








MEMORANDUM OF UNI RSTAIM ING
BETWE N
OAKLAND UNIFIED SCHOOL DIS7 ICT (OUS ) and
MOVING FORWARD EDUCATION
2011-2012

1. Memorandum of Understanding

This Memorandum of Understanding (hereinafter referred to as “MOU”, “Contract” or
“Agreement”) is entered into this December 14, 2011 between the Oakland Unified
School District (hereinafter referred to as “OUf ) . MOVING FORWARD
EDUCATION (hereinafter referred to as “CONTRACTC | yvide Supplemental
Educational Services (hereinafter referred to as “SES” or “Supplemental Educational
Services™) in the form of tutorial services to designated « g e students under the
following federal guidelines:

No Child Left Behind, Supplemental Educational Services. itle Section 1116(e).
It is understood that this Contract does not commit OUSE ) pay for Supplemental
Educational Services, unless and until the OUSD SES Depar 1ent aj roves the provision
of Supplemental Educational Services to any particular student by CONTRACTOR.

2. Terms of Contract

The term of this Contract shall begin on December 14, 2011, and end on June 16, 2012
(G‘Tenn9’)‘

3. Individual Learning Plan

3.1 Before CONTRACTOR begins Supplemental Educe Services to any particular
student, CONTRACTOR shall submit to OUSD an exec dividual Learning Plan
(hereinafter referred to as “ILP”) as specified by the QU S Department for said
OUSD student. CONTRACTOR shall use OUSD ILP. rm shall acknowledge

CONTRACTOR’S intent to provide all services specified in the student’s ILP.

3.2 This Contract shall include an ILP developed for each OUSD student to whom
CONTRACTOR is to provide Supplemental Educational Services. The CONTRACTOR
will complete, on behalf of OUSD, the ILP for each student the CONTRACTOR serves.
An ILP shall only be issued for OUSD students enrolled with the approval of the OUSD
SES Department and shall outline specific achievement goals as determined by individual
student assessment.

3.3 Any and all changes to an OUSD student’s educational program shall be made solely
on the basis of a revision to the OUSD stu nt’s ILP. Atany time iring the term of this
Contract, an OUSD student’s parent, COd RACTOR, or OUSD may request a review of
an OUSD student’s ILP.
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45. Certification Regarding Debarment, Suspension « Ineligibility for Award (34

CFR 85)

By signing this Agreement, the CONTRACTOR cert es atthe CONTRACTOR, and
any of its principals and/or subcontractors:

a.

b.

Are not presently debarred, suspende  proposed for debarment, or declared
ineligible for the award of contracts by any Federal agency, and;

Have not, within a three-year peric preceding this contract, been convicted of
or had a civil judgment rendered against them for: commission of fraud or a
criminal offense in connection with obtaining, attempting to obtain, or
performing a public (Federal, State or loc:  transa  n or contract under a
public transaction; violation of Federal or State antitru statutes or
commission of embezzlement, theft, forgery, bribery, falsification or
destruction of records, making false stateme; , or receiv 3 stolen property;
Are not presently indicted for, or otherwise ¢ nin: - or civilly charged by a
government entity (Federal, State or local) with, co 1 sion of any of the
offenses enumerated in paragraph b. (above) of s section; and

Have not within a three-year period preceding t! : contract had one or more
public transactions (Federal, State, or local) terminated for cause or default.

[Remainder of page 21 BLANK]
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EXHISIT A



Oakland Unified School District

Supplemental Ec yervices

Academic Tutoring Services
Individual Services .. ¢ 1-2012*

* All answers must reflect/match your officially approved appilication to the California Department of
Education.

Provider: Girls & Boys Moving Forward
Legal Name (if different): Moving Forward Educ: on, LLC

FUNDING AND RELATED COSTS

* What are the per-hour per-student costs for services (based on a per-pupil-
allocation of $1,727.17)? (There must be ONE hourly rate for services ONLY and
free hours are not pemitted) (If the per-pupil rate for services increases or
decreases, the OUSD will allow providers to amen their number of hours to reflect
the changes)

Our per-pupil, per-hour cost of service is $50.

* Does this cost include all services and equipment ne  ;sary to access the
services?

Yes.

* How frequently will students receive service? For how many hours in total and how
long a period in total during each session will studer ; receive services? Include
ONLY the number of hours that will be paid for by the OUSD der SES - do not
include any “free” hours. (If the per-pt il rate for services increases or decreases,
the OUSD will allow providers to amend their number of hours to reflect the
changes) Where will services be delivered? (List all sites if individual
franchises/clubs/centers, etc. are involved)

Students will receive services once or twice a week, based on their schedule,
availability, and academic need. Each student will receive 34.5 hours of service
total, with session lengths of approximately two to three hours. Services will be
delivered on school sites, or at local community centers (like churches, clubs, efc.).
We will not select these local community center sites until we know where we will
be allowed to work on site.












motivate, and stimulate students. Re-teaching allows students the extra time and
practice necessary to build mastery. In addition, academic lessons are chosen to
mirror the weight of content standards on the California Standards Test (CST), so
that our teachers re-teach the concepts most crucial to success on this high-stakes
test.

After the academic lesson, students are brc  2n up into small leaming groups of
three to five students; groups are assembled based on students’ academic
proficiencies and skill gaps. Small group tutonng is an effective intervention
strategy because it allows students the opportunity to practice the ELA and
mathematics strategies and concepts they have le ned in lessons of the day while
receiving individualized guidance, coaching, and feedback from a tutor. In small
groups, students are coached through extension activities (worksheets and hands-
on learning games) that not only build strong understi ding of the academic
concepts, but also create concrete ownership of the material. The structure of each
session encourages the transfer of knowledge from teacher to student; while
teachers direct lessons with student participation, small group activities are student-
directed and increasingly independent. This form of strate : instruction has been
found to be an effective teaching strategy for encoui jing student ownership of
both academic content and problem-solving skills.

Our program utilizes varied grouping practices throughout the sessions; the
integration of whole-group teaching, small group practice, and individual
feedback/coaching allows our teachers to effective differentiate instruction.
Differentiated instruction rejects a standardized, “one-size-fits-all” approach to
teaching, and instead embraces the diversi of skills, interests, and specific
achievement goals present in any classroom of students. Differentiated instruction
practices are especially successful for students with disabilities, as they allow the
opportunity to individually align instruction with IEP or 504 plans in the context of a
larger and engaging learning community. Carol Ann . omlinson argues in her
research on differentiated instruction that, “Modifying instruction to draw on student
interests is likely to result in greater student engagement, higher levels of intrinsic
motivation, higher student productivity, greater stu nt autonomy, increased
achievement, and an improved sense of self-competen . Our program draws on
student interests when selecting extension activities: while we always include
standards-aligned, LEA-adopted worksheets to practice academic skills, we also
integrate hands-on learning games that are fun and engaging for students.

After small-group extension activity time, we draw our students back together for a
short, 5-minute confidence-building closing activity. Students are each asked to
share one thing they leamed during the session, one thin that they are proud of, or
one accomplishment of the day. Evidence shows an interaction between self-
esteem and academic achievement; confidence-building closing activities help
students create strong self-concepts and see themselves as successful learners.

A theme that consistently permeates all aspects of our program is our focus on



mentoring. Our tutors are diverse and passionate young educators who have
made a commitment to building strong relationships with their students. Building
relationships with students allows our tutors to not only better understand their
specific academic needs, but also to zoom out and recognize the social and
emotional factors that contribute to their struggles in school. While high-quality
teaching is always our first priority, our program has shown that providing strategies
for coping with social and emotional stressors—such as fostering anger
management skills or providing journals—helps students m: 3 academic gains, as
evidenced by our strong record of effectiveness. Scientific research confirms the
efficacy of mentoring; research proves that mentoring has positive academic
outcomes for students—in their grades, scholastic efficacy, classroom effort, quality
of classwork, and number of assignments completed. Additionally, students
receiving mentoring and academic tutoring from the same adult show greater
academic gains than students who receive these su; ort services separately.

For Special Education students, how will the provider en: re that supplemental
services provided for the student are consistent e sl lent's Individualized
Education Plan (IEP), there is disability access : tt any accommodations
necessary are made?

If the student has an open IEP or 504 plan, we coordinate with school resource
specialists and special education teachers to ensure that our services reinforce and
strengthen the student’s existing program of support. When working with students who
have physical limitations, we will ensure that our tutoring space is disability accessible,
and that all helpful accommodations are made.

For English Learner students, how will the provider ensure th: there is primary
language support provided for the student?

While all of our tutors receive extensive training in best practices for working with
English learners, it is critically important that each program/classroom is also
equipped with an instructor who is fluent in the English leamer’s native language.
Primary language support is a vital tool in ensuring developing English language
comprehension and fluency. Our program commits to hiring around the primary
language needs of our students.

What is your organization’s student behavior p¢ cy d 1at behavior intervention
strategies does your organization use?

MFE asks students to define community agreements at the start of each program,
and uses these agreements to hold students accountable to themselves and each
other throughout the program. Students collectively develop, agree to, and sign
this list of behavioral agreements in order to ¢ ate ownership over their
community. Once agreements are created, the implementation of a behavior policy
varies by age group (using developmentally appropriate intervention strategies) and






measuring growth and adjusting teaching strategies ong the way.

COMMUNICATION

In addition to the required Attendance/Progress Reports ¢ each 15 hours of
service, how will the provider regularly evaluate « 1d¢ p  ess and report
student progress to the parent?

Both tutors and Program Managers will provide parents with r 'ular, ongoing verbal
reports of student progress, in a native language, either over the phone or in person
at student pick-up time. We strive to make parents active participants in their
students’ success.

How does the provider monitor and report student atten i ? What is the planned
parent outreach if students fail to attend or partic ate in services? What
procedures will be in place to notify parents, e sck ), and e OUSD SES Office
if students fail to attend?

Each of our sites will have a site coordinator who will be responsible for monitoring
and reporting student attendance. Each site coordina will pass this attendance
information along to our After School Program Manager on a weekly basis. If a
student misses one session, the student’s parents will re. ive a phone call to
remind the student about the next session. If students miss more that four
sessions, we will send written notification to the parent, the school, and the OUSD
SES office. Our Director will be responsible for 1 iintaining and submitting the
attendance spreadsheet to the OUSD SES office on a month basis.

How will provider communicate the required compl: 1t procedures to parents?

All parents will have our After School Program Manager’s business card and
contact information, and will be encouraged to contact her directly with complaints
or concems.

~N

Prepared by: D. Lacy Asbill

Signature: /[)\A/\/ N
(%

/J

Date: August 9", 201
Approved by: (OUSD
Signature:

Date:
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[ wvin ! 'cation
i 1 sdication.

Fingerprinting/Criminal Background Investigation

CONTRACTOR certifies that CONTRACTOR has complied with the fingerprinting and
criminal background investigation requirements of Education Code section 45125.1 with
respect to all CONTRACTOR’s employees, subcontractors, agents, and subcontractors’
employees or agents (“Employees”) regardless of whether those Employees are paid or
unpaid, concurrently employed by OUSD, or acting as independent contractors of
CONTRACTOR, who may have contact with OUSD pupils in the course of providing
services pursuant to the Agreement, and the California Department of Justice has
determined that none of those Employees has been convicted of a felony, as that term is
defined in Education Code section 45122.1. Contractor fur :r certifies that it has
received and reviewed fingerprint results for each of its Er  loyees and Contractor has
requested and reviews subsequent arrest records for all Employees who may come into
contract with OUSD pupils in providing services to the District under this Agreement.

Tuberculosis Screening

CONTRACTOR certifies that TB Clearance is on file for each Employee who may have
contact with OUSD pupils in the course of providing services pursuant to this Agreement.

AN 8.9.2011
Ly =
CONTRACTOR Representative, Signature Date

D. Lacy Asbill, Founding Director

CONTRACTOR Representative, Title
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