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Ask of the Board

Background

Discussion

Review and adopt the 2023-24 Oakland Unified School District Local Control and
Accountability Plan (LCAP).

The Oakland Unified School District’s 2023-24 Local Control and Accountability Plan
(LCAP) and 2023-24 Budget will be presented for adoption on June 28, 2023. The
LCAP is a three-year District-level plan required under California Education Code
that sets and describes how the District intends to meet annual goals for all pupils,
with specific activities to address state and local priorities identified. The 2023-24
LCAP covers the third and final year in the three-year planning cycle, with four
ongoing goals and one pandemic-specific goal that seek to align our District
academic planning to our other ongoing planning initiatives, especially the
Strategic Plan and the Instructional Focus Plan.

The 2023-24 LCAP includes the following:

e LCAP Budget Overview for Parents

e 2023-24 Plan Summary

General Information

Reflections: Successes

Reflections: Identified Need

LCAP Highlights

Comprehensive Support and Improvement

Engaging Educational Partners: Summary of engagements with staff,

students, and the community and how the feedback from these

engagements was integrated into the plan

o Revised Goals and Actions for 2023-24, including Goal Analysis of 2022-23
implementation of each goal and its actions:
O Goal 1: All Students Graduate College, Career, and Community Ready

O 00O O0Oo
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Fiscal Impact

Attachment(s)

O Goal 2: Focal student groups demonstrate accelerated growth to close
our equity gap.

O Goal 3: Students and families are welcomed, safe, healthy, and
engaged.

O Goal 4: Our staff are high quality, stable, and reflective of Oakland’s
rich diversity.

O Goal 5: Students, families, and staff have the resources and supports
necessary to address the impacts of the COVID-19 pandemic.

® Increased or Improved Services for Foster Youth, English Language

Learners, and Low-Income Students: Additional detail on the services that

we are providing to our English Language Learners, foster youth, and low-

income students

Based on the June 7, 2023 Public Hearing, additional feedback from stakeholders,
and guidance from the Alameda County Office of Education, staff have made the
following changes to the final 2023-24 LCAP:

e Where available, requested data on students with disabilities has been
added to the LCAP to provide a more complete picture of students
receiving Special Education services.

e Additional school site investments funded by state and federal grants,
including the California Community Schools Partnership Program (CCSPP)
grant, have been added.

Staff have also provided more detailed responses to many of the suggested
changes to policies, practices, and programs in the written response to the
recommendations from the LCAP PSAC and its subcommittees. Many of these
changes do not require funding, but instead require commitment of existing staff
resources. The District’s response is also available at https://www.ousd.org/Icap
and will be updated as more information on implementation is available.

The District is required to submit the adopted budget and LCAP to the Alameda
County Office of Education within five days of Board adoption, and no later than
July 1.

$279,505,257: Total amount included in the LCAP

$111,978,015: Projected LCFF Supplemental & Concentration Allocation

See Budget Overview for Parents and LCAP Actions Tables for additional LCAP Fiscal
Information

® 2023-24 Local Control and Accountability Plan (LCAP), including the 2023-24
Budget Overview for Parents, Action Tables for the 2023-24 LCAP, and
Instructions for the 2023-24 LCAP

® Response to Feedback from the LCAP Parent and Student Advisory Committee
(PSAC) and its subcommittees

® Presentation (June 7, 2023 Public Hearing)


https://www.ousd.org/lcap

LCFF Budget Overview for Parents
LCFF Budget Overview for Parents Template

Local Educational Agency (LEA) Name: Oakland Unified School District

CDS Code: 01 61259 0000000

School Year: 2023-24

LEA contact information: Sondra Aguilera, Chief Academic Officer, sondra.aguilera@ousd.org, 510-879-4289

School districts receive funding from different sources: state funds under the Local Control Funding Formula
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs
and extra funding—called "supplemental and concentration" grants—to LEAs based on the enrollment of high
needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2023-24 School Year
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LCFF Budget Overview for Parents

This chart shows the total general purpose revenue Oakland Unified School District expects to receive in the
coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Oakland Unified School
District is $808,983,416, of which $489,627,658 is Local Control Funding Formula (LCFF), $122,422,819 is other
state funds, $87,096,328 is local funds, and $109,836,611 is federal funds. Of the $489,627,658 in LCFF Funds,
$111,978,015 is generated based on the enroliment of high needs students (foster youth, English learner, and
low-income students).

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts
must work with parents, educators, students, and the community to develop a Local Control and Accountability
Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
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This chart provides a quick summary of how much Oakland Unified School District plans to spend for 2023-24.
It shows how much of the total is tied to planned actions and services in the LCAP.




LCFF Budget Overview for Parents

The text description of the above chart is as follows: Oakland Unified School District plans to spend $802,817,992
for the 2023-24 school year. Of that amount, $279,505,257 is tied to actions/services in the LCAP and
$523,312,735 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be
used for the following:

The General Fund budget expenditures notincluded in the LCAP include district-wide expenses to support the
following: general education teaching and clerical support staff for school sites, central support staff, general
supplies, utilities, facilities, grounds, maintenance, repairs, and other basic operational functions.

Increased or Improved Services for High Needs Students in the LCAP for the 2023-24 School
Year

In 2023-24, Oakland Unified School District is projecting it will receive $111,978,015 based on the enrollment of
foster youth, English learner, and low-income students. Oakland Unified School District must describe how it
intends to increase or improve services for high needs students in the LCAP. Oakland Unified School District
plans to spend $145,953,182 towards meeting this requirement, as described in the LCAP.



LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2022-23

Prior Year Expenditures: Increased or Improved Services for High
Needs Students

O Total Budgeted Expenditures
for High Needs Students in the $108,925,618
LCAP

O Actual Expenditures for High
Needs Students in LCAP $88,294,867

S0 $ 20,000,000 $ 40,000,000 $ 60,000,000 $ 80,000,000$ 100,000,008 120,000,000

This chart compares what Oakland Unified School District budgeted last year in the LCAP for actions and
services that contribute to increasing or improving services for high needs students with what Oakland Unified
School District estimates it has spent on actions and services that contribute to increasing or improving
services for high needs students in the current year.



LCFF Budget Overview for Parents

The text description of the above chart is as follows: In 2022-23, Oakland Unified School District's LCAP
budgeted $108,925,618 for planned actions to increase or improve services for high needs students. Oakland
Unified School District actually spent $88,294,867 for actions to increase or improve services for high needs
students in 2022-23. The difference between the budgeted and actual expenditures of $20,630,751 had the
following impact on Oakland Unified School District's ability to increase or improve services for high needs
students:

A serious labor shortage exacerbated by the COVID-19 pandemic persisted into the 2022-23 school year.
Some positions went unfilled or were filled later than anticipated, so some LCFF Supplemental and
Concentration funds were not fully expended. In some cases, investments initially planned for these funds also
moved into newly-awarded grants or into one-time COVID relief funds. Finally, the District's LCFF Supplemental
and Concentration grants both increased after LCAP adoption due to changes to the state allocation formula for
these funds. Given that the District anticipated a new labor contract with its teachers' union in the 2022-23 school
year that was likely to include retroactive costs for positions already funded in the LCAP, these funds were held
in reserve pending more certainty on costs. All unexpended LCFF Supplemental and Concentration funds will
carry over into the 2023-24 school year and will remain available to fund staff and programmatic supports for
high-need students in the new school year.



Oakland Unified School District
2021-2024 Local Control and Accountability Plan, Year 3 (2023-24)

TABLE OF CONTENTS

Plan SUMMaAry fOr 2023-24.........c. e eeeieieeiireeerreeertneseereserenssesenserenssesensssssnssssenssssenssssanssssassessnsssssnsssssnsssssnsssssnssssans 1
RO B I ONS: SUCCESSES. ... ittt e et e e eee e et seea e s aae e s e e s e e e e e s s e e seeaeeseeaeaaaaaeaaaaaaaasaeaeaaaaeeseeeeeeaeaaeeaaeeeeeees 5
0] LYot o] o o [T o ) =T N V=Y = o F 8
7Y Sl o 7= oYL= o SR 27
Comprehensive SUPPOrt and IMPrOVEMENT. ......ccoeeiiiieecccccccccecccc e e e s aaaasasaassassssasssssssssssssseesennees 29

ENgaging EAUCAtioNal Partners... ..o iiieiieiiiniieiieeiiteetenieresetenternseressernseressssnsssassssssssassssnsesnssssnsssnssssnsssnsessssssnseses 34

GOQIS AN ACHIONS..ccuuiiiiiiiiiiiiiiiiiiiirie ettt e reasstreasssrassstrassssesssstesssstesssstenssstesssssasssstasssssssssssnsssssnssssenssssene 50
(CYo - I 50
(CTo -] 1 PP PU PR 81
(CTo -] 1 TR PP P PP PP PP P PP PPPPPP 112
(CTo T PP PP PP PP PP PP P TP PTPPPPPP 140
(CTo -] I TR PSS PP PP PP PURRSPPRR 155

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students for 2023-24.......... 165

R C=To LT g=Te I D T=TY ol o o) o [o] o 13 PURERPP 165



2021-2024 Local Control and Accountability Plan

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Oakland Unified School District Sondra Aguilera, Chief Academic Officer sondra.aguilera@ousd.org | 510-879-4289

Plan Summary for 2023-24

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

About Oakland Unified School District

The Oakland Unified School District (OUSD) serves the children of Oakland, California, a diverse city of over 430,000 that sits on the east side of the San
Francisco Bay. Our student enrollment of 34,117 students is 46% Latino, 21% African American, 12% white, 10% Asian, 7% multi-ethnic, 1% Pacific
Islander, and under 1% Filipino and Native American. More than three out of four (78%) qualify for free or reduced-price school meals. About 18% of
students in our District-run K-12 schools and programs are students with disabilities who receive special education services.

Half of our students speak one of over 65 world languages at home, and nearly one in three students are English language learners. Among these are
over 3,000 newcomer students—youth who have been in the United States for less than three years. Most of our newest arrivals fall into the status of
refugee, asylee, asylum seeker, and/or unaccompanied minor and may be fleeing violence, human trafficking, or persecution in their home countries.

Given the demographic diversity of OUSD, equity is central to our work. As a Sanctuary District, we stand behind our students no matter where they
were born or the barriers they overcame to be here. We cherish the cultural richness in our district and make no exceptions when it comes to including
learners with a wide variety of backgrounds and needs. For us, equity means providing each student with the academic, social, and emotional support
they need to prepare for college, career, and community success in the future. Even ahead of the pandemic, our work sat at the intersection of some of
the most complex equity challenges of our era. The COVID-19 crisis magnified racial and socioeconomic inequalities in Oakland and beyond, and has
made addressing these inequities—in both the short and long term—more critical than ever before.

Oakland Unified School District 2023-24 Local Control and Accountability Plan (LCAP) | JUNE 28, 2023 1



Our Schools

In the 2023-24 school year, Oakland Unified will operate 78 schools: 50 elementary schools (including three TK-8 schools and a Transitional Kindergarten
program at Kaiser Early Childhood Center), 11 middle schools, 11 high schools (including three 6-12 schools), and six Alternative Education programs
(including a partnership with Laney College to operate the Gateway to College program and a partnership with the Street Academy Foundation to
operate Street Academy). We will have nearly 1,500 children enrolled in our pre-kindergarten programs at 29 early childhood education sites.
Additionally, we implement a Young Adult Program that serves our 18-to-22-year-old students with Individualized Education Programs. There are
currently 38 charter schools located within the District boundaries, 28 of which are authorized by OUSD.

Our Vision

All OUSD students will find joy in their academic experience while graduating with the skills to ensure they are caring, competent, fully-informed, critical
thinkers who are prepared for college, career, and community success.

Our Mission

Oakland Unified School District (OUSD) will build a Full-Service Community District focused on high academic achievement while serving the whole
child, eliminating inequity, and providing each child with excellent teachers, every day.

We are committed to more than quality academic education—we take pride in providing enriching activities, school-based health centers, nutritious
locally-sourced meals, and social emotional learning skills. We endeavor to bring joy to the academic experience while cultivating the skills to ensure our
students are caring, competent, fully-informed, critical thinkers. We have been recognized as a leader in equity programs such as our nationally
acclaimed African-American Male Achievement program, as well as our African-American Female Excellence program, launched in 2016-17, and our
Latino and Asian Pacific Islander Student Achievement programs, launched in 2017-18. We are proud of our enrichment programs including music, arts,
athletics, and dual language Spanish-English immersion programs.

Our Graduate Profile

Our students will be:

Resilient Learners
Collaborative Teammates
Community Leaders
Critical Thinkers

Creative Problem Solvers
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Our Values

Students First: We support students by providing multiple learning opportunities to ensure students feel respected and heard.
Equity: We provide everyone access to what they need to be successful.

Excellence: We hold ourselves to uncompromising standards to achieve extraordinary outcomes.

Integrity: We are honest, trustworthy and accountable.

Cultural Responsiveness: We resist assumptions and biases and see the gift of every student and adult.

Joy: We seek and celebrate moments of laughter and wonder.

Our Strategic Direction

The 2021-24 OUSD Strategic Plan dovetails with the 2021-24 LCAP to focus on a narrow set of strategic actions for the next three years. It is an
opportunity to reimagine our work and to craft an Oakland community and school system that represents our highest hopes and dreams for ourselves
and the generations to come. The 2021-2024 Strategic Plan focuses on four key initiatives, each representing a thread of the larger work of the LCAP:

Ensuring Strong Readers by Third Grade

We believe that English Language Learners (ELLs) and Academic Language Learners (ALLs) can develop powerful language and literacy skills when
teachers across subject areas integrate content learning with reading, writing and discussion. Instruction that focuses on the language demands of tasks
and texts deepens students’ content understanding and develops their ability to read, write and speak in ways appropriate to the discipline, task, and
audience. Three proven, high-impact practices for all grade levels will be a major focus for our district: reading complex text, academic discussion, and
evidence-based writing.

Supporting Powerful Graduates

We believe that all students, regardless of current skill or circumstance, can develop the academic, creative and life skills to become college, career and
community ready. To make this vision a reality, every lesson must be purposeful and students must engage in daily tasks that require them to practice
essential skills embodied in the standards (Common Core, NGSS, History frameworks, CA Arts, etc.) and in line with our vision of an OUSD graduate.
Critical learning experiences include projects, exhibitions, and career internships. Our teachers will be supported in their efforts to use high- quality
curriculum, backwards-planning from standards to design assessment and instruction aligned to long-term outcomes. Our students will be given
multiple opportunities to perform a standard, with timely, focused feedback along their path to proficiency.

Creating Joyful Schools

We believe all students must feel safe and connected to learn. This is especially true for students from historically marginalized and underserved groups,
who often experience bias in school. To interrupt the impact of oppression and inequality, OUSD educators implement culturally responsive and
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inclusive practices to engage all students in learning and leverage the unique strengths and gifts they bring to our schools. Through high expectations,
learning partnerships with students and families, and strategic alignment of resources, our community schools help many students overcome trauma
and life circumstances that make learning more challenging. OUSD schools also strive to engage students through diverse programming, including
sports, visual and performing arts, technology, leadership, and career exploration.

Growing a Diverse and Stable Staff

Oakland’s vision is that our students’ diverse and rich backgrounds are reflected by Black, Brown, and multilingual educators. We envision building and
maintaining accessible pathways into teaching and leading Oakland schools grounded in the core belief that the future educators of Oakland Unified are
the children and young adults in our communities. We will strengthen a continuum of supports that encourages sustainable growth and development
for teachers and removes barriers to living and working in oakland. We will work at the intersection of educator stages of development and four critical
focus areas: partnerships, pathways, affinity based support structures, and conditions for educator learning and growth. We believe that to improve
outcomes for students, we must also improve conditions for adult professional learning throughout our system. All OUSD educators deserve continuous
learning opportunities to sharpen their knowledge and skills, meaningful coaching, and time to collaborate with and learn from peers. By engaging in
collaborative inquiry—reflecting on their practices, analyzing student learning, testing the impact of their practices, and sharing learning with
colleagues—our teachers, leaders, and staff strive to build collective efficacy and transform results for students.

About the OUSD LCAP

The OUSD LCAP captures key actions and investments beyond the District’s base program that support our goals to improve outcomes for Oakland
students. In OUSD, these investments may be funded not only by state LCFF Supplemental and Concentration dollars, but also by federal title dollars,
local tax measures, and public and private grants. Although the LCAP expenditures table rolls these investments up to a relatively high level by LCAP
action, OUSD also provides a detailed breakdown of positions and services organized by action sub-area and funding source so that partners can more
easily see how each area of work is supported. This document includes a detailed description of how school sites will invest their LCFF Supplemental and
Concentration dollars based on their adopted School Plans for Student Achievement (SPSAs). For details on how a specific school is investing non-LCFF
resources, including Title | and Title IV awards and local tax measures, please see the SPSA budget for that school. SPSAs are posted on the OUSD
website each fall following Board review and approval of the plans each summer.

In addition to the programs and services described in the LCAP, OUSD also makes strategic decisions around the use of LCFF Base dollars and other
“base” resources such as state and federal funding for required Special Education services. While these basic expenditures are not reflected in the LCAP,
the District will provide summaries of base-funded investments that support focal student groups to provide a more comprehensive picture of the
services provided to these students. In some cases where funding for a position is split between a base resource and a resource included in the LCAP,
the position description reflects the full FTE, while the expenditures table reflects only the portion paid by the LCAP resource. The detailed breakdown
of investments will specify which positions are partially funded out of LCFF Base dollars.
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Reflections: Successes

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

Area of Success: College/Career Readiness

Oakland Unified is showing overall improvement for College/Career Readiness. In 2017-18, the A-G completion rate for graduating 12th graders was
44.3% and has increased to 55.7% last year, 2021-22. Narrowing in on OUSD’s cohort graduation rate, 1,155 students graduated with A-G in 2022 (60.2%
of graduating students), up from 894 students graduating A-G in 2018 (48.7% of graduating students). While this increase is encouraging, one key area
of focus attributed to this success is the building of our Linked Learning Pathways, among other key investments described in our LCAP.

Building Linked Learning Pathways

One key approach to increasing graduation rates and college and career readiness for our focal student groups identified as “red” on the Graduation
indicator (English Language Learners, Students with Disabilities, Foster Youth, Latino Students, and Unhoused Students)—many of whom will be the first
generation in their families to go to college—is through Linked Learning. Linked Learning offers engaging, industry-themed high school pathways in fields
as diverse as Architecture, Health and Bio-science, Engineering, Environmental Science, Fashion, Culinary, Entrepreneurship, Multimedia, Sustainable
Urban Design, and Computer Science, to name a few. Almost every high school, including alternative education schools, has at least one Linked Learning
Pathway, and includes work-based learning as well as Career Technical Education courses that frequently carry dual high school and community college
credits. We believe that Linked Learning is a major factor contributing to increases in the percentage of students who meet the criteria for “prepared”
by completing a combination of A-G course requirements, Career Technical Education, and Dual Enrollment course(s).

OUSD has stayed the course with a long-term investment and approach to developing Linked Learning Pathways citywide. With support from Measure N
(reauthorized for 14 years starting in 2023-24 as Measure H), all OUSD high schools have further developed and expanded Linked Learning Pathways,
and we continue to see a significant increase in participation for students in Grades 10-12, from 44.9% in 2015-16, the start of our 2017-2020 LCAP
cycle, to 87.7% in 2022-23, the baseline year for the 2021-2024 LCAP cycle.

Overall pathway participation for Grades 10-12 continues to increase for all student groups:

All students (53.4% participation in 2015-16 to 87.4% in 2020-21 to 87.7% in 2022-23)

African American students (45.4% participation in 2015-16 to 84.4% in 2020-21 to 83.6% in 2022-23)
Pacific Islander (57.8% participation in 2015-16 to 90.7% in 2020-21 to 90.5% in 2022-23)

Latino Students (55.1% participation in 2015-16 to 87.5% in 2020-21 to 91% in 2022-23)

Unhoused Students (45.3% participation in 2015-16 to 83.3% in 2020-21 to 92.8% in 2022-23)
Foster Youth (42.6% participation in 2015-16 to 82.7% in 2020-21 to 74% in 2022-23)

Students with Disabilities (45.9% participation in 2015-16 to 77.3% in 2020-21 to 78.1% in 2022-23)
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e English Language Learners (49.7% participation in 2015-16 to 85.7% in 2020-21 to 88.7% in 2022-23)

Our early years Linked Learning data showed that 12th grade students in Linked Learning Pathways were more likely to graduate than their non-Pathway
peers (90.7% Pathway 12th grade graduation rate, 64.2% non-Pathway 12th grade graduation rate in 2016), so the continued expansion and deepening
of Linked Learning is a promising strategy for increasing graduation rates.

Strengthening A-G Course Offerings
Over the past years, we have invested in the following areas that contribute toward increased A-G completion rates and college readiness in OUSD:

e Sustained funding for additional high school teachers for expanded “G” electives;
e Streamlined high school master schedules and course offerings to eliminate credit-bearing courses that do not fulfill A-G requirements;

e Continued expansion of Computer Science classes for all students in Grades 6-9 and increased the rigor of these classes to begin earlier
preparation for a wider range of Linked Learning pathways, college majors, and 21st century careers, especially for underrepresented
low-income and female students, and students of color;

e Expanded culturally relevant A-G course offerings through the University of California-approved Khepera courses fulfilling History/Social Studies
(“A”), English (“B”), and College Preparatory Electives (“G”) college eligibility requirements;

® Increased student goal-setting for college and career starting in middle school through Promise Centers; and

e Increased parent engagement in academic activities to understand graduation and college eligibility requirements, including financial aid.
These investments and approaches are having an impact at some schools as more graduates successfully complete the A-G requirements. OUSD’s
cohort graduation rate had 1,155 A-G graduates in 2022 (60.2% of graduating students), up from 894 A-G graduates in 2018 (48.7% of graduating
students). Over half of OUSD 12th grade graduates completed the A-G courses with a grade of “C” or better, meeting eligibility requirements for the
University of California/California State University systems. A-G completion rates in 2020-21 decreased slightly from 2019-20 (from 53.8% to 53.2%),

which we attribute to learning loss due to COVID-19. A-G completion rate increased to 55.7% in 2021-22 as compared to 53.2% in 2020-21. With
additional resources focused on credit recovery, we anticipate a steady increase in the years to come.

Reducing Disproportionality in College/Career Readiness for Students with Disabilities, Pacific Islander Students, and Other Focal Student Groups

Although College/Career Readiness is overall an area of success for the District, we continue to work on strategies to close performance gaps for
students with disabilities and Pacific Islander students, along with African-American students, foster youth, unhoused students, and Latino students.

Improving Pathway Participation for Focal Student Groups

Over the past four years, we have paid special attention to increasing pathway participation for our previously underrepresented groups, including
Pacific Islander students, African American students, foster youth, and students with disabilities. Tenth grade participation for African American students
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has caught up with the overall average and was at 79.0% in 2021-22—slightly higher than the 78.5% average for all students. Participation rates for
students with disabilities are also approaching the overall average, with 75.6% of grade 10 students with disabilities participating in pathways in
2021-22. However, although participation rates for foster youth have steadily increased, they continue to be significantly below the average for all
students, with only 66.7% of grade 10 foster youth participating in pathways. Of 267 students with Individualized Education Programs (IEPs) who
completed high school with a certificate of completion in 2020-21, only 35 had a designated pathway, and only 7 had ever completed a pathway course.

Improving A-G Completion Rates for Focal Student Groups

One challenge as we work to increase A-G completion rates is the dramatic increase in older newcomer students, including hundreds of unaccompanied
immigrant youth who are entering our high schools each year. In 2021-22, 198 newcomer students entered District high schools for the first time,
bringing the total for newcomer high school students to 1,227 students in Grades 9-12. These students are learning English, may have experienced
trauma and interrupted schooling, generally take longer than four years to complete high school graduation requirements, and may not pass all A-G
courses with a grade of “C” or better. This points to a need for targeted newcomer and English Language Learner services and supports so that more of
these students can stay in school and complete their A-G course requirements.

A-G completion rates for several student subgroups also continue to lag significantly behind the average rate 55.7% for all 12th grade graduates in
2021-22:

27% of students with disabilities completed A-G requirements in 2021-22
36% of foster youth completed A-G requirements in 2021-22

42% of African American students completed A-G requirements in 2021-22
49% of Latino students completed A-G requirements in 2021-22

33% of Pacific Islander students completed A-G requirements in 2021-22
36% of unhoused students completed A-G requirements in 2021-22

We continue to implement new strategies to improve access to and completion of A-G courses for these student groups.
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Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low performance and
significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

Based on the California School Dashboard, local District data, and our own reflection on strengths and challenges, we have identified the following two
areas of greatest need:

e Academic Performance in English Language Arts/Literacy and Mathematics
e Teacher Retention

In addition, our recent Dashboard data identifies the following areas of significant need for greater focus over this three-year LCAP cycle:

e Chronic Absenteeism
e Graduation Rate

While the District overall has made progress in reducing out-of-school suspensions and increasing college and career readiness for our students overall,
we have identified two areas of disproportionality that we must address as we work to improve student outcomes:

e Suspension Rates for African-American Students and African American students with disabilities
e College/Career Readiness for Students with Disabilities and Pacific Islander Students

For details on our strategies to reduce disproportionality in these areas, please see the associated areas of success in the previous section.

Finally, based on the 2022 California School Dashboard, the district is required to include an LCAP goal to address one or more of the following
consistently low-performing student groups:

Black/African American students,
English Learners,

Foster youth,

Unhoused students, and

Pacific Islander students.

Strategies to ensure that these student groups demonstrate accelerated growth to close our equity gap can be found in the following Goal 2 actions:

e Action 2.1: Targeted Initiatives for Black/African American Students
e Action 2.3: Targeted Initiatives for Arab, Asian & Pacific Islander Students
e Action 2.5: Supports for Unhoused Student & Families
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® 2.6 Supports for Foster Youth
e 2.7 Supports for Newcomers

Area of Need: Academic Performance

Academic performance remains one of Oakland Unified’s areas of greatest need, as measured by the state’s Academic Indicator in English Language Arts
(ELA) and Mathematics. In the Fall 2022 California School Dashboard, OUSD was designated as “Low” (previously “Orange”) for performance of All
Students in both ELA and Math. In ELA, performance improved slightly from 2018-19 from -46.9 (before the pandemic) to -54.9 distance from standard
in 2021-22 (a score of zero represents that the average score is on standard, with positive indicating average scores above standard and negatives
below). In Math, performance declined slightly from -70.9 to -86.8 DFS over the same period. (Due to low participation in high school, OUSD received a
penalty of 10.5 DFS for ELA and 10.3 DFS for Math).

In addition, all of our focal student groups (English Language Learners, Students with Disabilities, African American Students, Latino Students, Pacific
Islander Students, Foster Youth, and Unhoused Students) are at very low (previously “Red”) performance levels in both English Language Arts (ELA) and
Math. Our Native American student group is also at very low performance levels for both ELA and Math, while our Filipino student group is at a low
(previously “Orange”) performance level for Math. In stark contrast, our remaining student groups—White, Asian, and multi-ethnic—are at Medium,
High, or Very High levels of performance in these areas.

Our District met the criteria established pursuant subdivision (g) of Section 52064.5 CA School Dashboard for three or more pupil subgroups identified
pursuant to Section 52052, or, if the school district has less than three pupil subgroups, all of the district’s pupil subgroups, in three out of four
consecutive school years. This means that three or more student groups had two or more indicators in “very low” (red) or “not met” for three out of
four consecutive years.

As a result, our District is receiving support from the California Collaborative for Educational Excellence (CCEE) as prescribed by Section 52052. Our
District has complied with the activities of the legislation to undergo a Systemic Instructional Review (SIR) conducted by the CCEE in the Fall of 2020. The
SIR entailed a review of our academic program through our written District guidance documents, focus groups with various partners, and classroom
observations. The SIR resulted in three notable themes for improvement 1) Coherence; 2) Autonomy; and 3) Accountability, each specifying
recommending actions our District shall take to implement improvements. There were a total of 58 specific actions organized through the SIR
Components which span from vision, academic program, to district governance. Currently, OUSD has completed 21 actions, or 43%. There are 28 actions
that are “in progress” or 57% and 0 actions that have yet to be addressed. As we continue to implement the 58 SIR Actions identified in our review, we
will use the LCAP as an organizing frame in which we will progress monitor our efforts toward improving our academic outcomes for our students.
Narrowing from the LCAP, the OUSD Instructional Focus supports us to communicate the building blocks of a cohesive instructional program to our
educators Districtwide.
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Relevant Data on Academic Performance

Smarter Balanced Assessment (SBAC): Prior to the pandemic, our students made modest overall gains in meeting or exceeding grade-level standard on
the state’s Smarter Balanced Assessment (SBAC) in English Language Arts and Mathematics since the test’s inception in 2014 and had established
baseline results on the California Science Test/CAST, the state test alighed to Next Generation Science Standards. However, average scores for almost all
student groups fell significantly in 2022 following multiple years of disrupted learning due to the COVID-19 pandemic.

High School Graduation: In 2022, the District’s graduation rate increased to 75.7% and is low according to the CA Dashboard. Graduation rates are very
low for Unhoused Students (47.2%), Foster Youth (41.4%), English Learners (56.3%), and Latino students (65.5%). Students with Disabilities and Socio
Economically Disadvantaged students graduate at a low rate at 69% and 74.4%, respectively. Although considered to be in the medium range for
graduation, African American students graduate at 82.2% and Filipino students at 90%. The students graduating at the highest levels remain our White,
Asian, and Mixed Race students, all above a 90% graduation rate. (Data Source: California School Dashboard, Fall 2022.)

Strategies to Improve Academic Performance

In OUSD, we believe that all students will learn at high levels when instruction meets their needs. Effective instruction is the strongest and most direct
predictor of student learning and is therefore our core responsibility. When our instructional programs are supported by capable leadership and an
empowering system-wide infrastructure, our schools are more equipped to support every student to learn, grow, and succeed. To improve academic
performance across the district, we have articulated an Instructional Focus that is implemented through our three-year Instructional Focus Plan. We
have invested in sharpening our instructional focus as we deepen our work in this area through the 2021-2024 LCAP cycle.

The premise of our Instructional Focus is simple: the transformation of teaching practices, leadership practices, and organizational practices is the
precondition for continuous improvement of student learning. Our Instructional Focus builds on the work we have engaged in during the past few years;
it acknowledges the hard work of our teachers, leaders, and staff; and it leverages the investments we have made, including: professional learning in
core content areas, professional collaboration, culturally responsive pedagogy, linked learning college and career pathways, climate and culture, and
building student-teacher relationships. While we have made some progress, our work is far from done. We are, however, more intentional and more
effective about how we allocate our limited resources because we continue to focus on the highest leverage practices that impact school and student
success.

Our Four Building Blocks of our Instructional Focus serve as the organizing framework at the school- and system-level and inform school site and district
level planning. The four Building Blocks are:

e Cultivating Conditions for Student Learning
e Providing Equitable Access to Standards-based Instruction
e Developing Language and Literacy across the Curriculum
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e Cultivating Conditions for Adult Professional Learning

Together, the Building Blocks guide our journey towards continuous improvement of teaching practices, leadership practices, and organizational
practices in every school, every classroom, every day. Within the four building blocks, teaching, leadership and district organizational practices are
aligned to improve student engagement and achievement. They drive our professional development for educators, our data-driven cycles of inquiry, and
our priority investments in actions and services for 2022-23. The Instructional Focus provides the frame in which we approach whole District school
improvement with an emphasis on accelerating learning for our high school students so they graduate on-time and with A-G requirements.

School improvement in every single school in our District is explained in the School Plan for Student Achievement (SPSA). Each school site specifies how
they will focus on targets connected to our District LCAP Goals. These targets include specific metrics that allow for the public to see the areas for focus
for each school site. In addition, there are school sites that will be supported to create a redesign plan, specifying the strategies they will refine to
improve their school. This work will be led by a site principal who is expected to lead a team of school staff, students, and families through this process.
The areas within school improvement include: 1) Clear and Compelling Vision and Mission; 2) Quality Program Implementation; and 3)Collective
Leadership and Professional Learning.

The plan to increase on-time graduation and that students graduate with A-G requirements is not only referenced in school site plans, there is new
support due to COVID funds that allows for the credit recovery work to be expanded, a strategy within the plan to improve graduation rates and A-G
completion. This work includes a small central team that identifies focus schools by auditing the number of students that are off-track towards
graduation. The focus of the central team then shifts to building site-based staff capacity to support students to participate in academic recovery
strategies including summer school, intercession, and evening options that better suit the daily schedules of some of our students.

Monitoring Our Progress

The system-wide implementation and progress monitoring of these practices will continue to be led and monitored by cross-organizational teams that
include staff from a variety of departments and school networks within the Continuous School Improvement Division: Academics and Instruction,
Special Education, Community Schools Student Services, Office of Equity, Early Childhood, and the School Supervision Networks.

Area of Need: Graduation Rate

Although our graduation rate steadily increased for most of the past decade, it dipped by 2.5% in the 2019-20 year, triggering a fall from “yellow” to
“orange” on the 2021 California School Dashboard. Although the graduation rate began to increase again for the 2020-21 school year, the District
remained at the “low” (formerly orange) performance level on the 2022 California School Dashboard.

Relevant Data on Graduation Rates

Cohort Graduation Rate: Overall, the four-year high school cohort graduation rate has increased over the past five years, moving from 70.7% in 2016-17
to 74.8% in 2021-22, the most recent year for which state data are available. From 2020-21 to 2021-22, our local dashboard data shows an increase in
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graduation rates for African American students from 75.9% to 81.7%; for Asian students, an increase from 89.0% to 91.1%; for Latino students (including
Latino newcomer students), a slight decrease from 63.9% to 63.4%; and for Pacific Islander students, a significant increase from 72.0% to 88.9%. While
the overall graduation rates for English Language Learners (ELLs) decreased slightly from 53.8% to 53%, we saw a significant increase in graduation for
non-newcomer ELLs, from 66.9% to 74.1%. Conversely, the rate fell for newcomer ELLs from 45.4% to 41%, signally a need to specifically focus on our
newest immigrant students.

Dropout Rate: Dropout rates on OUSD local dashboards show that the dropout rate for All Students increased for the first time in recent years in
2021-22, jumping from 13.2% (348 students) in 2020-21 to 16.8% (430 students) in 2021-22. A major factor underneath this dropout rate pertains to the
rate in which our Newcomers are dropping out of high school, which increased to 47.9% in 2022 as compared to 34.7% % in 2021. Additionally, within
our Newcomer population, males and unaccompanied immigrant youth are dropping out of high school at even higher rates than all other student
groups. We continue to invest in engagement and Linked Learning pathways as well as targeted and strategic supports in Alternative Education schools.

Strategies to Improve Graduation Rates

To reverse the current graduation rate decline and to ensure that all students—and especially our highest need students in our focal student
groups—are college and career ready, OUSD will sustain and expand the following universal and targeted strategies and investments:

Linked Learning Pathways with continued targeted support for Foster and Unhoused students;

Strategic approaches to our Academic Credit Recovery Program;

Foundational data review across central leadership and schools, including multi-indicator data profiles for all focal student groups;

Inclusive practices for Students with Disabilities;

Future Centers to support students who are first-generation to go to college;

Elimination of credit-bearing high school courses that are not A-G eligible;

Continued implementation of the Manhood Development Program, Latino Men and Boys and other targeted initiatives of the Office of Equity;
Additional culturally relevant A-G courses in A (History/Social Science), B (English), and G (college-preparatory electives); and

Newcomer programs and wraparound support for unaccompanied immigrant students and refugee/asylee students, including an alternative
education program for those who have dropped out or are at-risk of doing so, site-based social workers, and a re-engagement specialist who
works with students who have dropped out to re-enroll.

Monitoring Our Progress

We will continue to track our cohort graduation and dropout rates, our A-G completion rates, our pathway participation rates, and the state
College/Career Readiness indicator for all students and for our focal student groups to determine whether our strategies to course correct and resume
growth of our graduation rate are effective. We are also monitoring the impact of the COVID-19 pandemic on the progress of our high school students
as they move towards graduation to ensure that students remain on track to graduate despite the disruption in in-person instruction.

Oakland Unified School District 2023-24 Local Control and Accountability Plan (LCAP) | JUNE 28, 2023 12



Area of Need: Disproportionate Suspension Rates for Black/African-American Students and Foster Youth

Although the 2022 California School Dashboard showed that our districtwide suspension rate of 3.8% is flat compared to pre-pandemic rates,
suspensions for our Black/African-American students and foster youth remained disproportionately high at 9.2% and 10.0%, respectively.Unfortunately
since we have returned from COVID, both our overall suspension rate and the rate for African American students have increased. This time during the
2018-19 school year 3% of district students were suspended and currently local data indicate the 2022-23 suspension rate is 3.5%. The African
American student suspension rate was 8.5% and the Foster Youth suspension rate was 10.4%. The African American suspension rate is 2.42 times the
average suspension rate in OUSD and the Foster Youth suspension rate is 2.97 times the District average. Notably, however, the suspension rate for
foster youth has fallen markedly from 13.7% on the 2019 Dashboard and 16.2% on the 2018 Dashboard to 10.4% in 2023. (No suspension data was
reported in 2020 or 2021 due to the impact of the COVID-19 pandemic.)

Effective Strategies to Reduce Suspensions

Over the past decade, our district has taken a system-wide approach toward reducing disproportionality in school discipline for our African American
students by transforming school cultures and moving from punitive to restorative practices in school discipline. These approaches aimed at transforming
school cultures led to dramatic reductions in suspensions over time, and to increasing student time in class (pre-pandemic). Our district put systems in
place to monitor school disciplinary practices and office referrals throughout the year, and our School Board voted to eliminate Defiance as a reason for
out-of-school suspension.

Following are some of the key investments and effective actions (Universal and Targeted) that we have taken to reduce suspensions districtwide.
Targeted Initiatives

The OUSD Office of Equity leads the implementation of targeted programs, courses, and strategies to engage, encourage, and empower African
American male students, who are historically part of the group for which Oakland has been twice identified by the Office of Civil Rights for
disproportionality in school discipline.

Staff Training

e Trauma-Informed Staff Training: We provided well received training for teachers, culture keepers, and school leaders in trauma-informed
de-escalation practices.

e Cultural Responsiveness Training: We provided teacher training in culturally responsive classroom management strategies, with a focus on new
teachers. These training include the following:
o Racial Justice Equity Healing Summer Institute, five full days of learning
o Ethnic Studies Institute, 10 days of learning
o Black Thriving Summit, full day of learning
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Antiracist Trauma Resilience & De-escalation Workshop Series
Uplifting Student and Family Wisdom (in addressing racism)
Ethnic Studies key themes learning series

Racial Healing sessions by affinity series

Disability Justice Learning series

o O O O O ©O

Family Leader Anti-racist Learning six-week series
Social Emotional Learning in Schools

We incorporated three signature social and emotional learning (SEL) instructional practices into daily instruction to broaden the implementation of SEL
practices in all classrooms, schools, and adult settings, in service of creating equitable learning environments. These practices include opening the day
with a welcoming inclusion activity or routine that builds community and connects to the work ahead, embedding engaging strategies to anchor
thinking and learning, and intentionally ending with a closing activity that provides opportunities to reflect and highlight shared understanding of the
importance of the work at the end of the school day.

Restorative Justice

Over the past decade, we have expanded the number of Restorative Justice (RJ) schools from eight schools in 2012-13 to 20 schools in 2022-23. Twelve
of these schools had RJ Facilitators and eight had Restorative Community School Managers. Upon return to in person learning, the Central RJ Staff
supported multiple online training on Trauma informed Restorative Justice, Trauma Informed Restorative Justice with Special Education, Facilitating
Circles Online, Restorative Leadership, Effective Communication and RJ for Culture Keepers.

Culturally Responsive Positive Behavior Interventions and Supports (PBIS)

PBIS provides a culturally responsive framework for increasing equity in student outcomes. Research shows that schools implementing PBIS with fidelity
have greater equity in school discipline, specifically for African American students. School PBIS teams build Tier 1 systems honoring students’ cultural
strengths by including student voices meaningfully in classroom systems and building positive student-teacher relationships. School teams develop and
teach school-wide and classroom norms and rituals reflecting the cultural values of their students, families, and communities. PBIS reflects one pillar of
the OUSD’s districtwide multi-tiered system of support that includes tiered academic and behavioral support for all students.

Data Dashboards for Progress Monitoring and Early Warning for Intervention

We developed interactive data dashboards (internal and public) related to suspensions, office referrals, Coordination of Services Teams (COST actions
and outcomes), Restorative Justice practices; California Healthy Kids Survey results on school climate and student engagement; and Early Warning for
Dropout that includes suspension as an early warning indicator. Dashboard data can be disaggregated by school, grade, race/ethnicity, gender, foster
status, English fluency and fluency subgroup (e.g., newcomers, long-term English Learners, reclassified as fluent), special education status, home
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language, etc. to address gaps and monitor progress, and authorized users can drill down to the student level. In May 2019, we introduced a new
disproportionality dashboard.

Creation and Implementation of QUSD’s Discipline and Intervention Matrix

This is a public document that guides administrators on what types of behaviors should be handled with site based interventions, exclusionary discipline
or a combination of both. This was designed with the intention of bringing equal decision making around discipline practices across all of our district
sites. Every site administrator is expected to refer to this matrix before deciding on whether or not an exclusionary discipline practice may be
administered. Site administrators have two designated Central staff that can help them process and give guidance for specific incidents.

The OUSD Central team also developed the following guidance for schools, networks, and Central staff.

e School Site Administrators will: Ensure that the Discipline & Intervention Matrix is being implemented correctly. Ensure that any exclusionary
discipline decision does not exceed the guidance of the matrix. Engage students, staff and guardians with the matrix. Conduct after-action
reviews with school administrators and culture teams review each suspension to determine what led to it, and to implement strategies to avoid
future similar suspensions.

e Network Superintendents will: Review dashboard of any exclusionary discipline that did not fall within the guidelines of the matrix. Thoroughly
review and assess the need for any expulsion referral based on the guidance of the matrix.

e Central Office will: Provide up to date resources and tools around intervention and discipline. Consult with site admin about day to day incidents
at site that might require discipline. Facilitate expulsion process and hearings. Provide training on discipline and expulsion processes.

Monitoring Our Progress

Looking at OUSD’s trend data from 2015-16 to 2022-23, we continue to reduce the overall districtwide suspension rate from 4.2% to 3.5%. Suspension
rates for African American students remain disproportionately high when compared to rates for all students, but have been substantially reduced from
14.1% in 2011-12 to 8.5% in 2022-23.

Our districtwide results for All Students for the California School Dashboard suspension indicator is medium according to the Fall 2022 Dashboards for
all students in 2021-22. (Data Sources: California School Dashboards; OUSD Suspensions Dashboard at ousddata.org).
Reducing Disproportionality in Suspensions for African-American Students, Foster Youth, and Students with Disabilities

Although suspensions continue to be much lower than in the past, disproportionality remains for African-American students, foster youth, and Students
with Disabilities. End-of-year data for 2021-22 show that African American students (8.3%) and foster youth (9.0%) continue to be suspended at nearly
three times the rate of All Students (3.4%). Students with Disabilities are suspended at approximately twice the rate of All Students (6.2% vs 2.8%). For
those students who are African American special education students, the rate is even higher. While there has been notable progress in reducing
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suspensions for All Students groups when compared to past years, there is still a need for targeted actions and services to address these clear examples
of disproportionality.

Building on Our Success

To sustain our work in transforming school cultures and further reducing suspensions, we will continue to invest in universal and targeted programs and
services:

e Integrated Academic and Behavioral Multi-Tiered System of Supports (MTSS), with emphasis on culturally responsive Tier 1 best first instruction
and universal school culture/climate and conditions for learning (See Goals 1 and 3)

e Student leadership councils for African American male and female students, Latino students, and Asian Pacific Islander students (See Goal 2)

e Office of Equity programs (including African American Male Achievement, African American Female Excellence, Latino Student Achievement, and
Asian Pacific Islander Student Achievement, Family Engagement, and All City Council (See Goals 2 and 3)

e Foundational professional development for teachers that integrates academic and social emotional learning and includes culturally responsive
classroom management and lesson design, and trauma-informed practices (See Goal 4)

e Culturally Responsive Restorative Justice and Positive Behavior Interventions and Supports, and continued training of student Peer RJ facilitators
in All City Council and secondary schools (See Goal 3)

e On-going partnership with families and the Community Advisory Committee for Special Education (CAC) to identify and implement support for
Black students with disabilities, as identified by the CAC Special Committee on Middle School Support for Black Students with Disabilities

Area of Need: Chronic Absenteeism

OUSD’s chronic absenteeism rates have fluctuated significantly over the last five years. During each of the last five years, we have had unusual factors
that have led to several days of mass absences. In 2017-18, we had a number of smoke days from the fires in northern California that resulted in many
students staying home, and in 2018-19 we had a seven-day teacher strike. During the strike, school was technically open, but the majority of families
chose to keep their students home. In 2019-20, some families proactively kept students home in the early days of the COVID-19 pandemic prior to the
March 2020 closure of schools to in-person instruction. In 2021-22 as we returned to in person learning, some families continued to keep students
home as a precaution to minimize exposure to COVID and many students were forced to go into quarantine due to our COVID healthy and safety
protocols. This persisted into the 2021-22 school year as the pandemic continued. This year, we saw increases in chronic absenteeism due to sickout
days, which have occurred twice this year, each lasting a day. Additionally, we had a 7 day labor strike with our teachers union that took place at the end
of the school year. Taken together, these actions and already high rates of chronic absenteeism in our District has resulted in a chronically absent rate of
55%. We have also realized that chronic absence data is a data point that reflects how connected our students and families feel to their school
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experience and how well our students feel, especially at middle and high school. The conditions for learning that we create for our students and families
at each school will be evident in our overall attendance data. Our attendance and discipline department is learning how to work hand in hand with our
culture and climate school teams to create unified support for our school sites and expand our mental health resources at school sites.

Relevant Data

Based on the Fall 2022 California School Dashboard, OUSD had a districtwide chronic absenteeism rate of 45.1% for students in kindergarten through
grade 8 in the 2021-22 school year. Chronic absence in both the 2020-21 and 2021-22 school years was adversely affected by the COVID-19 pandemic,
as described above. All but one student group was at the Very Low/Red performance level. On the Fall 2018 Dashboard, the last year unaffected by
either the pandemic or a teacher strike, the chronic absenteeism rate for all students was 13.9%, with four student groups designated as Red:
African-American Students, Students with Disabilities, Pacific Islander Students, and Native American (American Indian) Students.

Strategies to Improve Chronic Absenteeism Rates

We believe that to reduce chronic absenteeism, every school site must have a functional Attendance Team that creates and implements an Attendance
Multi-Tiered System of Support plan. We developed guidance for site, network, and central leaders to support this work.

School Site Admin will: Ensure that the site has a functioning Attendance Team that has created and implemented their MTSS Attendance Plan. Identify
the lead of the Attendance Team who will be responsible for creating the agenda and facilitating the Attendance Team meetings. Attendance teams
review individual student chronic absenteeism rates and assign students to attendance team members (both school staff and community partners) to
follow up. This will include clear goals and targets for attendance.

Network Superintendent will: Ensure that sites have a functioning Attendance Team (or at least the components are incorporated into the school MTSS
and COST teams). Incorporate attendance reviews and strategies into network check ins or principal one on ones.

Central Office will: Provide up to date tools and resources for school site Attendance Teams to function at a productive level. Provide Professional
Development and training for members of School Site Attendance Teams. Support/Facilitate the SART/SARB process.

Finally, we are revising and improving the Student Attendance Review Team (SART) and School Attendance Review Board (SARB) processes to ensure
that these processes serve as intervention and support, rather than as compliance and punitive measures. We have eliminated the one-page
“compliance” SART contract and have implemented a more in-depth collaborative engagement with school and family to identify the barrier and
provide strategic intervention or support to help overcome that barrier.

OUSD has a Quality Attendance Team (QAT) composed of representatives from Information Technology (IT), Master Scheduling, Operations, Research
and Data, Special Education, Community Schools, and Fiscal who meet regularly to ensure our systems and guidance are aligned. This is a
cross-departmental team that also leads professional development to all of the site staff who are responsible for attendance practices and student
outcomes. This PD ranges from attendance taking and reporting to implementing an MTSS plan.
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Monitoring Our Progress

We will continue to track chronic absenteeism rates by student groups and by school to understand where our strategies are most effective and where
we need to make adjustments to the supports we are providing to improve attendance and reduce the number of students who are chronically absent.
A new data dashboard has been created to identify which students are in need of an intervention, and once that intervention has been started, the
ability to track improvements (or lack of improvement) since that intervention started. We will then be able to track the effectiveness of each
intervention as a whole district.

Area of Need: Teacher Retention, Recruitment, and Quality

Sustainability within the teaching force is a major area of concern in Oakland Unified School District. Attracting and nurturing effective teachers is
notably referred to as the single most high leverage strategy that can positively impact increases to student achievement (TNTP, 2018. The Opportunity
Myth; TNTP, 2009. The Widget Effect). Taken together, our data on teacher retention, the teacher experience collected through a staff retention survey,
and our ability to recruit for and fill vacancies signal a deep investment in efforts to stabilize our teaching workforce are warranted.

OUSD’s most important resource is our teachers. Over time, we have struggled to attract and retain quality teachers. Although this is not a dilemma
specific to Oakland, we are motivated by our teacher and community survey data that have identified teacher retention as a key investment in
improving the teaching and learning in Oakland. In nearly every state across the country, there has been recent legislative or judicial activity aimed at
amending policies that shape the quality of the teacher labor force (e.g., Marianno, 2015). At the heart of recent legislative and judicial action is the
desire to attract and retain a high quality teacher for every classroom. That good teachers are critical to student success is not up for debate; over the
last decade, research has shown that a high quality teacher is the most important school-based input into students’ achievement and long-term
outcomes. Having an ineffective teacher rather than an effective teacher for a single year can cost a student an entire year of learning gains (Hanushek,
1992; Hanushek & Rivkin, 2012). Moreover, recent research shows that students assigned to higher quality teachers are also more likely to attend
college, to attend higher quality colleges, and to earn higher salaries than their peers who were assigned to lower quality teachers. These benefits
compound if students are consistently in classrooms with high-quality teachers throughout their schooling (see, for example, Rivkin, Hanushek, & Kain
[2005] and Chetty, Friedman, & Rockoff [2014]). We believe that a component of developing quality teachers includes retaining our teachers by
investing in a comparable and competitive teacher salary to stabilize the teaching force at our schools serving our highest needs students.

Each year since 2019-20, teacher vacancies have steadily risen overall by 49%. This percentage increase of teacher vacancies, caused in part by a decline
in retention rates from 87% to 81%, have made it challenging to provide continuity of learning experience and services to students and families. Based
on separation data, 40% of OUSD staff leave for another position in public education or relocation, compared to just under 11% who leave because of
retirement. Additionally, teacher vacancies on the first day of the academic year have also risen steadily, pointing to the increased difficulty of filling
positions, especially with highly qualified teaching candidates. Our vacancy rate on the first day of school was approximately 10 positions in 2020-21, 25
in 2021-22, and approximately 40 in 2022-23.
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Relevant Data on Teacher Retention

Teacher retention continues to be a critical need for Oakland Unified because high rates of teacher turnover have a negative impact on the effectiveness
of our professional development, new teacher supports, teacher collaboration, and coaching resources. It therefore affects the quality of classroom
instruction and student learning, and directly impacts student academic performance and social emotional well-being. The need to hold onto and
develop our teachers is greatest in our schools with the highest concentrations of low-income students, English Language Learners, and foster youth.
The majority of students in these groups also identify as Black, Latino, or Black Indigenous, People of Color (BIPOC).

Overall Teacher Retention: On average, 75.6% of our teachers return to the same school the following year, while 81% return as teachers in the district,
if not at the same school. However, our most recent data show that an average of only 50.2% of teachers who were at a school in Fall 2019 returned to
the same school three years later in 2022. Our teacher retention rates have dropped as a result of the global COVID pandemic, and there is a need for
continued investment in order to turn the tides toward growth. These average retention rates mean that we replace hundreds of teachers every year
districtwide, and the turnover and vacancy rates are even higher at some schools in our communities with the most need, and in some content areas
such as Special Education, secondary math and science, and bilingual education. (Data Source: Human Capital Analytics, Staff Retention and Teacher
Data Dashboards, ousddata.org)

Teacher Retention by Region: Teacher retention also varies by region. In the chart below, we see that the average teacher return rate for one year and
for three years is lowest in the Deep East, East, and West regions of Oakland, where poverty rates and neighborhood environmental stress factors are
also most concentrated. The one-year retention rates are 70% in the Deep East and 73% in the West, compared to the Northwest region where one-year
retention rates are at or above 80%. The three-year retention rates are 42.1% in the Deep East region and 41.7% in the West region, compared to rates
above 49.8% for the other four regions.

Teacher Retention by Grade Span: A look at teacher retention by school network shows that the lowest one-year and three-year retention rates are in
our middle schools and high schools.

Teacher Retention in Special Education: OUSD’s Special Education program continues to have challenges staffing Extensive Support Needs classes and
mental health classes. These positions are decentralized, so schools are responsible for hiring teachers. The Special Education team gets data through
weekly collaboration meetings with the Talent Department revealing that the District struggles to fill and retain staff in both of these key areas of
student support.

Teacher Retention by Race/Ethnicity: In addition, there is variation in retention across time by race. Since 2016-17, we have increased the retention of
African American teachers from 73% to 80%, and Latino teachers have experienced highs and lows, and hovered between 76%-86% over the past
several years. Over the past four years, the retention rate for white teachers increased from 78% to 81%. Retention rates for Asian teachers have
dropped from 85% to 79% since 2016-17. (Data Source: Teacher Retention by Demographics dashboard at ousddata.org)
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Our data show that our teachers do not reflect the students and families in our schools. During the 2022-23 academic year, 42.5% of all teachers in
OUSD are white, while 11.8% of students are white. Through targeted recruitment efforts, the District has been able to increase the number of Latino
teachers from 14.7% to 19.1% for the 2022-23 school year, but this number remains disproportionately low compared to the Latino student population
of 46.4%. African American and Asian teachers have remained roughly proportional to the student population.

Staff Retention Survey: OUSD recently completed our fifth annual Staff Engagement and Retention Survey in the Spring of 2022, and will soon release
the sixth annual retention survey in the Spring of 2023. In Spring 2022, the survey included 1,185 teachers, 613 support staff, 247 central office staff and
102 certificated school leaders. At the time of the survey, about 78% of teacher respondents reported planning to stay in their current position, which is
just shy of our retention data. Approximately one in ten (9%) teachers who took the survey indicated they were planning to leave their position
voluntarily.

In the survey, the greatest stay factors teachers identified were their relationships with students and families (82%) and colleagues (77%). Nearly 70% of
teachers reported their health and welfare benefits either encourage or strongly encourage them to stay.

Nearly two thirds (65%) of teacher respondents think about leaving OUSD several times a year or more. Top reasons for wanting to leave OUSD include
housing/affordability in the Bay Area (57%), the level of work-related stress (56%), salary concerns (52%), adequate resources/supplies (46%), and
systems/processes that support you to do your job (38%).

Only about one out of three (37%) of teacher respondents reported feeling satisfied overall with the support at their school sites. In fact, 30% more
teachers who plan to leave (in comparison to teachers who plan to stay) reported that their experiences with professional development, feedback, and
career ladders make them want to leave. Of our Black and Latino teachers, 59% reported feeling satisfied overall with the professional learning and
development they have received as an OUSD teacher.

Strategies to Improve Teacher Retention

Multiple actions and strategies are needed to improve teacher retention in OUSD. Our multi-tiered approach is described below.

Increase Teacher Salaries: Our OUSD Staff Retention Survey data reveals that Oakland teacher salaries and the high cost of living, including housing,
remain key “push” factors contributing to teachers leaving or wanting to leave OUSD. Continuing to invest in competitive teacher salaries stabilizes the
teaching force at our schools serving our highest needs students, and in hard-to-staff content areas such as secondary Math and Science, Special
Education, and bilingual classrooms. While teacher salary is insufficient by itself to solve the teacher retention challenge, it is a crucial component of
attracting and developing quality teachers.

City Partnership: In addition to salary increases, we also continue to explore how to establish systems that support teachers with housing in Oakland.
We have a partnership with Teachers Rooted in Oakland (TriO), formerly part of the City of Oakland and now its own organization, that supports teacher
residents with subsidized housing during their residency year and guarantees income to meet housing costs for four subsequent years in the teaching
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profession. Their TRiO-plus arm supports all Oakland Teachers by providing access to affordable housing. In 2023-24, we will be able to offer 25+ units or
monthly housing stipends to teacher residents, and continue to work to secure funding to support future years.

Grow Our Own Teacher Pathways: In light of the statewide teacher shortage, OUSD is continuing to invest in growing our own teachers through pipeline
development for OUSD high school students, graduates, staff and Oakland community members to become teachers and leaders. Participants often live
in Oakland and match the racial/ethnic, cultural, and linguistic diversity of our students. We also partner with local community-based organizations to
attract recent high school and college graduates. We believe that this “grow our own’’ approach will attract teachers and candidates who are more likely
to stay because they have strong local roots and may be working in areas such as Special Education or after-school programs, where they are already
demonstrating their commitment to the education of children in Oakland.

We are working to align the following teacher pipeline programs serving Oakland schools:

After-School-to-Teacher Pipeline

Maestr@s program for prospective Latino teachers

Classified-to-Teacher Program, including for Special Education paraeducators

Oakland Teacher Residency for prospective Special Education (12), Black Male Elementary School Educators (8), Bilingual Multiple Subjects (6),
STEM teachers (8), and Diverse Single Subject Candidates (4)

Rainin Early Literacy Initiative

OakTown Leaders Pre-Apprenticeship program for High School students

Development of a Paraprofessional Apprenticeship program for alumni, parents, community members and classified staff

Each of these programs provides career and credential advising, mentorship, social and emotional development, and professional development to
beginning and transitioning educators in order to enhance their efficacy in their work and long-term retention in the district. Common strategies, tools,
and resources are being identified that are critical to ensuring the success of aspiring educators, including: support in identifying local and affordable
teacher credential programs; provision of resources to help educators pass critical teacher exams like the CBEST (California Basic Educational Skills Test),
CSET (California Subject Examinations for Teachers), and RICA (Reading Instruction Competence Assessment); and cohort mentorship that aids
education professionals in stepping into the role of teacher.

The Classified-to-Teacher (C2T) Program was awarded a renewal of grant funds in 2022-23, allowing us to expand the number of participants to 50 and
to include additional candidates for Early Childhood Education as well as from after-school programs for an additional five years. The Oakland Teacher
Residency (OTR) also received renewed funding for the next four years from two grants, allowing us to increase the number of Residency slots from 28
to 38, increase the base living stipend from $15,000 to $18,000 per Resident, and to expand the number of pathways offered through the program
starting in 2023-24. OTR is in process of welcoming its fifth cohort of Resident Teachers, and in addition to STEM, Special Education, and Multiple
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Subjects for Black, male-identified educators, now also includes Bilingual Multiple Subjects and Diversity Single Subjects. Both C2T and OTR support a
vast majority of Black and Brown candidates who represent the diversity of our students.

Improving Credential Rates: Support for Teachers with Emergency Permits

Our Support Program for our teachers who are working with emergency permits aims to retain the educators already part of our school communities
and support them towards a credentialing pathway. We will continue to offer the three arms of support: Mentoring support, test prep support, and
credentialing support. The New Teacher Support and Development team will coordinate mentor matches with the teachers, and the Recruitment and
Retention team will continue to offer a tutoring program and online test prep for licensure exams, transcript reviews, and provide credentials counseling
through monthly information sessions, presentations at the New Teacher Institute, through drop-in sessions and one-on-one appointments. We will also
hold the annual Credential Programs Fair where we invite our partnering credential programs so teachers with emergency permits and other employees
in the District can meet with representatives and learn more about credentialing options. Teachers will be provided guidance on enrolling in a
credentialing program and on the teacher licensure process, and are supported in identifying and applying to teacher pathway and financial support
programs currently funded through the District.

Pre-Apprenticeship and Apprenticeship Programs

High School Pre-Apprenticeship: In support of building the High School to Educator pathway, we worked cross functionally and inter-institutionally to
build the OakTown Leaders Pre-Apprenticeship program, a districtwide initiative that combines Linked Learning efforts, Dual Enroliment efforts, and
external partnerships with Berkeley City College (BCC) and Early Care and Education Pathways To Success (ECEPTS) to recruit 20 students to participate
in the Fall 2023 launch. To support this effort, we were awarded a California Apprenticeship Initiative grant and collaborated with ECEPTS to develop
grant proposals for additional funding to support the pre-apprenticeship program, which will cultivate 100 students over three years.

The OakTown Leaders pre-apprenticeship program is focused on supporting students interested in fields related to youth, families and children.
Participants could lead students to careers in Early Childhood Ed, TK-12 Education, Social Work, Counseling, Psychology, and potentially health related
pediatric careers. Students in the pre-apprenticeship will graduate from high school with possession of 6-15 Early Childhood/Child Development UC-CSU
transferable units. Students with a little as 6 units are qualified to obtain an Instructional Assistant Permit to be used for entry into ECE jobs.
Additionally, upon graduation, we can hire qualified students in our adult apprenticeship program to serve as:

e Early Literacy Tutors
e ECE or Elementary Paraeducators
e Early Childhood Instructional Assistants

Graduates can also opt into a local apprenticeship that supports expanded learning in collaboration with City of Oakland Head Start, the YMCA of the
East Bay, and/or Girls Inc.
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Apprenticeship Program: The vision for the apprenticeship work is to build a TK-12 Teacher apprenticeship model that will enable participants to earn
and learn, while they obtain an Associates Degree, a Bachelor’s Degree and a teacher credential, all while they are employed and receive embedded
support and assistance. Apprenticeship programs will allow the district to employ staff who need support navigating college systems, making sense of
their transcripts and what they need in order to promote in their employment as well as in their education. Apprenticeship funding pays for education,
books, fees, childcare, travel, and can support other related costs our employees might face. This is an important opportunity to grow and develop
people currently serving in our system, as well as those in our community.

In the next year, we will engage in planning for a Paraprofessional Teacher Apprenticeship to launch in the Fall 2024. In continued partnership with
ECEPTS and BCC we aim to build out an apprenticeship model that will enable us to hire staff into our paraprofessional roles while supporting them in
earning an Associate Degree. Not only would this program be available to our current employees, but also to graduates of the pre-apprenticeship as
well as community members, alumni and parents.

Other Recruitment Partnerships and Programs

College and University Partnerships: We continue to partner with local colleges and universities to support our teacher pipelines. We are also deepening
our partnerships with local community colleges, such as Merritt and Berkeley City College, who support apprenticeships for students in early education
and education pathways.

Recruiting and Retaining African American Teachers: African American Male Achievement (AAMA), part of the OUSD Office of Equity, recruits more than
10% of all African American male teachers in OUSD to teach courses in its Manhood Development Program, with a current high annual retention rate of
more than 90%. The Office of Equity also hosts an annual dinner for African American male teachers to come together, celebrate their collective work,
and enhance the perception of teaching as a profession in the community. Major contributing factors to this high teacher retention rate is the citywide
professional learning and collaboration as a community of African American male teachers, the opportunity to participate twice a year in a national
AAMA Symposium held in Oakland, and the opportunity for students to showcase their work at major citywide AAMA Student Showcase events each
year.

This year, we were awarded a state grant to deepen our partnership with the Urban Ed Academy and Cal State TEACH to expand our residency to
support African American male elementary school educators. We will support the apprenticeship of eight Black male elementary school aspiring
educators annually in order to continue our recruitment and retention efforts on behalf of African American male educators.

We are continuing to invest in actions and services to improve and expand teacher recruitment and diversity, new teacher support, teacher professional
learning, and retention. We are continuing the existing Grow Our Own teacher pathways in 2022-23.

A teacher salary increase is necessary but insufficient by itself to retain our teachers in our highest need schools. We also need to address professional
development and coaching, conditions for teacher collaboration, and other support for teachers and students that enable teachers to make a longer
term commitment to Oakland students and schools. As we have constructed our LCAP, you will see key investments in these areas that create conditions
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for students and adult learning. Additionally, we need to understand how a salary increase helps to attract a larger pool of diverse teacher applicants in
the context of a statewide teacher shortage and much competition from many Bay Area school districts. In the last hiring season, OUSD only averaged
2.49 unique applicants for every teacher vacancy, and we struggled to fill Special Education, secondary Math and Science, and Spanish bilingual teaching
positions.

Programs to Improve Teacher Quality

Foundational Professional Development and Training: In 2023-24, we will continue implementing foundational professional learning and training, with a
lens towards culturally responsive Best First Teaching/Tier | instructional practices. The instructional and social emotional strategies described above
must have an eye toward building our staff capacity to design, implement, and progress monitor the strategies within Goals 1-3.

In OUSD, we have defined foundational professional learning as the following:

Anti-Racist Learning;

Standards & Equity Institute;

Standards-based instruction focused on English Language Development, English Language Arts, Math, Science, and Music and Arts;
Guided Language and Acquisition Design (GLAD);
ALLAS;

Multi-Tiered System of Supports (MTSS);
Multi-Sensory Instruction;

Universal Design for Learning (UDL);

Positive Behavior Incentive System (PBIS);
Restorative Justice (RJ);

Oakland Educator Teacher Framework (OETF); and
Leadership Development.

We will track Foundational Learning in these areas for all staff to ensure that each adult interacting with students, families, and colleagues understands
the expectations for performing job duties and responsibilities at high levels within OUSD. We have adopted a new professional learning platform that
began tracking teacher and staff participation in foundational professional learning that is connected to our staff information system (Escape/Frontline).
This tracking system just began and will begin to provide us with the means to set goals for how many staff participate in professional learning and
report out on how we are performing against those foundational professional learning goals.

Our three- and four-day Standards and Equity Institute in June 2022 is planned for up to 600 teachers, with participating teachers receiving an hourly
stipend with benefits. Other summer offerings include sessions on Academic Language and Literacy Acceleration for Secondary, Building a Caring School
Community/Social Emotional Learning Institute, Exploring Computer Science, Foundations and Curriculum Planning for Secondary Newcomers, Special
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Education Paraprofessional Foundations and Teacher Foundations, Multi-Tiered Systems of SUpport (MTSS), Student Internship Support Training, and
much more. More offerings will take place in August before the opening of school, including a three-day New Teacher Institute.

A focus for summer professional learning and throughout the school year will be on reaching all new teachers and setting up a system to monitor
participation. The professional learning is designed by a cross-organizational team rather than having separate professional learning strands developed
by individual departments or units. Planning will continue to include offices such as Special Education, English Language Learners and Multilingual
Achievement, and the Office of Equity that focus on particular student groups, as well as offices that focus on academic/social emotional curriculum and
instruction.

Anti-Racist Learning: In 2023-24, 100% of staff will be expected to have completed the introductory series to Racial Justice, Equity and Healing via ou
districtwide Equity Summits held on Buy Back Days, the Summer Racial Justice Institute, the annual New Teacher Institute, a learning series provided
across multiple weeks, or the annual New Teacher Institute, and site based all staff professional learning facilitated by the Office of Equity. In this
foundational training, staff will be introduced to the legacy of white supremacy and the three layers of systemic bias as a cycle of oppression and
reproduction of inequity that can be interrupted and unlearned collectively, individually and systematically. Staff will then be expected to continue their
learning at their school sites through school teams and/or through existing professional learning spaces for their job classification, where staff will
explore their own proximity to privilege and become conscious of their role in perpetuating and disrupting the three layers of systemic bias. Through
ongoing professional learning spaces, staff will practice culturally sustaining strategies to interrupt deficit thinking, leverage students’ linguistic and
cultural assets and nurture empowering narratives of and for our students and families. Progress to date in 2022-23, so far includes 30 school site teams
engaged in on-going learning, nearly 5,000 individual participant experiences in workshops (includes duplicates of the same people who attended
different sessions within half day summits), nearly 2,000 unduplicated staff trained across 76 sites and department teams.

New Teacher Support & Development: Up to 35% of OUSD’s teaching staff is still working to become fully credentialed in the state of California. With
retention data showing the impact of those early years on a teacher’s decision to stay or leave, we have made significant districtwide investments to
develop a comprehensive system of support and professional learning that is effectively differentiated to meet the needs of new and early career
teachers. For our new teachers, we want to ensure that everyone has access to the following pillars of support: weekly mentoring, differentiated new
teacher professional learning, wellness and community building, and credentialing support and progress monitoring. For a full update on our progress
with new teacher support and development, see the New Teacher Support updates under the Goal 4 section of this report.

Monitoring Our Progress

We monitor not only the one-year teacher retention rate, but also the three-year rate. We are also adding a metric with a target to decrease the
number of teachers who report on the annual Staff Retention Survey that they want to leave OUSD because of salary. In addition to these two new
metrics in our LCAP, we will be collecting data and monitoring our progress on other indicators that are directly or indirectly related to teacher
retention, such as:
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® Increase in the rate of unique applicants for each vacant teaching position

® Increase the Racial/ethnic diversity of the teacher applicant pool

e Decrease the number of emergency credentialed teachers, especially in Special Education

e Teacher retention at schools with the highest concentration of low-income, English language learner, and foster youth students, and where
teacher turnover is currently the highest

e Placement and retention of teachers who come from the Grow Our Own pipelines

Retention rates in our middle schools, and in East and West Oakland, where turnover rates are highest

Teacher responses on annual School Climate Survey related to staff feelings of connectedness at the school level and those reporting the desire
to leave OUSD.

New teacher participation in foundational professional learning and mentoring.

Educator wellbeing through a multidisciplinary task force of OUSD leaders.

California Healthy Kids Survey results on relationships with staff, especially teachers.

Oakland Unified School District 2023-24 Local Control and Accountability Plan (LCAP) | JUNE 28, 2023 26



LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

This year’s LCAP continues to emphasize themes of districtwide alignment of academic priorities, actions, and services and systems for monitoring
implementation and progress—from central leadership to schools. A key goal over this three-year LCAP cycle has been to ensure that our multiple
District planning initiatives are aligned around a shared vision that elevates our equity framework. The LCAP is intended to serve as the guiding
academic plan to improve student outcomes on state and local priorities, while our District Strategic Plan focuses on a narrow set of strategic actions
centered on quality community schools, fiscal vitality, and organizational wellness. Our Instructional Focus Plan provides an organizational framework
for our instructional practices at the school level. While the Systemic Instructional Review (SIR) conducted by the California Collaborative for Educational
Excellence in 2021 is not included at length in the LCAP, the LCAP serves as the organizing frame through which we progress monitor the 58 actions
identified in the SIR.

The 2021-2024 LCAP includes fewer actions overall but focuses on consistent implementation and clear progress monitoring both annually and
throughout the year. In addition, we continue to prioritize one-time state and federal relief funding to mitigate the lasting impacts of the COVID-19
pandemic on our students, aligning these additional services with our ongoing work to improve student outcomes.

LCAP Goals and Key Features

For the 2021-2024 LCAP, we developed four broad goals that encompass and expand on the work of our previous LCAP goals. A fifth goal, unique to this
LCAP cycle, encompasses specific work responding to and recovering from the COVID-19 pandemic that is distinct from our ongoing initiatives. Key
features of each goal follow.

Goal 1: All students graduate college, career, and community ready.
e Continued early literacy initiatives to ensure that all students are strong readers by third grade

e Strategies to increase access to quality instruction, especially for our students farthest from opportunity: unhoused students, foster youth,
English Language Learners, African American students, Pacific Islander students, Latino students, and students with disabilities.

Goal 2: Focal student groups demonstrate accelerated growth to close our equity gap.
e Continued investment in targeted student achievement strategies to address the specific and unique needs of our Black students, Latino

students, Arab American students, and Pacific Islander students.

e Expanded support for transitional students and families, including our unhoused students, migrant students, foster youth, and refugee/asylee
youth.

e Expanded English Language Learner and newcomer instructional and social emotional support and services.
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Goal 3: Students and families are welcomed, safe, healthy, and engaged.
e Continued focus on building Community Schools throughout the city.

e Continued investments in Restorative Justice staff and training.
e Expansion of our Multi-Tiered System of Support (MTSS) services to implement MTSS plans at more schools across the district.
e Continued investments for student and family engagement, including interpretation and translation for families who speak languages other than

English.

Goal 4: Our staff are high quality, stable, and reflective of Oakland’s rich diversity.
e A continued focus on staff recruitment and retention, with an emphasis on improving teacher compensation; new teacher support; and

attracting, developing, and retaining teachers and administrators of color.
e Expanded foundational professional development for our teachers and other District staff, with an emphasis on anti-racist and anti-bias training.

e Intensive new teacher support to ensure that new teachers receive the mentorship, training, and credentials assistance necessary to be
successful and remain in the district.

Goal 5: Students, families, and staff have the resources and support necessary to address the impacts of the COVID-19 pandemic.
e (Critical staffing and support to ensure that the OUSD community is positioned to respond to the lasting academic and social-emotional effects of

the COVID-19 pandemic and its long-term impact on students, families, and staff.
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Comprehensive Support and Improvement

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

The following schools are identified for comprehensive support and improvement for the 2023-24 school year: Castlemont High School, Dewey
Academy, EImhurst United Middle School, Frick United Academy of Languages, Fruitvale Elementary School, Grass Valley Elementary School, Hoover
Elementary School, Manzanita Community School, McClymonds High School, Oakland Academy of Knowledge, Oakland International High School,
Prescott School, Rudsdale Continuation High School, Sojourner Truth Independent Study, Street Academy, Think College Now Elementary School, and
West Oakland Middle School.

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

Oakland Unified has a strong and long-standing theory of action around school-based decision making, particularly around funding. At the secondary
level, the bulk of the CSI grant is awarded directly to schools for individual School Site Councils to work in collaboration with broader school
communities to study needs and propose evidence-based solutions. At the district level, staff develop a planning framework for the School Plan for
Student Achievement (SPSA) to guide schools through the process of understanding needs and evaluating potential intervention strategies. Both
network superintendents and Central academic leaders review school improvement plans and provide guidance on focal areas and strategies. In
addition to the site-based investments, a portion of the CSI grant for high schools funds central credit recovery programs and case management to
ensure that students reach graduation.

At the elementary level, all seven CSI schools are identified for very low academic performance and for very high chronic absenteeism. At these schools,
the CSI grant funds a full-time Teacher on Special Assignment (TSA) who focuses on school improvement work. Each school community determines what
the TSA will focus on; many opt for instructional coaching and teacher development, while others focus on culture and climate to address the challenges
that led to their identification for CSI.

District-Level Stakeholder Engagement

Several district-level committees, including the Parent and Student Advisory Committee (PSAC) and the District English Language Learner Subcommittee
(DELLS), review summaries of planned school investments in SPSAs across the district each year to understand trends and to study implementation and
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impact over time. These partners also provide input on needed district-level investments such as student social emotional and behavioral health staff
and academic content experts funded through other grants and targeted resources who provide essential supports to schools designated for CSI.

School Needs Assessment & Stakeholder Engagement

As part of the school site planning process, every school undertakes a comprehensive needs assessment to examine recent student performance data,
progress towards prior year goals, implementation and effectiveness of current strategies, and needed adjustments to strategies. Schools designated for
CSl are coached by their network superintendents and by Central content area specialists to complete their needs assessment with a focused lens on
the areas that triggered their designation for CSI. The OUSD Research, Assessment and Data (RAD) team also assists CSI schools in better understanding
their focal student group data, data on overlapping focal student groups (e.g., newcomer English Language Learners who are also unhoused), and
evaluating performance trends over time.

Identification of Evidence-Based School Improvement Practices

Based on this needs assessment, each school designated for CSl in 2023-24 worked with the school community in the spring of 2023 to identify
high-leverage, evidence-based actions to fund with CSI resources. These proposed actions were then reviewed by network superintendents and Central
Office academic leaders. If needed, schools received feedback to rethink or provide more information on proposed actions to ensure that CSI funding
would be leveraged to effect change. Because the 2023-24 CSl designations were the first since before the pandemic and student outcomes have
changed markedly at some schools in the intervening years, many schools identified in 2023-24 are new to the CSI grant and needed additional support
to understand the funding and the planning process.

Resource Inequities

Oakland Unified has long lifted up equity in its lens on allocating site funding in a city where there can be sharp socioeconomic contrasts between
schools and neighborhoods just a few miles apart. While many state and federal funding streams must be allocated by formula, some local funding
resources provide opportunities to offset some of the inequities inherent in this socioeconomic divide. As part of the development of school plans,
every school is asked to identify and reflect on resource inequities. While it is especially important for schools designated for CSI to name these
inequities, OUSD has found that asking SSCs at high-performing non-Title | schools to consider inequities within the district is crucial as well.

Schools designated for CSl identified inequities in these key areas, among others:

e Schools with predominantly low-income student bodies have far less ability to fundraise through their family communities, as schools in
wealthier areas of the city have done to offset the impact of recent budget cuts.

e Schools that serve very high-need student populations tend to disproportionately employ novice teachers, which requires schools to expend
additional resources to provide coaching and support services to teachers and their students. Many high-need schools also struggle to retain
teachers, and sometimes begin the year with vacancies that are not filled until the second month of school or beyond.
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e At the high school level, schools identified for CSI are less likely to offer Advanced Placement courses, world language courses, and other college
readiness courses, and often have more emergency-credentialed teachers than other District high schools.

e Some schools identified for CSl are disproportionately more likely to receive newly-arriving immigrant students (or “late-arriving newcomers”)
after the Census Day budget adjustments, meaning that these students do not bring additional funding with them to the school, but still require
staff and service resources.

To begin to address these inequities, Oakland Unified funded the following actions during the 2022-23 school year, and continues to explore longer term
solutions:

e Since the 2021-22 school year, the District has allocated additional student support staffing to high need schools based on the Unduplicated
Pupil Percentage (UPP).

e The District funded reduced class sizes at schools with UPPs above 90%.
e The District funded 8.2 FTE in additional teachers to help meet the needs of late-arriving newcomers who arrive after Census Day.

e During the COVID-19 pandemic, the District partnered with community organizations and funders to launch #0aklandUndivided, an effort to
ensure that all Oakland students have technology and internet service at home to allow our highest need students to engage in distance learning
during the pandemic. Over 33,385 devices were provided through this initiative. Ongoing LCFF Concentration funding has been earmarked for
Chromebook replacement in the coming years to ensure that all students continue to have access to technology.

Credit Recovery & Intensive Case Management for CSI-Designated High Schools

The High School Linked Learning Office (HSLLO) provides a comprehensive central credit recovery model that ensures equitable access to all schools
regardless of size or resources to increase the number of students graduating and A-G eligible. The HSLLO created the Central Academic Recovery (CAR)
team to pilot several credit recovery and prevention efforts across CSl schools beginning in Spring 2022. Some examples of programming piloted
include:

e School Day Credit Recovery: CAR’s small Algebra 1a class taught by targeted students in Grades 9 and 10 who received a D or F in Spring 2022.
CAR continues to provide a variety of credit recovery options across three school sites that happen during the school day. Courses offered
include Algebra, English, Geometry, History, and Spanish.

e Summer Healing & Academics 4 Kids (HAcK) Program for Students in Grades 9 and 10: During summer academic credit recovery, students
participate in project based and hands-on learning with engaging field trips, activities and internships relevant to their credit recovery courses in
which they were enrolled. Summer HAcK ’22 had 90+ students and 93% of participants earned the credit pursued. Summer HAcK ’23 aims to
engage 150-160 10th grade students.
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e Site-Specific Credit Recovery Models. In addition to centrally delivered credit recovery, individual schools piloted re-imagined, credit recovery
options that are school site specific, with support from our HSLLO Central Academic Recovery team. The goal of this strategy is to encourage
sites to develop comprehensive, quality and/or innovative site-based approaches to preventing student credit loss and offering credit recovery.
This recognizes that schools are the most expert in the needs and learning of their students, central recovery efforts and a one size fits all model
does not work for all school communities. Targeted schools submitted proposals with data elements, program outcomes, and costs for credit
recovery and loss prevention programs that were reviewed and approved by HSLLO leadership. The target will be students at sites who have a
demonstrated need for remediation or recovery, including but not limited to students who are close to passing but did not pass by term’s end,
students needing additional support during a class in order to pass, students recovering a D grade for a-g eligibility, as well as students who failed
a class and need to recover a course, students needing classes not offered in central credit recovery. If we build site capacity, then sites will
develop systems for monitoring students data, implementing site and course embedded prevention/credit recovery opportunities, which will
lead to an increase of students on track.

e Online Credit Recovery Classes. CAR piloted two online credit recovery classes (American Government and Algebra 1). In spring 2023, the
courses had 25 students enrolled from various CSI schools.

The High School Network will continue to build out the credit recovery strategy for the 2023-24 school year to provide centrally managed credit
recovery teachers and case managers to better support credit recovery needs at CSl-identified sites. CSI funds will be braided with Central Title funding
to expand program eligibility to students at ATSI-designated high schools as well.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

All schools in Oakland Unified use an online inquiry and planning tool to track implementation of their work over the course of the year using
six-to-eight-week cycles of inquiry. Through these cycles, principals work with their teachers to better understand whether the planned strategies are
being implemented with fidelity; what types of short-term student outcomes are expected and whether these outcomes are being achieved; and what
long-term effectiveness will look like for each strategy. At the district level, student outcomes are monitored regularly throughout the year to better
understand data trends and to surface best practices that are leading to growth.

All schools in Oakland monitor the OUSD LCAP metrics for student outcomes at the site level to understand how their students are performing
compared to other students across the district and across the state. In addition, individual CSI schools are encouraged to identify additional metrics
based on their specific need assessments and improvement strategies to track both implementation and effectiveness of their CSl plan actions. These
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vary widely given the diversity of needs in OUSD schools, but can include metrics such as teacher retention, percentage of teachers with full credentials,
or percentage of families engaged with the school.

Ongoing Data Inquiry & Planning

CSl schools will focus their data inquiry and planning work on the specific high-leverage strategies they have identified to improve student outcomes as
part of their CSI plans during regular meetings with their network teams. This data work has continued virtually during the COVID-19 pandemic.
Network superintendents and partners, who coach school leaders in this work, will monitor completion of the inquiry and planning tool to document
these inquiry cycles and will provide guidance on how each school can most effectively monitor the CSI plan. RAD continues to provide focused support
to these schools to help leaders set and monitor targets to improve student outcomes and exit CSI, and to evaluate the implementation and impact of
their planned actions. School Site Councils, school instructional leadership teams, and other key partners also review and evaluate key data points to
determine how effective strategies are and whether schools should continue to implement these improvement efforts or adjust their plans.

Stakeholder Partnerships to Monitor CSI Plans

At the school level, CSI plans are monitored first and foremost by School Site Councils (SSCs). Oakland Unified has a strong culture of school governance
that empowers SSCs—committees composed of parents, students, teachers, school staff, and principals—to participate actively in planning and
budgeting for school improvement. The SSC tracks progress towards school goals and implementation of strategies in the CSI plan, and works with the
principal and staff to amend the plan as needed throughout the year as conditions change.

At the district level, the LCAP Parent and Student Advisory Committee (PSAC) and its subcommittees—the District English Language Learners’
Subcommittee (DELLS), the Committee to Empower Excellence in Black Student Education (CEEBSE), the Community Advisory Committee for Special
Education (CAC), and the Foster Youth Advisory Committee (FYAC)—review and provide input on districtwide investments and strategies for
improvement.

Throughout the year, each group chooses areas of interest for “deep dives” and invites District staff to present on districtwide and school-specific
approaches to improving student outcomes and resulting outcomes in the focal area.

Central Staff Resources for CSI Schools

In addition to support provided by network teams and Central Office content area specialists, OUSD also invests in two Central Office positions to help
schools designated for CSI to research, implement, and evaluate the implementation and effectiveness of their CSI plans. The half-time CSI
Teacher-on-Special-Assignment (TSA) guides principals and school communities through plan development, coaching leaders in data review and helping
school teams evaluate potential evidence-based strategies to address their identified needs. The LCAP Coordinator is funded through the CSI grant to
spend one day each week providing support for the CSI program, including development and monitoring of the CSI-specific sections of the SPSA and
ongoing review of CSl investments to ensure that funds are spent in accordance with each school’s approved improvement plan. Together, these Central
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staff also create the written guidance provided to schools that outlines how schools may plan and use CSI funds. The CSI TSA also offers grade
span-specific help sessions for school leaders, particularly those new to OUSD or new to the CSI grant, to create space for schools to ask questions and
share best practices. As the CSI program develops, the District will continue to examine and refine these Central support roles.

Engaging Educational Partners

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.

During the first eight months of the 2022-23 school year, all of the OUSD LCAP advisory committees continued to hold public Zoom meetings, in keeping
with practices developed during the first year of the pandemic and based on community requests for ease of access. As in 2022-23, the LCAP Parent and
Student Advisory Committee (PSAC) and its subcommittees held a larger number of meetings and engagements than they had prior to the pandemic. In
March 2023, the state declaration of emergency due to the COVID-19 pandemic ended and cities, agencies, and districts across the state were directed
to return to in-person meetings for those bodies that are governed by the Brown Act. OUSD’s advisory committees are governed by the Greene Act, but
the District received mixed guidance from the state on whether these committees were also required to return to in-person meetings, with some
divisions of the CDE asserting that they were and others adamant that these community bodies could continue to meet remotely. Erring on the side of
caution, the PSAC and its associated committees opted to return primarily to in-person meetings in April 2023, and conducted the final meetings of the
year in person.

We continue to extend our most heartfelt recognition and deepest gratitude to the family, student, and community volunteers who have dedicated an
immense number of hours to service in our advisory committees, all while supporting and performing additional leadership roles at schools and in our
city. As just one example, various PSAC members dedicated over 100 hours between August and May to planning and public meetings alone, with
additional time devoted to staying informed, listening to partners, and reaching collective decisions. Leaders from the other advisory committees logged
similar hours of service. The magnitude of this commitment and leadership cannot be overstated, especially as these committees expand their presence
within district and city level spaces.

As in previous years, the OUSD LCAP engagement process for 2022-23 included a combination of districtwide and small group meetings and sessions
complemented by tools and materials to facilitate participation, share information, and gather feedback. Since August 2022, parent, student, and
community leaders spearheaded a total of 45 districtwide committee meetings followed by open debrief sessions, hosted 11 additional districtwide
public forums and engagements, held 16 meetings of working groups to address specific areas of student need, and organized 18 committee
presentations/reports to the School Board—all supported by at least 76 meetings for members to plan, learn, and strategize together.
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All committees gathered and shared feedback for updates to the LCAP, monitored student access to resources, helped in re/assessing specific needs
based on data and other information, engaged in intersectional analyses of student experiences in cross-committee collaboration, and strengthened
collaboration with partners in support of their identified priorities, including School Board directors, district and school administrators, labor partners,
and other organizational partners.

Meetings and engagements were advertised to the entire OUSD community through webpage postings, email newsletters and communications, mass
phone calls/texts, family and community web portals, and targeted outreach. All City Council, OUSD’s districtwide student council, also included a
session for student leaders to voice their concerns and priorities for the LCAP as part of their April 2023 meeting. Two students from All City Council
served as LCAP directors within PSAC and linked the work of All City Council to the work of the PSAC during public meetings.

The LCAP Engagement Program Manager collaborated with other OUSD staff to provide individual and small group support to committee members in
charge of facilitating and steering the work of the various advisory committees. She provided logistical, data gathering, content development, and
technical support to all involved in the LCAP engagement process. Evaluation forms submitted by participants at each of the meetings contributed to the
content and design of subsequent meetings.

Agendas, materials, and recordings for the meetings of the various advisory committees are available in public committee folders at ousd.org/LCAP.

Following is a detailed breakdown of the meetings and engagements that supported the process of the LCAP advisory committees:

e Thirty agenda-setting and planning meetings for the members of the PSAC, each preceded by 30 minutes of planning by the six lead delegates

e Eight agenda-setting and planning meetings for the members of the District English Language Learners’ Subcommittee (DELLS)

e Seven Agenda Setting and Planning Meetings for the steering committee of the Foster Youth Advisory Committee (FYAC)

e Ten agenda-setting and planning meetings and 16 working group meetings for the members of the Community Advisory Committee for Special
Education (CAC)

e One cross-committee start-of-the-Year retreat for all committee members and three weekend strategy sessions for members of PSAC

e Two training sessions for members of CAC and PSAC

e Three special public engagements hosted by members of CAC and one by members of PSAC

e Three public workshops hosted by members of DELLS to support content access for families and community members attending their meetings

e Eight “Navigating OUSD” question-and-answer forums launched and supported by members of PSAC

e Six presentations to the School Board by PSAC, four by DELLS, five by CAC, two by FYAC, and one by the Latino Parent Advisory Group

e Additional facilitation and practice sessions for the chairs of the various committees and the chairs of specific meetings

e Participation by committee leads in community meetings and activities hosted by organizational partners such as the Parent Leadership and

Action Network, California Youth Connection, and the Oakland Education Association, among others.
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In addition to engagement with students, families, and community members, the District also offered engagements for principals, teachers, classified
staff, and Central Office leaders in a series of listening sessions to gather input on implementation of the 2021-24 LCAP and needed adjustments to
investments, including:

Two engagements™® with teachers and school site staff to discuss school site needs that the LCAP could address;
One engagement* with principals to discuss school site needs that the LCAP could address;

An engagement* with classified staff at both school sites and in the Central Office; and

An engagement with All City Council student leaders to gather their feedback on LCAP investments.

*In Spring 2023, these sessions occurred on the eve of or during a seven-day teacher strike. While most planned sessions were held as scheduled, very
few school site participants joined the sessions due to the many demands on schools leading up to and during the strike.

A summary of the feedback provided by specific educational partners.

LCAP Parent and Student Advisory Committee (PSAC)

The LCAP Parent and Student Advisory Committee has 23 parent/guardian members who are democratically elected to represent families and schools in
their electoral districts by parent/guardian members of School Site Councils and Site English Language Learner Subcommittees. Up to 13 members of
PSAC also serve on the District English Language Learners Subcommittee (DELLS) and a few hold joint membership in other advisory committees. Up to
nine students—seven by electoral district and two at-large—can be elected by All City Council to serve on PSAC. Two students currently hold
membership in PSAC.

This was a year of increasing reach and visibility for the members of the LCAP Parent and Student Advisory Committee. Alongside members of other
advisory committees, PSAC began the year with an advisory letter calling on School Board Directors to support the leadership of PSAC as the primary
representative body for families in OUSD and to monitor implementation by staff and others of the recommendations that received administrative and
Board approval at the end of the previous school year. Chief among their requests was the implementation of a standing monthly PSAC report at School
Board meetings for members to promote and solidify the work of PSAC and other committees. A resolution establishing that reporting segment was
adopted by the Board in December 2022 and began to take place in January 2023. This segment has produced greater responsiveness to the work and
voice of PSAC by School Board directors and by other district/community leaders. It has also resulted in greater attendance at committee meetings and
has made PSAC more visible to community partners working to improve student outcomes in OQUSD.

PSAC’s leadership and its collaboration with staff also led to the launch of a monthly Question and Answer forum for OUSD families. This monthly forum
has also been well received. It has strengthened PSAC’s capacity to help participants get their questions answered and find resolution to individual
problems. This type of individualized support was not possible within PSAC’s monthly meetings. The forum has also operated as a focus group
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experience that provides important information to PSAC members about the implementation and effectiveness of OUSD services and that helps staff
improve the support that they provide to students and families.

During the Spring of 2023, PSAC focused on strengthening its communication with members of school site committees in the electoral districts that they
represent. Starting in February, they gathered feedback for the 2023-24 LCAP and budget with a questionnaire for members of School Site Councils and
Site English Language Learner Subcommittees. They promoted the questionnaire through many announcements and presentations and discussed the
responses within their public meetings. They focused on the following questions as they developed their 2023 feedback and their priorities for 2023-24:
1) What positions, services, and resources do you think have the greatest impact for students at your school? 2) What unmet needs exist at your school?
PSAC’s feedback and recommendations for the 2023-24 LCAP and budget integrates the responses from school site committee members, the work of
the other advisory committees, the recommendations from June 2022 that are pending full implementation, and the voices of the many participants
and their public meetings and engagements. These are PSAC requests:

1) Full implementation of PSAC’s June 2022 Recommendations related to School Governance. URL for document with June 2022 recommendations:
https://drive.google.com/file/d/1v3ucSMn9z4JQTTKFnYrAvC coXGXnl1N6/view?usp=sharing (See Section C of PSAC Recommendations)

2) Increase and Improve Targeted Support for Disabled Students. This includes:
e Implementing the CAC’s resolution to stop the forced removal of disabled students from their schools and the closure of their programs.
URL to text of Board of Education of Resolution No. 2223-0221 - School Stability and Belonging for Disabled Students in OUSD:
https://tinyurl.com/enkajyzx (connects to all LCAP goals)
e Reinstating the paraprofessional and instructional support specialist positions that were eliminated on 3/9/23 and a focus on recruitment
and retention for those positions (LCAP Goal 4.1)
e Districtwide implementation of Board of Education Resolution 21-1489: Access to Social-Emotional and Academic Supports for Students
with Disabilities, which currently focuses on Linked Learning/Career-Based Opportunities, After-School Programs, Athletics, and Electives
(connects to all LCAP goals)
3) Increase and Improve Access to Individualized Support and Intervention for Students. This includes:
e Providing evidence of access by all English Language Learners, including newcomers and disabled English Language Learners with
Individualized Education Programs, to designated English Language Development at their level of language proficiency (LCAP Goals 2.7
and 2.8)
e Maintain and expand centralized case management and designated resources for foster students as identified by the Foster Youth
Advisory Committee (LCAP Goal 2.6)
e Monthly Board-level reporting by the Coordinator of the McKinney Vento Program on the level of service and support for unhoused
students and families across OUSD schools and programs (LCAP Goal 2.5)
4) Focus on Staffing for Student Psychological/Mental/Behavioral Health. This includes:
e Providing school and district level inventories of the psychological/mental/behavioral services currently available to students
® Increasing access to Tier 2 and Tier 3 psychological/mental/behavioral services for students (LCAP Goals 3.1, 3.2, and 3.4)
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PSAC members dedicated a large part of their April 12 School Board report and of their June 7th presentation for the LCAP to supporting School Board
adoption of Resolution No. 2223-0221 - School Stability and Belonging for Disabled Students in OUSD. In their statement of support, they cited the 6th
principle from their adopted Principles for the LCAP and Budget: “We affirm that students with dis/abilities are inherently diverse, have many
overlapping experiences and needs that must be addressed by everyone, and have the right to participate as full members in all aspects of school and
district life.” (To access their adopted set of principles, visit the following URL:
https://drive.google.com/file/d/120u0qB361xndA4V5bgsW2Nd740akHUMp/.) They also asserted that forcibly removing disabled students from their
schools is exactly the opposite of supporting their participation as full members in school and district life and that doing so works against two of the
outcomes supporting Goal 3: increasing the percentage of students and the percentage of parents that feel connected to their schools as measured by
the California Healthy Kids Survey.

To access the June 7, 2023 presentation made by PSAC to the School Board, visit the following URL:
https://docs.google.com/presentation/d/19YDTouThsjXEhrScVytNosMFYnhEP3KmjQelAC7MpVk/#slide=id.p3.

District English Language Learners’ Subcommittee (DELLS)

Parents and guardians are elected to membership in the District English Language Learners Subcommittee through election to LCAP PSAC. 13 PSAC seats
are designated for joint membership in DELLS. Schools can also designate one additional member to DELLS through their Site English Language Learners’
Subcommittees or their School Site Council ELL representatives. 12 members currently serve on the District English Language Learners Subcommittee.

In Fall 2022, DELLS implemented a new structure to support stronger participation by families and community members in meetings. Each meeting that
explores a student need or advocacy area is preceded by a workshop to help families understand basic language and concepts that will be discussed in

”n .

the meeting, such as workshops to explain “the meaning and content of designated versus integrated English Language Development,” “the meaning of
language reclassification and the criteria for reclassification,” and “the content and process for the English Language Proficiency Assessments of
California or ELPAC.” This structure has succeeded in supporting the participation of attendees. The workshops are held with simultaneous
interpretation into at least three languages and have provided basic familiarity for those who attend the meetings that follow them. DELLS members

helped to plan the workshops and, in doing so, received essential orientation for their leadership roles.

This year, DELLS strongly promoted full access for disabled English Language Learners to the support that is provided to all English Language Learners.
DELLS members advanced greater access to school-based English Language Development (ELD) instruction, ELPAC assessment, reclassification
processes, and shared decision-making with Site English Language Learner Subcommittees. Through this work, DELLS helped to provide foundational
disaggregated/ intersectional data that revealed important areas of need for English Language Learners (ELLs) in OUSD. In their commitment to access
for disabled English Language Learners with IEPs, DELLS also called on the School Board and staff to adopt Board of Education of Resolution No.
2223-0221 - School Stability and Belonging for Disabled Students in OUSD. They argued that access to essential practices for English Language
Development and ELL wellbeing can only be achieved if students are able to remain in their schools. They asserted that disabled ELLs and their families
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face additional obstacles within schools as they seek both language and disability access, and often also face exclusion due to their race and income.
They depend on the support, stability, and belonging that their school communities provide to confront these obstacles.

In June 2023, DELLS affirmed the following goals from their June 2022 recommendations and requested specific related actions:

GOAL 1: Access to Designated English Language Development for ALL English Language Learners

e Action 1: evidence that ALL English Language Learners, including all disabled English Language Learners and newcomers, are receiving the
mandated 30 minutes of Designated English Language Development (ELD) at their level
Action 2: an inventory of the specific resources and staff time available to provide English Language Development (ELD) at each school.
Action 3: Written explanation of how designated English Language Development (ELD) is being provided in relation to integrated ELD at each
school.

e Action 4: To monitor that disabled English Language Learners with IEPs are receiving designated English Language Development at their level, we
also need to know how many of them are being assessed every year using the English Language Proficiency Assessments for California.

e Action 5: evidence that all Individualized Education Programs (IEPs) for English Language Learners include goals for English Language
Development

e Action 6: a survey for all parents and teachers to tell us if all English Language Learners are receiving designated English Language Development.
This will give us additional evidence that the instruction is being provided and will make all teachers and parents aware of this legal mandate for
ELL students.

GOAL 2: Improve Language Access and Overall Accessibility of Information

e Action 1: list of the documents that must be translated into other languages so that parent and community leaders can be informed participants
in decision-making

e Action 2: resources and support for the translation of the documents listed as necessary for shared decision-making. (This includes knowing the
legal rights and requirements for interpretation and translation in general—including OUSD’s Board of Education AR 5124, how many
centrally-managed interpreters and community navigators OUSD has and what they are able to do, about current efforts to expand access to
interpretation and translation, how schools are providing interpretation and translation for their school communities, and if interpreters
currently funded through one-time dollars will shift to ongoing funding sources.)

e Action 3: a dedicated device at the main office set up with Google Translate and other interpretation tools to help family members and staff
communicate and share basic information right when it is needed

e Action 4: clear instructions posted at every main office (and shared through regular outreach tools) for how families can request and access
interpretation.
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GOAL 3: Building an Inviting and Inclusive Culture for the Families of English Language Learners (ELLs)

e Action 1: Stop the practice of School Site Councils taking over the role of Site English Language Learner Subcommittees (SELLS). This is an urgent
request. SELLS are spaces for families of English Language Learners to discuss the needs of their students and their own needs. Many School Site
Councils say that they have taken over the role of the Site English Language Learner Subcommittees but these discussions are not really
happening and there is no real representation of ELL families.

To access the June 7, 2023 DELLS presentation to the School Board, which includes some staff updates, visit the following URL:
https://docs.google.com/presentation/d/19YDTouThsjXEhrScVytNosMFYnhEP3KmjQelAC7MpVk/#slide=id.p32

Community Advisory Committee for Special Education (CAC)

The current membership of the CAC includes one student, 14 parents/caregivers, 3 teachers, 1 paraeducator, 1 community member who is a speech
therapist in another school district, and the Special Education executive director as an ex-officio member with a total membership of 18. The CAC has
strong racial, disability, language, class, role, grade span, and neighborhood diversity with at least five additional people (four parents and one teacher)
pending election at the next CAC meeting.

The CAC for Special Education has the strongest attendance at public meetings of any committee and the highest number of concurrent initiatives and
working groups aimed at supporting different groups of disabled students and a range of specified needs across the student/family community. The CAC
advises on the Local Plan for Special Education while seeking full integration of the Local Plan’s priorities, indicators, actions, and investments
throughout the LCAP. The 2022-23 CAC initiatives were:

1) Call to Protect Students with Disabilities by Rescinding School Closures

2) Implementation of Plan to Reduce Suspensions for Disabled Black Students in Middle School

3) Implementation of Board Resolution No. 2021-0159 - Ensuring Access to Social-Emotional and Academic Supports for Students with
Disabilities

4) Access by Students in the Young Adult Program to space and programs at The Center: Central Kitchen, Instructional Farm, and Education
Center and to other Work-Career Opportunities

5) Implementation of June 2022 Feedback for the LCAP

6) Integration of Local Plan Feedback into the LCAP

7) Adoption by the School Board of the CAC’s Priorities for the Legislative Platform

Since April 10, when the CAC first learned of the removal of disabled students from schools across OUSD, the CAC has called on OUSD to “end the
discriminatory practice of removing disabled students from their schools to close their Special Education classrooms.” (quote from June 7, 2023
presentation slides). This call is intended to promote “stability, continuity, and belonging for disabled students in schools.”
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Members of the CAC launched an online petition that garnered 1,492 supporters, held two community meetings to discuss the issue with families and
community members, testified at various Board meetings and mobilized others to do the same, and worked with Board directors to introduce Board of
Education of Resolution No. 2223-0221 - School Stability and Belonging for Disabled Students in OUSD. The resolution would place a moratorium on the
removal of students starting in 2023-24 and would institute changes in the process for enrollment by disabled students in Special Education classrooms
and schools, affirm established elements of OUSD ’s enrollment policy (such as the enrollment priority for continuing students within schools), and
improvements in the consultation process for any changes. Despite passionate and widespread support, the resolution was not adopted when it came
up for a vote on June 7, 2023.

Additional CAC recommendations for the 2023-24 LCAP include:

1) Integration of the CAC’s feedback for the Local Plan for Special Education within the LCAP. To access the CAC’s Local Plan feedback, visit the
following URL: https://docs.google.com/document/d/1039nn9AGJj18ehP1KS-zuYoUw7fOMgM6/

The feedback discusses how the level of service described in the Annual Service Plan is not sufficient and how district level information rather
than site level information was inappropriately used to cut Special Education positions. The document also details the need for: a) a moratorium
on the closure and consolidation of Special Education classrooms; b) a focus on reducing absenteeism for disabled students with IEPs; c) a focus
on retaining instructional support specials, paraprofessionals, and Special Education teachers (especially for students with Extensive Support
Needs); d) district-level intervention and decision-making to interrupt the very high suspension rates of disabled Black students with IEPs; e)
ongoing and easily accessible information on staffing levels by positions, by types of programs by school site, and at programs that serve the
entire SELPA; and f) accountability and metrics for programs across multiple years with a precise accounting of budget expenditures and students
served.

2) Full implementation of the June 2022 recommendations for the LCAP. These are the requests from the CAC for specific adjustments to the LCAP:

a) All Special Education Plan indicators must be brought into the LCAP in the sections where they most apply, along with actions and
investments related to each of them. These indicators connect closely to those in the LCAP. Also, if increasing or improving how we
provide a Special Education service can help to improve outcomes for Students with Disabilities (and for all of the other groups to which
they belong), we must describe increases and improvements to that Special Education service in the LCAP.

b) The LCAP must clearly show how disabled students who are also Low Income, English Language Learners, and/or Foster Youth are
receiving support and benefitting from investments for their needs that relate to being LI, ELL, and/or FY. Disabled students who qualify
must receive services funded by Supplemental, Concentration, and similar funds just like other non-disabled students who qualify.

c) Ingeneral, the LCAP must clearly show how we are seeking to increase and improve disability-related supports for disabled students.
EXAMPLE: Increasing the recruitment and retention of particular Special Education staff (such as low incidence teachers and case
managers in Counseling Enriched classrooms), can improve outcomes for particular disabled students.
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d) Specify in the LCAP where the CAC and community members can access the addendum mentioned in Goal 2: Action 2. It will allow us to
easily track and monitor staffing, resources, and expenditures for providing disability-related supports to students, and allow us to
engage in meaningful LCAP discussions to improve student access and outcomes. The addendum should include staffing, resources, and
expenditures for our 504 program, which also benefits students with dis/abilities.

e) Set up additional support to integrate our Special Education indicators, actions, and expenditures from the Special Education Plan into
the LCAP and to guide staff on how to sustain that integration. The LCAP must model disability inclusion and showcase districtwide equity
efforts to improve outcomes for disabled students. It must show that OUSD clearly understands the intersecting experiences of disabled
students. To read the specific feedback, visit the following URL:
https://docs.google.com/document/d/19b3Q4605SFWLowQLBJuOxYRVJk2BxgUdTvAUbC2bQjQ/

f) Describe current work to provide linked-learning and other career-based opportunities to more disabled students, including students up
to age 22. This is briefly named within the LCAP as an area of need for students with dis/abilities but the work to support this need is not
described.

g) Add specific data related to the retention of Special Education teachers and paraeducators, a description of the impact on students with
dis/abilities, and explanation of actions to improve retention. This is briefly named as an area of very high need but not discussed.

h) The percentage of Special Education teachers on emergency credential must also be included. This is called out as especially important
for Special Education without data and discussion.

i) Under the subsection “Reducing Disproportionality in Suspensions for African-American Students,” include data and actions from the
CAC/OUSD plan to reduce Suspensions for Black Students with Dis/abilities in middle school with explanations for those actions and
related indicators.

j) All actions to address the specific and unique needs of focal racial and ethnic groups must show how disabled students that are members
of those racial and ethnic groups are accessing and benefiting from those actions. The CAC has a sustained focus on Black Students with
Dis/abilities who are being suspended at 9 times the rate of other OUSD students. This is an example of why we need this intersectional
work.

k) Incorporate all actions and investments to increase access for Students with Dis/abilities (beyond Special Education) per adopted Board
Resolution 21-1489, as well as indicators to monitor access.

[) Include description of 504 programs and any actions to improve it under Goal 2. This should also include access and outcome indicators
for students supported by 504 plans.

m) Actions directed at addressing the specific and unique needs of focal groups under Goal 2 should include analysis of how Students with

Oakland Unified School District 2023-24 Local Control and Accountability Plan (LCAP) | JUNE 28, 2023 42


https://docs.google.com/document/d/19b3Q46O5SFWLowQLBJuOxYRVJk2BxgUdTvAUbC2bQjQ/edit?usp=sharing

Disabilities that are members of those focal groups are accessing and benefiting from those actions.

n) All actions under Goal 3 must describe how they are being implemented to reduce suspensions for Black Students with Dis/abilities. This
is the group of students that is suspended the most.

o) Add a school stability indicator for Students with Dis/abilities as a whole and for Black Students with Dis/abilities specifically. One
guestion that such an indicator must immediately answer: “How many school changes have disabled students experienced before they
enter middle school?” We believe that school stability is a driver for student engagement and helps to prevent suspensions. The goal of
actions directed at that indicator would be to provide school stability and a welcoming school experience to Students with Dis/abilities as
a precondition for consistent and effective support.

To access the June 7, 2023 CAC presentation to the School Board, visit the following URL:
https.//docs.google.com/presentation/d/19YDTouThsjXEhrScVytNosMFYnhEP3KmjQelAC7MpVk/#slide=id.p60

Foster Youth Advisory Committee (FYAC)

The membership of the Foster Youth Advisory Committee includes parents/caregivers, members of community agencies and organizations, staff from
OUSD Foster Youth Services, and other OUSD staff. FYAC has a total membership of 16 in the 2022-23 school year.

FYAC provided important grounding and context during their presentation for the 2023-24 LCAP:

® OUSD has the greatest number of foster students in Alameda County—over four times the number of the district with the second largest foster

youth population, Hayward Unified.)
e Approximately 40% of OUSD foster students have disabilities and need Special Education support. Approximately 58% are Black/African

American.
About 30% of foster students are in elementary, 20% in middle, and 50% in high school.
School sites are not, on their own, able to support these highly mobile students across many contexts in the sustained and flexible ways that
they need. This is why we provide centralized support.
e Adults providing foster placements faced immense challenges in addressing the grave impacts of the COVID-19 pandemic on foster children and

youth. Those impacts persist to this day.
The data presented above is updated at every FYAC meeting and the committee also the schools in which foster students are concentrated.
The members of FYAC continue to elevate their top recommendations from June 2021. At that time they requested:

e Five 12-month 1.0 FTE case managers specifically designated for foster students. (Additional case managers are needed to provide additional
elementary and middle school support.)
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e A self-advocacy & peer mentorship program for foster students in partnership with the staff in residential treatment programs to support the
most impacted foster students and with the schools that have the highest numbers of foster students. Additional implementers are needed to
integrate the actions for this recommendation under Goal 3: Student Engagement/Leadership.

The committee celebrates the hiring of two additional foster youth case managers in Spring 2022 for a total of 3 and the imminent launch of a pilot
mentorship program at Skyline High School in partnership with California Youth Connection. At the same time, committee members request greater
attention by OUSD administrators beyond Foster Youth Services to these requests and that they be fully implemented in a sustainable way as part of the
LCAP.

In June of 2022, FYAC members requested these additional actions:

e A one-week Extended Contract for Foster Youth Services staff to provide support before the first day of school. FYAC celebrates the fact that two
foster youth case managers will support summer school this year, thus expanding access for foster students to academic intervention, credit
recovery, and other resources available to students during the summer. They also appreciate that 2 foster youth case managers will return from
summer two weeks early to receive caseloads and connect with students and resource families before the first day of school. They appreciate
the adoption of these recommendations made by the membership.

e Discretionary funds so that foster youth case managers can provide incentives to individual students based on programmatic and individual
goals. These funds would also help to meet incidental needs related to the academic and social-emotional development of foster students:
While funds were allocated and spent for food items and small incidental needs, additional administrative support is needed to provide other
goal-related incentives. Members would also like to know the amount that was allocated to this action and the funding source.

The members of FYAC have specific questions and comments related to the implementation of Board Resolution No. 2122-0081 Foster Youth Enrollment
Access & Priority, which was adopted in Spring 2022 and which they helped to craft.

e How many 2023-24 seats were set aside for foster youth and in which schools?

e Disabled foster students with Special Day Class placements are not benefitting from the enrollment priority. Their access to schools and
programs has not been studied. We need to enhance school and program access for foster youth with IEPs.

e Also, while the September staff update states that the enroliment process for students with SDC placements will offer greater transparency and
choice, the closure of SDC classrooms in April 2023 (after the close of the enrollment window) contradicts this claim.

e We need to clarify the process for setting aside Seats for Foster Youth (especially in high school because of enrollment in specific classes and
pathway access)

Starting in April of 2023, FYAC adopted two new goals for the committee:
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e Recruit individuals to serve as education surrogate for foster youth in OUSD
e Help develop a process to find and appoint education surrogates for foster youth
They request the partnership of other district units and school sites to achieve these new goals.

Finally, the members of the Foster Youth Advisory Committee submitted additional feedback and specific questions to strengthen support for foster
students in the LCAP:

Strategies to Improve Graduation Rates

® In section the citing that Linked Learning Pathways provides “continued targeted support for Foster and Unhoused students”:

o What targeted support does Linked Learning provide?
o What are the reasons that a student would not “participate” in a pathway? How does this happen?
o Isitrelated to their access to resources at the time that they come in?

Measuring and Reporting Results for Goal 2
e Add a foster youth school access indicator that supports the work of the Resolution for Foster Youth Access and Priority and to increase foster
youth pathway participation, A-G completion, cohort graduation, and college-career readiness.
Supports for Foster Youth

e The tutoring contract for foster youth was not implemented in 2022-23. 10,000 is in the budget but not assigned.
e The use of one-time dollars to fund a 1.0 FTE FY Case Manager can mean that the person is not slated to continue in 2024-25. Is there a plan to
shift this position to an ongoing funding source?

Summer Learning Programs

® The LCAP states that OUSD’s Summer Learning Programs prioritize the enrollment of foster youth. Committee members believe that this is true
for foster youth in high school due to the focus on credit recovery, but that it is not the same for elementary and middle school.
FYACrecommends that a policy be set to provide guaranteed access to the summer learning program for elementary and middle school foster
students at their school of attendance.

Measuring and Reporting Results for Goal 3:
Area of Need: Disproportionate Suspension Rates for Black/African-American Students and Foster Youth

e This section includes the following quote: “suspensions for our Black/African-American students and foster youth remained disproportionately
high at 9.2% and 10.0%.” Nonetheless, the LCAP does not include a suspension indicator for foster youth while it does for other focal groups. This
indicator must be added.

To access the June 7, 2023 FYAC presentation to the School Board, visit the following URL:
https://docs.google.com/presentation/d/19YDTouThsjXEhrScVytNosMFYnhEP3KmjQelAC7MpVk/#slide=id.p89
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Latino Parent Advisory Group (LPAG)

After working throughout the year to grow parent leadership in the group, LPAC reached a total of 15 parents in April. The group was not able to wrap
up its reflection and finalize its plan of action for 2023-24 because their May meeting was canceled during the OEA strike. The members are planning an
August 2023 Summit in collaboration with the OUSD Family Engagement Team and community organizations.

LPAC affirmed the following priorities for Latino students in Spring 2023:

1) Literacy actions for younger students to be ready by third grade

2) An easier and more user friendly enrollment process

3) More dual language programs because this connects our students to their heritage and culture

4) Ways to engage our unengaged youth using culturally responsive programs and curriculum, including knowing more about the biliteracy seal and
how to earn it.

5) More anti-racism trainings as our students are being affected by racism

To access the June 7, 2023 LPAG presentation to the School Board, visit the following URL:
https://docs.google.com/presentation/d/19YDTouThsjXEhrScVytNosMFYnhEP3KmjQelAC7MpVk/#slide=id.p116

All City Council

Student members of the All City Council also provided input on investments that should be addressed in the 2022-23 LCAP. Key themes included:

Keep or strengthen the following investments:

Internships-—students need to be ready for college applications
Therapists and other free mental health support on school campuses
Restorative justice teachers and programs

Leadership classes, opportunities, and programs

Case Managers

Arts programs

Engagement of community organizations

Dual enrollment classes

Racial equity programs (e.g., AAMA, APISA, LSA)

Keep but modify or reenvision the following investments:

e The curriculum and academic rigor, including quality of instruction
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School bathroom conditions and supplies

Women'’s sports—these programs need more funding, and there should be more of them
Culture/Climate Keepers need training to ensure that they are treating students fairly and consistently
Fundraising needs to be more extensive and more equitable

Custodial services need improvement

Teacher compensation needs to increase

Counseling and restorative justice programs need adjustments at some campuses

Consider reducing sports funding to expand restorative justice

Mental health services and advisory programs need adjustment at some campuses

Processes for safety precautions (e.g., student ID checks) need improvement

Students aren’t always as aware of mental health resources and the option to take mental health days as they should be
School therapists are not as strongly advertised as they should be

The following areas need improvement:

Teachers are not staying despite teacher retention programs

At some schools, there may be therapists or other resources, but not all students are aware of or able to access services
Avoid school closures or program cuts

Eliminate hall passes; at some schools these are inconsistently issued and enforced

Teacher assistants are not always helpful.

Replace culture keepers with on-demand therapists.

Rethink role of culture keepers; these positions aren’t working well at some sites

Other Stakeholder Input

The District typically runs a series of engagement sessions for teachers, school site classified staff, and Central Office staff to gather input on the LCAP
investments each April and May. In Spring 2023, these sessions occurred on the eve of or during a seven-day teacher strike. While most of the sessions
were held as scheduled, very few school site participants joined the sessions due to the many demands on schools leading up to and during the strike.
Similarly, a smaller than typical number of Central Office staff participated, since many were teaching or providing other support to schools during the
strike.

Input from Central Office Staff
Among the Central Office staff who did participate in the sessions, the following themes arose:

e The Behavioral Health unit needs to be restored or reenvisioned; this was a huge gap this school year.
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e PBIS (Positive Behavior Interventions and Support) feels lost without the program managers and director who oversaw this work. Schools need
help—how can we provide these consults for them? We are seeing the absence of this work in our schools with students acting out. The MTSS
(Multi-Tiered System of Supports) Team is still bringing people on board and doesn’t have the historical context to inform this work.

How do we do positive school culture and climate in the context of our current staff?
Teacher collaboration time: do teachers truly have time for this collaboration? Elementary teachers are multi-subject—do they collaborate
across grade level, or across content areas?

e How can we better leverage partnerships with local universities to do more qualitative research? We don’t have the resources or staff to do this
work within the district, but it is essential.

e How do we ensure that new grant work is aligned to what we can reasonably provide? Grant requirements may take Central staff time and aren’t
always vetted with the teams that will need to support the work.

We need to make sure that LCAP metrics are all things we can actually measure—can there be a dashboard that tracks these?

We talk about not having enough money, but we often outsource work that we could be doing more efficiently in house—how do we figure out
how to resource this work internally? Could we save money in the long run for things like technical support, for instance? We keep adding new
work but don’t have the capacity to support it. Could we build this internally as we take on new grants or focal areas?

Input from the Oakland Education Association

In addition to the input sessions held with staff, the District was also engaged in labor negotiations with the Oakland Education Association (OEA), the
union that represents the district’s teachers, throughout Spring 2023. Many areas of investment that arose during those negotiations may also be
considered priorities of the teacher’s union. Specific asks made during bargaining included the following:

e Establish a districtwide Community Schools Steering Committee

e Expand District Infrastructure for Successful Community Schools. Including creating a Community School Teacher Lead Position Teacher on
Special Assignment and adding a Community Schools Stipend for parents and students on the district and site steering committees.
Establish Site-Based Community School Shared Decision-Making Committees
Integrate the community schools programming into the facilities capacity review to ensure that the site articulates the priorities and the space
for the programming that best supports the students’ needs.

e Convene a Black Students and Families Thriving TaskForce (BSFTT) composed of 16 representatives to transform all Historically Black Schools into
Black Thriving Community Schools by 2030.

e Black Thriving community schools shall prioritize Black student achievement in their site plan and monitor the implementation of the black
thriving indicators.
The District will comply with state and federal law with regard to school closures.
To foster a positive school culture for students, schools will focus on setting expectations and culture the first week of each school year. The
District will adjust pacing to reflect this focus.
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e Support OEA members to integrate Social Emotional Learning into standards based lessons that allow for the voice of historically under and
misrepresented communities to be acknowledged and appreciated.

e Unit members will provide necessary referrals to COST or other system of school-level providers to address mental health needs of students
identified.

e Provide schools with the flexibility needed to hold up to (3) three Restorative Days to reset campus culture and support social-emotional
development. The guidance shall include expectations for adjusting District pacing expectations.

e OUSD’s Talent Division will continue to build upon its education apprenticeship program and partnerships with colleges and universities focused
on pathways for OUSD high school students graduates. The program shall provide hiring bonuses for current and recent high school graduates in
the education pathway to continue to pursue their education for teacher credentialing and agree to teach in OUSD as funding permits

e Support the development of culturally relevant curriculum by implementing the Ethnic Studies and Reparations for Black Students policies,
collaborate with OEA to expand environmental justice curriculum, and support professional development for teachers to modify current
curricula to increase its relevance for our diverse communities.

e Support local civic action for environmental justice and equity by explicitly amending the district’s current language regarding field trips to state
that field trips involving civic engagement qualify as day trips (not high risk) and add Climate Justice Day for teach-ins, workshops, action, and
field trips

e The District and OEA shall advocate to secure Section 8 vouchers from Alameda County and the Oakland Housing Authority to meet the housing
needs of the families of all unhoused OUSD students.

Collaborate with OEA to expedite the establishment of housing for the unhoused student population in OUSD.
Prioritize underutilized space and/ or closed school sites year-round for housing for homeless and precariously housed families and staff through
contracting with a local housing/ homelessness agency and through the passage of a public lands policy.

e Coordinate with the City of Oakland to identify, develop, and institute comprehensive traffic safety improvements. Fully subsidize bus
transportation for students who qualify for free and reduced lunch as funding allows.

e Create site-specific plans for pick up and drop off that will be clearly articulated to staff and families within the first week of school.

A description of the aspects of the LCAP that were influenced by specific input from educational partners.

In response to the recommendations from educational partners, the District has articulated steps to begin to implement many of the policy suggestions
from the PSAC and its subcommittees. Details on which staff members hold this work and what implementation steps are planned for the 2023-24
school year can be found in the full response to the recommendations at https://www.ousd.org/Icap.
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Goals and Actions
Goal 1

Goal # Description
1 All students graduate college, career, and community ready.

An explanation of why the LEA has developed this goal.

Goal 1 encompasses our academic approach to Tier 1 instruction as we work to provide a comprehensive, quality instructional program to all students.
We believe that all students, regardless of current skill or circumstance, can develop the academic, creative, and life skills to become college, career, and
community ready. Our approach in high school is Linked Learning, which has already demonstrated effectiveness through higher graduation rates and
more student engagement in learning. Key strategies within Linked Learning include: Project-Based Learning (PBL), Career Technical Education (CTE),
Work-Based Learning (WBL), and comprehensive student support.

The rigorous, relevant, and supported learning experiences that are a hallmark of our Linked Learning career pathways are also reflected in all TK-12
instruction. In all classrooms, students are engaged in daily tasks that require them to practice essential skills articulated in the standards and in line
with our graduate profile. Woven into all of these daily tasks across subject areas are opportunities for students to practice language and literacy by
reading complex texts, having academic discussions, and writing with evidence. Instruction that focuses on the language demands of tasks and texts
deepens students’ content understanding and develops their ability to read, write and speak in ways appropriate to the discipline, task, and audience.

To ensure that students have a strong foundation, we are putting a strong focus on third grade literacy, which is the most important predictor of high
school graduation. At the end of third grade, students are shifting from learning to read to reading to learn so that they can gain the knowledge, skills,
and dispositions they will need for college, career, and community success.

To understand and assess the learning of our TK-12 students, we ask them to complete a variety of performance tasks, such as career-aligned projects,
exhibitions, internships, and pathway capstone projects. These tasks are both demonstrations of learning as well as learning experiences in and of
themselves where students develop literacy skills, academic proficiency, and growth towards the graduate profile outcomes. Our TK-12 teachers are
supported in their efforts to provide a high quality learning experience for all students, which means both using a high-quality, standards-based
curriculum and developing relevant, engaging, and community-facing projects and activities.
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Measuring and Reporting Results for Goal 1
Metric

1.01 Increase the four-year cohort graduation rate.

1.02 Reduce cohort dropout rate.

1.03 Decrease the percentage of total teacher misassignments.

1.04 Decrease the number of vacant teacher positions.

1.05 Increase the percentage of Grade 12 graduates completing A-G
requirements.

1.06 Increase the percentage of Grade 12 students successfully completing

courses that satisfy the requirements for career technical education sequences.

1.07 Increase the percentage of Grade 12 students completing both A-G
requirements and career technical education sequences.

1.08 Increase student career pathway participation rate for Grades 10-12.

1.09 Increase the percentage of students scoring College Ready on Early
Assessment Program in English Language Arts.

1.10 Increase the percentage of students scoring College Ready on Early
Assessment Program in Mathematics.

1.11 Increase the percentage of students who pass an Advanced Placement
exam with a score of 3 or higher.

1.12 Increase the percentage of students graduating college and career ready
as measured by the State College/Career Readiness indicator in the California
School Dashboard.

Baseline
(2019-20)

72.3%"
12.6%"

11.4%

20

53.8%

34.0%"

27.1%

86.4%

10.7%*

5.1%*

9.5%*

39.5%*

Year 1
Outcome
(2020-21)

71.9%"
13.2%"

18.4%

35

53.2%

34.6%"

28.3%

87.8%

n/a

n/a

5.1%"

n/a**
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Year 2
Outcome
(2021-22)

74.8%

16.8%

Data not yet
available

Data not yet
available

55.7%

36.9%

28.8%
79.1%

17.8%

5.9%

7.4%

n/a**

Year 3
Outcome
(2022-23)

Desired
Outcome for
2023-24

78.4%

9.5%

10.5%

14

59.8%

35.9%

33.1%

92.4%

16.7%

11.1%

15.5%

45.5%
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Metric

1.13 Increase average distance from standard (DFS; points above or below
standard) on smarter balanced/SBAC state assessments in English Language
Arts/Literacy (without participation penalty).

1.14 Increase average distance from standard (DFS; points above or below
standard) on smarter balanced/SBAC state assessments in Mathematics
(without participation penalty).

1.15 Maintain 100% of students at Williams schools with access to their own
copies of standards-aligned instructional materials for use at school and at
home.

1.16 Reduce the number of Grade 7 and 8 middle school dropouts.
1.17 Increase the FAFSA completion rate.

1.18 Increase the percentage of kindergarteners reading at grade level on the
Spring literacy assessment i-Ready.

1.19 Increase the percentage of first graders reading at grade level on the
Spring literacy assessment i-Ready.

1.20 Increase the percentage of second graders reading at grade level on the
Spring literacy assessment i-Ready.

1.21 Increase the percentage of students at or above Standard Met on CAST.
1.22 Increase the percentage of schools with 1:1 technology devices.

1.23 Maintain the annual percentage of school facilities in good repair at 90%
or higher.

Baseline
(2019-20)

-48.8*

-74.6*

100.0%

53*
62.0%

Baseline set in
2020-21

Baseline set in
2020-21

Baseline set in
2020-21

17.0%*
27.7%

Baseline set in
2020-21

Year 1

Outcome
(2020-21)

n/a*

n/a*

100.0%
40
64.0%

47.0%

33.5%

26.3%

n/a*

96.5%

100.0%

Year 2
Outcome
(2021-22)

-44.7

-79.0

100.0%

30

65.0%

38.9%

32.7%

29.5%

19.4%
100.0%

100.0%

Year 3
Outcome
(2022-23)

Desired
Outcome for
2023-24

-27.8

-59.6

100.0%

47

71.0%

60.0%

45.0%

45.0%

26.0%
100.0%

90.0%

*Data from 2018-19 *Values for prior years revised based on updated source data *State and local assessments were not administered in Spring 2020 or 2021 due to the

COVID-19 pandemic so no data are available for this indicator for that year.
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Actions for Goal 1

Action # Title

Comprehensive &
Cohesive

1.1 Instructional
Program

Description Total Funds

Offer a comprehensive and cohesive instructional program to ensure that all $27,654,242
students continuously grow towards meeting or exceeding academic standards.

Academics & Instruction

The Academics and Instruction team supports standards-based instruction across
the district, fostering conditions for learning partnerships, multi-tiered systems of
support, instructional planning and delivery, systems of assessment, and
continuous professional growth. The department works to build coherent
instructional systems grounded in 1) high-quality curriculum, 2) standards-based
assessment, 3) foundational professional development, 4) curriculum-based
professional learning, 5) on-site coaching and support, and 6) structures for tiered
support.

Staff support instruction in English Language Arts; Science, Technology,
Engineering & Mathematics (STEM); and History, Social Studies & Ethnic Studies,
among other content areas.

Ongoing or grant-funded positions and investments that support this work
include:
e Executive Director, Academics and Instructional Innovation (1.0 FTE)
Director of Elementary Instruction (1.0 FTE)
Director of Secondary Instruction (1.0 FTE)
Coordinators, Elementary Literacy (3.0 FTE)
Coordinator, Secondary Literacy (1.0 FTE)
Coordinators, Elementary Science, Technology, Engineering and
Mathematics (STEM) (3.0 FTE)
Coordinator, Middle School Math (1.0 FTE)
Coordinator, High School Math (1.0 FTE)
Coordinator, Middle School Science (1.0 FTE)
Coordinator, High School Science (1.0 FTE)
Coordinator, K-12 History/Social Studies (1.0 FTE)
District Teacher Librarian (1.0 FTE)
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Action #

Title

Description Total Funds

e Teacher on Special Assignment, Ethnic Studies (1.0 FTE)
e Library positions at school sites (55.85 FTE)
® School site investments funded by LCFF Supplemental funds

Visual & Performing Arts

Our Visual and Performing Arts Department’s goal is to advance teaching and
learning in the arts as core, sustained, integral components of a comprehensive,
robust education. Through our VAPA Strategic Arts Blueprint, the department
seeks to engage the collaborative energies and expertise of students, teachers,
schools, district leaders and community partners to bridge the gaps, advance
equity, and foster cross-disciplinary rigor and excellence in learning through the
visual, performing and digital arts. Aiming for outcomes that inspire and deepen
understanding, motivate life-long learning and effectively prepare students to
enter the colleges and careers of their choice, we offer inquiry-based approaches
and integrative frameworks that engage student, school, and district priorities.

Ongoing or grant-funded positions and investments that support this work
include:

e Director, Visual and Performing Arts (1.0 FTE)
Teacher on Special Assignment, Music (1.0 FTE)
Teacher on Special Assignment, Visual Arts (1.0 FTE)
Teacher on Special Assignment, Elementary Dance (.4 FTE)
Teacher on Special Assignment, Secondary Music (.4 FTE)
Elementary Music Teachers (23.8 FTE)
Elementary Visual & Performing Arts Teachers (6.0 FTE)
Professional development for VAPA teachers
School site investments funded by LCFF Supplemental funds

Physical Education

Our Physical Education program provides high-quality physical education that
allows all students to become confident, independent, self controlled and
resilient; develop positive social skills; set and strive for personal, achievable
goals; learn to assume leadership; cooperate with others; accept responsibility;
and, ultimately, to improve their academic performance. Physical Education
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Action # Title Description Total Funds Contributing

significantly contributes to students’ well-being; therefore, it is an instructional
priority for Oakland schools and an integral part of our students’ educational
experience.

Ongoing or grant-funded positions and investments that support this work
include:

e Teacher on Special Assignment, Physical Education (1.0 FTE)

e Professional development for physical education teachers

e School site investments funded by LCFF Supplemental funds

Academic Acceleration

Multi Tiered Systems of Support (MTSS) is an area of focus for our District as the
system to identify the strengths and challenges of our students in academic and
social-emotional learning. While we are focused on solid Tier 1 instruction and
behavioral support at each school site, there is a need to ensure that each school
has also identified the Tier 2 and 3 strategies to accelerate learning through
Response to Intervention? (Rtl?) and intervene for behavioral concerns. Academic
acceleration is the subtle adjustments to the instructional program to teach
grade-level standards and support students to recoup the instructional loss they
experienced due to school closures during the COVID-19 pandemic.

Ongoing or grant-funded positions and investments that support this work
include:
e Director, Multi-Tiered Systems of Support (1.0 FTE)
e Partner, Multi-Tiered Systems of Support (5.0 FTE)
e 11-month Teacher on Special Assignment (TSA) positions at Castlemont,
Fremont, and McClymonds High Schools
e Additional teachers to support class size reduction at schools where 90%
or more of students are low-income, English learners, or foster youth
e School site investments funded by LCFF Supplemental funds

Early Childhood Offer opportunities for early childhood learning and invest in early literacy $10,096,786 Y
1.2 Learning & Early supports to ensure that all students are strong readers by third grade. T
Literacy
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Action #

Title

Description Total Funds

Early Childhood Learning & Pre-Kindergarten Programs

Our OUSD Early Learning Department works to ensure that all children are taught
and supported to develop the skills and knowledge necessary for success in
school. The Early Learning program focuses on instilling a joy for learning and
creating a foundation for students to learn how to build strong and long-lasting
relationships with their peers, adults, and their community. Additionally, Early
Learning programs and schools work together to promote elementary school
readiness, engage families as children make transition to Transitional
Kindergarten and Kindergarten, and build partnerships with families to support
children’s development and learning.

Ongoing or grant-funded positions and investments that support this work
include:
e Director, Kindergarten Readiness (1.0 FTE)
Program Manager, Kindergarten Readiness (1.0 FTE)
Instructional Coach, Transitional Kindergarten (1.0 FTE)
Early Childhood Education Family Navigators (3.0 FTE)
Child Development Center and State Pre-Kindergarten Teachers (74.0 FTE
total; 27.75 FTE Title I-funded)
® Professional development for Early Childhood and Transitional
Kindergarten teachers

Early Literacy Program

Our focus on early literacy ensures that our youngest students develop the
literacy skills they need to become empowered community members and lifelong
readers, writers, and critical thinkers. To fulfill this vision, we will dramatically
increase the number of third graders who are reading at and above grade level
and close equity gaps by providing targeted, evidence-based instruction and
data-driven support in the early years. We will enhance our collective impact by
partnering with educators, families, and community members.

Centralized supports include:
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e implementation of high-quality curriculum, including a daily foundational
skills block;

e coordination of a comprehensive system of literacy assessments including
a universal screener, tiered assessments, dyslexia screening and progress
monitoring

e foundational training in standards, curriculum and the science of reading

e ongoing professional learning for teachers and coaches/teacher leaders

e learning walks to assess practices and target coaching and support for
schools;

e training and coordination of early literacy tutors grounded in core
curriculum and assessment

e family literacy workshops and guidance for schools

Ongoing or grant-funded positions and investments that support this work
include:

e Director of Early Literacy (1.0 FTE)

e Early Literacy Coaches (4.0 FTE)

e Early Literacy Tutors (20.6 FTE)

e Professional development

One-time COVID relief-funded positions and investments that support this work
include:
e Early Literacy Tutors (51.0 FTE)

Provide and monitor the quality of standards-aligned curricula, ensuring all $14.768,642
teachers and school leaders have appropriate materials, guidance and T
foundational training.

Curriculum Adoption & Implementation

A quality instructional program ensures that curricula follow state and district
standards with clear learning targets; effective sequencing of content to ensure all
students reach proficiency; and regular, standards-aligned benchmark
assessments to track student progress. During this LCAP cycle we expect to
complete the selection processes for high school history, English Language Arts
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(ELA), and science curricula. We will also select curricula for elementary
mathematics and Grade K-3 social studies.

The curriculum implementation team ensures that schools and teachers have the
materials and training needed to implement adopted curricula.

Ongoing or grant-funded positions and investments that support this work
include:

e Coordinator, ELA/ELD Curriculum (1.0 FTE)

e Specialist, Instructional Materials (1.0 FTE)

e Specialist, Science Instructional Materials (1.0 FTE)

e Stock Clerk to support curriculum implementation to ensure high needs
students have access to culturally relevant books and supplemental
curriculum materials (1.0 FTE)

e Supplemental curriculum materials

Instructional Technology

Our instructional technology team provides ongoing support for schools as they
use and implement technology to support standards-based curriculum and
instruction. Core curriculum includes digital and blended components, and the
instructional technology team creates supplemental curricular resources to
support these components. During the COVID-19 pandemic, this team held
substantially expanded responsibilities as schools invested in new devices and
innovative approaches to online instruction during distance learning.

Specifically, this team provides:
e Support for evaluation, selection and launch of new technology
e Helpdesk support for instructional technology
e Ongoing maintenance and support for the OUSD online portal (Clever)
e Curricular resources and professional learning for teachers PK-12 (Teacher
Central, EL Ed Central, and associated websites)
Online information for OUSD families (Family Central)
e Daily tech support for independent study (Sojourner Truth)
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Equitable Access to
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Ongoing or grant-funded positions and investments that support this work
include:

e Coordinator, Instructional and Assessment Technology (1.0 FTE)

e Specialist, School Technology (5.6 FTE)

e Senior Computer Technician (1.0 FTE)

e Student classroom chromebooks: Ongoing replacement to ensure that all
students have 1:1 access to up-to-date learning devices and instructional
technology platforms, which aid in progress monitoring of growth metrics

e Technology licensing costs

One-time COVID relief-funded positions and investments that support this work
include:

e Specialist, School Technology (1.0 FTE)

e Teacher on Special Assignment, Instructional Technology (1.0 FTE)

e Administrative Assistant, Technology Services (1.0 FTE)

Create equitable access to high quality programs for all students.

Multilingual Programs

Our multilingual programs expand opportunities for students to participate in
guality programs that aim to develop bilingualism and biliteracy for all students,
with a focus on serving English Language Learners and low-income English-Only
students. Programs include Spanish-English dual language immersion, early exit
bilingual, and heritage and world language enrichment from PK-12th grade.
Investments support program design/refinement, instructional materials, and
professional development and coaching for teachers and leaders. New work
includes aligning multilingual instruction between PK and TK-5 programs,
converting select one-way Spanish-English bilingual programs into two-way dual
language immersion programs and exploring, designing and/ or launching
language enrichment programs in PK-5 in multiple languages including Spanish,
Arabic, Chinese, and Mam.
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Ongoing or grant-funded positions and investments that support this work
include:
e Coordinator, Multilingual Programs (0.6 FTE)
Elementary Language Specialist (1.0 FTE)
Spanish Literacy Specialist (1.0 FTE)
Dual Language instructional materials and licenses
Investments in professional development, including stipends for
participants and teacher leaders and conference costs
e Assessments to measure performance and progress in languages other
than English

One-time COVID relief-funded positions and investments that support this work
include:
e Early Childhood Multilingual Specialist (1.0 FTE)

Network-Based School Supports

Every OUSD school is part of a school network led by a network superintendent.
The network team is composed of department partners that are responsible for
providing direct support to school sites. Network teams conduct school site visits,
provide professional learning, assist school leaders with implementing the school
plan, and support schools in analyzing data to understand student needs and plan
interventions.

Ongoing or grant-funded positions and investments that support this work
include:
e Network Superintendents (3.0 FTE; 2.6 FTE contributing)
Deputy Network Superintendents (2.0 FTE)
Executive Director, Alternative Education (1.0 FTE)
Network Partners (5.0 FTE)
Program Manager, Middle School (1.0 FTE)
Administrative Assistant, Middle School Network (1.0 FTE)
Executive Office Assistant, Network 4 (.50 FTE)
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One-time COVID relief-funded positions and investments that support this work
include:
e Network Superintendent (1.0 FTE)

Building OUSD Middle Schools

Our investments in District middle schools ensure that students feel safe, are
offered challenging and rigorous curriculum, and are consistently being provided
the tools to become healthy contributing members of our Oakland and world
community. Our middle schools are committed to providing inclusive and
welcoming spaces for all students and families. We foster student creativity
through classes in art, music, dance, world languages, and drama and offer
computer science classes in every school to provide a computer science
foundation for each student to build on as they move through high school and
beyond. Our Computer Science and Technology curriculum is strengthened by
partnerships with local tech companies that lead into career pathways at the high
school level. Middle school math coaches provide support and instructional
coaching to strengthen our middle school math programs. Our Middle Schools
also offer a robust set of electives to ensure that our students are experiencing a
master schedule that is centered on the whole child.

Ongoing or grant-funded positions and investments that support this work
include:
e Computer Science Teachers (11.0 FTE, each 0.62 FTE Centrally-paid and
0.38 site-paid)
e Middle School Math Coaches (4.0 FTE, each 0.7 FTE Centrally-paid and 0.3
site-paid)
e Design and implementation of middle to high school bridge programs
supporting high school readiness

Linked Learning: College & Career Pathways

Linked Learning is a successful approach to education based on the idea that
students work harder and dream bigger if their education is relevant to them. The
Linked Learning approach integrates rigorous academics that meet college-ready
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standards with sequenced, high-quality career-technical education, work-based
learning, and supports to help students stay on track. The College & Career
Pathways sub-action area, new for 2023-24, holds positions and investments that
support Linked Learning overall. These positions are continuing investments but
in past years have been bundled with other Linked Learning sub-action areas.

Ongoing or grant-funded positions and investments that support this work
include:
e Director of Linked Learning (1.0 FTE)
Coordinator of Measure N and Action Research (1.0 FTE)
Program Manager, Measure N (1.0 FTE)
Administrative Assistant, High School Linked Learning (0.5 FTE)
California Partnership Academy investments
Other Linked Learning investments

Linked Learning: Comprehensive Student Supports

Linked Learning support services beyond the base high school program include
additional academic and social emotional counseling, tutoring, parent
engagement, mentoring, targeted interventions and monitoring, career
assessment and exploration, and bridge programs to post-secondary education.
These services are fundamental to the pathway experience and critical for
ensuring students succeed in their challenging academic and technical
coursework to improve graduation rates for high-need students. Students are
supported in setting and achieving goals and mapping a path to college and
career success. These services support the development of productive
dispositions and behaviors that students will need to succeed in post-secondary
education, in careers, and in civic life. Services also include Dual Enrollment with
Peralta Colleges. Dual Enroliment offers students an opportunity to complete
college-level coursework, including Career Technical Education courses, to earn
college credits with equivalent high school credits and GPA boost while they are
pursuing a high school diploma.

Ongoing or grant-funded positions and investments that support this work
include:

Oakland Unified School District 2023-24 Local Control and Accountability Plan (LCAP) | JUNE 28, 2023

Contributing

62



Action #

Title

Description Total Funds

Manager, Master Schedule & Comprehensive Student Supports (1.0 FTE)
Coordinator, Post-Secondary Readiness (1.0 FTE)

Coordinator, College Access (1.0 FTE)

Manager, Dual Enrollment (1.0 FTE)

Specialist, Dual Enrollment (1.0 FTE)

College & Career Readiness Specialists (8.0 FTE; 2.0 FTE Centrally-funded)
Specialists, Career Path Transitions (6.0 FTE; 4.9 FTE Centrally-funded)
Assistant Principal, Central Academic Recovery (1.0 FTE)

Teacher on Special Assignment, Central Academic Recovery (2.0 FTE)
Counselor, Central Academic Recovery (1.0 FTE)

Case Manager, Credit Recovery (1.0 FTE)

Administrative Assistant, Counseling/Central Academic Recovery (1.0 FTE)
Central Academic Recovery (CAR) programs

College and career fairs and caravans

Graduation celebration supports, including certificates of achievement,
honor roll, and facility rentals to accommodate celebratory events for
families.

Linked Learning: Rigorous Academics

Rigorous academics prepare students to take credit-bearing college-level courses
through dual and concurrent college enrollment and those courses be university
transferable upon graduation from high school, maximize articulation between
high school and postsecondary programs of study, and facilitate and accelerate
completion of postsecondary credentials, certificates, and degrees. The academic
core courses include English, mathematics, laboratory science, history, and world
language courses that are, as much as possible, taught through the lens of the
theme of the pathway via embedded CTE standards, which amplifies student
engagement.

Ongoing or grant-funded positions and investments that support this work
include:

e High School CTE Literacy Coordinator (1.0 FTE)

e High School CTE Literacy Specialist (1.0 FTE)
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e High School CTE Math Specialist (1.0 FTE)

e Support for Algebra | teacher collaboration and professional development

e Support for ninth grade literacy teacher collaboration and professional
development

e Support for high school ELD, Ethnic Studies and ELA teacher literacy
collaboration

e Support for Capstone, Standards & Equity Institute, and Project-Based
Learning Institute

e Support for college entrance exams, including PSAT fees in the 10th grade

e Staffing to offer additional A-G sections at high schools (15.2 FTE)

Linked Learning: Work-Based Learning

Work-based learning is an educational approach that, by design, links learning in
the workplace to learning in the classroom. Work-based learning is used to
engage students more fully and to intentionally promote their exposure and
access to future educational and career opportunities. Work-Based Learning
experiences provided will be developed in collaboration with local industry
partners to increase students’ knowledge and awareness of projected careers and
the ongoing development of industry relevant skills that will be transferable to
their future career.

Ongoing or grant-funded positions and investments that support this work
include:

e Coordinator, CTE Skilled Trades and Apprenticeship (1.0 FTE)

e Coordinator, Industry Engagement (1.0 FTE)

e Coordinator, Work-Based Learning (1.0 FTE)

Linked Learning: Career Technical Education (CTE)

Career Technical Education (CTE) exposes students to California’s major
industries, giving them a better understanding of the types of career paths and
high-wage jobs available. CTE includes a technical component of three or more
courses, taught in a sequence, that help students progressively gain the
knowledge and skills that can give them the head start on a successful career and
transition to post-secondary education.
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Ongoing or grant-funded positions and investments that support this work
include:

® Program Manager, Career & Technical Education (1.0 FTE)
Coordinator, Computer Science (1.0 FTE)
CTE Coach for Arts, Media & Entertainment Pathways (1.0 FTE)
CTE Coach, Social Justice & Public Service Pathways (1.0 FTE)
CTE Coach, Computer Science and Engineering Pathways (1.0 FTE)
CTE Coach (1.0 FTE)
Specialist, College & Career Readiness (2.0 FTE)
Pathway Coaches (7.0 FTE; 4.0 FTE Centrally-funded)
Teacher on Special Assignment, Digital Media (0.8 FTE)

Alternative Education

Our Alternative Education schools serve some of our most at-risk students
academically and socially, especially students who are 16 years and older and are
off-track to graduation. The schools are designed to provide wraparound support,
including Social Emotional Learning, career and academic mentorship, to
accelerate learning and ensure college and career readiness.

Ongoing or grant-funded positions and investments that support this work
include:
e Home & Hospital Program Manager (1.0 FTE)
® Program Assistant, Alternative Education (1.0 FTE)
e Additional staffing for students enrolling in continuation programs after
Census Day (10.6 FTE)

One-time COVID relief-funded positions and investments that support this work
include:
e Executive Director, Alternative Education (1.0 FTE)

Continuous School Improvement
The Continuous School Improvement (CSI) team oversees the school
improvement design process, community engagement, and collaboration and
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coordination for academic and operational support for schools undergoing school
improvement transformations.

This office is responsible for supporting identified school sites to implement an
improvement plan created by the school site to address the areas identified after
a school quality review. The office meets with members of the school site to
progress monitor the implementation of the improvement efforts.

Ongoing or grant-funded positions and investments that support this work
include:

Deputy Chief of Continuous School Improvement (1.0 FTE)

Directors, Continuous School Improvement (2.0 FTE)

Elementary Teacher on Special Assignment, School Improvement, at
CSl-designated elementary schools (7.0 FTE)

Additional counselors to improve graduation rates at CSI-designated high
schools (1.7 FTE)

Comprehensive Support and Improvement (CSl) grants to schools
Programmatic staff supports for identified schools

Investments in declining enrollment schools to level student services
Strategic external support to provide specific technical assistance in
improvement areas that central staff is not skilled or familiar with
Stipends paid to school based staff leading improvement efforts at
identified school sites.

Improvement budget extended to the school site to support redesign
efforts.

One-time COVID relief-funded positions and investments that support this work
include:

One-time investments in Blueprint schools
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Goal 1 Analysis for 2022-23

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

In June 2022, the California Legislature adopted a budget that included a new attendance formula to calculate the LCFF Base, Supplemental, and
Concentration grants. Given the late date of this change, many positions funded for 2022-23 remained vacant due to statewide staffing shortages, and
the District was about to enter labor negotiations that would likely result in compensation increases for many staff funded with LCFF dollars, Oakland
Unified opted to reserve this new funding for expenditure beginning in the 2023-24 school year. This funding was neither a planned expenditure nor an
estimated actual expenditure for the 2022-23 fiscal year so is therefore not reflected in the Annual Update table, but is a commitment beginning in the
2023-24 school year and is captured in the planned LCFF Supplemental and Concentration carryover amount.

Action 1.1 Comprehensive & Cohesive Instructional Program

Academics & Instruction: All activities were implemented as planned.

Biweekly elementary and secondary alignment meetings were facilitated by instructional directors to align practices and monitor implementation of the
six components of our coherent instructional system: 1) high-quality curriculum, 2) standards-based assessment systems, 3) foundational professional
development, 4) curriculum-based professional learning, 5) on-site coaching, 6) structures for tiered support. Evidence of impact is described below.

Due to the timing of position approvals, the high school math coordinator was not hired. The middle school math coordinator held the high school math
responsibilities to ensure this work continued.

Visual & Performing Arts: All actions and services were implemented as planned except for the elementary music and dance program. Due to mid-year
resignations we were not able to fill all positions with qualified individuals (1.9 FTE).

Physical Education: Activities were implemented as pla