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Affirmations/ Assurances 
As the authorized lead petitioner, I, Tatiana Epanchin-Troyan, hereby certify that the (l 
information submitted in this application for the establishment of a California public charter -:/ 
school, official name yet to be determined, but within this petition referred to as Aspire: Aspire: 
College Academy, located within the boundaries of the Oakland Unified School District, is true 
to the best of my knowledge and belief; I also certify that this petition does not constitute the 
conversion of a private school to the status of a public charter school; and further, I understand 
that if awarded the charter, the Charter School: 

• Shall meet all statewide standards and conduct the student assessments required, pursuant to 
Education Code Section 60605, and any other statewide standards authorized in statute, or 
student assessments applicable to students in non-charter public schools. 

• Shall be deemed the exclusive public school employer of the employees of the Charter 
School for purposes of the Educational Employment Relations Act. 

• Shall be non-sectarian in its programs, admissions policies, employment practices, and all 
other operations. 

• Shall not charge tuition. 

• Shall admit all students who wish to attend the Charter School, and who submit a timely 
application, unless the Charter School receives a greater number of applications than there 
are spaces for students, in which case admission, except for existing students of the School, o 
shall be determined through a public random drawing process. Except as required by . -
Education Code Section 47605(d)(2), admission to the Charter School shall not be 
determined by the place of residence of the child or his or her parents within the state. 
Preference in the public random drawing shall be given as required by Education Code 
Section 47605(d)(2)(B). In the event of a drawing, the chartering authority shall make 
reasonable efforts to accommodate the growth of the Charter School in accordance with 
Education Code Section 47605(d)(2)(C). 

• Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or 
perceived disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any 
other characteristic that is contained in the definition of hate crimes set forth in Section 
422.55 of the Penal Code or association with an individual who has any of the 
aforementioned characteristics). 

• Shall adhere to all provisions of federal law related to students with disabilities including, but 
not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with 
Disabilities Act of 1990 and the Individuals with Disabilities in Education Improvement Act 
of2004. 

• Shall meet all requirements for employment set forth in applicable provisions of law, 
including, but not limited to credentials, as necessary. 
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• 

• 

• 

• 

Shall ensure that teachers in the Charter School hold a Commission on Teacher 
Credentialing certificate, permit, or other document equivalent to that which a teacher in 
other public schools are required to hold. As allowed by statute, flexibility will be given to 
non-core, non-college preparatory teachers. 

Shall at all times maintain all necessary and appropriate insurance coverage . 

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per 
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D) 

If a pupil is expelled or leaves the Charter School without graduating or completing the 
school year for any reason, the Charter School shall notify the superintendent of the school 
district of the pupil's last known address within 30 days, and shall, upon request, provide 
that school district with a copy of the cumulative record of the pupil, including a transcript 
of grades or report card and health information. 

Will follow any and all other federal, state, and local laws and regulations that apply to the 
Charter School including but not limited to: 

• Shall maintain accurate and contemporaneous written records that document all 
pupil attendance and make these records available for audit and inspection. 

• Shall on a regular basis consult with its parents and teachers regarding the 
.Charter School's education programs. 

• Shall comply with any jurisdictional limitations to locations of its facilities. 

• Shall comply with all laws establishing the minimum and maximum age for 
public school enrollment. 

• Shall comply with all applicable portions of the No Child Left Behind Act. 

• Shall comply with the Public Records Act. 

• Shall comply with the Family Educational Rights and Privacy Act. 

• Shall comply with the Ralph M. Brown Act. 

• Shall meet or exceed the legally required minimum of school days 

Lead Petitioner, Tatiana Date: 
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I. EXECUTIVE SUM MARY 
The petitioners seek to open and operate Aspire: College Academy as a public charter school, 
("School" or "Charter School") to prepare students for college, work, and citizenship. Our 
focus is on a student population that is currendy under-served and under-represented in college. 

The School's Vision 

Aspire: College Academy aims to be a safe, dynamic, and motivating place where students 
develop the skills, knowledge and talents to become strong, confident and college-educated 
leaders for their community. 

The School's Mission 
The School's mission is to provide all students with an exceptional education that will allow 
them to excel inside and outside the classroom. The School seeks to achieve this mission by 
providing students a rigorous core curriculum, a well-trained staff, high standards and 
expectations, extended instructional hours and support, personalized learning opportunities, and 
early access to college-preparatory experiences. By ensuring students become voracious, self­
motivated, competent and lifelong learners, the School will prepare them not only for college 
but also for the 21st Century world. 

Target Population- Whom the School is Attempting to Educate 

The School plans to serve approximately 290 students in grades K-5 upon opening. The School 0 
aims to enroll students whose diversity is representative of the district's student population, and 
is primarily designed to serve students who are historically under-represented in college and who 
face barriers to college. 

Educational Philosophy and Approach 

The School recognizes that to be an Educated Person in the 21st Century, our students need 
have a foundation of knowledge and skills to access this world of ideas, as well as the ability to 
analyze information, ask good questions and innovate new ideas, and express themselves 
thoughtfully. They must also have habits of mind that include self-motivation, intellectual 
curiosity, analytic ability, creative thinking, moral reasoning, self-confidence, and empathic 
action. Thus equipped, students will excel in college and become engaged and empowered 
citizens in their community and beyond. 

How Learning Best Occurs 

Student learning best occurs when a school's structures, academic program, pedagogical 
strategies, curriculum standards and materials, assessments, culture, and support systems are all 
aligned towards the same, college-preparatory goal. The School's education design has been 
tested, refined, and proven successful with many other students in other Aspire charter schools 
in California- students who are similar to the School's target students. As more fully described 
in the charter, the School's philosophy of "how learning best occurs" includes: 

• Structures to support student learning, including: small school size and class sizes for a more 
personalized environment; longer school day, longer school year, and block scheduling to 
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create more time to learn; and opportunity for teachers and students to build relationships 
over time through looping 

• Research and reality-tested pedagogical strategies as encompassed in Instructional 
Guidelines, including direct instruction, guided instruction, and practice, in large groups, 
small groups and independently. 

• A variety of carefully selected, standards-aligned curriculum materials 
• Consistent and frequent assessment using a variety of means, and regular feedback to 

maximize student engagement 
• Support systems for students with different needs 

Founding Group- Organizational Team 

Aspire, a 501(c)(3) nonprofit public benefit corporation, is a pioneer and leader in California 
public education. Since its founding in 1998, Aspire has opened 30 high-quality, small, college­
preparatory campuses throughout California, and has demonstrated the important role of charter 
schools in providing educational opportunities for California's diverse youth. Its schools have 
had consistently strong academic results, parents and teachers are highly satisfied, and the 
organization was named by Fast Company magazine as one of the top 20 social entrepreneurial 
organization in the country in four of the last five years. Aspire is widely regarded as one of the 
leading not-for-profit charter management organizations in the country. Two Lionel Wilson 
College Preparatory Academy alumni received the Gates Millenium Scholars Award. 

-+See Appendix Ia for more information on Aspire's results to date and Aspire Management 
Team biographies. 

Intent of the Charters Schools Act 

The Charter Schools Act of 1992 states that: 
It is the intent of the Legislature . .. to provide opportunities for teachers, parents, pupils, and community 
members to establish and maintain schools that operate independentlY from the existing school district 
structure, as a method to accomplish all of the following: 

a) Improve pupil learning. 
b) Increase learning opportunities for all pupils, with special emphasis on expanded learning experiences 

for pupils who are identified as academicallY low achieving. 
c) Encourage the use of different and innovative teaching methods. 
d) Create new professional opportunities for teachers, including the opportunity to be responsible for the 

learningprogram at the school site. 
e) Provide parents and pupils with expanded choices in the types of educational opportunities that are 

available within the public school rystem. 
f) Hold the schools established under this part accountable for meeting measurable pupil outcomes, and 

provide the schools with a method to change from rule-based to peiformance-based accountability 
rystems. 

gJ Provide vigorous competition within the public school rystem to stimulate continual improvements in 
all public schools. 

- California Education Code Section 47601 

The founders of the Aspire: College Academy believe that the School will contribute to this 
legislative intent by providing an excellent educational environment for over 290 Oakland 
students, many of whom are currently academically not meeting their potential (intent a and b). 
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The School also provides an additional K-5 choice in an area of the city where this family­
oriented configuration is rare (intent e). 
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II. EDUCATIONAL PHILOSOPHY AND PROGRAM 

Governing Law: 
A description of the educational program of the school, designed, among other things, to identify those whom 
the school is attempting to educate, what it means to be an "educated person" in the 21st century, and how 
learning best occurs. The goals identified in that program shall include the oijective of enabling pupils to 
become se!f-motivated, competent, and lifelong learners. 

-California Education Code Section 47605(b)(5)(A) 

The School's Mission 

The School's mission is to provide all students with an exceptional education that will allow 
them to excel inside and outside the classroom. The School seeks to achieve this mission by 
providing students a rigorous core curriculum, a well-trained staff, high standards and 
expectations, extended instructional hours and support, personalized learning opportunities, and 
early access to college-preparatory experiences. By ensuring students become voracious, self­
motivated, competent and lifelong learners, the School will prepare them not only for college 
but also for the 21st Century world. 

Target Population- Whom the School is Attempting to Educate 
The School plans to serve approximately 290 students in grades K-5 upon opening. 

According to demographic data compiled by the California Department of Education, the 
Oakland Unified School District (the "District") enrolled 46,099 students in 2009-10. 32.7% 
were designated English Learners, and 70.7% were low income (i.e., eligible for Free/Reduced­
price meals). Those students represented the following ethnicities: 

Student enrollment in OUSD, by ethnicity 2009-10 

38.9% 
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II American Indian 

11 Asian 

Ill Filipino 

Ill Hispanic or Latino 

Ill Multiple/No Response 

Ill Pacific Islander 

• White 
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The School seeks to enroll a student body whose diversity represents the general population 
residing within the geographical boundaries of the District and community where the School is f-,) 
located. """--/ 

In the neighborhood where the School will be located, other schools elementary and middle 
schools serve a student population that is disproportionately low-income and English Learners, 
compared to the district overall. In addition, some of the schools in the area are academically 
low-performing (based on the State's API), indicating that many students have not mastered 
grade level standards and in some cases, may be far below grade level or have serious skill gaps. 
Therefore, while the School's recruiting activities are focused on enrolling a student body whose 
diversity represents the general population of the district, the School's educational program has 
been especially designed to increase college-going rates for students who have historically been 
under-represented in college and who face barriers accessing a college education, specifically: 

• Students from low-income families 
• Students whose primary home language is not English 
• Students living in communities with low-performing schools and low college-going rates 
• Students who would be the first in their families to attend college 

-+ See Appendix Ila for Surrounding School Study 

What it Means to be an Educated Person in the 21st Century 

The fundamental characteristic of the new millennium is ever-accelerating change. Information 
is multiplying as quickly as it is becoming obsolete; ideas are continually revisited, retested and 
revised. At the same time, the world is becoming increasingly interdependent. Therefore, FJ 
students must have a foundation of knowledge and skills to access this world of ideas, as well as 'lot:j 
the ability to analyze information, ask good questions and innovate new ideas, and express 
themselves thoughtfully. They must also have important academic and personal habits, 
including self-motivation, intellectual curiosity, analytic ability, creative thinking, moral 
reasoning, self-confidence, and empathic action. Thus equipped, students will excel in college 
and in the 21st Century world of work and citizenship. 

The School's graduates will be able to collect information in a variety of forms, including: 
novels, art pieces, statistical data sets, newspaper reports, historical accounts, web pages, and 
scientific articles. They must be able to think systematically and critically about that information, 
create new knowledge, and apply their thinking to real world problems. And, they must be able 
to express themselves effectively in variety of forms, such as essays, paintings, poems, oral 
presentations, mathematical arguments, and scientific rebuttals. 

How Learning Best Occurs 

Student learning best occurs when a school's structures, academic program, pedagogical 
strategies, curriculum standards and materials, assessments, culture, and support systems are all 
aligned towards the same, college-preparatory goal. Aspire's educational design, refined over the 
past ten years, has been proven effective in raising achievement rates for the School's target 
population. Examples include other Aspire schools in Oakland (e.g. Monarch Academy), East 
Palo Alto (e.g. East Palo Alto Charter School), Stockton (e.g. Rosa Parks Academy) and Los 
Angeles (e.g. Centennial). (see Appendix Ia for more data) 
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While many of the elements described below are expected to be in place from the first day of the 
School's opening, other elements may be implemented as students matriculate into higher grades 
and/ or as the School becomes more established. 

Structures to Support Learning 
The School is structured to support high student achievement by creating many personalized 
learning opportunities, with smaller school and class sizes and more time in the school day for 
learning. 

Small School Size 
The small size of Aspire's schools strives to create school communities where each student is 
known personally. Research shows that small schools allow students and teachers to develop 
intensive, long-term relationships that enable better conditions for teaching and learning.1 

Small class sizes 
In smaller classes, teachers can give each individual student the time and attention necessary to 
realize his or her personal academic goals. We strive to maintain the School's goal of a 20:1 
student: teacher ratio in grades kindergarten through third grade, and no more than 28:1 in 
fourth through fifth grades. 

Longer school day 
Students learn more when they are given more time to learn each day. With more time, teachers 
can delve into topics more deeply cover more topics. The School's day will be approximately 
seven hours and 10 minutes - or about 40 minutes more instruction each day than students in 
many traditional public schools receive. In addition, the school provides a robust after-school 
program which provides homework help, additional academic tutoring, and enrichment 
activities. The school day will be 8:00am - 3:30 with a 15 minute break and 20 minute lunch 
and break later in the day. 

Longer school year 
The School will provide 187 regular days of instruction, seven days more than traditional public 
schools provide, and twelve more than the legal minimum applicable for charter schools.2 In 
addition, each year the School will hold three additional days of instruction on Saturdays. The 
School will commence its school year prior to September 30, during which parents are 
encouraged to attend specially-designed academic programs with their children. 

-+ See Appendix lib for sample school year calendar 

1 A number of large-scale studies have demonstrated that small schools are more productive and effective than large ones. Findings from these 
studies show that students in small schools learn more and better, make greater progress toward graduation, persist in larger numbers, and 
behave better. This is all particularly true for disadvantaged students (Raywid, Mary Anne. 1999. "Current Literature on Small Schools," West 
Virginia: ERIC/CRESS.) . In addition, compared with students in large schools, students in small schools experience a greater sense of 
belonging, and their academic and personal self-concepts are more positive (Cotton, Kathleen. 1996. "Affective and Social Benefits of Small­
Scale Schooling," West Virginia: ERIC.). 
2 With the exception of the founding year, in which case extra time to prepare for the start of school will likely result in a school year that is less 
than 187 but more than 180. 
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Classroom looping 
In the elementary grades, students will "loop" in kindergarten/first grade, second grade/third 0 
grade and fourth grade/fifth grade; this means that students stay with the same classroom 
teacher for two grades. This allows teachers and students to have deep, continuous 
relationships. It also allows teachers to begin the second and third years with instructional 
knowledge about every student. Students can receive instruction on the first day of school, 
instead of spending time establishing rules and procedures. 

Summer School and Inter-sessions 
The School, either separately or in collaboration with another Aspire school, may offer special 
academic programs during normal school holidays. These programs may include opportunities 
for acceleration (such as deep exploration of a single topic) or remediation (such as extra 
instruction on basic skills). 

Pedagogical Strategies 
Aspire educators use the organization's Instructional Guidelines, which describe a variety of 
effective pedagogical strategies for each subject area. Importantly, the strategies in the 
Instructional Guidelines are also designed to enable educators to differentiate instruction for 
individual students. Instructional Guidelines have been designed based on both research and 
best practices. Instructional Guidelines are not a script, and good implementation of Aspire's 
program requires highly skilled teachers. Model lessons by exemplar teachers, visits to Aspire 
Model Classrooms, and coaching by the school principal all help individual teachers in 
implementing the Instructional Guidelines effectively. 

Broadly, the Instructional Guidelines require use of a variety of pedagogical strategies, including: 
• Explicit Instruction: provides students a traditional form of teaching wherein the teacher 

presents the lesson and students individually demonstrate their new skills or knowledge. 3 

• Guided and Independent Practice: Students will be given multiple structured opportunities 
to practice newly and previously learned skills and knowledge. Practice opportunities will be 
concentrated immediately after explicit instruction, and also distributed over the weeks and 
months following introduction of new skills. Practice increases students' retention of the 
newly learned material. 

• Problem Solving: gives students a step-by-step process for determining a solution. 
• Inquiry: presents students with a problem or question, around which they formulate and test 

theories to work towards a solution. 

Technology is used as a tool for research, communication, and production. Students will have 
access to movable laptop carts and banks of computers in each classroom. Students exercise 
their higher-order thinking skills through simulations and presentations, their communication 
and production skills through desktop publishing, and their research skills through use of 
electronic references, including the Internet. 

-+For an example of subject-specific guidelines, see Appendix lie for Aspire's K-5 ELA 
Instructional Guidelines Table of Contents. 

Curriculum Standards and Materials 

3 Adams, G.L., & Engelmann, S. (1996). Research on Direct Instruction. Seattle, WA: Educational Achievement Systems. 
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Aspire's schools use a combination of adopted programs arid elements developed in-house to 
build basic skills, higher-order thinking skills, and life-skills. The curriculum is deeply rooted in 
California state standards, and is intended to be simultaneously rigorous and relevant to 
students. The School's curriculum is dearly articulated as a K-5 system and includes language 
arts, mathematics, science, and social science. Other subjects essential to a healthy and balanced 
life are also covered through classes or programs in visual arts, music, health and nutrition, and 
physical education. 

Core curriculum materials are chosen by Aspire's Chief Academic Officer through a 
collaborative process with instructional coaches, teachers and principals. In addition, individual 
classroom educators are encouraged to use flexibility and their professional discretion to 
supplement any chosen materials with a variety of texts and materials, depending on the needs of 
their students. 

• Language Arts: To help students develop strong literacy skills, Aspire uses a 
comprehensive language arts curriculum based on meeting students' personal reading and 
writing needs through individual and small group instruction using a variety of texts. 
Students progress through a series of guided reading lessons based on each student's 
instructional level. Open Court instructional materials also support the reading program. 
The writing instruction is based on Lucy Calkins's Writer's Workshop and the Six Traits of 
Writing from the North West Regional Laboratory: ideas, organization, voice, word choice, 
sentence fluency, and conventions. 

• Mathematics: The math curriculum is based on the California state standards for 
mathematics. Currently, the School uses the Harcourt Brace mathemati<;:s program for 
grades K-5. The School also supplements with other materials from other sources in order 
to set expectations high and include real life problems to create learning opportunities. 

• Science: The Aspire program examines scientific concepts in thematic units. The units 
emphasize investigation using the scientific method (generating hypotheses and designing 
experiments to test the hypotheses), and focus on application of the scientific method to 
everyday life. The content is aligned with the California State Framework. The school 
currently uses the Full Option Science System (FOSS) as a curriculum resource and Holt 
Rinehart and Winston as its textbook. 

• Social Studies: The social studies content at Aspire is integrated into language arts and is 
designed to help students make sense of their everyday life in the midst of complex social, 
economic and political forces. The curriculum helps students become historically literate 
(including culture, geography, politics, economics, and ethics) and active, informed citizens 
(including U.S. policy and effective research techniques). 

• Visual and Performing Arts: Appreciation and participation in the arts are essential to 
each student's development. Art and music inspire students, help ideas come to life by using 
multiple intelligences, and ensure cultural literacy. Dependent on budget availability, art 
and/ or music may be offered as a separate class, integrated into core classroom thematic 
units, or offered as an after-school enrichment activity. Additional opportunities may also 
be provided through connections within the community. 

• Physical education: Students will be expected to develop their physical abilities and fitness. 
Dependent on budget availability, physical education may also be offered as a separate class, 
integrated into core classroom thematic units, or offered as an after-school enrichment 
activity. The School will administer the state and federally mandated physical fitness tests. 
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• Health: Students will develop an understanding of the importance of health and nutrition 

throu$h clasdsrthoom ~stru~t:J.t. onH, sel1ethct~d spec~ p~ogrll amsth, collCabli~rati?nHs withlthlFocal healthk 0 
agenc1es, an emat:J.c uru s. ea mstruct:J.on 10 ows e a 10rn1a ea ramewor . 
Data from the California Healthy Kids survey will inform additional needed interventions. 

• Technology: Students will be expected to develop technological proficiency in basic use of 
personal computers and the internet. Students will be expected to utilize technology in ways 
that will prepare them for secondary education. The School will integrate technology skill 
development in core academic classes and as part of interdisciplinary projects, and 
dependent on budget, also offer technology classes as a Special Subject for a few hours each 
week. 

• Life Skills: To be successful in the real world, students need to be able to work effectively 
together, listen to each other, make good decisions and lead respectfully. Aspire 
incorporates these "life skills" throughout the curriculum. Teachers will both model good 
behavior and explicidy guide students in learning how to cooperate and collaborate with one 
another. 

In designing lessons, educators are also able to share and access resources through MyAspire, 
Aspire's Intranet. MyAspire is a web-based searchable portal that allows users to upload, 
retrieve, archive, and collaboratively create documents such as lesson plans, pacing guides, 
common assessments, data, and rubrics. 

-+Please see Appendices IId-IIf for examples of curriculum materials for core academic 
subjects available on Aspire's Intranet, including examples of High-frequency Word Lists, and 
sample lesson plans. () 

Assessment 
Assessment allows the School to observe individual student progress, determine the efficacy of 
individual teachers, and evaluate the success of the program as a whole. Multiple assessments 
will be used because no single assessment provides sufficient information on students' learning 
in the three outcomes (basic skills, thinking skills, life skills). Students will be assessed through 
state and nationally recognized tests (e.g. California Subject Matter Tests, CAT-6), Aspire­
designed benchmark and/or interim assessments (e.g. 3-5 cumulative standards-aligned 
assessments of standards given periodically during the school year, including math, reading, 
writing, and science), day-to-day teacher-designed assessments (e.g. quizzes, unit tests), 
qualitative observations of the process oflearning (e.g. teachers' anecdotal notes, student 
reflection logs, internship mentor reports), and examination of final products including 
exhibitions. 

-+See Appendices IIg-IIh for Aspire assessment calendar and sample Snapshot Assessment 
Calendar. 

Culture of College for Certain 
The School intends to establish a school culture in which students expect that they will attend 
and graduate from college. This culture of "College for Certain" will be cultivated through 
artifacts, rituals, language and stories. College-related artifacts will be pervasive throughout the 
school: classrooms will be named after colleges and universities and college banners and other O' 
college paraphernalia will adorn the walls. Routines and rituals will be designed to convey the 
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discipline needed to be successful in college. Adults will use academic vocabulary on a daily o basis. At Town Halls, various programs and rituals vividly remind students of what is possible. 

0 

0 

Support Systems for All Students 
The key elements of our education program (small schools, small class sizes, longer school day 
and year, etc.) are designed to meet the needs of all students. In addition, the School is 
committed to providing a variety of systems to ensure that each individual student receives the 
supports/he needs to be successful. 

Personalized Learning Plans 
The School will create and maintain a Personalized Learning Plan (PLP) for each student. The 
PLP will provide the teacher, parents and student with a common understanding of the student's 
learning style and objectives; all parties may then act based on that understanding. During 
Student-Led Conferences, which occur at minimum two times yearly, the teacher, 
parent/ caretaker, and student will discuss the student's learning strengths and weaknesses, and 
set goals for the next semester. By working closely with each student and family to develop an 
appropriate PLP, the School will be able to respond to the needs of every individual student, 
including those who are achieving above or below expected levels. This allows all students to 
receive the appropriate interventions, if needed, provided by the school (e.g. in- school, after­
school or specialized classroom instruction). The high standards, deep interventions, and 
rigorous caring provided to all students can be personalized in the PLP. Indeed, the PLP will 
allow the School to help meet the general education needs of students with disabilities (who may 
also have Individualized Education Programs ("IEPs") or 504 plans as required by law), English 
language learners, students achieving substantially above or below grade level expectation, and 
other special student populations. 

Support for Under-Performing Students 
The School will have high expectations for all students and is committed to working with 
students who are not meeting outcomes to help them achieve at expected levels. Students who 
perform below the school-determined acceptable level will receive a mix of intervention services, 
including: in-class individual tutoring by classroom teachers; in-class small-group tutoring by 
classroom teachers; before- or after-school tutoring by non-classroom educators in a one-on-one 
or in small groups; participation in a specialized support class taught by a literacy specialist or 
other educator. Materials for intervention services may be designed by the educator or based on 
an off-the-shelf package such as READ 180. 

Students targeted for additional intervention will include, but are not limited to, students who 
meet the following criteria: 

Assessment 
CST- ELA or Math 
DRA 
Parent Recommendation 
Teacher Recommendation 
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Criteria For Additional Intervention 
Far Below Basic, Below Basic, Basic 
Not at grade level 
Any 
Any 
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Aspire uses the Response to Intervention framework (Rtl) to support all students below grade 
level. Rti is a process by which schools are proactive and universal in assessing students' o 
academic, behavioral and socio-emotional development needs and providing students with :/ 
timely, targeted and effective research-based interventions. The interventions involve classroom 
differentiation, specific interventions and additional services, including special education 
semces. 
Aspire's Rtl framework, strives to offer a comprehensive approach to assessing, supporting and 
monitoring the progress of all students. Rtl's framework encompasses and extends Aspire's 
datadriven, student-focused approach to instruction and student support, and encourages us to 
deepen coordination across our core classroom, intervention, special education and non­
academic services. 

-+See Appendix IIi forAspire's Rti Resource Guide 

Support for Students Achieving Above Grade Level 
Because Aspire's Instructional Guidelines are designed to differentiate and individualize 
instruction for students at different levels, students achieving above grade level can be effectively 
served at the School.5 For instance, the instruction during language arts allows students to be 
reading at their own instructional level. One student reading at grade level can sit next to 
another student doing the same activity at three grade levels higher. Small class sizes and 
looping also aid in differentiation of instruction because classroom teachers understand each 
individual student's needs. The variety of instructional techniques and materials provided in 
Aspire's program are cited as important features by the National Association for Gifted Children 
in the Gifted Educational Program Standards. Finally, any student achieving above grade level 0. -.· 
can be accelerated to a higher grade level at the discretion of the parent and principal. 

Support for English Learners 
The School is committed to the success of its English Learner population, and supports will be 
offered both within academic classes and in supplemental settings for students who need 
additional support for English learning. The School will meet all applicable legal requirements 
for English Learners ("EL"), related to annual notification to parents, student identification, 
placement, program options, English Leamer and core content instruction, teacher qualifications 
and training, re-classification to fluent English proficient status, monitoring and evaluating 
program effectiveness, and standardized testing requirements. The School will implement 
policies to assure proper placement, evaluation, and communication regarding ELs and the 
rights of students and parents. The School's program for English Learners is research- based, 
supported by budget resources and professional development and evaluated regularly for 
efficiency and needed improvements. 

Home Language Survey 
The School will administer the home language survey upon a student's initial enrollment 
into the School (on enrollment forms). Students in the country less then twelve months 
will be given the state's Designated Primary Language Test (currently the Aprenda and 
Standards-Based Tests in Spanish) to determine the student's academic proficiency when 
tested in his/her home language of Spanish. 

s Gifted Education Program Standards, National Association for Gifted Children. 
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CELDT Testing 
All students who indicate that their home language is other than English will be given 
the California English Language Development Test ("CELDT") within thirty days of 
initial enrollment and at least annually thereafter between July 1 and October 31st until 
re-designated as fluent English proficient.6 The School will notify all parents of its 
responsibility for CELDT testing and of CELDT results within thirty days of receiving 
results from the publisher. The CELDT shall be used to fulfill the requirements under 
the No Child Left Behind Act for annual English proficiency testing. 

Reclassification Procedures 
Reclassification procedures utilize multiple criteria in determining whether to classify a 
pupil as proficient in English including, but not limited to, all of the following: 

• Assessment of language proficiency using an objective assessment instrument 
including, but not limited to, the CELDT; 

• Participation of the pupil's classroom teachers and any other certificated staff 
with direct responsibility for teaching or placement decisions of the pupil to 
evaluate the pupil's curriculum mastery; 

• Parental opinion and consultation, achieved through notice to parents or 
guardians of the language reclassification and placement. The notice will include 
a description of the reclassification process and the parent's or guardians 
opportunity to participate, and encourage parents or guardians to participate in 
the reclassification procedure. 

• Comparison of the pupil's performance in basic skills against an empirically 
established range of performance and basic skills based upon the performance of 
English proficient pupils of the same age that demonstrate to others that the 
pupil is sufficiently proficient in English to participate effectively in a curriculum 
designed for pupils of the same age whose native language is English. 

Strategies for English Learner Instruction and Intervention 
To meet the needs of English Learners, Aspire has added a number of bilingual teaching 
strategies to its core program, including Specially Designed Academic Instruction in 
English (SDAIE). Specifically, those strategies include: 

• realia (real objects and materials) 
• manipulatives (drawings, posters, brainstorming-dusters, graphs, tables, maps, 

props, multimedia presentations, storyboards, storymaps) 
• visuals (study-prints, text book illustrations, overheads-projected prints, 

reproductions of paintings and documents, and documents) 
• graphic organizers (matrices, Venn diagrams and webs) 
• planned opportunities for interaction between all individuals in the classrooms 

(creating a skit and acting it out, cooperative learning, collaborative groups and 
student-generated writing based on personal experience) 

6 The thirty day requirement applies to students who are first enrolling in a California public school or who have not yet been CELDT tested. 
All others will be tested on an annual schedule based upon their last date of CELDT testing. 
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All teachers will be given professional development in teaching English Language 
Learners in their appropriate content areas, including having the opportunity to n 
participate in Guided Language Acquisition Development (GLAD) training. The ~ / 
English Language Development Standards have been mapped to Aspire's Instructional 
Guidelines. 

-+ See Appendix Ilj for Chart mapping ELD Standards with Aspire Instructional 
Guidelines. 

Ongoing Assessment of EL Students 
The School's use of achievement data will also drive the instruction and professional 
development as it relates to English Learners. The school will analyze the achievement 
data by this subgroup, and continue to assess the students through teacher-designed 
assessments and Aspire's benchmark assessments. The results from the California 
Standards Test may also be reviewed with the Advisory School Council (see below 
section IV for description of Advisory School Council), which would then have input 
into the plan for supporting English Learners. If appropriate, an English Language 
Action Committee will be formed. 

Support for Students with Disabilities 
Governing Law: Notwithstanding Section 47651, all state and federal fundingfor special education 
apportioned on beha!f of pupils enrolled in a charter school shall be included in the allocation plan adopted 
pursuant to subdivision (i) of Section 56195.7 or Section 56836.05, or both, /:ry the special education local 
plan area that includes the charter schooL 

-California Education Code Section 47642 
Overview 
The School shall comply with all applicable State and Federal Laws in serving students 
with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act 
("Section 504"), the Americans with Disabilities Act ("ADA") and the Individuals with 
Disabilities in Education Improvement Act ("IDEIA"). 

The School shall be categorized as a member of the Aspire local education agency 
("LEA") in conformity with Education Code Section 47641(a). The Aspire LEA is a 
member of the ElDorado County Office of Education ("EDCOE") Special Education 
Local Plan Area ("SELPA"). 

The School shall comply with all state and federal laws related to the provision of special 
education instruction and related services and all SELP A policies and procedures; and 
shall utilize appropriate SELP A forms. The School shall not discriminate against any 
pupil with a disability in the admissions process or any other aspect of operation. 

The Charter School shall be solely responsible for its compliance with the IDEIA, 
Section 504 and the ADA. The facilities to be utilized by the Charter School shall be 
accessible for all students with disabilities. 
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Section 504 of the Rehabilitation Act 
The School recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the 
School. Any student, who has an objectively identified disability which substantially 
limits a major life activity including but not limited to learning, is eligible for 
accommodation by the School. 

A 504 team will be assembled by the Principal and shall include the parent/ guardian, the 
student (where appropriate) and other qualified persons knowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations. 
The 504 team will review the student's existing records; including academic, social and 
behavioral records, and is responsible for making a determination as to whether an 
evaluation for 504 services is appropriate. If the student has already been evaluated 
under the IDEIA but found ineligible for special education instruction or related services 
under the IDEIA, those evaluations may be used to help determine eligibility under 
Section 504. The student evaluation shall be carried out by the 504 team who will 
evaluate the nature of the student's disability and the impact upon the student's 
education. This evaluation will include consideration of any behaviors that interfere with 
regular participation in the educational program and/ or activities. The 504 team may 
also consider the following information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 

• Tests and other evaluation materials include those tailored to assess specific areas 
of educational need, and not merely those which are designed to provide a single 
general intelligence quotient. 

• Tests are selected and administered to ensure that when a test is administered to 
a student with impaired sensory, manual or speaking skills, the test results 
accurately reflect the student's aptitude or achievement level, or whatever factor 
the test purports to measure, rather than reflecting the student's impaired 
sensory, manual or speaking skills. 

The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation, the 504 team obtains information 
indicating possible eligibility of the student for special education per the IDEIA, a 
referral for assessment under the IDEIA will be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services are 
needed to ensure that the student receives the free and appropriate public education 
("F APE'} In developing the 504 Plan, the 504 team shall consider all relevant 
information utilized during the evaluation of the student, drawing upon a variety of 
sources, including, but not limited to, assessments conducted by the School's 
professional staff. 
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The 504 Plan shall describe the Section 504 disability and any program accommodations, o_j 
modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the 
student's education must have a copy of each student's 504 Plan. The site administrator 
will ensure that teachers include 504 Plans with lesson plans for short-term substitutes 
and that he/ she reviews the 504 Plan. A copy of the 504 Plan shall be maintained in the 
student's file. Each student's 504 Plan will be reviewed at least once per year to 
determine the appropriateness of the Plan, needed modifications to the plan, and 
continued eligibility. 

-+ See Appendix Ilk for Section 504 Process 

Services for Students under the IDEIA 
Aspire Public Schools is an LEA member of the EDCOE SELP A. 

The School shall participate as a member of the Aspire Public Schools LEA in the 
EDCOE SELPA in accordance with Education Code section 47641(a). All schools in 
the Aspire Public Schools LEA make the following assurances: 

• Free Appropriate Public Education - The School will assure that a free appropriate 
public education shall be provided to all enrolled students including children with 
disabilities who have been expelled from school. 

• Child Find- The School will assure that all students with disabilities are identified 
in accordance with the policies and procedures of the SELP A. 

• Full Educational Opportunity- The School will assure that all students with 
disabilities have access to the full range of programs available to non-disabled 
students. 

• Least Restrictive Environment- The School will assure that students with disabilities 
are educated with students who are not disabled to the maximum extent 
appropriate. This will be addressed through the use of supplementary aids and 
services in the general education environment in accordance with each student's 
IEP. 

• Individualized Education Program - The School will assure that an Individualized 
Education Program ("IEP") is developed, reviewed and revised for each eligible 
student under the IDEIA. 

• Assessments- The School will assure that an IEP review shall be conducted on an 
annual basis at a minimum. In addition a reassessment shall be conducted at least 
once every three years, in accordance with the IDEIA, and more often if 
conditions warrant or requested by the student's parents or teacher. Parents will 
receive reports on their individual student's progress toward IEP goals and 
progress at the IEP meeting and student-led conferences. 

• Cotifidentiality and Procedural S cifeguards- The School will assure that the 
confidentiality of identifiable data shall be protected at the collection, storage, 
disclosure and destruction stages. In addition, students and their parents shall be 
provided with safeguards through the identification evaluation and placement 
process and provisions for a free appropriate public education. 
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• Personnel Standards- The School will attract, recruit and hire appropriately trained 
and credentialed personnel to provide special education services to children with 
disabilities. 

• State Assessments- The School will assure that students with disabilities either 
under the Individuals with Disabilities Improvement Act ("IDEIA") or Section 
504 are included in State assessment programs with appropriate accommodations 
and modifications when necessary and appropriate. These assessments include, 
but are not limited to, the California Standards Test and the CAT 6. 

In addition, the School shall comply with the EDCOE Local Master Plan and perform 
all corrective actions deemed necessary by Aspire Public Schools and/ or the EDCOE 
SELP A. The Director of Special Education at Aspire Public Schools will work with the 
School to develop an annual budget, hire necessary staff, contract for appropriate 
services and document the qualifications and competency of school leadership to meet 
the special education compliance and quality requirements. 

The Director of Special Education, the Program Specialist and other team members will 
work with the EDCOE leadership to provide monthly professional development that 
builds the capacity of the special education staff in the areas of promising instructional 
practices, compliance with state and federal statutes, reporting requirements and use of 
instructional data. In addition, all staff members will be provided annual professional 
development about practices that support the needs of special education students in the 
least restrictive environment. To assist the professional development of the professional 
team at Aspire Public Schools the organization will maintain an annual membership to 
the California Association of Resource Specialists (CARS Plus), a not-for-profit 
association that supports Special Education teachers. 

Since Aspire Public Schools will operate as an LEA of the EDCOE SELPA in 
accordance with Education Code section 47641(a), the District shall have no 
responsibility to ensure that the students who attend Aspire Public Schools are provided 
a free appropriate public education. 

In accordance with state and federal law, each student eligible under the IDEIA will be 
provided a free and appropriate education in the least restrictive environment. The 
decisions regarding the specific services each student will receive are the responsibility of 
the Individualized Education Program Team. The team includes the involvement of 
parents and the decisions are formulated in a written plan (referred to as an IEP). 

All incoming students participate in a series of diagnostic assessments in Language Arts 
and mathematics. Through an extensive use of the Student Study Team process and 
comprehensive professional development about the characteristics of special education 
handicapping conditions and the referral process, parents and students have extensive 
opportunities to be served. 

-+ See Appendix Ill for description of the Student Study Team (SST) Process. 
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Aspire supports all special education students in compliance with state and federal laws. 
No student will be denied admission to the School because he or she is in need of special 0• __ 

education services. --
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Ill. MEASURABLE PUPIL OUTCOMES AND METHODS TO MEASURE 

PUPIL PROGRESS TOWARD MEETING OUTCOMES 
Governing Law: The measurable pupil outcomes identified for use l:ry the charter school. "Pupil outcomes," 
for purposes of this part, means the extent to which all pupils of the school demonstrate that thry have 
attained the skiffs, knowledge, and attitudes specified as goals in the school's educational program. 

-CalifOrnia Education Code Section 47605(b)(5)(B) 

Governing Law: The method l:ry which pupil progress in meeting those pupil outcomes is to be measured. 
-CalifOrnia Education Code Section 47605(b)(5)(C) 

Student Outcomes 

An Aspire education provides students with access to opportunities for success in future 
endeavors - in higher education, work, and citizenship. Through personalized learning 
experiences, students master basic skills, acquire the thinking skills needed for the rigorous work 
of the teal world, and develop productive life skills. The School's educational program is 
designed to help all of its students to develop the following measurable pupil outcomes: 
• Basic Skiffs: master at least grade level competency in the four core subjects: mathematics, 

science, history-social science, and English-language arts. 

• Thinking Skiffs: apply classroom learning to real world experiences or problems in a relevant 
and valuable way in the four core subjects (ELA, math, science, social science) as well in 
interdisciplinary contexts, using higher-order thinking skills (such as critical thinking, 
creativity, decision-making, problem solving, reasoning, and knowing how to learn). 

• Life Skiffs: develop and demonstrate personal qualities of individual responsibility, intellectual 
curiosity, sociability, self-management, confidence, and integrity.7 

Student exit outcomes related to basic skills and thinking skills in the four core subjects ate 
further subdivided into strands and specific standards at different grade and skill levels, based on 
California state content standards. 

In order to best serve our students and community, the School will continue to examine and 
refine its list of student outcomes over time to reflect the School's mission and any changes to 
state or local standards. 

Methods to Assess Pupil Progress Toward Meeting Outcomes 

Each grade level has specific assessments, projects and targets to measure student achievement 
and progress towards desired outcomes. 

The School shall meet all statewide standards and conduct the student assessments required 
pursuant to Education Code Section 60605, and any other statewide standards authorized in 
statute, or student assessments applicable to students in non-charter public schools. Aspire 
Home Office staff oversees the administration of all applicable state-mandated assessments such 
as STAR and the CELDT. 

7 Based on important workplace skills as determined by the U.S. Department of Labor Secretary's Commission on Achieving Necessary Skills 
(SCANS), Learning a I.Jving: A Blueprint for High Peiformance. April, 1992. 
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The tools listed in the Exhibit below provide valuable assessment data that informs instruction, 
the school's program and the needs for professional development. 

EXHIBIT: TOOLS FOR MEASURING STUDENT OUTCOMES 

Subject Measurable Assessment Tools Frequency Proficiency Annual Goal - % 
Outcomes Goal of students 

(average of all 
grades) 

Language Students will be expected to Developmental 2x a year K-Level6 11-12 60% 
Arts communicate ideas clearly and Reading Assessment 1st- Level18 12-13 65% 
(basic effectively in various modes of (K-5) 2nd - Level 28 13-14 70% 
skills and expression appropriate to audience 3rd- Level 40 14-15 75% 
thinking and purpose. Through the 4th - Level 50 15-16 80% 
skills) examination of various texts, students 5th - Level 60 

will be expected to demonstrate 
critical reading and active listening Aspire's standards- 3x a year 80% correct 11-12 50% 
skills in order to comprehend, based reading 12-13 60% 
interpret and evaluate ideas. Students assessment (2-5) 13-14 65% 
will write extensively in both 14-15 70% 
expository and creative form. 15-16 75% 

Aspire's standards- 3x a year 90% correct 11-12 50% 
based multiple choice 12-13 60% 
writing assessment (2- 13-14 65% 
5) 14-15 70% 

15-16 75% 
Aspire's standards- 2x a year 3 out of a 4 11-12 50% 
based writing point rubric 12-13 60% 
assessment (2-5) 13-14 65% 

14-15 70% 
15-16 75% 

California Standards Once a year Proficiency 11-12 30% 
Test (2-5) 12-13 40% 

13-14 50% 
14-15 55% 
15-16 60% 

Standards-based 11-12 65% 
report card (K-5) 3x a year 3 out of 4 12-13 70% 

13-14 75% 
14-15 80% 
15-16 80% 

Science Students will be expected to: Project -based One per Mastery based 11-12 75% 
(basic demonstrate understanding of assessments (K-5) unit on unit 12-13 80% 
skills and scientific concepts and ideas through specific rubric 13-14 85% 
thinking real-world applications; utilize 14-15 90% 
skills) scientific research and inquiry 15-16 90% 

methods to conduct investigations Standards-based 3x a year 3 out of 4 on 11-12 65% 
and problem-solve; and apply report card (K-5) all standard 12-13 70% 
conceptual knowledge and processes 13-14 75% 
from the major branches of science 14-15 80% 
(biology, chemistry, the earth sciences 15-16 80% 
and physics) in order to further the 
study of science and relate the study 
of science to other disciplines. 

Math Students will be expected to apply Aspire's standards- 3x a year 90% correct 11-12 50% 
(basic mathematical concepts and processes, based math 12-13 60% 
skills and including number systems, assessment (K-5) 13-14 65% 
thinking operations, graphics and logic, in 14-15 70% 
skills) order to problem-solve within and 15-16 75% 
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outside of mathematics. Students will Math Assessment Once a year 90% correct 11-12 60% 
be expected to demonstrate facility Collaborative problem 12-13 70% 
with the language of mathematics and solving assessment (2- 13-14 75% 
express generalizations discovered 5) 14-15 80% 
through investigation. Students will 15-16 85% 
be expected to be competent in Standards-based 3x a year 3 out of 4 on 11-12 65% 
symbolic reasoning and in report card (K-5) all standards 12-13 70% 
constructing logical arguments. 13-14 75% 

14-15 80% 
15-16 80% 

California Standards Once a year Proficiency 11-12 30% 
Test (2-5) 12-13 40% 

13-14 50% 
14-15 55% 
15-16 60% 

Social Students will be expected to apply End of Unit One per Mastery based 11-12 75% 
Science historical, political, philosophical, Assessments (see unit on unit 12-13 80% 
(basic geographical, economic and social science units) specific rubric 13-14 85% 
skills and sociological knowledge to local and 14-15 90% 
thinking global situations in order to 15-16 90% 
skills) comprehend contexts and events, Standards-based 3x a year 3 out of 4 on 11-12 65% 

predict and evaluate the outcomes of report card (K-5) all standards 12-13 70% 
human actions, and act responsibly as 13-14 75% 
world citizens. 14-15 80% 

15-16 80% 
Life Skills Students will demonstrate skills of Attendance rate 3x a year 95%ADA 

individual responsibility, intellectual Office referrals 3x a year Reduce by 50% 
curiosity, sociability, self- after first year 
management, confidence, and data collection 
integrity 

Assessment Modifications and Accommodations 

As described in Section II, the School will assure that students with disabilities either under the 
Individuals with Disabilities Improvement Act ("IDEIA") or Section 504 are included in State 
standardized assessment programs with appropriate accommodations and modifications when 
necessary and appropriate. These assessments include, but are not limited to the California 
Standards Test and the CAT 6 in accordance with their IEP or Section 504 plan. 

School-wide Outcomes and Methods of Measurement 

In addition, to measures of individual student progress towards outcomes, the School has 
school-wide goals for its Academic Performance Index (API), set by Aspire and designed to 
move each school to an 8 Similar Schools Ranking within four years (in advance of its first 
charter renewal). These Aspire-defined API goals are typically higher than the state's goal for 
the school. Additionally, the School expects to meet or exceed federal Adequate Yearly Progress 
goals. In the long-run, the school aims to have every student score Proficient or Advanced 
Proficient on the California Standards Test in every subject. 

Reporting and Accountability 

If the School does not test (i.e., STAR) with the District, the School hereby grants authority to 
the State of California to provide a copy of all test results directly to the District as well as the 
charter school. 

Test results for the prior year, if not provided directly to the District by the State, will be 
provided by the charter school to the District no later than September 1 of each year. 
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External Reporting 
The School will maintain sufficient staff and systems including technology, required to ensure 0 
timely reporting necessary to comply with the law and to meet all reasonable inquires from · · 
District and other authorized reporting agencies. 

Use and Reporting of Data 
Data is collected, analyzed, reported and used regularly, at every grade level and in every subject 
area. 

Students are informed about their assessment results by the teacher and via regular progress 
.reports and report cards. Individually and by class, they are engaged in the process oflooking at 
their own performance data, setting goals, examining outcomes, and developing action plans in 
response to the data. 

Parents are informed about both their individual student's and the School's achievement 
progress. Students and parents will discuss individual student achievement, progress towards 
graduation, and performance on state assessments under the direction of the classroom teacher 
during Student Led Conferences conducted twice a year. At this time, they also develop, 
modify, or review their child's Personalized Learning Plan. At this time they find out about the 
progress of their student in all areas - academic, social and emotional. They also can ask 
questions about any of the assessments and their student's scores. They also receive quarterly 
standards-based report cards. 

o+ See Appendix Ilia for sample standards-based report card. 

Parents of English Learners will also receive mandated communications on reclassification per 
Title III through annual CELDT testing results. Parents of students with IEPs will receive 
reports according to the plan specified in each IEP. The School will comply with state and 
federal law regarding reporting requirements, including parents' rights to be updated on their 
child's IEP at least as frequently as the parents of non-disabled students receive updates on their 
children's academic progress. All disabled students are entitled to the reports and assessment 
data described in this section which are provided to all students. 

Educators examine student performance data formally through a process called the Cycle of 
Inquiry (CO I), which entails examining pre- and post-test data with colleagues in a structured 
way, with the objective of refining classroom practice in response to data and in pursuit of 
student mastery of standards. Educators usually engage in the COl in grade level teams, using 
interim assessments are given every two to three weeks based on the standards in the School's 
pacing chart. Data are examined in a public way, and instructional strategies for re-teaching are 
identified and implemented. Student outcome data also informs professional development plans 
for individual teachers, who may receive personalized coaching or outside training as 
appropriate. Staff members also receive and analyze school-wide data on student achievement 
during staff meetings, and use this data to help monitor and improve the School's education 
program overall. 

The Principal, collaborating with teachers, instructional coaches, the Advisory School Council, 
and the Regional Superintendent, uses the STAR assessment results to create annual and 
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targeted plans for increased achievement. The entire School takes ownership for implementing 
the plan, measuring progress and ultimately improving student learning. Action plans in 
response to data often include school-wide professional development. In addition, results from 
benchmark tests for ELA and Math are analyzed by the staff and used to adjust pacing guides, 
direct re-teaching, and intervention services for students. 

Aspire's Home Office provides extensive data analysis around the California Standards Tests, 
the CELDT, and the CAT6. This analysis informs the School with suggested students to target, 
strand weaknesses and strengths, classroom growth, progress on the goals of No Child Left 
Behind and school-wide challenges. The student data is also used to inform professional 
development for the organization. Every year, Aspire's Director of Evaluation and Assessment 
does an analysis of the weakest strands on the California Standards Test for each teacher, grade 
level, school and the whole organization. Regional professional development is directly based 
on the region's results. 

The District may receive formative and summative data on student achievement through School 
reports and/ or presentations to the District's Board of Education, in accordance with the 
District's standard process for reviewing and evaluating charter school performance. At the 
District's request, the District Superintendent and two (2) designees may be authorized users of 
Aspire's student information system. · 

Additionally, the School will publish student results annually through the School Accountability 
Report Card (SARC), in compliance with the California Constitution, California Education 
Code, and NCLB criteria. The report includes pertinent facts and data about the School and will 
be made available to the public as required by law. 

District Visitation/Inspection 
The School will comply with a District requested visitation process to enable the District to 
gather information needed to validate the School's performance and compliance with the terms 
of this charter. The School agrees to and submits to the right of the District to make random 
visits and inspections or observations in order to carry out its statutorily required oversight in 
accordance with Education Code Section 4 7 607. 

Response to Inquiries 
Pursuant to Education Code Section 47604.3 the School shall promptly respond to all 
reasonable inquiries including, but not limited to inquiries regarding its fmancial records from 
the District, the County Office of Education, County Board of Education, and the State 
Superintendent of Public Instruction. 
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IV. GOVERNANCE STRUCTURE 
Governing Law: The governance structure of the school, including, but not limited to, the process to be 
followed ry the school to ensure parental involvement. 

-California Education Code Section 47605(b)(5)(D) 

Not-for-profit Public Benefit Corporation 

The School will be a directly-funded independent charter school and will be operated by Aspire 
Public Schools, a California Nonprofit Public Benefit Corporation, pursuant to California law 
upon approval of this charter. 

The School will operate autonomously from the District, with the exception of the supervisory 
oversight as required by statute and other contracted services as negotiated between the District 
and the School. Pursuant to California Education Code Section 47604(c), the District shall not 
be liable for the debts and obligations of the Charter School, operated by a California non-profit 
benefit corporation or for claims arising from the performance of acts, errors, or omissions by 
the School as long as the District has complied with all oversight responsibilities required by law. 

Aspire is non-sectarian in its programs, admissions policies, employment practices, and all other 
operations, shall not charge tuition, and shall not discriminate against any student or employee 
on the basis of the characteristics listed in Section 220 (actual or perceived disability, gender, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is 
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or 
association with an individual who has any of the aforementioned characteristics). 

Aspire complies with all applicable federal, state and local laws applicable to its operation and 
will comply with the District guidelines and requirements for charter schools. It will retain its 
own legal counsel when necessary. It will purchase and maintain as necessary general liability, 
property, workers' compensation and unemployment insurance policies. 

-+See the Appendices IVa and IVb for Aspire's Articles of Incorporation and Bylaws. 

Board of Directors 

Aspire and the School are governed by the Aspire Board of Directors ("Board or Board of 
Directors"), in accordance with applicable law and its adopted bylaws, as may be subsequently 
amended pursuant to the amendment process specified in the bylaws which shall be consistent 
with the terms of this charter. 

All Board meetings shall comply with the Brown Act. 

The Board abides by an adopted conflicts code which shall comply with the Political Reform 
Act. The Board complies with the Political Reform Act and Corporations Code Conflicts of 
Interest rules and any charter school specific conflicts of interest regulations. As required, the 
Conflicts Code will be submitted to the County Board of Supervisors for approval. 

-+ See the Appendix IV c for Aspire's Conflict of Interest policy. 
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Board of Directors Membership 

The Aspire Board of Directors consists of a maximum of 11 regular members plus one seat for 
every sponsoring district. As provided by Education Code Section 47604(b), the District Board 
of Education shall be en tided to one representative on the Aspire Board of Directors. The 
Board of Directors meets quarterly. In addition, Aspire's Board of Directors elects a smaller 
group of directors to serve as the Board's Executive Committee, which meets monthly. 

-+ See the Appendix IV d for a list of current members of Aspire's Board of Directors 

Board Duties 

The Board of Directors is responsible for establishing broad policies and overseeing high-level 
decisions that affect all Aspire schools. Those duties include: 
• Defining or refining the organization's mission, values and vision; 
• Setting strategic direction; 
• Adopting policies to ensure that Aspire is run effectively, legally, and ethically; 
• Hiring, firing, overseeing, evaluating, and supporting the CEO; 
• Monitoring the operational budget and finances for long-term viability; and 
• Seeing that adequate funds are secured for the operating and capital needs of Aspire. 

The Board also approves policies and other documents as required by state or federal law, 
especially pertaining to categorical funds. Members of the Board may also participate in raising 
funds for Aspire and increasing public awareness of Aspire's work. 

The Board may initiate and carry on any program or activity or may otherwise act in a manner 
which is not in conflict with or inconsistent with or preempted by any law and which are not in 
conflict with the purposes for which schools are established. 

The Board may execute any powers delegated by law to it and shall discharge any duty imposed 
by law upon it and may delegate to an employee of the School any of those duties with the 
exception of budget approval or revision, approval of the fiscal and performance audits, and the 
adoption of Board policies. The Board however, retains ultimate responsibility over the 
performance of those powers or duties so delegated. Such delegation will: 

• Be in writing; 
• Specify the entity designated; 
• Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates of 
the delegation; and 

• Require an affirmative vote of a majority of Board members. 

Advisory School Council 

Aspire encourages all groups to participate in and share responsibility for the educational process 
and educational results. The School plans to create an Advisory School Council ("ASC"), which 
will consisting of 3 teachers and 3 parents, a community member, and the School Principal. The 
School's ASC will participate in developing school policies and will assist in engaging the 
community. The ASC members will include financial as well as academic expertise. The ASC 
may make recommendations about issues related to the school and participate in reviewing 
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parental and community concerns. The principal is responsible for communicating all ASC 
policy recommendations to the Aspire Board of Directors. 

Additional Opportunities for Family Involvement 
The School recognizes that children learn best when family is engaged in their education. To 
help parents and guardians become great coaches for their children, and to invite family 
participation in all aspects of school life, all Aspire schools feature: 
• Special Saturdqy classes: Scheduled at the beginning of the year, these three mandatory half-day 

sessions allow families to attend school with their children. 

• Participation in school decision-making: Aspire includes two family representatives on the 
Advisory School Council and family participation on the school's Teacher Hiring 
Committee. 

• Opportunities to evaluate the School and its stqff Each spring, families are asked to complete a 
survey evaluating the School, the principal, and their child's teachers. The survey results are 
reviewed by the School staff as well as Aspire's Home Office and are a factor in personnel 
decisions such as merit raises. 

• Regular communication about student learning and behavior: families, students and teachers meet at 
least twice a year during Student-Led Conferences to plan and assess the students' learning 
progress and determine goals. In addition, the School staff will call parents regularly, both to 
provide positive reinforcement for academic growth and to inform parents when students 
make choices that do not match the School's behavior and academic expectations. 

In addition, The School will expect families to invest 30 hours of volunteer service each year. 

0 

The School will also provide a variety of opportunities to match with different skills and o, 
interests. Examples include helping in classrooms, leading extra-curricular activities, coaching 
sports teams, assisting with event planning, attending field trips, attending ASC meetings, 
serving on family committees, fundraising, and communicating with other parents. A 
committee of family members will track volunteer hours and help find solutions for families 
who have difficulty meeting this commitment. 

Addressing Parent Concerns and Complaints 
The School is committed to working with families to address any parental concerns and 
complaints. Families are encouraged to share their ideas and concerns with the School Principal 
at any time. If the Principal is unable to resolve a family member's concern, parents are able to 
contact the principal's supervisor, Aspire's Regional Superintendent. Alternatively, Aspire has 
established a formal complaint process to address any community concerns that are not resolved 
through informal conversations. 

The School will establish complaint procedures that address both complaints alleging 
discrimination or violations of law and complaints regarding other areas. The School will not, at 
any time, refer complaints to the District. 

The complaint procedures will include the clear information with respect to the response 
timeline of the school, whether the school's response will be in writing, the party identified to 
respond to complaints, the party identified and charged with making final decisions regarding 
complaints, and whether the final decision will be issued in writing. The procedures will also" 

0 identify an ombudsperson for situations in which the school leader is the subject of the 

Charter Petition- Aspire Public Schools 30 



0 

0 

0 

complaint. The complaint procedures will be clearly articulated in the school's student and 
family handbook or distributed widely. 

The School will designate at least one employee to coordinate its efforts to comply with and 
carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and 
Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any 
complaint filed with The School alleging its noncompliance with these laws or alleging any 
actions which would be prohibited by these laws. The School will notify all its students and 
employees of the name, office address, and telephone number of the designated employee or 
employees. 

The School will adopt and publish grievance procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action, which would be prohibited 
by Title IX, or Section 504. 

The School will implement specific and continuing steps to notify applicants for admission and 
employment, students and families of elementary and secondary school students, employees, 
sources of referral of applicants for admission and employment, and all unions or professional 
organizations holding collective bargaining or professional agreements with the recipient, that it 
does not discriminate on the basis of sex or mental or physical disability in the educational 
program or activity which it operates, and that it is required by Title IX and Section 504 not to 
discriminate in such a manner. 

-+See Appendix IVe for Aspire's Community Complaint Form. 

The School will comply with the District policy related to charter schools to the extent it aligns 
with and does not exceed the law applicable to charter schools, as it may be changed from time 
to time as long as the charter school has been given written notice of the policy change. 

The School, in accordance with Education Code Section 47604.3, shall promptly respond to all 
reasonable inquiries, including but not limited to, inquiries regarding financial records, from the 
District and shall consult with the District regarding any inquiries. The School acknowledges 
that it is subject to audit by OUSD; if OUSD seeks an audit of The School, it shall assume all 
costs of such audit. 

Members of The School's Governing Board, any administrators, managers or employees, and 
any other committees of the School shall comply with federal and state laws, nonprofit integrity 
standards and OUSD's Charter School policies and regulations regarding ethics and conflicts of 
interest to the extent such policies and regulations align with and do not exceed the 
requirements of law applicable to charter schools. 

The School and/ or its non-profit corporation will be solely responsible for the debts and 
obligations of the charter school. 
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V. HUMAN RESOURCES 

The School is committed to attracting, selecting, developing, inspiring, and rewarding the best 
educators and education professionals to serve our students. 

Qualifications of School Employees 

Governing Law: The qualijications to be met f?y individuals to be employed f?y the schooL 
-California Education Code Section 47605(b)(5)(E) 

Overall 
The School will recruit professional, effective, and qualified personnel to serve in adtninistrative, 
instructional, instructional support, and non-instructional support capacities. All prospective 
employees are required to successfully complete a DOJ fingerprinting background check, TB 
test, and reference checks, to ensure the health and safety of the School's faculty, staff, and 
pupils. In addition, prospective employees are carefully screened to ensure they have the 
qualifications for employment as outlined in their job descriptions. 

Specifically, the School's key staff members (Principal, Office Manager, and Teachers) will meet 
the following qualifications: 

Principal Qualifications 

0 

The School's Principal is the instructional leader at the Schoo~ with responsibility for ensuring 
the School and its students achieve the outcomes outlined in this charter petition.8 The Principal 
will have the following qualifications: 0 
Required knowledge, skills, and abilities: 
• Demonstrated commitment to students and learning 
• Demonstrated knowledge of curriculum, instruction, and assessment 
• A record of success developing teachers 
• Excellent communication, presentation and interpersonal skills 
• Excellent organization, time management and follow-up skills; demonstrated ability to 

successfully handle multiple activities concurrently 
• Strong community-building skills 
• Entrepreneurial passion 
• Fluency in Spanish is highly desirable 
• Demonstrated profit/loss responsibility 

Recommended educational leveL· 
Masters in education is highly desirable 

8 The School principal reports to Aspire's Area Superintendent). The Area Superintendent in tum reports to 
Aspire's Chief Executive Officer, who reports to Aspire's Board of Directors. The principal also works closely with 
the school's Advisory School Council, which has an advisory role not a supervisory one. See section IV 
Governance for more information on the roles and responsibilities of the Board and the school's Advisory School 0 
Council. 
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Required experience: 
5 plus years teaching and/ or administrative experience 

~ See Appendix V a for a description of the Principal Search Process 

Office Manager Qualifications 

The School's Office Manager will be responsible for overall front office activities, will report to 
the Principal, and will work with students, families, and outside parties. The Office Manager will 
have the following qualifications: 

Required knowledge, skills, and abilities: 
• Strong organizational, time management, and multi-tasking skills 

• Strong interpersonal and communication skills 

• Fluency with office technology, including Microsoft Office applications 

• Expedience in office management 

• Ability to work independently as well as with a team 

• Fluency in Spanish is required 

Required educational level: 
A.A. degree or equivalent work experience 

Required experience: 
• 3 plus years in fast-paced administrative support position 

• Experience in school front office preferable 

Teacher Qualifications 
Educators at the School will meet all requirements for employment set forth in applicable 
provisions of law, including Education Code Section 47605(1) and the applicable highly qualified 
requirements ofNCLB. As provided in Education Code Section 47605(1), the School maintains 
flexibility with regard to credentials for teachers in non-core, non-college preparatory courses 
(e.g. music, physical education, certain electives, etc.). The qualifications of teachers to be 
employed in the School will be designed to ensure students meet the educational goals outlined 
in this charter petition. 

Required knowledge, skills, and abilities: 
• Knowledge of child cognitive development and different learning styles 

• Deep knowledge of subject matter, including California State Standards and subject-specific 
frameworks 

• Knowledge of assessments 
• Ability and willingness to implement Aspire Instructional Guidelines 

• Ability to analyze and use qualitative and quantitative student academic performance data to 
guide classroom practice 

• Ability and willingness to reflect and improve 

• Fluency in Spanish is highly desirable o • Demonstrated interest in and ability to collaborate with colleagues, families and community 
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Minimum educational/eve!: 
• Bachelor degree 
• Appropriate Teaching Certification 

Certijication 
• Teachers of core courses at the School will be required to hold a California Commission on 

Teacher Credentialing certificate, permit, or other document equivalent to that which a 
teacher in other public schools would be required to hold. 

• Teachers who are hired to teach a specific subject (e.g. math) will be required to hold a 
subject-specific credential or permit from the California Commission on Teacher 
Credentialing. 

Experience recommended: 
• 1 + year working with students as a teacher, teacher intern, or teaching assistant preferred 

Teacher Hiring 

The School will use a rigorous multiple-stage approach to selection that includes: a resume 
screen; interview(s); writing sample; demonstration lesson with students; and reference checks. 
Criteria for selection are based on those used by the National Board for Professional Teaching 
Standards: 

• Committed to students and learning 
• Knowledgeable about their subject matter 
• Skilled in management of learning 
• Reflective in their practice 
• Community-oriented 

The School's principal is responsible for making hiring decisions, and receives input from a site 
Teacher Hiring Committee at all stages in the selection process. The Hiring Committee may 
include: 
• Office Manager. Helps organize the process and paper trail, including: scheduling candidates 

for interviews and demonstration lessons; collecting score sheets; coordinating with current 
staff or participating students for demonstration lessons; and sending decline candidates' 
paperwork to Aspire. 

• Teachers: Conduct interview(s) and observe demonstration lesson observation. Lead 
Teachers may participate in all candidate interviews; other teachers may provide input only 
on candidates in their grade level. 

• Families: Conduct interview(s) and observe demonstration lessons. 

Professional Development 

Aspire is committed to the professional development of all of its team members. Once teachers 
are hired, Aspire invests in their continued professional development. Teachers new to Aspire 
participate in 1-2 weeks of summer training to build classroom management skills, increase their 
capacity to plan meaningful and engaging lessons, and practice specific Instructional Guidelines 

0 

0 

that are core to the Aspire education program, and then receive on-going coaching support from 0 
a variety of individuals to reinforce and deepen their training. The School Principal, in his/her 
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capacity as instructional leader, provides on-site coaching to all teachers. Teachers are organized 
into teams, led by an experienced "lead teacher" who has the skills to mentor others. Teachers 
are given time during the regular school day to collaborate and support each other to reach the 
Schools' and individual students' learning goals, including common preparation time through use 
of Special Subjects (e.g. music, Spanish) and early release days. Aspire also has instructional 
coaches who travel between school sites to provide additional support, give one-on-one 
consultation, and conduct school-based professional development sessions. Instructional 
coaches also guide experienced educators in their application for certification from the National 
Board for Professional Teaching Standards. In addition, Aspire conducts two regional training 
sessions in areas identified as system-wide weaknesses based on the prior year's STAR results. 

In accordance with Education Code Section 44259.1, which requires that teachers in the state of 
California earn their Professional Clear Credential through on the job mentoring and training, 
Aspire established its own California Commission on Teacher Credentialing ("CCTC")­
approved Induction Program to help beginning teachers with a Preliminary Credential to earn 
their Clear Credential. The School's teachers will be eligible to participate in this two-year 
program, which provides weekly or bi-monthly one-on-one instructional coaching. By the 
completion of the program, educators will have completed a portfolio showing evidence of their 
professional learning in each of the six Induction standards in the California Standards for the 
Teaching Profession ("CSTP") framework. 

Other site team members are provided periodic formal and topical training sessions as well as 
real-time day-to-day coaching by functional experts in a variety of areas. In addition, all team 
members are encouraged to pursue external professional development opportunities in the form 
of workshops or additional certification. Aspire may cover the cost of this professional 
development, or may provide financial assistance as part of the benefits package. Varied, 
accelerated career tracks create further opportunities for professional growth. 

As a rapidly growing organization, Aspire can provide a fast career path for individuals with 
aspirations for professional advancement. Expanded leadership responsibilities for educators 
can be either in or outside the classroom, including lead teacher, model teacher, coach/ trainer, 
curriculum specialist, dean of students, and other roles. 

Staff Evaluation 

Aspire is committed to both increasing the academic performance of California's diverse 
students and developing effective educators. Aspire is engaged in a seven year project to support 
our teachers to become highly effective called The College Ready Promise ("TCRP"). Part of 
this work involves changing our evaluation system, creating teacher supports and identifying our 
most effective teachers. As a result, Aspire's practices related to performance management are a 
combination and balance of accountability and support. Performance expectations and reviews 
should be discussed periodically during the year. Performance reviews may be formal or 
informal, and verbal or written. Examples of such ongoing review can include walkthroughs at 
school sites, peer review, lesson observations and/ or 360 degree feedback. Educators generally 
receive formal written performance evaluations once every year. The formal evaluation is based 
on planned and unexpected classroom observations, student growth data, self-evaluation, parent 
feedback via a survey, and student feedback via a survey. Office manager evaluation is based on 
principal observation, self-evaluation and input from Aspire Home Office staff. Principal 

Charter Petition- Aspire Public Schools 35 



evaluation is based on school academic growth, self-evaluation, and survey results from parents, 
students and staff. 

o+ See Appendix Vb-Vd for Principal Evaluation Rubric, TCRP Teacher Effectiveness Rubric, 
and Office Manager Evaluation Rubric 

Compensation 
Aspire provides educators and other staff with a base salary that is competitive with local school 
districts, based on experience and expertise. Pay increases are not based on a step-and-column 
schedule, but instead based on multiple measures of performance, including student growth, 
parent/ student satisfaction, and principal evaluation. 

Retirement Benefits 
Governing Law: The manner l?J which stqff members of the charter schools will be covered l?J the State 
Teachers' Retirement System, the Public Emplqyees' Retirement System, or federal social securiry. 

-California Education Code Section 47605(b)(5)(K) 

All employees of the School who qualify for membership in STRS (including teachers and other 
qualified certificated employees) or PERS (including the Office Manager and other qualified 
non-certified staff) shall be covered under the appropriate system. Employees will contribute at 
the rate established by STRS or PERS. Aspire's Home Office will work with the District or 
County Office of Education pursuant to Education Code Section 4 7 611.3 to ensure that 
appropriate arrangements for the coverage have been made. All employees who are not 

0 

niembers of STRS must contribute to the federal social security system. Aspire will make all 0 
employer contributions as required by STRS, PERS and the federal social security. Aspire will 
also make contributions for workers' compensation insurance, unemployment insurance and any 
other payroll obligations of an employer. 

In addition, all Aspire employees are also eligible to contribute to an optional403(b) plan. 

Employee Representation 

Governing Law: A declaration whether or not the charter school shall be deemed the exclusive public school 
emplqyer of the emplqyees of the charter school for the purposes of the Educational Emplqyment Relations Act 
(Chapter 10.7 (commencing with Section 3540) of Division 4 ofTitle 4 ofTitle 1 of the Government Code. 

-California Education Code Section 47605(b)(5)(0) 

For the purposes of the Educational Employment Relations Act, Aspire Public Schools is 
deemed the exclusive public school employer of the employees of the School. 

District Employee Return Rights 

Governing Law: A description of the rights of af!)' emplqyee of the school district upon leaving the emplqyment 
of the school district to work in a charter school, and of af!Y rights of return to the school district cifter 
emplqyment at a charter schooL 

-California Education Code Section 47605(b)(5)(M) 
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Employees of the District who choose to leave the employment of the District to work at the 
School will have no automatic rights of return to the District after employment by the School, 
unless specifically granted by the District through a leave of absence or other agreement in 
accordance with applicable District Board Policy and/ or collective bargaining agreements. 

All employees of the School will be considered the exclusive employees of the School and not 
the District unless otherwise mutually agreed in writing. Sick leave or years of service credit at 
the District or any other school district may be transferred to the School for the purposes of 
STRS or PERS. 

Employment by the Charter School provides no rights of employment at any other entity, 
including any rights in the case of closure of the Charter School. 

Health and Safety Procedures 

Governing Law: The procedures that the school will follow to ensure the health and sqfery rif pupils and stqff. 
These procedures shall include the requirement that each emplqyee rif the school furnish the school with a 
criminal record summary as described in Section 23 7. 

-California Education Code Section 47605(b)(5)(F) 

In order to provide safety for all students and staff members, all Aspire schools implement 
appropriate and comprehensive health and safety procedures and risk management policies, 
designed in consultation with Aspire's insurance carriers and risk management experts. 

0 The following is a summary of the health and safety policies of the School: 

0 

Procedures for Background Checks 
Employees and contractors of the School will be required to submit to a criminal background 
check and furnish a criminal record summary as required by Education Code 44237 and 45125.1. 
New employees not possessing a valid California Teaching Credential must submit two sets of 
fingerprints to the California Department of Justice for the purpose of obtaining a criminal 
record summary. The Principal and Aspire Human Resources department shall monitor 
compliance with this policy. Individuals who will volunteer at the School outside of the direct 
supervision of a credentialed employee shall be fingerprinted and receive background clearance 
prior to volunteering. 

Role rif S tqff as Mandated Child Abuse Reporters 
All non-certificated and certificated staff will be mandated child abuse reporters and will follow 
all applicable reporting laws and the same policies and procedures used by the District. 

TB Testing 
All School staff will be tested for tuberculosis prior to commencing employment and working 
with students as required by Education Code Section 49406. 

Immunizations 
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All students enrolled and staff will be required to provide records documenting immunizations 
as is required at public schools pursuant to Health and Safety Code Sections Section 120325- o-
120375, and Title 17, California Code of Regulations Section 6000-6075. 

Medication in School 
The School will adhere to Education Code Section 49423 regarding administration of 
medication in school. 

Vision, Hearing, Scoliosis 
Students will be screened for vision, hearing and scoliosis. The School will adhere to Education 
Code Section 49450, et seq., as applicable to the grade levels served by the School. 

Diabetes 
Beginning in the 2010-11 school year, the CharterS chool will provide an information sheet regarding rype 2 
diabetes to the parent or guardian of incoming th grade students, pursuant to Education Code Section 4 94 52. 7. 
The information sheet shall include, but shall not be limited to, all of the following: 

• A description of rype 2 diabetes. 
• A description of the risk factors and warning signs associated with rype 2 diabetes. 
• A recommendation that students displqying or possib!J suffiringfrom risk factors or warning signs 

associated with rype 2 diabetes should be screened for rype 2 diabetes. 
• A description of treatments and prevention of methods of rype 2 diabetes. 
• A descnption of the different rypes of diabetes screening tests available. C: 
• Not sure if we put this in given that we don't serve 7th graders? 

Emet;genry Preparedness 
The School shall adhere to an Emergency Preparedness Handbook drafted specifically to the 
needs of the school site in conjunction with law enforcement and the Fire Marshall. This 
handbook shall include, but not be limited to the following responses: fire, flood, earthquake, 
terrorist threats, and hostage situations. If assuming a facility that was previously used as a 
s~hool site, any existing emergency preparedness plan for the school site shall be used as a 
starting basis for updating the handbook for the School. 

Blood-borne Pathogens 
The School shall meet state and federal standards for dealing with blood home pathogens and 
other potentially infectious materials in the work place. The School has a written infectious 
control plan designed to protect employees and students from possible infection due to contact 
with blood home viruses, including human immunodeficiency virus ("HIV") and hepatitis B 
virus ("HBV"). Whenever exposed to blood or other bodily fluids through injury or accident, 
staff and students shall follow the latest medical protocol for disinfecting procedures. 

Drug-Free I Alcohol-Free I Smoke-Free Environment 
The School shall be a drug-, alcohol- and tobacco-free workplace. 

Facility Safety 
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The School shall comply with Education Code Section 47610 by utilizing facilities that are 
compliant with the Field Act or facilities that are compliant with the State Building Code. The 
School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities 
to ensure that they are maintained in an operable condition at all times. The School shall 
conduct fire drills at least once a month pursuant to Education Code Section 32001. 

Comprehensive Anti-Harassment Polices and Procedures 
The School is committed to providing a school that is free from sexual harassment, as well as 
any harassment based upon such factors as race, religion, creed, color, national origin, ancestry, 
age, medical condition, marital status, sexual orientation, or disability. The School has developed 
a comprehensive policy to prevent and immediately remediate any concerns about sexual 
discrimination or harassment at the Charter School (including employee to employee, employee 
to student, and student to employee misconduct). Misconduct of this nature is very serious and 
will be addressed in accordance with the School's Anti-harassment policy. 

The School shall occupy facilities that comply with the Asbestos requirement as cited in the 
Asbestos Hazard Emergency Response Act (AHERA), 40CFR part 763. AHERA requires that 
any building leased or acquired that is to be used as a school or administrative building shall 
maintain an asbestos management plan. 

-+ See Appendix V e for Comprehensive School Safety Plan 

Dispute Resolution Procedures 

Governing Law: The procedures to be followed i?J the charter school and the entiry granting the charter to 
resolve disputes relating to provisions rif the charter. 

-California Education Code Section 47605(b)(5)(N) 

The staff and Governing Board members of The School agree to attempt to resolve all disputes 
between the District and The School regarding this charter pursuant to the terms of this section. 
Both will refrain from public commentary regarding any disputes until the matter has progressed 
through the dispute resolution process. 

Any controversy or claim arising out of or relating to the charter agreement between the District 
and The School, except any controversy or claim that in any way related to revocation of this 
charter, shall be handled first through an informal process in accordance with the procedures set 
forth below. 

(1) Any controversy or claim arising out of or relating to the charter agreement, except any 
controversy or claim that in any way related to revocation of this charter, must be put in writing 
("Written Notification") by the party asserting the existence of such dispute. The Written 
Notification must identify the nature of the dispute and all supporting facts known to the party 
giving the Written Notification. The Written Notification may be tendered by personal delivery, 
by facsimile, or by certified mail. The Written Notification shall be deemed received (a) if 
personally delivered, upon date of delivery to the address of the person to receive such notice if 
delivered by 5:00 PM or otherwise on the business day following personal delivery; (b) if by 
facsimile, upon electronic confirmation of receipt; or (c) if by mail, two (2) business days after o deposit in the U.S. Mail. All written notices shall be addressed as follows: 
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To Charter School, c/o School Principal 
8030 Atherton Street 
Oakland, CA 94606 

To Coordinator, Office of Charter Schools: Office of Charter Schools 
Oakland Unified School District 
4551 Steele Street, Room 11 
Oakland, California 94619 

(2) A written response (''Written Response") shall be tendered to the party providing the Written 
Notification within twenty (20) business days from the date of receipt of the Written 
Notification. The Written Response shall state the responding party's position on all issues 
stated in the Written Notification and set forth all fact which the responding party believes 
supports its position. The Written Response may be tendered by personal delivery, by facsimile, 
or by certified mail. The Written Response shall be deemed received (a) if personally delivered, 
upon date of delivery to the address of the person to receive such notice if delivered by 
5:00p.m., or otherwise on the business day following personal delivery; (b) if by facsimile, upon 
electronic confirmation of receipt; or (c) if by mail, two (2) business days after deposit in the 
U.S. Mail. The parties agree to schedule a conference to discuss the claim or controversy ("Issue 
Conference"). The Issue Conference shall take place within fifteen (15) business days from the 
date the Written Response is received by the other party. 

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue 
Conference, then either party may request that the matter be resolved by mediation. Each party 
shall bear its own costs and expenses associated with the mediation. The mediator's fees and the 
administrative fees of the mediation shall be shared equally among the parties. Mediation 
proceedings shall commence within 60 days from the date of the Issue Conference. The parties 
shall mutually agree upon the selection of a mediator to resolve the controversy or claim at 
dispute. If no agreement on a mediator is reached within 30 days after a request to mediate, the 
American Arbitration Association ("AAA") shall select the mediator. 

( 4) If the mediation is not successful, the parties agree that each party has exhausted its 
administrative remedies and shall have any such recourse available by law. 
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0 VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION I 

0 

0 

EXPULSION POLICIES 

Student Admissions Policies and Procedure 

Governing Law: Admission requirements, if applicable. 
-California Education Code Section 47605(b)(5)(H) 

The School will use a variety of strategies to actively recruit a diverse student population who 
understand and value the School's mission and are committed to the School's instructional and 
operational philosophy. 

The School is open to all students. Admission to the School shall not be determined according 
to the student's place of residence or that of his or her parent or guardian, within the state of 
California, except as provided below. Admission tests will not be required; however, 
assessments will be administered to determine individual instructional programs once students 
are admitted. These tests will serve as diagnostics of students' reading, writing and math skills. 

Commitment to a Discrimination-free and Harassmentfree Education 
Aspire and the School are committed to providing a safe, discrimination-free and harassment­
free education to its students. The School shall not discriminate against any pupil on the basis of 
the characteristics listed in Section 220 (actual or perceived disability, gender, nationality, race or 
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the 
deftn.ition of hate crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics). The School shall comply with all 
applicable legal minimum and maximum age requirements for admission. 

-+ See Appendix VIa for Aspire's Anti-Discrimination/ Anti-Harassment Policy 

The School shall admit all students who wish to attend subject only to capacity. If the number of 
student applicants exceeds the School's capacity, attendance, except for existing pupils shall be 
determined by a public random drawing.9 Existing students who are re-enrolling are exempted 
from the drawing. After all spots have been filled through the drawing, a wait list will be 
created in the order in which names are drawn. As openings become available, opportunities to 
enroll will be given to those in order of the wait list. 

Preference in the public random drawing will be given as follows: 
1. Children of employees10 

2. Siblings of current students within the School11 

3. Founding Fatnilies12 

9 During any period of Public Charter Schools Grant Program funding, the public random drawing will be held as one single 
weighted lottery in accordance with the terms of the State Board of Education approved Request for Applications ("RF A"). 
IO During any period of Public Charter Schools Grant Program funding, this preference will be limited to "children of faculty'' 
and will not to exceed 10 percent of total enrollment in accordance with the terms of the State Board of Education approved 
Request for Applications ("RFA"). 
II During any period of Public Charter Schools Grant Program funding, this preference will be considered an "exemption" to 
the public random drawing in accordance with the terms of the State Board of Education approved Request for Applications 
("RFA"). 
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4. Residents of the District 
5. All other students in the State of California. 

Th:e School's enrollment policy, priorities, and procedures will be based on both Aspire's policies 
and any agreements made between Aspire and the District, and thus may be subject to change. 

By October 1 of each year, The School will notify the District in writing of the application 
deadline and proposed lottery date. The School will ensure that all application materials will 
reference these dates as well as provide complete information regarding application procedures, 
key dates, and admissions preferences and requirements consistent with approved charter. 

Racial & Ethnic Balance 
Governing Law: The means l!J! which the school will achieve a racial and ethnic balance among its pupils that 
is reflective of the general population residing within the territorial jurisdiction of the school district to which 
the charter petition is submitted. 

-California Education Code Section 47605(b)(5)(G) 

The School will conduct a variety of outreach activities to attract an applicant pool that broadly 
reflects the racial and ethnic balance of the District and community in which the School is 
located. These strategies may include: 
• , Establishing an enrollment timeline and process that allow for a broad-based recruiting and 

application process. Typically, formal outreach activities for the following school year's 

0 

enrollment begin in January, and the lottery is held in March. In the first year, enrollment 0 
outreach includes informing the community about the opportunity to become a Founding 
Family. 

•' Creating and distributing enrollment brochures and forms in various languages 
• Meetings with and presentations to local pre-schools and Head Start programs, 

neighborhood groups, community organizations, churches, and youth service organizations. 
• Posting enrollment information on the Aspire website in English and Spanish 
e, Holding open houses and hosting scheduled tours for interested parents. During open 

enrollment season, the School will typically have 3-5 open houses, in addition to individual 
tours available by appointment. 

• Advertising openings by posting flyers in neighborhoods, distributing flyers at local grocery 
stores, buying ad space on buses or in the newspaper, and sending information via direct 
mail. 

The school office manager plays a key role in fielding calls about enrollment, coordinating open 
houses and presentations, and assisting individual families to fill out the Interest Form. In the 
~chool's founding year, Aspire's home office and an Enrollment Committee (made up of 
Founding Families) spear-head the student recruiting process. 

1i' Founding Families are required to have completed 20 hours of service prior to the District's decision on the charter. Families 
rp.ay accrue service hours by participating in Charter Visioning Workshops or serving on one of several Committees (e.g. hiring, 
enrollment, chartering). They must also commit to serving an additional 10 hours before December 31 of the first year of the 
charter's operation. Enrollment priority through Founding Family status is accorded as an incentive for families to invest the O· 

effort required to start a new school in a short time frame. During any period of Public Charter Schools Grant Program 
funding, this preference shall be limited to 10% of total enrollment as required by the RF A. 
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In addition, Aspire may conduct general outreach activities to augment individual schools' 
efforts (e.g. creating a brochure that profiles all Aspire Bay Area schools and distributing it more 
broadly). 

-+ See Appendix VIb for sample recruiting collateral 

Public School Attendance Alternatives 

Governing Law: The public school attendance alternatives for pupils residing within the school district who 
choose not to attend charter schools. 

- California Education Code Section 47605(b)(5)(L) 

No student may be required to attend the Charter School. Students who reside in the District 
who opt not to attend the School may attend a school within the District according to District 
policy or at another school district or school within the District through the District's intra- and 
inter-district policies. The parent or guardian of each student enrolled in the School shall be 
notified on admissions forms that the student(s) have no right to admission in a particular 
school of any local educational agency (or program of any local educational agency) as a 
consequence of enrollment in the School, except to the extent that such a right is extended by 
the local educational agency. 

Suspension and Expulsion Procedures 

Governing Law: The Governing Law: The procedures qy which pupils can be suspended or expelled. 
-California Education Code Section 47605(b)(5)(f) 

The School will establish a school-wide behavior plan that makes expectations for student 
behavior clear, provides for extrinsic rewards (while building towards students developing the 
ability to provide their own intrinsic rewards), and describes consistent and escalating 
consequences for inappropriate behavior. This plan will be distributed to families and students, 
and students will be taught the elements of the plan. 

-+ See Appendix VIc for draft schoolwide behavior plan 

Should a student's inappropriate behavior escalate or be severe enough to warrant suspension or 
expulsion, the procedures for suspension and expulsion of the School's students are based on 
the procedures identified in the California Education Code. The policies and procedures for 
suspension and expulsion will be periodically reviewed and the list of offenses for which 
students are subject to suspension and expulsion will be modified as necessary. The School will 
notify the District of any expulsions. The School will account for suspended or expelled 
students in its average daily attendance accounting as provided by law. 

In the case of a special education student, or a student who receives 504 accommodations, The 
School will ensure that it makes the necessary adjustments to comply with the mandates of State 
and federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of 1973, 
regarding the discipline of students with disabilities. Prior to recommending expulsion for a 
Section 504 student or special education student, the charter administrator will convene a review 
committee to determine 1) if the conduct in question was caused by, or had a direct and 
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substantial relationship to the child's disability; or 2) if the conduct in question was the direct 
result of the LEA's failure to implement the 504 plan or IEP. If it is determined that the o 
stqdent's misconduct was not caused by or had direct and substantial relationship to the child's • ·. 
di&ability or the conduct in question was not a direct result of the LEA's failure to implement the 
50ft. plan or IEP , the student may be expelled. 

-+See Appendix VId for Aspire's Suspension and Expulsion Policy and Procedures. 

0 

0 
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VII. REPORTING AND ACCOUNTABILITY 

Budgets and Cash Flow 
Governing Law: The petitioner or petitioners shall also be required to provide financial statements that 
include a proposed firstjlear operational budget, including startup costs, and cashjlow and financial projections 
for the first three years of operation. 

-California Education Code Section 47605(!!). 

At full enrollment, the School will break even based on state and federal per-pupil funds, 
without the need for additional grant monies. 

Sources ofFunds 
The vast majority of funds for the School's operations come from the State of California and 
local in-lieu property taxes, in the form of a per-student standard allocation ("Revenue Limit Per 
Average Daily Attendance," or "ADA"). The School will also receive additional monies 
("categorical funds") for special populations and specific programs. 

Uses ofFunds 
Annually, most of the School's funds will go toward personnel and facilities (including rent or 
debt service, utilities and maintenance). The School also anticipates spending about 5% of its 
budget on other direct program costs (e.g. classroom supplies). Private and federal grant funds 
for one-time start-up costs will be used for items such as furniture, computer equipment, 
textbooks, and teacher training. 

-+Please see Appendix VIla for the School's fmancial projections and cash flow as required by 
Education Code Section 47605(g). These documents are based upon the best data available to 
the Petitioners at the date of submission. 

Financial Reporting 
By July 1 of each calendar year, the School will provide a draft budget for the following school 
year to the District, including its estimate for enrollment and its Average Daily Attendance 
assumptions. The Charter School shall comply with all other financial reports required by 
Education Code Section 47604.33. 

Insurance 
Aspire shall acquire, maintain and finance general liability, workers compensation, and other 
necessary insurance for the School of the types and in the amounts required for an enterprise of 
similar purpose and circumstance. 

The School shall provide evidence of the above insurance coverage to the District no later than 
sixty days prior to operation or an earlier agreed upon date by the District and the Charter 
School. 
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Public Records 

TP.e School acknowledges that pursuant to Article XVI section 8.5(e) of the California 0 
Cbnstitution, sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 35256(c), and 
3S258 of the Education Code require schools, including The School to provide certain 
i:dformation in certain formats in certain ways to the general public and specifically to parents of 
students at The School and of the District. The School further acknowledges that it has the 
opligation to provide all of such information to the District that is required by these referenced 
authorities in a timely manner so that the District may meet its obligations under those 
authorities as well. To the extent that there is information that the District has, but that The 
School does not have that The School needs in order to meet its obligations, the District shall 
provide the same to The School in a reasonably timely manner upon request . 

.Administrative Services 

, Governing Law: The manner in which administrative services of the school are to be provided. 
-California Education Code Section 47605(g). 

Aspire has an experienced administrative staff that handles a variety of "back office" services 
~e payroll, accounting, and purchasing. Aspire will be responsible for all of its own personnel 
s~ary and benefit plans, provisions and costs. In the event that any administrative services are 
t0 be provided by the District, the specifics will be agreed to in a Memorandum of 
Understanding between Aspire and the District. 

Facilities 

Governing Law: A description of the facilities to be utilized fry the schooL 
-California Education Code Section 47605(g) 

~he School will operate at one site within the District. The School will be located e8030 
A-therton, Oakland CA 94601. The majority of the school facility will be leased from St. 
~enedict's Catholic Church. The facility includes classrooms, offices and cafeteria. This main 
f~cility has been utilized for the past five years as an Aspire Public School: Millsmont Secondary, 
-Yhich is a school moving to a new location .. 

1;'he School shall comply with Education Code Section 47610 by either utilizing facilities that are 
cpmpliant with the Field Act or that are compliant with the State Building Code. The facilities 
shall be approved by the local/ state fire marshal for the intended use. The School agrees to test 
sprinkler systems, fire extinguishers, and fire alarms at its facilities to ensure that they are 
trtaintained in an operable condition at all times. 

! 

i 

If the School fails to submit a certificate of occupancy or other valid documentation to the 
Bistrict verifying that the intended facility in which the school will operate complies with 

I 

I}ducation Code Section 47610, before the school is scheduled to begin operation pursuant to 
t¥e first year of this renewal term, it may not open unless an exception is made by the Office of 
<fharter Schools and/ or the local planning department. If the School moves or expands to 
~nother facility during the term of this charter, the School shall provide a certificate of 
dccupancy or other valid documentation to the District verifying that the intended facility in 
~hich the school will operate complies with Education Code Section 47610, to the District for o 
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each facility before school is scheduled to begin operation in the facility or facilities. The School 
shall not begin operation in any location for which it has failed to timely provide a certificate of 
occupancy to the District, unless an exception is made by the Office of Charter Schools and/ or 
the local planning department. 

Notwithstanding any language to the contrary in this charter, the interpretation, application, and 
enforcement of this provision are not subject to the Dispute Resolution Process. 

Independent Fiscal Audit 
Governing Law: The manner in which annual, independent, .financial audits shall be conducted, which shall 
emplqy generaljy accepted accounting principles, and the manner in which audit exceptions and dqiciencies 
shall be resolved to the satisfaction of the chartering authority. 

-California Education Code Section 47605(b)(5)(I) 

An annual independent fiscal audit of the books and records of the School will be conducted as 
required under the Charter Schools Act, section 47605(b)(S)(I) and 47605(m). The books and 
records of the Charter School will be kept in accordance with generally accepted accounting 
principles, and as required by applicable law and the audit will employ generally accepted 
accounting procedures. The audit shall be conducted in accordance with applicable provisions 
within the California Code of Regulations governing audits of charter schools as published in the 
State Controllers Guide. 

The Chief Operating Officer of Aspire will select an independent auditor and Chief Financial 
Officer will be responsible for overseeing the independent audit. The auditor will have, at a 
minimum, a CPA and educational institution audit experience and be approved by the State 
Controller on its published list as an educational audit provider. To the extent required under 
applicable federal law, the audit scope will be expanded to include items and processes specified 
in applicable Office of Management and Budget Circulars. 

It is anticipated that the annual audit will be completed within four months of the close of the 
fiscal year and that a copy of the auditor's findings will be forwarded to the District, the County 
Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of 
each year. The Financial Committee of the Aspire Board of Directors will review any audit 
exceptions or deficiencies and report to the Aspire Board of Directors with recommendations 
on how to resolve them. Aspire will submit a report to the District proposing how the 
exceptions and deficiencies have been or will be resolved to the satisfaction of the District along 
with an anticipated timeline for the same. Any disputes between the District and the School 
regarding the resolution of audit exceptions and deficiencies will be referred to the dispute 
resolution process referenced in Section V of this Charter. However, Aspire recognizes that all 
audit exceptions and deficiencies must be resolved to the satisfaction of the District. 

The independent fiscal audit of the School is a public record to be provided to the public upon 
request. 

To the extent that The School is a recipient of federal funds, including federal Title I, Part A 
funds, The School has agreed to meet all of the programmatic, fiscal and other regulatory 
requirements of the No Child Left Behind Act and other applicable federal grant programs. The 
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Scp_ool agrees that it will keep and make available to the District any documentation necessary to 
de\:nonstrate compliance with the requirements of the No Child Left Behind Act and other 0· 

applicable federal programs, including, but not limited to, documentation related to required 
pa~ental notifications, appropriate credentialing of teaching and paraprofessional staff, where 
ap~licable, or any other mandated federal program requirement. The mandated requirements of 
N~LB include, but are not the limited to, the following: 

! • Notify parents at the beginning of each school year of their "right to know" the 
professional qualifications of their child's classroom teacher including a timely notice to 
each individual parent that the parent's child has been assigned, or taught for four or 
more consecutive weeks by, a teacher who is not highly qualified. 

• Develop jointly with, and distribute to, parents of participating children, a school-parent 
compact. 

• Hold an annual Title I meeting for parents of participating Title I students. 
• Develop jointly with, agree on with, and distribute to, parents of participating children a 

written parent involvement policy. 

Tp_e School also understands that as part of its oversight of the school, the Office of Charter 
Sthool may conduct program review of federal and state compliance issues. 

I 

Qirect Funding 
I 

Ajspire will receive funding pursuant to Education Code Section 47630 et. seq. and its successors 
a*d will opt to receive its funding directly from the state pursuant to Education Code Section 
4 7 651. Any funds due to the School that flow through the District shall be forwarded to Aspire o_ 
it} a timely fashion. During the term of this charter petition, Aspire and the District will 
n~gotiate in good faith to develop a Memorandum of Understanding that establishes the specific 
fihancial and service relationship between the two parties. 

I 

:Qistrict Fee for Oversight 
I 

T(he District may charge for the actual costs of supervisorial oversight The School not to exceed 
1P/o of the charter school's revenue, or the District may charge for the actual costs of 
shpervisorial oversight of the Charter School not to exceed 3% if The School is able to obtain 
s4bstantially rent free facilities from the District. Notwithstanding the foregoing, the District 
~ay charge the maximum supervisorial oversight fee allowed under the law as it may change 
f:i:om time to time. 
I 

cClosure Procedures 
! 

Governing Law: A description of the procedures to be used if the charter school closes. The procedures shall 
ensure a final audit of the school to determine the disposition of all assets and liabilities of the charter schoo4 
including plans for disposing of a try net assets and for the maintenance and transftr of pupil records. 

-California Education Code Section 47605(b)(5)(P) 

<:posure of the School will be documented by official action of the Board of Directors. The 
~ction will identify the reason for the closure. The official action will also identify an entity and 
person or persons responsible closure-related activities. 
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The Board of Directors or its designee will promptly notify parents and students of the Charter 
School, the District, the County Office of Education, the School's SELPA, retirement systems in 
which the School's employees participate (e.g., Public Employees' Retirement System, State 
Teachers' Retirement System, and federal social security), and the California Department of 
Education of the closure as well as the effective date of the closure. This notice will also include 
the name(s) of contact information for the person(s) to whom reasonable inquiries may be made 
regarding the closure; the pupils' school districts of residence; and the manner in which 
parents/ guardians may obtain copies, including specific information on completed courses and 
credits that meet graduation requirements. 

The Board or its designee will ensure that the notification to the parents and students of the 
Charter School of the closure provides information to assist parents and students in locating 
suitable alternative programs. This notice will be provided promptly following the Board's 
decision. to close the School. 

The Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils' districts of residence, which they will 
provide to the entity responsible for closure-related activities. 

As applicable, the School will provide parents, students and the District with copies of all 
appropriate student records and will otherwise assist students in transferring to their next school. 
All transfers of student records will be made in compliance with the Family Educational Rights 
and Privacy Act ("FERPA") 20 U.S.C. § 1232g. The School will ask the District to store original 
records of School students. All records of the School shall be transferred to the District upon 
School closure. If the District will not or cannot store the records, the School shall work with 
the County Office of Education to determine a suitable alternative location for storage. 

All state assessment results, special education records, and personnel records will be transferred 
to and maintained by the entity responsible for closure-related activities in accordance with 
applicable law. 

As soon as reasonably practical, the School will prepare final financial records. The School will 
also have an independent audit completed within six months after closure. The School will pay 
for the final audit. The audit will be prepared by a qualified Certified Public Accountant selected 
by the School and will be provided to the District promptly upon its completion. The final audit 
will include an accounting of all financial assets, including cash and accounts receivable and an 
inventory of property, equipment, and other items of material value, an accounting of the 
liabilities, including accounts payable and any reduction in apportionments as a result of audit 
findings or other investigations, loans, and unpaid staff compensation, and an assessment of the 
disposition of any restricted funds received by or due to the School. 

The School will complete and file any annual reports required pursuant to Education Code 
section 47604.33. 

On closure of the School, all assets of the School, including but not limited to all leaseholds, 
personal property, intellectual property and all ADA apportionments and other revenues 
generated by students attending the School, remain the sole property of Aspire Public Schools 
and shall be distributed in accordance with the Articles of Incorporation to another California 
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p~blic educational entity. Any assets acquired from the District or District property will be 
p{omptly returned upon School closure to the District. The distribution shall include return of o 
a*y grant funds and restricted categorical funds to their source in accordance with the terms of 
die grant or state and federal law, as appropriate, which may include submission of final 
expenditure reports for entitlement grants and the filing of any required Final Expenditure 
Rbports and Final Performance Reports, as well as the return of any donated materials and 
ptoperty in accordance with any conditions established when the donation of such materials or 
pfoperty was accepted. 

qn closure, the School shall remain solely responsible for all liabilities arising from the operation 
of the School. 

i 

A!s the School is operated by a non-profit public benefit corporation, should the corporation 
dlssolve with the closure of the School, the Board will follow the procedures set forth in the 

I 

qalifornia Corporations Code for the dissolution of a non-profit public benefit corporation and 
fije all necessary filings with the appropriate state and federal agencies. 

A!s specified by the Budget in the Appendix, the Charter School will utilize the reserve fund to 
uhdertake any expenses associated with the closure procedures identified above. 

i 
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0 VIII. IMPACT ON CHARTER AUTHORIZER 
Governing Law: Potential civilliabiliry effects, if aJ!)I, upon the school and upon the school district. 

- CalijOrnia Education Code Section 47605(g). 

The School shall be operated by a California non-profit public benefit corporation. This 
corporation is organized and operated exclusively for charitable purposes within the meaning of 
Section 501 (c) (3) of the Internal Revenue Code and California Revenue and taxation Code 
Section 23701d. 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school 
operated by or as a non-profit public benefit corporation shall not be liable for the debts or 
obligations of the School or for claims arising from the performance of acts, errors or omissions 
by the School if the authority has complied with all oversight responsibilities required by law. 
The School shall work diligently to assist the District in meeting any and all oversight obligations 
under the law, including monthly meetings, reporting, or other District-requested protocol to 
ensure the District shall not be liable for the operation of the School. 

Further, the School and District shall enter into a memorandum of understanding, wherein the 
School shall indemnify District for the actions of the Charter School under this charter. 

The corporate bylaws of the Corporation shall provide for indemnification of the School's 
Board, officers, agents, and employees, and the School will purchase general liability insurance, o Board Members and Officer's insurance, and fidelity bonding to secure against financial risks. 

0 

As stated above, insurance amounts will be determined by recommendation of the District and 
the School's insurance company for schools of similar size, location, and student population. 
The District shall be named an additional insured on the general liability insurance of the School. 

The School shall be responsible for all supplies and equipment that it purchased and, in the 
event of loss by fire, disaster, or theft, the District shall have no responsibility for such items. 
Further, the District shall have no responsibility for losses of student property for any reason 
whatsoever and Aspire shall hold the District harmless from any such losses. 

Aspire will institute appropriate risk management practices as discussed herein, including 
screening of employees, establishing codes of conduct for students, and dispute resolution. 

In order to ensure the necessary oversight and review of mandated reports for which the 
authorizer must determine fiscal health and sustainability, the following schedule of reporting 
deadline to the District will apply each year of the term of this charter; 

• September 1 - Final Unaudited Financial Report for Prior Year 
• December 1 - Final Audited Financial Report for PriorY ear 
• December 1 - First Interim Financial Report for Current Year 
• March 1 - Second Interim Financial Report for Current Year 
• June 15- Preliminary Budget for Subsequent Year 
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T\1-e School agrees to observe and abide by the following terms and conditions as a requirement o 
fqr receiving and maintaining their charter authorization: 

' 
' 
' 

• The School is subject to District oversight. 

• The District's statutory oversight responsibility continues throughout the life of the 
charter and requires that it, among other things, monitor the fiscal condition of the 
Charter SchooL 

• The District is authorized to revoke this charter for, among other reasons, the failure of 
The School to meet generally accepted accounting principles or if it engages in fiscal 
mismanagement in accordance with Education Code Section 4 7 607. 

Aiccordingly, the District hereby reserves the right, at District cost, pursuant to its oversight 
rJsponsibility, to audit the School books, records, data, processes and procedures through the 
qffice of Charter Schools or other means. The audit may include, but is not limited to, the 
f6llowing areas: 

• Compliance with terms and conditions prescribed in the charter, 
• Internal controls, both financial and operational in nature, 
• The accuracy, recording and/ or reporting of school financial information, 
• The school's debt structure, 
• Governance policies, procedures and history, 
• The recording and reporting of attendance data, 
• The school's enrollment process, suspension and expulsion procedures, and parent 

involvement practices, 
• Compliance with safety plans and procedures, and 
• Compliance with applicable grant requirements. 

1fhe School shall cooperate fully with such audits and to make available any and all records 
necessary for the performance of the audit upon 30 days notice to the School. When 30 days 
~otice may defeat the purpose of the audit, the District may conduct the audit upon 24 hours 
n'otice. 

I 
I 

Ip addition, if an allegation of waste, fraud or abuse related to the School operations is received 
~y the District, the School shall be expected to cooperate with any investigation undertaken by 
¢.e Office of Charter Schools, at District cost. 

I 
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IX. MISCELLANEOUS CHARTER-RELATED ISSUES 

Term of Charter Petition 

Governing Law: A charter mqy be granted pursuant to Sections 47605 ... for a period not to exceed five 
years. A charter granted fry a school district governing board ... mqy be granted one or more subsequent 
renewals fry that entiry. Each renewal shall be for a period of five years. A material revision of the 
provisions of a charter petition mqy be made on!J with the approval of the authoriry that granted the charter. 
The authoriry that granted the charter mqy inspect or observe a'!Y part of the charter school at a'!Y time. 

-California Education Code Section 47607(a)(1) 

The School's Charter shall begin on July 1, 2009 and expire five years thereafter. Any material 
revisions to School's Charter shall be made by the mutual agreement of the governing board of 
Aspire and the District in accordance with Education Code Section 47607. Aspire may present a 
petition to renew or materially revise the Charter at a regularly scheduled Board of Education 
meeting, and District agrees to respond to such petitions pursuant to the process, criteria and 
timelines specified in Education Code Section 47605 or its successors. 

Interpreting the Charter 

All terms of the Charter that can be interpreted as within the intent of the California Education 
Code shall be interpreted in such a manner. 

The terms of this charter contract are severable. In the event that any of the provisions are 
determined to be unenforceable or invalid for any reason, the remainder of the charter shall 
remain in effect, unless mutually agreed otherwise by Aspire and the District. The District and 
Aspire agree to meet to discuss and resolve any issues or differences relating to invalidated 
provisions in a timely, good faith fashion. 

Changes in the law or the administration related to charter schools occur from time to time. 
Aspire shall fully comply with all such legal and/ or administrative changes. Modifications to this 
charter pursuant to such changes shall be deemed administrative amendments and shall not be 
considered "material revisions" requiring approval pursuant to Education Code §47607(a)(1). 

Renewing the Charter 

The School must submit its renewal petition to the Office of Charter Schools no earlier than 365 
days before the charter is due to expire unless otherwise agreed by the Office of Charter 
Schools. 

Revoking the Charter 

Governing Law: Prior to revoking a charter for failure to remecfy a violation pursuant to subdivision (d), and 
cifter expiration of the school's reasonable opportuniry to remecfy without succesifui!J remecfying the violation, 
the chartering authoriry shall provide a written notice of intent to revoke and notice of facts in support of 
revocation to the charter schooL No later than 30 dqys cifter provzding the notice of intent to revoke a charter, 
the chartering authoriry shall hold a public hearing, in the normal course of business, on the issue of whether 
evidence exists to revoke the charter. No later than 30 dqys cifter the public hearing, the chartering authoriry 
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shall issue a final decision to revoke or decline to revoke the charter, unless the chartering authority and the 
charter school agree to extend the issuance of the decision f?y an additional 30 dqys. The chartering authority 
shall not revoke a charter, unless it makes written factual findings supported f?y substantial evidence, specific 
to the charter school, that support its findings. " 

-California Education Code Section 47607(e) 

A~pire and the District agrees to act in good faith to notify the School in writing of any violation 
th)at may result in the revocation of the Charter and, if the District Board does not determine in 
wpting that the violation does not constitute a severe and imminent threat to the health or safety 
of the pupils, to the District shall provide a reasonable opportunity to remedy such a violation. 
I~ such a situation, Aspire and the District shall follow the laws and procedures in the California 
E~ucation Code. Aspire reserves all appeal rights provided under Education Code Section 
47607(c)- (k). All relevant timeframes include the parameters set forth by California Education 
C~de Section 4 7 607. 

! 

i 

rpe District may revoke the charter of The School in accordance with Education Code Section 
4'V607. 
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"Overall, what grade would you 
give to your school?" 

Source: Aspire Parent/Family Survey 2010 

''Would you recommend the 
school to other families" 

100% 

80% 

60% 

40% 

20% 

Aspire Bay Area Central Valley LA 

Aspire's average is 95%, above the National average of 70% 

1/26/2011 
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Class of 2010 

• 100% applied to and was accepted to at least one four 
year college or university. 

• 132 Aspire students applied to 932 colleges and 
universities. 

• 243% increase in college applications. 
• Average application per student was 7.1. 
• Average GPA of Aspire seniors: 3.10. 
• Overall SAT average increased by 43 points 
• Four Gates Millennium Scholars 

1/26/2011 
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• Awarded the Fast Company-Monitor Group Social Capitalist 
Award in 2004, 2005, 2007 and 2008 

· Advisor to policy organizations, including: California 
Charter Schools Association, EdVoice, California Commission on 
Special Education, National Association of Charter School 
Authorizers, and others. 

• Founding-CEO, and current Aspire Board President, Don 
Shalvey, awarded the James Irvine Leadership Award in 2006 

1/26/2011 
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Appendix Ia: Aspire Public Schools Management Team 

James Willcox, ChiefExecutive Officer 
In 2009,James Willcox was named Aspire's second Chief Executive Officer. Prior to his 
appointment as CEO, Mr. Willcox was Aspire's Chief Operating Officer. Prior to joining 
Aspire, Mr. Willcox was the founding Chief Operating Officer for Education for Change, a 
nonprofit charter management organization founded to restart underperforming district 
schools within the Oakland Unified School District. Mr. Willcox has also served as a 
Principal at NewSchools Venture Fund, a philanthropic organization focused on starting 
organizations and supporting entrepreneurs focused on improving public schools nation­
wide. Prior to N ewSchools Mr. Willcox was a nonprofit consultant with the Bridgespan 
Group, and served as a U.S. Army officer for over seven years. He holds a B.S. from the 
United States Military Academy at West Point, and aM. Ed. and M.B.A from Stanford 
University. 

Elise Darwish, Chief Academic Officer 
Elise Darwish has been an executive with Aspire Public Schools since its founding and 
currently serves as the Chief Academic Officer. In this role she supports principals, oversees 
research and development pertaining to curriculum, instruction, and assessment, and 
manages internal professional development programs. With over 21 years of experience in 
charter schools, traditional public schools and private schools, Ms. Darwish was a natural 
choice to design the Aspire education model and oversee its implementation. She began her 
teaching career as a kindergarten teacher in the inner city of Chicago; since then she has 
worked in the roles of teacher, mentor teacher, assistant principal, administrator and 
curriculum coordinator. 

Prior to Aspire, Ms. Darwish was the Instructional Coordinator at the San Carlos Charter 
Learning Center, California's first charter school and the nation's second. During her tenure, 
the school grew from 3 grades to a full K-8 program with an extensive waiting list, and 
became internationally recognized for its innovation. Ms. Darwish also coordinated 
instructional technology for San Carlos School District, managed Net Day, implemented a 
Local Area Network, and a Wide Area Network. Ms. Darwish holds a Masters Degree in 
Educational Administration from San Francisco State University and a B.S. in Early 
Childhood Education from the University of Illinois. 

Mike Barr, Chief Financial Officer 
Mike Barr manages all of Aspire's finance, accounting, and treasury functions. Mr. Barr has 
over 20 years experience of progressively senior positions in finance. Most recently, he was 
Vice President of Finance and Administration for Night:fire Software, a venture-backed 
telecommunications software company. Prior to that, he was Controller for Scient 
Corporation, where he established all finance and accounting policies and procedures as the 
company grew from $0 to $400 million in revenues and from 40 to over 1,900 employees, 
and led the company's IPO and secondary offering in 1999. He has also served as Business 
Unit Controller at Electronic Data Systems. Mr. Barr is a Certified Management Accountant 
and received his B.S. in Financial Planning and Analysis from Oregon State University. 
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Tatiana Epanchin-Troyan, Regional Superintendent, Bt!)l Area 
Tatiana has been a principal at Monarch Academy and Founding Principal for ERES 
Academy, both Aspire schools, and currendy serves as the Regional Superintendent for the 
Bay Area, overseeing Aspire's schools in Oakland and East Palo Alto. 
Ms. Epanchin has been an educator and instructional leader for 15 years. As principal of 
Monarch Academy for the past 3 years, Ms. Epanchin led the school to increase proficiency 
levels from 51% to 73% in math and 29% to 45% in language arts. In 2008, Monarch 
Academy was awarded the National Tide I Distinguished School Award for closing the 
achievement gap, an honor bestowed upon only 2 schools out of over 9600 schools in the 
state. Prior to becoming principal, Ms. Epanchin served as a Lead Teacher for the grades 6-
8 humanities team at Aspire's Lionel Wilson College Preparatory Academy, and was also a 
teacher at Monarch Academy. Ms. Epanchin started her career as a social worker in Contra 
Costa County where she worked on intensive family preservation cases. She is a New 
Leaders for New Schools national fellowship recipient and was awarded the CARE award 
for Excellence from Families First. Tatiana received her BA in Sociology from UC Santa 
Barbara, Master of Social Work from CSU Sacramento and M.Ed from CSU East Bay. 

Mary Welch, Regional Superintendent, Central Vallry 
In 2010, Mary was named Aspire's Central Valley Area Superintendent where she oversees 
the schools in the Central Valley. Prior to her appointment as Superintendent, Mary Welch 
was the Founding Principal of Aspire Public Schools' first campus in North Stockton. Ms. 
Welch has been an educator for the past 24 years, and has taught at elementary, middle, high 
school and adult levels. She has taught both regular and special education, and has served as 
a mentor teacher. Based on those experiences, she authored a book for regular classroom 
teachers entided Helping Special Needs Students in the Regular Classroom. Over the past 
eleven years, Ms. Welch has served as a public school administrator in San Carlos and 
Stockton, including vice principal, principal, and district coordinator of special education. 
While principal in San Carlos, her school became a California Distinguished School and a 
recipient of the Torchbearer Award, given to exemplary leadership schools in the Bay Area 
School Reform Collaborative. 

Ms. Welch has a Masters of Education in Special Education from Cal Poly San Luis Obispo, 
and B.A. from Cal State Fullerton. She is currendy a doctoral student in Educational 
Leadership at the University of Southern California. Her dissertation topic involves a 
comparative research study of the role of conventional school principals and charter school 
principals. 

Dr. Roberta Be'J!jamin, Regional Superintendent, Los Angeles 
Dr. Roberta Benjamin is a 35 year public school educator who has served in the Los Angeles 
Unified School District as a teacher, principal, district level leader and former head of the 
district's charter schools division. Dr. Benjamin has worked extensively with school reform 
throughout Los Angeles, including programs at Elizabeth Street and Foshay Learning 
Centers. She also served as liaison between the Annenberg Foundation and the Los 
Angeles Unified School District. Dr. Benjamin is also an Associate Professor at Loyola 
Marymount University. 
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Appendix lla: Surrounding School Study 
Current API Growth API Growth State Similar %FRL %ELL ~chool Mission 

API from 09-10 from 08-09 Rank School Rank 

ACORN 807 25 7 5 7 90.9% Mission 

Woodland 70.8% f\t ACORN Woodland Elementary, we see our young scholars as seeds 

Elementary 
~ho are planted in their families and communities. We expect that 
~very student will grow to meet his or her full potential, just as an 
~corn grows into a mighty oak tree. To do so requires dedication, high 
~xpectations and excellent teaching. Through the focus on rigorous 
~cademics, character values and leadership skills, we provide the roots 
or our young scholars to be like mighty oak trees. Scholars leave AWE 
~rounded in their communities yet prepared to branch out to achieve 
~igher education. 

~t AWE, our mission is to: 

• Prepare all students to leave AWE with the skills 
and determination to successfully pursue a college 
education. 

• Use integrated units to cultivate curiosity, creativity 
and critical thinking in all of our students. 

• Empower students and families to take leadership 
in building healthy communities. 

• Foster cultural pride in all of our students and in I 

the Spanish bilingual program, maintain primary 
language skills K-5. 

I 

I 

I 

EnCompass 742 9 84 3 4 86.9% 65.7% Vision 

Academy Our vision of an educated child is one who achieves 

Elementary excellence in developing an active, reflective, and disciplined 
mind; a healthy and physically-fit body; a centered spirit; 
~nd just, caring, and courageous self-conduct. The program 
IS developed around the EnCompass Life Spiral elements of: 
he cultivation of Self, the guidance and support of Familial 

retworks, the engagement with Communities, and the 

1 
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ootedness in Ancestors and ancestral heritage 

Academic and behavioral expectations are modeled for 
~tudents to develop, strengthen, and to be guided by an 
nternal Compass. This internal compass will point children 
n the four (4) directions/expressions of Personal Power 
he Power of Knowledge to create, recall, and discern 
nformation throughout life 
he Power of Courage to pull forth the will to make difficult 
~ecisions 
he Power of Compassionate Right Action to act upon them 
he Power of Stillness to pause for rest, reflection, and 
espond to mistakes and to things that are beyond their 
ontrol. Through Stillness, time can enable the process for 
enewal: to become new, fresh, and strong again in mind, I 

~ody, spirit, and emotions. 

I 

East Oakland 627 -30 106 1 1 78.8% 70.1% pur Mission ' 

Pride Academy ~t East Oakland PRIDE, we believe that intelligence is 
~eveloped, nurtured, and learned. Our school is a place 
~here students will be explicitly taught skills and intelligent 
habits and behaviors and are given opportunities to ponder, 
~xplore, and analyze in wide variety of contexts. All adults 
~re child developers and are part of a learning community, 
~orking in concert to help students fulfill the vision of 
PRIDE. 

pur Vision 
~t East Oakland PRIDE Elementary ... 
We are PROUD! of our cultures, community and education. 
We are RESPECTFUL! of ourselves and others. 
We are INTELLIGENT! in our personal and academic choices. 
We are DETERMINED! to set and reach goals for ourselves. 
we_are_EM f'OJ.MER EDLto_make_a_dif(e_r_e_nce in our _I 
ommunity! 

2 
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Parker 790 9 84 4 9 77.6% 18.3% Parker School seeks to further develop and enhance educational 

Elementary excellence by producing one focused scholar at a time by every 
means necessary. 

Our goal is to educate the whole child: body, mind, and soul. 

pur assignment is to be a catalyst and foundation to train 
generations that will provide leadership for our community and 
positively impact the world. 

From SARC: 

We nurture scholarship at Parker Elementary, supporting 
ONE focused, self-disciplined Parker Scholar at a time. 
Parker Scholars are engaged in powerful learning 
experiences, with daily opportunities for high academic 
achievement, non-competitive games, physical activity and 

ine arts in a supportive school environment. Nurturing the 

potential of every Parker Scholar is our passion. 

RISE 706 60 -7 1 1 87.9% 61.7% We use shared decision-making and offer an Expeditionary 

Community Learning program integrating the arts, environmental 
onsciousness, English language immersion, Spanish 
anguage learning for all, cross-cultural competence and 
authentic learning experiences to help build confident, high-
achieving, self-motivated, bilingual students ready for a 
successful future. 
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Appendix lib: Sample 2011-2012 School Year Calendar for Families (190 days) 

July 

Days of instruction: 0 

August 

1: Staff work day 
2: First Day of School for students 

Days of instruction: 21 

September 

5: Labor Day- No School 

Days of instruction: 21 

October 

3-7: Fall Break- No School 

Days of instruction: 16 

November 

11: Veteran's Day: No School 

10: No school 

21-25: Thanksgiving- NoS chool 

Days of instruction: 15 

December 

19-30: Winter Break- No School 

Days of instruction: 13 

School Hours: 
M-Th: 8:00am-3:35pm 
F: 8:00am-1:10pm 

Important Days: 

8Family Events 
Report cards & progress reports 

_Q Student-Led Conferences 
E) Other events or special days 
6_ Early release days 

January 

2-9: Winter Break- No School 

16: MLKJr. Holiday- No School 

Days of instruction: 14 

February 

20: President's Day- No School 

Days of instruction: 19 

March 

26-30: Spring Break- No School 

Days of instruction: 19 

2-6: Spring Break- No School 

Days of instruction: 15 

May 

28: Memorial Day- No School 

Days of instruction: 21 

June 

(6: Last day of CA 180 day SY) 

15: Last day Aspire 190 day SY 

20-30: Summer school 
Days of instruction: 13 

Workdays: 
School Days 
Saturday School Days 
Total School Days 

187 

3 
190 



O Appendix lie: K-5 ELA Instructional Guidelines 
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0 

LANGUAGE ARTS: OUR PHILOSOPHY 

Background 
At Aspire Public Schools, every student becomes an independent, driven reader and 
writer who is engaged in reading and writing activities for communication as well as 
artistry. Good communication - reading, writing, listening and speaking are essential 
tools for life. Language skills not only serve as a basis for learning throughout school 
and career, but also serve to enrich our lives, as well as foster independent, self­
directed learners and concerned citizens. Learners who read well learn a structure and 
rhythm integral to life long learning. 

Our literacy model assures that each learner will become a fluent reader, skilled writer, 
confident speaker and thoughtful listener. Reading, writing, speaking and listening skills 
are personalized. In order to achieve our goal, we draw from a number of pedagogies 
such as Guided Reading, Literature Circles, Open Court Phonics and Shared Inquiry all 
within the "workshop" format. Each pedagogy provides a different piece of scaffolding to 
personalize literacy instruction for each learner. Within this model learners are provided 
rich literature, both literary and informational for required and choice reading to create 
links across content areas (i.e. social studies, math, science, visual and performing 
arts). 

We address writing within the same "workshop" format. Process writing is taught with 
the thread of the Six Traits running through required writing genres as well as choice 
writing assignments. This allows the teacher to use conferences; peer edits and direct 
instruction to customize the learning as needed for each student. 

Within both the Reading and Writing Workshop, ongoing assessment drives the 
instruction; running records, alternate rankings, ORA's, anecdotal records and student 
samples are tools that provide necessary information. Teachers analyze this information 
independently and in grade level collaboration meetings to address the learners' needs. 

The comprehensive synergy of reading, writing, listening and speaking skills provides 
context and relation to one another. These skills must not be taught in isolation but 
rather as a cohesive unit. They are the keys to success in all other subject areas. As 
with any skill, mastery is achieved with consistency, study and practice. Consistency in 
implementation is critical to the success of our program and therefore the success of 
our learners at Aspire 

Our method for assuring all students achieve the aforementioned goals is a three 
point approach. Each of the three points is of equal importance and necessary to 
achieving our desired expectations. The first point of the triangle is the CA state 
content standards, answering the question of, "what" to teach. The second point 
Appendix lie lie- 1 
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o~ the triad is the Instructional Guidelines chosen by Aspire. The Instructional O 
Guidelines answer the uestion of "how" to teach the content standards. The 
third is the the question of "how well" 
is the material being students learning. 

: Cl~ndards Assessment & Cvcles of lnau;..., 

Arsessment 
T~e cycle of inquiry is essential to our instructional model at Aspire Public Schools. We 
oflter personalized reading and writing instruction, but in order to make well-informed 
d cisions, we must maintain procedures for gathering an individual's data. The cycle of 
in uiry follows the steps listed below: 

slep 1 : Assessment 
S~ep 2: Analysis O 
S~ep 3: Implement plans for curriculum and instruction 
S~ep 4: Re-assess for additional re-teaching 
Stp 5: The cycle begins again. 

T~ols used for the two week cycles of inquiry are either listed below as Aspire 
a~sessment tools or tools designed by the teachers to address the needs of a particular 
strndard used in the cycle of inquiry. 

Rfading Assessment tools 
Developmental Reading Assessments for K-3 and 4-8 
E~usoft Reading Comprehension benchmarks 
open Court Reading fluency tests 
E<l:lusoft Pre-CST assessments 

~riling Assessment tools 
Internal Writing benchmarks 
4tlli Grade State writing exam 

ApJPendix lie 
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07-08 ELEMENTARY ASSESSMENT CALENDAR* 

ASSESSMENT DUE DATE1 

Math - Fall Benchmark2 Within 30 days of instruction 

Language Arts Edusoft Assessment Within 30 days of instruction 
Grades 2-53 

Writing - Pre-assessment 3rd Month of Instruction 

Reading - ORA or Observation Survey (pre-
readerst October 15 

Reading - Independent reading level By Christmas Break 

Language Arts Edusoft Assessment By Christmas Break 
Grades 2-5 

Math- Winter Benchmark By Christmas Break 

Writing- Post-assessment ih Month of Instruction 

Math - Problem Solving TBO 

Math - CST Benchmark 4 weeks before CST 

Language Arts Edusoft Assessment 4 weeks before CST 
Grades 2-5 

Reading - ORA June 1 

Math - Spring Benchmark June 1 

OPTIONAL ASSESSMENTS: 
3 Day Process Assessment- November & End of the Year 

1 All data e-mailed to: John Ericson, Regional VP, Principal & Coaches 

2 * 5th through 8th grade should give grade level benchmark and Basic Skills Assessment. 

3 Standards-based assessment 

4 The reading levels from the previous school year can inform instruction at the beginning of the 
year. 
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eading Workshop 
Read Aloud wlcomprehension strategies 

Reading Minilesson 
Literacy Centers (K-5) 
Guided Reading 
Literature Circles (Book Clubs) 
Response to Text 
Independent Reading 
Shared Reading (K-2) 
Shared Inquiry 

riting Workshop 
Independent Writing 
Writing Minilessons 
Guided Writing 
Interactive Writing 
Grammar/DOL 

ord Work 
Spelling Paragraph 
OCR Phonics (K-3) 
"Making Words" 
Words in Context 
Vocabulary 

Interdisciplinary Projects 
Research Investigations 

Daily 
4 times a week 
4 times a week 
4 times a week 
4 times a week 
4 times a week 
4 times a week 
4 times a week 
1 week a month 

4 times a week 
4 times a week 
3 times a week 
2 times a week 
Daily 

I paragraph a week 
Daily 
I lesson a week 
I lesson a week 
4 times w/Guided Reading 

1 per unit 
2 times a week 

*fll of these practices are explained fully in the following pages. First we present a 
rationale for the practice, second is a set of procedures, third a list of resources and 
ISstly a list of expected or possible artifacts. The step-by-step procedures are there as 
ah explanation not as a recipe. 

I 
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0 Implementation Schedule 
Year One Year two 

Read Aloud w/comprehension strategies Interactive Writing 
Literacy Centers (K-5) Words In Context 
Guided Reading Shared Reading (K-2) 
Literature Circles (Book Clubs) Shared Inquiry 
Independent Reading 
Reading Minilessons 
Independent Writing 
Writing Minilessons 
Guided Writing 
Grammar/DOL 
Spelling Paragraph/Sentences 
OCR Phonics (K-3) 
Making Words 
Vocabulary 
Interdisciplinary Projects 

0 

0 
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.Jationale 
A~ Aspire Public Schools, the Reading Workshop is defined as a group of 
pLrposefulliteracy experiences such as Guided Reading, Independent Reading, 

I 

Literature Circles, Reciprocal Teaching, Response to Text or Shared Inquiry with 
t~e final goal of enhancing each learner's effectiveness as a reader. Using a 
variety of experiences within the laboratory setting ensures all learning styles are 

I 

1et. 

The workshop approach implies learners are busily engaged in literacy 
ekperiences that reflect real life meaning; learners will read in ways that can be 
applied throughout their lives. Learners learn by participating in the act of 
reading, not just hearing about it. The goals of the Reading Workshop are that: 

I 

• Learners work together 
• Learners will be exposed to different genres 
• Learners establish goals and evaluate them 
• Learners engage in meaningful discussion about their reading 
• Learners take responsibility for their own learning 

0 

1 • Learners actively read for meaning 
/ • Learners develop a deeper understanding of the pieces they read 0 

_,rocedure 
~ost reading workshops are done in 90-11 0 minute blocks. Within the block the 
educators have a menu of practices from which to choose. The overarching 
doals of the workshop are to address the needs and strengths of the learners the 
~ducator chooses from the menu accordingly. For example, the diagram, which 
f<DIIows address whole group minilesson, independent practice, small group direct 
i~struction as well as Literature Circle discussions, all happening simultaneously. 

I . 

1ee following examples: 

I 
i 

I 

,t.;ppendix IIc 
I 
I 
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Example One 

Educator 

•Status of the class 
•Guided Reading 

Group 1 
Group 2 
Group 3 
Or more. 

•Reading conferences 
•Facilitate sharing 

Learners 

•Independent Reading w/ Reading 
Response Logs 

•Literature Circles preparation or 
discussion 

•Vocabulary or Word Work 

• Status of the class or Closure 
•Reciprocal Teaching group 

Example Two 

Appendix lie 

Sharing or closure 

Educator and Learners 
Shared Inquiry discussion 

•Status of the Class 
•Reading of the text 

•Written analysis of a portion or entire text 
•Discussion based on an interpretive question 

•Student reflection 

Sharing or Closure 

K-5 Instructional Guidelines 
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Resources 
-~' Strategies that Work, Harvey & Goudvis 0 
-~' Reading with Meaning, Miller 
-~' The Art of Teaching Reading, Calkins 
-~' Guiding Readers and Writers grades 3-6, Pinnell & Fountas 
-~' An Introduction to Shared Inquiry, The Great Books Foundation 

~rtifacts 
I 

-~' A classroom library 
-~' Class discussion 
-~' Explicit written purpose 
-~' A well organized library with a large selection of books 
-~' DRT A - Chart or write up 
-~' A specific area to meet and discuss texts 
-~' Role sheets for Literature Circles 
-~' Discussion logs/reading log 
-~' Sets of books (6 packs) 
-~' Small groupings of learners engaged in discussion 
-~' Organizational chart (book title, pages, dates, task 
-~' "How To" process chart for reciprocal teaching 

0 

0 
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0 READALOUD 

0 

0 

Rationale 
Reading aloud provides learners the opportunity to experience a variety of 
different genres, no matter their reading level. Learners are exposed to examples 
of fluency, voice and academic language. This practice allows the educator to 
model the reading process through an array of different texts and teaching 
points. While Read Aloud offers the skills mentioned above it is also the time 
within the school day where "thinking - aloud" is used for teaching reading 
comprehension strategies. 
The strategies taught are: 

Prediction/adjustment - to guess what will happen within a text and to 
return to one's prediction confirming or changing one's thinking 

Connections- to connect to the text to personal prior experiences either 
text-to-self, text-to-text or text-to-world 

Visualization- to make a picture or movie in your mind 
Self-Questioning- to pause reflect and question 
Inferring - to read between the lines and make judgments 
Summarize - to retell events as they happen 
Paraphrase - to verbalize your understanding 

Procedure 
Steps: 

1.) The educator chooses a book, poem, article or text that addresses a 
specific teaching point. 

2.) The educator pauses at significant points, asking for learner questions 
and comments. The educator shares his/her thinking aloud to 
demonstrate how experienced readers engage text using one of the 
previously mentioned strategies. Educators are careful not to stop for 
too long a period as the delay may disrupt the flow of the story. 

Resources 

-/ Using Think Aloud for Reading Instruction, Leslie Oster, The Reading 
Teacher vol. 55, No.1 

-/ Guiding Readers and Writers, grades 3-6, Gay Su Pinnell & Irene Fountas 
-/ Yellow Brick Roads, Shared and Guided Paths to Independent Reading 4-

12, Allen 
-/ The Art of Teaching Reading, Calkins 
-/ The Read Aloud Handbook, Jim Trelease 
-/ Strategies That Work, Harvey and Goudvis 
-/ Reading for Meaning, Miller 
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Artifacts 
./ A specific area to meet and discuss texts 
./ Comprehension Strategies Posted 
./ Class discussion 
./ Explicit written purpose 
./ List of discussion questions 
./ A well organized library with a large selection of books 
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K-5 LITERACY CENTERS 
Rationale 
When beginning Guided Reading, the first challenge for the teacher is to manage 
the classroom to be able to work in a focused, uninterrupted way with small 
groups of students. Literacy Centers are a means to engage all students in 
independent, meaningful literacy activities that are individualized to the learner's 
needs. While the students are engaged in Literacy Centers the teacher is able to 
teach Guided Reading groups. 

Procedure 
Use the minilessons concept when introducing a Literacy Center. Literacy 
Centers must be meaningful, productive and usually related to literacy or the 
interdisciplinary units. It takes several weeks to establish classroom literacy 
routines that the children understand how to follow. Once the majority of students 
can work independently during Literacy Centers Guided Reading activities can 
be instituted. This technique establishes: 

• Engagement in meaningful literacy routines 
• Management for Guided Reading lessons 
• Guided practice for a standard taught previously 
• Extended learning experiences away from the teacher 

Literacy Center criterion: 
• Standards based 
• Student centered 
• Differentiated 
• Authentic learning experiences (hands-on) 
• Contain a writing component 

Resources 
./ Using centers to engage children during guided reading time: intensifying 

learning experiences away from the teacher, Michael Ford & Michael 
Optiz, The Reading Teacher, vol . 

./ Guided Reading, Good First Teaching for all Children, Pinnell & Fountas 

./ Snapshots Literacy Minilessons Up Close, Hoyt 

./ Literacy Work Stations, Making Literacy Centers Work, Debbie Diller 

./ Practice With Purpose, Literacy Work Station Grades 3-6, Debbie Diller 

./ Take-It- to Your Seat Centers, grades K-5, Evan-Moore 
Artifacts 

./ Authentic learning experiences 

./ Independent or small group literacy projects 

./ System of organization and management 

./ Interactive writing samples 

./ Learner self evaluation tool 

./ Science experiments with reading and writing tasks 
Appendix lie 
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GUIDED READING 

Rationale 
Guided Reading is a small group, educator driven practice that allows reading 
instruction to be personalized. Learners have the opportunity to develop skills 
and strategies at their appropriate reading level. Learners are engaged in 
discussion about skills and strategies, comprehension and the enjoyment of 
reading. 
Procedure 
Steps: 

1.) Small groups of 3-6 learners demonstrating similar reading behaviors and 
instructional needs from ORA, Running Records or COl data are formed. 

2.) The educator determines teaching points based on the readers' needs. 
3.) The educator plans a Guided Reading lesson to explicitly teach 

strategies. 

4.) Learners are introduced to a text, accessing prior knowledge, introducing 
needed vocabulary. 

5.) Decoding and comprehension strategies are reviewed. 

6.) All learners are given a "guiding question" to focus their reading of the 
text. 

0 

7.) Learners read it independently, silently or in a low voice, the educator may 0 
have learners read orally and talk with them individually about the book. 

8.) You might also engage learners in spelling or word work. 

9.) Simultaneous to this small group educator driven instruction, the 
remainder of the class is independently involved in Independent Reading 
and response, Literature Circles prep or discussion, word work or project 
work. Time permitting and needs based, the educator is required to meet 
with most Guided Reading groups during the 90 minute block. 

Resources 
v' Leveled Books 
v' Guided Reading, Good First Teaching, Pinnell & Fountas 
v' Guiding Readers and Writers, grades 3-6, Pinnell & Fountas 
v' Classrooms that Work They Can all Read and Write, Cunningham and 

Allington 
v' Scholastic Guided Reading Practice Packs 
v' www.reading a-z.com 

Artifacts 
v' Book of Guided Reading Lesson plans 
v' Organized Guided Reading Table with Word Work supplies 
v' Assessment Book with Running Records, 
v' ORA's, Conversion Chart 
v' Strategies of a Good Reader chart or resource 
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./ Expository and Fictional Text 

LITERATURE CIRCLES (BOOK CLUBS) 

Rationale 
Literature Circles allow the learners to develop a deeper appreciation and 
understanding of text. By working in small heterogeneous groups based on 
certain topics, authors, genres or specific titles, learners are engaged in 
meaningful discussions based on text. This is a key guideline that focuses on 
reading comprehension. 

Procedure 
Steps: 

1.) Learners work in small heterogeneous groupings and select a topic or text 
with the educator. 

2.) Learners decide upon the length of reading, establish expectations for the 
literature circle meeting and prepare for the upcoming discussion. 

3.) In the beginning the educator scaffolds the instruction by having the 
learners use role sheets to guide their comprehension and facilitates the 
discussion. 

4.) As comprehension skills are acquired, the use of role sheets transitions 
into a free flowing journal. 

5.) As time passes the educator no longer facilitates and this becomes a 
learner-run activity within the Language Arts block 

Resources 
./ Minilessons for Literature Circles, Harvey Daniels and Nancy Steineke 
./ Literature Circles, Voice and Choice in Book Clubs, Harvey Daniels 
./ Looking Into Literature Circles, Harvey Daniels 
./ Moving Forward with Literature Circles: How to plan, manage and 

evaluate Literature to deepen understanding and Foster a love of 
Reading, Pollock Day, Spiegel, Mclellan & Brown 

Artifacts 
./ Role sheets 
./ Discussion logs/reading log 
./ Sets of books (6 packs) 
./ Small groupings of learners engaged in discussion 
./ Organizational chart (book title, pages, dates, task) 
./ Group agreement outlining expectations 
./ Author studies 
./ Class calendar of dates for meeting times 
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RESPONSE TO TEXT 

Rationale 
Responding to text is a vastly important skill that is called on frequently 
throughout a learner's school career and beyond. Stephanie Harvey, Nonfiction 
Matters states, "A learner needs to uncover and identify information and then 
sort, sift, organize, and/or synthesize such information as valuable in organizing 
ones thinking." The activities/artifacts listed below are tools to develop such 
skills. The practice of responding to text is embedded within many instructional 
guidelines. It is specifically tied to Read Aloud, Guided Reading, Literature 
Circles, Independent Reading and Shared Inquiry. While it is often embedded 
within a particular guideline, it is also taught explicitly through the use of a 
graphic organizer. 

Procedure 
Response to text is a small group or a whole group practice. 

1.) The group reads the text selection. 

2.) Through educator-guided analysis the learner writes deeply into a text 
seeking a deeper understanding and organized thinking. The artifacts listed 

0 

below are various tools and practices that can provide structure to the text O 
analysis. 

Resources 
../ Nonfiction Matters, Stephanie Harvey 
../ Guiding Readers and Writer's, Fountas and Pinnell 
../ Snapshots, Linda Hoyt 
../ Revisit, Reflect and Retell: Strategies for improving Reading 

Comprehension, Linda Hoyt 
../ Make It Real, Linda Hoyt 
../ Spotlight on Comprehension: Building a Literacy of Thoughtfulness, Hoyt 

Artifacts 
../ T chart is two-column note (double entry) with two headings. The topics 

or headings are limited only by the learners or educators imagination. T­
charts may take different forms for example: Proof/Opinion, 
Facts/Questions, Familiar concept/New concept, Direct quote/Personal 
response, Big questions/Small questions 

../ Reading Response logs. Reading logs can be formal or informal. Within 
our Aspire Language Arts program Reading Response Logs are the 
individualized tool for comprehension. The response is recorded in a 
friendly letter format. The educator responds to each learner at least twice 
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a month. Through this response to text format the comprehension 
strategy focus for the month can be assessed and instruction with said 
strategy can be personalized. 

Predictions/ adjustments in thought are two comprehension strategies 
taught through the Think Aloud process. Learners are asked to write 
down a prediction in response to a reading. After having read further the 
learner stops and looks back to verify or change their thinking in light of 
having read more. 

Concept Mapping is a way to graphically link related ideas. Concept 
mapping allows learners to integrate prior knowledge with new knowledge 
to form a richer understanding of a topic. 

Personal response is a means to synthesize one's own thoughts. It often 
begins in a formal process which is educator directed and then becomes 
more of a personal reflection. 

Character analysis is the use of writing to delve deeply into an 
understanding of a character and can be done with a number of foci. 

./ Summary is a way to synthesize. Summary is the act of briefly identifying 
and recording the main points. 

./ Determining the Gist. Deciphering the gist of a text is very difficult for 
many learners. A summary of the text is the first step and developing the 
gist takes it one step further. Getting to the gist of a text, movie or play 
means briefly recounting important events and the reader's personal 
experiences, such as a movie review . 

./ We have listed and described a number of ways to respond to text and 
recognize there are many additional alternatives to deepen and extend a 
learners thinking and understanding of text for example, webbing, story 
boards and timelines. Please use your own knowledge and creativity to 
expand on the provided list. 
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INDEPENDENT READING 

Rationale 
Independent Reading allows educators the opportunity to help individuals 
become readers who enjoy reading, develop their own likes and interests and 
consistently learn through their own practice. Learners read individually and 
quietly. Usually titles are selected independently but occasionally with educator 
guidance. 

Procedure 
Steps: 

1.) Learners are introduced to Independent Reading through several 
minilessons on how to select books, abandon and evaluate books. 

2.) An organized library assists learners select appropriate books, which 
tickle their interest in other genres. 

3.) While the learners are reading independently, the educator is able to 
have one-on-one conversations with her/his learners about their reading 
response journals. 

0 

Reading Response Logs O 
Within our Aspire Language Arts program Reading Response Letters are the 
individualized tools for a student's comprehension. The response is recorded in a 
friendly letter format. The educator responds to each learner and scores his or 
her work at least two times a month. Through this response to text format the 
comprehension strategy focus for the month (predictions, connections, inferring, 
summarizing, paraphrasing and self-questioning) can be assessed and 
instruction with such strategy can be personalized, as well as other specific 
teaching points the educators deem necessary. Each reading response letter is 
self-scored by the student as well as educator scored using a rubric. 

Teacher Response Criterion 
As time has passed this guideline has developed to include a teacher response 
criterion that clarifies the expectation of the teacher reply within this on going 
dialogue between educator and student. 

4 - Addresses a CA standard 
-Asks "quality" questions (higher level of Bloom's) 
- Models thinking and within the reply 
- Models a comprehension strateav 

3 Uses three of the criteria above 

2 Uses two of the criteria above 

1 Reply is congenial but uses one or none of the criteria above 
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0 Sample rubric 

Quality 4 
demonstrates 

Understanding multi-
of text: dimensional 
evidenced by understanding 
inferring, of text. The 
making letter contains 
judgments & inferring and 
personally making a 
connecting to judgment 
the text supported by 

text evidence 
and a personal 
connection 
uses 

Use of conventions 
conventions accurately so 

response is 
easily 
understood 

CTimeliness 
turns in 
response log on 
the assigned 
due date 

Voice uniquely 
expressed and 
interesting to 
read 

River Oaks Charter School 
Reading Response Log Rubric 

3 2 1 
demonstrates demonstrates demonstrates 
adequate some no 
understanding understanding understanding 
of text by using of text by using of the text 
two of the one of the 
following: following: 
inferring, text inferring, text 
evidence, evidence or 
connections connections 

uses adequate uses a few uses almost 
conventions so conventions so no 
response is parts of the conventions 
mostly response are so writing is 
understood understood difficult to 

understand 
turns in turns in turns in 
response log response log response log 
one day late two days late three days 

late 
contains a few mostly dull trite or empty 
interesting parts 

Student Date _____ _ 

0 

16 points are possible. Score for today's response is /16. 

Resources 
../ A well organized library with a wide selection of books 
../ Guiding Readers and Writers grades 3-6, Pinnell & Fountas 
../ The Art of Teaching Reading, Calkins 
../ Yellow Brick Roads, Janet Allen 

Artifacts 
../ Reading Response letters 
../ Book Boxes 
../ Extension activities 
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READING MINILESSONS 

Rationale 
Minilessons provide intense direct instruction in a skill or understanding that will 
be used immediately after the moment of instruction. In presenting a small, 
focused and strategic lesson the learners are able to practice in real contexts and 
narrow the point of learning. 

Procedure 
Steps: 

1.) Identify a teaching need or goal from observations, anecdotal notes or 
data analysis. Any needs you detect in the development of reading 
strategies and skills, understanding of the author's craft or ability to 
manage can become a minilesson. 

2.) Minilessons are 10 to 15 minutes presented in small or whole groups. 

3.) Allow time for questions and answers. 

Resources 
./ Craft Lessons, Teaching Writing K-8, Fletcher 
./ Aspire lesson plan template 
./ The Art of Teaching Reading, Calkins 
./ The Art of Teaching Writing, Calkins 
./ In The Middle, Atwell 
./ Guiding Readers and Writers, gr. 3-6 Pinnell and Fountas 

Artifacts 
./ Charts, posters, overheads 
./ Lesson plans 
./ Lesson objective written on white board 
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0 SHARED INQUIRY 

0 

0 

Rationale 
The Shared Inquiry method developed by the Great Books Foundation is a 
process used to develop students' reading, critical thinking, comprehension and 
speaking skills through open-ended questions. This process has its own system 
of note taking, questioning and discussion. 

Procedure 
Shared Inquiry begins by reading an article, short story or chapter of a book. 
This process begins with a text opener. The first reading is either read 
independently or aloud to the class during which students listen and ponder 
questions to share. Students silently and actively read the piece a second time 
taking notes in the margins regarding questions, noting evidence to support their 
opinions and attending to detail with greater attention. 

After the second reading, students participate in a whole group discussion. The 
teacher begins this process with a quick minilesson on guidelines of discussion. 
The teacher, having read the piece and developed an interpretive question, 
facilitates the discussion in the Great Books format assuring all students 
participate. The teacher as facilitator guides the discussion, but never offers her 
opinion or implies a "correct" answer. S/he may only ask another question to 
continue the discussion. 

Resources 
.r An Introduction to Shared Inquiry, The Great Books Foundation 
.r Grade level appropriate journals 
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SHARED READING K-2 

Rationale 
Shared Reading allows learners the opportunity to join the educator in reading 
aloud. This whole group activity provides a supportive and risk-free environment 
for readers to attend to text while developing fluency skills. This activity provides 
many opportunities for incidental learning about the way language works. Shared 
Reading is highly complimentary to the instructional goals of Guided Reading. 
The technique is used to provide: 

• Opportunities for learners to safely practice reading behaviors 

• A body of known words that learners will use later in independent reading 
and vocabulary development 

• Access to a variety of text levels. 

Procedure 
Steps: 

1.) The educator reads the story through the first time. 

2.) Enlarged print or overheads of text enables the learners to engage in 
the group reading process. 

3.) The educator or another learner points to the print, guiding the others. 
in the process involving the learners intensively in the story while 

having them attend to print 

Resources 
./ Yellow Brick Roads, Shared and Guided Paths to Independent Reading 

grades 4-12 
./ Guided Reading, Good First Teaching for All, Pinnell & Fountas 
./ Guiding Readers and Writer, grades 3-6, Pinnell & Fountas 
./ Classrooms that Work, They can all Read and Write, Cunningham and 

Allington 

Artifacts 
./ Class discussion 
./ Explicit written purpose 
./ List of discussion questions 
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Q WRITING WORKSHOP 

0 

0 

Rationale 
Writing Workshop is an effective structure for supporting developing writers. It is 
a time of day when learners write independently on topics. Writing Workshop can 
have many definitions; for APS it is defined as a combination of writing 
experiences that address the learners' individual needs such as Interactive 
Writing, Guided Writing, Independent Writing and Investigations. This includes 
assigned and choice writing in a variety of genres and content areas. At APS we 
expect the Six Traits of Writing to be woven into and through Writing Workshop, 
demonstrated through both minilessons and completed works. 

Procedure 
Writing Workshop needs an hour daily to allow learners ample time for activity 
and interaction in the writing process. While Writing Workshop in its purest form 
is driven by choice, the Aspire model is a mixture of "have-to" writing and choice 
writing. "Have-to" writing is teaching specific grade level writing standards. 
Steps: 

1.) The block of time begins with a whole group-writing minilesson based on 
the needs of your learners. 

2.) The learners are sent to participate in either one of the following: 
independent writing, interactive writing, guided writing or investigations. 

3.) The key to Writing Workshop is conferencing and revision using Six 
Traits rubrics as tools to guide the process. As the learners begin their 
independent work, the educator moves through the learners involved in 
conferences. When the learners are capable they should also use peer­
conferencing as a revision process. While the tools for Writing Workshop 
are the Six Traits rubrics and conferencing (peer or educator), the goal in 
Writing Workshop is to help them understand that they can intentionally 
improve their writing by incorporating literary elements. 

4.) The workshop closes with a learner or educator sharing. 

5.) The cycle continues during in the next session with a minilesson, 
independent or small group work, conferencing and so forth. 

Cooperative learning is an integral piece of the writing workshop. In order to 
achieve success with peer-edit, educator edit and author's chair cooperative 
learning skills must be explicitly taught. 

Resources 
-/ MyAspire pacing guides 
-/ Http:llannenbergmedia. org 
-/ Lessons That Change Writers, Atwell 
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-~' The Art of Teaching Writing, Calkins 
-~' Units of Primary Study, Guide to the Writing Workshop, Gr K-2, L.Calkins 0 
-~' Unit of Study for Teaching Writing, Grades 3-5, L. Calkins 
-~' Write Source Materials: Write One, Write Away, Writer's Express 
-~' Write Traits Boxes K-5 
-~' Interactive Writing, McCarrier & Pinnell 

Notes 
The workshop is an ongoing process. The management pieces that assist the 
educators are the process chart and the status of the class. 
The diagrams below provide a visual for the simultaneous activities occurring 
within the Writing Workshop. 

Educator Learners 

•Status of the class The learners may engage in any 
combination of the following, either 

•Guided writing determined by their independent 
Group 1 practice or the educator. 
Group 2 

• Independent writing 
• Writing conferences • Educator/learner conference 

• Peer conferencing 
• Facilitate sharing ·Projects 
• Status of the class or Closure 

Sharing or closure 

Status of the class sample 
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GUIDED WRITING 

Rationale 
Guided Writing allows for individualized instruction in writing. Like Guided 
Reading, Guided Writing is an opportunity to address specific needs and 
concerns surrounding writing. Groups are formed by observation of the guided 
practice portion of a minilesson or writing data. Each Guided Writing group is 
also considered a group conference. 

Procedure 
Steps: 

1.) The educator determines teaching points based on the writers' needs. 

2.) Small groups of 3-6 learners demonstrating similar writing skills and 
instructional needs based on observations and learner work are formed. 

3.) At this point the educator is able to explicitly teach strategies. 

4.) Each learner may develop a written piece or the group develops a piece 
collectively. 

Resources 
~ Scaffolding Young Writers: A Writer's Workshop Approach, Dorn & Soffos 
~ Guiding Readers and Writer grades 3-6, Pinnell & Fountas 
~ Yellow Brick Roads, Allen 
~ The Art of Teaching Writing, Calkins 

Artifacts 
~ Writing samples 
~ Guided writing teaching point and lessons 
~ Conferring notes 
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INDEPENDENT WRITING 

Rationale 
Independent Writing allows learners the opportunity to explore the Writing 
process. Learners engage in all aspects of the Writing process: 

• Pre-writing 
• Discovery draft 
• Revision 
• Editing (peer and educator edit) 
• Final draft 
• Publication 

Learners are expected to understand the stages of the writing process and to 
actively use such vocabulary when discussing writing. Often this is a choice 
writing time but other "Have to" projects are assigned. Independent Writing is an 
effective activity for individualizing writing instruction. 

Procedure 
Steps: 

1.) Each writing workshop session begins with a minilesson based on the 
needs of the learners or project. 

2.) After the minilesson, each learner works silently and independently. Often 
learners select their own writing topics; occasionally they are assigned. 

3.) While learners are working independently the educator circulates through 
learners engaged in conferences for either editing or revision. 

4.) Some learners will require guided writing lessons. 
5.) Independent writing ends with Author's chair, learner sharing or evaluation. 

In order to make this process as successful as possible, the educator must 
provide the necessary structure to the Writing Workshop in which independent 
writing is just a piece. In the beginning, the educator must provide direct 
instruction through minilessons on the steps of the process (pre-write, discovery 
draft, revise, peer edit, educator edit and final draft). As the process becomes an 
embedded practice the learners may follow the process of a real writer, which 
may be recursive. 

Prewriting Discovery Revision: Editing: Final draft: Publish: 
Seed ideas, draft: first 6 traits rubric correction of A learner's a visually 
brainstorm draft from a scoring, best writing. pleasing final 
list, quick pre writing reflection and 

grammar, 
punctuation, draft with all 

writes activity content and writing 
rewrite. capitalization conventions 
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Resources 
"' Creating Writers Through 6 Trait Writing Assessment and Instruction, 

Spandel 
"' In the Middle, Atwell 
"' Yellow Brick Roads, Allen 

Artifacts 
"' Writing Notebooks or journals 
"' Editing or Revision- checklists (-Self, peer and educator) 
"' Published pieces 
"' Six Traits rubrics (educator and learner) 
"' Status of the class grid & anecdotal 
"' Writing space with resources (labeled materials, dictionaries, idea jar, 

etc.) 
"' Displayed learner samples scored on a traits rubric 
"' Shared or Guided Writing samples 

What Aspire Should Expect 

Grade Number and Timed Benchmark Other #of Amount 
level Types of Writings Exams Expectations Days of 

Essays (explicitly of Writing 
tied to COl) Writing per 

per week 
week 

Kinder 4 published 2 Aspire -Increase the 4 1 page 
pieces including: 1 narrative Writing practice of 
2 narrative 1 expository Assessment conferring to 
11nterdisciplinary description increase 
unit piece revision skills 
1 expository 
description -Increase 

use of rubrics 

1rst 4 published 2 Aspire -Increase the 4 1 page 
pieces including: 1 narrative Writing practice of 
2 narrative 1 expository Assessment conferring to 
11nterdisciplinary description increase 
unit piece revision skills 
1 expository 
description -Increase 

use of rubrics 

2nd 6 published 3 Aspire -Increase the 4 2 pages 
pieces including: Summary, Writing practice of 
4 writing pieces Narratives Assessment conferring to 
(one per (personal increase 
Interdisciplinary and revision skills 

unit) imaqinative) 
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2 Narratives -Increase 
1 Formal use of rubrics 
letter 0 
Numerous -Increase use 
friendly of graphic 
letters, organizers 
summaries & and planning 
(reading tools 
response 
letters) 

3rd 7 published 3 Aspire Increase the 4 3 pages 
pieces including: Summary, Writing practice of 
4 writing Narratives Assessment conferring to 
pieces( one per (personal increase 
Interdisciplinary and revision skills 
unit) imaginative) 

1 Narrative -Increase 
1 Description use of rubrics 

w/sensory 
details -Increase use 

1 Formal letter of graphic 
-Numerous organizers 

friendly and planning 
Letters, tools 

summaries & 
(reading 

response 
lettersl 

4th 8 published 4 Aspire Increase the 4 4 pages 0 
pieces including: Summary, Writing practice of 
4 writing pieces Narrative Assessment conferring to 
(one per (personal & increase 
Interdisciplinary imaginative), revision skills 

unit) Response to -Increase 
1 Narrative Literature use of rubrics 
1 Response -Increase use 

to Literature of graphic 
1 Informational organizers 

Report and planning 
tools 

5th 8 published 5 Aspire Increase the 4 4 pages 
pieces including: Summary, Writing practice of 
4 writing Narrative Assessment conferring to 

pieces( one per (personal & increase 
Interdisciplinary imaginative), revision skills 
unit) Response to -Increase 
1 Narrative Literature & use of rubrics 
1 Response to persuasive -Increase use 
Literature of graphic 
1 Research organizers 
Report and planning 
1 Persuasive tools 
Letter 

0 
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Q WRITING MINILESSONS 

0 

0 

Rationale 
Minilessons provide intense direct instruction in a skill or understanding that will 
be used immediately after the moment of instruction. In presenting a small, 
focused and strategic lesson the learners are able to practice in real contexts and 
narrow the point of learning. 

Procedure 
Minilessons are presented in small or whole groups. The goal of the minilessons 
is to teach the craft of writing in small portions, to practice a skill, to discuss what 
was learned and to understand it in a meaningful way. 
Steps: 

1.) Identify a teaching need or goal from observations, anecdotal notes or 
data analysis. 

2.) Minilessons are 10 to 15 minutes presented in small or whole groups. 

3.) Allow time for questions and answers. 

Resources 
../ Six Traits Rubrics-
./ Aspire lesson plan template 
../ Creating Writers, Vicky Spandel 
../ Craft Lessons, Teaching Writing K-8, Fletcher 
../ The Art of Teaching Writing, Calkins 
../ In The Middle, Atwell 
../ Write Traits Materials (specific to grade level) 
../ Write Traits Boxes (specific to grade level) 

Artifacts 
../ Six Trait examples (learner or other) 
../ Written objectives on board 
../ Lesson plans 
../ Six Traits objectives 
../ Posted charts, graphics organizers, etc. 
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INTERACTIVE WRITING 

Rationale 
Interactive Writing allows the educator an opportunity to provide writing 
instruction while sharing the pen with the learners, literally and figuratively. The 
educator and learners collaboratively compose a piece of writing. This 
instructional context allows the educator many opportunities to model "how" 
language works. Learners work as apprentices to the expert writer, their 
educator. This provides a safe environment for those learners to participate in 
modeled practice. As the year progresses the written piece evolves in length, 
skill and interest leading the learners to independence. 

Procedure 
Interactive writing is used any time the educator feels the group will benefit from 
a shared writing experience. 

Steps: 
1.) Interactive Writing can be a whole group or a small group activity 

depending on the needs of the children. 

0 

2.) The composing of the message is accomplished through an ongoing 0 
dialogue between the learners and the educator about the words to use to 
convey their message. Collectively the group determines the most 
articulate way to convey the thoughts. Decisions inviting learners "to share 
the pen" or to have the educator do the writing is based on the needs of 
the learners. 

3.) This can be done on the overhead, with chart paper or on the white board. 
Use interactive writing to teach or re-teach: 

• Minilessons 
• Craft lessons 
• Writing process. 
• Genre elements 

Resources 
./ Interactive Writing, McCarrier & Pinnell 
./ Getting the Most Out of Morning Message and other Shared Writing 

Lessons-Carleen Dacruz Payne & Mary Browning Schulman 

Artifacts 
./ Partner or small group samples 

Appendix lie 
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WHY THE SIX TRAITS? 

"What you can assess you can revise" 
- Vicky Spandel 

Rationale 
The Six-Trait approach to writing puts all of the power and responsibility in the 
learner's hands. Instead of thinking of assessment at the end of a writing project 
the Six-Trait format requires that assessment be used throughout the project. 
This makes the learners the primary assessor of their own work. 

This assessment is embedded within the process so that there is time for change 
and improvement long before the project is completed. It is critical that learners 
assess their work with a trait rubric to focus the revision process, laying the 
foundation for a cycle of reflection and continual improvement. 

Process writing alone isn't enough. We must model the writing and revision 
process. Process writing is not a lock step situation where learners pre-write on 
Monday and have a final draft on Friday. The steps of process writing are self­
paced, interdependent and overlap. In laying the foundation for traits think ... 

Ideas to Remember: 
../ Provide a range of prewriting strategies (research, idea maps, lists, notes, 

quick writes, etc ... ) 
../ Make the drafting process less rigid, meaning writing is generative. So 

0 

0 

keep writing! 0 
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"' Use sharing to give learners the role of peer coaches, essentially peer­
revising. Writing for an audience enables students to become comfortable 
with sharing writing with peers. 

"' Teach the distinction between editing and revision. Editing is 
capitalization, punctuation and grammar but revision addresses content. 
Revising is to see your writing in a different light. 

"' Make self-reflection a priority. Read your work aloud to yourself, use 
rubrics to score your own work before peer or educator edit. 

Six Keys to The Six Traits 

1. Take time to introduce the concept of traits. 
2. Surround learners with rich language. 
3. Teach learners to be assessors of their own work. Use their own and the 

work of others in self-revision and goal setting. 
4. Use written works to illustrate strengths and weaknesses within writing. 
5. Use focused lessons -including practiced revision-to help learners 

develop skills in each trait. 
6. Teach learners to do focused revision. 

Sample Six Traits lesson plan: 

Educator Learners 
• He or she circulates through the • The learner's score/reflect a second 

learners conferring with partner sample in partners. (1 0 minutes) 
pairings to improve the learners • A brief whole group discussion 
understanding of voice. follows. (5 minutes) 

• He or she leads the brief • For the remaining 30 minutes, 
discussion. learners work to improve voice within 

• He or she circulates and their own writing projects. 
conferences with individual 
learners about voice within their 
piece. 

Learner Sharing 
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Notes taken from Vicky Spandel's, Creating Writer's, through Six Traits Writing 
Assessment and Instruction. 
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O WORD STUDY/ WORD WORK 

0 

0 

Rationale 
Word Work allows the learner to develop the skills necessary to learn how written 
language is organized (how it works). The key to the word solving process in 
reading and writing is that the learner benefits by doing. This processing system 
allows them to decode and interpret the meaning of words, while developing 
strategies for remembering, understanding and learning how words work and 
increasing vocabulary. 

Procedure 
Learners acquire word knowledge through explicit instruction. 

Steps: 
1.) Word solving skills and strategies should be presented in the 

form of a minilesson outlined within the Open Court Phonics 
Kits. 

2.) The time allotted to Open Court Phonics Instruction is thirty 
minutes to an hour depending on the grade level. 

3.) Word Study will also occur throughout the instructional day. 

Open Court 
Reading: 

-Phonological and 
Phonemic 
Awareness/Warm 
Ups 
- Alphabetic 
knowledge/blending 
-Dictation 
- Decodables 
-Word Building 

Appendix lie 

Below you'll find a diagram displaying all of the activities that 
together form this portion of our program. 

Words Their 
Way, Baer, 
I nvernezzi, 
Johnston & 
Templeton 
• word sorts 

Making Words, 
Pat 
Cunningham 

Word Wall Work 
• high frequency 
words 

Classroom 
Connections; 
Confronting the Spelling 
Frontier, Vicki Fairchild 
Crain 
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Words, Words, 
Words, 
Janet Allen 

Vocabulary 
related to the 
interdisciplinary 
units 
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--Words Their Way, Baer, lnvernezzi, Johnston & Templeton. This resource 
provides a "hands-on" way to manipulate word features in a way that allows the 0 
student to generalize beyond the isolated, individual examples to entire groups of 
words that work in the same way. Words Their Way provides active exploration 
that examines words to discover patterns, regularities, and the rules of English 
needed to read and write. Secondly, Words Their Way increases the knowledge 
of words -the spelling and meaning of individual words. 

--Classroom Connections, Conquering the Spelling Frontier, Vicki Fairchild Crain 
This brief article serves as a means to teach spelling related goals: 

a) Students need to look closely at print. 
b) Students need to look at words in the context of their own writing. 
c) Purposeful opportunities for spelling. 
d) Students need to have ownership of their learning. 

--Making Words: Enhancing the Invented Spelling and Decoding Connection, by 
Patricia Cunningham. This multi-level, hands-on spelling resource and practice 
allows the students additional growth in manipulating words by sorting and 
building while discovering patterns and practicing spelling rules. Students are 
given individual letters to use to make words, much like Scrabble. All of the 
letters ultimately build one specific large word, but the process of inquiry leading 
up to the large word allows for a great deal of practice with easy, medium and 
difficult words. 

"Words in Context" from Words, Words, Words, by Janet Allen is a spelling and 
vocabulary activity that examines syllables, affixes and bases and how they 
determining the meaning of words. 

Resources 
-~' Word Matters, Pinnell & Fountas 
-~' Open Court Phonics Kits 
-~' Words Their Way, Bear, lnvernizzi, Templeton & Johnson 
-~' Guiding Readers and Writers, Pinnell & Fountas 
-~' Spelling Through Phonics, McCracken & McCracken 
-~' Words, Words, Words, Janet Allen 

Artifacts 
-~' Guided Reading lesson 
-~' Open Court Phonics Kits activities 
-~' "Making Words" 
-~' "Word Their Way" activities 
-~' Word Wall work 
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DAILY ORAL LANGUAGE 

Rationale 
Daily Oral Language provides lessons that introduce and review punctuation, 
capitalization and language usage skills. Learners have the opportunity to 
practice proofreading skills with educator guidance. 

Procedure 
Steps: 

1.) Collect a piece of learner work or sample from the STAR, CAHSEE, 
PSAT, SAT as authentic samples to teach editing and revision skills. 

2.) During a group discussion, errors are identified and corrections are made 
through the use of the six traits rubrics. 

3.) Learners explain the reasons for each correction. Any corrections missed 
by the learners are identified and explained by the educator. 

Resources 
./ Daily Oral Language, Instructional Fair, Inc . 
./ Anecdotal notes 
./ Conventions rubric 

Artifacts 
./ Minilesson notes from the Writer's Notebook 
./ Learner's revised and edited text on overheads or paper 

Appendixllc 
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INTERDISCIPLINARY PROJECTS 

Rationale 
Subject integration is vital to making learning relevant and more reflective of the 
real world to learners. Each project allows the learners to see the interconnection 
of all subjects and to build other interdisciplinary understanding. Each unit should 
conclude with a presentation of knowledge (final authentic project) that is 
rigorous according to the Newmann assessment scale. Final projects may be 
completed independently or in a formal cooperative learning group. 

The Following Are Different Projects Exhibiting a Learner's 
Knowledge: 

1. Oral presentations: The learners can present informally to the class or 
formally to an outside audience. Visual aides such as Power Point 
slides, handouts or other audio-visuals are required. 

2. Video presentations: The final project may involve a video or film. 

3. Art presentations: Learners can demonstrate their learning through 
photography, drawing, painting, music, poetry and dance. 

4. Written presentation: The final project may be a written piece. 

Resources 
v- A Guide to Authentic Instruction and Assessment: Vision, Standards and 

Scoring, Newmann, Secada and Wehlege 
v- Social responsibility rubric (habits) 
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K-5 Language Arts Instructional Guidelines and 
Resources 

Guideline Resources 
Read Aloud Reading for Meaning Debbie Miller (K-3) 
(comprehension Strategies that Work Stephanie Harvey & Anne Goudvis (3-6) 

strategies) The Art of Teaching Reading Calkins 
The Read Aloud Handbook Trelease 
Snapshots Hoyt 
Revisit Review. Retell Hoyt 
Nonfiction Matters Harvey & Goudvis 

Literacy Centers Guided Reading, Good First Teaching for All Fountas and Pinnell 
(K-2) 
Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
What Are the Other Kids Doing? -Donna Marriott 
Literacy Work Stations-Debbie Diller (K-2) 
Practice with Purpose-Debbie Diller (3-6) 
Take To Your Seat Centers- Evan Moor (K-5) 
Multiple copies of books with tapes 
Listening Centers 

Shared Reading Reading A-Z 
Big Books-Scholastic/Wright Group (K-3) 
Yellow Brick Roads Janet Allen (4-5) 
Guided Reading, Good First Teaching for All Fountas and Pinnell 
(K-2) 
Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 

Guided Reading Guided Reading, Good First Teaching for AII-Fountas and Pinnell 
(K-2) 
Guiding Readers and Writers Grade 3-6-Fountas and Pinnell 
Scholastic Guided Reading Books 
Time For Kids 
Ranger Rick 
Rigby P.M. Starters-leveled text 
Sundance Leveled Books 
www.readinga-z.com 
Scholastic Guided Reading Practice Packs 

Literature Circles Literature Circles-Harvey Daniels (2-5) Begin with 1st grade in Feb. 
Mini-Lessons for Literature Circles Harvey Daniels 

Independent Guided Reading, Good First Teaching for All Fountas and Pinnell 
Reading (K-2) 

Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
Leveled classroom library * 
Scholastic High Frequency Readers (K-2) 
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Shared Inquiry Class set of books from Great Books 

0 
Mini-Lessons CA standards 
Reading/Writing The Art of Teaching Reading Calkins 

Workshop The Art of Teaching Writing Calkins 
Craft Lessons, Teaching Writing K-8 Fletcher 
Guiding Readers and Writers Grades 3-6 Fountas and Pinnell 
Great Source Write Spot (K) 
Write One ( 1) 
Write Away (2-3) 
Writer's Express (4-5) 
Write Traits Box * (K-5) 
Units of Study-Lucy Calkins (K-2 & 3-6) 
Lessons That Change Writers Atwell (4-5) 
Let's Write- Nancy Areglado & Mary Dill (K-2) 
Total Qualities of Writing (Ralph Fletcher) (3-6) 

Independent Great Source-Write Spot (K) 
Writing Write One ( 1) 

Write Away (2) 
Write Away (3) 
Writer's Express (4-5) 
Write Traits Box * (K-5) 
Units of Study-Lucy Calkins (K-5) 
Lessons That Change Writers Nancie Atwell ( 4-5) 
Let's Write (K-2) 0 
Total Qualities of Writing (Ralph Fletcher) (3-6) 

Guided Writing Scaffolding Young Writers: A Writer's Workshop Approach, Dorn & 
Soffos 

The Art of Teaching Writing Calkins 
Guiding Readers and WritersFountas and Pinnell (3-6) 

Interactive Writing Interactive Writing McCarrier & Pinnell 
Getting the Most Out of Morning Message and other Shared 
Writing Lessons-Carleen Dacruz Payne & Mary Browning 
Schulman 

Grammar/DOL Daily Oral Language Instructional Fair (1-5) 
Great Source-Write One (K-1) 
Write Away (2-3) 
Writer's Express (4-5) 

Word Work Words, Words. Words Janet Allen (4-12) 
0 Spelling First 1 000 Word list * (K-8) 

Paragraph Word Families-Judy Lynch (K-2) 

0 Open Making Words Cunningham (2-5) 

Court Making Big Words Cunningham (2-5) 

Phonics 
www.readinga-z.com (K-5) 0 
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o Words 
Their Way 

o High 
Frequency 
Words­
Word Wall 

o Words in 
Context (4-
5) 

o Making 
Words 

Open Court Phonics Kits K-3 
Words Their Way Baer, lnvernizzi, Johnston, & Templeton 
(K-6) 

Additional resources can be found in the L.A. Binder. 
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Q Appendix lid: High Frequency Writing List 

First Hundred 

Words 1-25 Words 26-50 Words 51-75 Words 76-100 
the or will number 
of one up no 

and had other way 
a by about could 
to word out people 
In but many my 
IS not then than 

you what them first 
that all these water 

it were so been 
he we some call 

0 was when her who 
for your would oil 
on can make now 
are said like find 
as there him long 

with use into down 
his an time day 
they each has did 

I which look get 
at she two come 
be do more made 

this how write may 
have their go part 
from if see over 
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Appendix lie: Sample 2"d Grade Reading Lesson Plan 

READING WORKSHOP WEEK 2 
Predicting Outcomes 

ESSENTIAL QUESTION: How do I establish routines and procedures for Reading Workshop? 

GUIDING QUESTION OF THE WEEK: What are the routines and procedures for Independent 
Reading? How do we choose texts to read during that portion of the Reading Workshop? 

ASSESSMENT OF THE WEEK· The assessment is a well running Reading Workshop. 

· ..•... ·. . c ·. . .. ·.· .... · . 119j r·,, .... ·.· ... ·. 
Q~scrib~ thet}'p\~s.ofinformal. an?Jor fprmal 
9:s~e'~~J]lef1t5,¥~~ "'{iU'4.~~.a~lrihg class ~o;;.' 
qe!~rrll i Qe·stucj~nts' cl,~vels ·of upder~tandi Qg 

· (rC~pgeis Jr()m.~.Jh0l1)p~ .. ~p "9r 9own. to §bgif 
e.ssays tq ~xit gu~stlons;·.etC:~.tera)t ··R~~ufntc> 
ib.e [)~sired .bllt<::om~~ to dj:!t~rrniDe wb€ltyq~ 
m~si>rpeas(jre .. ' . ·.·. .. ..···. . . . ... ... .. 
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R3.2 Impact of alternative endings 

Objective: 
• 90% of students will make predictions 

based on what they know about story 
characters. 

• 90% of students will make predictions 
about story characters in similar 
situations. 

!.Teacher observation/Anecaotal records 
2. Character sketch 

1. Julius by Angela Johnson 
2. Mrs. Brown Went to Town by Wong 

Herbert Vee 
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1. ~oli~tes and er\ga~~s S!Od~fi\s, <, 
2. E1ther assessE!S pngr knowledgE! or,, . 

explicitly builds on pri6rknc:iwl7dge/life 

3. s~!;;h~~~~~~:~f ;h~,~=:~Ows' 
B. Hollong will the openmg take? , 

c. {:onLidE!rBiogmsJaxoQomy/ Ask gopd 
questiohs (Knowledge, l}ndE!rstapcilng, . 
Applica ion, Ana.l sis, S nthesjs, Evaluation) 

"· Instruction an.d Modeling: 
What islthe te9~her doin~? 

I .. . .. c< '· .> . • . 
A. What are you going to teach a.n~:l how? 
B. Ho~ will you differentiate..in.~Jruction? 

~- ~=:r~~~·;:~~:c~P~J,~;~~~~ y~el 

I. 

VI. Gui~ed Prad:ice: . 
What art.the·~tudents doing? 

I 
. I . . 

A. Whatlwill students <;Joto interact and 
practice he subjectmptter? 

B. How I ill ygu differe~~i,~te i.~str~ction? 
C. What ~orts of groU,plngs will yoyu~e? 
D. How lpngwill eaqh a9tivHy take{. 

vtl. clo ing thetess()n ·. 
Whatwil

1
1 ou do~tthe end of the lesson? 

act or the things they do. Explain, too, that these 
clues can often help us predict how the character 
might act or what the character might say in 
another situation. 

Have children think about the story Mrs. Brown 
Went to Town. Ask them how the animals behave 
once Mrs. Brown leaves home. Record the 
children's suggestions. Here are some examples: 

How the Animals Act 
They get into mischief. 
They slide down the stairs. 
They wear her clothes. 
They make a mess. 

0 

Ask: Based on what you know about how the O 
animals behave, how do you think they might act 
if they were to come to school when no one was 
there? 

Help children to see that based on their 
behaviors when Mrs. Brown leaves, the animals 
would probably misbehave at school. Invite 
children to suggest things the animals might do. 

10 minutes 
Have children work in pairs and brainstorm ways 
in which the animals might behave in other 
places, such as the grocery store or a clothing 
store, if no one was around. Help them to see 
that the author of Mrs. Brown Went to Town 
helps the reader understand who the characters 
are and how they behave. Therefore, the readers 
can predict how the animals might act in another 
similar situation. 

5 minutes 
Have children work together to develop a 
character sketch of someone the have read 
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A. ~QW will yqu su111marii~/debri~fand/or 
foreshadqw pe~t steps? · · ·· · . · · 

B. !iav~ you'measu~ed student understanding 
bfthe Desired outcomes?,,.. · ··. 

C, How.l6ng ~iUth~ dc)sirig take? 

vni. fridepenclen(Prac*ice. ()r Rev'h!w 

,A:Whatwill stud~gts dofgd~pehgently as 
homE!w6rk6rduring ¢lass?. .· 
13. In what ways can the<w()iKbe differentiated 
fof ELL and/ of SpeCial N~edsstudehfs{ ., 
(Different questions?· Different. text? Different 
amount of time in. which to C:qrppletE! thE! work? 
Different amount of work? Additional resources 
totapig completing the work?}' . 
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about in a story, maybe even one of the animals 
from the story Mrs. Brown Went to Town. Ask 
children to use a word web to brainstorm traits 
that would describe the character. Once they 
have identified five or more words, have them 
use the character sketch to predict how their 
character might behave in different but similar 
situations. Have them write a paragraph to 
support their ideas. 

Have children think about the story Mrs. Brown 
Went to Town. Ask them how the animals behave 
once Mrs. Brown leaves home. Record the 
children's suggestions. Here are some examples: 

How the Animals Act 
They get into mischief. 
They slide down the stairs. 
They wear her clothes. 
They make a mess. 

Ask: Based on what you know about how the 
animals behave, how do you think they might act 
if they were to come to school when no one was 
there? 

Help children to see that based on their 
behaviors when Mrs. Brown leaves, the animals 
would probably misbehave at school. Invite 
children to suggest things the animals might do. 

10 minutes 
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Appendix llf: Sample Lesson: 5th Grade Lilly's Purple Plastic Purse Lesson 
(developing character and problem)* 

UNIT THEME or ESSENTIAL/ORGANIZING QUESTION: 

Unit Name/Organizing Theme: Narratives 
Essential Question: How do I craft an interesting narrative that shows rather than tells the 
plot, point of view and setting? 

STRAND: Writing Strategies 
Note: (Before this lesson, teach the lesson "Problems to Explore in Fiction" 

Writing Applications 
2.1 Write Narratives 

a. Establish a plot, point of view, 
setting and conflict. 

Objective: 
-SWBAT formulate a story plan which 
clearly illustrates the main character 
and blem of a narrative 
-Completed graphic organizer and a 
narrative first draft 

l.Lilly's Purple Plastic Purse (Henkes) 
2. Writer's notebooks 
3. Worksheet for drawin and 

·The language in this lesson plan is based on the New Teacher Center's Lesson Plans. The 
purpose in following their language is both to build on the best practices identified by the New 
Teacher Center, and to streamline Aspire's Teacher Induction Program participants' work. 

Appendix llf llf- 1 



describing a character 
4. A selection from a well-liked picture O 
book which shows descriptive detail. 

1 . Ask students to listen for descriptive 
details as you read a passage from a 
favorite picture or chapter book. 
2. Have volunteers share text evidence 
and the response it elicited in them. 

1. Ask students to make a list of the 
most interesting people "characters" 
that they know. Categorize them: 
family, friends, school friends, other 
important adults, etc. 
2. Have each student choose one of 
these groups of people and do a quick 
write about what kinds of problems this 
group of people may have (dealing 
with sibling rivalry, standing up to bullies, 
knowing how to make new friends, 
etc.) 
3. Read Lilly's Purple Plastic Purse 
4. Discuss Lilly's problems and how she 
solves them. Have students compare 
how Lilly handles her problems to how 
their chosen group solves their 
problems. Ask, "Are there things Lilly 
could have done differently?", "Are 
there things Lily did to solve her 
problem that the group does to solve its 

I em?" 
1. Have students think of a person, real 
or imagined. Ask them to draw a 

·cture of that erson and write out his 
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or her problem, paying close attention 
to the details that will make this person 
more real and believable. 
2. Have students write a short story 
based on their illustrations, focusing on 
the character's problem and how he or 
she might solve it. Remind students to 
use good, detailed descriptions, as 
Kevin Henkes does. 
Have students share stories with a 
partner. Partners can give two stars 
and a wish about the descriptive 
details they heard. 

Send students to writers workshop and 
have them pay close attention to the 
descriptive character details they write. 
Have students underline or highlight the 
two most descriptive details that they 
write that day. 
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Bloo 's Taxonomy Reminder 
Spen ' more time on the Evaluation end of the spectrum of cognitive activities. 

Knofledge: arrange, define, duplicate, list, label, memorize, name, order, recognize, 
relatl recall, repeat, reproduce, identify, match, know 

Co"lprehension: classify, describe, discuss, explain, express, identify, indicate, locate, 
recognize, report, restate, review, select, translate, comprehend, convert, distinguish, 

App!cation: apply, choose, demonstrate, dramatize, employ, illustrate, interpret, 
oper 'te, practice, schedule, sketch, solve, use, write 

Anatsis: analyze, calculate, categorize, compare, contrast, criticize, differentiate, 
discritinate, distinguish, examine, experiment, question, test, break down, diagram, 
decol struct, outline, separate 

Synttllesis: arrange, assemble, collect, compose, construct, create, design, develop, 
form~late, manage, organize, plan, prepare, propose, set up, write, summarize, 
cate~orize, generate, modify, rearrange, relate, revise 

Evah~ation: appraise, argue, assess, attach, choose, compare, defend, estimate, judge, 
preditt, rate, core, select, support, value, evaluate, critique, justify 

Newlann's Rigor and Authenticity Terms 

1 ask ~tudents to Organize Information when 1 ask them to organize, synthesize, 
inte~pret, explain or evaluate complex information while addressing a concept, 
problem or issue. 

I ask {tudents to Consider Alternatives when I ask them to consider alternative 
solut~ons, strategies, perspectives or points of view in addressing a concept, 
probTm or issue, 

I ask ~tudents for Connections to the Outside World when they are asked to make 
connr?tions between substantive knowledge and public problems or personal 
expenences. 

I ask ~tudents to Elaborate on their understanding, explanations or conclusions when I ask 
themlto communicate through extended writing or speaking rather than yes/no 
answrrs, short responses or fill in the blank/multiple choice questions, 

I exte
1
nd rigor and authenticity when I ask students to communicate their knowledge, 

present a product or performance or take some action for an audience 
outsi~e the teacher, classroom or school. 
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Appendix llh: 
2009/2010 FALL SNAPSHOT ASSESSMENT 

Grades K-5 

Our focus for the 2009/2010 school years is Response to Literature. 
Follow the directions below to administer the assessment. 

Writing Assessment Protocol: 

Teachers say: "Today you are going to take a writing test. Follow 
along as I read the directions. In this writing test you will show your 
understanding of the story in writing. You will have 60 minutes to do 
your planning, writing and proofreading. Your writing will be scored on 
how well you: 

• show your understanding 
• support your ideas by referring to the story and to what you already 
know; and 
• Use correct grammar, spelling, punctuation and capitalization. 

Take 5 minutes to discuss "what show your understanding" 
means to the students. 

Teachers say: "Are there any questions? (Allow for wait time) 

Next say: "Turn to the next page and read the prompt." (4/5 teachers 
DO NOT READ the prompt!) (K/1, 2/3 teacher may read the prompt 
aloud to the students.) Allow the student's time to read the prompt 
silently). 

Next say: "Here is the rubric that will be used to score your writing." 



0 Section I. An Introduction to Response to Intervention (Rtl) 

0 

0 

Rtl: Just Another Buzzword? 

We don't think so. While the term Response to Intervention, or Rtl, has emerged from the federal 
and state departments of education to counteract the unfortunate over-referral of students to 
special education, it offers a comprehensive approach to assessing, supporting and monitoring the 
progress of all students. We see it as a framework that encompasses and extends Aspire's data­
driven, student-focused approach to instruction and student support, and encourages us to deepen 
coordination across our core classroom, intervention, special education and non-academic services. 

In a nutshell, Rtl is a process by which schools are proactive and universal in assessing students' 
academic, behavioral and socio-emotional development needs and in providing students with 
timely, strategic and effective research-based interventions. 

Rtl at Aspire: NOT reinventing the wheel 
So many times we hear about great, innovative programs that promise amazing educational 
benefits, if only we would take the time to retool everything we do to fit that program's model. That 
is not Rtl. The good news is that Aspire already does most of the things needed for a good Rtl 
program, but Rtl will pull them all together in a way that helps kids. It's a natural extension of our 
Student Support Team (SST) and Cycle of Inquiry (COl) processes, so for most of us it will make a 
lot of sense. In fact, it brings these two incredibly important pieces together and even expands them 
a little. 

Rtl Process and SSTs: SSTs/CSTs/PSTs- whatever you call them- are where the school 
comes together with the parents and the student to solve an issue or problem with which 
that student is struggling. You talk about the problem, look at data related to the problem 
and look for solutions which you then put in place and monitor to make sure they are 
working. Rtl does that too, but in a way that hopefully catches most students before they 
need an individual SST. 

Rtl and COl: Cycles of Inquiry are a pivotal part of Aspire's educational planning. They 
utilize assessments to determine what skills need to be taught and then assess later to 
determine the progress the students have made. Rtl does that too, but it doesn't just look at 
individual students/individual classes. Rtl also uses data to help determine if there are 
effective interventions that can happen schoolwide. In addition, Rtl expands our COl 
process by looking at data on non-academic issues (what we refer to as behavioral or socio­
emotional issues) which can dramatically affects our students achievement. 

Not only is Rtl something that makes sense given Aspire's philosophy, many Aspire schools have 
already begun to implement Rtl and are loving it. The process of using Rtl is at many different 
stages across our organization and this Resource Guide isn't designed to make everyone start over. 
Our vision is to create a guide that helps each school create or improve its Rtl program by sharing 
tools, resources and suggestions on the process, not mandating specific models. We are taking 
advantage of this opportunity to reframe and coordinate our work to encompass what we already do 
well and help us do more to serve our neediest students. 

So where do we start? With data of course! 
We start where Aspire normally starts thinking about change: DATA. Aspire schools have an 
incredible amount of data on our students' academic, behavior and social-emotional performance 
(we know because we've listed most of the data assessments later in this guide). The data allows us 
to determine where/to whom we deliver interventions and how intense those interventions have to 
be in order to get the results we want. 
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There are two general types of data that are utilized regularly in Rtl: universal assessment data and o 
dia~nostic assessment data. · · 

Universal Assessment: This type of assessment, like the CST, is given to all children. It's a 
way to measure growth over a time period with individuals or groups. Universal assessments 
allow for comparison of both broad and specific knowledge and skills, but may not 
necessarily be able to pinpoint the specific learning challenges behind the results, though 
they can identify areas for further diagnostic assessment. Universal assessments happen at 
regular time periods in order to consistently measure changes. 

Diagnostic Assessment: This type of assessment "diagnoses" or determines more 
specifically the skills or skill development that is directly affecting a certain area of a child's 
learning. There are different levels of diagnostic assessment: some that look at relatively 
common skill sets and help pinpoint specific deficits that could be addressed through limited 
intervention (e.g., DRA reading level testing), and others that delve into very specialized, 
detailed learning and behavioral issues (e.g., psychological assessments). 

Thrfughout this Resource Guide we will focus largely on the use of universal assessment data as 
thai is the type of data most schools have access to on a regular basis. Additionally, we will offer 
rec@mmendations on a few diagnostic assessments which we think, through more widespread use, 
cou~d help improve our intervention work. 

Thd process through which we use the data to identify our students' needs, determine the supports 
andi interventions we should provide, and monitor the progress of those interventions, is Rti. As the 
diagram in Fig. 1-1 suggests, Rtl is a cycle of analysis and action aimed at problem-solving to 
addlress student needs as early and comprehensively as possible. 

Fig. 1-1 
The Rtl Problem-Solving Cycle 
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The Rtl Triangle 

The most recognized symbol of Rtl is the Triangle shown in Figure 1-2. You're going to see the 
diagram below (or something like it) a whole lot with Rtl. It's a visual representation of one of the 
most important facets of Rtl: a tiered system of support delivery. Remember how we said Rtl helps 
determine where/to whom we deliver interventions? Well, that's what the triangle is all about. 

Intensive (Tier 3) 
delivered to individual 
students 

Strategic (Tier 2) 
delivered to small groups 
of students 

Core (Tier 1) 
delivered school or 
classroom-wide 

Figure 1-2 
The Rtl Triangle of Tiered Intervention 

Why a Tiered Framework? 

Intensity 

The percentages in each tier of the triangle in Figure 1-2 are a guide for about how many of your 
students should be able to be served in that particular setting. These percentages help guide choices 
around where and with what intensity to deliver interventions. The purpose is to make sure that the 
school's core program is working for all students and to make sure extra resources get to the kids 
who need them the most. One really important point here, however, is that the tiers help us identify 
the interventions, not the kids. Otherwise, Rtl could become just another form of tracking. As you 
build the system for your school, it's essential to keep the following three underlying principles in 
mind: 

Supplement not Supplant: Rtl is about providing extra support to kids who need it the 
most, within and beyond the context of the core program. It should never result in students 
being pulled out in ways that they would miss core instruction. 

Supports not Students: The whole idea of tiers of intervention is meant to help us design 
and implement supports at varied locations and levels of intensity in order to reach the most 
students as early as possible. In many cases, students will be participating simultaneously in 
core intervention during their regular classes, and in strategic or intensive intervention 
through afterschool, "pull-out" or other means. Thus, the labels of core, strategic and 
intensive shouldn't be applied to individual students. Kids are not "tier 2 students" or "tier 3 
students". All students are enrolled in the core, with some receiving additional supports 
through strategic and/ or intensive interventions. 

Intensity not Materials: The same practices and programs can often be used at more than 
one tier. Guided Reading, for example, is a core practice that is also used with greater 
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intensity (smaller groups, more frequency) at the strategic and intensive levels. While some 
programs are best suited for use at only one level of intervention, a tier isn't defined by the (). . 
specific intervention program selected, but rather programs are implemented in the way that 
makes sense for the level of intensity a student needs. 

Okr I get the idea of the tiered triangle. But what do we really mean by "intervention"? 
Interventions refer to the instructional practices, programs and support services we use to help kids 
deJielop the skills they need to improve. We tend to label interventions according to the tiers on the 
tri~ngle because they are often intentionally designed to be implemented in a particular setting. The 
other thing that's important about our definition of interventions is that they are research and­
evifence-based. This means that before we implement an intervention, we check that its design is 
bas

1
ed on research about what works (e.g., a reading intervention is organized around the five core 

realling skills of phonemic awareness, phonics, vocabulary, fluency and comprehension), and that 
thete is scientifically valid evidence that the intervention leads to gains in students' skills. Generally 
spdaking, our three levels of interventions are defined as follows: 

Core Interventions: In many ways, core intervention is the work that Aspire teachers do in 
their classrooms every day to monitor learning and differentiate instruction, adjusting the 
intensity and focus of support for students who are struggling. Core interventions also 
include supports that are already in place schoolwide or classroom-wide, such as behavior 
management systems, school discipline procedures, schoolwide attendance policies, etc. 
Some core interventions aren't always used because a school doesn't need them, but things 
like bullying prevention programs or parent education could be added to a school's core 
program if needed. Core interventions address the needs of selected students while 
simultaneously serving all kids. 

Strategic Interventions: These supports are more intensive than what can be provided with r 
the core program. Strategic interventions include things like push-in and pull-out services V 
for small groups, special counseling groups and afterschool programs. 

Intensive Interventions: Unfortunately, sometimes our core and strategic supports are not 
enough to help students who are either very far behind or really struggling with a concept. 
For these students, more intensive supports are needed, such as one-on-one tutoring, 
counseling or referrals to services outside the school building. 

Fr<om these definitions it probably looks like the types of interventions and the level at which they're 
implemented line up pretty easily. That's often true, but not always. For example, let's say you're 
teaching a 4th grade class and a majority of your students (17 of 28) is Far Below Basic (FBB) in 
reJding. They obviously would benefit from intensive levels of support. But pulling out 17 kids for 
individual support simply isn't feasible for a teacher to do. 17 kids is 6o% of your class, way over the 
s-io% that's recommended as the amount of intensive intervention most schools can do effectively. 
~at you would need to do in this instance is look for ways to address these students' content and 
s~ll development needs through your core curriculum, and increase the intensity of differentiated 
s all group instruction within your class, perhaps using materials or other resources more often 
us d at the strategic intervention level. This doesn't mean that other more individualized supports 
w9n't also be available to your students. Indeed, you would work with others at your school to do 
fufher data analysis and assessment to identify students' specific learning needs so that those who 
ar furthest behind can be provided additional supports. But accelerating this many students won't 

!
1 pen without intervention at the core, as well as higher levels of the triangle. 

is is a relatively simplistic example and we all know classrooms are incredibly complex, but that's 
w11y the data focus of Rtl is so important. Without solid numbers on which kids need what, and 
c~flaboration between teachers and those who work with kids outside the regular classroom, it's Q 
vi ally impossible to make sure your school is using its intervention resources to maximum effect. 
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Good teachers and schools do this type of analysis and instruction on a regular basis. So where Rtl 
can help is to make it a systematic practice for everyone. 

Once I've figured out the supports my students need, is the Rtl process over? 
Nope! Rtl isn't just a process to pick interventions, it's also a way to make sure those interventions 
are successful in helping kids. The two other big pieces of Rtl after supports have been put in place 
are implementation fidelity and progress monitoring: 

Implementation Fidelity: It is imperative that when we put interventions in place we are 
implementing them as they are designed and in a consistent manner. Intervention fidelity 
allows us to make direct correlations between an intervention and an outcome. If there is no 
fidelity, i.e., if we aren't doing the intervention in the way it was designed or we're not being 
consistent about how and when we do it, we do not know why the changes in student 
performance (positive or negative) really occurred. Without knowing what is affecting our 
student's success or failure (based on data), we have no way of making informed decisions. 
Putting systems in place, such as training, coaching, and sharing information about student 
progress, to support implementation fidelity is a key part of the Rtl process. 

Progress Monitoring: It seems silly to say that progress monitoring is where you monitor 
student progress, but truthfully, that's the bare bones of it. On a more in-depth level Rtl is a 
problem-solving process and progress monitoring is the process by which you set goals for 
the change you expect an intervention to achieve, identify the indicators that will tell you 
whether that change has occurred and then check the data to see if the change actually 
happened. What can be revolutionary about progress monitoring within Rtl is the fact that it 
happens routinely and systematically, so that no student falls through the cracks. Progress 
monitoring helps bring targeted supports to kids who are struggling in the regular 
classroom, ensure they get more intensive support if they are not making continuous 
progress, and helps kids who are succeeding in targeted supports to exit them as quickly as 
possible. 

What about Special Education 01." 504s? Does Rtl replace this? 
There will always be students who have special needs and learning disabilities, and Rtl hasn't 
forgotten that. Because Rtl has general education and special education teams working together, a 
special education or 504 referral can happen at any point, based on data and how interventions are 
working. A referral for assessment of eligibility may occur because of the work that is happening in 
Rtl, and the documentation of Rtl decisions and services for a particular student can be incredibly 
helpful during the 504 or IEP referral process, but Rtl is not a pipeline to special education or to a 
504plan. · 

See! We told you most of this is stuff you are already doing. So let's talk about how the 
Resource Guide is going to help you get even better. 

The Rtl Guide 

So now you've been given a whirlwind introduction to Rtl. Either you're thinking, "Ok, I get it, why 
are there still so many more pages in this guide?" Or you're thinking, "This all seems pretty vague, 
how the heck do they expect me actually to do this on top of my day job?" Do not despair! The 
purpose of this Resource Guide is to give you a lot of concrete resources for working through the 
process at your school, beginning with a self-assessment of the level of development of your school's 
Rtl system so you know where you're starting and can make realistic plans about what to do next. 
Whether you're brand new to Rtl or have been at it for a while, we hope this guide will help you. It's 
been designed so you can use it in parts, jumping in to find the tools and resources you need without 
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nee ssarily having to read through every section sequentially. But if you do want to read all the 
rerrtaining sections, they are: 0 

II. The Rtl Process: Practical Steps to Building a System - Some step-by-step guidance 
and tools to help you through the process of creating an Rtl system at your school 
site, including a rubric to assess your school's level of Rtl development. 

III. Assessment and Data Analysis - Information on how best to use data to guide your 
Rtl process, including recommendations on specific universal and diagnostics 
assessments and how to use them to determine which students need help and in 
which areas. 

IV. Intervention Support Resources - Guidance on intervention practices and programs, 
including recommendations and detailed information to help you select resources 
that best meet your students needs. 

V. Appendix - More tools and resources. 

A nal disclaimer 
As lan organization, Aspire Public Schools is pretty new to Rti, including most of us in the Home 
O~ce who created this guide. More than anything we want the guide to help us learn about and 
share effective practices among our schools. If you have a question that's not answered in the guide, 
or }here's something here that doesn't jive with your direct experience working with students, let us 
knfw. If you have a tool or resource you think others would find helpful, send it to us. If you get 
styimied in your efforts and want to know how colleagues at other schools have tackled the same 
siination, reach out. We've set up an emaillistserv (RTI@aspirepublicschools.org in your Outlook 
Adtlress Book) for all staff involved in intervention work, and we're creating a Response to 
In,ervention portal on My Aspire where this guide and lots of supporting materials will be posted. c 
Where can I go for more information ... 
If that's not enough, there are some great resources outside of Aspire to help you learn more about 
Rt±. The Appendix to this Resource Guide contains a few of our favorite articles on different aspects 
of tl. You can also check out these national clearinghouses of Rti information: 

• Rtl Action Network http: //www.rtinetwork.org/ 

• National Center on Response to Intervention http://www.rti4success.org/ 

G , od luck on your Rtl journey! 
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0 Appendix llj: Map of English Language Development Standards to Aspire Instructional Guidelines 

Listening & Standard - Beginning ELD Level Strategies 
Speaking Substrand 
Comprehension Answer simple questions with one-to-two word responses. Shared Reading 

Respond to simple directions and questions by using physical actions Discussions 
and other means of nonverbal communication (e.g. matching objects, Guided Reading 
pointing to an answer, drawing pictures) Discussions 
Begin to speak with a few words or sentences by using a few 
standard English grammatical forms and sounds (e.g. single words or 
phrases) 
Use common social greetings and simple repetitive phrases 
independently (e.g. Thank you, You're welcome). 
Ask and answer questions by using phrases and simple sentences. 
Retell stories by using appropriate gestures, expressions and 
illustrative objects. 

Organization and Begin to be understood when speaking, but usage of standard Guided Reading 
Delivery of Oral English grammatical forms and sounds (e.g. plurals, simple past tense, Shared Reading 
Communication pronouns [he or she]) may be inconsistent. 

Orally communicated basic persona; needs and desires (e.g. May I got 
to the bathroom?) 

Listening & Speaking Standard -Advanced ELD Level Strategies 
Substrand 

Comprehension Demonstrate understanding of most idiomatic expressions (e.g. Give Discussion 
me a hand) by responding to such expressions and using them Guided Reading 

0 
appro__griately. Shared inquiry 

Organization and Negotiate and initiate social conversations by questioning, restating, Discussion 
Delivery of Oral soliciting information, and paraphrasing the communication of Guided Reading 
Communication others. Literature Circles 

Read aloud I DRTA 
Shared inquiry 

Reading Standard- Beginning ELD Level Strategies 
Phonemic Awareness Recognize and produce the English phenomes that are like the Mini-lesson 
and Decoding and phonemes students hear and produce in their primary language. Word work 
Word Recognition Recognize and produce English phenomes that are unlike the 

phonemes students hear and produce in their primary_ language. 

Phonemic Produce most English phenomes while beginning to read aloud Read aloud 
Awareness, Shared Reading 
Decoding and Word 
Recognition, 
Concepts About 
Print 

Vocabulary and Produce simple vocabulary (e.g., single words or very short phrases) Mini-lessons 
Concept to communicate basic needs in social and academic settings (e.g., Word work 
Development location, greetings, classroom objects). Literacy centers 

Demonstrate comprehension of simple vocabulary with an Shared reading 
appropriate action. Guided reading 
Retell stories by using simple words, phrases and sentences. Word Work 
Recognize simple affixes (e.g., educate, education), prefixes (e.g. Literacy centers 
dislike, preheat), synonyms (e.g., big, large), and antonyms (e.g., hot, Read aloud 
cold). Guided Reading 

0 Begin to use knowledge of simple affixes, prefixes, synonyms, and 
antonyms to interpret the meaning of unknown words. 
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Recognize the difference between the use of the first-and-third 

0 person points of view in phrases or simple sentences. 

Readi(,g Standard -Intermediate ELD Level Strategies 

PhonJmic Awareness Produce English phonemes while reading aloud. Mini-lesson 
and decoding and Recognize sound/symbol relationships and basic word formation Word Work 
Word Recognition rules in written text (e.g., basic syllabication rules and phonics). Read aloud 

Apply knowledge of English phonemes in oral and silent reading to Guided reading 
derive meaning from literature and texts in content areas. Independent reading 

Voca~ulary and Use more complex vocabulary and sentences to communicate needs Mini-lesson 

g~~~r;ment 
and express ideas in a wider variety of social and academic settings. Read aloud 
Recognize simple antonyms and synonyms (e.g. good, bad, blend, Independent reading 
mix) in written text. Expand recognition of them and begin to use Word work 
appropriately. Guided reading 
Apply knowledge of vocabulary to discussions related to reading D.O.L. 
tasks. Literature circles 
Read simple vocabulary, phrases, and sentences independently. 
Read narrative and expository texts aloud with the correct pacing, 
intonation and expression. 
Use expanded vocabulary and descriptive words in oral and written 
responses to written texts. 
Recognize and understand simple idioms, analogies, and figures of 
speech in written text. 
Recognize that some words have multiple meanings and apply this 
knowledge to written text. 
Recognize the function of connectors in written text (e.g., first, then, 

0 after that, finally). 

Readibg Standard - Advanced ELD Level Strategies 

Phonemic Awareness Apply knowledge of sound/symbol relationships and basic word- Word work 
and decoding and formation rules to derive meaning from written text (e.g., basic Guided reading 

Wordl Recognition syllabication rules, regular and irregular plurals, and basic phonics). Mini-lesson centers 
Independent reading 

VocaiDulary and Apply knowledge of academic and social vocabulary while reading Word work 

Conc~pt independently. Mini-lesson 
Development Be able to use a standard dictionary to find the meanings of Independent reading 

unfamiliar words. 
Interpret the meaning of unknown words by using knowledge gained 
from previously read text. 
Understand idioms, analogies, and metaphors in conversation and 
written text. 

Reading 
ComJrehension 

Standard- Beginning ELD Level Strategies 

Com 'rehension and Respond orally to stories read aloud and use physical actions and Read aloud/DRTA 
Anal\ sis of Grade- other means of nonverbal communication (e.g., matching objects, Discussion 
Level Appropriate pointing to an answer, drawing pictures). Shared reading 
Text Responds orally to stories read aloud, giving one-to-two word Guided reading 

responses to factual comprehension questions (who, what, when, 
where and how). 
Understand and follow simple one-step directions for classroom-
related activities. 

Struc}ural Features Identify the basic sequence of events in stories read aloud, using Guided Reading 
of Infprmational important words or visual representations, such as pictures and story Read aloud 0 Materials frames. Minilessons 
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0 
Respond orally to stories read aloud, using phrases or simple Shared reading 
sentences to answer factual comprehension questions. 

Reading Standard -Intermediate ELD Level Strategies 
Comprehension 

Comprehension and Understand and follow simple written directions for classroom- Shared reading 
Analysis of Grade- related activities. Guided reading 
Level Appropriate Read text and orally identify the main ideas and draw interferences Mini-lesson 
Text about the text by using detailed sentences. 

Read and identify basic text features, such as the title, table of 
contents, and chapter headings. 
Respond to comprehension questions about text by using detailed 
sentences (e.g., the brown bear lives with his family in the forest). 

Structural Features Identify, using key words or phrases, the basic sequence of events in Shared reading 
of Information stories read. Guided reading 
Features Mini-lesson centers 
Reading Standard -Advanced ELD Level Strategies 
Comprehension 

Comprehension and Read and orally respond to familiar stories and other texts by Guided reading 
Analysis f Grade- answering factual comprehension questions about cause-and-effect Mini-lesson 
Level Appropriate relationships. Literature centers 
Text Read and orally respond to stories and texts from content areas by 

restating facts and details to clarify ideas. 
Explain how understanding of text is affected by patterns of 
organization, repetition of main ideas, syntax, and word choice. 
Write a brief summa_ry (two or three paragraphs) of a story. 

0 
Writing Standard - Beginning_ ELD Level Strategies 
Penmanship Copy the alphabet legibly. Independent writing 

Copy words posted and commonly used in the classroom (e.g., labels, Interactive writing 
number names, days of the week). centers 

Word work 
Spelling sentence 

Organization and Write simple sentences by using key words commonly used in the Independent writing 
Focus classroom (e.g., labels, number names, days of the week, and Interactive writing 

months). centers 
Write phrases and simple sentences that follow English symmetrical 
order. 

Writing Standard -Intermediate ELD Level Strategies 
Organization and Follow a model given by the teacher to independently write a short Spelling paragraphs 
Focus paragraph of at least four sentences. Minilessons 

Independent writing 
Mini-lesson 

Organization, Focus Write legible, simple sentences that respond to topics in language Spelling paragraphs 
and Penmanship arts and other content areas (e.g., math, science, history-social Independent writing 

science). Interactive writing 

Organization and Create cohesive paragraphs that develop a central idea and Spelling paragraphs 
Focus consistently use standard English grammatical forms even though D.O.L. 

some rules may not be followed. Independent writing 
Write simple sentences about an event or a character from a written Mini-lesson 
text. 
Produce independent writing that is understood when read but may 

0 
include inconsistent use of standard grammatical forms. 

Writing Standard -Advanced ELD Level Strategies 

Organization and Develop a clear thesis and su~12ort it by using analogies, quotations, Spellinq paragraph 
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Focus and facts appropriately. Independent writing 

Write a multiparagraph essay with consistent use of standard Mini-lessons 

grammatical forms. 
0 

C•p;'t'';o, Use capitalization when writing one's own name. DOL 

Use capitalization at the beginning of a sentence and for proper Spelling paragraph 

nouns. Independent writing 

Punct~ation Use period at the end of a sentence and a question mark at the end DOL 

I 

of a question. Spelling paragraph 

Independent writing 

Capitdlization, Produce independent writing that includes partial consistency in the Word work 

PunctLation and use of capitalization and periods and correct spelling. DOL 

Spelt Produce independent writing with consistent use of capitalization, Spelling paragraph 

punctuation, and correct spelling. Independent writing 

0 

0 
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Appendix 11-k: 504 Policy and Procedures 

Section 504 of the Rehabilitation Act 
The School recognizes its legal responsibility to ensure that no qualified person 
with a disability shall, on the basis of disability, be excluded from participation, 
be denied the benefits of, or otherwise be subjected to discrimination under any its 
ram of the School. Any student, who has an objectively identified disability 
which substantially limits a major life activity including but not limited to 
learning, is eligible for accommodation by the School. 

A 504 team will be assembled by the Principal and shall include the 
parent/guardian, the student (where appropriate) and other qualified persons 
knowledgeable about the student, the meaning of the evaluation data, placement 
options, and accommodations. The 504 team will review the student's existing 
records; including academic, social and behavioral records, and is responsible for 
making a determination as to whether an evaluation for 504 services is 
appropriate. If the student has already been evaluated under the IDEIA but found 
ineligible for special education instruction or related services under the IDEIA, 
those evaluations may be used to help determine eligibility under Section 504. 
The student evaluation shall be carried out by the 504 team who will evaluate the 
nature of the student's disability and the impact upon the student's education. 
This evaluation will include consideration of any behaviors that interfere with 
regular participation in the educational program and/or activities. The 504 team 
may also consider the following information in its evaluation: 

Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 

Tests and other evaluation materials include those tailored to assess specific areas 
of educational need, and not merely those which are designed to provide a single 
general intelligent quotient. 

Tests are selected and administered to ensure that when a test is administered to a. 
student with impaired sensory, manual or speaking skills, the test results 
accurately reflect the student's aptitude or achievement level, or whatever factor 
the test purports to measure, rather than reflecting the student's impaired sensory, 
manual or speaking skills. 

The final determination of whether the student will or will not be identified as a 
person with a disability is made by the 504 team in writing and notice is given in 
writing to the parent or guardian of the student in their primary language along 
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with the procedural safeguards available to them. If during the evaluation, the 
504 team obtains information indicating possible eligibility of the student for 
special education per the IDEIA, a referral for assessment under the IpEIA will 
be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 
504 team shall be responsible for determining what, if any, accommodations or 
services are needed to ensure that the student receives the free and appropriate 
public education ("F APE"). In developing the 504 Plan, the 504 team shall 
consider all relevant information utilized during the evaluation of the student, 
drawing upon a variety of sources, including, but not limited to, assessments 
conducted by the School's professional staff. 

The 504 Plan shall describe the Section 504 disability and any program 
accommodations, modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants 
in the student's education must have a copy of each student's 504 Plan. A copy 
of the 504 Plan shall be maintained in the student's file. Each student's 504 Plan 
will be reviewed at least once per year to determine the appropriateness of the 
Plan, needed modifications to the plan, and continued eligibility. 
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Appendix II - k: Section 504 Plan Process Summary 
(Section 504 of the Rehabilitation Act of 1973) 

1. Referral made to 504 
Committee 
Referral can be made by parent/guardian, 
school staff, or 18 year old student. 
Referral given to school504 designee 

2. Parent contacted by School 504 
Designee 
Parent/guardian is informed of process and 
given procedural safeguards. 

' 
3. 504 Evaluation conducted 
Evidence from a wide variety of sources 
must be used. Committee should be 
knowledgeable about the student. 

4. 504 determination made. 
Parent/guardian given Procedural 
Safeguards. Determination made based on set 
of three criteria. 

5. 504 Student Accommodation 
Plan developed if student is found 
eligible. 
Procedural Safeguards given to 
parent/ guardian 

6. 504 Student Accommodation 
Plan put in place and reviewed as 
necessary- at least yearly 

3 Criteria 
(1) a mental or physical impairment( or 
record of an impairment or is regarded as 
having an impairment), (2) which 
substantially limits (3) one or more 
major life activities 
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endix III: Student Study Team (SST) Process 

SST PROCESS 

REQUEST RECEIVED 
Teacher, counselor, parent, or student can request SST assistance 

Request submitter to designated SST point person 

' ASSISTANCE 
Coaching -- Observation --Interventions 

J 
MEETING PREPERATION 

• SST meeting date is set 
• Parents and appropriate participants are notified 
• Requesting teacher(s) facilitate data collection 
• Parents and appropriate participants prepare 

J 
SST MEETING 

• Student strengths are identified 
• Concerns are clarified 
• Action Plan is developed and commitments are made 
• Follow-up dates are set 

J 
FOLLOW-UP MEETING(S) 

• Action Plan results are evaluated for at least 6-8 weeks 
• Re-evaluate every 2 weeks 

J J 
OPTIONS: OPTIONS:* 

• Continue to follow action plan • Refer for special education 
assessment • Modify action plan 

**Ideally, follow Action Plan for 2-3 cycles of 6-8 weeks before referring to special 
education 

Appendix III 1 



Q Appendix lila: Sample Standards-based Report Card 

Grade 5 
2008-2009 

0 

0 

Student Name: 

Teacher Name: 

1.0 Computes with very large and very small numbers, positive integers, decimals, and 
fractions and understands the relationship between decimals, fractions, and percents 
2.0 Performs calculations and solves problems involving addition, subtractions, and 

multi lication and division of fractions and decimals 

1.0 Makes decisions about how to approach problems 

2.0 Uses strategies, skills, and concepts in finding solutions 

3.0 Moves beyond a particular problem by generalizing to other situations 

Appendix lila 

Trimester 

I 

I I 
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Q Student Name: 

0 

0 

1.0 Word Analysis, Fluency, and Systematic Vocabulary Development- Word Recognition 
1----+---+----1 

1.0 Word Analysis, Fluency, and Systematic Vocabulary Development- Vocabulary and 
Concept Development 

2.0 Reading Comprehension- Structural Features of Informational Materials 
2.0 Reading Comprehension- Comprehension and Analysis of Grade-Level-Appropriate 
Text 

3.0 Literary Response- Structural Features of Literature 

3.0 Literary Response- Narrative Analysis of Grade- Level-Appropriate Text 

1.0 Writing Strategies- Organization and Focus 

1.0 Research and Technology 

1.0 Evaluation and Revision 
2.0 Writes Narratives, Response to Literature, Research Reports, Persuasive Letters I 
Com nne"'"' nco 

1.0 Sentence Structure 

1.0 Grammar 

1.0 Punctuation 

1.0 Capitalization 

1.0 Comprehension 

1.0 Organization and Delivery of Oral Communication 

1.0 Analysis and Evaluation of Oral and Media Communications 

1.0 Speaking Applications Genres and Their Characteristics 

Appendix lila 
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0 

Student Name: 

Physical Education 

Library 

Music 

Cooperation 

Assertiveness 

Responsibility 

0 Empathy 

Self Control 

Trimester 1 

Trimester 2 

Trimester 3 

0 
Appendix Ilia 

Grade 5 
2008-2009 

Trimester 

I 

I 

I 

I 

I I 

I 

I 

I 

I 
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Appendix IVa: Aspire Articles of Incorporation 

Appendix IVa 

ARTICLES OF ThrCORPOR.A .. TION 
OF 

Dl'\TY~RSITY PL1]LIC SCHOOLS 

A C.4..LIFOR.l\'I.!~ PUBLIC BENEFIT CORPOR.4.TION 

01\'T.: The name. oftb.is corporation is University Public Schools. 

T\.l\'0: This c.oroorati on is a nonorofit oublic benefit corporation and is not or>:a..'li.zed for 
fue,'private gain .of any perso:w.. It. is orgE.Il.ized under the Nonprofit Public Ben;fit 
Corpors.ti on La1v for cb.ac'i.table ·pu..rposes. The specific pu..rpose for ;'lhl~h this corporation 
is o~gE.:!ized is to m 2n • ge, g--lide, di!ect and promote Uciversity Public Schools, charter 
public s:::hools that provide q"" lity education to Cali.forcia youth in pr~-1'::, pi.w:na.ry, and 

' ' s e:.uno.E.:.-:~ · .§Ta::J.es. 

THREE: The r...EID.e and add:'ess in the State ofCEliforcia of this co:poration's initial 
ag~.rrt for s=~ice of process is: 

Don Smlve;,' 
1564 Laure) Street 

Sm Carlos, CA 94070 

FOUF( '(e) This corpo!E..tion is organized and operated exclusively for educational 
plli-poses withln the !I!ec1'1ing of Section 501(c)(3) of the ln.tems.l Revenue Code. 

(b) Notv.1fu.standing E.!!)' other p::ovisioa of these ,t>.,_rticl:s, the corpora:don shr<ll 
· not cErry on Ell)' other acthi:bs not p::rmittecl to be cE..c-rled on (1) by a corporation 

exempt fram federal. inc::i::o.e tt.1; under Section 501 ( c)(3) of the Int:;ms.J Revenue Code or 
(2) by a corporation contributions to which a.reded.uc:tible under Section 1 iO(c)'(2) of the 
Int:.:na} R:yenue Cc•de. 

(c) No subs;tantial part of the activities ofthls corpo::ation shs.ll coriLst Df 
cS!ling on prope.gr:.:1d.a, or otb.er-v.'ise atte:T.ptitg to bfluence legislaticm, E!.TIC the 
c.DrpJ73.tiori sbsll not pe.,.-ticipat~ or iD.t:!rvene in my political CE.!:ilpaign (including t.l)e 
pu.blishh""lg D! distributi0~ cf st2.~~~e!1ts) on b;:,he.lf ·of, or L.~ OP?~siti~~ tc: 2T1Y C·EIJ.dir~~te 
fo; D"J.b~ic office. 
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FIVE: Tne names and addresseS' of t.l}e pe.rso.m appointed to act as the initial Directors of 
this corporation are: 

Name 

Don Shalvey. 

Reed Hastings 

Bill J acksou 

Address 

!Jl Kelton A venue, 
San CarloE, CA 94070 

6~4 Lighthouse A venue 
Santa Cruz., CA 95060 

9o511ission Street, Suite 650 
SB!l Francisco, CA 94103 

SIX: The property of tbis corporation is irrevocably dedicated to educationa.l puiposes 
meeting the. requirements of Section 214 of the California Revenue and Taxation Code 
and no part of the net income or assets of the organization shall ever inure to the be.nefit 
of any director.. officer or member thereof or to the benefit of EL'1Y privat~ person. 

On the dissolution or v,:inding up of the corporation, its assets remaining a.:."ter p2)-oent 
o~, or p;-o-,.ision for payment of, ell debts and liabilities .of tbis corporation, shall be 

. distributed to a nonprofit f.:nd, foun.dation, or corporation which is organized w.d 
operated e;:clu.si"-,ely for educational purposes and which has estE.blished its tax-eJ~empt 
s:a:u.E un~r Se::tio:J. 50l(c)(3) Dftb.e lr;temalReve::ru.e Cod.e. · 

D::.te: /..:t./-i: I./~ 9 [' 
/ 

c) 

c 
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Appendix IVa 

We, the above-mentioned initial directors of this corporation, hereby declare tl,.at we are 
the persons who executed the foregoing .A_rticle~ of Incorporation, which execution is our 
actl!.lld deed. 

Date: r.::-).).1 I rt 
I 1 

3 



0 

0 

0 

BYLAWS 
OF 

UNIVERSITY PUBLIC SCHOOLS 
A CALIFORNIA PUBLIC BENEFIT CORPORATION 

ARTICLE1 
OFFICES 

SECTION 1. PRINCIPAL OFFICE 

The principal office of the corporation for the transaction of its business is located 
in San Mateo County, California. 

SECTION 2. CHANGE OF ADDRESS 

The county of the corporation's principal office can be changed only by 
amendment of these Bylaws and not otherwise. The Board of Directors may, 
however, change the principal office from one location to another within the 
named county by noting the changed address and effective date below, and such 
changes of address shall not be deemed an amendment of these Bylaws: 

SECTION 3. OTHER OFFICES 

Dated: ------J 19_ 

Dated:----' 19_ 

Dated: ------J 19_ 

The corporation may also have offices at such other places, within or without the 
State of California, where it is qualified to do business, as its business may 
require and as the board of directors may, from time to time, designate. 

ARTICLE2 
PURPOSES 

SECTION 1. OBJECTIVES AND PURPOSES 



!The primary objectives and purposes of this corporation shall be to manage, guide, 
idirect and promote University Public Schools, charter public schools that provide quality 
!education to California youth in pre-K, primary, and secondary grades. 
! 

~SECTION 1. NO MEMBERS 

ARTICLE 3 
MEMBERS 

[The corporation shall have no members. Any action which would otherwise by 
law require approval by a majority of all members or approval by the members 
khall require only approval of the Board of Directors. All rights which would 
ptherwise by law vest in the members shall vest in the Board. 
I 
I 

kECTION 2. ASSOCIATES 

I 

f'Jothing in this Article 3 shall be construed to limit the corporation's right to 
refer to persons associated with it as II members" even though such persons are 
~ot members, and no such reference by the corporation shall render anyone a 
member within the meaning of Section 5056 of the California Nonprofit 
Corporation Law. Such individuals may originate and take part in the discussion 
bf any subject that may properly come before any meeting of the Board, but may 
bot vote. The corporation may confer, by amendment of its Articles of 

I 

~ncorporation or of these Bylaws, some or all of a member's rights, set forth in 
~he California Nonprofit Cor.poration Law, upon any person who does not have 
~he right to vote for the election of Directors, on a disposition of substantially all 
~f the assets of the corporation, on a merger, on a dissolution, or on changes to 
the corporation's Articles of Incorporation or Bylaws, but no such person shall be 
J member within the meaning of said Section 5056. The Board may also, but 
tithout establishing memberships, create an advisory council or honorary board 
or such other auxiliary groups as it deems appropriate to advise and support the 

I • 

~orporation. 

I 

ARTICLE4 
DIRECTORS 

rCTION 1. NUMBER 

Fjxcept for additional directors appointed pursuant to the second sentence hereof, 
the Corporation shall have not less than three (3) nor more than eleven (11) 
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0 
Directors. In addition, every school district under whose charter the Corporation 
operates a school may appoint a Director to the Board of Directors ("Chartering 
District Director"), in which event the total number of Directors authorized 
pursuant to this Section will increase by the number of chartering District 
Directors. The exact number of Directors is to be fixed within these limits by 
approval of the Board of Directors in the manner provided in these Bylaws. The 
number may be changed by amendment of this Bylaw, or by repeal of this bylaw 
and adoption of a new Bylaw, as provided in these Bylaws. 

SECTION 2. POWERS 

Subject to the provisions of the California Nonprofit Public Benefit Corporation 
law and any limitations in the Articles of Incorporation and Bylaws relating to 
action required or permitted to be taken or approved by the members, if any, of 
this corporation, the activities and affairs of this corporation shall be conducted 
and all corporate powers shall be exercised by or under the direction of the 
Board of Directors. 

SECTION 3. DUTIES 

0 It shall be the duty of the directors to: 

0 

(a) Perform any and all duties imposed on them collectively or individually by 
law, by the Articles of Incorporation of this corporation, or by these Bylaws; 

(b) Appoint and remove, employ and discharge, and, except as otherwise 
provided in these Bylaws, prescribe the duties and fix the compensation, if any, 
of all officers, agents and employees of the corporation; 

(c) Supervise all officers, agents and employees of the corporation to assure that 
their duties are performed properly; 

(d) Meet at such times and places as required by these Bylaws; 

(e) Register their addresses with the Secretary of the corporation and notices of 
meetings mailed or telegraphed to them at such addresses shall be valid notices 
thereof. 

SECTION 4. TERMS OF OFFICE 

3 



,Each director shall hold office until the next annual meeting for election of the 
1
1

Board of Directors as specified in these Bylaws, and until his or her successor is 
!elected and qualifies. 
! 

iSECTION 5. COMPENSATION 

I 

Directors shall serve without compensation except that they shall be allowed 
~easonable advancement or reimbursement of expenses incurred in the 
performance of their regular duties as specified in Section 3 of this Article. 
pirectors may not be compensated for rendering services to the corporation in 
~my capacity other than director unless such other compensation is reasonable 
knd is allowable under the provisions of Section 6 of this Article. 

~ECTION 6. RESTRICTION REGARDING INTERESTED DIRECTORS 
I 

Notwithstanding any other provision of these Bylaws, not more than forty-nine 
percent (49%) of the persons serving on the board may be interested persons. For 
purposes of this Section, "interested persons" means either: 

! 

I 

~a) Any person currently being compensated by the corporation for services 

0 

rendered it within the previous twelve (12) months, whether as a full- or part- o 
time officer or other employee, independent contractor, or otherwise, 
excluding any reasonable compensation paid to a director as director; or 

@>)Any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-
1 law, son-in-law, daughter-in-law, mother-in-law, or father-in-law of any such 
I 

I! person. 

SECTION 7. PLACE OF MEETINGS 
I 

~eetings shall be held at the principal office of the corporation unless otherwise 
~rovided by the board or at such place within or without the State of California 
+hich has been designated from time to time by resolution of the Board of 
fj>irectors. In the absence of such designation, any meeting not held at the 
Ffrincipal office of the corporation shall be valid only if held on the written 
sbnsent of all directors given either before or after the meeting and filed with the 
~cretary of the corporation or after all board members have been given written 
notice of the meeting as hereinafter provided for special meetings of the board . 
.Any meeting, regular or special, may be held by conference telephone or similar 
cbmmunications equipment, so as long as all directors participating in such 
J.eeting can hear one another. 
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SECTION 8. REGULAR AND ANNUAL MEETINGS 

Regular meetings of Directors shall be held on June 1 at 9:00 AM, unless such day 
falls on a legal holiday, in which event the regular meeting shall be held at the 
same hour and place on the next business day. 

If this corporation makes no provision for members, then, at the annual meeting 
of directors held on June 1, directors shall be elected by the Board of Directors in 
accordance with this section. Cumulative voting by directors for the election of 
directors shall not be permitted. The candidates receiving the highest number of 
votes up to the number of directors to be elected shall be elected. Each director 
shall cast one vote, with voting being by ballot only. 

SECTION 9. SPECIAL MEETINGS 

Special meetings of the Board of Directors may be called by the Chairperson of 
the board, the President, the Vice President, the Secretary, or by any two 
directors, and such meetings shall be held at the place, within or without the 
State of California, designated by the person or persons calling the meeting, and 
in the absence of such designation, at the principal office of the corporation. 

SECTION 10. NOTICE OF MEETINGS 

Regular meetings of the board may be held without notice. Special meetings of 
the board shall be held upon four (4) days' notice by first-class mail or forty-eight 
(48) hours' notice delivered personally or by telephone or telegraph. If sent by 
mail or telegraph, the notice shall be deemed to be delivered on its deposit in the 
mails or on its delivery to the telegraph company. Such notices shall be 
addressed to each director at his or her address as shown on the books of the 
corporation. Notice of the time and place of holding an adjourned meeting need 
not be given to absent directors if the time and place of the adjourned meeting 
are fixed at the meeting adjourned and if such adjourned meeting is held no 
more than twenty-four (24) hours from the time of the original meeting. Notice 
shall be given of any adjourned regular or special meeting to directors absent 
from the original meeting if the adjourned meeting is held more than twenty­
four (24) hours from the time of the original meeting. 

SECTION 11. CONTENTS OF NOTICE 
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Notice of meetings not herein dispensed with shall specify the place, day and 
~our of the meeting. The purpose of any board meeting need not be specified in 
the notice. 

~ECTION 12. WAIVER OF NOTICE AND CONSENT TO HOLDING 
MEETINGS 
I 
I 

The transactions of any meeting of the board, however called and noticed or 
~herever held, are as valid as though the meeting had been duly held after 
proper call and notice, provided a quorum, as hereinafter defined, is present and 
provided that either before or after the meeting each director not present signs a 
"tv'aiver of notice, a consent to holding the meeting, or an approval of the minutes 
~hereof. All such waivers, consents, or approvals shall be filed with the corporate 
~ecords or made a part of the minutes of the meeting. 

'I 

SECTION 13. QUORUM FOR MEETINGS 
! 

I 

~ quorum shall consist of a majority of the directors holding office at any point 
.! • m time. 

I 

I 

Except as otherwise provided in these Bylaws or in the Articles of Incorporation 
df this corporation, or by law, no business shall be considered by the board at 
~ny meeting at which a quorum, as hereinafter defined, is not present, and the 

I 

qnly motion which the Chair shall entertain at such meeting is a motion to 
I 

~djourn. However, a majority of the directors present at such meeting may 
a,djoum from time to time until the time fixed for the next regular meeting of the 
~oar d. 

I 
i 

Vfben a meeting is adjourned for lack of a quorum, it shall not be necessary to 
give any notice of the time and place of the adjourned meeting or of the business 
t~ be transacted at such meeting, other than by announcement at the meeting at 
~hich the adjournment is taken, except as provided in Section 10 of this Article. 

I 

Tre directors present at a duly called and held meeting at which a quorum is 
initially present may continue to do business notwithstanding the loss of a 
qhorum at the meeting due to a withdrawal of directors from the meeting, 
provided that any action thereafter taken must be approved by at least a majority 
of the required quorum for such meeting or such greater percentage as may be 
r~quired by law, or the Articles of Incorporation or Bylaws of this corporation. 

! 

SECTION 14. MAJORITY ACTION AS BOARD ACTION 
I 
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Every act or decision done or made by a majority of the directors present at a 
meeting duly held at which a quorum is present is the act of the Board of 
Directors, unless the Articles of Incorporation or Bylaws of this corporation, or 
provisions of the California Nonprofit Public Benefit Corporation Law, 
particularly those provisions relating to appointment of committees (Section 
5212), approval of contracts or transactions in which a director has a material 
financial interest (Section 5233) and indemnification of directors (Section 5238e), 
require a greater percentage or different voting rules for approval of a matter by 
the board. 

SECTION 15. CONDUCT OF MEETINGS 

Meetings of the Board of Directors shall be presided over by the Chairperson of 
the Board, or, if no such person has been so designated or, in his or her absence, 
the President of the corporation or, in his or her absence, by the Vice President of 
the corporation or, in the absence of each of these persons, by a Chairperson 
chosen by a majority of the directors present at the meeting. The Secretary of the 
corporation shall act as secretary of all meetings of the board, provided that, in 
his or her absence, the presiding officer shall appoint another person to act as 
Secretary of the Meeting. 

Meetings shall be governed by Robert's Rules of Order, as such rules may be 
revised from time to time, insofar as such rules are not inconsistent with or in 
conflict with these Bylaws, with the Articles of Incorporation of this corporation, 
or with provisions of law. 

SECTION 16. ACTION BY UNANIMOUS WRITTEN CONSENT WITHOUT 
MEETING 

Any action required or permitted to be taken by the Board of Directors under 
any provision of law may be taken without a meeting, if all members of the 
board shall individually or collectively consent in writing to such action. For the 
purposes of this Section only, 11all members of the board 11 shall not include any 
11interested director11 as defined in Section 5233 of the California Nonprofit Public 
Benefit Corporation Law. Such written consent or consents shall be filed with the 
minutes of the proceedings of the board. Such action by written consent shall 
have the same force and effect as the unanimous vote of the directors. Any 
certificate or other document filed under any provision of law which relates to 
action so taken shall state that the action was taken by unanimous written 
consent of the Board of Directors without a meeting and that the Bylaws of this 
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jcorporation authorize the directors to so act, and such statement shall be prima 
!facie evidence of such authority. 

I SECTION 17. VACANCIES 

!Vacancies on the Board of Directors shall exist (1) on the death, resignation or 
!removal of any director, and (2) whenever the number of authorized directors is 
!increased. 

lfhe Board of Directors may declare vacant the office of a director who has been 
1,declared of unsound mind by a final order of court, or convicted of a felony, or 
peen found by a final order or judgment of any court to have breached any duty 
~.mder Section 5230 and following of the California Nonprofit Public Benefit 
~orporation Law. 
'I 

pirectors may be removed without cause by a majority of the directors then in 
pffice. 
! 

.{uty director may resign effective upon giving written notice to the Chairperson 
?f the Board, the President, the Secretary, or the Board of Directors, unless the 
~otice specifies a later time for the effectiveness of such resignation. No director 
~ay resign if the corporation would then be left without a duly elected director 
~r directors in charge of its affairs, except upon notice to the Attorney General. 

' 

i 

Vacancies on the board may be filled by approval of the board or, if the number 
~f directors then in office is less than a quorum, by (1) the unanimous written 
4onsent of the directors then in office, (2) the affirmative vote of a majority of the 
qirectors then in office at a meeting held pursuant to notice or waivers of notice 
~omplying with this Article of these Bylaws, or (3) a sole remaining director. If 
tpis corporation has members, however, vacancies created by the removal of a 
director may be filled only by the approval of the members. The members, if any, 
qf this corporation may elect a director at any time to fill any vacancy not filled 
~y the directors. 

I 

~ person elected to fill a vacancy as provided by this Section shall hold office 
tintil the next annual election of the Board of Directors or until his or her death, 

I 

r~signation or removal from office. 

I 

SECTION 18. NON-LIABILITY OF DIRECTORS 
! 

I 

The directors shall not be personally liable for the debts, liabilities, or other 
obligations of the corporation. 
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SECTION 19. INDEMNIFICATION BY CORPORATION OF DIRECTORS, 
OFFICERS, EMPLOYEES AND OTHER AGENTS 

To the extent that a person who is, or was, a director, officer, employee or other 
agent of this corporation has been successful on the merits in defense of any civil, 
criminal, administrative or investigative proceeding brought to procure a 
judgment against such person by reason of the fact that he or she is, or was, an 
agent of the corporation, or has been successful in defense of any claim, issue or 
matter, therein, such person shall be indemnified against expenses actually and 
reasonably incurred by the person in connection with such proceeding. 

If such person either settles any such claim or sustains a judgment against him or 
her, then indemnification against expenses, judgments, fines, settlements and 
other amounts reasonably incurred in connection with such proceedings shall be 
provided by this corporation but only to the extent allowed by, and in 
accordance with the requirements of, Section 5238 of the California Nonprofit 
Public Benefit Corporation Law. 

SECTION 20. INSURANCE FOR CORPORATE AGENTS 

The Board of Directors may adopt a resolution authorizing the purchase and 
maintenance of insurance on behalf of any agent of the corporation (including a 
director, officer, employee or other agent of the corporation) against any liability 
other than for violating provisions of law relating to self-dealing (Section 5233 of 
the California Nonprofit Public Benefit Corporation Law) asserted against or 
incurred by the agent in such capacity or arising out of the agent's status as such, 
whether or not the corporation would have the power to indemnify the agent 
against such liability under the provisions of Section 5238 of the California 
Nonprofit Public Benefit Corporation Law. 

ARTICLES 
OFFICERS 

SECTION 1. NUMBER OF OFFICERS 

The officers of the corporation shall be a President, a Secretary, and a Chief 
Financial Officer who shall be designated the Treasurer. The corporation may 
also have, as determined by the Board of Directors, a Chairperson of the Board, 
one or more Vice Presidents, Assistant Secretaries, Assistant Treasurers, or other 
officers. Any number of offices may be held by the same person except that 
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neither the Secretary nor the Treasurer may serve as the President or 
I 

fhairperson of the Board. 

I 

SECTION 2. QUALIFICATION, ELECTION, AND TERM OF OFFICE 
i 

'y\ny person may serve as officer of this corporation. Officers shall be elected by 
the Board of Directors, at any time, and each officer shall hold office until he or 
~he resigns or is removed or is otherwise disqualified to serve, or until his or her 
~uccessor shall be elected and qualified, whichever occurs first. 
! 

SECTION 3. SUBORDINATE OFFICERS 
I 

The Board of Directors may appoint such other officers or agents as it may deem 
~esirable, and such officers shall serve such terms, have such authority, and 
!Perform such duties as may be prescribed from time to time by the Board of 
JPirectors. 

SECTION 4. REMOVAL AND RESIGNATION 
I 

I 

~ny officer may be removed, either with or without cause, by the Board of 
I 

Ij)irectors, at any time. Any officer may resign at any time by giving written 
riotice to the Board of Directors or to the President or Secretary of the 
c~rporation. Any such resignation shall take effect at the date of receipt of such 
~otice or at any later date specified therein, and, unless otherwise specified 
t~erein, the acceptance of such resignation shall not be necessary to make it 
effective. The above provisions of this Section shall be superseded by any 
c~mflicting terms of a contract which has been approved or ratified by the Board 
of Directors relating to the employment of any officer of the corporation. 

I 

S~CTION 5. VACANCIES 
! 

~ny vacancy caused by the death, resignation, removal, disqualification, or 
otherwise, of any officer shall be filled by the Board of Directors. In the event of a 
v~cancy in any office other than that of President, such vacancy may be filled 
t~mporarily by appointment by the President until such time as the Board shall 
fi~l the vacancy. Vacancies occurring in offices of officers appointed at the 
d~scretion of the board may or may not be filled as the board shall determine. 

S~CTION 6. DUTIES OF PRESIDENT 
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The President shall be the chief executive officer of the corporation and shall, 
subject to the control of the Board of Directors, supervise and control the affairs 
of the corporation and the activities of the officers. He or she shall perform all 
duties incident to his or her office and such other duties as may be required by 
law, by the Articles of Incorporation of this corporation, or by these Bylaws, or 
which may be prescribed from time to time by the Board of Directors. Unless 
another person is specifically appointed as Chairperson of the Board of Directors, 
he or she shall preside at all meetings of the Board of Directors. If applicable, the 
President shall preside at all meetings of the members. Except as otherwise 
expressly provided by law, by the Articles of Incorporation, or by these Bylaws, 
he or she shall, in the name of the corporation, execute such deeds, mortgages, 
bonds, contracts, checks, or other instruments which may from time to time be 
authorized by the Board of Directors. 

SECTION 7. DUTIES OF VICE PRESIDENT 

In the absence of the President, or in the event of his or her inability or refusal to 
act, the Vice President shall perform all the duties of the President, and when so 
acting shall have all the powers of, and be subject to all the restrictions on, the 
President. The Vice President shall have other powers and perform such other 
duties as may be prescribed by law, by the Articles of Incorporation, or by these 
Bylaws, or as may be prescribed by the Board of Directors. 

SECTION 8. DUTIES OF SECRETARY 

The Secretary shall: 

Certify and keep at the principal office of the corporation the original, or a copy 
of these Bylaws as amended or otherwise altered to date. 

Keep at the principal office of the corporation or at such other place as the board 
may determine, a book of minutes of all meetings of the directors, and, if 
applicable, meetings of committees of directors and of members, recording 
therein the time and place of holding, whether regular or special, how called, 
how notice thereof was given, the names of those present or represented at the 
meeting, and the proceedings thereof. 

See that all notices are duly given in accordance with the provisions of these 
Bylaws or as required by law. 
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13e custodian of the records and of the seal of the corporation and see that the seal 
is affixed to all duly executed documents, the execution of which on behalf of the 
~orporation under its seal is authorized by law or these Bylaws. 

Keep at the principal office of the corporation a membership book containing the 
:hame and address of each and any members, and, in the case where any 
membership has been terminated, he or she shall record such fact in the 
~embership book together with the date on which such membership ceased. 
! 

Exhibit at all reasonable times to any director of the corporation, or to his or her 
agent or attorney, on request therefor, the Bylaws, the membership book, and the 
fuinutes of the proceedings of the directors of the corporation. 

~n general, perform all duties incident to the office of Secretary and such other 
clluties as may be required by law, by the Articles of Incorporation of this 
dorporation, or by these Bylaws, or which may be assigned to him or her from 
~ime to time by the Board of Directors. 

I 

SECTION 9. DUTIES OF TREASURER 
I • 

I 

~ubject to the provisions of these Bylaws relating to the "Execution of 
Instruments, Deposits and Funds," the Treasurer shall: 

Ijlave charge and custody of, and be responsible for, all funds and securities of 
the corporation, and deposit all such funds in the name of the corporation in 
spch banks, trust companies, or other depositories as shall be selected by the 
~oard of Directors. 

l{eceive, and give receipt for, monies due and payable to the corporation from 
apy source whatsoever. 

Qisburse, or cause to be disbursed, the funds of the corporation as may be 
directed by the Board of Directors, taking proper vouchers for such 
disbursements. 

~eep and maintain adequate and correct accounts of the corporation's properties 
and business transactions, including accounts of its assets, liabilities, receipts, 
disbursements, gains and losses. 

Exhibit at all reasonable times the books of account and financial records to any 
director of the corporation, or to his or her agent or attorney, on request therefor. 
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Render to the President and directors, whenever requested, an account of any or 
all of his or her transactions as Treasurer and of the financial condition of the 
corporation. 

Prepare, or cause to be prepared, and certify, or cause to be certified, the financial 
statements to be included in any required reports. 

In general, perform all duties incident to the office of Treasurer and such other 
duties as may be required by law, by the Articles of Incorporation of the 
corporation, or by these Bylaws, or which may be assigned to him or her from 
time to time by the Board of Directors. 

SECTION 10. COMPENSATION 

The salaries of the officers, if any, shall be fixed from time to time by resolution 
of the Board of Directors, and no officer shall be prevented from receiving such 
salary by reason of the fact that he or she is also a director of the corporation, 
provided, however, that such compensation paid a director for serving as an 
officer of this corporation shall only be allowed if permitted under the provisions 
of Article 4, Section 6 of these Bylaws. In all cases, any salaries received by 
officers of this corporation shall be reasonable and given in return for services 
actually rendered for the corporation which relate to the performance of the 
charitable or public purposes of this corporation. 

ARTICLE6 
COMMITTEES 

SECTION 1. EXECUTIVE COMMITTEE 

The Board of Directors may, by a majority vote of directors, designate two (2) or 
more of its members (who may also be serving as officers of this corporation) to 
constitute an Executive Committee and delegate to such Committee any of the 
powers and authority of the board in the management of the business and affairs 
of the corporation, except with respect to: 

(a) The approval of any action which, under law or the provisions of these 
Bylaws, requires the approval of the members or of a majority of all of the 
members. 

(b) The filling of vacancies on the board or on any committee which has the 
authority of the board. ,, 
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{c) The fixing of compensation of the directors for serving on the board or on 
any committee. 

(d) The amendment or repeal of Bylaws or the adoption of new Bylaws. 

(e) The amendment or repeal or any resolution of the board which by its express 
terms is not so amendable or repealable. 

(f) The appointment of committees of the board or the members thereof .. 

(g) The expenditure of corporate funds to support a nominee for director after 
there are more people nominated for director than can be elected. 

(h) The approval of any transaction to which this corporation is a party and in 
which one or more of the directors has a material financial interest, except as 
expressly provided in Section 5233(d)(3) of the California Nonprofit Public 
Benefit Corporation Law. 

By a majority vote of its members then in office, the board may at any time 
ievoke or modify any or all of the authority so delegated, increase or decrease 
but not below two (2) the number of its members, and fill vacancies therein from 
the members of the board. The Committee shall keep regular minutes of its 
proceedings, cause them to be filed with the corporate records, and report the 
same to the board from time to time as the board may require. 

SECTION 2. OTHER COMMITTEES 

The corporation shall have such other committees as may from time to time be 
designated by resolution of the Board of Directors. Such other committees may 
consist of persons who are not also members of the board. These additional 
committees shall act in an advisory capacity only to the board and shall be 
clearly titled as "advisory" committees. 

SECTION 3. MEETINGS AND ACTION OF COMMITTEES 

Meetings and action of committees shall be governed by, noticed, held and taken 
in accordance with the provisions of these Bylaws concerning meetings of the 
Board of Directors, with such changes in the context of such Bylaw provisions as 
are necessary to substitute the committee and its members for the Board of 
Directors and its members, except that the time for regular meetings of 
committees may be fixed by resolution of the Board of Directors or by the 
committee. The time for special meetings of committees may also be fixed by the 
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Board of Directors. The Board of Directors may also adopt rules and regulations 
pertaining to the conduct of meetings of committees to the extent that such rules 
and regulations are not inconsistent with the provisions of these Bylaws. 

ARTICLE7 
EXECUTION OF INSTRUMENTS, DEPOSITS AND FUNDS 

SECTION 1. EXECUTION OF INSTRUMENTS 

The Board of Directors, except as otherwise provided in these Bylaws, may by 
resolution authorize any officer or agent of the corporation to enter into any 
contract or execute and deliver any instrument in the name of and on behalf of 
the corporation, and such authority may be general or confined to specific 
instances. Unless so authorized, no officer, agent, or employee shall have any 
power or authority to bind the corporation by any contract or engagement or to 
pledge its credit or to render it liable monetarily for any purpose or in any 
amount. 

SECTION 2. CHECKS AND NOTES 

0 Except as otherwise specifically determined by resolution of the Board of 
Directors, or as otherwise required by law, checks, drafts, promissory notes, 
orders for the payment of money, and other evidence of indebtedness of the 
corporation shall be signed by the Treasurer and countersigned by the President 
of the corporation. 

0 

SECTION 3. DEPOSITS 

All funds of the corporation shall be deposited from time to time to the credit of 
the corporation in such banks, trust companies, or other depositories as the 
Board of Directors may select. 

SECTION 4. GIFTS 

The Board of Directors may accept on behalf of the corporation any contribution, 
gift, bequest, or devise for the charitable or public purposes of this corporation. 

ARTICLES 
CORPORATE RECORDS, REPORTS AND SEAL 

15 



SECTION 1. MAINTENANCE OF CORPORATE RECORDS 

The corporation shall keep at its principal office in the State of California: 

(a) Minutes of all meetings of directors, committees of the board and, if this 
corporation has members, of all meetings of members, indicating the time and 
place of holding such meetings, whether regular or special, how called, the notice 
given, and the names of those present and the proceedings thereof; 

(b) Adequate and correct books and records of account, including accounts of 
its properties and business transactions and accounts of its assets, liabilities, 
receipts, disbursements, gains and losses; 

(c) A record of its members, if any, indicating their names and addresses and, if 
applicable, the class of membership held by each member and the termination 
date of any membership; 

(d) A copy of the corporation's Articles of Incorporation and Bylaws as amended 
to date, which shall be open to inspection by the members, if any, of the 
corporation at all reasonable times during office hours. 

SECTION 2. CORPORATE SEAL 

The Board of Directors may adopt, use,_ and at will alter, a corporate seal. Such 
seal shall be kept at the principal office of the corporation. Failure to affix the seal 
to corporate instruments, however, shall not affect the validity of any such 
instrument. 

SECTION 3. DIRECTORS' INSPECTION RIGHTS 

Every director shall have the absolute right at any reasonable time to inspect and 
copy all books, records and documents of every kind and to inspect the physical 
properties of the corporation. 

SECTION 4. MEMBERS' INSPECTION RIGHTS 

If this corporation has any members, then each and every member shall have the 
following inspection rights, for a purpose reasonably related to such person's 
interest as a member: 

(a) To inspect and copy the record of all members' names, addresses and voting 
rights, at reasonable times, upon five (5) business days' prior written demand on 
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the corporation, which demand shall state the purpose for which the inspection 
rights are requested. 

(b) To obtain from the Secretary of the corporation, upon written demand and 
payment of a reasonable charge, an alphabetized list of the names, addresses and 
voting rights of those members entitled to vote for the election of directors as of 
the most recent record date for which the list has been compiled or as of the date 
specified by the member subsequent to the date of demand. The demand shall 
state the purpose for which the list is requested. The membership list shall be 
made available on or before the later of ten (10) business days after the demand 
is received or after the date specified therein as of which the list is to be 
compiled. 

(c) To inspect at any reasonable time the books, records, or minutes of 
proceedings of the members or of the board or committees of the board, upon 
written demand on the corporation by the member, for a purpose reasonably 
related to such person's interests as a member. 

SECTION 5. RIGHT TO COPY AND MAKE EXTRACTS 

Any inspection under the provisions of this Article may be made in person or by 
agent or attorney and the right to inspection includes the right to copy and make 
extracts. 

SECTION 6. ANNUAL REPORT 

The board shall cause an annual report to be furnished not later than one 
hundred and twenty (120) days after the close of the corporation's fiscal year to 
all directors of the corporation and, if this corporation has members, to any 
member who requests it in writing, which report shall contain the following 
information in appropriate detail: 

(a) The assets and liabilities, including the trust funds, of the corporation as of 
the end of the fiscal year; 

(b) The principal changes in assets and liabilities, including trust funds, during 
the fiscal year; 

(c) The revenue or receipts of the corporation, both unrestricted and restricted 
to particular purposes, for the fiscal year; 
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(d) The expenses or disbursements of the corporation, for both general and 
restricted purposes, during the fiscal year; 

(e) Any information required by Section 7 of this Article. 

The annual report shall be accompanied by any report thereon of independent 
accountants, or, if there is no such report, the certificate of an authorized officer 
of the corporation that such statements were prepared without audit from the 
books and records of the corporation. 

If this corporation has members, then, if this corporation receives TWENTY -FIVE 
THOUSAND DOLLARS ($25,000), or more, in gross revenues or receipts during 
the fiscal year, this corporation shall automatically send the above annual report 
to all members, in such manner, at such time, and with such contents, including 
an accompanying report from independent accountants or certification of a 
corporate officer, as specified by the above provisions of this Section relating to 
the annual report. 

SECTION 7. ANNUAL STATEMENT OF SPECIFIC TRANSACTIONS TO 
MEMBERS 

This corporation shall mail or deliver to all directors and any and all members a 
statement within one hundred and twenty (120) days after the close of its fiscal 
year which briefly describes the amount and circumstances of any 
indemnification or transaction of the following kind: 

(a) Any transaction in which the corporation, or its parent or its subsidiary, was 
a party, and in which either of the following had a direct or indirect material 
financial interest: 

(1) Any director or officer of the corporation, or its parent or subsidiary (a mere 
common directorship shall not be considered a material financial interest); or 

(2) Any holder of more than ten percent (10%) of the voting power of the 
corporation, its parent or its subsidiary. 

The above statement need only be provided with respect to a transaction during 
the previous fiscal year involving more than FIFTY THOUSAND DOLLARS 
($50,000) or which was one of a number of transactions with the same persons 
involving, in the aggregate, more than FIFTY THOUSAND DOLLARS ($50,000). 
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Similarly, the statement need only be provided with respect to indemnifications 
or advances aggregating more than TEN THOUSAND DOLLARS ($10,000) paid 
during the previous fiscal year to any director or officer, except that no such 
statement need be made if such indemnification was approved by the members 
pursuant to Section 5238(e)(2) of the California Nonprofit Public Benefit 
Corporation Law. 

Any statement required by this Section shall briefly describe the names of the 
interested persons involved in such transactions, stating each person's 
relationship to the corporation, the nature of such person's interest in the 
transaction and, where practical, the amount of such interest, provided that in 
the case of a transaction with a partnership of which such person is a partner, 
only the interest of the partnership need be stated. 

If this corporation has any members and provides all members with an annual 
report according to the provisions of Section 6 of this Article, then such annual 
report shall include the information required by this Section. 

ARTICLE9 
FISCAL YEAR 

SECTION 1. FISCAL YEAR OF THE CORPORATION 

The fiscal year of the corporation shall begin on July 1 and end on June 30 in each 
year. 

ARTICLE10 
AMENDMENT OF BYLAWS 

SECTION 1. AMENDMENT 

Subject to any provision of law applicable to the amendment of Bylaws of public 
benefit nonprofit corporations, these Bylaws, or any of them, may be altered, 
amended, or repealed and new Bylaws adopted as follows: 

(a) Subject to the power of members, if any, to change or repeal these Bylaws 
under Section 5150 of the Corporations Code, by approval of the Board of 
Directors unless the Bylaw amendment would materially and adversely affect 
the rights of members, if any, as to voting or transfer, provided, however, if this 
corporation has admitted any members, then a Bylaw specifying or changing the 
fixed number of directors of the corporation, the maximum or minimum number 
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of directors, or changing from a fixed to variable board or vice versa, may not be 
adopted, amended, or repealed except as provided in subparagraph (b) of this 
Section; or 

(b) By approval of the members, if any, of this corporation. 

ARTICLE11 
AMENDMENT OF ARTICLES 

SECTION 1. AMENDMENT OF ARTICLES BEFORE ADMISSION OF 
MEMBERS 

Before any members have been admitted to the corporation, any amendment of 
the Articles of Incorporation may be adopted by approval of the Board of 
Directors. 

SECTION 2. AMENDMENT OF ARTICLES AFTER ADMISSION OF 
MEMBERS 

0 

After members, if any, have been admitted to the corporation, amendment of the 

0 Articles of Incorporation may be adopted by the approval of the Board of 
Directors and by the approval of the members of this corporation. 

SECTION 3. CERTAIN AMENDMENTS 

Notwithstanding the above sections of this Article, this corporation shall not 
amend its Articles of Incorporation to alter any statement which appears in the 
original Articles of Incorporation of the names and addresses of the first directors 
of this corporation, nor the name and address of its initial agent, except to correct 
an error in such statement or to delete such statement after the corporation has 
filed a "Statement by a Domestic Non-Profit Corporation" pursuant to Section 
6210 of the California Nonprofit Corporation Law. 

ARTICLE12 
OTHER PROVISIONS 

SECTION 1. PROHIBITION AGAINST SHARING CORPORATE PROFITS 
AND ASSETS 

No member, director, officer, employee, or other person connected with this 
corporation, or any private individual, shall receive at any time any of the net 
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earnings or pecuniary profit from the operations of the corporation, provided, 
however, that this provision shall not prevent payment to any such person of 
reasonable compensation for services performed for the corporation in effecting 
any of its public or charitable purposes, provided that such compensation is 
otherwise permitted by these Bylaws and is fixed by resolution of the Board of 
Directors; and no such person or persons shall be entitled to share in the 
distribution of, and shall not receive, any of the corporate assets on dissolution of 
the corporation. All members, if any, of the corporation shall be deemed to have 
expressly consented and agreed that on such dissolution or winding up of the 
affairs of the corporation, whether voluntarily or involuntarily, the assets of the 
corporation, after all debts have been satisfied, shall be distributed as required by 
the Articles of Incorporation of this corporation and not otherwise. 

SECTION 2. CONFLICT OF INTEREST 

Any Director, officer, key employee, or committee member having an interest in 
a contract, other transaction, or program presented to or discussed by the Board 
or Board Committee for authorization, approval, or ratification shall make a 
prompt full and frank disclosure of his or her interest to the Board or committee 
prior to its acting on such contract or transaction. Such disclosure shall include 
all relevant and material facts known to such person about the contract or 
transaction which might reasonably be construed to be adverse to the 
corporation's interest. The body to which such disclosure is made shall 
thereupon determine, by majority vote, whether the disclosure shows that a 
conflict of interest exists or can reasonably be construed to exist. If a conflict is 
deemed to exist, such person shall not yote on, nor use his or her personal 
influence on, nor be present during in the discussion or deliberations with 
respect to, such contract or transaction (other than to present factual information 
or to respond to questions prior to the discussion). The minutes of the meeting 
shall reflect the disclosure made, the vote thereon and, where applicable, the 
abstention from voting and participation. The Board may adopt conflict of 
interest policies requiring: 

1. Regular annual statements from Directors, officers, key employees to 
disclose existing and potential conflict in interest; and, 

2. Corrective and disciplinary actions with respect to transgressions of 
such policies. 

For the purpose of this section, a person shall be deemed to have an "interest" in 
a contract or other transaction if he or she is the party (or one of the parties) 
contracting or dealing with the corporation, or is a director, trustee or officer of, 

21 



or has a significant financial or influential interest in the entity contracting or 
dealing with the corporation. 
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WRITTEN CONSENT OF DIRECTORS ADOPTING BYLAWS 

We, the undersigned, are all of the persons named as the initial directors in the 
Articles of Incorporation of UNIVERSITY PUBLIC SCHOOLS, a California 
nonprofit corporation, and, pursuant to the authority granted to the directors by 
these Bylaws to take action by unanimous written consent without a meeting, 
consent to, and hereby do, adopt the foregoing Bylaws, consisting of TWENTY 
(20) pages, as the Bylaws of this corporation. 

Dated: d?{ «=t1 

Reed Hastings, Director 
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CERTIFICATE 

This is to certify that the foregoing is a true and correct copy of the Bylaws of the 
corporation named in the title thereto and that such Bylaws were duly adopted 
by the Board of Directors of said corporation on the date set forth below. 

Dated: ----:c---

~0,.; ,_ I..U_, Secretary 
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AlVIENDMENT 
TO THE 

BYLA,VS 
OF 

ASPIRE PUBLIC SCHOOLS 

The following sets forth an amendment to the Byla,vs (the "Bylav>'s") of Aspire 
Public Schools, a California public benefit corporation, which amendment shall be effective as of 
October {L 2002: 

follows: 
1. Section 8 of Article 4 of the Bylaws is amended to read in its entirety as 

"Section 8. ANNUAL AND REGULAR MEETINGS. The Board shall hold 
an annual meeting for the purpose of electing the directors up for election and all other business 
as may properly come before the Board. Annual meetings shall take place in the fourth qua1ier 
of the corporation's fiscal year at such time and place as detennined by resolution of the Board. 
Regular meetings of the Board shall be held at such time and place as may be fixed by the Board. 

If this Corporation makes no provision for members, then, at the annual meeting 
of Directors, directors shall be elected by the Board of Directors in accordance ·with this Section. 
Cumulative voting by Directors for the election of Directors shall not be pe1mined. The 
candidates receiving the highest,..number of notes up to the number of directors to be elected shall 
be elected. Each director shall cast one vote, ¥-ith voting being by ballot only." 

[Signarure Page Follows] 

1 

LA\9331S2.1 



\ 

CERTIFICATE OF SECRETi-\RY 

I, the undersigned, do hereby ce1iify: 

(a) That I am duly elected and acting Secretary of Aspire Public Schools, a 
Califomia public benefit corporation; and 

(b) That the foregoing amendment to the byla\\'S constitutes the amendment of 
the bylaws of said corporation as duly adopted by the vote of the majority of the directors of the 
corporation as of October 1L 2002. 

IN \VITNESS \\-11EREOF. I have hereunto subscribed mv name as of this daY 
of October, 2002. . r-) . - . 

~ Xfi 
~-~-~~~~==~~=== 
{,51oria) Lee , Secretary 

,. 

SIGNATURE PAGE TO B\'LAWS AMENDJv!ENT 
LA\933181.1 
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Appendix IVc: Conflict of Interest Policy 
ASPIRE PUBLIC SCHOOLS 

CONFLICT OF INTEREST CODE 

I. ADOPTION 

In compliance with the Political Reform Act of 1974, California Government Code Section 
87100, et seq., Aspire Public Schools hereby adopts this Conflict of Interest Code ("Code"), 
which shall apply to all governing board members, candidates for member of the governing 
board, and all other designated employees of Aspire Public Schools, as specifically required by 
California Government Code Section 87300. 

II. DEFINITION OF TERMS 

As applicable to a California public charter school, the definitions contained in the Political 
Reform Act of 1974, the regulations of the Fair Political Practices Commission, specifically 
California Code of Regulations Section 18730, and any amendments or modifications to the Act 
and regulations are incorporated by reference to this Code. 

III. DESIGNATED EMPLOYEES 

Employees of Aspire Public Schools, including governing board members and candidates for 
election and/or appointment to the governing board, who hold positions that involve the making 
or participation in the making, of decisions that may foreseeably have a material effect on any 
financial interest, shall be "designated employees." The designated positions are listed in 
"Exhibit A" attached to this policy and incorporated by reference herein. 

IV. STATEMENT OF ECONOMIC INTERESTS: FILING 

Each designated employee, including governing board members and candidates for election 
and/or appointment to the governing board, shall file a Statement of Economic Interest 
("Statement") at the time and manner prescribed below, disclosing reportable investments, 
interests in real property, business positions, and income required to be reported under the 
category or categories to which the employee's position is assigned in "Exhibit A." 

An investment, interest in real property or income shall be reportable, if the business entity in 
which the investment is held, the interest in real property, the business position, or source of 
income may foreseeably be affected materially by a decision made or participated in by the 
designated employee by virtue of his or her position. The specific disclosure responsibilities 
assigned to each position are set forth in "Exhibit B." 

Statements Filed With Aspire Public Schools. All Statements shall be supplied by Aspire Public 
Schools. All Statements shall be filed with the Aspire Public Schools. Aspire Public School's 
filing officer shall make and retain a copy of the Statement and forward the original to the Fair 
Political Practices Commission. 
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Ap 1 endix IVc: Conflict of Interest Policy 
V. DISQUALIFICATION 

'"'~,., . ..-,.rt employee shall make, participate in making, or try to use his/her official position 0 
any Aspire Public Schools decision which he/she knows or has reason to know will 

a reasonably foreseeable material financial effect, distinguishable from its effect on the 
generally, on the official or a member of his or her immediate family. 

VI. MANNER OF DISQUALIFICATION 

A. Non-Governing Board Member Designated Employees 

, a non-Governing Board member designated employee determines that he/she should not 
a decision because of a disqualifying interest, he/she should submit a written disclosure of 

· interest to his/her immediate supervisor. The supervisor shall tmmeauttel 
~'"'"'""l'su the matter to another and shall forward the disclosure notice to the 

, who shall 
the employee's disqualification. In the case of a designated employee who is head of an 

determination and disclosure shall be made in writing to his/her appointing 

Governing Board Member Designated Employees 

J-ov¢mmg Board members shall disclose a disqualifying interest at the meeting during which 
of the decision takes place. This disclosure shall be made part of the Board's c. 

v.u.n•~· ....... record. The Board member shall refrain from participating in the decision in any way 
(i.e. the Board member with the disqualifying interest shall refrain from voting on the matter and 

leave the room during Board discussion and when the final vote is taken) and comply with 
· provisions of the Aspire Public Schools bylaws. 

0 
DIXIVC 2 



0 

0 

0 

Appendix IVc: Conflict of Interest Policy 

I. 

EXHffiiTA 

Designated Positions 

Persons occupying the following positions are designated employees and must disclose financial 
interests in all categories defined in "Exhibit B" (i.e., categories 1, 2, and 3). 

A. Members of the Governing Board and their alternates (if applicable) 
B. Candidates for Member of the Governing Board 
C. Corporate Officers (e.g., CEO/President, CFO/Treasurer, Secretary, etc.) 
D. Executive Director of Charter School 
E. Principal of Charter School 
F. Assistant Principals 
G. ChiefBusiness Officer 
H. Director Personnel Services 
I. Assistant Director of Personnel Services 
J. Consultants1 

II. Persons occupying the following positions are designated employees and must disclose financial 
interests defined in Category 1 of"Exhibit B." 

A. Purchasing Manager 
B. Assistant Business Officer 

III. Persons occupying the following positions are designated employees and must disclose financial 
interests defined in Categories 2 and 3 of"Exhibit B." 

A. Information Systems Technician 
B. Contractor 

EXHmiTB 

1 The I I may determine, in 
writing, that a particular consultant, although a "designated position," is hired to perform a range of duties that is 
limited in scope and thus not required to fully comply with the disclosure requirements in this section. Such written 
determination shall include a description of the consultant's duties based that a statement of 
the extent of disclosure requirements. The Ill Ill 111• ••• 
~ UIIII.J determination is a public record and shall be retained for public inspection in the same manner and 
location of interest code. 
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Disclosure Categories 

A. Interest in real property which is located in whole or in part either (1) within the boundaries of 
any county in which Aspire Public Schools is operating, or (2) within two miles of the boundaries 
of any county in which Aspire Public Schools is operating, including any leasehold, beneficial or 
ownership interests or option to acquire such interest in real property. 

(Interests in real property of an individual include a business entity's share of interest in real 
property of any business entity or trust in which the designated employee or his or her spouse 
owns, directly, indirectly, or beneficially, a 10% interest or greater.) 

B. Investments in or income from persons or business entities which are contractors or sub­
contractors which are or have been within the previous two-year period engaged in the 
performance of building construction or design within the counties in which Aspire Public 
Schools is operating. 

C. Investments in or income from persons or business entities engaged in the acquisition or disposal 
of real property within the jurisdiction. 

(Investment includes any financial interest in or security issued by a business entity, including but 
not limited to common stock, preferred stock, rights, warrants, options, debt instruments and any 
partnership interest or other ownership interests.) 

c 

(Investments of any individual include a pro rata share of investments of any business entity or 0 
trust in which the designated employee or his or her spouse owns, directly, indirectly or · 
beneficially, a ten percent interest or greater.) 

(Investment does not include a time or demand deposit in a financial institution, shares in a credit 
union, any insurance policy, or any bond or other debt instrument issued by any government or 
government agency.) 

A. Investments in or income from business entities which manufacture or sell supplies, books, 
machinery or equipment of the type utilized by the department for which the designated employee 
is Manager or Charter School Principal. Investments include interests described in Category 1. 

A. Investments in or income from business entities which are contractors or sub-contractors engaged 
in the performance of work or services of the type utilized by the department for which the 
designated employee is Manager or Charter School Principal. Investments include the interests 
described in Category 1. 

4 
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Bill Hughson, Vice-President, Da Vita 
Bill graduated from Williams College in 1986 with a degree in English literature and from the 
Stanford Graduate School of Business in 1990. Bill's professional affiliations include CEO of 
Noah's Bagels, President of AG Ferrari Foods, President of ePlast.com and his current 
position as President of Da Vita Rx. He is also a Director of two medical technology firms, 
Sensurtec and Fulfillium, and is Managing Member of Silicon Valley Investment Partners. 
Bill is married and is the proud father of a young daughter. 

Melvin]. Kaplan, Chief Executive Officer, Wellington Financial Group 
Mel Kaplan has been a real estate investor since 1960. He is CEO of Wellington Financial 
Group, an entity that invests in commercial real estate nationally. In 1988 Mel and his family 
founded the Harry Singer Foundation, a nonprofit educational operating foundation 
dedicated to youth development. He serves on Harry Singer's Board and advises various 
other 501 c (3) corporations. Mel is an alumnus of MIT and UC Berkeley where, in the 70s, 
he lectured at the School of Business Administration. His specialty continues to be problem 
solving and entrepreneurship. His biography has appeared in Marquis Who's Who In 
Finance and Industry and Who's Who In The World. 

Steven L Merrill, Venture Capitalist 
Steve Merrill has been active in venture capital investing since 1968, and most recently was a 
Partner with Benchmark Capital. He was president of BankAmerica Capital Corporation in 
197 6 and managed this very successful venture activity unti11980 when he formed Merrill, 
Pickard, Anderson & Eyre (MP AE), a privately held venture capital partnership. MP AE 
managed funds of approximately $285 million provided by a group of 50 limited partners, 
including major corporations, pension funds, insurance companies, university endowments, 
and prominent families. Some of the companies funded by MP AE include America Online, 
Aspect Telecommunications, Cypress Semiconductor, Documentum, and Palm Computing. 
MP AE stopped making new investments in 1996 and the partners founded Benchmark 
Capital and Foundation Capital. Steven is a limited partner in both of these firms but is no 
longer involved in the day-to-day management. Currently, Steven is devoting more time to 
civic and non-profit activities as well as his private investments. He was chairman of the 
Board of Trustees of Town School for Boys, a member of the Committee to Restore the San 
Francisco Opera House, and he is a past director of the Children's Health Council. Steven is 
also a past president of the Western Association of Venture Capitalists and a past director of 
the National Venture Capital Association, and has been a director of numerous privately 
held companies. He holds an MBA from the Wharton School of Finance and a BA in 
Sociology from Stanford University. 

Louise Muh(feld Patterson, Independent Consultant 
Louise Muhfeld Patterson has had an extensive career as an HR executive and trustee of 
college-preparatory schools. She was Vice President of Human Resources for American 
Express company for 14 years, where she was a generalist for the Western Region, 
supporting over 1500 employees in 40 different locations. She specialized in organizational 
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effectiveness, executive leadership and team development. She has consulted to beverage 
company Odwalla as Acting VP of Human Resources and to Addis Corporation, a 
marketing and branding organization. She implemented a Quality of Work life Survey for 
startup companies in Silicon Valley for Klein Associates. As a volunteer, she has served as a 
Trustee for many independent schools, including St. Mark's School in Massachusetts, Drew 
College Preparatory High School in San Francisco, and Marin Country Day School. As 
Trustee, she has led the governance committees, chaired a number of executive director 
searches, led strategic planning efforts, and participated in several capital campaigns. She also 
currently serves as a Trustee for the San Francisco Zoological Society. Ms. Patterson 
received a BA in Psychology and Education from Vassar College and also studied the British 
school system at Oxford University. 

Don Shalvry, Program Director, Bill and Melinda Gates Foundation 
Don Shalvey has over 35 years of experience in public education, having served as 
superintendent, assistant superintendent, principal, classroom teacher, and counselor in all 
levels-primary, elementary, middle, and high schools, college and adult education. Prior to 
joining Aspire, Dr. Shalvey was Superintendent of the San Carlos School District in 
Northern California, a district of approximately 2,600 students and six elementary schools. 
Don has also worked in the Merced School District, a rural district of approximately 11,000 
students and in the Lodi Unified School District, a district of approximately 28,000 students 
that includes a portion of urban Stockton. Under Don's leadership, the San Carlos District 
sponsored the first charter school in California and began participation in the Bay Area 
School Reform Collaborative, the Hewlett-Annenberg Project and a federal Technology 
Challenge Grant. Don also co-founded Californians for Public School Excellence, the 
organization that sponsored the California Charter School Initiative that raised the cap on 
the number of charter schools. Don has been a member of State Superintendent Delaine 
Eastin's Charter School Committee as well as an advisor to the California Network of 
Educational Charters. Don earned a Doctorate of Education in Educational 
Leadership/ Administration from the University of Southern California, a Masters of 
Education in Counseling and Guidance from Gonzaga University and a B.A. from LaSalle 
College. 

Richard C. Spalding, Founder, Thomas Weisel Healthcare Venture Partners 
In March of 2003, Dick co-founded Thomas Weisel Healthcare Venture Partners, where he 
focuses on life science investing. The fund has been initially capitalized at $120 million, and 
will invest in both the medical technology and life science sectors. Dick also co-founded the 
ABS Ventures Healthcare investment group in January 2000, again leading the firm's 
investments in life sciences. Prior to joining ABS Ventures, Dick was a Chief Financial 
Officer of public and private companies, an investment banker with Alex Brown, and a co­
founder of the Palo Alto office ofBrobeck, Phleger & Harrison. For his entire career he has 
worked with growth companies, primarily in the health care area, on corporate partnerships, 
financings and operations. He is currently a director of 3D Systems, a public company, and 
CBCA, Inc. He received a BA degree with honors from Harvard College and a J.D. with 
honors from Columbia Law School. 

0 

Jonathan Gaifinkel, Principal, TPG Capital 
Mr. Garfinkel is a Principal ofTPG Capital, where he leads the firm's investment activities in a 
the Financial Services sector in North America. Mr. Garfinkel joined TPG in 1998 and has 
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worked in both the San Francisco and London offices. Prior to joining TPG, Mr. Garfinkel 
was an investment banker at Lehman Brothers in New York. He serves or has served as a 
Director ofProSight Specialty Insurance, 2Co Energy, Aleris International, Midwest Air 
Group and Education for Change. Mr. Garfinkel holds a B.A. in Economics ftom Stanford 
University, an M.B.A. from the Stanford Graduate School of Business, and an M.A. in 
Education from Stanford's School of Education. 
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Appendix IVe: Community Complaint Form 

~arne: --------------- Address: ------------------------

Telephone#: (day) _________ _ (evening) -------------------------

1. Who is your complaint against? 

School/Department: Position: -----------

2. Has this been discussed with him/her? Y ~ Date: 

3. Has the complaint been discussed with the principal or supervisor? Y _ ~ _ Date: _____ _ 

Description of Complaint: Please include all important information such as location, names, dates, who 
was present, and to whom it was reported. Please use additional paper if more space is needed. 

0 

What remedy or action do you suggest? 

Signature: ---------------- Date: -------------------
Date received by Aspire Home Office: ______ _ 

0 
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FORMA DE QUEJAS DE COMUNIDAD 

D.il:eccion: Nombt:e: -------------- -------------------
Telefono #: (dia) _________ _ noche) 

1. Contta quien es su queja? 

Escuela/Depat:tmento: ------------- Posicion: ----------------

1. 2 Se ha convet:sado con el/ ella? Si_ No Pecha: ____________________ _ 

2. 2Se ha convet:sado con el dil:ector o el supervisor? Si _No _ Pecha: -------------

Descripci6n de Ia Queja: Incluya por favor toda informacion importante tal como ubicacion, los nombres, las 
fechas, quien estaba presente, y a quien se informo. Use por favor papel adicional si mas espacio es necesario. 

2Que remedio o la accion sugiere usted? 

Firma: Pecha: 

Pecha recibida por Oficina Central de Aspire: 
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Appendix Va: ASPIRE COLLEGE ACADEMY Principal Selection Process- Spring 2011 

Selection Process 
1. Initial Screen: Superintendent will review resumes and cover letters. For internal Aspire candidates, the initial screen may also include an 

informal conversation with the candidate's current supervisor. For external candidates, the initial screen will include review of any other 
documents candidates typically provide, e.g. recommendation letters. 

2. Initial1:1 Screening Interviews: Superintendent will conduct 1:1 phone interviews of 30-45 minutes each with external candidates. 
3. Panel Interviews: The panel interviews include: 4 separate 45 minute interviews with members of the panel (teachers, parents, community, 

principal); observation of coaching skills (candidate watches a 10 minute video and conducts a post-observation conference) as part of the 
teacher panel 

4. Review ofWork Samples: Candidates will be asked to provide a writing sample (by writing a memo to the observed teacher) and also prepare 
a school action plan based on an analysis of student data. 

5. Follow-up Interview: Superintendent may conduct a 1:1 follow-up interview with candidates based on questions raised during panel 
interviews. 

6. CEO 1:1 Interviews: Aspire's CEO conducts a 60 minute interview in person with each fmalist candidate. 

Hiring Panel 
Panelists must commit to participating in interviews of all candidates and in the post-interview debrief and decision discussions. Panelists will be 
trained as necessary. The Hiring Panel will include: 
• 4-6 Aspire College Academy founding families 

• 1-2 community members 
• 1-2 other Aspire principals 

Timeline: 
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Appendix Vb: Aspire Principal Performance Criteria: Instructional Leadership 

Unsatisfactory Basic Proficient Distinguished 

Maintains school-wide Spends excessive time and Consistently speaks of high Establishes and continually Is consistent and unrelenting 
focus on high energy on issues unrelated to standards of student reinforces high standards of in reinforcing the highest 
standards of student student achievement; fails to achievement as the focus of student learning as the central standards of student learning 
achievement focus self or others on student the school mission of the school through as the central mission of the 

learning both words and actions school, modeling that focus in 
all activities 

Is knowledgeable of Does not understand effective Is aware of effective teaching Understands effective Possesses a deep knowledge 
effective teaching, teaching; does not use this and occasionally attempts to teaching; uses this information of effective instruction; is able 
including curriculum information in coaching incorporate it in conversations in, guiding classroom to help others make the link 
standards, curriculum teachers with staff instruction between effective instruction 
design and learning and their day-to~day practice 
theory 

Models Aspire Does not understand Aspire Is aware of Aspire instructional Understands Aspire Thoroughly understands the 
instructional guidelines instructional guidelines; does guidelines and occasionally instructional guidelines and nuances of Aspire instructional 

not use them in coaching attempts to use them in regularly reinforces them in guidelines; models and 
teachers coaching teachers coaching teachers reinforces their consistent 

implementation 

Uses data to increase Does not use data in making Periodically reviews data Sets goals; analyzes a wide Incorporates the use of data 
student achievement decisions or coaching provided by the state or range of student and teacher into the daily life of the 

teachers; does not make data Home Office; reviews and data; aggregates and school, consistently tracking 
available to staff discusses school-wide data disaggregates data; trains staff and analyzing a variety of 

with staff; understands and to collect and use data on a metrics against goals to 
can explain the function of the regular basis to improve continually improve teaching 
Balanced Scorecard teaching in the school; uses in the school; analyzes data in 

Balanced Scorecard as a aggregate and by subgroups; 
framework for communicating uses Balanced Scorecard to 
data; uses Edusoft regularly as reinforce school goals and 
a tool to manage Cycle of guide daily activities; uses 
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Aspire Principal Performance Criteria: Instructional Leadership 

Unsatisfactory Basic Proficient Distinguished 

Creates a strong Does not discuss or refer to Little time is spent sharing the Periodic discussion focuses Vision is shared by all 
learning culture that the vision of the school. vision. School's student the community on the vision. constituents and frequently 
communicates "college Student behavior is not discipline policy is Student behavior is generally referenced. Student behavior 
for certain" reflective of a "college for implemented with consistency reflective of a "college for is consistently reflective of an 

certain" culture and a school but student behavior is certain" culture. School effective learning community. 
student discipline policy is orderly most of the time. environment feels safe and School environment is not 
handled inconsistently or not School environment feels safe respectful, and is academically only safe and respectful, but 
at all. School environment and respectful but not oriented. Artifacts also reflects a rigorous 
does not feel safe and academically rigorous. Few consistently reflect the college academic focus. Creative 
respectful. No artifacts reflect artifacts reflect the "college culture artifacts communicate with all 
the vision. for certain" culture. constituents about going to 

college. 

Uses teacher Spends very little time in Spends enough time in Maintains a regular schedule Maintains a regular schedule 
observations and classrooms observing teachers classrooms to observe and of classroom observations, of classroom observations,. so 
feedback to increase teaching; spends majority of provide informal feedback for spending at least one hour per that all teachers are 
student achievement time in the office; or observes most teachers at least day in classroom, so that each substantively observed at 

teachers but does not follow- monthly. Provides all teachers teacher is informally but weekly during the school year. 
up with discussions with with written feedback about substantively observed at least Observation times and topics 
teachers. observations during formal weekly during the school year. are geared to educators' 

evaluations. Provides teachers with timely personal development goals. 
written feedback about Uses a variety of formal and 
observations in a way that is informal methods to provide 
aligned with Aspire educator teachers with timely feedback 
performance rubric. (written and verbal) about 

observations. Explicitly links 
observations to educators' 
personalized learning plans, 
Aspire educator performance 
rubric, school goals, and 
student achievement data in a 
continuous way. 
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Aspire Principal Performance Criteria: People Management 

Unsatisfactory Basic Proficient Distinguished 
Attracts and selects top Identifies or selects Relies on Aspire-wide Uses multiple channels to Proactively uses multiple 
performers candidates based on advertising to attract identify and recruit strong channels to identify and 

inappropriate criteria; does candidates; uses Aspire candidates; consistently uses recruit top performers for 
not use a sound and criteria and process to select Aspire criteria and process Aspire beyond own school 
consistent process for hiring staff to select staff site; selects staff that 

represent a balanced mix of 
strengths and styles 

Identifies and provides Does not work with staff on Identifies professional Works with each individual Creates a culture of 
appropriate professional their professional growth development needs for each staff member to create a continual learning for all 
development opportunities needs; discourages staff staff member; transfers own personalized professional staff members; using 

members who seek out knowledge and skills; development plan that fits personalized professional 
professional development informs staff of other known with adult learning theory; development plans, ongoing 
opportunities; does not development opportunities; provides timely feedback; feedback, and own 

i understand adult learning applies little adult learning transfers own knowledge knowledge and skills 
theory theory and skills; seeks out effectively; actively seeks out 

additional learning options learning opportunities for 
when one is not readily staff; understands and uses 

I available adult learning theory 
' 
I Builds a collaborative, well- Does not promote Encourages staff to Enables frequent Creates a culture of 
I functioning team collaborative behavior collaborate; deals with collaboration among staff collaboration and mutual 

among staff members; internal conflict adequately members; uses individuals' support; uses individuals' 
allows strong individuals to strengths effectively; strengths effectively; builds 
derail productive group addresses conflict skillfully employee skills in team-
work building 

Communicates well with Does not convey information Disseminates clear, concise Disseminates clear, concise Models effective two-way 
staff to staff in a timely manner; is information in a timely information in a timely communication; is able to 

I a poor listener; does not manner using appropriate manner using appropriate inspire as well as convey 
I express ideas clearly media; demonstrates media; targets information I 

I attention to others' communication to suit the 
I comments audience; actively listens 
'I Gatb_e_rs_inp_ut,_collahmates, _ _ Is_co_mp_Le1eJy_autboLi1a(i_ao _ _ Atte_mp'ts_to_us_e_d iffere nt Uses a number of leadershiR- Uses a varietj' of leadershif:l_ 
! and provides leadership or provides no leadership at leadership approaches strategies skillfully; strategies wisely; ' i 
I opportunities as appropriate all; does not make depending on the situation; consistently exercises good consistently exercises good 
I 

I leadership decisions based understands the strengths judgment about the judgment about 
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on the situation and drawbacks of different appropriate management management strategies; 

approaches; provides some strategy to use; allows most delegates and collaborates 
leadership opportunities staff an opportunity to lead as a way to train and 

motivate new leaders 
-
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Aspire Principal Performance Criteria: People Management 

Unsatisfactory Basic Proficient Distinguished 
Holds employees Resists discussing results Reviews school-wide results Reviews student results with Creates a culture of 
accountable for results and metrics with staff with staff and creates action individual employees accountability; engages staff 

members; reviews employee plans accordingly; reviews thoroughly and objectively in analyzing results and 
performance haphazardly or employees objectively; on a regular basis; creates creating action plans; makes 
subjectively; rarely uses conducts formal evaluations and follows up on individual personnel decisions 
observations to improve for most employees action plans; conducts appropriately; conducts 
instruction according to schedule (goal formal evaluations for all formal evaluations for all 

setting at beginning of year, employees according to employees according to 
mid-year conference, end- schedule (goal setting at schedule (goal setting at 
of-year evaluation) beginning of year, mid-year beginning of year, mid-year 

conference, end-of-year conference, end-of-year 
evaluation) in way that is evaluation); provides 
aligned with Aspire ongoing informal feedback 
education performance to employees in a way that is 
rubric linked to educators' 

personalized learning plans, 
Aspire educator 
performance rubric, school 
goals, and student 
achievement data in a 
continuous way. 

Recognizes and rewards Overlooks opportunities for Recognizes good work with Uses a variety of approaches Systematically reinforces 
individual and group reward and celebration; occasional celebrations to recognize and reward Aspire and school values by 
behavior focuses on the negative desired actions at the thoughtfully using a variety 

individual and group level of approaches to reward 
individual and group 
behaviors 
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Aspire Principal Performance Criteria: Resource Management 

Unsatisfactory Basic Proficient Distinguished 

Maintains a Does not understand the basics of Understands basic principles Understands finance and Understands finance and 
balanced budget budget management; does not of budget management; accounting principles; finds accounting at an advanced level; 

make an effort to learn makes good budget decisions ways to increase revenues finds creative ways to maximize 
with the support of Home and decrease costs as much revenue or minimize costs; works 
Office as possible with staff and community to match 

priorities with spending 

Manages time & Is completely reactive; acts mostly Makes a deliberate effort to Organizes time around the Organizes the way time is spent 
priorities in response to crisis; fails to spend spend time on the most school's goals; is efficient throughout the school to ensure a 
effectively time on the school's core mission mission-critical activities taking care of lower priority focus on the school and 

items organization's goals; ensures that 
time is well-spent by all staff 

Establishes Fails to establish any systems for Establishes functioning Establishes effective and Establishes effective and efficient 
effective systems school operations (e.g. systems for school efficient systems for school systems for school operations; 
for school attendance, discipline); activities operations; routine activities operations; routine activities routine activities are always 
operations that should be routine are usually get done with minimal are always completed quickly completed quickly and easily; 

cumbersome & frustrating for site hassle and disruption; school and easily consistently finds ways to make 
staff; lack of systems causes staff understand and activities more efficient and 
frequent interruptions to consistently execute their effective 
education program appropriate roles 

Adheres to Fails to follow Aspire policies and Follows Aspire policy and Follows Aspire policy and Follows Aspire policy and protocol 
Aspire policies protocols in financial protocol diligently protocol diligently and trains diligently; trains staff to 
and protocols management (including staff to do the same understand and follow protocol; 

' attendance tracking, purchasing, supports Home Office in refining 
payables/receivables, expense and communicating policies 
reimbursement, use of credit 
cards) and info mgmt 

Anticipates long Is reactive or focused on short- Recognizes 1-2 obvious Identifies long-term needs Works with school community to 
term needs and term; creates crises or shortages needs beyond the immediate based on school priorities and · identify long-term priorities and 

plans ahead because of poor planning school year and works with makes spending decisions spending decisions accordingly; 
Home Office to address those accordingly (including, if anticipates problems and creates 
needs; anticipates budgetary necessary, short-term alternatives; understands 
problems before they occur sacrifices); anticipates budget organization-wide needs beyond 

problems long before they school and supports Aspire in 
-- --·- -----
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occur achieving_ long-term objectives 

Maintains safe Does little to maintain or improve Does a minimum of Looks for ways to improve the Creatively upgrades and maintains 
facilities that the facility or the use of space maintenance; Responds to facility; seeks input from staff the facility to reflect a learning 
support student unsafe conditions to improve safety and use of community; solves potential safety 
learning space problems early 
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Aspire Principal Performance Criteria: Community Leadership 

Unsatisfactory Basic Proficient Distinguished 
Engages parents in their Fails to communicate with Regularly communicates Uses a variety of media to Uses a variety of media to 
students' school experience parents about school events with parents about school communicate with parents communicate with parents 

and opportunities for events and encourages about events and about events and 
engagement; is adversarial volunteerism through a opportunities for opportunities for 
or negative in dealing with school-wide newsletter; is involvement; is consistently involvement; creates school 
parents; does not convene professional in interactions positive and supportive with systems to ensure the 
an Advisory School Council with parents; encourages parents; gives teachers engagement of all parents; 

teachers to engage parents; suggestions for parent uses the ASC to solve issues 
convenes the ASC engagement; regularly within the school community 
periodically convenes ASC on routine 

action items 
Works collaboratively with Fails to communicate with Diligently responds to Proactively reaches out to Proactively reaches out to 
sponsoring district and sponsoring district staff; is requests for information district and neighborhood district and neighborhood 
neighborhood schools adversarial in dealing with from sponsoring district staff schools to establish schools to establish 

sponsoring district or and neighborhood schools harmonious relationships harmonious relationships; 
neighborhood schools takes a leadership role in the 

local education community 
Develops positive Fails to communicate with Diligently responds to Proactively reaches out to Proactively reaches out to 
relationships with local community groups; is requests from community local community groups and local community groups and 
community groups and adversarial in dealing with groups; solicits support from leaders and engages them in leaders and inspires them; 
leaders requests from the key community groups and the work of the school takes a leadership role in the 

community; isolates the leaders development of the 
school community 

Is an advocate for Aspire in Is negative about the Is positive about Aspire Finds opportunities to speak Inspires support for Aspire 
the community organization when provided an positively about Aspire; through own enthusiasm; is 

opportunity to speak; clearly clearly articulates Aspire's evangelical about Aspire's 
articulates Aspire's core core vision/ mission/ values, work; clearly articulates I 

vision/ mission and values and strategies Aspire's core vision, mission, I 

values/ and strategies_ __ 
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Aspire Principal Performance Criteria: Problem-Solving 

U nsatisfacto_ry Basic Proficient Distinguished 
Acts in a principle-centered Makes decisions in an Refers to Aspire or personal Consistently behaves in a Unerringly models Aspire 
way unethical way with little values in making decisions; way consistent with Aspire values and personal integrity 1 

thought to broader is thoughtful about setting a values; displays a high 
consequences; displays a good example degree of personal integrity 

I lack of personal integrity 

Makes good decisions Makes irrational decisions in Consistently collects and Consistently makes sound Makes excellent decisions 
an uninformed, careless way analyzes data, considers decisions; uses a rational using a good process even 

I alternatives, predicts and decision-making process; under unusual pressure 
evaluates consequences, and informs and engages others 

I 
takes appropriate action effectively and appropriately 

Demonstrates initiative and Is completely reactive; is Takes initiative to respond to Creates and implements Engages staff in creating ' 

follow-through utilizing data unwilling to do more than problems or obstacles; short plans, long-term plans short plans, long term plans I 

the bare minimum; fails to follows through diligently and systems to avoid and systems to achieve 
follow-through with with plans and promises; problems and achieve school and organization's 
commitments; fails to recognizes early signs of school goals; is persistent in objectives; uses data to 
anticipate obvious obstacles problems through the use of solving a problem or inform the plan and measure 
and denies obvious early data and creates short term fulfilling a commitment; success; exerts exceptional 
signs of problems plans to address problems consistently uses data to effort; is motivated and 

measure success persistent to achieve the end 
result 

Manages ambiguity well Is completely uncomfortable Has come to terms with the Is comfortable with Is comfortable with 
I with ambiguous situations; ambiguity of an ambiguity; creates structure ambiguity; helps others 

makes unrealistic demands entrepreneurial for self and others as develop strategies for 

I on others to resolve environment; creates needed; is flexible in coping with ambiguity; is 
ambiguity structure for self and others responding to changing able to shift course rapidly 

I as needed circumstances and fluidly 
Seeks outside support when Either relies completely on Seeks support from Home Seeks support from Home Proactively anticipates need 

I 

appropriate the rescue of others or Office in times of distress or Office when appropriate; for outside support 
insists on acting completely uncertainty identifies other sources of 
inde_pendently support as needed I 

Is reflective Resists reflecting on own Reflects on own work when Creates time to reflect Uses a variety of strategies ! 

work; closed to learning prompted; is aware of own independently; is aware of to embed reflection and 
I about self and own strengths and weaknesses; own strengths and continuous improvement 

L__ __ ·-- -- --
development needs ··- _ _reflects with the intent!Q__ _ weak11esses; reflects with the_ c..lnto own dailywork; uses 

I 
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improve intent to improve own reflection as a model to 

encourage others to learn 
and grow 
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Aspire Principal Performance Criteria: Aspire Values 

Unsatisfactory Basic Proficient Distinguished 
Is collaborative Does not work well with own Is team-oriented; works well Consistently goes beyond mere Consistently finds new ways to 

staff, other principals, and/or with own staff; is collegial; coordination to work own staff, encourage collaboration within 
Home Office staff coordinates with other other principals, and Home school and across the 

principals and Home Office Office in ways that add value organization 
staff as needed 

Displays a sense of Does not hold self or others Consistently holds self Consistently holds self and Consistently holds self and 
ownership accountable for behavior or accountable for own results. others accountable for school others accountable for school 

results; makes excuses; resists Responds appropriately to results. Creates and follows-up results. Creates and follows-up 
looking at or discussing goals results as measured by Home with timely action plans in with timely, robust and flexible 
and metrics. Office. response to results measured action plans in response to 

by Home Office. results measured by Home 
Office. Creates additional 
interim measures to ensure 
action plans are effective, and 
modifies activities accordingly. 

Holds self to high Has low expectations and Understands and embraces Understands and embraces Understands and embraces 
quality standards standards for self and others' Aspire standards and Aspire standards and Aspire standards and 

work. Does not seem to expectations for own and team expectations for own and team expectations for own and team 
understand Aspire performance performance. performance. Work is performance. Continuously 
standards. consistently high quality. improves. Work consistently 

exceeds expectations. 
Is customer- Does not respond to parent Consistently responds to Consistently responds to Consistently responds to 
service oriented and student requests in a parents and student requests in parents, student and staff parents, student and staff 

timely manner. a timely and appropriate requests in a timely manner requests in a timely and 
manner. and in a way that reflects an appropriate manner. Deeply 

understanding of the needs of understands needs of 
customers. customers. Finds ways to 

increase customer satisfaction 
at the school. 

Is purposeful Does not understand Aspire or Understands and embraces Understands, embraces, and Deeply understands, embraces, 
school vision and mission; Aspire vision and mission; consistently acts in ways that and consistently acts in ways 
works at cross-purposes or focuses on operating school are aligned with Aspire vision that are aligned with Aspire 
lacks direction. well. and mission, not just school vision and mission. Seeks and 

needs. finds ways to further Aspire's 
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Appendix Vc: TCRP Teacher Effectiveness Rubric 

November 4, 2010 

• Domain 1: Planning and Preparation 

Standards Indicators 

1.1 Establish standards-based learning objectives for 
instructional plans 

1.2 Organize instructional plans to promote 
standards-based, cognitively engaging learning for 
students 

1.3 Organization of short and long term learning 
plans 

1.4 Use student data to differentiate instructional 
plans 

1.5 Use knowledge of subject matter content/skills 
and learning processes to plan for student 
learning 

1 Create a classroom culture of high academic 
expectations and hard work, in which students/ 
scholars embrace academic challe 

2.2 Manage student behavior through clear 
expectations and a balance of positive 
reinforcement, feedb and redirection 

2.3 Establish a culture of respect and rapport which 
supports students' emotional safety 

2.4 Use smooth and efficient transitions, routines, 
and rituals to maintain instructional momentum 

A) Selection of rigorous, college-ready learning objectives 
based on state standards 

B) Measurability of learning objectives 

A) Planned learning opportunities support cognitive 
nt and attainment of learn 

B) Connections to prior learning 

A) Coherent design 

B) Instructional progression 

A) Selection of objectives informed by student data 

B) Learning activities designed to meet individual student's 
needs 
A) Use of knowledge of subject matter content/skills and 
learning processes to identify necessary pre-requisite 
knowl 

B) Collaborative learning 

A} Behavioral expectations 

B) Response to behavior 

B) Instructional pacing 

Domain 3: Instruction 
A) Communication of the learning objectives of the lesson 

3.1 Communicate learning objectives to students B) Connections to prior and future learning experiences 

C) Criteria for success 

A) Learning experiences 

B) Questioning 

3.2 Instructional strategies C) Conversation techniques 

D) Response to students' questions 

E) Resources and instructional materials 

3.3 During lesson, teacher makes effective A) Checking for students' understanding 

C::j 
instructional decisions based on formative B) Feedback to students 

assessments C) Student self-assessment -
AppendixVc 
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Appendix Vc: TCRP Teacher Effectiveness Rubric 
November 4, 2010 

Domain 4: Assessment and Data Driven Instruction ~ 

Standards Indicators • 

4.1 Design rmative and summative assessments to 
udent progress 

A) Alignment between assessments and college-ready learning 
objectives 

B) Assessment design 

4.2 lmplem I an assessment system that provides A) Multiple information sources 

stude :with multiple and varied opportunities to f---B)_v_a_r_ie_d_a_ss_e_ss_m_e_n_t_m_e_th_o_d_s __________ --1 

5.1 

achieve nd demonstrate mastery 

I 

critical reflection, constantly revising 
increase effectiveness 

5.2 Engage collaborative relationships with peers 
to learn 1 nd share best practices and ensure 
continu in student learnin 

6.1 Deve two-way communication with families 
about st ent learning and achievement 

ilies with a variety of strategies to 
heir child's success and col readiness 

I ents leverage resources in their 
lity that support their success in college 

Appendix Vc 

C) Support for students in accessing these resources 

0 
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0 Domain 1: PlantQ and Instruction 0 
November 4, 2010 

Most college-ready learning 
All college-ready learning 

Learning objectives are loosely objectives build on or extend 
A) Selection of 

based on key content standards 
Some college-ready learning objectives build on key content 

beyond key content standards. 

1.1 
rigorous , college-

and/or represent low 
objectives are informed by key standards. Most learning 

All objectives represent high 

Establish 
ready learning 

expectations for student learning 
content standards and represent objectives represent high 

expectations and rigor to 
objectives based moderately high expectations expectations and rigor to 

standards-based on state standards 
that don't promote college 

and rigor. promote in-depth understanding 
promote in-depth understanding 

readiness. of complex concepts within and 
learning of complex content concepts. 

across disciplines. 
objectives for Learning objectives may not be Learning objectives are only Most of the learning objectives 
instructional measurable or are stated in moderately measurable, or are measurable, but may include 

All the learning objectives are 

plans B) Measurability of terms of student activities rather consist of a combination of only a few that are stated as 
measurable, and are explicitly 
stated in terms of student 

learning objectives than as student learning. They learning objectives and activities. activities. Most objectives are 
learning. All objectives are linked 

are not linked to viable Some are linked to viable linked to viable assessment 

assessment methods. assessment methods. methods. 
to viable assessment methods. 

A) Planned 
Instructional plans provide few, if Instructional plans provide some Instructional plans provide 

Instructional plans provide 

learning cognitively engaging learning 

opportunities 
any, cognitively engaging cognitively engaging learning cognitively engaging learning 

opportunities that ensure all 
learning opportunities to support opportunities that enable some opportunities that ensure most 

support cognitive 
students in achieving mastery of students to achieve mastery of students achieve mastery of the 

students construct knowledge to 

1.2 

1 

eogagemeot ood 
the stated learning objectives at the stated learning objectives at stated learning objectives at a 

achieve mastery of the stated 

Organize 
attainment of 

a high l.evel. a high level. high level. 
learning objectives at a high 

learning objectives level. 
instructional 

plans to promote 

standards-based, The teacher includes explicit The teacher includes explicit The teacher includes explicit 

cognitively connections to students' prior connections in his/her short and connections in his/her short and 

engaging learning The teacher includes limited learning experiences in his/her long-term learning plans, long-term learning plans, 

for students B) Connections to 
connections to students' prior short and long-term learning building on students' prior building on students' prior 

learning in his/her short and plans. The teacher promotes knowledge. The teacher knowledge. The teacher embeds 
prior learning 

long term learning plans. sequential learning but does not includes specific learning opportunities for students to 
include specific plans for activities for students to make connect and apply their prior 

students to make these these connections themselves. knowledge in multiple learning 

connections themselves. activities. 

3 
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Domain 1: Planning and Instruction 

November 4, 2010 

A) Coherent The lesson or unit lacks structure 
'''"" ..... v .... ...,, • ...,, .................... 

coherently designed structure designed structure 
recognizable structure, but the 

1.3 design and coherence. 
structure is not coherent. 

around which learning activities different pathways to mastery to 

Organization of are organized. match diverse student needs. 

short and long Activities do not follow an The progression of activities is The progression of activities is 
The progression of activities is 

organized progression. Time uneven. Time allocations for even. Time allocations for 
term learning B) Instructional allocations for learning activities learning activities appear learning activities appear 

highly coherent. Time allocations 

plans progression appear inappropriate for most sufficient for some students to sufficient for most students to 
for learning activities appear 

students to achieve the stated achieve the stated learning achieve the stated learning 
sufficient for all students to meet 

learning objectives. objectives. obj--····-- the stated learning objectives 

A) Selection of 
Learning objectives are not 

Learning objectives are Learning objectives are Learning objectives are established 
objectives 

guided by the results of specific 
established based on global established based on specific based on a comprehensive 

informed by assessments of student assessment of individual student assessment of current individual 
1.4 student data 

assessments of student learning. 
learning. learning. student learning. 

Use student data 
to differentiate Selected learning activities Selected learning activities Selected learning activities 

instructional B) Learning 
appear to be too easy or too appear suitable for most of the appear suitable for all students 

Selected learning activities appear 
challenging for many students in students in the class to achieve in the class to achieve the 

plans activities designed 
the class and are presented only the desired objective based on desired objective, with 

to clearly differentiate in order to 
to meet individual 

in whole class grouping, although whole group data, but few purposeful grouping of students 
meet the varying needs of 

student's needs 
evidence exists that opportunities for differentiated to provide differentiated 

individual students. 

differentiation is necessary. small group learning exist. learning opportunities. 

A) Use of 
The teacher's plans identify the The teacher's plans identify the The teacher's plans identify the 

knowledge of 
subject matter The teacher's plans do not 

necessary prerequisite necessary prerequisite necessary prerequisite knowledge 

content/skills and adequately identify the 
knowledge, in terms of content knowledge for students, in for students, in terms of content 

1.5 learning processes necessary prerequisite 
and !~kills, for the class as a terms of content and skills. The and skills. The teacher includes 

Use knowledge to identify knowledge for students, in terms 
whole but the teacher does not teacher includes specific specific learning activities to 

of subject matter necessary pre- of content and skills. 
have a clear plan for addressing learning activities to address address known gaps in that 
known gaps in knowledge or known gaps in that knowledge prerequisite knowledge for 

content/skills requisite 
skills. for the class as a whole. individual students. 1-~~- .. l~..a~~ 

and learning 
processes to plan The teacher's plans identify 

for student B) Common The teacher's plans do not The teacher's plans identify 
The teacher's plans identify 

misconceptions and include 
learning misconceptions adequately or accurately identify common misconceptions and 

misconceptions and include 
multiple strategies for uncovering 

proactively common student include strategies for avoiding 
strategies for avoiding and 

additional misconceptions as well 
addressed misconceptions. these cognitive errors. 

correcting these cognitive 
as explaining the reasons for 

errors. 
prevalent misconceptions. 

4 
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0 Domain 2: The ClassroQ Learning Environment 0 
November 4, 2010 

elll Level Ill Level IV 

The teacher encourages The teacher encourages 
The teacher encourages students 

students to complete learning students to work hard and 
and students and teachers support 

The teacher makes limited 
tasks, but the emphasis falls meet academic challenges. 

one another in working hard to 
efforts to encourage students in exceed academic challenges. All 
the pursuit of academic 

on "finishing work." Students Students demonstrate 
students hold themselves, and 

2.1 A) Value of effort 
learning. Students exhibit 

complete assigned learning enthusiasm and pride in their 
each other, to high standards of 

Create a and challenge 
minimal effort in completing 

tasks, but with little work by responding to teacher 
performance and initiate 

classroom assigned learning tasks or in 
enthusiasm or pride in work. feedback. Students persist to 

improvements to their work, 
Students do not refine work in complete necessary revisions 

culture of high putting forth their best efforts. 
the absence of teacher to achieve the defined level of 

persisting to achieve excellence 

academic direction. proficiency. 
and persevering when tasks are 
complex and chal 

expectations and 
The teacher has effectively The teacher has effectively 

hard work, in organized small group work. organized small group work. All 
which students/ The teacher has ineffective 

The teacher has effective 
When unsupervised by the students are productively and 

scholars embrace procedures or routines for small 
routines and procedures for 

teacher, most students are cognitively engaged at all times, 

academic group work. Students are only 
forming and initiating small 

productively and cognitively with students assuming 
B) Collaborative group work. When 

challenge learning 
productively engaged in learning 

unsupervised by the teacher, 
engaged in learning. Group responsibility for productivity. 

when supervised by the teacher tasks and structure promote Group tasks and norms ensure that 
or do not have opportunities to 

students in only some groups 
peers as resources for each peers assist and assess each other's 

learn collaboratively. 
are productively and 

other, and increase the work, serve as resources for one 
cognitively engaged in learning. 

cognitive engagement of the another, and promote high levels of 
students. cognitive engagement. 

The teacher actively supports the 

2.2 There is limited evidence that It appears that the teacher has Theteachersupportsthe school's standards of conduct, 

Manage student 
A) Behavioral the teacher has reinforced the made an effort to reinforce school's standards of conduct facilitating student recognition that 
expectations school's standards of conduct the school's standards of so that all students understand these expectations match those 

behavior through for students. conduct for students. and meet expectations. expected of the college-ready 
clear student. 

expectations and Student behavior is generally 
Student infractions of the Student behavior is generally 

Student behavior is entirely 

a balance of inappropriate; And/or, the 
rules are minor; And/or, the appropriate; the teacher's 

appropriate and students and 

positive teacher does not respond to 
teacher's response to student response to student 

teacher acknowledge the positive 

reinforcement, B) Response to misbehavior or the response is 
misbehavior is administered misbehavior includes 

contributions of others; the 

feedback, and 
behavior repressive or disrespectful of 

globally to the class and redirection, feedback and 
teacher's response to student 

student dignity and/or fails to misbehavior is highly effective and 
redirection positively recognize students' 

emphasizes consequences positive reinforcement to 
sensitive to students' individual 

behavior. 
over positive reinforcement. enforce school expectations. 

needs. 

5 
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II 

I 

2.3 
Establish a 

culture of respect 
and rapport 

which supports 
students' 

emotional safety 

2.4 
Use smooth and 

efficient 
transitions, 

routines, and 
rituals to 
maintain 

instructional 
momentum 

Appendi(j 

A) Teacher 
interactions with 
students 

B) Student respect 
for teacher 

C) Student 
interactions with 
each other 

A) Routines and 
procedures 

B) Instructional 
pacing 

Domain 2: The Classroom Learning Environment 
November 4, 2010 

are 0 ............ UIIJ 

students are friendly and students reflect mutual respect and 
some students is negative, appropriate but may reflect 

demonstrate general caring and caring, for individuals as well as 
demeaning, sarcastic, or occasional inconsistencies, 

respect in ways that are groups of students, in ways that are 
inappropriate to the age and/or favoritism, or disregard for the 
cultures of the students. age and/or cultures of the 

appropriate to the age and/or appropriate to the age and/or 

students. 
cultures of the students. cultures of the students. 

Students exhibit disrespect for Students exhibit minimal I Students exhibit respect for the I Students exhibit respect for the 
the teacher. respect for the teacher. teacher. teacher, beyond that for the role. 

Student interactions are 
characterized by conflict, 

Students do not demonstrate Student interactions are Students demonstrate genuine 

sarcasm, or put-downs which 
disrespect for one another, but generally polite, respectful and caring for one another and support 

interfere with learning for some 
do not support each other's collaborative under the for each other in collaborative 

students. 
learning. teacher's direction. learning. 

The teacher has not established 
The teacher has established 

The teacher has established 
The teacher and students have 

or does not enforce routines 
routines and procedures and 

routines and procedures and 
established routines and 

and procedures, resulting in 
they work moderately well, 

they work well, with smooth 
procedures that operate 

with some smooth transitions seamlessly and efficiently, with 
chaotic transitions and loss of 

and some loss of instructional 
transitions and little loss of 

smooth transitions and no loss of 
learning time. 

time. 
instructional time. 

instructional time. 

Pacing of the lesson is often Pacing of the lesson ensures 
Pacing of the lesson ensures 

rushed or too long and that most students complete 
that all students complete 

Pacing of the lesson is adjusted as 
transitions are rough or cognitively engaging learning 

cognitively engaging learning 
needed to ensure that all students 

confusing, with many students activities, but some students complete the cognitively engaging 
unable to complete the learning may not have adequate time 

activities and enables almost all 
learning activities to master the 

activities or master the learning to master the learning 
students to master the learning 

learning objectives. 
objectives. 

6 
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0 Domain Onstruction 
November 4, 2010 _... 

A) Communication 
The teacher attempts to explain 

ofthe learning 
The teacher does not explain the the college-ready instructional 

objectives of the 
college-ready instructional objectives of the lesson or unit 

lesson 
objectives in a lesson or unit. but in language which is not fully 

comprehensible for students. 
I 

3.1 
Communicate The teacher alludes to or makes 

learning B) Connections to 
The teacher makes few 

implicit connections between 
connections between current 

objectives to prior and future 
college-ready learning 

the current college-ready 

students learning 
objectives and students' prior 

learning objectives and the 
experiences 

and future learning. 
students' prior and future 
learning. 

The teacher alludes to the 
The teacher does not establish 

C) Criteria for I success criteria or does not share 
success criteria, but does not 

success provide students with 
them with students. 

exemplars. 

Learning experiences are 
Learning experiences are 

entirely directed by the teacher, 
directed by the teacher and 

with limited student autonomy, 
allow for occasional student 

A) Learning I interaction, choice, or college-
autonomy, interaction, choice, 

experiences and college-readiness 
readiness opportunities. 

opportunities. Experiences 
Experiences require low levels 

3.2 of cognitive engagement. 
require mid- levels of cognitive 

Instructional engagement. 

strategies 
The teacher poses low-level, rote 

The teacher poses a 

(continues next B) Questioning recall questions that require little 
combination of low and mid-

page) cognitive engagement. 
level questions that require 
minimal cognitive engagement. 

Conversations, in whole and 
Conversations, in whole and 

small group settings, are 
small group settings, are 

C) Conversation I moderated by the teacher and 
dominated by a small number of 

techniques students and variable levels of 
elicit little accountable talk 

accountable talk are evident 
among students. 

-----students. 

AppendixVc 

The teacher explains the college-
ready instructional objectives of 
the lesson or unit clearly and in 
language which is well 
understood by most students. 

The teacher makes explicit 
connections between the 
current college-ready learning 
objectives and the students' 
prior and future learning. 

The teacher clearly states the 
criteria for success. The teacher 
provides exemplars as a model of 
successful attainment of the 
lesson o 

Learning experiences are 
facilitated by the teacher and 
allow for frequent experiences 
that support student autonomy, 
interaction, choice, and college-
readiness opportunities. 
Experiences require mid- to high 
levels of cognitive engagement. 

The teacher poses a combination 
of mid- and high level questions 
that require moderate cognitive 
engagement. 

Conversations, in whole and 
small group settings, involve all 
students and moderate levels of 
accountable talk are evident 
among students. 

0 

The teacher explains the college­
ready instructional objectives of 
the lesson or unit clearly and in 
language that is fully understood 
by all students. Students are able 
to articulate the instructional 
purpose and how it is situated 
within broader lea 

The teacher facilitates as 
students build connections from 
their prior knowledge to the 
current college-ready learning 
objectives and the teacher 
explicitly connects the learning 

to future learn in 
The teacher and students create 

Learning experiences are 
facilitated by the teacher, or 
initiated by students, to promote 
a variety of constructive 
interactions, autonomy, student 
choice, and college-readiness 
opportunities. Experiences 
require high level of cognitive 
engagement. 

The teacher and students pose 
high level questions that require 
consistent cognitive engagement. 

Students initiate conversations in 
whole and small group settings 
and consistently engage in 
accountable talk with one 
another. 

7 



Domain 3: Instruction 

November 4, 2010 

D) Response to The teacher ignores or brushes 
accommodate students' 

II students' aside students' questions and/or 
questions and/or curiosity, with 

I questions curiosity during the lesson. 
uneven results and few 

!I 3.2 references to the college-ready 

Instructional learn 

strategies Resources and instructional 
Resources and instructional 

Resources and instructional materials are suitable to the 
(continue from materials are unsuitable to the 

materials are partially suitable Resources and instructional 
lesson objectives, support student 

prior page) E) Resources and 
lesson objectives, distract from 

to the lesson objectives with materials are suitable to the 
learning, and require cognitive 

instructional 
or interfere with student 

occasional inclusion of college- lesson objectives, support 
engagement and students extend 

materials 
learning, and/or do not promote 

readiness materials. Resources student learning promote 
learning through the choice, 

cognitive engagement. 
and materials and only partially cognitive engagement. 

adaptation, or creation of 
promote cognitive engagement. 

materials. 

The teacher occasionally uses 
The teacher uses multiple 

The teacher uses multiple 

The teacher does not check for 
techniques to check for 

techniques to check for 
techniques to check for students' 

A) Checking for 
students' understanding of the 

students' understanding of the 
students' understanding of the 

understanding of the college-
students' 

college-ready learning 
college-ready learning 

college-ready learning objectives 
ready learning objectives. 

understanding objectives but does not use the Students self-assess and suggest 
3.3 

I 
objectives during the lesson. 

information gained to make 
and adjusts instruction to meet 

adjustments in the instruction to 

During lesson, adjustments in instruction. 
students' learning needs. 

meet their needs. 

teacher makes 
effective 

instructiona I The teacher provides no 
The teacher provides global 

The teacher provides specific, The teacher and students 
decisions based B) Feedback to feedback to students or the 

feedback to students that is 
timely feedback to students that provide specific and timely 

on formative students feedback does not advance 
only partially successful in 

advances students' cognitive feedback that advances 

assessments students' cognitive engagement. 
advancing students' cognitive 

engagement. students' cognitive engagement. 
engagement. 

The teacher provides students The teacher provides students 
The teacher provides students 

The teacher does not provide 
with some opportunities for with opportunities for self-

with ample opportunities for 
C) Student self- I students with opportunities to 

self-reflection but does not reflection and guidance in 
self-reflection and students 

assessment engage in self-assessment or 
connect that reflection to plans determining appropriate next 

determine appropriate next 
monitoring their own progress. steps for improving their own 

for improving learning. steps to improve learning. 
learni 

8 
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0 
Standard 

4.1 
Design formative 
and summative 
assessments to 
monitor student 

progress 

4.2 
Implement an 
assessment 
system that 

provides 
students with 
multiple and 

varied 
opportunities to 

achieve and 
demonstrate 

mastery 

Appendix Vc 

Indicators 
A) Alignment 
between 
assessments and 
college-ready 
learning objectives 

B) Assessment 
design 

A) Multiple 
information 
sources 

B) Varied 
assessment 
methods 

C) Opportunities 
to revise and 
resubmit work 

Domain 4: Assessment aOData Driven Instruction 

November 4, 2010 

Levell Level II Level Ill 

Proposed assessment Proposed assessment Proposed assessment 
procedures are not congruent procedures assess some, but not procedures assess all aspects of 
with the stated college-ready all, aspects ofthe stated college- the college-ready learning 
learning objectives. ready learning objectives. objectives. 

Assessments emphasize 
Assessments include both Assessments include both 
formative and summative formative and summative 

summative assessments with 
assessments; however, the assessments which are aligned 

few opportunities for formative 
assessments to understand 

assessments may not be linked so that formative assessments 

student progress towards 
together well enough to provide provide sound evidence of 

mastery of the learning 
evidence of student progress student progress towards 

objectives. 
towards mastery of the learning mastery of the learning 
_._: __ .&.: •• __ 

objectives at a high level. 

The teacher uses no consistent The teacher uses one or two The teacher uses several 
sources of information to assess sources of information to assess sources of information to assess 
student learning. student learning. student learning. 

The teacher relies on several 

The teacher relies solely on "on-
appropriate assessment 

demand" demonstrations of 
The teacher relies on one or two strategies to determine student 

learning or inappropriate 
assessment strategies to proficiency. Assessments are 

assessment strategies. 
determine student proficiency, formative and allow students to 

Assessment is primarily 
with a preponderance of revise and work toward 

summative and connected to 
summative assessments proficiency I mastery, at which 

grades. 
influencing grading. time summative assessments 

are made of the students' 
progress. 

The teacher provides students The teacher provides students 
with limited opportunities to with moderate opportunities to 

The teacher provides students revise and resubmit work. revise and resubmit work. 
with few opportunities to revise Timelines are not sufficient for Timelines are flexible and allow 
or resubmit work. most students to revise work to individual students to revise 

meet the standard of work to meet the standard of 

i I I I I 1111 I i 141 I .II U I Mi U¥1141i;&MAINIIIIN1111iiRIOWIIIIWMINiillii4iiNII~~I!''!"I!@O'M'!!I@'!§.*"JIIIII! E&Udii!!!M.-II!!I!!I!I!IIP!!IJI!IIIII!I!YI!!mllll!!!llllll!!llllllftll•!l!l!nmz ____________ _ 

0 
Level IV 

Proposed assessment 
procedures are fully aligned to 
the college-ready learning 
objectives and have been 
adapted for individual students. 

Assessments emphasize 
multiple formative assessments 
prior to summative 
assessments. Assessments are 
aligned to ensure that each 
student masters learning 
objectives at a high level. 

The teacher uses a variety of 
sources of information to assess 
student learning, including 
student self-assessments. 
The teacher relies on a wide 
range of appropriate 
assessment strategies to 
determine student proficiency. 
Formative assessments diagnose 
and guide learning and 
revisions, ensuring 
proficiency/mastery is attained. 
Students influence the 
summative assessments and 
work toward defined standards 
of excellence. 

The teacher provides students 
with ample opportunities to 
revise and submit work. 
Timelines are flexible and allow 
individual students to revise 
work to meet high standards of 
excellence. 

9 



5.1 
Engage in critical 

reflection, 
constantly 

revising practice 
to increase 

effective ness 

5.2 
Engage in 

collaborative 
relationships 
with peers to 

learn and share 
best practices 

and ensure 
continuity in 

student learning 

AppendiO 

A) Accuracy 

B) Acceptance of 
feedback 

C) Use in future 
planning 

A) Participation in 
a professional 
community 

B) Professional 
development 

C) Shared 
commitment 

Domain 5: Professional Responsibilities 

degree to which a lesson was 
effective or achieved its 
instructional goals, or profoundly 
misjudges the success of a 
lesson. 

The teacher is resistant to 
feedback from supervisors or 
colleagues for use in improving 

The teacher has limited 
suggestions for how a specific 
lesson could be improved. 

The teacher avoids participating 
in the professional community 

activities or has strained 
relationships with colleagues 
that negatively impact the 
learning community. 

The teacher resists applying 
learning gained from 
professional development 
activities, and does not share 
knowledge with colleagues. 

The teacher demonstrates little 
commitment to supporting 
shared agreements that support 
student learning. 

November 4, 2010 

The teacher has a generally 
accurate impression of a lesson's 
effectiveness and success in 
m·eeting the instructional goals. 

The teacher accepts feedback 
from supervisors and colleagues 
for use in improving practice. 

The teacher makes general 
suggestions about how a specific 
lesson could be improved. 

The teacher participates in 
professional community 
activities as required, 
maintaining cordial relationships 
with colleagues. 

The teacher applies learning 
gained from professional 
development activities, and 
makes limited contributions to 
others or the profession. 

The teacher adheres to shared 
agreements that support 
student learning. 

0 

The teacher makes an accurate 
assessment of a lesson's 
effectiveness and success in 
meeting the instructional goals, 
citing general examples to 
support the judgment. 

The teacher welcomes feedback 
from supervisors and colleagues 
for use in improving practice. 

The teacher makes specific 
suggestions for lesson 
modifications and general 
suggestions for improving the 
teaching practice as a whole. 

The teacher actively participates 
in the professional community 
by developing positive and 
productive professional 
relationships with colleagues. 

The teacher welcomes 
professional development 
opportunities and applies the 
learning gained to practice 
based on an individual 
assessment of need. The 
teacher willingly shares 

se with others. 

The teacher contributes to and 
actively endorses shared 
agreements that support 
student learning. 

and accurate assessment of a 
lesson's effectiveness and 
success in achieving the 
instructional goals, citing specific 
examples and weighing the 
relative strengths of each. 

The teacher seeks out feedback 
from supervisors and colleagues 
for use in improving practice. 

The teacher offers specific 
alternative actions and 
anticipated outcomes, both for 
improving specific lessons and 
the teaching practice as a whole. 

The teacher makes a substantial 
contribution to the professional 

community by assuming 
appropriate leadership roles and 
promoting positive and 
professional relationships 

The teacher seeks out 
professional development 
opportunities and applies the 
learning gained to practice. The 
teacher initiates activities that 
contribute to the profession. 

The teacher assumes a 
leadership role in contributing 
to, endorsing and encouraging 
others to embrace the shared 
agreements that support 
student learn 

0 
10 
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5.3 
Uphold and 

exhibit the CMO 
norms and 

expectations 

AppendixVc 

A) Ethics and 
professionalism 

B) Norms 
described by 
schooi/CMO 
handbooks 

Domain 5: ProfessOal Responsibilities 

The teacher has little sense of 
ethics and professionalism, and 
contributes to practices that put 
adult interests ahead of 
students. 

The teacher inconsistently 
complies with school and CMO 
policies and timelines. 

November 4, 2010 
I Eli 

The teacher displays a moderate 
level of ethics and 
professionalism in dealing with 
colleagues. 

The teacher complies with school 
and CMO policies and timelines, 
doing just enough to "get by." 

The teacher displays a high level 
of ethics and professionalism in 
dealings with both colleagues 
and students. 

The teacher fully supports and 
complies with school and CMO 
policies and timelines. 

0 

The teacher displays the highest 
level of ethics and 
professionalism, consistently 
working to support traditionally 
underserved students. 

The teacher assumes a 
leadership role in modeling 
school and CMO policies and 
timelines and encourages others 
to support them. 
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Domain 6: Partnerships, Family and Community Rubrics 
November 4, 2010 

l 
I I A) Initiation of 

The teacher provides minimal The teacher adheres to the The teacher initiates 
The teacher promotes frequent 

I, two-way communication with 
information to parents about school's required procedures for communication with parents 

parents to improve student 
meaningful individual students, and/or the communicating with families about students' progress on a 

learning with students 
communication communication is inappropriate with an awareness of cultural regular basis, respecting cultural 

contributing to the design of the 

6.1 
to the cultures of the families. norms norms. 

Develop two-way The teacher responds to parent 
The teacher responds to parent 

communication B) Responsiveness The teacher does not respond, or 
concerns in a superficial or The teacher responds to parent 

concerns in a pro-active, timely 

with families 
to parent inquiries regularly responds insensitively 

concerns in a timely and 
manner and handles this 

and to parent concerns about 
cursory manner, or responses 

communication with great 
about student communication students. 

may reflect occasional culturally respectful manner. 
professional and cultural 

learning and insensitivity 

achievement The teacher's efforts to engage 
C) Inclusion of the The teacher makes no attempt to The teacher makes modest and The teacher's efforts to engage families in the instructional 
family as a partner engage families in the partially successful attempts to families in the instructional program are frequent and 
in learning instructional program, or such engage families in the program are frequent and successful. Students contribute 
decisions efforts are inappropriate. instructional program. successful. ideas for projects that will be 

enhanced by familv oarticioation. 

6.2 
The teacher works 

Equip families collaboratively with parents to 
with a variety of A) Provision of The teacher does not provide The teacher provides parents 

The teacher provides parents 
identify appropriate strategies 

strategies to parent education parents with strategies to with limited strategies to 
with several strategies to 

to support their child's success 

support their efforts to support support their child's success and support their child's success and 
support their child's success and 

and college- readiness including 
college- readiness including 

child's success students college- readiness. college-readiness. 
resources outside of the school. 

resources outside of the school. 

and college Students initiate the use of 

readiness 
strategies with their parents. 
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6.3 
Help students 

leverage 
resources in their 
community that 

support their 
success in college 

and beyond 

Appendix Vc 

A) Goal setting 
and advocacy 

B) Knowledge of 
community 
resources 

C) Support for 
students in 
accessing these 
resources 

Domain 6: Partnerships, FaQy and Community Rubrics 

There is little I no evidence that 
students work with the teacher 

I to establish learning goals, or 
that the teacher advocates for 
students to establish high 
learning goals. 

The teacher is unaware of 
resources for students available 
through the school, CMO or 
community that students may 
access to learn about success in 
college and beyond. 

The teacher is unaware of 
resources and therefore unable 
to support students accessing 
resources. 

November 4, 2010 ,_. 

There is evidence that the 
teacher advocates for groups of 
students to establish high 
learning goals, and that he/she 
works with students as a group 
to set goals. 

The teacher demonstrates 
knowledge of resources for 
students available through the 
school or CMO, but has limited 
knowledge of resources available 
more broadly, or does not work 
to utilize the available resources 
to support student 
understanding of success in 
college and beyond. 

The teacher refers students to 
other adults in the school to 
support students in accessing 
resources. 

The teacher encourages and 
advocates for students to attain 
high learning goals, works to 
help set and monitor goals, and 
integrates curriculum 
experiences that connect to 
student goals. 

The teacher displays awareness 
of resources for students 
available through the school or 
CMO, and familiarity with 
resources external to the school 
and on the Internet; available 
resources are utilized to increase 
relevance and student 
understanding of success in 
college and beyond. 

The teacher supports and 
advocates for students in 
accessing resources within and 
outside of the school by 
providing information and 
facilitating personal contacts. 

0 

The teacher establishes 
processes through which 
students establish and monitor 
high personal learning goals, 
and self-advocate for their 
attainment of the goals. The 
teacher integrates curriculum 
experiences that provide 
connections to the goals. 
The teacher demonstrates 
extensive knowledge of 
resources for students, including 
those available through the 
school or CMO, in the 
community, and on the Internet. 
Students identify and 
incorporate resources relevant to 
them, and that increases. their 
understanding of success in 
college and bevond. 

The teacher supports and 
advocates for students in 
accessing resources within and 
outside of the school by 
providing information and 
facilitating personal contacts. 
The teacher promotes the 
students in taking responsibility 
for identifying and maintaining 
contacts with resources. 
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AppencOvd: Office Manager Performance Rubric 0 0 

1 . FRONT OFFICE OPERATIONS 

Unsatisfactory Basic Proficient Distinguished 
In-bound • Phone calls consistently go •Answers phone promptly; •Consistently answers phone •Consistently displays outstanding 
communication unanswered or are not provides appropriate assistance to promptly and cheerfully, phone manner, dealing with all 

responded to in a timely the caller; and deals appropriately presenting a professional voice callers in an appropriate way; 
manner; messages are with all calls including urgent for the school; provides instills confidence in the school. 
inaccurate, lost or not passed ones. Reliably takes accurate appropriate assistance to the Reliably takes accurate messages 
along; phone is used excessively messages caller; and deals appropriately •Responds professionally and in a 
or personal calls •Responds professionally and in a with all calls. Reliably takes timely manner to all e-mails 

•Emails consistently go timely manner to e-mails accurate messages • Mail is sorted and distributed 
unanswered or are not • Mail is sorted and distributed •Responds professionally and in a regularly 
responded to in a timely regularly timely manner to e-mails 
manner; emails that need to be • Mail is sorted and distributed 
forwarded are not regularly 

•Mail piles up and is lost 
Visitors •Fails to notice, acknowledge, or •Consistently notices and greets •Consistently greets all visitors •Instills confidence in the school 

greet visitors; deals with visitor visitors promptly; provides promptly and cheerfully, through professionalism at the 
requests inappropriately appropriate assistance to visitors. presenting a professional image front desk in greeting and 

• Fails to have visitors sign in; •Maintains accurate visitor logs for the school; provides assisting visitors of all kinds. 
allows visitors to proceed and ensures that visitors have appropriate assistance to all •Mafntains accurate visitor logs 
without visitor badges visitor badges when appropriate visitors and ensures that visitors have 

•Maintains accurate visitor logs visitor badges when appropriate 
and ensures that visitors have 
visitor badges when appropriate 

Outbound •Regularly makes factual and •Edits written communication from • Ensures that written • Proactively works with principal to 
communication grammatical errors in writing the school or principal to staff, communication from the school assist in creating written 

s parents, and students is accurate or principal to staff, parents, and communication from the school 
and grammatically correct when students is accurate, error-free or principal to staff, parents, and 
requested and timely regardless of mode of students is accurate, error-free 

communication and timely and strengthens school 
spirit and satisfaction 

Information • Uses only the most basic • Effectively uses most MS Office • Effectively uses Microsoft Office •Is considered an expert with 
Technology functions of some MS Office software and Aspire-supported software (Word, Excel, Microsoft Office software and 

and Aspire-supported software software, and is actively seeking PowerPoint, Outlook) and Aspire- Aspire-supported software; is able 
additional training to improve supported_ software (PowerSchool, to train others to become 
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AppendUd: Office Manager Performance Rubric 
(_) 

Unsatisfactory Basic Proficient 

productivity on the remaining irecruiter, Intranet, HelpDesk, 
software School Dude) for all school needs 

•Assists other site teammates in 
using software and getting 
support from Aspire IT when 
needed 

Appendix Vd 

0 

Distinguished 

proficient users 
•Can resolve simple IT user support 
questions or make basic fixes with 
guidance from Aspire IT 

p. 2 of7 
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AppenLlvd: Office Manager Performance Rubric 0 0 

Unsatisfactory Basic Proficient Distinguished 

Schedule and •Fails to prepare following year • Prepares next year's school •Prepares next year's school • Prepares next year's school 
calendar school calendar and bell calendar and daily schedule calendar and daily schedule calendar and daily schedule 

management schedule in a timely manner or accurately, in accordance with accurately, in accordance with accurately, in accordance with 
in accordance with guidelines Aspire guidelines with assistance Aspire guidelines within one week Aspire guidelines well in advance 

•Is reactive; needs prompting to • Manages communication to of the end of the school year •Manages communication to 
communicate school events or school community about • Manages communication to school community about 
is inaccurate upcoming events with assistance; school community about upcoming events proactively and 

avoids inaccuracies and omissions upcoming events without without guidance; avoids 
guidance; avoids inaccuracies and inaccuracies and omissions 
omissions 

Workspace •Office space is chaotic and •Office space is organized •Maintains an efficient, tidy, •Workspace is always impeccable 

management disorganized •Files are in order and documents intuitive workspace • Filing system is extremely 
•Files are not in order; are usually in logical places • Filing system is efficiently organized and comprehensible to 

documents are often misplaced organized others; everything is consistently 
and quickly placed in its proper 
place 

Supervisory •Provides little or inconsistent •Usually provides direction, •Provides clear direction, regular •Highly effective in providing 

skills supervision to other teammates support and feedback to other support and frequent feedback to training, support and guidance to 
in the Front Office teammates in the Front Office guide other teammates and help others reach their full 

• Takes corrective action • Takes corrective action using volunteers in the Front Office potential 
inappropriately or using proper procedures as appropriate • Takes corrective action using 
improper procedures proper procedures as appropriate 
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AppendUd: Office Manager Performance Rubric 
() 0 

2. INFORMATION MANAGEMENT 

Unsatisfactory Basic Proficient Distinguished 
Student •Attendance records are • Maintains accurate attendance • Maintains accurate attendance • Maintains accurate attendance 
attendance inaccurate and/or are not records, both in PowerSchool and records, both in PowerSchool and records, both in PowerSchool and 

maintained in accordance with paper backup, in accordance with paper backup, in accordance with paper backup, in accordance with 
Aspire guidelines and audit Aspire guidelines and audit Aspire guidelines and audit Aspire guidelines and audit 
requirements requirements requirements requirements 

•Promptly calls parents regarding •Is proactive in working with 
absences and tardies teachers to ensure accurate 

• Maintains accurate Independent attendance 
Study records •Enables school to maximize 

revenues through effective use of 
best practices and relationships 
with parents to minimize absences 
and tardies, and Independent 
Study record-keeping 

Enrollment and • Lotteries are poorly managed •Lotteries are appropriately • Lotteries are appropriately •Complex lotteries are 
wait lists •Student enrollment and conducted conducted appropriately conducted 

registration documents are not •Student enrollment and •Student enrollment and • High volumes of student 
processed in a timely manner registration documents are registration documents are enrollment and registration 

•Enrollment and waitlist numbers processed accurately in a timely processed accurately and in a documents are processed in a 
are reported to Aspire HO late manner timely manner timely manner even in a short 
or in incorrect format • Enrollment and waitlist numbers • Enrollment and waitlist numbers time frame 

are reported to Aspire HO in a are reported to Aspire HO in a • Enrollment and waitlist numbers 
timely manner timely manner are reported to Aspire HO in a ! 

•Student openings are quickly timely manner 
filled with wait list students •Enrollment and wait list is 

managed in a way that maximizes 
revenues 

Student •Student records are inaccurate, •Student records, both in •Student records, both in •Student records, both in 
personal incomplete, or contradictory, or PowerSchool and on paper, are PowerSchool and on paper, are PowerSchool and on paper, are 
information are maintained using software complete, accurate, and complete, accurate, and complete and accurate. Strong I 

other than PowerSchool maintained during the year consistently and proactively systems ensure that records are 
•Student files are disorganized or •Student confidentiality is maintained throughout the year consistently and proactively 

incomplete maintained with appropriate •Student confidentiality is maintained throughout the year. 
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AppendOvd: Office Manager Performance Rubric 0 0 
•Confidentiality is not maintained controls maintained with appropriate •Student confidentiality is 

controls maintained with appropriate 
controls 

Student •Student academic records are •Student academic records, both in •Student academic records, both in •Student records, both in 
academic inaccurate, incomplete, or PowerSchool and on paper, are PowerSchool and on paper, are PowerSchool and on paper, are 

information contradictory, or are maintained complete and accurate complete and accurate complete and accurate 
using software other than •Cumulative files are requested •Cumulative files are persistently •Is tenacious and diligent in 
PowerSchool from students' prior schools requested from students' prior getting cumulative folders from 

•Cumulative files are •Student confidentiality is schools in a timely manner students' prior schools 
disorganized or incomplete; fails maintained with appropriate •Student confidentiality is •Student confidentiality is 
to request cumulative files from controls maintained with appropriate maintained with appropriate 
students' prior schools • Report cards are produced and controls controls 

•Confidentiality is not maintained distributed in a timely manner • Report cards are produced and • Works proactively with teachers, 
•Does not take responsibility for • Honor roll is calculated in a timely distributed in a timely manner principal and Registrar to ensure 

producing report cards and manner • Honor roll is calculated in a timely that report cards and transcripts 
honor rolls manner are produced and distributed in a 

timely manner 
• Honor roll is calculated in a timely 

manner 

Student •Disregards need for Physician's •All students have a current •All students have a current •Student medical records, 

medical statement and medical logs are Physician's Statement on file if Physician's Statement on file if including Physician Statement and 

records incomplete or unused medication is administered medication is administered medical logs, are diligently 
• Makes poor decisions when •Is conscientious and keeps •Is conscientious and keeps maintained, and systems are in 
attending to injured or sick accurate records using daily accurate records using daily place to ensure consistent 
students medication logs medication logs appropriate use 

• Has been CPR/First Aid certified • Keeps certification for CPR/First •Keeps certification for CPR/First 
• Makes appropriate decisions Aid current Aid current 

when attending to injured or sick •Uses Best Practices and common •Uses Best Practices and common 
students sense when attending to injured sense when attending to injured 

or sick students or sick students 
Reporting to • Reports are often missing, late, • Reports are consistently complete, • Reports are consistently complete, • Reports are consistently complete, 

state, district inaccurate and/or in the accurate, in the correct format accurate, in the correct format accurate, in the correct format 

and Aspire incorrect format and submitted before the and submitted before the and submitted before the 
deadline deadline without prompting deadline without prompting 

• Proactively creates systems and 
innovations to ensure timely and 
accurate report submittals 

------ ~- --~ 
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Unsatisfactory Basic Proficient Distinguished 
I 

Personnel • New hire paperwork is • New hire paperwork submitted to • New hire paperwork submitted to • New hire paperwork submitted to 
information incomplete, inaccurate and/or HO is complete, accurate and HO is complete, accurate and HO is complete, accurate and I 

submitted after the individual usually submitted in a timely submitted quickly after hire (and submitted quickly after hire (and 
has already started manner prior to the new hire's start date) prior to the new hire's start date) 

• Time sheets for site teammates •Time sheets for site teammates • Time sheets for site teammates • Time sheets for site teammates 
are incomplete and/or are complete and always are complete and always are complete and always 
submitted to payroll late or only submitted to payroll by deadline submitted to payroll by deadline submitted to payroll by deadline 
after reminders • Personnel forms (e.g. change of without prompting without prompting 

• Personnel forms (e.g. change of status, stipend, time off) are • Personnel forms (e.g. change of • Personnel forms (e.g. change of 
status, stipend, time off) are submitted to HO status, stipend, time off) are status, stipend, time off) are 
submitted to HO consistently submitted to HO consistently and submitted to HO consistently and 

I 

and in advance of the relevant in advance of the relevant events in advance of the relevant events 
events • Proactively creates systems and 

innovations to ensure timely and 
accurate submittal of HR forms 

Financial • Bank ledgers and petty cash • Bank ledgers and petty cash •Bank ledgers and petty cash • Bank ledgers and petty cash 
information ledgers are incomplete, ledgers are completed according ledgers are completed according ledgers are completed according 

accurate, and/or late to Aspire guidelines and audit to Aspire guidelines and audit to Aspire guidelines and audit 
• Deposits build up at the site and requirements, accurate, and requirements, accurate, and requirements, accurate, and 

are made infrequently; submitted by monthly deadlines submitted by monthly deadlines submitted by monthly deadlines 
documentation is spotty • Deposits are made regularly and without prompting without prompting 

• Purchase orders, if completed, quickly, and appropriate •Deposits are made regularly and •Deposits are made regularly and 
are done at the last minute documentation is provided to HO quickly, and appropriate quickly, and appropriate 

•Invoices are incorrectly or •Purchase orders are properly documentation is provided to HO documentation is provided to HO 
incompletely coded and/or are completed in advance of need by deadline without prompting by deadline without prompting 
submitted to HO for payment •Invoices are properly coded and • Purchase orders are properly • Purchase orders are properly 
with no time for processing submitted to HO for payment in a completed in advance of need completed in advance of need 
before the due date regular and timely manner •Invoices are properly coded and •Invoices are properly coded and 

submitted to HO for payment in a submitted to HO for payment in a 
regular and timely manner regular and timely manner 

•Assists principal to ensure school's 
resources are well-spent and I 
purchases are coded to restricted 
funds appropriately I 
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AppencOvd: Office Manager Performance Rubric 0 0 
3. ASPIRE VALUES 

Unsatisfactory Basic Proficient Distinguished 
Collaboration • Has trouble working with with •Collaborates well in some •Contributes to a spirit of •Excels in developing team 

site and Aspire teammates; situations but not in others; teamwork and collaboration in all momentum, enthusiasm, and 
puts own needs ahead of agreeably does his/her part when situations; contributes to the pride; champions success of 
team needs; seldom asked to by others success of others others; serves as a role model 
contributes to the success of 
others 

Ownership •Conveys a lack of caring or is •Assumes responsibility for tasks as • Enthusiastically assumes • Takes ownership of tasks beyond 
unresponsive to requests for assigned; holds self accountable responsibility for tasks; holds self own role as appropriate; 
service/support; does not for actions, decisions and results accountable for actions, decisions demonstrates initiative to make 
hold self accountable for and results the school a better place 
actions, decisions and results 

Quality • Regularly delivers end •Usually provides high quality • Takes pride in and delivers high •Consistently exemplifies Aspire 
products that have errors and service on assigned tasks quality service and end products standards in service, end products 
are not polished and deliverables 

Customer- • Regularly fails to acknowledge •Sporadically uses a customer- •Is warm, friendly and professional •Office is a "model" of 
service visitors or teammates when friendly manner when interacting in interacting with internal and professionalism, warmth, 

they enter the office, or is with customers external customers knowledge and friendliness 
regularly abrupt, cold, rude, or • Provides correct answers when •Consistently provides responsive •Goes above and beyond to assist 
unprofessional asked and appropriate help as internal and external customers 

• Fails to provide correct requested 
answers to questions or help 
when asked I 

Purposefulness • Does not know or is unable to •Is able to articulate Aspire's vision •Accurately and enthusiastically •Accurately and enthusiastically 
articulate Aspire's vision and and mission describes Aspire's vision and evangelizes Aspire's vision and 

i 

mission • Behavior supports organization's mission mission 
•Behavior does not support mission and guiding principles • Behavior consistently supports • Behavior consistently exemplifies 

organization's mission and organization's mission and organization's mission and 

I 
guiding principles guiding principles guiding principles 
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INTRODUCTION 
Aspire Public Schools is committed to maintaining safe and secure campuses for all of its pupils and 
staff. To that end, this Comprehensive School Safety Plan covers Aspire's policies and expectations 
regarding the practices of each school in maintaining the security of the physical campus, responding 
appropriately to emergencies, increasing the safety and protection of students and staff, and creating 
a safe and orderly environment that is conducive to learning. 

All school employees should receive training in the Comprehensive School Safety Plan upon joining 
the school, and should review any changes to the Plan annually. 

CAMPUS SAFETY AND SECURITY 
Each school and its staff members will maintain policies, practices and procedures so that the 
campus is physically secure and safe. 

Entrances and Exits 
The school principal and office manager should develop procedures so that students, staff, parents 
and community members can enter and exit the building in a safe and orderly way, and that the 
building is secure from unauthorized entry during non-school hours, as follows: 

• Designating individuals to lock the school building and/ or grounds when not in use 

0 

• Training school staff members to maintain the security of the building when working during 
non-regular working hours (e.g. not propping doors open, re-securing the building after 0 
leaving) 

• Maintaining a practice of locking doors that are not being regularly used, even during school 
hours 

• Posting signs requesting that visitors sign in at the main office 
• Establishing a culture in which any adults without a visitor or staff badge and any children 

not enrolled at the school are escorted immediately to the main office 

• Periodically testing the security system according the manufacturer or vendor instructions, to 
ensure it is functioning 

• Creating a dismissal plan and student pick-up traffic plan to avoid congestion of the parking 
lot and local streets, and to prevent students from crossing traffic unnecessarily 

Releasing Students 
Aspire employees are responsible for releasing students to parents, legal guardians or other persons 
designated by parents or legal guardians, unless formally modified by a court order served to the 
school. 

In the event that employees are uncertain of the propriety of releasing a student, they should locate 
or contact the school principal, principal's designee or Aspire counsel before releasing the student. 
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Visitors Policy 
Aspire encourages interested members of the community to visit our schools. To avoid potential 
disruptions to learning, to provide visitors with the information they need, and for the safety of 
students and staff, ALL visitors should register immediately upon entering any school building or 
grounds. Visitors shall sign in at the beginning of their visit, receive a visitor badge, and sign out at 
the end of their visit. Students from other schools as well as students who have ended their school 
day are not to be on campus unless accompanied by parents/ guardians or with the permission of the 
site administrator. 

In registering as a visitor, the sign-in form should include spaces for the following information 

• Name; 
• His/her purpose for entering school grounds; 
• Destination within the school 
• Time in and out 

At his/her discretion, the principal, office manager or designee may also request 
• proof of identity 

• address 
• occupation and company affiliation 
• age (ifless than 21); and any other information consistent with law. 

Parents and guardians visiting during the school day for any purpose other than picking up at or 
dropping off a child at the beginning or end of the school day as part of the normal school day 
schedule should also be requested to sign into the visitor log or a special log for parents. This 
applies to parents and guardians who are picking up a student early (e.g. for a medical reason) or 
dropping off a student late (e.g. tardy), as well as parents and guardians who are on campus to 
volunteer in their child's classroom. 

Aspire employees from school campuses and the Home Office are strongly encouraged to notify the 
office manager and principal upon arrival and should wear badges signifying that they are Aspire 
employees. However, formal visitor registration is at the discretion of the school principal or 
designee. 

VIP Visitors accompanied by any Aspire management team member (Vice-President level and above 
only) may be requested to register as a visitor at the discretion of the accompanying Aspire 
management team member. 

Students not enrolled at the school who wish to use the school grounds for recreation during the 
school day are, at the discretion of the principal, also subject to Aspire's visitor policy. 

The principal or designee may refuse to register any visitor if he or she reasonably concludes that the 
visitor's! outsider's presence would disrupt the school, students or employees, would result in 
damage to property, or would result in the distribution or use of a controlled substance. (Penal 
Code 627.4). 

The principal or designee may request that a visitor/ outsider who has failed to register, or whose 
registration privileges have been denied or revoked, to promptly leave school grounds. If necessary, 
the principal or designee may call the local police to enforce the departure of the visitor/ outsider. 
When a visitor/ outsider is directed to leave, the principal or designee shall inform the 

AppendixVe Aspire School Safety Plan p. 2 of 25 



visitor/ outsider that if he or she reenters the school within seven (7) days, he or she will be guilty of 
a misdemeanor and subject to a fine and/ or imprisonment. (Penal Code 627.7). o 

J 

All schools shall inform parents annually about the school's policies regarding visitors/ outsiders, and 
remind parents that to maximize safety and security they should also register when visiting the 
school. 

This visitor/ outsider policy is subject to the further terms and conditions contained in Aspire's 
Registered Sex Offender Policy, set forth below. 

Fingerprinting Policy 
For the protection of students, California State law requires criminal background checks for all 
public school employees, as well as any individual working alone with minors in a school setting. In 
most cases, fingerprinting is completed with a "Live Scan" machine which takes an electronic 
picture of the fingerprints (rather than using an ink pad). The fingerprints are then compared to the 
Federal Bureau of Investigations (FBI) and/ or Department of Justice (DOJ) databases. 

Who should be fingetprinted 
All new school site employees must be fingerprinted and cleared before they begin work. 
Individuals who were previously fingerprinted when they worked in another school district must be 
fingerprinted again to ensure that Aspire is notified if the person subsequendy commits a felony or 
misdemeanor. 

In addition, any volunteers who have the occasion to be alone with an Aspire pupil while not in the c 
presence of a credentialed Aspire employee must receive fingerprint clearance prior to volunteering 
on campus. Volunteers do not have to be fingerprinted only if they are working under the direct 
and continual supervision of a credentialed school employee in the same room, and will have no 
occasion to be alone with an Aspire pupil. This policy also applies to parents/ guardians of Aspire 
students who volunteer at the school and may have the occasion to be alone with an Aspire pupil 
other than their own child. 

The actual background check depends on the individual's residency history. If the individual has 
resided in the state of California for more than 5 years, only DOJ check is required. If the individual 
has resided in the state of California for less than 5 years, DOJ and FBI checks are both required. 

Note that most DOJ background checks take less than seven days, sometimes more. FBI 
background checks take considerably longer. Individuals who wish to work or volunteer at Aspire 
schools should plan to get fingerprinted as quickly as possible to avoid delays in commencing work 
or volunteer activities. 

Who pqys for fingetprinting 
Aspire pays for Live Scan (fingerprinting) services for employees, using school general funds. 
Volunteers are requested to cover the cost of their own fingerprinting. If a potential volunteer is 
not able to pay for such fingerprinting, then the cost of the fingerprinting may be paid by the 
school's booster club. If that entity does not have funds available, the cost will be paid by Aspire 
Home Office. 

Please see complete Fingerprinting Policy & Procedure for specific details about how to get 
fingerprinted. 
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Registered Sex Offender Policy 
For the protection of pupils while they are traveling to and from school, attending school, or at a 
school-related activity, principals and their designees should respond appropriately when apprised of 
information that a registered sex offender resides or works within two (2) miles of an Aspire school, 
or otherwise may be likely to attempt to visit an Aspire school for any reason whatsoever. 

In accordance with "Megan's Law", the principal or designee shall notify parents/ guardians annually 
of the availability of the CD-ROM from local law enforcement regarding registered sex offenders, 
and recommend that they utilize the information contained on the disk, and that information about 
registered sex offenders may be obtained from the California Attorney General's Megan's Law 
website, found at http://meganslaw.ca.gov, (Penal Code 290.4 and Parra Act), subject to the 
disclaimer found on said website. 

Aspire and its employees shall be immune from liability for the good faith dissemination of sex 
offender information so long as the dissemination is in the manner and to the extent authorized by 
law. (Penal Code 290). 

When a school has received information about a registered sex offender from any source, the 
principal or designee may, on a case-by-case basis, notify staff, including but not limited to, campus 
supervisors, bus drivers, staff who may be involved in visitor/ outsider registration, and teachers. If 
the principal or designee informs any staff member of the information about a registered sex 
offender, the principal or designee shall also inform the staff member of the following: 

a) Aspire schools will share public registered sex offender information with staff members of a 
particular school to assist in identifying a danger; 

b) Any person who uses registered sex offender information to commit a felony will be subject 
to criminal penalties; and 

c) Staff is not permitted to notify any parents or any other members of the community of any 
information received pursuant to this policy without the written permission of the principal 
or designee. 

If a suspected registered sex offender is seen on or nearby school grounds, and is not a parent or 
guardian of a pupil at the school, staff members shall immediately inform the principal or designee. 
When the principal or designee receives information that a suspected registered sex offender may be 
on or nearby school grounds or around any pupil, he or she will determine whether the suspected 
registered sex offender has received written permission for the entry onto school grounds, is a 
parent or guardian of a pupil at the school, and if possible, is actually a registered sex offender. Any 
such registered sex offender who does not have written permission for the entry onto school 
grounds or is not a parent or guardian of a pupil attending the school will be promptly directed to 
leave by the principal, who will notify law enforcement immediately. Law enforcement will 
determine if the registered sex offender is in violation of parole or probation conditions. 

If a school learns or is notified that a registered sex offender is a parent/ guardian of one or more 
pupils who attend the school, the principal or designee should attempt to schedule a meeting with 
the parent/ guardian for the following purposes: 

a) To establish a positive, cooperative working relationship to the extent possible; 
b) To discuss the incident(s) leading to the registration requirement, (Aspire recognizes that the 

parent/ guardian is not required to discuss any criminal or personal history with 
representatives of Aspire); 

c) To explain the limitations placed upon the parent's/ guardian's participation in school 
programs, activities or visits, as specified in this policy; 
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d) To advise the parent/guardian that the regulations limiting his/her access to children at 
school will be strictly enforced with the assistance of law enforcement personnel, if required; o 

e) To develop joint strategies with the parent/ guardian for "normalizing" the educational 
experience of his/her children to the fullest extent possible; and 

f) To be advised of any judicial restraining orders or conditions of probation or parole that 
may limit the parent's/guardian's ability to participate in school activities. 

This meeting shall be held on school grounds unless there is a concern for the safety or welfare of 
pupils or staff, and in that event, it may be held at a location within the principal's or designee's 
discretion. If this meeting with the parent is not held, the principal or designee shall notify the 
parent/ guardian in writing of the information contained in this policy. Aspire recognizes the 
following rights of the parent/ guardian to participate in his/her child's education: 

a) To transport his/her child to and from school; 
b) To attend regularly scheduled parent conferences with the teacher, principal or other school 

official; and 
c) To attend a regularly scheduled school program or activity in which their child is a 

participant. 

The parent/ guardian may not extend their presence at school beyond what is reasonable to exercise 
the aforesaid parental rights, and to that end, a registered sex offender shall not: 

a) Serve as a school or class volunteer; 
b) Act as a chaperone on a school field trip; 
c) Be in the presence of children for any reason other than for the parent rights stated herein; 

and 
d) Make individual contact with any student other than his/her own while at school or during a 

school activity. 

Staff shall provide observation and/ or supervision of a parent/ guardian registered sex offender who 
is visiting a school or participating in a school activity defined herein. 

When a parent/ guardian is a registered sex offender, the school will make an effort to preserve the 
confidentiality of information obtained pursuant to the Megan's Law notification process to the 
fullest degree possible. School officials may share relevant information with employees as needed 
but will not share the information with unauthorized employees, other parents or with the 
community at large. In order to avoid a breach of confidentiality, copies of forms, materials or 
information distributed or used in connection with the implementation of this policy should be 
collected and/ or destroyed. Under no circumstances is it appropriate to post notices, photographs, 
or the identity of a parent/ guardian registered sex offender on school bulletin boards. 

All schools shall inform parents annually about the existence of this policy regarding registered sex 
offenders. All schools shall cooperate to the fullest extent possible with local law enforcement for 
receiving, communicating and disseminating information concerning registered sex offenders. 
NOTE: Pursuant to Penal Code 290(q), any person who uses registered sex offender information to 
commit a felony will receive a five-year state prison term; any person who uses registered sex 
offender information to commit a misdemeanor will be fined at least $500 and not more than $1000. 
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EMERGENCY PREPAREDNESS 

Every school should have emergency preparedness procedures readily on hand, including a list of up 
to date emergency contact numbers. This information should be discussed and disseminated before 
school starts, ideally at an all school staff meeting just when the teachers return to duty. 

Drills 
It is the principal's responsibility to schedule emergency drills throughout the year, and record the 
date and time of each drill. The Office Manager may be asked to help out. Those drills are: 

• Fire Drill: At least once per quarter, a fire drill should be conducted in which all pupils, 
teachers, and other employees are required to vacate the building. 

• Civil Defense Drill: A Civil Defense Drill should be conducted at least twice each school 
year following the (school's or Aspire's) Civil Defense Procedure. 

• Earthquake Duck & Cover Drill: This drill should be performed twice per school year. 
• Major Disaster Drill: This drill should be performed twice per school year so personnel 

are oriented to the (School or Aspire) Major Disaster Plan. 

Civil Defense Procedures 
Civil defense procedures are established to promote the safety of children and adults during a period 
of civil emergency. The local Civil Defense and Disaster Council is responsible for coordinating 
disaster planning among the cities in your area. It is through this coordination that information and 
warning notifications are communicated. An Emergency Warning System, which includes sirens 
strategically positioned throughout the school's county, becomes the major Civil Defense alarm. 

In addition, schools will receive warning through telephone communications from the local county 
office. 

Alert Signals 
The ability to respond quickly and efficiently when a major disaster strikes is important so that we 
are to provide protection for students and school staff. In order to be better prepared, the staff, 
students and parents should be informed of their responsibilities following a major disaster. 

At the sound of the "Alert'' signal: 
~ All students in transit between classrooms, in restrooms, etc., will walk to their assigned 

classrooms. 
~ Children on the playground or library will return to their assigned classrooms. 
~ Each teacher will stay in the classroom with his/her students. 
~ Each custodian will report to the school office for instructions. 

At the sound of the "Take Cover'' signal: 
~ Students will position themselves under desks or tables. 
~ Students on the playground or out of doors will drop, face down on the ground. 
~ Open all doors; leave windows as they are. 
~ The teacher should be ready with stories, songs, guessing games, etc., in case of an extended 

waiting period. 

At the "All Clear'' signal: 
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~ Children will resume their regular class activities. 
~ When a building is unsafe to resume classroom instruction or if the situation has made the 

streets and sidewalks hazardous, the superintendent (or designee) will declare the premises 
unsafe. 

~ If an evacuation is found necessary, the principal will post on a conspicuous place, the new 
location of the students. A notice or letter to parents designating a site as well as procedures 
should be included in the first day packet going home with students. 

Staff Responsibilities 
In the event of a disaster or civil defense alert, individuals on the school site have the following 
responsibilities: 

Principal 
~ Sound appropriate alarm to evacuate building (fire drill) or take cover within the building 

(civil defense). 
~ Following fire drill procedures, check the building to ensure that all students, personnel and 

visitors have evacuated the building. 
~ Provide for administration of first aid and request other emergency assistance as needed. 
~ Keep the Home Office and your local county office informed and, if necessary, set up a 

telephone communications at a nearby residence or business. 
~ Give directions to police in search clearing procedures and take full responsibility for search. 
~ Coordinate supervision of students and all clean-up or security efforts. 

Teachers 
~ 

~ 

Carry out appropriate emergency procedures to ensure the safety and welfare of students. 
Supervise children and maintain calm and order. 

~ Make sure you have access to the classroom copy of the students' emergency cards. 

Office Manager 
~ Assist and take direction from the principaL 
~ Make sure first aid supplies are handy in case they are needed. 
~ Carry out other duties as assigned. 

Custodial Engineers 
Shut off the valves for gas, water, electricity and air conditioning (if necessary). 
Open all gates and doors to assembly and exit areas. 

Aides, Volunteers and Other Adults 
Should assist teachers working with students to keep them safe, orderly and comfortable. 
Be on call for Administrators' requests. 

Communi"!] Council 
In advance of emergencies, the Community Council should ensure the following emergency supplies 
are stored: 

Student Emergency Packets (1 per student) 
2 quarts of water 
Solar blanket 
Food for two days 
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Note from parents with emergency instructions 

School Emergency Supplies: 
First aid kits 
Flashlights 
Batteries 
Radios 
Megaphone 
Walkie-talkies 

Emergency Procedures 
All classrooms should have emergency exit charts posted near the door(s). In the case of an 
emergency, every adult should be aware of his/her role and responsibilities and follow these 
procedures: 

1. Principal assesses the situation. 
2. Principal notifies all staff members of the emergency via P A, fire alarm, and/ or megaphone. 
3. Assigned person calls 911. 
4. Assigned person notifies APS headquarters. 
5. Principal or assigned person meets with emergency crews. 
6. Assigned person(s) ensures all classrooms, hallways and restrooms on first floor are empty 

after escorting students their students to assigned location. 
7. Assigned person(s) ensures all classrooms, hallways and restrooms on second floor are 

empty after escorting students their students to assigned location 
8. Assigned person(s) ensures the cafeteria and gym are empty. 
9. Assigned person(s) greet, organize and comfort students outside the building. 
10. Each teacher takes role and Lead Teachers pick up the names of any missing students and 

report these names to the emergency crew chief and the Principal. 
11. Assigned person(s) will direct students who need first aid to an assigned location. 
12. Principal determines, in consultation with the emergency crews, whether to release students 

to their homes or to return students to classes and makes announcement via megaphone. 
13. If students and staff are dismissed for the day, an assigned person(s) will be responsible for 

securing the building against vandalism and theft. 
14. All classroom teachers will ensure that students are released to guardians' care. 
15. In the case that counseling services are subsequendy needed by any students, the Principal 

and an assigned person will coordinate that effort. 
16. In the case that media coverage is an issue, Principal and an assigned person will control and 

organize press releases and media requests. 

First Aid 
The First Aid area should be located at an assigned place and properly stocked at all times. 
The First Aid team will consist of individuals assigned by the principal or designee. 
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DISASTER PLANS 
Whenever there is any type of disaster, the primary concern is the safety of the students. The 
following general guidelines will offer assistance in a variety of disaster situations. Each teacher 
should also display Disaster Plan guidelines prominently in each classroom. 

Fire 
1. Principal, custodians and/ or office manager will determine the location of the fire. 
2. Office manager will phone 911, picks up emergency card binder and student medication and 

leaves the building prepared to phone parents of any injured child. 
3. Custodian or principal will sound the fire alarms. 
4. Staff will follow emergency procedures previously described: 
5. Students should leave the room in a single file, walk briskly but carefully, and stay in their 

class group when they reach their designated spot. 

Earthquake 
If indoors: 

1. All drop down to the floor and duck and cover. 
2. Tum away from windows. 
3. Take cover under a desk or table or against an interior wall. 
4. Cover head with arms or hold to the cover and be prepared to move with it. 
5. Hold the position until the ground stops shaking. 
6. When initial shaking stops, principal or office manager sounds alarms to evacuate the 

building. 
7. Staff to follow emergency procedures previously described. 

If outdoors: 
1. Move away from buildings, poles and overhead wires. 
2. Lie down or crouch low to the ground. 
3. Look out for dangers that demand movement. 
4. Be prepared to duck and cover again due to after shocks. 
5. Staff to follow emergency procedures previously described. 

Flood I Severe Weather 
Warnings of severe weather are usually received via public radio or the State Warning Center. If 
time and conditions permit, students may be sent home. However, if the weather conditions 
develop during school hours, without sufficient warning, students should be held at school. 

The principal will assess the situation and make an announcement over the P A or megaphone to A) 
evacuate, B) stay in classes or C) release students to go home. 
See emergency procedures previously described for evacuation directions. 

Electrical Failure 
1. Principal and/or custodian notify the electrical company (PG&E) at 800-743-5000. 
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2. Office staff and classroom teachers turn off computers and other equipment that might be o damaged by a power surge when the service is restored. 

0 

0 

Gas Line Break 
1. Principal and/ or custodian notify PG&E. 
2. Principal and/ or custodian notify the Fire Department. 
3. Staff to follow the emergency procedures previously described. 

Water Main Break 
1. Principal and/ or custodian notifies the water department. 
2. Custodian shuts off water. 
3. Principal or notifies the police. 
4. Principal determines if it is necessary to follow the emergency procedures on page 6 to 

evacuate students and staff. 

Water Contamination 
1. Instruct teachers to move students away from drinking fountains and sinks. 
2. Notify school office and APS headquarters. 
3. Have custodian turn off pressure to drinking fountains and sinks. 

Chemical Spill/ Incident 
If Indoors: 

1. Block or rope off area- DO NOT TOUCH ANYTHING. 
2. Evacuate room and TURN OFF air conditioning system. 
3. Notify school office and Head Custodian of the incident - contact 911 if necessary. 
4. Head Custodian should check for chemical safety data to determine clean up procedure. 

If Outdoors: 
1. Upon hearing of a chemical leak (usually from the fire department or other city office) the 

principal will determine if students should be evacuated. 
2. Move away from buildings, poles and overhead wires. 
3. Close doors and windows and TURN OFF air conditioning system. 
4. If it is necessary to leave the site, move crosswind, never more directly with or against the 

wind which may carry fumes. 
5. Give first aid. 
6. Staff to follow the emergency procedures previously described. 

Lockdown/Shooting Incident 
If a shooting takes place the first priority is to shelter students and staff. On hearing shots or an 
announcement from Principal: 

1. Teachers close and lock all classroom doors and windows immediately. 
2. Teachers take roll. 
3. Teachers calmly direct students to duck under their desks. 
4. Principal calls 911. 
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5. Principal assigned person ensure students are not in the hallways or bathrooms. Students 
found in these areas are immediately escorted to a secure classroom or office. 

6. Office personnel close and lock all office doors and windows immediately. 
7. Nobody leaves their secure sites until emergency crew members escort them to safety. 
8. · Assigned person(s) will control and organize media. 
9. Assigned person(s) will ensure that counseling services are available as soon as possible. 

Bomb Threat 
There are two primary ways a bomb threat may arise. One is through a phone call or written letter 
in which a bomb is discussed. The other is through a citing of a suspicious object. Threats should 
be handled quickly and efficiently as if they were real and life threatening. 

If there is a phone call or written threat of a bomb on campus, the person who took the call or read 
the note will: 

1. Notify Principal immediately. 
2. Try to obtain information from the caller such as where the bomb is, where it is set to 

explode, what it looks like, what kind of bomb it is, why it is there and who the caller is. 
Note any identifying features about the caller (i.e. gender, speech patterns). 

If there is a citing of a suspicious object, the person would: 
1. Notify Principal immediately. 
2. Do not touch the object but note any identifying features to describe it to the Principal and 

emergency crews. 

In all cases: 
1. If Principal determines to evacuate, staff follows emergency procedures previously 

described. 
2. Before emergency crews are on campus, do not search for any bomb, or explosive. Search 

only for people who should be evacuated. 
3. If you see any suspicious object, steer clear of it and report it to the Principal and the 

emergency crew chief. Follow all emergency crew and bomb squad directives. 
4. Use radios, walkie-talkies and phones only if absolutely necessary as the frequencies may set 

off the bomb(s). 

Explosion 
If indoors: 

1. All drop down to the floor and duck and cover. 
2. Tum away from the windows. 
3. Take cover under a desk or table or against an interior wall. 
4. Cover head with arms of hold to the cover. 
5. Hold the position until directed to the building. 
6. Staff to follow the emergency procedures previously described. 

If outdoors: 
1. Move away from buildings, poles and overhead wires. 
2. Lie down or crouch low to the ground. 
3. Look out for dangers that demand movement. 
4. Staff to follow emergency procedures previously described. 
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0 
Death /Suicide 

1. Principal will be notified in the event of a death or suicide on campus. 
2. Assigned person(s) will phone 911. 
3. Assigned person(s) will phone APS headquarters. 
4. Principal will notify teachers to keep students in their classrooms until informed otherwise. 
5. Assigned person(s) will control and organize media. 
6. Assigned person(s) will notify relatives where the victim(s) have been taken and not divulge 

unnecessary details. 
7. Assigned person(s) will ensure that counseling services are available as soon as possible. 

Intruders/ Vicious Animals 
1. Call the school main office and office staff will check out the situation and take appropriate 

action (i.e., contact Police or animal control agency). 
2. Administration should initiate a code to alert staff of a potential suspicious intruder. 
3. Keep the students in the classroom until the threat is cleared. 
4. Implement shelter in place if necessary; lock classroom doors and windows, move away 

from windows, draw curtains, remain silent. 
5. Notify office of who is with you, if possible. 
6. All students outside of the building are to be quiedy and cautiously led into the building. 
7. Wait for further instructions from administration and/or police/animal agency. 

0 SCHOOL UNIFORMS 

0 

Aspire policy requires all students at Aspire schools to wear uniforms, beginning in the 2005-06 
school year. Aspire Public Schools is committed to create a culture of academic rigor in our schools. 
A uniform dress code encourages this atmosphere. Implementation of this policy will reduce 
distractions and disruptions caused by clothing, make economic disparities between students less 
obvious, minimize the use of clothing to signal gang affiliation and other risks to student safety, and 
promote student achievement and create an orderly learning environment. 

• Uniform selection: The specific uniform (i.e. colors and other specifications) will be determined 
by the school site with consideration for feeder schools. 

• Support for neet!J families: Each school will designate philanthropy or general funds to support 
families who may need assistance in meeting the uniform requirements. 

• Exceptions: Because Aspire schools are schools of choice, there will be NO exemptions for 
students. 

STUDENT DISCIPLINE 
Aspire believes that one of the major functions of education is the preparation of youth for 
responsible citizenship. Aspire shall foster a learning environment that reinforces self-discipline and 
the acceptance of personal responsibility. In addition, Aspire shall work with students and families 
to provide a safe school environment that provides students with the opportunity to have a quality 
education. 
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The following policies and procedures are designed to guide Aspire schools and personnel in dealing 
with student discipline issues, while providing students and parents with a clear set of expectations 
regarding student behavior and an understanding of the consequences of misconduct. 

As provided in Aspire charter petitions, the policies and procedures for suspension and expulsion of 
Aspire students set forth in this document comply with the policies and procedures identified in the 
California Education Code. These policies and procedures will be periodically reviewed and the lists 
of offenses for which students are subject to suspension or expulsion will be modified as necessary. 

These policies and procedures will be enforced fairly, uniformly, and consistendy without regard to 
sex, ethnic group, religion, sexual orientation, color, race, national origin and physical or mental 
disability 

Discipline in General 
Each school should develop a process for handling, and if necessary escalating, individual cases of 
student misbehavior. Strategies may include but are not limited to: 

• Relocating the student's desk to a different part of the classroom; 

• Assigning different or additional work appropriate to the infraction; 

• Utilizing a peer mediation or student conflict resolution program; 

• Individual conversation with the classroom teacher about behavior and consequences; 

• Utilizing a written referral framework; 

• Designating selected classrooms and teachers (typically, lead teachers or advisors) as places 
for "time out"; 

• Referring students to the principal or a designee; 

• Contacting parents/ guardians; and/ or 

• Requiring the student to attend before/after school detention or Saturday detention; 
All Aspire employees will report unmanageable or unusual behavior of students to the school 
principal or designee as soon as possible. The school principal or designee shall investigate the 
report and exercise his or her discretion for purposes of notification of parents, legal guardians, law 
enforcement, or local child protection services. 

Suspension 
Suspension is the temporary removal of a student from class instruction for adjustment or 
disciplinary reasons. A suspension does not mean any of the following: 

1. Reassignment to another class at the same school where the student will receive continuing 
instruction for the school day. 

2. Referral to an advisor assigned that role by the Principal. 

While on suspension from school, the student is not to loiter on or about any school grounds at any 
time, nor to attend any Aspire activity at any time, no matter where such activity may be taking 
place. Violation may result in further disciplinary action. 

0 

0 

Except in cases where suspension for a first offense is warranted in accordance with law, each 
school site shall consider suspension from school only when other means have not been successful 
or where the student's presence would constitute a danger to persons or property or seriously 0 
disrupt the educational process. 
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Authoriry to Suspend: 
1. A teacher may suspend a student only from his/her classroom for the day of the suspension 

plus the following school day. 
2. The Principal or his/her designee may suspend a student from class, classes or the school 

campus for a period not to exceed five school days. 
3. The Superintendent or his/her designee may extend a student's suspension pending final 

decision by the Aspire Board of Directors -Executive Committee ("Aspire Executive 
Committee") on a recommendation for expulsion. 

4. A Special Education student being considered for expulsion may be suspended for ten (1 0) 
consecutive days pending assessment and an IEP Team meeting. The suspension may also be 
extended pending final decision by the Aspire Executive Committee on a recommendation for 
expulsion. 

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to 
school activity or school attendance occurring within a school under the jurisdiction of the Chief 
Executive Officer or principal or occurring within any other school district. A pupil may be 
suspended or expelled for acts that are enumerated in the section and related to school activity or 
attendance that occur at any time, including, but not limited to any of the following: 
• While on school grounds. 
• While going to or coming from school. 
• During the lunch period whether on or off the campus. 
• During, or while going to or coming from, a school sponsored activity. 

Grounds for Suspension and Expulsion 
The following information is provided in order to provide uniformity within Aspire in matters of 
student misconduct requiring disciplinary action. The following offenses constitute grounds for 
suspension and expulsion and require police notification for the grade levels indicated: 
• Physical Injury: Caused, attempted to cause, or threatened to cause physical injury to another 

person (Ed. Code 48900(a)(1)) or willfully used force or violence upon the person of another, 
except in self-defense. (Ed. Code 48900(a)(2)) Notification to police required for students in 
grades K-12. 

• Weapons, Explosives, Dangerous Objects: Possessed, sold, or otherwise furnished any 
firearm, knife, explosive, or other dangerous object, unless, in the case of possession of any 
object of this type, the pupil had obtained written permission to possess the item from a 
certificated school employee, which is concurred in by the principal or the designee of the 
principal. (Ed.Code 48900(b)) Notification to police required for students in grades K-12. 

• Controlled Substances/ Alcohol: Unlawfully possessed, used, sold, or otherwise furnished, or 
been under the influence of, any controlled substance listed in Chapter 2 (commencing with 
Section 11 053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an 
intoxicant of any kind. (Ed.Code 48900(c)) Notification to police required for students in grades 
K-12. 

• Substances in Lieu of Controlled Substances: Unlawfully offered, arranged, or negotiated to 
sell any controlled substance listed in Chapter 2 (commencing with Section 11 053) of Division 
10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, and then 
either sold, delivered, or otherwise furnished to any person another liquid, substance, or material 
and represented the liquid, substance, or material as a controlled substance, alcoholic beverage, 
or intoxicant. (Ed.Code 48900(d)) Notification to police required for students in grades K-12. 

• Robbery or Extortion: Committed or attempted to commit robbery or extortion. (Ed. Code 
48900(e)) Notification to police required for students in grades K-12. 
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• Damage to Property: Caused or attempted to cause damage to school property or private 
property. (Ed. Code 48900(£)) Notification to police required for students in grades K-12. o 

• Theft of Property: Stole or attempted to steal school property or private property. (Ed. Code 
48900(g)) Notification to police required for students in grades 4-12. 

• Tobacco: Possessed or used tobacco, or any product containing tobacco or nicotine products, 
including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless 
tobacco, snuff, chew packets, and betel. However, this section does not prohibit use or 
possession by a pupil of his or her own prescription products. (Ed.Code 48900(h)) 

• Obscenity /Profanity: Committed an obscene act or engaged in habitual profanity or vulgarity. 
(Ed.Code 48900(i)) 

• Drug Paraphernalia: Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 
any drug paraphernalia, as defined in Section 11014.5 of the Health and Safety Code. (Ed.Code 
489000)) Notification to police required for students in grades K-12. 

• Disruption/Defiance: Disrupted school activities or otherwise willfully defied the valid 
authority of supervisors, teachers, administrators, or other school personnel engaged in the 
performance of their duties. (Ed.Code 48900(k)) Notification to police required for students in 
grades K-12. 

• Received Stolen Property: Knowingly received stolen school property or private property. 
(Ed.Code 48900(1.)) Notification to police required for students in grades 4-12. 

• Imitation Firearm: Possessed an imitation firearm. (Ed. Code 48900(m)) Notification to police 
required for students in grades 4-12. 

• Definition of Imitation Firearm: a replica of a firearm that is so substantially similar in physical 
properties to an existing firearm to lead a reasonable person to conclude that the replica is a 

0 firearm. (Ed.Code 48900(m)) 
• Sexual Assault/Sexual Battery: Committed or attempted to commit a sexual assault as defined 

in Section 261, 266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual battery as 
defined in Section 243.4 of the Penal Code. (Ed. Code 48900(n)) Notification to police required 
for students in grades 4-12. 

• Definition of S exua! Assault: includes rape, various types of sexual abuse, and lewd and lascivious 
conduct. (Penal Code 261, 266c, 286, 288, 288a, 289.) 

• Definition of S exua! Battery: the touching of an intimate part of another person, if the touching is 
against the will of the person touched, and is for the specific purpose of sexual arousal, sexual 
gratification, or sexual abuse. (Penal Code 243.4.) 

• Harassment of Witness: Harassed, threatened, or intimidated a pupil who is a complaining 
witness or witness in a school disciplinary proceeding for the purpose of either preventing that 
pupil from being a witness or retaliating against that pupil for being a witness, or both. (Ed. Code 
48900(o)) 

• Sexual Harassment: Committed sexual harassment. (Ed. Code 48900.2) 
• Definition of S exua! Harassment: an act which, upon review of a reasonable person of the same 

gender as the victim, is determined to be sufficiendy severe or pervasive so as to cause negative 
impact on one's academic performance or to create an intimidating, hostile or offensive 
educational environment. Notification to police required for students in grades 4-12. 

• Limitation: Sexual harassment must be unwelcomed by the recipient in order to constitute a 
violation of Education Code 48900.2. 

• Limitation: Only students in grades 4-12 are subject to suspension for sexual harassment. 
• Hate Violence: Caused, attempted to cause, threatened to cause, or participated in an act of 

hate violence. (Ed.Code 48900.3) Notification to police required for students in grades K-12. 
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• Dpnition of Hate Violence: the use of force or threat of force to intimidate a person in the exercise 
of a constitutional or statutory right, or damage or destruction of property for the purpose of 
intimidating or interfering with a person because of that individual's "race, color, religion, 
ancestry, national origin, disability, gender, or sexual orientation." 

• Intentional Harassment: Created a hostile educational environment (Ed.Code 48900.4) 

• Dpnition of Intentional Harassment: engaging in harassment, threats or intimidation, directed against 
a student or group of students, that is sufficiently severe or pervasive to have the actual and 
reasonably expected effect of materially disrupting a classroom, creating substantial disorder, and 
invading the rights of the students or group of students by creating an intimidating or hostile 
educational environment. 

• Terrorist Threats Against School Officials and/ or Property: Committed a terroristic threat 
against school officials, school property or both (Ed.Code 48900.7) 

o Dpnition ofTerrorist Threat. includes any statement, whether written or oral, by a person 
who willfully threatens to commit a crime which will result in: 

• death 
• great bodily injury to another person, or 
• property damage in excess of one thousand dollars ($1,000.00), 
• with the specific intent that the statement is to be taken as a threat, even if there 

is no intent of actually carrying it out, which, on its face and under the 
circumstances in which it is made, is so unequivocal, unconditional, immediate, 
and specific as to convey to the person threatened a gravity of purpose and an 
immediate prospect of execution of the threat, and thereby causes that person 
reasonably to be in sustained fear for: 

• his or her own safety, 
• his or her immediate family's safety, 
• the protection of school property, and/ or 
• the personal property of the person threatened or of his or her immediate family. 

• Electronic Signaling Device: Possessed electronic signaling device, including cell phones and 
pagers while on school grounds while attending school sponsored activities or while under the 
supervision and control of school employees (Ed. Code 48901.5) 

• Hazing: Engaged in hazing activities or any act that causes or is likely to cause personal 
humiliation or disgrace (Ed.Code 32050-32052) 

• Vandalism/Malicious Mischief: Defaced, damaged or destroyed any school property 
including, books, supplies of all kinds, equipment, buildings and grounds. 

• Note: Parents can be held financially liable for damages up to $10,000 and shall also be liable for 
the amount of any reward not exceeding $10,000 pursuant to Section 53069.5 of the 
Government Code (Ed.Code 48904). 

See complete Suspension/ Expulsion Poliry and Procedures for steps taken in cases requiring suspension and appeals 
process. 

Expulsion 
Expulsion is the involuntary removal of a student from all schools and programs of Aspire for an 
extended period of time for acts of specified misconduct. Except for single acts of a grave nature, 
expulsion is used only when there is a history of misconduct, when other forms of discipline, 
including suspension, have failed to bring about proper conduct, or when the student's presence 
causes a continuing danger to other students. Final action is only taken by vote of the Aspire Board 
of Directors- Executive Committee ("Aspire Executive Committee"). 

AppendixVe Aspire School Safety Plan p.16 of25 



In the event that a student is recommended for expulsion from Aspire, he or she is entided to a 
hearing and, among other things, advance written notice of the rights and responsibilities 
enumerated in Education Code section 48918. Written notice of these due process rights shall be 
provided at least 10 days in advance of the date set for the hearing. (Ed. Code 48918) 

Expulsion proceedings for a currendy identified Special Education student require additional due 
process procedures. Aspire will follow all due process procedures for Special Education students 
included in this document and in the Education Code. 

While under expulsion, a student cannot enroll in another California school district without approval 
of that district's Board of Education. Certain expelled students may enroll only in Juvenile Court 
Schools, County Community Schools, or District operated Community Day Schools (AB922) during 
the duration of the expulsion. 

The Aspire Executive Committee, upon voting to expel a pupil, may suspend the enforcement of 
the expulsion order for a period of not more than one calendar year and may, as a condition of the 
suspension of enforcement, assign the pupil to a school, class, or program that is deemed 
appropriate for the rehabilitation of the pupil. The rehabilitation program to which the pupil is 
assigned may provide for the involvement of the pupil's parent or guardian in his or her child's 
education in ways that are specified in the rehabilitation program. A parent or guardian's refusal to 
participate in the rehabilitation program shall not be considered in the Aspire Executive 
Committee's determination as to whether the pupil has satisfactorily completed the rehabilitation 
program. (Ed. Code 48917) 

Expellable Offenses: 

Category I - Mandatory Expulsion 
Under the mandatory provisions of Education Code 48915(c), a student who has committed one or 
more of the following acts must be recommended for expulsion and the Aspire Executive 
Committee must expel the student. 

• Possessing, selling or otherwise furnishing a firearm when an Aspire employee verified 
firearm possession, 

• Brandishing a knife at another person, 
• Unlawfully selling a controlled substance listed in Chapter 2 (commencing with Section 

11 053) of Division 10 of the Health and Safety Code, or 
• Committing or attempting to commit a sexual assault or committing sexual battery 

Category II - Mandatory Recommendation for Expulsion 
Under the mandatory provision of Education Code 48915(a), a student who has committed one of 
the following acts of misconduct must be recommended for expulsion unless particular 
circumstances render it inappropriate. 

• Causing serious physical injury to another person, except in self-defense; 
• Possession of any knife, explosive, or other dangerous object of no reasonable use to the 

student; 
• Unlawful possession of any controlled substance listed in Chapter 2 (Commencing with 

0 

0 

Section 11 053) of Division 10 of the Health and Safety Code, except for the first offense for o' , 

the possession of not more than one avoirdupois ounce of marijuana, other than 
concentrated cannabis; 

• Robbery or extortion; 
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• Assault or battery upon a school employee . 

Category III - Expulsion May Be Recommended 
In accordance with Education Code 48915 and by direction of the California Board of Education, a 
student may be considered for expulsion for committing any act not listed in Category I or II and 
enumerated in Education Code sections 48900, 48900.2, 48900.3, 48900.4, or 48900.7. 

Note: The Aspire Executive Committee's decision to expel a student for violations included in 
Categories II and III must be based on a finding of one or both of the following: 

1. Other means of correction are not feasible or have repeatedly failed to bring about the 
proper conduct. 

2. Due to the nature of the act, the presence of the pupil causes a continuing danger to the 
physical safety of the pupil or others. (Ed. Code 48915(b) and 48915(e).) 

Note: If the Discipline Review Board chooses not to recommend the expulsion of the student, 
Aspire may, at its discretion, impose a lesser form of disciplinary action which may include assigning 
the student to another school or program. Such transferred students will not be permitted to re­
enroll in their former school of assignment. (Ed. Code 48918(e).) 

See complete Suspension/ Expulsion Poliry and Procedures for procedures in cases involving expulsion, requiring the 
extension of suspension and/ or expulsion, and the appeals process. 

ANTI-DISCRIMINATION AND ANTI-HARASSMENT 

POLICY 

Aspire Public Schools ("Aspire") is committed to providing a cooperative and comfortable work 
and education environment free of discrimination and harassment of any kind. Accordingly, Aspire 
forbids discrimination against any employee, applicant for employment, or student, on the basis of 
sex, ethnic group, religion, sexual orientation, color, race, national origin and physical or mental 
disability. Aspire will not tolerate discrimination or harassment activity by any of its employees, 
non-employee volunteers, or any other person subject to the control of school authorities. 
Furthermore, all programs and activities at Aspire shall be free from discrimination and harassment 
with respect to sex, ethnic group, religion, sexual orientation, color, race, national origin and physical 
or mental disability. 

This policy is intended to be consistent with, and intended to be, enforced in conformity with the 
California Fair Employment and Housing Act and Tide VII of the Civil Rights Act of 1964, which 
prohibits harassment in the workplace, as well as multiple sections of the Education Code. 

Students 
All students shall have equal opportunities in admission and access to the educational program, 
guidance and counseling programs, athletic programs, testing procedures, and other activities. 
Eligibility for choral and cheerleading groups shall be determined solely on the basis of objective 
competencies. School staff and volunteers shall carefully guard against segregation, bias and 
stereotyping in instruction, guidance and supervision. 
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Aspire schools may provide girls and boys with separate shower rooms and sex education classes in 
order to protect student modesty. In physical education, when objective standards have an adverse 
effect on students because of their gender, race, ethnic group or disability, other standards should be 
used to measure achievement and create comparable educational opportunities. 

The Board prohibits intimidation or harassment of any student by any employee, student or other 
person in Aspire. Staff shall be alert and immediately responsive to student conduct that may 
interfere with another student's ability to participate in or benefit from school services, activities or 
privileges. 

Students who harass or discriminate against other students shall be subject to appropriate counseling 
and discipline, up to and including expulsion. An employee who permits or engages in 
discrimination or harassment may be subject to disciplinary action, up to and including dismissal. 

Any student who feels that he/ she is being harassed or discriminated against should immediately 
contact the principal or designee. The student and/ or parent may file a complaint verbally or in 
writing under Aspire's "Discrimination/Harassment Student/Parent Complaint Procedure." Upon 
receipt of a harassment complaint the Chief Executive Officer or designee will be notified. 
Complaints of harassment will be investigated immediately according to the procedures set forth in 
Aspire's "Discrimination/Harassment Student/Parent Complaint Procedure." 

Aspire's "Anti-Discrimination and Anti-Harassment Policy" and the "Discrimination/Harassment 
Student/Parent Complaint Procedure" will be reviewed with students at the beginning of each 
school year, either in the classroom or in student assemblies. 

At the start of each school year, this policy will be mailed to parents/ guardians. 

Employees - Sexual Harassment 
Aspire forbids discrimination against any employee, applicant for employment, or student, 
on the basis of sex. Aspire will not tolerate sexual harassment activity by any of its 
employees. This policy similarly applies to non-employee volunteers or any other person 
subject to the control of school authorities. 

A. Definitions 
(1) Conduct of a Sexual Nature- Conduct of a sexual nature may include, but is not limited to, 

verbal, visual or physical sexual advances, including subde pressure for sexual activity; 
touching, staring, looking up and down, pinching, patting, or brushing against; comments 
regarding physical or personality characteristics of a sexual nature; sexually-oriented 
"kidding," "teasing," double-entendres, explicit or suggestive messages, cartoons, pictures 
and jokes, and any harassing conduct to which an employee would not be subjected but for 
such employee's sex. 

(2) Unwelcome Conduct of a Sexual Nature. 

AppendixVe 

(a) Verbal, visual or physical conduct of a sexual nature may constitute sexual 
harassment when the allegedly harassed employee has indicated, by his or her 
conduct, that it is unwelcome. 

(b) An employee who has initially welcomed such conduct by active participation must 
give specific notice to the alleged harasser that such conduct is no longer welcome in 
order for any such subsequent conduct to be deemed unwelcome. 
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(c) Aspire prohibits any conduct of a sexual nature directed toward students by teachers 
or others to whom this policy applies, and shall presume that any such conduct is 
unwelcome. 

B. S exua! Harassment Prohibited 
(1) For the purposes of this policy, unwelcome sexual advances or requests for sexual favors, 

and other unwelcome conduct of a sexual nature, constitute prohibited sexual harassment if: 
(a) Submission to the conduct is made either an explicit or implicit condition of 

employment (as an illustration, and not as a limitation, where a person's continued 
employment is conditioned upon or impacted by prohibited sexual-based factors); 

(b) Submission to or rejection of the conduct is used as a basis for an employment 
decision affecting the harassed employee; and 

(c) The conduct substantially interferes with an employee's or student's performance, or 
creates an intimidating, hostile, or offensive work or school environment, regardless 
of whether the employee's continued employment or compensation is affected. 

(2) Specific Prohibitions--Administrators and Supervisors. 
(a) It is sexual harassment for a manager or supervisor to use his or her authority to 

solicit sexual favors or attention from subordinates when the subordinate's failure to 
submit will result in adverse treatment, or when the subordinate's acquiescence will 
result in preferential treatment. 

(b) Administrators and supervisors who either engage in sexual harassment or tolerate 
such conduct by other employees shall be subject to sanctions, as described below. 

(3) Specific Prohibitions--Non-managerial arid Non-supervisory Employees: It is sexual 
harassment for a non-administrative and non-supervisory employee to subject another such 
employee to any unwelcome conduct of a sexual nature. Employees who engage in such 
conduct shall be subject to sanctions as described below. 

(4) Specific Prohibitions--Employees and Students: It is sexual harassment for an employee to 
subject a student to any conduct of a sexual nature. Employees who engage in such conduct 
shall be subject to sanctions. 

C. &porting, Investigation, and Sanctions 
(1) It is the express policy of Aspire to encourage victims of sexual harassment to report such 

claims. Aspire understands that victims of harassment are often embarrassed and reluctant 
to report acts of harassment for fear of being blamed, concern about being retaliated against, 
or because it is difficult to discuss sexual matters openly with others. However, no employee 
of Aspire should have to endure harassing conduct, and therefore the School encourages 
everyone to promptly report any incidents of harassment so that corrective action can be 
taken. 

Appendix Ve 

(a) Employees who feel that their superiors are conditioning promotions, increases in 
wages, continuation of employment, or other terms or conditions of employment 
upon agreement to unwelcome conduct of a sexual nature, are encouraged to report 
these conditions to the appropriate administrator. If the employee's direct 
administrator or supervisor is the offending person, the report shall be made to the 
next higher level of authority. 

(b) Employees are also urged to report any unwelcome conduct of a sexual nature by 
superiors or fellow employees if such conduct interferes with the individual's work 
performance, or creates a hostile or offensive working environment. 

(c) Students are urged to report any conduct of a sexual nature by school employees or 
others to whom this policy applies to a school counselor or administrator. 
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(2) Every reported complaint of harassment will be investigated prompdy and thoroughly by 
Aspire. Typically the investigation will include interviewing the complainant, anyone who 
may have knowledge of the alleged harassment, and the alleged harasser. Once the 
investigation is completed, Aspire will notify the complainant of the results of the 
investigation. Aspire will make every effort to handle the investigation in as confidential a 
manner as possible consistent with a thorough, fair and proper investigation. Aspire will not 
tolerate reprisals or retaliation against anyone as a result of the good-faith reporting of 
charges of sexual harassment. 

(3) In determining whether alleged conduct constitutes sexual harassment, the totality of the 
circumstances, the nature of the conduct, and the context in which the alleged conduct 
occurred have to be investigated. 

( 4) Any employee found to have engaged in sexual harassment shall be subject to sanctions, 
including, but not limited to, warning or reprimand, suspension, or termination. Conduct of 
a sexual nature directed toward students shall be reported as child abuse for investigation by 
appropriate law enforcement and/ or other authorities. 

D. Filing Complaints with State and Federal Agencies 
In addition to notifying Aspire of harassment or retaliation, aggrieved parties may wish to file 
complaints with other appropriate state and federal agencies, including the United States Equal 
Employment Opportunity Commission (EEOC) and/ or the California Department of Fair 
Employment and Housing (DFEH), which have authority to conduct investigations of facts. 
Aggrieved parties are advised that statutory deadlines apply for the tender of complaint to either the 
EEOC and/ or the DFEH and that if complaints are not timely filed they may be barred by law. If 
the EEOC and/ or the DFEH believe that a complaint is valid and setdement efforts fail, aggrieved 
parties may seek an administrative hearing. Aggrieved parties may also be en tided to file a lawsuit in 
Federal or state court. Administrative agencies and the courts have the authority to award monetary 
and non-monetary relief in meritorious cases. Employees can contact the nearest EEOC or DFEH 
office at the locations listed on Aspire's employment law poster or by checking the state government 
listings in the local telephone directory. 

Employees -All Other Kinds of Discrimination or Harassment 
Prohibited harassment on the basis of race, ethnic group, color, national origin, ancestry, religion, 
physical or mental disability, marital status, medical condition, sexual orientation, veteran status, age, 
or any other protected basis, includes behavior similar to sexual harassment, such as: 

• Verbal conduct such as threats, epithets, derogatory comments, or slurs; 
• Visual conduct such as derogatory posters, photographs, cartoons, drawings, or gestures; 
• Physical conduct such as assault, unwanted touching, or blocking normal movement; and 
• Retaliation for reporting harassment or threatening to report harassment. 

Complaint Procedure 
Aspire's complaint procedure provides for an immediate, thorough, and objective investigation of 
any claim of unlawful or prohibited harassment, appropriate disciplinary action against one found to 
have engaged in prohibited harassment, and appropriate remedies for any victim of harassment. A 
claim of harassment may exist even if the employee has not lost a job or some economic benefit. 

0 

0 

Employees who believe they have been harassed on the job, or who become aware of the 0 
harassment of others are encouraged to inform the offender that this behavior is unwelcome. They 
should also immediately provide a written or verbal complaint to your supervisor, manager, Human 
Resources, or any other member of management as soon as possible. The complaint should be as 
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detailed as possible, including the names of individuals involved, the names of any witnesses, direct o quotations when language is relevant, and any documentary evidence (notes, pictures, cartoons, etc.). 

All incidents of prohibited harassment that are reported will be investigated. Aspire will immediately 
undertake or direct an effective, thorough, and objective investigation of the harassment allegations. 
The investigation will be completed and a determination regarding the reported harassment will be 
made and communicated to the employee who complained and to the accused harasser(s). 

If Aspire determines that prohibited harassment or other conduct that violates an Aspire policy has 
occurred, the organization will take effective remedial action commensurate with the circumstances. 
Appropriate action will also be taken to deter any future harassment. If a complaint of prohibited 
conduct is substantiated, appropriate disciplinary action, up to and including immediate termination, 
will be taken. Whatever action is taken against the wrongdoer will be communicated to the 
employee who complained. Applicable law prohibits retaliation against any employee who 
complains of prohibited harassment or who participates in an investigation. 

Liability for Harassment 
Any employee of Aspire, whether an employee, supervisor, or manager who is found to have 
engaged in prohibited harassment is subject to disciplinary action, up to and including immediate 
discharge from employment. Any employee who engages in prohibited harassment, including any 
supervisor or manager who knew about the harassment but took no action to stop it, may be held 
personally liable for monetary damages. Aspire does not consider conduct in violation of this policy 
to be within the course and scope of employment or the direct consequence of the discharge of 
one's duties. Accordingly, to the extent permitted by law, Aspire reserves the right not to provide a o defense or pay damages assessed against employees for conduct in violation of this policy. 

0 

PREVENTION OF CHILD ABUSE POLICY 
Aspire is committed to maintaining safe and secure campuses for students, and for following its legal 
responsibilities in reporting suspected child abuse/neglect to the proper authorities. 

Reporting Suspected Abuse/Neglect 
While the responsibility of enforcing legal prohibitions against child abuse and neglect lies with the 
protective agencies such as the local police department and Children's Protective Services, Aspire's 
child care custodians (including teachers, administrative officers, certificated personnel; etc.) are 
mandated reporters of known or suspected child abuse/ neglect and are required to fulfill this legal 
responsibility. Every child care custodian of Aspire must sign a "Child Abuse Reporting" form 
indicating they understand their responsibilities to report known or suspected child abuse/ neglect. 

See complete Prevention rf Child Abuse Poliry and Procedure for specific steps regarding the reporting rf suspected 
abuse and neglect. 

Reporting Problems at the School Site 
Aspire maintains zero tolerance for abuse. Every member of any Aspire community must 
participate actively in the protection of its students. 

All Aspire schools will monitor the school buildings and grounds: 
• All unused rooms, storage areas, and closet doors should be kept locked at all times; 
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• all unused buildings and areas must be designated, posted and enforced as off-limits to 
children; 

• all students are required to remain in areas that are easily viewed by employees; 
• Interior doors should be left open and unlocked when rooms are in use 
• Blinds should be left open to allow informal monitoring by a passerby. 

In the event that any current or future Aspire employee observes any suspicious or inappropriate 
behaviors on the part of any third party or other employee while on any Aspire premises, he or she 
is required to immediately report their observations to the principal or designee. Examples of 
suspicious or inappropriate behaviors include, but are not limited to: 

• policy violations, 
• neglectful supervision, 
• "private time" with students, 
• taking students off premises without adhering to procedures, 
• buying unusual gifts for children and youth, 
• swearing or making suggestive comments to students, 
• or any other conduct as identified in this policy, or which is inappropriate or illegal in the 

eyes of the observer. 

All reports of suspicious or inappropriate behavior with students will be taken seriously. The 
principal or designee will conduct an immediate investigation concerning the alleged act or omission. 
If at any point in gathering information about the allegedly suspicious, inappropriate or illegal 

0 

behavior, a concern arises that there is a possibility of abuse of any kind, appropriate law 0 
enforcement and/ or local child protection services will be contacted immediately and a report will I 

be filed. If at any point any policy violations with students are confirmed, employees will be subject 
to disciplinary action, including but not limited to, administrative leave, termination and/ or criminal 
prosecution. 

Aspire will cooperate will any and all law enforcement and/ or governmental entities in the 
implementation and enforcement of this policy. 

EMPLOYEE CONDUCT WITH STUDENTS 
All Aspire employees are responsible for conducting themselves in ways that preserves the safety of 
students and that prevents either the reality of or perception of inappropriate interaction with 
students. 

In general, all Aspire employees will treat all children with respect and consideration equally, 
regardless of sex, race, religion, culture or socio-economic status. Employees will portray a positive 
role model for youth by maintaining an attitude of respect, patience and maturity. 

Alcohol, Tobacco, and Controlled Substances 
All Aspire employees are prohibited from the use, possession, or distribution of alcohol, tobacco 
products, or any illegal controlled substances while in the presence of students or at any time on 
school grounds. They are also prohibited from being under the influence of alcohol or any illegal 
controlled substances while in the presence of students or at any time on school grounds. 
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Transportation of Students 
Aspire employees may occasionally be in a position to provide transportation for students. The 
following guidelines should be observed in such circumstances: 

a) With the exception of emergency situations related to medical necessity, employees should 
avoid transporting students without the written permission of his or her parent or guardian; 

b) If written permission is not possible, the employee should make a written record of any 
verbal permission granted by the parent or guardian; 

c) Students should be transported directly to their destination and no unauthorized or 
unnecessary stops should be made; 

d) Employees will avoid unnecessary and/ or inappropriate physical contact with students while 
in vehicles; 

e) Drivers who are assigned to transport students must be at least 21 years old and must abide 
by standards related to insurance and other legal requirements; 

f) The employee should make a written record of the trip, including departure and arrival times 
and locations and students involved; and 

g) Whenever possible, two Aspire employees should collectively engage in the transportation 
activity. 

Language 
Employees will not speak to students in a way that is or could be construed by any observer as 
harsh, coercive, threatening, intimidating, shaming, derogatory, demeaning, or humiliating. 
Employees are to refrain from swearing in the presence of students. Employees are cautioned 
against initiating sexually oriented conversations with students, except in the context of Aspire's 
health education or advisory curriculum. Employees are not permitted to discuss their own sexual 
activities with students. 

Gifts 
Money will not be given to students. Gifts will not be given to individual students, except as an 
award related to a previously announced academic competition; or as a group award given to all 
participants in celebration of classroom or school accomplishment or special event. 

Attire 
Employees must be appropriately and professionally dressed in presence of students. Each school 
may adopt its own dress code for employees and employees will be expected to follow that code. 

Behavior 
One-to-one counseling with students will be done in a public place insofar as possible, where private 
conversations are possible but occur in full view of others. 

Employees will refrain from intimate displays of affection towards others in the presence of 
students, parents, and other personnel. 

Employees are prohibited from possessing any sexually oriented materials (magazines, cards, videos, 
films, clothing, etc) on school grounds or in the presence of students. 
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Physical contact with students 
Some forms of physical contact between adults and children are appropriate and that other forms 0 
are inappropriate, illegal, or have been used by adults to initiate inappropriate or illegal contact with 
children. 

Appropriate physical contact between employees and students include, but are not limited to: 

• Handshakes; 
• "High Fives" or hand slapping; 
• briefly touching tops of heads, shoulders or upper back in acknowledgement, congratulation 

or consolation; 
• brief sideways hugs; and 
• holding hands while walking with small children. 

Inappropriate physical contact between employees and students include, but are not limited to: 
• full body hugs or lengthy embraces; 

• kisses; 
• holding small children on the lap; 
• touching bottoms, chests, knees, legs, , and/ or genital areas; 
• showing affection in isolated or private areas; 

• sleeping with a student; 
• wrestling with students; 
• tickling students; 
• piggyback rides; 
• any type of massage; 
• any form of unwanted affection; and/ or 
• any compliments that relate to physique or body development. 

All Aspire employees are prohibited from using physical punishment in any way for behavior 
management of students. No form of physical discipline is acceptable. Tbis prohibition includes 
spanking, slapping, pinching, hitting or any other physical force as retaliation or correction for 
inappropriate behaviors by students. Other prohibitions include, but are not limited to, 

• isolation except as needed for the child to gain self-control (and then only under the 
supervision of an adult, and no longer than 15 minutes), 

• withholding food or water, 
• degrading punishment, 
• work assignments unrelated to a natural or logical consequence, 

. . 
• excessive exercise, 
• withholding access to contact with parents or guardians, 
• withholding or using medications for punishment, 
• mechanical restraint such as rope or tape to restrict movement, or 
• any type of physical restraint. 
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Appendix VIa: Anti-Discrimination/Anti-Harassment Policy and Procedure 

Dear Parents: 

The most important responsibility that our schools have is the safety of all students. Every child has the right to a positive learning 
environment. Almost daily, deplorable acts of intolerance and hate in our society and in the global community remind us that our schools 
play an important role in helping you to understand and respect differences as well as acknowledging and celebrating the many things that 
we have in common. 

This letter is sent to parents each year in order to convey our expectations and the consequences involved when students make a poor 
choice that jeopardizes a safe school environment. Aspire Public Schools ("Aspire") has a "no tolerance" policy regarding intimidation or 
harassment. Our policy is consistent with the California Student Safety and Violence Prevention Act, which stipulates that no person shall 
be subjected to discrimination on the basis of race, ethnic group identification, sex, national origin, religion, color, mental or physical 
disability, sexual orientation or gender identity. If such an act occurs, we ask that you to follow our "Discrimination/Harassment 
Complaint Procedure" (enclosed). We will take the strongest possible action against any and all students who harass others, including 
suspension, expulsion and contacting the police. 

Unacceptable Behaviors 
The following Education Codes describe the types of behaviors that will not be tolerated in Aspire Public Schools: 

Education Code 48900.2-Sexual Harassment. This Code provides for the suspension or expulsion of student's for committing sexual 

Q rassment which is defined as behavior that is "sufficiendy severe or pervasive to have a negative impact upon the individual's (the 
tim's) academic performance or to create an intimidating, hostile, or offensive educational environment." 

Education Code 48900.3-Hate Violence. This Code provides for the suspension or expulsion of students who have "caused, 
attempted to cause, threatened to cause, or participated in an act of hate violence." 

Education Code 48900.4-Harassment, Threats, or Intimidation. Students may be suspended or expelled if it is determined that the 
pupil has "intentionally engaged in harassment, threats, or intimidation directed against a pupil or group of pupils, that is sufficiendy severe 
or pervasive to have the actual and reasonably expected effect of materially disrupting classwork, creating substantial disorder and invading 
the rights of that pupil or group of pupils by creating an intimidating or hostile educational environment." 

Consequences of Unacceptable Behaviors 
Education Code 4890D-Grounds for Suspension or Expulsion. Negative conduct that results in physical injury or violence is 
unacceptable. Similarly, the possession, sale, or decision to furnish a firearm (real or imitation), knife, explosive, controlled substance, drug 
paraphernalia, alcoholic beverage, tobacco product, or other illegal substance are among the acts that will result in a student's removal from 
school. Additionally, students may be suspended or expelled for: damaging, stealing, or receiving school or private property; committing 
robbery or extortion; committing obscene acts or using profanity; disrupting school activity; engaging in sexual harassment; committing 
sexual assault. 

Thank you for helping us convey three important messages: (1) every student has the right to a harassment-free education, (2) negative 
behaviors will not be tolerated, and (3) students have the right and responsibility to report problems. Student concerns will be heard in a 
respectful and confidential manner. 

Sincerely, 

Don Shalvey 
aefExecutive Officer 
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Board Policy 

DISCRIMINATION /HARASSMENT POLICY 

Aspire Public Schools' ("Aspire") programs and activities shall be free from discrimination including harassment with respect to ethnic 
group, religion, gender, sexual orientation, color, race, national origin and physical or mental disability. 

The Board of Directors (the ''Board") shall ensure equal opportunities for all students in admission and access to the educational program, 
guidance and counseling programs, athletic programs, testing procedures, and other activities. Eligibility for choral and cheerleading groups 
shall be determined solely on the basis of objective competencies. School staff and volunteers shall carefully guard against segregation, bias 
and stereotyping in instruction, guidance and supervision. 

Aspire schools may provide girls and boys with separate shower rooms and sex education classes in order to protect student 
modesty. In physical education, when objective standards have an adverse effect on students because of their gender, race, 
ethnic group or disability, other standards shall be used to measure achievement and create comparable educational 
opportunities. 

The Board prohibits intimidation or harassment of any student by any employee, student or other person in Aspire. Staff shall be alert and 
immediately responsive to student conduct that may interfere with another student's ability to participate in or benefit from school services, 
activities or privileges. 

Students who harass or discriminate against other students shall be subject to appropriate counseling and discipline, up to and includinO 
expulsion, An employee who permits or engages in discrimination or harassment may be subject to disciplinary action, up to and including 
dismissal. 

Any student who feels that he/ she is being harassed or discriminated against should immediately contact the principal or designee. The 
student and/or parent may file a complaint verbally or in writing under Aspire's "Discrimination/Harassment Complaint Procedure." 
Upon receipt of a harassment complaint the Chief Executive Officer or designee will be notified. Complaints of harassment will be 
investigated immediately according to the procedures set forth in Aspire's ''Discrimination/Harassment Complaint Procedure." 

Aspire's ''Discrimination/Harassment Policy" and the "Discrimination/Harassment Complaint Procedure" will be reviewed with students 
at the beginning of each school year, either in the classroom or in student assemblies. 

At the start of each school year, this policy will be mailed to parents/ guardians. 

0 
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Administrative Regulation 

DISCRIMINATION /HARASSMENT COMPLAINT PROCEDURE 

Any parent or student who believes that the student has been subjected to discrimination (including harassment) based on race, color, 
national origin, religion, gender, sexual orientation, or physical or mental disability, in any Aspire Public Schools' ("Aspire") program or 
activity may file a complaint under this procedure. 

Aspire prohibits retaliation in any form for the filing of a complaint, the reporting or instances of discrimination, or for participation in 
complaint procedures. 

Aspire acknowledges and respects students' and employees' rights to privacy. Complaints shall be investigated in a manner that protects 
these rights. The identity of any complainant shall be kept confidential as appropriate. 

The Chief Executive Officer shall ensure that employees designated to receive and investigate complaints are knowledgeable about 
applicable laws and regulations. Such employee may have access to legal counsel as determined by the Chief Executive Officer or designee. 

How to file a complaint 

Aspire schools are committed to providing a safe learning environment for all students. Any student who believes that he/ she has been 
subjected to discrimination, or harassment (including bullying, intimidation, or retaliation) based on race, color, national origin, religion,· 
ender, sexual orientation, or physical or mental disability in any Aspire program or activity should immediately contact the school principal 

file a complaint. Any parent can contact the school principal to file a discrimination/harassment complaint on behalf of their child. The 
owing steps will be taken when a complaint is filed: 

Procedures 

1. The principal or designee shall prompdy investigate all complaints of discrimination or harassment in a confidential, and respectful 
manner. In doing so, he/ she shall talk individually with: 

a. The student who is complaining 

b. The person accused 

c. Anyone who saw the incident or conduct take place 

d. Anyone mentioned as having related information 

2. The student who is complaining shall have an opportunity to describe the incident, present witnesses and other evidence, and put 
his/her complaint in writing. 

3. The principal or designee shall discuss the complaint only with the people described above. When necessary to carry out his/her 
investigation or for other good reasons that apply to the particular situation, the principal or designee also may discuss the 
complaint with the following persons: · 

a. The Chief Executive Officer or designee 

0 b. The parent/ guardian of the student who complained 

c. The parent/ guardian of the person accused of the discrimination or harassing conduct 

d. The school resource officer(s) 
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e. A teacher or staff member whose knowledge of the students involved may help in determining who is telling the truth 

£ Child protective agencies responsible for investigating child abuse reports 

0 g. Legal counseHor Aspire 

4. \'V'hen the parent or student who complained and the person accused so agree, the principal or designee may arrange for them to 
resolve the complaint informally with the help of a counselor, teacher, administrator or trained mediator. The student who 
complained shall never be asked to work out the problem directly with the accused person unless such help is provided. 

5. In reaching a decision about the complaint, the principal or designee may take into account: 

a. Statements made by the persons identified above 

b. The details and consistency of each person's account 

c. Evidence of how the complaining student reacted to the incident 

d. Evidence of past instances of discrimination or harassment by the accused person 

e. Evidence of past complaints 

6. If the principal or designee determines that discrimination/harassment has taken place, he/ she will take immediate action to 
protect the safety of the student who has been discriminated against or harassed. To judge the severity of harassment, the principal 
may take into consideration: 

a. How the misconduct affected one or more students' education 

b. The type, frequency, and duration of the misconduct 

c. The number of persons involved 0 
d. The age and sex of the person accused ofharassment 

e. The subject(s) ofharassment 

f. The place and situation where the incident occurred 

g. Other incidents at the school, including incidents of discrimination/harassment 

7. If the principal or designee determines that discrimination/harassment has taken place, he/she will take every step necessary 
(during and/ or following the investigation, as appropriate) to prevent further discrimination/harassment. For example, a review of policy with 
students and staff and/ or letter(s) to parents may be among the steps taken. 

8. Within 10 days of receiving the complaint, the principal or designee shall write a report of his/her findings, decision, and reasons 
for the decision and shall present this report to the student who complained and the person accused. If he/ she verifies that 
discrimination/harassment occurred, this report shall describe the actions he/ she took to end the harassment, address the effects 
of the discrimination or harassment on the person who was subject to it, and prevent retaliation or further discrimination or 
harassment. 

9. The principal or designee shall give the Chief Executive Officer or designee a written report of the complaint and investigation. 
Within two weeks after issuing his/her findings, the principal or designee shall determine whether or not the student who 
complained has been further harassed or discriminated against. The principal or designee shall keep a record of this information 
and shall continue this follow-up at his/her discretion. 

0 
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Aspire Public Schools' Discrimination/Harassment Complaint Procedure 

ow to File a Complaint 

Aspire Public Schools ("Aspire") is committed to providing a safe learning environment for all students. Any student who believes that 
he/she has been subjected to discrimination or harassment (including bullying, intimidation, or retaliation) based on race, color, national 
origin, religion, gender, sexual orientation, or physical or mental disability in any Aspire program or activity should immediately contact the 
school principal to file a complaint. Any parent can contact the school principal to file a discrimination/harassment complaint on behalf of 
their child. The following steps will be taken when a complaint is filed: 

1. 

2. 

3. 

4. 

0 
5. 

6. 

7. 

8. 

0 

The principal or designee shall promptly investigate all complaints of discrimination or harassment in a confidential and respectful 
manner. In so doing, he/ she shall talk individually with: 

the student who is complaining; anyone who saw the incident or conduct; 
the person accused; anyone mentioned as having related information. 

The student who is complaining shall have an opportunity to describe the incident, present witnesses and other evidence, and put 
his/her complaint in writing. 

The principal or designee shall discuss the complaint only with the people described above, 'W'hen necessary to carry out his/her 
investigation or for other good reasons that apply to the particular situation, the principal or designee also may discuss the complaint 
with the following persons: 

the Chief Executive Officer or designee; 
the parent/ guardian of the student who complained; 
the parent/ guardian of the person accused of the 
discriminatory or harassing conduct; 
the school resource officer(s); 

teacher or staff member whose knowledge of students 
involved may help in determining who is telling the 
truth; 
child protective agencies responsible investigating child 
abuse reports; 
Aspire's legal counsel 

'W'hen the parent or student who complained and the person accused so agree, the principal or designee may arrange for them to 
resolve the complaint informally with the help of a counselor, teacher, administrator, or trained mediator. The student who complained 
shall never be asked to work out the problem directly with the accused person unless such help is provided. 

In reaching a decision about the complaint, the principal or designee may take into account: 
statements made by the persons identified above; evidence of past instances of discrimination or 
the details and consistency of each person's account; harassment by the accused person; 
evidence of how the complaining student reacted to the evidence of past complaints. 
incident; 

If the principal or designee determines that discrimination/harassment has taken place, he/ she will take immediate action to protect 
the safety of the student who has been discriminated against or harassed. To judge the severity of harassment, the principal or designee 
may take into consideration 

how the misconduct affected one or more students 
education; 
the type, frequency, and duration of the misconduct 
the age and sex of the person accused of harassment; 

the number of persons involved; 
the subject(s) of harassment;. 
the place and situation where the incident occurred; 
other incidents at the school, including incidents of 
discrimination/harassment 

If the principal or designee determines that discrimination/harassment has taken place, he/ she will take every step necessary (during 
and/or following the investigation, as appropriate) to prevent further discrimination/harassment. For example, a review of policy with 
students and staff and/ or letter(s) to parents may be among the steps taken. 

Within 10 days of receiving the complaint, the principal or designee shall write a report of his/her findings, decision, and reasons for 
the decision and shall present this report to the student who complained and the person accused. If he/ she verifies that discrimination 
or harassment occurred, this report shall describe the actions he/ she took to end the harassment, address the efforts of the 
discrimination or harassment on the persons who was subject to it, prevent retaliation or further discrimination or harassment. 

9. The principal or designee shall give the Chief Executive Officer or designee a written report of the complaint and 
investigation. Within two weeks after issuing his/her findings, the principal or designee shall determine whether or not the student 
who complained has been further harassed or discriminated against. The principal or designee shall keep a record of this 
information and shall continue this follow-up at his/her discretion. 
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Location: 8030 Atherton Street, Oakland 
(at St. Benedict's Church) 

Interested in being a Founding Family? 

Please attend the informational workshops! 

December 16th, 2010 at 5:30pm 

January 13, 2011 at 5:3opm 

Location: 8030 Atherton Street, Oakland 
(at St. Benedict's Church) 

Interested in being a Founding Family? 

Please attend the informational workshops! 

December 16th, 2010 at 5:30pm 

January 13, 2011 at 5:3opm 



Planned opening of a new elementary 

school for Fall 2011! 

Interested in being a Founding Family? 

Please attend the informational workshops! 

December 16th, 2010 at 5:3opm 

January 13, 2011 at 5:30pm 

Location: 8030 Atherton Street, Oakland CA 

Planned opening of a new elementary 

school for Fall 2011! 

Interested in being a Founding Family? 

Please attend the informational workshops! 

December 16th, 2010 at 5:3opm 

January 13, 2011 at 5:3opm 

Location: 8030 Atherton Street, Oakland CA 

Aspire Public Schools 

100122nd Avenue, Suite 100 

Oakland, CA 94606 

510.434.5000-main 

510.434.5010- fax 

Aspi re Public Schools 

1001 22nd Avenue, Suite 100 

Oakland, CA 94606 

510.434.5000-main 

510.434.5010- fax 



Ubicacion: 8030 Atherton Street, Oakland 
(en la Iglesia St. Benedict's) 

Interesado en ser una Familia Fundadora? 

Por favor atienda los talleres informativos! 

16 de diciembre a las 5:30pm 

13 de enero, 2011 a las 5:30pm 

No hay costo rara astSllr 

No haY. re~uisitos de admis16n 

Ubicacion: 8030 Atherton Street, Oakland 
(en la Iglesia St. Benedict's) 

Interesado en ser una Familia Fundadora? 

Por favor atienda los talleres informativos! 

16 de diciembre a las 5:3opm 

13 de enero, 2011 a las 5:3opm 



Apertura de una nueva escuela K-5 

para el otono 2011! 

Interesado en ser una Familia Fundadora? 

Esta interesado en matricular sus hijos? 

Por favor atienda los talleres informativos! 

16 de diciembre a las 5:30pm 

13 de enero, 2011 a las 5:30pm 

Interesado en ser una Familia Fundadora? 

Esta interesado en matricular sus hijos? 

Por favor atienda los talleres informativos! 

16 de diciembre a las 5:3opm 

13 de enero, 2011 a las 5:30pm 

Aspire Public Schools 

1001 22nd Avenue, Suite 100 

Oakland, CA 94606 

510.434.5000-main 

510.434.5010- fax 

Aspire Public Schools 

1001 22nd Avenue, Suite 100 

Oakland, CA 94606 

510.434.5000-main 

510.434.5010- fax 
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Appendix VIc: Schoolwide Behavior Plan- DRAFT 
Goal: 
At Mills mont Academy, we are responsible for creating a school environment that provides all students the 
behavioral and academic skills necessary to reach their fullest potential and become responsible life-long 
learners and contributing community members. 

Objectives: 
Reduce office referrals for disruptive behavior by 50%. 
Reduce disruptive behavior in the classroom by 50-80%. 
Increase time on task by 25-50%. 

Expectations for Staff: 
In order to reach the goals and objectives of the school wide plan, staff and teachers are expected to: 

• Be thoughtfully and thoroughly planned for all lessons 
• High expectations academically, behaviorally, and socially for ALL students 
• Recognize that all students are capable of behaving appropriately and that they are able 

to accept the responsibility for poor choices 
• Teach students appropriate behavior for classroom and common areas 
• Clearly communicate to students at all times how they are expected to behave and be 

successful at school 
• Monitor student behavior AND provide consistent narrative feedback with at least a 3:1 

ratio (positive to negative) 
• Give quick corrective action in accordance with your policy in a calm manner when 

students choose to misbehave. 
• Bu ild trusting relationships with all students 
• Build trusting relationships with famil ies 

School Wide Expectations for Student Success: 
Use C.A.R.E.S. at all times. 

Cooperation 
Assertion 
Responsibility 
Empathy 
Self-control 

Expectations for Common Areas: 
Students use C.A.R.E.S. in each common area at all times. 
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0 Millsmont Academy Expectations 

AREA OF COOPERATION ASSERTION RESPONSIBILITY EMPATHY SELF CONTROL 
SCHOOL 

RECESS -follow the rules -use words to -be respectful to staff -celebrate all players -stop and freeze after 
solve problems members during a games and the warning whistle. 

-include everyone tell each other what 
-when you need -use equipment properly they did well in the -safely drop all 
help solving a and safely game playground equipment. 
problem ask an 
adult -use restroom and water -help others solve -after three whistle 

fountain during recess problems if they arise blows walk safely and 
quietly to line without 
drinking water and 
going to the restroom. 

-Use positive 
language at al l times 

-get in a MEDAL line 

Student -allow anyone to sit -raise you r hand -follow directions of all -help others solve -wait in line silently 

Union I 
next to you when you need adults problems if they arise and patiently 

something 
Lunch -throw away your garbage -walk at all times 

and clean up after yourself 
-use a quiet voice 

Hallways -pay attention to the -worry about -follow directions of all -let others pass -keep you hands to 
person in front of you yourself only adults when needed your sides 
and follow him/her especially when 

-talk to a teacher -walk with a purpose i.e. students are younger -Walk at all times 
-keep up the pace of when you arrive at college walk (see lesson 
the line your destination if plan) -keep personal -be silent with your 

you have a space between you mouths and bodies 
problem and the person in 

front I behind you -keep your eyes in 
front of you 

Restrooms -give people privacy at -tel l an adult if you -fiush the toilet when you -help others solve -use on pump of soap 
all times see a problem are finished problems if they arise 

-be silent with your 
-toilet paper only -tel l an adult if you -wash you hands after mouths and your 
belongs in the toilet see graffiti or other using the restroom bodies 

inappropriate 
-take turns at the sink, activity -throw away trash -keep your bodies to 
with the soap, and with yourselves 

a.,. the paper towels 
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I smon tA ca d emy E xpec t r a 1ons con. 

AREA OF COOPERATION ASSERTION RESPONSIBILITY EMPATHY SELF 
SCHOOL CONTROL 

Morning -participate in chants, -worry about -follow directions of al l -clap and celebrate -keep your hands to 

Greeting/Town 
songs, and activities yourself on ly adul ts others' successes your sides 

Hall -stay in your spot -talk to a teacher -walk with a purpose to -pay attention to your 
when you arrive at and from the event teacher 
your destination if (col lege walk) 
you have a -be silent with our 
problem -listen to and follow mouths and your 

teacher entry and bodies unless it is you 
-use the dismissal direction tu rn 
appropriate one of 
voice for all chants -keep your eyes on 
and call and the speaker 
response 

Posted Rules 

Area of School RULES 
Recess --.) Be respectful with other students and adults. 

--.) Follow "Stop, Drop & Walk" procedures. 
--.) Include everyone. 
--.) Use words to solve your problems- absolutely no fighting or "play" 

fighting . 
Student Union I Lunch --.) Allow anyone to sit by you . 

--.) Use quiet inside voices. 
--.) Throw away all garbage (even if it does not belong to you) . 
--.) Be polite : say "please" and "thank you". 
--.) Raise your hand if you need someth ing. 

Town Hall --.) Sit in your seat. 
--.) Do not talk. 
--.) Clap or respond only when appropriate. 

Hallways --.) Walk at all times. 
--.) Keep your hands and feet to yourself. 
--.) Do not talk. 
--.) Go directly to your assigned location. 

Restroom --.) Give people privacy; knock on the stall door. 
--.) Use quiet voices. 
--.) Return to classroom promptly. 
--.) Flush the toilet and wash your hands. 
--.) Put paper towels in garbage can only. 

-Page #4-



Appendix VIc: Schoolwide Behavior Plan- DRAFT 

Examples of Management Plans- Primary Grades (K-3) 

Consequence Hierarchy 
Start of day: STAR 
1st offense: Green- Verbal Warning 
2nd offense: Orange - 2-5 minute time out 
3rd offense: Red- Student calls home for a word of encouragement 
4th offense: Brown -5-10 minute time out in another classroom with a reflection 
5th offense: Blue- Behavior Referral to Office 

Positive Incentives 

Teacher Awards, Letters Home, Positive Phone Calls Home, Classroom Celebrations, Homework Superstars 

Examples of Management Plans- Intermediate Grades (3-5) 

Consequence Hierarchy 
Start of day: STAR 
1st offense: Green- Verbal Warning 
2nd offense: Orange -5-10 minute time out 
3rd offense: Red -Student calls home for a word of encouragement 

th offense: Brown - 10-15 minute time out in another classroom with a reflection 
n offense: Blue- Behavior Referral to Office 

Positive Incentives 

Teacher Awards, Letters Home, Positive Phone Calls Home, Classroom Celebrations, Homework Superstars 

Examples of Management Plans- Prep Teachers 

Consequence Hierarchy 
1st offense: Verbal Warning 
2nd offense: 5 minute time out 
3rd offense: Time out and fills out a reflection to be given to classroom teacher 
4th offense: Rest of prep period spent in office or other classroom 

Positive Incentives 
Letters Home, Positive Phone Calls Home, Classroom Celebrations 
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Examples of Management Plan- Recess 

Consequence Hierarchy 
1st offense: verbal warning 
2 nd offense: removal from game I activity 
3rd offense: benched for remainder of recess 
4th offense- office referral 

Positive Incentives 
Mills Bills and Recess Monitor Privileges 

Teachers: 
--.) Escort your class to bathrooms before walking to your designated snack seating area (benches outside the Student 

Union for all classes except for E. MacNab-her snack seating is the benches outside her classroom) 
--.) No RUNNING in the Student Union area. 
--.) After 3-5 minutes, one of the recess supervisors will excuse students who don't have a snack or are done eating 

their snack to play in the designated recess areas. 

•!• End of Recess Signal: 

• 1 long whistle blow: students drop all playground equipment and FREEZE. After three whistle blows students walk safely and 
quietly to line without drinking water and going to the restroom. Playground monitors (selected students) will collect all equipment 
and return it to the bin . (STOP, DROP & WALK) 

• One of the recess duty supervisors/teachers will lead the M.E.D.A.L. line up rubric: 

M.E.D.A.L. (.Mouth closed, £yes forward, Qirectly behind the person in front of you, ~rms , hands, feet still , ,bistening) 

Examples of Management Plan- Student Union 

Consequence Hierarchy 
1st offense: verbal warning 
2 nd offense: removal from table group and sits by him/herself 
3rd offense: removal from table group and sits by him/herself for 3-5 days 
4th offense: office referral 

Positive Incentives 

Hallways without teacher: 
1st offense: verbal warning and inform classroom teacher (e.g. If student is running ask student to go back and walk) 
2 nd offense: office referral and phone call home 

Bathrooms: 
1st offense: verbal warning and inform classroom teacher 
2 nd offense: office referral and phone call home 
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t.\ealthy Snacks & Lunches 
udents are only allowed to bring healthy snacks to eat during the morning recess and lunch. Candy, soda, and hot chips 

will be asked to remain closed and not be eaten while the student is in school. Please support our efforts to encourage 
healthy eating. 

Birthday Celebrations 
If families wish to have a birthday celebration during the school day, it is requested that they ask the classroom teacher and 
inform Ms. I mara at least 2 days before the celebration. All birthday celebrations will take place at the end of the school day 
(2:30 PM- 3:00 PM) . Families are encouraged to bring cupcakes or pizza and juice boxes for student parties. Students 
are NOT allowed to eat or carry cupcakes in the hallways at anytime. If students are planning to take their cupcakes home, 
they need to be passed out during dismissal on the yard . 

Cellular Telephones at Millsmont 
In accordance with Aspire policy, cellular telephones are not permitted at school. However, students are allowed to hand in 
cellular telephones to the office in the morning and pick them up at the end of the day. If a cellular is brought to school and 
is NOT turned into the office and goes off in a classroom, the student will be suspended immediately and the telephone will 
be held in the office until a family member comes in for a conference to receive the telephone. 
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Millsmont Academy's Discipline Hierarchy 

STEP CONSEQUENCE 
1 Warning 
2 Take a break in classroom (5-10 min.) 
3 Take a break in host classroom (10-15 min.) 
4 Call home by teacher or office (If office makes the call, send an orange slip with reasons 

and phone number.) 
5 Send Disciplinary Referral to office (Please include student's phone number on the DR). 

The student is escorted to the host classroom until the principal is available to meet with 
student. 

6 In-school or out-of-school suspension 

Referral to Office: 

1st time: reflection , administrator talks to student for problem solving and relationship building . Student spends the 
remainder of the day in host classroom. (If student does not make good choices in host classroom, he/she should be sent 
to the office immediately with a Disciplinary Referral that is completed by host teacher and student is sent home.) 

2nd time: reflection , administrator talks to student, student and administrator talks with family member. Student will serve a 
possible in-school suspension. Student spends the remainder of the day in host classroom. (If student does not make good 
choices in host classroom, he/she should be sent to the office immediately with a Disciplinary Referral that is completed by 
host teacher and student is sent home.) 

Jrd time: reflection, administrator and student talk, student and administrator talks with family member, possible in-school 
suspension, possible contract, possible family member meeting with student, possible family member required to attend 
school. Student spends the remainder of the day in host classroom. (If student does not make good choices in host 
classroom, he/she should be sent to the office immediately with a Disciplinary Referral that is completed by host teacher 
and student is sent home.) 

4th time: reflection, administrator and student talk, student and administrator talks with family member, out-of-school 
suspension and mandatory family meeting before student returns to school. Family and student will agree and sign a 
behavioral contract. 
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Discipline Referral Procedures 

When do you use an office referral form? 

1. When you have used all of your classroom hierarchy of consequences and students still have chosen not to follow 
the classroom rules 

2. When severe behaviors arise 

What are examples of "severe behaviors" 
• Fighting (pushing , kicking , punching , pinching , biting) or fighting behaviors (throwing items with the intent to hurt 

someone) 
• Using profanity 
• Vandalism or Theft 
• Sexual harassment 
• Making threats ("I 'm gonna .. . " statements) 

What is the process of filling out a referral? 

1. The teacher needs to fill out the top portion of the referral and sign the bottom. This includes a description of the 
behavior, infraction section, action taken section, annual referral#, and parent/guardian name and phone number. 
Do not record other students' names on the referral because parents should NOT be aware of other children 's 
actions or consequences . You can include suspension recommendations and other information or names on a 
sticky note. 

2. The teacher will then send the student and the referral form to the office. It is a good practice to have a responsible 
student walk the student down to the office with the referral in a folder or envelop to make sure it gets to the office. 
The teacher will also send a packet of work with the student within 15 minutes. Note: It is the teachers' 
responsibility to have pre-made work packets so that this will not interrupt learning . 

3. Before the administrator conferences with the student, the student will complete a written reflection which will be 
attached to their referral (note: may be dictated for lower grades). 

4. The administrator will fill out the escalation policy section , sign the form, discuss it with the student, and have the 
student sign the form . (If the administrator is not there, the student will wait in the office until they return .) 

5. The office will keep the white copy; the pink copy will be mailed home by the office and yellow copies will be given 
to the classroom teacher. 

6. The teacher will keep the yellow copy in the student's behavior folder. 
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How to follow up from Referrals 
We know that building positive relationships with students and families is essential when they receive negative 
consequences. Therefore, this will be a reminder form to help teachers build relationships in an accountable fashion . 

A form like this will be stapled to your copy of the referral. You do not need to turn it into the office, but you should keep 
these notes in a behavior file. You may want to share this information during SSTs or other conferences. 

Dear Team: 

Here is a copy of a behavior referral for your student. Please place it in your student behavior files . 

Your follow-up responsibilities for building relationships are outlined below. Please record the time and date when these are 
completed . 

__ Positive personal contact with parents within 48 hours 
0 phone call home: __ _ 
0 email/text message: __ _ 
0 in person: __ _ 

Non-academic conversation with student within 48 hours: 

In cases where other teachers are involved, all teachers will receive a copy of the referral 

Additionally, the administrator will make positive contact (phone call , note home, email , etc.) with parents with in 5 days 
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MILLSMONT UNIFORM POLICY 2008-2009 

FEMALES K-5- REQUIRED ITEMS 

);:- NAVY BLUE JUMPER, SKIRT, PANTS, OR SHORTS (NO CARGO PANTS, JEANS OR 
COURDUROYS) 

.,._ PETER PAN SHORT OR LONG SLEEVED BLOUSE 

.,._ NAVY BLUE CARDIGAN SWEATER, FLEECE, OR VEST WITH SCHOOL LOGO 

.,._ WHITE OR NAVY SOCKS 
'Y WINTER ITEMS: SOLID WHITE, BLACK, OR NAVY TIGHTS 
> SOLID WHITE, NAVY BLUE OR BLACK RUBBER-SOLED SHOES 

MALES K-5- REQUIRED ITEMS 2008-2009 

);:- GRAY PANTS OR SHORTS (NO CARGO PANTS, JEANS, OR COURDUROYS) 
);:- GRAY SHORT OR LONG SLEEVE POLO SHIRT WITH SCHOOL LOGO 
);:- NAVY BLUE V-NECK VEST, PULLOVER SWEATER, OR FLEECE WITH SCHOOL LOGO 
.,._ WHITE OR NAVY SOCKS 
.,._ SOLID WHITE, NAVY BLUE, OR BLACK RUBBER-SOLED SHOES 

P.E. UNIFORM- REQUIRED ITEMS 2008-2009 
ALL STUDENTS MUST HAVE THESE ITEMS TO PARTICIPATE IN P.E. CLASSES ON MONDAY, 

WEDNESDAY, AND THURSDAY 

~ NAVY SWEAT PANTS WITH SCHOOL LOGO 
~ NAVY SWEATSHIRT WITH SCHOOL LOGO 
);:- GRAY T-SHIRT WITH SCHOOL LOGO (NO OTHER T-SHIRT IS ACCEPTABLE) 
.,._ SOLID WHITE, NAVY BLUE, OR BLACK RUBBER-SOLED SHOES 

NOTE: ANY LAYERING OF UNIFORM CLOTHES DURING THE COLDER MONTHS IS PERMISSABLE. ANY 
JEWELRY THAT DISTRACTS FROM LEARNING WILL BE ASKED TO BE REMOVED. 

Millsmont Academy is a school of choice and families who enroll agree to comply 
with the uniform policy and there are no exceptions. 

When a student is out of uniform the following consequences will be imposed: 

1st offense- Verbal warning 
2nd offense- Verbal warning and parent called 
3rd offense- Disciplinary report and parent called 
4th offense- Disciplinary report, parent called and final warning 
5th offense- Student sent home/suspension 
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Millsntont Acadenty 
Daily Schedule 2008-2009 

Regular Day Schedule 

7:30AM 

8:10AM 

8:15AM 

9:45AM- 10:00 AM 

10:00 AM- 10:15 AM 

11 :1 0 AM - 11 :50 AM 

11:55 AM- 12:35 PM 

12:40 PM-1:20PM 

Breakfast Program Begins 

Morning Assembly 

Instruction Begins 

2/3 Recess 

4/5 Recess 

K/1 Recess/Lunch 

2/3 Recess/Lunch 

4/5 Recess/Lunch 

K/1 Afternoon Recess 

Instruction Ends 

2:00PM-2:15PM 

3:00 PM 

3:05PM-3:15PM Playground Dismissal Grades K-5 

Friday Early Dismissal Schedule 

(OFFICE CLOSES A T 1:00PM ON THIS DAY) 

8:00AM 

8:10AM 

8:15AM 

Student arrival begins 

Morning Assembly 

Instruction begins 

K-2 Recess 

Town Hall 

3-5 Recess 

9:45AM - 10:00 AM 

10:05 AM- 10:30 AM 

10:35 AM- 10:50 AM 

12:30 PM Playground dismissal Grades K-5 

*Bag lunches are served as students are dismissed 
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Protocol for School Wide Positive Incentives 

DAILY 

POSITIVE WHO? WHAT? WHERE? WHEN? HOW 

INCENTIVE MONITORED? 

All students can Individual bills Mills Bill 1. Teachers are All Staff 
earn a Mills Bill for recognizing Drawing will to collect Mills Behavior 
exhibiting students be at weekly Bills by Committee 
C.A.R.E.S. traits . displaying Town Hall. Thursday 

C.A.R.E.S. afternoon. 

MILLS 2. T takes bills 

BILLS 
to the office for 
Town Hall 
drawing 
(students may 
not deposit bills 
in office 
individually) 

Any student can be Board in Principals 1. Teacher Principal 
recognized by their principal's office sends award to All teachers 
teacher for office office. 

PRINCIPAL outstanding displaying 2. Principal 

BRAG (above and awards retrieves the 
beyond) behavior student and a 

BOARD or academics. positive for call 
wil l be made 
home 

Staff Expectations: 

~All staff will distribute at least five Mills Bills daily for the first four weeks of school. 
~After the first four weeks of school, behavior committee will determine the next steps. 
~Teachers must completely fill out the Mills Bills. 

Note: 

~Office will not accept any Mills Bills from students at the office. 

WEEKLY 

POSITIVE WHO? WHAT? WHERE? WHEN? HOW 
INCENTIVE MONITORED? 

All students can Individual Each 1. Teachers All Staff 
earn a Shining award teacher will will hand in a Behavior 

SHINING Stars Award for recognizing give one Shining Committee 

STARS exhibiting students student a Stars Award 
C.A.R.E.S. displaying Shining Star by Thursday 

AWARD traits and for C.A.R.E.S. and Award at afternoon. 
academic for academic weekly Town 2. T takes 
excellence. excellence Hall. award to the 
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office for 
Town Hall 

Any student Individual College (see All teachers 
can earn a charms to Classroom attached 
charm based hang on sheet: 
on the outlined necklaces. College 

COLLEGE criteria (see Charms-

CHARMS attached sheet: teachers 
College may decide 
Charms). to do weekly 

or monthly) 

College classes College To Be 1. Ms. Mary Ms. Mary and Ms. 
may earn a classes earn a Determined and Ms. lzegbe 
celebration celebration lzegbe will 
based on once they have award all 
following the earned college 
rules in the required classes for 
Student Union number of following the 
and lining up days. rules in the 
quietly. K/1 , Progressive: designated 
2/3, and 4/5 will 1st =15 marks areas 

COLLEGE try to earn a 2nd =25 marks (student 

CELEBRATION 
mark each day. 3rd =35 marks union or 

College 
Lines) 
2. Any one 
student may 
forfeit the 
mark for the 
entire lunch 
period for 
not following 
the rules. 

TRIMESTER 

POSITIVE WHO? WHAT? WHERE? WHEN? HOW 
INCENTIVE MONITORED? 

All students can College with Deposit in 1. Teachers Office 
collect box the most box bins are to collect Parent Volunteer 
tops. tops every provided. box tops in 

trimester earns the 
a free dress classroom 

BOX TOPS day. bins. 
2. Teacher 
takes box to 
the office at 
end of each 
trimester. 
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Name: Name: 

College: College: 

Teacher: Teacher: 

Date: Date: 

Name: Name: 

College: College: 

Teacher: Teacher: 

Date: Date: 

Name: Name: 

College: College: 

Teacher: Teacher: 

Date: Date: 

Name: Name: 

College: College: 

Teacher: Teacher: 

Date: Date: 
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College Charms 
Charms How do kids earn them? How often? When? 
Star Shining Star Weekly Town Hall 

Perfect When they have perfect attendance for a Monthly Town Hall 

Attendance calendar month 

Homework When they have perfect homework Monthly In Classroom 

(Thumbs up) 
completion (as assessed by teacher's 
expectations) for a month 

Math 
One per week Weekly In Classroom 

Reading One per week Weekly In Classroom 

Writing One per week Weekly In Classroom 

15 hours of service As earned (let Town Hall 
Field trip= 6 hours Kristin know 

Smiley Saturday School= 3 hours when charm 
ASC Meeting= 2 hours has been 
Student Lead Conference= 1 hour earned) 

Where do teachers get the charms? 
Forty-five math, reading, writing and homework* charms will be distributed to each teacher the week of 
September 2 nd. Teachers are to manage their allotted charms throughout the year. 
Example: one math, one reading and one writing charm awarded to a student per week 
(Attendance, smiley and star student of the week charms will be distributed by the office) 
*More homework charms are available through Bailey as we know this number may vary monthly. 

How do students earn charms? 
Teachers award a student weekly in their classroom for math, reading, and writing based on a quality of work, 
subject area improvement, high assessment or assignment score (in addition to any other methods based on 
teacher discretion). 
Star charms will be distributed by Kristin G. at Town Hall with star student of the week certificates. 
Teachers distribute homework charms based on chart above. 
Students earn attendance and smiley charms based on chart above. 

When do students get new charms? 
The weekly charms will be handed out in the classroom by the teacher. 
The monthly charms will be handed out by Kristin at Town Hall . 
See above chart. 

When do students wear charms? 
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Kids will wear them at each Town Hall. It is up to the teachers to decide how to hand them out. (You can hand 
them out in line, or have a student have that job). It is also up to the teachers if they want their kids to wear them all 
day, or just in the morning. Teachers should store them at school in a safe place and not let them go home. 

Classroom Signals for Quiet 

Non-verbal signals-one visual and one auditory-are an important alternative to the 
teacher's voice for getting quick and quiet attention. Many teachers use a raised hand 
for the visual signal and a bell or a chime for the auditory signal. Whatever signal you 
choose, it's important to introduce the signal on the first day of school, clearly establish 
expectations about how children respond to the signal, and then practice as much as 
possible. The following are five keys to success with signals: 

1. Choose signals that are easily noticed. Teach and practice signals­
respectfully and playfully-before expecting children to use them. 

2. Always use signals to achieve quiet and expect everyone to honor the 
signal, including adults who enter the room. 

3. Don't begin talking until you have everyone's quiet attention. 

4. If some children aren't paying attention, stop and practice the signal again. 

5. Remember that the goal is gaining the children's attention. If everyone is 
quiet and paying attention, it's OK for you to start talking-even if a few 
have not raised their hands or clapped or frozen absolutely still. 
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Adapted from the Responsive Classroom 
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Teaching the Rules: Teacher Language That Encourages and 
Empowers Students 

A teacher's language-what she/he says and how she/he say it-has a powerful effect on the children she/he 
teaches. A teacher's words can guild up a child 's self-esteem or tear it down. A teacher's words can make a child 
dependent on him for everything or build independence and a strong sense of identity. 

Too many "teacher words" overwhelm--children stop listening. Too many "teacher directives" take away children's 
autonomy; children feel that the teacher doesn't respect them. 

The content of a teacher's words can be harmless, but the tone can send another message, for example sarcasm 
("Excuse me!" or "hei-LOW-o") confuses and humiliates children . 

In the Responsive Classroom approach, teachers choose words thoughtfully, recognizing that language 
can encourage and empower children as they learn positive social skills and grow academically. 

Characteristics of Encouraging and Empowering Language 
• Gives a positive acknowledgment directly to the child rather than talking about the child, which can be 

manipulative 
Sample teacher language: Tali, I see what you are ready to listen to Amy's news. All of you have helped 
our small group get its work done by suing your working voices. Thanks! 

• Describes the child's action rather than the child and avoids qualitative or personal judgment (such as "This 
is good" or "I like the way you .. . ") 
Sample teacher language: Edward, you used helpful and friendly words to solve your problem. Jay/in, I 
heard your friendly words to Samantha at Morning Meeting. Did you notice her smile when you told her 
you liked his suggestion? 

• Is clear, simple, and direct 
Sample teacher language: Who thinks they can remind us what a friendly greeting looks like? Pencils are 
for writing, Steve. 

• Gives children the opportunity to follow through with appropriate behavior 
Sample teacher language: Lisa, show me a friendly way to greet London. 

• Turns expectations into actions 
Sample teacher language: See if you can figure out a helpful way to work together; otherwise you'll need 
to work alone. I'll be back to check in five minutes. 
Maria, what do you need to tell you feet to do? (Walk, feet!) Show me. 

• Affirms faith in children's ability to show control 
Sample teacher language: I know you 're not feeling happy right now, how can you talk care of your 
feeling and still keep everyone safe? 
I hear talking. This is quiet writing time. 
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Purposes of Encouraging and Empowering Language: the three R's 

Teachers sometimes find it useful to categorize encouraging and empowering language according to three 
purposes: 

1. To reinforce 
2. To remind 
3. To redirect 

Reinforcing language - Use reinforcing language to give positive feedback and recognize students' efforts at self­
discipline. Reinforcing language is descriptive and focused on a child's specific actions, rather than general and 
evaluative. 

Here are some examples of reinforcing language: 

I see three kids moving the table. That's what I call teamwork. 
That was fun! I noticed we could be silly and still be in control. 
Stephanie, I noticed you kept your mind on your work. What do you think helped you? 
LeRohn, it helps everyone when you remember to raise your hand. Thanks. 
What a smooth clean-up that was. You put away your math work, got your lunches, lined up and there wasn't even 
one argument. 
That worked. We did it just like we practiced. 

Reminding language - Use reminding language when students are just beginning to get off track or just before a 
specific time or situation when the rules are particularly challenging to use. 

Here are some examples of reminding language: 

Show me what you do to be a caring audience. 
Think about where you will sit in order to give us your best meeting attention. 
Who remembers the job of the audience? How will that look? 
David, show me how you will use your markers to do your work. 
Brittany, think about how we line up. Show me where you need to stand. 

Redirecting language - Use redirecting language when a child is off track and needs to be stopped and pointed in 
the right direction . The teacher's tone is matter-of-fact rather than angry or judgmental. 

Here are some examples of redirecting language: 

Dinzell, freeze! That looks dangerous. Show me a safer way to move your chair. 
Mariana, the bell has rung. Eyes on me. 
Kenneth, pencils are for writing on paper. 
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Adapted from the Responsive Classroom 

A Process for Creating the Rules 

1. Before beginning the process of creating rules, teachers need to establish 
routines that help students feel safe and calm. For example: 

• Teach, model, and practice a signal for quiet 
• Introduce the concept of Morning Meeting 
• Set a few guidelines for meeting behavior 

2. Share hopes and dreams for the year 
• Sample teacher language: My hope is that everyone in this class feels 

cared for when they're here and can be a friendly and responsible worker. 
(Primary grades) 

• Sample teacher language: My hope this year is that each of you will feel 
excited about learning and be comfortable working at your own pace. 
(Older elementary grades) 

3. The children share what they hope to learn. 
• Sample teacher language: What's one thing you hope to be able to do or 

learn in our classroom th is year? 

4. Generate Rules Together 
• Ask what rules are needed in order for everyone to realize their hopes. 
• Sample teacher language: What rules will we need so Briana can read 

and Amy can play outside and Jeremy can have a friend? 

5. Work with children to consolidate the rules into three to five general rules, 
stated in the positive 

6. Make rules meaningful through discussion, modeling, and practice 

-Page #23-



Appendix VIc: Schoolwide Behavior Plan- DRAFT 

Adapted from the Responsive Classroom 

Sample Rules 

Kindergarten I First Grade Second I Third Grade 

• Be nice and careful. • Have self-control. 

• Use our stuff right and • Be respectful of the teacher 
keep the classroom clean. and others. 

• Try your best. • Take care of your classroom 
and school. 

• Try your hardest. 

Fourth Grade Fifth Grade 
• Be quiet when others are • Treat others the way you 

talking or working. want to be treated. 

• Be nice to one another. • Walk safely in the 

• Take care of our 
hallways and classroom. 

belongings. 
• Take care of classroom 

• Wait your turn. materials. 

• Keep one another safe. • Offer to help when 
someone is in need. 
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Adapted from the Responsive Classroom 

Recess Rules 

~ Be respectful with other students 
and adults. 

~ Follow "Stop, Drop & Walk" 
procedures. 

Include everyone. 

~ Use words to solve your 
problems - absolutely no fighting or 
"play" fighting. 
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Lunch Rules 

Allow anyone to sit by you. 

Use quiet inside voices . 

.V Throw away all garbage (even if 
it does not belong to you) . 

.V Be polite: say "please" and 
"thank you" . 

.V Raise your hand if you need 
something. 
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Town Hall Rules 

Sit in your seat. 

Do not talk . 

.V Clap or respond only when 
appropriate. 
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Hallway Rules 

Walk at all times . 

.V Keep your hands and feet to 
yourself. 

Do not talk . 

.V Go directly to your assigned 
location. 
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Restroom Rules 

~ Give people privacy; knock on 
the stall door. 

Use quiet voices. 

Return to classroom promptly. 

~ Flush the toilet and wash your 
hands. 
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~ Put paper towels in garbage can 
only. 

Three Kinds of Logical Consequences 

1. "You Break it- you fix it." 
Children take responsibility for fixing , as best they can , any problems or mess they created. 
Sample teacher language: Michael, I see running feet and coats all over the floor. Hang up the coats and 
then show me how you can walk calmly in the classroom. 

Apology of Action is a form of "you break it-you fix it" that attempts to fix hurt feelings and 
damaged relationships. Children go beyond saying "I'm sorry" to making amends for the hurtful behavior. 

Here are some examples of "Apology of Action": 

Ways We Break People's Feelings Ways We Fix People's Feelings 
Called you a name -7 Makes a list of nice things he/she could 

say about you. 
Snapped or yelled at you -7 Does something nice for you to make you 

smile. 
Laughed at you when you made a Writes you a note telling you all the things 
mistake -7 you do well. 
Makes fun of your work -7 Makes you a beautiful picture. 
Giggles and talks about you behind your Invites you to do an activity with him/her 
back -7 

2. Loss of Privilege 
Establishing rules together implies trust among everyone in the group. With this trust come the privileges 
of the classroom: using materials and work areas, working with friends, choosing a learning activity, joining 
a reading or math group. When a student (or group of students) breaches that trust for example, by being 
careless or unsafe, a logical consequence is for the teacher to take about the related privilege until the child 
shows a readiness to handle the privilege. The teacher also provides a process that helps the child learn 
and demonstrate that she is ready to try again . 
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Sample teacher language: Victor, you may not use scissors anymore today. Tomorrow you can try again , 
using them safely. 

3. Time-out 
A child who is beginning to lose control in a way that is disruptive or that compromises safety is asked to 
leave the scene. During the time away from the group, the child 's job is to regain self-control so she can 
come back to the group and participate in a positive way. 
Sample teacher language: Tirrell, take a break. 

Adapted from the Responsive Classroom 

Guidelines for Using Time-out Effectively 

• Use time-out for small things. Don't wait for the situation to 
deteriorate. 

• Establish one or two specific places-visible to the teacher but 
not in front of the groups-for time-outs. 

• Introduce time-out carefully with discussion and modeling. Teach, 
model, and practice how to go to time-out, how to regain control, 
how to know it's time to leave time-out, and how to return to the 
group. 

• Time-out is brief. Children return to the group when they 
recognize that they've regained control. 

• Use a firm, calm voice to tell children to go to time-out. 

• Time-out is not a negotiation. 

• Be sure there's not a king and queen of the time-out chair; use 
time-out consistently and democratically. 
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Adapted from the Responsive Classroom 

Time-outs Using a Buddy Teacher 

Sometimes time-outs are best completed out of a student's home classroom. This requires a 
buddy teacher. It's best to establish the buddy teacher system before there's an immediate need, 
preferably at the beginning of the year. 

A child may need to leave the room when: 

• The student's distracting behavior continues while the student is in time-out. 

• The student continues to repeat the behavior after more than one time-out. 

• The simulation of the room continues to overwhelm or agitate the student. 

• The teacher needs a time-out from the student. © 

In any of these situations, the classroom teacher will want to enlist the aid of the buddy teacher, 
who is often the teacher across the hall or next door. When a buddy teacher is required, the 
procedure is direct and simple. 

• The teacher initiates the time-out and tells the student to take a break in ____ 's 
classroom. 

• If the student refuses to leave the classroom another adult (i .e. Charsina) should be called 
to escort the student to the buddy teacher's classroom. 

• Taking a break in a buddy teacher's classroom should not exceed 15-20 minutes (even less 
time for younger children). 
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• If the student makes a scene and is distracting the learning in the buddy teacher's 
classroom, then Kristin is called and it prepared to accompany the student to the office. 

Adapted from the Responsive Classroom 

Ideas for Introducing Logical Consequences to the Students 

Note: Introduce the idea of logical consequences after rules are established and children have begun to practice 
them. 

• Talk with the children about positive consequences of following the 
rules: everyone is safe and everyone learns 
Sample teacher language: I wonder if anyone can imagine what would happen if you were playing on the 
climbing structure and really taking care to do it in a safe way? 

• Encourage open, relaxed discussions with the children about their 
process of learning and following rules. Be sure you name some ways 
you see children working to follow the rules. 
Sample teacher language: What are the hardest rules to follow? What makes them hard to follow? Why 
is it hard to follow rules sometimes? What kind of feelings do you have when you aren't following the 
rules? How about when you are following them? 

• Present the need of logical consequences. 
Sample teacher language: When children are not in control of themselves or not taking the responsibility 
to follow the rules, it is the teacher's job to help those children get their self-control back. The teacher 
needs to help the children get back to being safe and doing good thinking and problem-solving. 

• Discuss and model for children some concrete examples of respectful, 
relevant, and realistic ways that teachers can help children get back on 
track. 
Sample teacher language: Let's look at some ways that I might help students get back to doing good 
thinking and following rules. Let's pretend that someone is being unsafe with the jump rope and trying to hit 
students with it. I might give a reminder at first and then I would tell that child to stop playing with the jump 
rope for the day. 
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Adapted from the Responsive Classroom 

Building Parent-Teacher Relationships 

Creating a partnership with parents takes effort and a dose of consideration. Follow these 
guidelines to establish an effective relationship. 

When meeting with parents face to face, a few simple strategies can improve the outcome of the 
meeting. Remember that your relationship can and should be one that focused on positive 
outcomes for the student. 

Relationship Builders 

The following techniques can help teachers build positive relationships with parents and guardians . 

..J Remain calm, friendly, and professional at all times . 

..J Maintain eye contact at all times . 

..J Be willing to listen and keep an open mind . 

..J Make every effort to understand the parent's complaint or concern . 

..J Emphasize all positives and academic gains first. 

..J Address specific concerns and remain focused on what is best for the student. (Share 
student work that supports your concerns.) 

..J Offer explicit help and advice. Help parents or guardians set achievable goals for their 
child . 

..J Stand firm on school policies. 

Relationship Breakers 
The following behaviors can be destructive and easily misinterpreted. Try to avoid them. 
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~ Never sit behind your desk. 
~ Avoid crossing your arms in front of you or placing your hands on your hips. 
~ Do not argue or interrupt. 
~ Avoid accusations; instead, state honestly what you feel using "I" statements. 
~ Do not assume anything about a student's home life. 

"Building Parent-Teacher Relationships". Teaching Today. http://teachingtoday.glencoe.com/howtoarticles/ 

Steps for Setting up an SST 

1. Identify a student who is having challenges in your classroom. These 
"challenges" could take the form of academic difficulties, chronic 
tardiness or uncontrollable behavior, for example. 

2. Try some interventions. Before referring a student for an SST, please 
try at least 2 different interventions in the classroom. Examples of 
interventions are daily progress reports, changing seats, organizational 
help, asking the student to repeat directions back to you, giving the 
student a buddy helper, shortening or modifying assignments, etc. 

3. Attempt to problem solve with your lead teacher AND the student's 
family . In other words, use your resources! Your lead and the family 
can be great sources of strategies and interventions that you may have 
forgotten or not thought about! 

4. If your interventions and problem solving attempts do not help remedy 
the problem, fill out an SST referral form and checklist. 

5. After SST Coordinator receives the referral in his/her box, he/she will set 
up a 15 minute Pre-SST check-in with you. At this check-in, he/she 
will discuss the interventions that you've tried and take some notes for 
the SST paperwork. 

6. At this point, he/she will schedule the SST. 

The goal of this SST protocol is to make sure that we all enter every SST 
meeting with some solid information about where the student is succeeding and 
struggling, and that we have reached out to parents and colleagues for support . 
That being said the goal is to make the process streamlined and easy for teachers 
so that you see it as an opportunity for additional support for your student, rather 
than as a chore . © 
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Millsmont Academy SST Referral 
Form 

Student: -------------------------------------------------------------

Teacher: -------------------------------------------------------------

Grade: ________ __ 

Biggest area(s) of concern for this student: 
academics 
attendance 
behavior 

Have you: 
_tried at least 2 interventions (see checklist on the other side of this form)? 

Please describe briefly: 

_attempted to problem solve with the student's family? 
Please describe briefly. 
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__ attempted to problem solve with your lead teacher? 
Please describe briefly. 

Has this student had an SST before? 

Yes No I 'm not sure 

Please list a couple of times you are available for a Pre-SST 15 mi n . check-in with Kristin: 

Please put this completed form in SST Coordinator's box. 

Millsmont Academy Student Study Team (SST) Meeting Referral 
Checklist 

St udent : ___ _ ____ _ Birthdate : ____ Age : __ Referred By : ____ Date : ___ _ 

Address : ______ ______ _____ ___ Language spoken at home: ____ _ 

Parent (s)/Guardian: _ _____ _ _ _ ___ Home Phone : ______ Ot her Phone : _ ____ _ _ 

Teacher : ___________ Grade: Last year's teacher : _______ __ _ 

Readi ng (DRA Score) : ___ _ ELA (STAR Score & Band): Math (STAR Score & Band): ___ _ 

CELDT: _ _______ _ Other Assessment Data : _____ __________ _ _ 

Vis ion- Date of last test : _____ _ Results : _ ___ _ 

Hea ring-Date of last test : ______ Results: _ ___ _ 

Areas of Concern: Interventions Use this section for 
Implemented: comments 

Behavior Environment 
D Uncooperative D Change seat ing 
D Unresponsive D Change grouping 
D Aggressive D Organize materials 
D Attendance D Special study area 
D Family problems D Time out 
D Hyperactive D Tutoring 
D Other D Individual help 

D Peer/buddy 
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Academic 0 Student Tutor 
0 Reading 
0 Mathematics 
0 Written Language Assignments 
0 Oral Language 0 Simplify 
0 Other 0 Shorten 

0 Weekly report 
Study Skills 0 Alternative assignment 
0 Following directions 0 Ot her 
0 Listen ing/attend ing 
0 Organizational skills Services Received 
0 Class participation 0 RSP 
0 I ncomplete work 0 Speech & Language 
0 Messy work 0 After school tutoring 
0 Off task 0 School Psycholog ist 
0 Homework 0 Counselor 
0 Other 0 Social Worker 

0 Nurse 
Attendance 0 G/T 
0 Absences 0 504 
0 Tardies 0 Other 
0 Suspensions 
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The policies and procedures for suspension and expulsion of Aspire students set forth in this 
document comply with the policies and procedures identified in the California Education Code. 
These policies and procedures will be enforced fairly, uniformly, and consistently without regard to 
race, creed, color, sex, or any other prohibited classification. 

Notice of Regulations 
At the beginning of each school year, the principal of each school shall ensure that all students and 
parents/ guardians are notified in writing of all school rules related to discipline, suspension and 
expulsion. (Education Code 35291.5, 48900.1, 48980) Notification shall include information about 
the availability of individual school rules and all Aspire policies and regulations pertaining to student 
discipline. (Education Code 35291) 

Suspension 
Suspension is the temporary removal of a student from class instruction for adjustment or 
disciplinary reasons. A suspension does not mean any of the following: 
1. Reassignment to another education program or class at the same school where the student will 

receive continuing instruction for the length of day for students of the same grade level; 
2. Referral to a certificated employee designated by the principal to advise students; 
3. Removal from the class, but without reassignment to another class or program, for the 

remainder of the class period without sending the student to the principal or designee as 
provided in Education Code 48910. Removal from a particular class shall not occur more than 
once every five school days. 

While on suspension from school, the student is not to loiter on or about any school grounds at any 
time, nor to attend any Aspire activity at any time, no matter where such activity may be taking 
place. Violation may result in further disciplinary action. 

Except in cases where suspension for a first offense is warranted in accordance with law, each 
school site shall consider suspension from school only when other means have not been successful 
or where the student's presence would constitute a danger to persons or property or seriously 
disrupt the educational process. 

Authority to Suspend 
1. A teacher may suspend a student only from his/her classroom for the day of the suspension 

plus the following school day. 
2. The Principal or his/her designee may suspend a student from class, classes or the school 

campus for a period not to exceed five school days. 
3. The CEO or designee may extend a student's suspension pending final decision by the Aspire 

Board of Directors - Executive Committee ("Aspire Executive Committee") on a 
recommendation for expulsion. 
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4. A Special E ducation student being considered for expulsion may be suspended for ten (10) 
consecutive days pending assessment and an IEP Team meeting. The suspension may also be 
extended pending final decision by the Aspire Executive Committee on a recommendation for 
expulsion. 

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to 
school activity or school attendance occurring within a school under the jurisdiction of the CEO, 
designee, or principal or occurring within any other school Aspire. A pupil may be suspended or 
expelled for acts that are enumerated in this section and related to school activity or attendance that 
occur at any time, including, but not limited to any of the following: 

• While on school grounds. 
• While going to or coming from school. 
• During the lunch period whether on or off the campus. 
• During, or while going to or coming from, a school sponsored activity. 

Grounds for Suspension and Expulsion 
The following information is provided in order to provide uniformity within Aspire in matters of 
student misconduct requiring disciplinary action. The following offenses constitute grounds for 
suspension and expulsion: 

• Caused, attempted to cause, or threatened to cause physical injury to another person or 
willfully used force or violence upon the person of another, except in self-defense. 
(Education Code 48900(a)) A student who aids or abets the infliction or attempted infliction 
of physical injury on another person, as defined in Penal Code 31, may be suspended, but 
not expelled. However, a student may be suspended or expelled pursuant of Education 
Code 48900(a) once he / she has been adjudged by a juvenile court to have committed, as an 
aider or abettor, a crime of physical violence in which the victim suffered great or serious 
bodily injury. (Education Code 48900(s). 

• Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous 
object unless, in the case of possession of any object of this type, the student had obtained 
written permission to possess the item from a certificated school employee, with the 
principal or designee's concurrence. (Education Code 48900(b)) 

• Unlawfully possessed, used, sold, or otherwise furnished, or was under the influence of, any 
controlled substance as defined in Health and Safety Code 11053-11058, alcoholic beverage, 
or intoxicant of any kind. (Education Code 48900(c)) 

• Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in 
Health and Safety Code 11053-11058, alcoholic beverage or intoxicant of any kind, and then 
sold, delivered or otherwise furnished to any person another liquid, substance or material 
and represented same as controlled substance, alcohol beverage or intoxicant. (Education 
Code 48900(d)) 

• Committed or attempted to commit robbery or extortion. (Education Code 48900(e)) 
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• Caused or attempted to cause damage to school property or private property. (Education 
Code 48900(£)) Notification to police required for students in grades K-12. 
Note: Parents can be held financially liable for damages up to $10,000 and shall also be liable 
for the amount of any reward not exceeding $10,000. (Education Code 48904, Government 
Code 53069.5) 

• Stole or attempted to steal school property or private property. (Education Code 48900(g)) 

• Possessed or used tobacco or any products containing tobacco or nicotine products, 
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless 
tobacco, snuff, chew packets and betel. This restriction shall not prohibit a student from 
using or possessing his/her own prescription products. (Education Code 48900(h)) 

• Committed an obscene act or engaged in habitual profanity or vulgarity. (Education Code 
48900(i)) 

• Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 
paraphernalia, as defined in Health and Safety Code 11014.5. (Education Code 489000)) 

• Disrupted school activities or otherwise willfully defied the valid authority of supervisors, 
teachers, administrators, other school officials, or other school personnel engaged in the 
performance of their duties. (Education Code 48900(k)) 

• Knowingly received stolen school property or private property. (Education Code 489000)) 

• Possessed an imitation firearm, i.e., a replica of a firearm that is so substantially similar in 
physical properties to an existing firearm as to lead a reasonable person to conclude that the 
replica is a firearm. (Education Code 48900(m)) 

• Committed or attempted to commit a sexual assault as defined in Penal Code 261, 266c, 286, 
288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4. (Education 
Code 48900(n)) 

o Sexual Assault: includes rape, various types of sexual abuse, and lewd and lascivious 
conduct. (Penal Code 261, 266c, 286, 288, 288a, 289) 

o Sexual Battery: the touching of an intimate part of another person, if the touching is 
against the will of the person being touched, and is for the specific purpose of sexual 
arousal, sexual gratification, or sexual abuse. (Penal Code 243.3) 

• Harassed, threatened, or intimidated a student who is a complaining witness or witness in a 
school disciplinary proceeding for the purpose of preventing that student from being a 
witness and/ or retaliating against that student for being a witness. (Education Code 
48900(o)) 

• Unlawfully offered, arranged to sell, or sold the prescription drug Soma. (Education Code 
48900(p)) 
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• Hazing - Any method of initiation or pre initiation into a student organization or any 
pastime or amusement engaged in with respect to such an organization which causes, or is 
likely to cause, bodily danger, physical harm, or personal degradation or disgrace resulting in 
physical or mental harm, to any student or other person attending any school. (Education 
Code 48900(q)) 

• Made terrorist threats against school officials and/ or school property. (Education Code 
48900.7) Note: Terrorist threat is any statement, whether oral or written, by a person who 
willfully threatens to commit a crime which will result in death, great bodily injury to another 
person, or property damage in excess of $1,000. 

• Possessed electronic signaling device, including cell phones and pagers while on school 
grounds while attending school sponsored activities or while under the supervision and 
control of school employees (Ed. Code 48901.5) 

A student in grades 4 through 12 is also subject to suspension or recommendation for expulsion 
when it is determined that he/ she: 

• Committed sexual harassment as defined in Education Code 212.5 (Education Code 
48900.2) 

• Caused, attempted to cause, threatened to cause, or participated in an act of hate violence as 
defined in E ducation Code 233 (Education Code 48900.3) 

• Intentionally harassed, threatened or intimidated a student or group of students to the extent 
of having the actual and reasonably expected effect of materially disrupting classwork, 
creating substantial disorder, and invading engaged in harassment, threats or intimidation 
against Aspire personnel or students that is sufficiently severe or pervasive to have the actual 
and reasonably expected effect of materially disrupting classwork, creating substantial 
disorder, and invading the rights of school personnel or students student rights by creating 
an intimidating or hostile educational environment (Education Code 48900.4) 

• Caused or attempted to cause damage; or stealing or attempted to steal; or knowingly 
receiving stolen school property including electronic files and databases. aiding and 
Abetting: Defined in Section 31 of the Penal Code, the infliction or attempted infliction of 
physical injury to another person may suffer suspension, but not expulsion. Except that a 
pupil who has been adjudged by a juvenile court to have committed, as an aider or abettor, a 
crime of physical violence in which the victim suffered great bodily injury or serious bodily 
injury shall be subject to discipline pursuant to subdivision a of 48900 which authorizes 
(Education Code 48900(s)) 

• Harassed, threatened, or intimidated another student or school Aspire personnel. 
(Education Code 48900.4) 
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Procedures in Cases Requiring Suspension 
Step One: The school site administrator or teacher investigates the incident and determines whether 
or not it merits suspension. 

Investigations: Keep in mind that: 
1. School officials may investigate, interrogate, and search students based upon 

reasonable suspicion (a greatly reduced standard as opposed to the requirement of 
probable cause); 

2. No school official ever needs a search warrant in doing a search in conjunction with 
a school-related investigation; 

3. Miranda Rights do not apply in situations in which school officials are pursuing 
disciplinary policy, even if the questioning is likely to reveal criminal activity which 
may be reported to the police; and 

4. Standard school operations are not subject to Parental Notification requirements ­
the school official does not need to notify or obtain permission from the parent of 
an involved student as to how to act or proceed, and the parent cannot bind the 
school by demanding such notification. (New Jersry v. TLO., [1985]) 

Searches: In order to investigate an incident, or where there is reasonable suspicion, a 
student's attire, personal property, vehicle or school property, including books, desks, and 
school lockers, may be searched by a principal or designee who has reasonable suspicion that 
a student possesses illegal items or illegally obtained items. These may include illegal 
substances, drug paraphernalia, weapons or other objects or substances that may be injurious 
to the student or others. Illegai!J possessed items shall be t-orifistated and turned over to the police. 

Step Two: The school site administrator determines the appropriate length of the suspension (up to 
five school days). Note: A teacher may suspend a student only from his/her classroom for the day of 
the suspension plus the following school day. 

Step Three: Unless a student poses a danger to the life, safety, or health of students or school 
personnel, a suspension will be preceded by an informal conference between the principal and 
student, in which the student shall be informed of the reason for the suspension, the evidence 
against them, and be given the opportunity to present his or her defense. At the time of suspension, 
a school employee will make a reasonable effort to contact the student's parents in person or by 
telephone. In the event that a teacher suspends a student from class. the teacher shall ask the parent 
to attend a parent-teacher conference regarding the suspension as soon as possible. 

Step Four: School administrator fills out a N otice of Suspension Form. The parent will be given 
written notice of the suspension using this form. A copy of this form is also sent to the Aspire 
home office (Attention Director of Student Services) and placed in the principal's private student 
files - suspension notices should not be placed in the student's cumulative file. 

Step Five: Prior to the suspension or expulsion of any student, the principal or designee shall notify 
appropriate city or county law enforcement authorities of any student acts of assault which may have 
violated Penal Code 245. (Education Code 48902) Upon reporting such an incident, the principal 
or designee with secure a written copy of the police report and a copy of that report shall be placed 
in the private student files . 

The principal or designee also shall notify appropriate city or county law enforcement authorities of 
any student acts which may involve the possession or sale of narcotics or of a controlled substance 
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or possession of weapons or firearms in violation of Penal Code 626.9 and 626.10. (Education 
Code 48902) 

Within one school day after a student's suspension or expulsion, the principal or designee shall 
notify appropriate city or county law enforcement authorities, by telephone or other appropriate 
means, of any student acts which may violate Education Code 48900(c) or (d), relating to the 
possession, use, offering or sale of controlled substances, alcohol or intoxicants of any kind. 
(Education Code 48902) 

Specifically: 

• Prior to suspending a student from school for an assault upon any person with a deadly 
weapon or by force likely to produce great bodily injury. (Ed. Code 48902) 

• A non-accidentally inflicted physical injury upon a minor student by another student which 
requires medical attention beyond the level of school-applied first aid. (Penal Code 11166) 

• A non-accidentally inflicted physical injury by any person upon any minor which requires 
any medical attention. A report must be made to police or a child protection agency. (Penal 
Code 11166) 

• Actual or suspected sexual abuse or physical abuse of any minor child. A report must be 
made to a child protection agency. (Penal Code 11166) 

• An attack or assault on, or the menacing of, any school employee by a student. (Ed. Code 
44014) 

• A directly communicated threat by a student or any person to inflict unlawful injury upon 
the person or property of a school employee to keep the employee from fulfilling any official 
duty or for having fulfilled any official duty. 

• Possession of any controlled substance, drug paraphernalia, alcoholic beverages or 
intoxicants, including glue containing toluene. Possession of such materials is illegal, and 
upon confiscation, cannot be retained by school personnel. (Ed. Code 48900(c)) 

• Acts of school misconduct in violation of court imposed conditions on probation. (Ed. 
Code 48267) 

• Truancy of any student under court ordered mandatory attendance. 

Step Six: The school administrator may require the student and his / her parent or guardian to sign a 
contract that states the conditions that the student is expected to meet while at the school. Copies 
of the signed contract are kept by the school site, the student and parent or guardian and the Aspire 
home office. 

Appeals Process: 
A student or the student's parents/ guardians may appeal those disciplinary actions, other than 
expulsion, imposed upon a student for his / her school related offenses. 

• Appeals must be made first in writing at the school level, and should be directed to the 
principal. The principal or principal's designee will attempt to resolve the appeal with a 
written response within ten (1 0) school days. 

• After appeal at the school level, if further appeal is desired, the appeal should be made to the 
Aspire Home Office and should be directed to the CEO or designee (Director of Student 
Services) for resolution with a written response within fifteen (15) school days. 
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• After appeal at the Aspire administrative level, if further review is desired, the appeal may be 
forwarded to the Aspire Executive Committee for resolution with a written response within 
20 school days. 

If any appeal is denied, the parent may place a written rebuttal to the action in the student's file. 

Expulsion 

Expulsion is the involuntary removal of a student from all Aspire schools and Aspire programs for 
acts of specified misconduct. Except for single acts of a grave nature, expulsion is used only when 
there is a history of misconduct, when other forms of discipline (including suspension) have failed to 
bring about proper conduct, or when the student's presence causes a continuing danger to other 
students. Final action is only taken by vote of the Aspire Board of Directors (the "Board") -
Executive Committee ("Aspire Executive Committee"). 

In the event that a student is recommended for expulsion from Aspire, he or she is entitled to a 
hearing and, among other things, advance written notice of the rights and responsibilities 
enumerated in Education Code section 48918. Written notice of these due process rights shall be 
provided at least 10 days in advance of the date set for the hearing. (Ed. Code 48918) 

Expulsion proceedings for a currently identified Special E ducation student require additional due 
process procedures. Aspire will follow all due process procedures for Special Education students 
included in this document and in the Education Code. 

While under expulsion, a student cannot enroll in another California school Aspire without approval 
of that Aspire's Board of Education. Certain expelled students may enroll only in Juvenile Court 
Schools, County Community Schools, or Aspire operated Community Day Schools (AB922) during 
the duration of the expulsion. 

Expellable Offenses 

Category I -Mandatory Expulsion 
Under the mandatory provisions of E ducation Code 48915(c), a student who has committed 
one or more of the following acts must be recommended for expulsion and the Aspire 
Executive Committee must expel the student -- Upon finding that the student committed 
any of the following acts, the Board shall expel the student. (Education Code 48915) 

• Possessing, as verified by a Aspire employee, or selling or otherwise furnishing a 
flrearm, unless the student had obtained prior written permission to possess the item 
from a certificated school employee, with the principal or designee's concurrence 

• Brandishing a knife as defined in Education Code 48915(g) at another person 

• Unlawfully selling a controlled substance listed in Health and Safety Code 11053-
11058 

• Committing or attempting to commit a sexual assault or committing a sexual battery 

• Possessing an explosive as defined in 18 USC 921 
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Category II - Mandatory Recommendation for Expulsion 
Under the mandatory provision of Education Code 48915(a), a student who has committed 
one of the following acts of misconduct must be recommended for expulsion unless 
particular circumstances render it inappropriate. 

• Causing serious physical injury to another person, except in self-defense 

• Possession of any knife as defined in Education Code 48915(g), explosive or other 
dangerous object of no reasonable use to the student 

• Unlawful possession of any controlled substance, as listed in Health and Safety Code 
11053-11058, except for the first offense for the possession of not more than one 
avoirdupois ounce of marijuana, other than concentrated cannabis 

• Robbery or extortion 

• Assault or battery upon any school employee as defined in (Penal Code 240 and 242) 

Category III - Expulsion May Be Recommended 
In accordance with Education Code 48915 and by direction of the California Board of 
E ducation, a student may be considered for expulsion for committing any act not listed in 
Category I or II and enumerated in E ducation Code sections 48900, 48900.2, 48900.3, 
48900.4, or 48900.7. Note: The Aspire Executive Committee's decision to expel a student 
for violations included in Categories II and III must be based on a finding of one or both of 
the following: 

1. Other means of correction are not feasible or have repeatedly failed to bring about 
the proper conduct. 

2. Due to the nature of the act, the presence of the pupil causes a continuing danger to 
the physical safety of the pupil or others. (Ed. Code 48915(b) and 48915(e).) 

Procedures in Cases Requiring the Extension of Suspension and/or Expulsion 

Step One: School site administrator investigates an incident and determines whether the 
offense results in a suspension. If so, the administrator follows the procedures to suspend 
the student outlined previously. 

Step Two: A meeting is held within five school days of the student's suspension to extend 
the suspension pending the expulsion process. The student and his / her parent or guardian 
are invited to attend this meeting with the CEO or designee. School site administrators or 
teachers may also be present. At this meeting the offense and repercussions are discussed -­
if the student has committed an offense that requires a recommendation of mandatory 
expulsion, this is discussed and understood by all parties. 

Step Three: A letter from Aspire is sent to the student and parent or guardian regarding the 
expulsion hearing. This letter notifies the student and parent or guardian when and where 
the expulsion hearing will take place and the rights of the student with respect to the hearing 
as provided under Ed. Code 48918. The expulsion hearing must occur within thirty days of 
the offense, unless the student and parent or guardian request a postponement. The written 
notification of the hearing must be forwarded to the pupil and the parent at least ten (1 0) 
calendar days prior to the date set for the hearing. The notice must include: 
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• The date and place of the hearing 

• A statement of the specific facts and charges upon which the proposed expulsion is 
based; 

• A copy of the Aspire's disciplinary rules which relate to the alleged violation; 

• Notice that the hearing is an opportunity for the pupil and the parent/ guardian to 
appear in person or be represented by counsel or by a non-attorney adviser, inspect 
and obtain copies of all documents to be used at the hearing, to confront and 
question all witnesses who testify at the hearing, to question all the evidence 
presented, and present oral and documentary evidence on the pupil's behalf. Note: 
If the pupil is to be represented by counsel or by a non-attorney adviser, such 
written notice must be received by Aspire at least five (5) calendar days prior 
to the hearing. 

• Notice that the parent/ guardian or the pupil is obligated to advise any new school 
district of the student's status with Aspire. 

Step Four: The school site administrator files papers that are available for review by the 
student and his/ her parent or guardian. These papers may include, but are not limited to, 
the following: A record of student attendance and grades; a record of previous infractions; a 
statement of the facts surrounding the case made by a site administrator; a statement of the 
facts surrounding the case made by a witness. 

Step Five: The student and his/her advocate prepare their presentation to the expulsion 
hearing board and, if necessary, subpoena witnesses. The student's advocate is any person 
(attorney or non-attorney) of the student's choice who is willing and able to represent the 
student at the expulsion hearing. 

Step Six: Process of the Expulsion H earing 
a) Closed Session: Notwithstanding the provisions of Government Code 54953 and 

E ducation Code 35145, the Board shall conduct a hearing to consider the expulsion of 
the student in a session closed to the public unless the student requests in writing at least 
five days prior to the hearing that the hearing be a public meeting. If such request is 
made, the meeting shall be public unless another student's privacy rights would be 
violated. 

Whether the expulsion hearing is held in closed or public session, the Board may meet in 
closed session to deliberate and determine whether or not the student should be 
expelled. If the Board admits any other person to this closed session, the 
parent/ guardian, the student, and the counsel of the student shall also be allowed to 
attend the closed session. (Education Code 48918(c)) 

If a hearing that involves a charge of sexual assault or sexual battery is to be conducted 
in public, a complaining witness shall have the righ t to have his/ her testimony heard in 
closed session when testifying in public would threaten serious psychological harm to the 
witness and when there are no alternative procedures to avoid the threatened harm, 
including but not limited to videotaped deposition or contemporaneous examination in 
another place communicated to the hearing room by closed-circuit television. 
(Education Code 48918(c)) 
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b) Record of Hearing: A record of the hearing shall be made and may be maintained by any 
means, including electronic recording, as long as a reasonably accurate and complete 
written transcription of the proceedings can be made. (Education Code 48918(g)) 

c) Subpoenas: Before commencing a student expulsion hearing, the Board may issue 
subpoenas, at the request of either the student or the CEO or designee, for the personal 
appearance at the hearing of any person who actually witnessed the action that gave rise 
to the recommendation for expulsion. All subpoenas shall be issued in accordance with 
the Code of Civil Procedure 1985-1985.2 and enforced in accordance with Government 
Code 11455.20. (Education Code 48918(i)) 

Any objection raised by the student or the CEO or designee to the issuance of 
subpoenas may be considered by the Board in closed session, or in open session if so 
requested by the student, before the meeting. The Board's decision in response to such 
an objection shall be final and binding. (Education Code 48918(i)) 

If the Board determines that a witness would be subject to unreasonable risk of harm by 
testifying at the hearing, a subpoena shall not be issued to compel the personal 
attendance of that witness at the hearing. However, that witness may be compelled to 
testify by means of a sworn declaration. (Education Code 48918(i)) 

Presentation of Evidence: While technical rules of evidence do not apply to expulsion 
hearings, evidence may be admitted and used as proof only if it is the kind of evidence 
on which reasonable persons can rely in the conduct of serious affairs. Relevant evident 
of any kind may be admitted and given probative effect if it the kind upon which 
reasonable persons are accustomed to rely. Hearsay is an acceptable form of evidence 
and is admissible. (Education Code 48918 (£) and (h)) 

In cases where a search of a student's person or property has occurred, evidence 
describing the reasonableness of the search shall be included in the hearing record. 

d) Testimony by Complaining Witnesses: The following procedures shall be observed when 
hearings involve allegations of sexual assault or sexual battery by a student: (Education 
Code 48918) 
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1) Any complaining witness shall be given five days ' notice before being called to 
testify. 

2) Any complaining witness shall be entitled to have up to two adult support 
persons, including but not limited to a parent/ guardian or legal counsel, present 
during his / her testimony. 

3) Before a complaining witness testifies, support persons shall be admonished that 
the hearing is confidential. 

4) The person presiding over the hearing may remove a support person whom 
he/ she finds is disrupting the hearing. 

5) If one or both support persons are also witnesses, the hearing shall be conducted 
according to Penal Code 868.5. 
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e) Evidence of specific instances of prior sexual conduct of a complaining witness shall be 
presumed inadmissible and shall not be heard unless the person conducting the hearing 
determines that extraordinary circumstances require the evidence to be heard. Before 
such a determination is made, the complaining witness shall be given notice and an 
opportunity to oppose the introduction of this evidence. In the hearing on the 
admissibility of this evidence, the complaining witness shall be entitled to be represented 
by a parent/ guardian, legal counsel or other support person. Reputation or opinion 
evidence regarding the sexual behavior of a complaining witness shall not be admissible 
for any purpose. 

f) In order to facilitate a free and accurate statement of the experiences of the complaining 
witness and to prevent discouragement of complaints, the Aspire shall provide a non­
threatening environment. 

1) The Aspire shall provide a room separate from the hearing room for the use of 
the complaining witness before and during breaks in testimony. 

2) At the discretion of the person conducting the hearing, the complaining witness 
shall be allowed reasonable periods of relief from examination and cross­
examination during which he/ she may leave the hearing room. 

3) The person conducting the hearing may: 

• Arrange the seating within the hearing room so as to facilitate a less 
intimidating environment for the complaining witness 

• Limit the time for taking the testimony of a complaining witness to the hours 
he/ she is normally in school, if there is no good cause to take the testimony 
during other hours 

• Permit one of the support persons to accompany the complaining witness to 
the witness stand 

Step Seven: Within three school days after the hearing, the Discipline Review Board shall 
determine whether to recommend the expulsion of the pupil to the Aspire Executive 
Committee. The decision of the Board to expel may be based solely on substantial evidence 
relevant to the charges adduces at the hearing. While hearsay is admissible and acceptable as 
a form of evidence, no decision to expel a student may be based solely upon hearsay. 

If the Discipline Review Board decides not to recommend expulsion, the expulsion 
proceedings shall be terminated and the pupil immediately shall be reinstated and permitted 
to return to a classroom instructional program, any other instructional program, a 
rehabilitation program, or any combination of these programs. The decision not to 
recommend expulsion shall be final. 

Step Eight: If the Discipline Review Board recommends expulsion, findings of fact in 
support of the recommendation shall be prepared and submitted to the Aspire Executive 
Committee. The Board's decision on whether to expel a student shall be made within 10 
school days after the conclusion of the hearing, unless the student requests in writing that 
the decision be postponed. (Education Code 48918(a)) Note: If the Board does not meet on 
a weekly basis, its decision on whether to expel a student shall be made within 40 school 
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days after the student is removed from his/her school of attendance, unless the student 
requests in writing that the decision be postponed. (Education Code 48918(a)) 

Final Action by the Board 
Whether the expulsion hearing is conducted in closed or public session by the Board, a hearing 
officer, or an administrative panel, the final action to expel shall be taken by the Board at a public 
meeting. (Education Code 489180)) If the Board conducts the hearing and reaches a decision not 
to expel, this decision shall be final and the student shall be reinstated immediately. 

Upon ordering an expulsion, the Board shall set a date when the student shall be reviewed for 
readmission to a school within the Aspire. For a student expelled for an act listed under "Mandatory 
Recommendation and Mandatory Expulsion" above, this date shall be one year from the date the 
expulsion occurred. 

Written Notice to Expel 
The CEO or designee shall send written notice of the decision to expel to the student or 
parent/ guardian. This notice shall include the following: 

1. The specific offense committed by the student for any of the causes for suspension or expulsion 
listed in Education Code 48900(a) -(o), Education Code 48900.2-48900.4 and Education Code 
48915(c) (Education Code 48900.8) 

2. The fact that a description of readmission procedures will be made available to the student and 
their parent/ guardian (Education Code 48916) upon their request for readmission at a later day. 

3. Notice of the right to appeal the expulsion to the County Board of Education (Education Code 
48918) 

4. Notice of the student's or parent/ guardian's obligation to inform any new district or school in 
which the student seeks to enroll of the student's expelled status with Aspire, pursuant to 
Education Code 48915.1 (Education Code 48918) 

Steps to Appeal 
The student or parent/ guardian is entitled to file an appeal of the Board's decision to the County 
Board of Education. The appeal must be filed within 30 days of the Board's decision to expel, even 
if the expulsion action is suspended and the student is placed on probation. (Education Code 
48919) 

The student shall submit a written request for a copy of the written transcripts and supporting 
documents from the Aspire simultaneously with the filing of the notice of appeal with the County 
Board of Education. The Aspire shall provide the student with these documents within 10 school 
days following the student's written request. (Education Code 48919) 

Readmission 
Readmission procedures shall be as follows: 
1. Upon written request from the pupil and parent/ guardian no earlier than a full year from the 

date of expulsion, the Aspire shall consider readmission of the student. (Education Code 48916) 
2. The CEO or designee shall hold a conference with the parent/ guardian and the student. At the 

conference the student's rehabilitation shall be reviewed. School regulations shall be reviewed 
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Appendix VIla: ACA Budget Assumptions 

STUDENT ASSUMPTIONS 

Enrollment / Employment Related D ata 

Average Daily Attendance (ADA) Calculation: 95% ADA percentage estimated for current year and 
all future years. Percentage is based on a conservative ADA assumption that Aspire elementary 
schools have achieved in the past. 

Estimated Enrollment Projection 

This enrollment projection is based on the assumption that initially the school will fill to capacity 
based on the small classrooms at the 8030 Atherton St. Oakland, Ca facility. 

Projected Enrollment 
K 
1 
2 
3 
4 
5 
6 
7 
8 

Total Enrollment 

Year 1 Year 2 
44 44 
44 44 
44 44 
44 44 
60 60 
60 60 

296 296 

Year 3 Year4 Year 5 
44 44 44 
44 44 44 
44 44 44 
44 44 44 
60 60 60 
60 60 60 

296 296 296 

Percentage of Free and Reduced-Price Lunch for Students: Based on historical data for similar 
Aspire schools in general, we project that 75% of the children we serve will qualify for free and 
reduced lunch. 

Percentage of Economic Impact Aid (EIA) and English Language Learners (ELL) 
Students: Based on historical data for similar Aspire schools in general and, we project that 60% 
of the children we serve will qualify for Economic Impact Aid and 30% will be classified as English 
Language Learners. 

Cost of Living Adjustment (COLA) Schedule: Revenue and operating expenses are based on the 
September 2010-11 School Services of California's Recommended COLA projections less Home 
Office reserve for conservatism. 

COLAP . roJect1ons 
Year FY11-12 FY12-13 FY13-14 

Revenue/Expense COLA 0.0% 0.0% 0.0% 
Salary COLA 0.0% 0.0% 0.0% 
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Appendix VIla: ACA Budget Asswnptions 

INCOME ASSUMPTIONS 

Revenue Limit (General Purpose Block Grant/ In-Lieu Tax Revenue): Based on similar 
schools in the district, In-lieu of Property Tax is projected to be funded at a rate of $1,7 49 per ADA. 
The breakout between General Purpose Block Grant and In-Lieu Taxes are shown below. 

G en era lP 'urpose Bl kG oc rant 
Grade FY11-12 FY12-13 FY13-14 

K-3 2,941 2,941 2,941 

4-6 3,013 3,01 3 3,01 3 

7-8 3,151 3,151 3,151 

9-12 3,951 3,951 3,951 

In-Lieu Tax 
Grade FY11 -12 FY12-13 FY13-14 

K-3 1,748 1,748 1,748 

4-6 1,748 1,748 1,748 

7-8 1,748 1,748 1,748 

9-12 1,748 1,748 1,748 

Total Revenue Limit 
Grade FY11 -12 FY12-13 FY13-14 

K-3 4,689 4,689 4,689 

4-6 4,761 4,761 4,761 

7-8 4,899 4,899 4,899 

9-12 5,699 5,699 5,699 

Federal Revenue: Calculations are based on fiscal year 2010-11 grant rates for Title I (Low 
Income)and Title II (Teacher Quality) times the nwnber of eligible Free and Reduced Students 
(adjusted annually per COLA schedule). 

Title Grant FY11 -12 FY12-13 FY13-14 

Title I 450 450 450 

Title II 57 57 57 

Child N utrition Program: Based on historical data for similar Aspire schools in general. 

Class Size Reduction: N I A 
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Appendix VIla: ACA Budget Assumptions 

Categorical Block Grant: Based on estimated ADA times the Charter School Block Grant Rate of 
$398 per ADA. The Categorical Block Grant rate for FY10-11 is based on the September 2010 
School Services version of the Governor's budget. 

Grade FY11-12 FY12-13 FY13-14 

K-3 402 402 402 

4-6 402 402 402 

7-8 402 402 402 

9-12 402 402 402 

Lottery: Based on estimated ADA times the current Lottery Rate for restricted (Prop 20 -
instructional materials) and unrestricted funding (per the September 2010 version of the Governor's 
Budget). 

FY11-12 FY12-13 FY13-14 

Unrestricted 111 111 111 

Restricted 13 13 13 

EXPENDITURE ASSUMPTIONS 

Certificated Salaries: 

Teacher Salaries- This includes salaries only. Aspire does not use salary schedules or step increases. 
Salaries are initially based on local market conditions and other factors. (Adjusted annually per 
COLA schedule when economy allows). The School expects to employ teachers with a range of 
experience, including beginning teachers at $42,000 starting salary to veteran teachers at $65,000 
starting salary. 

Substitutes - Based on data from similar Aspire schools, the School has budgeted 7 days per teacher 
per year times the rate of a substitute teacher. 

Administrator (Principal) Salaries: Based on data from similar Aspire schools. 

Classified Salaries: This includes salaries only for classified staff including Office Manager, 
Custodian, and day time staff. 

Employee Benefits: Assumes straight percentages of all benefits except for Health and Welfare 
Benefits which is estimated at $7,000 per teacher and Other Benefits/Educational Assist estimated 
at $200. 

Books and Supplies: Based on Aspire historical data for similar; the budget assumes approximately 
$75-$150 per student, however in year 1, start up cost usually averages $500 per ADA from one time 
cost of reading packets and misc. curriculum software. 
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Appendix VIla: ACA Budget Assumptions 

Food Services: Based on Aspire historical data for similar schools. 

Travel and Conferences: Based on Aspire historical data for similar schools. 

Dues and Subscription: Based on Aspire historical data for similar schools . 

Insurance: Insurance rates are based on current actual policies procured through the California 
Charter School Association Insurance Joint Powers Authority. For budget purposes estimated at 
$15-$20 per enrollment. 

Utilities: Based on Aspire historical data for similar schools in the area. 

Rent: Per drafted Lease Agreement. 

Repairs and Maintenance: Based on Aspire historical data for similar schools 

Special Education: Aspire conservatively estimates that encroachment for Special Education will be 
$105 per ADA. 

Facilities Contractors: Based on Aspire historical data for this facility and current contract in place. 

Field Trips: Based on Aspire historical data for similar schools in the area. 

Printing and Reproduction: Based on historical Aspire averages for copier lease agreement, 
maintenance agreement and other related expenditures. 

Communication: Based on historical Aspire averages for phone, internet, and postage cost. 

Facilities Allocation: In order to ensure equitable facilities costs across the organization's portfolio of 
schools, Aspire uses an internal calculation to smooth out facilities costs across our sites. The 
calculation considers the cost of rent/lease payments, interest expense and principal payments on 
debt incurred to purchase or improve facilities, as well as any revenues provided specifically for 
facilities. The goal is to ensure that no school pays more than 12% of that site's per-pupil revenue 
for facility occupancy. 

Corp Admin Fees: Aspire charges a fee of 7% of per pupil revenue to each site to fund home and 
regional office operations. The per pupil revenue consist of revenue limit, categorical block, and 
lottery (unrestricted). 

District Admin Fees: Includes 1% of ADA Revenue for district oversight fees. 

Reserve: Includes 3% of cumulative per pupil revenue in reserve. This is a Balance Sheet Reserve in 
which we maintain a balance of 3% on each year's per-pupil revenues 
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Aspire Public Schools Summary 
112612011 

Aspire College Academy 
3 Year Pro Forma Financials 

Assumptions 
Teacher Staff 12 12 12 

Enrollment 298 298 298 
ADA (95%) 281 281 281 

FY11-1 2 FY12-13 FY13-14 
Projected Projected Projected 

REVENUES 
State Aid Per Pupil Revenue 1 '144,203 1,144,203 1,144,203 
Federal Income 449,900 344,905 99,900 
Chi ld Nutri tion 87,000 87,000 87,000 
Class Size Reduction 
Categorical Block Grant 113,042 11 3,042 11 3,042 
Lottery 34,588 34,588 34,588 
Other State Revenue 

Donations 
In Lieu Tax Revenue 174,344 174,344 174,344 
Other Local Revenue 

TOTAL REVENUES 2,003,077 1,898,082 1,653,077 

EXPENSES 
Personnel 

Certificated 661 ,000 661 ,000 661 ,000 

Classified 157,500 184,500 184,500 
Benefits 180,070 186,010 186,01 0 

Total Personnel 998,570 1,031 ,510 1,031,510 

Books & Suppl ies 

Books 60,000 15,000 15,000 
oerials/Supplies 90,000 46,398 46,398 
tJ Serv ices 97,000 97,000 97,000 

Tot Books/Suppl ies 247,000 158,398 158,398 

Services & Other Operating Expenses 
Travel & Conference 10,000 10,000 10,000 
Dues & Subscriptions 1,000 1,000 1,000 
Insurance 4,100 4,100 4,100 
Utilities 20,500 20,500 20,500 

Rent 270,000 270,000 270,000 
Repa irs & Main! 10,000 10,000 10,000 
Educational Consu ltant 
Special Education 29,526 29,526 29,526 
Faci lities Contractor 20,500 20,500 20,500 
Marketing/Advertisement 
Field Trips 5,000 5,000 5,000 
Printing/Reprod 18,000 18,000 18,000 
Fingerprinting 500 50 50 
Interest Exp 
Depreciation 
Communication 7,175 7,175 7,175 

Tot Services 396,301 395,851 395,851 

Capital Out lay 
Site Improvements 
Equipment 144,800 10,000 10,000 

Tot Capital Outlay 144,800 10,000 10,000 

er Expenses 
1lities Allocation 

Corp Admin(?%) 140,215 132,866 115,715 

Dist Admin (1 %) 14,316 14,316 14,316 

Reserve (3%) 60,092 
Tot Other Activity 214,624 147,182 130,031 



FY11-12 FY12-13 FY13-14 Summary 
TOTAL EXPENSES 2,001 ,295 1,742,941 1,725,790 112612011 

Carryforward Balance 1,782 156,923 

I ProJected Net lncome+Canyforward 1,782 156,923 84,210 



----:;----'----------------·-.. ·-·----·-·--

Charter School Petition/ Peticion para Escue Ia Charter 

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District and believe the attached charter merits 

consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 46705 to Aspire Public Schools', Aspire: 

College Academy, from July 1, 2011 until June 30, 2016 with the opportunity to request a continuation of the charter as described in the Charter Schools Act. The 

petitioners listed below certify that they are parents or guardians of pupils who are meaningfully interested in having their students attend the charter 

school. The petitioners authorize the lead Petitioner, Tatiana Epanchin-Troyan, to negotiate any amendments to the attached charter necessary to secure 

approval by the District governing board. 

Nosotros, los padres firmantes, apoyamos Ia creaci6n de una escuela nueva en el Distrito Unificado Escolar de Oakland y creemos que Ia petici6n charter anexa 

merece consideraci6n. Nosotros porIa presente hacemos petici6n al Consejo Escolar del Distrito se otorgar un estatuto de conformidad con el C6digo de 

Educaci6n 47605 a Ia escuela, Aspire: College Academy, de Aspire Public Schools, para un termino dell de julio del 2011 hasta el 30 de junio del 2016, con Ia 

oportunidad de solicitar una continua cion del charter como descrito en el Acto de Escue las Charter. Los peticionarios listados certifican que ellos son padres o 

guardianes de alumnos que son interesados significativamente en asistir a Ia escuela charter. Los peticionarios autorizan a Ia Peticionaria Principal, Tatiana 

Epanchin-Troyan, el negociar cualquier enmienda al charter anexo para asegurar Ia aprobaci6n por el Distrito. 

Name of Parent/Guardian I Street Address 
Nombre de Padre/Guardian Domicilio 
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Charter School Petition/ Peticion para Escuela Charter 

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District and believe the attached charter merits 

consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 46705 to Aspire Public Schools', Aspire: 

College Academy, from July 1, 2.011 until June 30, 2016 with the opportunity to request a continuation of the charter as described in the Charter Schools Act. The 

petitioners listed below certify that they are parents or guardians of pupils who are meaningfully interested in having their students attend the charter 

school. The petitioners authorize the Lead Petitioner, Tatiana Epanchin-Troyan, to negotiate any amendments to the attached charter necessary to secure 

approval by the District governing board. 

Nosotros, los padres firmantes, apoyamos Ia creaci6n de una escuela nueva en el Distrito Unificado Escolar de Oakland y creemos que Ia petici6n charter anexa 

merece consideraci6n. Nosotros porIa presente hacemos petici6n al Consejo Escolar del Distrito se otorgar un estatuto de conformidad con el C6digo de 

Educaci6n 47605 a Ia escuela, Aspire: College Academy, de Aspire Public Schools, para un termino dell de julio del2011 hasta el 30 de junio del 2016, con Ia 

oportunidad de solicitar una continuaci6n del charter como descrito en el Acto de Escuelas Charter. Los peticionarios listados certifican que ellos son padres o 

guardianes de alumnos que son interesados significativamente en asistir a Ia escuela charter. Los peticionarios autorizan a Ia Peticionaria Principal, Tatiana 

Epanchin-Troyan, el negociar cualquier enmienda al charter anexo para asegurar Ia aprobaci6n por el Distrito. 

Street Address Grade in 2011-2012 1 Signature 
Grado en 2011-2012 
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Charter School Petition/ Petition para Escue Ia Charter 

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District and believe the attached charter merits 

consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 46705 to Aspire Public Schools', Aspire: 

College Academy, from July 1, 2011 until June 30, 2016 with the opportunity to request a continuation of the charter as described in the Charter Schools Act. The 

petitioners listed below certify that they are parents or guardians of pupils who are meaningfully interested in having their students attend the charter 

school. The petitioners authorize the Lead Petitioner, Tatiana Epanchin-Troyan, to negotiate any amendments to the attached charter necessary to secure 

approval by the District governing board. 

Nosotros, los padres firmantes, apoyamos Ia creaci6n de una escuela nueva en el Distrito Unificado Escolar de Oakland y creemos que Ia petici6n charter anexa 

merece consideraci6n. Nosotros porIa presente hacemos petici6n al Consejo Escolar del Distrito se otorgar un estatuto de conformidad con el C6digo de 

Educaci6n 47605 a Ia escuela, Aspire: College Academy, de Aspire Public Schools, para un termino dell de julio del 2011 hasta el 30 de junio del 2016, con Ia 

oportunidad de solicitar una continuaci6n del charter como descrito en el Acto de Escue las Charter. Los peticionarios listados certifican que ellos son padres o 

guardianes de alumnos que son interesados significativamente en asistir a Ia escuela charter. Los peticionarios autorizan a Ia Peticionaria Principal, Tatiana 

Epanchin-Troyan, el negociar cualquier enmienda al charter anexo para asegurar Ia aprobaci6n por el Distrito. 

Name of Parent/Guardian Street Address 
Nombre de Padre/Guardian I Domicilio 

Zip Code I Name(s) of Child(ren) 
Codigo Postal Nombre(s) de hijo{s) 

Grade in 2011-2012 
Grado en 2011-2012 
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Charter School Petition/ Peticion para Escuela Charter 

We, the undersigned parents, support the creation of a new charter school in the Oakland Unified School District and believe the attached charter merits 

consideration. We hereby petition the District Board of Education to grant a charter pursuant to Education Code Section 46705 to Aspire Public Schools', Aspire: 

College Academy, from July 1, 2011 until June 30, 2016 with the opportunity to request a continuation of the charter as described in the Charter Schools Act. The 

petitioners listed below certify that they are parents or guardians of pupils who are meaningfully interested in having their students attend the charter 

school. The petitioners authorize the Lead Petitioner, Tatiana Epanchin-Troyan, to negotiate any amendments to the attached charter necessary to secure 

approval by the District governing board. 

Nosotros, los padres firmantes, apoyamos Ia creaci6n de una escuela nueva en el Distrito Unificado Escolar de Oakland y creemos que Ia peticion charter anexa 

merece consideraci6n. Nosotros porIa presente hacemos petici6n al Consejo Escolar del Distrito se otorgar un estatuto de conformidad con el C6digo de 

Educaci6n 47605 a Ia escuela, Aspire: College Academy, de Aspire Public Schools, para un termino dell de julio del 2011 hasta el 30 de junio del 2016, con Ia 

oportunidad de solicitar una continuaci6n del charter como descrito en el Acto de Escue las Charter. Los peticionarios listados certifican que ellos son padres o 

guardianes de alumnos que son interesados significativamente en asistir a Ia escuela charter. los peticionarios autorizan a Ia Peticionaria Principal, Tatiana 

Epanchin-Troyan, el negociar cualquier enmienda al charter anexo para asegurar Ia aprobaci6n por el Oistrito. 

Name of Parent/Guardian Street Address Zip Code Grade in 2011-2012 Signature Date 
Nombre de Padre/Guardian Codigo Posta I Firma Fecha 
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