by registered mail. of the Board's decision: regarding readmission.

The Board mav deny readmission if 1t finds that the student has not satisfactorily demonstrated
rehabilitation o that the student continues to pose a danger to campus safety or to other Aspire
students or employees. (Fducation Code 48916) The Board shall provide written notice to the
expelled student and parent/guardian describing the reasons for denying readmittance into the
regular program. (ducation Code 48916}

Maintenance of Racords

The Board shall mamiain a record of each expulsion, including the specific cause of the expulsion.
The expulsien recard shall be maintained in the student's mandatory cumulative record and sent to
any school in which the stndent subrequently enrolls. (Education Code 48900.8, 48918(k))

The CEO or designee shall, within five wotking days, honot any district’s request for information
about an expulsion. (INducation Code 43915.1)
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Appendix Vla: Suspension & Expluéion

The policies and procedures for suspension and expulsion of Aspire students set forth in this
document complv with the policies and procedures identified in the California Education Code.
These policies cxd procedures will be enforced fairly, uniformly, and consistently without regard to-
ot, sex, or any other prohibited classification.

FACE, CIeed, €0

Notice of Reguiations

At the beginning of cach school yeat, the principal of each school shall ensure that all students and
parents/guatdians are notified in writing of all school rules related to discipline, suspension and
expulsion. (Education Code 35291.5, 48900.1, 48980) Notfication shall include information about
the availability of individual school rules and all qune policies and regulattons pertaining to student
discipline. (Education Code 35291)

Surﬁpenmon

Suspension is the temporaty removal of a student from class instruction for adjustment ot

disciplinary reasons. A suspension does not mean any of the following: :

1. Reassignment to another education program or class at the same school where the student will
receive continuing instruction for the length of day for students of the same grade level;

2. Referral to a certificated employee designated by the principal to advise students;

3. Removal from the class, but without reassignment to another class or program, for the -
remainder of the class period without sending the student to the principal or designee as
provided in Education Code 48910. Removal from a particular class shall not occur more than
once every five school days.

While on »aspension from school, the student is not to loiter on or about any school grounds at any
time, nor (o atend any Aspite activity at any time, no matrer whete such activity may be taking
place. Vivlauui: may result in further disciplinary action. ‘

Except in cases where suspension for a first offense is warranted in accordance with law, each
school site shall consider suspension from school enly when othet meéans have not been successful
or where the student’s presence would constitute a danget to persons or property ot setiously
disrupt the educational process. '

Authority to Suspend

1. wchier may suspend a student only fmm his/her classroom for the day of the suspension

e following school day.

2. The Principal or his/her designee may suspend a student from class classes or the school
campus for a period not to exceed five school days.

3. The CEO or designee may extend & student’s suspension pcndmg final decision by the Asplre

Board cf Dne«-roxs — Executive Committee (“\spire Fxecutive Committee”) on a

recommendation for expulsion. '

pluz
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4. A Special Hducation student being considered for expulsion may be suspended for ten (10)
consceutive days.pending assessment and an IEP Team meeting. The suspension may also be
extended pending finai decision by the Aspire Executive Committee on a recommendation for
expulsion. '

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to
school activity or school attendance occurring within a school under the jurisdiction of the CEO,
designec, or principal or occurring within any other school Aspire. A pupil may be suspended or
expelled for acts that are enumerated in this section and related to school activity or attendance that
occur at any time, including, but not limited to any of the following:

®  While on school grounds.

¥ While going to or coming from school.

¥ During the lunch period whether on or off the campus.

*  During, or while going to or coming from, a school sponsored activity.

Grounds for Suspension and Expulsion

The following information is provided in order tc provide uniformity within Aspire in matters of
student misconduct requiring disciplinary action. The following offenses constitute grounds for
suspension and expulsion: '

e Causcd, attempted o cause, or threatened to cause physical injury to another person or
willfully used force or violence upon the person of another, except in self-defense.
(Education Code 48900(a)) A student who aids or abets the infliction or attempted infliction
of physical injury on another person, as defined in Penal Code 31, may be suspended, but
not expelled. However, a student may be suspended or expelled pursuant of Education
Code 48900() once he/she has been adjudged by a juvenile court to have committed, as an
atder or abettor, a erime of physical violence in which the victim sufiered great ot serious
bodily injury. (Education Code 48900(s). '

¢ Dossessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous
object unless, in the casc of possession of any object of this type, the student had obtained
written permission to possess the item from a certificated school employee, with the
principal or designee's concurrence. (Ilducation Code 48900(b))

¢ Unlawfully possessed, used, sold, or otherwise furnished, or was under the influence of, any
controlled substance as defined in Health and Safety Code 11053-11058, alcoholic beverage,
ot ntoxicant of any kind. (Education Code 48900(c))

o Unlawfully offered, atranged, ot negodated to sell any controlled substance as defined in
Heaith and Safety Code 11053-11058, alcoholic beverage or intoxicant of any kind, and then
sold, dclivered or otherwise furnished to any person another liquid, substance or material
and represented same as controlled substance, alcohol beverage or intoxicant. (Education
Code 48900(d))

* Committed or attempted to commit robbery or extortion. (Education Code 48900(e))
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v Caused or attempted to cause damage to school property or private property. (Zducation
Code 48900(f)) Notification to police required for students in grades K-12.

. Notz: Parents can be held financially lable for damages up to $10,000 and shall also be liable

for the amount of any reward not exceeding $10,000. (Education Code 48904, Government

Code 53069.5)

e Stole or attempted to steal school propetty or private property. (Education Code 48900(g))

e Dossessed or used tobacco or any products containing tobacco or nicotine products,
including but not limited to cigars, cigatettes, miniature cigars, clove cigarettes, smokeless
robacco, snuff, chew packets and betel. ‘This restriction shall not prohibit a student from
‘using or possessing his/her own prescription products. (Education Code 48900(h))

e Committed an obscene act or engaged in habitual profanity or vulgarity. (Education Code
48900(i))

o Unlawfully possessed ot unlawfully offered, atranged, ot negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code 11014.5. (Education Code 48900())

» Distupted school activities or otherwise willfully defied the valid authotity of supetvisors,
teachers, administrators, other school officials, or other school personnel engaged in the
petformance of their dunes. (Education Code 48900(k))

. o Knowingly recetved stolen school property ot private pl"operty. (Education Code 48900(1))

® DPossessed an imitation fireatm, i.e., a replica of a firearm that is so substantially similar in
physical properties to an existing firearm as to lead a reasonable person to conclude that the
replica is a firearm. (Education Code 48900(m))

o Committed or attempted to commit a sexual assault as defined in Penal Code 261, 266¢, 286,
288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4. (Education
Code 48900(n)) :

o Sexual Assault: includes rape, vatious types of sexual abuse, and lewd and lascivious
conduct. (Penal Code 261, 2066¢, 286, 288, 288a, 289)

O Sexual Battery: the touching of an intimate part of another person, if the touching is
agaiust the will of the person being touched, and is for the specific purpose of sexual
atousal, sexual gratification, ot sexual abuse. (Penal Code 243.3)

e Harassed, threatened, or intimidated a student who is a complaining witness ot witness in a
school disciplinary proceeding for the putpose of preventing that student from being a
witness and/or retaliating against that student for being a witness. (Education Code
4320000 '

o Unlawfully offered, arranged to sell, or sold the prescription drug Soma. (Education Code
43900(p))
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» Hazing - Any method of initiation or pre iniriation into a student organization or any

pastime or amusement engaged in with respect to such an organization which causes, or is
. likely to cause, bodily danger, physical harm, or personal degradation or disgrace resulting in
physical or mental harm, to any student ot other person attending any school. (Education
Code 48900(q))

e Made terrotist threats against school officials and/or school property. (Education Code
48900.7) Note: Terrorist threat is any statement, whether oral or written, by a person who
willfully threatens to commit a ctime which will result in death, great bodily injury to another
person, or property damage in excess of $1,000.

o Possessed clectronic signaling device, including cell phones and pagers while on school
grounds while attending scnool sponsoted activities or while under the supervision and
control of school employees (Fd. Code 48%01.5)

A student in grades 4 through 12 is also subject to suspension or recommendation fot expulsion
when it 1s deterrnined that he/she:

e Cormmmitted sexual harassment as defined in Education Code 212.5 (Education Code
48900.2)

o Caused, attemnpted to cause, threatened to cause, or participated in an act of hate violence as
defined in Liducation Code 233 (Educauon Code 48900.3)

. e Intentionally harassed, threatened or intimidated a student or group of students to the extent
of having the actual and reasonably expected effect of marerially disrupting classwork,
creating substantial disorder, and invading engaged in harassment, threats ot intimidation
against Aspire personnel or students that is sufficiently severe or pervasive to have the actual
and reasonably expected effect of marerially disrupting classwork, creating substantial
disorder, and invading the rights of school personnel or students student rights by creating
an intimidating or hostile educational environment (Education Code 48900.4)

¢ Caused or attempted to cause damage; or stealing or attempted to steal; or knowingly
recetving stolen school property including electronic files and databases. aiding and
Abetting: Defined in Section 31 of the Penal Code, the infliction or attempted infliction of
physical injuty to another person may suffer suspension, but not expulsion. Except that a
pupil who has been adjudged by a juvenile court to have committed, as an aider or abettor, a
crime of physical violence in which the victim suffered grear bodily injury or serious bodily
injury shall be subject to discipline pursuant to subdivision a of 48900 which authorizes
(Education Code 48900(s))

o Harassed, threatened, or intimidated anothet student or school Aspite petsonnel.
(Education Code 48900.4)

Appendix Via . Page40of13




Procedures in Cases Requiring Suspension
Step One: The school site admunistrator or teacher investigates the incident and determines whether
or not it merits suspension.

Investigations: Keep in mind that:

1. School officials may investigate, interrogate, and scarch students based upon
reasonable suspicion (a greatly reduced standard as opposed to the requirement of
probable cause); :

No school official ever needs a search warrant in doing a search in conjunction with

a school-related investigation; _

Miranda Rights do not apply 1n situations in which school officials are pursuing

disciplinaty policy, even if the questioning is likely to reveal ctiminal activity which

may be reported to the police; and

4. Standard school operations are not subject to Parental Notification requirements —

the school official does not need to notify or obtain permission from the parent of
an mvolved student as to how to act or proceed, and the parent cannot bind the
school by demanding such notification. (New Jersey ». T.L.O., [1985])

Searches: In order to investigate an incident, or where there is rcasonable suspicion, a

student’s attire, personal propetty, vehicle or school property, including books, desks, and

school lockers, may be searched by a principal or designee who has reasonable suspicion that

a student possesses illegal items or illegally obtained items. These may include illegal

substances, dmg paraphernalia, weapons or other objects or substances that may be injutious

to the stucent or others. [izally possessed items -shall be confiscated and turned over to the police.

1o

[

Step Two: The school site administzator determines the appropriate length of the suspension (up to
five school days). Noze: A\ teacher may suspend a student oaly from his/her classroom for the day of
the suspension plus the following school day. -

Step Three: Unless a student poses a dmger (o the life, safety, ot health of students ot school
personnel, a suspension will be preceded by an mfermal conference between the principal and
student, in which the student shall be informed of the reason for the suspension, the evidence

against them, and b= given the opportunity to present his or her defense. At the time of suspension,

a school crnployes will make a reasonable cffort to contact the student’s parents in person or by
telephone. In the event that a teacher suspends a student from class, the teacher shall ask the parent
to attend a parcet-teacher conference regarding the suspension as soon as possible.

Step Four: School adiministrator fills out 2 Notice of Suspension Form. The patent will be given
written notice of the suspension using this form. A copy of this form 1s also sent to the Aspite
home office (Artention Director of Student Services) and placed in the principal’s private student
files - suspension notices should not be placed in the student’s cumulative file.

Step Five: Pricr to the suspension or expulsion of any student, the principal or designee shall notify
appropriate city ot oo mt\' lawy enforcement autherities of any student acts of assault which may have
violated Penal Code 245, (Education Code 48902) TUpon reporting such an incident, the principal
or designee with secure a written copy of the police : sepott and a copy of that report shall be placed
in the private student files.

The principal ot du1gnc also shall notify app: opmte city ot county law enforcement authotities of
any student aces which may involve the possession or sale of narcotics or of a controlled substance
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ot possession of weapons ot firearms in violation of Penal Code 626.9 and 626.10. (Education
Code 48902)

Within one school day after a student's suspension ot expulsion, the principal or designee shall
notify appropriate ity or county law enforcement authotitics, by telephone or other appropriate
means, of any student acts which may violate Education Code 48900(c) or (d), relating to the
possession, use, oficering or sale of controlled substances, alcohol ot intoxicants of any kind.

(Education Code 48902)
Specifically:

e Prior to suspending a student from school for an assault upon any person with a deadly
weapon ot by force likely to produce great bodily injuty. (Ed. Code 43902)

¢ A non-accidentally inflicted physical injury upon a minor student by another student which
requires medical attenition beyond the level of school-applied first aid. (Penal Code 11166)

* A non-acadentally inflicted physicai injury by any person upon any minor which requires
any medical attention. A report must be made to police or a child protection agency. (Penal
Code 11166) .

e Actual or suspected sexual abuse or physical abuse of any minor child. A teport must be
made to a child protection agency. (Penal Code 11166)

o An attack or assault on, or the menacing of, any school employee by a student. (Ed. Code
44014)

o A directly communicated threat by a student or any person to inflict unlawful injury upon
the person or property of a school emplovee to keep the emplovee from fulfilling any official
duty or for having fulfilled any official dury.

¢ Possession of any controiled substance, drug pataphernalia, alcoholic beverages or
intoxicants, including glue containing toluene. Possession of such matetials is illegal, and
upon confiscation, cannot be retained by school personnel. (Ed. Code 48900(c))

o Acts of school misconduct in v1olat10n of court imposed conditions on probation. (Ed.
Code 48267)

@ Truancy of any student under court ordered mandatory attendance.

© Step Six: The schocl administrator may require the student and his/her parent or guardian to sign a
contract that states the conditions that the student is expected to meet while at the school. Copies
of the signed contract are kept by 1hb school site, the student and parent or guardian and the Aspite
home oiﬁce

Appeals Process:
A student or the student’s parenis/guardians may appeal those disciplinary actions, other than

expulsion, mposed upon a student for his/her school related offenses.

v Appeals must be made first in writing at the school level, and should be directed to the
principal. The principal or principal’s designee will attempt to resolve the appeal with a
wiitten tesponse wichin ten (10) school days.

¢ After appeal at the school level, if further appeal is desired, the appeal should be made to the
Aspire Home Office and should be directed to the CEO ot designee (Director of Student
Services) for resolution with a written response within fifteen (15) school days.
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o After appeal at the Aspite administrative level, if further review is desired, the appeal may be
forwarded to the Aspite Executive Committee for tesolution with a written response within
20 school davs.

If any appeal ts denied, the parent may place a written rebuctal to the action in the student’s file.

Expulsion

Expulsion is the involuntary removal of a student from all Aspire schools and Aspire programs for
acts of specified misconduct. Except for single acts of a grave nature, expulsion is used only when
there is a history of musconduct, when other forms of discipline (including suspension) have failed to
bring about proper.conduct, or when the student’s presence causes a continuing danger to other
students. Final action is only taken by vote of the Aspire Board of Directors (the “Board”) —
Executive Commurtee (“Aspire Executive Committee”).

In the event that a student is recommended for expulsion from Aspire, he or she is entitled to a
hearing and, among other things, advance wtiiten notce of the tights and responsibilities
enumerated in Education Code section 48918, Written notice of these due process rights shall be
provided at least 10 days in advance of the date set for the hearing. (Ed. Code 48918)

Expulsion proceedings for a currently identified Special Education student require additional due
process procedures. Aspire will follow all due process procedutes for Special Education students
included in this document and in the Education Code. '

While under expulsion, a student cannot entoll in arother California school Aspire without approval
of that Aspire’s Board of Education. Certain expelled stucdents may enroll only in Juvenile Coutrt
Schools, County Community Schools, or Aspite operated Commmunity Day Schools (AB922) during
the duration of the expulsion. ‘

Expellable Offenses

Category 1 — Mandatory Expulsion
Under the mandatory provisions of Education Code 48915(c), a student who has committed
one or more of the following acts must be recommended for expulsion and the Aspire

Fxecutive Committee must expel the student -- Upon finding that the student committed
any of the following acts, the Beard skall expel the stadent. (FEducation Code 48915)

e Posscssing, as verified by a Aspire employee, or selling or otherwise furnishing a
firearm, unless the student had obtained prior written permission to possess the item
from a certificated school employee, with the principal or designee's concurrence

¢ Brandishing a knife as defined in Educatior. Code 4891 5(g) at another person

¢ Uniawiully seliing a controlled substance listed in Health and Safety Code 11053-
11058 '

© Committing or attempting to commit a sexual assault or committing a sexual battery

® DPossessing an explosive as defined in 18 USC 921

Appendix Via . . - . Page 7 of 13




Catevgorz 11 - Mandatory Recommendation for Expulsion

Under the mandatory provix'ion of Education Code 48915(a), a student who has committed
one >f the following acts of misconduct must be renommended for expulsnon unless
p'unculql cizzumstances rendert it inappropriate.

¢ Causing serious physical injury to another person, except in self-defense

® DPossession of any knife as defined in Tiducation Code 48915(g), explosive or other
dangerous object of no reasonable use to the student

‘»  Unlawful possession of any controlled substance, as listed in Health and Safety Code
11053-11058, except for the first offense for the possession of not more than one
avoirdupois ounce of marjuana, other than concentrated cannabis

©  Robbety or extorton '

® \ssavh or battery upon any schocl cmplovw as defined in (Penal Code 240 and 242)

Category 111 ~ Expulsion May Be Recommended
In accordance with Education Code 48915 and by direction of the California Board of
IZducation, a student may be considered for expulsion for committing any act not listed in
Category 1 or 11 and enumerated in Education Coce sections 48900, 48900.2, 48900.3,
48900.4, or 48900.7. Nofe: The Aspire Executive Committee’s decision to expel a student
for violations inciuded in Categories 11 and Il must be based on a finding of one or both of
the follo‘vmg>

i, Other means of cotrection are not feasible o h'we repeatedly failed to bringabout
the proper conduct.
Dup to the nature of the act, the presence of the pupil causes a continuing danget to
the physical safety of the pupil or others. Fd. Code 48915(b) and 48915(e).)

[

Procedutes in Cases Requiring the Extensicn of Suspension and/ot Expulsion

o

Step One: School site administrator investigates an ncident and determines whether the

offense rescles in a suspension. If so, the administrator fcllows the procedures to suspend
the student nutlined praviously.

Step Two: A moctmg, is held within five school days of the student’s suspension to extend
the suspenscn pending the zxpulsion process. The student and his/het parent or guardian’
are invited 1o attend this meeting with the (,LO or designee. School site administrators or
teachets may also be present. At this meeting the offensc and repercussions are discussed —
i the student has coramitted an offense that tequives a recommendation of mandatoty
expulsion, this is discussed and understood by all parties.

Step Three: A letter from Aspire is sent to the studznt and parent or gnardian regarding the
expulsicn heariag. This letter notifies the student and parent or guardian when and where
the u\pu‘su 0 hcamng will take place and the rights of the student with respect to the hearing
as provided under Id. Cede 48918, The expulsicn hearing must occur within thirty days of
the offense, unless the studeat and pzrent or guardian requaest a postponement. The written
notification of the heating must be forwarded to the pupil and the parent at least ten (10)
calendar days ptior to the . date set for the hearing. The notice must include:
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¢ The date and place of the heating

o .\ statement of the specific facts and charges upon which the proposed expulsion 1s
saseds

» A copy of the Aspire’s disciplinary rules which relate to the alleged violation;

o Notice that the hearing is an opportunity for the pupil and the parent/guardian to
appear in person or be represented by counsel or by a non-attorney adviser, inspect
and obrain copies of all docurnents to be used ar the hearing, to confront and
question all witnesses who testify at the hearing, to question all the evidence
presented, and present oral and documentary evidence on the pupil’s behalf. Note:
If the pupil Is to be tepresented by counsel or by a non-attorney adviset, such
written notice must be received by Aspire at least five (5) calendar days priot
to tfie hearing.

e Nouce that the parent/guardian or the pupil is obligated to advise any new school
districr of the student’s status with Aspire.

Step Four: The school site administrator files papers that are available for review by the
student and his/her parent ot guardian. These papers may include, but are not limited to,
the following: A record of student attendance and grades; a tecord of previous infractions; a
statement of the facts surrounding the case made by a sitc admunistrator; a statement of the

" facts surrounding toe case made by a witness.
Y

Step Five: The student and his/her advocate ptepare their presentation to the expulsion
hear.ng board and, if necessaty, subpoena witnesszs. The student’s advocate is any person
(attorney or non-attorney) of the student’s choice who 13 wﬂhng and able to represent the
student at the expulsion hearing.

Step Six: Piocess of the Expulsion Haarm;)

a) Closed Session: Netwithsanding the provisions of Government Code 54953 and
Education Code 351453, the Boazd shall conduct a hearing to consider the expulsion of
the studint in a session closed to the puuhc unless the student requests in writing at least
five days prior to the hearing that the hearing be a public meeting. If such request is
made, the mecting shall be public urless another student's privacy rights would be
viok.ted

Whether the expulsion hearing is held in closed ot public session, the Board may meet in
closed session to deliberate and deternune whether or not the student should be
expelled. If the Board admifs any sther person to this closed session, the
narent/gnardian, the student, and the counsel of the student shall also be allowed to
attend the closed session. (};,dumnm Code 489187c)

1f 2 hearing that involves a charge of sesual assault or sexual battery is to be conducted
‘3n pll‘)lic t cornplaining witness shall have the right to have his/her testimony heard in
losed session when testifying in public would threaten setious psychological harm to the
witness and when there are no alternative procedures to avoid the threatened harm,
inchuding but sot litnite ! to videoteped deposirion or contemporaneous examination in
another piace connrunicated to the heari ing room by closed-circuit television. -
(L duuuuu Code 4+2918(c) ’
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<)

d)

Record of Hearing: A record of the hearing shad be made and mqy be maintained by any
means, including electronic recording, as 1ong a3 a reasonably accurate and complete
written franscrpdon of the proceedings can be made. (Education Code 43918(g))

Subpocnas: Before commencing a scudent expulsion hearing, the Board may issue
subpoenas, at the request of either the student ot the CEO or designee, for the personal
appearance at the hezring of any person who actually witnessed the action that gave rise
to the recommendation for expulsion. All subnoenas shall be 1ssued in accordance with
the Code of Civil Procedure 1985-1985.2 and enforced in accordance with Government
Code 11455.20. (Education Code 43918(1))

Any objection raised by the student ox
\‘ubpr)cu 15 may be consldntv'i by the

the CEO or designee to the issuance of

Board in closad session, ot in open session if so
requested by the student, before the meeting. The Board's decision in response to such
an chijection shall be final And bindin g (Educaticn Code 48918(1))

If the Board determines that a witness would be subject to unreasonable tisk of harm by
testifying at the Liearing, a subpoena shall not L issued to compel the personal
attendatice of that witcess at the hearing. However, that witness may be compelled to
testify by means of a sworn declzl__ta:-‘:ion. (Hducation Code 48918(1))

Presentution of Hyidence: While teshnical rules of evidence do not apply to expulsion
hearings, evidznce may be admitted and used as proof only if it is the kind of evidence
on which reascnable persons can rely in the conduct of serious affairs. Relevant evident
of any kind may be admitted and given pt()bat'i = effect if it the kind upon which
reasonable persons are accustomed 1o rely. Hearsay is an acceptable form of evidence
and 1s admissible. (Education Code 1‘391?(P and (h/,

In cases where a sezrch of a student's person ¢t property has occutred, evidence
describing the reasonablencss of the search shall be iacluded in the hearing record. -

Testimooy by Complaining Witnesses: The following procedures shall be observed when

hearing: involve allegatinns of sexnal assault or sexual battety by a student: (Education

Code 48018) :

13 Any complaining witness shall be given five days' notice before being called to
testify. , ‘

2} Any complaining witness shall be entitled to ha ave up to two adult support
persens, including but not lirniced to a parent/guardian or legal counsel, present
Juzing hlo/}\(’l festimony.

3) Be Forc a complammé’ witness testifies, support persons shall be admomshed that

the headng 5 confidenual.

4y The person presiding over the heariag may remove a supportt person whom

he/she finds is dtsluptmo the hearing. : '

ifone or both support persons are also witnesses, the hearing shall be conducted

azcording to P(‘nal Code 868.5. '
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e) Fvidence of specific instances of prior sexual conduct of a complaining witness shall be
presumed inadmissible and shall not be heard unless the person conducting the hearing
determines that extraordinary citcumstances require the evidence to be heard. Before
such a determination is made, the complaining witness shall be given notice and an
opportunity to oppose the introduction of this evidence. In the hearing on the

~ admissibility of this evidence, the complaining witness shall be entitled to be represented
by a parent/guardian, legal counsel or other support person. Reputation or opinion
evidence regarding the sexual behavior of a complaining witness shall not be admissible
for any purpose.

£)  Inorder to facilitate a free and accurate statement of the experiences of the complaining
witness and to prevent discouragement of complaints, the Aspire bh’lu provide a non-
threatening environment.

1) The Aspitre shall provide a room separate from the hearing room for the use of

<he complaining witness before and during breaks in testirnony.
2) At the discreticn of the person conducting the heatmg, the complaining witness
shall be allowed reasonable pezicds of relief from examination and cross-
examination during which he/she may leave the hearing room.
3) The person conducting the hearing may: :
»  Ajrange the seating within the hearing room so as to facilitate a less
ir Ltl!ﬂldﬂhug cavironment for the complaining witness

#  Limi the time for taking the testimony of a complaining witness to the hours
he/she is notmaily in school, if thete is no good cause to take the tesumony
during other houts ; _ :

®  Permit one of the support persons to accompany the complaining witness to
tire witness stand

Step Seven: Within three school days after the hearing, the Discipline Review Board shall -
determine whether to recommend the expulsion of the pupil to the Aspire Executive
Committee. The decision of the Board to expel may be based solely on substantial evidence
relevant to the charges adduces at the hearing. While hearsay is admissible and acceptable as
a form of evidence, no decision to expel a student muy be based solely upon hearsay.

If the Discipline Review Board decides not to xecommend expulsion, the expulsion
proceedings shall be tezrainated and the pupil immediately shall be reinstated and permitted
to return to a classroom instructional program, any other instructional program, a
rehabi]itati()n ptogtam or any combmation of these programs. The decision not to

Step El;rht If the Discipline Ro view Board recominends expulsion, findings of fact in
support ¢f the recommendation shall be prepared and submitted to the Aspire Executive
Committee. The Board's decision on whether to espel a student shall be made within 10
school days after the conclusion of the hearing, unless the student requests in writing that
the decisior: [re postponed. (Education Coce 48918(a)) Note: If the Board does not meet on
a weekly bauis, its decision on whether to vipel a student shall be made within 40 school
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days after the siudent is removed from his/her school of attendance, unless the student
requests in writing that the decision be posiponed. (Education Code 48918(a))

Final Action by the Board
Whether the expulsion hearing is conducted in closed or public session by the Board, a hearing
officer, or an administrative panel, the final action to C\ch shall be taken by the Board at a public
meeting. (Education Code 48918(1)) If the Board conducts the heating and reaches a decision not
to expel, this decision shall be final and the student shall be reinstated immediately.

Upon ordering an cxpulsion, the Board shall set s dete when the student shall be reviewed for
readmission te a school within the Aspite. For a student expelled for an act listed under "Mandatory
Recommendation and Mandatorv Expulsion” above, this date shall be one year from the date the
expulslon occurred.

Written Notice to Expel

The CEO or desigree shall send written notice of the decision to upd to the student ox
patent/guardian. . This nctice shall include the following:

- 1. The specific offense committed by the student for any of the canses for suspension ot expulsion
listed tn Education Code 48900(2)-(0), Education C odz 48900.2-4890C.4 and Education Code
48915(c) (Fducation Code 48900.8)

2. The fact that a descriptior: of readmission procedures will be made available to the student and
their parent/guardian (Education Code 48916) upon their request for readmission at a later day.

3. Notice of the right to appeal the expulsion to the County Board of Education (Educatlon Code
48918)

4. Notice of the student’s or parent/guardiar's (_xb"joatjm* to inform any new district or school in

- which the stude 1t secks to envoll of the student’s expelied status with Aspire, pursuant to
Education Code 48915.1 (I ducation Code 48918)

Steps to Agpml

The student or p,ucrlt/ guardian 1s eatitled to file an appeal of the Board's decision to the County
Board of Education. The appeal must be filed within 30 davs of the Boatd's decision to expel, even
if the expulsion action 1s suspended and the student is p-aud on probation. (Education Code
48919) | .

The student shall submit a written request for a copy of the written transcripts and supporting
documents fron: the Aspire simultanecusly with the filing of the notice of appeal with the County
Board of Education. The Aspire shall provide the s sudent with these documents within 10 school
days following the student's written request. (Education Code 48919)

Readmission

Readmission procedutes skall be 2s follows:

1. Upon wtitten request from the pupil and parent/guardian no carlier than a full year from the
date of expulsion, the Aspire shall consider readmission of the student. (Education Code 48916)

2. The CEO or designee shall hold a conference with the parent/guardian and the student. At the
conference the student's rehabilitaton shall be reviewed. School regulations shall be reviewed
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and the student and parent/guardian shall be asked to indicate in writing their willingness to
comply with these regulations.

The CEO or designee shall transmit to the Board his/her recommendation regarding
readmission. The Board shall consider this recommendation in closed session if information
would be disclosed in violation of Education Code 49073-49079. If a written request for open
session 1s recetved from the parent/guardian or adult student, it shall be honored.

If the readrmission is granted, the CEO or designee shall notify the student and parent/guardian,
by registered mai, of the Board's decision regarding readmission.

The Board may deny readmission if it finds thar the student has not satisfactorily demonstrated
rehabilitation or that the student continues to pose a danger to campus safety or to other Aspire
students or empioyees. (Education Code 48916) The Board shall provide written notice to the
expelled student and parent/guatrdian describing the reasons for denying readmittance into the
regular program. (Education Code 48916) '

Maintenance of Records

The Board shall mainrain a record of each expulsion, including the specific cause of the expulsion.
The expulsion record shall be maintained in the student's mandatory cumulative record and sent to
any school in which the student s;ubszequently enrolls. (Education Code 48900.3, 48918(k))

The CEO or designee shall, within ﬁw, worki ing days, honor z fmy distric?s request for information
about an expulsion. (Fducaron Code 43915.1)
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AppenuIx viia: minsmont Academy Secondary
3 Year Pro Forma Financials

Assumptions

Teacher Staff
Enrollment §

ADA (94%)

. FY08-09 FY09-10 FY10-11

Projected Projected Projected
REVENUES
General Purpose Block Grant 1,024,424 1,315,576 1,606,728
Federal Income 337,427 384,429 295,120
Categorical Block Grant 98,130 119,712 141,894
Other State Revenue 103,847 186,058 193,270
Donations : - - -
In Lieu Tax Revenue ) 259,831 324,789 389,747
Other Local Revenue 16,000 20,000 24,000
TOTAL REVENUES 1,839,658 2,350,564 2,650,759
EXPENSES
Personnsl
| Certificated 581,573 858,893 973,143
Classified 276,014 394,894 418,894
Benefits 215,066 282,101 317,288
Total Personnel - 1,072,653 1,535,888 1,709,325
Books & Supplies
Books 28,000 35,000 42,000
Materials/Supplies 46,572 56,888 67,686
Food Services 102,667 128,333 154,000
Tot Books/Supplies 177,238 220,219 263,585
Services & Other Operating Expenses
Travel & Conference 8,000 14,000 16,000
Dues & Subscriptions 500 500 500
urance © 4256 5,320 6.384
.ities 15,000 18,564 24,690
Rent 129,600 129,300 129,600
Repairs & Maint 5,000 5,000 5,000
Educ Consuitant 132,528 149,160 165,792
Facilities Contractor 28,920 38,464 51,157
Marketing/Advertisement 1,000 1,000 - 1,000
Field Trip 5.000 5,600 5,000
Printing/Reprod 9,200 11,576 17,736
Fingerprinting 1,000 500 500
Depreciation 45,000 45,000 45,000
Communication 15,000 15,000 15,000
Tot Services 400,004 438,684 483,359
Capital Outlay
Site improvements - - -
Equipment 30,800 30,006 30,000
Tot Capital Outlay 30,800 30,000 30,000
Other Expenses
Facilities Allocation (78.834) {78,834) (78,834)
Corp Admin(7%) 97 441 124,315 151,230
Dist Admin (1%) -13,920 17,759 21,604
Reserve (3%) 10,784 11,517 11,535
Tot _Other Activity 43,312 74,757 105,535
TOTAL EXPENSES 1,724,007 2,299,54¢ 2,591,905

. Note: Principle Payment on loan is reflected in the Cash Flow.




Appendix Viib - Millsmont Acadmey Secondary - 1 Year Cash Flow

2008-2008 Jul-08 Aug-08 Sep-08 Oct-08 Nov-08 Dec-08 Jan-09 Feb-08 Mar-09 Apr-09 May-09 - Jun-09 Jotal
REVENUES )
State Aid Per Pupil Revenue 61,465 122931 81954 81,954 81,954 81,954 81,954 81,954 81,954 . 81,954 81,954 102,442 | 1,024,424
Federal Income 28.119 268,119 28,119 28,119 28,119 28,119 28119 28,119 28,119 28,119 28,119 28,119 337,427
Categorical Block Grant . 5,888 11,776 7.850 7850 7850 7.850° 7,850 7,850 7,850 7.850 7.850 9,813 98,130
Lottery 2,404 2,404 2,404 2,404 2,404 2,404 2,404 2408 - 2404 2,404 2.404 2,404 28,847
Other State Revenue 6.250 6,250 6,250 6,250 6,250 6.250 6.250 6.250 6,250 6,250 6,250 5.250 75,000
Danation : - . - - - . . - - - - . .
in-lieu Tax Revenue 15,590 31180 . 20786 20,786 20,786 20,786 20,786 20,786 © 20,786 20,786 20,786 25983 259,831
Other Local Revenue 1,333 1333 1,333 1,333 1,333 1,333 1,333 1,333 1,333 1333 1,333 1,333 16,000
TOTAL REVENUES 121,049 293,992 148,697 148,697 148,697 148,697 148,697 148,697 148,607 148,697 148,697 176,345 | 1,839,658
EXPENSES
Personnel )
Certificated 48,4584 48,464 48.454 48.464 48 464 48,464 48,464 48,454 - 48464 48,464 48.464 48,464 581,573
Classified 23001 23001 23,001 23001 23,001 23,001 23,001 23,001 23,001 23,001 23,001 23001 276,014
Benefits 17,922 17,922 17.922 17922 17,922 17,922 17.922 17,922 17.922 17,922 17,922 17.922 215,066
Total Parsorinel - T7Té9,388 89,388 89,388 89,388 39,388 80,388 89,388 89,388 89,388 89,388 89,388 89,388 | 1,072,653
Books & Supplies .
Books 2333 2,333 2,333 2333 2333 2333 2333 2333 2,333 2333 2,333 2333 28,000
Materials/Supplies 3,881 3881 3,881 3,881 3881 3,881 3881 3,881 3,881 3,881 3.881 . 3881 46,572
Non Capitatized Equipment 2567 2567 2,567 2567 2,567 2,567 2567 2,567 2567 2,567 2,567 2,567 30,800
Fond Services 8,556 8,556 8,556 8.556 8.556 8,556 8,556 8,556 8,556 8,556 8,556 8,556 102,667
Tot Books/Supplies AT T T T At 17,337 17,337 17,337 17,337 17,337 17,337 7,337 17,337 17,337 | . 208,038
Services & Other Operating Expenses )
Travel & Conferences 667 667 €67 667 667 667 " 667 667 667 667 667 667 8,000
Dues & Subscriptions 42 42 42 42 42 42 42 42 42 42 42 . - 42 500
Insurance 355 355 355 355 355 355 355 355 355 355 355 355 4,256
Utilities : 1,250 1.250 1,250 1.250 1,250 1,250 1,250 1,250 1,250 1,250 1,250 1,250 15,000
Rent/Debt Service *10,800 10.800 10,800 10,800 10,800 10,800 10,800 10,800 10,800 10,800 10,800 10,800 129,600
‘Repairs & Maint 417 417 a17 417 417 417 417 417 a7 . a7 417 417 5000
Educ Cousuliant 11,044 11,044 11.044 11,084 11,044 11,044 11,044 11044 11,044 11.044 11,044 11,044 132528
Facilities Contractor ) 2410 2410 2,410 2,410 2,410 2410 2.410 2,410 - 2410 2410 2,410 2410 28,920
Marketing/Advertisement 83 83 83 83 83 83 83 83 83 83 83 83 1,000
Field Trip 417 417 17 27 417 417 47 a7 M7 417 M7 417 5,000
Printing/Reprod 767 767 767 767 767 767 767 767 767 767 767 767 9,200
Fingerprinting 83 83 83 83 83 83 83 83 83 83 83 83| . 1,000
Communication 1,250 1,250 1,250 1,250 1,250 1250 1,250 1,250 1,250 1,250 1,250 1,250 15,000
1ot Services 29534 29584 29584 29,584 29,584 29,584 28,584 29,584 29584 29,584 29,584 29,584 355,004
Facility Aliocation (6,570)  (6,570) {6.570) (6.570) (6.570) (6.570) (6.570) (6.570) (6.570) (6.570) (6.570) (6.570) (78.834)
Corp Admin(7%) : 8,120 8,120 8,120 8,120 8,120 8,120 8.120 8,120 8,120 8,120 8,120 8.120 97.441
Dist Admin (1%) 1,160 1160 1,160 1,160 1,160 1,160 1,160 1,160 1,160 1.160 1,160 1,168 13.920
Reserve (3%) 899 899 899 899 899 899 899 899 899 899 899 899 10,784
Tot Other Activity 3,609 3609 3,609 3,609 3,609 3,609 3,609 3,609 3,609 3,600 3,609 3,609 43,312
TOTAL EXPENSES 139,917 139,917 139,917 139,917 139,917 139,917 139,917 139,917 139,917 139,917 139,917 139,917 | 1,679,007
Net Income {18,868) 64,075 8,760 - 8,780 8,780 . 8,780 8,780 8,780 8,780 8,780 8,780 36,427 160,652 -
unds from Financing Activities
Change in Long Term Debt (7.731) (7,731) (7.731) (7.731) (7.731) (7.731) (7731 (1.731) (7731 (7.731) (7.731) (7.731) (92.772)
Net Cash from Financing @73 (7,731) (7.739) (7.731) (7.731) (7.731) (7.731) (7.731) (7.731) (7731 (7.731) (7.731) (92,772)
ands from investing Activities .

Purchase of Property & Equipment - - - . . . - R - - R - -
Net Cash from Investing - - - - - - _ N R - - - -

>me Office Cash Transfer 27,000 (27,000} :

# Change in Cash Balances 401 29,344 1,049 1,048 1,048 1,049 1,049 1,049 1,048 1,048 1,049 26696 | 67,880
1ginning Cash Balance - 401 29,745 30,794 31,842 32,891 33,940 34,988 36,037 37,086 38,135 39,183 -
wding Cash Balance ' 401 29,745 30,794 31,842 32,891 33,940 34,98 36,057 37,086 38,135 39,183 67,880 67,880
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Charter School Petition/Peticion de Escuela Tipo Charter

By

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacion de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segin Seccion de
Codigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Piblicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacién por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacién de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segin Seccion de
Codigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Leos peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquler enmienda al fletamento

anexo necesaria para asegurar la aprobaclon por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacion de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracién. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segiin Seccion de
Cédigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacion del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacion de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segin Seccion de
Cédigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Piblicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacion de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segun Seccion de
Codigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Pablicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacion del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter

Charter School Petition/Peticion de Escuela Tipo Charter

merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacion de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segin Seccion de

Cédigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Piblicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio

de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios

listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacién de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticion a el Consejo de Educacion del Districto para otorgarle segun Seccidon de
Codigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela

del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacién por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacién de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracion. Nosotros por la presente hacemos peticién a el Consejo de Educacién del Districto para otorgarle segiin Seccién de
Codigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacion del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela

del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition/Peticion de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the L.ead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacién de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracién. Nosotros por la presente hacemos peticidn a el Consejo de Educacion del Districto para otorgarle segin Seccion de
Cédigo de Educacién 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition/Peticién de Escuela Tipo Charter

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District (District) and believe the attached charter
merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 47605 to Aspire Public
Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2013 with the opportunity to request a continuation of the charter as
described in the Charter Schools Act. The petitioners listed below certify that they are parents or guardians of pupils who are meaningfully
interested in having their students attend the charter school. The petitioners authorize the Lead Petitioner, Gloria Lee, to negotiate any
amendments to the attached charter necessary to secure approval by the District governing board.

Nosotros, los padres firmantes, apoyamos la creacién de una escuela secundaria nueva en el Distrito Escolar Unificado Oakland (Districto) y creemos la
charter anexa merece consideracidn. Nosotros por la presente hacemos peticidn a el Consejo de Educacién del Districto para otorgarle segin Seccion de
Cédigo de Educacion 47605 a la Escuela Millsmont Academy Secondary Campus de Escuelas Publicas Aspire de el 1 de julio de 2008 hasta el 30 de Junio
de 2013 la oportunidad de solicitar una continuacién del fletamento como descrito en el Acto de Escuelas de Fletamento (charter). Los peticionarios
listados certifican que ellos son padres o guardianes de alumnos que son interesados significativamente a tener a sus estudiantes asistir la escuela
del fletamento (charter). Los peticionarios autorizan a Los Peticionario Principal, Don Shalvey, para negociar cualquier enmienda al fletamento
anexo necesaria para asegurar la aprobacion por el Districto.
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Charter School Petition

The charter school estimates that 10 teachers will be employed by the charter school during its first year of operation.

We, the undersigned teachers, support the creation of a new elementary school in the Oakland Unified School District (the District) and
believe the attached charter merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education
Code Section 47605 to Aspire Public Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2009 with the
opportunity to request a continuation of the charter as described in the Charter Schools Act. The petitioners listed below certify that they
are teachers who are meaningfully interested in teaching at the School. The petitioners authorize the Lead Petitioner, Gloria Lee, to make
or negotiate any amendments to the attached charter necessary to secure approval by the District governing board.
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Charter School Petition

The charter school estimates that 10 teachers will be employed by the charter school during its first year of operation.

We, the undersigned teachers, support the creation of 2 new elementary school in the Oakland Unified School District (the District) and
believe the attached charter merits consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education
Code Section 47605 to Aspire Public Schools’ Millsmont Academy Secondary Campus from July 1, 2008 until June 30, 2009 with the
opportunity to request a continuation of the charter as described in the Charter Schools Act. The petitioners listed below certify that they
are teachers who are meaningfully interested in teaching at the School. The petitioners authorize the Lead Petitioner, Gloria Lee, to make
or negotiate any amendments to the attached charter necessary to secure approval by the District governing board.
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