OAKLAND UNIFIED SCHOOL DISTRICT
Office of the Superintendent

1025 Second Avenue, Room 301

Oakland, CA 94606

Phone (510) 879-8200

Fax (510) 879-8800

TO: Vincent Matthews, State Administrator Legislative File
Board of Education File ID No.._ 09-1581
Introduction Date:_5/13/2009
FROM: Roberta Mayor, Ed.D., Interim Superintendent Enactment No.:
David Montes de Oca, Coordinator; Office of Charter Schools E;.actment Date:
DATE: June 24, 2009
RE: OASIS High School

Charter Renewal Request

ACTION REQUESTED:

Staff recommends the denial of the OASIS High School petition for charter renewal, because the charter school
has not met the standards and expectations set forth in the OUSD Charter Renewal Standards, which are based
on the standards and criteria set forth in the Charter Schools Act, Education Code §47605, which governs
charter school renewals. The findings outlined in this report, specific to this petition provide evidence that the
petitioners are demonstrably unlikely to successfully implement the program as set forth in the petition.

BACKGROUND:

I. School Description and Key Program Elements:

Opening Year 2004 Grades 9-12

Term Approval 5/12/2004 Attendance Area OAK TECH
Renewal Date 6/30/2009 Board District 3

Term FIRST Funding Direct-Funded

YEAR 2004-05 | 2005-06 | 2006-07 | 2007-08 | 2008-09
GRADES 9-12 9-12 9-12 9-12 9-12
ENROLL 89 109 142 170 175
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The school’s enrollment demographics* for the 2007-2008 school year are as follows:
ENROLLMENT BY ETHHIZITY

Powarly Laval Ti% Spaclal Education 4%
Englieh Learnsrs 3%

As outlined in the approved charter petition:

School Mission (based on original charter document):

Oasis strives to be a place where students find connection to education through a small school
environment that values relationships between students and teachers, and offers opportunities for small
classes, creative expression, academics, and service learning.

Program’s Distinguishing Features (based on original charter document):

OASIS is an independent study high school [converted to classroom-based in 2006] to operate an
independent public charter serving 14-18 yr old dropouts who would like to attain a high school
diploma.

OASIS subscribes to the ideas underscored by the research of Deborah Meier and adopted by the
Oakland Small Schools Initiative. With the context of a small learning community, learning best
occurs when:

1. Students are physically and emotionally secure and there are clear and consistent rules and
expectations.

2. The academic program is challenging, meaningful, personalized and fun

3. There is a context of positive relationships among peers and adults, a sense of belonging and
participation of parents of family members.

4. Students have opportunities to assume meaningful roles and responsibilities within their school
and their community.

5. There is a culture of inquiry-based self-reflection and pursuit of excellence
6. With highly-qualified, dedicated staff who have the support, training and tools necessary for
success
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GOVERNING LAW:

Under the California Charter Schools Act, authorizers are required apply the “standards and criteria” set forth
for the review and approval or denial of a charter school petition. The following excerpt is taken from section
47605 of the California Charter Schools Act;

A school district governing board shall grant a charter for the operation of a school under this part if it is
satisfied that granting the charter is consistent with sound educational practice.
The governing board of the school district shall not deny a petition for the establishment of a charter school
unless it makes written factual findings, specific to the particular petition, setting forth specific facts to
support one or more of the following findings:
(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.
(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the
petition.
(3) The petition does not contain the number of signatures required by subdivision (a).
(4) The petition does not contain an affirmation of each of the conditions described in subdivision (d).
(5) The petition does not contain reasonably comprehensive descriptions of all of the [required charter
elements.]

Il. PREREQUISITE FOR CHARTER RENEWAL (AB 1137)

The CA Charter Schools Act establishes a perquisite for charter renewal (AB1137) in which a charter school
must meet AT LEAST ONE CRITERIA in order for a charter renewal petition to be considered.

OASIS HIGH SCHOOL.: SB 1137 CRITERIA FOR RENEWAL Y/N

1. API Growth Target:

Did school attain APl Growth Target in prior year? YES
Did school attain API Growth Target in two of last three years? YES
Did school attain API Growth Target in the aggregate of the prior three years? YES

2. API Rank:

Is the school ranked 4 or higher on API in prior year? Unknown
Is the school ranked 4 or higher on API in two of last three year? NO

3. API Similar Schools Rank:

Is the school ranked 4 or higher on API Similar Schools in prior year? Unknown
Is the school ranked 4 or higher on API Similar Schools in two of last three years? NO

4. s the school at least equal to the academic performance of schools students would have

attended, including District as a whole? NO
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STANDARDS AND CRITERIA

OUSD Charter Renewal Standards

Oakland Unified School District, in an effort to develop a Balanced Performance-Based Accountability
System, has established the following standards and expectations for charter renewal based on the intent of
Charter School Act and the “standards and criteria” outlined above. (Education Code §47605 d(1))

Charter schools are, by definition, exceptional institutions. Charter schools accept the
challenges that face all public schools and embrace a unique and demanding burden of
proof in the accountability inherent in a five-year charter. Charter schools are built on
the philosophy that success is possible for all children. In writing a charter and in

reporting its progress against it, a school embraces a commitment to both success and
transparency. The accountability plan within the charter allows a school to set goals
that reflect its uniqgueness and autonomy while giving substance to a school’'s
commitment to parents and citizens.

LEGISLATURE’S INTENT REGARDING ACCOUNTABILITY:
»  “Improve Pupil Learning” Education Code §47601(a)
»  “hold the schools ...accountable for meeting measurable pupil outcomes, and provide schools with a
method to change from a rule-based to performance-based accountability systems.” Education Code
847601(f)

Pursuant to Education Code §47605 we ask;
l. IS THE SCHOOL AN ACADEMIC SUCCESS?

An evaluation of the soundness of the educational program, for the purposes of charter renewal, by reviewing
performance outcomes and program implementation.

1. IS THE SCHOOL IS AN EFFECTIVE, VIABLE ORGANIZATION?

An evaluation of the capacity of the petitioner to successfully implement the program, for the purposes of
charter renewal, by reviewing the fiscal accountability and governance of the school.

1. HAS THE SCHOOL BEEN FAITHFUL TO THE TERMS OF ITS CHARTER?

An evaluation of the charter to assess the alignment to the program as approved.

In addition;
An evaluation of the charter petition submitted for a future charter term is conducted to ensure that:
A) The petition meets the standards and criteria set forth in Education Code §47605.
B) The petition includes all new laws and regulations relevant to charter schools enacted since the charter
was last approved.
C) Any major amendments to the charter since the last charter term are reviewed, evaluated and
incorporated into this staff report.
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DISCUSSION: SUMMARY
» OASIS High School was granted a five year charter in 2004.

» The approved charter set forth an educational program and performance standards to which the school
agreed to be held accountable.

» OASIS High School has been afforded all of the autonomy and freedoms from regulation guaranteed in
the Charter Law throughout the school’s five year term.

» OASIS High School’s governing board and leadership were met with by District staff in winter of the
2007-08 school year and received an orientation on the charter renewal process and quality standards.

» OASIS High School underwent an evaluation for purposes of charter renewal during the winter of the
2008-09 school year.

» In February, 2009 staff submitted a staff report and recommendation for non-renewal of the
OASIS High School charter based on an evaluation that the school has not met the outcomes set
forth in its charter, the school’s governing board and leadership have not provided the oversight
and monitoring of the program to which they are responsible, and the educational program
remains largely under-developed and not likely to achieve its proposed outcomes in a future charter
term.

»  In February, 2009 staff also recommended to both the school and the District Board of Education and
State Administrator to consider a withdrawal and resubmission of the OASIS High School renewal
request to allow for the school to develop a School Improvement Plan so that it may be included for
further consideration in the evaluation of the school for charter renewal decision-making.

» The intent of the School Improvement Plan proposal was outlined in the staff recommendation; ““...the
plan will nonetheless be developed independent of staff, in order to sufficiently demonstrate capacity to
successfully implement the plan in the interest of successfully implementing the program as set forth in
the petition.” [emphasis added]

» Upon receipt of the school improvement plan, staff convened a review team and staff evaluated the plan
in its entirety. Staff has determined that while the plan exemplifies a great deal of time and energy on the
part of the school and includes some aspects that warrant merit, the plan does not sufficiently
demonstrate the necessary capacity to ensure the likelihood of successfully implementing the program
as set forth in the charter.

»  This evaluation identified areas of weakness that include decisions regarding essential components of the
program that have been left to be determined at a later date, many proposed components are not
coherently aligned, and many components of the program are proposed to be developed with an
unrealistic plan, timeline or process, including the provision of exemplars that are problematic and raise
further questions about the capacity of the school going forward.

»  Staff has concluded that there exists a preponderance of evidence upon which to maintain the
original recommendation of non-renewal of the OASIS High School charter rendered in February,
2009.
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DISCUSSION: DETAIL

>

On December 17, 2008, OASIS High School petitioned the District for the renewal of its charter granted
in 2004.

OASIS underwent a renewal evaluation overseen by the OUSD Office of Charter Schools during
December, 2008 and January, 20009.

The charter renewal evaluation process was conducted in a manner identical to that of all other charter
schools undergoing renewal during the 2008-09 school year. During the charter renewal evaluation for
OASIS High School staff was requested to conduct additional reviews of student work samples, as well as
conduct a second student focus group. In an effort to ensure every opportunity could be afforded to the
school to demonstrate its effectiveness, staff conducted a second student focus group discussion on
December 16, 2008, as well as conducted a second three and a half hour review of student work samples
on January 7, 2009.

On January 28, 2009 staff met with the entire OASIS Board and school leadership to provide a detailed
overview of the preliminary findings of charter renewal evaluation. Staff indicated at that time, that a
recommendation of a denial of the charter renewal was likely, and that the staff report would also be
making a recommendation that consideration by the Board of Education and State Administrator be given
to negotiate a withdrawal and resubmission of the charter renewal request with a school improvement
plan be submitted for further consideration.

On February 25, 2009 staff presented to the Board of Education an evaluation of the school based on the
charter renewal criteria established by the District and presented findings concluding that the school had
not met the standards for charter renewal and thus was not being recommended for renewal.

The staff report recommended denial of the charter renewal request based on findings that evidenced that
the school was demonstrably unlikely to successfully implement their program.

Staff concurrently recommended that the Board of Education and State Administrator consider
negotiating with OASIS High School leadership to withdraw their renewal request and resubmit their
request at a later date with a strategic plan for school improvement that could further inform the decision-
making process.

The staff recommendation stated the following:

“At this time, staff recommends consideration by the OUSD Board of Education and State
Administrator to negotiate with the school to withdraw its charter renewal petition request,
(which would otherwise require decision-making by the State Administrator at the February 25,
2009 governing board meeting — given that no further extensions are allowed under the law)
and to resubmit their charter renewal request with a subsequent submission to staff for review
and evaluation of a strategic Improvement Plan, to be included for further consideration with
respect to charter renewal decision-making.”

As stated, the purpose of the recommendation to negotiate with the school to introduce an improvement
plan was to include the school improvement plan for “further consideration with respect to charter
renewal decision-making”.

On February 25, 2009 OASIS High School withdrew its charter renewal request and engaged in a process
of developing an improvement plan through a site-based team. Staff encouraged the school on more than
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one occasion to consider acquiring external facilitation to assist in the process. The school subsequently
acquired the additional assistance in the improvement planning process.

» Staff provided members of the OASIS improvement planning team with specific areas under which the
plan should consider. [SEE APPENDIX | & I1]

» On April 22, 2009, OASIS resubmitted its charter renewal petition along with its School Improvement
Plan to the Board of Education/State Administrator for consideration.

» Upon resubmission by OASIS High School of the charter renewal request and School Improvement Plan,
staff organized a review team comprised of the following:
= QUSD, Chief Academic Officer
= QUSD, Executive Officer of Instructional Services
= QUSD, Director of Alternative Education Programs
= QUSD, Director of Research and Assessment
= QOUSD, Network Officer, High Schools

» The review team evaluated the School Improvement Plan, identified concerns and questions, and
participated in an interview on May 5, 2009 with members of the OASIS site-based team that represented
the school improvement planning process.

» Additional analysis of the School Improvement Plan was conducted by Office of Charter Schools staff.

» Two meetings were held on May 13, 2009 and May 27, 2009 with OASIS Board representatives
instrumental in the School Improvement Planning process to discuss the ongoing findings by staff
regarding the evaluation of the School Improvement Plan in the context of charter renewal decision-
making.
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School Improvement Plan Evaluation:

OASIS High School submitted a School Improvement Plan to the OUSD Board of Education on April 22, 20009.
The following is the NEEDS ASSESSMENTS results presented by the school:

IDENTIFIED POSSIBLE CAUSES (School Reported April 22, 2009)
PROBLEM AREA

1 Curriculum has not been consistent

(1 Scope and sequence of courses not articulated

Academic Achievement |  Need more teacher support in classroom management and instructional strategies
in ELA and Math 1 No formal method of assessing standards being acquired and “gaps” in learning

1 No formal method of determining what standards are being taught when and how
they are being assessed each week/moth/trimester

[ Proven instructional strategies not being used consistently

(1 Inconsistent approaches to mission of serving this student population and making
education relevant

[ Behavioral and consequences expectations are not consistent

Student Engagement ") High academic expectations are not clearly defined or communicated

O Students are not always aware of what they are supposed to be learning and why
(] ELD students need more support

1 While students are getting some help in school, no formal intervention program
has been established with criteria, goals and method.

[ There is too much to get done with one lead administrator; instructional program
needs more support

Staffing 1 Teachers need more training, guidance, accountability in teaching the standards

[0 Teachers may not be in agreement about teaching to the standards on a consistent
and formal basis or are lacking methods or procedures for doing so

1 No formal standards based assessments which report what students are learning
throughout the year and can inform instruction

Ongoing School 1 No formalized requirements about embedded classroom assessments with
Improvement alignment to state standards

O Alternative assessment typically useful with this student population not being
consistently utilized
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On December 17, 2008, OASIS High School submitted a Performance Report together with their charter
renewal request.

The following are excerpts of the SELF —EVALUATION presented by the school:

DECEMBER 17, 2009 PERFORMANCE REPORT EXCERPTS:

“OASIS High School is an academically successful school. OASIS is an effective, viable, fiscally sound
organization with strong leadership. OASIS High School has met the terms of its original charter.”

“OASIS High School has met all of the outcomes presented in its original charter and continues to improve
upon the original goals.”

“OASIS has recently been articulating the scope and sequence of the core content classes at OASIS High
School. All teachers are required to submit lesson plans that stipulate the state standards to be taught, methods
of instruction, projects to be implemented and methods of assessment each month.”

“The Governing Board evaluates the principal on an annual basis and sets annual goals for the school.”

The school’s performance report concludes by stating the following:

“OASIS High School is a strong school that has made steady progress in academic achievement, has had solid
leadership and sound financial and programmatic oversight.”

» A column presented in the school’s December 17, 2008 Performance Report entitled Plans to
Improve/Future Goals, Plans was present for the sections re: “Effective, Viable Organization and
Faithfulness to the Terms of the Charter”, however no such column dedicated to Plans to Improve was
present in the section entitled “OASIS High School is an Academic Success”.

» At no time does the school’s December 17, 2008 Performance Report identify weaknesses in the
OASIS High School educational program, nor does the performance report propose any action
steps for improvement of the school’s educational program.
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ANALYSIS OF NEEDS ASSESSMENT vs. SELF-EVALUATION:

The contents of the performance report submitted by the school on December 17, 2008 and the contents of the
School Improvement Plan submitted by the school on April 22, 2009 following the findings made by staff
during the charter evaluation process, show a stark contrast.

Throughout the charter renewal evaluation process the governing board and leadership of the school made
no attempts to present the shortcomings of the school’s program, nor respond to inquires made by the review
team members with any evidence of having conducted an assessment of the effectiveness of the program over
the life of the charter term. Students, teachers, parents, leadership and governing board members were
reticent to provide any indication that the school had any flaws throughout most of the charter renewal
evaluation process.

Following the presentation by staff to the OASIS Governing Board and school leadership of the preliminary
findings of the charter renewal evaluation on January 28, 2009, at no time did the school attempt to counter or
call into question staff findings.

It is unclear whether or not any steps would have been taken by the OASIS Governing Board or the school’s
leadership to evaluate the effectiveness of the program, given the self-evaluation presented in the December

17, 2008 Performance Report and the responses by the OASIS governing board and the school’s leadership

throughout the charter renewal evaluation process.

Highlights of the OASIS governing board responses during the renewal evaluation include that the governing
board does not annually evaluate the principal nor annually set goals for the school, contrary to statements made
in the school’s December 17, 2008 Performance Report. Statements were made that despite significant
increases in the attendance rates of students, that student attendance has been the focus of the board for five
years.

Based on an analysis by staff, the afore-stated “ldentified Problem Areas” that are presented in the School
Improvement Plan submitted on April 22, 2009 are consistent with the findings of the charter renewal evaluation
process outlined in this staff report. The corroboration by the school of these identified problem areas serve to
make more visible and more transparent the agreement between the school and the authorizer of the issues the
school faces. The corroboration however does not resolve the issues themselves nor does this demonstrate any
substantially greater capacity on the part of the school to resolve the issues and successfully implement the
program as set forth in the petition or the School Improvement Plan Action Steps.
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SCHOOL IMPROVEMENT PLAN EXPECTATIONS:

Staff presented the school with the following expectations regarding the School Improvement Plan:
Strategic Plan

Data Driven

Action Oriented

Measurable Goals Established

Roles and Responsibilities Defined

Time bound

(0]

O O0OO0OO0Oo

(0]

(0]

Based on guidelines provided to the school, the School Improvement Plan was to address strategic efforts of
improvement that would fall into the following categories: [emphasis added]

Board Engagement/Leadership in the development and implementation of the Plan

Instructional Leadership and the necessary development and accountability tied to both the
school leader and his or her direct reports within the Plan

Curriculum Alignment to include a clear rationale for what is and is not included to ensure
the attainment of a rigorous high school diploma and opportunity to achieve the necessary
UC/CSU entrance requirements for all students

Instructional Program design that details high leverage teaching strategies likely to be
successful with both the curriculum and the student population, as well as the supporting
conditions necessary to effectively deliver these strategies

Assessment Model that is aligned to the student population, provides for a range of
traditional and alternative assessments, which are both summative and formative in nature
and in intended use, with a Plan for continuous improvement

Professional Development Plan that details the scaffolded implementation of the proposed
Curriculum and Instructional Program such that successful implementation is likely; and
Plan is to include who will be responsible for providing staff development, as well as the
manner with which staff evaluations will occur, and extent to which staff will be held
accountable for achieving the outcomes detailed within the plan

Interventions outlined with the Plan such that identification of student needs and
identification of the likely shortcoming to emerge among the student population within the
proposed educational program that will allow for the development of intervention strategies
likely to address the identified needs

School Schedule, Discipline Plan, and Admissions should evidence the implications of the
Improvement Plan

» Additionally, staff encouraged the site-based school improvement planning team to consider a process of
ensuring that the current staff aligned with any proposed changes to the approach of the educational
program. Staff also acknowledged to members of the school’s governing board that the review team’s
assessment of the school’s plan had called into question the capacity of the current leadership to
effectively implement the school’s educational program and indicated that all hiring should be evidence
based such that chosen staff and leadership effectively demonstrates the capacity to fulfill gaps in the
school’s past performance.
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» The OASIS site-based team which convened with additional facilitation and planning support
demonstrated a commitment of substantial time and energy. On the occasions on which staff met with
members of the team collectively or in small groups, it was evident that a great deal of effort was being
put forth on the part of individuals in the school improvement planning process to attempt to develop a

meaningful plan.

» Between the periods of February 25, 2009 and May 29, 2009, staff met with and/or held phone
conferences with leadership and the governing board from OASIS High School pertaining to the school
improvement planning process. (Dates not exhaustive)

= March 10, 2009
March 20, 2009
March 30, 2009
April 16, 2009
April 20, 2009
April 27, 2009
May 13, 2009
May 27, 2009

» Additionally staff responded via email and phone to questions, concerns, and requests for preliminary
feedback made by OASIS High School leadership and governing board members throughout the

improvement planning process.

EXAMPLES OF FEEDBACK PROVIDED TO THE SCHOOL BY STAFF ON APRIL 13, 2009:

PROPOSED ACTION STEP FEEDBACK PROVIDED

0 Regarding a previously proposed “Portfolio
Assessment System to Guide and Align
Instruction’ that the school outlined in one draft
of its Improvement Plan, but subsequently
dropped in the final draft; the school received
the following feedback from staff :

“This step is HUGE and may need to be
scaffolded...is there a plan for this process or some
key outcomes to complete this summer and a plan to
continue its development through next year?”

[1 Regarding a previously proposed action step to
“Implement Instructor Portfolios, including self-
assessments, journals, student evaluations,
standardized test scores, outstanding student
examples, and samples of daily, weekly, monthly,
and trimester lesson plans™, outlined in one draft
of its Improvement Plan, the school received
the following feedback from staff:

“This is a lot...scaffold this in year 1, 2 and 3" “The
most important part of the system is how the work
products are actually evaluated...A portfolio
exhibition? A review panel? Teacher teams?
Advisors? Individual content teachers? When?
Who? How? And if students are not successful the
first time around as many won’t be...then what???

[l Regarding a previously proposed “CIG’s
[Critical Inquiry Group] to implement school-
wide writing focus, shared vocabulary lists taught
across content areas, key signature writing
assignments, and poetry capstone for each content
area”, outlined in one draft of its Improvement
Plan, the school received the following feedback
from staff:

“Samples or examples of each of these so we can
anticipate what exactly the school means by these
would be necessary for this Action Step. School-
wide writing focus...will this include Anchor papers
graded by staff? Universal writing prompts for each
type of essay genre? Common Rubrics? A school-
wide approach to Writer’s workshop? Use of
something like 6+1 Writing Traits?”
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1 Regarding a previously proposal that “Teachers | ““Suchas...? This is a good example of vague
will implement collaborative teaching strategies to | language to be avoided if left without examples.
engage students in classroom content that extends Again, some decisions need to be made to
across content areas” the school received the demonstrate this is not ““hot air”.*
following feedback from staff:

Over-all feedback from staff based on one draft of the Improvement Plan

“Increased specificity in a number of areas and attaching samples or some other evidence that
demonstrates that the school ““knows what it is talking about™ will be critical. Because implementation was
the school’s shortcoming, showing you have the capacity to pull this off is going to come through the
specificity and examples you provide for each of the action steps above. Otherwise this will simply be lofty
goals with no real plan to pull it off. There should be more “for example” and ““such as...””. But, be careful
not to throw in the Kitchen sink. Make thoughtful decisions. What you don’t do is as important as what you
do.”

* This action step was later modified to include “differentiated instruction”, “modalities”, and “flexible, heterogeneous, and
cooperative grouping”.
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SCHOOL IMPROVEMENT PLAN EVALUATION DETAIL

Staff and the review team conducted an analysis of the Action Steps associated with each of the “Possible
Solutions™ outlined in the School Improvement Plan.

“Possible Solutions” stated in the Action Plan as represented in School Improvement Plan

Needs Assessment of the School
Improvement Plan

Action Plan states:
“Choosing Curriculum” “Create Curriculum Team to develop, implement, and evaluate
curriculum alignment process.”

“Curriculum Team to meet over the summer to review, select, and
develop school-wide curriculum based on state-approved curriculum
materials”

The proposed solution is TO BE DETERMINED.

No evidence is presented that the results of the process will be any
different than the past, or that the capacity to effectively
implement and monitor the selected curriculum will exist where it
has not already.

Action Plan states:
“Articulate each core subject scope and “Curriculum Team to develop a scope and sequence of skills that is
sequence based on the state standards” systematic across content areas.”

The proposed solution is TO BE DETERMINED.

No evidence is presented that the process will be any different than
the past, or that the capacity to effectively articulate the scope and
sequence exists where it has not already.

Action Plan states:

“Train teachers to implement proven The following represent the key strategies outlined in the School
instructional strategies (for this student Improvement Plan:
population)” = Differentiated Instruction

= ELD

= Reciprocal Teachings

= Habits of Mind (Arthur Costas)

= Six Competencies (from Original Petition)

= Madeline Hunter lesson plan format

= Flexible, heterogeneous, and cooperative grouping
= “Learning Buddies” (undefined)

= Vocabulary development

Plan provides no rationale, justification, or evidence that the
aforementioned strategies are “proven for this student
population”.

Instructional program component alignment to curricular choiceg
is TO BE DETERMINED.
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Document provides for implementing or training teachers
for each of the afore mentioned teaching strategies, with the
exception of the Differentiated Instruction professional
development agendas included in the appendices of the plan.

“Institute Ongoing Standards-based
assessments throughout the year and
method for using data to re-teach and
improve instruction”

Action Plan states:
“School-wide writing assessments twice per trimester...”

“Implement Data Director and create formative assessments in
Mathematics and English Language Arts that align to state standards
and match curriculum objectives.”

The school’s history with Data Director is that the requisite will,
skill, and capacity has not been evident. Leadership staff during
the petition evaluation stated that staff was often reticent or
unwilling to implement or utilize the assessments and data
available through Data Director.

EdTec with whom the school contracts may have been a resource
for Data Director, however the organization has been engaged
with the school for multiple years and appears not to have played a
role in the successful implementation of the use of Data Director at
the school.

The proposal to “create benchmark assessments” does not appear
to contemplate the complexity and expertise required to
accomplish this task. The plan proposes to complete the creation
of the 1* trimester benchmark assessment by August 15", however
the plan also leaves the selection of the curriculum TO BE
DETERMINED, thus making the effort create assessments that
“match curriculum objectives” unlikely.

The proposed solution is TO BE DETERMINED.

Action Plan states:
“Teachers use California State Standards in weekly embedded
assessments results....”

The weekly embedded assessments are not defined nor described.
It is not clear of these are to be the assessments included in the
selected curriculum, or generated by teachers.

The proposed solution is TO BE DETERMINED.

“Implement a plan for designing and
submission of lesson plans and method
of evaluating individual teacher goals,
strengths and areas of improvement
(portfolios)”

Action Plan states:
“Teachers will use Teacher Portfolios to organize, inform and improve
instruction.”

While the plan indicates at various points certain artifacts or work
products that will be placed in the teacher portfolios, is
presented to describe the portfolio process, training, or use.
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Research that indicates the use of teacher portfolios as an effective
tool for evaluation and formative feedback outline the complexities
of this process that requires expertise, thoughtful planning and a
great deal of time.

These studies cite reasons for caution including “the subjectivity
involved in evaluating portfolios, the variability in content and
construction of portfolios, and the lack of consensus in what a
teacher should know and be able to do.”

Seldin, P., and Associates (1993). "Successful use of teaching
portfolios.” Bolton, MA: Anker Publishing Company.

Vavrus, L.G., and Collins, A. (1991). Portfolio documentation and
assessment center exercises: A marriage made for teacher assessment.
"Teacher Education Quarterly," 3(2), 12-29.

Winograd, P., and Jones, D.L. (1993). The use of portfolios in
performance assessment. "Portfolio News," 4(4), 1-13.

“Implement meaningful staff
development on instructional strategies;
create formal plan for assessing
effectiveness”

Action Plan states:

The action plan outlines a number of proposed teaching strategies
requiring professional development.

= Differentiated Instruction: The differentiated instruction
appendices included are the professional development agendas
created by the current Director of Outcomes that has been
released for the coming year. While the proposed professional
development presents a variety of effective strategies, it is not
clear in the context of the myriad of proposed priorities, how this
approach to instruction will be implemented. The plan proposes
to use 3 hour time slots every other Wednesday for three months
to train staff in Differentiated Learning. The sample
professional development calendar included in the School
Improvement Plan submission is not realistic and does not
consider the needs of a school that would be hiring completely
new leadership, and more than half of the teaching staff.

= ELD: Plan provides simply a two page reference to challenges
faced by ELL students, but provides to meet their
needs. ELD instruction however was evidenced during the
charter renewal evaluation process to be one of the weakest
instructional components in the school.

= Reciprocal Teachings: Reciprocal Teaching requires a specific
approach to instruction that is not necessarily conducive to the use
of the proposed Madeleine Hunter lesson format approach.
Reciprocal Teaching is a whole-school approach to teaching
reading across the curriculum and requires the alignment of all
core content classrooms with a particular orientation towards
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cooperative grouping and the teaching of specific reading
comprehension strategies. Reciprocal teaching requires whole-
school professional development with expertise in RT over an
extended period of time. The action step provides for
how the school will approach the use of or acquire skills in the
implementation of Reciprocal Teaching.

= Habits of Mind (Arthur Costas): It is not clear what the selection
process for this approach to Habits of Mind was. When “Habits of
Mind” is Googled the Arthur Costas Habits of Mind are the first
item on the list. There is no evidence that this selected
approach to the use of Habits of Mind is “proven for this
student population”. It is also not clear how these Habits are
to fit into the use of the “Six Competencies” proposed, or the
“Habits of Good Readers” that is also proposed in the actions
plans.

= Six Competencies (from Original Petition): The Action plan
provides two to three sentence descriptors of each of the Six
Competencies, however there is no plan for implementing the Six
Competencies. The original petition proposed the use of the
same Six Competencies, however over the course of the five
year term these were never effectively implemented.

= Flexible, heterogeneous, and cooperative grouping: This
approach is proposed Wiigle]Vig=YelEly.

= “Learning Buddies”: This approach is proposed
plan]

= Backwards Planning: This approach is proposed
_o.

» Vocabulary development: The Action plan calls for the annual
selection of 250 highly leveraged vocabulary lists (25 each
month) to be taught across the curriculum. This approach may
present some merit, however it is unclear how this strategy
fits in and appears as part of a “laundry list” of strategies
proposed throughout the School Improvement Plan.

“Develop plan for using project-based
instruction that is consistent across the
curriculum.”

Action Plan states:

“...the Co-Principal of Instruction will support teachers to effectively
create well-planned lessons.” Within this Action Step: “lesson plan
designs for project-based, computer assisted and direct instruction” are
listed.

The action plan is virtually void of any reference to “project-based
instruction” other than the example above.

This proposal provides no evidence of an understanding of the
complexity and diversity of approaches to “project-based
instruction”. Additionally, the plan is unable to demonstrate

OASIS High School — Charter Renewal Petition

June 24, 2009

DMO
Page 17 of 53




“consistently across the curriculum” as the [oJJEXlgR{oR[eElal (1AL
curriculum is TO BE DETERMINED.

Action Plan states:

“Develop behavioral interventions that “Develop a Behavioral Intervention Team to coordinate school-wide
are consistently applied” discipline plan, including developing and assigning interventions and
behavioral contracts, based on behavioral expectations outlined in the
student handbook. Identify research-based intervention program to
integrate into the Advisory Course.”

This proposed solution is TO BE DETEMINED.

Current plan calls for the use of “student behavior contracts” with
no associated rewards or consequences or other structure to
ensure effectiveness.

The action step introduces the example of the “Six Pillars of
Character”, however it is unclear how a choice like this would
integrate with the proposed “Habits of Mind”, the proposed ““Six
Competencies”, the proposed “Habits of Good Readers”, or with
any other existing approaches to behavior in the school not
mentioned in the action plan.

Action Plan states:

“Create student advisory classes (an “Incoming students will enroll in Entry Advisory Course designed to
‘entry or admissions’ course and a norm students and assess baseline academic skills in English and
continuous class) that communicates the | mathematics...”

mission and expectations of OASIS and
outlines the ways to succeed at the “After completing the Entry Course, students are required to enroll in
school.” Advisory Course to provide ongoing monitoring, mentoring, and
support of academic progress through weekly content area progress
reports; these reports provide regular assessments to determine
intervention needs.”

“’Teacher facilitate the development of Personal Learning Plans in
Advisory and use PLP’s to enable students to monitor own progress
based on the content area weekly assessments.”

“Every teacher facilitates Advisory Course that meets 4 times a week
for 45 minutes to create small, welcoming learning communities.
Advisory provides self assessment for students, identifies intervention
opportunities, and creates student Personal Learning Plans. Teachers
will reach out to families of all Advisory students monthly. Advisory
also focuses on short lessons of the Six Essential Competencies...”

These action steps reflect perhaps the greatest detail of proposed
improvements within the School Improvement Plan. Aspects of the
content of the Advisory program as described warrant merit within
this alternative school setting and would be important components
within an overall educational program designed to serve the target
population.
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The plan lacks evidence of Advisory curriculum or any description
of the framework for this program component. Historically the
school has not implemented similarly proposed Advisory
programming, and the entry course was abandoned after the first
year of the charter.

“Develop course outlines, syllabi and
course expectations for all classes”

Action Steps state:
“Teachers develop, submit and use course outlines ad syllabi at the
beginning of each course...”

- clarify objectives

- grading policies

- homework and assignment expectations

- real world relevance

- formative and benchmark assessments

- if performance based assessments are to be used

“Course outcomes will be clearly defined and articulated to students
based on the above course outlines.”

These requirements are appropriate elements of a course
description however there is no indication that the UC approved
course descriptions will play a role in the development of the
course outlines.

OASIS High School has the following existing course descriptions
approved by UC:

US History

World Cultures
Government

World Geography

AP English Lit and Comp
English 9

English 10

English 11

English 12
Pre-Calculus

Algebra |

Algebra ll

Geometry

Biology

Spanish |

Spanish 11

Economics

Black Identity and Film
Poetry for the People

VVVVVVVVVVVVVYVVVYVYYVYY

One course outline is included in the appendices of the School
Improvement Plan, however it is not one of the school’s UC
approved courses and it is not clear what the qualitative products
would be that substantiate the course — no method of evaluation,
course requirements are a list of tasks with no correlation to the
proposed standards to be addressed, CA state standards are
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pasted into the document without any correlation to the course
requirements.

Based on the course description submitted with the School
Improvement Plan, courses are not likely to be effectively defined
as outlined above or aligned to A-G.

“Post daily class goals”

It was evident during the charter renewal evaluation process that
the classrooms consistently had course objectives on the white
board; however in many cases students were not aware of what the
expectations actually meant, nor was it consistently evident that
the objectives would be achieved based on the lessons observed.

“Implement specific ELD intervention
programs”

Action Plan states:

“English Language Development students will be identified...; ELD
students will enroll in Saturday school (if 15 students, ELD class), be
provided one-on-one tutoring, and placed in ELD focused Advisory.”

“School-wide interventions currently being discussed:
[...]

- Highpoint

- Milsetones-ELL”

ELD instruction was arguably one of the greatest areas of need for
the school, based on the charter renewal evaluation process.
During the Spring visit of 2007-08 school year, staff notes that the
school leadership indicated during a discussion of the schools
successes and challenges that the school found great difficulty in
meeting the needs of English Language Learners. The school
leadership stated that it often counsels prospective ELL students
with low English skills to consider other school options as OASIS
may not be a fit for their needs.

The action steps provide no evidence that the school understands
the unique needs of English Language Learners or is prepared to
implement effective strategies to meet their needs. The contents of
the proposed Saturday school or one-on-one tutoring are not
described.

The proposed ELL intervention curriculum is TO BE
DETERMINED.

“Develop Personal Learning Plans and
use as a tool for formative assessment of
individual student goals, progress and
achievement”

Action Plan states:
Very little is stated in the School Improvement Plan regarding the
implementation of the Personal Learning Plans.

The Exemplar included in the appendices was little more than a
one page document asking students to set a goal. There is no
evidence that performance data would be a factor in the plan, or
what the criteria for goal setting would be, whether school-wide
learning benchmarks would comprise the scope of the goals — no
Habits of Mind or Essential Competencies are addressed in the
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document — the plans seemed to undergird the philosophy of
“individualization” but there appeared to be no evidence the plan
would be systematic or strategic in its use to leverage improving
student performance.

This proposed solution is not likely to be effectively implemented
based on the evidence provided given the absence of alignment to
the critical aspects of the proposed educational program.

“Research and Implement proven
academic intervention programs possibly
before school, during school, after
school, Saturdays and through the regular
school day”

Action Pan states:

“Curriculum Team to meet over the summer to review, select, and
develop school-wide academic intervention program(s) and modify
schedule accordingly.”

This proposed solution is TO BE DETERMINED.

Arguably the most critical feature of this school’s educational
program will be its ability to meet the wide range of students who
fall into the alternative education continuum. The absence of a
concrete plan to meet the diverse academic needs of the school’s
target population demonstrates a likelihood that the school will
repeat the shortcomings of the past.

Records indicate that OASIS High School has the highest number
of students exiting a charter school program in Oakland either
voluntarily or involuntarily. Current records reflect at least 81
students that have exited the program during the 2008-2009 school
year from September, 2008 through April, 2009. This represents a
loss of approximately 45% of students based on the current
enrollment of 175 students.

Based on the statement made by during the Spring visit in 2007-08,
school leadership communicated that the school finds it is
challenged and often unable to meet the serious academic needs of
students, such as those with significant credit deficiencies and
often must counsel these prospective students to consider other
school options.

On May 5, 2009, during the Spring visit, the school director and
governing board president had to be told to “cease and desist” in
continuing to expel students without following the school’s own
expulsion policies, including ensuring students received due
process and a hearing.

“Review staffing plan, including
teachers’ qualifications and commitment
to the OASIS Plan for School
Improvement.”

Action Plan states:
“The Board will establish new organizational structure. Hire staff
based on new position descriptions and SIP plan requirements.”

Reconstitution:

The governing board has released for the coming year the current
Director of the school, the recently hired Director of Outcomes,
and approximately half of the current teaching staff.
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Currently the School Improvement Plan relies on finding great
people. Great teachers, great leaders, great staff, to create great
teams that will develop all of the yet to planned items outline in the
School Improvement Plan.

Research suggests that there are key assumptions inherent in most
reconstitution plans, i.e.:

1) that reconstitution will bring in a more talented and committed
principal and faculty,

2) that changes in the composition of the faculty supports the
process of redesigning the school, and

3) that these redesigned schools ultimately improve student
achievement.

Reconstituting Schools: "Testing" the "Theory of Action™ Betty Malen,
Robert Croninger, Donna Muncey and Donna Redmond-Jones;
University of Maryland, College Park (2002)

Malen et al. concluded that none of these assumptions held up. In
particular, they found that there wasn’t a cadre of super teachers
waiting in the wings to take jobs at the hardest schools.

EVAUATION: ADDITIONAL SCHOOL IMPROVEMENT PLAN COMPONENTS:

In addition to the aspects f the School Improvement Plan evaluated above; the plan additionally proposes:
» Collaborating with social services to provide counseling and mental health services; with no plan for
how to do so.

» Using an observation rubric and conducting classroom walkthroughs; No plan provided for how to
conduct walkthroughs, seven different samples provided with no coherence between them or
indication of which sample will be applied, no sample observation rubric provided to evidence
skill or capacity. Absent the necessary specificity, school holds a track record of teachers
receiving little to no instructional feedback or evaluation from school leadership and no oversight
of the governing board to ensure that the leadership is doing so.

» Translate core course into real world framework in weekly writing across the curriculum assessments;
with no plan for how to do so; no presentation of a proposed “real world framework” or evidence
of the skill and capacity to do so.

» Integrate technology into each course and syllabus; examples are provided however no infrastructure
is evident in the school to support the proposal and no new facility has been identified to evidence
the capacity to support the proposal.
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REVIEW TEAM FINDINGS:

The following represents key concerns generated by the review team upon evaluation of the School
Improvement Plan.

» An interview was conducted with the site-based team responsible for developing the School Improvement
Plan. During the interview the team was provided an opportunity to prioritize how the school would go
about implementing the plan. No response was given that demonstrated the skill or capacity to effectively
prioritize.

» When it was pointed out by the review team that the plan was an audacious one given its scope and the great
deal of work still left undefined, and the school was asked to describe how it would go about approaching the
implementation of the plan, the response was simply; “we will roll up our sleeves.”

» When asked why so many different approaches were proposed within the plan, it was stated that in many
cases what was proposed was simply examples of what was being considered, but that decisions had not yet
been made.

Summary Findings of Review Team

No evidence of the plan for actually enrolling students in A-G courses meaningfully, given the population
served.

No evidence of the specific set of scaffolds for ensuring student access to A-G (not just opportunity to take the
course, but actually accessing the curriculum).

No evidence of how the school intends to measure student access to A-G courses.

No evidence of the process is in place to develop high quality formative assessments.

No evidence of ho the school intends to provide specialized PD around the intervention plan.

Absence of clarity regarding what are the year one goals.

Given the tremendous amount of curriculum development To Be Determined, absence of evidence that the
school has (lead teachers) with real content leadership skills.

No evidence of who will develop/implement the Advisory program and what the basis for the curriculum will
be.

Entry-level course: no evidence of how this entry-level course will be developed/structured/implemented.
No evidence of who will do this or what’s the timeline is.

Absence of a plan for technology or use of Data Director, or any systems in place.

No evidence of how the improvement will plan lead to increased rigor.

Given the significant roles and responsibilities of teachers outlined in the plan to develop curriculum and
assessments, it is unclear how teachers will be able to staff after-school plans.

No evidence in the plan for how the teams will conduct their work; i.e. Curriculum Team.
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All aspects of the role of the governing board within the plan are To Be Determined.

It is not evident that there is time in the day or throughout the year to accomplish the goals set by the plan.

There is no evidence that the school is prepared to address the needs of 1°/2™ year teachers.

The plan presents “bones” — with very little “specificity”.

In some ways there was a loss of confidence after speaking with group — raising questions regarding whether
they can really pull it off.

There is an absence of confidence in the current leadership to effectively improve the school’s program.

In many ways the improvement plan is completely unrealistic.

On Thursday, May 24", 2009 staff received an unsolicited communication by a lead employee at OASIS
High School, instrumental in the school’s Improvement Plan development. An excerpt of the
communication was as follows:

Frankly, [...] I was already feeling the extreme weight of responsibility of monitoring, and providing for
effective instruction to both old and new staff, assisting in the movement from an entrenched dysfunction to a
professional learning community, facilitating what for many of the teachers, was a reticence for standards-
based, assessment-informed, instruction, and providing research-based professional development. | expressed
my concerns about the capacity to REALLY implement and provide accountability for a rigorous program. As
was mentioned [...] our students, particular those students of color, are entitled to the very best education we
have to offer.
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Public Hearing:

On June 10, 2009 OASIS High School made a presentation to the Board of Education/.State Administrator
regarding its charter renewal request. At that time, a 22 slide PowerPoint was presented providing information
in support of the school’s charter renewal request. Staff identified factual inaccuracies within the presentation
made by the school at that time. The following are examples of these misrepresentations.

Change in APl in from 2007 to 2008

80
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Oasis High School

20

Dewey Academy
)}( ——Street Academy

-20

Bunche Academy

-40

-60

2007 2008 I

Presented: Graph proposes that Dewey Academy lost approx. 110
API points from 2007 to 2008.

Fact: Actual decline was 40 API points from 2007 to 2008.
Dewey improved 73 API points from 2006 to 2007. (33 pts.)

Presented: Graph proposes that Street Academy lost approx. 75
API points from 2007 to 2008

Fact: Actual decline was 18 API points from 2007 to 2008.
Dewey improved 51 API points from 2006 to 2007. (33pts.)

Presented: Graph proposes that Bunche Academy lost approx. 110
API points from 2007 to 2008

Fact: Bunche Academy declined 42 API points from 2007 to 2008.
Dewey improved 68 AP points from 2006 to 2007. (26 pts.)

Fact: OASIS improved by 10 API points 2006 to 2007.
OASIS improved by 16 API points from 2007 to 2008. (26 pts.)
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Fact:
745% 755% 79.6% 88.1% 85.9%
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Strengths

(summarized from District report)

Strong, involved Governing Board

STAFF REPORT:

“...board named attendance still as the primary focus of the school in year 5 with no other goals established by the

board.”

“Lack of strategic planning by the board and site leadership. School considered improvement plan and goals developed in
2007 by EdTec to be a ‘compliance document’ with no effective use or implementation.”

“School was engaged regarding renewal one year in advance yet no strategic planning has occurred in the interim.”
“Parents, Board, Leadership, Staff, and students emphasize only perceived strengths of the school and are challenged to
name shortcomings or areas of weakness, even when encouraged to do so. Continuous improvement does not appear to be

considered fundamental to school quality.”
CAMBRIDGE REPORT:

“The school board and its leadership have yet to drive the creation or implementation of a clearly defined strategic
improvement plan to address the fairly urgent academic and operational needs.”

“Indeed there is a sense of complacency in the leadership’s attitude in addressing those needs, while at the same time,
blaming a myriad of external factors that have led to the school and student achievement issues.”

“The leadership and board are stable”

“The board of directors is committed to the mission of the school to serve those students who are at risk of, or have
already, dropped out of school, and it consists of representatives with backgrounds and skills that can bring additional

resource to Oasis”
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EVIDENCE OF EFFECTIVE PRACTICES

The School Improvement Plan contains proposed elements that hold educational merit such as a proposal to
implement writing across the curriculum, supported through bi-monthly Critical Inquiry Group meetings, and
school-wide writing assessments using the National Writing Project Analytical Writing Continuum.

The School Improvement Plan calls for the use of the Madeline Hunter lesson plan format to frame
daily/weekly lesson plans and to align instruction. This proposal warrants consideration as the Madeline Hunter
lesson plan format is a recognized structure within which an effective lesson can present the learning objective,
model the outcome, and provide guided practice, independent practice, and lesson closure. This lesson
structure, if implemented consistently and effectively, does present an approach that has the potential to strength
lesson delivery and align instruction.

However teachers must be effectively trained in the use of this lesson structure and consistently monitored and
supported to ensure the lesson design is effectively implemented. Throughout the charter renewal evaluation
process, few classroom observations of instruction presented evidence that this lesson structure would be
consistently adhered to or faithfully implemented.

The School Improvement Plan does present a number of effective strategies for Differentiated Instruction.
These strategies are outlined both in research and in professional development structures presented as
appendices to the plan. These specific professional learning guides for differentiated instruction however, are
based on the experiences and research of an external support provider hired to assist the school through the
School Improvement Planning process. This individual has not been hired to work in the school going forward
and there is no evidence that the plan provides the necessary scaffolds to ensue their successful implementation
by others.
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CONCLUSIONS:

The intent of the proposed School Improvement Plan was to provide additional information for
consideration with respect to charter renewal decision-making. It had been anticipated that an
Accountability Plan could be developed as a condition of a renewal charter term, if a School Improvement Plan
was presented that evidenced the will, skill, and capacity absent throughout the prior charter term. This
proposed Accountability Plan would have been a marked departure from the role the District has played to date
with respect to the oversight of the development and implementation of charter school programs. While other
charter school authorizers have developed various types of accountability plans, this would have been
experimental.

The intent of Charter Law as stated in statute is to move from a rule-based to a performance-based
accountability system.

On May 27, 2009 staff presented to members of the OASIS governing board a summary of its findings
regarding the evaluation of the School Improvement Plan, and the likelihood that the original denial
recommendation may not change. Subsequent to that meeting, statements were made by members of the OASIS
governing board that the improvement plan was likely developed with the intent of “telling you what they
thought you wanted to hear.” A subsequent phone conference with an OASIS board member included the
statement that “we feel we did everything you asked us to do.”

These responses reflect the significant pitfall of this approach. By endorsing the development of a School
Improvement Plan for further consideration with regard to charter renewal decision-making and by proposing a
the creation of an Accountability Plan as a condition of approval, the authorizer and the charter school run the
serious risk of reproducing a rule-based accountability system, where simply doing what you are told regardless
of the quality of the outcome, is viewed as satisfactorily having met the outcome goal.

Thus, the staff recommendation for non-renewal is based on a preponderance of facts supporting the
recommendation.

IMPLICATIONS:

If the charter renewal request is denied, staff has coordinated leadership within various departments within the
District that are prepared to mobilize in support of ensuring that OASIS High School students can be provide
quality school alternatives. These would include both District and charter school options.

Upon natification of the potential for a denial recommendation on May 27, 2009, it was stated that the District
would provide hands-on assistance to all OASIS students who may need an alternate school placement for the
2009-2010 school year. Staff would have engaged students in the transition process in late May and early June,
however it was the decision of the OASIS governing board to continue to pursue renewal of the charter at that
time.

Within both District and charter school options, there are a range of schools that can ideally meet the continuum
of educational needs within the current OASIS student population. District support staff is prepared to meet
one-on-one with families and students at the OASIS school campus or at a mutually agreeable location as soon
as possible to conduct an evaluation of students’ transcripts and discuss the goals of each student in order to
ensure the best possible school options.

The Student Assignment Office, the Office of Family and Community, the Alternative Education Department,
the Office of the Chief Academic Officer and the Office of Charter Schools are prepared to enlist a collaborative
effort with the OASIS community to personalize and individualize the needs of OASIS students and their
families in the transition to a new school option for the 2009-2010 school year.
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ACADEMIC SUCCESS?
e Outputs are the Academic Achievement Levels reached by the school’s students.

Staff was notified on June 2, 2009 that OASIS had received a two-year accreditation from WASC.

A two-year WASC accreditation is considered a “Limited-Term Accreditation”. The following describes the
intent of a two year accreditation. This accreditation term is an indicator that serious issues exist within the
school’s program and prior performance that may result in a future denial of the school’s accreditation.

Limited Term (One or Two-Year Term)

This is an accreditation term of one or two years with a written progress report and revisit to serve
as a warning that, unless prompt attention is given to these recommendations, accreditation
may be denied. The progress report and revisit shall focus on demonstrating that the school has:
[emphasis added]

o improved the critical areas for improvement through the schoolwide action plan.
e made appropriate progress on implementation of the schoolwide action plan.
e improved student achievement relative to the expected schoolwide learning results.

The ongoing term options available as a result of the Limited-Term visit depend on the school’s
history and where the school’s current term is in relation to the WASC six-year cycle.

[...]

e Current Two-Year Term: Schools that currently have a two-year limited term as a result of a
full self-study visit can receive either a one-year term or a denial of accreditation. Unless
the term of accreditation is denied, a school receiving a recommendation for a one-year term
will automatically be scheduled for a Three-Year Term Revisit the year following this revisit.

As a point of reference;
(1 Lighthouse Community Charter High School received a six year accreditation.
1 Oakland Military Institute received six year accreditation.
O American Indian Public Charter High School received a six year accreditation.
(1 Lionel Wilson College Preparatory Academy has received a six year accreditation.
1 Unity High School has received a six year accreditation.

Staff was notified on June 2, 2009 that OASIS had received confirmation that the school would be eligible
to fall under the ASAM School Accountability System based on its self-reported student population
deemed “high risk”.

The criteria for determination of ASAM eligibility is based solely on the percentage of students enrolled deemed
to be “high risk”. This eligibility criteria does not, however provide evidence of the capacity of the school to
successfully achieve the goals of the program, nor does the eligibility criteria require evidence of the past
performance of the school.
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I11. MEASURABLE PUPIL OUTCOMES

An analysis of the performance of OASIS High School with respect to the Measurable Pupil Outcomes outlined
in its approved charter indicate that the school has likely achieved many of the affective, school climate
outcomes proposed in its charter. The school’s substantial lack of record-keeping or tracking of performance in
these areas limits the ability to fully quantify these outcomes; however interviews and observations conducted
by staff at the school site indicate that it is likely that Measureable Pupil Outcomes specific to the perceptions
and experiences of students, teachers and parents have been met or substantial progress has been made. (See
TABLE 1 below)

Further analysis indicates that categorically, the measurable Pupil Outcomes tied to the measures of student
performance have not been met. Progress has been made in the outcomes of Attendance Rate and CST
performance. While the improvement in student attendance has steadily improved, progress in CST
performance remains significantly short of the Performance Goals outlined in the school’s approved charter.

An analysis of the performance of OASIS High School with respect to the Measurable Pupil Outcomes indicates
that the goals most closely tied to the alternative measures for which the school was to demonstrate its impact
on students were not pursued. In most cases the school made a decision during the course of its prior term, to
forgo in part or in whole, the pursuit of at least seven measurable pupil outcomes that would have been most
characteristic of the school’s alternative education program.

* Note, Education Code Section 47617 outlines the standards for charter revocation which includes, among
others; failure to pursue any of the pupil outcomes in the charter.

Charter Revocation
(c) A charter may be revoked by the authority that granted the charter under this chapter if
the authority finds, through a showing of substantial evidence, that the charter school did
any of the following:

(1) Committed a material violation of any of the conditions, standards, or procedures

set forth in the charter.
2) Failed to meet or pursue any of the pupil outcomes identified in the charter.
(3) Failed to meet generally accepted accounting principles, or engaged in fiscal
mismanagement.
(4) Violated any provision of law.

The following is an analysis of the extent to which the school has met its measurable pupil outcomes as stated in
its charter.
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TABLE 1

MET or SUBSTANTIAL PROGRESS MADE

Measurable Pupil Outcomes Instrument Target Progress

80% students positive relations w/ | - Surveys 2x a year 80% No evidence of progress.

peers, sense of belonging No evidence of surveys given 2 x a
year. No evidence of course
evaluations
Interviews and observations suggest
this target is likely MET

10% of parents participate in Monitor and 10% No evidence of progress.

“other” activities summarize annually Interviews suggest this target is likely
MET

At least 2 parents on school Committee list Atleast 2 | MET in year 4, based on interview

council responses
No evidence for prior years

70% of students report self- - Surveys 2x a year 70% No evidence of progress.

reflection - Evaluations of No evidence of surveys given 2 x a

teachers and course year.

Interviews and observations suggest
this target is likely MET

100% teachers report feeling - Surveys 100% No evidence of progress.

supported No evidence of surveys given to staff.
Interviews and observations suggest
this target is likely MET

75% teachers report having tools | - Surveys 75% No evidence of progress.

for success No evidence of surveys given to staff.
Interviews and observations suggest
this target is likely MET

75% teachers report having - Surveys 75% No evidence of progress.

training for success No evidence of surveys given to staff.
Interviews and observations suggest
this target is likely MET

All students participate in Review of All No evidence of progress.

community service

participation

No evidence presented at time of site
inspection

Interviews and observations suggest
this target is likely MET
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SOME PROGRESS ACHIEVED

Measurable Pupil Outcomes

Instrument

Target

Progress

All courses include real world
projects and problems

Course descriptions

All

Some evidence of Progress

A review of student work indicates that
topic specific to what may be
considered “real world” were present.
Some courses however, lacked
evidence of “real world projects or
problems” with the exception of the
study of historical topics in the History
or Economics classes.

NOT MET

Measurable Pupil Outcomes

Instrument

Target

Progress

92.5% attendance rate

Attendance rate

92.5%

NOT MET
2005 2006 2007 2008 2009
74.5%, 75.5%, 79.6%, 88.1% 85.9%

MET 0 out of 5 years

10% reduction in FBB/BB CST
annually

CST performance
annually

10%

NOT MET

2005 2006 2007 2008
ELA 76% 79% 65% 71%
Math 92% 92% 93% 84%

MET 1 out of 3 years in ELA
MET 0 out of 3 years in Math
(1 of 6 years) (17%)

2% increase in P/A CST annually

CST performance
annually

2%

NOT MET

2005 2006 2007 2008
ELA 10% 1% 8% 5%
Math 0% 0% 3% 6%

MET 1 out of 3 years in ELA
MET 2 out of 3 years in Math
(3 of 6 years) (50%)

10% of each cohort of ELL’s
achieve English Proficiency after
2 years at OASIS

CELDT

10%

No evidence of progress.
No evidence presented at time of site
inspection

2005 2006 2007 2008
CELDT NoTest 2 3 0

Performance suggests likely NOT
MET
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NO EVIDENCE OF PROGRESS

graduate

Measurable Pupil Outcomes Instrument Target Progress
80% students report feeling safe - Surveys 2x a year 80% No evidence of progress.
and secure - Evaluations of No evidence of surveys given 2 x a
teachers and course year. No evidence of course
- Incidents of safety evaluations
80% students report program is - Surveys 2x a year 80% No evidence of progress.
challenging - Evaluations of No evidence of surveys given 2 x a
teachers and course year. No evidence of course
evaluations
* Performance report states 65%
report feeling challenged
90% parents participate in Monitor and 90% No evidence of progress.
orientation and conferences summarize annually No evidence of tracking of this data.
annually Interviews indicate parent participation
has historically been a challenge
60% who attend 18 mo. will Track graduates 60% No evidence of progress.

* not tracked
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NOT PURSUED *

school plan

Measurable Pupil Outcomes Instrument Target Progress
80% of students to meet 80% of PLP objectives 80% of MPO NOT PURSUED
specific objectives in PLP each annually 80% PLP’s discontinued for all but select
year seniors. Focus is coursework
objectives
* principal reported
All students w/ roles and Surveys 2 x a year that | All MPO NOT PURSUED
responsibilities annually role is meaningful, students Official roles are limited
assign and monitor * principal reported
roles
5% increase in CAT/6 each year Median of matched 5% MPO NOT PURSUED
cohort compared CATS®6 not taken by students 2004-2008
annually
All who complete entry course Surveys, presentations | All MPO NOT PURSUED
will describe learning style, goals, | & PLP Course not offered
personal interests, etc. * principal reported
75% students report confidence Baseline survey/ 75% MPO NOT PURSUED
follow-up survey after Baseline & follow-up survey not given
18 mo.
All who complete two years will Review of All MPO NOT PURSUED
have internship opportunities participation, PLP Internships not offered
* principal reported
All graduates complete post high | Post high school plan | All MPO NOT PURSUED

Plans not developed
* principal reported
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V. OUSD TIERING ANALYSIS:

Tiering Revisions: Using 2007-2008 Data

[scHooL: Oasis

Step 1: Initial Tier is Calculated based on Program Improvement Status

Frogram Improvement Yean
GREEN:

Mo Program Improvesnent Status

Chlclate, plasds oo o
it cok o gong By arydncke agp

YELLOW: PL Year 0,1,2 (Year 0" means the school missed AYP for = first yesr and i &t rigk of FI stetus)
ORANGE: Pl Year 3
RED: Fl Year 4.5
Initial Tier | VELLOW [
20072008 Reacon for nof Mabing AYF fpfiphtes in R
|dcne AYE Seoee b Dederyrined
Miade AYP In BOTH of past two years GREEN 20T 2008 AYF Tangets
Miade AYP in the MOST RECENT Year YELLOW 6 X% Fay Ery a5
Didl nat make AYF in ETTHER of pert two years.  RED Partidpation |
Math
Made AYP in 2006-20077 NO s N o
Made AYP in 2007-20087 NO Schoaiwide - 71 -
Adrican American 11
Aglan 3
MOTE: [ some caves & sohood s made A YR Letirm 16
ey JF e tadse ahons MY sorme Lanpets White 1
Mavent b med (Tor Sampls, sudgroyos Sono-Booamically Deadvantsger] 24
il kesw than B0 Gudents A ool svalaten English Learners i
For AYF). For quesiions o fow AYP & Sreesiaiesd o

07-08 APL

513

MOVES UP
OR DOWN?

AFT Tangs o
Gt 15
Step 2: School Receives Growth and Achievement Gap scores
e
B ] [
# of students with multiple years of data 26 El 7 3 [] [i]
%s of students who
Stayed in Advanced or Profident 4% i T i iz i
Grew at kast one performance band 12% 11% 9% iz % %
Stayed in the same performance band 31% 3% Ly 13% s i
Decreased one performance band 5% 56% 14% 7% i i
b Gty e dhetprniny
1 paint if FyA + Growth = 1/2 of sudents [1] [1] o [] [] [i]
1 paint if % Growth = % Decnass i] a i] 1 a o
Total Score 1] 1 o
34 polnts GREEN
2 painks YELLOAW
-1 points RED:
Achievement Gap | NA
Sefwoal AFT 57 B13 EREER Gap umall than 25 points 08
Lorwe=t Perfiorming Sulgroup SED a Gap decressing by more than 10%
Lorwest AF1 47 ]
chisvement Gag 26 MA YELLOHY: Gap decress by lass than 100
Change In Achieverment Gag ) RET: Gap b greser then 75 paints and not desing OR
% Change NA Al subgrougs are not scoring above 574 (R

Gap k& inoressing

2008-2009 Tier

Schoolwide Tier

2008-2009 Schoolwide Tier

ORANGE

GROWTH

GAP

NA

The OUSD Tiering analysis of OASIS High School is limited due in part to the absence of a statistically
significant sample group. The school has a very limited student sample that has tested in consecutive years,
providing a small sample pool. Of the students analyzed, the rates of decline were significantly higher in
three of four comparisons, than the rates of improvement. While the performance is based on a criterion and
not a norm referenced test and therefore the performance is not being measured each year based on an
equivalent set of standards, the school based on the progress of those students represented in this analysis is
nonetheless not accelerating the proficiency of students in each of the subject areas tested on an annual basis.
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V. STAR Testing Performance, APl Results, & AYP Results

CST English Language Arts (Performance Over Time)

‘ @ Prof/Adv. 0O Basic/Prof/Adv. ‘ 100%

| J
YEAR | /A | Bpa| |ESTELA - 90%
- 80%
2005 | 10% | 18% L 70%
- 60%
2006 | 0% | 7% [ eooe
2007 | 8% |35% 35% 29% [ 0%
18% e
0% o - 10%
?_l 0%

2005 2006 2007 2008

CST Mathematics (Performance Over Time)

mh—{ @ Prof/Adv. O Basic/Prof/Adv. } 100%

YEAR | P/A | B/IPIA - - 90%
- 80%
2005 0% | 8% - 70%
- 60%
2006 | 1% | 21% [ ooo
0, 0, F 40%
2007 2% | 25% - 25% L 30%
2008 | 4% | 10% 8% ﬂ k0% i ig;’f’
09 19 29 j—l r 0

2005 2006 2007 2008

API (Performance Over Time)

YEAR | APl | RANK | SIMILAR | |[Growth API ;880
2005 458 1 N/A - 800
2006 487 1 N/A - 700
487 497 513 - 600

2007 497 1 N/A 458 - 500
2008 513 | Pend Pend H - 400
- 300

200

2005 2006 2007 2008

AYP (Performance Over Time)

2005 | 2006 | 2007 | 2008
AYP Met? NO | NO NO NO
AMO’s 80% | 67% | 67% | 83%

Student performance on CST’s is extremely low. The rates of improvement on the CST in ELA and math rise
and fall. The population at the highest performance levels and lowest performance levels fluctuate each year.
The school has made steady progress on its API performance each year. API results nonetheless remain low.
The school has not achieved the Annual Yearly Progress targets required under No Child Left Behind. At the
time of renewal, the school leadership and governing board were unaware of California’s Alternative School
Accountability Model (ASAM) which provides opportunities for schools serving unique, high risk, populations to
demonstrate impact on student learning through alternative measures.
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VI. COMPARISON ANALYSIS

A. Comparison Sub-Group: Oakland Charter Schools: API
> Similar Grades Served: K-5, K-8, 6-8

Order rank based on 2008 API Score

Grades 2005| 2006 2007 2008
American Indian Public High School (AIPHS) 9-12 N/A | N/A
Oakland Charter High 9-12 N/A| NA NA
Oakland School for the Arts (OSA) 6-12 738 720 742 750
Wilson (Lionel) College Preparatory Academy 6-12 614 665 667 735
Oakland Military Institute, College Prep. Academy (OMI) 6-12 671 658 636 694
Lighthouse Community Charter High School (LCC-HS) 9-12 568 | 606 | 681
Bay Area Technology School (BayTech) 6-12 627 656 633 635
Oakland Unity High School 9-12 580 654 595 624
Leadership Public School (LPS), College Park 9-12 A 630 535 590 *
Oakland Aviation High School (OAHS) 9-12 A A 519 518
Oasis High School 9-12 458 487 497 513
ARISE High School 9-12 A A A 488

* Indicates an error in reporting. Score reflects calculation provided to CDE by school as accurate. Currently reporting
error is being resolved.

B. Comparison Sub-Group: Oakland Charter Schools: CST ELA & MATH
> Similar Grades Served: K-5, K-8, 6-8

Order rank based on 2008 CST % Proficient/Advanced

CST ELA SCORES OVER-TIME 2005 2006 2007 2008
Prof/Adv Prof/Adv Prof/Adv Prof/Adv

ELA ___ELA _ELA _ELA
Millsmont Secondary 6-12 N/A N/A N/A N/A
East Oakland Leadership Academy High 9-12 N/A N/A N/A N/A
Oakland Charter High 9-12 N/A N/A N/A 93%
American Indian Public High School (AIPHS) 9-12 N/A 91% 92%
Oakland School for the Arts (OSA) 6-12 62% 53% 56% 56%
Wilson (Lionel) College Preparatory Academy 6-12 17% 21% 28% 37%
Oakland Military Institute, College Prep. Academy (OMI) 6-12 30% 29% 30% 36%
Lighthouse Community Charter High School (LCC-HS) 9-12 N/A 24% 23% 30%
Bay Area Technology School (BayTech) 6-12 23% 271% 22% 27%
Oakland Unity High School 9-12 20% 19% 19% 21%
ARISE High School 9-12 N/A N/A N/A 17%
Leadership Public School (LPS), College Park 9-12 N/A 11% 10% 17%
Oakland Aviation High School (OAHS) 9-12 N/A N/A 15% 14%
Oasis High School 9-12 10% 0% 8% 5%
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Order rank based on 2008 CST % Proficient/Advanced

CST MATH SCORES OVER-TIME 2005 2006 2007 2008
Prof/Adv Prof/Adv Prof/Adv Prof/Adv |

School | Math Math Math Math

Millsmont Secondary 6-12

East Oakland Leadership Academy High 9-12 N/A N/A N/A N/A
Oakland Charter High 9-12 N/A N/A N/A 86%
American Indian Public High School (AIPHS) 9-12 N/A 76% 75%
Wilson (Lionel) College Preparatory Academy 6-12 13% 22% 22% 36%
Oakland Military Institute, College Prep. Academy (OMI) 6-12 18% 18% 18% 25%
Oakland School for the Arts (OSA) 6-12 11% 17% 13% 19%
Bay Area Technology School (BayTech) 6-12 22% 16% 24% 17%
Leadership Public School (LPS), College Park 9-12 N/A 19% 9% 14%
ARISE High School 9-12 N/A N/A N/A 4%
Qasis High School 9-12 0% 1% 2% 4%
Lighthouse Community Charter High School (LCC-HS) 9-12 N/A 22% 10% 3%
Oakland Unity High School 9-12 3% 2% 2% 2%
Oakland Aviation High School (OAHS) 9-12 N/A N/A 2% 1%

Comparison Sub-Group ANALYSIS: Oakland Charter Schools

The usefulness of comparative analysis is mitigated by the unique and somewhat transient population of
students that make-up the majority of the enrollment attending OASIS High School. Nonetheless, comparison
allows for an evaluation of the programmatic options available to these same students.
»  The performance of OASIS High School with respect to its API is comparably low and well below the
median as compared to other Oakland charter schools serving high school students.
»  The performance of Oakland charter schools serving high school students that have been operating for at
least four years varies among schools that:
0 have made significant improvement in API results (L. Wilson +121 pts over four years)
0 have had fluctuating improvement (Unity High +74 pts, -59 pts, +29 pts over four years)
0 have comparable improvement rates to that of OASIS High School (Oakland School for the Arts
+ 22 pts over four years, though began at 738).
»  Over-all the performance of OASIS High School based on the CST English Language Arts results is
lower than all Oakland charter schools serving high school students.
»  Over-all the performance of OASIS High School based on CST mathematics is higher than some in 2008,
but lower over-time than most Oakland charter schools serving high school students.
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C. Comparison Sub-Group: OUSD District Schools: API

>  Similar Grades Served

»  Similar Demographic (< or > 20% Comparable low-income Free/Reduced Lunch)

Order rank based on 2008 API Score

SCHOOL | LEVEL 2005 2006 2007 | 2008 |
College Preparatory and Architecture high 589 595 621 638
LIFE Academy high 621 596 577 635
Oakland High high 597 608 599 629
YES, Youth Empowerment high 444 442 521 537
Mandela High high 507 546 552 528
Business and Information Technology High high 452 526 485 526
Street Academy high 544 490 541 523
Leadership Preparatory High high 512 513 541 523
Oasis High high 458 487 497 513
BEST high B 497 551 490
East Oakland School of the Arts high 425 508 521 478
Rudsdale Continuation high 562 424 355 455
Dewey High high 327 422 495 455
— College Preparatory and Architecture
700
— LIFE Academy
600 - Oakland High
%/ —— YES, Youth Empow erment
500 —= —
Mandela High
400 Business and Information Technology
High
Street Academy
300 -
Leadership Preparatory High
200 | e Oasis High
BEST
100 -
——— East Oakland School of the Arts
0 Rudsdale Continuation
2005 2006 2007 2008 .
Dew ey High
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D. Comparison Sub-Group: OUSD District Schools: API Growth Over-Time
»  Similar Age
»  Similar Grades Served
»  Similar Demographic (< or > 20% Comparable low-income Free/Reduced Lunch)

Order rank based on 2008 API Score

SCHOOL LEVEL 2005 2006 2007| 2008
College Preparatory and Architecture high 589 595 621 638
LIFE Academy high 621 596 577 635
YES, Youth Empowerment high 444 442 521 537
Mandela High high 507 546 552 528
Business and Information Technology High high 452 526 485 526
Leadership Preparatory High high 512 513 541 523
Oasis High high 458 487 497 513
BEST high B 497 551 490
East Oakland School of the Arts high 425 508 521 478

700 —— College Preparatory and

Architecture
600 LIFE Academy
500 1 /5//%‘ YES, Youth Empow erment

/ —— Mandela High

Business and Information
300 Technology High
Leadership Preparatory High

400

200
Oasis High
100 7 BEST
0 ——— East Oakland School of the
2005 2006 2007 2008 Arts

Comparison Sub-Group ANALYSIS: OUSD District Schools

The usefulness of comparative analysis is mitigated by the unique and somewhat transient population of
students that make-up the majority of the enrollment attending OASIS High School. Nonetheless, comparison
allows for an evaluation of the programmatic options available to these same students.
» OASIS shows an upward trend while the majority of District high schools demonstrate a decrease in API
results in the prior year 2008.
»  Over-all the performance of OASIS compared to District schools serving a similar socio-economic
demographic is low.
»  Over-all the performance of OASIS compared to solely new District schools serving a similar socio-
economic demographic is low, only recently out-performing two of the eight comparison schools.
»  District schools serving similar high risk populations have either:
0 Increased API results at significantly higher rates (Dewey High +121 pts over four years)
0 Fluctuated API results from year to year (Street Acad. -54 pts, +51 pts, -18 pts over four years)
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EDUCATIONAL PROGRAM: CHARTER SCHOOL RENEWAL QUALITY REVIEW

The quality of the school’s educational program has been evaluated through a three-day Site Inspection
conducted on December 15, 16, and 17, 2008 by District staff. In addition, a Third-Party Review
organization; Cambridge Education, has evaluated the school based on a two-day site inspection conducted
concurrently on December 15 and 16, 2008.

Strengths:

0 Progress on attendance rate in first four years (75%, 76%, 80%, 88%)

0 Progress on API (458, 487, 497, 513)

0 Links to community based organizations

o0 No tolerance policy regarding fighting has ensured physical violence is extremely rare

0 Use of art or efforts towards creative expression evident on assignments

0 Consistent use of Do Now’s in classrooms — most students on task in the early part of lessons

0 Incorporating students’ perspective was prevalent; many assignments and tasks asked students to draw
from their experiences

o Majority of teachers wrote lesson objectives on the board

0 Poetry anthology was provocative and strong ... likely very engaging for students

o0 Evidence of grade level texts in some classes; Beloved, People’s History

o Homework Log in every classroom

0 Students are consistently required to respond to texts

Challenges:

0 No evidence of effectively pursuing measurable academic outcomes outlined in the charter

o0 Many innovative pupil outcomes and means of measuring student progress abandoned (PLP’s, Life after
HS plans, internships, Entry Course & outcomes, official student leadership roles)

0 School indicates need to track and monitor student and school-wide performance, but no plan to do so is
presented

o Low academic outcomes, compared with student potential, particularly given the renewed engagement
and buy-in. (Challenges include school testimony of difficulty in getting staff buy-in to increase rigor,
use of standards, or formal and consistent use of student performance data to inform instruction)

0 CAHSEE Exam results, largely the most significant standardized assessment for students, demonstrates
comparable results for ELA, yet very low results for math, with particularly discrepant performance
between gender, which staff indicates has not been analyzed. (32% pass rate in math by 10" grade in
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2008, with only 25% of females or 1 in 4 passing in the 10" grade. ELA results in 2008 53% at 10",
28% at 11", and 23% at 12" passing. Only 40% of males passing in 10" grade in 2008.)

0 Weak formal and informal feedback and evaluation of instructional program. Little evidence of urgency
to implement school-wide instructional methods. (Formal evaluations occur 1x or 2x a year. To date,
no formal observations completed for 08-09. ELD has had no observation, relying on verbal check-in
with 1% year teacher.)

0 Testimony by the school that attendance has been the school-wide “focus” year to year, yet with
attendance improving by 15% over past four years, Board named attendance still as the primary focus of
the school in year 5 with no other goals established by the board for the school.

o0 Of 8 core academic teachers in 2008-09, 4 teachers began their teaching at OASIS; 2 teachers had only
1-2 years prior experience; leaving 2 veteran teachers on staff. For most teachers, all or the majority of
their teaching experience has been at OASIS, and testimony indicates they have received support
primarily through an external provider over their tenure with little support provided through internal
school structures or school-wide professional development.

0 Lesson hooks or key engagement strategy not consistent within the program
o Observable transitions were rare - little or no reflection or closure of lessons observed

0 Checking for understanding was rare — not systematic or effective — mostly “any questions?” or “does
that make sense?”

0 With some exceptions, pacing — markedly slow — lost time in large blocks; - 20 minutes reading
response, - very slow delivery, - group formation process,

0 ELD - entirely oral, no student discussion — lacked a sense of safety in reading, problematic
presentation of materials — use of idioms; leader has yet to evaluate and relies on verbal check-ins
asking teacher how things are going

o0 No evidence of regular walkthroughs or feedback provided by leadership to teachers on instruction

o0 Testimony that it has been difficult to get staff to buy-in to increased student rigor, use of standards, or
formal use of student performance data

o0 Scaffolds often are either not existent, as in some essay writing and content delivery, or is not removed
to lead to the objective - i.e. artistic expression

o0 Often the objective or desired quality of student work was unknown to students; i.e Spanish essay, M.E.
Timeline, math class work, Art Lesson, Court Case Assignment...missing “Why is this important?”

0 With the exception of some exemplary feedback provided to writing in the social studies course, very
little feedback by teachers observed on student assignments and student work, primarily check-marks
and often no marks

0 Absence of a school-wide approach to literacy — students not at all familiar w/ a Reciprocal Teaching
strategy attempted

o Infrequent use of rubrics; examples were often either rudimentary or self-assessed by students only vs.
teacher assessment;
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0 Questioning and tasks often low on Bloom’s taxonomy with some exceptions

o0 Limited to no guided practice, particularly in math, as well as very limited modeling, except when asked
to copy information

o School indicates that most teachers are not CLAD certified

0 No system for teaching “Life After High School” course

The following represent key findings of the Third-Party Review:

Strengths:

0 The school has established a caring and supportive learning environment for its largely at-risk student
population.

0 The teachers are dedicated and strive to help their students by providing individualized attention to their
social and emotional needs.

0 Students appreciate the school and the teachers; they trust and respect the adults at the school, who have
largely changed their negative attitudes about school to a positive one.

o Parents are strong advocates for the school; they feel that the school has impacted their children positively
and they appreciate the school’s diligent efforts to communicate with them about their children’s progress.

Challenges:

0 The school has not met the student achievement goals it has outlined in its charter.

0 The school has not yet established its academic vision and a clear instructional approach.

o Instruction lacks the appropriate pace, rigor and scaffolding techniques to support its student population to
meet state standards.

0 The school has yet to gather comprehensive data to inform and strategically address student achievement
needs.

o Previous schoolwide initiatives to improve instruction have not yet impact the learning environment.

0 The school leadership has not driven the creation or implementation of a clearly defined strategic
improvement plan to address its identified academic and operational needs.
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Third Party Review Evaluation

Criteria 1: Improving Student Achievement|
A charter school achieving proficiency in this area promotes student learning through a clear vision
and high expectations. It achieves clear, measurable program goals and student learning objectives,
including meeting its stated performance standards and closing achievement gaps of students.

This area of the school’s work is INADEQUATE.

The leaders of a charter school achieving proficiency in this area are stewards of the charter’s mission
and vision and carry out their duties in a professional, responsible and ethical manner. Charter school
leaders use their influence and authority for the primary purpose of achieving student success.

This area of the school’s work is INADEQUATE.

Criteria 3: A Focus on Continuous Improvement]
A charter school achieving proficiency in this area engages in a process of continuous self-improvement
in order to increase the effectiveness of its educational program. The school regularly assesses and
evaluates student learning based on stated goals.

This area of the school’s work is UNSATISFACTORY.

(SEE APPENDIX 1V for detailed analysis of each criterion.)

IS THE SCHOOL AN ACADEMIC SUCCESS?

Based on an analysis of OASIS High School’s performance outcomes and an evaluation of its educational
program following its first five years, the school is deemed not to be an Academic Success for the purposes of
renewal.

» The school has not sufficiently met or made substantial progress towards meeting its Measurable
Pupil Outcomes identified in its charter.

» Additionally, the school has not attained achievement rates above the median and in some cases, is
at or below the absolute performance of the comparison schools in those areas outlined in the OUSD
Charter Renewal Standards.

»  Finally, the school’s Educational Program over-all has been evaluated to be INADEQUATE by its fifth
year of operation.
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Renewal Standard I1: Is the school an Effective, Viable Organization?

The effectiveness and viability of the school has been evaluated through a three-day Site Inspection conducted
on December 15, 16, and 17, 2008 by District staff. In addition, a Third-Party Review organization;

Cambridge Education, has evaluated the school based on a two-day site inspection conducted concurrently on
December 15 and 16, 2008.

The following represent key findings of District staff:

Strengths:

(0]

A sense of “family” and a commitment to the school authentically expressed by representative students,
staff, leadership, and families

Stable teaching staff and leadership (benefits and challenges)

Effective recruitment of high need population & evident re-engagement of largely disenfranchised
students. (Majority of students derive from large public high schools)

Challenges:

(0]

Leader assigned to improve school-wide curriculum, while committed to the role, has been provided
little guidance or clear objectives; and sufficient support to be effective is not evident (curriculum
alignment is driven by what is already being done, vs. what is needed)

Lack of systematic and continuous school-wide improvement. (Most identified improvement or
developments has been limited to operations such as hall passes in year 3, systematically calling home
for absences in year 4, and bringing in a Dean in year 4 to address conflict resolution. Or,
developments have resulted from difficulties such as letting go of Independent Study program in year 4
due to record-keeping burden.)

Lack of strategic planning by the board and site leadership. School considered improvement plan and
goals developed in 2007 by EdTec to be a “compliance document” with no effective use or
implementation. (Board suggests that it takes five years to effectively establish a new school, however
this school is markedly underdeveloped and very little is established aside from a strong culture of
relationships. Board indicates the school is now at the place of needing to develop a strategic plan in
year 5. Yet, no plan or plan to plan has been developed. School was engaged regarding renewal one
year in advance yet no strategic planning occurred in the interim. Only the promise to develop an
improvement plan has been provided.)

Many promising programs have relied on individuals that have been transitional, resulting in limited
sustainability. (CIG leadership, Step to College, Life after High School, Math teacher, Professional
Development in Arts Emphasis)

Parents, Board, Leadership, Staff, and students emphasize only perceived strengths of the school and are
challenged to name shortcomings or areas of weakness, even when encouraged to do so. Continuous
improvement does not appear to be considered fundamental to a quality school.

School espouses not “making excuses”, but regularly cites “excuses” for student’s low performance and
school’s over-all underdevelopment. (School sites burden of WASC & charter renewal, low student
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skills, school founders, lack of resources from the District, internet hub issues, limited funds, limited
teacher buy-in to change efforts, etc.)

0 Renewal self-study sites the only exemplary aspect of the school is its fiscal oversight.

0 School notified in summer, 2007 that facility is out of compliance for use as a school. Remained in
facility for two successive years.

o0 In March, 2009 OASIS High School declined the District’s facility offer made to the school through
Prop. 39.

o As of June, 2009 a facility which meets the requirements for educational use has not been acquired, and
there is no evidence that the school will be successful in acquiring an appropriate facility for the 2009-
2010 school year.

o Staff was informed by OASIS leadership that in October, 2008 the school leadership was notified by
police while attending a late afternoon school meeting that an arrest was made where-in a tenant who
was a registered sex offender had been renting an office space for four months in a room adjacent to an
OASIS classroom and sharing the same hallway with students and staff. No further information on the
arrest was provided. School leadership indicated not knowing or having communication with the
landlord to become more aware of who the occupants of the building are. When this incident was
brought to the attention of the OASIS governing board, it was met with surprise, indicating that the
incident had not been communicated.

The following represent key findings of the Third-Party Review:

Strengths:

e The leadership and board are stable, and the school has managed its financial responsibilities well.

e There is good evidence that school policies and procedures have been put in place, though much of
these procedures are carried out via close teacher-teacher or teacher-administrator communication rather
than through formalized procedures.

o The school has a moderate reserve and has had clean audits from the last two years reviewed.

e The board of directors is committed to the mission of the school to serve those students who are at risk

of, or have already, dropped out of school, and it consists of representatives with backgrounds and skills
that can bring additional resources to Oasis.

Challenges:
e OQasis is still evolving into a fully effective, viable organization.

e The school board and its leadership have yet to drive the creation or implementation of a clearly defined
strategic improvement plan to address fairly urgent academic and operational needs.
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o Indeed there is a sense of complacency in the leadership’s attitude in addressing those needs, while at
the same time, blaming a myriad of external factors that have led to school and student achievement
issues.

Third Party Review evaluation

Criteria 4: Responsible Governance

A quality charter school board and administration establish and implement policies that are transparent
and focused on student achievement. Charter school board members and administrators have a cogent
understanding of and comply with the laws that govern charter schools.

This area of the school’s work is UNDERDEVELOPED.

Criteria 5: Fiscal Accountabilit

A quality charter school fulfils its fiduciary responsibility for public funds and maintains publicly
accessible fiscal records. The school conducts an annual financial audit which is made public.

This area of the school’s work is UNDERDEVELOPED.

IS THE SCHOOL AN EFFECTIVE, VIABLE ORGANIZATION?

Based on this analysis, the school is deemed not to be an Effective, Viable Organization for the purposes of
renewal. The absence of a clearly defined instructional program that includes rigorous performance standards,
quality instructional delivery, and continuous improvement based on aligned professional development and the
use of student level performance data to inform instruction; inhibits the ability of the school to demonstrate a
likelihood of future improvement. The absence of a strategic improvement plan or specific effort on the part of
the governing board or school leadership to nevertheless detail a plan for the further development of the school’s
educational program demonstrates that the school is demonstrably unlikely to successfully implement the
program as set forth in the charter petition.

OASIS High School — Charter Renewal Petition DMO
June 24, 2009 Page 46 of 53



Renewal Standard I11; Has the school been faithful to the terms of its charter?

Through the Charter School Renewal Quality Review (CSRQR) process, as well as a review of the school’s
performance and operations throughout the term of its charter, an evaluation of the extent to which the school
has been faithful to the terms of its charter has been assessed along the following:

o Adherence to Proposed Educational Program

o Pursuit of Measurable Pupil Outcomes

o Compliance with Regulatory Elements

The following summary provides key areas in which the school has and has not been faithful to the terms of its
charter:

Evidence indicates that the school has adhered to the following terms of their charter:

0 The school has enrolled a high risk, high need student population

0 The school has developed many community links through organizations with whom the school partners

0 The school has incorporated the use of student’s personal perspectives to increase curricular relevance; as
well as topics likely to generate interest within the curriculum

Evidence indicates that the school has not adhered to the following terms of their charter:

0 The school has not pursued numerous Measurable Pupil Outcomes detailed in the approved charter

0 The school has not tracked student performance as outlined in the approved charter

0 The school has not provided the unique entry course designed to personalize the learning experience as
outlined in the approved charter

0 School has occupied a facility with knowledge that the facility does not meet the legal requirements for
charter schools

Staff has reviewed the school’s records on file with the District and deemed that OASIS High School has not
sufficiently adhered to its proposed educational program, not sufficiently pursued its measurable pupil outcomes
as stated in its charter, and has not been compliant in all aspects of its regulatory elements under its charter term.
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RECOMMENDATION:

Based on its thorough analysis of the charter school’s performance, it is the recommendation of staff to deny the
charter renewal petition for OASIS High School because the charter school has not met the standards and
expectations set forth in the OUSD Charter Renewal Standards, consistent with the standards and criteria set
forth in the Charter Schools Act, Education Code 847605, which governs charter school renewals. The
petitioners are demonstrably unlikely to successfully implement the program as set forth in the petition, as
evidenced by the findings outlined within this report.

APPENDIX I: Initial Guidelines for Improvement Plan and Accountability Plan
APPENDIX I1: Additional Guidance Provided to OASIS Improvement Planning Team
APPENDIX I11: Charter School Renewal Quality Review
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APPENDIX I: Initial Guidelines for Improvement Plan and Accountability Plan

Staff has invested substantial time and energy reviewing the current condition of the educational program as
implemented within the school and has engaged in extensive dialog with the school’s leadership and governing
board in an effort to develop a fair, accurate assessment of the school’s capacity for improvement to be likely.

Staff believes that the following conditions warrant consideration by the OUSD Board of Education and the
State Administrator;

1. OASIS has enrolled a unique high risk student population consistent with the terms of its charter
and who are likely to have been students otherwise dropped out of or dropping out of their high
schools previously attended.

2. OASIS has effectively developed a sense of “Buy-in” and trust among the enrolled population;
establishing a critical and necessary supporting condition for success with the aforementioned
student population.

3. OASIS leadership, staff and governing board members have made a commitment and is prepared to
allocate the necessary resources to develop a comprehensive strategic Improvement Plan and
sound Accountability Plan.

Therefore, staff recommends consideration by the OUSD Board of Education and State Administrator to
negotiate with the school to withdraw its charter renewal petition request, (which would otherwise require
decision-making by the State Administrator no later than the March 11, 2009 governing board meeting — no
further extensions are allowed under the law) and to resubmit their charter renewal request with a subsequent
submission to staff for review and evaluation of a strategic Improvement Plan, to be included for further
consideration with respect to charter renewal decision-making.

Staff acknowledges the need to outline for the school the necessary elements to be included in a sufficiently
strategic Improvement Plan; however the plan will nonetheless be developed independent of staff, in order to
sufficiently demonstrate capacity to successfully implement the plan in the interest of successfully implementing
the program as set forth in the petition. Evaluation of the Improvement Plan would include representatives
from the District’s Instructional Services Dept., Research and Assessment Dept., and the Office of the Chief
Academic Officer.

Subsequently, staff will translate the Improvement Plan into a sound Accountability Plan with the assistance
of the aforementioned departments, in addition to guidance by District legal counsel. The Accountability Plan
will tie the school’s measurable pupil outcomes outlined in the charter to a time bound schedule of review, such
that charter revocation will be triggered and the necessary reasonable periods for cure embedded within the plan,
to ensure that the school can be held accountable through-out a subsequent five year charter term.

Strategic Improvement Plan:

o0 Strategic Plan to include comprehensive analysis of the academic shortcomings (needs) and root
causes of both school’s student population, as well as the school’s academic program

o Data Driven such that evidence reinforces all assumptions about the need, causes, and likely cures
outlined in the Plan

o0 Action Oriented such that the Plan sufficiently details each action required to bring about the
proposed outcomes, including identifying the lead and evidence of their capacity to achieve the tasks;
necessary resources including funding and their sources; a timeline for implementation and
attainment of expected results; and a clear description of the measure demonstrating successful
attainment of each step

0 Measurable Goals Established such that represent the measureable pupil outcomes outlined in the
schools charter petition. Goals must provide for effective quantitative or qualitative metrics that are
specific, measurable, attainable, relevant and timebound

0 Address all aspects of program
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0 Board Engagement/Leadership in the development and implementation of the Plan

o Instructional Leadership and the necessary development and accountability tied to both the
school leader and his or her direct reports within the Plan

o0 Curriculum Alignment to include a clear rationale for what is and is not included to ensure
the attainment of a rigorous high school diploma and opportunity to achieve the necessary
UC/CSU entrance requirements for all students

o Instructional Program design that details high leverage teaching strategies likely to be
successful with both the curriculum and the student population, as well as the supporting
conditions necessary to effectively deliver these strategies

o Assessment Model that is aligned to the student population, provides for a range of
traditional and alternative assessments, which are both summative and formative in nature
and in intended use, with a Plan for continuous improvement

o0 Professional Development Plan that details the scaffolded implementation of the proposed
Curriculum and Instructional Program such that successful implementation is likely; and
Plan is to include who will be responsible for providing staff development, as well as the
manner with which staff evaluations will occur, and extent to which staff will be held
accountable for achieving the outcomes detailed within the plan

o Interventions outlined with the Plan such that identification of student needs and
identification of the likely shortcoming to emerge among the student population within the
proposed educational program that will allow for the development of intervention strategies
likely to address the identified needs

0 School Schedule, Discipline Plan, and Admissions should evidence the implications of the
Improvement Plan

Sound Accountability Plan:

Translate all relevant Measurable Pupil Outcomes such that it;

0 Establishes each outcome goal
Establishes evidence of each outcome goal
Establishes measurable targets of the extent to which all students have attained the outcome goal
Establishes a timeframe for attainment (minimum period required to reasonably evidence attainment)
Establishes ““cure period” wherein school must remedy underachievement (to include automatic
Notice of Violation, to be approved at that time by the Authorizer)
Establishes charter revocation proceedings, consistent with applicable laws and regulations, as a
consequence of “non-remedy”
o Details progress requirements throughout a subsequent five year term

O O0OO0O0

o
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ATTACHEMENT II: Additional Guidance Provided to OASIS Improvement Planning Team

OASIS High School — Charter Renewal Petition DMO
June 24, 2009 Page 51 of 53



Establish Measurable Goals aligned to mission and vision:
Range of qualitative and quantitative...all are S.M.A.R.T. Goals
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APPENDIX I11: Charter School Renewal Quality Review
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Part 1: The School Context

Information about the school

Oasis High School is a small charter school that serves 178 students in grades nine through twelve. The
school is in its fifth year of operations, and this is its first renewal.

Oasis’ current enrollment consists of 52% African American, 39% Hispanic, 4% Asian students and an
additional 5% of students consisting of other ethnicities. Seventy-five percent (75%) of the students are
known to be eligible for the free and reduced lunch program. Three students at the school have been
identified with special needs and 15 students have been identified as English Learners (EL). The student
attendance rate at Oasis averages at 85%.

In 2008 Oasis met its Academic Performance Index (API) growth target with a growth API of 513. Oasis’
2007 API base score of 497, ranks the school at 1 (in the lowest 10%) statewide.
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Part 2: Overview

School Strengths:

The school has established a caring and supportive learning environment for its largely at-risk
student population.

The teachers are dedicated and strive to help their students by providing individualized attention
to their social and emotional needs.

The board consists of knowledgeable professionals from the community who are committed to the
mission of the school.

Students appreciate the school and the teachers; they trust and respect the adults at the school,
who have largely changed students’ negative attitudes about school to positive ones.

Parents are strong advocates for the school; they feel that the school has impacted their children
positively and they appreciate the school’s diligent efforts to communicate with them about their
children’s progress.

School Challenges:

The school has not met the student achievement goals it has outlined in its charter.
The school has not yet established its academic vision and a clear instructional approach.

Instruction lacks the appropriate pace, rigor and scaffolding techniques to support its student
population to meet state standards.

The school has yet to gather comprehensive data to inform and strategically address student
achievement needs.

Previous school-wide initiatives to improve instruction have not yet impacted the learning
environment.

The school leadership has not driven the creation or implementation of a clearly defined strategic
improvement plan to address its identified academic and operational needs.
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Part 3: Main Findings

Overall Evaluation:

This is an underdeveloped school overall with inadequate features.

Is the School An Academic Success?

Oasis High School has been successful in instilling a sense of academic purpose among its largely at-
risk student population, but this has yet to translate into academic success on objective measures of
academic student achievement and performance. The school has established a learning environment
in which students feel they get strong support and attention from their teachers, and this has
significantly altered their perspectives on their ability to succeed in school. At the same time, however,
the school has made little progress in articulating a schoolwide, cohesive academic and instructional
vision to support students in gaining required subject-matter skills and knowledge. As a result, the
quality of academic instruction is inconsistent throughout the school as are expectations for student
learning. Overall, the schools’ curriculum is not rigorous enough to support its students in meeting state
standards.

In 2008 Oasis met its Academic Performance Index (API) growth target with an APl score of 513.
However, student achievement on state assessments is very low compared to other high schools in the
area. The school has made some growth on its API, but students are still far below achievement levels
at all grade levels in all subject areas on standardized tests. Performance of tenth-graders on the
California High School Exit Exam (CAHSEE) has fluctuated annually with English/language arts passing
rates rising slightly and math passing rates dipping. The school is currently in Program Improvement
(P1) Year 2 under the federal No Child Left Behind (NCLB) Act.

The school’s mission is to serve students who are at-risk or have dropped out of school, and those who
have not been successful in district comprehensive high schools. This factor impacts outcomes on the
school’s standardized test results as students often come to Oasis with deficiencies in skills. However,
the school has yet to develop a comprehensive system to assess, track, monitor and support students
to fully gain the skills required to meet state standards. Over the past five years of its charter, Oasis’
educational model has developed from an individualized, independent study model to a completely
classroom-based program, using an ‘accelerated’ trimester system. This doubles class periods and
allows students to complete one year of credit for a high school course in essentially 2/3 of a school
year. While this model has potential for students to make up deficient credits in a shorter amount of
time, there is no cohesive curricular vision that drives the design of these courses. Subject-matter
curricula have not been strategically implemented or sufficiently tiered to ensure that student learning is
scaffolded or that knowledge is built upon previous learning. All of this has resulted in only moderate
academic success overall. The school is further hindered in its monitoring of academic progress
because it has not used data to track performance against the student success factors outlined in its
charter.

Parents and students are strong advocates of the school, providing a wide range of testimonials about
how the school has changed students’ attitudes about school, especially those who previously attended
large, comprehensive high schools where they felt they were very little known and that no one cared
about whether they were in class or not . Further, the school staff, particularly the teachers, are diligent
in their communication with parents on how students are doing in their classes related to behavior and
assignments.

Is the School an Effective, Viable Organization?

Oasis is still evolving into a fully effective, viable organization. The leadership and board are stable,
and the school has managed its financial responsibilities well, though the school is still struggling to find
better facilities to house the program. There is good evidence that school policies and procedures have
been put in place, though many of these procedures are carried out via close teacher-teacher or
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teacher-administrator communication rather than through formalized procedures. The school has a
moderate reserve and has had clean audits from the last two years reviewed.

The board of directors, which is undoubtedly committed to the mission of the school, consists of
representatives with backgrounds and skills that can bring additional resources to Oasis. However, the
school board and its leadership have yet to drive the creation or implementation of a clearly defined
strategic improvement plan to address fairly urgent academic and operational needs.

Has the School Remained Faithful to the Terms of Its Charter?

Oasis High School's educational program has evolved from a largely independent study model to a
classroom-based instructional model during the term of its current charter. While this change in the
original educational program design was intended to better support a struggling student population
which was lagging behind in basic skills, the school has not developed a strategic instructional approach
to meet its established charter goals. The school is currently serving a targeted population of diverse
and traditionally under-served students and has started to make many of them think about attending
college once they graduate from high school. Many students and parents attest to the changes in the
students’ attitude about school because of the support and care of the OASIS staff. Evidence gathered
on the school’s academic performance thus far, however, indicates that the school may still be far from
providing its students with the full academic skills necessary for college and beyond as promised in its
charter as a vast majority of students are not meeting basic levels of proficiency as measured by
standardized tests
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Criterion 1: Improving Student Achievement

A charter school promotes student learning through a clear vision and high expectations. It achieves clear, measurable
program goals and student learning objectives, including meeting its stated performance standards, state and federal
performance standards, and closing achievement gaps of students.

This area of the school’s work is inadequate.

The mission of the Oasis charter is to provide a “comprehensive, rigorous and meaningful high school
education” for students who are at-risk or who have dropped out of school. The school aims for its
students to earn a high school diploma and be prepared for life beyond high school. To accomplish this
mission, the original charter outlines an independent study learning model in which each student’s
educational plan is individualized to meet his/her personal and academic needs. An overarching goal of
the charter is to provide a learning environment in which students receive the one-on-one attention
necessary to be successful.

During its five years of operations, Oasis High School has achieved part of its overarching goal in
instilling a sense of academic purpose among its largely at-risk student population. This is clearly
evident in the testimony of many students and parents at the school. However, the students’ positive
feelings and attitude about school and learning has yet to translate into academic success in terms of
measureable student performance both on state standardized testing and on the school’'s own charter
performance benchmarks and outcomes. After its first year, Oasis’ educational model began to change
from an individualized, independent study model to a completely classroom-based program. However,
the school has done little mapping of the educational components described in its original charter to the
new learning model it has adopted and has been implementing. As a result, measures of both
academic and non-academic goals outlined in the school’s original charter have not been attended to.
Student achievement on state assessments is very low compared to other high schools in the area.
Among fifteen traditional and charter public high schools within a two-mile radius, Oasis has the fourth
lowest API score. Oasis’ 2007 API base score was 497, ranking the school in the lowest 10% of among
all California high schools. The school is too small to receive a similar schools API rank. In 2008 Oasis
met its Academic Performance Index (API) growth target with an APl score of 513. While the school
has made some growth on its API, students are far below achievement levels at all grade levels in all
subject areas on standardized tests. For example, 71% of students scored below basic and far below
basic on the 2008 ELA CSTs, while 69% of students score below basic and far below in math. Larger
percentages of students scored below basic and far below levels in science and in social science end-
of-course CSTs. Performance of tenth-graders on the California High School Exit Exam (CAHSEE) has
fluctuated annually with English/language arts passing rates rising slightly and math passing rates
dipping. The school is currently in Program Improvement (Pl) Year 2 under the federal No Child Left
Behind (NCLB) Act. While the school’s student population and small size may well qualify Oasis to
participate in the Alternative School’s Accountability Model (ASAM) so that additional student outcomes
can be formally measured and tracked, the school has never explored this option.

The school’'s mission is to serve students who are at-risk or have dropped out of school and those who
have not been successful in district comprehensive high schools. This is a factor in the school’s
standardized test performance, as many students come to Oasis with deficiencies in skills.
Nevertheless, Oasis has yet to develop a comprehensive system to assess, track, monitor and support
students to fully gain the skills required to meet rigorous state standards. Because the school has not
pursued ASAM or other routes to collecting data on their students’ progress, it has not been able to
effectively measure academic improvements or gains. Additionally, core structures in the the delivery of
high school level courses have not been designed in such way to best measure student performance at
either the structural or the curricular level. For example, the school is on an ‘accelerated’ trimester
system, which doubles class periods and allows students to complete one year of credit for a high
school course in essentially 2/3 of a school year. While this model has potential for students to make up
deficient credits in a shorter amount of time, the timeline of the school’s course completion is not aligned
to the state’s testing windows. This results in students taking end-of-course standardized tests either
when they are at the beginning of a course or well after they have completed it. Additionally, given the
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varying skills and number of deficient credits with which students come into the school, Oasis lacks a
cohesive curricular vision to drive the design of these courses. Subject-matter curricula have not been
strategically implemented or sufficiently tiered to ensure that lessons are carefully scaffolded and build
upon previous knowledge. All of this has resulted in only moderate academic success overall for the
school. The school is further hindered in its tracking of academic progress because it has not tracked or
used data on student success factors outlined in its charter. Oasis has also not tracked well the
retention and persistence of its student population. A range of 75 percent to 60 percent was given to
the number of students who come into Oasis and attend the school for three or more years; however
information submitted by the school shows that only a very small number of students have had more
than two years of Standardized Testing and Reporting (STAR) scores at the school.

Oasis been successful in creating a solid school culture in which students feel they get strong personal
support and attention from their teachers. Their social and emotional needs are met at this school, and
for many, this has significantly altered their perspectives on their ability to succeed in the school and
beyond high school. This is in large part due to the hard work and dedication of the teaching staff who
are truly committed to the students at the school. Many go out of their way to take students on camping
trips and fieldtrips on weekends. The school has also established some community partnerships and
“service learning days” in which students go into community organizations to work or assist.
Additionally, the school has established a competitive after-school sports program for students.
Students report that these types of experiences give them a sense of “family” and community at the
school.

While its focus on school culture is to be commended, this has been at the expense of academic rigor.
The school has made little progress in articulating common instructional practices that would best guide
and support this particular population of students, especially those who come into the school with very
low academic skills, to catch up and gain required subject-matter skills and knowledge. There are very
few opportunities for teachers to observe each other and for the staff to align curriculum. As a result
academic instruction and expectations are of varying quality, and the overall curriculum is not rigorous
enough to support its students to meet state standards.

The school is at the beginning stages of assessing where teachers are in the alignment of their courses
and assessments to state standards. There is an understanding that instruction should connect
curriculum to student’s daily lives, and some teachers have been more effective in doing this than
others. There is a particular focus in elective classes such as poetry, for example, on encouraging
students to reflect on their emotions and to explore their lives through the written and spoken word.
Instructional delivery, however, varies widely from class to class with the majority of learning activities in
core classes consisting of copying vocabulary, reading independently or out loud and completing
worksheets or journals. In many classes instruction is cursory and targets the completion of a task,
such as taking notes or completing a worksheet or other rote activities, rather than the actual concepts
that are to be learned. Large portions of the double-blocked time are given to students to complete
these tasks during class time, compromising the amount of actual curriculum that must be covered in
the shortened trimester system implemented by the school. As a result, end-of-course standardized
tests evidence very low proficiency rates.

Collaboration has been fairly informal but a small group of teachers are now participating in a formal
critical inquiry group (CIG) to review, discuss and improve their practices. However, this applies to a
small number of the staff and the impact of this is not yet known. It is clear that teachers at Oasis work
hard. Some are independently attempting to incorporate creative instructional strategies intended to
solicit better critical thinking through, for instance, reflective journals and creative note-taking techniques
such as in English and Science. At times, however, students struggle with these activities because
there has not been enough scaffolding to build students’ competence in critical inquiry, especially for
those students who are still struggling with fundamental computation, reading and writing skills. The
school, overall, lacks instructional leadership to effectively guide teachers to structure curriculum that
would both build basic skills and develop higher order critical thinking skills. As a result, teachers are
left mostly on their own to navigate the gap between rigorous state standards and their students’
learning needs. In the case of Algebra I, as an example, the teacher independently restructured the
two-trimester Algebra course so that she could first focus on basic math skills before starting algebraic
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concepts, leaving little time to cover all the standards required for the full algebra course. The school
leadership has yet to critically examine the trimester system in light of these students’ needs.

Though the overall curriculum lacks rigor and learning goals or objectives consist mostly of the
completion of tasks, most students cooperate well by doing these tasks set by the teacher, attesting to
the respect for and the relationship they have with their teachers. However, when students are given
work that requires applications of skills, they are rarely shown exemplars of what a proficient level of
mastery looks like or given detailed feedback on their work. Rubrics tend to be fairly general so they do
not have a clear idea of the standards expected. In the English Language Development (ELD) class
observed, the teacher’s lesson was pitched at a level that did not consider basic language development
strategies to scaffold literacy for language learners.

Clearly, Oasis has made considerable impact on its students’ perspectives about school and has built
their confidence to achieve. Many report that their grades have improved dramatically and that they
work harder at this school than any in the past. This accomplishment is to be lauded. However, the
school’s approach to teaching and learning is currently not rigorous enough to make the academic gains
that are required and to meet the standard of the “comprehensive, rigorous and meaningful” curriculum
described in its charter.

Criterion 2: Strong Leadership

The leaders of a charter school are stewards of the charter’s mission and vision and carry out their duties in a professional,
responsible and ethical manner. Charter school leaders use their influence and authority for the primary purpose of
achieving student success.

This area of the school’s work is inadequate.

The Oasis principal/director has been with the school for four years. He is currently supported by a
leadership team consisting of an associate director, a dean of students, and three additional part-time
directors for recruitment, curriculum and graduation. The school also has plans to hire a director of
outcomes in the near future. All parties on the leadership team demonstrate commitment to supporting
the students at the school, and each has been delegated specific tasks related to student support or to
school operations; at the same time, there is ambiguity around the responsibilities that are related to
each of the positions and around the accountability for their results. For example, the school
recognized that there was need to better monitor curriculum and instruction, so it created a position for a
director of curriculum. However, the leadership team has yet to create specific goals and outcomes
related to this position, and this lack of clarity is having a negative impact on efforts to bring about more
cohesion in the school’s curriculum. As a result, the school is not able to effectively implement even
basic, common instructional practices (i.e. the use of Cornell notes) as the staff has discussed.
Likewise there is ambiguity related to duties and responsibilities between the principal/director, the
associate director and the dean of students as to who does what in a variety of situations from student
disciplinary and social/emotional referrals to the collection of student data. As a result there is a risk of
duplication or gaps in ensuring that tasks are completed. This risk appears to be minimized only
because the staff maintains very good communication with each other and detailed discussions at staff
meetings help to clarify who follows through on issues.

School policies are in place, but expectations for student behavior and academic excellence vary in
practice throughout the school. Different versions of “Oasis” expectations are posted in different
classrooms. In the Algebra 2 classroom, for example, there is a list of “Oasis Habits of the Mind,” but in
Science the list is of “Oasis Core Values”. The dean of students also outlines the “Four Pillars” that he
has for students. All of these lists of values overlap, but speak to the lack of consistency and cohesion
in implementing an agreed upon “Oasis” way. As a result student behavior and engagement in their
learning varies significantly from class to class.

A core group of enthusiastic, passionate and committed staff members have good ideas for what can be
improved upon in the school, but Oasis currently lacks the strong leadership required to facilitate the
necessary strategic planning to implement some of these ideas. The principal believes in delegating
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leadership roles to the staff in order to build strong staff buy-in. However, because direction and goals
are not always clearly established, staff in these positions are left with the burden of figuring out what
they are supposed to do. This results in an overall lack of alignment of tasks to larger school goals and
purposes.

Overall there is a lack of urgency to bring important strategies to fruition. For example, the school has
a school-wide improvement plan that was developed two years ago for compliance purposes; however,
the principal has neither shared nor implemented this detailed plan with the staff. Over the years there
have been some attempts to implement agreed instructional practices, such as teaching common note-
taking skills or using common literacy strategies, but these have not taken effect throughout the school.
Various consultants have been hired to train staff in an attempt to bring about some common
instructional practices; however, these training activities have not been followed through nor has there
been accountability around making sure these practices are implemented. When asked why previous
instructional initiatives had “not stuck,” the principal commented on the lack of teacher “buy-in”.

In general, lines of accountability and reporting are unclear among the leadership as to who is ultimately
responsible for ensuring that state and self-established accountability goals for student achievement are
met. As a result, the school has not been careful or diligent in tracking the necessary data to measure
how it may or may not be meeting the program goals established under its charter, such as student
success after leaving the school, performance on individualized learning plans, attrition/persistence
rates.

Criterion 3: A Focus on Continuous Improvement
A charter school engages in a process of continuous self-improvement in order to increase the effectiveness of its educational
program. The school regularly assesses and evaluates student learning based on stated goals.

This area of the school’s work is unsatisfactory.

The school has clearly made solid improvements as a startup charter school over the past four years.
Many interviewed say the school has improved in the areas of establishing processes and procedures
and increased accountability, for instance around student attendance and behavior. The very dedicated
and loyal teaching staff have also sought ways individually or collectively to improve their instructional
practice.

The school lost an opportunity for strong proactive examination of its charter program components when
it made its decision to change its instructional delivery from an independent study model to a classroom-
based model. As a result there is an overall lack of instructional vision, with the school implementing
components described in the charter but which may not necessarily now align with its more traditional
site-based program.

The principal agrees that use of data is an area for improvement, yet there is an overall lack of urgency
by the leadership to assess and evaluate student learning based on stated goals, or to formally
designate someone to be responsible for this. Similarly, the school has a program called Data Director
as a resource to assist with data collection and review, but due to technical issues and a lack of clarity
as to who is responsible for making sure the program is implemented, it is not currently functional. As a
result teachers cannot use it to review benchmark assessment results and to access detailed student
performance on other tests such as the CSTs.

Oasis does not use data well at the classroom level to inform instruction or school wide to plan for the
future. Some teachers use California Standardized Test (CST) results or have established their own
assessments to gauge baseline skills, but the school as a whole does not use data in a consistent or
purposeful manner to improve instruction. The staff has looked at STAR and CAHSEE results as a
whole, but has not examined these by subgroup levels sufficiently to identify areas for improvements.
For example, none of the staff, including the leadership, were aware that a fairly large gap exists in
CAHSEE passing rates between males and females in both ELA and in math. Only 1 in 4 females
(25%) pass the CAHSEE math at 10™ grade. The percent proficient calculation for Hispanic students
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under Adequate Yearly Progress (AYP) is only half that of students school wide in both ELA and in
math.

CST proficiency for ELA school wide averaged around 5% in 2008, but was only at 1% in previous
years, with the vast majority (60-79%) of students scoring at below or far below basic. End-of-course
math and history proficiency average around 3% on CSTs in 2008, but in previous years was at 0%
percent, with the vast majority (65-93%) of students scoring at below basic or far below basic in math
courses, and with a vast number (averaging around 80%) of students scoring at below basic or far
below basic in history.

Parents and students report that they have a good sense of how they are doing through parent
conferences and report cards, though the school has not examined performance on CSTs in well
enough detail so that they can fully understand what the state standards are that need to be achieved.
Parents and students rely mainly on teacher feedback and course grades to inform them of student
progress. However, there is no school-wide standard for grades, nor a common agreement on how
grades should be calculated, based on effort and work turned in versus meeting and achieving
proficiency on content standards.

Criterion 4: Criterion 4: Responsible Governance

A charter school board and administration establish and implement policies that are transparent and focused on student
achievement. Charter school board members and administrators have a cogent understanding of and comply with the laws
that govern charter schools.

This area of the school’s work is underdeveloped.

The Oasis High School board of directors consists currently of eight members that include parents and
representatives who live and work in the community, many of whom have backgrounds and skills that
could bring additional resources to Oasis. The board of directors is committed to the mission of the
school to serve those students who are at risk or have already dropped out of school. The board and
the principal maintain good communication with each other. All are proud of “how far” the school has
come and would like the school to move towards getting students accepted into college, through a
“transition to college model.” However, the school board and its leadership have yet to drive the
creation or implementation of a clearly defined strategic improvement plan to address the fairly urgent
academic and operational needs to make this happen. Additionally, the board has not examined its
current student performance data well enough to inform their mission to ensure that its student
population not only be accepted but to be successful in college.

There is a strong reliance on the school’s previous co-founder, and the board agrees that the school
has been making the transition to new leadership. However, it is unclear how the board is holding its
current school leadership accountable for program results. While there is a general sense that the
school principal is responsible for implementing the school program, the roles and responsibilities
between the various school administrators at Oasis are not clearly delineated, so it is unclear who has
ultimate accountability for making the school successful.

The board adheres to the Brown Act, has an adopted set of bylaws and has good policies in place as
evidenced in the student/parent handbook. Board minutes and agendas are in order, and board
meeting agendas are posted at the school.

Parents are provided with updates on what is happening at the school through monthly parent meetings.
To encourage maximum participation, the school makes personal phone calls to each home to invite
parents to these meetings.

The board relies strongly on its administrator to keep abreast of specific charter and state accountability
issues, and the school is a member of the California Charter Schools Association and the Charter
School Development Center. However, it is unclear how proactive the staff is in actively receiving and
attending to information from these organizations and from the state. For example, the school was not

OUSD- OASIS Charter School: December 15, 2008 11



aware during the entire term of its charter that it could be eligible to participate in the Alternative Schools
Accountability Model (ASAM).

All required reports to the district have been submitted in accordance with timelines established.
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Criterion 5: Fiscal Accountability
A charter school fulfils its fiduciary responsibility for public funds and maintains publicly accessible fiscal records. The
school conducts an annual financial audit which is made public.

This area of the school’s work is underdeveloped.

The Oasis principal and board of directors work through a budget process that adheres to required
timelines. The school contracts with EdTech, a private firm, for all “back office” services, including
budget design and tracking, accounts payable, and purchasing and payroll at a fee that is approximately
6% of its revenue. EdTech has an established set of fiscal policies for the school and keeps the school
informed of fiscal trends that pertain to charter schools.

Qasis is a locally-funded charter school and works with the OUSD Financial Services Division to ensure
that fiscal reporting requirements are met. The school adheres to the audit requirements in law for
charter schools, and audits are carried out in accordance with generally accepted standards. Audit
reports reviewed for the past two fiscal years show no exceptions or deficiencies. The school currently
has a moderate reserve of approximately $68,000.

The current facilities, however, are not adequate to support a comprehensive high school program.
Many classrooms are cramped and common areas are too small for passing from class to class, even
for the small student enroliment. There are no facilities to conduct “wet” science labs, and there are no
facilities for physical education. Teachers, parents and students report frustration with the school’s
computers, which are all very old, and with the sporadic internet access.
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School name: OASIS High School

School Quality Review 2
Overall evaluation score
Criterion 1: Improving Student Achievement: A charter school promotes student learning through
a clear vision and high expectations. It achieves clear, measurable program goals and student 2
learning objectives, including meeting its stated performance standards, state and federal
performance standards, and closing achievement gaps of students.
Criterion 1 overall score: X
1.1 Achieves clear, measurable program goals and student learning objectives, including X
meeting its stated performance standards, and state and federal standards
1.2 Achieves comparably improved student learning outcomes relative to students in X
traditional public schools that students would have otherwise attended
1.3 Demonstrates high expectations for student achievement X
14 Provides a challenging and coherent curriculum for each individual student X
15 Implements and directs learning experiences (consistent with the school’s purpose and X
charter) that actively engage students
1.6 Allocates appropriate resources in the way of instructional materials, staffing and facilities X
to promote high levels of student achievement
1.7 Promotes academic risk taking by supporting students in a safe, healthy and nurturing
environment characterized by trust, caring and professionalism
1.8 Productively engages parental and community involvement as a part of the school’s
student support system
1.9 Shares its vision among the school community and demonstrates its mission X
in daily action and practice
1.10 | Involves staff, students, parents and other stakeholders in its accountability for student X
learning and in the school’s program evaluation process
Criterion 2: Strong Leadership: The leaders of a charter school are stewards of the charter’s
mission and vision and carry out their duties in a professional, responsible and ethical manner. 2
Charter school leaders use their influence and authority for the primary purpose of achieving
student success.
Criterion 2 overall score; X
2.1 Effectively communicates and engages stakeholders in the vision mission of the school X
2.2 Consistently puts into practice the educational program outlined in its charter. X
2.3 Generates and sustains a school culture conducive to staff professional growth
2.4 Actively monitors and evaluates the success of the school’s program
o5 Provides regular, public reports on the school’s progress towards achieving its goals to
' the school community and to the school’s authorizer
2.6 Treats all individuals with fairness, dignity and respect
Has a cogent understanding of the laws that govern charter schools and monitors the
2.7 . . . . . . X
trends, issues and potential changes in the environment in which charter schools operate
58 Makes management decisions and uses his/her influence and authority for the primary X
' purpose of achieving student success
29 Abstains from any decision involving a potential or actual conflict of interests
Respects diversity and implements practices that are inclusive of all types of learners
2.10 - .
consistent with the school charter
2.11 | Engages community involvement in the school X
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Criterion 3: A Focus on Continuous Improvement: A charter school engages in a process of
continuous self-improvement in order to increase the effectiveness of its educational program. 4 3 2
The school regularly assesses and evaluates student learning based on stated goals.
Criterion 3 overall score:
3.1 Uses information sources, data collection and data analysis strategies for self-examination
and improvement.
32 Establishes benchmarks and a variety of accountability tools for monitoring student
' progress and uses the results of these assessments to improve curriculum and instruction
33 Establishes both long and short term goals and plans for accomplishing the school’s
' mission as stated in its charter.
3.4 Uses student assessment results to improve curriculum and instruction. X
35 Uses the results of evaluation and assessment as the basis for the allocation of resources
' for programmatic improvement.
Criterion 4: Responsible Governance: A charter school board and administration establish and
implement policies that are transparent and focused on student achievement. Charter school 4 3 2
board members and administrators have a cogent understanding of and comply with the laws that
govern charter schools.
Criterion 4 overall score: X
4.1 Ensure that policies are implemented in a fair and consistent manner.
42 Monitor the trends, issues and potential changes in the environment in which charter
' schools operate.
4.3 Seek input from impacted stakeholders.
a4 Enact policies that respect diversity and implements practices that are inclusive of all types
' of learners consistent with the school charter.
45 Actively engage the school’s authorizer in monitoring the school’s educational program X
' and its fiscal status.
Criterion 5: Fiscal Accountability: A charter school fulfils its fiduciary responsibility for public
funds and maintains publicly accessible fiscal records. The school conducts an annual financial 4 3 2
audit which is made public.
Criterion 5 overall score: X
51 Creates and monitors immediate and long-range financial plans to effectively implement the X
’ school’s educational program and ensure financial stability.
5.2 | Conducts an annual financial audit which is made public. X
53 Establishes clear fiscal policies to ensure that public funds are used appropriately and X
) wisely.
54 Ensures financial resources are directly related to the school’s purpose: student X
’ achievement of learning goals.
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APPENDIX IV: School Improvement Plan Exemplar Samples

OASIS High School — Charter Renewal Petition DMO
June 24, 2009 Page 53 of 53



81X91

sopuewIng 79 Sug 950042
‘seare 309Igns 50108 UOISSIU
yim uSipe Jetp spiepuels
JUSIOD 9500Y)) :Bpuady
Suneopy wes J, winnoLLnD
sandx;] 958977

ang
spoday 9ouRpUINY 11 YIUOW
0¢ 6C 8¢
sonuBtNL] pue ysysug
105 §1%9} 9[qIssod MaIASY
spuy uoIssIA InQ Sunesiy ordog, Buture1], UOISSIAL INQ Supjeay :o1dog,
POLISJ 9OUBPUSNY [] YIUOW SuIeaA] WS ], WN[NILLINY JUSWISSISSY JOI0N(T BIe(] FUNes WEs ] WinoLLny %@Q S oteq
LT 9¢ 54 1L £¢ T 1C
103103111 Bie(] Juswepduuf
sprepueg juapuo) oidog, Suuer], sprepue)g Juatuo) oido],
SUNSAl WIBa], WIN[NOLLINYD JUSWSSISSY J0J0RII(T BIR(] Sunospy wea], wnynoLuny) Sunoeo
0¢ 61 81 L1 91 preog( - wd 0g's G 14!
SOWONINQ) JUPMS UO BIBp
MBIATY — SunpaN Jgers TInd woISI03(] 1RO ASNO
an(y sepero) [eu] wd ¢1:¢ ~ We 006 NUUIDON-SAIRD)
€1 uonenpeld 7| - [ooyog Jo AeriseT 1] anpaydg ssefD sy ()1 Bunsay, apim-jooyps 4 g L
“puiwng
JOAO IOM O} WEd], WNMOLUNYD
wioy 03 Jyeis 7 (10alqns Jad
U0 1883] JB) SINOEI ], 95001
an( podoy 0€:1 — 00:6 [00Y0S Suneay JeIs A[YIuoN
9 c asUEpUINY O PUOW Keqq wnwuN T-S ¢ ré vid 009 - 0¢:€ 1
Aepinjes AepLIL] Kepsimy]J, Aepsoupam, Aepsony, Kepuo Aepung
600¢ 2ung

00T T2qUIN( — 600 dUng

Jepudfe)) o do[aAd(] IBuoISSIJOL]
[00YdS YSIH + 1BYD) SISBQ




samjonng

$oIMONNS

wooisse[) saneradoo) oidog, Suures], | wooIsse[) sanesadoo) :o1doy],
SupiesjA Wes ], wnnoLun) JUDWISSISSY 1010911(T Bl BUIOON W], WNNoLInD
53 0¢ 6C 8¢ LT 9¢
s913a1RNS so1garens
uonuoAIauy Suneigaul uoruoAIu] Suneidorur
“SaWOoIN0 paje[noIe ‘SaW00IN0 paje[norIe
AJBIJO [1IM SISINOD BOIR AJ129]0 (3IM SISINOO BOIR
JUSIU0D 9109 {je J0J 9ouanbas JUOIUOY 2109 [JB 10] 20uoanbas
pue odoos [jny yum ssupno pue 2doos [y YA sauIpnO
osmo)) Sunear) :oidog, Juguresy, asmnop) Sunear) :ordoy,
SureaN ures ], wnjnoiuny JUSWSSISSY J039211(] BIe BUnLop WEs ], WNnoLIn)
Y4 ¥C £C C 1T 0¢ 61
SOWIO0INO PajemoILe SOUWOIINO0 pajR[mOnIe
A11B3]0 UM SISIN0D BOIR AJTBa[5 Y}IM SISIN0D BdIe
JUSJU0D 2109 [j& J0J 2ouanbas JUDJUOD 2109 [[B JOf 9ouanbas
pue 2doos [jny M SauIIng pue 2dods [JNJ YIM SSUIng
asmo)) Sunear) :ordog, Suruer], asmo)) Sunear) :oidog,
Sursap wes ], wnnouny JUSWISSISSY J010911(] Bl SunesAl Wes ], wnjnouny)
81 Ll 91 Sl 14! ! 4!
JRULIO,] UOSS] JeuLIo] UossaT
Jojuny sutjepey :oido], Supure], JIajuny surjepey :o1dog,
Bur99 Wes [, WnjnoLun) JUDUISSISSY 1010011(] Bl Sunsojy Wea ], WnnoLIny
11 01 6 8 L 9 S
spiepuels 2e1S
M woIsstN Sutusypy tordo], Juruyel],
SuriosA wes [, wnmoLLny JUSWISSISSY 1030911 BIR(
v 3 [4 I
Aepmjes AeprLi Kepsmy], Kepsaupom Kepson], KepuoN Aepung
600T A

00T 1QUIdNR( — 600¢ dUnf

Jepudfe)) Juowdo[aAd(] [BUOISSIJOL]

[00Y9S YSIH -

IRy SISBQ)




sa18o1808

pue sjutod uoIssnasIp

- Juruieo 3511, sSuIIRST
fenuass: 1§ sy, ordoy,
"SUTU ()7, — SSLIOSIAPY USpNIS

1€ 0¢
SOI[OJI0] SOHOJI0J Suipueysiopuq) Joj Sunjoay)
JUOpNIS 218010 SIOYIL], JUOPMS 918AID SIBYOBI], [9POAl ApniS
S391108IJ 1S9¢] IPIM-[O0YDS u0ssa] osaueder :sordo],
omrT-eSnogoN ‘LA TAD J0p21(] Bl ‘TIOD MO Suidnoiny apqixayy :ordo], uononsuyy Jo Jedioung-o)/m
SISO, JUOWISSISSY OPIM-[OOLDS | SIS9, JUOWISSISSY OPIM-[00YOS 10917 sdnoip Annbuj jeonn) Fuiuueld uossa1/00:S — 0€:€ [o0yng Jo Ay ISIL]
6¢C 8¢ LT 9¢ Y4 ¥C £C
1qe[AS/sue]d
I91SOWLL ], JOJ 1qRJJAS/SaUI[Ino HOSSAY/SONOFHO Jayoes ],
2SINOY JWQNS SISYOBI], uo Suppom 1IeIS SIYoBs ],
(44 1C 0T 61 81 Ll 91
“WRROLLING
oty ojuy uonerodioou
3PIM-[O0Y0S 10 ISI] ArejnqeooA
28en3ue[ ojwIDpROE UB 91831
SOIJOJUO0J 10yoBa ],
JO S11u0 d1seq s1edalg 1)
199JA] sdnoin Ainbuj jeont) sdnorp Kinbuy eonu) wo,]
Sl 14! el 4! 11 01 6
"[oes) 0} "Yors] 0}
amedord ‘UOISSIA [OOUOS pUE asedold "UOISSIA [OOUOS pue
sprepuelg 9jelg o3 JuowiuSife sprepuelg 91e1g 03 JuswuSe
pue Suoed 10 109fqns yoes 10§ pue Suroed 107 109{qns yoes 10§
SOUIJINO 3810 MIIAY :o1doL Sururer], | SSUIINO 9SINOO MIIASY o1do],
Sunoop wes |, wnjnoruny JUSWSSISSY 1010211(] BIB(] Sunoo Wes, wnynoruny
8 L 9 S 4 £ [4
1
Aepijes Aeplij Aepsimy, AepSouUpaIm Aepsan], Aepuo Kepung
6007 3snsny

00T QU — 6007 2unf

Jepusfe)) yudwdo[osd(] TRUOISSIJO.L ]
[00YdS YSI] 4 ,ALBYD) SISEQ)




uononsyy Jo [edioung-0D/M
UonONNSU[ PARNUIAII
doysyiopm SIoyoes],

wd go:¢ —wd g0:7

Supueay 31, oy :odog,
‘SUIW (7 — SOLIOSIAPY JUSpMIS

a8pajmouy

1o11g Suisy :sordog,
uononsuf Jo [edrouLi-0D/M
Sutuuelg U0SSIT/00:S — 0EE

SSUNSIA JJBIS BAIY JUUOD)

GurureoT 1811 9y, ordoy,
"SUIW (j7 — SSUIOSIAPY Juspms

SOI[0J30 oo — sySnoxyy
“J{eM DID/SI9PEIT 10YdEs L

0€ 62 wd §1: - W 006§ LT
SIO9JA] WES] $$900NG JUspNIg
DID Aq M21A1 sySnony-yjem Jo
10J S[RUINO[/SOI[OJHO ] Ioyoea ], voisuayarduio)y | Juswissassy — Suneoy siopes | Suipjojyeos palRIpay :sordo], Surureo 1511, 9y, ordo],
pue juopnig aepdn s104dea ], pue juswdojosa(y 194089 ], % DID 0€:€ — 00'T uononysy] Jo [edoulId-00/M | 'SUI §Z — SALIOSIAPY JU9pms
Aremnqeoop (79 -ordoy, Suruue[d UOSSOT/Q0:S — 0EE
Bururea ] 1sar] 94], ordo], doysyiom Joyoea], Gururea Isiy oy, :o1do], SOI[OJII0d 09y —~ sydnoly
SN ()7 — SOLIOSIAPY JUapnIS vononysyl Jo fediounid-0) | Suiw g7 — SOUOSIAPY JUSpg SBUNAS JJBIS BATY JHIUOD) -yjesm O[D/S10peaT] 10YIea],
9¢C ST wd o0:s —wd 08 7 €T 4 wd og7[ -~ we 00:6] 7 0T
DID AQ M21ADI uononsy] Jo fedroulid-00/M U3SOUD YJuow 9 Jo  Suspnig
10] S[RUINOL/SOI[OJHOJ Joyoes ], IeuD) epury UOHONNSU PAIRNUAISII | . SIUSPMIS SANOJIH JO PUIA JO 9ATI09JJH JO PUIA JO NqBH,,
pue juapnig ajepdn s194oR3 ], M Butuue]] spremdpeg doysyiom Sioyoea], SNqeH,, o) Suiyoes] isordo, SunosN JJe1S Apuop
SurureoT 3511 oy, :owdog, ur doysyIop ,S19YoBa ], wd 00:¢ —wd 00:7 uononnsyy yo edoung-oD/m uid 90:9 - Q€€
‘SUILL (7 — SOLIOSIADY 1USpnI§ Suruue|J UossyT/00:S — 0€:E
SOIOJHO{ Yo3Yo — sygno1y; SOI[OJ1I0g Mo9Yo — sySnoiy Buiures| s oy :oidoy Supuigey isatg oy, :ordo],
-jjem DID/SIOpBaT Joyoea ], -y[em DID/SIOPEYT I2YOBAL | 'SUIW (7 — SOLIOSIAPY JUIpNI§ SSUIPIA JJRIS BOIY JUSIUOD) | "SUI (T — SPLIOSIAPY JUdpIIS
61 wd g:g - W 0016 B wd gr:g~we 00:6 /] 91 Sl 14! €l
SuB[J UOSSIT JOIUN] JUI[OPBIA
Buned DID 0£:€ — 00°T
DID Aq MaTAI
10J S[RUINO{/SOI[OJHO ] JOYdBI ], uorsuayarduwo)) Supuresy 3511 9y, :o1dog, Surdnoin) ojqixoy] :ordog],
pue Juopmg agepdn s194oBI ], pue juowdopAsq | CSURM (7 — SOLIOSIAPY UdpMIg uononsuy Jo fedrout J-00/m
Kmenqeoop (g :ondog, Suuued U0SSIT/00'S — 0€°€ AVaogvY1
Bunues] 3511, 9y, totdo], doysylom Ioyoes], SOTJOJHIOd §o2Yo — SYSnoIyy .
‘SULW ()7 ~ SALIOSIAPY JU2pnIS uononsyy Jo [edoullg-0) -[eM DID/SIOpRST 10YIBI ], SFurjesN JJeIS BOIY JUSIUOD ddSOT) TOOHODS
Z1 11 wd g0:¢ —~wd pg:¢ 01 wd g¢: 1 — We 006 6 8 L 9
uononisyj Jo [BdiouLiJ-0D/M JUIUOD)
DID Aq Ma1AL UONONIISU] PABIULISIC U0S$9] puE ssaudAIsuodsay]
10J S[RUINO[/SOI[OJHO 19Yoea], doysypIopm (SIoyoRa ], ey :oidog,
pue Juapmg depdn s1oyoed], wd g0:¢ —wd 00:T uondusyy 3o [edoulig-00/M
so1801ENS sargarens Suue]d UOSSIT/00:S — 0€:E
pue sjutod uorssnosip pue sjutod uoISsnosIp SIUQWISSISSY
— Sururesy 181, 9y, :oido], — Burureory 1511,y oy, oidoy, JUSPNIS {eNPIAIPU]
"SUIW ()7 — SOLIOSIAPY 1UapnIS ‘SUIU ()7 — SALIOSIAPY JUapNig SBunoa JJeIS BaIY JUAU0D)
S L4 € [ 1

Aepimyes

Kepiig

AepsmyJ,

Aepsoupam

Aepsong,

ARpUOIN

Aepung

4007 Joquisydag




S[RUINOL/SOL|OJHO ] 12Uoe ],
pue Juspmg sjepdn s1940BI Y,

Buiureo] puodag oYy, :oido],
"SUIL ()7 — SOLIOSIAPY JUopmS

SOI[OJHO 020 — sySnoxy)
-y{em DID/SIOpEdT 19Yyora]

uononnsuy] Jo fedidurlf-0D)/mM
Surdnos§ s snosuaforaay
JUOTIONIISU] PAYerURISNIIC]
doysjiopm SIayoea],

wd 00:g -~ wd 00:7

Supuiea puooag oy, :ordog,
"SUIW (7 — SOLIOSIAPY JUSPIIS

sa1391e0G Sunyoes ], wiog

01 syuawussassy Suisny :ordo],
uoponnsyy Jo fedounid-0D/m
ujuue]d U0sS/00:S — 0E:€

SSunooIA] JJBIS BOIY JUSIUOD

SI90] WED ], $59000G WIPNIS

Bures| puoosss oy, :ordol
“SUIW ()7 — SSHIOSIAPY JU9PMIS

1€ wd gT:E ~UE 006 ()¢ 6C 8¢ LT 9¢ SC
uoIsuayidwody uononusuy Jo [edPuLI-0D/M
pue juowdo[oasg SUOTIBN[RAL] 9OUBULIONIO] Suue :.M SSITIN0LC — (¢
Amnqeoop 149 owdog, Joyoea], /sysnosyl-yem Jo HUuEld UOSSYT/00°S ~ 08-€
S[BUINO{/SOI[OJHI0 ] Joyora ], doysyiopm Joyoea], | JUSWSSISSY — SUIOIN SIOpEOT
pue Juopnig aepdn si1oyoea], wd gp:¢ —wd gg:¢ Ioyoes], % DID 0€:€ - 00'C SBUNRIIN JEIS BRIV JUOIU0D
Gururee] puooas sy, :owdo], SOI[0J110d JooyD — sy3noiy} Guiurea| puooag oyy, :ordog, SOI[OJUO Mooy0 ~ sySnony Surures] puosag oy, ordog,
SUIW ()7 — SALIOSIAPY JU9pIS -yjeam DID/SIOPRIT IoYoRa], | 'SUIW (T — SOLIOSIAPY JuapMmS -j[em DID/SIopLaTT JOYoes], |  "supur 07 — SSLIOSIAPY JUSpNIS
¥C 4 wd §1:¢ - we 00:6 77 1T wd gT:g~we 00:6 ()7 61 81
S|BLINOf/SOIOJ 10 194oBa],
pue Juspnig aepdn s1oysB3 ], . uononnsyl jo fedoung-oD/m SIOOIA] WEI ], $5900NG JUOPNIS
UONONISUY PIIBIIUSISIIICT sa1801e11 SuIyoRa ], WO
Surureo puoossg oy, ordo] doysjropm s1oyowa], 01 syuswssassy Juispy :ordo], Buruzes] puossg 2y, :oidol
‘SUIWI ()7 — SOLIOSIAPY JUapnig wd gg:¢ —wd 907 uononnsyy Jo fedpulig-o/m | 'SUIU 07 — SILOSIAPY JuspniS
Furdnolin) a[qixaf.] Furuue|d uossaT/00:S — 0E:€
SOIOJUO{ oay0 — sySnoxy) 10§ Suruueld spremoeg Suruies] puooag oy, :oido], SOIJOJLIO ] 300Y0 — sydnory)
-[em D]D)/SI19peor] Ioyoes], oido], :doysypop Joyoesy, | sur g7 — SOLOSIAPY Juopnig STUNOI JJRIS BOXY JUIUOD -y[em DID/SIopesT Joyoes],
L1 wd ¢1i¢ — we 006 91 00:6-0€€ C 71 €1 wd g1ig—we 006 7] 11
yruow
AT ‘sysnoryi-sjiep Jo S9152JE1S BUIYIERa], ULl 10§  PUIA O QR 95004D)
S[BUINO[/SOI[OFLIO] J9UoBa], uoisuayordwo)) | JUOWSSISSY — U S19pea] 0} sjusuwssassy Suisy :ordog, SBunosN J7e1S A[YoN
pue Juopmg aepdn s1oyoea], pue juswdofaasg Joyoeal % DID 0€:€—00'T uononsu] Jo fedoulid-oD/m wd o9 —wd gg:¢
Aepnqeoop (19 ordog, Suruue] ] v0ssdT/00:S — 0E€
Sururea] puoossg oy, :ordog, doysxyiopm Joyoea], Burwea] puoses oy, :o1do], Suruiea] puooag oy, :ordoy,
"SUIWE ()T — SOLIOSIAPY U9pNIS uononnsyy Jo [ediduIg-0) | 'S (7 — SOLIOSIAPY JU2pNIS SBuUnooN JJPIS BOIY JUSIUOD) | "SUI OZ — SALIOSIAPY JUOpnIS
0l 6 wd 00 ~wd og'e g L 9 S 4
DI Aq mataal
10 S[EUINO{/SOIOJLOJ JoUIBo],
pue juopms 2jepdn s1oyoea ], .
Fuiures| puooss oy, :owdo],
SUIW ()7 — SOLIOSIAPY juspm)S
SOI[OJ1I0 ] NooUD — Sy3no1y; SOIOJLIOJ o9Yd — sy3nonp
-[em D]D/SIopea Jayoea], -jjem DID/SIopea] oYdea ],
¢ wd ¢1:¢~We 006 ¢ wd gg—ure 006 |
Aepimjeg AepILL] Aepsiy ], KepSaUpI M Aepsanj, Kepuo Kepung
6007 13903190

007 1PqURII( — 6007 2unp

Jepudfe)) Juomdo[aAd(g 1euoIssaJoI]
[00YdS YSIH 4 .Iey) Sise(




Buiueo] pany ], o4y, :ordoy,

‘SUIW ()7 — SILICSIAPY JUapmsg

SO1[0JHO0{ Y9310 — syZnoxy)
=j[eM D]D,/SIIPLIT IoYdes ],

wd g1:¢ - We 00:6 ()¢ 62
~uononnsuj
Jo jedburig-oD/M Sulyoes], )
[eooxdooy] /sa1ppng Suiumea] c%ﬂmwm.mm:ww mm_wmmoz_.ilou\ 3
:sanjonyg sanerdoo) futeld 1005~ 0ee
doysyiopm sroyoea],
wd go:¢ —wd go:z SBUNAN JJEIS BOTV JUAIOD SI99JA] WBS] S$O00NG JUOPMS
JdSOI0 TOOHOS | 4SOTO TOOHOIS SuruesT paryg, oy, :ordoj, SOHOJUOJ qooyo — sydnoiy) Surwres paryL oyl ordog,
DODNIAIDSIINVHL DNIAIODSIINVHL | sunu gz - souosiapy juopmg -j[BM DID/S10pEaT JOYoro], | “SUI (7 — SILICSIAPY 1UIPNIS
8¢ LT 9¢ 4 wd §1:¢ ~we 00°6 {7 £c (44
S[EUINO[/SOI]OJ 1O J9YDE |,
pue Juopmg oepdn sioyoea], saon08Id
[euononIsul/SYSNOLYI-yem Jo
Sunwres pay g, oy, ordoy uorsuayardwo)) | Juowssassy ~ SuledA S19pea]
SUIW ()7 — SOLIOSIAPY JUopnis pue juswdojaAs Joyoea], % DID 0£:€ — 00:C uononnsy[ Jo [edould-00)/M
Arengeoop (19 owdo], Suruue|d uossaT/00:S — 0E:€
SOI[OJHOJ Hoayo — sySnoIyy doysyjopm Joyoes], Surweoy puyg oyy, ordog Sunweo] payyy oyl ordoy
-Yjem D]D/S19pea] Ioyoea], uorotsyy Jo [edioutld-0) | SUI g7 — SOLIOSIAPY JUpnIg SSUOAA JJBIS BAIY JUSIUOD) | "SUIW (7 — SOLIOSIAPY UOpnIS
17 wd g1:g—we 00'6 ()7 wdoo:s —wd oge 6] 81 Ll 91 Gl
uononISu|
Jo edoung-oD/m Sumyoes], -
Suiyoea ], 0AN0YJH 10} [eooxdioay] /serppng Surures| ﬁwﬁwwwm:wwﬁw&ocmilou\ >>
Furuuepd sprempoeg o1do], :sarjonag saneradoo) suteld 1/00:6 =~ 0€-€
S[BUINO[/SOIOJUO ] JIOB], doyssyrom Sioyoes], doys>jiop s1oyoes],
pue Juapni§ a1epdn S19U0B3 ], wd gg:¢ —wd og:¢ wd gg: — wd g0:7 SSUNOON JJBIS BOIV 3UDIUOD) SISO WED ], $5290NG JWApNIS
Surures pay] oyl otdoy SOI[OJLIOd Nooyo — sySnouy Surwieoy pay g oyl ordog, SOI[OJ1104 30940 — sygno1y) Fupwrea] pay, oy :o1do],
‘SUI ()7 — SOLIOSIAPY JUspms -yjem DID/sopea] Joyoes] SUIW ()7 — SILIOSIAPY JUapms§ -Njem DID/SIOpedT 1yoes], ‘Sujul 7 — SAUIOSIAPY JuUapg
1 €1 wd ¢1:¢ — we 006 ral 11 wd §[ig—we 006 01 6 b
«PUIA
JO NQEH,, 95004 — Suned
sao11081] : e
[euonpNIsUy/sYSnoIy-YE M JO IS AIQUoW 00:9 — 0€'€
S|BUINO[/SOIOJLI0 JoUoB ], uotsuayardwo)) | JUSWSSISSY — SUIIPIA SI0pRIT| Surwee] payL 2yy oidor
pue juopnig aepdn S194dB ], pue juswdoroaa(y PYoBaY, ¥ DI 0€:€ 00T uononnsyy Jo edoulIg-0)/M | SURU (T — SOLOSIAPY JUSpMIS
AiepnqeooA (19 :o1do], Supuue}d U0ssSdT/00:6 — 0€:€
SurureoT puyg oyl odoy doysiop 1oyoea], Surures payy, oy, :ordol, SO1]0J1I0d 09D — sySnoy
"SUILU (7 — SOLIOSIAPY JUSPNIS vononsyy Jo [edounig-0D | 'Sui 07 — SSLIOSIAPY JUSpnI§ SSUNIOA JJBIS BOTY JUOIUOD -3{[eMm DID,/SIPEdT Joyses],
/ 9 wd g0:g ~wd o€ G ¥ € wd gy:g—-we 006 7 1
Aepmyeg ABpLL] Aepsiy ], Aepsaupop\ Aepsanj, AepUOIA Aepung
6007 1BQUIAON]

00T QUM — 600 dunf

Jepudfe)) R do[dAd(J "BUOISSIJO.I]
[00YdS YSIF L. L8y SISEQ




NOILLVOVA NOILVOVA NOILVOVA NOILLVOVA
SVINLSIIHD SVINLSTIHD SVINLSTIHD SVINLSTIHD
53 0¢ 6C 8¢ LT
uononysyy Jo jedrouit ]
~00)/m saanjonag saneredoo) :%%w“wwscw wm_wmvwm_%!ooomm
- UoNONISU PAIBNULIAINC HBId UoS ’ ’
doysajrop sioypes], Sunwea] Yo,y oy, oidol,
NOILVOVA NOILVOVA wd g6 — wd 00:g SBURIQINL JJEIS BOTY JUIUOD) "SUfW ()7 — SOUOSIAPY JUIpNIg
SYINLSTIHO SYWLSTIHO Surures yuno, oy, otdoj, SOI[OJHO ] j02Us — sySnoIy; SOI[OJIOJ MO0 — sySnoIy;
‘UL ()7 — SLIOSIAPY JUIpNnIS =j[em O[/SIopeaT] I19youa], -y[eM DID/SIIPRIT Ja1oes],
9¢ SC ¥C € wd §1:€—we 006 77 wd gr:g—we 00:6 17 0¢
sorgejeng Sumoey ], uononsu] Jo [edoutf-00/m
12001d159/SY3nOIY-Y[B M JO Supuuey] uossaT/00:S — 0€E
S[BUINO[/SOI[0J31I0 JoyoRa], uorsuaya1dwo) JUOWISSISSY — w::%E. E%ao.q SUMOAIN 1TRIC BAIY TUOIIO
pue uspmis ajepdn s1oyoes ], pue Justdo[PAa(] 34oea L % DID 0¢+€ ~ 00-C SBULGAN JJRIS BAIY JURIUOD S100JA] WED], $5200NS JUSPIIS
Arnqeoop @19 oudoj,
Suruwreo] yunoy oyJ, o1doy doysyrop Joyoreo], Funuea yunoyg oy, :owdog, SO1|0JHIO ] 30oaYo — SySnoy; SururesT o oy, :o1doj,
‘SUL (7 — SOLIOSIAPY JUapms uononIsy Jo edpuld-00) | sutw g7 — SOLIOSIAPY Jusapms “Y[eM D[D/S19pRaT IOYoRd], |  "SUI 07 — SIUOSIAPY JUSpMS
61 81 wd s ~wd og'e /| 91 wd crrg-ue 00’6 G 14! ¢l
S[EUINOL/SOOJHOJ JUoea],
pue juopnig sjepdn s19goes], uononASu] Jo [edioutsq-0/M ’
uonONISUL PIARNUAILI] «PUIALJO JiqeH,, MoU 3500Y7)
Suruieo] yunoyg oy, :oidoy, doysyropm smooea], - urea JJeIs Ajpuop
"SUIW ()7 — SOLIOSIAPY 1U9pnlS wd g6 — wd 00:Z uononnsuyy yo fedroulg-0D/M wid go:9 ~ wd ggi¢
Suuueld spremyoeg Furuue|] U0sSaT/00:S — 0E€
SOH{0J30 992 ~ sygnoiy; doysyIom Joyoea], Suruies] yunog oy :owdo], SupuresT yunog oy, o1dog,
-iem DID/S10peaT Joyoea], wd gg:¢ —wd ggi¢ | suru g7 — SOUOSIAPY Ju9pnIs SSUION JJUIS BOIY JUSJUOD) | “SUIW (7 — SOLIOSIADY JUSpMlg
4! wd §1:g - ure 00°6 || ! 6 8 L 9
so130je1S SUIyoes], uononIsyj Jo [edidulig-0)/m
[ecoxdioay/sySnoyi-yiem Jo Suruueld U0ssT/00:S — 0€:E
S[BUINO[/SO1[OJHO0 ] Jayoea], worsusyaidwo) JUAWSSISSY — BUI $10PU']
pue Juepmg .Bmwms s1oyoea], pue u.cuEmo_?oQ 1YOBIL % DI 08-€ ~00-C SBUOO JJEIS BAIY JUIUOD
Arepnqesop (719 ordog,
Surres] yunoy oy, :otdog, doysajIop 104089, Surues| yunoJ sy, :ordo], so1jojHo Joayo — sydnoiy)
"SUIW ()T — SOLIOSIAPY JUSpnIS uononasyy jo [edpuild-0) | sum g7 — SSLOSIAPY Juopnig -Yy[eM DID/SIapraT] Joyoes],
s ¥ wd 00:s ~wd ogE ¢ ré wd g7:¢ - we 90’6 |
Aepmjesg Aeprig Aepsmy], Aepsaupop Kepsong, Kepuop Aepung
6007 10quIdd(

DOT J1RPQUIdMN( — 600 2unf

Jepud[e)) Judmdo[aAd(] TBUOISSIJOLJ
[00YdS Y31 1 iy SIseQ




Oasis High School
Course Syllabus Qutline
Term:T3

Title of Course: Digital Ethnography Subject Area: English
Instructor:__Ms. Manning Room #: 8

Graduation Requirements this course fulfills: English

Grade Level (s): 11/12 Number of credits to be earned: 5

A, Provide an overview of the course:

Digital Ethnography is a twelve week course in which students will learn how to conduct
inquiry-based research in their communities. It is a writing-intensive course, designed to
scaffold the research process for eleventh and twelfth graders. The concept is to teach
students about becoming critical citizens and taking advantage of free, democratic
opportunities for self-publishing and media production to bring their critiques, analysis,
and plans of action to the public. In DEA students will acquire critical tools ways of
looking at your community and the world around you. Students will learn what it means
to be an ethnographer and a critical member of the community. Students will explore
digital media as a way of telling stories, engaging the public, and making change.
Students will read Our America as an example of youth ethnographers in action.
Students will learn about digital storytelling, pod-casting, video editing, and blogging,
and will write an ethnographic study to be presented at a public symposium at the end
of the term.

B. Provide a course outline:




C. List Course Objectives

a. List the CA State Standards this course will address
1.0 Writing Strategies
Students write coherent and focused texts that convey a well-defined perspective
and tightly reasoned argument. The writing demonstrates students’ awareness of the
audience and purpose and progression through the stages of the writing process.
Organization and Focus
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker,
audience, form) when completing narrative, expository, persuasive, or descriptive
writing assignments.
13 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and
support them with precise and relevant examples.
14 Enhance meaning by employing rhetorical devices, including the extended use of parallel-
lelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables,
pictures); and the issuance of a call for action.

Research and Technology

1.6 Develop presentations by using clear research questions and creative and critical research
strategies (e.g., field studies, oral histories, interviews, experiments, electronic sources).

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting,
annotated bibliographies).

Evaluation and Revision

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and
enhance subtlety of meaning and tone in ways that are consistent with the purpose,
audience, and genre.

2.3 Write reflective compositions:

a. Explore the significance of personal experiences, events, conditions, or concerns by
using rhetorical strategies (e.g., narration, description, exposition, persuasion).

b. Draw comparisons between specific incidents and broader themes that illustrate the
writer’s important beliefs or generalizations about life.

c. Maintain a balance in describing individual incidents and relate those incidents to
more general and abstract ideas.

2 4 Write historical investigation reports:

a. Use exposition, narration, description, argumentation, or some combination of rhetori-
cal strategies to support the main proposition.

b. Analyze several historical records of a single event, examining critical relationships
between elements of the research topic.

c. Explain the perceived reason or reasons for the similarities and differences in historical
records with information derived from primary and secondary sources to support or
enhance the presentation.

d. Include information from all relevant perspectives and take into consideration the
validity and reliability of sources.

e. Include a formal bibliography.

2.6 Deliver multimedia presentations:

a. Combinc tcxt, images, and sound and draw information from many sources

{(e.g., television broadcasis, videos, {iims, newspapers, magazines, CD-ROMs,

the Internet, electronic media-generated images).

b. Select an appropriate medium for each element of the presentation.

c. Use the selected media skillfully, editing appropriately and monitoring for quality.

d. Test the audience’s response and revise the presentation accordingly.



D. Projects — All work in this course will be scaffolded toward the large community
research project.

E. List or describe methods of study and instruction to be used in this course — describe
Participation in group learning situations

Community action research

Daily Do Nows and Reflection exercises

Field work and community observations

Use of social network as digital classroom

O

O
O
O
o

E. List specific resources that will be made available to students in this course
Students will have access to digital recording devices. All instructional material will be available
on-line at www.digitalethnographers.ning.com

F. Describe the Methods of Evaluation:
Students will be evaluated using a combination of formative and summative assessments.

G. Define Your Grading Policy:

Category Yo
Fieldnotes 15
Reader’s Journal 30
“Writer’s Notebook 10
Project Milestones 15
Final Preject 30

H. Define Your Expectations of Students:
Be present

Be open to new ideas

Tolerate difference

Respect the space

Step up, step back

Requirements:

Join Digital classroom

post weekly to on-line forum
Annotated bibliography

set of § fieldnotes

comic life story

podcast

written report

participate in symposium

I Extra Help Available: Ms. Manning is available for one-on-one help before school
and by appointment.



J. School Policies:
° The maximum length of time student’s have to complete assigned work is 3 weeks.
e Ifa student misses 3 or more consecutive assignments within a trimester, the
Principal shall conduct an evaluation to determine whether an adjustment is needed in
the student’s academic program.



Teacher

Job Description
QOasis teachers develop and deliver California state standard aligned curriculum that engages
students in learning that builds their academic skills through the exploration of self, community,
and culture. QOasis teachers must be able to work in a small school environment and have
experience, energy and enthusiasm.
Responsibilities

Teach four blocks, one Wednesday Service Learning class, and facilitate an Advisory group
each trimester

Participate in an on-going community of practice through participation in Critical Inquiry Groups,
staff meetings, and professional development.

Teachers are accountable for teachmg habits of mind. differentiating instruction, utilizing
cooperative learning structures, anawsing the Madefine Hunter Lesson Structure.

Teachers produce course syllabi, daily and-urit=by-unit lesson plans, and maintain a teacher
portfolio.

Teachers will use a variety of assessment including weekly assessments, authentic assessment,
project-based work to be included in the standards-driven student portfolios.

Requirements

Valid California Single Subject Teaching Credential — Math — or eligible for intern permit (CBEST,
and CSET Sections | & Il or Mathematics Degree)

At least two years high school teaching experience in urban high schools

Experience bringing community issues and resources into the classroom and taking students into
the community

Able to develop curriculum that includes individual and group projects, portfolios and/or final
exhibitions or presentations of learning

Experience developing lessons plans and projects for a wide range of skill level

Interest and experience collaborating with others in the design of curriculum and the development
of school policies

Experience managing classes of 20-25



Schedules



Periods Class Time

18! Period ELA 7:40 - 8:40

2M period Science 8:45-9:50

3 period Math 9:55—-11:00

. Advisory/Academic . .

Period 0 ‘Assernblies 11:05—11:55

Lunch Lunch 12:00-12:30
Reading(MW)

41" period Extra Math (T/TH) 12:35— 1:40
Interventions (Fri)

5th period/Snack (end of period) Social Studies 1:45-2:50

6t period Exploratory 2:55-3:45




Oasis School Schedule August 2009 — June 2010

Mon., Tues., Thurs., Friday
9-10:20 A-Block
10:25-11:45 B-Block
11:45-12:30 Lunch
12:35-1:50 C-Block
1:55-2:35  Advisory
2:35-3:55 D-Block
Wednesday
9-1:30 Service Learning



To be published in a volume entitled: Teaching Eng%i;h}g@rx_zefg Academic English: A
Whole New World, by the Unliversity of California : T

- Effective Language Instruction for English Learners
Robin Scarcella, UCT L :

Program in English as a Second Langnage
* School of Humanities
University of California, Irvite 92697
rescarce@uci.edu
g letter from Van, an undergraduate student at the University
vho was enrolled Iast fall in my course, Humanities 20 -~
English as a Second Language (ESL) Writin g. Van allowed me to share the ietter on the
condition that it would help 1

aprove the English instruction that public school teachers give
their English [earners. 1Ish L%:

I received the followid
of California at Irvine (UCI) y

are it with you here with. that hope.

Letter from Van Reguesting an Exemption from UCTs ESL. Requirement

Dear Mrs. Robbin

I really not need humanity 20 writing class because since fime I come to _
United State all my friend speak english. Uniil now everyone understand me
and I dont' need study english. T don't know vietnam language. I speak
only english.” I have no ¢ommunication problem with my friend in dorm.
My english teacher in high school key personto teach me. My teacher
explain to me that how i iportant the book was for the student and
persuaded me read many [bco‘k. I get A in English through out high school
and Inever take BSL. I gree that some student need class but you has not .
made a correct decision put me in english class. Please do not makes me lase
the face! I have confidentlin english.

Sadly, Van’s writing is typical lef the writing of mismy, freshmen at UCL. Van is not an
anomaly. Her writing closely jesembles that of other English learners enrolled in UCTs
ESL. courses. At the time that ¥Van wrote the letter, she was unhappy that UCI required her
to take these courses. She had, after ali, received straight A’s in her high school English
“courses, and she believed that her English was excellent. In her view, a mistake had bebn
made. B L
Harmful mistakes had|bsen made, but I suspect that these mistakes were Imore

related to Van’s previous English instruétion in public schools than an inaccurate .
- assessment of her English proficiency. The primary purpose of this paper is to paderstand

- Why English learners like Van, who have attended kindergarten through twelfth grade in

California public schools, are unprepared for the English-language demands of higher

education. In exploring thig question, I will arpns tat the Instraciion wecejved by Van, as
well a¢ by rs in California schools, does not prepare them for
ition, I will argue that teachers need to provide English

riar

ot Dl Zote 1o oo o
daiainy Eugubu RS (v

university course work.. In add

learners with instruction. Such
language ~ including phonics,
the specific needs of students; h

provide students with ample exp
use this English.
BACKGROUND

Each year thousands of

proficiency in academic English,

onest assessment of En
remediation when necessary: an

instruction incorporates the explicit study of the English
ocabulary, and grammar; corrective feedback tailored to
S glish skills with appropriate

d a careful structuring of input and experiences that
osure to academiic English and multiple opportinities to

reshien enter the University of California (UC) without
These students require specially designed instruction 1




Students also experienced numerous vocabulary problems. In a recent study -
(Scarcella & Zimmerman 1998}, 192 UCI ESL students were tested on their knowledge of
acadermnic English vocabulary wards. The smdents were given the Test of Academic
Lexicon (TAL). They were asked to report their knowledge of 40 academic words such as

“summarize” and “comment” and use the words in sentences. Over 50% of the students
reported that they understood the meanings of words, but they were unable to use the.
- words in sentences. Approximately 40% of the students received non-passing scores on
the TAL. About40% attempted to use non-words that do not really exist in English
(words such as “sloist” and “plozln”) in sentences (such as “You're a sloist.” and “Pon’t
ploat in the class.””) The studénts” use of words that do not exist in Enghsh demonstrates
the students’ lack of awareness of their English vocabulary deficiencies. Other vocabulary-
problems experienced by the students are listed below. (Refer to Scarcella, 1996 fora
discussion of these problems.) '

A BRIEF DESCRIPTION OF THE ENGLISH VOCABULARY DIFFICULTIES
OF UCI'S ENGLISH LEARNERS.

. Inappropriate Word Choices (mixing of reglsters)
Mercy killing is 4 right way to decrease one's seffering if one is brain
dead or could not covers from cancer. For example, this guy wason a
machine like ten or thirteen years with no consciousness before he died.
By the way, Whep people visit Korea, they say that all the Korea high
school students are look alike.

- Acoustic Approximations
Firstable, this essay talk about leaders.
The book I read for my book report was Catch Her in the Right.

. Inappropriate Use of Sophisticated (Scholastic Aptitude Test YWords
Her ubiquitons perfume smell rancid.
He reach the pungent train.

- Analysis of Fixed Expressions
Her cloth is always in her style.
On another hand, |he like her a lot.

Like Van, many. UCI freshmen are not proficient in academic English and require
specially designed remedial EnOIfxsh instruction in order to do well in their university
classes. They are inadequately prepared to meet college English requirements. The
Etnghsh language needs of these students are swmﬁcant and cannot be ignored. Even the
best educated non-native English-speaking smdents those who crraduated in the top 12%
of their high school classes and who are admitted to UC campuses, are inadequately taught
academic English in California schools. However, the English crisis is not confined to .
high achieving students. Nor is it confined to English learners. Nafive English speakers
are also having difficulty acquiring academic Enghsh In Southern California roughly two-

thirds of all freshmen nafive and non-natlve English-speaking. in the state universities are
.. Iequired to take remedial English classes.




Re

&

1. Reading

iprocal Teaching
Fullerton School District
Dr. Lisbeth Ceasep

Skill Instruction

D

coding for Older Learners

Fluency
Vacabulary in the Content Areas

2. Reading

——

Vi

[omprehension

ualization

Summarizing

Asking Questions
Prediction

3. Reading in the Content Areas

Reading Study Skills

W

e}

rking with Non-Proficient Readers

Reciprocal Reading Formula

© Dr. Lisbeth Ceaser. Al

1 rights reserved.



e taking turns (equally)
» sharing materials
e asking for help

s« asking for clarification
s praising

¢ Using quist voices
s everyone participafing (equally)

o moving quietly to groups

e exprassing support/ no “put downs’
» staying on task

¢ being gentle

¢ saying kind things
e checking for understanding
e using names
s encouraging
o criticizing ideas, not people

s~ disagreeing in “non-hurtful® ways

o saying please/ thahk-you

» occupying the same space cooperatively
» pacing group work
¢ extending anotherjs answer

e asking for justification

s integrating ideas into single positions
o probing/ asking inidepth questions

e controlling anger
e ignoring distractions
« clarifying ideas
« Drainsiorming
« disagreeing withott criticizing people
e energizing the group

© Dr. Lisbeth Ceaser. All rights reserved.

Heciprocal Teaching.

Social Interaction Skills

negotiating

being responsible

accepting differences

being assertive in acceptable
ways

listening (actively)

being a good sport

resolving conflicts

reaching agreement/ consensus
acknowledging worth of others
following through

following directions

asking questions

summarizing

paraphrasing

including everyone

managing materials
expressing nonverbal
encouragement/ support
celebrating success .

sitting in the group

staying with the group

heing self-controlled {keeping
hands and feet to yourself)
looking at each other within the
group.

contributing ideas

elaborating

describing feelings when
appropriate




Reciprocal Reading

ASKING QUESTIONS

Explicit
* The answer can be found in the text.
* The reader must decode or listen attentively.

Implicit

* The answer is strongly implied by the text.
* The reader must have some background knowledge of
language or context. |

Inferential

* The énswer is deeply imbedded in the texi.
* The reader needs extensive background knowledge of
context and language.

Experiential
* The answer is dependent upon the reader.
* The reader must have background experience in
articulating appropriate responses.

|

]
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Inquiry at Different Levels of the System

Inquiry. It sounds scientific, studious, solitary. How could inquiry possibly fit into the
buzzing, gregarious atmosphere of a school or district office?

Inquiry is important precisely because schools and district offices are such complicated,
fluctuating systems. Without a deliberate process for asking questions about our plans,
collecting data about our actions, and analyzing that data to evaluate the outcomes, it’s
hard to discern cause and effect amid all that's happening. Such a process can help busy
educators slow down and make thoughtful, informed choices about programs,
interventions and strategies. A structured method for closely examining the effects of our
actions and assumptions, the Cycle of Inquiry helps schools and districts continually learn
and get smarter about the business of teaching and learning, and improving our practice
and programs to raise student achievement and close the achievement gap.

Inquiry is for everyone

The Cycle of Inquiry can be used at any level of the school system: by teachers working in
- grade or department teams, by the whole school faculty or by district staff. Classroom
teachers use the classroom-level Cycle of Inquiry to reflect on their practice with grade or
department-level peers. School faculties use the school-level Cycle of Inquiry to determine
achievement gaps between low-performing and higher performing students and focus
their school’s efforts to close those gaps. And many district-level staff conduct district-level
inquiry into what they can do to better support teachers and site leaders to improve their
practice.

School-level inquiry links student data with plans for improvement

The school-level Cycle of Inquiry is a data analysis and planning tool. School teams begin
the cycle by examining multiple sources of data and looking for clues and patterns to
.underachievement. The school-level Cycle of Inquiry focuses on improving teacher
practice at the school to remedy the achievement gaps that emerge from data analysis.
School staffs must ask not only about gaps in student achievement, but also about what
teachers can do to close those gaps. Schools set two goals: one for improvement in
student achievement and one for improvement in teacher practice.

The questions schools ask and the goals they set become the focus of a workplan that will
include the school’s major strategies and their plans for collecting data about how those
strategies are working (or not). The workplan should make clear the reasons the strategies
they’ve selected will help them meet their improvement goals.

As the school collects and analyzes data on how the strategies they’re implementing are
working to meet their measurable goals, it should also engage in professional
development to improve teacher practice in their focus area. The goal is to agree on a



shared set of standards for the implementation of research-based teaching practices and
hone teacher skill in implementing those practices. School leaders must also support
teachers to build their understanding of when and how to use various practices with
learners who have different needs. To this end, data should be shared throughout the
cycle among all the school’s teachers, as well as with others who help students learn.

To make improvement continuous, school communities should come together
periodically to review their school-level Cycle of Inquiry and the data they’ve collected.
Faculties complete a school-level cycle by reviewing summative data and questions like
these: Did student achievement improve? Did we narrow the achievement gap? Which
practices were effective? What do we need to do next? What new questions do we have?
This information is used to determine next steps and develop a new Cycle of Inquiry.

Classroom-level inquiry informs teacher practice

The basic steps of the classroom-level Cycle of Inquiry are similar to those used to
describe the school-level cycle. Problem identification, question posing, goal setting,
strategy implementation and data analysis are all part of both school and classroom
inquiry. The difference is that the school-level Cycle of Inquiry is a schoolwide data
analysis and planning tool while classroom-level cycles are used to collect data and

- closely examine the implementation of specific strategies used by grade or department
levels to support low achievers.

As part of the classroom Cycle of Inquiry, teacher working in grade or department teams
examine data to each select two “focal students.” Focal students are part of the group on
which the school has determined through its school-level inquiry to focus its improvement
efforts. This group is typically one at the bottom of the school’s achievement gap, and are
~often African American and/or Latino students. Teams then determine what skills these
students are struggling with and select strategies to address those gap. Teams then
systematically inquire about how effectively those teaching strategies are addressing the
skills gaps of their individual focal students. Regularly administering formative
assessments, teachers collect and analyze data on student achievement as a team. As part
of classroom inquiry, it is also important that grade or department teams collect separate
data on the implementation of their teaching practices. For.example, many schools
develop rubrics on key teaching strategies that describe what quality implementation
looks like. Teachers and site leaders can use these rubrics as tools to evaluate themselves,
set goals and observe each other and give feedback.

While continuing to teach and respond to the needs of the entire class, teachers practice
diagnosing and adjusting their teaching strategies for their focal students. After analyzing
these data and reflecting with grade and department-level colleagues, teachers adjust their
interactions and fine-tune their implementation of classroom strategies.



Once a classroom cycle has been completed, grade and department-level groups report
what they have learned to the whole school, enabling leaders to use this information to
adjust school-level policies and practices and inform the next school-level Cycle of
Inquiry.

District-level inquiry weighs the effectiveness of support

Just as classroom inquiry enables teachers working in teams to determine whether or not
their teaching reaches the lowest performing students, district-level inquiry enables
administrators to examine whether or not their practices and policies truly support
teaching and learning and help schools close the achievement gap. School-level inquiry
reveal practices that need adjustment, but schools and teachers need district support to
make the necessary changes. Districts can offer that support in a variety of ways: by
building data systems and analyzing data, by providing collaboration time and high-
quality professional development, support for principals and access to best practices.
While many districts already offer these supports, what seems to be missing (and what
district inquiry fosters) is an examination of their effectiveness—an examination that
includes the perspectives of the principals and teachers they are meant to serve.

District inquiry, like school and classroom inquiry, involves identifying a focus area,
asking questions, and taking action. Likewise, district inquiry is about collecting and
analyzing data to get smarter, but its scale and scope is broader. While schools and
teachers almost always inquire about how research-based practices affect students’
achievement, district inquiry can range more widely. It will often focus on the extent to
which district-wide practices like collaboration time or coaching are effective in
improving teacher practice and how those practices can be improved. One district may
focus on how professional development impacts teacher practice while another might
collect data to determine whether resource alignment is supporting a school’s focus.
Whatever the choice, two considerations are important: First, that the inquiry focuses on a
high-leverage area—that is, an area connected to the schools’ inquiry into teaching and
learning. Second, that district leaders make an authentic attempt to understand whether
their practices are working or not—with authenticity demonstrated by a corollary
willingness to change or adjust practices that aren’t working.
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Personal Learning Plan

Name

Week of:

Class Percentages

What were my successes this week?

What are my challenges this week?

What can I do to improve my progress?

SMART GOALS (Per class)

SPECIFIC (Is my goal one single thing? )

MEASUREABLE(How will I know that I have understood, revised, or met my goal?)

ATTAINABLE(What can [ do to meet my goal??)

REALISTIC(Is this something that I can really do?)

TIMELY (when)
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