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OAKLAND UNIFIED SCHOOL DISTRICT 
Office of the Board of E:ducation 

December 14, 2011 

Board of Education 

Tony Smith , Superintendent 
Vernon Hal , Deputy Superintendent, Business & Operations 

Acceptance of Grant by the District 

ACTION REQUESTED: 
Acceptance by the Board of Education of District grant award for Early Childhood Education programming for fiscal years 2011 -
12, pursuant to the terms and conditions thereof, if any. 

BACKGROUND: 
Grant award for OUSD schools for the 2011-2012 fiscal year that benefit the Early Childhood Education Department are 
submitted for Board acceptance and approval as indicated in the chart below. Grant documents are available for review 
through the Board Secretary's Office and will be electronically availablE! within one week of the board meeting through the 
Board's Legislative Information Center. 

Backup 
File 1.0# Document Type Recipient Grant's Purposo Time Period Funding Source Grant Amount 

Included 

Oakland Unified School District The grant will pre vide 
for Early Childhood Education funding for the E 

11-2792 Yes Grant Department at Bella Vista , Reading First E 
Allendale , and Acorn Woodland Childhood Educ< 

arly 
U.S. Department of 

3rly 9/1 /11-8/31 /12 
Educaiton 

$3,967,979.00 
1tion 

Child Development Centers. sites. 

DISCUSSION: 
The District received a Grant award for continued funding to the Early :hildhood department . 

• Review scope of work outlined by each grant agreement and assess their contribution to sustained 
Identify OUSD resources required for progran success 

OUSD received a completed grant face sheet for each program listed n the chart by department. 

FISCAL IMPACT: 
The total amount of the grant will be provided to OUSD schools from tile funders based on implementation of the early literacy 
grant components. 

• Grants valued at: $3.967 .979. 1)0 

RECOMMENDATION: 
Acceptance by the Board of Education of District grant agreements for Early Childhood Education programming for fiscal years 
2011-2012, pursuant to the terms and conditions thereof, if any. 
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ATTACHMENTS: 

Grant Award Notification #83598080011 

Copy of Grant Award for period September 1, 2008 through August 31, 2011 
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OUSD Grants Management Face Sheet 

Title of Grant: 
Early Reading First 
Grant's Fiscal Agent: 
OUSD/ECE 
495 Jones Avenue, Oakland, CA 94603 
(51 0) 639-3340 

Funding Agency: 
U.S. Department of Education 
List all School(s) or Department(s) to be Served: 

Information Needed 

How will this grant contribute to sustained 
student achievement or academic standards? 

How will this grant be evaluated for impact 
upon student achievement? 

(Customized data design and technical support are provided at 
l% of the grant award or at a negotiated fee for a community-
based fiscal agent who is not including OUSD's indirect rate of 
5.17% in the budget. The 1% or negotiated data fee will be 
charged according to an Agreement for Grant Administration 
Related Services payment schedule. This fee should be 
included in the grant's budget for evaluation.) 

Does the grant require any resources from the 
school(s) or district? If so, describe. 

Are services being supported by an OUSD 
funded grant or by a contractor paid through an 
OUSD contract or MOU? 
(If yes, include the district's indirect rate of 4.25% for all 
OUSD site services in the grant' s budget for administrative 
support, evaluation data, or indirect services.) 

Will the proposed program take students out of 
the classroom for any portion of the school day? 
(OUSD reserves the right to limit service access to students 
during the school day to ensure academic attendance 
continuity.) 

Who is the contact managing and assuring grant 
compliance? 
(Include contact's name, address, phone number, email 
address.) 

licant Obtained A 

l 
~ 
( 

s 

( 

~unding Cycle Dates: 
:eptember 1, 20 11 -August 31, 2012 
irant Amount for Full Funding Cycle: 
3,967,979.00 

;rant Focus: Early Literacy 

Bella Vista, A llendale, and Acorn Woodland Elementary Schools. 

School or DepHrtment Response 

The grant focus es on early literacy development for preschool 
classrooms. 

An external evaluator, approved by the Federal government for this 
program, will a~ :sess and evaluate this program. 

Yes, it funds a program manager, coach, clerical and administrative 
support. 

Indirect costs an a part of the budget for this grant .. 

LEGISLATIVE FILE 
{(-~?'f2-

No 
File 10 Number 

Introduction Date f 2._ - -z- f ( 

Enactment Number {I~ .2 5 ~ J I 
Enactment Date _____t_g - f 1/- f C 

Lynne Martin ar d John Santoro 
495 Jones Ave 
Oakland 
639-3340 

Name/s Signature/s Date 

Principal ~~~ 
Department Head 

Grant Office Obt 
Entity 

Fiscal Offic 

Superinten 

8/2010 OUSD Grants Management Services 

--------------------------~10~/1~0~/ 1_1 __ 

y lond''" 
President, Board of Education 

Signature/s Date 

r P'lkestraw, Jr., Secretary 

Boar of Educ~t1on t.:2_f [.E;: / ~ 



US Department of Education 
Washington, D.C. 20202 

GRANT AWARD NOTIFICATION 

rrRECIPIENT NAME 

Oakland Unified School District 
Early Childhood Education 
l 025 2nd A venue 
Room 301 
Oakland, CA 94606 

3 PROJECT STAFF 

RECIPIENT PROJECT DIRECTOR 

2 AWARD INFORMATION 

PRJ AWARD NUMBER 
ACTION NUMBER 

ACTION TYPE 
AWARD TYPE 

4 PROJECT TITLE 

84.359B 

S359B080011 
2 
Administrative 
Discretionary 

Lynne Rodezno (51 0) 879-8328 Smart Start Early Learning Program (SSELP) 
L YNNE.RODEZNO@OUSD.Kl2.CA.US 

EDUCATION PROGRAM CONTACT 
Rachel Weinstein (202) 401 -5520 
rachel .weinstein@ed.gov 

EDUCATION PAYMENT HOTLINE 
G5 PAYEE 888-336-8930 
HELPDESK 
edcaps .user@ed.gov 

S r- KEY PERSONNEL 

NAME 
Lynne Rodezno 

6 A WARD PERIODS 

TITLE 
Project Director 

BUDGET PERIOD 
PERFORMANCE PERIOD 

0910112008 - 08/31 /2012 
09/0112008- 08/3 1/2012 

FUTURE BUDGET PERIODS 

N/A 

7 AUTHORIZED FUNDING 

THIS ACTION 
BUDGET PERIOD 

PERFORMANCE PERIOD 

8 ADMINISTRATIVE INFORMATION 

DUNS/SSN 
REGULATIONS 

076554500 
CFR PART 74 

N/A 
$3,967,979.00 
$3,967,979.00 

ATTACHMENTS 
EDGAR AS APPLICABLE 
N/A 

LEVEL OF EFFORT 
10 % 

9 LEG ISLATIVE AND FISCAL DATA 

AUTHORITY: 
PROGRAM TITLE: 

PL 107-110 X NO CHILD LEFT BEHIND ACT OF 200I 
EARLY READING FIRST 

CFDA/SUBPROGRAM NO : 84.359B 
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US Department of Education 
Washington, D.C. 20202 

GRANT AWARD NOTIFICATION 

10 PR/AWARDNUMBER: S359B0800 11 

Ver. l 

RECIPIENT NAME: Oakland Unified School District 
Early Childhood Education 

TERMS AND CONDITIONS 

(!) THE BUDGET PERIOD AND PERFORMANCE PERIOD FOR THIS PROJECT ARE CHANGED TO THE 
DATES IN BLOCK 6. NO ADDITIONAL FUNDS ARE PROVIDED BY THIS ACTION. 

~~~~~/ 
/ AUTHORIZkG OFFICIAL DATE 
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EXPLANATION OF BLOCKS ON THE GRANT AWARD NOTIFICATION 
For Discretionary, Formula and Block Grants (See Block 2 of the Notification) 

I. RECIPIENT NAME- The legal name of the recipient, name of the primary organizational unit that 

2. A WARD INFORMATION- Unique items of information that identify this notification. 

PRJA WARD NUMBER- A unique, identifying number assigned by the Department to each application. On funded applications, this is commonly known as the "grant number" or 
"document number.' 

ACTION NUMBER- A numeral that represents the cumulative number of steps taken by the Department to date to establish or modify the award through fiscal or administrative 
means. Action number "01" will always be "NEW AWARD" 

ACTION TYPE- The nature of this notification (e.g. , NEW AWARD, CONTINUATION, REVISION, ADMINISTRATIVE) 

A WARD TYPE- The particular assistance category in which funding for this award is provided, i.e. , DISCRETIONARY, FORMULA, or BLOCK. 

3. PROJECT STAFF- This block contains the names and telephone numbers of the U.S. Department of Education and recipient staff who are responsible for project direction and oversight. 

*RECIPIENT PROJECT DIRECTOR- The recipient staff person responsible for administering the project. This person represents the recipient to the U.S. Department of 
Education. 

EDUCATION PROGRAM CONTACT- The U.S. Department of Education staff person responsible for the programmatic, administrative and businessmanagement concerns of the 
Department. 

EDUCATION PAYMENT CONTACT- The U.S. Department of Education staff person responsible for payments or questions concerning electronic drawdown and financial 
expenditure reporting. 

4. PROJECT TITLE AND CFDA NUMBER- Identifies the Catalog of Federal Domestic Assistance (CFDA) subprogram title and the associated subprogram number. 

5.* KEY PERSONNEL- Name, title and percentage(%) of effort the key personnel identified devotes to the project. 

6. A WARD PERJODS- Project activities and funding are approved with respect to three different time periods, described below: 

BUDGET PERJOD- A speci fic interval of time for which Federal funds are being provided from a particular fiscal year to fund a recipient's approved activities and budget. The start 
and end dates of the budget period are shown. 

PERFORMANCE PERJOD- The complete length of time the recipient is proposed to be funded to complete approved activities. A perfonmance period may contain one or more 
budget periods. 

*FUTURE BUDGET PERJODS- The estimated remaining budget periods for multi-year projects and estimated funds the Department proposes it will award the recipient provided 
substantial progress is made by the recipient in completing approved activities, the Department determines that continuing the project would be 
in the best interest of the Government, Congress appropriates sufficient funds under the program , and the recipient has submitted a perfonmance 
report that provides the most current performance infonmation and the status of budget expenditures. 

7. AUTiiORIZED FUNDING- The dollar figures in this block refer to the Federal funds provided to a recipient during the award periods. 

*THIS ACTION- The amount of funds obligated (added) or de-obligated (subtracted) by this notification. 

*BUDGET PERJOD- The total amount of funds available for use by the grantee during the stated budget period to this date. 

*PERFORMANCE PERJOD- The amount of funds obligated from the start date of the first budget period to this date. 

RECIPIENT COST SHARE- The funds , expressed as a percentage, that the recipient is required to contribute to the project, as defined by the program legislation or regulations 
and/or terms and condi tions of the award. 

RECIPIENT NON-FEDERAL AMOUNT- The amount of non-federal funds the recipient must contribute to the project as identified in the recipient's application. When non­
federal funds are identified by the recipient where a cost share is not a legislation requirement, the recipient will be required to provide 
the non-federal funds. 

8. ADMINISTRATIVE INFORMATION- This information is provided to assist the recipient in completing the approved activities and managing the project in accordance with U.S. 
Department of Education procedures and regulations. 

DUNS/SSN- A unique, identifying number assigned to each recipient for payment purposes. The number is based on either the recipient's assigned number from Dun and Bradstreet or 
the individual's social security number. 

*REGULATIONS- The parts of the Education Department General Administrative Regulations (EDGAR) and specific program regulations that govern the award and administration of 
this grant. 

*ATTACHMENTS- Additional sections of the Grant Award Notification that discuss payment and reporting requirements, explain Department procedures, and add special terms 
and conditions in addition to those established, and shown as clauses, in Block 10 of the award. Any attachments provided with a notification continue in effect 
through the project period until modified or rescinded by the Authorizing Official. 

9. LEGISLATIVE AND FISCAL DATA-The name of the authorizing legislation for this grant, the CFDA title of the program through which funding is provided, and U.S. Department of 
Education fiscal information. 

FUND CODE, FUNDING YEAR, A WARD YEAR, ORG.CODE, PROJECT CODE, OBJECT CLASS-
The fiscal information recorded by the U.S. Department of Education's Grant Administration and Payment System to track obligations by award. 
AMOUNT- The amount of funds provided from a particular appropriation and project code. Some notifications authorize more than one amount from separate 
appropriations and/or project codes. The total of all amounts in this block equals the amount shown on the line, 'THIS ACTION' (See 'AUTHORIZED FUNDING' above 
(Block 7)). 

10. TERMS AND CONDITIONS- Requirements of the award that are binding on the recipient. 

*AUTHORIZING OFFICIAL- The U.S. Department of Education official authorized to award Federal funds to the recipient, establish or change the terms and conditions of the 
award, and authorize modifications to the award 

FOR FORMULA AND BLOCK GRANTS ONLY: 
(See also Blocks I, 2, 4, 6, 8, 9 and 10 above) 
3. PROJECT STAFF- The U.S. Department of Education staff persons to be contacted for programmatic and payment questions. 

7. AUTHORIZED FUNDING 

CURRENT AWARD AMOUNT- The amount of funds that are obligated (added) or de-obligated (subtracted) by this action. 

PR!':VIOUS CUMULATIVE AMOUNT- The total amount of funds awarded under the grant before this action. 

CUMULATIVE AMOUNT- The total amount of funds awarded under the grant, this action included. 

*This item differs or does not appear on formula and block grants. 
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Early Reading First 

D .gov U.S. Department of Education Search 
Advanced Search 

Funding Policy Research News About ED 

Programs 

Find Programs 
- Office 
- Title 
- Subject 
- CFDA 
- Assistance Type 
- Elig ibility 
- Search 
- Archive 

About ED 

Budget & Performance 

News 

Publications 

Teaching Resources 

FAQs 

Contact 

Help 

Jobs at ED 

Online Services 

Recursos en espai'iol 

Web Survey 

EARLY READING FIRST 

a Funding Status H Purpose 
a El igibility 
a Applicant Info 
a Awards 

a Laws, Regs, & Guidance 
a Resources 
a FAQs 

a Performance a Contacts 

Offjce of Elementary and Secondarv Educat ion Home 

Purpose 

Program Office: Academic Improvement and 
Teacher Qua lity Prog rams 

CFDA Number: 84.359A; 84.3598 
Program Type: Discretionary/Competitive Grants 

PROGRAM DESCRIPTION 

The program supports the development of early 
chi ldhood centers of excellence that focus on all 
areas of development , especially on the early 
language, cognitive , and pre-reading skills that 
prepare children for continued school success and 
that serve primarily children from low- income 
families. 

TYPES OF PROJECTS 

ED PROGRAMS 

Search or print all 
Department programs. 

WHAT'S NEW 

There will not be a 
competition for ERF 
this year, as it was not 
funded in the 2010 
Appropriation. Please 
visit the .EY..2.D..1..1 
Bydget Summary and 
Backgroyod and the FY 
2011 Congressional 
Bydget Jystjfjcatjons. 

Grants are designed to help earl y childhood centers improve their programs, by 
creating centers of excellence t hat prov ide preschool-age children w ith language 
and cognitive skills, and an ear ly reading foundat ion. Funds must be used to: 

• Enhance child ren's language, cognit ive, and early reading skills through 
professional development for teachers ; 

• Provide early language and reading development and instructional 
materials as developed from scientifica ll y based reading research; 

• Provide preschool-age children with cogn itive learning opportunities in high 
qual it y language and literature-rich environments; 

• Use screening assessments to effectively identify preschool children who 
may be at risk for reading failure ; and 

• Improve existi ng early childhood programs by integrating scientifica lly 
based reading research into all aspects of the program (including 
instructional materials, teaching strategies, curricula , parent engagement, 
and professional development) . 

ADDITIONAL INFORMATION 

Early Reading First , part of the President's "Good Start, Grow Smart" initiative, is 
designed to transform existing early education programs into centers of 
excellence that provide high-qua lity, early education to young children, especial ly 
those from low-income families . The overall purpose of the Early Reading First 
Program is to prepare young chi ldren to enter kindergarten with the necessary 
la nguage, cognitive, and early reading skills to prevent reading difficulties and 
ensure school success. 

Mission Statement 

• The mission of Early Reading First is to ensure that all children ente r 
kindergarten with the necessary language, cognitive, and early reading 
ski lls for continued success in school. 

Early Readi ng Fi rst in a Nutshell 

• Introduction 
On Jan uary 8, 2002, t he President signed into law the No Child Left 
Behind Act of 2001 , which added two important new reading 
programs to the Elementary and Secondary Education Act , Reading 
First and Early Reading First. Early Reading First was created to 
address the growing concern that many of our nation's children 
begin kindergarten without the necessary foundation to fully benefi t 
from fo rmal sch ool instruction . 
Early Reading First is a bold in itiative to create early childhood 
centers of excellence that prepare young children to enter 
kindergarten wi th the necessary language, cognitive, and earl y 
reading skills for learning success. 

• Overview 
Early Reading First is a nationwide effort providing funds to local 
educa tion agencies and public or private organizations that serve 
chi ldren from low- income famil ies . 

http: //www2.ed.gov/programs/earlyreading/index.html 
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How Do I Find ... ? 

Student loans, forgiveness 
Pell grants 
College accreditation 
Grants 
No Child Left Behind 
More 

Teachers 
~ 

P-12 Reform 

Get Connected 

.. 

Facebook ;:; YouTube 

Twitter 

More ... 

Related Topics 

,a Email 
Updates 

• No Related Topics Found 
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Early Reading First 

Based on the understand ing that li teracy is a learned skill, not a 
biological awakening, the initiative promotes coherent, skill-based 
instruction in the years before kindergarten. 
Federal funds are awarded competitively to loca l programs that show 
they will enhance young ch ildren 's la nguage and cognitive 
development by providing high-quality instruction and ongoing 
professional development based on scien tifica lly based research. 

Early Reading First Program Goals 

• To su pport loca l efforts to enhance the early language, literacy, and 
prereading development of preschool-age children, particularly those from 
low-income families, through strategies and professional development that 
are based on scientifically based read ing research 

• To provide preschool -age chi ldren with cognit ive learning opportunities in 
high-quality la nguage and literature-rich envi ronments so that the children 
can attain the fu ndamen tal knowledge and skills necessary for optimal 
read ing development in kindergarten and beyond 

• To demonstrate language and literacy activities based on scientifica lly 
based reading research that support the ag e-appropriate development of 

Oral language (vocabulary, expressive language, listening 
comprehension) 
Phonological awareness (rhyming, blending, segmenting) 
Print awareness 
Alphabetic knowledge 

• To use screening assessments to effectively identify preschool-age chi ldren 
who may be at risk for reading failure 

c5 Printable view D SHARE rl' '!') 

Last Modified : 03/02/2010 

News Funding Policy 

Press releases Federal student aid Recovery Act (ED) 

Speeches Apply for grants Obama ed plan 

Media advisories Contract Recent guidance 

Secretary's schedule opportunities Guidance documents 

Video Forecast of funding Policy by program 

Newsletters 
opportunities 

NCLB policy letters 

Blog Research &. Statistics No Child Left Behind 
Institute of Ed 

How do I find ... Sciences Programs 

Student loans, Education statistics By subject 
forgiveness By title 
Pell grants 

Evaluation reports 

Nation's Report Card By CFDA# 
College accreditation 

Doing What Works 
Grants 

State information 
No Child Left Behind 

State ed data 
More 

http://www2.ed.gov/programs/earlyreadinglindex.html 
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OAKLAND UNIFIED SCHOOL DISTRICT 
Office of State Administrator 

To: 

September 24, 2008 

Vincent Matthews, Interim State Administrator 
Board ofEducation 

From: Roberta Mayor, Ed.D. Interim Superintendent 
Valerie Williams, Grant Manager 

Subject: AMtance of Grants by the District 

ACTION REQUESTED; 

File ID Number: 08-1916 
Introduction Date: 9-2 4 -0 8 
Enactment Number:~ :!iiJ¥2. 
Enactm.!9)>ate: CLZ~ 
sv: o;cr 

Acceptance of grants by the District pursuant to the terms and conditions thereof, if any. 

BACKGROUND; 
The District received a grant for the school years as indicated in the chart below. The grant documentation is 
available on the Board's Legislative Web Site. 

Backup 
Docwae 

Time 
FlleLD# at Type Redplent Grant's Purpose 

Period 
FunctiDg Souree Grllllt AmOUDt 

IDducle 
cl 

.. v Oakland Unified School 
Disuict for Bella Vista This grant wlll develop 

9/01/08 
X Grant 

CDC, ACORN Woodland Improved reading-
thm 

u.s. Department of 
$3,967,979.00 

CDC, T'lklcn CDC, Santa readiness programs at the Education 
Fe CDC, & Yllk Yau sires. 

813112011 

AmlcxCDC. 

OUiand Unified School 
District for International 'lbi8 grant will prepare 

(J'T/()1/08 

X Orant coc. Gadleld chlldren ready for 
to 

Maklng Coonections 
$14,500.00 

Elementary School &. Klndegarten in the fall of 
6130109 

Oakland 
Lazear Elementary 2008. 

SchooL 

DISCUSSION: 
The district created a Grant Face sheet process to: 

• Review proposed grant projects at OUSD sites and assess their contribution to sustained 
student achievement 

• Identify OUSD resomces required for program success 

OUSD received a Grant Face Sheet ad completed grant application for each program listed in the chart by an 
agency applicant that will provide services at OUSD schools. 

FISCAL IMPACT; 
The agency applicants will serve as the fiscal agents for the agents for the grant applicants and there is no fiscal 
impact to the district 

Grant values of $3,982,479.00 

RECOMMENDATION: 
Approval and support by the Interim State Administrator of the District submitting grant proposals for OUSD sites 
for fiscal years 2007-2008 & 2008-2009 and to accept same, if granted, in whole or in part, pmsuant to the terms 

and conditions thereof and to submit amendments thereto, for the ~t year, if any. 



Attachments 



Information Needed School or Department Response 

How will this grant contribute to sustained lh;? ·~~ ~ -f<,.d.Lr-tA/I t(fu~ earl'{ J;+e..ra...c-<-J 
student achievement or academic standards? .~ro.Yli" ol-e..<J r jYle..d 4-o SUppoy-f e..lc:t s:; roor¥? 

How will this grant be evaluated for impact I 1'"\ ~;tYUCi-• () Yl 'thr-o~t ·r-~ea.rc..h bet.$ec\ 
upon student achievement? Pro -fe..sSlOYic;tl Develo fN-IV+ . 

(Customized data design and technical support are provided at 1'\J"'\ oLA.+-;. i cl.e. e vaL <-t q-fov-- vV i ) \ e-va.lvt.a.+e.. 
1% of the grant award or at a negotiated fee for a community-

as p-e.c+s of 'tk srGLYtt ;t"Yifl-eYKLM.-kt-+1 &n, based Oscal agent who Is not Including OUSD's indlred rate of all 
6.114'Vo in the budget. The 1% or negotiated data fee will be 
c:harged ac:cordlng to an Agreement for Grant Administratlon 
Related Servic:es payment sc:hedule. Tbls fee should be 
Included In the grant's budget for evaluation.) 

Does the grant require any resomces from the 1-Jo 
school(s) or district? If so, describe. 

Are services being supported by an OUSD 
funded grant or by a contractor paid through an 
OUSD contract or MOU? 
(If yes, Include the district' s indirect rate of 6.04% for all 
OUSD site services In the grant's budget for administrative 
support, evaluation data, or Indirect services.) 

Will the proposed program take students out of /{o 
the classroom for any portion of the school day? 
(OUSD reserves the right to limit service access to students 
during the sc:hool day to ensure ac:ademic attendance 
continuity.) 

Who is the contact managing and asstrring grant ~'llll l{,cken<> compliance? 
\iSV (Include contact's name, address, phone number, email 

addr ess.) 

r· .. 

Principal/s . . G?-
Department~ ~~ 
(e.g. for sc:hool day programs or for utended day and student 
support aetlvlties) 

Grant Office Obtained A 

Fiscal Officer 

State Administrator 

7/07 OUSD Grants Management Services 1 



UNITED STATES DEPARTMENT OF EDUCATION 
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION 

WASHINGTON, DC 20202-6132 

Oakland Unified School District 
495 Jones A venue 
Oakland, CA 94603 

RE: Grant Application Number- S359B0800 I 1 

Dear Ms. Rodezno: 

August 11, 2008 

I am pleased to inform you that your application is one of the 31 selected for funding from the 
fiscal year (FY) 2008 Early Reading First (ERF) competition (CFDA No. 84.359B). These 
grants, which are part of the President's Good Start, Grow Smart Early Childhood Initiative and 
authorized by No Child Left Behind, will help bulld early childhood education centers of 
excellence that can serve as examples of effective early learning practices throughout the Nation. 

The Department of Education (ED) is funding these FY 2008 grants as single three-year grants. 
Enclosed you will find copy ofthe grant award notification (GAN), FY 2008 grantee conditions, 
three (3) memoranda describing grantee fiduciary and administrative responsibilities, and a copy 
of reviewers' comments on your full application. I encourage you to read each of them carefully. 
You are required to respond to the conditions in writing by October 1, 2008. 

The first year is always an exciting but challenging year. In order to assist new grantees with the 
first year if implementation, the ERF program staff will be providing extensive technical 
assistance (TA) throughout the year. To start, on Wednesday, September 24, 2008, ERF 
program staff will be hosting a "welcome" webex for new grantees. ERF will be hosting a new 
grantee conference for all FY 2008 grantees in March 2008. More information for both events 
and additional T A opportunities will be forwarded under a different cover. 

Thank you for your contribution to this critical endeavor to strengthen early language and 
literacy for our Nation's youngest students. 1 look forward to working with you as you 
implement your program. Please feel free to contact me, Rachel Weinstein at (202) 401-5520 or 
Rachel.Weinstein@ed.gov, ifyou have questions. 

Sincerely, 

~~ 
Rachel Weinstein 
Program Officer: FY 2008 
Grantees 
Early Reading First 



1 RECIPIENT. NAME: 
Oakland Unified School District -
Early Childhood Education 
1025 2nd Avenue 
Room 301 
Oakland, CA 94606 

PROJECT TITLE 

U.S. Department of Education 

Washington, D.C. 20202 

GRANT AWARD NOTIFICATION 

5 AWARD fNFORMATION 

PRIAWARD NUMBER S359B080011 

ACTION NUMBER 01 
ACTION TYPE New 
AWARD TYPE Discretionary 

A WARD PERIODS 6 2 84.359B BUDGET PERIOD 09/01/2008- 08131/2011 

Smart Start Early Learning Program (SSELP) PERFORMANCE PERIOD 09/01/2008 - 08/31/iO II 

J PROJECT STAFF 

RECIPIENT PROJECT DIRECTOR 
Lynne Rodezno (510) 879 - 8328 

EDUCATION PROGRAM CONTACT 
Rachel Weinstein (202) 40 I - 5520 

EDUCATION PAYMENT CONTACT 
GAPS PAYEE HOTLTNE (888) 336 - 8930 

4 KEY PERSONNEL 

NAME 

Lynne Rodezilo 

LEVEL OF 
TITLE EFFORT 

Project Director I 0% 

7 AUTHORIZED FUNDING 

THIS ACTION 
BUDGET PERIOD 

PERFORMANCE PERIOD 

8 ADM!NISTRA TIVE INFORMATION 

DUNS/SSN 076554500 

REGULATIONS CFR PART 74 
EDGAR AS APPLICABLE 

ATTACHMENTS El, E2, E3 

9 LEGISLATIVE AND FISCAL OAT A 

AUTHORITY: PL 107-110 NO CHILD LEFT BEHIND ACT OF 2001 
PROGRAM TITLE: EARLY READING FIRST 

CFDNSUBPROGRAM NO: 84.3598 

FUND FUNDING AWARD ORG. CATEGORY LIMITATION ACTIVITY CFDA OBJECT 
CODE YEAR YEAR CODE CLASS 

$3,967,979.00 
$3,967,979.00 
$3,967,979.00 

AMOUNT 

0900A 2008 2008 ESOOOOOO B Pl8 000 359 4101C $3,967,979.00 

Ver. I 
.ED-GAPSOOl (01/98) 
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OAKLAND UNIFIED SCHOOL DISTRICT (OUSD) 
SMART START EARLY LEARNING PROGRAM (SSELP) • POST AWARD 

Title and Cost Calculation Year1 Year2 Year3 Total 
SSELP Project Director (10%) $10,795 $11 ,011 $11,231 $33,037 
SSElP Project Coordinator I School Improvement Coach (80%) $86,360 $88,087 $89,848 $264,295 
Senior Clerk (100%) $45,000 $45,900 $46,818 $137,718 
literacy Coach (2 positions, 100% each) $123,584 $126,056 $128,576 $378,216 
Speech and Language Pathologist (SLP) (100%) $100,000 $102,000 $104,040 $306,040 
Teacher (100%) $52,542 . $53,593 $54,664 $160,799 
Instructional Assistant (100%) $22,086 $22,528 $22,978 $67,592 
Extra Duty Pay (OTC-PD) $33,344 $34,011 $34,691 $102,046 
Substitutes $6,325 $6,452 $6,580 $19,357 

Subtotal Personnel $480,036 $489,637 $499,426 $1,469,099 

SSELP Director (1 OOAI): Ms. Lynne Rodezno, OUSD's Early Childhood Director, will fill this position and provide 10% of her time to the Project. The time will be spent 
interfacing with the Business Department to ensure funds are property accounted, working with the Purchasing Department to ensure orders are filled and delivered 
quickly, and serving as the SSELP point of contact within the hierarchy of the school district. 

SSELP Project Coordinator/ School Improvement Coach (80%): This position will be responsible for the day-to-day operation of the SSELP Program, including 
coordinating SSELP efforts with OUSD's Reading First Initiative, meeting regularly with Program stakeholders, working with the ERF Federal Project staff, reviewing 
the SSELP budget, developing Site PLC's, and other administrative functions. The Coordinator will spend 80% of the time ensuring that SSELP is effectively 
implemented. 

Senior Clerk (100%): This position will be responsible for collecting data, coordinating schedules with the contractors, coding expenses for payment, scheduling 
appointments, handling incoming calls, and tracking Program Staff schedules. The expense for this position is fixed by union contract. 

Uteracy Coach (2 positions, 100% each): Will work with identified OUSD teachers and provide IC-PD at least 6-8 times per month, per teacher. Full position 
functions are detailed in the full SSELP Proposal. 

Speech and Language Pathologist (SLP) (100%): Conduct diagnostic evaluations, diagnose speech and language skills disorders, design treatment plans 
containing school related objectives, and collaborate with OUSD staff and related service providers in the development of a variety of intervention strategies. 



Oakland Unified School District- Smart Start Early Learning Program (SSELP) Page 2 

Teacher (100%): The SSELP will expand the existing half-day program offered at three OUSD sites into a full-day program. Because of additional OUSD funds only 1 
teacher position needs SSELP funding. Time will be allocated 100% to the SSELP. · 

Instructional Assistant (100%): The SSELP will expand the existing half-day program offered at three OUSD sites into a full-day program. Because of additional 
OUSD funds only 1 instructional assistant position needs SSELP funding. Time will be allocated 100% to the SSELP. 

Extra Duty Pay (OTC-PD): To ensure that SSELP Teachers and Instructional Assistants are compensated for the time required to attend training after school and on 
weekends, extra duty pay is required. Staff 'Nill attend 68 hours, per year, of professional development training around SBRR, print-rich environment, OCR 
implementation, parent-school connections, and assessments. The training will occur after school and on Saturdays. {11 teachers x 68 hours x $22.76 per hour= 
$17,024; 161nstructional Assistants x 68 hours x $15 per hour= $16,320; $17,024 + $16,320 = $33,344) 

Substitutes: To allow SSELP teachers to observe other teachers' classrooms, SSELP will need to uti lize 11 substitutes for 5 days per school year. Substitute pay is 
up to $115 per day. (11 substitute teachers x $115 per day x 5 days = $6,325) 

2. Fringe Benefits 
Benefits 

Subtotal Fringe Benefits 

Year1 
$176,173 
$176,173 

Year2 
$179,696 
$179,696 

Year3 
$183,289 
$183,289 

Total 
$539,158 
$539,158 

Fringe Benefits: Benefits are those required by Federal, State, and OUSD policies and practices. Some positions (e.g., the Senior Clerk, etc.) have their fringe 
benefit rate set by union contract and are not negotiable at the proaram level. 

3. Travel 
Local Travel (300 miles/month x 12 mths x $0.51 mile x 4 staff) 
Early Reading First (ERF) National Meeting 

Subtotal Travel 

Year1 
$7,344 
$3,645 

$10,989 

Year2 
$8,078 
$3,645 

$11 ,723 

Year3 
$8,886 

$0 
$8,886 

Total 
$24,308 
$7,290 

$31,598 

Local Travel: The SSELP Director, the SSELP Project Coordinator/School Improvement Coach, and the two Literacy Coaches will need to travel to each campus and 
to meetings on a daily basis. Costs are based on OUSD's current mileage rate. It is anticipated that there will be an increase in Year Two and in Year Three. 

ERF National Meeting: To send the SSELP Director and two staff to the ERF National Meeting for 3 days, each traveler will need $600 for airfare, $360 for hotel, 
$150 for food, $30 for ground transportation/taxi, and $75 for mileage and parking at the airport ($1 ,250 x 3 = $3,645). According to Grant instructions, OUSD is 
re_g_uired to budget this cost for each year. 
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4. Equipment 
Not applicable 

5. Supplies 
Instructional Materials 
Computer Supplies 
Classroom Supplies 
Office Supplies 

Subtotal Supplies 

Year 1 
$0 

Year1 
$65,000 
$86,341 

$104,500 
$13,000 

$268,841 

Year2 : 

$0 

Year2 
$17,200 
$12,500 
$88,000 
$7,000 

! 

$124,700 
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Year3 Total 
$0 $0 

Year3 Total 
$21,200 $103,400 
$12,500 $111,341 
$77,000 $269,500 
$7,000 $27,000 

$117,700 $511,241 

Instructional Materials : Instructional materials are essential to the learning of the students and instructional delivery of the iteachers. Year 1 includes 
updated/replenished OCR curriculum materials and student INOrkbooks as prescribed by OCR. Costs in subsequent years Win be for replenishment supplies, new 
editions, and replacement copies. Year 3 costs are higher than Year 2 as more books and consumables purchased in Year 1 will need to be replaced due to use and 
age. 

Computer Supplies: Will include a desktop computer for each teacher (11) plus one for the SSELP Senior Clerk (12 x $1 ,q46.90); 3 classroom computers for 11 
classrooms ($1 ,250 x 3 computers x 11 classrooms) for students; one laptop each, with video inpuUoutput and editing softw~re, for the SSELP Director, the SSELP 
Project Coordinator/School Improvement Coach, and the two Literacy Coaches ($1 ,807 per computer/per staff x 4 staff); pri~ters for each classroom ($500 x 11 ); one 
color laser printer for the OUSD administrative office ($1 ,700 x 1); Seriation access costs to track service dosage for each ct~ild ($1 ,500 per center x 5 centers); and 
Handhelds for LC's and LM's to upload data into Seriation ($850 x 4). Costs in Years 2 and 3 are considerably less and repr~sent licensing fees for software 
associated with the hardware. 

. I 

Classroom Supplies : $9,500 per classroom x 11 classrooms to acquire supplies for the new ERF learning Sites: general classroom supplies, library books, writing 
materials, consumables, manipulables, Get It, Got It, Go , assessment supplies, etc. Costs will decrease each year. · 

Office Supplies: Routine office supplies (e.g., paper, toner, staples, pens, etc). Year 1 costs are higher as OUSD will need to purchase desks, chairs, printer stands, 
etc. for the SSELP Staff ( Coordinator/SIC, Clerk, Speech Language Pathologist, and Literacy Coaches}. 

6. Contractual (OUSD will comply with 34 CFR Parts 74.40-74.48 and Part 80.36) 
Literacy Mentors (LM}: (1 .5 posijions) 
In-Home Literacy Mentor (IHLM): (1 Position} 

Year1 
$185,640 
$106,080 

Year2 
$154,700 
$79,560 

I 

Year3 
$123,760 
$53,040 

Total 
$464,100 
$238,680 
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Evaluation (Dr. Barrington) 
Professional Development (Dr. Cunningham) 

Subtotal Contractual 

$96,000 
$45,000 

$432,720 

$100,000 
$45,000 

$379,260 

$106,000 
$45,000 

$327,800 

$302,000 
$135,000 

$1,139,780 
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Literacy Mentors (LM): These positions (1 .5 total) will work with OUSD's two Uteracy Coaches (LC). The role of the LM will be to mentor the LC. During the first year 
the LM will work each day, side-by-side, with the LC to ensure the LC are fully trained and "coached" on how to do the job. The LM will provide in-depth consultation on 
the unique and sometimes difficult challenge of teaching adults in an in-classroom situation. Each LM previously will have been a LC, or equivalent, and will have 
extensive adult education training and experience. Each LM will work 1, 768 hours in Year One at a rate of $70 per hour (1, 768 hours per staff x 1.5 staff x $70 per 
hour= $185,640). Hours worked are reduced each year as the LCs become more capable. 

In-Home Literacy Mentor (IHLM): This position will work with OUSD staff to conduct home visits to the parents of the most intensive need students, recruit parents in 
need of in-home literacy, collect data for evaluation purposes, and assist in the planning and implementation of an Assessment Review-Open House, a Family 
Symposium, the Parent Connection Newsletter, the Parent Literacy Centers, and the Meet and Greets. In Year 1 the IHLM will work 1, 768 hours at a rate of $60 per 
hour (1, 768 hours per staff x 1 staff x $60 per hour= $1 06,080). Hours worked are reduced each year as OUSD staff become more capable. 

Evaluation- Dr. Barrington, the SSELP Program Evaluator, will provide comprehensive evaluation services {both formative and summative) during Years 1, 2, and 3. 
The Evaluator will utilize matched comparison groups to assess the Impact of the SSELP Project. This will be accomplished by evaluating the five targeted ERF 
Centers involved with SSELP compared to other OUSD centers not involved in the ERF Initiative. Costs include completing ELLCO's; OCR Fidelity Checklists; monthly 
meetings (1 meeting a month x 12 months); Comparison classroom ELLCO's; Comparison group tests administration (PPVT, PAL PreK, etc.J for up to 150 students, 2 
times per year; ANOVA data analysis; Focus Group analyses; SSELP Quarte~y Reports (4 formative reports); the SSELP Annual Evaluation Report; and all required 
travel. Year 3 costs reflect the work needed to analyze the completed results from the 1 ,07 4 SSELP and comparison students over the 3-year SSELP period. Costs 
are based on an average of $150 per hour and 54 hours per month ($96,000) the first year. 

Professional Development: Dr. Cunningham, a nationally known consultant in the area of Ea~y Childhood Literacy Development, will provide OTC-PD to SSELP 
Teachers and Instructional Assistants. Dr. Cunningham will also provide implementation consultation on an as-needed basis. The daily rate is $3,000 per day for an 
anticipated 15 days. 
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7. Construction Year1 Year2 Year3 Total 
Not applicable $0 $0 $0 $0 

8. Other Direct Costs Year1 Year2 Year3 Total 
Field Trips ($500 per year/per class x 11 classes} $5,500 $5,500 $5,500 $16,500 
Transportation ($2,400/site x 5 sites) $12,000 $12,000 $12,000 $36,000 

Subtotal Other Direct Costs $17,500 $17,500 $17,500 $52,500 

Field Trips: Research supports the fact that field trips can assist l~eracy development by improving background knowledge. Thus, each classroom will be allocated 
$500 per year to cover the costs associated with field trips ($500 x 11 classrooms = $5,500). 

Transportation : The SSELP anticipates needing to provide transportation for students at five sites for field trips. Costs are estimated at $2,400 per campus. 

9. Total Direct Costs 

10. Indirect Costs (6.0%) 

Year1 
$1,386,259 
Year1 

$83,176 

Year2 
$1,202,516 
Year2 

$72,151 

Year3 
$1,154,601 
Year3 

$69,276 

Total 
$3,743,376 
Total 
$224,604 

jOUSD's indirect cost rate is 6.00% I 
Year 1 Year 2 Year 3 Total 

11. Training Stipends $0 $0 $0 $0 

12. Total Costs 
Year1 

$1,469,435 
Year2 

$1,274,667 
Year3 

$1 ,223,877 
Total 

$3,967,979 
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QUALITY OF THE PROJECT DESIGN 
Overview 

Oakland Unified School District (OUSD) is a large, urban school district located in Alameda 

County, California, that is home to 47,012 students in grades Pre-K through 12th. Outside its 

boundaries, many perceive the State of California as an economic giant that has high priced 

homes, high paying salaries, and beautiful weather; the reality is a bit different in Oakland. First, 

students attending OUSD come from mixed socioeconomic and ethnic groups and speak Spanish, 

Cantonese, Vietnamese, Arabic, Khmer (Cambodian), and other languages as well. In fact, nearly 

32% of all students attending OUSD are English Language Learners (ELL). Of the 208 students 

identified for inclusion in OUSD' s Smart Start Early Learning Program (SSELP), none (0) are 

classified as White or Caucasian and 78.4% are classified as ELL. Second, 100% of the 208 

students to be involved in SSELP come from environments that place them 11at-risk" of 

educational failure. 1bird, despite the dedication, resources, and efforts of the parents, teachers, 

and staff, OUSD did not meet their Adequate Yearly Progress (A YP) criteria in 2006-2007. 

During that period, OUSD did improve versus its 2005-2006 A YP performance (in fact, OUSD 

made the highest A YP gain among California's 33 largest unified school districts) but still fell 

short of its goal and met only 38 out of 44 A YP criteria. Of particular concern was that 44.4% of 

OUSD's elementary school campuses did not meet their A YP criteria for English/Language Arts. 

OUSD is a majority-minority community with 38.2% of its students identified as African 

American, 34.8% as Hispanic, 15.2% as Asian/Pacific Islander, 6.0% as White, 0.4% as Native 

American, and 5.4% as Other. Nearly 68.6% ofOUSD's 47,012 students are considered 

economically disadvantaged and according to the 2005 U.S. Census Bureau, 22.2% of families 

living in Oakland are living at or below the federal poverty level. Of the 208 students to be served . 

by SSELP, ~are economically disadvantaged (see Appendix B) and, not unexpectedly, the 
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impact of language isolation and financial hardship have impacted the entire Oakland community~ 

and specifically, the youngest OUSD children- the preschool-aged students for whom OUSD is 

proposing to improve educational opportunities by seeking funding for SSELP from the Early 

Reading First Program (ERF). OUSD is in a unique position to ensure equitable learning 

opportunities for preschool-aged children from low socioeconomic status (SES) surroundings and 

a variety of ethnic backgrounds and cultures, including children with limited English proficiency. 

SSELP is designed to immediately impact and improve the educational opportunities for preschool 

children and, specifically, to increase the institutional capacity and intellectual capital required to 

effectively and efficiently meet the needs of the ELL and special needs students at each of the 

SSELP preschool campuses by creating ERF Centers of Educational Excellence capable of 

1) deepening and refining implementation of the Open Court Reading Pre- K (OCR) curriculum; 

2) providing professional development opportunities that are "embedded" in the school day; and 3) 

utilizing a Push In- Phase Ouro (PIPO) approach to build OUSD staffs' intellectual capital. With 

ERF funds providing the initially needed investment in institutional capacity and intellectual 

capital, OUSD will dedicate and commit itself to sustaining the improvement and expansion in 

services and in staffs' involvement after federal funding ends. 

I Selection Criterion 1, Factor 1: Reflects up-to-date knowledge from research/effective practice. 

All SSELP components were developed from research that met the Elementary and Secondary 

Education Act (ESEA) definitions for scientifically-based reading research (SBRR). The SSELP 

Model incorporates 8 main components that have been found to be highly effective at increasing 

readiness to read: (1) Instruction in phonological awareness that facilitates reading acquisition 

(Kamil, et al., 2000; Doing What Works, 2008); (2) Instruction in phonemic awareness, integrated 

with direct instruction of the alphabetic principle, which facilitates reading acquisition (Lyon, 
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1998; Casey & Howe, 2002); (3) increasing print awareness (Casey & Howe); (4) developing oral 

language (e.g., telling stories, etc.) (Gettinger & Stoiber, 2007); (5) The acquisition of reading 

skills spanning students requiring "less-to-more" intensive, concentrated instruction (Dickenson & 

Bursuck, 1999); (6) Utilization of Interactive and Dialogic Reading (Doing What Works, 2008); 

(7) Effective school/parent partnerships which facilitate reading acquisition (Baker et al., 1995; 

Louden & Rohl, 2005); and (8) Systematic professional development activities to yield effective 

research-to-practice efforts (National Reading Panel, 2002; Bouday et al., 2001 ; Morris, 2002). 

Please see Works Cited in Appendix F. 

I Selection Criterion 1, Factor 2, Purpose 1: Represents an exceptional approach. 

Purpose 1: Integrate scientific reading research into existing programs. SSELP will target 5 

existing, multicultural, OUSD preschool programs and campuses (Acorn Woodland, Santa Fe, 

Y uk Y au Annex, Bella Vista, and Tilden) that are licensed by the State of California through the 

Department of Social Services/Community Care Licensing Division and, per Appendix A through 

E, are primed to become ERF Centers of Educational Excellence because each campus has 1) ERF 

Center capacity and potential; 2) operates, or will operate by fall 2008 if ERF funding is approved, 

an extended full-day program (i.e., 9 hours per day, 12 months a year); 3) an average of91.8% 

attendance while serving a total of 208 three and four-year-olds; 4) experience attending to the 

social, emotional, and physical needs of each child; 5) California and/or Federal Block 

grant funding for "at-risk" children; 6) a learning center with literacy domains that are aligned 

with the California Reading First Initiative; and 7) credentialed and certified staff with low 

tmnover rates and solid, experienced directorship. The 9 Pre-K teachers are highly qualified-

100% have at least a Bachelor's degree- and they average 15.7 years of teaching experience at 

OUSD, producing a nearly nonexistent turnover rate. Further, when fully staffed, each SSELP 
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Teacher will have 2 assigned SSRLP Instructional assistants who have, on average, 14.1 years of 

teaching experience. Impressively, OUSD has developed a culture- in which all Pre-K teachers 

have been involved and are beginning to utilize - of data driven instruction that is centered on the 

OUSD's cycle of inquiry, which emphasizes the importance of four types of assessment data: (1) 

screening; (2) diagnostic; (3) classroom-based progress monitoring; and (4) outcome measures 

(Nilsson, 2007). Each SSELP campus is in an excellent position to develop improved, rigorous, 

reading-readiness programs because each has early literacy instruction through reading time and 

learning center activities for reading, dramatic play, and storyboard dictation. The personnel are 

eager to develop practices for non-English speaking homes and to increase family literacy 

participation by increasing and improving communications about school expectations and the 

selection of books at home. Understanding that students from low-income and "at-risk" 

environments face serious academic challenges in the future, OUSD's Early Childhood 

Department adopted the OCR curriculum in 2004; and has integrated a pacing guide and ongoing 

formative assessment system for each classroom and has supported campus participation 

in Professional Learning Communities (PLC). The campus personnel are eager and prepared to 

implement, through SSELP: 1) Expanding the school-day from ¥2 day at three centers to full-day 

programs by hiring one new full-time teacher and one new full-time instructional assistant; 2) a 

deeper delivery of the OCR, with the assistance of Literacy Coaches (LC); 3) integration and 

blending of existing preschool activities and curricula, including OCR; 4) expanding the use od 

student progress monitoring data to enhance the cycle of inquiry; 5) the utilization of the PLC; and 

5) the use of outside and embedded professional development opportunities designed to create 

environments proven effective in pre-reading skills by targeting those areas that literacy research 

indicates are important: (1) concepts of print; (2) phonological awareness; (3) alphabetic principle; 
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(4) letter-sound knowledge; (5) vocabulary; (6) oral language; (7) listening and reading 

comprehension; (8) understanding of genres; and (8) motivation to engage with text (Bennett­

Armistead, 2005). A Foorman et al. (1997) research project showed impressive results with the 

OCR curriculum and Morris (2002) found that coupling OCR with LCs improves reading 

acquisition. To assess the effectiveness of OCR curriculum implementation, the SSELP 

Evaluation Team has designed and developed an OCR Fidelity Checklist, which will be utilized 

four times each year- twice by the Evaluation Team (beginning and end of the school year) and 

twice by the LC (once every three months). 

Pumose 2: Language and literacy activities are based on SBRR 

Outline o[Project's Goals and Objectives: The SSELP's overall goal, in support oflanguage and 

literacy development for each OUSD SSELP student, is to ''provide early language and reading 

development through instructional materials developed from scientifically-based reading research 

(SBRR)" driven by five objectives: (1) Increased number of alphabet letters recognized; (2) 

Increased phonological awareness; (3) Increased oral language skills; (4) Increased print and word 

awareness; and (5) Increased reading/listening comprehension. (Note: See Management Plan 

section, below, for complete Logic Model.) 

Curriculum scope and sequence: To achieve its multiple goals, SSELP will utilize the OCR's 

structured, systematic, and explicit daily lesson format (i.e., general and sequenced in scope) that 

features interactive instruction and play with language to introduce and practice essential 

developmental literacy skills that teach oral language (i.e., knowledge of letter sounds and 

blending of sounds), book and print awareness, alphabetic principles, and phonological awareness. 

OCR was chosen for multiple reasons: (1) it is research-based; (2) it is systematic with an explicit 

instructional plan; (3) it is designed to introduce literature with a purpose; and (4) it provides for 
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differentiated instruction, which enables teachers to meet the individual student's needs. The 

systematic, explicit instructional plan was a major factor because OUSD believes that students are 

most successful when they learn through a balance of systematic direct instruction in sound and 

word recognition, guided practice, and application skills with extensive reading of decodable text 

and authentic literature. All OCR strategies and skills are arranged from the simplest to the most 

complex, allowing children to grasp complex concepts more easily. OCR also provides a survey of 

course literature, which exposes students to a variety of different writing styles and genres (e.g., 

Big Books, Anthologies, and Teacher Read Alouds), and provides a variety of proven experiences 

(e.g., reteach, intervention, differentiation [i.e., challenge], and assistance with ELL) for 

accommodating individual students' needs. OCR is organized around 8 thematic preschool units: 

Self, Families, Friends, Community Helpers, Transportation, Senses, Farms, and Changes. Each 

unit consists of twenty 45-minute lessons designed with two large-group activities and one small­

group, curriculum-integrated activity. Each unit begins with a Unit Overview that consist of 

Exploring the Theme, Unit Skills Overview charts, Program Resources, Workshop Centers, and 

Assessment Options. Activities and exercises in each lesson are presented in three major divisions: 

(1) Sounds and Letters; (2) Reading and Responding; and (3) Integrating the Curriculum. OCR 

also utilizes: (1) Home Connection Books that share the curriculum with families; (2) Leap into 

Phonics CD-ROM; (3) Pre-Decodable Takehome Books; (4) Bilingual letters for parents; (5) Pre­

assessment forms giving the literacy status of each child; and (6) Unit progress monitoring 

assessments. Further, teachers are trained to consistently use observational and anecdotal 

checklists, records and portfolios, to report/record student progress. Table 1 sununarizes how 

OCR is structured to provide an integrated instructional approach to Pre-K literacy learning and 

how it is aligned with SBRR. 



(a) Recognition, leading to the automatic 
recognition, of letters of the alphabet; (b) 
Knowledge of letter sounds, the blending of 
sounds, and the use of increasingly complex 
vocabulary; (c) An understanding that written 
language is composed of phonemes and letters 
each representing one or more speech sounds that 
in combination make up syllables, words 

· · · ' and sentences 
(d) Spoken language, including vocabulary and 
oral comprehension abilities. 

(e) Knowledge ofthe purposes and conventions of 
Print (including writing). 
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OCR, during the Sounds & Letters part of the daily lesson, provides opportunities for 
letter knowledge (automatic recognition ofletters), oral blending, segmentation, 
rhyming, alphabetic awareness, letter sounds, and sounds in words. OCR provides 
opportunities for students to develop phonological awareness, practicing blending 
sounds into words, and exposing students to phonograms, syllables, long vowel 
sounds, and spelling. 

OCR provides opportunities for students to ask and answer questions about the text 
and making and confirming predictions. Further, in the Reading & Responding section 
students will be exposed to characters and settings. Through the Integrating the 
Curriculum part of the lesson plan, students will use OCR and supplemental science, 
math, and art materials to learn to classify and categorize, to compare and contrast, to 
make inferences, and to understand sequencing. Further, through the sections called 
Exploring the Vocabulary, OCR provides opportunities for student to ask and answer 
questions, follow directions, develop new vocabulary, participate in group discussion, 

to other sneakers. exoress ideas. summarize stories. and oresent oralr.Pnnrt~ 
OCR, during the Reading & Responding part of the daily lesson, provides for the use 
of read alouds and Big Books through which the students are exposed to the structure 
of pages and books (e.g., we read left to right, top to bottom, page numbers, headings, 
etc.), punctuation, the relationship between printed and spoken language, word length, 
and boundaries. Further, the curriculum is designed so that students will focus on 
collaboration and group writing (including inventive spelling) through dictation. 
Through this process students will learn to brainstorm, tell a story that is composed of 
a beginning, middle and end, to review and edit dictation and illustrations, and to 

some forms of 

Curriculum and Project supports will enable teachers to support the development of oral language: Supporting the development 

of oral language and early literacy is an integral part of the Pre-K day. The SSELP accounts for this by including opportunities for 
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children to experience a wide range of literacy activities that lay the foundation for kindergarten. 

Mastery is NOT the focus; but what is important is that children use language, play with sounds 

and words, enjoy books, stories, and poems, and begin to explore writing. Further, teachers and 

instructional assistants are trained in how to structure recreational and transitional time to include 

a literacy component. Time for outside play is essential for literacy development as the playground 

is a place where children experience using creative thinking skills, act out narratives, and rehearse 

and practice the social skills needed to be effective learners (Roskos & Christie, 2001 ). 

To ensure that all teachers are highly qualified to implement OCR, SSELP will provide both 

outside-the-classroom professional development (OTC-PD) and in-classroom professional . 

development (IC-PD). To provide OTC-PD, SSELP will contract with the OCR publisher, SRA, a 

division of McGraw Hill, to provide a one-day training that will not only give participants 

additional hands-on experiences with the OCR curriculum but will also allow them to gain a 

deeper understanding of theory behind the curriculum. The training will focus on phonological 

awareness, concepts of print, oral language/vocabulary, and alphabet knowledge. Further, the SRA 

Consultant will be utilized two additional times during the first year for "booster" training and to 

provide in-classroom consultation. The SSELP will also contract with a nationally know literacy 

expert, Dr. Anne Cunningham (see Personnel section below for bio and Appendix for Vita). Dr. 

Cunningham will provide 6 after-school and/or weekend professional development trainined for 

SSELP staff. Another SSELP support will be the IC-PD comp~ment, taught by Literacy Coaches 

(LC), which will ensure that the learning and skills acquired during the OTC-PD is integrated into 

classroom instructions by utilizing LCs to embed IC-PD into the school day. This will allow 

SSELP teachers immediate access to a knowledgeable resource, including having the ability to 

reinforce what they have learned by having the LC model the newly learned instructional 
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approach. Further, the LC will assist the teacher as they acquire a deeper understanding of how 

OCR develops literacy in young children. Morris (2002) found that by adding IC-PD and using 

LC's, with OCR, produced statistically significant results in the growth of childrens' literacy skills. 

(NOTE: See Purpose 4: Strategies for Professional Development for a detail review of SSELP's 

professional development strategy.) To ensure that each SSELP teacher and classroom is 

appropriately supplied, the Project Coordinator, working with the Project Director, will ensure that 

supplies and materials are ordered and invoices are paid in a timely manner. The Project 

Coordinator will be responsible for identifying (via the results of the ELLCO, the Early Childhood 

Environmental Rating Scale-Revised [ECERS-R], and inputs from the teachers) the supplies and 

materials needed and the Project Director will be responsible for invoicing and payments. 

Explicit and Intentional Instruction: Children from low-income communities, like Oakland, 

typically have not experienced a rich reading experience and have limited background knowledge 

associated with reading (Neuman, 2006). Thus, it is particularly important that explicit, intentional 

and systematic phonologi~ awareness instruction is implemented (Torgesen, 2004). The SSELP 

will provide explicit instruction by using the units and activities in OCR and by incorporating PD 

lessons which are then supported in the classroom by the LC. With these program supports, 

teachers will be able to provide explicit and intentional instruction of new concepts and skills 

followed by guided, then independent, practice for students. To address the fact that many children 

will enter SSELP in need of additional, individual, instruction to keep support emergent literacy, 

SSELP will provide for differentiated instruction via a three-group approach. Group One, which 

includes all SSELP students, will be provided with OCR instruction. Children who do not 

adequately respond to the OCR curriculum and traditional supports, as determined through 

ongoing progress monitoring (see Purpose 5: Screenings and Assessment for full detail about the 
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SSELP's assessment strategy), will receive curriculum integrated small group literacy instruction 

(i.e., Group Two). During the literacy groups, the teacher will work with individuals or small 

groups to reteach or pre-teach instruction. The small group lessons consist of describing the lesson 

goal, demonstrating the skill or concept, and allowing for student practice several times as 

repetition builds familiarity and understanding. Teacher observations during these lessons will 

inform future lesson designs and promote differentiated instruction. Group Two children who do 

not respond well to the additional supports will be provided with intensive 1- on -1 instruction 

with the teacher and/or with the Speech and Language Pathologist (SLP), at least three times per 

week (i.e., Group Three). Students in Group Three who continue to struggle will be referred for a 

special education assessment The three-group differentiating instruction approach, also known as 

"responsiveness-to-intervention," is supported by the research (Ehren, 2007; Gettinger & Stoiber, 

2007). Students in all groups will be closely monitored and students may move between groups 

throughout the year. 

Content (Or improving children's ora/language and background knowledge: Content comes 

from the 8 OCR thematic units and lessons, which each support development of oral language and 

background knowledge by beginning with a student's prior knowledge and then building upon it to 

add new skills (i.e., scaffolded instruction). OCR also includes a series of literature selections, 20 

Pre-Decodable Takehome Books, and a range of audiotapes. ERF funds will be used to develop 

classroom libraries with books that follow the sequencing of units in the OCR OCR units themes 

begin with an exploration of self, move to the family, school, nature, and then to the community. 

To enhance the exploration of social sciences and the physical sciences the SSELP will utilize the 

Second Step and the Science Starts curriculum, respectively, as these curriculums are easily 

aligned to reinforce OCR themes. SSELP will extend reading into the home via an In-Home 
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Literacy Mentor (lliLM), who will partner with OUSD's current Raising a Reader program staff 

to provide books that are translated into Chinese and Spanish. Further, stories, rhymes, poems, and 

songs for each theme within OCR provide experiences and activities that purposefully develop 

vocabulary and background knowledge. Each unit and theme is designed to develop language, 

literacy and communication skills. 

Amount o(Time: Research supports extending the time young children from low-income 

families spend in systems designed to increase their language skills to levels closer to the levels of 

children in professional families (Darling, 2004). SSELP will redesign the current 9.0 hour per day 

preschool program to broaden the range oflanguage and literacy opportunities available to the 

children. Each day will include a minimum of280 minutes of the 540-minute day for developing 

language, cognition, and early reading skills. Children in the SSELP will participate in planned 

OCR activities that include a combination of whole-group, small-group, and small­

group/individual activities. Children identified as "at-risk" for reading failure (see Purpose 5, 

below) or those identified with special education needs will receive individual or small-group 

instruction, including intervention therapies from a Speech-Language Pathologist (SLP), an early 

childhood special education teacher, and/or a trained tutor. In all, on a daily basis, a SSELP child 

will receive 190 minutes of direct instruction ( 40 minutes in whole group and two small group or 

individual sessions which combine for 150 minutes). Students needing differentiated instruction 

that facilitates the practice of skills (i.e., activities) with a teacher will receive up to 120 minutes of 

instruction each day consisting of book reading, sca:ffolded conversation, writing activities, 

dramatic play, and outside literacy activity. 

Purpose 3: Language and literature rich environments. 

Outline o(Project's Goals and Objectives: In preparation for reading instruction in early grades, 
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children must be exposed to high-quality language and literacy environments as preschoolers 

(Bennett-Armistead, 2005; Burns et al., 1999; Snow et al. , 1998). The SSELP goal for improving 

the language and print richness of the SSELF classroom environment is to ''provide preschool-age 

children with cognitive learning opportunities in high quality language- and literature-rich 

environments" driven by four objectives: (1) Increase the use of books (i.e., print material) by 

students; (2) Increase the access to and use of, writing materials by students; (3) Increase the 

language and literacy environments ; and ( 4) Increase the language-rich environments. 

Strategies and Materials to Enhance Environment: Language and literature-rich classrooms help 

children to acquire and practice language and literacy skills in a meaningful way (Neuman et al., 

2000). Wolfs berger et al. (2004) noted there are four key dimensions of print-rich literacy 

environments: (1) provisioning of the classrooms with literacy tools (e.g., outfitting a book center, 

a listening center, computer center, etc.); (2) physical spacing and arrangement of the literacy 

tools, including the displaying of students writing; (3) gaining students interest in literacy 

activities; and (4) sustaining children's interactions with literacy tools. Further, Wolfsberger noted 

that there is an interactive relationship between the four key dimensions of a print-rich literacy 

environment. With this in mind, SSELP will first provide time for the teachers and their assigned 

LC to assess the classrooms (using the ELLCO and the ECERS-R) to determine what key literacy 

tools are either missing or in need of replacement. Second, SSELP will provision all classrooms 

with an appropriate mix of different literacy tools (based on the results of the ELLOC and 

ECERS-R). Third, the LC and the teacher will work to rearrange the classrooms to ensure that the 

physical spacing of the literacy tools is appropriate. Fourth, the LC and the teacher will work on 

instructional techniques to gain and sustain students' interactions with the literacy tools (e.g., 

developing a writing center where students can use inventive spelling to write a card to their 
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mother or father, etc.). To ensure the children from diverse backgrounds will find meaningful 

literacy tools, SSELP will ensure that classrooms have materials, supplies, books, and audio tapes 

that represent the background of each student. Table 2 identifies key strategies to be used to 

develop literature and languageMrich environments. 

I \IH .I 2: s J'l{ \I J'(,II·:S I 0 I \Sl IU (I. \SSR00\1 I . \ \Cl \CF \ \J) 
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Activities Proposed SBRR Supports 
1. Creating book areas with culturally appropriate books with Schickedanz (1986); 

various difficulty levels so there are books that appeal to all Bredekamp et al., (1997) 
level of emergent readers. Morris et al., (2003) 

2. Ensuring the book area in classroom is well supplied (e.g., Bennett-Armistead (2005) 
different genres of books, childMmade books, books on tape, Duke et al., (2003) 
magazines, etc.), orderly and inviting. 

3. Creating comfortable individual and smallMgroup reading BennettMArmistead (2005) 
areas, including areas for children with disabilities. 

4. Providing audio equipment so students can listen to books Daniel et al., (2001) 
and stories. 

5. Creating writing areas with a variety of writing tools and Morrow, 1990 
materials. 

6. Ensuring children's writing in prominently displayed. Morrow, 2002 
7. Ensuring classroom displays are related to and clearly Malchiodi (1998) 

support current classroom investigation. 
8. Creating dramatic play areas with props for story Neuman & Roskos (1993) 

reenactment and cognitive problem-solving. 
9. Increasing the amount of foreign language and English print (Cummins, 2003) 

and including a bilinaual literacy resources center. 
10. Displaying print-rich materials (e.g., murals, poems, Morrow, 2002 

calendars, alphabet, etc.). Van Asselt et al., (2002) 
11. CTf"J:~tino a Family Literacy Resource Center. _fMcQuillian, 1998) 

To assess SSELP's impact on the quality of the classroom environments, the Early Language and 

Literacy Classroom Observation (ELLCO) instrument will be used 3 times per year; to measure 

program quality with an emphasis on structurally quality, SSELP will use the Early Childhood 

Environmental Rating Scale-Revised (ECERS-R). Using both of these instruments has been found 

to be effective at providing a more detailed understanding of the classroom environment (Hallam 

et al., 2007). Table 4 identifies the research behind each instrument. [NOTE: Start= School year 
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start; Mid= School year mid-point; Post= School year last month.) 

Annually- 0.84- Moderate to 
Start, Mid, End environmental; 0.66 strong validity environment; literacy 

-literacy activities; withECERS- environment; literacy 
0.87- Inter-rater. R. activities 

ECERS-R Annually- 0.87 - 0.92 inter- Extensive General classroom 
Start, Mid, End rater; research; has environment support 

0.92 internal predictive for learning. 

Purpose 4: Strategies and Professional Development. 

Outline ofProject's Goals and Objectives: The SSELP's main goal, as it relates to professional 

development, is to "enhance children's language, cognitive, and early reading skills through 

professional development for teachers" as measured by two objectives (1) Increase the nwnber of 

teachers and instructional assistants who receive high-quality, continuous, and intensive, 

professional development training on early language, print awareness, and research-based teaching 

strategies; and (2) Increase the use of SBRR during classroom instruction time. (NOTE: See the 

Management Plan for full copy of the SSELP Logic Model.) 

Scope and Sequence: Evidence-based research shows that professional development for 

teachers results in significantly higher student achievement (Gray, 2003). Effective professional 

development provides teachers with (1) the theory behind the technique or new skill they are 

learning; (2) a safe place in which to practice the technique or skill (Killion); and (3) IC-PD that is 

embedded in the work day, and sustained over time (e.g., 6 times a month) with qualified trainers 

modeling and mentoring research-based strategies and integrating "best practices" into the existing 

programs using the teacher's own students in their own classrooms (International Reading 

Association, 2004; Toll, 2005; U.S. Department of Education, 2008). Further, to be successful, 

professional development must be customized to meet the individual needs of teachers while 
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addressing both reading and writing curriculum and children's individual and cultural variations 

(Neuman, 2006). The SSELP Model, which incorporates recommendations from the National 

Reading Panel (2002) and from Louden and Rohl's work (2005), was developed with OUSD 

stakeholders' input and includes four key professional development components: (1) OTC-PD 

classes coordinated with ERF and Reading First goals; 2) intensive IC-PD with instructional 

coaching; 3) guided teacher classroom practice; and 4) self- and peer-assessment to improve 

classroom performance (Bickert, 1998; Garet et al., 1999). 

The SSELP's professional development plans follows a specified sequence that allows teachers 

of various backgrounds and experiences to achieve outstanding success in helping their students, 

specifically by allowing teachers to develop a "broad and deep" understanding of how their 

individual teaching styles impacts literacy development. From McGraw-Hill, the curriculum 

provider, the teachers, teachers' assistants, and LM, will receive annual, full-day training and two 

full-day follow-ups. Teacher will be mentored on how to lead instruction and how to use Sounds 

& Letters materials to teacher student to recognize letters, blend and segment, and to recognize the 

relationship between sounds, letters and words. During training on Reading and Responding 

teachers will be mentored on how to more effectively introduce print and book awareness and to 

develop reading comprehension strategies. Teachers will be mentored on how OCR lessons are 

linked together in a pacing schedule designed to structure a year of instruction. Further, the 

consultants will show teachers the relationship between OCR assessment results and the 

instruction itself and demonstrate how to differentiate instruction to address the needs of students. 

McGraw-Hill will also provide instructional strategies for English Language Learners (ELL) to 

help teachers use 'pre-teaching' techniques to prepare ELL students for literacy success. In 

addition, the SSELP professional development model incorporates the six literacy domains that 
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are essential to effective Pre-K literacy instruction, as specified by Louden and Rohl (2005); (1) 

Participation, (2) Knowledge, (3) Coherence, (4) Support, (5) Differentiation, and (6) Respect. 

Within each domain are specific skill sets that each Pre-K teacher should possess. To assess the 

growth of each teacher, SSELP will utilize the Classroom Literacy Instructional Rubric (CUR). 

The strength of the CLIR is that it comes with a self-assessment form so that each teacher can rate 

their own instructional performance. Teachers, during class instructional time, will be video taped. 

The tape will be reviewed by the teacher and the LC at the next scheduled OTC-PD event. During 

this time the two will use the CLIR to assess the teacher's progress. This structured scope and 

sequence, during the first year, provides for nearly 100 hours of training per Teaching Team (TT) 

consisting of each teacher and their instructional assistants, with emphasis on 1) curriculum 

implementation, with fidelity; 2) creating and maintaining a language and print-rich classroom 

environment; 3) conducting and utilizing assessment data to drive instruction; 4) using progress 

monitoring assessment data to differentiate instructional approaches; and 5) aligning the 

curriculum with the California Reading First Standards. In subsequent years each TT will receive 

approximately 80 hours of training that will, by design, expand the theory, add new content, add 

new skills, and support using data to differentiate instruction. Most of the OTC-PD will be 

provided by Dr. Anne Cunningham, nationally known for her research in literacy development, 

and with participation by selected guest speakers and trainers. All TT, along with their assign LC, 

will be invited to participate in the OTC-PD. The planned ail-day Saturday sessions will build on 

and provide new information to the participants. Most of the IC-PD will be provided by the LC's. 

To assess the effectiveness of the OTC-PD a Participant Assessment Form (PAF) will be 

administered at the beginning and end of each session. 

Strategies and Materials/Hours. Frequency. Delivery: To accomplish the goal and objectives 
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outlined above, the SSELP expects to begin its OTC-PD in October of2008. SSELP Teachers and 

Instructional assistants will attend an Introductory Training organized into three consecutive 

monthly Saturday workshops (to accommodate teacher and teacher aide schedules). Then, each 

winter and summer (during the week before the school year starts) there will be Assessment 

Conferences. Each TT will also receive Weekly Coaching (i.e., IC-PD), which will be facilitate by 

a trained LC who will observe, model and provide guidance on areas of concern. The Weekly 

Coaching will provide an opportunity to ensure that the lessons learned in the larger OTC-PD are 

effectively integrated into classroom instruction. Monthly, there will be a center-wide Monthly 

Team Coaching (MTC) meeting, scheduled for the second Wednesday of each month, where all 

TT will be brought together to follow-up on lessons learned during the OTC-PD, to expand on 

previously learned theory, to introduce new content or strategies (as appropriate), and to provide 

peer support. Finally, all teachers will work with their assigned LC to develop an Individualized 

Literacy Instruction Growth Plan (Growth Plan). The Growth Plan will initially be created in the 

first month after fonnalliteracy coaching begins and will be reviewed monthly and updated 

annually. The MTC will occur after school hours, resulting in the TT being provided extra duty 

pay. Substitutes will be provided to teachers, twice per year, to allow them the opportunity to go 

and observe another classroom teachers instructional approach. New SSELP staff, if any, will 

receive intensive individualized training and support from their assigned LC until they have 

caught up with their peers. 

Teacher Mentoring: Recent research has noted that many LC are promoted classroom teachers 

who were identified as being good at their craft and with literacy instruction. However, these same 

researchers found that while these new LCs are exceptionally trained in how to educate a young 

child, few have the skills necessary to teach adults (Reed, 2007; Elish-Piper et al., 2007). Adult 
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learning theory and practice is a unique field and good elementary school teachers, including 

preschool teachers, do not always make good higher education instructors. To help alleviate this 

concern, SSELP will provide, via contract, two LM who will act as mentors to the LC. Thus, each 

LC will have weekly mentoring meetings with their respective LM's, have Monthly Team 

Mentoring meetings, and will attend three OTC-PD. The OTC-PD will focus on adult learning 

theory, how to be an effective coach, and how to develop adult growth plans. 

To build intellectual capital within the SSELP, OUSD will hire 2 LC (one for Yule Yau, Acorn 

Woodland, and Santa Fe; and one for Bella Vista and Tilden) who will both be OUSD employees 

assigned to the SSELP. Since it is anticipated the LCs will be experienced Pre-K teachers with 

limited adult education experience SSELP will pair them with the two contracted LM who will be 

experienced teachers and adult educators. SSELP will contact with Education Alliance (EA), a 

literacy consulting company, which specializes in providing professional development training 

around early childhood literacy development. EA will provide the LMs who will utilize the Push 

In- Phase Out© (PI-PO) approach. The PI-PO approach provides a means for the SSELP to 

embed professional development into the school day and to develop intellectual capital within its 

own staff rather than relying, endlessly, on contractors and consultants. The PI-PO approach will 

work over the entire SSELP Grant period: In Year 1, the LM will assist the LC in modeling 

instructional practices and working with adult learners (i.e., teachers); in Year 2, the LM will 

observe the LC and make recommendations; in Year 3, the LM will periodically monitor and 

observe the LC. The LM position requirements will be rigid and will include: 1) at least 10 years 

early childhood teaching experience; 2) previous experience as an adult educator; 3) a Master's 

degree in education or special training in literacy curriculum and assessment; and 4) hi-literacy 

preferred, English and Spanish or Chinese. PI-PO means that as SSELP's federal funding ends, 
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OUSD will have two full-trained, experienced, LC "in-house" plus an experienced Pre-K teaching 

staff that can continue to implement the SSELP components and activities. Assessing the actual 

effectiveness of the LC will be the responsibility of the Project Coordinator (PC) and the LM who 

will use the Literacy Coaching Fidelity Form (LCF). The LM will be evaluated by their assigned 

LC and by the PC using a LM Assessment Form (LMAF). 

Pumose 5 - Screening reading assessments. 

OUSD has developed a culture of data driven instruction that is centered on its cycle of 

inquiry, which will be expanded under the SSELP by utilizing the assessment data from the four 

types of assessments available to SSELP. Nilsson (2007) notes that there are four primary types of 

assessments used in early literacy instruction: (1) screening; (2) diagnostic; (3) classroom-based 

progress monitoring; and ( 4) outcome measures. Screenings, administered to all children, help 

identify children who may be at-risk of reading failure and who require diagnostic assessments. 

Diagnostic assessments, administered to children who are found to be at-risk of reading failure 

based on the results of the screening, or via in-classroom progress monitoring, are used to inform 

instruction and to identify specific instructional interventions. In-classroom progress monitoring is 

used by the teacher to assess the effect of the instructional approach and/or intervention. Outcome 

assessments determine the impact of an instructional approach on a group (i.e., aggregated) of 

students (see Evaluation Plan, below, for more details on outcome assessments). All SSELP 

students will be given screening assessments and will be provided ongoing in-classroom progress 

monitoring. Students whose assessments indicate that they may at-risk of reading failure (e.g., 

Group 3 students) will be provided a diagnostic assessment. 

Initial screening and ongoing progress monitoring will ensure that teachers have the 

information they need for planning instructional approaches and that children who are in need of 
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additional support services are quickly identified. All SSELP children will be screened within the 

first 30 days of school using the PALS Pre-K, PPVT-III (Note: SSELP understands that PPVT-IV 

is available; however, the Department of Education's Request for Application is specifically calls 

for the use of the PPVT-III.), and the Expressive Vocabulary Test (EVT). These assessment 

screenings will be re-administered at the end of the school year. 

In-classroom progress monitoring will include the use of the Individual Growth and 

Development Indicators (IGDI) from Get It, Got It, Go, which will be administered within the first 

45 days of school and then .again every eight weeks. In addition, all teachers will use the OCR' s 

three built-in assessments for each OCR unit. (Note: The assessment total is 18.) The combination 

of screening and in-classroom progress monitoring provides information on all areas of early 

literacy targeted by SSELP (i.e., alphabetic knowledge, phonological awareness, oral language, 

comprehension, print concepts, and pre-writing). To assist the teachers in administering these 

assessments, SSELP will use the LC, LM, SLP, and, as needed, Assessment Specialists. By 

utilizing the PI-PO approach to build OUSD's intellectual capital and institutional capacity, in 

future years the assessments will be conducted totally by the teachers. The School Improvement 

Coach, Ms. Catherine Miller (who will also serve as the Project Coordinator) will work with 

teachers and the LC's to interpret the results and to use the data to develop differentiated 

instructional strategies for identified children. For students identified as at-risk of reading failure 

and who fail to respond to the additional supports provided in Group 2, SSELP will utilize the 

STAR Early Literacy Computer Adaptive Diagnostic Assessment (STAR) for the required 

diagnostic assessment. The STAR results will help the teacher, LC, and SLP develop an 

Individualized Literacy Development Plan OLDP) for each student in Group 3. Reliability and 

validity information on these assessment measures are shown in Table 4. 
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0.70 concurrent Letter 
internal validity with recognition; 
consistency. COR. Letter sounds; 

Print& Word 
awareness. 

All I Beginning 0.92-0.98 0.91 concurrent Receptive 
and end of internal WISC III. vocabulary I 
school. 
All I Beginning 0.90-0.98 0.79 inter- Expressive 
and end of internal correlations with vocabulary. 
school. PPVT-lll. 
All I Beginning 0.56- 0.75 with Word naming, 
of school, then alternative PPVT-ill. beginning sounds, 
every 8 weeks. form; 0.67 rhyme .. 

test-retest. 

All I 3 per unit N.A. Lesson-based. Knowledge and 
or 24 per year. skill taught in 

lesson. 
Group 3 0.84 split- 0.60 uncorrected General 

(Renaissance Students I As half; 0.63 and 0.84 readiness; 
Learning, needed. retest; 0.85 corrected Graphophonemic 
2006). generic. concurrent Knowledge; 

validity. Vocabulary; 

Additionally, SSELP will use the Home Literacy Parent Questionnaire (HLPQ), which will be 

utilized to measure home support for literacy. The HLPQ was utilized in a longitudinal research 

project involving 37low-income preschoolers and documented that measures of home support for 

literacy were significantly correlated with children's narrative production, emergent literacy, and 

receptive vocabulary. The IHL T will arrange for family activities with identified children at least 

12 times per school year to work with parents, using the results of the HLPQ, in developing an 

environment that supports literacy and reading. All SSELP assessments and tests meet established 

criteria for validity and reliability and have been determined suitable for 3-5 year olds in providing 

predictive factors oflater success in school. Initial screening will be supervised and/or 
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administered by the LCs, LMs, SLP, IHL T and Assessment Specialists. The LC will facilitate 

teachers/parent training and coordinate the implementation of all assessment processes, including 

the collection of the data, which will be used to plan individual and group literacy activities. The 

intensive PD training specific to each of the SSELP assessment instruments and strategies will be 

ongoing. 

I Selection Criteria 2, Factor 3: Coordination with other resources. 

Teachers and parents agree that successful transitions pave the way for school success and that 

discontinuity between preschool and kindergarten programs poses problems and may negatively 

impact a child's school success (Pianta & Cox, 2002). OCR was selected by OUSD for SSELP 

because research (Open Court Foundation, 2004) supports OCR's integration with other K and up 

curriculum and because the OCR preschool curriculum can be directly linked to OUSD's current 

OCR K-5 program. OUSD has intentional ongoing transition structures in place, including a 

Transition Specialist who works within the Complementary Learning Department in OUSD. This 

specialist, funded by First Five, Every Child Counts, coordinates a Kindergarten/Preschool 

Teacher collaborative that includes teachers from all OUSD schools. Complementary Learning, an 

OUSD-wide initiative that links all school resources, including Pre-K centers attached to 

individual sites, provides leadership and support for transitioning students seamlessly between 

their Pre-K to Kindergarten classrooms. Transitioning students within the Complementary 

Learning model includes sharing curriculum and instructional practices between classrooms, 

reflecting on data on student achievement for benchmark skills in reading, math, and social 

interaction through local OCR assessments and the Desired Results Developmental Proftle­

Revised (DRDP-r), and transitioning parents into their roles in the Kindergarten environment. 

Current transition practices will improve as SSELP implements effective, research-based activities 
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from the National Center for Early Development and Learning [NCEDL] Kindergarten Transition 

Project that include family, children, and preschool and elementary school staff. The 

communication generated by these transition activities will support coordination and continuity of 

services between OUSD's Preschools and Kindergartens, ensuring that what preschool children 

learn is aligned with what is expected in kindergarten. 

Additionally, the PD will work with Campus Administrators from non-SSELP sites, Head 

Start programs, and other private child care programs to partner with the SSELP. This partnership 

will allow non-SSELP staff (e.g., Head Start teachers, etc.) to share protocols and tools, visit 

SSELP centers, observe instruction, shadow the mentor teachers, attend instruction and lesson 

design meetings (as appropriate); and meet with ERF teachers, thus expanding the impact of the 

SSELP to all areas of the City of Oakland. 

2. QUALITY OF PROJECT PERSONNEL 

OUSD supports the principals of equal opportunity and affirmative action in employment and 

education, is committed to diversification of all its divisions by race and gender, and recognizes 

that certain groups of people have traditionally been underrepresented in the field of education. 

Currently, OUSD has a diverse teaching staff. Approximately 50.0% of all teachers are classified 

as minorities. Based on this history, OUSD assures that in selecting staff, there will be no 

discrimination based on race, color, national origin, gender, age, or disability. 

I Selection Criteria 2, Factor 1: The qualijications of the project director. 

[NOTE: Resumes for 5 key project personnel are in the Appendices.} OUSD, as a show of 

executive sponsorship for the SSELP, has designed Ms. Lynne Rodezno, OUSD's Early Childhood 

Education Director, to be the Project Director. Ms. Rodezno brings leadership experience in the 

areas of administration, teaching, training, consulting, and research to SSELP. To assist Ms. 
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Rodezno with the implementation of the SSELP, the program will recruit and hire a full time 

School Improvement Coach I Project Coordinator. The SSELP School Improvement Coach I 

Project Coordinator will be Ms. Catherine Miller. Ms. Miller Ms. Miller has 12 years experience 

in education and educational consultation including 3 years as the OUSD Data Coach. Since the 

Fall of2005 Ms. Miller has guided Literacy Coaches in a cycle of inquiry around their p.rogtam 

pe.rfonnance measw:es, including teaching how to c.reate effective short-tenn goals, and leading all 

teachers within the designated sites through a data-inquiry protocol using local cun:i.culum-based da.ta. 

Fw:ther, she has trained other Literacy Coaches in coaching strategies, as well as acting as a knowledge 

resow:ce in early literacy content pertaining to phonological awareness, oral language development, 

concepts about print and critical thinking. 

I Selection Criterion 2, Factor 2: The qualij'kations o[key project personneL 

The key project personnel for the SSELP, that are not contractors, include the teachers and the 

instructional assistants at each of the centers. As noted in Appendix C and D all OUSD teachers 

involved in the SSELP have their Bachelor's degree and average 16.7 years of experience. 

Instructional Assistants, have on average, 14.1 years of experience and 64.3% of them have at 

least an Associates Degree and 78.6% are bi-lingual. The other key staff are the Literacy Coaches, 

but these positions are not filled at the present time. 

I Selection Criterion 2, Factor 3: The qualifications o/project consultants or subcontractors. 

l'rojlT I ( onsultanh 

~:F:~:~~- ____ .. ___ ___._~----~-----:_~- __ ~ ~ ~~.:.1~·r.~~~~~----J-~;J~rL _ ~~- _. __: _ __:_ . ~--~·~~-~-~-"~~~_?_ .. :~.~: 
Veronica 
Bacigalupo, 
M.Ed., 
Lead Literacy 
Mentor 
Karen 
Kohler, 
M.Ed.,Home 

Ms. Bacigalupo is bilingual in English and Spanish and has close to 15 years 
teaching experience. She holds a Masters Degree as an instructional specialist in 
reading and holds teaching endorsements in early childhood, elementary, and 
secondary education. She has been both a mentor and a coach to other teachers 
(see Vita in Appendix). 
Ms. Kohler's Masters Degree is in Elementary Education and she has 10 years 
experience working with high-needs families living in "at-risk" environments and 
she is the co-author of an in-home parent literacy curriculum entitled Together 
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Literacy We Learn™. Her curriculum has been successfully delivered to over 600 families 
Mentor living in at-risk environments (see Vita in Appendix). 
Dr. Anne Dr. Cwmingham serves as the U.C. Berkeley director of the Joint Doctoral 
Cunningham, Program in Special Education. She is known for her research in literacy 
Professional development (see Vita in Appendix). 
Development 
Dr. Kyle Dr. Barrington serves as the Principal Investigator, Literacy Development, for 
Barrington. Zajonc Corporation. He has over 21 years of program evaluation experience with 
Evaluator a special emphasis on child development and has reading and literacy courses at 

University of Houston (see Vita in Appendix). 

3. ADE UANCY OF RESOURCES 
Selection Criterion 3, Factor 1: Relevance and Demonstrated Commitment o Partners 

OUSD Pre-K center staff at Acorn Woodland, Santa Fe, Yuk Ya Annex, Bella Vista, and 

Tilden are excited about the opportunities made available under the SSELP. Each of these staff, 

including the center directors, have been involved in the development of the program and 

understand their roles and responsibilities if the SSELP is funded, including the fact that program 

must be fully operational by January, 1 2009. Specifically, OUSD Pre-k staff understand that they 

will be responsible for adhering to the program plan, implementing OCR, administered screening 

and progress monitoring assessments (including using the Get It, Got It, Go software), working 

with the LC's, and attending OTC-PD (See Appendix G for signed Stakeholder Support Letter). 

I Selection Criterion 3, Factor 2: Reasonableness of Costs 

The SSELP is proposing to provide high quality Pre-K educational services to approximately 

624 Pre-K students and their families over the course of the next three years. In doing so, the 

program will build the intellectual capital within 11 OUSD Pre-K teachers and 15 instructional 

assistants. Further, the SSELP believes it will be a national model for other urban, low-income, 

minority-majority communities to replicate. OUSD understands that providing a quality Pre-K 

program is not inexpensive, however, the benefits of a high quality Pre-K programs are 

undeniable. The result of this extensive upgrade to the OUSD Pre-K program is an investment of 
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approximately $29 per day, however, after this initial investment, OUSD will have the 

institutional capacity and intellectual capital to sustain the services well after federal funding ends. 

Further, the SSELP will utilize a comparison group evaluation design (see Evaluation section 

below for more details) which will allow the SSELP to contribute to the growing body of research 

that has found pre-K program highly effective at improving young children's emerging literacy 

(Doing What Works, 2008). In addition to the immediate rewards of seeing OUSD Pre-K students 

achieving and learning, there are longer term benefits. As noted in the well publicized report by 

Reynolds et al. (200 1) and by Barnett (1996) "for every dollar invested in a high quality early 

childhood program, the direct and indirect economic benefits to the public total approximately 

$7.10 plus $.69 in reduced costs for remedial and special education". This means that an initial 

investment of $4,500,000 in OUSD's Pre-K program will result in a cost savings of $35,055,000. 

To help ensure the SSELP is fully implemented by January 1, 2009 the SSELP has developed a 

Logic Model (Table 5, next page) that includes each of the project's six goals and each goal's 

supporting objectives and the activities required to complete each activity. Additionally, the Logic 



Goall­
Provide early 
language and 
reading 
development 
through 
instructional 
materials 
developed 
from 
scientifically­
based reading 
research 
(SBRR). 
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1.1. To increase the number of letters of 
the alphabet that each OUSD pre-K 
SSELP student recognizes, compared to 
2008-09 comparison group, by 10%, 15%, 
and 20% in Years 1, 2, and 3, respectively, 
as measured by the PALS Pre-K Upper 
Case Alphabet Recognition subtest. 
[GPRA Measure] 

1.2. To increase the phonological 
awareness of each OUSD pre-K SSELP 
student, compared to 2008-09 comparison 
group, by 10%, 15%, and 20% in Years 1, 
2, and 3, respectively, as measured by the 
PALS Pre-K Letter Sounds subtest. 

1.3. To increase the oral language skills of 
each OUSD SSELP pre-K student, 
compared to 2008-09 comparison group, 
by 15%,20%, and 25% in Years 1, 2, and 
3, respectively, as measured by the PPVT­
ID. (GPRA Measure]. 

1.4. To increase print and word awareness 
of each OUSD SSELP pre-K student, 
compared to 2008-09 comparison group, 
by 10%, 15%, and 20% in Years 1, 2, and 
3, respectively, as measured by the PALS 
Pre-K Print and Word Awareness 
subtest. 

1.5. To increase the 

1 ). Purchase Open Court 
Reading (OCR) pre-K for 
SSELP classrooms. I SSELP 
Director; 

2). Provide professional 
development training on the 
implementation and use of 
OCR pre-K. I Literacy 
Mentors and Literacy 
Coaches; 

3). Provide in-classroom 
coaching for OUSD pre-K 
staff on how to effectively 
implement OCR pre-K. I 
Literacy Coaches; 

4). Provide in-classroom 
coaching for OUSD pre-K 
staff on how to use student 
assessment data to 
differentiate instruction for 
each child I Literacy 
Coachers, Literacy Mentors, 
and Teachers; 

5). Ongoing monitoring of OCR 
pre-K implementation. I 
SSELP Coordinator; and 

6). Reporting on the needs 
identified by pre-K Staff, 
Literacy Coaches, and 
Literacy Mentors for the 
implementation of OCR pre­
K. I SSELP Evaluator. 

1 ). Date that baseline data are collected on 
each OUSD pre-K student in SSELP 
and in the comparison group 
(Completed on or before December 15, 
2008); 

2). Date that training in OCR pre-K 
implementation begins (to start on or 
before December 8, 2008); 

3). Date of receipt of OCR pre-K 
curriculum (to be completed by 
December 15, 2008); 

4). Date that in-classroom literacy 
mentoring and coaching begins in 
support of OCR pre-K implementation 
(to start on or before January 1, 2009); 

5). Number of hours of in-classroom 
mentoring/coaching each OCR pre-K 
teacher and classroom assistant 
receives on OCR pre-K implementation 
(to be collected monthly starting on or 
before January 1, 2009). 

6). Number of hours OCR pre-K 
curriculum was utilized in each OCR 
pre-K classroom (to be collected 
monthly, starting in December 2008). 

1). OCR pre-K curriculum implemented 
with fidelity as measured by fidelity 
checks (to begin on or before January 
31,2009 and continue throughout the 
school year); and 

8). SSELP teaching sta:ffs satisfaction with 
· · · · in-classroom 
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comprehension of each OUSD pre-K coaching, and the OCR pre-K 
SSELP student, compared to 2008-09 curriculum as measured by the 
comparison group, by 10%, 15%, and 20% Professional Development Assessment 
in Years 1, 2, and 3, respectively, as Survey (PDAS) (starting in December 
measured by the Assessment of Literacy 2008). 
and Language (ALL)- Comprehension 
subtest. 

Goal2- 2.1. To increase the use of books (i.e., 1 ). Complete baseline assessment 1 ). Date that baseline data are collected 
Provide print material) by OUSD pre-K students, of each OUSD pre-K from each OUSD pre-K student and 
preschool-age compared to fall 2008 baseline data, by classroom and comparison comparison group student (to be 
children with 10%, 15%, and 20% in Years 1, 2, and 3, group classroom. I Literacy completed on or before December 15, 
cognitive respectively, as measured by ELLCO's Mentors, Literacy Coaches, 2008); 
learning Literacy Environment Checklist- Teachers and Assessment 2). Date that training in developing and 
opportunities Books subset (i.e., Book Area, Book Specialists; maintaining language- and 
in high Selection and Book Use). 2). Provide professional literature-rich environments begins (to 
quality development training on how start on or before December 8, 2008); 
language- and 2.2. To increase the access to and use of, to develop and maintain high 3). Date that in-classroom literacy 
literature-rich writing materials by OUSD pre-K quality language- and mentoring and coaching begins in 
environments students, compared to Fall2008 baseline literature-rich environments support oflanguage- and literacy-rich 

data, by 10%, 15%, and 20% in Years 1, by equipping each OUSD classroom environments (to start on or I 

2, and 3, respectively, as measured by pre-K classroom with before January 1, 2009); 
ELLCO's Literacy Environment appropriate language and 4). Number ofhours of in-classroom 
Checklist- Writing subset (i.e., Writing literacy materials and coaching each OCR pre-K teacher and 
Materials and Writing Around the supplies. I Literacy Coaches classroom assistant receives on ways 
Room). and Literacy Mentors; and to develop and maintain high quality 

3). Provide in-classroom language- and literature-rich 
2.3. To increase the language and literacy coaching for OUSD pre-K classroom environments (to be 
environments of the OUSD pre-K staff on how to maintain high collected monthly via starting on or 
classrooms, compared to fall 2008 quality language- and before January 1, 2009); 
baseline data, by 10%, 15%, and 20% in literature-rich environments. I 5). Date that final OUSD pre-K 
Years 1, 2, and 3, respectively, as Literacy Coaches. classroom environment assessments 
measured by ELLCO's Classroom are completed (to be completed during 
Observation Survey (all remaining the month of May 2009); and 
subsets). 

-~ ---
6). SSELP teaching ~s satisfaction 
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with professional development, in-
2.4. To increase the language-rich classroom coaching, and the OCR pre-
environments of the OUSD pre-K K curriculum as measured by the 
classrooms compared to the fall 2008 PDAS (starting in December 2008). 
baseline data, by 5%, 10%, and 15% in 
Years 1,. 2, and 3, respectively, as 
measured b_y_ the ECERS-R 

Goal3- 3.1. To increase the number of OUSD pre- 1 ). Complete baseline assessment 1 ). Date that baseline CLIR data are 
Enhance K teachers and classroom assistants, of each OUSD SSELP pre-K completed (to be completed on or 
children's compared to fall 2008 baseline data, who classroom teacher. I Literacy before December 8, 2008); 
language, receive high-quality, continuous, and Coaches and Teachers; 2). Date that high--quality, continuous, and 
cognitive, and intensive, professional development 2). Provide professional intensive, professional development 
early reading training on early language, print development training on how training on early language, print 
skills through awareness, and research-based teaching to use SBRR in the awareness, print rich environments and I 

professional strategies, by 100%, 100%, and 100% in classroom. I Literacy Coaches research-based teaching strategies 
development Years 1, 2, and 3, respectively, as and Literacy Mentors; begins (to start on or before December 
for teachers. measured by the Professional 3). Provide in-classroom 8, 2008); 

Development Assessment Survey coaching for OUSD SSELP 3). Date that in-classroom literacy 
(PDAS). pre-K teachers on how to use mentoring and coaching begins (to start 

SBRR in the classroom. I on or before January 1, 2009); 
3.2. To increase the use of scientifically- Literacy Coaches; 4). Nwnber of hours of in-classroom 
based reading research during classroom 4). Literacy Mentors work with coaching each OCR pre-K teacher and 
instruction time by OUSD pre-K SSELP the Literacy Coaches on how classroom assistant receives (to be 
Teachers and classroom assistants, to model SBRR practices and collected monthly starting on or before 
compared to fall 2008 baseline data, by on how to effectively coach January 1, 2009); 
50%, 60%, and 75% in Years 1, 2, and 3, adult learners. I Literacy 5). Date that final CLIR data are 
respectively, as measured by Classroom Mentors and Literacy completed (to be completed during the 
Literacy Instructional Rubric (CLIR). Coaches; and month of May 2009); and 

5). Assess improvement in the 6). SSELP teaching staffs satisfaction with 
use of SBRR during professional development and in-
classroom instruction time by classroom coaching as measured by the 
each OUSD SSELP pre-K PDAS (starting in December 2008). 
classroom teacher. I Literacy 

L___ --- - --- - --
_Coaches. 

-- --- -- ·-
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Goal4- Use 4.1. To increase the number of OUSD pre- 1 ). Complete baseline assessment 1 ). Date that baseline screening assessment 
screening K students receiving screenings to identify of nwnber of students data on OUSD pre-K students' are 
assessments literacy strengths and weaknesses, screened for reading difficulty completed (to be completed on or 
to effectively compared to fall 2008 baseline data, by I SSELP Coordinator; before December 8, 2008); 
identify 100%, 100%, and 100% in Years 1, 2, and 2). Complete diagnostic 2). Date that initial training in using and 
preschool 3, respectively, as measured by the assessments on all OUSD scoring screenings assessments to 
children who number of students who are screened for SSELP pre-K students who identify literacy strengths and 
may be at risk reading difficulties using the PALS Pre-K, were "at-risk11 based on weaknesses begins (to start on or before 
for reading PPVT-III, (EVT), and the ALL. screenings. I Literacy December 8, 2008); 
failure. Mentors and Assessment 3). Date that in-classroom literacy 

4.2. To increase the number ofOUSD pre- Specialists; coaching begins on using screening 
K students identified as at risk of reading 3). Provide professional assessments to differentiate instruction 
failure who receive access to development training on how (to start on or before January 1, 2008); 
individualized, intensive instruction, to screen and utilize results 4). Number ofhours of in-classroom 
compared to fall 2008 baseline data, by from the screening coaching each pre-K teacher receives 
75%, 100%, and 100%, in Years 1, 2, and assessments. I Literacy on using screening assessments to 
3, respectively, as measured by the Mentors and Literacy create each student's ILP (to be · 
number of students who receive Coaches; collected monthly starting in December ' 
individualized, differentiate instruction 4). Provide in-classroom 2008); 
based on each student's Individualized coaching for pre-K teachers 5). Number ofhours of in-classroom 
Literacy Development Plan (ILDP). on how to use information coaching each pre-K teacher receives in I 

from the reading screenings how to effectively differentiate 
4.3. To increase the number of OUSD pre- to generate an ILP and how to instruction( to be collected monthly 
K students identified as being at risk of provide individualized, starting in December 2008); and 
reading failure who receive speech and differentiate instruction for 6). SSELP teaching staff's satisfaction with 
language pathology (SLP) services, students. I Literacy Coaches; professional development and in-
compared to fall 2008 baseline data, by 5). Students diagnosed with classroom coaching as measured by the 
50%,60%, and 70% in Years 1, 2, and 3, speech and/or language issues PDAS (starting in December 2008). 
respectively, as measured by the number are referred for SLP services; 
of students who receive SLP services. 6). Literacy Mentors work with 

the Literacy Coaches on how 
to (a) improve SSELP pre-K 
teachers' use of screening 
data; (b) differentiate 
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instruction based on results of 
screening practices; and (c) 
effectively coach adult 
learners. I Literacy Mentors 
and Literacy Coaches; 

7). Teachers provided in-
classroom coaching on how 
to use progress monitoring 
(formative assessments) to 
gauge student progress; and 

8). Assess improvement in the 
use of screening data to create 
individualized, differentiate 

I instruction. Literacy Coaches 
and Teachers. 

GoalS- 5.1. Increase the amount of time parents 1). Establish a Family Literacy 1 ). Date that a FLRC is created and fully 
Provide for read to their children by 25%, 30%, and Resource Center (FLRC) at supplied at each SSELP campus (to be 
family 40%, in Years 1, 2, and 3, respectively, as each SSELP campus. I completed on or before January 1, 
participation measured by the Home Literacy Parent SSELP Coordinator; 2009); 
and learning. Questionnaire (HLPQ). 2). Ensure each FLRC has 2). Number of parents and hours of use at 

appropriate supplies and each FLRCs is collected (to be 
5.2. Increase parents' knowledge and materials. I SSELP In-Home ongoing with hours and attendance 
understanding of how to improve their Coordinator; reported monthly beginning in January 
children's emerging literacy skills by 30%, 3). Conduct home visits, as 2009); 
45%, and 55%, in Years 1, 2, and 3, needed, to assist parents in 3). Date(s) that scheduled and publicized 
respectively, as measured by the HLPQ. supporting their children's' SSELP Family Events are conducted 

emerging literacy skills. I (one SSELP Family Event is to be held 
5.3. Increase parents' satisfaction with the SSELP In-Home in January, March, May, and in 
Family Literacy Resource Center (FLRC), Coordinator; and September 2009); 
the SSELP in-home services, and the 4). Plan and conduct at least four 4). Number of hours ofSSELP services 
SSELP Family Events by 25%, 30%, and SSELP Family Events each provide in home, via home visits by the 
35%, in Years 1, 2, and 3, respectively, as year. I SSELP In-Home SSELP In- Home Coordinator (hours 
measured by the Participant Assessment Coordinator. will be will be tracked and reported 
Form(PAF). monthly, starting in January_ 2009); 
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5). Parent satisfaction with the FLRC, the 
SSELP in-home services, and the 
SSELP Family Events as measured by 
the P AF (administered each month at 
the FLRC and after each Family 
Event). 

Goal6- 6.1. Increase the number of OUSD SSELP 1 ). Design. publicize and 1 ). Date that the KTP is approved (to be 
Ensure that pre-K students who visit their approve a Kindergarten completed on or before January 1, 
all SSELP Kindergarten classroom(s) by 75%, 85%, Transition Plan (KTP). I 2009); 
children and and 95% in Years 1, 2, and 3, respectively, SSELP Director; 2). Date that "year end" schedule at each 
families as measured by the Child and School 2). Ensure each SSELP campus SSELP campus is confirmed to reflect 
experience Connections surveys. prepares a "year end" the activities approved in the KTP (to 
successful schedule that includes the be completed at each SSELP campus 
transitions to 6.2. Increase the number of OUSD SSELP KTP. I SSELP Coordinator; on or before February 1, 2009); 
Kindergarten. pre-K teachers who share screening and 3). At each SSELP campus 3). Date that the three required schedules 

assessment information with Kindergarten prepare, publish, publicize, (i.e., Child and School Connections, 
teachers prior to the start of Kindergarten and follow the Child and Parent and School Connections, and 
by 65%, 75%, and 85% in Years 1, 2, and School Connections schedule. Program Connections) at each SSELP 
3, respectively, as measured by the I SSELP Coordinator and campus are confirmed as completed 
Program Connections surveys. Campus Administration; and that activities are ready to begin 

4). At each SSELP campus (schedules are to be confirmed so that 
6.3. Increase the number of parents prepare, publish, publicize, activities begin no later than May 22, 
attending parent/teacher conferences and follow the Parent and 2009); and 
where parents can speak with their child's School Connections schedule. 4). Date that teachers' and parents' 
SSELP pre-K teacher and their I SSELP Coordinator and satisfaction with the KTP is confirmed 

I prospective Kindergarten teacher by 50%, Campus Administration; and as measured by the KTP Satisfaction 
60%, and 70% in Years 1, 2, and 3, 5). At each SSELP campus Survey (the KTP Satisfaction Survey 
respectively, as measured by the Parent prepare, publish, publicize, will be assessed no later than in May 
and School Connections surveys. and follow the Program 30, 2009). 

Connections schedule. I 
SSELP Coordinator and 

L__ 
Camp_us Administratio1'1.._ _ 

------ -- ---
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Model specifies which staff are responsible for each activity and the benchmarks and timelines 

required to complete the objectives. This document will drive the implementation and evaluation 

of the SSELP and the Logic Model has been approved by all key partners. 

Selection Criteria 4, Factor 2: Feedback and Continuous Improvement 

The SSELP will utilize process evaluation techniques, as one part of its evaluation design. The 

processes and procedures for gathering and analyzing progress data to ensure the project is 

meeting is goals (including Purposes 2, 3, and 4 in the Selection Criteria 1, Factor 1, above) is as 

follows: (1) Each week the Project Coordinator will receive from each LC the number of students 

receiving screenings, progress monitoring, and diagnostic assessment; (2) Each week the Project 

Coordinator will collect from each LC the number of hours ofiC-PD that was provided and to 

which teacher; (3) Each week the Project Coordinator will collect the hours of OTC-PD attended 

by teachers; ( 4) Each month Project Coordinator will collect the number of families served and the 

specific services provided; (5) Each month the Project Coordinator will collect the number of 

students receiving SLP services and the hours of service provided each student; and (6) Each 

month the Project Coordinator will review, approve and then send the de-identified data to the 

Project Evaluator. Upon receipt of this data the Evaluator will complete a monthly assessment 

report that will show how the program is making progress toward meetings its goals and 

objectives (as outlined in the Logic Model). Evaluator will utilize both quantitative and qualitative 

assessment technique and analysis and where possible will compare results to the comparison 

group. Further, each quarter the Evaluator will write and distribute a quarterly assessment that will 

include an overview of how the program is being implemented, how the program is meeting is 

program goals, progress toward achieving the program's GPRA performance measures, and if 

needed, options for improvement. Utilizing this type of active formative assessment process will 
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ensure continuous feedback and the best opportunity for continuous program improvement. 

To ensure that the results of the evaluation reports are not overlooked the Evaluator will 

present his reports to the Management Team (MT). The MT will be comprised of the Project 

Director, Project Coordinator, School Improvement Coach I Project Coordinator, Center Directors, 

LM's, LC's, lliLM, and the Evaluator. At each meeting the Evaluator will present a monthly 

update of progress made and obstacles encountered. Further, the Evaluator will be responsible for 

providing an overview of all benchmarks and progress made. As identified in the Logic Model, the 

report will include number of assessments completed, number of hours of services provided, 

participation rates at IC~PD and OTC-PD, results of focus groups, and other key metrics. 

Additionally, any results from fidelity checks, environmental rating scores and other key 

evaluation data will also be presented. Data will be discussed and used to make informed 

decisions about adapting the professional development plan, IC-PD, family activities and events, 

or the reassignment of resources (pending approval from all concerned parties). 

In addition, the SSELP will establish a center-based Advisory Committee (CBAC). The 

CBAC will meet at least three times each year to review the results of assessments, receive 

feedback on implementation issues, and to review any unanticipated consequences since the 

program began. The OUSD has found that meeting at least every four months is an important part 

of maintaining the Center sponsorship of the program, which is essential if long-term, systemic, 

changes are to occur. The CBAC will be comprised of the Center Director, at least one selected 

teachers, at least one select instructional assistants, two selected parents, the LC assigned to the 

center, and the Evaluator. Results of reach ofthese meetings will be presented to the MT at the 

next monthly meeting to provide feedback from each center and to guide future decision-making 

in regards to future directions of the program. 
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Selection Criteria 4, Factor 3: Time Commitments of Key Project Personnel 

The number of hours per week of each key person will dedicate to the project activities are as 

follows: (1) Ms. Rodemo, Director, 4; (2) Ms. Miller, School Improvement Coach/Project 

Coordinator, 40; (3) Literacy Coaches (To Be Hired), 40; (4) Ms. Bacigalupo, Literacy Mentor, 

40 and a second Literacy Mentor (To Be Hired), 20; (5) Speech and Language Pathologist (To Be 

Hired), 40; (6) Karen Kohler, In-Home Literacy Mentor, 40; and (7) Dr. Barrington, Evaluator, 

15. 

The project evaluation will address six research questions (1) To what extent did the 

implementation of the SSELP follow the Logic Model (i.e., implemented as it was intended)?; (2) 

To what extent did participants (e.g. students, parents, teachers, instructional assistants, Center 

Directors, etc.) receive the intended intensity and duration of services?; (3) How many participants 

utilized different program services?; (4) To what extent were program participants satisfied with 

the program services received?; (5) To what extent did program services result in improved 

outcomes?; and (6) To what extent did participants receiving SSELP services improve their 

desired outcomes compared to non-SSELP participants? 

To answer these questions the SSELP Evaluator will utilize formative and swnmative 

evaluation procedures and methods that are linked with the Logic Model found in Table 7, above. 

The Logic Models details the sources of data for measuring SSELP progress and achievement of 

each goal and objectives. The data sources detailed in the Logic Model include both quantitative 

and qualitative data collection processes. Each of type of instrument, whether quantitative (e.g., 

PALS Pre-K, etc.) or qualitative (e.g., classroom observation, satisfaction survey's, etc.) are 

integrated into on comprehensive and coherent evaluation plan for each goal. All instruments have 
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been described (see Criterion 1, Purpose 4 and 5) and the instruments and process ensure that the 

SSELP will be able to collect and report on GPRA performance measures as required by the grant. 

Additionally, to add value and rigor to the evaluation design the SSELP will utilize quasi­

experimental research design techniques by incorporating a comparison group of similar students 

at nearby centers that are not participating the SSELP. To accomplish the SSELP will compare 

children who participated in the SSELP with students who did not. The outcome data assessment 

will be the DIBELS data collected when children enter Kindergarten. Using school district 

collected demographic data will ensure that students in the comparison group (i.e., students not 

receiving SSELP services) are match with SSELP students in terms of gender, age, ethnicity, and 

socioeconomics. These match students will be followed for four years. 

I Selection Criterion 5, Factor 2: Evallllltion produces quantitative and qualitative data. 

The Evaluation Design detailed in Selection Criterion 5, Factor 1, above, addresses the use of 

objective performance measures that are clearly related to the intended outcomes of the Project. 

The SSELP will use information from all assessments and evaluation measures to produce both 

quantitative and qualitative data. Quantitative data will include the results of the instruments 

detailed in Criterion 1, Purpose 4 and 5. Qualitative data will include teacher and LC/LM surveys, 

focus group discussions, the short answer portions of the HLPQ, satisfaction surveys and the 

CLIRs. Since the Project's Evaluation Plan produces both quantitative and qualitative data Dr. 

Barrington will employ a mixed-methods design. A factorial ANOV A will be used to analyze the 

data because the quantitative data is being used to analyze the differences between multiple 

independent groups (i.e., SSELP students and comparison group students across several years) and 

because there are multiple independent variables (i.e, group and year) a factorial ANOVA will be 

used. The qualitative component of this research study will be analyzed using data coding and 
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theme analysis. 


