
OAKLAND UNIFIED SCHOOL DISTRICT 
Office of the Superintendent 

 
June 27, 2012 

 
 
 
To:    Board of Education 

   
From:  Tony Smith, Superintendent 
  Maria Santos, Deputy Superintendent 
  Susana Ramirez Director, State and Federal Compliance 

 
Re:  2012/2013 CSSSP – International Community Elementary School 
 
 
Action Requested:   
 
The Board of Education is requested to approve the 2012-2013 Community Schools Strategic Site Plan 
for Student Achievement for International Community Elementary School. 
 
Background: 
 
In accordance with Education Code 64001, the Single Plan for Student Achievement shall be reviewed 
annually and updated, including proposed expenditure of funds allocated to the school through the 
Consolidated Application, by the school council.  The plans shall also be annually reviewed and 
approved by the governing board of the local education agency at a regularly scheduled meeting.  The 
purpose of the Single Plan for Student Achievement is to coordinate all educational services at the 
school.  The site plan shall address how funds provided to the school will be used to improve the 
academic performance of all pupils to the level of the performance goals, as established by the 
Academic Performance Index. (API). 
 
Discussion: 
 
The Single Plan for Student Achievement builds on a premise that students are capable of learning with 
effective instruction, includes school goals aligned with activities, provides analysis of student 
performance data, focuses on student achievement and academic intervention, implements high 
leverage school improvement actions, directs resources where they will most directly improve student 
achievement, ensures that all resources are aligned to serve identified student needs, and identifies 
parent involvement activities associated to student success. 
 
Fiscal Impact: 
 
The Programs listed below are reported in the Consolidated Application and allocated to school sites 
through the Single Plan for Student Achievement. 
 
State Programs 

 Economic Impact Aid/School Compensatory Education 
 Economic Impact Aid/Limited English Proficient 
 Quality Education Improvement Act (QEIA) 
 School Improvement Grant (SIG) 

 
Federal Programs 

 Title I, Part A 
 
Recommendation: 
 
The Board of Education is requested to approve the 2012-2013 Community Strategic Site Plan 
application for International Community Elementary School. 



School: International Comm. Elementary

6118616

School Year: 2012‐2013 
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COMMUNITY SCHOOLS STRATEGIC SITE PLAN 

Superintendent's Letter 

Our efforts in the Oakland Unified School District (OUSD) are now clearly focused on serving all of our children in every neighborhood by providing 
high quality community schools where children, adults, and community thrive. We are committed to creating and sustaining a district of community 
schools capable of supporting the unique needs of each child while creating caring school communities that link every Oakland Neighborhood. We 
believe that each child in Oakland must be ready to succeed in college and careers that lead them to healthy and happy lives. 

It is with these beliefs that we engage in creating a Full Service Community School District filled with Full Service Community Schools, in which 
schools act as resource and service hubs that connect with local partners to help build healthy and vibrant schools and communities. 

In this spirit, we are launching a new Community Schools Strategic Site Plan. The Community School (CS) Strategic Site Plan is closely aligned with 
the larger organizational strategic plan, Community Schools, Thriving Students . In addition to satisfying compliance requirements and guiding the 
allocation of categorical funds, the CS Strategic Site Plan will be a multi‐year road map for each school to become actualized as a Full Service 
Community School. This new school site plan has been developed by a team of cross‐departmental leaders in OUSD under the advisement of 
principals and community leaders. All school communities will complete the CS Strategic Site Plan in 2011‐2012 to contribute to the development of 
site priorities for the 2012‐2015 school years. 

The CS Strategic Site Plan will continue to be annually approved by School Site Councils and the OUSD Board of Directors. 

To lead these efforts, each site will create a Community School Leadership Team, whose body will incorporate members of each site's School Site 
Council (including the principal, parents, teachers, staff), and in secondary schools, the team will also include a student member. Additionally, each 
school will recruit their afterschool partner, as well as another key community partner, to become members of the Community School Leadership 
Team. This leadership team will drive the development of the CS Strategic Site Plan for their school and will be supported through a collaborative 
engagement process. In addition to existing School Site Council meetings, the Community School Leadership Teams will attend district‐wide retreat 
days and collaboratively engage the broader community. 

We are excited about supporting every school community to collaborate in service of building Full Service Community Schools across Oakland. As 
leaders of a Full Service Community District, we are committed to providing the conditions for this critical work to happen. I thank you for your 
engagement, leadership, and commitment to supporting the development of community schools and thriving students across Oakland. 
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COMMUNITY SCHOOLS STRATEGIC SITE PLAN  

Context & Vision 

OUSD  
VISION: All students will graduate from high school. As a result, they are caring, competent and critical thinkers, fully‐informed, engaged and 
contributing citizens and prepare to succeed in college and career.  
MISSION: Oakland Unified School District is becoming a Full Service Community District that serves the whole child, eliminates inequity, and 
provides each child with excellent teachers for every day. 
GOAL AREAS: 
Every student in the Oakland Unified School District will: 

 Attend a SAFE, HEALTHY, and SUPPORTIVE SCHOOL ‐ Oakland will become a full‐service community district that will collaborate with civic 
and community partners to reduce violence in the community and schools thereby creating secure campuses where a culture of calm 
prevails.  

 Learn the knowledge, skills, and abilities to be PREPARED for SUCCESS in COLLEGE and CAREERS when they graduate from high school, to 
ensure that they can read, write, speak, think critically and reason mathematically for post‐secondary success.  

 Have HIGH QUALITY and EFFFECTIVE INSTRUCTION with excellent teachers for every day of the school year.  

The Oakland Unified School District will: 

 Become a FULL SERVICE COMMUNITY DISTRICT that is in service of and fully supporting the success of community schools and thriving 
students.  

 Be ACCOUNTABLE for HIGH QUALITY for its schools and in its work across the organization.  

SCHOOL SITE 
CONTEXT 
History: Opened in September of 2001, International Community School (ICS) was designed by parents, teachers, and community members from 
Hawthorne Year‐Round Elementary School in East Oakland. The impetus in coming together to redesign their students? education stemmed from a 
desire to address the social inequities experienced at their overcrowded, multi‐track school of over 1300 students and to create a school where 
students? potential would be realized through rigorous and personalized academics. The school was one of the first five ?new small autonomous? 
schools opened in the Oakland school district. International Community School remains guided by its mission to improve opportunities for 
students in Kindergarten through 5th grades through academically challenging and culturally responsive learning. The school was designed to 
support students and families in an embracing community where strong relationships are essential. Children?s talents are nurtured and 
celebrated; the community feels a sense of ownership of the school; and parents are encouraged, in a variety of ways to actively participate in 
their child?s education and assume leadership roles within the school.  

VISION 

At ICS we believe that high levels of learning are achieved by providing every child with rigorous academic instruction in the context of an 
embracing community where parents are allies. We are committed to developing students who are engaged, creative, critical thinkers and 
empathetic leaders willing to take action to impact positive change in their school, community, and the world. 
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Accountable for Quality: Ensuring Thriving Students and Healthy Communities 

Strategic Priority: The Accountability Plan 

In June 2011, the OUSD Board of Education adopted our School Quality Standards. These standards include outcome standards that define for OUSD what "good" performance is. 
These are the standards we use to measure the extent to which our schools are ensuring that all of our students are thriving and likely to contribute to the health of our communities. 

1. A quality school sets and achieves clear and measurable program goals and student learning objectives.  
2. All students demonstrate progress on academic and social goals each year and across years.  
3. All students achieve at similarly high rates and any gaps in achievement are substantially narrowing.  
4. All students achieve at levels that compare positively with state and national averages and with similar schools.  
5. All students demonstrate critical thinking skills and apply those skills towards solving complex tasks.  
6. All students demonstrate skills in and knowledge of the arts and literature.  
7. All students demonstrate an ability to understand and interact with people from different backgrounds.  
8. All students achieve and maintain satisfactory physical health including diet, nutrition, exercise, and rest.  
9. All students demonstrate the attributes and skills of emotional health and well‐being.  
10. All students demonstrate the skills, knowledge, and dispositions needed in the world of work.  
11. All students demonstrate the skills, knowledge, and dispositions of engaged citizens.  

OUSD schools will use these outcome standards to define and assess how they are developing toward quality Full Service Community Schools. School- level goals and metrics in the 
following sections should explicitly refer to these outcomes standards. 

The School Accountability Plan 
For Academic Development, the Instructional Leadership Team reviews ‐ CST ‐ District benchmarks: ELA, Math, SRI, PWA 4‐5. ‐ local measurements: 
DRA, ADEPT, PWA K‐3. ‐ Attendance ‐ Academic partnerships The Culture, Climate and Events Committee reviews: ‐ CHKS survey ‐ Parent anecdotal 
feedback. ‐ Custodial feedback forms. ‐ Attendance ‐ Community Partnerships The Faculty Council reviews working conditions in anecdotal 
observations and staff surveying. The Staff, the SSC, the ELAC and the Classroom Parent Leader Network review: ‐ Academic data ‐ Attendance ‐ CHKS 
survey. ‐ Language Census 
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority A. Balanced Literacy & Literacy Across the Curriculum 

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides students with curriculum that is meaningful and challenging to them  
 ensures that students know what they're learning, why they're learning it and how it can be applied  
 ensures that all teaching is grounded in a clear, shared set of beliefs about how students learn best.  
 provides and ensures equitable access to curriculum and courses that prepare all students for college  

From OUSD Strategic Plan: 
We want OUSD students to read, write, speak, and think critically for success in college and careers. We want Oakland students to relish reading, writing, and speaking and to become 
joyful, as well as competent, around literacy. To reach that goal, we need to develop a clear and common OUSD Literacy Framework. The beginning of our work will ensure that we assess 
reading levels of all students across the system. Additionally, we will approach literacy from a Response to Intervention Framework, ensuring that students have access to high‐quality 
instruction and that higher tiers of support are provided when needed. OUSD must develop a PreK‐12 core curriculum aligned to college and career ready standards and to the Common 
Core State Standards as they develop. 

District‐level Goals  

1. Reach double digit growth, as measured by CST, for all students‐ with a focus on historically underserved students.  
2. Move CST FBB students to Basic in one year (in two years for MS and HS)  
3. Move/maintain CST Proficient and Advanced students  
4. Accelerate reading by 1.5 additional grade levels for 3rd through 5th graders as measure by SRI to reach grade level standard (2 additional grade levels starting with 6th graders for 

MS, 3 additional grade levels starting with 9th graders for HS)  
5. Student use of academic language and engagement with grade level content aligned to the Common Core Sate Standard will be increased from fall to spring as evidenced by 

principal observations.  

School Federal and State Academic Achievement Goals: 
School goal is to meet or surpass all Title I Part A Adequate Yearly Progress and California Department of Education Academic Performance Index targets. 
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School Data 

 ELA in 2011‐2012 25% to 39% in the second benchmark in At Bench/Adv. (2nd to 5th)  
 API moved from 770 to 741 in 2011. 

Data Analysis 

 Our school's API and AYP has always been determined by our high EL population (75% approx).  
 In 2010‐2011 our API decreased 29 points, which is a call to redouble our efforts in rigorous first instruction ans school alignment to avoid cohort predictability.  
 Our scores in ELA during 2011‐2012 have increased since the first benchmark.  
 Our school has developed streamlined schedules with minimum minutes to ensure equitable access to ELA instruction and alignment. 

Theory Action 

 A response to the needs of Academic Language Learners both in SEI and bilingual contexts.  
 In bilingual classrooms our approach is additive bilingualism with a strong foundation in L1.  
 Our ELD and AED instruction is the foundation/onramp into high levels of literacy for all.  
 We are developing integration of literacy across the content areas with a focus on science, growing in our capacity to use appropriate scaffolds.  
 The development of early literacy bears strong correlation with future sucess so we pay special attention to K/1 literacy levels and interventions. 

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action
Budget 
Res. Obj. Code Position FTE Budget Amount

Provide early English 
and primary language 
intervention in lower 
elementary

Benchmark, 
CST

All 
Students Year-long ILT 4/2/2012 186SQI1A2067 Hiring an intervention 

teacher 3010-Title I T10TSA9999 0.25 $22,068.45 

Reduction of upper 
elementary class size

Benchmarks, 
CST

All 
Students Year-long Principal 4/2/2012 186SQI1A2092 4th grade teacher hire 3010-Title I TCSHLT0051 1 $96,453.85 

Provide intervention to 
K-2 ELLs

Benchmarks, 
CST

English 
Learners Year-long ILT 4/2/2012 186SQI1A2093 Hire consultants - 

ExperienceCorps
7091-EIA - 
LEP 

5825-
CONSULTANTS  0 $7,500.00 

Provide intervention to 
upper elementary 
ELLs

Benchmarks, 
CST

English 
Learners Year-long ILT 4/2/2012 186SQI1A2096 Hire consultants Reading 

Partners
7091-EIA - 
LEP 

5825-
CONSULTANTS  0 $13,372.03 

Provide materials for 
literacy interventions

Benchmarks, 
CST  Year-long ILT 4/2/2012 186SQI1A2099 purchase of intervention 

materials 3010-Title I 4310-SUPPLIES  0 $2,559.52 
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Provide early English 
and primary language 
intervention in lower 
elementary

Benchmarks, English 
Learners Year-long ILT 4/2/2012 186SQI1A3233 hire intervention teacher 7091-EIA - 

LEP T10TSA9999 0.25 $22,068.45 

Provide materials for 
at-risk students

Benchmarks, 
CST

All 
Students Year-long ILT, SSC 4/2/2012 186SQI1A3241 materials purchase 7090-EIA - 

SCE 4310-SUPPLIES  0 $32,506.50 

provide materials for 
EL students

Benchmarks, 
CST

English 
Learners Year-long ILT, SSC, 

ELAC 4/2/2012 186SQI1A3245 materials purchase 7091-EIA - 
LEP 4310-SUPPLIES  0 $18,059.26 

provide materials for 
at risk students

Benchmarks, 
CST

All 
Students Year-long ILT, SSC 4/2/2012 186SQI1A3249 materials purchase 7090-EIA - 

SCE 
4300-MATERIALS 
& SUPPLIES  0 $32,546.36 
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority B. Science, Technology, Engineering, Mathematics (STEM)  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides students with curriculum that is meaningful and challenging to them  
 ensures that students know what they're learning, why they're learning it and how it can be applied  
 ensures that all teaching is grounded in a clear, shared set of beliefs about how students learn best.  
 provides and ensures equitable access to curriculum and courses that prepare all students for college  

From OUSD Strategic Plan: 
In the past three years, students exhibited steady achievement gains in science and mathematics. More elementary teachers have scheduled science and math instruction into students' 
school day and are using the district‐adopted materials with integrity. While we celebrate the academic gains in science and mathematics, we also recognize their inadequacy and 
unevenness when we delve deeper into the results for various student populations (e.g., African‐American, Latino, English Language Learners), grade spans (middle and high school 
students) and schools. We are committed to accelerating science and mathematics gains and supporting robust teaching and learning. We plan not only to dramatically improve science 
and mathematics learning but also to create a deep understanding of Science, Technology, Engineering and Mathematics (STEM) careers and opportunities for linked learning, both in 
school and the workforce. 

District‐level Goals  

1. Reach double digit growth, as measured by CST, for all students‐ with a focus on historically underserved students.  
2. Move CST FBB students to Basic in one year.  
3. Move/maintain CST Proficient and Advanced students  
4. Increase by 10% the number of proficient and advanced students in CST science and by 15% English Language Learners and African American Males  

School Federal and State Academic Achievement Goals: 
School goal is to meet or surpass all Title I Part A Adequate Yearly Progress and California Department of Education Academic Performance Index targets. 
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School Data 

 Math progress in 2011‐2012:  
 Science progress in 2012:  

Data Analysis 

 Our school needs to align its practices in Math to increase learning and performance in standardized tests.  
 Our staff needs to engage in a deep conversation about aligning instruction and reinforcing basic skills such as basic facts.  
 Our school is a science focus school with a coaching plan that aspires at 100% teacher engagement in science instruction.  
 Our school has participated in more than three PD experiences in 2011‐2012 to develop literacy integration in science.  
 In an internal survey, teachers reported substantial to high interest in focusing on science as a need for our students. 

Theory Action 

 ICS is committed to develop a unified approach to Math teaching in preparation for the Common Core Standards.  
 Our ILT reviews and Math teacher leaders review practice to design PD experiences.  
 Our school is committed to a minimum average of 75minutes of Math instruction per day.  
 Our school is a science focus school with science taught in English in SEI and Spanish K‐5 in the bilingual program.  
 Our ILT and staff are committed to develop the minimum science instructional minutes approved by the BOE.  
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority C. Transitions & Pathways PreK‐12  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides students with curriculum that is meaningful and challenging to them  
 provides and ensures equitable access to curriculum and courses that prepare all students for college  
 provides opportunities for students to learn career‐related skills and to develop 21st century work habits.  

From OUSD Strategic Plan: 
Too many of OUSD's schools work in isolation and focus little attention on where students have been and where they are going. Early childhood programs need to be aligned to the 
K‐5 continuum and expanded to serve more students. Principals at K‐5 schools with early childhood programs will supervise the programs and help to integrate them into the school 
culture. We must develop transitional kindergarten programming to include curriculum and professional development. College and career readiness doesn't begin in high school. In 
OUSD, the elementary and middle school academic core must be aligned to what students must know, understand, and be able to do to succeed in college‐preparatory courses in 
high school. Elementary and middle school communities in regions will collaborate to share best practices and to develop robust feeder options. Building on existing programs, 
OUSD will also seek additional funds to develop a comprehensive "Career Pathways" approach to preparing our young people to be successful in college and careers. In order to 
attract and hold students and families, we will use the FSCS model to create corridors, networking Pre‐K through 12 schools in targeted areas in new and innovative ways. 

Data Analysis 

 About 80% of our K students have experienced previous formal‐semiformal preschooling.  
 There is a clear gap between students who attended Prek and those who did not in social and literacy skills.  
 Teachers report satisfaction in preK‐K collaboration experiences such as peer‐observation. 

Theory Action 

 ICS believes in the need for a coordinated effort to accelerate learning before Kindergarten.  
 ICS believes that a unified pedagogical approach and mutual enrichment between PreK‐ and K teachers has an impact in learning.  
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 ICS believes that our regional PreK‐8 structure emphasizes the existing need to reinforce communication and common strategies.  

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action Budget Res. Obj. Code Position FTE Budget Amount

Collaboration between 
PreK and K teachers in a 
monthly PLC format.

DIBELS and 
IDEL, local 
formative 
assessment

All 
Students Year-long ILT, K 

teachers 3/27/2012 186SQI1C2107 Teacher collaboration N/A  0 $0.00 
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority D. College, Career & Workforce  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides students with curriculum that is meaningful and challenging to them  
 ensures that students know what they're learning, why they're learning it and how it can be applied  
 provides and ensures equitable access to curriculum and courses that prepare all students for college  
 provides opportunities for students to learn career‐related skills and to develop 21st century work habits.  

From OUSD Strategic Plan: 
In order to make sure that more students graduate, and our graduates are ready for college and career, OUSD will make a significant investment in strategies, structures, and 
resources to implement core elements of the secondary reform. Career pathways will connect strong academics, Career Technical Education (CTE), work‐based learning 
experiences and support services so that students are prepared for college and career success within the context of a specific, high demand industry sector. Building on the 
number of career pathways that exist in high schools now, we will increase the number of well‐developed and effectively‐implemented pathways, which include certificates linked 
to occupations. OUSD's "Career Pathways" approach will lead to a full range of postsecondary and career opportunities and keep all options open after high school. 

1. Combined 4‐& 5‐ year graduation rate will increase by 10%‐ with graduation rate based on 9th grade enrollment (HS only)  
2. Increase by 15% the number of African‐American Males and Latino Males who pass CAHSEE on the first attempt (HS only)  
3. 80% of the ninth graders will complete 60 credits (HS only)  

Data Analysis 

 Our students have a clear determination to go to college as shown by survey.  
 Our bilingual students and families commit to bilingualism with a clear vision of the advantages in their careers. 

Theory Action 
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 ICS develops a rigorous curriculum with a view to satisfy the increasing demands placed by society on our students.  
 ICS commitment to developing Academic language and science skills is rooted in our vision for our students prospects and careers. 
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority E. Accelerating Students through Targeted Approaches* (Collaborative Teacher Inquiry/African American Male 
Achievement/Academic Language & Literacy/Focal 15/English Learners/Students with Disabilities/GATE) 

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides academic intervention and broader enrichment supports before, during, and after school  

From OUSD Strategic Plan: 
We need to close the achievement gap through targeted approaches, focusing on literacy development, African American Male Achievement, targeted inquiry, English Language 
Learners, Students with Disabilities, and Programs for Exceptional Children. The patterns of academic performance we see in our district, schools, and classrooms are evidence of a 
system that is horribly inadequate. We need to differentiate supports and strategies in order to accelerate achievement and address the disparities in educational and social 
outcomes for populations of students. 

1. Increase the number of African American Male students on the honor roll by 15%  

School Data 

 Our EL group is the most numerous and our AYP reflects the need for support, particularly in ELA. 

Data Analysis 

 Intervention needs to be in place early with a preventive, not purely remedial approach.  
 A concerted plan for GATE students needs to be developed by the ILT.  
 SSTs need to be consistent and the prioritization process defined.  
 Focal students approach requires consistency beyond one year implementation. 

Theory Action 

 ICS believes in the growth and development of all students regardless of their starting point with limitless potential.  
 Our action plan is heavily based on access to the core curriculum strategies for all ELLs and Academic language learners.  
 The targeted approach of specific students with common traits outside of the sphere of success is an important strategy for school and professional 
growth. 

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action Budget Res. Obj. Code Position FTE Budget Amount
Extended contract for 
teachers to support/plan 
for GATE students

Benchmarks, 
CST GATE Year-long ILT 4/2/2012 186SQI1E3306 extended contract N/A  0 $0.00 
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School Quality Indicator 1: Quality Learning Experiences for All Students 

Strategic Priority F. Extending Learning Time  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 provides academic intervention and broader enrichment supports before, during, and after school  

From OUSD Strategic Plan: 
We want each student to attend a school that offers a comprehensive and integrated approach to education in which the school acts as a hub of partnerships that organizes the 
resources within the community. We need to build extended learning opportunities whereby the school and community work together to break down barriers to learning and 
foster true, authentic collaborations in service of thriving students. We envision a system in which schools extend beyond the traditional school day ? offering students and 
families learning opportunities before and after school, on weekends, and during the summer. 

School Data 

 110 students have been served in the After School Program in 2011‐2012.  
 Our population grew from 305 to 342, without ASP spots increase.  

Data Analysis 

 The ASP has started to develop structures for more rigorous academic components during its service hours.  
 The administration has developed an Academic Liaison Model that has increased opportunities for professional development.  
 There needs to be more alignment between regular day activities and ASP, with a common literacy and science lens.  
 Discipline levels and program suspension levels have been maintained as compared to previous years and it is similar to day school levels.  
 The ASP needs to work on a consistent data and discipline system across programs, providers and connected to school‐wide policies. 

Theory Action 
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 ICS' ASP has as a priority the service to students who are struggling academically.  
 ICS' ASP participates in the school's mission and educates the whole child with multiple learning experiences.  
 ICS' ASP is committed to increasing learning opportunities and academic rigor.  
 ICS' ASP is a coalition of providers under a lead agency sharing common values and clear organizational processes to ensure efficiency across the board. 
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School Quality Indicator 2: Safe, Healthy & Supportive Learning Environments 

Strategic Priority A. School Culture (including Meaningful Student Engagement)  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

1. is a safe and healthy center of the community, open to community use before, during, and after the school day.  
2. offers a coordinated and integrated system of academic and learning support services, provided by adults and youth.  
3. identifies at‐risk students and intervenes early, to help students and their parents develop concrete plans for the future.  
4. creates an inclusive, welcoming and caring community, fostering communication that values individual/cultural differences.  
5. defines learning standards for social and emotional development and implements strategies to teach those standards  

From OUSD Strategic Plan: 
Full Service Community Schools create a safe and supportive environment where students can thrive academically, socially, and emotionally. Schools offer a comprehensive and integrated 
approach to education that is founded on caring relationships and high expectations. Healthy school cultures include preventative, early intervention, and intensive services and supports 
accessible to all students. School‐wide positive behavioral and academic supports are augmented by Tier 2 targeted intervention and Tier 3 individualized supports, which are monitored 
and coordinated through COST and SST. Schools create professional learning structures to support adults to learn the science and practice of teaching Social Emotional Learning (SEL) skills 
to increase the capacities of students to manage emotions, develop empathy and concern for others, establish positive relationships, make responsible decisions, and handle challenging 
situations effectively. A thriving school culture also encourages student leadership and motivational programs, such as expanded celebrations of student achievements. 

District‐level Goals 

 Reduce Disciplinary Hearing Process referrals by 20%  
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School Data 

 we have had 3 suspensions in 2011‐2012 so far, with one student receiving two.  
 Office referrals have decreased over the course of 2011‐2012 to an average of 6 weekly. 

Data Analysis 

 Our school needs to develop a comprehensive discipline that codifies existing habits to refer students to the office (Restorative justice).  
 The students sent to the office are often the same, so we need to develop further strategies to address this.  
 Student engagement is also shown by increase in attendance percentage.  
 The number of SSTs for behavior referrals is 1/3 of the total number of referrals. 

Theory Action 

 Our school is committed  
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School Quality Indicator 2: Safe, Healthy & Supportive Learning Environments 

Strategic Priority B. Health & Wellness 

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

1. offers a coordinated and integrated system of academic and learning support services, provided by adults and youth.  
2. ensures that the physical environment of classrooms and the broader school campus supports teaching and learning.  

From OUSD Strategic Plan: 
A Full Service Community School serves the needs of the whole child, providing a range of Health & Wellness programs and services along a continuum from prevention to intervention. 
OUSD's Wellness Policy provides a framework for creating a physically healthy school environment where students have access to nutritious food, free drinking water, opportunities to be 
physically active and good indoor air quality. Quality physical education is provided for the required amount of time to all students. In addition, students' health and mental health needs 
are met on‐site or through a robust referral system that connects students and families to community providers. A FSCS also provides health education (e.g., nutrition, gardening, 
reproductive health) and social‐emotional learning (SEL) that is aligned with and supports the core curriculum. Families are engaged around supporting their children's health as well as 
their own. Staff wellness is seen as integral and is actively fostered. 
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School Data 

 School provides counselling program one day a week with counselling interns coordinated by a social worker.  
 In 2011‐2012 teachers have specified the number of minutes devoted to PE in their schedules. 

Data Analysis 

 The percentage of students with healthy‐body composition is lower than district.  
 Our percentage of students in contact with alcohol is higher than district, given than the overall percentage of responders is lower at ICS.  
 Higher percentage of students eats free‐reduced lunch, but informal observations and parent contact show discomfort with food served.  
 Our school had to decrease our resources for counselling/mental health due to budget cuts in 2011‐2102, which impacted service. 

Theory Action 

 Wellness and health are essential components of the whole education that ICS pursues in its mission statement.  
 We strongly believe that we need to provide health conditions for effective learning to take place, so we devote resources to counselling and coordination of 
services.  

 Our school devotes resources above average to ensure safety in the yard and the building in on‐instructional minutes.  
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 ICS signature partnership with MOSAIC takes this experience's values to guide assemblies and school discussions.  
 As a Caring School Community pilot school, ICS strives to create healthy and balanced relationships among community members. 

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action Budget Res. Obj. Code Position FTE Budget Amount

Counselling program 
for ELLs CHKS English 

Learners Year-long
Principal, 
SST 
coordinator

3/27/2012 186SQI2B2120 
Hire consultants - 
Counselling 
coordinator

7091-EIA - 
LEP 

5825-
CONSULTANTS  0 $20,000.00 
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School Quality Indicator 2: Safe, Healthy & Supportive Learning Environments 

Strategic Priority C. Interrupting Chronic Absence (Attendance) 

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 offers a coordinated and integrated system of academic and learning support services, provided by adults and youth  
 identifies at‐risk students and intervenes early, to help students and their parents develop concrete plans for the future  

From OUSD Strategic Plan: 
Full Service Community Schools support attendance improvements as part of transforming educational outcomes for students. Chronic absence, defined as missing 10% or more school 
days for any reason, is a key indicator and area of focus in Full Service Community Schools. Chronic absence, which impacts one in seven Oakland students, is correlated with lowered 
reading outcomes and graduation rates. If our system begins addressing chronic absence at the Pre‐K and K levels, we would see marked differences in student learning by 3rd grade. 

1. Reduce Chronic Absence (students missing 10% or more of the school year) to 5% or less  
2. Increase Satisfactory Attendance (percentage of students attending 95% or more of school days) to 85%  
3. Interrupt patterns of chronic absences and suspensions to reach a 98% attendance rate (ADA)  
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School Data 

 In 2011‐2012 school is averaging 97.43% as of March 2012.  
 Compared to 2010‐2011, our chronic absentees have lowered from 30 to 16. 

Data Analysis 

 Our attendance has improved in the current year, but we still need to work to achieve our 98% goal and beyond.  
 Data has been discussed with all community stakeholders, which has raised the level of awareness (possible partial root cause)  
 Incentive programs have proven successful, with an emphasis on lower elementary.  
 There seems to be a correlation between the SEI program and higher absenteesm. 

Theory Action 

 Our school believes that in order to learn you have to be continuously present, and to be present, you need to be engaged with clear goals.  
 Satisfactory attendance and reduction of chronic absences is a concerted effort by all community stakeholders.  
 Expectations need to be communicated from the beginning and shared by all, parents, students and professionals.  
 Positive attendance is a clear predictor and correlates with future academic success. 

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action Budget Res. Obj. Code Position FTE Budget Amount

Increase Attendance 
Clerk position

Chronic, 
attendance 
reports

All 
Students Year-long

ILT, 
Attendance 
clerk

3/27/2012 186SQI2C2126 Increase Attendance 
clerk position

Non-SSC 
approved  0 $0.00 
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School Quality Indicator 3: Learning Communities Focused on Continuous Improvement 

Strategic Priority A. Building Capacity & Leadership (Professional Development/Learning Communities/Coaching/Staff Induction)  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 makes sure that teachers work together in professional learning communities focused on student progress.  
 ensures that staff regularly analyze multiple kinds of data about student performance and their experience of learning.  
 provides professional development that models effective practices, promotes teacher leadership, and supports teachers to continuously improve their classroom practice.  
 provides learning opportunities that build capacity of all stakeholders to give input, participate in, or lead key decisions.  

From OUSD Strategic Plan: 
We want to recruit, retain, and reward high‐quality teachers, principals, and other leaders to ensure that all students learn to the best of their abilities. OUSD must become a highly‐
sought‐after place of employment where educational leaders know they will be challenged and supported by colleagues, supervisors, and community members with high expectations. We 
need to develop aggressive strategies to recruit and retain the best and brightest talent in OUSD. Building on our developing frameworks for effective teaching and school leadership, and 
furthering the development and capacity of our teachers and principals through various forms of professional development will allow us to sustain effective teachers and leaders 
committed to Oakland's children. 

1. Improve the conditions in schools to retain 80% of effective teachers  
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School Data 

 ICS provides during 2011‐2012 for extra opportunites to collaborate: monthly release days, weekly collaboration, extended contract for collaboration.  
 Every teacher at ICS is engaged in one or more of our comprehensive shared‐leadership structure, comprising ILT, Faculty Council, and Culture and Climate 
Team.  

 Every teacher at ICS is engaged in one or more of our comprehensive shared‐leadership structure, comprising ILT, Faculty Council, and Culture and Climate 
Team. 

Data Analysis 

 PD calendar should continue to be the product of consensus of all professionals, voiced in the ILT.  
 Collaboration is a priority and it should be privileged when allocating resources and designing calendars and schedules.  
 A next step in capacity building would be to develop peer‐observation strategies. 

Theory Action 

 ICS is committed to active involvement of all community stakeholders in decision‐making.  
 Transparency and accountability in instruction and organization are a priority, with special emphasis on budget design.  
 Teachers at ICS work as whole, by grades and by programs to respond to the diverse needs of the various contexts in the school.  
 New talents and veteran talents complement each other and have a voice in all committees and staff events.  
 The leadership of non‐teaching staff is also an equity priority, under the belief that all adults have children as the focus. 
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School Quality Indicator 4: Meaningful Student, Family, and Community Engagement/Partnerships 

Strategic Priority A. Family & Community Engagement  

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 shares decision‐making with its students, their families, and the community, as part of working together in partnership  
 provides opportunities for families to understand what their child is learning; why they're learning it; what it looks like to perform well  
 builds effective partnerships by using principles of student and family/community engagement  

From OUSD Strategic Plan: 
A quality Full Service Community School (FSCS) involves students, families, and the community in the decision‐making process as a way to develop collaborative partnerships. A FSCS 
works with families as partners to understand how the student is progressing and participating in school. Additionally, a Full Service Community School establishes and aligns 
partnerships with community‐based organizations, civic and business partners to strengthen the academic, social‐emotional and health outcomes for students and families. 

1. 75% or more of parents and guardians are regularly offered trainings and opportunities to actively participate in the academic and social development of their student(s).  

 

School Data 

 Participation in district wide survey has set a new record for the school.  
 Budget survey respondents has increased from 20 in 2010‐11 to 50 in 2011‐2012. 

Data Analysis 

 The attendance of families has increased in the school events by about 25% on average (see SSC and ELAC attendance)  
 The parent resource center has remained open for parents on a daily basis, following protocols to harmonize different parent groups.  
 The number of workshops has been maintained, with an increase in traditional attendance. 

Theory Action 

 ICS is a meeting point for parents of different backgrounds with a common focus: children.  
 Parents are essential parts in the community and they have to be involved actively in school decisions, with rights and duties.  
 Parents enrich our community and provide their vision and expertise in developing community partnerships.  
 Active parent and community involvement directly correlates to student achievement. 

Strategies Indicators ST Group Timeline Owner Date Item# Strategic Action Budget Res. Obj. Code Position FTE Budget Amount

materials for parent 
engagement CHKS All 

Students Year-long SSC 4/2/2012 186SQI4A3257 materials purchase
9901-Title I - 
Parent 
Participation 

4310-
SUPPLIES  0 $2,725.99 
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School Quality Indicator 5: Effective School Leadership & Resource Management 

Strategic Priority A. Strategic Operational Practices 

School: International Comm. Elementary Principal: EDUARDO MUNOZ MUNOZ

School Quality Standards relevant to this Strategic Priority 
A quality school... 

 creates and sustains equitable conditions for learning and advocates for interrupting patterns of inequities.  
 guides and supports the development of quality instruction across the school.  
 collaboratively develops outcomes, monitors progress, and fosters a culture of accountability.  
 develops systems and allocates resources in support of the school's vision.  
 is distributed, through professional learning communities, collaborative planning teams, and select individuals.  

From OUSD Strategic Plan: 
We need Full Service Community Leaders for OUSD classrooms, schools, regions and the central office. These leaders have to juggle many tasks: they need to manage operations 
effectively, they need to become highly effective instructional leaders, and they need to build relationships and strategic collaborations with parents and community members. Leaders will 
need to assess their own levels of expertise with leadership practices, operations, instruction and community engagement and work together to share tools, knowledge and strategies in 
these areas to accelerate everyone's capacity to deliver on the promise of high quality effective instruction and Full Service Community Schools. 

Data Analysis 

 The budget and services conditions are improving with the enrollment increase.  
 We need to align the After School Program with the day expectations and consider budget contributions.  
 a number of strategies (intervention, extended contract) have been developed to ensure funds are aligned to classroom needs.  
 Budget process is tied to categorical process and distributed leadership practices. 

Theory Action 

 Money should follow the children and be spent in the ways that impact achievement the most.  
 Budget expenditure needs to consider the preferences of all stakeholders, and be data‐aligned. 
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School Site Council Membership Roster – Elementary School 
 

School Name:  ICS          School Year 2011-2012 
 

Chairperson:   
 Maricela Moctezuma 

Vice Chairperson:   
Evelia Luna 

Secretary:   
Alejandra Cruz 

DAC Representative: 
Neli Torres 

 
                                Check Appropriate Representation 

 Members' Names Address Principal Classroom  
Teacher 

Other 
Staff  

Parent/ 
Comm. 

Maricela Moctezuma 2825 International Blvd. 94601    X 
Evelia Luna 2825 International Blvd. 94601    X 

Alejandra Cruz 2825 International Blvd. 94601    X 
Guadalupe Rodriguez 2825 International Blvd. 94601    X 
Emiliano Rodriguez 2825 International Blvd. 94601    X 
Eduardo Munoz Munoz 2825 International Blvd. 94601 X    
Cristina Rojas 2825 International Blvd. 94601  X   
Pamela Long 2825 International Blvd. 94601  X   
Cinthya Lopez 2825 International Blvd. 94601  X   
Rosa Lidia Ayala 2825 International Blvd. 94601   X  
      
      
DAC Representative      
Neli  Torres 827 34th Ave. # c 94601     
Home Ph.  Email:      
 

Meeting Schedule 3rd Wednesday of the month, 5pm. 

 
 
 
SSC Legal Requirements:  
 

(1) Members MUST be selected/elected by peer 
groups;  

(2) There must be an equal number of school staff  
and parent/community members;  

(3) Majority of school staff membership must be 
classroom teachers; 

(4) Parent/community members cannot be 
employees at the site.  

This form must be completed and submitted to Office of State and Federal Programs,  Room 112 
OUSD Administration Building, care of Linda Love, on or before October 31, 2010.  Fax # 879-8098 
 

1-Principal 
3-Classroom Teachers 
1-Other Staff 
 
5-Parent /Community 
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Becoming a Full Service Community School 

 
 School Parental Involvement Policy 

 

Part l. General Expectations  

 

International Community School (ICS) agrees to implement the following statutory 
requirements:  

 

• The school will jointly develop with parents, distribute to parents of 
participating 

children, a School Parent Involvement Policy that school and parents of participating  

children agree on.  

The school will notify parents about the School Parental Involvement Policy in an  

understandable and uniform format and, to the extent practicable, will distribute this policy  

to parents in a language the parents can understand.  

• The school will make the School Parental Involvement Policy available to the 
local community.  

• The school will periodically update the School Parental Involvement Policy to 
meet the changing needs of parents and the school  

• The school will adopt the school's Home-School compact as a component of its 
School Parental involvement Policy.  

• The school agrees to be governed by the following statutory definition of 
parental involvement, and will carry out programs, activities and procedures in accordance with 
this definition:  

 

Parental involvement means the participation of parents in regular, two-way, and meaningful 
communication involving student academic learning and other school activities, including ensuring- 

 That parents play an integral role in assisting their children’s learning 

 That parents are encouraged to be actively involved in their child’s 
education at school 

 That parents are full partners in their child’s education and are included, 
as appropriate, in decision-making and on advisory committees to assist in the 
education of their child 

 The carrying out of other activities, such as those described in section 
1118 of the ESEA 
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Becoming a Full Service Community School 

 
Part 2. Description of How the School will implement required School Parental Involvement 

Policy Components 

 

l) ICS will take the following actions to involve parents in the joint development and joint 
agreement 

of its School Parental Involvement Policy and its school wide plan, if applicable, in an organized, 

on-going, and timely way under section 1118(b) of the ESEA: 

 

• Gather and disseminate to parents for review the following materials: School's 
current 

Parent Involvement Policy (if one exists), school-parent compact, Parents’ Right to 
Know: 

Student achievement (state assessment results), non-highly qualified teacher 

• Encourage parents, through continual communication and parents-to-parents 
support, to attend parent-teacher conferences and SSC meetings 

• Annual Title I meeting 

 

2) ICS will take the following actions to distribute to parents of participating children and the 
local community, the School Parental Involvement Policy: 

• Organize and support parent events 

• Home/school visits 

• Hold weekly principal office hours 

 

3) ICS will update periodically its School Parental lnvolvement Policy to meet the changing needs 
of parents and the school: 

• Hold monthly meetings to discuss school improvement status, safety issues, etc. 

• SSC  meetings 

 

4) ICS will convene an annual meeting to inform parents of the following: 

• That their child’s school participates in Title I 

• About the requirements of Title I 

• Of their rights to be involved 

• Of their rights to participate in the development of the District’s Title I Plan 
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Becoming a Full Service Community School 

 
 

 Parent Resource Center 

 Parent Connections Group (Classroom Parent Leaders) 

 Family Literacy Program 

 Data Summits 

 Survey parents for consensus of good times to meet 

 Consider working parents by having evening meetings for greater 
turnout. 

 

5) ICS will hold a flexible number of meetings at varying times, and will provide (as needed) child 

care, food, and/or home visits, paid for with Title 1 funding as long as these services relate to 

parental involvement. 

 

6) ICS will provide information about Title 1 programs to parents of participation children in a 
timely 

manner: 

 

• Letters home to parents 

• School/classroom newsletters 

• Home-school visits 

 

7) ICS will provide to parents of participating children a description and explanation of the 
curriculum in use at the school, the forms of academic assessment used to measure students progress, 
and the proficiency levels students are expected to meet: 

• Parents will receive this information at various meetings 
throughout the year and upon request. 

 

8) ICS will provide participating children if requested by parents, opportunities for regular 
meetings to formulate suggestions and to participate, as appropriate, in decisions relating to the 
education of their children, and respond to any such suggestions as soon as practicably possible: 

• Home/school visits 

• Family Literacy Program 

• Regular Opportunities to meet with the Principal 
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Becoming a Full Service Community School 

 
• Parent Connections group 

Student success workshops 

 

ICS will submit to the district any parent comments if the school wide plan (SWP) under the 
section (1114)(b)(2) is not satisfactory to parents of the participating children. 

 

Part 3. Shared Responsibilities  

 

1) ICS will build the school’s and parents’ capacity for strong parental involvement, in order to 
ensure effective involvement of parents and to support a partnership among the school involved, 
parents, and the community to improve student academic achievement, through the following activities 
specifically described below: 

 

 Student success workshops 

 Home/School visits 

 Parent Connection group 

 

2) The school will incorporate the School-Parent Compact as a component of its School Parental 
Involvement Policy. 

 

3) The school will, with the assistance of the district, provide assistance to children served by the 
school in understanding topics such as the following, by undertaking the actions described in this 
paragraph- 

 

• The State of California’s academic content standards 

• The State of California’s student academic achievement standards 

• The State of California’s and Oakland Unified School District’s academic 
assessments, 

 including the alternate assessments 

• The requirements of Title I 

• How to monitor their child’s progress 

• How to work with educators 
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Becoming a Full Service Community School 

 
4) The school will, with the assistance of the district, provide materials and training to help 

parents work with their children to improve their children’s academic achievement, such as literacy 
training, and using technology, as appropriate, to foster parent involvement, by: 

 

 A Family Literacy Program 

 Parent Connections group 

 Student success workshops 

 

5) The school will, with the assistance of its district and parents, educate its teachers, pupil 
services, 

personnel, principals and other staff, in how to reach out to, communicate with, and work with 

parents as equal partners, in the value and utility of contributions of parents, and in how to 

implement and coordinate parents programs and  build ties between parents and school, by: 

 

 A Family Literacy Program 

 Parent Connections group 

 Student success workshops 

 

6) The school will, to the extent feasible and appropriate, coordinate and integrate parent 
involvement programs and activities with Head Start, Reading First, and public pre-school and other 
programs, 

And conduct other activities, such as parent resource centers, that encourage and support 
parents in more fully participating in the education of their children by: 

 

 Parent Resource Center 

 Parent Connections group  

 Family Literacy Program 

 

7) The school will, to the extent feasible and appropriate, take the following actions to ensure 
that 

information related to the school and parent programs, meetings, and other activities is sent to the 
parents of participating children is sent in an understandable and uniform format, including alternative 
formats upon request, and to the extent practicable, in a language that parents can understand: 
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Becoming a Full Service Community School 

 
 

 Translated weekly newsletter and flyers in home-school folders 

 Bilingual staff in Parent Resource Center and Main Office 

 Support by Parent Resource Center staff and volunteers in reading and 
understanding the information 

 

Part 4. Adoption 

This School Parental Involvement Policy has been developed jointly with, and agreed on with, 
parents of children participating in Title I, Part A programs, as evidenced by the Annual Title I meeting, 
SSC meetings, principal’s meetings, parent connection group meetings, and student success workshops.  

This policy was adopted by the ICS School Site Council on 11/2/2011 and will be in effect for the 
period of the 2011-2012 school year. The school will distribute this policy to all parents of participating 
Title 1, Part A, children on or before the first day of the 2011-2012 school year. It will be made available 
to the local community on or before the first day of the 2011-2012 school year. The notification by ICS to 
parents of this policy will be in an understandable and uniform format and, to the extent practicable, in 
a language that the parents can understand. 
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HOME-SCHOOL COMPACT 
 
International Community School ICS and the parents of the students agree that 
this compact outlines how the parents, entire school staff, and students will share 
the responsibility for improved student academic achievement and the means by 
which the school and parents will build and develop a partnership that will help 
children achieve the State of California’s high academic standards. (This School-
Parent Compact is in effect during the 2010-2011 school year.) 
 
School Responsibilities - ICS will: 
Provide high-quality curriculum and instruction in a supportive and effective 
learning environment that enable the participating students to meet the State 
of California’s student academic achievement standards as follows: 
ICS has been granted Curricular Flexibility with our English Language Arts 
curriculum. As a result, we have design a language arts instruction program 
outlined in our site plan which utilizes Open Court, Read Think Apply strategies, 
Write Source grammar and writing curriculum, and the Bay Area Writer’s Project 
Process Writing Assessments. 
Hold parent-teacher conferences (at least annually in elementary schools) 
during which this compact will be discussed as it relates to the individual child’s 
achievement. 
ICS has a week of shortened days at the beginning of each school year for home or 
school goal setting conferences. Additionally, parent teacher conferences are held 
in December and March. Our goal is for 100% of our families to attend.  
Provide parents with frequent reports on their children’s progress. 
At ICS, teachers are committed to consistent communication with parents. 
Opportunities such as classroom meetings, school-wide events, and parent 
committees exist to involve families. 
Provide parents reasonable access to staff. 
In addition to the opportunities referenced in #5, parents are encouraged to drop 
in before or after school to check in with teachers. 
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Becoming a Full Service Community School 

 
Provide parents opportunities to volunteer and participate in their child’s class, 
and to observe classroom activities. 
With assistance from the Family Literacy Program, parents can participate in 
weekly observations of their children’s classrooms. Those observations are 
preceded and followed by discussion groups to help them understand the lessons 
and effectively support their children. 
The Parent Resource Center also supports a group of classroom parent leaders 
from every classroom whose mission is to build support for the students in the 
classroom. 

 
Parent Responsibilities –  
We, as parents will support our children’s learning in the following ways: 

- Monitor attendance: come to school every day, on time. If an absence 
occurs, provide justification to the Attendance officer. Initials____________ 

- Make sure homework is completed. Initials____________ 
- Send their children to school in uniform: white shirt and navy blue 

pants/skirt, with the possibility of a navy blue pullover. 
Initials____________ 

- Monitor the amount of time that children watch television and play video 
games. Initials____________ 

- Promoting positive use of child’s out of school time. Initials____________ 
- Work with the teachers so that the students will be more successful: attend 

parent conferences and school events. Initials____________ 
 
Student Responsibilities –  
We, as students, will share the responsibility to improve out academic 
achievement and achieve the State of California’s academic standards.  We will: 

- Do my homework every day. Initials____________ 
- Ask for help when I need it. Initials____________ 
- Read for at least 30 minutes every day outside of school. 

Initials____________ 



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Criteria and Clarifications
lmplementation Status and Key Components

Review and identify which key com-ponenti apply.
Gircle the most appropriate rating.

1. lnstructional
Program

The school/d istrict provides
the current* State Board of
Education (SBE)-adopted
basic core instructional
programs and materials in
Reading/Language Arts
(RLA)/English language
development (ELD), including
ancillary materials for
universal access. These
programs are implemented
as designed and documented
to be in daily use in every
classroom with materials for
every student.

* As a result of ABX4 2, the
SBE RLA/ELD 2008 and
Mathematics 2007 adoptions
and the previous SBE
adoptions will meet the
standard of "current."

Full implementation means that all students, including
English learners (ELs), students with disabitities (SWDs),
students with learning difficulties, and advanced learners
in all grade levels, are provided the current SBE-adopted
basic core instructional program materials in RLA/ELD.
These materials are implemented daily as designed to
support the needs of all students.
. At all levels, teachers use the adopted basic core and

program ancillary materials designed for universal
access/differentiated instruction to meet the needs of
students, including strategic learners.

. All SBE-adopted programs have been designed with
additional ancillary materials including intensive
vocabulary instructional support kindergarten through
grade three (K-3), and reading intervention kits
(grades one through three) that are to be used with
and beyond the basic program. The ancillary materials
are used for universal access. Universal access is a
term that describes differentiated instruction that
meets the needs of all students, including ELs,
students with reading difficulties, students with
disabilities (SWDs), and advanced learners.

. Some SWDs may need special modifications and/or
accommodations of curriculum or instruction, as
specified in their lndividualized Education Plan (lEp),
to enable them to participate successfully in a basic
core classroom.

Allstudents are \ assessed, _rr [tacel, anO
I provided appropriate SBE-adopted instructional

program materials.

Number of Students:
. ?Y2 Rtt Students.
(07 els.
.71 swos.

Appropriate Use
ldegtify all that appty:
'/ Core materials are used daily as designed.,,/ Ancillary materials are used baily as dlsigned.

order (PO) documentation for sets of classroom core materials.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

lmplementation Status and Key Components
Review and identify which key components apply.

Gircle the most appropriate rating.
Criteria and Clarifications

Full implementation means that ELs are provided either
the 2008 SBE-adopted instructional program materials in

ELD (Program 2 or 3 or for Program I districts, the locally
adopted ELD materials) or for districts not adopting from
the 2008 SBE-adoption, materials from the previous SBE
approved list. These materials are implemented daily as
designed to support the assessed English proficiency
needs of students.
. Students are appropriately placed into ELD using

California English Language Development Test
(CELDT) and all available English proficiency
measures.

. At all grade levels, teachers use the ELD components
as described in the full implementation statement with
students identified for ELD on an English proficiency
assessment.

The school/d istrict provides
either the 2008 SBE-adopted
basic core instructional
programs and materials in
ELD or materials from the
previous SBE-approved lists.
These programs are
implemented as designed
and documented to be in
daily use with materials for
every identified EL student.

* As a result of ABX4 2, the
SBE RLA/ELD 2008 and
Mathematics 2007 adoptions
and the previous SBE
adoptions will meet the
standard of "current."

1. lnstructional
Program

KeY GomPonents

Appropriate lnstructional Proqram Materials
ntiel students are appropriately I assessed,
L1 placed, and Lf provided appropriate SBE-

adopted or SBE-approved instructional program

materials.

lf using either Program 1 or the ELD materials
from the previous SBE-approved list, identify the
ELD materials:

Appropriate Use

-t- Materials/ElD components are used daily as

PO documentation for sets of classroom core materials.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circte the most appropriate rating.

lnstructional
Program

1. 1.3 The school/district provides
the current* SBE-adopted
RLfuELD intensive
intervention programs and
materials in grades four
through eight. These
programs are implemented
as designed and documented
to be in daily use in every
intervention classroom with
materials for every identified
student.

* As a result of ABX4 2, the
SBE RLA/ELD 2OOB and
Mathematics 2007 adoptions
and the previous SBE
adoptions will meet the
standard of "current."

Full implementation means that all students identified as
needing intensive intervention in grade four through eight,
including ELs and SWDs, who are two or more years
below grade level are provided the current* SBE-adopted
intensive intervention materials that provide accelerated
instruction at the students' assessed level of need. These
materials are implemented daily as designed.
. lntervention programs are stand-alone, intensive

RLA programs that have been designed to
accelerate student learning two grade levels for
every year of instruction.

. The programs should position students to progress
rapidly toward successful reentry into the basic
program at their appropriate grade level. Students
who reenter the basic program may need an
additional strategic support.

. Districts are either using the SBE-adopted intensive
intervention program from the SBE-adopted 2002 list
or Programs 4 or 5 from the 2008 list.

Objective Fully Substantially Partially Minimally

1.3 @,
J

At least
75%

2
At least

5Oo/o

1

Less than
50o/o

KeY ComPonents

Appropriate lnstructional Program Materials
All students are q assessed, tr placed, and

k provided appropriate SBE-adopted instructional
program materials.

Number of lntensive lntervention Students:
All lntensive Learners: Gr. +5C Gr. 551 Gr. 6!l.:A
All lntensive ELs. Gr.4jf Gr.S$Gr.6a/.
All lntensive SWD's: Gr.4 Gr. S-Gr. 64[

Appropriate Use
Materials are used daily as designed'

Number/% Provided SBE-lntensive lntervention
Grade 4 Grade 5 Grade 6

Total lntensive
Students

7s'{ 7 

''[
n/+

lntensive ELs
'7t'b ,nb s/A

lntensive SWDs ,5" L 5'L t(/&

Documentation
Additional Comments

Readino/Lanouaoe Arts/ELD

District Purchase Date:

School Distribution Date:

Classroom Distribution Date:

Mentationforsetsofclassroomcorematerials.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.
1. lnstructional

Program
1.4 The school/d istrict provides

the current* SBE-adopted
basic core instructional
programs and materials in
mathematics, including
ancillary materials for
universal access. These
programs are implemented
as designed and documented
to be in daily use in every
classroom with materials for
every student.

* As a result of ABX4 2, the
SBE RLA/ELD 2008 and
Mathematics 2007 adoptions
and the previous SBE
adoptions will meet the
standard of "current."

Full implementation means that all students, including
ELs, SWDs, students with learning difficulties, and
advanced learners in allgrade levels are provided the
current* SBE-adopted basic core instructional program
materials in mathematics. These materials are
implemented daily as designed to support the needs of all
students.
. At all levels, teachers use the adopted basic core

mathematics program and ancillary materials
designed for universal access/differentiated instruction
to meet the needs of students, including strategic
learners.

o All SBE-adopted programs have been designed with
additionalancillary materials that are to be used with
and beyond the basic program. The ancillary materials
are used for universal access. Universal access is a
term that describes differentiated instruction that
meets the needs of all students, including ELs,
students with mathematics difficulties, SWDs, and
advanced learners.

. Some SWDs may need special modifications and/or
accommodatrons of curriculum or instruction, as
specified in their lEP, to enable them to participate
successfully in a basic core classroom.

Objective Fully Substantially Partially Minimally

1.4
/4r
\@

3
At least

7SYo

2
At least

50o/o

1

Less than
5Oo/"

Key Components

Appropriate lnstructional Proqram Materials
Allstudents are \ assessed, r{ placed, and
9 provided appropriate SBE-adopted instructional

program materials.

Number of Students:
3\J, ntt students.
Jutn ELs.
{( SWDs.

Appropriate Use
ldentify all that apply:
t{ Core materials are used daily as designed.t1 Ancillary materials are used daily as designed.

Documentation Additional Comments

Mathematics

District Purchase Date:

School Distribution Date:

Classroom Distribution Date:

Attach publisher PO documentation for sets of classroom core materials.
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

lnstructional
Program

1. 1.5 The school/d istrict provides
the 2007 SBE-adopted
mathematics intervention
program and materials in
grades four through seven.
These programs are
implemented as designed
and documented to be in use
with materials for every
identified intensive student.

Districts using the 2001 SBE
adoptions: Students who
have been assessed and
identified as needing
intensive mathematics
intervention should be
provided additional time and
support using the ancillary
materials from the adopted
program.

Full implementation means that all students identified as
needing intensive intervention in grades four through
seven, including ELs and SWDs, who are two or more
years below level in mathematics are provided the current

Objective Fully Substantially Partially Minimally

1.5
/4\
,,oo'r7

3
At least

75o/o

2
At least

50%

1

Less than
5O"/o

Dt'tr-aqoplea malefiars aI Inetr assesseo revet
of need. These materials are implemented as designed
and documented to be in use when additional intervention
support is needed.
. For mathematics, grades four through seven intensive

intervention materials are not designed as a
curriculum to replace core instruction.

o The intensive intervention materials are to be used as
an addition to the basic core instructional program so
that students learn foundational skills and concepts
essential for success in a basic grade-level
mathematics program.

Key Components

Appropriate lnstructional Proqram Materials
Allstudents are q assessed, t1 placed, and

I +

'l provided appropriate SBE-adopted instructional
program materials. Students served:

Number of lntensive lntervention Students:
All lntensive learners: Gr. 4 5D Gr. 5 5l Gr.6 rtA
All lntensive ELs: Gr. 4 ?.i Gr. 5 ?a Gr.64_
All lntensive SWDs: Gr. 4 _ Gr. 5 _ Gr.6 rr/i+

Aoorooriate Us........_
I Materials are used daily as designed.

Documentation Additional Comments

Mathematics

District Purchase Date:

School Distribution Date:

Classroom Distribution Date:

Attach publisher PO documentation for sets of classroom core materials
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Essential
Program

Comnonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.
1. lnstructional

Program
1.6 The school/district provides

the 2007 SBE-adopted
Algebra Readiness program
and materials, including
ancillary materials for
universal access. This
program is implemented as
designed and documented to
be in daily use for identified
grade eight intensive
intervention students needing
specialized instruction to
acquire the pre-algebraic
skills and concepts necessary
to succeed in Algebra L

Districts using the 2001 SBE
adoptions: Students who
have been assessed and
identified as needing
intensive mathematics
intervention should be
provided additional time and
support using the ancillary
materials from the adopted
program.

Full implementation means that all students in grade eight,
including identified ELs, SWDs, and students with learning
difficulties needing specialized instruction to acquire the
pre-algebraic skills and concepts necessary to succeed in
Algebra l, are appropriately assessed and provided the
2008 SBE-adopted instructional program and materials in
Algebra Readiness. These materials are provided to all
identified students and implemented daily as designed.
. The Algebra Readiness program is a one-period,

stand-alone, intervention program to prepare students
to enter into grade-levelAlgebra I core classroom,
supported by an additional class of strategic support
the following school year.

. Some SWDs placed in an Algebra Readiness course
may need special modifications and/or
accommodations of curriculum or instruction, as
specified in their lEP, to enable them to participate
successfully in this classroom.

Objective Fully Substantially Partially Minimally

1.6
4

100%
J

At least
75%

2
At leasl

50o/o

1

Less than
50%

Key Components

Appropriate lnstructional Program Materials
All students are Y assessed, !( placed, and

Y provided appropriate SBE-adopted instructional
prbgram materials.

Number of lntensive lntervention Students:
All lntensive Learners: Gr. B _
All lntensive ELs: Gr. 8 'rt lt
All lntensive SWDs: Gr. B - 

'' /q

Number Provided SBE-Alqebra Readiness
Grade 8

Total Students
ELs
SWDs

Appropriate Use
Materials are used daily as designed.

Documentation Additional Comments

Mathematics

District Purchase Date:

School Distribution Date:

Classroom Distribution Date:

Attach publisher PO documentation for sets of classroom core materials.
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Gomponents
Review and identify which key components apply.

Circle the most appropriate rating.
2. lnstructional

Time
2.1 The school/district complies

with and monitors daily
implementation of
instructional time for the
current SBE-adopted basic
core programs for RLA/ELD.
This time is given priority and
protected from interru ptions:

. Kindergarten: 60 minutes

. Grades one through
three: 2.5 hours

. Grades four through six:
2.0 hours

. Grades six through eight:
2.0 hours (or up to two
periods)

Full implementation means that the school's schedule
allocates for all RLA/ELD classrooms the appropriate daily
instructional time in the current SBE-adopted RLA/ELD
basic core materials.** This provides all students,
including ELs, SWDs, students with learning difficulties,
and advanced learners sufficient instruction and practice
to meet their instructional needs.
. This time is given priority and protected from

interruptions.

** Note for the 2008 SBE-adopted RLA/ELD, this means
Programs 1,2, or 3.

Objective @ Substantially Partially Minimally

21
!41'iy 3

At least
75%

2
At leasl

50o/o

1

Less than
5Oo/"

Key Components

Appropriate Allocation of Dailv lnstructional Time
! Time is given priority and protected from

interruptions.

ldentify the number of instructional minutes
(length of periods) offered at each grade level.

Number of lnstructional Minutes at each
grade level

K 1 2 3 4 5 6 7 8
All Students tt0 fD ifr ,{-0 l,5-0 trD

ELs ItD t-D L,fD ift iS rr i5)
SWDs Iu ,5-0 if0 rO t5e Itu

Documentation Additional Comments

Reading/Lanquaqe ArtsiELD
District I nstructional
Regulations:

School lnstructional
Regulations:

Attach appropriate documents
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Gomponents
Review and identify which key components apply.

Circle the most appropriate rating.
lnstructional
Time

2.2 The school/d istrict complies
with and monitors daily
implementation of
additional instructional time
within the school day for
students identified for
strategic support in RLA,
using the current SBE-
adopted basic core
program ancillary materials.

. Kindergarten through
grade six: 30 minutes

o Grades six through
eight: 30-45 minutes
(or up to 1 period)
additional strategic
support at each grade
level linked to a
grade-levelcore
course.

Full implementation of strategic support means that the school
schedule allocates sufficient additional instructional time
beyond the basic core program to support identified strategic
students, including ELs, SWDs and students with learning
difficulties. The districV school uses assessments and
placement criteria to determine the instructional needs of
strategic students and the intensity of support offered to these
students.
. This time is given priority and protected from interruptions
. Students identified in need of strategic support are defined

as students demonstrating proficiency in reading/English
language-arts standards no more than two years below
grade level.

. All SBE-adopted programs have been designed with
additional ancillary materials including intensive
vocabu lary instructional su pport (ki ndergarten throu g h
grade three), and reading intervention kits (grades one
through three) that are to be used with and beyond the
basic program and designed to provide extra support for
struggling readers and ELs.

o This instructional time does not replace the additional 30-
60 minutes of ELD to build students' language proficiency.

. For grades six through eight, strategic learners are
assessed and need additional instructionaltime beyond
the core.
- For high-priority strategic students, the support is a

strategic period in addition to the basic core program
to pre/re{each concepts and skills taught in the
grade-level course.

- Some strategic students may have occasional trouble
within the day-to-day core English-language arts
instruction. These students may not need additional
strategic time beyond the core period. ln this case,

Objective fulfV\ Substantially Partially Minimally

22
4

(oo1
J

At least
75%

2
At least

50%

1

Less than
50o/"

Key Components

Appropriate Allocation of Dailv lnstructional Time
\ Time is given priority and protected from

interruptions.

ldentify Number of High Priority (HP) Students
served and length of HP strategic periods offered
each grade level.

at

Number of Students at each qrade level
K 1 2 3 4 5 6 7 8

All Strateqic Itr 1t to (o io o
AII HP
Strateoic

(t ir to Io iD ID

AII HP
Strategic
provided 30-
45 additional
minutes or a
support
period
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teachers are to provide these students additional
targeted differentiated instruction using the core
ancillary materials to support their achievement of
grade-level skills and concepts in their core RLA
classroom.

The SBE-basic core adopted materials and the core
ancillary materials serve as the predominant instructional
program provided to meet the instructional needs of
identified strategic students so that they can participate in
and progress through daily lessons in the core program
with their peers.

Describe assessment and placement criteria for
high-priority strategic students.

Describe differentiated support for students not
needing an additional strategic period:

Number of Strategic lnstructional Minutes (or
length of period) at each grade levelfor High
Priority Strategic Students

K 1 2 3 4 5 6 7 I
Additional
time provided
all HP
Strategic
students
Additional
time provided
all HP
Strateoic ELs
Additional
time provided
all HP
Strategic
SWDs

Documentation Additional Comments

Readinq/Lanquaqe Arts/ELD

Districl lnstructional
Regulations:

School lnstructional
Regulations:

Altach appropriate documents
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.
lnstructional
Time

The school/district complies
with and monitors the daily
implementation of additional
instructional time within the
school day for English
Language Development
(ELD) instruction for
identified ELs using the
either the 2008 SBE-adopted
basic core materials
instructional program and
materials in ELD or materials
from the previous SBE-
approved lists. This time is
given priority and protected
from interruptions.

. Kindergarten through
grade six: 30-60
minutes

. Grades six through
eight: 30-60 minutes
(or up to one period)

2.3 Full implementation means that that the school's schedule
allocates 30-60 minutes of daily ELD instructional time for
all identified ELs in either the 2008 SBE-adopted basic
core instructional programs and materials in ELD
(Programs 2 or 3 or for Program 1 districts, the locally
adopted ELD materials) or for districts not adopting from
the 2008 SBE adoption, materials from the previous SBE-
approved materials list. These ELD instructional minutes
are in addition to instructional time in the basic core
program; are given priority and protected from
interruptions.
. ELs are appropriately placed into ELD using CELDT

and all available English proficiency measures.
o Districts that have adopted from the 2008 SBE-

adopted materials list should be using the ELD
materials in Programs 2 or 3 or if using Program 1

ELs should be provided daily ELD instruction at the
appropriate language proficiency levels from the
previous S B E-approved su pplementary materials lists.

o Districts not adopting from the 2008 list should
provide daily ELD instruction at the appropriate
language proficiency levels from previous SBE-
approved supplemental materials lists.

. ELs who are also identified as SWDs must receive
30-60 minutes of daily ELD instruction.

Objective ,'(*, Substantially Partially Minimally

2.3
1,4/
'(ry%

3
At leasl

75o/o

2
At least

5Oo/o

1

Less than
50%

Key Components

Appropriate Allocation of Dailv Instructional Time
ldentify all that apply:t-1 Time is given priority and protected from

lnterruptions.q ELD instruction is additionaltime in the
schedule.

ldentify Number (#) of EL students by GELDT level
and # of ELD minutes offered at each GELDT level.
Proficiency
Levels

Levels
1-2

Level
3

Level
4-5

#ot
Students lro l), 1Z
#of
lnstructional
Minutes in
ELD
(beyond 2.1
and 2.2)

)a&) 'b /i/T tr%

Documentation Additional Comments

Reading/Language Arts/ELD
District lnstructional
Regulations:

School lnstructional
Regulations:

Attach appropriate documents
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

2. lnstructional
Time

The school/district complies
with and monitors daily
implementation of
instructional time for the
current SBE-adopted
intensive intervention
programs in RLA. This time is
given priority and protected
from interruptions.

. Grades four through six:
2.5-3.0 hours

o Grades six through eight:
2.5-3.0 hours (or up to
three periods)

2.4 Full implementation means that the school schedule
allocates the appropriate instructional time in uninterrupted
time for all students identified as needing intensive
intervention, including ELs and SWDs. The current SBE-
adopted RLAJELD intensive intervention reading program
materials are utilized daily to support the needs of all
intensive intervention students to provide sufficient
instruction and practice to meet their instructional needs.
. This time is given priority and protected from

interruption.
. Students in need of intensive intervention are defined as

students demonstrating proficiency in RLA two or more
years below grade level.

. The school schedule allocates appropriate instructional
time for implementation of the current intensive
intervention programs (2008 SBE-adopted Programs 4
and 5 or 2002 SBE-adopted intensive intervention
programs) as stated in the framework and designed by
publishers.

. The school schedule reflects that ELs assessed and
identified for intensive intervention receive embedded
ELD instruction in the 2008 SBE-adopted Program 5,
which also meets the required 30-60 minutes of ELD
daily instruction.

Objective frrr\ Substantially Partially Minimally

2.4
4l

:y/
J

Al least
75%

2
At least

5Oo/o

1

Less than
5oo/n

Key Components

Appropriate Allocation of Dailv lnstructional
Time--[ time is given priority and protected from

interruptions.

lndicate total length (minutes) designated for
intensive intervention :

Number of lnstructional Minutes at each
orade level

4 5 6 7 8
All lntensive
learners tp if0
lntensrve Els lo rtro

lntensive SWDs t5u t5U

Documentation Additional Comments

Readino/Lanouaoe Arts/ELD

District I nstructional
Regulations:

School lnstructional
Regulations:

Attach appropriate documents



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.
lnstructional
Time

The school/district complies
with and monitors daily
implementation of
instructional time for the
current SBE-adopted basic
core programs for
mathematics. This time is
given priority and is protected
from interruptions.
. Kindergarten: 30

minutes
. Grades one through six:

60 minutes
. Grades six through

eight: 50-60 minutes (or
one period)

Full implementation means that the school schedule
allocates for all mathematics classrooms the appropriate
daily instructional time in the current SBE-adopted
mathematics basic core materials. This schedule provides
all students, including ELs, SWDs, students with learning
difficulties, and advanced learners, sufficient instruction
and practice to meet their instructional needs.

r This time is given priority and is protected from
interruptions.

Objective l{v Substantially Partially Minimally

2.5
4l

1oo"//
3

At least
75%

2
At leasl

SOY'

1

Less than
50%

Key Components

Appropriate Allocation of Dailv lnstructional Time
I Time is given priority and protected from

-interrrpiionr. 

'

ldentify Number (#) of Instructional Minutes
offered at each grade level:

# For Algebra Readiness see 2.7

# of lnstructional Minutes @ each qrade level
K 1 2 3 4 5 6 7 I

All Students Q'n tto tl.tl 10 r0 q0
ELs '(o 1o 7n 'l'o tt qr)

SWDs 7o 7et 1t) IO 1A t0

Documentation Additional Comments

Mathematics

District I nstructional
Regulations:

School lnstructional
Regulations:

Attach appropriate documents
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Essential
Program

Comoonent
Objective Griteria and Glarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

2. lnstructional
Time

The school/district complies
with and monitors daily
implementation of additional
instructional time within the
school day for kindergarten
through grade eight students
identified for strategic
intervention support in
mathematics, using the
current SBE-adopted basic
core ancillary program
mathematics materials.
o Kindergarten through

grade six: 15-30 minutes
. Grades six and seven:

30-60 minutes (or up to
one period)additional
strategic support at each
grade level linked to a
grade-level core course.

. Grade eight: 30-60
minutes (or up to one
period) additional
strategic support linked
to the grade-level
Algebra I course.

2.6 Full implementation means that the school schedule allocates
srrffinient additional time to srrnnort identifipd sfrateoie strrdents

Objective ;'Fully Substantially Partially Minimally

including ELs, SWDs, and students with learning difficulties.
The district uses assessments and placement criteria to

2.6
4/{y J

At least
7 5o/o

2
At least

50%

1

Less than
50%

Qetermtne Ine tnsr[ucuonat neeas oI Strateg
intensity of support offered to these students.
. For grades six and seven, strategic students are defined as

demonstrating proficiency of mathematics standards within
two grade levels and are unable to master grade-level
standards.

. For grades six and seven, strategic students are assessed
and need additional instructionaltime beyond the core.

For high-priority strategic students, the support is an
additional time/period to pre/re-teach concepts and
skills taught in the grade level course.

- Some grade six and seven strategic students may have
occasional trouble within day-to-day grade-level
standards instruction. These students may not need
additional strategic time beyond the core
instruction/period. ln this case, teachers are to provide
these students additional targeted differentiated
instruction using the core ancillary materials to support
their achievement of grade-level skills and concepts in
their core mathematics classroom.

o For grade eight, strategic students demonstrate proficiency
at or above the seventh grade mathematics standards but
are unable to master Algebra I standards.

. For grade eight, strategic learners are assessed and need
additional instructional time beyond the core.

For high-priority strategic students, the support is an
additional period to pre/reteach concepts and skills

Key Components

Appropriate Allocation of Dailv lnstructional
Time
[.\ Time is given priority and protected from

interruptions.

ldentify Number (#) of Strategic and High
Priority (HP) strategic students served and the
amount of strategic instructional time (length of
HP strategic time/periods) offered at each grade
level.

# of Students at each grade level

K 1 2 3 4 5 6 7 8
Ail
Strateoic It 1t IJ t0 lo i{)

AII HP
Strateqic \tr i$ \\ Io la lo

All HP ELs l) t5 {) '1) i0 D

AII HP
SWDs
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taught in the grade-level Algebra I course.

- Some grade eight strategic students may have
occasional trouble within dayto-day grade-level
standards instruction. These students may not need
additional strategic time beyond the core period. ln this
case, teachers are to provide these students additional
targeted differentiated instruction using the core
ancillary materials to support their achievement of
grade-level skills and concepts in their core
mathematics classroom.

For kindergarten through grade eight, the SBE-adopted
core materials and the core ancillary materials will serve as
the predominant instructional program provided to meet the
instructional needs of identified strategic students so that
they can participate in and progress through daily lessons
in the core program with their peers.

Amount of Strategic lnstructional Minutes
(or length of periods) at each grade levelfor
HP Strateoic students.

K 1 2 3 4 5 6 7 I
Additional
time provided
to all HP
strategic
students
Additional
time provided
to HP El
strategic
students
Additional
time provided
to all HP SWD
strategic
students

Documentation Additional Comments

Mathematics

District lnstructional
Regulations:

School lnstructional
Regulations:

Attach appropriate documents
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Essential
Program

Comoonent
Objective Criteria and Glarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

2. lnstructional
Time

2.7 fhe school/district complies
with and monitors
implementation of instructional
time for the current SBE-
adopted mathematics
intervention materials for
identified intensive
intervention students needing
specialized instruction to
acquire the mathematics skills
and concepts necessary to
meet grade-level mathematics
standards.
. Grades four through six:

15-30 minutes.
. Grades six and seven: 30-

60 minutes (or up to one
period) additional support
linked to a grade-level
core course)when
additional intervention
support is needed.

For districts using the 2007 SBE-
adoption:

. Grade eight: One period
of Algebra Readiness
daily for identified
intervention students.

Full implementation means that the school's schedule allocates
suffrcient instructional time for students identified as needing
intensive intervention to acquire the grade-level or pre-algebraic
skills and concepts necessary to succeed in Algebra L The districV

Objecti
VE

,'Ful)y' Substantially Partially Minimall

2.7
4l

100./o/
3

At least
75%

2
At least

50%

1

Less tha
50%

scnool uses assessments ano placement cntena to o
instructional needs of intensive intervention students.
. For grades four through seven, students needing intensive

intervention are defined as demonstrating proficiency of
mathematics standards below two grade levels and are
unable to master grade-level standards.

. For grade eight, mathematics intensive intervention students
are defined as those who are achieving below seventh-grade
mathematics standards. These students are appropriately
assessed and placed in a SBE-adopted Algebra Readiness
instructional program.

For districts using the 2008 SBE-adoption:
. The SBE-adopted grades four through seven intensive

intervention materials are not designed as a curriculum to
replace basic core instruction. The intensive intervention
materials are to be used when additional intervention support
is needed.

. For grade eight, the Algebra Readiness program is a one-
period, stand-alone, intensive program to prepare students to
enter into the grade-levelAlgebra I core classroom supported
by an additional class of strategic support the following school
year.

For districts using the 2001 SBE adoptions:
. Students who have been assessed and identified as needing

intensive mathematics intervention should be provided
additional time and support using the ancillary materials from
the adopted program.

\'/ Key Components

Appropriate Allocation of Dailv lnstructional
Time-54 Time is given priority and protected from

interruptions.

I nd icate tota I n u m be r of_a!!U!!.o na! m i n utes :

F* of lnstructional Minutes at each grade
I level

"Ur"I l'l-l-l'lReadiness

I Learners | '" l''" | | I

Documentation Additional Comments

Mathematics

District I nstructional
Reoulations:

School lnstructional
Reoulations:

Attach appropriate documents
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Essential
Program

Component
Objective Criteria and Glarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

3. Lesson
Pacing
Guide

3.1 The school/d istrict prepares,
distributes, and monitors the
use of an annual district
instructional/ assessment
pacing guide documented to
be in use for each grade
level (kindergarten through
grade eight) for the current
SBE-adopted RLA/ELD and
intensive intervention
programs in order for all
teachers to follow a common
sequence of instruction and
assessment.

Full implementation means that the annual district
instructional/assessment pacing guides are in dally use to
fully implement the current SBE-adopted RLA/ELD and
intensive intervention programs by grade level and/or
program level (and by tracks if in a year-round school).
. Use of the pacing guide ensures that all students

receive a common sequence of grade-level instruction
and common assessments. Data analysis of common
assessments in teacher collaboration informs
instructional planning and decision-making.

. The core course pacing guide is the foundational
pacing guide for the strategic support class. The
strategic support teacher uses the core course pacing
guide and intensifies the focus on key standards
ensuring: 1) an alignment to the grade-level RLA/ELD
content being taught; 2) the use of the adopted basic
core program ancillary materials; 3) time for pre/re-
teaching; and 4) time to address specific skill needs of
students.

Objective lIrrv\ Substantially Partially Minimally

3.1
i4
\ 100Yo

3
At least

75Yo

2
At least

50o/o

1

Less than
50%

Key Components

lnstructional/Assessment Pacinq Guides
Y Distributed to each grade level.
Y Used daily at every grade level.

Pacinq Guide Use Monitored

"{ Principal monitors daily use.

Documentation Additional Comments

Readinq/Lanquaqe Arts/ELD
DistricVSchool Pacing
Plan by Grade Level:

Attach appropriate documents.
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Essential
Program

Component
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

3. Lesson
Pacing
Guide

3.2 The school/district prepares,
distributes, and monitors the
use of an annual district
instructiona l/assessment
pacing guide documented to
be in use for each grade
level (kindergarten through
grade eight) for the current
SB E-adopted mathematics
program in order for all
teachers to follow a common
sequence of instruction and
assessment,

Full implementation means that there is an annual district
pacing guide that is constructed to be used daily in all
classrooms to fully implement the current SBE-adopted
mathematics program by grade-level (and by tracks if on a
year-round school).
o Use of the pacing guide ensures that all students

receive a common sequence of grade level instruction
and common assessments. Data analysis of common
assessments in teacher collaboration informs
instructional planning and decision-making.

. The core course pacing guide is the foundational
pacing guide for the strategic support class. The
strategic support teacher uses the core course pacing
guide and intensifies the focus on key standards
ensuring: 1) an alignment to the grade-level
mathematics content being taught; 2) the use of the
adopted basic core program ancillary materials; 3) time
for pre/re-teaching; and 4) time to address specific skill
needs of students.

Objective /i,i,, \ Substantially Partially Minimally

3.2
4

1O0o/o

3
At least

7SYo

2
At least

50%

1

Less than
50%

Key Components

lnstructional/Assessment Pacinq Guides

9 Used daily at every grade level.

Pacinq Guide Use Monitored
.4 Principal monitors daily use.

Documentation Additional Comments

Mathemalics

School Plan for
Assistance and
Support to Teachers:

Attach appropriate documents.
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Essential
Program

Comoonent
Objective Griteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

4. School
Administrator
lnstructional
Leadership
Training

The district provides the
principal and vice-
principal(s) with a 40-hour
administrative training,
Module I in leadership,
support and monitoring
needed for the full
implementation of the
current SBE-adopted
RLA/ELD basic core and
intervention program
materials through a
knowledgeable,
experienced provider. The
district also validates that
each administrator
completes a 40-hour
structured practicum based
on the implementation of
the RLtuELD instructional
materials and the Essential
Program Components
(EPCs).

This requirement is fulfilled
when the administrator(s)
completes this 40-hour
administrator training and
40-hours of structured
practicum in the current
district-adopted RLA/ELD or
intensive reading
intervention program.

4.1 Full implementation means the district validates that the
principal and vice-principal(s) have completed the 40-hour
administrative training in the current SBE-adopted
RLA/ELD core or intervention program materials and 40-
hours of structured practicum. The 4O-hours of training
provided by a knowledgeable, experienced provider will
include at least 32-hours of training in the following:

. The current RLfuELD core or intensive reading
intervention materials.

. The ancillary materials available to differentiate
instruction for ELs and SWDs,
advanced/benchmark and struggling strategic
learners;

. Curriculum Framework language and the academic
content standards addressed in the materials; and

. The use of the instructional/assessment pacing
guide.

The remaining eight hours focus on the following:
r Leadership strategies to support and monitor the

use of a variety of formative and summative
assessments including state, placement and
common standards-based curriculum embedded
and benchmark assessments, to determine student
placemenUexit, ongoing progress monitoring and
program effectiveness;

r Structured teacher collaboration time to analyze and
use assessment data to inform classroom and
school-wide practices;

Objective lirr"r\ Substantially Partially Minimally

4.1 :i'"/
3

At least
75o/o

2
At least

50o/o

1

Less than
50%

Key Components

Traininq and Practicum Completed
Principal

L,\ Training in RLA/ELD.
Structured Practicum.*

Vice Principal
'1 Training in RLtuELD.

Structured Practicu m. *

* Refer to suggested practicum activities in EPC 3.3.
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Administrators using this
training to meet the Tier ll
ad ministration credential in g

requirements will have to
receive training through a
SBE approved Administrator
Training Program (ATP)
Provider and complete the
SBE approved Leadership
and Support of Student
I nstructional Programs
(Module 1) (4O-hours) and
40-hours of structured
practicum; Module 2
Leadership and
Management for
I nstructional I m provement
(20-hours) and 20-hours of
structured practicum; and
Module 3 lnstructional
Technology to lmprove
Pupil Performance (20-
hours) and 20-hours of
structured practicum.
Administrators will also have
to complete an online
survey as well as these 160-
hours of combined training
and practicum.

The professional development system needed to
train teachers to an advanced level on fully and
skillfully implementing all components of the
adopted program; and the understanding and using
research-based practices to plan and deliver
instruction to meet varying student needs.

Documentation Additional Comments

Readino/Lanouaoe Arts/ELD

District Assembly Bill (AB)
430 Completion Records:

Approved Provider
lnformation:

Date of Offerings:

Attach aoorooriate documents
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

School
Administrator
lnstructional
Leadership
Training

4.2 The district provides the
principal and vice-
principal(s) with a 40-hour
administrative training,
Module I in leadership,
support and monitoring
needed for the full
implementation of the
current SBE-adopted
mathematics core and
intervention program
materials through a
knowledgeable,
experienced provider. The
district also validates that
each administrator
completes a 40-hour
structured practicum based
on the implementation of
the instructional materials
and the EPCs.

This requirement is fulfilled
when the administrato(s)
completes this 40-hour
administrator training and
40-hours of structured
practicum in the current
district-adopted
mathematics program.

Full implementation means the district validates that the
principal and vice-principal(s) have completed the 40-hour
administrative training in the most recent SBE-adopted
mathematics core and intervention program materials and
40-hours of structured practicum.

The 40-hours of training provided by a knowledgeable,
experienced provider will include at least 32-hours of
training in the following:
o The current SBE adopted mathematics materials used

in the school;
o The ancillary materials available to differentiate

instruction for ELs and SWDs, advanced/benchmark
and struggling strategic learners;

. Curriculum Framework language and the academic
content standards addressed in the materials; and

o The use of the instructional/assessment pacing guide.

The remaining eight-hours focus on the following:
. Leadership strategies to support and monitor the use of

a variety of formative and summative assessments
including state, placement and common standards-
based curriculum embedded and benchmark
assessments, to determine student placemenVexit,
ongoing progress monitoring and program
effectiveness;

. Structured teacher collaboration time to analyze and
use assessment data to inform classroom and school-
wide practices;

Objective ,/rrrv\ Substantially Partially Minimally

4.2
i4 I

\1oo%,

3
At leasl

7SYo

2
At least

59%

1

Less than
50o/o

Key Components

Traininq and Practicum Completed
Principal

Y Training in Mathematics.
Structured Practicu m.*

Vice Principal
q Trainino in Mathematics.

-r- Structuied Practicum.*

* Refer to suggested targeted professional
development and support list.
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*Note: ln cases where an
administrative training for
the implementation of the
mathematics adopted
materials cannot be
located, the district may
elect to send the principal
and vice-principal(s) with
their teachers to the
mathematics instructional
materials 40-hour materials
professional development.

. The professional development system needed to train
teachers to an advanced level on fully and skillfully
implementing all components of the adopted program,
and the understanding and using research-based
practices to plan and deliver instruction to meet varying
student needs.

Documentation Additional Comments

Mathematics

District AB 430 Completion
Records:

Approved Provider I nformation:

Date of Offerings:

Altach appropriale documents
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Cirqlg the most appropriate rating.

4. School
Administrator
lnstructional
Leadership
Training

4.3 The district provides and
monitors on-going
targeted professional
development and support
beyond the administrator
training practicum to
increase the principal's
and vice-principal's
instructional leadership
skills to monitor and
support the full
implementation of the
EPCs.

Full implementation means that the district provides and
mnnifnrc ronr rlar nn-nninn tarnotad nrnfcqe.ional dpvelnnment

Objective iuirv Substantially Partially Minimally

and support for the principal and vice-principal(s) to monitor
and support the full implementation of the EPCs.

Targeted professional development and support may include:
o Development, use, and monitoring of classroom

observation protocols to include:
- Full and skillful implementation of instructional

materials including use of ancillaries as per the district
pacing guide.

- The effective implementation of targeted research-
based instructional strategies to meet the needs of all
students including ELs and SWDs.

o Data team protocol training to lead grade/subject area
teachers in the analysis and use data including formative
curriculum embedded ongoing assessments, district
benchmarks, state summative data to inform classroom
and school-wide practices.

. Training on facilitating meetings, having difficult
conversations and on providing teachers with constructive
instructional feed back.

e Participation in Modules 2 and 3 of the Administrator
Training Program.

. Participation in a 40-hour English language learner
professional development institute to highlight instructional
practices to support ELs in learning academic content
standards.

o Training on Response to lnstruction and lntervention (Rtl2)
including support on providing tiered intervention; and

43
4/

:'"/
3

At least
75%

2
At least

50%

1

Less than
500/

Key Components

Principal's Professional Development
\ Completed.

ldentify type of professional developmenU
support* and hours. (Refer to the suggested
targeted professional development and support
list.)

- GJ- tuo4A

h toJ'*r,H
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implementation and monitoring of standards-based lEP.
Training in effective communication with teachers, parent
and community stakeholders about implementation of
instructional materials.
Supporting and training general, special education, and
intervention teachers to use common, ongoing, standards-
aligned, formative assessments to collaborate about the
progress of common students and adapt and adjust
instruction to support struggling learners.
Coaching for the principal and vice-principal(s) to fully
implement the various EPC objectives.

Documentatlon Additional Comments

Reading/Language
Arts/ELD Malhematics

District AB 430
Completion Records:

Approved Provider
lnformation:

Date of Offerings:

Attach appropriale documents
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Essential
Program

Comoonent
Objective Criteria and Glarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most aApropriate rating.
5. Credentialed

Teachers and
Professional
Development
Opportunity

5.1 The school/district staffs all
classrooms with fully
credentialed, highly
qualified teachers, per the
requirements of the
Elementary and Secondary
Education Act (ESEA).

Full implementation means that allclassrooms have highly-
qualified teachers appropriately credentialed for their
assignments.

Objective Fully 26Ji'''\ Partially Minimally

5.1
4

100% I o,,3"o
\ 750h ,

2
At least

5oo/o

1

Less than
50%

Key-C6-mponents

1A I Percentage of fuily credentiated, highty-
qualified teachers.

Documentation Additional Comments

Reading/Language
Arts/ELD Mathematics

District Senate Bill
(SB) 472, Completion
Records:

Approved Provider
lnformation:

Date of Offerings:

Attach appropriate documents.
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

5. Credentialed
Teachers and
Professional
Development
Opportunity

The school/district
provides teachers of
RLA/ELD (in allgrade
levels and programs,
including special
education and ELD)with
a 40-hour instructional
materials professional
development program
provided by a
knowledgeable and
experienced provider for
the current SBE-adopted
RLA/ELD and/or SBE-
adopted intensive
intervention instructional
program in use at the
school. The school/
district also validates thal
each teacher completes
an 80-hour structured
practicum based on the
implementation of the
instructional materials
and the EPCs.

This requirement is
fulfilled when the teacher
completes 40-hours of
SBE-adopted
instructional materials
training and 8O-hours of
structured practicum that
is aligned with the
effective implementation
of the adopted program
and the goals of

5.2 Full implementation means that all teachers of RLA/ELD and
tntensive intervention have completed a 40-hour instructional
materials professional development and 8O-hour follow-up
structured practicum in the current SBE-adopted RLA/ELD
program and/or intensive intervention program used at the
school through an experienced, knowledgeable provider.

The 40-hour professional development focuses on the
content, structure, lesson planning, pacing, and instructional
delivery of the SBE-adopted materials. Time is also spent
reviewing the ancillary materials available to differentiate
instruction for ELs and SWDs, advanced/benchmark and
struggling strategic learners; curriculum Framework language
and the academic content standards addressed in the
materials; the use of variety of assessments including
placement and common standards-based curriculum
embedded/formative assessments for student placemenUexit
and progress monitoring; protocols for collaborative data
conversations, and the need for ongoing professional
development at the school site to skillfully implement all
components of the adopted program and understand and use
research-based practices to plan and deliver instruction to
meet varying student needs.
Some practicum activities might include:
. Data team protocol training to analyze and use data to

inform classroom and school-wrde practices.
o Participation in Grade Levelffeam Meetings:

Weekly/monthly collaborative time to discuss and use
student achievement results to determine student
progress, the degree to which the adopted curriculum is
being implemented, the effective use of research-based
practices, and to plan, deliver and adjust instruction.

. Coaching Participation: Classroom coaching tied directly
to the skillful implementation of all components of the
adopted program, which may include content support as
well as research-based strategies for effective delivery of
instruction.

Objective Fully Substantially Partially ,ffi;q
5.2 4

100%

3
At least

75o/o

2
At leasl

50o/o

(t".J,n"J
\ soy" ,/

Key Gomponents

Traininq and Practicum Completed:

lndicate number of teachers at each grade level and
number completing training and practicum.

* Refer to suggested practicum activities.

#of
Teachers

40-hour
Training

80-hours of
Structured
Practicum

Grade
1

Grade
2

Grade
3

Grade
4

Grade
5

Grade
6

Grade
7

Grade
8
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school/district
professional
development plan.

Participation in a 40-hour English language learner
professional development institute to highlight instructional
practices to support ELs in learning academic content
standards.
Teacher-led Demonstration Lessons: Reflection and
summary sheets from an exemplary classroom lesson of
the adopted curriculum provided by a coach or mentor.
Curriculum-Embedded Technology Support: Use of
technology tools provided with the adopted curriculum to
enhance curriculum knowledge and implementation.
Training on Rtl2 including support on providing tiered
intervention.
lmplementation and monitoring of standards-based lEP.
Training for general, special education, and intervention
teachers to use common, ongoing, standards-aligned,
formative assessments to collaborate about the progress
of common students and adapt and adjust instruction to
support struggling learners.

Documentation Additional Comments

Readino/Lanouaoe Arts/ELD
District SB 472,
Completion Records:

Approved Provider
lnformation:

Date of Offerings:

Attach appropriate documents.
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Essential
Program

Comoonent
Objective Griteria and Clarifications

lmplementation Status and Key Gomponents
Review and identify which key components apply.

Circle the most appropriate rating.

5. Credentialed
Teachers and
Professional
Development
Opportunity

The school/district
provides teachers of
mathematics (in all
grade levels and
programs, including
special education) with
a 40-hour instructional
materials professional
development program
provided by a
knowledgeable and
experienced provider
for the current SBE-
adopted mathematics
instructional program in
use at the school. The
school/district also
validates that each
teacher completes an
80-hour structured
practicum based on the
implementation of the
instructional materials
and the EPCs.

This requirement is
fulfilled when the
teacher completes 40-
hours of instructional
materials training and
80-hours of structured
practicum that is
aligned with the
effective
implementation of the

5.3 Full implementation means that allteachers of mathematics
havc nnmnlcfed a 40-hnr rr inc.lrr retinnal mafprials, nrnfcs,e,innal

Objective Fully Substantially Partially .'Minimally

development and 80-hour follow-up structured practicum in the
current SBE-adopted mathematics program and/or intensive
intervention program used at the school through an
experienced, knowledgeable provider.

The 40-hour professional development focuses on the content,
structure, lesson planning, pacing, and instructional delivery of
the SBE-adopted materials. Time is also spent reviewing the
ancillary materials available to differentiate instruction for ELs
and SWDs, advanced/benchmark and struggling strategic
learners; curriculum Framework language and the academic
content standards addressed in the materials; the use of variety
of assessments including placement and common standards-
based curriculum embedded/formative assessments for student
placemenUexit and progress monitoring; protocols for
collaborative data conversations; and the need for ongoing
professional development at the school site to skillfully
implement all components of the adopted program and
understand and use research-based practices to plan and
deliver instruction to meet varying student needs.

Some practicum activities might include:
. Use of the SBE adopted four through seven intensive

intervention instructional materials along with the basic core
program.

o Data team protocoltraining to analyze and use data to
inform classroom and school-wide practices.

. Participation in Grade Level/Team Meetings:
Weekly/monthly collaborative time to discuss and use
student achievement results to determine student progress,
the degree to which the adopted curriculum is being
implemented, the effective use of research-based practices,
and to plan, deliver and adjust instruction.

5.3
4

lOOo/o

3
At least

75%

2
At least

SOY,
r-""Jtn"/

sov/
Key Components

Traininq and Practicum Completed

lndicate number of teachers at each grade level and
number completing training and practicum.

* Refer to suggested practicum activities.

#of
Teachers

40-hour
Training

80-hours of
Structured
Practicum

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Algebra 1

Algebra
Readiness
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adopted program and
the goals of
school/district
professional
development plan.

Coaching Participation: Classroom coaching tied directly to
the skillful implementation of all components of the adopted
program, which may include content support as well as
research-based strategies for effective delivery of
instruction.
Participation in a 40-hour English language learner
professional development institute to highlight instructional
practices to support ELs in learning academic content
standards.
Teacher-led Demonstration Lessons: Reflection and
summary sheets from an exemplary classroom lesson of
the adopted curriculum provided by a coach or mentor.
Curriculum-Embedded Technology Support: Use of
technology tools provided with the adopted curriculum to
enhance curriculum knowledge and implementation.
Training on Rtl2 including support on providing tiered
intervention.
lmplementation and monitoring of standards-based lEP.
Training for general, special education, and intervention
teachers to use common, ongoing, standards-aligned,
formative assessments to collaborate about the progress of
common students and adapt and adjust instruction to
support struggling learners.

Documentation Additional Comments

Mathematics

District SB 472, Completion
Records:

Approved Provider lnformation:

Date of Offerings:

Attach aporooriate documents.
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Essential
Program

Component
Objective Griteria and Glarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

6. Ongoing
lnstructional
Assistance
and Support
for Teachers

The school/district provides
instructional assistance and
ongoing support to all
teachers of RLA/ELD and
intensive intervention. Some
possible options include:
trained coaches, content
experts, and specialists who
are knowledgeable about the
current adopted program,
and work inside the
classrooms to support
teachers and deepen their
knowledge about the content
and the delivery of
instruction.

6.1 Full implementation means that the school/district provides
to all RLA/ELD and intervention teachers ongoing, targeted
support through trained and experienced content experts,
coaches, specialists, or other teacher support personnel
with subject-matter expertise. The coaches, content
experts, and specialists who work primarily in the classroom
assist with the full and skillful implementation of the district's
current SBE-adopted RLA/ELD and intensive intervention
instructional programs to improve student achievement.
. The ongoing instructional assistance includes ensuring

all teachers are trained to an advanced level on
research-based practices and instructional delivery
through onsite professional development and
demonstration lessons, including observation and
feedback for next steps.

. Support includes assisting teachers with planning and
preparation, teacher collaboration, student goal setting,
progress monitoring, data analysis, intervention
placement and monitoring, and strategies for instructing
intervention students, ELs, SWDs, benchmark, and
advanced learners.

. The coacheslcontent experts are trained in and
knowledgeable about the current adopted program and
are provided ongoing professional development and
support to assist them in strengthening the instructional
practices of teachers.

. The principal structures and monitors the use and
impact of coaching services on students' achievement.

Objective Fully Substantially Partially Minimally

6.1
4

lOOo/o

3
At least

75%

2
At least

50o/o

1

Less than
50%

Key Gomponents

Coacheslcontent experts/specialists
Y Type of instructional assistance.
L Works primarily in classrooms.

Describe type of classroom/teacher assistance
regularly provided to teachers:

" filiJ{:u,"*.o.J^^,,
Describetriteria used for identifying and
providing coaching support:

Monitorinq Coachinq Svstem
3 Principalstructures/monitorsinstructional

assistance services.

Trained Goaches/ Content Experts/Specialists
Completed SBE-adopted materials-based
training (identify which program[s]).q Completed English Learner Professional
Develooment (ELPD)

{"rtlu,^J,ad Lb - cL' dJ^e..
Desbribe type of training/ support planned and/or
provided for coaches/content experts/specialists :

Documentation Additional Comments

Readinq/Lanquaqe Arts/ELD

School Plan for Assistance
and Support to Teachers:

Attach appropriate documents.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Component
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

6. Ongoing
lnstructional
Assistance
and Support
for Teachers

The school/district provides
instructional assistance and
ongoing support to all
teachers of mathematics.
Some possible options
include trained coaches,
content experts, and
specialists who are
knowledgeable about the
current adopted program
and work inside the
classrooms to support
teachers and deepen their
knowledge about the content
and the delivery of
instruction.

6.2 Full implementation means that the school/district provides
all mathematics and intervention teachers ongoing,
targeted support through content experts, coaches,
specialists, or other teacher support personnel with subject
matter expertise. The content experts, coaches, and
specialists who work primarily in the classroom assist with
the full and skillful implementation of the district's current
SBE-adopted instructional programs in mathematics to
improve student ach ievement.
. The ongoing instructional assistance includes ensuring

that allteachers are trained to an advanced level on
research-based practices and instructional delivery
through onsite professional development and
demonstration lessons, including observation and
feedback for next steps.

. Support includes assisting teachers with planning and
preparation, teacher collaboration, student goal setting,
progress monitoring, data analysis, intervention
placement and monitoring, and strategies for instructing
intervention students, ELs, SWDs, benchmark, and
advanced learners.

. The coaches/content experts are trained in and
knowledgeable about the current adopted program and
are provided ongoing professional development and
support to assist them in strengthening the instructional
practices of teachers,

. The principal structures and monitors the use and
impact of coaching services on students' achievement.

Objective Fully Substantially Partially Minimally

6.2
4

100%
3

At least
75o/o

2
At least

50%

1

Less than
5Oo/o

Key Components

Coaches/content experts/specia lists:
2 Type of instructional assistance.
2- Works primarily in classrooms.

Describe type of classroom/teacher assistance
regularly ppvided to teachers:

L,{L, *^JU-r
Describe criter{a used for identifying and
pro,viding coaching support:
- Q4a^*.-o-
Monitorinq Goaching Svstem

3 Principal structures/monitors instructional
assistance services.

Trained Coaches/ Content Experts/Specialists
Completed SBE-adopted materials-based
training (identify which program[s]).
Completed ELPD.

Describe type of training/ support planned and/or
provided for coaches/content
experts/specialists:

Documentation Additional Comments

Mathematics

School Plan for Assistance and
Support to Teachers:

Attach aoorooriate documents.

Essential
Program Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate ratinq.
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Component

7. Student
Achievement
Monitoring
System

The school/district uses an
ongoing assessment and
monitoring system that
provides timely data from
common assessments
based on the current SBE-
adopted RLA/ELD and
intensive intervention
programs. Student
achievement results from
assessments (i.e., entry-
level placement and/or
diagnostic; progress
monitoring, including
frequent formative and
curriculum-embedded; and
summative assessments)
are used to inform teachers
and principals on student
placement, diagnosis,
progress, and effectiveness
of instruction.

7.1 Full implementation means that the district provides and
cr rnnnrfc rn oaeilrr annoccihlo olontrnnin tfala rnanaaernent

Objective ruly \ Substantially Partially Minimally

system, and the school is uniformly administering, scoring,
analyzing, and using student achievement data from entry-

7.1
4

1O0ok .t

3
At least

75%

2
At least

5Oo/"

1

Less than
5Oo/o

level and/or 0ragnostrc assessments, progress monrtonng
assessments (including frequent formative and curriculum-
embedded assessments), and summative assessments on
a timely basis.
. The data from these assessments are disaggregated

and used to determine student placement and/or
diagnosis of readiness for grade-level, standards-
based instruction, monitor ongoing student progress,
identify individual student needs, inform decisions
regarding classroom and school wide instructional
practices, and determine effectiveness of instructional
practices and implementation of the adopted programs.

o For the ongoing monitoring system, data collection
(including electronic) is used, and teachers are trained
to disaggregate and analyze student data to assist with
identifying patterns of performance and modifying
instruction to meet the needs of all students, including
ELs and SWDs.

. Commoncurriculumembedded/formativeassessments
are given at least every six to eight weeks to monitor
student progress, but more frequent formative
assessments will assist teachers to collaborate and
identify more immediate student needs.

Key Components

management system.
Y District-wide reporting and analysis of

assessment results.
1 School-wide reporting and analysis of

assessment results.
Y Timely data from assessments available to

and easily accessible by administrators and
teachers.

\ Commoncurriculumembedded/formative
assessments in use school-wide.

Traininq on Accessinq and Usinq Electronic Data

District supported electron ic data
management system.

Svstem
1 Staff trained on using and accessing data

from the electronic data system.

Usfnq Fqrmatrye Aqsessment Results



lnternational Community School _ ICS
Academic Program Survey-Elementary School

L{ Common curriculum emUeOOeOltormitive

L.r assessmentsadministeredfrequenily.
I ucnoot_wtde assessment calendar developed

and used.q Professional development provided for
administrators and teachers on data analysis
and data-informed instruction.

of assqssment at the followinq levels
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Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

7. Student
Achievement
Monitoring
System

The school/district uses
an ongoing assessment
and monitoring system
that provides timely data
from common
assessments based on
the current SBE-adopted
basic core mathematics
and intensive intervention
programs. Student
ach ievement results from
assessments (i.e., entry-
level diagnostic; progress
monitoring, including
frequent formative and
curriculum-embedded'
and summative
assessments) are used to
inform teachers and
principals on student
placement, diagnosis,
progress, and
effectiveness of
instruction.

7.2 Full implementation means that the district provides and
cr rnnnrfc an aacilrr ennoccihla alonfrnnin dala mananomant

Objective " Fr'ri Substantially Partially Minimally

system, and the school is uniformly administering, scoring,
analyzing, and using student achievement data from entry-level

7.2
4

lOOo/o
l3' At least

7 5o/o

2
At leasl

50%

I
Less

than 50%
ano/or oragnosflc ts, ano progress monftonng
assessments (including frequent formative and curriculum-
embedded assessments) and summative assessments on a
timely basis.
o The data from these assessments are disaggregated and

used to determine student placement and/or diagnosis of
readiness for grade-level, standards-based instruction,
monitor ongoing student progress, identify individual
student needs, inform decisions regarding classroom and
school wide instructional practices, and determine
effectiveness of instructional practices and implementation
of the adopted programs.

. For the ongoing monrtoring system, data collection
(including electronic) is used, and teachers are trained to
disaggregate and analyze student data to assist with
identifying patterns of performance and modifying
instruction to meet the needs of all students, including ELs
and SWDs.

. Common formative assessments are given at least every
six to eight weeks to monitor student progress, but more
frequent formative assessments will assist teachers to
collaborate and identify more immediate student needs.

v- Key Components

Onqoinq Assessment and Monitorinq Svstem
y District supported electronic data

management system.
District-wide reporting and analysis of
assessment results.
School-wide reporting and analysis of

r assessment results.
\ Timely data from assessments available to

and easily accessible by administrators and
teachers.q Common curriculum embedded/formative+
assessments in use school-wide.

Traininq on Accessinq and Usinq Electronic
Data Svstem

1 Staff trained on using and accessing data
from the electronic data system.

1

4



lnternational Community School _ ICS
Academic Program survey-Erementary schoor Lever

14 Curriculum embedded/fornrailve
assessments administered frequenily.Y School-wide assessment calendar
developed and used.

Y Professionaldevelopmentprovidedfor
administrators and teachers on data

!! and data-informed instruction.

Example of Curriculum
Embedded Assessments:

Sample report of assessment at the following levels -



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Gomoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

8. Monthly
Collaboration
by Grade
Level or
Program
Level for
Teachers
Facilitated by
the Principal

8.1 The school/district
facilitates and supports a
one-hour structured
collaboration meeting
(preferably two) per month
in order for teachers to
analyze, discuss, and
utilize the results of the
school/d istrict assessment
system to guide student
placement, instructional
planning and delivery, and
progress monitoring, within
the current SBE-adopted
RLA/ELD programs.

Full implementation means that the school/district, through
fhe orincinal or desionee rrniformlv nrovides and srrnnorts

Objective /q Substantially Partially Minimally

structured opportunities to collaborate monthly on a
continuous and frequent basis (preferably at least twice a
month) for all teachers of reading and language arts,
including strategic and intensive intervention, special
education, and ELD teachers.
e Teachers are trained in collaboration meeting

protocols.
. Collaboration meetings frequently include using and

analyzing timely results from the common
school/d istrict assessments:

- Entry-level placement and/or diagnostic;
- Progress monitoring, including frequent

formative and curriculum-embedded; and
- Summative benchmark assessments.

o Collaborative discussions are centered on
strengthening the implementation of the adopted
instructional programs, lesson design, and delivery,
including the use of research-based strategies, to
support the mastery of content standards for all
students, including ELs and SWDs.

8.1
t4/
I'yt

J

Al leasl
7SYo

2
At least

5lo/o

1

Less than
50o/o

developed and used.
Training for collaboration meeting protocols
provided to teachers.
Professional development provided for
administrators and teachers on data analysis and
data-informed instruction.
Professional development provided for
administrators and teachers on setting specific
and measurable student achievement goals at
school and classroom levels.

Key Components

Scheduled Structured Collaboration Meetinqs
tl Number per month.
i5 Allteachersincludingstrategic,intensive

intervention, special education, and ELD
7 teachersparticipate.

,'/ Meetings are structured; protocols/tools are

/

J

Collaborative Meetinq Discussion Content
"1 Using and analyzing timely student common

assessment results from all students.

\ Strengthening program implementation.
__14_ Designing and improving lessons and instruction.

q ldentifying research-based strategies to support
specific skill needs of all students.

Documentation Additional Comments

Readino/Lanouaoe Arts/ELD
School Schedule for Monthly
Grade-Level Meetings and
Example of Lesson Plans:

Attach appropriate documents.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Components
Review and identify which key components apply.

Circle the most appropriate rating.

8. Monthly
Collaboration
by Grade
Level or
Program
Level for
Teachers
Facilitated by
the Principal

The school/district
facilitates and supports
one-hour structured
collaboration meeting
(preferably two) per month
rn order for subject
matter/course-level
teachers to analyze,
discuss, and utilize the
results of the school/district
assessment system to
guide student placement,
instructional planning and
delivery, and progress
monitoring within the
current adopted
mathematics programs,
including Algebra I and
Algebra Readiness.

8.2 Full implementation means that the school/district, through
fho nrinninal nr doqinnea rrnifnrmlv nrnrrir{aq end qrrnnnrtq.

Objective r,^ Substantially Partially Minimally

structured opportunities to collaborate monthly on a
continuous and frequent basis (preferably at least twice
monthly) for all teachers of mathematics, including strategic
and intensive intervention, special education, and ELD
teachers.
. Teachers are trained in collaboration meeting

protocols.
. Collaboration meetings frequently include using and

analyzing timely results from the common
school/d istrict assessments:

- Entry-level placement and/or diagnostic;

- Progress monitoring, including frequent formative
and curriculum-embedded assessments; and
Summative bench mark assessments.

o Collaborative discussions are centered on
strengthening the implementation of the adopted
instructional programs, lesson design and delivery,
including the use of research-based strategies, to
support the mastery of content standards for all
students, including ELs and SWDs.

8.2
/4
(toour/

3
At least

75o/"

2
At least

50%o

1

Less than
50%

Key Components
Scheduled Structured Collaboration Meetinqs:

Y Number per month.
tf Allteachersincluding strategic, intensive

intervention, special education, and ELD
teachers participate.
Meetings are structured; protocols/tools are
developed and used.
Training for collaboration meeting protocols
provided to teachers.
Professional development provided for
administrators and teachers on data analysis
and data-informed instruction.
Professional development provided for
administrators and teachers on setting specific
and measurable student achievement goals at
school and classroom levels.

_/

/
_/

Gollaborative Meetinq Discussion Content
@zing timely student common

r assessment results from all students.
'1 Strengthening programimplementation.
L4 Designing and improving lessons and instruction.
t1 ldentifying research-based strategies to support

specific skill needs of all students.

Documentation Additional Comments

Mathematics

School Plan for Assistance and
Support to Teachers:

Attach appropriate documents.



lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clarifications

lmplementation Status and Key Gomponents
Review and identify which key components apply.

Cirq[e the most appropriate rating.

9. Fiscal
Support

9.1 The school/d istrict's general
and categorical funds are
coordinated, prioritized, and
allocated to align with the full
implementation of the EPCs
in RLA/ELD and the Single
Plan for Student
Achievement (SPSA).

Full implementation means that the allocation and
coordination of district and school site general and
categorical funds to support implementation of the EPCs in
RLA, and ELD, are aligned and prioritized in the SPSA.
o The SPSA is aligned with the goals and activities in

the LEA Plan.
. The district, working in conjunction with the school,

provides ongoing support, fiscal and in-kind resources
to implement fully and sustain the strategic priorities
identified by the school/district in the APS, and
applied in the SPSA.

. The district requires that SPSA expenditures detail
EPC alignment.

. District general and categorical budgets and LEA Plan
demonstrate on-going commitment to continue
support for EPC-related school reform.

Objective Furrv\ Substantially Partially Minimally

9.1
,4/
ulo"

3
At least

75%

2
At least

50%

1

Less than
50%

Key Components

Allocation of Funds
District and site categorical and general

--f funding are aligned t6 support EFC
implementation.

Coordination of Funds
u1 The SPSA aligns to the goals and

activities in the LEA Plan.

Documentation Additional Comments

Readino/Lanouaoe Arts/ELD
Plan uses all
revenues
aoorooriatelv.

Attach appropriate documents.



' lnternational Community School - ICS
Academic Program Survey-Elementary School Level

Essential
Program

Comoonent
Objective Criteria and Clafifications

lmplementation Status and Key Components
Review and identify which key components apply.

Cjq;le the most appropriate rating.
9. Fiscal

Support
9.2 The school/district's general

and categorical funds are
coordinated, prioritized, and
allocated to align with the full
implementation of the EPCs
in mathematics and the
SPSA.

Full implementation means that the allocation and
coordination of district and school site general and
categorical funds to support implementation of the EpCs in
mathematics are aligned and prioritized in the SpSA.

. The SPSA is aligned with the goals and activities in
the LEA Plan.

. The district, working in conjunction with the school,
provides ongoing support, fiscal and in-kind
resources to implement fully and sustain the
strategic priorities identified by the school/district in
the APS, and applied in the SPSA.

. The district requires that SPSA expenditures detail
EPC alignment.

r District general and categorical budgets and LEA
Plan demonstrate on-going commitment to continue
support for EPC-related school reform.

Objective /'rrrr) Substantially Partially Minimally

9.2
4

100'%
3

At least
75%

2
At least

50o/o

1

Less than
50%

Key Components

Allocation of Funds
L1 District and site categorical and general
' funding are aligned to support EpC

implementation.

Goordination of Funds
'-t The SPSA aligns to the goats and

activities in the LEA Plan.

Documentation Additional Comments

Mathematics
Plan uses all
revenues
aoorooriatelv

Attach appropriate documents.
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